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This bibliography has'-béen comp.led as part of a continuing series designed
to make information on relevant dissertations available to users of the ERIC
system. Monthly issues of Dissertation Abstracts International are reviewed ih N
order to compile abstracts of dissertations on related topics, wiich thus become
accessible in searches of the ERIC data base. Ordering information for the dis-
serctations themselves is inciuded at the end of the bibliography.
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SIXTH, EIGHTH, AND TENTH GRADE INFERENCE MAKING IN RECALL

READERS' PROCESSING OF NATURALLY

OCCURRING TEXT METAPHORS Freedberg, Judith W.
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Barber, Wilfred Clifton, Jr. . TEN DISCOURSE ON RECALL BY GOOD AND
THE ORAL READING BEHAVIORS OF POOR READERS IN GRADES 2, 4, AND 6
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Brozo, William George A DEVELOPMENTAL STUDY IN INFEREN-
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SOURCES IN READING Haynes, Jacqueline Abel

Devall, Yvonna L. A DEVELOPMENTAL INVESTIGATION OF
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CREATIVE CHARACTERISTICS AND ABSTRACT CONCEPT DEVELOPMENT, META-~
THEIR RELATIONSHIP TO READING COGNITION, AND READING COMPREHENSION
COMPREHENSION IN GIFTED AND NON- )

Hoffman, John Stanley -

GIFTED FIFTH GRADERS ' THE EFFECTS OF PICTORIAL AND VERBAL
Dorman, James William ELABORATION OF MNEMONICALLY-~RECALLED
COGNITIVE STRATEGIES IN THE COM- SERIAL INFORMATION

PREHENSION OF TEXTBOOK MATERIAL:

AN EXAMINATION OF MIDDLE GRADE ~THE LIMITATIONS OF CONTRASTED RHE~
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EFFECTS OF IMPROVED READING OF
VERB AND NOUN INFLECTIONAL

ENDINGS 8N EgiRgggglggsgggggE‘ TYPE ON COMPREHENDING EXPLICIT,
HENSION OF IMPLICIT AND METAPHORICAL INFORMA-
STUDENTS TION IN WRITTEN TEXT

Evans, Robert Albert Knight, Catharine Currie

THE EFFECTS OF INDUCED IMAGERY i
RELATIONSHIPS AMONG
AND IMPOSED SYNONYMS UPON PROSE HIERARCHICAL I

COMPREHENSION ’

Horowitz, Rosalind

Kincade, Kay M.
EFFECTS OF GRADE LEVEL AMD TASK

COMPONENTS OF READING ABILITIES OF
BEGINNING READERS




Lequerica Durand, Martha

THE RELATION OF PAUSING ABILITY AND
TYPOGRAPHICAL CONDITIONS TO READING
COMPREHENSION

Leibling, Cheryl Rappaport
COMPREHENSION OF THE DIRECTIVE PRAG-
MATIC STRUCTURE{;N ORAL AND WRITTEN
DISCOURSE BY CHILDREN AGES SIX TO
ELEVEN

&

Logan, Ruby Eileen

IDENTIFICATION, SEMANTIC ENCODING,
AND TEXT ORGANIZATION IN READING COM-
PREHENSION

Longnion, Bonnie Ownby
THE EFFECTS OF SELECTED VARIABLES ON
MISCUE PATTERNS OF ADULT READERS

MacLean, Margaret Louise .
READING PROCESSES OF SKILLED OLDER
ADULT READERS

Maria, Katherine -

_THE EFFECT OF‘REFUTATION STRUCTURE
TEXTS ON THE READING COMPREHEMNSION
OF MIDDLE,GRADE POOR COMPREHENDERS

Michels, Mariann Elizabeth
COGNITIVE PROCESSES 1IN CHILDREN S
TEXTUAL INFERENCES

Mino~Garces. Fernando
A PSYCHOLINGUISTIC ANALYSIS OF EARLY
READING ACQUISITION. SIX CASE STUDIES

Morgulas, Susan Spies

THE EFFECT OF INFORMATION ABOUT SEN-
TENCE REFERENTS ON CHILDREN'S OB-
SERVATIONAL LEARNING OF A SYNTACTIC
RULE

Oppenheimer, Virginia Layton
THE IMPORTANCE OF PHRASING TO READ-
ING COMPREHENSION

Pierce Antonacci, Patricia Anne Joan
EFFECTS OF VARYING PROTOTYPICALITY
AND ARGUMENT-REPETITION ON SENTENCE

COMPREHENSION BY HIGH- AND LOW-ABILITY

READERS

Pitts, Murray Maught
EFFECTS OF COGNITIVE STYLES ON
INFERENTIAL READING COMPREHENSION

- Richgels, Dopgld James

SECUND, THIRD, AND FOURTH GRADERS'
COMPREHENSION OF SPOKEN AND WRITTEN
COMPLEX SENTENCES

Shearer, Arleen Pasetti

A PSYCHOLINGUISTIC COMPARISON OF
SECOND GRADE GOOD READERS AND

FOURTH GRADE GOOD AND POOR READERS
ON THEIR ORAL READING MISCUES AND
STANDARD AND PHONEME CLOZE RESPONSES

Stahl, Steven Alan
DIFFERENTIAL WORD KNOWLEDGE AND
READING COMPREHENSION

Stockmal, Helen Christ
RELATIONSHIPS OF SYNTACTIC ATTAIN-
MENT, READING ACHIEVEMENT, AND IN=-
TELLIGENCE OF FOURTH GRADE CHILDREN

Trezise, John Mack, Jr.
EMPIRICAL INVESTIGATION OF RELATIONS
AMONG SELECTED READING SUBSKILLS

Wolfson,-Fred Harvey

THE EFFEGT OF SACCADIC FIXATIONS ON/
WORD RECOGNITION AND READING COM-
PREHENSION

Yuden, David Byron, Jr. ,

A MULTIVARIATE ANALYSIS OF FIRST
GRADERS' PRINT AWARENESS AS RELATED
TO READING ACHIEVEMENT, INTELLIGENCE
AND GENDER

Yarbrough, Donald .

THE EFFECT ON FREE RECALL OF META~-
PHORIC PROCESSING IN A STRUCTURED
CONTEXT

3 A




. -

A PSYCHOLINGUISTIC ANALYéIS OF SIXTH, EIGHTH, AND
TENTH GRADE READERS' PROCESSING OF NATURALLY
OCCURRING TEXT METAPHORS ~ Order No.DA8217493

ALTweRGER, Bess ILeNe, Ep.D. The University of Arizona, 1982 398pp.
Director: Kenneth S. Goodman

This study is a descriptive, psycholinguistic analysis of three sixth.
grade high, three eighth-grade average, and three tenth-grade low
readers’ processing of naturally occurnng text metaphors.

Subjects read a 3,667-word self-contained story. The oral reading
miscues generaled in reading the metaphors were analyzed
according to the Goodman Taxonomy of Oral Reading Miscues. Thqp
taxonomy analyzes miscues on morphemic, syntactic, and semantic
levels. Two additional categories were added to the taxonomy to
determine the miscues' effect on the meaning and metaphoricality of
the metaphors.,

Metaphors in the text wrre identified according to theoretically
based criteria, and categorized on the basis of the Metaphor Feature
Matrix,

The primary purposes of the study were to determine how
strategies apd cuing systems are utilized in reading metaphoric
expressions,'the relationship between the processing of metaphoric
expressions and comprehending of the text, and variations in
processing the different kinds of metaphors found in the text. A
secondary purpose was to tompare the sixth, eighth, and tenth grade
readers’ processing of the metaphors. Descriptive statistics such as
frequencies, means, correlation coefficieots, and cross-tabulations
were utilized in analyzing the data.

Among the major findings of the study were the following:

(1) Metaphorical expressions were processed less succ esstully than
the text as a whole. Metaphor processing involved less successiul
utilization of semantic and syntactic information, and of correction
strategies. (2) Successin processing thetexi as a whole was
positively related to success in processing the metaphoric
expressions. (3) Retelling Scores were found to be positively related
to no change in the meaning of the metaphors, and retention of
metaphoricality with structural changes. (4) Metaphor processing is
affected differently by the various kinds of metaphors found in the
text. (5) The eighth-grade average readers were more successful
processors of metaphors than the younger, moYe proficient sixth
graders and the older, tess proficient tenth graders.

Findings of the study indicate a "psychologically real” difference
between metaphorical and non-metaphorical language, agwell as
among various kinds of metaphors. Less successful procising of
metaphors indicates that violations inherent in metaphorical language
affect the predictive aspect of the reading process.

THE ORAL READING BEHAVIORS OF EARLY READERS
+ OrderNo.DA8217823

BarseRr, WiLFRep CLIFTON, JR ,Pu D The University ol Texas at
Austin, 1982. 118pp. Supervisor. Wiliam L Rutheriord

The study inve stigated the oral reading behaviors of twenty
kindergarlen children (12 boys and 8 girls) who learned to read before
entering school. Although the subjects were reading books prior to
kindergarten entry, classroom reading instruction was limited to the
teaching of letters and letter suurds, with the exception of one
subject who was allowed to read one hour per week Mean age of the
subjects was 6 years 4 months Miscue analysis revealed thai the
subjects relied primarily on semantic and syntactic cues to process
print. When the written language of the text was easily predittable,
the subjects were less concerned with focusing on mdﬁfm I words
or letters as they read, as revealed in their strategies of substituting
real words (that varied graphically in a number of positions) without
altering the meaning of the text. and omitting and inserting words that
did not change the meaning of the text When the subjects
encountered text that was more difficult (words that were untamiliar in
dddition to story content that was beyond their level of experience)
their strategiesfor word identification changed. The fewer cues the ”
subjects received from context, the more observant they became of .
individual words and letters in a passage, as revealed by the decrease

of real word substitutions, omiwons0 insertions, and self corrections
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letter by letter when contextual clues failed, they would often break
unknown words into known word parts Nonword production,
although rare, occurred primarily with untamiliar words. The nonword
substitutions often masntained the same grammatical function as the
word in the text. The subjects’ miscues and word recognition
strategies were compaied with the iesults uf a previvus study of first
grade childien wha had been tauyht ta read. Two pupular theonies of
reading were discussed Educational .npliatiuns along with
recommendations for future research were presented

Although the subjects seidom attempted to process unknown words ‘

A STUDY OF THE EFFECT OF PRE-QUESTIONS ON .
READING COMPREHENSION" AND ANXIETY FOR FIRST
YEAR NURSING STUDENTS OrderNo. DA8220190

]
Brozo, Wituiam GeoRae, Pu.D. University of South Carolins, 1982,
154pp

Purpose The intant of the study was to determine the utility of pre-
questions for improving reading comprehens.on of anxious students
The study attempted to ans«er four broac questions (1) To what
extenl are anxiely and reading comprehension related? (2) What -
effect will pre-questions have on the reading comprehension of high
anxious/low ability students? (3) What efiect will pre-quéstions have
on the immediate anxiety levels of highly anxious students? (4) To
what extent will subjects continue to use pre questions on their own?
(5) whatelfect will continued use of pre-questions have on the
anxiety levels of highly anxious students?

