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FOREWORD

One of the important functions of schools is the preparation of the
young for the world of work. Research on the nature of educationai organi-~
zations and the production of educational services has stressed the cor-
reSpondence‘between the activities and outputs of the schools with the
requirements of work organizations. In recent years worker dissatisfaction
has been rising, and it appears that there has been an associated increase
in employee disruption of production. Some business firms have responded
to these problems by attempting to reorganize work to increase the parti-
cipation of workers in decisionmaking and to change the nature of jobs.
This movement towards greater "industrial democracy" is gaining momentum
both in the United States and in/Europe, and as a result it appears to be

generating a new set of requirements for worker characteristics.

The purpose of the project on Educational Requirements for Industrial

Democracy is to examine the correspondence between socialization to occu-
pational roles generally~-via education, in particular--and the organiza-
tion and content of work. An understanding of this correspondence is then
applied to the study of changes in the nature of work in order to predict
new demands that will be placed on the education system and other institu-
tions of socialization. The analysis of possible responses of educational
institutions to such demands will inform debate on educational reforms at
both the vurricular and institutional level.

The project research involves parallel examination of schools and
firms in order to ascertain the correspondence between the formation and
utilization of workers' traits in the context of traditional modes of work
organization and under the various approaches to industrial democracy.
This research will fnclude the study of the supply of worker traits,
socialization to occupational roles, educational production relations in
the U,S. séhools, the operation of U.S. labor markets and the demand for
educational characteristics, and the. relationship between worker character-
istics, job characteristics and worker productivity.

A taxonomy of educational reforms and a taxonomy of the dimensions

of work reform will be developed to provide an analytic framework for




describing important distinctions between reforms of education and work

respectively. Commonly proposed reforms, and reforms with which there is

some practical experience will be described with the aid of these taxonomies,

A survey will be conducted of selected firms in the U.S. and abroad
that have experimented with different forms of work reorganization consti-
tuting varying degrees of industrial democracy., 3imilarly, a survey is
planned of selected sclools that are experimenting with corresponding types
of school reorganization and educational reforms. Special attention will
be given to the relevance of the most prominent types of educational reform
for changing the educational characteristics of workers in order to meet
the new work requirements,

The discussion paper presen{ed here is part of a series of papers
reporting on-going research, The final project report will represent a
comprehensive document that outlines the probable extent and impact of

work reorganization on schools and the educational system.
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SUMMARY

This paper surveys some of the basic literature on socializa-
tion to occupational roles, The review is brief, emphasizing those
ar€?$~of research that are most Elosely related to the project, with
the goal being to establish a foundation for future work,

The survey begins with a review of the coencept of socialization
as 1t has been developed in different research traditions, Then, the
concept of ococupational socialization is reviewed.~ The point of view
taken is that occupational sooializa%ion should be considered as a
broad phenomenon, encompassing all processes that seek to mold and pre-
pare people for entrance into thg’ﬁg;ld of work., Specific job training,
the learning of values and norms,‘and the learning of political and
social roles are all part of occupational socialization. From this
viewpoint, most oi the existing research is narrowly based and does
not adequetely deal with problems associated with changes in the
gociety and the economy, .

The bulk of the paper reviews research on the links among
childhood socialization; social class, and occuvation, The work of
Melvin Kohn and his associates is most prominent here., A shorter
section discusses the eduoational system and possible links to other
forms of occupational socialization, This will be continued later in
the context of work on education being performed by other members of
the project. Peer group influences on children are also roviewed
briefly and this review will be continued into the next stases of the .
project, The review ends with a discussion of the ocoupational .
socialization of adults,

The last section of the paper discusses plans for further
research, This work will carry the review forward by dealinmg with

occupational socialization in the context of research on social and

sconomic change, Other ressarch, alsc a possibility for the future,
is briefly discussed,
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I, _SOCIALIZATION.

Socialization is generally oonsidered to be the process by
which an individual becomes a functioning member of society, or "the
process whereby the individual is converted into the person."1 As a
major research field, the study of socialization is relatively new,
dating from the 1930's, although the problem of socializat1on certainly

is not new, Such renowned scholars as Plato, in The Revublic, and

Rousseau, in Emile, artiéulated alaborate sohemes for converting the
individual into the person. Bven Adam Smith, best known as the apostle
of free entervrise, devoted some pazes to what would today be ocalled
the dysfunctional effects of ocoupational aocialization.2 And perhavs
the most widely known socialization soheme was that created by Janes
Mi1] and applied to his son, John Stuart Mill.3

The basic issue in socialization research can be stated fairly
simply: How does a society attenpt to transmit acrosc generations
the basic characteristics that make the society operate? There are
a nunber of phenomena thot are thought to be importzant in inter-
generational transmission, For some, the transfer of material wealth
via legal inheritance is considered to be the most important, Others
emphesize the cultivation of natural ability, or, in its most recent
manifestation, the heritability of IQ; The study of socialization has
as an implicit assumvtion the idea that social institutions are what
is important aboﬁt intergenerstional iransfer, Some obgervers deal
only with social institutions while others are cognizant of the exis-
tonce of relationships between the institutions that socialize nnd
othor phenomena in a society that contribute to the intergenerationnl
transmission of the soclety itcoif.

