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This publication was developed by the American

Association of Colleges~fop_meache;*§gggqgion (AACTE) to be used as a
guide by teacher education institutions as they examine-their __

prcgrams, in the light of the National Council for Accreditation of

Teacher Education (NCATE) standard that relates to the education of
exceptional students. In section 1, written by Joanne Rand Whitmore,
a description is presented of the purpose and process of NCATE and

<

the functions of NCATE standards. These standards, which serve as
guidelines for the evaluation of preservice and graduate education

\ curriculum;

programs, are grouped in six categories: ‘(1) governance; (2)
(3) faculty; (4) students; (5) resources and facilities;
.and (6) evaluation and planning. The special education standard

requires NCATE-approved programs to prepare all education/human

kS .

services professionals to recognize and provide for the special needs
of all children in regular educational settings. An interpretation, is
presented of the ;elatiOnshiﬁ‘between the special education standard
and the six categories of the NCATE standards. Section 2 presents ‘
suggested self-evaluation questions, which are intended to assist an
institution preparing its program to meet .the NCATE special education
standard. The appendix.contains a reprint of a statement adopted by
AACTE on the preparation .of professionals for educating the
handicapped. (JD) '
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THE PREPARATION OF EDUCATION PROFESSIONALS
. FOR EDUCATING EXCEPTLONAL STUDENTS:

A Resource for Responding to the NCATE Special Educatioh Standards

INTRODUCTION

»Purgose -
This publication is 1ntended t0'be used és a guide by teacher education
institutions as they exam1ne their programs in 11ghtx8f standards of the
Nationa] Council for Accreditation of Teacher Education (NCATE) “that . re]ate

14

to the education of exceptional students. It has been devg]oped by the -

American Association of Colleges for Teacher Educatipn_(AACTE) to he]b teach- .

et

er educators better pfepare all education professionals to contribute to
the education-of exceptional students. The term "exceptional" refers to

students ‘who require modifications in the education program . in order to re-

““~~‘--~—»~ce1ve‘anweducat1on appropr1ate to the1r needs. °It also refers to students

who may not require spec1a1 educat1on, but s1mp1y attent1on to individual

: _needs in such areas as socialization or physical access.. Except1ona1 students

have trad1t1ona11y been identified as those who are menta]]y retarded, hearing
impaired, speech or 1anguage impaired, visually hand1capped, emotionally dis-
turbed, learning disabled, or who are gifted or talented. Designing prograris

to'meet.the uniéue needs of individuals, however, transcends labelingor

* classifying in these kinds of categories.

' Ihyo]vement of AACTE

In 1977,'the AACTE Board of Directors adopted a position statement affirm-

ing its "commitment to the advocacy of equal opportunity, unlimited access,

‘unconditional acceptance,-and total responsiveness to individual differences."

W
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This statement ref]ects'an‘eﬁareness that all educators have a role in pro-

o - s

¢ viding education for students, 1nc1ud1ng'those with disabilities. It calls
. for teacher education programs to prepare graduates with the necessary know-
' ledge and skills to f111 those- ro]es The text of the fu]] statement can be
found in Appendix A-of this pub11cat1on

Since the pub11cat1on,of the statement, AACTE has worked in several ways

to advance this position. AACTE has utilized its network of state associations‘;

and state leaders to increase levels of awareness about the Education for A1l
Handicapped Children Act, P.L. 94-142, and to stimulate progran change and
| faculty deve]Opment‘which are responsive to the federal legislation. Th1s°
effort, funded by the U.s. Office of Special Educatjon andeehab111tat1vev
Services (O.S.E.R.S.), was designed to capitaﬂize on the know]edoe of teacher
education programs with.0. S E.R.S. funded Deans' Grants. Deans' Grants assist
an 1nst1tut1on in prepar1ng both regu]ar and spec1a1 educators at the pre-
service level with the competencies needed to work w1th~except1ona1 students.
Another project of the Association has been a study-of educators with

d1d&b111t1es This project has resu]ted in a pub41cat1on entitled Educators

with D1sab111t1es A Resource Gu1de It 1nc1udes\a resource 11st1ng of over—

900 educators w1th disabilities and a documentation of the1r experjences and
the barriers which restrjct their full professional contrjbutjon as educators.
Funded through the U.S. Officekfor Civil Rights, the project is part of the
American Councjt on Education's Higher Education and the Handicapped (HEATH)
Project. |

National Accredjtatjon.and Personnel Preparation

for the Education of Exceptiona1_Students

' Begjnnjng.in July, 1982, teacher education institutions seeking accredi-
tation or reaccreditation from the National Council for Accreditation of

‘Teacher Education (NCATE) must meet a-standard relating to the preparation

4
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of all educat1on professionals to contr1bute to the education of except1ona1

student§$¥/$h19§NCATE standard is not des1gned to focus on the preparat1on of

those who maJor in sgep1a1 educat1on. Nor does 1t~suggest that teacher educa-

t1on 1nst1tut1ons must have preparat1on programs in spec1a1 educat1on Rather,

it ref]ects the view that general educators, while not required,to become ‘spec-
jal educators as we]], p]ay an -important ro]e in providing education for excep—
t1ona1 students. .A11 eduCators, 1nc1uding'administratOrs, support personne]

and re]ated service provwders need to be prepared to contr1bute to the educa- °

tion of all students. The American Association of Colleges for Teacher Educa-

tion,  through its Task Force on Education of the Handicapped} has developed
this publication as a guide”to institutions seeking to respondfto this NCATE
standard.

Contents of Pub11cat1on °

Part I - Understand1ng the NCATE opec1a1 Education Standard
Dr. Joanne Rand Whitmore was invited to wr1te Part I of this document

describing$the NéATE process and interpreting the Special Education,standards.

" Her work is based on her.presentation at three regtonai PACTE workshops on the

sfandards She formu]ated the 1nterpretat1on by synthes1z1ng information
gained through her exper1ences as institutional representat1ve to AACTE, con-
sultant to Dean's Grant PrOJects through the National Support Systems Project,

and AACTE representative on the NCATE Council. Her 1nterpretat1on goes beyond

defining the meaning of the standards'to incorporate expectations generated by -
major efforts to st1mu1ate improvement in teacher education programs--i.e.,

the establishment of.anvAACTE policy and task force focused on the education

of handicapped students, thevhork of the federa]]y—funded Deah's Grants, and

“the adoption of the NCATE Special Education Standards.

To assure accuracy of Sbecific'content, Dr. Whitmore checked out her per-

o

~ceptions'and interpretation with a number of professional co]ieagues. She

——— s e
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laspec1a11y wishes to acknowledge with dppreeiation the foi]owing NCATE col-

Teagues who gave their time te review her nanuscript: Drs. Lyn Gubser,

W

r

G]orﬁa Chernay, William Gardener, William Grady, J. T. Sandefur, Dale Scan-

»

nell, Steve Lilly, and Janice Wegver.

Part II - Self-Study Questions

-

-~ _.In this section suggested questions for self-study are presenteo. They

4

are intended to assist an institution in preparing its program to meet the lﬁg

NCATE Special Education Standards. Suggested self-study questions are presen-
ted under .each of the Six categorjes of the Standards. These questions were'
deve1oped under the guidance of the AACTE Task Force on Educat1on of the Handi-

capped w1th 1nput from numerous organizations: concerned with personne] prepara—

Ve
\/; 4-?

tion and education of the handicapped The questions have not been developed

- by NCATE; nor 1s\th1s pubi1cat1on an off1c1a1 document of that agency. It.ha§‘
been deve]oped hy AACTE for 1nst1tut1ons to use as they seek to develop, imple-
ment, eva]uate,,and redesign the]r programs.. Information compiled in the process
oflanswerino these questions, however . may assist'in the deve]opment of NCATE-
self-study reports Some of the. quest1ons go beyond the minimum requ1rements of
the Standards. Informat1on co]]ected in answering them can serve-as’ base]1ne.
data against hhich progress toward prepar1ng educators to-contr1bute to the
education of exceptiona}’students and‘against which.orogress toward'essuring,_
equal access'foh disabled students- and faculty “in teacher eoucat%on can be
measured. Using thﬁé 1nformation,b1nst1tut10ns should be able to. develop more

. effectively a comprehensﬁvejo1an for meeting these goals.

H

Diane-Merchant

AMACTE Project Director

Education of the Handicapped "nf«\x » \\\\
C A S w;‘ N
?“«. ~ \ Q
{ . ;//() - S
S Ve -
o y e

’




Part 1 .

UNDERSTANDING THE NCATE SPECIAL EDUCATION STANDARD

Joanne Rand Whitmore, Ph.D.
Kent State University

As_educators begin to prepare for an NCATE review, tt is 1mportant for

them- to recall the purpose and process of NCATE ‘accreditation and to seek any
L]

«c1ar1f1cat1on needed relative to the eXpectat1ons associated with the standards
that will guide their 1nst1tutiona1 sle—study, This document has been written
to gu1de institutions in their preparat1on relative to the .new Special Educa-

tion Standards, 2.1.2 and G2 1.2, S1nce the standard is . essent1a11y the same

Iy

. for both undergraduate and graduate programs, 1t is appropr1ate and efficient
to‘d1scuss 2.1.2 and 62.1.2 as one Special Education Standard. The slight

differences in language are noted in Table 1, and- some differences in inter-
—“ _ : o , .

