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" A large number of corporaticn schools were, éstablished in the firsﬁl

three decades of this century. The focus of this r¢search was the examina-

tion of the issues leading to the creation of these hools the organiza-
tional structure they followed, and the intended purposes they achieved.

ng’basic issues about which the discussion of corporation schools
centered were the role of industry in the training and general education of
¥
the worker and the role of public education in training an& educating students

for work. These issues arose in the late nineteenth century and became focal

points for educational decision-making in the early 1900s. The arguments N

4

* which developed about training in the factories, and about vocational educa-

tion in the public schools were essentially disagreements over the role in-

dustry was to play in %edgcation and ‘the in(uence corporate forces were to

have on the goals of public schools.

. The problem of promoting industrial growth while limiting its dele-
terious social effects‘was an issue deggsed by social reformers in the mid-
and late nineteenth-centurf. The school came to be seen as a major aéeqt in
this process. Knowledge gained through schooling was considered as a natural

w

resource of intellectual power through %hich‘deéelopmenﬁ a more integrated

L ’
industrial society could be achieved.  The inadequately functioning "social"
institutions of the nineteenth century were replaced, by the early decades of

!

the twentiety century, with a system of edgg;;ion in the United States.
Through this systematic transmission of "mora

virtue'" and behavior, the tra-
ditional values of society were to be preserved.1 This research focused on

the period during which the Yevelopment of the American educational system

* ' ' . r';L 3




took‘place, but examined,Amefican education from the perspective of the in-

dustrial-edﬁzation movement in the eag}y twentiegh century. .

Because apprenticeship fraining had come to be quesfioned as to its
relevance and adéquacy by the late nineteenth century, a'"popular movement for
formal industrial education"‘began.2 Theispecializatian and standardization

of the assembly line and the increasjngly more rapid technological cHanges

which resulted from tée phenomenon of ~ndustrialization had so "automated"
i

industrial work that a leveling.of'lgsor resulted. Apprenticeship tra ,
highly developed Sut also specific t; "pre-industrial' forms of labor, wéé‘k
no longer a determiniﬁg factor in preparation for industrial work.3
The leveling of the labor force created a new hier;rchy in business
v r
which required specialized individuals with specialized schooling. However,
a result of industrializétion had been the creatidn of levels within which
an employee could move h&rizontally but only with difficuity could a worker

move vertically.a Locked into these positioms, worker movement was sSo re-
stricted that additional problems resulted,for business.

Managers of business found it necessary to étilizé more effective

+ ,

communication and training techniques to assure a smooth, “uninterrupted"
frow of information to the Qorkers at alr&}evels of the industrial complex.
The success of business came to depend on the ability of its mhnage;s to
coordinate all aspects of the industrial process an& to insu;e smooth pro-

duction, increasld output, increased quality of goods, and fewer accidents

5
. and other losses of time and manpower. , -
- .

Business "from the very beginning of industrial development in the
| -

L)

United States," had attempted to exert paternalistic control over its workers.

Control was considered good business because it was believed a more "concerned"

°
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and "inyolved" employer'wguld be one who would cultivate a happiér, better
trained worker. An "{nvestment in peopie" came to be the slogan by which -
* industry would juétify its influence and‘céntrol over the available one half
to two-thirds of the workers'.
time spent @& the factory due to the long working day. Employers recognized
‘that‘ié waskthe worker's labor which'produgif the product and that efficiengy
of work was the facgor which most affected‘the gfofit fromrlabor.? To keep
the worker haﬁﬁy, therefore more productive, became a role of industry.
Business agtempted to influence all aspects of a worker's 11?? by
educatiﬁg him for ;ork and for 1eis)re. "Education fofAleisure, under the

"

\Fonditions of auéomatic_gfoduction," waS'considered education for 1ife.8
' ’
Managers of business thus establisﬁed a rationale for their attempts at moral
"education within the ind strial'training programs of workers. The values
which were instilled 1n j&e worker so that he could 11vé a more productive
life wefe also to insure his contribution to the larger soéial order. The
transmission of these values wastrequiréd.by managers of the’industrial work
order to quarantee the survival of the new corporate societyl' Labor was to
; become educated to take part in this»corpo:;te order of newly industrialized
America. N
‘Moral training, in the nineteenth cquury, had as its major parpose
the prescription and.remedy Qf morai decline. Education had come to be
viewed as a powerful force through which moral decline could be checked and
the antidote of '"proper habit forma;ion" through emotional and attitudinal
training used to cure social ills. Industrial education thé?eforg came to
have mofe than an economic foundation. The moral elevation of the poor took

on -increasing importance as business and society in general sought to reduce

the threat to the social order of a large, poor, uneducated working class.

