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—Foreword

1

. The Office of Sp'ccial Education and Rehabilitative Services

has for many years recognized the value of camping’as an
important aspect in the fives of handicapped youth and adults.
Since 1971 when the former Bureau of Education for thg
Handic&pped provided funding to help sponsor the National
Conference on Training Needs and Strategies in Camping,
Outdoor and Environmental Recreation for the Handicapped

at San Jose State Universitys there has been a nation¥ide

movement toward including handicapped children and adults -
in organized camping programs. '~ T

The material contained in this book and other volumes that .
make pp the Camp Dircctor Training Series are the result of a
three-year project funded by the Division of Personnel Prepa-

‘ration. In funding this effort, it is our hope that the results of

the project will help make carp directors and other persons
more aware of -the unique and special needs of disabled

. children and adults; and to .provide information and

resources to better insure that those needs are met. .
The Office of Special Education and Rehabilitative Services is

" committed to the goal of equal opportunity and a quality life

for every handicapped child in the United States. Opportunity
to participate in camping programs on an.cqual basis with -
their non-handicapped: peers is a right to which all handicapped
children are entitled. However, this goal can be achieved only
if those responsible for the provision of camping services are -

likewise committed to this goal. :

William Hillman, Jr., Project Offier, 1979-1981
Division of Personnel Pteparation, o .
- Office of Special Education and Rehabilitative Services -
Sept. 1981 ' ' '

4




- American Campin
-existence thar do these words. From its very beginning, the

ERI!

Aruitoxt provided by Eic:

v

o - Preface

Emblazoned across the mantle of the fireplace at its'National
Headquarters are the words ‘‘Better Camping For All.”
Nothing nvore easily sums up the basic purpose of the
Association (ACA) in its 75 years of

Association has been concerned about providing '‘better’’

" camps.  That concern has led to.a continuing study, and.

research for-the most appropriate standards for health, safety,
and better programming in the organized camp.

That concern for standards of performance in the operation
of the summer camp led to an awareness of the necessity of an

adequate preparatiomand continuing education of the camp
director. Various short courses and training evepts were
- developed: in local' ACA Sections and at ACA, national con-

ventions. Many institutions of higher learning developed
curriculum related to -the admiristration of the organized
camp. _ o

By the latc 1960s, the Amcrican Camping Association
began the development of an organized plan of study for the
camp director that would ifSurc a common base of knowledge

“for its participants. Three types of camp.director institutes

were, developed and experimented with in different parts of
the country. In 1970, the Association adopted a formalized
camp director institute’ which led to certification by the
Association as a certified camp director. Continuing cfforts
were made to try.to expand and improve upon the program..
After the first decade, it was recognized that-the program
must be greatly expanded if it were to reach camp directors in

all parts of the country. Centralized institutes of a specified -

nature often prevented wide participation by camp directors. .

_This led the Association to consider the importance of

documenting a body of knowledge which nceded to be
encompassed in the basic education of any camp director and

“to explore methods by which that information could be best

disseminated. v ,

,During the years 1976-78, the Burgau of Education for the’
Handicapped, U.S. Department of Health, Education, and
Welfare, funded a threc-year project to determine the basic
competencies required of a camp director who worked with
the physically handicapped. Under the leadership of Dr.

> A

Dennis: Vinton and Dr. Betsy Farley of the University of
Kentucky, research was undertaken that led to the documenta-

tion of the basic components of such education. It was deter- -
mined that 95 percent of the information required in educa- -

tion of a director of a camp for the physically handicapped
was generic. Only 4 percent or 5 percent related specifically to
the population served. ‘

Meanwhile, the American Camping Association had begun
to recognize that the word ““all”’ in its motto is an obligation
far beyond its extensive efforts.over a number of decades to
insure organized camping, experiences for children of all racial,
cthnic, and socio-economic backgrounds. Camps began 1o ex-
pand their services 1o a variety of special populations to encom-
pass all-age ranges and persons with a variety of physical and
mental disabilities. The message soon reached the Association
that any camp dircctor education program must help all camp
directors to understand and explore the peeds of the new
population the camps were serving. Chief among those new
populations were the campers with physical and mental
disablements.

In 1978, the Association approached the Office of Special
Education, U.S. Department of Education, and requested
funding for,a project to-expand its education program based

on the materials developed by Project: REACH, a research pro- -

ject funded by the Department of Education at the University

of Kentucky; the intent was to include training for directors

working with the handicapped and develop a plan for wider
dissemination of camp director éducation opporturities.
A subsequent grant from the department resulted in

Project STRETCH .and three years of monitoring camp -

director education programs, revising and expanding the
basic curriculum for such programs, and develdping new

‘materials for use inexpanded programs.

' As we near the end of Project STRETCH, the American
Camping Association is pleased to find that the project has
helped togreatly heighien the level of awareness of the handi-
capped and their needs in the camp director community. .