.~ .pretation and application will be evident ‘to the reader at several places in

this document. The meaning and 1ntent of the standards are identical at-both

program levels. On]y the expectat1ons are s11ght1y d1fferent due to differ-

ences in the profess1ona1s prepared by some advanced programs (e g., schoo]

‘-_Wadm1n1strators, osycho1og1sts and counse]ors) -

Before examining-the spec1f1c gu1de11nes for institutional se]f study n o

-

response to the standard 1t will be he]pfu] to rev1ew the purpose and process
s A

of NCATE accreditation and the background of the Special Educat1on Standard

; Then, specific 1nterpretat1oneof the Spec1a1 Education Standard will fo11ow to

1

3 clarify expectat1ons assoc1ated w1th it. The 1nterpretat1on will go far be—

LY

~ yond an.attempt to define m1n1ma1 NCATE requ1rements Rather, the interpre-

tation witl define_the full 1ntent of the standard, integrating ihformation
from leaders of;AACTE, Dean's Grant Projeots, and NCATE.- Such an approach 1is

- believed to be construotive and in keeping with the "spirit" of the standard. .




Table 1

The Special Education Standard

2.1.2 Spécial Education:(Effective date: July'1, 1982)

A11 educators should have the knowledge and skills necessary to
‘enable them to respond to the individual-differences of learners.
The presence of except1ona1 learners in regu]ar classrooms requires
that general and special educators percejve their professional
roles as less distinct and more complementary. They must increas-
ingly view themselves as differentiated members of an instructionai
team to provide an appropr1ate education for exceptional -learners.
For the purposes of this standard, exceptional learners are de-
fined as persons who possess_suff1c1ent]y unique educational needs
to necessitate their being provided the quality of special educa-

" tion and related services needed to enab]e them to realize the1r
full potent1a1

" Professional education programs shou]d prepare a]] school personnel
to contribute to the education of exceptional Tearners. Such pro-

"grams  should prepare educators to be able to recognize and refer
exceptional ‘learners *for diagnosis .and to' contribute to the design
and implementation of curricular programs, instructional techniques
and classroom management strategies to accommodate their educational
needs. -In the process of acquiring these skills anc¢ attitudes, '
the pre-service teacher -should have field experiences, 1nclud1ng
observatlons and 1nteractlons w1th exceptlonal ‘students in regular

.. classrooms. ) !

Institutions electing to proviae preparation programs for those who
‘have chosen to specialize in teaching students with identified
special educationa] needs must provide a teacher education program
that emphasizes the total responsibility of the schools and all of
their personnel to meet the needs of such students. Factors such
as the ethnicity, age, sex, or handicapping condition of otherwise
qualified students may be accorded favorab]e cons1derat1on in the
adm1ss1on process .

2.1.2 Standard: The institution prov1des its graduates w1th the know]edge
and skills necessary to prov1de an appropr1ate education for exceptional
' Yearners.

v

G-2.1.2 Standard: The 1nst1tut1on gives- evidence of providing students 1in
advanced curricula ‘the knowledge and 'skills necessary to meet the educa-
tional needs of exceptional learners--in the content for the specialty,
the humanistic and behavioral studies, the theory relevant to the
specialty, with direct and simulated experiences in professional pract1ce,
as ‘defined in Standard G-2.2. (Effect1ve date: September 1, 1983)

G-2.1.2 reads: within the advanced curricula, students should be involved
in a variety of appropriate activities within formal coursework, field and®
laboratory experiences. : )




The Purpose and .Process of NCATE -

A distinguishing characteristic of professions-is the’existence of stand-
ards for Ticensure that governfthe approva[‘of 1ndjv1dua1s or institutional
rprograms for participation in the.profession; A profession is markedﬁpy the
‘pract1ce of se]f—monitoring that'invo]ves continuous evaTuation directed to- N
ward the goa] of upgrad.ng pract1ces and protect1ng consumers or clients.

The National Council for Accred1tat1on of Teacher Educat1on was estab11shed
o & .

Aand structured in order to prov1de ‘these professidnal funct1ons for the field

of education.. The third purpose of national accreditation, stated in the

 Introduction to NCATE Standards (1932) is: fto advance the-teachjng'profes—.

sion through the improvement-of preparation programs.” T

N

NCATE standards, comprising descriptive preambles as well as statements
.summarily defining;each of the standards, serve as guidelines for the evalua-

tion of preserv1ce (basicg and graduate (advanced) programs related.-to teacher

educat1on. Programs .are accred1ted based on their overall comp11ance W1th the

-

standards grouped in six categor1es \ governance, curr1cu1um, faculty, students,

: ‘ .

resources and fac111t1es,'and'eVa1uat1on and p1ann1ng. The standards are not
prescriptive of program characteristicss or philosophy. Rather, they comprise

a ske1eta1 structure upon wh1ch an institution's programs can be developed

R — ) r

w1th vary1ng, un1que character1st1cs Inst1tut1ons‘may exercise cons1derab1e
B!

3

- flexibility and creativity in how they meet the standards that are 1ntended

-to prov1de,a sound base for their teacher educat1on programs.

The origin.of each standardvis professionatl dtscourse tapped by Counci1
members through the professional 11terature organ1zat1ons, conferences and
meetings. The Council membersh1p is structured to assure input from the

. pub11c sector as well as a]] major profess1ona1 constituencies. One third

Q

of the Counc11 members represent h1gher education through AACTE; one—third~

represent educators in the f1e1d through NEA and one-third or more represent

QR
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the pub11c sector and specialized professional groups such as The Council for

-~

Except1ona1 Ch11dren, The Nat1ona1 Assoc1at1on of tducators of Young Ch11dren '
& _

The Naticnal Counc11 of Teachers of Mathmat1cs, and the Association for Educa—

t1ona1 Commun1cat1ons and TechnoTogy

NCATE standards are deveToped through a Jud1c1ous and democratic procesc

‘-

A standing commi ttee of the Council cons1ders submjtted proposals for new or

LY

revised standards, or generates proposed standards in response to input re-
- - ceived through various channeTs of profess1ona1 discourse. The CounciT is
r1nformed regularly of the workings of that subcomm1ttee as members so]1c1t in-

a

put during the process of deveTop1ng proposaTs to create or change standards.

When the CounciT approves a recomménded proposal from the Standards Committee,. -

information about the proposaT and the Council's act1on is d1ssem1nated through

professional pubTications, such™as the WCATE Update, to soT1c1t~react1ons from.
professional individuals and groups for a period of at least six months. When
the Council gives final approval to-ﬁ‘prbposa], 18 months are allowed before

< . institutions are he1d respons1b1e for compliance with the standard

o

~

The process of reviewing. programs accord1ng to approved standards 1s

equally judicious'and democratic It is a process intended to be profess1on-

. »

- aTTy construct1ve and to stimulate creat1ve program deveTopment and improve-
T ment. The process begins with an 1rst1tut1ona1 seTf study,” usually conducted
ouer anper1od of more than a year and summar1zed in a disseminable document
caTTed The Institutional Report (IR). Afvisiting team is constituted, with

the assistance-of a computer, from a pool of persons trained to visit,campuses

to vaTidate institutional reports. After a three day v1s1t to the institution,
?;3

' the team arrives at consensus regarding the 1nst1tut1on s strengths and. weak- ‘
‘nesses.refative to each standard and reports in writing to the Council 1ts

-

judgment as to whether each standard is met or unmet for each program subm1tted

bRy
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The compos1t1on of the V1s1t1ng team is a balanced representat1on of pro-

T fess1ona1 groups--1 €., h1gher education (AACTE) NEA, other profess1ona]
. groups--and includes repres tat1ves of the citizens and pub11c school boards
2 e ) ! . _ \
of education. Team membe;si?pﬁaJsoyis ba]anced in terms of geographical, sex,

and,racia] representatTon ~The diverse composition of the visiting team may

v

ty

result in some conf11ct of profess1ona] opinion r°gard1ng the 1nterpretat1on
N \
of specific s¢andards as consensus 1is sought. However, reported Judgments as
L) BN s, - ’ L. .

‘to whether standards"were met or unmet represent team agreement. .The rev1ew

AN
\

process prOV1des a\safeguard to 1nst1tut1ons through procedures that guarantee-

due process and an opportun1ty to appeal the decisions. After rece1V1ng the

Visiting Team Report (VTR); within three weeks of the team visit, the institu-
tion is required to respond,in writing to the director of‘NCATE, supporting -~ T

the VTﬁxor‘providing additional information necessary for an.accurate picture -
to be received by'the Council and a fair decision rendered. ~~ J
« . _ ' . :

1 B

Thé Council is responsible for making the decision regardir accredita-

~ '_ ~ tion for each program'submitted for review by the 1nstitution.l An aud1t com- .
mittee of three to f1ve membegs studies the Inst1tut1ona1 Repgrt the V1s1t1ng

. Team Report, the insti tution's Tetter of reJo1nder, and any other necessary
documents in order to formulate its recommendation to the Council. The audﬁt"

-] »

committee assesses the overall strengths and weaknesses of each program rela- ‘

" tive to.the standards, as well as the number of standards met”and unmet, in

-

order to determ1ne its recommendation of program: accred1tat1on or den1a1 The \\\\\\\

D)

review process¥1s based on the professional nature of accred1tat1on ~There- .

fore the professional Judgment of team members and - Counc1] members is central

. to the process, there is no quant1tat1ve or rigidly prescriptive formila_by"
- which programs are approved or den1ed accred1tat1on
An appea]s process is well defined for the institution under reV1ew in

the event that there ir d1ssat1sfac“1on with the outcome or the process. Den1a1

.Q -?ri N
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o

of accreditatton affords/the institution an opportunity to engage in program
1mprovement‘and to resubm%t for accreditation at‘a later date. Program approv-

e. al allows the institution to conttnue'to offer the'program.with NCATE approval

e "

for a seven-year period. However, five years after approval i€ granted, an

interim visit by a small team occurs_and that:.team recommends to the Council

[

whether the next full review of the institution's programs should occur at the &~ .
end of seven years or be extended to occur ten years‘after‘the last full re-
view. Extension to a ten-year perfod occurrs where strong programs have been

» . e \\ . B . N

.maintained-and no major changes have occurred warranting evaluation at the end -

'

of seven years. 'Theghntent of the NCATE review process'is to~bekconstructjye_

o " afd he1otu1'to institutions. It is expected that the identification of program- "
J mat1c weaknesses w11] 1ead tobprogram 1mprovements and that the enumerat1on oF

' strengths w111 re1nforce sound practices in programs of exemp]ary accomp11shment

N . . \...__.‘ )
The Background of the Spec1a1 Educat1on Standard : ' R

i [

The creat1on of: the Spec1a1 Educat1on Standard certa1n1y was,an outgrowth

B

of major o]1t1ca1 and educat1ona1 trends of the 19705 spec1f1ca11y, the

'

deec1arat1on that-all" ch11dren are ent1t1ed as part of their c1v11 r1ghts, to

Y

.an appropr1ate public 'school education. However, the standard,was not simply

. a responseato Publﬁc'Law 943142; the _Edycation for A1l Handicapped Children
: by
o : Act passed 97 1975 It °qua]1y reflected a movement within the AACTE 1eader-

ghip- d1rected toward he|p1ng educat1on mature as°a profession.

