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Foreword

The Office of Special Education and Rehabilitative Services
has for many years ‘recognized the value of camping as an
important aspect in the lives of handicapped youth and adults.
Since, 1971 when the former Bureau of Education for the
Handicapped provided funding to help sponsor the National
Conference on Training Needs and Strategies in Camping,
Outdoor and Environmental Recreation for the Handicapped
- at San Jose State University, there has been a nationwide
movement toward including handicapped children and adults
in organized camping programs. ’

The material contained in this book and other volumes that
make up the Camp Director Training Series are the result of a
three-year project funded by the Division of Personnel Prepa-
ration. In funding this effort, it is our hope that the results of
the project will help make camp directors and other persons
more aware of the unique and special needs of disabled
children " and adults. and to provide information and
_resources to better insure that those needs arc met. :

The Office of Special Education and Rehabilitative Services is
committed to the goal of cqual opportunity and a guality life
for every handlcappcd child in the United States. Opportunny
to participate in camping programs on an equal basis with-
their non-handicapped peers is a right to which all handicapped
children are entitled. However, thl\ goal can be gchicved only
if those responsible for the provision of camping services are
likewise commmcd to this goal.

' Wllllam Hillman, Jr., Projecl ()l‘l‘iccr

* Division of Personnel Preparation,
Office of Special Educanon and Rehabilitative Scmw
Sept. 1981 -
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Emblazoned across the. mantle of the fireplace 4t its National -

Headquarters are the words *‘Better Camping For All.™ "
Nothing more casily sums up the basic. purpose of the

American Camping Association (ACA) in its 75 years of
existence than do these words. From its very beginning, the
Association has been concerned about providing ‘‘better”
camps. That .concern hag led to a continuing study and
research for the most appropriate.standards for health, safety,
and better programming in the organized camp. A
" That concern for standards of performance in the operation
of the summer camp led to an awareness of the necessity of an
adequate preparation and continuing education of the camp
Various short courses and training events were

irector,
%?velopcd in local ACA Sections and at ACA national con- .

ventions, Many institutions of higher learning developed
curriculum related to the administration of the “organized
camp. o )

By the late 1960s, the American Camping Association
began the development of an organized plan of study for the
camp director that would insure a common base of knowledge

“for its participants: Three types of camp director institutes
were developed and experimented with in different part? of
the-country. In 1970, the Association adopted a formalized
camp director institute which led to certification by the
Association as a certified camp director. Continuing cfforts
were made 1o try to expand and improve upon the program.
~ After the first decade, it was recognized that the program
must be greatly expanded if it were to reach camp directors in
all parts of the country, Centralized institutes of a specified
nature often prevented wide participation by camp directors,
This led the Association to consider -the importance of

“documenting a.body of knowledge which nceded to be
encompassed in the basic education of any camp director and

10 explore methods by which that information could be best

disseminated, .

During the years 1976-78, the Burcau of Education for the
Handicapped, U.S. Department of Health, Education, and
Welfare, funded a three-year project to determine the basic
competencics required of a camp.director who worked with
the physically handicapped. Under the lecadership of Dr,

Aruitoxt provided by Eic:
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Dennis Vinton and Dr. Betsy Farley of the University of
Kentueky, research was undertaken that led to the documenta-
tion of the basic components of such cducation. It was deter-
mined that 95 percent of the information required in educa-
tion of a director of a camp for, the physically handicapped
was generic. Only 4 percent or § percent related specifically to
the population served. '

Mcanwhile, the American Camping Association had begun
to recognize that the word ‘‘all’” in its motto is an obligation
far beyond its extensive cfforts over a number of decades to
insure organized camping experiences for children of all racial,
ethnic, and socio-cconomic backgrounds, Camps began to ¢x-
pand their services to a variety of special populations to encom-
pass all age ranges and persons with a variety of physical and
‘mental disabilitics. The message soon reached the Association
that any camp director education program must help all camp
directors to understand and -explore the needs of the new
population ‘the camps were serving. Chiel among those new
populations -were the campers, with physical and mental
disablements. o oo S

In 1978, the Association approached the Office of Special
Education, U.S. Department of Education, and requested
funding for a project to @xpand its education program based
on the materials developed by Project REACH, a research pro-
ject funded by.the Department of Education at the University
of Kentucky; the intent was to include training’for directors
working with the handicapped and develop a plan for wider
dissemination of camp director education opportuaitics.

A subscquent grant from the department resulted in’

.Project STRETCH and three ycars of monitoring camp

director education prograrfs, revising and. expanding the
basic ¢urriculum for such.programs, and developing new
materials for use in expanded programs.

As we ncar the end of Project STRETCH, the American

. (famping Association is pleased to find that the project has
-helped tagreatly heighten the level of awareness of the handi-

capped and their needs in the camp director community,
This volume is the first of several volumes that will insure
“*Better Camping For AIt"" in the decades ahead. ’

Armand Ball,
Executive Vice President
American Camping Association
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- ACA CMpDirecto'r Educaﬁbn

Historical Overview of the ACA
Camp Director Education Program

Judith Myers, Ph.D.

Despite the individualistic beginnings of the camping move-
ment, when camp directors pursued their own dreams and pur-

poses through the development of camps and camping pro-
grams in the late 1800s, these early pibneers of such enter--

prizes soon recognized the need to join together. They met to
share their problems and solutidns, to discuss their concerns
and convictions, and their related failures and success. As,carly

as 1903, with the initiation of the General Camp Association, .

the concern was voiced that too many camps were not what
they should be and that boys and girls were experiencing
camp situations where the director was ill-equipped (Kyle,
1922). _ ' .
Despite the displeasure articulated by some of the members
of the Camp Director’s Association of America (fprmcd in

1910) regarding the qualifications for directors, the traifling

emphases and promulgated programs of the young camping
association were initially aimed ag national courses for camp
staff in swimming, lifesaving, canocing, woodcraft, camp lead-
ership, nature, and horsemanship. In 1927, George Mcylan,
the first president of the Camp Director’s Association (which
was created by a merger of the Camp Director’s Association
of America and the National Association of Directors of
Girls' Camps in 1924), wrote in the annual publication Camps
and Camping that **. . . the camping movement had suffered
. in recent years from incompetent persons who organized sum-
mer camps , . ."" and that ‘‘the nced for competent camp direc-
tors has increased far more rapidly than the supply.”’ He con-
cluded that being a camp director called for **... . professional
training corresponding to the training required of school prin-
cipals, physicians, and lawyers.’’ Meylan applauded the cfforts

of several educational institutions in offering short professional -

courses for the training of camp directors and surmised that
the next step would be ‘*. . . a regular professional course of
two or more years, preferably in some university.”” (Mcylan,

1927, 18-19). ' : ‘

. The need for camp director education continued to be a per-
sistent **cry in the wilderness*’ which, with the exception of a
few colleges and universities that offered their own courses in
camp leadership and camp administration, was.answered by

the Camp Director’s Association and its local sections in the -

férm of conferences (Welch, 1947, Camp Director's Associ-
ation, 1934). Commenting on the professional education prac-
tices of camp directors, Eugene H. Lehman {1930), following
a nationwide survey, concludéd that camp. directors **. .

apparently just took upon themselves the responsibilities of
running a camp, hoping either to learn from practical experi-
encey a8 they went along, or having workedup from counselor

A

\

positions.”” The survey, which covered several areas such-as
number of campers served, sex and educational training of
staff, etc:, as .well as camp director’s preparation/education,
indicated that only-174 dircctor respondents out of a total of
569 had at any time enrolled in a camping course or ¢ourses
specially conducted for them (Lehman, 1930).
Throughout the 1940s and 1950s, the focus of camp leader-
ship education continued to be at the staff level except regional
and national ACA conflerence offerings for camp directors as
well as local roundtables and instituses. In the late 1940s
initial steps were made toward developing camp director edu-.
cation curriculum. The Chicago-based camp institute, formed
in 1930, deliberately disbanded in 1938 because it had grown
so large (over 400 participants) that it no longer lent itself to
intensive work in small groups to accomplish its original
intent **, . . of exploring front-line problems in camping,””
"(Dimock, 1942). The first few institutes (1930-37) had been
deliberately educational, and the decision to continue a role
“.of trailblazing-with seminar. agendas was equally carefully
determined. The planners and participants of these institutes-
turned-seminars were well aware that **, . . the camping move-
ment .. . was . . . far from caught up with . . ."” them in
“actual practice, but decided not to back up, but to forge ahead,
(Dimock, 1948). - o o,
A’'Camp Director Education Curriculum Is Proposed
In the last recorded seminar, held in April 1947, a critical
examination was made of camping.as a profession. The work
groups deliberated on the marks of a profession and the extent
to which these marks were present in camping. They, made two
distinct contributions to the future of camp director education.
First, they outlined the arcas of knowledge, insight, and skills
which they believed were cither ‘‘indispensible’” or *‘of great
importance” for the professional competence of camp direc-
tors. These were recorded by Hedley Dimock (1948) as:

I. Understanding camping history, philosophy, functions,
and trends. ‘
. Understanding and dealing with campers as persons.
. Understanding and guiding the group process.
. Program planning and evaluation: T
a. Understanding the basic concepts of learning.
b. Understanding the principles of program building and
the ability to use the techniques. . ) :
~¢. Knowledge of and ability to use appropriate resources
for program content. . .
d. Teaching skills. : ‘ _ -
e. Understanding and adminjstering the camp as a commun-
“ity of learning. '
. Selection, training, and supervi

oW

sion of program staff.
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' from camps and schools . .

'

. _ P .
6. Understanding community aspects of camp planning.

. 7. Administration of health and safety in camp.

8. General camp administration,

In addition to this primary step in camp director education
curriculum building, the work groups outlined some definite
actions which they believed would develop more adequate
personnel in camping. Initially they recommended that quali=
fications or standards for camp dircctors take into account-an

- inventory of required’knowledge and skill. Earlier institutes

had resulted in standards that included director competence
based upon a general education. This last seminar group
further suggested that '/, . . camping associations should re-
examine their purposes, functions, and activities it light of
the characteristics of a professional society,”’ with a more
pointed declaration that ‘', . . the greatest benefits would
result it the ACA .. ."" (American Camping Association
created out of the Camp Director’s Association in 1935) “*. .
were to develop more of the professional aspects of camping
.. such ay publications, standard setting, study and research;
.. and am L L education program designed to increase the

—« compctence of camp directors™ (Dimock, 1948, 58-59).

T he seminar work group’s final recommendation was that

" one or two educational institutions should establish a course

of study designed especially for presently practicing camp
directors. They stipulated that the impetus for such an educa-
tional experience was the responsibility of camp directors
(Dimock, 1948). . . .
In November 1947, fifty ‘. . . distinguishéd educators
" participated in an ACA work-
ing conference on leadership training in Oconomowoc, Wis-
“eomsin, Their efforts culminated in the formulation.of tenta-
tive camping course outlines for educational institytions and
camps. A temporary printing, in two volumes, was prepared
and the course outlines, one on camp counseling and one on
camp administration, were distributed to addjtional
cducators and camp directors for their contributions (Burns,
1947, - : T . ,
The National Leadership Training Committee of the Ameri-
«in Camping Association met in the fall of 1948 to revise and
improve the original outlines, utilizing the reccived suggestions
and additions (Hulbert, 1948), The publications “A Camp
Difecior Lrains His Own Staff*’ and “‘Recommended Pro-
wvedures tor Camp Leadership Courses for Colleges and Unis
versities” werc available carly in 1949 (Hulbert, 1949). .
revision of the Camp Admanistration segment of the college
and university leadership course was published by the ACA in
1961. . : '

ACA Implements a Gamp Director Education
Program

Lhe carly 1960 saw several collegesrand universitics offering
graduaie programs with specified masters degrees in camping
ind or camping and outdoer education, The first national
Camp Director ‘Institute, organized and' sponsored by the
Natonil Leadership Committee of ACA, was held prior to
the ACA Nitional Convention in Chicago in 1966, Following
thiv' vonventon,
donited $3,500 to the Fund for the Advancement of Camping
tor the developmeht of a pilot program of professional edu-
vation for the admimstrators of organized ‘camps (American

“Camping Assocviation, 1967), The Fund for the Advancement
of Camping (FAC), in cooperation with George Williams
¢ vllege, established a *‘permanent training center,”’ the Mid-
west Framing Center at the College’s Lake Geneva, Wiscon-
sin campus (American Camping Association, 1967).

" The FAC Trustees formed an advisory panel for the pur-
posé of identifying the necessary content for the pilot project,
This group which met {wice during the remainder of 1967,
represented ageney and privaje camping, the ACA, and the

thé¢ host Chicago  Section of  the., ACA

3
2

field of education. Based on the curriculum developed by this
panel, the first pilot camp director training project was con-

"ducted at the Midwest Training Center in the fall of 1967 and
_the winter of 1968 in two thirteen-day sessions with twenty-

three experienced camp directors in-attendance. and Nelson
Wieters as Dean (Wieters,; 1980; American Camping Associ-
ation, 1968). :
Following this first pilot training project, the FAC panel
was cxpanded to include the members of the ACA National
Leadership and Training Committce. During the remainder

.of 1968 and 1969, four more pilot training projects were held.

The twenty-six-day sessions was repeated at GeorDe Williams
College and three, seven to nine-day sessions were held in the
New England Scction (Northeastern University, Rey Carlson,

Dean), Southeastern Section (University of Georgia, Edie -

Klcin, Deéan), and Southern California Seciion (San Fernando
Valley State College, Tal Morash, Dean) (Wicters, 1980).

The deans of these pilot projects met with the ACA National
Leadership and Training Committee following the completion

of all four trainjpg expericnces for the purpose of evaluation, *

the sharing of results, and the development of the format and

content of the newly developing institutes. Concurrent with

the development of this training program was the preparation.

of a proposal for camp director certification. Camp director
certification was approved by the Council of Delcgates of the
ACA at thier 1970 meeting in St. Louis. Successful completion
of a **Camp Director Institute’’ in one of its three formats

- (Models A, B, or C, depending on duration of the institute’

and the participants’ camp directing experience), was accepted
as a requirement for certification at the national meeting.,
At work in the carly 19705 was increased movemeni in

. ACA, strongly supported by. FAC, to address the entire issue

of professionalism; that would provide a foundation to certifi-

cation. The critical .element of a *‘Code of Ethics’' for practi- .

tioners had been raised in the late 1960s at the Private Inde-

~pendent Camp Council by Frank M. Levine, President of the,

New England Section. Ultimately, a code was adopted by the
ACA Council of Delegates on March 5, 1976, based on sub-
stantial deliberations at a National Symposium, *‘Dialogues
on Responsibility,”’ held at the University of New Hampshire
in Durham in 1973, '

This symposium, a threc-day, in residence, inter-disciplinary

consultation, sponsored by the Fund for Advancement of
Camping, provided significant structure for-awakening ACA
io the concept of taking “‘First Steps Toward a, Profession."’
Designed and conducied by the New England Section Leader-
ship (Janice Adams, Jean G, McMullan, @r. Joel Bloom,
Rev. Richard Chamberlain, “Tim’* Ellis, an

Frank M.-levine), it-treated and. reported recommendations
on a spectrum of components of a profession: research, edu-
cation, socictal response, accountability, ete.

Another major outcome of the symposium was the thrust.

to articulate a ‘‘Mission Statement,’’ adopted by the, ACA
Council of Pelegates in March 1978, ensuring a basic profes-
sional public service commitment by the
practitioner, .

