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D o Jstowman

i

An ur'gent need ex1sts on a natlonw:Lde bas:Ls to mqu:.re 1nto .

adult vocatlona.l educatlon. Due to advances m technoloy, hlgh
levels of unemployment, expans:Lon of homemakers into the workforce,
et cetera, adult vocatlonal educatlon 1s a rapldly growmg ‘field.
With a declJ.ne in the bnfth rate and extended lJ.fe expectancles, .
. adult vocatlonal e.ducatlon must be\tewed as a means. of utlllzmg
present pule.c school fac111t1es in the mterests of‘ pubch good
Ohlo alone has mvested a]most SlX hundred rm.lhon dollars voca-
g tlonal educatlon facllJ,t:Les th.ch can offer an abundance of ppor—
ltmrntlesfortraa.nlngadults. \ o ! " | "\_,“

The purpose of the study was to descm.be the pollc:Les an'd pro-

cedures that have been conducted by exemplary adult vocatlonal edu— _

catlon programs 1.n Ohlo. Recommendatlons were formulated to ass1st

.

~in the development and expansmn of more effect1ve adult vo&atlonal' Y

= educ?::Lon progr-ams The purpose was reallzed through the accam-" ‘
| pllshment of’ ob3ect1ves which prov1ded descrlptlon of, exploratlon
of and recamnendatlons for: - o ’ 1 -},. o .

1. School—w1de asPects
A. PIulosophy—purposes

B Programs offered and extent of participation

““ - C Adrmustmtlm of Adult Programs o
. l?ra_ personnel J.nvolved |
e 20major pOllCleS followed v ‘
| 3. ,counsellng ’ <

4. commnity relations
R operatlons and functlons of adv1sory camm.ttees

_'i’_




<2, Specific Programs - . \/ N '
A. Pur'poses | _ \
Students served: demogr'al?}ucs recrnutxent, and selectlon

Cur'r'lculum process and scope

Instr'uctors demog;*aphlcs

L

Facilities L

Teaching Methods

p mow P oow

Outcomes

l.wcompletlon reconds of students"
2. competencies developed’
3. attendance .
——" 4. job placement
-, 5. appralsal of pmgnam
3. Consolidation of the d_escr;ptions of innovative practices’ in
adult vocational education through a review of literature.
Five exemplafy vocational education pianning districts in Ohio :
were selected by an ad\asory council that included r*epr'esentat:wes
from the Joint Vocational® School Supem.ntendents Ohio Advisory
Council for Vocational'Educatlon, State auperv:Lsor'y Staff in Adult :

Educatlon fmm the Division of Vocatlonal Bducatlon, and a teacher
representat:we of the Adult Education D1v1s:Lon of the 01’;10 Vocatlonal ,
Assoc1atlon Cr'ltema for the selection of the exemplary ‘?dult voca-
tional educatlon planm.ng districts J.ncluded ‘ .
1. suff1c1ent evidence of the exemplary natu:re of the pmgr'am
eXJ.stJ.ng through the J.nvolvement of business and J.ndustr'y, hlgh
: percentage of adults served, h.tgh placement for explorator'y and
_new entry programs, and hlgh level of success w1th Sklll develop-

ment for enhancing employment opportunltles.

3

. } . .. ! .’ -2- ' ‘ ‘. N . ) EY

L 14

.
Lo




/0 2 "representat:lon of urban and rural .enro.llers occm:'r'ing such |
. that large normal metropolltan, mlddle-s:Lzed ur‘ban, and r-ural
dlstmcts are represented, and geographlcal dlstr'lbutlons are
; con81dered e o - ’ . B N
/q_i' E 3. representatlon of programs fulfllllng a vamety of employment
| pur-poses Ysuch that preparatory , supplemental, apprentlceshlp and
L spec1al ‘service programs to meet “the needs of the’ unemployed, \\ ' : \\
N underemployed, displaced homemaker's, pr'e-retlrement, d1ssat1sf1ed, o
: exploratory and supplemental enroller's are repnesented 'I'he sup-
plemen‘tal needs group is defJ.ned as students wishing to lnc.r'ease ‘
thelr knowledge and skills to gdvande within thelr job or add - /-
income through eff1c1ent productlon
W1th1.n each selected dlstr'lct data were: gathered from the chJ.ef
school adm:uu.strator, dlrector of adult education programs, adult
student guidance oounselors adult student J.nstxuctors, a randam
selection of students str*at1f1ed by type of program, and a randdm

selectlon of emlﬁers str'atlfled by ‘type of progr'am. Qualltatlve and

’(ua?‘ !

quantltatlve data were collected through valldated fJ.eld tested
questlom@.r!es and personal interview schedules Analys1s of the data
vwas descmpﬁve in natur-e and presented as a oase by case sumary of
“the current status of each exemplary program. A fJ.nal synopsis of
dlSpaI‘ltleS and commonalltles between and among each exemplar'y program
was also given. In addition, consolidation of the descriptlons of

innovative practices in adult vocational education was achieved through

a review of current literature. _ : . {
. J ' ) )
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') . - . : :
‘The emphasis of this report was to identify policies and prac-.
tices which have led to the success of exemplary programs in adult .
. " vocational educatioﬁ. The study should provide gbpaéis for more - o
. ) . . ‘ - ‘ . . ~ . .‘ [
o effective development and lementation of adult vocatiox\ml education
. | . , . P
‘ -, -in other programs and districts.
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Ohio's statewide plan for Vocational education consists of thir-
teen -objectives, two of which relate to adult vocatlonal education.

The first of these objectives states that training programs w111 be

. provided to asdults on a full-time ba51s, while the second objective

*

involves providing training programs to adults on'an hourly basis.
Adults who.ean benefit from these‘training programs are defined as .
1nd1V1duals ‘who are at least sixteen years dlg!and not gularly
attendlng high school classg' - ' |
The phJ.losophy of the Adult Vocatlonal Educatlon Division of the
Oth Department of Education reflects & mandate by the state legls-

\

lature statlng that adult vocational “education should be lnvolved in ,
the tralnlng, retralnlng, and upgradlng of seven percent of the gptal
working population. - '
The phllOSOphy of the division is further expressed through the
following beliefs: o
1l» The local adult clientele, as well as business and industry,v
are providing much of the tax base to support vocational
education. Therefore, adult programs, which will benefit
business, industry, and the local adult clientele N shoulq\
be provided in each planning district. |
2. There should be an adult director, or assigned member of the
vocational staff, involved on a full-time (100 percent)
‘ basis ﬁmorgmﬁ&ing,admhﬁstaﬁng,and;mcmothg'ahﬂt

.

,
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vocational education programs.

b
w

An a531gned member of the vocational staff should work with
bus:.ness and mdustry in terms of generatmg adult programs.
This J.ndJ.v1dual should have a r'egular, planned pattern for -
tontacting employees and/or employers and assisting them in -
the .identification of their training needs. , S
"4, The adult director or an assigned member of the vocational |
 staff should became acquainted with a policy-_}nakihg-perspn
in each company, business, or industry aésociah:ion in the; o
plammug district. In addltlon, this person should bekame
‘a part of the busmess and industry developlre;u; effor't of a - i,
, - planning @istrict and coordinate the planm.ng of vocat:.ox}él
educatlon services needed by new and/or expandmg industries
in the area. ; A
5. The adult vocetionai education fpmg’:r'a‘m should prov1de a
resource to assist business and industry in research and
development efforts. Programs should be developed such
_that busmess, industry, and labor orgamzatlons will look
upon public adult vocatlonal education as the agency wh:Lch
'provides for thelr training needs. ‘
6. Vocational ~Edueation Planru.ng Distr_'icts should provide ‘ |

leadership training programs for business and induétry

'mc‘anagement personnel. _ N }

7. Instructional materials ‘pmddced by individual industries
should be used- in .:apprvopriate progvams involying personnel
from such industt'ies. ‘ |

/




‘to move tow’?r’d performance based criteria for employing and
advancing tr‘ain;aes. : |
9. Advisory committees for %dult vocational edﬁcafion programs
mus;'t be established and mamta.med in order to receive’state
funding, Thes.é committees should Ye actively' involved in
identifying local tra.im'ng'needs, developing curriculum, and
prov1d1.ng input into functioning progr*ams ’

10. Bach planning dlSt’lCt ,should conduct employee training pro-
gr‘ams which provide business and industry with an ddvantage
in terms of lécal, state ,. national, and international cdm-
petltlon | |

11. Adult vocatlonal education programs should vary in length
and be‘-:unplemented at any time a need is establlshz_ad.

12. Each plamning dis'érict should, have .a"systenéti; approach to

| planning, evaluating, and upgrading the adult vocational»
education curriculum. ' .

13. Guidance a;1d testing services should be made availaﬁle to

- “those intérested in, as well as those currently enroll_eci in,
(adplt vocational pmgrams ‘ |
14. Adult vocational education ‘progrians should be cost ef‘fect'ive
~ and/or ‘cost beneficial to the individual student and to
sc':ciety' as a whole.

‘ Ohio invested 44,616,000 Ziollars in post-secondary (two-year,

degree programs) and’ ‘_adul't vogational education (non-degree programs) |

in the 1980 fiscal year. The total number of dollars spent was

-
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.derlved from federal ($5 902,000), state. ($6 027,000), and local
($32,687,000) funding sources. i |

Ohio adult vocational education programs reported an overall
increase in total enrollments for the fiscal year 1980. An additional
41,625 adult students enrolled in non-degree long-term (full-time),
‘sl;ort-ténn ,(hc;urly):-md apprenticeship programs in 1980 as coampared
to 1978 Figures. The following chart presents a breakdown of the total
1980 non—éégnee adult vocational education student enrollment figures -
by service a%aand type of t.

1980 Non-Degree Adult ‘Vocational. Education {
Student Enrollment

‘4

Service Arda Type of Enrollment

Long Term Short Term )
(full-time) = (hourly) Apprenticeship Totals

Agr'lcultural Ed. 5 '_ 2,974 | 16,571 0 19,545
Distributive m§k 10,549 56,258 0 66,807
Home Econamcs‘ . 1,955 5,549 o . 7,504
Business & Office Ed. 2,811 23,958 0 26,769
Trade & Ingustrial Ed. 12,312 91,304 12,658 116,274
Special Needs 12 652 0 664
State Totals 30,613 194,292 12,658 237,563
—
S 1
4& .
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Labor market demands must be studied on an annual basis in
order to provide a solid base for adult vocational education planning.
This is accompl\lshed through local educational area plans (LEAP),
which must be submitted by each planning district to the Ohio Depart-
‘ment of Education. These plans are then incorporated to form the
state plan for adult vocational education. Local educational area
plans should include pngbje“ctions of adult vocational services needed
to serve no less than seven percent of the adult worrkmg population.
| Information included must be based upon responsz.ble labor :narket
information. ' |
After adult vdca,tional (edﬁcatiori 'services have been jJ;tplerrlented
by the planning diétrict, they must be evaluated. The Adult Vocatioﬁal
Education Division of the Chio Depar;:ment of Education utilizes the
!PRIDE document wﬁen evaluating adult programs. Maﬁor camponents of the
‘prbgt‘am, which are réviewed, include: |
1. adrninistmtién aﬁd organization of the total adult pmgmm
2. program development and operation |
/ 3. instructiondl aspects of the program including preservice and
i inservice training, feaching techniques, instructional
activities, et cetera L ‘
4. the adult léa.mer-in terms of recruiting materials and tech-
| niques, Vocatic;nal cpuﬁseli.rg,‘sewi’ces coordinated with
other oormnunity; social ser'vice‘, and welfare agenciés, sex
equlty, et cetera, and |

5. assessment of students leaving and/or oompletmg the program.

. | 3 21




! Annual follow-up reports are required for every person leaving

| a full-time adult prognam 'I'he' 1980 Ohio adult student follow-up |

report (1979 class) dJ.sclosed a 97.45 percent long-term (full-t:me)

adult student placement rate, of which 90.87 percent of the studen

were placed in a related field and 6.58 percent were placed in a nqn-. o

related field. If follow-up reports disciose less than a 50 percent

placement rate, the vocational program would be reevaiuated through -

the advisory committee to ascertain the need for that particular

type of tr*alm.ng “ )

° | | - In neoogm.tlon ;f the fact that adult vocatlonal educatlon must t

| pr*o\Jude more support 1f_ business and industry are to remain in the
planning districts, local consortia were initia%:ed by the Vocational
Education Division of the Ohic Department of Edu 2 n in 23 regions -

T throughout the state. Duectors were hired for eaWM;m to |

\/serve as a 11alson for business and mdustr-y .

® , ~ . The local consortia seek to determine tr'a.ming needs of business
and J.ndustr-y, mform vocational tr'alnmg centers of those needs and
»unpmve conmunlcatlon and cooperation between voca\t:bsnal tra.‘lmng
centers ax)d business and mdustry. Oonsor*tya efforj:s strive toward
the ba'nding together of local vocational training centers to" elim-
inate competitiveness and the redundancy of programs between

educational agencies.

With the fremendous increase in foreign competition and finan-

cial losses due to decreased production levels, tax dollars avail-

able for public education are being depleted. Adult vocational ) .




o educatidn must be flexible enough to s(xccessf’ull;} adapﬁo the changing
enyirome.nts in both industry and education. -
Future trends for adult vocational educatiqn have wide impli-
o _ cations, many of which relate to energy. An instructional hour on
the AV/er\age oost the adult learner approximately one dollar in 1980.
Examining 'the price of gasoline and the distance adults must travel
to training 'facilit—ies, many adult learners are recognizing the fact
that travel expenses to and fran'elass cost as much as i:he actual ;
instr'dctidn they receive. Therefore, adult vocational education '
administrators ﬁlust realize that adult classes will have to be con-
ducted- cioser to the homes of adult learners.. )
Business and ifdustry are also experienci.ng financial concerns, .
whlch are energr related New energy ‘innovations (e.g., solar, wind,
M - 'geothermal) are bemg nnplemented by business and J.ndustr'y, thus \/ ‘
a.ffectmg the’ types of ]ObS avallable within those busmesses ‘and |
_ mdustmes Vocatlonal e@catlon plann;mg da.stmcts must work to—
‘gether with busmess, industry, and vocatlonal education consor*tla *
directors to identify future trends and mno,vatlons. Adult—voca-
tional education per'sc.:nnelrmust be alert to new and/or anergmg oc-
cupations and their tra:.m.ng demands. The types of occupations will
cha.nge, and adult vocatlonal educatlon must reflect technological ad-
\ vances. A What is now a popular occupatlon may become obsqlete‘, and

a skill which is now obsolete may become extremely popular. Patterns

‘such as these have occurred in the past.  Adult vbcational education

o

; needs to identify and respond to these pattems so that adulL}leamers




-c£/c>btai.n needed skills for future loyment.
Adult vocational education must not only recognize the skill

training demands of businesg and industry, but it must also be |

1 volved in tﬁe‘ development of proper work habits, values, and atti-
tudes, in addition to providing skill training. The resultlng in-
crease in production would provide more tax dollars tor invest back
into adult vocational education.

In addition to being involved with work values and attitudeE,
adult vocational education needs to be involved with tlme manAgement
~.tnauung IﬁxbuSLnax;and uuhmmxy,em well as umtme a@mmusb%&1ve
structure ofjadult vocatlonal educatlon, more workers are requlred to
_take on’ extra tasks. FlnanCLal budgets do.not always allow for the
hiring of additional workers. Therefore, individuals should be
trained in time management skills to help them cope with the demands
placed dpon them. ' o

Addltcﬂienmele nunbers are ﬁmﬁeasing. Trahthﬁ;pmogmmm are
serviﬁg a wider age bracket than originally expected. A new potential
exists for serving senior citizens. Individtials of retirement age,
wh$ at one time enrolled in avocetioﬁal courses, are now seeking out
vocational tnaining programs, which will pmovide the skills needed to
.supphmwnt'ﬂmir buxmes. -

The elimination of sexual sterotypes is another thrust of adult

programs. In the future a greater number of

'
b
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feihales will be working in the traditionally male occupationé , and
the same will hold true for males employed in tr'adlt;.ona.lly female
occupations. - Adult vocatlonal education must contmue to adapt to
the cha.ng;i.ng roles of male and .female worker's;
Adult vocational educatior; must continue to serve the total adult

population by providing full-time and part-t:me training programs,
wruch are both preparatory and supplemental J.n nature. Cooper\atlon
with busmess and J.ndustr'y is essentlal in the 1dent1f1c>ax10n of needs
development of t.r'alm.ng programs, and improvement of adult vocational

education as a whole. In addition, adult vocational education must

continually be aware of innovative practices and be able to success-
ully react to emerging tﬁends and changing areas of emphasis that lie

- " in the future of vocational educatiom.
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. ADULT VOCATIONAL EDUCATION PROGRAMS
OF ’
- PLANNING DISTRICT A -

I, BACKGROUND INFORMATION

» | Planru_nngstrlctAwas fmnarmalarea:.nOhm The dis-=
trict's ph:.losophy of vocational education includes:

S 1. extending vocational educatlon to a.ll youth and aéults in the
~ planning district. : \

2. a belief .in, the individual dlfferences in each person, and a
need to develop each person 's unique talents, and

3. a need to prepare each student, youth, and adult to becare a
. participating citizen in the cammunity, an effective family
+ - member, and a craftsperson in attltqge and skill. - :
District A serves appmx:.mately 487 full-time adult students
(283 female, 204 male) and 1,514 part-time adult students (592 female,
922 male).' Students must be at least sixteen years old and nolt en-
rolled in a éecondé:ry school program in: order to enroll in an'ad\,Jlt |
vocatlonal education program. However, if students are functioning
and doing well in a high school program, they will be allowed to
enroll in an adult program with per'mlssmn fran parents the local
,school principal, and the school counselor. '
- The following chart depicts the breakdown of bart—tj.me and full- }/

‘time students according to the sefvice area in which they are enrolled:

L3
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Service Arka ' . . No. of Part-time  No. of Full-time

. . ' Students » ___Students

Agricultural Education- 65 o4
- Distributive Education 557 S 60 .
. Health Occupations Education - 138 : 72 ) St
‘Business and Office Education 224 . 61 :

Trade and Industrial Education ~ 518 . 30, .

Home Economics Education 12 ) 0

_Totals L 1,514 w87 .

) A : 7 _ _
. Ten full-time and fifty-eight part-time jinstructors teach adult

vvocatlonal educatlon courses. Most full-t:.me pmgr'ams, with the ex-
ception of practical nursing, are structured so students can enroll
at anyt;.me throughout - the school year. Business. Offlce Education, : ’
- Farm Busmess Planning and Analy31s ‘and Small Bus:.ness Management |
progr'ams operate dum.ng daytJme and evening hour's All short-term

courses are offered in th_g evening. The practical nursing program,
is ‘the only program operating in the school facility during the‘ day.

Facilities to operate 'other frograms are not available during the day.
PO N

II. AH'IINISTRATIVE AND ORGANIZATIONAL STRUCTURE

One full-t:.me adult vocational educatlon super'Vlsor has total

responsn.blhty for the adult voqatlonal educatlon program in Planning ! t,

D:Lstmct The adult vocational instructors report dJ.r'ectly to the -
adult vo tlonal educatlon supervisor, and the supervisor reports
directly to ctor of the school. 'IhTadult vocational edu-

cation super'vn,sor s gJ.ven cer'tam parameters within wh1ch to work,

has a separate budget ) and is gllowed to develop, expand, and advance
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.
vocafional education programs in anyj marmer' he/she deems apﬁm*opi}iate
w1th1ntheg1ven par'ameters - ' S

Importance is g:.ven to }u.rmg an adul; vocatlonal education
supervisor who has to be held back rather than pushed. If the dis-
trict feels it necessary to ,'do'uble adult enrollments or course. = '
offerings, the adult vocational education supervisor should-be willing
‘to'pur'*s.m‘a and able to achieve that.goal. 'Iheﬁreseht adult vocational
educatilon supervisor has been willing and able to accdnplish a variety

of goals fqb adult vocational education in the plamq';ng district.

h Y

ITI. DUTIES AND ACTIVITIES OF THE DIRECTOR/ SUPERVISOR OF ADULT
_VOCATIONAL EDUCATION PROGRAMS

The adult vocatiomal education supervisor has total responsi-
'blllty not only for adult vocatlonal educatlon, but also for adult

basic education pmg;r'ams in Plannmg District A. Some actlv:Ltles of

LY

. the adult vocational educatlon supervisor _mclu_de.
_ . o Z /

1. defermining a&ult vocational education curriculum
2. 'ajf/;{sing and promoting the curriculum

3. taking enrollments and collecting fees

4. preparing aﬁd monitor'ing the budget

5. scheduling and superv:.s:.ng all classes and act1v1t1es in the
building after.4:00 p.m. and on weekends

- 6. a331st1ng in the hJ.m_ng of mstructor's :

paring and subm:.t'tmg reports to the state department of
ocational education -

-

8. supervising adult vocational education teachers, ax'id

9. working with ‘local CETA (Comprehenswe Employment Tnammg
Act), VEPD (Vocational Education Planm.ng District), and

)
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. BIE (Business Industry Education) consortia.
. -‘\ N

In addition, the adult vocational edd®ation superVisor identi-
fies the changing needs of the adult program and is respons:.ble for .

revising adult progr'ams as needed.
‘ !

IV. BUDGET DEVELOPMENT AND ADMINISTRATION ~ - g

The total *é:nnual expend.lture for saiaries, supplies, and materials
to operate the adult vocational education program 1s $375,000. |
The adult vocationai education program‘ and the daytime secondary school
pr'ogram operate on ccmpletely separate budgets. 4 N

' The budget is developed and submitted to the board of education
for approval by the adult vocational education’ superv:.sor. - The board
of egx'cation.asks questions, improves \the budget if necessary, and
after approval turns it over to the adult vocationaleducation super—
ytsor for adnu_nistration - | P

Although adult vocational education makes \)Jse of a separate fund |
for expenditures, the board of education supports the program finan-
cially. A profit h&s never been made, since the costs of conducting
programs have increZed too rapid{.y to produce pIOfltS. The . board of
education has been supportive"byl takingz care of the small deficit
each year. However , if: the deficit ‘increases too rai)idly, tuition
fees are increased. |

The budget is cobrdinated by the adult vocational education
super'visor, who works closely with the treasurer. Requests for
equi‘pment, supplies, et cetera, are usually initiated by the 'insu'dc-

tor. Any expenditure must belapp’roved by the adult vocational

»-,-19-9 . 31




educatlon superusor, school director, supermtendent, and trea3ur~er
/

Tuition fees are usually paid dlrectly to the supervisor or hlS/ ]
her secretary, rather than to the instructors. Fee collection must
follow audltmg pmcedur'es, so the adult vocational educatlon super-

!

v1sor makgs sure that double regeipts are wmtten. Co

-~

V. ADULT VOCATIONAL EDUCATION PFERSONNEL
-- A. @_g - When hiring instructors for hourly adult programs,

“the adult vocational education supé'visér interviews all candidates
and narrows the fleld down to three or four. The director oé the
schoql mtemews those three or four candidates, afii~the supervisorg
and directer recomnend one person to the superintendent. The super'-l
/ intendent then ma.kes \a recommendation to the board of education.
If the board of education. approves the candidate, he/ she will be .
hired. Nirnety percent of the time the person hired is the person who
" the adult vocational education supervisor recommended. The adult
vocational education supervisor assures ‘that the instguctors hired
are properly certified. Lt ’

The first choice when hiring instructors for hourly adult pro-‘
grams is the instructor of the.parallel secppdaxy progriam. 'Hiring(
the secondary instructbrs for houfly adult programs prevents con- |
flicts and enables supplies, m@tebials , et qetera, to be controlled
more ﬁsily. After considering secohdary iﬁstrzx’ctors; theyadult
vocatidnal educatiorv‘supervisor turns to the éonmuni'cy to locate

J
potentlal adult- instructors.

The process for h@ full-time instructors is the same as for

hourly adult program instructors. However, the interview process

~-20- b
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includes the ,director/' of the school and ;the superintendent, in
addition to the adult vocational education-supervisor? Other instruc-
tors may also be involved w:.th the interviewing process

B. Salames -~ Adult vocational education instructors are basi-

cally on the same salary schedule rate as the hlgh school mstructors.-‘

The adult vocational education supervisor works with the superinten-

dent and the director of the school in recommending the salary rates

* of adult instructors. Full-time ihstlr'?uctors are on a twelve-month

contract and usuall;f work durmg the day. Part-time instructors
usualkly work in the evem.ngs, and wages are based on an hourly . rate
with step increases determined by the number of hours they have taught

and the number of years they have been_w1th the system.

VI. PROMOTIONAL/ RECRUITMENT ACTIVITIES . '

Thirty- four to tm.z*ty-su thousand adult vOcatlcnal education
pramotional brochures are bulk-mailed each fall to all residents of

the planning district. According to a survey instrument developed by

- the district and completed by each adult vocational education’ studenf,

the brochure majling seems to be the single most effectlve prmotlonal

recruitment act1v1ty A cllp-out coupon included in the brochure

results in many responses from prospective adult students.

At the beginning of each calendar year an advertisement is

placed in the announcemeni:s colum of the local newspaper for four

weeks. A brochure is then'sent to interested individuals who respond
to the advertisement by mail or phone. -

Many full-time instructors recruit students by going directly to

community members and explaining what their ‘programs have to offer.

~
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"~ Two eScajimples of this are seen in the Farm Business Planning and
Analysis course and the Small Business Management Course. In addition,
staff members have made programs known and kept the school in the

public eye by becaming involved with cammumnity organizations and agen-

. ]
Qles.

‘ Word-of-mouth has also been an extremely effective prdmtioh of

, adult vocaional education programs. The school has had an excellent
reputation over the past ten years, and adult ed@cation programs haltye ’
alﬁays beeri conducted. / h ’ | ‘

VII. COORDINATION EFFORTS WITH OTHER NATIONAL, STATE, AND LOCAL
PROGRAMS INVOLVED IN EMPLOYMENT TRAINING

A. Comprehensive Employment Training Act (CETA) - Planning Dis- '
trict A works extensively with CETA officials in planning and con-

ducting CETA training programs. The adult supervisor of vocational .,
education administers the operation of ‘the local CETA intake unit.

' Four full-time staff members work with the,CETA intake wnit, which is
campletely supporf:ed by CETA fund:mg The adult vocational education
supervisor chaired the CETA consortium advisory council for- one year
and %—chairp@son prior to that time. The adult vocational
education supervisor* presently serves as a member of the CETA adviso-
ry council and the educat.ion training committee. -

B. Vqcational Education Planning District (VEPD) Consortium -

The adult.vocational education supervisor works directly with the

VEPD cohsor'tium as a member of thej.r council.

C. Technical Schools and Colleges - The state department of edu-

cation has a written po]icy concerning procedures for articulation

J
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between high school and college programs. However, sueceés greatly
depends upon the perscnalities of the personnel involved at the local
level. Although Planning Dlstmct A does not have a written agree-
ment with local college programs and technical schools, a working
agreement ;:o coordinate .efforts does exist. -

D. Community - At one time the adult vocational education su-
pervisor belonged to a local health, education and v}elfare association,
which resulted in contacts with eve:c'y social service agency in the
. county on a tnonthly basis. The planm.ng district coordinates efforts
with Work Incentive (WIN) thmugh the Welfare Service and the Bureau
of Vocata.onal Rehabilitation. 'I‘na.uung programs have .also been
developed for local busmesseﬁ ?I'he attitude of the district is that
- there is no agency or orgam.zatlon in the ‘county vthat i:annot be ac-

comodated in the developneht and expansion of adult vocational edu-

O

cation programs.

VII/I'. BUSINESS, INDUSTRY, LABOR AND ADULT VOCATIONAL EDUCATION

WT_% EFFUK’J.‘S

A limited number of training prbgroams are presently being con-

ducted spec1f1.cally for employees of certain companies and busmesses.

’ A need is seen by the adult wocational education superv:.sor to de—

velop more of these kmds of training programs. However, tzme and -

manpower are limiting factors. Therefore, the most successful coop~

erative effort is when the school is offering a pmgr'am that employers:
1. see as meeting the tra:.m.ng needs of their employees,

2. enroll their employees in; and/or
3. pay tuition fees or reimburse employees upon completion of

the "program.
(e}
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IX. THE INVOLVEMENT OF ADVISORY GROUPS

™

Planning District A has one general advisory committee .and one
craft advisory cammittee for each full-time program. The adviéor'y
cajvm’.ttees have been very supportive in the developnent and update of

the program.

X. PROGRAM EVALUATIONS - ~

Students‘\éy'a.luate each short-term program in terms of the kind -
and quality of instruction, materials used, equipment and facilities,
personal éss‘istence received, manner in which questions were answered
~and handled, and how mey heard about the program.

'
XI. COUNSELING AND ASSESSMENT -

There are no oounselors specifically ass:.gned to adults, becauSe

there are not enough adults to justlfy them. There is a pmvmlon

for guidance and oounseimg of adul:s/ but because counselors are only

avallable during the regular h;gh chool day, theyane not ea311y
accessible to adult students. Therefore, the adult vocational edu-. |
cation supervisor. is involved with eounseii:g adult students.

The Bureau of Vocational Reh&bilitation conducts its own assess-
ment of students, as does CEJTA,. which has two full-time counselors
work:n.ng with the intake unit.

_ , \

XII. ACTIVITIES TO EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION

Three major activities identified by the superintendent as |

helping to improve adult vocational education programs have been:




., J ‘ :
1. hiring an adult vocational education supervisor who is moti-
vated and wants the program to move

7. having good programs and making the, community aware of those
_ programs, and , L

3. having the monetary funds to support the ‘program,

/

>

According to the adult vocational education supervisor, three

major activities which have helped develop adult vocational education -

-

programs have been:

1. having a superintendent and board of education that are ex-
tremely supportive of adult vocational education programs
and realize adults will vote for the school if they receive
programs and benefits from these programs

2. finding good instructors who can operate a program with the
least amount of structure, and . ,

3. having a board that will absorb the financial deficit adult
education will operate with for the first year or so.

Adult vocational education in Planning District A presently
serves approximately 2,000 adults from a population base of 95,000.

¥

However, 3,500 adults should be served, according to identified -~

" state needs. Therefore, the adult vocational education supervisor

feels that twice as many students are needgd from the populé.tibn base
to operate a number of\ .full-time programs in skill-trade areas such as
machine tool operation, Weldihg, industrial maintenance, electricity,
and electronics. The adult vocational education supervisor also
believes that several short-term programs should be operated on a
full-time basis. In additi‘on-, courses sl'}ould be upgnaded to allow
adults the flexibility to "slot-in" and "slot-out" of programs in
order to meet aduit time schedules and needs. |

If changes could be made, the superintendent would like to have

' -25-
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~.one aduif director for each schooi. in the county, including the tech-
m.cal school, so programs would not be duplicated in the same county,
The superintendent feels that the bottom line .in havmg an ex-
cellent adult vocational ;ducation program is by having per'soﬁnei who
do a good job. - The superintendent. believes schools need’ to ke'ep )
moving rather than staying static, and the personnel involved must be

, highly motivated in order for adult vocational educatior to advance

"f‘ —

and progress. -«




ADULT VOCATTONAL EDUCATION PROGRAMS
OF

-

PLANNING DISTRICT B - o y

I. BACKGROUND INFORMATION .

Planning District B was frian a suburban area in Ohio." ‘i'he dis-
trict's philosophy of adult education is to dJ.rect and guide adult
students toward their maxumnnpotentlal within society. The pur'pose's ‘
of adult vooatlonal educat:.on within Planm.ng D:Lstmct B are to:

1. prepare adults to quallfy for anplcyment and/or acquire
’ skills necessary for advancement

2. equip adult students with the desire and ability to compre-.
"~ hend.and adapt to technological changes in their specialty

3. enable adulf students to maintain job skills after éraduation,
and‘~ _ _

4. develop functio and responswe progr'ams that meet ca.neer
education needs

- While carr'yn.ng out the above phllosophy and purposes, adult vocational -,

educatlon in Planning District B strives ‘to make periodic entry date

options ava:Llable to meet adults' time schedules and ‘maintain as much Q,/\

individualization as possible. - S ' -
Planning District B‘serves ap;')rox:imately 1,192 ftxll-t:ime (35%

male, 65 female) and 1,813 part-time (65% male, 35% female) adult

students Students must be at- least sixteen years old and not en-

rolled in a secondary progmm m onder- to enroll in an adult voca-

tional education program. Secondary school students mdy emroll in

an addlt vocational education program only. if they obtain written

permission from their secondary school principai. S ;

'2’7- v 39 t. ” .‘,




- secondary school pmgr'a;n. Adult vocational education is not viewed

.Eighteen full-time and 110 part-time instructors teach adult

vocational courses in the following service areas:

1. Agricultural'Education’ \
2. Busipeee and Office Educatien |
3. .bfbistf'ibutiﬁef Beucation | S ' o o
o, }-Hcme Eoonanws Educaticn, and -' | |
5. Trade and Industmal Education '

Students can work part-t:.me or full-time toward occupatlonal compe-

~ terice for errtployrnent. of the part-time students flfty percent are

enrolled in the trade and industrial education service area. 'I’m.r'ty
five percent are enmlled in bugmess and office educat:.on, and the
r~ema1m.ng flfteen percent are enrdlled in eggz.cult\me, d:Lstm.butJ.ve-~
education, and home economics education. SJ.xty— ive per'oent of the
full-time students are enr'olled in trade and mdustr:.al education
courses. The remaining full—t;.me students (thlrty—fn.ve percent) are
et;&ally distri ed thmughout the other service areas.

