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Foreword

“ N 3 B

“

Buckminster Fuller uses an #nalogy of earth as a spaceship, .
- traveling thrcugh time and space toward a specific desglnatlon.
. ¥ He presents the notion that, like spaceships in science fiction,
the travelers on earth were put to sleep for the duration of the \\\
voyage. The method used to awaken the earthlings is that-one . . o
person will wake first, and that person will avaken others whd
'will awaken others, so that when earth arrives, everyone will be
awake. . - .

+ . . )
“ .

Con31der the con$equences 1f the oné ehrthling we fail to .
wake up happens to be the only one who knows how to land theﬁghlp '
.. .The :RIO program is about waking up those travelers put further
to sleep by traditional education and those who-have barriérs to
success. This evaluation .describes the TRIO Special Services
Program at.General College and examines how well it has-'met its
goals. Let us hope for a skillful pilot. .

- <

Sherry Read
General College
October 8, 1982
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’ . Executive Summary . : -

Introduction . -
ELLT AL L)

Yhe national TRIO. program was funded in 1968 as a part of the
Federal Higher Education Amendment. This leg%slation provided for
support services in post secondary institutions to facilitate the
educational progress of "disadvantaged" young people. In this context,
disadvantaged students.were defined as those from families within the
national poverty criteria or¥ the physically handicapped. Through
the course of program develogment, disadvantaged has come to mean people
who are members of* groups which are currently,’ and have historically
K been, underrepresented in post secondary education. N

The natiopal TRIQ“prograh is compgised of four separate programs ,
serving unique populhtions: ‘ ; o

H * 1) Upward Bound, vhich aids high school students from poverty
. . backgrounds with academic needs in the pursuit of*higher
. education; i , *
2). Talent Search, a counseling and information servioe for
college-bound low income-Students;
3) 9pecial Serviees, for non-traditional college students,
< usifally including specially staffed-programs such as,
. counseling, remedial study and ethnic activities; and,
"4)  Edicotional Opportunity Centers, which incorporate ,
S . activities available in- the other three programs within
a large scale, community based center for low income adults.

’

The TRIO Special Services Program at: the University of Minnesota,
Ceneral College, is a special services ‘program. It is the subject of

the following gvaluation. ‘ ‘
. : . &

1
-

——

. National Special ‘Services Evaluation and Literature Review ~

The most recent evaluation of special services programs was conducted
;in 1981 by Systems. Development Corporation, Santa Monica, California.
¥ . The key findings concerning program impact were: 1
. . - A

- Students who receive a full range of services are more likely to
stay in school for their freshman year than students receiving
“ few or no services.
- Students receiving more services are likely to attempt and complete
more course credits: 4 ) .
- Students receiving a full range of services are more likely to
receive lower grade point averages than students receiving fewer
services. (This may indicate only that these programs fecus'pn
B L ' and provide more services to students with poor entry level skills.)
é%; - Minority &nd low income students receive lower grades and take fewer .
. course credits than other students, but have comparable retention
‘ e rates. - . )
. - Students with higher levels of” financial aid arg more- likely, to
. " stay in school during their freshman ycpr; attempt and complete ,
: ’ ’ more credits, and obtain higher grades. ,

LA v text Provided by ERIC




A review of the research and evaluations in the area of\improving
performance in higher, education for disadvantagedsstudeénts was conducted
as a part of this evaluation.. Several recommendations can be made toward
providing more .effective programs based on this information.
' <> .

e Multidimensional programs where students receive a ‘full range o;%
sgrvices Such as study skills, counseling, tutoring, orientation,
survival skills, and traiping in specific self monitoring techniques,

. are more succeéssful in retaining students. Co

e The actual time spent in service does not have to be great (3-20 hours) -

but should be focused on the quarter, or semester of entry into higher

education. \\~\7 -
e Programing,should be flexible, designed’to meet’ the needs of students,
with continuous systematic planning ard feedback. !
e Clearly written progSam jbjectives shduld be made available to

students. ‘ ‘ ]
e Program environment should foster growth of positive self inages
and provide opportunities for success. 4

Several of these recommendations are incorporated into the goals of the
TRIO/Spetial.Servicés program at the University of Minnesota; Ceneral
College.

Program Description

- 1As the open-admissions unit of the University of Minnesofa, General

. College has more non-traditional students.than other colleges within the
University of Minnesota. For-Yifty years, GC has served as an educational
laboratory within a major research university._ The laboratory focus has
been to develop instructional methods for non~-traditional students. The
fRIO/Special Services Program's goal is to provide services which help to
prevent non-traditional freshmen from becoming victims of the "revolving
door" syndrome; that is, entering and leaving college before achieving any
success in higher education. This is the second year of the program's

¢

existencet . ’

The TRIO/Special Services Program has four components.
- 1 N L N
1) The Integrated Course of Stidy is & group of courses taught bﬁs
General College faculty and counselors designed to be taken concurrently.
These courses include a Survival SeminarZcourse, which concentrates on
study skills, career planning, and Stress' management; a writing lab; math
courses; and courses in areas guch. as urban’ problems, arts and psychology.

Educational counseling an%{pptoring are also included in the Integrated

Course of Study. .
H

k] .A . I . . 3
2) Counselihig Sétvices are available for students to receive assistance
in dealing with educational, vocational and personal, concerns.

\

]

3) fTutorial Services are available, with individual tutors, toABid
students with the development of their reading and writing skills.

* 4) The Summer Institute is available for entering low income freshmen

during the summer prior to their firsf\fall quartex. These students are
not included in this evaluation. .

« ¢

ix . jyib
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1981~ 8°‘Academ1c Year 1§IO/Spec1a1_Serv1ces. Student Demographics and
0utcome< N

During the .1981-1982 academic year, TRIO services were utilized by
252 students. Based on a student survey collected in Fall '8l and. again .
in Spring 1982, the TRIO students were found to be older than average
cqllege freshnen (mean TRIO age = 22.87 versus mean GC beginning student
age = 20.4), A higher percent of TRIO students received financial aid
than the beginping GC *populatdion {86% TRIO versus 487 GC). The majority
of TRIO students had been out of school longer than one year prior to .
enrolling in General College (51%) with 17% having been out of school for
more than six years, compared to only 31% of GC beginning students out of
school for more than 1 year and 67 for more than six years (Romano, 1982)
The TRIO studént populatlon also included a greater proportion of
minorities than ‘the General College population (33%. TRIO,,23% new GC
students), and a higher proportion of dlsabled students (9% TRIO, 5% new
GC students). . .

. u S

New TRIO students also scored lower on the General College Placement
Test, averaging at the forty-sixth percentile on Written Expression,
thirty-seventh percentile on Reading, forty-fourth percentile on arithmetic,
and twenty-fourth percentile on Whole Numbers using 1980 General College
norms (Broﬁhen, et al, 1981). )

When compared to a low income control group who did not receive
spectal services but had a similar demoglaphlc pyofile, TRIO sStudents
obtained higher grade point averages (GPA) Ffor the academic year (TRIO GPA =
2.78," Control GPA = 2.61, N's excluded; TRIO GRA = 2.53, Control GPA = 1.89,

N's included) ) S

Secondly, TRIO students were more likely to stay in school (Fall '81 to
Spring '82) than the control group (81% versus 727, respegtively) and they g
passed a higher number of credits that théy attempted (84%Z TRIO versus 70% |
control) during the 1981—82 school year.

.

Oh one factor contributing to academic success, self esteem, TRIO/.
épec1al Services students began the year with higher self esteem than, the
control group, and by the end of the year, they had larger gains in self

esteem. . .

-
“

When TRIO/ICS students were asked to compleée a student satisfaction
survey, they supported the TRIO staff and program and felt they had .been « -
able to stay in school dsga result of their part1c1pat10n.

Also presented in this evaluation are®case studies of two TRIO students, ,
exit reviews of ICS students, course evaluations, a special evaluation of
sign language classes and hearing 1mpa1red students, and a brief description
of the_Summer Instditute, whlch is being evaluated durlng thé 1982-83
acadefhic year.- ] “ .
. &

Second Yeathbllow—Up: .1980-81 TRIO/Sperlal Serv1ces~Students
.. Y ,

While TRIO studgpts were more successful than would have been antlclpated
during their first year at the Unlver91ty, the 1980- 81 TRIO students_did not ,
‘fare as "well durlng the second year when they, were not receiving services.
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In fact, although more TRIO students entered schaol for a, second. year ‘.

than the control’ group, similar numbers completed the year, received !

similar (though slightly lower) grades, attempted and.completed a similar ‘
(though slightly fewer) number of credits when compared to the low income
control group. . c , .

Even though these statistics do not try to account for students trans-
ferring to opher*lnstltutlons, the evidences seem to indicate that special
programs ‘may need to be ongoing rather than short term if the positive
results in the first yegr are to be maintained. . . .

.

.
-

)

Summary : ’ « . .

The 1980-81 and 1981-82 TRIO/Special Services students began coilege ) -
with several handicaps to academic success. They had limited basic skills, .
low income, and were from non-traditional backgrounds. Howeyver, a higher
perqentaoe of the TRIO students stayed in school, completing a higher
proporfion of credits than the low income control group, and maintained
GPA's similar to, or higher tham, the control group. The TRIO/Special :
Serv1ces students also -ended the year with higher self esteem, and ICS
students endorsed the TRIO/Spec1al Services Program and believed it to be |

bene'1c¢al to them.
~

s
For second year students, the positive effects were only Visible i

" the greater number of students attending each quartpr than th& control .

group, though not showing higher grade$, credit Eompletlon or overall
retention. - = -

9 ot

-
~




CHAPTER I
HIGHER EDUCATION PROGRAMS FOR NON-TRADITIONAL STUDLNTS'
A REVIEW OF RESEARCH AND EVALUATION LITERATURE
4

Introduction

The following literature review focuses -on speczal programing in
post-secondary institutions designed to promote’academic success for = .
non-traditional students. A non-traditional student is broadly defined
as any student who differs From the Llstorlcally typical freshman: an
eighteen year old, single white male, who is entering college immediately
after graduation from high school. Special programs usually focus on
providing services for subsets of this population, including programs
for minorities, handicapped students, educationally disadvantaged,
veterans, and older students. The broad population of non-traditional
students has also been referred to as "high risk" or "disadvantaged"
students, emphasizing a perceived lack or deficit within thg¢ student.

In the present review, the term non-traditional st@dent isS?referred to
"high risk'" and "disadvantaged".due to its more neutral and\ inclusive
orientation. However, when.describing specific programs, the terms used
by program staff will be uéﬁ%

n -~ .

.The , rvoée of this review is to describe the program components from ,

the full .ange of special programs for non-traditional students, summarize
evoluation efforts, examine particular techniques used, and make recommen-

.. Ginions for 1mplement1ng-successful programs based upon these observations.

N The primary questions of interest are: What kind of pro.rams exist, and %
what has proven effective in promoting academic success for non-traditjonal
. students... - o
- . i 7 N - ’
E ~kyround o
—_ . . .

Listorically, minorities have been underrepresented in higher educatjon.
In 1965, it was estimated that less than forty percent of culturally disad-
vaitased children with measured IQ's of more than 110 entered post-secondary
ins ¢ ntions (Blair, 1965). Educators have long noted the human resources
westd or lost through unequal access to higher education, and.through
failure of many of those minorities who were able to find their way into
post—seconfary education (Alger, 1Y71). At the time in history prior to

1968, onlyj a fundamental change in recruiting and admissions practices would
serve to change the educational balance (Blair, 1965; Bracy, 1971; Bowers,
1972). 0 lce the admissions procedures were altered to open education to .

non-tradivional students, institutional and curricular chamges would be ) -
unavoida le (Blair, 1965; Menzel, 1969; Woodlands, 1978). - . :

n 1968, just such a change tookrplacF with-“the passage of the rederal

r°Education Amendment. This amendment provided funding for specxal

services for disadvantagéd.students. Most of the programs ex1st1ng today

originated as a direct outgfowth of shis amendment (Church, 1973). This ) .
new reality also stems from the need#;br public and private institutions

alike to compensate for decllnlng en¥ollments by admitting students who had

been previously con51dered underpréyared and unsuited for higher education
(Hays, 1980).. .

L2 / . b %
v
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Many, barriers existed to welcoming these new students.)‘%E;ancial aid
was and continues to be a necessity for non-traditional stMdents. Faculty . |
attitudes toward the practicality of teaching underprepared students and -
the need to develop nev instructional practices and programs to meet ,new
demands were subs.antial and often negative. Flnally, a reluctance to lower
academic standards became a grave institutional concern (Rosner, 1970). Re- ,
solving these barriers.called for greater effort in terms of energy, f1nanc1al
resources and support and training of adn1nlstrators and teaching staff
(Morrison, 1973). '

A 1975 national evaluation of federally funded special services programs
*found that 14 percent of all enrolled undergraduates could be considered
, disadvantaged, with considerable variability among percentages in different _
types of colleges and geographic regions (Davis, 975). 'The question of
whether access should be allowed to non-traditional students no longer scems
appropriate. The question that educators are now challenged to answer is: —
How can we provide the best possible programs for all students?

Defining the Population . ) ,

‘Somogye and Draheim, (1976) have isolated thirteen types of non-traditional

students: . ’
AT '

1) students who were not successful in high school,
2) students who interrupted their education by one or more
years prior to enrolling in higher education,
3) students without occupational goals,
4) part-time students,
5) students attending school because of job-related pressure,
6) older students,
7) housewives, -
8) divorced or widowed women, . .
9) students who were previously suspended from other
institutions,
19) returning B.A. students who have already completed a degree,
11) students who have not completed high school and may or may
not have received a GED p
12) students who nzed large financial aid, and
}3) students supported by rehabilitation fupds.

’

The length of this listgalone attests to the diversity of non-traditional

students. Other studengs not mentioned include veterans, single parents,

all handicapped studen (physical, emotional, and learning d1sab111t1es), §
and foreign, English-as—a-second-language students, and educationally '

deprived students.

Barriers to Success

All of these groups of student? and the individuals within them have
unique needs and barriers to success in higher education. Dill (1976)
identified five problems common to all students in adjusting to college

life, They include problems in: .




7

i attending school on a regular, disciplined basis,

2) developing a personal system of rewards and punishments which

. becomes internalized, .

3) developing self-imposed standards of excellence,

4) -diagnosis and analysis of problems, constructing workable
problem solving methods, and~

5) defining goals in concrete, measurable ways. .

.

Special barriers for non-traditional students.include concerns about success

in school (Berry, Gordon, 1977; Strader, 1974), cognitive style (Alston, 1972),

need for financial support (Morrison, 73), adjusting to a‘new culture and

set of values (Alston, 1972), language and communication problems (Gordon, 1969;
_Algier, 1971), low self image (Fagin, 1976), low expectations of self and low

expectations by faculty (Fagin, 1976; Spickelmier, 1973), architectural barriers

(for physically handicapped) (Fair, Sullivan, 1980), low motivation (Morrison,

1973), family responsibilities (Algier, 1971; .Dispenzieri, 1971), few racial

role.models in faculty positions (Miller, 1977), poor academic and study

skills (National Academy of Science, 1977; Bell, 1969; Dispenzieri, 1971), and

lack of institutional support,(Morrison, 1973). Some problems are taused by

participating in-special prograps themselves, such as toncerns about being

set apart from other students, anxiety associated with needing special help,

taking non-credit classes, and concerns about dépth and pace of instruction

(Hampton, 1979). It is helpful to remember these barriers when designing

programs and providing services for these special populations.

| .
Nori-Traditional Students as Learners

»

L

.

. v—

Whﬁ; trying to understand non-traditional students in an effort to design,
programs which are responsive to their needs, one of the first questions that
comes to mind is: What do researchers know about non-traditional students

and how they may differ as learners from traditional college students (Borland,
1973; Blair, 1963)? ) ‘

Several factors are known to affect learning; such as sex, years since ‘!
attending high school, age, educational level at the time of admission, and
numerous environmental factors (Grant, Hoeber, 1978). Awardy and Chafin (1980)
have recently identified three different types of underprepared learners: the
resilient learner,’ the reluctant learner, and the naive learner. The resilient
learner has limited academic skills, but has sufficient confidence and perse-
verance to acquire the skill necessary to succeed, in spite of years of
failure. Reluctant learners also have limited skill, but their confidence
has been negatively affected by repeated failure in academic settings, and
they are unwilling to take the risks unavoidable in acquiring new skills.

.The naive learner has limited skills :-but has somehow managed to escape
detection. They are those students who have "gotten by" in school and have
been rewarded for less than .adequate skills, resulting in false notions about
their Academic competence. These students must ‘first be convinced that they
are lacking in some of the skills required to do college level work. Some
educators and researchers argue that disadvantaged students do not differ
significantly from advantaged students as learners (Blair, 1965). Borland

* (1973) holds that these non-traditional students Jdiffer from traditional

students onlyyin that they have deficient academic skills.
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\

_ we must discover what they are like in order té plan effectively (Borland,, -

. Proyrw~m Descriptions e R

. f

ra

This question cannot be answered here, but its implicatioﬁs are -
widespread. If disadvantaged students do not differ from traditional
students in the way they learn, then-a technology of accelerating their )
development so they can get on with the business of higher education is - ‘“;

’

alk' that is required. If non-traditional students do differ as learners,

1973).

s

Identifying Student Needs and Predicting Success

3

-

According to Adolphus (1977), testing is the essential tool in student- )
‘centered developmental education. Tests of basic skills can be used to
identify specific weaknesses of students. Testing also has been used to aid
in predicting studenth success. Achievement tests have been used alone
(Lunneborg, 1970; Pedrini, 1977) and in concertrswith: 1) demographic
‘variables such as age, ethnic background, and sex (Rossman, 1975), 2) non-
intellectual measures such as personalit cimracteristics (Spack, Stout (1969;
Br>«+, 1967), 3) past achievement - high.schSBI rank and high school GPA
(;«++-nan, 1975; Shaffer, 1973), and, 4) environmental factors such as number
of ciwdits taken, scholarship money and number of hours spent in outside
empl. sment (McDonald, McPherson, 1975) to predict success in higher education.

t sy 'LY -

i1 ot these variables were shown to aid in predicting college success. .
St . sy (1)71) and Bowers (1971) found that traditional predictors of grade
‘v :'nt average work just as well for disadvantaged students. Persistence in
¢ 1lege can be better® predicted from test scores for specific students than
C.’A (Hall and Coates, 1971)! Once in college, college GPA proves to be a o
powerful predictor .of persistence in higher education (Pedrini, 1977).

Adolphus (1977) called for a higher morality in using testing both as a —
predictor of success and as an aid in detecting special needs and matching,
te .ources to those needs. This higher morality can be obtained, first, by’
ob.-rving the rights of those being tested, by using valid tests, and finally
by w;'ng the test findings in a positive,and sophisticated manner. It was
further recommended that faculty members be involved in designing activities
in the classroom to serve the specific needs jidentified through diagnostic- '
testing (Adolphus, 1977). ' -

Naw that the program population has been described, barriers to success
identified, and the role of testing examined, the remainder of this review 11
will focus on describing programs, the rolesof instructors and students,
tachiques used, {summarizing the results achieved, and making recommendations
for future:programing. '

’ W )'»2’ R

tnecial progréms vary considerably from institution to institution as
a result of differences in populations served and the existing services
available to students. The two most common approaches are remedial based -
instruction and cultural differences programs " (Harcleroad, 1971).' Virtually
all programs had increased student retention and academic success as their

primary goals (David, 1975). |

The following. constitutes a summary of combined program purposes and ‘
functions, listed in general order of prevalence: -

v

’




' 1) academic and communication (reading, writing, speaking and

X listening) skills development (Mares, Levine, 1975), )
2) develop gtudy skills (Mares, L&vine, :1975), . . ’
3) respond to indivdual needs for personal understanding and .
encouragement (Mares, Levine, 1975), . « )
4) foster positive growth in self concept (Church, 1973;
Green, 1977), ’ v )

5) provide a buffer between: students and bureaucratlc \
environment (Jackson, Depuyat, 1974), .
6) provide information about educational and career .
alternatives (Giroux, 1973; Church, 1973), ’ -7,
7) increase personal. problem—solv1ng skills (Church 1973),
8) provide information and referral services concerning . .

financial .aid, legal services, day care and other - .
agencies (Dlspen21eri 1968) . .
9) improve social skills (Bucklln, 1970), an v .
10) throaden and strengthen cultural‘experlencegtand values

(Dreyfus, 1979}.

