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Foreword

Buckminster Puller uses an tnalogy of earth as a.spaceship,
traveling through time and space toward a specific destination.

(.1 He presents the notion that, like spaceships in science fiction,

the travelers on earth were put to sleep for the duratioh of the

voyage. The method used to awaken the earthlings is that.one

person will wake fiist, and that person will awaken others who

'will awaken others, so that when earth arrives, everyone will be

awake.
.

Consider the conequences if the one Arthling we fail to

wake up happens to be the only one who knows how to land thePship.

The IRIO program is about.waking up those travelers put further

to sleep by traditional education and those who,have barriers to

success. This evaluation.describes the TRIO Special Services

Program at,General College and examines how wel/ it has.met its

goals. Let us hope for a skillful pilot.

gherry Read
General College
October 8, 1982
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Executive Summliry

Introduction

r
he national TRIO.program was funded in 1968 as a part of the

Federal Higher Education Amendment. This legilation provided for

support services in post secondary institutions to facilitate the

educational progress of "disadvantagelin young people. In this context,

disadvantaged students.were defined as those from families within the

national poverty criteria or the physically handicapped. Thrbugh

the course of program develogment, disadvantaged has come to mean people

who are members of'groups which are currently;'and.have historically

been, underreprebented in post secondary education.

The national TRIO_prograM is compolised of four separate programs

serving unique popullations:

1) Upward Bound, which aids high school students from povierty

backgrounds with academic needs in the pursuit of'higher

education;
2). Talent Search, a counseling and information servioe for

college-bound low income-tudents;

3) *)ecial Serviaes, for non-traditional college students,

usitally including ecially staffed-programs such as

counseling, remedial study and ethnic activities;.and, '

4) E&Ic...tional Opportunity Centers, which iricOrporate

activities available in-the other three prograMs within

a large scale, community based center for low income adults.
a 4

The TRIO Special Services Program at-the University of Minnesota,

General College, is a special seryices 1=gram. It is the subject of

-Lhe following qvaluation.
a

gational Special Services Evaluation and Literature Review

The most recent evafuation of special services progtams was conducted

in 1981 by SystemsDevelopment Corporation, Santa Monica:California.

The key findings concerning program impact were:

- Students who receive a full range of services are more likely to

stay in school for their freshman year thanostudents receiving

few or no services.,
- Students receiving more services are likely toetempt and complete

more course credits:
- Students receiVng a full range of services are more likely to

receive lower grade point averages than students receiving fewer

services. (This may indicate only that these programs focustipn

and provide more services to students with poor entry level skills.)

- Minority &Id low income students receive lower grades and take fewer

course credits than other students, but have comparable retention

rates.

- Students with higher levels of"financial aid arR moro likely,to

stay in school during their freshman yerr; aftempt and complete

mote credits, and obtain higher grades.



A review of the research and evaluations in the area of,.improving
performance in highe; education for disadvantaged%students was conducted
as a part of this evaluation.. Several recommendations can be made towatd

providing more,effective programs based on this information.

Multidimensional programs wilere students receive a ull range of

services Tach as studykills, counseling, tutoring, orientation,
survival skills, and traiking in specific self monitoring techniques,

. are more successful in retairiing students. 4 .

The adtual time spent in service does not have to be great (3-20 hOurs)

but should be focused on the quarter or semester of entry into higher

education.
Programingohould he flexible, designed to meet' the needs of students,

with continuous systematlic planning arid feedback.
Clearly written grogram Objectives should. be made available to

students,
4

Program environment should foster growth of positive self images

and provide opportunities for success. i

Several of these recommendations are incorporated into the goals of the

TRIO/Spetial.Servicbs program at the University of Minnesota; General

College.

Program Description

*As the open-admissions unit of the University of Minnesota, General

College has more non-tradition4 students than other colleges within the

University of Minnesota. Por/tifty years, GC has served _as an educational

laboratory within a major research university.. The laboratoryfocus has

been to develop instructional methods for non-traditional students. The

'PtIO/Special Services Program's goal is to provide services which help to

prevent non-traditional freshmen from becoming victims of the "revolving

door" syndrome; that is, entering and legving college before achieving any

success in higher education. This is the second year of the program's

existencet

The TRIO/Special Services Program has four components.
4

1) The Integrated Course of StOdy is group of courSes taught 14'

General College faculty and counselors designed to be tRen concurrently.

These courses include a Survival'Seminartoourse, which concentrates on

study skills: career planning, and stress management; a writing lab; math

courses; and courses in areas 4Lich, as urban'problems, arts and psychology.

Education-al counseling and tutoring are also included in the Integrated

Course of Sudy.
A.

2) Counselihg,Sei-vices are available for students to receive assistance

in dealing with educational, vocptional and personalvconcerns.

3) Tutorial Services are.available, wisth individual tutors, to aid

students with the development of their reading and writing skills.

4) The Summer Institute is avgilable for entering low incOMe freshmen

during the'summer prior to their firse\fall quarter. These students are

not included in this eValuation.

ix
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v.

1981-82 Academic rear T4I0/Specia1 Services: Student Demographics and

OutcoMes

During the A981-1982 acadeMicyear, TRIO services were utilized by
252 students. Based on a student survey collected in Fall '81 and,again
in Spring 1982, the TRIO students were found to be older than average
cqllege freshmen (mean pm age = 22.87 versus mean GC beginning student
age = k higher percent of TRIO students received financial aid
than the beginning GC'population (86% TRIO versus 48% GC). The majority

N,Lof TRIO students had been out of school longer than one year prior to ,

enr011ing in General College (51%) with 17% having been out of school for
more than six years, compared to only 31% of CC beginning students out of
school for more than 1 year and 6% for more than six years (Romano, 1982).
The TRIO studellt Population also-included a greater proportion of
minorities than'the General College population (334.CRIO,.2.3% new GC
stUdents), and a higher proportion of disabled students ,(9% TRIO,! 5%.new

GC students).
d

New TRIO students also scored lowe"on the General College Placement
Test, averaging at the forty-sixth percentile on Written Expression,
thirty-seventh percentile on Reading, forty-fourth percentile on arithmetic,
and twenty-fourth percentile on Whole Numbers using 1980 General College
norms (Brothen, at al, 1981).

When compared to a low income control group w o did not receive
special services but had a similar demographic py6file, TRIO Students
obtained higher grade point averages (GPA) 'for fhe academic year (TRIO GPA =
2.78: Control GPA = 2.61, N's excluded; TRIO cm != 2.53, Control GPA = 1,89,

N's included).

Secondly, TRIO students were more likely to stay in school (Fall '81 to

Sfting '82) than the control group (81% versus 72%, respestively) and they

passed a higher number of credits that they attempted (04% TRIO versus 70%

control) during the 1981-82 school year.

Oh one factor contributing to academic success, self esteem, TRIOA .

§pecial Services.students began the year with higher self esteem than.the
control group, and by the end of the year, they had larger gains in self

esteem.

When TRIO/ICS students were asked to complete a student satisfaction
survey, they supported the TRIO staff and program andjelt they had.lbeen

able io stay in school as a result of their'participation.

Also presented in this evaluation arecasa studies of two TRIO students,

exit reviews of ICS students, course eyaluations, a special evaluation of

sign language classes and hearing impaired students, and a brief description

,

-

of the,Summer Institute, which is being el:mluated during th6 1982-83

ri acadetic year. , .

,

Second Year.1:bllow-Up: 1980-81 TRIO/Snecial Services,Students
..,

While TRIO stud9nts were more successful than would have been anticipa.ted

during their first year at the Unsiversity, the 1980-81 TRIO atudents.did not

'fare as well during the second year when thv were noe receiving services.



In fact, although more TRIO students entered school for a,
than the control group, sitmilar numbers completed the year,
similar (though slightly lower) grades, attempted and.compl
(though slightly fewer) number of credits when compared to t
control grouti.

Even though these statist,ics do not try to account for st
ferring to opher-institutions, the evidences. Seem to indicate'
programs 'bay need to be ongoing rathv than short term if the
results in the first yeqr are to be maintained.

second..year

received

eted a similar
he low income

udents trans-
that special
positive

Summary

The 1980-81 and 1981-82 TRIO/S&cial Services students began
with several handicapg to academic success. They. had limited bas

low income, and were from non-traditional backgrounds. Howeyer, a

pergent3ge of the TRIO students stayed in school, cbmpleting a hig
prdporEion of credits than the low income control group, and mainta
CPA's similar to, or higher than, the control group. The TRIO/Spec

Services students also-ended the year with higher self,esteem, and I
students endorsed the TRIO/Special Services.Program and believed it
beneficial to them.

college
ic skills,
higher
ler

ined
ial
CS

to be

For second year students, the positive effects-were only Visible i
the great.er number of studentb attending each quarter than tht4 control
group, though not showing higher gradeg, credit'tompletion or overall

retention.

1 .)
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CHAPTER
HIGHBR EDUCATION PROGRAMS FOR NON-TRADITIONAL STUDENTSz

A REVIEW OF RESEARCH AND EVALUATION LITERATURE
A.

Introduction

The following literature review focuses-on special programing in
post-secondary institutions designed to promote'academic success for
non-traditional students. A non-traditional student is broadly defined
as any student who differs from the historically typical freshman: an

eighteen gear old, single white male, who is eneering college immediately
after graduatiOn from high school. Special programs usually focus on
providing services for subsets of this population, including programs
for minorities, handicapped students, educationally disadvantaged,
veterans, and older students. The broad population of non-traditional
students hns also'been referred to as "high risk" or "disadVantAged"
students, emphasizing a perceived lack or deficit within th student.
In the present review, the term non-traditional stadent is preferred to
"high risk" and "disadvantaged"-due to its more neutral and inclusive
orientation. However, when. escribing specific programs, the terms used
by program staff will be u d.

,The , .rpoie of this review is to describe the program components from ,

th,.! full .ange of special programs for non-traditional students, summarize
ev.O.uation effoi.ts, examine particular tedhniques used, and make recommen-

____etc_ions for implementing-successful programs basedupon Clese observi,tions.
Me primary questions of interest are: What kind of prorams exist, and
what has proven effective in promoting academic success for nob-traditional
srndents.

t!t'

-kvound

y

. Ustorically, minorities have been underrepresented in higher eduCati,on.
In 1965, it was estimated that less than fortY percent of culturally disad-
va,Itaed children with measured IQ's of more than 110 entered post-secondary

It-dons (Blair, 1965). Educators have long noted the human fesources
lq,,Lj or lbst through unequal access to higher education, and.through
failure .of many of those minorities who were able to find their way into
post-secon ary education (Alger, 1971). At the time in history prior to
1968, only a fundamental change in recruiting and admissions practices would
,serve to c ange the educational balance (Blair, 1965; Bracy, 1971; Bowers,
1972). OnIce the admissions procedures were altered to open education to
non-tra 'time] students, institutional and curricular changes would be '

unavolda le (Blair, 1965; Menzel, 1969; Woodlands. 1978),

n 1968,
.

juat such a change took ,place with'the passage of the Federal

III:g r'Education Amendment. This amendment provided funding for special

ser ices for disadvantaged.students. Most of the programs existing today

originated as a direct outgi.owth of .thls amendment (Church, 1973). his
new, reality also stems from the need 'Or public and private institutions
alike'to compensztc for declining en ollments by admitting students who had
been previously considered underpreyared and unsuited for higher education

(Hays, 1980).,

4,.
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Many,barriers ellisLed,to welcoming these new students.feKancial aid

was and continues to be a necessity for non-traditional stydents. Faculty

attitudes toward the practicality of teaching underprepared students and -

the need to develop new instructional practices and programs to meet,new
demands were subs.antial and often negative. Finally, a reluctance to lower

academic standards became a grave institutional concern (Rosner, 1970). Re-

solving these barriers.called for greater effort in terms of energy, financial

resource and support and training of administrAtors and teaching staff

(MorriSon, 1973).

/1;1975 national evaluation of.federally funded special services programs
'found that 14 percent of all enrolled undergraduates could,be considered
disadvantaged, with considerable variability among percentages in different

types of colleges and geographic regions (Davis, g975). 'The question of

whether access should be allowed to non-traditiOnal,students no longer seems

appropriate. The question that educators are now challenged to answer is:*e

How can we provide the best possible programs for all students?

De f ining_the Population

'Somogye and Draheim.(1976) have isolated thirteen types of non-tradit-ional

students:

1) students who were not successful in high school,

2) students who interrupted their education by one or more

years prior to enrolling in higher education,

3) students without occupational goals,

4) part-time students,

5) students attending school because of job-related pressure,

6) older students,
7) housewives,
8) divorced or widowed women,

9) students who were previously suspended from other

institutions,
10) returning-B.A. students who have already completed a'degree,

11) students' who have not completed high school and may or May

not have received a GED,

12) students who nf.ted large financial aid, and

13), students supported by rehabilitation funds.

The length of this list alone attests to the diversity of non-traditional

students. Other studen s not mentioned include veterans, single parents,

all handicapped studen (physical, emotional,and learning disabilities),

and foreign, English-as-a-second-language Students, and educationally

deprived students.

Barriers to Success

All of these groups of studeneg and the individuals within them have

unique needs and barriers to success in higher education. Dill (1976)

identified five problemi common to all students in adjusting to college

life. They include problems in:

2
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1) attending school on a regular, disciplined basis,

2) developing a personal system of rewards and punishments which

becomes internalized,
,3) developing self-imposed stand.rds of excellence,

4) diagnosis and analysis 'of problems, constructing workable

problem solving methods, and,

5) defining goals in concrete, measurable ways..

Special barriers for non-traditional students:include concerns about 'Success

in school (Barry", Gordon, 1977; Strader, 1974), cognitive style (Alston, 1972),

need for financial support (Morrison, t73), adjusting to a'new culture and

set of values (Alston, 1972), language and communication problems (Gordon, 1969;

Algier, 1971), low self image (Fagin, 1976), low expectations of self and low
expectations by faculty (Fagin, 1976; Spickelmier, 1973), architectural barriers
(for physically handicapped) (Fair, Sullivan, 1980), low motivation (Morrison,
1973), family responsibilities (Algier, 19714,Dispenzieri, 1971), few racial
role.models in faculty positions (Miller, 1977), poor academic nd study
skills (National Academy oCScience, 1977; Bell, 1969; Dispenzieri, 1971), and

laa of institutional support,(Morrison, 1973). Some problems are taused
patticipating in-special programs themselves, such as toncerns about being
set apart from other,students, anxiety associated with needing special help,

taking non-credit classes, and concerns about depth and pace of instruction

(Hampton, 1979). It is helpful to remember these barriers when designing
programs and providing services for Ehese special popu3ations.

Noft-Traditional Students as Learners

Whn trying to understand non-traditional students in an effort to design.

prugrais which are responsive to their needs, one of the first questions that

comes to mind is: What do researchers know about non-traditional students

and how they may differ as learners from traditional college students (Borland,

1973; Blair, 1963)?

Several factors are known to affect learning; such as sex, years since

attending high school, age, educational level at the time of admission, and

numerous environmentalj,actors (Grant, Hoeber, 1978).. Avardy and Chafin (1980)

have recently identified three different typeS of underprepared learners:. the

resilient learner,'the reluctant learner, and the naive learner. The resilient

learner has limited academic skills, but has sufficient conTidence and perse-

verance to acquire the skill necessary to succeed, in spite of years of

failure. Reluctant learners also have limited skill, but their confidence

has been negatively affected by repeated failure in academic settings, and

they are unwilling to take the risks unavoidable in acquiring new skills.

:The naive learner has limited skills.but has somehow managed to escape

detection. They are those students who have "gotten by" in school and have

been rewarded for less than adequate skills, resulting in false notions about

their academic competence. These students mUSt'first be convinced that they

are lacking in some of the skills required to do college level work. Some

educators and researchers argue that disadvantaged students do not differ

significantly from advantaged students as learners (Blair, 1965). Borland

(1973) holds that these non-traditional students differ from traditional

stullents onlylin that they ha4e deficient academic skills.

3
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This question cannot be answered here, but its implications are

widespread. If disadvantaged students do not differ from traditional

students in the way they learn, then-a technology of accelerating their

development so they can get on with the business of higher education is

all'that is required. If non-traditional students do differ as learners,

we must discover what they are like -in order tti plan effectively (Borland,.

1973).

Identifying Student Nteds and Predictin Success

According to Adolphus (1977), testing is the essential tool in student- '

centered developmental education. Tests of basic skills can be used to

identi.fy specific weaknesses of students. Testing also has been used to aid

in predicting studenNsuccess. Achievement tests have been used alone ,

(Lunneborg, 1970; Pedrini, 1977) and in concertcvith: 1) demographic

tl.riables such as age, ethnic background, and sex (Rossman, 1975), 2) non-

"intellectual measures -such as personaliV chtracteristics
(SRack, Stout (1969;

Br =. , 1967), 3) past achievement - high school rank and high school GPA

(1.4,..1.an, 1975; Shaffer, 1973), 'and, 4) environmental factors such as number

of (;..tdits taken, scholarship money and number of hours spent in outside

empl,iment (McDonald, McPherson, 1975) to predict success in higher education.

co these variables were shown to aid in predicting college success.

S' .
0)71) and Bowers (1971) found that traditional predictors of grade

1,;:nt average work just as well for disadirantaged students. Persistence in

c, !lege can be better'predicted from test scores for specific students than

G2A (Hall and Coates, 194): Once in college, college GPA proves to be a

powerful predictor.of persistence in higher education (Pedrini, 1977).

Adolphus (1977) called for a higher morality in using testing both as a

pvodictor of success and as an aid in detecting special needs and matching,

r....)urces to those needs. This higher morality can be obtained, first, by'

oll,:rving the rights of those being tested, by using valid tests, and finally

by u;'.1.3 the test findings in a positive.and sophisticated manner. It was

furth,tr recommended that faculty members be involved in designing activities

in the classroom to serve the specific needs identified through diagnostie

testing (Adolphus, 1977).

Now that the program population has been described, barriers to success

identified, and the role of testing examined, the remainder of this review

win focus on describing programs, the rolesof instructors and students,

tachliques used,?summarizing the results achieved, and making recommendations

for futureTrograming.

Prom Descriptions

programs vary considerably from institution to institution as

a re:;ult of differences in populations served and the existing services

available to students. The two most common approaches are remedial based

instruction and cultural differences_programs'(llarcleroad, 1971).. Virtually

all programs had increased student retention and academic success as their

primary goals (Davie, 1975').

