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FOREWORD -

The need tor competent administrators of vocational education has long
been recognized. The rapid expansion of vocational education programs and
increased student enrollments have resulted in a need for increasing numbers
of vocational administrators at both the seceadary and postsecondary levels.
Preservice and inservice administrators need to be well prepared for the com-
plex and unique skills required to successfully direct vocational programs.

The effective training of local administrators has been hampered by the
limited knowledge of the competencies needed by local administrators and by
the lnmited availability of competency-based materials specifically designed”
for the preparation of vocational administrators. In response o this pressr
1ng need, the Uccupational and Adult Education Branch of the U.S. Uffice of
tducation, under provisions of part C--Research of the Vocational Education
.Amendments of 1968, funded the National Center for .a scope of work entitled
"pevelopment of Competency-Based Instructional Materials for Local Adminis-
trators of Vocational Education" during the period 1975-77. That project had
-two major objectives: ,
1. To conduct research to identify and nationally verify the competen-

cies considered important to chal administrators of vocational
education. . .

2. To develop and field test a series of prototypic competency-based
. instructional packages and a user's guide. OUne hundred sixty-six
‘ (166) high priority competencies were identified and six prototypic
modules and a user's guide were developed, field tested, and revised.

Although six modules had been developed, many more were needed to have
competency-based materials that would address all the important competencies
that had been identified and verified. In September 1978 several states
joined with the National Center for Research in Vocational Education to form
the Consortium for the Levelopment of Professional Materials for Vocational
Education. Those states were Il1linois, Ohio, North Caroling, New York, and
pennsylvania. The first five states were joined by Florida-and Texas later
in the first year. The first objective of the Consortium was to develop and
field test additional competency-based administrator modules of which this is

one.

Several persons contributed to the successful development and field test-
ing of this module on involving the community in vocational education. Robert
E. Norton, Senior Research and Development Specialist, and David R. Greer,
Graduate Research Associate, assumed the major responsibility for reviewing
the literature and for preparing_the actual manuscript. .Recognjtion also goes
to Aubrey Long, Graduate Research Associate, and Lorella McKinnéy, Senior
Research Specialist, who helped conceptualize the module and prepared draft

materials.
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, INTRODUCTION :
(]

The success of vocational and technical education is very closely tied to
the degree to which local citizens and institutions are involved in the vola-
tional/technical programs. Community involvement serves not only to stimulate
relevant program development but also to provide a broad base of support for
vocational education.

As a vocational administrator you will have leadership responsibility for
developing, implementing, and maintaining community involvement in vocational
programs. By skillfudly motivating, organizing, and guiding community partic-
ipation in your programs, you should be able to provide improved instruction_
for your students, as well as a valuable educational service to your commu-
nity.

In the process of developing and maintaining a successful community
involvement program, you will be addressing the following questions:

e How can the institution serve the community?
e What- community resources are available?
e How can these resources benefit the vocational program?

e What actdvities will enhance community cooperation, participation,
and support?

‘ o What motivates community organizations and leaders to vo]unteer their
services and donate other resources to aid vocational education?

L.

e How can you stimulate and guide significant, sustained community

involvement?

In considering these questions, it is important to remember that com-
munity involvement is a two-way process. Your goal should be to develop a
partnership that allows for a mutual examination of the needs of both the
educational institution and the community. Both education and the community
can reap the rewards of collaborative efforts. The community benefits from
having (1) a source of potential employees who are better prepared to meet the
needs of business and dndustry and (2) opportunities to upgrade the skills of
present employees. Students benefit by receiving up-to-date training, experi-
ences to help them relate theory .to practice, and often, job opportunities.

. The educational institution benefits by having improved instructional programs

and by receiving financial and other types of resource support. o

This medule is designed to give you skill in involving the community in
vocat1ona1 education. Its information and practice activities will assist
you in identifying appropriate participants from your community .and the roles
those participants can play and in developing a community involvement plan
appropriate to your own situation. °
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) ‘ Module Structure and Use

~_ This module contains an introduction and four sequential learning experi-
; ences.  Overviews, which precede each learning experience, contain the

‘ objective for each experience and a brief description of what the learning
; experience .nvolves,

Objectives Terminal Objective: While wor

tive situation, involve the comm

o tion. Your-performance. Wil
person, using the *Administrat

Form," pp. 71-73. -(LeaFning EXperient

Enabling Objectives:

. ;7 ) 1. After completing the required reading, demonstrate
knowledge of what community involvement is and why it
is important to administrators of vocational education.
(Learning Experience I)

2. After completing the required reading, choose appropri-
ate community involvement roles or participants fer
given case situations., (Learning Experience I1)

3. After completing the required reading, develop a commu-
: . nity involvement plan appropriate to a given hypotheti-
cal situation. (Learning Experience III)

hd -

N Prerequisites There are no prerequ'rs‘lﬁs for this module. However, since
f?%’ public relations is so closely related to community involve-
ment, you may wish to complete the following. module concur-
rently with this one: -

e Promote the Vocational Education Program

Resources A list of the outside resources that supplement those con-

1 tained within the module follows. Check with your resource

- person (1) to determine the availability and the location

' of these resources, (2) to locate additional references

' specific to your situation, and (3) to get assistance in
setting up activities with peers or observations of skilled .
administrators.




Learning Experience I

Optional

o REFERENCE: Warmbrod, Catharine P.\Persavich, dJon;
and L'Angelle, Dave. Sharing Resourtes: Postsecond-
ary Education and Industry Cooperation. Columbus, OH:
The National Center for Research in Vocational Educa-
tion, The Ohio State University, 1981. ED 204 532

Learning Experience II
. .
Optional

o AN ADMINISTRATOR OF VOCATIONAL EDUCATION who has
successfully implemented community involvement activi-
ties or A BUSINESS-INDUSTRY LEADER who has been an
active participant in educational programs whom you
can interview concerning his/her experiences.

e REFERENCE: Warmbrod, Catherine P.; Cap, Orest;
Robbins, Nevin; and others. Business, Industry,
and Labor Input in Vocational EducationPersgnnel
DeveTopment. Second Edition. Co]umbus,'OH@%%Ehe

d

National. Center for Research in Vocational Edftation,
The Ohio State University, 1980. ED 187 937
Learning Experience III .

Optional

e REFERENCE: Adams, Richard N. "Community Relations
and Community Participation." In Leadership Practices
for Directors of Vocational Education, edited and com-
piled by Lloyd W. Dull. Columbus, OH: The Ohio State
University, Agricultural Education Curriculum Mate-
rials Service, 1979.

Learning Experience IV . Va

1

Required

* o AN ACTUAL ADMINISTRATIVE SITUATION in which, as part
of your duties, you can involve the community in voca-
tional education.

e« A RESOURCE PERSON to assess your competency in

- involving the community in vocati®hal education.

.
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elected Terms Administrator--refers to a member of the secondary or post-
secondary administrative team. This generic term, except
where otherwise specified, refers to the community college
— president, vice-president, dean, or director; or to the
secondary school principal, director, or superintendent.

-y
1
]
§
!
i
i
f
t
I
t
' «
: Board--refers to the secondary or postsecondary educational
| governing body. -Except where otherwise specified, the term,
i “board" is used to refer to a board of education and/or a
! . p board of trustees. h
L 3 : Institution--refers to a secondary or bcstsecondary educa-
) 'ﬁﬁi i tional agency. Except where otherwise specified, this
‘@*‘*‘ generic term is used to refer synonymously to secondary .
| schools, secondary vocational schools, area vocational
' schools, community colleges, postsecondary vocational and
; technical schools, and trade schools.
!
i
f

~

Resource Person--refers to the professional educator who is
directly responsible for guiding and helping you plan and
carry out your professional development program.

’ Teacher/Instructor--these terms are used interchangeably to
' ’ refer to the person who is teaching or instructing students
in a secondary or postsecondary educational institution.

L)

‘ser’s Guide For information that'is common to all modules, such as
w{;%ff procedures for module use, organization of ‘modules, and
"/ definitions of terms, you should refer to the following
supporting document: ‘

Guide to Using Competency-Based.Vocational Education
Administrator Materials. Columbus, OH: The Center for
Vocational Education, The Ohio State University, 1977.

-~

'
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This module addresses task statement numbers 111, 113-115, 117-119, 123, and
131 from Robert E. Norton et al., The Identification and National Verification
of Competencies Important to Secondary and Post-Secondary Administrators of
Vocational Education (Columbus, OH: The Center for Vocational Education, The

Ohio State University, 1977). The 166 task statements iN this document, which
were verified as important, form the research base for the National Center's
competency-based administrator module development. S
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Learning Experience |

/

. .OVERVIEW.- —

Enabiiﬁ‘g'
Objective

»

e

/ Optional
\Activxty
® N

\

After completing the required reading, demonstrate knowl edgel
of what .community involvement is and why it is important to
administrators of vocational education.

-

/

¢

You will be reading the informatioen sheet, "Involving the
Communify in Vocational Education Programs," pp. 9-21.

+ Ty
)

;gyfmay wish'ff?read the following supplementary reference:
Armbrod, Persavich, and L'Angelle, Sharing Resources: )
*  Ppostsecondary Education and Industry Cooperation, pp. 5-42.

L4

' You will be demonstrating knowledge of Wwhat qommun@ty ;
involvement is and why it is important to administrators
of vocational education by completing the "Self-Check,"
pp. 23-24. - . - LA

- i 5 -
) s
! - . . v
. - R B RS . B
o B -

e - .« - - — e RA
« B B

. ). - . ' .
You will be‘é%al;;%ing your competency,by-comparing your -
completed "Self-Check" with the “Model Answers," pp. 255;2,;
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Activity For information onﬁ%he purposes of community 1nvo]vement,'fﬁe

A nature and types off community involvement, and guidelines for
planning to involve your community in vocational education,
‘ read the following information sheet.
/

4 INVOLVING THE COMMUNITY IN VOCATIONAL EDUCATION PROGRAMS

As a vocational administrator, the ultimate responsibility for the qual -
1ty of instruction in vocational education lies with you. One important means
of improving vocational programs and ensuring that they are available to all
who can benefit from them is to build community support for vocational educa-
tion. Community support is also important because vocational education is
funded primarily from public {(i.e., local, state, and federal) monies.

For the purposes of this module, the community s defined as_a cluster
of people and organizations working together within a geographic @hgion. This
wide geographic region can be a central community (or communities), with sur-
™ rounding territories, where there is a concentration of economjc activity or
labor demzri@nd where workers can generally change jobs without. changing
their residences. ’

It is appropriate to say that any community is composed of several sub-
populations. The community is citizens. It is business-industry-labor. It
civic, service, social, political, and educational organizations. A commu-
Ity involvement strategy appropriate to one subpopulation may not be effec-
tive with another subpopulation. For example, an excellent way of involving
the black community is through their churches. Employers could be effectively
involved through the chamber of commerce. And the involvement of two other
subpopulations, parents and teachers, ould be approached through the parent- )
teacher association. You should remember, of course, that these subpopula-
tions are not mytqal]y exclusive. ToJuse the previous examples, black pecple
are also employéirs, parents, and teaChers. Any given individual in your com-
munity can be a member of more than one subpopulation.

Purpose of Community Involvement

yocational educators have believed for years that involving business

and industry leaders in the educational process not_only gears vocational

: education programs to the needs of the student, the ‘employer, and society,

{ but it also serves as a means of gaining program support from the general pub-

! lic. Our educational institutions cannot be expectpd to provide the kinds of
experiences and information essential for their dents unless the community
helps the institution provide them. Effective community involvement brings to
the vocational programs such resources as consultants, loans and donations of
equipment, donations of expendable suppliesx and other services and facilities

: that might otherwise 1ie beyond the capacity of the institution to provide.




The potential impact from a strong partnership between the community and
the educational institution is tremendous.. Community involvement activities )
can provide learning experiences not attainable through books, lectures, and
films. Students can clearly perceive aspects of the real world that can only
be alluded to or described in the classroom or laboratory. The traditional
classroom environment, by itself, takes on new life when supplemented by the
expertise of community members. A&l vocational programs, especially those
faced with diminishing resources, need to effectively tap the energies and
resources that the community offers.

Objectives of Community Involvement N

Community involvement must be viewed as a two-pronged effort. One objec-
tive of the effort should focus on seeking resources, advice, and other assis-
tance from the community that will serve to strengthen or otherwise improve
the vocational education program. There is much to be gained, in addition
to institutional survival, from such community input. The second major objec-
tive, however, should focus on how the institution can serve the community and
its citizens. ’

Coastline Community College in Fountain Valley, California, emphasi zes
this commitment to serve by stating that "the community is the campus and the
citizens are the students." The college's commitment to diversity in provid-
ing educational programs has resulted in classes being held in local schools,
churches, civic buildings, and business and commercial centers. Classes are
held during the day, during the evening, and on weekends. In addition, tele
caurses and a course by newspaper bring the classroom to the living rooms of
titizens in the community. ~

Seeking résources, advice, and other assistance from the community. The
resources and advice available from the community can be as varied as the
organizations and individuals within that community. Your use of the commu-
nity is limited only by your imagination, knowledge of available resources,
willingness to provide leadership, initiative, and flexibility.

A word of caution regarding the use of community members in an advisory
capacity seems appropriate, however.  Sometimes the willingness of citizens to
offer advice--and the eagerness.of educators to solicit it--can be mistaken
for a right or prerggative\gj/cgiizedg to create policy for the educational
institution. The fact that instifutional policy can be made only by the duly
established board and administpdtion needs to be made clear in a very positive
but firm manner to any compmity groups or individuals asked to provide advi-

sory assistance.

Given this word of caution, the community can usually provide advice or
assistance in. each of the following five general areas:

o Improving institutional management and administration
o Upgrading the technical and professional skills of staff

10
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. s Improving instructional programs
! - Increasing public awareness of vocational. education
| « Providing direct assistance to students.

i To construct a complete 1ist of the many specific types of assistance avail-

i able to an educational institution from the community it serves is not possi-
ble here. A list of some ways in which the community can provide assistance-
is shown in sample 1. However, the list should not be considered complete,

nor do the individual items belong only to the category in which they appear.

