DOCUMENT RESUME

ED 226 095 | " "~ UD 022 673
AUTHOR Banks, James A, . ) .
TITLE . A Study of Black Suburban Youths: Implications of the

- 4 Major Findings for the Stages of Ethnicity

Typology. C :

SPONS AGENCY Rpckefeller Foundation, New York, N.Y. &
PUB DATE Mar 82 : '
NOTE 15p.; Paper presented at the Annual Meeting of thé
American Education Research Association (New York,
cn NY, March 19-23, 1982).
PUB TYPE Reports ~ Research/Technical (143) --
' Speeches/Conference Papers (150)

EDRS PRICE" MF01/PC0l Plus Postage. -

DESCRIPTORS ¥Biculturalism; *Black Youth; Elementary Secondary
: Education; *Ethnicity; *Models; *Racial Attitudes;
\\' *Self Concept; Social Attitudes; Social Behavior;
Suburban Schools )
IDENTIFIERS United States (Northwest) ‘

ABSTRACT : ‘

- A study was carried out to examine self concept,
level of externality, and attitudes toward physical characteristics,
‘neighborhoods and schools of 98 black youths in predominantly white

. suburbs of the Pacific Northwest region. The method used was based on
a conceptual framework of "ethnicity typology.” The stages of this
typology were defined as (1) ethnic psychological captivity, (2)
ethnic encapsulation, (3) ethnic identity clarification, (%)
biethnicity, (5) multiethnicity and reflective nationalism, and (6)
globalism and global competency. It was found that there is little: -
evidence to support the contention that blacks who attend white
schools will internalize negative self images and accept white

- standards of beauty. Most blacks were found to have genuine ethnic
pride and still interact weéll with whites and other ethnic groups.
Further, young blacks were found to be likely to identify with global
issues. Voluntary separatism was practiced by only a few youths who
had negative beliefs of themselves. (WAM) A

***********************************************;***********************
* Reproductions supplied by EDRS are the best that can be made *
* from the original document. *

Ckkkkkkhkkhhkhkkkhhkhk kR kR hkhhhhhhkhhhkhkhhhkhhhkhhhhhhhhhhhhhhhhhhhkhhhhkhkkhkkk

—————



o272 b1

ED226095

up

-2

A STUDY OF BLACK SUBURBAN YOUTHS: IMPLICATIONS OF THE MAJOR FINDINGS

FOR THE STAGES OF ETHNICITY TYPOLOGY*

James A. Banks
Professor of Education
University of Washington, Seattle

U.S. OEPARTMENT OF EOUCATION
NATIONAL INSTITUTE OF EDUCATION

EDUCATIONAL RESOURCES INFORMATION
CENTER {ERIC) -
T

his gdocument has been reproduced as
recerved trom the person of orgamization
onginating it. h
Minor changes have been made to improve |
reproduction quality

Points of view ot opunons stated in this docu-
ment do not necessanly represent official NIE
position or policy.

“PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN.GRANTED BY

A jaw\'cg A ch\<s

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).”

" *A paper prepared for presentation at the Annual Meeting of the American
EQucationa] Research Association, New York, NY, March 19-23, 1982. I
wish to thank the Rockefeller Foundation for supporting the researeh

study dgsgribed in this paper through its Research Fellowship Program,
the failies who participated, Cherry McGee Banks for help with the

procedures, and Percy D. Peckham for help with the data analysis.




Introduction
f

In 1976, 1 beeame concerned-because many educators and social seientists
were assuming that‘ethnic groups were mono]ithic'and had hOmogeneousfneeds
and character{ﬁtics. Socja] scientists ofteh»assertee, for examp]e, that
B]ack youths had low self-concepts without describing the tremendous social
class, cu]tura], and reg1ona] d1fferences among Blacks and how these d1ffer—
entes may influence se]f-concept among Black youths. Wilson' s-(]978) con-
troversial book, despite -its }jm1tat1ons, did hr1ng to the attention of the
social science community the important social class variations among Blacks.