The following.constitutes a summary of comblned program purposes and

functions, listed in general order of prevalence:

1.6
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' 1) academic and communicatioh (reading, writing, speaking and
listening) skills development (Mares, Levine, .1975),

2) d'evelop tudy skills (Mares, LeArine,a975),
3) respond to indivdual needs for personel understanding and

encouragement (Mares, Levine, 1975),
4) foster positive growth in self concept (Church, 1973;

Green, 1977),
5) provide a 'buffer becween.students and bureaucratic

environment (Jackson; Pepuyat, 1974),
6) provide information about educational and career

alternatives (Giroux, 1973; Church, 103),
7) increase personal problem-solvidg skills (Church,,1973),
8) provide information and referral services concerning

financial aid, legal services, day care and other
agencies (Dispenzieri, 1960-,

9) improve social skills (Bucklin, 1970), an

10) hroaden and strengthen cultural'experiences and values
(Dreyfus, 1979).

The services provided in an effort tO achieve these purposes also vary.
Davis (1975) identified the most commonly occurring services in federally
funded programs for non-traditional students as: remedial instruction,
coUnseling, tutoring, and ethnic-related activities. Lessfrequently
mentioned services include:: slimmer programs prior to the freshman year,
support seminars-where students work on study skills, problem solving,
time management, career planning, 'and information is provided concerning
financial add and other institutional services (Zationi, 1981). Special
services are also provided for handicapped students.

In a national evaluation cf.special services, Coulson (1981) found with
few exceptions the average participation,time spent in 9ny iarticular service
was not lengthy. Students spent a-respectable average or.16.6 hours in
special instruction, but only 2.6 hours in counse ing, 1.5 hours in orientation
and 4.5 in cultural activities. ,In general, prog ustaff feel that the
"teaching relationship with minority group student must be a highly personal
matter-in order for effective learning to fake place (Mares, Levi 9 5).".

Role ot the Instructor

Spickelmier (1973) surveyed community college faculties and found that
they expressed reluctance and non-responsive attitudes toward teaching low

ability and underprepared students. They preferred separate remedial
courses for these students rather than individualizing their own courses.
Spickelmder suggests that the contact faculty had 'with non-traditional
students is affected by those attitudes. The major complaints leveled
against faculty by students were their lack of commitment to the teac4ng
task; inaccessibility to students, apd'poor teaching skills (Nosen, 1980).
For disadvantaged students to be 'successful in higher.education there must be
a concerted effort by administrators and instructors to create ap environment
which is conducive to learning for all students, or at the very least, exhibit
a willingness to do so (Bracy, 1972).

$loom (cited in Awardy, Chafi, 1980) has presented a model for an

expanded role of instructors which includes,instructor responsibility for

a systematic on-going evaluation of students, matching them with appropriate
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teaching techniques, facilitatingyarticipatOn and reinforcing learners.

Their progress must then be asseSSed and corrective action taken in

il3structional techniques, re-starting the cycle of evdluation and

continued modification of approaches until the desired result is achieved.

To facilitate this expanded role of the instructors, several support

features\ are encouraged. 'First, instructors must have flexible time to

accommodaee the variable rates ofsstudent learning requiring attention to

group size and the facilities tvailable to inStructors. 'Secondly, to aid

in .assessment,of student skills,,norm refejrenced and criterion referenced

testing must be available to provide diagnostic information, to measure

'proCess, and to make mastery/non-mastery decisions. All of these features"

require profound instructor skill, student participation and administrative
.

y-support (Awatdy, Xhafin, 19,80).

Jennikes (1974) made several recotpendations for improvirig the training

of teachers for work with,disadvantaged /Ndents in secondary education.

The programs shoud last at least two years, and all prospective teach9rs

should be required to participate in workshoPs, courses and seminars and

a variety of experiences actually working with disadvantaged students.
Cleveland,State,University instituted a 10-week prograR for training

instructors and counselors Oureau of Higher Education, 197i). This program

focused an four major areas, requiring that instructors/counselors 'had a

%knowledge of a-major field of Itudy, understgod the characteristics of

disadvantaged underachievers, bapic instructional Eheory, and information

on individual approaches to learning. cAn eyaluation confirmed the succeks,

of this approach.

At the institutional level, HOgges .(1979) prorosed that violation,ot

civil rights and affirmative action:laws present, messages to minorities and

women. Both (eachers and administration must be aware of deeP*=rooted

attitudes which may-affect eheir treatment of minorities in the classroom

and in,academic advising.,
I.,

Role of the Student and Self Concept

.*

One of the most powe.rful factors affecting behavior is the conviction an

individual has that ,he ar.she,can sucCessfully-perform a behaVior thee will

producd a desired result. More siMply put, one of the main reasOns we do

things is that we'tHink.wc can. Audentvill register in school if'they .

believe they can be suCcessful. Students will stay in school if they believe

they can continue to succeed. Repeated exposdre to success strengthens t e

/)conviction an individual has that he or she will be successful in the fut re

when performing that particular hehavior. Repeated exposure to failure

strengthens the conviction an indtvidual has that he or phe will'be unsuccessful

in the future when performing that particular behavior. These 46t1on§ represent

the thdory of'self-efficacy as outlined by Bandura in 1977.

Self-efficacy refers to the opinions people possess abOut their personal

effectiveness, and self esteem is-the deggae,to which'peAple like and respect

themselves. Both of these cohtepts hakre iMportant implications for how

successful students pill be,.and whether or not they will stay in school.

Far this reason, many specia/'programs-make conscientious efforts to raise

self esteem and self-efficacy in their students through the use of-creative
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writing courses, tutoring _Obunseling,. mastery approacheg to learning

and special prorams (especially those based on ethnic*pride.and peer
support groups) (Zirkel,.1972). The efforts that have been evaluated ,

with rlipect to raising self esteem showed eviaenee of positive change
across time and subjects and a positive relationship between self esteem
and academic success (McCormick, Williams, 19741 Zirkel, 1972; Read, 1981):.

The student's role in adhieving academic succesS must be grounded in
the very basic and essential conviction that he or she is actually able to
succeed in college and is willing to do what needs to be done to insure

that'success.-

Instructional Methods 4

Many educators and researchars have presented the notion that it is the
responsibility of educators to Provide course structures and educational
technologies which produce'the maximum educational value for students
(Beaman, Diener, Fraser, Edresen, 1977). Stujents and educators alike have
started to question tradtional methods of teaching in universities, and they
call for,more innovative structuring of courses..

In recent years, the most indoyative university'programs have been based

on programmed instruction (Beaman, et al., 1977). These courses usually

include course matlrials which ire subdivided into many well-defined steps:0,
Testing i's.frequent and studying iS maintained by positive reinforcement of

desired behavior. One of the drawbacks asso9iated with self-paced instruction

is a greater cost asSociated with test grading and record keeping (Beaman,

et al., 1977). Cartwright (1971) advocates the use of analysis of inaividual
learning styles in teaching, but.cautions against-being taken in by commercially
packaged programme& materials as a substitute for personal attention, Woodland

1978) recommends seveYal.instructional techniques_for non-traditional students
( ncluding'individuali'zed instruction), such as independent study classes,

aq demic credit for life experience related to york or home,' and the use of

le rning contracts. Ano:ther methodlibidn appears to be well suited tor non-

t aditional students is coOperative eddcdtion (Knowles, 1971). Cooperative

ducation.involves a combination of period's on eampus in classroom instruction

with periods of time spent in off-campus working experience. This is amenable

to minorities because it provides an opportunity to experience a new environ-

ment and to be exposed to a real employment setting within an unusually

patient and supportive.climate. These factors aid in reducing fear\of employ-

ment and.aid students in establishing,contabts that <ley be invalUable in their

search Sor future employ ent.
. .

. e

The, methods discus d here represent general approaches to instrudtion..

'More Ppecific techniques will be diyussed:further in the sectiaNentitled-

Study Skills. f
.

Basic Skills: Remedial Education

In 1977, the Natipnal Assessment of Educational Progress reported_that

nehrly nalf of 'seventeen year old high schoo1,students cannot read collge

freshman materials Or perform basL maih.(Grant, Hoeber, 1978). Thus, the

population of students requiring training in bdsic skills has expanded to

include more than just the "disadvantaged" students, This is evidenced by

.4)
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the downward national trend in college entranCe examination scores.

Crawford. (1979) suggested thht Ehere has alwa3fs been a need for basic

skills programs, but the.cost assodiated with.this activity has given rise

to objectionsloy many institutions'in this- time of financia uncertainty.

Basic skills.programs, however, are no longer an tion .but a netessity in

most public and private institutions.

Grant and Hoeber (078) reviewed'basic skills programs with respect to

the question:, Are theNe programs working? They anst4ered the questinn in

to wayg: Yes, the staff involved in delivering the programs are "w,orking"

very hard, hut they were unable-to make gendralizations about the'success

of,those pro'grams due to the scarcity Of empiri011y basea evalpation

research available,at that time. Since. the time of their research, many

programs have conducted evaluation research. Before looking at the overall

evaluation findings; the indixidual components of skill programs will be

addressed. ,

Readin for Non-traditional Students

In one basic reading,laboratory, several objectives were outlined ,

(Schiavone% 1976). First, stUdents need to develop the ability to compiehend

the literal'meaning of written Material and materials at varying levels of

difficulty at the most pfficient rate. Then students need to develop an

Ta-17

ability to \find broader eaning in a written work and the ability to judge

.the accuracy and relev cy of what is read. They must also become able to

realize the relative importance of statements, the logic behind them and

the validity of the conclusions (Schiavone, 1976).

The specific redaing skills which are deVeloped in the reading laboratory,

are:

a

el speed of perception.and reading Tate,

vocabulary develoPmenLi'
increased comprehension,
intengiVe.and thorough reading,
reading as a study skill
understanding broaaer meanings,

skimming and'scanning,
how to evaluate the quality of writing,

reading within d subject matter, and

reading technical materials (Schiavone, 1976).

Spickelmier (1972) recommends that students who are poor readers.enroll

in special reading classes, because faculty "members are often unwilling to

become teachers of reading. While national reading scores have declindd in

the past twelve years, students in remedial classes have been able to gain

two years reading level on the averakfrom a special reading course (Reinertson,

1978). Students already reading at a college level were able to nearlay double

their gpeed and improved vocabulary and comprehension significantly through

thesame,remedif.1 instrudtion (Reinertson, 1978).

I

-

Writing for Non-traditional Students

.
Shaughnessy (1978) has identified three types of writers among non-

traditional students: those who appear from tests to be'competent rea.ders/ 1

writers and meet all the traditional entranQe requirements; those Milo "got by"

in high school, but would never write voluntarily, whose style is characterizeA

as flat.and utterly predictable; and, finally, those left so far behind as to ,

seem to be visitors from some distant planet. 4
X

f

/
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For the.students who enroll in basi.c writine programs, Shaughnessy t.

gives some precious insighl into the wgy they viea writing:

For the BW (Basic Writing) student, academic Kriting

is .a trap, not a way of saying something to someone. Me
spoken language, looping back and forth between speakers,

offering chances for groping and backing up and even
hiding,'leaving rOm for the language of hands ind faces,
of pitch and pauses, is generous..and inviting. rNext:to

this rich orchestration, writing is but a line Chat moves

haltingly across the page, exposing as it goes all that
the writer doesn't knovr, then passing.intb the hands of -

a stranger who reads it with a lawyer's eyess searching

for flaws.
.

Several models have been proposed for coping withthese barfiers to

succes41. First, writing is viewed a's involving developmental stages which

are specific to each student. Therefore,writing programs must be designed

to challenge individuals at various levels of development (Moore% 1977).

A laboratory approach has evolved to include both structured and unstructured

writing activities with time devoted to individual tatoring and the use of

'peer evaluation in preparing assigarlents (Moore, 1977;.Shaughnessy, 1978).

This approach discourages the,goal of prOducing the "perfectA paper, but

looks toward goals in notion, 'based on revision, renovation and revolutions,'

the three R's (Moore, 1977.

Penfield (1979) described a writing program based on proficiency testing

using standards agreed upon.through faculey consensus. Courses are taught

with teacher and students working toward the common goal of mastering the

test. Here, the expectations are focused On success. This type of program

resulted in higher standards, but more students pissed ehe course than before

the proficiency test.waS instituted.

Both of these approaches are, in varying degrees, in line:with recommen-

,dat;ons made by Bloesser (1968) to develop remedial writing programs which

test and diagnose students, meet individual needs, maximize the effectiveness

of each.instructor, and provide for continuous counseling and evaluation of

students:

Mathematics for Non-traditional Students

A survey of 134 academic programs for disadvantaged students revealed

thaE mathematics 'and quantitative,skills are:generally not emphdiized in these

programs (Mare, LeyiAp, 1975). Those stressing remedial math found that

individualized inseruction beginning with tests and directing sydents to

instruc04.41 units as needed produced positive kesults. Students.liked.thig

mode of instruction, more finished the course and received higher scores

(Gunselman, et al., 1971). "Remedial'math.instruction accompanied by math

laboratories we're also found to be successful (Berger, 1971).

Study SkillS Programs

Study skills are procedures that are intended to directly improve reading

effectiveness and efficiency. (such as Robinson's SQ3R method; Champlin,

Karoly, 1975) and the related academic tasks of note-taking, test-taking,

and paper writing (Kirschenbaum and Perri, 1982). In a review of twenty-two
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study skills courses, Thtwisle (1960) found that study skills courses
are all followed by.some kind of improvement, varying from verylibight

to considerable amounts. 'Motivation, as indicaeed by the desire to enroll

in a study skills course, is an indispensable ingredient for achieving any
signiticant improvement. Motpation alone, however) is not sufficient to
Produce impro;.red grades unles% it is accompanied by adtual participatipn in

a st-udy skills course (Fn.twisle, 1960). This is related to the finding that

gains in study skills are not necessarily related to the content.or duration

of the course. It appears, then, that it is not enough for a student to

simply want to take a study skills course. Once enro1led, however, the
content and duration have little impact on how much improvement takes place.

Kirschenbaum and Perri (1982) state that mastering study skills is an
arduous task which seems to be facilitated by conEralling_certain motivating
factors (or Skting events). These events include perceived personal

.---tuotrol over the environment, volunteer stalus in the 4rogram, a tec1riologi7

lly oriented.intervention (such as behaVioral mOdifications as opposed

to study skills counseling), and positive exPectations about suCcess.

In a major literature teview, KirsChenbaum and Perri (1982) found that

proesams producing the most substantial gain's in performance were

stcuctured, multicomponent interventions, not particularly lengthy (3-8 hours

cau be effective), and incorporating study skills with self coptrol training

training in self regulatory or monitoring ski.110.. Ther proposed a

--component model for improving academic performance fahich includes

itst.1%1Lshing motivating environments, study skills development, and self

regulttory Skills development.
0

Study:skills development f8cused on reading, note-taking, paper writing,

test taking and frequent studyirg. And finally, self-regulatory skills

kJ; self,monitpring, self evaluation, self punisAment/reward system,

,lmental management (location of study, time of day, et cetera), planning

eael, probleni solving.skills. Tgst anxiety is viewed as a phenomenon which may

be vore acdurately defined as inadequate test taking skills (Kirkland,

Hon.ndsworth, 1980).-

k 'viler technique used to produce results in acadeMic performance was

behavaoral contracting, which was found to be effective in direct proportion

to the student's commitment (Himelstein, Himelstein, 1977). In behavioral --

contracting, the student is responsible for identifyini self defeating behaviors

and eliminating them. Academic improvement and strength of commitment relied

on the presence Of immediate reinforcement. The overall effectiveness of this

technique was judged as moderate in producing better gradtes (Bristol, Sloane, 4

1974).

Beaman (et al., 1981) examined the effects of peer monitoring, through

the use of mutual study.groups, on academic performance. They found that

participation in the study groups produces positive gains in academic

;achievement, hut that Iihis technique is greatly enhanced by the uses of a

,g,roup contingencymodel. Here, students are assigned a partner or partners

and the course grade is based on an average of the students' work. The group,

contingency model offers promising resulte; it is easy to implement, produces

ogly a minimal increase in bookkeeping, and has a low implementation cost

(Fraser, et al., 1977). As Fraser and associates put it, two., three and



four heads are better.than one.

This completes a look at academic skills progr6s and the techniques

they employ. We now,turn to the counseling component offered in many

programs for lioni-traditional studens:' '

4

Counseling: 'Role of the Counselor

Bell .(1969) outlines a number of characteristic of counselors yho are

e:fective in dealing with non-traditional students. An effective counselor

is: acceptant, able to approach students and be available:straightforward,

honest and even blunt when necessary. Effective counseling with high risk

students must begin with interpersonal skills,.and then go on to create a

low risk learning environment (Snow, 1977).

The major concern for non-traditional students is not basic personality

transformation bue the need for more immediate psychological relief in cri§is

situations (Amadd, 1977). This calls for flexible scheduling for counselors

and real accessibility through telephoneB or office hours. Mitchell (1970)

stresses the importance' oE the. counseling relationship when dealing with

minorities. A relatibnship musilt be built on trust, focus on the here and

now.(not dwelling on past history), with positive regard and empathy for

theilstuderit. It is also important to supply the students with definitive

techniques and skills for coping with their. environment (Mitchell, 1970).

Gri...Ao Counseling

Group counseling is an important component of many special programs.

It helps students in .developirig communication skills, and fosters p

.atmospNere of support (Dill, 197E)j. Group counseling has been sho1in to

have a positive effect on self concept and the feeling of control jn

individual believes he.or she can'exert upowthe environment (refer d,..to

as locus of control; Pattdn, 1974). 4

Peer Counseling

Many programs utilize peer Anselors. Studies show that students

develop clOse feelings for their peer counselors and that peer.counselors

provide considerable help and support for students in helping them discover

adequate solutions'to specific problems (Popeland, 1979; Benson, 1975).

Peers were also,found to function as well or better than other professional

staff in fulfilling student needs (Copeland, 1979).

This comPletes a look at services provided by programs for non-traditional

students.. We.will now tufn to exAdning the evaluation efforts of specific

programs to answer the qbestion: Are special programs for non-traditional

students'successful?

Summary of-Non-Traditionaif Student Program Evaluation Efforts

Programs for non-traditional students are as, diverse as the students they

serve. However, most of them were designed to promote academic success in

terms of student retention (i.e.,-staying in school) and increased grade

2,



point averages. Thefollowing table represents a summary-of the evaluation

efforts of twenty-fivO pxograms for non-traditional students which measure-

outcome based on academic success (GPA and retention), All of the programs

examined report positive results in either4etention, GPA's, or Voth.