. ' In 1974 Robert How ”m, Dean Corr1gan, George Denemark ,. and ‘Robert Nash -

g

AW
were asked by the Boa.™ of D1rectors/of AACTE to study and deve]op a report

. s that would reveal the current.structure, process, and governance of teacher
R : M ~
> ’ educa ion "and would chart a course, for the future In 1976 those prest1g1ous

-

- authorf presented to AACTE the document Educat1ng a Professidn. That compre—

2

hensive report cha]lenged educators to begin a systemat1cJeffort to he]p

-
® a o ~

\ ) St ) l’- " ‘ }’L\,‘r’
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education become a full profession, defining its current status as that of a
semi—professjon; A major requirement to be get in order to become fully pro-
fessional was 1deht1f1ed as the establishiment of a 'prefessional culture'--

i.e:, the.identification of specific knowledge, skills, attitudes, ra]ueé and

¥

behaviors that would comprise the collective base for. practice and decision

making by members.of the profession. That.document challenged educationa1

\

Teaders to move in the direction of "restructuring" or\iiedesigning“ teacher

- A
education programs, which some individuals and groups interpreted aas necessary
) \ _

"reform."

The content of Educating a Profession reflected a grOW1ng awareness WO

the need to prepare teachers effect1ve1y for new ro]es emerging from socio-
political mandates to achieve multicultural education and mainstreaming of the

handicapped. - It advocated the preparation of prdfessionals who could 1nd1Vidu—

a1%ze instruction to accommodate 1hd1v1doa1 differences through c]inica]/diagf
‘nostic methods it acknowledged that eftortE to mature as avprofeeston, and
to better meet the higkh 1dea1s of prov1d1ng an appropr1ate education for all
‘ch11dren, wou]d contribute significantly to an increase in public respect and
support:-.as well ae to a restoration of profeésioha] se]f-confﬁdehce.

In 1977, the AACTE Board of Directors adopted a position of '"commitment

to tne advocacy of equa] opportun1ty, unlimited access, unconditional accepm

. Lance, and total respons1veness to 1ndLv1dua1 d1fference$ (Beyond the Mandate:

“The Profess1ona1 Imperat1ve, p. 2, Appendix A). A Task Force on Education of the
" Handicapped had formulated the position statement that was adopted as policy.
Also during the mid-1570s, Dean's Grant Projects, funded by the Bureau of

Education for the Handicapped»(BEH), were estab]ished and a_body of .information

, deve1oped rap1d1y regard1ng the needed response of teacher education to Public

Law 94-142.. That body of 1nformat1on was synthes1zed and conc1se1y summar1zed

by Teaders among the Dean's Grant Projects with input and ed1tor1a1 review by

- 13 R -
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a1l projects. - The final product of that collaborative effort has been dissemin-

- ated through AACTE in a pub]ication entitled, A Common Body of Practice for

Teachers: The Challenge of P.L. 94-142 to Teacher Education (1980). Other

.‘fe1ated grants funded by BEH (or its successor, Special Educgtion‘Programs
(SEP) ) were awarded to assist AACTE in the dissemination of Dean's Grant
Project 1nformat16n and té stimulate further reform 1ﬁ teécher education.
Those grants wére described briefly in the 1ntroduc£ory section of this docu-
ment. ” |

During thé late 1970s AACTE }epresentatives on the National Council for
Accreditgtion of Teacher Education, working collaboratively with représenta-
tives from other professional groups such_as NEA anduCEC,'deve1oped the NCATE
Special. Education Standard for basic progfams (2.172) that was approved in '
March, 198i, and became effective 1anu1y, 1982. In the final stages of ggin-
ing Council approval, the focug of tﬁe new‘standafd was expanded to include

exceptional children commonly referred to as,.''gifted." Essentially the same

“’standard was adopted for advanced programs (G2.1.2) incMarch, 1982, with pro--

grams being requﬁ?éd”tﬁ”meet’the'standa?d in reviews-occurring-after Septembers—- -

1983, ,
This background to the estab]ishmént of the Special Education Standard is

an'importapt backdrop to the interpretation that will follow. AACTE's policy

*

~ statement, Beyond the-Mandate, is found in Appendix A... In that concise.state- -

" ment, the scope of concern and the direction of movement within AACTE was made

cltear. It was intended that the professional response of teacher education to

P?ET”94-142‘wou1d result in the significant improvement of professional prepa-
: T . ‘ .

ration programs and, consequently, in educational opportunities for all child-

ren. The AACTE propos

ed response of programs was described by the task force
s ", ..part of our continuing quest for quality education to maximize the potens

tial of each 1nd1vidua1"«(p. 2). It also was stated that the mandate was

-

-12- .'lﬁi,
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.competent in recogn1z1ng and providing for 1nd1v1dua1 learner needs, programs

“weffect1ve1y in. the _process of determ1n1ng the most appropr1ate programs for-

- . ) N Q;;/
- 9 ) -
|
occurring in the context oj,awTong-he1d " .. commitment-to.. deve]op and ma1nta1n an -
optimum Tearning enytronment for every individual..." in our schools,(p 3)

The Spec;alwédﬁcation Standard is 1nteroreted most simply as the require-

..r" -

~ment that NCATE-approved programs prepare all education/human serv1ces profes-

sionals to recognize and éffectively provide for:the special needs of all
children in regu]ar educationaW settings. :That requirement calls for a program
perspective that focuses on prepar1ng students to recognize individual differ-
ences and to appropriately des1gn or modify the regu]ar classroom 1earn1ng
env1ronments and exper1ences in response to those 1nd1v1dua1 differences. The

AACTE and NCATE position is that, 1n order to produce_graduates professionally /

must: . ' ' !

a. be infused with the phi]osoph1Eai commitment ;

b. engender appropr1ate att1tudes and values 1in students,\

‘c. have a curr1cu1um,permeated*5v ~the knowledge, skills, attitudes and

va]ues necessary to deve]op the des1red profess1ona1 competence;

d. prov1de models _in the educat1ona1 pract1ces of the h1gher educat1on
facu]t/ and administrators; |

e. prepare professionals to function effect1ve1y as members of d1fferen- -

tiated 1nstruct1ona1 teams.

The t1t1e of this standard: probab]y is a misnomer in that the target is

@

all programs prepar1ng regu]ar c]assroom teachers, adm1h1strators, school” psy-
,cho]og1sts and counselors, schoo] nurses, 11brar1ans, as. well as spec1a1 educatorsv )

who prov1de ass1stance to classroom teachers and ‘other profess1ona1s It was

!

i

T
des1gned primarily for those profess1ona1s not des1gnated as spec1a1 educators, :

although it was expected that a11 profess1on/)s would be prepared to participate

- —

individual children.

\ ' -13- lO .
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“to provide the most.appropriate educational opportunities for all children, fin-

In relation to the background of the Special Education Standard it is impor-
tant to understand that this movement toward preparing all teachers to work effec-

t1ve1y in a c11n1ca1/d1agnost1c mode with except1ona1 1earners was a forceful

'movement within AACTE Tong before the adopt1on of the NCATE standard. Further-

more, that movement and press for the-redes1gn of teacner education programs

g

wou1d have cont1nued even if the NCATE standard had not been established.

Therefore, educators shou]d not be 1nf1uenced by any perce1ved withdrawal of Y

A}

2 support for 1mp1ementat1on of P.L. 94-142; it is a profess1ona1 comm1tment‘made

by our.association’based on the belief that we can become fu 1y'professiona1f.

only to the extent that we respond effectively to better pre"re~professiona1s

cluding the handicapped and the'gifted.

