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ACT ONE ‘ |

_ The.scenefisfa'1arge;yover-crowqedﬂEng1fsh c1assroom in the mid-west .
Thirty;fiye.stuoents:sit focing an'open copy of Macbeth. Three}students are
actua17y enjoying'the process‘of writing an essay on "Power’corrupts: abso1ute
‘power corrupts'abso1ute1y.",'Sevenvare_Wantfng to ta1k,about,it. Another
seyen are tota}1y confused,ubut'are too shy tofsay SO. . Eiohteen'ereJon the
point of open rebe111on. f f' |

The heroine, Ms. G I.M. T1red is batt11ng to keep the e1ghteen "under
contro1" “She fee1s a bit 11ke she's sw1mm1ng in a rap1d f1ow1ng river

‘ against’the current - | g
~She is! ‘ o |
| 'PSYCHIC LIFE IS A WORLD POWER THAT EXCEEDS BY: MANY TIMES ALL THE
POWERS OF THE EARTH
JUNG
The'Theory , | | ‘

In 1923 Jupg)vthe Swiss psycho1ogist deve1oped‘his theory of hunan R
behav1or wh1ch has come to be known as the theory of psycho1og1ca1 types.
was a system enab11ng psycho1og1sts to recogn1ze, va1ue and account for,

_ common patterns of behavior among the1r pat1ents. The two most w1de1y

recognized categor1es defined by Jung are Extravers1on and Introversion.

' A1thouqh each of us uses bothyaéys of focus1ng energy, one is preferred If

\ _ . -
the indiviudal prefers to focus energy outward he is c1ass1fied as an | e

AmExtravert (E). If the energy is focused 1nward1y, the person is an Introvert

o 2 ! ,\ ' ‘ . .
A second major c1assification of Jung's‘system describes the way in which
individuals process 1nformat1on. Jung observed that most peop1e perceive
directly, in a pract1ca1: straight forward manner through the Senses (S).
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Others prefer a more indirect process a more abstract scanning of
7information. Jung called this Intuition (N). . T
In explaining human simi1arities and differences in these .terms, Jung
;3kproposed to he1p his patients understand a maior source of'communication
:breakdown. It is very difficu1t for one type to understand the behavior
.J f patterns ot his "oppos1te" type. The extravert and . the introvert never
"TOTALLY - understand one another.' The sensing - and the intuitive type never see
';the wor1d through the same eyes. But~with awareness comes.an understanding. a
to]erance a mutual respect - ’ o , | ‘
~';i" s In 1930 Myers (1976) began taking the theories of Jung and appling them
to educatio . Us1ng Jung s classification system she has ana1zye? the
psycho1ogica1 preferences of the students and teachers in North American
c1assroom's and co]ieges and universities. She has observed a remarkab]e :
phenomenon. | h |
 The maJority of the people respons1b1e for shaping education - the ] ‘\
university professors the teacher trainers, the writers of educationa1 theory
"and materiais, the researchers, the directors of education - have much in.
: common. They prefer to concentrate .their energies inwardiy, toward the wor1d

of.ideas. They'are refiective 'thoughtfui, introspective. These folks are

what Jung called INTROVERTS. They have a sec?fdéﬁommon behavior pattern.

- etating 7deas.  This

type has a tendency to grasp situations by scanning, grasping a total
impression,"and g1¥aning immediately a sense of where it is going. kk
It is iittie”wonder that such types become educationa1 leaders. They
natura11y possess the qua1ities necessary to do the iob' |
The prob1em arises when one observes the persona11ty type most otten

\ found in a regular c1assroom. (See figure 1)




Fiqure 1: Type'Preferences of Regular Classroom PopuIation

v IS Introverted‘Sensing
o f - IN -Introverted Intuitive 2 K
| | ES Extraverted Sensing L
EN Extraverted Intuitive
; (Lawrence, 1979)

- Eiqhteen out of thirty five students are Extraverted Sensing (ES

types! OnIy three are Introverted Intuitwve (IN) types. The 1ntroverted
intuitives have shaped education for their OPPOSITE TYPE In Jungian terms;
'the majority of students, the ES type is being educated according to the
preference of‘his inferior world, the world in which it is least easy and
natural for him to functipn, demandino most energy and giving the least sense
of seIf -assurance . and fa/:Iity.