.
-




Improving the morals of members of the working class and training workers to

fit into the reduced skill levels of industry became the goal of industrial -

9 . " ’
education. Work requirements came to be cast in terms of behavior rather
‘ -

than skill and “control" was justified by the efforts of tfose with power in |
this corporate society to create harmony within the work order for the great-
est good for 811.10

Many persons in the late nineteenth and early twentieth century came
to fear the involvement of iédus;ry in the education and training of workers.
These fears lay in the ideas of wservitqde, control, profit motive," ard aléo

fears about "efficiency." Proponents of the labor movement and other. social

reformers camé to worry about'thé exploitation of the worker.11 An oversupply

of trained workers could result in reduced wages and a large force of '"scabs"

who wouldrhinder efforts at unignization. Management domination of private
corporatioﬁ schools, and eventually the heavy impact of corporate values on
public schooling, was believed to lead to too much specialization and'the
creation of a stratified school system which would fﬁrthef hamper ;he»gobility
of the Qorkiﬁi class.12 | \

Many advocates of thé return of industrial education to the dopéin of
the public schools sought to reduce the fear of the creation, by business, of
an industrial proletariat, and also,to modify the role of industry in Ameri-
can life.l3 From 1890 'to 1930, American public education became alteréd iﬁ
its basic structure and character. Schooling became national in scope and
compulsory for students until mid-adolescence. The curriculum of pubiic
schodls was expanded to include studies designed to helpthe student find

that person's appropriate place in schooling and ultimately in the industrial

economy.la . Paternalism therefore also became apparent in public schools in
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the differentiation of‘cd;;icuia, and particularly in the‘"guidance" movement
of the early twentiet cené‘ury. r

In effect, American public educatisn cooperated with the system of
business.

The values, beliefs, prejudices, and sympathies that formed the

outlook of the leaders of corporate industry were identical to the

views of public educators.l5
Public schools were transformed in the early'years of this century into an
instrument for achieving the objectives and meeting the needs of the corporate:
society. The justification for this restructuring of the American educational
system was that the views of leaders in both schools‘and in business were the
same. -The greater good of all was touted as the prima;y consideration of what
quicklylcadé to be labeled ''class'" education.

The stréss on patriotism and the need to meet the bomgétition of
foFeign business emphasized the goal of establishing America, thrngh its
indusQrial output, as a world power. The prestige oé indygtry wag to be .
maintained by. the educational system as it came to shift from the 9Q2gning"
of students minds to the "accommoda;ingJ of students to industrial work.

Such came to be the patriotic_resppnsibility of schools--traiming students to
fit-the requirements of a Qierarchical work force.16 The traditional intel-
1ec;§:B curriculum of the nineteenth century was replaced in many schools

with a curriculum stréssing "learning by doing.'" A class education came to

17

¥

replace the common education ideal.
*  Education for "all"‘eschewed the class orientation o& industrial

training and "calmed" the fears of labor bx’offering types of preparation

vongidered m;st "appropriate' to the intellectual and skill capacities of

the poor. Many reformers arguced that éhunting some workers into the

¥




S, ‘ 6

e
*

proletariat was a reasonable rationale as those workers were limited by their
"nature' anyway. Questions arose abéqt the right of schoéls to harden class .
lines, but were answered by respo;ses s;ch as "for the/good of the state, for
the well-being of the largest number, and for the 6erpetuity of the st:al:e.;'18
Many viewed industrial educatign as a means of providing dniversal»secondagy
schooling without disturglng the shape of the sogcial structure or permitting
'excessi?e social mobility.19 Such criticism wéé well-founded in view of the
soctal unresg which resulted in Ehe late 19208 and early 1930s from not only
an economic base‘ﬁut'also worker "rights" coﬁsiderations.

The queét;on ff how to make schoo&ing "more relevant to the emerging
corporate order" was the major point abo&t ELich criticism and reform of
. public educatioﬁ dentered in the 1ate.nineteenth century.20 Amer ican public
schooling had become considered of ambiguous value as a source of training of
industrial manpower. The emphasis of schooling became "what was good for
business was good fof iPcietx: and moral education‘stfessed cooperation and
géyf-sacrifice to society. "Ihdivi&ual instruction" was to have as is goal

the education of the 1nd1v{9ua1 for the role one was to play im society.

School and society were to become more integrated and control rather than
21 i

rescue became the premise of industrial training.
o -

Schools had as a purpose the adaptation of students to the existing
conditions of industry and accérdingly had to adjust the "future worke;" to
'indus{rial requirements. If the general welfare of the community rested with
meet ing the manpower needs of industry, then labor would have to be "dignified"
and efforts to make it more effective (cfficient} were justhfied. Creating

an industrial working class from the urban poor was hidden under the guise of

"equal ity of educational opportunity for all." Schooling was to allow the

5_.
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child to "realize'" his most appropriate position within the work order and
was fo meet the needs of society and the child by preparation of futufe work-
ers for their "ﬁost ﬁrobable life career,."22 Public education 1in Amé;ica )
theféfo;e became heavily involved 16 campaigns to end urban poverty and crime,
to Americanize fo}eigners, to rejuvenate the democra;ic spir}t,-andlto educate -
childrenhfoF accommodation into this "1ndustrialh society. The 1mage of the
highly organized, smoothly working structure of a corporation became that
adopted by American "Progrgssive" educational 1eaders.23 This image of edu-

cation shaped the form and direction of twentieth century American public

A Y ’ .
education. > ' - . \\>
‘ Mainstream industrial education of the mid- and late nineteenth cen-
tury was a popular response to the necessity for schools to assume mofE\mQQ;.
ual training of students. Much training of students was supplied by appren-

’

ticeship courses and by manual training and trade shcools; but in the early

24
1900s private industries and vocational schools set out to assume this function.