Interpretation of the Special Education Standard

Since the Special Education Standard is based on a philosophical connit—

’ ey . . C . . .
ment, and a specific perspective on education, this interpretation describes. com-

pliance with the standard as being reflected in the eva1uation of programs on

all six standards, though it is stated onTy"under”CUrr1cu]um;_?TTTZT””Earﬁfﬁﬁsi"ﬁ

cussion of the proposed new standard included the possibility of modifying the

©

wording in all six standards to make exp]icit the 1inked.expectations across

standards However, the Council decided that the same effect could be accom—

p11shed through interpretation of 2.1:2 w1thout modifying the 1anguage in all

~ standards. This gu1de to 1nst1tut1ona1 preparat1on for NCATE review w111 d1rect

your attention to those or1g1na1 modifications that were~d1scussed, An inter-
pretation of the relationship between.the Special Education Standard and all six
standards follows. |

Standard 1 and G-1: Governance

- el o

A School, College, Department of Education (SCDE) in compliance with the

o -




L}

Governance and Special Education Standafds, particu1arijfor basic programs,
will have a majority of the members of its governing unit who a}é experienced:
teachers. “s1gn1f1cant1y involved in and inTormed about teacher preparat1on and
sch001 1ssues,” inciuding those related to ma1nstream1ng and gifted educat1on
Linking the two ‘standards (1.1 andk2.].2) for purposes of 1nterpretat1on,‘one o

can expect the majority of members to evidence "continuing experience" through

such activities as:

a. supervising students in classrooms in which there is significant
.o diversity--i.e., students with special needs--and programming to
accommodate 1nd1V1dua1 d1fferences,

b Vprov1d1ng inservice educat1on to prepare pract1c1ng teachers to

more effect1ve1y prov1de for 1nd1v1dua1 d1fferences, 1nc]ud1ng hand1-,
- capss; )
c. working with public schools in the development of curricu]qm and the
‘planning for staff development related to 1nd1v1dua]121ng fnstructiOn;

d. engaging in research addressing issues related to "mainstreaming"--

P}

AAAAAAAA - e G,,,theﬂeffecfs_ofemodifyingexheecunniculumefon;indiyidualﬁdiffen:h”ﬁ,_;;,_

1

ences, socialization of handicapped children in the regular classroom,
.

~ .. conditions for successful "mainstream placement" of exceptional students.

.Similarly linking interpretations of standards 1.2 and 2.1.2, one may expect
the mission of the SCDE, and the insfitutidn‘s stateﬁent of philosophy, to
ref]ect a comﬁjtment to preparing all professionals to provide For 1nd1v1dga1
learner needs through appropriate modification or structuring of the 1earniag

environment, the cUkricu]um, and instructional methods. Furthermore, the poli-

cies and practices of the institution should cTea?]y reflect this philosophical

comaitment, including support for the ‘active engagement of faculty members in

e
BN

collaborative problem solving with public school personhe], in field-based

inquiry/research, and in providing gﬁgervfce education. The institution's

..\

Sis- 1Y | \
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commitment to the'Spec1a1 Education Standard w111.further be reflected in the

membership and agendas of the governing unit, indicating that Teaders in teacher

education arefaddressing'the issues and seekﬁng input from students and faculty

members with special needs or handicapptngchnditions.

Standards 1:3 and G1.3 pertain to the“relationshﬁp between the governing

" unit of teacher education and othér administrative units in the college or uni- -

versity. An institution in responding fu11y to the Special Education Standard '

probably. w111 be.influencing the pract1ces of other units: of the co]]ege or

Aun1vers1ty Spec1f1ca11y, educat1on faculty members may be influencing prov1-

s1ons fo. handicapped students in relation to adm1ss1ons po\1c1es and procedures,

~ the provision of counseling and other support services, and the qua]aty of the o

]

Standard 2 and G;2: Curricula . . \ .

The Curr1cu1um Standards for both basic and advanced programs are the
most comprehensiVe and comp]ex in their requiréments. Key po1nts stated in the
,preamb]e (2 0) which~deserve careful attentfon are the requirements: (a) that

the curriculum be based on & systemat1c approach (b) that it be designed based

‘ teachtng~and~adv¢sement—prov¢ded—handicapped«studentsmwjthjn_other academic units.

‘of children with special 1earn1ng needs.

on. the conceptua11zat1on of profess1ona1 ro]es exp11c1t1y stated in program

‘ obJect1ves; and (c) that the curr1cu1um reflect the -results of research and the

considered judgments of the profess1on regard1ng the goa]s of educat1on in our

\

.soc1ety Those key po1nts, as well as others 1n the family of curriculum stand-

ards, are d1rectiy related to the Spec1a1 Educat1on Standard. The ‘total curric-

ular des 1gn of each professional preparat1on program must prov1de for the system-

»<at1c deve]opment of knowledge and competencies required to fulfill roles determ1ned

by resear:h and professiona] study to be necessary to accommodate we11 the\needs

As it is clearly stated in the preamble (2.0), "many different programs

.cou1d be devised which would result in the acquisttﬁon of the desired teaching""




' phas1ze the 1nd1v1dua1 and spec1a1 needs of eXcept1ona1 peop]e (NCATE Stand- _

behaviors." What 1s>requ1red is that the fundamental process of designing prog-

—-prams ‘be -followed: = (a) identification of program goals; (b) specification’of the

teacher‘s role necessary to achieve the goals; (c) preparation of specific prog-

ram-objectives; (d) des1gn of a curriculum to achieve the objectTves; (e) evalua- =~
. \ .'/
t1on of program graduates, and use of eva]uat1\e feedback to rev1se the curricu- ~ N

i PO s _ —

Tum. A critical requ1rement exp11c1t]y stated in 2 1 and G2. 1 is that “Permeat-

ing each component vs a recognition that the teacher preparat1on curr1cu1a em-

ards, pp. 14, 31). That requ1rement‘1sitnterpreted to mean that knowledge,

skills, attitudes and values (KSAVs) should be developed in basic programs

| through the general studies (2.2) and humanﬁstic5and behavioral studies (2.3.2)5

components_as_well as in the obvious'component of professional stud1es'(2,3).

It a]so is expected that appropr1ate content relative to the Spec1a1 Education

Standard will -‘permeate the profess1ona1 components--i.e., (a) content for the

]

:teach1ng spec1a11ty (2. 3 1), (b) teaching and learning theory and 1ab/c11n1ca1 '

[

' exper1ences (2 3. 3), and (c)- pract1cum exper1ences (2 3.4). Simi]ar wording is

n.contamned_4n~5tandard G2. J z_LseeHIab]e 1) It is 1nterestlngmtocnote.thatobe;wV,“___

fore the NCATE standard was adopted, leaders of the Dean's Grant Proaects con-“'

c]uded that the goa]s of preparing teachers to work effect1ve1y ‘With except1ona1

~1nd1v1dua1s cannot-Be-reached simply by the add1t1on of a course on except1ona1- e

t

'1ty, they p051ted ‘that special educat1on content must be an 1ntegra1 part of

“regular" preparation programs, 1nfused throughout the profess1ona1 curr1cu1um
The Special” Educat1on Standard for bas1c and advanced programs 1s summar1zed 5

we11 by_these words jn,2.1.2: "The 1nst1tut1on prov1des its graduates with the

know]edge and skills necgssary to prov1de an appropr1ate educat1on for excep-

-t1ona1 1earners (NCATE'Standards, p. 15). The 1nterpretation of this standard

can be d1v1ded into two parts based on the content of the preamb]e (a) know-

1edge and skills enabling teachers to respond to 1nd1v1dua1 differences, and




'n’\whigh targeted preservice programs, cantiguide our 1ntérpretat10ngof how an insti-

— T~

(b) ski]]é‘f6r7c011eg1a1'teamwork rgquifdng some modification.of pr*ofessio'naTe

roles. .
" The first sentence under the Special Education Standard for basic and ad-
vanced programs ‘states, "Al1l educators should have'the'know]édge and skills

necessary to enable them tb,respond to the individual differences of 1earners."

. The first‘requirement, consequently, is that the undergréduate and graduate
curri;u]ym must prépare students to be “able to recognize and refer exqeptionaﬁ

‘Tearners for diagnosis" (p. 15). One is.led next to ask, what knowledge, skills,

° i ' [y
/

attitudes and values (KSAVs) are needed to assure that a teacher will be able to

accurate]y recbgnizewand,refer excéptiona] Tearners? The Dean's Grant Projects,

tution shouTd-respond to this standard or what characteristics an institution in

3.

comp]iahce“may ethbfff\*Thoggh the focus is on basic programs, the reader can

~—

—

determine easily how'the content wou]dﬁBE‘mOdifigg\Eg prepare effective profes-

. : . . . . ) ' . N \:\ \ . .
.sionals in support, supervisory, or administrative roles. . Remember_the guidelines

———

provided by the projects seek optimal institutional response to P.L. 94-142 rather ——

. recognize and refer exceptional learners. Those clusters are grouped in relation

than minimal~e££or%s4to~mee%»%he~NGA$E—Standard.

In the Common Body of Practice for Teachers,.fc]usteﬁs”Of“capab111t1%s” or
fami]ies‘of competencies have;been out]ined.to‘guidé programs preparing reqular
classroom teachers for méinstreaming'(see Appendix B). 1Three §1usters address

the question of what capabilities or KSAVs areineeded.to-prepare teachers to

to (a) professibna] values, (b) know]edge>df excepfiona]dties, and (g) referral -
skills. . = o e

v , . . ‘

The development of professional values. Cluster X, Profeés{oha1 Va]dés,

specifies that the curriculum. must develop in teacher education students the

concepts and values related to:




a. ch11dren s civil r1ghts to an appropr1ate pub11c school educat1on,

b. the 1east.restr1ct1ve environment, or providing education 1n the most
henab11ng environment; J

:c.“¥the student's rtoht‘to due process in ad1 ptacement decisions; and

_d. the individual's right to an appropriate education.

'

In descr1b1ng the elements of that cluster, the authors 1nc1uded the need for

faculty members to mode] re1ated vaﬂues and to reflect those values when select-

o

ing f1e1d exper1ence sites. In order for students to acquire the desired pro—

] ¢ e

a .
fess1ona1 values, it was suggested that the curriculum of each program must in-

clude the development of knowledge and understand1ng relative to the content and

A

h1stoﬁy of Pub11c Law 94-142, the civil r1ghts of pupils, the eth1ca1 code of

the’ profess1on regard1ng responsibilities teachers hold for 1nd1V1dua1 pup11s,

-

and Tegal processes and procedures The authors be11eved that, without the

development of an appropr1ate ph11osoph1ca1 base anq awareness of respons1b111—

\

: t1es, teachers are not apt to deve]op and use skills for the recogn1t1on and

referra] of .exceptional 1earners.