Therefore with the incorporation of mandatory ACA Stand-

- ards, Fthics, and a Mission Statement, the entire process of cer-

tification began to take or substantial, ctucial, public credi-
bility. ' , ! -

By the mid-1970s, a number of camp director institutes were
being offéred annually in various locations across the country.
At a leadership workshop held in Brown County, Indiana, in
1974, several problems in these institutes were identified: (a)
quality control of Section-sponsored institutes was becoming
difficult; (b) enrollment had slowed down; (c) the *"nature™
of the participant had changed to many individuals.attending
primarily for the purpose of certification, and (d) the univer-
sality of curriculum,was not being realized so that a lack of con-
tinuity was most apparcnt (Wicters, 1980). The National
Leadership and Training Board was dissolved and became the

'

d coordinated by '

ccrtificd_‘
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National Leadership Cértification Board and a Camp Director

Curriculum Task Group was formed for the purpose of devel-

oping a standardized curriculum.

The task of delineating a curriculum rmplemehted consis-
(.ently across all institutes proved to be an jmmense undertal
ing ‘for the curriculum task group and one that demand
great amounts of meeting time.- As this requrremen( for meet-
ing time increased, the Yinancial capacity of the Assocrauon
to bring camp educators together from across the nation
" became additionally 0verburdened '

Camp Director Education Incorpomes “‘Serving Handicapped
-Persons in Camps"’

Working on a camp lcadcrshlp cducauqn project {Project
REACH)' for serving disabled campers under the spon-
sorship of the¢ United States Department of - Health,
Education, and Welfare, Bureau of Education for the Handi-
capped; a non-ACA affiliated group of camping educators
identified that 90 percent of the competencies needed by camp
directors to adequately serve special populations were also
necessary to provide quality organized camp experiences for
all campers.- Sharing their findings and work with ACA, the
personnel affiliated .with Project REACH, encouraged and.
facilitated the development by ACA of a grant proposal for
the funding of a camp drrec(or education program project
which would increase camp' director capabrlrues to serve
disabled persons, specifically in a mainstreaming format, as
“well as other campers. In the summer of 1979, ACA became
the recipient of a three-year federal government grant and
began to develop a camp-director education program that
would increase camp directors’ capabilities to serve all kinds
of campers, including those with various disabilities. This
developmental program was designated as Project STRETCH:
Strategies to Try Out Resources to Enhance the Training of
Camp Directors Serving the Handicapped. This project haw
increased ACA's capabi &lrly not only to raise the level of its
camp director education, but also to raise the consciousness
of the fiembers of the assocrauon as to the possibilities of and
responsrbrlrly for scrvrng a broader camper populalion

Re/r-rrm'r-s' for this overview are gt tHe end of this secrion,
o . o .

The Purpose
- and Desired Outcomes of
" Camp Director Education

According to the ACA Mission Statement adop(ed at the 1976
Council of Delegates Meeting, the purpose of ACA is "to
“assure the highest professional practices for administration
and cx(enuon of the unrt;ue experiences of organized
camping.® ‘

Camp Director Educauon is the primary means in terms of
leadership prc!mrauon by which ACA implements this mission.
The Association’s mission is further specified through three
ptimary goals: :

I. “To rhaintain ¢ontact with contemporary socictal
forces as related to camping and to develop appropri-
' ate response and action.'

. "To cnhuncc the qualily of the organized camprng

cxpcrlcncc
I11. **To interpret the value of camping to the public.”’

Camp Director Institutes have sought to increase camp
directors'/administrators’ knowledge of an responsiveness to
Cm‘reml influences and trends. The goals of Camp Director

ERIC

. own goals to continde {0 grow profcssronally as a

Institutes as recommended by the curriculum task group and
approvcd by the Na(iona Leadership Ccr(iﬁcauon Board. are:

l. To provrde a synthesrs of (hc major components com-
prising an organized camp experience (as identified
by the ACA Core-Curriculum for camp director edu-
-calron) and a process forunlcgraung these compo-
nents into a camp operation which is¥Tonsistent with
the goals and objectives of the parucrpan( s camg.

I1. To challenge parlrcrpants to interpret and defend
their phijosophy in view of current societal forces -
‘and trends.

. To provide an opportunity to share ideas and con-
‘cerns with fellow camp direclor/adminislra(ors from
a'diversity of camps.

. To encourage ¢ach participant to cxamrne his/her

camp director/administrator. .

These goals continue (o be lhc putpose of the association’s
camp director educational program. The core curriculum of
camp director r.ducauon had its inception at the Chicago
based institute in 1947. There were further refinements and
additions by the ACA Leadershrp Training Committee in
1949, the camp director institute panel sponsored by the Fund
for the Advancement of Camping in the latg 1960s, the
National Leadership Certification Board’s Camp Director
Curriculum Task Group, and the Pro;ccl STRETCH Advisory
- Committee in 1980.

The currrculum is. gearcd to prepare camp directors to:

Dclermlne which persons they could serve and rdcn- S

. lrfy the total impact-on their camp.

11. Demonstrate an undcrstandmg of the life span charac-
teristics and needs of the constituencies which they
serve and direct, including, the effects of biological,
psychological, and sociocultural systems on personal
growth and behavior.

H1., Assess their strengths and weaknesses in relation to
their own philosophy and the philosophy of others in

~ camping and the community, and their relations with
others; and to assess their professional competencics.

IV, State, interpret, and defend their camp philosophy, -

: goals and objcun es and how they relate to the con-
stituencies which they serve and the society in whrch
~ they live.

V. Dcﬁrgn acamp program to achieve the goals and ob-
jectives of their.camp in terms of campcr develop-
ment. ' ’

I. Develop and Jusllfy the orgammuonal dcslgn ngdst
conducive to the achievement of their camps philo-
sophy and objectives.

»  VII. Develop a comprehensive staffmg plan in a manner
‘that implements their camp’s goals and aids their .
staff’s personal and professional growth.

VI1Il. Know the values of orgamzcd camping and be ablc to
interpret them to prospective parents and Lampcrs.
staff, and the non-camp community.

1X. Dcsrgn a continuous and comprehensive camp cvalu¢
ation program.

X. Analyze and develop a comprehensive camp health
and safety system that is consistent/supportive of the
camp philosophy, goals, and objccuvcs o

XI. Analyze and develop a camp's food service system
which is consistent, supportive of the camp phileso-.
phy, goals, and objccuvcs '

XI1. Analyze and develop business and financial systems
consistent/supportive of the camp philosophy, goals,
and objectives.

;i U : Cormictnem Guim 3
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X111, Analyze qhd develop a comprehensive plhn for site(s)
and facilities management consistent/supportive of
.the camp philosophy, goals, and objectives. .

i

A Major Trammg Need for All
Directors: Serving the Dlsabled
‘Through Camping
Cary Robb, Director of Bmdl‘ord Woods, Martinsville, Indim;d

Organized summer Lampmg, programs serving persons with
" disabilities have been in operation for over 50 years. While
most of the programs that have been in existence for a long
period of time serve very specific types of persons with disabili-
ties, they nonetheless have provided very valuable services to
persons who have traditionally been excluded from *‘regular’’
camp progrdms
Historically, summer camp programs for disabled persons
have developed and operatéd primarily by private or quasi-
private agencics and <chools. In most cases, summer camps

serving special populations have originated f ¢ purpose of
supplementing therapeutic or educatipfia ogram‘ré:)s i-
tals or schools. As an, example, Pewkins School for

in Massachusetts sensed the need to provide some type o
recreational or educational program for blind children during
the summer monlah‘ a time when the réesidents of the school
often had very littleYo do and no place to go. As a result, the

“director of the school was instrumental in workmg ith a
local lions Club in developing a summer camp i New
~'Hampshire that spccnﬁaally served the blind girls of thé school

during the summer vacation, State hospitals and stat§ schools
for the mentally retarded have long maintained camping pro-
grams on their grounds during the summer months as a part'
of their ongoing recreational programs. State Easter Seal
S()ucms throughout the country have also been active in spon-
s()nng physically disabled children in simmer camp programs,

Many states operate their'own camp f‘amlmcs, and hire staff

: on a year-round basis 1o direct the recreational and camping
programs that they sponsor. o

Summer camp programs for persons with disabilities have
been initiated primarily for recreational purposes, A number
of camps, hawever, have started _programs to provide an alter-
native setting to enhance and achieve specific therapeutic
and<or educati§nal objectives, E ‘xamples would include v..lmps
with diabetic children, where recreation is u)mbmv.d with in-
temyive 1nstruction on dmbmc education, i c., how to handle
diabetes, what 1o doin Lcrldm snluauons, i.e, insulin shock,
diabetic coma, how to give injections, etc.; camps for obese -
children, where the primary purpose is to educate overweight
children on proper nutrition, eating habits, exercise, diet, etc.
Two organizations that hnvc developed a number of camps
for the purpose of assisting emotionally disturbed children
and c¢hildren in trouble are the Devoreaux Schools and the
Fekerd Foundation,

Organizations at the nmlonnl level have also plnycd a-sig-
nificant role in the development of organized-camping for
special populations, The National Easter Scal Society, the
National Association for Retarded Citizens, the American

“Foundation for the Blind, the National Therapeutic Recrea-
tion Society, the Muscular Dystrophy Association, and the
American Camping Association are just a few major organi-
rations that have long been committed to the concept. of
camping for special populations and who have provided
guidance and resources to this end. In addition, Lions Clubs,
Kiwanis Clubs, Rotary Clubs, and other civic organizations at
the national, state, and local level have, since the begmmngs
nf special camp operations, begh involved in sponsoring chil-

-

drcn and providing -manpower and financial resources to
insure the success of hundrcds of summer camps throughout
the country. ~ '

The number of summer camps for persons wnhdlsabllmcs
has grown dramatically over the past thirty years. Evcry state
in the nation now has or is contemplating the construction and
development of a residential summer camp (or year-round
camp) that will serve special populations. The types of camps
are so(%nvcr e.and serye. persons with 0 many types and levels
of disabilities that there is no single source or listing available,
However, the Clearinghouse of the Handicapped has published
a Dlrecmrv of National Information Sources; the National
Thv.rapculu Recreation Society ~ will provndc a listing of
camping progranfs with disabled persons along with bibli-
onraphm information; the American Camping Association's
Parents’ Guide 1o Aceredited Camps lists camps Serving
special populations that meet accreditation rccwm.mcms. and
the Directory of Agencies Concerned with Camping and the
Hand/cappe(l publlshcd in 1979 by the Umvv.rsny of Kentucky,
provides additional information on regionaly state, and local-
directorices, as well albp.lrlhll listings’ 0! camps by regions angd
states, i

e

The development ofcamping with persons who have disabili-
ties has historically followed very closely, the rationale and
development of the broader social service system and facilities
serving the handicapped. Perhaps the best éxample of this is.
the state hospital systems and the state schools for the,
ntally handlcapped Chgractcnsncally. these institutions
have been placed in rather isolated arcas, on large tracts of
land; archncuurally they-have been dcsngncd to accommodate
large groups if facilities allowing little prlvacy but maximum
supervision. In recent years these institutions and the philoso-
phy of treayynent and isolation that has existed for ycars has
come u wfr sharp social and political attack. A parallel can be
drawn h camps that have exclusively served only a very*
specific population, as well as other camps that serve a broad
cross section of* persons with disasbilities. While these camps,
have, and will continue to fill a tremendous void, the currcm
v.ducanonal and treatment phnloqéphlcs that call for a nor-

malized’ cquncmc in the “least restrictive cnvnronmcm

must be considered,

1t h3s been estimated that only about 10 pcrLcm of thc chil-
dren jh this country with disabilitics (over eight millionn ally:
hav€ had’the opportunity to participate ip summer camp pro-
grams, This is prohahly due to a lack of availability of camp

" programs, lack of camp facilitics that are physically accessible

to persons with mobility problems, and attitudes of camp: '
operators toward the inclusion of children with different types
and degrees of disability info their programs,

1t would appear that the potential €nd opportunny that the
inclusion of handicapped children mto ‘regular’ camp pro-
grams would create a real challenge to innovative camp direc-
tors, While it is not supv"srcd that all children with dlsnbllmcs
should be integrated into regular camp programs (just as it is
not suggested that all children should attend a camp at all),
there is a vast number of chilren among the eight million
identified as having some type of dlmblllty that could greatly
benefit from a normalized camp cxpcncncc ‘

Training for the camp director regarding the mclusnon of
children with disabilities into their here-to-fore segregited
camp program i essential and can nccomplmh the following
objectives:

£y

.1, Clarify and identify types and numbers of children with dis-

abilitics, that might be potential campers ln a pnruculnr
camp program y

1

<
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..2. Reduce xtcfcotxpcd attitudes or miscopceptions aboyt per-

sons with various types of disabilitics.

traditionally been excluded from regular camp programs
because of disability.
4, Provide cor}?yx" program planning and exccution sugges-
tions for infegrating children with-disabilitics into a parti-
cular camp,

S. Provide information on external resources and sypport sys-,

tems that are available to enhance the possibility of success-
fully integrating handicapped children into the regular camp
program. :

_ 6. Provide information on how to cope with potential backlash
from-other ¢hildren and parcnts regarding the inclusion of
handicapped children in the’program, .

The implications for integrating handicapped children into

a regular camp prograni-arc many, All can be positive if

approached properly; (t;y they may certainly begome ncgatiu§

if proper training and” understanding are not achicved, A

major consideration for camp opcerators attempting 10 deter-

mine if they should includt@ldrc’n with disabilitics in their

camp grogram is; L

- b

- Because of new laws and'public mandates, mofe and
more children are being educated, treated; and recreated
with their nondisabled peers. As fhis trend continues in
schools, churches, community recreation programs, and
other public places, parents of nondisabled children may
well come 1o expect that-Johnny's friend, who happens
10 be 1n a whéelchair, should attend the same camp that
Johnny has attended for years, Johnny may well decide
that he will not go to camp without his friend, who hap-
pens to be disabled . |, '

I

Laws, potential funding sources, parent pressures, or feelings
of moral obligation not withsianding, the bottom linc of ser-
vice 10 children theough residential camping programs is to
. provide children with the best possible experience, given the
specific goals and objectives of the camp. [n many cascs, the
integration of persons with disabilitiecs may provide a dimen-
sion that will facilitate the achievement of many ‘traditional’
amp objectives, Certainly, the person with a disability has
the same. types of interests, needs, and wishes for a positive
experience as docs a nondisabled peer, Working together,
sometimes having to overcome major physical, psychological,
social, or attitudinal obstacles, can create the type of helping
atmosphere that most camps strive for, o
In summary, camp dircctors will find that with minimal
training, many scemingly unsolvable and complex problems
can be resolved without a great deal of cffort, With additional
training, they will lcarn to effectively integrate persons' with .

v
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Aruitoxt provided by Eic:

3. Create an understanding of abilitics of children who have ;

disabilities into their programs for the benefit of all partici-
pants. Things such as architectural barricr problems, camper
tnteraction questions, behavior management or self-help skill
concerns, arc addressable and alternatives and/or answers are
:available, : :

pT—
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" SECTION 2

Curriculidm Guide

B

‘The Camp Director Education
Faclhtator as an Adult Educator

Le

} WllllamB Duncan Ed D., CCD

b' .-tively.new phenomena. Such works as Lindeman’s The Mean-.

ing of Adult Education (1926); Thorndike’s Adulf Learnrng

.(1928); and ‘the establlshment of thé American Ass

.> adult education .as a spectalrzed field. Si

. Iearmng expenence they will be le

for Adult Education in 1926, mark t

ratron
¢ differentiafion
ce then, a ¢ s der—
able and ra idly growmg body of theory, research frnd
reports of €: perience, and guidelines. for practice has been
established: ' \Part-time adult. educators can find valuable
guidance from this body of knowledge as they prepare for the
ing.

