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FOREWORD
’ i

The»oepartment's"goal is to’individualize the education‘of the
gifted and talented in the public-scnools by providinc,a more flexible
system wnerein students who demonstrate superior achievement or who
~ possess the potential for superior achievement, are provided with the .
encouragement and opportunities necessary for them to'perform at a rate
and level commensurate with their level of ability and achievement“

(State Plan, September 1977)

This document is intended to assist districts and schools in the
identification and provision of appropriate educational opportunities
for the gifted and talented in the public schools of Hawaii. As "a State
guide, it provides guidelines ‘and. procedures to implement the Department ]
" A State Plan .for Providing Appropriate Educational Opportunities for the
Gifted and Talented'adoptedqu the Board of Education in '‘September 1977.’

I hope that there will be a synergistic effort to'achieve excellence
in o;r gifted and talented programs in all of our schools.

‘I & : | . i ’.
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DEPARTMENT OF EDUCATION POSITION STATEMENT

) o

Our society maintains that all children ahd youth have the tight to

develop their potential to the fullest. ' : ' .

1

‘The Department of Education accepts the obligation to assist all
students to develop their potential and xecognizes that this goal can best
be accomplished by providing individualized educational opportunities.

I
s

The Department further recognizes the wide range of interests,

* motivations, needs, and talents among stiydents and believes that this

diversity must be considered in the design and delivery of educational
opportunities. Among these students are those who have demonstrated

superior achievement or possess the potential 'for ‘superior achievement.
Because of their*potential for making significant contributions to

society, they constitute a valuable human resource. It is not possible to

measure the loss to society as well as to themselves, when educational

opportunities  are not in keeping with the particular needs.and abilities

.of such students. . ' . .

~ Re

The Department therefore acknowledges the necessity to identify such
students and to make available appropriate educational opportunities to

i 1 °

meet theiruneeds;‘ ' ‘

~ State Plan, September 1977

~
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BRIEF HISTORICAL OVERVIEW OF ‘GIFTED AND TALéhTED
' PROGRAMS IN HAWAIL ' o

In Hawaii, programs for the academically gifted students in our
public achoof system began in 1959. The academically gifted students
-nge ide%tified by achievement test scores and by an IQ test score of
130 at least. By 1971, all of these programs which provided off-ratio
teachers were abolished and replaced with individualized instruction in
heterogeneous classes. However, by 1975, it became eyident that only '

sporadic efforts were being made to provide for these students. '

Consequently;'the Department of Education brgaﬁized a State Advisory
Council for the Gifted and Talented to help in the’rédesigning of ' pro-
grams fqr the gifted. Members who were selected represented a cross-

"saction of the community.

i
[l o '

In 1976, Senate Resolution 364 helped to establish and support the ot
Program for Gifted and Talented. '

'
¢

when the "three on two™ teams began redeploying personnel in’ 1977,

many schools recognized the need to use some Bf these positions for their

|

gifted and talented programs.. The Federal and State funds also gave
schools the financial support to enable them to ‘once again identffy the .
gifted and talented and provide for them the special programs with

differenéiated curriculum to meet their needs, abilities and interests.

1

. ) f f
*The Hawaii "three on two" team was a three-teacher team who taught
an equivalent of two classes (60 students) at the K-3 level.

\

-




Federal:

1958
L

1970
1972
1972

1974

1978

1979

1982

State:
3/76

1/76

2/80

4/82

Education Amendments of Title 1v, p.L. 93-380, sec. 404 Special

‘ Gifted and Talented Children to recognize and provide for their

-

GOVERNANC%; Federal and State Legislation : ‘

> .
S
i . - 4

- »

P.L. 85-864; the Natipnal Defense Education Act included the

efforts to develop precious.talents and to identify potential
abilities in math, science and foreign languages» oo ’ ' A
P.L. 91 =230, Elementary and Secondary Amendments Title I1 & v.

A study of gifted and’ talented was mandated. . B .

-

Comniissioner of Education Sidney Marland made the Congressional ~ . ,f

——. . . R

eport on Gifted and Talented.

he Office of Gifted and Talented Bureau of Education for the
Handicapped Las established. ey

Projects Act was made for gifted programs.
Gifted and Talented Children's Education Act of 1978.
P.L. 95~ 561, Part A of Title IX of the Elementary and Secondary

Education Act, included the gifted and talented. s
Amendment of the definition 'to exclude pgythomotor. Iné;éhlid v
grant awards were authorized for the next five years. .

The Office for Gifted and Talented was dissolved. Federal funds
for gifted and talented were placed into block grants.

t
t R

¢ . Y
}

Senate Resolution 364 supported and encouraged programs and
services for gifted and talented. ' -
Hawaii Revised Statutes 301-21 Attorney General 8 opinion wasg °
that gifted and talented were included in the definition of
"excepftional children." ) B ‘

Hawaii Revised Statutes 301-21 Deputy Attorney General's
oéinion supersedes the preceding Attoxney General'sdopihionx
gifted and .talented are not :in,cluded in the deflinitio’,n of ,
"exceptional'children." ,l | - R r

. N .
Hawaii Revised Statutes- 301-21 was-amended by adding Part II. ., .

unique needs. Co

' | 1
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aociety'é resource;_and,when needed, they were given attention in order

-
or social background were Emperor Charlemagne in. 800 A.D., Comehius in .t
“the 17th century, and thomallyeffereon {n the 18th century. Through ‘ .

' concerns and problems, such as overpOpulation; diminishing energy, sources and

" natural rescurces, inflation, corruption in goyernment, crime, threat of ‘ .

‘programming\with more commitment to helping the gifted and talented as .

' ! SRESEARCH AND "LITERATURE

-

Researth shows that throughout‘hietory,,the gifted were seen as-a

to develop their countries' political and/or scientific leaders. Gifted ,‘
persons were regarded as advocates of change. ! .] |
Plato is known to be the first person to advocate selecting pote AN

tially gifted children and preparing them for leadership through educatiqn
Tht@ was in direct contraat to the belief that abilitiea vere, inherited
and, therefore, the bloodl&nea of society's arintocracy should provide the

1 v

leadership.

Others who helieved in identifying the gifted regardlese of economic‘

gifted persons, nations 1ought to~acquire or maintain a -role of world !
leaderehip, but'intereet in them waned as national goale were met or ae

peogle,needed to he "etahilizedf.to conformity and unity after a war or {
rise to power. /o - o - ' 2

-

v fe & o o ,.

" By the nineteenth century..peoéle w;re pressed to a "etatul %uo"ﬁt'.{
state of being and thinking. There wag a growing value for equality and
conformity rather tigan efEellence and innovation. Direct efforts were Y
hegun to help ise the dull child to become a more "typical" or average '

K

r

L~

normal student. o g . : )
, ‘ , ; . -
“

. Once again, there is a recognized neeg for leadership to solve today'i

nuclear wag. However, the trend today is for more coneistent.reultained

persons in thelr ows right and not just a resource to he exploited -
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) .frequently among the h1ghly g1fted B L T N

ERIC -

A v 7ex: Provida vy enic JIR)

'of gifted and telented students. Attacks on I. Q tests were basea on data'

" upper classes. . - S Y S ;} - f ST )

-

_under great’presSurevto,perform for the benefft'of'society.

.41 : . N ) S n
. ’ -

The concept of g1ftedness has broadened greatly (Append1 A) Many

- ]

myths have been d1scred1ted through s1xty years of research studles.
Galton and Terman showed that .the “gen1uses“ had great natural ablllty and

" were not freaks of nature or 1nsane.. Hlldreth began a movement to study

““the glftedaas 1nd1v1duals rather than groups or "typically g1fted " This

_“ motlvated Guilford to present a new model of 120 spec1f1c ‘mental ab111t1es,' K

all drfferent for each 1nd1v1dual‘ Shattered also is the “Terman Myth" P,’ O

that g1fted students are only those who excel in-all areas of endeavor and

score very h1gh 1n ach1evement and aptltude tests. i - o : o

..

- o . v

Through Pub11c Law 94ﬁl42 multlple methods of assessment for educa—

tlonal plannlng became a requ1rement.~ Therefore, 1ntelllgence tests could“»

A

‘no longer be the single determ1n1ng factor in 1dent1f1catlon and selectlon

o

whlch showed that those who scored well were from the white m1ddie and
.. \ .

! -t . “ot

. .
- b

.In'the 1940's,-research focused on the»social'and emotional adjus

ments of the'g;fted maladjustments and underachlevement were.’ found moye .

In the 1950 ] the,most s1gn1ficant change<was the focus on. evaluatlng ’

accurately the apProprlateness of curr1culum content and the var1ous‘ o

educational provisions for the spec1f1c needs of the gifted. - Also,i

-research findings indicated a need to expand the identification process tov.

1nclude more than h1gh 1nte111gence and to seek out those w1th potent1al DR
ablllty in other areas. . Interest grew in“ research of creat1v1ty -and methods
for. measur1ng and develop1ng 1t. A correspondlng 1nterest during the-:space

age was - the study of psychologlcal and educational- factors: contr1but1ng .
to the underach1evement of able students. 4 n

-
—_— . . . s
N .

Slmpson and Martlnson stud1es in 1967 found that any spec1a1 prov1slonsw

for the g1fted ch11d were better than placement in a “regular classroom A

.

w1thvno'spec1al programmlng. There were ga1ns in achievement and in personal




: o . o Co _ )

> : : 2 - . T
. - : ’ - - C T . N o

B g P ) : : . . [

and, soc1al attr1butes. Sears in 1962 found that'the learning environ- .
. ment is of greater 1mportance to. g1fted chlldren than average students./
' Interactlon w1th1n a peer group of chlldren w1th s1m11ar mental ablllt:#s

is very lmportant to thée emotional health and soc1al development of th

’ 3

. glfted. - . o I : L AP

- .
L

, Whltmore (1980) found in- -her stud1es that until the m1ddle of the
n1neteenth zentury many parents prov1ded mentors or tutors for, their

precoclous hildren at home or. enrolled them in prestlglous pr1vate

. B

o schools. Common - practice for ‘the public schools in the early 1900's
was acceleratlon. Interest in g1fted and talented reached a peak in the.
post Sputnlk years ‘when federal and'state funds were prov1ded for- programs

that were "qualltatlvely d1fferent“ from regular 1nstructlon. Documenta—: - _l v

tlon has been made to show that, in general, there are benef1c1a1 effects

of special classes on the emotional, ‘social and 1ntellectual development

t

o S ofnglfted chlldren. ' _ . . S , _ R

The Congresslonal Marland Report of 1972 found only 4 percent of the :

B . . i

est1mated population of 1 5 to 2. 5 mllllon g1fted and talented students I
. were benefiting from spec1al educatlonal services. Some other f1nd1ngs '
1ncluded T o ‘ T ' K

) >
g 1. D1fferent1ated educatlon for g1fted and talented was of low prlorlty.

' :2." Twenty—one-states had leg1slatlon for g1fted and talented but only

~ b . i

. of 1ntent.' . ; L : - : o :‘ : \
3. Glfted and talented were‘depr1ved and had suffered psychologlcal
E damage and permanent lmpalrment of the1r abilities.
4 . Programs were miniscule and theoret1cal, ' : L

: il .
. .

5. There was enormous individual and soc1al cost when g1fted and talented
n " were not. discovered and developed the g1fted and talented ceuld ot
ord1nar11y excel without assistance.

6. When services were prov1ded the g1fted and talented were able to ' \\/\

produce s1gn1f1cant and' measurable outcomes. . _ .

”

“7; States and local communltles looked to. Federal government for leader-

3 ' . N . L . N »

o - 7 iy o
. : ; A . .
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Many administrators and teachers were unable to identify the gifted:
Five pr1or1t1es were eetabllehed by the Federal government
Eetabllshment of U. S Office of Gifted and Talented
"Systematlc 1n-eerv;ce preparat1on ‘for school personnel.
Support for research and experimental programs.

Support for evaluation and dlesemlnatlon ofvnew f1nd1nge.

Contlnu@ng support of exemplary progréms. o

-

" There was subsequént authorlzatlon of substantlal amounts, but actual

appropr1at1one were cut“drastlcally due to the f1erce compet1t1on-for v

funds for other areas. o I L e

‘Due to the dlfflcﬁl\;‘of managlng the complexlty of “malnstreamlng »

‘the glfted and talented ¢ become even more neglected unless proévided v
appropriate guldance by the1r_teachers. Pragmatlcally, there is a need
for specially trai?ed teachers who are enthusiastic, competent, skillful,
knowledgeable and committed to gifted education. '

) A ! D '
For significant improvements to occur, morerresearch; more teacher

- education courses and more in-service‘training on the gifted and talented

15 needed, for there still ists today, as has prevalled throughout

'are-needed. A change of ai:;tude or a better understandlng of glftedness
h&etory, an ambivalent attitude toward the. giﬁé&d and, talented In"
Amerxca, this. amblvalence has been largely due to the eonflict between
the dés;re to find and nurture its outstanding .individuals on the one-hand
_ and‘the society's contrary 1mpulee that 1nslete that nobody in 'this
country is any better than ‘anyone else, or mer1te ‘special treatment.
Excellence Vversus egalltarlanlem is Btlll an issue to be resolved for many.
"To reeolve this issue we muet accept the fact that the gifted and talented.
have special needs andlaleo;haVerthe right to equal educational opportunity

3

to pursue excellence.
i
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CONCEPT OF GIFTEDNESS

-

Giftedness is a concept,or philosophical pos1t&dn which evolves from

research; values and speculation. All decisions concerning identification
-and programming depend on an understanding of what mhkes giftedness. We ’
'infer giftedness by observ1ng certaan characteristics‘gr behav1ors of in;&_
divnduals.' our 1nferences about giftedness will be ac hrate to the extent
‘that the characteristlcs .or behaviors we choose to obsei&e prove to be |
”.yalidAandcrellable as appraised by others. Thisconcept that gifted child-
e *;&en_are those who are potentially gifted adults;'proposes‘:bat the qifted<and
./talented individual‘is‘onefwho"is asuccessful, creative "p¥oducer " -
-
Others .use the concept of giftedness for those who have exceptional
test scores in academic areas and talented for those who show exceptional
‘performance in art, music or drama. Some others distinguish the terms:
solely by the degree of exceptionality of I.0. scores. However, these
are too narrowaiand limited because they focus on only one characteqistic
of an 1ndiv1dualw whereas giftedness in ‘any area results from a complex

interaction of -many characteristlcs of an individual.

BRI After'many,research studies . of gifted‘and talented perSons,- ,
Joseph S. Renzulli,-one of the leading educators in gifted and t alented
education,summarized’the majosiconclusions and generalizations with'the
following definition: . : i

"ciftedness consists of an interaction among three basic clusters of

human traits - these clusters being abgve -average general abilities, high
levels of task commitment, and high levels of creativity. Gifted and

. talented children are-those possessing or capable of developing this com-
posite set of traits and applying them to. any potentially valuable area of
human performance.' Children who manifest, or who are capable of develop-
ing an interaction among.the three clusters require a)wide variety of

t
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educational opportunities and services that are not ordinarily provided . '

i

through regular instructional programs." : '
i Lt !

A graph representing this definition is presented in Appendix B This

is recommended for use because it has met three 1mportant criteria-

1. It is derived from the best available research studies® on gifted and
talented. ' '

. It provides guidance for the selection and/or the development of in}' o

struments and procedures for identification, 3 Y

3. It provides direction for programmlng according to the spec1a1 charac~ '

teristies of the gifted and talented students. : : ' -

- )
‘ . ..
'

There should be equal emphasis on each of the three major c1usters
since it is the interaction of these traits that research has shown to
be the essential ingredient for creative and productive, accomplishments.

- . ABOVE AVERAGE ABILITY » e TS

' . . ¢ '

.

"The trait of ABOVE AVERAGE ABILITY is considered in order to place

less reliance on ‘the traditional inte111gence measures such’ as I. Q scores
and less severe cut-off points in making se1ections. There has been con-
‘fusion between student proficiency (as measured by test scores) and creative
productivity. Terman has stated in his later writings that high intelli-
gence and giftedness were not necessarily synonymous. Research showed .
" that more;creatiue and productive persons come'from below the 95th per-
centile than from above it. By using high cut-off scores, educators might
be discriminating against persons who have the greatest gifts and talents.
According to Wallach (1976) test scores should be used only to screen out

persons who score in the lower ranges.

For identification and se1ectio y\other researchers ‘have conc1uded
that greater use be made of indicators of creative thinking, ratings of o

past accompiishments, and ratings of creative productions or work samples.

Hoyt (1965) has suggested greater reliance on "profiles of student growth

wt'l ( 10




and development.” ' o 4 ‘ . _ .

CREATIVITY o

The trait of CREATIVITY is prima-facie evidence that a person is
gifted because it is usually the originality or uniqueness of a person's
contribution that brings the individual to the attention of the public.,
The dimensions or criteria should be formulated within the specific per—

formance, area (such as architecture) and judged by persons with expertise.

‘The difficulty is with test instruments. Although several creativity tests ‘

have been designed,only a few have been validated against-real—life cri-
teria of.creative accomplishments, Idea fluency is a good indicator and’

work samples or creative products can help.

-, TASK COMMITMENT

-
Y o+

"TASK COMMITMENT represents energy brought to bear on a particular

'problem (task). or specific performance area." Renzulli has based this

cluster of traits from autobiographical accounts of gifted and talented
persons. ' The studies of Francis Galton and Lewis Terman express task
commitment as the "1ndrive" or "instrinsic motivation. Roe and, Mackenonv
found that all of  the eminent scientistain the study had a "driving ab- l
sorption" in their work. Attemptsare still being made to design objective

meagures to determine "task commitment.'

Howeuer, simply having all.three’traits does not make giftedness.

l

All three characteristics have to be brought to. bear upon specific per-

formances. (Appendix B)

d
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Other_f;ctors learned about giftedness include ‘the following:

Giftedness is not an absolute trait of certain persons; some are
observed to have more of certain characteristics than others.

The characteristics of people who contribute to outstanding | .
achievement in‘'one area such as math, may be different from those
outstanding in art. -

A person can be gifted and/or talented in areas in science and/or
math and only average or below average in writing, music or art.
'Accuracy in identifying the gifted and talented is influenced
greatly by chronological age; it is much more difficult to identify
three year olds because of the inconsistencies of behavior, less
exéeriehce and fewer opportunities for them to develop in a shorter

period of time. ‘

-
'

The definition and other distinguishing charigteristics manifested

performance areas of gifted and talented are now described:.’
¢

] f .o
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DEFINITIONS OF GIFTED AND TALENTED : :
el ‘- . '
Federal Definition of Gifted and Talented
1
"Gifted and talented children means children and whenever applicable,

+

youth who are identified at the preschool, elementary orrsecondary level
as posse991ng demonstrated or potential abilities that give evidence of
high performance capability’in areas such as intellectual,.creative{'
specific academic"Qr ieadership ability, or in'the performing and visual

arts, and who by reason thereof require services or activities not or-

~dinarily provided by the school." .

L} . N -
.

Hawaii State Definition of Gifted and Talented

!

. , "Gifted and ta1ented are children and youth whose superior perform-

ance or potential indicates possible giftedness in intéllectual, creative,

or specific academic abilities, leadership capability, psychomotor ability,

or talent in the performing and visual arts.”. :

Giftednegs is the interaction of three basic traits- (1), above
average ability, (2) high creativity ability and (3) high task commitment

which bear upon a specific performace area. Gifted studentg are those

with test pcores and/or performances substantially and consistently above

average who 'algo meet other multiple identification and, selection

criteria. Talented students are those meeting the multiple identification
and aelection criteria'iarcely based on products or performances.
Potential can be determined through analysis of test scores, per formances,

or other means of identification.

1




PERFORMANCE AREAS OF GIFTED AND TALENTED* ’ L :

L)

Intellectual Ability

- Intellectuel.ability refers”td the mental capacity to learn which is
usually measured Sy an intelliéence test. Students who excel in this area
demonstrate mental development aecelerated well beyond the average tofthe'
extent that they can prefit from and should be chalrenged by educationalf
opportunities of a higher level than'normally provided others in their
age group. SOme characteristics which might be manifested by the intel—
lectually gifted are the fqnlowing- ‘ \

1. Scores 95%ile or above on standardized ability test.
A;z. Is AdY&nced in achievement. for age. . |
3. Has quick mastery and recall of facts. “W\\\d
4. Enjoye inteilectual'and complex tasks. . , o
5. Is interested in cause afd effect; has a questioning attitude. v ;
6. Has outatanding abilities in more than -one area.
‘7. Has 'unusually advanced vocabulary for age or level. = .
8. Has a sense of humor.
9. Possesses a large storehouse of information, haa depth of knowledge.
0. ,-Reads a great deal.
11. HAs ready grasp of. underlying principles.
12,  Is a keen and alert observer. ;
13, Can concentrate on a task for extended periods of time.

t
¥

- The purpose of programs in this area is to enable the students to’
inéxease their general inteLiectQ%}_operations at higher or more creative

xl

levele.