The services provided in an effort to achieve these purposes also vary.
Davis (1975) identified the most commonly occurrlng services in federally
funded programs for noh-traditional students as: remedial 1nstruct10n,
counseling, tutoring, and ethnlc—related activities. Less*frequently ' .

mentioned services include: summer programs prior to the freshman year, .

support seminars”where students work on study skills, problem solving, 'é-“
time management, career plunning, and information is provided concerning -
financial 2id and other institutional services (Zahoni, 1981) Special .

*services are also’ prov1ded for handlcapped students. -

.
‘

In a national evaluatlon of .special services, Coulson (1981) found with
few exceptions the average participation.time spent in Qny particular service
was not lengthy. Students spent a-respectable average of " 16. 6 hours in
special instruction, but only 2.6 hours in counseling, 1.5 hours in orientation .
avd 4.5 in cultural activities. ,In general, prog§§m°staff feel that the .
teachlng relatlonshlp with m1nor}ty group students must be a hlghly personal )
matter~in order for effective learning to fake place (Mares, Levi 975y.""

)

Role of the Instructor .

r
£ N -

. students is affected by those attitudes. The major complaints leveled

Spickelmier (1973) surveyed community college facultles and found that
they expressed reluctance and non-responsive attitudes toward teaching low
ability and underprepared students. They preferred separate remedial ,
courses for these students rather than individualizing their own courses.
Spickelmier suggests that the contact faculty had with non-traditional

against faculty by students were their lack of commitment to the teaching
task, inaccessibility to students, and poor teaching skills (Nosen, 1980).

For disadvantaged students to be successful in higher.education there must be
a concerted effort by administrators and instructors to create ap cnvironment
which is conducive to learning for all students, or at the very least, exh1b1t

a willingness to do so (Bracy, 1972).

Bloom (cited in Awardy, Chafi.., 1980) has presented a model for an
expanded role of instructors which includes instructor responsibility for
a systematic on-going evaluatlon of studentS, matching them with appropr1ate o




~
* -

teaching techniques, facilitating participation and reigforcing learners.
Thedlr progress must then be assegsed and corrective action taken in
ggstructional techniques, re-starting the cycle of evdluation and

- contimued modification of approaches until the desired result is achieved.

To facilitate this expanded role of the instructors, several support
‘ features, are enqouraged. First, instructors must have flexible time to
accommodate the variable rates of student learning requiring attention to .
group size and the facilities %vailable to instructors. Secondly, to aid
. in ‘assessment .of student skills, norm refgkenccd and criterion referenced
testing must be available ‘to provide diagnostic information, to measure
. 'prog?éss, and to make mastery/non-mastery decisions. All of these features®
require profound instructor skill, student participation and administrative
. , “support (Avardy, Chafin, 1980). ) . ’

-

»

3

. ’ Jenniffgs (1974) made several recofimendations for improving the training
of teachers gqr~work with disadvantaged §mgﬂents in secondary education.

- The programs shoud last ak least two years, and all prospective teachers
should be required to participate in workshops, courses and seminars and
a variety of experieﬁces actually working with disadvantaged students.

. " Cleveland .State -University instituted a ﬁofwgek program for training
_instructors and counselodrs -(Bureau of Higher'ﬁducption, 197%). This program
focused on four major areas, requiring that instrqgtorg/counselors'had a
knowledge of a-major field of iFudy, understgod the characteristics of
disadvantaged underachievers, bagic instructional theory, and information
on individual approaches to learning. An evaluation confirmed the success .

o . of this approach.

. - ?

~e - 3 . ~ .
At the institutional level, Hogges (1979) proposed that violation . of
civil rights and affirmative action’laws present.messages to minoritics and N
.. " women. Both teachers and administration must be awaré€ of deeﬁirooted *
) attitudes which may "affect their treatment bf’minorities in the classroom

’

and in_academic advising., ' - .
* s e . - Vg " N
v L4 L.
Role of the Student and Self Concept :
< - - " A = » . )
T One of the most powerful factors affecting behavior is the conviction an

individual has that he ar:she-can sugée§sfully'perform a behavior that will
produce a desired result. More simply put, one of the main reasons we do
things is that we tHink we can. students will register in school if-they -

' believe they can be successful. Students will stay in school if-they believe
they can continue to succeed. Repeated exposure to success strepgthepé the
conviction an individual has that he or she will be successful in the futfire
when performing that particular behavior. Repeated exposure to failure

o . stréhgthens the conviction an individual has that he or she wi}@:be unsuccessful
in the future when performing that partieular behavior. These ndtions represent

' the thdory of self-efficacy as outlined by Bandura in 1977. .

Self-efficacy refers to the opinions peopie,pdssess about their personal
effectiveness, and self esteém’is-the degxee to which' peeple like and respect
themselves. Both of these coficepts have important implications for how .

“ successful students will be,-and whether or not they will stay in school.
: - For this reason, many special ‘programs ‘make conscientious efforts to raise
self esteem and self-efficacy in their students through the use of'greative

& ‘
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writing courses, tutoring ‘gbunseling; mastery approaches to learning
_and special programs (especially those based on ethnic pride_and peer .9
E support groups) (Zirkel, .1972). The effortg that have been evaluated ,
with rqipect to raising self esteem showed evidence of positive change ,
across time and subjects and a positive relatlonshlp between self estéem
and academic success (McCormick, _Williams, 1974, zirkel, 1972; Read, 1981).
The student's role in achieving academic success must be grounded in
. the very basic and essential conviction thap he or she is actually able to
succeed in college and is willing to do what needs to be doné to ipsure
that"success. - ’ ) / ’

Instructional Methods .

1

Many educators and researchers have presented the notion that it is the
responsibility of educators to prov1de course structures and educational ‘
technologies which produce’ the maximum educational value for students ) ‘
. (Beaman, Dlener, Fraser, Edresen, 1977). Students and educators alike have
started to question tradt;onal methods of teaching in universities, and they ,
//24—\ call for more innovative structuring of courses..

In recent years, the most 1nnovat1ve universlty programs have been based
on programmed instruction (Beaman, et al., 1977). These courses usually
include course matérials which are subdivided into many well-defined steps., .
Testing is.frequent and studyirg is maintainéd by positive reinforcement of
. desired behavior. One of the drawbacks assoglated with self-paced instruction
N is a greater cost associatéd with test grading ahd record keeplng (Beaman, .
et al., 1977). Cartwright (1971) advocates the use of analysls of individual
learning styles in teaching, but, cautions against ‘being taken in by commepcially
packaged programmed materials as a substitute for personal attention, Woodland
1978) recommends several .instructional technjques. for non-traditional students
(including 1nd1v1dua112ed 1nstruct10n), such as independent study classes,
achdemic credit for 1life experience related to vork or home, and the use of
legrning contracts. Another method whidh appears to be well suited for non-
tyaditional students is cooperat1Ve edicdtion (Knowles, 1971). Cooperative
ducation. involves a combination of periods on eampus in classroom instruction
with periods of time spent in off-campus working experience. This is amenable .
to minorities because it provides an opportunity to experience a new environ- .
ment and to be exposed to a real employment setting within an unusually
. T patient and supportive .climate, Thesé factors aid in reduclng fear, of employ-
o ment and.aid students in establlshlng contacts that gey be 1nvaluable in their
‘ T search for futuré employment. ) Do L.
- 3 .. L
: . { ,The~methods discussfd here represent general approaches to instruction.,
‘More specific technlques will be d1scussed further in the sectlé“\entrtled‘ .
. Study_Skills. . \ [ :

‘s » = &

%

I

Basic Skllls. Remedial Education - e . . \
In 1977, the Vatlcnal Assessment of Educatlonal Progregs reported_that

nearly nalf of seventeen year old hlgh school students cannot read collgge

freshman materials or perform basic math. (Grant Hoeber, 1978). Thus, the

population of students requiring training in basic skills has expanded to

include more than just the "disadvantaged" students. This is eyidénced by .
P
% ‘ . ' )~ . . .
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_the accuraey and ‘relevaricy of what is read.
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the downward -national trend in college entrance examination scores.
Crawford (1979) suggested that there has always been a need for basic
skills programs, but the.cost assodiated with this activity has given rise ,
to objections”by many institutions %in Fhis. time of financial) uncerfainty.
Basic skills- programs, however, are no longer an tion but a netessity in
most public and private institutions. ng///:

_ Grant and Hoeber (1978) reviewed basic skills programs with respect to
the question: Are these programs working? They answered the question in o
fwo ways: Yes, the staff involved in delivering the programs are -"working"
very hard, but théy were unable-to make genéralizations about the success
of sthose programs due to the scarcity of empirically based evaluation
research available.at that time. Sinpé the time of their research, many
programs have conducted evaluation research. Before looking at the overall
evaluation findings, the indiyidual coW?onents of skill programs will be

gddressed..

[ N

3

¢

Reading for Non-traditional Students . 5

A

Y
.

In one basic reading laboyatory, several objectives were outlined .
(Schiavone, 1976). First, students need to develop the ability to comprehend
the literal ‘meaning of written m%tgrial and materials at varying levels of
difficulty at the most efficient rate. Then students need to develop an
ability to find broader feaning in a written work and the ability to judge

They must also become able to ‘ i
realize the relative importance of statements, the logic behind them and Pa
the validity of the conclusions (Schiavone, 1976). '

-

The specific redaing skills which are deVelspgd in the reading laboratory

are: _
e speed of peréep;ion-and\reading Tate, -
e vocabulary development;’ ' ﬁ
e incréased eomprehensio@, .
e intensive and thorough reading,
e reading as a study skill,, ot \
e understanding broader meanings, )
o skimming and scanning, ‘ » ]
* e how to evaluate the quality of writing, .
e réading within ‘a subject matter, and _ S
' o reading technical materials (Schiavone, 1976) . e
. N
q
Spickelmier (19i2) recommends that students who are poor readers enroll
in special reading classes, because faculty members are often unwilling to g%

become ‘teachers of reading. While national reading scores have declindd in
the past twelve years, students in remedial classes have been able to gain |
1 on the‘averaég,ﬁxom a special reading course (Reinertson,

1978). Students already reading at a college level were able to neagly double
their speed and improved vocabulary and comprehension significantly through
the. same. remedizl instruction (Reinertson, 1978). .

two years reading leve

Writing for Non-traditional Students

Shaughnessy (1978) has identified three types of writers among non-

traditional students: those who appear from tests to be’ competent rgéders/ |
hose who "got by"

writers and meet all the traditional entrangg requirements; t
in high school, but would never write voluntarily, whose style is characterized!

as flat and utterly predictable; and, finally, those left so far behipd as to
seem to be visitors from some distant planet. ) - ;

' &» 8 2U




* For Ehe.students who enroll in basic writing programs, Shaughnessy %
giycs some precious insight into the way they view writing: .
N For the BW (Basic Writing) student, academic writing ’ L b
is a trap, not a way of saying something to someone. The " . .
spogén language, looping back- and forth between,speékers, )
offering chances for groping and backing up and even ’
hiding, leaving r‘.m for the language of hands ?nd faces,
of pitch and pauses, is gepgpousgand inviting. "Next to .
this rich orchestration, writing is but a line that moves
haltingly across the page, exposing as it goes all that .
the writer doesn't know, then passing into the hands of - '
a stranger who reads it with a lawyer's eyesy searching o
for flaws. . ' " ’ R

.

.
~ N -
- . .

Several models have been proposed for coping with these barriews to
sucpesé& First, writing is viewed as involving developmental stages which
are specific to each student. Therefore,*writing programs must be designed
to challenge individuals at various levels of development (Moore’, 1977). °
A laboratory approach has evolved to include both structured and unstructured
writing activities with time devoted to individual titoring and the use of
‘peer evaluation in preparing assigntents (Moore, 1977;.Shaughnessy, 1978) .

This approach discourages the goal of producing the "perfegt” paper, but .
looks toward goals in notiqn,'based on revision, renovation and revolutions,*
the three R's (Moore, 1977). . ;

, Penfield (1979) described a Q}iting program based on proficiency testing
using standards agreed upon‘through'facult&.consensus. Courses are taught

with teacher and students working toward the common goal of mastering the

test. Here, the expectations are focused on success. This type of program & *

-

resulted in higher standards, but more students passed the courée than before
the proficiency test‘waé instituted. ‘

« . . ’

Both of these approaches are, in varying degrees, in line' with recommen-
dat ions made by Bloesser (1968) to develop remedial writing programs which
test and diagnose students, meet individual needs, maximize the effectiveness
of each.instructor, and prgvide for continuous counseling and evaluation of

Y

students. .

Mathematics for Non-traditional Students \

A survey of 134 academic programs for disadvantaged students revealed
that mathematics and quantitative, skills are generally not emphd%ized‘in these
programs (Mare, Leviig, 1975). Those stressing remedial math found .that
individualized instruction beginning with tests and directing students to
instructigﬁgl units as needed produced positive tresults. Studeﬁts\liked.thié
mode of instruction, more finished the course and received higher scores :
(Gunselman, et al., 1971). * Remedial math instruction accompanied by math
laboratories were also found to be successful (Berger, 1971). T

. ‘- ;

Stddy Skills Programs ' ; ;

>

effectiveness and efficiency (such as Robinson's SQ3R method; Champlin,
Karoly, 1975) and the related academic tasks of note-taking, test-taking,
and paper writing (Kirschenbaum and Perri, 1982). 1In a review of twenty-two

. ) |
Study skills are procedures that are intended to directly improve reading |

“
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study skills courses, Entwisle (1960) found that study skills courses
are all followed by, some kind of improvement, varying from vernggight ‘
to considerable amounts. tMotivation, as indicated by the desirg to enroll

in a gtudy skills course, is an indispensable ingredient for achieving any

,// significant improvement. Moﬁivation alone, howeverj is not sufficient to

produce impqp%ed grades unlesk it is accompanied by actual participation in
a study skills course (Entwisle, 1960). This is related to the finding that
gains in study sKills are not necessarily related to the content .or duration

of the course. It appears, then, that it is nof enough for a st'udent to .
simply want to take a study skills course. Once enrolled, however, the .
content and duration have little impact on how much improvement takes place. T

 Kirschenbaum and Perri (1982) state that mastering study skills is an
grducus task which seems to be facilitated by controlling certain motivating
factors (or sétting events). These events include: perceived personal
<~%ustrol over the environment, volunteer status in the program, a techfivlogi-
vally oriented intervention (such as behavioral modifications as opposed
to study skills counseling), and positive exbectatfoqs about sutcéss. ,
o, 3 ) T . - . JRR
In a major literature feview, Kirschenbaum and Peyrri (1982) found that
skills prograﬁs producing the most substantial gains in performance were
s+ tuctured, multicomponent interventions, not particularly lengthy (3-8 hours
can be effective), and incorporating study skills with self coptrol traiming
*(i.~,, training in sel{ regulatory or monitoring skills). Theg proposed a
tii'« -~component model for improving academic performance which includes
est.:»lighing motivating environments, study skills development, and self

B

regui.tory $kills development. . . . 4
. i . ;
Stydy:skills development #5cused on reading, notqitaking, paper writing,
. test- taking and frequent studyirg. And finally, self~regulatory skills
fv 1nle: self-monitoring, self evaluation, self punishment/reward system,
et ramental management (location of study, time of day, et cetera), planning
- aw! problem solving skills. Tgst anxiety is viewed as a phenomenon which may
be wore acgurately defined as ‘inadequate test taking skills (Kirkland,
Hol).ndsworth, 1980). -

a

N

A ther technique used to produce results in academic performance was
behavioral contracting, which was found to be effective in direct proportion
to the student's commitment (Himelstein, Himelstein, 1977). 1In behavioral -
contracting, the student is responsible for jidentifying self defeating behaviors ,
and eliminating them. Academic improvement and strength of commitment relied
on the presence of immediate reinforcement. The overall effectiveness of this
technique was judged as moderate in producing better grades (Bristol, Sloane, ¢

1974). ‘ - ‘ ' . v .

Beaman -(et al., 1981) examined the effects of peer monitoring, through
the use of mutual study'groups, on academic performance. They found that
.participation in the study groups produces positive gains in academic )
~achievement, but that Qpis technique is greatly enhanced by the use’ of a §§Q§*
,grdup contingency .model. Here, students are assigned a partner or partners
and the course grade is based on an average of the students' work. The group.
contingency model offers promising results; it is easy to implement, produces

[

only a minimal increase in bookkeeping, and has a low implementation cost

R ‘ (Fraser, et al., 1977). As Fraser and associates put it, two, three ang‘

Q
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four heads are better sthan one. . * . v .
- N v

This cogpletes a look at academic skills programs and the techniques
they employ. We now, turn to the coufiseling component offered in many .
programs for fon~traditional students.’ .
8 .
- Counseling: 'Role of the Counselor . -

' Bell (1969) outlines a number of characteristics of counselors yho are
effective in dealing with non-traditional students. An effective counselor
is: acceptant, able to approach students and be available,” straightforward,
honest and even blunt when necessary. Effective counseling with high risk
students must begin with interpersonal skills,,énd then go on to create a
low risk learning environment (Snow, 1977). ‘ .

The major concern for nog—tra@itioﬁal students is not basic personality
trans formation but the need for more immediate psychological relief in cridis
situations (Amadd, 1977). This calls for flexible scheduling for counselors

= - _ and real accessibility through telephones or office hours. Mitchell (1970)

2 ] stresses the importance” of the counseling relationship when dealing with

minorities. A relationship mudt be built on trust, focus on the here and
now (not dwelling on past history), with positive regard and empathy for

¢ th&student. It is also important to supply the students with definitive

techniques and skills for coping with their environment (Mitchell, 1970).

i

Gruup Counseling K -

~. R Group counseling is an important component of many special programs.
It helps students in .developing communication skills, and fosters gn

. atmosphere of support (Dill, 1976). Group counseling has been shopn to
have a positive effect on self concept and the feeling of control jn
individual believes he or she can’exert upon' the environment (referXed ‘to

as locus of control; Pattcon, 1974). .

L} i @
Many programs utilize peer cabnselors. Studies show that students
. develop close feelings for their peer counselors and that peer, counselors .
) provide considerable help and support for students in helping them discover
. * - 7 adequate solutions' to specific problems (fopeland, 1979; Benson, 1975). &
. Peers were also, found to function as wellvdr better than other professional ) »
*s  staff in fulfilling student needs (Copeland, 1979). p

Peer Counseling

* »

~ This comﬁletes a look at services provided by programs for non-traditional
students. We will now turn to examining the evaluation efforts of specific
) programs to answer the question: Are special programs for non-traditional -

students ‘successful? VA . . .

~n

Q

te
Summary of. Non-Traditional: Student Program Evaluation Efforts .

[}
. . .