The manual training idea of "educated labor'" was that the‘worker should
develop specific work skills and also receive instruction from a liberal arts‘ \
cu:ticulum.25 Learning by doing was combined with a general educhtion? , <

Industrial education’was’fﬁ prepare a‘worker in more than the skills
'ﬁeeded for a job. The teaching of 1ndustfiousness‘and the clearing up of
;cﬁaracter problems was hoped to lead to improved worker-manager relations as
wofkers came to realize and appreciate thefr piaq? in the work order. Laker's
schooling was hoped to relievd labor problems which many managers of business
,-a;d many educators belicved were simply the result of ignor;nce.

-~

Vocat fonal training became more and more emphasized as the impact 037
e

business valuces and industrial cthics was more fully felt by schoolmen in &

-
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early 1900s. The results of this impact were an intensified commitment to the
integration of the school and the economy and a‘justification for the utili-

| 27

tarian value of diversified schooling. A more practical, a more vocational

@

type of schooling for students was demanded.

»

Corporation schools were examined as a response, Specific to industry,

-

-

to the need for vocational training; but also dmportant to examine was the

parallel.growth of vocational education in the public schools from 1900 -to g
1930. Schoolmen adopted the corporate model of administration, and.gfficiency,
also became their goal. Compnlsory attendance, vocational guidance, and the
differentiated currieulum resulted fromAthis new focus on a more practical
education which was to assure tne nation students prepared for citizenship in
the indostrial order.28 Vocational training became occupationally specifiq
and preparation for a -vocational life was stressed. Specifie training, not
general education, and education in the general social and‘personality traits
suited to corporate organizations became the function of schoole. The assump-
tion of dissimilar abilities and different desires and capacities of different
classes became the justification for the "democratic" preparation of stueents
as cooperative workers in industry.. 29 "Equal educational opportunity"
was argued as being satisfied by providing differentiated schooling. However,

: d
industrial training officially sanctioned tLe emerging class structure of ‘
corporate industrialism.30 The "eqoal education" ideal of the nineteenth cen-

e tury became fully subverted to "equal opportunity" by the early decades of the
twentieth century. |

Corporate education had many shared purposes with the developments in

industrial education in mainstream public cducation. School ing In Amcrica

had shifted from carly colonial trade training to an emphasis on factory

1n | -
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training.31 This shift in emphasis to an on-the-job setting for the training

of the worker was the reason why many corporations came to support some form

]

of industrial education outside the mainstream of Aﬁericen'public education.

For those who could afford to do so, usualfx the iarge;'companies with a

broader financial base from which to function and a larger work force neces-

sary to train, specific job training amd related genefal education came to

be an efficient means by which. to meet both immediate and long-range needs of

industry.32 The scientific management of schooling beca&e a function assumed
/ B \ ’ ¢ - ‘
by industry not only for reasons of efficiency but also because public schools

S

had failed "to meet the higher industrial needs of training.” <Public and

»

‘private schools, offering specific industrial training proérams were unable

to provide the numbers of workers needed by industry and were unable to adjust

their programs quickly enough‘to meet the consfantly‘changing technological’

b
3

skills demanded for factory jobs ‘ o}

Training on the job was to become an important social fact and thé

.

‘relation of training in an industrial setting to the American educational
. ~
system was important to examine in order to understand the origin and rational‘

. v’

‘of corporation schools. Training in 1ndustry became an integral part of the

modern productive system because of need.33 The training in industry rationnle

. was supported by its learning- byzﬂoipg emphasis and its opportunity provided

to workers to rise within the system--to achieve success within the "industrial

! A

34

democracy."

Education jin industry essentially offered nothing new as a method of

training and cducating people. Education for a job and on the job had long

been practiced in America but as industry ecxpanded, 4 premium was placed on

qdick training, thcrefogb eff icient productiorn, therefore increased profits.

) . ,

P
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/Informal on-the-job types qf training were supplem%pted in many fac-

(3]
* ~

tories, after 1900, by more fofmal- rams which included general education’ V ¢

and formal classroom instruction ﬁodelled after Che methodshused 1in the public .

N
. » . * ' .

schodls . Despite the fact that the. existing agenciés for education were not

meet ing the needs of industry, it must be rioted that the growth of corporation

N -

. ) ’ 1
schools can be tied to business pnternulism and efficiency.36 ‘BusinSSL leaders
. - J oo

were certeinly not blind to the impact such training program$ ceuld -have on -
the control of the worker. ' ) L . -
- "Training" was the'lubel.substiCUEed by many in 1a¢ebtry for "educa- —

. . » “ .
tion" “fq stress the place of corporation schools outside mainstream education.

\

.

Thoughbsuch programs %b'not have a wellJfecorded history anmd- though elcﬁ'pro-

gram was a separate effort, all arose out of similar conditions and functioned

in much the seee_way. Therefore. though educution in 1ndul§py took the form

of "corporation schools" the mQveme as sporadic and was not of an "1nsti— ;

» *

é

tutionalized",chnructer.37 Enough common characteristics can be found however,

-

to examine corporation schools as a graup, add as a movement by corporations

from 1900 to 1930 to meet the neceds of industry for trained man‘apwer Kﬁﬂ\to

establish.a spirit of cooperation within the indusatrial nééting by educating

the worker for industrial citigenship. b0
AY

) The context within which corpbsate cducational prograps were créated
was the phenomenon 09 industrialization. The respenae by industry to Lﬁe lack

of efficient and adeqyate public fndustrtal educatlonal programé wap to create

schools within the factory. As these achool s grew in number-and their programsg,
. ‘ ’ ) - ! .

in scope, ndvocntouiof tradit fonal motes of schooling reacted with objections

to the fnvolvement of busines'. in educyt fon.  lowever, "as industrial devel-
)

opment procecded to became o dominant factor in the cconomic ‘1ife of America, !