That such a vast array of volunteer services from the community is avail-
, able is reason enough for school and college officials to seek and encourage
v community involvement. It is, of codrse, important for the institution to
P match the resources needed by the vocational program with what is available
\ in the particular community being served.

Serving the community and lits citizens. While we have so far focused
on what the educational institution can receive from the community, you also
need to be aware of what the institution can do for the community. As an
\ administrator, you will need to take the initiative in contacting community-—
\

leaders, telling them about your institution, and exploring with them ways
in which your institution can improve its servite to the community. The
\ recent national recognition of the rale of vocational education in economic
A . development helps to promote a climate in which effective community 1inkages -
i™~~ with your institution can be developed. Following are a few examples of how
' siness, industry, labor, and education have formed effective partnerships to
i ; | Inhance community and economic development.

\ Oklahoma has recently formed the OkTahoma Productivity Consortium, which
 links the state's Chamber of Commerce and the state's Department of Economic
~ Development directly with the state's Department of Vocational and Technical
| " 'Education./ The consortium is planning a number of ‘activities aimed at improv-
ing workef productivity and linkages between education and work. One such
. activity is the employment of an industrial coordinator in each vocational
i . school whose job is to get out and meet on a regular basis with company exe-
-cutive officers to explain what vocational education can do for them. '~

\ With a similar objective in mind, in 1980 the Division of Vocational Edu-

: cation of the Ohio Department of Education initidted a program to- 1ink Ohio's

axtensive vocattonal-technical education system to regional and state-level

economic development. Local consortia, consisting of two or more vocational

education planning districts, were organized in .23 regions throughout the

‘ state during 1980. At the state level, the program is coordinated with the
Department of Economic and Community Development, the Chamber of Commerce, the
State Labor Council, and other business and labor groups. The state's voca-
tional education division program director works with "communication coordina-
tors" who are responsible for organizing and operating each of the regional

] conéprtia. ) : ’
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- SAMPLE 1
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i

Institutional Management and Adainistration . ‘

. Developing fnstitutional policies

» Developing personnel practices and procedures

= Estadblishing:teacher/instructor qualifications - e e e e e e e
o Recommending substitute teachers or guest resource persons

Mvising on budgeting, accounting, finance, planning, and procuremsent .

Planning the physical layout of facilities, the use of facilities, and their saintenance -
Developing maintenance, safety, and fire protection programs for equipment buildings, and grounds
Planning building prograas

Campaigning for bond {ssues and special tax levies e

Surveying local industry training needs

. g

Upgrading Yechnical and Professional Skills of Staff ’

o Conducting workshops and seainars for teaching staff to upgrade technical skills

« Providing opportunities for teachers and instructors to use new industrial equipasent, suppifes, and
techniques for possible applica;ion to educational programs

+ Providing opportunities for teachers and instructors to obtain work experience n businesses and
industries

« Arranging for visits to business offices and industrlal plants for ficulty and staff .

« Supporting faculty attendance at regional and national meetings of educatfon and industry organiza-
tions .

« Providing recognition to outstanding teachers/instructors and counselors . .

4 . -
. - -

Isproving Instfuctional -Programs

o Providing information concerning the aptxtudes, education, and training needed by applicants for
entry-level -jobs

o Establishing standards of proficiency to be let by students

« Foraulating vocational program objectives

« Developing and reviewing course content to ensure fts currency. 1n meeting the 9hlnging skill and .

'

knowledge needs of industry
o Obtaining feedback on the perfomance of former students and information on continuing-education

UN— . [ S
o Furnishing books, paaphlets, and othhr printed material or Instructional aids {e.g., sample kits of .
raw materials, finfshed products, exhibits, training aids) for use fn.classroom and shop instructfon |
toaning or supplying industrial. equipment, machines, or raw materials for fnstruction
Arranging for student study trips to offices and plants
Providing on-the-job ,opportunities in cooperative educatfon programs -
Sponsoring and participating in vocational student organization prograss
i Developing apprenticeship-related courses
. + Developing adult education skill improvement and technical courses

Increasing Public Awareness of Yocational Education

o Attending meetings that may be called by local and state officials to support vocational and.tech-
nical education , .

o Organizing and partici ting in citizen advisory committees for individual, vocational programs ind
serving on advisory cal s for-the entire educational system

« Informing the general puBYic about vocatfonal programs and problems by means of enclosures with
invoices mafled to custowers, displays, posters, etc.

« Informing industry and business employees and their families about vocational prograas by means of
bulletin boards, news stories in cc-pany publications, or enclosures in pay checks

-

Providing Direct Assistance to Students !

« Providing career and job-placement. advicecto Students who are. considering_enrolllent in vocational _ __
courses

« Employing:work Study and cooperative education students, as well as progras graduates )
s Sponsoripg scholarships and-other financtal assistance for students - .

 Providiny recognition for outstanding students M \’-A_/

o Tutoring \fndividual stpdents and groups, ’

o Sponsoring student research projects and providing assistance for conducting the research projects

¢ Offering special discounts on parts and supplies for students in prograas. . .

- .
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‘ Operational advice is provided to each consortium director through a con-
 tiun committee, typically consisting of a diréctor and 15-20 senior execu-
tives from the business community, organized labor, and the vocational and
technical schools and colleges in the area. Subcommittees are organized to
plan and oversee collaborative programs in specific occupational areas. The
consortia are designed to be brokers of both training programs and training
resources. Their most important activity is to act as a communication forum
for all the training needs and resources of business, industry, labor, govern-
ment, and education, Direct services are provided by established vocational
and technical schools and colleges, after consortia staff and members verify -
the training needs and help epployers, unions, and training agencies reach
agreement on resource needifjgd training specifications.

In a major attempt to’/let everyone know about the diversity of vocational
and technical training facilities and services available locally, each Ohio
consortium prepares, keeps updated, and widely disseminates a vocational-
technical facility resource document that identifies all available public
secondary and postsecondary training facilities. The objective is to facili-
tate (1) cooperation among all concerned agencies and (2) the provision of

.entry-level training, job advancement training, specialized training for new
industries and occupations, and on-site training. Sample 2 is an example of
a consortium resource document, ' ' ’

Economic development activities are also being extended to small and

large retail businesses in some communities. "In Cabell County, West

iirginia, a major vocational education economic development program involves a

opping mall. The Cabell County School System is reaching out to meet the

raining needs of employers at the 5 major department stores and 122 shops in
the new Huntington Mall. The school system has hired a full-time retail
training coordinator for the mall. The coordinator is setting up three dis-
tinct levels of instruction for mall employees. Entry-level training is pro-
vided for adults seeking employment at the mall, with 180 hours of .instruction
in basic retail skills. A line supervisors' seminar series provides the
second level of training, and the third is provided by a series of entrepre-
neurship seminars for upper-level management personnel at mall stores. The
mall trainér also coordinates on-the-job training for cooperative education
students from 14 feeder schools ‘who are working there." :

~
- >

A useful categorization of business and industry involvement in post-
secondary education is presented by Warmbrod and others in their publication
on sharing resources. They jdentified 219 different community involvement
programs/practices; being carried out by 138 colleges. Forty-eight of these
programs--representing.the following types of collaborative practices--were
selected as model exemplary programs.

e Apprenticeship training--These programs involve cooperation and shar-
Tng between a company, industry, or labor union and the college, toward
\ the common goal of preparing appgentices.

1. Taken from Carol Hinckley Boyle, ed., Vocational Education Reporter
riington, VA: American Vocational Association, June 1981). Reprinted by
rmission.
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® CONSORTIUM OF VOCATIONAL EDUCATION.
] TRAINING FACILITIES -

For the needs of the Miami Valley Area

Purpose The Cooperation of the Business, industrial and Education Community
to Foster the Economic Stability and Growth of the Miami Valley Area.
Objectives  To provide specific training needs for:
Existing Business and Industry -
Expanding Business and Industry
' . New Business and industry
' . »"  To assist in locating trained personnel
/\ To enhance the employability of all residents of the consortium area.

The primary function of this consortium is to assist in meeting the needs
of Business and tndustry through the development and impiementation
of appropriate skill training programs. -

FOR FURTHER INFORMATION CONTACT:

GONSORTIUM OF VOCATIONAL EDUCATION TRAINING FACILITIES

i
- ‘ MIAMI VALLEY ALLIANCE OF BUSINESS
! - - ~40'W. FOURTH-STREET-SUITE 1800 '
DAYTON, OHIO 45402
(513) 22%-4145

s

'; ! (A DIVISION OF THE DAYTON AREA CHAMBER OF COMMERCE)

-

v
kS
J Current members of the Miami Valley Consortium are the following
e
Dayton Area Chamber of Commerce City of Dayton Dept. of Job Development and Trafing
Dayton Development Councit Dayton Private Industry Council
Miami Valley Alhiance of Business Greene Joint Vocational Schoot
: Montgomery Gounty Joint Vocational School  Greene County Employment and Training Administratidn
Montgomery Prebte County Consortium Greene County Private Industry Council
Montgomery & Preble Private Industry Council  Centerville-Kettering Schools
Sinclair Community College Mad River Local Schools

Dayton Public Schools

15
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CETA programs--The major focus of these programs is the training of

CETA participants. Usually they involve the collaboration of the CETA
prime sponsor, private industry, and the college. Many also involve
community councils and other community organizations and agencies.

Communitywide collaboration--Programs in this category involve the

collaboration of numerous organizations and institutions in the commu-
nity and the college for the purpose of providing training and educa-
tional services. -

Cdmmunity-based education--The gominant feature of these programs is
that they are based out 1n the munity, using the community as a
resource.

Contract services for industry--In each of these collaborations,
There is an arrangement whereby industry contrgcts with the college
for educational services, which may be held either in-plant or on the
campus. - .

Cooperative education and field experiences--Business and industry
provide employment or field experience 1n students' field of study
while the students are enrolled in college and receiving jab-oriented
instruction. Supervision is provided by both industry and the college
and college credits are earned.

Economic development services--A college and a state or city econemic
development agency or a new or expanding industry cooperate to provide

-

& o

a pool of trained persons to fill employers' needs. These programs are

designed to attract new industry to the community or to help present
industry expand, so that new jobs are created in the community. .

Faculty "return to industry" programs--These personnel exchange pro-‘
grams enable college personnel to update and upgrade their technical

are often brought to the college.

Program development sharing--In these programs, industry shares
resources with a college to start a technical program in the college
and %eep the program current. Industry may provide its expertise,
equipment, and materials.

Specialized programs--These creative collaborative practices involve
some new and different forms.2

Now that these 11;%1ngs ﬁave given yoh some idea of what is included in the
concept of community involvement, let's examine.the concept in more detail.

2. Catharine P. Warmbrod, Jon J. Persavich, and Dave L'Angelle, Sharing
Resources: Postsecondary Education and Industry Cooperation (Co1um5us, OH:

The National Center for Research in Vocational Education, The Ohio State
University, 1981), pp. 5-6.
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| ‘pes\ of Community Involvement

' Community involvement in the vocat!,‘!] program can and probably should

! include varying degrees and forms of coo tion. The extent of involvement

: can range from the infrequent, ad hoc type of involvement to periodic involve-
ment to the regular or continual type of involvement and may include anything

in between.

Ad hoc involvement. Ad hoc involvement consists mainly of utilizing#®em-
y munity cooperation--without formal, ongoing structure or support--to meet a -
specific educational need. Whenever a specific need arises, efforts begin
"from scratch” to form relationships or to assemble a task force to address
that specific need. As soon as that need is met, the task force can be dis-
' solved. This often occurs on a large scale when an institution is selecting a
site for a new building or seeking voter approval of a bond issue or other tax

Tevy.

Another example of one-time, ad hoc involvement occurs when a vocational
instructor teaching a career opportunities unit calls the personnel manager at
a local company "to ask that he/she serve as a guest resource person to discuss
with a class the types of positions available and qualifications required for
various jobs within the company. This type of involvement may or may not be
repeated the following year.

Periodic involvement. Periodic involvement includes consulting fre-
quentTy with selected agencies or individuals in order to support specific
Q‘ograms. In this situation, a need for periodic advice or assistance is
W¥sually involved. An example of this type of regular, but infrequent,
involvement would be the use of vocational program advisory committees fihat
meet with school personnel every two or three months to provide technical
advice and assistance.

Continual involvement. Continual involvement consists of establishing a
_ climate of constant cooperation, whereby persons are always welcome to con- '
tribute ideas, feedback, services, or materials to keep educational programs
"on track," up to date, and useful. The meaningful integration ef education
and work experience is the goal. Continual involvement creates a vehicle for
providing high-quality instruction, as well as for initiating changes whenever
deficiencies are identified.

This type of continual involvement might best be exemplified by the type
of cooperation and collaboration that occurs between industry and education
when cooperative education and apprenticeship programs are jointly planned and
conducted.

Guidelines for Industly Involvement

: \ o
mﬁ)ﬁ/;heir examination of postsecondary éﬁdustny-education cooperation,,
Warmfrod and others analyzed 219 community involvement programs/practices to
determine what made them successful. A search was made to identify both the

19




common and critical elements for successful programs and practices. From th
analysis, the following set of gu1de11nes was prepared to help others who wi
to implement new collaborative efforts with industry or to expand present,
efforts for their mutua] educat1ona1 and financial benefits:

L

There must be c]ear commun1cat1on between key persons in industry and
education--This type of communication requ1res that the persons 1in
'naustry and education understand each other's roles and respons1b111-
t1es and what each can offer.

Excellence in teaching is essential--The instructors. must haveé/knowl-~
edge of the business/industry and be able to gain the respegt f and
relate to the worker students.

