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, SITUATION

An urgent need exists, on a nationwide basis 'to inquire into

adult Vocational eduCatiori. Due to advances in teChnology high

levels of unemployment, expansion of homemakers into the workforce,'

;

et cetera adult vocational education is a rapidly growing field.

With a decline in the birth rate and extended life expectancies

adult vocational education must be tiewed as a means of utilizing

present public schood facilitiessin the interesdts ofpublic good.

Ohio alone has invested almost six hundred million dollars ir voca-

4

.:.tional education facilities-mhidh can offer an abundance_o ppor-

4/ tunities for training adults.,

The purpose of the stUdy was to describe the policies arepro-

cedures that have been conducted by exemplary adult vocational edu-

,cation'programs in Ohio. Recommendations were formulated to assist

in the development and expansion of more effective adult vocational

* :edulion programs. The purpoSe was realized through the,acdom--
plishment of/objectives which proVideddebeription Of, exploration

of and recommendations for:

1. School-wide aspects

A. Philosophy-purposes

B. Programs offered 4nd extent of Participation

C. AdMinitration of Adult Programi '

11 personnel invOlved
2-...Avajor policies followed

3. càunseiing
4. community relations .

, 5. operations and functions of advisory committees

- 1
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2. Specific Programs

A. Purposes

B. Students served: demographics

C. Curriculum: process and scope

D. Instructors:-demogirepllics

E. Facilities

F. Teaching Methods

G. Outcomes

1. completion records of students
2. competencies developed'
3. attendance
4. job placement
5. appraisal of program

3, Consolidation of the descriptions of innovative practices in

adult vocational education through a review of literature.

Five exemplary vocational education planning districts in Ohio

were selected by an adVisory council that included representatives

from the Joint Vocational School Superintendents, Ohio Advisory

Council for Vocational Education, State Supervisory Staff in Adult

, recruitment, and selection

Education from the Division of Vocational Education, and a teacher

representative of the Adult Education Division of the Ohio Vocational ,

Association. Criteria for the selection of the exemplary idult voca-

tional education planning districts included:

1. sufficient evidence of the exemplary nature of the progrm

existing through the involvement of business and industry, high

percentage of adults served, high placement far exploratory and

,new entry programs, and high level of success with skill develop-

ment for enhancing employment opportunities.

-2-
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2,i representation of urbaftsand rural enrollert occurping such

that large normal metropolitan,:middle-sized urban and rural,

districts are represented, and geographical distributions are

considered.

3. representation of programs fulfilling a variety of employment

purposes siich that prePatory, supplemental:apprenticeship and

specia,1 service programs to meet the needs of,the'unemployed,

underemployed, displaced homemakers, pre-retirement, dissatisfied,

exploratory and supplemental enrollers are represented. The sup-

1plemental needs group is defined as students wishing to increase,

their knowledge and skills totvande within their job or add

income through eificient production.

Withih,each selected district, data were gathered from the chief,

school administrator, director of adult educAion programs, adult

student guidance counselors, adult student instructors, a randam

selection of students stratified by type of program, and a random

selection of emp ers stratified by type of program. Qualitative,and

41,*,
quantitative data were collected through validated, field iested

questionnaires and personal interview ,schedules. Analysis of the data

was descriptive in nature and presented as a case by case summary of

the current status of eadh exemplary program. A final synopsis of

disparities and commonalities betWeen ahdamong eadh exemplary program

was also given. In addition, consolidation of the descriptions of

innovative practices in adult vocational education was adhieved through

a review of current literature..

.15



'The emphasis of

tices which have led

vocational education.

this report was to idehtify_policies and prac-

to the success of exemplary programs in adult

The study should provide ihpagig for more

effective development and lementation of adult vocational education

in other programs and districts.

- 4-

16



OR

CURRENT STATUS OVERV OF..

ADULT VOCATIONAL EDUCATION OHIO

Ohio's statewide plan for 'vocational education consists of thin-

teen, objectives, two of which relate to adult vocational education.

The first'of these objectives states that training programs will.be

provided to'adults on a full-time basis, while the second objective

invqlves prov4ding training programs to adults on an hourly basis.

Adults who can benefit from these training programs ate defined as'

individnAls-who are at least sixteen years ol4land not' gularly

attending high school classis.

The philosophy of theAdult Vocational Edutation Division of the

Ohio Department of Education reflects a'mandate by the state legis-.

lature stating that adult vocational'education should be involved in

the training, retraining,_and Upgrading of seven percept of the .ijytal

working population.

The philosophy of the division is further expoessed through the

following beliefs:

1/. The local adult clientele, as well as business and industry,

are providing much of the tax base to support vocational

education. Therefore, adult programs, which will benefit

business, industry, and the local adult clientele should

be provided in each planning district.

2. There should be an adult director, or assigned member of the

vocational staff, involved on a full-time (100 percent)

basis in organi:iing, administering, and promoting adult



vocational education programs.

3. An assigned member of the vocational staff should work with

business-and industry in terms of generating adult programs.

This individual should'have a regular, planned pattern for

bontacting employees and/or employers and assisting them in

the identification of their training needs.

4. The adult director or an assigned member of the vocational

staff should becomeacquainted with a policy-makingferson

in each company, business, or industry association in the

planning district. In addition, this person should bdEome

.a part of the business and industry developine effort of a

planning district and coordinate the paanning of vocatiOr0al

education services needed by new andior expanding industries

in the area.

5. The adult vocational education,program should provide a

resource to assist business and industry in research and

development efforts. Programs should be developed such

that business; industry, and labor organizations will look
/

upon public adult vocational education as the agency which

provides for their training needs.

6. Vocatiamal-Education Planning Districts should provide

leadership training programs for business and industry

management personnel.

7. Instructional materials produced by individual industries

should be used.in appropriate programs involving personnel

from such industries.

-6 -
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8. A commitment sho ess and industry

to move toward performance base criteria for employing and

-..dvancing trainees.

9. Advisory committees for adult vocational education programs

must be established and maintained in order to receive state

funding, These committees shoulye activelyiinvolved in

identifying local training needs, developing curriculum, and

providing input into functioning programs.

10. Each planning distlict.should conduct employee training goo;

graMs which provide business and industry with an dbvantage

in terns of local, state, national, and international 066-

petition.

11. Adult vocational education programs should vary in length

and be implemented at any time a need is eAablished,

12. Each planning disirict should,have a systematic approach to

planning, evaluating, and upgracling the adult vocational

education curriculum.

13. Guidance and testing services should be made available to

those interested in, as well as those currently enrolled in,

adult vocational programs.

14. Adult vocatiOnal education programs should be cost effective

andior cost beneficial to the individual student and to

society' as a whole. .

Ohio invested 44,616,000 dollars in post-secondary (two-year,

degree programs) and adult vogational education (non-degree programs)

in the 1980 fiscal year. The total number of dollars spent was

'7



derived from federal ($5,902 000), state ($6,027,000), and local

($32,687,000) funding sources.

Ohio adult vocational education programs reported an overall

increase in total enrollments for the fiscal year 1980. An additional

41,625 adult students enrolled in non-degree long-term (full-time),

short-term (hourly),.and apprenticeship prograns,in 1980 as compared

to 1979-ligures. The following chart presents a breakdown of the total

1980 non-degree adult vocational education student enrollment figures

by service a;-a and type of

1980 Non-Degree Adult Vocational. Education
Student Enrollment

Service Ar4a
f

Long Term
(full-time)

.

Type of EnrollMent

Totali

3

Short Term
(hourly) Apprenticeship

Agricultural E . it,

(

2,974 16,571 0 19,545
\

Distributive 10,549 56,258 0 66 807
?

Home Economics EE 1,955 5,549 0 7,504

Business & Office Ed. 2;811 23,958 0 26,769

Trade & Inclustrial Ed. 12,312 91,304 12,658 116,274

Special Needs 12 652 0 664 /

State Totals 30,613 194,292 12,658 237,563

-8-



Labor market demands must be studied on an annuL basis in

order to-provide a solid base for adult vocational education planning.

This is accomplished through local educational area plans (LEAP),

which must be submitted by each planning district to the Ohio Depart-

ment of Education. These plans are then incorporated to form the

state plan for adult vocational educatiOn. Local educational area

plans should include projections of adult vocational services needed

to serve no less than seven percent of the adult working population.

Information included musi be based upon responsible labor market

information.

After adult vocational,educatioh'services have been implemented

by the planning district, they must be evaluated. The Adult Vocational

Education Division of the Ohio Department Of Education utilizes-the

/

PRIDE document when evaluating adult programs. Major components of the

program, which are reviewed, include:

1. administration and organization of the total adult prograT

2. program development and operation

/ 3. instructional aspects of the program including preservice and

, inservice training, teaching techniques instructional

activities, et cetera

4..the adult learper in terms of recruiting materials and tech-

niques, vocational counseling,'servi6es coordinated with

other community, social service, and welfare agencies, sex

equity, et cetera, and

5. assessment of students leaving and/or completing the program.



Annual follow-up reports are required for every person leaving

a full-time adult program. The'1980 Ohio adult student follow-up

report (1979 class) disclosed a 97.45 percent long-term (full-time)

adult student placement rate, of which 90.87 percent of the studen

were placed in a related field and 6.58 percent were placed in a non-

related field. If follow-up reports disclose less than a 50 percent

placement rate, the,vocational program would be reevaluated through

the advisory committee to ascertain the need for that particular

type of training.

In recognition of the fact that adult vocatiorial education must

provide more support if business and industry are to remain in the

planning districts, local consortia were initiated by the Vocational

Education Division of the Ohid Department of Educçin in 23 regions

throughout the state. Directors were hired for ealoponsortium to

serve as a liaison for business and industry. ,

. The local consortia seek to determine training needs of business
CI

and industry, inform vocational training centers of those needs, and

improve communication and cooperation between vocItienal training

centers and business and industry. Consortia efforts strive toward

the banding together of local vocational training centers to elim-

inate competitiveness and the redundancy of programs between

educational.agencies.

With the tremendous increase in foreign competition and finan-

cial losses due to decreased production levels, tax dollars avail-

abie fcr public edUcation are being clepleted. Adult vocational
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education must be flexible enough to successfully adal:tNo the changing

environments in both industry and education.

Future trends for adult vocational education have wide impli-

cations, many of which relate to energy. An instructional hour on

the d4rage oost the adult learner approximately one dollar in 1980.

Examining the price of "gasoline and the distance adults must travel

to training facilities, many adult learners are recognizing the fact

that travel expenses to and from class cost as much as the aCtual

instruction they receive. Therefore, adult vocational education

administrators must realize that adult -classes willhave to be-con-

ducted closer to the harms of adult learners.,

.Business and iiy are also experiencing financial concerns,

which are energy related. New energy innovations (e.g., solar, Wind,

geothermal) are being implemented by business and industry, thus

affecting the types of jobs available within those businesses and

.)

industries. Vocational ealcation planning districts must work to-

gether with business, industry, and vocational education consortia

directors to identify future trends and innovations Adult-Voca-

tional education personnel must be alert to new and/or emerging oc-

cupations and their training demands. The types of occupations will

change, and adult vocational education must reflect technological ad-

vanceS. -What is now a popular occtipation may become obsoletev and
I

a skill which is now obsolete may become extremely popular. Patterns

such as these have occurred in the past. Adult vbcational education

needs to identify and respond.to these patterns so that adul learners

)
4



obtain needed skills for future eTployment.

Adult vocational education must not only recognize the skill

training demangp of busines and industry, but it must also be

ly aware of the e in production caused in part by attitu-

dinal blew, erefore, training programs must'constantly be

_

volved in the development of proper work habits, values, and atti-

tudes; in addition to providing skill training. The resulting in-

crease in production would provide 'more tax dollars tokinvest back

into adult vocational education.

In addition to being involved with work values and attitudes,

adult vocational education needs to be involved with time management

training. In business and industry, as well as in the administrative
1

structure offadult vocational educatipn, mcre workers are required to

.take on'extra tasks. Financial budgeta do,not always allow for the

hiring of additional workers. Therefore, individuals should be

trained in time management skills to help them cope with the demands

placed dpon them.

Adult clientele numbers are increasing. Training programs are

serving a wider age bracket than originally expected. A new potential

exists for serving senior citizens. Individtels of retirement age,

whit at one time enrolled in avocational courses, are now seeking out

vocational training programs whidh will provide the skills needed to

supplement their incomes.

The elimination of sexual sterotypes is another thrust of adult

programs. In the future a greater number of

- 1 2 -
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females will be working in the traditionally male occupations:, and

the same will hold true for males employed in traditionally female

occupations. 'Adult vocational education must continue to adapt to

the changing roles of male and female workers.

Adult vocational education must continue to serve the total adult

population by providing full-time and part-time training prograins,

O which are both preparatory and supplemental in nature. Ccoperation

.

with business and industry is essential in the identification of needs,

development of training programs, and improvement of adult vocational

0 education as a whole. In addition, adult vocational education must

con inl ly be aware of innovative practices and be able to success-

ully react to emerging trends and changing areas of emphasis that lie

in the future of vocational education-.
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ADULT VOCATIONAL EDUCATION PROGRAMS

OF

PLANNING DISTRICT A

BACKGROUND INFORMATION

Planning District A was from a rural area in Gala,. The dis-

trict's philosophy of vocational education includes,:

extending vocational education to all youth and aLts in the

planning district.

2. a belief lathe individual differences in eadh person and a
need to develop each person's.unique talents, and

3. a need to prepare each student, youth, and adult io become a

participating citizen in the cammunity, an effective family
member, and a craftsperson in attiNde and skill.

District A serves approximately. 487 full-time adUlt students

(283 female, 204 male) and 1,514 part-time adult students (592 female,

922 male). Students must be at least sixteen years old and not en-

rolled in a secondary school program in-order to enroll in an.adult

vocational education program. However, if students are functioning

and doing well in a high school program, they will be allowed to

enroll in an adult program with permission fram parents, the local

,school principal and the school coUnselor.

. The following chart depicts the breakdown of part-time and full-

time students according to the service area in which they are enrolled:



1

Service Ara No. of Part-time
Students

No. of Full-time
-Students

Agricultural Education 65 264

Distributive Education 557 60

, Health Occupations Education 138 72

Business and Office EducatiOn 224 61

Trade and Industrial Education 518 30,

Home Economics Education 12 0

. TotalS 1,514 487

Ten full-time and fifty-eight part-time instructors teach adult

vocational education courses. Most full-time programs, with the ex-

ception of practical nursing, are structured so students can enroll

at anytime throughout.the school year. Business Office Education,

Farm Business Planning and Analysis, and Small Business Menagemept

programs operate dUring daytime and evening hours. Ali short-term

courses are offered in the evening. The practical nursing program,

is the only program operating in the school facility during the day.

Facilities to operate other programs are not available during the day.

II. ADMINISTRATIVE AND ORGANIZATIONAL STRUCTURE

One full-time adult vocatiohal'education supervisor has total

responsibility for the adult vocational education program in Planning

District The adult vocational instructors repart directly to the

adult vo tional education supervisor, and the supervisor reports

directly to N - ctor of the school. Thredult vocational edu-

cation supervisor is given certain parameters within which to work,

has a separate budget,/ and is allowed to develop, expand, and advance

Ns,
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vocational education prognmus in any manner he/she deems appropriate

within the given parameters.

Importance is gi.ven to hiring an adulp vocational education

supervisor who ha's to be held beck rather than pushed. If the dis-

trict feels it necessary to dauble adult enrollments or course

offerings, the aduit vccational education supervisor should be willing

to pursue and able to achieve that goal. The Present adult vocational

education supervisor has been willingiand able to accamplish a Variety

of goals far adult vocational education in the planning district.

III. DUTIES AND ACTIVITIES OF THE ETRECTOR/SUPERVISOR OF ADULT
VOCATIONAL EDUCATION PROGRAMS

The adult vocational education supervisor has tctal responsi-

bility not only for adult vocational education, but also for adult
.

basic education programs in Planning DistrictA. Some activities of

the adult vocational education supervisor include:

1. d ermining adult vocational education curriculum

*\-2. adv -4 sing and pramoting the curriculum

3. taking enrollments and oollecting,fees

4. preparing and monitoring the budget

5. scheduling and supervising all classes and activities in the

building after,14:00 p.111. and on weekends

6. assisting in the hiring of instructors

rMparing and submitting reports to the state department of
,

ational education

8. supervising adult vocational education teachers and

9. working with local -CETA (Comprehensive Employment Training
A4t)i VEPD (Vocational Education Planning District), and

30
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BIE (Business Industry Education) consortia.

In addition, the adult vocational eddtation supervisor identi-

.

fies the changing needs of the adult program and is responsible far

revising adult programs as needed.

IV. BUDGET DEVELOPMENT AND AIMINISTRATION

The total-Lual expenditure for salaries, supplies, and materials

to operate the adult vocational education program is $375,000.

The adult vocational education program and the daytime Secondary school

program operate on completely separate budgets. A

The budget is developed and submitted to the board of education

for approval by the adult vocational edUcation'supervisor. The board

-

,of education.asks questions, improves the budget if necessary, and

after approval turns it over to the adult vocational education super-

visor for administration. 5

Although adult vocational education makes use of a separate fund
)

for expenditures, the board of education supports the program finan-

cially. A profit h never been made, since the costs of conducting

programs have incried too rapidity to produce profits. The board of

education has been supportive by takingtcare of the small deficit

each year. However, if the deficit'increases too rapidly, tuition

fees are increased.

The budget is cotrdinated by the, adult vocational education

supervisor, who works cloSely with the treasurer. Requests for

equipMent, supplies, et cetera, are usually initiated by the instruo-

tor. Any expenditure nust be apProved by the adult vocational

. .



education supervisar, school director, superintendent, and treasurer.

Tuition fees are usually paid directly to the supervisor or his/

her secretary, rather than to the instructors. Fee collection must

follow auditing procedures, so the adult vocational education super-

visor mks sure that double receipts are written.

V. ADULT yOCATIONAL EDUCATION PERSONNEL

A. Hiring - When_hiring instructors for hourly adult programs,

the adult vocational education supvisor interviews all candidates

and narrows the field down to three or four. The director of the

school interviews those three or four candidates, ahd'-the supervisors

and director recommend one person to the superintendent. The super-

intendent then makes ZPle recommendation to the board of education.

If the board of education,approves the candidate, he/she will be

hired: Kinety percent of the time the person hired is the person who

the adult vocational education supervisor recommended. The adult

vocational education supervisor assures that the inst4uctors hired

are properly certified.

The first choice when hiring instructors for hburly adult pro-

grams is the instructor of the.parallel secondary program. Hiring

the secondary instructors for hourly adult programs prevents con-

flicts and enables supplies, materials, et cetera, to be controlled

secondary instrtictorsimore e ily. After considering

vocaticinal, educatioft`supervisor turns to the community to locate

potential adult-instructors.

The process for hir full-time instructors is the same as for

hourly adult progran instructors. However, the interview "process

-2 0-
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includes the,director of the school and the superintendent, in

addition to the adult vocational education supervisorr Other instruc:-

tors may also be involved with the interviewing process.

B. Salaries = Adult vocational edudation instructors are basi-

cally on the same salary-schedule rate as the high school instructors.

The adult vocational education supervisor works with the superinten-

dent and the director of the school in reoammending the salary rates

of adult instructors. Full-time instructors are on a twelve-month

contract and usualliwork during the day. Part-time instructors

usuakly work in the eveningp,, and wages are based on an hourly rate

with step increases determined by the number of hours they have taught

and the number of years they have been with the system.

VI. PROMOTIONAL/RECRUITMENT ACTIViilLS

Thirty-four to thirty-six thousand adult Vocational education

promotional prochures are bulk-mailed each fall to all residents of

the planning district. According to a survey instrument developed by

the district and completed by each adult vocational education'student,.

the brochure mailing seems to be the single most effective promotional

recruitment activity. A clip-out coupon included in the brochure

results in many responses fnam prosive adult students.

At the beginning of each calendar year an advertisement is

placed in the announcements column of the local newspaper for four

weeks. A brochure is then sent to interested individuals who respond

to the advertisement by mail or phone.

Many full-time instructors recruit students by going directly to

coMmunity members and explaining what their programs have to offer.
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TWO examples of this are seen in the Farm Business Planning and

Analysis course and the Small Business Management Course. In addition,

staff members have made programs known and kept the school in the

public eye by becoming involved with calamity organizations and agen-

t

cies.

Word-of-mouth has also been an extremely effective promotion of

adult vocAlcional education programs.. The school has had an excellent

-

reputation over the past ten yearS, and adult education programs have

alidays been conducted.

VII. COORDINATION EFFORTS WITH OTHER NATIONAL, STATE, AND LOCAL
PROGRANS INVOLVED IN EMPLOYMENT TRAINING

A. Comprehengive EMployment Training Act (CETA) - Planning Dis-

trict A works extensively with CETA officials in planning and con-

ducting CEIA training programs. The adult supervisor of vocational

education administers the operation of the local CEMA intake unit.

Four full-time staff members work with the,CETA intake unit, which is

completely supported by CEMA funding. The adult vocational education

supervisor chaired the CEMA consortium advisory council for-one year

and was ice-chairperson prior to that time. The adult vocational

edu tion supervisor presently serves as a member of the CETA adviso-

ry council and the education trainiRg committee.

B. Vocational Education Planning District (VEPD) Consortium -

The adult vocational education supervisor works'directly with the

VEPD consortium as amber of their council.

C. Technical Schools and Colleges - The state department of edu-

cation has a written policy ooncerniRg procedures for articulation

- 2 2 -
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between high school and college programs. However, succe'ss greatly

depends upon_the personalities of the personnel involved at the local

level. Although Planning District A does not have a written agree-

ment with local college programs and technical sChoola, a working

agreement to coordinate,efforts does exist.

D. Community - At one time the adult vocational education su-

peovisor belonged to a local health, education and welfare association,

which resulted in contacts with every social service agency in the

county on a monthly basis. The planning district coordinates efforts

with Work Incentive (W1N) through the Welfare Service and the Bureau

of Vocational Rehabilitation. Training programs havealso been

developed for local businesses. he attitude of the district is that
2

there is no agency or organization in the:county that cannot be ac-

comodated in the development and expansion of adult vocational edu-

cation programs.

VIII. BUSINESS, INDUSTRY LABOR, AND ADULT VOCATIONAL EDUCATION

COOPERATIVE EFFORT

A limited number of training programs are presently being con-

ducted specifically for employees of certain companies and businesses.

1P4

A need is seen,by the adult "vocational education supervisor to de-

')

velop more of these kinds of training programs. However, time and-

manpower are limiting factors. Therefore, the mcet successful coop-

erative effort is when the school is offering a program that employers:,

1. see as meeting the training needs of their employees,

2. enroll their employees in; areVor
3. pay tuition fees or reimburse employees upon oompletion of

the'program.

- 2 3-
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IX. THE INVOLVEMENT OF ADMISORY GROUPS

Planning District A has one general advisory committee and one

craft advisory canmittee for each full-time program. The advisary

capmittees have been very supportive in the development and update of

the program.

X. PROGRAM EVALUATIONS

Students ayaluate each short-term prograu in terms of the kind

and quality of instruction, materials used, equipment and facilities;

personal assistance received, manner in which questions were answered

and handled, and how they heard about the program.

XI. COUNSELING AND ASSESSMENT

There are no counselors specifically assigned to adults,Ibecause

there are not enough adults to justify them. There is a provision

for guidance and counseling of adultsjobut beoause counselors are only

available during the regular high gAhool day, they-are not easily

accessible to adult students. Therefore, the adult vocational edu-

cation supervisor is involved with counseling adult students.

The Bureau of Vocational Rehabilitation conducts its own assess-

mentpf students, as does CETA, which has two full-time counselors

working with the intake unit.

XII. ACTIVITIES TO EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION

PROGRAMS

Three major activities identified by the superintendent as

helping to improve adult vocational education programs have been:



1. hiring an adult vocational education supervisor who'is moti-

vated and wants the program to move

2. having good programs and making the, ccomunj t5? aware of those

programs, and

3. having the monetaiy funds to sipport the program.

Accordingrto the adult vocational education supervisor, three

major activities which have helped-develop adult vocational education

III programs have been:

1. having a superintendent and board of education that are ex-

tremely supportive of adult vocational education programs

and realize adults 411 vote for the school if they receive

programs and benefits fram these programs

2. finding good instructors who can operate a program with the

least amount of structure, and

3. having a board that will absorb the financial deficit adult

education will operate with for the first year or so.

Adult vocational education in Planning District A presently

serves approximately 2,000 adults fram a population base of 95,000.

However, 3,500 adults should be served, according to identified

state needs. Therefore, the adult vocational education supervisor

feels that twice as many students are needed from the populatiOn base

to operate a number of full-time programs in skill-trade areas such as

machine fool operation, welding, industrial maintenance, electricity,

and electronics. The adult vocational education supervisor also

believes that several short-term programs should be operated on a

full-time basis. In addition, courses should be upgraded to allow

adults the flexibility to "slot-in" and "slot-out" of programs in

order to meet adult time schedules and needs.

If changes could bethade, the superintendent would like to have

a
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one adult director foi, each school in the county, including the tech-

nical school, so programs would not be duplicated in the same county.

The superintendent feels that the bottam line in having an ex-
/

cellent adult vocational education program is by having personnel who

do a good job. The superintendent believes schools need to keep

moving rather than staying static, and the personnel involved must be

highly moivated in order for adult vocational educatio to advance

and progress.

* es



ADULT VOCATIONAL EDUCATION PROGRAMS

OF

PLANING DISTRICT B

I. BACKGROUND INFORMATION

Planning District B was foam a suburban area in Ohio. The dis-

trict's philosophy of adult education is to direct and guide adult

0

students toward their maximum'potential within society. The purposes

of adult vocaiional education within Planning District B are to:

1. prepare adults to qualify for employment and/or acquire

skills necessary far advancement

2. equip adult students with the desire and ability to campre-,

hencLand adapt to technological changes-ih their specialty

3. enable adt students to maintain job skills after graduation,

andt.

4 develop function, and responsive programs that Meet career,

education needs.

Wile carrying oUt the above philosophy and purposes, adult vocational

education in Planning District B striyes'to make periodic entry date

options available to meet adults' time schedules and'maintain as much

individualization as possible.

Planning District B serves approximately 1,192 full-time (35%

male, 65% female) and 1,813 part-time (65% male, 35% female) adult

students. Studpnts must be at,least sixteen yearp old and not en-

rolled in a secondary program in order to enroll in an adult voca-
.

tionafeducation program. Secondary school students may enroll in

an adult vocational education program only if they obtain written

permission from their secondary school principal.

tj



Eighteen full-time and 110 part-time instructors teach adult

vocational courses in the follwingservice areas:

1. Agricultural Education

2. Business and Office Education

3. Distributive-Education

4 Home Econamics Educatian,,arid

5. Trade and Industrial Education

Students can work part-tine or full-time toward occupational coMpe-

twice for,employment. Of the part-time students fifty percent are

enrolled in the trade and industrial education service,area. Thirty-

five percent are enrolled in business and office education, and the

remaining fifteen percent are enrdlled in.aaiculture, distributive--
,

education, and home economics education. Sixty-five percent of the

full-time students are enrolled in trade and industrial education

courses. The remaining full-time students (thirty-five percent) are

evAilyslistr ed throughout the other service areas.

Adult vocational education Programs operate fran 8 a.m. to ,

10 p.m., with some adult staff members working daytime ,hours and

others working evening hOIrs. Planning District B has all thb adult

vocational education enrollment it can handl.;with the present .

facilities:

ii

II. ADMINISTRATIVE AND ORGANIZATIONAZSTRUCIVE

Planning District B places a great deal of emphasis upon adult

vocational education being an enterprise totally separated from the

secondary school program. Adult vocational education is not viewed

-2 8-
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as an auxillary'program.conducted by hig4 schok faculty And 'Staff.