Because it is & relativel& new field, much of the research has
only recently been brought together and synthesized.4 This work is

from a number of disciplines, with sociology, psycholocy, social

‘psycholosy, volitical ‘science, and anthropology contributing the

moat. The focus of socialization studies has varied and some of this

variation can be exolained by the differing discinlinary outlookr that

reseacchers are encumbered with,




For some, the foous of a study of socialization is how the

individual learns the norms of society, From this per

spective,
socialization ig
, .
the whole process by which an individual vorn with
behavioral potentialities of enormously wide rance,
is led to develop actual behavior which is confined
within a much narrower range - the range of what ig

N customary and acceptable for him according to the
standards of his group. )

The discipline of psychology tends to emphasize learning by
the individual, dealing primarily with personality variables.
this tyve of rece

From
arch one often gets a pioture of socialization being

1 process whereby an individual selects from a range of characterig-

ties. The "success" of the selection prooess is then an indication

of how well socialized the individual beoomes, /

Others, sociologists mostly, vplace stress on the social appara-

tus which influences such selection. Sooialization is represented by

those patterns of aotion or aspects of action which
inculcate in individuals the skills (including
knowledge), motives and attitudes necessary for the
performance of present or anticipated roles.

The emphasis on situational variables that tends to characterigzs

the research of sociologists and the tendency to look at individual

variables that the psychologist brings to his or her work can lead

to the same information beinz interpreted quite differently.' Many

researchers recognize this tendency toward partiality and try to

develop broader frameworks where the various aspects of socianlization

can conceotually interact. Some research is explicitly developmental,

where the results of sooialization are treated as
socialization,

a prelude to further
Whereas most of the early research on socialization

dealt with childhood, more recent work has dealt with aspects of the

adult world., Socialization becomes somevhat more svecific, perhaps
characterized as




the process whereby a person acqguires the attitudes,
vealues, ways of thinking, need dispositions, and
- other personal, yet social, attributes which will

characterize him in the next stage of his develop~-
ment,

Some research has been aimed at linking socialization processes
with other aspects of soolety. Since an individual is born into a
social structure the history of how that sirggture evolved and the
'prfnciples by which the structure operates will be crucisal variables
in explaining how the structure attempts to reprodhce itself.‘ Studies
of stratification and mobility are beginning to include socialization

processes in their explanatory models.8 .

¢




oc TIONAL SOCIALIZATIQN.

In modern sooleties the basic link to income and consumption
is the job and the labor market. There are a number of exceptions:
wealthy rentliers, impoverished wel?ara.recipients, students on scholar- @
ships, young people being supported by their parents and wives by their
husbands, and older people living on pensiocns all receive current
income and consumption that is independent of specific labor market
activity., But in all of these, categories the individual is quite
likely to experience\substantial labor market participation during
his life. In the|case of students and pensioners the catesBries
themselves renresent,stages of the life oycle surrounding the years
of employment. With/only a few, minor; exoeptions individuals are
expected to work and to e prepared for work,

( roupational sooialization defines that part of the general
ficld of sooialization.research which is explicitly concerned with how
the individual is converted into the worker, The term occupation in
n brond. one with each oocupation oovering a variety of soocific jobso.
Socialization to ocoupational roles describes a fairly general nrocess
by which individuils are prepared for a range of possible jobs, It
is only toward the end of the socialization process, when individuals
are Teady to enter or re-enter labor markets, or change from one Job
or occupation to another, that sooialization emphasires specific
trainine, The amount of specific training, of course, c¢an vary im-

mensely, from almost nothing for an unskilled laborer to years and

years for a psychoanalyst, :
There are a number of Teasons why oocupational socialization -

is best viewed as a general process, with specific trainine beins

‘ only one aspcct. First, the performanoce of the dutien associated with |
a job requires not just specific skills but general ones, as well oan ‘
various personal characteristics., The vast majority of Jobs today
recouire readins, writing, counting, punctuality, and obedience. There
skills and characeristics, since they are needed for all jobs, or

for broad catezories of jobs, can be part of a general socializalion

o Process.
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Inkeles emphasizes the importance of the seemingly indirect
influences of cultural values. He states thet ". . . the child's
acquaintance with the values imvlicit in various socialization prac-
tices may be more important than the manifest content he learns from

these activities."? And he gives an example:

Feeding schedules . . . should be understood not
exolusively in terms of nurturance or in relation to
the cycle of hunger pains in the infant, but also as
expreasing, and p¥¥sumably communicating to the child,
some of the emphasis his culture places on the order-
ing of events in strict accord with a clock-paced
schedule, Such an’orientation to time, if it exists,
w#ill, of course, be communicated to the child not
through one infant-care discipline alone, but
through several, The orientation to time will thus
be expressed not-only in feeding sohedules, but in
toilet training, play and sleeping arrangements,

. procedures for dress, and in numerous other ways, 1C

i
1
1

\ Inkeles recognizes that ", . . the values being thus expressed
and incyloated in the child will not exist in a social vacuum . . .
but . . . must inevitably reflect the influence of condjtions in the
socinl structure in which the values are oparative."11 With regard
to the example of time, E. P. Thompson has argued that the relation‘
vetween time and work was vastly changed by industrial capitalism,
Instead of being governed by the seasons, and daily weather conditions,
production became increasingly devendent upon the clock. The power of
the clock over the worker joins with the power of the machine over
the worker, as both are important elements of the technical side of

the emergins socinl structure, For the worker:

Internal time oonsciousness became a function of
the industrial system, and punctuality in appearing
for work was a requirement that, in highly inte-
grated and rationalized manufacturin~ orocesaes,
becnome even more {Endamentnl than the possaesaion

of manual skills,

1y

Thus, an element that we take so much for erented muv have b

orizins, and possibly its current functional usave, in baih social

IERJf:‘structure and particular Job requiréments. 1
FullToxt Provia c N J.