There must be 1nst1tut1ona] flexibility 1n meeting the needs of
industry--There must be flexibility 1in sched@¥ing courses, asgigning
faculty, and designating locations where courses can be offerzhxv Pro-
gram times, length, and location must be consistent with user hours and
needs, Flexibility is alsa needed in selecting the mode df 1nstruct1on
(i.e., the deI1verx‘system) .

Programs offered must be of h1ghggua11ty--when the college provides
courses for industry, the programs must be up to date, relevant, and
of high quality. To be most effective, courses should be spec1f1cal]y
tailored to the needs of the company. All parties should agree on
course content. . s

Active advisory committees are important--Industry's support and
guidance in developing and maintaining programs are essential. Key
industry personnel must be willing to volunteer time and resources.

Education should have a quick response time in meeting 1ndustry

needs--This requires institutional flexibility and highly skiiled
college personnel. Short-térm and modular courses can help provide

quick del1very and successful outcomes. 8

There must be recognition of mutual need--To warrant the time,

effort, and resources required for colTaboration, the need and bene-
fits must be.clearly perce1ved. The vision and persistence of inter-
ested parties is required. It takes the deditation of persons, in both

_educat1on and industry to make it work.

The support of administrators and facu]ty within the college is
required to successfully serve industry--Administrators and facu]ty

must see 1ndustry involvement as part of the1r institutional m1ss1on
and recognize the benef1ts. .

Careful and thorough planning in equrEooperative effort is essen-
tial--A good survey of industry's needs and a realignment of educa-
tional objectives to meet those needs are required to serve 1ndustry
successfully. With careful planning, return on the effort is maxi-
mized. .

A clearly written agreement or contract he]ps achieve successful com-
plet1on of the joint endeavor--When the dut1es and responsibilities of

4 . ‘
.
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-

performance is improved. '

e There should be continued evaluation of the program to update and

improve it--If each program 1's’assessed- both~as 1t progresses and at,
the end of the course of study, then the content, procedhres, and man-

agement of the effort should improve:3-

- -

% These stralghf}orward and practical recommendations can help you to success-
fully plan, conduct, maintain, and evaluate community involvement activities
with business and industry .to enrich your educational program. Adherence to
these guidelines can help guarantee the success of one aspect of your commu-
nity involvement program.

Summary % X
The cooperation of emp?%yers and other community leaders is essential in

planning for, implementing, and maintaining high- qua11ty vocational/technical
programs. Employers need to be involved because of thgjr knowledge about
occupational needs and expectations and employment op unities. Community

——1eaders should have an opportunity to advise the school/college on policies
relating to the transition of individuals from education to work. In return
for their involvement, community part1c1pants gain an understanding-of the
vocational programs, the relationship of programs to employability, and the
related roles of on-the- Job training and other exper1ences taking place out-

.snde the classroom.

. Thus, a well- p]anned commun1ty 1nvo]vement program 1s needed 1n order to
‘do the following:

» Develop an information network that will stimulate interest, examine
.=~ _ _the issues involved, and ga1n commitment from those the program serves
and affects

o Enlist’/the cooperation and support of community organizations and
citizens in the education of youth-and adults ’

» Provide a mechanism for_ the appropriate involvement of business,
industry, government, labor organ1zat1ons, and citizens with 'the edu-
cational agency

» Help Gbcat1ona1 instructdfs keep up with technological innovations in
their respect1ve occupat10na1 f1e1ds

e Provide more relevant and rea]1st1c learn1ng experiences for _students
than would otherwise be possible -

. Pr0v1de better educational service to the commun1ty than would other-
wise be p0551b1e :

.
14 -

3. Warmbrod, Persavich,-and L'Angelle, Sharing Resources: Postsecondary Edu-
cation and Industry Cooperation; pp. 121-122. .
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For more information on ideas for sharing resources with busi-
ness and industry, you may wish to read Warmbrod, Persavich,
and L'Angelle; Sharing Resources: ~Postsecondary Education

and Industry Cooperation, pp. 5-42. The authors identify 219

collaborative efforts between industry and education that are
designed to make maximum use of available resources, ‘and they
describe the educational benefits that can be achieved through
the sharing of facilities, equipment, materials, and personnel,
The document aiso includes expanded descriptions of 48 programs
that were considered to beggxemp]ary model efforts.
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The following items check your }omprehension of the material in
. ' the information sheet, "Involving the Community in Vocational
L : Education Programs," pp..9-21. Each of the items requires a
' short essay-type response. Please explain fully, but~briefly, _
) and make sure you respond to all parts of each item.
: ‘ \za
' - SELF-CHECK '

L ) T

1. Assume that you are a vocational administrator in an institution that has
recently decided to add a program to train diesel mechanigs. This addi -
tion will involve, among other things, the development of Ja curriculum,
the acquisition of specialized shop equipment, the hiringjof new instruc-
tors, the recruiting of students, and the construction/of a separate shop

) building somewhere in the city where your institution is located.

- Your institution has also made a tentative commitment to begin implement-
ing some community involvement activities and views the development of
tHis; new program as a way to pilot test some of these activities.

. 1 -~
‘In the space below, for each type of community involvement (ad hoc, peri-
odic, continual), cite one or two community involvement activities or
relationships that would appropriately assist the growth of the diesel
; ; mechanics prograi,

. a. Ad hoc involvement:

4 r

b. Periodic involvement:

Z.
..

c. Continual ipvolvemént: _

v




3.

Why is it important to involve the community in vocati nd techr;ical

programs? ‘\ & ‘

W

.
5

Why does community involvement require clear’ communication between educa-
tion and industry? P )




\ Compare your written responses on the “Self-Check" with the
“Model Answers" given below. Your responses need not exactly
duplicate the model responses; however, you should have covered
the same major points. ) T

i . - MODEL ANSWERS

1. The following are examples of each of the three types of community
involvement that an administrator might use to support the implementa-
tion of a diesel mechanics program:

a. Ad Hoc--There are several aspects of the new program that are amen-
abTe to this type of "one-time" activity, in which advice is sought °
‘ or groups are formed for only a limited period of time. For example,
knowledgeable consultants will be needed to guide the choice of a
location for the new building. Individuals in the community could
also be asked for information on the type, amount, and cost of equip-
ment needed to complete the building.

The new curriculum would also benefit from information that could
be provided by community experts, such as shop owners (prospective
employers of the graduates), feeder schools or postsecondary institu-
tions (which might be involved in the preliminary or further education
of the diesel mechanics students), guidance counselors) instructors of

. _similar supporting programs, and so on. e
Finally, the selection of faculty for the new courses could be aifed
by inviting experienced maintenance managers or similar persons t
suggest candidates for the position and/or to help screen or inter:
view applicants. ‘ . f?

b. . Periodic--In this category, you should mention those activities that
recur often enough to call for semipermanent groups or channels of
communication. Among these might be the recruitment and placement of
students. Both processes\neghire articulation: recruitment, with

> feeder schools and employers of mechanics seeking new skills; place-
| . ment, with prospective employers.

Curricular changes will also become necessary as “the program expands

or matures. Here again, a group of advisors (e.g., employers, expert

mechanics, instructors) should be available to proviq$ information and
d’

suggestions. In fact, it should also be used to aid in annual or spe-
cial evaluations. '

c. Continual--Activities of this type are usually of an ongoing nature. S

The involvement may emerge with 1ittle advance notice and require only .

a short, but frequent, effort. Comments, sugge tions, or assorted p |

offers of assistance may come from an interested or concerned member ]

! of the community who notices some aspeat of theg\gcational program -4 :ﬁ




.
that could be improved. For example, the instructor of the diesel
mechani®™class may initially need to call .upon members of his/her ‘
advisory committee for various types of assistance fairly frequently.. )
Perhaps assistance will be volunteered by a meémber of the committee: -
a trucking company owner might give the institution the engine from

a wrecked truck to be used as a cut-away demonstration mode],,or a
local franchise firm might provide the equipment for an engine repair/
tune-up competition. o

The faculty involved in the program will need to make a hdbit of
visiting garages and shops to become familiar with new equipment and
procedures. Instructors may also need to seek permission to place

students in these work settings for planned practice experiences or
internships. The teacher-coordinator of a cooperative education - s
program would also need to be in frequent contact with students'

on-the-job- instructors and employers.

2. The institution cannot provide the best in vocational and technical \
programs if it acts alone. Indeed, education is the mutual responsibility
of both the institution and the community. Therefore, it is very
important to involve the community in the programs for reasons such as the
following:

a. Community ipvolv?ment nelps the institution meet student needs more
effectively. ) . . f

b. Program and classroom instruction is more reflective of the real
world of work, and relevant programs fulfill economic needs of the
community. ' .

>

c. Easy and cordial communication can occur at the local level among R
educators, workers, and employers.

d. Specialized equipment not normally available for instruction within
_the Jeducational institution may be made available through community _

resources. x . '

e. Teachers are able to keep up to date toncernirg innovations in spe- d
cific areas when allowed to gain/actual work experience through summer I
placement programs. ) '

f. The institution exists to serve the community of which it is a part, [
and good service requires input from those being. served. . !

L4 -

7. Clear communication between education and industry is vitally important
because it helps to ensure that community involvement in vocational edu-
cation is relevant and realistic. Educators cafinot know how to serve the -
community unless the community can clearly communicate its needs. Like- ~
wise, the community.cannot serve vocational ‘education wjthout a para]]e]/f

clear communication of needs. The community can be sucCessfully involve
in vocational -education only if both parties are fully aware of each

other's perspective. ;

! 1
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\ Thus, key persons in both educatjgn and industry must communicate their
1 . own ro1es,_responsibilitwesources to others working in community
involvement. Each party-ngeds a clear understanding of the other's needs
" and wants, goals and objectivés, strengths and 1imitations. Stated in the
' simplest pos3ible terms, potential volunteer” resource persons cannot come

forwardiand offer their services if they do not know that vocational edu-
v cation needs those services and is:willing to use them.

Level of Performance: Your completed "Self-Check" should have covg;;;\éhe

same major points as the model responses. If you missed some points, or have

qlestions about any additional points you made, review the material in the

information sheet, “Involving the Community in Vocational Education Programs,"
“pp. 9-21, or check with your resource person.
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the required reacﬁng, choose @ ropm ate"’ ,
’ nt roles or, part1cipants for given case " R

Enabling
Objective

) You wﬂl be readmg ‘the information shest, "Part1c1pants m
A;uCpmmunit;y Invo1vement and The1 r,«Rbles," pp. 31-41.

ot

~ :‘j:ou may msh i:o i’ a local adm'in 'strator of ‘vﬁca- ”
. ona1 educatlon _‘ho has successfu‘Hy j

n aﬁ w<‘1'c:1i1‘ve_ articipant in educatigndl>programs to 1eam
to effectwe]y invo}ve community members ‘ih )

You marﬁ/ h to. read a'ﬂ or part of the foHowmg supple-
mentar;y referencet Narmbrod Cap,,Robbms and others,.
Bu.s1ness Industry, and Labor Input m Vocat1ona1 Educa-
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f Activity For information on what motivates community involvement par-
' * ticipants, who they might be, and what roles they might p]ay,

I ] i 4V  read the following information sheet.

1 \

’ PARTICIPANTS IN COMMUNITY INVOLVEMENT AND THEIR ROLES

A successful community involvement program will probably involve a whole
host of,individuals, from both the institution and the community. Although
no two 1nd1v1dua]s will serve in identical functions, their roles can be
rather broadly categorized as (1).general participants,:(2) planning (advi-
sory) committee members, and (3) principal leaders. This latter category
! would certainly incliude the chief adm1n1strator, the institution's director
of vocational education, and the supervisors of the vocational programs
affected. In this information sheet, these roles will be described, so that
you can see how they affect the ways in which participants should be selected.
' It is also important that you understand some of the factors that motivate
people and organizations to become involved in vocational education programs.
Finally, a list that suggests likely sources of willing, capable persons that
could be invited to serve is provided.

j '
Factors Motivating People to
Become Involved

-

- An extensive and significant community involvement program does not occur

automatica]]y. In many cases, people will need to be actively recruited and

| convinced that they should help plan and carry out activities. Remember that
most people maintain- busy and manding schedules in both their work and per-

! sonal lives. In recruiting thgge people, it will be helpful to understand

‘ at least some of the factors that motivate people to volunteer and, often,

enthusiastically participate in communi ty involvement activities. While by

no means an exhaustive list, the following factors often motivate people to

say yes when they are asked to help:

K e Concern for youth.\Near]y everyone, whether a parent or not, is con-
cerned about the young adults who will ‘be tomorrow's ]eaders and par-
ents. Most people want to do their part, if only asked. -

/ - \ ;
1 ¢ Personal satisfaction--Many people derive a great deal ;?épersona]
: . pride and satisfaction from being able to help others. Their reward is
, simply therQ\easure of knowing that they have helped others. o

e Belief in vocational education--Many parents, emp]oyers, and others

are fully aware of the fact that not everyone wants or needs a four-
year college education. They want to help develop and mainﬁgin the
best possible vocational education programs because they know jt can
help many people prepare for and advance in their choSen caree[s.

; . . ’ \. - \ .
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e Professional satisfaction--This factor, once acknowledged, may serve
equally well to help recruit the expert craftspesSon or government ‘
agency worker who possesses skills and knowledge needed by vocational
teachers and/or administrators.

e Business/employer expectation--While this is not grue in all busi-
nesses, many employers do actively encourage their employees at all
levels to become actively involved in community affairs, including

| ‘ . ;vocational education.

e Societal responsibility--This factor will also motivate some compa-
nies and firms to provide a variety of assistance simply because the
management and/or employees feel a sincere sense of responsibility to
do their part in making the community a better place to live.

e Benefit to_employers--It is no secret that employers stand to bene-
fit from having a supply of trained workers that are better prepared
for the local labor market. By advising on vocational program develop-
ment, curriculum content, and so on, employers can help improve the
relevancy of programs to their own needs. :

In short, the success of vocational education depends on having educators
and citizens work together to expand the use of community resources. It is
encouraging to note that many businesses have long recognized their community
responsib?lities. This is illustrated by the following statement made by the
National Association of Manufacturers: ’ i

The responsibility of industry for more active participation in the

fw preparation of young people who enter industrial employment has ‘

increased each year. A complex industrial society, a multiplicity

of jobs, the increasing}y urgent need for intelligent citizensShip

leaves no alternative. Industry is a natural co-partner in the

education of tomorrow's full-time adult workers. The days when

‘schools were self-contained within their institutional walls are

. past. These walls are being p’Fhed out to encompass the entire

' community, Industrial and bus¥ness establishments are becoming the
.daily laboratories and workshops «of both secondary schools and col-~
leges in the ‘all-important task of training youth, while they are
still in school, for jobs of their own choosing.