I became convinced that ethnic 1dent1ty is one of the important ways in
which 1nd1v1dua] members of ethn1c groups differ by. observ1ng students and

;;“teachers from diverse ethnie groups. In ]976 (Banks, 1976; Banks, ]981),
I deve]oped a typo]ogy which attempts to describe the stages of ethnicity
among individual members of ethnic groups This typology is a pre11m1nary
1dea] -type construct in the Weber1an sense and constitutes a set of hypotheses
which are based on the ex1st1ng and emerging theory and research and on my

observat1ons of ethnic behav1or [ developed this typo]ogy.to stimulatce

. research and the deve]opment of concepts and ¢heory related to,inthaethnic

diversity. Severa]lresearchers, inc]uding Ford (1979), have either completed
“studies or “are in the hrocess of conducting studies using this typology as a .

major conceptual framework. |

In 1981, T was still 1nterested in ethn1c identity and the social c]ass

and cu]tura] var1at1ons w1th1n ethnic groups. However,“I was especially
~interested in the social, psychological, and educational experiences of Black

youths who lived ih\bredominantly White suburban communities:. I felt that

research on this population would contribute,significant]ymto~the0ries“FeTated;"*d”“##

"to social class and cultural variations among Blacks andncontribute, at least

indirectly, to the development and/or modification of my stages of ethnicity
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typology (Banks, 1981).

Purposes of This Paper ‘ , &

In this paper I will dgscribe, in a highly abbreviaFed form, the stages
of ethniéity typology, some of1thefmajorwfindings of my study of Black |
suburban youths (Note 1),‘and try,to interpret §ome of the~resuits of this
study,withinvthe con;eptué]-framéWOrk of the stages of ethnicity txpo]ogy,»
This final venture will be hfgh]y‘exp]oratory and tentqfive. waéVér, I
think it is important for those of us who-develop typologies and theories
to occasionally attempt £o see how they relate to data in the real world. Since
the summaries of both the typology and the study in this paper ére very brief,
I suggest that intéfested scholars examine the sourceé in which the typology

and the study are reported in considerable detail (Banks, 1981; Note 1).

e

The Stages of_Ethnicity‘Txpplogx
Stage 1: Ethnic Psycho]ogical Captivityf Dur1ng this stage the

1nd1v1dua1 inculcates the negat1ve ideologies and be]ﬁefs about his/her ethnic
group that are 1nst1tut1ona]1zed within the soc1ety Consequent]y, he/she

exemplifies ethnic se]f -rejection and low'self-esteem. The indiVidua] is

- -ashamed of his/her ethnic 1dent1ty dur1ng this stage and may respond“in a

number of ways, including avo1d1ng s1tudt1ons that br1ng h1m/her into contact R
with other ethnic groups, or str1y1nga;gess1ve]y to become hﬁgh]y cu]tura]]y
assimilated. N » |

Sfage 2 Ethn1c Encapsu]at1on Stage.Two is characterized by ethn1c’

encapsu]at1on and’ ethn1c exc]us1veness, 1nc]ud1ng vo]untary separat1sm VMIhewﬂdfmewaﬂ'

) 1nd1v1dua] part1C1pates pr1mar11y within his/her own ethnic commun1ty and

believes that h1s/her -ethnic group is super1or to that of others. Many

1nd1v1dua]s w1th1nStage 2, such as many Anglo-Americans, have 1nterna]1zed
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“the dom1nant soc1etaT myths about the super1or1ty of their ethnic or rac1a1

vgroup and the innate 1rfer1or1ty of other ethn1c groups and races..

, Stage 3: Ethnic Identity Clarification: At this stage the individual

is abTe to cTar1fy h1s/her attitudes and ethnic 1dent1ty, to reduce

1ntrapsys1c conf]1ct, and to deveTop cTar1f1ed positive attitudes toward his/

her ethnic groupé ‘The 1nd1v1dua1 Tearns to accept self, thus deveTop1ng the
character1st1cs needed to accept and respond more positively to outside ] \
‘ethn1c_groups. During th1s stage, ethnic pride js genuine rather than con-

trived. |

State 4. Biethnicitxf Individuals within this stage have a heaTthy

sense of ethn1c 1dent1ty and the psychological characterictics and sk.TTs
needed to part1c1pate successfully in -his/her own ethnic culture as wcaT

as in another ethnic culture. The 1nd1v1dua1 also has a strong des1re to
“function effect1ve1y in two ethnic cultures. We may deseribe 1nd1v1duaTs |

_within this stage as biethnic or-bicuTturaT.