~ Adult vocatlonal education programs operate from 8 a.m. to
10 p.m., with same adult staff members working daytime hour's and :
others working evening ho®rs. Plamning District B has all the adult
vocational educationkem'olhnent it can handle with the ﬁr‘esent

facilities. 4 .

II. ADMINISTRATIVE AND ORGANIZATIONAY STRUCTURE.

Hy

Planning District B places a great deal of emphasis upon adult

vocational education being an enterprise totally e‘epamted from the

’

.
~>
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| ‘I'henefore, a separate staff exists for adult vocatlonal educatlon

’ .pmgrans that mcludes adnn.nlstr'ators, teachers counselors, and cl

.the seoondary and adult vocatlonal pr'ogr'ams

./ -

L

as an auxlllary pr\ogr'am conducted by hlgh school faculty and staff

1cal‘ workers ' The tr-easurer, bus:Lness ma.ni,ger, and superlntendent'

work w1th both secondary and adult progr'ams In iaddltlon, re3pon51-

o b111t1es of the placement ooord:.nator are equally dellneated between :

v S ~g

] of educat:,on 'S phllosophlcal pollcy s,tates that there

shal], be a, _rogram of adult educatlon proV1ded for' the adults and

'emﬁloyer's located in the geographlcal area To en.ﬁoeoe th:Ls pollcy,
) adrmnlstratlve regulatlons have been estale.shed gover-nlng mechanlcal

as who 1s char'ged rent how much rent is charged

guidelines R "s’

-Loet cetera The dm:.nlstratlve regulatlons do not spell out geparation

-—

‘“of adult and secondaxy programs except in the ]Ob descmptlon sectlon,, ,

. " which lists the variou# ]Ob p031t10ns and the respective respons:L-" ‘

Pl
bllltleS However', the organlzatlonal chart clearly del:meates the

\-—"\ ’

- separatlon of adult and hlgh school progr'ammlng ' Although the pm-

grams are operated i pendently, Planru.ng Dlstmct B feels it is

' Jmporftant that all staff member*s ‘are aware of the mtpor*tance of the"
- adult educatlon prognam and the p031t1ve effect it has on the oper-

g

ation of, the school

L4

III. DUTIES AND "ACTIVITIES OF THE DIRECI‘OR/SUPERVISOR OF ADULT ‘
VOCATIONAL EDUCATION PROGRAMS" v o o
One full—tune adult vooatlonal eduoatlon d.u*ector has total re—

: sponsmlllty for the functioning of adult basic and vocat:,onal edu-

oatlon pr'ogr'ams in Planm.ng DlS'tI’lCt B. The adult vooatlonal Mu@tlon _

-29.
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directo’r ensures that adult v_ocational education is responsive to the -

ubllc, fulfllls the philosophy of the board of educatlon, and serwves':

?the needs of the adults within the partlclpatlng school dlStPlCTS and

"geoéraphlc areas. A fulldtnne ass1stant to the adult director coor—
| dlnates act1v1t1es such as pub11C1ty, SChedullng wcrksh0ps and

bu11d1ng superv181on., .

GPUDGET DEVELOPMENT AND ADMINISTRATION

The total annual expendlture to operaje adclt vocational education
| programs is $70Q3000. A,stated goal for the adult vocational edu-

a"cation piogram is tO,OPGPafe:théthtal addit program on & fiscally

"v sound, self—sustalnlng ba81s. Plannlng Dlstrlct B has never voted

o mlllage for adult educatloﬁi whlch is over a one malllon dollar business.
<Costs Tust be recovered in order to operate such a large program, and
with income from training contracts tultlon fees, and state -

and federal subs1d1es adult vocatlonal educatlon in Plannlng District
‘B has been self—supportlng Although financlal.deflclts have occurred
| in the past, out—of;pocket costs, .such as malntenance, custodlal, and l
-clerical work have been recovered In addltlon to paylng salar1es of
adult 1nstructors, adult educatlon also flnances forty percent of the
superintendent's salary, twenty percent of the treasurer's salary, and
fifteen percent of the business manager's salary. A&Qlﬁ education also
provides ten percent of the custodial, twenty percentEof the maintenance,
twenty percent of the water/séwer,~andltwenty-percent of the electrical

\ A - ) :

costs. ; _ - ‘ ¥

!

When developing the adult vocational education-bndget, Planning
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District B follows participatory management to allow individual
teachers to pr0v1de budgetary mformat:.on. Th:Ls mformatxon is passed
on to the teacher's umnedlate supervisor and then to the d.uector of

adult vocational educatlon. The dlrector of adult vocat10na1 educatlon

0

| presents this J.nformatlon to a cabinet session at the same time the
secondary budget information is presented. - Cabinet members include
-~- the treasurer, business manager, director of adult Vocatlonal education, ‘ :
and the director of secondary vocational e" ucation. The cabinet meets
twice per month.to: cambine the seconda.ry d adult budget into one
mstltutlonal doctment to be, presented to the board The supermtendent |
meets prlvately with each cabinet officer *durlng the mter:un weeks. For

the most par't thJ.s is where final dec1s1ons ‘gre made prlor to formu- _

i 7

) . - latmg a reconmendatlon for the board of edueaflon.

Once the budget 1s’ approved by the board of educatlon, 1t«
coordmated by the adult vocational education dJ.rector. Individua
teachers initiate requisitions (later used as purchase orders) for
equipment, supplies, et cetera. Before purchasmg requested matemals.

the purchase ordér must be:

(N

1. ‘approved by the instructor's immediate program superusor and -
the director of adult educatlon : .

2. given to the.business manager to establish a vendor w1th the
‘best possible pr:Lce S ,

3. sent to the treasurer fork ver:Lf:Lcatlon of sufflc:Lent funds to .
cover the purchase, and . :

" 4. approved by the super:.ntendent.

Once the above process has been completed, the business manager places

the order .

S T U T



V. ADULT VOC‘ATIONAL EDUCATION PERSONNBL K .

A. Hiring - Plamning District B holds the ph:Llos phy. that person-
nel who have worked all day should not have to be re pons:.ble for con-.
. ductmg evem.ng adult programs Initial screem.ng o/ apphcants for
. adult teachmg positions is done by the person who Wlll be the imme-

diate superv1sor of the individual hired:. The mrec:._ate super'v1sor

ms the field down to three or four ca'rxd:i.‘dan:es.~ Other adult

instructors have lunch with these. oafrididates and provide their input
into the selection prbcess. 'The adult \;ocationei ducation ,diiector 4
. intewieﬁs each ca.ndidafe and recomnends one individual to interview
E w1th the superintendent. The Asuper-intendent ‘'makes (the final decision
whgher to offer the, individual 3 contract or bring in another can-
dldate : ’» | R | |

B Salarles - Salarles of adult person.nel are| based upon a salary
schedule adopted by the board of educatlon The, .
be converted to an hourly wage for part-time ins ctors and assists
in 1dent1fy1ng lnstr'uctors' needs for supplemental contr'acts for -

xtended service.

VI. PROMOTIONAL/ RECRUI'D'iENT ACTIVITIES ‘,

Planm_ng District B has. a patte.m of contact the adult vocational -
counselor follows each year when v151tmg partmmpatmg schools to
descm.be adult vocatlona.l educatlon progr'ams conducted in the dlStI"lct-‘
The dlS‘t'r'lCt purchases adver*tlsmg, which 1s specific, registration-
oriented and directed at gett:.ng 1nfomatlon to the public at a glven

time. Other promotlonal act1v1t1es include d.].r'ect ma:.lmgs brochures,

-
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'fliers, newspaper articles, and radio spote. C‘Jonducting” individual,

g\)

. successful training programs and word-of—mouth about these programs _ \

have been the most effect:.ve pmmotlon of adult vocatlonal educat:.?n.i

VII. COORDINATION EFFORTS WI'IH OTHER NA'I'IONALLSTA'.EE AND LOCAL
m INVOLVE IN EMPJ.DY@T TRA]I‘UNG

4 Ca@renhens:.ve Er@loyment Tr'aJ.rung Act (CETA) - Plamung -
District.B has appmomnately one-half, dozen J.nstructors teac‘ru.ng

strictly CETA trainees on a "slot- 1.n" and "slot—out" basm. Two

full-time counselors are paid through CETA contracts. CETA tuition

fees provide apptoadelately $370,000 for tr'aa.m.ng prograns .

B. Vocational Education Planru.ng Distri¢t (VEPD) Oonsortlum - -

With scarce resources and fewer' dollar's it is J.mportant 'to not haVe
redundancy of adult educatlon services tq a caxmunlty Planm.ng
District B is supportive of the oonsor'tlmn's efforts towar'd J.ncveased
cooperatlon and coordination between vocatlonal training agencJ.es.

C. Technical Schools and Golleges ~'In same cases excellent

lines of coordination and cooperation have been developed. ‘A few of .
the adult vocational education prognams in "Pla_nning District B offer
adult students advanced standing at the local two year technical |
college. * |

1 . N . )

D. M - Planning District B coordinates efforts with other
agencies’ such as the Welfare Department; Ohio Bureau of. .Bmployment -

- Services, Veteran's Administration, and Bureau of Vocational Rehdbil-

-itation.
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VIII. BUSINESS \INDTRY, LABOR AND ADULT VOCATIONAL EDUCATION

. from business and J.ndustry

 sibility of adult training pr'ogr'ams, and shown areas of the building

. -J.ndustry could be more successful in the comnum.ty, and how the .

_state unit fund.mg under trade and industrial education. This new

- part to .the Farm Business Planning and Analysis and Small BUsiness
Planning and Analysis Progprams.

‘~

COOPERATIVE ETFORTS | ) .

Planning DlStI‘lCt B v:.ews adult educatlon as 4an outreach pnognam

The district has been extremely actlve/J.n contactmg employers and
other agencies th.ch will pr'ov1de tuJ.tlon costs for students. Tra-
, ditiondlly business and J.ndustry have not taken advantage of *the
facilities w1th:.n the conmunlty The dJ.stmct has taken the offense

in explauung to employers tn%m.ng oppdrtunities ava:.lable for their

employees. After anployers r'eallze the potent1a1 adult vocatlonal <
education has' for pmv1d:|.ng new employees and/or' tra:.mng programs to

upgrade those presently employed _the district receg.ves Jrany contacts

" An industry day has been held in the past to help broaden
employees knowledge of available facilities. _Mahage:rent teams were
R . : 'S ’ .
given a tour of the school after day‘cime hours, told about the pos- -

pertment to their J.ndustry N
The district also met with a group of local busmess)es and
industries to 1den1;;fy training needs. The idea of signing an in-

dustry &s a client, identifying employment tna.i_ning needs, how the
J.ndustr'y could make better use of its available resources led to

program, lnown as the Industrial Training Program, serves as a counter- -

~34- )
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A full-time coordinator (teacher) visits businesses and indus-

“tries tw:.ce per month at a curr'ent fee of six hundred dollars to

determine.needs, develop pmgrams to cover those needs, or slot em-

heyees in preexisting traini.ng prognams. ‘Indus_tma.l training
program participants may also utlllze the pla.nm.ng distmct's assess-

ment center by testing employees as a basis for pronntlon Many side

contracts and/or short-term courses are generated through the indus-
trial’ tr'ammg program. -

* A wide vam.ety of diversified industries have utilized the dis-

trict's facilities for preservn.ce, inservice, and apprentloeshlp

’ training pr'ogr'ans One umque training program was developed ‘foi a

specific mdustry advertising in the local newspaper for machihist

that could be' trained locally. The adult vocatlona.l educatjon dJrec-

. tor met with the industry's.personnel, -and later submitted a proposal

to ‘them based upon their needs.

~ The program involved advertising for machinists and required all
those interested to repart to.the school for more information. Each
:Lnd.wldual would be charged a twenty—f1ve dollar assessment fee, “
tested at the assessment center, and either refer'ned to machlm.sts/

tr'a:uung or to another area more su1ted to their md:Lv1dua.l needs

From those individuals referred to machinists training, the mdustry

selected individuals to participate irf g one hundred flfty hour
é program and the instr'uctor's

oriented students to the industry's king conditions, ]ob stabll-

ity, et cetera. Students were guaran employment after completlon

)
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of the one hundred fifty hour u‘a.l.ru.ng program and were returned
their twentg}-five dollar assessment fee if they accepted the poSition
offered. The program proved successful as the employment attrition
rate of those participating was extremely low.

IX. DE mvodm«mm* OF ADVISORY GROUPS L
P]‘.anm.ng Dlstm.ct B has one general \a}u}t educatlon advmory

conmn;tee that usually mea:s twme .each year to overview the entire

adult vocational education program. In addltlon, a separate craft

N adv:.sor'y comnittee exists for each pmgram Members of the general

adult education advisory committee also serve on the separate craft -

advisory comnittees related to their fields (ALl advisory’calmittees

s haVe beieh very active in developmg and .unpmvmg adult educatlcn

pmgrams in Plammg District B.

X. PROGRAM EVALUATIONS

S e,
Periodic evaluations are conducted on an informal basis and

formal evaluations on an annual.besis. Full-time as wel.}- as par*t—time'
instructors are evaluated. Students evaluate e;.ch shdrt-term course
'by completing an "Information Please" feﬁ;x which recjuests information
concerning how they heard about the course, wl&they are taking the | »
. course, and how they rank their instmction. , Hwever, enrol]ment fig-
ures- are the bottom-line when evaluat:.ng adult vocata.onal educatlon
pmgrans Planning District B adapts adult vocational educatlon pro-

,' grams according to the "Information Please" forms, as well as the

needs of the public based upon past enroument figures,

. . ’ .
= -
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" XI. COUNSELING AND ASSESSMENT

I,Plamﬁng.District B has two full—tﬁge adult student counselors.
Each eduif student will see a cdunseior in a group setting of some -
type, _and‘ 30 to 40 percent of the adult students have a sp’ecificv
counseling service provided to them. Two additional, full-time
counselors wark specifically with CETA clients. . Services to CE.'\I‘LV )
cllents are more direct, as ther'e are more servmes to be delivered .
and two counselors working w1th oﬁly seven programs . (approxn.mately
130 people). The placement coordmator works with adult students on
a part-time basis (0 pement) . Much oi the placement coordinator's
time is stadﬁ@ﬁhg employe_rs with the district's pr'ogr\am,

keeping up-to-date with commmity employment needs, and serving as a

‘ liaison between the school and local employers. Job placement records

from last year (1980-81) indicate a ninety-eight percent placement rate
for adul.t vocational education st:xdents and a sixfy—eight percent
placement rate for CETA clientele. |

Adult students interested in a cer'tau_n area are t 14 about pro-

grams available and job opportunities. Some students may”enter a

yocational program after talking directly to a counselor. Other .

students, confused about the direction they shoul_g_(;ake, ar'e referred -

to the .assessment center. '
The. assessment center tests de.VJ,duals for vocational pneferh

ence and apsitude, and provides adults a means for vocational\-explor'a-

tion. Assessment may be voluntary or resulting fram the recommendation

of an agency. The assessment process costs the individual or referring
! : /.

agency twenty-five dollars. Assessment begins with two written tests, .

"'37“ U-
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thé Career Occlupa”t:io Survey and tl:le California Ability Test
Bat:ter'y. Counselorssreview the individual's tesfssoore ', work history,
and personal goals in order to r'efer; the individual to the second area
of assessment involving hands on activities. $ |

The hands on testing facility involves a work evaluation bsysten
(Singer Vocational Evaluation/ System) offerin,g\ individuals the oppor-
tunity to perform tasks involved in a particular area of occupations.
After conlﬁletion of wbitten assessment tests, individuals are allowed.
,to ut:.llze two of the twelve hands on evaluation units., Success or ‘
lack of success with the evaluatlon units helps 1dent1fy occupatlona.l
areas md1v1duals should pursue. The evaluation units are not meant
t6 be all inelusive and may prove invalid for some. However, they -
provide a practical a.ppmach to assessmem: of skJ.lls in a short period
of time (1% to 3 hours) , which is what many adults prefer. The assess-
ment center also ope#es tr\ Coordinated Occupational Informatlon
Network System, a microfiche System, which gives md:w1duals an 1dea
of their mterests and aptltudes Identified mtenests and aptltudes
are matched with numbers m the m.lcr'oflche system to obtaméddl—
tional j_ob information. Additional test batteries are also available °
to assess a variety of specific abAilities.v |

Basic skilis are not tested at the assessment center. Students
requiring bésic skills testing'are referred to the district's adult o
basic education program. 'I'l'bse without a high school degree are auto-
matlcally referred to adult basic education..

Apptmmately five to seven hundred adults went through the

assessment process Iast year. Two-thirds of the assessment costs were

-38-
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paid by agencies: The assessment center also heips to sell the dis-
tricf's vocational education pndgram to businéss and industry, because
referral of individuals who héve shown to be more successfgl can be
made. The district wolld like to expand the aSsessmentvcenterAby
providing more specific types of hand on activities, and by providing
a testing instrument for those whct.cannot read. '

ﬁssentially éduitrcounselors assist students with assessment of
interests and aptitudes, obtaininé dccupational infannation, program
selectlon, registration, flnanc1al assistance lnfbrnaxlon, and personal

cerns affectlng their success in the vocational program. Counselors
-also work with adult agencies in the cammunity.’ The job placement

rdinator works closely with adult counselors and students concerning
job ayaiiability, application and interviewing progedurés, and employ-
ability skills required to secure and maintain a job.

The salaries of.counselors dealing with(CETA clientele are reim-
bursed through CETA contracts; The other two counselors' salaries are
subsidized by the Adult Division of the Ohio Department of Vocational
Education. The district‘would like to see the Adult Division of the
Ohio Department of Vocational Education provide more financial T

‘. support for:adult guidance counselors, as adults have concerns that

differ fram high, school students. -

-

XII. ACTIVITIES TO EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION W
PROGRAMS N ' *

Three major activitieg identified by the superintendent as helping




develoﬁ adult. vocational education programs have been the

camnitment to the program by the board of educatn.on and

adninistration

2. belief of staff members that adult education is more than an
auxillary enterpmse and the industriousness of staff menbers,

Joo

1.

and
3. the receptivity and cooperation of employers and adults

According to the adult vocational’ education director, three major

activities which have helped develop adult vocatlonal education pro-

\

granshavebeenthe v

1. total support of the supem.ntendent anqi board of educatlon

2. commitment of the administration and bcard of e;:lucatlon to
deliver as many services to the taxpaying public as can be

dellvemd on a self-sustaining basis, ahd
3. separation of the adult program fmm thé seeondar-y program in

the organizational structure. |
cu;t to ha&e one group of staff '

. Even though it is sometimes diffi

" members using an instructional facility during the day and another

v

staff at night, 1j:he adult vocational education director places a

strong emphasis upon operating programs separately. 'I'he‘ seccndafy

program has ‘unique hemandmg com£et-ns without world.ng in adult edu-
tional programming. Therefore, having an adult 'vocational education

staff relieves the secondary program of mnecessary\buqens
The opportunities for adult vocational educatitn are growing.

If changes could be made the superintendent would have designed the
vocational facilities: differently, so that more room wouid be avail-
able for this growth. The. adult vocational education director bel:.e;/es
expansion of adult ;:fogr*al;ﬁﬁ.ng would not be possible without total

support from the superintendent and board of educati
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must be cammitted to adult educatlon, and the supemntendent and

board of education must be lmmledgeable of adult educauon and wn.llmg

‘. to set the standards and the pace for the conduct of the progrem.




t’. . e ‘ o . |
,  ADULT VOCATIONAL EDUCATION PROGRAMS "~ * .
OF P L

PLANNING DISTRICT C - - =gmge

/

I. BACKGROUND momm'mn

Planning District C'was frunanm:'banamamOhm Thed:.s-

trict's phllosog}y of vocational edtxcat;.cn ‘,states:-t.hat each J.nd:widu;el
~ deserves the.oppor'tunity to receive training wh:.ch prepares mm/hér

' for the vorld of employment. . - S

Planning Dz,stmct C serves apprmdmately 1,000 full-time and
7 000 part-t:me adult vocational . students. A sl:.ght majcm.ty cf the
full—tJ.me students are female and moat of fthe part-time students are .
male. Two hundred s1xty—elght students are enm].led in a pr'actlcai
nursmg program conducted by a sepamte school of practical nursing -
Approxmately six hundred fJ.fty full-tnne adu,lt students are served ’
by an occupational skill center established in 1965 under the Manpcwer ‘
Development Training Act of 1962. Students enrolled rat the 'skill .
center' must be at least eighteen years cld and not enmlled in a
regular secondary school pmgram. Classes are conducted dum.ng the
day, 8:00 AM to 3:30 PM, Monday thmugh Pm.day The renmnder' of
the students are served by the mght school w}u.ch operates from u: 30 PM
to 8:30 PM, and is open to any person at least sixteen years old and not
enrolled in a regular day school program. Forfty full-time and over -
two hundred part-time J.nsttuctors teach adult vocational education

courses. Seventy percent of all adult students are enmlled in the ’

~ trade and industrial service area, fifteen percent in distributive -

v 54
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educatlon, ten percent in busmess and offlce educatlon, and flve

percent in home econam.cs educatlon

Aﬂ’lINISTRATIVE ANB ORGANIZATIONAL STRUCI'URE

One fuJ.l-tJme adult vocatlonal educatlon super'v:Lsor ‘has total

: résponsxblllty for “ad _ eduoatlon J.n Plannlng DlStr'lCt C The adult

/

Voca'tional education supeRvisor also acts as prlnc:Lpal. of the adult = .|

‘night’school which is an _re_lla’:ofga'ni‘z_ation for the entire adult .

educat:.on progr‘am

‘pr'ogr‘am, and another' has

\

occupatlonal skllls center’. The school of practlcal mms:mg has one
” superv1sor in charge of progr-arns The superv:Lsor of practlcal nurs—

mg and the pr*ogr*am dlrectors answer d.mectly to the adult vocational

/

educatlon supe,r’v:Lsor, who r'epor'ts dlrectly to the asslstant super'ln- '

tende.nt of schools

. ' . ’ '
III. DUTIES AND ACTIVITIES OF m}: DIRECI‘OR/SUPBRVISOR OF ADULT
- VOCATIONAL EDUCATION PROGRAI"B ‘

The adult vocatlonal educatlon superv1sor* not only serves as - -
pnincipal of the ‘adult ru.ght school,v but also oversees _the ent:.re
‘ adult vocatlonal education pmgr*am Budget develoﬁ'nent, salary and
wage reconmendatlons, busmess and J.ndustr'y tr'alru.ng contracts, et
cetera, are coordlnated through the office of the adult vocatlonal

education superv:Lsor'.

IV. BUDGET DEVEI.DPMEINT AND ADMINISTRATION

Punds to oper'ate adult vocatlonal educatlon progrwams in Planm.ng L
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DlStI‘lc‘t C are acqu:Lred through varlous sources such as state um.t
' fundnng, CETA, tuition fees and busmess and J.ndustry contracts.
'All funds are channeled and mvo:Lced through the school board offlce. '

.

Tne adult vooatlonal ‘education superv:Lsor develops “the adult nlght

school budget and ass1sts in the development of the practlcal nursing
school's budget.' The skill center program d:Lrector works dJ.rectly
with the treasurer S offlce :Ln developlng the budget, as 1t 1s a
special ass1stance» program, FJ.nanc1al pla.ns for the adult nJ.ght school,
~ practical nursing school, and skill center appear as separate oate_- ,
gories in’the overall adult education Ibudget.' The adult vooatio'nal‘
eduoatlon superv1sor submits the overall adult education budget to

- the board of eduoatlon for final approval. .

- Once the overall budget 1s approved the adult m.ght school,
practlcal nursmg school ~and Sk.‘l.ll center :unplement thelr own separate
budgets Recelpts from the m.ght school (act1v1ty fees tultlon, et
cetera) are depos1ted J.nto one of two accounts w1th1n the treasurer 's
office. One of the accounts is a rotary fund in whlch lab fees are’
depos1ted and expendltures for classroom supplles and equ1pment are
made. The second account is a rotary fund for textbooks.‘ Both
accounts are coordinated through the central treasurer s office and
| operated on a cost—recovery basis. Expendable supplies needed by'
J.nstructors must be approved by the adult vooatlonal eduoatlon super-

3

viser, who mltlates a purchase order to be sent to the school board'

purchasn.ng department .

The skill center has a business manager and two accounting

)

assistants involved in budget development and a_dm:inistratiom Once -

v L. ) “ . " S
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'approved by the Sklll center's bus:.ness manager and dlrector, pur- -

chasmg r'equests from J.nstructors are sent to’ the purchasmg depart- s
" ment at the school board " The school board handles all the ;anomlng |

for adult vooatlonal educatlon pmgrams in Planmng District- C A -

V. ADULT VOCATIONAL EDUCATION PERSONNEL

A. M Appllcatlons for adult teachmg pos1t10ns are ava:Ll— A

‘able through the adult vocational educatlon super'v:Lsor, who J.ntemuews

candldates and makes a flnal necommendatlon to the board of educatlon. |

Exnployrmnt and payroll procedures are handled by the adult vocatlonal )

' ,»educatlon supenia.sor for the adult nlght and practlcal m,ms:mg schools.
The skills center handles 1ts own employment and payroll procedures.

B. Salaries - Salaries are established by the ,b'oard’of education.

The adult vocational education sdper*visor reoorrmends the salary rate,
which issinilar to the salary rates for full-time secondary J.nstr'uc—
tors. Practical nursing instructors réceive salaries while part-time
night and full-time ski]i center inst’fuctors receive an hourly wage.
The hourly wage scale, based upon exper'ience and education, is simi-
| lar to the contractual, /salaxyuschedule_. Although a graduated scale
does exist for hourly wages, the majority of adult instructors re-

 ceive a flat rate, currently $10.94 per hour. Each year, the per-

" centage of increase received by J.nstructors on contractual salar'les

is applied to the hourly wage scale.

VI. PROMOTIdNAL/RECRUITMENT ACTIVITIES
The district has a variety of promotional/recr'uimuent activities

to encourage students to erroll in the program. . The part-time night

Q. _ 45
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.school has gener-ated a large number of adult students as most adults
. cannot enter a prvogr'am on'a full—ture basls. One purpose of deVelOpmg
E programs. for J.ndustry was to increase the mnnber of fmanc:.ally self—
sponsored students. Adult pr'og;r'ans have been in exlstence for qu1te a
th_le, and word of nbuth ‘has helped adult vocatlonal educatlon develop

- over the years Other pranotlonal act1v1t1es mclude d:l,stm.butlng bro- |
',cnur'es fliers, etceter\a"_ L T '. o

!

" VII. COORDINATION EFFORTS WITH OTHER NATIONAL, STA'I'E, AND I.DCAL PROGRAMS, i
' INVOLVED IN EMPI.DYMENT TRAINING ‘

A Comprehenswe Enployment Trm.m.ng Act (CETA) - The cn.ty in Wthh

_adult vocatlonal educatlon progr-alrls are conducted for Planm.ng Dlstmct
C, as well as the two smr'roundlng countles, serve as pm.me sponsom.ng
agencles for adult CETA students. A fixed -hourfly tu.ltlon rate is

| charged eachp'sponsoring _agency.: The fixed hourly rate is detergnined by
calculating total costs of operating the prvogr'am ‘Tota;l costs are con-
verted to hourly costs per student. ‘Although the same basic rate 1s
charged each prime sponsor; rates vary acc’onding to the occupational
program and the number of ellglble CETA participants enrolled Each'.

occupatlonal area reserves a cer'taJ.n number of student positions for

each prime sponsor'

B. Vocatlonal Education Pla.mmxg District (VEPD) Consortium - The

adult vocational education super*\usor is one of two representatives
‘from the planning district serving on the local consortium. Because
the consortium is relatively new, benefits from coordination efforts

are yet to be realized.




c. Tecimical Schools and-Colleges° -~ The local ccmnmity_college

" recruits heav:Lly for adult vocatlonal educatlon J.I'l addition to tech—
: m.cal tra:.m.ng Therefore, the connectlon between Planning Dlstm.ct C

and the local community college has been ona competltlve basm Al—

though no ‘wr'ltten agreements exist, there have been verbal agreements
‘J.n the past - | o L]

D 1_:z - Planm.ng District C coord:l.nates effor'ts with other
comnunlty agencles, such as the Bureau of Vocational Rehabllltatlon,
Work Incentive (WIN) Welfare Agency Division, and the Veterans Admin-
vlstr'atlon.

VIII. BUSII\LEZSS2 INDUS’I'RYz I.ABOR2 AND ADULT VOCATIONAL EDUCATION
COOPERATIVE EFFOR’IS

Planning District C has not only had businesses enroll and pay .
tuition costs of individual employees,>but has also developed ccn_wacts
- with Qarious busineeses, industries, "and tr'*ade.vassociations to deyelop
a variety of multi-occupational training programs for tneir' empiby’ees.
The major goal of the district. when conducting these training programs
is recovery of the mstructors' salartes. 'I'he actual charge is deter-
mined by multiplying the. teacher s hourly salary ¢A) by the total U=
ber of -course hours (B) minus the state reimbursement flgure for the
teacher s salary (C), or [-_(A X B) - C] Collected fees are deposited
J.nto a re:mbur'sable salary sectlon of the adult general fund Some
‘ busmess and industry training pr'ogr‘ams have separate budgets which
must go through and be. approved by the legal channels of thé board of .
education. ‘ |

Planning District C has also contracted with local business and

47
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mdustr'y to tram students on -actual job sites. One example oecu:r'r'ed :
' : wnen the pla.rmmg dlStI’lC't developed a contr‘act w1th a local cable
'teleuslo y. Students enrolled in the cable telev;Lsmn pro-
gram buil les of the cable system Thls was viewed as a very
successful program, because it provided the d1stmct with the oppor\— ~

tum.ty to offer actual on-site practlcal experiences. for students

[;x. THE INVOLVEMENT OF ADVISORY GROUES ¢

’\élch vocational progrvam has an advisory council to .assist with
curriculum changes and provide infemation and input in‘to the devel- | | .
opment .and improvement of programs . Ad\}isory COUIlCll members are not
'used as a source qf ‘euqﬁloynent for the district's ‘adunlt vdcatidnal |
graduates. Instead, advisory ,:council membex;s are utiliZed a‘sl'a

source for obtaining the ldcatidns of employment. As a result, council
members are wil__ling to work with the progﬁams, because they do not .feel
trapped or obligated to hire graduates of the adult vocational pmér*ams.
The sdvisory committees have been extremely suppor'tivel. Members have
donated various supplies and eqdipment te the adult prograams; identi—
fied job placementf,,contacts, and provided assistance in platdng and

conducting adult vocational education programs.