- -

That individual citizens and community groups are interested in provid-
ing expanded educational services in cooperation with the school is. pointed
out in a 1974 research study 5 To better understand the opinions and atti-
tudes of the general public %bward the use of community resources in the

*at e

we™

4. This We Believe. About Education (New York, NY: National Association of -
Manufacturers, #954). ‘ .

poS .
"

. M ’ " . e
v 5. A Study of the Attitudes and Opinions of Educators and Citizens Toward the
Use of Community Resources (Columbus, OH: The Center for Vocational and Tech-
nical Education, The Ohio State University, 1974). «
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school, 200 citizens (employers, employees, adults.with children in school,
adults without children in school, and representatives of civic and profes-
sional groups) from two large cities (Mesa, Arizona; and Pontiac, Michigan)
were asked to respond to structured guestions on the topic. A high percentage
of the citizens indicated not only that they were positive toward the use of
resources in the school, but also that they were favorable toward volunteering
time to the schools. Some of the specific findings included the following:

e 97 percent of the citizens had positive views concerning having
children go o field trips.

¢ 95 percent tavored the use of resource persons in the school.

o 83 percent had positive views concerning the use of advisory com-
mittees in the school.

¢ 99 percent of the citizens favored the school's use of on-the-job
training experiences.

e 62 percent of the citizens had positive views concerning volunteering
. + their time to help the schools,

s 90 percént,of the civic and professional group representatives said
their or§3hjzations would donate time and effort to the schools.

As part of the study, educators were also surveyed concerning their
attitudes toward the use of community resources. A total of 115 respondents
(central administrators, building prineipals, and career education inservice
coordinators) from five selected communities (Atlanta, Georgia; Hackensack,
New Jersey; Los Angeles, California; Mesa, Arizona; and Pontiac, Michigan)
across the United States participated.

I’

tducators, too, were foundato have positive views about the use of commu-
nity resources, as the following intormation implies:

¢ 93 pércgnt of the educators indicated that the utilization of commu-
nity resources should be greatly expanded. None said 1t should be

reduced. \

e A majority of the educators thought that each of the school group§/
. f listed below had positive views concerning the use of field trips,
advisory committees, resource persons, and on-the-job training experi-

ences.

Central administrators
Building principals
Teachers

Counselors

Students

-

It was concluded, in summary, that both citizens.and educators strongly
support the use of community resources in the schopl. This evidence gives
us reason to believe that expansion of community resource utiltization is
realistic .because the people who must be involved support the use of such

resources ) ) e

)
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* The Role of the Administrator

As an administrator, you might be responsible for planning, developing, "
and supervising-the entire community involvement program. Or you might decide
to ;Ondu!t the beginning stages of community involvement alone and then to
appoint another gtaff member to work with the program as it expands. Or you
might select_ another individual to direct all activities related to the pro-
gram from the outset. Whether you are conducting the program yourself or
supervising and coordinating others in conducting the program, you need to be
fully aware of certain major tasks.

The- reasons for community involvement must be explained to both educators

and citizens. 1t is too often assumed that everyone understands the need for

community involvement in vocational education. While some people may come by

this understahding automatically, many more people need to be told repeatedly
why their assistance and involvement are necessary and specifically how they
might be of help. :

" “You needdto participate actively in school/college and community organi-
zations. One Qf the very best ways for you, as an administrator, to stimulate

and encourage staff participation in both educational and community organi-

zations is to model such behavior yourself. Within the school/college, you

need to actively participate in stuygent and faculty activities to -show.your

interest and concern. You can thef/ Wstly encourage other administrators and
faculty members to.do likewise. In the same manner, your active participation
in g variety of community activities, one or more civic organizations, and so
on, can go_a long way in setting the example for similar appropriate invelve-
ment by your staff. This is a situation in which personal actions SEEBK‘QQCh

Touder than words. ° . ,-

Staff need to be encouraged to participate in community affairs. To

set an example 1S one way, but you cannot stop with that. Take advantage of
opportunities during hiring, annual reviews, and other circumstances to point
out the benefits that come from active staff participation in civic, service,
and social organizations. Most vocational instructors will have one or more
occupationally related organizations in which they should be encouraged to
become active members. The entire vocational staff should be oriented to the
importance. of community involvement in order to obtain their commi tment and

active participq&}on.

4

Vocational advisory committees need to be established. One of the most

“universally effective ways to foster the development of active working réla-

tionships between the.school/college and employers and employees is to use
vocational “advisory committees and councils. If your institution, for what-
ever reason, does not have strong, active advisory committee$ for each occu-
pational program area, as well as an overall advisory council to advise the
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.institutiqn regarding its total vocational-technical education program, the

establishiment of such committees should be one of your first priorities.

Individual conferendes and public meetings should be conducted. Two N
types ~of activities should .be given careful consideration here. One is simply
to hold individual conferences with community, business, governmental, labor,
and other influential community leaders simply to discuss the vocational pros
grams and your need for their support. Often this type of conference may be
conducted during a luygcheon meeting. It may also involve inviting,a community
leader to your office and institution to discuss any type of common concern,
while at the same time showing the Teader wigat is already available in the way
of programs and facilities. While this typ®iof individual conference may not
yield immediate results, it can be invaluable in terms of gaining long-range
community support. ..

/ .
Keeping in mind that ¢ommunity involvement is a two-way street, you must

also go to the offices of the community leaders (e.g.., company presidents,

labor union officials, chamber of commerce Teaders, government officials) to

". explain what you can do for them.

These leaders may be unaware, or at least uncertain, of your institu-
tion's ability to provide mahy general and specialized educational services
such as (1) cofiducting in-house training programs and (2) offering community
service and courses for the upgrading of technical skills., You need to be
sure that you and, when appropriate, your staff go out into the community to

" - explain your desire andcommitment to work with business, industry, labor, and

any other group or subgroup of citizens to provide any type of instructional
service desired. Community leaders frequently have fhe opportunity to infliu-

_ence what others know about your vocational programs and how they feel about

them. If your community leaders are well informed, this can be a very posi-
tive type of influence.

The second type of activity of concern to.administrators is that of hold-
ing occasional public hearings or meetings on important education issues. If
a new vocational program is being proposed, an old one may be phased out, or
new facilities are needed, a public meeting may be appropriate. At such a
meeting, factual information should first be presented regarding enrollment

A - <

6. For more information on forming and working with a vocational advisory
<ouncil, you may wish to refer to Organize and Work with a Local Vocational
Education Advisory Council, part of the Competency-Ba ocationa} tducation
Administrator Module Series (Columbus, OH: The ter for Vocational Educa-
tion, The Ohio State University, 1977). For more information about organiz-
ing and maintaining_occupational ddvisory committees, you may wish to refer

to Module A- Or§ﬁﬁ7}a\an Occupational Advisory Committee, and Module A-5,
Maintain an cqpationdT\Advaory Committee, part of the Professional Teacher

tducation Module Serie$ produced by the National Center for Research in Voca-
tional Education {Athens,\GA: American Associatign for Vocational Instruc-
tional Materials, 1978). ) , , .
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data, employment projections, facility needs, and so on, along with a dis-
cussion of advisory committee or steering committee recommendations. Then
_the meeting can, be opened to general discussion, reactions, and suggestions.
Notes should be-taken of all comments made and assuyrance given to the partici-
pants that due consideration will be given to these comments bafore adminis-

L]

trative or board action is taken. . :

Before conducting individual conferences or public meetings, it-is impor-

" tant that you have a good understanding of your state's “right-to-know" Tules
and requlations. Sometimes referred to as sunshine laws, this type of legis-
lation guarantees that the pyblic will have access to certain types of finan--
cial information, while also assuring the confidentiality of certain types of
individual student or staff data. You peed to know which questions you should
(and, in fact, may be legally required to) answer and which ones, if answered,
may be a breach of personal privacy. .

Community leaders should be involved in college/school programs and
activities. Opportunities for involving community leaders in the vocational

_program are usually abundant. One outcome of the individual conference could
be to ask the community leader to serve as a member of the vocational advisory
council or as a resource person or to assist in identifying cooperative edu-
cation work stations. Most community leaders will be honored that you have
asked for their advice or assistance and will, more often than ‘not, be happy
to accommodate any reasonable request. °

-,

.

Staff development activities relating to community involvement proces$es’
and activities should be provided. In addition to explaining the need for ‘
community involvement to your staff, you should consider offering staff devel-
opment. opportunities for faculty who wish to learn more about how to plan for
a variety of appropriate business-industry-Tabor inputs ifito vocational educa-
tion. Staff members may also have a desire to participate in structured occu-
pational experiences or industry-education personnel exchange programs but may
be hesitant to take action because of a lack of adequate information about the
procedures involved or the policy of the administration/board toward these
;activities.

The Role of a Community Involvement - 4

PTanning Committee

‘ Afier the chief administrator or other coordinator of community involve-
ment, the next most important role is played by the members of a planning
committee. At first, this group might merely assess the need and climate for

A e o e

community involvement activities. On the basis of their findings, they could
identify specific: methods of commu
persons or drganizations to carry
is underway, this group could dis
of advisory or steering committes§

out these activities.

olve itself or it might evolve‘into a kind

nity interaction and nominate particular

After the program

As a steering committee, the group could assist the administrator in

such activities as {1) supervising key community involvement events or groups

’ )
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. One of the best approaches forai

. . )
-

(2) maintaining the interest of participants, and (3) evaluating the success
and worth of the program. As such, its composition cogld change to include
.representatives from each of the major community involvement groups. For
example, the chairperson of ~=each advisory committee for an occupational spe-
cialty could serve ex officio on the steering committee.

Another option preferred by some vocational administrators is to have' the
local vocational education advisory council serve as the official committee
responsible . for promoting and monitoring the ins;itutioh’s community involve-
ment activities. This council is well suited to this purpose because it is
normal 1y composed of representatives from several occupational areas and such
community organizations as the chamber of commerce and employment security
agency. In some instances, a subcommittee of the larger council is assigned
specific responsibility for promoting and coordinating business-industry-
education activities. :

' Choosing individuals for the planning committee. Citizens who can

help in the planning of community invelvement can be identified through many
sources--personal reference, business directories, professional and service
organizations, and so forth. Board members, themselves active community
participants, should be able to recommend key people. Administrators, too,
will have valuable contacts through their involvement with civic and ice
organizations. In addition, people retired from business and labor who ha
remained active in community 1ife_may have both ample time and ingaluable
experience to offer to program planning. /ya t

4

pective committee members
is to work, at first, through existing c organizations. The numbers
and types of organizations in most communitie€s.can be staggering and almost
beyond comprehension. There will not be a Consistent pattern from community
to community. , However, a 1ist of typical groups and subgroups that can be
found in a]mo?x any community is shqﬁg/dn sample 3.

In selecting individuals, the étrUCture and function of organizations in
a community need to be considered. Although the organizations and services
generally available in most communities share certain common features, there
are also distinct "and often unique services available, depending on locdtion,
economic base, social and cultural “characteristics, and other attributes | .
peculiar to a given community, There is also an intér-organizational struc-
ture .that must be recognized and respected when developing community involve-
ment programs and soliciting community cooperation and support. An adminis-
trator new to a community should consult with political, civic, and other
leaders who are familiar with the ;ommunity'g~various subpopulations, their
power to influence others, amd their concerns. The major demographic groups
in the community should have their views represented in any community involve-

ment effort. *ig\\\ -

Another essential consideration is the individual skills and attitudes of
.prospective committee members. Some of the basic skillis and knowledge needed

¥ . -
-
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SAMPLE 3
SOURCES OF COMMUNITY INVOLVEMENT PARTICIPANTS

l‘

2.

3.

4.

- -

S.

-
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- ERIC

Aruitoxt provided by Eic:

-

T T T RS TN FedsTation 6T Labor/Congres

- -
v

Business and Industry

» Large manufactucing corporations, service and utility companies, and transportation industries
« Business and trade associations . ’ '
« Local and national chambers of commerce .

* o Loca) business-education coordinating.comcg‘ls

» Business-sponsored civic groups - . .0 LT N
o The several types of inter- and intra-business and industrial consortial coemittees, unique to
varfous comsunities -

Local chasbers of coomerce witl frequently make available 2 mesbership directory that includes
sany of the above groups. .

service Clubs .

« Business and professional persons’ clubs
e Fraternal organfzations

« Young people’s organizations

o Special.interest cludbs *.

Professional Organizations . ’

1]
o Certified 1ic accountants M .
o Local regi®ered and practical nurses associations .
» Society of engineers - | .
o Police officer’s benevolent assocfation * I L

Governmental Agencies

. 1

« City, township, or village goyernment--Cities, in particular, offer’z \ddxug! of depart-
cental services and often work 1n close harmony with schools.

» County governcent--County departments of planning, social services, and so forth, are usually
cooperative resources. ) , .

e State and federal .

Ao effective means of begoming pcq‘ﬁainted with gov 1 services at 211 levels is to coatact
elected officials who, “upon request, ére usually edger to be of service in furnishing cosprehen. -
sive directories or other pertinent {nformation. ’ . .