Second, while some people receive a certain degree of pleasure
from their work, are able to eiperienoe a genuine creativity in work,
or feel some "commitment to a calling”,13 many, if notlﬁost, hold
unnattractive jobs because“tha; is the oply vath to income, Occuggi
tional socialization in this soclety requires a degcree of conditioning
that is relatively independent of the specific job or jobs the indi-
vidual will hold in a lifetime, Part of such conditionina is getting
the individual to accept not just the necessity of work but the con-
ditions of work. If successful, such socialization oroduces a sta-

0ility for the social order that is described in one way as follows:

Internalization of norms has the great social
advantage of reducing the necessity of surveillance
and discipline. This has a special utility in the
world of work, as reluctant and disoriented workers

" will perform as nearly as possible at the tolerable min-
mum of the role range, while the cost~r of super-
vising them will be high . . , oocunations of
professional status are granted varring degrees .
of autonomy in their performance, Unless balanoed
by self-imposed responsivility, the exercige of
professio¥2l power would be intolerable and
unstable, ‘ N

Hefe, the general phenomenon of thQ\;nternatization of the
norms of a cociety has different specific a;BIications to occuvational
categories that are reasonably broad, but differ along a key dimension,
the degree of contrs’ of the work activity. Thus, general socializa-
tion (learning of norms) can be broken into oocunationél categories
an the norms lenrned ;re differént, while eaoh remains at a suf-
ficient level of qeggrality'that it can be transmitted nrior‘to the
learnine of specific job skills,

A third reason why much occupational scocializntion is meneral
han to do with the nature of a specific eoonomy and society., 1In
enpitaliot economira 1abor is allooated via the markel whioh «1lown
an individunl, in arineinle, to enter an oecumation tnially diffarent
from those tr-ditionally practiced by his or her claan, race, rali-rion,

or sex. Labor mobility imvroves the allocation of vroductive factorw,
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\ particﬁlarly when techrology and needs are changing rapidly. For

’ | reasons of efficiency, the developﬁent of job related skills meay be
' delaeyed until an individual is ready to enter a particular.occuna—
tion, thus increasing the mobility of the labor force as a whole.

The actual movement of workers is only one asvect of the re-
lation between mobility and gsocialization, Capitalist socleties are -
also characterized by hierarchy in productién and in sociel and politi-
cal life., Such socleties attempt to maintain their legitimacy by a
variety of means and one of them is with an ideology that preaches
equality of opportunity. One component of this jdeology is the view
that the individual worker is mobile, not locked into a slot because
of birth, There is some intergenerational mobility in the United
states thouzh much of it can be attributed to aconomic growth and
technological change;, both of which have allowed children to attain
more education and higher reéi income than their parents. The ideolo~y,
then, has some basis in realifty. But the observed mobility is cleariy
less than the ideology preaches and there is much evidence for the
existence of systematic mechanisms that perpetuate socinl and economic

inenun]ities.l5 A net of socializaticn mechanisms which tries to

preserve such ineaunlities while at the same time seemine to conform

| PUPSY

to the idoolory would be highly functional for those at the ton of
the existing social structure. Thus, a system of occupational socinli-

zation that leaves specific training to the end, while employingz &

Luasn

variety of general stratification mechanisms for the early stages of

3 1ife would apnear to conform to_the needs both of ideolocy and economic
efficiency.
} The 1ink between economic and jdeological asvectis noted nbove

is also an example of the fourth reason for the generality of occu-
H pational socialization, Occupational roles frequently overlan with
other roles that individuals are called upon to perform co that a
% reneral nocialization orocess can lend to & number of functionel

~pplications. Thus, the gsex-role socializetion of women mn1y nrené??>~\\

~—

T~

them both for roles ir +the home and in the 1nbor market since mont aof

the joba open to women &re closely relnted to activities. nerformed in

1o .