Therefore, a separate sta.ff exists for adult vocational education

progteas that includes,administrators teachers, counselors, and cl

ioal workers. The treasurer, business manger, and superintendent
4

work with both secondary and adult programs. In iddition, responsi-

bilities of the placement coordinator are equally delineated between

the secondary and adult vocational programs.

The

shal/, be a

emiaoyers located in the geographical area. TO

of educatioWs philosophical policy States that there

rogram of adult education provided.for the adUlts and

administrative regulations have been established goVerning mechanical

guidelines as who is charged rent, haw much rent is charged,

et,cetera. The dministrative regulations do not spell out Separation

of adult and secondary programs except in the job.description section,

which,lists the various job positions and the respective responsi-

bilities. However, the organizational chart clearly delineates the

,-

separation of adult and high school programming. Although the pro-

grams are operated d3' ependently, Planningpistrict B feels it is

,

important that all s aff-members are aware of the importance of the

adult education program and the positive effect it has on the oper-

ation of,the school.

III. DUTIES AND ACTIVIiitS OF THE DIRECTOR/SUPERVISOR OF ADULT

VOCATICNAL EDUCATION PROGRAMS

One full-time adult vocational education'director has total re-

sponsibility for the functioning of adult basic and vocational edu-

cation programs in Planning District B. The adult vocational-education

-29-
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directOr ensures that adult vocational education is responsive to the

public,,fulfills the philosophy of the board of education, and serves

the needs of the adults within the participating school districTs and

geographic areas. A full-time assistant to the adult director coor-

dinates activities such as publicity, bcheduling, workshops and

. building supervision.

IV. ?MGM DEVELOPMENT AND ADMINISTRATION

The total annual expenditure to operae adult vocational education

progFams is $700,000, A stated goal'for t e adult vocational edu-

cation program is to operate the total adult program on a fiscally

sound, self-sustaining basis. Planning District B has never voted

0
Millage for adult education, which is over a one gallon dollar business.

Costs must be recovered in order to operate such a large program, and

with income from training contracts, tuition fees, and state

and federal subsidies, adult vocational education in Planning District

B has been self7supporting. Although financial deficits have occurred

in the past, out-of-pocket costs,,such as maintenance, custodial and

-clerical work have been recoVered. In addition to paying salaries of

adult instructors, adult education also finanCes forty percent of the

superintendent's salary-twenty, percent of the treasurer's salary, and

fifteen percent of the ,business manager's salary. Adult education also

provides ten percent of the custodial, twenty percent of the maintenance,

twenty percent of the- water/sewer,,and twenty percent of the electrical

1

costs.

When developing the adult yocational education budget Planning

- 3 0 -
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District B follows participatccy r9anagement to allow individual

teachers to provide budgetary information. This information is passed

on to the teacher's immediate supervisor and then to the director of

adult vocational education. The director of adult vocational education

presents this information to a cabinet sesbion at the same time the

secondary budget information is presented. Cabinet members include

the treasurer, business manager, director of adult vocational education,

and the director of secondary vocational erucation. The cabinet meets

twice per month/to combine the secondary and adult budget into one

institutional document to be presented to the board. The superintendent

meets privately with each cabinet offiCerduring the interim weeks. For

the most part this is where final decisions are made prior to formu-

,'

lating a recommendation for-the board of OdUcation.

Once the budget is approved by the board of education, ibis

opardinated by the adult vocational education director. Individua

teachers initiate requisitions (later used as purchase orders) for

equipment, supplies et cetera. Before purchasing requested materials

the purchase order must be:

1. approved by the instructor's immediate program supervisor and

the director of adult education

2. given to the business manager to establish a vendor with the

best possible price

3. sent to the treasurer foAverification-of sufficient funds to

cover the purchase, and

4. approved.by the superintendent.

Once the above process has been completed, the business manager places

the order.
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V. ADULT VOCATIONAL EDUCATION PERSONNEL

A. Hiring - Planning,District B holds the philosophy, that persOn-

nel who have worked all day should not have to be re ponsible for con-,

ducting evening adult programs. Initial screening o applicants for

adult teaching positicms is done by the person who '11 be the imme-

diate supervisor of the individual hired. The 1 -o -te supervisor

narrows the field down to three or four candidates. Other adult

. instructors have lundh with these:candidates and p vide their input

into the selectione,process. The adult vocational -.ucation director

interviews each candidate and recommends one indiv' ual to interView

with the superintendent. The superintendent makes e final decision

4110`

whether to offer the individual a contract or b in another can-

didate.

B. Salaries,- Salaries of adult persOnnel are based upon a salary

schedule adopted by the board of education. The, alary schedule can

be converted to an hourly wage for part-time insio ctors and assists

in identifying instructors' needs for supplemental contracts for

extened service.

VI. PROMOTIONAL/RECRUITMENT ACTIVITIES

Planning District B has a pattern of contact the adult vocational

counselor follows each year when visiting participating schools to

describe adult vocational education programs conducted in the district.

The district purchases advertising, which is specific, registration-

oriented and directed at getting information to the public at a given

time. Other promotional activities include direct mailings, brochures,

- 3 2 -

44



fliers, newspaper articles, and radio spots, Conducting individual,

successful training programs and wcydof-mouth about these programs \

have been the most effective promotion of adult vocational education.

VII. COORDINATION EFFORTS WITH OIHER NATIONAL, STATE AND LOCAL
PROGRAMS INVOLTED IN EMPLOYNEWIRAINING

A. Conprenhensive Employment Training Act (CETA) - Planning

District B has approximately one-half, ddzen instructors teaching

strictly CEIA trainees on a "slot-in" and "slot-out" basis.. TWo

full-time counselors are paid through CCM contracts. CETA tuition

fees provide approximately $370,000 for training programs.

B. Vocational Education Planning DistriCt (VEPD) Consortium -

Al
With scarce resources and fewer'dollars it is important'to not have

redundancy of adult education services to a :cdmmunity. Planning

District B is supportive of the consortium's efforts toward increased°

cooperation and coordination between vocational training agencies.

C. Technical Schools and Colleges In same cases excellent

lines of coordination and cooperation have been developed. A few of .

the adult vocational eduOation programs in Planning District B offer

adult students advanced standing at the local two year technical

college.

- Planning District B coordinates efforts with other

agencies'such as the Welfare Department, Ohio Bureau of,EMployment

Services, Veteran's Administration, and Bureau of Vocational Rehabil-

itation.
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vIII. BUSINESSUDIWTRY, LABORAND ADULT VOCATDONAL EDUCATION'.
COOPERATIVE EFFORTS

Planning District B views adult education as 4an outreach progrmn.

The district has been extremely active.in.contacting employers and*

other agencies which will provide tuition costs for students. Tre-

ditionally business and industry have not taken advantage of the

facilities within the coMmunity. The district has taken the offense

in explaining to employers tribling oppOrtunities available for their

employees. After employers,realize the potential adult vocational'

'education hasfor providing net; employees and/or 'training programs to

upgrade those piesently employed,,the district receivesoany contacts

from business and industry.

An industry day has been held in the past to help broaden

employees knowledge of available facilities. Management teams were

given a tour of the school after daytime hours, told about the pos-

sibility of adult training programs, and shown areas of the building

pertinent to their industry.

The district also met with a group of local busineSies and

industries to identify training needs. The idea of signing an in-

dustry as a client, identifying employment training needs, how, the

-industry could be more successful in the community, and how the k.

industry could Make better use of its available resources led to
9

state unit funding under trade and industrial education. This new

program, known as the Industrial Training Program, serves as a counter-

part to .the Farm Business Planning and Analysis and Small Business

Planning and Analysis Programs.

- 3 4 -
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A fUll-time coordinator (teacher) visiis businesses and indus-

tries twice per month at a current fee of six hundred dollars to

determine needs, develop programs to cover those needs, or slot em-

ees in pivexisting training programs. Industrial training

program participants may also utilize the planning district's assess-

ment center by testing employees as a basis for promotion. Many side

contracts and/or short-term courses are generated through the indus-

trial'trairiing program. .

' A wide variety of diversified industries have utilized the dis-

trict's facilities for preservice, inservice, and apprenticeship

training programs. One uniqup training program was developed f

specific industry advertising in the local newspaper for machinist

that could be'trained locally. The adult vocational educat,i.on direc-

tor met with the industry's.personnel, and later submitted a proposal

to them based upon their needs.

The program involved advertising far machinists and required all

titose interested to repart to the school for more information. Each

individual would be charged a twenty-five dollar assessment fee,

tested at the assessment center, and either referred to machinists

training or to another area more suited to their individual needs.

Prim those individuals referred to machinists training, the industry

selected individuals to participate

training program.

The industry paid for the tr

oriented students to the industry's

4 one hundred fifty hour

g program and the instructors

king conditions, job stabil-

employment after completionity, et.cetera. Students were guaran

- 3 -
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of the one hundred fifty hour training program and were returned

their twenty-five dollar aSsessment fee if they accepted the position

offered. The program proved successful as 'the' emplopent attrition

rate of those participating was extremely low.
0

IX. THE INVOINEMENT OF ADVISORY GROUPS

J1' T
Planning Distiict B hai one general adu4 education advisory

commitee that usually meets twice each year to overview the entire

adult vocational education program. In addition, a separate craft

,advisory committee exists for each prOgram. Members of the general'

adult education advisorv,committee also serve on the separate craft

advisory committees related totheir fields. .All advisory-tommittees

have been very active in developing and improving adult education

programs in Planning Distria B.

X. PROGRAM EVALUATIONS

Periodic evaluations are conducted on an'informal basis and

formal evaluations on an annual basis. Full-time as well as part-time

instructors are evaluated. Students evaluate each s16rt-term course

'by completing an "Information Please" form which requests information

concerning how they heard about the course, whNhey are taking the

course, and how they rank their instruction. However, enr011ment fig7
AD

ures are the bottom-line when evaluating adult vocational education

programs. Planning District B adapts adult vocational education pro-

grams accordihg to the "Information Please" forms as well as the

needs of the public basal', upon past enrollment figures.

- 3 6 -
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XI. COUNSELING AND ASSESSMENT

Ylarming District B has two full-time adult student counselors.

Each adult student will see &counselor in a group setting of some

type, and 30 to 40 percent of the adult students have a specific

counseliRg service provided to them. TWo additional, full-time

counselors wor specifically with CETA clients. Services to CEA

clients are more direct, as there are more servides to be delivered

and two counselors working with only seven programs (Ipproximately

130 people). The placement coordinator works witA adult students on

a part-time basis (V percent)'. Much of the placement coorddnator's
41

time is spe400familiariang employers with the district's program,

keeping up-to-date with community employment needs, and serving as a

liaison between the school and local employers. Job placement records

fnom last year (1980-81) indicate a ninety-eight percent placement rate

for-adult vocational education students and a sixty-eight percent

placement rate for CETA clientele.

Adult students interested in a certain area are toLd about pro-
,

grams available and job opportunities. Some stuaents ma enter a

yocational prognm after talking directly to a counselor: Other

students, confused about the direction they shouldjake, are referred

to the assessment center.

The assesgrent center tests ihdividuals far vocational prefer-

ence and aptitude, and provides adults a means for vocationalLexplora-

tion. Assessment may be voluntary or resulting from the kecommendation

of an agency. The assessment process costs the individual or referring

agency twenty-five dollars. Assessment begins with two written tests, ,



the Career Occupational Survey and the California Ability Test

Battery. CounselorsOreview the individual's testscore, work history,

and personal goals in order to refer the individual to -ffie second area

of assessment involving hands on activities.

The hands on testing facility involves a work evaluation system

(Singer Vocational Evaluation System) offeriRg individuals the opporh-

tunity to perform tasRs involved in a particular area of occupations.

After completion of written assessment tests individuals are allowed

to utilize till), of the twelve handS on evaluation units. Success or

lack of success with the evaluation units helps identify occupational

areas individuals should pursue. The evaluation units are not meant

to be all inclusive andmar prove invalid for some. However, they

provide a practical approach to assessment of skills in a short period

of time (lk to 3 hours), which is what many adults prefer. The assess-
/

pent center also o s lel Coordinated Occupational Information

Network System, a microfiche system, which gives individuals an idea

of their interests and aptitudes. Identified interests and aptitudes

are matched with numbers in the microfiche system to obtain(ddi-

tional job information. Additional test batteries are also available

to assess a variety of specific abilities.

Basic skills are not tested at the assessment center. Students

requiring basic skills.testing'are referred to the district's adult

basic education program. Those without a high school degree are auto-

matically referred to adult basic education.

Approximately five to seven hundred adults went through the

assessment process last year. TWo-thirds of the assessment oosts were



Paid by agencies. The assessment center also helps to sell the dis-

trict's vocational education program to business and industry, beoause

referral' of individuals who have shown to be more successful can be

made. The district would like to expand the assessment center by

providing more specific types. of hand on activities, and by providing

a testing instrument for those whdcannot read.

Essentially adult counselors assist students with assessment of

interests and aptitudes, obtaining occupational information, program

selection, registration, financial assist-ance information, and personal

cerns affecting.their success in the vocational program. Counselors

also work with adult agencies in the aammunity. ' The job placement

rdinator works closely with adult counselors and students concerning

job availability, application and interviewing procedures, and employ-

ability skills required to secure and maintain a job.

The salaries of counselors dealing witWCETA clientele are rein-
.

bursed through CETA contracts. The other two counselors' salaries are

subsidized by the Adult Division of the Ohio Department of Vocational

Education. The district would like to see the Adult Division of the

Ohio Department of Vocational Education provide more financial

support for-adult guidance oounselors, as adults have concerns that

differ frun_high , school students.

XII. ACTIVITIES TO EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION

PROGRAMS

Three major activitiep identified by the superintendent as helping
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develop adult vocational education programs have been the;

1. commitment to the program by,the board of dducation and

administration

2. belief of staff umbers that adult education is more than an
auxillary enterprise and the industriousness of staff members,
and

3. the receptivity and cooperation of employers and adults.

According to the adult vocational education director, three major

activities which have helped develop adult vocational education pro-
d

grams have been the: .

1. total support of the superintendent and board of education

2. commitment of the administration and board of education to
deliver as many services to the taxpaying public as can be
delivered on a self-sustaining basis, and

. separation of the adult program from the secondary program in
the organizational structure.

Even though it is sometimes diffi t to haVe one group of staff

members using an instructional facility during the day and anothe--

staff at night, the adult vocational education director places a

strong emphasis upon operating programs separately. The secondary

(\aprogram has unique ilemanding con4erns without working in adult edu-

tionaI programming. Therefore, having an adult.vocational edUcation

staff relieves the secondary program of unnecessary burdens.

The opportunities for adult vocational educatibn are growing.

If changes oould be made the superintendent would have designed the

vocational facilitiesdifferently, so that more roam would be avail-

able for this growth. Thd adult vocational education director believes

expansion of adult programtning would not be pos6ible .thout total

support from the superintendent and board of educatio. Staff members

14 0
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must be cammitted to adult education, and.the superintehdent and

bcardr of education mustbe knowledgeable of adult education and willing

to set the standards and the pace for-the conduct of the program.
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ADULT VOCATIONAL EDUCATION PAbGRAMS.

OF

PLANNING DISTRICT C

.

I. BACKGROUND INFORMATION

Planning District C-was finam an urban area in Ohio. The dis-

trict's philosophy of vocational educationstates.that .each individual

dtserves the opportunity to receive training which prepares himiher

for the world of employment. 9

PlanningDistrict C serves ,approximate1y 1;000'full-tine and

7,000 part-time adult vocational Stildents:4, A sligWmajority of,the

full-time students are female and most%of the patt -time students are
, 4 ,

TWo hundred sixty-eight students are enrolled in a,..practical

nursing program oonduabed ,by a separate: school Op practical hurding.

Approximately six hundred fifty full-time adjuilt students are served

by an ocdupational skill center established in 1966 under the Manpower

Development Training Act of 1962. Siudents enrolled.at the

center must be at least eighteen years old, and not enrolled in a

regular secondary school program. Classes are'condticted during the

day, 8:00 AM to 3:30 PM, Monday through Friday... The remainder of

the students are served by the night sáhool, which operates tram 4:30 PM

to 8:30 PM, and is open to any person at least sixteen years old ahd nct

enrolled in a regular day edhool pro ..: Forty full-time and over.'

two hundred part-time instructors teach adult vocational education

°Purses. Seventy percent of all adult students are enrolled in the

trade and industrial service area, fifteen percent in distributive.

-42-
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education, ten percent in business and office edUcation, and five

perdeht in home economics education-._

II. ADMINISTRATIVE AND-ORGANIZATIONAL STRUCTURE

One full-time adult vocatiohal education supervisor has total

responsibility for ad education in Planning-District C. The adult

vocational education su sor also acts as priricipal of the adult

night'school, which is an rella organilation for the-entire adult

education program.

One program director i responsible for the adult basic education

program, and another has sponsibility for programs offered at the

occupational skills center'. The school of practical nursing has one

supervisor in charge of programs. The supervisor df practical nurs-

ing and the program directors answer directly to the adult vocational

education supervisor, who reports directly to the assistant superin-

tendent of schools.

III. DUTIES AND ACTIVITit:S.,'OF THE DIRECTOR/SUPERVISOR OF ADULT

VOCATIONAL EDUCATION'PROGRANS

The aduit vocational education supervisorjlot only serves as

principal of the adult night sdhool but also oversees the entire

adult vocational education program. Budget development, salary andI
wage recommendations, business and industry training contracts, et

cetera, are coordinated through the office of the adult vocational

education supervisor,

IV. BUDGET DEVELOPMENT AND ADMINISTRATION
a

Funds to operate adult vocational education programs in Planning

5 5



District C are acquired through various sources such as state unit

funding, CETA, tuition fees, and business and industry contracts.

All funds are channeled and invoiced through the school board office.
k

The adult vocationa4 education supervisor develops the adult night

school budget and assists in, the development of the practical nursing

school's budget. The skill center program:director works diredtly

withLthe treasurer's office in developing the budget, as it is a

special assistance program, Financial plans,for the adult night school,

practical nursing school and skill center appear as separate cate-

gories in the overall adult education budget. The adult vocational

education supervisor submits the overall adult education budget to

the board of education for final apProval.

Once the overall budget is approved, the adult night school,

practical nursing school and skill center implement their own separate

y

budgets. Receipts from the night school (activity fees, tuition, et

cetera) are deposited into one-of two accounts within the treasurer's

office. ,One of the accounts is a rotary fund in which lab fees are'

deposited and expenditures for classroom supplies and equipment are

made. The second account is a rotary fund for textbooks. Both

accounts are coordinated through the central treasurer's offibe and

operated on a cost-recovery basis. Expendable supplies needed by

instructors must be approved by the adult vocational education super-

visor, who initiates a purchase order to be sent to the school board's

purchasing department.

The skill center has a business manager and two accounting

assistants involved in budget development and administration. Once.
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approved by the skill center's business manager and director, pur-

chasing requests fram instructors are sent to the purchasing depart-

ment at the school board. The school board handles all the invoicing

for adult vocational education programs in Planning District C.

V. ADULT VOCATIONAL EDUCAYION PERSONNEL

A. Hiring - Applications for adult teaching positions are avail-

able through the adult vocational education supervisor, whio interviews

candidates and makes a final recammendation to the board of educatiOn.

Employment and payroll procedures are handled by the adult vocational

education superkiisOr for the adult nigbt and practical nursing schools.

The skills center handles its own employment and payroll procedures.

B. Salaries - Salaries are established by the board of education.

The adult vocational education supervisor recommends the salary rate,

which is.limilar to the salary rates for full-time.secondary instruc-

.

tors. Practical nursing instructors receive salaries while part-time

night and fulI-time skill center instructors redeive an hourly wage.

The hourly wage sdale, based upon experience and education, is simi-

lar to the contractual, salary sChedule. Although a graduated scale

does exist for hourly wages, the majority of adult instructprs re, ,

ceive a flat rate, currently $10.94 per hour. EaCh year, the per-

centage of increase received by instructors on contractual salaries

is applied to the hourly wage scale.

VI. PROMOTIONAL/RECRUITMENT ACTIVITIES

The district has a variety of promotional/recruitment activities

to encourage students to enroll in the program.. The part-time nielt

- 14 5 -
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school has generated alarge number of adult siUdents, as most adults

cannot enter a program on a full-time basis. One purpose of developing

programs for industry was to increade the-flumber of financially self-

sponsored students. Adult programs have, been in existence for quite a

while, and word of mouth has helped adult vocational education develop

over the years. Other promotional activities inClude distributing bro-

enures, fliers et cetera.

VIL COORDINATION EFFORTS WITIFOTffER NATIONAL STATE AND LOCAL PROGRAMS
INVOLVED IN EMPLOYMENT TRAINING

A. Comprehensive Employment Training Act (CETA) - The city in which

adult vocational education programs are conducted far Planning District

C, as well as the two surrounding counties, serve as prime sponsoring

agencies for adult CETA students. A fixed hourly tuition rate is

charged each'sponsoring agency. The fixed hourly rate is determined by

calculating total costs of operating the,program. Total costs are con-

verted to hourly costs per siudent. Although the same basic rate is

charged each prime sponsor, rates vary according to the occupational

program and the number of eligible.CETA participants enrolled. Each

occupational area reserves a certain number of student positions for

each prime sponsor.,

B. Vocational Education Planning District (VEPD) Consortium - The

adult vocational education supervisor is one of two representatives

'from the Tlanning district serving on the local consortium. Because

the consortium is relatively new, benefits from coordination efforts

are yet to be realized.

5 8



C. Technical Schools and.Colleges"- The local community,college

recruits heavily for adult vocational education in addition to tech-

,

nical training. Therefore, the connection between Planning District:C

and the local community college has been on a competitive basis. Al-

though no written agreements exist, there have been verbal agreements

in the past.

D. Cammunity - Planning District C coordinates efforts with other

community agencies, such as the Bureau of Vocational Rehabilitation,

Work Incentive (WIN) Welfare Agency Division, and the Veterans Admin-

istration.

VIII. BUSINESS, INDUSTRY, LABOR, AND ADULT VOCATIONAL EDUCATION

COOPERATIVE EFFORTS /

Planning District C has not only had businesses enroll and pay

,tuition costs of individual employees,_but has also developed contracts

with various businesses, industries and trade associations to develop

a variety of multi-occupational training programs for their employees.

The major goal of the district when conducting these training programs

is recovery of the instructors' salaries. The actual charge is deter-

mined by multiplying the.teacher's hourly'salarY (A) bY the total,num-

ber of-course hours (B) minus the state reimbursement figure for the

teacher's salary (C), or &A.X B) 2 a, Collected fees are deposited

into a reimbursable salary section of,the adult general fund. Some

business and industry training programs have separate budgets, which

must go through and be,approved bY the legal Channels of the board of .

education.

planning District C has also contracted with looal'business and



industry to train students on actual job sites. One example occurred

when the planning disrict developed a contract with a local cable

televisio y. Students enrolled in the cable television pro-flqlan

gram buil ten miles of the cable system. This was viewed as a very

successful program, because it provided the district with ihe oppor-

tunity to offer actual on-site practical experiences for students.

(
IX. THE INVOLVEMENT OF ADVISORY GROUP'S

Ach vocational program has an advisory council to assist with

curriculum changes and provide information and input' into the devel-

opment.and improverhent cf progrems. Advisory council members are not

used as a source of employment for the district's adult vocational

graduates. Instead, advisory,council members are Utilized as a

source for obtaining the locations of e6ployment. As a result, council

members are willing to work with the programs, because they do not feel

trapped or obligated to hire graduates of the adult vocational programs.

The advisory committees have been extremely supportive. Members have

donated various supplies and equipment to the adult programs, identi-

fied job placement contacts, and provided assistance in planning and

conducting adult vocational education programs.

X. PROGRAM EVALUATIONS

Programs in Planning District C are evaluated,by an outside eval-

"uation unit consisting of two separate monitoring'teams which visit

adult programs once per month: The first monitoring team reviews

eit er one specific program area or Obtains an overall view of several

areas. Areas reviewed include curriculum, lesson plan development,



lassrpcm management, equipnerit and facilities, et cetera.
However,

a critical facetistudied is'ihe student placement,rate, If placeinent

rates of'a program have declined, the program may be eliminated friam

the budget for the next fiscal year. After the first monitoring team

evaluates the program, a second independent monitbring team evaluates

the program to determine if the first team is in compliance with reg-

ulations. The reports of both teams should coincide,or balance out,

-"After the evaluation process is completed, feedback iS provided to

each program area evaluated.

In'addition to the outside evaluation process, adult vocational

educatidon is evaluated by its awn administrative staff. The prodess

follows along the same guidelines as the outside evaluation procedures.

The increase br decrease in student placement rates is the key factor

upon which programs are based.

XI. COUNSELING AND ASSESSMENT

A full-time vocational counselor is available during the day at,

the skill center, and one part-time counselor is available each

evening at the night school. Counselors evaluate student records and

assist students in orientation, program selection, and personal con-
.

cerns. The skill center conducts a voluntary,,monthly group dynamics

program f9r those students having difficulty adjusting.

Each CETA prime sponsor operates its own assessnent center. After

the CETA assessment process individuals visit the skill center and

initially speak with the counselors. ,Counselors review the individ-

ual's assessment and explain all services available. The individual

- 4 9,-
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would then visit the prograk_heishe-is interested in and interviews
- -

with the 'instructor. The instructor goes-through a series of ques-

tionnaires and manipulative skills tests, which are essential to success

in that individua3 program area.

A job placement specialist,worIcs closely with adults at the skill

center. Once per month the job placement specialist pUblishes list

of all adult students who will be graduating. This list indi

students who are- required to attend three one hour job Orient

seminars. It is the responsibility of the job placement specia1st

to coordinate these seminars. In the past a representative from

local industry has given lectures, presented tapes, and provided input

on how students-can acquire jobs. Video-tapes of mod( job interviews

are also critiqued by students. After the sessions are completed,

the job placement specialist conducts mock interviews with students

to help them develop additional skills prior to interviewing for

actual jobs.

The placement specialist also makes contact with business and

industw, obtains information on civil service or any other kind of

pre-employment examinations, and refers jobs available to program

instructors. Instructors relay this information to graduating

adult students. Instructors also make contact with business and in-

duStry and obtain employment information relatet1 to their occupational

area. This information is given to the placement specialist, who

-

files reports necessary for the information to be passed on to other.

instructors.
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XII. ACTIVITIES TO,EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION
PROGRAMS

Three major activities identified by the adult voCationa1 super-

visor as helping develop adult vocational educatiod programs have been,

the:

1. williagnes of the board of education to accept reimbursement
Of teacher salaries as payment for trgining programs developed
for business and industry, and the independence and flexibility
given to the adult vocational supervisor to develop these

Progvams

. willingness of the,board of education to assume a deficit in
the budget should it occuri.and,

3. authority the board of education gives the principal cif the
night school in terms of making judgements, entering into

k\1

contracts and agreements, setting up classes, et cetera with-
out prior approval of the board of education for'each individ-

ual action.

L
/

cording to the director of the skill center, being accredited

as a special functions school by the North Central Association of

Schools and Co/leges has helped to develop adult education programs.

Accreditation made the school eligible for the Basic Ed(mation Oppor-

tunity Grants, which haveAtlped the district with finanoW concerns.
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ADULT VOCATIONAL EDUCATION PROGRAMS-

OF

PLANNING ISTRICT D

1. BACKGROUND INFORMATI.ON

Planninglastrict D was fnam a suburban area in Ohio. The dis-

trict's philosophy of vocational education states that adult education
*.

is an integral part of the total vocational program, and the success

of the program is dependent upon the flexibifity of the adult progrTI

'and extensive involvement with business and industry,'CETA, and the

community as a whole.

