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ABSTRACT .
v ) In addition to writing short stories, poems, and
plays, seniors enrolled in a creative writindg course in a New York
high school compose anf illustrate children's stories. They first - '
become familiar with published works of children's literature so that
they can learn to identify and appreciate story devices used by .
professional writers. As the students begin writing and illustrating
their stories, imptoving the process rather than correcting the
product is emphasized. When the stories are completed, voluhteers . '
learn storytelling techniques with which to tell their stoires: they N ’
may divide their plots into separate uni o tion and practice
them in sequence; they may identify sections\of their stories that
should be memorized; they may practice up to twice a day for at least
. 4+ a week; and they may monitor their storytelling progress with tape
.. recordings, with modification of their presentation based on
thoughtful analysis. They then present their stories to preschool
children participating in the school district's Child and Family
Program. The benefits of meshing the creative writing unit with
storytelling activities include the enjoyment of writing and
"telling" .stories, the positive reading experiences for children, and
_ the development of a warm and loving relationship between the seniors
. and .the ehildren. Future plans for this program include extending the
storytelling to the elementary 5chool and to pediatric sections of
local hospitals. (HTH) . . v
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In the Ianguaqe arts fleld the areas of creative writing and sfory-

L~ telling have much in common. Although these areas reflect disfincf pro-

cesseé, they can complgmgnf each other if they are synthesized appro-
priately. .Such a synT;;§1s has fayen place‘af the Hadppaugé School Dis=-
trict, where séniors who enroll in the ele%five course Creative Viriting
can engége in +he writing and "{e1ling" of?children'é'sfories.

1

'
x

A

Writing

Typically, these seniors experience fhé kinds of writing one would
A -
exﬁe;f in a course tjtled Creative Wrifing.‘ They compose shobt stories,

3

A i ) . ‘ . 1
poems, and’ plays, and some students even complete novellas. In addition, -

.

they prepare manustripts, select markets, and develop markets; jthese and

other activities are stimulated by the teacher and by resources, such as

‘Writing Creatively (Berbrich, 1977)., v “\\
! \1%

/ X

A unlque aspect of Creative Writing is a upit on comporing and I!lus- .

', trating children's stories. Before senlors begin writing the sfories,

’

they immerse themsel|ves in published works of children's |fterature.  This

exposure helps them fo |denf|fy and appreciafe sfory devices used by pro-

N

fessional writers; some of +hese devices also have value for effecfive

’ storytelling, For gxample, much.alliteration in Kipling's Just So Stornfes.
(|97§) provides opportunities for children to.get involved in storytelling

activities. Similarly, longer repeated. refrains in Slobodkina's CaQs for

‘ "
Y Sale (1947) and incremental re.ralns in Raskin's Ghost In a Four Room Apart-
/
ment ( 1969) entice children to parficlpafe in sforyfell!ng (Sfewug, 1978).
‘ '
" ) Thus, as seniors read a wide variefy of Chlldren s literature, they focus

on ways of improving their own creative writing and on devices for invalvy

‘ - ! . %
ing children during fyture storytelligg. \ ’
ollisg. ' W
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These experiences provide ‘a sound foundation for writing children's

literature. As sfudenfs begln writing and lllusfraflng their sforles,.

the teacher offers praise, provi&es suggestTons for |mprovemen+ and-en=-

.

courages students %o share ideas. Thus, the instructional emphasus is
on Improving the process rather than.on correcting the producf. {”This

approach is successful and 1t reunforces the contention fhaf teacher
)

|nf0rven+ion is an impoftant part of improving the writing and Tl1lus-

-frsfing of children's stories.

-

v .

. ‘ Storytellin

A}

\ . L.t
storytel ling fechniques. According to Farnsworth (1981}, a‘majo§ pre-
AL ’ - ' 0 . ©d

When the stories are;;pmplefed, Creative Writing voJunf;érs learn

'requisife to effective storytelling i liking the story one plans fo tell.”

L4

"Any misgivings or reservé?lons you have about the sig(z;will be communi--

»

cated to your listeners. So feeling that it is 'your' story comes’ first"’ -

v

(p. 164). Farnsworth's concern is wel]-receiveﬁ and fits micély in the
context of the course unit,¢since students who volunteer.to "tell" their

stories are, in fact, the authors of these stories. This outcome increases

fhe:qhanées of liking the stofies and of communicating this feeling to

-
~ N

children. o0 ’ . N

L]
-
5 [

With this 0ufcome establ ished, seniors Iearn and practice a variefy

of techniques. Although comprehensive sources on storytelling aré avall-

——

able, Stewig (I978) offers excel lent suggesfions for feachers fhaf are

adapted easily for sfudenfs, These adapfaflons at the Hauppauge :Schecol

District are as'fol lows: i

. , , N . . . . 4
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. Students divide their plofs into separa1e'unifs of action,
and Théy practice them in sequence. ‘' "This does not mean memori-
/;ing the 'story word for word but rather Iearnlng the sequence

necessary to moving The story ahead" (p. 340).

