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ABSTRACT | . |
A study of 373 teachers investigated sex as a
variable affecting teacher perceptions.” The study identified 20

factors which teachers perceived as affecting their performance. The
factors were evenly divided between non-teacher-controlled and

. teacher—controlled. Teachers of both sexes agreed that skill in human
relations was the most important factor affecting teaching success.
An analysis of responses to non-teacher-controlled factors indicated .
that male teachers perceived the socioeconomic level of the students'
families to be more important than did female tedchers. Male. teachers
"appeared to perceive success as resulting more from student
performance, while female teachers perceived success as resulting
more from teacher activity. Males, also put a higher priority on being
assigned more academically talented students. An examination of
teacher—-controlled factors indicated-.that female teachers put high
emphasis upon peossessing substantial knowledge of subjects taught,
while males considered this moderately important. Female teachers

- also rated possessing an understanding of self and personal motives
extremely high, while males rated the factor only moderately high.
Findings revealed that- females teachers place a high degree of
importance on teacher-controlled factors in teaching success and have
~?onfidence in their ability tc control their professional destiny.
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THE .EFFECT - OF, SEX AS A VARIABLE IN TEACHER PLRCEPTION P o
by Ceorge.w7 Garretts

t;} * A study of 10,500 teachers, spOnsorcd by the Bast Texas School
SN : . o ,

o~ . Study Council produced a random sample’ of 373 teachers in which sex

- Co i - ' : ;

@V was investigated as one of the variables affecting teacher perceptions. - . 7. -

oo}

¢

“

The study identified twenty factors which teachers perceived as affecting

e e e utheinwpe;ﬁorméncev"wAsm;ndicatedT;puTable.l¢wthe¢£actors"wereweyenlyw%mwﬁw.QWTrWWMW_err
dividedAbetheh non-teacher controlled andvteacher—cohtrolled‘factorsf
| (INSERT TABLE I )
T e "Teachers~ofbhothssexes”wereAiu,st;ohg;agréemeht_thgtﬂﬂshrl}léhﬁhumsu” ;
’ﬁelations“ was}the:most‘importent fector;afgecting teaching sucoess;
However, importahtvdifferences were found between the views of heh and - L o

women regarding some educational factors, .as had been the case in
preVious studies. In his Five-Towns Study, Dan Lortie found differences

«

‘based on a combination of age and sex. He observed that involvement in

..

professional related activity varied with age for men as it did for

women, but not in the same manner. Ménfhigh_school teachers. worked

"less than women tedchers. Men teachers ‘who planned to leave the

, ) o - .
profession worked  the féwest number of hours._ A feature of ler

e 1nvolvement (Lortle, 1975 94) ofﬁnale teachers over forty was that
-almost every such man had- e1ther a strong Lnterest outs1de tcachlng,

or an additional source of incune; For women teachcrs the outlook

: . o . e ; .
¥ was somewhat different. Prior to age forty, wamen teachers appeared .

;to'devote less time to‘teaohing;than they did after forty duc'to strong

N o X . L3
,\’ outslde interests such as marriage, having children, -or leaving the
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_Tdb]e T
.Factors Ranked by Importance to Teaching ‘Success"

=

— Ordé}“'NBy_?—‘__i i R “otal Score>
" - .Score Value. Success.Factor; Value
% e i - . — SR “'"‘;.‘“""““"“"""”’?“"' R
AL - - . . ’
- *Possesses skill in human relations 1,712 '
o " . *
2° % Strongly supported by the schoo] b 1,689
> adm1n1strat1on : o
— 3 *Possessesmsubstaniial-knowledge o 1,655
of the subject taqqht  ’
S S '_:"*Possessesléki11 in methods of ©1,654
e - L . fnstruction - , : S
5 '; _*Views pup1] as capuble of bpneflt— 1,637
T ~~“~-'»vw~4~gw-a“ .. 1nq from.the teacher's effort ‘
6 - *i1ling to use*h15’oy her own ', - 1,616 ’
_ “ time to help a student ' :
7. *Possesses an understanding of self 1,615
' ©and his or her personal motives
, S8 © *Desires to qrow profess1ona11y as 31,605
. - an educator :
9 r<*Ab1e to ma1nta1n pers1stent effort 1,595 o i
) 71n spite of difficulty. - ‘
10 *Willing to work hard and Tong hours 1,554, o o
— . ‘0 . R . " .
11- - Assigned: to a- schoo1 headed- by a- ~_‘ 1,520
B ) capab]e principal s
. 12 , ‘"“Teaches in schoo1.d1striét that 1,440
T , “ maintains:strict _aiscipline =~~~ 1 )
13 ~ Has an-adequate amount of teachan 1,438
‘ “supplies
A ' T
14 - Demonstrates irnnate teaching - 1,431
'ab1]1ty “
15 -Supported by. well- n]anned - ; 1,419
L © facilities . .
»\N\ﬁ\\mfﬁ~g\\\;ﬁﬁx" ST S R
\ . T — ' .
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- Table T centinued
ﬂ( . . /
~Qrdef by © - . o " Total Score
Score Value R Success Factors Value T "
16 *is emmbership in a professional 1,048
~ organization :
‘ 17 " Has to have a certajn'amoUnt of | 901
luck in many situations =
18 ~ . Attended a h1qh]y régarded schoo] N ,891‘“ _
___‘) o-f— educat*i On_____ S N
e ‘ . ‘ 119‘_ Tpaches in a mrdd]e class or 769
s ; hicher ‘sécioeconomic commun1tv .
-\ . -
20 o . Assigned move academ1ca]]y _ o ~ . 744
: .. talented students ' :
*Ind1cates teacher contro]]pd fartor
. ,Lnggfygj_]eve1s of 1mportance for the Success Factors:

