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' Ab_.strac:t ' '

The main- purpose of | thss study was to lnvastlgate b \ L C Tos «
the knowiedge and tramlng of bnhngual elementary 4 ' xf
school teache»r"s,; in the areas of Spanish languag‘e, . f

:‘re;ding skills‘jj\anrd‘methodology.. It was condut;e’d ' "" [
in New Yovu"k'bcji ty wi thfélicen'sed ‘and experienced 7 | ‘
bgfingual te’éi;hers. ‘ i ' ”% ’ r'

- A questionnajire was ad;ﬂn%histered to 80 bilingual ‘ o " l
- ‘ - 3 S - . *

" teachers responsible for%in‘%trﬁcting reading in ’ - ( "
Spanish. The study found that bil_-i ngual t&achers ” K
demonstratv’efiiau‘w acceptable kr;owledge of Spanish ] .

) language apd Spani:sh reading skills.ﬁf ‘However, ) L
they héd weak backgrounds ir; Spanish reading o g " g );
m’éthodoioéé.;g :I'heir previous traiﬁing varied ‘ c ‘j

. widely, and they expressed the need for more " e . 3
training in the three areas explored, especiall-y |
reading ‘.methodOIOQy.Q ¥ . . " A ’
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A,Descriptlve'S;udy of Spanish Reading Prbficiency and Training ‘Among
| éiBilingual&Elementary.SShool Teachers .. N
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In 1977, the following resolution was adopted by theuNew York city
. . . . : . . .
Board of Education members: ' .
. e b
it s the policy of the Board of Education of. the ‘ )
City of New York that every child be afforded equ edu-"’
vfcational*opportunlty regardless of économic status, race,
ethnic background, religion, or native language. This
opportunity will be provided by encourgging where feasible
the development of bilingual education programs throughout C R
_the City far children whose native language is other than .
English'and whose English speaking skills are limited. Such o
programs will make it possible for these pupils to partici-
pate meaningfully in an instructional program which enable o
them to learn in both cultures. The opportunity to study '
another language or tqbpartlcipate in Bilingual Programs
where/feasible should be provided for all pupils at soO .
€ime 'n thelr schooling as a means of enriching their ~-
, educational and 1ife experience New York City Board of '

Education, P. ).

’~

-
& "

This, resolution reéff]rms the commitment of New York City educators :

to bil}ngual education since it focusses on the utilizatiorf df the students'

' I

natlve’ language as a medlum of instruction for thdse who are unable to func-
\ = i
. / 1 !
tlon In Engllsh. 1t has been generally assumed that spanish speaking students
L. Y- : - 4 L.
shoulll learn- to read\flrsi fn the language he has acquired at home since ’

he has mastered most of‘the Spanish sounds, and the general ;emantid'and .

. . ’ : .
grammaﬁlcal Features of the spanish \anguaggk (Anderson,'|97h4 Cornejo, f

1978y -caodman,.1979;,nod\anp, 1966; . Saville Troike, 1579; _Thonls, 1976). “ )

‘Mbréoverw th(ﬁugﬁlhlg hr\mar&‘\anguage he has YBafned‘to“orgénl;e‘hl§ ens -

vironment and to obtaln‘meanlng‘from his pgrsénal experlence.
.

Teachlng rea@!ng’fﬂ the student‘; native langyage such as Spanish

will probably prevent retaraatidn of his cognitive development bgcausé the

\]




task. of learnlng to read apd prite’ Spanlsh might be satlsfylng and produc—
» I
tive. MNodiano, amongvothers vonred the need for reading in the vernacu-

«

lar language when she found that ''youngsters of linguistic minorities learn

N . -

to read with greater cdmprehension'in the national” language vhen they first

learn to read in their mothar tongue than vihen -they receive all reading
* -

snsrructlon in the national” language.' (Hodnano, 1966, pp. 52 53)

f

Quellfied, well-prepared bllingual‘xeachers then are needed in prder

"tc have an adequate curriculum presentation in the student’s native langu-

*

* A
age. "Selection and training of geachers for bilingual bicultural programs
~ -

should include a comprehens ive .kao.iledge of, and proficiency in, "the

v

“r

. N . o
student's native language and the ability to teach content through it.