District D serves approximately 612 full-time and over 20,000
-

part-time adult students. Students must be at least sixteen years old

and not enrolled in a high school program in order to enroll in ap

adult vocational education program. Secondary sdhool students may'

enroll in an adult vocational education program only if they obtain

written permission from their secondary school principal.

Thirty-five full-time and 242 part-time instructors teach adult

vocational educl.on courses in the-following service areas:

1. Agricultural Education

2. Business and Office Education

3. Distributive Education

4
/
Home Economics Education, and

A,

*5. Trade and Industrial Education

Full-time programs follow the regular secondary holiday and

vacation schedule. Hopp, there is no arbitrary three month break

111
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in the summer. Full-time programs may start and end anytime during
A

the year. None of the'full-time programs, with the exception Of

,licensed practical nursing, are over nine months in length. Full,

tine, instructors normally have a nine-month contract. Part-time

instructors are paid on an hourly basis, The school term for part-

time programs is seven weeks, and four part-time terms areconducted

throughout the year.

II. ADMINISTRATIVE AND ORGANIZATINAL STRUCTURE

Adult vocational education programs in,Planning District D are

operated at four separate school campuses'i One adult director, re-

sponsible for the daily operations of the campts, is located at each

of the four campuses. Adult directors report directly to the adminis-

trative specialist concerninethe development and implementation of_

adult vocational education progransand to...their campus direator

concerning the piaily operation of these program. An adult super-

visor has responsibility for full-time adult programs across the dis,

trict. The adult supervisor is stationed at and assists the adult

director at one of the four campuses, due to its iarge adult education

program. Although the adult supervisor id directly responsible to

the administrative specialist, the adult supervisor also works undel,

the adult director in.the supervision of certain programs. The ad-

,

pinistrative specialist, who is responsible for adult vocational

education at each campus, pulls information together frail each campus

to conduct programs on a district level. 'Total responsibility for

adult education programs in Planning District D is given to th

admdnistrative specialist.

go.
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III:" DUTIES AND ACTIVITIES OF THE DIRECTOR/SUPERVISOR ,OF ADULT
VOCATIONAL EDUCATION PROGRAMS '

Each of the four adult directors are responsible for the daily

operations of adult education programs at the campus wher9Ohey are

located. Some activities of the adult directors include the following:

1. supervision of instructors,,clerical, and custodial staff

2. interviewing, selecting, and recommending part-time instruct
6

for employment

. evaluation and recarmendation Of full-time and part-time
instructors for reemployment

4. curricUlum development and coordination

5. submitting state reports

.6. approving requisitions and purchase orders '

7. submitting payroll of part-time instructors to the admini

V trative specialist

8. evaluation of programs

9. visiting instructors in classrooms and laboratories and pro-

-viding feedback to them
4

10. administration-of registration for part-time programs four

times per year, and

11. providing for building security in the evening.

Iv. BuDaer DEVEL6PMENT AND ADMINISTRATION

$1. The total annual expenditure to operate adult vocational edu-

cation programs is approximately two million dollars. In Planning

District D adult education is financially self-supporting. No funds

come from the board of education. All money must be generated from

other sources and is deposited into a separate bank account.
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The budget is develope ed on-past growth and the ad-

ditional.growth anticipafbd for the coming year. The proposed bud-

c/get must be approved by the superintendent, wh submits it to the board

of educ4tion for final approval. After the budget is approved, it is

N administered by the administrative specialist. 1.
Purchasing requests are initiated by adult instructors at'the

campus level. *If instructors have a request, they make the recommen-

dation of what they want, where they want to purchase it, and which

xendor has, the best possible price. Prelimina'ry,approval is given by

' the adult vocational education director of the campus where'the in-

r is located. If the requested item is stosked' in the dis-

trict s supply

,requested item

adult director

is sent to the

warehouse, a.warehouse requisition is Wthitten. If the

is not stocked at the district supply warehouse, the

writes and signs a pUrchaSe order. The purchase order

administrative specialist for approval, then to the

business office for purchasing.

V. ADULT VOCATIONAL-EDUCATIO14 PERSOUNL

A. Hiting.- Hour* Apart-time instructors are interviewed and

directly recommended for ernployme by the adult director to the,board

-

of education.
)

Full-time adult ins ctors are considered for employ- .

ment in the same manner as secondary instructors.' FUll-time instruc-

tors are usually interviewed by the personnel director, campus

director, adult director, and the administrative specialist. The

board of education gives the finaL approval concerning candidates for

g) eMployment.
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B. Salaries - Salaries of adult full7time personnel are based upon

the same salary schedule as full-tithe secondary instructors. This

salary schedule is established by the board of education. Part-time

instructors are paid on an hourly"basis Istablished by the board of

education. Hourly increases' for part-time instructors ar'e comparable

to salary increases received by full-time instructors.

\

40- VI. MOMOTIONAIIRECRUITMENTAMTVITIES

The single mctst effective method of promoting adult vocational N

education havebeen brochures or catalogs listing course tine schedules
X

Brochures are published fol times per year and contain information

about all four campuses. Over two hundred and fifty thousand brochures

are printed and mailed to every resident in the school district be-

40 fore fall term registration each August. In addition, mimeographed

fliers, news releales to radio and television stations,,and special-

Ized brochures on individual programs are also utilized in the pm-

41 motion of adult vocational education. ,Word-of-mouth has also 1110h

beneficial to the expansion of adult vocational education.

VII. COORDINATION EFFORTS WITH OTHER NATIONAL, STATE AND LOCAL

P§OGRAMS INVOLVED IN EMPLOYMENT AINtNG

A. Comprehensive Employment Training Act (CETA) - Planning Dis.

trict D worKs with nine different CETA prime sponsors. One of the

prime sponsors has over a one million,dollar-contract with the planning

district. Although the cther prine`sponsors do not have the same

amount of money, they are spending it in the same manner. Cooperation

with CEIA officials led to the develoOment of an assessment center.
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Planning-District D is now in charge of CETAls

nations and case management. CETA has placed students in training

programs already established, And the district has also developed

specific programs for.CELA.

B. Vocational Education Planning District (VEPD) Consortium -

The adult administrative specialist works directly with the consortium

as chairperson of the council. Plarining District D feels the conson-

tium is beneficial because there is excellent cooperation between. \
technical and vocational schools. Making the public aware of the con-

.

sortium is'a major concern at thig time. The consortiumtg'director

housed at the Chamber of Commerce, has the major responsibility of

making the public aware of the consortium. The director visits 'busi-

ness and industry to determine their-training needs. This information

is distributed to all consortium members.

Consortium Members interested in developing_a training program

will visit the bus or industry and submit A proposal to their

representatives. The business or industry makes the final decision

as to which consortium member will conduct their specific'training

program:4-If Planning District is interested in developing a training

progam for II local business or industry, the adult director whose

,pys is closest to that business will visit the company and write a
/ .

proposal.

Schools and Colle es Planning District D has main7

tained open-comm catio with local teChnical schools and community

colleges through tee ings, organizations, committees, et cetera. If

- 5 7 -

69



S'tudents are geared tow
1,

associates degrees or college level work,

they are referred to he technical schools or community colleges.

D. Community - Pllanning District D cooperates with over fifty

different community and social service agencies, such as the Bureau of

Vocational'Rehabilitation, Ohio Bureau of Employment Services,

Work Tncentive (WIN) programs through the Welfare S and the

Veteran's Administration.

VIII: BUSINESS, INDUSTRY, LABOR AND ALULT VOCATIONAL EDUCATION
COOPERATIVE EFFORTS

PILnning District D stryes to m'ake as,many contacts with busi-

ness and industry on a first-hand basis as possible. Employers have

placed their employees in existing training programs. In addition,,

'the district has developed peograms for hundreds of companies in the

surrounding geogevical area.

Planning I strict D

of the company when.ini

with the preskdent or vice-president

contact with businessand industry is

Made, Secanse pbrsonn-J or training-ilZagers qsnally do not have-the

authdrity.to give the district a training contract. A representative

'from.the planning district explains what the school has to offer and

what the school can do for the company, At this point-, the campany

usually divulges Whattraining programs they are interesed in pur,-.

suing. The administrative specialist prepares a training proposal to

take ck-to the company. If the program deals with machine trades,

the ii' e trades supervisor assists in'development of the proposal.

The final proposal is given to the business to review, delete and/or

add.v ous components. This proceduee assures a specific training

- 5 8 -



program deSigned b both the .district and the business.

One unique,training program developed for arvindustry involved

training indiiduals before they were actually employed. Contact was

made with industry officials concerning employee training programs

while the plant was undictoonstruction. The district trained all of

the elecLricians in electronics while the equipment was being put in -

the plant. Therefore, the employees knew the job before they were

actually working on the job.

IX. THE INVOLVEMENT OF ADVISORY GROUPS

Each program in Planning District D has an advisory committee.

4

New full-time programs begin with an advisory oouncil to develop '

acjillt day and night school policies. Advice for full-time programs

may come through CETA or the Ohio Bureau of Employnent Services.

All pkograms also have a PRIDE committee to review and evaluate pro-
.

grams, interact with instruCtors, and make recommendationS'about how

to improvp programs.

EVAWATIONS'

The approved criterion for official evaluation of adult programs

in Planning District D is the,PRIDE evaluation document used by the

state. The district also conducts its own formal and infornal eval-

uation of the program. Instructor and student feedback is utilized

from evaluation forms distributed at the end of each,class. Place-

ment of Students on jobs is an additional factor considered in the

evaluation of programs. The district would like to see,moqp,than

fifty percent placement which is diffiCult in a tight labor market.

- 5 9 -
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Course offerings are revieWed eadh time a new tcchure is printed to

determine what progxens are needed. Past experience and enrollment

figures are use4.,rAetermine needs.

XI. COUNSELING AND ASSESSMENT

Any adult in PlanniRg District D requesting counseling services

or employment information is referred to the district's assessment

center. The center provides adults with a match between job skills,

abilities, and interests, pre-employment screeni7g, pre-apprenticeship

evaluation, pre-promotional assessment, placemet services, out; '

placement resources and linkage with over fifty different socialser-
0

'vice activities. Over twenty people are employed by the center to

assist in pre-vocational orientation and testing, as well as employ-

ment and follow-up. Workers in luct'one director, four case managers,

four intake interviewers, two:oicupational counselors, three vocational

assessment workers, two vocational orientation workers and various

clerical workers.

Full-time adult students may enroll in vocational programs with-

out being assessed, simply by paying their own tuiV.on fees. These

students have the option of using the assessment center for a thirty-

five dollar fee. Indiviauals sponsored by,an agency (e.g., (.1.:th,

Bureau of Vocational Rehabilitation) are aSsessed and counseledbefore

being referred to the district's adult training programs. .Counseling

is provided by one of four case managers, who are assigned to each

fuli-time vocational program. Case managers maintain liaison with and

assist students up to the time they are placed on the job.
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Basic steps of the assessment and counseling process are:

1. identification of career interests and goals through interviews,

testing, and selt-evaluation

2. determining worker traits needed for success throughemployers,
instructors, supervisors and'literature such as the Dictionary
'of Occupational Titles

3. design of assessment plan relating to specific client goals.

4. actual assessment through
a. determining interests of theostudents
b..screening for readiRg and language basic skills
c. screening for math and measuring skills
d. providing work sample evaluation
e. assessing.work attitudes, motivation, and appraisal

5. development of an employability plan including interpretation
of assessment observations and referral services thrapugh edu-
cational institutions,social agencies, financial assistance,
and local employers for job placement through career develop-
ment, and

6. follow-up.

After the assessment process is completed, clients can be cLected

to appropriatecareer areas. Clients could be placed directly on the

job if it iS found that they.have the.skills necessary for employment,

or they would be referred to' vocational training to obtain needed

skills. Clients rating low in math and reading skills are sent to the

/L 1
_S ddult basic education program. /Those psychologically unprepared to

deal with the screening proces are sent to the,BUreau of Vocational

Rehabilitation or some other social agency for pSychological counseling.

Approximately seventy percent of those 'assessed are referred to voca-

tional training programs. ,These individuals may be referred to adult

programs offered in Planning District D or to the local technicar

schools and.colleges.

Seventy percent of the financial support for the assessment center is
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provided by CETA funds and thirty percent fram local industry apd the

community. Over forty-five hundred individuals have been assessed

since August 1978. The center has worked with over two hundred pri-

'N./ate businesses and industries concerning adult placement and voca-

tional assessment. A desk is provided at the center; so business and

industry representatives can speak with individuals being assessed.

A deSk is also provided for representatives of various social.service

agencies to interview Clients.

Planning District D has a fUll-time Piacement director who serves:

,as coordinator of placement efforts.. An apprenticeship coordinator

works with secondary students and with adults at the assessment center.

A 4db, placement coordinator works primarily with full-time adult students.

The job placement coordinator is involved with business and industry

concerning placement of adults completing the program and assists in

the effort to make business and industry more aware of the.assessment,

process available at the center.

XII. ACTIVITIES TO-EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION
PROGRAMS

Planning District D has seen the need for flexibility when con-

ducting adult vocational education programb rather than becoming locked

into one certain time frame. A growing concept for adult vocational

education'is to utilize all ava4able *space at all times.. Experience

has been the major factor in, the improvement and expansion of adult

vocational education programs'. Experience has shown that the optimum

tiffe for conducting part7tiffe programs is through the months of
.1

September to June., Planning District D serveS most of the needs of

- 62-
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individllia1s, businesses, and industries through part-time classes

taught during the four regularly scheduled terms, Full-time programs

have been conducted successfully on a yearround basis. Programs for

buSiness and industry, training can be conducted whenever requested

(daytime, evenings, weekends).

Planning .District D views adult vocational education as a growing

market With more involvement with business and industry. Plans are in

,

progress to implement new.training programs and expand existing ones.

The district also plans to expand inservice training programs for

instructors and .provide them with more information.and a better sup-

port system. With the continued support of the board of education,

incorporation of plans to develop and expand adult vocational education

programs will be possible.
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ADULT VOCATIONAL EDUCATION PROGRAMS

OF

PLANNING DISTRICT E

I. BACKGROUND INFORMATION

Planning District E was from an urban area in Ohio. The district's

philosophy of vocational education involves providing training programs
1

which prepare individu.als to obtain and maintain employment. Adult

vocational education programs arp conducted at two full-time,adult

career centers, a6 weIl as in various secondary schools, secondary

career centers,. and business and industry sites. In addition Planning

District E contracts with five other school districts for adult voca-'

tional education programs.

Of the 15,000 students_served by all adult education prograns in

Planning District E, over 8,000 are reached by adult vocational edu-

cation programs in the following service areas:

1. Business and Office Education

2. Distributive-Education

3. Home Economics Education, and

4. Trade and Industrial Education.

Students'must be at least sixteen years old and not enrolled in a

secondary school program in order to enroll in an adult vocational

education program.

In addition to a variety of programs offered throughout the dis-

trict, Planning District E operateStwo full-time adult career centers.

These career centers serve over 2,000 adults, the majority of Which are



k,

male students. Forty-seven full-time and 175 part-time instructors

.

teach vocational courses at the adult career centers.

II. ALMINISTRAIIVE AND ORGANIZATIONAL STRUCTURE

Planning District E has a full-time adult director who is totally

responsible for the entire adult education program. The district has .

over twenty adult educatiod,pro ing fromyocational to avo-

,

cational, and from basic skills to se -improvement. The adult

director oversees each of these programs and aCcumulates information

from them to develOp the overall piCture of adOlt education in the

district. NO single individual is responsible for coordinating adUit

vocational education programs throughout the district. However, there

are adult vocational education program supervisors responsi6le for

certain aspects of adult vocational'educatiaR, suCh as CETA and handi-

capped training. Program deciSions and opeiiating rules are made by

adult vocational education program supervisors with the approval of

the adult director and the assistant superintendent of student devel-

opment services.

Each full-time adult center has a building administrator/princi-

pal. Building administrators may have certain programs they are

respohsible for, in addtion to administering rules for the building,

maintaining the building, and overseeing scheduling and use of the

building. Program supervisors report to the building administrator

only concerning building operations. Concerning individual programs

they report to the adult director. Building administrators do not,

make rules for individual programs, except the ones they are directly

- 6 5 -
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supervising. Ad vocational education instructors are assigned to

their immediate supesor by program area.

III. DUTIES AND, ACTIVITIES OF THE DIRECTOR/SUPERVISOR OF ADULT
VOCATIOISL EEUCATION PROGRAMp

Specific duties of adult vocationk education program supervisors

include:

1. securing qualified staff; recruiting and recommending adult
instructors to the adult director _

4

2. m4i:ntaining overall program standards' and assuring that state

criteria are mtt

3: reviewing curriculan and rUC/ising it as needed

4. preparihg and administering pyogram budgets

5. establidpiretuitia`n fees of the program

6. involving community agencies and making,sure programs are
accepted in the community .

7. recommending program practices and policies to the adult
director, who recommends them to the assistant superintendent

8. developing programs as needed by companies, which involves
meeting with campany representatives for task analysis,
curriculum development, preparation of budgets and determining
cost figures

9. assistiRg with advisory committees

10. supervising instructors concerning sick-leaVe, personal leave,
instructional evaluation, et cetera

11. solving specific problems and needs as determined by the
specific program, and

2. overseeing the day to day operations of the program.

IV. BUDGET DEVELOPMENT AND ADMINISTRATION
I 4

Each program supervisor is responsible for development of a

budget for their Particular program. Instructors may be involved by
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submitting to their supervisoi, what they believe is needed based on

past use of materials, supplies, and equipment. The program super-

visor presents these needs on paper to the director of adult education:

The adult education director,,submits the budget to`the assistant super-

intendent, who takes it to the superintendent's cabinet.. The cabinet ,..

decides what will be taken to the board.of education in the form of a .

budget, but each supervisor decides what is needed in their programs.

Some supervisors are in charge of programs funded bObutsiae ,

)

sourc s such as CETA. After,the proposed'budget has been approved by

the a ult director, the program supervisor must also negotiate with

the outside fundirg agency for program and budget approval.

After the budget is adopted by the board of education,,each pro-

gram supervisor is responsible for its administration. Program

supervisors must approve any request from addlt instructors for sup-

,

plies, materials, and equipment before sending the purchase order,

111 purchaSe requisition, or work order to the adult director for apprdVai.

Each request must then be approved by a purchasing committee, set up .

by the superintendent to assist in cutting costs.

V. .ADULT VOCATIONAL EDUCATION PERSONNEL

A. Hiring - Adult vocational education program supervisors recruit

adult instructors, review applications,,interview applicants, and

recommend the top candidates to the adult director,of vocational

education. The adult director interviews the top two or three candi-

dates and recommends one to the personnel office, which does the actual

hiring. The board of education must approve the candidate beforejle/
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she is actually hired. All instructors must be certified by the

Ohio Department of Vocational Education.

B. SaJaries - Salary schedules are established by the board of

education through negotiations with the teachers' Lrgaining organi-4

zation. The system-wide scale, based on years of experience, has a

three ( tep scale for vocational teachers., However, secondary voca-'

tional instructors are on a contract and rdceive an annual wage,
.

where'as adult vocational instructors are hired on a year to year

non-contractual,:full-time basis and receive an hourly wage. Adult

instructors are paid comparably and sometimes.more'than instructors

on contract. A three salary scale exists for.full-time, hourly.

instructors. Instructors re certain amount for zero to two

yeartof teaching experience, a higher amount for three\to,five years

of teaching experience, and a higher amount for over five,vears,of

teaching experience.

(/I. PROMOTIONAL/RECRUITMENT ACLIVIliES

Planning District E utilizes the traditional flyers, bro

news articles, radio spots, opep houses, et cetera, when

moting)aduccational education. However, the most effective Pn2-

motional/recruitment activity has been word-of-mouth about successful

pF°grainS.

VII. COORDINATION EFFORTS WITHIOTHER NATIONAL, STATE, AND LOCAL
PROGRAMS INVOLVED IN EMPLOYMENT TRAINING

A. Comprehensive Employment Training Act (CErA) - planning

District E has an excellent relationship with CEIA. Ideas for CETA
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programs are usually initiated by adult vocational education.program

SU

visors. The idea must be approved all the way up the line to the

intendent and the school board. The school board must approve

any a lication for a grant or contradt. An adult program supervisor;

locat at one'of the adult centers, works with CETA program. Respon-

sibiliti s of the supervisor include:

1. catingldth CETA in terms of getting student referrals

2. working with the prime' sponsor to set the criteria or grade
levels in reading and math a student must achieve before
enrollment in.a particular course, and

3. dealing directly with The CCiA operations manager concerning
various operational concerns.

-Planning District E would like to strengthen its input into the

process-of selecting CETA clients for various programs and deciding

v.'s should or should not continue in a particular program. Planning

District E would like to conduct the orientation, testing and a.ssess-

ment of eligible CETA clients.,

A recently initiated orientation program has assisted in placing -
'

CETA clent's in programs which meet their interests, aptitudes, and

needs. Once their CETA eligibility has been established, indivAduals

are given a tour of various programs including what is available.

After this orientation program, CAA ciients are tested by CETA of-

fipials before they-make a final program selection. CETA clients

must return to the planning district and,vpit directly with the

instructor of the oourse in which they'are interested. This orien-.

tation program has helped imProve the qual#y,:of training by refer-

ring CETA clients to the program which is' right for them.
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CETA conducts its awn basic education program. Therefore if

students do not have basic en skills for a prognmm, they are.

enrolled or channeled into CETA basic education program. Once

students are enrolled in one of the district's vocational-programs, one

hour a day is set up for them to work on reading and math skills. If

students do not have a.high schoo_degree, a program is estabiished to

prepare-th& for the graduate equivalency test." Working with basic

education has helped expand programs 'to the students.

B. Vocational Education Planning Dlirict (VEPD) Consortium - A

representative from Planning District E serves on the VEFD oOnsortiumt,

and several program sUpervisors attend,the annual VEPD me'etings. The

chaMbersof commerce'is involved in consortium efforts and is aware of

the programs Planning District E has to offer.

C. Community - Planning District E maintains that the way to have

a good adult education.program is by beinf in tcucfl with everyone in

the community. An atensive relationship with both the business and

educational community exists. Planning DiStrict E works with a variety

of community agencies, which provide studentS'and sometimes counseling

servic6s. The district works with carmunity apk.naes. such as

the Al terdni t; A4miaistration, Bureau of Vocational Rehabilitation,

Barvau o t dnployme.n t Services , and Chamber of Commerce .

VIII. BUSINESS, INDUSTRyi LABOR, AND ADULT VOCATIONAL EDUCATION
COOPERATIVE EFFORTS

Planning District E has worked With the National Alliance of

Businessmen in soliciting and developing training programs for some

,of their vocational participants. Employers can enroll employees into

existing t9,ining programs, or Planning District E will provide

- 7 0 -
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specific-training programs af the actual business or industry site.

Plaaaing District E also worltwith unions and conducts apprenticeship

programs at various locations throughout the geographical service area.

'The district has hired an indivi 1/2 time program developer.,

4

1/2 time curriculuM coordinator) to coorQinate cooperative efforts with

bdsiness and industry. The duties of the program developer/curriculum

coordinator involves:

1. serving as a liaison between instructor's and employer0

2. seeking industry input through adv1,6ory.Committees, public
:relations-, et cetera

^ 4

3. contacting training:directors to familiarizemthem with the
district's adult vocatiOnal educationprograms, apd

improving programs by making therrimore responsive tO the needs
of industry-. Q

The ultimate &oal of the job developer/curriculum coordinator,is to

improve job p_acement by providing progrOms which reflect t needs of'

f

business and induptry and garner their:support and interest(-

IX: INVOLVEMENT OF ,ADVISORY GROUPS

P The adUlt director in Planning District

committee used to obtain opinions on variods

E has a general: advisory

proposals. Ideas are

submitted before the general advisork committee, in addition,to the

smaller craf't combittees'foir each program. Advisory4committee members

are involves in the beginning planning stages of program dev lopment.

The committee assists in determining job needs in the area, planning 's

ies, obtaining mateeial andsupplies, recruitin4 instrtiators,

and proVding direction 'as tO h training programs shoulslAe conbiucied.

Itt
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The district feels that involving'the private sector.isextremely

important, as advisory committee members are experts in their voca-

tional fields and odn.provide valuable input, into programs'. Advisory

committees have also been beneficial in,obtaining support from the
to

board of education.

X. PROGRAM EVALUATIONS

In Planning District.E full-time adul vocational education

programs are evaluated according to how well the needs of business and

'industry are being met, the percentage of students placed on jobs, and

the attrition rates of the program.

Part-time oourses are evaluated according to enrollment figures.

A part-time course will not be offered unless the minimum number-of

' students required for state reidbursement is enrolled.

XI. COUNSELING AND,ASSESSMENT

Counselors are available to adult students for individual coun-

seling, crisis.counseling, and group counseling. Gtoup counseling

sessions involve helping adult students develop and maintain positive

work values and attitudes. Counselors are more involved in the on-

going health and Welfare of adult Students rather than career coun-

seling, as the job, objectives of most students have beensdecided before

they enroll in a particular program.

placement coordinators work with students during their
p.

weeks of tluining.. Students are taught how to Complete job

write resumes, and conduct thiMselves during job interviews

last three

applications,

. PiaAment

coordinators also provide adult students with idformation about specifiC
"

Y,job positions.



XII. ACTIVITIES TO EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION

PROGRAMS .

Major activities identified by adult vocational education program

supervisbrs as'helping develop adult vocational education programs have

been the:

1. total support of the superintendent and the board of eddcation

2. availabilitx of money to secure materials and supplies necessary
to maintaini quAlity program, as well as the facilities in'
which,to operate them

3. diversity of funding sources - not haVing to rely on one source,
such as CETA

L4.
linkage with adult basic education and cooperation between
programs - the team concept

5. linkage with advisory committees and private sectors, and the

6. push for improvement - having a staff that is willing to work
and expresses positivism in that work.

Concerning impn5vement and expansion of adult vocational program3,

th adult vocational education program supervisors would like to build,

upon the present system. An example of this would be_to expand coor-

dination efforts with other agencies working in the same direction.

Another Method: involveS restructuring present curricula toward,a mod-

ular basis, Whith would allow for the open-entry, oPen-exit concept.'

Although this Creates more difficulties for the instructor, program

supervisors believe flexibility when handling the adult clientele is

extremay important and can be accomplished with the proper equipment

and facilities.



STUDENT INSTRUCTOR ANDEMPLOYER DATA CONECTED

FROM THE FIVE EXEMPLARY FROWNS
L

Survey instruments were developed to gather, the needed quanti-

tative and qualitative data ttom adult,students, instructors, and

employers. Content-validity of the instruments was obtained through

review by the project advisory council an consultatiOn with personnel'

from the Ohio Advisory Council for Vocat nal Education. Field

testing of the instruments was oonOucted to assess their ,Utility,

clarity, and reliab4ity.



STUDENT DATA COLLECTED FAbM THE FIVE

EXEMPLARY PROGRAMS

A random sample of adult students stratified by program area was

sO.ected within e'aCh exemplary planning district. .Data were gathered

by means of a survey instrument (Appendix A) fram a random sample of

clult students attending clasSes during April and May'of 1981. Results

were reported for those.adult students responding to the survey instru-

ment.

Data in TabIe,1 show the mean scores for factors influenbing

Adults to attend vocational/technical classes. The lowest possible

.
value for each of these factors was 1.(no influence). The highest

possible value for each of these factors was 4 (great influence).

