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. attend1ng e1ementary schools.
Working with both the state and local PTA, progect staff distributed a

'quest1onna1re which asked parents about thelir attitudes toward parent

foze ) ' >
INTRODUCTION | :
Parant involvement in education can play an'important part in

improving children's success ‘in school. Parents as well as school staff

rl

“play an active role in educating children. However, parents and school

staff have often been reluctant to work together cooperatively as partners
in public education. The attitudes of both.groups toward parent 1nv01ve;
ment are an issue which must be faced before dea]inQ’With other issues |
related to parent involvement. )

Although recent studies have 1ooked at issues re1ated to certain types
of parent involvement, none have focused on providing 1nfonnat1on about the
attitudes df parents and school staff towards parent involvement in general
and towards specific parent involvement activities. )

This prOJect was des1gned to gather informatipon about parent involve-
ment attitudes, as well as current practices, from educators and parents.

The purpose of the project was then to use this information base to develop

-a parent involvement tra1n1ng curriculum for school staff.

. During the first two years of this five-yéar study, prOJect staff
gathered information fran elementary teachers, pr1nc1pa1s, and teacher
educators in‘a six- -state region regard1ng parent 1nvo1vement In this the
third year, 1nfonnat1on has been gathered from parents -with children

» ~
\|

@

~involvement, their interest in certain parent involvenent roles, their

interest in taking part in school decisions, and their actual participation
in certain parent involvement activities. -They were also asked about
suggest1ons to improve parent 1nvo1vement and were asked why parent
involvement decreases at the high school level.

Results suggested that parents have a generally favorable attitude
tonard many types of parent involvement acttvities Théy were very :
1nterested in participating in school “decisions, as well as supporting
school activities and tutoring their own ch11dren at home. They reported a
moderate level of part1c1pat1on in activities related .to home tutor1ng and
to support1ng school events, and a very Tow level of_part1c1pat1on in those

activities related to school decision making.
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- The six states are Arkansas, lou1s1ana M1ss1ss1pp1, New Mexicd,- Oklahoma

i instrument for- bof:h the written and telephone survey, . The 1nstrumenL was a

s

The findings suggest that parent‘attitudes”are not a major barrier to
most types,of parent involvement. Future research should asé whether the
difference between their stated interest in decision making and their low
level of participation in these kinds of activities may be related to lack
of opportunity in the schools or to other factors.

METHODOLOGY

1. Description of Subjects

The part1c1pants in this survey consisted of, parents in the SEDL
six-state region who had at least one ch11d in a public elementary school.

and Texas. Local sites in each state were selected so that there would be
equal representation across urban and rural areas in each state;
2. Description of Instrument |

The Parent Involvement Questionnaire (PIQ) was used as the surQey

revision of one wh1ch was used previously in surveys of teacher educators
teachers and pr1nc1pa1s. ‘We obtained and used syggestions regarding con-
tent and format from state and local PTA representatives, J.S. Education
Department staff, and several experts.in the area of parent involvement.
Theﬁquestionnaire, designed to gather information from PTA parents,
nad seven parts. Part I contained 18 genera1'parent involvement state-
ments; parents were asked to indicate the extent to which they agreed with
each.” Part II listed 15.parent involvement decisions. and aske&lparents to
indicate their level of 1nterest in being involved with them. Part IIr-
described seven parent 1nvo1vement roles and parents had 'to 1nd1cate their
level of interest #n playing each ro]e ’
Part IV conta1ned 24 parent 1nvo1vement activities and asked parents
how much they participate in such events.. Ten suggest1ons for improving -
parent involvement were of fered’ in Part V, which gave parents a chance to
tell how well they thought,each would work to increase parent involvement
in schools. Part VI 1isted 10 reasons why parents become less involved in
children's education at the high school level. Parents were asked to indi-
cate how much they‘agreed witH these reasons. Part VII was made up of-15.

items which asked parents about -themselves and their families.

The telephone survey instrument was a shorter version of the PIQ.
oy
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3. Data Collection
WOrking with state PTA presidents and local PTA officer%, project

staff identified a contact person at each of the 72 sites seiected Af ter

two telephone tonversations exp]aining both the survey's purnose and the

fay w wanted to gather the questLonnaire information, a follow-up 1etter

was sent to each site person. ‘This was usually the local PTA president.
4, Data Ana]ys1s

A tota] of 2,083 questionnaires were returned.- The results were first
analyzed to (1) provide an overall picture of responses to tne survey,, (2)
get a complete descriptidn.of parents” cnaracteristics,-and (3) plan for
other analyses which needed to be done. The first analysis described how
parents responded as a group to all items on the questionnaire.
4 Since the PTA parents agreed to compiete the survey questionnaire at
PTA. meetingsk they admittediy represent a, somewhat .special qroup of all
parents with school chi]dren. In an effort to determmine whether there
mgght be differences between fhe responses of thess PTA parents and the
Jresponses of other parents,_project staff conducted a rtai:onsne survey of
non-PTA parents for comparison. In general, the responses of parents'from
both groups were quite similar. The differences between the groups are
discussed later in this summary report. | T & 5

The average response for all parents was used to tell which items in

each section of the survey .received the strongest positive or negative

ratings. Tables were prepared to-show those items. .Comparisons between
PTA and non-PTA parents responses were made to point out differences in
their parent involvement attitudes or activities. '
RESULTS .
Resu{ts of this suryey are presented in the following order. -First,
parent characteristics are presented as a way of looking at jtem responses.

~ Then, the general pattern of responses to items is presented for each part
of the questionnaire, starting with Part'T and going through Part VI. The

responses of PTA and non-PTA parents;are compaged to see if there were any
differences in their attitudes toward parent involvement or in their level
of participation. Tables of resuits are'provided‘for each part.  Results
of examining item responses by personal or famidy traits are also dis-
cussed. Finally, a brief discussion is presented comparing the responses
of parents to those of elementary school teachers and pripcipals.
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1. Characteristics of _&es_equd_eats

of the 2,035 PTA parents responding to the demographic ques*1ons
(information about themsélves and their families), 85.0% were female and
12.7% were male. Approximately 72.7% of respon@ents described themsalves
as being Anglo, 11.6% as Black and 10.9% as Hispanic. Single parents made
up about ‘8.7% of those responding, . with 88.4% describing themselves as
being married with spouse 11v1ng at home. Their'éges ranged from less than
20 years to over 50, with 59.2% indicating theéy weré between 30 and 39. .