*Most of these are from the Renzulli-Hartman Rating Scales.
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Specific Academic Ability

L ¢

Specific academic ability is exhibited by those students wnose :

academic potential or whose academic performance in spedific curricular

areas, such as social studies, mathematics, or 1anguage arts, exceeds that

which is notmalty expectéd aof students according to estahlished norms for

their age/grade level. Some characteristics which might be manifested

by the specific'academioally gifted are the following: L

1.

Scores 95%ile o¥ st@nine 8-9 on academic achikvement test.

1s very'knowledgeable in a particular subject/skill. C v
Becomes absorbed and involved in a particular subject/skill.

Is keen and alert. :

Needs' little external motivation.
Strives tgward perfection“’._v . - \

Is self-critical. "

Is often self-assertive.

Prefers independent work.
Seeks new creative ideas. v
l" ‘

The purpose of proqrame in this area is to enable the students to

increase their academic achievement and‘productiOn.

Creative Ability

Creative ability, a descriptive phrase often used synonymously with

productive thinking, is manifested in those students who consistently

engage in divergent thinking, or conceptualize in abstract terms at high

levels. Such students are generally very insightful, exceptionally

imaginative and original, and excellent problem solvers who are able to

set asgide establiahed conventiona and procedures when appropriate. Some
~characteristice which might be manifested by the creatively gifted and

talented are the following:

l.
2,
b
3.
4q.

Displays a great deal of curiosity. -
Is uninhibited in expression of opinion.x

‘Generates a large number'of ideas or solutions.

Is tolerant wiﬁ: ambiguities.
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-5, -»Improvisee and accepte\diSorder with imagination. “
6. ' 1Is keenly observant and sensitive to beautp. : - ‘
7. '1s innovative,
8. Criticizes constructively.- T T
‘ 9. Is a high risk taker. : ; ‘ ,
10.  Dfsp1ay9 a sense of hunor. ' ~

‘The purpose of programs in this area is to enable the students

to

develop and‘demonstrate‘their creatiVity.

Leadership Ability
k Leadership ability is evident in those students who manifest a

natural propensity to assume leadership roles in group activities. Their ‘ -

ability to organize and promote such activities is generally recognized ,
and accepted by their peers, who legitimatize their role as leaders. Some

characteristics which might be manifested by the gifted. and talented with’

leadership abilities are the following:

1. Carries responsibilities well. ‘

2, 1s self-confident. : '

3. 18 well liked by peers.

4.~ Is cooperative. . | e

5. - Expreesee self well. it

6. Adapts readily to new situations. - ,
7., 18 sociable. . ‘ o ‘ 1
8/ Tends to dominate others.

-9, Participates in most social and/or athleticractivities.

10. fe;eeneitive to needs and feelings of others.

li;' Has a desire to help other95 "'_Y o ) ; .

The purpose of programs in this area is to enable students to

develop and demonstrate responsible leadership.




- - . ,

Visual/Performinq Arts Talents/Ability ; - ' ‘

! GiE}s and talents 1n the performinq and visual arts are in reference '

.to students who, as compared to their age-mates, demonstrate exceptional.
skill or potential .in areas such as art, dance, music, drama, o;éiheech. ]
Some characteristics which might be manifested by the'gifted and talented . -‘;
in the visual and performing arts are the following:
1. 1s outstanding in expressive or performing arts (art, crafts, music,

.drama, speech, movement, film). ' |
2, ﬂas received some regognition for his/her ability. '
3. Has sustained interest. ) ' . L N
4. Has large fund of information in area. o ' .
5 Has high standards.‘ , | | —
6. Is critical of own work. l
7. '1Is a keen observer.
8. Eagerly participates in activities. . ‘ R
9. 1Is creative. ‘ )
10. Willingly tries different media and/or techniques. ’ O

The purpose of programs in this area is to enable students to develbp
their talents in the artistic and performiﬁq arts.
pPsychomotor Ability

Psychomotor ability is aptitude displayed through body movements,
with demonstrated high ability oraattainment‘in eitﬁer gross or fine .
manipulative activities. It may manifest itself in areas such as gymnas-
tics, dance, crafts, or through manual dexterity in an individualized

[}
t

activity such as sculpturing, and fine mechanical skills. Some charac-

teriatics manifested by the gifted and talented in the psychomotor areas

are the following: - ‘ o

1. Handles body with'outstandinq‘coordination, ease, and poise for age
or level. |

-

2. Excels in endurance, strength, movement and rhythm,

. .\3.':' . Is highly competitive.

.. 4. Enjoys machines, tools, motors. . ' \Az)
R ) .- ~ } "“ . - " . ’ . o } . ‘ v \‘ ;

[
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5.

7.

.8,
9.

10.

- Has outstanding perqaption of spatial’reiationshigs,
“Enjoys a wide variety of activities. . ’ .

. . ' o

Id

Is'well-disciplined“forfpraéticing at length. “ s
Explains rules-and plans clearly. ‘ o ‘
). -

Strives for improved performances. : T

" Is anxious to use special abiliéigs. i X T

. . . b ] ‘ v . ‘N

‘The purpose of”ptogramgvin this area is to ‘enable studénts to @evélop

) special psychomotor talents andAskills._

&
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In general glfted and talented students have.. some common character- -

istlcs. Accordlng to May V. Seagoe, some of these characterlstlcs and

concomltant problems are as follows-’

v Character1st1cs

1. Keen power of observatlon,._

"+

-. naive recept1v1ty, sense of -
- the slgnlflcant- w1111ngness

ito examlne_the unusuala

2. Power of abstraction, con-

. ceptualization, sYnthes;s{:‘
interest in'inductive learn-'
ing and problem solving;
p1easurerin inteliectnal

sl act1V1ty._; h

3.' Interest 1n cause—effect re-
1atlons, ab111ty to 'see re1a—:
tlonshlps; 1nterest.1n Apply-
1ng concepts, love of truth.

4. L1k1ng for structure and order,

1iking for conslstency‘aas in

vaihe systems, number systems,

clocks, ca1endars, . e

5. ;;Retentiveness.~ ’

. t

W -
y

é., Verbal proficiency; large vo- =
cabulary; facility.in expression; -
interest 1n read1ng, breadth of

o 1nformatlon 1n advanced areas.

' GENERAL CHARACTERISTICS. &

Possible gullibility.

- direction;

the i.;logica%. .

’ somet1mes conf11ct1ng
Dislike for routine and
arill, . -

Need.for specialized read- *

. ing early.

30

Concomitant Problems

te

Occasional resistance to
: o VAR
rejection or -

remission'of'detai;.

bif iculty in accepting

" -
L]

a

Lo

Inventlon of own systems, S

%,

) w .
<

- .

4
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Characteristics'

¥

Questlonlng attltude, intellec-

,tual cur1051ty, 1nqulslt1ve

intrinsic motivation.

Power of critical thinking;

]
[

. skepticism, evaluative test-

’ all else.

(O

" work;

. i " L~
ing; self-criticism and

‘self-checklng.

Creativeness and 1nvent1ve-
ness; 11k1ng for new ways of

doihgcthings; interest in

_creatlng, braznstormlng, free—

'wheellng.

Power of concentratlon, 1n—
tense attentlon that excludes.

long attentlon span

,Per51stent, goal-dlrected

behavior.

SensitiVity; intuitiveness}
empathy for others; need for
eﬁptional suppoft.énd a sym;
pathetic at;itude.

High energy, alerﬁnéss, eager-_
ness; pefiods of‘intense vol-
‘untary effort breceding i;-. ‘
vention. ‘ '
Iﬁdepéndence in work and study;
preférenpe %or individualized
self—xéiiant. .
Versatility aﬁd virtuosity;
diversity of intefesté and
abflitig§7 many hdbbiés;"

Concomitant Problems

7.

10.

11.

12.

13.

14.

- 15.

Need for early home or

schooi.stimulationh

- Critical attitude toward

others; discouragement

from self-criticism. o

Rejection of the known;

need to invent for oneself.
N 4 1

~ N

!
'

Resistance to interruption.

- &

. Stubbornness.

Need for success and recog-
nition; sensitivity,to crit-
icism;. vulnerability to

peer group rejection.

‘Frustration with.inactivity

and absence of progress.
: : A

s &
Need fo; freedom of move-

.

ment and action.-
. .

Need for flexibility and

1nd1v1duallzatlon, need

for help in exploging




IIText Provided by ERIC
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Characteristics

prqfidiency in art forms such
as:music and drawing.

W

'
P .

Friendliness and outgoingness.. -

¢

Concomitant Problems

v ¢

and developing interests;

need to build basic com-|
petencies in major interests.

Need for peer g:oﬁp rela-
tions in many types of '
groups;‘problems‘in;deVeiop-

ing social leaderéhip.

v
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ADDITIONAL CONSIDERATIONS FOR GIFTED AND TALENTED LEARNERS

] -

.The Underachieving Gifted and Talented .
) We ignore or overlook many gifted and talented students who are ca-'’
pable of functioning two to four levels above grade placement but ‘are -
-achieving so far below their potential and even grade placement that they :
are serzonaly retarded in performance. From teet scores,and other measures,
‘there is found a.gfeat discrepancy between aptitnde and achievement. )
' Underachievement among gifted students is a more serious problem than
" moSt’educators fealize., The U.S. office of Education estimates that approx-
imately one~half of all males of above average ability are unde:achievers
compared with one-fourth of all females. However, the gxfted female under- )
' |: ach1evere-become more evident beginning at grade six: L ’
R Special needs of gifted 'and talented underachievers' may ificlude:
1. Improved self-image.." o ‘

.

2. Remedial instruction.:@ = . R .

-'3.,“ . New experiences for mot:.vat;on. . | . - . .
Wh;tmore has found that the following characteristics may be regarded

as "keys" to the discovery of giftedness in underachievers.

‘1. . Superiority in comprehension and retention of concepts even though L
student does not master or complete work.

2. Vitalitv of imagination. .

.3. An exceptlonally large repertolre of facts.

4. 'Superior oral expression. ' . N

’ 5.. Acute sensitivity and perceptions. A

6. Persistent dissatisfaction With work accomplished.

-

7. Wide range of- interests.

~

8, Initiative in pursuing self-selected projects.
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Causes of Underachievement

' There are several kinds of underachievers and more than one cause

is usually respons1ble for a child's problem: .

IR

'

l.

-

Physlologlcal ) '. . |

There may be impaired hearing, poor vision, specific health
» problem, physical disability and specific learning digability. Un-
d1scovered physiological factors account for a certa1n number of |
»underachlevers and can usually be. treated successfully once noticed,.

However, because we. tend to. lnterpret such conditions as ev1dence of

retardation, we often overlook gifted underachievers of this type. N

2. Sociological | » IR | 1
Education may be devalued in the neighborhood or culture, in the _
child's circle of friends, and by the child's parents. Home conditions
' may be disruptive instead of supportive of education. ‘ )
3. | Pedagoglcal ‘ ' '
' There may be a lack of 1ntellectua1 stimulation which results in con-

flict of priorities, 1neffect1ve teaehlng methods, poor teacher/pupil

relationships and unfavorable classroom conditions.
4, Emotional ‘ ' S

There may be hostility toward parents and'other authority figures.

‘Both over-involved and under-involved: parents unknowingly foster un--

'5’derach1evement by being perfectlonlstlc ‘or 1nd1fferent.

~

p bossible Ways to Heip.Gifted Underachievers Include:

1. Placement in a giftedtand talented program.

‘2. Spec1al guldance to develop pos1t1ve selﬁaconcepts.

3. Use of films "and f11mstr1ps/tapes.

4, F1rst-hand experiences. : - .

5. Adjustment of assignments and teaching ‘methods to individual 1nterests,
abilities, and goals.

6. Téacher/pupll planning sessions of work to be covered .

Special opportunlty class for underachievers .of mixed ages with

s i

simllar problems.
Tutorlng by’ w1L11ng and able senior citizens who can provide warmth

and understandlng.

31
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10.

11,

: 12'

_ of ;he educational programs throughout the school yeers K-12 is also needed
to sustain the motiyation and positive attitudes engendered. . -

‘ Instructkon in how to learn (how to concentrate, to remember, to .,A,
_understand and follow directions, to use keywoxd etc.),
13.

Group therapy with a warm, understanding counseler or. teacher.

Team approach to working with ﬁndefachievers.

K

Use of grades”and tests only as measures of progress.

‘Instruction in problem solving techniques and inquiry method.

-

t

garly identification of underachievers is essential, but modification

-’l o , . ’ .1426..




The Handicapped Gifted and Talented L . "

Gifted and talented programs are also needed by those persons of

4 outstanding ability or potential who are capable of high performance .
despite their handicaps such as visual, hearing or orthopedic impairmentsm
emotional disturbances or learning disabilities., L ‘

» Some prominent examples include Helen Keller (blind deaf and mute), ' .
Leonardo da Vinci (learning disabled), Franklin D. Roosevelt (orthopedi-
»cally handicapped), and rock star Stevie Wonder (blind).’ -1'1 )
| It is estimated that there may be 300, 000. school age children in the

"United States. The needs of these students cannot be met” by  the regular

school: program. - Some.adjustments which can be made'for them to express I

! L

‘themselves are: - .- " ‘ _ ' :

1.

support.

1. Use of typewriter or tape recorder. ‘
2. Use of volunteer r§aders for braille or talking books.
3.  Use of volunteer writers. . .
4. Use of overhead projector. . , ' |
‘5. Grades based on perﬁormance rather than time. ] L
6. Allowance for rest. , '
7. Opportunities for affectiveldevelopment,and interaction with
_non-handicapped. .“
é. Encouragement of partners that ‘are non-handicapped. ‘
Some ways to help the handicapped gifted and talented include; .
, 1.  .Challenging activities suited to their abilities. | ‘
PR Opportunities for self-expression of feelings, attitudes, ftustrations.
"3, Encouragement in the arts.
.4. ‘Extra time for assimilation and completion of work. .
5., Many sensory experiences. o, M
6.

Emphasis on developing independence.

'

Needed are better methods for identification; development of social

~ programs with appropriate curricula and materials; more research and more

Some spocial identification measures which can be used include:
Biographical “information from a Wide - variety of persons who know the

student. ’ ,

7dd




Behavorial checklists. ' .

Play observations for peer relating abilities, leadership qualities

+

and creativity.

Peer-evaluation. : ’ ) B

- .

!

. ’ 1 ;
Other possible ways to determine potentialeare:

Torrance Tests of Creative Thinking. ‘ ) ;
Thinking Creatively with Sounds and Images. ' ‘ ¢
CheGklist of Creative Positives. '

1

3 Al

,Compafison of those who are disabled with others of their own gdb-

group. , -
Weighting more heavily those characteristics-which allow a disabled
individual to:compensate for his/her disability, e.g., visual

~ perception for the deaf.

] ‘ ! ) R
Sections ?f Wechsler»;ntelligence Scale, e.g., Verpal Scale for .Blind.




Disadvant;ged Gifted and Talented

“t

1.
2,
3.

1.
2.
3.
4.

10.

-In recent years, focus has been on the means for identifying and. pro-

"viding for the ‘gifted youth who are disadyantaged economically or culturally.

Passow believes that teachers need to have a better understanding of -

these students and then provide the proper match between their abilities,
‘ needs and curriculum activities. Gowan believes that the following are

also necessary for effective intervention:

Individual guidance to change self-concept. A
Group guidance with® suitable "model figures." . <
Remedial skills taught.

I ' . .

Witt designed a successful three-year program for Black' children
grades two through four which incorporated the following major elements:

Clearly structured but flexible.
Opportunities to be rewarded for solving problems.
Viewed by all in a positive light. . ‘

" Tangible with activities conducted in the home.

Sufficient number of competent adults in charge.
Controls continued indefinitely, '

Exciting people from inner and non-inner city involved.
Learning experiences designed so that percéptual-motor experiences
precede, accompany and follow cognitive growth. o
Intimately coordinated by a director expert in individual. group and
ccmmunity dynamics.v ' .

Support, control and involvement of the children's families, parents
arid siblings provided. ..

Much else is needed, however, before unrecognized potential can be -

qﬁakaned. Children need the basics: love, truth, beauty, ‘justice and
purpose. It ‘takes time, energy, imagination, hard work and money.

v

?




,Identification

To deal with the issue of middle—class, mainstream basis of measure- .
ment instruments, there have been bseveral measurements for.compensation,
"cultural-loading” or "creative positives" (Curry, 1980):

1. . SOMPA (Mercer), Systém of Multi-cultural, Pluralistic Assessment .

(Points given to compensate) , Psychological Corporation..'
2. ABDA (Bruch), Abbreviated Binet for the Disadvantéged (Modify to

strengthen weaknessess).
3. Structure of Intellect, (Meeker), (Skills Approach). o

4. Creative Positives, (Torranpé). (Sub-group Values).

5. Stallings Environmentally Based.Screen, (SEBS).

Some characteristics of the Gifted Disadvantaged are:

LeArning Style (Reismann 1962) " _ \

l. Physical not veérbal.

2. Content-centered not form-centered. £ -

N

3.7 "Externally oriented not introspective.

e

‘4. - Problem-centered not abstract-centered. ' ‘
5. Inductive not deductive.

6. Spatial not temporal.

7. Slow and patient not quick and facile.

[y

Strength (Torrance 1962)
l. High non-verbal fluency and originality.

2. High creative productivity in small groups.

3. Adept at visual art expression.
4. Highly creative in movement, dance and physical activity. f
5 Highly motivated by games, music, sports, humor, concrete ijects

.and language rich in imagery. _ : i




The Culturally Ddfferent Gifted and Talented

Those who are American Indian/Alaskan NatiVe, Asian/Pacific Islanders;
Black, and Hispanic are generally considered té be eulturally different
because their behavior patterns and responses are atypical from the domi-
nant culture (U.S. white middle class). They are often penalized when

assessed by instruments and measures normed on the daminant cultufe.

Cautions therefore should be' taken regarding the use of eelection criteria

and meaaurements which may be culturally biased or discriminatory against
a limited-English proficient student. '
Often the behavior of these culturally different students’ is mig-

I

interpreted. What iB'feally boredom or dissatisfaction may be interpreted
as anti-intellectual’ or disruptive, aggressive and impuleive behavior.
However, the Asian Americans who are natives of ﬁawaii are included
in the dominant culture and should not be considered culturally different
unless there is a conflict and access to the dominant ¢ulture is restrict-
ed (e g., immigrants) ) - o e
The most recent trend is ‘to accept the pluralistic nature of our

gociety. Some guiding principles by Torrance (1977) that now seem to be

« 1

import;nt are:

1. Differences are not necessarily deficits. ,

2. Creativeness should always be one of the crIterie.

3. A variety of kinds oflgiftedness should be considered in both the
discovery and nurturing process.

4. The particular strengths ef the culturally different should be used
in designing the content of the curriculum and in making decisione

- . regarding methods of instruction. ~’ S "

5. There should-be careful avoidance of unreasonable financial demands.

6. Learning activities, administrative procedures, and classroom nanage-
ment practices should be so planned and executed ae to hedp them‘to '
cope with and grow out of their feelinge of alienation.

7. There should be heavy reliance on learning and working in teame or

small groups.
8. There should be eponeors who cen encourage and protect their rights.

9. There should be communication and awareness programs for parents and
N Co
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1

1.

5.
T 6.

1.

2.

.Chicago Non-Verbal Examination, 1963, (Age 6 to adult),

the community. R " ’ o ‘

Specialized measures should be developed especially in consideration

of the, language barriers. Some of these resources~4nglude-'
l” System of Multi-Cultural Pluralistic Agpessment (SOMPA)

Contpct: K -~ Dr. Jane Mercer
- Department of Sociology
& - ' University of California
’ Riverside, CA 92502

. L4

Abbreviated Binet-WISC R.

Contact: , - pr. Catherine Bruch o . ““;,
. Department of Educational Psychology
o University of Georgia . -

Athens, GA 30602

Some tests that may be used are:

Artl‘mr Q‘oint Scale of Performance 'I‘ests Form I and II, 1947

(4.5 to adult), Stoelting Company. . i ' ' ’
Psychblogica’l Corporation. ’ ’ : .,
IPAT Culture Fair Intelligence Test: Scales I, fI, III, 1963
Gr. 9-12)u Ingtitute for Personality ané Ability Testing.

Raven's Progressive Matrices«Test,. 1947 (Psychological Corporation).

~ Test of General Ability, 1960 (Gr. 9-12), SRA.

!

Torrance Tests of Creative Thinking (K-adult), 25 Different Languages,
Personnel Press.l
, ' ‘ - ;

Inventories»andvquestionnaires\deyeloped are:

" Alpha’Biographical Inventory

Institute for Behavioral Reseagcn in Creativity

- ' ~ University of Utah

Salt Lake City, UT 84112
Relevant Aspects of Potential (RAP) - ' ’ Y,

) RAP Researchers
+  Sandy Lane ™ . ‘
Marlborough, CT 06244 , ‘-
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Behavioral Identification of Giftedness Questionnaire (BIG)

Western:thavioral'Science Institute |
v 1150 silverado, La Jolla, CA: 92037

‘ ’
' LS

' . .-
t A

stallings ani;onmentally-Baséd-Scréen'(SEBS);

Ly

’ : Dr. Clifford Stalleys ' ,
' .~ U. S. International University
10455 Pomerado Road
San Diego, CA 92131 }
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'To help prepar&'the gjfted and'talented for fesponslble and productive)
o roles in our democratlc soc1ety, we need to help them to develop rea11st1c

. ana‘healthy %elf-concepts.a They should be 1ntellectually alive, creat1vely
capable and 1ndependent llfe-learners who also have the capac1ty to be com-
passlonate human belngs. There should be provlslon for many opportunitles
‘for them to strlve for exceflence -and meet or go beyond the greatest ex- _l

pectatlons and highest performance levels of the,department foundatlon

program‘objectlves. N

l. ~ Develop bas1c skllls for - learnlng .and effectlve commun;catlon w1th

o others.v o

2. Develop pos1t1ve self-concept.

'3,' ‘Develop dec1s§>N-mak1ng and problem-solvlng skllls.