. ’
¢ ) )
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.vthe implicationérof industrial education ‘whether in affactory setting'or in
- : o

A‘public schoﬁl, commanded attention?8 Seldom were points-of commonality between

fprivate/{ndustrial training institutions and public schools discussed.. Shared

purposes were»not examined and though public educators who favored education

for work‘advanced vocational education legislation in the -early 1900s, few
/" others spoke'togthis issue. :Most public school educators continued to view,

[

as a challenge and’ threat, the involvement of corporations with educational

policy decisions S i - o ' ‘ L
Industrialization was the causal ‘event leading to education related

© to industry. Industry constantly demanded more skilled machine- desiéuers and

' 4

'planners to.improve production_set—ups.' However, these advances led Lo the

skill dilution of the mass production{system and to an increasing need for

L

;efficiency and "cooperation" among workers. Adequate training for work came

/

to mean attention to order, regularity, punctuality, strict adherence" to

~

rules and the ability to coopepate with- co—Workers——and with management.

»This trans ormation in the culture of work stressed the deVelopment of attri-

’~butes (att_ ) necessary for the new work culture. 'The modern employer

had tmo goals to meet which were to’ be facilitated by this type of behavioral

training l) to insure harmony and the development of 1ndividual powers = .

L3 K -

'within the internal organization of business and 2) to cultivate both public '

andTworker good.will at every point of business.

v @

'BusineSs'Las faced with a number of specific problemsvrelated to

worker‘attitude and satisfaction in the job settingg An inadequate supply
‘of employees demanded.the‘deVelopment_of_trainedﬁwbrkers; a-lack of highly
skilTed or technically trained employees for promotion;created the need }s\

- develop managerial talent; the demand for higher grade productionvthanlthat

’ 2
»
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produced by ugskilled workers caused industry to train men in order to improve

the quality of their output; the: too”frequent turnover of labgr forced companies

I
t

to consider 1ncentive programs to reduce the rate of workers leaving for other

“employment; " and waste and acc1dents from carelessness or 1gnorance" of untrained
i N .

< ‘ ‘ 41 . ) ’ - . .-
workers was to be reduced through education. ‘Corporation 'schools were estab-

lished to meet all these needs.L' ' ' . ‘

v

Public sentiment was or1ginally not 1n favor of public monetary Support_:
_ »
for the training of students . for busineds, therefore corporations undertook the

~

training of workers to meet the specific needs of each company. The National

I3

Association of Corporation Schools (NACS) which merged with the National Asso—

'c1ation of Employment Managers to becbme the American Management Association in

. B
E

1914, stated the general aims’of’ such schools as developing the employee to the

*

‘highest level of efficiency, thereby 1ncreasing the efficiency of industry, and

established a broad goal of influencing the established educational institutions

!

to favor industrial training 42 Public sentiment was eventually swayed by fa—

vorable economic conditions and the superpatriotism of the World War I period to

support industrial education in the public schools.

-

This study ‘was llmitedjto the/period from 1900 to 1930 because it was
during that period that most examples of corporate education became. viable
forms of schoolingvfor worhers.‘ The study ended with the 1930s because the
economic and social upheavals of that decade led to the demise of most cor-

poration schools or to their transformation into decentralized, specialized

w

types of training no longer under the .umbrella of a formal comprehensiye edu-
- . .‘ ’ 3 . “t

cational structure. Also a "system" of American education had become a

reality by the 1930s and the managers of business saw the assumption of indus-

. . P
.

trial training as a responsibility of the public schools.

>
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' Corporate education, :from 1900 to 1930 most closely modeled a "systemh

-~

of industrial training for %orkers. Though the system consisted of numerous,

separate; independent efforts byAlarge corporations, it was, overall, effectiye
B . . : / ’

- in meeting most immediate and many long-range needs of industry. Workers were

educated'in the skillsvdemanded by the mass production system and in the atti-

tudes necessary for survival in the emerging corporaté order.
: . : i )
The purpose behind the idea for corporate education was an "investment

-

“in people. Corporate leaders realized that without the coopération of the

‘

worker they could not obtain favorable conditions for production. By education

. C

and the offer of the incentive of promotion within the company labor hierarchy,

“»

and by correcting social maladjustmenbs and improving working conditions, man-

J

; agera hoped to.create stability and harmony in the factory setting and create
a '"rational" market; for the goods created by and purchased by labor.I‘3 Indus-

K ftry hoped\fo realize a profit not only from the consumer market (of which la-
, : L. ‘ -
borers were memberS) but. also from savings of time, material, and manpower on

the job. Efficiency was the keyword and the goal of business.

Training programs started with the education of foremen with an em-.

> /

phasis on educating them.to transmit, effectively,‘company policy. Also, mana- )
gers believed that foremen (workers) educated in the problems of business would

" not only’ provide the company with savings realized from the inexpensive pro-

duction of skilled manpower but would also provide the company a return by -

~ increasing the understanding of the workers about the problems of business.