Respondents 1nd(cated having a range of 1 to 7+ ch11dren, 58% had

either 1.or 2, and another 32.5%.had either 3 or 4. Of the 2,033 parents

responding to this item, 143 (6.8%) 1nd1cated~they had more than 4 chil-
dren. With regard to children's ages, 60.3% of the parents had children in

* - grade§ K-3, 52.8% had children in grades 4-6 and amother 37.5% had children

in grades f7-12. a .
In terms of their educational 1eVe1 28.5% of the respond{ng parents
indicated they had completed high schoo] whi]e an additional 31% had some

| college educatibn, 19 4% had completed co]]ege and 11.6% reported hav1ng a

graduate degree. i “\\%l .

Over half of the_PTAvparents (55.2%) were from Texas, 12.1% from
Loujsiana, 10.6% from New Mexico, 9.4% from Mississippi, 7.3% from
Oklahoma, and 5.3% from Arkansas. Of the 2~083‘respondents, 1,102 (or"-
52.9%) indicated they lived in sma11 cities (popu]ation less than 50,000),
32.6% 1ived in medium-size cities (popu]at1on betWeen 100,000 and 500,000}
and 14.5% 1ived in large cities (popu]at1on over 500 OOO)

0f the 99 non-PTA parents responding to the demograph1c 1tems 78.0%

| were female and 21.0%. were ‘mal e. Approx1mate1) 64.0% of respondents de-

scribed thense]ves as Ang]o, 18.0% as Black and 10. O% as Hispanic. Single
parents made up approximately 20.0% of those respond1ng, with 79.0% de-
scribing themselves as married wi th spouse 1iving at home. Their ages
ranged from 20 years old to ever 50, with 56% indicating they were between
the ages of 30 and 39. .

* Non-PTA parents reported having from 1 to 7+ children, with 52% indi-
cating they had 1 or 2, and 42% indicating they had 3 or 4. 0Nf 98 parents
responding to this item, 4 indicated they had more than 4 children. As for
the children's ages, 49% ofmnon—PTA parents had children in grades X-3, 712%
had_chi]dren in grades 4 .6 and another 41% had children in grades 7-12.

' 4
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When askad about their educational level, 82 of the non-PTA parents
indicated they had cohp1eped high school, and of this group, 33 indicated
t1ey had some college eduoation, 13 said they had completed college ahd 11
‘reported having a graduate degree. ‘ '

Comparison of PTA and non-PTA parent responses revealad many ways in
which the two groups were alike. A majority of parents in both(groups were

. wifite, married and living with* spouse, had eitheﬁione or two children,_had

~a spouse working full time, and.reported "their educational level as being

between finishing high school and finjshina college.

The groups were different in that the non-PTA group had a somewhat
larger percentage of ma1es of o1acks of s1ﬂg1e parents, and of peop]e who
worked full-time. ATthough these d1fferences should be remembered when,
Lompar1ng the responses of the two groups, they do ‘not°seem to alter our
genera] 1nterpretat1on of parents responses to the survey items.

2. Responses to Statements About Parent.Involvemeng (Part 1) ' ,

Part I of the survey presented 18 statements about parent 1nVO1wement.\

&

Using a 4-point rating scale (1 = strongly disagree to 4 = strongly agree),
parents 1n the survey tended to agree with most items (see Tdb]e°1)
PTA parents (n = 2, 083) agreed most-strongly with statements that

parents had a respons1b111ty to make sure children completed- their homework
and to get themselves more. involved in their child's 'school. They also
strongly agreed that teachens should give them more ideas- about helping.
their «child: W1th homewo r'k “and that teachers should send -more 1nformat1on
hgme about c]assroon activities. ¥ |
They o1sagreed most stronglj w1th statements that parents have 11tt1e
effect on their child's academic success, that they d1dn t have time to be

1nvo1ved in school activities «and that homework takes too much family® time

. at home. They also- disagreed with statements that teachers do. not have the

time to work with' parents and that parents are not’ adequately tra1ned to

help. make school decisions., '
The responses- fron non- PTA parents were very much 1ike those of PTA
parents.' PTA parents agreed somewhat more strongly than non- PTA parents

with sbatenents that they >hou1d take more responsibility for gett1ng

1nvo1ved in their, children's school, that they should make sure children. ‘ﬂ“

did their homework, and that they generally felt comfortable when: visiting
the school. Hohever, the non-PTA parents tended to agree more strongly
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PARENTS' AGREEMENT WITH STATEMENTS

TABLE 1:
. . - ABOUT PARENT LNVOLVEM§§T
' (Qn = 2 083) v 3 .
' v . ~ Parents’
! Statements . _Response
r e . , - N }
1. teachers should g1ve me 1deas about helping my . Strongly. -
- children with homework. . - . . Agreede
‘ 2, 'Teachers .should be in charge of" gett1ng parents
involyed in the school. i Disagreed
3. «Jeachers have enough to. do w1thout also. hav1ng to P !
wor? with parents. B . E Disagreed;
{ 4. - Teachers need to be trained for working‘with parents. | Agreed
5. Pr1nc1pa1s should be in charge of getting parents
“involved in-tfe school. , i Agreed
6. 1 want teachgrslto sénd ho“e 1mforma£10n home about Stréng]y
classroom learning activities. Agreed
. . ) Strongly
7. 1 usually feel at ease when I visit ‘the school. Agreed
8™ I have'a hard time.teaching some-skills to my
children (reading, math, ete.). | Agreed
9. I am not trainéd to help make school decisjons. & °© Dfsagreed
10. I should make sure that my dh11dren do their s ] Strpng]}
homework . Agreed
\'/
11. 1 do not have time to be involved in my ch11dren s Strongly
activities at school. ° Disagreed
2. 1 would He]p my children more with homework if ‘
. I knew what,to do. . . Agreed
‘|13, 1 should have the final word in decisions about
my chi]dren's education. | Agreed
- |
14. My ch11dren should have, more homework . .¥ Disagreed
- ‘
15. I shou ld bekyespons1b1e for” getting more 1nvo1ved : i Strongly
‘ in my ch11dwen s school. 1 Agreed’
16. I would help my children more w1th homework if f o
I had more time. ; Disagreed
. L L A 8
.17. 1 fave little to do with my children's success ' Strongly
i in.school. ' . . j D1sagreed
18. Homéwork takess up too-mugh family time at” e ;° Strongly
home., : - Disagreed
Tx . {l . '