Subects The study participants consisted of all first year
baccalaureate nursing students at the Univegsity of South Carolina.

Method One-hundred and fifty one nursing students were tested
on the McGraw-Hil! Reading Test and a reading anxiely scale.
Subjects scoring high on reading anxi=ty and low on reading
comprehension were randomly assigned to either on€ of two
treatment groups or a control Before reading an extended expository -
prose passage and taking a comprehension test, one treatment group -
received researcher-designed pre-questions, the other received
general-type prequestions, and the control group receved no pre-
questions Ali'subjects took a pre- and post measure of state anxiety
during the experiment. Two weeks later, data were gathered from the
treatments regarding their continued use of pre-questions and
reading anxiety.

Results. (1) High reading anxiety was sign ficantly related to low
reading comprehension. (2) The researcher-designed pre questions
lowered that treatments state anxiety during the experiment. (3) Pre
questions (regardless of type) did not improve reading
compsehension. (4) The more frequently subjects continued to use
pre-questions on their own, the lowes their r.ading anxiety, (5) Two
weeks alter the experiment, the treatment group which received *
gereral type pre questions reported using them more often on thexr
own than the treatment group which received researcher-designed
pre-questions

Implications of causality and suggestions for educational practice
are made in the final chapter.

THE EFFECTS OF PICTURES AND MODE OF PRESENTATION

ON THE PHOSE COMPREHENSION OF THIRD AND FIFTH

GRADE CHILDREN OF VARYING READING ABILITIES .
’ " OrderNo.DA8221475

Chast, Martia Lowse, P D. The Catholic Uriversily of Americe,
1982. 217pp.

A literature review suggests that picture supenonty effects vary
with-the mode of presentation {orat versus wnitten), the prcture-prose
relation presented, the populaticn used as subjects, and the means of
testing employed. .

The study investigated the effects of picture presentation and
mode of presengation on the prose comprehension of third and fifth
grade children of varying reading abilities.

The suby=cts were 96 third and hith grade children, 48 good
readers and 48 poor readers, from seven private schools Good and
poor readets were distinguished by their performance on the SRA
ashievement test,

N



The experimental design was a 2 x 2 x 2 x 4 factorial with mode of
presentation, grade level, and reading ability as the independent
fdclors, and picture presentation as a repeated factor. The three
dependen! vaiiabies weie fiee 1ecall, verbatim queston recail, and
paraphrase question recall.

N The subjects were randomly assigned by grade level and by
reading abihty to one of the two mode of presentation levels. All
subjects received each picture presentation level with one of four
stories (1) story without pictures, (2) story with pictures, {3) pictuie
before the story (ad.ance organizer), ard (4) pictuies befcre the
story {preliminary successive) “resentation crder oi the picture
presentation levels and of the sto.jes was counterbalanced.

The folicwing conclusions were supported. (1) Prose leaining
outcomes depend on the relationship between picture pieseriation
and mode of presentation. For example, when the prose was |
presented without p'ctu es(ro pictures), ch'idren leained equally well
by listening and by reading Yet when the prose was piesented with
pictures{success’ve p'otures), iste~ 2rs were Letter able than readers
to produce arepresertation of what was rmeant (fice iecall) Readers,
however, were belter ab'e than listeners to produce explicitly
presented prepositians (Lebatim question recall) 2) Picture
superiority eflects depend on the refationship between the picture
presentation-adnpted and the performance measuie presented. For
example, listeners’ peformance was be'ter at the successive pictures
level, refative o the ad. ance organizer picture 'evel for free recall
and paraphrase question recall, but notfor v, batim question recall,
(3) Prose learning performance varies with reading abeity lexel and

- with grade tevel, but 2nty for certain picture presentaticns, modes of
presentation, and performance measures. ’

THE ALLOTMENT OF COGNITIVE RESOURCES IN READING
' _ OrderNo. DAB218214

1 -
Dpvis, Desoran Jo, Pu.D. University of Washington, 1982 105pp.
Chairperson. Patricia A, Nolen -

Readers' cognitive processing responses tu different difficulty
levels in micrestracture and macrostructule vaijables were examined
Microstructure sentence compunents included proposition densaty,
syntactic pred’ztability, and word recogrizability. The presence ui
absence .’ atitle elicited schema comprised maciostiucture
componentis for study.

Subjects were 156 graduate'and undergiaduate students at the
University of Washington Six passages with ambiguous content were

. computer presented one seiitence at a time. Thiee of the passages
were preceded by a schema eliciting title, and irrelevant tities
ac¢ompanied the remaining three. Sentence presentation was
student-paced and response latencies were computer recorded for
each senténce.

Reading data for all subjects and for subpopulations defined on
rate of reading were evaluated by an analysis of variance with
repeated measures. Results showed that(1) reading time was
significantly reduced when passages were preceded by a schema
eliciting title, (2) the presence of a schema title facilitated-the rate of

. reading for slow readers more than fast readers, (3) the presence of a

" schemattitle reduced the amount of cognitive resources allotted to
processing propositions, (4) as the number of propositions per
sentence increased, there was a greater ingrease in the reading imes
for slow readers than for fast readers, (5) syntactically complex
sentences were edasier to process in the schema piesent condition
than when the schema was absent, However, the effect of syntactic
complexity was not independent of word recognizability. Syntactic
complexity had a greater influence on reading time when the words
were easy torecognize than when they were relatively difficult,

Additionally, multiple regression analyses were performed in
replication of Graesser, Hoffman and Ciark (1980). When Graesser et
-als'. measures for microstructure vanables were employed, their
results were rephcated. When different measures torrword
recognizability and syntactic predictability were substituted for those
in the Graesser et al. study, a different ordenng of the vaniables was
obtained.

El{lC | | s
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A STUDY OF SOME COGNITIVE AND CREATIVE
CHARACTERISTICS AND THEIR RELATIONSHIP TO
READING COMPREHENSION IN GIFTED AND NON-GIFTED
FIFTH GRADERS OrderNo.DAB210475

DevaLL, Yvonna L, Eo D. Temple University, 1982. 122pp. Major
Adviseg:) Dr. S. E. Davis ,

The purpose of this study was toinvestigate the possible
differences between gifted and non-gifted hifth graders in the areas of
cognitive development cognitive style, creativity, and reading
comprehension This investigation was conducted to better
understand gifted children and the process of reading
comprehension in order to heip create more effeciive instructional
programs. 4

The Wntten Anaicgy Reasoning Test (Gallagher &Wright, 1977)
and the Proveros Test (Gorham, 1956) were used to measure
cognitive development, Cognitive style was imited to one dimension,
field dependence/independence, measured by the Group Embedded
Figures Test (Witkin, Oltman, & Raskin, 1971). Two tests from the
Wallach-Kogan battery (1965) were used to measure creativity when
defined as verbal fluency and umiqueness. Another creatmity
measure, the Barron-Welsh Art Scale (1949), was used to identity <
preference for complex and asymmetnical stmuti. Reading
comprehension was evaluated with the comprehension subtest from
the lowa Test.of Basic Skills (1978). Comprehension skills were
designed as hteral, interpretive, and evaluative.

Tests were admimistered to 50 gifted and 50 non-gifted subjects
during a four week testing period. Groups were matched for sex,
years in school, and chronological age.

It was hypothesized that gifted hith graders would score higher on
the measures of cognitive development, show greater field
independence, score higher in creativity as measured by the Barron-
Welsh Art Scale, and score higher in reading comprehensyon, both in
total score apd separate question type, than non-gitted fiftR graders.
A furiher hypbthesis stated that there would be no difference between
groups in crealivity as measured by two te.ts from the Wallach-Kogan
battery. .

A multivaniate analysss of vaniance, with the alpha set at .01, was
ased to test the hypotheses. A significant difference was shown when
the Wilks' lambda was used (F = 19.54, p .00001). A discnminant
functior analysis was computed as afollow-up procedure. inspection
of the standardized function coefficients revealed that the Written
Analogy Reasoning Test abstract (2nd order) score, the factual
questions from the reading comprehension subtest, and the abstract
score from the Proverbs Test contiibuted most to the diference found
on the MANOVA. . . . (Authoi's abstract exceeds stipulated maximum
length. Discontinued here with permission of school.) UMt *

COGPHTIVE STRATEGIES IN THE COMPREHENSION OF
TEXTBOOK MATERIAL: AN EXAMINATION OF MIDDLE
GRADE STUDENTS - OrderNo.DAB223776

Doaman, Janes Wituiam, Pu.D Was!unéton University, 1982. 148pp.
Chairman Bryce B Hudgins

. The study investigated whether good and poor middie girade
readirg comprehenders u~e dilferent cognitive strategies to
understand printed passages Meyer and McConkie (1973) noted
colleqe students supe rior recall of general te xt ideas over specific
details, while Ausubel (1968) demon.trated the facltating infiuence
of pass1g#2 organization This study teated theur findigs on younger
students, inferring differences in strategies from students’ multiple
choice comprehension scores on a structured “superordinale”
passage and an dnstructured "unrelated"” passage.

Seventy fitth graders, ctassied as good or poor comprehernders
based on their median lowa score, read with passages in two different
orders (order 1 = superordinate followed by unielated passage).
Their test scores underwent a 2 x 2 x 2 analysis of variance for both
comprehension levels, orders, and passages {01 kinds of ideas).

Test results supported three hypotheses. First, there was no
significant relationship between conprehension ability and
recognition of the unrelated passage ideas (order = 2). Second, good
comprehenders recognized moreg of the superordinate than the
unrelated passage ideas compared to the poor comprehenders, F
(1,66) = 6.02, p<.05 Third, students recognized more general than
specific ideas from the superordinate passage, F(1,68) = 18 57,p¢
001. Also, evidence supported an Ausubelian effect, the facititating
influence of the superordinate passage organization upon the good
cO%mprehenders' recognitiofi of the specific details, X2(1) = 11,92, p <
.001. »
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The results underlined the significance of both Meyer and
McConkie's and Ausubel's theories Successful comprehenders wuie
influenced both by the kind of ideas (general vs. specific) and alsu by
the passage organization Good students appzared to benefit fium
effective organization (or advance organizers) as well as from

" attention to tht general ideas.

The investigator concluded that many poor compiehenders could
improve their comprehension by acquinng the stiate gies used by the
good compieherders He suggested arranging passage ideas in a .
more consistent way by order of imipaitance and using such aids as
headings, organizers, and explicit instruction

"Y

EFFECTS OF IMPROVED READING OF VERB "‘AND NOUN
INFLECTIONAL ENDINGS ON THE READING
COMPREHENSION OF LEARBNING DISABLED STUDENTS

; OrderNu. DAB227084

EowaRDS, Vicki HinSoN, PH D George Feabody College for Teachers
of Vanderbilt Umversity, 1982 128pp Major Professor Richard E.
Shores

LY
Thes sfudy investiyated the effects of wmpioved ieading of verb
tense and noun nuinber inflecbiunal eidings on the htetal ieading
comprehcusion of 10 leaniug disabivd students Two types of single-
Subject multiple baschiue desigus, including a within subject acioss
behaviors design and an avions subljeets design veere vied to
demunstiale contiol uver wificchivnal e dings Students vially sead
short pac. 2yes, auseered iteialice Ll yuestins, and 1ceened
feedback and praise on their comprehiension responses daily The
expetimental phases included systematic control of one inflectional
Nh-sending (verb o1 noun), two n“eclionat endings (verb and noun), and
token reinforcement of comprehension During the intervention
. phases, instruction on inflectiona! endings included a Joze drill and
"make s2nse” instructicn, reinforce ment of targ=t words Juning oral
1eading, and Jdnll to criterion on Larget wourds. Duiing the token
reinforcement phase, studonts recuved tohens < vchangeable for
back up Hems tor conect comprehension responses.