This volume.is one of several vojume$ that wili, insure
““Better Camping for All’* in the decades ahead~

Armand Ball, "
Executive Vice President
American Camping Association:
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~ Planning an Effective Works

by Denise Robinson . ' :
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Introduction

The purpose of this guide is to allow you, as a trainer or work-
shop planner, to plan and conduct. an effective workshop.
The information and suggestions incfuded can be used for all
types of workshops, ranging from awareness workshops to
managerials. This guide wilt help you to:
—choose a title for your workshop that will encourage
attendance; : ‘ o
—provide information on the types of content, activities, and
" resources that should be part of a workshop; -
:"—make use of local resources in planhing and con
. workshop; - . o 0 _
. —choose_audio-visual aides which will supplement' workshop
content; - - v ' )
_—determine whether participants’ attitudes
a result of the workshop. :

ducting:the’

have changed as '

To better illustrate the procedures suggested in this guide,
an example of one type of workshop (an awareness workshop
on serving disabled campers) will be used throughout the
material, The procedures, however, apply to all types of
workshops. -~ : S . S

‘Workshop Planning

i

Careful, systematic planning is éssential if your workshop is -
to be effective. You will need to be sure that your presenta-
tion and the activitjes you choose will meet the needs of your
audience and are Slcscn;cd in a practical, informative way.
You will want to involve local experts on your workshop
topic. You may want to choose a film strip or movie to rcin-
force your presentation. You may also want to provide hand-
outs or resource lists so that workshop participants will be
better able to implement your program in their own camps.
The information in this section will help you plan and

conduct your workshop. Although every workshop will be - -

different, responding to the needs of a particular audience,
the information here can be adapted for a one-hour presenta-
tion which is part of another meeting of camp directors or
for a one-day workshop which covers a variety of topics. As
you read through the subsections below, you will need to
determine how the information applies to the type of work-
shop you will be conducting and then incorppratc the most
helpful items into your plan of action. i '
Workshop organization; even for a one-hour presentation,
@~ 1 time-consuming task. Careful attention must be paid to.

' Emc:ry detail and a great deal of simultancous planning must

Full Tt Provided by ERIC.

A. Identifying

e

be undertaken. The subsections which follow are designed
to aid you in planning your workshop and developing your-
plan of action: , ‘ L :
A. Identifying Audience Needs
B. Setting Goals and Objectives
C. Organizing the Program . »
D. Identifying Resources R o
E. Identifying Bartiers _, ‘ : '
F. [Evaluating the Program.

ey
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__Audlen;e Needs ‘ S

. As you begin to plan your workshop, you must consider
the needs of your audience in relation to your topic. First,
you will need to determine: who will be attending_the
workshop. You may then want to find out whether they
have had any related c&c" nce. For example, in an aware-
ness workshop concéffiing disabled campers, consider
whether your-audience has had any expérience at all with
disabled persons; whether they have had disabled campergat
their camps; what their current attitudes toward mainstredm-
ing are; and what they expect to gain from an-awarencss
workshop. You will wapt to choose a'title for your session
that will' have a .wide range of appecal and encourage

attendance. Emphasize the aspcct(s'? of your workshop'that

by

will be of general concern td a number of people. -

Focinsln,g on Your Audience

The primary audience for your workshop will be members
of the-can:ping community in your area. These might include:

—camp administrators:

—camp directors

—camp counselors )

—camp support staff (food service, maintenance, secretary,
nurse, etc.) ‘ L :

Other potential ;Sarticip'ams might be: |

—agency personnel
—board members
—cducators
—parents of campers
—campers :

" You may find that your audience is primarily homogenous-
or that it corisists of a mixture of persons with different view-

-points, various levels of experience, and diverse professional

ErrEcTIVE WORKSHOP/




and personal interests. These factors will influence the con-
tent and presentatlon of your workshop, and must therefore.
be taken into consideration.

Condueting a Needs Assessment - .

- Depending on your familiarity with the audience you
intend to reach, apd the resources available to you in planning

~your workshop, you may want to conduct a formal needs,

assessment of potcnnal workshop participants, or you may

choosc a more informal approach. In either case, itis a good

idea to obtain feedback from a sample of workshop partici-
pants to make sure that the content or presentors you have ”
chosen addresses topics of interest to those attcndmg the
workshop. .

You may wish to conduct a formal necds assessment by
mailing a, survey instrument and analyzing the results.
Another approach is to ask one or two pertinent questions
on the regmrauon form for your workshop (or the general

"registration form if your session is to be part of a larger

workshop) It is reccommended that you narrow the scope of
the information you are requesting in order to be -able to-
answer the concerns adequately in a workshop setting. Some
possible questions for an awareness workshop about disabled

.campers would bc

—Does your camp serve handncapped individuals?

—Are disabled campers served. in special programs, or arec
one or two (or more) mainstreamed with othercampers?
—What experience have you had in dealing with disabled

individuals in a camp setting?

—~What resources do you feel ypu would need to begm to
serve dnsabled persons in your camp?