No wonder the Eninsh teacher is tired! She is struggling against the
natural row of enerqy_within the majority of her students. It's time to quit
: fightino the current. It's time to use the student's energy to faciIitate the
learning process.' B | | |

A Definition

The first step in using a student's natural Iearning’preference is to
understand what is meant by the terms, Extraversion (E) and Sensation (S).

. Extraversion, in contrast to introversion is an‘orientation towards

action, rather than reerction. It is a focusing of energy outward toward

the external world of people and things; rather than inward, toward the 1nner
world of ideas and thoughts. Extraversion is objective; introversion

sub&ective. Extraverts derive energy from people, obJeCts; they act and react

and interact. As their main source of motivation is extennaI"rather than
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1nterna1 extraverts fee1 a need to check out anJ satis?y the expectations of
others. Extraverts have an- 1ntrinsic need to p]ease. They require verbal
1nt€iactwon‘and Tearn bes% by doing and by talking. Introverts ehe more
reflective and solitary in their.learning styles.
An extravert cou1d be heard saying, - ”
"I Tove to do things, not sit around thinkinq about them a11 day."
L § X pretty.easy(to talk about most things."

"Sure *I make mistakes, but I can always try again."

12
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The introvert, in contrast, might say, in a much softer voice,

"I just have to think about it first.”

M1 just Msten.
"1 need a quiet space in which to concentrate." /

P

Sensing types, in contrast to their intuitive counterparts, are very

1mmediate1y aware of all the senSatidﬁs in theifvenvironments.' The sensing
. 9 . .

¥

types focus on thefﬁ'surroundings; 1ntuitives scan. Sensing types take things
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~as they are, intuitives 1magine the poss1b111t1es 1n what 1s. Sensing types

!

ape prastica], rely on their five senses, and possess a good dea1 of what is
commonly ca]led."common sense." Intuitives rely on 1nsp1rat10n, see with the
mihe)s'eye,"and possess a good deal of 1magihation and creative energy: |
These might be'expressions-a sensing type woy]d,say:
"I usually get the facts straight."
"Can't we do it now?" » |
"It's the little things that’ count".

o

Qo
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IR Ah}intuitive, on the b;her hand, might say | -

. "Ideas }ust seem to come to mgﬁ,
"Ne11; it's just a hunch, bufwl rea]]y think...;." : : .

"I love to daydream"

The ES Classroom

/

Step two in usihb the natural enerqy flow of the majority of students is

h to adapt curriculum to the learning preferences of the Extraverted Sénsing
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(ES) student. Such a classroom is quite a deviation from the old notion of

fea?njhg‘ghiéh housed rows of quiet studgnts,aworking~1ndiv1dua11y,'efther'*

- réading Or‘writing.(Introverted intui?Z;e activities). Few schpq1s function

mainly in this manner any more. Howevdr, too much time is spent silently,

individually, in t{:‘symbo1ic abstract areﬁa.of the printed p&gf'(writing‘is
the trahslation oflsymbols to meaning - a very 1ntuit1ve_brocess).‘ |

Translated 1ntp prattrica1 "what-to-do-1n-the-c1a§sroom" 1anquage,

‘ fac111fét1ng the learning patterns of the ES child”means:

Al

-

1. Having an ACTION-ORIENTED classroom

¥
¥

}gis can be achieved in a variety of ways.

Let's imagine fhe teaching of Macbeth. Action means going on-a field
trip to see a play, making a minature theatre, acting out scenes From the
play. It means dressﬁng up in costume, making masks, painting scenes from the
pJay. It means p1anniqg military strateqies, designing make-qp for witches;

g"It could fnvolve 1ntefv1ew1ng_people who be11éve in witcﬁcraft today,
interviewing politicians who understand the temptations involved in having -
power. Recent research coming out of New York State (Lasko ,1981) shows the
interview technigue to be a most effective device for teaching students to
write a research essay.. The tasks and §k111$ involved in both processes are
similar, but the students perceive themselves as more able to do the -
interviewing. They are also more motiyated to do. it because they perceive
1nterv1ew1ng’to be a meaningful procéss; and writing a research essay is
perceived as?being "something they have to do to pass."