State 5: 'MuTtiethnicity and Reflective Nationaltsm' The Stage 5

1nd1v1dua1 has clarified,-reflective and pos1t1ve personal, ethnic and
national identifications, positive attitudes toward other ethnic and racial
groups, andbis self-actualized. ' The individual is able to function, at

least beyond superficial levels, within several ethnic cultures within his

or her nation, and to understand, appreciate, and share the values, symbols;

and 1nst1tut1ons of several ethnic cultures within his or her nat1on .
Individuals within this stage have a comm1tment to their ethnic groups,

. an empathy and. concern for other: ethn1c groups, and a strong but refTect1ve

comm1tment -and—-al legiance to the ‘nation state and 1ts idealized vaTues, such

as human dignity and justice. j .

State 6: GTobaTism and Global Competencxj The 1nd1v1duaT w1th1n Stage

6 has cTar1f1ed, ref]ect1ve, and positive ethn1c,jnat1ona1, and global
. ! :
f
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Figure 1“ The Stages of Ethnicity: A Typology*
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,,Reprjnted_withwpermiggﬁﬁﬁ”TFOM”3éﬁégwﬂ{ égﬁkg; Mu]tiethnic.EducationfTheonx
and Practice. Boston: Allyn and Bacon, 981, p. 135. Copyright (C) 1981 by
Allyn and Bacon, Inc. All rights reserved. o :
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* identifications and the-knowledge, skills, attitudes, and abilities needed
to funct1on w1th1n ethnic cultures within his or her own nation as well as
' within cultures outs1de h1s or her nat1on in other parts of the world. The
Stage 6 individual has the ideal qe11cate balance of ethn1c, national,_and

—_—

‘global identifications, commitments, literacy and behaviors.

Characteristics of the §tag_s of Ethnicity Typology

This typology 1s an ideal type construct and should be viewed as
dynamic and mu]t1d1mens1ona1 rather than as static and linear. The character—
istics within the stages exist on a cont1nuum. Thus, within Stage 1, indi-
viduals are more or less ethnically psychologically captive;’someiindividuals
are more ethnically psychologically captive than others. ]

The division between the stages is blurred rather than sharp. Thus a
continuum also exists between as well as within the stages. The,ethnicai]y-
“ encapsu]ated individual (Stagg 3) does nat suddenly attain clarification and oo T
aeeeptance of his/her ethnic identify (Stage 4). This is a gradual and
developmental process. Also, the stageshshould not be riewed as strict]y
sequential and linear. I am hypothesizing that some individua]slmay’never.

[} . . > f
.

experience a particular stage. However, I hypothesize that oncelan individual

experiences a particular stage, he/she is likely to experience the stages

above ft sequentially and deve]opmenta]]y. I hypotheSize howeVer, that

1nd1v1duals may experience the stages upward d6wnward, or/;n a,z1gzag T

~pattern. “Urder ‘certain cond1t1ons, for examp]e, the bTethn1c (Stage‘4)
individuallhay become muTtiethnic (Stage 5); under new conditions the same
i 1 . : \ ‘ .

w o 4
individual may become“again biethnic (Stage 4), ethnically identified

(Stage 3),>and ethnically encapsulated-(Stage 2).

v




The Study of B]ack Suburban Youths

‘ Th1slstudy is part of a larger study of Black fam111es who lived in
\"\ .
se]ected, predom1nant]y White suburban communities of a large metropolitan

area in the Pacific Northwest, the. popu]at1on of which exceeds one m1111on

S

"The major purpose of the larger study pas to descr1be fam11y soc1a11zat1on

4

practices related to the acquisition of racial’ att1tudes and ethnic behavior.
The present study was designed to describe the self-concepts of ability,
general se]t-concepts,‘]eve] of externality, and the attitudes toward
physical characteristics, neighborhoods, and schools of the children in the
larger study who were age 8 to 18. Data on these variables were -collected

from 98 youths who were members of 57 families that part1c1pated in the

-larger study

™

The children were ‘administered the following scales: the Brookover
Self-Concept of Ability Scale (Note 2); the Rosenberg Self-Esteem Scale
(Rosenberg, *1965), the Stephan-Rosenfield (1979) Racial Attitude Scales,

the Nowicki-Strickland (1973) Locus of  Contro? Scale, and a 45-item‘question?