X. PROGRAM EVALUATIONS

Programs in Planning District C are evaluated by an outside eval-

‘uation unit consisting of two separate monitoring teams which visit
adult programs once per monthi The first monitoring team reviews
either one specific-program area or obtains an overall view of several

areas. Areas reviewed include curriculum, lesson plan development,

~48-
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. classmcm managenlen;'e\qulpnent and faCllltleS, et cetera. However,

. a cmtlcal facet 'studied is the student placement rate. If placement )

| rates of ‘a program have decllned the program nay be elmunated fram
the budget for the next f1scal year After the flrst mon.ltorlng team

| evaluates the program, a a second mdependent mom.tom.ng team evaluates ,
the program to determine if the first-team is in oompllance with reg-
ulations. The reports of: botn teams should coinc;';cle or balance out, |

“After the evaluation process is _completed, feedbaclt is provided to

7 ) 1

each program area evaluated. N

in addltlon to the outs1de evaluation process adult vocatlonal
education is. evaluated by 1ts own administrative staff, The prodess
- follows along the same guidelines as the outside evaluation ]proce,dures.
The increase or decrease in student placeme;it rates is the key factor

Ty

upon which programs are based.

f R

XI. COUNSELING AND ASSESSMENT

®

) : ',"’»
A full-time vocational counselor is available during the day at

the skill center, and one par't-time counselor is available each

evening at the night school. Counselors evaluate student records and.
"assist students in orientation, program selection, and personal con-

cerns. The skill center conduct:s a volunta?ry, monthly group dynamics

-
I'd

program fqr those students ‘nav:.ng dlfflculty adjustlng
Each CETA pmme sponsor operates its own assessment center. After “

the CETA assessment process individuals visit the skill center and

initially speak with the oounselor(s.’ » Counselors review the individ-

ual's assessment and explain all services available. The individual

P4 .
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o - B v would then visit the prograin_he/she- is intere'sted. in and interviews
o | with the iinstr'uctcb. ..’.I'he instructor goes ~through a series of que_s-i

s tionnaires and manipulative skills tests; which are essential to success
® . J.n that individual program area —

| . | A job placement specialist, works closely w1th adults at the skill

center. Once per month the jOb placement specialist publishes g list

[ ‘ - of all adult students who will be gr'aduating. This list indi ates
| students who aré required to attend three, one hour job ovierit

seminars. It is the responsibility of the job placement spec1al'st .’ 7
® tocoordinate these seminars. In the past a representative from |

.
local industry has given lectures, presented tapes, and ‘pmvide’d 'i_nput ‘
on how students -can acqu/ire jobs. Video-tapes of "moc'k job interviews

.. . . are also critiqued by students. After the sessions are campleted,
the job placement specialist conducts mock ir\lterviews with students
to help them develop additional skills prior to interviewing for

@ . actual jobs. . . | q

| The i)lacernent specialist also makes contact with business and
industry, obtains information on civil ser'vice or any‘othcr{ki‘nd of

o - pre-employment eﬁcaminatidns; and refers jobs available to program
instructors. Instructors relay this information to gr'ad;)ating
adult students. Ipstr*uct‘or*s also make contact with business and in-

e du'st;y/, and obtain employment information related to their occupational
’area. This information is given to the placement specialist, who |

files r*cports necessary for the information to be passed on to other

e ' truc_tor‘s \
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XII.. ACTIVITIES TO. EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION
PROGRAMS

. Three major activities identified by the adult vocational super-
visor as helping develop adult vocational educatior. programs have been
" the: |

1. wn.llmgneés of the board of education _to accept reimbursement
of teacher salaries as payment for training programs developed
for business and industry, and the mdependence and flexibility
given to the adult vocational supervisor to develop these '
programs '

2. wiilingness -of the .board of education to assume a deficit in
the budget should it occury-and,

3. authority the board of education gives the pr'mc.Lpal of the
night school in terms of making judgements, entering into
contracts and agreements, setting up classes, et cetera, with-

. out prior approval of the board of education for each ind1v1d—

~ual action. , /

cording to the director of the skill center, being accredited
as a spec1al functions school by the North Central Association of
Schools and Coileges has helped to develop’ adult education programs
Acc:r'edltatlon made the school eligible- for the Basic Ed(cation Oppor-

tunity Grants, which have H#lped the district with financial concerns.

/
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ADULT VOCATIONAL EDUCATION PROGRAMS

o OF : L
PLANNING DISTRICT D ,

I. BACKGROUND INFORMATION

o

Pla.rining\ District Dwas from a suburban area in Ohio. The dis-

tricf's phiJ.OSOphy of vocational education states that adult education '
is an mtegral part of the total vocatlonal program, and the success
of the program is dependent upon the flex:.blllty of the adult pr'ogr'am
*and extensive involvement with bu_sn.ness and mdustr'y, CE.'I'A, and the
community as a whole. |

District D serves approximately 612 full-time and over 20,000
part-time adult students. Students”;d;ést be at least sixtleén, years old
and not enrolled in a high school program in ordepy to enr\%il in an |
adult voca@:ipﬁa.l education progr'am Secondary school stxﬁents may’
enroll in an adult vocational education program only if they obtain - .
’ wmtten permission from their sécon‘dazy. school principal. ~ .
Tthty -five full-time and 242 part-time instructors teach adult
vocatlonal educa’mn courses in the” following service areas:

1. Agricultural Education

2. lBusiness an'd Office Education

'3. Distributive Education

4, Home ﬁconanics EducatioQ , and

*5. Trade and Industrial Education

~ Full-time programs foliow the regulér second;ary holiday and

vacation schedule. ver, there is no arbitrary three morith break
4
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administrative specialist .

*

in the summer. Fill-time programs may start and end anytime during
. ) c. E

the year. None of the'full-time programs, with the exception of

licensed practical nursing, are over nine months in length. Fulle

time, instructors normally have a nine-month contract. Part-time
instructors are paid'on an hourly basis, The school term for part-

time programs is seven weeks, and four part-time terms are”conducted

~throughout the year.

II. ADMINISTRATIVE AND ORGANIZATIM STRUCTURE .

Adult vocationa.l education programs in Planmng D1stm.ct D are

operated at four separate school campuses: -One adult director, re-

| sponsible for the daily operations of the campus, is located at each

"~ of the four campuses. Adult dir'ector's report directly to ‘the adnn.m.s—- :

trative specialist oonoerning the development and implementation of.
adult vocational education programs and to.their campus director |
conceming the daily operation of these prograims. An adult’super-
visor has r‘eSponSlblllty for full-time adult programs across the dis~
trict. The adult supervisor is stationed at and assists the adult
dir*e'ctor at one of the' four campuses, due to its Iarge adult education
progr'am Although the adult superv1sor ig directly responsible to
the administrative specialist the adult super'Visor also works under
the adult director g.n-the supervision of certain programs. The ad-
ministrative specialist,who is responsible for adult vocational
education at each campus, pulls infor'mation together frun each campus
to conduct programs on a district level. ' Total responsibility for

adult education programs in Planning District D is given to the

4
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II1. DU'I‘IES AND ACTIVITIES OF THE DIRECI‘OR/SUPERVISOR OF ADULII‘
VOCATIONAL EDUCATION PROGRAMS ‘

- Each of the four adult dmectors are r'esponsn.ble for- the dally

~ operations of adult educatlon pmgvams ‘at the campus whe%hey are -
located. Some activities of the adult gluectors J.nclude the followmg;

“ 1. supervision of mstructors,, clerical, and custod:l.al sta.ff

2. interviewing, selectmg, and r*ecarmendmg part-t:me mstruc-’-
- tgps for employment -

. evaluation and recamlendatlon of full-tlme and par't-tn.me
_mstructors for reemployment

. cur'rlculum development and coordlnatlon

. submlttn.ng state reports
. approvmg requisifions and pubchase orders °

. submtt:.ng payroll of par't—tJ.me J.nstructor's to the adnu.nls-
trative spec1a_1_lst ‘ -

evaluatlon of programs /

. visiting instructors in classrooms and labor'atomes and pro-

-v1d.1ng feedback to them
. )

. administration-ef registration for- part-time pr'ogr'ans four
times per year, and

N

** 11. providing for building security in the evening.

" IV. BUDGET DEVELOPMENT AND ADMINISTRATION

The total annual expenditure to operate adult vocational edu-
cation programs is api:m:d.mately two million dollars. In Pianning .
District D adult education is financially self-supporting. No -funds
came from the board of education. All money must be generated from

other'sources and is deposited into a separate bank account.

/
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-
The bedget is developed}ased onr past gmwth and the ad- |
dltlondl gmwt:h antlmpat‘hd for the comlng year. , The pmposed bud— h
‘get must be approved by the super:mtendent vihy Submit’s 1t to the board
. of education for fmal approval After the budget is ameVed, it is -
\ adnu.rustered by the adm:.rustnatlve SpeCJ.allSt . /
Pumhasmg requests are mltlated by adult instructors at the ’ '
campus level. " If instructors have a request they make the recommen-
- dation of what they want, where they want - to purchase 1t “and which
»endor* has the best posslble pmce Prelmunar'y apprbval is gl@by
¢ the adult vochtional educatlon dJ.rector of the campus wher'e the in-
c is located. If the requested item is stocked in the d.‘LS-
trict's supply warehouse a, warehouse r'equlsltlon is wbltten If the
.requested item is not stocked at the d.xstmct supply wazwehouse, the
adult director wmtes a.nd signs a purchase order. The ptmchase order

is sent to the adrrumstrat1Ve spec:LalJ.st for approval then to the

" business office for pmwchasi.ng., ' 3{

'V. ADULT VOCATIONAL® EDUCATION PERSONNEL

"A. _’l-h.’i'_{_ng- Hourly ‘part-time instructors are interviewed and

directly recommended for employment by the adult director to the,‘bgard ’ |
of education. Full-time adult J.ns Fuctors are considered forr: employ-'.

ment in the same manner as secondary instr'uctar‘s.‘, Full-time instruc-

tors are usuallynvinter'viewed by'the persdnnel director, campus

director, adult director, and the admjhist:rative/ specialist. The |
board of education gives the final appzjoval concerning candidates for

‘employment. -




r

" the same salary schedule as full-t:me secondar'y instructors. This

' mstr'ucton:'s are pa;Ld on an hourly ‘basis qstabhshed by the board of

- education.  Hourly increases for part-time instructors are comparable

VI PROMO’I'IONAL/ RECRUI'TMENT ACI'IVI’ITES

Brochures. are pubhshed fo t1mes per' year and contain information

‘ized brochures on individual programs are also utilized in the pro-

A}

VB Salaries - Salaries of adult full-time personnel are based upon

salary schedule 1s establlshed by the boand of educatlon. Part-time

to salary i.f_xcreases received by full’-time_ mstr'uctors

\

’I'he smgle mgst effectJ.ve method of promoting adult vocational ~ -

education have' beeﬁ bmchunes or catalogs hstmg cour-se time schedules.
o\
about ‘all four campuses. Over two hundred and flfty thousand brochures
are printed and mailed to every resident in the school district be-
fore fall .term:fegistr'at‘ion‘ each Aﬁgust. In addition, mimeographed

fliers, news releabes to radio and television stations, .and special-
. —_—

motion of adult vocational education. Word-of-mouth has also hpéh

beneficial to the expansion of adult vocational education.

-

VII. cooxoxwxon EFFORTS WITH OTHER NATIONAL, STATE AND LOCAL
OL EMPLOYMENT '

A. Comprehensive Employment Training Act (CETA) - Planning Dis-
trict D works with nine different CETA prime sponsors. One of the

prime sponsors has over a cne million dollar.contract with the planning
district. Although the other prime ‘sponsors do not have the same
amount of money, they are spending it in the same manner. Cooperation

with CETA officials led to the development of an assessment ‘center.
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Spele:l_C programs. for CETA.

is dlstrlbuted to all consorrtlum members .

‘

Planm_ng- Dlstmct D i$ now in oharge of CETA's ellgn.bllfty detennl— .

' natJ.ons and case management. CETA has placed students in- tra:.m.ng

programs a.'lready establlshed and the dJ.S‘L'I"lCt has also developed

- B. Vocational Education Planning District (VEPD) Consortium -

_Tne adult adnum.s{:ratlve spemallst works directly w1th the consor'tlum :

as chalrperson of the oounc1.l., Planm_ng Dlstrlct D feels the consor-

‘ tium is beneficial because there is excellent cooperation between - \

- !

' techm.cal and vocatlonal schools Maknng the pﬂblic aware of the con-

sor'tlum 1s a major concem at thls time. The consortium's’ *dlrector*,

'_housed at the Chamber of Carmerce has the major responslblllty of

maklng the publlc aware of the consortium. The director visits bu51-

- ness. and mdustry to determine their: tral.m_ng needs This J.nfor'matlon

i

* Consortium members J.nterested in developJ.ng a tralnlng program

e
T b
RSt

w1ll v1s1t the bus' Y or mdustry and submit a pr'oposal to thelr* .

’ representatlves. “The busmess or mdustry makes the- flnal decision
~as to Wthh consorrtlum member w1ll conduct thelr spec1f1c tralnlng g
pr'ogr*am ¢ 1f Plannlng Dlstrlct D is lnterested in developlng a traJ.n:mg

o progr:am for & local bus:.ness or :Lndustr'y, the adult d.u*ector' whose '

; p\,xs 1s closest to that busn_ness will visit the company and write a

-

proposal.

Schools and Colleges - Planning District D has main-

' colleges through meetings, organizations, committees, et cetera. If

o

-
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étudehte are géared tow \associates degrees orv*"college level work,,
they are refer"r'ed to e technical .schoolsv or conmunlty colleges.

D Comnunlty - P anm.ng D:Lstmct D cooperates with over flf“ty
dlfferent cammunity and social service agenc1es such as the Bur'eau of -
Vocational’ Rehablhtatlon, _Ohlo Blgreau of .Employment Serylces, , . l

v. Work Theentive (WIN) programs thr'ough the Welfare Sexjvice. and the

Veteran's Administration.

i

VIII, BUS]]\IESS INDUS'I'RY 'LABOR AND ADULT VOCATTONAL EDUCATION
COOPERATIVE EFFORTS _ . -

Plarmlng DlS'tr‘lCt D strlves to make as, many contacts with busi-, ' o ‘V ‘
ness and J.ndustr'y on a fJ.r'st-hand basis as poss:.ble Ehnployer's have - [N
x Aplaced thelr employees in exnstmg tr'amlng programs In addition,. ! |
| .the district has developed pr*ograms for hp.ndreds of compam.es in ‘the
sdr‘mundi’né ‘geogr';appical area. o

with the pres&dent or vice-president

of the campany when initjal contact with business’ and industry is
or training managers ysually do not have the
authority to give the district a training contract.. A representative

~ made, because personn

- from-the plaﬁni_ng district explains what the school has to offer and -
what the school can‘do for the company.. At this poi.;ntg the company
usually divulges what training programs they are interested in pur--

| suing. The administrative specialist prepares a training proposal to

-
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, ppogram designed b "bofh'.ﬂme ; _ dlstmct and the business.

| - One ‘unique' training progr'am developed for an; industry involved
tr'amlng individuals before they were actually employed 'Contact was
made w1th lndustry officials concemlng employee trammg programs |
while the p’lantw was und< const_r*uctlon The dlstm.ct trained all of
the‘ eiect:ricians in eleetr:onics while theeémipment was being put in -
the plant‘.‘ Therefore, the employees knew the job before they were

actually worklng on the ]ob

IX. THE INVOLVEMENT OF ADVISORY GROUPS : ~.

Each pmgr'am in Planning. D;Lstmct D has an advisary conmJ,ttee
New full-tnne pmgr'ams beg].n with an advisory coun01l to develop
adult day and night school policies. Advice for full-t:me programs.
may come throug,h CETA or the Ohio Bureau of Eknployn\erit Services.
All pmgrams also have a PRIDE coﬁmittee to review ar'ld evaluate pro-

“grams, interact with instructors, and make recommendations’ about how

to 'J'mpmve prograns. '

- 3

X. PROGRAM EVALUATIONS

The approved cmterlon for OfflClal evaluatlon of aduit ‘programs :
in Plamunangulstrlct D is the PRIDE evaluatlon docmnent used by the . o o
state. The dlstrlct also conducts 1ts own formal and informal eval-
uation of the program. Instructor and student feedback is uti]ized
from evaluation forms distributed at the end of each class. Place- |
ment ofls{:udents on jobs is an additional factor considered in the
L i

evaluation of programs. The district would like to see:moxe, than

v fifty percent placement which is difficult in a tighi: labor market.
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+  Course offerings are reviewed each time a new hr‘béhure is printed to

determine what programs are needed. Past exDerlence and enrollment

’ \

figimes are used_,_te)detemine heeds. e R

XI. COUNSELING AND ASSESSMENT

n

Any adult in Planm.ng District D requestlng counsellng serv1ces
or empl_oyment J.nformatlon is referred to the district's assessment
center. The center provides adults with a match betvéeen job skills,
abilities, and inter'ests, pre-employinent screening, pre-apprenticeship

' eva,luatlon, pre-promotlonal assessment , p]sac t services, but—
| placement resources and linkage with over fifty d.lfferent soc1al\ sepr-
"vice activities. Over twenty people are employed by the center to )

assist in pre-vocational orlentatlon and 'testl.ng y s well-as employ-

ment and follow-up. Worker's ing1ude one director, four case manager‘s,

four intake interviewers, two o pational counselors, three vocational -

assessment workers, two vocational orientation workers, and vardous
clerical workers. _’ . - | ' \
Full—tJme adult students may enroll in vocational progr'ams with-
"“j*out being assessed, smply by paylng thelr own tu:Lt‘lon fees These :
students have the optlon of usmg the assessment center for a tl/'urty-
five doilar fee. ‘Individ'ua.ls sponsored by\an agency (e.g., CETA,

) . Bureau of Vocational Rehab‘ilitation’)‘, are assessed and cduhseied before
being referred to the district's adult tr'amlng programs. Counseling
is provided by one of four case managers, who are assigned to each
full-time ‘vocational program. Case managers maintain liaison with and

assist students up to the time they are placed on the job. ‘ '

e u g
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Ba51c steps of the assessment and counsellng process are

1. identification of career interests and goals through J.ntervlews,
testlng, and se]_f-evaluatlon : :

2_. determining worker traits needed for success thmugh ernployers,
instructors, supervisors and’ literature such as the D:Lctlopa_r'z
+ Tof Occupatlonal Titles

3. design of assessment plan relating to. specific client goals )

4. actual assessment through

deter'mn_nlng interests of the students .

. screerung for reading and la.nguage basic-skills \ -
screening for math and measuring skills S R

pr'ov1d.mg work sample evaluation
. assessing work attltudes motivation, and appralsal

oan o

- 5. development of an employablllty plan J.nclud.mg interpretation - .
of assessment observations and referral services thrQugh edu-
cational institutions, social: agencies, financial assistance,
and local employers for jOb placement through career develop- /
ment, and -

L

6. follow-up. | ; . | | '7 : —

After the assesSHEnt_ process 1is cempleted, clients can be _d&’ectedl
to appropriate’ career areas. Clients could be piaced directly on the
job if it is found that they.have the: skills necessary for employment,
~ or the;} would be referred vto‘ vocational tnammg to obtain needed an , -
skills. Clients rating low in mathand reading skills are sent to the | |
adult deJC education program /’E‘hose psychologlcally u.nprepared to - |

/
. deal w1th the screenmg proces are sent to the ,Bureau of Vocatlonal

!

Rehabilitation or some other oc:.al agency for psychologlcal counseling.
Approximately seventy percent of t};ose assessed are refer'r'ed to voca-
tional tran.mng programs . These J.nd1V1duals may be referred to adult
pmgrams offered in Planning Dlstmct D or to the local technlca.}/
schools and' colleges. .

Seventy percent of the financial support for the assessment center is

.YV 73 |
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* provided by CETA funds and thirty percent from local industry and the -

commur{lty OVer_ forty-five htindre_d individuals have been assessed

 since August, 1978. The center has worked with over two hundred pri-

.
f

“vate businesses and industries concerning adult placement and voca-
ti;nal assessment. A desk is provided at the center, eo business and
industry representatives can speak with individuals being aeseSsed.

A deek is also provided 'for' representatives of various social- service
agen01es to interview cllents

Planm_ng Dlstrlct D has-a full-time pﬁacamnt dJ.rector who serves’

as coordmator of placement efforts. An apprentlceshlp coor'dn.nator'
{ : . L]

works with seoondar'y students and with adults at tl'}e assessment center.

A j,db placement coordinator works primarily with full—time ladult students.
The job- placement ooor*dmator is involved with bu51ness and industry |
concerning placement of adults completing the pmgram and assists in

‘the effort to make business and industry more aware of the 'assessment,

Jprocess available at the center.

- XII. ACTIVITIES TO 'EXPAND AND DEVELOP ADULT VOCATIONAL EDUC‘ATION

- PROGRAMS : A

Pla.nning District D has seen the need for flexibility when con-
ducting adult vocational education programs rather than becoming locked
into one certein time frame. A growing concept for adult vocational
educdtion is to utlllze all avali,table space at all times. Expe‘r'iencei'
hds been the major factor in, the mtprovement and expansmn of adult
vocational education programs. Expemence has shown that the optimun -
time for conducting gartftime programs is through tne.months of“

’ =~
September to June. Planning District D serves most of the needs of

- -62-
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® - ‘ - individuals, businesses, and industries 'chr'ough part-time classes
taught during the four regularly scheduled terms. Full-time’ programs
have been conducted successfully -on a year-mu.nd basis.. Programs for

o IR business a.nd J.ndustr;/ training can be conducted whenever requested :
(daytune, evem_ngs weekends). |

| Planmng DJ.S‘tI‘lCt D views adult vocational education as a growmg

o q market Wlt}:l more involvement w1th busmess and mdustry’. Plans are in
pmgress to implemént new-training programs and expand e}d‘sting ones.
‘The district also plans to expand inservice training programs for

o instructors and .pm\;ide them with more information.and a better sup-
port system. With the continued support of ‘thev board of education, ,

incorporation of plans to develop and expand adult vocational education

o ) programs will be possible. . | , ,. !
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ADULT VOCATTONAL EDUCATION PROGRAMS

\or

PLANNING DISTRICTE — -~ ~ -~

I. BACKGROUND INFORMATION h ‘ e

* Planning District E was from an urban area in Ohio. The district's
philosophy_of'vocatiohal educationvinvolves providing training programs
which prepare individuals to obtain and maintain employmeht. Adult
'vocationél educa#ionipro%pams are conducted at two full-time adult
career centers, aéywell as in various secondary schoéls, secondafy
career centers,. and business and industry sites. In addifipn, Planning
District E contracts with five othér school districts for adult voca- '
tional educatibn‘programs. _

Of the 15,000 students served by all adult education programs in
Planning District E, over 8,000 are reached by adult vocational edu-
cation programs in the following service areas:

1. Busiﬁess and Office Education

2: Distributive<Education

) é. Home Eéonomics Education, and

4. Trade and Industrial Education.

Students must be at least sixteeﬁ years old and not enrolled‘in a
secondaryAschool program in crdef‘to enroll in an adult vocational
education program. -

In addition to a variety of prograhs offered throughout the dis—v
trict, Planning District E operates. two fuli-tine adhlt career centers.

‘These career centers serve over 2,000 adults, the majority of which are




~

mdle students. Forty-seven full-time and 175 part-time instructors
Aaae ‘ : v .

. teach vocational courses at the adult career centers.

II. ADMINISTRATIVE AND ORGANIZATIONAL STRUCTURE

Planning Dlstmct E has a full-time adult director who is totally
r*esponsn.ble for the entire adult education program. The dlstmct has

over twenty adult educatiori pro ing from vocational to avo-

_ cauional, and from bbasic skills to se -improveme_nt. The adult
duector oversees each of these programs and accumulates :\_nformatlon

from them to develop the ovenall picture of adult education in the

‘

district. No single individual is responsible for cogrdmatmg adult -

vocational education programs throughout the district. Howeverv; there |

are adult vocational education program supervisors responsible for
cer’taih aspects of adult vocational education, such as CETA and handi-
capped trwaihing. Program decisions and opeﬁéting rules are made by
adult vocational education program supervisors with the 'apprqval\ of .
the adult director and the assistant superintendent of student devel-
opmen"t services. -

Each full-time adult center has a buildJ:.ng administr'ator/princi-
pal. Building administrators may have certain pmgrams they are
respon51ble for, in ad&ion to adm:.rustermg rules for the building,

maintaining the building, and overseeing scheduling and use of the

PR

building. Program supervisors report to the building administrator
only concerning building operations. .Concerning individual programs

they report to the adult director. Building administrators do not

make rules for individual pbogpams, except the ones they are directly

-




III. DUTIES AND ACTIVITIES OF THE DIRECTOR/SUPERVISOR OF “ADULT
VOCATIONAL EDUCATION PROGRAMS '

Specific duties of adult vocational education program Super'visors ’
include: ’ '

1. securing qualified staff; recruiting and reconmendmg adult \
instructors to the adult dlrector .
¢
- 2. nqmta:.m.ng overall program standards and assurmg that state
criteria are me‘t ,

3. reviewing curmculum’ and r*’é/vising it as needed

" 4. preparihg and administering pxlogr'am budgets
' b4
5. establléhlng' tuition fees of the program

~ 6. involving cammunity agencies and malking ,sure ppograms are
accepted in the communlty

7. recommending program pnactlces and p011c1es to the adult
director, who recommends them to the assistant supermtendent

8. developing programs as needed by companies, which involves
meeting with campany r*epresentatlves for task analysis,
curriculum development, pr*epanatlon of budgets and determining
cost figures

9. assisting with advisory committees

10. supervising instructors concerning sick-leave, personal leave,
instructional evaluation, et cetera

‘11. solving épecific problems and needs as determined by the
specific program, and

é. overseeing the day to day operations of the program.

Iv. BUDGET DEVELOPMENT AND ADMINISTRATION

A |

Each prvogram supervisor is r*espons:.ble for development of a

o

budget for their part_lcular' program. Instructors may be involved by
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submlttmg to their supervisob what they believe is needed based on
‘past use of materials, supplies, and equipment. The program super-
visor p@émts these needsa on paper to the director gf adult educétion:

[ The adult education ciirectomgubmits the budget to "the assistant super-
intendent, who takes it to the supérintendent's cabinet.- The cabinet ~ g
decides what will be taken to the board of education in the form of a
budget, but each S}xpervisor decides what is neéded in then.r programs .

Some supervisors are in charge of programs funded bﬁ‘butsi&e :
. sourcAs such as CETA. Afte_r"‘.the proposed’ budget has been approvéci by
. the azl‘xlt director, the program supervisor must also negotiate with’ ,
the outside funding agency for program and budget approval. . ‘ ; 7
| After the budget is adopted by the board of education, each pro-
gram supervisor is responsi.bllg for its admin#tratibn. Program
supervisors must approve any request from adilt instructors for sup-
plies, materials, and équipmehf before sending the purchase order,
vp\mchaise r'eqxiisition, or work order to thé adult director for ,apprdvai.
Each request must then be approved by a pur'c.:hasihg connlit;tee,' set up

by the superintendent to assist in cutting costs.

V. .ADULT VOCATIONAL EDUCATION PERSONNEL : g \

A. Hiring - Adult vocational education ‘pmgrﬁam supervisors recruit
adult instructors, feview applications,, interview applicants, and
recommend the top candidates té the :adult director of yocationé.l
education. The adult director interviews the top two or three candi-
dates and recommends one to the personnel office, which does the actual
hiring. The board of education‘must approve the 'candidate before_he/

—




she is actually hired. All instructors must be certified by the

Ohio Department of ‘Vocational Education.
B. Salaries - Salary schedules are established by the board of
~ education through negotiationsrwith the teachers' Largalm.ng organi-
zation. s The system-v}ide scale, .based on years of experience, has a
three ftep scale for vocational teachers.- However, secondary voca--
' tlonal instructors are on a contract and réceive an annual wage,
. whereas adult vocational instructors are hmed on a year to year
non-contractual , - full-tzme basis and rec,elve an hourly wage. Adult
instructors are paid comparably and sor;\etinxes .more “than instructors:

on'contr\act. A thnee ste salary scale exists for .full-tlme, hourly

instructors. Instructors re .a~certain amount for zero to two
year‘%,of teaching experience, a higher amount for three to five years
of teaching experience, and a higher amount for over five years,of

teaching experience.

(VI. PROMOTIONAL/ RECRUITP’[ENT ACTIVI'I'IES

Planning Dlstmct E utlllzes the tradltlonal flyers broghures ,¢
news ar*tlcles, radlo spots, opep houses et cetera, when
mtlngﬁadul\vocatlonal education. However, the most effectlve pro-
motional/recruitment activity has been word-of-mouth ab‘out successful

" programs.

VII. COORDINATION EFFORTS WITH O'I'HER NATIONAL, STATE, AND LOCAL
PROGRAMS INVOLVED IN EMPLOYMENT TRAINING -

A. Comprehensive Employment Training Act (CETA) -Planm.ng

District E has an excellent relationship with CETA. Ideas for CETA
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visors. The idea must be approved all the way up the line to the
intendent and the school board. The school board must’ approve S,
any application for a grant or contradt. An adult pmgram »super.'visor-',"

at one of the adult centevs,v works with CETA programs. Respon- . |

'céting With CETA in terms of getting student referrals

2. worklng with.the pmme Sponser to set the c:mtema or grade -
levels in reading and math a student must achieve before
enrollment m a partlcular course, and

3. dead.mg dJ.rectly with the CETA operations manager ooncemmg
various operational concerns,

Pl;nnlng Dlstmct E would hke to strengthen its input mto the -
process of se.lectmg CETA cllents for various pmgrams and deciding
wh$ should or s_hou_ld not continue in a partlcular program. Planning
Disfrict E weuld like to conduct the orientation, te‘sfing and assess-
ment of eligible CETA clients.
A recently initiated orientation bmgréam has assisted in placing - A
CETA client‘s in progr‘ams which.~n\eet their interests apfittxdes and .
needs Once their CEI‘A eligibility has been establlshed, individuals
are given a tour of varlous programs mcludmg what is avallable
After this orientation program, CE%A clients are tested by CETA of- .
fipials before they- make~a final program select'io\n. CETA clients
must return to the planning district and '.v‘,isit directly with the
' instmctor of the ‘course in which they 'are interested. This orien-.
tation program has helped improve the qué,}.ity;of training by r'efer‘—‘.
ring CETA clients to the program which is .r:ight for them. ‘
. ~ P

.
\ . ® i
. '
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enrolled or channeled into

prepare—theém for the graduate equivalency test.” Working with basic

_ education has helped expand programs to the students.

' repfeseni:ative from Planning District E serves on the VEPD consortiumg

‘the community, An éxtensive relationship with both the business and

services. The district works with oorrmun.lty a?enc‘_les- such as

of their vocational participants. Employers can enroll employees into

CETA conducts its own basic, education program. 'Ihe:éfore g Lf

s

students do not have basic en skilks for a program, they are .

e CETA basic education program. Once
students are enrolled infone of the dlstrlct 5 vocatl.onal programs, one
hour a day is set up for \them to work on reading and math skills. If

students do not have a.high schoo}_degree, a program is established to

L

B. Vocational Education Planning DiStrict (VEPD) Consortium - A

(<4

dand aever'al pmgram SUpeI'VlSOPS attend the annual VEPD meetings. The

-

c_hamber' of cammerce’is involved in comortmm efforts and is aware of

the programs Planning District E has to offer. : - : &
C. Community - Planning District E maintains that the way to have

P g

a good gdult educatim.pmgr‘ain is by beini; in touch with everyone in

educational community exists. Planning District E works with ‘a variefy

of commnity agencies, which provide students “and sometimes counseling
) 1

the /L,Lnrun s Adninistration, Burcau of Vocational Rehabxlxtatlon,

':Mr':au ot L.'mpluyment Sepvices, and Chamber of Commerce. .