There is a dearth of }nformation,ahowever, about teachers knowledge of the
Spanish language and corresponding methodology;' Sach informationjhas beeome
inereasingly important because it is generally agreed that a bilingual Ede
cation teacher preparation programishould '"develop te;hnfeaes which help

‘ E . &
the students to extend their command of their first and second language

v

‘Jn listening,‘speaking, reading and writing'' (Acosta and Blanco, ]978 p.

l])) Ram!rezs Macaulay, Gonzalez, Cox and Perez (Center for Applied Lin-
guiatlcs, Bi Pingual Education Series: V,; 1977, p. 65) noted tfac¢:

) - é
...there is a need to Investigate the necessary requirements N\ }
for teachers in bllingual education programs. At present, .
a number of schoolsaof educatlon are nntﬁqﬁyslng .degrees In

bilingual bicultural education.” In many this Slnply
consists of relabeling and regrouplng cou Yes-already in the
curriculum, . :

In the light of this situation, authgrities .in bilingual education -

-

cmghasize ;he‘need,to provide information relevaﬂ(~to the preparation of‘

Spanish/Englisnfbilingual teachers pertaining to: (1) their langpage under-
’ ‘ N -




standang as It relates to the phorology, grammar and lexlcon of Spanish;

(2) levels of reading tomprehension, and (3) apprOprnate teaching methodology.
F*rthermore a need exusts to determan° wheth=r thesé teachers have received
fornal traln|ng in these three areas. “ i
The study reported in this paper originated from -the many complalntq
bilingual elementary teachers have expressed to the author over the last
~ five years best summarized in these words:, ‘We have not been trained in
teaching reading in Spanish.'" Moreover, this emplrlcalvstudylgave the

&

author the ohportunlty to addres?.a new and challenging research prleem
!l:f lncreailng lmbortance to blllngual training programs agd education in
general. ‘ : |
d T, . . ' <
The specific objectives of this, descriptive study were: l) to determine
} the extent to which blllngual elpmentary school teachers teachlng reading
in Spanish possess substantial knowledge or profIC|ency in (a) the Spanlsh
language, (b) Spanlsh readlng skills, and:(c) Spanlsh readlng lnstru%tlonal
ethodology, and 2) t develop'a Profile of the”tralnlngﬁrecelved bx theselﬁ

bilingual teachers ln the above areas.

- " Method R

Sug!ects.‘ Thevpopulatl on for thls study consisted of elementary schoo! N
teachers currently engaged in the teachlng of SpanlSh language and readlng
in New York Clty blllngual prograns.‘.lghty (80) balangual elementary school

. ‘teachers were selected from four sites In N York Clty.‘ 1) A community

School Distrixct In the Bronx, 2) .2 Communlty School District in Queens,

and 3) two unlversltles-one In Manhattan and the other ln the Bronx--pre-

‘ i ¢
sently prepacing bilingual education teachers. Twenty teachers from each
' >




site vere randonly selected using a table of randon numbers (Yuckman, 1972,
. - I : .

-~

p. 200). "

‘The criteria in selectnng the teachers viho gartncnpated in the study

~

were: (1) teachers were bilingual with' fluency in English and Spanish;

(2) they were licensed and currently working in elementary public schools
(in New York«CIty, and (3) all ‘had been exposed to the teaching of reading
for at least two years in elementary publlc schno\ Variables such as :

subJects' backgrounds and years of experience were also considered in the

i

data co]lectlon effort.

Procedure. A questionnaire was administered by the investigator to the

>,

80 teachers. " The content of the gquestionnaire was.subdivided’as follows:

(1) Spanlsh"reading knowledge or proficiency (Spénigh language, reading
- i

‘ 4

skills and methodOIOQy) aﬁd (2) training In reading. For the purpose

of the study., reading knowledge or proflclency referred to the range of
teacher's information or understanding while “'training in reading' refers

to- undergo certain direct instruction through workshop&, seminars, college
g . N o
courses or individual tutoring. X

The area of Spanish language knowledge covered aspects related to

“

the functional definition of language and its we, phonology and lexicon,

morphology and syntax, especially those related to correctness. in speaking

and writing. Speciflc questions focUsed on written Spanlsh accent, sylla-

Y . v

bicatlon, verb tenses, characterustlc sounds of the Spanish language,

and orderly sentence structure. ‘ . g

~

The area of reading skills Eﬂtatled the content skulls to be emphasiged

in an elementary school reading program; viord recognltubn, comprehensnon,

w o

+




. - .
- M - . e @
. X s
B R T e T oo N i : . :
fal T R ST L ST T - — - ovnreae PRSI N X
> Y - < s
.
.