\h._. Develop 1ndependence in learnlng..

e

. 5. Develop physical and emotional health.

6. Recognize and pursue career- development as an 1ntegral part of

personal growth and development.

7,f Develop a cont1nually'grow1ng phllosophy that’ reflects,responslblllty

to self as ‘well as to others.:

8. Develop creatlve potent1a1 and aesthetic sens1t1v1ty.,

,«

A chart developed by the Leeward District shows the relatlonshlp

between the state s foundatlon program objectlves and gifted and talented

program, teaqher and learner goals.

Kl

v

'GOALS FOR GIFTED AND TALENTED STUDENTS

>

.’
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FOUNDATION =

~ '~ "RELATIONSHIP BETWEEN THE 'STATE'S

-t

AND GIFTED/TALENTED PROGRAM

Sy
o " L. &

> 'PROGRAM OBJECTIVES, DOE

Develop positive self-.
. concept. - :
.Develop physical and ,

emotional health.

1

GIFTED/TALENTED

. PROGRAM GOALS .

The student will-be helped
to accept, become ‘aware of
and understand the unique
characteristics which contri
bute to his/her belng glfted
talented.

- to- self as well as others.

. career development as an -

. growth development..

_aesthetic sensitivity.

. for learnlng and

d_Recognlze and pursue ca-

Dévelop. a continually - .
growing philosophy that
reflects ‘responsibility -

Receognize and pursue
1ntegral part of personal

Develop a continually
growing ‘philosophy that
teflects a responsibility
for self and others.

Develop ‘creative and

w
’

' .

. The student will be provided

with opportunities to inter-
relate and commuriicate with =
individuals like/unlike him=
self/herself and to share
his unique talents and pro-
ducts with them.

The student will be helped
to becomeé a produttive in-
dividual while developing
responsibility for self and
‘so¢iéty commensurate with
his giftedness. b
.. - ) ' \‘

The student will be pro-
vided with opportunltles

to crlate ideas and/or .
products as, a result of in-

teraction w1th hls/her
env1ronment.

Develop basic skills

effective communi-
cation'with, others. .

reer development.

[ '

‘6 »
" ScHOOL
PROGRAM FOCI
. |serr concepr 2.
¢ ﬁ-—----_q-- o
RELATIONsHIP | gof 7.
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1
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LEARNING |
,% 7.
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CREATIVE 8.
THINKING | .. |
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SELF DIRECTED 1.
LEARNING - ,
21 .
= l % 4 4‘.
B Y
.1 %:n 6.
! ]

Develop basic skills

for learnlng and
effectiye communlcatlon.

The 'student will be pro-

Develop decision-making
and problem solving
skills. '

Develop 1ndependences

in- learnlng.,
Recognize and pursue

'career development. .

vided with opportunltles
to operate at higher
levels of thinking utilizing}.\

advanced or accel-~y .
eratea.content f?r certain
sustalned periods of tlme.
—
The students will be given
opportunities to select
strategles for making use
of learnlng resources  ,
and perform these Strate-’
gies skillfully and with
initiative.

¢

38‘42" |




FOUNDATION PROGRAM OBJECTIVES
TEACHER, AND LEARNER GOALS

‘.

" TEACHER GOALS

LEARNER GOALS

—

e ——

3

The teacher will consciously create a
learning environment where the gifted
student can appreciate the feeling of -
he/she experiences.

. to recognize ‘and deal with his/ -
, her feelings about being identi-

The student will develop a better
understandlng of._him/herself and

fied ds gifted or potentially
gifted. » '

The teacher will encourage the studeqt
*to interact fréely with his peers as
well as adults and provide opportuni-
ties for the development of honest agg
dlrect communication.

" individuals Yike hirisél¥/her-

The student will feiate with

self and to share his unique:
talents and products.with

them. ' o

The teacher will assist the student
in becoming a compa551onate, respon-
sible and self- actualizing individual
by developing hls/her ability to re- .
cognize, internalize, and utilize hls
potentlal :

-

H

The teacher Wlll establish a challeng-
ing environment where curiosity, imag-
, ihation, exploration and excitement

can occur by providing opportunities
for reflectlve, ctltlcal, intuitive

The teacher will provide differentiated
learnlng act1vit1es where higher
thought ‘processess can- occur in accel-
erated content and the e ploratlon of.
‘cross-dlsc1p11nary 1ssues/themes.

[

The teacher will organize the program
around unit topics,-projects, interests
or study themes and provide opportu-
nities for exploratory, self-directed,
conceptual and research experlences.

" The student will become a pro-

,1ssues/themes.

ductive individual developing
responsibility forgself and
others comeneura&iith his/ |
her giftedness§ ' .

The students will create novel
ideas or products as a result: ‘of
interaction between 1nd1v1dual
and his/her env1ronment. The

student . w1ll engage in fluent,
€%exkble; ériginal "afd“elabdrative

The student will demonstrate_
advanced levels of thinking that
can'occur. in accelerated content
and cross-dlsc1p11nary study ofv

)

The student: will demonstrate
independent learning skil?s and
self-dlrectedness in planhing,
and carrylng out investigative
projects using a variety of
learning resources. -~

1
'
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. . than the traditional classroom operation,

' RATIONALE FOR PROGRAMS FOR GIFTED AND TALENTED o

) » N LI . ‘.

o : . . R [—
T o

s' . '

[}

4he following responses hy Sandra Kaplan, (1975) to some commonly

-
asked questions provide a rationale for Programs for gifted and talented.
N\

programs for the gifted and talented reinforce the segregation- of '
students?

- The definition of gifted and/or talented naturally segregates

these children from: others. Isolation, as differentiated in mean-‘.f

“ﬁng from segregation, is not the aim of a program ‘for these pupils.

Segregation is the program s goal only as it applies to the separate~
ness of learning experiences from the general curriculum but not as
it applies to the separation of children from children. The segre-

. gation of the gifted and talented for various pPurposes at various

. times can promote'‘the use of techniques and terials which enhance

. the quality of education for all children. - <"

-

Why doesn‘t individualized instruction abolish the need for separate
' programs for the. gifted and talented? o

»2.'

Individualized instruction is a term which has become'misused and

misinterpreted. It can be identified as a method' of teaching or as

- L 'an drganizatiopal pattern .for *teaching._ Reghrdless"S‘“f i¥s definition, ;_7 e

b

individualized instruction implies the need to provide for individual
differences within the context of a given administrative arrangement.
In,its purest form, individualized instruction should provide a sepa-
rate educational program for every child.‘ Even though_ individualized'
instruction accommodates thq gifted and talented to a greater degree

it cannot rgplacegseparate
programs which expose the students to learnings that exist beyond the ,
confines of even,the best 1ndividually instructed classroom. The idea

3
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_Will‘overemphasizing the gifted and talented through a special pro-

.gram create an elitist populatlon? ' ‘» ' | o

" of their school time intefacting with other students, the proba-

. ship to other programs, it presents a faulty picture of both its .
. for their'participation and where Opportun1t1es are created for them

‘relate more successfully and are well rece1ved by others.

" good for all children?

'educatlonal experiences, to a greater or lesser degree as it relates

: talented some special attention. A program tailored to the gifted ‘

that one type of provision WIll satisfy the needs of these i:fted

i

students is unacceptable.

-

i

In programs where the g1fted and talented spend some portlon -

bility of ‘their becomlng an ellte grouR is m1n1m17ed. If the . .
students perceive part1c1pat10n as a reward for the1r 1ntelllgence |
and 1f attendance promotes status by v1rtue of the design and offer-
1ngs of the program, then the student cannot be held responsible for
flauntlng or misrepresenting the group to wh1ch he belongs. Like-

wise, where the gifted and talentéd pﬂcgram is not seen in relation-
purpose and its part1c1pants. When students understand the- reason

to share outcomes from the program, research has shown that they.

t ] . ) : . -

: _, ,
Is it correct to say that what is ‘good for the gifted and talented is

The premise that g1fted and talented children are Stlll chlldren .
does not méan that they are llke all other chlldren. Recognltlon of
their capacity and potential fer learnlng characterlzes them as de-~ -
v1at1ng from the norm. The argument,that all' chlldren should have the

3

to their ability to learn~ lB one which’ ‘at least gives ‘the qifted and o

and -talented but applied to the: average causes frustrations and fall- 4;
ure for the average; conversely, a program designed for the average

and' made ava;lable to the gifted and talented restricts self ful-.

fillment for the gifted and talented and can also cause frustratlon
and faxlure for the gifted! " Lo ) o )




6.

woul no need to offer a special program for the gifted and
. : y)

~ include appropriation for gifted and talented programs .as part of

- Is-it trye that if classroom teachers were doing'their job, there "

ta ented? . N . ' ! ) ) . ‘ . .

!

In most situations, the classroom” teacher lacks the specialized '

preparation needed to work with the gifted and talented. The class- -

room teacher with a heterogéneous population can only be expected to :
find alternatives for the gifted and talented and to ‘gquide them to—

. ward these alternatives. The teacher is mot a failure because he/ehe

realizes his/her inadequacies and 1nability to be all th1ngs to

. children. P ‘ , ‘ . EI

5 '
'
t

Should'the offerings to gifted and talented be commensurate with o
what is offered to the students in other special education programs?

Research indicates the predominance fof fiscal and professional

FBupport for programs for the handicapped without the same degree of

support for programs for the gifted and talented. Equality of need
for all'special programs must be stressed without mandating equality
of the type or. scope'of the program.| The cliché that gifted are not
handicapped is 1ncorrect, for the lack of educational .means for the
gifted and talented results in handicapping ‘their potential.’ The
amount of attention and acceptance given to “special education“ must

Vo I

the same title.* - '

C e A

! . toa

[N ¢

-

*\To date, ‘legal definition of handicapped does not include giited

and talented. ‘ e _ ' ' -




‘ « *.. . PROGRAM PROTOTYPES * - N\ ' .

. . " . .
e .

Program prototypes are organizational patterns established for the
learhing environments that best acconmwdate the needs of the gifted and
talented. Selection of .a prototype : is based on the degree to which it -
fits into the school setting and to which it matches the objectives de-
veloped for the gifted and talented program, No one prototype will do
everything and therefore 'a program can be'a.composite of several proto- ' .
types which combine and adapt what is ideal with what‘is prdactical and -

feasible. : S ' :

s
¢

’ The basis for developing any program prototype is found in using- L
some. form of enrichment, , acceleration and guidance. Appen-
dix C .shows hos\tﬂe;gz::p:zzanized as prototypes. ‘ '
A. Prototxges Using Aoce;e;gt;gn, gn;;ghmgn; and cGuidance. . '

Acceleration: Acceleration are those means for providing students

with instruction in a given area or subject at a’

' .more advanced level. Careful assessment of ihe.
student is required befqre placement is made . Not
only should there be dotumentation that the student
has met the competencies or performance expectations

- of the grade or ‘course, but the student and parents.
should be counseled regarding the social-emotional
aspects and the physical stamina expected at the ad-

vanced level. Advantages and disadvantages, if any,

) should be presented before placement.

The main purpose'for advancing or accelerating students is to
place them with a group at their level in order that they may be‘more
adequately challenged and stimulated However, there are some with

special needs for counseling and special activities. To minimize




’

risks, the following should be validated for each student:
1. Mental ability estimated in the'upper five percent.
‘2.. High academic achievement in all skill areas and in the upper
7 five percent. ’ '
3. School grades at "B" level or higher.-
4. Social and emotional maturity at “"normal" or higher levels. Y
5. Stature, health and physical characteristics at average or higher
levele of performance.‘ ‘ : .
Personal commitment aa shown by initiative, work habits, self-
direction, and perq%stence in completion of tasks.
Parent involvement as shown by attendance of parents at con-

ferences and neetinge.
Enrichment:

Enrichment is an§ educational procedure heyond the usual ones
for the subject or grade which doés not accelerate the student's
"placement in the grade. 1In these nodels,_there should .be oppor-

~ tunities for students to learn at more advanced, mature and
creative levels. Enrichment can be experiences which replace,
supplement or extend learningé vertically or horizontally. Stu-
dents learn much more in'depth and breadth. The experiences

. should respond to their epeéific'gifted and talented character-f
istics.

¥

N i

These alternative learning environments and/or experiehces
should differ in the approach or method of group;ggggtydentq:
by the type, number, ages of students, the scheduling and/or

SN iy T

purposee for. lessons, location and facility for leeeon, and the
tyre and number of teachere in and out of the school site.

| o ‘, )

Guidancez I '
Also underlying any program protOtype are experiences which help '
to promote the etudente' better understanding of themselves and

‘others and their opportunities for careers through individual ‘and

group conferences,'meetings, and couneeling sessions.

! 45 -
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Guidelines for Selecting the Program Pro totype.
According to S. Kaplan, selecting the most appropriate program

prototype will be easier if some common factors are acknowledged
1.

2.

 gifted but highly motivated.

program for gifted "and talented does not always, nor will
it ever, meet all the needs of the student it serves.
There may be students in the program that may not “really“ be
There may be a gap for the gifted who Sperd part of their time ' _i L {
in the regular -school program. ’ »
Whether a gifted program should remediate or enhance the student's

- abilities should be resolved on an individual basis rather than

as a total program. .

Gifted students are studente first and gifted second. ‘

The need foL money, time and personnel to facilitate thé needs
of the 'gifted is always preseiit. .

Factors that will influence choice(s) are; the target group, P
size and geography of school, resources, scheduling, and eequential

development. X -

ey
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€. Guidelines for DeveIoping a Prototype

<

SOme guidelines for developing a program prototype)as presented by

t
-

S. Kaplan include-

t v bl
¥

1. Flexibility of prodrsm * +.+ . + 850 students can:
. a. regulate their own’ attendance according to self-determined ‘
~ needs and interests,
'b. schedule their own learning time:

have experiences~with large and small group dynamics.

. -

work independently. U
have individual contact with peers, teachers. and mentors to

- develop interpersonal relationships. - '

Accessibility to.unique and multiple resources « o « « » 80 students

cans
a. make use of adjunct facilities within the community.
. b. develbp research skills. '
" utilize the environment for firsgt-hand experiences and real-life

ool

learnings. " _ e _
be exposed to new and different careers, technologv,'and opinions.
make ‘useé of experts and professionals in various fields.

practice a variety of learning strategies.

Provisions for feedback and knowledge of progress . . . . . 80 students

'
)

can: .
share and e*change ideas with their peers as a means of intellectual
stimulation and self-deVelopment. .
develop and practice dialogue and discussion skills,

80 -the program/students can be continuously examined for improve-
ment.. - !

Attending to individual needgs . . . . . 80 students cani
-a. pace and select their own learning experiences through indiviéual-

ized instruction, independent study, or an ungreded program.
.b.v have,timejto pursue and mastey learning\to their own satisfaction,

46 OU




- ‘ STEPS FOR PROGRAM PLANNING

o ,
»

Writing long range and short range plans are neceesarﬁ steps before 2
implementing any program. . App ication of the Foundation Program Assess-
ment and Improvement System (FPAIS) would be helpful. ' )
A. long Range Plan: | | . . - o
A long range plan should reflect how the school or district will
provide a system for an ideal comprehensive program for gifted and
-talented, including the intellectual, creative,‘specific acadenic .

B , abilities, leadership, psychomotor and the performing and visual

arts in a span of three to five years. It shguld be tpilored to meet »:

the needs of the school or’ district. The school plan should also . -

mesh with the district/state plans for continuity, consistency, and

' articulation. The time, thinking and energy spent in planning by

the administrators and key personnel will make tne difference whether

a program will be implemented or not. o b . |
The plan can be written by ‘the principal with the cooperation of '

the faculty, local school and community council and the assistance

t “ }

U from. the district and state offices. T

A clear definition and position statement are needed. The goals;
objectives, enabling activities, persons responsible and target dates
also tieed to be planned fqgwidentification, program and curriculum

development, in-service and evaluation.. See Appendix D for sample

:format.




B.

Short Range Plan: - . o

8 lation as to the

A short range plan should specifically show how in reality the
school or dietrict will begin to meet some of the objectives within
a span of one to three years. To eneure sucagess, it is recommended
that the school program begin on a small scale with' a competent and
enthueiaetic teacher,adequate materials and equipqent’and a pleaeant'
environment. » ' ‘ : ,

For the short range plan; the echqpl and dietrict are advised to
do the following in writing:

l. Needs Aeeeesm@.tx’nt"t

x

etimated numbers of students in the different
categories to be served in various optione, including'thoee

Assess the n:ede of the school, dietrict, and target popu- :

. special populatiqne such as the bi~lingual, disadvantaged, and
handicapped. Assessment can be made by reviewing test scores
such a8 Stanford Achievement Test Stanine 9, and teacher, parent,

1

-

‘and student surveys.

2. Program Goal and Objectives: . _ ,
a. * Describe the philosophy in a position etatementwqyg'v‘ . ,,;‘,wf
b. Define the‘goal with neeeurable objectives and the evaluetion<>

procedures in accordance with them,

3. Program Design:
" a. 'Set up the identification and selection criteria in con-~

gonance with the district and state guidelines. '

b. Determine the program option(s) and the curriculum framework.

‘c. _ Determine the special arrangements for space and faciiity. :"

d; Determine the numbers of students- at grade level(a) or,
couree(e) for category or categories.

“Eﬂ Determine the staff (teachers) qualified; interésted and .

needed. ‘ ) v
£. Determine the channels of communication among teachers,
 parents and students; and coordination.with the library and
) counselor. ‘ . ‘
g.. Determine the time needed for program delivery to students,
for planning, preparation and‘in-eervicing and for schedule

48




t
-t

development with the faculty;
h. ~ Determine the materisls, resources and equipment needed.
R Detefmine the budget and expenditure plan.

-

I
4

Program Evaiuetion.

t
‘

Define the evaluatijn procedures to meet the objectives. )

)
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GUIDELINES FOR PROGRAM IMPLEMENTATION

S
After determining the program protbtype(e);to be initiated for
the studente, the following comnonente can eerve as guidelines for

‘effective implementation. The program design ehould include: v

l.: Written long (3-5 years) and’ short (1-3 years) range 91Ane with goale
s —and objectivee. - o |
2, An opportunity for the tota1 echool populaion to be considered on the
: basis of a ecreening,»teeting, selecting and placement system.
3. Activities, experiences and administrative atrangements that are
| different from thoee provided in the regular school curriculum.
Differentiated curriculum to denote ooutent, process and producte at

more advanced, complex and creative levele.!

Inetructional strategies to medt the varied learning stylee of .the

students, o |
‘A program or aervice'for a sufficient length of the regularly echei
" ‘duled school time to’aeeure'that the activities will have a signi-’

ficant and measurable effect. 1 : ’ ‘
" Adequate space for equipment and materials for claeeroom'?hetruction

and various student experiences. o y ‘ v "\\\

Evaluatioh of both the student's progress and the proqrese of the o
program adminietration.‘ E

Continuous activitiee and experiencee in’ the etudent '8 educational

¢

development by use of Appropriate Educational Plane.
Training for etaff and parent needs. . !
The etudent'e individual schedules coordinated and inteérated with

the regulaf echool'e activitiee, schaedules and regulations.
Coordination and comunication with other programs and agencies such
as careerreducation, guidanée'and couneeling, business and professional
organizations, .community bareh programs, cammunity colleges and’

‘i

-




*5un1vers1t1es." .
_Malntenance of ApprOprlate Educatlonal Plans and records of students

1and also malntenancs of flspal matters pertalnlng to the program

’ Procedures should be outllned for the proper treatment of the -

student's confldentlal data. ' 'g R o ﬁ ‘

S

OPtlons for students to be placed in speclal or regular programs.,

A

Gu1de11nes of state and dlSttlct

volvement of - parents, teachers -and adm1n1st;ators. ,
Some t1me for. glfted and- talented students to work w1th regular'

students, some-time with gifted and talented students, and some

t1me to work 1ndependently.r_~ ; . S

v
1

o
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IDENTIFICATION AND SELECTION OF STUDENTS

3

. |

A systematic approach such- as described below should be used - for
identifying and selecting students who demonstrate superior achievemengd
or possess the potential for superior’ achievement in all areas: intel=
lectual, creative, spec1fic academic abilities, leadership, psychomotor,

and performing and visual arts.