~
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with statements that they d1d not have enough’ t1me for schOol acf1v1bfes

i1 school. . : . ) , »ﬁ R s .
3. Interest in Part1c1pat1ng in School ‘DecisFons, K

AR Py S U

When PTA parants were presented with 15 schoo] decis1ons and as&ed toy

indicate how 1nterested they were kn tak1ng part 1n each decisiop, @, ) s
five-point rat1ng scale was. used in which 1 def1n1te1y not 1nterested 2
= not interested, 3 = neutral, 4 = interested and 5<~ def1n1te1y inter-""
asted, The pattern ofﬂfheir resdonses s showr in Table.2.
The decisions in which parents.were ﬁQ?F'?Uiﬁfﬁﬁﬁﬁﬁﬂi”C]UdEd choosing
: xc1aasroun'oisc{p1ine methods and setting s ’hdo]Jbehavﬁok‘Pn1es They also
1nd1cated strong 1nterest in dec1d1ng how much homework shou]d be assigned
and in evaluating how we11 ‘thildren were 1earn1ng The dec1s1ons in which
| tneynshowed the.leaig_lngeregg were those about h1r1ng,and firing school
‘e " staff. They also showed less interest in decisions about mu]ticu]tuna1/
\quangua1 education, teaching about sex roles, and desegnegat1on p]ans
Decisions in which,non=PTA parents 1nd1cated‘the strongest interest
were those r%k/%ed to classroom sex education, sChoo1 behav1or rules,
classroom d1sc1p11ne methods, teach1ng about sex ro1es and desegreg@tion
o plans (see Table 3). oL S o
- NOn—PTAﬂbarents showed the least interest in decisions relafed to

ﬁiring and $iring principals and teachers, selecting textbooks or mate-

v

-r1a1s, homewo rk ass1gnments and budg.t decisions.

’ Comparison of PTA and non-PTA parents responses shows"that more of

the PTA parents‘were interrsted in -decisions about homework assignments,

Y
v

gse1edt1ng textbooks, evaluating children's 1earn1ng,,h1ring an% firing
school. staff, rules for ghading students, and setting scha@ol budget .
pridritjeg. Both groups showed about the same level of interest in
decisions related to classroom discip]ine schbol behavior rules, p1ace-
ment in Special Education, and eva1uat1ng sdhool staff. Theﬁnon PTA
"parents had more interest in the decisions about multicultural or b111ngua1
educat1on, sex’ role instruction, sex education and desegregation plans.
_ A1th0ugn both groups of parentg showed a high level of interest in
decisions related to classroom discjp]ine‘and school rules, PTA parents
" also showed a sEronger interest in decisiong about homewori assignments,
“eva1dat1ng children's learning and making rules for grading. Non-PTA
7

and that they felt parents had little to do w1th the1n ch11dren S success'f°u“
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TABLE 2:

. PARENTS? LEVEL oF: INTEREST IN BEING
NVOLVED IN SCHOQL DECISIONS °

(n=2 083)

a

@

<

- /\
: o N4 Parents'
Decisions > . Response
T 5 - '\ . ,“ e“
7 @ L - : Most )
1. Amount of homework assigned: - Interest
6 S ' - T - . Most
2. Choosing classroom dis¢ipline methods. Interest
_ : : ' oy B -Strong
3. Selecting textbooks and other Tearning materials. ‘Toterest
‘- . ’ Strdng
4. Placing children in Special Education, . Interest
~"’ M ‘ :‘a: ’ MOSt
5. Evaluating how well children are Tearning. Interést
o . Mild
5. Hiring principal and teachers. Interest
S |, Strong .
7. Eva1uat1ng how well teachers do tne1r jobs. Interestw. |,
¢8, Deciding what's most 1mportant for the school - Strong ,%f"
budget. ‘ Interest |
. ‘ : Mild-
9. Firing principal and teachers. Interest
10. Hav1ng more mu1t1cu1tura1/b111ngua1 education Mild
in the children's "learning. o ~Interest
; S o Strong
11. , Making school desegregation plans. Intere ..
. . Most -
12. Setting school behavior rules. : Interest
o d j _ ~ Strong
- 13. More classroom teaching about sex roles, - - Interest
T ? ‘, Strong
14. Setting rules for how children are graded. Interest
. Strdng
15. More classroom teaching about sex education. Interest ™
o : n"v

8
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TABLE 3: NON-PTA PARENTS' LEVEL OF INTEREST IN BEING
R * ' INVOLVED IN SCHOOL DECISIQNS
(n = 2,083) .
R k)
» 3 . .
vﬂtf . . d Parents' |
o o . Decisions ) . Response
o LS ~ s Strong
1.> Amount of homework assigned. .Interest
. " Most

*Choosing classroem discipline methods.