'nairevI developed with.subscales that measure: Attitudes Toward School;

Physical Self-Concept; Attitudes Toward Blackss Attitudés Toward Whites; and

_ Attitudes Toward Neighborhood. Two measures of ethnocentrism (pro-Blackness)

were derived From the differences between the subjectsl ttitudes toward
8

e

ﬂracwa] att1tudes subscales and the Stephan-Rosenf1e]d subsca]es.

-

The Major Findings and the Stages of Ethnicity

Stage 1 individuals have negative beliefs and Ettitudes toward their
own ethnic group and\have internalized the negétive images of themSelves that
» : -

are perpetuated'by the larger sbciety. Black children whp are socialized

within a predominantly White suburban community; and who attend predohinaﬂt]y

»

r e

—
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White schools, such as the children in th1§ study, may rup the rlsk of
1nterna11z1ng the negat1ve 1mages of Blacks and the Wh1te standards of beauty ,
that are ‘institutionalized within most predominantly White conmunities.

b «
Previous research on children's racial attitudes suggests that this may be

" the case (Ni]Tiams.anq Mor]and, 1976). )
- However, there is Tittle evidence in this study that- these chi?dren
‘have internalized negative images toward B]ackness, White standards of ‘
physical beauty, or negative racial attitudes toward B]acks as a group.‘
The tep-item Phys1ca1 Self-Concept subscale in this study was des1gned to”
measure how B]ack youths eva]uated their physical character1st1cs and race
and to det mine how phys1ca1 self-evaluatfon was related to other var1ao1es.
These ch11dren evaluated their phys1ca1 characteristics and B]ackness
. positively. The mean physical-self score was 33:14, out of a poss1b1e
score of 40 (SD = %51, n = 98). Over 90 percent of the children agreed
\uith this statement: “'I Tike the way I look;" 98 percent agreed with the
statemeht, "I Tike the color of my skin." Only 8.2 percent of the children .
agreed with the. statementd-"My ]ooks bother me." . |
Most of the ch11dren in th1s study had pos1t1ve attitudes toward Blacks
as a group. On the Stephan-Rosenfield scale (the lower the score on this
scaie,fthe more positive are the attitudesf, the mean score on the Attftudes
Toward B]acks subsca]e obtained by the chitdren in this study was722.86. v
In an earlier study conducted by Stephan and Rosenfield (1979), White

students had a mean score on the Att1tudes Toward Wh1tes subsca]e of 23.1.

The Black students in the present study were slightly more pos1t1ve toward their
racial group thén the White students in the Stephan-Rosenfield study.
Stage 2 is characterized by ethnic enCapsulatlon and ethnic exc]us1veness,

including voluntary separat1sm Individuals within th1s stage also tend to

evaluate their ethnic group much mora.positively than oatside ethnic groups.
. . v ’
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Given the soc1ocu1tura1 env1ronment in wh1ch the children in th1s study were
being soc1a]1zed,,at is not surprising that the resu]ts of this study indicate
that they had few Stage‘2‘characterjst1cs. Most of them had highly positive
attitudes towards Blacks as well as tOWard Whites. They had very low