" Programs for non-traditional students are as, diverse as the students the .
serve. However, most of tliem were designed to promote academic success in . .
terms of student retention (i.e.,wstayiﬁg in school) and increased grade

L)
. I

'3
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point averages. The following table represents a summary” of the evaluation
efforts of twenty-fivé programs for non-traditional students which measure-
outcome based on academic success (GPA and retention). All of the programs
examined report positive results in either xetention, GPA's, or both.

o™ -

| ’ ' / * -

Summary of Evaluations Results in Terms of Retention Rates and

' * Grade Point Averages (GPA) for Twenty-five Programs for Non- oy
" Traditional Students : ,\ﬁﬂ\
. ’ ~ — A
d ; . . Programs Repogting A
Progrgms Reporting ‘Programs Reporting 1 Increases in GPA's/ )
Increased Retention Increased GPA's/ Academic Success and -
Rates Academic Success Retention Rates™-
. s A
1) Algier (1971) 1) American Personnel 1) Hall (1971)
‘ _and Guidance Associ-|
, 2) Dispenzieri (1969, - |{. ation (1969) - 2) Peet, Wanner (1969)
1971) ~
. 2) Beham, McGowan .'3) Dudley (1978)
@ 3) TFinnell, Flanders a _ (1976)
(1976) A ’ ' 4) Parkexr (1974)
% . . 3) Brown (1978)
4) Joliansson, Rossman 5) Read (1982, present
. (1974) 4) Jones, Osborne study) - z *
. | ) (1977) '
3 5) Joyce -(1980) : . . o
‘ 5) Majumder (1973) . .

6) Morrison (1974)
6) McAllister, Johnson

7) Read (1981) N (1974) ~ S
8) " West (1975) ) ,7) Obler, Martin, et i
\ al (1977) ) . .
. " ~ ‘8) Ogrodnic (1977) : s '\'.
\%§§ ' 9) Quealy (1971) . ‘ ) . .
) >, 10) Ratekin (l97i) ) ‘ g
. ' il) Rayburn, Hayes ' -
. (1975) - A~ , ‘
. | 12% ?iggg;, et al. . z‘

L4
These findings reflect only programs which conducted evaluations, reported
. their results, and were published in an available source, producing a'biased
sampling. However, it is encouraging to note the number 9f programs which
} have begun to conduct systematic evaluations and produce positive results.
LS
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Recommendatiens

Based on rhe resedrch and evaluation presented in this review, the
following general recommendations may be made for.designing special programs
for non-traditional students.

, 1 S ¢ , ,

e . Participation in programs should be voluntary.

e Programs *should bé multidimensional, with students receiving a
full range,of services suych as study skills, counseling, tutorlng, .,
krlentatlon, survival skllls, and training in specific self . .
monitoring techuiques.

e The actual time spent in each service does not have to be great
(3-20 hours) but should be "focused on the quarter or semester of
entry into hlgher educatlon

‘e Programingt should be fléxible, designed to meet the nZeds of students,

th continuous systematic planning and feedback.

° !ﬁearly written program objectives should be made avallabIé to students.

e Program env1ronment shouldxfoster growth of n051t1ve self images and-’
provide opportunltles for success through the use of support groups and

) gr..up counseling, peer counselors, and increased numbers of minority

cour s alors and othgr mlnorlty staff to, act as role nodels.

frv : successful progr
. “

’ b -

L s v ) ] . .

[ i o’ . -

=
\
e
~

g




T -

CHAPTER II
‘TRIO/SPECIAL SERVICES 1981-82 EVALUATION PLAN

|
-t - . .

Introduc tion
. S

F; The program evaluation for the General College Special Services

| Program is degigned to meet three major needs. First, the evaluation

. provides a description bf program operations, services offered and the
program participants. - Secondly, program effectiveness is assessed in

N terms of student\outcomes. Finally, individual program services are

examined as an internal feedback measu: , aiding in the initiation of

program changes and improvements for subsequent quarters.

4 : 4 ' - s

Program Description _
¢t . :
v lpe program description outlines é%é'goals, organization and
T services offered by the Special Services Program at General College.
. Th%s section is included in order to familiarize the reader with the
program and §eﬁ‘the stage for the evaluation. .

N

Student Demographic Profile . .
L \ . .

The student demographic profile describes the population cof -the
students-in each program compon%nt in terms of race, sex, educational
history, .academic preparedness, and a'nunber of other variables.

* students are also compared to a control group selected from General
College freshmen who meet low income criteria but did not receive the
Special Services Program. *

Determining Program Effectiveness .

g

, oo

Several techniques’ have been employed in ‘order to determine program’
effectiveness. First, ;raditional student Outcomes are examined for
students in each group. These traditional measures include: gradepoint
averages, credit completion (us;ng a ratio of classes taken as compared
to those completed), and overall student retention rates (thch reflect
the proportion of students who remain in school).

- <
Additiongl)measures of student bu§come are reported; focusing on
the growth of self esteem, changes in academic aspirations as a result
of being }n*the program, and a self ranking of basic skills by each
student at the end of the year. Again, program students are compared
to the non-program control group. e '
& . » o
The 1CS students also participate in a Student Satisfaction Survey.
[ "“fn this way, the students are able. to provide direct feedback to program
staff with their feelings and ideas concerning the TRIO Program, its
effectiveness, and how well it met individual needs.

. s
Based on exit interviews with TRIO counselors; the final variable
examines students in the ICS who did not remain in school and'summarizes

their reasons for leaving. :
and this information is presented in a case study format.

. Program Development ' )

- The program development portion of the evaluation involves specitic
course evaluations.. These evaludtions will aid staff in program
development and planning.

Q
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Séveral individual students are also interviewed




3 . .

Special program components will be examined, in particular the -
Summer Institute and sign language classes and hearing impaired students.
. t
The Special Services evaluatioh includes a wide variety of techniques
and methods. Hopefully, the gollection of diversified information, when
. drawn together, will provide a broad basis allowing for more consistent
. N _and valid conclusions. .

-~ ’

v
Aruitoxt provided by Eic:
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Tutorial services

3

. PROGRAY® EVALLATION .
, . ’ T Criteria for
Need _ Goal . Method j| Measuring Achievement .
~ O N ] ‘ “‘4 -
1. Introdugtion: A. To provide a review of current A. Review of literature “1" Included in final report
What are * - programs and evaluations ‘
Special . B. To provide-a history of special ' .
Services? programs for nontraditicnal : .
studénts
II. .Describe To destribe: ; Final product will be - |
program A. Integrated Course of Study . A. Interviews with staff revieved by program staff w
. ~B. Counseling services B, Observe classes/seminars -and included in final ‘
: C. ‘ report .

%,

* participants

III. Describe student

Describe program participants

Collect and summarize data
€ron individual students:

Compare TRIO/Special
Services students to low

for program
development

Evaluation form

s

. A. General College Student income control group
* ) Survey s -
: B. Goneral College Place-
- \ ment Program Scores
. . - C. Income Information i
© IV. Detefmine A. Compare program students with A. Collect and analyze data Compare TRIO/Special
. program . group selected from similar (pre/post tests) Services students with
effectiveness background from General College . low income control group
: on traditional academic measures:
- 1) Grade point average . ? .
o ’ 2) Credit completion ratio - .
’ 3) Retention rate R
‘4) General College Cemprehensive . . ,
Admission Test h
- B., Determine student non-academic B. Administer student ‘zelf
growih (self concept) concept questionnaire and
. readminister selected
) . questions from G.C.
student survey ’
C. Determine student satisfaction C. Administer Student Satis-
with program faction Survey
D. Conduct exit interviews D. Exit interviews with
counselors
V. Provide data“ A. Conduct course evaluation A. Standardizéd Course Data will be used as an

internal feedback mechanism
to initiate program changes
and improvements' in sub-
seqrent quarfers.’

: 24
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CHAPTER-IIX -
“_ﬂPROGRAM DESCRIPTION

Introduction

The Special Services Program at the University of Minnesota was )
first provided for by a federal grant in' September of 198Q. It is one
of the TRIO programs (Special Services, Talent Search, ard Upward Bound)
which function jointly to promote higher education for students who have
previously had limited access to higher education. _These students include
minofities, physically handicapped and low income students as well as the |
educationally’disadvantaged. The General College TRIO/Special Services
Program serves primarily freshmen during their first year of college.

ot

Program Goals -

This year the continuing géals of the TRIO/Spécial,Services Program
are to: .

~- offer an opportunity for disadvantaged students to develop the skills
necessary to survive in a university setting, =, \

~- promote educational success, .

-— provide a creditable academic program, . -

-~ provide a supportive'atmosphere and reduce stress inherent in post
secondary "education, - - - : - -

-— aid . tudents in making,educatioqal and career plans, goal setting;

-- help students to beconfe aware of university and community resources’
and how to use them, and- . ) " ’ )

—— heighten awareness of General College staff and faculty of hearing

impaired students. and increase staff communication skills by offering
staff sign language classes. ’ :

.

Organization s . . "

In order .to accomplish these goals during the academic year, TRIO/
Special Services offers three program components to eligible students,
each with varying degrees of intensity based on student nceds. The
Integrated Course of Study (ICSY, the most intensive component, consists
of a. set of pre-selected courses which are supplemented with individual
tutoring, a Survival Seminar which emphasizes basic skills, study techniques
and provides regularly scheduled academic and personal counseling.

The two less intensive program components are Counseling and Tutoring .
which are available on a walk-in or appointment basis. The “Summer Institute
provides services for the same population of students during the summer:
prior to their freshman year. It is described in greater detail in

Chapter IX.

INTEGRATED COURSE OF STUDY

The Integrated Course of Study offers ‘several carefully selected courses
each quarter. The Survival.Seminar (described below) is required each
quarter as well as two additional ICS classes. All ICS courses have tutors
assigned to thém, so that ICS studerits receive as much intensive help as
they need. Students may also take optional or elective courses. Virtually
all of these courses transfer to other colleges and majors. )

~
~

-, 3 |
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yég‘ The following listing presents course descriptions (adapted from tlie
General Collepe Bulletin, course syllabi, and other General College
brochures - see reference noteg) for the courses offered each quarter,
as well as a list of optiohal courses. :

Fall Quarter ] :

1. Urban Problems (5 credits, course number 1212) .

Using problem-solving, interdisciplinary approach, students examine
some major urban problems such as social class and proverty, social
change, crime, and education. It is hoped that each student will
obtain théyinformation, insight and-improved ability to reach
intelligent,. independent, viable conclusions and act on them in
public and private life. )

course number 1411)

o

Students practice principles of grammar, usage, and style through

|
\
|
|
\
|
|
|
2.. Communication Skills: Fundamentals of Usage and Style (3 credits)
exercises and writing sentences and paragraphs. .

i

3. Writing Laboratory: Personal Writing (4 credits, course number 1421) . .

Students read and write descriptive narratives, characterizations and

autobiographical sketches. Personal help with individual writing . .
problems is provided. The course emphasis is on clear and effective
} written expression. .

’

4. Writing Laboratory: Communicating in Society (4 credits, course .
number 1422) I

Primarily through expository writing, but also through reading and
discussion, students analyze how people communicate in society: how
they perceive events’, how they think about them, and how they write

and talk about them.

e

5. Mathematics Skills Review (5 credits, course.nuﬁber 1434)

This is a course designed for students who have limited math backgrounds
and wish to enhance existing math skills -and eliminate deficiencies.
Topics include fractions, decimals,’' percents, signed numbers, metric

© system, scientific notation, ratio and proportion, formulae and simple

graphs.

»

6. Elementary Algebra (5 credits, course number 1435)

‘Basic concepts and manipulative skills of algebra are intrnduced in
~ preparation for college algebra courses. A strong math background is
required. Topics include sets, properties, signed numbers, €quations,
. word problems; inequalities, graphing, polynomials, factoring, fractions,
|
|

and radicals.




N .
o . .

Survival Serminar +«(2 credits, cpurse number 1702) = |
» . 4 \ .
Successful completion- of academic work iQ a highly competitive

University environment requires the acquigition specialized

body of skills and information. This course ji< designed to develop .
the basic academic skills of enterifig freshmen ‘and provide the
informatioh essential to their retention of Ynformation from lectures
and texts, improve their performance on exams and written assignments,
learn to cope with standard University procedures, and obtain infor-
mation ,on the campus and cQmmunity resources available to support

. their efforts. Regularly s§heduled small group and individual

counseling is required.

.

Winter Quarter

1.

3.

4.

7.

Psychology in Modern Society (5 credits, course number 1281) -

Introduction to science of human behavior. Topics include analysis

of research methods used in observing and drawing conclusions about
behavior, development of behavior, human biological and social motives, -
place -of emotion and conflict in human adjustment, how the individual’
perceives. the environment and learns from it, and psychology of

behavior in groups.

- P .

Special Topics: Concepts of College Science (5 credits, course ’ .

number 1138) . T, : . ,
This course lays the groundwork for future classes in science. It
has been developed for students with limited science or math back-

grounds. One college course in basic math is a prerequisite.

-

hd .

Writing Laboratory: Personal Writing (4 credits, course number 1421)

See Fall Quarter

v

“Elementary Algebra (5 credits, c

Writing Laboratory: Communicating in Society (4 credits, course number
1422) “

See Fall Quarter.

number 1435)

Seek;;IT"Qﬁirter. ’ B

o~

Intermediate Algebra (Part I, 3 credits, course ﬁefper,1443)

A slow-paced intermediate algebra course for students who have good .
_background in elementary algebra. The topics include sets, real numbers,
linear equalities, linear inequalities, polynomials, ratlonal expre581ons,

exponentials, and roots.

’

L3

Survival Seminar II (2 credits, course number 1703)

-

Continuation of 1702, see Fall Quarter.’ .
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-Spring Quarter . s, ‘.
3 ) ‘ B

1. Art: General Arts (4 credits, course number 1311)

v

Examines repreéentative works of art from genres of painting, sculpture,
architecture, literature, and music to discover how and why art is®
created and to enable students to formulate ideas and attitudes about it.

2. Writing Laboratory: Communicating in Society (4 credits, course number
1422) . ~ . N

»

¥

See Fall Quarter. ’ .

-

3. Creativity: Writing Laboratory - Individual Writing" (4 credits; course
number 1484) ) . Y .

.

Work on individual writing projects. After a study of techniques of
description and narration, participants write sketches, short stories,
informal essays, poems or dramatic scripts, as their interest directs
them and as iqétructorgpermits. ’

-

b . Writiné’for.Business and the Professions (4 credits, course number 3531)

3

B

* “Students write fetters,‘informal and formal reports, recommendations,
proposals, summaries, mémos; i.e., forms of writing used in business; in
health, education, and welfare; and in legal-professions. Content

" adapted to vocational needs of students enrolled. Form, clarity,
economy of expression, and suitable tone stressed. Typed final drafts

required. .

<

5. Intermediate Algebra'(?art I, 3 credits, course number, 1435)

¥ ‘ .

See Winter Quarter. .-

.

6. Survival Seminar III (2 credits, course number 1704)

Coqtinuation of 1702.and 1703. See Fall Quarter. Zhis Survival Seminar
incorporates career planning into its basic curriculum. .

“«

Optional. Courses ) -

1. Science in Context: Human Uses of the Environment (5 credits, course
number 1112) .

) -

" This course focuses on the study of ecology as applied to aspects of
our past, present, and future existence; application of biological
principles 5%? interrelationships between the individual and the

Ld )

environmeht.¢ Principles of ecology'ar% explored, including the ]
structure and function of ecosystems; pollution of soil, water, and -

air resqQurces; pobﬁlétibﬁ“exp16§fbﬁ,'ﬁﬁd'relatfonship*of“people;

.disease, food production, environmental controls to survival. .
. . . . ‘
\ . . 945
20 dl.) v

>
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2. Career Planning (2 credits, course number 15025 - : T

The career workshop is designed to assess a student's interests, .
abllltles, needs, values, and personality through testlng ‘and

'subjective self-exploration. Occupational information is "provided ‘
through computerized system and other printed materials., This course . |
is for students who are, undecided about their future career choices - |
and. those who need to confirm a tentative carger choice. ’ . |

~

3.  Literature: Reading Short Stories (3 credits} course number lB?lf
. ‘ 7 !

L. . B s
Representative short stories by' American, British and continental
-writers are dlscussed, and how individual .vriters-have used the form
of the shdrt .story to express their 1deas about huian experience.

4.. Unlted §t§tes. Law in Soc1e4y (5 credlts, course numbe? 1235) - . .

The role of la&hip our changing soclety is examlned Topics include
- o courts and court system, correc¢tions, police-community relations,
! environmental prohlems, domestic problems, wills and probate, and
. insurance. When possible, stiudents may visit courts, cofrectional
SR ¢ institutions or similar insfitutions. . .

-
. .
Py -

5, Unlted States: The Crime‘Problem (4 credits, course number 1236)

'lhe nature and extent, of crime in America is discussed in addision to
the causes and consequences of crimes for criminal, victim and social .
or@er. » .
6. Oral Communication: Interpersonal Communication (4 credits, course
" . . ..number 1465) : . .

A . 5
. . 3

’
’ - . .

Students. examine their own communication patterns - verbal, nonverbal,
-t and vocal - and try to discover why they are effective or ineffective
" coina municatorg,’ to uncover.some origins qf their communicative behavior,
. and to understand means we use to relate to each other and ways we
alienate ourselves from each..other. The course asks students to begin
. or deepen their search.for identity and to aid others in their search.

o

. .

RSy 29 Titerature for Chilﬂren (ﬁ*gredits, course numbér 1363)

-

*_Surveywof chaldren s literature. For parents, prospectiVe parents, or
’ child-care workers who .wish to become acquainted with children's literature

\\ and to guide | chlldren in selecting and reading books or for others who )
\.-‘wmay not have had an opportunity to read books —, including classics - .
‘ when they were children. . . ~ .
i ; . S
- : i . K]
: qh'COUNSELING , e L . ,
e ul . boonsellng for“épecial_éervlces students is made available off campus o

* through the Center for Higher Education for Low—Income Persons (H.E.L.P.
/ Center). The’H E.L.P. Center provides the following services for this special ’

! populat;on of students: . s .

P ot . . N
N N

“ - we N, .
.




--academic counseling . .

——counsc{}hg ‘ B o

e financial - = ~ SRR .
® persondl’ ST L e . -
o family ‘ : e

chemicadl ‘dependency e

<
*®

--tutorial referrdl and assistance S -
N ; IS T, « . -
, ——advocdicy ' \ D . ) '
I _‘ >~

~=legal assistance

-~program. planiing . .. o v /

- .

--contact for community, private‘and’public agencies
--resources for discovering additional funds ' . .
--space for students to;meef, study, plan and develop peer groups

--groups for careérxbfientation, parentage and survival in the uﬁiversity.
R .;“"_‘. - IEET - N . ,
- Professionai'individaal or group counseling and psychological counseling
are also available for more conventional academic needs through the -~
o Coyuseling ‘and Stuilent Development Division of General College.

TUTORING .

Tutoring is provided at the Reading and Writing-Skills Center where
tutors assist $tudents'with writing papers, reading, filling out forms,
improving vocabulary or spelling, ‘learning note taking skills and library
research techniques. Students may also complete academic courses in a
self paced, individualized mode at the center. Writing and math tutoring
is also available at the H.E.L.P. Center in conjunction with the Math
Department and writing instructors \\

s -
’

The center is open during school hours and no appointments are necessary.

f22)
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o CHAPTER IV . ' a
. \ " STUDENT DEMOGRAPHIC PROE%LE ' c

Introduction ! W'

The following 'section provides a summary of demographic information
for the students in each of the three TRI0 Program components: Integrated
: Course of Study (ICS), Counseling and Tutoring groups. In ordér to provide
comparative data, a control group was selected from low income General
College students, and these students are also described in this section. TRIO
students are also compared to all entering GC students (Romano, 1982).

Method .

As a part of the routine Ceneral College orientation process, the
following information was collected for each student:

1) General College Placement Program (mandatory) is a battery of
tests primarily used for placement and planning purposes. It
includes five sections, two dealing with language and three
with mathematics, as follows. /

-

a. Reading Placemenr Test

T " This test is distributed by the Comparative Guidance and
Placement Program of-the College Board (Educational
. Testing Service, 1977)-and consists of eight passages
with associated questions regarding the content. The
test focuses on reading comprehension, inference—maklng
ability, and vocabulary in context. It is normed on more

than 30,000 students from primarily two year institutions .
, , of higher education and vocational education across the
- country (ETC, 1977). .

b. Written English Expression Placement Test

' This test concerns Sentence structure ‘and the clear, logical .
expsession of ideas (ETS, 1977). 1t is also distributed by :
ETS and noérmed on the same group of students dcscribed above.