.
v

1

A. .Identification and. Selection Criteria . e,

>

”

‘Since students from like so01o—economic,situations ‘are apt-to
e attend the- same schools in. their attendance areas, each school
_.population differs considerably from each other. " Each school must

then _select its criteria in terms of its own population and program :

Objectives._ The gifted and talented program is an extension of the
effort to. prov1de'for individual differences. Every‘effort should
be made to- seek. and include: in- the program those students for whom,

because of their spec1al abilities,_the regular curriculum is not

- suff1¢1ently challenging. In these terms, the group to be proVided
for will 1nclude those toward the upper’ end of the 1ntelligence

scale, plus other students w1th outstanding abilitles.

SChools should write their identification selection criteria to

»
-

show that: students: B
1.~ -Demonstrate or show potential for superior achievement' in one

or more of the'ﬁollowing\areas of‘gifted and talented: 1
a. intellectual ¢
b. Aspecific academic abilities

c. creative

d. leadership (psycho-social) ' | o . SRS .
e. - performing and visual arts '

f.‘ psychomotor . o R . e

S A .70 Provided by ERIC




‘Lng and testzng process.

“.8
A

Have traxts of giftedness- above average abzlity, high creative

potential and task commitment. (For underachievers,. dzsadvantaged

‘culturally different, and handicapped development of task commit-

ment may be needed ) ' . o

Meet the multiple criteria for the particular school program.

..

Rate in the top 3-5% of the target populatzon after the screen-

_Reouire a epeeial enriching~educationa1 program dhd a service
" which are different from those nprmally provided in the reqular

school program. \




Identlflcatlon and Selection Process

1.

9.

[

The flow charts in Agpendlx E and F show the complete process.
1dent1f1catlon and selection process includes the following steps: 47#?
_Establlshlng a school Gifted and Talented Review Committee which' «
shall include at least three of the followinoé classroom teachers,
aominietrators, staff of gifted, psychologist or,counselor, ex-

perts from area belng addressed.

: Establlshing the multiple criteria for 1dentif1catlon.

Selectlng approprlate tests and other measures.

7Screen1ng the totalﬁschool for a target population of approxi- e

mately ten to twenty percent by using various appropriate measures

including group tests. - - ,
Ind1v1duaz,tegﬁang for approximately the top five to ten percent

of the Sarget population to be considered.
Complllng and organlzing data gathered by using the Baldwin ‘Iden-

't1f1catlon Matrix (Appendix -G) and the Sample Case Study Infor-

mation Form (Appendix H).

-

' Reviewing their individual profiles»and ratingtthem by the review

committee; 'intexrviewing may be included. -

Selectlng approximately the top three to. flve percent of the stu-
dents who meet the criteria in a program optlon according to in-
d1v1dual appropriate edutation plans. .

Inform;ng the students and parents for their acceptance. of entry

into the program option. This constitutes minimal due process

~ and should be in writing.

10.

11,

12,

Providing informatlon to parents and students that predlctlons
of student performance are not infallible, and therefore if the . )
placement proves to be inappropriate, a change will be necessary;
and the parents and student will be so informed.

Placing the students in appropriate.program(s). .

1

Filing complete records of the review committee's membership,

_'activities, and decisions. s .

13.

- 14.

—Monltorlng the approprlateness of the student's placement after

four to six weeks.
Reassessing students at least-once a year.

L

. '
[ " . ’
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C. Identification Guidelines

s

v ' 1.

1l.

. areas.

should have. other options to meet their needs within the regular

B as those in programs. s ; o

development, scores on ability, achievement, creativity and other

Before initiating the identification process, the school plan

should have some possible or feaSible program options or al- ‘»- .
ternatives for those students to be selected in any of” the

All students shou1d ave Opportunities to be identified Mul-
tiple criteria shoul@ be established such as nominations, test -
"scores, work samples, etc. Opportunities for nominations should
be open to all. ~ | |

There needs to’'be "involvement of professionals acquainted with
the students through direct observation of behavior and per-
formances’. - ,

The best qualified persons need to judge the quality of'a péi-“”"
‘formance or product such‘as visual and performing arts. ,

There should be opportunity for students to present required and
self chosen performances. . _ . ‘

In the event that the number of eligible participants exceeds

the available,openings, participants shall be selected according
to the extent that they meet the criteria. 4

Those who are eligible but not selected for special programs '

" - ’ . o~
program. S : o ' .

The identification system should be evaluated contihuously for

improvement; study should follow-up on those not selected as well

1 -

Data obtained 'in the identification process should be used for .

programming experiences and opportunities.

There should be information about students on: early childhpod

tests, inventories and ratings, performances and actual work,

° ' . . > 1

. e, [ . -
interests, expressions and ambitions, social and emotional develop- ' .

ment.

4

Students Who deviate markedly from the mean should be considered

prime candidates in a school. ' .
. 1

)




124
13.

14. ,

gifted and talented program if it is not beneficial for the

Students should be identified as éarly‘as possible; - - . \
Mere identification of giftedness does not accomodate the néedp

of gifted, but it should serve to alert. many to their abilities

and help them to plan effective programs. .

Written expectations of students who are selected” to participate

in a program and wfitten‘p;ocedureé for students to exit a pro-

gram should be made. Before the program is implemented, this -

condition must be communicated cleariy to all involved - students,
teachers, parents and others; A student should not remain in a

A}

student.

+ . 1

4 A




D. . Identification Measures - : o ., . .

1.

A,

~ the basis of one criterion and to insure that sufficient and valid’

Use of Multgple Criteria: . x

' Schools should use one or more measures from the four areas

of measures 1n order to ensure that no student is overlooked on

data are provided on each student to substantiate placement or
recommendations. One of the measures considered must be data ’
concerning student s performance in the regular- classroom(s) and
must be collected from the appropriate classroom teacher(s).
standardized tests must have enough ceiling to assess the upper
limits of a student's knowledge and abilities.

A. Current Performance Tests ' B. Pupil Products
~ 1. Intelligence » - . 1. Work samples o o h
. 2. Achievement . 2. Autobiographies . '
3. Creativity 3. Interest, motivation . '

4, Auditions .

, . ' o 5. Interviews . ‘

-C. Nominations D. CumulativeIRecords
. 1. Rating scales ‘ 1. Anecdotal ‘\‘
2. Observations o 2. Counselor ﬁ
3. Teacher and/or 3. Medical
- Professional judgements .

. Jr@ ’ |
Measures selected for identification should reveal the o _
following about each sgtudent: . ®
1. cCurrent functioning level as observed by parents, teachers '
and peers. ' '
2. Strengths ard weaknessess as measurdd obJectively by stan-
' dardized tests or other mgans., _ o ' ' .
3. Social, emotional and adaptive behavior. :
4, Communicative skills and language development.
' : » !

5. Special abilities. and needs.

6. Special interests.




2. _Egropriate Measures for First Screening Using Group Tests:

‘Standardized tests and measurement instruments ‘are valid
only if they fit the purpose for administering them. Recommended
as measures for screening are the following for the differentr
areas: ‘ i
A. Intellectual

1. Otis Lennon, Psychological Corporation.-

2. Henmon Nelson (age 3-17), Houghton Mifflin. ,

3. preliminary Scholastic Aptitude Test (PSAT), College
Exam Board 11-12,

‘4, Lorge Thorndike K-12, Honghton Mifflin.

5.' Raven Progessive Matricesl(S years to adult).

6. Differential-AptitudevTest (DAT), gr. 8-12; Psychological

[}

iCorporation.
7. Cognitive Abilities Test K-12, Houghton Mifflin.

'Specific Academic o

1. Stanford Achievement Test 1-10, Harcourt Brace.

2. California Achievement Test K-12, CTB-McGraw Hill.

3. Iowa Test of Basic Skills K-12, Houghton Mifflin,

4. Comprehensive Test of Basic $kills 2-12,‘McGraw Hill.
N Metropolitan Achievement Test K-10, Harcourt Brace.

6. Wide Range Achievement Test K-Adult, Guidance Associates.
7. Screening Test of Academic. Readiness (age 4.0 to 6.5).
8. Hawail Competency Based Measures 3, 6, 8, 10.

9. Ross Test of Higher Cognitive Skills, 4-6, Academic

Therapy Publications.

Creative ' )
‘l. Torrance Figural Test gr. l-12.

2 Creative Products. y '

3. Torrance List of Creative Pogitives.

4. Meekers Rating Scale for Identifying Creative Potential.
5. Williams Observational Checklist.

' ‘6. Biographical Inventories gr. 9-12.

61 65




, 7

' pgychological Services, Inc..

I

! t
*

vy ) .

Creativity Test for Children gr. 4-6, Sheridan

Leadershig . / . '

w7 D
. Barclay Classroom Climate Inventory. S
‘ ' '2. - Bonney Fessondon Sociogram. ) t

-3; Personality Questionnaire. '

4." Professional Judgement. ‘ .
\ E. Viéudl Performing Arts ' - !
1.‘ Expert Judgement. b
2. Samples of Student ‘Work.
3. Auditions of Student Pérformance. . v .
4. Hawaii Music Program Unit Evaluations. ) "
5. Kyrene School District Worksheet; | )
'F, Psychomotor ) . *

1. ARHPER; gr. 5-16.°

. 2.  CAHPER, age 7-17. _
3. 'Axtﬁu: Point Scale, age 4.5 to .adult. , ’ '
4, Crawford Small Parts, high school and over.

\ - .
. {
K
' -
’, / 1




3. Appropriate Measures for Second Screening Using Individual Tests
Depending on the area of gifted and talented program planned,
the following are the appropriate measures recomménded for individual

3

testing: ) e

i

\ - A. Intellectual ;o

1. Slosson (Stanine 7 and above) , infaney to adult.

2. Stanford-Binet, 2 ‘years, to adult.

3. Wechsler Intelligence 5cale for Children, Revised (WISC-R), "
X ages 5~15. 4
4. Peabody Picture Vecannlaky, 24 to 18 years, American .
o L ‘Guidance Service. ) : , ‘

5. Wechsler Preschool and Primary Scale of Intelligence
B}
(WPPSI), 4 to 6% years.

_ B. Specific Academic . ' .
: ‘ S . 1. Modern Language Aptitude Test, gr. 9 to adult. ' ;
L : . 2. Key Math Diagnostic Test, gr. K-12. o

3. Sub-test Scores of Achievement Tests. ' ',
o . C. Creative S ‘ B -
: ™ 1. GuilfOrd Creativity Tests, Sheridan Psychological éeryices.
. v ‘,’ 2. Torrance Test of Greative Thinking, Personnel Press,
Verbal gr. 4-12 ‘and Figural gr.' 1-12,
3. Thinking Creatively with Sounde end Words, Personnel Press.

4. Goodenough-Harris Drawing Test, 3.2 to 13 years.
5. Mooney Problem Checklist, Psychological‘Corporation.~ i1

)’ -

"L D. Leadership
1. Alpha-biographical inventory, gr. 9-12, Institute for Be-

havorial Research in Creativity, Salt Lake City, Utah.
2. Piers-Harris, gr. 5-12, Counselor, Recordings and Tests, »
, Bex 6184, Acklen. Street, Nashville, TN. |
. ' 3. Scamin gr. l-lZ Person-O-Metrics.
4, ineland sécial Maturity Scalé. (birth-maturity), Educational .

Teet Bureau. ) R

O o * - . 6,"‘
‘ . : . \ J




¢ .
. . . . . 1
. . ’

S. Russell Sage Social Relations Test, Educational Testing

x ' . Service. ‘ 4 8
. . . b L
' ) E. visuallgerformiqi;i .
A 1. Groves' Design;Judgement Test, qr. 7 to adult, Psychological -
’ Corporation. , )
- 2. Baran Welsh Art Scale, age 6 and over,
3. . S::jbore measure of Music Literacy, gr. 4 to 16.
. 4. Music Aptitude Profile, gr. 4-12. ‘ v 2
5. Iowa Tesé of Musi¢ Literacy, gr. 4-12, Bureay of Educational
'.Resetrch and Service. = . a T "
6. "Vaug 's Test of Musical Creativity.
‘ - !
., P. :

Bennett ¥and Tool Dexterity Test, gr. 7-12,

2, Crawford Small Parts pexterity Test, gr. 7-12 ’ Psychological ) ‘
L. ‘ ‘ '~ Cor ration. ‘ 4
| ' ' . 3. DAT Mechanical Reasoning Test, gr. 7-12, _/-

4. Ma arrie Tests of Motor Proficiency, gr. 7 and over. ' .

' Useretsky Test of Motor Proficiency, gr. K-11.




f . . . ' -

Rating and Selecting Students _ ' ,";;v : !

:
v

’

. ’ ~ . T T T -

Each school should have a review committee to ensure that Ab-"'
one person ratés and selects the students who participate in a pro- _,- | ’
gram. Students will be assured that the committ;e will make careful ‘
case.study reviews substantiated by suff1c1ent and valid data without
any biases or preJudices.' ‘The committee should ‘have representation
fram various qroups such as teachers, administrators,. counselors and
professional experts. If possible, different ethnic groups should L
be represented. o o '

Ah individual'student rating matrix in relationship to the
criteria should be used by the committee for its discussion and
evaluation of each candidateu The top three or five percent of the
local student population meeting the criteria should be selected on
an acceptance basis. Acceptance for a few of the students ‘could be
made by “gut ingtinect"” especially in consideration for the potential-‘
Iy gifted, the d;;advantaged. cu1tura11y different and under-achieving
gifted and talented_who might benefit from the program. Students
should not be selected if undue stress and pressures will be put.
upon them. vSee‘AppendixvC for the Baldwin Identification Matrix

Form.

Class Size

3 | )

’ . . . * . ’ . .

The'size of the class will depend on the objectives and

type of program, space, equipment, facilities and materials -

available, personnel involved and time scheduled.. Ideally special\

gifted and talented classes should have a teacher-pupil ratio of 20\
to 1. ‘ )







oo APPROPRIATE EDUCATION PLANNING FOR INDIVIDUAL STUDENTS
Z, L L _y - - - CL

N

Before plac1ng students 1n the program optlons or alternat1ves, an |
a Appropr1ate Educat1onal ‘Plan for each selected student 1s rec?mmended
o, N

i

o ‘%'~(see Appendlx I' for sample forms) ' _13;-' EE
"l. y'-_" - Co "

This plan focuses attent1on on the student s spec1f1c and un1que

A ;character1st1cs in ‘order to address these 1n the teacher-learnlng ex=-

~

per1ences. D1fferent1ated curr1culum and 1nstruct1on can be better
_ p1annéa for the student s g1fts and talents},levels of- ab111t1es, needs
v and 1nq§:ests.f Students should be g1ven 1ncreas1ng opportunLt1es to be, i

1nvolve with the plann1ng of the1r own educat1on as they ppogress from bp'“

early elemegtary grades to senlor level. The appropr1ate educat1onal - '
plan can alsﬁxbe used- as a commuriicative tool for the student and parent ‘ [“| _

RN
v

as to the’ d1fferent1ated curr1cu1um prov1ded. ertten go s ‘and” object-l
lv < : . ives will he to art1culate the learn1ng exper1ences and,1ntegrate them
. v as reaL1st1c student expectatlons. It w;.ll alsd help: the teaChers to .
document the defens1ble curr1culum for, the- student.- To avo1d dupl1cat1on,
’all recommendatlons will be recorded Entry andvexit levels for better ' .

e VR NP ..‘,M,,\,A,

art1culat1on would be recordedxas the students move frbm\program to W?ﬁ“ e L

'

*gram, school to school or from one level to the next.w There would. be a "\' ' P
S '-cont1nuous and deyelopmental'plan 1nstead of fragmented p1ece-mea1 educa--'
' £ .

'a~}t10n.’ 1so; the best "match” or "Eit™ would be coordinated ox arranged

between the learner and teacher, or between learner and program opt1on~_
“hs much as poss1ble, the plan should be pract1cal.. Adequate t1me should

4

"be g1ven teachers to complete these plans. A _ . . ",

r,..-

i

' The Approprlate Educatlonal Plan should be developed 13 consonance

poomn e
. c. .

_w1th the ph119sophy. goals and objectlvps and/or expectatgons for ther b
Ry

"school s gifted and talented program It is 1mportant thatJa cont1nuous '

"developmental progr 1s offered 1nstead of numerous provisrons.' There

should be ‘a systemat1c accompl1shment of long range goals and objectlves j

e e

for the students “from 1dent1ficat1on te graduatlon. Whether they are

. - placed in: spec1al classes, kept 1n regular classes or served by other




s -
)

. ’ b
'adm1n1strat1Ve and: organlzatlonal arrangements, the 1mportant point 1s . S

‘ that the attention glven to the students should be comprehenslvely planned T

"systematlc and focused on the1r 1nd1V1dual needs. They should have the

73, Fird productlve ways~of expresslng their gifts and talents.. .

1

[ R N
. ;_’..vw -

"Wopportunlty to. e T Cooe : : _ o S .

SR . X ,__u , ) .

1. . Acqulre basic skllls and“explore 1deas and 1ssues earller and faster

. than thelr peers. - - .r~ S _ . St S

2. . Satlsfy their unusually hlgh desire: for self-fulflllment R S

-'4; Recelve spec1al guldance 1n maklng ch01ces -and plans appropr1ate to

ve

the1r d1fferent rates of personal growth"and development

e,

5. Be exposed to a w1de var1ety of learn1ng experlences in and out of a . fo.

‘ formal school settlng. _ ]
> ) . . ! ;
For transfer and ; appl%cat;on of learnlngs an appronrlate educatlon ;

e

\vplan shbuld articulate the&relatlonshlp between the dlf erent1ated cur-"

B W There must be adequate t1me for thoughtful plann1ng and training in

‘/ﬁ 4. ' 'effectrve AEP may lead ‘to’the 1mplementatlon ofzdlfferent learding

r1culum of the glfted program. and the baslb currlculum o§ the regular i
< . .

rogram. N ; A )

: B . . ¢ _/ S “

éf S r%Prancipl es of qppr0pr1ate Educatlon Plans fdr Students (AEP)‘ . oo ‘f,{
T N . . . ‘vL

T,
For each student s‘p%?n, some general pr1nc1ples that D._Trefflnger

A
.
e

v & St N N {

1

has found are:
it

1nstructlonal deslgn so the pl will not be busy work

o 2. 'Effectlve plannlng requires accurate assessment data that«%zll\he

‘relevant ' £o the 1nstructlonal decisions to be made. o
3. An 1nd1v1duallzed approprlate education plan does not mean’ the ‘ S

» -

student learns only in isolation. . A . ' e

e

\
i

B ‘t 1 i
outcomes for varlous students.

»

5. an effective AEP prOV1des for the utlllzatlon of many d1fferent in-

n . -
K]

'structlonal act1v1t1es. 1 , . )
* : -

7 6. AEP development should 1nvolve a cooperat1ve plann1ng model utlllzlng

in-put from many di’fferent sources. B o o , . ‘ ‘




There must,be sufficient opportunlty for effectlve 1mplementat1on -
of many alternatives dev1sed in the AEP,

The- AEP should be a flexlble contract for serv1ces to the.student.

a. Attention should be glven to the’ unlque talents and charac-
. v

N 0

teristics 'of the student. k‘
N

The AEP should also take into account student 1nterestsf

motlvatlop, and learn1ng styles or preferences.

A

" N

bas1c components of an effectlve 1nstruct10nal program for the .

~ There must be attention 'in the general goals to each of the

glfted and talented )

_ The AEP for glfted talented!and creat1ve students should be as
much concerned w1th the “Unknpwn“ as w1th the “Known,ﬁ and as
‘much concerned w1th the future as ‘with the past or present.

The AEP, should be cohcerned w1th methods for funding and solv1n9
problems, maklng 1nqu1r1es, and d01ng research, as well as with

currlculum content. : ;

-

"Pa@t1c1patlon dr the student!ls hlghly des1rable in plann1ng the

\
i
§ e -

. ,, - ,

‘whe AEP should 6rOV1de a& for effect ve coordlnftloniof
léérnlng resohries at séh?ol {at homg, and in the cc unlﬁy.
The AEP prov1de$ a foundatlon!for effectlée coord1n on: OF o
rlgslar educatlonal progragmlng and spec;al educatlonal services.
The detalls of the AEP should be open to cont1nuous monltorlng
.and to reV1s10ns as approprlate, ' _

.JRecord keeplng should be exp11c1t and objective, and shouldlin?

volve the student directly 1n the process.
The flexlbillty of the AEP for glfted, talented and creative

, {students does,hot remqve the responslbll .ty ‘for sysgematlc.
i ]
1 . \

*

“_evaluatlon.
- N \

A v Bhemse ”&’ ‘“”!W"“W‘ﬁlﬁ%fﬂ%&'} Y SN “.wgﬂ}y,ﬁ&mﬂ S




[N

Models of Appropriate Education Plans

. &\ T :
Samples of three models (Renzulll, Kaplan, Idaho) are prov1ded in

gg endix I, J, K._ Schools may wish to deslgn the1r own model For
best results, the Approprlate Educatlon Plan should includes

1. a wr;tten statement of the student 8 present 1eve1s of petformance.
2. A statement of annual goals to be achleved
oAt

3; Approprlate objectxves ﬁb achieve the goal
4. Evaluation criteria and;procedure. .
5., Schedule of attendanczéénd mastery dates.