'ethnocentr1sm,scores when ethnocentr1sm was det&nn1ned both by using means -

from the Banks and Stephan Rosenfield subscales (Banks.subsca]e: Ethnocentrism

H

mean”= 4.]; possible scere = 32) (Stephan-Rosenfie]d subscale: Ethnocentrism °

mean = 3.32, possible score = 40). d
At Stage 3, the individual is abPe to c]arify hts/her ethnic»identity
and to develop positive and c]arified‘attitudes toward his/her ethnic group.
At Stage 4, the individual has a healthy sense'o?'ethnic identity, positive
attitddes toward another ethnicrgroup; and is able to partitipate successfully
in his/her ethnic cu]ture'as well as in another ethnic'culture. Individuals |
within this stage also have a strong desire to function effective1y1within
two ethnic cultures. ; |
The data in this study indicate that most of the children in this studw;
. have clarified ethnic identities (Stage 3) and are’biethnic in their. racial
attitudes, perceptions and béhavior:(Stage 4)- Respopses to a number of the
items in the quest1onna1re 1nd1cate that the ch1]dren have pos1t{ve racial
att1tudea toward both Blacks and Wh1tes and that they enjoy 1nteract1ng with
.both their B}ack and wh1te fr1ends, and w1shed that more B]ack children and

teachers were in their env1ronments

On the Stephan Rosenf1e]d subscales, the mean score for att1tudes toward“”’”'
' wh1tes was 25. 8 the mean score for 5tt1tudes toward Blacks was 22.86. On
the Banks rac1a] att1tudes subsca]es, the mean scores for att;todes toward
Whites was 22.20; the mean score forﬂatt%tudes toward B]acks was 26,15,
. The findings from both sets; of subscales indicate that the chi]dren were

biracial in their racial attitudes, i.e., they had positive attitudes toward

v 19
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both-Blacks and Wh1tes, aTthough they had sT1ghtTy more positive att1tudes
‘toward Blacks than~toward Whites on both sets of scaTes ‘
ATmost 98% of the children (97.9%) agreed with the statement: fI’am

&

proud to be Black." Most (88.84) agreed with the statement, "I wish more

. Black students were at my schogl. " Most (82.7%) agreed with the statement

A .
"I wish more Black teachers were at my school;" 87.8% agreed yith the state-

ment "I wish more BTack peopTe lived in my ne1ghborhood " Almost 89% (88 8%)
of the ch1Tdren agreed with the statement "I like to spend a Tot of time »’
“with my BTack fr1ends,“ 86.9% agreed w1th the statement; "I wfsh I had more
Black friends." |

The fact that most of the ch1Tdren in th1s study had highly pos1t1ve ;
att1tudes toward BTacks 'did not cause them to-have negative attitudes toward
wh1tes They aTso had highly positive att1tudes toward Whites and 1nd1cated
that they enJoyed their White fr1ends. Most of the ch1Tdren (84 7%) d1sagreed
withjthe statemént' "I spend as little time w1th wh1tes as poss1bTe "OA
large maJor1ty of them (87. 84) agreed with the statement, "I get aTong well
w1th other kids in my ne1ghborhoo& " Most of the\§ub3ects not only had
highly pos1tjye attitudes toward Whites and the1r White friends, but believed
that theTrgWhite triends and neighbors had positive attitudes toward them.
Most agreed With these statementS' "The kids in my neighborhood like to do
things w1th\\¥L 81. 64), and “The k1ds in my neighborhood think I am 1mportant"
(63.3%). Most (74.5%) d1sagreed w;th the statement, "The kids in my neighbor-
hood leave me out of things."

Almost 89 percent of the subjects (88.7%) disagreed with the statement,

"The students at school TeaVe me out. of things;" 74.5% disagreed with the

~

statement, "The teachers at sohooT make me feel different." However, it is

“interesting to-note-that 25.5% of"the students -agreed with the statement

that teachers make them feel different. This finding suggests that the

- ar




students may,fee] §nght1y morevacoeptedwoy their peers than their teachers.
‘Most of the Chijdren in this study not on]y had hdgh]y positive attitudes_

~toward Whites, but felt that their White peers and teachers treated them in ‘

a non- d1scr1mnnatory way However, while these statements accurately describe

E the responses oj most .of the children in this study, the reader should keep

in mind that’on each of the.itemS'discussed above, a percentage of the

children respOnsed different]y from most of the others, Since I am very

concerned that'reséarchers remain sensitive to intraethnic differences, I

th1nk 1t is 1mp0rtant that we study closely the responses and prof11es bf

) segments ofoa population that respond d1fferent]y than most other subJects

At some future time, I would like to carefully study the responses,\for

- example, of the 25 SA of students who agreed with the statement, "“The teachers

at schoo] make me fee] d1fferent ot
¢ - - A

g

Some Questions Raised«ox;Biethniéity(Biculturation)