Organized L;bor -

* Unfted, Auta Norkers

. Tensi;rs
» United Mine Workers .
e Skilled trade ‘unfons’ . .

o Kational Educatfon Assocfation - .
e Teachers® federations/associations - ot - K
. L ]

Lador unions are 3 quue resource §in that their petential for school-commbnity irvolvement is .
frequently not recognized because of thé«pudblic's perception of thea s simply advocates for their
pesbership while on the job. In reality, many uniops are extresely comunity priented and havefan
abiding interest in the total welfare of their s--including education. Fﬁrthemor_e) they

can back up their interest with personal repredentation and other resources.

Furthermore, ufons are often feprésentatives of very Hirge BIocks of taxpayrs, parents, and
school-area residents. They can serve as pipelines for disseainating information and can be used.
as excellent sounding boards and sources of advisory comaittee pefsonnel. Personal rappott with

. comaunity 1sbor leaders is a worthwhile resource in and of {tself, -

Religious Organizations . . .

As in the case of labor unfons, religious organizations are valuable in thyt they can disseninate
inforsation to a large numder of grass-roots comounity mgeabers., Contacts #ay be made through the
following channels: L, . - ¢

« Local pastors’ assocfations ’ .
o Individual congregations or groups i g .
«-Regional denominational sffices--Financing for projects that are otherwise difficuit-to,Sups~re.
port cian often be secured-through regfonal dencminational- offices.” - . . -
» Associations within religious organizations . :
» Katfonal and regional groups o
Again, 1% pays to have a thorough understanding of the mission 'of each comsunity group you
are attempting to involve, especially.with cegard to-each group's attitydes toward its role in

.

s¢hool-community fovolvement. By and large, religfous organizations can undertake many coop- >

.

erative projects in career education. They are-often generous in donating the use of their
physical faciljties for educitional activities. If thare are local. organizations representing
several denontrjtions, 1t s often more productive and less controversial to coordinate prograas |
-through such organizations. ’ - S t

— — - - " .-

- 0} + ~
= - . 38 ,
R 4 N N
A

7
r .

i‘ufiﬁﬁustﬂal*ﬁrmiztﬂms‘:’*’ B e

.

C e mn e e U




"mfted-iiay- or lmud-Fond-Sponsored Organizations I
%30y ,Scoots, Giﬁ Scouts. Explorers ' .o ) .
"< Camptire Girls . .

e Boy's Clubs of America - . 7
w'e Health agencies-

& Social -service -agencies

Sy ca'mng ‘the. 10cal United Fund office, R can get a ‘Hst of all thefir agencies and, usually,
" "the:addresses and ames of contact persons,

s

‘=i _comaunication to the sinority comsunity. i B _ .

““ERIC

, ST

“18.- Cfvic and’ Quasi-Polltlcal Organizauons s )

. Urban Coalition- -
o league of Wooen Yoters

it. is not unctemon for sany such organlzat‘lons to set up thefr own annual plan for con-unlt
and school Involvesdent and to solicit fnput from those knowledgeable about public education. You
should take advantage of these opportunitfes to participate in such planning, as these organizi-
. tlons usually have exceptional talents and resources ‘for working with education,

9. Voluiteers ? . .
In most communities, there are ndfviduals or groups who will Infonp the school/college that they
ars avafladle for volunteer work, You can make good use of this comunity resource by attempting
to fit each person to the appropriate task, It is vitally important that a volunteer be assigned
appropriately so that the volunteer does not become frustrated by a.job that simply does not match
his/her personality or capabﬂity. Should a nfisassignment take place, you and your staff must be
sensitive enough to detect it and make an adjustment.

10, Civil Rights Organfzations .. -

« Mational Assoclation for the Advanceaent of Colored People (RMCP)
e Urban League
» Matfonal, state, or Tocal civil rights comissions
» Human relatlohs boards
. e Urban.Coalition -
. "« Opportunities Industrialization Centers (0IC} _
« Latino organizations- -
+ American Civil Liberties Wwion (ACLU)' * . ”

special concern for education and its career aspects. The¢ir special resources often, 1ie in their
sensitivity to the problems of atnority students. They cin_play a vital role in assisting the
school in the planning, development, and implementation of programs affecting these youngsters,
They are also.an invaluable source of llnority volunteer assistance and can provlde a line of

.~ These organizatfons cover a very broad range of interest¥yand actlvlties. but the; all have &

- 11, Publc Librarfes .
o 12, Universities and Keighboring Educational Institutfons’

i3, Parznt-Teacher broanizat¥fns and School]College Comzunity Councils

" Dften the backbone of & succéssfyl school-community relationship. these organfzatlons can serve
as full-time sounding{boards and advisory groups for community involvement. They can reflect
the general reactions and needs of .the community, pliy both a generalist and -a specialist role,
and function as 1faison between educators and the many other community organizations previously
reviewed, As fnstitution lnteqt on.developfng strengths in vocatioral education would do well
<« . toTook First at the conpetencx and organfzational strength of, these bodles and -ake thu high-
-yt i.. -~ wfm,‘ramts‘ o “_, B :‘: LR e T Sl 3T

r’m\-memms e e e e e T

nt communication with offjcials in feeder schools and dlstricts can help fostervthe exchange
. f deas and the healthy discussion of common concems. It can also help establish a_pattern of
< protessional cooperat*lon betveen 1nstitu£ions.* -

ST - /i

PRI S - - .
T - )!my 1nstitutton$ deslgnate one stlffmenbet' zo*coordlnate news- releases and setve asé contact
Ca .person_for news.reporters. 1. approprhte, ol could invite mass-media représentativés to serve
o7 .. -as.mesbers uf the planning comittee. The.amount of-covérage of. your events my inproye, and they
Lo eanalzo helpoby: offerinradﬂce*rexatingfto“the ;aeeds:of:

<

[

-thercomeunity, -Mass-mediay peopie are
-~ their pos‘ltioh of. inﬂuence ’but also because xhey frequently

s addresses,:and phone nunﬁersmf lahor, 9ro‘- $s{on
eSS ;ssocfatféhs“ﬂmctionlng \dthin. our - S OR -
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by planning group members in developing a compr€hensive community invo]vement‘
program are as follows: ' . )

N

of business, industry, and government N

o Knowledge of the philosophy, goals, objectives, and structure of
vocational education, as well as skill in*interpreting these to com-
munity subpopulations 3

e Skill in addressing industry concerns that are related to the voca-

e Skill in interpreting for educators the education and training needs “1
tional program 1

e Skill in cultivating the involvement of community leaders

After determining an approximate size for your particular planning group,
and keeping in mind the skills needed by those people, you should Tist possi-
ble candidates and take specific action to secure their membership in the ' J
planning group. The following suggestions should be of benefit while orga-
nizing this group: ™~ .

o The critical ingredient for success in involving the community in i
vocational programs will be planning committee objectives that are
broadly representative of the major interests of business, industry,
labor, and government. To ensure this, the planning committee must
consist in part of leaders of these groups. These leaders must have
the support of their companies, organizations, or agencjes so that T
members will be given the necessary time to work wj he involvement )
program. Finally, the members of the..committee s ave préviousl ‘ <

shown interQSt in programs and problems of edug; idW and training.

« The people that you want to include in the community-involvement E
program should be contacted by the most apprggTiate means available.
You could invite them an organizational meeting., Time permitting,
your best approach would be to obtain a brief personal appointment wit

each prospective committee member at his/her work place. There, you
can explain the purpose of community involvement and how he/she can be
of help.

¢ R a

CAUTION: LIEE EDUCATORS, MOST BUSINESS OWNERS, INDUSTRIAL MANAGERS,
PUBLIC ADMINISTRATORS, AND PROFESSIONAL PERSONS HAVE EXHAUSTING
@ SCHEDULES, DEADLINES, AND NUMEROUS DEMANDS. ASSUME THEY ARE BUSY
AND PREPARE ACCORDINGLY.

] 4 .
» At.the organizational meeting, each prospective volunteer should be :
_informed about what is expected of him/her in the way of*advice, assis-
tance, cooperatiom, and time. It is recommended that you deyelop a '
handout for distribution at this meeting that contains helpful infor-
mation for new volunteers about their role, the institutton, and the
general purpose of thescommittee. '

{

o After gaining acceptance from prospective volunteers, each person :
should be sent a letter, signed by the chief administrator and/or board
chairperson,. affiming his/her appointment to the planning corgmittee. . '

. )
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« Someone should al%o prepare news releases for the area's mass-media.
The releases should explain the general purpose of the committee, give
the names of each of the appointees, and indicate the institution's ., |
desire to expand its ipvo)vementnia_and sesvice to the community and -
the community's involvemént in\its programs as well. ) :

o Keep in mind that community organizations and individuals probably
already want to cooperate with educational programs. Your understand-
ing the soyrcés of their motivation can be beneficial.

-

For community involvement to become a reality, it may be necegsary to
make some adjustments in the organizational and administrative structure of
the educational institytion. In some cases, current attitudes and practices
may need to be reinforced or slightly altered to encourage the growth of effec-
tive and efficient community involvement. Everyone concerned with community
involvement must become well versed on when, where, and Now to incorporate
outside activities into classroom instruction. The futurk of the community
involvement program hinges upon each person's specific rolé and how he/she
builds community involvement into curriculum units, guidance programs, infor-
mation systems, and evaluation. However, these roles must be coordinated. ’
Caution should be taken not to allow the "everyone in general and nobody in
particular® practice to threaten the effectiveness of this cooperation.

Regardless of how inspiring the leadership of the administrator is, or
how thorough and dedicated the efforts of the planning committee are, a com-
munity involvement program will not yield the desired results without the
efforts of dozens,-even hundreds, of citizers. Their potential roles will
be as varied as the diverse nature of activitie$ chosen by the administrator,
the planning committee, or themselves. -
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For more information on the roles of participants in school/
college community-involvement programs, you may wish to

_arrange through your resource person to interview a second-

-

ary or postsecondary school administrator who has been par-
ticularly, successful in promoting extensive and effective
community involvement. You may a}so wish to meet with a
business-industry leader who has been an active afid effec-
tive participant in vocational/technical education programs.
In your discussion, you should seek answers to questions such
as the following: . ..

o Why is community involvement in the school/college

important? 3
¢ How have you provided for commzﬁqz;‘;;volvement?

o What types of community involvement are most effective?
e Who should give leadership to community involvement?

o What are the advantages of community involvement to the
following groups:

o Employers
o Employees

Educators
e Students

e To what factors do you attribute your effectiveggss in
community involvement?

e Are there specific’aSpéCtESOf community imvolvement to -
which you should devote more attention?

°
L

4

- v

You maﬁ wish to read all or part of the supplementary

reference: , Warmbrod, Cap, Robbins, and others, Business,

Industry,.and Labor Input in Vocational Education Persdn-

nel Development. This valuable reference describes vari-

ous educational approaches to involving business, industry,
and labor in the professional development of vocational
educators. Specific chapters cover (1) staff development .
programs, (2) workshops and conferences, (3) cooperative
internships, (4) structured occupational experiendes,
(5) personnel exchange programs, (6) advisory committees,
(7) resource persons, (8) site visits,u(9) resource develop-
ment, and (10) evaldation of }he staf?‘ﬁeve]opment program.
P
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1.

. e Average or above average communication skills, including the ability

. Some of your associates fear that Mr. Kerschner's remarks will discourage

Assume that you are an administrator who is working with a
postsecondary institution's community involvement program.
The following “Case Situations" Qescribevgppgrtunities for
involving the community in your vocational programs. Each
case situation is followed by some key questions. Read each
case situation and plan in writing how you would involve par-
ticular individuals and groups in your programs, using the
questions provided to guide your planning.

CASE SITUATIONS

John Kerschner,fa tool-and-die maker, has just been named head of the

Tocal union. I the local newspaper's announcement of this election, the
reporter who interviewed Mr. Kerschner quoted him as follows: "We need
apprentice candidates who have the following characteristics and skills:

e High school graduates

to listen and follow directions
o Average mathematical skills and ability to read blueprints
o Good physical health and muscular coordination
e Positive attitu?es toward work and good work habits
Give us such youth or adults and we will make machinigtq'of them. HWe
need people who enjoy physical labor and hands-on wbr&:éXperience;"

v

graduates of machine tools programs in local vocational schools from pur-
suing further education through your college's mechanical technology or
industrial trades courses,

If you vere introduced:to Mrs Kerechner-at co%’;ﬁuﬁ‘ﬁv%?% ek

Tater, would-you-suggest-uny-ommintty-inoLy

PERRE I W RN NP% -0

S P AP I R I .

¢%I§i’i"‘; I ‘ﬁ.‘s‘ -

I d

43 ' P




s e

2.

)

3.

1

The chairperson of the Health Services Department, one of your immediate
*subordinates, reports to you that he has been asked to offer a series
of noncredit classes for the continuing education of medical laboratory

workers. Your college has a degree program for nurses and dental hygien-

ists, but not for this particular area of health care. The two of you
agree that, before your institution can respond to this request, you must
assess your facilities and faculty and learn more about the area of medi-
cal laboratory work. -

Mtywofﬁ%a%:

s b 30y

wfu w-r:”x_?

e

3

Last weekend you presented a talk on your hobby of colonial architecture
to the Business and Professional Women's Club in a nearby town. Duringf
the business meeting held just before your part of the program, some of

the members expressed their desire for the club to become more involved

with your college's business department. (You offer degrees in account-
ing, retail management, paralegal assisting, and computer programming.)

After-your speech, several of your new "fans" privately echoed a desire

to help the college in whatever way they could as individuals.

vy

Fax,

P ey




1.

\

2.

3.