thg home -%nuréé, teacher, secretary, house cleaner.16 The acoceptance
of authority that characterizes many occupational roles also pervades
our volitical and social life so that, again, a general socialization

practice may serve numerous ends. . /

Occupational socialization has ﬁot received the attention one

would think it deserved, given the crucial role or an occupation in

the life of an individual, and the importance of labor to society as
" a whole. Perhaps the reason is that "until fairly recently almost

all studies of socialization concerned infancy and childhood, whereas

occupation, almost by definition, is an adult position in the con-

temnorary world."17 In one of the main surveys of socialization

literature the discussion of occuvational socialization appears in

the chapter on "Adult Socialization."18 In other words, the relative -

neglect of occuvational socialization appears to reflect the rgther

restricted conéept of ocoupation that seems to be favored in the

literature, When occupational soc;alization is conceived of in terms

of the psychological and social cheracteristics thot individunlis brine

to the labor market, rather than the problems encountered, say, in

movine from school to job, job to job, or home to job, then it is

clear that childhood and adolescence are important stages of an oceu-

pational socialization pro&ess. If socialization is, in part, a oprocess

where "behavioral potentialities of enormously wide range" are "con-

fined within a much narrower range"17 and if the purpose of such con-

finement is, in part, to pfepare Individuals for labor markets, then

occuoational socialization must be conceived of as beginning when the

. _- individual becomes the individual, literally at birth,

SOCTAL GLASS, OCCUPATIONAL SOCIALIZATION, AND THE FAMILY.

Researchers have found numerous links between gocialization

nraotices and social olass and between sooial class and occupation.
In the context of the family, olass appears to be & major determinant
of socinlization pra&tices and outcomes. Danziger comments that:

" tocinl class differences in the abilities, motives and values of

21
children are loo well known io reaquire elaborate documentation . . . M

1y




Occuvation has been found to be "the most valid single measure of . . .
position . .°, in the stratification systeﬁ of our society."22
The empirical link between socialization and social class in
the context of the family is a convenient starting point., In a famous
article on child rearing practices, Bronfenbrenner discovered that
while actual practices\changed considerably over time there was a
clear continuity in the way that different social classes approached
child rearing. Bronfenbremner found that "parent-child relationships
in the middle class are consistently reported as more acceptant and
equalitarian, while those in the working class are oriented toward
maintaininc order and obedience."z3 While changes @ene observed at
all levels of the social structure, he also found that "gooialization
practices are most likely to be altered in those segments of socilety
which have most ready access to the agencies or agents of chanze . . 5"24
The social class bias in socialization practices was riven
more substance with the publication of the results of a decade long
study by Kohn and his associates.25 In two samples of families in
the United States and one from Turin, Italy, Kohn also discovered a

clear link between social class and goocialization practices in child

rearing, In Kohn's work, the link is quite specific,

First, there was the discovery that social class
has a decided comnection with parental values =
that middle~class parents are more likely to em-
phasize children's self-direction, workinz-class
parents their conformity to external standards.
Then came the search to find whether or not this
difference in parental values could nrovide a key
for understanding class differences in parents
disciplinary practices, The finding was that
middle-olass parents tend to respond to misbeha-
vior in terms of their interprstation of the
children's intent in acting as they doj working-
class parents, in terms of the direct end imme-
diate consequences of the misbehavior. Yoreover,
the difference in parental values has ramifica- ,
tions far beyond disciplinary practices - it
affects major dimensions of parent-child relation-
shivs,*

1y




Thus, Kohn was able to supply more than just a statistical

asso-iation between class and socialization practice; in his research

/
the ~ink has substantive content. The attempt by parents to transmit
a set of values that differs along the dimension denoted by class

sosition is the exvlanation of why there are observed class differences

in child rearing. The next question was: "Why does social class

affect parental valges?"z7 Kohn answered zs follows:

. . . I became more and more impressed with the
remarkable parallel between the occupational con-
ditions characteristic of each social class and
the values espoused for their children by parents
of that social class, ¥iddle-class occuvpations
oharacteristically deal more with the manipulation
of interpersonal relations, ideas, and syrbols,
while working-class occupations are more subject

to standardization and direct supervision, In
short, middle-class occupations demand a greater
* degree of self-direction; working-class oocupa-
tions require that the individual conform to
rules and procedures established by authority.28

The parental values that are passed on to children are the
same ones that the parents need in order to function in their occu-
pations, This nrovides a very clear link 5etween occunntional reauire-
ments and socialization practices, even though the soc}alization at
this ntage of a child'§ development is still quite meﬁeral. In mekins
this explicit connection, Kohn is extending the statigtical link be-
tween occupation and class that sociologist have ldnf obnerved,
Kerckhoff states that "More effectively than any othpr sincle measure,
occuvation reflects all three of tﬁe ma jor dimensioﬁs of stratifi-
cation," which are economic (privilege), honorific/(status), and
political (power).29 In the sooiologists lexicon, occupation is a
handy, statistically valid shorthand measure of what is an infinitely
more complex process, that of the segmentation of society into strata.

Kohn initially heli this view, but came to believe that occunation

was substantively the most important:

lb
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Jt did not meem likely that these occupational
differences could completely explain the class dif-
ferences in parental values., On the contrary, social
class probably exerts so vowerful an effect on human
behavior because it represents the combined effects
of occupation, education, and other potent variables,
But the parallel between ogcupational circumstances
and parental values seemed in this case to be cen-
trally at issue. In this instance, the other variables
constitutive of social class appeared to be secon-
dary and reinforcing., Increasingly, the really
oritical variable seemed to be the degree of self-
direction characteristic of occupationz in the two
social classes,30

Thouzh there are other dimensions of strétification, guch &as
race, religion, national béckground, income, and subjective class
identification, and there are other dimensions of occupations, such
as iime-pressure and job dissatisfaction, Kohn's results indicate they
are far less important than the degree of self direction on the Job,