\
\

Skills for recogn1t1on and referral. Given the deve]Opment of appropriate

va]ues,,the teacher educat1on student then needs to deve]op sk111s necessary to

f--the process of recogn1z1ng and referr1nq Those. KSAVs are out11ned under C]ust—

“\\\ ers VII and VIII in the Common Body . of Pract1ce 'G1uster VII perta1ns to hnow—

\Wedge of except1ona11t1es and individual d1fferences . Throughout the teacher

edu;atmqn curr1cu1um knowledge and understand1ng of pup11 character1st1cs that

\.4

‘1nd1cate sp c1a1 needs shou]d be deve]oped at an appropriately rud1mentary,

basic 1eve1 for Qn:s:ecia] educators. Accompanying information about character- -
- qstics should be cons~de:az1on of how spec1a1 needs :can be met effectively by

h the use.of ava11ab1e resources, part1cu1ar1y

“the c]assroom.teacher thro

_;gists, social workers, resource teach\\», etc.) and modified 1nstruct1ona1




materials. \Vn deve10p1ng th1s know!ledge and understand1ng, the curr1cu1um

should 'nc]ud& field exper1ence with hand1tapped ch11dren in regu]ar educat1ona1

settings‘_ni s
those children.

A,WLClusterﬁy;I?,wRefeerT Skills, includes the knowledge and skills necessary ;»

ecialists who prpv1de.support1ve”resources;to meet the needs.of —uv —

_ -\ ] :
for data collection to bé used in referral procedures and the development of

skills" for participating effectively in the process of referral. This component
of the teacher education curr1cu1um shou]d begin w1th the deve]opment of skills

-l (\d’
for systemat1c observation and data co]:ectnon. The authors of A Common Body of

Practice also suggested the 1nc1usidn of knowledge that the failure to refer an . S

exeept1ona1 child v1o1ates professional ethics and the deve]opment of an under-

Astand1ng that— the- referra}-ofvan -exceptional-child does not indicate ‘the failure
of the classroom teacher. Skills for participating in the referral -process in-
c]ude_the development of appropriate attitudes and abilities necessary to com-

B

municate effectively and to engage in COprict resolution with other professionals.

Those' three clusters of capabi]jtiesldeijned_byeneanlstrantiprojeets~+den-¢f————4

tify the KSAVs they be&ﬁeved necessary in order to prepare professiona]s te
recqgnize and refer exceptiona1'1earners for diagnosis. Accordjng;to the NCATE
standard, fleaeﬁers aiso must ue “able ... to contr}bute to the design and imple-
mehtation of eurr1cu1ar Drograms, 1nstruct1ona1 techn1ques and c]assroom manage-.
ment strateg1es” (NCATE Standards, p. 15). Twu of Lhe uean S Grant Projects'
clusters of capabilities address KSAVs re]ated to thi's port1on of the NCATE
standard. Cluster 1 def1nes~KSAVs re]ated to curriculum: 1.e., know]edge of'

o

the principles and structures of curr1cu]um ‘and general know]edge of the. K 12 ‘
curr1tu1um Dean E Grant Proaects a]so assert that it is 1mportant that teacher |
‘educat1on students understand how curr1cu1um is re]ated to ch11d deve]opment and .

“to schoo]s as soc1a1 1nst1tut1ons | '

Sk 11s for 1nd1v1dua]1zygg educational programs. Cluster IX, Individualized .

e Re o




Teaching;'tn'A Common Body of Practice Specifies ‘the KSAVs necessary for prepar-

ing or participating in the preparat1on of 1nd1v1dua11zed plans. Those KSAVs

assessments to formu]ate an appropr1ate educational plan for a child. The ski]]s;

suggested 1nc1ude how to mod1fy curriculum according to 1nd1v1dua1 needs through

ekl T

. the app11cat1on of such techn1ques as task ‘analysis, te]escop1ng or compact1ng~MA~gn—_

prov1d1ng enr1chment or remed1a1 exper1ences, and ut111z1ng a variety of strate-
gies and mater1a1s to accommodate various 1earn1ng sty]es Accord1ng]y, teacher
education.students must be.brepared to adapt the basic curriculum as needed to
-accommodate the 1earn1ng sty]es of 1nd1v1dua1s " Effective teacher education
programs provide students with diverse models for 1nd1v1dua11z1ng 1nstruct1on
They also: deve]op the profess1ona1 sk111s of record keep1ng\and mon1tor1ng
pupi] progress,.as we]]_as modifying curr1cu1um and 1nstructhon based on evalu-

ative feedback | ’ S "

\

In add1t1on to recogn1z1ng students for referral and part1c1pat1ng 1n.

-

\ - -

»

- are~re1ated»to—the~use oﬁmdqagnost1c/prescr1ptave.ska]]s and. feedback _from formal.

g

the des1qn of an approprtate educat1ona1 program, teachers must be ab]e to res-

pond to the 1nd1v1dua1 differénces of learners through sk111s for c]assroom
‘smanagement and deve]oping 1nterpersona1 relationships among students. Relative

to the Special Education, Standard and the goal of effective mainstreaming, the

Dean's Grant’ PrOJects have 1dent1f1ed specific KSAVs in both of those areas

wh1ch are equa]]y appropriate for accommodating 'the needs of handicapped and
"gifted students.

" In re]ation to. c]assroom management, the Dean's\Grant Projects recommended

\

the development of a var1ety of techn1ques for manag1ng behavior. C]uster IIIX-=~h’w=

spec1f1es that all teacher educat1on students need to deve]op skill in the ana1y~;

sis of: behavior and need to have know]edge, skills, and appropr1ate att1tudes/

values relative to the ut111zat1on of behavioristic approaches (e.qg., contjngen—

cy management, behaviorwmodificatton),,jntervention tactics (e.g., group alert-

.

S )




ing), and preventive tactics (e.g., prganiiation,'the arrangement of»materiaTs;

[

and'c]assroom climate). In addition, it is recommended'that.students de!eTop

sk11ls~for_qu1d1nq transitions between 1earn1ng act1v1t1es, understand1ng group

SR,

dynamics, and deve]op1ng student Teadership and se]f—management.

Y

o

If exceptional students areﬁto receive an appropriate_education'w1th1n regu-

~\~?¥ﬁ";‘ 1ar c]assrooms, teachers must have sk111s to facilitate the social 1ntegrat1on of

B e -

~d1verse individuals into 4d c]assroom:Cbmmun1ty Th1s goal requfres*thatﬂteache.
education programs develop ﬁn students the KSAVs necessary to help-all children

. become more cooperat1ve, sensitive, and responsible as members of a commun1ty/

Q

*j*“**”"'“"group“*—Certa1n1y “tachers also- ought tomunderstand the_ 1mportance of phys1ca1

o

access for hand1capped students in regular c]assrooms

‘ - Skills for collegial teamwork. It is stated under standards 2.1.2 and
G2.1.2 that "the presence of exceptional 1earners'1n regular classrooms requires’
‘that general and special educators perceive their professional roles as less dis-

tinct and more comp]ementary They must increasingly view themse]ves as differen—

t1ated members of an 1nstruct1ona1 team to provide an appropr1ate educat10n*for-

~

exceptional Tearners” (NCATE Standards, p. 14). To funct1on as a member of a

‘collegial team requ1res know]edge and skills in the ajreas of consu]tat1on, com-
& | g
munication, and’ negot1at1on, accord1ng to the Dean Grant PrOJects A Common‘

Body of Practice identified two c]usters of . capab111t1es re]at1ve to this area of

professional development: (a) professional consu]tatﬁon'and'éommunication skills,
? and (b) teacher—parent—student're]ationships.
In C]uster IV, Professidna] Consu]tation and Communication, KSAVs-are
1dent1f1ed re]at1ve to deve1op1ng competence in commun1cat1on as an 1n1t1ator
and a rece1ver, sk1tts*nece§sary to be an effective user of consu]tat1on, and Q

f skills for co]]aborat1on and, part1cu ar]y, for negot1at1on when there are s1g— b \°

o e iav
edann sty

nificant differences in ph11osophy or pr1or1t1es within a collegial team Funda— i

, menta] to this area of profess1ona1 competence are skills in 1nterpers0na1 rela-"~

tions. | o S

\)“ . ) . " Pd
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Cluster V, Teacher~Parent-Student Re]ationships, focuses on skills neces-
sary for dea]ing effective]y with students”and their fami]ies " Dean's Grant .

Proaects have claimed that in order to respond to P.L. 94 142, teachers need to .

¢

| | understand ”d1senfranch1sed families" and their needs, (e g., minority groups

a11enated by virtue of possess1ng a specific c\aracter1st1c such as race, hand1- .

“\\

‘cap, ta]ent/g1ftedness, or soc1oeconom1c status) They need to deve]op KSAVs
T that w111 Tead to effective part1c1pat1on 1n parent conferences and on multi-

d1sc1p11nary teams eva]uat1ng student needs. - o . T \fm\‘

It is important to note that in all- »areas of sk1T1 deve]opment, it is impor-
tant to provide teacher educat1on students with opportun1t1es to apply their
acquired knowledge in clinical and field settings. A11~programs, including -
special education, must emphasize the shared responstbiittykof the schools andp

.

all personnel to contribute to meeting ‘the special needs of individual students.