6. - Related services needed.
7. | starting date(s) of %xdgram.and services.

A

.




. FRAMEWORK FOR DEVELOPING
DIFFERENTIATED CURRICULUM FOR GIFTED AND TALENTED

i .
Yoo - <

W

The heart of any. program is in 1ts currlculum.

~

Qualitative'differenib
t1ated curriculum is the educational response to the differences that re-

side in ‘gifted and talented children. When developing- the differentiated

- curriculum, the characteristics, needs, ‘interests, and abilities of the

'
;-

' target gifted and talented populatlon should be the basic framework for

decisions to be made. - In general, there should be opportunities for more

' advanced, complex and Creatlve levels for  the content, processes and

products. - -

L
»
e . ’

For glfted and talented educatlon, 1t 1s recommended that the "Prin- -
-c1ples of a leferentlated Currlculum for the Gifted and Talented" are,]
followed by teachers in any program deslgn. These pr1nc1ples were wrltten

by the Natlonal Curriculum Council: James Gallagher,-Sandra Kaplan,

Harry Passow, Joseph Renzulll, Irving Sato, Dorothy Sisk, Paul Torrance

»

- T , /

RN S

and Janice Wickler;

D4

Pr1nc1ples of a D;fferentlated Currlculum\ﬂor the Glfted and Talented

Whether plannmng.for an indiyidual, gnd h;s/her unlque glfts and

talents or for a group's general characterlstlc, these pr1nc1pals e
should be. '.\1sed-- . ' '
Content Present content that is related to broad-based issues,

themes, or problems. ‘ . ' .

* Integrate multiple discipline$ into the area of study. Pre-

sent comprehensive, related, %nd,mutpally reinforcing ex-

L : -
‘ )

periences within an area of study. b

"Allow for the 1n-depth learning of a self-se1ected top1c

within the area of . study.

Encourage the development of self-understanding, i.e., re-

cognizing and using one's abilities, becoming self-directed,

[ . ~




appreciating likenessess and differences between oneself
- : ( : e

-ard others.

\

" Process: Develop independent or self-directed study skills. DeVelop

, productiye, complex, abstract, and/or higher level thinking
skills. K N

s

Focus on open-ended tasks.

Develop research skills and methods. .

a

‘Integrate basic skills and high level thinking skills into

the curriculum.

¢

Product: Encourage the,development of products that challenge exist-
ing ideas and produce "new" ideas.
Encourage the development of products that use new techniques,

materials,’ and forms.

Evaluate student outcomes by using appropriate and specific
criteria through self-appraisal, criterion-referenced and/or\

standardized instruments. ’ ’
' - [ P~ . e - o »-

The Curriculum Flow Chart (Appendix L) . and Curriculum Development

-Possibilites ( Appendix M) are suggested as>helpful organizational aids

for planning.




Extension of Regular Program - - ' .

’ A Gifted Extension Model’ developed by Tepnart on page 77 describes
how the regular program core can be expanded ‘for the gifted The f
innermost circle is for the regular subject areas. The' next circle

is the regular program core or ‘basic - .learnings ali students need. .

The" third circle indicates the qualitatively differentiated extension

for gifted and talented:

i

1 T
™

The Content Area is 8ivided into knowledge, skills and attitudes. *

Enrichment opportunities"include ekploratory activities, interest

center, involvement type field trips and speakers. The basic know-

ledge may be telescoped'or accelerated to allow more time for field
"expansion (studies in depth), supplementary subjects (a typical sub-

ject,e.q. geopolitics) and activity orIentation (relating to community

activities). Skill development should be extended and perfected,e g.

research skills. Attitudinal development can be extended into more
wcomplex topics and special concerns of students themselves.

The Process Area is trangformed into decision making, creativity,

and cognitive abilities. Students should weigh more complex social

and personal implications, seek more far-ranginglalternatives and ‘ /}

: broaden, sharpen or even change the original objactive. 0pportunities ¢
B -l - -

for creativity should be increased and made as broad or deep as pos- .

b
t

sible for cognitive abilities, students should be able to digress with

'

divergent thinking and find appropriate strategies.
| ’ ’ . g . l 4
The Output Area may be secondary since the major objective is to
enhance the students'gifts or talents. - Renzulli however believes
that "production" is natural for them and they shodld be encouraged /
to study real-life problems and produce real-life products or solution

p—

for real audiences. , , ; o «

!




S L rmEe.

‘

L : Evaluation can be done by gifted and talented students them-
selves by determining their own criteria and by learning how to
' make necessaty changes fpr improvement’, : : v '
N . i .
Tennent _says, "the focusfof curriculum development'hﬁst thereforé
go beyond the regular programkcore and provide additional content for‘
gifted students, to emphasize zmproving and challenging their thinking
-8kills, encouraging their crebtive talents, allowing them opportunities
"to be producers of knowledge as well as’ consumers, and helping them td
evaluate and upgrade their products " - , ' I

[
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'C. Types of Activities for Gifted and Talented

~Joseph Rdnzulli's Enrichment Triad Model includes three types

of activities: ( Appendix N) N S ¥ by
, ' _ . {!
" Type I: » General exploratory activities. ,
§ Type II: 'Group training activities. ,
Type III:’ Individual and small group investigations of real
problems. )

v
*

The Typ general exploratory activities are like floodlights.
Students ere’;lposed to issues, topics, and events that_are not
ordinarily taught in the reguler curriculum. They erelexistential
.- experiences thatfcould “turn on" studentsg. ' ‘ '
gxg II I activities are the systematic, purposeful and ,elected
» activities including the coghitive and affective. These groupftrain—
v ing activities could include critical thinking skills, ‘creativity,

_research skills, valuing, planning, etc. .

The gxge II pctivities are enpecially appropriate for\gifted and
talented. Activities include individual and small group invesﬁigations

of real problems. Students learn to focus on a real problenm, become

B .f first hand inquirers using raw data and work towards a real proddct
: . for a specif#F different and/or new, target audience. The learning

B e by R e Ty T A iy A ., y
' ehvironment ik eﬂtended into the commundty. .
: ‘ ’ S " '

Students who'experience‘these three types of activities are then able
to move from the reproddction of old knowledge and information to the pro-
ducttonﬁof new deta, and from being coneumers,of knowledge to producers of
knowledge;xfrom question answerers to queetion'askers;'and from peing ex-

ternallyfdirected to internally directed.




In all of the three types of activities, the key is to afford the
' students the-opportunities to develcp\their "gifts" or strengths; to L
Zero in on their interests and to realize success with real creative pro-

ducts for real and different audiences.

-
[l

) ! ¥ %
Renzulli believes that these "first hand inquirers" are researchers
rather than practitioners, the composers rather than performers, medical
researchers rather than doctors. They are active rather than EaSBive

learners, investigators instend of regorters.

. - .
- ‘ "

.. The easiest way to escalate, the 1eve1 of a giftéd person ] learning
environment he’ believes 'is to "escalate ways of retrieving, managing,
and using information...students need ample time to select a topic of .

genuine interest.” ".The teacher can help in translating and focusing the

area into a solvable problem. She/he should provide tools of technique

"

fcr the investigatidn and assist in communicating the results, *

“

Renzulli contends that while students are achiev;ng products, they

develop prdcess skills, HOWever, he believes that not all persons can ‘ '

or want to engage in- investigatiye activity or intensive endeavors. .He
believes that providing special services for a few hours per day or week .
is certainly a step in the right direction, but says,"we are fooling our- |

‘selves if we do not also take hajor{steps to modify the regular curriculum,”

v . . ' R 1
. . L \
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O SEwCTIQN OF TEACHERS OF THE GIFTED AND TALENTED

[

¢
|
|
|
|
!

' o . The key. to any succeseful program 18 the teacher.\~Because of’personaly
characteristics, attitudes, intere}ts, and professional bacquound some ‘e
people will be more suited than oﬂhers to work with these chxldrenz All

teachers of the gifted and talented need not be gifted petsons. prever,
.they should be secure and self-confident enough to accept a child's superior

capabilities and be able to encourage even greater achievement.g' _

Imagination and curiosity are higﬁly degirable qualities if the teacher is
'going to be able to- recogniZe, appreciate and encourage them in students.

She/he néeds a broad academic education as well as professxonal expertise _')I

to be a facilitator, questioner, stimulator and guide. Organizational and ‘

’ ‘ planning skills are needed for programming open-ended learning. It is vital

to the ptogram that teachers understand giftedness, show’ genuine interest

1n working with gifted and talented students, demonstrate proficient know-

. ledge and skills, and set a conducive envi,ronment for challenging experiences.
’ 2 . . B .- . R

After thé;selection of the teacher,_encouragement and support-should

' be provided by the administrators, staff and parents. éome'ways to show
‘ pport include the provision of staff development, activities, new and - R .
ieguate s{’%r ‘Tfee and - equiﬁent mexible sche‘du'l'tng patEéYﬂ's, !ﬂn&' for - am .

' field study trips and others. T |

. , N : * .
L] ) . . \

A rating scale developed by Martinson-Wiener can be used to alid in the

- selection of teachers. (Appendix 0) - S : . - .




‘A.. General Characteristics Desired of'Teachers of Gifted and'Talented

James Gallagher in his studies has found some characteristics of~
teachers highly desirable. Few teach&rs can realistically meet all of o '
the following ideal qualifications. but they should possess many of them.

1. Superior teacning proficiean} o '
2. Creativity. ’ - : ’

3. Versatility .of interests and accomplishments. . | LT '~ :
4. Maturity and emotional_stability. , 4
.and stamina. .

of the gifted.

. Good health, abundant energy,

n and‘understan_

5

6. Genuine inter
7. Enthusixtm and high ability ﬁor motivagion. - .
8 . .

«

rhw*ﬂmn undcwetanding.of thq,afggcqiye and cqgg_tive domains,

Mm - 2‘.<
2. * An openness with students; parents and experiencea. '

1

3. Patience. : ' .
Ability to allow students freedom of expression and movement.

rgani
6. Ability to work with minority groups, culturally different,‘disadvan—

tional skill in curriculum and classroom management. .

" taged and handicapped. ‘

7. Ability to involve others. x 1 - ’ ; A

8. , Ability to get along well wfth the faculty oo S

1
+




g

.§pecial CharaCteristics*' .

Creativitz inf”u_~ o 16?91edge in:, \ ‘_ o
thlnklng. ' ., . the area of grfted chlldren, needs o
) and characteristics. ’ .

,classroom management.'-}A .

'teachlng strategies R ‘one: field or area of expertlse.,

< e s . . e . the problem solv1nq methods S
. -utlllz ng mater . e . :
. g ials. . utilaged to relate var1ous.bro£d
fplannxng educatlonal R areadWor. dlsc1pI1nes. o ) o .
. experiences. - ) T S

. : oo 'teachlng strategies spec1f1cally
» use ofecommun;ty.pesourceei_Mf,’geared to theﬂgmfted

L AR - . R

"dtganlzational Skllls 1n oo ‘bnfhﬁsiasm'fq<:;- '-‘f L S
. 3‘curr1culum. o ’ -.f.v . the learnlng process. B : ,
1 gfutlllzihq pﬁy@ié“T*L"'“ ff’ ““””fﬁe development of a gifted pxogram.”, N
env1ronment. ’: S f'. the 1nd1V1duallzatlon of learnlng._'

Locating ahd workiné
with communlty resource ¥
people. S '

creat1v1ty in teachlng and learn-
:Lng._“*, L ) - ‘» S

v S LN

: classroom management

o =

Flexibilit ihz; o * "f';fResourcefulness ins .. r*—J(f‘S\ e

- . . : , - .
® utjtizing the physical . 'locatlng supplementary materlals..
environment. . - . ' i; l 1dent1fy1ng resource individuals. ‘ T
utlllzang a varlety Of ' o locatlng sites for meanlngful e ' y

materlals and equlpment educational experiences.

ructur;ng ‘and re—" ,”*\15 SOV Ao e Lo,
tructuring interest and N o } o yo
,learning groups; :

‘ modlfylng lessons to ca,
_ talize on ‘opportunities/
for spontaneous learning

S 5 L b .
. . . . '

Warmth and S;ncerltyr S _ "‘.' ‘ .

in acceptlng and encouraglng 1n§1v1dual dlfferences and non- ‘“q i:f :
‘conformity of gifted chlldren.i_" e ”,~ ' I B
for fellow professionals and colleagues. e T o . ) o, -
“'; _1n worklng wlth parent relationships. ‘ I i" e 'ﬂ:_:(
b *Florlda s State: Rescurce Manual for - b

' Glfted Chlld Educatlon, Florida DOE; .

‘:L?' S . "1973, pg 1e-19 o o .- ,’.
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Joseph Renzulll stresses' the 1mportance of learnlng styles in |

=d1fferent1ated curriculum for glfted and talented students and insists

upon a. product. (Appendlx P) ‘

14
v

learn1ng style.' Through wh1ch modallty does* the'student learn best - .
.',v1sual, audltory, k1nesthet1c tact11e, or a comglnatlon° Can he handle

complex as well as slmple 1nput? Through wh1ch medldm'or medla does he

. [ 98 ' . A,?,_'-;-,»nu
,functlon best? B - ? - o \\ Cooemm s

oy

Answers to the dbove questlons, as- weﬁ% as awareness of the develop—‘.‘

) S

_ stage of the student, are’ factors éb con51der in- plannlng learn1ng -
experlences for any student, 1nclud1ng the glfted and talented. Where is

the student on a contlnuum of concrete to abs&{act?| - .'

Renzulll 1s concerned about the student's preferences for, ways of

i belng taught What do they prefer?

.

+ \ ,Recitation and Drill

PrOJects
Independent Study o Discussion - ¢

. . R . ) - ~ '
Lecture = . - ' Programmed Instruction -

Games RS . Peer.Teaching
- «Similated Environments ° Other A

Inrorder for téachers to plan d1fferent1ated learnlng experlences,P

they need to. know what the1r student ‘S ab111t1es, 1nterests and learnlng

i

.styl or preferences are and be cognlzant of what they can offer accord-

1ng to the1r own ab111t1es, iriterests. .and-teaching styles. Matching these

L ©

1nto the currlculum will result in relevant and chaLlenglng experiences "

® .

for both ﬁ student and teacher.




. COMMUNICATING WITH REGULAR CLASSROOM TEACHERS
" The teacher of the g1fted and talented should. communicate w;th other
teachers in the schoql, especlally w1th those who work w1th the same”stu- '
\dents. ‘This is crucial to the suCcess and ma1ntenance of a g1fted and
: talented program. o I

-

' Some suggested ways of establlshlng communication and a close worklng

relatlonshlp w1th~regu1ar classroom ‘teachers are the follow1ng~
A Meetlngs L ,
1. ‘Teachers of the g1fted may be 1nV1ted to expla1n their- programs

~

"to- total school facu1t1es.
?.‘ Teachers of the- g1fted‘may plan meet1ngs for small groups\of
. teachets w;th whom they share’ educatlonal responsibllltles..’
3; Teachers of the g1fted may arrange telephone conferences.
-4, Teachers of the g1fted may arrange 1nd1v1dual conferences w1th

regular classrbom teachers.

Written Communicatlons ¥ ' i

1. Newsletters may be serit to classroom teachers to mnform them of

-

act1V1t1es. pro:ects, etc.

'

Teachers of the gifted may share wrltten evaluation .of a ch11d'

progress w1th the regular classroom teacher.
;Teachers of the g1fted may s011c1t exemplary ideas or act1V1t1es

from regular classroom ‘teachers for incluslon in the g1fted pro-

, . grame . L

Visitations Ky

1. ,Classroom teachers may be encoura
glfted T e

\

‘é; Classroom teachers say accompa teachers of the gifted on vigits

i

to other - programs or conferences. -+ .

viable alternatives to coVer regular classes.may be team teachlng,
5

bac¢k to back teaehing, and others. L .




The cifted child may be ihtimidating-to some teachers. = When this
is coupled w1th hav1ng the child taken out of the regular settlng and
Spending some time Wlth a spec1a11y tralned teacher, the 1nsecur1ty May
_' be compounded and requlres careful and tactful handllng. The problem '
._iof interpretlng the rlghts'of cHildren to deviate upward is very diffi-
': cult ' One of the recurring problems of’ the, teachers of the glfted may
well be that of assisting classroom teachers to accept the gifted ch11d
. and give that child the rreedom needed to explore and develop unique
talents. I St ' : b

"

1

1
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.. ..  STAFF DEVELOPMENT
4 .

‘A. Definition

- For purboses of this guideline, staff development refers to

systematxc efforts of educat1ona1 admlnxstrators and others including

2

colleqes and un1vers1t1es ‘to improve the performance of personhel
v ‘ * which in turn will promote 1mprovement 'of .instruction and educational

_opportunitiesifor children. ,

. Staff development efforts are maxnrp workshop, sessions, butemay

nstitutes. Continuous exper1ences are prov1ded for the purpose of

- so include conferences, seminars, meetings, courses, materials- and
i

having more effective peoole worklnq with the glfted and talented
students.. If sucéessfuI] coMMunxcatxon between th xnstructors and
participants w111 result in des1rab1e changes of behav1qr. s

Part1c1pants may be teachers, doqnselors, lerarxans‘“students,

“ adm1n1strators and parents to work toward common goa1s and objectlves.
hd h e . . -
(State and p1str1ct) . ‘ j’ v T SR : S
Y r f ', !
. Instructors may- be a cadre of; teachers w1th glfted and talented :

.

) classes and state and d1str1ct educatlonal soe61allsts who coordxnate_
the gifted and ta1ented program Other resource persons w111 also be
asked to help, éducatldhal spec1a11sts of the Off1ce of Instructlonal
Servxces, professors of the unrvers1ties and colleges, evaluation
staff spec1aL1sts of, the Department of Educat1on, psychometrlsts and
_ psychologxstfs,~ parents, qther Community resourqes, and above a¥l, the
. ‘4:' qifted -ahd talented étudents. Lo @..,eﬂ~;4ﬂﬁ“'-‘hr‘~ﬁz

Varxous de11very systems will be used 1nc1ud1ng A State .Plan

Y
for Providing Appropr1ate Educatlonal Opportunitxes for the Gifted

'}¢ L and Talented, dlstr1ct p1ans and gu1des, reports, demonstrat1ons, ’
- - case stud1es, d1scussions, s:mulatlons, gamesr,iectures, enCounters
_ e and audxo-v1sua1 klts. \:' R ﬁ“ ,. . . s

LRIC
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activities are listed below::

for decision-making by participants.

LR L

q o »

Staff deVelopﬂslt, xncludlng pre-service«and 1n—serv1ce training,

ed program To ascertaln the current:status of. programs and needs L

for staff development, a survey-form may be used. (Appendmx Q). :

B X o "| . B . , ]

Assumptions

Some basic assumptions for the basic staff development

-
v

‘Participants}attend in-service to review or learn something new

. “which will help them, to become more effectxve. '

In-service 1nstructors or leaders have updated knowledge and '

skills, and carefully designed plans to present sessions based

on ‘the partlcular needs of the partjcipants. ’

pEs Gy

To learn, partlcxpants become involved with varipus learming

bques, especially learning by doing prOJects.

Approprlate materials and resources are readily on hand.

" Program content - and schedule have some altefratives and-optionsv

- i . . .
~ \
"

‘ ~

‘The objéctibes for each‘session ére specffic and used for

evaluatxon at the end of the sgssions. Co

A limitednumber of partxcxpants, adequate number of sessions,

”adequate time and spacing of act1v1t1es ensure ‘long-lasting

effects and follow-up activitxes in school.'

‘Sonie t1me is needed for provxdlng xnhservlce tra1n1ng during

teachers work week. ,

K}

is essential for the successful 1mp1ementat10n of' a gxfted and talent-
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- .When developing a systematic plan, it is sud@ested that phases C
"+ for meeting the objectives of the program be inc¢luded.- - “The Department
of Education recommends the cooperative involvement of staff at all levels,

a,. conducive climate for staff development, delineated roYes and- respon- ,

sibilities of petsonnel responsible and provisign of a reasonable amount

of time for change to—occur.
development be considered

It is recommended that six phases of staff

, Phase I Orientation - Phase IV |Growing
. " Phase II  Developmental Phase V |Reaching Out |
' Phase III Interaction Phase VI Evaluation

. The objectives of each of the phases are: : .

l. Organizing Orientation Phase

a.

- d.

2. Developing Phase -

To inform participants of the need for gifted_programs'and'the
reasons'the gifted and talented students need a.differentiated .

curriculum, : 3 3 ' , ‘

v

.To orient school personnel with the use of A State'Plan for Pro-

'viding_gppropriate Educational Qpportunities for the Gifted and

Talented, and the Hawail State Guidelines and Procedures-for»

4

~Gifted and Talented Education, and the district‘plansﬁandlguide-

lines. N ' :

To assist individuals with their written school plans inclﬁding

objectives,. identification, ‘program and evaluation compgnents.

To provide some—resoufcé—ﬁﬁféfIaIE—fof'research and independent

study. . - . K '
‘ '5. ~ ? . 3 ' . .