Y

c. Mathematics Test: Whole Numbers Subtest

This test consists of seven items which require the

performance of addition, subtraction, multiplication, and \
division using whole numbers only. The mathematics test

was developed at General College and is normed on General ,
College students (Brothen et al, 1981). -

"d. Arithmetic Subtest : e -

« This test includes twenty-five items and requires the same
operations (addition, subtraction, multiplication and
division) using whole numbers, fractions, decimals and
percents. This test.was developed at Genéral College and
norms were established for GC students (Brothen et al, 1981).

9

.
.
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e. Algebra Subtest

This test consists of twenty questions which require the

student to solve elementary algebraic equations and
inefualities, use negative integers, and find the slope

of a line. This test was also déveloped at General College .
and normed on GC students (Brothen, et al, 1981),

General College Student Survey (GCSS)

The General College Student Survey is a basic intake form
which asks students for demographic information such as age, sex,
ethnic background. Several additional questions ask students about
educational, perscnal, and caréer planning services they may need.

« Since a number of students do not attend the full two-day
orientation during which data are collected, many students did not
complete the General College Student Survey. For that reason,
another attempt was made at the end of the academic school year to
have students complete this form. The end-of-the-year data were
combined with the earlier data to arrive at the information reported
here. Even with this follow-up measure, the percent completion rate
for each’ group ranged from 53 to 94 percent. (For more complete
information, the number and percent responding by group is d1splayed
in Table I.) While there is no reason to believe that’ respondents
differ from nonrespondents, the summary comments made for these
groups should be limited to those who actually completed the

questiornaire.

~

. Subjects . . .

The subjects described in this study represent four groups:

a)

o)

ICS Students — all students enrolled in the Integrated Course of
Study (ICS) were asked to participate in the study.

»

Counseling Students - all General College freshmen who were eligible

for the Special Services Program (by low income, academic need,
handicapped or minority status) and utilized the counseling
facilities two or more times dur1ng the academic year, were included
in the-study.
4 e

Tutorial Group — all General College freshmgn who were eligible

for Special Services, and made use of d1rect personal tutoring two
or more times were included in the study. "Some of*these students
also received counseling.

Contr01 Group = & control group of 57 students was randomly

selected from General College freshmen eligible for Specidl Se;vices
using the low income criteria, and who had not participated in the

TRI0 Program or used counseling or tutoring services during the
academic year.
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' “A TRIO total is, reported on each variable collected which combines .
the ICS, Tutoring, and Counséling groups so that TRIO students can more

readily be compared to the Conttol group. Results are also compared to
all General College entering students as presented in The General College

Student,. Fall 1982 (Romano, 1982). This group of students includes some
students transferring from pther post secondary institutions or returning
students as do the TRIO and Control groums.

N

Results e . .

.
s . -
r t

The TRIO and Control groups varied slightly on the distribution of
men and women with the ICS group consisting of more women than men
(58% vs. 42%), but with Couns€iing and Tutoring groups including a”
higher proportion of men to,women (56% and 617 vs. 447 and 397 men to
women respectively). When TRIO groups were combined, there was little
difference from the Control group (men,= 51% control, 48% TRIO, women =
497 control, 527 TRIO). Compared to new General College'students, both
TRIO and the control group had higher than average numbers of women (GC
freshmen, 55.9% male, 43.57% female). These data are displayed in
Table I1 and Figure I1I1. .

Y] ' .

TRIO and Control group students were both older than new GC stJdents
by 2.47 to 3.74 years (TRIO and Control group students respectively) with
TRIO students mean age = 22.87, Control group mean age = 24,14 and new GC
students mean age = 20.4. These data are presented in Table III, Figure III.

In the new GC student population, minority students accounted for 237
of all students. The Control group had even fewer minorities (14%) while
TRIO students wePe a¥Ymost one third minority (33%) with the Tutoring group
52% aninority (Table IV, Figure IV). : :

Ninety-six percent of the Control group and 86% of TRIO students
received financial:aid, .compared to only 48% of the new GC students
(Table V, Figure V). ks

Fewer TRIO students planned to work while attending college than
either the low-income Control br new GC stude¥ts. (60% TRIO, 74% Control,
and 87% new GC students, Table. VI, Figure VI). : B

The transferiglans for all groups seem cgmparable, with more Control
group students pfanning to stay at GC than either TRIO or new GC students.,
The majority of students plan to transfer to ‘anothex college at the "1
University of Minnesota or elsewhere (Table VII, Figure VII). .

The highest grade Jevel completed'prior to enrolling in the General

- College was comparable for all groups, with a slightly higher proportign
of TRIO students receiving GED's (14% opposed to 6% Control and 4% new GC
students) rather than graduating from high school (Table VIII, Figure VIII).

. ___ The majority of all studenis have been c.t of school less than one year
prior to enrolling at GC. A higher proportion of TRIO students had been
out of school for more than one year prior to enrolling (50% TRIO vs. 307

Control and new GC students, Table IX, Figure IX).

o * -
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Discussion ) .

.

.
,-
/

The highest academic aspirations (for degrees) 'appear similar for .

all groups (Table X anll Figure X). :
/ . . .
Parental education patterns are similar for all groups witl’ TRIO

students having slightly lower levels for both parents (Tables XI, XII, )

and Figures XI, XII). . C . :

v 1

Y

_ There are few differences between groups on stated majors of students.
An emphasis on technology and sciences is evident in all groups (Table

XIII, Figuye XIII). ' . ~ .
TRIC students are more likely to report physicaléjemotional or ‘
learning disabilities (9% vs. 2% Control, 5% new ,GC students) and also

more likely to require additional services for,tﬁé§€*disabilities (5% vs.
27% Control, Table XIV and Figure XIV). o .

On the standard battery of placement tests (Generai College Placement
Program) given by General College and described earlier, TRIO students
scored significantly lower on the reading placement test (ANOVA, &y = .05),
but similarly on the writtep expression and math tests (whole numbers, e
arithmetic and algebra). Based on 1980 General College Placement Program ™
norms, both groups have low average scores (Brotherd, et al, 198l). On the '
reading placement test, TRIO students scored at the thirty-seventh peféqp;ile
(Conrol = fifty-second percentile), and both TRIO and Control groups scored
at the forty-sixth percentile on the written expression test. The mean s
scores for the whole number and arithmetic_placement test were at the

. twenty-fourth percentile and forty-fourth percentile respectively for .

both the TRIO and €ontrol groups. Norms are not available on the algebra
section .of the math placement test. These data are presented in Tabl% XI

and Figure XV. . e

.

.~

<
The TRIO/ICS Program at General College §eries a large pumber of single
rents, most of whom are women receiving Aid to Families with Dependent .
Children (ABDC). This may.account, in part, for the higher proportion of
women in the program, the higher average age,. the longer period’ of time L

since the students have been in school, and also the smaller percentage of
working students. . 2 . ‘o . !

Minorities and handicapped students are encouraged to participate in
the program and this is also reflected in the statistics. A high proportion
of Asian studentsrand Vietnamege students are pargicipants'in the Tutoring
partion of the program. This may account for some of the variance inl the
reading scores due to language difficulties. . ) '

TOA higher percent of Control group students receivegxﬁinandia} aid than
TRIO students. This finding may reflect the major criterion for Control

. -

group selection, which was low income level, and TRIO program partid&pants

are also selected due to educational d%sadvantage; physical or emotional .

handicaps:or minority status. S e

1
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. Placement test.
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. Conclu.rions . . -

~
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The highest grade achieved prior to enrolling in General Cvllege
was comparable for all groups with ICS having a sllghtly higher proportion
of GED's, indicating a less tradltlonal background. Nevertheless, the
academic aspirations for all’ groups appear to be similar. There are
slight differencés in parental cducation, with TRIO having a loyer level
of education® for both parents, also 1nd1cat1ng a lesg traditional back-
oround from otherggbllege students. As far as academic majors are
concérned, all students grav1tate toward more technological fields.

Finally, the descriptive information which may have the greatest .
import in this evaluation is the test scores on the General College
These data. show that the TRIO students are at a lower
level than the -Control group on reading, with the Tutording group scoring
lovest. The three TRIO components vary most noticeably on the math tests,®

with ICS'scoring lowest and Tutoring scoring higher, espe.lally in .

arithmetic and algebra. Both TRIO and Control group students' average
placement scores are below average (median) based on 1980 General College
.norms (Brothen, et al, 1981), with the Control group reading mean score 1in
thg fifry-second percentile the only test mean higher than the median.

’

”
-

. B

- & o~

While few differences exist between the TRIO and Cohtrof group students
are dissimilar in many ways from what is consideved a typical college '
freshman. . They are Jlow income students who are ol/zr, more likely to be
female, have been.out of schoul longer; are more likely ,to be 'minority or
handicapped than the average, and they enter college with limited basic

skills. .In a very real sense, these differences may work_ against these
students in higher education. Will they, or can they, surv1ve° .
\
/. . . ;
ad .
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' TABLE 1

Number of Students Completing
4 General College Student Survey
- i ¥ ICs Counseling | Tutoring Control TRIO Total
> N % N % N % N % 1N % !
M Students t.';:o Completed O " -
. Survey in Fall 86 837 37 51% 30 39 . 41 725 . 153 61%
.o ~Studencs Who Cozvleted 52 sox | 27 38z | 36 4z f23 sox | a5 46z
Post~Survey
- Students Wno Corpleted - ogy "
. Both Pre and Post 44 437 26 36% 26 34% 116 28% 96 38%
) Students Who Coxpleted o
Fither Pre or Pabe 57 943 43 602 41 537, |48 847 1 727 |
e
- Toral Sczudents 103 72 77 57 252 l
a »
—_ =
. .
L} +
r;'o:e: The percentages do not add uo to 100Z due to overlapping categories. . '
’
.-, .
$ . ’
- ' FIGURE I ) ; KDY
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TABLE 11
Sex of Studeat .
‘ <

() Counseling Tutoring Control TRIO Total

. R b4 K % N %z |x ¥oIn %

Female 60 58% 32 44% 30 395 {29 517 j122 487
Male ‘ 43 42 40 56% 47 61% :28 497 1130 527
Total . 103 ) 100Z 32 100% 77 100z 157 1005 252 1002

NOTE:* Figufes based on students cox::pleiing GC Student Survey only,;;;:}esing data

H]
excluded from calculations. "
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TABLE 111

. Age of Strudent

¥
' i p{e] Cou’nseli'ng Tutoring Control - TRIO Total
H .
Total Nu “er Completing
GC Survey b 97 43 42 2 182
Average Age X 23.29 21,63 23.19 2614 22.67
V4
x =
. . NOIE: Figures based on students completing GC Student Survey
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TABLE IV '

Ethnic Background of Student

' - - ' .
) 1ce Counseling Tutoring control | TRIO Total }
N 2 | K “ N 4 I PO I b4
Azerican Indian 1 1 1 2% 4 107 1 2 6 kT4
Asfan Anerican 2 2y 1 2% 4 10% 1 22 7 4%
§uack Non-Hispanic Orizin 212 14% 3 ” 3 7% 2 L33 18 10% '
H’xs;-an!.c 7 8% 0 0z 1 - 2% 0 [+74 8 5% )
Vietnaoyse .0 0% 2 (3 6 142 | 1 2 8 (31
Caucasian Non-Hispanic 61 70% 35 817 26 48% 38 86% 116 67%
Other 4 5% 1 . 2 4 10% 1 27 9 S%
< Total 87 100% | 43 ., 100% 42 100z | 46 100z ! 172 "100%°
¢ h .
% -’ N
W0TE: Figures based on those students cormleting GC Student Survey
. only, missing data are excluded from calculations. 7
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) TABLE v .
. .
Students Receiving Financial Aid
» . ’ 1 .
+ r -3 -
. j* 1cs Counseling Tutoring .| Control TRIO Total .
X 2 X r |y 2 lw . x|k 2
Yes 81 842 36 862X 38 90% 44 96% 155 86%
«No R B T 3 4 4 142 4 10% 2 4% 26 14% e
: Item Torals 97 1007 42 1007% 42 100X 46 1002 181 100Z .
¢ o * ° -
. .
! ' NOTE: Figures based on students completing GC Student Survey onl_v,‘ 4 RN
* . - . ., nissing data are excluded fron calculations. . -
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| ' . TABLE V1 .
- . K .20
. N K . Students Working While Attendjng Cilluge .
1cs Counsclin;;’ Futozing Control I TRIO Total
. , - ) X g N ] x xi % : l u % N
No <29 303 6 142 8 - c19% | 4 gz\ 43 243
Yes, . 1~10-Hours /Feek 3 sz | 107 a3 | 7 m |a30 ex das
Yes. 1120 Hours/Heek 27 - 28 | 16 3%y 12 - 29% |23 a9r’] 53 29z -
Yes, 21-35 Hours/tidekt 14 152 5. s 3 oo L9x | 22 127
- Yes, 36 or More Houts/ B} 2% 1 27 5 1221 0 ox-| 9. sz
Heek =2 B o
‘.. Fot sure . 5 162 |7 x| 2 x| o8, 1| v e
‘¢ Total RS BT 100% 43, 100z ‘|42 1200x | 47 200z |181  100%
! ' " ~ L. ot *
‘ ' \; NOTE: Figures based on students c6n}»Ietl1ng GC Student Survey only, i !
i ' . missing data are excluded from calculations. ' b
t N . ’ . ‘ A Pat - . L g
- .3 . *
1? -, L I s
! - [ A = ' N I
” ‘ i HE
. D - : .8
d
N . . N B
. e
\ LY -~
»
¢ FIGURE VI - © kmy ]
STUDENTS WORKING WHILE ATTENDING -COLLEGE 1e5: = .
o Y - . »* .| COUNSELING iz
. = —~ . K . ¥ ) YRd
CT ’ TUTORING [om
" : o ‘ " | “cosTroL; (—
* " TRIO TOTAL - LMK
*x v Tl hat :
. * > 3 % .
:100—
90~ )
L] q
. ‘80—t . . . s
v: - 3
z 20~ . ' '
.a . .
| z ¢ . : Y
‘ b 60— . ..
| I M . tham
i 8 st N
| 5 . N\ T .
; .8 40— \ . : * R
| o,
| I . \ . 2
| & 30— § 3 ’
| 20—+ \\ . '
‘ . : § .
| e . H . -
| 10 \ : - ’
| O = g L1
~ ERIC ’ NOT WORKING WORKING 1-20 HRS. WORKING 21+ HRS. .
: | ) - 35 .46




- ERI

B Fui ot Provided by ERIC

TABLE VII

Students' Transfer Plans fron General College

. , s Counseling Tutoring |« Control TRIG Total .
’ N L2 | w x Lw alsy  Tx ,
, .
" -
No, do not plsh to transfer ¢ 7% 6 142 3 24 I 172 15 9% .
Yes, tco a college within -
the University 61 692 27 63X 33 80: | 31 6% 121 702
. ' ¢
Yes, to another college < . - - .
outside the Untversicy 1 1z 3 7 9 0% 515 2 ¢ z '
Not sure ) 21 2% 7 1z | s 12 |6 132 | 33 1%
Iten Total 89 1002( 43, 100% 41 100% § 46 100X 173 100% .
. 4
- ' NOTE: Figures based .on‘students completing GC Student Survey only, .
tissing data are excluded from calculations. i
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TABLE VIII

' ) A -,-} S:u(l’eni.;»’ Highest Grade Level Conpleted X}ct(;rc Enrolling in General College
. R ¢ Y o1cs Counseling " Tutoring Control TRIQ Total
‘ 3
s L4 N

i ‘ - X SN % X, 74 K 21 X %
\/ -~ T
" y . - Eighth-Grade o:’!.ess' 1o ox {°. 0 0% 0 [1}:4 0 0z 0 ox
| . -
| Soze Migh School 1 1x 0 ox ? 2| 2 4% 2 1%
\ 14 - +
;. - ligh School Gradtation 53 55% 26 60z | 23 s5% | 28 60z | 102 567

. G.Z.D. Diploma / 16 16% 3 7% 7 162 3 - 6% 26 14%
. ) One Year or Less of College e 14% 7 16% 6 1z | 12 6% | 27 15%
= . Tvo Years or Morve, of bllege 5 5% 3 7| 3 7| oo, e

. o kY -

SRR | < - .

) ’ Ocher - / . 8 9% 4 9z | 2 se| 1- 2% | 14 8z
> » [
- i lten Roeal 97 100z | 43  100% | 42  1loox | 47  100% | 182  100%
f- v ;

‘ 7 NOTE: Figures are based on students corpleting GC Student Survey
" ‘ only,, missing data are excluded from calculations.
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TABLE 1X

Years Since Students Last Attended Any School

ERT:

s

L4 Ics Counselir;g Tutoring Control TRIO Total
N 2 1w x | N 2| x 21N z
less Than ] Year . .43 45% 28 672 20 s | 3 3 91 51
1-2 Years |20 21% 5 12% 5 12 ] 7 16% 30 1;m
3-5 Years R coj12 wze | st oaex | o9 2 | 3 m | o2 152
§-10 Years SR 2, sz 2 sz | o3 | 20 1wz
_More Than 10 Years . 5 5% 2 5% 5 122 | o 0% | 12 7%
lten Total %, 100% 42 1002 41 100% | 45 100z | 179  100%
N »
NOTE:, Figures based on studencs_completiag GC Student Survey only,
missing data are excluded from calculations.
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TABLE X

Highest Academic Degree to Which Students Aspire

. . . 1cs” Counseling Tutoring Control TRIO Total
N 5 N I z | x | n %
‘ Nope 4 4 1 3z 1 2% 2 5% 6 3z
Certificate (less than : ; - .
sssociate) 2 2% 1 ‘ 3% 2 57 1 22 5 32 )
. Associate Degree 6 6% 2 . 5% 2 5% 4 9% 10 6%
Bachelors Degree . 49 - 53% 22 55%+ 22 52% | 20 4 93 532
Masters Degree 26 28% 8 222 11 26% | 14 \*393; 4 262
Doctorate ' 4 ax 5 13z | 4 102 2 5% 13 7>
Missing Data b 2 22 0 0z 0 ox | o . 2 1z .
Iten Total 93  100% 40 10032 42 100% | 43 100% | 175 100%

»

NOTE: I-:iglures based ou students completing GC Student Survey only,

missing data are excluded from calculations. -
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TABLE X1 ) t
', ’ Mother's Educatfonal Level .
Ics Counse‘ling Tutoring Control, *“TR10 Total P
| % LY z N i N ] K %
8th Crade or less 11 IIZZ 2 5% 6 18% 4y 9% 19 112
y ' 3
- < ~
Some High Schonl +J12 132 5 12% 1 3% 4 9 18 11X
GED or}!’.Igh School Orad 36 43% 16 t 312 6 18% 15 342 58« 35% *
Y :
Soze College ) 17 197 7 162 1 33 5 112 35 212
Post High School Voc. Training 6 ” 2 5% & 12% 6 14% 12 7
Bachelors Degree 6 > 5 12% 3 9% 7 16% 14 8%
Masters Degree 3 3% 6 14% 2 6% 2 5% 11 7%
)
Doctorate Degree 0 0z 0 0% 1 3z 1 2% 1 1z
* Total 91 - 43 - 34 - 44 - 168 -
‘ NOTE: Figures based on students completing GZ Student Survey only,
nissing data are excluded from czlculacrcas.
l
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. TABLE XI1

Father's Educational Level

A
;

.