-

S . “analysis and evaluation, ltems such as identification of skills by grades

< and levels, appropriageness-of skil!s according to reading content, were
- t :

included.
The acea of readlng methodolo 5y addressed its characteristics, ade-

quate strategles, and reading materials. Questnons relatlng to the iden-

) R tification of Spanish reading approaches, rolationship between reading and
-~ student background, methodology for the develupment of vocabulary, and

"specific content charaggeristics of Spanish reading materials made up this

- section of the questionnaire. Figu?\ 1.11lustrates the questionnaire
g - a ’ ¢ - ¢
S . structure and content:

-

!
‘ " Figure 1 . . >

-~

- ‘ Phi idsophy and History ~
Spanish Language Knowledge Phonology and LexXicon
/ ' Mdrphology and gyntax

o , ) Word Recognition ~ ,kak\ -~
o . Regaing Skills oo Comprehension -
. ‘ . _Evaluation and Analysis
v . Approaches
Reading Methodology ol Strategies

Reading Materlalq
\
o . Flgure f1: The structure-and content of the questionnaire
’ A

The survey lnstrument was desligned as a cempos!te of attitudinal

scales and factual knowledge sub-tests. The attigudinal scales were used
- - to obtaln attitudlnal judgements or perceptlons about the Spanish lénguageu 4

i

reading skills and mmthodology, and trainlng receIVed in these areas’. ihe w

§ A

- Tespondents 1ndicated their opinions or attitudes by making avmark on the
Eana .
scale. The factual Lnformat?on was gathered through true and false (30

items) and multiple chpice (30) questlons. Forty ltems were devcted to

1 % 5 ¢
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niw

education resear&h validated-the content, types.of questions, and. level

¢ i '
v . ~ . . |
elicit atcltudas from the respondents; 60 itens probed factual knowledge. » -

: ) ' |
|
|
|
\

A group of specialists in Spanish langubge, reading, and bilingual

of difflculty of each item. In particular: tvio §pani§h Reading specialists.
and two bllingual researchers were used in the centent validity of the

study. The lnstrument was also administeredﬁtoa group of teachers in

¥

a pilot trial These teachers gave the rescarcher written reactlions to |

s

LY
the questionnalre. Finally, a consultant, kno«ledgeable in t“e deslgn

and constructlon of similar questionnaires integrated all these recommenda-

3 ~ . "
tions in its.final copy.

The flnal\versionvof the instrument was mailed to 20 randomly selec- -

3

ted biﬁingual'teachers at each. site. A self-addressed envelope was In-

i : } a .
cluded. A petriod of three weeks was given to each teacher to answer,and

return the questionnaire. The res earcher contacted all individuals who

"did not return the questionnaire and noted thelr reasons. The questionnaires

b -

were mailed at the beginnirg of November, l978, by the last week of January,

1979, a)l questionnaires were”returned“to the investigator.
! Vs
Results. The results of the data collection were as follows: the native

2

language of the ma}ority of the teachers was determined to be Spanish (82,5%);

English was pative language of 16.3% of the sampl .. Only 1.32 gf the

‘,

‘participants eﬁﬁreSSed another language other than En lish or Spanish as

their native language, as is Indicated in the following table:




- Table 1

\
" Frequency Distribution of Native Language

of Participants :

k)

Native Language ' Number of Teachers ‘FérCent
-Spanish : b6 82.5
English T 13 163

*

Other o 1 a 1.3

+ 2 [

Almost half of the total sample-(33) or 41.3%2 indicated 1 to 3 years

of experience in teaching reading in Spanish. The second largeég‘group

~

(23) were those who had b or 5 years of experience. Only 11.3% (9) of the

teachérs did not have any experjence at all in the teaching of Spanish

-

reading (see table 2), ) sl , XY

. y
. Table 2

. T
Years of Experience of Participaﬂtl in

- Teaching Spani;h Reading .
i ¥
Years of Experiehce . Number of Teachers Percent
No experience 9 ) 11.3
1 to, 3 years . = : - B3N 41«1.3
“ b4 to 5 years - ' L 23 : v ” 28.8
‘Over 5 years | 15 . 18.8




ln the cat»gory of “proficiency-of Spanish language' it was found
i . *
that 29 teachers responded ‘to 71%-— 752 cchec;t answ%rst However, Tt was
“ :

- also deter$lned that very few teachérs (h) scored 92ﬁ}or higher. The mean
v ,

| '

for the group (N = " 80) was 73 and the mode was 5.