» It is the purpose of this sectio
necessarily brief overview of theladult education body of
knowledgetand to cite references where more in-depth treat-
ments of various subJects can be féund.

It Educator

./ There are atteast three lmportant functions that a Camp
Director Education Facilitator will perform as an adult educa-
-tor: planning, rmplemk%g_rlg/and evaluating. Acknowledging

) that one both plans and Tmplements evaluation; implements

and evaluates plans; and plans and evaluates |mplementat|on
each of these functions can be treated as major steps in the
prOCess‘of conducting a Camp Director Education Experiente.

There are many planning models for educatlonal programs
both general anes and othets specifically developed for adult
education- offerings. ‘There _are. many - more srmrlarrtres
between them than substantial differences..

Following is a series of planning steps that should be taken
for Camp Director Education experiences: '

‘1. Recognize existing limits and set new ones specrflc to the

?Ianning .

7 course or program regarding (a) budget and other resources,
(b) phtlosophy, and () relation to other programs and pro-
cesses. - t

2. Establish an advisory group.

3. Conduct an assessmient of needs

4..Set.objectives:

5. Design the program.

6. Obtain staff. '

"+ 7. Establish procedures and speclfrcattons for promotron '
regrstrauon space, equlpn?pnt supplres transportatron
Letc, . 1 , .
. . : . -4 i,
Q

il . . -
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' Adult educz;uon as a deﬁned educational specrallty is a. rela- i

8._‘lmplemen1'.l,.‘v.' : IR A

9. Evaluate. " - O _ .

"Steps 8 and 9 are presented here to providé a complete pic-
ture but will be treated separately. Alsd, the placement of .
‘evaluation last in the series does not necessarlly imply all
evaluation should await: the conclusron of the program Thrs
issue will be treated further in the eyaluauon section. -

_ The previous. listing is the order in which these-tasks are

 most often undertaken, but it.should not preclude the

to provlde a broad and

B

. rearranﬁement of some or the srmultaneous consrderatron of
“twe or’more of them . v

le“s v i i ’.»l' v;“_b vv - B
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No program operates .in a vacuum, and its leaders must

"recognize exrstrng limitations on their actions. Camp Director

Education experiences are no exception. They .are offermgs.,'

_which are a part 3f a professional association’s educational.

program, and as such, operate within established curriculum - .
gurdelmes established by the/association. Many of these are-
described in other parts of this manual. . .. - A
The ACA has wisely not taken .an official posrtron on the
particular -educational philosophy to guide-each individual
program. Facilitators ‘have considerable freedom to choose :
the. phitosophic: perspectlve wrth which they are most com-

- fortable.

. An ‘examination of the various educatron phrlosophres is

" not possible here, but. there are ample references available

_ (Apps, 1973). It is véry important, however, for Camp Direc-
- tor Education Facrlrtators to examine their own views and‘

- particular.

‘beliefs about ‘people in general and the learning process ln
While there are many reasons. for having ‘a

" ~working phllosophy for adult education, they can be sum-

“whether they be. about bud&t, equipment,

_niques supported by-those with op

marized in one—it: provrdes guidance for decrsron making. It
is a vital reference point in helping to make the multitude of
daily large and small decisions facing the -adult educator
faClllllCS or
method.

Recognizing that dlchotomles .are over-srmpllflcatrons two ,
influential but opposing educational philosophies are presented
here-to stimulate further’ inquiry—humanism and behaviorism.
Each school Has its particular proponerits, though Carl Rogers’
has been closely identified with humanism and B. F. Skinner
has been the champion of behaviorism. The posmons of each
on four central elements of the educational experience help to
clanfy ‘the differences. These elements are the learner, the
instructor, the content, and the method. ln Flgure l the
positions of each school are expressed.

Few programs reflect exclusively one view' or:the’ other
Most, while reflecting a. domrnantgpomt of view, use tech-

sing views.




*

The facilitators need to consider what they feel'about such
things as encouraging input from the learnérs, the amount of
‘'structure necessary, and the type of motivation to be uged.
Once beliefs about such things are clarified, they can gurde
~the balance of the plannrng process.

. tore curriculum. Attention s

uld also be given to the needs
of the specific people who willtbe attending the specific Camp
Director Education event. A return to the six types of needs
mentioned earlier will help to provide a framework for des-
cribing how one ‘might - begrn to assess’ these individual

R ’;partrcrpant needs.

Adwlsory Croups

Where possible, itis Very useful to have a group with whom :

“the planner can develop the program (l\nowles 1970)." Facili-

.tators should attempt to assemble either in person or by mail

or telephone. a regresentatrve group of directors and others

) with related expertise who can provide input about the needs .

. 7 of the:learners and wkto cap give suggestrons and feedback
. “about proposed conte { and- methods v

feds Assess ment

Thrs isa ery. crucial step in the plannrng process and con-
siderable attention is devoted here to both the process and'&o

and developmental needs which should be consrdered ina
" needs assessment. o
While there is.a plethora of literature about needs assess-
© ment, it is a rather strarghtforward,,and in many ways, a self-
deftnrng progess. - It rs a matter- of determining educational
needs. The process becomes more complex as one begins to
examine various types of needs. In one review of the literature
- (Duncan, 1979), six general types of needs were identified: (1)
basic, (2) felt, (3) expressed, (4) real (5 no@atrve .and (6)
comparative.
One must also consrder whose needs are belng assessed. Is it

combination of all of: these" It is also necessary.to decid who

-+ will determine needs. Will it be the educator, the lea
external authority, or all three id somecombrnatron" 7

- Persons considering’ a ne¢ds assessment plan pfust also
‘recognize at what point in the progrart’s plannghg process-
they are entering. When planning an entirely -ne offe’rng.
there are relatrvely few grvens ‘However, when planning a par-

. ticular session of a recurring program, there are often many
grvens as we discussed earlier in the section on limits. The
Camp Director Education experience would 'be an example of

o the latter. Various commitiees: and individuals have in one

~ directors, the association, and the society they felt should be

sefved in'an educational experience for camp directors associ-

., ated with'camp drrector educatron core currtculum develop-.
* ment process. ,

The Camp Director Education Facilitator should then review

"“{he needs of the ACA as expressed through the established ;

" (Monette, 1977 AScissons, 1978
~norm’ as the standards.

topics stch as life span developmént, characteristics of adults, -

the learners, as institution’s, a community’s, a society’s, ora

._satisfied in most adults to be ignored, these needs can be very

way or another determined some of thé needs ‘of camp’

Basic needs are best conqerved as’ the ‘lower levels of

Maslow’s scheme. These are the internal drives and impulses -.

that consciously or unconsciously help motivate. behavior
‘when they are.in an unsatiated state. A felt need is gne an
individual will cite as a want or-a desire. A closely | related type
1s expressed need. The difference is that an individual acts on -
his felt need. He enrolls. rn a'course, seeks counselrng, orin
some other active mode demaonstr his expressron of needs -
he .normative need is one’
best conceived as a gap between' current and desired status.
The standards tend to be'set by others and hence the idga of a

should be
affairs.”
measured by comparrng the characteristics of one group with
those of another. For instance, if a group has.a similar back-
ground to another which is receiving service, then the former
“is probably also in.need of that service. The concept of real
need draws from comparative and felt needs. A real need is
one that truly.exists based on not only felt need, but also b‘y
outside determination. A felt need ‘may only be symptomatic
of a real need.
Maslow’s model, while prrmarrly one desrgned to analyze
motivation, is useful in considering the needs of the partici-

and it serves as a standard.for the actual sthte of

© pants in a workshop. While one might consider the basic needs

for sustenance, safety, shelter, and affiliation suffrcrently

instrumental in the success or failyge ofaJearnrng experience.
In the case of some Camp Director Education experrences
this is p?rtrcularly frue since these are usually held at a site

. remote flom one’s home, fake place in a new settrng, and ar¢

perhaps ¢onducted-in a style strange to the participants. Most

adults, even camp directors, for instance, would not be accus- -
“tomed- to living in a.cabin with six or eight others, sleeprng on
_an upper bunk, ar&sharrng bath facilities.

Until the basic fiteds are at least satisfied a} some mrmmum
level, the other purposes of a workshop cannot be achieved. .
Camp Director Education Facilitators must then be sure parti-

“cipants are made to feel welcome, know therg they will eat-
‘and Reep, and be given some trmc to acclimatize to a, change
in setting. ’

The felt need is the type most often assessed. Vartous krnds

. of checklists, ‘card sorts, interviews, and questiorpairés
- (Lorig, - 1977; Wrtkrn, 1977) are. wrdely uscd to detefynine .
these. The Camp Director Education Facilitator working within

Frgurel I

Figure 1. The four ‘¢central clements of the educational cxpérrcm.c as
dglmcated by twa.opposing educational philosophies.

’ . Hurmanism Behaviorism
Learner . Anactive organism A reactive
. : organism

oL

instructor | . Learning helper; tacilitator Transmitter of

-\ the framework of the Camp Director Education experience

structure should attempt to assess some of the felt-needs of
those who will partrupate in a particular event, There is some
danger in allowrng such a process to be too wide ranging. If
the. exrstrng restraints on the program would prevent dealing
‘with tertain kinds of topics, the assessment procedu es should
not lead the partwapants to believe all of their expresset needs
will be rncorporated into the contentof a Camp Director Edu-
“cation experrence “For instance, the managerial areas—health,

food service, site.development, and business—are ‘often. not
covered in detail in a short-term resident Camp Director Edu-
‘cation experience. There are often areas, however, in which

directors have need for information. They should not be un- . .

rntentronally led to believe those topics will be covered except
as they impinge on other areas in the core curriculum-
The Camp Director Education Facilitator does at least

A judgement is made about\ what , -

me needs are called comparative because they are »

-

”

“

know the participants have a need for some training since o

they have enmlled in Camp Director Educationevents. - .
Normative needs which are addressed in :a Camp Director

. .. facts
] . _
Content Collaporatively actermined with the Predetermined
' learner; or soley by the learner by an authority
Major Discussipn; independent study Programmed
Methods ¢ . - instruction
.\)
‘g '
" | < L N

L'Education experience guidedkv the ACA core curriculum,
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" have largcly bccn prcdctcrmlned by the ACA. The core curri-
culum.is an expression of what the leaders of the associatiord

*+ believe a Lompetcnt Lamp drreuor should know and be able

R 4

P

to do.

“‘The. comparative need category provrdes a richrarea in
which to 1dent1fy possible needs of camp directors that could
be addressed in a- Camp. Director_ Education experience.
General characteristics of aduks have been compiled from a
great many-studies. These can be useful tn—dctermtmng needs
as well as what methods might be used. '

While it would not be possible to review all the flndi‘ﬁgs ora
quarter of those which describe the characteristics of the adult,
there now several good reference works in the area (Knox ’

g idd, 1973; Bischof, 1976) As McClusky(1965) points
“out, 1v1dual drfference increases greatly with-age so one
must be La.relul in gcncralmng about adults. But there are-

" some meful gcncraluatlons that if 'used cautrously can be of
.valuc T T .

v

Adults ncccssarlly brlng more life experrence toa learnrng
eplsodc S

2. Due in part {o life cxperlences adults can sometlmes be dog-
“matic and resistant to change.

3 With age,. there is some loss,of physical abllmes mcludmg'
4,

sight, heartng, strength, and.endurance.
There is no appreciable loss of intelligence that is due solgly
“"to the aging process;
5. Adults are able to learn quite well though they may have
developed some emotional barriers to learning. ’

'6.. Adults tend to be more highly motnvated ofice they enter a.

learnmg CXpCl’lchC

- 7. Adults have usually more clear cut priorities.
< 8. Time is more valuable to adults’because they have more role-

. related obligations. Time devoted to lcanmng experlences is
ruéually takcn more serlously .

As thc kmd of work donc by Havrghurst and. others has

“been of help in planning’ programs for children, lists of age-

. experiences for|adults, The dévelopmental task approachifor
adults has bee

related “needs 5an be just-as useful in planning eductional

great-amount of work being done ffom the life-span develop-
ment perspective. Sheehy’s (1976) Passages. popularized - the
work of a number of researches in this area including Gould
Valliant, Levinson, and Lowenthal., A

l"(tul(lm;, and ampln"ymg Erickson’s (1950) eight stages of
man, ‘the life-span researchers have established age- linked
stages for adult development. In Figure 2, a synthesis of these

;,\'(\stagcs and some tasks appropriate to each age presented.: N

The Camp Director Education Fac:lttator needs to realizé -
{hat people of disparaté ‘ages participating-in. an educational
expulcncc will have very different tasks laun;, them because
they are in different life stages.

The stage approach also can.be adaptcd to career dcvclop-
-~ ment. House (1980) writes of- the life- span lcarning of the pro-
- fessional. The Camp Director 'Education -experience. is -a
definite step in that development. In the case of an aspiring
profession such as camp administration, the certification step |

" gccurs somewhat later than in the more established profes-
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smn\ (Duncan, 1980), and we-find directors at all stages in
their carcers participating in .a Camp Director Education
event, The Camp Director Education: experlence could serve
for some as a refresher, for others a preparation for change, .
- or forstill others, as an introduction to completely new learn-
ing. This situation presents a special challcnge to the Camp
l)lrcctor Education Fauhtator

Settmg Objectwes

'Bascd on one's. bcst estimate of the needs of the participants
nm: must, within the limits set, and with reference to one’s
wcational phrlosophy, sclect: objcmvcs fora Camp Director-

LUURNER [SININ!

somewhat overwhelmed and absorbed by the -

‘

Educauon experlence

‘The first task in setting objecttves is prioritizing' the lists of ’

*needs one has assembled. Those perceived as most |mpqrtant

and feasible should be selected and translated jnto objectives.
There is a great deal of. controversy about the use of

behavioral objectives, and'there is neither time,nor space here

to discuss the issues involved (Knowles, 1973). If one feels the .
need for very specific objectives. expressed in behavioral

terms, use them. Some sort of guiding objectives, whether

" behavioral or not, are extremely useful and indeed essential’

for any kind of meanrngful evaluation. The-use of objectives

to guide the process does not automatrcally label you a -

bchavnorrst or a humanist.
Destgmng the Program
Program desngn includes the selection of: (a) content (b)

mcthods,,techmqucs ‘and devrccs and (©) scheduhng and
_.sequeéncing. -

Knowles (1970) descrlbed this step-in the process as a truly '
- -artistic phase He considers the transformation of program .

objectives into a, pattern of activities much more than a
mechanical process of matching this objective with that activi-
ty. While it is probably not possible to teach someone to be
artistic, Knowles is suggesting that such things as balance,
variety, and pace need to be consrdered in the development of
aprogram des:gn :

Houle (1972) in Desrgn of Educanon refers to this step as -
the design of a suitable format. His lists of elements included

at thrs step is similar to those used in thrs section though some

1
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Development: . :
Stages ' '

Tasks

—

lt.rymgHomt kb 'I.

1822 - 2. Choose careers ~ -
. :_ - 3. Enjer work
) Bu.onunt, Adult "1 Select mate .

2328 - 4 =2, Settlein work l)C[.,In L’II'CLI' Iaddtr- ,
3. Become rnvolw_d in community :
A, Achieve autonomy

Catch-30 . Scarch for personal values
, 2. Progressin career |

29-34
; . Reappraise rclatronshms

. Putdown roots «

N B —

Midlife Ree vmrnw.tj
tion
35-43

. Reexamine work v

. Search for meaning ¢
. Reassess pusonal priorities and values
. Rclaltto al.tng parents :

.

RIS

Restabilization
44-55 -

'

Y‘ ~
. Adjust to the rc'ﬂmm of work '

. Adjust to the cmpty nest

; Become more deeply an()chd in social life

. Manaec [cisure time -

B N — B N —
.