—What major questions do you have about Servmg disabled
persons.in a Lamp setting? . .
You. may chopse to limit the types of answers you receive

by offering forced choices (check those answers which apply

or ¢ircle the item which best represents your answer), or.you
may want to leave questions open-ended to allow for a range
of answers, Once the responses to your needs assessment
have been received, analysns of the results can be madc
according to gencral topic areas or according to persons

~invo|ved The neé¢ds ‘'must be ranked and those of highest

priotity selected as you continue with the workshop plannmg
process.

o B . i
Choosing a Workshop Title. . . ¢ v
L 1

At this point, having identified yodr audience and deter-
mined their needs, you will want to think creatively about the
title for your workshop. The title you choose will need to
reflect the content and focus of your workshop; and at the
same time, you will want to encourage attendance by as
many peoplc as possible. One way to build interest in a work-
shop is to choose a non-threatening title which focuses on

_the general concerns of all camp directors. An awareness

workshop on disabled campers, for example, might be titled:

—Expanding Your Camp Populations
—Reaching New Camping Audiences

| -—Bulldmg Camp Attendance through Scrvmg New Popula-

tions .
—A Continuum Approach to Campmg

Once you have the potential participant’s attention, your -

description of the workshop should clarify the content and

~* the focus on mecting the needs of the people most concerned.

Q

ERIC

- It may be, however, that there is considerable interest in
“-our particular workshop topic—in that case, you will want

/
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to include key words in your title. The title for a workshop
on the disabled might include key sords such as mam-
streaming and disabled.

-

'B. Setting Goals and Objectives

Having identified the training needs of your audience,
you can begin to set goals and objectives for your workshop.
The following descnptlom of goals and obJ&tivcs,may be
helpful to you : .

‘flows directly from selected nced
is descriptive of the information or tramlng the
audience will receive

- GOAL:

translates the language of the need into gcneral )

descnptlve phrases
. l
Objective: _flows directly from the general goal
descnbes what: participants must do to accom-
plish the general goal
is measurable (partlcnpams can dcmonstrate
. mastery through listing, writing, discussing, etc.)

-specifies an acceptable level of pcrformancc

' Some examples of goals and objectives which might be used. _

|r_1 an awarencss workshop on the disabled follow.

NEED:

il

Camp directors are not:aware of the nccd for the
campmg professipn to provide additional oppor-
tunities for disabled campers. :

Goal: Ta create an awargness of the nced for the camp-
) ing profession td provide additional camping
opportunmcﬁ for the disabled in the least rc'nm-

nve environment possnble .
Ohjec nvc/ Following a guest speakcr/presentallon partici-
pants will be able to |dent|fy the major issues
: surrounding mainstreaming and segregatcd pro-

grams for disabled campers.

Objective 2: Following small group dlscu’ssnons, participants
will be able 10 debatc the pros and cons of main-
streammg v§. segregated progranis for disabled

campers,
' 4
“NEED:- - Camp directors do not feel knowledgeable about
S thc |mpI|<..n|om of major disabling conditions
in acamp scnmg :
Goar; To provnde knowledge on the major dlsabllng

~venditions and implications for the camp settmg

Objective 1. Following a gucst spedker/preﬁcntauon pnrtlcn-
' pants will be able to discuss the implications of
at least three disabling conditions as they relate
to camping. .
Objective 2: Participants will take part in a simulation exer-
cise and will discuss their feeling and attitudes

;. regarding disabling conditions.

Objective 3: Given a list of words such as handicapped, dis-
abled, impaired mainstrcaming, etc., partici-
pants will give definitions and will dlscuss these
definitions and their |mp||cm|ons for camp
settings.

9 | :




NEED: Camp directors are not clear o how they can
adequately serve disabled individuals in their

. camp. '
GoaL: To encourage participants to examine their own

abilities and camp objectives in terms of helping
. to meet the need for camping opportunities for
. the disabled.

Objective I: Following a presentation or panel discussion by
camp directors who have successfully main-
streamied disabled campers into their camp pro-

' gram, participants will be able to list four ways

-that their program could include disabled per-
sons, along with necessary modifications that

" would need to be made.

Qbjective 2: Participants will list the ‘environmental and
~ attitudinal barriers to participation by disabled
campers which they feel apply to their situation,
and will brainstorm ways to
barriers. :

)
. H . v, ..
Camp directors are unsure of resources available
in their own areas which wbuld be helpful in
beginning to serve disabled individuals in camp
. settings,

NEED:
1

N

To share additional sources of {nformation to
enable interested directors in starting or improv-
ing their own camp «opportunities for the dis-
abled.

GoaL:

‘Objective |- Based on sample resource lists and displays, par-
’ . ticipants will identify af' leabt. three, agerities,

i

o . books, articles, persons, or other relevant re-

.sources available to them.

Objective 2: Participants will brainstorm a list of sources for
) information on serving disabled individuals in
C camp settings. :

. The use of specific goals and objectives in planning your

. workshop helps to ensure that content i§ relatedNo the per-

ceived needs of the participants and is useful-when it comes
‘time to evaluate the effectiveness of the training.

C. Organizing the Program' ‘ .
Items which you will want to consider when planning the -
actual program for your workshop include: :

' —Specific Topic(s) - —Materials

.—Time Frame —Personnel

o —Format —Publicity .
s - —Facilities ' —Exhibits
-—Equipn)ent —Registration

Some particular information which you will want to con-
sider follows. o . .