" 1cs. Cownseling Tutoering Control TRIO Jotal -
i H r ) ] x IN z Iy %
8th Grade or Less . 15 172 2 5% 5 15% 3, x 22 137
, . Soxze High Schoel 14 162 6 143 s o1y | o4 ox | 25 1sz! -
L CED or High Scheol Grad 2 272 10 243, 4 12x |13 a2y 38 23z
" Som College s or ~| & 14z 5 1s% 4 4 ox | 19 1z
1
5;5,’2::?5,5’;15?22?31“3 10 12 6 14% s oasz | o6 1w |21 13:
Bachelors Degree . ? 82 6 14% 5 152 | 10 22% 18 11
Mastérs Degree 7 & | s 125 4 127 4 9% 16 1w} 1\
Doctorate Degree . 3 32 -1 1 22 Q0 0% 1 22 4 27
', Iten Total 88 1002 42 100% 33 1007 | 45  100% | 163 100%
1 ,
y . ‘v
NOYE: Figures based on students completing GC Studént Survey onl) ,
' nissing data ave excluded from calculations.
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) ~y . TABLE XITI d - .
Student Majors > . ¢
N 1S . | Counseling Tutoring Control TRIO Total
-~
. X 2 | x X I N P R 2 -
Undecided 23 247 10 24% 12 27% | 11 242. 45 ‘ 265
Business 17 18% 7 - 172 5 11% 8 18% 29 177 /
Huzanities ?e g+, literature )
B erature, .
philosophy, ar:, ete.) 4 ,[‘z 0 0z 1 2 1 . % 5 3
Soclal Sefedce (e.g., psycho- .
logy, sociology, his'tor)') 7 123 2 5% 3 7 2 (¥4 12 7% .
Math or Sciente (e.5.» ’ ! '
.engineerins, cath, biolegy, 15 16X 9 21% 8 187 5 11% 32 18%° 1
cozputer science) ,
Medical Science (e.s., : . ¢ b4
nursing, dental hygiene, 8 92 3 7% 3 ™l s 112 14 ex| A X
occ. or phys. therapy)
Education (e.g., elem., ’ o .
secondary, phys. cd.) 3 3z 3 7% 2 5% 4 9% 8 5%
Other 17 182 ] 92 3 72 9 20% 28 167$J
h
lten Total 94 1002 42 100% | 44 1002 ' 45 100% 173 100:1
NOTE: Figures bliea on students conpleting GC student Survey only,
missing dsta are excluded from calculations.
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Self-Report of Students with Physical, Emotional, or bearning Disabilities

-

TABLE XIV ~

.

. . , ICs Counseling Tutoring Control TRIO Total
’ K x X $ | % z |N Y %
. 7 A4
— -+
No Disability Reported 86 89% L0 93 39 937 141 982 { 165 93%
Have Paysical, Ezotional N - b " o
or Llearning Disability * 11 11% 3 7% 3 [} 1 27 17 9%
Needs Services for
Disability N ? ” 2 ?Z 1 27 1 2% 10 5%
Itex Total 97 1007 43 1007 42 100% 142 1007 | 182 1007
. -
Note: Total = No disability reported + Have disability.

Figures based on students coapleting GC-Student Survey only, missing

data arc excluded from calculdtions.
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- TABLE XV

ccnergl College Flacement Prograx*Test Scores

3 1Cc8 Counseling Tutoring Coatrol TR10 Total
X X X X N

H X N % ' .

=<l

o

f‘;g‘“s (maxtaus scoxe” §2 +20.40 | 66 23.14 | 57 17.18 | 51 22,57 | 205 20.39

kritten English Expression 82  26.57 | 66 ' 25.86 | 57 20.86 | 51 25.24 | 205 24.73

“ (caxinuz score = 40) o
. N .
v

Faole f“:f"’ (maglaus ~le s |es sles |57 sz |51 535 | 205 5.45

Arishretie (maXicum 82, 14.27 | 66 15.88 | 57 16.54 | 51 14.67 | 205 15.42
score » 25)

Algebra (maximuz g2 8.00 |66 8.94 | 57 10.53°] 51 8.3 | 205 9.0
score = 20)
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CHAPTER V o
STUDENT OUTCOMES: ACADEMIC

A - -

Introduction
7 ) , .
The primary questions of interest ' this evaluation are:
?

1) Did TRIO students stay in school? and
2) Were they successful in school?

To answer the first question, the overall retention rate for the program
(the proportion of students who remained in school continugusly from their
entvy into the program to the end of the year) is examined. The most .

v ".lely used measures of academic success are the grade point average (GPA)

+ -l the proporation of completed credits for each student (credit completion
ratio; CCR). These measures take into account uot only the grade achieved,
but also the number of credits attempted and passed during the acadeinic year.

. These three traditional indicators of success: retention rate, CCR and GPA,

and explored in this section.

.

Method ‘

Subjects

, " The subjects described in this study represent four groups:
~
a) ICS students - all students enrolled in the Integrated Course
of Study (ICS) were asked to participaté in the study.
b) Counseling students - all General College freshmen who were
eligible for the Special Services Program (by low income,
) academic need, handicapped or minority status) and utilized
thé counseling facilities two or more times during the
academic year, were included in the study.

c) Tutorial group - all General College freshmen who were eligible
for Special Services, and made use of direct personal tutoring
two or more times, were included in the study. Some tutoring
students also received counseling. i

d) Control group — a control group of 57 sEudents was randomly
. selected from General College freshmen eligible for Special
Services using the low income criteria, and who had not
participated in the TRIO program or other retention programs
also operating atEGenéral College.

A TRIO total is reported on each variable collected which combines the
1CS, Tutoring and Counseling groups so that TRIO students can more readily

be compared to the control group.

-

Individual files are created and maintained for each student. These
files céntain'the_stUQent demographic profiles described in Section IV.
The students are also tracked throughout ‘the year on the following items:

.
1
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1) courses and number of credits attempted gach quarter,
2) courses and number of credits completed/each quarter, and
3) grades received,for those courses.= . ;

The source of this information is the official student transcript. |
These data are recorded quarterly and for the full academic year.

Retention Rate ~

The retention rate is defined as the proportion of studénts in each
group who remain registered ¢ontinuously from their quarter of entry -
into the program until the end of the academic year. To be considered
"retained,” a student who enters in the Fall must register for and
complete Fall, Winter and Spring quarters and a student who begins Winter
quarter must register for and complete Winter and Spring quarters. Students

attending Spring quarter only are not included in this analysis. A .

A retention rate of 85% indicates that 857 of the students remaiﬁed in
school while 15% did not.

Grade Point Average (GPA)

The University of Minnesota (UM) uses a 4-point grading system where
A = 4 grade points, B = 3 grade points, C = 2 grade points, D = 1 grade
“point and N = 0 grade points. N is not a passing grade and credit is not
given for classes where a grade of N is received. Unlike many universities,
at UM, grades, of N are not included in the grade point average. To make
these data comparable to other university settings, GPA's are calculated in
’two ways, first with N's excluded and secogdly with N's included.
For a three-credit course with a grade, of B, nine grade points are
given (3 credits x 3 grade points = 9 grade points). In order to compare |
the groups on grade points, a Group GrA (N's excluded) is calculated by .i
dividing the total number of grade points received by the group by the .
total number of credits, completed with a passing grade (A - D). To include ‘
N's, the total number of grade points received is divided by the total number
of credits attempted by that group. Grades of § (3 = pass on a pass/fail
grading option), I (I = incomplete) and W (W = withdraval) are excluded in .
both cases.

Credit Completicn Ratio (CCR) ¢
> :

Credit completion is calculated in two ways. The CCR 1 shows how many
cour-es were completed, pass or fail. It is calculated by dividing the total
number of credits for which a grade was recéived (A,8,C,D,S or N) in each
group by the total number of credits attempted by that group. If 30 out of
40 credits attempted are completed, then the CCR = .75, jndicating 75% of the

credits are completed.

The CCR 2 is calculated by dividing the total number of credits receiving
“a passing grade (A,B,C,D or 8) in cach group by thé total number of credits
attempted by that group.

Classes officially withdrawn from are excluded.

M .
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Results

The overall retention rates for each group are displayed in Table I,
Eigure I. The TRIO retention rate is 81.35% vs. 71.93% for -the Control
group. A Chi-Square test for independent samples was performed and the
actual retention rates were found to differ significantly from the
expected rates, which. indicates that a statistically significant difference

. does occur between’group retention rates (X 2 = 9.4, & = ,05).

The group GPA's (N's excludedf are displayed in Table II, Figure II.
These data also show little variation between groups. A one way Analysis
of Vurfance produced no statistical differences between groups. The TRIO.
students have a cumulative GPA of 2.78 as compared to the Control GPA of
2.61. The General College GPA (N's excluded) for the 1981-82 academic
year was 2.60 (Romano, 1982).

The group GPA's (N's included) for each quarter and cumulatively are
presented in Table III, Figure III. These data show that overall, the
TRIO students have a higher GPA (TRIO X = 2.53 vs. X = 1.89 for the-
Control group). A one way analysis of variance (ANOVA) was performed
and the differences between groups were found to be statistically

_significant (¥ = .05). 'The General College GPA (N's included) for
-the 1981-82 academic year was 2. 36 (Romano, 1982).

The Credit Completion Ratios (CCR1 and CCR2) for each quarter and
cumulatively are dlsplayed for each group in Table IV, Figure IV. Both
TH10 and Control students received grad.:s for a high proportion of courses
ar:empled (CCRL = ,95 for both groups), but TRIO students passed a
sigaificantly higher proportion of their classes than the Control group
(CGR2 = .84 TRIO vs., .70 Control) This difference is statistically
s;?nlflcant on & Chi~Square test for independent samples ( 7{2 3.78,

< .05).

Another variable of interest, also displayed in:Tzble IV, is the mean
number of credits attempted and completed for each group. These data
show that TRIO students, on a yearly basis, attempted slightly more credits
than the Control group (34.95 TRIO vs.$#33.50 Control) but TRIO students
passed an average of 5.84 credits more than the Control group for the
a"ademlc year. ——— . ) - -

Comparable statistics for GC students for credit completion, credits
attempted, and completed-are not available due to different computational

mefhods. . .
- : B ‘

Corniclusion

TRIO students compare favorably to the low income Control group on

retention, credits passed and grade point average (N's exXtluded and included).

When compared to General College students as a whole, TRIO students compared
favorably on grade point average. : : - .

These findings support the goal of the TRIO program to promote educa—'

tional success and provide a creditable academic program. .
= £
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rICS Counseling | Tutoring Control TRIO Total
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. o
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TABLE 11

X »

*
ch?mn; Averages for Each Group for Fall, Winter, Spring Quarters and Cunulatively
(A=4,B=3,C=2, D=1, K's not included) .
) ICs Counseling Tutoring Control TRIO Total )
IFal]! ’
N of Students 95 71 77 51 243°
grade point average 3.12 2.85 2.88 2,87 2.&6
. L
. ‘
N of Students 91 62 73 44 226 ot
ks
gradxy point average 2.79 2.94 2.88 2,52 2,87 .
- ~ .
.
N of Students 79 55 67 39 . 201
grade poin: average 2,63 2.69 274 2,63 2,69
[Eunulacivg .
Total Students in Program 101 .n 77 52 ‘ 249
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TABLE 11T

Grade Point Averages for Each Group for Fall, Winzer, Spring Quarters and Cunulatively

.

(Awd, E=3, C=2,Del, K= Q)

* /
1Cs Counseling Tu?oring Control TRIO Total
X o
Falll .
N of Szudents 95 71 77 51 243
grade point averaze 2.70 2.5 2.81 2.36 2.68
‘ -
. e ‘
X of Srudents 91 62 ‘ 73 44 226
grade point average 1.64 2.61 2,70 1.81 2.28
s rin
N of Studengs ‘ 79 55 67 39 201
grade point average 2.14 2,40 2.46 1.58 2,33
¥
R .
Euhula:ivﬂ
Total N pf Students in Progran 101 . 71 77 52 249
grade point average 2.41 2.51 2.68 I.89 2.53
¥
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. : ’ : TABLE Iv . ' J

i
& .
[ Rean Credit Complezion Katios) (CCR) and Mean Credits; Attempted, Receiving Grade, and Passed * .
for Each cz@ of Students for Each Quarter and Cunmulatively .
‘ ICs Counsaling TutoTing Control TRIO lotal
Fall Quarter ‘
N N of Students 95 71 77 51 243
. CCRI .97 .97 .99 .97 .98
Seas LCR2 .84 .83 .97 .80 .88
‘ s x Cradits aAzcecpted 14.08 12.92 13.26 13.12 13.48
. x Credits Recelving Grade 13.72 12.49 13.19 12.71 13.19
' . X Credits Passed . 11.80 10.77 2.88 10.55 ¢ 11.84
Winter Quarter :
> N of Students 91 62 73 44 226
CCR} B9 .96 .97 .93 .94
t CCR2 W73 .85 .93 .6 .89
‘( Credits Atceppted 13.53 12,97 13.45 13.02* 13.27 -,
‘( Credits Receiving Grade 12.00 12.40 13.07 12.07 12.46
X Credits Passed 9.86 11.03 12,55 8.93 11.05
Spring Quarter .- -
N of Studeats 79 55 67 39 201
o CCRL .89 .97 .93 .95 .92
Ccer2 .74 .85 .86 .59 ¢ .81
. X Credits Atterpted 11.63 12.76 12.63 12.92 12,27
X Crodits Receiving Grade 10.34 12.35 11.69 12.26 11.34
X Credits Passed 8.62 10.82 10.66 7.62 9.90
Cu:.-.uhr.i\c ,
- of Studencs 101 7 77 52 349
ccn .93 .96 - .96 .95 .95
o2 .78 .85 .92 .70 .84
I Credits Attempted 33.95 34.00 37.13 33.50 34.95
X Credits Receiving Grade 31,45 32.61 35.49 31.87 33.00
R X Credits P.ﬁsed 26,40 28.92 33.97 23.62 29.46
CCR1 = Tozal N of Credits Receiving Grade (A,B,C,D,5,N CCR2 = Total N of Credits [ Passed QA,B,C,D,S
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CHAPTER VI
STUDENT OUTCOMES : NON-ACADEMIC .

Introduction

.

In order to determine student growth in non-academic areas, several
student outcome measures were collected in addition to the more tradi-
tional indicators of academic success described in Chapter V (GPA, credit
comp}etion, retention rates). These non-academic measures included clanges
over the year in: self esteem, self assessment of skills, and academic

aspirations.

The non-academic outcomes reveal more about students in a broad way, about
their expectations, feelings of self worth, and dreams. All of these
things have an impact on how well students perform academically. In
general, program goals are geared toward increasing self esteem, positive
self evaluation of skills and academic aspirations.

Method ' .

Subjects

-

The subjects in this study ‘represent four groups:

a) ICS Students - all students enrolled in the Integrated
‘Course of Study (ICS) were asked to participate in the
study;

b) Counseling Students - all General College freshmen who
were eligible for the Special Services Program (by low
income, academic need, handicapped or.minority status)
and utilized the counseling facilities two or more times -
during the academic year -were included in the- study;

¢) Tutorial Group - .all General College freshmen who were
eligible for Special Services and made use of direct

. personal tutoring two or more times. Some of these
students also received counseling; ] ' R\\

d) Control Group - a control. group of 57 students was
randomly selected from General College freshmen eligible
for Special Services using the low income criteria, and
who had not participated in the TRIO/Special Services
Progran or other retention program also operating at

. General College. - g4

Procedure ..

~

Data wete collected Fall quarter through(the regular General College
‘orientation program and again at the end of t gsacademic year through
a mailed survey Students completlng the post survey were paid $5.00 .

for their part1c1pat10n.

.

Instruments -

. ©
The instruments used in this study are:

+

1) Self Esteem (administered as a pretést and retrospective pre/
ost test)

© 50 ’
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The Janis Field feelings of inadequacy scale is used to
measure self esteem. It is probably the most widely used
non-commercial scale (Robinson, Shaver, 1973) of self esteem.
'The twenty-item version deéveloped by Eagly (1967) and used in
this study is balanced for response bias with the inclusion of

~ items both positively -and negatively stated. The popularity

- of the Janis-Field inventory has led to the accumulation of
validity information sufficient to justify its use. .

At the end of the year, a retrospective pre/post test for
self esteem was administered. This methodology asks students
to respond to each item with the current feelings (post test)
and as they felt prior to enrolling in college (retrospectiyve
pre test). In this way, a perceived changed in self esteem can
be determined. Research on the effectiveness of this technique
suggests that it™“may_be more accurate than a traditional pre
and post test (Howard, 1979). The retrospective pre test data
was not uséd as a substitute for pre data, but provides data
for additional analysis. Much more research must be conducted
on this technique before it could be used validly as a substitute
for pre test data. ‘

N . ' P
2) General College Student Survey (GCSS, selected items)

The General College Student Survey was administered as a
pre test during regular GC orientation. )

For this analysis two items were selected to be looked at
on a pre/post test basis:

a) academic aspirations: What is the highest academic e

- degree you wish to obtain? ‘ ,
b) self-assessment of skills: How well prepared do you
feel in the following areas? .

1) Mathematics skills
2) Writing skills
3) - Reading skills
, 4) Study skills (note taking, text reading, oytlining)
an 5) Musical and artistic skills
‘ 6) Library research skills
. 7) Time management skills

. ) 8), Science_ . ‘ -
' ' 9) History, social science

10) Art, music, literature appreciation

11) Decision-making skills
“12)—Career and college major plans

Analysis and Limitations of the Data

In this study, the main questions of interest involve thg amount and
direction of change in each of these va.iables: self esteem, self
assessment of academic and non-academic skills, and academic aspirations.”
For this regson, it is necessary to obtain both pre and post data for each
subject. Unfortunately, the number of subjects responding &6 both pre and
post measures was quite low. Only 38% of all TRIO students and 28% of the
control group completed both pre and post administration. Due to this low




response rate, analyses of the data are strictly descriptive in nature
and no attempt to generalize will be made beyond speculation about
patterns and implications of the data for further research.

Results
Self Esteem

Student responses to the Janis-Field inventory measuring self
esteem are summarized in Table I. The mean pre test scores for TRIO
and Control group students do not differ greatly. There is somwe
indication of wider variation within the TRIO groups with ICS
students displayifg higher entry levels of self esteem than either
Tutoring or Counseling students with Counseling students reflecting
the lowest level of .all groups.

¥
]
)

On the post test scores, all groyps showed a positive growth in
mean self esteem scores. ICS and Counseling groups show the most
growth and, overall, TRIO students have slightly higher self esteem
at the end of the year than the Control group. '

For the retrospective pre test averages, all groups set retro—
spective pre test scores at levels below their post test averages,
indicating an awareness of positive growth in self esteem.

Two types of change scores were identified, actual changes in u
self esteem (post test scores - pre test scores), and perceived
changes in self esteem (post test scores - retrospective pre test
scores). All cases, actual and perceived, indicate positive grqwth

in self esteem over the year.

.

Subjects were very accurate in their ability to recall théig
feelings after a period of nine months (i.e., difference between
actual and perceived). The ability to recall feelings was not
consistent across groups. Tutoring students were the most accurate.
Control group and ICS students were more pessimistic, recalling lower
self esteem than was actually.reflected in pre test scores, and
Counseling students were more optimistic, recalling higher levels of

" esteem than were evident in the pre test scores.

Self Assessment of Academic and Non~Academic Skills

The pre and post averages for student self assessment are presented ,
in Table II. !

Pre test self assessments show Counseling and Control groups with
the most confidence in their overall preparedness and ICS and Tutoring

groups with less confidence. -

Post test self assessments show ICS and Counseling groups with
increased confidence in all areas, but with Counseling ani Control group
scores lower on post tests in four areas from where they stood on the

pre test,

2 65
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Discussion

H

The areas showing greatest‘improvement for ¥11 groups were
math and study skills. The least improvement occurred in music
and art skills, and art, music, and literature appreciation. .

The ICS students exhibit the most marked improvement in
confidence, particularly in math, study skills, library and

research skills, and time management.

Changes in Academic Aspirations '

Pre and post levels of academic aspirations are displayed in
Table III.

- Pre test aspirations appear similar for TRIO groups, but
higher for Control group students i

- Post test aspirations show higher levels of aspiration
in all groups with the exception of Tutoring students.
Tutoring students broke down into two groups, with a 167
increase in those aspiring toward certificates and a 20%
increase in those aspiring toward masters and doctorates.