‘Suddenly the teacher finds himself opening the doors of the classroom and -

?

using the whole community -as a learning environment. Such an approach also

¢

4
\
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- often cuts across the curr1cy1um.# It 1nvo1vesVother more«naturai1y active

_hands-oh areas to enhance ‘the teach1ng of Eng1ish Shop and art and music,
home ecbnomics, physical education, social studies natura11; become involved.

This T call the "hands to help the head" approach. 'Together-students ’
build, bake, sew, paint - all in English class. | |

~ As the teacher Tets go of the frantic need to cover all the mater1a1 the

material magically gets covered. 0r not so maqgically. Perhaps natura11y

sSetting up several different learning centers in the room and arranging
the class so there is time and freedom{pf movement enough to really use them
is useful. Some exercises or tasks in the tearning center should be short
enough to busy the ‘student for brief time periods. It 1§ jmportant to perm1t
students to work on several tasks, moving from a poetry assignment, for’
example to a drama projeqt; then back' to the poetry. Extraverts enjoy a
frequent change of task, and de het'need to complete one before trying the
next. / |

Action-oriented tasks. should be suggested in the learning eentre. If a
apoetry unit, for example, is on old age, the teacher could encourage the‘
student  to visit an o1d‘f01h'§ home, 1nter91ew the elderly, take*pictures,
make movies. This approach 1inks the poetry directly with the real world in
an active way. _ .

It is eSsentiallthat physica1 movement be permttted in the cjassroom.
One big step is to have students, not teachers, mave from c1ass to class.
Another is to have materials situated so that students have 2 1eq1t1mate
reason to move around. (This means letting go of the notion of restricting
‘movement). It means permifting visits to the locker, the water fountain. It

is good to .start classes with relaxation exercises, to suggest, at several

points during the period, that everyone get up and stretch for a minute. The




cr 1 ,
cher bagins™ t& ule every 6$portunity tq use time ‘and enerqy to advantage;

o e 4 4
: to free it, rather than contﬁo] it. For ?xamp1e, there might be fifteen

"minut s left before the period ends and the teacher senses a rest1essness 1n
the group. She might suggest “a quick w Tk ‘around the schoo1" having -
students choose partners, showing one andther things that are most or 1east
vp1easinglabout the immediate environhent{ Next day they discyss what they, as

a class, gan DO to make the environment a more pleasing place to be.

Key words to remember are:

Environment ' Talking
N Things Mak ing
Peop1e' - Doina

ﬁﬂ!311tat nq the learning patterns of‘the ES child means:

2. [Moving slowly from the student's EXPERIENCE to new concepts.
Sensing types go very slowly from what they know to what they - or the

~teacher - would like them to know. This demands that the teacher be very
aware of what the student does know. ‘ -
This 1; not a new fdea to edu;atipn. Dewev probably understood the-
Extraverted Sensing (ES) child more than any other educaton. He never use&
those Jungian categories; but he applied his understanding in terms that can

easily be translated to ES needs.

Ve

Just as' two points define a straight 11ne, so the present standpoint
of the child and the facts and truths of studi&s define

instructions. It is cbntinuous recongtructibn, moving from the
ch11d!?'present experience out into that represented by the organized

e

‘ bodies of truth that we call studies. Should there be a period

here? (Dewey, 1976, p. 278). L ' .‘




"-”_A recreate. What they do weTT, is remember facts., The teacher m1ght ask his™ R ‘ff

’,Shakespear1an 1anguage. To help them deveTop th1s ear she m1ght take them to

m\finders To fu1f111 the des1re of hav1ng students move to h1qher 1eve1 #%Q;hi;f :

Let us recons1dér the teacher who wants to teach Macbeth She m1ght '}1F;;t SR

cons1der, f1rst whether or" not her students have deveToped an ear for'

“ a p1ay, have them 11sten to records, watch mov1es, a11 on Shakespeare s

- I

works. A var1ety of p1ays ‘can be used she need not re1y on1y on’ Macbeth =

Ay i

_ The 1dea is to expose the students to the 1anguage before she expects them to B

‘
Ky

understand the 1deas beh1nd the 1anguage. I ﬁ - -_T'nhl - [‘5 . f‘

v

She m1ght cons1der her students 1deas on power, on w1tchcraft on

\ -

, Toya1ty She wou1d be w1se to concentrate on f1nd1ng the base of the1r '*., ',f o

S

- pfesent exper1ences and move sTowTy to the more abstract 1deas 1nvo]ved 1n 7_,'?

