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3.3 Provide additional descriptive information which may be needed by the
Project Staff in interpreting the results and preparing the report of
the field test.

Director, WRISE Project v Local School Participant
(Date) ' (Name of college/university)
(Date)

I



Your Name:
Science Teacher, Counselor.
ool

Title and Brief Description of Your Position; e.g.,
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LOCAL SCHOOL COMPONENT QUESTIONNAIRE:
CURRICULAR ARRANGEMENTS

Date:
Month Day Year |

Jlity, effectiveness,

[E

Directions: This ques

O

RIC

tionnaire is designed to measure the usabi
have used in your ~

value, and quality of the WRISE materials that you
knowledge-gaining and/or educational improvement activities. It is in ]

five parts:
"Curricular Patterns in Secondary Schools"

Filmstrip:
Audiocassette: "Experiences of a Middle School, a Junior
High School, and Two Senior High Schools with Curricular
4

Patterns"
Textbook, Chapter 4: "Curricular Arrangements'

"Curricular Arrangements"

Learning Guide, Chapter 4:
"Curricular Arrangements"

Complete Set:

ompleted by staff members who used amy of the above
epts and practices or to adapt and use them

The questionnaire is to be c
materials to gain an understanding of conc
Pleuse respond te each part of the questionnaire that
Do not respond to matertial you have

in an improvement activity.
deals with material you nave used and to Part V.

not used.
cted by Professor Herbert J. Klausmefer, Director, Wisconsin Program for the Renewal and
ary Fducatfon, with review by John Darcsh of the Wisconsin Project and local school staff

Questionnaire constru

Improvement of Second
participating in the ficld test.
1980--The Regpents of the University of Wisconsin System for the Wisconsin Research and Development Center

tor Individualtzed Schooling.
Copyright is claimud only during the period of development, test, and evaluation, unless authorization is received
For the current copyright

from the Natfonal Institute of Educatfon to claim copyright on the finul miterials.
status, contact efther the copyright proprietor or the National Institute of Education.

Center Contract NO. OB-NIE-G-78-01137

Wisconsin Research and Development Center for Individualized Schooling
P

7 J

R A .70 provided by ERIC
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Local Staff Component Questionnaire Regarding: Curricular Arrangements

Directions: Enter a YV in the appropriate colum to indicate

-

I.

II.

your reactions from very high to very low.

L
| - o 3
Enter your responses regarding the FILMSTRIP, "Curricular = & | =
Patterns in Secondary Schools" ol -3 B B Y
Q ko) > v} <
Sl |l a|=
Fl. Usability in terms of a reasonable amount of
preparation required of you prior to using it.
F2. Effectiveness for contributiné to your under-
standing of the concepts and practices presented.
F3. Value or importance of the concepts and practices
portrayed. .
F4. Quality in terms of the visuals, sound, and rate
of presenting concepts and practices.
FS. Quality in terms of gaining and holding attention.
F6. Appropriateness in terms of length.
F7. Your general reaction to the filmstrip. j
F8. Should this filmstrip be used next year to acqﬁ;Ent
new teachers, students, parents, or other persons
with the concepts and prectices presented.
Yes U?decided No
F9. Comments: |

Enter your responses regardlng the AUDIOCASSETTE, "Experzences

‘,*

~o .1
a2
SR

a Middle School, a Junior High School, and Two Semior High
s with Curricular Patterns"

Al. Usability in terms of a ﬂeasonable amount of prepa-
ration required of you prior to using it.

A2. Effectiveness for contributing to your understanding
of the concepts and practices presented.

A3. Value or importance of the concepts and practices
presented.

A4. Quality in terms of its sound and rate of
presentation.

AS. Quality in terms of gaining and holding attention.

A6. Appropriateness in terms of length of each segment.

A7. Your general reaction to the audiocassette.

A8. Should this audiocassette be used next year to
acquaint new teachers or other persons with the
concepts and practices presented.

Yes Undecided ‘No

A9. Comments:

.-

.
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Local Staff Component Questionnaire Regarding: Curricular

o]
Arrangements o Y g
s & 3
III. Enter your responses regarding TEXTBUOK, CHAPTER 4, "Curricular el S15) =l
srrangements' EAR-AERRRIE:

Tl. Usability in terms of a reasonable amount of prepa-
ration required by you prior to using it.

T2. Effectiveness for contributing to your understanding
| of the concepts and practices presented.

.~ T3. Value in terms of presenting current and important
information. ‘
- T4. Quality in terms of the number and kind of concepts

and practices presented.

T5. Effectiveness of the questions at the end of each
section in terms of aiding you to analyze and evaluate
the concepts and practices presented.

T6. Appropriateness in terms of length.

T7. Your general reaction to the chapter.

T8. Should this textbook chapter be used next year to
acquaint new teachers or other persons with the
concepts and practices presented.

Yes Undecided No

T9. Comments:

IV. Enter your responses regarding Learming Guide, Chapter 4,
e "oyppt cular Arrangements”

The Learming Guidz chapter is intended for use by individ-
uals, pairs, and/or small groups to aitd them in increasing
their understanding of the concepts, principles, and prac-
tioes included in the textbook chapter, the filmstrip, and
she audiocassette through use and study of the materials

with a maximum amount of independence and flexibility.

Ll. Usability in terms of a reasonable amount of prepara-
tion required of you prior to using it.

12. Usability in terms of the amount of time required for
interaction between the improvement leader and the staff.

L3. Clarity of the suggestions and directions.

L4. Usability in terms of being able to complete the
"~ gelected or assigned questions and activities in a
‘reasonable amount of time. ’

L5. Effectiveness in terms of facilitating understanding
and application of the concepts and practices.




-y

Local Staff Component Questionnaire Regarding: Curricular
Arrangements

Avcrage
Very Low

L6. Availability of the filmstrip, audiocassette, and
projection equipment.

gl

L7. Your general reaction.to the Guide chapter.

L8. For each chapter section, check the percentage of the questions and
activities that were completed:

I. Filmstrip. 752 or more, 50-74%, 25-49%, 1-24%, 174

———

I1. Audiocassette. 75% or more, 50-74%, 25-497, 1-24%, 0z

III. Book Chapter. 75% or more, __ 50-74%, 25-49%, 1-24%, 0%
IV. Application Activities. 75% or more, 50-74%, 25-497%,
1-24%, 0%

L9. Should this Guide chapter he used by new faculty members and other
interested persons?

Yes Undecided No

L10. Comments:

V. Enter your responses regarding the COMPLETE SET:
"Curricular Arrangements" .

Usability.

Effectiveness in aiding you learn the concepts
and illustrative practices.

Quality, recognizing it is the field test edition.

Value of the concepts and illustrative practices presented.

Desirable interrelation of content of the textbook
chapter, the filmstrip, and the audiocassette.

Desirable relationship of the Learning Guide with the
other materials.

Comments:
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STAFF QUESTIONNAIRE:

INSTRUCTIONAL‘MATERIAES OF THE WISCONSIN PROGRAM
FOR THE RENEWAL AND IMPROVEMENT OF
‘' SECONDARY EDUCATION

Your Name: . Date:
° . Month Day Year

i
i

i

Title and Brief Description of Your Position; e.g., Science Teacher, Counselor.

Directions: This questionnaire ig designed to measure the usability, effectiveness,
' value, and quality of the WRISE materials that you have used in your
knowledge~gaining and/or educational improvement activities. It i8
in five parte:

Filmstrips

Audiocagsettes

Textbook \ Chapters
‘Learm:ng “Guida* Chaiaters
Complete Sets of Materials

]

I .
The questionnaire ig to be completed by staff members who used any of the
above materials to gain an understanding of conceptes and practices or to
adapt and use them in an improvement activity. Please respond to each part
of the questionnaire that deals with material you have used and to Part V.
Do not respond to material you have not used.

J Q
‘ 1y
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Directions: Enter a v in the appropriate colum to indicate

your reactions from very high to very low.

Enter your responses regarding the FILMSTRIPS:

Fl. Usability in terms of afreaSOnable amount of
preparation required of you prior to using them.

Very High

High

Average

Low

Very Low

F2. Effectiveness for. contributing to your under-
standing of the concepts and practices presented.

F3. Value or importance of the concepts and
practices portrayed.

F4. Quality in terms of the visuals, sound, and
rate of presenting concepts and practices.

F5. Quality in terms of gaining and holding attention.

F6. Appropriateness in terms of length.

F7. Your general reaction to the filmstrips.
]

F8. Should relevant filmstrips be used next year to
acquaint new teachers, students, parents, or other
persons with the concepte and practices presented.

Yes Undecided No

F9. Comments:

Enter your responses regarding the AUDIOCASSETTES:

Al, Usability in terms of a reasonable amount of
preparation required of you prior to using them.

A2. Effectiveness for contributing to your understand-
ing of the concepts and practices presented.

A3. Value or importance of the concepts and
practices presented.

A4, Quality in terms of its sound and rate of
presentation.

A5. Quality in terms of gaining and holding attention.

A6. Appropriateness in terms of length of each segment.

A7. Your gener?l reaction to the audiocassettes.

A8. Should relévant audiocassettes be used next yéaf
to acquaint new teachers or other persons with |
the concepts and practices presented. “

Yes Undecided No

A9. Comments: |

1 .

Ty
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1v.

»

Enter yourkresponses;rgg;fding;f?XTﬁOOK CHAPTERS:

e

Tl. Usability in terms of a rqgéonable amount of
preparation required by you prior to using them.

Very High

High

[Average

qu

T2. Effectiveness for contributing to your u.derstand-
ing of the concepts and practices presented.

T3. Value in terms of presenting current and
important information. .

T4. Quality in terms of the number and kind of
concepts and practices presented.

TS. Effectiveness of the questions at the end of
each section in terms of aiding you to analyze
and evaluate the concepts and practices presented.

T6. Appropriateness in terms of length.

T7. Your general reaction to the textbook chapters.

T8. Should relevant TEXTBOOK CHAPTERS be used next
year to acquaint new teachers or other persons
with the concepts and practices presented.

Yes Undecided No

T9. Comments:

Enter your responses regarding the LEARNING GUIDE CHAPTERS:

The Learning Guide chapters are intended for use by
individuals, pairs, and/or small groups to aid them in
inereasing their understanding of the concepts, prin-
ciples, and practices included in the textbook chapters,
the filmstripe, and the audiocassettes through use and
study of the materials with a maximuwn amount of
independence and flexibility.

Ll. Usability in terms of a reasonable amount of

preparation required of you prior to using them,

L2. Usability in terms of the amount of time required for
interaction between the improvement leader and
the staff.

L3. Clarity of the suggestions and directions.

L4. Usability in terms of being able to complete the
selected or assigned questions and activities in
a reasonable amount of time.

15. Effectiveness in terms of facilitating understanding
and application of the concepts and practices.




) 3
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20 1% |3
S1318318
> |lm i |3 (>

L6, Availability of the filmstrips, audiocassettes, and -

projection equipment.. _
L7. Your general reaction to-the Guide chapters.
L8. For each chapter section,- check the percentage of the
- questions and activities that were completed: ;
I. Filmstrip. __ 75% or more, 50-74%, 25-49%, 1-24%, 0%

) II. Audiocassette. 75% or more, 50-742, 25-49%, 1-24%, 0%
III. Book Chapter. 75% oy"more, 50-74%,  25-49%, _ 1-24%, 0%
Iv. Application 75}f0r more, 50-~742, 25-497%, 1-242%, (V)4

Activities, i
L9. Should relevant Guide chapters be used by new faculty members and other
interested persons?
Yes Undecided No ’
L10. Comments:
-
‘ V. Enter your responses regarding the COMPLETE SETS OF MATERIALS:
‘ ‘ <
&0 2
21 le] |3
22 12|82
Cl. Usability
C2. Effectiveness in aiding you learn the
concepts and illustrative practices.
C3. Quality, recognizing it is the field test edition,
C4, Value of the concepts and illustrative practices
presented. .
C5. Desirable interrelation of content of the textbook
chapters, the filmstrips, and the audiocassettes.
C6. Desirable relationship of the Learning Guide Chapters
with the other materials.

Comments:




SECOND SEMESTER 1980-81 LOCAL‘SCHOOL LEADER'S REPORT OF THE FIELD TEST OF
THE WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT

OF SECONDARY EDUCATION

School:

This report is in two parts. Part I calls for information regarding
the nature of your improvement activities. Part II deals with the appli-

cability and effectiveness of the 6-step improvement process and ther

strategies described in each chapter of the Educational Improvement

Leader's Manual. (The same improvement process and strategies appear in

each chapter of the Manual.)h

Please complete each part and return it not later than May 15, 1981,
You may wish to duplicate this form and have one or more staff members
complete it if they took initiative for a particular activity. Or you may

wish to have a committee or individual staff members provide information,

particularly for Part I.




Directions:
%z 1.
%1
%1
201

Zz 1

A |

Z 1

Z 1

“2 1
Directions:
%2

% 2

Z 2

¢
L]
.

Check ¥ each component toward which your knowledge-gaining,
planning, and/or improvement activities were directed and enter
the percentage of your total school staff participating.

1. Educational Programming (Part I): Arranging a total program
of courses and other activities for each student for the year
or semester

.2, Educational Programming (Part II): Arranging an instructional

program for each student within each course

.3. Curricular Arrangements

.4, Experiential Learning and Career Education

.5. Student Decision Making

.6. Evaluation of Student Learning and Educational Programs
.7. Administrative Arrangements for Shared Decision Making
.8. Organization for Instruction

.9. Teacher-Advising

Check ¥ each chapter of the textbook, The Renewal and Improvement
of Secondary Education: Concepts and Practices, that was used and
enter the percentage of your total school faculty that used it.

.1. Chapter 1: "A Conceptual Design for Self-Renewing Secondary.

Education"

.2, Chapter 2: "Educational Programming for the Individual

Student (I)"

.3. Chapter 3: "Educational Programming for the Individual

Student (II)"

Chapter 4: '"Curricular Arrangements"

Pl

1y,




2.8.

2.9.

.10. Chapter 10:
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Chapter 5: "Experiential Learning and Career Education"
Chapter 6: '"Student Decision Making Arrangements"

Chapter 7: "Evaluation of Student Learning and Educational
Programs"

Chapter 8: '"Administrative Arrangements"

Chapter 9: '"Organization for Instruction and Advising"

"Teacher-Advisor Programs"

Check ¥ each chapter of the Learning Guide for the Wisconsin Program for

the Renewal and Improvement of Secondary Education:

School Staff Members

that was used and enter the percentage of your total school faculty that

used it.

3.1.

. Chapter 10:

Chapter 1: "A Conceptual Design for Self-Renewing
Secondary Education"

Chapter 2: "Educational Programming for the Individual

Student (I)"

Chapter 3: "Educational Programming for the Individual
Student (II)"

Chapter 4: #'Curricular Arrangements"

Chapter 5: "Experiential Learning and Career Education"
Chapter 6: "Student Decision Making Arrangements"

Chapter 7: "Evaluation of Student Learning and Educational
Programs' :

Chapter 8: "Administrative Arrangements"

Chapter 9: "Organization for Instruction and Advising"

"Teacher-Advisor Programs'




Check v each chapter of the Educational Improvement Leader's Manual that
you used.

Chapter 1: "Introduction to the Wisconsin Program"‘

4.2. Chapters 2-3: '"Educational Programming for the Individual .
Student” : -

4.3. Chapter 4: "Curricular Arrangements"
4.4. Chapter 5: "Experiential Learning and Career Education"
4.5. Chapter 6: "Student Decision Making Arrangements"

4.6. Chapter 7: "Evaluation of Student Learning and Educational
Programs"

4.7. Chapter 8: "Administrative Arrangements"
4.8. Chapter 9: '"Organization for Instruction and Advising"
4.9. Chapter 10: "Teacher-Advisor Programs"

Check v each filmstrip that was used and enter the percentage of your total
school faculty that used it.

% 5.1. "Introduction to the Wisconsin Prbgram for the Renewal
and Improvement of Secondary Education"

% 5.2. "Educational Programming for the Individual Student in
Secondary Schools: Part I"

% 5.3. "Educational Programming for the Individual Student in
Secondary Schools: Part II"

% 5.4. "Curricular Patterns in Secondary Schools" .

%Z 5.5. "Work and Other Career Education Activities in Secondary
Schools"

% 5.6. '"Student Decision Making in Secondary Schools"

Z 5.7. "Evaluating Student Learning and Educational Programs
in Secondary Schools"

ERIC Ty,




% 5.8
% 5.9
% 5.10.
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. "Administrative Arrangements for Shared Decision Making

in Secondary Schools”
"Instruction and Advisory Arrangements in Secondary Schools"

"Teacher-Advisory Programs in Secondary Schools"

Check ¥ each audiocassette that was used and enter the percentage of your
total school faculty that used it.

6.1.

o

% 6.2
% 6.3
% 6.4
% 6.5
% 6.6
% 6.7
__% 6.8.
% % 6.9.