The factor that most often influenced the adult students to attend

vocational/technical classes was a felt, personal need for job skill

improvement. Other influential factors included the schodl's repu-

tation for having quality courses aid good instructors, and having

class hours that fit students' schedules.

While Table 1 shows that-a felt, personal need for job skill

improvement was the factor that Most often:influenced adult students

to attend vocational/technical courses, Table 2 reveals that over

one-third of the adult students were attending vocational/technical

school'to improve existingjob skills. Maher 33.5 percent enrolled

to prepare for career or job changes. Only 11.4 percent reported

non-vocational motivations for enrolling.



Table 1

Mean Scores of Factors Influencing Adults to Attend
Vocational/Technical Cla5ses.

influencing Factors Mean Score

Felt a personal need for job skill improvement

School has a reputation for having quality Courses
and good instructors

Class hours fit My sdhedule

33145

2.769

2.1460

CETA or some other government sponsored program 2.399
paid salary, tuition, and fees

TUition and fe s ere reasonably priced 2.309

2.291

2.230

Wanted to improve job skills to get a promotion 2.050

1.938 ,

Received sChOol pamphlet listing courses

Friend recommended the progran

No otherekool within reasonable driving distance
offerekd this course

Wanted to sociall.ze with other,people

Community organi: tion recommended the course

Employer required attendande

Employer'paid all or partof the course costs

InstructAr contacted me prior to course

Saw a newspaper ad

Course is needed to keep present job

Employer paid me for the time i spent in classl, in
addition to my normal salary/wage

Employer provided release time from work tO attend 1.159
classes ,

Saw a television ad 1.144

A notice was posted where I work 1.133

1.632

1.429

1.370

1.364

1.359

1.265

-1.245

1.185

- 76 -
SS



Table 2

Reported Peentages . of the
.Educational qo s of Adult Students

Goals

Improve existing iob skills

Prepare to Change jobs or careers

i'ursue personal or hobby interests

Prepare for my first job .

Complete apprenticeship re uirements

Other .

}Nal.e

38.9

112 33.5

38 11.4

32 9.6

8 2.4

14 4.2

Totals
AV

16.

334 100.0

o
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In order to accomplish their educationa,oa1s a majority of

the adult students planned to complete only one course-of a triniester

or semester nature, as displayed in Table 3. About one-fourth of the-

adult students intended to complete two courses.

Table 3

Adult Students' apected Course iumpletion RateS

for Acconylishing Educational Goals

Methods of accamplishing educational goals f'

Complete only one course/trimester/semester 178 55.8

Complete two courseattrimesters/semesters 68 21.3

Complete three courses/trimesters/semesters. 20 6.3

Complete four courses/trimesters/sernesters 53 16.6

Zo-.

Totals 319 100.0

As revealed in Table.4, approximately two-thirds of the adult

students were enrollef in vocational education courses on a.full-

time basis.

Table 4

Enrollment Status of Adult Students

Status - f

Full-time 214 65.8

Part-time 111 34.2

Totals -325 100.0



Data in Table 5 indicate only about One-fourth of the adult students felt

that attending vocational/technical courses on a

their decision to attend courses full-time.

Table 5

-time basis influenced

Influence of Part-time Attendance on Decisi&S
of Students to Attend Courses Full-time

Degree of Influence ..1101111,,

Did influence 37 22.8

Did.not influence 125 77.2

Totals .162 100.0

About one-hal.f of- the adult stuants responding attended classes between

8:00 AK and 4,:00 PM, while the other half attended evening classes.

(`..)ee :ruble 6).

Table 6

Time Periods AdUlt Students Attend Classes

Time Periods

Day (BelweenLB:00 AM and 4:00 PM) 173 54.1'

Evening (Between N00 and 111 PM) 147 45.9

Weekends (Saturday/Sunday) 0 0.0.

Totals 100.0

-7 9-
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Table R reports the percentage Of adult-students receiving counseling

concerning selection of vocational coUrses. Of the adult atvdents re-

sponding, 40.1 percent had visited with a counselor regarding course

selection. One hundred percent of these individuals believed'the counseling

they received beneficial. On the other hand, 59.9 percent of the adult

students did no speak with a counseloii. Yet, 62 percent of those who did

not visit a counselor indicated they would have liked to have done so.

Table 7

Percentage of Adult Students
A!ceiving Counseling in Course Selection

Counselor Contact

Did talk to a counselor 129 40.1

Did not talk to a counselor 193 59.9

Totals 322 100.0

'A summary of the percentage of the course oosts paid by adult students

is giVen in Table 8. Data revealed that 60.2 percent of the adult students

did not pay any of their oourse tuition oosts, while 36.5 perdent paid 100

percent of their course.costs.

-8 0-



Table

Percentage of'Course Costs Paid by

Adult Students

Percentage of Costs .

- 0 165 60.20

25 5 1.80

50 2 .75

75 2 .75

100 ' 100 36.50

Tutals 274 100.00

Table 9 ill(iicayes that two-thirds of the adult students were unem-

'ed.

4r s-
Percertage Distribution of Adult Students

By Employment Status

Table 9

Status

.Employed 112 33.7

Unemployed 220 6.6%3

Totals 332 100.0

Table 10 describes adult students in terns: of working-liburs per week. Ofr

those students employed, 59.8 percent.worked 21'hours or more per week.

'However, some measurement error may have occurred as a discrsepancy exists

between the number of adult students responding to this item on the turvey

.04

- 8 1 -
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ihstrument and the number that indicated they were employed.

'Tab e 10

Working Hours Per Week of Adult Students

No. of hours worked

0 - 20 hours 70 40.2

21 hours and above 104 59.8

Totals ,
174 100..0

-82-
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INSTRUCTOR-LAA COLLECTED FROM THE FIVE

EXEMPLARY PROC,RAMS

,t2

Data were collected tram current instruCtors witLii each exem

p1aiy planning district by means of a survey-,ir2nrument (Appendix B).

Dvé to the varied teaching schedules of adult instructors (e.g.,

part-time, eVening, Sliort-term),-data were obtained from those in-

,

structor§ currently teaChingat the time of s'Urvey distribution
-4

(lay-J,llj.,-1J81), Results gien.below wee obtained from the adult

Lastructrs who responded to the survey instrument.

Table 11 reports the percentage pf ddult instructws by service

JINA. Data revealeCthat 63.4.pertent taUght trade and indutrial

1
courses, iand 25 percent taught business and offrce education courses.

remaiAing instruct:AS taught agriculture, how 'economics, and-

r.
f!dudation courses,

,

p 'iable II
44

--
Percentage of Instructors by Service Area

Service.area'

a

AgricUltural Ed. 3 4.2
9

Business and Office Ed. - 18 25.4
40. .

Distributive Eduoatiori 2-

Home Economics Ed:- .- 4..2

Trade and induattad. Ed. A5

Totals,
.yst

t,

71 as
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Three-fourths of the adult instructors responding were employed 041 a full-

time basis as dhown in Table 12.

Table 12

Percentage of Part-time/Full-time Teachers

4

No. of hours worked per week

14 hours or less (part-time) 16 24.2

15 hours or more (full-time) 50 75.8

Totals 66 100.0

sixty percent of the adult instructors have over ten years of occupa-

40

tiunal work experience related to their teaching field, as summarized in

Table-13. i)nother 16 percent have'seven to eight years of work experience,

while the remaining 24 percent have six years or less.

Table D.

Years Work Experience of Adu14 Insructors

Nu. of yeard

1 to 2

3 to 4

5 to 6

7 to: 8

11+ years
. _

,Totald

6' 8.0,

. 7 9.3

12 16.0

45 60.0

75 100.0'

- 84-
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Although nearly all of the adult instructors had someYpost4iigh sdhool

educati n, Table 14 reveals leSs than one-half (46 percent) held a badhelors

or mastrs degred.

Table 14

Years Post-High Sphool Education
of Adult Instrudtors

Years of Post-High School Education f %

NOne 3 4.0

Less than 1 year 3 4.0

2 to 3 years 15 20.3

4 years 17.6

Associates degree 6 8.1

Bachelors degree 23 31.1

Masters degree 11 14.9

Totals 74 100.0

-85-
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As illustrated ih Table 15 over one-half of the adult instructors

ed of their present teaching position by personal contact fnam

sch 1 personnel (teacher or administrator). In addition, 19 percent

learne about their current.teaching position through communicati

with friend.

Table 15

sMethods Whidh Recruited Adult Instructors
into Their Present Position

Recruitment methods

Contacted by school personnel
(teacher or administrator)

Heard about the job'from a friend

Applied for a position prior to knowing of the
opening

Already teaching secondary program and knew of

program development

Newspaper ad

College placement office listed job

Private personnel service referrecime

State employment service referred me

Other

42 56.8

14 18.9

-8 10.7

5 6.8

2.7

1 1.4

0.0

0 0.0

2 2,7

Totals 74 100.0

r86-
t 9 8



Data in Table 16 indicate most adult instructors updated their

instructional skills pr,imarily by attending college or university

classes or attending-school sponsored inservice programs, courses, or

workshops. However, nearly one-third of the agult instructors re-
.

sponding listed informal methods, suCh as exchanging ideas with their

colleagues or reading profesSional or trade magazines as their primary

means of updating instructional skills.

Table 16

Primary Method' Adult Instructars Use to
Update Instructional Skills

Method of updating instructional skills

Attend college or university classes 28 37.8

Attend school sponsored inservice
programs/courses/workshops

18 . 24.3

Exchanging ideas with other instructors 12 16.3

Read professional teacher publications 8 10.8

(Voc Ed, School Shop, etc.)

Read professional trade magazines
;

54

Other 54

"Totals 74 - 100.0

-87r
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Table 17 denotes that most 'adult instructors updated their

occupational skills by exchanging ideas and techniques with other

instructors, reading professional trlde publications related to their

occupational arecaor attending college or university _classes.,

11)'

Table 17

Primary Method Adult Instructors Use to
Update Occupational Skills

Method of updating occupational skills

Exchange ideas and tedhniques with other
y instructors

Read professional trade..public ions related

to their occupational area:

Attend college or university classes

Work part-time after school hours in the trade
area

Attend manufactUrer/supplier workshops

Read professional teacher publications
(VoC.Ed., School Shop, etc.)

19

15 ,

12

7

7

6

3

4

26.0

20.5

16.4 -

9.6

9.6

8.2

4.1

5.6

Work in the trade area cluring the summer

Other

Totals 73 100.0

-88-

t 1

)1.



Data in Table 18 disclose the average rating instructors gave in-

volvement in course development activities-outside the realm of class-

roomilaboratory teaching. The lowest possible.value for eaah of these

, was 1 (no involvement). The highest possible value for each of these

activities was 4 (cOnstant involvement). Adult instructors reparted

their highest degree of.involvement was in assisting adult vocational

education students in obtaining employment. However, the mean rating

for this activity was 2.8, indicating only occasional involvement.

The adult instructors specified little involvement in course develop.

ment activities such as counseling students, visiting and working with

local employers, and working with advisory committees.

Table 18

Mean Rating of Adult Instructors' Involvement in
Course Development Activities

Course Development Activity Mean Rating

Assist in job placement of adult voc. ed. students

Counsel adults concerning eMployment training courses
they should take

Visit local employers to assess training needs

Coordinate courses with local employers

Work with advisory committee

Complete follow-up surveys of adult voc. ed. students

Work with local employers to develop adult yODC. ed. curriculum

Recruitment of adult voc. ed. students

2.813

2.480

2.392

2.315

2.253

2.243

2.230

.2.069

- 8 9- ' 1 u



Table 19 reveals that a majority of the adult instructors have

used a campetencytased education curriculum when teaching adult

students. Of those instructors who have used a competency based

education curriculum, 95.8 percent believed it was an effective method

for teaching adults;

Table 19

Percentage of Instructors Using A
Competency Based Education Curriculum

Use Of CBE

Have used CBE 48 65.8

Have not used CBE ,25 34.2

Totals 73 100.0

Data in Table 20 summarize the percent of time adult instructors

*are involved in classroom lecture, small group and indlidual demon-

strations, and supervision of individuals working on projects or at

co-op training,stations. Of the 72 instructors using classroom lecture,

62.1 percent reported using the lecture method from 10 to 30 percent of

the total class time. Over one-half of the instructors using small

It
group demonstrations used this method from 10 to 20 percent of the time.

A similar pattern in using individual demonstrations was reported.

Approximately 17 percent of the instructors supervising individuals

working on projects or at co-op training stations reported using this

method 20 percent of the time. Table 20 also illustrates that

- 90-,
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supervising individnals working on projects or at co-op training

stations was a method used for a greater percent of class time by more

instructors than any of the other three methods. Almost one-half

(46.1 percent) of the instivctors using this method reported its use

in 50 percent or more of the total class time.

144



Table 20

Frequency of Adult Instructora Using Various Percentages of Classroom Lecture,

Small Group Dmnmmstration, Individual Demonstration, and Individual Supervision

. Instructionaa Activity Percent Tine Instructors Spent in Instructional Activities

f

5%

% f

10% 20% 30% 40% 50% Eit%

,

Totals

%

Classroom lecture 2 2.8 23 31.9 15 20.8 14 19.4 9 12.5 4 5.6 5 7.0 72 100.0

Scala group
demonstration

5 7.7 18 27.7 17 26.2 9 13.8 9 13.8 5 7.7 2 3.1 65 100.0

Individual
demonstration

3 4.6 16 24.6 20 30.8 10 15.4 5 7.7 4 6.2 7 104 65 100.0

Supervising 1 1.6 6 9.2 11 16.9 5 7.7 12 18.5 11 14.9 . 19 29%2 65 100.0

individuals wor.,king

on projects or at
co-op training
stations

-



A breakdown of part-time and full=time instructcrs according to

service area is contained in Table 21. Six of the fifteen part-time

teachers taught business and office education, one taught distributive
1

education,-and eight taught trade and industrial education.* No part-

time teachers were from the agriculture and home economics ser9ice areas'.

Thirty-two of the 47 responding full-time instructors taught in the

trade and industrial service area. The remaining 31.9 percent of the

responding teachers represented the other'four service areas.

Teachers provided the number of years of work experience they had

acquired. Results shown irnable 22 indicate that 13 of the 16 part-

time teachers (61.31percent) had five or more.years of work experience,

while 44 of .41e 50 full-time teachers (88 percent) possessed five or

more years of work experience. A large percentage df both part7time

(50 percent) and full-time (62 percent) adult instructors possessed

eleven og more years of work,experience.

Frequency distributions contained in Table 23 indicate that

nearly 70 percent of the part-time teachers held post-high school

degrees (associates or aboveile only 51 percent of the full-time

teachers held a post-high school degree. Approximately one-fifth of

the pait-time teachers held a masters degree:while a slightly lower

percentage of the full-time teaChers had earned a masters degree. 114

small percentage of part-time and full-time adult instructors (12.6 and

6.1,.respectively) had completedless than one year of.post-high,school

education.

Table 24 denotes the methods adult instructors used to update

- 9 3- 1 -5



Table 21

Frequency and Percentage Distribution

of Teaching Status by §Arvice Area of Adult Instructors

Teaching Status

Agricultural
Education

Business
& Office
Education

f %

Home Tr.qde &

Distributive Economics Industrial

Education Education Education Totals

f % f % f % f %

Part-time

Full-time 3

0

6.4'

6

8

40.0

17.0

1

1

6.7

2.1

0

3

0

6.4

8

32

53-.3

68.1

15

47

100

100

10 G
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Frequency and Percentage Distribution of Teadhing Status by
Years of Work Experience of Adult Instructors

eacning Status Years of Work Experience

lb

1.- 2 years 3 - 4 years 5 - 6 years 7 8 years 11+ years. Totals

f f f % f % f % f %

Part-time 2 12.5 1 6.2 3 18.8 2 12.5 8 50.0 16 100

Full-time 2 4.0 4 8.0 3 6.0 10 20.0 31 62.0 50 100

0 108



Table 23

Frequencyand Percentage Distribution of Teaching Status by
Post-High School .Education of Adult Instructors

°

Teaching Status. Post-High School Education

None : 1.ss than
1 year 2-3 years,, Lye_ars

Associates
Degree

j`
Bachelors

Degree
Masters

, Degree Totals

f % % ,f % f % f ) % % f % --4 f %

6 . 3 1. 6. 3 2 12. I+ 1 6.3 1 6.3 7 4 3.6 3 18.8 16 100

1 2.0 4.1 11 22.4 10 20.4 3 6.3 15 30.6 7 114.2 49 100
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Table 24

:Frequency and Peroentage Distribution of Teaching-Status
Method Adult Instructors Use to Update Instructional Skills

Teaching

Attend school

Method of Updating Instructional

I

U0 Attend Exchange Read
-,4 college or sponsored ideas with professional
A university inservice other teadher

classes wmkshops insixuctors publications.

Part-time

N11-time

3 18

20 40.9

5 31.3

-9 18.4

f %

4 25.0

8 16.3

f %

2 12.5

6 12.2

fessional
trade

publications

.f %

6.2

6.1

Other. Totals

1 6.2 16 100

6.1 49 100

11 0



their instructional skills. Part7time instructors reported that

schoOl sponsored _inservice programpyere the most frequently utilized

method of updating instruCtional skills. Another one-fourth of the

part-time teachers updated their instructional skills through exchanging

ideas with other instructors. HoweVer,'the primary method of instruo-

ticnal skill updating most often reported by fUll-time instructors was

attending college or university classes. Other major methods included

attending schoolsponsored inservice programs (18.4 percent) and ex-

changing ideas with other teachers (16.3 percent).

Adult instructors wecç also asked to indicate the primary method

they used to update the irjccupationa1 skills. Data included Table

25'indicate that over 1 8 of the part-tiMe instructors update their

occupational skills through the exchange ofideas and te ques with

other instructors. The most frequently utilized methods of updating

occupatirl skills for the.full-time instructors were re,4&ng,pro-

,
fessional'trade publications and exchanging ideas,and techniques with

other instructors.

Inferential statisticsmere used to determine what statistically -

significant relationships, if any, existed between variables included

in the instructor portion of the study.

The Chi square test for independence was used to analyze the evi-

s dence of association between teaching status and the manner in which

adult instructors became,aware of their present teaching position.

Data are presented in Table 26. A Chi square value of111.99 (p< .10)

revealed significant variabi1ii between part-time and full-time

a
-98-



Table 25

frequency and Percentage Distribution of Teaching Status
by Method Adult Instructors Use to.Update Occupational Skills

Teaching Status: Method of Updating Occupational, Stills

Attend EXchange '*;-Read Read 'Mork in Wbrk after Attend
college or ideas with professional professional trade area sdhool . manufacturers/

university other teacher trade ,during hours in suppliers

classes instructors publications publications summer trade area workshops ,,Other Tbtals

fS fS'f S. f S f S 1' S f S fS fS

Part-time 2 12.5 . 6 37.4 1 6.3 2 12.5
-

Full-time 6 12.5 9 18.8 5 10.4 13 '27.1

2 12.5 i 6.3 2 12.5 6 0.0 16 100

0 0.0 6 12.5 5 10.4 4 8.3 48 100'



.

Table 26

Chi Square of Teaching Status by Manner infihich Adult Instructors

Became Aware of Their Present Teaching Position

Teadhing Status
Recruitment !lethal

Already

Applied Contacted College ' Heard about teaching

Newspaper for by school placenent job fmmn a-secondary

ad ;coition personnel office friend Other Totals

f f f f f f f , f

Part-time

nal-time

0

2

0.0

4.1

5

2

31.3

4.1

7

29

43.7

59.1

0

1

0.0

2.0

4

9

25.0

18.4

0

4

0.0

8.2

0

2

0.0

4.1

16

49

100

100

p < .10
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instructors according to the methods by which they became,aware of
.4.

their present teadhing position. A Cramer's V statistic, which des-,

cribes the apparent strength of statistical association between nomi-

nal variables, revealed a moderate degree of relationship.

Table 27 presents the oamputed Chi square values, which demon-

strate the dependence of involvement in various course development

ac s, vities upon teaching status. Chi square values indicated sigpif-

iggity between teaching status and involvement in:

1. job placement of adult students

2. coordination of courses with local employers

3. completion of adult student follow-up surveys, and

4. wOrk with advisory committees.

Part-time teachers tensied to exercise different (lower) levels of

involvement than full-time teachers in these four course development

activities.

Pearson Product Mbment correlation coefficients were also computed.

Results revealed a moderate degree of association between teaching

status and involvement in the following activities indicating a tend-
.

ency toward a higher level of involvement by full-time teachers:

1. job placement of adult students (r = 6)V2. 04-1.iination of courses with localipmpl yers (r = .31), and

3. work with advisory committees (r = .37).

A low relationship (r = .29) was found between teaching status and

completing follow-up surveys of adult students. Negligible association

hown between teaching status and involvement in:

-101-
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Table 27

Chi Square Values and Pearson Correlation Coefficients of

Teadhing Status by Adult Instruct6r
Involvement in Various Course Development Activities

,Course Development Activities 212

9.614** .36.Assist in job placement of adult students'

Recruitment of adult students '.313 .00

Coordinate courses with local employers 7.498* .31

Visit local employers to assess training needs 2.201 .15

Work with local employers to develop adult

curriculum

1.228 .10

Counsel adults concerning employment
training needs

3.419 .04

Complete follow-up of adult students 7.687* .29

Work with advisory committees 13.246** , .37

*p < .10
,\

eacp. <

-102-
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1. recruitment of adult students

-2..visiting employers tO assess training needs, and

3. counseling adulis.

Part-time and full-time teachers tended to exercise similar levels of

involvement in these Aree activities.

Frequency and percentage distribution data contained in Appendix

F allow a closer examination of the patt-time and full-time instructors'

levels of involvement in each course development activity.

Adult instructors provided data to indicate the percent of class-

room time spent using,four selected teaching methods or activities.

Table 28 presents the Chi.',64uare values and correlation coefficients.

Significant Chi square.valuesl.ndicated Variability between.teach-

ing status and use of two of the ,classroam activities: lecture and

supervision of individual projeCt work or co-op training experiences.

These revealed that teacher use of these activities was depend-

ent to some degree upon tneir teaching status. A Pearson correlation

o;:eificient of .29 signified a lOw relationship between teaching status

and supervision of project work or co-op training experiences, indi-
\

cating that full-time teachers tended to use this class activity a

greater percentage of classroom time than part-time teachers. Corre-

lation coefficients indicated low association between teaching status

and use of the remaining ihree activities; part-time and full-time

teachers used classroom lectui-e, small group demonstrations, and indi-

vidual demonstrations in similar amounts in their classes.

Data contained in Appendix G provide the actual number of

-103-
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Table 28

Chi Square Values arid Pearson Correlation Coefficients of

Teaching Status by Percent of Time Adult
Instructors Spent in Various Class Teaching Activities

Class Teaching Activity X2

Classroom Lecture 12.578* .12

SMall Group Damonstra:tion 6.765 .12

Individual Demonstration 10.359 .11

Supervising Individuals Working on . 13.553* .29

Projects,br at Co-op Training Stations

< .10



part-time and full-time teachers using the four activities and the

percent of time spent in each activity.

The primary method teachers used to update occupational skills was

. /

examined by service area '(see Table 29). Significant variability

(x2 =,38.06, p < .10) was found. The primary method of updating occu-

pational skilliwas dependent to some degree upon the service area in

w ich the teacher worked. However, these results should be examined

wi1 caution due to the unequal number of teachers in the service areas

and th large number of teadhers providing data in the trade and in-

.

40 , dustrjaj. education service area. Business and offite education teadhers

te pdate their occupational skills through college classes and

the exchange of ideas with other. instructors. Although trade and in-

dustrial education teachers used a variety of methods, the largest per-

centage of them (28.9 percent) read trade publications related to'their

occupational area as the primary method of updating their occupational

skills.

Adult instructors in each service area listed the number of years

of work experience they had attained. Table 30 presents the data,

which through a Chi square test revealed significant variability among

the levels of the two variables. In addition, a Pearson correlation

coefficient of .31-indicated a moderate relationship between service

area and years of work experience. Trade and industrial education

teachers tended to have accumulated a greater number of years of work

experience. However, this result may have again been influenced by

the large number of trade and industrial education teachers providing

data.

-1 0 5-



Table 29

Chi Square,of Service Area by Method Adult Instructors
Use to Update Occupational Skills

Service Area Method of Updating Occupational SkillS

Attend Exchange Read Read Wbrk in Wbrk after Attend

college or ideas with professional professional trade area school -manufacturers/

university other teacher trade during hours in suppliers

classes instructors publications publications summer trade area workshops Other Tbtals

f f. f % f f f f ft f

Agricultural Education 0 0.0 0 1).0 0 0.0 0 0.0 0 0.0 2 66.7 1 33.3 0 0.0 3 100

Business and Office 6 35.3 5 29.3 1 5.9 1 5.9 1: 5.9 2 11.8 1 5.9 0 0.0 17 100

Education

Distributive 0 0.0 1 50.0 0 0.0 0 0.0, 0 0,0 0 0.0 1 50.0 0 0.0 2 100

Education

Home Economics 0 t.0 3 100.0 0 0.0 0 0.0 0 0.0 0.0 0 0.0 0 0.0 3 100

EdUcation

Trade and Industrial 13.3 9 20.0 4 8.9 13 28.9 2 It.4 3 6.7 4 8.9 4 8.9 45 100

Education

X2 1 38.06

p < .10
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Table 30

Chi Square of Service Area by
Years of Work EXperience of AdUlt instructors

Service Area

1 - 2 years 3 - 4 years

Years of Work Experience

114,years Tbtals

'Agricultural Education

Business and Office
Education

Distributive Eduoation

Home Econanics Edueation

IYade and Industrial
Echication

5 - 6 years, 2_:i1,2YEE

f %

0 0.0

4 22.2

0 0.0

0 0.0

7 15.6

f % ,

0 0.0

4 2?.2

0 0.0.

0.0

'2 4.4

f %

0 0.0

2 11.1

1 50.0

1 33.3

1 2.2

f %

0 04

3 16.7

0 0.0

0 0.0

3 6.7

f

3

5

1

2

32

%

a
100.0

1
27.8

,

50.0

66.7

71.1

1

18

2

3

45

loo

100

1(10

100

x2 = 24.77

p < .10



All responding teachers in agricultural education had at least

eleven years of work experience. Teachers in the business and office

education service area were evenly dispersed on thi-a variable.

'Seventy-one percent of the trade and industrial education teachers hasi

eleven or'moreryears of work experience..
1>

Table 31 presents the Chi square values which test the dependence

of involvement in various course development activities Upon service

area of the instructor. Significant variability was shovin between

service area and level of involvement in recruiting adult students.

Levels of instructor involvement in this activity tended to vary ;

according to the instructor's service area with.agricultural education

instructors constituting the highest percentage4of instruetors reporting

occasional or constant involvement.

Pearson correlation coefficients are also displved in Table,31.

A positive moderate relationship was found between service area and

level of involvement in:

1. coordinating courses with local employers

2. visiting local employers to assess training needs, and_

3. working with local employers to develop adult curricula.

In addition, a low degree of association was found bdtween service

area and involvement in job placement of adults, follow-up surveys of

adults., ,and work with advisory committees. Data contaihed in Appendix

ji illustrate the level of involvement in each of the eight course

development activities according to service area.

Table 32 includes data that describe the number of years of poSt-

high school education of the adult inst'ructors in each'service area.
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Table.J1

A
Chi Square Values and Pearson Correlation Coefficients of

Service Area by Adult Instructor
Involvement in Variods:Qourse Development Activities

4" 4 . ,

7' VI
'Course Development Activities

Assitt in job placefflent of adult students 12.562 .21

Recruitment of,adult students. ib.911* .05

4t.