¢~f o , . f_A

_»u_ study1ng a pTay, wr1t1ng an essay. o - __fv_[',‘f

" A safe place. to start is w1th the facts. ES students are wonderful fact

sy e

th1nkﬁng, the movement'must grow from where the student 1s, from what the

student knows, to’ a more abstract synthes1s."' L - :

For examp1e, a c1ass m1ght be study1ng W111a Cather s story Pau1 s 2 . d,.,'_;

’k Case. The teacher wants h1s students to rewr1te the endwng. He says‘

]

e "Rewr1te ‘Paul's Case, imag1n1nq what wou]d have bappened 1f Pau1 had not

Jumped-1n front of the tra1n."‘ Most of h1s 1ntu1t1ve (N) types get down to
work . 'ATT hfs sensfng (S)‘types groan. They do npt va1ue the quest1on

The1r pract1ca1 natures say - "but he d1d ump din front of the tra1n' The
d .

' author wrote it that way. Who cares, anyway."

¢

“He is ask1ng of the sens1ng types a task they don t fee1 ab]e to,do we11 J'z y>

sens1ng types ‘to make a 11st of ‘all the facts that squest what might h" on

if -Paul had not-d1ed. He m1qht have them 1mag1ne themse1ves as Pau1, rojle
play béing,PauT,'go for -a walk as Pau1 compare Pau1 to peop1e they have R

RS




known, to characters in mov1es they have seen. ;Thenfhefcoqu’ask”them to

A ~rewr1te the end1ng to the story. | .il' ‘/
Start1ng w1th the facts w1th those th1ngs that appea1 to ‘the senses, is c-/p’ |

.a good strategy for ES typeseto use when mov1ng toward any abstract or

' hypothetica] not1ons.1 The teacher m1qht have students-bngn essay writing by :

.»mak1ng 11sts of pert1nent facts, beg1n poetry wr1t1ng ~ _okin at;the,wor1d,
d:then mov1ng to metaphor. ' T; o |
| The teacher should use as. often as poss1b1e the student s exper1enc1a1
base as a start1ng po1nt K1ds know about amb1t1on and power on the footba11
‘:f1er Teachers can. use th1s to teach Macbeth Students, understand the o

.pressure a g1r1fr1end Can exert 1n gett1ng her way. Teachers can.USe-that,

' ,know1edge' Th1s approach to teach1nq demands{that the teacher trusts the

-

w:students to a1ready ho]d the key to h1s own 1earn1nq.

Key“words for th1s ‘idea are:~"' g

y ' v | .
~Facts L .7, Student-oriented
Lo :Ekperiences o E . . Patient |
Senses o o *V%Direct ,;LQ;H;,, [v““;“;;,,a,",s, A

[P e |

.Teach1ng for the ES student means

3. Being REALISTIC. ,_ N o
. v‘ | | | .-\J
" A good way to begin is to encourage students to read.about REAL things.-

. . . . 'y , . . .
“’Teachers could ask the schoo]board to stop ordering hard cover, last-forever

'~textbooks, Instead ]et the students be'respons1b1e%§or deve1op1nq a 4;;,; c

’E,act1ca1 11brary, supp1ement1ng the she1ves w1th’9aper backs from 10ca1
econd hand, bookstores.‘ Students w111 choose b1ograph1es, how to cookbooks, { .
how-to sew -design, fconstruct books, books of 11sts of famous quotat1ons,

of great moments in h1story. They will chose nove1§ re1;%1ng to the1r own

14




5kpersona1 expEriences, med1caI books, books -on w1Id b1rds, on rare pets on B

b1ofeedback

Teachers shouId focus on aIIow1ng students to do REAL th1ngs. Herebideas AT
.'boverIap. The - pIea for reaIIty, for reJevancy, for act1on for exper1enc1a1
I;Iearn1nq fall over themseres. S1nger (1972) re1nforces this’ not1on when she

| descr1bes the extraverted sens1ng type S I1fe as "an accumuIat1on of actuaI

7exper1ences w1th doncrete facts." (po 195) Other educators have offered
“practical squt1ons to sat1sfy th1s view of I1fe | ' L