To present the Hawwﬁmmma

a.
~and other. resources. for use in the development of, differentiated
; curriculum in each: participant 8 classroom. .
‘b.  To agsist teachérs in the development -of their own units/lessons
) appropriate for their students. ' ° '
c. To help develop teachezs feelings of self-worth in order to
provide a positive classroom atmosphere. ,
To field test units/lessons for. validation and/or improvements.

* to be developed




1

¢

3.

’ + ‘ -
B e L e s S o i . 2520 S5 B

--«o.;;To‘exchange and share successes.

4.

" ‘,“.ﬂ-qu«...‘. .
‘o JRET «

g Y

3.

! - e me B XY
I
'q-n-,u - R

"y
L

5

f. To express concerns and/or problems for follow-up.

InteractinggPhase

a. To present maintaining techriiques which will. help to strengthen
" the gifted and talented’ programs and encourage total school '
support . ‘ o !
b. To aid in ways to coordinate the school with home in planning,
implementing and evaluating gifted and talented programs.
c. To communicate néw ideas and—trends .for other areas not explored.

Growing Phase

® s o.

a. To work together on alternatives and/or solutions to concerns
and problems. '

b. To present ways for articulating gifted and’ talented programs
of high schools with their elementary and 1ntermediate feeder
‘schools. -

c. To coordinate the school with home and community resources for
the development of improved gifted and talented programs,

d. Topdevelop a communication system with all involved at.school,

‘ district, state and national levels... - o

e. To make happen “real-life" learning experiences_ with possible

internship, mentor, laboratory, exchange and other extension ;

programs. :

f. To establish regular meetings for sharing and seeking solutions.

Reaching Out Phase ‘

a. To extend and expand programs and increase personnel and funds

for the gifted and talented.

i

discrepancies.
- c. To support leaders to reach out and develop more leaders and

-

other personnel. ' .

. Bvaluating Phase

a. 7o present summative evaluation.

b. To seek new dimensions.

*For a suggested long range plan for
staff development see Appendix R -

1

94

b. To reassess and redirect programs in accordance to concerns and

4
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PARENT INVOLVEMENT - o ' -
Parencs need to be. involved with their children's gifted and ' talented
program because they can observe their children under a wide variety of

t

conditions and have a more extensiVe sample of behavior.

1 ] l‘
L " They should understand the program purposes, 1dent1ficat1on system )

and activit1es. Their nom1nations can be 1nstrumenta1 in 1dent1fy1ng )

those not usually found by tests or other means. They need to be able to
collaborate with the school personnel 1n‘he1p1ng to lmplement the ‘best

’possxble program design and de11very service. They can be helpful in

providing information and suggest1ons at conferences and meetings re- ' »‘ .

4

garding their child's’ progress,

They can also be involved as volunteers in the schcdl as resource

speakers or field trip leaders for the classrooms and also as mentors

'
' '

. for students. _ - e S .

1
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' .DEPARTMENT OF EDUCATION
‘PARENT INVOLVEMENT MODEL

1

The Department of Education s Parent Involvement Model should be

t

used for best results. See AEEengix R—l.

l. Component A - Information Exchange

v

1

' The focus of this component is basically communication
among parents, students, and the school. Some vehicles for
information exchange are bulletins, notices} newsletters,"
meetings, open houses, group'discussions, and conferences.

Information should be exchanged on a timely basis.

___ppnent B = Hands On

The focus of this component is on parents getting directly
1nvolved with hands on activities in school or at home. Parents
can be involved in making observations, tutoring, preparing
instructional materials, assisting with field trips, serVing “

as resource persons, and sharing talents.

)

Component C = Advisory 3

' The fpcus of this component i)s on parents serving in an
"advisory capacity on school matters through advisory groups
including school advisory‘councils, parent advisory councils, ;
parent- teacher-student assaciation/groups, school—community
councils, interest groups (band, athletics, langyage,_subject — * o i o

-area, etc.), and ad-hoc committees.

‘Implémentationrof these—three componénts can help to involve
parents systématically in a variety of ways. Some benefits which can
be derived from-effective parent involvement efforts are:
1. Students will achieve educational gromth in a positive and\supportiVe
environment. . - ' - ) | :
- Parents will learn more about'the school's program, and gain in’their
own development. ‘ ’
SchooI personnel will learn more about the aspirations and concerns' of
parents, and thé family, culture and community influences upon ‘the '
students. ' ‘ ' : B .

I

1
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e COMMUNITY.AWARENESS .  _ . - « - ' .oeet o

P}

People in the community need to be aware of the gifted .and talentéi

‘prpgrams purposes, needs, activities and how they can be of heip and ”‘ i '
SupPOtt . . ' . ] ) , o ’ h h '

. ) . ' [
- ro- . : . : .

—-

-Some ways, are for them to be community mentors, sponsors, legislative

'

: lobbyiscs,and others. They can help to provide some resources and faci- = ' .

- v .o # -

lities not available in the school. . o g

. ( .
£

Couincils, advocacy groups and associations also need to be 'in direct
I - . .
commnunication regularly. Some: groups in Hawaii include the Department

of\Education s State Advisory Council for Gifted and.Talented, the Hawaii
Association for Intellectually Gifted Children (HAIGC), SERTOMA, and Mensa. ‘ . I

"Providing maximum opportunity for.these young students should expand
to the community to also jinvolve the media, professional education associa-
tions, honorary scholarship societies, pubéic and private institutions of
higher learning, the different professions and industries. : u

o . :
x . \

Work-study, mentorship, and career exploration options are needed for

v

the careerleducation and future of. the studénts.
I

e i W
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STATE PERSONNEL

t

1. . Probfde state definition and directidn for gifted and talented pro-

- - grams. : '

2. ' Preparg 1ong and short range state plans for gifted and talented

3. “Advise and assist dlstrlcts in determlnlng the need for programs for
the glfted _— ) . ! 0

4, Assist districts and schools in establlshlng programs for the glfted

5. Interpret and apply State Law and adm1n1strat1ve regulatlons :

6. Secure and complle information! about local programs for the glfted

and disseminate 1nformatlon to aLl districts.
7. .Prepare budget requests for the necessary staff to implement and
‘support all identification, program development, materlal acqulsltlon,
in- serv1ce training, publicity, evaluatlon, and related procedures
that are required to provide a qualltatlvely differentiated program
for the glfted and "talented.
8. Provide in-service educatlon for 1nterested adm1n1strators, teachers,
“and other school personnel. Provide worksh8ps, conferences or in-
stitutes for parents and other interested community members.
9. Advise schobl districts regarding identification'procedures, program
| development, and e;aluationv
10. Prepare guides for suggested goals and ag]ectlves, identification

procedures, qualitatively-different curriculum act1v1t1es, admini-

strative planning, and evaluation "techniques.

11. Visit, mon1tor and evaluate programs for improvements.

12.. Provide technical assistance when needed

13. Secure and distribute federal funds for the gifted.

14. Provide statewide publicity and visibdlit} for the program.

15. Serve as an information center on gifted and talented education. ”

' 103




‘on the rieeds of the gifted and talented

‘Provide technical assistance when needed.

DISTRICT PERSONNEL A -

¢

Prov1de dlstrlct direction for glfted and talented pr/grams.
Work cooperatlvely with state and school personnel

ACqu1re and disseminate exten31Ve background’materlals/lnformatlon

o &

Develop approprlate 1dent1f1catlon and program development procedures
for district. : : N L e

Develop long and short range plans for dlstrict.

Actively support the gifted program with needed materials, adequate .
facilities, suff1c1ent‘freedom for teachers, expert resource and
consultant help, and democratic administrative guidance. *
Develop program development and evaluation models.

Visit, monitor and evaluate p;ggrams‘for improvements. .

Jo
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)
SCHOQL AD INISTRATOR

' \
1 Iy
\

1. . Prepare a long and short range\plan. ' : .
2. Provide school d1rect10n for gﬁfted and talented programs.

3. Become knowledgeable about the unlque needs of the glfted. K

4. 'Become acqualnted with gifted sﬁudents in the school. N
5. 'Stlmulate apterest in and concerh for the gifted.
6. Urge teachers to provide qualltaqlvely differentiated programs for

PN \ . -

the gifted in their classrooms. . ' o

7. Assess and’ coordlnate in-service q¢t1v1t1es for staff.
8. | Cooperate with district personnel an 1dent1fy1ng the glfted and
implementing programs. . v %

i
9.. Encourage and assist teachers in sepuring appropriate instructional
. 1 ) N i ‘
materials for the gifted. . ‘ .

[ , -~ . f

10. Meet regularly w1th parents to explaln the program to them, provide

' other activities as needed. :
o -~ a
- 11, Work cooperatlvely with other personnel in objectively evaluating

the program. . “ ‘ ‘ ‘,

12. Visit, mon;tor and evaluate program for 1mprovement.

N

i

.Q .

N
O
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'SCHOOL’ADMINISTRATOR/COORDINATOR

(Vice-principal, degartment head or grade level chairperson)

1. Design,:develop, coordinate and evaluate program. -
2. Develop and implement curriculum (techniques, materials)'related‘
‘to enriching 'the’ total program. © -
3. Prepare financial, statistical, and descriptive reports as needed .
to develop, mdintain, and account for the program
4, Coordinate 1dent1f1cat10n and certlflcatlon procedures.
5. Assess in-service needs for staff and parents.:
6.~ Serve as a consultant and resourcewto the staff,'students, aﬁd

. parents involved in the program.

\ 7. Participate as part of the Educational Services Staff.

8. Promote public relations activities at the local, county, and state

levels.

ERIC
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GIFTED AND TALENTED TEACHER

Prepare plans for the program.

Facilitate the screening and selection process of students.
Provide an ‘enriched individualized program for the gifted which
encompasses the eight foundation program objectives. ﬂ
Write Appropri;te Educational Plans for each student.

Assist students in planning, organizing, and evaluating tasks.

Screen, develop, and provide appropriate materials for the gifted.

>

Evaluate pupil progress.
Intefpret the program to parents.
Astist in the staff development of teachers and training of parents.
Attend in—serqice tfﬁining s?ssions for latest developments and
trends. | ‘

Mainﬁéin effective relationships with staff and general public.

Communicate effectively with others.

107
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DISTRICT RESOURCE TEACHER

1. Support classroom teachers and building principals in their .
' teaching relationships with the gifted and talented.

2. Provide an enriched extension of the reqgular curriculum for

. gifted students in intra'and extra-classroom sé;t;ngs. -
3. Demonstrate diverse methods of instruction appropriate for the )
gifted, such as problem solving, independent study} etc. n
4. Serve as communicative liaison person between district and school, .
5. Participate in parent involvement activities.
. »

lo8
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SCHOOL COUNSELOR

&

B

1. Participate in screening and selecting students for the program.

2. Provide uidancé to help students to know their potential and

‘ responsfziligies and. to have éride in their abilities. .

3. provide students with opportunities for person§l and social growth. )

4. provide help for parents to unde;étand the unique characteristics
and special needs of their children.'

5. Help students with théir educational and career development.

10,
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Help the gifted and talented students with imaginative and creative

SCHOOL' LIBRARIAN

' %

Work élosely with the’gifted and talented teacher to plan in-
struction that will inteérate gifted learner needs with library7
study skills, accessible resources and consultative help.
Provide as much guidance as possible in individualizéd reading,

-

viewing and listening of library resources.

ways to share the products of their learning experiences.
Help with the identification, selection,'evaluation and dissemination

of appropriate instructional resources for the gifted and talented

program. \

Lo, - . . -
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REGULAR TEACHERS AND OTHER SCHOOL PERSONNEL

L]
'

v

Provide'support and assistance to meet the goals and objectives of

gifted and talented education in the following ways: :

Attend in-service sessions to gain knowledge about giftedness.

) o
Interact. and communicate with teachers of 'gifted and talented and
| . v d
others to effect improvement.

' Be aware of characteristics of gifted and talented in order to

nominate pptential candidétes.
Be sensitive to the unique needs of the students and provide for ‘
them as best as possible. ' : T :
Collaborate in the appropriate educational planning of gifted and

talented stuéents.

Beeome ;équainted with the gifted and talented students in the

school .

provide a conducive environment with opportunities and resources

to enable students to learn at advanced and creative levels.

Share expertise and talents where appropriate.

[
v
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’

‘ - GIFTED AND TALENTED STUDENT

Lot
v
1

Attend reqular;or speécially scheduled programs or events.
~C6mplete selected tasks and strive for excellence.

Communicate and share 1earnipg experiences with peers, teachers
a:d*parenks.

Practice decision-making and indepefident learner skills.
Develop self-awareness, understanding and positive values and
attitudes. L

Participéte in planning and evaluating own learning experiences
within the program and making,post—sgcnndary educational and
career plans. !

Use initiative, self-direction and originality in dealing with

problems and/or tasks.

I_Un
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X. EVALUATING, MONITORING AND REPORTING
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EVALUATING MMONITORING AND REPORTING

‘§§ The main purpose of evaluation is to determine the extent to which
the program goals and objectives are being achieved, and the impact of

learning activities on student progress.

Evaluating or monitoring the quecessfulnéss or effectiveness of {?
program should be done continuously as a formative gvaluation (progress
reporting or checkpoints) and as summative e¢valuation (terminal rcpartinq

at end of year or cycle) . Findings should bhe used for future improvements

' | N

An overview of(the key features of an ¢valuation system and the pro-

of the prodram.

cess involved 1s shown in Appendix 5.

. For Formative Evaluation, test$ and other measurements to be used for

evaluation may need to be designed by the school or district to determine
to what extent and how well-the objectives have Leen met.  However, some
standardized test%/may‘be appropriate.

®
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EVALUATING STUDENT PROGRESS . ’ o

.
Y

- Techniques particularly relevant to -evaluating studeﬁtkobjectives’ : T
and activities include: (See Appendix T .

Cxiierion referenced or standardized tests..

+

O O N 6 o W
.

: PR : . .
Student and parent interviews or' questionnaires. N '

B

o N \
Teacher observations.

'
S

Attitude checklists.

-
’

- Sociograms. ' , R

Student journals and logs. . ' -

Community interviews or questionnaires.

.

Comments or .statements from mentors or experts. Lo T '

.

"

Anecdotal records. N .

LRIC
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EVALUATING PROGRAM EFFECTIVENESS

;1"*.:«'..{ ’

¢
1

Techniques which provide documentation of activities‘as‘planned
‘mignt inglude: | :
1. Data on act1v1t1es and meetings. ‘

2. Materlals, supplles and equlpment purchased

3. Records of in-service sessions and evaluatlon of results.v
4, Checkl;st of dates and program activities planned. o o7

5. Questionnaires to measure changes in perception of program by staff,
| students and others. o , |
6. Test measurement of student learnlng and/or development

»

-7. . Inventories,

14

Some measures can be selected and others may need to be constructed
by. the teacher or prlvate agency.’ After adm1n1ster1ng the instruments,
conduct1ng the obervatlons and interviews, tabulation and analys1s of
the data are needed before summarizing in a narratlve, stat1st1cal or

graphic form. Recommendations should also be included.
' -5, ‘

AY .
" ~When preﬁaring the report, identify the audiences,and_decision mekers

who will use the data, whenever possible, use charts, graphs, and illus-

i

trations.

1iy
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MONITORING AND .REPORTING

The most accurate and best means for monitoring and reporting the

progress of programs are personal observations of student and teacher

1 performamcés in the classes and interviews with them. Since this is
not possible or practical to-accomplish for -all programs, a monitoring
systgm through writteq feports is suggested for communicating the status

”

and progress of programs‘at the school, district, and state levels.

- At the classroom/school level, it is necessary to have a record-
N !
keeping retrieval system which shows individual/class/school report of

student .by student identification scores, placement of progn‘p, the stu-

dent and progrém gains, and recommendations/comménts. Teachers should
. . I 4
/ ‘ . i ‘ .
have some time to do- this. A form is recommended for uniform reporting
of consistent data to the district and state levels. (See Appendix U).

At the district level, it is necessary to have a record-keeping '
2 ot
retrieval system which shows school by school report for submittal to

the state level. ' The system would include the identification criteria’

used, program options and number of students served, program gains and

recommendations/comments. = A form is recommended for uniform reporting =

of consistent data to the state level, (See Appendix V). '

At thé state level, it is necessary td® have a record-keeping and

i

retrieval system which shows district by district reports for use in
state status reports, program planning, biennium budgeting, improvement

strategies and dissemination. (See Appendix W).

For a summative evaluation, a design, implemented either at the

school, district or state levels or evaluation agency will be required.
- [ . "
The summative evaluation should determine if the program should

expand, continue as status quo, be modified or terminated. It should
also provide the Department with constructive recommendations for the

future.

- 11y
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Graphic Ropmsdntation of the
Definition of Giftedness

¥

i
i

GENERAL PERFORMANCE AREAS

'
!

" g xtpuaddy

Mathematics Visual Arts . Physical Sciences
Philosophy Social Sciences Lew  Religion

Languago Arts.  Music  Life Sclences  Movement Arts -

**Tﬁis arrow should read as

"....brought to bear upon...."

Task
Commitment

)

SPECIFIC PERFORMANCE AREAS
‘ | Public Opinion Polling
Jewelry Design Map Making Choreography Biography

Cartooning Astronomy

~ Film Making Statistics Local History  Electronics

Musical Composition Landscape Architecture

Chemistry Demography Microphotography
City Planning Polvldtion Control Poetry
Fashion Design Weaving - - Play Writing
Advertising | Costume Design . Meteorology
Puppétry Marketing Game Design Journalism
Electronic Music Child Care Consumer Protection

Cooking ' Ornithology Furniture Design - Navigation
Geneslogy ’ Sculpture Wildlife Manageinent Set Design
Agricultural Research Animal Learning Film Criticism
Etc. Etc. Etc. Etc. Etc. | Etc. Etc.




ACCELERATION

. Students are placed
and provided in-

struction in a given

area or subject at a
more advanced level.

Grade skipping
Subject advancement
Credit by exam
Advanced placement
Early admissions

Correspondence
courses

Internships
Honors classes

! Independent study

O

ERIC
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PROGRAM PROTOTYPES

ENRICHMENT

Students are provided
experiences which re-
place, supplement’ or
extend learnings ver-
tically or horizontally.

’

Cluster grouping ;
within regular class

Special classes
Pull-out classes

Part=-time groups
before, during,
after school or
Saturdays

Seminars
Mini-courses *
Team teaching
Resource center

Itinerant or
Culture events

Special electives
Special summer
Independent study
Directed research
Community mentors Q

Field study

123

GUIDANCE

Students are provided
experiences which help
to promote better under-
standing of self and
others.

Individual conferences
and counseling

Group meetings

Career and vocational
counseling

Educational counseling
Peer counseling

Community programs and .
sponsorship

Scholarships
Study groups

Tutoring

AEBendix C
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" LONG RANGE PLAN =~ - 1980-83

TARGET DATES

ENABLING ACTIVITIES

- PERSON RESPONSIBLE

AREA:
GOAL: '
OBJECTIVES
K
. (.
to .
j N

1t

a
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Identification and Selection

IIENTIF—YIIG AND PROVIDING FOR GIFTED AND TALENTED AT THE SCHOOL LEVEL

HiH LEVEL - ;
‘ Special Advanced Early o 16 F;eld Internship
. Electives| Placement Admigsions ' ) Study

INTERVEDIATE LEVEL _

,?edit By Honors ) Catrunity 1
Exam Reg. Tchr, o Mentor Counseling
ELEMENTARY LEVEL
Acceleration Enrichment (GAT) Pull Out Resource Ctr.
Reg, Tchr. , Reg. Tchr. - 2%(:;2}1“(:’/1‘ Librarian
r
T~ X ‘
Case Stidy Review Ratinhg
’! by G/T|Camittee approx. < ~
10% .
A A X A
Individual Testing of Stmient
Performances :
Approx. 10-20%
- A A A X

.Group Testing
Nominations by checklists, school regords -
. and other data
Vi 1008 of student population

(TEENTIFIATION AD sxzuacnonL RS ] o

uficaum,s Sg;ecu
LShortARange Plan |
Long an
Be:88TEN

A A A
Oictrict Plano & Guy 3

l..

) —J
I+ Ching 19/

| State Plans

A .
I Concept of Giftedness |
- ‘ ¥ ,/ .
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. BALDWIN IDENTIFICATION MATRIX,
. . R .
3
) " . 0 . ! .
-~ This design-is called the Baldwin Identification Matrix (BIM). It

1

‘has been successfully used in several school districts to help pull to-
gether all of the assessment technlques 1nto a proflle which allows a -
child equal access to a spec1ally designed program for children who ex-
hibit exceptlonal ablllty'ln a w1de range of abilities. l

. The'vertical axis of the matr1x includes the selectlon of assessment
techniques. The horizontal axis*glves the welghtlngs of the score made

1

* on each assessment.
The number 1 on the horlzontal scale*;bpresents the med1an score.
The. median for the I. Q score 1s 100. The range of’ scores for each
welghtlng is calculated by subtractlng the median score from the estab-
v llshed upper limit. In the case of I. Q scores, this upper point is 140+
and dividing by 4 you will get a p01nt spread of lO In the case of per-
. centiles, the median point is the median for -that popu.la‘tion‘. In the case
oinne school the median was 75%ile. The upper point was 95%ile. The

' ~

point spread in this case was 5. With stanines the med1an,p01nt is 5,

the upper limit is 9, therefore, the point spread is L. In the case of

. verbal assessment, it is necessary for qualities to be quantlfled as in
' Superlor wh1ch is rated 5 and so on to Below Average wh1ch is rated 1.