VIII. BUSINESS, INDUSTRY, LABOR, AND AI)ULT VOCATIONAL EDUCATION
COOPLRATIVE EFPOR’IS

Planning District E has worked with the National Alliance of

Businessmen in soliciting and developing training programs for some -

-70- :
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existing tpaining programs, or Planning Distpict E will lprovide . A ;,’
. ° I




\!A

o T spec1f1c tr*a_l_nlng programs at the actual buslness or lndustr'y site.
T oo Plannlng Dlstmot E also works‘vuth unions and conducts apprentlceshlp

: programs at various 1ocatlons throughout the geog;r'aphlcal serv1ce anea'..

® , - The district has hired an md‘lv.‘g'; ’ 'f""l.( time program developer,
. N . » - . 6 . X - R ¢; :: = o .
% time curriculum coordinator) to coof@_nate cooperative efforts with

_/ ~business and industry. The duties of the program developer/curriculum |

L - ooordlnator lnvolves , . - o

o 1. sew1ng as a 11a_1son between J_nstruotors a.nd employers
¢ .o® ' - '
2. seekmg J_ndustry input through adv:uSor'y comm:Lttees pU.bllC
,relatlons et cetera

i 3. contaotl_ng traJnJ_ng dJrectors to famlllarlze “them w1th “the
o district's adult vocatlonal educatlon programs and L.
b, improving programs by maklng them more responslve t6 the needs
o . . ,of industry. - -
' The ultJmate goal of the. jOb deve loper/ currl«“ulum coordmator As to ”
: h _ mprove jOb p. aoement by prov1d1.ug programs which refleot tl%ofeeds of .
‘ - ' 7 buslness and lnd\75tr'y and garner thelr suppor't and mterest( A
Cov IX. INVOLVEMENT OF ADVISORY GROUPS L ,
- * . : ’ . *
T oo The adult dJIector in Plannlng D1strlct E has a general adv1sory
: . R
'.‘ : ® committee used to obtain opinions on varlous proposals Ideas are
1 -
* submltted before the general adv1sor'y commlttee J_n addltn_on to the
smaller cnaft commlttees “’for each progbam Adv1sor'y‘aconmlttee members
L

. are J_nvolved in the begum:.ng planning stages of progpam deveﬁopnent
The commlttee ass1sts in detemu.nlng job needs in the area, planm.ng
f 11 J,es, obtau.nmg material and 'supplies., recr*u1t1.n4 lnstructors, '

and prov::dl_ng direction as to H

“training programs should be conduoted.

.\ a
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‘ The'distriot feels that involving'the priVate sector'ls}eitremely
Vlmportant as adv1sory commlttee members are experts in thelr voca-
-tlonal fields and can- prov1de valuable 1nput into programs Adv1sory

committees have ‘also been laeneflclal J.‘r} ,obtaining support from the

/. ’

board of educatlon

X.  PROGRAM EVALUATIONS. . - S

In Plannlng DlStPlCtuE full—tlme adul vocational education

programs are evaluated accordlng to how well the needs of bu31ness and
'industry are being met, the percentage of students placed on ]obs, and
+ the attrltlon rates of the program |
Part-time courses are evaluated according to enrollment flgures
A part-time course will not be offered'unless_the minimm number of | ) -

students required for state reimbursement isvenrolled. S

XT. COUNSELJNG AND ASSESSPENT

Counselors are avallable to adult: students for 1nd1v1dual coun-

seling, crlsls,counsellng, and group counsellng. Group counsellng .
“sessions involve.helping adult ‘students develop and maintain positive
work values and attitudes Counselors are more involved in the on- .

“'g01ng health and welfare of adult students rather than career coun-
‘sellng, as the job objectlves of most students have been-decided before
they enroll in a partlcular program ' T ii”,.

Placement cgordlnators work with students durlng their last three
weeks of tralnlng. Students are taught how to CQmplete ]Ob appllcatlons,\‘
write resumes, and conduct th%mselues during job 1nterv1ews Pladément

’.coordlnators also prov1de adult students with 1ﬁfbrmatlon about spe01flc
v +job positions. |

- R »»
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® XIT. ACTIVITIES TO EXPAND AND DEVELOP ADULT VOCATIONAL EDUCATION
o | PROGRAS . B _ , |

Major activities identified by adult vocational education program
supervisors as helping deVeloi).a'dvult vocational education programs have
been the: ' 4

o 1. total 'suppor't of the super*inténdent and the board'of education

‘ N
- _ 2. availability of money to secure materials and supplles necessar'y
L - to maintain W quality program, as ‘well as the facilities in

_which to ope:rate them.

such as CETA . B}

o S : !H. linkage w1th adult basic education and cooper'atlon between
: programs - the team concept ,

5. linkage with adv1sor'y committees and prlvate sectors, and the

: : 6. push for J.mprOVement - havmg a staff ‘that 1s w1llmg to work
e - and expresses positivism in that work. .

Concerring imprdvement and expan51on of adult vocatlonal pr*ogram:,

’ thé atult vocetional educat;on pmgram super'v1sors would like to build .
o . ‘upon the present system. An example of this would bét..to expand coor-
| dination efforrts with- othér*_ agéncies wbrking in the samé d:iréction.j
Another method ;'ano.lves restr'ucturlng present curricula toward a mod-

o . - » ular basis, whlczh would allow for the open-entry, open-exit concept. =

v - Although this creates more difficulties for the instructor, program
@ : supervisors believe flexibility when'handljng the adult clientele is
I’ - . !
_‘_- — a extremeiy important and can be accomplished with the proper equipment

and facilities. o ; ,

o . ! -t ? ’ ".
; ' .- i ' ’ L 4 . / '

© 3. diversity of funding sources - not ha‘vmg to rely on one source,.

.




STUDENT, INSTRUCTOR, AND EMPLOYER DATA COLLECTED
'FROM THE FIVE EXEMPLARY PROGRAMS
L - -

" Survey instruménts were developéd to'gaihéb'thé needéd quanti-

tative»and qualitativé‘datavfrom adult,students,'instrhctors, and
employers. Content.validity of the instruments was obtained through .

review by the project advisory council an consultatipn with personnel * ‘

from the Chio AdviSory_Council for Vocatipnal Education,'-Field - ' *
testing of the instrumenté;was con@ﬁétéd to assess their utility, '

[ 4

clarity, and relisbility. - SR w
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STUDENT DATA COLLECTED FROM THE FIVE

EXEMPLARY PROGRAMS . .
A random sample of adult students stratlfled by program area was

selected w1th1n each exemplary planning district. Data were gathered '

| by means of a survey 1nstrument (Appendlx A) from a random sample of

adult students attending classes durlng Aprll ‘and May of 1981. : Results

were reported for those. adult students respondlng to the survey instru-
ment . | J SRR 2

-~
.

Data in Table\l show the mean scores for factors lnfluenblng
&dults to attend vocatlonal/technlcal classes The lowest poss1ble

value for each of these factors was 1:(no 1nfluence) The hlghest

} poss1ble value for each of these factors was 4 (great influence).

‘The factor that most often influenced the adult students to attend
vocatlonal/technlcal classes was a felt, personal need for ]ob skill
lmprovement. Other 1nfluent1al factors lncluded the school's repu-
~tation for hav1ng qual;ty courses and good instructors, and having
class hours that fit students'’ schedules.
While Table 1 shows that-a felt, personal need for job skill

lmprovement was the. factor that most often influenced adult students

" to attend vocatlonal/technlcal courses, Table 2 reveals that over

one-third of the adultsstudents were attendlng vocational/technical

school' to improve existing-job skills. Afiother 33.5 percent enrolled v"

'to prepare for career or ]Ob changes. Only 1l.4 percent reported

nOn-vocatlonal motlvatlons for enrolling. o : , ,

\ ’

\
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Table l‘

Mean Scores of Factors Influencing Adults' to Attend
Vocational/Teqhnical Classes

Anfluencing Factors B S : ’ Mean Score
~ Felt a personal need for job skill.:impmverrent - 3.3u45 .
School has a reputation for having quality courses - 2.769 x
and good instructors .
Class ;’IOUI‘S fit my schedule | 2,460
CETA Of some other goverrment sponsored program' ' 2.399 .
" paid salary, tuition, and fees, o
Tuition and fees/were reasonably priced B 2.309
Received sghbol pamphlet listing courses : 2.291 |
Friend recomended the program ) | 2.230 o
Wanted to improve job skills to éet a pramotion * | ~2.050
No other %ool within reasonable driving distance 1.938 .
offered this course . .
‘;Janted to sociali.ze with other people ’ ' \1.632
| Community organization recommended the course i.529
anloy:arfr‘,equired attendarlce V‘ - " . 370
Employer” paid all or par't of the course costs e 1.361&
Instr'uctcgr contacted me prior to course | ‘ 1.359
Saw a newspaper ad ’ | . 1.265
Course is ‘nee'ded_;to keep present job ‘ ‘ ‘ =1l.245
Employer paid me for,thé time I spent in classy in’ 1.185
addition to my normal salary/wage . )
Employer provided release time from work to attend : 1.159 '
classes ‘
Saw a television ad e o 1. 144
A notice was posted where T work . - 1.133
76 88
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Table 2
. Reported Pepcentages of the '
Educational Gogls of Adult Students
Goals S | | £ 3
Improve existing job skills : )Ab 38.9
Prepare to change jobs or careers 112 33.5
Pursus personal or hobby interests ' " 38 11.4
Prepare for my first job . , ’ N " 32 9.6
~ Complete apprenticeéhip :r'equiren{\ents . © 8 2.4
Other . | | BT y.2
- /’ - ’ ‘.V
Totals | . . 33y 100.0
[ ] -~ @
l. ‘ '
L ]
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In order to accomplish théir educatio IJgoals a majority of
the adult students planned to comﬁlete only one course of a trimester
or semester nature, as displayed in Table 3. About one-fourth of the-

- adult students intended to complete two courses.

Table 3

Adult Students Expected Course Gompletlon Rates .
for Acco;?hshlng Educational Goals

- Methods of accanpliéhing educational goals .. £ %
© Complete only one course/trimester/semester 178 55.8
Complete two courses./"runesters/semesters 68  21.3
Complete three courses/tr*mxesters/semesters 20 . 6.3
. Complete four courses/trimesters/semesters 53 16.6
.. Totals o 319 100.0
T oy

\ As vevexaled in Tdble 4, appmxnmately two—thlrds of the adult
: " students were cnrol_led in vocational education cour'ses on a. full-

tlme basis.

Table 4 ,

Enrollment Status of Adult Students

—

Status £ Ty .
Full-time . - 21% . 65.8 §

Part-time . -111 34.2 ' g

Totals ‘ 325 100.0




JJata in Table 5 indicate only about one-fourth of the adult students felt

[ .
| that attending vocational/technical courses on a part-time basis influenced
| ‘ their decision to attend courses full-time. N
® ; " Table 5
Influence of Part-time Attendance on Decisidns 6
of Students to Attend Courses Full-time __ p
o ‘
Degree of Influence £ % —t
Did influence | 31 22.8
Py - Dbid not influence 125 " 77.2
R 2N ( ’\" , . ‘ [ .
- . Totals L 162 100.0
@ o " " .
About one-half of the adult students responding attended classes between
8:00 AM and 400 PM while the ofher half attended evening classeg
(bee l‘able 6). ’
Table ) ) _ o J ;
‘ Time Periods Adult Students Attend Classes
o — = =
@ ’ Time Periods ' f $ “
Day (Be‘ﬂween 8:00 AM and 4:00 BM) ° 173 54,1
o Evening (Between %;00 and 11: & o PM) 147 u45.9
weekends (Satur,'day/Smday) 0 0.0
Totals . 4, ~—320  100.0

o o T




Table 7 reports the pércentage of adult students receiving counseling
concerni‘.ng selection of vocational courses. Of the adult students re- °
sponding, 40.1 percent had visitﬂed with a counselor regardlng course’ *
selection. One hundred percent of these individuals believed- the counseling

they received was beneficial. On the other hand, 59.9 percent of the adult
students did n;\ speak with a counselor. Yet, 62 percent of those who did .

not visit a counselor indicated they would have liked to have done so.

Table 7 ’

Percentage of Adult Students e
" Recelving Counseling in Course Selection

r

]

Counselor Contact f _ %

Did t:a.l.k to a counselor 129 40.1

Dld not talk to a counselor ;193 59.9

Totals . ' 322 100.0

- .

‘A summary of the percentage of the course costs paid by adult students
is given in Table 8. Data revealed that 60.2 percent of the adult students

‘did not pay any of their course tuition costs, whlle 36.5 percént paJ.d 100

percent of their course costs. i TN




® i
Table 8 ~ ' | .
® ‘ Percentage of Course Costs Paid by
. . Adult Students
» ) \ .
Percentage of Costs . . %
® - _
S . ) -0 . 165"  60.20
B T : 5  1.80
. o750 | : 2 .75
Py . - 75 - 2 .75
w0 ¢ - 100 36.50
Totals 274 100.00 v .
9 _ _
Table 9 imiica}:es that two-thirds of the adult students were unem-
ployed.
o - '
' Table 9 .
4 Ao
’ Percer tage Distribution of Adult Studeats
g ) ‘ By Employment Status :
' . Htatus f 0% '
4 »
© . Employed : 112 33.7
o ,
' . Unemployed ‘ 220  66.3 ’
Totals . 332 100.0
. R -
Table 10 describes adult students in terms of wor]u.ng I%urs per week. Of
" those ¢ tudents employed 59.8 percent worked 21 ‘hours or more per week
o - , H(JWPVLI‘, same measurement error may have occurred as a dlscrepancy exists
) between the number of adult students responding to this item on the Burvey
‘«o : : .




‘ o
- L4 !
instrument and the number that indicated they were employed. ’}
N ! ! )
‘Table 10
Working Hours Per Week of Adult Students
No. of hours worked : Cf L%
E 0 - 20 hours 70 40.2
21 hours and above ! o4 - 59.8
. . .
. Totals o 174  100.0 y
- // ' ,
L} ' *
~ ‘
. -
¢ A ,
, . - 1
, . L |
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e T msmucronwﬁcomcrsn FROM THE FIVE . o
. - I ‘ ° : : X -, - v‘
S . o EXEMPLARY PROGRAMS .
v . Data were collected from cur'rent J.nstructor's w1th.m each exem-
o . ’ v .
/ _ ' plar'y planru.ng dlstmct by means of a sur'vey _jrument (Appendlx B). .

Dué to the varied teac}u_ng schedules of ‘adult J.nstructo’r's (e.g.,

° - .. part-time, even.mg, short—ter'm) data were obtalned fmm those 1n-, '; B
S structors curn,ntly teachmg at the t:Lme of survey d1stm.butn.on ' | )
e | ) (May-dxmu, ‘ ‘331) Results gJ.Ven below welre obtamed from the adult ’
° K ' mstructors who msponded to the surve;' J.nstmment )
- ’l‘abic ll Teports the pementage, of édult J.nstvuctom by service '
- - B fdmu. Luta revealed that 63. b, percent taught ‘trade and industrial
. ‘ | v ‘. ‘ cour*‘;es pnd 26 percent taug,ht busn.ness and office 'educatlon courses.
* I'hc mr'\auum, m,atructoi*s taug‘nt agmcultur'e home economlcs and
lL)tI‘lbuti.V(: edudation courses. | , -
hd PR '_ . 'I‘ab,Le n ‘ _
\ Percentage of Instructors by Ser'v1ce Ar‘ea ‘-
' ~- : . ; . R
o - - " Service area’ ' . f S
L - agideultural Ed. | 3 w2,
| Business ard Office Ed. - - 18 s -
@ ) L
Distributive Educatlon o o 2" '-Q::j& i
, Home Eoonamcs Edz.. 5:"' ' .> "3 ‘ 4.2 o .
. " Trade’ and Indusﬁg%%l Bd. S W5 -B3.47

L , -
Totals ; 00,0 -




Three-fourths of the adult ipstructors responding were employed p)n a full-

time basis as shown in Table 12. . .

Table 12

Percentage of Part-time/Full-time Teachers

‘.v

No. of hours worked per week “° f %
14 hours or less (part-time) 16 24.2
. ) N
15 hours or more (full-time) 50 ° 75.8
Totals S 66 100.0

< -
-

Sixty percent of the adult instructors have over ten years of occupa-
. . -

tional work experience related to their teaching field, as summarized in
" Table 14, Another 16 percent have' seven to eight years of work experience,
whil,é the remaining 24 percent have six years or less. -

L4 ' . e

‘Table 13

Years Work Experience of Adult Instructors

Nu. of years £ %
) 1to? S 8.0,
3 to b ’ - 5 . 6.7

5 to 6 . . 7 9.3 SN

Py

.




Although nearly all of the véd_ult instructors had some post-high school

education, Table 14 reveals less than oﬁe—l;xalf (46 percent) held a bachelors

P  Table 14

Years Post-High Sghool Education
- » of Adult Instr'uct_or's

re =}

Years of _Post-Hi:gh School Education f %

None v R 4.0

R | - less than 1 year _ 3 4.0
| 2 to 3 years | . B 15 20.3
. 4 years ' .. 13, 178
Assogciates degree . | 6 8.1
Bachelors degree | l 23 31.1
Masters“degr'ee | . 11 14.e |

' Totals = 74 100.0




As illustrated in Table 15, over one-half of the adult instructors
rned of their present teaching position by ‘ﬁpersonal contact from
- ' schogl personnel (teacher or administrator). In addition, 19 percent

® . learne | about their current teaching position through conmmlcatlog:s :

friend. ) :
)
Table 15 |
Methods Which Recruited Adult Instructbrs
into Their Present Position
Recruitment methods ' . - f . 0%
Contacted by 'school personnel 42 - 56.8
(teacher or administrator) . ' .
) i Heard about the job-from a friend 4 18.9
~Applied for a position prior to knowing of the E f8 - 10.7
opening _ |
. Already teaching secondary program and knew of 5 6.8
program development /

:),«/ Newspaper ad , . c2 2.
College placement office listed job , 1 1.4
Private personnel service referred me o 0.0 °
 State employment service referred me | 0 0.0
Other . | | 2 2,7
Totals | - ' 7 100.0
/ ) . :

—%—. i . i - -
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Data in Table 16 md.lcate most adult instructors updated their
mstructlonal skills pm.mam.ly by attending college or unlvemlty

classes or attendmg school sponsored inservice programs, courses, or

' workshops However, nearly one-third of the adult instructors re-
'sponch.ng Iisted :Lnformal methods, such as exchangmg ideas with the:‘sr

colleagues or reading professional or trade magazines as their pmmary
. P 2"

means of updating instructional skills.

Table 16 ' ' -

Primary Method Adult Instructors Use to .
Update Instructional Skills

~

- Method of updating instructional skills f %
Attend college or university classes 28 YN
Attend school sponsored inservice - , 18 . - 2u.3

programs/courses /workshops
Exchmmging ideas with o'ther instructors - 12 . 16.3
Read professional teacher publications - 8 10.8
(Voc Ed, School Shop, etc.)
Read profeséional trade magazines : ) 4 5.4
Other : ) . 4 5.4
‘Totals / , ‘ . 7% - 100.0
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Table 17 denotes that most ‘adult instructors updated their

occupatlonal skills by exchanging ideas and techmques with other

instructors, reading professional trgde pubhcatlons related to their

’

occupational area or attending college or university Lclasses.,\\

Table 17

' ‘ Pmmary Method Adult Instructors Use to
' Update Occupational Skills

Method of updating occupational skills " £ %
Exchange 1deas and techniques with other . 19  26.0
y instructors

Read professional trade .publi (\34:101’18 related 15 . 20.5
to their occupational area - - .

Attend college or university classes ‘ 12 16.4

Work part-time after school hours in the trade 7 9.6
area

Attend manufacturer/supplier workshops S 9.6

Read pmfeséional teacher bub]ications ‘ 6 8.2
(Voc¢.Ed., School Shop, etc.) :

Work in the trade area during the summer 3 4.1

2. " ) -
Other “ o ) " 5.6
Totals _ | » 73 100.0

F
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Data in Table 18 disclos;a the average rating instructors gavé iﬁ-—
volvement in course development activities- outside the redlm of class-
morn(laboratory teaching. The loﬁlest possible. value fo; each of tﬁese
. was 1 (no involvarment).' The highest possible value for each of these
activities w:as 4 (constant involvement).  Adult instructors reported
their highest degree of involvement was in assisting adult vocational
education students in obtaining employment. However, the mean rating
- for this activity was 2.8, indicating only occasional involvement. °
’I'he' adult instructors specified little‘inv_oivénent in course develop-
ment activities\such ’as counseling students, visiting and working with

local employers, and working with advisory committees.

Table 18

Mean Rating of Adult Instructors' Involvement in
Course Development Activities

Course Development Activity | Mean Rating
Assist in job placement of adult voc. ed. students 2.813
Counsel adults concerning employment training courses . 2.480°
they should take '
- Visit local employers to assess training needs 2.392 "
Coordinate courses with local employers ' To. . 2,315
Work with advisory committee b ©2.253
Complete follow-up surveys of adult voc. ed. students - 2.243 '/

Work with local employérs to develop adult voc. ed. curriculum 2.230

Recruitment of adult voc. ed. students 2.069

L+
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Table 19 reveals that a majority of the adult instructors have
used a ccmpe%ency'based education curriculum when teaching adult ‘
students. " Of those instructors who have used a competency based
education curriculum, 95.8 percent believed it was an effective method

for teaching adults:

Table 19

Percentage of Instructors Using A
Competency Based Education Curriculum

Use of CBE £ %

Have used CBE 48 65.8

Have not used CBE .25 34.2

Totals 73 100.0
——

Data in Table 20 summarize the percent of time adult instructors

* are involved in classroom lecture, small group and indiVvidual demon-

'strations, and supervision of individuals working on projects or at

co-op tréining~stations. Of the 72 instructors using classroom lecture,
62.1 percent reported using the lecture method fnan 10 to 30 percent of " -
the total class time. Over one-half of the 1nstructors using small
group demonstrations used this method from 10 to 20 percent of the time.
A éimilar pattern in using individual demonstrations was reported.
Approximately 17 percent Sf the instructors supe;vising individuals |
working on pfojécts or at co-op training stations reported using this

method 20 percent of the time. Table 20 also illustrates that

90~
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supenusmg individuals working on projects or at co-op tram:mg
stations was a method used for a greater percent of class time by more
instructors than any qf the other three methods. Admpst one-half
(46.1 pepcept) o'f“the instructors using this method reported ifs use

in 50 percent or more of the total class time.

~91-
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Frequency of Adult
Small Group Demonstrat

Instructors Using Various Percentages of Classroam l&ctum.
ion, Individual Demonstration, and Individual Supervision

Table 20

ii

. Instructional Activity

Classroom lecture

Small group
demonstration

Individual
demonstration

Supervising
individuals working
on projects or at
©O-0p
stations

fon

2.8

7.7

4,6

1.6

Percent Time Instructors Spent in Instructional Activities

108

f

23
18

16

)

31.9
27.7

24.6

9.2

1Y

£

15

17

20

1

L]

20.8
26.2

30.8

16.9

3o

£

1h
9

10

:\

19.4
13.8

15.4

7.7

408 s0%
£y £ s
9 12.5 4 5.6
9 13.8 5 7.7
5 7.7 4 6.2
12 18,5 11

16.9

. 0%
:

1o ]

.

'

s 7.0
2 31

7 10&

.19 29.2

£

Totals

Jo .

72 .100.0
65 100.0

65 100.0

65 100.0

*

O

ERIC
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A breakdown of part-time and fulL:tune instructors accprdlng to
service area is contained in Table 21. Slx of the fifteen part—tlne
teachers taught business and office educat}cn, one taught distributive
eéucation,-and eight teught trade and industrial education.* No part- |
time teachefs were fram the agriculture and home:ecbnamics service areas.

' Thlrty -two of the 47 responding full-time instructors taught in the
trade and industrial service area. The remalnlng 31.9 percent of the
respondlng teachers represented the other ‘four service areas.

Teachers provxded the number of years of work experience they had
.achired Results shown ln‘Table 22 indicate that 13 of the 16 part-
time teachers (81.3 percent)had flve or more.years of work experlence,
while 44 of the 50 full-time teachers (88 percent) possessed five or
mobe years of work experience. A large Pereentage of both part-time '
(50 percent) and full-time (62 percent) adult:instructOrs possessed '
eleven or, more years of Qorkvexperience.

Frequency distributions contained in Table 23 indicate that

_ nearly 70 percent of the part-time teachers held post—hlgh school
degrees (associates or above)~\§h11e only 51 percent of the full—tlme
teachers held a post-high school degree. Approximately one-fifth of

-.the part-time teachers held a masters degree, while a sligntlyblower
percentage of the full-time teacherg had earned a masters degree. ‘ ‘
small.percentage ef part-time ;nd full-time adult instructors (12.6 and
b.i,‘respectively) had completed less than one year of.post;high,school
education.

Table 24 denotes the methods adult instructors used to update

-93- 105




Table 21

Frequency and Percentage Distribution .
of Teaching Status by $drvice Area of Adult Instructors

Teaching Status . ,
| ’ M Business Home Trade &
\ Agricultural & Office Distributive Econamics Industrial
) . Education Education Education Education Education Totals
£ 32 £ 3 £ % £ 0% £ % £ %
Part-time . 0 © "6 40.0 1 6.7 0 o 8§ 53.3 15 100
© Full-time 3 6.4 8 17.0 1 2.1 3 6.4 32 68.1 47 100




&{/p’l‘able 22

‘Frequency and Percentage Distribution of Teaching Status by
Years of Work Experjence of Adult Instructors

‘leacning Sta;tus o _ - | Years of Work Experience

. -
°

1.-2 years 3 - liyears 5-6 years 7 - 8 years 11+ years Totals

IR S £ s £ % £ % £ 8 £ 3
Part-time 2 12.5 1 6.2 3 18.8 2 12.5 8 50.0 16 100

Full-time © .. 2 4.0 . 4 8.0 3 6.0 10 . 20.0 31 62.0 ' 50 100
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‘ Table 23
szequencyand Peréentage Distribution of Teaching Status by ’
Post-High School Education of Adult Instructors
\\ . E . . . .. ,
, N . o
' Teaching Status Post-High School Education . = . o
Less than a Associates’ chelers  Masters :
None 1 year - 2-3 years., . M4 years ._Degree - Degree.  ,Degree Totals
. ' ’g; / £ 08 v f 8 f % £°8 £ 8 £ 8 A f %
Part-time 1 6.3 6.3 .2°12% 1 6.3 1’ 6.3 7 43.6 "3 18.8 16 100
Full-time 1 2.0 Cw1 0 11 2% 10 2204 3 6.3 15 306 7 1w.2 . 49 100
. e «
o o
-, : 5
Q ' '
' -
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; S o Table 24 =~ - I , .
. ’Frequency and Percentage Distribution of Teaching “Status 4 e o
Method Adult Instructors Use to Update Instructional Skills | . -~ T
m@g . L Method of Updating Instructional sysﬁ
s o : . . Attend. - Attend school Exchange - Read redl
) - - . «college or sponsared ideas with  professional fessional
- S - university inservice ~ other- teacher . trade o
- classes - workshops instructors publications (. publications Other Totals
£, 3 R S 1 £ 3 £ 8 0 £ 08 £ 3 £ 03
Part-time . = . 3 18  5.3L.3 4 25,0 . 2°12.5 . 1 6.2 1 6.2 16 100
_ Full-time . 30 409 9 18.4 8 16.3 6 12.2° . 3 6.1. 3 6.1 43 100
. ) - ‘ .
\ .
- ) ,
. \- o
Al
B - ‘ L4 N
s : ¢ 110 ‘
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their i.nstr'ucti'onal skills. Part-tme instructors reported that
4schobl sponsored .inservice pmgrams were the most frequently utlllzed
method of updatmg mstr*uctlonal skills.: Another one-—four'th of the
pa.r*t—tlme teacher's updated their mstr'uctlonal Skllls through exchangmg
1deas with other instructors. However, the prunary method of instruc-
tional Sklll updatmg most often reported by full-time instructors was.
attendlng college or unlver's1ty classes Other major methods included

' attendlng school, sponsored J.nser'v:Lce programs (18.4 per'cent) and ex-

~ changing 1deas with other teacher's (16 3 percent)

Adult ;nstructors were also asked to J.ndlcate the primary method .

they used to update their pccupational SklllS. Data mcluded in Table
25 indicate that over 1 3 of the'par't-ti‘tfle instructors update their

occupational skills through the exchange. of ideas and te

F

other instructors. The most fre‘quently .utilized methods of updating
occupatlo)al skills for the.full-time instructors were realling pro-
, fessional "trade. publlcatlons and exchanging ideas ‘and techn:l.ques w1th
other instructors. V/
| Inferential statistics.were used to detemu'ne what statistically -

sigﬁficant relationships, if any., existed between va:fiables included
in the instructor portion of the stud;/. . | /

The Chi square test for independence was used to analyze the evi-
. dence of association between teaching status and the manner in whlch
adult instructors became. aware of their present teaching position.
Data ,are.ptr'esented in Table 26. | A Chi square value of 11.99 (p < .10)

revealed significant variabilitfy between part-time and full-time
I | .
3
-98-
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A . ' : Table 25

Freéquency and Percentage Distribution of Teaching Status
L by Method Adult Instructors Use to Update Occupational Skills
E . - , 1 " ' )
- i. : 1
Teaching Status ) Method of Updating Occupational Skills ‘ ; )
: Attend Exchange % Read Read ‘Work in Work after  Attend -
college or ideas with professional professional trade area school - manufacturers/
. university other teacher trade - -during  hours in  suppliers :
classes _ instructors publications publications _ summer trade area workshops . Other - Totals
: £0% £ % £ % £ 0% £ % £ 0%V £V £8 £08
Part-time 2 12.5. -6 37.4 1 6.3 2 126 2 12.5 1 63 2 125 0 0.0 16 100
E\Jll;tijm 6 12.5 9 18.8' 5 10.4 13 "27.1 0- 0.0 6 12.5 5 10.4 4 8.3 ug 100°
. \ v
- /
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Table 26
Chi Square of Teaching Status by Manner inWhich Adult Instructors ‘
o Became Aware of Their Present Teaching Position
Teaching Status Recruitment Method
Applied  Contacted College ‘' Heard about teaching ,
Newspaper for by school placement job from «—gecondary
ad position personnel office friend _program Other Totals
£ 3 £ 8 £ 8 £ 08 £ vy £ 3 £.3 £ 3
Part-time 0. 0.0 5 31.3 7 43,7 0 0.0 IIO 25.0 - 0 0.0 0 0.0 16 - 100
s B o o L
Full-time 2 4.1 ) 2 lﬁ.l : 29 59.1 1 2.0 9 1.4 o 8.2 2 4.1 49 100
%2 = 11.99 ' " ‘
p < .10 : ‘ .
) ~
1 ]
C
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- instructors according to the me'thods by which they became, aware of -

i/

‘
.

i
. 4
}
!

their present teaching position. A Cramer's ¥ statistic, which des-. .
cribes the apparent strength of statistical association between nomi- !
nal variables, revealed a moderate degree of relationship. ;

Table 27 presents the computed Chi square values, which demon- ' )

strate the dependence of involvement in various course development

X,
S

acivities upon teaching status.’ Chi square values indicated signif-
i J.ﬁty between teaching status and involvement in:
1. job placement of adult students
2‘. coordination of courses with local employérs .
3.. cornpietion of adult student follow-up surveys, and
" 4. work with advisory committees.
Part-time teachers tenged to exercise different (lower) levels of

¢

involVement than full-time teachers in these four course development

activities., ‘\
Pearson Product Moment correlation coeffiéients were also computed.