"Experiences of Two Middle Schools and Two Senior High Schools
with Educational Programming for the Individual Student:
Part 1"

"Experiences of Two Middle Schools and Two Senior High Schools
with Educational Programming for the Individual Student:
Part II"

"Experiences of a Middle School, a Junior High School, and
Two Senior High Schools with Curricular Patterns"

"Experiences of a Middle School, a Junior High School, and
Two Senior High Schools with Work and Other Career Education
Activities"

"Experiences of a Middle School, a Junior-Senior High School,
and Two Senior High Schools with Student Decision Making"

"Experiences of a Middle School and a Senior High School with
Evaluating Student Learning and Educational Programs"

"Experiences of Two Middle Schools and Two Senior High Schools
with Instruction and Advisory Arrangements"

"Experiences of a Middle School and Two Senior High Schools
with Administrative Arrangements for Shared Decision Making"

"Experiences of a Middle School, a Junior High School, and
Two Senior High Schools with Teacher-Advisor Programs"



Check v which of the following were used in addition to the WRISE materials
(do not include materials for students):

7.

1.

Other printed material similar substantively to the WRISE print
materials. Give the title(s) of the printed materials:

Other filmstrips or films similar substantively to the WRISE
filmstrips. Give the title(s) of the visuals:

Other audiocassettes similar substantively tc the WRISE audio-
cassettes. Give the title(s) of the audiocassettes:

Resource persons or consultants. Give the name(s) and the number

of days served:

Visits to schools or other places. Give the number and places:

Telephone calls to schools or other places. List the schools or
other places called:

Mzetings or workshops attended outside your school and school
district. Describe briefly.

Meetings or workshops in your school or district other than during
regular school hours; e.g., on Saturday, in evenings, at other
times when school is not in session. Describe briefly.

- 4



103

Description of your administrative, financial, and other arrangements

8.1

3.2

8.3

8.4

Enter the name(s) and position of the improvement leader(s).

Give the name of your school's improvement committee or other committee
or council responsible for planning and coordinating the improvement
activities and list the number of persons and categories of positions.

Name of commitpee
I

Number: Number :
. Administrators - Students
- Counselors . Parents
Teachers . Other |
Comments:

|

Check v how often the improvement committee meets regularAy.

/
i

Weekly
Bimonthly
Monthly

Less than monthly

Comments:

Check v when the participating staff meets for its planning, prepara-
tion, and evaluation activities.

only during the regular school day during the school year.

only outside the regular school day during the school year.

only during the summer or vacation periods when the school is
not in session.
some combination of the above.

Describe the time(s) briefly:

112
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3.5

(e
~

Yes - No

Check whether any of the participating staff receives additional pay
for any part of their participation. If yes, describe briefly who
receives the pay, how much, and the timing of their activities.

Yes ___No
Has planning and starting the improvement activitiés resulted in
increased costs to your school? If yes, indicate the amount and

for what purposes. If no, indicate how it is done without increasing
costs. :

Will the planned improvements when implemented the first year

increase, decrease, have no effect on per-pupil cost?
Explain briefly.
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Part I1

(Questions in Part II are based on the
Educational Improvement Leader's Manual)

Directions: Enter a v in the appropriate column to indicate your reactions
from very high to very low.

oL
, 21 o 3
Importance of the improvement leader having the 1~ o =
Foliowing knowledge, training, and experience: AR ‘;“
S l= |2 12 |5

1. The leader has had experience as a middle, junior
high, or senior high school teacher, counselor,
or administrator.

o
.

The leader has had experience in leading a local
effort (such as a Title I or Title IVc Project)
and is strongly committed to leading an improve-
ment effort.

3. The leader has participated in a workshop de-
signed specifically for leaders of this educa-
tional improvement program.

4. The leader has studied the textbook, the 10
filmstrips, and the 9 audiocassettes of the
Wisconsin Program, and can explain the concepts
and practices included in them.

5. The leader has studied the Learning Guide for
the Wisconsin Program for the Renewal and Im-
‘ provement of Secondary Education: School Staff
. Members and can use it in leading the school's
' educational improvemeat effort.

6. The leader has determined his or her level of
expertise related to each objective of the
Design for the Renewal and Improvement of
Secondary Education and has identified any
objectives for which he or she will require
expert assistance from within or outside the
school to lead an improvement activity.

1

Comments: ; j
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Directions: Enter a v in the appropriate column to

from very high to very low.

vsakility of the following genmeral plan for leading
rour gchool's educational improvement activities in
terms of the time and effort required for using it.

Establish a need for educational improvement.

Emphasize the importance of continuing educa-
tional improvement.

Clarify staff roles and responsibilities related
to the improvement activities.

Arrange incentives to promote the continuing
involvement of the staff in improvement
activities.

Provide organizational and administrative
mechanisms to involve the staff in planning,
monitoring, and evaluating the improvement
activities.

Assure that time, space, and other physical
arrangements are provided for the staff to plan
and evaluate their improvement activities.

Identify district and state support for the
improvement activities. ' :

iffectiveness of the general plan in terms of atding

the staff start an improvement effort.

14.

15,
16.

17.

Establish a need for educational improvement.

Emphasize the importance of continuing educa-
tional improvement.

Clarify staff roles and responsibilities related
to the improvement activities.

Arrange incentives to promote the continuing
involvement of the staff in improvement
activities.

indicate your reactions

ﬁ) 3
ol . o .
o op - |
o

w8 ls | &
v ord > o (]
> = << - >
r—-_—.




|
{
h

18. Provide organizational and administrative
mechanisme to involve the staff in planning,’
monitoring, and evaluating the improvement
activities.

19. Assure that time, space, and other physical
arrangements are provided for the staff to
plan and evaluate their improvement
activities.

20. Identify district and state support for
the improvement activities.

Usability of the six-step improvement process in
termg of the time and effort required for using it.

21. Assess your school's situation.

22. Develop your school's improvement plan.

23. Carry out the staff's information-gaining activities.

24. Carry out the staff's preparatory activities.
25, Carry out the implementation activities.
26. Carry .out the evaluation activities.

27. The preceding 6 steps as a total process.

Effectiveness of the six-step improvement process in
terms of aiding your staff achieve its educational
improvement goals.

28. Assess your school's situation.

29. Develop your school's improvement plan.

30. Carry out the staff's information-gaining activities.

31. Carry out the staff's preparatory activities.
32. Carry out the start-up activities.
33. Carry out the evaluation activities.

34. The preceding 6 steps as a total process.

107

Very High

High

Average

Low

Very Low
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Appendix D
Forms and Instruments Used
in University Summative Evaluation

Professor's Questionnaire for Assessing the Desirability and

Usability of the WRISE Conceptual Design
Desirability of|the Comprehensive and Enabling Objectives: Wisconsin
Program for the| Renewal and Improvement of Secondary Education

(This scale is
Professor's Questionnaire Regarding All WRISE Materials Used

Second Semester| 1980-81 University Professor's Report of Field Test
of the Wiscons Program for the Renewal and Improvement of Secondary

Education (WRISE)

Component Evalyation Form (Illustrative questionnaire included in this
appendix for only one of the 10 components--Curricular Arrangements.)

Student Questignnaire: Instructional Materials of the Wisconsin
Program for the¢ Renewal and Improvement of Secondary Education

Posttest: Wisconsin Program for the Renewal and Improvement of
Secondary Education (Illustrative posttest for one component--Curricu-
lar Arrangements; pretest not included since it is identical to the

posttest.)
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PROFESSOR'S QUESTIONNAIRE FOR ASSESSING THE DESIRABILITY

AND USABILITY OF THE WRISE CONCEPTUAL DESIGN

.

; Date: ,
Last First Month Day Year

Your Name:

Course:
‘ ‘ ~ Department Course No. No. of Credits

»

Uirections: The conceptual design for the remewal and improvement of
sec&ndary education includes ten comprehensive objectives and enabling
objectives, each set of objectives indicating a poseible direction for
gtarting or extending a systematic educational improvement effort in a
middle school, junior high 8chool, or senior high school. This question-’
naire aseumes that the respondent has a good understanding of the com-
prehensive objectives and the enabling objectives. Only the 10 compre-

hensive objectives are given in the items of this questionnaire.

Questionnaire. cﬁnstructed by Professor Rerbert J. Klausmeier, Director, Wisconsin Program for the Renewal and
taprovemnt of Secondary Education, vith raviev by John Daresh of the Wisconsin Project and professors participating
fn the finld test.

&° 1980-- The Regents of the University of Wisconsin System for the Wisconsin Research and Development Center for
fndividualized Schooling.

Copyright is claimed only during the period of development, test, and evaluation, unless authorization is received

R

from tha Nattonal Institute of Education to claim copyright on the final materials. For the current copyright status,

contact o(thor the copyright proprietor or the National Institute of Education.
Center Contract No. OB-NIE-C-78~0117 ) 11
i,

f Wisconsin Research and Development Center for Individualized Schooling




o

Respond to the following questions to indicate (a) the desirability of
each objective in tewms of its indicating a desirable direction for a
school's educational improvement effort and (b) the usability of each ob-
jective by a local school Btaff when considering poseible directions for
its educational improvement.activities. Please respond to every question

by circling the appropriate letter.

~

Very 'High (Desirability/Usability)
High ‘(Desirability/Usability)
Average (Desirability/Usability)
Low (Desirability/Usability)

Very Low (Desirability/Usability)

" COMPREHENSIVE OBJECTIVE DESIRABILITY

An individual educational program of course A B C D E
.work and other activities is arranged for
each student each semester that satisfies
the student's developmental needs and
characteristics and that also meets dis-
trict and state requirements.

A comprehensive and flexible curriculum

is developed that meets state and district
requirements and that facilitates educa-
tional programming for the individual
student.

Career.education is arranged for all stu-
dents; experiential learning activities
and/or work experiences in the community
are arranged for each student who can
profit from them.

L)

Students progressively assume more initia-
tive for planning, implementing, and
evaluating their programs and activities
with a lesser amount of adult direction
and control.

The individual student's progress toward
attaining his/her course objectives, the
student's instructional program in each
course, the student's total educational
program, and the school's total educa-
tional program are evaluated systematically.

USABILITY

A B CD
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Scale

Very High (Desirability/Usability)
High (Desirability/Usability)
Avétage (Desirability/Usability)
Low (Desirability/Usability)

A
B
c
D
E = Very Low (Desirability/Usability)

COMPREHENSIVE OBJECTIVE ' DESIRABILITY - USABILITY

The school's administrative arrangements A B CDE A B CDE
provide for cooperative planning and shared ’
decision making by the persons responsible
for implementing the plans and decisions
that are made, mainly administrators,
counselors, teachers, and students.

The faculty and students ‘are organized into A B CDEJ| ABGCTDE
groups so that an effective educational
program is arranged for the individual stu-
dent each semester and advising is person-
alized.

Effective communication and cooperative A B C D E A B C D E
educational efforts between the school and
the community are carried out as part of a
program of home-school-community relations.

" The environment for learning and instruction A B CDE A B CDE
in the school and for work and other educa-
tional experiences in the community is en-
riched through the intellectual, technical

~ school district groups, and by external
agencies, such as regional educational lab-
oratories, the state education agency,
intermediate agencies, teacher education
institutions, and professional associations.

Student learning and personality development, A B C D E A B C D E
instruction, advising, administrative
arrangements, and other educational pro-
cesses become better understood and are im-
proved through continuous research and
development conducted by school personnel
and cooperating individuals and agencies. -

The desirability and usability of 10 sets A B CDE A B CDE

of comprehensive and enabling objectives

in totality in providing desirable and B
useful directions for starting an educa-

tional improvement activity. o
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Professor‘; Questionnaire regarding all WRISE materials used

Dipections: knter a ¥ in the appropriate colwm-to indicate
your responses and also respond to the other
items.

1. Enter your responses regarding the FILMSTRIPS that you
used.

Fl. Usability in terms of a reasonable amount of prepa-
ration required of you prior to using them.

115

Very High

|

ol |2

§00F I3
5l
oowgf?
Ll A v
T <P

F2. Effectiveness for helping you to achieve your course
‘ objectives. :

F3. Value or importance of the concepts and practices
portrayed.

F4. Quality in terms of the visuals, sound, and rate
of presenting concepts and practices.

F5. Quality in terms of gaining and holding attention.

F6. Appropriateness in terms of length.

F7. Your general reaction to the filmstrips.

F8. Will you use the filmstrips the next time that you
teach this course?
Yes Undecided No

F9. Conmments:

I1I. Enter your responses regarding the AUDIOCASSETTES
that you used.

Al. Usability in terms of a reasonable amount of prepa-
ration required of you prior to using them.

i__, _.T____‘ SN SUUS K

o e R . - Jr-w +
A2. Effectiveness for helping you to achieve your course. T
objectives,
A3. Value or importance of the concepts and gfactices
presented. '
T

A4. Quality in terms of its sound and rate of presen-
tation.

U SR

A5. Quality in terms of gaining and holding attention.

i

s T

A6. Appropriateness in terms of length of each segment.

A7. Your general reaction to the audiocassettes.

A8. Will you use the audiocaséettes the next time that
you teach this course? -
Yes Undecided No

A9, Comments:
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- Professor's Questionnaire regarding WRISE materials used.

III.

iv.

!
. . = ‘
Enter your responses regarding the TEXTBOOK CHAPTERS - [ ! §
that you used. = -4 I
2l S%f9 &
JEHBREE
Tl. Usability in terms of a reasonable amount of prepara-
tion 1equired by you prior to using them. H
T2. Effectiveness for helping you achieve your course 4?
objectives.
T3. Value in terms of presenting current and impor-
tant information.
T4. Quality in terms of the number and kind of concepts
and practices presented.
T5. Effectiveness of the questions at the end of each T
section in terms of aiding students to analyze and
evaluate the concepts and practices presented.
T6. Apptdﬁiiﬁteness in terms of length.
T7. Your general reaction to the chapters.

T8. Will you use the Lextbook the next time that you

teach this course? )
Yes Undecided No

T9. Comments:

Enter your responses regarding the LEARNING GUIDE CHAPTERS
that you assigned to the students.

The Learming Guide 18 intended for use by zndividuala,
rairs, and/or small groups to aid them in increasing
their understanding of the concepts, prineiples, and prac-
tices included in the textbook chapters, the filmstrips,
and the audiocassettes through use and study of the ma-
terials outside the regularly-scheduled class pertod.

Ll. Usability in terms of a reasonable amount of prepara-
tion required of you prior to using the chapters.

L2. Usability in terms of a reasonable amount of time
required of you to aid your students use the chapters.

L3. Clarity of the directions and suggestions to the student.

L4. Usability in terms of the students being able to com-
plete the assigned or selected questions and activities
with a minimal amount of assistance and direction from
you.

VLS.fﬁffectiveness in terms of aiding the students to under-

stand and to apply the concepts and practices.

. Ready availability of the filmstrips, audiocassettes,
and projection equipment to the students.

1 o e s 7%, ‘.)-u-*-—o——-—-.»u
Your general reaction to the Guide chapters.  ~ "

[
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Professor's Questionnaire regarding WRISE materials used 117

L8. PFor each chapter section, check the percentage of the questions and activities
that you either assigned or invited your students to complete. ‘

(a) Filmstrip. 75% or more, ___ 50%-74%, __ 25%-49%,
—1%-24%, 0%,
(b) Audiocassette. 75% or more, ___ 50%-74%, 25%-49%,
| T 1%-24%, _ O%.
(c) Book Chapter. _ 75% or more, _  50%-74%, _ 25%-497,
i 1%-24%, 0%.
~ (d) Application Activities. _ _ 75% or more, ___ 50%-74%, _ 25%-49%,
] __12-24%, 0%, '
; - L9. Will you use the Guide the next time that you teach this course?
Yes Undecided No

——

L10. Comments:

V. Inter your responses regarding the COLLEGE INSTRUCTOR'S GUIDE CHAPTERS

The College Instructor's Guide is intended for

<
use by professors who offer a credit course or a non- 23 o
eredit activity dealing with some aspect of secondary = o
education. Included in the chapter are synopses of Bl @ 2
correlated materials, suggestions regarding the use of SlEi&3

Very Low |

correlated materials, and objective questions for use
with the textbook chapter and which may be used in
preparing pretests or posttests.

I1. Usabiiity in terms of a reasonable amount of prepara-
tion required of you prior to using the chapters.

—— e .

12. Effecff;;héss in terms of providing test items to
evaluate students' knowledge and understanding of the
WRISE concepts and practices.

I3. Quality of the test items to evaluate students’ knowl-
edge and understanding of related concepts and practices.

I4. Quality in terms of the appropriateness of the sug-
gested activities for use with the correlated materials.

15. Your general reaction to the Instructor’s Guide chapters.

I6. Will you use the Instructor's Guide or the test
items the next time you teach this course?
Yes Undecided No

17. Comments:

123
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Professor's Questionnaire regarding WRISE materials used

VI. Enter your responses regarding the COMPLETE SET of WRISE materials

Usability.

Very High

Effectiveness in aiding students learn WRISE
concepts and illustrative practices.

Ve e e it A

T gy <t gy oo
Quality recognizing it is the field test edition

Value of the WRISE concepts and practices

Desirable interrelation of the content included
in the text chapters, filmstrips, and audio-
cassettes.

Desirable relationship of the Learning Guide

and the Imstructor'’s Guide with the other
materials.