It was believed this understanding would promote a spirit af cooperation,

would increase the development of company loyalty, and would provide a com-

v

munity spirit within which each "industrial citizen" achieved his maximum

vpotential for the good of society.

P
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Training employees in the specifics of work of course improved pro— »
; —
duction but the goal of. teaching the ‘men about busTness was atprimamy consider- / §

BN ,.,1

ation of industry. -Managers saw the formal training.of workers'as a means by

¢ -
;

which they could affect 'quality" control over their employeeS'and saw the

£

. -

groups of trained men as a pool from which they could identifx ahd specially

48 \ :
train future executives. Therefore, training programs were,established not

v ] »

. 04.,__1 * A : .
train available manpower‘for the manual needs

only to improve'production and t

of the industry but also to perpetuate the industrial institution by developing
5 .l
industrial intelligence, by fostering conténtment by providing the incentive
I

to warkers of education as preparation for promotion and by rewarding the edu-

cational achievements of worgers.by gdvancing guch men into the management)

positions of the company.l’6 e
The low numbers or available workers in urban areas in the first two

decades of this century caused,industries'toaoffer incentives, such as edica- o

tional programs, just to get men to come!%o the cities. The flow of to

urban areas was heaviest during this period but , still the drive for efficiency

continued in the factories. Businesses reafieed that manpower could often be
; , .

replaced bydhachine‘power considered by many ‘managers fore reliable.l’7 Ma-

chines were frequent replacements for lafge numbers of men but the rationale

. . 8 g )
offered the public was that such "labor-saving' devices also reduced the cost
- of goods which created a beneficent cycle;fér the" worker (also a consumer).
.d‘ N ’E;
Besides, said industry, men would always be needed to design and repair and .
N v 3

48
run machines .and set up new production techniques. + ,Labor could understand

the principle of business behind lowered costS{but ‘those without jobs could

hardly rationalize their lack of income by such considerations.
E) .




15

l‘ . [y !
ciency. o A major pyrpose of training for efficiency was also recognized as

the development of 4 nagerialvtalent. In 1921, the American Federated Engi-

" neering Societies reported that fifty' to seventy-five percent of the waste '
in factory production could be attributed to ineffective management:.50 In-
dustries wished to waste no time in developing such manpower and meeting, the

demands for increased production, quality goodé and greater profits.

A chief argument for the development of~industrial education. in what-’

ever form was to fulfill America's economic "destiny," to develop het natural

Jresources of both manpower and natural materials.str\zfjbecame "America s,duty

to guide the continuing evolution of the Iron Man intelligently." n>2 %hefécien—

tific management of worker education was modeled by corporation schools which
adopted the methods of f;rmal\educational instruction and provided what many
leaders in educational theory were advocating--educgtion in a natural, "life"
" situation. ) ; ’ |

The boreéom of the mass production system increased worker alienation,
however the task of the corporation schools came to be an emphasis on dealing
with the problems related to worker personality‘adjustment, nroper habit for-
mation, and value conditioning-—industrial intelligence development. Devel—

n

oping industrial intelligence was to allow the worker to percﬁive his contri—
bution to the total process and was believed. to reduce alienation and to allow Xﬁ
the worker to expérience satisfaction in his role in the’industrial order.
Training and education were to lead to the creation of industrial citdzens,
making a meximum_contribution to the inaustrial order of Anerican society.

The rationale of industrial etlucation, especially as expounded by the

originators of corporation schools, was to meet a number of criteria. FEducation
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in industry was to provide the democratic ideal prFquality of educational

opportunity to workers. Workers were to be identified for promotion through

.

training programs designed to find their capacity and mold them to fit the
needs of industry. Maximum-productivity of all Jas the goal of industrial

education and shpplementing on:the—job training with formal classroom instruc-.
tion was intended to develop the "whole" man, one who would be best prepared

. 'ﬁ R
to contribute to industrial progress this degree of productiqq. Acculturating

/

:

the employee to imdustrial work would be education for work, for the job, and

preparation for promotion. The benefits to the worker were considered, by

»

industry, to be many. The benefits of training to business were of an even
greater magnitude. The creation of an efficient, loyal workforce would de-

crease the need to restructure the monotonous work setting and the spirit of,

'

harmony &h&’cooperation would (it was hoped) reduce the focus, by labor unions,

on the faults of business.53 o ] : :

-~

+In theory, the incentjves offered to workers by business in forms such

as educatiopal programs in corporation séﬁdils_were basea on "enlightened"
attitudes. In practice, the basis of these attitudes was questionable. Though
business obviously wanted to protect its investment in peéple\in order to
realize a rethrn, the opportunities for control qf the worker and the perpetu-
ation of the class structure within the labor hierarchy cannot be denied.

The "system" of corporation schools in the early 1900s gained idenﬁity
as the programs became successful, It was recognized.khai ;??porazion school
pfograms atlowed the partiéipation of many individuals in education in con-
nection with their occupation and that such modéls often became those absorbed

by public school efforts to achieve similar goals of industqial (vocational)

training.sa By providing comprehensive educational programs to workers,
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American manufacturers set up mogels of corporate education which, though they

differed 1n“jurr1cular.and organizational featuras, functioned 1n'comparab1g

ways to achieve common purposes. Corporation schodls were established to solve

-

. ¥ . - , . ) *
the problems created by. industrialization and, in most cases, were judged

.