N

Interest ik

Streig

.3, Se]ecting textbooks and other learning materigTs. Interest
. V. - Strong
4. P]acjng‘c?i1dren in Special Education. Interest
‘ . :L N .
.o " Y Strong
5 Evaluating how well children are learning. Interest
. ’ e . . - rleast
: 6.° Hiring principal and teachers. Interest
’ *4‘0 B -~ . . ' Strong
»7. Eva1uating how well, teachers do their jobs. Interest
'§. -Deciding what's most impgrtant for the school StrOng
budget : Interest
. v B o ? Least ‘
9. Firing.principal and teachers. y Interest -
, g P p 5@?_ A
&4 10. Hav1ng more mu1t1cu1tura1/b111ngua1 educat1on Strong
in the children's 1earn1ng ' Iq}erést '
; . " ) : MOS% b ;
11. Making school desegregation plans. Interest
. _ SN ) Most
12. Setting school behavior rules.. - Interest
, : L - ) Most c
13. More classroom teaching about séx roles. , Interest
o . ) Strong
14. Setting rules for'how childrén are graded. 9 Interest
. ) ; . . . . Most
v 15. More classroom teachifng about sex education. Interest
o, . .:"ﬁ‘;‘ ys I J o . .
w® woN ) ! 9 . bf
st “;\ b,‘.-\f';q ,' s - l‘d o ~ ”

.‘3%
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parents, however, showed a stronger interest in decisions about desegre-
gation, bilingual education, sex education aho sex role instruction.
Finally. the decisions about hiring and firing school staff were the only
.decisions 1in wh1ch less than half of e1ther PTA or non-PTA parents showed
an interest’-

4. Interest in Pareqt_[nvo[xemegt_ggles ~ o

a In this part of the quest1onna1re PTA parents were presented with 7
parent. involvement roles and\were asked to tell how muchy they persona11y
would be 1nterested in eachargig. Parents responded to th1s part of the
questionnaire using the same 5-point rating scale, where 1 -‘def1n1te1y not
interestédrand 5 = definitely interested.

PTA parents showed an interest in-all 7 roles, as shown in Table 4.
None of the roles were.given a rating below 3.0, but the Teast desired role
was that of Paid School Staff.

in general , bTA parents showed the strongest interest in the tradi-_
tiona’ rnles of Audiencs for. schndl activities, Home Tutor for their own
o7 .. 23, and School Program Supporter. However, this group was also
‘strong1y interested in being ‘Advocates in the schools, €o-learners with
sehoo1 staff, and Decision Makers in the schools.

When ngﬁ PTA parents were asked to indicate how much they personally .
would be interested in each role, they also had a genera]]y positive
1nterest in the ro]es. ’ ‘ ‘

& Compar1son of the two groups' responses to each role revealed that
non-PTA parents had greater interest than PTA parents in the role of Home
Tutor, but less interest in all 6 of the other roles.

« 5. Particibation in Specific’Parent Involvement Activities

In this section,*PTA parents were asked to look at 24 specific parent

involvement activities and.to indicate how much they personally partici-

£ pated in each, A response scale was used in which 1 = never, é = seldom; 3
= sometimes, and 4 = often. Parent responses to these items suggested that
they do not take part in these activities very much (see Table 5).

The activities in which PTA parents most often participated included
going to open house or special programs at the school, helping their cnil-
dren with homework and going to parent teacher conferences»about their
ch1Ldren s progress. The other activities in which parents often took part

included visiting the school and going to PTA meetings.
W 10 .
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 TABLE 4: PARENTS' RATINGS OF INTEREST IN SELECTING

PARENT INVOLVEMENT ROLES

boards 6r committees.

(n = 2,083)* ' -
Parents’
Roles Response
Paid School Staff - work in the =
school as an aide, parent educator,
assistant teacher, assistant Mild
librarian, or other such jobs. Interest
senool Program Supporter i'coming to
the school to assist in events; for
example, chaperoning a party or field _
_trip, taking tickets at a fund-raising Most  °
dinner, or such activities. Interest
Home Tutor - helping your children at
home with school work or other Most
educational activities. Interest
. . Audience - supporting your child in
school, for example, by going to school
performances, baking for bake sales,
responding to notices from the school, Most
etc. Interest
.. Advocate - meeting with school board or
other officials to ask for changes in
rules or practices in the school or Strong
school system. ’ Interest
Co-Learner - going to classes or work-
shops with teachers and principals S
where everyone learns more about children Strong
and education. Interest
Decision Maker - being on an advisory
board, a school committee, or governing
board; or by giving your opinions to these Strong
Interest.

&
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TABLE 5: PARENTS' REPORTED PARTICIPATION IN SPECIFIC -

PARENT INVOLVEMENT ACTIVITIES

magazines, books, etc.

12 1:)

(n.= 2,083)
- Parents'
Activities Response
1. Working as full time paid staff, for examnle,
-teacher, librarian, teacher aide, cafeteria °
help,-etc. Seldom
2. Helping children with homework. Often
3. Visiting the school to see what is happening. Often
4. Going to "open house" or special programs at
‘school. . . Often
5. Going to classes at the school which help’ '
you teach your children at home. ' Sometimes
6. Helping with school activities, such as coffees,
- pot-Tuck suppers, fund raising, etc. Often
7; Helping teachers with classroom learning activ-
ities, for example, stoery telling, reading, math
games, etc. Sometimes
8. Helping in the school, for example, the library,
reading center, playground, lunchroom, nurse's
office, etc. Sometimes
9. ‘Going with children and teachers on school field
- trips or picnics, or to parties. Often
10. Going to workshops or other such educational
activities for parents at the school. Sometimes
" 11. Organizing parent volunteer activities. Sometimes
12. Taking part_ih PTA meetings. Seldom
13. Planning -the school budget. Seldom
14. Helping to plan what will be taught in the Lt
school. , ’ Seldom
15. Helping children learn through the use of edu-
cational materials at home, for example, games, ‘
" ‘ Often -
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Table 5 (Continued)

¢ Activities

Parents'
Response

16.

17.

18.
19.

20.
21.
22.
23.

24.

Taking children to places of educational
interest, for examp]e museums , libraries,
art galleries, etc. ,
Working to improve the schools through
community groups such as neighborhood
associations, church organizations,
LHELAC, NAACP etce

He1p1ng dec1de how wel1 school programs
work)(11ke Title I, Follow Through, ESAA,
etc.

