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Expanding Roles Through Family Life Education: 4 g cea

Simulation Strategies on Equity Principles- ' ‘ L

. - In recent'years, a commitment to equity has become an increasingly

important feature of- American education. However,'equal education
. and employment opportunities for all have not been fully realized.
Teach@rs”of'family’life education have a golden opportunity to - . -

provide educational programs vhich will equip young peoplebwith"life'

\

|

i ‘skills and work skills. Young people in classrooms and in the
| { . =

|

) . community can be prepared for today and the future by learning life
skills and employment skills which wi}l equip them to funetion as

competent-1ndividua1s in the family_and on the Job.

.

' R i . .
o ' These strategies are designed”to teach young people that,their

v

roles‘can‘be expanded By becom1ng cognlzant pf ‘the need for role . .

P

‘ggxpansion through simulation strategies, participants will Yearn
about equal education and employment opportunities. These strategies
can be used in.a;formal school setting or in. an informal environment..
'Aiﬁ?Of the‘attached strategies have~been:used with young peopIe.and

have~been effective. o S o o
'Y * -~ P ! -
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oo L 4 | : Corne]] Un1vcvs1t/ .
. Instructions: The foHomng are ei ther true Or f’a]se stateﬂents about work, families und

sex stereotyping. Please circle the T fer eacﬁ one 'you. be]1eve is True and F if you
beheve the statement is fa]se M

e
t

TR 1. A NBJON ty of woman work because of economuc neod

T OF 2o _Npmen have @ much hlgher absenfee rate from then' JObS than men,

L
T F 3. Ma]es tend,tb havemore d1 FﬁCulty tban Fema]es in expandmg\thew roles be—
yond traditional expectatmni _ . o

T F The m3jority . of Fagnhes are supported so]ely by the fathe.r s income‘ R , ;_

The average wonan wdrker is slightly. ]ess educated than the average man worker

.
;o . -

4q
5

T F 6 Moere young men than young woen beheve the woman's p]ace is 1n the horne
7

Today more tham half of all women between 18 and,edf years of age are in the
'labor Qree. K o .

. ’ N

T F 8. _.The i ngle;vlomn is usua]]_y emp‘lo_yad,for 40 or Tess -years.

A

T ,Ff , 4. The avefage age at wh1ch young people marry todayphas not chanoed consi- .
o . . derably - 1n the past 15 yeayrs o o N
T °F ]0“.“1 A majority of woupen who leave work to have chﬂdren return to work. T LT
. ; . P | .

T F o1, VNomen change jobs more often than men.

» -

T - F 2. From 1970 to 1976, there was a 33 per cent increase in househoTds" mawnta1ned
onl_yb.yWomen , . . o . .

T Fr 13, Mest/ unemployed men do no*l: have the educahon or the skﬂl§ to quaihfy for
~ many of the JDbS held by women. .

LT F 4. '~The average. number of people pei' household today is., four people. -

T F 15. Emplqyed women are offered fever pos1t1ons of respons1b111ty than emp]o,ed
men. ‘4 ; - s

.~ o \
T F 16. -When wives work outside the home thew husbands spend s1gmf1cant]y more
time on househo]d cho‘res :

T F 7. The em]oyment qf mothers 1eads to Juvem]e dehnquency among ‘their young

\' - chﬂdre%n o . e

T F 18. In 1976, one out of ever‘y f1ve chﬂdren underf‘mghteen years of age 11;\/ed 1n
) one- parent’ families. . . .

Y ’ '
T F \_,,)Most ‘men who have worked for women supervisors do not’ comp]am a%om \Jorkmq
- ~ for 3 woman. ; - <
T F .20. The average noman worker earns less than three ﬁ fihs of what the average man.

l work%* does, even when each works fuﬂ e
LS e

oo

i . , - ‘
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1. T A majority of women work because of economic need{ﬂ .

.. 0f the nearly 34 million women in the labor force in March -

N SN © " A973, nearly half were’working because of: pressing economic . ' i

' o ,need They were -either single, widowed, div®rced,; or separated //

< .~ or had husbands whose incomes were less than _-$3000 a.year.

> ‘ ‘ " Another 4.7 million‘had husbands with incomes between $3000
€+ and $7000 The Bureau of Labor Statistics estimate for a low

L standard of living for an urban family or four was $7386 in ,

‘autumn 1972. -U.S. Dept. of Labor, Employment Standards S .
.+ Administration, Women s Bureau, 1974 : . ' . :

-

a . - 4

2. F Women have a much higher absentee rate from their jobs.

‘ - e S o S : . \\\\
. : k& Public Health Sérvice'study of worktime lost by persoms 17 ¢
‘ ' “yéars of age and’over because of illfiess or'injury shows an,
' "average of 5.6 days lost by women and 5.3;days lost by men
. _during the calendar year dn 1967. Significant differences
o . P were noted. between men and women in the amount of time lost
- o because, oﬂﬂacute or .chronic illness. Women lost an average of
“ . ™ =~ " . s 3.7 worKdays because of acute illnes$, ‘whereas men averaged i
i\ : o . % just 3. 3, days away from work for this reason. On the other :
. . ~ « . hand, pen were more likely than women to be absent betause of
) . chronic conditions‘such as heart trouble, arthritis;-: rheumatism .
< .and orthopediq -impairment. -U.S. Dept. of Labor, Wage and ,
S ' AT Labor Standards Administration, Women s Bureau, 1969.

. 3. T Males tend td. have"more difficulty in expanding their roles beyond
- - , trad1tional ones tban females “do. -

» o - <

Research indicates that the social— ional development of
both sexes is hindered by sex-role ereotyping - Though -
some believe that females are more apt to be limited by, stereo-
typing, it would appear that males are more adversely affected (gﬁéAs
in many ways. There is evidence of more pre@sure among males
to conform to:the masculineé stereotype earlier in life than for
--females to conform to the feminine stereotype., It appears to:
.o o - ' .be more difficult for males than females to unlearn stereoﬁyped
. o ' behaviors.; —Mussen, P.H. "Long—term Consequences: of Masculinity
N o ‘e " on Interests in Adolescents " Joumnal of Consult1ng Psfﬁhol;gy 1962.

o

. 4. F The majority of families are supported solely by the father s imcome.r

et N I
In a\Survey conducted in 1972 the husband was the ‘only wage

~ earner in- "less than 3 out of 8 husband-wife families. In 495

of husband—wife families, both husbant and wife were wage,earners

Only 36/ were supported solely by ‘the husb ndls income. =U. S. ":

S ) Dept; of Commerce, Bureau of the Censys, 75 . R
.. . ' N . oo / ‘

e

<
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) , . 5. F The average woman worker is slightly less educated than the
e ! ’ average pan worker. R . . : ! Ce