The resuPsind’s 2ted th2timpreved reading of verb tense and
noun numberinf_ctior e digatad a posdne effect on the
comprehensznt bovizrof 8ctof 10<t, 't Comprehansion
behavior sho.. - ' the gre tostimprovens nt when both infioctc g
endings were beough! under exps imental contiol Dl to cortere o
appearedtebe t _ mosteffeltive inshiuctional procedure for traming
correctd. o imication of inficcbional €idiiys Oralreading error rate

. decreasad thiuu Jhout the study while conect rate remained st sbfe

Results were discus » Jin hight uf poychuhnguistic and applied
behavior analysia liteyature and pu e vous research which fourd that
improved re«dio; of verb tense inflectiuns had a significant eftect on

' comprebension it wa, condluded that verb tense and noun numtier
inflections app=2a. ed to have a relalionship to reading
compiehunsion Reovarch is needed to determine if a sigrficant and
consist&ﬁl relat o nshup exists betv.een morpholegical infiegtions and
reading comprehension

, SYNONYMS.UPON PROSE COMPREHENSION
OrderNo. DA8221480

EvaNs, RosrRY ALBERT, PH D. The Catholic Unt.ersity of America,
1982. 155pp.

4 This study examud the effects of induced imagery and Lynonyms
substtuted fur difficult v.ords upon reading comprehension One
hundred forty four subjects were classiied as dehet-poor, difference-
poor, or average readers Dehcit-poor readers were 2 yedr or more
below grade level in bath reading comprehension and vocabulary.
Difference-poor readers were a year berow grade level in
comprehension but vocabulary skills were on grade level Average
readers were performing on grade level in both compiehension and |

~vocabulary,
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Four eatment conditions consisted of reading two stiort stories
accumpained by instiuction to. (1) generate visual imayes fullowing
€ach paiayiaphan the onginal stones, (2) read the samestones with
wynenyms, (3) yeaeiate images fur stues with synonyms, (4) read
the oiiginal stunies. Mullowing each story subjects answered a 14 item
test of the story content,Avhich served as the dependent measure.

Data fiom the 4{cunditions) x 3(reader classifications) x 2(sex)
sandunized blocks design with two iepeated measures were anaiyzed |
with a analysis of vaiance techrigque tor1:peated measuies. The
results from this analysis showed that instiuctions to generate visval
Images aftet teading unalteied (no synunyms) stores increased
reading comprehension more for difference 2001 than for deficit-poor
readers. Ferformance equal to the difference-poor using imagery
alone, however, was observed for deficit-poor readers given

instructions to genercte visual images after reading stories with
synonyms substituted for difficult words Th€% increases resulted in
perfermance comparable to a control group of average readers given
neulialinstructions with the onginal stones. With relatively easy
stories, substituting synonyms for ditficult words ir the absence of
imagery instructions increased deficit poor reader s* comprehension
in companson to comparable subjects receiving neutral instructions
and unaltered stories Increases, independent of story difficulty, in
differdnce-poor readers’ performance was also observed with
synchymsin comparison to a control condition. Difterence poor
readers signifivantly increascd compiehens,on when instructed to
use visualimagery with unaltercd stosies in comparisonto a
comparable reader group given ncutral instructions with the same-
stories Instructions to image, however, afte. reading unaltered
storiea, did not result in increased performance for average readers
when compaied to similar readers receiving neutral instructions.
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THE EFFECT OF MESSAGE STRUCTURE ON INFERENCE
MAKING IN RECALL OrderNo.DA8224193

FITCH, MARGARET ERIN, PH.D. The University of Okiahoma, 1982,
103pp. Major Professor; L. Blaine Goss

This study attempted to determine the effect of manipulating the
struciure of & story on the production of inferences in recall, One
independent vanable, story structure, was manipulated four times.
Each manipulation was administered to one of four groups composed
of Communication 1113 students. After the presentation of the
stimulus material, a question packet was admintstered to each
student The questionnaire tapped the three dependentvanables:  ~
recall of cause, recall cf consequence, and recall of congruency, In
addition, the instrument also tapped the subjects’ confidence in the
accuracy of their answers. Analysis of the resulls revealed that when
a story node is deleted or made incongruent, the subjetts will
prodace inferences in recalling the manipulated node*The redulls
also revealed that the manipulation of the cause node has a greater
ctlect on recall than the manipulation of the consequence node.
Testing of the confidence scores ievealed that subjects were not
aware of making congruency inferences byt were aware of making
consequence inferencgs.

EFFECTS OF DIFFERENT TYPES OF WRITTEN DISCOURSE
ON BECALL BY GOOD AND POOR READERS IN GRADES 2, .
4, AND 6 OrderNo.DA8220923 °

Freeosenc, Juorth W., ED D Boston University School of Education,
1982 187pp Maijor Prolessor. James‘Flood

The purpose of this study was to learn about the discourse
processing abilities of children, differing in age and reading ability, by
investigating their ability to recall different types of discourse Good
and poor readers from grades 2, 4, and 6 read and recalled three
passages, each with a different organizational structure. These
passages represented discourse with a naggative structure, a topical
structure, and a temporal structure.

The subjects’ free recalls were scored by comparing them to the
pre established units for each passage based on a procedure ysed by
Johnson (1970) and Brown and Smiley (1977). Free recalls were
scored loindicate the tolal perceniage of units retalled and the
percentage of units recalled at each level of structural importance.
Subjects’ correct answers to probe questions relevant to each
passage were also scored. Analyses of variance and Newman-Keuls
tests were the statistical procedures used on the data.

P
T

.

/

-




E

Aruitoxt provided by Eic:

-
v

LY

The results indicated tHat for all groups recall of the narrative
discourse was significantly greater than recall of both the topical and
temporal discpurse. For the good-readers, temporal discourse
produced greater Iree recall than topical discodyse, while poor
readers had ~qual difficulty in recalling information from the toplcal
and temporal types of discourse Subjects at all grade tevels
remembered significantly moré of the important ideas than the
unimportant ideas for the narrative discourse. However, only sixth
graders shuwed significant differences in therr retention-otmpontant
versus ursmportant ;nfoimafion with tosicai and temporal discourse.

The diffeientai effeuts wi recall proguced by the different types of
discourse suggest that the structure of a textinfluences recat.
However, the diffeiential effects of discourse type on recall vary with
reading abiity. The resuits aiso suggest that the abihty to extract
irmportantinformatiun fiom a text, as opposed to unimportant
intormation, is not a general processing sk, but vanes with the
knowledge readess ha.e about the structure of a given text type
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AN
A DEVELOPMENTAL STUDY IN INFERENTIAL TEXT
COMPREHENSIGN AND MEMORY: THE EFFECTS OF PRE-
POSED QUESTION STRATEGIES ON INFORMATION ’
ELABORATION - Order No. DA8208302

GONCHAR, ARTHUR JAY, PH D The Unwversity of Wisconsin - Madison,
1981 256pp Supervisor- Professor Steven R. Yussen: .

This study investigates the inferential proces$es invoived in
children's understanding of simple stores. A prehminary modet s
proposed, based on an extensive review of the iterature on research
in text comprehension. It suggests that recall and comprehension of
information contained in text is a function of an inference processiag
méchanism, which seeks to elaborate missing information as a means
of organizing and integrating.text structural elem#ntg with previously
existing krowledge systems. It is assumed that at the heart of this

inferential mechanism is a judgment procedure which evaluates
inferential possibilities for their importance to overall text
understanding. The résearch presented in this paper sought to
detdrmine (1) if elementary school children could differentiate
between impontant (causal) inferences necessary for comprehension
and unimportant (informational) inferences irelevant to
comprehension, and (2} whelber prereading instructional strajegies
could effect infefential judgm®At, comprehension performance, and
subsequent story recall.

. Inthis study, three groups of third and sixth grade students were
asked to listen to and read story information prefaced by instructions
containing either story general questions or story specific questions,
or no questions at all As anticipated, the results revealed significant
grade level effects on all dependent measures Sixth graders recalled
more story elements, produced a greater number of story
elaborations, judged inferential possibilities more accurately, and
responded correctly more often to inference probe questions than
third graders The results also indicated a powerful influence of
prereading instructions on the judgment of importance of jnferential
possibilities and on the type of inferential elaborations made during
recall When taken together, the general finding of this study indicates
that children as young as eight years of age are able ta differentiate
between inferential possibilities and that this ability devalops further
over the elementary school years It also appears that this ability is
influenced by the readers’ goals established in pre reading
instructions Several suggestions for improving the instruction of
reading and the readabhility of text tpr children are made, based on the
implications of the present researéh findings.
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THE DEVELOPMENT OF THE USE AND COMPREHENSION OF

METAPHOR BY ‘PRE-SCHOOL® CHILDREN .
OrderNo.DAB219114

HARRIS, PATRICIA ﬂeeu. Pn.D. Texas A&M Universily, 1982. 31Qpp.
Chairmen: Dr. Helmut Esau (deceased), Dr. David H. Stewart

The purpose of this study is to investigate the child’s use of
metaphor, a topic not yet been purgued by lingu:sts concerned with
the acquisition of language. The first section of this study is a
tusturical sketch of metaphor fiom Aristotle to modern theorists. The
next twp chapters discuss the inherent importance of metaphor in .

artistic and in non artistic thought. The fifth chapter presents studies

of the child's comprehension of metaphor, while the sixth chapter
presents data collected from chjldren and fiom printed sources
demonstrating the child's use of metaphor. The seventh chapter 4
analyzes the data presented infhe sixth chapter, and the eighth
chapter presents the implications of the study, particulanly in the
education of young children. The argument of this dissertation is that
young children who are capable of symbolic manipulation are also
capable of metaphoric production and metaphoric comprehension if
the metaphor relates to the realm of the child’s experience. The
findings of the research reveals that spontaneous metaphor, those
noting similarity between disparate objects, emerge first in the child,
followed by the emergence of simile, After the simile emerges, the
more deliberate, proportional metaphor emerges.