Coordinate.courses with local employers 14.411 .31.

Visit local employers to assess training needs 15.541 .32

Work with local employers to devel9p adult
curriculum

Counsel adults concerning employment
training needs

15.427

15.163

.30

.08

Complete folloW-up surveys of adult students 11.292 .11

Work with advisory committees 11.838 .15

.10

)
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FrequencY and Percentage Distribution of'Service Aita by
Post-High School Education of Adult Ihstructors

Service Area Post-High School EducatiOn

Less than:
1 year ", 4 years. Associates Bachelois 0 Masters

f % f f f % f %

7

Agricultural Edugaticr

Business and Office
Education

Distributive EducatiOn

Home Econaaics Education

Trade and Industrial
Education

0

3

0.0

0.0

0.0

0.0

6.8

0

0

0

0

3

070

(0.0

0.0

0.0

6.8

0

1

0

0

14

0.0

5.6

0.0

-0.0

31.8

0.

2

0

1

9

0.0

11.1

0.0

,33.3

20.5
,

2

0

0
,

0.0

11.1

0.0

0.0

9.1

1

10

2

1

7

33'.3

55.5

100,0

33.3

15.9

2

3

0

1
,

4

66.7

16.7

, 0.0

33.4

9.1

3

18

2

3

44

100

100

100

100

100



All three of the,agricultural education adult instructors and both of

thedistributive education instructors responding held-a bachelors or

masters degree. Nearly three-fourths of the businea'and office -clu-

c

cation instructors h4d earned at least a bachelors degree. All three

of the home economics'education adult instruatorS had completed four

/or More-years-of post-high school education but only two had received

a college degree. The,number of years of education beyond high school

°- for the trade and industrial education teachers was widely varied.

Only.one-fourth of the teachers in:this service area held bachelors or

masters degrees. A few (6.8 perceV)of the trade and industrial edu,-.

Cation teachers reported no education beyond high school, while nearly

one-third reported they had completed two to three years of post-high

school education.

4
Participating adult instructors in each service area were asked

to identify the primary method 4they used to update iyir instructional

. skills. Data in Table 33 indicate that a majority .1 perdent) of

the business and office education teachers updated se skills by

attending college or university classes. Over one-third of the trade

and industrial education teachers also repotted that attending college

classes was their primary method of updating instructional skills, while

about one-fourth reported their primary method was attending school

sponsored inservice workshops.

Adult instructors in each of the five service areas provided data

conceining_the manner in which they became aware of their present

teaching position. Data presented in Table 34 indicate that over one-

half of the business and office education adult instructors were

1 2 4



_Table 33

Frequency and Percentage Distribution of Service Area by
Method Adult Instructora Use to Update Instructional Skills

rt

411)

Service Area

Attend
college ar
university
classes

Attend school
sponsored
inservice
workshops

Method of UPdatiqg Instructional Skills

Read

trade
Other IbtalA

Exchange
ideas with
other

instructors

Read
profess icnal professional

teacher
publications publications

f % f % f % f % f % f % .

Agricultural Educaticn 1 33.3 0 0.0 1 33.3 1 33.11 0 0.0 0 0.0 3 100

Business and Office 11 61.1 3 16.6 5.6 2 11.1 5.6 0 0.0 18 100

Education

Distributive Education 0.0 2 100.0 0 0.0 0.0 0.0 0 0.0 2 100

Home Ecormics 0 0.0 1 33.3 2 66.7 0.0 0 0.0 0 0.0 3 100

Education

Trade and Industrial 16 35.6 11 24.11 7 15.5 4 8.9 6.7 4 8.9 45 100

Education



Table 34

Frequency and Percentage Distribution of Service Area by Manner in Which
Adult Instructors Became Aware of Their Present Teaching POsition

Service Area

411/

Agricultural Education

Business and Office
Education

Distributive Education

Home Econanics
Education

Trade and Industrial
Education '

ReCruitment Methcd

Newspaper
ad

Applied
for

position,

f t

Contacted
by school
personnel

College
placement
office

1
,fift

0 0.0 k 0 0.0 3 100.0 0 0.0

0 0.0 3 16.7 10 55.5 41 5.6

0 0.0 1 50.0 1 50.0 0 0.0

0 0.0 0 0.0 1 33.3 0 0.0

-

2 144 4 8.9 26 57.9 0 0.0

Already 4

Heard about teaching
job from secaidary
friahd program Other

ft ftftf
0 0.0 0 0.0 0 0.0

2 11.1 2 11.1 0 0.0

o 0.0 o 0.0 0 o.p

1 33.3 1 334 0 0.0

10 22.2 2.2 2 44

3

18

2

3

45

00

00

ro
49°

I

126



contacted by sthool personnel, as were all three of the agricultwlura

education teathers responding. Likewise, over one-half of the trade

and industrial teachers learned of their presen t position by being

contacted by school personnel. However, nearly one-fourth of the

teachers in this service area heard about their jobs fram a fri d.

Adult instructors in the five service areas were asked to i7ndicate

the percent of clasb time they used lecture, small group and individ-

ual demonstrations, and supervision of studen s on project work or

at co-op tnaining stations. Chi square tests f independence revealed
.,....

no significant variability between service area and use of these

teaching activities. However, a Pearson correlation coefficient of

.38 indicated a moderate 15ositive relationship between service area

and use of individual demonstrations. In.addition, a low level of

association between service a and use of classroom lecture and

supervision of in vidual project or co-op training experiences was

shown (see, sle ). Tables 36 through 39 contain the data that 4

-describe the level use of each of the four teaching activities by

teachers in the five service areas.

Table 36 denotes that all ;three of the agricultural education

instructors reported using the lecture meth6d only ten percent of the

time in their classrooms. 'Although slightly over one-half of the busi-

--ness and office education teachers also reported using lectures ten

percent of their class time, widely varying percentages of use of this

method were reported. Similarly, the trade and industrial education

teachers reported wide variation in the use of the lectunemethod.

However, over 70 percent/indicated they lectured 10 to 30 percent of



0

Table 35

Chi Square Values and Pearso Correlation Coefficients of

Service Area by rcent of Time Adult
Instructors Spent in Various Class Teaching Activities

Class Teaching Activities x2

Classroom Lecture 35.359 , .18

Small Group Demonstration 23.052 .04

Individual Demonstration 25.857 .38

) Supervising Individuals Working on 29.949 .11

Projects or at Co-op Training
Stations

(
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Table 36

$

00:

nequeny
Percent

c
of Tine

and Percentage
Adult Instructors

Distribution
Spent

of Service
in Classroom

Area
Lecture

by

Service Area
Percent of Time

50% 6044 Totals.30% 40$

f % f 1 f % f % f % f % f % f %

1

Agricultural Education 0 0.0 3 100.0 0 0.0 0 0.0 0 0.0 , 0 0.0 0 0.0 3 100

Business and Office 1 5.9 9 52.8 2 11.8 1 5.9 2 11.8 0 0.0 2 11.8 17 100

Education .

Distributive Education 0 0.0 0 0.0 0 0.0 1 50.0 0 0.0 0 0.0 1 50.0 2 100

Home EconCelics 0 /0.0 1 33.3 1 33.3 0 0.0 0 0.0 O. 0.0 1 33.4, 3 100

Educaticn

Tnsde and Industrial 2.3 9 20.5 11 25.0 11 25.0 7 15.8 4 9.1 1 2.3 44 100

Education

1 2 9



their class time.

Data describing use of small group instruction are presented in

Table 37. TWo of the three agricultural education aault instructors

used small group demonstrations ten percent or less of the class time,

wnile one used this teaching activity 50 percent of the class time.

Over one-half of the business and office education teachers used

small group demonstrations 10 to 20 percent of their class time. The

nemaining business and office teachers reported varying percentages of

use ra4ing up to 50 percent. Only two distributive education teachers

responded this item: one used small group demonstrations ten percent

ofthe time and the other 30 percent. Both home economics adult

instructors usage of this teaching activity was included in the 40 to

50 percent range. Percent of use of Small group demonstrations by

ttade and industrial instructors ranged from five percent to over 60

percent. However, a large majority (75 percent) of these teachers

fell into the 10 to 30 percent categories of use of small group demon-
.

strations.

Table 38 contains frequency and percentage data describing the

percent of time spent by adult instructors using individual demon-

strations. With the exception of one agricultural education instructor

who used this activity over 60 percent of the time, all agricultural,

distributive, and home economics education adult instructors reported

using individual demonstrations 30 percent or less of the time. Over

40 percent of the business and office education teachers used individ9,1

demonstrations 40 percent or more of their class time. The

quently retorted percent of use of.individual demonstrations by trade
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',Table 37

Frequency and Percentage Distribution of Service Area by
Percent of Time Adult Instructors Spent in Small Group Demonstrations

'Service Area

---

Percent of Time

50% 60+% Tbtals30% 40%___

f % f % f % f % f % f % f % f %

Agricultural Education 1 33.3 1 33.3 0 0,0 0 0.0 0 0.0 1 33.4 , 0 0.0 3 100

Bueiness and Office 1 6.7 4 26.7 4 26.7 1 6.7 3 20.0 2 13.2 0 0.0 15 100

Lducation
r

Distributive Education 0 0.0 1 50.0 0 Q.0 1 50,0 0 0.0 0 0.0 0 0.0 2 100

Home Economics 0 0.0 0 0.0 0 0.0 0 0.0 1 50.0 1 50.0 0 0.0 2 100

Education r
Trade and Industrial 3 7.5 11 27.5 13 32.5 6 15.0 .4 10.0 1 2.5 2 5.0 40 100

Education

131



Table 38

Frequency and Percentage Distribution of Service Area by

Percent of Time Adult Instructors Spent in Individual Demonstrations

Service Area

f %

Percent of Tine

%

Totals

f
f % f % f % f % f

Agricultural Educatiom. 0 0.0 0 .0.0 2 66.7 0.0 . 0 0.0 O. 0.0 1 43.3 3 100

Business and Office 0 0.0 3 17.6 3 17.6 4 23.5 1 5.9 2 11.9 4 23.5 17 100

Education

Distributive Education 0 0.0 1 50.0 1 50.0 0 0.0 0 0.0 0 0.0 0 0.0 2 100

Home Econanics 0 0.0 1 50.0 0 0.0 1 50.0 0 0.0 0 0.0 0 0.0 2 100

Education

Trade and Industrial 3 7.7 11 28.2 14 36.8 4 0.'3 4 10.3 2 5.1 1 2.6 39 100

Education



and industrial education teachers was 20 percent. Over one-half of

these teachers used individual demonstrations 10 to 20 percent of their

class time.

The percent of time adult instructors spent supervisingindivid-

udls working on projects or located at co-op training stations is

presented in-Table 39. Nearly two-thirds of the business and office

education teachers participated in this teaching activity 50 percent

or more of their class time. In addition, nearly two-thirds of the

trade and industrial education adult instructOrs supervised individuals

working-on projects or at co-Op =training stations 40 percent or more of

the time.

Table 40 depicts the relationship between work experience and post-

high school education'of the adult instructorS. The computed Chi square

value revealed significant variability between years of work experience

and amount of post-high school education. In addition, a Pearson

correlation coefficient of .33 indicated a moderate positive relation-

ship between the two variables. An increase in the number of years of

work experience tended to be associated with a greater amount of post-

high school education of the aduit instructors.

Data were analyzed to investigate the relationship between years

of work experience and involvement of adult instructors in various

course development acpvities. Table 41 contains the Chi square values

and correlation coefficients that describe these relationships. The

computed Chi square value showed significant variability between

assisting in job placement of adults and work experience of instructors.

Mb significant Chi square values were found between work experience and



/

1
Table 39

Frequency and Percentage Distribution of Service Area by Percent'of Time Adult Instructors
Spent in Supervising Individuals Working on Projects.or at 0o-op Training Stations

Service Area

5% ' 10% 20%

Percent of Time

SO% 60+% Ibtals30% 40%

f % f% f% f% f_ %_ f%_ _ f% f

Agricultural Education 0 0.0 0 0.0 1 50.0 0 0.0 0 0.0 0 0.0 1 50.0 2 100

Business and Office 1 7.1 1 7.1- 1 7.1 2 14.5 0 0.0 3 21.4 6 42.8 14 100

Education .

Distributive Education 0 0.0 0 0.0 0 0.0 0 0.0 1 100.0 0 0.0 0 0.0 1 100

Home Emnanics 0 0.0 0 0.0 2 66..7 0 0.0 . 1 33.3 0 0.0 0 0.0 3 100

Education

,Trede and Industrial 0 0.0 5 11.6 7 16.3 3 7.0 10 23.3 8 .18,5 10 23.3 43 160

Education



Table 40

Chi Square of Work Experience by
Post-Nigh School Education of.Adult Instructors

e f>0

Years of Work Experience Poet-High School Education

None
Less than
1 year 2-3 years 4 _zmi2s Associates Bachelors Masters Tbtals

% f
...

%
. _ f % f % f f % f. f .% .f %

1 - 2 yeax 0 0.0 0 0.0 0 0.0 0 0.0 1 16-.7 3 50.0 ,2 33.3 6
t
100

3 - 4 years 0 0.0 0 0.0 0 0.0 o 0.0 1 20.0 '4 80.0 o 0.0 5 100

5 - 6 years 1 14.3 1 14.3 0 0.0 1 14.3, 0 0.0 2 28.5 2 28.6 7 100

7 - 8 years 0 0,.0 1 8.3. i 8.3 , 1 8.3 3 25.1 6 50:0 0 0.0 ,12 100

11+ years 2 4.5 1 2.3 14- 31.8 U. 25.0 1 2.3 d 18.2 '7 15.9 44 100

* 2 38.40

p .10



Table 41

Chi Square Values and Pearson Correlation Coefficients of

Work'Dxperience by Adult Instructor
Involvement in Various Course Development Activities

Course Development Activities

Assist in job placement of adult students. 23.714* .14

Recruitment of adult students 9.344 .12

Coordinate courses with'Iocal employers 12.172 .17

Visit local employers to assess. tnaining
needs

10.791 .55

Work with local employers to develop adult
curriculum

8.817 .15

Counsel adults concerning employment
training courses

9.627 .17

Complete follow-up surveys of adult students 15.562 .03

Work with advisory committees 12109, ..11

iy

.05

-1 2 3-
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j.nvolVement in the other courSe deVelOpment activities. -JcweVer, a

Pearson Correlation:coefficient of .55 revealed a substantial.positive

relationship between adult.instrUctoral: years of work experience and

the extent of their efforts to visit local employers to assess trainiRg
SY,

needs,. FreqUency and percentage distributions:that describe Adult

instructors' involvement in.eadh of the 0oUrse development-activities

according to their years of work experience are presented in Appendix I.

Table 42j.ncludes Chi square values and correlation coefficients

describing relationships between work experience and adult instructors'

use of four selected teaching activities. Results showed significant

.variability between adult instructors years of work experience and

percent of time they used:

'-1. Classrodm lecture

2. individual-demonstration, and

3. supervision of students working on projects or at co-op training

stations.

In addition, a moderate positive correlation coefficient of .32 indicated

that adult instructors with more years of work experience tended to use

individual demonstrations a greater percent of their class time. A low

association was found between years of work experience and frequencSr of

use of classroom lecture. Frequency and percentage distributions des-

cribing the use of each of the four teaching activities according to

the instructors years of work experience are presented in Appendix4J.

Adult instructors' primary Method,of updating their instructional

skills according to their years of'work experlence may be examined in

Table 43 Of the six instructors with one to two years of work



Table 42

Chi Square Values and Pearson Cotrelation Coefficients of
Work aperience by Percent of Time Adult

Instructors Spent in Various Class TeachingActivities

Class Teaching Activities

Classroom Lecture 42.313** .24

Small Group Demonstration 17.601 .03

Individual Demonstration 45.681* .32

Supervising Individuals 44.762* .05

Working on Projects.or at
Co-op Ttaining Stations

.10

,*p < .05

-1 2 5-
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Table 43

Frequenc3 and Percentage Distribution of Work ExPerience-by
Method Adult Instructors Ute to Update Instructional Skills

Years of Work Experience

Att den

college or
university
classes

Attend school
sponsored
inservice
workshops.

+Who'd of Upda ing Instructional.Skills

Other . Totals

EXchange
ideas with
other

instructors

Read -

professional
teacher

publications

Read
professional

trade
publications

% f t: f % f % f % f % f %

2 years 3 50.0 2 33.3 1 16.7 0 0.0 0 0.0 0 0.0 6 100

4'years 2 40.0 ' 1 20.0 1 20.0 1 20.0 0 0.0 0 0.0 5 100

- 6 years 4 571 A. 14.3 1 14.3 0.0 1 14.3. 0 0.0 7 100

7 - 8 years 6 54.5 1 9.1 1 9.1 2 18.2 0 0.0 .1 9.1 11 100

11+ years 13 28.9 13 28.9 8 17.7 5 11.1 6.7 6.7 45 100'
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experience, three updated their instructional skills by attending

college classes, two by attending school diponsored inservice workshops,

and one by exchanging ideas with other instructors. Over one-half of

the instructors with-five to six years and seven to eight years of

work experience updated their instructional skills through college

classes. Instructors with eleven or Moire yeart of work experience used

a variety Of methods of Updating their instructional skills: thirteen

enrolled in college classes, thirteen attended school sponsored in-

service workShops exChanged ideas with other instructors, eight

read professional teacher or trade publications,,and three used some

other method to update their instructional skills.

Primary methods of updating occupational skills were also examined

to the instructors' years of work experience,(see Table 44).

One-half of the instrudtors with one to two years and 40 percent of ,

those with three to four years of work experience Updated their occupa-
,

tional skills through the exchange ofideas with other instructors.

Three of the seven instructors with five to six years &. work experi-

ence read trade publications tO,update their oCcupational skills.

Instructors with sevento eight years of work experience were i4dely

scattered in their prinpry method of updating occupatiorb skills.

Over one-fourth of the instructors with eleven or More yej.rs of work

experience exchanged ideas with other instructors as their priJTh3Xy

method of updating occupational sRills.

Table 45 describes the.manner in whidh adult instructors becaMe

awareof their present teadhing position. In all work experience

categories the most frequently reported mahner was contact by sChool

personnel.

-127-
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Table 44

Prequency and Peroentage Distribution of Work Experience
by Method Adult Instructors Use to Update Occupational Skills

Years of Work Experience "Metfiod of Updating Occupational Skills

Attend Exchange Read- Read Work in Wbrk after Attend
college or ideas with professional professional trade area school manufacturers/
university other teacher trade during hours in suppliers
clanses instructors publications publicat,ions summer trade area workshops Other Ibtals

f % % U % f f % f f % f % f

1 - 2 years) 2 33.3 3 50.0 000 1. 16.7 0 0.0 000 0 0.0 0 0.0 6 100

3 - 4 years 1 20.0 2 40.0 0 0.0 1 20.0 0 0.0 0 0.0 1 20.0 0 0.0 5 100'(

5 - 6 years 0 0.0 1 14.3 1 .14.3 _ 3 42.8 2 28.6 0 0.0 0 0.0 0 0.0 7 100

I

7 - 8 years c 3 27.2 1 9.1 1 9.1 . 2 18.2 0 0.0 2 18.2 0 0.0 2 18.2 11 100

11+ years 6 13.6 12 27.3 4 9.1. 8 18.2 1 2.3 5 11.4 6 13.6 % 2 4.5 44 100



0 Table 45

Frequency and Percentage DistribUth of Work'ExperierxXrby Manner in-Which
Adult Instcyctcrs Becane Aware of Their Present Teaching Plosition

4

a

Years of Work Experience Ratfittitar-nt Method

1 - 2 Years

3 - 4 years

5 - Fr years

7 - 8 years

11+ years

Newspaper
ad .

Applied
fce,

222,itisal

f 1

1 16.7

(

1 20.0

2 28.6

1 9.1

3 6.7

Contacted
by school
personnel

College I
plaosnent
office

Heard atout
job from
friend

Already'
teaching
secondary I

_mknam_

f %

0 0.0
,

6 0.0

0 0.0

2 18.2

3 6.7

Other Totals

0

0

0

2

%

0.0

0.0

0.0

0.0

'4.4

f I,

3 49.9
,

2 40.0

i 42.8

5 45.4

29 154.5

f

'1

0

0

0

0

% ''

16.7

0.0

0.0

0,0

0.0

,4

f

1

2

2

3

6

%

16.7

40.0

28.6

27.3

13.3

fr"

0

o

0

0

2

t
'"'

0.0

0.0

0.0

0.0

4.4

0

5

7

11

45

100

100.
y

100

100

100
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Table 46 contains the Chi square values and correlation coeffi-

cients calculated to describe the association of amount of post-high

Sdhool education with instructors' involvement in coilrse development

4tivities. Results revealed significant variability among post-high

school education.and working with local employers to assess training

needs. A low association was found beedten post-higfi school education

and level of involvement imadult student job placement and working

witn employers to assess training needs and develop the adult curriculum.

Frequency and percentage di4tributions presented in Appendix K describe

the levels of involvement in each of the eight tourse development

activities accOrding to the post-high school.education of the adult

'instructors and show that thTe with greater amounts of post-high-school

education tended to indicate higher levels of involvement in course

development activities.

Methods of updating instructional skills were also examined by

."'W:rligh school education (see Table 47), Results indicated that

nearly two-thirds of the non-degree adulfinstructors enrolled in

college classes or school sponsored inservice workshops as the_primary

method of apdating their instructional skillS. A large majority of

.instructors with an.associates degree updated their instructional skills

by attending college classes.

Those instructcrs holding bachelors and-masters degrees used many

methods to update their instructional skills: over 40 percent attended

college classes, nearly 20 percent participated in school sponsOred

inservice workshops, and nearly 20 percent exchanged ideas with other



Table 46

Chi Square Values and PearsOn Correlation COefficients of
Post-High Sdhool Education by Adult Instructor

Involvement in Various Course Development Activities, ,U

,Course Development Activities

Assist in job placement of adult students 24V34 24

Recruitment of adult students 8.334 .04

Coordinate courses with local employers 15.729 .08

Visit local employers to assess training needs 17.512 .14

Work with local employers to develop adult
curriculum

26.043* .17

Counsel adults concerning emPloyment-
training needs ,

Complete follaw-up surveys of adult students

17.443k

15.180

.07

.08

Work with advisory committees 20.669 .09

.10



Education-

None

Less than one year

2 - 3 years

4 years

Msociates degree

Bachelor's degree

Masters degree

Table 47

Frequency and Percentage Distribution cf Post-High School Education by
Method Adult Instructors Use to Update Instructional Skills

Method of Updating Instructional Skills

Attend
oollege or
university
classes

Attend school
sponsored
inservioe
weekehope

Bcchange
ideas with
other

instruct=

Read
professional

teacher
publicatims

Read
profeesional

trade
publications

f

Other Ultals

f % f % f %: f % %-

0 0.0 2 66.7 0 0.0 0 0.0 1 33.3 0 0.0 3 100

2 66.7 0 0.0d 1 33.3 0 0.0 0 0.0 0 0.0 3 100

6 40.0 3 20.01 2 13.3 2 13.3 0 0.0 2 13.4 15 100

2 15.4 7 53.8 2 15.4 1 7.7 0 0.0, 1 7.7 13 100

5 83.3 0 0.0 0 0.0 4 16.7 0 0.0 0 0.0 '6 igo

9 40.9 4 18.2 4 18.2 3, 13.7 1 4.5 1 4.5 224. 100

4 36.4 1 9.1 3 27.2 1 9.1 2 16.2 0 0.0 11 100
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41,

Igt

instructors. Over one-third of the teachers with masters degrees up-

dated their instructional skills by attending college classes. ;In

addition, Over one-fourth exchanged ideas with other instructors to up-

date their instructional skills, while nearly 20 percent read trade

publications for the same purpose.

Table 48 describes the reported use of methods of updating occu-

pational skills for instructors with various levels of post-high school

education. Teachers with less than one year of post-high school educa-

tion used the following'methods to update.their occupational skills:

attended college classes, read trade publications, ed in.the trade

_-

area during the summer, and attended manufacturers' workshops. Although

teachers with two to three years of post-tagh school education used

4veral methods to update their occupational skills, over'one-fourth

psed the exchange of ideas with other instructors as theIrprimary,

method. An equal percentage (30.8) of instructors with fbur years of

educatibn after high schobl exchanged ideas with other instructors and

'
read trade publications related to their occupational area as their

piiimary method of updating occupational skills. Over one-third of the

'teachers holding bachelors degrees updated their occupational skills

primarily through the exchange of ideas with other instructors. Close

to one-fifth of the teachers with masters degrees reported using each

of the following as their primary method of updating occupational skills:

1. exchanged %pleas with other instructors

2. read trade publications related to their occupational area

3. read professional teacher publications and

4. attended,manufacturer/supplier workshops.

-1 3 3-

116



Table 48

Prequency and Percentage Distribution of POst-High School Education

by Method Adult Instructors Use to Update Occupational Skills

Post-High Scnool Viucation

Attend Dechange Read

college or ideas with professicmal

university other teacher

classes inetructors publications

Method of Updating Occupational Skills

Attend
manufacturers/

Suppliers
workshopa

f f

Other Ibtels

Read Work in\
fessional trade area
trade during

publications summer

% f% f%f%

*sic after
school

hours in
trade area

f % f S f

i

f %

Nome 1 33.3 0 0.0 0 0.0 1 33.3 1 334 0 0.0 0 0.0 0 0.0 3 100
)

less than one year 1 33.3 0 0.0 0 0.0 1 33.3 .0 0.0 0 0.0 1 33.4 0 0.0 3 100

2 - 3 years 2 13.3 4, 26.6 1 6.7 2 13.3 1. 6.7 1 6.7 1 6.7 3 20.0 15 100

4 years 1 7.7 4 30.8 1 7,7 4 30.8 .Q 0.0, 2 15.3 1 7.7 0 0.0 13 100

..

Associates degree 3 50.0, 0 0.0 0 0.0 2 33.3 0 0.0 0 0.0 d 0.0 , 1 16.7 6 100

Bachelors degree 3 14.3:, 8 38.1 2 9.5 3 14.3 0 0.0 3 14.3 2 ,9.5 0 0.0 21 100

Masters degree 1 9.1 2 18.2 2 18.2 2 18.2 1 9.1 1 9.1 2 18.1 0 0.0 11 100
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Adult instructors with various amounts of post-high school educi:

tion reported the manner in which they became aware of their present

teaching position (see Table 49). A large majority of the non-degree-

holding teachers learned of their position through contact by school

personnel. One-third of the teachers having associates degrees learned

of their position through personal contact by school personnel. Another

one-third of the instructors with associates degrees heard about their

teadhing positions fram a friend. The final one-third learned of their,

position while they were already teaching in a secondary program. Over

40 percent of the adult ifigtructars with badhelors and masters degrees

were contacted by sdhool personnel concerning their present teadhing

position. Nearly one-third of the teadhers with badhelors degrees

learned of the pOsition from a'friend. Over one-fourth of the adult

'instructors with masters degrees were already secondary teadhers and

knew,of the adult teaching opportunity,due to program expansion and

development.

Chi square values and Pearson correlation coefficients Were

calculatedto determine the association between post-high sdhool

education level of adult instructors and the extent to whidh instructors

utilized'four selected teething activities. Results in Table 50

---"9 revealed significant Variability among the instructors' post-high school

education and the percent of time they used small group demonstrations

in their classes. Frequency and percentage distributions for each of'

the four teaching activities are presented in Appendix L.



Table 49

Frequency and Percentage Distribution of Post-High School Education by Manner in Which

Adult Instruct:Ors Became Aware of Their Present Teaching POsition

Post-High School Education

Newspaper
ad

APAted
for

position

Contacted
by school
persiommel

Recruitment Method

about
from

Already
teaching
secoodarY
togreth

.