Results r'evea‘led‘a moderate degree of associétion between teaching o

status and involvement in the following activities, indicating a tend-

ency toward a higher level of involvement by full-time teachers:

1. job placement of adult students (r = .36) o '
2. @ation of courses withlocal‘gmp'%s (r = .31), and ~
3. wofk with advisory committees (r = .37). |

A low relationship (r =“.2j9) was found between teaching status and

completing follow-up surveys of adult students. Negligible association

W hown between teaching status and involvement in: / )

-101-
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Table 27
Chi Square Values and Pearson Correlation Coefficients of

Teachmg Status by Adult Instructor
Involvement in Various Course Development Activities

-

. Course Development Activities S | pa r
B Assist in job ﬁlaéement of adult students™ .~ 9. Gyt y36 "
Recruitment of adult students - R E .oo'f A
~ Coordinate courses with local employers 7.498% .31
Visit local employers to ass;ass training needs 2.201 .15
Work with local employers to develop adult | 1.228 .10 ' R
curriculum
Counsel adults concerning employment 3.419 .ol
tr'an.m.ng needs | ' =
Complete follow=-up E’ eys of adult students }\\4 """[7.687"_' .29
Work with advisory committees 7 13.2up% . 37

-~

*p < .10 |
o\
!'ﬂ'tp. ,< .05




1. recruitment of adult student;
2 v151t1ng employers to assess tranm_ng needs and
3. counseling adult’s
Part-time and full-time teachers tended to exercise similar levels of
involvement in these tg-xtlee activities.
Frequency and percentage distribution data contained in Appendix
F allow a closer examination of the patt-time and full-t:.me instructors'

levels of involvement in each course development activity.

Adult instructors provided data to indicate the percenit of class-

room time spent using. four selected teaching methods or activities.
Table 28 Iﬁresent:cz the Crﬁ‘ﬁstmare vag;}xes and correlation coefficients. ’
Significant Chi squar@é&luéé gihdicatéd Variabilityl bétweemteach-
ing status and use of two of the classroom activities: lecture and
superv151on of individual pmject work or co-op training experiences.
These val‘ s revealed that teacher use of these aopvn.tn.es was depend-
ent to some degree upon tneir teaching s._f:at‘us. A Ptg\egarso‘r:‘ correlation
on')fa‘f'ficient of .29 signified a low relationship betwéen teach:i.ng. status.
and supervision of er*oject work‘or co:op trainir1g expéig?.ences, i’ndi-
cating that full-time teachers ‘tended to use this class\"’a\c-tivity' )a )
greater percentage of classroom time than part-time teacﬁém. Corre-
lation coefficients indicated low association between teac];ing status
and use of the remaining ﬁuﬂee activities; par't-tijné and full-time
teachers used classroom lecture, small gr_otip demonstrations, and indi-

vidual demonstrations in similar amounts in their classes.

Data contained in Appendix G provide the actual number of

Y
.2 . !
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Table 28

Chi Square Values and Pearson Correlation Coefficients of
Teaching Status by Percent of Time Adult
Instructors Spent in Various Class Teaching Activities

Clase Teaching Activity X r

Classroom Lecture ' 12.578% - .12
Small Group Demonstration 6.765 .12
Individual Demonstration 10.359 1
Supervising Individuals Working on - 13.553% .29

- .Projects, br at Co-op Training Stations

#p < .10
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’_data.

part-time and full-ti.me teachers using the four activities‘ and the
percent of time snent in each activity.

The primary method teachers used to update occupationoa.l skills was
examined by service area (see Tabl/e 29), Significant variability
(x? =,38.06, p < .10) was found. The primary method .of updating occu-

pational skills was dependent to some degree upon the service area in

which the teacher worked. However, these results should be examined
witk caution due to the unequal number of teachers in the service areas
and the large number of teachers providing data in the trade and in-
ed_ucatlon service area.' Business and offiee educatlon teachers
te to pdate their oecupational skills thmugh college classes and
the exchange of ideas with other mstructors Although trade and in-
dustrial educatlon teachers used a varlety of methods, the largest per-
centag_e of them (28.9 percent) read trade publlcatlons related to their

occupational area as the primary method of updating their occupational

skills.

 Adult instructors J.n each service area listed the number of years
of work experienee ‘they had attained. Table 30 presents the data,
which through a Chi square test revealed significant variability an'ong _
the levels of‘the two variables. | In addition, a Pearson correlation
coefficient of .31 indicated a moderate relationship between service
area and years of work experience. 'I‘rade and industrial education
teachers tended to have accumulated a greater number of years "of work
experience. However, this result may have again been influenced by

the large number of 'trade and industrial education teachers providing

-105~.




Table 29 -

Chi Square of Service Area by Method Adult Instructors
Use to Update Occupational Skills

Service Area Method of Updating Occupational Skills
Attend  Exchinge Read Read ° Work in Work after . Attend - .
college or ideas with professional professional trade area school ~ manufacturers/
university other teacher trade during hours in suppliers ‘
classes  instructors publications publications sumnmer trade area  workshops Other Totals
£ 3 £ 3 R . £ 3 £y £ 8 £ v £ ) £ 3
Agriculturel Education 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 2 66.7 1 33.3 0 0.0 3 100
‘Business and Office 6 35.3 5 29.3 1 5.9 1 5.9 1.° 5.9 2 11.8 1 5.9 0 0.0 17 100
- Education . ' -
Distributive 0 0.0 1 50.0 0 0.0 ‘ 0 0.0 0 0.0 0 0.0 1 50.0 0 0.0 2 100 -
Education C ’ )
Hame Eoconomics 0 5.0 -~ 3 100.0 o 0.0 0 0.0 o 0.0 0 0.0 . O 0.0 0 0.0 3 100
Education .
Trade and Industrial 6 13.3 9 20.0 u 8.9 13 28.9 2, lf.lo 3 6.7 4 8.9 u 8.9 us 100
Education - | . : - , o '
x2 = 38.06 * )
p < .10
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Table 30
Chi Square of Service Area by
, Years of Work Experience of Adult Instructors
Service Area - . Years of Work Experience ~
1-2years 3-Y4years 5-6 years, 7 -8 years 11+ years  Totals
. £y £y £y £y £y £
[
T+ Agricultural Education 0 0.0 0 0.0 0 0.0, 0 0.0 ,3 100.0 1 100
Business and Office W 22.2 - 2 1.1 ° 3 167 y 22.2 5 27'6 18 100
Education '
Distributive Education 0 00 - 1 50.0 0 0.0 0 0.0 1 50.0 2 100
_ Hame Economics Edudation 0 0.0 . 1 33.3 0 0.0 0 0.0 2 66.7 3 1do
Trade and Industrial ! 2 4. - 1 2.2 ‘3 6.7 7 15.6 32 7.1 45 100
Eddcation . .
. x2 = 24.77 : .
p < .10
Q ) o |
o




All responding teachers in agricultural education had at least
eleven years of work experience. Teachers in the business and office

education service area were evenly dlspersed on this variable,

‘Seventy-one percent of the trade and industrial education teachers had

eleven or’ more’ years of work experience.

7 Table 31 presents the Chi square values which test the dependence
of mvolvanent in various course development activities upon service
area of the instructor. Slgnlflcant varlablllty was shown between
serviee aree and level of involyement in recruiting adult etude;}'ts.
Levels of instructor i.nvolvemeht in this activity tended to vary |
according to the mstructor s service area with. agmcultural education

mstmctors constltutmg the hlghest percentage of instruetors reporting

“occasional or constant involvement. /

Pearson correlation coefficients are also displayed in Table 31.
R ‘

A positive moderate relationship was found between service area and

o

level of i:nvolveJI\ent in: ' . ) C ‘\
1. coordinating courses with local employers |
2. visitihg local employers to assess tr*a:.nlng needs , and.
v3 working with local employers to develop adult curricula.
In addition, a low degree of association was found bétWeen ser'vme

area and J.nvolvement in job placement of adults, follow—up surveys of

adults’, ,and work with adnsor'y committees. Data contained in Appendix

H illustrate the level of involvement in each of the eight course

development activities according to service area.

Table 32 includes data that describe the number of years of post-

high school education of the adult instructors in each service area.

~ "'108‘ ¢
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Table 31

'\ Chl Square Values and Pearson Cor'r'elatlon Coefflclents of
L . - Service Area by Adult Instructor
Immlvement in Varlous Course Development Act1v1t1es

]

v

A‘. .

“Course Development Activities

Assist in job placement of adult students
P:ec:r;ﬁitment of. 'adult students .

Coordinate coxxrses wa.th local employer's ,
VlSlt local employers to assess training needs

Work with local employers: to deve10p adult
- curriculum

Counsel adults concerning employment
training needs - 1

Camplete follow-up surveys of adult students

Work with advisory committees

—

x2

12.562 *
ﬁ 911%
1u 411"

'15.5161

w15.427

15.163 C}

Y

11.292

11,838

4‘,£.v .

.21
.05
31
32 .
.30

'08

.11

15

- kp < 10




Tabla 32

Fnequency and Peroentage Dlstmbunon of Semce Area by
Post-High School Education of Adult Instructors -’

k2

Post-High School Education

'Less than’ Lo o . e
-1 year 2-3 years . 4 years ‘Asgociates Bachelors

V.o 8 £ 0% £ % £ %

Agricultural Edugation . 0 0.0 00 0.0 , 0. 0.0 J0.0 1 333 66,7 3 100
Business and Office - 0. ‘0,00 1 5.6 2 111 2 111 10 §5.5 3 | 18w 100 .
" Education o . . . S v i U ‘
msmbuuve r.ducaum ‘ ) 0. 0 0.0 0.0 =0 0.0 0.0 . 2100,0 .0 2 .100

Home Economics Educatlon o .0 g 0.0 . . .0 :33. 0.0 1 33.3., - 3 ]'.(')0".
" Trade and Ind\s_tr'i-j:xl 6. ' 6.8 R 5 v, 91 7 159 - W 3.1 '
Education . : , ST . o

ERI!
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' 'All three of fhe agrlcultural educatlon adult 1nstructors and both of
: the dlstrlbutlve educatlon 1nstructors respondlng held-a bachelors or
'vmasters degree. Nearly three-fourths of the business’ and offlce edu-
,7cat;on 1nstructors had earned at least a bachelors degree. All-three

of the home economlcs educatlon adult 1nstructors had completed four |

- or more years of post-hlgh school educatlon, but only two had received

a college degree. The,number of-years of educatlon beyond- hlgh school

~for the trade and 1ndustr1alleducatlon teachers was widely varled

d,‘Only one-fourth of the ‘teachers in thlS serv1ce areéa held bachelors or
nasters degrees. A few (6.8 percent) of the trade and industrial eduﬁ |
catlon teachers reported no educatlon beyond hlgh school , whlle nearly
bone—thlrd reported they had completed two,to three years of post-hlgh
school education‘

Part1c1pat1ng adult 1nstructors in each service area were asked

- to 1dent1fy the prlmary ‘method they used to update .V 1nstructlonal
' skllls, Data 1n Table 33 1ndlcate that a majorlty (6.1 percent) of

"the buslness and offlceveducatlon teachers updated se skills by

.attendlng college or un1Vers1ty classes. Over one—thlrd of the trade .

and 1ndustr1al educatlon teachers also reported that attendlng college_‘

classes was their prlmary method of updatlng 1nstructional skills, while h

" about one-fourth reported their. prlnary method was attendlng school
sponsored inservice workshops. | B | a

Adult instructors in each of the flve service areas ‘provided data
concerning .the manner in whlch they became aware of thelr present

teachlng position. Data presented in Table 34 lndlcate that over one-

half of the'business/andﬂoffice‘education adult instructors were

e : o , ,
S S ~111~- | L




Table 33 ‘ - o

Frequency and Perca\tagé Distribution of Servigce Area by
Method Adult Instructars Use to Update Instructional Skills

. o
Service Area . Method of Updating Instructional Skills
Attend  Attend school Excharige - Read Read R
‘ : : college ar sponsored ideas with professional professional - . , o
’ university .  inservice other ) teacher trade - : _
classes . workshops instructars publications ‘publications Other Totals -
£y A | CE £ CE N, £ M8
Agricultural Education 1 33.3 0 0.0 1 33.3 1 334 0 0.0 o 0.0 3 100
Business .and Office ' 11 61.1 3 16.6 1 5.6 2 11,1 1 5.6 0 0.0 18 100
Education . Q '
Distributive Education =~ 0 0.0 "2 100.0 . 0o 0.0 0 0.0 0 . 0.0° 0 0.0 2 100
Hame Economics 0 0.0 1 33.3 2 66.7 .0 0.0 0 0.0 0 0.0 3 100
m‘mtion . ¢ o Y ) ) _
Trade and Industrial 16 35.6 11 2. 7 155 4 8.9 _3 6.7 4 8.9 45 100
Education : )
125 |
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/ Table 34
Frequency and Percentage Distribution of Service Area by Manner in Which
Adult Instructors Became Aware of Their Present Teaching Position

Recruitment Method

N

. . Already -
Applied Contacted College Heard about teaching
for by school placement job from secondary
_position personnel office ~ friend - program . Other
. . . b . .

£ 08 £ 8 £ 8 £ 8 £ 08 '

Agricultural Education .0 0.0 0.0 0.0 0.0

Business and Office : .0 “1 5.6 1.1 S0 0.0
Education .
Distributive Education . . . 0.0 . 0.0
N N -~
Hane Economics . . . : 0.0
.Education

Trade and Industrial ) 0.0
Education ‘




| N
contacted by school pérsonnel, as were all three of the agricult'ural
edueation teachers responding; Likewise, over one-half of the trade
and indus.trial teachers learned of their present position by belng
contacted by school personnel However , nearly one-fourth of the
teachers in thJ.s serv1ce area heard about thelr jobs from a fr171d

Adult mstructors in the flve service areas were asked to mdlcate
the percent of class time they used lecttxr'e, small group and mleld- ‘
ual demonStrations, and supervision of studer%i on pfoject work or |

at co-op tnaining stations.  Chi square tests bf indepenc.lenoe‘ 'revealed

\
no s1gnlflcant ‘variability between service area and use of these

teachmg act}v1t1es. However, a Pearson oorrelatlon coeff1c1ent of
.38 indicated a Amoderate p081t1Ve relationship between service area
and use of individual demonstrations. In addition, a low level of '
assooiation between servic%a and use of classroom lecture and
‘supervision of individual project or co-op training experlences was
shown (seej»@?z) Tables 36 through 39 contain the data that <

- describe the level 1{ use of each of the four teaching activities by

teachers in the five service areasv

e

Table 36 denotes that all -three of the agrlcultural educatlon
J_nstructors reported using the lecture rnethbd only ten percent of the '
time lna their classrooms. Although s_llghtly' over one-hal_f of the busi-

~ness and office education teachers also ireported'usi_ng lectures ten

percent of their class time, widely varying percentages of use of this
method were reported. Similarly, the trade and industrial education
teachers reported wide variation in the use of the Vlecture ‘method.

However, over 70 percer{/indiceted they lectured 10 to 30 percent of

-11lya 127 , '




Table 35

Chi Square Values and Pearsoh Correlation Coefficients of
Service Area by Pércent of Time Adult
: Instr'uctors Spent in Various Class Teach:l.ng Activities

Class Teaching Activities

x2 r
Classroom Lecture 35.359 .18
Small Group Demonstration 23.052 .04
Individual Demonstration < 25.857 .38
) Supervn.smg Ind1v1duals WOrkmg on 29.9u49 11
Projects or at Co-op 'IraJ.nJ.ng :
Statn.ons
L J
-115~ / ‘
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Table 36

Frequency and Percentage Distribution of Service Areh by
Percent of Time Adult Instructors Spent in Classroom Lecture

Service Area ‘ ' ~ Percent of Time ‘ -

) 10 m an uoy S0V 6048 Totals

£ 3 £ 3 £ 3 £ 3 A | £ 3 £ 3 £ 3

Agricultural Education 0 0.0 300 0 00 ©0 00 0 00. O 0.0 0 0.0 3 100

Business and Office 1 5.9 9 s2.8 2 1.8 1 59 _2 1.8 0 00 2 1.8 17 100

. Education . : ) '

Distributive Education 0 00 0 00 O 00 1 5.0 0 00 0 00 1 50.0 2 100

. 1 \

Home Econamics o 0 1 333 1 333 0 00 0 0.0 0 0.0 1 334 3 100
Education f ' ; ‘ ;

Trade and Industrial <1 2.3 89 205 11 25.0 11 250 7 15.8 & 9.1 1 2.3 4 100

Education : o




N\

their class time.
Data describing use of small group instruction axe presented in

Table 37. Two of the three agmcultural education adult J.nstructors

used small gvoup demonstrations ten percent or less of the class tzme, ‘

while one used this teaching activity 50 percent of the class time.

Over one-half of the bﬁs iness and office education teachers Qsed

small group demonstmtions 10 to 20 i)ercent’of their class time. The

_ : ' . ,
remaining business and office teachers reported varying percentages of

use, ranging up to 50 percent. ~ Only two dJ.stmbut:Lve education teachers
nesponded o this item: one used small group dem:mstmtlons ten percent
of the t1me and the other 30. pércent. Both home economics adult
instructors usage of this teach:l.ng act1V1ty was included in the 40 to
' 50 percent range. Percent of use of small group demonstrations by
trade and industrial instructors rangéd fram five percent to over 60
percent. However, a large i'r‘fajority (75 pércent) of these teachers

fell into the 10 to 30 percent categories of use of small group demon-
stratlons ] ‘ _ II

“ Table 38 contains frequency and percentage data descm.bmg the
percent of time spent by adult instructors using lnd:wxdual demon-
strations. With the exception of one agricultural education instructor
- who used this activity over 60 percent of the time, all agricultural,
distributive, and hame economics education adult instructors reported
using individual demonstrations 30.percent or less of the time. Over

40 percent of the business and office education teachers used indi_vic_il.gy

demonstrations 40 pepcent or more of their class time., The B

quently reported percent of use of md:wldual demonstrations by trade

..117‘-’ . 130
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' Table 37 .
Frequency and Percentage Distribution of Service Area by
Percent of Time Adult Instructars Spent in Small Group Demonstrations
‘Service Area ' " Percent of Time
’ - sy om ;o sov 500 Totals
£ s £ 0y £y £y £ v £y £01 £ 8
Agricultural Education 1 33.3 1 33.3 0 0.0 0 0.0 0 00 1 334, 0 0.0 3 100
Business and Office 1l 6.7 4 26.7 L) 26’.7 1 6.7 3 20.0 2 13.2 0 “0.0 15 100
Education .
0" N ’I‘
\ Distributive Education 0 0.0 -1 S0.0 0 0.0 1 50,0 0 0.0 -0 0.0 0 0.0 2 .100
Home Econamics . 0 0.0 0 0.0 -0 9.0 0 0.0 1 50.0 1 50.0 0 0.0 2 100
Education ) ( v
Trede and Industrial 3 7.5 11 27.5 13 32.5 6 15.0 .4 10.0 1 2.5 2 5.0 40 100
Education
7
L4 » .
¢
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Table 38

‘

Frequency and Percentage Distribution of Service Area by
Percent of Time Adult Instructors Spent in Individual Demonstrations

Service Area _ | w
K O L. YR . W S 600y Totals
, ‘ . T N S WY S W S W SN VR S S A
agricultural Education. . 0 0.0 0 0.0 2 667 0 00. 0 0.0 0 00 1 333 3 100
Business and Office o 0.0 3 17.6° 3176 & 205 1 59 2 1.9 4 235 17 100
Education : _
Distributive Education ~ 0 0.0 1 50.0 1 8.0 0 00 0 00 0 00 0 00 2 100
Home Econamics o 0.0 1.0 0 00 1 0 0 00 0 0.0 0 0.0 2 100
' Education
Trede and Industrial 3 7.7 1 28.2 v 35.8 b g3 ¢ 203 2 s1 1 2.6 33 100

Educat ion ) v

i
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and industrial education teachers was 20 percent. Over one-half of

these teachers used individual demnstratlons 10 to 20 percent of their

class tune | | ‘
The percent of time adult instructors spent supervising individ- /

udlS working on projects or located at co-op training stations is

presented in. Table 39. Nearly two—thirds‘of the business and office

educatlon teachers part1c1pated in th:Ls teaching act1v1ty 50 percent

or more of their class time. In addltlon, nearly tm—thmds of the

trade and mdustmal education adult instructors supemsed individuals | ‘

working -on projects or at co-op training stations 40 percenf' or more of

the time. | ' - v ,
Table 40 depicts the relationship between work experience and post-

high school education’ of the adult instructors. The computed Chi square

value revealed &gmfmant variability between years of work expemence

and amount of post-hlg,h school education. In addition, a Pearson ’

correlation coefficient of .33 indicated a moderate positive relation- "

- ship between the two variables. An increase in the number of years of

work experience tended to be associated with a greater amount of post-
high school education of the adult instructors. o E

Data were analyzed to investigate the relationship between years
of work experience and involvement ‘of adult instructors in various
course development 'ac'j;i_vit'ies. Table 14% contains the Chi square values

. and correlation coefficients that describe these relationships. The

computed Chi square value showed significant variability'between
assisting in job placement of adults and work experience of insmctoﬁs.

»

Mo significant Chi square values were found between work expérience and

‘
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! _ Table 39

hequeﬁcy and Percentage Distribution of Service Area by PM‘of ‘Time Adult Instructors
Spept in Supervising Individuals Working on Projects.or at Co-op Training Stations

-

ERIC

Aruitoxt provided by Eic:

Service Area : _ Percent éf Time _ o
, s o e sy eow Totals
S 7 W S WY S WY S W S S N VRN S WY S
Ag!'iéultuml Education 0 0.0 0 0.0 1 -50.0 -0 0.0 0 0',0 0 0.0 1 50.0 2 100
Business and Officp 1 7.1 1 7.1 1 7.1‘ 2 14.95 0 0.0 3 21.u4 6 H2.78 14 ' 100
Education ’ - ) o . :
D.tatributive Educat ion . 0 0.0 0 0.0 0 0.0 0 0.0 1 100.,0 0 0.0 0 0.0 1 100
Home Econamics 0 0.0 . 0 0.0 2 66.7 0 0.0 .1 33.3 0 0.0 0 o0.0 » ‘3 100
Education . .
. Trade and Industrial | 0 0.0 5 11.6 7 16.3 3 7.0 10 23.3 8 18,5 10 23.3 43 100
Education : » .
P P ‘ o . . o
: . | 131 | | ‘
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Table u0

. ' Chi Square of Work Experience by . .
Poat-High School Education of. Adult Instructors

' <

[

[

Years of Work Experience

Post-High School Education

None 1 year 2-3 years 4 years Associates Bachelors Masters Totals

[ T A N £y £y £ LI S
1 ~ 2 years 0 0.0 0 0.0 0 0.0 0 0.0 1 16.7 3 50.0 33.3 6 " 100
3 - 4 years 0 0.0 0 0.0 0 0.0 0 0.0 1 20.0 ‘4 80.0 0.0 5 100
§ - 6 years 1 14.3 1 1.3 ' 0 0.0 1 14.3, 0 0.0 2 28,5 28,6 7 100
7 ~ 8 years 0 0.0 1-83 1 83 . 1 8.3 3 25.1 6 50.0 0.0 12 100
11+ years 2 4.5 1 2.3 14, 31.8 11 25.0 1 2.3 8 18.2 15.9 44 100
x2 = 38.40
p < 10

<% ,
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R - Table 41

Chl Squax\e “Values and Pearson Cor'r'elatlon Ooefflments of
Work ‘Experience by Adult Instructor
Involvemant in Vamous Course Development Activities

(-4
. Course Development Activities | x2 p
Assist in jeb 'placexrueht of adult students 23.71u% J14
Recruitment of adult students 9. 344 .12
Coordinate courses with'-loeal employers 12,172 .17
/
Visit local employers to assess tna:.nlng 10.791 .55
needs _
" Work with local. employers to develop adult 8.817 .15
© cur'r'lculum
Caunsel adults concerning employment 9,627 ‘ .17
. training courses ’ " '
- Camplete follow—up sufveys of adult students 15.562 .03
Work- with edvisory committees | ' 1‘2.’109q 11
/ | : v .
/ ‘ r—
| “p < .05 |
»
. ' -123 h
| g 136




_ Table 43. Of the six mstructors ‘with one to two years of work

' y:llnvolvement in the other course development actlv:Lt;Les. : Hdde\'/er,f a
e 'Pearson cor'relatlon coefficient of .55 revealed a substantlal poslt:we
S relatlonshlp between adult :Lnstructors‘ years of work experlence and

'-’the extent of thelr effonts to VlSlt local employers to assess tra.mlng:

needs Frequency and percentage dZLstrJ.butlons that descrlbe adult

:Lnstructors ;.nvolvement in each of the course deVelopment activities
accordmg to their years of work experlence are” presented in Appendlx I.

Table 42 includes :Chi square values and correlatlon;coefflclents

 describing ‘relationships between wOrk"experience- and._adult j.r,istructors'i -

use of four selected teachi_ng'_activities'. Results Vsho_'Wed sigﬁ.ficant.

variability between adult ri.nstructors‘/ years of work experience and

‘percent of time they used: * S y

1. ,classroo‘m lecture
2 md:Lv:Ldual den'onstratlon, and -

3. superv1$1on of students workl.ng on pm]eCtS or at oo-op tralnlng
L statlons . _ : )

.In addltlon, a moderate p081t1ve correlatlon coeff1c1ent of 32 lndlcated |

‘

that adult lnstructors w1th more. years of ‘work experlence tended to use

.1nd1v1dual demonstrations a greater percent of the:Lr class time. A low

assoc1atlon was found between years of- work experlenoe and frequency of

use of classroom lecture Frequency and percentage dlstrlbutlons .des— M

‘crlblng the use of each of the four teachmg act1v1t1es accord:mg to.

the instructors' years of work experlence are presented in Appendlx J.
Adult :Lnstructors prlmary method,of updat:Lng the:Lr mstructlonal

SklllS accord:x.ng to their years of work experlence may be examined in

-T2v= '13‘7*"‘ )




Table > 42

Chi Square Values and Pe(arson Cor*relatlon Ooeff1c1ents of

" Work Experlence by Percent, of Time Adult
Instructors Sperit in Vamous Class TeachJ.ng Act1v1t1es

Class Teaching Activities

,\r 2 r
Classroom Lecture - -, o 42;313** YL
 Small Group Demonstfation’, ~ 17.600 .03
Ind.wldual Denbnstr'atlon u5.68'1='€ R .32'
SuperV1smg Ind1v1duals - - 44,762% .05
. Working on Projécts.or at .. - -
Co—op 'I‘ra:mmg Statlons ‘ ;
%p < 100
i'es'ep < 05 . . B o “ }
/
. e -125-
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. ’ N .
I - Table 43 - ) :
. o : _ J
‘ P L Frequenc} and Percentage Distribution of MWork Experience.by
: : Method Adult Instmctors Use to Update Instructional Skllls
Y - i
Years of Work Experience ‘Method of Updating Instructional Skills ° {
’ Attend Attend school Exchange Read - Read
college or sponsored ideas’ with pmfessmnal - professicnal
university - inservice other teacher trade - ' ,
, classes warkshops . instructors  publications , pubhcatm_na Other Totals
£y £ N £ £ 08 £8 £y £ 8
1 - 2 years 3°50.0 2 33.3. 1 16.7 0o 0.0 -0 00 0 0.0 6 100
3 - W years 2 400 1 20.0 1 20.0 1200 ~_ 0 0.0 0o 0.0 5 100
~ v . : L - o . !
§ - 6 years 4 5701 1 14,3 1 14.3 0 0.0 1 w3 0 00 7 100 .
7 - 8 years 6 54.5 1 9.1 1 9.1 - 2 18,2 =0 0.0 2 9.1 11 100
11+ years 13 28.9 13 .28.9 8 17.7 5 1.1 3 6.7 . 3 6.7 45 100°
ra A . ‘
139
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expemence, three updated their mstructlonal skills by attend:.ng
college classes two by attending school s’ponsored inservice workshops,
and one by exchangmg 1deas with other instructors, Over one-half of

" the J.nstmctors w1th, f1ve to six years a.nd seven to elght years of

work - expemence updated thelr J.nstmctlonai skills through college '

' classes. : Instmc\ors-w1th eleven o; more years of wo_rk expemenoe used
a variety of methods of updating thjeif instructional skills: thirteen |
| enrolled in college classes, thirteen attended school sponsored J.n-
servlce workshops, eight exchanged 1deas w1th other mstructors elg,ht

read. profess1onal teacher or trade publlcatlons and three used some

other method to update thelr' instructional skills.

Pm_mary methods of updatn.ng occupatlonal skills were also exam.med
| to the J_nstr'uctors years of wor'k experlence (see ‘I'able u4).

: One—half of the 1nstr'uctors with one to two years and '40 percent of e
those with thr'ee to four years of work experlence updated thelr occupa-
“tional skiils thmugh the exchange of’ ideas with other J.nstmctors
Three of the seven instructors with five to six years éf work experi-
 ence read trade publications td; L;pdate their occupational skills |
rInstr'uctors with seven to elght years of work experiénce were: w1dely
scattered in their prm’t'y method of upda_tmg occupatlo skills.
Over one-foorth' of the instructors w1th eleven or inore :13 of work
experlehce exchanged 1deas with other instructors as their prlmary

+

'method of updat-J.ng occupatlonal skllls. ' ‘ ’ o

. Table 45 descmbes the marmer in Wthh adult instructors became
~aware -of their pnesent teachJ_ng« pOSlthl’l. In all work experlence
' categories the most frequently repor'ted ma‘nner was ocontact by school

personnel.
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Table 4y
\ Frequency and Percentage Dlstmbutmn of Work Experience
by Method Mult Instructors Use to Update Occupational Skills
 Years of Wark Experience - “ Metfiod of Updating Occupatiocnal Skills
Attend  Exchange . Read” " Read Work in Work after Attend
¢ ocollege or ideas with professional pmfessional trade area school manufacturers/
" university other teacher trade during . hours in suppliers -
[ classes  instructors gubhoatmne publications summer trade area wcmksmgs Other Totals
£.0% O f % f M £ M £°% £08 £ %V £y BN
1~ 2 years 2 33.3 3 5.0 0 0.0 1167 0 00 0 00 0 0.0 0 0.0 6 100
3 - u.years 1 20.0 2 40.0 0 0.0 1 2.0 ‘0 00 0 0.0 1 200 0 00 5 100‘{
5- 6 years 0 0.0 -1 .3 1.14.3 . 3 u2.8 2 28.6 0 0.0 0 0.0 0 0.0 7 100
. ] . . . . . 3 .
7~ 8years ¢ .3 21.2 1 9.1 1 9.1 .2 18.2 0 0.0 2 18.2 0 . 0.0 2 18.2 11 100
11+ years , _;,5 13.6 12 27.3 4 9.1 B 18.2. 1 2.3 5 11l.4 6 13.6 -« 2 4.5 - 44 100
- el : R ! :
; N
. —
J '
. .
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. Table 45

Frequency and Percentage Distribution of Work “Experience by Manner in-Which v -
Adult Instructors Became Aware of Their Present Teaching Position '
v o . 2

'
3 . ! -

. . ‘ (- — T
Years of Work Experience Recz'iuimnt Method o
: ) o ) ' “q‘-] la ;
L Applied Contacted College .,  Heard about  teaching ‘
- . Newspaper . far by school placement job from = secondary | X
: ad . position persomel office friend _prdgram - | Other Totals
. b : 7
£ 0y £ £y £ v £ s s-s_.//:z"s [
1 - 2 years 0 0.0 1 16.7 3 49.9 ‘1 16.7 1 16.7 0 0.0 0 0.0 & 100
3 - 4 years 0 0.0 1 200 2 40.0 0 0.0 2 40.0 6 o.0 0 0.0 5 100
§ - & years 0 0.0 2 28.6 w28 0 0.0 2 28,6 0 0.0 0 0.0 7 100
7 - 8 years 0 0.0 1 9. 5 454 0 0,0 3, 27.3 2 18.2 0 0.0 11 100
11+ years 2w 3 6.7 29 4.5 0 0.0 6 13.3 3 6.7 2 4.4 45 100
, B
4 .
, :
&
» 'l)




Table 46 contains the Chi square values and correlation coeffi-

cients calculated to describe the association of amount of post-high
school education with mstructors involvement in course development
' }thl‘tleS Results revealed slgm.flcant vamab:.llty among post-high -
school education. and work_mg with local employers to assess training
needs. A low association was found be®f€en post-h.x@ school education
and level of idvolvarent in. adult student job placemant and wor}dng )
with employers ;to as.sess tr'a.i.nixig needs and develop the adult curriculum.
Frequency and percentage distributions presented in Appendix K describe |
‘the levels of involvement in each of the éight course development
activities according to the post-high school education of the adult E
" instructors and show that thctse with greatef emou.nts of post-’high‘school '
education tended to indicate higher levels of involvement in oourse ‘

developmenit activities. | < S

" Methodls of updating instructional skills were also examined by
_ %gh school educatlon (see Table u7), Results indicated that
nearly two—thlrds of the non-degree adult’ lnstructor's enrolled in
college classes or school sponsored inservice workshops as the primary
- method of updating their instructional skills. A large majority”of |
_instructors with an. .associates degree updated their J.nstr'uctmnal SkJ.llS
by attending college classes. |
Those 1nstru.ctor's holding bachelors and-masters degrees used many
methods to update their instructional skills: over 40 percent attended
wllege classes, nearly 20 percent participated in school sponsored
inservice workshops, and nearly 20 percent exchanged ideas with other

- - . |

) . .- .
1 . ] .\ Sty
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Table 46

Chi Square Values and Pearson Correlation Coefficients of
Post-High School Education by Adult Instructor
Involvement in Various Course Development Activities

I

—_—

.Course Development Activities

»

Assist in job placement of adult students
Recruitment of adult students

Coordinate courses with local employers

Vi‘sit local empioyers to assess training needs

Work with local employers to develop adult
curriculum

Counsel adults concerning employment~
training needs .