Special. education programsda1so need to .develop thquSAvs necessary to effective-

y. assfst students and teachers in regu]ar c]asSrooms--especia]]y the deve]opment;

B
———l

of know]edge of the standard curriculum, and understand1ng of regu]ar c]assroom

11fe, and sE?TTsM?or"consu1tat1on‘and~collaporat1ve teamwork.
| To summarize the requirements of 2.1.2 and G?‘ﬂ\?»as a major component of
'the basic and advanced curr1cu1um standards, it is accurate to say .that NCATE
approved programs will have statements of philosophy and mission that 1nc1ude
concerns about respond1ng competent]y to the needs of except1ona1 learners and
“that they will have a systemat1c approach to deve10p1ng the KSAVs requ1red to
FUTfill the ro]es prescr1bed by the ph1losophy Spec1f1ca11y, know]edge about
exceptional 1earners and individual d1fferences w111 be_1ntroduced ear]y, re1n-
.forced and extended in profess1ona1 courses to a level of mastery permitting ‘
flexible application by the time a student comp]etes the program. Skills wj11’
be developed for d1agnos1ng/assess1ng needs, mod1fy1ng the basic curr1cu1u£\

i.

and 1nstruct1on or. des1gn1ng appropriate educat1ona1 experiences in response to

Al

ERIC " . S R -




- ",.’ . \
e 1nd1v1dua1 needs, mon1tor1ng student proqress, and deve]op1ng short and 1ong term

- 3 s
p]ans appropr1ate for 1nd1v1dua1s In ddvanced programs, students w111 acqﬁhre

— . N . -

skills for effect1ve 1eadershzo support, and adm1n1strat1on that will fac111tate
R
. successful educat1on of hand1capped and gifted students in regu]ar sett1ngs

L)

KSAVs must be deve]oped in methods courses as’ well as in foundations and

.\5'

-

<

othéer basic professional. courses (e.g.; Introduction to EXceptiona1ity, Diagnos-

tic/Prescriptive Procedures, Ihtroduction“to"Educatﬁon etc ). In-deve]op1ng the N
< . qq Y

know]edge, sk111s, att1tudes and values, students must have opportun1§qes to ob-_

@

serve and 1nteract in regu]ar c]assrooms conta1n1ng d1verse except1ona11t1es and

\\\\ to develop skills in pract1ca w1th except1ona1 1earners, co]]eg1a1 teams of pro- - ¢

‘ fessnona1s, and parent contact and 1nvo1vement (Standards 2.3%3 and 2.3.4).

-,

Teacher educat1on students must be Taught to cr1t1ca11y eva]uate educational” prac—'
tices and p011c1es;~1nc1ud1ng evaluating the1rvown effectiveness, according to ,

-

theuguide]ines provided by Dean's Grant Projects. - . .

2

Standard 3 and G- 3 Faculgx ' o o A

4

e

As was stated in re]at1on to the Governance Standard, 1t is expected that o

]

facu]ty members respons1b1e for teacher educat1on programs genera‘1y ‘will be
know]edgeab]e about the related issues ‘and ~ comm1tted to prepar1ng profess1ona1s e
; in accordance with the fu]] 1ntent of the Spec1a1 Educat1on Standard They a1so
| will be act1ve1y 1nvo]ved in cooperative prob]em so1v1ng in the s%hoo]s through
systemat1c 1nqu1ry or research‘ p]ann1ng -and eva1u1t1ng w1th schoo] personnel,.
and/or prov1d1ng inservice educat1on A suff1c1ent number of facu]ty members

will be prOV1d1ng competent supervision to students who are developing the .

necessary skills for effective 1nd1v1dua11zat1on of instruction in clinical/

Q

1aboratory and field experiences.

.In addition t¢ the above requirements of the teacher education governing
-unit and facu]ty, it is expected that manyvfaculty members wi]] be signifiCantly

,1nvo1ved in the ongo1ng eva]uat1on—and 1mprovement of the teacher education

: ) . Lf%)
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scurr1cu1um in light of the requ1rements of the Spec1a1 Educat1on Standard. Facul-

ty members in programs respond1ng most fully to the sp1r1t" of the Special Educa—

tion Standard w111 be mode11ng/pract1c1ng what they teach through accommodating

ind1v1dua1 d1fferences in the1r c]asses The program faculty will 1nc1ude pro—
.fess1ona1s with the needed expert1se to help them respond to the requirements of
the mission (i.e., know]edge of except1ona11ty, expert1se in assessment and ;
deve]oplng IEPs,isk111s for mod1fy1ng and eva]uat1ng curr1cu1um and 1nstruct1on,
' and know]edge of legal aspects of spec1a1 educat1on) The faculty w111 ev1dence
. serious efforts 1nd1v1dua11y and collectively to upgrade: the1r own know] dge and
sk111s through 1nserv1ce or facu]ty deve]opment act1v1t4es, part1c1pat1on in

E

' systemat1c 1nqu1ry or research the deve]opment of 1nd1v1dua1 and group plans -

’ ,{for know]edge and skilt deve]opment (e.g., conducting stud1es in schools), and

'. work1ng co]]aborat1ve1y with other profess1ona1s to share the1r expert1se In
1nst1tut1ons with optimal programs, one f1nds 1ncent1ves prov1ded for such deve]—

;—f~w—3~,~ . opmenta] act1v1ty The 1nc]us1on of facu]ty members with specific handlcapp1ng

\-_cond1t1ons a'so\euldences a comm1tment to the ph11osophy stated Effective. .

programs seek to ut111ie the counse] and expert1se of facu]tj members and students
‘with special ‘needs.

Standard 4 and“G—4::38tudents :
Standard 5 and G-5: Resources and Facilities ' -

Institutions’in comp]iance;w1th the;Special Education Standard.will}reflect
the1r comm1tment through encourag1ng and supporting hand1capoed students inter- 3
ested 1n pursuing teacher eduﬁgtlon programs or other educat1on related f1e1ds

R PR -

" Adm1s§1ons pract1ces will not a]]ow d1scr1m1nat1on based on hand1capp1ng cond1—>
;1ons and support serV1ces prov1ded w111 increase the probab111ty of. hand1capped |
. students suocessfu]]y comp]et1ng the1r programs in teacher educat1on In addi--

' tkon, 1naccess1b1e resources and fac111t1es will not prevent students w1th handi~

cappjng conditions. from fu]]:part1c1pat1on in programs.. Of central 1mportance

N

: ;._25_ .

"
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relative to these standards is-evidence of the institutional commitment to en-
courage handtcapped students, to provide appropriate support,.and to model the
attitudes and values desired for the stated goals of teacher education.

Standard 6 and G=6: Evaluation

This standard is one that has been emphasized.in recent years due to its
crittcal lTevel of import to the goa1 of mmproving the quality ofmteacher educa:
tion programs. The relationship to the Eva]uation Standard is the;same for the
Special EducationvStandard as it is for other standards, such as Multicultural
Education. Specdfica]]y,-ail evaluation procédures (i.e., of courseé,'graduatesf

programs, and the institution) should reflect the commitment to prepare profes-

sionals increasingly more competent in responding to the special needs of students.

Information gained from such eva]uation procedures should not on1y be collected

but ut1l1zed to cont1nua11y improve program qua11ty It also is expected that

o the long range p]an for the 1nst1tut1on and for programs include specific p]ans

for continuous 1mprovement in. address1ng this Special Education Standard through

systemat1c efforts in facu]ty deve]opment. curriculum revision, and co11aborat1ve

- work in the public schools.

. i , < 4
Summary N ' T
Respondjnq more oompetent1y~to the special needs of learners in regu1ar

c]assrooms has become a central m1ss1on of AACTE that is d1rected°toward the

ugoa] of matur1ng_educat1on as a prqfess1on - The, add1t1on of one or two courses

“a_

1n exceptionality to program§ is_not anvadequate response. The sp1r1t beh1nd K

the NCATE Special Educat1on Standard is the generation of a commitrent that, w1]1

‘ kr,,

T

~ permeate” educat1ona1 programs~ -In_one sense, the guidelines.in this document

outline the 1dea1, the goal. The Counc11 recogn1zes the fact that change, par-.
t1cu1ar1y education. reform, is a very slow and complex process.  However, -the
standard was adopted to make explicit the expectations now held for all NCATE-

approved programs. The key expectation is-that an institution seeking initial

L 4w
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compliance. ‘ : .

or renewed accreditation will -have made significant progress toward full coﬁb]i--

ance with.the Special Education Standard and will have engaged in serious self-
) T 1_‘\-\

- -\evaJUation-resulting in long-range plans to assure steady progress toward full

-

Institutions‘engaging in self-study should not focus on tdentifying minimal
requ1rements necessary to be found in compliance with the standard.  Rather,
1eaders in those institutions should he]p all program faculties cap*ure the
spirit of the standard and move stead11y forward 1; becom1ng more fully in com=_._
pliance. As many professionals know, the requirements.of this: Spec1a1 Educatlon
Standard'are What the best teachers always have -done: o

a. recognizedpand pri;ed,1nd1vidua1vd1fferences;

b.v sought.to adapt curricd]om and instruction according to student needs;

c. utilized resources of other professiona1s; apd‘

.d. gvaluated regularly. L " i L

We are seeking perhaps more sophisticated skills in teachjng‘how, but fundamen-
tally the currept goal 1is more similar than-different from previous professional

B goa1s. S e e - - SV

One Tast reminder' ‘As you engage in self-study relative to the'Special
Education Standard, seek to 1nvo]ve a]] faculty members in the self-study process;
to provide. support for program revision and faculty deve]opment identified in the

”pPOCESS#&SﬁﬁeedEd, and .to enoourage the estab11shment of 1ong—range.p1ans based
“on identified programmat1c and 1nst1tut1ona1 needs. Seek to providesevidence
that there is 2 systemat1c and comprehensive approach‘to prepar1ng all profes-
stona]s to work effectively with diverse ifearners, 1.e.,.to recognize theﬁ |
specia]lcharacteristics of students and to referlthem‘for approprtate'services,
and to modify c]assroom’1earn1ng experiences:according to-individua] needs. The

product of this process is expected to be an upgrading of all teacher education

programs. . I -
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| ‘Part 1T
'SELF-STUDY QUESTIONS
1.0 GOVERNANCE - _ . e

' Suggested Questions for SeTflstUdy

A. How are the needs of exceptional students addressed in the institution's
philosophy statements or statements of purpose? |

B. What institutional policies reflect a supportive environment for the'
preparation of all educators to contribute to the education of.excep-
tional students? ’ '

C,”“Whaﬁrfnstjtutioné1-activities reflect a.supportive~env1ronment'for the
‘preparation of all educators to contribute to the education of excep-
‘tional students? : o ' :

~D. How is commitment to the education of exceptional students reflected
in the membership of the governing unit?