The ;eselts of the gecond category "knowledge ofﬁspanish read:ng

skills' were slmllar ,Jto those determmned for category one. . T hlrdy seven
. a \
teachers responded to 67% - 732 of correct answers. Approxihately 32%

s

(26 teachers) of the total sample obtained less than 602 of the correct

4
answers: it was also found that only 1 teacher scored higher than 90%.
, Low ‘ ,
_The mean score for responses in this second category was ‘68 and the mode

' -

‘ was 73. Results showed a slightly |ess‘know1edge of the skills than of the

it
language. ) : - . . ' .
[

The third category "knowledge of Spanish methodolegy"’ (approache§,

strategles, reading materials) was the area in which teachers showed

L4

more difficultues or-weakne;ses. Results show that 31 teachers responded

<

to §7% --62% of csrrétt answers. Approxlmately 25% (22 teachers) scored

~less than 52% of the correct answers. Only one teacher stored 90% or

7 / .
higher . The mean for teacher®responses In this category was 60 and the

mode was 57. The following table represent a summary of the above analysis.
. . - - ‘,"j) ) ° N




thiruy four (3ﬁ = 42.5%) were in total agreement' eleven (11 = 13.82) '

R ]
_were mostly ln agreement twelve (12 = |S 0 ;) were partly in agreement; ,

eleven (11 = l}xB%) were mostly in disagreement; and twelve (12 = 15.0%)
# .
.

were in to{al disagreement with thisfstatement.

s Y
+

: ln responsej}oathe statement that they had not received any training
in Spanish reading methodology, twenty three (23 = 28%) were in total .

J agreement; fourteen (1h = 17.5%) were mostly in agreement; fourteen® were

partly in agreement (14 = 17.5%); ten (10 = 12.5%) were mostly in dis-

agreement;°and nineteen (19 = 23.8%) were in total disagréement with this:

-~

statement.

In responge to the statement that the school dfstrictrhas offered

| ,training ln the teachlng of Spani,h reading, nlneteen (19 e 23 82) viere

in‘ total agreement; ten (10 - 12, 52) were mostly In agreement ten (10 =

12.5%) were partly in agreement; ten’(lo = 12.5%) were mostly in dis-

; agreement and thirty one (31 = 382) were In total disagreement with this

Table 4 illustrates the lkind’ of questi%?s asked and the res-

v

statement.

ponses given by the 80 teachers. .

g

Y]
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, R

EA

z o ‘Mostly Partly Mostly Total

: \ 'Agree - Disagree Disagree’ Disagreement

i : “,“.‘ (‘- . . . \ -

X f“; 11 i -

‘ ‘i i 4 .

9y ] %
d Spam.sh langJage‘ Lo 1 .
g i '
was acqiunred R ‘ ‘ ~ .
” pr:man!yﬁ-/tp Lo 10 ¢ ‘ 17 " 12 ‘ 29
. icollegefeo rsg.s‘l | ¢12.5%) 1 (15%) (21.3%) (15%) (36.3%)
. Knowled e of" m:he% 5 t ’ . | ’ "
reading § roée‘é{s “. 1 e LY y
and’ thefskills e - ‘ : :
to be mphasnzed b AR y
was a;iuréd by ﬁ‘ T ‘ ' ) ‘
salf aneStlga- 123 : 35 ) 14 A 2 -6
. tuon..‘. ) ‘_2%382) ﬁ o (43.82) (17.5%) _ {2.5%) (7.5%)

Have taken njrt ﬁ L . Ny \— ' ' \ ‘

college cou’i"'é(:e,s[ & o - ‘ :

on the. teachlng i RO B - )
_ of Spamsh read—‘j {34 . N - 12 : 1 e 12
. mg. ‘rf E& 3(@‘&2.52) - (13.82) (15%) - (13.8%) (152)