! ) ' BetWeen men and ‘women workers, "the gap in average- (mean) years
/. & - ‘ of schodling completed has been narrowing and has almost :
‘ , disappeared. By 1973 the- corresponding means were 12.1 among -
- women workers and 12.0 among men workers. A smaller proportion ‘
] . ~of women workers than of men were in the lowest educational.
s : groups. -U.S. Dept. of Labor, Bureau of Labor Statistics,,l975

.
)

6. T ‘More young- men than young women believe the’ woman s place is in the Ce
,home. . { . - e . : S
v Survey research indicates that more adolescent” males than _
L adolescent femalkes" believe homemaklng and child rearing are ° Iy -
) the responsibjlities of~Women and that "a womdn's place is in-
#¢ the home.”" "-Entwisle, D.R. and Greenburger, E. "A Survey of 5 .
, .~ Cognitive Styles in Maryland Ninth Graders: IV, Views -of Women's
. l& “  Roles," Psychological Abstracts, 1971 'and Youth 1976, N.Y., -
v " Educational Services, American Council of Life,Insurance, l976..
- L . ] . " “

7..T. Today more“than half of all women - between 18 and 64 years of age

- - .are in the <9abor. force. S N .
T ' 542 of all womgn lgf\Z years of- age ‘are in the ‘labor force. <
: Statisticsaalso indicate thit more than 607 of all women between g
. the ages of 20 ‘and 24 até pa“?ieipating in the labor force. Up
¢ ‘ £+ to.tHe age of 55 at leéast 50Z of all women are part1cipating
i . . in the workfforce. The trend is for younger women to join the S
o laBor force 'at an earlier age. -U.S. Dept. of ¥abor, Bureau o o

;‘ ” of Labor Statistics, 1974.

8. F«.Tﬁe single woman 1is, uéually employed'for 40 years or less. X
‘a The expected.work life of a woman is closely related to her
. marital .status and the number of children she has. 1In the
‘,4\ R large group of women who entér the labor force by age 20, th
oL ) ~relagively small number who never marry have a worklife ex-

B o « pectahcy of 45 years.. " This is about 0 years longer than for_ .

‘;\J/ " ' ' = those. women in the group who marry bu have no children and”* )
» -~ N ab0ut 2 to 3-years longer than for those who become widowed or .
’ davorced -U.S. Dept. of Labor, Wage and Labor Standards L ;*j;

Administration, Women s Bureau, 1969. i L SR

PUEN

F.. The average age at which _young people marry‘today hés not changed
. significantly ip the past 15 years~ . ; -

. The median age at which young people.- marry is'changing} ]

. LU particularlymdpong young women.. By 1976, 72% of 19-year-old ' = [
o, ‘ girls were s le as compared to 60% in l960 Among 20 to 24 .

o : year olds of both sexes, mbre than 6Z/ of the males and 427% ';5\,- '

o "~ ;- . * BEEA } . L. G o Cow
e @ ¥ - , b PN L G b < . I -

. N L. - .?{. e @ o h ’ « ' E Ao e Y .
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| CL ’ of the females were single in 1276, compared to 53% of males =~ f{”,
« - . -and. 28% of females in 1960. Zu’s. Bureau of the Census, "Maxital ’

‘ Status and Living Arrangements: 1976,V Series P-20, No. 306, . \

Washington, -D.C..: Government Printing Office. S ‘

. 10, T A majority of'women who leave work to have children retnrn*to work. 9
4
In 1974, 54% of 1538 million mothers of; children 6 :to 17 were ;
in the work force. . This figure would have been higher if" T >
N . ‘ C ~ “included were mothers who return to the labor!’ force after their
‘ children had grown up or, passed the age of .18, -U.S.- Dept. of
Labor, Bureau of Labor. Statistics, 1975, -

v

11. F ‘Women change.Jobs more often,than men. . . . ~ . . c -
: P 4 [ : S
The worklife pattern of women — with many working for a few
~ years after school, leaving the 1aboé\for¢e for marriage, and "
, - . particularly childbearing, and returping to the labor force . . . }
L - after their children are grown or reach school age - would -
tend to increase their labor force turnover. Somé studies have
. indicated that turnover rates for women are higher than those °
¢ e for men. However, it can be argue@ that comparison of the
N ‘ overall differénce’ in women's 3nd men' rates of labor force
' turnover fails to take account of  the fluenc®e of skill level
of the job and length of service with'empﬂoyer, and the level ‘1
of pay for .the job or occupation. Comparispns of the absenteeism '
and labor turnover ratﬁB of" womern- and men need to be related to
“those of women and men in compaTable jobs .and circumstances if
they are to be meaningful -U.S. Dept. of Labor, Bureau of
"Labor Statistics, 1968. : . ’ B o~

~

. R
[

- 12, T From 1970 to 1976, there was a 33% increase in households.maintained*
. 'only by wompn. £>‘ *

- : : &
® ' K There was a 33% increase in households maintained only by women, K
. -« from 1970 to 1976. ,-U.S. Bureau of the Census, "Households’ and
. * Families by Type: 1976," Series P 20, No. 296, Washihgton, D C.:
-t Government Printing 0ffice., . . . .
. o ‘ ' ; 3 ’ -
- 13. T Most unemployed men do not have the education or the skdll to
. " quality for many of the jobs held by women. ; B v y
" ‘ . : . d . ~ . ~
‘ If all the married women, which does not include single working '
women,- stayed home and unemployed men were placed in their jobs,
v there would stfil be 17.3 million unfilled JObS. However, mo<t
, A TN unemployed men ‘do not have the education or the skills to qualify
TR fqr many. of the skilled jobs held by working women, such as .,
' .33.' -seFrétaries, teachers, nurses and clerical workers. —U S. : -
- o s A ‘Dept..of\ﬁabor, Employment Standards Administratiqg, Women [ '
'L;: e " Bureau, 1974.- . o - . e 5'\\N

1 . , . 7

my

o Py ’ ~

" I T F The average number of people per household today is 4 people.

e, T ‘{;» ~In i960, the average household had’ 3.3 people; gnd inm 1976, :
. ALl iﬂ,._52;9‘peop1e.~ This figure is expected to continue to decline e

, - A:y( . ) T » . . i
: N : Lt L - . R by . N .




v . . . - v

. - o oo
because .of.a number of factors..‘delayed marriage more economic - f.
-~ indepen ence among women, an increase in the widowed population |
and an’ increase in the number’ of houses shared by unrelated
: _ ' people. -U. S. Buteau of the Cen&us "Households and Families |
. - - by Type: " 1976," ‘Series P-20, No. 296 Washingtom, D. C., |
' e Government Printing Office.
. 15. T Employed women are offered fewer positions of responsibility tﬂan .
_ employed men., ) . .
y A ¢ . : i ' o ‘ .
Lo Relatively' few women have been offered positions of responsi-
T ' bility. But when given these opportunities, women, like men,
: - “‘do cope with job responsibilities in addition to personal or
‘ < family responsibilities. In 1973, 4.7 million women held _pro-—,
I o fessional and technical johs, another 1.6 million worked as
: L nonfarm managers and administrators. Mamy others held supervisory
4 * A . jobs at all levels in offites and factories. -U.S. Bept. of T
’ .Labor, Employment Standarzb Administration,”Women'svBureau, 1973. -

s

Y -

l6. F When wives work outside the home, their husbands spend sié%ificantly'