While most of the f¥ndings in this study seem to give us réasons for
hope and opt1m1sm‘about the exper1ences of B]ack children who are soc1a11zed
w1th1n a predom1nant1y Wh1te 'suburban comnun1ty, severa] of them raise
' quest1ons about 1nd1v1duals who' funct1on~b1cu1tura]1y, espec1a11y when they
| are part of a smatl minority within a domimant or'mainstream cu]ture‘ »

As previously stated, the children in this study had pos1t1ve attitudes
toward Blacks. However, age corre]ated negat1ve1y wnth att1tudes toward
Blacks when racial attitudes were méasured with the Stephan-Rosenf1e]d scale.
This indicate$ that, for this popu]ation, older children had'slightly‘more
degatiue attitudes toward Blacks than younger chi]dren There was: a moderate
but s1gn1f1cant negative re]at1onsﬁTb between -attitudes toward schoo] and
attitudes toward Blacks, when att1tudes toward B]acks were measured with the.

}

. Banks subscale. (This finding may be an artifact of the Banks scale which
S

£
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“included several questions related to atti?udes toward Blacks in the school
.setting.) There was also a moderate but significant negative relationship
between att1tudes toward Blacks (Banks scale) and attitudes toward neighbor-
hood. Th1s indicates that the more the children 11ked their ne1ghborhoods
the more negatively they felt toward Blacks.

Stage 5 individuals have positﬁvelattitudes toward more‘than two ethnic
groups and the skills and desire to function within thems .Stage 6 indjviduaTs
not only have positive attitudes toward a range of ethnic groups within the
'United States but also the kind of identity, attitudes, skills and abilities
needed to funetion successfuI]y uithin cultures outside of the United States.
Unfortunately, my Black suburbannstudy does not provide any data which shed
light on these two stages since it was aystudy of Black children and;their

wttitudes toward only one other ethnic cultural group: Anglo and/or Main-

stream Americans.

Swm&y 4 o
. In this brief paper, I have described my stagesiof ethnicity typology
and attempted to intehpret some of the major findings from my study of Black
suburban youths within the context of the typology. The research findings
suggest that few 1nd1v1duals who part1c1pated in the suburban study can be
characterized as Stage ] 1nd1v1duals s1nce most of them had highly pos1t1ve
attitudes toward Blacks. Few a]so may be described as Stage 2 1nd1v1duals -
since they had positive att1tudes toward both B]acks and Wh1tes and enJoyed
their social contacts w1th both B]ack and White peers.

- The data does suggest that most of the students in the suburban study

¢Ah be characterized both‘as Stage 3 (Ethnicdlly c]arigied) and Stage 4

(BieuTtura])‘individuals Wh1]e these two stages are conceptua]]y d1st1nct

“in reality individuals are ]1ke1y to retain their Stage 3 (Ethnic clarification)

-

e
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characteristics as they function biculturally (Stage 4). Individuals are

also likely to remain ethnically clarified (Stage 3), bicultural (Stage 4), and

multiethnic (Stage 5) as they function as Stage 6 (globalism). The suburban

study sdééests that in&tvidua]s who function at Stages 3 through 6 will

usually retain the characteristics obtained infeach of the earlier stages as

they acquire the tharacteristics of the next higher stage. While this is_true

of Stages 3 through 6, as individuals move from Stages 1 and 2 to Stage 3,

they are likely to retain few:of the characteristicé of these first two stages.

Thts is because Stages 1 and 2*diffef substahtia]]y from Stages 3 through 6.
Some of the intercbrrelations of the variables in the suburban study

(such as the re]ationship between age and attitudes toward Blacks; attitudes

toward Blacks and attitudes toward school; and attitudes toward Blacks and

attitudes toward neighborhood) suggest that bicu]tﬁra] FUhctioninQ may have

some complex effects on the attitudes of individua]s toward their own racial

.group, especially if they are part of a small m1nor1ty group in the bicultural

environment. These 1ntercorre]at1ons indicate that b1cu]tura] funct1on1ng is

a complex phenomenon that merits further study and analysis.
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