Kohn's results are impressive and provocative, but' incomplete.
e attemnts to draw conclusions regarding economic inenuallity and
forms of political behavior, but such conclusions are probahly beyond
the scope of his data. The information used was drawn from samnle
survevs and refers to the social position of parents and present
gocialization practices, There is no information on the eventual
occupational vosition of the children. Thus, the conclusions of Kohn's
study need to be supplemented and there are a number of possible ways
this can be done. One would be to compare the socialization practices

of fanilies with those of other institutions, such as schools, nnd

sec if the same framework ocan be applied, Another would be te search
for data on the occupational experience of individuals from different
class backrrounds and see if the félative importance of early sociali-
zation can be measured. And a thira would be to exvnlore different
models of sociely and social change to see what aﬁditional concentual
links can be nséertained.' This tyve of work should lreen in ming thnt
enrly socialization is not final; job recuirementis can chanee and

later socialization can affect the individual.

1,
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There is other research on the family that is pertinent to
the relntion between occupational recuirements and socialization nrac-
*ices, Anthronolosists have studied child-reerine practices in dif-
ferent cultural settings, Langman surveys this work and revorts on
his own study of three cultures, trappers in Northern Ontario, cultiva-
tors in the Yucﬁtan, and industrizl workers in\Chicago.31 His study
wes concerned with the relation betweeq the reguirements for the
occupation that dominates the culture, and the socialization practices
adooted for the children, with particular emvhasis on the characteris-
tics of indenendence and agzression. The results are not surprisine,
The tranvwers fostered greater independence in their children than the
cultivators, ns the occupational roles of the former produogd a more
nomadic life strle and the production arranzements themselves required
less cooperntion. American industrial workers tolerated a hirsher
derree of childhood agaression which Langman treats as the besiming
of accunationnl nocialization. Axgressive behaviour is thought to
inrulcate char cteristics that are considered necessary for success
in 2 society that is mobile and competitive."

It is not clear how useful studies like Langman's are for our
purposes. Occuvational and other societal characteristics are not
always distin~uished. For example, American workers live in a society
wﬁerc others, hivhly visible, engage in guite different occupations,
The emohasis that Langman renorts may well be due to characteristics
independent of o parent's occupation. Thus the emphasis on mobility
mav be an indication of the success of a legitimatins ideolo~y. What
would be interestinr to investicate is the occuontion~l experience
of the next generation: Do these children who best assimilate thes:e
characteristics +3in successful jobs? There are also weanknes :es in
comparative research of this type. While useful for highlishting
cert~in asnects of the relation between occunation and socialization,
crogss-cultural studies are static, They have not been concerned with
hou socialization re~osonds to chanzes in occupational reouirements.
Recnuse tropvers resvond to their occupationazl conditions with cert-in

forms of socialization doesz not mean that a more nom=dic occurniionnl

1o
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}
o United States would lead in the same direaction. Two
point in time are not the same thinz a3 a single

o over time,

INKS TO OTHER FORMS OF OCCUPATIONAL SOCIA.L;[ZATION.

|
EDUCATION AND I

Formal
In recent years

i
the study of ed

jnvest in human capital.

sducation is th
and characterip
the labor markp
Fconomists have
and characte;is
Hork on human |c
surveyed by oth
educational sgc

what types of |l

\

education is clearly part of occupation%; socialization,
, economists have devoted substantial regggpch time to
ucation as vart of the process by which in&%yidunls
Behind this work is the icea that \formal

e primary means by which individuals obtain the skills
tics necessary for entry into the vafious strata of

t, the non-competing groups of Marshallian theory.

also attempted to study how schools transmit skills
tics by manipulating various resource oombinations,
anital and educational production arrangements is being
ers on the project, Rather than review the work on
jalization in detail, this section will seek to indicate

jnks to other aspects of occunational gsocialization can

be expected 1

occur in sohools, A more detailed review of eduoational

socialization§work will be attempted later, when it can be linked

more closely ?o
relations.
First,

with much more

the work on human capital and educational production
- \ .
there is substanti%q evidence that schools are concerned

than developing the cognitive skills of students.

While this is hardly surnrisinq; given the obvious importance of schools

to socializatio
that the non-co

the cognitive,

n in general, there are also research results indicating
enitive aspects of sohooling may be more important than

and that both are class biaged. Gintis has brought

torether a veriety of evidence to argue that schools are most effec-

tive in socialil

external reward

cratic structures.32

2inz around the elements of discivpline, gubordinncy,
systems, and a rationality characteristic of bureau-

Evidence on traoking systems and resource alloca~

tion within oublic schools Jends support to the argument that there

existc a stronz class bias within public education.

1y




Second, much research has pointed toward a conclusion that
schools have done little to change the values, motivations, and aspira-
tions that children attain through pre-school socialization, Thus,
there would apnear to be a prime facie strong link between family and
school socialization. Evidence on the non-cognitive, class related
socialization practices of schools would appear to fit nicely with
available research on family socialization practices, discussed above.33

In°a similar vein, & child's perception of the larger society
appears to be well formed early in life, Simmons and Rosenbers found
that by the third grade, children have attained a perceotion of the
stratification system, including occupational rankings, that is es-
sentially tne same as that held by older children and adults.34 They
armue that this fits in with functionalist theories of stratification,
since differentinl rewards are considered. a necessary motivation for
educational and occunational success. Perhaps, however, this is an
examnle of children learning their roles early, and beins fairly olear
thet their roles are eventually adult roles, Again, this indicates
the strone nossibility that the most important link between family
and school socialization is ‘that the latter reinforces the former.