Preparation for
. Retirement”
T 56-64

.:Adjust to health problems

. Expand avoeational inferests
. Deepen personal relations

. Adiu_st to loss of a mate”

B b —

L] T
. Disengage from paid work
. Reassess finances
. Search for new achievemngnt
Sesrch for meanine .

‘Retirement 65 +

&t N —
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are included ag different paints. He included (a) résouréeé. (b)

leaders, (c) methods, (d) schedule, ¢¢) sequence, (f) social.rein-

forcement, (g) individualization, (h) roles and relationshipsv,

(i) criteria of evaluation, and (j) clarity. of design. .

While the core curriculum for the Camp Director Education-
exp‘erience is already dgtermined," there . is considerable
latitude in the emphasis each area receives, the sequence in
which it is presented, and almost complete freedom in the

selection of methods; techniques, and devices to be gmployed.

- Methods . ’ B

Methods refer to the ways in which the partigipants are

" organized in order to conduct an educational experi¢nce-

(Verner, 1962). Verner (1964) identifies three major types. of

‘methods: the individual, the group, and the community.

v

methods. The first two could be appropriate for a Camp.
Director Education experience, though the second type has

been the predominate method used. There is a new individual-

ject STRETCH materials, Yor use by individual participants
before they come to the on-site educational event .
Techniques . o
e . c . ’
Techniques refer to the way in which learners are brought
into contact with the corntent. There are a wide variety .avail-
able. A categorical list developed by Knowles (1970) is a good
attempt at assembling a comprehensive list. There are-many

~* good references available to evaluate the possible use of any
_ of these techniques in a Camp Director Education experience

(Knowih,i, 1970; Klevins, 1976; Houle, 1972):

1. Presentation techniques .
Lecture o
televisionor, . SR

- vidéotape. :
debate
dialogue , ‘
interview o oo Ny : o

- symposium o o . o
-panel . S
group interview :
demonstration R .
colloguy. <o :
motion picture
slides
dramatizations
recording, radio - - '
exhibits - . o
trips
‘computer assisted instruction

" 2. Audience participation lechniques.(large meet'ings)' .

:question and answer period - .
forum T _ .
* listening teams . : }
- “reaction panel ’ ‘
buzz group ‘ ,
audience role play n
expanding panel )

-~

3. Discussion techniques
guided discussion '~ ~
book-based discussion :
Socratic discussion »

" problem-solving discussion e .

" case discussion
group-centered discussion ‘ , o

A
‘.

" 4. Simulation techniques

role playing _ : '

critgcal incident process . : - .
cas®™method ) S

in-basket exercises Co -

games = ST ) -
action maze - e : -
participative ¢ases '

5., T-group (senéitivity traihing) oo

6. Nonverbal exercises - : .
7. Ski/l_practice, (lri//,. coaching
Devices o .' S o

- e l'_"' . ) ’v"' . . - . ‘a )
Deylccs:refe( 1qQ the m.aterlalvs -and,things that are used to
.augment techniques. This definition includes such things as

‘books and audio-visuals. There has been gredt changes in the
. types of devices available in the past few decades. Th
ized home study option- riow being offered. The Facilitator
_could also use a variety of preassigned units, such as the Pro-

ech-
“nological explosion has created many new ways to bring the
Jlearner in contact with content, '
The educator needs to be able to evaluate the type of
devices needed and which are available and which he/she feels
comforiable usings ;Dale (1954) suggests one way 1o view
devices is by placing them on a continuum between those that
tely on direct experiende and those on pure abstraction. *

" Particular- care must be ekercised when selecting pre-

packaged Audio-Visual materials since their development
may be based on very.different objectives than those selected
for your educational experience. L

An area of research that has important implications for the ~
selection of methods, techniques, and devices is that of cogni-

tive style. Brigﬂy, the results of the. cognitive style research
appear: to point to significant, persistént differences in the
way people perceive the world around them and in the waysin

which they miéntally structure and process data.

At least nipeteen different dimensions have
along which.individuals differ. Some of these are pres¢nted in

,_Fi%\l;rel K : .

AN

itkin andDis associates (1954) did much of the pioneering ..
ea with.their identification and study of field -
_independencg and dependence. In figure-ground tests, field '
dependents tend to_see .figures only in relation to their

work in thjs

ground, while field independents tent to extract a figure from

- its background. The field independent: is supposedly more

competent in analytical operations and tends to be ‘a less

socially-oriented individual. The field dependent takes a more !

global approach to’ problem-solving .and is more socially
oriented. " ' e

An implication of this one dimension would be that the
field dependent would be much more comfortable with group-
brientséi techniques, while the field independents would tend
to prefer individual techniques. '

£

" Figure3.

' .
e Dimi NSIONSAND DE SCRIFHONS OF COONTINE STYIES «

Dimension Description - '
L v

Ficld indepgndence - The ullvilily to extract a figure from its ground

vs, ficld dependence

~
«

; . 3 -
Scanners use @ broad 1o narrow 'proceducc in pro-
cewing data: focusers generate more global hypo-
theses by usingtrail and error .

|| Scanming vs.
focusing

»
Broad vs. narrow
categorizing

The broad categorizer prefers d small number of

prefers many categories and few items.

-

been identified -

' categorivs with many items; the narrow categorizers|,

.
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“, pheric dominarice seems to parallel those of the fiel
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~dimensions and then preparing'a Composm:

v 9dmce havé done work in the cognitive mapping “of
mdividuals (i lJr(mgh,lle testing of a person on a numbcr of the
dlnnnsmns nd therripreparing a composite *‘map’’ of their

y mcforrcd lcarmng styles. The cognitive map is. uscd as a kind

oi eduu}uonal prcsmpl lon

ll\ﬁL nmps i 'uﬁrc‘m

f lhcsc dit’fcrcnccs
bu»jccn mdmduals ST g

on th pari of

. als*x) suggut altcrnamc instructional striftegies, ln addition,
: !l},&sc t’mdmgs/,sugg,ust the need for amix of presentation tech-

: ngues whin w orking with a group. Do not overly rely on oné

mclh()d or tcuhmquc C ()mblnc lcuun.s w nh vnsuals for those

+Ahe m.nc(ml as it is prucnud L amp Dircctor
) ‘talors sl,‘tould also consider what their ow
~.might bt:3ince it will suhtly affect the sclecty
“and, tca,ﬁmquu :
Soumeé have done*work ‘in the Logmmc ‘mapping ot indivi-

n of methods

umber of the
map’’ of their
preferred learning styles. The cognitive map used as a kind
0! tdl)(.{lll()nd| prescription, . ,

“The research into th ffering r()lcs of"the Igf)] and right
hemlrsphcrcs of the bra

- dualg (hr()ug.h the testing of<a person on a

[

and incompletg, it appears that ¢ person has a hempis-
. pheric preference—cither deft or n%hc majority of people
.are left hemisphere dominant. 1t/becomes a bit Lonfusmg
when one realizes that a iémisphere controls the opposite side

“of the body S0 that a right dominant individual’is usually left-
“handed and* vice-yersa. Descriptions of those with left hemis-

~pendent person, bot reliable findings have yet to lin

two greas of research, Left hemispheric dominange has)been
< associated  with » more, analytical, active. logi i
sequential,” intelleeial, “verbal, and worldy cha
Right hemispheric dmmnanu: seems more Lloscly
with holistic, spatial,emotiosal, tntuitive, creative, spiritual,
synthetic, and musuﬂ Lhamuerlsuu(f‘vcn 1978).

A Camp Director Education Facilitator can use the knowl-
edge about hcrmsphcm dominance to identifly these who' may
have ditfidulty, with a particular prcscntanon style. Some
uumm must be L‘ﬂu.uséd wuh the hemispheric research find-
ings. These are prdumndr) “ind open tQ Lonsldcrablc debate.
AU the very least, 1He flndmgs again cmphawe the need for
multiple M\lt_, of prcsmnngand processing information.’

A third ¢lement of design is scquencing. Research regarding -

the prodiictivity of groups provides some clues for the work-
shop planner, Since most Camp. Direetor, Education cvents
are resident c\puwnus Miles' (1964) work on the closed tems
porary svatem is usetul. Miles wrote about special kinds of
groups that came, Ioguhcr for a fairly defined period farsome
{mrmular purpmu H<. drcw hmvnly on thc findings of othcrs

' [ ©e

°IRRIH[I\4(AIII)I ‘o .
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N(iuumon qull- ,
cognitive style -

also has some implications far an .
* “adylt educator. Whllc e reseatch s somewhat conﬂu.ung

: aboul lhc dynamm of small groups. Indmduals working in

groups on a task within a fixed time frame, requirc some time
to get accustomed to cach other and thus the initial work out-
put is low. Work increases toward the middle to final days of
the cwpcrlcnuc, and then decreases rapidly near the end in
preparation for termination-of the program. Therefore, the
Camp Director Education Facilitator should not place the
most crucial inputs at the hcgmmng or at the'end of a work-
shop.

Consideratjon of such factors as thc ume of day, tanguc
need for rurulmn meals, and a need for variety, and time
to assimilate.information. should be made when planning a
tentative w orkshop schedule, Since some of these factors are
so difficult to anticipate in advance,. there should be some
flexibility in a schedule to allow for changes. The group may
not be ready for a recreation break at the time you planned it.
Staffing o o

‘The steps taken previously dictate the kind of additional
stdff‘ inputs you will need. After assessing your own skills and
identifying arcas of weakness, the type of supplemental staff
required can be identified’ Othcr factors such as the size of
the group will have a considerable effect on your decisions. A
Camp Director Education experience Vfor sixty persons requires
a vcryHiffcrcnt kind of staff than onc for fifteen.

It is important to transmit your goals and plan to potential
-staff,or consulants. Many have ‘‘canned’’ presentations that
may not fit your needs at all. They nced to know what you.
.need and to follow your lead.

It is also helpful to consider some balance in style when
sclculng, other=staff members. If you have some dlffluulty
with the social aspects of a Camp Director Education experi-
ence, consider having someone on thc staff who I§ more at
cascin this arca.

No special treatment of the final, planmng qtcp—establlsh-
ing procedures and specifications for .promotion, r‘cgnstranon.
space,.etc.—will-be altempted hére. Davis (1974) is a partlcu-
larly good rclcrcnu: for thcsc aspccts

Implementing . ’ o

A plan is only as good as its implementation. The Camp
Director Education Facilitator needs to be able to create a’
learning environment that will support the plan. In much of
the adult education literature, the leader is urged to be a learn-
ing facilitator or learning hclpcr and to try 16 avoid the lmagc .
of.the traditional didactic instructor.

The wav one decides to conduct a program will reflect one’s.
belicfs about the Icarning process and about the learner. If one
comes from 4 behavioral orientation, the learning environ-
ment will probably be more structured and the process more
controlled, Reinforcement will be used liberally to insure |
proper motivation for learning. It is not the purpose here to
advocate a parucular pomt of view. The best that can be
offered is # series of gencralizations abofit the Icarmns process
gleaned from the literaturg of adult education. Since adult
educators in general reflect much more a humanistic lmdmon.
the, gcncralﬂauons cited tend to reflect this bias. (:lbb cites thc
followmg 4ix prlnuplcs for adult Ioarmng '

. Icarmng should be pmblcm centered,
learning should be experienced- ccnlcrcd,
~learning should be meaningful'to the learner,
the learner should be free to look at the experience,
the goads need to be det and the search organized by the
learner (Note: This point strongly refleets the humanist
 tradition.), and
the IIcwrncr needs to havc fccdhack about progrcss toward
goals .

[

{ '




: » R
Even (I977) suggests the following ducslions’b'c asked when
analyzing onc’s instructional plan for any conungcncws that
‘may. arise. )
1. What evidence is there that a climate conducive for adult
learning has been considered and will be carncd out?.
2. What evidence is there that possible changes in time and
agenda items may occur based on participant quesuons
‘and input?

ment process is cvalua(ed not only at the end, but as it is con- -
_ducted. Evaluation methods are developed which provide on- -
going feedback by which the learning process is Lo\mnually
modified. The methods of assessment presented in the core
curriculum have been developed for the purpose of formative

. evaluation. Other formative methods of cvaluating a Camp

Director Education experience’ might include:

1. Participant feedback on prclimindry goals for the Camp

" 3. What evidence is.there that flexibility in the learning activi-" , - Director Education experience before it bcgms This is, ina
_ ties are built into-each agenda? sense, part of the needs assessment. :

" 4. Is.time useéd realisti lly" 2. The rcgular use ol.wrnlcn ralm;a Iorms throubhou( the
S." Is there time for opening and closing remarks? -.event.,
“6. Is there time for movement of membérs to form groups? > 3. Regular opportumms for oral fccdbauk (huk frcqucntly'
7. Areresources and activities planned approprlatcly for thc _ toseeif things arc “‘on- darget.’

learning objectives and levels of learning? co -
8. What kind of evidence is demonstrated whercby studcnts Gummamc c»aluatlpn refers to a final ‘mcasuring of the
- shdre in the maintenance of the Icarmng experience? - results of an experience. This is the type of evaluation with

9. Is there involvement of learners in cach session? which-we are most familiar. There are a number of instru-
10. What sort of techniques and dCVICeS are uscd 1o build - ments that have already heen developed for the summative

motivation and interest?
11. .Is the facnlny orsite bemg used to advamagc"

Davis (I974) lists .some gundelmcs for the leadcr as he
interacts with partICIpams

He listens carefully and accurately.
He ' can recall events, imcractions
accuratcly
. He is supportive of parucupam efforls
He encourages participants to try new behaviors. ,
He does not impose his own values of opinions.
He respects feclings and iyfreeto express his own.
He is patient.
He is responsive and un cfcnswc when cruicnzcd
He can demonstrate gerjuine anger when appropnatc
10 He serves-as chief recorder.
11. He normally directs acu ities with qunct authority.
12. Heis trusting.
13. He directs activities with stern commands when that will
" move the learning past frustration.
14. Heisinterested in the content.
15. He provides useful and timely fccdback on performance.
16. Heis nonJudgmcmal
17. He stimulates interest and suggests new possnbllmc .
18. Heis capable of true dialogue,
19. He reinforces tearning. .
20. He models dcslrable?lutudcs and béhaviors.
- 21. He-counsels with individual participants.
22. Heis capable of showing a wide range of genuine human
* emotiony.
. Heis flexible and open to change.
24, Heis consistent in‘'work and deed.
25. Heisadiplomat.
26. He assures that his staff bchavcs appropriately in the
above ways.

and conversations
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Whllc,thm litany may seem o rcqunrc a salm. it ls meant -

ony as a #uggcsuon and is based on an individual adult edu:
cator’s experience. ‘

- 1
Vow

Evaluating
An inherent problcm of any step- by -step process is the im: .
pression that it is lock-step and linear. With the placenrent of -
evaluation at the end o[ the plan, it is not intended to mean,
that all evaluation awaits the conclusion of the learning pro-
‘cess. A disgussion of two gencral types of cvaluauon wnll hel
" to clarify this assertion.
Formative ' evaluation refers to evaluation conducted
throughout the entire process. For ms(ancc lhc necds assess-

¢

_,‘ Bu rke,

evaluation of a Camp Diréctor Edutalion experience and ar¢ -

presented at the end of the ¢ore curricglum.

A crucial factor in obtalmn[, usefuldata is the setting-up of
an atmosphere of ‘trust in which the participants feel com-
fortable expressing their opinjons. Anonymous written feed-

. back forms are useful, but they are not s helpful as oral feed-

back.
Nonverbal fCCddek can be anothcr very helpful if not at
times devastating, indicator of how things are going. Be alert

< for people yawning, checking watches, squirming, looking

puzzled, sngns of supressed anger or disbelict, or with quizzical
expressions.. Sometimes thistype of fccdbdc,k ls moreg hondt,
than what you will receive on forms.