»

2. Students igdentify secflons of Thelf stories Thaf should be memo-
rized. For example, a repeated refrain that contributes sugnl-
ficantly to the mood of a story should be coqmiffed to memory

and be incorporafed'info The storytelding. N

-8 I\N\

3, Students develop fluency by practicing about twice a day for at
least a week., Durlnq these. pracflce sessions, storytellers blend
.,

the memorized sections with *he seqLenced unlfs of acflon. Be-
> : coming accustomed.to the sounds of their voices during story-

telling is necessary; students therefore rehearse in a comfortable

environment, for example, with friends, with parents, or in

feont of a mirror. .

»

4. Students monitor their progress,by tape recording the "telling"

of their stories. To assure objectivity during the evaluafion of *

fﬁf e | their oral presenfafions! they wait several days before they
l IisTenlWD the Tape“recofdiﬁgs.' Then, thoughtful analysis fecuses‘
"on achieving greater fluency, modifying aspecfs of the sfories to
. geneeefe more ef fectiveness, choosing’differen+ words -t¢ inspire
. B mood clarify, and Fﬁanging baralieguisfic elemee*s (pahse, tempo,

) . pH’Ch, e'f.C.). ! \ b i' M '\}
) ’ * -
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5. Sfudents change aspects of thelr presentations, based on their
'fhoughffulpanalysis.h They.also continue to practice their

IR storytelling until they are finally ready to shafe their storiesg
. . p
with children! C - ,
<P

> ) P

The'sfory?el1ino'environmenf at the Hauppauge SchooI'Disfrjcf is uni=- .
.que, £ince the children are three and tour years of age and attehd the
Dtsfrucf's Chuld and Family program, This program is sponsored by fhe
home eqonomucs department, and it 1s offered in fhe Hauppauge High School.,

Home economics students work with the children and gain concrefe |nsugh+s

concerning +he physical, emotional, socual* and intellectual development

¢

&
of the children. dhe preschoolers also derive benefits by being exposed

tova variety of activities, |nclud|ng listening to and parficipafing in

sforyfelling, As the Creative Wriflng senlors "fell" fheir sforues, the

-
<

home economics sfudenfs obseﬁve the chlldren s behavior., Some of fhese

activities are video taped so that the seniors “can view their strengths
-«

and weaknesses as sforyfellers In addufuon, future studepts of Creafuve'kﬂ
|
Writing can view the vldeo +apes and fhus experuence vucaruously the
. )

excitement and chal lefige of working creaffvely with preschoolers. These

viewing experuences a o help ney students to improve their own sforyfelllngu

T

fechnlques. Some vié 0 fapes appear on Iocal cable channels, enabling the

Hauppauge community ” .9 observe ahd respond to warm, creative happenings in
\- v : g

the Disfrict.y : _ //,,_\\
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~7 Benefits, » w

1
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| ’ R . -
The benefits of meshing the Creatlve Writing unit with the storytel |-

.

~Ing actjvities are numerous. “These benefits incdude:

~e

@
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|. Seniors enjoy-wﬁifiﬁg and "telling" stories, and They alsp gain"

useful insights about related careers, such as public librarian, .

\ . . .
*  gchool library media specialist, writer/illustrator of children's
v N I

books, and free-lance storyteller. c oA

-

r

2. Children become exs}ied\:bouj book janguage and about story events,,

These experiences build } background o? knowledge and create 3,

’

desire to read. * .

[

For example, mgflvaflng children to help el I" the sTorles and ,en-
couraglng thldren To use gesTures concernlng the stortes are ex-

amples of creative |nvolvemenf This active parfucupaf|on reflects |

a more satisfying experience than passive listening fo stories; it

also serves as an introduction to creative drama (Stewig, 1973; ,

N
L

. Stewig, 1978). o , o -
b &
4, The relaflonshlp between the senlors and the preschoolers reflecfs

z - - children wufh a positive lgfroducflon to school, and IT appeavé

*o provldé The seniors with a‘realisfic perspecflve of chlldren aah

»,

language users and appreciators.,
. v ¢
*

Y

- Copies of the chifdren's stories are é)aced in The Ilbrary media1fzﬂ
enfer. They are available for parenfs who plan to use them wLTh

their chi'ldren, for children who can use them independenfly, and

for seniors who enroll in Creafive Nriflng.- Similarly, the video

tapes of storytelling are available for parents' and}sfudenfq‘

viewing.

« 30 Crgaffve storytelling also provides opportunities fo involve children,

' genung warmth and love. This relaflonshlp seems to provude The L

[y
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6. The inferdiscipLinary and interage actlvities generate positive
public relations. . g -
J ) ”
T Summar
- A : —_—
P . Thus i;r, the Creative Hrifing un|+ and the storytelling.activities
represént a rewarding brudge from the high schoo| to the preschool levels. «
{ ! '
. Seniors and preschoo|ers benefit from their creative involvement,, and
Al ko e
educators gain useful lnsughfs about’ fhe |mporfance of anguage sflmu|af|on
for young children. Fufure plans Include exfending fhe storytelling fo “the
- elementary schools of the Hauppauge Sghoo| District and also to the pediat=
. . - rics sections of local hospitals. . . / C .
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