' A third possible link between ocoupational gsocialization thot
occurs in schools and thaﬁ\takes place in other institutions and
activities 1o illustrated in the recent work on occunational mobility
bv W¥illiam Sewell and his associates.35 In their massive study of
occupational structure, Blau and Duncan develoved & model that sought
to explain current occupational status with two sets of variables.
father's education and occupation which were considered structural
variables, ard respondents education and first gob, which were con-
sidered behavioral variables.36 Sewell has attempted to extend this
model by including a set of intervening social and paychological
variable:, including educational performance and educational and
ncnunntlong] anntrntipns.37 The model takes sach siaze and exoloTes

how i1 affoots the next one, so that predetermined variableo such an

falher's odcupation, can affect academio performance, which in turn

can affect occunationsl nsnirations. This allows the influence of
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socialization to occur at different stages of development. The Sewell
model is a clear advance over Blau and Duncan and other attempts at
expl :ining occupational attainment by sociologists and is one of the

few .that makes a serious use of stat;stical methods,

PEERS AiID PLAY.

' Children are subject to & number of influences that are part
of broader socialization processes and not all of these influences are
institutional. Playmates are important and may be a crucial mechanism
for teaching children about their culture. Play itself is an influence
and takes on particular significance when it is renmembered that chil-
dren must be tauzht the distinctions between work and play as they are
defined by the 5001ety. Relations with peers and the activity of play
occur within various institutional contexts and may assume different
forms in these various contexts. The regearch that is probably the .
most pertinent, what little of it there is, adovts the psychologists
persvective by focusqinv on the individual, and less on the society
and instiiution within which the activity ogcurs,

The dominant influence on the study of children at play han
been tha work of Piaget.38 There has been almost no attemnts to
interni:t this work in the context of -occupational gooialization;

book," for example, contaeins essentially no discussion of

erences in children's activities. Recently, Aronowitz

Millar!

social class diff
has attempted to give Piaget's work an interpretation based on the

Parsons end the reality of the American class structure.

Piacet treats ol-y as an importént element in the stage by stage process

of how a child attains the qualities we tend to label intelligence.

z argues that this framework fits into the Parsonian model of

functionalism. “. . . Piagé?ﬁs theory does not grant a creative role
friendshivs,

to the rclationshios of children to ons another in play,
Instead, play in simply

Aronovwit

and other forms of voluntary aspociation,
social roles and sooial structure assimilated

Aronowitz describea different tynon of onmen

tho reproduction of

. 3()
from the adult world,
-1re in and now they aradually develon into 1
ren adult 1life.

he wmirror

Lhnt children en
J0

of the domin-nce and hierarchy that characteri

2

inaren
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Balbus has argued that sports is a major sex-role socializa~-
tion device with the male role beinz the participant and aggressor
41

and the female role the supporter and observor, There is also an
argument that differentiations between various svorts, for example
the team pl-y of football versus the individuation” of track, and within
a given sport, say quarterback versus lineman, can serve to act as a
means for differentinl socialization among males, In a discussion "
of the orizins of extra-curricular activities in high -schools, Spring
has vroduced evidence that educators in the 1920's viewed football
as a multi-faceted socialization device, helping to produce leaders
(quarterbacks), followers or bureaucratic workers (linemen), consumers
(fans), and a vassive citizenry, who will come to identify their
interests with those of "their" team.42
Attempts to reinterpret evidence on play, peers, and the role
of svorts at all levels of society is a fairly recent development,
one thnt has yet to come to grips, at least in terms of empirical
research, with occunational socialization or the rewroduction of claus
relationahivs. But a major opening~has besen made nnd the posaibilitiens

are quite intricuingz.

OCCUPATIONAL EXPERIENCE AND SOCIALIZATION.

After experiencing the socializing i{nfluences of family, schools,
media, vpeers, and even various personal activities, the individual
comes under the increasing influence of actual work. Conversations
with family, friends, and school counsellors emphasize jdb possibili- .
ties and college, conversations with college officials and clasgmates .
emphasize jobs and graduate schools, and conversations with professors
and classmates focus on professional sotivities and the job market,
Over the decade starting at about age sixteen, jndividunls gradually
become vart of the labor foroce.

But occupational eocializatioﬁ is not over, and, in fnct, \
continues even nfter’ neople enter occupations, Many, if not mogt,

fndividunls will change jobs and oven occupations durins tho courre

of & workine 1ife, Come jobs and occupaiions are hirhly vul nernble




to chanzes in markets and technology while many people make frecuent
7hifts in resvonse to family and 1ife cyocle changes, or in se~rch of the
ever-greener pasture,
Both:the entrance into a specific occuanTah\?f job and the
change to a new one involves very specific training éhd,a?or the
4+ individual, the integration into a new organizational form. It may
also.involve & change in the individual's aspirations and motivations,
At least at the leyel of professional aotivity, individuals tend to ‘
develop a stronzer sense of identification with a particular occupa-~
tion the longer they are associated vith i, 43 Such identification

nay be weaker for people who are less suocessful, by the criteria

of the orofession, or who are more aware of the oontradictions of the

nrofession, , . '
Until recently, t“Fre has been very little research on a

Zeneral aporoach to occu ional socialization amons adults.44 There

has been research on problems in tr&ining or re-training workers.