Working as part time paid staff, for example,

‘assistant teacher, room clerk, nurse, health
aide, etc. ’ -

Helping to decide how well teachers and
principals do their jobs.

Helping to hire or f1re teachers and
principals.

~Going to parent/teacher conferences about

your child's progress.

Giving jdeas to-the school board or school
administration for making changes.

Going to meeting of the school board.

Seldom

Often

Sometimesg

Seldom

Séldoni
Seldom
Often

Sometimes

Sometimes

cal ‘
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1nc1uded.he1p1ng to hire or fire school staff, wor&1ng as p&rt-t1me staff

or aides at the school, and evaluating how well teachers or principals are
doing their jobs. They also indicated that they did not often“he]p to plan
what would be taught in the school, and that only a faw worked as full time

. school staff.

Non-PTA parents were also asked to look at each of 24 specific parent

" involvement act1v1t1es and to indicate how much they took- part using a

5-point scale in which 1 = never, 2 = se]dqn, 3 = somet1mes, 4 = often and

"5 = always. This response scale differs slightly from the scale used in

the'RTAdparents' questfonnaire.

Although a different response scale was used in the telephone survey,
the pattern of the non-PTA parents' responses was very similar to that of
PTA parents. Activities in which non-PTA parents indicated the most

jgequéng participation included going to parent/teacher conferences,

helping children with homework, attending open house at school, helping
children with educational materijals at home, and taking childrento places
of educational interest. PTA parents reported most freggeg}}y taking part
in many of the same activities.

Act1v1t1es in wh1ch non-PTA parents showed the 1east frequent partici-
pation 1nc1uded work1ng as part-time school staff, he1p1ng to hire or fire -

teachers or principals, planning the school budget, he1p1ng to plan the

school curricu1um,.and working- as full-time staff in the school.
6.- Suggestions for Improving Parent Involvement Efforts

.Both gPoups of parents were given a list of 10 suggestions for‘improv—
ing parent»invo1vemeht‘in schools, and they were asked to indicate which‘of
these they thought would work best. They used a 5-point scale on which a
response of 1 = definitely would not work, 2 = probably would ndt work, 3 =

‘neutral, 4 = probably would work, and 5 = definitely would work.

- The PTA .parents felt most in favor of such activities as making
parents feel more welcome at school, g1v1ng parents more information about
the child's successesﬁ1n-schoo1 helping parents understand the subJects
being taught, and schools 0F¥er1ng more activities which include children,

- parents and teachers together.

The responses of -non-PTA parents to these suggest1ons was very similar

,‘to'those of PTA parents. The non-PTA parents did, however, feel more

o . 14
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children, parents and teachers.

3 -
Q b3
TABLE 6: PTA AND NON-PTA PARENTS' RESPONSES TO SUBBESTIONS
FOR IMPROVING PARENT INVOLVEMENT IN SCHOOLS
T "PTA .. | Non-PTA
. Parents Parents
Suggestions (n=2,083) (n=100)
‘1. Sending more information to parents
about ways they cauld be involved. . Favored Favored
2. Making parenté feel more welcome 1in Strongly StrongTy
the school. Favored Favored
3. ‘He]ping parents .to .better understand Strong1j\ ~Strongly
the subjects being taught. Favored \ Favored
4. 'Having informal meeiings or activities '
where parents and school staff-can get
to know each other better. Favored Favored
" 5. Asking parents in what ways they would _
_1ike to be involved. ' ' Favored \Favored
6. ‘Giving parents activities tHey can do
- at home with their children. Favored Favored
7. Helping students understand that having : Strongly
their parents involved is important. Favored Favored
8. Giving parents more information about Strongly -Strong1y
children's success in school. Favored Favored
9. Planning more school activities at Stroné]y
times when working parents can come. Favored Favored
. 10. Having'more activities which include Strongly
Favored ‘Favored

15




strongly that parant. involvement would be better if more school activi-

ties were planned at times when working parents could come (see Table 6).
7. Reasons Why Parent Involvement Is Less in High School

PTA parentsuwere given one section of items that was Teft off the
telephone survey of non-PTA parents. This section was nade up of 10

_ statements describing reasons why parents may become less involved in
_schools at the junior high or high school level. Using ‘the same 4-point

scale where 1 = strongly disagree and 4 = strongly agree, PTA parentsf

- agreed most strongly- that parents are less involved at the high scho?dl

level because teachers do not ask parents to be involved, parents may not
understand the courses their children take in high school, there are not as

many parent—teacherﬁconferences, and there are fewer PTA . activities for

high school parents.

The reasons they rated as least Ligelxito cause a lower level of par-
ent_inVO1vement in high school 1nc1uded more distance to the schoo]s, t00
many teachers for parents to ta]R'to, not: enough time for bothvschoo’
activities and work, and being Unable to leave younger. children ai~ oo,
PTA parents'’ responses to these items .are shown in Table 7.

,8 - Comparing Parent Interest with Part1c1pat1on in School Act1v1t1es

The parent survey was designed to a11ow a comparison between parents

‘reported interest in various types of parent 1nvo]vement and how much they

participated in such activities.. Parents were asked to tell how much
jnterest they had in 7 parent involvement roles, they were then asked to
te11 how much they took part tn 24 Specifiq activities. The'24'activit1es
were selected to correspond to the 7 roles, '
Comparison of PTA parents' interest with their participation suggests

that, in general, their part1c1pat1on lags far behind their interest. The

" reasons for this lag are not c]ear but some interesting patterns do

emerge.' For examp]e, parents reported more frequently tak1ng part in
activities related to the roles in which they showed the most interest..
These act1v1t1es corresponded ‘to the parent 1nvo1vement roles of Aud1ence
Home Tutor and School Program Supporter. However, the act1v1t1es whlch
received low ratings were al] activities which related to the roles of
Decision Maker and Paid School Staff.

An_ interesting spl it was also seen in the responses to activities
correspond1ng to the role of Schoo] Program Supporter: parents reported
]_6 - o
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TABLE 7: RANK ORDER OF REASONS WHY PARENTS BECOME

LESS INVOLVED AT THE HIGH SCHOOL LEVEL

The schools are too far away.