Comments:
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SECOND SEMESTER 1980-81 UNIVERSITY PROFESSOR'S REPORT OF FIELD TEST

~1
.

10.

OF THE WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT

OF SECONDARY EDUCATION (WRISE)

Name University

Briefly describe your university, school or college, and department or area.
Include number of f.t.e. students in university, school, and department and

.composition of student body in terms of undergraduate and graduate.

Catalog description of the course in which materials were used (include depart-
ment, course No., and No. of credits):

heck one: Graduate course; Undergraduate course; ~ Combined
Check one: Course required in a certification program, not re-
quired but often taken, not required and not often taken.

Enter the chapter Nos. of the book that were used:

Enter the chapter Nos. of the Learning Guide that were used:

Enter the titles of the filmstrips that were used:

Enter the titles of the school experiences audiocassette that were used:

Check whether thg WRISE materials were used as primary, supple-
mentary, or - - one of equally important sets of materials in this course.

. ]

el
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Professor's Report of Field Test, 2nd Semester, 1980-81

11. List the other books which were required of all students in this course:

12.- List other materials used in this course®: “////,/fa B
13. Check one: 1 will use the same, more, fewer WRISE textbook i
chapters when 1 offer the same course the next time.
Comments: i ”
14. Check one: I will use the same, more, fewer WRISE filmstrips
when 1 offer the same course the next time.
Comments: _
15. Check one: I will use the same, more, fewer WRISE schoonl

experiences audiocassettes when I offer the course next time.

Corments:

. .

_46. Check one:. I will use the sane, —_ more, fewer WRISE Learning
Guide chapters when I offer the course the next time. -

Comments:

L7. "Enter the number of tests and questionnaires that were administered to N

students: .
. pretest, _posttest, student questionnaire, sets of com-

ponent evaluation forms. T
Comments: ) v-

*Do not include titles of all hand-outs, such as reprints of articles, readings
on iibrary reserve, etc.

12¢




Professor's Report of Field Test, 2nd Semester, 1980-81

18.

Check the conditions under which the tests and questionnaires were adminis-
tered: individually, small group, " total group.

Comments:

Check your estimate of the reliability of the results of the administration:

highly reliable, reliable, uncertain, ___ unreliable,
___ highly unreliable. :

Comments:

Check how well you think you were able to use the WRISE maﬁerials in terms
of how well equipment functioned, available space, etc.: _ very effectively,
effectively, not effectively, very ineffectively.

Comments:

Briefly describe your instructional strategy or method and comment on the
ease of use and value of the materials in teaching your course.




COMPONENT EVALUATION

*

|
|

|

he Identifying Information
|

{
f

|

Directions to Student: Complete r
' f
Your Name: § Date: L .
Last 5 First . MontT Day VYear
Class Standing (check one): | Undergraduate Graduate |
|
Course: |
Departmeﬁt Course No. No. of Credits
]
i
i

Course Title:
and Improvement of Secondary

: ﬁ

I am working with the Wiscomsin|Project on the Renewal
Education in a national field t?st of the Project's instructional materials. This
questicnnaire secures your opinions about the Project's printed and audiovisual
muterials dealing with curricular arrangements. Your responses are very important.

{ll not be used in grading and will be treated confidentially. Completing
this questionnaire i8 not a course requirement; if you object to completing it,

Your responses will help me in planning my future

They w
que “
courses and will also help th% Wisconsin Project complete their national field test.

oy €

I
.

rlease returm it to me now.....
|

i
H
§

f

/
Questionnaire constructed by Professor Herbert J. Klausmeier, Director, Wisconsin Program for the, Rencwal and
Irprovement of Secondary Education, with review by John Daresh of the Wiscousin Project and professors participating

?Researcﬁrgnd Development Center for

—

e

in the field test,
1930-~The Regents of the University of Wisconsin System for the Wisconsin
For the current copyright status,

@
Individualized Schooling.
Copyright is claimed pnly during the period of development, test, and evifﬁation. unless authorization is received
from the National Institute of Education to claim copyright on the final materials.
contact either the copyright proprietor or the National Institute of Education.
Center Contract No. OB-NIE-G-78-0117 '
12

w}sconsin Research and-Development Center for Individualized Schooling

LRIC
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COMPONENT EVALUATION FORM: Textbook Chapter 4% "Curricular Arrangements"

Simeotionc:  Fnter a v in the appropriate columm to indicate your responses.

&
[~
L0
-
-
L
(3}
&

Ceneral reaction to the chapter.

Readability of the chapter.

Comprehensibility of the chapter content.

Conprehensiveness of the chapter content.

Adequacy of illustrations and examples used
in the chapter.

i - 6. Value of questions included in the chapter.
|

7. Relationship to other correlated materials,
e.g., the filmstrip.

COMMENTS : -

Q : .l:z;}
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COMPONENT EVALUATION FORM: Filmstrip: "Curricular Patterns in
Secondary Schools" '

e
c
b1} v “
— 0
—- o
ot o e ik 7
[3) [ 4] vl o)
& 0 > 2] 0
O < () e
- 1. General reaction to the filmstrip. f
- 2. Clearness of audio presentation.
3. Clearness of visual presentation.
4. The filmstrip proceeded at a rate
that encouraged learning.
5. The filmstrip portrayed realistic
situations and scenes.
6. The filmstrip captured and held
my attention.
7. The filmstrip presented instructive
examples, explanations, contrasts, etc.
8. The filmstrip treated the subject .
matter in an interesting manner.
Comments:
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!
COMPONENT EVALUATION FORM: Audiocassette: “prerlenées of a Middle
. o 0 School, a Jurnior High School, and Two
- - ' Senior High Schools w1th Currlcular

‘{' ] “Patterns" ' e

.
~
¥ .
>

1. General jeaction to the audiocassette. !

Excellent
Good
Average
Fair

Poor

2. Clearnesl of the audio presentation.

3. The audiocassette proceeded at a rate !
that encouraged learning. ‘ '

4. The audiocassette captured and held : g
my attention. !

5. The audjocassette presented instructive . |
examples, explanations, etc. i

6. The audiocassette trated the subject L /
matter in an interesting manner. ' '

COMMENTS:
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|
s “

COMPONEyT EVALUATION FORM: Chapter 4 of the Student Learning
ﬂ Guide: "Curricular Patterns in

? 2= ¢
| Secondary Schools"

—— Tt e gmtes o ¥ e the aprropriate colwm to indicate U P e,

Excellent
Good
Average
Fair

Poor

1. GCensral reaction to the chapter.

2. Usefulness of the synopsis and questions
and activities in helping you use and un-
derstand the content of the filmstrip.,

3. Usefulness of the synopsis and questions
and activities in helping you use and un-
derstand the content of the school-ex-
periences audiocassette.

4. Useiulness of the synopsis and questions
and activities in helping you use and un-
derstand the content of the textbook
chapter.

S. Usefulness of the applicatjon activities
in helping you relate the content to your
personal or professional experienceés.

6. Adequacy of the assistance and guidance
provided by your instructor.

.
-~
.

Availability of the materials for your
individual use or for your small group
use. /

-~ L]

8. Availability of projection equipment and
space needed for the filmstrip and audio-’
cassette.

COMMENTS :
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STUDENT QUESTIONNAIRE: INSTRUCTIONAL MATERIALS OF THE WISCONSIN
PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION

Hpestions to Student: (Complete the Identifying Information

-

Your Name: Date:

Last First - Month Day Year
Class Standing (check one): Undergraduate . Graduate
-
Course:
Department Course No. No. of Credits -

Course Title:

‘ 17 with the Wisconsin Progect on the Renewal and Improvement of Secondaru
ducation in a. na+wnal field test of the Project's instructional materials. This
ues L

§
-3
[
eay Oy
]
X
~
é

stirwnaire secures your cpinions about the Project's printed and audiovisual
ruteriuls that we have used. Your responses are very important. Your responses will
not Lo used in grading and will be treated confidentially. Completing this question-

ot a course requirement; if you object to completing it, please return it
e . ... Your responses will help me. in pZanmng my future courses and will aiso
the Wisconsin Project complete their national field test.

wi to every item. Remember, react only to the following material of the
Wisceonsin Program, not to other course material:

wMgst1unn4"‘ vemstoucted by Professor Herbert J. Klausmeier, Director, Wisconsin Program for the Renewal and
laprovement <! Secondary Education, with review by John Daresh of the Wisconsin Project and professors participating
tn the f1e0ld test,

c* 1WBY--fhe Regents of the University of wisconsin System for the Wisconsin Research and Development Center for
individualized Schooling.

Copyright ‘is claimed only during the period of development, test, and evaluation, unless authorization is received
from the National Institute of Education to claim copyright on the final materials. —~For the current copyrigh: status,
contact eirher the copyright proprietor or the National Institute of Education. |

Center Contract No. OB-NIE-G-78-0117

.[EIQ\L(:‘ - Wisconsin Research and Development Center for Individualized Schooling
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Aruitoxt provided by Eic:




Student Questionnaire regarding WRISE materials;{

Nipeotions: Enter a ¥ in the appropriate colum to indicate

IT.

CIIT.
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Al. Effectiveness for helping you understand -ideas presented !
in the filmstrip and/or the text.

A2. Value or importance of the concepts and practices
presented.

A3. Quality in terms of sound and rate of presenting
ideas

- ———— o e et mee ar .+ e ma  tem it St won et 8 W LR e e e e e deves b

A4. Quality in terms of presenting ideas in an interesting
manner.

AS. Appropriateness in terms of the length of each segment
of the audiocassettes.

o v smse  mre Swesrmim- BB L Beimpobene ety o A

g~ e

1

i egpatea s S e e
,

i
.,.-d" -

[N e e psten e sesmie wes

A6. Your general reaction to the school experiences audio-
- cassettes

Enter your responses regarding the TEXTBOOK CHAPTERS

e e e

Tl. Effectiveness for helping you become aware of a variety
of concepts and practices.

——— s o . " e ——— v . " o ———ee

T2. Value in terms of dealing with current and important
_ideas and practices.

e ome @ came e Remcemema . % o ermes s v svmoin

T3. Quality in terms of the number and kind of ideas and
practices presented.

T4. Quality of each chapter, including the questions at the
.end of each section of each chapter, in aiding you to
analxze and evaluate the ideas and practices presented

@ B S Gt Sene

T5. Your general reaction to the textbook chapters.

¢ m———_— <

t o e
.

& 3
your responses. = g 3
3] t
ol Y Il P Al
Q{ > o w.
Sl >
Enter your responses regarding the Wisconsin Program FILMSTRIPS: 2
e i
Fl. Effectiveness for helping you become aware of a variety ;
of concepts and practices. : i
—— e e e e ne ) ——— W 4 A st Vet simis ms .+ 8 MeTmSicn s i < et . ek e L—auqr-o B ‘t e I,. -
F2. Value or importance of the concepts and practices i
portrayed R i
F3. Quality in terms of visuals, Sound and rate of pre- i ?
senting ideas ; ;
———ie o r. vt..
Fé4. Quality in terms of presenting ideas in an interesting i
manner. ! ;
F5, Appropriateness in terms of length. .
F6. Your general reaction to the filmstrips. — X 5
hentndebalt S 4
Enter your responses regarding the SCHOOL EXPERIENCES Zi ?
AUDIOCASSETTES : I

v - .
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Seudent Questionnaire regarding WRISE materials.

IV. Enter your responses regarding the LEARNING GUIDE CHAPTERS:

Phe Legening Guide chapter is intended for use by individuals, pairs, ni/

emall groups to aid you in increasing your understarding of the comcepts,
grineipies, and practices included in the textbook ckapter, the filmstrip,
o the audiocassette through use and study of the materials outside the

regulariy-scheduled clags period.

Ll. Each Learning Guide chapter has four sections. Check the percentage
of the questions and activities that you discussed or completed for
the Chapter sections:

(a) Filmstrips. ____ 15% or more, ___ 50%-74%, __ 25%-49%,

1%-24%, __ OZ.

(b) Audiocassettes. 75% or moré:';;__ e
lz-z‘tz '} oz .

1 e empar 4 @ e

or

'S50%-74%, _ 25%-49%,

(éf 'Teitbaok Chépfefé}m ) 75i56r more,___;"éﬁz;iaz, ___:25%-492,

1X-24%, 0%.

P L

[OSERRURISENEE SU —————a W M s -

(d) Application Activities.

»
s
]
»
.

—1z-24%, __ O%.

e e - — . e ewe s uwom B A w e R - s se s

:

75% or more, __ sdi-idf}":;;'zSi-léi"

High

.

Very High ¢

Average

Low )

i ———)

! Ve;x’LoQ‘j

L2. Usefulness of the synopsis and questions and activi-
ties in helping you use and understand the content
of the filmstrips. i

L3. Usefuiness of the synopéis ana’questions and activi- ;
ties in helping you use and understand-the content i
of the school-experiences audiocassettes.

L4. Usefulness of the synopsis and questions and activi-
ties in helping you use and understand the content
of the textbook chapters.

LS;— U;efﬁlneés of fhe application activities iﬁ helping
you relate the content to your personal or pro-
fessional experiences.

N L e

Lé. Adequacy of the assistance and guidance provided by
your instructor.

L7. Availability of the materials for your individual
or small group use. -

L8. Availability of projection'equipment and space needed
for using the filmstrips and audiocassettes.

S e e e o g

L9. General reaction to the Learning Guide chaptéfs. v ) iv ]

130
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Student Questionnaire regarding WRISE materials.

V. General Reactions to the Wisconsin Program Materials.

Indicate what you regard as the main merits and possible weaknegses of the
Wisconsin Program materials.




Aruitoxt provided by Eic

PPSTTEST: WISCONSIN PROGRAM FOR THE RENEWAL

AND IMPROVEMENT OF SECONDARY EDUCATION

Directions to Stydent: Complete the Identifying Information

Your Name: : Date:
Last - First Mo. Day Year «®
Class Standing {check one): Undergraduate Graduate
Course:
Department Course No. Credits
Course: - _ -

Directions to Student: I am working with the Wisconsin Project on the Renewal and
Improvement of Secondary Education in a nationgl field test of the Project's instruc-
tional materials. This test measures what you have learmed about the concepts,
principles, and practices included in the Wisconsin Program. Your responsecs to the
test are very important and your score will count toward completing the requirements
of this course. Ansuer every item; there f8 no penalty for guessing incorrectly.
Every question has one best answer.

-~
,

PoStLest conmtructed by Professor Herbert J. Klausmeier, Chs. 1-7, Director of the Wisconsin Progi’am for the
Reneval and laprovement of Secondary Education, and John C. Daresh, Chs. 8-10, Project Coordinator, with review

by professors participating in the field test. Many items were drawn from the College Instructor's Guide written
by H. J. Klausaeier, Gail Thierbach, Julis McGivern, and John C.” Daresh.

&' 1980--The Regents of the University of Wisconsin Systen for the Wisconsin Re h and
Individoalized Schooling. search and Development Center for

Cupyright is claimed only during the period ot development, test, and evaluation, unless authorization i3 received
from the National Institute of Education to claim copyright on the final materials. For the current copyright status
contact either the copyright proprietor or the Mational Institute of Education. T

1 ) ro
o Center Contract No. OB-NIE-G-78-0117 37

Wisconsin Research and Develop};. Center for Individualized Schooling



CURRICULAR ARRANGEMENTS .

Enter your answer in the space provided at the left of the
There is one best answer for each item.

. CHAPTER 4:

Directions:
‘ item number,

There is most disagreement among educators regarding

4 i
: a. the major curricular areas to be included in secondary

education. 5

b. the role of the state in Curriculem policy-making. 5

N ‘ci the use of schools for religious instruction. ;

d; the specific content students should learn. f

?T__;4.2; curriCulum‘pbliey-making refers to ;
a. decisions regarding m;terials to be used by students and

teachers. |

b. decisions regarding materials to be used py teachers an&

administrators.
the passage of laws regarding the curriculum by the /

c.
federal govermment.
the establishment of limits, criteria, and guidelines.

d.
Curriculum development should be carried out at the district

4.3
level mainly to
assure that federal lecislation is complied with in all

a.
schools.
guerantee that appropriate learning activities are avail-

b.
able to all students.
assure continuity in student learning from one school ievel

to the next.
determine acceptable levels of student performance.
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4.4

4.5

4.6

o, YT ST T
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The main use of a subject-matter taxonomy for a broad field

such as the natural sciences or. social studies is to
a. eliminate the need for-~tourse objectives.

b. guide local school pefsonnel in preparing course
objectives.

c. determine the scope and sequence of instruction in
various courses.

d. determine the focus of teaching and learning in various
courses. :

The best local school curricular arrangements provide for

a. formal and informal learning activities within the
) school building. _

b. learning activitieé and guidance'practiées within the
school building.

c. formal and informal learning activities within the school
building and in the community. - '1

d. formal learning activ1ties in which the?gtudents parti-
cipate. o

The foremost- purpose of district curriculum development, such:
as that carried out by the Tri-County Goal Development Project,
is to

a. develop instructional obJectives for use by individual
teachers.

b. develop behavioral and performance objectives for use in
evaluating student achievement.