Complete follow-up surveys of agrl:: students

Work with advisory committees

X2

T
24)\834 - .24
18.334 .04
15.729 . .08
17,512 .14

© 26.043% 17 -

17.443 ¥ .07 -
15.180 .08
20.669 .09

p < .10




Table 47

Frequency and Percentage Distribution of Pogt-High écmol Education by
Method Adult .Instructors Use to Update Instructional Skills

- . .
Attend Atterd school Exchange Read Read
college or spohsored ideas with ° professional  professional
university inservice other teacher trade
clagses workahops instructors publications  publications Other
£ £ 8 £ ¥ f s

A} £ 3 ] £ % f

0.0 0 0.0

o

0 0.0 \ / 2 66.7 9.0'




instructors. Over ohe—thirﬂ of the teachers with masters degrees up-

dated fheif mstruc‘kional skills by attending college classes. IIn
‘addition,“ over one-fourth exchanged ideas with other instructors to up-
date their instructional skills, while nearly 20 'pement'f'ead trade
publications for the same purpose.
| Table 48 describes the reported use of methods of updating occu-
pational gkills for instructors with various levels of Apost—high school
education. Teachers with less than one year of poét—high school educa-
tion used the following methods to updatestheir occupational skills:
attended college classes, read tpade publications, worked in .the trade
area during the summer, and attended mnufactuxem mr-kshops. Although
tea.chers with two to three years of post-h:.gh school education used
s(ever\al methods to update their occupational skills, over'one-fourth
~ used the exchange of ideas with other instructors as thelr primary, &
" method. An equal percentage (30.8) of instmctor's with four years of '
education after high school exchanged ideas w1th other instructors and
read trade publications related to their occupatlon‘al area as their
primary method of updating occupational skills. Over one-third of the L
‘teachers holding bachelors degrees updated their occui)ational skills o
primarily through the exchange of ideas with other J.nstructors Clc;se
to one-fifth of the teachers with masters degrees reported using each
of the following as their primary method of updating occupational skills:
1. exchanged ideas with other instruetor's
2. read trade publications related to their occupational area

3. read professional teacher publications, and

4. attended manufacturer/supplier workshops.

-133-
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, /7
) ' Table 48
frequency and Percentage Distribution of Poat-High School Education
by Method Adult Instructors Use to Update Occupational Skills
Post-High Scnool L'jucation Method of Updating Occupational Skills
Attend Exchange Read ' Read Work in Work after . Attend
college or ideas with professional’y fessional trade area school manufacturers/
university - other teacher- trade. , during hours in  suppliers .
. classes instructors publications publications _ summer trede area workshops Other Totals
£y £ 08 £y £y £ 0N £ 08 £ 0% £y £ 0
/ : . '
None 1 33.3: 0 0.0 0.0 1 333 33.4 0 0.0 0 0.0 "0 0.0 3 \‘100
Less than one year 1 333 0 0.0 0 0.0 13,3 0 0.0 0 0.0 1 334 0 0.0 3 100
2 - 3 years 2 13.3 4. 26.6 1 6.7 2.13.3 -1 67 1 6.7 1 6.7 _32.0 15 100
4 years - - 1 1.7 ¥ 30.8 1 7.7 4 3.8 .0 0.0, 2 15.3 1 7.7 0 0.0 13 100
. N . Wt ") i ‘e .
Associates degree 3 50.0 0 0.0 ‘0 0.0 2 3.3 o 00 0 0.0 0 o0.0. -116.7 6 100
Bachelors degree ’3 110.3;' 8 38.1 2 9.5 3 1}0.3 0 0.0 3 4.3 2 9.5 0o 0.0 21 100
Masters degree ) 1l 9.1 2 18.2 2 18.2 2 418.2 1 9. 1 9.1 2 18.1, 0 0.0 11 100




"\

J‘. ‘

" Adult instructors with various amounts of post-high school educa-

tion reported the manner in which they became aware of their present

teaching position (see Table 49). A large majority of the non-degree-

‘holding teachers 1ear'ned of the:.r p051t10n through contact by school

per-sonnel. One—thlrd of the teachers having assoc:.ates degrees learned ‘
of their position through personal contact by school personnel. Another
one-third of the instructors with associates degrees heard about their |
teaching positions fram a friend. The final one-third 1eamec'i of theif
position whn.le they were already teachlng in a secondary pmgnam Over

40 percent of the adult ifistructors with bachelors and masters degrees

" were contacted by school personnel concerning their present teaching

N

position. Nearly one-third of the teachers with bachelors degrees

1eamed of the position fmn a friend. Over one-fourth of the adult

'J.nstmctors with master's degrees were already secondary teachers and

knew of the adult teaehmg opportunity ,due to program expansion and
development. |

Chi square values and Pearscn correlation coefflc:Lents were
calculated to determine ’the assocxatlon between post-high school
education level of adult instructors and the extent to which instructors
utilized four selected teaching activities. Results in Table 50 °
pevealed éignificant variability among the instructors' post-high school fv
education and the percent of time they usedi small group de:rbnstr'ations' |

in their classes. Frequency and percentage distributions for each of

the four teaching activities are presented in Appendix L.

.
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&;eque.ncy and Percentage
Adult Instructors

\
Table 49

-~

Distribution of Post-High School Education by Manner in Which '
Became Auware of Their Present Teaching Pogition *

Post-High School Education

Applied

‘Recruitment Method

i . Already
Heard about teaching
secopdary

Jrogram  Other

. Contacted College
Newspaper for by school placement job from
position persannel office friend

£ 0y £y L £ 0% £ 08 FE
11/ 0.0 "1 33.3 2 66.7;' 0 0.0 0 0.0
0 0.0 1 33.3 2 66,7 0 0.0 0 0.0
0 0.0 1 6.7 10 66.6 0 d_.o 3 20.0
1 7% .0 0.0 11 8u.6 0 0.0 1 1.7
0 0.0 0o 0.0 T2 33.3 0 0.0 2 33.3
0 0.0 4 18.3 9 40.9 1 4.8 7 31.8
1 9.1 1 9.1 5 U5.4 0.0 19

£

]

0.0
0.0
0.0
9.0
3.4
. 0.0
27.3

i*s

| B

. 0.0

0.0
6.7
0.0

0.0

4.5.

‘0.0

I

w

15

© 13

LI

100
100
100
100
100

22 “100

.1

100




Table 50

. Chi Square Values and Pearson Correlation Coefficients of

Post-High School Education by Percent of Time Adult
Instructors Spent in Various iClass Teaching Activities

4

- .

-

Class Teaching Activities

Classroom Lecture

Small Group Demonstration

Individual Demonstration

Supervising Individuals :

- Working on Projects or at .
Co-op Training Stations :

31,353

49,507*

39.196
51.110

r

.ll
W11
.01

1)

.06

P < .10




‘coo‘peratlvely between employers and T

EMPLOYER D‘\TA COLlECPED FROM 'IHE FIV'E -

EXEMPLARY PROGRAMS

I.nformatlon concerm_ng adult vocatlonal educatlon programs was

obta_med from a random sample of employers stmtlfled by type of program. .
A survey mstrument (Appendix C) and cover letter (Appendlx D) were
. mailed to employers purposefully 1dent1f1ed by the planm.ng dlS'tr‘lCtS as

belng J.nvolved in adult Vocatlonal educatlon programs In order to, :Ln—

b

crease response rates, a second 1nstrument and cover letter (Append.lx E) |

 wepe malled to nonrespondents Slxt:een usable survey J.nstruments were

: recelved The followlng data were obta:l.ned from those employers L

respondlng to the survey J_nstrument

| Flfty percent or more of the employers have made the follow:.ng

o moentlves avallable to Jmprove employees skills through Vocatlonal/

techm.cal courses:

l relmbursmg employees for tultlon, texts and other fees related
to classes and ‘ v

A~

2. prov1d.1ng employees relcase tlme from work to attend classes

- In addltlon, seven of the s1xt:een employers respond:mg statedyt pro- '

' IID’thl'lS are based, in part, on the’successful completlon of vocatlonal/

techm.cal classes

The most frequent act1v1ty i dlcated by e.mployers as being conducted

vocatlonal/techm.cal school was ’

’

the use of employer facilities as a classroom or laboratory. Other co,—" '

operative activities reported by more than one-third of the employers

,o-

include: - A
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‘l'.- course content ooopenat:wely developed between e.mployer a.nd '
. vocatlonal/ technical - school o v

2. materlals and suple.es h en donated. to ‘the vocational/
_-.techmcal school v A L L
3. employer r'ecamnended vocatlonal/technlca.l mstmctor' for cour'se, =

-and _ » v TR o D
o ’ /

4. employer has agreed to prov1de a tra:x.m.ng statlon for' coopeI\-
L atJ.ve education activities. : R ,

A ma]orlty of employers reactlng to a llst of employee tralru_ng

'act1v1t1es belleved the follam_ng act1V1t1es should be 1n:|.t1ated by the

*

' vocatlonal/ technical school

l..,Sklll development courses prov:Lded on the jOb s1te

2. short length employment tr'a,l.m.ng workshops (1 or 2 days) prov1ded . |

. for employees:
3. management and super'v1sor'y classes and workshops
L Sklll tnaa.nmg of new employees L ’ | P/

'5. upgr'adlng employment SklllS of older employees

6. vocational/technical school counselors help assess employee
. tr'a_uu.ng needs R

CT. vbcatlonal/technlcal school placement ,counselors recamlend and
'~ Screen job appllcants and :

8. vocatiorial instructors and administrators: visit yOur business
or trade area to identify current tra.mlng needs of employees.

In addltlon, a majorlty of the employers indicated the followmg em-

ployee tr'aJ_nlng act1v1t1es have beén initiated by the vocatlonal/

e

: techm.cal school:

1. short length em‘ployment training workshops (1 or 2 days) '
provided for employees ‘
. 2. reading, writing, and math courses are prov1ded along with -
skill development courses

3. nanaganent and supervisor'ﬁ classes and —workshops R
-139-
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S h, skill training of prospective employees -

5 upgrading the employment skills of older employees

-‘5.-vocational/technical school counselors help assess employee N
L training needs Lo .

T. vocational/technical school placement counselors recommend and
. screen jOb applicants, and

31 instructors and administrators visit your buSiness
area to identify current training needs of employees

7 So discrepanCies eXisted between the employers ratings of
'training activ1ties that should be initiated and those that have been . .
initiated by the vocational/technical school While 66 percent of the
‘respOnding employers believed the school should initiate Sklll develop-
' ment courses on the ]ob Site, only 45 percent indicated that this '
actiVity had been performed«by theyschool. Regarding providing skill
'Atraining for new employees, 73 percent.oflthe responding employersv ‘
indicated it should be initiated, and 50 percent indicated it had not _'
been initiated. ‘ ) - ‘ |

The activities Which a majority of the respOnding employers
believed should.not.have been initiated by the vocational/technical
school were (1) providing reading, writingziand,math along‘with skill
development courses and (2) skillvtraining of prospective employees.
However 75 percent of the employers reported that the vocational/
“technical school had initiated the incorporation of reading, writing,
(and math courses along With skill development training. In addition,
60 percent of the employers indicated that skifl training of prospective
employees had been initiated by the vocational/technical school.

A
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An extensave r'ev1ew of the cun"ent llterature on exemplary adult
- vocatlonal education pmg'nams was perfomled The Mecham.zed Infonnatlon .
Center at 'I'he OhJ.O State Unlverslty made 1t econcmlcally feas:.ble to
thomughly search the ent1.re ERIC system and the. r'elated behav10ral
science areas. Gver 150 potentz.al references ‘were 1dent1f1ed through
.the ERIC search, but only the progects desc:m_bed in thls lltenatu:r'e

" review were directly r'elated “to adult vocatlonal educatlon exemplary

. pm?.ms Although many exemplary pmgrams wor'thy of study may - ex:Lst ‘
across the Um.ted States, ,the review of llter'atur'e revealed an extremely
lxmlted amount of written documentation. '_I'he majorlty of the l;teratur*el
on adult vocatlonal education described r'esearch resu'J:ts career edu- |
cation exploratlon and crientation prog,rams, and one-time pilot projects.
, Very llttle mfonrlatlon was found regardlng program policies and prac-
tlces of exemplary adult_ vocational education programs. The annotated
bibliography summarizes existing reports of adult vocational education
exemplary programs which are believed to be appropriate to describirlg
true innovations of an exemplary nature to the Ohio Advisery Council

Y

on Vocational Education.

Marshall, Martha. A Model for a School - Communi ty Based Adult o
Educatlon Program. Arkansas State Department of Education, LJ.ttle
Rock, Arkansas, ERIC Document ED 159403, 1978.

ThHe purpose of this project was to develop a model adult education
program as an integral part of the public school system that would pro-
videvtpaining"and/or skill upgrading for adults in vocational education.
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The Cabot Scnool District “in Cabot, Arkansas was the site of implemeri—

tation ‘The d.lStr‘lc‘t hlred an adult education coordinator to oversee

Y I
ey

the two year effor't The foJ_lowmg objectlves were satlsfactor'lly {" v

@

ach_leved :

>

1. develop a model plan for conducting adult vocational edwcation
for use in small or medium-sized rural school districts

- 2. develop ‘and disseminate a booklet containing a step by,Step
- process for planning, implementing, and evaluating adult programs.

3. coordinate the adult class schedules with cammunity affairs -,
activities through the development and dissemination of a school
camunity activity calendar .

Y ._'establish a vocational education advisory council

. 5. develop and adrru.nlster mtmrents to assess the quallty of the

6. prov:.de adult instruction based on the needs of the conmum.ty

'~ as determined by responses to surveys adnu_nlstered to l.nd.lVld—
uals and busmesses, and

7. establish an improved school-commmity relationship.

The implicatlons 'for policy and préctice in Ohio resulting from
this project would be pm.ncn.pally fram Objective One wherein adult - | ."‘
vocational educatlon is described for schools of small and medium size.

Ppactlces described might enable the encou:r'agement of adult vocatlonal

_ education to be conducted in schools other than just vocational schools.

While this Ohio Advisory Council for Vocational Education project
did not attempt to discern differences by school type, a pervasive
opinion seems 'to exist that many smaller schools have not taken advan-

tage of the many opportunities afforded by adult education.

-1l42=~ 1
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Brewer, Norma. Competency Based Adult Vocational Education: Two Models

on Competency Based Adult Edscation), Austin, Texas, ERIC Document
ED 174765, 1978. |

 The two adult vocatlonal educ,ation‘ projects wer'e developed in
. Mabama The first was developed by Aubﬁrh Universify in 1;!7'8 and was

‘called the CBAVE (Competéncy Based Adult‘ Vocational. Education) project. |
It was based’oh- the pmnﬁ.se that job succe%s is dependent upon both job
related ski£13~ and general life-coping skills. The primary function of
the CBAVE pmject‘ was to develop a model to infuse general life'-céping
skills into the‘»vogationa],.v ‘cuv'ficulmn’. Sixty-four such skills were
included in the project.. | | - \

The PAVE (Pgrfannanéeiéased Adult’ Vocational Educatiéu) projedt
was designed to develop an adult c\:ompetency based education program
using a :*ésear*ch—based instructional sysfems design and to assess the
application of V'I'ECS (Vocatidnal 'Te'c}mica;l Education Consortium of
States) cimbiculwn materials. The effort involved 39 »instr'uctorrs and
400 adults. Evaluafid?i of the project from both groups was very posi- |

| tive The use of cer'tan.n VTECS cétalogs was - found to be successful in
the édult classes.

"Although many schools in this Ohio Advisory Council for Vocafional
Education .st‘udy utilize competency based educafion, same beneficial ,
implicationé for pr'a'ctice‘ may be derived ‘fr\om VIECS materials.
Brower, Sa_ily, and otheré. Case Studies of Vocational Education - CETA

Coordination: A State of the Art Report. Bureau of Occupatlonal

and Adult Education, Washington, D.C., ERIC Document ED 185377,
1980. :

'I'hj.s document reports.results of a ,&tionwide study designed to
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N 1de.nt1fy and analyze exemplary mechamsms for fac;LlJ.tat:Lng coopdn.natlon
of vocatlona.l education and e]iglble prime sponsors ‘ Included in th.:.s |
document are 111 case stud.les of programs demnst;‘atmg exanplary
coordination mecham.sms These case studies are divided into “three
sectlons

1. coordinated vocatlonal education - Title IV pr'ognams

2. coordinated vocational educatlon - CETA programs, and

3. coordinated prvognams between vocational education and other
toazm.ng and employment service providers.

Descriptions of the case stndles include title, location, agency, prime

: Sponsor, fundjng; contact person, ov@iriew of the program, and a brief

'descmptlon of the pr'ogr'am abtxvxtlea T !

Policies and practlces from this natlonwlde study wh:.ch aid in
esta.bllshlng an interface between CETA and vocatlonal education could

14

prove to be productive for Ohio: schools.

Ruséell, Earl B., and others. Competency Based Adult Vocationa]‘i
~Education Programs A National Survey. The National Center for
Research in Vocat:.onal Education, Columbus, Chio, 1978. ’

R@sults of the natlonal survey indicated that when canpared to the
overall scope of adult vocational education, campetency based adult
‘vocational education programs are practically non-existent. The study
suggests that the ‘following pr:actices are especially important in = -
effective competency based adult voc;ati’onal instruction:

1. learners are pre-assessed uppn entry to determine their skills

and objectives to be achieved, rather than all learner's studying
the same objectives

Il

2. mstructlon is segmented into manageable units, each contammg
relate& ob skills

~1hy-




3. eachvleemer ui allmued”to pmceed to subsequent J.nstructlon as
performance objectlves are met :

L. mstructlon offers leanm.ng altematlves

5. if the learner does not achieve the objectlve, a d:Lffer'ent
method of instruction is provided or suggested

6. lear'ner performance is recorded as each object:we is achieved

7. greater emphasis is placed upon exit r'equ:wements (proflclency) ,
than upon entrance requxrements and

8. criterion - referenced evaluation is'used. R

Ten site v151ts were made to exemplary ccmpetency based adult
vocatlonal education programs in elght different states. A bmef de-
scmptlon of each site; including locatlon, contact person, asllool
’ descmptlon, program description,. cur*mculum and instructional materials
: used, staff training in competency based educatlon, and program
strengths and limitations is included in the repor't. '

Examination 'of the open—entry/open-exit nature of the competency
based educatien system could suggest policy and practices for adult
7 vccational education in Ohio.to provide even greater flexn.bllrty in
meeting the needs of students. : . o !
&\a.nger, James, and others (ed ) ‘Abstracts of Selected OOOperatlve

- Adult Educatlon Programs. - Thé National Center for Research 1n
Vocational Education, Columbus, Chio, 1975.

This publication contains abstracts of twénty-nine cooperative
adult education programs at twenty—nine different sites. ATr’/\ese pro-
grams were selected from a list of 108 cooberative adult yeducat'ion
programs identified by program directors as meeting the parameters

listed on the following page.
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" 1. Programs must be cooperative between a private business,
industry or group of industries and a state affiliated
educational agency such as a local school, a cammunity college
or state department. : '

2. The cooperative arrangement may be formal or informal, but the
result must have bath arganizations contributing one or more of
the following: direct funding, participant or teacher release
time, intensive planning, facilities, equipment or materials.

3. The program must be primarily for participants who are adults :
(i.e. over 16 and assuning adult roles) who have less than a

high school education and who are not enrolled in a full'or
part-time traditional diploma-seeking program. . ’

4, The program may include any one or more of the following areas:
job skill training, basic education, computatiocnal skills, o .
writing, reading, speaking or English as a second language. * e

Each absti*apt contains -the fblibwﬁlé information about the coop- |

erative adult education programs identif.ied:

1. cooperating parties and their locations

2. type of cooperative activity o /

3. purpose.of the program | '

4.. demographic information of participants ,

5. brief program overview |

6. program needs assessment procédures

| 7. setting of program object’ivesvi

8. ‘pmg,r'am staffing

9. procedures and materials used
10. pre-planning of the program
11. funding and materials

12.. program administration i

13. job placement °° ’ .

14" commmnication efforts between the cooperating parties
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15. pr.ogr"am evaluation
16. student recruitment and selection
" 17. counseling services , and

18. other pmgram relased activities.

Moore, Allen B. (ed.). Case Studles ‘of Selected Cooperative Adult
' Educatlon Programs. The National Center for Research 1n Vocational
Educatlon, Columbus, OhJ.o, 1975 '

This publication provides a cage study review of five cooperative
adult education progr'alré. selected from the twenty-nine pregrams listed -

_in Abstracts of Selected Cocperative Adult Education Programs. The

infcmation contained in the repor't was obtained through a two to three
day on-h31te visitation of the five selected progranms. The adult pro-
grams were conducted as a Jomt effort between an lndustr'y and a state
affiliated agency. In. the five se;ected progranms . the state affll_lated,
agencies included two community ccllleges, two public school systems, and
one state department of education. A very detailed description of each
of the five cooperative adult education bprogr'ams is given. The case
studies follow the outline listed below: ’ . /

1. cooperating agencies

2. progr‘arn purpose

3. background information ’ -

4, roles and responsibilities of each vcooperati_ng agency

5. participant reaction ' |

6. concern related information such as administration, staffing,
funding and evaluation

7. additional information and unique features, and

) 8. members of the on-site visitation team.
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Oobpémtive ar*mnéemehts with buéiness vand indhstr'y is the theme
fof the twd"pr'eceding citations. While the consortia arrangeméht being
.J.mplemented in Oh:.o may aid in ovemclru.ng any currently existing short-
comings in oooper'atlve arrangements , -these descmptlons may suggest some
: pollcn.es and procedmes that can be benef1c1al to Ohio. .‘I'hey should be
examined within the context of the cur'r'ent study being gtmded by the

Ohio Advisory Cou.nc11 for Vocational Education on oconsortia.
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" CONCLUSIONS

The purpose of this s,tudy"was to identify policiés a:"zd practices
, which have l;ad to the success of exemplary programs in- adult vocational
education in Ohio. Data were collected from adult vocational éducation
personnel, students'} and employers located in the five exemplary. planning
districts reviewed in the study. Examination of the findings presented
.in ﬁ'ne previous section provided a basis for the following conclusions.
##% A1l planning districts had a full-time superusor'/du'ector r'espon-
sible for adult programs, and employed both full-time and part-time
adult vocatlohal education instructors. In addition, short-term hourly
and long-tem full-time adult vocational programs were offered in each
district. | | o
#%% Responsibilities of administrators of adult vocational education
programs in: each plaoning district do not encampass secondary programs.
Same superwisors of adulfvocz:ional education are assigned responsi-
bilities by geographical’location While others‘ are assigned responsi-
,bilities by program type or service area (e.g., CETA program or trade
and industrial education). '
#ik A separate budget for adult vocational _ed\:xoation is develooed anci

implemented in each planning district.

district the adult vocational education budget
must be appmve by the board of education.

ek Each planning dis ict utlllzes craft advisory. committees for each

adult vocational educatlon program. The districts also have a general

-150-
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advisory ocnlm".ttee for the entifé adult \}ocat_ional education prognam
Rkl Each planning district éited using activities to expand and
" develop rhe:.r adult vocatjonal education programs as;
- l havmg total suppor't from the supem.ntendem: and board of
education ,
2. having the monetary funds to support the program and the
dlver-sny of fund.mg sources )
3..'.havmg high quality mstmctofs that are p031t1ve and seek
constant unprovement, and ‘ '
l+.Ar1:he receptlvn:y of busmess ‘and z.ndustr'y, as well as private
camm.\mty members to the total adulf ‘education program. |
hik 'I’he reputation develdped by the adult program is/ssential to its
success. | ' | o
#itk “Each planning district has both formal and informal methods of
evaluating adult vocational education programs. Factors considered in
evaluation include job placement rate of graduates; enrollment figtn‘gs,
éstudent evaluation of course contex{t and 'instmctcr‘;, and?sfudent |
attrition nates from the programs. M . B
Jhie AL plannmg districts cooperate w1th local busmess and mdustry
by . :
1. providing training pmgx;ams for employees both in the scheol |
and at the bus'messl location, and | |

2. developing programs specifically for a certain business or

Lndustry. , ‘,

JkRE AL planning districts cooperate extensively with community agencies
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' such as' the Bureau\‘of -Vocational RehaHilitation, Veteranw's»' T | ) i

Adnunls‘tratlon, Welfar'e Serv1ces and EE.'I‘A , |
#ik - In each planmng d::.st:mct organlzed effor*ts to cooperate w1th area
conmunlty colleges and technlcal schools is limited.
*%%  Each plannlng dlstr'lct supports the efforts of the newly estab- -
. fLished VEPD consor*tla. Utlllzatlon of the VEPD consortia may help

improve communications and increase the awareness anid knowle%e of local

, vocational training prograns.

*#% The board of educatlon must approve candldates for adult vocational -
educatlon teachJ_ng posltlons Appllcants af'e lntemewed by the

dlrector/ supex'v:Lsor of adult vocatlonal educatlon, who recommends one

candidate for final approval.
, , ”"’f?" Over one-half of the adult 1nstr'uc?tors learned of their present

: teaching position by being. personally contacted by school personnel or

admlnlstrators. "Part-time and full- tJ_me teachers varled in the method

il
»

by which they became «

®e.of their present teaching posltlon Full—
t1_me teacners most often became aware of thelr' teachmg posltlon through

' contact made by school pe;*sonnel : However three ma;)or recruz.tment
: . methods (submltted appltcatlon contacted by school personnel heard
” about -posltlon from a frlend) ser'ved as the part-time teachers sOImee h
)\ of, uxformatlon about thelr teachlng pos1tlon |

Rk %ﬂt instructors' salarles in each planning dlStr’lCt are. based
upon the same salary schedule as secondary mstr*uctors and .are adopted
by the board of education. In most districts par'tj-time adult instructors
received an hourly wage, while full—ti_meadult -instbuctors. received a
salary'. In one dtstrict all adult ‘irxstructors received an ‘hourly wage.

® L .
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Three-fourths of the responding adult instructors were employed on a

'.full—tlme ba51s

g

#%% less than one-half of all instructors held a bachelors degree.v : - “.
--Nearly 70 percent of the part-time teachers and over 50 percent of thei

full-time teachers held post-high school degrees (associates or abov ).

#*%% While 75 to 100 percent of the teachers in agriculture home

ecoriomics, business and office .and distributlve education had earned ’
- \d

'-Iat least a bachelors degree; only one—fourth of the trade ‘and industrial

',,education teachers held a bachelors or masters

completed more years of post—high school education. .
L Adult instructors had ‘accunulated a considerable n
of related work experience. Nearly two—thirds had over tey
another one—fourth had five to ten years.

-~

| Significant variation existed in the number of years of work

experaence of the adult 1nstructors according to thelr serv1ce area.
As a whole trade and industrial educatlon 1nstructors had accumulated

more years of work experience than: teachers in. other service areas-
RRAA very high percentage (over 80 percent) of both part—tlme and
- Efull—time ‘instructors possessed five or more years of work experlence .

P

7 At least one-half of both part-time and- full-time instructors possessed
eleven or more’years of work experience | ‘A | , .
#%%  Twp—thirds of the adult 1nstructors had used competency based
education curricula in their adult classes. . Nearly all instructors. who.
used competency based education curricula believed it was an effective '

-

_adult strategy. : -

. . T . ? e

4
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F ddk Leeture, small group and.indiVideil dem;nstnations were utilized1.~
.byvnbst inst%qpters only a small portion of their.ciassroom:time. 7
Supervising individualS‘working on préjeets’or et co—op<EEf}ning
statlons ‘was the most often used teachlng act1V1ty or method.

ek The extent to which adult instructors used small group demonstra—
t;ons in their classrooms varled,accordlng to the number of years of

'post—hign school education they had completed.

**%% Teachers,in all service areas used classroom lecture, small group
and individual'demonStrétions,jand supervision of individuals woéking‘

;. ‘ . "'[' ’\: ,‘ - - ' . . 8 . . . : ' ’ ’ ‘ P

on f¥ojects or at co-op trainlng\Statlons'a similar percentage of their

~class time. , L . , ' -
#%%  Instructors with more years of work eXperience used classroom

" lecture and individual demonstrations a greater percentage of time in
their classes. Patterns of project and co-op. training supervision of

individuals also varied according to the number of years of work experi-

#

ence of the instructors. .

. %¥%% . Pull-time teachers spent a greater percent of t1me superv1s1ng

.

Lnd1v1duals worklng on progects or- at CO=-Op. tralnlng statlons. Full-

» El

tlne teachers also spent a gxeater percentage of their classroom time

-~

lecturing than part—tlme teachers

“*% Tt appears that adult instructors.afe 1nvolved 1n course develop-
' nent activities on a limited ba31s. However, qualitative data gathered

in the sfudy leads to the conclusion that these codrse_development

activities are being conducted by admdnisgretive and support personnel.

*%%  From a list of eight course development activities, adult instruc-

tors were more heavily involved in the job placement of adult students.
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Full-time teachers were more heavily involved than part-time “teachers
~in: | ‘

{

I3

1. job plaoement of sdult students - .a
. 2. oooxdinatioh of courses w;th local etnployer's ' ' : .