4 4 .
successful. They also estab11;REQ'briteria by which other such programs could

L

be evalugtgd. A ' - , ‘ / Q
There existed no typical corporation school in the time period studied
?ecause of the diverse conditions and different demands of each industrial
8
organization. However, a typical administrative organization existed because
many of the directors of corporation”schoeols got'together at conferences held
by the National Society for the Promotion of Industrial Education or many

belonged to the f\lACS.SS

Corporation schools modeled public sg¢hools andlthe
programs they adopted supplfmentea on-the-job. training in the factory setting
with formal classroom instruction. The scientific managemeﬁt of instruction
involved both full-time andlpaét—time education of the worker with factory,
Elass?oém, and office types of work traiping.56 The training of the "whole
worker' was emphasized in many corporation schools and included the develop-
ment of specific skill requirements, Feneral edﬁcationalicourses, educati&n
for leisure, and the developmentwof géneral social and personality character-
1st1cs,” The significance of the development of worker aptitude and attitude
Qas recognized by business, and corporation schools provided training In both
aspects.57 Factory schooling had a definite gsocializing function in thg
preparation of,khe laborer for work and the assumption of industrial citizen;

l - 7/
ship in the work order. v ’ '

Accommodat ing the laborer to industrial work was achieved through

"learning by doing" types of training combined with general education

[N

pan
o
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instruction. Most corporation schools- admitted all "qualified" employees into
¢ /

i

the educational programs. Criteria for:entrance were physical fitness, sex,

ability, and the desire to improve one's position.58 A criticism of such pro-"

grams was that most cofporatioh schools, as did public Schools, offered a |
"glass" education and hardened class lines. In many industries, non~white or
foreign-born persons or females were not offered tﬁe "equal opportunity" of
'eQucatibn. The most menial and the least skilled jobs were given to pers?ns
from racial or ethnic minority originé. Few f;males were hired for other than
’secrecarial positions in industry and those.positions iﬂbolved a minimum of
,3&

vertical mobility. P

Special training programs for college graduates, skilled technical

workers, and supervisory personnel; proérams for unskilled workers (such as
Americanization*classes): and grade apprenticeship programs were the most
common types of schooling-offered by the corporation schools surveyed in this®

research. Specific'and general subjects were offered to augment a worker's
. .

N -~

education but these courses were usually business-oriented. Workers were
Al

usually paid for their work in the shop and for their time in class. Many

i
- 3 - (. .
corporation dchools came to be labeled fcon;inuation"‘schools and some indus-

tries also formed cooperative school programs with local universities or high

schools.
-

S

Some examples of corporations which established schools in the period
h]

studied are as follow:

»Ame:ican Locomotive
American Institute of Banking
American Telephone and Telegraph -
Baldwin lLocomotive Works
~ Bausch and lLomb Optical
) B. F. Goodrich
. Brighton Mills
v Brooklyn Fdison




>

Burroughs Adding Machine _ ;.
Cadillac Motor Car
Carnegie Steel
. Commonwealth Edison of Chicago N
Curtis Publishing . ,
Equitable Life Assurance Society »
Ford Motor . \k\\/
General Electric 7
General Motors
Goodyear Tire and Rubber
¢ International Harvester
' Ludlow Manufacturing (Mass.)
Metropolitan Life Insurance
Milwaukee Electric Railwéé & Light
Newport News Shipbuilding & Dry Dock
New York Edison
New York Stock Exchangg][ s ,
Prudential Insurance —~
Singer Sewing MaChine I ’
Standard 0il
Swift and Cgmpany
Wayne Knitting Mills (Ind.)
Westinghouse
/Western Electric
White Motor Company (Cleveland, OQio) 59

Corporation schools became models of efficiency and dealt with the
problems of social organization which.required an interest in worker charac-

teristics and social life. The aciivities of corporation schools were designed

4 _ e
to fit the worker to the modern industrial organization -and were oftenibex//

successful that their programs and organizational features were adopted by

public schools,\60 »

1,
“

Corporation schools were rated 4 success in impr0ving efficiency in,

production and in education of the workers for industrial 11fe.61‘f They were

2

judged superior in the responsiveness of the students (as compared to public

’ 0

schools) and showed superior performance results from their methods of teaching.

Corporation schools achieved their objectives. 'Business training paved the
way for mnny-promotions, the quality of production improved, and labor turn-

over was better controlled, while waste and the number of accidents Serc

21 o
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. reduced." This success of corporation schools also offers points for consid-

3 . / .
eration about the relation’ of the economic motive to efficient learning.

Failures of corporation schools were that they were too specific, tao

selective, and too parochial. They could not meet the criteria of efficiency'g

\

_ to the 1nrger social communitxibecause they could not provide universal edu—‘ S\~N«
¢ .
. cation and could not reach enough workers.'63 Corporatien schools were, by

the nature of their goals and setting, too limited in scope. They could not
offer a breadth ,of view of gsociety and institutions other than 1ndustry,nor

- could the program enéompassigeneral cultural development.6a They did not,
- kS

in fact, provide equal opportunity for af& to advance within the corporate

management structure and were not as democratic in their promotional practices
o

. 6
as advocated.