Summary of Eyaluations Results in Terms of Retention Rates and

Grade Point Averages /CPA) for Nenty-five Programs for Non-

Traditional Students

Progr2ms Reporting
Increased Retention
Rates

-

Programs Reporting
Increased CPA's/
Academic Success

Programs Rep ting

Increases in A's/
Academic Success and
Retention Ratee46.

. i

.

,

1) Algier (1971) 1) American Personnel
and Guidance Associ-

1) Hall (1971)

2) Dispenzieri (1969,

1971)

'ation (1969)
,

2) Beham, McGowan

,2)

. 3)

Peet, Wanner (1969)

Dudley (1978)

3) Finnell, Planders (1976)

(1976) 4) Parker (1974)

,

4) Jonansson, Rossman

3) Brown (1978)
5)

.

Read (1982, present

. (1674) 4) Jones, Osborne study) t

) (1977)
.

5) Joyce (1980)
5) Majumder (1973) .

6) Morrison (1974)
6) McAllister, Johnson

7) Road (1981) (1974 .
.

r

8) West (1975) ,7) Obler, Martin, et
al (1977)

- &

)
.

8) Ogrodnic (1977)
1

9 Quealy (1971)
.

10) Rftekin (1971)

11) Rayburn, Hayes
(1975)

t

14 Romano, et al.
(1981)

A

These findings refAct only programs which conducted evaluations, reported

their results, and werb published in an available source, producing a biased

sampling. However, it is encouraging to note the number of programs Which

have begun to conduct systematic evaluations and produce positive results.

12 24'



(

Recommenclatioris

k

Based on the resea.rch arid evaluation presented in this review, the
following gentral recommendations may be made for.designing special programs
for ndn-traditional students.

/

,Participation in programs should be vo luntary.

Programsgshould be multidimensional, with students receiving a
full range,of services stAch as study skills, counseling, tutoring,
/orientation, survival skills, arid training in specific self ,

monitoring techniques.
The actual time spent in each service does not have to be great
(3-20 hours) but should be focused on fhe quarter or semester of
entry into higher.edncation.

4 Programingishould be flexible, designed to meet the needs of students,
lath continuous systematic planning and feedback.
Zlearly written program objectives should lie made availabie to studenti.
Program environment shouldkfoster growth of pdsitive self imageg and-'
provide opportunities for success through the use of support groups arid
group counseling, peer counselors, and increased numbers of minoriey

r minority staff to_act as role models.
be encouraged to make use of innovative teaching

'to, non-traditional stOdents such as cooperative
ualized instruction apd,group contingency.

cour,;elors arid oth

4nsiLuctors shoul
tech4ques suited

,education, indiv'
sf

These recommendati ns can be taken as a summary of empirical evidence

fro, successful progr

.1 3



CHAPTER II
TTIO/SPECIAL SERVICES 1981-82 EVALUATION PLAN

Introduction

The program evaluation for the General College Special Services
Program is de0.gned to meet three major needs. First, the evaluation

provides a description Of program operations, services offered and the
program participants.. Secondly, program effectiveness is assessed in

terms of studenttoutcomes. Finally, ip4tvidual program'services are ,

examined as an internal feedback measut , aiding in the initiation of

program changes.and improvements for subsequent quarters.

Program Description

program description outlinei efie-goals, organization and

services offered by the Special ServiCes Program at General College.

This section is Incluaed in order to familiarize the reader with the

program and pet the stage for the evaluation.
,

Student Demographic Prefire

The student demographic profile describes the populatibn of-the

students.in each program componint in terms of race, sex, educational :/

hrstory, aca-demic preparedness, and a'number of other variables.

students are also compared to a control g5oup selected from Genera

College freshmea who meet low income criteria but did not receive the

Special Services Program.

Determining Program Effectiveness
1

geveral techniqueb'have been employed in'order to determine program

effectiveness. First, traditional seudent Outcomes are examined for

students in each group. These tradiyional measures include: gradepoint

averages, credit completion (using a ratio of classes taken as compared

to those completed), and overall student retention raCes (1Which reflect

the pToportion of students who remaillin school).

Additional measures of student outcome are reported, focusing on

the growth of self esteem, changes in academic aspirations as a result

of being in the program, and a self ranking of basic skills by each

stf:dent at the end of the year. Again, nrogram studenhs are compared

to the nonprogram control group.

The ICS students also participate in a Student Satisfaction Survey.

'`'In this way, the students are able,to provide direct feedback to program

staff with their feelings and ideas cOncerning the TRIO Program, its

effectiveness, and how well it tet individual needs.

Based on exit interviews with TRIO counselors; the final veritable

examines students in the ICS who did not remain in school andsummarizes

their reasons for leaving. Several individual students are also interviewed

and this information is presented in a case stud); format.

Program Development

:The program development portion of the evaluation involves specitic

course evaluations.. These evaluations will aid staff in program

development and planning.

. 14



Special program components will be examined, in particular the
Sumffier Institute and sign language classes and hearing impaired students.

The Special Services evaluation includes a wide variety of techniques

and methods. Hopefully, the collection of diversified information, when
&awn together, will provide a b=ad basis allowing for more consistent
and valid conclusions.

0

15
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PROGRAr FV, I, ATI N

.

Need

.

.

Goal Method

,-

Criteria for
Measuring Achievement

I. Introduction:

What are -

Special
Services?

A. To provide a review of cufrent
programs and evaluations

.

B. To provide-a history of special
programs for nontraditional

t
students

A. Revtw of 11',erature Included in final report

. .

.

_

IIDescribe
..

program

,

To del*Cribe: i

A. Integrated Course of Study

B. Counseling services ,
.

C. Tutorial services

A. Interviews with staff

B. Observe classes/seminars

Final product will be ,
.

reviewed.by program staff
and included in final
repoxt .

III. Describe student

u..
participants

.

,

Describe program participants Collect and summarize data
- from individual students:

A. General College Student
Survey 1

B. Go,neral College Place-

ment Program Scores
C. Income Information

Compare TRIO/Special
Services students to low
income control group

.

,

IV. Detekmine
. program ,

effectiveness
. ,

i--,

oN
,

,

A. Compare program students with
greiup selected froM similar
background from General College
on traditional academic measures:
1) Grade point average
2) Credit completion ratio
3) Retention rate
A) General College Comprehensive

Admission Test
B., Determine student non-academic

growth (self concept) -

,

,

C. Determine student satisfaction

with program
D. Conduct exit interviews

.

A. Collect and analyze data
(pre/iJost tests)

,

. ,

'

B. Administer student'self
concept questionnaire and
readminister selected
questions from G.C.
student survey

C. Administer Student Satis-
faction survey

D. Exit interviews with
counselors

Compare TRIO/Special
Services students with
low income control group

,

.

.

.

V. Provide data

for program
development

28

A. Conduct course evaluation

.

,

A. Standardized Course
Evaluation form

.

Data will be used as an
internal feedback mechanism
to initiate program changes

and improvements in sub-

secillent quarters;
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CHAPTERIII
PROGRAM DESCRIPTION

Introduction

The Special Services Program at the University of Minnesota was
first provided for by a federal grant in September of 198Q. It is one

of the TRIO programs (Special Services, Talent Search, arid Upward Bound)

which function jointly to promote higher education for students who have

previously had limited access'to higher education. _These students include

minoiities, physically handicapped and low income students as well as the

educationally'disadvantaged. The General College TRIO/Special Services

program serves primarily freshmen during their first year of college.

Program Goals

This year the continuing gcials of the TRIO/Special,Services Program

are to:

offer an opportunity for disadvantaged students to develop the skills

necessary to survive in a university setting,

promote educational success,
provide a creditable,academic program,
provide a,supportive atMosphere and reduce stress inherent in post

secondary education,,
aid tudents in making educational and career plans, goal setting;

help students to becoMe aware oi university and community resourceg

and how to use them, and-
heighten ak,tareness of General college.staff and faculty of hearing

impaired students.and increase staff communication skills by offering

staff sign language classes.

Organization
.

In order.to accomplish these goals during the adademic year, TRIO/

Special Services offers three program components to eligible students,

each with varying degrees of intensity based on student needs. The

Integrated Course of Study (ICS), the most intensive component, consists

of a. aet of preselected courses which .are supplemented with individual

tutoring, a Survival Seminar which emphasizes basic skills, study techniques

and provides regularly schPduled academic and personal counse1ing.

The bdo less intensive program components are Counseling and Tutoring

which are available on a walkin or appointment basis. The'SUmmer Institute

provides services for the same population of students during the summer

priof to their freshman year. It is Aescribed in greater detail in

Chapter IX.

INTEGRATED COURSE OF STUDY

The Integrated Course of Study offers'several carefully selected courses

each quarter. The Survival.Seminar (described below) is required each

quarter as well as two additional ICS classe6. All ICS courses have tutors
,

assigned to them, so that ICS studerits receive as much intensive help as

they need. Students may also take optional or elective courses. Virtually

all of these courses transfer to other colleges and majors.

3t)
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The following listing presents course descriptions .(adapted from tHe
General College Bulletin, course syllabi, and other General College
brochures - see reference notey) for the courses offered each quarter,

as well as a list of optiohal courses.

Fall Quarter

1. Urban Problems (5 credits, course number 1212)

Using problem-solving, interdisciplinary approach, students examine
some major urban problems such as social class and proverty, social

change, crime, and education. It is hoped that each student will
obtain th<i.nformation, insight and-improved ability to reach,
intelligentv.independent,viable conclusions and act on them in

public and private life:

2. Communication Skills: Fundamentals of_Usage and Style (3 credits)

course number 1411)

Students practice principles of grammar, usage, and style through

exercises and writing sentences and paragraphs.

3. Witing laboratory: Personal Writing (4 credits, course number 1421)

Students read and write descriptive narratives, characterizations and

autobiographical sketches. Personal help with individual writing

problems is provided. The course emphasis is on clear and effective

written expression.

4. Writing Laboratory: Communicating in 8ociety (4 credits, course

number 1422)

Primarily through expositpry writing, but also through reading and

4senssion, students analyze how people communicate in society: how

they perceive events', how they think about them, and how they write

and talk abOut fhem.

.5.. Mathematics Skills Review (5 credits, course.number 1434)

This is a course designed for students who have limited math backgrounds

and wish to enhance existing math skills and eliminate deficiencies.

Topics include fractions, decimals,'percents, signed numbers, metric

system, scientific notation, ratio and proportion, formulae and simple

graphs.

6. Elementary Algebra (5 credits,) course number 1435)

Tasic concepts and manipulative skills of algebra are introduced in

preparation for college algebra courses. A strong math background is

required. Topics include sets, properties, signed numbers, equations,

word problems; inequalities, graphing, polynomials, factoring, fractions,

and radicals.

1(6



,7. Survival Seminar -(2 credits, course number 1702)

Successful completion.of academic work in a highly competitive
University environment requires the acquisition specialized
body of skills and information. This course.' designed to develop
the basic academic skills of entering freshMen'and provide the
informatioh essential to theii retention of .Tlformation from lectures

and texts, improve their performance on exams and written assignments,
learn to cope with standar& University procedures, and obtain infor-
mation,on the campUs and çmunity resources available 63 support
their efforts. Regularly heduled small group and individual
counseling is required.

Winter Ouarter

1. Psychology in Modern Society (5 credits, course number 1281)

Introduction to sspience of human,behavior. Topics include analysis
of research methods used in observing and drawing conclusions about
behavior,.development of behavior, human biological and social motives,
place-of emotion and conflict in human adjustment, how the individual'
perceives the environment and learns from it, and psychology of
behavior in:groups.

2. Special Topics: Concepts of College Science (5 credits, course

number 1138)

This course lays the groundwork for future classed in science. It

has been develoPed for students with limited science or math back-

grounds. One gollege course in basic math is a prerequisite.

3. Writing Laboratory: Personal Writing (4 credits, course number 1421)

See Fall Quarter .

4. Writing Laboratory: Communica ing in Society (4 credits, course number

1422)

See Fall Quarter.

. 'Elementary Algebra (5 credits, c r number 1435)

See Fall ter.

6. Intermediate Algebra (Part I, 3 credits; course tber 1443)
,

A slow-paced intermediate algebra course for students who have good

background in elementary algebra. The topics include sets, real numbers,

linear equalities, linear inequalities, polynomials, rational expressions,

exponentials, and roots.

7. Survival Seminar II --(2 credits, course number 1703)

Continuation of 1702, see Fall'Quarter.



SEEitta Quarter

1. Art: General Arts (4 credits, course number 1311)

Ekamines representative works of art from genres of painting, sulpture,
architecture, literature, and music to discover how and why art is'

created and to enable students to formulate ideasand attitudes about it.

,Writing Laboratpu: Communicating in_Society (4 credits, course'number

1422) .

See 'Pall Quarter.

3. Creativity: Writing Laboratory - Individual Writina-(4 credits course

number 1484)

Work on individual writing projects. After a study of techniques of

description and narration, participants write.,sketches, short stories,

informal essays, poems or dramatic scripts, aS their interest direets

them and as instructorprmits.

4.. Writing Tor.Business and the Professions (4 credits, course number 3531)

' 'Students write ietters, informal and formal reports, recommendations,

proposals, summaries, memOs; i.e., forms of writing usea in business; in

hvalth, education, and welfare; and in legal'professions. Content

adapted to vocational needs of students enrolled. Form, clarity,

economy of expression, and suitable tone stressed. Typed final drafts

required.

5. Intermediate Algebra (Part I, 3 credits, course numbet. 1435)

See Winter Quarter. 4,

6. Survival Seminar III .(2 credits, course number 1704)

Continuation of 1702,and 1703. See Fall Quartet. Ibis Survival Seminar

incorporates career planning into its basic curriculum.

Optional: Courses

I. Science in dontext: Human Uses of the Environment (5 Credits, course

number 1112),

This course focuses on the study of ecology as applied to aspects of

,our past, present, and future existence; application of biological '

principles ansi interrelationships between the individual and the

environment. Principles.of ecology.are explored, including the

structure an function of ecosystems; pollution of soil, water, and .

air resqurces; population explOSion, ana relationship-of-people;

,disease, food production, environmental controls to survival.

20
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2. Career Planning (2 credits, course number 1502)

The career workShop is designed to assess a. student's interests,
abilities, needs, values, and personality through testing 'and
.subjective self-exploration. Occupational information iS'provided
through computerized system and other printed materials., This course
is for students who areundecided about their future career choices
and.those who need to confirm a tentative caper choice.

3. Literature: Reading Short StOries (3 credits', course number 1371)

Representative short stories by'American, British and Continental
writers are discussed, and how individual,writers have used the form
of the sildtt.story to express their ideas about huMan experience.

4.. United States: Law in Society,(5 credits, course numbe 1235)

The role of law our changing society is examined. Topics include

courts and-court system, correCtions, police-community relations,
environmental problems, domestic problems, wills and probae, and
insurance. When possible, students may visit courts, coL-ectional

t institutions or similar institutions. .

5. United States: The Crime'Problem (4 credits, course number 1236)

-*fhb nature and extent, of crime in America is discussed in addiM.on to
the causes and consequences of crimes for criminal, victim and social

prder.

6. Oral Communication: Interpersonal Communication (4 credits, course

,nprilber 1465)

Students. examine their own communication patterns - verbal, nonverbal,

an'd vocal - And try to discover why they are effective or ineffective
'com.aunicators,.to uncove'r.some origins qf their communicative behavior,
and to understand means we use to relate to each other and ways we
aiienate ourselves from each other. The course asks students to begin

or deepen their search.for identity and to aid others in their search.

Litetature for Children (4 credits, course number 1363)

e,- .

Survey...of children's literature. For parents, prospective parents, or
child-care workers who,wish to become acquainted with children's literature

\
and to guideshildren in selecting and reading books ot for others who

-Imlay not have tidd an opportunity to read books mincluding classics -

when they were.children. .

I .

'COUNSELING

Counseling for Special Services students is made available off campus

*through the Center foi Bigher Education for Low-Income Persons (II.E.L.P.
/ , o

Center). .1he B.E.L.P. Center provides'the following Services for this special

population Of students:
,

t
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--academic counseling

--counseleg

financial
personal:

. family

chemLcaf'dependency

--tutorial referral and assistance

,--advocacy

-=legal astistance

--program..planding

--contact for community, private and public agencies

4 +

'

- -resources for discovering additional funds

--space for students to:meet, study, plan and develop peer groups

- -grodps for careenbrientation, parentage and survival in the university.

Professional individdal or group counseling and psychological coun6eling
are also available for more conventional academic needs through the-
Coynseling and Student Development'Division of General College.

TUTORING .

Tutoring is provided at the Reading and Writing-Skills Center where
tutors assist students with writing papers, rJading, filling out forms,
improving vocabulary or spelling,'learning note taking skills and library
research techniques. Students may also complete academic courses in a
self paced, individualized mode at the center. Writing and math tutoring
is also available at the H.E.L.P. Center in. conjunction,Fith the Math
Department and writing instructors.

The center is open during school hours and no appointments are necessary.

e.



CHAPTER IV
STUDENT DEMOGRAPHIc PROFIILE

Introduction

The following'section provides a summary of demographic information
for the students in each of the three TRIO Program components: Inlegrated
Course of Study (ICS), Counseling and Tutoring groups. In ordEr to provide
comparative data, a control group was selected from low income General
College students, and these students are also described in this section. TRIO
students are also compared to all entering GC students (Romano, 1982).

Method

As a part of the routine General College oientation process, the
following information was collected for each student:

1) General College Placement Program (mandatory) is a battery of
tests primarily used for placement and planning purposes. It

includes five sections, two dealing with lariguage and three
with mathematics, as follows. ./

a. Reading Placement Test

This test is distributed by the Comparative Guidance and
Placement Program of.the College Board (Educational
Testing Service, 1977)-and consists of eight passages
with associated questions regarding the content. The

test focuses on reading comprehension, inference-making
ability, and vocabulary in context. It is normed on more
thaa 30,000 students from primarily two year institutions
of higher education and vocational education across the
country (ETC, 1977).

b. Written English Expression Placement Test

This test concerns entence structure'and the clear, logical
expression of ideas (ETS, 1977). It is also distributed by
ETS and normed on the same group of students described above.

c. Mathematics Test: Whole Numbers Subtest

This test consists of seveditems which require the
performance of add±tion, subtraction, multiplication, and
division using whole numbers only. The mathematics test
was develoiked at General College and is normed on General
College students (Brothen et al, 1981).

d. Arithmetic Subtest

This test includes twenty-five items and requires the same
operations (addition, subtraction, multiplication and
division) using whole numbers, fractions, decimals and
percents. This test.was developed at GeAral College and
norms were established for GC studenls (Brothen et al, 1981)%
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e. Algebra Subtest

This eest zonsists of twenty questions which require the
student to solve elementary algebraic equations and
ineqhalitidb, use negatiNe integers, and find the slope
of a line. This test was also developed at General College

and normed on GC students (Brothen, et al, 1981).