- Control group students exhibit higher aspirations on pre
tests, and ICS and Control students show highest
aspirations on the post test.

[
N

~

While the results in this study are extremely speculative due to the

- low response rates, all students appear to be heading toward the desired

outcomes. Specifically, there are positive changes in self esteem, self
assessment of Bbilities and academic aspiratioﬁs. Differences between
TRIO and Control group students are not evident. ICS students alone
appear to be making the most positive gains in all areas.

The area of non-academic factors influencing academic success in
disadvantaged students may be a valuable area for continued research.
Recommendations for further eproration include: using non—academic
factours as predictors of success, growth in self esteem and its relationship

to academic achievement, and the role of self assessment and aspirations in
academic success.

%
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Mean Pre Test, Retrospective Pre Test, and Post Test Scores “
for Each Group on the Janis-Field Self Estcem Scale .
(on a 5-point scale where 5 = high self esteem and 1 = low self esteem) i
i
ICS . Counseling Tutoring Control TRIO Total
(N = 42) (N = 25) (N = 25) (N = 15) (N = 92)
Pre Test Mean Score 3.72 3.55 3.34 3.52 3.57 C
: k4
Retrospective Pre Test "1 T3.55 3.64 3.30 3.41 3.51 ‘
Mean Score
Post Test Mean Score 4,03 3.87 ' 3.51 3.77 3.84
Actual Changes in Self %, ,
Esteem. Mean Change Score-1l : +.31 +.32 +.17 +.25 +.27
(Pre Test - Post Test) ;
{ [4
Perceived Changes in Self
Esteem. Mean Change Score 2 +.48 Y +,23 To+,21. +.36 +.33
(Post. Test - Retrospective
Pre Test Score) _
Note: -Includes only students completing both Pre and Post measures.
1 4
8% - 68
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TABLE II

Changgs in Self Assessment of Academic and Non-Academic™Skills

. (mean pre and post test ratings on a 3-point scale; 3
= very well prepared, 2 = fairly well prepared, 2 =

not well prepared)

, ICs Counseling Tutoriné Control TRIO Total
) (N = 40) (N = 26) (N = 19) (N = 12) (N = 85)
Pre Post Pre Post |_Pre Post Pre Post Pre  Post
.Mathematics skills 1.59. 2.05 Pl:73_‘l.92 1 1.51 1.89 1.58 2.08 1.62 1.98
Writing skills 1.93 2.38 2.19 2.15 1.68 1.84 2.00 2.08 1.95 2.19
Reading skills 1.58 2.é8 2.23 2.42 1.95 2.26 2.33 2.50 2,07 2.32
Study skills . 1.59 2.18 2.00 2.19 1.58 1.84 1.83 5.25 1.71 2.11
Music & artistic skills 1.71 1.88 - 1.92 1.88 1.63 1.64.] 1.83 .1.58 1.76 1.83
Library & research skills £.37 1.98 1.88 2.00 1.52 1.58 2.00 2.00 1.56 1.90
Time management ’ 1.54 2.20- 1;88 1.85' 1.63 1.89 | 2.08 1.83 1.66 2.02
Science ) i.66 1.78 . 1.92 2.00 1.74 2.00 2.08 2.25 1.76 1.90 -
History, social science 1.83 1.98 2.00 1.96 1.58 1.79 2.08 2.25 1.83 1.93
Art, music, literdture 2.05 2.13 | 1.968 1.88 | 1.63 1.74 | 2.27 2.25 | 1.93 1.97
appreciation
" Decision making skills 2,15 2.15 5.15 2.23 1.84 2.10 2,16 2.25 2.08 2.16
Career & college major plans 1.98 2.21 2.07 2.00 1.58 2.00 2.25 .1.83 1.92 2.10
bd




Changes in Academic Aspirations

TABLE IIT

z.

1cs Counseling Tutoring Control TRIO Total
) (N = 40) (N = 25) (¥ = 19) (N = 12)- (§ = 84)
% % % % % % %2 % % %
* | Pre Post Pre Post Pre’ Post Pre Post Pre Post
None ’ N oy s o 59 5% 07 0% WY
Certificate 57 3% 4 oY 07 16% 0% 0% | 4% 5%
Associate 8% 3% 87 28% 112 0% 259 8% 87 102
Bachelors 437 287 | 48 24 477 47 625 33% 459%  31%
Masters 337 437 287 36% 267 167 337 33% 307 35%
Doctorate 7 20% 87 4 67 16% 0% 25% 57 147
Other - ' 3 0% 0% 8% 57 0% 0oz 0% 21 2%

.
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L CHAPTER VII ‘
STUDENT SATISFACTION SURVEY AND COURSE EVALUATIONS

Student Satisfaction Survey

To give students the bpégrtunity to personally evaluate the TRIO
Program{ ICS students were asked to-respond to a Student Satisfaction
Survey. The survey was constructed through Staff selection from a pool
of items based on program goals and objectives.

Method -

The surveytwas administered to ICS students as:part of the end-of-
the-year post testing process. Of the ninety-seven (97) students .
contacted, fifty-five (or 57%) responded to the survey.

.
-

Results ' g

The questions and results are displayed in Table I. In general,
students were satisfied with the TRIO Program, as can be seen in item 8 ‘ )
ﬂ (overall, I am satisfied with the TRIO Program, with a mean, of 3.78 on _
' a 5-point scale, 5 indicating stren§ agreement). They would also strongly

recommend the program to friends and relatives (item 9, mean 4.46). The
staff was viewed as very supportive and accessible (items 3 and 4, means ,
. 4.57 and 3.96 respectively). ‘ i .

< On a personal note, students felt they were more confident and
motivated, had greater organizational and long range planning skills,
and were more aware of.University and communipz resources as a result of .

being in the TRIO Program (items 2, 10, 5, 7, and 1l; means 3.48, 3.64,
. 4.26, 3.43 and 4.07 respectively). B .

Conclusions

e

% - 2

i The students responding to the survey gave their vote of confidence °
. to the TRIO Program. ‘Statistically, this response may not be genexalized
. to the entire ICS population due to the relacively low response rate.




TABLE I

Student Satisfaction Survey 1981-1982
Results

N - ~ & “
/
Note: When this survey was administered, 50% of the items were necgatively
stated and 50% positively stated. To fac111tate interpretation, the results

are displayed using all positivé statements, with statistics adjusted accordingly.

*All items used the following scale:’ very
. . ) strongly strongly strongly
! } * disagree disagree agree agree agree

N l . 1 2 3 4 .5
. n mean median mode

1. ‘The TRIO Program helped me to stay in 53 3.32 3 3

schiool,
2.” I have more confidence in myself as a 54 3.48 3 3

student now than I did Iast fall as a
result of the TRIO Program.

bt *3. The TRIO staff has been very supportive 53 4.57 5 5
of me in my efforts as a student. ] .
4. The TRIO staff has been accessible tdﬂ 54 3.96 4 5
me when I needed help.
*5. My skills in organlzatlon have 1mproved 53 4.26 4 4
g this year from being in the TRIO
Program
%6, The TRIO Program has helped me to make 54 4,11 4 5
career plans. -
7. My long-range planning skills have 54 3.43 4 3

improved this year as a result of
participating in the 'TRIO Program.

8, Overall, I am satisfied with the 55 3.78 4 5
TRIO Program.
*9. I would recommend the program to 54 4.46 5 5

friends and relatives.

x

#1C. I am more motivated to conﬁlnue school 53 3.64 4 4
now than I was last fall. .

11. Because of the TRIO Progtqm, I am more 1 55 4.07 4 . 5
avare of University and community
resources (such as financial aid, day-
care, and student support services)
and how to use them.

*Stated in negative terms on the scale-actually used in the evaluation.
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‘Instructors were encouraged to add additional questions.

Course Evaluations - The Student dpinion Survey

At the close of each quarter, the instructors of 'TRIO classes and
Survival Seminars conducted student opinion surveys regarding class
content, 5resentation, and overall effectiveness. At the minimum, these
surveys contained the following questions: .

b

a) How much have you learned in this course thus far?

b) ALl things considered, how would you rate this
instructor's teaching in this course?

c) All things considered,, how would you rate this course?

¥
The TRIO students rated all of their courses and instructors favorably.
Across all TRIO classes, students felt they had learned very much in their
courses, with a 3.61 average on a five-point scale (1 = little and 5 = an
exceptional amount). Their instructors were rated very good, with an
average 'of 4.02 on a five-point scale (1 = unsatisfactory and 5 = excellent)
and the courses were rated .good with an average of 3.83 on the same five-

point scale. ) ! .

A
~

¥

A sampling of the courses is presented here.

-
.
T e,
»
-
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Student Opinion Survey

e

Course: _ Writing Lab: Personal Writing
- Title
Instructor: - Collins
Quarter: Fall . 1981
' Quarter * Year
Number of Students Responding: 18

Y

The first question uses the following

5-point scale: ‘
1 2 3 .4 5 .
little -some much very exceptional
much amount

1. How nuch have you learned in this
course thus far?

.

’

Questions 2 and 3 use the following
S-point scale:

-

1 2 ’ 3 . 4 5

Mean
Median
Mpde
Standard
Deviation
Minimum
Maximum

>

unsatis~ marginal fairly very excellent

factory . good. good -

'2. ALl things considered, how would you
rate this instructor's teaching in
this course?

3. All things considered, how would you
rate this course?

[4




Questions 4 through 15*use the following
7-point scale:

2 3 4 -5 6 7
strongly moderately slightly slightly moderately strongly most _
disagree  disagree disagree  agree agree agree strongly

agree “\\h

b4 'U,Ag .
oo £ B
- o] g 3 0B
. o B T - E
=] o .o ged d ed
w o) J g > g »
] ¢ o0 o A d
. A = oS uwa A A
4. The instructor presents the subject ) 6.45 7,6 7 .68 5 7
matter clearly.
5. I have achieved a fundamental grasp of -what 6.24 6 7,6 .76 5 7
the course material is about. ™ ‘
€. The iEEEructor seems well prepared for class. - 6.33 7 7 .63 5 7
7. The instructor is approachable. - & 6.62 7 7. .16 4 7
. 8. The instructor clearly defines student ST 6.3l 6,7 7 .75 5 7
' ' responsibilities in the course.
9. The instructor gives the impression of 6.43 6 6 .67 5 7
respecting students as persons. S :
iO. The insEructo}'prbvides enough criticism of 6.31 6,7 S 75 5. 7
my work. . N
11. ‘The instructor providés good criticism of 6.42 7 7 .76 5 7
my work. )
" 12. The instrdctor gives .encouragement to me 6.62 7 7° .47 5 7
as a student. . .
" 13. The assignments seem carefully graded. 6.43 7,6 7 .68 5 7
14. The procedures for determining graées were 6.22 7,6 7 .85 5 7
appropriate for this couxse. ’
[ ’ ( .
15. 1T &hn write more effectively as a result of 6.56 7 77 .68 5 7

this course.

-

;' ' *This Page 2 used by Collins (1-421).

¢ . ‘iv




Student Obinion Survey

Writlng: Fundamentals of Usage/Style ) 1411

Course:

Title . Number

Instructor: Behling

-

Quarter: . Fall 1981
Quarter - Year

Number of Students Responding: 22

Median

§
<« s

ﬁode
Standard

Deviation

Minimum

.

Maximum

.
-

The first question uses the following , J
i—point scale:
1 2 3 4 5

little some much very exceptional
: much amount . .

1. How much have you learned in this 3.74 4
course thus far?

Questions 2 and 3 uSe the following
5-point- scale:

1 2 3 4! 5

. unsatis- marginal fairly very excellent

factory good good

2. All things éonsidered, how would you 4.13 4
_rate this instructor's teaching in
this course?

3. All things considered, how would you ' . 4,12 4
rate this course?

4

4

4

.39

.67

.62
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~

Guestions 4 through 15 use the following

7 poivt acale:

1 2 3 it 5
strongly moderately slightly slightly moderately
disagree disagree disagree  agree ‘ agree

~t -
.

10.
11,
"of my work. -

12.

13.

14.

15.

*This Page 2 used by

=
¢+

The instructor presents the subject
matter clearly.

I have achieved a fundamental grasp of
what the course material is about.

The instructor always ?ad work for
nme .to do.

The instructor is approachable.

.

The instructor clearly defines student
responsibilities in the course.

The instructor gives the impression of
respecting students as persoms.

The instructor provides’ enough criticism
of my work.

/

The instructor provides good criticism

4

The instructor gives encouragement to

me as a student.

The assignments seem carefully graded.

The procedures for determining grades
were appropriate “.r this course.

I can write more effectively as a
result of this course.

7

63

79

Page 2*

6 7
strongly most

agree strongly

agree
=]
°8 e g -
[« o o] 3
« J o H g

= s Q & d L -
5 3 % 2% & &
= P S IR /- I < - =
6.4 6 6 .99 4 7
5991 6 6 .81 & 7
5.23° 6 6 L4 2 7
6.446 7 7 1.0 3 7
6.20 7 7 1.1 & 7
"6:31  7- 7 1.3 1 7
6.22 7,6 7 .94 4 T¢
6.13 6,7 7 .76 5 7
6.42 7 7 .78 4 17
6.32 7 7 .82 5 7
6.09 6 6,7 .79 5 7
6.14 6 6 .76, 5 7

Behling (1-411) and Hattenhauer (1-421).

I3
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Student Opinion Survey

3 Writing Lab: Personal Writing ‘ léél

Course: i
Title . . Number ‘
‘ |
Instructor: Hattenhauer '
. “Quartex:’ " Fall . 1981 .
) Quarter Year N .
Number of Students Responding: 23 )
(N ,\ ;-:
T4 g B
§ ¥ g B
g [T < I o ed
: - : 3 23% 33
2 2 8 wa E =
The first question uses the following
5-point scale:
.1 2 3 4 5 .
- Jittle. some much very  exceptional
‘ much’ amount’
$
1. How. much have you learned in this 3.92 4 4 .80 2 5
course thus far?
Questions 2 and 3 use the following
- 5-point scale:
S 2 3 A 5
unsatis- marginal fairly very .excellent
. factory ° good good .
2. All things considered how would you -3.81 4 4 .64 3 5
rate this instructor’ s teaching in ) ‘
this course°
3. All things considered, how would you 4,00 4 4 .62 3 5

rate this course° .




3 v } \ ) : ’ Pégé 2*
Questions 4 through 15 use the following
7-point scale: ’

+

1 2 3 4 - 5 6 7

strongly moderately sligﬁtly slightly moderately strongly most
‘disagree disagree disagree. agree .. agree agree strongly
agree
] ’ '3.-555?
- ! =t o} Q ged o et |
- § 3§ 8F EE
/ = =2 8 wa =2 0=
. o | &‘
i
4. The instructor presents the subject 5.63 6 6 1.4 3 7 |
matter clearly. .
. 5. I have achieved a furidamental grasp of 6.20 6 6,7 1.1 4 7
what the course material is about. ) c
6. The instructor always had work for . 5.92 6 7 1.0 4 7
me to do. . *
7. The instructor is\approachable.n | " 6.24 6 «7 .8 5 7
8. Ihe instructor cle;rly defines student 6.41 7 7 .65 5 ﬁ;
responsibilities in the course. ’ .
9. The instructor gives the impression of ’ "6.13 6 7,6 .97 3 7
. respecting students as persons.’
10. 'The instructor provides enough criticis . 6.32 6 7 .74 5 7
of my work. ’
. \
1. The instructor provides good criticism 6.24 6 7 .87 5 17 //
of my work. ) -
12. The instructor gives encouragement to ) 6.11 6 6 .90 4 7
‘ . me as a studernt. ' /
13. The assignments seem carefully graded. 6.13 6 7 .85 5 7
. 14. The procedures for determining grﬁaég - 6.39 7 7. .71 5 7
were appropriate for this course.
7

,> 15, I can write more effectively as a 6.44 7 7 .65 5
result of this course.

)
(
{
\

-
»

Lenhsl,
*Tlris Page 2 used by. Behling (1-411) and Hattenhater (1-421).
N
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- g Student Opinion Suxvey . >

v
%

Compretos Survival Seminar ‘ 1702-5
] . Title o T B " Number )
Instructor: Felland/}larris - o R
Quarter: Fall 1981 ) . ’
' \ Quarter | Year o “ . .
’ 5 h

Number of Students Responding: 23 -

. 3 6§ )
. BT %%
i o 9 o g E .
g oo o g A o
/ g © m© &b g ¥
) , g 9@ 0 L O oA
J SR TR owA Ra =
¥ / . 3 <
, The first question uses the following
/ 5-point scale: -
/
/ . 1 2 3 4 5 . P
// little some much very exceptional N
much anount ..
1. How much have you learned in this 3.4 3 3 .77 2 5
course thus far? ) .
Questions 2 and 3 use the following . ] )
5-point scale:
1 2 .3 4 5 ’
unsatis- marginal fairly very excellent ] .
factory good good . o
2. All-things considered, how would you 3.8 3 3 .59 3 5
rate this instructor's teaching in . ce .
this course? . -
3., All things considered, how would you 3.6 3 3 .65 3 5
rate this course? . . . .

.
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Num¥er of Students Responding:

-t

Student Opinion Survey

Cbur'v‘ « Survival Seminar 1

e et e ¢ g e s A e a ewe e = -

32

Title
Inséructor: p Lawson
Fall . .
Quarter: a 1981
Quarter Year

.
-

¢

Tije first questibn uses the following
5-jpoint scale:

1 2 3
Jittle some much

’

1. How much have yo learned in this
course thus far?

e the following

Questions,.2 and 3 u
5-point sz

1 A 3 4 5

unsatis— ‘marginal fairly very excellent

factory . good good

2. .ALl things-.considere!, how would you

rate Ebis instructor's teaching in
- this ceurse?

3. All things considered, how would you.

rate this course?

z+

1702-6

g s ——

Nunmber

-

L

“

35 £

g 80 § §

5] o« g B

= - U gt |
e % 2 3% 5%
= = = o b5
3.3 3 3 .80 2 5
4,2 4 4 .63 3 5
3.9 4 4 091 2 5
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Student Opinion Survey
s ’ .« . Dl - ' )
Course: - - Survival Seminar .. 1702-7

Ti.tl(‘u N T T T T T e e e T e e e e

L4

- .

Instructor: Stewart/Gilbert

Quarterx: Fall 1981 ,
Quarter Year .

Number of Students Responding: 19
H \

-

o
-
-

|

»

-

Mean
Median
Mode
Standard
Devviation
Miﬁimum
Maximum

The first question uses the following
S—point_scale:

-1 2 3 4 5 .
little some much very exceptional ‘

much amount

1. How much have you learned in this-: . 3.74 4 3,4 .85 2 5 -
course thus far?

Questions 2 and 3 use the following
5-point scale: .

1 "2 3 4 5 <
unsatis- marginal fairly very excellent .

factory good  good

2. All things considered, how would Yyou 4.32 4 4 65 3 5
rate this instructor's teaching in ‘
this course?

3. All things considered, how would you ' ) 4,1 4 4'v72 3 5
vate this course?




Student Opinion Survey

Course: ) Urkon Problemé. .. . ... 12
Title ~ . Number
Smith )
Instructor:
Quarter: Fali 1981 \ ) .
Quarter’ Year . *
Kumber of Students Responding: 79
o §
g 5o § §
5 g o g B
[=] ot o g oot o
5% 28% i
s g £ .8 88  #'=
The first question usee the following
S5-point scale:
1 2 3 4 5 ‘ :
little some much very exceptional
. much amount i
1. How much have you learned in this ) 3.62 4 4 .92 2 5
course thic fac?
. - s

Questions 2 and 3 use the following
5-point, scale:

= 1 2 3 4 5
unsatis- marginal fairly vety excellenc
factory good  good
¢ 2. All things considered, how would you _ 3.83 4 5 .91 2 5
rate this instructor's teaching in .
L4 \ -

this course?