So far the discussion‘of cvaluation has focused on’the leader
and the workshop. There also needs to be an'evaluation of the-
participants. This is often a more difficult process. The threat
of evaluation can stifle any opencss a leader trics to develop.

Some methods Camp Director Ldmanon I*dulndmrs could
use include: v

.
1. Oral feedback lrom the leader and from the: g,roup This
, tcuhmquc requires the building of a lrusl!ul rcldm)nshlp if
itis to be truly effective, : '
2. Written rating sheets used by the leaders.
3. Self-assessment, which could be wrlltcn or oral.

All ()I' thsc techniques assume the existence of some objec-
tives against which to compare an individual. We are thus

' “brought back to near the beginning of the process. I we are

not achieving our objectives, have we |dcm|hcd the wrong
needs, are our mcthods inferior, or was the mplcmcmanon
faulty? . :

The job facing thc Camp Dlrcunr Education Facnlnator is

"a difficult one, but carcful consideration’is gwcn to the tasks

of planning, lmplcmcnung. and evaluating; n can also be a
productive and rewarding one.
\
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‘Knowles,'NM  The Ytoderrt Practice of Adult Education, NLW York: Aswsoci-

l‘)"()

San Franciscos Josey-Bas, !"nhlnhcr\,

1os

A ’valrrlt'{l Species, Hmmun: Gulf Pub.

" Landeman, E.

*Milhollan; F,

" Valliasit, G.

The Meaning of Al I-.‘tlm'utinn, Monircal: Harvest House,
1961,

[oring, K. **An ()ur\vm of Nud\ Assessment luuls
March-April, 1977, p, 12,

Uowenthal, M. B Four Stages of Life. San Francisco: Jossey<Basw, 1978,

McClusky, H. Review of Educanonal Research, 1968,

*McCoy, V. R, “Adult Life (\LIL Changes.'" { ifelong qurmng ()unhar
1977, p. 14, .

Miles, M, (1d.) Innovaiions i Fducation. New York: Burcau of l’uhlna-
tiony, Teachers College, umbia University, 1964,

and Forisha, B. E. From Skinner (o Rigers, 1incoln, Nebrags

ks Professional Fducators Publications, 1972

Monette, M. ' The Coneepi of Educationsl Need,’
p. L16,

Seivsony, b, HL P Pavehometric Needs Assessment, ' Paper presented at the
Adult Education Rescarch Conference, San Anlomo Texas; April, 1278,
ERIC document £ 152988,

Sheehy, G, I’mwu\ New York: Dution; 1976.

Thormdike, | Adult § carmme. New York: MacMhillan, 1928,

"Hm\ the Best and Brightest Came of Age. ' Psvchology
T'odav, 1976, p. 107, '

verner, C. AL A Concepr Scheme for the Identification uml( lassiheation of
I’hm-nm for Adult Fducation. W ashington, D.C.
Association, 1962,

Verner, C. and Boothe, A, Adudt Fducanion. Wd\hingmn l)(
Applied Rcsu.mh nk dua.umn 1964,

Witkin, H: A. Cognitive Style Perspective on. Bvalsanon and (nudanu:
Princeton, New Jersey: | ducational Testing Serviee, 1974,

' Nurse Fducator,

bVl Fducation, 1977,

: Center for

*Knox, A Adutr-Development and [ carmn@: San Francjseo: Jossey-Bas,
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SECTION 3

o N
Curriculum Guide

1]

W Introdtiction to the Core'Curriculum

~ for Camp Director Education

4

L

P

E

R}

-demonstrate upon completion of tnvolvement

* The core curriculum was completed in its présent form as
part of Project STRETCH, a special personnel preparation
grant funded between June 1979 through May 1982, by the
Office of Special Education and Rehabilitative Services in
Washington, D.C. It represents both the practical and philo-

“sophical areas that practitioners, educators, and consumers

believé should be included in a basic course for Administration
of an Organized Camp.. The. American Campihg Association,

" (ACA) endorsed this curriculum as the ACA Approved Core
». Curriculum for Camp Director Education at the conclusion

of Project STRETCH. ) .. .
Contained in this section of the curriculum guide are the
thirteen units which represent the core curriculum. Each unit
consists of six sections. These are: the rationale, basic core
competency, areas to be covered to reach the basic core com-
petency, suggested learning activities, methods for the assess-
ment or demoOnstration of the core competency, and
recommended sources. _ - .
The rationale for.each unit is a short statement of the reason
for which that competency is considered to be a basic prere-

_quisite quality of a capable camp director.

The basic core competency is a generalized description of
the behavior which the curriculum participant is expected to
with- the unit
content areas and learning activities., ‘ ,

The areas to be covered to reach the basic core competency.

are the-required content to be covered as learners progress

through the _learr;fngé,ac(ivilies of each unit. The areas include
specific knowledge and abilities rclated to each core

. competency.

The suggested learning activitics are examples of some of :
the methods which might be used to facilitate the “‘delivery”
of unit coftent and participant achievement of the desired
competency in each unit. These lists of methods are not to be
considered exhaustive. The numbers in the parenthesis follow-
ing each learning activity indicate the specific content area(s)
to which that activity corresponds.

The methods of assessment or demonstration of core com-
petency are suggestions for core curriculum facilitators to use
to determine if individual participants can demonstratc the
required core competency. The instructor and staff processing
basic camp director core curriculum are responsible for assess-

ing whether cach individual participant has adequatcly demon-

* strated the basic core competency of each unit. This assessment .

should be recorded in writing and the results shared with each
participant. Usually a number of assessment mecthods must be
utilized to incorporate the range which the core competency
and its related content arcas cover. :
The resources are suggestions of books, films, tapes, etc.,
related to the areas to be covered and the suggested learning
activities. This should not be considered an exhaustive list but
a listing of some current and recommended resources available.
Al units are numbered in the recommended sequence in
which they should be presented or studied. Therefore, com-
. petencies, areas to be covered, learning activities, and assess-
ment methods frequently arc presented on the assumption
that the previous competencies, have been attained and/or
‘mastered. ' ’ '

To facilitate use of the core curriculum as a Basic Camp

Director Education course, several resources are also included
in the appendices. Appendix A contains two different forms
to’use to conduct an assessment of student educational need
in relation to the core competencies of the curriculum. Appen-
dix B contains a planning form which is a worksheet designed
to aid the course instructor in organizing lcarning activities,
resources, and a method of assessment. Appendix C contains

" a list of major national.organiXafions which offer camping

programs or camp.director cducign a list of some of
their major resources for camp director education. Appendix
D contains a conceptual diagram of the ‘‘Process of Develop-
ing-and Organizing Philosophy of Camping,*’ which has been
used by ACA Cdmp Dircctor Institutes as a way of synthe-
sizing the corc curriculum as students move from unit to unit,,

Appendix E contains a sample. outline for a Basic Camp
Director Education course. Appendix F contains two cvalua-
tion forms: a sample for for studenjs taking a Basic Camp
Director Education course and a cuficulum guide cvaluation

for those instructors and faculty using this guide to share their -~

comments on revising this guide in the future.
Itis hopeq that all trainers and instructors for camp direct
education will find this curriculum guide of help in preparing

organized camping personnel to meet the needs of all segments

of our society.

.

. N ) . . ‘
Rationale -

Because organized camping is 'primarily a growth-enhanéfng'

“human service, camp directors should have a basic knowledge

and understanding of .the developmental process throughout
the life span of individuals they serve-and direct. This includes
the interrelationship of biological, psychological, and socio-
cultiiral systems and their effect on human development and

" heihnvior.

RIC .

Aruitoxt provided by Eic:

» o ‘__U'nitl‘ Growth and Development

\

: Camp directors should demonstrate an understanding of the
life span characteristics and needs of the.constituencies which

‘Basic Core Competency

s

they serve and direct including the effects of biological, psycho- -

. logical, and sociocultural systems on the growth and behavior
‘of these persons.

.
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Areas to be Covered to Reach Core Competency

ﬁ ) - . - . [l o
a. Model characteristics of human life stages in the areas of

physical changes; motor development; affective develop-
ment; intellectual and langudge development including
creativity; psychological and moral development; and per-
sonality development.

-b. Technigues for gathering mf'orm.mon about the LlleCIL.

Human diversity with p.lrmul.lr ¢mphasis on the effects of
raee, religion, sex, age, ethnie, family, and socioeconomic
status on the duclopmuu .lnd behavior of the individual
at the yanous stages in. the life cydc I'LpI'CSLnlLd by their
campers and staft,

d. A vancty of theofetical pcrspccuvcs uscful in dcscnbmg,
organizing, and managing, the human experience for the pur-
poses of program planmng, pcrsonncl management, and
human assessmeni and intervention.

¢. Group dynamics and interpersonal relationships.

. The cffect of the human experience, including contem-

porary societal trends, on human development dnd

behavior, - - - '

Suggested Learning Activities

—Give participants a pretest on dcvclopmcmal characteristics

and individual needs lor various age and audlcncc groups
and discuss results. (al)

—Lecture/discussion on contcmporary thconcs and findings
regardmg life span development and modcl age charactcns-
tics and needs. (a2)

—Present a briel synopsis of different theories of develop-
mental tasks and needs of the constituency that ‘camps
: serve, (ad)

—Provide participants with a list of types of mformaugn and
tcchmqucs for collccung data about prospccuvc campers.
Ask participants to indicate their opinions about ‘these

_ methods and how they could be used by camp directors. (bl)

—With the assistance of a human development expert, have.
‘participants share with each other the tcchmqucs which
they use for gathering information about their campers. (b2)

~—lnvite a pancl of human development spccmlms to discuss
the cffcct,‘: of race, sex, age, religion, socioeconomic status,
famxly variations, etc,, on human growth and behavior. (cl)

—Assign small groups the task to rescarch the effects of some
diverse sociad phenomenon (race, religion, ethnic, .mnly,
¢te.,) on human development and behavior in the arcas of
physlcal dcwclopmcm motor ability, lmcllcctual growth
andjcreativity, etc., and then have cach task, group spcelal-

. izidg"” in one social- phcnomcnon “afca share LthrJ.ndm&sm_h
with everyone, (<.2) .

- Have an expert in the area of life span development discuss
_the theories and practices bf facilitating human growth in
“areas sclected by course parucnpantq (c3)

—Take a field trip 10'a camp in session or a similar program
and setting and discuss the pros and cons of the educational/
dcvclopmcntal methods observed. (¢4)
~Prior 10 the institute, ask ¢éach person to prepare a one-.

page statement of hm/hcr lmplcmcnmuon of camper guid-
ance. (d1)-

~-~Invite an expert (psychologist, human dcvclopmcm spccml

ist, ete,) to present a short session on current theories and
Lonccph of guidance. (d2) :

~-Observe the film **To Light a Spark" in terms of what
theories and concepts of guidance the Bar 717 follows. (d3)

—lnvite a pancl consisting of a camp director, school pnncnpal
and teacher for a presentation-discussion session on ‘‘edu-
cation, principlcs. methods, and techniques applicable to
the camp setting.'' (d4)

—Select a method, principle or technique wlth which the par-
ticipants may not be familiar and discuss its implications
for the camp setting. (dS)

-——Assu;n group tasks of a speciﬁc nature which involve organ-
zing, planning, and execcuting thc given task. Each group
should then analyze their group’s functioning as it rclatcd
to group and mtcrpcrsonal process and |ndmdual roles. (el) -

—Provide participants with an expericntial session on group
dynamics/interpersonal relationships. Hold a discussion on
what they learned (building trust, acceptance of new mem-
bers, decision makmg.communuauonq ctc.). (e2)

—ASsk parucmams to make awrltten obscrv.mon of a group
mccnng they attend prior to the institute. Discuss what
parncmams learned on group dynamlu from thcnr obser-
vations. (¢3)

——-Vldcotapc a small group session. Ask participants to analy7c
the situation in-terms of group dynamlu and mtcrpcrsonal
rcgard and makc rccommcndatlons fori lmprowng it. (cd)

—View thc movie or read a synopsis qf Future Shock by Alvm
Toffler as the basis for dlscussnon\on societal trends and
camping. (f1) . '

—Listen to the tape made at the 1979 ACA Convention by
Harold Pluimer on the future. (12)

—Brainstorm a small group for a list of societal trcnds when
participants werc campers and another list of the trends
affecting campers today. (f3)

—In small groups, brainstorm a list of societal trends when
participants were campers and another list of the trends
affecting cameprs today. (f3)

—Review the October 15, 1979, issue of U S. News and World
Report- article on *Challenges of the 80's."’ Discuss its
implications for organized camping‘ (r4)

‘Methods of Assessment or Demonstration of Core
_Compelency

“

—1la. lec parucipams a written’ test ‘on the:developmental
characteristics in the six arecas ol physical changes,
motor development, affeative development, intellectual

- and language development including- creativity, psycho-.
social and moral development, and personality develop-
ment for thc agc groups served by their camp operation. -

or »

—1b. Assign a rwdlng task for groups (or mdwnduals) to
describe the moral dcvelopmcm characteristics ol one -

“ or more life stages in the six dcvelopmcntal areas and

. then review and discuss thes¢ dcﬁ«.rlpuons noung satis-
factory and maccurmc work - .

*or . .
\—-—lc Uslng 4 life span dcvclopmcnt summary chart from a

."; -~ contemporary textbook in this area, have attendecs

¥ select one gr. more stages or age groups and interpret
and crmquc it on the basis of their cxpcrlcncc
and .

—2a. Given a series of case studlcq or well-described accounts
ol camp-Wke cxpcrlcnccq discuss the appropnatcncss
of these experiences to campcrs in various dcvclop-
mental stages.

or

-—2b USmg case reports of camper problems, discuss their
inception and resolution from .a developmental per-
apective, : '

or
—2c¢. Describe daily camp living or cam@m experiences

which illustrate the application of 1gnated concept
or theory of facnlnaung human growth and develop-

_ ment. “
-or '
—2d. Ask caqh participant to identify {in_writing) the charac-
teristics and needs of all persons (campers and staff) in

his/her.own camp.

Q
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" Resources Avallable through ACA Publications (ACA Publlcatlons Code)

Ammon, George B. Adventures with Older Adults in Quidoor Settings.
United Church Press, 1972. (CH 01)

Armstrong, Constance H. Senior Adult é’ampmg ACA, 1979, (CM 35) ]
Bogardus, LaDonna. Camping with Retarded Pemons United Methodist
Church, 1970, (CM 08) .

Camp and the Child. ACA, 1979, (CY 01)

“*Camp and the Child’s World,”” ACA Monograph, 1962. (LT 04)

Dacy, John S. New Ways ro Learn, Greylock Publisher, 1976, (CY 06)

Ford, Phyllis M. Your Camp and the Handicapped Child, ACA, 1966,
(CM 18)

Kizziar, Janet W, and Hngcdorn Judy Search for Acceplance The Adoles-
cent and Self Esteem, Nelson-Hall, 1979. (CY 02)

Loughmiller, Campbell. Kids in Trouble. Wildwood Press, 1979. (CY 04)

Orlick, Terry and Batherell, Cal, Every Kid Can Win, Nelson-Hall, 1975,
(€CY0d) )

* Shea, Thomas M, Camping for Special Children, Mosby Co., 1977, (CM 42)+
Van Krevelen, Alice. Children in Groups: Psychology aml the Summen
Camp Brooks/Cole, 1972, (LT 10)

Vinton, ,Dennis A. and Farley, Elimbcth M. —Educd Knowing the
Camprrs (LT 25)

Vinton, Dennis A, and Farley, Elizabeth M, Dealing wuh Camper Behavior,

Developed by Project REACH, 1979, (LT 28) _

Andlo-Vlsulls

*. To Light a Spark: 6, 28 minutes; color film, A film. depicting.thg camp
.program at Bar 717 Ranch, California, Winner of 1979 Eleanor Ecls.
" Awards for exemplary programming in camping. Available from; Audio
Visual Center, Indiana University, Bloomingtomn, IN 47401, Rental.
Future Shbck: 16mm sound film. Film Presentation Co.. Inci, 1571 Morris
Ave,, Union, New Jersey 07083, Phone’ (201) 688-3331, Rental.-

Other -Sourceu

- Bloom, 'Mnnwsmn Development. 'New Ylork' MncMiIInn' Publishing
Co., Inc

Enkson Erik H. Identity and the Life Cycle. New York: W, W, Norton and’ . . 7
. Bailey, Mary l.ea.