{n = 2,083)
. , Parents'
| Rank Reasons Response
= . . — . ‘ _
: 1 Teachers don't ask parents to be involved in Strongly
school as much. Agreed
~2 |- Parents may not understand some of the coursesv' Strongly
taken in high school. Agreed
3 There are not as many parent/teacher éonferences. Agkeed
4 There are not as mény PTA activities for high - ‘
; school parents. . Agreed
5 Parents do not have time to be involved in ;
school activities and work at the same time. Agreed
6 Children do not want their parents 1nvo1ved when o
i they get to high schooL - Agreed
7 Parents can't leave sma]]er chi]dren at home. Disagreed
T .
8 High school principals do not encourage ‘parent
1nvo1vement in the schoo] Disagreed
9 There are too many teachers to talk to Disagreed
| " Strongly | .
10 Disagreed

20
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participating more frequently in PTA meetings, helping with such_schoo]
activities as fund-raisers or pot-Tuck suppers, and going to field trips,
picnics and parties. They reported 1e§§_ﬁgqyyy1g participation in helping
teachers with classroom learning activities, helping in the school library,
reading center, or playground, and organizing pareht voluntaer acfivities.
When parents' participation in the activities was compared to their

interest in the related parent involvement roles, the difference was much
smaller~between the activities cobrespoﬁding to the roles of Audience, and
for Home Tutor, and much 1arger for activities related to the‘r61e of
Decision Maker. Th1s comparison of scores suggested that parents not only
are more 1ntere§ted in the trad1t1ona1 parent involvement roles of Audience’
and Home Tutor, but also they participated more frequentiy  in activities
related to those roles. h

| Many of the same comparisons were made with data collected from
non-PTA parents in the phone survey . Like the PTA parents these parents
indicated they more frequently took part in act1v1t1es related to the roles
in which they showed the most interest. The activities which received
highest -ratings were those related to, the paﬁent 1ﬁvo1vement roles of
Audience and Home Tutor. In contrast, the activities which received lowest
ratings were activities related to the other five roles. For-the non-PTA
parents, theFe was also a split instheir responses to activities related to
the rq1e of. School Program Suppdrter they more frequently took part in PTA
meetings, school activities 'such as fund-raisers or pdt-Tuck suppers and’

field trips, picnics and parties; they less frequently helped teachers with

classroom 1earn1ng activities, helped in the school 1ibrary, reading
' center, or playground, and organized parent“vo1unteer activities. .

MWhen their participation in the activities was compared to their
interest in related parent involvement roles, the differences were smai]ést
for the aEi1v1t1es correspond1ng to the roles of Audience and of Home
Tutor. The d1fferences were greatest for the roles of uO Learner and of
Decision Maker. Th1§ pattern suggested that non-PTA parents ‘were also more
interested in the trad1t1ona1 parent .involvement roles of Audience and Home
Tutor, and actually took part more frequently in activities correspond1ng
to those roles. They were 1ess intérested in the other f1ve roles and

reported mdch 1eséupart1c1pat1on 1n\re1ated activities.

~
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For each part of the quest1onna1re responses to individual items were

analyzad by parent character1st1cs. These ana]yses showed that for PTA
parents: ' s
1. Parent 1nterest in the 7 parent involvement roles was not .
strongly related to their level of, educat1ona1 ach1evement -

2. Parent “interest in ro]es and in bL]ﬂQ involved in schoo] derisions
did not vary according to whether they or the1r spousa were working
full time, part time or unemployed.

3. Parent participation in school activities Jid not vary according-to
family size, but was somewhat less for those parents who were
working full time.

°

4, Attitudes and behayiorsvre1ated to parent involvement did not seem

to be rePated in any way to family ethnic back ground'.

Other ana]yses suggested that a]thOugh full time emp]oyment may have
influenced how parents responded to some of the jtems, the 1nf1uence was
fairly weak, and probably not meahingfu] when cqmpared to the influenc. of
other factors, such as size of the school or experiencés-with schoo]

_~personnel . . - . \ e

. SUMMARY AND DISCUSSION S -
This study was des1gned to look at parents attitudes toward parent.

involvement issues; to determine their level of 1nterest in helping to make
var1ous school decisions; to d1scover which parent involvement roles they
prefer; “and to see how they th1nk parent 1nvo1vement might be improved.

The survey also asked them why - parents tend to become less 1nvo]ved in h1gh

school than in e]ementary school.

w

1. Summary of Parent Survey Results

Parents in this survey showed strong support for parent involvement in -

education. Their responses indicated that most of thén accepted responsi-
b111ty for séeing that children do their homework and for getting more
involved in their children's schoo] activities. *They generally reported '
feeling at ease'yisittng the schools, wanting teachers to provide them with
more ideas about helping their children at home, and wanttng teachers to
prov1de more information about ch11dren s c]assroom 1earn1ng act1v1t1es
. They indicated they woul d he]p the1r children more if' they knew%hat to do
They also felt that parents shou]d have the final say in decisions about’
their children's education, and that teachers needed to be trained for

.19
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working wi th parents.. They even genera]]y agreed that the1r ch11dren
should. have more homework. - The maJor1ty of both PTA and non-PTA’ parents

ingicateo they knew their involvement was important for their Ghildren's

~.5chonl soccess and they had time . for parent involvement act1v1t1es

Parents' responses to items ask1ng about their 1nterest in partici-
pat1ng in schoo] decisions, showed the most 1nterest in those decisions
which seened most directly related to their own ch11dren--choos1ng class-

" room d1sc1p11ne methods, deciding how much homework shou]d be assigned,
~ satting school behayiorvru1es, evaluating student. progress, and placing

children in Special Education. They indicated less interest in those
dec1s1ons which seemed related.to school administration or governance --
h1r1ng and firing school personnel, eva]uat1ng their job performance, and
setting budget priorities for the schoo]

L1kew1se the way in which they responded to items ask1ng about their
'preference among parent involvement ‘roles.indicated the strongest interest
was in the parent roles which were most immegiate1y related to their child

- and their child's c]assroom--Aud1ence School Supporter and Home Tutor..