Specific Topic and Time Frame

The specific topics to be covered in your workshop should
be chosen in response to the needs of the people who will be
attending. Goals and objectives should be written toreflect
these needs (see Section A and B). , :

The.amount of time allotted to your workshop may be

. @ termined by a number of factors: longevity of workshop,
Emc‘kvcl and lodgihg considerations, or scheduling conflicts.

Aruitoxt provided by Eic:

'
i

remove these .

_Facilities

However, the amount of time available will be important in
determining format and should be established at this-point if
it has not been previously set. oy

Format

. Your selection of training formats will be an important
factor in whether or not goals and objectives are met by
participants..As you consider possible formats and activities,
you will want to keep in mind that a variety of approaches
will make your presentation more interesting and that those
attending will appreciate a balanced combination of ““hands
on" activities and passive learning opportunities. Some
commonly used formats include: - : ’
. i
—informal question and
answer sessiosn
<lecture presentations
—on-site visitations
—panel presentations
—simulation experiences

—brainstorming
- —buzz sessions
—case study :
—demonstration exercises
—exhibition of pertinent
material
—interview

’

Once the various sessions for the worksho;’) format have
been chosen, you will need to determine the type of facilities
best-suited to your needs. You will nced to make provisions
for rooms and.other. program facilities in terms of the type
of sessions, number of persons expected, and number of
concurrent sessions. Consideration should be given to the
accessibility-of any facilities used. While this consideration,
would be of particular importance for a workshop specifically
involving the disabled, the facilitics used for ahy type of
workshop should be as accessible as possible. An accessibility
checklist is provided in the section on identifying barricrs.

As you consider-the placé in which you will hold your
meeting, you will want to think about meals and/or coffee
breaks. - Provision of suitable refreshment helps to keep
participants interested in the program and gives an oppor-
tunity for informal sharing of ideas.

" ' L

Equipment and Materials

-A few hints on subplying cqui‘bmem may help you avoid
common pitfalls during a workshop session: '

—Determine all audio-visual equipment nceded ahcad of
time and make a list. It is possible that equipment may be
rented or provided free of charge by a facility where you
rent space, , ‘ .

—Anticipate that part of the audio-visual equipment will not
work and provide extra slide trays, tapes, projector bulbs,
and film reels.- Test the equipment beforehand. .

—1f ordering films, allow at least four to six weeks for deliv-
ery. Definitely preview the film before showing it and do
any necessary repair work. | ‘

. Any. material used in the workshop should be carefully

plannied and selected. You will want to make sure that any’

handouts or resource lists which the participants,are expected

. to take home are pertinent and usable. It is helpful if any

lengthy resources can' be sent to participants before the
workshop' so_that they can be previewed at home. Other
. . /

.
.
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handouts should be dlstnbutcd at the time of rcglstrauon or
.at the end of the workshop so that the partlcmams will not
be burdened or feel overwhelmed.

Personnel

As you consider the personnel involved in- conducting
your workshop, you will need tokeep in mind both presen-

tors and other resource ‘people and the actual workshop -

staff. Speakers or presentors should be given the- criteria,
subjects, and format that is expected of them in writing.

Even if you or the person contactmg the spcakcr knows that
speaker very chI puttlhg expectations,in writing gives the
presentor a ‘ . 'and will ‘ensure that the partici-
ts wil receive wha has been advertised and promlsed to

Othcr pcrsonnel W||| be working “‘behind the scenes’’ to
help make the workshop a success. Assignments should be
made to cover the following:

[
i

—~Regi<tration

—Entertainment (especially for a |- 2 day workshop)
——(,Qmaumg Speakers '

—Securing Facilities and Checkldg oh ACCOSSIbIhty
—Securing Equipment and Materials :
—Publicity

- Bxhibits .

41

Publicity -

The amount of publicity you will need to use-in connection
with your workshop will depend in part on the number of
-participants involved and whether you will' be reaching a
. select group or a wide range of agency, camp, and other
personnel In considering the publicity for the workshop
- you will want to make pse of a flyer or brochure describing
the workshop dates, site, subjects, key speakers, goals, and
other pertinent mformauon “supplemiented by radio and/or
television announcements “news releases, and -announce-
ments in agency nchIettem

Exhibits

* Exhibits are not necessary but do provide an added dimen-
sion for workshop. participants. Participants can browse
through the exhibity during breaks and can learn of new
materialWpr resources which might not-have been covered
during a scssion. Exhibits also allow' participants to take
home copies of resources they think they will use, or to
obtain information on how to get copies of key materials for
themselves, In planning an exhibit, it ds helpful to have a
person available to answer questions about the display and
to allot adequate time for participants to look at the materials.
Some factors which you will necd to consider in settmg up
exhibits are:

—determining the exhibit arca

—determining the capacity of the exhibit

—obtaining tables, chairs, and other display materials

—establishing set-up and take-down procedures

—determining what will be exhlbned and the source of the
materials. -

Registration

Registration procedures should be handled by workshop

" staff who are knowledgenble about the content of the work-
shop and can’ answer participants’ quesnom Registration

packets.should include: :

. SFYECTIVE Wou\mw

Z-an'agenda -

~name tag

——coplcs of workshop information on sessions, speakcrs
meeting place, etc.