“.c. identify instructional objectives and to specify instruc-
tional methods which facilitate achievement of these
objectives.

d. develop program and course objectives which facilitate
educational planning in local schools.

g
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Curriculum policies and curricnla are developed at four levels. Match the

activities given in items 4.7-4.10 with thelfszg;/indicated in a-d.

e
a. federa;/,//
b. state : .
c. school district
d. local school
4.7 Development or identification of unit objectives.

4.9 Development or identification of mathematics objectives, Kinder-
garten through Grade 12. .

1
. 1

4.10 veto of a school distrlct 's practice of not recordlng student
absenteeism

4.11 1In the Tri-County Goal Development Projeet, as in educational
practice generally, the board of education of a school district
is responsible for approving the statements of purpose that are
indicated in the

a. system goals or objectives.
b. program goals or objectives.
c. course objectives.

d. insttuctional objectives.

4.12 "The student knows and is able to apply basic mathematical
processes" is an example of a(n)

a. system goal or objective.
b. course objective.
c. 1instructional objective. -

d. unit objective.

4.8 Development or identification of objectives for a biology course.

o«




-

4.13 A state with a fully decentralized approach to curricular policy
is one in which

b.

Ce

d.

there are statewide textbook adoption policies.
state officials have authority to veto a course.
there are statewide minimal competency objectives.

state authorities advise and assist local school districts.

14

137
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6'1

4.2

- 4.3

4.4
4.5
4.6
4.7
4.8
4.9
4.10
4.11
4.12

4.13

d

d
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the extent to which the WRISE comprehensive objectives are
regarded by university professors as indicating desirable

directions for secondary education and as usable by local

schools in identifying areas of improvement.

Selection of the Universities

" Nine universities participated in the summative evaluation. They
were selected on the basis of their expressed interest in the program,
their willingness to participate in a workshop, and their willingness
to enter into an agreement with the Wisconsin Center for Education
Research -to carry out the provisions of the agreement. The main pro-
visions of the agreement follaw

'The WRISE Project wili carry out the following activities: .

‘Provide to each participant the complete college set of WRISE

materials at a to#al cost of $80.00.

Authorize the participant to use the materials during the
field test year with the added provision that the authoriza-
tion will be extended after the field test year if the results
of the field test are favorable and the participant and the
Director of WRISE desirefto extend the authorization.

Provide consultative assistance in the use of the materials
via telephone and/or letter.

Sponscr a workshop for participants to plan the field test of
the WRISE design and materials.

Grant permission to each participant to reproduce copies of
any written materials, including books and data gathering
instruments, that are used in the field test.

Provide at least one copy of e.ch data gathering instrument
and authorize the participant to duplicate it.

Score pretests and posttests administered by each participant
and indicate the technical characteristics of each test in a
field test report.

Summarize the field test reSults and make them available to
each participant by mail.
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Each university field test participant has the following respon-

sibilities: .

® Participate in planning the field test at the workshop for
participants.

® provide the WRISE Project essential information concerning
the characteristics of the course(s) in which the WRISE
materials are used during 1980-81, including a catalog descrip-
tion of the course, number of students enrolled, list of WRISE
and other materials used, and a brief description of the in-
structional strategy employed.

® prepare and administer one or more pretests and posttests in
each course, using some or all of the objective questions in
the chapters of the College Instructor's Guide and other ques-
tions that the participant will construct. i

® Use the answer sheets provided by the project and transmit
them to the Center with#n 24 hours of the day of administration.

® Complete self—reportmiﬁbentories designed to measure the
usability, effectiveneﬁs, value, and quality of the WRISE de-
sign and materials, and transmit them to the project within
24 hours of the last class meeting. ‘

® provide additional descriptive information which may be needed
by the project staff in interpreting the results and preparing

the report of the field test.

Data Gathering Instruments

The report forms and data gathering instruments were prepared by
the author of the present report and are given in Appendix D. The

“titles of the instruments to which the professors responded are as

follows:

Professor's Questionnaire for Assessing the Desirability and
Usability of the WRISE Conceptual Design. This questionnaire was com-
pleted by each professor except that two who offered short courses in
the summer of 1981 were not asked to complete it.

Professor duestionnaire (Separate Components): A total of 10,
one for each set of correlated material--a chapter of the textbook,
a filmstrip, an audiocassette (except for Chapter 1), a learning guide

chapter, and a chapter of the College Instructor's Guide.
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Professof Questionnaire (Regarding WRISE Materials Used). The
professor could complete this questionnaire fer all sets of materials

‘used or a separate questionnaire for each separate component.

‘University Professor's Reporﬁ of Field Test. This form was used
by the professor to report the materials used, how the course was con-
ducted, and other information.

The instruments completed by the university students were as
follows: -.

Component Evaluation Form: A total of 10, one for each set of
correlated material; or v .

Student Questionnaire: Instructional Materials of the Wisconsin
Program for the Renewal and Improvement of Secondary Education. This
questionnaire was designed to secure the responses of the students to
all of the materials used in the course rather than to each set of
materials. The professor who wished to have students use a minimum
amount of time tc respond to questionnaires used this form.

Pretest and Posttest: Wisconsin Program for the Renewal and Im~
provement of Secondary Education: A total of 10 tests, one for each
set of correlated material. The pretest was identical to the posttest.
The items were drawn from the College Instructor's Guide; however, some
items were rewritten to improve readability and comprehensibility.

The number of items per chapier and the reliability estimates of
each test are given in Table 3.1. '

Table 3.1

Reliability Estimates of Chapter Tests

Chapters
1 2 3 4 5 6 7 8 9 10 .
Number of . .
Items 10 14 13 .. 13 12 12 12 12 12 12

Coefficients .85 .74 .79 .61 .49 .03 .76 .54 .62 .69

1. The University of Toledo is not included in this analysis because the

test scores of the students were not available at the ti
coefficients were computed. me the reliability

14




The reliability coefficients for all chapters except 6 range from
.49 to .85. The coefficient for Chaptér 6 was .03. This was considered
too low to include the results of this chapter test in this report.

>

Descriptive Information Regarding the University Courses and
Procedures

The name of each university, the time during which thé materials
were used, and information regarding the course are now presented.

Southwest Texas State Untversity (50),; Second Semester, 1980-81

Professor Lowell Bynum used the materials in an education course
titled "The Secondary Curriculum," a 3~-credit graduate course. It is
an elective course. He used all chapters of the textbook, the 10 cor-
related filmstrips, and the segments of the nine correlated school-
experiences audiocassettes that dealt with high school practices.

These:-WRISE materials were used as the primary materials in the course. _

The students did not use any chapters of the learning guide

Generally the filmstrip was viewed and discussed in one class
meeting. The students were asked to read the text chapterabefore the
next class meeting. The next class meeting began with listening to
the high school segment of the audiocassette. Discussion followed.

In his final report, Professor Bynum indicated that the next time
he offered the course he would use the WRISE materials- as part of the
primary material rather than as the sole primary material. He would
not use certain chapters that were not closely related to curriculum
concepts. Moreover, he would use the audiocassettes on an elective
basis rather than requiring all students to listen to them.

Iniversity of Cineinmnati (UC), Spring Quarter, 1380-81

Professor John Daresh used the WRISE materials in a graduate
course titled "Supervision of Instruction." This course carries three
quarter-hours of credit -and is required in the certification program
for educational leaders. Textbook Chapters 1, 4, and 8 and the related
filmstrips were used; the correlated audiocassettes and the learning
guide chapters were not used. A required textbook in supervision and
other materials were used. In his.final report, Mr. Daresh indicated
that he had difficulty in incorporating the materials into this class
because of offering the class for the first time. Mr. Daresh later used
the WRISE materials effectively in the same course during a 10-week
quarter.

[R)
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University of Toledo (UT), Second Semester, 1980-81

The professor used the WRISE materials in a course titled
"Secondary Teaching and Learning, II." This-course carried 4-12 hours
credit. It is the second courge in a sequence on secondary teaching
and learning. Students are assigned to a public school classroom as
part of the course requirement. The course is undergraduate and is
required in the teacher certification program. The professor used
textbook Chapters 2 and 3 and the related learning guide chapters,
filmstrips, and audiocassettes. )

The filmstrips and audiocassettes were presented to the class in
a large group setting. Discussion followed. The students used the
textbook and learning guide chapters on an individual voluntary basis.
The professor indicated that the materials were general’y useful in ™
achieving the objectives of the unit.

iniversity of Wisconsin--LaCrosse (La), First Semester, 1980-81

Professor Donald Davis used the WRISE materials in a course titled
"Curriculum of the Secondary School," a 3-credit course. This i8 a
graduate course and is not required in a certification program. Chap-
ters 1, 2, 3, and 4 of the textbook and the correlated filmstrips were
used. These materials were used to supplement a basic textbook on
secondary education. The school-experiences audiocassettes and the
learning guide chapters were not used.

This class met for 2 1/2 hours one night per week. The WRISE ma-
terials were the main materials used in four class meetings. The film-
strips were viewed and discussed in class and the chapters were assigned
for outside reading. Professor Davis regarded this supplemental use of
the WRISE materials as desirable and thought that he might use more of
the material in this manner the next time he offered the course.

Iniversity of Wisconsin--Platteville (PL), First semester, 1980-81

Professor Ken Kamps used the WRISE materials in a 2-credit course
titled "Secondary Education." This is an undergraduate course and is
not required for teacher certification.

The students were assigned Chapters 1, 2, 3, 4, 8, and 10 of the
textbook and Chapters 1, 2, and 3 of the learning guide. Four filmstrips
were used and one school-experiences audiocassette. These materials
were used to supplement a basic textbook and other material.

The course procedure was to show a filﬁstrip and assign the textbook
chapter and specific questions in it. At the next class meeting the
assigned readings were discussed.

"9
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Professor Kamps indicated that the materials were easy to use but
that the students had difficulty applying some of the concepts since
they had not yet had student teaching. He felt that the materials would
be excellent for graduate students, much better than for undergraduates .
who had not yet had a student teaching experience. )

miversity of Wisconmsin--Stevens Point (St), First Semester, 1980-81

Professor Warren Lensmire used the WRISE material in a 3-credit
graduate course titled "Instructional Programming.” This course is
not required for certification. The students were expected to master :
the course objectives and to reflect their mastery in the posttest ’
scores.

Chapters 1, 2, 3, 7, 9, and 10 of the textbook were assigned to
all students. The correlated filmstrips were used during the class
period. Some of the school experiences audiocassettes were used during

‘the class period. Some of the students used some chapters of the learn-

ing guide on an individual basis. Some non-WRISE materials were used
by the students who were more interested in elementary education than

in secondary education.

The class met late in the afternoon, since it enrolled primarily
practicing teachers. Professor Lensmire closely correlated the film-
strip with the discussion of the textbook chapter. He regarded this
use of the materials for his students as excellent.

b

University of Wisconsin--Eau Claire (Ea), First and Second Semester,
1380-81

Professor Charles Larson and other professors used the WRISE
materials during the first and second semester of the 1980-81 school
year on an individual basis with students enrolled in various courses.
At some time during the two semesters all the textbook chapters, the
learning guide chapters, the filmstrips, and the school-experiences
audiocassettes were used by one or more students.

The chapters of the textbook and the learning guide were re-
packaged so that there was a correlated set of materials for each
chapter rather than a complete textbook and a complete learning guide.
This enabled individual students to use a set of materials in a variety
of ways outside of the regular class period. Professor Larson felt
that this procedure worked particularly well, since the students were
enrolled in late evening courses for practicing teachers and other
school personnel. ,

The teachers responded to the pretest and posttest as well as to : :
the relevant questionnaires on an individual basis and were not moni-
tored. Accordingly, the results of the tests are not included in this
report; however, the other information from the students is.

. 5~)
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imiversity of Wisconsin--Eau Clatre (Ea), Summer, 1981

Professor Donald Birr used the WRISE materials in a 3-credit,
elective, graduate course in the summer of 1981. He used six corre= -
lated sets of textbook chapters, chapters of the learning guide, and
filmstrips and two school-experiences audiocassettes as the primary
materials of the course. The graduate students met for two weeks be-
fore secondary school students of Grades 7-12 came to the university
for summer school instruction. This combination of a course and sub-
' sequent teachingﬂwas a.clinical experience for the graduate students, ..
designed to enable them to carry out practices in accordance with the
recommended procedures of the WRISE ram when they returned to
their schools. : ‘ i

The WRISE materials were used in the two weeks prior to the sec-
ondary school .students arriving on campus. They were also used on an
individual basis after the students arrived. Time did not permit pre-
testing or posttesting the graduate students. However, they did re-
spond to the questionnaire. Professor Birr regarded the WRISE mater-
ials as helpful and easy to use. -

miversity of Wisconsin--Madison (Ma), Swmer, 1981 ' £

The professors used five filmstrips in the summer session of 1981
in an elective 3-credit graduate course titled "The School Principalship."”
This course met for four weeks. A basic text and other materials were
tused in addition to the WRISE filmstrips.

The instructional procedure began with an introduction to a topic
and a short lecture. This was followed with an introduction to the
concepts of the filmstrip and then the filmstrip. He divided his class
into small groups to discuss and analyze the filmstrip. Each group
reported back to the total group, and there was further discussion of
the concepts and practices depicted ‘in the filmstrip. Inasmuch as only
the filmstrips were used, the pretest_and posttest were not administered.
The questionnaire dealing with all the materials was administered after
the last filmstrip was used. The professor indicated that he was able
to use the filmstrips very effectively. -

Before proceeding to the results of the pretests-»posttests, we
should recognize that three universities initially identified to par-
ticipate in the summative evaluation are not included in this report
for the following reasons. In two universities the students were told
that their scores on the posttests would not be used in assigning their
grades for the course. Some of these students apparently did not make -

a gserious attempt to learn the material, to do well on theﬁposttgvﬂllpx//
both. 1In the third university the enrollment for the course was so low
that the course was cancelled. .

1+
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Students’ Pretest = Posttest Results

A summary is given in Table 3.2 of the pretest»posttest results
for each of the six universities in which the tests were administered.
In three of the nine participating universities the pretests and post-
tests were not administered. A brief indication is given of the
course in which the materials were used and also the sets of correlated
materials that were used. The number of students who took the pretests
and posttests, the total number of items that the students took, and
the mean and standard deviation for the pretest and the posttest based

‘on the total number of items are given.

o

Students made a statistically significant gain from the pretest
to the posttest at Southwest Texas State University, University of
Toledo, University of Wisconsin--LaCrosse, University of Wisconsin--
Platteville, and University of Wisconsin--Stevens Point. The students
at the University of Cincinnati did not gain.

Of the three courses on which the percent correct on the posttest
were the lowest, two were undergraduate courses, one of which carried
only two credits. The other was the graduate course at the University
of Cincinnati, a 10-week course which Professor Daresh was teaching
for the first time.

The students achieved' considerably higher in the three graduate
courses where more of the WRISE materials were used and where the
material was either the primary material or a large part of the supple-

‘. mentary material. To what extent the students studied the assigned
.- textbook chapters was not ascertained; however, the test items were

based on the textbook content.

o

Students’ Evaluations of the Quality and Other Propertles of the
WRISE Materials

~

. ro
“  professors were given the option of having their students céhple;e
one composite evaluation form that dealt with all of the sets of the
materials they had used, or a separate form for each set. Five pro~-

fessors used the composite evaluation form for all materials, three used
the individual component forms, and another could not work in this stu-

dent evaluation because of the time constraint in his course.

Lid
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Table 3.2

Summary of Pretest--Pusttest Results

No. of Students

Toledo

LgCrosse

Who Took
Course Pretests and Total No.

Universivy Description Correlated Materials Used Posttests of Items Pretest Posttest % Correct
Svuthwest Texaa 3-¢credit, Sem. Texthook Chs. 1-10 15 110 X 56.30 76.00* 76
State University The ‘Sccondary Filastrips 1-10 . Sp 8.63 14.67

Curriculum, Audiocassettes 2-9

Graduate Learning Cuide chs optional
University of 3-credit, Qtr. Textbook Chs. 1, 4, 8 19 35 X 18.42 18.42 53
Clnelonatd Supervision Filmstrips 1, 4, 8 $D 2.71 4.30

ot lastruction,

Craduate
University of" 4~12 credit, Sem., Textbook Chs. 2, 3 31 27 X 14.81 16.10" 60

Secondary Teachlnégg&&gstrtps 2,3 SD 2.93 3.66

& Learntag, Audidcassettes 2, 3

Undergrad.
Univ. of Wisconsin-- 3-credit, Sem. Textbuok Chs. 1, 2, 3, 4 8 50 X 27.78 34.78* 70

Secondary Scucol  Filmstrips 1, 2, 3, 4 ' SD 3.96 5.24

B Curriculum, G.vad.