- - .mqre time omn household chores. h ] )

o ; . A l976 survey of families reported that even when employe&
‘ wives still, assumed the major responsibility for hous€hold
y .work. Altzkugh most half of today s families have both . "
i\ ‘ husband and wif loyed, time contributed by husbands and » .
M“,'\\\\ o children to household worﬁ does not dramatically increase when P
' : " the wife is employed. (Ho sehold ‘work is defined broadly to o
include all home activitids producing goods und services used: S
e by the family.) On the.ape age, employed wives spend less time
on household w ployed ones, but considerably more
. time than ‘husbands. Both ales ‘and females continue in
| *w} ) ‘ traditional roles though ‘more females than males are’assuming .
R - ’ additional roles. —-The General Mills American Family Report s
il ‘ 1976-19773 RaisingﬁChildren in a Changing s§§ociety. Minneapolis,
v LR o Minn. :#% General \Mills, Inc. }977 and Walker, K.E. "Homemaking
j . Still Takes' Time." Journal of Home Economics, 1969, 61, 8.

a »

3% g 17. F The employment of‘mbthers leads to juvenile delinquency.

~ _— .Studies sho¥ that many factors must be considered when seeking
the causes of juvenile delinquency.< Whether or not a mother
N T employed does not appear to be a determining factor. These
studi\s indicate that it \is the guality "of a mother's. care

.

> . rather -than the time consuped in such care which is of major
I R 51gnificance, ‘~u.s. ‘Dept. \of Labor, Employment Standards
- Administratlon, Women s Bureau, l973 - ® ) ‘

,18. T “In l976 » one out of every five child;en under/Lighteen years of
. '~ age lived ‘in onEHparent families.

In 1976 onl y 4 out of 5 (804) of all children ‘under 18 lived
e v with two ents (at least one of whom was a natural parent)

- I . Lo .
. x *
-




compared to 887% in 1960.» The decline was greater among blacks,

" with less thdn half living with two parents in.1976. Of the -
20% who did not live with two parents, mest were living with
their mothers. -U. :S'. Bureau of the Census, 1976 Statistical

. - Abstract of the U. S., ‘Washington, D. C..__Government Printing

< Office. S -

19. T Most men'ﬁho have worked for women'supervisors do not complain

about>wor ing for a womar. ‘ :

’ - .
¥

- o
[
.

In one study whelre at least three-fourths of both the male and
female respondents (all eXecutives) had worked with women :
managers, their- evaluation of women in management was favorable. ,
v On the other hand, the study showed a traditional/cultural bias
- ' among those who reacted unfavorably to women as managers. In
another survey. in which 41% of the erorting firms indicated
- that they hired women executives, none rated ‘their performance
*as unsatisfactory; 50% rated them adgquate, 427 rated them the
" ,same 4s their predecessors; and 87 rated them better than their
predecessors.- 7U.S. Dept. of Labor, Employment Standards Ad-’
® o miniStration,jﬁBmen s Bureau, 1974. )

Lt

‘k 20. T The"aVerage woman worker earns less than&three—fifuhs of what the -
: average man worker does, even when each works full—time.i
Women who worked full—time had median‘giual weekly earnings of
$124 in May\l974 This was aboutﬂﬁl/ of thé $204 repérted for
- men. Between May 1967 and 1974, thie median weekly earnings of
o : - ‘women, ,in current dollars,.i creased by bout 59%-— from $78
' ' ‘to $124. However, when the effects of price changes are
removed (the Consumer Price Index rose by about. 46% between May
1967 and l974),_the rise' in weekly earnihgs was relatively slow.
* For-example, when measured in dollars .of constant (1967)
: "purchasing poder, median weekly earnings of full-time women "
. . increased by ‘about 11% (in constant dollars) duting the same |
périod. The gap between women's and men s earnings widened“ .
- slightly between 1967 and 1974, - 1967 women's usual earnings

-U.S. Dept, of Labor,- Employment Standands Administration,
Women 8 Bureail, 1973 'i - _ . ;f

- N LA R

were more than 62% of men's; in 1 %hey were less than 61%. . W



" WORK FORCE ez R
- 1) N Sthdies"show hat 9 out of 10 g{rls will work outside - the.home )_'
’ v at some time TH. their lives. Loy , . _ '
e 2)_» ' A majority of men work because of economic need | |
. ; " K 3) ; Women have & much higher absentée rate from thefr jobs..v
] B 4)i g ?Recently,'more women are 1eaving'WOrk for marriage and chi}drenf gﬁ‘d

[ 3

n 5y Job requirements are usuall& unrelated to sex.

' , " % T ‘ ot ‘
. 6) The sole supporter.for the majority'of ﬁamilies is male,
- ) 14
7) The average woman worker is slightly less educated than the
‘ ' 2verage man worker. . . .. _
L @82 : Fully employed women who are high school graduates (with no
’ ’ . . cellege) have less income .on gze average thad\iully ehployed . .-
.. - _ men who have not completed el\{fntary school. . .
f +
, t9) Today more than half of all W d between 18 and 64 years, of
age are in the labor force. : .
- .10) ] * A majority of women who leave k to have ch11dren ‘never re- (-
. turn to theiq job ' . : . .
%1)\ - The single womaT usually worl ;éss than 25 years in the labor
force,, ‘ . ~f
v . A T : B
y o 12) - °  MWomén have a much higher turg
13) _Most unemployed men do not. hé
: qualify for many of the Jobs
14) - Less women are-offered posijl
. 15) . The employment of mothers;lé"' ,
16) Most men who have worked f“
' about working for a woman}
'17) The number of working mpthg
'.\; not increased since 1940.; .
18)  The average .woman workerf

han three-flfths of/what

a man does,_ even when bof A —t1me.

»

-Expanding Adelescent Role
5. Ithaca: Community Service
ation’ Départment New York State

ege Of: Hu;=n Ecology, 1977.




- Purpose:

A

. . , c R o :
To increase/student awareness of the importance and-extent of women in the
*work force.

»
-

‘-*'Materials:

"Student activity sheet and thé U . Department of Labor fact sheets "Twenty
JFacts on Women Workers'" and *'The yth and ‘the Reality", from %he section on

the labor force. R | ) . . v .

-

oW o . R
Procedure: L '
oo
, ) . . Students may be asked to complete the activity sheet in any, of t&h follow- R
’ "+ -+, , dng ways: / : ] _ \ . . : o

/ , \

1) As an jntroduction to a section on the labor ‘force, students will not,
have [received the answers in class and their prior knowledge and atti--.
tude y be .assessed., When completed students may be given the fact

. sheezs and asked to check the answers themselves. : AR v

Ed .
. . . . .