Compare your- written responses to the "Case Situations" with
the "Model Choices" given below. Your responses need not
exactly duplicate the model responses; however, you should
-have.covered the same major -points. :

-

MODEL CHOICES

Although Mr. Kerschner's comments seem to fmply that postsecondary educa-
tion, is unnecessary, you have no reason to beldieve he is hostile toward
it.. In fact, his approach c&hﬂd be reconciled with the goals and activi-
ties of your college. One way to convert his outspokenness and convic-
tions into assets for the college would be to ask him to help develop,
review, or revise the entrance/exit criteria for your current machine
technology courses. You might also invite him to have lunch on campus
someday withsSeveral faculty members. They can taik shop and exchange
points of vigw on the capabilities of untrained vs. specially trained
workers or asademic vs. apprenticeship approaches. He might also be v
willing to talk to ‘student clubs or groups about career opportunities,
beginning wages, and general working conditions applicabie to them after
various stages of preparation. Your goal should be to develop a linkage
between what Mr. Kerschner wants and what your college can provide.

One of the best sources of the desired information about refresher or
developmental classes for medical laboratory personnel is the workers
themselves, along with their employers or supervisors (usually a patholo-
gist in a hospital or the owner of a private laboratory). You could

“invite some of them to a.meeting with you and the health chairperson or |
try to arrange an invitation for you and the health chairperson’ to tour a
hospital lab. You could ask if any of the medical lab personnel would be

* willing to sit on a task force of advisors to help organize some seminars,
short courses, or workshops that would fill some of their needs. You

could see if anybody is willing and able to teach some of these sessions.
And don't forget.that there might be a state agenCy or a national profes-
sional association that Haieg}fgéﬂqueveﬂoped guidelines or standards
applicable to such activities. If 3o, you could try to get one of their
regional workers or state chapter officers to join your ad hoc group.
Assuming that“the interested membé?s of this club are themselves work-
ing in some of the same occupations that your college deals with (e.g.,
retail, paralegal), you could ask them to speak (individually or in small
groups) with students in order to show them just what their daily work

. routine or setting is like. Also, some of, thém might be experienced

and skilled enough to serve as part-time facuity or, at least, as guest
speakers-on new or specialized areas of their respective fields. Another
possibility would be to ask them to serve as members of the business
department's advisory committee. :

~




As a group, the club might wish to sponsor a scholarship or conduct a ]
competition to recognize and Support outstanding students. Also, they .
could invite students to make presentations at their glub meeting or offer
them student, associate, or complimentary memberships. Finally, the club
could serve as a network or clearinghouse to keep your placement director
apprised of job openings, typical salary expectations, the growth of vari-

ous job categories, and so on. ’

Al

Level of Performance: Your completed responses should have covered the
same major points as the "Model Choices." If you missed sogg points or have
questions about any additional points you made, review the material in the

- information sheet, "Participants in Community Involvement and Their Roles,"
pp. 31-41, or check with your resource person if necessary.
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C plan, securing board commitment to your efforts, identifying
- . community resources, and maintaining a spirit of involvement,

Actiity For information about developing a §bod community involvement

-read the following-information-sheet... .. . . . L

-y

THE KEY STEPS IN PLANNING AND IMPLEMENTING
COMMUNITY INVOLVEMENT PROGRAMS

174

To ensure that your approach to community involvement is well thought
out, well organized, articulated with other activities, and practical in
terms of time, budget, and other available resources, a written plan of
action should be prepared by the planning committee. While the plan does
not need to spell out activities in great detail, it should contain enough <
direction to guide all who are involved in its implementation. The follow-
ing components are suggested as major headings for a comprehensive community
involvement plan: ’

1. Description of community involvement goals/objectives--The list of
goals and objectives does not need to be Tengthy, but it should clar-
ify what the institution is geking to accomplish through its commu-
nity involvement activities. A 1St of possible goals and objectives
is shown in sample 4. If a written administrative or board policy
exists, it should be reviewed for its implications. HMore will be

' said about this later.

2. 'Description of current community involvement activities--Identify-
Tng the current status of community involvement may isvolve the

-~

accumulation of sofé data and the preparation of at teast -a written - —-- -

general description of the types and extent of community participa-
tion that are already occurring, It is important to assess the cur-
rent status accurately so as to provide a solid baseline for making
future plans. Data assembled might include the number of advisory
groups currently active, the number of citizens involved, the number
of community resource persons used, and so on. .

3. Description of community involvement recommendations-~This part of
The plan should address (1) what current activities should be con-
tinued, {2) what current activities should be modified in some way
or discontinued, and (3) what new activities should be initiated,
if any. This ts perhaps the {mst important part of the plan, and
careful attention needs to be'givén to establishing priorities and
- selecting realistic activities. Caution needs to be exercised; there
’ may be a temptation to promise more than can be delivered with the
available time, staff, and resources. These recommendations need to
be well thought out and feasible given the institutiona] situation,

4, Schedule of 3ciivit§és--bhce priorities have been determined, prepar-
Jng a time-schedule of what is to be done, and when, will help you to
sequence activities over a given period of time (usually one year).

)




SAMPLE 4

i

counuumiuvo”vmeurw :

i T

POSSIBLE GOALsLXND‘ OBJEcﬁvsg

To offer h1gh-qua11fy, relevant:
«meet~therneeds_ofzthe—commﬂnffv

t1on programs -

Objectives s -
To estaplish and/;alntaln.clear COmmun;ﬂj -
tion and the communjty -A'fi..

To solicit input‘from empJoyers on the nature and
education prognam offértngs M ;