Untv. of Wisconsin-- 2-credit, Sem. Textbook Chs. 1-4, 8, 10 . 9 52 X29.11 32.89" 63
Plotteville Secondary Educa- Filmstrips, 1, 2, 3 (2, 3, 4, 10) Sh 4.40 4.08

tion, 'Undergrad. Audiocassette 2

Learning Guide Ch. 2

Univ. of Wisconsin—- 3-credit, Sem. Textbook Chs. 1, 2, 3, 7, 9, 10 13 73 X 42.00 70.08* 96
Stevens Point Instructional Filmstrips 1, 2, 3, 7, 9, 10 SD 4.81 2.63

Programming, Audiocassettes 2, 3, 7, 9, 40

Graduate

Learning Guide Chs. 1, 2, 3, 7,
9, 10 g
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_ same as those just discussed.
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A summary follows of the students' responses to the materials using
the composite evaluation form (Table 3.3). The items of the question-
naire to which the students responded are indicated. The five uni-
versities that used this form are indicated as well as the number of
students responding and the mean rating assigned to each item. To
compute the mean ratings, a 5 was given to a response of very high,

4 high, 3 average, 2 low, and 1 very low.

For the textbook the mean ratings generally fell between average
and high. The graduate students at LaCrosse and the undergraduates
at Platteville rated the textbook somewhat higher than did the gradu-
ate students at the other two universities. Students rated the text-
book chapters relatively high on effectiveness in helping them become
aware of a variety of concepts and practices, value in terms of deal-
ing with current and important ideas and practices, and quality in
terms of the number and kind of ideas and practices presented. Only
the students at Eau Claire rated the last item relatively lower.

The filmstrips were:. rated somewhat higher than the textbook chap-
ters. The three items rated higher than the others were effectiveness
for helping the student become aware of a variety of concepts and
practices; value or importance of the concepts and practices portrayed;
and quality in terms of the visuals, sound, and rate of presenting ideas.
The graduate students in administration at the University of Wisconsin—-
Madison rated the filmstrips particularly high, -except for length.

The school-experiences audiocassettes were rated somewhat lower
than the filmstrips. They were also used less often. The mean ratings
assigned by the students at Eau Claire to the audiocassettes was con-
sistently higher than the mean ratings by -the Southwest Texas students.
It will be recalled that the students at the University of Wisconsin--
Eau Claire used the cassettes on an individual basis, while the students
at Southwest Texas listened to them during class period. Moreover, the
students at Eau Claire were involved in a clinical experience and had
the opportunity to apply the information they gained in teaching the
secondary school students.

The learning guide chapters were rated only by the students at
the University of Wisconsin--Eau Claire. The mean rating pertaining
to the adequacy of the assistance provided by the instructor was 2.60;
the mean rating pertaining to the availability of projection equipment
and space was 2.67; and the mean for availability of the needed mater-
ials was 4.00. Accordingly, we infer that the professor treated the
learning guide chapters as relatively self-instructional while the stu-
dents did not. Despite this, the usefulness of the activities included
in the learning guide chapters were rated relatively high by the stu-
dents. '

Students' responses to the individual component evaluation forms
are summarized in Table 3.4. The items on these forms are not the
Moreover, the number of students indicated




Table 3.3

Summary of Students' Responses to Composite Materials

University

Questionnaire Item So ) La P1 Fa (sum) Mu
(All 10 'L‘tl) (1, 2. 3. /0) (ll 2. 3| l‘l 10) (1| 2| 30 4l 9| l()) (1| 2| Jl 9| 10)
Student Student Student Studeat Student __ Total
N X N X N X N X N X X
TEXTBOOX CHAPTEKS bu
Effectiveness for helping you become aware . ’
of a variety of concepts and practices. 15 3.47 9 4.11 8 4.00 10 3.90 3.87

Value ir terus of dealing with current aﬁd
impurtant ideas and practices. : 15 3.80 9 3.78 8 4.00 10 3.90 3.87

Quality in terms of the number and kind of
ideas aud practices presented. - 14 3.64 9 3.67 8 4.13 10 3.10 3.64

Quality of cach chapte¥, 1ncluding the

questions at the eénd of each section of each

chapter, in aiding you to analyze and evalu-

ate the Ldeas and practices presented. 15 3.13 9  3.67 8 3.13 10 3.90 3.46

Your gensral reaction to the textbook
chapters. - 15 3.40 9 3..56 8  3.25 10 3.00 3.3

FILMSTHIPS

Effectiveness for helping you become aware . -
of a varlety of concepts and practices. 15 3.80 9 4.00 8 3.88 11 4.36 15 4.60 4.13

Value or importance of the concepts and 9
practices portrayed. 15 3.60 9 3.78 8 4,25 11 3.91 15 4.20 3.95

Quality in terms of visvals, sound, and rate

of prescenting ideas. 15 3.87 w9 3.67 8 4.38 n 4,45 15 4.70 4.21
Qualfty in terms of presenting ideas in an k
intercedt ‘ng mauner. 14 3.57 9 3.56 8 3.50 11 3.91 15 4.30 3.77 ‘
Appropristencss fn terms of length. 14 3.% 9 344 8 3.50 11 3.3 1S 3.93  3.52
Your gencral reaction to the filmstripa. 15 3.33 9 3.33 8 3.63 10 3.40 15 4.47  3.63

T - 39

(Continued)
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Aruitoxt provided by Eic:

Table 3.3--Continued

Questionnaire 1tem

Unfversity”
So La Pl Ea (sum) - My

(A1l 10 sets) (1, 2, 3, 4 (1, 2, 3, 4,100 (1,2, 3, 4,9,100 (1, 2, 3, 9, 10)

Student Student Student  _ Student Student Total
N X N X N X N X N X

L BAPERIENCES AUCTOCASSETTES

S

Effectivencss for helping you understand ideas
presented in the filmstrip and/or the text.

Value or importance of the concepts and
practices presented..

Quality in-terms of sound and rate of present-
ing 1deas.

Quality in terms Of presenting ideas in an
interesting manner,

Apprupriatenvss fn terms of the length of
each scegment of the audiocassettes,

Your general reaction to the school exper-
fences audtocassettes,

LEARNING GUIOE CHAPTRRE

Usefulness of the synopsis and questions and
activities in helping you use and understand
the content of the filmutrips,

Usefulness of the synopsis and questions and
activities in helping you use and understand
the content of the school-experfences audlo-
cassettes.,

Usefulaesy of the synopsis and questious and
activitics In helplag you use and understand
the content of the textbook chapters.

Usefulness of the application activitles in
helptuy you relate the content to your per—
sonal or professional experfences.

i

by by DU
15 2.87 ’ S B 3.38. 3.13
15 3.53 8 .88 171
15 3.47 8 4.13 3.80
15 2.87 : 8 4.00 3.4
1 2.93 8 3.6 3.28
15 2,60 4 3,75 ’3.18

pU bu by bu

10 3.30 NA

9 3.67 NA
10 3.40 NA

10 3,20 NA

(Continucd) .

ot
e




Table 3. 3--Continued

[49

University
“ Yuesttonnatre Item So La P1 Ea (sum) ) Ma _
T(ALL 10 sets) | (1, 2, 3, &) (1, 2, 3, 4,100 (1,2, 3, 4,9, 10) (1, 2, 3, 9, 10)
Student Student  _ Student Student Student Total
N X N X N X N X N X X
LEARNLNG GULIE CHAPTERS, CONT. -
Adequacy of the assistance and guidance 5 2.60 NA
provid:d by your instructor. _
Avatlability of the materials for your ” :
individual or smull group use. 9 4.00 NA
Avatlability of prujection equipment and
space aveded for using the fllmstrips and -
audfucasscttes, 6 2.67 NA
General reaction to the Learling Gutide
chapters. 10 3.20 NA
Sote., DU = didn't use
T NA = not applicable-
- ; A
53
Tt . ¢
62
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Table 3.4

Summary uf Student.' Kesponses to Separate Component Evaluation Form

B T T N S I U

N “‘University
uT St Ea
(2 Sets of Material) (5 Sets of Material) (8 Sets of Material)
ltem (Chs. 2, 3) (Chs. 1, 2, 3, 7, 9 (Not Chs. 1, 7)
’ Student Student Student - Total
N X N X N X X
TEXTHOON
General reaction tn the textbook chapter. 59 3.63 57 3.74 39 3.54 3.64
< Readability of the chapter. 59 3.66 57 3.72 39 4.41 3.93
Comprehensibility of the chapter content. 59 3.61 57 3.70 39 3.92 3.74
- Comprehensiveness of the chapter content. 59 3.53 57 3.70 39 4.00 3.74
Adequacy ©f {llustrations and examdles .
used in tne chapter. 59 3.49 57 3.37 39 3.85 3.57
Value of questions included in the chapter. 59 3.46 57 3.44 38 3.38 3.43
Relationship to other correlated materials,
e.g-, the filmstrip, 59 3.56 57 3.56 39 4,26 3.79
FILMSTRIYS
Geaeral” reaction to the filmstrip. 58 3.33 56 3.66 39 4.05 3.68
Clearness of audio presentation. 57 3.67 55 4.14 39 4.33 4.05
Clearness of visual presentation. 58 3.81 56 4,07 39 4,51 4.13
The filmstrip proceeded at a rate that
encouraged learning. - 58 3.24 56 3.48 39 4.11 3.61
The filmstrip portrayed realistic situations
and scenes. ’ 58 3.41 56 3.36 39 4.00 3.59

The filmstrip captured and held my attention. 58 3.10 . 56 3.30 39 4.00 3.47

The filmstrip presented instructive
examples, explanations, contrasts, etc. 58 3.43 56 3.48 39 4.00 3.64

The filmstrip treated the subject matter -
in an interesting manner. 58 3.29 56 3.38 39 3.92 3.53

(Continued)

SOFINE DU
- General reaction to the audiocassette. 39 3.77 31 4.29 4.03 |
. |
Clearness of the audio presentation. ) 39 4.13 31 4.48 4.31 i
o The audiocassette proceeded at a rate ‘
that encouraged learning. 39 3.67 33 4,21 3.94 |
. |
The audivcassette captured and held |

®y attention, 39 3.36 33 3.76 . 3.56

The audiocassette presented instructive N .

examples, explanations, etc. 39 4,02 33 4.006 4.04
The audiocassette treated the subject . 1
matter in an interesting wanner, : 39 3.87 33 3.78 3.83 |
|
|
|
|
|
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Table 3.4--Conttnued

University
uT St Ea
. (2 Sets of Material) (5 Sets of Material) (8 Sets of Material)
Iten (Chs. 2, 3) (Chs. 1, 2, 3, 7, 9) %ot Chs. 1, 7)
Student Student - Student  _ Total
N X N X N X X
LEARNING CUIDES Dy

General reaction to the Learning Guide
chapter. . 53 3.75 34 3.92 3.84

Usefulness of the syncpsis and questions
and activities in helping you use and
understand the content of the filmstrip. 53 3.62 32 3.97 3.80

Usefulness of the synopsis and questions B

and activities in helping you use and

understand the content of the school-

experiences audiocassette. ) 53 3.47 33 4.18 3.83

Usefulness of the synopsis and questions

and activities in helping you use and

understand the content of the textbook )
chapter. 53 3.47 36 3.69 3.58

Usefulness of the applicario. activities
in helping you relate the content tO
your personal or professional experiences. 53 3.15 ' 37 3.78 3.47

Adequacy of the assistance and guidance
provided by your imstructor. 53  3.76 26 3.96 3.86

Availability of the materials for your
individual use or for your small group
use. 53 3.72 36 3.81 .77

Availability of projection equipment and
space needed for the filmstrip and
audiocasgsetrte. 51 3.94 36 3.98 3.96

Note. Student N is the combined number of students responding. For example at the University of Toledo,
31 students responded to Chapter 2 and 28 to Chapter 3 for a total N of 59.

DU = didn't use

Sy
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{s the total who responded to each item. For example, 31 students at
the University of Toledo responded to Chapter 2 of the textbook, while
28 responded to Chapter 3. The mean ratings take into account the
total number of students (59) who responded to each individual chapter
and to other individual kinds of correlated materlal .

The ratings that the students checked were Excellent (5), Good (4),
Average (3), Fair (2), and Poor (1). Most of the mean ratings fell
— between average and good, although some were between good and excellent.

Overall the graduate students at Eau Claire rated the textbook
chapters-somewhat higher than did the graduate students at Stevens
- Point and the undergraduate students at the University of Toledo. The
graduate students at Eau Claire also rated the filmstrips higher than
the students of either of*the*other universities, and the graduate stu-
dents at Stevens Point rated the filmstrips higher than did the under-
graduate students at Toledo. The graduate: students at Eau Claire rated
the learning guide chapters higher than did the graduate students at
the University of Wisconsin--Stevens Point.

Two points should be made regarding the higher ratings of the stu-
dents at Eau Claire in comparison with Stevens Point. First, the stu-
dents at Eau Claire used all the materials, including the cassettes and
leaming guides, on an individual basis. This resulted in a lower pro-
portion of the students using all the materials. Second, a much higher
proportion of the students at Stevens Point used the learning guide and
to a lesser extent the audiocassettes. The same chapters and related
materials were not used by students at the three different universities
discussed in this section of the chapter.

&

Professors’ Evaluations of the Usability and Other Properties of the
WRISE Materials

The nine professors from the cooperating universities compieted
an evaluation of the usability, effectiveness, and other properties of
the sets of WRISE materials that they used. Professors at Southwest
Texas University, University of Wisconsin--Madison, and University of
Wisconsin--Eau Claire (summer) used the composite form, while the pro-
fessors at the other universities used the individual component forms.
The ratings in Table 3.5 are based on a 5 for very high, 4 high, 3
average, 2 low, and 1 very low.

The first four items pertaining to the textbook chapters, film-
strips, audiocassettes, and the complete set of materials were alike
in that they dealt with (1) the usability of the material, (2) its
effectiveness in aiding the professor achieve course objectives, (3)
the importance of the concepts and ideas presented in the material, and -
(4) the technical quality of the material. The items pertaining to the

bo
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Table 3.5
summary of Prq(gssoru' Evaluation of the Usabilicy, Effectiveness, and Other Properties of the WRISE Materials
e S .- S &
. University Designations and Correlated Sets of Materials Used
ltem Lo A ur Lis Py St En Ea (sum)® Ma®
Chs. CMs. 1, Chs. .Chs. 1, Chs. 1,2, Chs. 1,2, —Ch. ¥ chs. 1, 1, 3, Chs. 1, 2,
1-10 4, 8 2, 3. 2, 3,4 3, 4, 10 3, 7, 9, 10° 4, 6, 9, 10 3, 9, 10 Averape€
TEXTRCO CHALTERT ’ DU
Usability in terms of a reuson-
able amoutn of preparation re- -
quired by you prior to using = - ® N
them. - 5.00 4,67 4.00 3.00 4,40 4.83 4,00 4.00 4.24 .
Effectiveness for helpiﬂg you
achieve your course objectives. 5,00 3.67 3.50 3.67 4. 40 5.00 4.00 5.00 4,23
value in tcpﬁérofypresea;ingu
curren. and important infor-
matlon, 5.00 4.00 4.50 4,75 5.00 5.00 . 5.00 5.00 4,78
ng}jxy”an terms of the number
and kind of concepts and prac-
tices presented. 5.00 5.00 4.50 4.00 4,80 4.85 5.00 5.00 4,77
Effuctivencss of the questioas
at the end of each sectlion in
terms of alding students to -
analyze and evaluate the con-
cepts and practlces presented. 4.00 4,00 5.00 3.00 4.60 4,67 3.00 3.00 3.91
Apprupriateness in terms of 4
length, 4.00 4.67 4.50 3.75 4.40 4.50 o 3.00 3.00 3.98
Your general reaction to the ) .
chapters.. 5.00, - 4.67 4.00 3.75 4. 40 . 4.83 4.00 3.00 4.21
TEREPT ) ~
Usubility in terms of & reason-
able amount of preparation re- _
quired of you prior to using v (5&)
them, 5.00 5.00 4.00 3.75 ® 4.80 4.50 3.00 4.00 5.00 4.34
Effvctivcncss for helping you to - -
) achieve your course objectives. 4.00 3.33 3.50 4.00 4,80 4.50 ° 3.00 4.00 5.00 4.01
voby
Yalue or f{mportance of the con- o
cepts and practices portrayed.  5.00 5.00 4,50 4.50 4. 80 4.67 5.00 5.00 - 4l HL
e e - - — - A SR
(Condd riuind)
o ®
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Table 3.5--Continued
. Univéraity .Deslgnations and Correlated Sets of Materials Used ]
. —— - e - > -
Sod uc ur La r1 st Ea | Ea (sum)® Ma?
: \ Item Chs. Chs, 1, Chs, Chs. 1, Chs. 1, 2, Cha. 1, 2, Ch. 1" oChs. 1, 2,3, Chs. 1, 2,
T 1-10 4, 8 2,3 2,3, 4 3, 4, 10 3, 7,9, 10 4, 6,9, 10 3,9, 10 Average®
: T 13 Kl /
i FILASTIPS, aont, . 5
Quality i{n terms of the visu- .
als, sowd, and rate of pre- . . .-
senting concepts and practices. 5.00 5.00 5.00 3.50 5.00 - 4.50 5.00 4.00 5.00 4.67
Quality in terms of gaining
and holding atteantion. 4.00 4,67 4,00 4,00 4.80 4.33 3.00 4.00 4.00 4.09
Apprupriateness {n terms of . ‘ '
length. 4.00 4.33 4.00 4,00 4,80 4.33 3.00 4,00 4.00 4.05
Your pencral reaction to the ' -
filastrips. 5.00 5.00 4.00 4.00 4,80 4.50 3.00 4,00 5.00 4,37
AQUICCASSETTES by ] bu NC bu
Usobility {n terms of a rea-
sonable amount of preparation
required of you prior to using
them. 5.00 4.25 3.80 Do 4.26
Effectiveness for helping you ‘ .
to achieve your course objec- . : )
tives, 3.00 4.50 3.80 3.00 3.58
Value or importance of ‘the con~ : .
cepts and practices presented. 4.00 4.00 4.60 5.00 ‘ 4.40
Quality in terms of {ts sound E
and rate of prescatation. 5.00 5.00 4,00 4.00 4.50
v ) Quality in terms of gaining . .
' and holding attcution. 2.00 4,00 3.40 ‘ 3.00 3.10
Appropriatencss in terus of
length of cach segment, 4.00 4,25 3.80 . 4,00 4.01
Your geﬁeral rteaction to the °
audiocassettes, 3.00 4,00 4.00 4,00 3.75
e e e e e e et et it . e bttt et = - et it n— - o — - w
* (Cont {nued) ~
[ §
i N ?
. & { i)
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Table 1.5~~Continued

8¢

Univeraity Designationa_snd Correlated Sets of Msterials Used

So?
Iten - Chs,
1-10

Pl
Che. 1, 2,
3, 4, 10

St
Chs. 1, 2,
3, 7,9, 10

Ea

ch. 1 cms. 1, 2, 3,

Ea (sum)? Ma®
Chs. 1, 2,

4, 6, 9, 10 3,9, 10

¢
Averave

| LIARNING CUIDE CHAPTEKS Dy

Usability in terms of a
reasonable amount of prepara-
tion required of you prior to
using the chapters.