—handout materials to supplement sessions and meet pro-
gram objectives ':».*;

—pencilsand note pads '~ * ‘ :

.—lists of nearby restaurants and entertainment sites

—any profcwonal materials such as flyers, brochurcs etc.

You may wam to consider pre- reglstratloh |fyour antici-’
pated audience is large. The registration arca should be casily
identified by the pamclpants and should be manned at all
key times. .

o

D. ldehtifyi'ng Résources

k]

As you begin to plan the content for your workshop, you
will need to idegtify resources which you can use to make
sure that yout efforts are successful. You will wapt to con-
sider both in-house and outside sources of information and

jother resources. In planning presentatlons you will want to
identify qualified speakers and experts ina variety of ficlds

*+ “related to your workshop topic, For example, the awareness

workshop on the disabled would involve people in fields
related to camping, mamstrcammg, and the needs of
disabled individuals. Some opnons mlght be:

_—camp directors who have successfully mainstreamed dis-

abled campers into their programs or offered spécml
‘camps

—agencies in your area which offer rcueanonal programs
for persons with disabilities :

—organizations which prowdc services to disabled |nd|v1duals
in your area «

z

—disabled campers who have attended integrated and segre-

galed programs
—parents of disabled campers
—college and university professors in ficlds related to camp—
ing, therapeutic recreation, outdoor education, etc.
'——schools in your arca which serve disabled students’ or which
featurc mainstreaming programs. ,

It would be important to try to include disabled consumers
in the plann'"mg and presentation of the awareness work-
shop—-thur mput would be invaluable in screening, resources,
answenng questions, and helping to change thc attitades of
pnrtncnpnnts‘ :

N [
1

E. Identifying Barriers

In planning a workshop, ultimately barriers may present
themselves and interrupt your planning sequence. Antici-
pating potential and actual barriers aliead of time can influ-
ence your planning effort. Areas WhICh may present problcms
are discussed belpw:

Travel and Trunsporlnllon Barriers

"Presentation of several small workshops rather than one
large one may help to overcome geographical and transpor-
tation barriers preventing interested camp directors from
attending your awareness workshop. If, however, it is not
convenient to prc‘!a nt several workshops, travel and trans-
portation information should be provided to facilitate




participants from

attendance. It may be possiblesto help
similar locations to arrange carpools or other cost-cutting
transportation options. :

[l
1

Financial Barrlers ',

, It may bt nccessary to-revise your workshop plans accord-
ing to the ampunt of funds available. The size, scope,
number of trainers, or number of participants may need to
be modified to reflect allotted resources. You also may need
to develop a budget, See the appendix for a sample budget.

1 A

. 1
Architectural Barriers .

Your, workshop should be held in an accessible facility if
at all, possible. Such a facility would encourage attendance
by all interested individuals and would not exclude anyone
on the basis of ph)wical capability. A short checklist is\pro-
vided for your usdin’determining the accessibility of a meet-
ing site. See the appendix. - '

Attitudinal Barriers '

J -+

If a principal focus of your workshop will be to change
attitudes, you may discovef that the attitudes'currently held
by the audiences you will be trying to reach may keep .
potential participants from attending the workshop. As
mentioned previousty, careful consideration should be given
the title of your session; the same type of thought' should be
given to the workshop description and other items contained
in pre-wdekshop publicity and communications. '

1
'

F. Evaluation o

The final phase in your workshop planning is also one of
the most important. Evdluation is the process of gathering
information about the effectiveness of your presentation!
and the extent to which workshop goals and objectives have
been met. The information you collect should be designed to
answer the following questhns:

A}

—to what extent were the workshop objectives accomplished?

=«whit 15 the long-term and short-term impact of the work-

shap? , , ‘ ,
=how well was the workshop conducted?
~~how well were the logistics of the workshop managed?
~~what workshop sessions had the most impact upon the

participants?

- what part of the workshop was done well and what

done poorly?

=what thanges should or cou

workshop?
~did the participants acquire new skills or information they

can utihize effectively?

~~was the money, time, a

justified?

- are any follow-up sessions or another workshop needed?

L]

In order to evaluate your workshop effectively, you will
want to design your own instruments or Tagk at the samples
which follow, A questionnaire is ¥cful\in determining
‘whether changes in the attitudes of participants have been
effected as ayresult of the training. This type of questionnaire
should be administered prior to workshop activities, and
after the final presentation. An examptle of a questionnaire
used to determine attitude changes is included in the
appendix. This Atritude Toward Disabled Persons Scale .

~would be a questionnaire used in an awareness workshop
G ncerning the difa‘blcd. Data can be provided 10 help deter-
E lCnc whether individuals*have basically positive or negative

was

Id be made to improve the

ndé‘fort spent by personnel
‘ -

Aruitoxt provided by Eric

-\

|

- six months later,

12
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. 1 . [
attitudes toward the subjccts, such as attitudes toward .
handicapped individuals, for an awareness workshop.
The Workshop Evaluation Form will be an indicator of
the appropriateness of the content to the needs and interests
of participants, how well sessions’ were conducted, and how
participants ranked some sessions in relatiofy to oghers. The
form can be completed at the end of the entire wotkshop or
at the end of individual sessions. A follow-up questionnaire
could be designed to clicit information about the usclulhess
of the workshop and-any additional support the participants
may need. The follow-up questionnaire could be sent up to

.