/ -

. 2) As an exercise during a unit on the labor force, students may be given
both fact sheets’ and the worksheet and asked. to read the fact sheets
and complete the,worksheet. St . . N g e ..

|
|
. -
3) As-a final evaluation for a unit on the labpr force‘ students may com- "
" plete the. worksheet in order to check the knowledge . hey now hold K
about women in’ the labor force. When completed; students may be g ven E
. the fact sheets and asked to check the answers themselves. : :

- . T _ . : . ‘ P . R
' D Answers: :
) . . . a~
- N : ’ .
. . i 1. T > ,
o : 2. T .
Nt ‘ 3. F , Q - :
5. T | -, -
’ ) 6. F N !
7. F
- 8. T 4
‘ 9. T J .
.- ) 10. F
. .11, F ’ ; '
. 0 12, F,
£ . 13. T ,*
. - ‘ » S "‘ 14, T | .2 ) oy
. - : 15, F g
R S 16, T
i . S 7. F
. En : : : L 18, T Farrls, C 3. *EXpand#gggaﬂUlekcent Role
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6. ONCE UPGN A TIME . . L

'
-l

. ¢+ Purpose: oo . Ly, ot : s

- - 1) To help students think abont their preparedness for the world of work:
2) To create awareness of stereotyped role expectations. ,(This act%vity
is not irtended.to be an accurate tool for measuring the ability of
the student to perform in today's world. It is a kick-off activity to °
capture the student's interest and create initial awareness of sex—role
stereotyping). :

i

Materials: . : o _ PR .

Copy of "Cinderella" story with appropriate check—off sheet for each ( -
female student. C ‘ , . .

- Copy of "Prince Charming" story and appropriate check—off sheet for each
male student. , , e

~

Copy of scoring.

Procedure: ' .

Distribute one copy of either the "Cinderella" or "Prmnce”Charming story
‘(depending upon sex) to each student. Depending on-the sftudents reading .
- level, the story may be read aloud to the class, or“silently by each stu-

dent. : I ’ -

—

: ' < ) ' . . A
After students have -read the story they sh0uld complete the second sheet
by checking off each item applicable to them.
When completed, ask students for their interpretation of their responses.
Then read and discuss the scoring.
Scoring: - FEMALES L
N\ ¥

If you checked items'1, 5, 10, 15, 20 and 25 you are only preparéd to
live in Never Nelver Land and may be 'in serious trouble. You refuse to ad-.
mit that you will have to work, ignoring the fact that nine. out of 10 high
school girls will work in the future. In fact, more than half of_ all
women between 18 and 64 years of age are presently in the¢labor force.
Wake-up! Prince Charmings are hard to come by and, even if you find -one,
he may not remain charming for ever and ever. You'need to start giving
serious thoughts to the job training available to you in high school and
you should comnsider the careers that open up to you after the- training
Don't wait for your "Once upon a time" dreams to be shattered.

n .

If you only checked items 3 7, 9 14, 18, 21 and 23 you are probably '
very capable of managing a home but you do not think you*will have to work
once you are married. How wrong you, are! Most likely you will work for
about 20 years of your life. You have probably explored. the, traditional
job training “courses but none of the others. Be sure to explore them all'

P

91  Farris, C.J. Expanding Adolescent Role

~Expectations. Ithaca: Community Service
Education Department, 'New York State
College of Hugan Ecology, 1977.
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oncnupouurima (continued) T
Scoring_ FEMALES (cont;:lnued) - T A

I

If.you only checked items 2, 4 6, 8 ll lQ 13, 16, l7 19, 27, and
24 "you have explored traditional stereotypes (Yea') and may find yourself :
‘capable’ of handling certain jobs. However, You'do not think you will haveto
manage ‘'a home. You'vé given your future some thought ' but you still have
to do some more thinking. You need to give serious thought to learning

how to take care of yourself. - \ v .
UM you checked neaff& all'itemsléndluding 1, 5, 10, 15,'20'and 25Jyou

,deserve a round of applause. You are ready to take on the world. You can
- manage a"home .and a job. You have explored all kinds of job training, made

a career decisioh and have not been limited by traditional stereotypes.
You dre a person with, an expanded expectation of your own personal family,
and CQFeer life. Congratulations.

Scori HALES . -~ _— . T
-

If you checked items 1, 5 .10, 15, 20 and 25 you are expecting to slip
the glass slipper on 'a woman's’ fOot someday and then live happily ever
after. You may be in serious trouble. You are not prepared for the real
world that awaits you. Cinderellas who will wait on you hand and foot,
looking beautiful all the while, are hard to come by (and then change when
they find out what a drag it is):. You seem unaware that. 9. out of 10 high

. school women will work outside the home in their future. You peed to start
. giving serious thought to learning how to take care of yourself. It would.

be a good idea for you to léeave "Once upon a time" land and. gain a more

“

realistic and expanded .view of men and women-in today's world:; - ~ -7 T
LY ) . ! . - . P ‘

& -

If you only checked items 3, 7, 9, 14, 18, 21 and 23 you don't believe
in glass slippers so what axe you waiting for? You realize that women have
as much need for a career as men so who will do the cooking and cleaning?

You plan to take care of yourself, but how? You have an expanded view of
men and women but action speaks louder than words. Consider enrolling in
‘a cooking or Chlld care course. ‘

- If you checked nearly all items excluding 1, 5 10, lS 20 and 25 - let's’
hear it for you. You are ready to take on the world You know about all
kinds of high school job training including home economics. You camot
only handle a job but will be. able to take care of yourself. You realize
.that if you choose to be with a woman she will probably have a career too.
You are on your way ‘to belngea liberated man. Congratulations! . .

i . * e

b4 .

Follow—up activity. : : .

This might be the "Work Force Quiz" and/or using the Labor Force Fact Sheet.
. . L
. A - .

g

Adapted from Equal Vpcational Education project, Center for Human Resources,'

University of Houston, 1976. :
.- - Farr1s,-C.J. E;pandinngdolescent Role

92 Expectations. Ithaca: Community Service

Education Department, New York State:-
College of Human Ecology, 1977.
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RN . CINDERELLA

. T

Once upon a time there was a fair young maiden. Her name was Cinderella.

She lived, with her stepsisters and' stepmother, and was respopsible for all
the cooking, cleaning and other chores around their home. Although it was
a modest home, Cinderella had very little time for herself. She always did

as she was told, never questioning her stepsisters or: stepmother.- Then she

was miraculously discovered by the Prince and went with him to live in the
¢astle. She ran- the castle and, raised.their children. She preferred to
stay home in the castle although there were job opportunities in the king-
dom's castle construction company and a local sword repair shop. The-
Prince, of course, never abandoned her except for occasiondl trips to .
Crusader conventions. The Prince and Cinderella lived happily ever after--
which wasn't really so hard to do because ‘most people of the time tended

te be dead by the age of -35. oo

Have times changed? Complete the checklist and you'll see. Check (V)
off each item that applies to you. . ’

Graduating from high school is not important.