3. completion of adult student follow-up surveys, and |
4. work with advisory committees. |

sk Instructors with lesser amounts of post-high school education

' exemlsed higher levels of mvolvement in course ﬂevelopment act1v1t1es s

such as recrultment of Qdult students and work with local employers to

develop the adult curriculum. ) ‘ :

fakAduIt instruetors with more years of work eiper‘ienc;e-wer'e more

‘neavily invol\(ed'ig/visitirxg local empldyers to assess training needs

*

and placing adult students in jobs.. .

-

#%% Tnvolvement in recruiting adult students varied according to:service
area with agricultural education instructors beihg more hesvily inQolVed
;ln this act1V1ty | ” , |

#%%  Adult instructors updated thelr instructional SklllS primarily by

’ attendlng college classes and school sponsored 1nserv1ce workshops.
Part-time . 1nstructors reported that school. spOnsored,lnserV1ce proérams
were the most frequently utlllzed method of - updatlng 1nstructlonal
skllls. The prlmary method used by full—tune instructors ‘was attendlng
college or university classesyﬂ__;\\J/’/ﬁmﬁzf\ _

ik Non—degree holding instructors placed a greater emphasis on parti-
cipation in school sponsored inservice workshops as the primary method
of updating instructional skills than instructors holding post-high

school degrees.
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#*% Adult instructors updated their occupational skills primarily by

'egchanging ideas and techniques with other instbuctors,‘readihg'trade A
publications, and atfending ooliege classeé. Partftime instructors
most fnequeﬁ%ly feportéd'the exéhange of ideas and techniques with
éthér instructors as thé primary method Qf<updating théirfpécup@tional
skills. ' The most frequently utilized method of updafing occupational
skills for the full—tine ifstructofs waslreading pr@feséional trade
pdblicatidns." - = o ' . L \

*%* fhe methbd ofLupgating occupational ékilié:aepended upon the
teacher's Service area. - For example, business and foice education
teachers-primarily used the exchangé of ideasvand techniques with other
instructors, while trade and industrial educatioﬁ instructors read
trade publications as their prihary_means.of updating occupational ,
skills. | | . | |

e ofe
P

The: two planning districts located iﬁ’grban areas offer courses in

the following service areas:
1.‘Businéss and Office Education
2. Distributive Education -
, . 3. Home Economics Educafion, and S
* 4. Trade and Industrial Education.. |
The two planning districts located in suburban areas and the planning

district located in a rural area offer courses in agricultural &)

education, in addition to the ‘service areas listed above. Therefore,

training programs which meet only locdl training needs are being

conducted.,
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dhk Reeruitment methods in the planning distriots include:
1. direct mailing‘of brochures: .
2. radio and television spot announcements
3. newspaper ads B ' e /.
4. mimeographed v“flier*s . o
5. promotion by pnogram instructors, and. S .
6. word of mouth | P | |
Rk Lach dlstrlct requ1res that students énhrolled in adult vocatlonal
education programs be at least 16 yeafsxold and not enrolledpln a
regular secondary school program. ‘ |
ik The major reasons given by adult students for attendlng vocatlonal/
technical classes were to improve job skills and to prepare for a career
or job change. The factor that most often influenced adult students to
attend vocational/technical classes was a felt,‘personal need for job

skill improvement. )

y e
_f*“ Adult students generally planned to complete two or less total

courses tO dccomplish their educatlonal goals.

-

#%%  About one-half of the adult students were enrolled during daytlme
hours (8:00 AM to 4:00 PM). |

lohr About two-thirds’ of the adult students were enrolled on a full-
time basis Attending classes on a part-time basis 1nfluenced about
one-fourtn of the students in their dec1slon to ennoll full-time.

*kk Two-thirds of the adult’ students were unemployed at the time the
study was conducted, a flndlng which may not be typical of adult -~
vocational education in general. The number of full-time adult students
(two-thirds of the students. responding) may account for the large number

of unemployed students (66.3 percegg). However this relationsnip cannot
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~ ®%%  Counseling and assessment is provided for adult students in each 'f,

N
be estaﬁlished from collected data, ' ' ’
k% About one-third of the adult studentS‘paiqxéil of their tuition:
ocosts, while aboui'two-thirds of the students received employer or other J
subpoﬁt for all of theip tuition costs. About 60 peréentldid not pay

’

an§ of the program cdsts.,

planning district. However, the type and amount of counseling varies
from district to district. In the rural planning district no counselors,

dre specifically assigned to adult students. Adults must visit

T e

counselors during the day at the secopdary program site. In the other

!

»

districts counselors are available to work specifically with adult
students. Two of the'districts opepéte asséss%ent centers for adult
students. Four of the five districts have a placement poopdinaror
w@gf@pg with ddulté on at least a part-time basis.

%% Four of every ten adult students received counseling assistance
with coupsé selection decisions. All students who received course
wunseling felt it was beneficial. Neariy two-thirds of the adult
students not visitiug a counselor expressed the desire to have
received thié.assistancg, |

#r Qver one-half of the employers have reimbursed employees. for
tﬁition and othér‘course cbsts ana have.provided employees release
time from work to. attend ;ocational/technical classes as incentives

to improve employees' skills. .

]

*%% The most frequent activity indicated by employers as being con-
ducted cooperatively between employers and the vocational/technical ™

school was the use of employer facilities as a classroom or laboratory.
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]

ki from a list of ten employment tnaiming activities, a majority of
._employers believed that eight of these ten activities should be
"initiated by the vocatlonal/technlcal school. In addition, a majority
of the employers lndlcated that the vocatlonal/technlcal school had
initiated six of the elght activities employers believed the school
should initiate. Therefore, the vocational/technical schools were

5enerally providing the employment tralnlng act1v1t1es deeméd appro-
rriate by employers.




CRIC

RECOMMENDATIONS

Based upon the findings of the study and qonclusions summarized
above, the following reconmandationé were formulated: ’
*k o Adult voca'tipna.l education pmgr'ams. should have a.delivery system
winich is administered totally separate from the secondary school program
R Fvery plmﬁ;xg district shéuld have a full—tiﬁle adult vocational
e:ducatidn supervisor whos’e ?ééponsibili;tieé involve only adult programs

(no sceondary responsibilities). . '

“%%  Adult vocational education pr'ogrém budgets shouid be developed and
implemented separately from the secondary program. ' )
kA .vuriety of recrultment efforts, includih‘g brochures, nézwspaper
dand radio ddver'tiseménts, should be used to attract adults into the
vocdational education, programs., |

i Coordination with other training and cammunity agencies, such as

CLTA, VYeteran's Administration, Bureau of Vocational Rehabilitation, et -

u:terﬁ, shoulil be conducted.

© "I'hem should be more cooperation between public adult vocational

education programs and post-secondary community colleges and technical

sthouls 1n the coordinatinn of vocational training programs.

‘#*%%  Craft and general advisory committees should be an active elemént

of the adult vocational education programs.

+

#%%  Adult vocational education programs should be subject to formal

‘svaluation pmcedureéon an annual ba.:lq
wk#  Urban districts should conduct a feas 1bility study to determine

tne need for instruction in Agribusiness.
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it Schopl‘diatricts should provide counselors to assist adult

vocational education students in selecting their courses.

ke Planning-distriéts should hire both full-time and part-time

;instructors to\coordinate both short-term'hourly and long-term full-time

adult programs. School dlstrlcts should hlre adult 1nstructors on a
full-time basis when ]ustlfled by enrollments.
##%% Since potential adult instructors are commonly contacted personally

about teaching positions, school personnel_should develop a systematic

. procedure for 1dent1fy1ng potent1a1 teachers.

#kk Adult 1nstructors "‘should have obtained a post-high school degree.
There;should be a greater percentage of adult instrctors w1th college |
degrees. | Teachers in the'trade and industrial service area should be
encouraged tc'pur3ue an advanced degree. |

##%% Planning districts should conduct school sponsored inservice work-
ShOp“ and provide adult teachers the opportunity to attend college or
unlverelty classes as a.means of updatlng teachers' instructional skills.’
ek Adultblnstructorsfshould be encouraged to become more involved, in
course development activities such as recrcitment,'wobking with advisory
connﬁttces, etc. Support staff should assist instructors in these
activities. Part-time teachers should be encouraged to become more i
heavily involved in course development act1v1t1es such as job placement
of adult students and coordlnatlon of courses with local employers

*kk Adult instructors should be encouraged to use small group and
Lnd1v1dual demonstrations a greater percent of thElP classroom time.
Expertise in using these techniques could be developed in school

sponsored workshops and inservice activities. Part-time teachers should

-
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‘be encouraged to spend a greater percent of 'th‘eiTP time supervising "

~

individuals working on projects or at co-op. training stations.

-

. . s . v
#%%  Adult instructors should have occupational work experience in the
field in which they are teaching.
hih Instructor's with fewer years of work experience should be more

heavxiy mvolved in v1sxt1ng 1oca1 employers to assess tr'a.mn.ng needs

and placing adult students in jobs.

Tedi

instructors w1.th a hlgner.level of post-high school education
should be more heav11y mvolved in recruitment of adult studerits and,

wor‘ng with Local employer's to develop the adult cur'r‘lculum.«

4

wE Scenool dlgtPlCtb should cooperate with 1oca1 busmess and 1ndustr'y
i;} pm_viding employee training programs deemed appmpr'late by local

aemployers. .

sl

Adult vocational education progrdms should incorporate the latest
'L:'ujuut‘r'y tmr;d:;' and skills into their teaching efforts, since the

ift\;.)rv;\)aeerrxt of jéb skills is a major reason adult students cite for
enrvlling and would impact uibn the reputation of the program: | ’
st Vocational ~':du<.n}tion_ planning di(::t'r‘icts should work with local
aployert, in activities such as ;
G- ase of cmployer facilities-as a classroom o lalxwm‘or'y, andd

oJeve bopment of course cureiculum.
i

o
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TMPLICATIONS FOR FURTHER STUDY

This wdsla descriptiVe'étudy To the reader this should denote
that “the study has explored and described the pvocedures\and p011c1esA. !
bof exemplary adult vocatlonal education ppogvams’ln Ohio. No cause
and effect implications should be drawn in tve,n.nrsv of generalizing the
muuito of t‘ research. ’
The study describes the procedur'es followed and the pollc1es
utlll&(.,d by exemplary progr'ams in Oth and should be read within thls 4
.contc)ct. The results can suggest to the reader procedures and policies
that, if followed, may contribute to the development of an outstanding L
progrdm. T
’I‘he results lnay illustrate to the reader that the -sele¢tion
’ ;?n;c«;:;:; led to the identification of planning districts which o
wor active in Jdeveloping working r‘elationohips wltll agencies
outside voecational e_clooafion. . In short, those that had established
programs with CETA, Vocationdl Rehabilitation, etc., were thosé—thatg
tended to be identified as exemplary. | . , .
Comparison cannot be drawn with what might epitomize a theoreti- .

»  cally ideal adult vocatlonal education program. Suffice it to note,

as nas been donc, nationally and statewide, that the potentlal enroll-
ment in ddult vocatlonal educatlon has not been tapped, even in the
identifie «j pmgzams The potential for growth continues to be great ;

The laryox* context of the total adult VOCatlonal educatlon effort = L

in vhiv pos 5. some implications for further study, some of which result

from unanswered questions in this study.
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. Further research is_suggested'tofaddress:

1. The differential aspects of procedures and policies between ~
o exemplary programs and other adult vocational educatxon (/’”_S:?\k/J
programs.

2. The functional utility of general- and specific (craft)
‘advisory councils at the local level

3. Models to encourage the establishment of cooperative
educational arrangements between vocational education
and other government agencies and programs.

4. " The perceptions of the nonpart1c1pat1ng public of
ddult vocational education.

5. Avocational instruction through vocational programs
to met the heeds of the public. o~
v . . .
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. RECEIVED SCHOOL PAMPHLET LISTING COURSES

" SCHOOL HAS A’ REPUTATION FOR HAVING (MALlTY COURSES 1

. COMMUNITY ORGANIZATION RECOMMENDED THE COURSE

B TRARE

C.E.T.A, OR SOME OTHER GOVERMMENT SPONSORED PRO- 1

" No OTHER SCHOOL WlTHlNCEEASOMBLE DRIVING DlS:fANCé

. ADULT
o . SIUDENIS .
WHA Yoy GOAL IN ATTEI‘DING VOCAT owu_/
Wt 13 lm » 1 Tecmxau_ oouzses AT THIS o)

") "JMPROVE EXISTING JOB SKILLS
ARE ™ CHANGE JOBS OR CAREERS

SUE PERSONAL OR HOBBIE INTERESTS S
W APPRENTLCESHIP asmmaws .

Ebv DO YOU_BYPECT TO ACCOMPLISH nf,s GOAL AT -THIS scuoo;." _’(CHECK owe)

1. “ONLY. ONE COURSE/TRIME SEVESTER :
& ™ EgouaSEs TRIMESTER S : \
g COMPLET: FOUR couases TRlMESTEFT“EnESTERS BANE

T INFLUENCED YOU 10 ATTE!D VOCAT IONAL/TECHNICAL CLASSES AT THIS ‘scHooL?

IRCLE THE DEGREE TO WHICH THE FOLLGHNG ITEMS lNFLUEmED YOI.R ATTENDANCE.

SaW A NEWSPAPER AD

A FRIEND RECOMMENDED THE PROGRAM
EMPLOYER REQUIRED ATTENDANCE

x

FeLr A F.’.ERSONAL NEED FOR JOB SKILL IMPROVEMENT

NANTED 1O IMPROV'E JOB SKlLLS T0 GET A PROMOT ION

GRAM-PAID SALARY, TUITION AND FEES

AND GOOD INSTRUCTORS
‘INSTRUCTOR. CONTACTED ME PRIOR TO COURSE

[

A\

NN
N\
W

1
1
A NOTICE WAS POSTED WHERE ' WORK 1
COWRSE 1S NEEDED TO KEEP PRESENT JOB 1
‘ 1

1

CLASS HOURS FIT MY SCHEDULE

(VYR JVTY REVNY RV
sleleleselesl s

- OFFERED THIS COURSE

WANTED TO SOCIALIZE WITH OTHER PEOPLE .

—_— e - = e

2
EMPLOYER PAID ALL OR PART OF THE COURSE osts 1 2
2

EMPLOYER PROVIDED RELEASE.TIME FROM WORK TO A‘ITEND 1
CLASSES

EMPLOYER PAYED ME FOR THE TIME ISPENT INcwass 1 T2
, IN AIDITION TO M, NORMAL. SALARY/WAGE N

Tumouma FEES WERE REASONABLY PRICED .12

I~ O i

3
~

W [UN) VAR WA |

s

£
4
A

2

T
=

=

OTHER INFLUENCE: (PLE_ASE oescms)
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PARE FOR MY EIRST JOB ' . ’
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© 10
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12)
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18)
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ARE YOU CURRENTLY EMPLOYED?

“ ’ ’ ’ . N )
, BE%YUJAREEM{OYET!?. (Oecxousg‘ : :
P ;"?‘ RS M (25)
’ 5. iHeN DO ERALLY A aLAss ? - (CEcK ONE) = | :
%' § ‘§mEEE:NmGs 00 P.M. T0 @ (ﬁ'M%E) ‘ “
o AW P.M, s M. R : o
. O KENDS (SATURDAY/SNDAY) . 4 .
6. Do vou rYrESND CLASSFS ON A FULL-TIME BASIS RS/MEEK OR MORE)? an
(Ir 'THE QUESTION BELOW) N 6 o aestin7)
Dip. ING ON A PART-TIME BASIS INFLUENCE YOU TO EXPAND YOUR CASY (28
TWEgma TO THE FULL-TIME STATUS? = = :
)RS SO)N
7. Have vou TALKED WITH A COUNSELOR AT THE SCHOOL CONCERNING THE COURSES YOU .
~ MIGHT T \ ) . 29 ®
‘ (IF 5 ANSWER THE QUESTION BELOW 21; l‘g)msvm THE QUESTION BELOW) o N
WAS THE COUNSELING BENEFICIAL YO YOU WoULD YOU LIKE TO TALK WITH A o .
IN SELECTING COURSES AND PLANNING YOR  COLNSELOR  CONCERNING THE CDURSES .
= muazngm you M}grr TAKE?
. ‘ s - - () _
'8, WHAT PERCENTAGE OF COURSE COSTS ARE YOU PAYING? (CIRCLE ONLY ONE PERCENTAGE).(31); ;-
ln 2- - 30 . q' ‘ Sc ! » : Lo
- ‘ ) ‘ \.
)
@
- . Y .
o TN
b K ) ) \ .
» . n 9. . ! ‘
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1.

2.

ql

5.

~ ARE TEACHING

-

HOW MANY HOURS PER WEEK DO vou TEACH7

1. ( ) 14 HOURS OR LESS™¥ _

2. () 15 HOURS OR MORE '
PLEASE CHECK THE SERVICE AREA YOUR ;?URSE IS
‘1. ( ) . AGRICULTURE
2. () "Business AND OFFICE: -

3. () DistriBuTIVE EDUCATION

4.. ( ) Home Economics

br ( ) TRADE AND INDUSTRIAL

INDICATE ‘BELOW THE NUMBER OF YEARS OF WORK: EXPERlENCE YOU HAVE IN

THE AREA YOU ARE TEACHING? (CHECK dNE)

NONE

LESS THAN'1 YEAR

1 10 2 YEARS

3 10 4 YEARS
5 70 b YEARS

) 7 10 8 YEARS

- 11+ YEARS.,

INDlCATE BELOW THE . NUMBER OF YEARS OF POST-H
OR DEGREE PRgGRAM YOU HAVE COMPLETED -RELATED

(CHECK ONE)

)
)
)
)
)

P e R e Yan Tanl

1. « NONE
LESS THAN 1 YEAR
2 T0 3 YEARS

. 4 YEARS ‘
‘AssoC1ATE DEGREE

" BACHELOR' S DEGREE

MASTER'S DEGREE

PLEASE INDICATE _THE EXTFNT TO WHICH YOU ARE
LISTED BELOW? ClRCLE THE NUMBER.

N Nt N Nt N Nt N
»

ASSIST IN JOB PLACEMENT OF ADULT VOCATIONAL
EDUCATION STUDENTS
@
RECRUITMENT OF ADULT VOCATIONAL EDUCATION
STUDENTS '

COORDINATE COURSES WITH LOCAL EMPLOYERS '

ViSIT LOCAL EMPLOYERS TO ASSESS: TRAlNlNG
NEEDS

WORK WITH LOCAL EMPLOYERS TO DEVELOP ADULT
VOCATIONAL EDUCATION CURRICULWM

< lTH'ADULTé CONCERNING EMPLOYMENT
(INING COURSES THEY SHOULD TAKE

COuNSEL
I

COMPLETE FOLLOW-UP SURVEYS OF ADULT VOCATIONAL 1 2 34

EDUCATION STUDENTS -

’

WORK WITH ADVISORY COMMITTEES . '

e

(6)
o1 )
1 (8
1 2 3 4 @
1 2 3 4 o
an
1 2 3 4 a»
SR

Q)

OFFERED UNDER: @

{;H SCHOOL EDUC?T C))
YOU

TO THE SUBJECTAS

-

lNVOLVED IN THE ACTIVITIES

CONTINUED ON BACK SIDE

s



)

R

ND!CATE BELOW_ THE PRl

?A

RY METHO? véb USE TO UPDATE YOUR (133

°

FOLLOWING CLASS ACTIVITIES.,

CLASSROOM LECTURE

OTAL

MUST ADD UP TO
5%, 10%, 20%, 30% 40%,
SMALL GROUP DEMONSTRATIONS 5%, 10%, 20%,301,401,
INDIVIDUAL DEMONSTRATIONS 57, 10%, -20% 30% 40%,
5%, 10%, 20% 30% 40%,

502,
507,
50%,
50%,

NSTRU CHECK ONE )
1. () ATTEND €OLLEGE OR UNIVERSITY CLASSES.
£ () ATTEND SCHOOL SPONSORED IN-SERVICE PRDGRAM/COURSES/
A WORKSHOPS. .
5. () EXCHANGING IDEAS WITH 0THER lNSTRUCTORS. : "
4, ( ) ReaD PROFESSIONAL TEACHER PUBLICATIONS (Voc. Ep. MAG,
ScHooL SHOP, ETC . . ) .
5. () Reap  PROFESSIONAL TRADE PUBLICATIONS - S
b, “( ) OTHER: _ o
7. 1 E BELON THE PRIMARY METHOD YOU USE TO UPDATE YOUR IRADE or =~ (1
) SKILLS. (CHECK ONE)
! ) ATTEND COLLEGE OR UNIVERSITY CLASSES.. .
2 ) EXCHANGE IDEAS AND TECHNIQUES WITH OTHER INSTRUCTORS, .
3 ReAD PRgFESSlONAL TEAC?ER PUBLICATIQNS (Voc. Ep. MaG,
. SCHoOL SHOP, ETC . . ’
4, ( ) ReaD PROFESSIONAL TRADE PUBLICATIONS RELATED TO YOUR AREA.
g. é ; WORK IN THE TRADE AREA DURING THE SUMMER.
0. WORK PART-TIME AFTER SCHOOL HOURS IN THE FPRADE AREA. . .
7. 6 ATTEND MANUFACTURERS/SUPPLIERS WORKSHOPS : .
8. UTHER: _ .
8. Have vou T%UGHT ApuLT VOCATLONAL CLASSES USING A~COMPETENCY BASED Qs
CURRICULU ”
10 C )Y ves 2. ( NO -
Do 'YOU FEEL THIS WAS AN EFFECTIVE METHOD FOR TEACHING ADULTS? (16)
1. ( ) YES 2, ( ) no .
9, HAVE YOU USED OR REFERRED TO THE HEART OF lnsr cTION"” series TO = €17
HELP IMPROVE YOUR TEACHING TECHNIQUES? ,
1. () vyes 2. ( NO
10. How DID YOou FIND OUT AB%UT Eoun ADULI VoCATIONAL Enggg?lon TEACHING . (18) -
POSITION AT THIS scHooL? (CHECK ONE , . |
1. ( ) NEWSPAPER AD.
2. ( ) APPLIED FOR A POSITION PRIOR TO KNOWING F THE OPENING.
3, () CoNTACTED BY SCHOOL PERSONNEL ( TEACHER §R ADMINISTRATOR).
4, ( ) STATE EMPLOYMENT SERVICE REFERRED ME. ) ‘
BT ( ) COLLEGE PLACEMENT OFFI€E LISTED JOB. .
6. ( ) HEARD ABOUT THE JOB FROM A FRIEND. /~
7. () PRIVATE PERSONNEL SERVICE .REFERRED ME. ‘
g, ( ) ALREADY TEAGHING SECONDARY PROGRAM AND KNEW OF PROGRAM
_ . - DEVELOPMENT.
9,  OTHER:
11. CircLE THE PERCENTAGE (X) OF JIME YQU SPEND INVOLVED

lezEACH OF THE

60%,-70%, 80% + 19
601, 70%, 80% + (20
602, 707, 80% + (21

60%, 70%, 80% + (22 -

SuPERVlSlNG INDIVIDUALS
ORKING ON PROJECTS OR -
, AT CO-OP TRAINING STATIONS

‘ .1 2 3 4 5 6 7 8 9

- -169A-
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Q
LRIC
v o e .

4o incentivwe + . attend classes is provided’

Y
*

sase check Lnse activities you have made available to youf emplqyees
ws an iucentive to improve their employment skills through vocational/

tecrniical courses:” (Check as many as apply) .-

xmr.uyees are given release time from work to attend cladses |

5mp-vyeeé nre reimbursed for tuition, texts, and nther fees’
related . classes ' '

smpacyees nre paild for attending classes - . - i’ -

v ——

Cromotions are vased, in part, on the successful co etion of
vocationai. technical classes

truer:  {(PLea.e esceribe). -

e

i ease check th.se activities that you as an employer and the vocational/
tecnnical scnuo. have go-operated un Or have shared responsibi) ity. (Check
43 many 4 apLiy ). ‘

' -

smp.yer facilities huve been used as a classroom or laboratory -

*

¥

s cutiona./tecraicas instructor salary paid by employer

vocationdgl/tecnnical instructor sulary'éhared by employer and
v sution4s, vtechnical school .
RN aoyer recommened vcational/technical instructor for course

J. urse cuntent co-operatively developed between employer and
vocationai/technical school '

.
»

Lapauyer nus wereed.and uupplieé a tratulug stution for.
co-operntive education activitiey

Apprenticeship-training agreements have been developed with the
» wocational /technical school

technical school . .

Ny
. -

P
daterial. and supplies have been donated to the vocational/ @

. ! ” -
W. wu-perative agreements have been made

.tner: (Please describe) ‘ .

"

\ | . S

\




5, VFlease read each uf the activivies listed below that the vocatfbnal/
technical school could perform for your current and/or prospective
employees. To the right of each activity check "yes" or "no" ‘
depending on whether the activity has been initiated by the vocational/ -
tecnnical schoul. To the left of each activity check "yes" or "no"

ir 'ne activity should be initiated by the vocational/technical «nchond,

SEFULD BE L IIATED -EMPLOYEE TRAINING ACTIVITY HAS BEEN INiTIATED

8Y VOCATIONAL. VECHNICAL . BY VOCATIONAL, TECHNICAL
Coffenne _ , SCHOOL,
. . 3KILL DEVELUPMEN®~COUR:ES PROVIDED ON
YED W THE JOB SITE YES N0
)
_______ o GHORT LENGTH EMPLOYMENT TRAINING WuRK-~
N CON SHOPS (1 OK 2 DAY.) PROVIDED FOR. YES NG
EMPLOYEES . . D
o v : READING, WRITING, AND MATH COURGES AR
{e N PROVLIDED ALONG WUIH URKILL DEVELOPMENT YES NO
2OURSES '
I MANAGEMENT 20 SUFERYD Y ChasiBEr pdb
Sk e ’ WORKSHOPG ‘ YES HO
: ‘ o | SKILL TRALNLNG UF NEW EMELOYHES 3 .
{Re N. ) YES " NO
, SEILL TRAINING wF PROSTECTIVE EMPLOYERS
YES du , YES NO
o e UFGRADING ‘THE EMI'LUYMENT USKILLS OF wLDER )
Yl N BMPLOYEES ‘es NG
VUCATIONAL/TECHNLUAL SCHOUL COUNSE'ORS B
YES N | HELP ASSESS EMPLOYEE TRAINING NEEDS YES MO
YUUATIONAL/TECHNLCAL SCHOOL PLACEMENT
YES NO COUNSELORS RECOMMEND AND SCREEN JOB YES NO
APPLICANTS .
VOCATIONAL INSTRUCTORS AND ADMIN-
YRS NO ISTRATORS VISIT YOUR BUSINESS OR TRADE YES NO
AREA TO IDENTIFY CURRENT TRAINING NEEDS
OF. EMPLOYEES :

OTHER: h§§:~’ ,
RETURN TO: Dr. Mark D. Harbaugh .
Arric i tural Administration Buitdin®

2120 by tre Road, Room 208C
At pmbaie o Ohin INciealy

-171A-
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The Ohio State University Department of Agriculturat
‘ v T ' Education
S 208 Agricuitural o
: ' . Administration Building

_— | 2120 Fyle Road -
‘ .Columbus, Ohio 43210

' ~ Phone 614 422-6321 )
P ,.¢ | : ] R . - ' ' “ -
" May 25, 1981

P

’ Dear , ) .

Enclosed is a brief survey instrument being sent 'to you as part
of an adult vocational education research project sponsored by the
Ohio Advisory Council for Vocational Education:

The questlons relate to the vocational/technical school in ybur
& ores, NAME OF ~SCHOOL and employment training
' services provided to your present a.nd/or prospective'émplqyee.s.

ﬁlease complete the survey and return it in the addresséd, stamped
envelope enclosed. '

. Thank you for your cooperetion.

Sincerely,

vy

Dr. Mark D. Harbaugh
MDH/ke

Enclosure
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' " The Ohio State Universky " Department of Agricultural .
' . ' : 208 Agricultural )
' : Administration Building

2120 Fyfte Road
Columbus, Ohio 43210

Phone 614 422-6321

“July 10, 1981

Dear

The purpose of this follow-up letter is to obtain information fram
. business and. industry to improve adult vocational/technical traihing
programs in the State of Ohio. Vocational ediucation needs your input
as an employer to assist in establishing policies and practices which
'will improve adult vocational/technical training programs, and thus,
benefit you as an employer. '

Your participation in this study will make the data more camplete and

the results more useful and relevant. The enclosed survey instrument, N
which was initially mailed in late May, contains questions concerning

the vocational/technical school in your geographical area and employ-

ment training services provided to your present and/or prospective

employees. ; , ' - N

Please take a few minutes to respond to the survey' and return it in the
enclosed envelope by-July 24.- If you have already completed and returned
the survey, please disregard this request and accept my gratitude for
your participation and input. |

-

Sincerely,

Susan Osborne o ) R
QACVE Project Director :

Enclosure

S0/ke
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- Table 51

Frequency.énd Percentage Distribution of Teaching Statyis by
Adult Instructor Involvement in Job Placement of Adult S

&

Teaching Status |

Involvement

No

1

%

Involvement

Amount of Involvement .

l

Constant
Involvement

Very Little Occasional

Involvement

% £ % f %

% -
3

12
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o Table 52
B Frequency and Percentage Distribution of Teaching Status by
Adult Instructor Involvement in Recruitment of Adult Students
Teaching Status Amount of Involvement
No Very Little Occasional Constant ,
Involvement Involvement Involvement -Involvement Totals
£ 0% £ % £ 0% £ 0%

. £ 3% £ 3
2 14.3. 2 1u.3

6 42.8 4 28.6

Part-time

14

100
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Frequency and Percentage

Table 53

Distribution of Teaching Status by
Adult Instructor Involvement in Coordinating Courses with Local Employers

/

Teaching Status Amount of Involvement .
‘ No Very Little Occasional Constant
Involvement Involvement 'Involvement Involvement Totals
" £ 0% L A N
Part-time 10 71.5 1 7.1 1 7.1 2 14.3 14 100
Full-time 16 32.0 4 8.0 15 30.0 15  30.0 50 100
; - : )
198 re
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Table 54 . 8 - '
?
Frequency and Percentage Distribution of Tea ing Status by

Adult Instructor Involvement in Assessing Training Needs of Local Bnployérs

I

1
- Teaching Status Amount of Involvement
o .
! . No Very Little .  Occasional ‘Constant
Involvement Involvement Involvement Involvement Totals
£ £ £ 0% £ 0% £ 3
Part-time 8 50.0 2 12.5 2 12.5 y 25,0 16 100
Full-time 16 32.7 ‘5 10.2 13 26.5 15 30.6 49 100
109 / - 201
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- , “ ‘Table 55 ’ : -,‘ Co \
N o ’ '
Prequency and Percentage Dlstr'lbutlon of Teachmg Status by Adult Instr'uctor : .
Involvement in Working with nocal EBmployers to Develop Adult Vocatlona.l Edueatlon Ctmmculum ”
) N . : i ‘ . . -
g ] L ]
Y, Teaching Status . ’ Amount of Involvement
'3 : ) No Ver‘y thtle v )Occasmna.l : Constant =~ | ,
’ Involvement . Involvement Involvement " Involvement Totals -

. £ 8 £ 0% £ % £ 0% £ 0%

Part-time 8§ 's0.0 2 124 3 18.8 3 18.8 16 100
Full-time 17 w7 . 9 18.u 12 2.5 11 22.4 49 100

) i v -
r ! .
*
“ 202 -

201
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Frequency and Percentage Distribution of Teaching Status by Adult
Instructor Involvement in Counseling Adults Concerning Employment Training Courses

i

-

Table 56

Teaching Status

f

Part-time

Full-time

17

No

Involvement

25.0

4.0

f

L J

Amount of Involvement

" Very Little
Involvement

%

25.0

12.0

Occasional Constant

Involvement Involvement
f % f %
//

6 37.5‘ 2 12.5

13  26.0 14 28.0

Totals
£ %
16 100 '
50 100

203

2U4
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o "\ Table 57

 Frequency and Percentage Distribution of Teaching Status by Adulﬁ.
Instructor Involvement in Completing Follow-up Surveys of Adult Students -

¢ . \

~ \\ Amount of InVleémentv, E |  . o .
k Constant |
" Involvement Involvement ~ Totals

_ Teaching Status

~ No Very Little  Occasional
Involvement - Involvement

'y

»
. .