The methodology 15 standard in the field of psycholinguistics and
child acquisition of language. There s a thewetical bas s presented,
Chapters lIL IV, and V, i which the topic is surveyed in ine existing
scholarship and the pertinent topic§, namely intentionality and
comprehension, are discussed. Next, 4 report of the collected data, in
this case drawn primarily from two subjects in detail, plus a control
goup uf fouteen subjects as well as onnted Jata fiom already
published sources is piesented, the models being'E. V. Clark, Ann
Fuleis, aud Ruyer Biown, who have all published discussions of child
languaye based on no imuie thai thiee subjects. The analyss of the
Jata aiyues [ur the exislence a.d describes the emergence of the
metaphor in the pre-school child. :

~

A STUDY OF THE DIFFERENCES IN ORAL READING
BEHAVIOR BETWEEN ABLE AND DISABLED READERS

OtderNo.DA8213029

Haratsom, MarGARET DRUMM, Eo D Oklahoma State University, 1981.
80pp.

_ Scope and Method of Study. This study examined the differences -
in oral rgading behavior'between able and disabled readers.
Comparisons were made on passages ranging from 2.5 to 4.0
between five oral reading error types (substitution, mispronunciation,
words aded after five seconds, omussion, and insertion) and ten parts
of speech (proper noun, noun, pronoun, verb, advery, adjective, *
conjunction, arlicle, preposition, and interjec on) for able and
disabled readers at both instructional and frustration levels.

‘\Aner sgreening second, third, tourth and filth grade students at
the OSU Reading Clinic and elementary students in Stillwater,
leahoma and the surrounding area a final sample of 20 able and 20
dusapled readers was chosen. All readers evidenced an instructional
reading level between 2.5 and 3.9 on the Standard Reading Inventory.
Errors made on extended passages (500 words) from the Storres of
Stuever (Revised) were the basis for the analysis. :

) Findings and Conclusions. Aithough some signiicant values were
evidenced at the .05 level, no differences were found to be consistent
across passages. Atthe instructional ievel disabled readers made
significantly more errors on Proper Noun/Substitutions on the 2.5
passage and Article/Insertions on the 3,0 passage. Able readers
made significantly more errors than disabled on Verb/Substitutians
on the 3.5 passage. At the frustration level disabled readers made
significantly more errors than able readers on Noun/Substiutions on
the 3_.5 passage. At the frustration level disabled readers made
significantly more errors than able readers on Noun/Substitutions
and Preposition/ Substitutions on Passage 3.0 and )
QOn;:unction/Omissions on Passage 3.5. Able readers made
significantly more erfors than disabled readers on Noun/Words Aided
on Passage 3.0. in terms of the broader questions of the study, the
dlgfe.rences inerror patterns of able and disabled readers appearto be
minjmal, reinforcing studies that seem to indicate that reading is a
developmental process. The findings of this study may indicate that
little difierence exists in skills exhibited by readers common to a 1
reading juvel, regardless of chronological agé.  ° . B
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A DEVELOPMENTAL INVESTIGATION OF RELATIONSHIPS
AMONG CONCRETE AND ABSTRACT CONCEPT

. DEVELOPMENT, METACOGNITION, .AND READING
COMPREHENSION » OrderNo. DAB226468

HavnES, Jacoueuine ABEL, PH.D. Umiversity of Maryland, 1982. £30pp.
Supervisor. Dr. Ruth Garner

This investigation concerns relationships anrong concrete and
absiract corcept development, metacognitive awarenes$ of concrete
absh act'concept differences, and comprehension of concrete and
abstract text, atfour age levels Thc!e!ationships amony factors,
unexplored in prior research, may help to explain student
performance on abstract topic tasks in school. .

While prior research has focused on concrete concept
development, it has excluded lihguistically abstract concepts for

methodological reasons This study, measuring cuicept developiment .

throu gh noun definition, focuses on abstract and concrcte concepts,

Recent research demonstiates the importance of metaccgrutionn
many cognitive piucesses The ability to monitor the abstiactness of
incoming irfumation and select or create appropriate . hemata may
be related to concept development level and to sugcssful reading
compreheision This study augments prior resear®h in concept
developmeat, metacognition and comptehension, and tests
hypotheses wonveining the relationships amony them.

Thiee tasts weie administeied individually to 24 subjects at cach
of the four age luvels, in countubalanced wider Cuncicte and
abstract coaept devclopment weie measured by noun defuntivn and
subsequentialings of defuutions Metacoyiition was assessed

. through a scuen step » uenee of probes desiyned to elicit a
iesponse indwating avwditiness ul conciete abstiant noun
differences Comprehension was assessed thiough answers to
multiple chiviee questivis based on a pair of g ade appivpuiate
concrete and abstiAct passages.

One wdy ANGVA s wesi € used to test Lonu ete abstiact concept

A

differen.cs and age diffeisices on definitivn and iietacogiutive Lasks,

Cuticlaton pioceduies weie used to measuie eislwnstups ameug
. age and scaies on the tasks.

Results show consistent tiends for conciete and abstiact concept
de.clopment, with abstiact concepts developing iater and a diamalc
increase in metacoynition deveioping between fuuith and sixth
grades Couelational data die iconsistent for conviete conuepts and
compréhension Moderate positive correlations. (o ¢ 01) are
consistent among abstract concept development, metacogniton and
abstract comprehension, even when other variables are controlled.

The investigator concludes that metacogmitive awareness of
concrete-abstract differences plays an imgortant role in
comprehension of abstract text. This relationship has implications for
comprehension instruction and for school curriculum requiring
comprehension of abstract concepts.

ON MNEMONICALLY-RECALLED SERIAL INFORMATION

" . OrderNo. DA8219174
OFFMAN, JOHN STANLEY, Pr.D Brigham Youn iversi

) , A g Universily, 1982.
163pp. Chairman: Paul F. Merrill N ¢

’ This study investigated the effects of verbal and/or pictonal
\ elabo[atnon on recall of.information learned using the story mnemonic

teghmque Four conditions were formed by crossing two independent
vana.bles (verbal and pictonial elaboration). the pictorial-verbal ;;roup
re_ceuv‘ed stories which were verbally and pictonally efaborated; the
pictorial group received stones which were pictorially elaboratled but

P not _verbally elaborated, the verbal group received verbally elaborated

’ sto_r!es butno pictorial elaboration, and the control group received
stongs with no verbal or pictorial elaboration.

| Efghty-.two subjects were trained and then exposed to 23 three-or-

| four item ists for one or one-and-a-half minutes, respectively.

‘t . Retentionwas measuréd immediately and then again after an eight

)
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THE EFFECTS OF PICTORIAL-AND VERBAL EILABORATION

day delay. An analysis of variance showed no significant effects (a<

- .e?:')) ftor verbal or pictorial elaboration nor any significant interaction
ects.
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» ‘THE LIMITATIONS OF GNTRASTED RHETORICAL

PREDICATES ON READER RECALL OF EXPOSITORY
ENGLISH PROSE OrderNo. DAB221289
HoRrowi1z, RoSALIND, PH.D. UnuerSity of Minnesota, 1982, 236pp.

The effects of four higher-otder rhetorical predicates on reader
recall of scigntific expository English ptose were investigated.

, Rhetorical predicates were attribution (a list-type structure), .
adversative (comparison-contrast), covariance (cause-effect) and
response (problem-solution) patterns, and a no higher-order  _
rhetorical predicate (control condition). Aithough some of thiese >
structuies have been studied in scattered samples o! languages of the
world, few empirical studies have ex: mined the role of these

- structures in written Engiish prose. Tous study was designed to
(a) testclaims in the theoretical iiterature that the adversative (a
hypotactic pattern) was the most eticient siructure in discourse
comprehensior and recall and (b) to determine whéther or not
findings 1egoited by Meyer and Freedie (1979) on the four rhetorical
predicales, using a listening mode, would be repiicated using a
reading mode. Subjects were Sth graders (in English classes) and
13th gradeis (in university freshmen composition ciasses). Thay read
and recalled one of ten passayeshat vaned by rhetoncpi predicate
and topic. . .

In this study, no main effect for rhetorical predicate was found. A
signif'cant nteraction between passage and rhetonicai predicate
indicated that some higher-order rhetoricakpredicates are better -
suited to some texts Selecled analyses revealed adversative,
covariance, and response strucltures were signiicantly more efiectrve
in facilitating recall than the control condition and the attribution -
structure, but only for one text. These findings indicate that the
effects of rhetorical predicates are not uniform across texts. Rather,
the effects of rhetorical predicates may vary by passage topic and
content, reader, and modality. 3

Th‘is study demonstrated that rhetorical predicates in short, well
organized, scientific passages may be simply surface reflections of
overall conceptual integration, without any independent function. Eor
skifled, upper 8rade readels, they may not always be essential for the
integration of content. Pgavious research examining the rhetoncal
predicates did notinclude a control condition, thus, the actual need.
for such structures had hot previously been tested. .

In sum, (a) claims for the superior efficacy of particular of these
patterns remains questionable and premature, (b) evidence points to ».
certain limitations of rhetdrical predicates as predictors of text recall.

»

EFFECTS OF GRADE LEVEL AND TASK TYPE ON
COMPREHENDING EXPLICIT, IMPLICIT AND METAPHORICAL
INFORMATION IN WRITTEN TEXT Order No.',D'A8223605

KINCADE,KAY M., Pu D Fordham University, 1982, 438 :
Liltian C. R. Re’staino-Baumann Pp. Mentor:

. Children’s reading comprehension was investi ine
the eftects of grade level, as defined by specific z?ggea tr(;?\(t;?zg e;ﬁgnme
recall task types on their recall of Explicit, Implicit and Meta'phorical
information. Tea sentence ptose passages were constructed to
controlfor passaqe content, metaphor construction, pasvage length
number of propositions and sentence length, syntactic complexity '
ggt:nt and word frequency count After reading four prose passages, N
) second and 40 Hifth grade subjrcts from a suburban school systam
IN = 80) were ausessed on either a cued of free recall Lask, Their
comprehension was evaluated on the quantity of Explicit, Inplicit and

. - Metaphorcal propostionl units they wete able 1o recover from the

oniginal texts under the two recall condions, cued and f

. . ee, and at
the two grad2 levels, second (agerrange 75108 5) and fifth (age :
range 10.2to 11 2). An analysis of the protocols rendered three
Qualitative regall scores, EXPLICIT, IMPLICIT and METAPHOR

scores, and a total quantitative score produc i
ed
scores, Total Recal score. Produced by sumning al
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A series of two way analysis of variances produced significant
main eflects for grade level and task type on each of the four
dependent variables, EXPLICIT; IMPLICIT, METAPHOR and Tolal
Reczlt scores, but no sigiicant interactions were found. Thgrhith *
grade subyects contustently tewahicd oI € Ly pesiticnal unds than the
second graders in all categones, and the cued recall condition ¥
consistently produced greater propositional recall for both grade
levels than did the freg recalt condition 1n which théy had to provide
ther qwn tetneval cues and strategies. In other words, both grade
levels benefited significantly trom the provision of external retrieval
¥ cues in the'form of structured probe questions

» The resulls clearly demonstrate the abiily ol second graders' to
complete abstract metaphoncal and inferentidl icasoning when the
task s appropnately structured for their specific ievel of cognitive
deveiopment VWhile young cnidren do expeneace difficulty in
expressing thewr thoughts and (n retrieving the appropnate »
information on their ow.n {free rec all), they can effectively utiize
exterr.al memory retrieval coes In fact, appropriate retrieval cues *
..are essental f6r consistent expression of metaphorical
understanding.
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. /HIERARCHICAL RELATIONSHIPS AMONG COMPONENTS OF
READING ABILITIES OF BEGINNING READERS
’ ' OrderNo. DA8216442
KNiGHY, Catarine Curnig, Pu.D. Anzona State University, 1982,

~  206pp.