Hopk1ns "need~exper1ence" process addresses in a whole systems approach
th1s 1dea of mak1nq use of students naturaI enerqy flow by aIIow1ng them to
N Iearn what they NEED to Iearn what is 1mportant for them to Iearn, what grows
e from their own EXPERIENCE. | )

-

..
v

It takes pIace both 1ns1de and out51derthe 1nd1v1dua1, S0 1t is both
covert and overt act1on. It is as emerqent and dynam1c ‘as I1fe

_ 1tseIf (Hopk1ns, 1954 p. 127)

In The Emergvng SeIf Hopk1ns cIar1f1es how th1s approach can be

impIemented into the cIassroom and into the entire schooI Essent1a11y it

3 1nvoIves three steps.

1. Finding a need worth work1ng on
2. Determiningvthe direction in which,the need-experience can be .
. , it ] _ ) _

'tdeveIoped - o Wf.

- 3. Manag1ng a ser1es of s1tuat1ons or activit1es Lo as to ath1eve the

. q . t . ) | & .

NEW OUALITY of the emerging exper1ence.
This experyence.can be achieved, in Hopk1n s}terms;[as a whoJe-cIass or

even whoIe—schooI need. On a less global Tevel, the teacher can achieve




1nd1v1dua] needs/experienc1a1 1earn1nq through contract teach1ng * ' The |

. student ‘and teacher d1scuss the need and negot1ate ways in wh1ch it can be

.sat1s1f1ed and learning expanded upon. ,

o '_ Key words 1n th1s rea11st1c approach m1ght be:

ﬂ .
' First hand know1edqe o Re1evant
Contract.teach1ng | Changing 7 )
Usefulness T “practical |

Fac111tat1ng the ES 1earner means"

A Us1ng the ARTS to stimulate theLSENSES.

This use of. the senses in teach1ng is. not new - to educat1on. "In a

~

pedagog1ca1 method wh1cH is exper1menta1 thé educat1on of the senses must

. undoubtedly assume the qreatest importance (Montesorr1, 1964 p. 167)
The arts are a natu:a1 way to>st1mu1ate the senses in a secondary Eng11sh ,‘ﬁ
. c1assroom. Indeed "'vﬂ:' o f' f . R , .
""The extraverted sensat1on type is that type 1dea11zed by the
devotees of sensory-awareness“ (Singer, 1972, .p. 195).
The 11terature is fu11 of books conta1n1ng excellent sensorv awareness »

Ty -

exerc1ses * A few examp1es are: _ B .f-xf_
13 .Have class members make a tape record1ng of unusua1 sounds that are
parthu1ar to their househo1d Share them in a group. Have group
. members speculate on what they might be. write a poem about them.

2. Create a banquet of "rare foods." B11ndfo1ded class members try to

T identify the foods by smell.—And finalty = 1nrtaste"“‘j T T B

- Drama provides'the teacher the‘eas1est opportun1ty ‘to 1nvo1~e the student

* For more 1nformat1on on contact teacher refer to Gibbons M. & Ph1111ps,
G. 1979.

* For more 1nformat1on on sens0ry awareness refer to way, B (1967).
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in ACTIVE REAL SENSE ORIENTED act1v1t1es
Macbeth comes a11ve when drama is 1ntroduced To11ow1nq the act1on-
oriented exercises suqqested on page 8 . Now ‘the: teacher is ready to have
students 1mag1ne themselves 1n s1m11ar to-Macbeth s1tuat1ons and 1mprov1se
“dramas. 5 |
A s1tuat1on m1ght be "you are runn1ng for school pres1dent -Your‘
.i.opponent is very popu1ar ' He cou1d win. Your qirlfr1end finds out that your
opponent was caught at the Bay for shop 11ft1nq . She urges you to use that
‘know1edqe to defeat your opponent What do you. do7 Act out the scene."* .S
"Research shows that art prov1des a means of g1v1ng form to tacit | . v
' structures of know1edqe" (Brmgham, 1979 p. 18).' Us1ng-v1sua1 arts-he1ps‘the | : P
student to express menta1 schema through draW1nq, pa1nt1ng, sculpture, This’/ |