Usability in terms of a
reascaable amount of time re-
quired of you to atid your stu-
dents use the chapters.

Clarity of the directions and
suggestions to the student.

Usability in terms of the stu-
dents being able to complete
the assigncg or selected ques-
tions and activities with a
minimal amount of asslistance
and direction from you.

Effectiveness in terms of aid-
{ng the studenta to understand
and to apply the concepts and
practlcq§. *

Ready availability of the film-
strips, audiocassertes, and pro-
Jection equipment to the
students.

Your gencral recaction to the
Gulde chapters.

CULLERE INSTRUCTOR'S GUIDE CHY. DU

Usability in terms of a reason-
able amount of preparation re-
quired of you prior to using
the chapters. .

RS
-

Dy Dy

3.50

4.00

3.33

4.3

4.33

4.00

4.00

4.50

4.17

4.00

4.00

4.00

4.00

" 4.00

4.00

4.00

4.00

b

4.00

5.00

5.00

4.00

oy by

‘l

4.08

4.17

4.38

3.88

4.17

4.46

)

- 4.04
7

- 3.96

(Cont inued)
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Tuble 3.5--Continued

———

Item

so
Chs.
1-10

University Designations and Correlated Sets of Materials Used

COLLELE INSTRUCTOR'S GUIDE
CHAPTERS » ount,

Effectiveness in terms of pro-‘
viding test ftems to evaluate
students’ knowledge and under-

standing of the WRISE concepts ~

and practices.-

flJuality of the test items to
evaluate students' knowledge
and underatanding of related
cooncipts and practices,

Qualiry in terms of the appro-
priateness of the suggested
activities for use with the
correlated materiala.

Your general reaction to the

OUM-LETY SET
Usability.

Effectiveness in aiding stu-
dents learn WRISE concepts and
i1lustrative practices.

Quality recognizing it is the
field test edition.

Value of the WRISE concepts
snd practices.

Desirable interrelation of the
content fncluded in the text
chapters, filmstrips, and
audiocassettes.

Desfrable relattonship of the
Learning Gulde and the Instruc-
tor's Gufde with the other
materials.

DIl = dfdn't usc

NR = no rusponse
NC = no sudiocassette

Note.

5.00

5.00

5.00

5.00

5.00

DU

b

¢ Average of composite ratings and mean ratings.

All correlated sets of materials were responded to on one questionnaire.
~ Respounes for Ch. 1 only, not for all cight scts of materials used.

uw ut La 1 st B+, ta (sum)? Ma®
Chs. 1, ~ Chs. Chs. 1, Chs. 1,2, Che.1,2. Ch. 1" chs. 1,2, 3, Chs. 1, 2, .
4-8 2,3 2,3, 4 3, 4 10 3, 7,9, 10 4, 6,9, 10 3,9, 10 Average
3,00 4.50 4.67 2.00 3.54
3.50 4.25 3.83 2.00 3.40
3.50 4.00 4.33 3.00 3.7
3.50 4.00 4.17 3.00 3.67
DU
NR 4.00 3.75 4.20 4.75 4.00 4.00 4.24
NK 4.00 3.75 4.00 4.67 4.00 5.00 4.35
NR 4.00 4.00 4.40 4.33 4.00 5.00 4.39
NR 4.00 4.75 5.00 5.00 5.00 5.00 4.82
NR 4.00 4.00 4.40 4.50 4.00 5.00 441
oy 3,50 U 4.00 _4.87 4.00 5.00 L 4,23
a




chapters of the learning guide and -instructor's guide were unique to
these materials; however; at least one item dealt with usability and
effectiveness. Our primary concern is with usability, effectiveness,
importance, and technical quality of the materials, particularly the
average ratings by all the professors. ’

The mean ratings of the usability of all the separate items—-
textbook chapters, filmstrips, audiocassettes, and learning guide--as
well as of the complete set ranged between high and very high, except
for the College Instructor's Guide which was 3.96. The effectiveness
of the separate items and the complete set in aiding the professor
achieve course objectives was also between high and very high except
for the College Instructor's Guide and audiocassettes. Both the tech-
nical quality and the importance or value of the ideas and practices
presented in the textbook chapters, filmstrips, audiocassettes, and
the complete set were rated between high and very high.

All the items pertaining to the complete set of materials and the
filmstrips were rated between high and very high, six of the seven
items were for the learning gulde chapters, five of seven were for the
textbook, and four of seven were for the audiocassettes. Most of the
items pertaining to the College Instructor's Guide are related to the
test items, the main content of the Instructor's Guide. Here the five
mean ratings were below high but were well above average. Because the
project supplied the pretest and posttest items to the professors,
they had little need for the Instructor's Guide.

Professors’ Evaluations of the Desirability and Implementation of the
WRISE Comprehensive Objectives

Professors responded to a questionnaire that included the 10 com-
prehensive objectives of the WRISE program. They responded to each
objective in terms of (a) its indicating a desirable direction for a
local school's educational improvement effort and (b) its usability by
local school staff when considering possible directions for educational
improvement activities. A rating of 5 indicated very high desirability
or usability, 4 high, 3 average, 2 low, and 1 very low.

Seven professors responded; the two who were involved only in the
sumer session of 1981 were not asked to respond. The university
" designations and the response of each professor to each item are shown
in Table 3.6.

With few exceptions the professors rated each comprehensive objec-
tive very high in terms of its indicating a desirable direction for a
school's educational improvement effort. The mean ratings of the
seven professors ranged from 4.57 to 5.00.
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Table 3.6

2

Summary of Professors' Evaluations of the Desirability and Usability

of the WRISE Comprehensive Objectives

61

Desirability

Usability

Comprehensive Objective

A B CDEF

3

GAveragc A B € D E F G Average

1.

b,

An individual educational program of course

work and other activities is arranged for

each student each semester that satisfies

the student's developmental needs and
characteristics and that also meets dis-

trict and state requirements. -5 5

. A conprehensive and flexible curriculum

ie developed that meets state and district
requirements and that facilitates education-
al programming for .the individual student. 5 5

. Career education is arrahged for all stu-

dents; experiential learning activities

and/or wvork experiences in the community

are arranged for each student who can

profit from then. 5 5

Students progressively assume more initia-

tive for planning, implementing, and eval-

uating their programs and activities with

a leaser amount of adult direction and

control. 4 5

. The individual student's progress toward

attaining his/her course objectives, the
student’s instructional program in each

cuurse, the student's total educational

program, and the school's total education-

al prograe are evalusted systematically. S 5

. The school's administrative arrangements

provide for cooperative planning and shared
decision making by the persons responsible

for ioplementing the plans and decisions

that are made, mainly administrators,

counselors, teachers, and students. 4 5

.. The faculty and students are organized into

groups so that an effective educational pro-
gran is arranged for the individual student

. each secester and advising is personalized. 4 5

10.

. Effective communication and cooperative

educational efforts between the school and
the community are carried out as part of a
progran of home-school-community relations. 5 S

. The environment for learning and instruction

in the school and for work and other educa-
tional experiences in the comuunity is en-
riched through the intellectual, technical,

and material support provided by school and
school district groups, and by external

agencies, such as regional educational lab~-
oratories, the state education agency,
intermediate agencies,-teacher education
institutions, and professional associations. 5 5

Student learning and personality development,
instruction, advising, administrative -
arrangements, and other educational pro-

cesses become better understood and are im-
proved through continuous research and
development conducted by school personnel

and cooperating individuals and agencies. 4 5

. The desirawiiity and usdbility of i0 sets of

comprehensive and enabling objectives in to~
tality in providing desirable and useful
directions for starting an educational io-
provemunt activity. . S 5

3

5 4 5 5 4.86

5 5 5 5 5.00

4 5 & 5 4.57

L
5 55 5 4.8

4 5 5 5 4.86

5 5 5 5 4.86
55 55 41

5 5 5 35 5.00

4 5 5 5 4.57

4 5 5 5 4.1

7
S 5 5 5 5.00

3 5 33 - .5

4.29

4.57

4.14

4.43

£.57

4.57

3.86

3 54 3 4 4 5 4.00

'l

4 & 4 4 5 5 5 4.43




The usability of each comprehemnsive objective b§ a local staff
when considering possible directions for educational improvement efforts
was usually rated as high or very high. The mean usability ratings
ranged from 3.86 to 4.57 and were about a half point below the mean
desirability ratings. The mean desirability rating for all 10 sets
as shown in Item 11 was 5.00, while the mean usability rating was 4.40.

Conclusions and Discussion - .

Five specific objectives of the summative evaluation of the WRISE
materials in university settings were indicated at the beginning of ~
this chapter. A conclusion regarding each objective and a brief dis-
cussion follow.

® The students at five of the six iniversities made a statistically .
significant gain in achievement from the pretest to the posttest.
Accordingly, we conclude that University students learned well from
their study of the material. i

N

® Whether the course is graduate or .mdergraduate, the amount of
WRISE material used in the course, the time given to use of the
WRISE material, and the instructional approach appear to be related
to the amount of gain made by the students. At the university
where no gain occurred, the professor indicated difficulty in find-
ing time for using the WRISE materials. It is possible that these
students may not have had time to study the WRISE textbook chap-
ters. .The amount of gain, though statistically significant, was
quite modest in the two undergraduate courses where not much of
the material was used. In graduate courses in which a considerable
amount of the material was used, there were substantial gains. The
greatest gain occurred in a graduate course where most of the
materials were used and mastery of the objectives was a course
goal.

® The students at five universities rated all the materials on one
composite questionnaire. At three universities they used a separate
questionnaire to rate each set of correlated materials. Although .
very important information was gained about the technical quality
of each kind of material through the separate questionnaires, the
conclusions that follow are based on the results of the composite
questionnaire.

The effectiveness of the textbook and the filmstrips in helping
the student become aware of a variety of concepts and practices was
perceived to be high as was also the value or importance of the
ideas and practices presented in the material. The technical qual-
ity of these materials was also regarded as high. Other proper-
ties of these materials uere rated well above average but not high.

.
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The properties of the school-experiences audiocassettes and the
learning guide chapters were regarded as above average but not as
high as the textbook and filmstrips. Based on the mean ratings
we may conclude that university students regard the WRISE mater-
ials from above average to high.

There was considerable variation among the mean ratings of the
students at the different universities who responded to the com-
posite questionnaire and also among those who responded to the
separate questionnaires. Apparently how the students respond de-
pends considerably upon how the students perceive their use of the
concepts and practices, on whether the material is used in class
or is available and used outside class, and on the nature of the
material itself, whether filmstrip, textbook chapter, or audio-
cassette. The filmstrips were used in class without other WRISE
materials very effectively. On the other hand, the learning guide
chapter and the correlated audiocassette were used very effectively
by individual graduate students or by a small group outside the
regularly scheduled class period when the students selected the
particular content area to be studied.

® The professors regard the usability, effectiveness, and technical
quality of the filmstrips, audiocassettes, learning guide, and com-
plete set of materials as high to very high. The College Instruc-
tor's Guide is regarded above average but lower than the other
materials.

“® The professors perceive the WRISE comprehensive objectives as in-

dicating highly desirable directions for improving secondary edu-
cation and highly usable by local schools in identifying areas of
educational improvement.

A final word is in order regarding the filmstrips and audiocassettes.

The introductory filmstrip, titled "Introduction to the Wisconsin Pro-
gram for the Renewal and Improvement of Secondary Education," was pro-
duced to present an overview of WRISE, including the materials, in an
awareness workshop or conference as well as in a university class or
local school staff meeting. When using it in a university class or in

a local school staff meeting, only the early part of the filmstrip that
presents the overview of the WRISE concepts and practices should be

used. The later part describing the materials should not be used since
the description of the materials does not increase understanding of the

WRISE concepts or practices.

Afother point regarding the filmstrips. Our film producer photo-
graphed individuals and small groups of students and school persons
rather than classroom groups for three reasons-—greater human interest,
lower cost of lighting and filming, and less interruption of the school's
schedule of classes and activities. Accordingly, very little whole-class

J
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instruction 1s depicted in the filmstrips. The university students
* and ‘the local school staff members should be made aware of these facts
so that they do not assume that teacher-directed group instruction has
no place in implementing educational programming for the individual

student. .

The main purpose of the school-experiences audiocassettes is for
a teacher or another school person to explain how a school carries out
a practice, such as teacher advising, and to describe how the school
started the particular practice. Accordingly, a correlated audiocassette
should be used after the textbook chapter is studied or after the film
strip is viewed and the student already understands the concept or
practice. The student should select the segments of the audiocassette--
middle school or high school--of interest and should probably not
listen to more than two segments at one sitting. Inservice teachers,
graduate students who are teachers, and undergraduate students who are
student teaching listen to selected segments of selected audiocassettes
with high profit. Very different from the filmstrips, the audiocas-
settes cannot be used profitably unless other WRISE material is also
used. ‘
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Appendix A
Comprehensive and Enabling Objectives
of the Wisconsin Program for the -
Renewal and Improvement ~

of Secondary Education

(The complete set of objectives follows as part of the
Desirability Scale.)
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- DESIRABILITY OF THE COMPREHENSIVE AND ENABLING OBJECTIVES:

.

WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION

Complete the identifying information by checking your position: . ©
Teacher Principal Professor
: Counselor District Official Other
N pipections: Many recommendations have been made to improve secondary
oducation. The recommendations of the Wisconsin Program for the Renewal
and Improvement of Secondary Education are in the form of ten comprehensive
- objectives and a related set of emabling objectives for each comprehensive
abjestive. The objectives are not prescriptive.. Rather, each set of

comprehengive and tllustrative enmabling objectives indicates possible
dipeotions for a school staff to consider when starting or refining their
sohool's educational improvement efforts. Please rate the comprehensive
| and enabling objectives in terms of their indicating a desirable direction
- For a school's educational improvement efforts. o
- Please respond to every question. Use the following descriptive
~Information in arriving at your ratings:

~

\‘\ N
Desirability Scale -z Interpretation
A--Highly Desirable " Implementing this objective would result in great
o improvement of secondary education.
B~-Desirable Implementing this objective would result in some ’
improvement of secondary education.
C--Somewhat Desirable / Implementing this objective would result in improve-

ment rather than deterioration of secondary education.

D--Somewhat Undesirable Implementing this would result in deterioration ]
" of secondary education.

: E--Undesirable Ifplementing this would’ result in some deterioration
of secondary education.

- F--Highly Undesirable Implementing this would result in great deteriora-
tion of secondary education.

g N »

I &
cuest lonaaite constructed by Professor Herbert J. Klausmeier, Director, Wisconsin Program for the Rencwal and
taprovanent of Secondary Education, with review by John Daresh of the Wisconsin Project and persons partici-
pating {n the field test.

(:) {J90==The Repents of the bafversity of Wisconsin System for the Wisconsin Research and Development Center for
Iadividutlfrzed Schooling, -

Cupp it f4 clatwed voly duriayg the period of development, test, and cvaluation, wnless authorization is received
Vrowd T Notional fmstitute of Education to clalm copyright on the f{inal materials. For the current copyripht status,
cantact vtther the copyright proprictor or the Natlonal Instltuie of Educatiom,

Center Contract No. OB-N1E-G-78~G1l17

Q . Wis.ung in Rescarch and Develapment Center for Individualfzcd Schooling
P v | : - . ) 33,3» ) ‘
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES

Directions: Enter the letter A-F in the . ;
.A. Bighly lesirable D. Somewhat Urdasirazble
B. Desirable E. Undecirable
C. Somewhat Dasirable P, hkignly Undesirable

%

COMPONENT 1:  EDUCATIONAL PROGRAMMING FCR THE IMDIVIDUAL STUDENT
COMPREHENSIVE CBJECTIVE: (PART T) > .