’

This study examined hierarchical relationships amongthree
developmental components of reading ability {a) semantic skills,
(b) phonological skills, and (c) visual graphic skills. Hierarchical
relationships among the skills were examined_to characterize and
compare the acquisition of reading skili& in normal and below grade
level beginning readers In addition, a developmental schema of word
reading skills was presented as one way to conceptualize the
acquisition, differentiation and integration of beginning reading skills.
The schema is characterized by a hierarchical ordering of basic
reading skills reflecting semantic, phonological, and visual graphic
companent abilities. The development, change, differentiation, and
integration of skills is described in terms of skill theory, a
conceptualization describing the development of cognitive
hierarchical synchromes. One hundred twenty first-, sécond-, and
third-grade children were tested. Of these, 30 children (approximately
10 from each grade) were identified as below grade level readers.
Children were individually tested on seven tasks for each of 16 word
items. Word iterhs ranged in difficulty from preprimer to late third-
grade levels. The tasks tested were: Verbal definition, picture
identification, letter naming, aural rhyming (recognition), oral rhyming

. (production), reading recognition, and oral reading of words.

Results indicated that children's performance on tasks was
hierarchically ordered. For the tasks tested, the most basic levels of
the hf&rarchy (and hence,'prefequisite to more agvanced tasks)
included semantic skills, ewidenced by producing verbal definitions

. and matching spoken words to pictures. Such semantic skills were
found tobe a precondition for identification of individual letters, and -
recognition of phonological (i.e., rhyming) and visual graphic (letter)
groups Ultimately, all these skills »ykre apparently successfully
encompassed in capacities to rhyme and read orally. The hierarchical
relationships between and among skills varied across reading levels,

stimulus items (words) and subjects. Different skills relationships were
found for different items even within the same child. Evén so, within
the limits of the study, the data were generally supportive of an overall
hierarchical ordering of skills, with definitional tasks most basic ahd
oral reading most advanced. These findings were consistent with the
(> developmental schema presented.
]
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THE RELATION OF PAUSING ABILITY -AND,
TYFOGRAPHICAL CONDITIONS TO READING
COMPREHENSION .OrderNo. DAB226775

Leauenica DuRaND, MaRtHA, PH.D. New York Universfgy, 1982. 140pp.
Chairperson. Professor LiaFleisher S

The purpose of this investigation was twofold. First, it aimed to ~
study the work grouping abilities of Difference readers, that is, ot
readers with adequate decoding skills but poor comprehension
abilities The second and more practical purpose relerred to tha
elfects of typographically arranged text on the comprehension scores
of the same group of readers Participants were 171 seventh graders .
from seven junior high schools in Brooklyn, New York, who were
homogeneons in regard to socio linguistic criteria and decoding
accuracy but varied in their comprehension peformance.

In order to addressthe first purpose, the ability to group words
was measured by having the students mark thewr own pauses whén  «
reading (pausing ability measure). Pausing ability scores were then
related to pretest reading comprehensioffas maasured by the recall
of main ideas of a Japanese folk story. A low but significant  , -
correlation at .05 leve] between these two measures was found. -
Supplementary analyses ot the relation between gra amatical pausing
ability and the reading measures used in the Study.suggested that
there might be a differential role of punctuation in tomprehension of -
narrative versus expository prose atthe seventh-grade level.

The second purpose of the study was tested by using a multiple
hierarchica' regiesaion to analyze the relatidnamong thé pausing
abilty Scores, pretest reading comprehension, dnd typographical
condition (standard or meaningtully grouped text) on the recall of
main ideas. Subsequently,’a similar analysis covarying pausing ability
scpres wascarried out to determine if typdgraphucally grouped text
would prdduce thé same Yositive effect on reading comprehension
reported by previous studies. The regults of these tests were
nonsiginficant. The inconsistency of these findings with prev-ous
fesearch s discussed in relation to differences in the methodologies
used T

The results of this study indicated further testing of the word group  w
abil-tes of Difference readers is needed. In addition, research on the
elfect of typographivally giouped text on comprehension should aim
to reconcile the differences in indings between this study and
previous in,estigations.

.
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COMPREHENSION OF THE DIRECTIVE PRAG(MATIC .
STRUCTURE IN ORAL AND WRITTEN DISCOURSE BY
CHILDREN AGES S1X “TO ELEVEN Order No..DAB212014

LIEBLING, CreRYL 3aPFARORT, PuD  Uiiversity uf Callorma, Berkeley,
1981. 244pp.

This study'reports findings on the ability of first, third, and fifgh
grade children {o comprehend the dire-ctive pragmatic structure
embedded within spoken and written narratives Three levels of
pragfatic competence recfprocity, reflexivity, and reasoning fwere
identitied The study examined two major. areas First, the .
development of alternative discourse processing strategies which
elementary school age children utihize in responding 1o and
recognizing appropriate language vsage in social context, and
second, the influence which discourse i ode, spoken or written, has
on effective utihzation of alternatve-processing strategies in
discourse comprehension. .

Sixty chiidren, twenty from each of gratles one, three, and five and
between the ages of six and eieven, were asked to histen 1o a set of six
stores presented orally vath accompanying pictures and read a set cf
Sx slones pie s nlh d without pictuies Cach story contaned a
ditective aus yued o L of thive calegunss vaying in degree of
explilitness Fullt winy the presaidation of vach slory, Questions
related 1o e pragmalic competence levels were posed. .

Stung supp ot fun the theutelical existence of thiee pragmatic -
compelence levels was found Onl evel ), reciprocity, children in all
grade levels were gqually capable of tesponding te and identitying .
directive inlent across directive categories within the spoken Ay
discourse format On the wnitten drscourse presentation, however,
children in grade five were significantly more able than children in
grade one {tp,q, = —4.81,p < 05.Cl-4.95 + 2 55) and grade three
(tpunn = -291 p. < .05, CI+3 & 2 55) in responding to and
recognizing directive intent across directive.categories. First and third .

L

. graders. thus, were not as sensitive as fifth gradérs to the ways an

author conveys meaning primarily through language choices in
written discourse. .
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On Level 2, reflexivity, children in grades three and five pedormed
significantly better than children ir grade one across directive
categones and discourse,modes (1vs 3' tp 5, = 831,p < 05,C
~1355%2404,1vs S tp,,, = 1037, p£ 05,ClI-169 % 404)
Children in grades three and five v.ere mare sensitive than g. ade one
childrento the range of directive paraphrases avaitable {o speakers or
writers representing their points of view in language choice,
regardless of discourse modalty ‘or directive exphicitness. . .
(Author's"abstract exceads shiputated maximum length Discontinued
here withpermission of author ) UMI
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IDENTIFICATION, SEMANTIC ENCODING, AND TEXF
ORGANIZATION IN READING COMPREHENSION

LoGan, Rusy Eireen, Pu D Universily of Southern California, 1982
Chairman’ Professor Robert L Baker

, Problem Wiener and Cruwci (1967} have develupe:d a difference
mode! to desciibe readers whoote passage compiehiensiun s puu
even thouh the s posueis aduquate vuu:iuldly aud word
. identification skills While text manpulatiab stiategies have frequeiitiy
been succe.!ulinimp. oving the compiehensworof diffeiguce
, readersattty Mijh school and culleye levels, the effects of suth
techniques d. ing the popnd when students aiv acqualing 1eading
¢+ Skills have n.t besnsyate iatically studied Conceptuaiized withun the
- Wiener and Croiner mudel, this investigation was cunceined with the
effectiveness of passive practice with preoryanized text and
.instruction in perception of phiast boundanes un the reading
comprehénsion of young diffeienice readers.
+ Method _An Experimenal Group-Control Group design utilized 88
" “fourth grade Studehts functioning at or above the fiftieth peccentile in
" vocabulary and wo(d identification skills. They were designated as
.. good or difterence readers differentiated by reading comprehension
' scores at or above the sixtieth percentile (good readers) or at or,
below the thirtieth percentile (difference readers). After training with
reading material Using (1)-regular paragraph format, (2) text
organized with ong phrase per line;or (3) instruction in perception of
-phrase boundaries, students were administered-a reading
comprehehsinn test Data were subjected to analysis of variance.

.
.

' ~Conclusions. (1) The comprehension of difference readers
exposed o preorganized text and those instructed-in perception of
phrase boundarnes was not shown to differ signficantly from that of 2
control group of difference readers, and (2) good and difference
readers trained under passive praclice and instructon conditrons
were not shown to differ in thejr performance on a standardized
measure of reading comprehension,

Recommendations. (1) Amodified replicalion of this study should
be undertaken which woulld include an oral reading pretest to dentily
students deficient in text'qrganization strategies, (2) future research\
should include use of a clinical approach with a very limited sample to
validate the difference modei for young readers, and (3) other.text

.. organization strategies based on constructs derived from different

*  theoretical positions should be developed for implementation with.

young, difference readers. : .

N .
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THE EFFECTS OF SELFCTED VARI;\BLES ON MISCUE -
. PATTERNS OF ADULT READERS OrderNo.DA8219121
i
|

IS

LonGNIoN, Bonnie Owney, PH.D. Texas AGM University, 1982, 292pp.
Chairman: Dr. William H. Rupley’ : .

This'investigation was structured to examine the reading- .
strategies of adult réaders and tc examine the many possible sources
of variance for producing miscues. This study investigated the :
reading strategies of three groups of aduit readers: 20 Adult Basic
Education students, 20 high-risk college fréshmen, and 18 college
senior Education'majors. ' <

.
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Data were collected from three separate activities: information
obtained front an interview, performance on the Lorge-Thorndike
Inteiligence Test, and oral reading performance on an informal
reading inventory. The Reading Miscue Inventory (RMI) was used to..
analyze miscue patterns. Fourteen predictor variables were examined
in this investigation: (1) text length, (2) interest, (3) familiarity with
the style, (4) familiarity with the content, (S) bilingualism, (6) level of
reading maturity, (7) non-verbalinteligence, (8) verbalintelligence,
(9) conceptualization of readinyg, (10) group memberghip,{11) age,
(12) number of years since subject had enrolled in a formal - :
educational setting, (13) time spent reading weekly, and
(14) readability. : .

Nine criterion measures were used in this study:

(1) graphophionic acceptabliity of miscues, (2) syntactic acceptability
of miscues, (3) semantic acceptability of miscuse, (4) percentage of
corrected miscues, (5) percentagé of miscues resulting in serious
meaning loss, and (6) percentage of miscues corrected that had
earlier resulted in a loss of meaning. Performance on the questions -
following the reading of each selection yielded three other criterion
measures: literal comprehension, inferential comprehension, and
critical comprehension. Several analyses were used to explore the
relationship between the predictor vanables and the cntenion
variables, All fourteen predictor variables were used in the nine
regression models created. Stepwise regression analysis was used to
rank order the predictor varlahles’ importance to each model.