Peonle with lesser skills, who might fall into a "submerged sector"

of the labor force, experience wide-spread, sven chronic: unemployment

20 that they reoresent & problem for sooialization mechanisms of whet

Maoorce c¢al1ls "continuous oommitment."45 More highly skilled workers

and professionnls will experience less foroced mobility but they are

litely to oresent serious socialization problems sinoe their snecinlized

. 1 . .
5111l »re often not tronaferable, They may face prosmnects of declining

status and income, A recent prominent example ©f this phenomena ,//
occured durin the cutbacks in the aircraft industry around 1970. i
Unemnloyment was heavy among hi@ﬂly skilled scientists and encineers

and many of them became salesmen, TV repairmen or drew welfare, In

s0me cases, other firms refused to hire them because their skills

vere so highly svecialized that they were not considered tranaferable

even vithin similar industriea. And in a few instances, firms would

not deal with these peonle because it was fenred thnt the seientistia

hod ngaimil ted too well the inefficient wractioes rampant in the

tireraft indUﬁtry.46
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In a recent series of important articles, Kohn and his agssocliates
have extended their earlier work on the iransmission of values and

have looked at 'socialization within bureaucratic enterprises.47 The

basic issue bein~ investigated is whether men's occuvational exveriences
affect or reflect their psychological functionins. Does the job shave
the man or does the already shaped man seek the Job? Whild prior
socialization nlays an important role in an individual's choice of
occupation, and may play an even bigger role in the emnloyers choice

of worker, Kohn has found that specific work exverience continues to
have an important influence as the individual grows olderv and works
lonzer. As Kohn ohrases it:

There is a small but consistent tendency for men who
work in bureaucratic organizations to be more intellectually
flexible, more open to new experience, end more self-
directed in their wvalues than men in nonbureaucratic
organizations., This may in part recult from bureau-
cracies drawing'on o more sducated work forcc, In

¢ larrrer part it acpears to be a oonseauence of oc~
gupational conditions attondant on burenucratization -
‘not: bly, fo: greater job protections, uomewhat higher
income, nnd substantinlly more complex work, 18

|

Kohn has combined the results of this set of studies with hia

earlier work on child socialization to ergue that the central fact !

of ocouvational exnerience today is not the ownershin of the means

of production, as Marxists argue, or status and income, as most

sociolozists would probably_claim, but is the opvortunity available R
for an individual to use initia%ive, thought, and independent judrment

in one's work - self-direction,

As before, ¥ohn's work is amonz the most complete and vwrovoca-

tive in this area. And as before, it's main weakness is that it is
atatic, thoush here theres has been some attempt to link job exnerience
with earlier socialization,
An area of work that is crucial, but basicnrlly neglecied, i=
hintorical studies of the socializing effects of job exneriences.
Moore hintr nt the imnortance of this type of resenreh when he briefly |

describes aome of the effects of industrialization.

Qg
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In the early stages of .industrialization the
factories and shops are commonly manned by
voluntary but reluctant recruits, lacking even
the general normative orientations . . . .
These workers . . . constitute an imvortant
source of evidence on adult- socialization.
Labor commitment, which may remain less than
enthusiastic during the entire adult yeers,
nevertheless does occur. It is aided by the
intersection of work norms with market norms,
those of associations and interesi grouvs,
and - particularly in ney nations ~ even with
nationalist ideologies.
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III. TOPICS FOR FURTHER RESEARCH.

Ocoupational socialization is likely to remain one of the main
areas of study throuzhout the project.. The p;int of view taken here
is that occupational 36 ization encompasses all vrocesses that seek
to mold and prevare pedple for entrance into labor markets, includine
snecific ones, such 8s voo nal training, general ones, such as the
transmission of valués, and overlepving ones, such as those aimed at
sex-role differentiation, The study of ocouvational socialization,
alont with research on work requirements and worker characteristiecs,
will be vart of a éontinuing dialectic that informs the work of the
entirs ﬁroject. For thet reason, the study of oocunational socializa-
tion is necessarily incomplete, at this Btege,

This survey is also incomplete because the research beins;
surveyed is itself incomnlete. A theme that has dominated this survey
is that existing research on ogcébational socialization ig static,

It has not dealt with historioal experience, effects across senerntions
of socialization practices, or links between socialization praocticen
and models of social bhango. It is this latter area, the relation
between occunational socialization and explanations of the dynamics

of social chance, that will be the focus of the next stage of the
current work., To start with, three types of models of soci~l chnnre
vill be exemined to see how they deal with socialization or 1o ace
whore socialization has a logical and emoirical role. These madulu
are the mobility models that are .being utilized hy noctoloertnly, humon
capital models that economists are developin, and Marxisl clans
reproduction models.so This work will be leading toward the develon-
ment of hypotgeses regarding’ ‘the effects of changes in work reauire-

ments on gocialization practices, and the inter-relotions amon- work

requirements and other results of socialization.