Company, 1980,

Gordon, Thomas, Parent E[jccuvmns Trmmng New York: Peler Wyden
Publisher, 1970,

Johnson David W. and Johnson. Rogcr T. Learring Togelher and Alom'
Englewood Cliffs, New Jersey\Prentice-Hall, Inc., 1975,

Newman, Barbara R. and Newmay, Philip R, Development through Life: A
Psychosocial Approa(h (2nd Ed Homewood llinois: The Dorscy Press,

"Russo, Tony. *

‘Smith, Ralth,

. Witt, Ted. " Teachable Moment.’

. “Artlctes In ACA’s Camping Magazine .

Begly and Denman. **Improving Basic Moveinent Skills in Camp."* February
1981, vol, 53: no. 3, p.. 10.

Chenery, ,Mnry Faeth. ““Toward a More Concrete Undcrslandmg of Chl'd
Behavior.”* April 1981, vol, $3. no, 5. p, 26. '

Chenery, Mary Faeth, * Behavnor of Children (Rescauh Sludy) v Scpt /0ct,
1980, vol. $3:no. 1. p. 24,

Chenery, Mnry Faeth, ““Committing Yourself to the
vol. 50: no, 6. p. 18,

“ampers,’’ May 1978,

Kaplnn Norman; *“Blind Teens ‘Touch’ Hawaii via Trave! Camp March '
1974, vol, 49 no.4.p. 14,
Noling; Kim. **Camp Guides Dcaf Tcens io Informed Relationships.” May

1977, vol. 49: no, 6, p, 10,
Pattersch, Robert Jr, */Let’s Not All Leap on the Cocd Bnndwngbn "* January
1977, vol. 49: no. 2.'p. 36, :
Pedi, Slephcn ‘Integrating Anti- Socml Children,'* April 1978, vol. 50; no s.
p. 16, .
“Rotman, Charles, *“Coed Camping, Yes!"! March l977 vol 49 no, 4. p, 33.
Rotman, Charles. ‘‘Notifying (.nmpcrs of the Death of a Relnuvc " Mny .
1980, vol. $3: no. 6, p. 35.
Mamslrenmmg Relardcd Chuldren.' June l977 ‘vol, 40 no,
7.p. 14, .

Scherr, Merel, **Asthmatics, "Jnnunry 1978, vol 50: no.2 p. 14
Schwartz, Joseph A, nnd Sherman, Howard. *‘Problem Child,’
vol. $3:no. 7, p. 20. ’ '
**Ten Strategics for Mnnngmg Problcm Bchavior,” June 1980,
- vol. 52: no, 7.p.7.

Slephcm Sheryle.
$3:n0.2.p. 3.
Tringo, John and Martin, Edwm

vol.51:no. 7.p. 20,
Vichness, Samuel E, and Schreman, Ghry M Dc'cscnlmmg Child Angcr
March 1978, vol. $0: no. 4, p. 9,

Junc 1981,

**Right Brmn/Leﬂ Bram Rescnrch’ Janvary 1981 vol,

“*Mainstreaming in Camp,’’ Junc 1979

' February 1978, vol. 50 no. 3 p. 14,
Wortman, Ruth, '‘Divorce.’’ June 1979, vol, $1:'no. 7, p. 10, o

" Artlctes In Journal of Christian Camplng
“Helping Adults Play," Nov./Dec. 1979, vol. 11: no. 6.
p. 20, .
Buchan, Vivian, Thc anpmcss Habit, "Scmcmbcr 1977, vol. 9: no. 5. p. 6.
Fawver;, Gary. '‘Relational Retreats—Helping People Think for Them- -
* selves, ”ﬁcm /0ct. 1979, vol. 11: no, §. p. 22.
Ciieser, Carla, Observmmm from a Camp Kid,” Jan, /I ch, 1980, voI 12;
no. 1. p.22.

1979. . Lindblade, 7 dra. “Not b (h ,”N /[ ¢. 1979, vol. 11/ 0. 6. p. 1
People. Making, Scccnce and Behav t B})ok‘ Inc,, Palo Alto, Cnh(ornm.- . indiiade, condr. Mot y & hance OV )c 979, vo no- p 5
1972, , S : ,
lelnnl George E, Adaplauon to Life. Boston: Liitle, Brown. and (om T % : . ‘
. .pany, 1977, . . . .
. . . J Q o
¥ #3
Umt 2 Speclal Populatlons R
Rationale . Areas to be Covered to Reach Core Competency

Because the diversity of prospccuvc camper constituencies
includes individuals with various’ physical, intellectual, and
emotional disabilities who could benefit from an organized
camp experience, camp directors should be capable of decid-
ing whether their camps can cxtcnd- services to these persons,
and, if s6, which ones.

Baslc Core Competency

Camp directors should be able (bmxcd on knowledge of the
functional levels of potential campers) to determine which
persons they could serve and identify the implications for
their camp ,

e

ERIC

Aruitoxt provided by Eic:

a. Common charaucnsucs and needs of persons with phys:cal

" intellectual,.and emotional &¥sabilities and their range of
functional levels.

b. Common developmuntal impairments- frcqucntly associated
with specific disabilities and implications for camp program.

c. Architectural attitudinal barriers and mcthods of elimina- {
ting or decrcasmg them. «

d. Prmciplu of activity analysis, selection, and modmcauom
as applied to disabled persons. ST

¢. The effects of segregated and integrated camper popula-

- tions on disabled and8 nondisabled persons.

f. Additional support services necessary to meet the needs of
various disabled persons.

g. Agengcies and resources available for prov:dmg services for

disabled persons., ) " .
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Suggcslcd Learning Activities

~Divide the group into smaller groups “of four to six persons,
have at least one-haif of the group members simulate differ-
cnt levels of the same disability. Then have them paraltici-
a camp-activity for a duration of twenty to thirty
minutes, (al) “

- ——Have participants list the Lharaucnsms of persons with

different disabilities and comparg these lists with informa--

tion from an cxpert-resource. (a2)
—Have participants define handicapped and disabled. (a3)

~—Invite a- tunul()nlng disabled adult to engage in an appropn-v
ate activity (cookout. square dance, etc.) with participants .
followed by a panel dmuwon on “‘how camp meets the .

‘needs of disabled'campers,”” (ad)
~View films or-video tapes on comgon disabilities and the
functional ability of persone with these disabilitics. (a$) .

—Invite a panel of spegial cdumtorc/thcrapmts‘to describe’

‘handicapping condulons and the implications ‘for ‘camp.
(bly .+

~=(iive partlupanls a Lampcr data sheet and have them analyze ‘

this information for |mpl|umons for their camp. (b2)
~—Review. the American National Standards Institute *‘Archi-
tectural Barriers Checklist'’ and use it to assess the site dnd
facility being used for thwtralmng evenl. (¢1) '
—Distribute a questionnaire 0 help’ parncﬂmnts determine
~ their attitudinal barriers. (c2)
—*“Disable™ partmpams and have them participate in two or
three camp activities for whnch their dwablll(y 1s not a handi-
cap. (d1) '
a—Rcvmw Carol Peterson and Scout Gunn s ““Activity Analy-
<is’’ and S.A.A.M. models.and utlllzc them for analynng
and modifying a specific activity in a designated setting for
persons with various disabilities, (d2) -
~Vicew a film on camping, for the handicapped. (d3) -
~Brainstorm what_changes would have 19 be made to
pr()\ldc ampmg for the handxcapped Consider staff, sup-
“port services, and program for various handicaps. (d4)
~Discuss the meanings, advantages, and disadvantages or
least restrictive enfvironment, mainstreaming or integration,
and segregation or special camps for special people. (el)
={nvite two camp directors to debate integrated (mainstream-
. Ing) versus s:.,grcgdlcd camping for disabled persons. (¢2)
==Review the ACA Camp Standards for Accreditation which
apply to camps scrwng special populationy and how they
could be implemented 1n the camps represented by trainees,
Analyze thie cosis ind henefity ol stch changes. (f1)
Brainstorm a listof agencies and resourees ayailable to help
camp directors w ork with disabled persons, (g1)
Vistiin agency or camp serving disabled persons, (¢2)

-

‘Methods of chssmcnl or Demonstration of Core
Competency

1. Given three common disabilities, provide the rationalc
and data for why your camp could or could not serve these
persons in a4 manner which' demonstrates your-knowledge of
thar !unumn.nl ranga .

: tor :

l)csgnbc in duml the handicapping conditions a person
wuh a specific disability would encounter if !hcy were a
camper at your camp.

Resources Available through AC A Publications (ACA Publications (‘mic) '

Bogardus, 1 abDonna  Camping with Rclunlﬁl Persons United Mc!hndlsl
¢htrch, 1970 (CMOK)

Durectory of Agencies Concerned with Camping /ur the Handwapped Pro.
jeet REACH, 1979 (M A1)

Fotd, Phylhy M Ynur Camp and the Handic uppwl 4 ln/d ACA,
(CM 1K)

Rodney, Lynn S and Ford, Phyllin M Camp Adonnisiration. Wyhe, 1971
(M) .

1966

Emcl RRECE L MOt 0

Aruitoxt provided by Eic:

A Place i ghie Sun- (15 minutes). Soroptimist Camp for the Ha

Shea, Thomas M. (um/uhg far Special Children. C. V. Mosly, 1977, (CM 42)

Vinton, Dennis A, and I.nlu Ellmhuh M. (F dl(l.d) Knowing the Campers.=,
(L T28)

Vinton, Dennis AL and Farley, Elizabeth M. (cdhed). Dealing with Camper
Behavior. l)uv.lopcd hy Project REACH, 1979, (KT ’8)

Audio- Vlsunls e

"' -

) ) v ) ) Y - ) .
Cammng and Reereanon Facihties for the Handicapped. (X0 minutes). Audio-

Visual Center, Indiapa Univensty, Bloomington, IndianX 47401. r

Camping and Recréation Progra z{n Jor the Handicappeyd. (’O minutes).
Audio:Visual Center, (See abovck

Cast N Shadow. (28 minutes). Mentally ritarded Youth.”
Rd., Cohunbia, Missouri 65211,

\Imm-\mu Ouiward Bound Se lmal and the Physically Disabled\ (6 mlnutcﬁ)
308 Walker Avenue South, Wazata, Minnesot: 55391

05 Fast ';n.w.nd

icappcd.
‘Camp Soroptimist, Fort Worth, Teas,

, Other Resources:

A Survey of Canadwn and American Easter Seal Camps and Progrds.
Ontano Society for ( rnppl,.d Children. 350 Rt‘n\cy Rd., Toroato, Ontarny,
Junce, 1979, -

Bigge; June [ ., and O l)onncll Patrick A. I‘«-u«lmu: {ndividuals wih thma
and Muluple Disghihities. Columbus; Mernll, 197

Bleck, Bugene and Nagel, Donald. Physically Wandicapped Children, A -
Medical Atlay for Teace fiers. Grune and Steatton), New York, 1975,

Bowe, Frank. Handicapping America: Barriers i§ Disabled People. Harper
and Row, New York, 1978, '

Breaking through the Deafness Burrier. Washington, D, . ().lllaudcl College.
1979,

. Buchanan, Susan, Study-Findings: (um/nn;.' for the Handicapped, February

«

-Peterson, €

1974 San Jose State University, San Jose, Cahtornia 95192,

Croke, Katherine and Fairchild, Bcuy, Let's Play Games, anionul Easter
Seal Soviety, 1978,

Durfee, brnie. Teaching Pervons W lm are Hundwapped. to Swirn, anmnnl
- Faster Seal Society Occaswonal Paper, 1977,

S 1 cader’s Guidp: Let's .60k al 4-b and Handicapped Youth, Penn-
svlvani Stare, L versity Park, Pennsylvania, 1978,

4 H 1 eader™s Gude: Reere arton and Humluu/v/m(l Youth. Pcnmylvanm
State, Universty Park, Pennsylvama, 1975,

Frostig, Maranne., Educanon for Digmt . CGrune and Str.umn, 1976.

Stubbips, toseph (ednor), Soctal and ,P\uhnlm'u al Aspects of -Doabiluy;

A Handbook [or Praciiioners jrguwud Chffs, New Jersey: Prcmu.c- :

Hail, 1978 ;

1 awry, Ihom.n Cumpnng The rapy. Sprlngfccld
Publisher, 1974 L. :

Peterson, C. AL, ind Guin, S, 1. flw/:a/nu te Recreation Program Devigny
Princytes and Procedures. Engleswood ( hffs, Ncw Jcrscy Prentice-Hall,
Ing, 1978 .

Curol Ann, and ¢ onnolly. Peg. (‘hurm'mrum s oof Spectal l’apw
lations. bnphcations for Recreation’ Parueipaiton and Planning. Washing.
ton, D.C Hawkins and Assoviaies, 1980, .

Rocessler, Richnrd: Boiton, Brian: and Cook, Danicl. Psvehdsocial Ad/ml/
meng (o Disabudity Baltimore: Umvcmlvl’mk Press, 1978,

Russ, Mary Fllen “M.unsuc.unmg n Reverse." Favier Sra/( ommunicalor,
oK Winer, 198(). .

Rusting, Rickt “*SIngNYDA* Diabetes Forecast March#April, 1981, p. 0.

Rusting, Rickr. “Great at Any Age.'* Diabetes Forecast ‘vlnn.h//\mll
1981 p 36,

Souitng for the Deaf. Boy Scoiits M/\mcmn Dailas, Texas,

Scouting for the Phyvsically Hanidieapped Boy Scouts of Amenca, Dallas,

' Texas,

“Widening the World of Sports and Recrearion for Persons with Disatilitics.
Natjonal Faster Seal Society. (Brochure )

. Charles (', Thomas

'

' Articles in ACA's Campling Magazine
Adiams, Deborah, and Dusun, Danich. *'Fnabling Campers to Take Charge
of Thar Fives ** (Research) February 1981, vol. $3: no. 3. p. 23, '
Doolitle, John “Handicapped Campers Can also Play the Game,'' Jupe
1980, vol. 82 no. 7. p. 11, .
Ellis, Jan. **The New Campers (Women 18 B0)." Sept. /Oct.
no. 1 p.t9. '

Hensely, Dempsey. 'Integrating the Mentally Retarded.
vol.SY. no 1.p 17

1980, vol, 53;

* Sept./Oct. 1980,

'
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Kaplan, Norman. **Blind Tqens *Touch’ Hawaii, via Travel Camp."" March’
- 977, vol. 49;: no. 4. p. 14, ' ‘ '
oling, Kim. **Camp Guides Deafl T

1977, vol. 49; no, 6. p. 10,

Russo, Tony. “Mainstreaming Retarded
no.2,p. 14, . .