-

¥

1

In analyzing the evaluation data, you should focus on
how the workshop could bcu?r meet the participant’s needs,_
what content should be added or omitted, and which trainipg
strategies were particularly helpful.
kshop 1

¢

Chbosing the Content for a Wor

As described in the previous section, it is imflortant to pro-
vide a balance of active and. passive lcarning opportunitics
for participants attending your workshop. &fter reviewing
the possible fegmats in the previous section, you will want to
determine the types of learning activities suited to the needs
of your audience and to the time available for your
workshop. As you plan the time available for presentations,
discussions, and small group activitics, remember to allow
for opening remarks, closing, cvaluation, and suitable coffee
and/or meal breaks. .

[

Planning the One-Hour Session

»

|
IT your session is to bg part of a larger training workshop
for camp directors, you may be allotted oply a minimal
amount of time for your presentation. ~Y(Q)u1 will need to
develop only one or two genceral goals arid appropriate objec-
tives to be met by your session; time for opening, closure,
and evaluation should be kept to a minimun, Decide what
the basic principles or questions that nced to be addressed
arc. For example, workshop contént for a one-hour session
on serving disabled campers might answer the following
questions;

v
—What is mainstreaming? r
—~Who are the handicapp

fully mainstreamed?  °
—What about accessibility in my camp?
—Will 1 have to hire specially trained staff?

ed campers who can be success-

%

Whether you choose to utilize a lecture/presentation or
panel discussion, you will need to allow time for questions
and discussion® You-may also want to display-appropriate
resources or provide handouts for werkshop participants. If
time gallows, a short film or slide may help to reinforce the
comments made by panelists or speakers,

Both lecture and panel discussion formats are well received

by participants, especially when coupled with opportunities

for discussion, A pancl presentation pripvides opportunity
for a variety of viewpoints and allows the audience to pose
questions to a particular expert. Suggested panclists for a
session on the disabled (choosc four or five) could include: |

—a camp director who has successfully mainstréamed-dis-

- abled campers into his program’

—a disabled camper who has attended regular camp sessions

—a disabled camper who has attended only special camp
. +

sessions

—parents of a disabled child
ErFecTive Worksinor/$
. ‘r’*‘ i

—local teachers who are involved ' in mainstreami
programs in the schools :

N,




—a camp d|rector ofa camp desrgned for dlsabled |nd|v1duals
—college or .university, educators who teach ‘camp admrnrstra-
"+ tion courses, v

-

—malnstreamlng adVOCﬂlCS In your area

Panelists should be llmrted to three to five-minutes for therr,

initial presentation to allow sufficient time for audience
e%ponse You will want to provide written guidelines for the
elists to ensure that their presentations are on target and

: meed the needs of workshop partacrpants

“ Planmng a Longer Workshop

) Condu%rng a ong- or two- day workshop represcnts more
of a challenge to the workshop planner but has the- advantage
. .of providing an opportunity for. more active participation by
those attending the sessions. The longer session will allow
more in-depth coverage of subjects. In an awareness session,,
additional timie can be more effective in changing attitudes,

You will need to develop several general goals and objectives;

and to design relevant learning activities to meet the goals.

Again, you will need to allow trme for opeéning, closure,:

evaluation, and breaks. = -

More questions can-be addressed m a longer session. For -
example a longer awareness session on servrng d|sabled
campers could include questrons such as:’. .

o~ ’

—What is ma1nstream1ng” '

—Who are the disabled campers who can be successfully‘

- marnstreamed”
—Whorneeds a segregated program?-
—How can the camp director determrne who wrll be a success-
ful ma|nstreamed bamper”

L v

E\.

EFFECTIVE WORKSHOP'

'evaluatlon by all |nvolved

‘

% .
——What are the |mpl|cat|ons of spectfrc d|sab1|ng cond|t|ons

-for the camp setting?

- —How will camp facilities need to be modified? =
‘—therapeutic Tecreation specrahsts |nterested in camplng for : !
disabled persons - ’ , .

~=What training will the camp staff need?
—How should opportunities be‘initiated in camp?

—What resources.are ‘available to assist in beginning main-- -

streaming in camp or-offering special programs?

" As with the oné-hour session, lecture and panel discussion

. formats are particularly successful in presenting basic~in- - -

formation. These presentatrons should be followed by ques- . '

“tion and answer sessions; or by discussion in large or small

groups. However, the longer workshop will allow for other
learning activities such as role play or simulation-exercises,
movies, slides, debates, visits to camps, or bramstormrng

activities. A sample workshop agenda for a-one- day session . -

is provrded in the appendlx N

Conclusnon

Effectrve workshops do not jUSl happen They are the

K

result of well-thought-out planning, attention to detail .

during the workshop, and they’ |nclude an opportunlty for

o
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: Appendlx A '
Attltudes Toward Dlsabled Person Scale*

.