%owever parents also indicated a strong interest in the "roles wh1ch in-
volve sharing in some of the school's decision making.

Parents' description of their activities showed that they more often
participated in activities which related primarily to their own ch11d and.
which corresponded to the traditional ways in wh1ch parents have been
1nvo1ved in the schools--helping children with homework attending parent-

~ teacher conferences, go1ng to open houses activities at the school, helping’

with such school act1v1t1es as pot-luck suppers or fund-raisers, and at-
tending PTA meetings. Again, the activities which were reported as least -
frequent by parents were those which related to participation in school “
"administrative or policy decisions. | )

When asked how best to 1mprove parent involvement, parents indicated
that they thought»a1mo§t anything would help. They most favored the sug-
gestions that school perSOnne1 try to make parents feef\more welcome #n
the school and that school staff protide parents with more information
about their children's school successes. They least favored sending

| parents add1t1ona1 1nformat1on about ways they could become more involved

and send1ng home activities for parents to do with their children. But’
even these 1east-favored suggest1ons recejved high ratings, indicating that

20 . 23;3
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parents thought they, might help improve parent involvement. . . -~ ¢
_Parents indicated why they thought parent involvement decreases at the
high school level in the final section of the survey. In general, they saw
this decreased involvement as ma1n1y due to the-fact that no one asks par-
ents to participate as much. There are fewer parent-teacher conferences,
high school principals do not encourage parent involvement, teachers do not
ask parents to be involved in school as much, and there are fewer PTA '
activities. Lack of time, distancé from school and difficulty finding a
oo haby sitter for younger children were not 'seen as'majdr'prob1ens for parent
involvement, although they may present prob]ems to some parents |
. The informatiod gathered is va]uab]e data for those interestéd in im-
prov1ng.parent involvement. Even more importantly, the questions asked of
parents in this study are similar to questions already answered by both
elementary school -teachers and elementary school principals. The design of
these three surveys a]]ows us to compare the attitudes, preferences, and
actual practices of all three groups. This comparison of responses identi-
fied topics where there 1is agreément across a]] three groups as well as .
those areas where there is d1sagreement S

0"

2. Comparison of Survey Results from Teachers, Principals, and Parents

A major goal of the parent survey was to determ1ne whether parents
agreed with school staff about the role of parents 1n education. Thé sur-
vey asked parents how 1nterested they were in both the ro]es most favored
by school personnel and in other, less traditional roles.

There was ‘agreement among the three groups on 10 of the 15 statements
They all indicated the strongest agreement with statements that parents

should make sure their children do the1r homework, and that teachers. should
prov1de parents with more ideas about helping their children with homework.
They also agreed that parents want more information sent home about class-
room learningeactivities, that a course in working with parents should be
required of uhdergraduates in e]ementary education, that parents would he]p
children at home if they knew what to do, and that principals should be
respons1b1e for parents taking a more active rote in the schools.
‘Respondents from all three groups moststrongly disagreed with state-

‘ments that parent involvement has little to do with pupil success, teachers

have enough to do w1thout also hav1ng to work with parents, and parents_are

4
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specific schooT decisions.

o :
unwilling to spend time on their ch11dren S educat1on K

Differing views among the three groubs were . 7ound in the1r responses

to several statements. Teachers and pr1nc1pa1s tended to agree “that

. teachers should take the ‘initiative to’ get parents involved ;n educat1on

aiad iLihat parents do ‘not have the necessary training to- part1c1pat ,1n
school decisions; parents tended to disagree with these statements.‘w~
Teachers and principals d1sagreed w1th statements that oarents are’ usua11y
and that parents shou]d have “the final
but parents tended

comfortable coming to the schOo]
word in educat1ona1 decisionse affect1ng the1r gh11dren
to agree with these statements. Teachers apd parents agre
statement that parent invo]vement should be the responsjb111ty of parents,
while principals tended to d1sagree C - o
Each of  the three groups were a]so asked to rate parent involvement in
Teachers and pr1nc1pa1s were asked to indicate
how useful it would be to have parents involved in each of the decisions.
Parents were then asked to indicate:-whether they were even 1nterested in
participating in these same decisions. o

Tea ehers and pr1nc1pa1s tended ta rate parent part1c1pat1on in these
school decisions as ﬂiﬂ_ﬂiifﬁl In contrast, parents responded to all of
these decisions with a high ratings; indicating they'were interested 1in
participating in all of them. A]though they 1nd1cated a stronger interest
in the dec1s1ons which might affect their own ch11dren d1rect1y, such as
homework ass1gnments and school discipline, they generally expressed a
strong interest in being part of curriculum and instruction décisions as
well as those related to the adm1n1strat1on and governance of the schools.

Parents genera11y'indicatcd a strong interest jn‘being Tnvo]ped in the
while teachers and principals génera]]y indicated thay
1. This pat-
tern suggests that parents would become more involved in these dec1s1ons if
the responses of

15 school decisions,
felt parent involvement in these decisions would-not be useful.

there jwere opportunities for them to do so. However,
teachers and pr1nc1pa1s indicated that they generallyedo not favor pro-

"This suggests that parent- v

=%

viding parents with those opportunities.
involvement in schﬂo] dec1s1ens,éor the shar1ng of such decisions is more
likely to fail because of the actions of school staff rather tham parents

v

heing disinterested. - ' . s
. ‘ 29. o e

g : ‘~ g . RO h. txs'




Ea-ea

~

- . ; X .
. s . . .
- -

il

!

. A
v
Ny

-

.

o

I3

-

- . T B - : -
< . .

%

///Each of the threc QPQUDS were ‘also asked to rate"the 7 parent in-*

vo1vement roies.f Pr1%c1pats and~teachers were asked to rate the importance .

of having: parents n fhese variol’s roles. * Parents wgre asked to 1nd1cate'

how 1nterested they were Jn p]ayhng each of the ro]es.