Results of this study supported many of the findings of miscue
analysis research, that studied children’s reading behavior. Misgues
varied as d funiction of a combination of many factors. Readability of a
selection to a specific reader prowided the most vanance in the .
production of miscues. This study supportedthe notion that miséues
were influenced by the interaction of text and reader vanabies.
Miscues also varied across text. Readers tended to rety more heavily
on the context of the selection to provide meaning as they progressed
through thetext. o

-

READING PROCESSES' OF SKILLED OLDER ADULT
READERS

MacLeay, MARGARET LowisE, Pr D . McGill University (Canadal, 1982

A.n iterative case study approach was used in thig investigation pf
reading processes used by mature experienced readers Six retired
:tc:;fr\r?;léiachgres ((ja%ed 55 plus) were intervie wed to obtasn

ensive dala on their reading interests, att!_ e
_reading habits A combination of mogdnfned clozeaand;tufﬁggd tletong
introspection procedures were used to examine the reading !
behawo!ng, exhibited across multiple and vaned texts.

Scoring procgdures were developed which cansdered sontence,

* partialtext, and whole text leve! acceptabihty of moditied cloze

responses As well, a framework which considered whether

redponses were mainly text-bayed or know'edge-bdsed was

developed for analyzing the guided introsp_ction data -
Results indicated that aithough attitudes towards reac'fmg were

constant across total Wfespan, reasons for reading and reading

" interests chianged Differences in processes used to comprehend text

were apparent across both subjects and terts Subjrets exhibited ‘
similar sentence apd partial text scores, bul whole text level scores

_ differed. Guided introspection protocols indicated mamly inler active

response processing rather than ether text based or knovtedge- -
based processing. Mode of processing changed acios teats
depending on reader interestin text topics, | .

Results indicated the value of the iterative case study design for
obtainir.g intensive data.on reading processes Ag well, the
:)rocedur_efs develfped for ¢ollecting and analying data were useofyl
122;3:::3rnng how readers censtruct and reconstruct meaning as

* v
Ca .
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THE EFFECT OF REFUTATION STRUCTURE TEXTS ON THE
‘READING COMPREHENSION OF MIDDLE GRADE POOH
COMPREHENDERS OrderNu DABR22442

MaRiz, KA'mEnms. Px D. Columbta University, 1532 192pp

This study investigated several questions regarding the
comprehension of Refutation structure texts Pelutation struclures
found commonly in middle grade reading matcngl are texts m which
the author refutes a misconceplion he or she agsumes s held by the
regder.

.




Three different versions of Refutation texts were uses in the study.
R1 and R2 texts both made dueclirefeience to @ misconce phons with
R1 texts stating the misconception before the refutation and R2 texts
reversing this order. R3 texts contained new information that refuted a
misconceplion bul made o direct reference to it Ri texts existed in
two conditivns (1) the reader had tne miscorceptdn retut-+d by the
text (Condition HMy, (2} the ieadvt did not have the miston epion
(Conditivn NHM). The study invesiigated the efiecis on
comprehension ol these two condiions and the difisient types ot
refutation structuies It aiso investigated the relaticiship berween

+ comprehension and the use of linguistic cue words

There were 20 fitth and sith giade subedts (dentified as pous
comprehenders by a teot and discusswen with thed teacheis These
subjects were knowr to hiave nusconceplivis based on ther
responses tu Yes No questions fior a previously administeied
questionnave Each studentics2 24 teats € R1 (Conuition HM,, 6 K
(Condition NHM), 6 R2 and 6 R3

(S
The texts weie read aloud by the subiects Alier reading each texf,

the child was asked for an vi1aliccall. He or she was then ashed the
Yes No question fiom the yueslvandige that had been the baas of tne
construction of the teat He o s'ie was alsu asked to support the
answer with information froni the story

The childie » made littic use of higuistic cue wordsin the recalls,
often including both the misconception and the new information
without any indication that they recognized the contrast Recalls did
not differ across the text types, but answers to the questions did
However, informatior: ‘rom the question interacted with puior
knowledge and information from the text to affect compiehension

COGNITIVE PROCESSES IN CHILDREN'S TEXTUAL
INFERENCES OrderNo. DA8218921

Micuers, Mariann ELizasets, D.Eo. The Pennsyivania State
University, 1982, 209pp. Adviser: Francis J. DiVesta

This study investigated children’s textual inferences. Readers from
grades 3 and 6 made conceptual and transitive inferences from text.
Conceptual inference problems, each solved by the identification of a
concept, and transitive inference preblems, each solved by the
determination of a linear relationship among terms, were individually
embedded in textual passages. Tne passages vaned according to the
(a) presence or absence ofstatements irrelevant to the'inference and
{b) sequence of statements relevant and statements irrelevant to the
inference Following each passage inference tests which required
readers lo either generate the inference spontaneously or to evaluate
alternative inferencgs (inferential cues) were administered.

The findings indicated that age related improvement was grea.er
for conceptual inferences than it was for transitive inferences.
Readers made conceptualinferences faster than transitive inferences
when they were given inferentia: cues. Extratextual knowledge

presumeg‘to be tundamental to con ceptual inferences but minimally
involved in transitive inferences was theorized to account for these
elfects. :

. Readers made more textual inferences with inferential cues than
}Mthout them Inferential cues facilitated inferences to a greater exient
in younger readers than in order readers. These findings suggested
that older readers were mcre apt to demonstrate their inferential

Competence than younger readers.
. lIrrelevantintormation hindered inference construction when all
irrelevant statements preceded all relevant statements and when
irrelevant statements were alternate <} with relevant statements in text.
Inlerence§ were made from passages of only relevant statements and
passagesin \yhnch all relevant statements preceded allirrelevant
sta}ements w.lth comparable ease. Thus, readers were less distracted
by irrelevantinformation in text when it was encountered after al
relevant statements were read. The sequence of statements relevant
and staterpents irrelevant to the inference did not affectinference
construction. The extent to which these findings may have reflected
sclective attention to relevant information wasdiscussed.

In summary, the evidence from this research indicated that the age
of the reader, implied text content, inference test methods, and text

characteristics affect textual inferences. Furthe .
were outlined. r studies on this topic

ERIC ' 1o
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A PSYCHOLINGUISTIC ANALYSIS,OF EARLY READING
ACQUISITION. SIX CASE STUDIES Order No.DA8B218298
MiNo-GaRces, FERNANOO, PH.D. Georgefown University, 1981. 189pp.

This dissertation proposes two hypotheses. The first hypothesis
“states thatreading acquisition is, like language acquisition, a matter
of symbolic thinking, and that reading acquisition can and should be
accomplished at the same time, and at the same age, aslanguage
acquisition. The second hypothesis is that Early Re ading does not
conflict with Piaget's stages of cognitive development, butis
congruent with them. w
To test the hypothe. s to the extent that the case study approach
can test hypotheses, six case studies of early readers are presented.
.The data gathered from the six case studiesis analyzed
psycholinguistically. The six cases, besides supporting the
hypotheses, provide a data based interpretauon of Early Reading.

_ EarlyReading is a complex developmental process whichinvolves
not only reading, but also cognitive de.elopment, perceptual
development, and language acquisition. Thus this dissertation
reviews not only Piaget's theory of cognitive development, but also
theories of perceptual development and lanpuage acquisition. Early
Reading and teach:ng Early Reading are defined. The two methods
used to teach Early Reading to the subjects are presented, the Lado
method and the Montesson method. An explanation of the Preschool
Language Scale (Zimmerman, Steiner, and Evatt 1963) which was
wsed for the subjects' language analysis, is also presented.

Chapter i presents an introduction to the study. Chapter Il contains

a review of the related literature. Chapter lii gives information about
the subjects and presents the data gathered from the six case studies.

Chapter IV is the core of the dissertation, where the datais
psychoi.nguistically analyzed, taking into consideration the theories
presented in Chapter Il. The hypotheses are proposed, discussed,
and tested.

“hapter V presents a summary and the conclusions of the study.

Fur.aerinvestigation s encouraged an= -ccommendations for it are
given.

THE EFFECT OF INFORMATION ABOUT SENTENCE
CIERENTS ON CHILDREN S OBSERVATIONAL LEARNING
OF A SYNTACTIC RULE Order No. DA8222967

MongGuLss, Susan Spies, Pu D City University of New York, 1982,
106pp Adviser Professor Barry J. Zimmerman

The presenticsearch focused on examimng the eflectiveness of
ve'rbal modeling in piumoting comprehension of a syntactic rule. The
Primary purpose of the study was to test the hypotnes:s that receving
infoimation about the content of modeled passive sentences heips
childiento undeistand the meainng of thuse sentences and to induce
the syntactic rule governing them. The second purpose was to
replcate Bicwn's (1376) finding that modeling suppiemented with
concicle enactive referents leads to syntactic rule iearr.ng.,

Nursery school children were pretested for comprehension of
reversible passives. Children faihing to demonst: ate comprehension
skill were randomly assigned to one of four experunental conditions
or to a no-rodeling control condition Children in the expenimental
conditions received modeling treatment. They heard passive
sentences embedded in a novel story which contained no extra-
syntactic clucs to sentence meaning.

Before modeling. chidien in the rejevant information conditions
flistened to descriptions of the dispositions and probable behavior of
the grammatical agents and objects of the modeied sentences.
Youngsters in the irrelevant information conditions heard information
aboul the story chaiacters but iieievant to the actions described by
the r odel Modeling with enactment subjects watched the model use
toys to demonstrate the actions named in the modeled sentences.
The presence or absence of enactment was factonally vaned with the
two types of prior information One posttest assessed chidren's
understanding of the story sentences Two addibional posiiests
measured tra,.sfer of learning.

The data were analyzed in a multivanale aralysis of covanance
with pretest score as the covanate. A sciirs of compansons between
children in the modeling conditions und the no modeling controis was
also made The pattern of results leads to the conclusion that the
combirilion of puoar relevant infurnination and enaciment, and not
either vanable alone, constituted the crucialiactor in syntactic rule
learning. The results are discussed in terms both of the subprocesses
held by social learning theory to be activated during learning by
observation and of the social learning research on language skills.
Implications for education are also discussed.