'prov1des, for the sensvng student CONCRETE ev1dence of the existence of

: conceptua] structures

- Teachers in theAAttieboro‘system of Massachusetts .use leaf drawing, for -
example, to teach the minute structures of th1ngs Mu1tdp1ication tab1es

'-become concrete when a fourth grade c1ass embro1ders a qu11t show1nq the . . '\

' mu1t1p1icat1on table. The qu11t is rea1 5; required act1on to make it. ~Itg‘ing 1
s co1ourfu1 It is disp1ayed It p1eases the eye. It p1eases the e 'df ',,.,
Extraverted Sensing (ES) child.
| ES students engoy ‘working w1th mater1a1s for craft or art1st1c !

- purposes They have the. ab111ty to recognﬁze qua11ty, line, co1our, ‘texture,

s

deta11 Students 11ke to design clothing, costumes, arch1tecture.'

Ant,,llterature, home econom1cs again_cross paths 1n a cross curr1cu1mn

approach. - ' "

* For more 1nformat1on on re1at1nq 11terature to improvisation see Barton et , ,
a1, 1969. : : ‘ o ‘ _ o o
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aThis-i? particu1ar1y'usefu1’when combined nith drama. But it is not  *
| 11m1ted to putt1ng on plays. | B
ES students can pa1nt poet1c 1mages, can scu1pt abstract not1ons.
E tudents have a cont1nuous enerdy, a constant desire to exper1ence new
'sensat1ons. And they want to exper1ence them now.
Art prov1des such st1mu1at1on in a. concrete format. It_is_immediate. It .
is versat11e. It prov1des‘a»chancevto use crayon or pa1nt brush, clay'or N
! stone. ES students love too]s, materia1s, Tove working with their hands,
"ifHere the'concrete and abstract can come together;’\ |
"Our senses are where .our world omer1aos£" (Smith, 1981, p.'435).
Music, too, provides concrete sensation'experiences. I stin remember in
my ear1ier§university days an eccentric Eng1ish professor who would march into
our c1assroom each week wear1nq a costume of the Elizabethan era and p1ay1ng
van ancien!'1yre. And for the f1rst t1me, for me, Shakespeare came alive!
_ I~reca11 teach1ng a grade e1even Enq11sh class who were having d1ff1cu1tyrl: .

with Mi11er's The'Crucib1e. I ordered the exqu1s1te French film of the p1ay

avai]ab]e from Co1umb1a P1ctures. They still d1dn't qet 1t

We turned The Crucib1e 1nto a mus1ca1l The bew1tched q1r1s danced to

,strobe 11ghts. Court proceedings were operat1c.

‘ And for the f1rst t1me, for them, Arthur- M111er came alive!

2

Key words in using the arts are:

s

Concrete AT Art
Lo @ . )’. . .
.. Creative - Music
G S Sensor‘y , Drama .
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Teaching- the ES student means:

5.  Using MULTI-MEDIA materials.

o If a‘sensing type cah feel or taste or touch or hear or‘see a thing, she
befieves it exists. She can eventuaiiy learn that the non-visible is real,
(but she never tote11y'be1jeves it). | . |
" The media'is a good device to make the intangible tangibte.
The teacher wénts to teach,Mécbeth.‘ He shows them Pb]&nski‘e version.
He wants, to teach the notion‘of'dramatic_irohy. He has'his c1as§ yiew
Oedipus starring Christopher Plumer. ; . | E
An exce11ent selection of feature 1enqth 16 mm. film ideal for use in the 3.
Eng11sh classroom are avai1ab1e from a var1ety of studies (see Appendix A). ;
The school should be filled with medla student; can handle - cameras,
‘vieeo eqdipment computers' tape recordeks “film strip projectors, slide |
‘ projectors, record p1ayers te1ev1s1on ‘sets, film processing equipment. ///
o A study of myths cou]d take students to the theatre the cinema. It
could have them interv1ew peop1e from d1fferent cultures to capture the oral
: trad1t1on. It could have them create masks and monstecs.' It could-have them
recreate and video tape myths they have read or seen or heard of or invented,

Key words to such a,program-are.