The extra column headed B-NA gives ‘the 1nvestlgator additional in-

'formathn. B stands for below.the median and NA stands for information

not available. Thls can be useful in activities that follow up screenlng.

GOOD LUCK!!

, A Alexinia Y. Baldwin
Judith S. Wooster

4

‘ The Baldwin Identlflcatlon Matrlx Training Kit for Identifying

.

Gifted and Talented Students is avallable from.

D.O.K. Publishers _ Kit includes a leader's guide and -
: s . sufficient material for conducting

‘ ;lfiaiCllgfe goail 14212 _the simulatjion with 10-45 part1c1pants.‘

uttalo, New fork pad of 30 BIM forms, and Student Data
Kit Price: $6.95 . forms, avaiable separately for $1.00
, : ' each pad.
. Q ) ) : '
rorecrosieio enc) ' ” " 127. . ) 23F;
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©

INSTRUCTIONS ‘FOR USING THE BALDWIN IDENTIFICATION MATRIXV

-t

Stevane: ' Select an array of assessment dev1ces for establlshlng ex-~
ceptlohal strengths in one or more of the six ablllty areas as
deflned 1n the Alaska Special Education Handbook or the State
Plan for Gifted/Talented Students,

Step Two: LlSt seélected technlques or devices in the vertical column
1abeled "Assessment Items." The attached exemple includes
standardized groqp intelligence and achievement tests, as well
as behavior checklists and informal technlques developed by school.

Step Three: Determine the median score or percentlle for each assessment

'-item. Then establleh an upper limit score or percentile by using
the highest scores attained by students in local district on that
particular assessment item. In the attached example the mediah
score on the Cognitive Abilities Test was 100, while the upper
limit was 140.

Step Four: Determihe the range of scores for each assessment item by

subtracting the median from the established upper limit.

Step five:. . Divide the range (obtained in Step Four) by 4. This will

- give the point séread. In the example the’ranée of score was 140-
100 which equals “40.“‘”The point spread was 40 - 4 which equals

. . "10."

Step Six:. Enter the upper limit score dndervthe vertical column labeled
"5,." : ‘ ' -

- Step Seven: Enter the median score under the vertical column labeled "1."

‘Step Eight: Set up the range in points for the vertical columns 1 through
4. Start with coluﬁn 1 and count up fromvthe median score by the
point spread (obtained in step five). Write the upper range for
column 1 down. Now start with the next number in column "2."
This will be the lower range for this column. Again count forward
up to the point spread to get the'upper‘range for column "2".
Repeat through column "4," Refer to the attached example.

Step Nine: Once you have established the ranges in scores for each )

assessment item you have set up the matrix. This matrix should

'

R o | .' o ~l£34
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| ‘ ' : Appendix G-2

<

be used in rating all potential candidates for gifted students within
) a school. Now the Matrix is used as a checklist for rating the

abilities’ of the potential candidates. ,
‘ In 'the example attached the Scorgs attained by one student, Susan,

are indicated byichecking the appropriate columns., From the example,

.one can tell that Susan earned between'l§0—139'on the Cognitive Abi-

lities Test: vHér score on tﬁe Metropolitan Reading Test was at or v

above the 95th percentile.

Susan's scores on the nine assessment items are converted toc a

. single score through the' process indicated at the bottom of the’ s

matrix.
Step Ten: The total scores obtained by‘each potential: candidate can

be rank-ordered by the school or district. Then a predetermined N
number or peréentage of students can be selected starting from the

top of the ranked ' list.

ERIC " ¢ :
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BAIDWIN IDENTIFICATION MATRIX

ADAPTED FOR USE BY:

G/#CO’ ]Zl/enﬁfa' Sreening Commite oste 5/ 77

ST ""ENT . ;!SCZ ﬂ

scHoOL quswon‘/z ﬂ:’men&n/

AGE 9 GRADE \ﬁ sex F SCHOOIf"DISTRlCT wd.VC/‘@
gl il s Tt [t [B0- 1 AT
2 Mebropolifs N | G5 e o7k, 89-85hM 880, T 16Tk
?md/m — —
3 Mﬂfmmlxian Achieverrent .9 | ¢ 7161 5
 Math | —
 Renzulli /—CQQ’@TS/?P Ho 3936 | K20\ 205 |IH-0
* Renzulli Creatinfy |40 5935 3430|2-25 | 2420
s n-school Ruchomotor | A | 4 | 3| 24 /
" Renzudle Motivation | 3b-34 i{r(go ozygﬂ 50| I |
* Renzulll Lcammg, _ 152 32 27242320 19/
> Teacher recommenQation 49 AN 02 /
_ "COLUMN TALLY OF CHECKS ‘Q/ | 4 / | Q/ | 0 ‘
 WEIGHT xts xt4 x'3- x'2 x'1 : ’_
| apo across| [0 + /(a+ 3 o+ ff 0 1.
9 TOTAL SCORE \%3( 1332') 1




SAMPLE CASE STUDY SUMMARY INFORMATION FORM

Name Date .of Birth: Date Form Prepared:
Schiool: . ‘ - Grade:: Sex: Teacher:
‘Section A: Intclligence Test Information
* . |
Grade When " Verbal Non-Verbal Total
Date Tested Name of Test Score Score Score
Croup Test: - ’ ’ ’

" Iadividual Test:

Other:

4

Examiner's Comments and Recommendations:

'

, o | 120
12 ¢ ~ ' | -
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Section B: Achievement Test Information <
o Total Total
VocgbularyjRead.Comp. Math Con. (Math Comp.,Math Appl.|Spelling {(Language [Read, Math,
Dute Name of Test C.E. %tile|G.E. %tile]C.B. . %tllc|C.E. %tlle|G.E, %tile|G.E. %tile|G.E. %tile|G.E. %tile|G.E. %tlilc
* G,E. = Grade Equlvalency o )
Section 'G: Aptitude Test Information
= ; .
N
Numerlcal Verbal Abstract Rcasoning Language Usage
Date %tile- %tile %tile %tile
Academic Promise Test | ‘
(Grades 0-9Y)
. | ¥
Verbal Numerical Abstract Mechanical Space Language
Reasoning | Ability Reasoning Rcasoning Relations Usage
Date %tile %tile %tile %tile " %tile %tile ,
Differential = ;
Aptitude Test
(Grades 8-12)
—

l.)‘)
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Scection D: End-of-Year Grades

)

- *
List grades for current year plus two preceding years, if available.
¢

Crade Tcacher “Reading Mathcematics Lang.Arts Social Studies Science
L‘)
S
~
)
i

* NOGE: I1f secondary level, spéclfy courses.

-

1

¥
s

Section E: Gﬁlded Teacher Judgehent

. Scale for Ratlﬁg the Behavioral Characteristics of Superior Students (Weighted totals).

Learning Motivation ‘
Low Med | High Low Med ligh
Date Grade Teacher 8-16 | 17-24 | 25-32 9-18 |19-27 |28-32

|

. Additional teacher information:

(n) Student's best area(s) of performance:

(b) Student's poorest area(s) of performance:

(c) Additional comments:

:

x:rpuaddv-
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A

Seccioan:'Consensué of Observations by Tcachers, Counselors, et al.

Bclow Average Average AboVe Averagg\ . 'Well Above Average

Size relative t0‘aée,

Social/emotional hatufity; . | - .

——

Self-direction. ' T ' b

Persistance in completing
Lasks,
Study habits. o , ‘

Creativity,originality,

Extra-curricular activity - -
participation.

. ) 7

Section G: Special Aptitudes and Talents

List any exceptional nccomplishmcnt(s) by the student, such 'as creative products, artistic
talents, or student self- -reports about crecative accompllshmenta :
" K\
7

Y, . )
) ' ('c/\

|

>
kel
el
]
jo R
¥
fis
b

£t-H




Section 1I; rent QObservations

.
13 .

In the space below, summarize comments from parent omination form.. /
7 - , // ' e

I » e . ) ’ ' ' T Q
o, ‘ . Section I: School Records

SET

. 3

In the space below, summarize .pertinent information from the student's cumuintive folder (e.g. special
academic accomplishments, special awards, health and attendance records, etc.). N

: ,“ '§<

- g F—
. ) : -
; I ‘ ! B \
' . ' . | -y . ' X‘
¥
~ 1 . 4 i “
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, RENZULLI MODEL.

INDIVIDUALIZED EDUCATIONAL ‘PROGRAMMING MODEL ---- GIFTEDITALENTED

9¢T

MO—=-O>0v

—“ZmEMO>»Z>»

R e Provided by ERIC

|

4

TYPES OF

SOURCES OF
INFORMATION

INFORMATION
PSYCHOMETRIC ——= Tesl Scores
DEVELOPMENTAL - Teacher Retings

Parent Relings
PERFORMANCE q?voducl Anelysis

Clessroom Achieve.

Objeclives: Contenl, Process
And Epistemologicel

Regulaf Curriculumi: Compeciing,
Streemlining And Eariching

The Dillerentieted Curriculum:
Progremming, Allernetives Such
As Accelesretion And Enrichment

Communily Resources

Joseph 8. Renzuill
Buiesu of Eduutlo«ul nunwh
The Univarslty of €

CHARlCTEﬂISTICS oF LEARNINQ PROCESS

GIFTED AND TALENTED - (MATCHING) COMPONENTS THE ENRICHMENT TRIAD
T 2 cou'u‘::aem THE GENERA anol

NERAL
H S STUDENT EXPLORATORY rmu‘“a o
E & g Abliities Abibites EXPEMIENCES ACTIVITIES .
o . inleraste intetests .
R a Lowoing Tesching - L 4
Styles u.
Y C INDIVIDUAL AND SMALL GAOUP
H INVESTIGATIONS OF REAL PROBLEMS

T %

Cognetive And Alleciive Process
Development Modelis
(E.G., Bloom, Guilford)

Intergretion Bsiwesn Reguler
And Speciel Programs

The Gilled Student As
Flrs! Hand inquirer
{Precticing Prolessional)

‘ . Cooperelive Plenning:
MOTIVATIONAL ‘s." Expressions eguier'And Speciel Tolal Facully in-service Treining Program
Teethers, Pasents, Student ‘
SOCIOMETRIC = Peer Nominetlons Teacher Growth and Creativity (I, i, 1)
T ¥
THE STRENGTH-A-LYZER THE COMPACTOR THE MANAGEMENT PLAN
Arees Procedures | Alterneiives Curriculer Oblectives
The The 2. Arees
= interest-A- | Leerning Audiences | Products | Resources
= Lyzer Styles
s=o 4___4: ,_ - Inventory
— Summary
—m—lﬁ |

[l

Reterance: The ntersel-A-Lylwr, (umlng Styles irventory, snd Entichmani Triad Mods are published by Crestive Lesrning Puu inc. P.O. Box 320, Manetield Center, Ci. 00260. The

Stiengih-A-Lyier, Compacior, and M

Plan asa avaliable Ilom the same publisher.
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RENZULLI MODEL :

INDIVIDUAL EDUCATIONAL PROGRAMMING GUIDE

N

Prepared by:. Jaseph S. Renzulll

Strength - A- Lyzer : ‘ , Lindo H. Smith

T

NAME AGE TEACHER(S), " : Individual Conference Dates And Ponom Participa-
' : llnq in Planning Of LEP
SCHOOL GRADE _____ PARENT(S) _ L N ’
£BILITIES , INTERESTS LEARNING STYLES
INTELLIGENCE - APTITUDE - CREA'TlvlTY As a result ol‘ﬂuccn' responses 10 ths interesi*A-Lyzer or olher _Enter the scores from the Learning Styles Inventory in the cmu NI.- N
interest Qs t proced indicote the gensrol oreols) in which Circls the highest orssis).
in the speces below, enter the results of siondordized tept sceres end levels of inferest seem to be Hioh Averoge ond Low.
ciecle ol sceres sbeve the . percentile.
Row Grade . .
Teot Area Date  score Equiv. Y lle ‘ H AL W A L || Learning Style Scare  Learning Style Scare
Fine Arts/Crotts Monogerial Projects Tesching Gemes
: Scientific/ Technicol Busingss Simulotion Independent Study
Litsrory / Wriling | Historical Orill ond Recitolion Progremmaed Instructien
Politicel/ Judiciel Perlorming Arts’ Peer Téoching Lecture
Mothemoticel ) Ofher -Discussion
- N -
‘:‘, ‘ A'Kﬂle - ALl - Cc 1s regording informel ebservatiens obout Leerning Styles end
SPEC'F'C AREAS OF |NTEREST reletionships between erees of interest end leerning styles.
As @ cosull of individual @i b with the student,indicete
TEACHER RATI NGS perticulor topics, fasues,er oreos of dud, lnwhleh 1he student
= the spaces belew, snter the sceres frem the Se;u fer Roting Beheviorol weuld ke ts de odvenced level werk.
cmummnm of Superier Students. Circle Ity high sceres.
Group Group i :
Scole Score Mean Scale | Score Mean ' ’
Leerning Musicol
Molivollen ) Dromotic
Creotivity Comm.: Precision
Leodership Comm : Expressive * SUMMA RY AND RECOMMENDED AchON BASED ON ASSESSMENT |NFORMAT|0N
Artisiic Plonning tn the spoce below summorize (1) steangihs ;intereste, ond leorning styles , {2) oreas in which remediol work o¢ o“lmnd oshill bullding sppeers

te be warranted, ond (3 )specific higher mentol processes ond advenced ehilts thel should de developed.

' END OF YEAR GRADES

Enter finel gredes for the pest twe yeare. . -
Reeding Art

Methemetice Foreign Longuege

Lenguege Arte : Other

Secist Studiee Other

Science

Music

130 g 14v
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INDIVIDUAL EDUCATIONAL P%OGRAMMlNG GUIDE

RENZULLI MODEL

The Compactor

xTpuaddy ..

Z-1

Prepared by. Joseph S. Renzulll

Lindo H. Smith
NAME AGE TEACHER(S) Individug! Conference Dates And Persons Portlclpﬁ-
N ting In Planning Of 1EP
SCHOOL : GRADE _PARENT(S) o ye
CURRICLL M ARE‘AS TO BE CONSIDERED

PROCEDURES FOR COMPACTING BASIC

EOR CO DACTJNG Provide a brief description of

bosic materiol lo be covered’ dunns this morking period ond
the assessment information or evidence that suggests the
need for compacting.

—

TERI Describe octivities thot will be used to
guarontee proficiency in bosic curricular oreas,

ACCELERATION AND/OR ENRICHMENT

ACT[ 5€|T| Describe octivities that will be used to provide
advanced leve\ lsarning experiences in eoch areo of the reguior
curriculum.

- T

v




Appendix

KAPLAN MODEL

EMPTY FLOW CHART FOR DEVELOPING AN IEP FROM A STATEMENT
OF PHILOSOPHY OR RATIONALE

STATEMENT OF PHILOSOPHY OR RATIONALE

N /._.\EXPECTA'”ONS .
Student [ NI “\School Home

l NV

DATA ACCUMULATED ABOUT LEARNER | | COMPETENCIES

GOALS AND OBJECTIVES

IEP

14J
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RELATING REGULAR AND GIFTED PROGRAM OB{ECTIVES\CND GOALS

-

~

i

'KAPLAN MODEL

STUDENT DATA:

ABILITIES

. *»\‘-‘,

INTERESTS

NEEDS

v/

REGULAR PROGRAM

ROLE INREINFORCING
THE GOALS/OBJECTIVES

" RELATIONSHIP
ACCEPTED GOALS/OBJECTIVES

GIFTED PROGRAM

"ROLEIN HEINFORCING
THE GOALS/OBJECTIVES

v
“ 7
[o]
= o \
[+ o
w
g . :
p4
o °
5 .
(%
L0
o
" $
3
= o
Z |
a ‘
- ,
v .
S "
X $
(V2] -
(8]
o ‘
0
o

11,
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SCHOOL TO HOME TO SCHOOL MEMO ‘ KAPLAN MODEL

1 . w

School-to-home-to-school memo to the Parents of .

-

The following objective 1s currently being emphasized at school Some ol the ways you can help your child attain this objective
at home are hsted below. ' ; " ‘

Objective: o ' '

[

While Taking an
Excursion

While Having

While Reading Discussions

While Watching w

TvY

144
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IDAHO MODEL
—

.
. . |
. - « o -
- ‘
’

INDIVIDUAL EDUCATION PROGRAM
Instructional/Inplementation Plan

.
F v CE N - T B

I/1P for Skill Area:Higher Cognitive Skill

ah Special Education Progxan and/or
, Dato of . Related Fervice:

re-chcr Igd;ﬁ:ggn I/1Bs__9/10/77 ~ Gifted/Talented

zong-te Program Goal (from Total Service Plan):

To develop higher level cognitivo skills in
knowledg syn%hosic and divergent thinking

- Student has/has not reached long-term goal: batc:

-

SHORT-TERM INSTRUCT{E;AL OBJECTIVES
(in sequance of estimated achievement)

! ! %

/
Date arget Com- Objectives ; ' Mastery -
Beghn pletion Date Behavior Conditions . Mastery Criteria Date

) )
9/15/77 10/9/77 , Descride . ,in County ':Tb satisfaction of : 10/9
: y functions | Planning , Marshall Brown, .
- , of  Agency y Director of County |
o , Tesearch | } Planning office and |
o . - ﬁary Johnsom, State .
‘ ﬁ\‘ ! . ‘ Planning Officer .
' '
9/3b/77 11/15/77 | Prepare  , in Polk | procedures for : 11/15
L | S-year ) County . Statistical analysis
y population ’ ,will be evaluated
y projections , by Marshall Brown \
) 3 ' ' and Ben Blue, Math, |
0 ' Teacher .
) 1 : 4
10720777  1/15/78 Write a :dn County , Paper will be rovicw%d 1/15/78
JSynthesis | Government | by 3 county - - ! o
paper on ' commlssioners, \
yJeadership Marshall Brown, & \
(Tequirementg Reax, Thompsam, Social'
'

. ' Studies Teacher

'
'
'
'
'
[
'
'
'
[] B -
11/15/77 1/15/78 ,To doscribo:of populatioi Evaluation of papenf: 11/15/78
(Potential  growth on ; by Rex T. son, ,
Polk County'’s 1 Tom Ford, irman |
Economy , ©f Chamber of Commerte, C
. and Marshall Brown.
'
'

Jmplication

11,

142"
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SAMPLE IDAHO MODEL

L INDIVIDUAL EDUCATION PROCRAM: Total Service Plan
' . and Annual Review

L

‘lneg Mary Smit th .Sex:_p Grade:_7 Pate of Child Study Team Meeting: 9/10/77
r; o , B)Pnaturea and Positions of Team Members:
Address: 1230 Madn 8traet > lz'tpzaoooo Phone:621-3456 ap Gt tA—«—w-v‘/ /)4,‘—'—"1—{*:4—[
' resent
Parents: John and Harsh:: Smigh Placenen.tz Gifted/Talented P2 {Ag: j aj/u/7 / iu M«-'/wmy
‘Date of Birth: ‘8/13/65 C.A. 12 . %:Q /‘7.444,&__,_ C/'liﬂﬂjﬂm
v / 4 .
V___Permission is piven for the educational placenent .f{r-h/ /W e /":7 (,z/. R / Lan /W
described. T v . ‘ R
Permission for this placemcnt is klenied : |
210722 - (L /1 )t bﬂ £y /42 J /sz-v( L Placegent recnmmenda:ions (including extent of time
Date ,7 Parent Signature » in repgular education ‘and legal category of exception-
S , ality for state funding purposes only): Mary should be
unmary of Praesent Level 'of Student-Performance: placed with a mentor four hours a week for continued
Mary is functioning in reading. skiIIs at the eleventh qrade
development of math & reading skills as well as leader-
level; math skills at the tenth grade level. Last year's mentor, ship ability.She should spend an additional
Hr. williams, has reoom:ended development of leadership skills potential. tmze hgs. :WJMHWW
Special Education Program Person(s) Date of - center. '
Long-term Program QQals and/or Related Services Responsible Placement Annual Revieu Inforration °*
To develop higher cognitive ' Mentorship kn3County Ted Gfeen,‘ 9/15/77 Date of Revi
; : _ ew: 5/15/78
skills in synthesis and divergent Planning Office (4 - Facilitator - —
hinking. hours per week) . _ Progrags -toward Long-tern Goals:
. - Marshall Brown,
To develop skills in statistical Math class ‘ Director
analysis | Independent Study, County Planning
Learning Resource Office’
Center (3 hours per ' .
, wveek) . Ben Blue, Math ' S,
* . Nentorship Teacher 9/10/77
- 14‘, o _, D Marsha Jones, d Recoomended Placement!