Other 1btele

College
pLwosnent
office

Heard
job
friend

1 f % % f 1 f 1 f S. f %

None
;

0.0 -1 33:3 2 66.7 0 0.0 0 0.0 0 0.0 0. . 0.0 3 100

Lees than one year 0 0.0 1 33.3 2 66,7 0 0.0 0 0.0 *0 0.1) 0 0.0 3 100
,

2 - 3 years 0 0.0 1 6.7 10 06.6 0 0.0 3 26.0 0.0 1 6.7 15 100

I

,0

4 years 1 7.7 0 0.0 11 84.6 0 0.0 1 7.7 0 0.0 0 0.0 13 100

Associates degree 0 0.0 0 0.0
b
2 33.3 0 0.0 2 33.3 2 33.4 0 0.0 6 100

Bachelors degree
,.

0 0.0 4 18.3 9 40.9 1 4.5 7 31.0 0 0.0 1 4.5. 22 '100

Masters degree 1 9.1 1 9.1 5 45.4 0 0.0 1 9.1 3 27.3 0 0.0 . 11 100
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Table 50

Chi Square Values and Pearson Correlation Coefficients of
Post-High School Education by Percent of Time Adult

Instructors Spent in Various/Class Teaching Aaivities

Class Teaching Activities r

Classroom Lecture 31,353 .06

Small Group Demonstration 49.507* .11

Individual Demonstration 39.196 .11

41 k Supervising Individuals 51.110 .01

111

Working on Projects or at
OD-op Training Stations

. 1 0



EMPLOYER rooLCOTJEcTED FROM1HE FIVE

EXEMPLARY PROGRAMS

InfOrmation Concerning adult.-VoCational education prOgrams Was

obtained from a random sample of employers stratified by type of program-

A survey instrument (Appendix C) and cover letter CAppendix 1:0 were

mailed to employers purposefully identified by the planning districts as

being involved in a'dult vocational education programs. In order to,in7

crease response rates a second instruuent and cover letter (Appendix E)

were mailed to nonrespondents. Sixteen usable survey instruments were

. received. The folloWirig data were obtained from those employers

responding to the survey instrument.

Fifty percent or more of the employers have made the following

incentives available to improve employees' skills throdgh vocational/

teChnical courses.:

1. reitbursing employees for tuition, textS and other fees related
to classee, and

2. proViding employes release time frail woric:to attend classes.
-

In addition, seven of the'sixteen employers responding Stated...yet pro-

on the'successful completion of vocational/motions are based, in part,

technical classes.

The most frequent activity dicated by employers as being conducted

cooperatively between employers andh vocational/technical school was

the use of employer facilities as a classroom or laboratory. Other Q0.-

operative activities reported by more than one-third of the employers

include:



1,- course Content coioperatively
vocational/technical school

2. materials and supplies h
techniel school k

recommended vocational/technical instructor for course,1 3, employer
and

develOped betweenemplOyer an4

4. employer has agreed to provide a training station for cooper-
ative education activities.

Amajority of employers reacting to a list of employee training

activities believed the following activities should be initiated by the

vocational/technical school:

1. skill development courses provided_on the job site

. short length employment training workshops (1 or 2 days) provided
for employees

3. management and supervisory classes and workshops

4. skill training of new employees

5. upgrading employment skills of older, employees

6. vocational/technical school counselors help assess employee
training needs

, v6aational/tedhnical sdhool placementpounselors recommend and
screen job applicants, and

. Vocational instructors and administrators visit yOur business
or trade area to identify current training needs of employees

In addition, a majority of the employers indicated the following em-

ployee training activities have been.initiated by the vocational/

technical school:

1, ghort length eMployment training workshops (1 or 2 days)
provided for employee's

2. reading, writing, and math courses are provided'aIong with,
skill development courses

3. management and supervisor51,classes and workshops

-139-
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skill training of prospective employes

upgrading the employment skills of older employees

. vocational/technical school counselors help assess employee

training needs

. vocational/techniral school placement counselors recommend and
screen job applicants, and

vocation4l instructors and administrators visit your business
or tr,W area to identify current training needs of,employees.

SorcTepancies existed between the employers' ratings of

training activities that should be initiated and those that have been ,

initiated by the vocational/technical school. While 66 percent of the

responding employers believed the school should initiate develop--

ment courses on the job site, only 45 percent'indicated that this-

,

activity had been performed-by-the,sChool. Regarding-providing skill

training for hew eMployees,,73-percent of.the resp,onding employert

indicated it shoUld be initiated, and 50-peroent indicated it had not

been initiated.

The activities which a majority of the responding employers

belieVed should not have been initiated by the vocational/technical

school were (1) providing reading, writing, and math along with skill

development courses and (2) skill training of prospective employees.

However, 75 percent of the employers reported that the vocational/

technical school had initiated the incorporation of reading, writing,

rand math courses along with skill development training. In addition,

60 percent of the employers indicated that skill training of prospective

employees had been initiated by the vocational/technical school.



An extensive review of the current literature on exemplary adult

vocational eduCation programs was perforMeth The Medbanied Information

Center at The Ohio State University made it etonamically feasible tO

thoroughly search the entire ERIC system and the related behavioral

science areas. Over 150 potential references were identified through

the ERIC search but only the projects described in this literature

review were directly related-to adult vocational education exemplary

. Pxo Although many exemplary programs worthy of study may exist

across the United States the reView Of literature revealed an extremely

limited amount of written documentation. The majdrity of the literature

on adult vocational education described research results, career" edu-

cation exploration and orientation programs, and one-time pilot projects.

,Very little information was found regarding prograu policies and prac-

tices of exemplary adult.vocational education programs. The annotated

bibliography summarizes existing reports of adult vocational education

exemplary programs which are believed to be appropriate to describing

true innovations of an exemplary nature to the Ohio Advisory Council

on Vocational Education.

Marshall, Martha. A Mbdel for a School - Community Based Adult
Education PrOgnam. Arionsas State Department of Education, Little
Pock, Arkansas, ERIC Document ED 15940$, 1978.

The purpOse of this project was to develop a model adult education

program as an integral part of the pUblic school system that would pro-

vide training,and/or skill upgrading for adults in vocational education.

15,1
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The Cabdt School District in Cabot, Arkansaa was the site ot implemen-

itation. _-The district hired an adult edudatiOn coordinator to oversee

the two year effort. The following objectives were sati sfactorily

achieved:

1. develop a model plan for conducting adult vocational education
for use in small or medium-sized rural school districts

develop and disseminate a booklet containing a step by.step
process for planning, implementing, and evaluating adult programs.

. coordinate the adult oJAss schedules with community affairs
activities through the development and dissemination of a school
cammunity activity calendar

. establish a vocational education advisory council

5. develop and administer.instruments to adsess the quality of the
program

6. provide adult instruction based on the needs of the community
as determined by responses to surveys adMinistered to individ-
uals and businesses, and

7. establish an improved school-community relationship.

The implications for policy and practice in Ohio resulting from

this project would be principally fram Objective One wherein adult

vocational education is described for schools of smali and medium size.

Practices described might enable the encouragement4af adult vocational

education to be conducted in schools other than just vocational schools.

While this Ohio Advisory Council for Vocational Education project

did nct attempt to discern differences by school type, a pervasive

opinion seems to exist that many smaller schools have not taken advan-
_

tage of the many opportunities afforded by adult education.



Brewer, NorMa. Competency Based Adult Vocational Education: Two Models

for Future Growth. (proceedings of a National Invitational Workshop

on Competency Based Adult Education),' Austin, Texas, ERIC DOcunEnt

ED 174765, 1978.

The two adult vocational edUcation prOjects were developed in

Alabama. The first was developed by AUburn UniverSity in 1978 and was

.called the QBAVE (Competency Based Adult'Vocational Education) project.

,

/t was based on the premise that job success is dependent upon both job

related skiAs and generaf-life-coping skills. The primary function of

the CBAVE project was to develop a model to infuse general life-coping

skills into the vocational curriculum.

includédin the project.

The PAVE (Performande Based Adult'Vocational Education) projeCt

was designed to develop an adult competency based education prognmm

Sixty-four such skills were

using a research-based instructional systems design and to assess the

application of VTECS (Vocational'Technical Education Consortium of

States) curriculum materials. The effort involved 39 instructors and

400 adults. Evaluatidh of the project fnum both groups was very posi-

tive. .The use of certain VTECS catalogs was found to be successful in

the adult classes.

Although many schools in this Ohio Advisory Council for Vocational

Education study utilize competency based education, same beneficial

implications for practice' may be derived from VTECS materials.

Brower Sally, and others. Case Studies of Vocational Education - CETA

COordination: A State of the Art Report. Bureau of OccUpational

and Adult Education, Washington, D.C., ERIC Document ED 185377,

1980.

This document reports results of a 11tionwide study designed to

-14 3-,
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identify,and analyze exeMplary mechanisms for facilitating coordination

of vocational educatiorrand eligible prime sponsors. Included in th.is .

. ,

docurent are 111 case studies of .programs demonstrating exemplary

coordination mechanisms These case studies are diyided into three

sections:

1. coordinated vocational education - Title IV programs

2. coordinated vocational education - CCIA programs, and

3. coordinated programs between vocational education and other

training and employment service providers.

Descriptions of the case studies include title, location, agency, prime

sponsor, funding, contact person, overview of the program, and a brief

descriptionOf the program abtivitie*.

Policies and practices from this nationwide study which aid in

establishing an interface between CETA and vocational education could

prove to be productive for Ohio schools.

Russell, Earl,B., and others. Competency Based Adult Vocational

,Education Programs: A National Survey. The National Center for

Research in Vocational Education, Columbus, Ohio, 1978.

Results of the national survey indicated that when compared to the

overall scope of adult vocational education, campetency based adult

vocational education programs are practically non-existent. The study,

suggests that thelollading practices are especially important in

effective competency based adult vocational instruction:

1. learners are pre-assessed upon entry to .determine their skills

and objectives to be achieved, rather than all learners studying

the same objectives

2. instruction is segmented intormanageable units, each coniaining

relatepob skills
4
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3. edch learAner ilallowed-OCeed to subsequent instruction as
performance objectives are met

4 instruction offers learning alternatives

5. if the learner does not'achieve the objective, a different
method of instruction is provided or suggested

6. learner performance is recorded as each Objective is achieved

7. greater emphasis is placed upon exit requirements (proficiency)
than upon entrance requirements, and

8. criterion - referenced evaluation is'used.

Ten site visits Were made to exemplary ompetency based adult

vocational education programs in eight different states. A brief de-

scriptibn of each site; includiRg location, contact person, s 1

description program description, curriculum and instructional materials

used, staff training in competency based education, and program

strengths and limitations is included in the report.

Examination of the open-entry/open-exit nature of the competency

based education system could suggest policy and practices far adult

vocational education in Ohio to provide even greater flexibility in

meeting the needs of.students.

Granger, James, and others (ed.). 'AbstrectS/ of Selected Cooperative.
Adult Education Programs. The National Center for Research in
Vocational Education, Columbus, Ohio, 1975.

This publication contains abstracts of twenty-nine cooperative

adult education programs at twenty-nine different sites. These pro.

grams were selected from a list of 108 cooperative adult education

programs identified by program directors as meeting the parameters

listed on the following page.



. Programs must be cooperative between a private business,

industry or group of industries and a state affiliated

educational agency such as a.local school, a community college

or state department.

2. The cooperative arrangement may be formal or informal, but the

result must have both organizations Contributing one or more of

the following: direct funding, participant or teacher release

time, intensive planning, facilities, equipment or materials.

3. The program must be primarily for participants who are adults

(i.e. over 16 and assuming adult roles) who have less than a

high school education and who are not enrolled in a fullfor

part-time traditional diploma-seeking program.

4. The program may include any one or more of the following areas:

job skill training, basic educatiOni computational skills,
writing, reading, speaking or English as a second language.

Each abstract contains-the following information about the coop-

erative adult education programs identified:

1. cooperating parties and their locations

2. type of cooperative activity

3. purposeof the program

4. deMographic information of participants

5. brief program overview

6. program needs assessment procedures

7. setting of program objectives

8. program staffing

9. procedures and materiAls used

10. pre-pIanning of the program

11. funding and materiais

12. program administration

13. job placement

146. communication efforts between the cooperating parties

-1 4 6-
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15. program evaluation

16: student recruitment and selection

17. counseling services, and

18. other program related activities.

Moore, Allen B. (ed.). Case Studies of Selected Cooperative Adult

Education Programs. The National Center for Research in Vocational

Education, Columbus, Ohio, 1975.

This publl.cation provides a cae study review of five cooperative,

adult education programs selected fram the twenty-nine programs listed

in Abstracts of Selected CoOperative Adult Education Programs. The

information contained in the report was obtained through a two to three

day on-site visitation of the five selected programs. The adult pro-

grams were conducted as a joint effort between an industry and a state

affiliated agency. In the five selected programsthe state affiliated,

agencies included iwo community c011eges, two public school systems, and

one state department of education. A very detailed description of eaCh

of the five cooperative adult education programs is given. The case

studies follow the outline listed below:

1. cooperating agencies

2. program purpose

3. background information

4. roles and responsibilities of each cooperating agency

5. participant reaction

6. concern related information such as administration, staffing,

funding and evaluation

. additional information and unique features, and

ip . members of the on-site visitation team.

-147-
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Cooperative arrangements with business and industry is the theme

for the two preceding citations. While the consortia arrangement being

implemented in Ohio may aid in overcoming any currently existing short-

camiRgs in cooperative arrangements,-these'descriptions may suggest some

policies and procedures that can be beneficial to Ohio. They should be

examined within the context of the current study being funded by the

Ohio Advisory Council for Vocational Education on consortia.

-148-
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CONCLUSIONS RECOMMENDATIONS, AND IMPLICATIONS FOR FURTHER STUDY



CONCLUSIONS

The purpose of thiS study was to identify policies and practices

Which have led to the success of exemplary programs imadult vocational

education in Ohio. Data were collected fram adult vocational education

personnel, students, and employers located in the five exemplary planning

districts reviewed in the study. Examination of the findings presented

.in the previous section.provided a basis for the following conclusions.

*** All planning districts had,a full-time supervisor/director respon-

sible for adult programs, and employed both full-time and part-time

adult vocational education instructors. In addition, short-term hourly

and long-term full-time adult vocational programs were offered in each

district.

*** Responsibilities of administrators of adult vocational education

programs.in each planning district do not encompass secondary programs.

Some super4lisors of adult vocational education are assigned responsi-

bilities by geographicarlocation while others are assigned responsi-

,bilities by program type or Service area (e.g., CETA program or trade

and industrial education).

*** A separate budget for adult vocational education is developed and

implemented in each paanning district.

*** In each p district the adult vocational education budget

must be approve by the board of education.

*** Each planning dis ct utilizes craft adviSory committees for each

adult vocational education program. The districts also have a general

-150-

16,3.



advisory committee for the entire adult vocational education program.

*** Each planning district cited_using activities to expand and

develop their adult vocational education programs as;

1. having total support from the superintendent. and board of

education

* * *

. having the monetary funds to support the program and the

diversity of funding sources

3. having high quality instructorS that are positive and seek

s

constant improvement, and

4.,the receptivity of businesd'and industry, as weil as private

community members to the total adult'education program.

The reputation developed bY the adult program

SUCCESS.

ssential to its

*** °.Each planning district has both:formal and informal methods of

evaluating adult vocational education programs. Factors considered in

evaluation include job placement rate of graduates; enrollment figures,

a student evaluation of course content and instructor, and student

attrition rates from the programs.

*** Ail planning districts cooperate with local business and industrY

by

1. providing training programs for employees both in the schpol

and at the business location, and

2. developing programs specifically for a certain' business or

industry.

*if* A1i planning districts cooperate extensiely with community agencies
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such as the Rureati)of Vocational Rehaffilitation, Veteran s-

Administratian, Welfare Services and CETA.,

*** In eadh planning district organized efforts to cOoperate with area

community colleges and tedhnical sdhools is liMited.

**.e: Eadh planning district supports the efforts of the newly estab-

lished VEPD consortia. Utilization of the VEPD cOnsortia may help

improve communications and increase the awareness and knowledge of local

vocational training programs.

*** The board of education must approvb candidates fbr.adult vocational

education'teaching,positions. Applicants 4ie interviewed by the

director/supervisor of adult vocational education, Who recommends one

candidate for final approval.

*** Over one-half of the adult instrudtors learned, of their present

teaching position By being personally contacted by school personnel or

administrators. P. ime and full-time teadhers varied in: the method

by whidh they became .of their.present teadhing position. Full-

time teachers most often became aware Of their teaching position through

contact made-bySthool pertannel.,lioweverthreeMajor.recruitment

methods (submitted application contacted by school personnel heard

about.position. from a friend) serVed as the part-time teachers' source

of,,i9forw.tion about their teaching position.

***. ult instructors' salaries in each planning district are based

upon the same salary schedule as secondary instructors and are adopted

by the board of education. In most districts part:time adult instructors

received an hourly wage, while full-time adult instructors received a

salary. In one district all adult instructors received anilourly wage.
A
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Three-fourths of the responding adult instructors were employed on a

full-time-basis.

* * * Less than one-half of all instructors held a bachelors degree.

Nearly 70 percent of the part-time teachers and over 50 percent of the

)full-time teachers held post-high school degrees (associates or abov ).

*** While 75 to 100 percent of the teachers in agriculture, home

economics, business and office, and distributive education had earned

at least a bachelors degree, only one-fourth of the trade-and industrial

education teachers held a bachelors or nasters
' .

gc**. Instructors-with a:greater nuMber of years of work xperience had

completed MOI"e., years of poSt-high school education.

"." Adult instructors had accumulated a considerable n

of rlated work experience. Nearly two-thirds had Over t

another one7fourth had five,to ten years.

***

4 of years

years and

Significant variation existed in the number of years of work

experience of the adult-instructors according' to their service area.

As a who];e, trade and industrial education instructors had accumulated

more years of work experience thanteachers in other service areasr.

'A.very,high percentage (over .8) percent). of both part-7U* and

full-ime instructors possessed five or more years of work experience.

/ At least one-half of both part-time and.full-time instructors possessed

eleven or more years of work experience.

*** Twp-thirds of the adult instructors had used competency based

education curricula in their adult classes. Nearly all instructors who

used competency based educatiOn,currieula believed it was an effective

adult btrategy.

-1 5 3--



*** Lecture, small group and individual demonstrations were utilized

by most insuctors only a small portion of their, classraam time.

Supervising individuals working on projects'or at co-op training

.., stations was the most often used teaching activity or method.

(------

01"1.1. *** The eXtent to which adult instructors used snall group demonstra-

tions in their classrccus varied according to the number of years of

post-high school education they had completed.

*** Teachers,in all service areas used classroom lecture, small group

and individual demonstrations and supervision of individuals working
.

.

on ojects or at co-op traininAtations a similar percentage of theii,

-class time.

'*** Instructors with more years of work experience used classroom

lecture and individual demonstretions a greater percentage of time in

their classes. Patterns of project and co-op training supervision of

individuals also varied according'to the nuMber of years of work experi-

ence of the instructors.

A** Full-time teachers spent a greater percent of tilte supervising:

individHalS working on projects or.at-co-op,training stations, Full,-

tiMeteadherS also spent a greater percentage of their classroom time

lecturing than part7-time teachers%

It appears that adult instructors are involved In course develop-***

ment activities on a limited basis. However, qualitative data gathered

in the s-tudy leads to the conclusion that these colirse development

activities are being conducted by administrative and support personnel.

*** From a list of eight course development activities, .Adult instruo.;.

tors were more heavily involved in the job placement of adult students.
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Full-time teachers were more heavily involved than part-time teachers

* * *

job placement of adult students

2. coordination-of courses with local employers

3. completion of adult student follow-up survecA-, and

4. work with advisory committees.

Instructors with lesser amount§ of post-high school education

exercised higher levels of ivolvement in course tevelopment activities-

such as recruitment of idult students and work with local employers to

deve1oi5 the adult curriculum.

"It Adult instructors with more years of work experience were more

heavily involved-ivisiting local empl8yer to assess training needs

and placing adult students in jobs.

*** Involvement in recruiting adult studentS varied according to service '

area with agricultural education instructors being more heavily involved

in this activity.

*** Adult instructors updated their instructional skills primarily by

attending college classes and school sponsored inservice workshops.

Part-time instructors reported that school sponsored inservice programs

were the most frequently utilized method of updating instructional

skills. The primary method used by full-time instructors'was attending

college or university classes.

Non-degree holding instructors placed a greater emphasis on parti-

cipation in school sponsored inservice workshops as the primary method

of updating instructional skills than instructors holding post-high

school degrees.
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*** Adult instructors updated their occupational skills priParily by

exchanging ideas and techniques with other instructors reading'trade

publications, and attending college classes. Part7time instructors

most frequently reported the exahange of ideas and tedhniques with

other instructors as the primary method of updating their'occupational

skills. The most frequently utilized method of updating occupational

Likil1s for the full-time instructors was reading professional trade

publications.

*** The method of_updating occupational skills depended upon the

teacher's Service area. For example, business and office education

teachers,primarily used the exchange of ideas and teChniques with other

instructors, while trade and industrial education instructors read

trade publications as their primary.means of Updating occupational

skills.

*** The two planning districts located inurban areas offer, courses in

the following service areas:

1. Business and Office EduCation

2. Distributive Education

3. Horne Economics Education, and

4. Trade and Industrial Education..

The two planning districts located in suburban areas and the planning

district located in a rural area offer courses in agricultural

education, in addition to the-service areas listed above. Therefbre,

training programs which meet only local training needs are being

ci

conducted.

-156-

-



e

* * * Recruitment methods in the planning districts include;

1. direct mailing of brochures

2. radio and television spot announcements

3. newspaper ads

4 mimeographed'fliers

5. promotion by program instructors, and

6. word of mouth.

*** Each district requires.that students enrolled in adult vocational

education programs be at least 16 years old and not enrolled in a

regular secondary school prograM.

*** The major reasons given by adult students for attending vocational/

technical classes were to improve job skills and to prepare for a career

or job change. The factor that most often influenced adult students to
,

attend vocational/technical classes was a felt,- i)ersonal need for jcb

skill improvement.

*** Adult students generally planned to complete two or less totar

cOurses to accomplish their educational goals.

*** About one-half of the'adult students were enrolle0 during daytime

hours (8:00 AM to 4:00 PM).

*** AboUt two-thirds of the adult students were enrolled on a full-

time basis. Attending classes on a part-time basis influenced about

one-fourth of the students in their decision to enroll full-time.

*** TWothirds of the adult'stUdents were unemployed at the time the

study was conducted, a finding which may not be typical of adult

vocational education in general. The number of full-time adult students

(two-thirds of the students. responding) may accOunt for the large number

of unemployed students (66.3 perce5). However this relationship cannot



be established friam collected data,

*** About one-third of the adult students paid all of their tuition

costs,,While about two-thirds of the students received employer or other

support for all of their tuition costs. About 60 percent did not pay

any of the program costs.

*** Counseling and assessment is provided for adult students in each

planning district. However, the type and amount of counseling varies

frYJIM distrfat to district. In the rural planning district no counselors,,

dre specifically °assigned to adult students. Adults must visit

counselor§ during the day at the secohdary program site. In the other

districts counselors are available to work specifically with adult

students. Two of the districts operate assessMpnt centers for adult

students. Four of the five districts have a placement coordinator

wo king with adults on at least a part-time basis.

Four of evexy ten adult students received counseling assistance

with course selection decisions. All students who received °course

LY3u.relingfelt it was beneficial. Nearly two-thirds of the adult

students not visiting a counselor expressed the desire to have

received this assistance.

We Over one-half of the employers have reimbursed employees, for

tuition and other course costs and have provided employees release

time from work to. attend vocational/technical classes as incentives

to improve employees' skills.

*** the most frequent activity indicted by employers as being con-

ducted cooperatively between employers and the vocational/technical

school was the use of employer facilities as a classroom or laboratory.

-158-
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*** Fram a list of ten employment training activities, a majority of

,employers believed that eight of these ten activities should be

'initiated by the vocational/technical school. In addition, a majority

of the employers indicated that the vocationalitedhnical sdhool had

initiated six of the eight activities employers believed the school

sliould initiate. Therefore, the vocational/technical schools were

generally providing the employment training activities deemed appro7

priate by employers.

4

j
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RECOMMENDATIONS

Based upon the findings of the study and conclusions summarized

above, the following recommendations were formulated:

*** Adult vocational education programs should have a delivery system

wnich is administered totally separate frOm the secondary school program.

*** Every planning district should have a full-time adult vocational

education supervisor whose responsibilities involve only adult prOgrams

(no secondary responsibilities).

*** Adult vocatioal education ,program budgets shouid be developed and

implemented separately from the secondary program.

*** A variety of recruitment efforts including brochures, newspaper

and radio advertisements, should be used to,attract adults into the

vocational education,programs.

*** Coondination with other training and community agencies, such ar?.

CITA, Vetaran's Administration, Bureau of Vocational Rehabilitation, et

el!tera, should be conducted.

*** There should be,more cooperation between public adult vocational

education programs and post-secondary community colleges and technical

sui(r)ls in the coordination of vocational training programs.

,*** Craft,and general advisory committees.should be an active element

of the adult vocational education programs.

*** Adult vocational education progrems,shOuld be subject to formal

'evaluation procedure(on an annual basis.

*** Urban districts should conduct a feasibility study to determine

tnc need for instruction in AgribUsiness.

-160-
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*** School* districts should provide counselors to assist adtilt

vocational education students in selecting their courses.

'*** Planning.distridts shOuld hire both full-time and part-time

instructors to ,coordinate both short-term hourly and long-term full-time

adultyrograms. School.districts should hire adult instructorS on a

' full-time basis when justified by enrollments.

*** Since potential adult instructors are dommonly cOntacted personally

about teaching positions, school personnel should develop a systematic

procedure for identifying potential teachers.

4111
*** Adult instructors-Should have obtained a post-high sChool degree.

There should be a greater percentage of adult ins ctors with college

degrees. Teachers in the trade and industrial serv ce area should be

encouraged to purSue an advanced degree.

*** Planning districts should conduct sChool sponsored inservice work-

shops and provide adult teachers the opportunity to attend college or

411
university classes as a means of updating teachers' instructional

*** Adult instructorS should be encouraged to becone more involved,in-'

course development activities such as recruitment:working with advisory

comattees, etc. Sup2ort staff should assist instructors in these

activities.' Part-time teachers should be encouraged to become more

heavily involved in course development activities such as job placement

of adult students and coordination of courses with local employers.

*** ,Adult instructors should be encouraged to use small group and

individual demonstration's a greater percent of their classroom time.

"t1pertise in usir1g these tedhniques could be developed in school

sponsored workshops and inservice activities. Part-time teachers should



be encouraged to spend a greatermpercent of their time supervising

individualt working on prolects or at oo-op training stations.

*** Adult instructors should have'occupational work experience in the

field ih which they are teadhing.

*** Lnstructors with fewer years of work experience should be more

heavily involved.in visiting local:employers to assets training needs

and placing adult students in jobs.

instructors with a higHer.level of post-high school education

:.;houid be more lieavily involved in recruitment of adult students and,

working wtth Local employers to develop the ad6lt curriculum., .

*** -.;cnool districts should cooperate with local business and induStry

in providing employee training progrums cceemed appropriate'by local

employers.

*** Adult vocational education progrdms should incorporate the latest

industry trends and skills into their teaching efforts, since the

inii)nweiwnt of job skills is a major reason adult students cite for

enrolling and would impact upon the reputation of the program':

Vocational e4ucation.planning districts should work with local

in 4ct iv it ics ;.;uch as .