4

Al

Hardware . . ?fDeve1oping
Performance _ 'Sensory

‘Action_ ' Tangible Lo




Facilitating the ES learner means:

6. Allowing for group INTERACTION. - c-

.
- PEOPLE PEOPLE PEOPLE. Extraverts need'them.

To separate the extravert from her main source of motivation is an error
toovcruciai to be tolerated. There are many ways.in which the teacher can
design the class to satisfy this need.

Glasser's class meeting‘modei is ideal to meet this need. : -

Peer-tutoring provides another means to combine good 1earningﬁstrategies "'_ '/(i
and interaction skiiis. Peer-tutoring seems to'be especially successful for
the tutor when he is aiiowed to deveiop the program himself.  The teachér ' e
facilitates the process but does not direct it. Another interesting , o
divergent use of peer tutoring is to have the weak student become a tutor
rathet than a tutqe!v S o

Although overaii classroom design is an ideal way to insure group
interaCtion; group projects within.the reguiar'teacher-directed'structure are
a1so effective. ' |

) Students caane invoived.in debates, in any activity usino ‘the oral |

tradition. ) : A

Another important aspect of taking into account the extravert's love of °
peop1e is in selection of topics., Ektraverts enjoy curricu1um that is people-
oriented. History takes on fascination when the personal 1ives of the makers
' of historyfare revealed to the=student. A similar reaction happens in the
iiterature c1ass. Did you know Louise May Aicott dreamed of being a horse,
and often actually wished she could become one? Did you know that when he was

only nineteen Shakespeare married a woman eight years older than himself?

Can you find out how Saiinger Tives when he is writing? what kind of a person‘

—

7.




t

‘was Vitginia Wolf? What nightmare haunted Edgar Alldn Poe? | _ : |

}Nhenevef*the opportunjty arises'tﬁe teachsr would be wise to “peop1e-
'worient" the unit. Themes can be centered aroued people - the o1d; the
starving, the young, the violent. ,‘ , , ' j. .
';Projects‘can'be peop1e-centered., What'might we do to make life habpier
for the elderly? Reading skills, interviewing skills, selection of
| 1iterature, putting on of plays - all can\pentre around "an old folks home."
Letters can be sent to government officja1s} debates can be held, intetviewS'
can be conducted - all centefed around the ﬁungry. O o
Students come”to realize that Eﬂé]ish ;s‘hdt an isolated, non-functional

'

‘ sdbject meant only for scholars and artists. It is a vital subject closely |
Tinked to~everyday life. Itiis not oh1; useful, it is necessary for dealing | i
with those all 1mportant others in the studeﬁt's 1mmed1ate environment.
It 1s essential to remember four facts in designing any group projects:
]&' Extraverts enioy workinq with people.
/2. | Extraverts are motivated by other péople's expectatioﬁs. | - ‘A
- | 3. Extraverts 1ove to p1ease. ,
| ~~—~—d; Extraverts learn best throﬁghvverba1 i;teract1on.rmwmrﬂmw |
This last fact, that extraverts learn best through verbal(interaetion, i _ 1
often surb?ﬁses»the extravert himsé]f.. He bISCOVEﬁS‘as he is tgiking, Just }
hpw'much he does know! | |
Extraverted sensing types do much better on oral 6r on performance tests
than they do on written tests, for example. When fofcedsto prove their

ability in a traditiona11y introverted intuitive manner they are working with

a handicap.

) , \ ., ‘, .
"Show and tel1" is a delightful experience for high'school ES students.
It Relps to personalize the classroom, to let students come to know each other

/ . P

/
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_fn less torma1 ways. Moreover, it often initiates 1mp§rtant writing
experiences. Graves' research in the writing‘processfrevea1s ta1k1ng and

-

drawing to be the favorite prewriting activities,af sfudents. (50wers, 1979).
Teaching the ES studefit means: ' : . .

7. .;Insuring sensory PLEASURE.