One of the prime conoerns of this work will be to analyze the
concepts beint used and the empirical measures employed. Occunntion
and social class, for example, are important concents in resenreca an

accupational socialization. Both are quite com9lex &et terd Lo e

20 . .
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used in a rather simple fashion. Kohn's use of the idea of self-direction
as the key component of an occupation is not devoid of problems., The

- dégree of self direction of an occupation is not a s%ngle quality but is
itself composed of numerous charsgteristics. It is not clear that there
exists a useful way of making.a simple ranking of occupations on the basis
of self direction.51 The use of the concept of social class also raises
problems., It usually denotes various strata in a society and is static
in its orientation. It seeks to measure what exists, not explain why
changes occur, The concept of class that is based more on Marxian ideas
is explicitly formulated to explain change and is perhaps of more use to
the kind of work that thig project is concerned with.52 Other concepts,
such as mobility, ideélogy, and productivity, will be analyzed along simi-
lar lines, ‘

Another way of making the analysis more dynamic is to explicity
analyze historical changes in work requirements and socialization mechanisms.
A full review of historical literature on education and the nature of
work would be most useful but it is probably beyond the scope of the
project.

Establishing a direct link between the work on socialization and
other pfoject research will be anbther objective of the next stage of
research., Some of thése links are obvious. The concepts of“produceivity
and occupation, for example, are also important to the study of work and
worker characteristics., The economic aspects of education, mentioned in
the text above, are important to an understanding of the role schools

7* play in occupational socialization., An the media is an institution that
is thought to have an increasingly important function in defining an
individual's ccnception of reality: These ideas will be incorporated
into future work. '

Several areas of possible further research could significantly
contribute to the understanding of socialization to occupational roles,
but they are é little harder to pin down, at least at the present time,
The importance of play, sports, and other peer group influences on
children was discussed.briefly above and this work will be developed
where possible, The political aspects of ‘occupational socialization,

including its ideological component and the role of the state generally,

‘
\ 2y
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should be analyzed. Political socialization, in itself, is a field of
study that can be explored with regard to links with occupational socia-
lization. Federal, state and local governments are all important in
defermining how the educational system responds to changes in the society.
Sbme of the available résearch on these topics will be incorporated in
our study of socialization to occupational roles, but the topics merit

more extensive examination than project resources permit.
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FOOTNOTES
1. Danziger (1971), ». 13.
2. A, Smith (1937), op. 734-5.
3. Mill (1964).

4, Two collections of articles surveying various asvecis of
socialization research are Clausen (196€) and Goslin (1969).

5, Clausen (l1968a), p.v3.

6. Ibid., ». 4.

7. TInkeles (1968), p. T6.

6. See, for example, Sewell, Haller and Ohlendorf (1970).
9. Inkeles (1969), p. 624, -
10, Ibid,

1, 1bidy

12. Aronowitz (1973), po, 70-1, TFor Thompson's arsuments see
Thomoson (1967).

13, Moore (1969), p. 862.

1"10 Ibid’, p. 869.

15. Bowles' research is particularly relevant to this argument. Jee,
for example, lJowles (1972) and Bowles and Gintis (1972/73).

16. TFor more on this point see Goldberg (1974).

17. Moore (1969), vo. 861,
1¢. 9rim (1968) which appears in Clausen (1968a).

19. Clausen (1968a), p. 3.

« 70, These linkc are summarized in Inkeles (1969) and Kerckhoff (1077).

o1, Danziger (1971), ». 125. : 1
o0, Kerckhoff (1972), v. 5.
|
\

23, Bronfenbrenner (1966), ». 377.
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39.
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41,
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47.
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M?. pc 376.
Kohn (1969). Also, see Kohn and Schooler (1969).

Kohn (1969), pn. ix. -
Ibid,, emvhasis in original,

;gig‘, v, ix-x.

Kerckhoff (1972), v. 5.

Kohn (1969), p. x.

Longman (1973).

Gintis (1971).

For one such argument see Bowles (1971).
Simmons end Rosenberg (1971).

See for example Sewell and Shah (1967) and Sewell, Heller and

Blau and Duncan (1967). ' -t
Sewell, Haller and Ohlendorf (f9]0).

The work of Piaget and others is\surveyed in Millar (1988).
Aronowitz (1973), p. 59.

Ibid,, pp. 59-69.

Balbus (1973).

Spring (1972), pp. 121-22,

See the results of Becker and Carper (1956).

Jee the nurvey by Brim (1968).

Moore (1969), p. 8T5.

From conversations with Seymour Melman.

This work is s3till in nrogreﬁs. For some resulta see Kohn
(1971) and tohn and Schooler (1973).
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50.
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52-
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¥ohn (1971), p. 461.
‘oore (1962), p. 874.

For an example of research on mobility see Sewell, Haller and
Ohlendorf (1970)., For work on class reproduction see 3owles
and Bintis (1972/73). The literature on humen capital is being
surveyed for the project by Henry Levin,

Jee, for examvle, Blauner (1964),

Various conceotions of social class are discussed in Bottomore
(1966).
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