2) General College Student Survey (GCSS)

The General College Student Survey is a basic intake form
which asks students for demographic information such as age, sex,

ethnic background. Several additional questions ask students about
educational, personal, and career planning services they may need.

Since a number of students do not attend the full two-day
orientation during which.data are collected, many students did not
complete the General College Student Survey. For that reason,
anothei attempt was made at the end of the academic school year to
have students complete this form. The end-of-the-year data were
combined with the earlier data to arrive at the information reported
here. Even with this follow-up measure, the percent completion rate
for each'sgroup ranged frqm 53 to 94 percent. (For more complete
information, the number and percent responding by group is displayea
in Table I.) While there is no reason to believe that respondents
differ from nonrespondents, the summary comments made gor these
groups should be limited to those who actually completed the

questionnaire.

, Subjects

Thg subjects described in this study represent four groups:

a) ICS Students - all students eniolled in the Integrated Course o
Study (ICS) were asked to participate in the study.

Counseling Students - all General College freshmen who were eligible
for the Special 8ervices Program (by low incobe, academic need,
handicapped or minority status) and utilized the counseling
facilities two or more times during the academic year, were included

in the.study.

c) Tutorial Group - all General College freshmpn who were ligible
for Special Services, and made use of direet personal tutoring two
or more times were included in the study. 'Some of"these students

also received counseling.

d) Centrol 'Group = a co-offal group of 57 students was -randomly
selected from General College freshmen eligible for Specidl Services
using the low income criteria, and who had not participated in the

TRIO Program or used counseling or tutoring services during the

academic Tear.
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* .A TRf0 total is, rLported on each variable collected which combines
the ICS, Tutoring, and Counseling groups so that TRIO students can more

readily be compared to the Contiol group. Results are also compared to

all General College entering students as preeented in.The General College

Student, Fall 1982 (Romano4 1982). This group of students includes some
Students transferring from lother post secOndary institutions or returning
students as do the TRIO and Control grouns.

Results

The TRIO and Control groups varied slightly on the distribution of
men and women with the ICS group consisting of more women than men
(58% vs. 42%), butyith Couns6S1ng and Tutoring groups including a'
higher proportion of men to,women (56% and 617 vs. 44% and 397. men to

women respectively). When TRIO groups were combined, there was little
difference from the Control group (men.= 51% control, 48% TRIO, women =

42% control, 52% TRIO). Compared to new General Collegt students, both

TRIO and the control grout; had higher than average numbers of women (GC

freshmen, 55.9% male, 43.5% female). These data are displayedjn

Table II and Figure II.,

TRIO and Control group students were both older elan new GC students
by 2.47 to 3.74 years (TRIO and Control group students respectively) with
TRIO students mean age = 22.87, Control group mean age = 24.14 and new GC

students mean age = 20.4. These data are presented in Table III, irigure III.

In the new GC student population, minority students accounted for 23%

of all students. The Control group had even fewer minorities (144) while
TRIO students we'ie afmost one third minority (33%) with the Tutoring group
52%cminOrity (Tab1e IV, Figure IV).

Ninety-six percent of the Control group and 86% of TRIO students
received financialsaid, ,compared to only 48% of the new GC students

(Table V, Figure V).

Fewer TRIO students planned to work while attending college than

either the low-income Control Or new GC studeNts (60% TRIO, 74% Control,

an& 877 new GC students, Table VI, Figure VI).

The transfer plans for all groups seem comparable, with more Control

group students pftnning to stay at GC than either TRIO or new GC student,e4

The majority of students plan to transfer tO'another college at the

University of Ninnesota or elsewhere (Table VII, Figure VII).
:

The highest grade level completed prior to enrolling in the General

College was comparable for all groups, with a slightly higher proportiqn

of TRIO students receiving GED's (14% opposed to 6% Control and 4% pew GC

students) rather than graduating from high school (Table VIII, Figure VIII).

The-majority of all students have been cut of school less than ohe year

prior to enrolling at GC. A higher proportion of TRIO students had been

out of school for more than one year prior to enrollin (50% TRIO vs. 30%

Control and new GC students, Table IX, Figure IX).

/op
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The highest academic aspirations (for degrees) appear similar for
all groups (Table X ant Figure X).

Parental educatibn patterns pre similar for all groups witK TRIO
students having slightly lower levels for both parents (Tables XI,,XII,

and Figures XI, XII).
1

There are few differences between groups on stated majors of, students.
An pmphasis on technology and sciences is evident in 011 groups (Table

XIII, TiguYe XIII).

TRIO students are more likely to report physical emotional or,

learning disabilities (9% vs. 2% Control, 5% new iGC tudents) and also

mire likely to require additional services for,t1Yese disabilities (5% vs.
2% Control, Table XIV and Figdre XIV).

.?

On the standard battery of placement tests (General College Placement
Program) given by General College and devribed earlier, TRIO students
scored significantly lowerpn the reading placement test (ANOVA, a) = .05),
but similarly on the written expression and math tests (whole numbers,
arithmetic and algebra). Based on 1980 General College Placement Program
norms, both groups have low average scores (Brothen, et al, 1981). On the

reading placement test, TRIO students .scored at the thirty-seventh perCetntile

(Conrol = fifty-second percentile), and both TRIO and Control groups scored
at the forty-sixth percentile on the written expression test. The mean'

scores for the whole number and arithmetic.placement test were at tile

twenty-fourtfl percentile and forty-fourth percentile respectively for

both the TRIO ancl Control groups. Norms are not available on the algebra

section .of the math placement test. These data are presented iri Table XI
6

and Figure XV.

Discussion
4

The TRIO/ICS Program at General College serxes a largegumber of sindle

*rents, most of whom are women receiving Aid to Families with Dependent '.

Children (AMC). This may account, in part, for the higher proportion of

women in the program, the iligher average age,.the longer period'of time

since the students have bgen in school, and also the smaller percentage of

working students. ,
,

Minorities and handicapped students are encouraged to participate in

the program and this is also reflected in the stafistics. .A high proportion

of Asian studentsfand Vietname§e students are participants"in the Tutoring

pgrtion of the program. This may account for some of the variance in: the

reading scores due to language difficulties.
IP

A.higher percent of Control group students received finandial aid than

TRIO students. This finding may reflect the major criterion for Control

.group selection, wbich was low'income level, and TitIO program partiapants

are also selected due to educational disadvantage; physical or emotional

handicaps.or minority status.
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The highest grade achieved prior to enrolling Cbllege

was comparable for all groups with ICS having a 41ightly higher proportion
of dED's, indicating a less Erhditional background.- Nevertheless, Lhe

academic aspirations for aIrgroups appear to be similar. There are

slight differences in parental education, with TRIO having a lower level
of education'for:both parents, also indicating a lesp traditional back-

ground.from othetlellege students. As fai as academic majors are
4 concerned, all students gravitate toward, more technological fields.

. Finally,the descriptive information which may have the greatest

, import in this evaluation is the test scores on the General College

.placement test. These data show that the TRIO studenti are at a lower
level than the-Control group on reading, with the Tutoring group scaring

li.vest.. The three TRIO components vary most noticeably on the math tests,.
with ICS'acoring lowest and,Tutoring scoring higher, espe:ially in
arithmetic, and algebra. Both TRIO and Control group students' average

: placement scores are below average (median) based on 1980 General College
.norms (Brothen, et al, 1981), with the Control group reading mean score in

'the fifty-second percentile tbe only tesx inean higher than the median.

:toncluAcins
. c

While few differences exist between the TRIO and Control group students

are dissimilar in many ways from what is considem:ed a typical college
freshman.. They are.low income students who are oPer, more likely to be

female, have been.out of school longer; are more likely to be 'minority or
handicapped than the average, and they enter college with limited basic

skills. .In a very real sense, these differences may work_against these

students in higher education. Will they, or can the;r,survive?



TABLET

Number of Students Completing
General College Student Survey

ICS Counseling Tutoring Control TRIO Total

N 1 N % N % K I N 1

Students Who Completed
Survey in Fall

86 831 37 511 30 39. 41 721 ,153 611

Students Who Com6leted
Post-Survey

52 501 27 38% 36 471 23 401 115 46%

Students Who Completed
Both Pre and l'ost

44 437 26 361 26 34% 16

,

281 96 381

Students Who Completed
Either Pre or Post

97 94% 43 60% 41 531, 48 84% 181 727

Total Students 103 72 77 57 252 .

Note: The percentages do not add up to 100% due to overlapping categories.

FIGURE I

NUMBER or STUDENTS COMPLETING
GENERAL COLLEGE STUDENT SURVEY

KEY

ICS

CO6NSELING

TUTORING

CONTROL

TRIO TOTAL

L. I

COMPLETED PRE
'

COMPLETED POST-
SURVEY

-
2 8

COMPLETED BOTH COMPLETED EITHER
, s
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TABLE II

Sex of,Student

ICS CounstlinF Tutoring Control TRIO Total

N ; N 2 N % N % 'N (

Female 60 58% 32 44% 30 39% 29 51% 122 46%

Male
i

43 422 40 56% 47 61% 28 492 130 52::

Jr
Iotal

.
103

Tx,

100% 12 100% 77 100% 57 100: 252 100%

NOTE:* Figures based on students completing GC Student Survey on1y,1.1*osing data

excluded from calculations.
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TABLE III

Ate of Student

v

< ICS Cotinseling Tutoring Control TRIO Total)

Total N4 ...vr Completing
CC Survey N 97 43 42 42 182

Average Age i 23.29 21.63 23.19 24:14 22.67

_

30-
29
28-
27-
26-
25-
24-
23-
22-
21-
20-
19-
16-
17-
16-
15-

u: 14-
, 13-

12-
11-
10-
9-
8-
7-
6-
5-

. 4-
3-
2-
a-

NOTE: Figures based on students completing CC Student Survey
only, missing data are excluded from calculations.
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TABLE IV

Ethnic Background of Student

ICS Counseling Tutoring Control TRIO Total

N % N ., N %

. ... . .

American Indian 1 1% 1 2Z 4 101 1 2% 6 3%

Asian American 2 2Z 1 2% 4 10% 1 2% 7 4t

Et,la Non-Hispanic Ori:In ,, 12 14% 3 7Z 3 7% 2 5% 18 10%

Hispanic
,

7 8% 0 0% 1 2% 0 0% 8 5%

Vietnamyse 0 0% 2 5% 6 14% 1 2% 8 5%

Caucasiin Non-Hispanic 61 70% 35 812 20 48% 38 86% 116 67%

Other 4 5% 1 2% 4 10% 1 2% 9 5%

l'ota1 87 100% 43 100% 42 100% 44 100% 172 '100%

1_00

90

80

70

60

50

40

20
10,

.

NOTE: Figures based on those students conoletinn GC Student Survey
only. missing data arc excluded from calculations.

1
.1.mo

FIGURE IV
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TABLE V

Students Receiving Financial Aid

I
I ICS Counseling Tutoring Control TRIO Total

.

% N % N

.

Yes 81 84% 36 86% 38 90% 44 96% 155 86%

.No 16% 4 142 4 10% 2 42 26 14%

Item Total 97 100% 42 100% 42 100Z 46 100% 181 1002

NOTE: Figures based on students corpleting GC Student Survey only,
yassing data are excluded from calculations.

FIGURE V

STUDENTS RECEIVING FINANCIAL AID
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imsu VI

students Working While Attending CO1Ig

ICS Counseling Tutor,ing Control, I TRIO Total

N 7: N . N N 7: I N 2

30: 6 14% 8 '19X 4 92 43 24%

Yes,,1-10-Hours/Week 8 82 10 232 7 172 3' 6% 25 142

Yes. 11-20 Hours/Week 27 % 28% 14 332 12 ,- ,292 23 492 53 292

Nes, 21-33 Hours/Week 14 152 5 . -122`- 3 7% 9 . 192 22 12%

Yes, 36 cr Mort Houts/
Week

2% 1 2%
-,

5

,
12% 0 0% 9 . 52

Not Sure 16% 7 16% 2 17X 172 29 16%

Total 96 100% 43

,

1002 .142, 100% 47 1002 181 100%

NOTE: Figures based on students cd4leefing CC Student Suryey only,
missing data are excluded from,calculations.

a('5
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FIGURE ,VI
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TALE VII

Students' Transfer,Plans fro* General College

%

No, do not plait to transfer

ICS Coonseling Tutoring . Control TRIO Total

.

N % N X 1,1

.

N

,

7% 6 14% 3 7%'' 8 17% 15 9%

Yes, te a college within
the Cniversity

61 69% 27 63% 33 80% 31 567% 121 70%

Yes. to-another college
outside the Unlversity

...

1Z 3 7%

r

OZ 1/. 2% 4 2:

Not sure 21 24% 7 16t 5 12% 6 13% 33 19%

Item Total 89 100%' 43. 100% 41 100% 46 100% 173 100%

100

90

I

79w

60

. 0 SO

e .1
40

30

20

10

NOTE: Figures based.on-students completing GC Student Survey only,
iissing data are excluded from calculations.

FIGURE VII
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.

NO TRANSFER

C

KEY

ICS

COUNSELING

TUTORING

CONTROL

TRIO 'T6TAL

41.

t
kJ
34

YES

4 7
NOT SORE



3

TABLE VIII

5.

Studtnts'-Highest Grade Level Completed 0efl'are Enrolling in General College

0

-

, 0

ICS COunseling Tutoring Control TNIO Total

N I ' 'N 2 N. 2, N 2 /i 2

Eighth Grade orkLess 0 0% 0 02. 0

,..

, 0% 0 02 0 0:

Sone HIg4 School 1 1% 0 0% 1 22 2 42 2 1%

Nigh School Graduation 53 55% 26 602 23 55% 28 602 102 567.

G.E.D. Diploma 16 162 ,3 72 7 16% 3 - 67. 26 142

Cnt Year or Less of Colliege 14- 142 7 62 6 14% 12 26% 27 152

Ivo Years or Mort,of 011ege
o

5

'

5% 3 7% 3 7% 1 22 11 62

0:her .

/
92 4 9% 2 52 1 27. 14 82

ltem7otal '97 100% 43 100% 42 100% 47 100%

-

182 100:

70 --
'

60 --

$0 --

40 --

.*

30--
.

20 --

NOTE: Figures are based on students completing GC Student Survey
onlytassIng data are excluded from calculations.

FIGURE VIII.

HIGHEST GRADE LEVEL COMPLETED ICS 1=,1
BEFORE ENROLLING IN GENERAL COLLEGE
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TABLE Ik

Years Since Students Last Attended Any School

0 ICS Counseling Tutoring Control TEIO Total

N 7. N % N' Z. N 7. N %

Less Than 1 Year ., '.43 45% 8 677. 20 49% 32 717. 91 51%

r

1-2 Years 20 24. 5 12% 5 12%
.

7 16% 30 ' 177.

3-5 Years
,
12 13% 5 12% 9 22% 3 77. 26 15%

6-10 Years 66. 177. 2 5% 2' 5% 3 7% 20 11%

More Than'10 Years 5 5% 2 5% 5 122 0 0%. 12 7%

ltem Total
, 96 100% 42 100% 41 100% 45 100% 179 100%

NOTE:. Figures based on students_completi4' CC Student Survey only,
missing data are excluded from calculations.

FIGURE IX
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TABLE X

Highest Academic Degree to Which Students Aspire

.

I

ICS.' Counseling Tuloring Control

.

TRIO Total

1 N I N Z. N .2 N
o'

N 2

None 4 42 1 3% 1 2% 2 52 6 3:

Certificate (less than
Associate) 22 1 3% 2 5% 1 2% 5 3%

Associate Degree 6 6% 2 52 2 5% 4 9% 10 62,

3achelors Degree 49

26

k 53%

28%

22 55%*

S 22%

22

11

52%

26%

20 472

14Nlia3z

93

46

53%

262Masters Degree

boctorate 4 4% 5 132 4 102 2 5% 13 7%

Missing Data 2 22 0 0% 0 0% 0 pz . 2 12

item Total 93 100% 40 1002 42 100% 43 100% 175 100%

E-I
tn.

0

100

90
80-

70
60

. .
50:-

40

NOTE: Figures based OA students completing CC Student Surety only,
missing data are excluded from calculations.
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TABLE Xf

Mother's Educational Level

ICS Counseling Tutoring Control. ''fi10 Total

N' % N % N % N Z. N %

8th Grade or Less 11 12% 2 5% 6 18% 4. 9% 19 11%

Some High School x 12 13: 5 12% 1 3% 4 9%
-

18 11%

GED or High School Grad
A

36 43% 16 '37% 6 18% 15 34% 58' 35%

Some Collele )
..

17 19% 7 16% 11 33% 5 11% 35 21%

Post High School Voc. Training 6 7% 2 5% 4 12% 6 14% 12 7%

Bachelors Degree 6 7% 5, 12% 3 9% 7 16% 14 8%

Masters,Degree' 3 3% 6 14% 2 6% 2 5% 11 7%

Doctorate Degree 0 0% 0 0% 1 3% 1 '2% 1 1%

' Total
,

91 43 34 ,r 44 - 168 -

100

60
0 50-

0.
0 - 40

30

NOTE: Figures based on students completing GC Student Survey only,
mdssing data are excluded from calculancns.

FIGURE XI

MOTHER'S EDUCATIONAL LEVEL

XEY
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TABLE XII

Father's Educational Level

ICS. Counseling TutprIng Control TRIO local

g t N :. N I N Z N 1

8th Grade or Less . 15 17% 2 5% 5 15% 3 72 22 13Z

Socr Hish School I 14 16: 6 14% 5 15% .4 9% 25 15%

GED or High School Grad 24 27% 10 24% i 4 121 13 29% 33 23%

Some College 8 51 ' 6 14 B 15% 4 9% 19 121

Post High School
VOcational Training

10 Ilt 6 14% 5 15% 6 13% ' 21 13 Z

Bachelors 'Degree ' 7 8% 6 14: 5 15% 10 22% 18 11%

Masters Degree 7 8% 5 12% 4 12% 4 9% 16 10%

Doctorate Degree 3 3% 1 2% .0 0% 1 '2% 4 2%

Item Total 88 100% 42 100% 33 100% 45 100% 163 100%

100

90--

80

70
0

tr,

0

a

NOTE: Figures based on students completing GC"Student Survey only,
missing data are excluded from calculations.
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.TABLE XIII

Student Majors

.