.and makes energy flow as a powerful, positive for¢e. Kﬁ : ) o
Food is a clue to much classroom toqethernes . As socia1 beings we have ‘ )
discovered the magic of eating together in a vari ty of settings. The

c1assroom shou1d be one of those settings.'

contests.:
That teacher still wanting to teach Macbeth mi ht consider having
'students paint scenes from Macbeth, write music that| depicts corruption,“
,performﬂsgeqestfromwthe“play,;debatepoliticalﬁissu§Mari51n94¢£§40f_the,ﬂs
p1ay. But it can be taken one step further 1nto the p1easUr: dome of
»1earninq. ‘Students Tove to dispIay what' they‘have one, é c1ass hay 1hv1te 2

dish costumeS"

parents to have a party, with Scottish food served out1

worn. Banquo's banquet comes to life. - And stude ts te chers parents
”enjoy! At the C.C.T.E. conference at which this /paper was presented,v‘
v . o ‘ ‘
Elizabeth_music played and sung.by fully costumed performers delighted the ‘
|

group as we-gorged ourselves on an Elizabethan anquet served in authentic

n the classroom.

style. Such imagination and pleasure belong,
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Key words to the pTeasure principle are:

Q.
. People _ v -Sharing
Food - : Playing
Senses Doing

ACT_TWO - R
’ It's_a“1ove1y spring day, the sun is shining, birds are chirping.
Dressed aslobhe11a, Miss G.I;M. Good reclines on a nest of eushipns. . She is

seated in a row boat. Several other boats surround her small craft. Pieces
of chocolate cake and fried chieken emerge from several paper sacks.

~ In"Miss Good's boat a young girl is reading'some'poetry she has_-
,qrittéh. Another student p1ays a flute to accompany the reading. ‘
A discussion 1s going on several boats over. ,One student, an admvrer of

Robert Service 1s describinq a new club she has joined in which "ordinary"

people dress us and act out parts of Service's poems. She Toves it. Her‘

...mb,o,at}j_ngV,_p_a,r_tner can't believe it! Robert Service, He's suggesting Service -, =

'wfites junk. A debate on the meaning of poethy begins.
 Miss G.1. Good sm11es. She makes a mental note to invite a local, poet.
to the c1assroo to do a read{ng of his "improvisational" poetry - the dynamic
poetry of ora performance, which changes with each audience.
Miss Good has time and energy to think these thoughts, to hear the
interests of her students, to 1ntegrate ideas.

Guess who's rowing the boat.

23 P
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L e Appandix A |
¢ ~ ‘Sources of 16 mm Mo\ Length Films

ke

Canfilm Screen Service Ltd.
583 Ellice Avenue ~
Winnipeg,. Manitoba o~

International Film Distributors Ltd.
20 Bloor Street West .
Toronto, Ontario

New‘C1nema Enterprises Corp. Ltd.
774 1/2 Younge Street

‘Toronto, Ontario

Visual Consultants
72 Carlton Street
Toronto, Ontario

United Artists Corporation Ltd.
Ste. 501 - 365 Hargrave Street
Winnipeg, Manitoba :

New Cinema of Canada Ltd. s
298 Avenue Road '
Toronto, Ontario

Janus Film Library (Canada) Ltd.
224 Davenport Road

“l,Toronto, Ontario

Canadian FiIm Institite
1762. Carling

/Ottawa, Ontario

Cinema Centre
435 Berry Street
Winnipeg, Manitoba

. . Universale Films

Willowdale, Ontario

Columbia Pictures of Canada Ltd.

‘435 Berry Street ,

St. James
Winnipeg, Manitoba

Warner Bros. Distributinq (Canada) Ltd.

23.




Ty

- {f-‘i} R .:T.

12.

13.

14, -

'Metro-Go1dwynlMayér

Twentieth-Century Fox Corporations Ltd.
73 Marion Street o '
Norwood, Manitoba

365 Hargrave Street . | .
Winnipeg, Manitoba '

Astral Films Ltd. | 0
224 Davenport Road o _— /-
Toronto, Ontario“v ‘ < B

v ’ i
vy
w
= J.’} . , 3 K o F
Yo .. |
. . L . N o / v
N o
" . .
N A ‘
it
g
> oy ._‘,
4, .
. ’
-
2
"
‘ /’
. / ,
~ ,/ ,,/
".// .
L S .
e B
¢
. K
; /
- L, e p
yd
¥
.
~
N
K
« -
- o R 4
1 v
4 "
e
v ot
%
"

Taiy
i
f
¥
:
.
i
.
-
¢
‘-
5
- -