-~

_Read each statement and put an “X **in the approprlate column on the answer sheet. Do not make any marks on the .
quesnon sheets Please answer every quesnon v :

‘ “1.Disabled people are often unfrrendly B PP :
2.Disabled people should not have to compete for jObS wrth physrcally normal persons
'.,'Drsabled people are more emotronal than other people ;
. Most disabled persons are more self-conscious than other people.
. We:should expect just as much from disabled as from’ non-disabled persdns
.-Disabled workers cannot be assuccessful as other workers,
. Disabled people usually do not make much of a contribution to society. :
. Most non-disabled people would not want to’ ‘marry anyone who is physlcally dlsabled
. Disabled people show 3. much enthusiasm as other people ) . : . _ o
. Disabled persons are usually more sensitive than other people . Coh
11, Severely disabled persons are usually untldy : : - :
12. Most disabled people feel thavthey, are as good as other people.
13, The driving test givento a dlsabled person should be more severe than the one: glven to the non- drsabled
".'14; Disabled people are usually sociable. = i :
15. Drsabled persons.usually are not as conscientious as physlcally normal persons. : 3
16. Severely disabled persons probably worry more about their health than those who have minor dlsabrlmes. J
"'17. Most disabléd persons are not dissatisfied with themselves. ' : '
18. There are more misfits among glsabled persons than among non- dlsabled persons. )
19. Most disabled persons do not get dlscouraged easily. . :
20. ‘Most disabled persons resent physlcally normal people.
- 2L Dlsabled childréen should compete with physically normal people : .
~.22. Most disabled persons can take care of themselves. ‘ C SR N _
23. It would be best if disabled persons would live and work with non- dlsabled persons o Sy
. V24._-‘Most severely disabled people afe 'just as ambitious as physically normal persons ) . ’
225. Disabled people are just as self-confident as othgt people. . - = - .
26. Most disabled. persons want more affection and. praise than other people '
27. Physrcally disabled persons are often less intelligent than non- drsabled ones _ e
. 28. Most disabled persons are different from non-disabled people. . T AR
_29. Disabled persons don’t want any more sympathy than other people S o '
30. The way drsabled people act 1s irritating. . : -

y

O\OM\IO\LI:A'.»

. f . .
P . . v '
1 . . L.

*The Attitudes Toward Drsabled Perwn Scale was developed by Yuku, ' 1 4
o K and Youpg as part ‘of Project RD-834. For further*information, o
B KC 7 Human Resouraes Cenler. Albertson, NY 11507.
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- "ATDP Scale Answer Sheet . -
“Codeno. "+ - R, . ; _ ‘
yr‘ N - ) . R L ] o o .‘.A wo ‘, . .. . .' R ,.“ ‘vn i ,,. ". ,

Use thrs answer sheet to mdrbate how much you agree or. d|sagree wrth each of the statements about dlsabled people on

. the- attached I|st Put an “X"through the approprrate number from +3 to - —3 depending on how you feel in each case -
o ‘ - - +3:Tlagreeverymuch. = " @ [disagree alittle, S
T o = +2: lagree pretty much.- , : —_2 Ldisagree pretty much. o .

' S fl: 1 ag_reealittlef~ : L —-‘3"» I disagree very much.. - R K
L o » ' PIeaseAnswerEverylrem ' o : -
) e3 -2 o1 el o+2 T 43 a9 -3 -2 -l 42 43
@ -3 =27 =1 e 42 43 an. L 2. w3

@ =3 =20 -l #1420 3 (18 - —1- 42 . +3

CO@S3 . -2 =1 4+ 42T 43 19) -1 +2 - 43

) -3 -2 — o+ T2 43 LQ0) -1 42 ¥3

26 =3 -2 =10 41 . 42 43 Q) -1 42 43
M =3 -2 -1+l 42 43 () -1 42 +3
® -3 -2 -1 41 +2 43 @3, - =1 +2 43

9 -3 2 =1 40l 42 43 - @) A 2 -1 +2 43

(10 =3 =2 -1 F o420 43 @) -3 -2 -1 +2 43

D=3 0 =2 ST .+l - 42 43 @6 -3 -2 -1 2 +3

a2 -3 22 Tt xr k2 43 @n. =3 -2 -1 +2 43

.13 =30 -2 =1 4l 420 43 @8 -3- -2 o -1 42 43

) =3 -2 -1 #1420 43 @) -3 -2 =l Y2 43
(15) =3 =27 =1 o+l  #207 4307 @0 =3 -2 -1 b 2 43
T N . ‘ <(

el AI_DP'ScaIe'Scoring TR ‘

Stepl Change the. srgns of the |tems with posrtrve wording (5 9, 12 14 l7 19, 21 22, 23,24, 25, 29). By def|n|t|on ‘a
positive item is one which indicates that disabled persons-are not “d|fferent" from non-drsabled persons For
example if the respondent answers **+3” to #5, change the score to 6 - 3" for that number. ’

s

- Step 2: Add all’ scores together to obtaln the algebralc sum of all the |tems ;