.

ICS Counseling Tutoring eontrol TRIO Total

N % N

Undecided 23 247. 10 24% i 12 27% 11 24% 45 26:

Business 17 18% 7 17% 5 11% 8 18% 29 17:

Humanities (e.g., literature,
philosophy, art, etc.)

4 4% 0 0% 1 2% 1 2% 5 3:

Social Science(e.g., psycho-
logy, sociology, history)

7 77. 2 5% 3 4% 12 7%

Math or Science (e.g.,
engineering, math, biology,
computer science)

15 16% 9 21% 8 182 5 11% 32 16%.

Medical Science (e.g.,
nursing, dental hygiene,
occ. or phys. therapy)

8 9 3 7% 3 7% 5 11% 14 8%

Education (e.g., elem.,
secondary, phys. ed.)

3% 3 7% 2 5% 4 9% 8 5%

Othe'r 17 18% E. 9% 3 72 9 202 28 16%
-I

Item Total 94 100% 42 100% 44 100,% 45 100% 173 100%s

NOTE: Figures baied on students conpleting GC student Survey only,
missing data are excluded from calculations.
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TABLE XIV

Self-Report of Students with Physical, Emotional, or Dearning Disabilities

ICS Counseling Tutoring Con,x5o1 TRIO TOtal

N ' X N %
t

N % N % n

No Disability Repotted 86 892 40 93; 39 932 41 982. 165 912

Have Pnysical, Emotional,
or Learning Disability

11 11% 3 7% 3 1 ' 21 17 9%

Needs Services for
DisabilitP

' 7 7% 2 5I 1 2% 1 2% 10 5%

.

, Item Total 97 100% 43 1002 42 100% 42 1002 182 1002
4

Note: Total No disability reported 1- Have disability.

Figures based on students cmpleting CC.Student Survey only, missing
data are excluded from calculations.

, FIGURE XIV
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TABLE XV

Cenerlia College Placement ProgramTest Scores

I-

N

ICS

7
Counseling

t; 7
Tutoring

z; 3
Contro1

N 3
TRIO Total

N 7:

e

Reading (maximum score
k

82 420.40 66 23.14 57 17.18 51 22.57 205 20.39

Written Enslisp Expression
(maximum score - 40)

82 26.57 66 25.86

t

57 20.86 51

.

25.24 205 24.73
.

Uhole Numbers (magmum
s:ore . 7)

^ 82

,

5.3? 66
-

5.65 57 5.42 51
t '

5.35 205

r

5.45

Arithetic
score . 25) .

82. 14.27 66 15.88 57
,

16.54 51 14.67 205 15.42

Algebra (maximum
score . 20)

82 8.04

.

66 8.94 57 10.53
. ,

51 8.39 205 9.02

/N.
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CHAPTER V
STUDENT OUTCOMES.: ACADEMIC'

Introduction

The primary questions of interest '1 this evaluation are:

1) Did TRIO students stay in school? and

2) Were they successful in school?

To answer the first question, the overall retention rate for the program
(tho proportion of students who remained in school continuqusly from their
entry into the program to the end of the year) is examined. The most

y'Aely used measures of academic success are the grade point average (GPA)
d the proporation of completed credits for each student (credit completion

CCR). These measures take into account not only the grade,achieved,
but also the number of credits attempted and passed during the acadeMic year.
These three traditional indicators of success: retention rate, CCR and GPA,

and explored in this section.

Method

Subjects

The subjects described in this study represent four groups:

a) ICS students - all students enrolled in the Integrated Course
of Study (ICS) were asked to participate in the study.

b) Counseling students - all General College freshmen who were
eligible for the Special Services Program (by low income,
academicneed, handicapped or minority status) and utilized
the counseling facilities two or more times during the
academic year, were included in the study.

c) Tutorial group - all General College freshmen who were eligible
for Special Services, and made use of direct personal tutoring

two or more times, were included in the .tudy. Some tutoring

students also received counseling.

d) Control yxoup - a contfol group of 57 students was randomly

selected from General College freshmen eligible for Special
Services using the low income criteria, and who had not
participated in the TRIO program or other retention programs

also operating at,General College.

A TRIO total is reported on each variable collected which combines the

ICS, Tutoring and Counseling groups so that TRIO students can more readily

be compared to the control group.

Individual files are created and maintained for-each student. These

files contain'thestu4ent demographic profiles described in Section IV.

The students are also tracked throughout 'the year on the following items:

43
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1) courses and number of credits attempted e -h quarter,

2 courses and number of credits complete each quarter, and

3) grades receivedvfor those courses..

The source of this information is the official student transcript.
These data are recorded quarterly and for the full academic year.

Retention Rate

The retention rate is defined as the proportion of students in each

group who remain registered Cantinuously from their quarter of entry

into the program until the end of the academic year. To be considered

"retained," a student who enters in the Fall must register for and
complete Fall, Winter and Spring quarters and a student who begins Winter

quarter must register for and complete Winter and Spring quarters. Students
tr

attending Spring quarter only are not included in this analysis.
-

A retention rate of 85% indicates that 85% of the students remained in

school while 15% did not.

Grade Point Average (GPA)

The University of Minnesota (UM) uses a 4point grading system where

A = 4 grade points, B = 3 grade points, C = 2 grade points, D = 1 grade

point and N = 0 grade points. N is not a passing grade and credit is not

' given for clasSes where a grade of N is received. Unlike many universities,

at UM, grade& of N are not included in the grade point average. To make

these data compdrable t6 other university settings, GPA's are calculated in

two ways, first with N's excluded and secondly with N's included.

For a.threecredit course with a grade/of B, nine grade points are

given (3 credits x 3 grade points = 9 grade points). In order to compare

the groups on grade points, a Group GPA (N's excluded) is calculated by

dividing the total number of grade points received by the groUp by the

total number of credit& completed with a passing gra,de (A D). To include

N's, the total number of grade points received is divided by the total number

of credits attempted by that group. Grades of S (S = pass on a pass/fail

grading option), I (I = incomplet0 and W (W = withdrawal) are excluded in

both cases.

Credit Completion Ratio (CCR)

Credit completion is calcul.ated in vac) ways. The CCR 1 shows how many

cour-es were completed, pass or fail. It is calculated by dividing the total

number of credits for which a grade was received (A,B,C,D,S or N) in each

group by the total number of credits attempted by that group. If 30 out of

40 credits attempted are completed, then the CCR = .75,,indicating 75% of the

credits are completed.

The CCR 2 is calculated by dividing the total number of credits receiving

a passing grade (A,B,C,D or S) in each group by th, total number of credits

attempted by that group.

Classes officially withdrawn from are excluded.
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Results

The overall retention rates for each group are displayed in Table I,,
Eigure I. The TRIO retention rate is 81.35% vs. 71.93% forithe Control
group. A Chi-Square test for independent samples was performed and the
actual retention rates were found to differ significantly from the
expected rates, which,indicates that a statistically significant difference
does occur between'group retention rates (1(2 = 9.4,4)\= .05).

The group CPA's (N's excludedf are displayed in Table II, Figure II.
These Uata also.show little variation between groups. A one way Analysis
of V..triance produced no statistical differences between groups. The TRIO
students have a cumulative GPA of 2.78 as compared to the Control GPA of
2.61. The General College GPA (N's excluded) for the 1981-82 academic
year was 2.60 (Romano, 1982).

The group CPA's (N's included) for each quarter and cumulatively are
presented in Table III, Figure III. These data show that overall, the
TRIO students have a higher GPA (TRIO 5.: = 2.53 vs. I= 1.89 for the
Control group). A one way analysis of variance (ANOVA) was performed
and the differences between groups were found to be statistically
significant (Vi = .05). The General College GPA (N's included) for
,the 1981-82 academic year was 2.36 (Romano, 1982).

The Credit Comliletion Ratios (CCR1 and CCR2) for each quarter and
cumulatively are displayed for each group in Table IV, Figure IV. Both
TR19 and Control students received grad,?3 for a high proportion of courses
attempted (CCR1 = .95 for both groups), but TRIO students passed a
sigaificantly higher proportion of their classes than the Control group
(CCR2 = .84 TRIO vs. .70 Control). This difference is statistically
significant on a'Chi-Square test for independent samples (1.(.2 = 3.78,

= .05).

Another variable of interest, also displayed inTable IV, is the mean
number of credits attempted and completed for each group.. These data
show that TRIO students, on'a yearly basis, attempted slightly more credits
than the Control group (34.95 TRIO vs.4133.50 Control) but TRIO students
passed an average of 5.84 credits more than the Control group for the
academic

Comparable stitistics for GC students for credit completion, credits
attempted, and completed.are not available due to different computational
mt.4hods-

Conclusion

TRIO students compare favorably to the low income Coqtrol group on
retention, credits passed and grade point average (N's eAluded and included).
When compared to 9eneral College students as a whole, TRIO students_compared
faVorably-on grade point average.

These findings support the goal of the TRIO program to promote educa-
tional success and provide a creditable academic program.
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TABLE 1

Student Retention Rates

. -

.....e."'
ICS Counseling Tutoring Control TRIO Total

Total Number"of Students Enrolled 103 72 77 57

.

252
During Academia Year

.

Number ofStudents Maintaining 81 34 70 . 41 205
ContinuousRegistration

- ,

Retenion Rite Proportion of
78.64% 75% 90.91X 71.93% 81.35%Students Maintaining Continuous

Registration
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TABLE II

Apide"rtInt Averages for Each Croup for Fall, Winter, 'Spring Quar;ers and Cumulatively

(A 4, B 3, C 2, 0 w 1, N's not,included)

ICS Counseling Tutoring Control TRIO Total

Fa-111
,

N of Students 95 71 77 51 243'

grade point average 3.12 2.85 2.88 2.87 2.96
...

,

Pinter] .

N of Students 91 62 73 44 226

grade point average 2.79 2.94 2.88 2.52 2.87

. .

(Spring{
.

N of Students 79 55 67 39 201

grade point average 2.63 2.69 2:74 2.63 2.69

Punulativel
Total Students in Program 101 71 77 52 249

grade point average

.,

2.73 2.81 2.82 2.61 2,78

FIGURE II

MEAN GRADE POINT-AVERAGE
(A=4, 13=3, C=2, 0=1, N's NOT INCLUDED)
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TABLE III

Gride Point ayerages for Each Group for Fall, Winter, Spring Quarters and Cumulatively

(A . 4. 3, C 2, D 1, . 0)

ICS Counseling
.

Tutoring Control TRIO Total

MT
.

K of Students 95 71 77 51 243

grade point average 1 2.70 2.51 2.8k 2.36 2.68
..

. I-

Pinter{

N of Students 91 62 73 44 226

grade point average 1.64 2.61 2.70 1.81 2.28

1Sprin

N of Students ' 79 55 67 39 201

grade point average 2.14 2.40 2.46 1.58 2.33

,

ruMulativel

Total NA)f Students in Program 101 71 77 52 249

grade point average 2.41 2.51 2.68 r.89 2.53

FIGURE III

MEAN GRADE POINT AVERAGE
(A=4, S=3, C=2, D=1, N=0)
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TABLE.IV
,

titan Credit Completion Ratil(CCR) and Nean Credits; Attempted, Reeelvinc Grade, and Passed

for Each Gro of Students for Each Quarter and Cumulatively

ICS Counseling Tutot.ing Control TRIO Total

Fall Quarter
N of Students 95 71 77 51 243

CCR1 . .97 .97 .99 .97 .98

CCR2 .84 .83 .97 .80 .88

. 7 Credits Attempted 14.08 12.92 13.26 13.12 13.48

. 7 Credits Receiving Grade 13.72 12.49 13.19 12.71 13.19

I Credits Passed 11.80 10.77 12.88 10.55 11.84

Winter Quarter
' N of Students 91 62 73 44 226

CCRI .89 .96 .97 .93,O .94

' CCR2 .73 .85 .93 .60r .89

li Credits Attempted 13.53 12.97 13.45 13.02. 13.27

1 Credits Receiving Grade 12.06 12.40 13.07 12.07 12.46

7 Credits Passed 9.86 11.03 12.55 8.93 11.05

Spring Quarter .

N of Students 79 55 67 39 201

CCR1 .89 .97 .93 .93 .92

CCR2 .74 .83 .84 .59 .81

1 Credits Attempted 11.6S 12.76 12.63 12.92 12.27

1 Credits Receiving Grade 10.34 12.35 11.69 12.26 11.34

7 Credits Passed 8.62 10.82 10.66 7.62 9.90

Cumulative
N of Students 101 71 77

,

52 A9

CCR1 4 .93 .96 .96 .95 .95

CCR2 .78 .85 .92 .70 .84

1 Credits Attempted 33.95 34.00 37.13 33.50 34.95 .

7 Credits Rqceiving Grade 31,45 32.61 35.49 31.87 33.00

X Credits lassed 26.40 28.92 33.97 23.62 29.46

- Total N of Credits Receiving Grade (A,B,C,D,S,N) CCR2 . Total N of Credits Passed (A,E,C,D.S.)

Toral N of Credits Attempted
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CHAPTER VI
STUDENT OUTCOMES: NONACADEMICI

Introduction

In order to determine student growth in nonacademic areas, several
student outcome measures were collected in addition to the more tradi
tional indicators of academic success described in Chapter V (GPA, credit

completion, retention rates). These nonacademic meaSures included 6anges

over)the year in: self esteem, self assessment of skills, and academic

aspirations.

The nonacademic outcomes reveal more about students in a broad way, abon%
their expectations, feelings of,self worth, and dreams. All of these

things have an impacE-on how well students Terform academically. In

general, program goals are geared toward increasing self esteem, positive
self evaluation of skills and academic aspirations.

Method

Subjects

The subjects in this study.represent four groups:

a) ICS Students all students enrolled in the Integrated
.Course of Study (ICS) were,asked to participate in the

study; .

b) Counseling Students all General College freshmen who
were eligible for the Special Services Program (by low

income, academic need, handicapped or.minority status)
and utilized the counseling facilities two or more times
during the academic year-were included in the-study;

c) Tutorial Group ,all General College freshmen who were
eligible fot Special Services and made use of direct
personal tutoring two or more times. Some of these

students also received counseling;

d) Control Group a control-group of 57 students was
randomly selected from General College freshmen eligible
for Special Services using the low income criteria, and
who had not participated in the TRIO/Special Services
Progranc or other retention program also operating at

Gc-meral College. .

Procedure ,

cl`t

Data were collected Fall quarter through the regular General College

orientation pApgram and again at the end of t academic year through

a mailed survey Students completing the posOsurvey were paid 0.00,

for their participation.

Instruments

The instruments used in this :tudy are:

1) S lf Esteem (administered as a pretdst and retrospective pre/

\--1ost test))

,
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The Janis Field feelings of inadequacy scale is used to
measure self esteem. It is probably the most widely used
non-commercial scale (Robinson, Shaver, 1973) of self esteem.
'The twenty-item version developed by Eagly (1967) and used in
this study is balanced for respOnse bias with the inclusion of
items both positivelY and negatively stated. The popularity
of the Janis-Field-inventory has led to the accumulation of
validity information sufficient to justify its use.

At the end of the year, a retrospective pre/post test for
self esteem was administered'. This methodology asks students
to respond to each item with the current feelings (post test)
and as they felt prior to enrolling in college (retrospective
pre test). In this way, a perceived changed in self esteem can
be determined. Research on the effectiveness of this technique
suggests tHat ielmag_be more accurate than a traditional pre
and post test (Howard, 1979). The retrospective pre test data
was not used as a substitute for pre data, but provides data
for additional analysig. Much more research must be conducted
on this technique before it could be used validly as a substitute
for pre test data.

2) General College Student Survey (GCSS, selected items)

The General College Student Survey was administered as a
pre test during regular GC orientation.

For thig analysis two items were selected to be looked at
on a pre/post test basis:

a) academic asRirations: What is the highest academic
degree you wish io obtain?

b) self-assessment of skills: How well prepared do you

feel in the following areas?

1) Mathematics skills
2) Writing skills
3) Reading skills
4) Study skills (note taking, text reading, outlining)
5) Musical and artistic skills
6) Library research skills
7) Time management skills
8X Scienee
9) History, social science

10) Art, music, literature appreciation
11) Decision-making skills

'MDCareer and college major plans

Analysis and Limitations of the Data

In this study, the main questions of interest involve the amount and
direction of change in each of these vaUables: self esteem, self

assessment qf academic and non-academic skills, and academic aspirations.
For this regson, it is necessary to obtain both pre and post data for each
subject. Unfortunately, the number of subjects responding tc6 both pre and

post measures was quite low. Only 38% of all TRIO students and 28% of the

control group completed both pre and post administration. Due to this low
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response rate, analyses of the dhta are strictly descriptive in nature
and no attempt to generalize will be made beyond speculation about
patterns And implications of the data for further research.

Results

Self Esteem

Student responses to the Janis-Field inventory measuring self
esteem are summarlzed in Table I. The mean pre test scores for TRIO
and Control group students do not differ greatly. There is some
indication of wider variation within the TRIO groups with ICS
students displhyilhg higher entry levels of self esteem than either
Tutoring or Counseling students with Counseling students reflecting
the lowest level of tall groups.

On the post test scores, all groups showed a positive growth in
mean self esteem scores. ICS and Counseling groups show the most
growth and, overall, TRIO students have slightly higher self esteem
at the end of the year than the Control group.

For the retrospective pie test averages, all groups set retro-
.

spective pre test scores at levels below their post test averages,
indicating an awareness of positive growth in self esteem.

Two types of change scores were identified, actual changes in 4

self esteem (post test scores - pre test scores), and perceived
changes in self esteem (post test scores - retrospective pre test

scores): All cases, actual and perceived, indicate positive growth

in self esteem over the year.

Subjects were very accurate in their ability to recall their
feelings after a period of nine months (i.e., difference between

actual and perceived). The ability tp recall feelings was not

consistent across groups. Tutoring students were the, most accurate.

Control group and ICS students were more pessimistic, recalling lower
self esteem than was actually.reflected in pre test scores, and
Counseling students were more pptimistic, recalling higher levels of
esteem than were evident in the pre test scores.