1)

::::2) I'm not ‘afraid to be the only girl in any class. re
___3) I know how much money it takes to feed a family of four for a week
a1 stand up, for myself.
____5) .1 think woman s_plaee is in the hqme
__- 6) 1 have .cdreer plans. n ‘
____7) ,1 can wash clothes. , ' ‘
.. 8) I am informed about EEOC.
___L9) I can raise ohildren
___10) I cannot manage money.
_1) 1 demand equal pay for equal work.
__12) I read newspapers and ‘news_magazines.
»13) 'T can list 20 different ‘jobs open to women. '
___}4) - I can cook.
___15) 1 prefer love stories and movie magazines. .

,16) I

have investigated all high school job training courses includ—
- ing woodworking and we1ding. : :

_17) 1T can fix a flat tire. .

__18) I know how to care for a baby.

- 19) I know about apprenticeship programs.

__20) I don't worry about the futun PN

_21) I can sew. ' : ‘

___]2) I plan to have-a skill before marriage s0 thag I can always get a
jOb ) 12 A

___]3)v I can clean.

___24) I think I can do any job a man ‘can do, as long as I receive the
- " proper training. : :

25). 1 expect to marry and expect my husband to- be the breadwinner.

|

+

Farrlsg C 3. Expandlnngdolescent Role

College of Human Ecology, 1977.

! Expectations: Ithaca: Community SerV1ce
Education Department, New York State .
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PRINCE CHARMING

‘Once upon a time there lived a fine 9oung man named "Prince Charming."
He lived in a castle with his mother and farher, the Queen’ and King. Al-
though he loved to eat ‘and look "charming," he never had to do "castlehold" ,“\\\,
tasks; those were taken care of by yoyng maidens. (So he never made an Al
attempt to learn to do such things ) Each morning Prince Charming would
ride off to.fight dragons. He.was chivalrous, adventuresome and brave. \
Eventually the Queen felt that Prince Charming should find himself a young .
woman to be his wife. So Prince Charming set out to find the woman of his
dreams and fell madly in love with someene named Cinderella. Now Cinderella
was not’ only sweet and beautiful but took care of the,castle. After all,
she had been responsible for all the cooking, cleaqing and other chores ,
ampund her family s(home The Prince felt he’ had made a wise choice. They, ) 3
were married and the Prince continued to 'go off and fight dragons while -
Cinderel)la~gtayed home and ran the castle‘and raised-their kids. Their - ' e
“life continued in this fashion and they 1lived: happily ever after--which .
wasn 't really so hard to do’ because'most people -of .the time tended to be
dead by age 35. .

Have things changedl ‘Complete the checklist and you'll see. Check (V)

1) 1 expect to 'be the: sole breadwinner of my family _

2) I can cook. ' . .

3) I would teach my daughter or’ sister how to work on a car. : :

4). 1 have investigated all “high school Job training courses including (
- child care and nursing. . -

‘5) 1 feel financial matters are best handled by a man.

6) 1 know How much money it takes to feed a family of four for ‘a week.

7) I would allow my son to play with 'dolls. . .
8) I can sew. o co )
9) 1 see girls as people not sex objects S '

10) ‘I feel women belong in the home.
11) " I iron my own clothes. o :
12) 1 can raise children. A
13) I know how to care feor a baby.
14) I'm not afraid to be the only guy in any class. _ !
15) 1 see women as lovely things to be admlred for their beauty. -
16) I can clean. ! '
___17) 1 plan to ‘have. a-career outside of the home.
___18) I plan to learn to take care of myself even if I marry
19) I can cry and show- emotions.

20) 1 feel ‘women should raise children. - _
21) I.feel’ women have as much of a need and right to a career as men do. ; "
22) I open doors for women because they need help. e R ’
23) 1 recognize that most differences in the behav1or of men and women

- are learned. ‘
___24) 1 feel comfortable going out with an_ intelligent girl
__25),1 hope to marry and have a wife to stay home and take care of me. .

o ; " Farris, C.J. Expanding Adolescent Role
‘ Expectations. Ithaca: Community Service

. Education Department, New York State
College of Human Ecology, 1977.
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L ‘ S 15, 'HOUSEHOLD RESPONSIBILITIES _ :
L B ‘ . ) ’ e,
( IP . - * N . ..- ) “ . -
urpose: S e d . .
* . To help students explore the various ways of . handling household }esponsib—
' i}ities{ ‘ L . VR B _
. Materials: - * T

L.

_'Student activity sheet, blackboard.

Procedure'."i e S | ‘
. ) Discuss with the studénts the different tasks that need to be done around‘
. . ‘a home. ‘A 1ist may be compiled on the board such as the following: -
' 1 setting table 8. ,-mending clothes . 15. watering plants
. . '« 2. getting meals’ . 9. fixing appliances * 16. feeding pets
T ". " 3. ‘ clearing table 10. taking care of yard 17. cleaning pets
o 4.  doing dishes 11: cleaning bathroom 18. vacuuming .
, - "making beds . ~12."* doing  laundry . 19, dusting _ /
\ ) ... 6., .tdking out garbage 13. ironing . " 20. .grocery shopping

‘ 7. locking up at night 14. . _straightening up 21. npayiﬁg bills

Have thegstudents fill in the student activity sheet ‘with the tasks to do .
' ~ "'in’ each room and which household member they feel should do them. After -
the activity,sheet is ‘completed, discuss the students' decisions: ®

1) ‘Howrﬁany tasks were done by‘'males?
© 2) -How many tasks were done by females? i
- 3) :How many tasks could be done by both males and females?
. : 4) How did you decide who should do which 'tasks?
- 5) What problems did you encounter?
6) Do either the males or the females in the family have more responsibili-
. ties at home? Why?
7)  If you become a parent, how will you delegate household tasks to your
children? ’ ' . , o
8) How many ways are there of dividing up household responsibilities?
(Have the students look at each other's lists.)
9) What makes one more satisfying than anothef’

Alternate Procedure: for older students or'for use without preceding activity.

1) List on the board all the responsibilities of two young people living
in their own home or apartment,

2) .Explain that both the husband and the wife are working full-time out-
‘ side the home. Have the students divide the responsibilities into
- ~ lists under male, female or both, and Outside Help according to wfto
they feel should be responsible for the tasks.

3) Divide the'class in half and call one half "husbands" and the other
half "wives." Then pair the students into "couples" and have each
couple go through the same procedure to make four lists of household

. responsibilities .in a way that is acceptable to both.

4) When all couples have completed their lists, follow the same piscussion
questions as above,

Farris, C. J. ExpandingﬁAdolescent Role
Expectations. Ithaca: Community Service
Educdtion Department, New York State
‘College of Human Ecology, 1977.
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- ' \
©* HOUSEHOLD RESPONSIBILITIES .
) | | o ) e
Directions: In the house there are weekly and daily household chores. ~ -
L . Fill in the tasks to be done in the rooms below.” After each, in— ,
. dicate who would be responsible, i.e., wash _ clothes - M for male;
-~ ) F for female, and E for either. These can apply to children as .
" well as to adults. 2
. s, ' :‘ §
¥ : f/J
» ¥ .