Very little importance
Sliqght importance
'Moceratp importance
High Importance o e — ol
Extremely high 1mportance : ‘ '

373 - 745
748 - 1,118

o ~ 1,119 - 1,491
71 S L e, 492 1,677
i o 1,678 - 1,865
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In a study of whethcr teachérs attxlbutbd sUCCeSs and failure Lo
1nternal or external factors,‘Feather (1969: llé) found'that the oﬁly
‘significant effect was that-eue'to sex.. ;."cmal(_P were more lfkc]y Le
attribste their success or failhre‘tofexternal factors (good or bad
lhckj tHan.were ﬁales. |

was another Varlable whlch seemed to be related to sex in the Five-

Lortle (1975 38) fourd that ‘wamen , espec1ally those

I

Towns Study-

E
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wﬁo~se&eeted»eiementa;y;teachingq"wene_the“musi.ﬁagﬁx_rﬁgxnitsaf‘Men

Enthusiasm'for entering”the teaching profession

were more hesitant about entering the profession.

T@e,factors which ptoduced significanc differences between male and

. female teachers din .thig studf are shown in table 2.

Table 2. : o : 2 ! »
Facters,producing Significant'differenccs between

Male and Female Teachers

— ‘ B ve i
N i ) ‘ :‘ .lk ! 2.
Success FActors . i - X
Teachlng in a middle-class or higher 11.78
soc1oeconom1c communlty
- Is assigned mere academically talented 17.77
Co students. : :
. L . op L
* Possesses substantial knowledge of the _ L 10.66
matter. : )
* Possesses an understandlng of self and TTTIOL 2

v personal motives.

1

.

df = 2, p. .05 * Indicates teacher-controlled factors

Non-~teacher—-controlled faCtors.

The factor, "Teaching in a middle-class or higher socioeconomic

a
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Acanmunity" was perceived as being consuderably los° 1mpor tant. by women,

r

than by mern - teachers ‘This finding indicated Lhat men were closer Lo

o
.

the findings of educational research in their assessment of Lhis factor

l than were 'womien teachers ' The Coleman Report (1960 399) lquality of

‘wEducational Opportunity, had conc luded that the thhest correlate with

t

sﬁudent achievement was the soc1oeconomic level of his family. On the

. surface it might appear thatrwdnen temachers are more optimistic than

3

men. A more plaus1ble explanation is. that men perceive success as

resulting more from the pupil's performance, while wecmen teachers

perceive success as resulting more from teacher activity. The.

- difference between the perception of men and women teachers was even

stronger regarding the.factor-"Is assigned more academically talented - ‘
\sgudents . Women teachers,rated this factorvextremely low in haportance

T

to successful teaching, while men regarded 1t as moderate in Jmpoitunr

This tends-to support the/conclusion that wamen regard successful
/ . L .

teaching as being measured by teachcr act‘Vity rather than pupil .
. - @

- . :“);wwperformance. A California Study of teachers, cited by Biehler (l974{730)

e e T pp—— - . VRIS,

listed a lack of reSponse'from students as a major reason for extreme '
. ; [ .~ . :

o

disenchantment with teaching. The.perception of successful tecaching

as being measured by what the teacher does rather than what the

1

R . ' pupil does, might explain why women téachers oftei-appear to heJmOre
.. o . .

satisfied with teaching than do men.

AM&WWMFTeacher controlle&*fﬂCters”“****“

I3

Wamen teachers rated "Possesses substantial knowledge of sub)ec

" —— e, p.
i
» taught” as extremely high in nnportance, while men rated the factor
Ap marremL o

"l
~ '

as only moderate-to~high im importance to successful teaching. Here

¥ 1
.
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women were- in. agreement with the fLmJLngv of oducat;onal ltscﬁzth, T
| such as Benedict“s (1977:95{, ‘who found that only éne varlab]e in
¢ ’ o her study dlstlngulshed the most effectlvo f;om the 1cant effoctive

student teachers. The most effectlve group had a hlgher grade polnt

average ‘than the least effective’@téup in their subject areca.

~ v

. "Possesses an understanding of self and personal motives" was
T ¢

r ' - —~—

rated as extremely high in importance by women teachers, while men’

rated :the factor as only moderate-to-high invimportahce:/ Again,

women uex;‘eainwag_rtefemen.t._wai.th,,ith_e,,fgp_i_ni_@.,;o,f.,,peychelogists..,,_,‘su.eh as

: . JCOmbs (1974 24) who asserted "the behavior of :a teacher, like that

- {

of everyone else,‘ls a function of his concrpt of self He considered

this to be vitally important because:’
Whatever we do is always determined by the purposes we
& have in mind.... . What teachers perceive to be their own
- and society's purpose makes a‘'great deal of difference in.
their behavior.

Taddeo (1977:11) agreed: ' _ ' C

[

A basic reéspect and concern'fbr human beings should
+ rate . number two after know1ng one's selfis.. A teacher
‘must know and believe in himself if he is to be capable of - .
;& : . know1ng and bellev1ng in others. - . . : et

Taddeo also 1nd1cattd that know1ng one'’ s sclf was ClOaCly related

Lo e

to”the teacher's skill in human relations. *

CONCLUSION

-Theffindihgs of this study revealed that women teachers place

¢ a high degree of importance on teacher- controlled factors in

teaching success. This’ would 1nd1cate considerable -.confidence by

S ———

. i ’
. women in the ability. to control their porfessional destiny. Such

a belief would signalia complete change from Feather's 1969, study’

ki 3 : 7

“which found wemen teachers more likely to attribute success or

failure,to external factors than were men.
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