Librarian

1\)‘/

T-3 xtpuaddy.
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' .CURRICULUM FLOW CHART '

‘
3

. CURIOVUS, ABSTRALT THINKING, MuunPLE

- CHARACTERISTICS, IMPLICATIONS
(needs, interests, abilities of * INTROOUCE NEW TOR(CS
the gifted population) $ ¢« VROVIDE A STIMULATING EW&ONMENT‘
WITH MANY REGOURCES
* ALLOW TIME 1o PURSVE A TOPIC w OEPTH

| \ 29
NTER%‘ms 'RETENTI EN S » DECREASE . AMOUNT OF TIME NECELSARY

. , v FOR LEARNING ¢ 9TRESS THINKING SKILLS

~ — " . ' - "Jll'b

AL

- kEFERENCE TO PRINCIPLES FOR A DIFFERENTIAIED CURRICULUM

Present content that is related to broad-based themes, issues, or problems.
Integrate multiple disciplines into the area of study.

Present comprehensive, related, and mutually reinforcing experiences within an area of study.

Allow for the in-depth learning of a self-selected area within the area of study.
Develop independent or self-directed study skills.

Develop complex, productive, abstract and/or higher level thinking skills.

Focus on open-ended tasks.

Develop research skills and methods. * '

Integrate basic skills and higher level thinking skills into the curriculum.<

Encourage the development of products that challenge existing ideas and/or produce "new'" 1deas.

Encourage the developm@it 'of products that use new techniques, materials, and forms.
Encourage the deVelopme t of self-understanding, i.e., recognizing and wusing one's abilities,
becoming self-rdirected appreciating likenesses and differences between oneself and others.
Evaluate student outcomes by using appropriate and specific criteria through self-appraisal,
criterion referenced and/or .standardized instruments.

!

15l «J

TRANSLATION INTO SPECIFIC TEACHING/LEARNING ELEMENTS

CONTENT ‘ , PROCESS . ' PRODUCT |

r ’ L ,
INCORPORATE BASIC TEACH PROBLEM-S0WING | REGUIRE RESEARCH -

WBIECTS UNDER, Nsw SKILLS RELATED W TTEN WORK
THEMES ! . v o

National/State Leadership Training lna..lte on the Gifted and the Talented
. \ ‘ _,

: |
[ i

15«
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‘ . APPENDIX M

1

CURRICULLM DIVILOFMZINT POSSIZILITIZS

.

@ . CONTENT 'PRODUCTS .
| CRAL
ISSUES:
A ‘ L. ) - gnel discussicn
Urban vs. Suburdan ancd Rurzl Life Styles sz”e ®
cJa
Cultural Monisa vs. Culturel Plurzlisc tezching & lessco
Balancing Individual Frescez &n Group giving 2 lscourse
) Responsitiliny zzssctte
‘7 illc - te?
Good vs. Evil izlz/slice ere
HelpZul and Fermful Elfects ¢l Technolog) ViU ‘
4 : ' s ‘ cispley
PROBLZMS L o } c-zres
Life in the Future , , tebles ,
: illustzra n
Conservation p lustrations
. £ilmstrip ,
Human Relztions : File
Natiomal Security , rzph : ’ a
o, Decav of the Big Cities collage
: curel
Inevi taalli:y of VWer < czure/stos bock
-l HS
Effect of Current tven:ts oxn Public Morele czloring Sook
' : ‘ pulletin boaxd
THEMES: R | 25 p
' Courasge tize line °
. ‘ fiow
* Communication : " ag_fhart o
People's Neecd “to Explore Mzgic P -es- ‘ |
Patterns of Change ' , ' RINESTHETIC h
— ' zodel
¢iorama
PROCESSES sculpture
; e s ‘ uvzzle
Bloon's Taxonomy of Cognitive Objectives zame
Guilford's Structure of the Intellect worksheet
Inquiry Trairing p—
L -._.
Creative Problem Solving
. journal/diary/log
Synectics aeene
Taba Teaching Strategies “redeoTt
Willian's Cubde ' textbook
) e v eiitorial
Critical Thinking. -
* k)
RESEARCH ‘
‘ VARIOUS RESEARCH DISIGNS:
. . Experizental, correletional, historical, descriptive, cese study
SKILLS:
Observation reporting, note-taking, intarviewing, ques:tionnaire construction
[:Rjkj tabulation and analyses of dara, vs: Of cata retrieval sy stecs
oo i 145 ‘ N :
| \“ _1________________Eig___________________________J
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RENZULLI'S ENRICHMENT TRIAD

TYPE | o ';::>>
GENERAL - | -

" EXPLORATORY

ACTIVJTIES | <

" Tvee 1
-Group TRAINING
| ACTIYITIES

‘  flvl’ - ;YPE‘III

INDIVIDUAL & SMALL GrRoup

b

INVESTIGATIONS OF REAL PROBLEMS

150
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Aruitoxt provided by Eic:

JDatc
" School

"ERIC

Martinson—Wiener
Rating Scale of Significant Behaviors in Teachers of the Gifted'

Rater

Ratee

‘Grade Level

Length of Observation

Subject(s) being taught " N

To the Rater: A minimum of 40 minutigh should be used tor each obser-
vation. Use every opportunity to exa e folios of materials, files of
children’s products, and other evidence, as well as teacher behavior, to
confirm impressions. !

Teaching Process

1. Utilizes specialized pupil interests constructively.

- Seldom

N Occasionally -

W Frequently

a. Students work in areas of interest.

b. Teacher capitalizes on student interest in classroom.

2. Utilizes special talents and abilities of the students.
a. Students are involved in activities which display or include their special

abilities and talents. o
b. Individualized materials are available for development-of special talents

and abilities.

3. Encourages self-selection of materials
a. Students have freedom 10 select materials at high conceptual levels of

difficulty. i

b. Teacher encourages pupils to make own selections and decisions.

4. Makes classwork interesting through use of ditferent sense media.

a. Teacher encourages effective pupil displays, not teacher-made displays.
b. Teacher uses maps, charts, TV, radio, and/or films to augment or advance

the qualities of instruction.

5. Maintains or uses classroom resource center containing materials at
appropriate advanced levels.

a. Learning resources are openly available to students.

b. Teacher serves as a resource to pupils.

6. Clarifies classroom goals and purposes using broad concepts rather than
detail.

a. Relates discussion to course objectives.

b. Student’s performance indicates understanding of course objectives.

Uses varied teaching strategies effectively.

. Teacher is sensitive to students’ responses, both verbal and non-verbal.

1. Teacher responds to visible cues in physical behavior of studen...
2. Teacher uses student verbal reactions to extend student insights

and understandings.

8. Conducts group discussions skillfully.

a. Teacher withholds own ipeas and conclusions.

b.. Teacher encourages panEipation of students in discussions.

9. Selects questions that st te higher-level thinking.
a. Questions encourage students to draw analogies and to indicate

3

relationships.

\

b. Students are able to ask analytic questions, ,

¢. Students generalize from concrete to abstract at advanced levels.

147 150
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Appendix O-1

10. Utilizes synthesis and analysis in appropriate areas.
| 8. Teacher utilizes effectively inductive and deductive reasoning and is able 1
| to apply techniques in classroom.

om
N Occasionally

W Frequently

b. Tescher assists and/or encourages students to relate theory to practice.

11. Draws examp::s and explanations from various sources and related fields,
8. Interrelationships are emphasized by teacher and students.

8. Students are eager to work on activities.

b. Teacher varies the kind of assigiment to the learning abilities and
interests of the students.

c. Teacher emphasis is on broad ideas and not drill and rote memory
sctivities.

| .

| 12. Presents activities that challenge and stimulate the students.
|

:

13. Utilizes evaluation in various forms. ’
8. Teacher helps students in self-evaluation and self-improvement.

14. Encourages independent thinking, including ditference of oninion.
8. Students are encouraged 10 examine thoroughly and accurately
‘controversial issues ,;ﬁ

1. Students compage and contrast different issues, using objective
evidence.

:15. Gives appropriate encouragement 1o pupils.
a. Teacher gives praise when deserved.
. b. Teacher makes students feel worthy.
c. Teacher provides for recognition of outstanding creative and/or .
scholarly performance. — ;

16. Understands and encourages student ideas. : .
8. Teacher encourages students to try new approaches.
, b. Teacher is tolerant to students’ attempts to find solutions of problems,
¢. Teacher encourages “"guesses’” by students and facilitates evaluation
‘of guesses by students, <.
d. Teacher helps students to realize that research involves
trial and error.
1. Students are encouraged to apply principles of scientific procedure.

Teacher Background

o 17. Is unthreatened by own mistakes.
8. Teacher is undisturbed and unembarrassed by own mmakes or
criticism of students,

18. Teacher displays enthusiasm and employs humor connrucuvely
a. Teacher is energetic and animated.

Summary item:

19. Demonstrates understanding of the educational implications of giftedness.
8. Teacher uses implications of characteristics in the classroom operation, ~
selection of materials, schedules, and questions.

ERIC
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Appéndix P

LEARNING - TEACHING STYLES (Renzulli)

TEACHER LEARNER

Abilities
Interests
Learning Styles

r

Abilities
Interests
Teaching Styles

CURRICULUM
Coﬁtent Objectives

Process Objectives
Epistemotogi¢al Objectives

0

_ L
INPUT === PROCESS === PRODUCT

L
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ERIC

Aruitoxt provided by Eic:

For 'schools, d}stricts and state to determine the current status o
gifted and talented programs on a continuum, exhibit A shows a possib

survey.

€

Al
+

Directions:

SURVEY OF

CURNENT STATUS OF GIFTED/TALENTED PROGRAM

A"w".

in your school district.,

prepdared by : ‘
Nut1ona1/staLe chdelbhlp T:alnzng Institute on the Gifted and Talenced' ;
The purpose of this survey 1s to dscertain the current stacus of programs for ygyifted/talented

tollow;ny are brict definitions which may ussist in completing this form:

‘Olgan1zzng
. Dcvvlop1ng -
Interacting -~
Growing -
Extending
kvaluating =~

getting started;

planning

beyinning to implement written plan
attendingy to strengtheniny program(s) in progress
articulating K-12 and intergrating home/school/community
enldarging cxisting program(s)
determining efrfectiveness in summative form

s

T

xtpuaddy

¢}

The data collected will assist in providing technical assistance
which more accurdately interfdoes with yosr present level of program development.

CURRENT STATUS

Activity or Task

Orydnizing

Developing

Maintaining

Growing

Extending

Evaluating

Distii1ct/school has a completed written
plan (hacluding all appendices) on tzlc
in th- central office,

District/school s updating written
plan .t least once each yedr. ‘

Distiict/school has a K-12,

in-district
proyram tor the gifted/taloented.

District/school is studying ways to
expund jifted/talented proyram to dreas
other than academic.

Dist:i.ct/school has a defensible and
visible gitted/talented program to
include the tollowing areas ot gijcd;
ness: Acudemic

Creative ' -

Kinesthetic
Psychosocial

f— —— — —

b — = - — -

— ——y e —

Distrivt/school has differcntiated cur-’
ricula us an integral part of ull ex;st-
iny gitted/talented programs. ' ’

District/school has ongolny inservice

for statf and parents at dll grade levels.,

District/school has a comprehensive eval-
uation design to provide adequate tcedbac
to dssist in upyrading gifged/caloncad
programs .

£

k

1o \)

I.S. Sato,

Modified, Rev.

4/79, 8/80
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ERIC

Aruitoxt provided by Eic:

tarpet e/ Flose

tton I'hase
hegiontng

hase Ll

bevelaping Phase
Heginnting

-

*rhase 1i1:
Maintalining, Phase
Neegt Liins knp

*pPhase 1V:
LUrowing Phaae
Beg Inning

APhowe

Extending Phase
Beginning

* Phase Vi:
Eveluaging Phans

Beg’ "

T g emeat ol ALL
[ TR I

& ., , .
l\rgan’r Top Or fenta- Chatai ted IRt ies

Self-owiceness
Grawlh hystems
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COMMON IDENTIFICATION TOOLS

. "Slosson Intelligence Test - An individual 1nte111gence

test which is quick to administer and score. The scoring
procedure is objective, and the test itself consists of
items adapted from the Stanford-Binet. Slosson Educ.
Publications - Dublin, New Hampshire 03444 .

“Otis-Lennon Mental Ability Test - This group intelligence
test is easy to administer and score, but caution is advised
by the manual in using this test w1th children who do not
have normal backgrdunds or motivation. Studies indicate
high reliability and good validity. Roger Lennon, Harcourt-
Brace Jovanovich, Inc. ,

"Stanford-Binet Intelligence Scale, 3rd Revision '~ The -
pioneer in intelligence assessment, this individual intel-
ligence test has largely been superseded by the Wechsler.
Lewis M. Terman and Maude A. Merrill, Houghton Mifflin Co.,
2 Park Street, Boston, Massachusetss 02107.

. "Lorge-Thorndike - A group intelligence test. The Lorge-

Throndike verbal and nonverbal tests exhibit high correla-
tions with dchievement tdsts. The test appears to measure
traits somewhat different from other intelligence tests;
nevertheless, -Lorge-Thorndike IQ's correlate moderately to
well with school achievement and other 1Q measures. Lorge-
Thorndike, Hagen, Houghton Mifflin Cd.

"WISC - An individual test of intelligence which includes the
subtests: verbal and performance. Generally regarded as

the best available individually administered technique which

attempts to measure intelligence. The test is considered a
‘stable, useful, and valid' measure which correlates wel)

with other tests of intelligence. David Wechsler, Psycho-
logical Corporation.

. "Gates-MacGinitig Reading Tests: Readiness Skills - An

individually administered test. The length of the test,
120 minutes, is quite demanding on the kindergarten and
first-grade subjects. Correlation of test results with
first-grade reading achievement is low and positive.
Teachers College Press, Columbia University, 525 W 120th
Street, New York, New York 10027.
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]

. : - 7. "Metropolitan Readiness Test - An individual test of reading

| B . readiness: for-kindergarten and first graders, consisting of
seven or eight scores. Scoring is relatively easy, and the |
manual provides_gmgortant assistance inggore interpretation. ,
-Reliability is high. The test requires 60 minutes of the '

. \\_ ~ subject. . Harcourt-Brace Jovanovich, Inc., 757 3rd Avenue, )

R New York, New York 10017. : : -

‘8. "Differential Aptitude Test - A speeded multi-aptitude test
.. for grades 8-12. The subtests are easilty administered and
""" scored, and interpreted assistance is provided. The test -
exhibits good reliability. Psychological Corp., 304 E 45th\
Street, New York, New York 100}7. - : D

9. "Short Form Test of Academic Aptitude 1-Threé Qcores, lana
o ( ' guage, nonlanguage and total are provided. CTB/McGraw-Hill
-t Book Company, 330 W 42nd Street, New York, New York 10036.

10. "Torrance Test of Creative Thinking - For kindergarter |
through graduate school; consists of two parts, verbal and
figural. The test is called a "research edition”-and is
one' of the first attempts to reveal and measure creativity.
Personnel Press, Inc., 20 Nassau‘'Street, Princeton, New .
Jersey 08540. ’ ‘ ST

® © - "118%California Test of Mental Maturity - A group intelligence
: : ~ test which attempts to assess abilities believed fundamental
: ' , to learning, problem-solving, and ability to respond to new
> 1 situations. ‘No attempt has apparently been made to reduce
: culture bias. CTB/McGraw-Hi1l Book Co., 330 W 32nd Street,
Co New York,- New York 10036. ~ ° '

12, "Peabody Picture VOcAbulary Test - An 1nd1v+&ua1 in§e11igeh¢e
 test which requires no reading by the examinee. ‘American -
Guidance Service, Circle Pines, Minnesota 55014."

13. Parent recommendation/consent.

14. Scréening committee.

15, Teacher checklist. ;iéy o

16. Academic achievement. = o \ 1 )
17. Renzu111-Hartmah Scale for Rating Behavioral Character-
istics of Superior Students (SRBCSS).*

! \

| . *Gourley, Theodore 5. and Others. "The What and Where of éifted Programs: A
Report to the New Jersey Gifted Consortium." Educational Improvement Center,
Pitman, New Jersey, 1975, pp. 6-7. . o .

176~ -
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COMPANY /ADDRESS ‘ .

American Guidance Service
720 Washington Avenue
Minneapolis, Minn., 55401

. Bobbs-Merrell Company, Inc.
4300 East 62nd Street
Indianapolis, Indiana_46206

Bureau of Educational Research
School of Education, U-4
The University of Connecticult

.~~__ Storrs, Conn. 06268

Bureau of Educational Research
and Service :

University of Iowa

Iowa City, Iowa 52240

Clinical Pyschology Publishing Co.,’
Inc. '

4 Conet Square

Brdndon, Vermont 05733

Educational Testing Services

Princeton, New Jersey \

Educational/Industrial Testing
Service

P.O. Box 7234

San Diego, Ca. 92101

Educational Skills Development, Inc.
Mr. James Barclay

University of Kentucky

Lexington, Kentucky 40508

Harcourt, Brace and Jovanovich
757 Third Avenue
New York, New York 10001

Houghton Mifflin
2 Park Street

Boston, Mass. 02109

¥

TEST/MATERIAL

Peabody Picture Vocabulary Test

Peabody Individual JAchievement Test

Kuhlman-Finch SchoBﬁstic Aptitute

Detroit Test of Learning Aptitute

Vaughns' Test of Musical Creativity

Vane Kindergarten Test

Vineland Social Maturity Scale
Russell Sage Social Relations Test

Concept Assessment Kit
Conservation #3

)}

Barclay Classroom Climate Inventory

Metroﬂglitan Achievement Test -
Stanford Achievement Test ‘ ]
Syracuse Scale of Social Relationship .

Cognitive Abilities Test

Henmon Nelson Tests of Mental Ability
Pictorial Test of Intelligeﬁce

Iowa Test of Basic Skills

Lorge Thorndike Intelligence Test

17,

160 . .
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Appendix Y-1

COMPANY /ADDRESS : TEST/MATERIAL
Institute for Pgrsonality and " . IPAT Culture Fair Intelligence Test 'ﬁ”
Ability Testing gcales I, IIm III, 1963 y \
1602 Coronado Drive
Champaign, Ill. 61820 ‘
Leschi School Alpha Simulation Game
Ms. Victoria Raider ; .l ,
Seattle, Washington 98101
McGraw Hill , . california Test of Mental Ability
330 West 42nd Street b california Achievement Test ;
New York, New York . 10036 Comprehensive Tests of Basic Skills ' ,
Personnel Press ‘ Kuhlman-Anderson Test
.20 Nassau Street : Torrange Tests of Creative Thinking
Princeton, N.J. 08540 Verbal/Figural
R Thinking Creatively with Soundsiﬁg;ds
Psychological Corporation ‘ Chicago Non-Verbal Examination, 1963
304 “East 45th Stregt Arthur Point Scale of Performance
' ~ New York, New York 10 Tests Form I and II
Wechsler Intelligence Scale for Children
Academic Promise Test
. Differential Aptitude Test
: Mooney Problem Checklist
Graves Design Judgément Test
. Crawford Small Parts Dexterity 7Pest
A Ravins Progressive Matrices Test
\\\\ . . Wide Range Achievement Test
:Children's Apperception Test
’ Science Research Associates, Inc. SRA Achievement Series
59 East Eric Street
Chicago, Ill. 60607
Scholastic Testing Service k Test of Early Learning Skills,
480 Meyer Road ' Pre-school to gr. 9
Bensenville, Ill. 60106 ‘ Thinking Creatively in Action and
b Movement -
Torrance Tests of Creative Thinking
Sheridan Psychological Services, Guilford-Zimmerman Aptitude Survey
; Inc. ’ Creativity Tests for Children
;\\ P.0. Box 6101 ‘ Guilford Creativity Tests for Children
SOOI Institute . SOI ,Learning Abilities
. 214 Main Street ' e ‘ }
El Sequndo, Ca. . - |
17 '
. , ‘ ‘ J
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- ! L. | COMPANY/ADDRE§§
s ok ﬁubiishers

71 Radcliffe’ Road
Buffalo, N.Y. 14214

Music: - | :
Simons Measurement of Music -
Listening Skills {(gr. 1-3)
1350 S. Kostner Avenue
Chicago, Illinois® 60623

. Four Music Conservation Tasks
Dr. Marilyn Zimmerman

E ‘ . 11 Carriage Place

o * .Champaign, I1l.

v

6180

Dramatics: ) e .

v

Dr. Nancy Hensel.

~ : Dept. of Early Chlldhood Educatlon
" University of California at Riverside .
92502 L - :

' Riverside, Ca.
R oo™ , ‘ \,4w o
' Creative Writing: ‘
. ‘ L
" Childrens Agéerception Test
Psychologicdl Corporation
757 Third Avenue
. New quk,'N Y

Psychomotor: .
?

Fpostig Movement Skills Test

Consultlng Psychologlsts Pres;
5717 College Avenue
Palo Alto, Ca. 94306

[ERJf:A : o S

Aruitoxt provided by Eic:

P U )

The Creative Dramatics Test, pre- school to gr. 3

attery, gr;

TEST/MATERIAL: . . .. . ___ .

Baldwin Identifrication Matrix by,
‘ .

6-12
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