“ i _ h .
’oo 7. : ‘ é;.
. £ 2 | 4 ‘ +f
e  § =2 |
6, , 6. '-
. : !
C 3 I .
et ———]

Farris, C.J. Expanding Adolescent Role
Expectations. .Ithaca: Community Service
, o Education Department, New York State
. College of ‘Human Ecology, 1977.
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4+" gctuarist

.

4

&in Personal Effectiveness .

»

(I) Look at the_ list of occupations below and write 'M'' in the blank following the
occupation if your first reaction is that'it is a Man's field. Write "F" if your .
first reaction is that it is a woman's field. There are no right or wrong answers.

e

2Occupation ,

accountant
-advertising executive

' aerospace engineer
architect
archaeologist

. army major

" artist
banker
biologi st

biomedical éngineer

. botanist .

"buyer '
chemist )
city manager
civil engineer
chiropracter ‘
clothing designer

' college professor
community plangér -
computer programmeér
conductor,. ‘

_ dean . .
dentist v /
dietician %,
editor £ ,

sYementary teacher

/electrical engineer
flight attendant
forester
funeral director .
guidance counselor

' insurance salesperson
interior designer

/ﬁRS investigator

igh school teacher
historian :

-

PEFE L EET T EES

THITTETH

-+ -A'Manual for Wo.rksh‘sﬁ

I Can Do Anything -~ L
Worksheet

/F

2

t

_ musician

Occupation -

Aanguage interpreter

law enforcement officer -

lawyer
librarian _

manager, business™: _

'mathematician
medical technol ogist
mechanical engineer
minister ‘
museumologist

n4val ensign
‘nurse' ‘ o
nutritionist o

| :pharmacist -

photographer.
physical therapist.
physician = T -
gphysicist
politician , ¢
priest
producer, film
‘psychologist .

L ad

bater,

+

_public school administrator
occupationgl-therapist
oceanograptier .

optometrist

rabbi ., °
realtor

recreation director

- reporter

secretary

social worker
speech therapist
statistician )
technical writer

- veterinarian

>

/« . T
B n b
s -

v

M/F .
s s
s
)
— 4
2 —_—
vt
¢ L e @
—_— ¢S
. v
[PV
PR
e
—_—
. - -
PUSS— »
- !
[,
JREELE Y "
Sy,
[P
. .
P 2
—
a .- ~
———— N
——
. — v ”
————
1 : ’ -
s—it - '
. T-— )
Rhase SN N
T ——— g -
- - = g

T —— L »
& TRt S
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o (2) Put an asterisk (*) next to the occupations that have not occurred to you

for yourself before.

9 '

(3) Pﬁt a plus sign (¥) next to the occupations that interest you.

Reprinted by permission of:

~ The Carrol Press, Cranston,
~RIL from Laura G. Manis,

_.Womanpower,.
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HOW\LONG IS A" LIFETIME?. .
-~ . R < ’ .
: - T ‘ c . ¢ ':
o Using each letter below as ode year, and assuming a life span of |
: seventy-two years, a ''typical" lifetime would stretch out according K :
v to the following: L. _ ‘ S

{

preschool years (5)- .- - - .
elementary school years, (6) . T . |
junior high™school years (3) . . X , t
high school years (3), ° , B ' - |
college undergraduate years (4) s - . . , |
wotk .(full-time) years (44) - . ' : . Lo il
retirement years (7) . . = A b - ,

tonone

HE0Jweo,

.ﬁ n‘

PPPPP eeeeee jjJ hhh ccee WWWWWWWWwWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWWW rrrrrrr
" What are the implications of the long view of one's: 1ife span ‘in’ ”: ——
o terms of — ' ) : _ (\ ‘

'
+ . a* -

The thought toward planning and preparing for a careér’ )
The choice ofl a life style? e
The care'in choosing a mate if marriage is desired?
The age at which one ‘'would consider marriage?

. : T e plans for the retirement years’ R

As a student what are the implicatlons in ‘terms of determining a job

preferance -- .- ‘ : T e T
\'—"w\.‘, - . '. v
i In Spending one year in post secondary education? . o
~In spending two Qr more years in post secondary education’ T

What are the implications for preparing for a job/career’ - —“

What new perspectives does this view of a life span provide for you?




N - to ' L S LI
- 1
A
. . .
- . ~ ) .
. , . ¥

- Purpose: To explore some of . the potentlaLstresses and strams
‘ of alternatlve life styles C e

s : v ¢

. » » e -
- . -
. - "] * e
' . . .
. » » B _“‘\: . o, B \

"

While role—playmg a tradltlonal llfestyle can ff)cu,s on , i
the stresses and conflicts that arxse you may decxde you will 7,
“be different and thus-avoid the con‘fhcts your parents suffered. -.,‘_
. However, no one lifestyle guarantees paradise: This exercise" |
aims to gwe young people a greater awareness of the realltles

" of tife.” Of ‘courSe, no one can foresee all.the circumstances
that may arise but being aware of alternatives and planning
for them gives a person greater Self-confxdenoe and experience
when, and if, expected hardship occurs. Hopefully, some of
, you'may be motwated to rethink your current activities and
plans in order to, mmxmlze or avéid future pitfalls. =

o

- To the Leader: : e

—l e
1. 1tis the task of the group to’ wo“rk'on the problem

‘ with the partlclpant Group respon51b111ty makes
discussion easier, generates more ideas, creates
d mutual helping atmosphere and gives all the
participants six to ten expemences in problem-
solving and identification with other possible "lives"
even though each has only one chance factor..

e 3

. The leader should point out, when appropriate:
An unskilled divorced mother who needs employment
usually cannot find child-care facilities or housing
at a price she can afford; a full~time homemaker
 does not need to wait until her children are grown
to continue her education — she can go to school
while they are in school,, forty years of age is not -
too late to start a college education,-a career or
fulfilling activity since, on the average, she will
live 35 more years. : . :

-

dea from Advisor}; Commis’sion on the Status of Women, State of California, 1972.

Reprinted by permission of the Carrol Press, Cranston, R.I. from
Laura G. Manis, Womanpower, 1977 copyright.

-

-

21

T 4




, | SO | \ WOMANPOWER
PR . 'ﬂ, ¢ Y TR *‘Y*’*'%g.a.ﬂ“; - ~.o I . . A . ‘\ X . .