THE IMPORTANCE OF PHRASING TO READING
COMPREHENSION OrderNo. DA8215749
Ok, .1HEIMER, VIRGINIA LAYTON, E0.D. Columbia University Teachers
College, 1982. 85pp. Sponsor. Anne Selley McKillop

assumed that phrasing provides informa.tion necessary
to rzggirsmg,:gmprehension over and above that which'ls? provndgd by
word knowledge alone, and tested a meth_od of organizing textinto
phrases which improved the comprehension of poor r.mddle sghool g
readers without improving the acc  acy or automaticity of their wor

ification skills. ) .

ider'}t;\';cstudy aslked the following questions: (1) Will prearranging
text into phrases which are visually separated from each other ders?
improve reading ccmprehension for good, average, Or poor retz:‘ er;sc;
(2) If so, will the amount of improvemgnt be different for easy :n r
difficult reading material? (3) Will the improvement for poor res;i)d ers
be greater for those with more accurate and/or automatic decoding

skills?

i . initi ding tests
ehension suttests of the Gates Ma_c(?m:t_ue readi S
wer(ex;)r:‘gented to middle school students ranging in reading skill

level from the second to the eighth stanine, in both regular and

visually phrased versions, in which phrases were separated by wider
linear spaces thansingle words. Qomprehens:on scores on the L
reguisr and visvally phrased versions were compared for each
student. Word recognition times and accuracy scores were also
coliected for asenes of easy and hard words, as well as for a graded

word list.

A correfation coefficient of -.45 was computed between Gain
scores (difference in number-correct between Phrased and
Unphrased versions) and reading comprehension scores. The
relationship was the same for easy or difficult reading matenal.

Analyses of variance of Gain scores by reading comprehension
group showed that poor readers alone were helped by visual
phrasing Good readers, on the other hand, were marginally impeded
in their comprehension of more difficult reading material. It was
speculated that the unfamiliar visual presentation might have
disrupted their otherwise smooth syntactic processing

Correlation coefficients, computed between reading level and
Gain score and degree of automaticity and Gain score, showed httle
relationship. Apparently, improvement in reading with visual phrasing
is not greater for more accurate or more aytomatic decoders,

The study repeated the findings of Perfett that decoding timeis
inversely related to reading comprehension, However, the results did
not support the ~trong torm of the decoding sufficiency hypothesss,

EFFECTS OF VARYING PROTOTYPICALITY AND
ARGUMENT-REPETITION ON SENTENCE COMPREHENSION
BY HIGH. AND LOW.ABILITY READERS

OrderNo, DAB223588
PieRcE ANTONACC), PATRICIA ANNT JORN, PH D Fordham U~iversity,
1982. 315pp Mentor: LihanC R Re<taino-Baumann

The purpose of the study was to determine the effecls of varying
word concepts in sentences ¢n the ccmprehension of bigh- and Jow-
ability readers Word conce pts were vaned on two factors:

(a) degreeof category menbership and (b) number of tepetiions of
QU anmonts

Category membership was operationalized by admiristening the
Protetypicality Rating Scale (PRS) to & group of students similar to the
subjects in the investigation Their ratings yielded data which
determined the prototype and nonprotetype concepls from each

- semantic category

Atotal of 40 target sertencos was constructed from the word
concepts that vared in degree of prototypicality There aeretour
sentence lypes (a) prototype with two repetitions ¢f arguments,

{b) prototype with no rep< titions of arguments, (¢) nonp-otatype with
two repetlitions of arguments, and {d} nonprototype with no
repetitions of argument, The sentences were constructed to contain
atext base of five propositions and thre= difterent arguments

One hundred twenty sixth grade students from & middie school in
Yonkers, New York, were randomly sel :ted and classified as high- or
low-ability readers based upon their con:prehensivn scores on the
Metropolitan Achievement Test.

The targel senter=es were presented one at a time to the subjects
who were tested for immediate free recall A three-way analysis of
-"'-‘Q—‘e with repeated measures 6n prototypicality and argument.

l Cm was performed on the number of propositions recalled from

E K et sentences,

Aruitoxt provided by Eic:
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The major findings indicated that recall was better for. (a) h‘ig_h
ability readers than for low-ability readers, (b) sentences containing
prototype word concepts than for thuse with nonprototype word
convepts, and (¢} sentences witl twu repetitiv s of arguments than
for those with no repetitions. Furth s, comprehension of iow ability
readers was facilitated to a greater degree thun comprehension of
high abiity readers by both type s of sentences, those contaming
prototype word concepts and two repetitions of argumients

A major conclusion suggested by the results of the current
investigation 1s that text containing prototype word concepts and
repetiions of arguments facilitates reading comprehension Further,
such text beaelits the comprehension prozesses of the unskilled
reader to a greater degree th.an the skilted reader

EFFECTS OF COGNITIVE STYLES ON INFERENTIAL
READING COMPREHENSION OrderNo.DA8223266

Pi1Ts, MuraAY MAuGHT, PR D, University of New Orleans, 1032.
180pp.

The study inve«tic atnd the relationships ainonyg three cognitive
styles and inferential reading comprehension abibties under
conditons of varying schema availability The predictor vanables
were grade level, and four aserecmants of three _ognitive styles The
¢riterion variables were < _ores on two sats of inferential
comprehension questions, referring either to passages about familiar
events and places or to pacsages about unfamiliar events and places.
It was hypothesired that shyle influences inferencing ability and that
somewhat differ nt cognitive precesses underhie inferential
comprehension of pragjes invelung varying schema avalabihty.
Hypotheses were tested at the 05 level of stalistical significance.

Subjects were fourth- hith-, and sixth gade students fron two
metropolitan schools in New Orle: 1s Because IQ s an admission
standard at both schools the subjects were relatively homoyeneous
with respect to intelligence Testing was cunducted over a two day
period for about 60 minutes each day.

The data analy<es included factor analysis of style scores, latent
trait analysis of roading comprebension scores, and stepwise
cancniral correlation anatysis of mullivariate relabionships between
the criterion and the predictor variable sels The results suggest that
although cngnitive prece: ses involved in comprehension of both
schema-availabla and <«chrma Jnavaioble passages are refated, the
processes are also semu what different Since the canonical
correlation (Re = 62) among the two vanable sets s statistically
significant, and is apparently educationally sigmificant as well, the
results also suggyest that cognitive styles mediate some
comprehension processes. The results suggest that instructional
strategies, includir.g in~truction of comprehension menitoring <kills,
right be usad to improve children's comprchengion abilities.

SECOND, THIRD, AND FOURTH GRADERS®
COMPREHENSION OF SPOKEN AND WRITTEN COMPLEX
SENTENCES OrderNo. DA8215962

RicHgrets, Donalo JAMES, PH.D. The University of Wisconsin -
Madison, 1882 249pp. Supervisor. Professor Wayne Otto

Traditionally, investigations of the relationship between oral
language and written language have sought to identity the
contribution of oral language ability to acquisition of reading ability—
This study investigated the contribution of emerging literacy (ability to
read). tgvthe acquisition of language ability, specihcally to the

teaching of reading and language arts,
Thirty-two second graders, 32 third graders, and 32 fourth graders
were individually tesled for comprehension of passive cleft and
passive Pseudocleft sentences with relative clauses--markers and
auxilianes, using a picture selection test in which the input sentence
was no longer available to ejther listeners or readers at the tme of
their selecting a picture. Sentences were either spoken or written and
either easy or difficult Those whose noun-verb-noun relations are
according to expectancy (lexical items) were judged to be easy, and
those whose NVN relations are contrary to expectancy (syntactic
items) were judged to be difficult,

1.




Pianned comparisons of means on written lexical, written
syntactic, oral lexical, and oral syntactic items indicated support for a
predicted interaction between grade and mode of presentation of
syntactic items, an effect of sentence type (whether lexical or
syntactic, and an interaction between grade and sentence type of
written sentences. While no support was found for a predicted eftect
of grade in comprehension of syntactic items, Schelfe compansons
:?dicated an effect of grade in comprehension of written syntactic

ems.

Subjects’ preferred mode of presentation of dithcult tears
changed betwern second and fourth grades in the direction of a
preference for written sentences, and there was no match in
performance on easy wntten items for improvement in
comprehension of difficult written stems. This suggests thatthe
imporiant difterence in reading performance between second and
fourth grades s n ability to process syntax and that iteracy
contributes to that ability.

A PSYCHOLINGUISTIC COMPARISON OF SECOND GRADE
GOOD READERS AND FOURTH GRADE GOOD AND POOR
READERS ON THEIR ORAL READING MISCUES AND
STANDARD AND PHONEME CLOZE RESPONSES

OrderNo. DAB216888

SHeARER, ARLEEN PaserTi, Pi D University of South Florida, 1982 |
200pp Major Professor Donald D Neville

The purpose of this study was to examine knguistic cue usage by
good and poor readers A secondary purpose was to compare the
standisrd and phoneme cloze procedures to oral miscue analys:s.

Subjects were second grade good readers ano fourth grade good
and poor readers. The researcher Jentified subjects based on test
scores and a teacher rating and randomly assigned the subjects to
one of three test forms.

Test passages were used intact, for the oral analysis, and as cloze
procedures with 50 deletions using a fifth-word pattern. The phoneme
cloze included the first phoneme of the deleted word.

The researcher scored all cloze responses and oral reading
miscues according to their semrantic and syntactic appropriateness
Oral reading miscues were also analyzed on their graphic similanty to
the text word.

The linguistic analysis conducted on the errors resulted in six
categories; synonyms, semantic and syntactic, semantic and not
syntactic, syntactic, nonsense, and omission Each subject’s
responseswere categonzed into one of the categones and
percentage error scores were determined

Two linguistic categories revealed quaiitative differences between
good and poor readers. The syntactic and nonsense errors were
significantly different for the two fourth grade reading groups “he’
good readers showed a higher mean score on syntactically
appropriate errors and a lower mean score on the nonsense errors
than the poor readers in the fourth grade. A discriminant analysis with
all three groups showed the discriminant function using syntactic and
nonsense errors as the dimensions to discriminate better than chance
for all three test forms.

Quantitative differences between groups were different depending
on the test form used. The cloze test showed r.o quantitative
differences between fourth grade good and poo. readers, but the oral
test did have significantly ditferent scores for the two groups.

The major implications for future research and practice include
the use of the syntactic and nonsense variables as predictors of
reading fallure, the use of the cloze as a diagnostic too! for context
clues, and the use of the phoneme cloze over the standard ¢'oze to
determine reading fevel.

Q
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DIFFERENTIAL WORD KNOWLEDGE AND READING
COMPREHENSION Order No. DA, 223232
StanL, STeven ALan, Eo.D. Harvard University, 1982 179pp

The relaonship between aord knowledge and reading

“comprehensor is well establ.shed This pay et explores one

fypothews reyaiding the nat's of that relatonship, that greater
knowledge of word meanings directly enables better text
comprehension.