Self Assessment of Academic and NonrAcademic Skills

The pre and post averages for student self assessment are presented .

in Table II.

Pre test self assessments show Counseling and Control groups with

the most confidence in their overall preparedness and ICS and Tutoring
groups with less confidence.

Post test self assessments show ICS and Counseling groups with

increased confidence in all areas, but with Counseling and Control group

scores lower on post tests in four areas from where they stood on the

pre test.
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The areas showing greatest improvement for 211 groups were

math and study skills. The least improvement occurred in music

and art skills, and art, music, and literature appreciation. ,

The ICS students exhibit the most marked improvement in
confidence, particularly in math, study skills, library and

research skills, and time management.

Changes in Academic Aspirations

Pre and post levels of academic aspirations are displayed in

Table III.

- Pre test aspirations appear similar for TRIO groups, but

higher for Control group students
Post test aspirations show higher levels of aspiration
in all groups with the exception of Tutoring students.
Tutoring students broke down into two groups, with a 16%
increase in those aspiring toward certificates and a 20%
:increase in those aspiring toward thsters and doctorates.

- Control group students exhibit higher aspirations on pre

tests, and ICS and Control students show highest

aspirations on the post test.

Discussion

While the results in this study are extremely speculative due to the

- low response rates, all students appear to be heading toward the desired

outcomes. Specifically, there are positive changes in self esteem, self

assessment of tbilities and academic aspirations. Differences between

TRIO and Control group students are not evident. ICS students alone

appear to be making the most positive gains in all areas.

The area of non-academic factors influencing academic success in

disadvantaged students may be a yaluable area for continued research.

Recommendations for further exploration include: using non-academic

factors as predictors of sugcess, growth in self esteem and its relationship

to academic achievement, and the role of self assessment and aspirations in

academic success-
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TAIILE I

Mean Pre Test, Retrospective Pre Test, and Post Test Scores

. for Each Group on the JanisField Self Esteem Scale
(on a 5point scale where 5 = high self esteem and 1 = low self esteem)

ICS

(N = 42)

,Counseling
(N = 25)

Tutoring
(N = 25)

Control
(N = 15)

TRIO Total
(N = 92)

Pre Test Mean Score 3.72 3.55 3.34 3.52 3.57
,

Retrospective Pre Test -

Mean Score
.3.55 3.64 3.30 3.41 3.51

Post Test Mean Score 4.03 3.87 3.51 3.77 3.84

Actual Changes in Self
Esteem. Mean Change Score 1
(Pre Test Post Test)

+.31 +.32 +.17 +.25 +.27

Perceived Changes in Self

Esteem. Mean Change Score 2
(Post Test Retrospective
Pre Test Score)

+.48 +.23 +.21. +.36 +.33

Note: Includes only students completing both Pre and Post measures.
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TABLE II

ghan s in Self Assesment of Acdemic and Non-AcademiO-Skills
(mean pre and post test ratings on a 3-point sjcale; 3
= very well prepared, 2 = fairly well prepared, 2 =

not well prepared)

,
.

ICS

(N = 40)

-'7. i
Pre Post

Counseling
'(N = 26)

--i . -R

Pre Post

Tutoring
(N = 19)

-i I
_Pre Post

Control
(N = 12)

i -,1Z

Pre Post

TRIO Total
(N = 85)

5t i
Tte Post

Mathematics skills 1.59 2.05 1:73 1.92 1.51 1.89 1.58 2.08 1.62 1.98

.
.

Writing skills 1.93 2..38 2.19 2.15 1.68 1.84_ 2.0b 2.08 1.95 2.19

Reading skills 1.98 2.28 2.23 2.42 1.95 2.26 2.33 2.50 2.07 2.32

Study skills: 1.59 2.18 2.00 2.19 1.58 1.84 1.83 2.25 1.71 2.11

Muic & artistic skills , 1.71 1.88- 1.92 1.88 1.63 1.64_ 1.83 1.58 1.76 1.83

..

Library & research skills
,

1.37 1.98 1.88 2.00 1.52 1.58 2.00 2.00 1.56 1.90

Time management 1.54 2.20 1.88 1.85 1.63 1.89 2.08 1.83 1.66 2.02

Science 1.66 1.78 1.92 2.00 1.74 2.00 2.08 2.25 1.76 1.90

History, social science 1.83 1.98 2.00 1.96 1.58 1.79 2.08 2.25 1.83. 1.93

Art, music, liteigture
apprecration

2.05 2.13 1.96* 1.88 .. 1.63 1.74 2.27 2.25 1.93 1.97

Decision making skills . .15 2.15 2.15 2.23 1.84 2.10 2.16 2.25 2.08 2.16

Career & College major plans , 1.98 2.21 2.07 2.00 1.58 2.00 2.25 1.83 1.92 2.10
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TABLE III

Changes%in Academic Aspirations

.

,

.

ICS
(N = 40)

% %

PZ-e Post .

Counseling

(N = 25)

% %

Pre Post

Tutoring
(N ....-- 19)

% %

Pre Post

Control

(N = 12)-

% %

Pre Post

TRIO Total
(N = 84) ,

(Pre Post

_

None A 0% 4%
. t

0% 5% 5% 0% 0% 4% 1%

Certificate 5% 3% 4% 0% 07 16% 0%, 0% ' 4% 5%

Associate . 8% 3% 8% 28% 11% 0% 25% 87 8% 10%

Bachelors
t

437. 28% 48% 24% 47% 47% 42% 3.3%. 45% 31%

Masters 33% 43% 28% 36% 26% 16% 33% 337 30% 35%

Doctorate 3% 20% 8% 4% 6% 16% 0% 25% 5%' 14%

Other , .

.

3% 0% 0% 8% 5% 0% 0% DX

.,

2% 2%
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CHAPTER VII
STUDENT SATISFACTION SURVEY AND COURSE EVALUATIONS

Student Satisfaction Survey_

To give students the bortunity to personally evaluate the TRIO
Program, ICS students were asked to-respond to a Student Satisfaction
Survey. The survey was constructed through Staff selection from a pool
pf items based on program goals and objectiveS.

Method
,

The surveytwas administered to ICS students as,part bf the end-of-
the-year post testing process. Of the pinety-seven (97) students
contacted, fifty-five (or 57%) responded to the survey.

Results

The questions And results are displayed in Table I. In general,

students were satisfied with fhe TRIO Program, as can be seen in item 8
(overall, I am satisfied with the TRIO Proeam, with a mean,of 3.78 on dr

a 5-Point scale, 5 indicating stront agreement). They wou/d also strongly
recommend the program to friends and relatives (item 9, mean 4.46). The

staff was viewed as very supportive and accessiblejitems 3 and 4, means
4.57 and 3.96 respectively).

On a personal note, students fell: they were more confiden't and
motivated, had greater organizational and long range planning skills,
and were more aware of,University and communicz resources as a result of
being in the TRIO Program (items 2, 10, 5, 7, and 11; means 3.48, 3.64,

4.26, 3.43 and 4.07 respectively).

Conclusions

The students responding to the survey gave their vote of confidence

to the TRIO Program. Statistically, this response may Pot be generalized
to the entire ICS population due to the relacively low response rate.

57
73
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TABLE I

Studen.t Satisfaction Survey 1981-1982

Results

Note: When this survey was administered, 50% of the items were negatively
stated and 50% positively stated. To lacilitate interpretation, the results
are displayed using all positivd statements, with statistics adjusted accordingly.

All items used the following scale:* yery
strongly strongly strongly,
disagree disagree agree agrde agree

1

1. The TRIO Program helped me to stay in
school.

2.
or

I have more confidence in myself as a
student now than I did Iast fall as a
result of the TRIO Program.

The TRIO staff has been very supportive
of me in my efforts as a student. -

4. The TRIO staff has been accessible
me when I needed help.

*5. My skills in organization have improved
this year from being in the TRIO
Program.

*6.. The TRIO Program has helped me to make
career plans.

7. My long-range planning skills have
improved this year as a result of
participating in the ITIO Program.

8, Overall, I am satisfied with the
TRIO Program.

*9. T would recommend the program to
friends and relatives.

*10 I am more motivated to continue school
now than I was last faIl.

11. Because of the TRIO Program, I am more
aware of University and community
resources (such as financial aid, day-
care, and student suppbrt services)
and how to use them

2 3 4 5

mean median mode

53 3.32 3 3

54 3.48 3 3

53 4.57 5 5

54 3.96 4 5

53 4.26 4 4

54 4.11 4 5

54 3.43 4 3

55 3.78 4

,

54 4.46 5 5

53 3.64 4 4

55 4.07 4 5

*Stated in negative terms on the scale actually used in the evaluation.
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Course Evaluations - The Student Opinion Survey

At the close of each quarter, the instructors of TRIO classes and
Survival Seminars conducted student opinion surveys regarding class
content, Presentation, and overall effectiveness. At the minimum, these
surveys containeethe following questions:

a) How much have you learned in this course thus far?

b) AI1 things considered, how would you rate this
instructor's teaching in this course?

c) All things considered, how would you rate this course?

Instructors were encouraged to add additional questions.

The TRIO students rated all of their courses and instructors favorably.
Across all TRIO classes, students felt they had learned very much in their
courses, with a 3.61 average on a five-point scale (1 = little and 5 = an
exceptional amount). Their instructors were rated very good, with an
average'of 4.02 on a five-point scale (1 = unsatisfactory and 5 = excellent)
and the courses were rated .good with an average of 3.83 on the same five-
point scale.

A sampling of the courses is presented here.
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Student Opinion Survey

Course: Writing Lab: Personal Writing 1421-
. Tiae Number

Instructor:
Collins

Fall . 1981
Quarter:

Quarter 'Year

Number of Students Responding: 18

The first question uses the following
5-point scale:

1 2 3 4 5

little 'some much very exceptional
much amount

1. How much have you lea'rned in this
course thus far?

Questions 2 and 3 use the following
5-point scale:

1 2 3 4 5

unsatisz- marginal fairly very excellent

factory good. good

2. Al things considered, how would you
xate this instructorts teachingjm
this course?

3. All thingS:considered, how would you
rate this course?

60

1

0
T.1 0
I-1 14 0. 5

W V W 50 rf 0 0 r4 1-1 1-1
W V r0 W > 0 >40 0 0 4-3 0

ti) 01
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-

4.10 4 4 .82 2 5

4.60 5 5 .50 4 5

4.23 4 4 .59 3 5



Page 2*

Questions 4 through 15"use the following

7-point fienle:

1 2 3 4 5 6 7

strongly moderately slightly slightly moderately strongly most
,

disagree ,disagree disagree agree agree agree strongly
agree (..,%,...

,
,o o
).1 -,-4 E 0

0 ro0 0 g
0 -,-4 c.) r: ,-1 -,4 -,-4
cti ,11 ro 0 > 0 X
e.1 0 0 4Jo 1-1 W

X X X CI) A X X

4. The instructor presents the subject 6.45 7,6 7 .68 5 7

matter clearly.

5. I have achieved a fundamental grasp of-what 6.24 6 7,6 .76 5 7

the course material is about. .

6. The instructor seems well prepared for class..

7. The instructor is approachable.

8. The instructor clearly defines student
responsibilities in the course.

9. The instructor gives the impression of

6.33 7' 7 .63' 5 7

.6.62 7 .76 4 7

6.31 6,7 7 .75

6.43 6 6 .67 5

respecting students aS persons.

10. The insEructor prbvides enough criticism of

my work.

11. The instructor provides good criticism of

my work.

12. The instructor gives encouragement to me

as a student.

13. The assignments seem carefully graded.

14. The Procedures for determining graaes were

appropriate for this course.

15. I 6n write more effectively as a result of

this course.

S.

*This Page 2 used by Collins (1-421).
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6.31 6,7 7 .75 5 7

6.42 7 7 .76 5, 7

6.62 7 7' .47 5 7

6.43 7,6 7 .68 5 7

6.22 7,6 7 .85 5 7

6.56 7 7: ,68 5 7
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Course:

Student Opinion Survey

Writing: Fundamentals of Usage/Style 1411'

Title Number

Instructor:
Behling

,

.Quarter: Fall 1981

Quarter Year ,

Number Of Students Responding: 22

The first question uses the following.
5-point scale:

1 2 ,3 4 5

little some much very exceptional
much amount

1. How much have you learned in this
course thus far?

ll

Questions 2 and 3 ube the following

5-point-scale:

1 2 3 4 1 5

..unsatis- marginal fairly very excellent

factory good good

2. All things considered, how would you
.rate this instructor's teaching in
this course?

3. All things considered, how would fou

. rate this course? ,

,

62 78

/
..r

.

,

0

00

0
W
0

0
14 4-1
0 4.3
Ts 0
0 ..4

4.3 43.1

0
0
0
-I

, 5
0
0
-I

3.74 4 4 .39 2 5

4.13 4 4 .67

4.12 4 4 .02 3 5



Page 2 *

Questions! 4 through 15 use the following

7 poipr scate:

1 2 3 6 5 . 6 7

strongly moderately slightly slightly moderately strongly most

disagree disagree disagree agree ' agree agree strongly
agree

4. The instructor presents the sqbject

matter clearly.

5.. I have achieved a fundamental grasp of
what the course material is about.

6. The instructor always ilad work for

. me to do.

7. The instructor is approachable.

8. The instructor olearly defines student

responsibilities in the course.

0
ra 0

E E
0 4-3 0 0
ci o 0
vl 0 0 vi

0 'CI MI ci. 0
0 0 0 4: 0 vi ci

tnr) >::

6.41 6 6 .99 4 7

5.91 6 6 .81 4 7

5.23 6 6 1.4 2 7

6.44 7 7 1.0 3 7

6.20 7 7 1.14 7

9. The instructor gives the impression of . '6:4 7 7 1.3 1 7

respecting students as persons.

10. The instructor provides'enough criticism

of my work.

6.22 7,6 7 .94 4 7

*41. The instructor provides good criticim 6.13 6,7 7 .76 5

of my work.

12. The instructor gives encouragement to 6.42 7 7 .78 4 7

me as a student.

13. The assignments seem carefully graded. 6.32 7 7 .82 5 7

14. The procedures for determining grades 6.09 6 6,7 .79 5 7

were appropriate ',r this course.

15. I can write more effectively as a
6.14 6 6 .76, 5 7

result of this courie.

*This Page 2 used by Behling (1-411) and Hattenhauer (1-421).
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Course:

Student Opinion Survey

Writing Lab: Personal Writing 1421

Title Number

Instructor:
Hattenhauer

'Quarter:* 'Fall r981

Quarter Year

V
Number of Students Responding: 23

0"0 0
tot ri 0 0

QS
0

41,I cit
o o
0 00 .r4 0 0 -ri ri 'TA

cts "0 c0 0 0 ts 0 X0

The first question uses the following
5-point scale:

. 1 2 3 4 5

-.little. some much very .exceptional
much amount

1. How.much have you learned in this
course thus far?

Questiong 2 and 3 use the following
5-point scale:.

.
1. 2 3 4 5

unsatis- marginal fairly very -excellent
factory good good

2. All things considered, how would you
rate this instructor's teaching in
this course?

3.92

.3.81

4

4

4

4

-80

.64

2

3

5

5

3. All things considered, how would you
rate this coure?

4.00 4 4 .62 3 5
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Page 2*

Questions 4 through 15 use the following
7-point scale:

,

1 2 3. 4 5 6 7

strongly moderately slightly

.-

slightly moderately strongly most
disagree disagree disagree agree . agree apree strongly

agree

4. The instructor presents the subject
matter clearly.

5. I have achieved a fundamental grasp of
what the course material is about.

6. The instructor always had work for
be to do.

7. The instructor is approachable.

8. The instructor clearly defines student
responsibilities in the course.

9. The instructor gives the impression of
respecting students as persons:

10. The instructor provides enough criticism
of my work.

11. The instructor provides good criticism
of my work.

12. The instructor gives ,encouragement to
me as a student.

13. The assignments seem carefully gradedi.

14. The procedures for determining graaes
were appropriate for this course.

15. I can write more effectively as a
result of this course.

. 0V 0
0

I-1 -ri
W 4.1

5
P

5
P

W 0 W 5 5
0 4-1 0 Z ri 4-1 *8-1

W 0 0 I.. ZX0 0 0 VO 44 W
X X X Cr) A X X

5.63

6.20

- 5.92

6.24

6.41

.6.13

6.32

6.24

6.11

6.13

6.39

6.44

*This Page 2 used by. Behling (1-411) and Hattenha er (1-421).
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8

6

6

6

6

6

6,7

7

7

1.4

1.1

1.0

.82

3

4

4

5

7

7

7

7

7 7 .65 5 4

6 7,6 .97 3 7

6 7 .74 5 7

6 7 .87 5 7

6 6 .90 4 7

6 7 .85 5 7

7 7. .71 5 7

7 7 .65 5 7
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Student Opinion Survey

Survival Seminar .1702-5

Title Number

Instructor: Felland/Harris

Quarter: Fall 1981

Quarter Year

Number of Students Responding: 23

The first question uses the following
5-point scale:

1 2 3 4 5

little some much very exceptional
much amount

1. How much have you l'darned in this

course thus far?

Questions 2 and 3 use the following

5-point scale:

0
ad
a)

0
al

.14
r0
a)

a/
rcl
0

0
'W 0
W 4-/

rcl 0
0 .1-10 >ti 0
v)

Z
0

ng

ri

0
V

Tel

C13

3.4 3 3 .77 2 5

1 2 3 4 5

unsatis- marginal fairly very excellent

factory good gooa

2. All-things coAidered, how would you

rate this instructor's teaching in

this course?

3.8 3 3 :59 3 5

3., All things considered, how would you

rate this course?

3.6 3 3 .65 3 5
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,

Cour.T :

. Student Opinion.Survey 4

, Survival Seminar 1702-6

Title Number

Instructor:

Quarter:
Quarter Year ,

32'
Number of Students Responding:

Lawson
4

Fall 1981

Tie first question uses tim following
5-point scale:

1 2 3 4

little some much v9 y exce ional
m cb amot t

- 5

1. How much have yo, learned n this
course thus far?

Questions .2 and 3 ue tje following
5-point s

1 2 ,

unsatis- 'marginal
factory

3

fairly

good

4 5

very excellpt
good

2. .A1) thingsconsideret', how would you

rate this instructor's teaching in
this course?

3. All things considered, how would you
/-

rate this course?