2.0 CURRICULA

-

. .

Suggested Questions for Se]ffstudy

A. How are content and experiences relating to needs of exceptional students.
integrated throughout the curricula of the program? -

B. In what ways do preservice”teaéhersfgain knoW]edge, skills, and/or
experiences in the following specific areas:

= i (1) Recognition”of exceptional~cgﬁd1t10ns and an understanding of their
implications for teaching? K ‘

© (2) ‘Referral of students for diagnosis and determination of needed pro-.
-+ gram modifications? e, :

(3) Understanding of the role of the general educator as contributing
to the identification and evaluation of exceptional students and as
participating on a team making decisions about program design for .
exceptional students? . : : ’

(4) Communicatihg.with'Spéciéiists (e.Q., special educators, psycholo- .

gists, speech and-language pathologists) on needs and plans .for
» exceptiona]'students?v’ :

hY
(5) Communicating with parents of excepfipna1cstudents?
(6) -Classroom instruction for ‘exceptional studghts? _ >

(7) Integrating students with disabilities into the regular classrom
who ‘do not need special education, but who may -need help jn such

I ¥




3.0 'FACULTY

4ﬁhgt_5s555ts of educatlng except1ona1 students are 1nc1uded in the fo]—;
(). Foundat1ons (e.g., Introdupt1on to Education)?

*~v(3)7Methodo1ogy7’

'(4) Other requ1red courses? D j

students? ... . | R w};m” O

‘What short- range and long-range plans have been deve]oped to further .~

strengthen an understanding of the needs of except10na1 ‘students in all
‘aspects of the teacher education curr1cu1umﬂ
-implementing these plans? _

.‘_v‘ '-b "' ] . ‘ ‘. - ) . .
areas as -secialization or. physical access?
W3 v
(8) Understand1ng of legal pro ﬂesses and procedures relating to the
education of exceptional students?-

Towing . requ1red preservice courses:

T

(2) Educat1on Psycho]od;;m“_—_

e

Do students in the various teach1ng spec1a1ty areas take a course(s) or’
complete coursework that incorporates concepts relating to exceptional

In'what course(s) are students taught to critica11y evaluate educatiOna]
policies, institutional practices, curriculaj textbooks, classroom en--
vironment, evaluation instruments, and teaching strategies from a per-
spective that reflects an understand1ng of the needs of exceptlona]
students?

‘What is the time line for
Who is responsible for 1mp1ementat1on of the

plans?- :

What provisions are made for students whose!disability may require mod-

jfications in .the teacher education curriculum, such as substitution of

courses, or more time to.complete the degree program, or’ 1ncreased atten- -

tion to pract1ca experiences or student teaching? . ’

What provisions are made by either the inst 1tut1on or educat1on unit to
1nvo1ve successful disabled persons (such as facu]ty or guest speakers)- .
“in the program7 - i .

/

# |
/

*

Suggested QueStions for Se]f;Study' . . T B ;
A.

-experience with, and commitment to the education of exceptional students?

’
L

Does the facu]ty 1nc1ude some spec1a11sts who have expertise in,. and/or
If full-time:specialists are not employed, have attempts been made to
secure spec1a1 education expertise through selective employment, part- .
tilme or adjunct faculty or Jo1nt programm1ng w1th other 1nst1tut1ons7
Does the faculty.include any d1sab1ed persons?

_ h
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4.0 STUDENTS

5 T 7
J .
wr - i
» ) f

‘Does the institution provide staff development for faculty with little

experience -in the education of/exceptionalﬂstudents? . »
What type of training ahd.jntentives have been utilized to assist the
faculty in integrating mq}eria] relating to the education of exceptional
students wherever possible into. their areas of responsibility? '

¢ -

%

Suggested Questions for Self-Study

A.

—— e

“Has the institution reviewed its teacher education—program—relative to

Section 504 of the Rehabilitation Act of 1973 and to the-campus-wide
plan for compliance? , ' ' .

. Has the institution reviewed its admission policies to-ensure that they
__are based on "factors related to success in teacher education programs,"
~ rather than arbitrary assumptions which might prevent full access to
qualified exceptional students? .

. - When the education unit is involved in counseling, advising, or early

orientation does it ensure that counselors or advisors are sensitive to
the needs of students with disabilities? -

" How are.facuT;y assisted in adestingfﬁQ the spetial learning needs of

e{geptional students? -

. vHow many disabled students have been admitted into and graduated from

the teacher education program in the last three years? - How many have
been certified? ‘ o '

)
4

Cone

5.0 RESOURCES AND FACILITIES- /A

. Suggested Questions for Se]f-Stqu:

. A." ’

Are resources available that‘relate special Tearning needs to classroom
practices, teaching strategies, and instructional material development? °

Do-mobilityeimpaired students'héve ph sical*access to classes and activi-
ties of their choice? o R PO :

What kinds of 1ibrary/media reso@rces does the institution provide that
help "individuals With special needs to participate in its educational
program?’ : ‘ Ve

. Are aids such as 1ntérprepers, readers, taped or Brailled material and

technological aids provided as needed for'disabled students and:faculty?

AR




6.0 EVALUATION, PROGRAM REVIEW, AND PLANNING.

Suggested Questions for Self-Study

A. Does the teacher education unit have an on-going, systematic assessment
plan for evaluating and improving its preparation of :all professionals
to contr1bute to the educat1on of a]] exceptional stUdents?

6.1 Eva]uat1on of Graduates

B. Dbes evaluation of graduates address the ability of regular education
graduates to contribute~to the educatTon'of'exceptiona] students?

C., How have the: resu]*s of these eva]uat1ons been used to modify and im-
prove program content and exper1ences?

6.2 Useﬂof Eva]uat1on Results to-Improve Programs

Dy-—What aspects of. personne] preparation  for educat1ng exceptional. students
"~ ‘are addressed in"program evaluations--submitted by students, facu]ty, -
supervising teachers, and school adm1n1strators7 .

mo

What strengths and weaknecses have been 1dent1f1ed through these program
evaluations? ° :

F. How have eva]uat1on resu1ts been used to 1mprove the preparat1on of all
educators to meet the needs of exceptional 1earners?

v

6.3 Lorg Range Planning

G. How is the education ?f except1ona1 students ref]ected in the 1ong range
planning in the total ‘teacher educat1on _program? «

ES : : B ’ » . + . o . ]
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- The AACTE

. June 1978

Adopted By.

Board of Directors,

“BEYOND. THE MANDATE .
' THE PROFESSIONAL IMPERATIVE - NG

Educatzng Professionals for Edycatzng the Handzcapped

a

This statement reflects the Association’s com-

mitment to the advocacy of equal opportunity, -

‘unlimited access, unconditional acceptance, and
total responsivéness to individual differences.

The statement had ‘its genesis in the deliber-
ations of the AACTE Board of Directors, dis-

ERIC
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neither benefit the individuals it is intended to

serve, nor have an, impact on the larger society.

New Perspectwes

Brmd pervasnve societal-educational changes

_ApPENDIX A .

~

cussions with-the-Bureau-of-Education-for-the
Handicapped, activities of the AACTE/Teﬁcher
Corps - Staff Development Pro]ect and in the
recommendatlons of an AACTE study commit-
tee chaired by Dean Comgan University of
Maryland.

It is presenited here in the intérest of improv-

' ing the quality of educational personnel prepa- -

ration programs, and ultimately, the quality. of

education for all American children and youth.

~Text '”(ff“"th?"S‘t:‘i‘tementf e

‘Our-profession”has a ‘continiiing commitment
to 1mprove ‘the quality of education. This com-
mitment is exemplified by ouradvocacy of equal
ppportunity, unlimited access, unconditional
acceptance, and total responsiveness to individ-
ual differences. Our support for the educatlon
_of all exceptional ihdividuals is not simply an
endorsement of a mandate which is the cul-
mination of a singular stmgbl in behalf of a
neglected minority; it is a present part of our
continuing quest for quality education to maxi-
mize the potential of each individual.