Scherr, Merle, ** Asthmatics,” January:1978, vol. 50; no. 2, p. 14,

**Sensitive Network- of Communication Eascs Steps into Mainsireaming,”* .
Sept./Oct. 1980, vol, $3; no, 1. p. 10,
Tringo, John, and Martin, Edwin. “Ma

vol, 51;: no. 7.p, 11, .

eens. to Informed Relationships.'* May

1

Children.”” _Junc 1977, vol. 50:

instrcaming in Camp.”" Junc 1979,

+

Articles in Journal of Christian Camping
4 c. - B N
Hnrmon‘. Art. “pnsic.l’rit\_ciplc\‘nl' Special Population Camping,” J-l.ll)“ T a
August, 1980, vol, 13:nod, pod. A .
Muntean, ‘Kathy. '"Prisoners, Maies Get New View of Family Lite. May-
June, 1981, vol. t3:p. Y. p. 14, T . o
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Rationale

person serving as the administrator of a people-centered insti-
tution such as organized camping, camp directors should have
an in-depth knowledge and understanding’ of .the-role and
-impact of their “'sell*’ in relation to their philosophy, their .
cnmp.opgr_nlion. and the camping profession.

Basic Core Competency . ™
- Camp directors should be able to.assess their strengths and

weaknesses in relatiop to their own philosophy and the philo-
- sophy of other persons in the camping profession, community,

and camp; their relations with others; and their professional
competencies. . T

Areas to be _Cove'red to Reach Core Competency

. The camp director.as a human systems manager. -
. The impact of the camp director on the camp community.
. The relationship of camp directors to their philosophy an

ng

ths

=9

community,

-0

TR

objectives. ‘
. Assessment of personal streng

‘Perception of self by others in the camp

The camp director’s perception of others.
. Assessment of one’s relationship.to and influence an one’s
own and other professions.

embtional, social,.and mental).
- . Individual pesceplion of self as a camp director.
" Suggested Learning Activities

.
2

/

—Discuss McGregor's The Human Si
\w - camp director context. (al) . . .
*__Compare the leadership role, functions, and demands of a
A\ gamp director, ‘a school principal, and a private industry
~Ydxecutive. (a2) :
»&Xdminister the Pfeiffer et al. **X-Y Scale'* to all partici-
pants, score, and discuss the results in small facilitator-led
groups. (a3d) .

—Invite a personncl management expert to speak on and dis-
cuss “'the meaning of the camp director as a human systems
. manager.'' (ad) ' :

—~—Present a case study about & ca?{ director. Discuss how the
"~ camp director affects others. (bl) ' ’
—After 2-3 days living together as a group, have participants

discuss how the "‘director’* affects the group and what
generalizations from this observation they can make about
their own situt:}ion. (b2)
—Brainstorm for'a method participants would use back ho
-to assess how the camp director affects others. (b3)
-—Qive participants a situation a camp director might have t
respond to in small groups, eyaluate the pros and cons of
X responding different ways. (b4) -
(S .
ERIC

Aruitoxt provided by Eic:

de of Enterprise in a

<

In order to fulfill the multifaceted functions required of a -

and weaknesses (physical, . -

~After two to three days liv

0

the Camp Director [\e
~~Present and discuss the ‘*Johari Window'' from Pficffer
- and Jones, Mandbook aof Strucsured .Human Relations
Training. (bS) . L A
—Without participant's knowledge, stage a situation. Later
- discuss how participants actually responded to others in the
situation. (b6) _ ' S i
—Give participants three different philospphies. In small
groups, have cach person discuss his/her_ strengths and
limitations in-relating to a particular philosophy. (cl) o
—Ask each person to share his/Her strengtherand limitations -
in relating to his/her camp's philosophy or creating a philo- -
sophy if it is a camp he/she owns. (c2) . v
—View the film **To Light a Spark."* In smiall groups have -
each parson discuss how he/she would relate to.the philo:
sophy presented by the Bar 717. (c3) .
—Have cach participant list three'of his/her personal strengths
and limitations. under physical, mental, ‘ard emotional
traits. (d1) ]
—Have cach participant ana
his/ her strengths and weaknesses. (d2), L
—As a group brainsto d types of information

ripymethods -an
»10 aid in sell-assessm ) _ V .
—Vidcotape feelings froff=arious members of the camp dom.

munity about their perception of the camp director. Discuss
Me validity of these perceptions. (el) “ :
—Invite a pancl fomststing_of a coysdelor, camper, parent,
_elc., to discuss+how the camp-difector role is perceived by
‘others. (¢2) ' -

»

lyze a casc study on the basis of

ing in a group, have participants
_list how they think others are perceiving them. Discuss
these perceptions. (¢3) . { ’
—After two to three days living in a group
list how they perceive others. (f1) : .
—Complete an attitude assessment on how you view staff,
* campers, -and the community, and how they in turn view' -
the director. (f2) ,
—Brainstorm what causes us to perceive people in certain
ways. (13) L )
—Have each participant prepare a statement on'the topic
“Why | am a camp dircctor and what being a camp director
means to me."'(gl) . ‘
—Ask participants to bring a copy of their job description.
In small groups, have participants discuss their feelings
about the written description and unwritten requirements
for the job. (g2) . : :
—Recommend that participants prepare a self-contract on
areas they want to improve and how they will accomplish
this. (g3) ' :
—Discuss the percepti
campers, staff) have a
directors feel about those role expectations. (g4)

, have participants

ons that different persons (parents,
bout the director role and how the

me
0/-anc‘an ACA Section or National representative present a

short program on professional involvement in ACA. (h1)
—Ask each person to prepare a onc-page statement on his/

2.

L4

+

ConnrecuLum Guing/ 17




‘o

B ¥

her rclatlonshtp to and tnﬂucncc on the profcsston of camp-
tng (h2)" :

-a
=

_’ Methods of Assessment or Demonstratton of Core
Competency

'

_ strcngths and wcakncsscs inthe ctght Lontent arecas.
-or
2. Havc cach participant,list his/her strengths and share and
e dtscuss |t wnh two to thrcc ofhers anda factlttator
and -

nex! season’s camp operation. Share with a small group and
facilitator for further assistance. (NOTE: This contract
should not be done until the very end of the course.) . '

Resources Aygilahle through A(‘A.Publlcntlom (A(’Nl’ubllcatlnns (‘odc) i

Ball, Armand B., and Ball, Beverly H. Bam' (‘amp Managemenl ACA,

S1979. (CMIB).

¢ onltltn Robert. How to get I’ml;rr to Do Thmg\ (ontcmporaty Books,
1979 (PDOI)

Ford. Phylhs M, Yrmr (amp and Ihr Handlcapped Child. ACA, I977.
(CM 1B)

Hankins, Norman E. How o Become the Person You Wanl la Br Nelson-
Hall Publishers, 1979.(PD02) - i
Plaffer, Witham J.. and Jones, John E. Handbook oj‘St{uuum[ I’tpvrh
ences for Human Relations Trummg Volume Vi, Umversity Awoctntcs.

. 1977 (MT 08) -
Pfeiffer, Wilham J:. and Jones, John E. Handbook of eruclum/ Expert-
ences for Human Relatons Trammg Volume VH, Umvcmty Associates.
1977, (M'FJI)
Rodnes S..
(CMOn
* L Wilkinson, Robert
I9RE (CMAOTY

and Ford, Phylhs Camp Admmmrauon Wylic. 1971.

"Helmich, Donald L., and Freren, Pnul t,

- Pferffer,

1. Have each participant preparca written assessment of their

3. After cach parttcnpant has listed in wrtttng hts/her weak-
nesses, have cach participant draw up a contract with him-
self as 10 how he/she intends to handle them during the -

Klein, Edtc *The First Year Dtrcctor' Junc 1976. vol, 48: no, 7 p. 8.
~ Stein, Sue. !

nps, /hmr I’/unmmz and Manage:m'nl . V Mmby, ‘
-Red, Rdlg. 'Hints.from a Camping Veteran."

" Other Soureu

(:ordon Thomas. Leuder [f/ulrw nesy Truining. New York. Wydcn Books
1977,

1 eadership Style and lcadcr

- Needs.”” Academy, of \Iunaxmwnl./uur/tal Vol. 18, no. 2, 1975, p. 397.

William J., and Joncs, John k. Handhook -of Structured Expery
ences for Humon Rclul/()m lramm;: Volumes |-V, taJoIla CA: Univer-
ity Assochines, 1‘577

Pfeiffer, J. William;, Heshn, Richard; and Joncs John! Instrumeritation
n Humari Rl/ulll)n\ Traiming, (2nd cd ) talolla, (¢t|lf0rnld Untvcmty
Associates, Ing., 1976. . -

Rosenthaly R., sind Jacobson, | I’tunulmn n the (/unm(mt NLW York :
"Holt; Rtnch.trt and Winston; 1968

Tannebaum, Robert, and Schmidt, Warren. '"How to ( hoose a | qndcrshtp
Stylc " HurturrlllumunRt\/r w. May -~ Junct‘)ﬂ p. 162. 180. ’,

¢rtlcles in A( A s C nmplng Mngnzlne

Bachcrt Ruw:l Jr, *Camp DtrcuorsNoubook Muuh 1981 vol; 53 no. -
Lp9 . .

Bloom, Joel. “Firsi CCD Rctcrttl"cutton Qcmtnnr b Fcbrunry 1972, vol 49:
no. 3. p. l‘) ‘

Brower, Bob "Model A Camp ljtrcctor\ insnitute.** Sept. /0t 197’7 vol.
50 no, 1, p l'~ )

Certalie, John, Pmb]om Solvtng Is she Key.” Scpt,/Oct. 1979, vol. s2:

" no. l.p. 28, ’

Duncan, William. **Is Camp Admtntstrntton a Prot’c“ton." April 1981, vol
53:n0.4.p. 18, .

Gabel, Pctc “Ethics,”” June 1976, vol. 48; no. 7. p. 22,
Henderson, Karla. **Wisconsin Rcscnrch Describes Profcsstonnl * June
1981, vol. $3: no. 7. p. 24.

‘Professional fducation for the Camp Director.”
vol. 33: no. 4. p. 28,

Stein, Sue. “‘Camper Parents Rnnlt Direcror Qualificatigns.”
$3:no,7.p. 22 .

' April 1981,

* Junc 1981, vol,

{

rt on jt Joumul of Christian C ump‘ng

‘Gtudy Find¢ Camp Directors Learned from Expcncncc -
—"

* May/Junc 1980, vol. 12i nd,,
lLpa. ) ' ® ' .

»

C rosley. Jerry,
July/August 1981, vol. 13 no. 4. p.7.
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. Ragonale

In order to opcrate an orgnnt?cd camp, it is important ‘that

directors formulate a philosophy whtch is based upon knowl- .

cdge and understanding of the camping movement: its past,
its values in terms of Lampcr'dcvclopmcnt its unique attributes,
.and its potential contributipn to sogiety, A sound phtlosophy
provndcs the fundamental bagpfor a quality camp opcrutton

. - g
Basic Core Competency

Camp directors should bc ablc 10 statc.' tntcrprct and
defend their camp phtlosophy goals and objectives, and how
they reldte to the constituencies ‘which they serve agd the

"~ society in which they live.

Arens to be Covered to Reach Core Competettcy-

.a. The history of camping, contemporary trends and'thetr im-
- plications for the development of a camp phtlosophy and
objectives.
b. Working definitions of phtloiophy, goals and objectives.

¢. The impact of personal experience as it relates to the devel-

opment of a camp philosophy.
'd. Varied philosophics of camping,.

EMC LLURNEY M LitinE ‘ s

Aruitoxt provided by Eic:

Untt 4 Phtlosophy and Objecttves

v ‘¢, Camping philosophy and its: rclattonshtp to current social

‘ Suggested Lenrnin’g Activities

"—Present a short session on thc htstory of ACA and its tmpact
~ on organized camping. (a3
~-Give small groups a glaba phtlosophtcal statement to rcﬁnc

needs and cultural forces,
f. The formulation of clearly-stated goals and objccttvcs
g. The basic relationship between camp philosophy, goals,
. objectives, and camp organization.
h. The outdoor sctting as a unique laboratory for human
growth and dcvclopmcnt

—Invite an older camp director to share hts/hcr thoughts on\___J
the history of camping and socictal trends. (al)

»—Play the tape made by Eleanor Ecls and Rey Carlson at
Indiana University (Fall |980)'on the htstory of the camping
movement or discuss the vignettes prtntcd in camptng maga-
Zine and written by Mrs. Ecls on early pioncers in the camp-
ing movement. (a2)

into goals and then into objectives. (bl)

—Using Gronlund or another recognized source on wrtttng/
objectives, write the definitions of phtlosophy, goal, and
objective on ncwsprtnt Have pnrttctpants comparc and .
differentiate through discussion. (b2) . ,

—ln small groups have parttctpants dtscuss what meact their

1 - ) ! ' ‘ , | ,
. 25 .. o
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s OQver -meals
- present and delend their philosophy of camping 10 others.

] .
ife experience and education had on their personal philo-
" sophy of camping. (¢1)

—Ask participants to make a 3-5 minite tape of the impact of
their experiences and education on their philosphy and cx-
change tapes during the institute, (c2) ' o

— Invitgqan experienced camp director to share hissher philo-

- sophy of camping and the impact made by his: her expene
encess education on his/her philosophy. (¢3)

- —Sclegone or more philosophies of different camp directors
“ToyhpreseNtatigd to the group. (d1) .
e Dfseuss the

ilosophy of one of the carly pioneers of cavip-
“ing: Would this be an aceeptable philpsophy today? (d2)
= AR cach narticipant to prepare a one-page statement of his
her philosophy” @ camping. Share these in small groups.
(dy - '
—Provide participants a form
of camping. (I'xample of items might include consistency,

- relation to societal trends, realistic in terms of-application,

cete)(el) | Yy , _
und\m small groups, have different persons

{e2)

~Invite two persons with dpposing philosophies ‘t(l'ﬁ';‘c and
defend them with agroup. (¢3) ,

—~Using a sample written philosophy of three camps, have
participants formulate a set ofbgnuls/‘ohjcctivcs. (rl)

—Present a short, program on formulating goals and measure-
able objectives, (f2) , o

~Share the process for program development with emphasis
on the place and importance of formulating goals and ob-
jectixes. (F3) . g o

—,—(iivm:n list of caimp goals and objectives for a known or
thoroughly deseribed camp, have small groups of partici-
pants analysc them for consistency. (h2)

‘~Have the group brainstorm the uniqueness of an outdoor
setting as a laboratory for human growth and development.

&h, - -

—Visit an outd()()pcducatinn camping progranr. Have partic-
pants make a list of the qualities observed 1 an outdoor
setting ‘which made the setting .umque “henchicial as i

laboratory for human growth and devclopment. (g2)

—Lecture/discuss the relationship of gouls and objectives o,

-camp organization and decisions, (hi)
—After two 10 three days of group hving 1n an outdoor settng,
have participants hst thee strengths and weiaknesses of that
setting for human growy and deselopient 2y

ethods of Assesyfent or l)cmcms'(ru(iuh of Core
mpetency -

Each participant should place the philosophy, ggals, and
objetiives of their camp on a lirge newspring sheet and
interpret to a small group of peers and & tavhitator, Peers
should eritique for consistency and clanity and compare for
similarity and diversity. ,
' . . . or .
2. Each participant sﬁould critique three or four phulosophies
of camps based on the camp’s promononal matenial, and
then writc his own‘philmoph)‘/ for the instructor’s review,

Resnurces Avaitable through AC A ano.«u'umm AC A Padlicattons C ode)

Hall, Armand B, and Balt, Beverls W HusiCarnp Maragement ACA, 1079
{CM W) . '

Brawer, Robert and Brower. Mary - Grop Exper- et [he [ senee of
Campunyg  Lund tor Advancement ot Compaog 80 1M

Camp Standards with Iterpretat®®s for the Accrediation ol Organdatd
Camps Amenaan C amping Asoviation Revised Scpmnhn, J97R ‘(( N0

Camping for Amerian, Youth 4 {quuumu SJor Acinm M.'\‘ 1962
(tirn R oo

Q .