" 3. All things considered, how would you 3.72 4 4 .83 1 5

rate this course?

.69
% . . - .
4 R e




Quastions 4 through 15 use the” following
J-point arale: ’ v

.

T 2 3 4 5 6 7
strongly moderately slightly slightly moderately strongly most
disagree disagree disagree agree agree agree strongly
) ; agree

Number of students responding: 58

~
.

Standard ..
Deviation
Minimum
Makimum‘

Mean
Median
Mode

o
=
.

(=23
=
~

4. The instructor clearly presents the . 5.11 6,5
'subject matter. -

5. The readings are meaningful. ' ' 5.31 5 6 1.4 1 7

- 6. Ad-quate feedback about my performance 5.00 5 5 1.6 1 7
. on tests was readily available.

7. I have achieved a fundamental grasp of
¢ what the course material is about.

A2 6 6 1.4 1 7

4%

8. I have becoime more interested in the 5.30 6 6 -1.64 1 7
material of this course.

9. .The instructor is approachable. 5.90 6 7 115 3 7

10. The:.instructor is aware when students 4.80 5 6 1.55° 1 7
. ‘are having difficulty understanding. ) .

- 11. The instructor provides enough criticism 4.80 5 17 1.65 1 7
of my work. )

12. The instructor enjoys working with - - 6.10 6 7 .99 3 7
students. .o

13. The instructor‘stimulates me to think. 5.98 6,7 7 1.36 1 -7

14. I have done all or almost all of the 4.96 5 5 1.73 1 7 \
assigned readings up to this peint. . \

15. The combination o6f this-class w1th a 540 6 7 174 1 7
writing class improved my performance
in both classes.

#This Page 2 used by Smith (1-212)




Student Opinion Survey _

Course: General Arts GC 1311/3311, Section 2
Title Number
Instructor: Jerry Gates
Quarter: SP 82 .
Quarter Yéar .-
humber of Students Responding: 30 )
‘ -~
1
o & }
\J’\ ; Ho 5§
© o o E E -
g o g R
g & & 58 S B
= A oA = =

-The first quesqidh uses the following
5-point scale:

1 2 3 4 - 5
lit.le some much very exceptional
' much amount

1. .How much have you learned in this
course thus far?

>

. Questions 2 and 3 use the following
5-point scale: -

1 2 3 4 5

’ factory good good

2. All things considered, how would you
rate tlris instrucpor's teaching in
this course?

3. All things considered, how would you
rate this course?

unsatis—~ marginal fairly very excellent

3.43 4 4 9% 2 5

3.41 3 4 .73 2 5

|
|
|
3.93 4 4 - .87 2 5
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Course:

X

) Student Opinion Survey

*  Intermediate Algebra

1445-2 :

_T}tlc .
Tnstructor: Willian Schwabacher
Quarter: sp 82 .
-+ Quarter Year
Number of Students Responding: 10
- ' +
D,

The first question
5-point scale:

1 2 3
little some much

@

uses the following

-

4 '5
very exceptional
much amount

7

"1. How much have you learned in-this

course thus far?

Questions 2 and 3 use the following

5-point scale:

1 2
unsatis- marginal
factory

J

-

3 4o 5
fairly very' excellent
good good -

2. All things considered, how would you
rate this instructor's teaching in

this course?

3. A1l things considered, how would you
r«te this course?

Number : >

]
o 8 C

e 50D & g .

o o o E E
g O 8 ed o oA
d o o @ > oo
g o 0 Lo o o
P = oA =

3.6 3.5 3 .97 2 5

4.3 4.5 5 .82 3 5

4.0 4 4 .67 35




Student Opinion Survey -

Course: . Career Planning ) 1502-5
Title " Number
Instructor; Thomas Skovholt
‘Quarter: =~ SP 82
* Quarter Year
Number of Studen%s Responding: 16

~ t

Mean
Median
Modé
Standard
Deviation
Minimum
Maximum

The first ‘'question uses the following
5-point scale: Cot

1 2 3 4 5
little some much very exceptional )
nuch* amount

1. How much have you learned in this-

course thus far? ,3.56 3.5 3 .81 .2 5

Questions 2 and 3 use the following
5-point scale:

1 2 3 4 5°
‘unsatis~ .marginal fairly very excellent t
.7 « Ffactory good good
2. All things considered, how would you ‘ y
: rate this instructor's teaching in 3.88 4 4 .72 3 5
this course? : .
. . i
3. All thl?gs considered, how would you 3.69 4 3.4 20 3 s
rate this course? - . )

»




CHAPTER ¥III
SIGN LANGUAGE CLASSES AND HEARING IMPAIRED STUDENTS

by Evelyn Harris and Sherry Read N

s

a

Introduction *

One of the new goals of the TRIO/Special Sfervices Program this year
was to heighten the- awareness of General College staff and faculty of
hearing impaired students and increase the staff's communication skills
by offering sign language classes. One of the TRIO counselors, Evelyn
Harris,. born deaf, recently graduated from General College with a BA
degree in Human Services. She offered two sign language classes during
the 1981-1982 academic year, one for GC staff and. the other for credit
through the Arts, Communication, and Philosophy Division of General College.

This section includes & course proposal and evaluation for the Introu-
duction to American Sign Language and the Deaf Community class (level one)
offered to General College students. In &ddition, a summary of interviews
conducted with the three hearing impaired TRIO students is presented.

These interviews focus on the TRIO/Special Services Program and how it
can better meet the needs of deaf students. .

+

Heéring,Impaired.Students

There were three hearing impaired students who partic'pated in the
TRIO program this year. ‘ ’ N

Robert, 40 years old, is married with three daughters, both wife and:*
daughters also deaf. Originally, Robert is from Faribault, Minnesota) .
where he attended a school for the deaf through high'schod}: Currently, .
he works for the Minnesota Deaf Services Division acting as a liaison
Betveen the state legislature and the deaf community. As a resulc of
this work he is interested in studying, writing, and politics. Because
Robert works full time, he is now taking night school classes.

Kevin is twenty-five years old. He is originally from South Dakota
where he attended a schiool for the deaf. After high school, Kevin spent
some time working in a factory. le is interested in art and also chemical

' depeﬁdency counseling as possible careers.

Gary is twenty—eight years old and recently became hard of hearing as
a result of an auto accident. At the time'of the accident, he was working
for Univac, although he is presently unemployed and living with his parents. .
He is interested in "pursuing photography as a possible career. Gary left
school last winter .and spent some time traveling. He is no longer in school
for financial reasons. ' ‘

Tﬁese students were interviewed to find out how they felt about the '
TRIO program and the extent to which it met their needs.

On the.positive side, they felt that the TRIO program was helpful and
" the staff supportive. The program enabled them to feel more comfortable

on campus and with other students.




ERIC

Aruitoxt provided by Eic:

Some Ldeas for the program included:’ ’

e more counseling, possibly small group counseling for deaf students
only, , ‘

e more enthusiasm in Survival Seminars, especially in afternoon
classes, .

e deaf teachers for deaf students so that students can communicate in
sign language without interpreters,

e greater awareness stimulated in TRIQ staff and students to special
needs of deaf students, especially in understanding sign language
as a first language, and

e availability of night classes.

Using performance alone as an indicator of the TRIO program's success
in aiding deaf studemts leaves the program in a less than impressive light.
One student is no longer in school, two students completed only one daytime
qlass, and one student accumulated a large number of incomplete grades. We
could speculate about causes for the lack of success, but it would perhaps
be more profitable to really look at the University services provided to .
deaf students, their strengths and weaknesses, and how they could be improved.

*

Suggestions have been made to provide notetaking services for deaf
students and extend the interpreter service for both students and deaf
faculty and staff.

“

75 E)j;




Course: Introduction to American Sign Language and the Deaf Community (Level I)
- .

Credits: 4

Course Description:

Topics include history of American Sign Language (ASL), the survival of
ASL, historical change in ASL signs, ASL as the deaf people's first language,
Pidgin Sign English (codes forEnglish), basic sign language, rules for ASL
sign structure, body movement, facial expression, and a discussion of common ;
myths associated with deafness. Readipess activities, such as training the
eyes and the body, will also be included to help students to "loosen up" .and
encourage the development of the visual and motor §kills needed for ASL. The ’
course will be offered for 4 credits. |
Rationale:
. ’ !tt
1. During my four years as a student in General College, my 1nter Yéters
were constantly asked by hearing students where they could learh sign
language. There is a strong interest among students in General College
to learn sign.
2. There is an increasing number of hearing impaired students in the General ‘
College. Many of their hearing peeis would like to be ahle to communicate
with them. ‘ {
- , \
3. 1In the United States, ASL is the third most used language, following English i
and Spanish. As a second language for students, ASL offers much opportunity |
for actual use.

4. Learning ASL as a second languag: will allow students to explore a minority
culture in the United States, enrhancing their ability generally to under- ) -
stand cultural differences.

Logistics:

. 1. The course could be taught by one person who-has expert ASIs skills in
language teaching experience and, knowledge of the related ,cultural areas,
and some linguistics experience. The use of two instructors would be )
preferable, with one being a native signer and the other having back-
ground in linguistics. Again, both would need strong familiarity with
deafness and would need some teaching experience. Precedence for the
"native-linguistics" co-teaching method is found at some institutions
and has proven to be very successful.

v

-

2. Four hours a week, two hours per day_ for two days a week, would seem to be
a sufficient amount I time for an introductory course.

- 3. From my past teaching experience I would recommend A Basic Course in
American Sign Language'by Tom Humphries, Carol Padden, and Terence J
0'Rourke (T. J. Publishers, 1980), as the reference te for signs. The

- second text would be Sign Language and the Deaf Commun’:y by Charlotte
Robbin Battison (Natlonal Association of the Deaf, 1980).




Objectives:

1. To learn basic American Sign Language at a beginning level. .

A. Vocabulary
B. Syntax
C. Cheremes

2. To identify historical origins and change in ASL signs.

A. Compare older signs (around 1910) to modern signs today
B. Tendency to centralization

c cy to fluidity, smoother and "easier" to sign

D. Tendenc hither visibility .

3. To develop:skill at a basic level for communication with hearing
impaired people. v

4. To strengthen the ability of hearing students to socialize with their
hearing impaired peers. - >

5. To learn the importance of non-verbal cues iun ASL.

- >

Facial expression
Body language

Use of sp
Body ﬁfﬁjésﬁh

6. To identify common myths associated with deafness.

Jowr

A. All hearing-impaired persons kLave the same basic disability?
B. A good hearing aid can help any hearing impaired person understand

the spoken word?
C. With good teachers and practice, ' - average deaf person can learn to
lip-read and speak well enough to ' ke part in a casual conversation?
D. Deaf people have sharper vision thaa people who can hear normally? ’
E. Certain personality traits can be attributed to the deaf as a group?

Assignments:
1. Read Sign Language and the Deaf Community, by Charlotte Baker and Robbin
Battison. ) . *

2. Learn sign language with A Basic Course in American Sign Language, by
¢. Humphries, C. Padden, and T. J. O'Rourke. ¢

Evaluation of Students Based On:

Quizzes .
Mid-Quarter
. Findl Exam
4, Attendance K - .

(N

1

Course Evaluation

The instructor will develop an evaluation form based partly on standardized

models and partly designed to fit the unique needs of a coursge in a visual
The evaluation will be used as a learning tool for the instructor to

language.

assess the course in-terms of how it can be improved fox future course offerings.

i T N

. 1,93 ’
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Final Evaluation ~
GC 1468 Special Topics. An Introduction’tg,American Sign Language and
the beaf Community. Spring 1982./”5

Number of Students Responaing: 24 .

Introduction:

Students were asked to rate (on a five-point scale) several dimensions
of GC 1468. Specifically, the topics examined were: overall course,
instructor, assistant, speakers, textbooks, handouts, exams student's
motivation, and movies. <

In addition, students responded to a number of open-ended questions
concerning their likes and dislikes in the course as well as their ideas
for improvement. Students also examined their understanding of deafness
and sign language. :

|

Student Opinion Sﬁrvey Supplement:

1. The whole course

1/ . /Unsatisfactory N = 24 o
2/ [Fair Mean = 4.38
§7X (1) /Good . . Median = 4

, 4/ XXXXXYXXXXKXXX (13) /Very Good Mode = 4
5 / XXXXXXXXXX (10) /Excellent

2. The instructor's ability to get you interested in the subiect matter

1/ ) /Unsatis factory N = 24

2/ /Fair Mean = 4.79
3/X (1)/Good Median = 5
43X “(3)/Very Good Mode = 5

5/ SOXKXXKXKXXXXXXXXXX  (20) /Excellent

3. The instructor's claiity and organization in teaching this course

1/ /Unsatisfactory N = 24
2/ /Fair ° Mean = 4.46
3/X (1) /Good Median = 4.5

© 4/ XXXXXXXXXXK (11) /Very Good ‘Mode = 5
5/ XXXXXXXXXXXX _ (12) /Excellent

4. The instructor's teaching of this course .

1/ . * _ /Unsatisfactory N = 24
2/ ] /Fair Mean = 4.83
3/ R ) /Good Median = 5
L/XXXX (4) /Very Good Mode = 5

- S/XIXXXXEXKXXXXKXKXXXX  (20) /Excellent




10.

11.

The instructor's use of examples and illustrations

5

1/ e /Unsatisfactory N = 24
2/ .- ) /Fair Mean = 4.71
3/ ) /Good Median = 5
4/ XXXXXXX (7) /Very Good Mode = 5
5/ XXXXXXKXXXXXXXXXX (17) /Excellent
The instructecr encouraged questions and discussicn
1/ . /Unsatisfactory N =24
2/ . /Fair Mean = 4.75
3/ /Good ’ * Median = 5
4/ XXXXXX (6) /Very Good Mode = 5
5/XXXXXXKXXXXXXXXXXX  (18) /Excellent
The instructor's rapport with you as a student

N .
1/ /Unsatisfactory . N = 24
2/X , . (1) /Fair , Mean = 4,33
3/XXX (3) /Good . Median = 5
4/ XXXXXXX (7) /Very Good . . Mode =5
5/ XXXXXXXXXXXXX (13) /Excellent

i

The ‘overall performance of the instrq&}or's assistant
1/ ) /Unsatisfactory N = 24 .
2/ [Jiair . Mean = 4.79
3/X (1) /Good Median = 5
4 /XXX (3) /Very Good Mode =5
5/ XXXXXXXXXXXXXXXXXXXX (20) /Excellent
The effect of the movie shown in this course
;l: /Unsatisfactory . L. N=24 -
2/XX (2) /Fair . Mean = 4.04
3/XXX ) (3) /Good Median = 4
4 / XXXXXXXXX (9) /Very Good , Mode =5
5/ AXXXXXXXXX i (10) /Excellent C N s
The effect of the speaker !
1/ . [Unsatisfactory . N = 22
2 /XXX : (3) /Fair - Mean = 3.41
3/ XXXXXXXX (8) /Good Median = 3.5
4 [ XXEXXXKXXXXX (10) /Very Good ~ © . Mode = 4
5/X J (1) /Excellent

The offect of the textbook Sign Language and the Deaf Cdﬁmunipz

1/ /Unsatisfactory N =23

2/XX (2) /Fair . Mean = 3.61

3/ XXXXXXXX . ;good Median = 4 .
4/ XXXXXXXXXX - (1 f/?ery Good Mode = 4

5/XxX (3) /Excellent




12.  The textbook A Basic Course in American Sign Language

»

Y

-

1/ 3 /Unsatisfactory
2/XX ‘ (2) /Fair

3/XXX (3) /Good

4 / XXXXXXXXX (9) /Very -Good

5/ XXXXXXXXX (9) /Excellent

13, The quality of the handouts

14.

/Unsatisfactory

1/

2/X ‘ (1) /Fair

3/ XXXXXXX’ (7)/Good |
G/NXXXXXXXXXXXX ° » (13)/Very Good .
57X (2) /Excellent

The overall quality of exams

1/ . /Unsatisfactory
2/ - . [Fatr _
3/XXXX - / (4)/Good =

4/ XXXXXAXKXXXXXX (14) /Very Good

5/ XXXXX ‘ {5) /Excellent

N = 23
, Mean = 4.09
2 Median = 4
Mode = 4,5
N = 23
¢ Mean.= 3.70
Median = 4
. Mode = 4
.
N = 23
Mean = 4.04
Median = 4
Mode = 4

<

15. Your own motivation to do as well as you could in this course

]

S

. .,
1/ /Utnsatisfactory
2/ /Fair
3/ XXXXXX (67 /Good
4/ XXXXXXXXXXX (11) /Very_Good
5/ XXXXXX (6) /Excellent
16. The instructor's pace of instruction
1/X X (1) /Too slow
e 20X (1)/Slow
3/ XXXXXXXNXXXXKXXX . (16) /Moderate

4 /XXEX

(4)/Little too fast

5/X (1) /Fast
s

1
s 80

N =23
Mean = 4.00
" Median = 4

Mode = 4

N = 23
Mean = 3.13
Median = 3
Mode = 3

b
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Aruitoxt provided by Eic
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Summary of Answvers to Open-Ended Questions

1.

In what ways wnd how much do you feel this course has cogtributed .
to your education?

A. The most frequent responses included: (mentioned more than 5 times)

-—:Loaden horizons . T
alize other cultures/communities '

--able to communicate with deaf people .

—~-yould like to take more classes ° L.
—-helped me lot§7contr1buted a lot to my education ’

B. Additional responses: (mentioned by 4 or fewer students)
£ ’ , ’
. --importance of language .
' -—aware of the problems deaf people face in education
——reklndled interest in sign language
--don't plty deaf people any 1onger

What were.things you liked best about this class? Least about this class?:
1 - . :
A. ,Liked best: : . * s

4 «

-4

1. The most frequent responses (5 or more): ,
. & + N

——Evie and Karen are so very personable, cheerful and alive

--enjoyed the instructor as she is friendly and enthusiastic

. 2. Less. frgquent responses (4 or fewer):

--excellent class
,--dlscusslons where everyone got 1nvolved ’ ,
—--right size (students) . .
--group work/practicing signs N
-~learning a new language ’

. =-lectures on the Deaf Communlty ‘

—--movie -

--instructor shared her experiences

--1nstructor made-everyone feel tomfortable about signing and

making mistakes
—-like to learn how to express myse]f with deaf people

B. Liked least: - i -

1. The most frequent respoﬁse§‘(5 or more): . )
—-not enough time/need more class hours

2. Lless frequent responses (4 or fewer):
4

-

. . .
B .
.

—-need more speakers -
. ——levels of different students' Knowledge of signing ,
—--mgvie ' - ’ 2§

~—time of day .




. 3.

’ 0

B. klked least continued
-~didn't like going so fast ’ A .
~—apathy of some students and few not knowing the assignment
--pecple would maké more of an effort to be on time Y

~-not having the alphabet required more practlces
List two or three ways the class has helped you in your awareness
of understanding deafress. . . :

. Most students felt that this course really helped them to be more
aware of the Deaf Community and the values of Deaf Culture.
realized that American Slgn Language is a separate language because it
has its own structure and rules like other languages. Some students
developed a vnew understandlng as to why deaf people want to protect
their language and how ASL is closely -related to the Deaf Cuiture. .

A few students mentloned that they now are sensitive to the needs
cf deaf people in the edugational settlngs and other places. They

gained 1ns1ght to the specific problems of dcaf people and the dlff&f&ﬂt-«-—

ways that deaf ?eople have been oppressed in the past.

Tv) students merrtioned that now some "mytbs"ﬁabout ‘deafness have
been cl-ared up. Two students mentioned that this course helped them
to realize that deafness does not have to be a handicap.

N ’\

I%ey also .

4, <o you feel you now have a better understanding of sign language7

ERIC -

Aruitoxt provided by Eic:

Suggesﬁhons to improve the course

Elyﬁtoen students felt that they had a betler understanding of slgn
lan; uagé from this course. o N

~Other students mentioned:

-=a basework to contlnue building on .