The mandatesimplicit in recent court deci-
sions and legislation serves as still another cata-.

lyst for evolutionary change, one which can

ultimately guarantee the rights of all children .

and youth to an approprmte education. The im-
portance of this mandatc centers on the inequi-
ties which it corrects. Its significance is also
embedded in the nature of responses required
of cducators, parents, and the general public.
Without substangive changes in attitudes, in

_instructional programning, and in the priori-’

ties for allocmng resources, this movement will

-
o

-are needed if the potential of each individual is
to be reahzed A new way of viewing people is

needed one which de-emphasizes competition "

/along narrow. uni-dimensional lines and pro-. ... ..

vides instead-for-the“recognition- of-individaal-———

worth in multifaceted ways. A new approach'to
" the identification of disabilities is required, one

which is seen as a means of providing resources .

adequate to the needs of all individuals, rather
than a system for categorizing persons which
fractionalizes society while ignoring the values
of diversity. A new perspective on handicaps
is essential, one which recogrizes the specific
relevance of_the d151b1hty to -a-particular-task;
rather than perceiving it as generlc and exclu-
“sionary. A new deéfinition of schooling is man-
dated, one which regards the learning environ-
ment and the school task toward which it is di-
rected in individual terms rather than one which

focuses on cognitive, too-exclusively abstract, -

langmbe -based skills. A new concept of educa-
tion is implied, one which 1ssumeb that all edu-

cators and society at large shme a commitment
to developing and maintaining optlmum learn-
ing envitonments for every individual from
birth thrdugh adulthood; education is not the
isolated r ponbnbllxtv of asequence of tcacherb
each confihed to a classroom in a school bu1ld-
ing for a ptedetermined span of time.

. ¢

Professignal Roles

Siich a conjcept of education requires a modifi-
atlon of ¢xisting professional roles as well as
the creatign of new roles. The professional edu-
cator will[need to be a.person with new skills,
attitudes/and personal qualities —a person who




.

‘is anon-traditional thinker, one who is a change

agent, a conserver of human resources, one who
values knowledge production. His/her orienta-
tion will be dynamic, based on a continuing
renewal concept of knowledge, attitude, and
behavior acquisition. This prcfessional is an

~accepting person-—capable of giving uncondi-"

tional acceptance to students’ differences, as well
as recognition to the contributions of parents
and others who share responsibility fora child’s
education. He/she is trained as a member of a
diffe'rentiatqd, instructional team, able to utilize
both human andtechnological resources, able

. to function as a team member— sometimes in a

leadership role; Gther times as a supportxve ob-

“

supportive services; 6) from unilateral decisions
regarding placement and program, to parent/
professional-group decisions resulting in shared

" responsibility forthe learner’s total needs. These -

emphases on improving education for the hand-

icapped will .ultimately result in the improve-

ment of education for all children.,

Personnel Preparation Programs

The task of schools, colleges, and departments

"of education engaged in the preparation of pro-

fessional educators will be to design training

ERIC
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“Edncational System

SEFVeTrs sometimesasa Ld[“llyst ana other himes
as a consumer of technical assistance. * -

The educational system in Wthh this profes-
sional educator will function will be expanded-
at both the pre- and post-school levels, and it

will be more highly individualized. The exten-
sion of education below age five Wk”x-prowdr' v

opportunities for early identification of poten-

...Hal disabilities; the reduction of environmen=

tally-imposed handicaps, and partial elimina-
tion of educational handicaps, by means of qual-
ity instructional intervention. The extension of

- education at the-post- secondary level will enable

schools to rethink the basic skills as those esser-
tial for survival and concerned with tl\e quality
of life, and to redefine program completion in
terms of competency acquisition.

The development of individual educational
plans can also increase the quality of educ

new dimensions to them: 1) from infrequent
testing designed for comparing students” per-
formance to continuous evaluation ‘utilized for
monitoring the learner’s prcjgfess; 2) from arbi-
trarily imposed grade levels to actual entry levels

of performance; 3) from static, stratified pupil’

placement based on a single data source to dy-
namic, varied placements determined by many
observations of individual strengths and weak-
negses; 4) from instructional programs whose
objective is the Jpresentation of knowledge, to.
those, which require accountability based on
impact; 5) from narrow acadéemic programs to
those which offer a full ran ;of enrichment and

programs responsive to"these new emphases

They will need to address, among others, sev-

eral major issues: expanding the ‘life space of
preservice programs to provide room for new

ences; revitalizing inservice education programs
to make them more responsive to the'needs of

" school personnel; reconceptualizing the nature

of professional roles; developing currictifa in
which the concept of individualization. is an-
other strand to be woven into the fabric of
teacher education, rather tham a new patch ap-
plied to its worn extcnor, modelmg cross-de-
partmental / inter-disciplinary approaches to
planning, teaching, research, and service. In

. solving the problems raised by these issues, co-

operation with others outside the college of

~education will be imperative: with the univer-

sity-at large, school personnel, teacher centers,
teacher organizations, and state dcpartments of
-education.

In order to accommodate hnndiéapped ap-

plicants in the education professions, colleges

the que ¢ ahon\ will need to develop new policies for admission, -
along severalalready existing lines while adding "\ o .nseline

g, and placement, all aimed at provid-
ing full access while at the same time maintain-
ing r\gorous quality control. Also, institutions
of higher learning will need to provide support
for cooperative knowlcdbe base building, which
recognizes’esearch and development activities
aimed at the\nprovamcnt of practice. Above

- all, teacher educators will need to model the
. kinds of accepting\behavior they seek todevelop

in professional edutation personnel. ~ .

In order to provida\quality instruction for

~all children through profegsionals prepared by

_ competencies and well integrated field experi=

colleges of education, PRQGRAMS TODAY

AND IN THE FUTURE MUST ASSURE THAT

3o




* the i/nstnictional problems encountered in
the transition to the least/festrictive alter-
native model are recognized as' research-
able questions meriting the investment of
effort by-the broad community ot educa-
tional researchers;

. the broadened range of tasks resulting
frqm the inclusion of the handicapped as
a pnmary responsibility of regular educa-
tion is understood as having implications
for the training of all educators;

. the growing body of literature relating to
" the identification and: education, of the

]

\ : SN

A special Association Task Force on Educa-
rion of the Handicapped, working closely with

the AACTE Commission on Programs.and Proj-

ects, developed the text of the statement which

| was then adopted by the Board of Directors.

Task Force On Educﬂion
Of The, Handicapped

CATHERINE MORSINK,, Chair

. Director of Spcual Educatjon

Umversxty of Kentucky
Lexington, Kentucky 40506

- Epwaro L. MEYEN

R

.\

handmapppd and-their familunr: 1S ?rrocc1
ble to all preservice students and members
o‘f the practicing profession;

e all graduates of professxonal “education
programs who enter the field are knowl-
edgeable abcut the rights of all children
inclusive of the handicapped and are pre-
pared to assume their professional role in

- implementing the due process procedures
evolvxng from legislation;

« necessary support systems for expanded
programs are provided: barrier-free build-
ings, increased library facilities, additional
media resources;

o opportumties for professional renewal are
made available to-all members of the edu-
cation community, including faculty of
institutions of higher education, through

planned staff development programs;

rograms - for preparation of education
prog preparal !

professionals are designed to.reflect a’

" broadened human services orientatipn,

emphasizing the link between parents and -
professionals and the necessity of coordi-

" nated team effort.

The educational community’s response is based
on the premise that the isolation of any-group

erodes the social cement neéded to transfonn an

aggregation of individuals into a society. While
%mandate for the education of all the hafdi-
capp

\wsed onacivilrights imperative;: the |

magnitude of\the’t/k
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CLUSTERS OF CAFABILITIES
.proposed to guide the preparat1on of ‘educators _ .
(a skeletal outline of clusters suggested in o

- A Common Body of Practice for Téachers)

/

I.. Curriculum
S . |
general knowledge, K-12 curricula;
~understanding of curriculum prin-
- .ciples, structures,

Iv. (Continued) W "

AN
v

ability to negot1ate obJect1ve1y
and equably i

understanding—of—theretationsitip
as social institutions v

skilled in preparation of indivi-
~dualized plans. o

. Teaching Basic Skills \
Y / \ .
. 11teracy sk1115 " reading,
. . writing, sp elling, af]th-
- metic, study, speaking
: 1ife ma1nte ance sk1*1s
| % health, safe y,.consTmer-

5 “ism, law

c. persona] devel opmentiskills:
: goa] setting,\decision mak-

. i 1ng, problem solving, career
ol .deve1opment, r”creat1on

Class Management

} II1.
“ ) Vv/ ‘ ’ ' .
/ skills to include: lapplied’be-
f// havior analysis, ¢ oup
,; alerting, guiding rans1t1ons,
/ * materials arrangement, crisis
/' intervention technilques, and
“ ' creating a positive| affective

, climate.

Iv. Professional Consultatfion and

Communications X
knowledge and practical skills

required for effectiye con-
\ .+ sultation and other profes-
S sfonal communication]

Y to ‘child development and schools

L
V. Teacher- Parent—Student Re]at1on-
ships . . .

skilled in dealing with parents,
students, and siblings of handi -
capped students

understanding of "disenfranchised
families" and their needs

N i

VI. Student-Student Relationshipss

ability to manage the social struc-
ture of mainstream classes by
_generating gooperative, helpful
‘behavior

skilled in’deVeioping heterogen-
eously cooperative grouping and
.peer and cross-age tutoring

]

VII. Exceptiona1 Cond1tion5g.

. rudimentary understanding of
exceptional children, their
special needs, and how to accom-

- modate -those needs

knowledge of specialists and re- - -
_sources available to assist with

’ specia] educational needs

W




VIiI. ‘Referral

L

sk111ed in systematic ovservat1ons
and data collection for referra]
- process

knowledge of referral procedures,
the responsibilities involved,
and ways to capitalize on refer-
ral resources

demonstrated competence in-

assessing individual educa-
tional needs and in adapting

instruction to the individual

skilled in keeping records of

individual progress -toward
objectives

knowledgeable about diverse-

models for individualized
instruction

. ("

Professional Values
-

alues which give primary
attention to individual
students, their needs and
rights

guided by ethical codes re-
. garding their responsibili-

ties to 1nd1v1dua1 pupils »
knowledge of the 1aw and its

implications, 1ncﬂud1ng due
- process

i
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AACTE Task Force on Educatlon of the

Hand1c49ped, 1982-83
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AACTE Task Force an Education of the

Handicapped; 1978-81
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