I [ S B A - | '
- Have no M‘re--if ‘ | . , 4 o o o

ceived dny "'F“ S R S : \
- ‘training “pn r-f . o , 4

# Spanish read- |- ‘ ' ‘ ‘ : . ‘

* -+ ing methado- - |23 0 1 L0 19/

,-‘j; Llogy. o L (28 82) (17.5%) (17.5%) (12.5%) (23.8%)

‘The school - . é)& ' ‘4 ‘ « . '

o ‘lestrlct‘ - Co0 . S .o

¥ - has offered . . : . »
training ‘ : . .
in teachung - . ' TR “- o .
<reading in, 219 & 10 10 10 ‘ .31
SpanisW\\“J (23.85) ~ “{t2.5%3) = (12.5%) (12.5%). .. 138:8%) .
L] . ' B . o .
Have attended . } B .
workshops. on ¥ - ‘ ) e X X Nt
- Spanish read-, » . . _ y
“ing level skills 19 T 15 14 ‘ 12 20 , «
or approaches. (33.8%) = (18.8%) (17.52)ﬁ ‘ (15%) (25%) ]
The school district - | . e
provides reference ‘ :
materials on Span- . e e :
ish reading metho- \ Y / . ~ .
d81ogy ‘and liter- 16 K 8 54 - 11 : ko |
- {20%) - (10%) - (6.32) (82) - {50%) o

L




12,

~ ]
) Table 4 (Contipued) " (\\
j 2R sSample Tralning’Profile
o . . . . N LR i *
N = 80 = 100% Total " Mostly Partly =~ Mostly ) Total
) Agree Agree Disagree Disagree Disagreement
: . . : .
The district ,
_supervisor '
offered training
or materials on
adequate use ‘ .
and selection of 17 9 21 6 - , 27
Spanish readers. (21.3%) (11.3%), (26.3%) (7.5%)  (33.82)

Based\gﬂ,theSe.results, these tentative conclusions can be made:

e of Spanish language,
A i

i é that the second higher score was reading skills, and the lowest scores were

biljngual teachers,'scoréy higher in the knowl

lnlreadlng mé‘hodology. “
o h
- . < Discussion

The:size of sample used in this study (N = 80) enabled the r‘searcher
in making some tentative conclusions.: Analysis of the data presented o

Objective One indicates the level of knowledge of bilingual teachers in
, T
Spanish language, reading skills and methodology. Tt can be concluded’

L3

that® {1) the subJects have a reasonable understanding of the Spanish A‘

- mlanguage |n terms oF phllosophy, history, phonology, lexicon, morphology
\,
“ and syntax and (2) they showed sllghtly less knowledge in Spanlsh readung

skills., "Teachers ‘were able to partlally identify sKills such as word
recognition, comprehension, evaluation and analysis and the use of skills

-/~ by grades and levels. They’were also able to determine the skills function

-
e

[N

in relation to reading content; Subjects appaa}ed to have minimum com-

14 -
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~ L.~
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LY

naiencies ln;ihanish 1§nguage.knowlédge and Spanish reading skills, res- o

nactive.y. Efforts should be magz to enrich lhese,basfcrcompetencies. )
esults showed that subfécts are not wéLL?pnzpared {n Spanish reading
‘me:hodo!ogy/(60,357),' The reading methodology mean .wa#s obviously not
" 2n acceﬁtab]e one for bilingual ;::thers th\teach Spanish reading in,fhe
slementary grades every day. SubJects did not have a clear understanding

of reading as a process and they can not dlStlﬂgUlSh among methods, es<

S LY v
aeclally when they are applied to Spanish. Subjects also need to |mprove
- ) Y k4 - .

thelr knowledge in identifying‘adequqte reading materials. Based on these

~

3 - ) . . - - ., - -
results, reading methodology is an important area for intensiVe in-service

’
@

training.