Though manpgers of business promoted education as reducing the worker

)

turnover réte, increasing the number of available skilled workers, and de-

creasing the effects of unionism, the discriminatory practices of management

-

personnel perpetuated labor unrest and stimulated the groﬁth of unionism.
Much of the shortage of skilled workers can,be attributed to the waste of man-

power which was "thé result of economic discrimination against minorities,

particularly negroes.”§6 Though many white, native born, english-speaking

males were able to rise in’Ehe factory hierarchy, jobs often did not even

2 exist for women and blacks and the illitegate dmmigrant was hired last and

-

given the worse job in the factory. The paternalistic relationship between

[}
capital and labor would, in the 1930s, be replaced by one of antagonism. )

Union activities in the 19308 were one aspect of the general social

unrest created by cconomic hard times and the attitudes and practices of , i

- . .
business. ' The climate of the Industrial setting became one characterized by




u teaching of personal relations and strategles for everyday living rather than |

-

further alienation of workers, by a fear of loss of job security, and by a

lack of loyalty as incentive programs were reduced in number .

The recessions forced many companies to reevaluate their educational

~ -

programs and few found ‘justifiable reasons for continuing their factory schools

beyond 1930. The concept of comprehensive industrial educational programs in

a factory setting was abandoned and businesses replaced "formal" education with
\

on-the-job, apprenticeship types of schooling.67‘ The réturn to foreman train-
4

ing and the expectation that the foreman would act as the key man between maaq‘ .
agement and labor emphasized the rift between management and the lower ranks.
The decentralization of training and the assignment of training responsibility

to foremen was, in effect, a return tq\the older apprenticeship’system of edu-
>
cation for work. Howéver, not all aspects of a job could be learned by or

taught by a foreman alone. Therefore industries began to put pressure on the
public schools to assume more responsibility in the education of youth.

The economic benefits to business of industrial education at public expense’ )

were not overlooked. ' . >

Publi¢ schools directly absorbed some private industrial educational

programs. The final demise of corporately supported éomprehensive education

69

-~
of workers was almost complete by the mid-1930s. As more and more federal

,
and state monies were channeled into vocational types of public education, the

*

- i
was complete. Schools were also unable to continue vocational training such

-agsumption, by mainstream schools, of all general educational responsibilities

as that offered by industry and through the twenties, thirties, and forties

and the emphasis of public schooling was seen as "life adjustment" and the |

the teaching of academic or vocational skills. The schools were called upon

, ' 23
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to fegress the failures of family, culture, and economy and to teach‘the youeh
of America resistance to the delete};ous effects of urbanization, mass media
indoctrination, and to deal with feeiings of alienation and frustration which
reseited from the economic situat:ion.7Q Public schools increasingly became
the agents of social refoem and business narrowed its methods of job training
to delete all attempts ae social reform, supporting the institution of moral
education in schools during this period. Schools, ideally, became in charge
of the problems of youth. Corporations, though having experienced successes

as well as failures, for the most part turned the "business" of schooling over

to public educators.




e

. o FOOTNOTES , AN
' \\"//
., 1. Marvin Lazersor and W. Norton Grubb eds., American Education and Vocg-

tionalism: A Documentary Hiétotx_(New York: Teacher's College Press, ,
1974), pp. 8-9. / A. ..

’

*

2. Berenice Fisher, Industrial Education: American Ideals and Institutions
(Madison: University of VWisconsin Prass, 1967), P 5. ] :
3. Arthur Pound, The iron man 1n industry; an outline of the social signifi-
cance of automatic machinery (Boston: The Atlantic Monthly press, 1922),
P- 13. , ,iv

<
~ - -

4. Paul C. Violas, The Training of thé Urban Norﬁing Class: A History of
Twent ieth Century American Education (Chicago: Rand McNally College
Publishing Company, 1978), p. 5.

5. Joel H. Spring, Education and the Rise of the Corporate State (Boston:. -
Beacon Press, 1972), p. 23. . .

'

6. 1Ibid., p. 22. ) ~
L 7. John R. Commons, Industrial Goodwill (New York: McGraw-Hill book company,
inc., 1919; reprint ed., New York: Arno & The New York Times, 1969),
) pp. 126-142. , ‘ , - .
8. Pound, iron man, p. 207. ' " . \

9. Robert L. Church and Michael W. Sedlak, Education 1n the United States
’ (New York: The Free Press, A Division-of Macmillan Publishing Co., Idc.,
1976), p. 201.

10. Violas, Training, p. 11.

11. Albert James Beatty, Corppration Schools ( Bloomington, Illinois: Public
School Publishing Company,” 1918), p. 9. 3

12. Lazerson and .Grubb, Vocationalism, p. 20.

13. Fisher, Industrial Eaucation, pr 3.

14. Violas, Training, p. 229.
Pl
15. 1Ibid., p. 227. .
16. 1Ibid., pp. 127-128; 135. .

17. Church and Sedlak, Education, p. 223. ‘ -

18. Violas, Training, p. 139.

: 19. Michael B. Katz, Class, Burecaucracy, and Schools (New York: Praeger
7 Publ ishers, 1974), p. 121.