For the role of Bec1s1on Maker, teachers and pr1no1pa1s respondedqu1th
negat1ve ratings wh11ebparents gave it a. rather h1gh post+1ve rat1ng I

fact,, it should be noted that 939 parents (45 8%, o those respond1ng)>1nd1-f‘

cated they were def1n1te1y 1nterested 1n p]ay1ng he ro]e of- pec1s1on

Maker, and another 617 (30 17) sa1d they wene, pro b]y 1ntegg§ted COver .

% of the parents respond1ng showed a pos1t1vghlnt2rest 1n thiss ro]e.‘
Teachers and pr1nc1pa1s mosm favored parent 1nvo1vement in the ro]es

of Audience and Schoo1 Program Supporter the trad1t1ona1 ways 1n wh1ch
narents have been involved 1n~the~sch00]s Parents most: strong]y favored
the roles of Audience, Home Tutor, and- Schoo1 Program Supporter, but they
~also gave high ratings to the’ ro]es of Advocate Co Learner and Dec1s1on '
Maker, 1nd1cat1ng high,interest 1n these non trad1t1ona1 parent ro]es.
Jn summary, parents tended to respond 'more. pos1t1ve1y to each of the

parent involvement roles than did e1ther teaghers or,prqnc1pa1s, which pro-

vided“'additional evidence. of the strong interest of parents in becon1ng
more involved.in the1r children' s education., '_

Finally, parents, teachers and principals were also asked to respond
to 24 spec1f1c act1v1t1es re]ated to- parent, involvement in educat1on.
Parents were _asked to te]] how much they took ,part in these activities;

pr1nc1pa1s and teachers were asked to tell whether or not these act1v1t1es' ’

il
\

were typ1ca1 in their schools. - - ' N

i

For all three groups there was genera] agreement about wh1ch activ-

ities, represented current- pract1ces in the schools at th1s t1me. The
-activities wh1ch represent the more- t[adltjona1 roles of parents 1n the .

schools wete seen by a]] ‘three groups as the most typical. These act1v-

ities relate to the ro]es of Home Tutdr,. ‘Audience, and _School Program f

Supporter. The act1v1t1es which generally relate to the roles’ of Co-

Learner or Advocate were seen as less. typ1ca1 in the schools. %owever, the '

legst typical act1v1t1es for parents were those wh1ch genera11y correspond’

to the ro]e of Decvs1on Maker. , 2
.In summary, parents respond1ng to this survey 1nd1cated a much .

stronger 1eve1 of support for parent 1nvo1vement overa‘1 than d1d teachers

23‘ 26 . .:‘
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the schools.

L
and orincipdls. However, parents' views about 1ncreased 1nvo1vement were
similar to those expressed by bpth teachers and pr1nc1pa1s. These results
are evidence that the slow progress in'parent involvement is not due to
parents' apathy or disinterest. Surveyed parents indicated a high 1eve1 of
interest in the parent involvement- roles which centeréd upon their own
children as ‘well as those related to the governance and administration of
CONCLUSIONS AND RECOMMENDATIONS
The primary purpose of this stgdy has been to provide information from

three groups having‘en interest in parent involvement in education --
parents, teachers,“and’principa]s: The information gathered so far con-
sists of each group's attitudes towards the idea of parent involvement,
attitudes towardsqspecific roles which parents might play, attitudes
towards parent particibation in specific school decisions, and their de<%

scr1pt1on ‘of current practices involving parents in education.

In general, =ach group indicated its support for the concept of having
parents fquotve: m educatfﬁn. Although,there were members .in each group
who were not sure about parent involvement, most responded positively.

The‘differenges of opinion among these three grbups redarding the
value of the different types of parent involvement, indicate that there may
be resistance to gyeater parent 1nvo1vement but th1s resistance may be
predominantly that which comes from teachers and pr1nc1pa1s. In addition,
this resiétance may be greater if the specific parent involvement effort
involves giving parents equa] status with school staff. If the parent
invoTvement effort focuses upon involving parents in support or subordinate
roles, tgachers and principals may be 1ess resistant, but’some~parents may
choose ot to participate. J

These results Show how each type of parent involvement relates to
specific -parent 1nvo1vement gq.i!a For examp]e if the goal of parent
jnvolvement is to improve student conduct and student achievement, the type
of parent involvement might be bas1ca11y that of Home Tutor; teachers
would provide parents with ideas. abﬁht work1ng at-home with their children
on school assignments or®on improving their behavior. However, if the goal
is to engage parents in the governance of the schools as a wgy of bu11d1ng
commun ity support for school efforts, the type of parent 1nvo1vement might

" be that of Decision Maker; parents and school staff wou]d work as equals to

]
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develop p]éns or policies for the schools.’ ) )

Another part of the results which has major importance is tha large
practices in the schools. - For each group surveyed--parents, teachers, and
princiSa]sr?the level of support for the general concept of parent involve-
ment and for the specific parent involvement roles seems much higher thah
the reported level“of.actual practices.. This pattern raises the-question
of why parent involvement activities are not more common, particularly
since these three groups all seem to fgvor them.

This survey of parents, and - the comparison of survey results with .
those obtained from elementary school principals and teachers, has shown
the importance of developing a better understanding of the various types of
parent involvement. This understanding should 1hc1ude~such issues as the
number of different types of parentninvo1vement, the re1a§10nship between

~parent involvement and educational policies, the selection of specific

parent involvement goals, the se]ectioh’of strategies appropriate to those
goals, and the opppsition each étrategy is 1ikely to encounter.

These surveys also have provided a clear direction for future research
in this area. To supplement the data collected from‘parents, teachers and
principals, futuré research should begin to describe the combinations of

federal, state, and local educational po]icigs which shape all parent 1}-

volvement efforts. A complete descrfption of educational policies and
the views of those who make the policies would provide important informa-

~tion about the barriers to increased parent involvement. This information

might also help in identifying state and local efforts which seem to offer
the most help potential for parent involvement in phe public schools.
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