vocational educat1on programs i

To make vocat?bnal educators aware of 1ndustry
offérzngs R :>~fi.. e -

~~~~~~

change in the1r occupatlbna} fxe]ds

To meet 1ndustry s.nEEds*for traznzngaby achlevzng.lnstJtut;nn |
bility in scheduljng, nounse location. and,deszgn,“mode“ofuj st:ncti
and faculty a551gnment e i

- . oL - - - - - - £
- -




- - Y

5. Assignment of responsible personnel--Assigming responsibilities will
. require consultation with the individuals involved, as well as their
. supervisors or dther superordinates. The point to keep in mird is
—_— » that people with the appropriate authority need o be assigned and
‘ ., held responsible fop major activities. Unless responsibility, is
! . assigned, the work involved is not Tikely to get done. Every effort
should be made to match individuals' skills and interests with appro-

priate activities.

6. Budget for reguired resources--Fortunately, many community involve-
ment activities require few, if any, financial resources. Most advi-
, sory committee members and community teachers, for example, will
donate. their time and often some resources. There are some activi-
~,§ies, however, that may require funds to cover postage, printing, ~

eals, or other costs. Once your schedule of activities for the year
has been established, you.should be able to estimate the financial
) ) resources required.

) ‘\a 7. Evaluation plan--Evaluation, whether formal or informal, formative or
summative, can lead to program improvement. The collection of feed-
back from thosé involved in and daffected by the various activities
-can be beneficial in terms of planning &n even better program the
following year. !

Development of the community involvement plan may require several meetings of
the planning committee. Parts of the plan may appropriately be delegated to
) _and drafted by subcommittees. Once all inputs have been compiled and the plan
'Qas received the approval of the total planning committee, it should be sub-
jtted through the appropriate-administrative channels for final approval.

. .Proper_timing of the community involvement planning process is important.
For example, the submission Gf the planning committee's recommendations and
the board's final decision to support community-aided program planning should
be scheduled.early in the institution's annual budget pianning process.

Methods for Influencing Board Policy

;

¥
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! The actual community involvement plan proposed by the planning tommittee
' s unlikely to succeed without ‘some kind of board commitment that reinforces

. the institution‘s interest.in the community involvement concept and its poten-
' tial for benefiting the community. It is important that those iyiduals

' involved in planning for community involvement in vocational grams\ under-

; stan¥ the existing philosophy and goals of the school/college. '
, to ensure that the most recent statements of the board's policies’ 1
" are mqgg/available to everyone on thie community involvement planning commit-
H -

1

-
.

- t.eeo - - : ’

iR

If. the planning committee discovers)ihat existing institutional philoso- i
phy and goals do not include the concept of community invotvement_ in voca- |
tional programs, then they should request that this concept be included in a
re!ised statement of policy. g _ ' 3 §
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The need for community involvement could be 1ntroduced at a regu]ar board
meeting. Thé following points could be emphasized: '

'('u

r

o

- o o The broad definition of community involvement .and. the “comprehensive
nature of the program N

! e The program's compatibility with state requ1rements for vocat10na]
education programs

¢ The various roles that communlty members can p]ay in the program

+ Benefits to program part1c1pants--students, faculty, and community .
members alike

o Specific examples' of successful community invo]vement activities .
undertaken by comparable institutions .

e e e e e e e o m e o e e e e we wm - o e e e o e e
hd v
|
{

Members of the planning committee could attend the meeting and express
their interest to the board. Remember that there may be members ‘of the pub-
tic attending the board meeting who are hearing about an organized community
involvement program for the first time, so this board discussion might well
constitute the first general pub]ic presentation about the program.

Another methqd that can be used to effect a change in board policy wou]d
) ‘be to formally request that the planning committee's writtemn recommendations
. for community involvement be adopted as official board policy. The commit-
+ tee's request should include a clearly stated recommendation for change, spe-
cifying where the change should be inserted in the official board statement
and offering a rationale to support their recommendations. ° .

——
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Methp f r_Identifying C mpunity Resources

Flndlng community resources and people is another cr1t1ca] ‘role the
planning committee should play. "It is highly improbable-that any one person
‘or group, of people will know the names and places of all the individuals and
agencies that could provide support, advice, or service to the school/college.
Thus, an effort should be made- to systemat1ca]]y develop a comprehensive list
of available communlty resources.

. .Resource file. A method sometimes used to organ1ze information about
availabTe community resources is to develop a file of names of individuals who
are willing to serve, including each individual's areas of expertise, his/her
address, and any other pertinent information, especially how many times that
partecu]ar individual has been called upon to do volunteer work. A similar
type of file can 2lso be used to identify services already_offered by commu-
n1ty agencies and industries that would be useful to the communlty involvement
program. A rotary file is one method of 'managing all thi$ information. Sam-
ple 5 is'an example of-a card prepared for this type of information system.

o After a file of pertinent information has Been established, the plan- .
ning committee has a starting point from which to work. It is quite possible
that a portion of the.information gathering has already been done. Check

]
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; . SAMPLE 5§ ’
f \ e * ROTARY FILE CARD o
i L\\ ) . o | / . ’
. S i . . : T
N en i
f T Q Pat M. Bradford = |7 oo
Firm: Wisconsip General Life @;‘ .-
. - InS. CO. *. - )
Address: 41 East Main, Suite 110
Mesa, AZ
Phone No: 55573655
Occupation: Insura?ce Agent
\Area of Expertise: ¢ Trade & Finance

B . CARD FRONT

. - (Willing to visit classrooms Y
Arrange time, 2 weeks advance notice
Willing to dg 1nd1v1dua1 counseling

. _ s ) ,

CARD BACK

' SOURCE 2. Adapted from “Commumty Resources Directory and Field Tr1p Gu1de-
'Hneg and Helps for Tachers “(Mesa AZ; Center for Career Deve] opment
1973 :
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with guidance ﬁersonne], career education coordinators, vocational program
advisors, the dean of community services, and instructors to secure any infor-’

" pation that may already have been gathered. This existing information can
provide a means for uncovering additional agencies and organizations that make -
up the community's social structure. Those agencies can then be contacted to
determine whether they offer services that at some point in time can be used
by the educational community or have needs that could be met by the school/
colliege. - "

Resource directory. A second, more complex resource information system
is a community resource directory, It is designed to help administrators and
instructors to more effectively use existing community resources in the devel-
opment and _ implementation of a successful involvement program. The following
point should be considered prior to developing an extensive resource direc-
tory: The more groundwork done on such a directory, the easier program imple-
mentation will be. In fact, the directory represents only one outcome of an
extensive community survey project. )

The process of securing informdtion for a compiete community reseurce
directory includes the following steps:

1. Determine the geographic area to be included--The geographic area to
be included in both the survey and the directory should be determined
before beginning the survey. Most often, the logical boundaries to
consider are those of the educational district. Occasionally when a
small or largely rural area is involved, the boundaries of the area
to be included in the directory must be extended beyond the area of .
the institution. For example, you may wish to specify a larger area
in order to include the county seat or state capital, which may be
the only source of certain government officiatss - - - - - oo —mde

2. Prepare a map of the area--If the educational institution boundaries
are the same as a geographical area, a map is probably already avail-
able. Otherwise, a map of the area to be surveyed should be drawn,
preferably by someone with some experience in demography. A social
studies teacher in the district may be the logical person to complete
this task.

For the purposes of community involvement, at Jeast the following
types of resources should zi listed: resource persons, field trip

sites, work experience opportunities, government and public or
community agencies, and ective donors of materials, supplies,

and/or equipment.

3. Identify the names, addresses, and telephone numbers of persons to "~ -
be contacted--A comprehensive 1isting of these potential contact
persons will facilitate conducting the sprvey to determine what
community resources are available. A dilrectory from the chamber
of commerce or other community directorifs will be very useful in
preparing this type of master list. Do got arbitrarily exciude any
individual, group, or business. ~Evei70ne ou}d have an opportunity

54 .
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. to contribute to the programs of the educational institution. The
names and addresses of all parents/guardians should be available from

school rosters or registration lists. The addresses of many other

adults may be available from taxpayer rolls and the telephone book.

4, Determine how and by whom the needed information will be gathered--
Whether the information, is collected by mail, personal interview,
telephone, or some combination of techniques, the determining factors

. will be the amount of time and money available. Where possible, a

team effort is recommended since involvement generates support and

understanding. All persons conducting the inventory should be pro-
vided with proper identification, in¢luding names and telephone num-
bers of individuals who can attest to the authenticity of the caller.

If possible, secure the endorsement of the chamber of commerce, edu-

cational groups (P.I.A., local teacher's association, alumni organi-

zations, service organizations) in making the survey.

U
v

5. Prepape survey instruments appropriate to each group--In order to
determine what Tocal resources are available, accessible, and prac-
ticaP for use by the institution, it is necessary to survey the com-
munity (the area of previously determined boundaries) and to gather
specific information from the same persons who will eventudlly be
contacted about the use of resources.

The survey forms in samples 6 through 9 are suggested for use in

gathering specific information for use in compiling a resource

directory. It may be necessary for your institution to modify the
" suggested forms to meet specific needs or the local situation.

-

. 6.  Collect information for the directory--Thé suggested or modifiéd sur- =
vey forms can be mailed directly to persons in the community. Alter-
natively, interviews can be arranged in advance by telephone or mail.
The purpose of the survey must be made clear to those being polled

so that the best possible information is collected. A time frame
should be established for the collection of information so that the
directory can be compiled before the time for its use arrives. Sum-
mer may be the best time for data collection and surveying so that
teachers can have the directory in hand when the fall term begins.

7. Code and classify information--Information can be classified in a
number of ways. One very practical way is to divide information col-
lected into the following categories: field trips, resource persons,
work experience opportunities, and equipment and supplies available.
These can be further subdivided into occupational clusters or curric-
ulum areas.

Several other possibilities also exist for coding the data in a mean-
ingful way. Among‘them are the following:

e Career clusters as identified by the U.S. 0ffice of Education

“e Career clusters as identified by the National Center for
Research in Vocational Education

55
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Subject matter categories - '
Dictionary of Occupational Titles (D.0.T.)

Standard Industrial Ciassification (S.I1.C.)

Alphabetical arrangement

The forms in samples 6-9 are designed so that the resources can also
be divided into four categories-<persons, businesses, nongovernmental
agencies, and governmental agencies--and then into.the occupational
clusters they represent.

Compile and publish the directory--If coding and classifying are done
properly, the directory will already be compiled to a considerable
extent. Further alphabetical listing is then suggested within the
categories. Remember to use community members for assistance when-
ever possible. A local business that has indicated a desire to help
in community involvement efforts might agree to produce the directory
or subsidize production costs. You may also have at your disposal a
graphic arts class that could use this printing experience as actual
hands-on experience. Or a retired editor might be willing to coor-
dinate the entire effort. - )

Update the resource directory--In the event that a resource directory
already exists or a developed directory needs to be updated, the fol-
lowing factors need to be considered: (1) advisory committees, ‘teach-
ers, and other parties involved in the compilation of the directory
should be polled for suggestions for new listings; (2) present list
ings should be reclassified or deleted as necessary; (3) currently
listed individuals or groups may request the deletion or modification
of their listing; and (4) new Tistings ShouTd be added as they "become
available.

Evaluation data collected from students and teachers who have taken
field trips and used the resource persons listed should be considered
in decid?ng the appropriateness of the resources for various age
groups, educational objectives, and so on. In many cases, a resource
that is ineffective for a specific grade level or educational objec-
tive may prove very effective at another level or for a different
educational objective. Evaluations completed by the resource persons
and field trip hosts should also be reviewed when making classifica-
tion decisions, and this information should be posted in the master
copy of the directory. VYou must; however, assure the privacy of al
evaluation. responses and summaries as appropriate. :

56

e




‘ o SAMPLE 6

* 1. Nise-of ihdfvidual
2. Title . » i
3, Business/Industry/Agency/Organization ) ' R
e’ iy ¥ (111 “'“""“";-'*%fw'~>“ e ey e e e oo e e s
5. Telephone number
6. Occupation or job title
7. Brief list of duties commonly performed _ %

8. List the specific topics you could address or other contributions you could make to the. learning . v
process - e

9. List the vocational skills you could demonstrate or explain ° S

v - -

10. What fllustrative materials, 1if any, would you be able to bring to the classroon? A .
Actual Materfals . Mode‘ls R . MR
Individual Student Brochures ° - - - ;
Classroom Packet for Teacher - . . e L RN

Filns Filmstrips _ - . T

Posters ’7 ] . Chafts . <o R

© - -Other _- ’ T N I G
11. Would you be willing to meet in advance with: eck all that apply) . e e
The teacher Yes Noo. - -

"A compittée of students ) “Yes ___ Ho - - T
- .. .-Teacher and.comsittee of students __Yes ... MOo.: .. o

12. Please circlethe days of the week and “the times. general ly 05t convenient for xou 1 serym'a's a :
Tesource ‘pefFson, - S SRS N g
Days- M T W -TH F . h K
Time - Morning  Afterncon Evening . “ - T s - ‘3,,(»3%

h 13. f:;l;;ut grafin ‘tevel or lev:ls do you feel Jou could best secve as a resource person? (Check all thgt ;

., 7-9 - e a T Houldyou be wﬂHng to serve on-a . - Sl
10’12’ L - : . i 1 1- b‘s' 57 - Yes _\t..y No l '.'f' . RS

. -13;‘1“ . -0 . [ ‘,.‘ .- - - - IR A,_.‘:" SR . (:‘;'\

14. -Addftional comments, if any - s : L .

e e = B T e g T
- ;
— - - P & - e
o - J
. " = = < - — T " e = =
. . 5 - - - 3
L . o~ . - . 2 LIEES
. 0 T - = ; < g —
- PR - L. - N — - -~ s - .
- . B L L P R R R R
o 57
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SAMPLE 7 ‘

. :SAMPLE INVENTORY OF BUSINESSES AND INDUSTRIES:
e ,M.,-spec|puc.EDUCAnoNAuNPU'rsM_- e

Name of company

Address
_ T _ Telephone - -
Name of contact person ‘ |
~ Title or position ,
Location _4’ Telephone
. , R '
- A. FIELD TRIPS
1. Would your company be available for a field trip? Yes _No

2. What is the nature of activities that students m1ght observe? Check all
those that apply:

Processing g Sa1es & Service
Manufactur1ng Accounting
Other (p]ease exp]am) : > ) .

3. How many people can be accommodated at one t1me?

A e i ot A Y e - IO ot e =+ < s o e

4. How many times per’ year would you be w1l]1ng to have student gfbups? -
5. Specific points regarding the field trip:

a. Best time oibyéar
b. Best time of week
c. Best time of day - ~
d.  How muchmtjme is needed‘for a single visit?

i

e. Are there restroom facilities? Yes - No
f. Are-there eating facilities? ; Yes = No -
g. Is there ample parking? Yes - No
h. s guide service available? Yes . No

i. Are any safety devices (glasses, .
hard hats) needed by students? Yes No

7. Are there other specific aspects of the tour that should be called to the
-attent1on of those arranging the field trip? __ -

b b 4 MUY A o s
- 3
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. B. WORK EXPERIENCE*

f. Are»there opportun1t1es for placing students for work exper1ence 1n your
_businessz.__Yes No_ ekeweﬁ_iiexes4wplease.ansuen_nhe_igllgulng._ww
" to the best of your-ability. B

2. What type of work.experience is available? P1ease check appropr1ate f“

blanks: « e
4. Part-time, unpaid . Yes' __ No ____ ‘ L s e
" b. Part-time, paid  VYes _;;;__ N e
-C.. Full-tine paid Yes ~ No _
™ d. Observation only Yes __ No -
e. Other ’ '

3. If you answered Yes to any of the above, please give the name of the
individual who should be contacted to work out details: : :

Name
Position ) Telephone

*Positive reactions in this section in no way obligate the business surveyedJ
Mutually acceptable agreements wou]d be worked out before any student is
assigned.

‘ - C. EQUIPMENT LEASE, LOAN, OR GIFT’ Cat
1. Does your company have a po11cy statement regarding 1eas1ng, loan1ng, or’ -
—~donating- equrpment? Yes—=: No

2. What equipment or supplies do you have that might be useful to our voca-
tional education programs?

- * Equipment )

/
a

3. Who should be contacted to discuss possible agreements regard1ng'equ1p-
ment, supplies, or other spec1a1 educat1onaT resources ava11ab1e from your

. 9 . i s < - T VW"“
company? ) E Q. ,,:_f* e T

‘Name. . N " - - _ . T .,:.W L - ..,.,em;:—_ -
position ___ Telephone. S

EFLIRCRRE N



SAMPLE 8
o

“SAMPLE INVENTORY OF NONGOVERNMENTAL COMMUNITY AGENCIES
e e e e AND QBGANIZATIONS* .

1. Name of agency or organization ‘ - » c e
2. Address of agency Oh_organization - P ) b

3. Telephone number . : B S ‘ Z;'_
4. Namegof executive off1cer

Y A

Date _ .

5. What educational activities does your group engage in? (Che;k all those
that app]y)

r . a. Host students at luncheons and meet1ngs . Ye€ . No
b. Provide scho]arships 4 » - - Yes j f No -
C. Provide brochures or other illustrative mater1a1  Yes No ~
d. 'Sponsor students to selected programs, ' ;
workshops, or other events Yes +_ No
e. Sponsor camperships . Ye's ~ No
If Yes, name of camp 1 C T L Co _.
. f. Sponsor student exchange in U.S. or abroad P Yes- " No -
,wmwgwwarOVJdemresoun;ehpezsqns for _school- programs Yes No

If Yes, complete the commun1ty resourceAperson inventory,.1f not*

[(;;, already. done. e i e e e
6 e there other educational activities engaged in by your grOUp that were
not covered above? ‘If Yes, please explain. _ S

-

- *A part1al categorica] l1st of such agencies or “organizations might ificlude
civic, professional, and fraternal groups, local business organizat1ons ‘
-(e.g., chamber of.commerce, Better Business Bureau), local trade or union o
groups, and a host of other nongovernmental groups or agencies that may be

unigue to your’ community.




‘ S

SAMPLE 9