- f nap 1, )yt fac I l it 1;.; a ( ;1 af;smorn or I abnrat ory, , and

, Irt ot ursc; curt, i u1ign.
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IMPIfICATIONS FOR FURTHER STUDY

This Ais a descriptiVe "study. To the reader this should denote

that'the study has explored and described the procedures,and policies

of exemplary adult vocational education programs,in Ohio. No cat.'Ise

and effect implications should be drawn in terms of generalizing the

resuits of research.

The study describes the procedures followed and the policies
't

utilized by exemplary programs in Ohio, and should be 'read within this

context. The results can suggest to the reader procedures and policies

,*

that, if followed, may contribute to the development of an outstandng

proP',411.
4k

The results may illustrate to the reader that the.selettion

led t, the identiiication of planning districts.which

,Active in developing working relationships with agencies

outside vocational education. In short, those that had established

pmgram, with CETA, Vocational Rehabilitation, etc., were those that

tended to be identified as exemplary.

Wmparison cannot be drawn with what might epitomize a theoreti-

caliy ideal adult vocational education program. Suffice it to note,

a3 nas been done nationally and statewide, that the potential enroll-

ment: in adult vocational 'education has not beep tapped, even in the

identified prograMs The potential for growth continues to be. great.,

TI.le larger context of the total adult vocational education effort

rt uhic poses,some implications for further study, some of which result

- _

fflom unanswered'questions in this study.

- 16 3 -
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Further research is. suggested tOTaddress:

1. The differential aspects of procedures, and policies between°
exemplary programs and.other adult vocational-educatipn
programs.

2. The functional utility of general,and specific (craft)
advisory councils at the local level.

3. Modela to encourage the establishment of cooperative
educational arrangements between vocational education
and other government agencies and programs.

4. .The perceptions of the nonparticipating public of
adult vocational education.

5. Avocational instruction through vocational programs
to meet thc needs of the public.

-
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4 AppencliX A

Adult Student Survey Inarurnent.



ADULT

t' II a E

PRIMARy GOAL IWATTENDING VOCATIONAL/TECHN1CAL COURSES AT THIS
. . (1)

CK ONE)
MPROVE EXISTING JOB SKILLS

ARE 70 CHANCE JOBS OR CAREERS
PARE FOR MY MST JOB
SUE PERSONAL OR HOBB1E INTERESTS

APPRENTICESHIP REQUIREMENTS

U EXPECT TD ACCOMPLISH THItieGOAL AT 1111S SCHOOL? f:(CHECKONE)

/I)

ONE COLRSE/TRIMEUER/SEMESTER
: Th0 COURSES TRIMESTER swesTgRs

,,CMPLITE THREE COURSES TRIMESTERS/SEMESTERS
LOMPLETE FOUR COURSES TRIMESTER/SEmtSTERS.

3. V,INAT INFLUENCED YOU TO ATTEND VOCATIONAL/TECHNICAL CLASSES AT THIS SCHOOL?

LIRCLE THE DEGREE TO WHICH THE FOLLOWING, ITEMS INFLUENCED YOUR ATTENDANCE.

SAW A NEWSPAPER AD 1 2 3

"14
*2 RECEIVED SCHOOL PAYPHLET LISTING COURSES 1 2

A FRIEND RECOMMENDED THE PROGRAM 1 2

EMPLOYER REQUIRED ATTENDANCE' 1 2 3

Sk4 A T.V. AD 1 2 3

FELT A PERSONAL NEED FOR JOB SKILL IMPROVEMENT 1 2 3

WANTED TO IMPROVE JOB SKILLS TO GET A PROMOTION /1 2 3

C.E.T.A OR SOME OTHER GOVEIMENT SPONSORED PROr 1

23ALE1D SALARY. TUITION AND FEES

2 3

. .

SCHOOL HAS A REPUTATION FOR HAVING QUALITY COURSES 1

AND GOOD INSTRUCTORS

2 3

:INSTRUCTOR CONTACTED ME-PRIOR TO,COUPSE 1 2 3

COMMUNITY ORGANIZATION REOOMMENDED'THE COURSE 1 3

A'NOTICE WAS POSTED WHERE fIllORK 1. 3

COURSEIS NEEDED TO KEEP PRESENT JOB . 1 3

CLASS HOURS FIT MY SCHEDULE 1 2 3'

No OTHER SCHOOL WITHIN gASONABLE DRIVING DISTANCE 1 3

OFFERED THIS COURSE" . ,

(2)

1 4 f (3)

4 (4)

4 (12)

4
(13)

4 (44)

4 (15)

, 4 (16)

4 (17)

WANTED TO SOCIALIZE WITH OTHER PEOPLE 1 , 2

2

3

-5EMWYER PAID ALL OR PART.OF. THE-COURSE COSTS 1

EMPLOYER PROYJDED RELEASE TIME FROM WORK TO ATTEND:1

CLASSES

2 3

EMPLOYER PAYED ME FOR THE TIME I SPENT IN CLASS' 1

, IN ADDITICN TO MtKORMAL SALARY/WAGE

2 3

TU1T1ON AND FEES WERE REASONABLY PRICED , '1 2 3

4

4

4

~" (21)

9
.2z)

DTHER INFLUENCE: (PLEASE DESCRIB6 :(23)

-167-
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4. ARE YOU CUMENTLY EMPUDYEDP

vouR§ pgr r26 YOU :RE EMPLOYElif . (CHECK ONE73.
nYt.b

OVER MOURS

5. WHEN DO YOU GENERALLY A CLA4S .(C) ECKONE)

s VIN I NG S

KENDS

P.M. TO .01511.M.)

Y/SUNDAYj

6. DO YOU Tr CLASSFS ON AFULLTIME BASIS((i MURSMEEK OR'MORE)?

(IF THE QUESTI(N BELCW) UF NO.G0 TO QUESTION.7)

4
DID

,
1NG ON A PART...TIME BASIg INFLUENCE YOU TO EXPAND YOUR cl.Asv

MIME TO THE FULL7TIME STATUSY, _

7. HAVE YOU TALKED WITH A COUNSELORAT THE
MI TAie_

( I F ItS ANSWER THE QUESTION BELOW

WAS THE COUNSELING BENEFICIAL TO-YOU
IN SELECTUGCOURSES AND PLANNING YOUR
EDUTINEs

SCHOOL CONCERNING THE COURSES YOU

trANSVER THE QUEST I ON BELOW)

WOULD YOU LIKE TO TALK WITH A
COUNSELOR CONCKRNING THE COURSES
YOU MIGHT TAKE!
( )

(24)

(25)

(26)

(27)

(28)

(29)

(30)

8, WHAT PERCENTAGE OF COURSE COSTS ARE YOU PAYING? (CIRCLE ONLY ONE PERCENTAGE).00,:.

25% 5( 71fl 0%
1. 2. 3. LI. 5.

0

-167A-
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Appendix B

'Adult Instructor Survey Instrurrent



_ .

a

INSTRUCTOR

1. How MANY HOURS PER WEEK DO YOU TEACH?

1. ( ) 14 HOURS OR LESS44

2. ( ) 15 HOURS OR MORE

2, ,PLEASE CHECK THE SERVICE AREA YOUR C .URSE IS OFFERED UNDER:

1. ( ,AGRICULTURE:

2. :( ) 'BUSINESS AND OFFICE:

3.- ( ) DISTRIBUTIVE EDUCATION
) HOME ECONOMICS .

5, ( TRADE AND INDUSTRIAL .

INDICATE. 'BELOW THE NUMBER'OF YEARS OF WORK:EXPERIENCE YOU- HAVE IN.

THE AREA YOU, ARE TEAC,HING? (CHECK ONE)

1., (_. ) NONE

2. ( .) .LESS THAN-1 YEAR.

3. ( ) 1 TO 2. YEARS

4. ( ) 3 TO 4 YEARS

5. ( ) 5 TO 6 YEARS

6. ( ) 7 TO 8 YEARS

7, ( 11+ YEARS.
"411\

1.1.
INDICATE BELOW THE,NUMBER OF YEARS.OF POST-HIGH SCHOOL EDUC4T)ON . (4)

OR DEGREE PRQGRAM. YOU HAVE COMPLETED -RELATED TO TME SUBJECIISJ YOU

ARE TEACHINGY (CHECK ONE)

1. ( ) NONE
2. ( ) LESS THAN 1 YEAR,

3. ( ) 2 TO 3 YEARS

4. ) . 4 YEARS
5. ( ) 'ASSOCIATE DEGREE

6. ( )'. BACHELOR'S DEGREE

7. (. ), MASTER'S DEGREE

( I )

(2)

PLEASE INDICATE THE EXTFNT TO WHICH YOU ARE INVOLVED iN THE ACTIVITIES

LISTED.BELOW? CIRCLE THE NUMBER.

ASSIST IN JOB PLACEMENT OF ADULT VOCATIONAL 1 2 3 4' (5)

EDUCATION STUDENTS

RECRUITMENT OF ADULT VOCATIONAL EDUCATION 1 2 4 (6)

STUDENTS

COORDINATE COURSES WITH LOCAL EMPLOYERS 1 2 A (2)

VISIT LOCAL EMPLOYERS TO ASSESS TRAINING 1 2 3 (8)

NEEDS

WORK WITH LOCAL EMPLOYERS TO DEVELOP ADULT 1 2 3 4 (9)

VOCATIONAL EDUCATION CURRICULUM

COUNSEL W,ITH ADULTS CONCERNING EMPLOYMENT
-TRAINING COURSES THEY SHOULD TAKE

COMPLETE FOLLOW.UP SURVEYS OF ADULT VOCATIONAL
EDUCATION STUDENTS

WORK WITH AINISORYCOMMITIEES

-169-
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1 2 3 4 (10)

1 2 3 4 (11)

1 2 3 4 (12)
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6. INDICATE BELOW THE PRIrIARY mEtHop 16 USE TO UPDATE YOUR
ASIRUCILINAL SKILLS (CHECK ONE)

1. ( ) ATTEND COLLEGE OR UNIVERSITY CLASSES.

L. ( ) ATTEND SCHOOL SPONSORED 1N-SERVICE PROGRAM/COURSES/
WORKSHOPS.

S. ( ) EXCHANGING IDEAS WITH OTHER INSTRUCTORS.

4. ( ) READ PROFESSIONAL TEACHER PUBLICATIONS (VOC. ED. MAG,
SCHOOL SHOP, ETC . . .) .

5. ( ) READ PROFESSIONAL,TRADE PUBLICATIONS \

(133

6. ( ) OTHER:

. INDIC E BELOW THE pRIMARY METHOD YOU USE TO UPDATE YOUR IRADE, OR
,*1 Lei: ,aula. (CHECK ONE)

1. ( ) ATTEND COLLEGE OR UNIVERSITY CLASSES.
2. EXCHANGE IDEAS AND TECHNIQUES WITH OTHER INSTRUCTORS,
3. READ PRQFESSIONAL TEACHER PUBLICATIONS (VOC. ED. MAG,

SCHOOL bHOP, ETC . . .)

4. ( ) READ PROFESSIONAL TRADE PUBLICATIONS RELATED TO YOUR AREA.
WORK IN THE TRADE AREA DURING THE SUMMER,
WORK PART-T1ME AFTER SCHOOL HOURS IN THE RAbE. AREA.

7. ) ATTEND MANUFACTURERS/SUPPLIEBS WORKSHOPS
8. THER:

8. HAVE YOU TaUGHT ADULT VOCATIONAL CLASSES USING COMPETENCY BASED
CURRICULUpY

-1. ( )( YES 2. ( NO

Do 'YOU FEEL THIS WAS, AN EFFECTIVE METHOD FOR TEAepING ADULTS?

1. ( ) YES 2. ( ) NO

9. HAVE YOU USED OR REFERRED TO. THE "HEART OF INST CTION" SERIES TO (17)

HELP 'IMPROVE YOUR TEACHING TECHNIQUES?
1. ( ) YES 2. ( NO

10. HOW DID YOU FIND OUT ABQUT yOUR ADULT VOCATIONA ED5ATION-TEACHING. (o)
+POSITION AT THIS SCHOOL( (LHECK ONE)
1. ( ) NEWSPAPER AD. ,

2. ( ) APPLIED FOR A POSITION PRIOR TO KNOWING ØF THE OPENING.
3, ( ) CONTACTED BY SCHOOL.PERSONNEL ( TEACHER R ADMINISTRATOR).

4. ( ) STATE EMPLOYMENT 'SERVICE REFERRED ME.
5. ( ) COLLEGE PLACEMENT OFF1BE LISTED Job.
0. 1 1 nEARD ABOUT THE JOB PROM A FRIEND. y'

1 r H

7. ( ) PRIVATE PERSONNEL SERVICE,BEFERRED ME.
6. ( ) ALREADY TEACHING SECONDARY PROGRAM AND KNEW OF PROGRAM

DEVELOPMENT.

(14)

(15)

(16)

. 9. OTHER:

11. CIRCLE THE PERCENTAGE (%) OF IIME YQU SPEND INVOLVED 0 EACH OF THE
FOLLOWING CLASS ACTIVITIES. IOTAL ; MUST ADD UP TO luu%.

CLASSROOM LECTURE 5%, 10%, 20%, 30%, 40%,

SMALL GROUP DEMONSTRATIONS 5%, 10, 20%,30:,40%,

INDIVIDUAL DEMONSTRATIONS 5%, 10%, 20X 30%,40%,

SUPERVISING INDIVIDUALS 5%, 10:, 20, 30140,
WORKING ON PROJECTS OR
AT CO-OP TRAINING STATIONS

50%,

50%,

50%,

50%,

60%,-70%,

60Z, 70%,

60%, 70%,

60%, 70%,

80%

80%

80%

80%

+ (o)

+ (20)

+

+ (22)

1 ,2 3 4 5 6 7 3 9
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Appendix C

Employer Survey InstruMent



0

EMEW YEE

ae rlieck t:i.:e activities you have made available to your employees

a.; an incentive.to'improve their employment skills through vocational/

tecr.nicaL cuures:- (Check as many as apply).-

...M.F.i.uyees are given release time from work to attend clases
-

i,;mplvees are reimbursed for tuition, texts, and other fees'

relateu t classes

cyeez are 1,ai1 for attending classe6

iromutiuns are t)ased, in part, on the successful co etion of

voational.technical Classes

NL, incentive t attend classes,is provided'

,tner: (Plea-e iescr4c),

ease eheck tn,se -activities that you as an employer and the vocational/

sch, have ,co-operated un or have shared responsiWity. (Check

a.3 Many as api.iy).

Emp..L.,yer facilities have been used as a'classroom or laboratory

V eatina..:tecnnica instructor.salary paid by employer

critional/teL:nnical instructor salary shared by employer and

'v,...:atl,Jnal:technical school

remen_led v.,cational/technical instructor for course

CurJe cuntent co-operatively developed between employer and

vocationai/technical school

1,a,p4.oyer !las a,.reed.andsupplies a training station for .

co-operative education activities'

Apprenticeship-training agreements have been developed with the

;vocational/teChnical school

Aaterial- and supplies haVe been donated to the vocational/

technical school

%:.,..,Terative agreements have been made

,tner: (Please describe)

ft
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l'iease read each uf the activiljeslisted below that the vocational/

technical school could perform for your current and/or prospective

employees To the right of each activity check "yes" or "no"

depending on whether the activity has been initiated by the vocational/

technical school. To the left pf each activity check "yes" or "no"

ir 'ae activity should be initiated by the vocational/technical,-.1ch(Al.

SE.rULD BE
BY VOCATIONAL:ITCHNIAL

.YE.;

N.

No

777-

YES NO

YES NO

.EMPLOYEE TRAINING ACTIVITY RAS BEEN INITIATED
BY VOCATIONAL/TECHNICAL

. SCHOOL

SKILL DEVELOPMENTCOURE:IPHOVIDED (41
THE .5013 SITE

RORT LENGTH EMPLOYMENT TRAINING WoRK-
SHOPS (I OR a OW) PRWIDED FOR
EMPLOYEES

READING, WRITING, AND MATH f.7/HIRSES AEE

PR)VIDED ALONG WITH LYKILL DEVELOPMENT

COURSES

MANAGEMENT CoTERVHEY Oi.ASSE hAD

WORKSHOPS

SKILL TRAINING OF NEW EMPLOYEES

TRAINING oF lEoSPECTliE EMPLoYEES

UPGRADING THE EMPLoYMENT SKILLS OF oLDER

Ni EMPLOYEES

VoCATIONAL/TECHNICAL SCHOOL COUNSP/)RS
HELP ASSESS EMPLOYEE TRAINING NEEDS

VoOATIONAL/TECHNICAL SCHOOL PLACEMENT
COUNSELORS RECOMMEND AND SCREEN jOB

APPLICANTS

VOCATIONAL INSTRUCTORS AND ADMIN;-

YFS NO ISTRATORS VISIT.YOUR BUSINESS OR TRADE
AREA TO IDENTIFY CURRENT TRAINING NEEDS
OF EMPLOYEES

OTHER:

YES

YES NO

YES NO

YES NO

YES NO

YES NO

VS

YES LO

YES, NO

YES NO

RETURN TO: Dr. Mark D. Harbaugh
Arricl/tqra1 AdministratI(In

iyiTe Road, boom P08O
nhtn 11',1(71

171A,
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Letter to Employers
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May 25, 1981
/

Dear

The Ohio State University Department of Agricutturat
EducaVon

208 Agricultural
Administration Building
2120 Fyffe Road

-Columbus, Ohio 43210

Phone 614 422-6321

Enclosed is a brief survey instrument being sentto you as part
of an adult vocational education research project sponsored by the
Ohio Advisory Council for Vocational Education.

The questions relate to the vocational/technical school in your
area, NAME OF -SCHOOL and employment training
services provided to your present and/or prospective dmplpyees.

Please complete the survey and return it in the addressed, stamped

envelope enclosed.

Thank you for your cooperation.

Sincerely,

Dr. Mark D. Harbaugh

MDH/kc

Enclosure

17 3



Appendix E

Follow7Up Letter to Employers
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-July 10, 1981

Dear

Th Ohio State University Department of Agricultural
Education

208 Agricultural
Administration Building
2120 Fyffe Road
Columbies, Ohio 43210

Phone 614 422-6321

The purpose of this follow7up letter is to obtain information from
business and.industry to improve adult vocational/technical training
programs in the State of Ohio. Vocational education needs your input

as an employer to assist in establishing policies and practices which

will improve adult vocational/technical training programs, and thus,
benefit you as an employer.

Your participation in this study will make the data more complete and
the results more useful and relevant. The enclosed survey initrument,
which was initially mailed in late May, contains questions concerning
the vocational/technical school in your geographical area and employ-

ment training services'provided to your present and/or prospective

employees.

Please take a few minutes to respond to the survey' and return it in the
enclosed envelope by-July 24. If you have already completed and returned
the survey, please disregard this request and accept my gratitude for

your participation and input.

Sincerely,

Susan Osborne
OACVE Project Director

Enclosure

, SO/kc

-175-
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Appendix F

Frequency and Percentage Distribution of Teaching Status by
Adult Instructor Involvement in

Variau4Pbourse Development Activities
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Table 51

Fl..equency.and Percentage Distribution of Teadhing Sta s by
Adult Instructor Involvement in Job Placement of Adult 5 de

Teaching Status

Part-time

Amount of Involvement

No Very Little Occasional Constant
Involvement Involvement Involvement Involvement Totals

f %

1

.41(

8 50;0 2 12.4 3 18.8 3 18.8 16 100

7 14.0 7 14.0 , 12 24.0 24, 48.0 50 100
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Table 52

Frequency and Percentage Distribution of Teaching Status by

Adult Instructor Involvement in Recruitment of Adult Students

Teaching Status

Part-time

Amount of Involvement

No Very Little Occasional Constant

Involvement Involvement Involvement -Invcdvement TOtals

6 42.8 4 28.6 2 14,3 2 14.3

23 46.0 11 22.0 9 18.0 7 14.0

14 100

50 100

195
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Table 53
A,

, Frequency and Percentage DiStribution of TeaChing Status by
Adult Instructor Involvement in Coordinating Courses with Local Employers

Teaching Status

No
Involvement

Amount of Involvement

Very Little
Involvenent

Occasional
Involvement

Constant
Invqlvement Totals

_

Part-time 10 71.5 1 7.1 1 7.1 2 14.3 14 100

Full-time 16 32.0 4 8.0 15 30.0 15 30.0 50 100

198
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Table 54

Frequency and Percentage Distribution of Teaching, Status by

Adult Instructor Involvement in Assessing Training Needs bf Local Employers

Teaching Status

No
Involvement

Very
Involvement

Amount of Involvement

Constant
Involsiement Totals

_

Little Occasional
Involvement
1

f % f_ '5%

Part-time 8 50.0 2 12.5 2 12.5 4 25.0 16 100

Full-time 16 32.7 '8 10.2 13 26.5 15 30.6 49 100
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Table 55

Frequency and Percentage Distribution of TeaChing Status by Adult Instructor ,

Involvement in Working with Local Employers to Develop Adult Vocational EdUeation Curriculum

Teaching Status AmoUnt of Involveient
%

No Very Little ,Occasional Constant

Involvement . Involvement Involvement Involvement Totals

f %_ _

Part-time 8 50.0 2 12..4 3 18.8 3 18.8 16 100

Full-time 17 34.7 . 18.4 12 24.5 11 22.4, 49 100

4

gF.

201
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Table 56

Frequency and Percentage DistribUtion of Teadhing Status by Adult

Instructor Involvement in Counseling Adults Concerning Emproyment Training Courses

Teaching Status Amount of Involvement

No Very Little Occasional Constant

Involvement Involvement Involvement Involvement Totals

f % f % f % f % f %
_ _

.

Part-time 4 25.0 14 25.0 6 37.5 2 12.5 16 100

Full-tiae 17 34.0 6 12.0 13 26.0 14 28.0 50 100
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Table 57

Frequency and Percentage DistribUtion of Teadhing Status by Adult
Instructor Involvement in Comp eting Follow-up Surveys of Adult Students

Teaching Status

Part-time

No
Involvement

10

13

Amount of InvolVement

Very Little
Involvement

Occasional
Involvement

62.5 3 18.7 1 6. 3

26.-6 11 22.4 14 28.6

Constant
InvolVem@nt Totals

12:5 16 , 100

11 22.4 49 100
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Table 58

FreqUency andj'erCentage Distribution of Teething Status hy

Adult Instructor Involyement in Working with Advisory CommitteeS

co
Teachini Status Amount -of. Involvement

Part-time

Full-time

No Very Little Occasional Constant

Involvement Involvement Involvement . Involvement Tctals

9 56.3 37.5 1 6.2 0 0.0 16 100

16 32.0 6 12.0 13 26.0 15 30.0 50 100



Appendix G

y,

Frequency and Percentage Distribution of Teaching Status by
Percent of Time Adult Instructors Spent in

Various Class Teaching Activities
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Table 59

Frequency and Percentage Distribution of Teaqhing Status by
Percent of TiMe Adult Instructors Spent,in Classroom lecture

Teaching Status - Percent of Time Spent in Classroom Lecture

5% 10% 20% 30% 40% 50% 604 Tbtals

f % f % f % f % f 1 f % f % f %_
.,

Part-time 2 13.3 6 40.0 3 20.0 1 6.7 0 0.0 1 6.7 2 13.3 15 100

0 0.0- 14 29.2 11 22.9 12 ,25.0 6 12.5 2 4.2 3' m5.2 48 100

(



-Table 60

Frequency an4Percentage Distribution of Teaching Status by
Percent of Time Addlt struCtore Spent in Small Group Demonstrations

Teaching Status Percent of Time Spent in Small Group Dernonstrations

50% 60+% Totals

f % f % f % f % f % f % f % f II

Part-time 2 18.2 3 27.3 2 18.2 3 27.3 0 0.0 Q 0.0 1 9.0 11 100

3 6.7 11 24.4 12 26.7 6 13.3 8 17.8 4 8.9 '1 2.2 45 100
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Table 61

Frequency and Percentage Distribution of Teachings Status by
Percent of Time Adult Instructors Spent in Individual Demonstrations

Teaching Status,- --Percent of Time Spent in Individual Denomstrations
^-N

Part- tine

t ine

40% 50% 60+% Totals

f f f f f f f f

0 0.0 4 30.8 5 38.5 0 0.0 0 0.0 1 7.7 3 23.0 13 10.0

/

3 6.8 10 22.7 11 25.0 10 22.7 , 4 9.2 3 6.8 3 6.8 44 100

212-



Table 62

' Frequency and Percentage Distribution of Teaching Status by Percent of Time Adult Instructors
Spent Supervising Individuals Wbrking on Projects or at Co-op Training Stations

Teaching Status

Part-tim

Percent of Time Spent Supervising Individuals

60+% Ibtals

f % f 'ft f % f % f % f % f % %

9.1 0 0.0 0 0.0 0 0.0 2 18.2 2 18.2 6 54.5 11 100

0 0.0 6 13.3 10 22.2 3 6.7 8 17.8 8 17.8 10 22.2 45 100,
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Appendix H

Frequency and Percentage Distribution of Service Area by
Adult InstruCtor Involvement

in Various Course Development Activities

-190- 214



Table 63

Frequency and Percentage Distribution of Service Area by'
Adult Instructor Involvement in Recruitment of Adult Students

Service Area Amount of-fhvolvement

No Very Little

Involvement Involvement
Occasional
Involvement

Constant
Involvement Totals

Agricultunal Education 1 33.3 0 0.0 1 31.3 1 33.4 3 100

Business & Office Education 10 55.5 3 16.7 16.7 2 11.1 18 100

. Distributive Education 0 0.0 o.b 0 0.0 2 lomo 2 100

Home Economics Education 3 100.0 o 0.0 0 0.0 0 0.0 3 100

Trade & Industrial Education 14 32.6 13 30.2 9 20.9 7 16.3 43 100

21.5
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T le,64

Frequency and Percentage D stribution of Service Area by
Adult Instructor Involvement in Vob Placement of Adult Students

Service Area

No

Involvement

. Very
Involvement

n

Amount of Involvement

Constant
Involvement

f

.

Totals

1

1-,

up
t.)