—-hlth work, T can reach a level of understanding

v-tealize that signs fit with, the movement and exeressmon - not
only the plain sign <

--gava me an understanding of ASL and the dlfferences between ASL
and signed, exact Engl;sh

--yes, very difficult at first to learn, but with practice and
continuous work it becomes more natural and-easy °

--used to think sign language was very awkward, But now I thlnk it

is a very beautiful language .
—-can see why deaf people would .1like to keep it in their culture

- . . W -

.
[y

The most ftequent: responses (5 or more) were related to the length
of class and practice time. Most students would prefer a longer class
time allowing them more opportunity for individual and group practice.

. . I 4
The time constraint limited:
. ¢ Q
4 . ‘
4 | ' .
P
' . 82. ~ .- .
. 95

4

-

/'\__4
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i A . --discussions after a lecture . - . i
) . ——opport:um.ty for teacher to work with small groups based on |
: students' expressive and receptive skills’ "
. —--activities such as field trips, skits’ .
—-the adlition of”silent days . "
, , --more speakers (most speakers wanted more than 45 minutes to |
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* . allow for their presentation and discussion time) * e . !
-s . ’ . ' . )
t - - 1 . ’,
. - .' -
) . -
, < { . .
- » ~ .
r . A . - . "
r 5 .
- s * - - .
s B . ° - . - .
- L]
. ‘ v i )
\d
4 - . ’
< e o /_\
* y ‘
- <, . "
l‘ * - 4
: 4
. | . : .
. 4 .
v Y . - . ’
1 ) .
’ " . o~ x
- . : . " -
. @ <t A
. '
¢ * ~
# , /-
. . . 8
’ , v ’
~ . - :Ii N
. . \ . . N
1 ) g
, L .
. : ~ !
. < P4
Q . ' g ) 9 1 .o
« . . N
. ERIC , 3 Y . |




CHAPTER IX .
_SUMMER INSTITUTE

. Introduclion - *

- »

; |

- ' '

| . .

| _ The University of Minnesota Summer Institute is a six week program

designed to help low-income mirority students bridge the gap between high

school or junior college and university life. This program is a cooperative .

effort between the Office of Minority and.Special Student Affairs (oMSSA) , .

the College of Liberal-qxfs (CLA), the University Summer Session, General-

College, and the TRIO/$pecial Services/Program. The Summer Institute

provides new students with a head sfaft in college prior to ‘fall quarter,

where they may sharpen their basic academic skills"and familiarize them-

selves with the university campus and its inner workings. Students receive,

orientation, ;individual counseling, and classroom instruction in basic skills,

* and tutoring if necessary. All of the courses are taken for collegé credit. .
Thirty-two students received referrals to other agencies for health, employmeat’ '

and legal services. . . : . .
\\‘ = []

. ’

4 1982 Student 6emographics

» During.che Suimer of 1982, one hundred and thirtyione students partici- |
pafed in the Summer Institute. One hundred and eighteen’ (90%) of the students
rot the federal low income criteria. Fifty-six percent were male and forty-
four percent fema%s. The ethific composition of the students was as follows:

-

i

Ethnic Group. |, Number - % of Total
Asian American LT « 49 37%
»  Black 56 7 41 o '
. Hispanic A .19 . ‘15 ) v
American Indian 9 N 7
White . N 0
.- Total 131 . v 100%

3 - 4
-«

.0f the one hundred and, thirty-one students, one hindred and five (80%) °
' were gﬁucationally deprived,-one was physically handicapped (17%) and one .
hundred and twenty-six (96%) had a cultural need. All of the 131 students -
completed the full summer program. b

¢
- * A

. An exténsive evaluation of this program and student progress during the
1982-1983 academic year is being conducted by Bob Etcioni of the Office of )
Minority and Special Student Affairs. The evaluation results  will be ¢

-
)

available through him in'late‘l983ﬂ .

- . N
~ ¢
.
’
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{(’J TRIO gave me a base to start my schooling on, helped to: S

CHAPTER X oY e . .
CASE STUDIES AND EXIT REVIENS

* . Case Study Interviews Condhcted hy Gary- Simonson . 0 SR
- . AT L. ' . : Lo, - "
) N ’ s - “ N~ s
Introduction | - / £

* - .

& I

The. General College Special. Serv1¢es evaluation relies heav1ly on -
the use of aggregate data whicly compates, groups of students on a number.

"of variables. This is also true of most reSearch and evaluations While -~

this type of information is useful, by its very nature, it forces us to-
lose track of the individual. For thls reason, the evaﬂuatlon will also
include a more in—depth look at three individual TRIO students (using a
as¢ s:udy or n=1 met odology), so that a more well-rounded view of the
program can pe obtainEd In addrtion, for the reader who is not familiar
with the type of student that Special Services program typically serve,

thesé case studies may provide some insight into the ‘background of Special ) .
Services students. ’ ' ’ . ) <

v : ) ( ! P . ' - - .
Method ’ Loty ) . ’ ’ '

\ p
Sthects. The three subjects interviewed in this ‘'section, a male and .
two fewsales, were seled@ed based on staff recommendations of students who

were fuirly representative of the ICS/TS}Q population. ,

Progedure: The® subjects were intérviewed using a semi-structured/open
interview format. The primany questions of interest were: 5

»
1) _Please describe yourself JWhat are your- hobbies, ¢ducational

background, hopes for the future, etc.? * - ¢

29 How did you feel about school last fall when you started the "
TkIO program? Did your feelings change over the year? o .

. 3) Are you.still 1q¥school° What' are your plans?
4) Wnet do you thinR about the TRIO program? Good p01nts? )
hings” that need 1mprovement/change/addition9 ..

- ~
. - . [

. - >
The' text of these interv1ews was then summarized into the following

narrati-es. » - ¢ *

a

- , . - 7
N N )i} > - . .

Case Studies

»

’ .
] *

Pamela Zappa is thirty years ‘old, .has two children, and i& a soon—to-be
single parent. She part1c1pated in the TRIO program primarily in Fald 81
working with the 'HELP Center parenting group. She found that: - ,

. Y

get to know people and make friends. It was nice ‘to -find out,

there were wany students ,like myself ... to have unity with ... .~ )
(and) it helped with the. classes that I took. I tould work

(with) and talk,about classes with other TRIO students.

Pamela is working as»a feaching assistant this year for the TRIO Urban

" Problems class. She is_in her sikth quarter of school, but has not decided’
. upon a major yet, .although she'has some interest in the "University Without

Walls" program. In her spare time, Pam likes to play the piauo, read,'and

© P

write. ' .

o SR 1 P . - ‘,




. . ' ~' ty. .
Pan completed 32 credits with a 3. S GPA during ithe l98l—82 academic year
for a total of 56 credits at the Universgty of Minnpsota. . -

.

Percy McCoy lives in Cottage Grove, Mlnnesota, With his grandnother.
He 'is single and has no children.  He is currently lattending Northwest
“Bible College. Eventually, Percy would like to becope an evangelist, but
until then he wiants to get a BA in ministry (‘1Lh a pinor in business)
and work for a non—proflt or"dnlaatlon.

T -, B
‘ ~

When Percy entered,college, .
My expectations were high. I Began waiting for thﬂpgs to*
unify. Being religious, there weren't many chancps’ to lmeet . '
" friends,. and my social- life was lacking. TRIO helped in hav1ng
(a) feellno of unify and helped me fit in and realize there were
other people in the same boat.

- . &

-~ “ -
<f' - Thé primary benefits of the program for Percy were that "... the | ..

5

2. 39 GPA.

program helped me, and preventod me from sticking my.neck out too much.”
%
He also felt that the program helped him to pace himself so that he
d1dnﬁt *"take too big of a load and get, washed under by U of M c1rcumstances.
. 2 .
_ In terms of grogram improvement, Percy,recommended ore support ,and
monitoring of stgdents activities and direction and "ap incentive program
to help students achieve goals and  monitor direction.' -

. Overall, he felt the program was significant in getying him started at
such a large university. The TRIO program offered encouragement and really
made the difference in comlng straight out of high schoojl.

During the 1981—82 academlc year, Percy completed 36 credits vith a

»=! ' '

Gussme Willis is a single parent with one chlld She is, originally °
from Saint Lowis, Missouri. She will be a junior wintex fjuarter of the

1982-83 academic:year with a major in publlc health and computer $cience. | |

L}

Gussie says Uuné"lRIO helped me a lot because I was' but of. school (for)
ten years. It helped me tq start studying again. Advisorls were helpful
wi'th class scheduling. Also, tutorlng helped with class 1roblems. : .

.

For the 1981~82 academic year, Cussie obtained a GPA df 2.33 for
twenty-one credits. ' ’

- r )

After talking with these students, it becomes clear that these are
people who feel good about themselves. They know who they |are. These are
some of the success stories. Now, what about students who |did not complete

the first year? .

Exit Reviews

. At the end of Spring quarter, each Survival Seminar counselor was asked
‘to report on students who left. the "1CS program. , For the 19 (49%) 1CS
students who left school before the end of Sprlpg quarter, hé‘follow1ng
- j
% . ) ;
86 ’

. RRYIP




. N
. reasons ‘were given. for leaving: ’ . .
S o b ‘ " % of Total ICS Students '
" Reason for Leaving School =~ Numher ‘ (N ="102) ! .
N . . _ . »
. Parental Reasons - 12 - . 12% \ ’
Financial ’ 4 : 47 \
. Attend Another School - 3 ) “3% ’
S‘ * ‘-_l . — ”
. \ Total : 19 - - 197%. g
. & . . . . . . . g - -
All sfudents leaving the program had contact with, theiy advisors, before
* withdrawing from the University. . ’
Conclusions .o - -
o . . Obviously, the students described in, these case studies did well in * : .
S school. They feel that the TRIO Program played a major.role in their ‘

academic success. While this experience.does not reflect the experierice of
. all TRIO students, it does provide some insight into the type of student
- . served by Special Services and how they may benefit from the program. L

S

Sw

For students leaving the ICS program, it is encouraging to note that all
.students had contact with advisors prior to leaving school and that a very = —~"
high percent of the toSa}‘group completed that first year at the University.

AN .

« %

v .
-
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- . . CHAPTER XI °
SECOND YEAR FOLLOW-UP STUDY: 1980-81 TRIO SPECIAL SERVICES STUDENTS

’ Introduction/Background . . -
- ‘ ' The,&b80—8l academic year was the first year of operation for the ,
TRIO/Special Services Program.. .During the second year of the program, < '

|
|
‘ the opportunity is available .to further test the program's effectiveness
| o by tracking TRIO and Control students in their,.academic progress after
| completing the TRIO program. The major questions of interest continue
to be: Did the students stay in school, and how succeéssful were they, ° . .
whilé neot receiving special services? \“v—gx‘
After participating in the pfogram for their freshman year, the
. 1980-81 TRIO_students received grades which were comparable to a low
income control group “(who did not receive special .gervices), even though
~ they began school with less well developed basic skills (TRIO GPA, N's
- ex< luded = 2.79,° Control GPA = 2.88). In addition, TRIO/Special Services
students were more likely to stay in school (Fall '80 to Spring '8l) than
. the contrel group (84% versus 68% respectively). TRIO students also R A T
completed a higher proportion of credits than did the control group (.78
versus .71 respectivély) during the 1980-81 school year. '
.. .o, . N ’
This section takes a look at TRIO students during their second year '
at the University of Minnesota. ’ .
3 . . f ' "

v N -
.

Method ° o ; . .
Subjects o ) . . . ' .
—_— . , , ) .
’ ) . The subjects of this study include the 1980-81 TRIO/Special o .

Services students and a low- income.Control group randomly selected
frua TgIO—eligiblé students who did not receive special services.
These students were broken down into four groups based on services’
utilized: _ ) "
1) 1Integrated Cpurse of Study (1CSs)
2) Counseling students !
3) Tutoring students - -
4) Control g%oup students. :

kS

.

Procedure . .
—— N K (Y .

The University files were checked each quarter to record the
fol}owing information:

N 1) Registration status
s 2) Credits attémpted (all) . !
. 3) Credits receiving grade (A-N). 3
| 4) Credits passed (A-D, 3) . . .
5)Y'Course grades. .~ “~
— . N .
At the close of the 1981-82 academic year, this information was ,

|

‘ analyzed t® detérmine: ,retentipn.rates (percent of students in school),

’ ‘ grade point average.SGBA, two ways, with N's excluded and N's included,

B . » N = 0), and credit completion ratios (CCRl = proportion of crediq§ ‘

! receiving grades, CCR2 = proportion of credits passed). The talculation .
’ of these statistics is described in detail in Chppter V.

\

L . . ¢ » / ) .
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Results i . . ’ . .

. s ) v

.+ Retention Rates i .
*  The retention rates for TRIO and Control gqoup‘students.are
- presented in Table I. No statistically significant difference was
¢ found between groups for the’proporﬁion of studonts remaining in
school all three quarters of their second year (.A= 4.86, df = 3,
of =..05). Twenty-sevenypercent (27%) of the Control group students . .
and twenty-nine percent (29%),of TRIO students registered all threé
- quarters., ' The Counseling group had the lowest retention rate (22% “ . o~
all three quarters W{Ehvthe Tutoring group maintaining the highest
: retention rate (36% all three quarters). Overall, more TRIO students
did register-eachqguarter ¢han the Control group, indicating that some
. students took dne or mgz? quagters off during the year.

~ -~

'Y k4

-

Grade Point Average
< ’ . . .
Cumulative grade #oint averages for each group are presented in
Table II. For GPA (with N's included, N = 0), the Counseling group
received the lowest mean (GPA = 1.62), with ICS receiving the highest
(GPA = 2.07). TFor 'GPA (with N's excluded) very little difference was
- found between groups. In both grade point calculations, the Control
° . group performéﬂ slightly better than the TRIO students. -«

. o '

oo ' " Credit Completion

. *

Credit completion data for each group are presented in Table I1I.
The Control group received grades for 95% of the credits they attempted
(CCR1), with ICS and Counseling students at 91% and Tutoring students
receiving grades for 937 of their caurses.
ICS students and Tutprgng students both received passing grades for .
74% of their credits, ‘but the Counseling students only received grades
“for 59% of their ¢lasses, bringing the TRIO total te 70% compared to
! the_Control at 71%. . , \

~

1 - -

-«

: . The Control group also attempted and passed slightly more credits
during the academic year than TRIO students (Attempted: Contrbdl =
. 28.4, TRIO = 26.36; and Passedt Control = 21.14, TRIO = 1X.94).
v . . . ] 3: '

Discussion - ' - . ,

- ¢ N .

While TRIO Studenits were more successful than would have been anticipated
during their first year at the university, they did not fare as well during AN
the second year when they were not receiving special services. More TRIO
students began school for a second?year than the control, and a higher
proportion registered each quarter. However, overall, only 297 of.TRIO
students taintained continuous registration during their second year compared !
to 27% Control group students. There were no signiﬁicqgt differences between -
TRIO and Control group grades, credit completion ra@iqs or retention rates.

' © ) ~ .

Although these statistics do not try to account for students transferring
to other institutions, the evidence here indicates that special programs may
need to be ongoing rather than .short term.éf the positive results are to be . ,

.
. >
, R
S YT N

‘o

. maintained. . ) .
. ‘ )
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Aruitoxt provided by Eic:

. , .
LN . ‘
. TABLE 1 . ’ .
. . . Retention Rates . {\
. - ¥ N ‘
¢ - Nucher and i’crcent‘of 1980-81 TBLE,SZudents Who Remained
. — Registered at Univecsity of Minnesota in 1981-82 by » '
. Y . Quarter as Coopared to Low Income Control Group
y - .
> * A ‘ ‘
Il * - ‘
. e ” Ics Counseling % Tutoring Coatrol . TK10 Total 1
s N ! Total N = 63 Total X » 88 Tota %= 97:Total K = 59 N = 248 ‘
0 0 ) v v
FaM— 8} X g 37 37 58 L~ 21 132 T
, x 59% 423, Ly : 46x 53% |
g |
Wincer* '82 N 2 | % 3 54 23 110 |
% Al% 34% 56% 394 447, |
. |
Spring '8z K 20 P2, &2 17 85 . }
2 32% 26% 4 43% 297 4%
v A4 z ‘
- . ) ! |
AXl 3 Quarters’ ’ 1
- ez ox A - 29 19 3 16 . n o
¢ % 30% K 222 36% 27% 29% |
\J T = - - . ‘
bt ~ - . ‘
. ‘
“
v »
- —— 4 - s et~ vau - ' *
-~
. ¥ . - ‘ )
. TABLE®11 ) \ ..
" Second Year follow Up’® . ‘
Curulazive Grade Point Average (GPA), Credit Completion Ratio +
. fo? 1981-82 Academic Year. Mean Credits Attempted,-Receiving Grades, Passed
1Cs Counseling Tutoring Control TRIO Total ‘
< .
Nuzber of Students 30 \ 37 54 25 121
¥
v
Cumulacive GPA (N's 2.07 1.62 1.88 1.96 1.96
included, N+ 0)« i ) N [ ¢
" - - %
Cuzulative GPA M é '
(8's excluded) 2.53 2.49 2.45 2.60 2.48 ,
o Credit Cozplecion Ratio 1 = "
(Proportion of Credits 91 »91 93 Y95 J92
Receiving Grade) . Rl )
- Credft Completion Ratio 2 - -
(Proportiun of Cregies® .74 .59 W4 A .70
Passed) 4 )
Yenw f&dq freditsitcenpted 29.93 27.62 28.72 24.80 28.69
r
Yearly Mean Credits )
Receiving Grade 27,13 25.05 - 26,72 28.40 26.36
v “
Yearly Mean Credits Passed 22.20 f 16.24 21,22 21,24 19.94 vt

f -




. CHAPTER XIIX

- - CONCLUSIONS AND RECOMMENDATIONS
" . F]

L

"During the 1981-1982 academic year the TRIO/Spec1al Services Program
o appeared to be successful in meeting its progranp goals. First, the
program of fered an opportunity for disadvantaged studeats to develop the -
skills necessary to survive in a university sctting. Educational success s,
was promoted and g high proportion of students completed their first year
in higher education in a creditable academic program. Students became
aware of university and community resources. Their educational and career
planning and goal setting abilities were expanded, and they were provided .
with'a supportive educational environment. The program also increased
avareness on the part of staff and students concerning the communication
difficulties the hearing impaired face in higher education,

- ) Based on the evaluation results presented in this document and .
- recommendations drawn from the review of educational research and evaluation,
the following recommendations are presented for progfam improvement:
‘e investigate counseling students outcomes further to determine
- r.asons for lower GPA's, \
s ;courage the use of tutoring services, eyoand the program to I
. +Lude the math skills tutorial program, ,
s '.ce greater emphasis on peer tutoring/peer counseling/peer mon1tor1ng,
espacially in tracking student attendance,
. e evaluate peer counselors program, ‘
. o explore the feasilibility of expanding services for hearing impaired
students,~such as 1ncreasrng interpreter hours and prov1d1ng note-

. Lanlng . .
o explore the feasibllity of expanding the program to meet the needs .
] of other handicapped students alrcady on campus, N ~
e Ur.ack the progress of Summer Institute students more closely during )
) f. » achdemic year, and s 9 :
s iavestigate implementing a program to support second yecar and upper
) dinSlon TRIO students in continuing their educatlon.
v ]
13 " Thank you for participating in the TRIO/Special Services Program and its .
evaluation efforts by reading this program evaluation. Hdpefully, you will ¢
. find the information presented here interesting and useful. If you have any y
o comments, questions, or suggestions, please contact: .
Vsl ’ S >
\ Sherry Read .
.o ‘ > University of Minnesota * .
. General College K v .
(: 106 Nicholson Hall . .
' ) . 216 Pillsbury Drive S.E. 3 ’
- . Minneapolis, MN 55455 . '
. , : \ . .
i ' N
| | |
|
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