SAMPLE INVENTORY OF/GOVERNMENTAL AGENCIES |

e —
ST

»

1. m of agency - M &

2. AMddress

v

3. Name and title of chjef: executjve officer

. Date }
’~_/
4, Telephone number

’ -

5, What broad areas of government service are provided?

6. What specific services are provided by the Kagency?

. p) .
8. What educational activities is the agency able to provide to local schools/colleges?

. . Resource persons ‘Yes . Ko ) . /

7. 1s literature available that explains the service? Yes No

Fteld trips Yes = N
.. Work experience Yes Ko
v Other . - .
i 9, Are Specific materials available that expfain the various career opportunities in the agency?
Yes No: - - If Yes, do they-includes-- —~— - - - - - oo -
Brochures Yes No . -
Filns Yes No N )
Filmstrips Yes No T .
*Posters, charts  Yes No '
Others : JEE ’ e

. | SE— = =
o

10. Please include other SM enriching Jocal school programs.
» . . 4 K 2
' J ] - : TS T
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Methods for Maintaining the - ‘ L
Spirit of Involvement - ‘ 5

‘ ,,During,%hg_;gmpgign to develop a resource directory, much of the ground- |
work for informing the commumity that an expanded Tnvolvément program s - T
underway between the community and the educational institution will be done. -
However, it will bé necessary to continually inform people qf the steps the
educational institution is taRipg to learn as much as possible about the
"outside" world and how it is using that knowledge to improve its programs.

The characteristics of your audience will determine the most practical ., |
way to describe the community involvement program. Community involvement g
could be explained by stressing the grpwing national interest in the concept.

. The program could be presented as a w5§ to improve the educational system by
providing students with opportunities to come in contact with a variety of
resource persons. Virtually every personal contact made on behalf of the
involvement program will contribute to the total image of the program in your
community. The first people who explain or present the community involvement
program to community members will leave lasting impressions that reflect on
the program, and they should be aware of their potential impact.

. A
Staff and students should understand that they will be representing the,
program to the community_ through their action and attitudes. Staff espe-
cially should be aware of the value of candor Tn working with the community.
If some aspects of the program are not working as well as could be expected, ,
community members should be asked to help find solutions. This openness and C
willingness to listen will go a long way toward building public trust and -
support. \ o T ‘/

v

Administrators and others officially representing the ‘community involve-
ment program should have credibility and be willing to Tisten to others. They- - e
should inspire the confidence of community members. They will be acting as
spokespersons for the program and should be articulate, confident, and cap-
able of interacting with others. They should also be open to individual dif-
ferences of opinion and have an understanding and appreciation of the values
system of the various community groups.

Planning committee -representatives should be individuals who sificerely -
bef?éve in community involvement and are convinced that community members are
capable of contributing to student learning. They should also have a thorough
understanding of involvement concepts, as they will be on the firing line,in
answering questions from the community. Thus, they should be able to explain "
how community involvement works.and its-benefits to students,-educators, and ‘
the community (see sample 10). ‘

; . Small-group meetings and person-to-pérson contact are both effective

means of introducing the program to community members. Each technique can'’
be used to advantage, depending on the audience.’ Introducing the program to
labor leaders, for example, may involve.both small-group presentations and the
answering of individual questions about the program to convey the information
neggéd. ~ N -

M .V " . ‘
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SAMPLE 10

-

SCHOOL-COMMUNITY INVOLVEMENT BENEFITS

e = o e e e -

STUDENTS:

EDUCATORS:

COMMUNITY:

-

Will see more clearly the relationship between Schaol and real
life )

Will be better prepared to cope with adu]t ro]es
Will be .able to.make 1nformed choices T
Will find ado]escence a more positive, stimulating period

WiTl find student motivation increased o -
Will have more relevant programs
Will receive improved public support

Will funct10n to meet the needs of youth in a technological

society . - Tl
< - , ¢ . Kl Ea ?d'

A e
Will fipd personal satisfaction from helping students

Will have improved capacity for prov1d1ng lnput on the train-.
ing of potential employees

Will have greater input in the development and revision of -
the currlculum guidance program, and educational policies-

QN111 possess better understanding of educational efforts -

re]at1ng'to focal community needs ~ : T
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There is so much to be gained by an effective program of community

involvement that every educational institution concerned with vocational .
educatiﬁﬁq§ﬂ§§1d consider it a top priority. Repngsentative; of government,
business, industry, and tabor must be invoilved in the_process of planning,
conducting, and evaluating vocational education programs. You must remember,
however, that the promise of involvement that is not followed up by meaningful
activity can be very .detrimental to continued participation. A Tack of admin.
istrative planning rdination is likely to result in only very limited,
superficial involvement, \Several key steps in planning for effective involve.
ment have been outlined in this information sheet. They should be heeded by
those responsible for bringing about close collaboration between vocational

education and business, industry, and other community groups.

~

P For Xore information about how to develop effective plans for
achieling significant community involvement, you may wish to .=
/O’pmnal read Adams, "Community Relations and Community Participation,”

Activity in Leadership Practices for Directors of Vocational Education,
\ , edited and compiled by Dull, pp. 139-148. Adams discusses the

\' importance of comprehensive planning as a way of promoting the
continuing participation of the‘communityzgn the development,
reyiew, and evaluation of all educational activities. Specifi~
cally addressed are the relations and involvement of faculty,
students, parents, business-industry-labor, feeder school
administrators, community agencies, advisory committees, voca~
tional student organizations, media personnely, and legisla-

i - tors. B . - S

e
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The following "Case Situation" provides background informatjon
for you to use in developing a community involvement plan for
a hypothetical area vocational center. Read the situation
described and then develop a one-year community involvement
plan. .

Since this is a hypothetical situation, you will not be able
to develop as complete a plan as you would in a real situation
{e.g., you don't know enough about the type of community -in

— which the institution is located; the nature of the business,
industry, labor, and governmental organizations present; and
the specific skills, interests, amd current work loads of your
staff). In a real situation, you would also want to involve a
planning committee or appropriate others in developing the
plan. However, you can indicate in at least a general way what
you would propose.

BEEL v ae >~ .- (20 - b - - P N e - &

CASE SITUATION

.=

You have been appointed as the director of a new area vocational ‘center
that will open in the fall. The facility is designed to house 1,000 second-
ary students, who will be bused in from fjve feeder high schools. Fifteen
different programs will be offered initially, including-business and office

‘ucation, data processing, auto mechanics, ornamental horticulture, farm
oduction and management, feod service, carpentry, drafting, and machine
technology.

You can expect to have an assistant director, a counselqr, and depart- .
ment chairpersons or head teachers for each of the 15 program afeas. The new ¢
school is centrally located among the feeder schools in a town of about 15,800
people. Each of the feeder schools is located in a village or town ran g in
population from about 6,000 to 20,000 people. Although primarily a rurdl and
small-city district, the area vacational center district does have a consider-
able amount of small industry (e.g., ti;%,and die, small construction firms,

many dairy and cash crop farms, wholesa)e and retail establishments).
The five feeder high schools can be brieflyf{described as follows :
« Thomasville High échool--Upper middle -income.area wffﬂ‘joca] mihbr{ty

enroliment. Many students drop out becausg of lack of interest in aca-
demic offerings. -

o Midville High School--Average socioeconomic base with cross section
of academic ability.. Balanced racial/ethnic mix. Some exceptional
education classes..
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. Falconer H1gh§5chool--M1ddle income area with both rural and suburban
students. Mogt students go to work after graduat1on. Achievement
levels are averdage and below.

o Wheatfield High. School--Small -school with lower income base in a
primarily rural area. Students achieve generally at one grade below .
grade level, Students come from conservative homes and have a reputa- .
tion as hard workers. There is low minority enrollment,

» Strong High School--Lower sdcioeconomic base with high percentage

of minority students. Students ‘achieve on the average of two grades ,

below-national level., A gifted student program has recently been

impléeémented.

tH4 L

Assume the.superintendent and the board have decided that the implementa-
tion of a'community involvement plan is appropriate as a means of obtaining
significant community input and assuring program responsiveness to community
needs. You have been asked to develop a plan and give personal leadership to
1mitiating appropriate community involvement activities for the coming year.
You also have been assured of reasonable staff and fimancial support to rry -
out your ‘plans.

Your plan” shouTd include at least the following:

» Policy statement regarding community involvement
» Goals and objectives of community involvement .
e The numq and types of members to serve on the planning committee .

o Activities to be considered during the first year (flna} determina-
t1ons shou]d be made only after the input of a plannIng comm1ttee)

« Tentative calendar of activities
o Budget of anticipated expenses
o Evaluation of community involvement pfogram

J

After you have deve]éped your p]an,‘uéé the “Community Invoiyy» !
ment Planning Checklist," pp. 67-68, to evaluate your work, ‘
- \ . -




i
1
‘ 1.
0 .
I

3.

4.

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that each
of the following performance components was not accomplished, partially accom-

plished, or fully accomplished.
formance component was not applicable, or impossible to execute, place an X in

the N/A box. . ’

COMMUNITY INVOLVEMENT PLANNING CHECKLIST

If, because of special circumstances, a per-

%

7

LEVEL OF PERFORMANCE

\\\, - N\ 85 »
: , I O A

?

The plan contains a description of the institution's:
a. policy toward community involvement...ccesssscscces

b. community inVOlVemENt G0alS..esessseesseonsornocnns

0Odd

c. community involvement objectiveS.iceessssessccscsss

The description of community involvement recommenda-
tions includes:

a. new activities to be initiatediseeeesssrccsvcocncces
b.  the establishment of PrioritieS.cecececesessscssces

All activities are scheduled, at least tentatively,
on a Ca]endar/time ].ine.........’.....r.........'.......,

A planning committee is proposed, including:

a the number of members t0 SerVe.seeecssecsessoedscocsse

b. the types of representation to be sought...........

noo. OO0

c. a description of the committee's functions/role....

* 7
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LEVEL OF PERFORMANCE
o & 'ii
4 \s & $
S . S P & & g

e m e e e mm e e e da

5. A budget is included that covers all anticipated
expenses such as:

OO
0 d
ao
0 d
O

a. Staff (if needed)............oo;oooooooolﬂooooooooo

b. postage........00000.0...00000’00.'00000000?000000O
C. printing/dup]icatﬁdn............0000.0.0000000.0000

d. mea] expenseS.o000...0.0.00000000000.00000000000000

00000

eo trave] expenSeSOOQOQQO...0000000000000000000.000000

[ A : P I IS P
N B Lo X NS IR I
PG e A . 7~ Brpemalin ]

6. - An_evaluation p]an is included that prov1des for the
collection and 4ge of :

1
é,

PR

T -
& B s .
™ o RS
! TR PRVRI
IR v N O

OO
OO

£l
DD'

Level of Performance: All items must receive FULL or N/A responses. If any -
item receives a_ NO or PARTIAL response, review the material in the informa- .

tion sheet, "Key Steps in Planning and Implementing Community. Involvement Pro-
grams,” pp. 49-64, revise your plan accordingly, or check with your resource
person if necessary.

a. data about each activity as it occurs (formative)..

b. data about the reactions of educators and citizens
to the total program (Summative)eeeeeeesceboceeeoes

oo o

c. recommendations for future program improvement.....

i

-

A}
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i

o Learning Experience IV

FINAL EXPERIENCE

P TR - o~ o~

,,,,,,,

e - 1 - _——

_f Termnal \. __Nhllaxonklng :m_an.,ac,tualwadmmstmtlyees;“tuaﬂo,rL, mvolye
- Objective -.‘the commun1ty in- vocatwona] educat1on.»f'

‘r:. N - -

* . S SRR

-

~

As part of _youy adm1n1straz1ve responS1b111ty, involve the
community in vocational education. This will 1nc1ude---

PR . e assigning respons1b1l1t1es as appropr1ate to your
ORI © o an situation-

[ - . & - - - )
’ . develop1ng a commun1ty 1nv01Vement plan
R » monitoring al] commun1ty 1nvo]vement act1V1t1es,
NOTE . As you complete each of the above act1v1t1es, docu-
oy ‘ . ment. your activities (in writing,.on ‘tape, through a log) ¢
& “for assessment purposes. = . ' N

. Your resource,person may want you to subm1t a wrxtten commu-
T “nity involvement ptan to “himzher for rev1ew~beforefyou prOa:
: .ceed with your actual involvement .efforts..

Due to.the nature .of this experwence, you will¥need access
to an actual adm1nlstratxve situation over: an xtended
per1od of time,

prvllonli N N T —— e - - . e T [/ TLTTIT. Y Lt - PR .o N PR e S -

-——.——_é--\._.-.———-——_———-—_——_-———————.—;;;——;—";’—‘——_—

*If you ‘are not currently working in an actual administrative situation, this
learning experience may be deferred, with the approval of your resource per-
$on, until you have access to an actua] administrative situation.
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FINAL EXPERIENCE contmued ‘

feedback

et

Arrange to have your resource person review your community
involvement.plan, other materials developed under your
teadership, and any other .documentation of your activities.
If b0551b1e arrange to have your -resource person observe at]
least one instance in which you are-directly involved in
community involvement p]ann1ng or activities {e.q., work1ng
with a business Teader to arrange a field trip experience;
p]ann1ng or conducting a workshop; arrang1ng on-the-job
training experiences).

Your total competency will be assessed by your resource per-
son, using the "Adm1n1strator Performance Assessment Form,"
pp. 71-73.

Based upon the criteria spegified in this assessment instru-
ment, your resource person Aill determine whether you are
competent in involving the community in vocat1ona1 education]
programs. -

} '
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‘ / Name

Date

ADMINISTRATOR PERFORMANCE ASSESSMENT FORM

/ Involve the Community in Vocational Education

Directions: Indicate the level of the administrator's accomplishment by plac-
ing an X in the appropriate box under the LEVEL OF PERFORMANCE heading, If,
because of special circumstances, a performance component was not applicable,
or impossible to execute, place an X in the N/A box. .

* s LEVEL OF PERFORMANCE ST

Woa® et o P e

In planning for community involvement in the voca- N
tional education program, the administrator:

‘. assessed the status of the institution's
current community involvement activities
by surveying educators and citizens and .
reviewing available documeiitation.....veeeeeeee (1 [ (O] (O -

2. gathered adequate background information con-
cerning the institution's community involve-

ment Philosophy and 90a1S..ceesssseeceeneessess ] ] [ [

3. involved appropriaié persons in planning the
involvement effort (e.g., formed a planning
- - committee), including: - ~ -

-

“ a. educationa] per‘SDnne],.....................

= b, advisory committee/council members.eeecceess

[
. [

L Ce PAPENLSueeeeserssssssdoncesnnsnsennansaeees [ [ [ (O
U

d. industry representativeS.cececcccccccccsess

-

e, government representatives.e..eseseeecssess [}~ [ ] [
f. 1abOr representativeS.eeesseseceenseeensses [ [ (3 ]




A
o

gave leadership to the development of a
comprehensive community involvement plan....... [:] 00

community involvement plan:

’

Aruitoxt provided by Eic:

8..

conta1ned a description of the 1nst1tut1on s
community involvement policies,’ goa]s, and
0bJeCt1VeS..uuuuuuuuuuuuuuu.uuuo..u.uuuuuuuuuuu D

described briefly current community involve-
ment activities, including:

a. the types of activities beinq‘condhcted.... ]

b.

ety

the degree of involvement in each activity.

contained recommendations for future
community involvement including:

a.

b.

c.

d.

activities that should be continued.seeeees

acfivities that should be modified or
d.iscont.inued.....'...'.....................

activities that should be initiatedeceeess.

the establishment of prioritieS.ecececeeccace

included a master schedule (calendar/time line)
of all major activities that identified:

a.

-

What WaS tO be. done...oo.ouu...o...i.u.u.oo

L @“O“‘ o ¢

LEVEL OF PERFORMAN(‘

A

[

000 O

[

bs who was to be responsible...c.iceecvecencsn [

c. ‘when it was to be T P

N

HRERE

£

CICICI
I

OoOog

oDoo.

0 oo-
DDD

uiuln
OO0
miuin

cover all ant1c1pated EXPENSESsoerareennsacnnes [ ], [:] RN

-

contained a reasonab]e thget designed to

hl

12
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AP - Can - T JRUNINC N - e EC

LEVEL OF PERFORMANCE

. \9
: -~ . \ ¢
IS - . o . AP o oo™ (f o

10. provided for the ongoing collection of data
-regarding the total community involvement - ,
-effort including: ) )

. a. data about each activity conducted (extent
' and type of involvement)...eeeesreneseneees ] [ [

b. reactton data from persons within and . -

" outside the institution....eeeeeeneeeeeees [ O O

c. recommendations for future program

IMPrOVEMEM e esveeaeeeessnnssssnsesennsssss | ] ] [ U

-~

In imb]ementing the community involvement plan, o
the administrator: - :

*

11. monitored all community involvement activities. [ ] [ [J [

12.. coordinated community involvement activi-
ties with other community and institutional

‘ aCt'iV'it"iES...............o........,...........f D D D D

s 13. maintainéd documentation of the community

CinvoTvement aCtivities.seeeesvesssssananennsens (] ] (] U]
L -

14, -.scheduled meetings and/or workshops 56 as
not to impose on leaders at busy timés......... [ [J OJ [

15. - systematically inventoried availgble commu- ~ .
nity resources through a mail sunvey, inter-

~ V'iEWS, Or Open meetjngs.ooooooooooooooooooo;ooo D D D.‘D

16.  assembled information about community -
"~ resources in a suitable filing/retrieval

sy_sl:em..;-.-...............-a..........,.,.;......:~'<D ,D H D

- ]

P -

Level -of Performance: All items must receive N/A; GOOD, or EXCELLENT

. Tesponses. If any item receives a NONE, POOR, or FAIR response, the adminis-
trator and resource person should meet to determine what additional activities’
the administrator needs to complete in order to reach competency in the weak
area(s)s : .
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Sinclawr, Robert L. A Two-Way Street: Home-School
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" Center for Research in Vocational Education, The Ohio
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REVIEW PERIODICALS SUCH AS THE FOLLOWING: ) -

Journal of Industry-Education Gooperation. (Brown
Publications, Springfieid, MA) This journal is produced
by the National Association for Industry-Education
Cooperation (NAIEC) to promote its major objective: to
mobilize the resources of industry — including business,
labor, government, and the professions — in order to

ist schools to-improve the relevance and quality of .
?Icatjonai programs at all levels. Published semi-
pually (spring and fall).
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