10 6.3 16
13 49 -




Table 58

Frequency and Percentage Distribution of Teaching Status by
Adult Instructor Involvement in Working with Advisory Committees

- Teaching Status . S - , - Amount .of Involvement

o . ‘ No . Very Little ; Occasional Constant _
: Involvement . Involvement Involvement . Involvement

£ 0% £ s f % f %

6.2 : 0.0
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e - | Appendix G

Frequency and Percentage Distribution of Teaching Status by
Percent of Time Adult Instructors Spent in ‘
Various Class ‘Teaching Activities

oy’
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Table '59
Frequency and Pementage Distribution of Teaqh.mg Status by
Percent of Time Adult Instructors Spent m Classroom Lecture
. * Percent of Time Spent in Classroom lecture
) o8 20 . sy sov 6044 Totals
S O S L S N S N S U S S S WY S
20 13.3 6 u0.0 3 20.0 1 6.7 0 0.0 1 6.7 2 13.3 15 100
0 0.0 1 29.2 1 22.9° 12 ,25.0- 6125 2 uw.2 3,2 . w8 100
,
H




. - Table 60

Frequency and Percentage Distribution of Teaching Status by
Percent of Time Mynstmdtors Spent in Small Group Demonstrations

2

. Z

7 : :
Teaching Status - Percent of Time Spept in Small Group Demonstrations

' 1) o, 20 300 uov sov 50+Y Totals
£ 8 £ 3 S . | £ 3 £ 3 £ 3 £ 8 f A}
Part- time 2 18.2 3 27.3 2 18.2 3 27.3 0 0.0 0 0.0 1 9.0 11 100
Pull-time 3 6.7 11 244 12 26.7 6 13.3 8 17.8 4 8.9 1 2.2 .46 100

|

/ ,
i»
\




Table 61

Frequency and Percentage Distribution of Teaching Status by
Percent of Time Adult Instructors Spent in Individual Demonstrations

Teaching Status , -~ Percent of Time Spent in Individual Demonstrations
N ST 308 sy~ sob 504  Totals
£ 08 £y £y £y £ 0N £ 0y, £ 08 £ 08
« ,
Part-time 0. 0.0 4 30.8 5 38.5 0 0.0 "0 0.0 1 7.7 3 23.0 13 100
' ’
Pull-time 3 6.8 10 22.7 11 25.0 10 22.7, b %2 3 6.8 3 6.8 44 100

13,

212-

ERIC | =

Aruitoxt provided by Eic:
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Table 62
" Frequency and Percentage Distribution of Teaching Status by Percent of Time Adult Instructors
Spent Supervising Individuals Working on Projects or at Co-op Training Stations

.

Teaching Status Percent of Time Spent Supervising Individuals ‘
s 108 208 3 uos 508 608 Totals
£ 8 £ 3 £y £ 08 £ 8 £ 3 £ 4 £ 3
Part-time 1 91 0 0.0 0 0.0 0 0.0 2 18.2 2 18.2 6 54.5 11 100
Full-time 0 0.0 °6 13.3 10 22.2 3 6.7 8 17.8 8 17.8 10 22.2 45 100

ERIC
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Appendix H

Frequency and Percentage Distribution of Service Area by
Adult Instructor Involvement
in Various Course Development Activities
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Table 63

Frequency and Percentase Distribution of Service Area by
Adult Instructor Involvement in Recruitment of Adult Students

’

Service Area , " Amount of Ifvolvement

|

E No Very Little ' Occasional Constant N '

! o + Involvement - Involvement Involvement Involvement Totals

N S S £ 8 £ 8.

‘Agr*icultur\al Education 1 33.3 "0 0.0 1 33.3 .1 33 3 109

. Business & Office Education 1 10 55.5 3 16.7 3 16.7 2 11.1 iS 100

. Distributive Education | 0 0.0 | 0 00 ‘ n 0.0 "2 100.0 2 | 100

Home Economics Education 3 100.0 0 0.0 D 0.0 0 0.0 3 100

Trade & Industrial Educafion 14 32.6 13 30.2- 3 20.9 7 16.3 43 100

N
pam
<
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Table .64 -

Frequency and Percentage Distribution of Service Area by
Adult Instructor Involvement in \Job Placement of Adult Students

. Service Area - | Amount of InVQlVa;lelit i .
.S No . Very Little Occasional Constant ,
v Involvement Involvement Involvement Involvement Totals.
£ s £ 3 £ 'y £ % £ 3
Agricultural Education AR o 00 0 0.0 2 "66.7 .1 3.4 3 100
Business & Office Education ) 5 27.8 v 2.2 6 333 3 16,7 18 100
Distributive Education 1. 50.0 .0 0 0 0.0 1 50.0 2 100
Home Economics Education 1 33.3 1 33.3 0 00 . 1 33 3 100
Trade € Industrial Edication 6 13.3 w6 13.3 ' us 22 u48.9 45 100
° : 18
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Table 65

_ Frequency and Percentage Distribution of ‘ Service Area by .
Adult Instructor Involvement in’ Coordinating. Courses with Local Employers

Service Ar'ea , - . S : Amount of Involvement
N . - . . . . B ) E w : -

No ' Very Little - Occasional : ConSfant' |

Involvement - Involvement Mﬁt - Involvement Totals
T £ 4 £ 0% g

Agricultural Education 0.0 . 0 0.0

Business & Office Education. - 12 66,7 -~ 1 5.6 4 22.1
- Distributive Education . | “ _ 0.0 1 50.0
Home Economics Education — = | : 0 .00 1 , 33.3

Trade & Industrial Education | 5 120 2n9
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Table 66

Frequency and Percentage Distribution of Service Area by
Adult Instructor Involvement in Assessing Training’ Needs of local Fmployers

- Amount of Invoivement

No Very Little Occasional Constant _

Involvement Involvement Involvement Involvement Totals

£ 0% £ 0% £ % £ 03 A

Agricultural Education -2 66.7 n 0.0 0 0.0 1 33.3 3 100
. Business & Office Education 11 61.1 3 16.7 2 11.1 2 111 18 100
Distpibutive Education 0 0.0 0o 0.0 1 50.0 1  50.0 27100
Home Economics Education 2. 66.7 0 0.0 0 0.0 1 33.3. 3 100
Trade -€ Industrial Education 11 . 25.0 b 9.1 15 3u.1 4 31.8 uy 100
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Table 67 ‘\

-

Frequency and l?erceﬁtage Distribution of Service Area by Adult Instructor Involvement
in Working with Local Employers to Develop Adult Vocational Education Curriculum

Service Area

. No
Involvement
£ %
Agricultural Educati:on . -2 155.‘7
Business & Office Education | 11 .61.1
Distr'ibutiven Education L0 0.0
Home Economics Eduqétion ) 2 66.7

Trade & Industrial Education,k =~ 12 27.3

&!punt of Involvement

Very Littlé‘

Involvement ‘
£ 3
0 0.0
"3 ’,16.7
0 0.0
0 0.0
9 éo.ﬁ

Occasional

Invo;vement
£
0 0.0
4 22.2

1 50.0
1- 33.3

11 25.0

-Constant

27.3

Involvement Totals
£ 0y £ %
1 33.3 3 100
0 0.0 18 1bo

1 \§nﬂf/ Vo2 100
0 0.0 3 100
12 44 100




Frequency and Percentage Distribution.of Service Area bv Adult fns
in Counseling Adults Concerning Employment Training Courses

Table 68

ien
i

- -,.,“,.

e

<

-

tructor Involvement

Servicé Area»

o No

T Involvement

£ 03

Agricultural Education 2 66.7
Business & Office Educaxion 3 16.7
Distributive Education 0 0.0
Home E€9nomics Edycation 3 100.0
Trade & Industrial Education 13 ‘2§.9

)

Very Little
Involvement
£ 3
0 0.0
2 1.1
1 50.0
0o 0.0

7  15.6

Amount of Involvement

Occasional
Involvement'g
£ 3
0 0.0
7 38.9
1 50.0
0o 0.0
4 31.1

Constant
Involvement Totals
£ 03 £ 03
A : >
1 33.3 3 100
6 33.3 M 100
0 0.0 2 100
0 0.0 3 100
11 2u.4 ;45 100




Table 69 '

Frequency and Percentage Distribution of Service Area by Adult Instructor Involvement
in Completing Follow-Up Surveys of Adult Students

Service -Area : Amount of Involvement

No Very Little Occasional | Constant
Involvement Involvement . Involvement Involvement Totals

% f % f % f % $

Agricultural Education 0.0 0.0 | .2
Business & Office Education |

Distm'.butive‘ Education

Home Economics Education

Trade & Industrial Education




!
, Table 70
Frequency and Percentage Distribution of Service Area by -
Adult Instructor Involvement in Working With Advisory Committees
Serv‘ice Area ) | . Amount of Involvement ‘ |
= No Very Little | ' Gccasional Comstant
v Involvement Involvement -  Involvement Involvement Totals
: £ 08 £ 08 £ £ 8 £
Agricultural Education 0 0.0 1 33.3 1 33.3 1 33.4 | 3 100
Business & Offioe Education 9. 50.0 . 5 27.8 3 16.7 1 5.5 lé 100
Distributive Education 0 - 0.0 1 ~50.0 0 0.0 1 s0.0 2 100
Home Economics Education 2 6.7 ‘ 0 0.0 l 33.3 | 0 0.0 3 100
'I‘t‘aée & Industrial Education- . 15 33.3 . 7 15.6 11 24.4 B Y 26.7 . U5 1004
2 1 - [
229 7, - 230 *
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Appendix 1 P

Frequency and Percentage Distribution of Work Experience by
~ Adult Instructor Involvement .
in Various Course Development Activities

[
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~ Table 71 | 2
- Frequency and Percentage Distribution of Work Experience .
by Adult Instructor Involvement in Job Placement of Adult Students
: ® L
Years of Work Experience , o - Amount of Involvement :
- | | | No - . Very Little " Occasiondl. Constant |
"~ Involvement -~ Involvement; - ) 'Invol'vement : Involvement V‘I'otals
£y £ b f s £ 5. £ %
1-2 years 0 0.0 . 1 16.7 1 16.7 6 100
3-4 years 1 20.0 1 20.0 3 0.0 5 100
5-6_years b 57.1 0 0.0 {2 286 7 100
7-8 years | 3 25.0 b 33.3 3. 250 12 - 100
, N\ . ‘ .
11+ years ' 8 17.8 ) 4 8.9 13 - 28.9 20 hu.4 45 . 100

232
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Table 72

Frequency and Percentage Distribution of Work Experience
by Adult Instructor Involvement in Recruitment of Adult Students

Years of Work Experience

- : ' Amount of Invdlvement

\»  No ‘ Very Little Occasional Constant
- Involvement = Involvement Involvement Involvement

£y, , £ 0% £ %

66.6
60.0
Y91

27.3

38.6




Table 73

~

, Frequency and Percentage Distribution of Work Experience .
by Adult Instructor Involvement in Coordinating Courses with Local Employers

Years of Work Experience ) ‘Amount of Involvement

No Very Little Occasional ~ Constant
Involvement Involvement Involvement Involvement

£ % % £

Y

0.0 16.7

0.0 . 3 80.0 -

0.0 14.3
9.1

27.3




Table 74 e

j

Frequency and Percentage Distribution of Work Experience
by Adult Instructor Involvement in Assessing Training Needs of Local Employers

)

' Years of Work Experience " Amount of Involvement ‘ :
N . ) \ D
o No Very Little Occasional Constant "

v Involvement Involvement Involvement Involvement Totals

)
oe

£ 0% £ % 0 £ % £ %
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Table 75

' Frequency.and Percentage Distribution of Work Experience by Adult Instructor
Involvement in Working with lLocal Employers to Develop Adult Vocational Education Curriculum

——
Years of Work Experience | Amount of In‘volvement~
No  Very Little  Occasional . Constant
Involvement Involvement Involvement Involvement Totals
° £ s £ % £ s £ v £ 08
o ' .7 . .
1-2 years .. 4 6636 0o 0.0 1 16.7 1 16.7 6 100
3-4 years l’ T2 w00 1 200 2 40.0 o 00 5 .00..
5-6 years 5 - 71.4 0 0.0 1 14.3 1 w.3 7 100
7-8 years | 3 25.0 3 25.0 3 25.0 3 25,0 12 100
11+ years | 16 36.4 § 18.2 10 22.7 10 22.7 . w4 100
240

241




Table 76

: Frequency and Percentage Distribution of Work Experience by Adult : _
Instructor Involvement in Counseling Adults Concerning Employment Training Courses .

.
) Years of Work Experience Amount of Involvement | ! !
lg . No Ver?y Little Occasional Constant :
o / Involvement Involvement Involvement Irwolvement ~ Totals
| £ FEE £ 8 £ 08 £ 3
1-2 years ) | 0 0.0 2 333 . 1 167 - 3 5.0 6 100
3-4 years | 1 20,0 1 20.0 1 20.0 2 %0.0 5 100
5-6 years 2 28.6 1 14.3 3 uw2.8 1 143 7 100
7-8 years 5 WL 0 0.0 b 33.3 3 25.0 12 100
11+ years o ‘16 35.6 6 13.3 13 289 10 22,2 45 100

242 | | » j . 243
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Table 77 " S

‘ Frequency and Percentage Distribution of Work Experience
by Adult Instructor Involvement in Completing Follow=Up Surveys of  Adult Students

f

/ . ' . ) L
-~ A

%

Yeal"s of Work Experience _ | Amount of Involvement
No Very L:.t'tle Occasional . Conétant

+  Involvement . Involvement Involvement Involvement

' S £0%

Tot




+ 7 ‘Table 78

. . Frequency and Percentage Distribution of Work Experience .
“by Adult Instructor Involvement in Working With Advisory Committees

 .Amodnt'of Involvement

}

No - " Very Little Oécasional Constant
- Involvement Involvement @ Involvement - Involvement .

-

:,  “Yeéfs of ‘Work Experience

— © — T — — — . — A -

£2o03 0 £ % £ % £ %

333 .3 50.0 S 0.0
| 'uo'.'o"j ‘

e

33.3

35.6




. . Appendix J
. Pnequéncy and Pefcentage Distr’i.butioh of Wof;k Experience by
Peme;;:rof Time Adult Instructors Spent
- in Wrious. Class Teaching Activities -
L
’
\ .
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Table 79

Frequency and Percentage Distribution of Work Experience
by Percent of Time Adult Instructors Spent in Classroom lecture

Years of Work Experience Percent of Time §@t in Classroom lecture

‘ £y L f 8 £ 8 P WY N Y SN S S Y
1-2 years 2 33.3 2 33.3 2 33 0 0.0 0 0.0 0 0.0 0 0.0 § 100
3-4 years 0 0.0 3 60.0 0 0.0 1 2000 1 20,0 0 0.0 0 0.0 5 100
§-6 years 0 0.0 2 28.6 0 0.0 1 w.3 3 unu8 0 0.0 1 13 7 100
7-8 years 0 0.0 2 20,0 v 40,0 . 3 30.0 1 10.0 0 00- 0 0.0 10 100
11+ years o 0.0 1 37 9 205  9.205 4 9.1 & 91 4 Sl W 100

~
/




Table 80
Frequency and Percentage Distyibution of Work Experienge by

Percent of Time Spent in Small Group Demonstrations

-

,.

Percent of Time Spent in Small Group Demonstrations

5 100 200 30 408 0 60 . Totals
| £ 8 £y £ %V £ % £ M £ M £ MV £ 8
1-2 years 1 20.0 0 0.0 2 40.0 0 0.0 1 20.0 1 20.0 0 0.0 5 100
3-4 years 1 20.0 2 40,0 1 20.0 0 0.0 1 20.0 0 0.0 0 0.0 5 100
$-6 years 0 0.0 0 0‘.0 3 50.0 1 16.7 1 16.7 1 16.6 0 0.0 6 100
7-8 years 0 0.0 3 37.% 2 25.0 1 12.5 0 0.0 1 1.2.5‘ 1 12.5 8 100
11+ years 3 7.3 13 31.7 9 22.0 7 17.1 6 14.6 2 4.9 1 2.4 4l 100
- a
29 "
\‘1

ERIC

Aruitoxt provided by Eic:




Table 81

Frequency and Percentage Distribution of Wark Experience by
Percent of Time Adult Instructors Spent in Individual Demonstrations

Years of Work Lxperience

Percent of Time Spent in Individual Demonstrations

S S 8 7 3% 408 sV 6044 Totals
£ 3 £ 3 £ 3 £ 3 £ 3 £ 3 £ v £ 3

1-2 years 0 ‘0.0 0 0.0 1 20.0 1 20,0 . 1 20.0 0 0.0 2 40.0 s 100
3-4 years 1 20.0 1 20.0 1 20.0 1 20.0 0 00, 0 0.0 1 20.0 s 100 -
5-6 years 0 0.0 0 0.0 .4 57.1 0 0.0 1 .3 1 14.3 1 w.3. 7 100
7-8 years 0 0.0 2 18.2 5 us.u’ 1 9.1 0 0.0 2 18.2 1 91 11 100
11+ years 2 S. 13 35.1 9 2u.u 7 1.9 ° 3 8.1, 1 2.7 2 5.4 37 100
. “ 251
o

ERIC

Aruitoxt provided by Eic:




Table 82

Frequency and Percentage Distribution of Work Experience by Percent of Time Adult
Instructors Spent Supervising Individuals Working an Projects or at Co-op Training Stations

. ’

Years of Work Experience Percent of Time Spent Supervising Individuals
| 5 1 7Y Mmoo s son 5o Totals
£ s £y £ %V E Y £ 8 £y £ % g %
1-2 years ‘1 16.7 0 0.0 0 0.0 - 1 16.7 1 16.6 0 0.0 3 50;0 6 100
34 ym 0 ’ 0.0 - 1 29.0 1 20.0 0 0.0 1 20.0 ' 1 20.0 1 20.0 5 100
5-6 years 0 0.0 0 0.0 120.0° 0 0.0 0 0.0 3 60.0 1 20.0 5 100 °
7-8 years 0' 0.0 2 22.2 111.1 1 11.1 1 11.1 1 11.1 3 33.4 9 100
11+ years 0 00 3 7.5 8 20.0 3 7.5 9 5.0 11 27.5 40 100

22.5

. o

ERIC .

Aruitoxt provided by Eic:




Appendix K

E‘r*equency and Percentage Distribution of Post—ngh School Education
by Adult Instructor Involvement
in Various Course Development Actlvltles

253

-213~
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Table 83

Frequency and Percentage Distribution of Post~-High School Education
py Adult Instructor Involvement in Job Placement of Adult Students

Post-High School Education Amount of Involvement

No Very Little Occasional Constant
) Involvement Involvement Involvement Involvement

' £ s Y £ s £ s
None 1 333 0 0.0 0 0.0 2 66.7
Less than one year 1 33.3 0 0.0 1 | 33.3 1 33.4
2 to 3 years 1 6.7 0 0.0 6  40.0 8  53.3
4 years 1 7.7 5 38.5 0 0.0 7 53.8
Associates deg,e; _ 2 33.3 0 0.0 2 33.3 2 334
Bachelors degree 6 26.1 5 21.7 7 30.5 5  21.7
b o364 1 9.1 2 18.1 b 36.4

Masters degree

Totals
£ &
3 100
3 100
15 100
13 ‘.P
6 100
23 100
11 100
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Table 84

Frequency and Percentdge Distribution of Post-High School Education
‘ by Adult Instructor Involvement jn Recruitment of Adult Students

»

Post-High School Education

Amount of Involvement

No  Very Little Occasional Constant
. Involvement Involvement Involvement Involvement . Totdls -
£ s £ £ s £ =y £ 8
None ’ ‘L 1 33.3 2 66.7 0 0.0 0 ' 0.0 3 100
Less than one year 0 0.0 1 33.3 1 33.3 133y 3 1%0. ’
2 to 3 years' 5 33.3 6 40.1 2 133 . 2 133 15 100
4 years S 6 50.0 4 o33y 1 8.3 1 8.3 12 100
' Associates degree 2 . 400 0 0.0 2 w0.0 -1 200 5 100
bachelors degree 12 52.2 3 13.0 4 17.4 .. 4 o 17.4 23100
Masters degree 5 5.y 0 0.0 3 27.3 3 273 1r 100 . -
’ ‘ _257 - S
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| E | | Table 85 ' - S
’ . quency and Percentage Distribution of Post-High School : .
Education by Adult Instructor Involvement in Coordinating Courses with Lo Employers
- ' ) , . : ) .

i
i
i

Amount of Involvemerit-

Post-High School Education

) Very Little  Occasional ' Constant

Involvement Ianlvement Involvement | Totals )
£ 0% £ 8 . £ % £ 8

* None 2 86.7 0 0.0 1 %3 .0 0.0 3 100

Less one year 2 6.7 0 00 0 00 1 333 3100

2 to 3 years 3 20.0 3.2.0 6 0.0 7 3 200 . 16 100

4 ye ’ 4 33.3 1 . 8.4 3 25.0 4 33.5 12, 100 )

Associates degree f 1., 20.0 L0 00 1 . 20.0 3 60.0 5 100 |

Bachelors degree o Loue N2 8.8 5 217 5  21.7 23 100

Masters degree . 7 | _63.6 h 0 0.0 ‘ 2 18.2 2 18.2 11, 100 .

N

259




X

Table. 86

. Frequency and Percentage Distribution of Post—HJ.gh School ,,’
Educatlon by Adult Instructor Involvement in Assessmg Tralm_ng Needs of Local Employers

4*

’

\.

Post-High School’ Education

.
N
o

A

PN

A
.

_A No'kne‘ o C l
Less than one v'yeajr | R 2
'..2_~.1:0‘3$1vears I ’ 3

vLi‘.V'Yeairs s e - 3
| ASSOCJ_ates degme % ‘ ) _ l
 Bachelors degree .

Masters degree - 7.

' .InvalVamnt

66.7 -
20.0

23.1

Very Little
Invelvement

:

Al

g
L

" Amount of ‘Involvement

g f

0.0 1

0.0 0
20.0 6

7.7

0.0~ .2
13.0 3

0.0. 2

" Occasidnal
Involvement -

»

s £

sov' 0

0.0 1l

4.0 3

1 30.8. 5

33.3 3
13.0 6

18.2 T 2

.

 Constant
~ Involvement

9
-

0.0

33.3
20.0

38.4

50.0

26.%

- 18.2

B w

Totals *-




Frequency and Percentage Distribution of Post-High School Education by Adult Instructor

Table 87

Inyolvement in working With Local Employers to Develop Adult Vocational Education Curriculum

- Post-High School E

P

None
Less than one year

éto3years

" U4 years-

Y

Associates degree

Bachelqr~s .'_éiégree :

. ‘Masters degree

ducation

Amount of Involv_ement

3

Constant

No Very Littlé Occasional

Involvement Invelvement _ Involvement Involvement

E] £ .8 . £ % £.0%
1 33.3 1 33.3 0 0.0 1 33.4
1 33.3 1 33.3. 0 0.0 1 33.4
4 286 5 35.7 4 28.6 1 7.
"2 15.4 2 15.4 3 23.1 6 u46.1
2 33.3 1, 16.7 0 0.0 3 50.0
12 52.2 2 8.7 7. 30.4 2 8.7
0 0.0 3 27.3 1 9.1

7 63.6

N

13

23

11

100
100
100
100

- 100
100

100




Table 88 .

Frequency and Percentage Distribution of Post-High School Education by Adult Instructor
Involvement in Counseling Adults Concerning Employment Training Courses

" Post-High School Education o * Amount of Involvement

No Very Little | Occasional - Constant
*Involvement . Involvement Involvement Involvement

o

% £ g £ % £ %

i

None - - | 66. N 0.0 3 0.0,
Less than one year 33. . . 0.0
2 to 3 years - 20. |

4 years - | - 38,

Associates degreel ‘ . 16.

Bachelors. éiggree 30.

Masters degree S o 36

o
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Table 89

Fi:equency and Percentage Distribution of Post-High School Education
by Adult Instructor Involvement in Completing Follow-Up Surveys of Adult Students

Post-High School Education

-0z~

- None ,

Less than one _year

2 to 3 years

4 years )
\Associates degree

Bachelors degree

Masters degree

No
Involvement

‘Amount of Involvement

Very Little
Involvement

Occasional
Involvement

Constant
Involvement

66.
33.
26.
33.
33.

3.

' us.;\\7 1 9.1

%

0.0

66.7

26.7

25.0
0.0

21.7

oy

%

33.3
0.0
6.6

8™

33.4

21.7

27.2

Totals

f %
'3 " 100
3 100
15 100
12 100
6 100
23 100
11 100

257




Frequency and Percentage Distribution of Post-High School

Table 90

Lducation by adult Instructor® Involvement in Working With Advisory Committees

Post-High School Education ..

o "7 No

Very Little

Amount of Involvemént

, Occasio@ Constant ‘
\ . Involvement Involvement Involvement Involvement Totals
L o S S £ s £ % £ o4 £ 3
None | | o . 66.7 0 0.0 1 33.3 0 0.0 3 100
less than one year . | 1 33.3 0 .0.0 2 66.7 * 0 0.0 3 1060
, 2 to 3 years | Lo 26,7 4 26.7 Y4 . 26.2 3 20.0 15 100
4 years - 4 30.8 1 7.7 2 15.3 6 4.2 .13 100
Associates degree . ' 1 16.7 1 16.7 " 1 16.6 3 50.0 6 100
Bachelors degree .12 52,2 6 - 26.1 y o 17.4 1 4.3 23 100
Masters degree TR N ’ 2 18.2 2 18.2 ‘ 3 27.2 11 100
o , 269

ERIC 268
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L Appendix L

Frequency and Percentage Distribution of PbstQHigh School Education
by Percent of Time Adult Instructors Spent
-~ in Various Class Teaching Activities
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Table 91 / ‘ ’ st

I3

Frequency and Percentage Distribution of Post-High School Education
by Percent of Time Adult Instructors Spent in Classroom Lecture

. 4

Post-High School Education Percent of Time Spent in Classroom lecture

L ow oy 00 o wov 508 6044 Totals
[0 U S S A £ £ 7 £y [ U S |

5 - ,f ® ' ‘ . % /»‘:m . M )

N_Qlle g 0.0 ~ 266.7* . .0 0.0 0 0.0 1 33.3 0 0.0 - 0 0.0 3 100
ot - ' ) '
%ﬁ?s than one year 0 00.- <0 0.0 1 33.3 1 33.3 .1 334 -0 0.0 0 0.0 3 . 100

l"‘;s(\ ) . . I‘ .

2 103 years 0 -0.0 3 20.0 426.7 b 26,7 2 13.3 2 13.3 0 0.0 15 100
4 yéfirs o 0 0.0 - 30.7 2 15.4 3 23.1 3 23.1 1 7.7, 0 0.0 13 100 |
H Assciates degree -0 0.0 116.6 3 50.0. 116.7 1 16.7.. 0 0.0. 0 0.0 6 100

Bache lors degree 1 5.0 840.0. 7 10.0 420.0 1 5.0 1 5.0 315.0 20 100

Masters degree 1 9.1 5 US4 2 18.2 1 9.1 0 0.0 0 0.0 * 218.2 1 100

” o . ¢
. . ~ .
»
271
ES <
4 Y
’ ¢
g

PAFulToxt Provided by ERIC




Frequency and Pemeniage Distribution of

AN

Table 92 °

Percent of Time Adult Instructors Spent in

Post~High School Education by

Small Group Demonstrations

Pbat-m' gh School Education

Percent of Time Spent in Small Group Demonstrations

B ) m m 0 500y Totals
P VRN SR WY SO W S W N S A £y f Y
Nome - 0 0.0 0 9.0.,' 2 66.7 0 0.0 0 0.0 0 0.0 133.3 .3 100
Less than one year 0 0.0 150.0 ~  040.0 0 0.0 0 0.0 1 50.0 0 0.0 2 100
2 to 3 years . 213.3 '§26.7 . 7 6.7 "0 0.0 2 13.3 0 0.0 ‘0 0.0 15 100
N yoars 0.0.0 3 23.0 0 0.0 4308 4 30.8 1 7.7 1 7.7 13 100
Associates degree 1 20.0 240.0 11200 0 0.0 120.0 0 0.0 000 5 100
Bacheldrs degree 1 5.9 317.6 4 23.5 529.5 _ 1 5.9 317.6 o 0.0, 17 100
Masters degree 1111 Y uu.5 3 33.3 0 0.0 111.1 0 0.0 0 0.0 9 100
3 |
)
.
2,.’4})
.~ i
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) ‘ - ‘Table 93
A2 Frequency and Percentage Distribut ion of Post-High Schopl Education by
/” * Pervent of Time Adult Instructors Spent in Individual Demonstrations
. B . - . .
Post-High School bducation ) Percent of Bime Spent in Individual Demongtrations CD
S 25 U T W S VPR S R S
- . " . '
" None . 7 0.0 o 0. - 1333 1 33.3 4 o.0 1334 0 0.0 @ 3 100
Less than one year 0 0.0 T0 0.0 2 66.7 9 0.0 1 13.3 0 0.0 0 0.0 a 100
2 to ) ynars ' L7l - e 2846 u 78.6 3 21.5 | a 0.0 1 7.1, 1 7.1 100
u years o000 5 45 1 9.1 2 18.2 2 18.2 1 9.1 0 0.0 11 100
Aasociates degree L 16,7 IEER R 1 0 0.0 gp 16T 0 0.0 (g 0.0 6 100
Bache lors degree 1 5.0 42040 5 25.0 ‘4 20,0 v 0.0 1 5.0 5 25. 20 100
Masters degree ' NQTRE s 5625 0 0.0 1 12.5 0 0.0 0 0.0 8" 100
. .
- «
‘ ‘ -
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- - 0‘7“
.; e : : ’ ‘ <
S Table
o . Frequency and Percentage Distribution of Po
». Adult, Instrictors Spent Supervising Individualj
- ) - - ’ s ' . 'Rg

»

9y

e
AN

st-;llié,h School Education by Peménf of Time 'y
rking on Projects or at Co-op Training Stations ' -

LY
i

v

Pevcenf of

' Post-High School Education

Time S?ént‘Supefvising Individuals °
| 508

S 5% 10% 208 30% 40% » Totals
e L e . ‘ o . ot - B w . .

) £ 8 £ % £ 8., £ ¥ £ 3 f 3 £ 3 £ %
Norey’ w 0 00 -,000  133% 0 J,Zo.,o_ 0,00 - 0 0.0 2 66.7 "3 100
Less than one.year . 00,0 0 0.0 0 0.0 0.0 0-0.0 2 66.7 1333, -3 100
2 to 3 yéars \ 0.70.0 2 1.3 . 3 214 1 7.1 v 28.6 2 '14.3 2 14.3 . 100

X . . - @ . ‘ I 3 B , . ] L : .
W years’ 0 0.0 1 1.1 3231 1 1.7 3 23.1 3231, ‘2153 13 100 -
Assoc’;ia‘tés degree 0 0.0 .0 0.0 0 0.0 '14]1'5_.,.'7 0°.0.0 "1 167 4 66.6 6 100

Bachelors degree . - 1 6.3 2125 w250 . 2 1%:5 318.7 1 6.3 ,3187 16 100

Masterstegree . .0 0.0 1111 0 0.0 - .0 0.0 222.2 2 2% o Buws 9 100
c . . : 0
- v v » ’
. . » rd ”
L 9 !
N % 4 4- ;
e ~ . .
> N ) 204 ML TN

» : H s . . . . ‘,A N

‘ . ’” ®
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