’ T i . . ’i 5 ., .
S R ZETL TUN T -

& Ce : : o S "y ~
Lo s R B Homework for fact—gathermg ntay-be necessary; a.nd Lot
A C L - desirable. 'For example, finding out and reportuig |

s a _ ~ " back on the availability and cost of the*various }unds IO }
i, R ot - . "W of child care, what jobs and salaries are listed in o .
' S IR o help-wanted ads they could do, whether public trans- ) -
' ~ S o “ portation is available to specific listings, whatpre ¢ «‘

.- - . current housing costs, college or techmcal school |
. ‘ S costs etc. - . ) |

" ’

M S Dlscussmn. R Statistics from the U.S. Department'of Labor sih‘ow; :

’ ’ You will probably live to be 75 years of age. : —
- = You will probably marry. ! é
You will have almost 50 years of life after your youngest '
S » child enter~s school. !
o S - Nine out of ten women are employed sometime during
X ‘ , - . their lives. - -
' ‘- Six out. of ten women will work fulltime for up to thlrty

' years. ™~ ’ R _ .
: B S Four out of ten women will be divorced. ) '
1.° : % One in ten will be widowed before she is 50. .

Were you aware of these: facts? Any shrprlses"

-
Procedure. Keemgm—mmd—}be—abe#e—faet&éo around the group

one at a time and — .

) 1. Share with your group your goals £or education, career,
L marriage and fainily. .

Ve 2. On_the—fel-}owmgjmg%'fhere are a number of Eynce .

v Factors'" describedy Pick-éne and read it to.youf group.
\ . on cards.
/

@ote-to-Leaders Sgme-of these-Chance Factors may be
~« -typed on-slips-of-paper, thenfolded so that the part1cxpa—nt~
£ makes- a;éehance”_selectaom—)—- A

3. All of you in'the support group dow help the part1c1pant .
i _deal with the, problem described until she arrives at a v
‘ solution which is satisfactory and feasible to her. ;

)

. e | Repeat the procedure with each member of the group .

! Discussion: : After each person reaches a solution, can you —
. as a group — think of ways this situation could have been *
\ avdided or eased by early preparation? ' o B

\ . - _— ’ ] ‘ . ) ! ) .




SCENARIOS FOR DISCUSSION - -

. > [

Directions: These scenarios are to-be used in small group discussion ’\\\j‘
PR ' PR with "Alternatives - or is there a Paradise’" : R

b . - .
. . . 3 -

s \4
_lf Jane s is the 40-year-old mother of two school—age childrengw////

"She-had réturned to school to complete her doctoral degree. i :
- engineering - She is offered a high paying job in another - B

. e ' state.- Her husband is a Junior hgh teacher and there are -
‘ .no’ jdbs in that state. What are some decisions that must be
made? . R

- o v2}' Ginny and Paul wene recently dfvorced. Each sought -joint-custody
. M of their two children (ages 3 and 7). Both adults will be . .
' working full-time. What are their alternatives? * )
. - o )

3. You have been working at a job you enjoy for ten years after -

graduation from college. You and your spouse like children . gf
« o ‘ and have disciussed starting a family. However, you both enjoy
- : ‘ your* freedom. What do you do? T ’ .

! ) ' ’ ! i
4, You are 28 and your spouse is killed in an industrial accident. .
You have two children, 4-years and 1 year. You have not held a
job for nine years and your only income is a $50, 000 insurance »
policy. How do you cope? : - . ‘ : .

5. Your #spouse's mother is .95 and in poor health. - She can no longer
care for herself. There are no other relatives‘buthyou and your
_spouse; both of you work. What do you do with Grandma? How '
‘does it change your 1ife? Co ’

6. You marry your fiance while yOu are both in college. On the
) honeymoon you quarrel and your spouse beats you. This pattern
. -of quarreling and beating continues and becomes more frequent.
i .. You tell your mother and she tells you that this is part of
marriage. You call the police, but they will not intervene in
a family argument. What,do you do’ N

- ) . .
1

B

.

T
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,ECONOMICS

PROGRAMS

By Ruth E. Martin
As a vocational
home economics

responsible  for
achieving sex equi-
ty in your program.
y A ‘program that
fosters sex equity.provides male

~ and female studerits with @n op-
portunity to expand and develop

their potential in various roles.
The need for guidelines to help
teachers achieve sex equity is

"~ _evident in recent educational leg-

islation, federal and state voca-
" tional education priorities, nu-
merous research studies, and in
the National Institute 6f Educa-
tion’s recommendahons for revis-

ing curricular smaterials and.

teaching practices. The Educa-
tion Amendments of 1972 (Title
provisions) and the Education

‘Amendments of 1976 clearly

specify . that sexism in -federally
supported eéducational programs

and practices,js illegal: -
Teachersgo\\vocahonal educa-

 tion programs\are believed to

play a crucial role in ' promoting
sex equity. And, ‘there is quite a
challenge ahead..In the words of
Matilda Butter, «director of the
Women's Educational Equity

‘Communications. Network, “In
spite of federal and state laws.

prohibiting discrimination” on the

basis of sex, and in spite of the"
" “good intentions of many individ-

uals in education, sexism persists

in elementary and secondary
“school systems.”” (1979, p.39)

How can you promote sex eq-

-uity in your classroom?. Guide-
. lines have been developed as the

result of a research project fund-
ed by the Research’ Coordinating
Unit of the Washington State

Commission. for Vocat]onal Edu-

cation.. Field, testing of the guide-

"lines was conducted during the
1979-80 academic year by homg.

economics teachers.
The charts on the following
pages were designed to help the

Dr. Ruth E. Martin is the coordinator of
studenit teaching in home economics at
North Dakota State Unwersity in Fargo,
North Dakota.

teacher, ydy are

teacher assess: a) the leammg
environment and b) new and/or
existing resources. On thé first
chart, Sex Equity’in the Teaching
Environment, a teacher can rate:
1) his/her own behavior; 2) stu-
dent-awareness; 3) school/com-
munity attitudes; 4) facilities and
equipment, and 5) occupahor%}\
preparation. After responding to
the items, the teacher is able to

| what meeds to be done to create-
a more equal environment. Stu-
-dents may rate these areas as
well. Or a supervisor may' evalu-
ate the teaching environment
and compare the results with the *

The second device, A Guide
For Review of Sex Equity in Re-
source Materials can be used to
review textbooks, pamphlets,
films, filmstrips, and -other re-
sources. To complete the review,
respond to the categories: 1) role

of- these categgyies is described
to help the teacher evaluate the
resourrces more effectively. Space
is provided for comments and fi-

nal evaluation.
-~

The project reported here was per-
formed pursuant to a grant from
the Research Coordinating Unit of
the Washington State Commis-
.sion for Vocational Education.
Contractors undertaking such
projectsire encouraged to express
freely their professional judgment
in the .conduct of the project.

Points of view or opinions stated
do not, therefore, necessarily rep-
resent official Commission for Vey
cational Education position.

Acknowledgement is given to Dr. .
Charlotte J. Farris, Cornell Uni-
versity, for her source book, Ex-.

tions, and to Dr. Elizabeth M. Ray,
The Pennsylvania State Universi-
ty, for her work .on Project to- Up-
date’ Textbooks and Materials in
the Home Economics Cumculum
Resource Center wijth, Pg;-ticular

1N Attention to the Elimination of Sex -

Biased Stereotyped  Materials.
. Their cooperation in sharing these
materials is appreciated..