1.0 A dndividual educational program of course work and other activities s artarged fon each student each
semesler that satusfies the student's devélopmental needs and characteristics and that also. meets district
and siate equiwments. .

TLLUSTRATIVE ENABLING CBIECTIVES: “Nq;t\

Each s(u&ent'a udivedual educaticnal program which includes all courses and otheiractivitiea:

1.1 Is planned each semester or year by the student and the student's advisor.

1.2 Takes into account the student's aptitudes for learnina different subject matters, interests, motiva-
tion, Tearning styles, career goals, and other personal and social characteristics. T
- o 1 .
1.3 Piovides for experiential learning, including work experience in the community, for students Jho will
benefit from it. :

‘1.4 1s monitored cooperatively vy the student and the student's advisor throuahout the semester.

1.5 Is changed as necéssary during the semester to assure high quality education for the student.

OOMPRENENSTVE OBJECTIVE: (PART 11)

1.0 A individual instnuctcona) program is arranged for ihe atudent in each course and other activity that is
part of the student's total cducational program that takes into account the & tudent's aplitudes, interests,
motivation, leawmding styles, cavreer goals, and other personal and social characteristics.

TLLUSTRATIVE ENABLING osgemve‘s:ﬁ,‘

The «nstructional pregram of chéggggacu::
1.6 Is planned by the student and the teacher of the course at the beginning of the course.

1.7 Includes course and unit objectives that are appropriate for the student in terms of the student's
aptitude, entering achievement level, and career goals.

1.8 Provides an appropriate amount of time--in class, during school hours or outside school hours, as
necessary--to suit the student's rate of achieving his/her objectives in the course.

¥.9 Provides for appropriate individual attention by the teacher to take into account the student's
motivation and other personality characteristics. ‘

1.18 Provides for an aopropriate amount of teacher-directec individual, vair, small-group, and large-aroun
activity to take into account the student’s need for structure and oreferences for mode of instruction.

1.11 Provides for an appropriaté amount of student-initiated indivicual, pair, small-aroup, and larce-group
activity to take into account the student's need for independence and preferences for mode of
instruction. )

1.12 Provides: for appropriate use of printed materials, audiovisual materials, and direct exneriencing
- to take into account the student's preferred modes of learning--visual, auditory, tactual, or
kinesthetic.

»
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n!simlun OF COMPREHENSIVE AND ENABLING OBJECTIVES
Directions: Enter the letter A-P in the

A. Highly Desirable D. Somewhat Undzsirable
B. Desirable E. Undesirable
C. Somewnat Desirable P. Highly Undesirable

COMPONENT 2:  CURRICULAR ARRANGEMENTS

COMPREHENSIVE JBJECTIVE:
A

2.0 A comorchenseve and 5tcub£e‘ cutticulum (8 developed that meets state and distryet requcrements and that

jacctitates educaticnal programming $on the wdividuad student.

TLLUSTRATVE ENABLING (BJECTIVES:

Compreinseve and {Zexdbfe curricnlar and (nstructional artangements sacdlilate
pregrammord n the Jellowang areas:

ndividual educational

2.1 Communication skills, including composition, literature, and speech.
v oy . g e TR
2.2 Mathematical concepts and skills. - ‘ RN

2.3 Scientific and technological concepts and skills, including computer technoloay.

¥

2.4 Social science concepts and skiljs.
2.5 The expressive and performing arts, includina aesthetics, art, dance, drama, and music.

2.6 Career education, including awareness, exploration, and preparation._

2.7 Health education, including physical and mental.
2.8 Family and home membership.

2.9 Leisure education, including crafts, clubs, and extracurricular activities.

Fov each sepawuate ceutse telated to the preceding ateas, lLocal schecd curwculum commitiecs, teams of
teachers, and’er wdividual sta$l membens, with appiepriate particdipation by school distaict nc:sonnel

2.10 Identify or prepare content outlines, arqganized in the form of taxonomies, other hierarchies,
or topical outlines. .
2.11 ldentify or formulate course and unit objectives. ¢
2.12 Identify or prepare instructional materials, including printed and audiovisual materials, that enable
individual students to attain their objectives.

2.13 Formulate instructional strategies, including the use of time, methods, and materials., that enable
individuval students to attain their objectives.

2.14 Formilate procedures for {dentifying course and unit objectives that are appropriate for each
lndlv(dual student.

2.15 Prepare learning aquides that the students and the teacher use at the beqinning of each course to plan
each student’'s instructional progran

f

COMPONENT 3:  EXPERIENTIAL LEARMING AND CAREER EDUCATIOM : v—\/

CCMPREHENSTVE OBJECTIVE:

Carcer educaticn 5 artanged fer all students; cxperiential activities and’e'& worh expeuences {n the
Lommowcty are aranged for each student who con pros«t {rom them.

TLLUSTRATIVE EVARLING CBJECTIVES:

Destuct and docal scheod pelicees and practices faciletate edfectile:
3.1 Career education, e.g , awareness, exploration, and nreparation, including work experierce. -

3.2 Student participation in cultural, recreational, service, or other nonwork, exoeriential- -learning
actiyities in the community. v

3.3 Parttetipation of cormunity personnel {n within-school programd and actlvltles and of school °
personnel and students in community activities. 8
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES
Directions: Enter the letter 4-P in the .

. ‘ A. Highly Jesirabla D. Somewhat Yndesirzble
: B. Desirchle - E. Undesirable
C. Somewhat Desirable F. Highly Urdesirable \

3.4  Use of material resources and facilities within the school and within the community.
3.5 Preparation of community personnel who participate in the educative process.
The schecl stads, with appropriate participation by school district perscnnel and othews:

3.6 ldentifies course and unit objectives to guide® its career education and other experiential learnina

o #Ctivities in the community. :

3.7 . Uses effective counseling and advising procedures to be used in olanning each student's individual -~
educational program regarding career education and experiential learnina in the community. )

— 3.3 Uses lnltrgi‘ctional strategies, including methods, materials, and comsumity resourées that facili-
tate the fndividual student’'s sttainment of his/her career and experiential-learning objectives.

&

—— 3.9 rprcpares fearnlng guides for use by th; students, the teacher, and/or community persons to plan
each studgnt's inutructional program at the beginning of the course or activity.
K

COMPONENT 4:  STUDENT DECISTON-HAKING ARRANGENENTS
COMPREWENSIVE CBJECTIVE: ’

— . ‘Students pregressively assume mene initiative fou planning, {mplementing, and evaluating their pregtams .

and aétevitigd with a (esser ameunt of adult direction and control,
TLLUSYRATIVE EYABLING CBJECTIVES:'

- Students wn thein classes and/ov in meetings with thein advisors dre taught:

4.1  Decision-making strategies and skills that help them to make educational decisions as individuals.

4.2 Con:epts and skills that enable them to participate in shared decision making with other students,
- the school staff, and parents.

The individucf student exercdaes increasing initiative §or making decisions, accepting the related
condequentces of tie decisions, and evaluating decisions regarding:

_. 4.3 The student's instructional program in each course.

4.4 The student's indididual educational program for the semester.

4.5 The student's individual educational program for the school year.

Students as members of groups take inctreasing initiative for making decisdions, accepting the responsi-
bilety for the decisions, and for evaluating the decirions regarding:

4.6 The objectives and activities in the course in which the group is enrolled. h

4.7 The extra<curricular activity in which the aroup participates.

4.8 The governance of the group.
Students are cnccutaged te semve: < ’

4.9 As officers and to participate as members of student-governing groups.

410 ?1 dtudent representatives on the scheol’s standing and ad hoc co-u'ten. councils, and task
orces.
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES
Directions: Enter trhe letier A-F in the

A. Hizhly Desirable D. Somewhat Urlzsiradble
B. Desirzble E. Undesiradle
C. Sosewhat Uesirable P. Hignly indeairadle

COMPONENT 5: EVALUATING STUDENT LEARNING AND EDUCATIONAL PROGRAMS

COMPREHENSIVE OBJECTIVE:

.

5.: The wdividual student's progress toward attaining his/hen counse objectives, the student's instructional
S0giW W1 alit Coutse, the student's tetal educational prcegaam, and the scheel's tetal educatienal pregram
arz evaluated susiematicald.

sy

TLLUSTRATIVE ENABLING CBJECTIVES:

Appropriate measurement and evaluation techniques are used:
5.1 Yo evaluate each student's progress toward achieving his/her unit and course objectives.
§.2 To evaluate each student's instructional program in each course.
5.3 To evaluate each student's educational program each semester in terms of the student's achievement
of his/her goals, and in terms of how well the program has taken into account the student's
aptitudes, interests, motivation, learning styles, career goals, and other characteristics.
5.4 To evaluate each student's tota} ciucational program for the school level, i.e., middle school, high schooi-.
5.5 To evaluate the school's total educational program.

The nesults of the evafuation of each student’s educational program each semester are used, pumarily
by teachers and students: .

8.6 To set goals for each student to achieve the next semester.

The results o the evaiuation of t#e school's total educational pregram axe used piimanily by teachots:
5.7 To set goals annually for composite groups f students, such as those of a particular grade in school
or those taught by a téaching team, to achieve in curricular areas, overt behavioral areas, and

affective areas.
5.8 To evaluate each group's achievement of the goals.

The results of all evaluaticn activities are used by teachers and cther school stalf:

5.9 To evaluate the effectiveness of curricular or other programs in terms of criteria they formulate.
5.10 To improve the curriculum, instruction, and other elements of the school's total program.

5.11 To make long-range plans for improving the school's curricular, instructional, advising, organizational,
and administrative arrangements.

COMPOKENT ot ADMINTSTRATIVE ARRANGEMENTS
COMPREHENSIVE CBJECTIVE: P

L Tae scheec's admonistrative arrangements piovide o1 ceoperative planning and shated decdston makarg bu tie
persons tesponsebic jor umplementing the plans and deciscons that ate made, mainly administiatewrs, counselons,
teachers, and studests.

5

TLLUSTRATIVE ENABLING OBJECTIVES:

The scncol:
6.1 1Is organized into administrative units, each of which has no more than 500 students.
6.2 Has one or moré'committees. composed of representatives of the administrative team, counselors,

teachers, students, and parents that make decisions and formulate pians regarding the school’s
curriculum, instruction, advising, evaluation, organization, and staffing.

Ne
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DESIRABILITY OF COMPRERENSIVE AND ENABLING OBJECTIVES
Directions: _Enter the letter A-F in the

A. Highly Desirable D. Somewrat Undesirable
B. Desirable E. Dndesirable
C. Somevhat Desirable P. Highly Undesiradble

An Educational Imprcvement Committee, ox other committee ox council that has repredentatives of the
admoncy trelive team, coicwlum ceordinato. » counselors, and teaciens:

6.3 Plans the school's educational improvement activities.
Students, parents, and citizens: .

6.4 Participate in meetings of the Educational Improvement Committee when matters of concern to them
aré on the agenda.

6.5 Serve ¢- regular members of the Educational Improvement Committee.

One ot more distuict committees, composed of the district admindistrater, tepresentative principals,
cutrcculum coorduatons, counselors, teachens, students, parents, and citizens:

6.6 Coordinate the_improvenent activities of the district, taking into account district policies
and state requirements.

6.7 Seek the participation of subject-matter coordinators, othe  .pecialists, and external consultants
when matters related to their specialty are on the agenda.

The secondary school prinedipal preovides Leadersiup and, with appropriate {nvolvement of membetrs 04 the
Educational Improvement Committee, on other gtoup, and the school stafy:

6.8 Establishes policies and procedures which facilitate the school's educationzl improvement efforts. -
6.9 Supervises and evaluates members of the school staff on a continual basis.
6.10 Coordinates the use of facilities, materials, equipment, supplies, and other resources.

6.11 Prov]des time, space, and other physical arrangements that are needed for teaching teams, school
committees, and other groups to meet and conduct their business during the school day.

6.12 Estadblishes effective two-way communication among administrators, other staff, teachers. and students;
and between the school and parents and citizens of the cormunity.

6.13 Participates 2s a member of district committees.
6.14 Transm ts information to 2nd from district committees.

6.15 Attempts to have implemented the decisions made by district comittees.

COMPONENT 7: ORGANIZATION FOR INSTRUCTION AND STUDENT ADVISING b
COMPREHENSIVE OBJECTIVE:

 The saculty and students are organized into groups 40 that an eiiective educaticnal program {8 avianged .
den the <mdovidual student cach semester and advising s persoralized.

TLLUSTRATIVE ENABLING ORJECTIVES:

Groups of students and teams of academic teachers are onganized into academic Instruction and Advisory
Uiis, o1 wnto 4 imdar arrangements, that serve Lo coordinate (msruclion and adwising. Related to the
team's instrauctional functions and taking into account school and district policies each feam cooperatively:

7.1  Plans the proced;:res that team members use in developing, monitoring, and evaluating each individual
student’s educational program. -

7.2 Identifies the kind of information about each student that the team members use in developing and
evaluating each individual stucent's instructional program in each course.

7.3 Evaluates the instructional strategies for which the team is responsible.

[

"
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DESIRABILITY OF COMPREHENSIVE AND ENABLINC OBJECTIVES
Direstions: Entér the lettér A-F in the

A. Highly Desirable D. Somewkat Undesirable
B. Desinzble E. Undssimalie
C. Somewhat Desirabla F. Highly ilndesirable

Related to the team's wslwctovnal functeons, and taking into accowrt duwstrwct, schecl, and team
guidedines, each team member:

7.4
7.5
7.6

7.7
7.8

Outlines the curriculum for the courses taught.
Develops the outline for preparing the student learning guides that will be used in each course taught.

Plans the instructional strategies that are employed in each course taught, including time allocations,
modes of instruction, and use of materiails.

Participates in all aspects of the team's cooperative planning and evaluation activities.

Carries out h1s or her instructional activities in accordance with the team's plans.

Related o advis<ng junctdicons, each team of teachers, taking intc accewwt schoclwdde policdes and with the
assstance 0§ a4 cvwsedor, paticipales ot planndng fne team's advasang activities nelated to:

7.9
7.10

7.1
7.12

Providing educational advisement.
Increasing schoolwide communication.
Improving home-school-community relations.

Enhancing the personal and social development of students.

Related o adviscng juncions, each team memben:

7.13
7.14

Serves as an advisor to a group of students.

Assumes responsibility for planning, monitoring, and evaluating each of his/her advisee's individual
educational programs.

A nepresantateve o8 each academic Instauction anc Advisory Unct, on other gaoup:

7.15
7.16

1.17

7.18

Chairs the meetings of the teaching texm or other group.

Serves on the school's Educational Improvement Committee and participates in the comnittee's
decision-making process and planning.

Transmits information, decisions, and plans from the teaching staff to tte Educational Improvement
Committee.

Transmits information, decisions, and plans to the teaching staff.

COMPONENT §:  HOME-SCHOOL-COMMUNITY RELATIONS

COMFPREHENSIVE JBIECTIVE:

.0 E4jective commuwiccation and cocperative educational eijorts between the school and the communilu ave

cartced vut a3 pail of a progiam of home-school-cormundty refations.

TLLUSTRATIVE ENABLING (BJECTIVES:

A comprehendive proguam ¢§ home-school-community nelatdions:

8.1

8.2
8.3

8.4

8.5
8.6

Is formulated and monitored by a school committee composed of representative school staff, parents,
and students.

Provides for frequent and effective communication between the school and community.

Encourages the school staff to participate in the analysis of the home and neighborhood conditions
of their students.

Encourages parents and other community persons to‘partitipate in in-school educational activities
and to provide suggestions to aid in decision-making.

Invclves parents in planning the individual gducational program of their child.

Provides for student progress to be reported to parents regularly and effectively.'’ 80

.
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES

Directions: Enter the letter A-F in the .
A. Highly Veatradble D. Somewhat Ur.desirable
B. Desirable E. Imdesirable
C. Somcuskat Desirahla P. Bighly Undesirable

COMPONENT 9: INTERNAL AND EXTERNAL SUPPORT ARRANGEMENTS
COMPREHENSIVE OBJECTIVE:

3.7 The

enveromment jor Zeawning and instruction n the school and §on wonk and cther educaticnal expencences

<n the community {a enuchad thwugh the (ntellectual, technical, and matesal support previded by school and
acheol distwict grwowps, and by extewnal agencdes,” such as regional educaticnal Laberateovies, the state educa-
tion agency, (ntewmedinte agenides, teacher educateon imstitutions, and projessicnal associations.

TLLUSTRATIVE £NABLING CBJECTIVES:

The
9.1

9.2

—_— 9.3
9.4
The
9.5
— 9.6

The
— 9.9

— S.00

—_ %M

scheol dastrect-and Lecal scheel make provisions fon:

The Educational Improvemeat Committee, or other group, to meet weekly during school hours to plan and
carry out 1ts activities.

Each teaching team, or other group, to ﬁave a common time for carrying out their preparation, planning,
evaluation and other activities. '

Each advisor to meet regularly with his/her advisee group and/or individual advisees.