1

Little

,

Occasional
Involvement

f % f %

#

%

Agricultural Education 0 0.0 0 0.0 2 166.7 1 33.4 3 100

Business & Office Education 5 27.8 4 22.2 6 33.3 3 16.7 18 100
,

Distributive Education 1 - 50.0 . 0 0.9 0 0.0 1 50.0 2 100

Home Economics Education 1 33.3 1 33.3 0 0.0 1 334 3 100

Trade & Industrial Eddcation 6 13.3 iti4' 13.3
/
11 24.5 22 48.9 45 100

0

. 217
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Table 65

Itequenty and Percentage Distribution ofService Area by
Adult Instructor Involvement in'Coordinating COurses with Local EMplovers

Service Area
r

I-4
.

w No Very Little Occasional Constant.
,

w
1 Involvement InvolVement InV t Involvement Tbtals

Amount of Involvement

Agricultural Education

Business & Office Education

Distributive Education

Home Economics Education

Trade & Industrial Education

_

2 66:7

12 66.7

0 . 0.0

2

12

f % f. f %

0.0 0.0 1 33.3 3 100

5.6 22.1 1 5.6 18 100

0 0.0 1 50.0 1 50.0 2 100

0 0.0 1 33.3 0 0.0 3 100

5 11.6 12 27.9 14 32.6 43 100

2 9 220



Table 66

Frequency and Percentage Distribution of Service Area by

Adult Instructor Involvement in Assessing Trainineneeds of Local Employers

Service 4rea
Amount of Involvement

NO Very Little Occasional Constant

Involvement Involvement Involvement Involvement Totals

Agricultural Education 2 66.7 0 0.0 0 0.0 1 33.3 3 100

..Business & Office Education 11 61.1 3 16.7 2 11.1 2 11.1 18 100

Distributive Education 0 0.0 0 0.0 1 50.0 1 50.0 2 100

Home Economics Education 2 66.7 0 0.0 0 0.0 1 33.3 , 3 100

Trade & Industrial Education 11 25.0 4 9.1 15 34.1 14 31.8 44 100

221 222



Table 67

Frequency and Percentage Distribution of Service Area by Adult Instructor Involvement
in Wbrking with Local EMployers to Develop Adult Vocational Education Curriculum

Service Area

No
Involvement

Very
Involvement'

Acillount of Involvement

.Constant
Involvement Tbtals

Little Occasional
Involvement

f % f_ %_ f % f %

Agricultural Education 2 66.\ 7 0 o.n o 0.0 1 33.3 3 100

Business & Office Education 11 61.1 3 16.7 4 22.2 0 0.0 18 100

Distributive Education , 0' 0.0 0 0.0 1 50.0 , 1 )17-:( 2 100

Home Economics Education 2 66.7 0 0.0 1 33.3 0 0.0 3 100

Trade & IndUstrial Education. 12 27.3 9 20.4 11 25.0 12 27.3 44 100



Table 68
,

Frequency and Percentage Distribution.of Service Area bv Adult Instructor Involvement
in Counseling Adults Concernirlg Employment Training Courses

Service Area Amount of Involvement

No Very Little Occasional Constant

Involvement Involvement Involvement I. Involvement Totals
,

.:.)

Agricultunal Education 2 66.7 0 '0.0 0 0.0 1 33.3 3 100

Business 6 Office Education 3 16.7 2 11.1 7 38.9 6 33.3 le 100

Distributive Education 0 0.0 1 50.0 1 50.0 0 0.0 2 100

Home Ecyiomics Education 3 100.0 0 0.0 0 0.0 0 0.0 3 100

Trade 6 Industrial Education 13 28.9 7 15.6 14 31.1 11 24.4 ; 45 100
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Service Area

Table 69

Frequency and Percentage Distribution of Service Area by Adult Instructor Involvement
in Completing Follow-Up Surveys of Adult Students

Amount of Involvement

No
Involvement

Very Little
Involvement

Occasional
Involvement

Constant
Involvement Totals

% f %

Agricultunal Education 0 0.0 0 0.0 1 33.3 2' 86.7 3 100

Business & Office Education 7 38.8 3 16.7 5 27.8 3 16.7 18 100

Distributive Education 0 0.0 1 50.0 1 50.0 0 0.0 2 100

Home Economics Education 2 66.7 0 0.0 0.0 1 33.3 3 100

Trade & Industrial EdlIcaticn 15 33.3 11 24.4 12 26.7 7 15.6 145 100



Table 70

Frequency and Percentage Distribution of Service Area by
Adult Instructor Involvement in Wbrking With Advisory CoMmittees

Service Area
,Amount of Involvement

No Very Little Occasional Constant

Involvement Involvement Involvement Involvement Totals

. % f %

Agricultunal Education 0 0.0 1 33.3 1 33.3 1 334 3 100

Business & Office Education 9 50.0 . 5 27.8 3 16.7 1 5.5 18 100

Distributive Education 0 0.0 1 50.0 0 0.0 1 50.0 2 100

Home Economics Education 2 6.7 0 0.0 1 33.3 0 0.0 3 100

Trade & Industrial Education, 15 33.3 7 15.6 11 24.4 12 26.7 45 1004
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Appendix I

Frequency and Percentage Distribution of WI Experience by
Adult Instructor Involvement

in Various Course Development Actiyities



Table 71

.Frequency and Percentage Distribution of Work Experietce
by Adult Instructor Involvement in Job Flacement,of Adult Students

Years of Work Experience Amount of Involvement

AD

.

No
Involvement

1-2 years 0 0.0

3-4 years 1 20.0

5-6 years 4 57.1

7-8 years 3 25.0

11+ years 17.8

Very Little Occasional Constamt
Involvementr Involvement Involvement Totals

.0

1 14.3

2 16.7

4 8.9

f % f % f %

16.7 1 16.7 6 100

20.0 '3 60.0 5 100

0.0 ( 2 28.6. 7 100

4 33.3 3 25.0 12 100

13 28.9 20 44.4 45 100

,
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Table 72

Frequency and Percentage Distribution of Work Experience
by Adult Instructor Involvement in Recruitment of Adult Students

Years of Wbrk Experience
1

tvo
I-,
1

1-2 years

3-4 years

5-6'years

7-8 years

11+ years

Amount' of Involvement

\ No
Involvement_

Very Little .

Involvement
OCcasional
InVolvement

Constant
Involvement Totals

f % I f %

4 66.6 0 0.0 1 16.7 1 16.7 6 100

3 60.0 0 0.0 1 20.0 1 20.0 5 100

5 71.4 1 14.3 0 0.0 1 14.3 7 100

3 27.3 4 36.3 3 27.3 1 9.1 11 100

17 38.6 11 25.0 8 18.2 8 18.2 44 100
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Table 73

Frequency and Percentage Distribution of Wbrk Experience
by Adult 'Instructor Involvement in Coordinating Courses with Local Employers

Years of Work Experience Amount of Involvement
1

No Very Little Occasional Constant

Involvement Involvement Involvement Involvement Totals

f %

1-2 years 4 66.6 0 0.0 1

3-4 years 2 40.0 ' 0 0.0 3

5-6 years 5 71.4 0 0.0 1

7-8 years 4 36.4 2 18.1 1

11+ years 4 16 36.3
c

4 9.1 12

16.7

60.0

14.3

'9.1

27.3

1 16.7 6 100

0 0.0 5 100

1 14.3 7 100

4 36.4 11 100

12 27.3 44 100
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Table 74

Frequency and Percentage Distribution of Work Expwience
by Adult Instructor Involvement in Assessing Training Needs of Local Employers

Years of Work Experience

No
Involvement

Very
Involvement

Amount of Involvements

Constant
Involvement

6

5

7

12

44

Totals

?3

(.0

4.-2 years

3-4- years

5-6 years,

7-8 years

11+ years

Little Occasional
Involvemen't

f

4

2

5

3

15

.%

66.6

40.0

71.4

25.0

34.1

1

0

0

2

4

16.7

0.0

0.0

16.7

9.1

0

2

1

2

13

0.0

40.0

14.3

16.7

29.5

1

1

1

5

12

16.7

204
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41.6

27.3

100

lop

100

100
i

100



Table 75

Frequency.and Percentage Distribution of Work Ekperience by Adult Instructor

Involvement in Working Ilith Local Employers to Develop Adult Vocational Education Curriculum

Years of Work Experience Amount of Involvement

No Very Little Occasional Constant

Involvement Involvement Involvement Involvement Totals

1-2 years 4 6616 0 0,0 1 16.7 1 16.7 6 190

3-4 years 2 40.0 1 20.0 2 40.0 0 0.0 5 100,

5-6 years 5 71.4 0 0.0 1 14.3 1 14.3 7 100

7-8 years 3 25.0 3 25.0 3 25.0 3 25.0 12 100

11+ years 16 36.4 8 18.2 10 22.7 10 22.7 44 100

24u
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Table 76

Frequency and Percentage Distribution of Work Ekperience by Adult

Instructor Involvement in Counseling Adults Concerning Employment Tnaining Courses

Years of Work Experience Amount of InVolvement

No Very Little Occasional Constant

Involvement Involvement Involvement Involvement Totals

f %

1-2 years 0 0.0 2 33.3 1 16.7 3 50.0 6 100

3-4 years 1 20.0 1 20.0 1 20.0 2 40.0 5 100

5-6 years 2 28.6 1 14.3 3 42.8 1 14.3 7 100

7-8 years 5 41.7 0 0.0 4 33.3 3 25.0 12 100

11+ years 16 35.6 6 13.3 13 28.9 10 2212 45 100
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Table 77

Frequency and Percentage Eistribution of,Work Experience

by Adult Instructor Involvement in Completing FolloW-Up Surveys of Adult Students

of Work Experience -.Amount of Involvement

1 2 years

4 years

-6 years

-8 years

ill+ years

No Very Little Occasional Constant

Involvement , Involvement Involvement Involvement Tot

v

3 49.9 ' 1 16,7 1 16.7 1 16.7 6

1 20.0 0 0.0 1 20.0 3 60.0 5

5 71.4 1 14.3 1 14.3 0 04 7

3 25.0 5 41.6 2 16.7 2 16.7 12

\
15 34.1 8 18.2 14 31.8 7. 15.9 14147

100

100

100

100

100

211
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Frequency and Percentage Distribution-of Work Experience
by Adult Instructor Involvement in Worki4g With.Advisory Committees

- '

Years of Work Experience

No
Involvement

Very
InvolveMent

Amount of Involvement

1-2 years

3-4:years

5-6.years

7-8 yearS

,11+ yearS

Little Occasional
InvolveMent

f

4

16

33.3

40.0

71.4

33.3

35.6

:f

3

%

50.0

0.0

0.0

25.0

17.8

2

2.

10

0.0

40.0

28.6

1647

22.2

Constant
Involvement: TOtals

_

16.7 6 100

20.0 5 100

0.6 7 100

25.0 12 100

24.4 45 100

2
2 /4:7



Appendix J

Trequency.and Perbentge Distribution of Wbrik Experience by
Persent of Time AdUlt,Instructors Spent

in'lbrious Class Teaching Activities.
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Table 79

Frequency and Percentage Distribution of Wbrk Experience

by Percent of Time Adult Instructcrd Spent in Classroom lecture

Years of Work Experience

5% 10%

Percent of Time Spent in Classroom lecture

604%
20% 30% 40% 50%

f f % f S f S f S f S f

1-2 years 2 33.3 2 33.3 2 33.4 0 0,0 0 ,0.0 0 0.0 0 0.0 6 100

3-4 years 0 0.0 3 60.0 0 0.0 1 20.0 1 20.0 0 0.0 0 0.0 5 100

5-6 years 0 0.0 2 28.6 0 0.0 1 14.3 3 42.8 0 0.0 . 1 14.3 7 100

7-8 years
0 0.0 2 20.0 4 40.0 3 30.0 1 10.0 0 0.0- 0 0.0 10 100

11+ yeaxs
0 0.0 14 31.7 9 20.5 9 ,20.5 4 9.1 4 9.1 4 9.1 44 100

2 4 9



Table 80

Frequency and Percentage Distribution of Work Experienoe by
Percent of Time Spent in SMall Group Demonstrations

Years of Wbrk Experience .Percent of Time Spent in Small Group Demonstrations

f

5%

% f

10%

f

20% 30% 40%

f

50%

f

60+% .

f

Tbtale

% % f % f % % %

1-2 years 1 20.0 0 0.0 2 40.0 0 0.0 1 20.0 1 20.0 0 0.0 5 100

3-4 years 1 20.0 2 40.0 1 20.0 0 0.0 1 20.0 0 0.0 0 0.0 5 100

5-6 years 0 0.0 0 0,.0 3 50.0 1 16.7 1 16.7 1 16.6 0 0.0 6 100

.,

7-8 years 0.0 3 37.5 2 25.0 1 12.5 0 0.0 1 12.5, 1 12.5 8 100

11+ years 7.3 13 31.7 9 22.0 7 17.1' 6 14.6 2 4.9 1 2.4 41 100
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Table 81

Frequency and Percentage Distribution of Work Experience by

Percent of Time,Adult Instructors Spent in Individual Demonstrations

Years of Wbrk Experience Percent of Time Spent in Individual Demonstrations

60+% Totals2

f % f % f % f % f f f %

1-2 years 0 0.0 0 0.0 1 20.0 1 20.0 1 20.0 0 0.0 2 40.0 5 100

3-4 years 1 20.0 1 20.0 1 20.0 1 20.0 0 0.0 0 0.0 1 20.0 5 100

5-6 years 0 0.0 0 0.0 4 57.1 0 0.0 1 14.3 1 14.3 1 14.3 7 100 -

t
.

7-8 years 0 0.0 2 18.2 5 45.4 1 9.1 0 0.0 2 18.2 1 9.1 11 100

11* years 2 5.4 13 35.1 9 24.4 7 18.9 3 8.1 1 2.7 2 5.4 37 .100



Table 82

Frequency and Percentage Distribution of Wbrk Experience by Percent of Time Adult
Instructors Spent Supervising Individuals Wtrking on Projects or at Co-op Tmaining Stations

Years of Work Experience Percent of Time Spent Supervising Individuals

5% 10% 20% 30% 40% 50% 60+% Totals

f % f % f % f % f % f % f % f ,%

1-2 yeaxs 1 16.7 0 0.0 0 0.0 1 16.7 1 16.6 0 0.0 3 50.0 6 100

3-4 years 0 0.0 1 20.0 1 20.0 0 0.0 1 20.0 1 20.0 1 20.0 5 100

5-6 years 0 0.0 0 0.0 1 20.0 0 0.0 0 0.0 3 60.0 1 20.0 5 100

7-8 years 0 0.0 2 22.2 1 11.1 1 11.1 1 11.1 1 11.1 3 33.4 9 100

114, years 0 0.0 3 7.5 8 20.0 3 7.5 9 22.5 6 15.0 11 27.5 40 100
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Appendix K

Frequency and Percentage Distribution of Post-High School EducatiOn
)2,y Adult Instructor Involvement

in Various Course Development Activities
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Table 83

Frequency and Percentage Distribution of Post-High School Education

Dy Adult Instructor Involvement in Job Placement of Adult Students

Post-High School Education

No
Involvement

Very
Involvement

Amount of Involvement

Constant
Involvement

f

Totals
Little Occasional

Involvement

f % f_ % f % % %-
None 1 33.3 0 0.0 0 0.0 2 .66.7 3 100

Less than one year 1 33.3 0 0.0 1 33.3 1 33.4 3 100

2 to 3 years 1 6.7' 0 0.0 6 40.0 8 53.3 15 100

4 years 1 7.7 5 38.5 0- 0.0 7 53.8 13
311/3

Associates degree 2 33.3 0 0.0 2 33.3 2 33.4 6 100

/

Bachelors degree
6 26.1 5 21.7 7 30.5 5 21.7 23 100

Masters degree
4 36.4 1 9.1' 2 18.1 4 36.4 11 100

25,1
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Table 84

FrequenCy and Percentage Distribution of Post-High School Education
by Adult Instructor Lnvolvement in Recruitment of Adult Students

Post-High School Education

,

No
Involvement

Very
Involvement

Amount of Involvement

Constant
Involvement . TotdIs .

Little Occasional
Involvement

f_ % f_ % _

None 1 33.3 2 66.7 0 0.0 0 0.0 100

Less than one year 0 0.0 1 33.3 1 33.3 . 1 33.4 3 10_

2 to 3 years' 5 33.3 6 40.1 2 13.3 . 2 13..3 15 100

4 years 6 50.0 33.4 1 8.3 1 8.3 12 100

Associates degree 2 ,40.0 0 0.0 2 40.0 1 20.0 5 100

Bachelors.degree 12 52.2 3 13.0 4 17.4 4 17.4 23 100

Niasters degree 5 45.4 0 0.0 3 27.3 3

il

27.3 lr ,103
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Table, 85

quency and Percentage Distribution of Post-High School

Education by Ad t Instructor InvOlvement in Coordinating Courses with Lo

Post-High School Education

Less one year

2 to 3 years

4 ye

Assoc tes degree

Bachelbrs degree

Masters,degree

Amount of Involvemedt-

Employers

No Very Little Occasional Constant

volvement Involvement Involvement Iftvolvement Tbtals

2 66.7 0 0.0 1 33.3 0 0.0 3 100

2 66.7 0 0.0 0 0.0 1 33.3 3 100

3 20.0 3 20.0 6 40.0
../-

3 20.0 . 16 100

4 33.3 1 8.4 3 25.0 4 33.3 12 100

1., 20.0 , 0 0.0 1 . 20.0 3 60.0 5 100

11 47.8 \2 8.8 5 21.5 5 21.7 23 100

\

7 63.6 0 0.0 2 18.2 2 18.2 11 100

253
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Table. 86

Frequency and Percentage Distribution Of Post-High Sdhool
'Education by Adult Instructor Involvement in AsSessing Training Needs of Local Employers

Post-High School'Education

None

Less than one year

2-to 3 years

4 years

Associates degree

Bachelors degree

Masters degree

No
Involvement

f %

Amount of:Involvement

Very Little
Involvement

OccasiOnal
Involvement Involvement

Constant
TOtals

50 0.0 1 50 0 0.0 2 100

66.7 0 0.0 0 0.0 1 33.3 3
2
100'

20.0 3 20.0 6 40.0 3 20.0 15, 100

23.1 1 7.7 30.8 5 38.4 13 100

1 16.7 0 0.0- ,.2 33.3 3 50.0 6 100

11 47.8 3 - 13.0 3 13.0 6 26.2 23 100

7 63.6 0 0.0 2 18.2 2 18.2 11 100

t IA,G



Table 87
-

Frequency and Percentage Distribution of Post-High School Education by Adult InstrUctor
Inyolvement in Working With Local Employers to DeveloP Adult Vocational Education Curriculum

POst=High Sdhool EdUcation

None.

LesS than one year

2 to 3 yars

4 years

Associates degree

Bachelors.d4gree
,

lasters deixee

262

No
Involvement

Very
Involvement

Amount of Involvement

Constant
Involvement

Little Occasional
involvement

f % 1 f %

33.3 1 33.3 0 0.0 1 33.4

33.3 1 33.3 0 0.0 1 33.4

4 28.6 5 35.7 28.6 1 7.1

15.4 2 15.4 23.1 6 46.1

33.3 1 16.7 0.0 3 50.0

12 52.2 2 8.7 7 30.4 2 8.7

7 63.6 0 0.0 27.3 1 9.1

Tot'als

3 100

3 100

14 100

13 100

6 100

23 100

11 100

263
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Table 88

Frequency and Percentage Distribution Of Post-High School. Education by Adult Instructor
Involvement in Counseling Adults Concerning EmploYment Training Courses

Post-High School Education :j6imount of Involvement

I

r,..

F--.

co
1

No
°Involvement ,

Very Little
Involvement

Occasional
Involvement

Constant
InvolveMent Totals

..,...

f_
0

%_ f %- T %_ f_ % f_ %

None 2 66. 0 0.Q 1 33.3 0 0.0, 3 100

Less than one year 1 33.3
,

1 33.3 1 33.4 0 0.0 3 100

2 to 3 years 3 20.0 3 20.0 5 33.3 4 26.7 15 100

4 years 38.5 2 15.4 4 j0.7 24, 15.4 13 100

Associates degree 1 16.7 0 0.0 0 0.0 5 83.3 6 100

Bachelors degree 7 30.4 3 13.0 7 30.4 6 26.2 23 100

Masters degree 36.4 1 9,4 4 36.4 2 18.1 11 100.

6
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Table 89

Frequency and Percentage Distribution of Post-High Sdhool Education

by Adult Instructor Involvement in Completing Follow-Up Surveys of Adult Students

POst-High School Education Amount of Involvement

NJ
C.)

No
InvolVement

Very Little
Involvement

Occasional
nvolvement

Constant
Involvement Totals

None 2 66.7 0 ,0.0 0 0.0 1 33.3 3 100

Less than one.year 1 33.3 2 66.7 0 0.0 0 0.0 3 100

2 to 3 years 4 26.7 4 26.7 6 40.0 1 6.6 15 100

4 years 4 33.3 3 25.0 4 33.3 1 80/'` 12 100

Associates 'degree 2 33.3 ' 0 0.0 2 33.3 2 33.4 6 100

bachelors degree 8 34.9 5 21.7 --5- 21.7 5 21.7 23 100

Masters degree 5 45.5 9.1 2 18.2 3 27.2 11 100

2ai
267 4



Table 90

a'equency and Percentage Distribution of Post-High School
Education by Adult Instructor Involvement in Working With Advisory Committees

Pout-High School Education,.

No
,

Involvement
Very
Involvement

Amount of Involvement

Congtant
Involvement Totals

Little Occasional
Involvement

f % f % f % f 1 f %

None 2 66.7 0 0:0 I 33.3 0 0.0 3 100

Less than one yeaa, 1 33.3 0 0.0 2 66.7 fl 0 0.0 3 100'

2 to 3 years 4 26.7 4 26.7 4 26.2 3 20.0 15 100

4 years 4 30.8 1 7.7 2 15.3 6 46.2 13 100

Associates degree I 16.7 1 16.7 I 16.6 3 50.0 6 100

bachelors degree 12 52.2 , 6 26.1 4 17.4 1 4.3 23 100

Masten; degIee 4 36.4 2 18.2 2 18.2 3 27.2 11 100

269
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Appendix L

Frequency and Percentage Distribution of Post-High School pducation
by Percent of Time Adult Instructors Spent

in Various Class Teaching Activities
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Table 91 //

Frequerwy and Percentage DistribUtion-of Post-liigh School Education

by Percent of Time Adult Instructors Spent in Classroom LectuPe

Post-High School Education

f '-

0

0

0

0

0

1

1

5%_
%-

0.0

0.0,

0.0

0.0

0.0

5.0

9.1

,

'

f

2

0

3

4

1

8

5

10%

% ,

66.7,

0.0

20.0

30.7

16.b

40.0

45.4

Percent of Time Spent in Classrcan Lecture

60+%

Ogne

lIfs than one year

2.to" 1 years

years

ifAlAssciates degree

Bachelors degree

MaStf!rs degree

f

0

1

4

2

3

2

2

20%

.

'30%

f

t

0

1

4

3

1

4

1

..,.

,f

1

. 1

2

3

1

1

0

40%

%

......,,,

33.3

33.4

13.3

23.1

16.7,.

5.0

0.0

f

0

0

2

1

0

1

0

60%

%

0.0

33.3

26.7

15.4.

50.0

10.0

18.2

%

0.0

33.3

26.7

23.1

16.7

20.0

9.1

%

0.0

0.0

13.3

7.7

0.0

5.0

0.0

f %

0. 0.0

0 0.0

0 0.0

0 0.0

0 0.0

3 15.0

2 18.2

t

3

3

15

13

6

20

11

I

100

100

100

100

100

100

100
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Table 92

Frequency and Percentage Distribution of Poet-High School Education by

Percent of Time Adult Instructors Spent in Small Group Demonstrations

Post-High School Education

f

5%

%.

1

f

10%

Percent of Time Spent in Small Group Demonstrations

60+1

%

Totals
20% 30%

f

40%

%

,

50%

I f 1 f % f % f

None '
0 ,0.0 '0 0.0, 2 66.7 0 0.0 0 .0.0 6 0.0 1 33.3 . 3 108.

Less than one year .. 0 0.0 1 50.0 0. 0.0 0 0.0 0 0.0 1 50.0 0 0.0 2 100

2 V) 3 years
'2 13.3 '4' 26.7 , 7 46.7 0 ,0.0 2 13.3 0' 0.0 '0 0.0 15 100

4 years
0 .0.6 3 23.0 ''10 0.0 4 30.8 4 30.8 1 7.7- 1 7.7 13. 100

Associates degree 1 20.0 2 40.0 1 20.0 0 0.0 1 20.0 0 0.0 0 '0.0 5 100

BachelOrs degree 1 5.9 ,3 17.6 4 23.5 529.5 1 5.9 3 17.6 0 0.0. 17 100

Masters degree
1 11.1 4 44.5 3 33.3 0 0.0 1 11.1 0 0.0 0 0.0 . 9 100
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Table 93

rrNiuency and Percentage Distribution of. Post-High Schrcl Education by

Perr,ent of Time Adult Instructors Spent in Individual Donxistrutiono

Post-Iligh School Education Ptqctuit of V= Ixult In Lmlividual Demonstrations

% f %

20%

f % . .
f

30%

% f

40%

% f

,

60%

t

',Sone 0 0.0 0 0.0 i 33.3 1 33.3 8 0.0

30.4. :
Less titan:me year 0 0.0 0 0.0 2 66.7 2 0.0 1 33.3 ,

0

A

to 3 pulps 1 7.1 t.4 78.6 4 70.6 3 21.5 a
i

.

0.0 1 7.1

4 yeale . 0 0.0 S 4S.4 1 9.1 2 18.2 2 18.2 1 9.1

Associates degree 1 11',7 I 33.1 2 33.1 0 0.0
it 1

16.7 0

Bachelors degree 1 S.0 .4 20.0 S 75.0 .4 20.0 0 0.0 1

.0.Q

5.0

Masters degree l 12.5 1 11.5 S 62.S -'" 0 0.0 1 12.5 0 0.0

60+% Taals

f t .f 1

0

0

L

0

6740

5

0

0.0 rj 3 v100

0.0 3 LOO

7.1 14 100

0.0 11 100

0.0 6 100

25.0 20 100

0.0 8' 100
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Table 94

Frequency and Percentage Distribution of Post-Righ School Education by Percent of Tinie
Adult,Instructors Spent Supervising IndividualOorking on Projects or at Co-op training Stations'

' Post -Righ School Education Percent of Time Spent Supervising individuals

None*

less than one.year

2 tb 3 years

4 years

AssoCiates degree

Bathelors degree

Masters 'degree

-f

0

0

0'
0

0

1

0

5%.
',,

0.0

0.0

0.0
4

0.0

0.0

6.3

0.0

f

.-,
0

0

2

1

0

2

-1

10% '20%

/

.-

-

30% 40%.

f %

0,,0.0

.0 -0.0

4 28.6
0

3 23.1

0. 0.0

3 18.7

2 22.2

/

,0

.
2

2

3

1

1

2

50% , 604% Totals

% ''."

0.0

0.0

14.3
i

7.7

0.0

12.5

11.1

..,--
f

1

0

3

0

4

0.

%;

33.3

0.0

2i.4

0.0

25.0
.

0.0

f

0 0.0

0 0

1 7.1

177
.1 16.7

2 125

0 0.0

%_

0.0

66.7

14.3

23.1

16.7

6.3

2iiiIk

.

2

1

2

2

4

3

4

66.7

33.3

14.3

15.3

66.6

18.7

44.5

3

3

14

13

&

16

9

100

100

100

100

100

100

100



RET'ERENCES

Brewer, Norma. Competency Based Adult Vocational EdUcation: Two Models

for Future Growth., (proceec,ngs of,a National Invitational
Workshop on Competency Based Adult Education), Austin, Texas, ERIC

Document ED 174765, 1978. if

Brower, Sally, and others. Case Studies of Vocati ucation-CETA

Coordination: A State of the Art Report. Tame Occupational
and Adult Education, Washington;.D.C., ERIC Document ED 185377,
1980. °

Granger, James, and others (ed.). Abstracts of Selected Cooperative
Adult Education Programs. The National Center for Research in
Vocational Education, Columbus, Ohio, 1975.

Marshall, Martha. A Model for a School-Community Based Adult'Education
Program. Arkansas State Department of EdUcation, Little Rock";
Arkansas, ERIC-Document ED 159403, 1978. ,

.

Mbore, Allen B. (ed.). Case Studies of Selected Cooperative Adult-
; EducatiOn Programs. The ational center forjResearch in Vocational

'Education', Columbus, Ohio 75.

Russell, Earl B., apd others. petency Based Adult Vocational
Education Programs: A N tion Survey. The National Center for

Reseaiich in Vocational ucat Columbus, Ohio , 1978.

Ruth, William (personal int iew). Adult-Division of Voational
Education,.0hio Depaitment of Education, Columbus, Ohio', September
4, 1981.