Areviea of the literature suggests that we ha.e two types of
knowledye about words we kiow, "definitivng™ or kuowledge of how
a word relates to other words, and ' contextua!l”™ or knowledge of how
aconcept s realized in context It was further suygested that
vocabulary instruction which included both deliniticaal and
contextualinformation would te mure effe Ltive than insh uction which
included only definitional intormation, on both reading
comprehension and vocabulary postivsts

To test these hypotheses, 28 average filth grade readers ware
taught three lists of 10 words each by three methods, a definitional, a
mixed, and a control treatment Four postlest measures were used to
measure comprehension and vocabulary

On the comprehension measures, there was evidence thal both
vocabulary traiming treatments improved reading comprehension skill,
but the two training treatments did not differ significantly from each
other Onthe vocabulary measures, the differciices between the two
training treatments were simifarly not signiticant

The hnding that vocabulary instruction did appear to improve
reading comprehension skill was contrasted to earhier studies which
did not finid such an effect It was suggested that the mear.ures used
in this study may have been more sensitive to the elfects of
vocabulary training than thos# used earlier

Two possibie explanations were proposed for the similarity in the
effects of the two vocabulary training treatments. First, analysis of the
actual inshuction gicnn the classiooms suggested that the students
ir *he defuntional treatment may have either got a sentence context
from the dichioniary 01 geuerated it themselves in class discussion,
Thus. the content of eachleason did nct diffe ' @s much in practice as
intended Second, it was suggested that b th e atments required
similar ty; 2s of cogiulive processing by the studerds. possibly also
leading to similar results

RELATIONSHIPS OF SYNTACTIC ATTAINMENT, READING
ACHIEVEMENT, AND INTELLIGENCE OF FOURTH GRADE
CHILDREN OrderNo. DAB213180

StockmaL, HeLen Christ, Pu.D. University or Pritsburgh, 1981.
273pp.

Three aspects of language interrelationships were investigated.
degree of relationships among selected variables, patterns of
relationships among syntactic competencies, and the role intelligence
has in grouping syntactic patterns.

The sample of 143 fourth grade students came fioin a suburban
school district 1n southwestern Pennsylvania. Raw scores on the
following tests measured language vanables. wiitien Senfence
Construction Test (SCT), Level C, a diagnostic measure of 19
subskilis developed at the University of Pittsburgh by Sarainetal.,
orai SCT, Level C, a corresponding instrument deveioped by the
investigator, Comprehensive Tests of Basic Skills, Level 1 reading
subtests of vocabuiary, comprehension, and totai reading, and the
Slosson /ntetigence Test. 1est rehability of the written SCT was .90,
determined by Kuder-Richardson Formuia 20 which also ievealed a
reliability of .76 for the oral SCT.

Correlations among all six general language-related measures
(.61 - .66 with written syntax and .49 - .59 with oral syntax) were
positive, significant at .001. Several correlations among specific
subskills 1n both wnitten and oral syntax, ranging from low to
moderate, were Ssignihicant at .05, Four language syntax faztors
emerged from factor analyses on both written and oral syntax -use of
embeddedness, pattern words, basic sentence patterns, and syntactic
operation of addition. Additional factor analyses incorporating
reading and scores showed that intelligence did not load significantly
on the factors. Further research is needed to verify the patterns of
relationships and the tenuous role intelligence demonstrated in the
establishment of syntactic abilities. b

Correlational findings were compared among three SCT levels
(Level C and Levels B and E from previous studies conducted by
Harris, 1974, and Kuntz, 1975). A similar degree of correlational
magnitude was observed.
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' EMPIRICAL INVESTIGATION OF RELATIONS AMONG

SELLECTED READING SUBSKILLS Order No. DA8216468
Trezise, Joun MasK, Jn., Pu.D. Arizona State University, 1982 87pp.

.The purpose of this research was to replicate and validate part of &
hierarchy of beginning-reading subskalls. Using a cross sectional
sampling design, 32 children from each of the kindergarten, first, and
second grades were given the Kennedy Institute Phonics Test.
Revised (KIPT-Revised) Data from this lesting were ordered by level
of dithculty and by order analysis. On a second administration of the
KIPT-Revised, two new groups were formed. One group ccnststed of
20 first graders who had maste.ed Letter Naming but not the initial
Letter-Sound Recognition or Letter-Sound Production subtests. The
other group consisted of 20 first graders who had mastered Initial
Letter-Sound Recogmtion but not the Letter Naming or Letter-Sound
Production sublests. Equal numbers of students from each-group
were then randomly assigned to either a training or conlrol group.
The two training groups were instructed in Initial Letter-Sound
Recognition or Letter Naming. Trasming was discontinued after 100%
mastery or 14 days of traning, and all subjects were posttested with
the KIPT-Revised. The masn analysis of these data was a 4 (treatment)
by 2 (gender) by 3 (subtest) fixed effects MANOVA with repeated
measures on the test vanabie. The effects of students wnastering both

Inttial t.etter-Sound Recognition and Letter Naming transfenied to
Letter Sound Production and to other subtests in the fuerarchy. The
elfects of students mastenng either iniai Letter-Sound Recegnition
o Letter Naming alone did not transfer.

*

THE EFFECT OF SACCADIC FIXATIONS ON WORD

RECOGNITION AND READING COMPREHENSION
Order No. DAB225122

WoLrson, Freo Harvey, Ep D Holstra University, 1982 133pp

The purpose of this investigation was o cetermine the effects gf
saccadic fixations on recognition of words in isolation and words in
continuous discourse. It was also deternined how these saccades
eHlected reading comprehension ]

The specific problems investigated were. Those children whose'
accuracy of saccadic fixation places them in the lop forty percento
the sample will show significantly highs: recognition of words
presented in isolation or presented in continuous discourse, i’
signihcantly higher total comprehension following silent rea_dmg. a
significantly higher total comprehension following cral reading, than
the bottom forly percent of the sample. Those chitdr.n whose
accuracy of saccades display low scatter of v:{ngbul ty will sho_w
sigmficantly hugher recognition of words in isoiation or word_s in
continuous discourse, significantly higher total comprehension
following sient reading, and signiicantly higher total comprehension
following orat reading than those whose display high scatter o
variabidity in their accuracy of saccades

The subjects were ninety-six, randomly selected students,

approximately ten years of age, in grades four cr five

To accomphsh the task of identitying the effects of saccadic
fixations upon werd recognition and re ading comprehension, each
child was examined on a Gulf and Western Eye Trac Instrument A
photoclectric tracking of saccadic movements under non reading
conditions was recorded Childien were separaled into two groups,
top and bottom forty percent (accurate saccades) and variability of
saccades. Two tests of word recognition, words in isolation, and
words in a continuous discourse, were admimistered The groups
were also administered a test of reading comprehension. The results
of all testing in this statistical design were analyzed by the use of
analysis of variance.

In summary, the resulls of the investigation have indicated that
there was nio significant relationship beween accuracy of saccadic
movement, variability of saccades, and reading However, it did
determine that those children whose saccadic eye movements were
consistent or stable, read significantly better.

A MULTIVARIATE ANALYSIS OF FIRST GRADERS' PRINT
AWARENESS AS RELATED TO READING ACHIEVEMENT,
INTELLIGENCE AND GENDER Order No, DA8225520
YaoeN, Davio BYron, Ja., PH.D. The University of Oklahoma, 1982,
112pp. Major Professor: Richard P. Williams

The purpose of the investigation was in part toreplicate with &
'amrl-' cample size previous findings that children demonstrate cerfain

ans about printed conventions and that above average

\‘ "
E MC perform better on measures attempting to assess knowlgdge
ez »d conventions, The study in addition set out to measure the
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con.tribution of intelligence to both print awareness and reading
achievement and to testfor the presence of certain hypothesized
effect sizes to more precisely define the relationship between print
awareness, reading ability and intelhigence.

Subjects for the study were 118 all white first grade studenfs, 62
female and 56 male, from a predominantly middle class, metropolitan
school district Students were individually inteiviewed with the
Concepls About Print Tes! during April. Other measures included
were the Otis Lennon School Ability Test and the Stanford
Achievement Test Statistical analyses perfeimed were a multiple
!egrescion of print awareness on measuies of reading ability,
intelligence and gender, paitial correlutions between reading,
infetfigence and print asaieness, a sne way MANOVA comparing
above and below average readers on pre..cusly ideutified factors in
the Corcelits About Print Test (CAPT) andntellizence and, finally, a
canorical correlation between aspects of pant awareness and
measures of reading ability. :

In gereral, the study supported the findings Jf previous 1esearch
that some beginning re 1dars’ concepts of letters, wards and marks of
punctuation are not stabilzed evcn after one ear of reading
instruction Significant dffcignces were found between types of
reajers on the measure ¢f telligence and on tems of the CAPT
reprecenting directior.al hat.ts and pertaining to the identiication of
incorrect word and letter sequances and punctuation. No sex
differences werg found on any variables measuied in the study.

Het confirmed weie the hyputhesized individual effects of reading
abifity and intelligence on print awareness scores With intelligence
controfled, individual measures of reading accounted for less than
20% of the vanance of pnnt awareness. With reading controlled,
intelligence accounted forless than 10% of the variance. In .
coimbination, however, measures of reading achievement, intelligence
and gender accounted for appioximatelv 40% of the variance 1. arint
awareness as measured by the CAPT. )

, *
THE EFFECT ON FREE RECALL OF METAPHORIC
PROCESSING IN A STRUCTURED CONTEXT

OrderNo. DA8225247
YARBROUGH, DONALD, PH.D. University of Georgia, 1982. 121pp.
Director: Dr. Ellen Gagne

The purpose of this study was to investigate the processing of
metaphors in technical text and to determine if metaphong .
proc_essmg_has an effect on the learning of technical information

h:!n:uely Six college stu_denls in undergraduate psychology clas.ses
zzrstu;:sz:ggr:n the experiment. The average age of the participants

Participants received one of eightversions of a five par
passage on energy with the instructions (o read the parg;rzgrhag:‘lheu
nom3a| reading sp_eed, lo put the passage away afler they had finished
reading, and to write down ail that they could remember from the
passage Onlythe recall of a specific target paragraph was scored
The eight v<_3rsions of the passage were orthogonal combinations ol
three experimental factors, (1) whether the target paragraph
contained metaphors, (2) whether the other four paragraphs in the
passage (the context) contained metaphors, and (3) whether the
target paragraph was important or ymmportant in the informationa
structure'(hierarchy) of the passage. l

_More information was remembered when the context did not
contain metaphors (p < .01). Participants also remembered more
m}ormahon when the target paragraph was more important in the
hierarchy of tht; passage (p< 001) In the Iteral context condition
only those participants who read the hteral targe! paragraph recalied
more when the target paragraph was more importantin the passage
structure. Pgrt-cipanls who read the metaphoric target paragraph
recalled similar numbers of metaphors regardless of whether the
Igrget paragraph was more or less importantin the passage
hierarchy. mencipants who read metaphoric target paragraphs often
::‘zcallcd the qurmation jn paraphrase form and sometimes recalled
p;g{rz;;:‘l'}or without being able to integrate it into the rest of the

Data from this study suggest that metaphors ar S
dvﬂcrently‘from literal language. A two :,tez p:ocvses %r'c;i)(;;.ls;]egdme
metaphor in it_s context and storing the information in a
nonmetaphgnc representalion equivalent lo the representation of a
corresponding paraphrase is consistent + 4+« findings of this
_stud y.'Fur‘.hermore these data suggest that the educational value of
including nonessential metaphors in tecnmeal texlis influenced by

tia importance in the passage hieraichy of the inf
metarmoraae ¥ information presented

v '




Copies of the Dissertations may be obtained by addressing
your request to:

University Microfilms International
300 North- Zeeb Road
Ann Arbor, Michigan 48106

or by telephoning (toll-free) 1-800-521-3043