Teachers to receive expert assistance in carrying out their educational improvement activities.
dtate education agency fakes (nditiative with Local school distriicts for activities such as:
Developing strategies for stimulating the educational improvement activities of local schools.

Providing financial and technical support to local schools in carrying out their educational
improvement activities.

Encouraging job descriptions to be changed, if necessary, to enable toachérs to participate in student
advisement and in educational improvement activities.

Reviewing and changing the licensing requireménts of currently-licensid educational personnel and
developing nex licensing programs to meet changing societal condition; and related demands on
education,

regional educational laboratory carried out act.vities, such as:

Providing technical support to state education ingencies in formulating and carrying out their educa-
tional improvement activities.

Providing technical support, in cooperation with the state education agency, to schools in formulating
and carrying out their ecucational improvement activities.

Encouraging a climate in state education agencies and local schools conducive to educational improve-
ment in the local schools.

Teacher education institutions, working cooperatively with Local schcols and the state education agency,
-take {nitwative for activities, such as:

— 9.2

—_— 9.13

—_ 9.4

Evaluating their programs to prepare administrators, counselors, teachers, and other educational
personnel, revising existing programs, and developing new programs to meet changing societal conditions
and related demands on education.

Developing and offering credit and noncredit courses designed to meet the nceds of prospective education-
al persouncl and {nservice personnel to participate effectively {n educational {mprovement activicics.

Arranging for cooperative preparation of student teachers and interns with local schools.

Progessconal associations at the local, state, and natiomal fevel take initiative §or activities such as:

— 9.15
— 9.16
—_—%.17

3 E]{[lc‘.la

A1 7ex: provided by ERiC

Providing leadership to their members in carrying out educational improvement efforts.
Identifying and publicizing local schools that demonstrate continual educational improvement.
Influencing Yocal, state, and federal legislation to support continual educational improvement.

Encouraging the aQoption of contract provisfons which facilitate educational improvement.

85
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DESIRABILITY OF COMPREHENSIVE AND ENABLING OBJECTIVES
Directions: Enter the letter A-F in the

o A. Highly Dasirable D. Somewhat Un.izsirable
' 8. Desiralie E. Undesirabdle
C. Somewhat Desirable F. Highly Undiesirable

CUMPONENT 10: CONTINUING RESEARCH AND DEVELOPMENT
COMPREHENSTVE OBJECTIVE:

[

Student leatncng and pensonality develepment, (wdtwcticn, advising, admindistiative arrangements, and othex
¢duc¢t&cna{ processes becume better undgrsteed and atre dmproved thrcudh contitucus research and devedeopment
conducted by schcol persemned and cccpeﬁgz4ng nddveduals and agencies,

ILLUSTRATIVE ENABLING CSIECTIVES:

Tae schood stagd:

10.1° Develops the capability and climate for carrying out its own systematic evaluative research.

-

10.2 Participates in cooperative problem-solving research with external agencies that are interested in
identifying and refining strategies for educaticnal improvement.

In cocoperation with Local schools:
10.3 Regional educational laboratories carry out research and development directed toward forrwlating, testing,
demonstrating, and refining education-improvement strategies that local schools in the states of their
region may employ.

10.4 R & D Centers and other research organizations. carry out research designed to extend knowledge concerning
educational processes and to improve related educational practices.-

10.5 Institytions of higher learning carry out practical, problem-solving research directed toward extending
knowledge concerning educational processes and to improve related practices.

-
U
.

—-—
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ANNOTATED LIST OF MATERIALS OF THE WISCONSIN PROGRAM

FOR THE RENEWAI, AND IMPROVEMENT OF‘SECONDARY EDUCATION

KLAUSMETER, H. J.. J. M. LIPHAM, AND J. C. DARESH, THE RENEWAL AND TMPROVEMENT OF SECONDARY EDUCATION: CONCEPTS
AND PRACTICES. MADISON: WISCONSIN RESEARCH ANU DEVELUPWENT CEWVER, T930. ‘

This book, which is intended for use both in local school improvement efforts and also as a text for university
courses, presents the conceptual design of the Wisconsin Program for the Renewal and Improvement of Secondary
Education. Explanations of each element of the design and i1lustrative practices in middle schools, junior high
schools, and senior high schools are presented. Objectives are indicated at the beginning of each chapter, and
questions directed toward analysis and evaluation of the concepts and practices are presented at the end of each
main part of each cChapter.

DARESH, J. C.. AND H. J. KLAUSMETER, EDUCATIONAL IMPROVEMENT LEADER'S MANUAL: MIDBLE AND HIGH SCHOOLS. MADISON:
WISCONSIN RESEARCH AND DEVELOPMENT CENTER, 1980.

This Manual is intended for use by an administrator, counselor, teacher, or other staff member of a middle,
junior, or senior high school who leads the school's educational improvement effort. It may be used by persons’
from regional educational laboratories,. state educational agencies, intermediate agencies, school districts,
and by college instructors who either lead improvement activities in local schools or who prepare persons to
serve as local school educational improvement leaders.

KLAUSMETER, H. J., J. E. McGIVERN, G. L. THIERBACH, AND J. C. DARESH, LEARNING GUIDE FOR THE WISCONSIN PRUGRAM
FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION: SCHOOL STAFF WENBERS. MADISON: WISCONSIN RESEARCH
INU DEVELOPUERT CENTER, 1950. :

This Guide is for use by local school staffs working and studying {ndividually, in pairs, or in small qroups.
The questions and activities in each chapter are related to the correlated filmstrip, school experiences audio-
cassette, and textbook chapter and are directed toward enabling staff members to increase their understanding

-of concepts. principles, and practices, and to plan #or local improvement efforts.

KLAUSMEIER, H. J., G. t. THIERBACH, J. E. MCGIVERA, AND J. C. DARESH, COLLEGE INSTRUCTOR'S GUIDE FOR THE WISCON-
SIN PRUOGRAM FOR THE RENEWAL AND TMPROVEMENT OF SECONDARY EDUCATION. —WAUTSON: WISCUNSIN RESEARCH ANU
. 1980, .

This Guide i3 intended for use by professors who uffer a credit or non-credit course dealing with some aspect of
secondary education. It is organized into ten chapters corresponding to the textbook chapters. Each Guide chap-
ter is divided into three sections which include synopses of the correlated filmstrip, school experiences audio-
cassette, and textbook chapter, suggestions regarding the use of the correlated materials, and objective ques-
tions based on the textbook that may be used in preparing pretests or posttests.

KLAUSMETER, H. J., G. L. THIERBACH, J. E. McGIVERN, AND J. C. DARESH, LEARNING GUIDE FOR THE WISCONSIN PROGRAM
FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION: COLLEGE STUDENTS.  WADISON:  WISCONSIN RESEARCH
XND DEVELOPMENT CENTEK, 1980.

This Guide 1s for use by individuals, pairs, and/or small groups of college students to guide their study out-
side tThe regularly scheduled class period. The questions and activities in each chapter are related to the cor-
related filmstrip, school experiences audiocassette, and textbook chapter and are directed toward enabling stu-
dents %o increase their understanding of concepts, principies, and practices and to identify applications to
their areas of professional preparation.
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SCHOOL EXPERLENCES AUDLOCASSETTES AMD ACCOMPANYING PRINTED AUDIOCASSETTE GUIDES

EAPERTENCES OF TWO MIDDLE SCHOOLS AND TWO SENIOR HIGH SCHOOLS WITH EDUCATIONAL PROGRAMMING FOR THE INDIVIDUAL
STUDENT. PART 1

Representatives from Webster Transitional School in Cedarburg, Wisconsin and Steuben Middle School in Milwaukee,
Wisconsin on Side A, and from Hood River Valley High School in Hood River, Oregon and Cedarburg High School in
Cedarburg. Wisconsin on Side B, discuss hqw total educational programs are arranged for their students.

EXPERIENCES JOF Two MIDDLE SCHOOLS AND Twd SENIOR HIGH SCHOOLS WITH EDUCATIONAL PROGRAMMING FOR THE INDTVIDUAL
STUDENT: _PART 11 :

Representatives from Webster Transitional School in Cedarburg, Wisconsin and Steuben Middle School in Milwaukee,
Wisconsin on Side A, and from Hood River Valley High School in Hood River, Oregon and Cedarburg High School of
Cedarburg, Wisconsin, describe how they arrange an instructional program in each course that meets the educa-
tiona! needs of each student enrolled in the course.

EXPERIENES JF A MIDODLE SCHOOL, A JUNTOR HIGH SCHOOL, AND Ti SENIOR HIGH SCHOOLS WITH CURRICULAR PATTERNS

Representatives from Sennett Middle School in Madison, Wisconsin and Madison Junior High School in Trotwood, Ohio
on Side A, and from Cedarburg High School in Cedarburg, Wisconsin and Washington High School in Milwaukee, ¥Wis-
constn on Side B, present highlights of their curricular and instructional arrangements that clarify and go beyond
the filmstrip information.

. EXPERTENCES OF 4 WIDDLE SCHOCL, A JUNTOR HiGH SCHOOL, AND TwQ SENIOR HIGH SCHOOLS WITH (YORK AND OTHER CAREER

EDUCATION AJTIVITIES

Representatives €rom Webster Transitional School in Cedarburg, Wisconsin and Byers Junior High School in Denver,
Colorado on Side A, and from Hood River Valley High School 1n Hood River, Oregon and Washington High School in
Mflwaukee, Wisconsin on Side B, discuss aspects of their schools' work and other career education activities.

EXPERIENCES JF A MIDDLE SCHOOL, A JUNTOR-SENTOR HIGH SCHOOL, AND TWO SENTOR HIGH SCHOOLS WITH STUDENT DECISION
HAKTNG

Regresentatmves from Steuben Middle 3chool, Milwaukee Wisconsin and Wy' East Junior High School and Hood River
valley #1gn School, Hood River, Oregon on Side A, and from Irvine High School. Irvine, California and Cedarburg
High Schoo!. Cedarburg. Wisconsin on Side B, discuss student decision making in. their schools.

EXPERTENCES JOF 4 wIDDLE SCHOOL AND A SENIOR HIGH SCHOOL WITH EVALUATING STUDENT LEARNING AND EDUCATIONAL PROGRAMS

Representatives from Steuben Middle School. Milwaukee, Wisconsin on Side A, and from Cedarburg High School, Ce-
darburg. Wisconsin on Side 8, discuss their evaluation strategies and practices.

EXPERIENCES OF Tul MIDDLE SCHOOLS AND TWO SENIOR HIGH SCHOOLS WITH INSTRUCTION AND ADVISORY ARRANGEMENTS

[

Representatives from Webster Transitional School in Cedarburg, Wisconsin and Steuben Middle School in Milwaukee,
Wiscorsin on Side A, and from Cedarburg High School in Cedarburg, Wisconsin and Hood River Valley High School in
Hood Ri.er, Oregon on Side B8, describe how their schools have been organized so that teachers are able to plan
togetrer to provide for cooperative teaching, evaluating student progress, advising students, and renorting to
parents .

oy

NPERIENCES OF A MIDDLE SCHOOL AND TWO SENIOR HIGH SCHOOLS WITH ADMINISTRATIVE ARRANGEMENTS FOR SHARED DECISION
KING

£

Representat ves from Steuben Middle School in Milwaukee, Wisconsin on Side A, and from Irvine High School in Ir-
vine, Califprria and Hood River Valley High School in Hood River, Oregon on Side B, explain the arrangements that
their schools nave adopted to facilitate shared decision?making by teachers, counselors, administrators, and others.

EXPERIENCES JF 4 MIDDLE SCHOOL, A JUNIOR HIGH SCHOOL, AND TWO SENTOR HIGH SCHOOLS WITH TEACHER-ADVISOR PROGRAMS

Regresentataves from Webster Transitional School in Cedarburg, Wisconsin and Coolidge Junior High School in Phoenix,
t1%incts on Side #, and from Wilde Lake High School in Columbia, Maryland and Irvine High School in Irvine, Cali-
fornta or Side 3, discuss the functioning of teacher-advisor programs in their schools. Emphasis is placed on the
current speration of the programs and aiso on the steps taken during the initial implementation of the programs.
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PILMSTRIPS AND ACCOMPANYING PRINTED FILMSTRIP GUIDES

INTROVWCTT: . “fE_WISCONSIN PROGRAM FOR TWE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION

This filustrip introduces the conceptual design of the Wisconsin Program for the Renewal and Improvement of Sec-
ondary Education and the multimedia materials that present the concepts and practices. The design includes ten
comprehensive objectives to guide the educational improvement efforts of local schools. Excerpts from the full-
length filmstrip that deals with each objective are presented.

EDUCATIUNAL PROGRAMMING FOR THE INDIVIDUAL STUDENT 1N SECONDARY SCHOOLS: PART 1

This filmstrip presents examples of how the first aspect of educational programming for the individual student,
namely 2rranging a total program of courses and other educational experiences that meets each student's needs,
is carried ost in a middie school and two senior high schools.

EVUCATIONAL PROGRAMMING FOR THE INDIVIDUAL STUDENT 1IN SECONDARY SCHOOLS: PART 11

In tnis filmstrip, arranging the individual student's instructional program in each course included in the stu-
dent's educational program is illustrated at one middie school and two senior high schools.

CURRICULAR PATTERNS IN SECONDARY SCHOOLS

Curricular patterns of two middle schools and two senior nigh schools are shown and the relationship of the pat-
terns to arranging an individual educational program for each student is indicated.

STUVENT VECISION MAKING IN SECONVARY SCHOOLS

This filmstrip portrays students making progressively more important decisions that affect them as individuals
and as mempers of groups in a middie school, 2 junior high school, and three senior high schools.

WORK AND UTHER CAREER EDUCATIUN ACTIVITIES IN SECONDARY SCHOOLS

This fi1mstrip presents experiential learning activities, including work experience, and aiso other career edu-

cation activities that are part of the individual educational programs of students of a middle chool, a junior
high school, and two senior high schools.

EVALUATING STUDENT LEARNING AND EDUCATIONAL PROGRAMS 14 SECONDARY SCHOOLS

This fiimstrip shows staff members of a middle school and 2 senior high school evaluating the progress of their
students in different courses, the individual educational programs of their students, and elements of their
school's total educational program.

ADMINISTRATIVE ARRANGEMENTS FOR SHARED DECISTION MAKING IN SLCONDARY SCHOOLS

Examples of alternative administrative arrangements which enable shared decision making to take place in three
senior nigh schools and one middie school are presented. .

TMSTRUCTION AND ADVISURY ARRANGEMENTS 1N SECONVARY SCHUOLS

Alternative arrangements for teaching teams are explained and illustrated in two middle schools and two senior
nigh schools. Examples are used to show the functions of organizations for instruction and student advisement.

TEACHER-ADVISOR PRUGRAMS IN SECONDARY SCHOOLS

The filmstrip shows the teacher-advisor programs of two senior high schools, a middie school, and a junior high
school. Important functions of teacher-advisor programs are emphasized.
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Appendix C
Forms and Instruments Used
in Local School Summative Evaluation

Agreement Between the Local School Field-Test Leader and the WRISE
Project Director

Local School Component Questionnaire (Illustrative questionnaire in-
cluded in this appendix for only one of the 10 components--Curricular
Arrangements.)

Staff Questionnaire: Instructional Materials of the Wisconsin Program
for the Renewal and Improvement of Secondary Education

Desirability of the Comprehensive and Enabling Objectives: Wisconsin
Program for the Renewal and Improvement of Secondary Education (This
scale is given as Appendix A.)

Second Semester 1980-81 Local School Leader's Report of the Field Test

of the Wisconsin Program for the Renewal and lmprovement of Secondary
Education : »
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II.

III.

AGREEMENT . BETWEEN THE LOCAL SCHOOL FIELD-TEST LEADER

AND THE WRISE PROJECT DIRECTOR

-

———

rl

The objectives of the 1980-81 field test -of the WRISE design and materials
in local schools are:

1.1 To ascertain the desirability aad usability of the comprehensive and
enabling objectives of WRISE. _ Y

1.2 To evaluate the usability, effectiveness,- quality, and value of the
WRISE materials in information-gaining, planning, or carrying.out
an improvement or refinement effort related to one or more WRISE
components. ’

el

The WRISE Project will:

2.1 Provide to each school district the'complete school set onWRISE
materials.

2.2 Authorize the leader to use the WRISE improvement processes and
. materials.

2.3 Provide consultation in the use of the materials via telephone
and/or letter. .

2.4 Permit you to teproduce any book or book chapter or to purchase it
from us at cost. We can provide a district 2 copies of text and

learring guide at no cost.

2.5 Summarize the national field test results and make them ayailable to
each participant by mail. (No school will be identified by name.)

Each local school field test leader will:

3.1 Use the WRISE processes and materials related to one or more WRISE
components for the purpose of gaining information, planning, or
carrying out an improvement effort related to one or more WRISE
components )

3.2 complete the following forms and mail them to the Project not later
than June 15, 1981:

a. 1980-81 Local School Leader's Report of the Field Test of the
Wisconsin Program for the Renewal and Improvement of Secondary
Education.

b. Local School Component Questionnaire (one for each component field
. tested).

c. Desirability of the WRISE Component Objectives (one for each com-"
ponent field tested).
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