Objectivejﬁ&adealt with tfaihing in Spanish reading. The prepara-

-«

tion and training ;eceived By the teachers varied. However, the self- ‘

i -

- - ° - - / b4 b
report information, In general, indicates that the training received by

'
teachers has been |nadequate, and they have limited access to training - i :

sescurces, Areas where resp0ndenfs expressed tralning corfcerns wére (1)
their knawledge of the Spanlsh language has not been acquired thrhugh
cullegn courses, ‘glthough most of them have taken courses in Spanish read-
ingj (2) they have received limited training In Spannsh readnng methodology;
(3) the school district has provnded llmnted trannlng In Spanlsh reading;

{&) the school district has not provided enough reference materials in

Spanish reading; and (5) the supervnsors have not prov!ded enough tralnnng

in Spanish reading.
These recommendations, then are made as a result of the study:
(1) A city wide reading teacher copetency assessment program Is re-

commended with a comprehensive sound training component. It Is u}kely "




.to be found that there is a\readi:g def?ciency in general among the scheol

A

™

populatiodﬁ’and that it is not onlzﬁin thewteaching of Spanish readind. -

(2) A list of well art%culated competencies for bilingual Spanish
reading teachers should be developed and field tested{‘ State‘Educatioh
departménts, local city board o& education and universities shoyld be
responsible for the development'of these.competenties: These compe—,‘ ”
tencies will serve aé a guide forythe hiring and employment of Spanish
reading‘tegghers.‘ " . |

phaod ) . , .

(3) AwSpanish Reading Task Force should be organized with the
purpOSedof‘preparing a monograph on  th evelopment af adequate training
programs, materials anq activities for these bullngual teachers (e. g.,‘
courses to be taken, books to be studled tra|n|ng rnodules shat could
be given in in-servsce training sessions). : (

(4) ~lnstitut10ns.of higher e$ucation should revise their offerings
in terms of ‘courses and content./-lt appears that emphasis must be given
to’Spanish reading, especnally in the area of methodology,*and that more
reference literature on Spanish readnng should be provided to billngual
teachers., . ' | : : . o

(5) . Schpol diatrlct supervisory staff members must provide more
emphasis to Spanish reading. More classroom obser{ations and follow-up
supervisoryrconferencesaare~needed 'tWOrkshopseon‘Spanish~reaéinnvshould C
be planned and carried outAtn a fonmal and systenatlc yay.

These recommendations are only a few of the mqst,jgportant ones
that can be made and if implemented, will fulfill the visionary policy v

of the local city boards of education pertaining to bilingual education

and equal o;portunjty of education,

16 L




[

* Saville, M. Rf & Trolke, R. C.:

4

\

References

Acosta,-R.5, -&€ Blanco, G. Compegenc%es for univarsity programs in bilingual
_education. Washington, D, C.: U. S. Goverament Printing Office, 1978.

Anderson, T. The role of thp teacher in a bi.lingual Bic\ltufal Eommﬁnity.
In La Fontaine, H. (Ed:) Bilingual Education. Wayhe, New Jersey:
Avery Publishing Co., l§78, 353-347. “ ?

. Y ' s i\ -
Carrasquillo, A. La ensenanZa del espanol en 12 escuela elemental., New
York: Las Americas Publishing Co., 1978. : \,

RY

fbrnejo, R. J. A synthesis'bﬁ theories and research on the effécts of
“ teaching In first and second languages: implications for bilingual.
education., Austin, Texas: National Educational Laboratory Publishers,

Tnc. 1975. e,

-

-

Goodman, K. & Goodman, 6. and Flores, B. Reading in the bilingual classroom:
‘litefacy and biliteracy. .Washington, D. C.:. National Clearinghouse
'Vfo? Bilingual Education, 1979. ) . "
Guadaluée, V. F. Training the bilingual teacher: the case for language -

development. -In La Fontaine, H. Bilingual Education, Wayne, Mew
Jérsey: Avery Publishing Co., 1978, 353-358. . S

Modiéno; N. Reading Coﬁprehension in the national language: - a omparative
study in selected Indian schools in the highlands of Chiapas (Doctoral
_ dissertation, New York University, 1966). - o

New York Cii@ ﬁoa;d{of Education. NEstablishing a.policy statement on
bilingual education', December 14, 194.

poa
e
g,

A handbook of bllingual education. Washingtbn,
D. C.: Teachers of English to Speakers of Other Languages. ’ .
Sutman, F. X. & Sandstrom, E. & Shoemaker, F. Educating personnel for
bilingual settings: present and future. Philadelphia; American

Association of Colleges for Teachers Education, 1979, \

Teaching reading’to non‘englisﬁ‘speakers. New York:. Colller
ln‘. » 1976.

Thonis, E. W.
McMillan International,

Conducting educational research. New York: Harcourt, Brace

Tuckman, B. W,
1972.

Jovanovich, Inc.,