-4-

67

A

0
cd
.0

00
-IAs
0

00
0

0
44
0

*V
0
0
4-1

0
0

r-4
4-1
cti

.,1
>
at

5
0
0

.-1
0

A-I

50
1-1
V.
cd

//

3.3 3 3 .80 2 5

4.2 4 4 .63 3 5

3.9 4 4 :91 2 5



Student Opinion Survey

.-
Geurt.e: ..Survival Sepinar 17027-7

Title Number

Instructor: Stewart/Gilbert

Quarter: Fall 1981

Quarter Year

Number of Students ReSponcling: 19

The first qtiestion uses the following
5-point scale:

. 1 2 3 4 5

little some much very exceptional
much amount

1. How much have you learmd in this.
course thus far?

0
Cd

(1)

cd
4-I
qi
a)

0
'Si
0

00 0
14 .1-4

Id cd
014
Cd .>
4-1 W

Eo
0
,-1

ri

0
O
Er1

CI

_

3.74 4 3,4 .85 2

Questions 2 and 3 use the following
5-point scale: .

1 *2 3 4 5

unsatis- marginal fairly very excerlent

factory good good

2. All things considered, how would you
rate this instructor's teaching in
this course?

3. All things considered, how would you
vatethis course?

68
84

4.32 4 4 .65 3 5

4.1 4 t72 3 5



Student Opinion Survey

)
Centso: Urban Problems 1212,

Title
Number

Smith

Instructor:

Quarter: Fait 1981

Quarter' Year

Number of Students Respondidg: 79

The first question uses the following

5-point scale:

0zi 0
0 W 4-) 0 0
W '0 W 0 0'

0 n-I cll 0 -I n-1 n-I
-cd i "0 Itl 0 X
W W 0 4-J W 'rfCS.

.L.

1 2 3 4 5

little some much very exceptional
much amount

1. How much have you learned in this

course thJs fac?

3.62 4 4 .92 2 5

Questions 2 and 3 use the following

5-point, scale:

1 2 3 4 5

unsatis- marginal fairly very excellent-.

fctory good good

2. All things considered, how would you

rate this instructdr's teaching in

this course?

3.83 4 4 ..,91

,

2 5

3. All things considered, how would you

rate this course?

3.72 4 4 .83 1 5

0
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Page 2*

Questions 4 through 15 use the" following
/-pAnt

1 2 3 4 5 6 7

strongly moderately slightly slightly moderately strongly most
disagree disagree disagree agree agree agree strongly

i agree

Number of students responding: 58 0Cf 0
I-1 ori E 0

0 tO 4-1 V V
Id rOWEE

O .ri 0 0 ori ori v4
w ni '0 0 > 0 'X
O 0 0 4-1 0 ori

oe+ X X VI n X^
4. The instructor clearly presents the 5.11 6,5 6 1.6 1 7

'subject matter.

5. The readings are meaningful.

6. Ach-quate feedback about my performance
on tests was readily available.

7. I have achieved a fundamental grasp of
what the course material is ahout.

8. I have become more interested in the
material of this course.

9. The instructor is approachable.

10. The.instructor is aware when students
'are having difficulty understanding.

11. The instructor provides enciugh criticism
of my work.

12. The'instructor enjoys working with,
students.

13. The instructor stimulates me to think.

14. I have done all or almost all of the
assigned readings up to this paint.

15. The combination Of this.class with a
writing class improved my perfofmance
in both classes.

*This Page 2 used by Smith (1-212)
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5.31 5 6 1.4 1 7

5.00 5 5 1.6 1 7

5.42 6 6 1.4 1 7

5.30 6 6 .1.64 1 7

5.90 6 7 1.15 3 7

4.80 5 6 1.55 1

4.80 5 17 1.65 1 7

6.10 6 7 .99 3 7

,

5.98 6,7 7 1.36 1 7

4.96 5 5 1.73 1 7

5.40 .6 7 1.74 1 7



Course:

Title

Instructor:

Quarter:

Student Opinion Survey

General Arts GC 1311/3311, Section 2

Je*rry Gates

SP 82

Quarter Year

Number of Students Responding: 30

The first question uses the following
5-point scale:

Number

0

0
W
a/

0
cti
-ri
r0
a/

al
tC
0

Pg4
as 1-3

00 cti
0 ri
W >
4-1 (1)

5
0
0

.1,4

0
.r1

5
0
5

4-I
X0

1 2 3 4 5

little soule much very exceptional
much amount

1. .How much have you learned in this
course thus far?

3.43 4 4 .94 2 5

, Questions 2 and 3 use the following
5-point scale:

1 2 3 4 5

unsatis- marginal fairly very excellent
factory good good

2. All things considered, how would you
rate tl:is instrucor's teaching in
this course?

3.93 4 4 .87 2 5

3. All things considered, how would you
rate this course?

3.41 3 4 .73 2 5



Student Opinion Survey

Course: Intefmdiate Algebra

Title

Instructor:

Quarter:

WilliaM Schwabacher

S1' 82

Quarter Year

Number of Students Responding:
10

*.t

The first question uses the following

5-point scale:

1 2 3 4

. little some much very exceptional
, much amount

1445-2

Number

i

Z'0 0
144 S 0

0 Cti 4-1 o .-

CO na C3 S 0
0 -,-1 0) 0 ,-1 ri -r1

.

Cd '0 '0 CO > 0 X
e) e) 0 .1-1 0 r-I C'd

>7.. ..i. ci, P >-.....

How much have you learned in-this 3.6 3.5 3 .97 2 5

course thus far?

Qu.stions 2 and 3 use the following

5-point scale:

1 2 3 4 -- 5

unsatis- marginal fairly very' Acellent

factory good good .

2. All things considered, how would you

rate this instructor's teaching in

this course?

3. All things considered, how would you

r.tte this'course?

72

4.3 4.5 5 .82 3 5

4.0 4' 4 .67 3 5



Course:

, Student Opinion Survey

Career Planning 1502-5

Title

Instructor:

- 'Quarter: ,

Thomas Skovholt

SP 89

'Quarter Year

Number of Studen'ts Responding: 16

The firt,question uses the following
5-point scale:

1 2 3 4 5

little some much very exceptional
much. amount

1. How much have you learned in this
courSe thus far?

Questions 2 and 3 use the following

5-point scale:

1 2 3 4 5

.unsatis- marginal fairly very excellent

factory good good

2. All things considered, how Would you

rate this instructor's teaching in
this course?

,

3. All things considered, how would you'

rate this course? ,

I ,

,

,

,

)

,

Number

0ta 0
1,-4 IA 0 0

0 ct) 1-) 0 0
CU MI CU 0 0

0 1-1 ' a) 0 1-I IA 1-1 '
0 ,c1 tO ai 0 X
(1) (1) o 4-I W r-I CI

3.56 3.5 3 .81 .2 5

3.88 4 4 .72 3 5

3.69 4 3,4 .70 3 5



CHAPTER VIII
SIGN LANGUAGE CLASSES AND HEARING IMPAIRED STUDENTS

by Evelyn Harris and Sherry Read

Introduction

One of the new goals of the TRIO/Special Services Program this year
was to heighten the-awareness of General College staff and faculty of
hearing impaired students pnd increase the staff's communication skills
by offering sign language classes. One of the TRIO counselors, Evelyn
Harris,,born deaf, recently graduated from General College with a BA

degree in Human Services. She offered two sign language classes during
the 1981-1982 academic year, one for GC staff and-the other for credit
thrOugh the Arts, Communication, and Philosophy DiVision of Geneial College.

This section includes a course proposal and evaluation for the Intro-
duction to American Sign language and the Deaf Community class (level one)

offered to General College students. In addition, a summary of interviews

conducted with the threehearing impaired TRIO students is presented.
These interviews focus on the TRIO/Special Services Program and how it
can better meet the needs of deaf students.

Hearing Impaired.Students

There were three hearing impaired students who partiCpated in the

TRIO program this year.

Robert, 40 years old, is married with three daughters, both wife and'

daughters also deaf. Originally, Robert is from Faribault, Minnesota',

where he attended a school for the deaf through high schocil. Currently,._

he works for the Minnesota Deaf Services Division acting as a liaison

getween the state legislature and the deaf community. As a resulc of

this work he is interested in studying, writing, and politics. Because

Robert works full time, he is now taking night school classes.

Kevin is twenty-five years old. He is originally from South Dakota

where he attended a school for the deaf. After high school, Kevin spent

spme ,time working in a factory. He is interested in art and also chemical

dependency counseling as poSsible careers.

Gary is twenty-eight years old and recently became hard of hearing as

a result of an auto accident. At the time4of the accident, he was working

for Univac, although he is presently unemployed and liying with his parents.

He is interested in'pursuing photography as a possible career. Gar.), left

school last winter and spent some time traveling. He is no longer in school

for financial reasons.

These students were interviewed to find out how they felt about the

TRIO program and the extent to which it met their needs.

On the.positive side, they felt that the TRIO program was helpful and

the staff supportive. The program enabled them to feel more comfortable

on campus and with other students.



Some ideas for the program included:

more counseling, possibly small group counseling for dearstudents
only,

more enthusiasm in Survival Seminars, especially in afternoon
classes,

deaf teachers for deaf students so that students can communicate in
sign language without interpreters,
greater awareness stimulated in TRIO staff and students to special
needs of deaf students, especially in understanding sign language
as a first language, and
availability of night classes.

Using performance alone as an indicator of the TRIO program's success
in aiding deaf students leaves the program in a less than impressive light.
One student is no longer in school, two students completed only one daytime
class, and one student accumulated a large number of incomplete grades. We
could speculate about causes for the lack of success, but it would perhaps
be more profitable to really look at the University services provided to
deaf students, their strengths and weaknesses, and how they could be improved.

Suggesti9ns have been made to provide notetaking services for deaf
students and extend the interpreter service for both students and deaf
faculty and staff.

ft

75



Course: Introduction to American Sign Language and the Deaf Community (Level I)

Credits: 4

Course Description:

Topics include hisEoryof American Sign Language (ASL), the survival of
ASL, historical change in ASL signs, ASL as the deaf Reople's first language,
Pidgin Sign English (codes forEnglish), basic sign^language, rules for ASL
sign struceure, body movement, facial expression, and a discussion of common
myths associated with deafness. Readiness activities, such as training the
eyes and the body, will also be included to help students to "loosen up" ;and
encourage the development of the visual and motor Skills needed for ASL. The
course will be offered for 4 credits.

Rationale:

1. During my four years as a student in General College, my intetLers
were constantly asked by hearing students where they could learn sign
language. There is a strong interest among students in General College
to learn sign.

2. There is an increasing number of hearing impaired students in the General
College. Many of their hearing peers would like to be able to communicate
with them.

3. In the United States, ASL is the third moSI used language, following English
and Spanish. As a second language for students, ASL offers much opportunity
for actual use.

4. Learning ASL as a second languaga will allow students to explore a minority
culture in the United States, ennancing their ability generally to under-
stand cultural differences.

Logistics:

1. The course could be taught by one person who-has expert ASb skills in
language teaching experience and.knowledge of the related,cultural area;,,,
and some linguistics experience. The use of two instructors would be
preferable, with one being a native signer and the other having back-
ground in linguistics. Again, both would need strong familiarity with
deafness and would need some teaching experience. Precedence for the
"native-linguistics" co-teaching method is found at some institutions
and has proven to be very successful.

2. Four hours a week, two hours per day,for two days a week, would seem to be

a sufficient amount 2 time for an introductory course.

3. From my past teaching experience I would recommend A Basic Course in
American Sign Language'by Tom Humphries, Carol Padden, and Terence J
O'Rourke (T. J. Publishers, 1980), as the reference te for signs. The

-second text would be Sign Language and the Deaf Commun.z by Charlotte
Robbip Battison (National Association of the Deaf, 1980).
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Objectives:

1. To learn basic American Sign Language at a beginning level.

A. Vocabulary
B. Syntax
C. Cheremes

2. To identify historical origins and change in ASL signs.

A. Compare older signs (around 1910)- to modern signs today

B. Tendency to centYalization
C. Tend cy to f uidity, smoother and "easier" to sign

D. Ten enc hi her visibility

3. To develop.skill at a basic level for communication with hearing
impaired people.

4. To strengthen the ability of hearing students to sobialize with their

hearing impaired peers.

5. To learn the importance of non-verbal cues in ASL.

A. Facial expression
B. Body language

C. Use of sp
D. Body shi

6. To identify common myths associated with deafness.

A. All hearing-impaired persons have the same basic disability?

B. A good hearing aid can help any hearing impaired person understand

the spoken word?

C. With good teachers' and practice, . average deaf-person can learn to

lip-read and speak well enough to &Ice part in a casgal conversation?

D. Deaf people have sharper vision thaa people who can hear normally?

E. Certain personality traits can be attributed to the deaf as a group?

Assignments:

1. Read Sign Language and the Deaf Community, by Charlotte Baker and Robbin

Battison.

2. Learn sign langyage with A Basic Course in American Sign: Language, by

T. Humphries, C. Padden, and T. J. O'Rourke.

Evaluation of Students Based On:

1. Quizzes
2. Mid-Quarter
3. Final Exam

4. Attendance

Course Evaluation

The instructor will develop an evaluation form based partly on standardized

models and partly designed to fit the unique needs of a course in a visual

language. The evaluation will be used as a learning tool for the instructor to

assess the course in' terms of how it can be improved fat future course offerings.
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Final Evaluation

GC 1468 Special Topics. An Introduction2t4AMerican Sign Language and
the Deaf Community. Spring 1582.,/

Number of Students Respon6ing: 24 .,.-

Introduction:

Students were asked to rate (on a five-point scale),several dimensions
of GC 1468. Specifically, the topfics examined were: overall course,
instructor, assistant, speakers, textbooks, handouts, exams student's
motivation, and movies.

In addition, students responded to a number of open-ended questions
concerning their likes and dislikes in the course as well as their ideas
for improvement. Students also examined their understanding of deafness
and sign language.

Student Opinion Survey Supplement:

1. The whole course

1/ , /Unsatisfactory N = 24

2/ /Fair Mean = 4.38

3!X (1)/Good ,Median = 4

, 4/XXXMXXXXXXXX (13)/Very Good Mode = 4 .

5/XXXXXXXXXX (10) /Excellent

2. The instructor's ability to get you interested :'n, the subject matter

1/ /Unsatisfactory .N = 24

2/ /Fair Mean = 4.79

3/X (1)/Good Median = 5
4/XXX (3)/Very Good Mode = 5

6/XXXXXXXXXXXXXXXXXXXX (20) /Excellent

3.. The ,instructor's claLlly_ and organization in teaching this course

1/ /Unsatisfactory N = 24

2/ /Fair Mean = 4.46

3/X (1)/Good Median = 4.5

4/XXXXXXXXXXX (11)/Very Good 'Mode = 5

5/XXXXXXXXXXXX (12) /Excellent

4. The instructor's teaching of this course

1/ /UnsatisfaCtory N = 24

2/ /Fair Mean = 4.83

3/ 4 /Good Median = 5

4/XXXX (4)/Very Good Mode = 5

5/XXXXXXXXXXXXXXXXXXXX (20)/Excellent
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5. The instructor's use of exaTples2and illustrations

1/

2/

3/

4/XXXXXXX
5/XXXXXXXXXXXXXXXXX

/Unsatisfactory
/Fair

/Good

(7)/Very Good
(17) /Excellent

6. The instructor encouraged questions and discussicn

/Unsatisfactory
/Fair
/Good

4/XXXXXX (6)/Very Good

5/XXXXXXXXXXXXXXXXXX (18)/Excellent

7. The instructor's rappoft with you as a student
k

/Unsatisfactory .1/
2/X
3/XXX

(1)/Fair
(3)/Good

4/XXXXXXX
5/XXXXXXXXXXXXX

. 8. The'okrerall performance

5/XXXXXXXXXXXXX.XXXXXXX

1/
2/

3/X

4/XXX

(7)/Very Good

(13) /Excellent

of the instructor's assistant

/Unsatisfactory
hair

(1)/Good
(3)/Very Good

(20) /Excellent

N = 24
Mean = 4.71
Median = 5
Mode = 5

N = 24
Mean = 4.75
Median = 5
Mode = 5

N = 24
Mean = 4.33
Median = 5
Mode = 5

9. The effect of the moy.ie shown in this course

1/
2/XX
3/XXX
4/XXXKXXXXX

5/XXXXXXXXXX

/Unsatisfactory
(2)/Fair

(3)/Good
(9)/Very Good

(10) /Excellent

10. The effect of tespeaker

1/
2/XXX
3/XXXXXXXX
4/XXXXXXXXXX
5/X

/Unsatisfactory .

(3)/Fair
(8) /Good

(10)/Very Good'
(1)/Excellent

N = 24
Mean = 4.79
Median = 5
Mode = 5

N = 24
Mean = 4.0.4

Medidn = 4
Mode = 5

N = 22
Mean = 3.41
Median = 3.5
Mode = 4

11. The effect of the textbook Sign. Language and the Deaf Communiti.
r,

1/
2/XX
3/XXXXXXXX
4/XXXXXXXXXX
5/XXX

/Unsatisfactory N = 23

(2)/Fair Mean = 3.61

/ ood Median = 4 .

ery Good Mode = 4

(3)-Excellent
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12. The textbook A Basic Course in Ame\rican Sign Languqat

411*

1/ /Unsatisfactory

(2)/Faii

N = 23

2/XX Mean = 4.09

3/XXX (3)/Good Median = 4

4/XXXXXXXXX (9)/Very -Good Mode = 4,5

5/XXXXXXXXX (9)/Excellent

13. The quality of the handouts

1/ /Unsatisfactory N ,..-: 23

2/X (1)/Fair Mean,= 3.70

3/XXXXXXX' . (7)/Good Median = 4

4/xxxxxxxxxxxxx . (13)/Very Good . Mode = 4

45/XX , (2)/Excellent

14. The overall quality of exams

1/ . /Unsatisfactory N = 23

2/ . /Fair Mean = 4.04

3/XXXX / (4)/Good ' Median = 4

4/XXXXXXXXXXXXXX (14)/Very Good MOde = 4 .

5/XXXXX (5) /Excellent

15. Your own motivation Co do as well as you could in this course

/
1/ /Unsatisfactory N = 23

2/ /Fair Mean = 4.00

3/XXXXXX (6)/Good Median = 4

4/XXXXXXXXXXX (11)/Very.Good Mode = 4

5/XXXXXX (6)/Excellent

16. The instructor's pace of instruction

1/X (1)/Too slow N = 23

(1)/Slow Meao = 3.13

1 3/XXXXXXXXXXXXXXXX . (16)/MOderate Median = 3

4/XXXX (4)/Litt1e too fast Mode = 3

5/X (1)/Fagt

4
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Summary of Answers to OpkEnded Questions
-

.a 1. In what ways Lod how much do you feel this course has co4tributed

to your education?