(contmued on next page)
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panding Adolescent Role Expecta-." -

Iocate strehgths and weaknesses ' *
within those areas-and determine - .

individual teacher. o _

_portrayal; and 2) language. ?ch m\ ,

-




Directions: Using the followrng dewce to

strengths and ‘weaknesses are apparent

\

’ . o . BV

»-’ - . o

| TEACHING BEHAVIOR .
1. Course content provided is the same for studen s
> oMboth sexes. *

te——on a cale of 1- 5—-your teaching environment for sex vgurty, ,
respond to each item by placing an X in: thef ppropna ] spac/e{ After g%‘r?pletmg thi; derﬂce,

B HAS BEEN MADE 'IRYING HAS BEEN MADE

here\.'
A/m Df‘

R

'MA DE Taym “HAs BEE
WE'RE  MUCH EFFORT

NO EFFDRT

2. Leaming activities provided are the same for stu— -
dents of both sexes. ; .

3. Disciplinary action' administered to males and le-
gles is the same.

L4
> B

4. Companson of male/female achievement ln regard

their knowledge and skills. - ; !

#
to accompllshments. atgjudes, and behaVlor is . )
avoided. W - v - } .
5. ldentmcatlon of terms is gender-lree, i. ., “human Q.\
“person,”-instead of “man.’ g ' prioe )
- " .@. Equal attention in regard to support and cntlclsm is. ”
- given to students of both sexes. r ,
. The evaluation process used is the same }for Wstu- i
4 dents of both sexes. . o i‘ ,
s ‘;W«_;Awr&“.ngomg evaluatron of program addresses sex , . N
' equllvj‘% - : ~
9. Human lrbeFatron is emphasrzed rather than the - v
liberation of oné“sex. = N ‘ I 1 < .
10. Students’. attitudes are "being developed as vvell as OO N

11. Teacher serves as a modél fre\e of sex role exdec~
- tations. S

12. Nonverbal teacher behavior is’ analyzed ln regard
fo eye contact and acceptance cues for studenls of
.Jpoth sexes. : B p “

13. Student awareness of-exrstlng sex bras materlals is
evident. o .

‘ 14, Teacheris aware o myths and realltres-—rn relatron
to gender—that affect behavior. .

45. Each course is taught without stereotyping' roles.

16. Differences in individual ab\llty“are recogmzed but
not assoclated with gender

n. STUDENT AWARENESS .

17. Students of both sexes are encouraged to belong
\ » loyouth organizations.

sex equity in a variety of situations.

[ 8. Students are encouraged to examme the lack of

19. Students are acquarnted with non-tradrtronal roles
through course opntent .

20. Leaming activities accurately reflect brpadened
roles for family and work.
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‘21. An awareness oi Ianguage which portrays sex
- ‘equity is developed. . -~

T
%BEENNHDE—
. " . g 3 .n

&

22. Students can. |dent|iy the lack of sex equ,lty in their
~ education and personal lives.

. SCHOOL/COMMUNITY
. 23. Scheduling of classes i$ flexible enotigh to permit
all students to: elect home economics..

24. Criteria for course’ selection is |dentical tos males
and females.

. 25. Other teachers view the home economics program ot

sujtable for males and females®

26. Materials are available to acqualnft/ he parents and
community with the attemp} to achieve. sex equlty
in the home economics program

27. Administrators promote sex equity |n the total‘
school program. -, - L

., 28. Guidance counselors work cooperatrvely with the

o)

Coe

1

 29. A variety of Ways are .
. nel and parents about:current course content and ‘

program to reflect the concept that both males and- 7

females need homemaklng skills. ~ -

to inform school person-

- its relevancy to males and females..

IV. FACILITIES and EQUIPMENT

equipment.

~ 30. All- students have thé same- access: to tools and.'" N

" 31. The department is fumlshed approprlately for both

males and females. "

32. Bullstin boards/dlsplay cases show that both ‘males
_and females are involved.

33. Fittlng roomslareas provide sufficient prlvacy for all

students. - .

g 34. Protective clothing required in aclassroom settlng .

is of unbiaﬁed design.*

- 35. Fumlshings and toysin the child development labo-
ratory are equally accessible and appeailng to .

either sex.

e

V. OCCUPATIONAL PREPARATION :
36. Both males and females are encouraged to recog-
nize that. their_lives may include work, homemak-
ing, and/or parenting.

-

37. Complete career information. and encouragement

is given to all students in consideration- of their.

needs, interest, and abllmes

~

38. Based on their interests and aptitudes, students

are. assisted in. the development of career.plans

wuthout regard to sex.

39. An active pu ations program informs commu-
. nity of the contributions that the programs make fo
the labor force. .

40. Students are placed in jobs which show evidence
of sex equlty : G

.

T‘R IN('-> -iFi'SBEEN MQDE
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GUIDE FOR REVIEW OF SEX EQUITY

IN RESOURCE MATERIALS

Directions: Select a resource for review and record the appropriate information.

TITLE

Author/Producer

Name of Reviewer

Read the descriptions of the two
categories, Role Portrayal and
Language in column | below.

a. Read preliminaries such as
foreword, introduction, etc.

b. Observe every .20th page for
materials over 200 pages and a
smaller nimber for materials of

- fewer pageés.

c. Seek out fllustrations to get a
fair assessment. .

d. View or listen to visual materi-
als, records, cassettes in thelr
entirety. '

I. CATEGORIES
ROLE PORTRAYAL

1. Females and males are represented equally in
main and.supporting roles and jn, illustrations.

Using the selected plan, record
your evaluation in the following

© way:

SECTION A. :
Support Evaluatlon — -Make
specific comments in column Il
For easy reference, identify page

or frame number(s) as related to

comments.

SECTION B.
Further Comments—Write any

additional notes about the resource’

Copyright Production Date
School _

SUPPORT.
E\/BLUF)T'IOI\/

)
[

that may not fit into the two catego-

ries, Role Portrayal and Language

SECTION C.

FinaBvéluation—On the basis of
your Support Evaluation (A), check
the appropriate -Final Evaluation

column (C) for the category belng v

rated.

Base decision to use a resource
on the number of positive re-
sponses recorded n the Final Eval-
‘uation columnq &

2. Both females and males are described as having a = .
" variety of positive traits, abilities, and expectations.

3. Various racial and socnal class groups are repre-

sented.

4. About the same number of women and men are

referred to in the text, in case studies, questions - -

" and suggested dctivities.

5. Females and males are described in a wide-variety
of home, family, school, work, and community

roles, end activities.

6. Narration of audiovisuals is shared equally by

female and male.

LANGUAGE = *

1. Language is neutral in gender and
' equally applicable to females and

males. ,

2. Description of temales and males are '
parallel, i.e., husband/wnfe not man/ , , )
wife.

3. Steregtyped assumptions and

" descriptions are avoided. - - -
B. FURTHER COMMENTS: :
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