20. Lazerson and Grubb, Vécationalism, p. 3. e ‘.

21. 1bid.; Church apd Sedlak, Educacion,.g. 20. ' o, _
22. v1oias,'Tréxning,,pp,.128-129;-143. ) |
’ - . - . 'L |

33. *Spring, Corporate State ii.-

. the Industries (New York: The American, Society of Mechanical Engineers
1927), p. 9.

-
24. The American Society of Mechanical Engineers, Education ‘and Trainggg fo& o

" 25. Melvin L. Barlow, History of Industrial Education in the United Stabes
(Peoria, Illinojs: Chas. .A. Bennett Co., Inc., 1967), p. 33.

. 26. Church and Sedlak, Education, pp. 2i8*219. i . / .
‘27.1~}azerson and Grubb, Vocationalism, pp. 23-24. 7;\ )

- 28. 1Ibid., p. 1; Violas, Training, p. 230.

“29. ' Violas, Trajning, pp. 125-129. . o Y

' “30.° Ibid , 139. \ '
.30 P | . — J

31. Norman Beasley, Men Working; a story of the Goodyear ‘Tire and Rubber Co
(New York: Harper and Brothers Publishers, 1931)

3

32. Barlow History, pp. 44-45.

33. ‘Nathaniel Peffert, Educational Experiments i Induspr>(New York: The
Macmillan Company, 1932), p. 2.

-
“

34. Henry J. Perkinson, The Imperfect Panacea: American Faith in Education,
'1865-1965 (New York: Random House, 1968), pp. 125-126: John R. Commons,
* ° “ Industrial Government ( New York: The Macmillan company, 1921; reprint
_ ed., New York: Arno & The New York Times, 1969), pp. 412-413.

35. Peffer, Experiments, pp. 6-12.

36. Beatty, Corporation Schools, p. 6. : i A

"37. Peffer, Experiments, pp. 1-10.

38. Barlow, History, p. 48.
. - - . . S

39. Violas, Iraintg&, p. 9. ) )

40. Afthur Pound, Industrial America: 1Its way of work and thought (Boston:
Little, Brown & Co., 1936), p 9.

41. Beatty, Corporation Schools, p. 17.




L}

42,

%3,

I

b4 .

o 4s.

46.

47.

48.

49.
o year T1re and Rubber Company" (Problem, University of Akron, 1966)

- 50.

"51.

52.

" 53.

54,
55,
56.
57.

58.

59.

Ibid , p. 44

'Violas Train g p 7

'Beasley, Men WOrking p. 138.

Beatty, Corporation Schools, p. 147

b . - o S ‘
Paul Stevens, "The squadron plan as a factor in industry" (Thesis, Uni-
versity of Akron l924), pp. 3-9. ) : ' R

»

.

Hugh Allen The House of Goodyear (Cleveland Ohio ‘Theicorday & Gross -~

_Company, 1949) p- 64 ," .

P. W. Litchfield Autumn‘Leaves, Reflections of an Industrial Lieutenant

‘ (Cleveland Ohio: The Corday & Gross Company, 1945), p 120. - v

William R.. Miller "An evaluation of apprenticeship training at the’ Good—

l

Harold F. Clark and Harold S Sloan Classrooms in the Factories (Rutherford

No J.2 Fairleigh chkinson Univers1ty, 1958), p. 6.

Fisher, Industrial Education P 3.

Pound, iron man, p. 34.

P. W. Litchfield Industrial Republic (Cleveland Ohio . The Corday & Gross
Company, 1946), p 1. - 7 » : o

Peffer Exger nts, PP- 1- l9

Beatty, Corporation Schools, P 30

: Clark,& Sloan, 1assrooms p 6

Beatty, Corporation Schools.

Ibid.,. pp 31= so e

’Allen House American Society, Training for Industries' Barlow, History,
"+ Beatty, Corporation Schools, Clark & Sloan, Classrooms; Commons, "Government;

Fisher, Industrial Education; Peffer, Exgeriments, Arthur Pound, Men-and

"volts; the story of General Electric and The turning wheel ; -the: Story of

- General Motors through twenty-five years, 1908-1933-(Gatdeh City, N.Y.:

Doubleday, Doran & Company, 1941 and 1934);. Charles M. Ripley, Life dn a
Large Manufacturing Plant (Schenectady General Electric C0mpany, “Publi-.

-~ ‘cation Bureau, 1919); U.-S. Department of. Labor, Training of Werkers in ..

.i Spring, Corporace State, Pp- 22 ‘

American Industry: (Washington Manpower Administration, Bureau, of Appren4
iceship and Training, 1964) : R, T .

o

~

a




-65.

.67.

68.

70.

.

6.
62.
3.

64.

Ay

66..

69.

i

Beatfy’ Corporation.Schools, pp. 78; 144,

Clark & Sloan,>ClaSSrooms; pp. 6-7. o

- Beatty, Corporafibﬁ Schools, p. 143.

Clark & Sloan, Classroofs, p. 6.
. . —_— X .
>

Violas, Training, pp. 143-144.

/

Miller, squad%bﬁ—plan, p. 6.

Peffer, Experiments, pp. 11-13; American Society, Training for Industries,

N

p. 117.

h§pring, Corporate State,

Ibid., p. 22; Beatty;‘CorporationzSchools, P. iSOP\

Church and Sedlak
¥

’

p. 40,

, Educa

P

f

\

tion, pp. 369-373; 403.

~