A. Th.0 most frequent responses included: (mentioned more than 5 times)-

roaden horizon's

alize other cultures/communities
--able to communicate with deaf people
--would like to take more classes
--helped me .otAl/contributed a lot to my education

B. Additional responses: (mentioned by 4 or fewer students)

A"

--importance of language !

--aware,of the prdblems deaf people face in education
--rekindled interest in sign language
--don't pity deaf people any longer

2. What were things you liked best about this class? Least about this class ?

A. ,Liked beLt:

1. The most frequent responses (5 or more):

fr

--Evie and Karen are sp very personable, cheerful and alive

--enjoyed the instructor as she is friendly and enthusiastic

2. Less.frsquent responses (4 or fewer).:

--excellent class
--dissussions where everyone got involved

--right size (students)
--gioupi work/practicing signs
--learning a new language
=-1ectures on the Deaf Community

--movie
'--instructor, shared her experiences
--ilistructor made'everyone feel tomfortable about signing and

making mistakes
--like to learn how to express-dvself with deaf people

B. Liked least:

1. The most frequent responses,(5 or more):

--not enough time/need more class hours

2. Less frequent responses (4 or fewer):

--need more speakers
--levels of different students' knowledge of signing

--time of day
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BA Liked least, cOntinued

--didn't like going so fast
A

- -apathy of some students and few not knowing the assignment
- -people Would make more of an effort to be on time
--not having the alphabet required More practices

3. List two or three ways the clhss has helped you,in your awareness
of understanding deafness.

. Most students felt that this course really helped them to be more
aware of the Deaf Community and the values of Deaf Culture. Tbey also
realized that AmericA Sign Language is a separate language because it
has its own structure and rules like other languages. Some students
developed a cew understanding'as to qly deaf people want to i)rotect
their language and ho'w ASL is closely-related to the Deaf Cuilure.

few students mentioned that they now are sensitive to the needs
of deaf people in the educational settings and other places. They
gained insight tO the specific problems of deaf people and the different_ ---

ways that deaf veople have been oppressed in the past.

Tv) students mentioned that now some "myths".'about deafness have
been ci-,ared up. Two students mentioned that this course helped them
to reali4e that deafness does not jiave to be a handicap.

4. -1)o.yeu feel you now have a better understanding of sign language ?

Eigh,teen students felt that they had a better understanding of sign
language from this 'course.

-Othef students mentioned:

--a basework: to continue building on
- -with work, I can reach a level of understanding
7-roalize that signs fit with,the movement and exvression 7 :Int

only the plain sign
.

--gav me an underStanding of ASL and the differences between ASL
and signea exact English

--eyes, very difficult at first to learn,- but with practice and
continuous work it becomes more natural and4*,easy.

- -used to think sign language was very awkward,°but now I think it
is a very beautiflil language

--can see why deaf people would.like to keep it in their culture

5. Suggesaons to improve the course

The most frequent responses (5 or more) were related to the length
of class and practice time. Most students would prefer a longer class
time allowing them more opportunity for individual and group practice.

The time constraint limited:
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CHXPTER IX
,SUUMER INSTITUTE

. IntrbducLion

The Udiversity of Minnesota Summer Institutp is a six week program

designed td help low-income minority students bridge,the gap between high

.school or junior college and. universify life. This Program is a cooperative

effort between the Oface of Minority and.Special StuIlent, Affairs (OMSSA),

the College of Liberal.Aris (CLA), the iversity Summer Session, General-
,

College, and the TRIO/Special Services Program. The Summer Institute

provides new students with a head s a t in college prior to lall quarter,

where they may sharpen their basic a demic skills'and familiarize them-

selves with the university campus and its inner workings. Students receive

orientation,,individual counseling, and classroom in;truction im basic skills,
. -

and tutoring if necessary. All of the courses are taken for colleg6 credit.

Thirty-two students received referrals to other agencies for health, employment'

and legal services.

1982 Student 1)emographics

During,the Summer of 1982, one'hundred and thirty-one students partici-

pared in-the Summer Institute. One hundred and eighteen'(90%) of the students

net the fgderai low income, criteria. Fifty-six pereent were mdle and forty-

four percent female. The ethdic composition of the students was as follows:
4

Ethnic Group. Number .rof Total

Asian American
Black

49

54
19

49 .

37%
41

'15,Hispanic
American Indian 9

,
.

7

White

Total 131 % 1007

or the one hundrea and,thirty-one students, one hundred and five (80%)

were educationally deprived,one was physically handicapped (1%) and one

hundred and twenty-six (96%) had a cultural need. All of the 131 students

completed the full sümmer program.

An extensive evaluation of this program and student progre.ss during the

1982-1983 academic year is being conduceed by Boh Etcioni of the Office of

Minority and Special Student Affairs. The evaluation results'will be

available through him in'late 1983.
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CHAPTER X
CASE STUDIES AND EXIT REVIEWS

Case Study Interviews CoiTcThcted 1y Gary,Simonson

-

Introduction

The General College Special SeYviees evaluation relies hedvily on
,the use of aggregate data which compatesggroups of students on a Aumber.
of variables. This is also true of most re'Search and evaluations While
this type of,information is useful, by its very naeure, it forces us to-

lose track of the individual. For this reason, the evdluation will also
include a.more indepth look at three ind'ividual TRIO students (using.a
4as4 s:udy or n=1 met odology), s,e that a more wellrounded view of tfie

program canlOe obtain 4. In 'addition, for the reader who is not familiar

with the type of stud nt that Special Services prograll typically serve,
these case studies maY'provide some insight into the'background of Special
Services students.

Method

Subjects: The three subjects interviewed in this'section, p male and

two fetnales, were se1e4ed based,on staff recommendations of students who

were fairly representative of the ICS/TRI,O population.

Procedure: Thesubjects, were interviewed using a semistructured/Open
intervfew format. .The primaw questions of interest were:

4 '

1) ,Please describe'yourself. ,What are your-hobliies, edcational .

background, hopes for the ,future, etC.?

2) How did you feel about school last fall when you started the

TRIO program? Did'yOUr feelings change over the year?

. 3) Aro' yousstill ilschool? What'are your plans?

s 4) Whot do you thint about the TRIO program? Gooa pOint0

Oiegs'that need improvement/change/additionr

The'toxt of these interviews was then summarized into the following
,

narrati,us.

4

Case Studies

Pamela Zappe is thirty years'old,,has two atildr'en, and 4a soontobe

single parent. She participated in the TRIO program pilmarily,in Fall 'k

working with the HELP Center parenting, group. 'She found that:

TRIO gave me a base to start my schooling on, helped to:

get to know people and take friends. It was nice'to find out,

there were )liany Studentslike myself ... to hsve unity with .,.

(arid) it helped with t6e. classes that I took. I tould work

(with) and ta1k-aboue classes with other TRIO student's.

.

t

Pamela is working a..a feadhing jsistant this xear for the TRIO Urban

Problems class. She is.in her silth quarter of school, but has not decided

, upon a major yet, ,although she'has some interest in the "University 14thout

Walls" program, In her spare time, 4'am likes to piay the piano, read,'and

write.



. . t
s. .

Pam completed 32 credits igith a 3.5 GPA during the 1981-82 academic 'year
for a total of 56 credits at the UniversiXy of Minn sota. .

Percy McCoy lives in Cottage Grove, Minnesota; lith his grandmother.
He is single and has no children. .He is curreAlyi ttending Northwest

-\Bible College. Eventually,.Percy, would like to beco e an evang9list, but
until then he whnts to get a BA in ministry (with a iner in bUsiness)

ond work for a non-profit ort.mnization.

Mben Percy entered,college,

My expectations were high. I began waiting f r th)ngs to'

unify. Being religious, there weren't many,chanc s'to)meet
.

friends,, and my social-life was lacking. TRIO he ped in having
(a) feeling of pnlly and helped me fit in and rea ize there were
other people in the same boat.

Thd primary benefits of the program for Percy wer
program helped me, and prevented me from sticking my.n

He also felt that the program helped him to pace h
didnIlt.'"take too big of a load and get, washed under by

In terms of programimprovement, Percy,recommended
monitoring of students' activities and direction and "a
to help students achieve gdals and.monitor direction."

that "... the
ck.out too much."

1

mself so that he
U of M circumstances."

ore support and
1 incentive program

Overall, he felt the program was significant in get ing him started at
such a large university. The IWO program offered enco ragement and really
made the difference in coming straight out of high school.

During the 1981-82 academic year, Percy completed. 36 credIts with a

2.39 GPA.

dussie Willis is a single parent with one c1ic1. Sh is originally"
4 -

from Saint Louis, Missouri. She will be a junior wintex quarter of the
1982-83 academic.year with a major in public health *and c mputer gcienCe.

. ,

iGussip says thatnp 1RTO helped me a lot because

ten years. It helped me to start studying again.

with class scheduling. Also, 'tutoring helped with

I was.

Adviso
class

ut of. school (for)

s were helpful
roblems'."

For the 1981-82 academic year, Gussie obtained a GPA f 2.33 for

baenty-pne credits.

After talking with these students, it becomes clear th

people who feel good About 'themselves. They know who they

sbme of the success stoiies. Now, what about studerits who

the first year?

Exit Reviews

At the end of Spring quarter, each Survival Semiriar cou

Ito report on students who left.the ICS program._ For the 19

students wklo left school before the end of Spring quarter,

8,6

t these are
are. These are
did not complete

sg,lor was asked

(A9%) ICg
hefollowing



.114"N

4 te

reaRons.were given for leaving:

% of Total ICS Stu4nts

Reason for teaving School NuMber (N =-1.02) t

.-

\ :Parental Reasons 12 12% ,

..

Financial 4 4% \

Attend Another School 3 '3% -_
C Total 19 19%.

.
_

All sOdents leaving the program had contact with, their advisors: before

' withdrawing from the University.

Conclusions .41

Obviously, the students described in,these case studies did well in '

school: They feel that the TRIO Prograh played a major.role in their

academic success. Odle this experience does not repact the experierice of

all TRIO students, it does provide some insight into the type of student

served by Special Services and how they may bpnefit from the pro-gram.

For students leaving the ICS program, it is encouraging to note that all

students had contact with "advisors pri6r to leaving school and that 'a very,

high percent of the total. iroup cOmpleted_that.first year at the University.



CHAI;TER XI

SECOND YEAR FOLLOW-UP STUDY: 1980-81 TRIO SPECIAL SERVICES STUDENTS

Introductipn/Background

The2980-81 academic year was the first year of operation for the
TRIO/Special Services Program.. .During the second year of the program,
the opportunity is available,to further test the program's effectiveness
by tracking TRIO and Control students in their academic progress after
completing the TRIO 'program. The major questions of interest continue

to be: Did Elle sLidents stay in school, and hów successful were they,

while not receiving special services?

After participating in the program fclr their freshman year, the
1980-81 TRIO students received grades which were comparable to a low
income control group '(who did not receive sPecial.serNices), even though
th,..y began school with less yell developed basic sAll's (TRIO GPA, N's

excluded = 2.79,'Control GPA = 2.88).\-In addition, TRIO/Special Services
students were more,likely to stay ih school (Fall '80 to Spring '81) than

the control group (84% versus 68% respectively). TRIO students also f. I
V

completed- a higher:proportion of credits than did the control group (.78
versus .71 respectively) during the 1980-81 school year.

This section takes- a look at TRIO students during their second year

at the University of Minnesota.

Method

Subjects
0

The subjects of this stUdy include the 1980-81 TRIO/Special

Services studentssand'a low-income.Control gfoup randomly selected

fry.1 TRIO-eligible students who did nort receive special services.

These students were broken down into four groups based on services'

utilized:

1) Integrated Cpurse of Study ICS)

2) Counseling,students
3) Tutoring students
4) Control droup students.

Procedure

The University files were checked each'quarter to record the

following Information:

1) Reglitration status

2) Credits attempted (all)

3) Credits receiving grade
4) Credits passed,(A-D, S)
5) :Course grades,

(A-N).

No
4.

At the close of the 1981-82 academic year, this information'was

analyzed 05 determine: retention.rates (percent of students in school),

grade point averAge ,(GFA, two ways, with N's excluded and N's included,

N = 0), and credit completion ratios (CCR1 =,proportion of credit,e

receiving grades, CCR2 = proportion of credits passed). The talculation

of these statistics is described in detail in Ch pter V.
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Resblts

Retention Rates

' The Tetention rates for TRIO and Control group students are
presented in Table I. No statistically siinificant difference was
tound between groups for the-proportion of studonts remaining in
school all three quarters of their second year (...7..= 4.86, df = 3,

cf-=,05). Twenty-sevenrpercent (27%) of the Control group Students
and twenty-nine percent (29%)1of TRIO students registered all three
quarters. The Counseling group had the lowest retenlion rate C22%
all.three quarters with,the Tutoring group maintaining the highest
reLention rate (36% all three quarters). Overall, more TRIO students
did register-eachouarter (than the Control group, indicating that some
students took bne or more quarters off during the year.

Grade Point Average

cumulative gradeAlloint averages for each group are presented in

Table II. For GPA (with N's included, N = 0), the Counseling group
received the lowest mean (GPA = 1.62),. with ICS receiving the highest
(GPA = 2.07). For'GPA (with N's excluded) vey little difference was

found between groups. In both grade point calcblations, the Control
group performerd slightly better than the TRIO students.

Credit Completion

credit completion data for each group elle presented in Table II.
The Control group received grades for 95% of the credits they attempted

(CCR1), with ICS and Counseling students,at 91% and Tutoring students
receiving grades for 93% of their cOurses.

ICS students and Tutoring stude nts both received passing grades for

74% of their credits,'but the Counseling students only received grddes

'for 597. of their Classes, bringing the TRIO total to 70% compared to

! the.Control at 71%.

The Control grouP also attempted and passed slightly more credits

during the academic year tfian TRIO students (Attempted: Cont-rta =

28.4, TRIO = 26.36; arid Passed, Control .1 21.14, TRIO = 19..94).

Discussion, -

While TRIO students were more successful than would have been anticipated

during their first year at the university, they did not fare as well during

the second year when they were not receiving special services. More TRIO

students began school for a secondoyear thwi the control, and a higher

proportion registered each quarter. However, overall, only 29% of.TR.I0

students taintained, continuous registration during their second year compared.

to 27% Control group.students. There were no signi4c9t differences between

.

.TRIO a'nd Control group grades, credit completion rstipeor,retention rates.

Although these statistics do not try to account for students trans ferring

6 to other,institutions, ale evidence here indicates that special prodAms may

need to be ongoing rather than.short term if the positive results are to be ,

maintained.
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TABLE I
Retentio'n Rates

Number and Percent of 1980-81 TRIO-Sfudents Ubo Remained'
Registered at Univeirsity of Minnesota in 1981-82 by
Quarter as Compared to Lov Income Control Group

'

... i

e
ICS

1 Total N . 63
Counseling

Total N * 88
' Tutoring
?Total N w 97

Control

Total N - 59
TRIO Total

N 248

Fal4....81 N
.

37 37 58 27 132

1 591 422. : ' 46% 531

Winter"82 N 26 30 54 23 110

2 .41Z 341 '56% 391 44%

Spring '82 li. 20 15 e42 17 4 85

1 321 26% 432 297 34%

. .

,

All 3 Quarters
81-'82 N 4 19 19 35 16 73

o
1 30% 22% 36% 27%

N

291

..a

TABLL 0

Second Year Fo11oi lp ,

Cumulative Grade Point Average (CPA), Crudit Completion Ratio
for 1981-82 Academic Year. Mean Credits Attempted,,Receiving Grades, Passed

ICS Counseling Tutoring Control TRIO Total

Number of Students 30 .. 37 54

,

25 121

Cumulative GPA (N's
included, N t 0).

' 2.07 1.62 1.88

1.45

.

1.96

2.60

4,

1 46
e

2.0Cumulative CPA
(N's exclyded)

.2.53 2.49

Credit Completion Ratio 1
(Proportion of Credits
Receiving'Grade) .

,e.

tz

.91
.

" .91

,

.93 , .95 .92,

Credit Completion Ratio 2 .

(Prdrorti.a of CrepAtts'

Passed) r

.74 59 .74 .71 .70
.

Yeagy ASIVreditsAttempted 29.93 27.62 28.72 29.80 28.69

Yearly Mean Credits
Receiving Grade

27.13 25.05 26.72 28.40

.

26.36

Yearly Mean Credits Passed 22.20 , 16.24 21.22 11.24
,

y
19.94

4

.f

9 0 -
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CHAPTER XII
CONCLUSIONS AND RECOMMENDATIONS

'During the 1981-1982 academic year the TRiO/Special Services Program
appeared to be successful in meeting its prograT goals. FirSt, the

program offered an opportunity for disadvantaged students to develop the
skills necessary to survive in a university setting. Educational success

was promoCed and high proportion of students completed their first year

in higher education in a creditable academic program. Students became

aware of university and community resources. Theif educational and career

.pl'anning and goal setting abilities were expanded, and they were provided
with'a supportive educational environment. The program also increased
awareness on the part of staff and students concerning the communication
difficulties the hearing impaired face in higher education,

Based on the evaluation results presented in this document and
recommendations drawn from the review of educational research and evaluation,
the following recommendations are presented for propm improvement:

rro. investigate counseling students' outcomes further to determine

r.asons for lower GPA's,
c,courage the use of tutoring services, expand the program to
1,-lude the math skills tutorial program,

* ce greater emphasis on peer tutoring/peer counseling/peer monitoring',

especially in tracking student attendancet
evaluate peer counselors program,
explore the feasilibility of expanding services for hearing impaired
students,,such assincreasijkg interpreter' hours and providing note-

taking,
O e::plore the feasibility of expanding the program to meet the needs

of other handicapped students already on campus,
track the progress of Summer Institute students more ciosely during

t% acbdemic year, and
* lovestigate implementing a program to Mipport second year and upper

division TRIO students in continuing their education.

Thank you for participating in the TRIO/Special Services Program and its

evaluation efforts by reading this program evaluation. Hdpefully, you will

find the information presented here interesting and useful. If you have any

comm-tnts, questions, or suggestions, please contact:

1.
Sherry Read
University of Minnesota
General College
196 Nicholson Hall
216 Pillsbury Drive S.E.
Minneapolis, MN 55455
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