Step 3: Revcrse the slgn of the sum, from negatrve to pos|t|ve or pos|t|ve to negatlve The total scores obtalned can range '
B+ from -~90to +90.. ; ‘ . :

*-Step 4 Adda constant of 90 to make all se0res posmve ‘The resultmg scofe range is from O-to 180 with a hlgh score reflec- |
: - ting posmve attltudes .
Note: If more than 10 percent of the |tems are Ieft blank (4 |tems) the test is,considered not scorable. If 10 percent or fewer
. - - items are omitted, the completed items are scored as usual with the customary constant added to ehmlnate negatlve

V" values. This s equrvalent to assigning a neutral value to theom|tted items. - - o
. : B Normatlve Dsta o o : ‘ o
. | | Non drsabled Persons ‘ o Disabled Persons |
, . Mdle = 10665 -  Male = 12043 .
Female = 114,18 -~ ' . Female = 123.58 .

SR 57'.1_‘,o SN  1. _; 15
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wll Toxt Provided by ERIC - . . s




Appendlx B .
Workshop Evaluatlon Form

i

»
.

: Partl o
Please |nd|cate the degree to Wthh you agree or d|sagree wnh the follownng general statements about the day s actlvrtles
by placing an#*X’’ on'the. appropnate line. Feel free to add any comments Or suggestlons which you feel mlght clanfy your
evaluatlon \ . . _
SA "Strongly Agrce 'A o= Agree '
"D =. Disagree -~~~ SD.= Strongly Dlsagree

1

l‘ The workshop actlvmes were well orgamzed
Comments. » . :

-
-

2. The workshop format was approprlate to the |nformat|on presented
Commcnts IR _ e »

,

3 There was a suf ficient number of staf f persons avallable for ass1sténce
‘Comments: oy, c

4. The information presented was helpful to me in- understandlng how mamstreamrng can
be implemented in my camp ' s -

Comments

5 \Enough time was allotted for the scheduled presentatlons.
Gomments: ‘ . ‘ :
‘w \ L ’ 1 - ° ' Y
6. Enough time was allotted for questlons/dxscussmn
Comments:

&

Part Ii .
‘ Please answer the followlng' questions in the space provided.
l. -"The,s;trcngths of the 'd'ay’s activities were:

2. The'Weaknesses of the day’s a,ctilviti,es were: -

3. The day’s activities could have been improved by:

LR
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L ' AppendGC '
Sample Agenda for an Awareness Wo\rkshop on Serving the Dlsabled through Campmg
8:30 am "Opemng Remarks (ATDP Scale) ' R
9:00 aAM. ‘‘Meeting the Needs of a Very Spccml Populatlon The Disabled"" - . R
- 10:00 aM _ Film, ‘‘The Toughest Barrier’* and Panel Presentation - N Ty .
.Dr. Elmo Freeman, Physician Coe .
: "Ms. Jean Ellis, President of County Mental Health Assocmnon ) '
o . Mr. Tim Grieves, Attorney (Mr. Grieves'lost his SIght at age IO) C L
12:00 aM * Lunch and Discussion Groups o .
1:00 pMm-  Choose:a Session . ' ‘
A. “Common Disabling Condmons and the lmpllcatlons for. Camps:”’
‘B. “‘Training Your Camp Staff."" L
" C. “Outdoor Education and the L.E.P."" - o
D. ‘‘Stress Challenge with the Disabled."’ o -
- E. --Recrumng and Orlenung Campcrs with Spccml Nccds :
.. 2:30eM  Break . : :
-72:45eMm  Repeat Session’ A ’ :
-+ 4:15em  Designing a- Barrier- Frcc or Accesmble Camp Enwronmcm
B Ms. Kate Peterson, Camp Courageous - .
' - Mr. Ted Jackson, Architect and Camp Planner :
4:45pm  Evaluation S
D . ,
{ ’ Appendlx D ' ’
. 7 Sample Budget for Awareness Workshop Servmg the Dlsabled through Cam[)ing
lnc'ome ' A . P §
‘ - Registration Fee: $50 x 30 participants . P AL : 51,500
; bers.$50-Nonmembers $60. - - . A . 1,
S #(Members $30-Nonmembers 560, s et
. . B " Expenses R . o . v T h
, “'Resource Leaders'Honorarium,(4x $50) - T - - o % 200
LN I ) ) . . : P . . . .
S Prinfing » <, " . , . T8 150"
\' "‘. ; N :I , . ‘ ‘ ] , 7. . . 4 . -
e o O}*ﬁcc Supplies » : ) » ‘ ' $ 25
e Program Supplies "' , o o - . % 200
L <! ’ ! T ) . . : - . -,
o  Xerox I : ‘ o ' . - § 25
' : . ' N S ’
o -~ "Phone Calls . $ S0
G Postage . ' o ' S Ca - $ .50 '
¥ ' ‘ - . v o , » R . .
: Facility and Equipment Rental o IO s 200 -
’ Refreshments/Luncheon k o _ o -' .8 300
- ) Total Expenses _ , $1,200
Section Net (20%) '~ \ $ 300
Total . $1,500