RIC

Malkuison, Robernt

to critique their own philosophy

CUChied Camping Statement ' January, 1979 vol 8§ no 2

-

Caniping s Fdweation ACA D6 (1 TOR) - ! | .
Rodres, Lynn S, and Ford, l‘h\‘llh N (amip Yelmanstragon "W, 1971
(C™MOD .

Vinton, Denms A, arjd Farles, Ehzibeth AL (editedd b Ohieritation (o

Comtpimg undd the Cartpr Projedt REACH 1979 (11 24)
Cors, Lhew Planny' aild Munagentont. €\
ni ' , s

it .

NMoshy, 19X s(( \M
o o Aundio ¥isuals
Fod ehtu Spark Conpict Audio Vispal Center, Indiana'Unnersny,

Mo, 1N, 47401 Tdiephone ¥12 W 2L0ViRentah)
Contidd Ipdaana U ineraty,ay dhove

Bovm

s [y Quiiputig :
- CamptBund Recreation For Dhe Hasdnapped  Contact adiana Uniseosity,

avibove, Y ,
¢ asmp Woideddumd Contad L imbed Cetebral Palss asoc o Missout, 617
fast Walont, Box 611, Colibie MO 6201 '

I ) . ) ) ) \
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)
Growlund, Notman U St Behavoral Obpectives Foe Clussronsg dnstri
. tionr New York, MoShlli, 1970 o
Mager, Robert b oGoal Analysis Belmont, CA - Fearon Publishers, 1972
Mager, Robeit | Prepaang Instrin onal Obgeciives 20d Bd Belmoni, CA,
Pearon Publishers, 197¢ : HEET
Mald, Howard P Fhe Mechlinis of Management by Objeciives. Pasadena,
Induistnial Relanons Cenige, CE T, 1978 : :
Mold, Howard P Preparing and Writing Ofyecives. Pasadena, Industosal
Relanons Center, C T T, 197¢ ’
- Articles in ACA's Camping Magazine

" Bemon, hent MHame I Not nough * Taniiany, 1977 vol 49 no 2 p W

Bone, M 1 “Camping Oflers A Unigue Laboratory ** June, 1976 yol 48

“npa R op 10 . ., A

Brower, Robert and Mary (froup Fxpeneace; The Faience of Camping
Tanuary, 1980 yol 82 no 2p 2

Carton, Resnold U nigue § fherience ™ January, 1979 volc$) ho 2 p;”

Carhon, Reypold, *The Values of Camping.” Nov. Ded, 197¢ vol” 38
ne 2p il :

pR

Coles Ul U da ational Campriig ' Tuine, 1978 vol $0 no 7 p 17

Jebe Pleanae i \Pmmm and Camp Kehonka ' Sept Ocr 1978
sl 4o Ip Y ,

ol Eleanio s "M‘m‘).-cll outs M lan U Eehrany, 1979 vol 81 no Y p A
Eels, Fleajore e Halch wund Camp Chovaro ' March, 1979 vol )
tar dp Y , - .
bl Fleanor MCampsata Different Sott  Apnl, 1979 sol 1 no. 8 p 7

pels, Eleati “Helley eldon Dunock ™ Mas, 1979 vol $1 e hop

Fele, Elegimi Chrone Campng Hay A Colordul Pase ** January, 1980
vl 82 2 p ™ )

Pl Hcanor *lubictiv ow

A Camp Witlt A Fasting Impression “yebra
ars JORD vl 82 qia p‘(n - P

. A‘ N ‘ -
“Feh, Hleanot Peris Manstield Camps Naionalty Known ' March, 1980

sol $2 po 4 pA . x .

tels, Heanor *Ululictte "Dy’ Fow ™ June, MO} yol 82 no 7.p 6

Fels, Eleanor “Cap'n il Vinal " Sept Ot , 1980 vol $Tno 1 pd

Pard, Phslliy “Semor Oy ens Camping ** Hine 1978 vol S0 no-7 p 12

Goodrich, o A Tone For Prcovery " Sept Oct, 1979 sol 82 no |
poid ! !

Cirony,
p

Hamgglman, Donald *Resident Ourdoor 1 dacation, The Fisst 4O Years
February, N0 vol 82 no v p ?

Provence, Fhizaberh, * The Camper Takes Home RKnowledge For Living. ™
Apoih, 1979 val $1-p0. 8 p 10 ‘ .

Stom, Juhan “Play Is The Center of a Chald’s Life ** June, 1979 vol. 1§
no 6 p R

webh, KentietheB ""Camps Can Set New
no v p 10

van der Smissen, Betty A Focus on Being " June, 1981 vol $Y no 7 p R

Van Krevelan, Alice **¢ x‘mp us o beesh Start  February, 1978 vol 80
no VY p R '

3 /,

Yavid “utiire Trends Tor Camping = Mardh, 1978 vol 0 no &
. -~

Lifestvles Jpouary, 1976, vol. 48:

~
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Arlicles in Journal .ol"Chrls'lian Cnmping

N N '

““A Ten-acre Camp Near Gu.ltcmalan Mayan Ruin.” Julv/Augusl 1979.

vol. 11:no. 4 p. 11
Bouslough, Bruce. “Camp Is A Concepl——Nol Jusl An Acnvny ks July/
N Augaust, 1976.+vol. 8: no, 4, p. 19.

Buchan, Vivian, “Thc Happmcss Habit, ”Sept 7Oct., |977 vol 9° no. S. p. '

6.
' Case, Charles, “Bahncmg duldoor Education,” luly/Augusl l979 vol e
s 'no. 4, p. 23. ’ :
Cowan, Rebecea. ** Values ofLampmg"July/Angus( I981 vol. 13 no. 4.
Sp.o 19, - )

Crosley, Jerry “How To Develop Your Campmg Phnlosophy” July/.

< Augusi, 1978, vol, k) no. 4. p. 25.

'qudndgc Ben. ““Changing Socnely Needs New Horuon ! Sepl /O(.l

~ - 1980.svoNI12: 116. 5. p..9. .
Paw»er Gary. 80’ Present New Challenge I Scpt /0ct,, 1980 vol.
. nb. Sp 9. -,
‘,Hancllus Ray “Thc Dccrfoot Lodgc Camplng " July/Augqst l976 vol 8
no.4. p. 4. .

* Henderson, Karla, “Camps Aid économlcs Qt Local Communmcs * May/
June, 1981, vol 13:no.4.p. 22

“Hlstory of ‘Christian Camping:.. An" Excerpt l~rom The Ncw Moody

“ Press.”* Jan./Feb.; 1979 vol=11:no.-1.p.32. ~ 1 =~

~ Hook, Phil. “A Hard l.ook at thc 80's.”” Sept /Ov.l 1979. vol 1 n'o -5.

p. 10.

Hunl June. “Sharmg Your Lnfe ”Sepl /OCl 1979, vol 11: no. 5 p. ia.

Mlllt.l’ Church, The:Complete Camp Dnuplc Modclmg The Total Life.”

March/Aprll 1979.vol. 11ino. 2. p: 247 7,
Nicoll, Cathie. “Life and Mimstry.”” .Jan./Feb., 1977, vol: 9: no. 1. p. 11,

Mearson, John. *Spring Cleanlng Your Campmg Goals ™ March/Apnl
.1980. vol. 122n0. 2. p. 39.,

Little?’’ July/August, 1976 vol: 8:no. 4, p. 19.

roup, Dick, ‘Foundanons For Excéllence, > Mag/lune l977 vol 9: no. 3
p.9.°

Wood, Jdne( “Wbrklng Oul Your Camp Phllosephy " July/Augus( l976
vol., 8 no.4.p: 8.

- '
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' Ratlon)ale
The lmplementatldn of camp phllosophy, gOals and objec-
tives in terms of camper development is acheived through the
careful integration of peopIe settlngs and actlvnty |nto a-pro-
'gram

I

ﬁBasrcCore Competency S 'v’j

Camp Dlrcctors should deslgn a camp program’ to achteve L
the goals and objf:ctlves of their camp in-terms-of campcr,-

developmcnt

.

Areas to be Covered to Reach Core Competency -

\

a. Components ofcamp programmlng

'b ‘Relationship between the needs.and interests of the persons.

‘to be served ang camp programming.
¢. Relationship
camp programming.
d” Relationship. between camp. settlng and programmlng
e. Act;vtty analysis.” . . . >
q"l'...r Yo »

Suggested Learmng Actlvmes . o

~~Have the group brainstorm. t(ﬁe eIements that 9eed to be
consldcredﬂn programming for-camp. (at)
—Copy Jean Berger s or some other author’s list of factors
to consider in, program ‘planning. Discuss” the. strengths
, ‘and weak nesses of this list. (a2)

‘tion'to the group. (a3)

—Disciiss the problem of program plannlng for various. audl—
_ences on the basis of needs versus mterest of partrcrpants
“(bhy

—Provndc paruupants with a case study of a camp program

.. -(activities’ planped, partlcrpant interest survey results, etc.).

- Analyze from viewpdint of whether the program pIanned

‘will meet the needs/interests of the participants. (b2) =~
—Share the methods various’ d|rec_:tors use to colect informa-

tion on needs/interests and the process used to inco¥porate
" theinformation into the program planned. (b3) -

. ]
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etween phllosophy/goals/objectlves and. :
. —Given a specific goal in terms' of camper development

assess the potential for its achlevement tahrough three or -

—Invite a camp director to share how he/she has, omatlon-.

alizéd his/her phllOSOph)//ObjCCthCS through the camp. pro-
gram. (cl) . -

—Take-a field trip to a camp in operatlo‘n have partrcrpants
analyze how “well the - philosbphv/objectives have been

operationalized through the program observed. (¢2) -

—Examiine a case. study of .a camp’s phllosophy and pro- -

-gram. Analyze for conslstency (c))

- —Ask two participants in adv@ance to prepare to debate on.
whether (1) the program shduld determine the setting orf

(2) athe settlng should determine the program. (d1) .

_: —~Have ‘participants make an inventory df this campsite and

list.all of the program poss|b|l|t|es afforded by the settlng
d2) -

iscuss the’ relatlonshlp bctween the Camp Director Training
rogram and setting. How does this compare to the- telation-
hip between the ¢camp program and:setting. (d3)

—Review and apply Carol Peterson and Scout Gunn’s’ actrvrty

analysis model to a specrflc acuvrty (el)

more camp program activities. €2 - -

~—Using the same "activity, divide participants into three groups. '

‘Each: group will plan and lead the others irt a program ex-
perience which has a different objective (i.e., a) interper:
sonal cooperation, b) self-esteemn,¢) skill development. etc.).
-Discuss the role of leadership, equipment, and orgarization
|n using s|m|lar means to acheive different ends. (e3) -

Methods for Assessment or@emonstratron of Core
—lnvute two persons with opposlte views on components ‘of ‘
and the approach to-program planning to. make a presenta- .

Competency

1. Give groups of 2-3 participants the task-of describing how a
program in a given camp would lead toward the implemen-

Patterson, Virginia, “Slncho Excel:”’ Nov: /Du. 1977.'vol. 9: no. &:.p. 8. B

~YStump, June C. Do We Aim 'ngh Enough? Are Wc Sansl‘xed th Too' ,

“tation of-a SpClelC ObJCCtIVC in terms of camper develop- -

ment o ] .
' or

2.'Have. each person describe thoroughly for critique from

"their peers how their three primary camp goals or objectives
~are achieved through camp program.
v . 0r

~ written outline describirig th specrflc objectlves ‘for
camper development are lmplemented "

' . d ) sy ) N . . i
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Resourees Avhllable throngh AC A Publlca‘tlons (ACA Publlcatloné. Coge) o

)
Ball ArmandB and Ball Beverly H Basic Camp Managemenl ACA 1979.
(CM 36)

~ Berger, Jean H. Program Aclwmesfor Camps 2nd Edmon Burgess. l969

(PA 09)

-Camp Standards With - Inlerprelalrons For The Accredmmon of Orgamzedf

Camps. American Camping Association, Revised September, 1978. (CS 01)

_Lingle, Ken. ‘‘Alternatives For Youth At.Risk.*’ Fund For Advancement ol" A

~ Camping. ACA, 1980. (PH 17) -

. National Easter Seal Society for Crlppled Chtldfen and Adults Gmde 1o

Special Campmg Programs 1968. (CM 19)

T "Rodney, Lynn S and Ford. Phyllis M. Camp Admtmslralton Wylle. l97l

E

_Edgmton C. R Compton D M
" Leisure Programmmg A Guide For The Professional. \Phlladelphla .

RIC. -

; ,

(CMol).

van der Sm|ssen Bett
‘ACAQ, 1972. (CM 16) j

Vinton, Dennis .A.; and Farley. Eliz2 beth
Leadershlp Project REACH, 1979. ACA. (LT26) -

Wilkinson, Robert E. Camps Thelr Planning and Managemenl C V

' Mosby.’l98| (CM 07)

.eSldenl Camps For School Programs*

T Andie-Vd

@

tbr, 2223 Fulton St., Beikeley,
ute Golor Film,) *

'OB'IS Ftlm Umverslty Extension Media
-CA 94720, Telephone 415/642-0460 (ns

Olher Resourceq \
Doty. R. The Characle.r Dtmens:on of Campmg Ne York:. Association
* Press, 1960. :

and Hanson. c. . Recreanon and

Saunders College/Holt, Rinchart, and Winston, 1980.

“Farrell, P.; and Lundegren, H. M. The Process of Recreation Programming: -

Theory and Technique. New York, Wiley, 1978.

Goodrich,’ Lois. Decentralized Campmg New York, Assoclatlon Press,
1959, (Out of Print) A "

Johnson,. D. W:; and“Johnson, R. T. Learmng Togelher and Alone;
Cooperation Competition, and Indtwduallaanon Englewood Cliffs, N.1.,
Prentice-Hall, Inc. 1975.

- Peterson C, A.; and Gunn, S. L. Therapeunc Recreation Program Destgn

" Principles and Procedures Englewood Cltffs N.J. Prenl|ce Hall lnc .
1978, ~ -

Shenf M., and Sherif, C. W, Soctal Psychology New York Harpér and'
Row l969 Chapterll

L]

Articlesin ACA’s Camplng Magtl'ilne

et

June, 1979, vol. 51 rio. 7p: 13.

mp Program Plan.mng and )

: - Camping In'the Clty Rustic Style.” Jan,/Feb.,
~ Case, Charles. “Valucs in Ouldoor Educatlon " May/.lunc. 1979. vol. ll
-, no.3.p.27. e .

"Harrower, Ken -

‘ 'MaYtson Lioyd. “Fathcr Son-Camping.’ Sept /Oct

Clark, Edward “ValuesClasstflcatlon " June, 19’76 vol 48 ;no. 8 p. 13

- Myg¢rs, Frayda. “Camp Weaving.” May, l976 vol. 48 no.7.p. H.

Nagel, Myra, ‘‘Ceremonies AreAPart Of Camping."”’ March 1977 vol 49:.
np.4.p.35. .. +

Nelson, Arnold. “Camp Aslronomy "Fcbruary, l977 vol 49 nd. 3. 13

Sanborn, Roger A “Outdoor Educauon\" Sept /Oct

p. 6.

“Schwartz, Stu. “Programmlng Your Program "February, 1981 vol 53 no. - -

3.p.l6. Vo

. “The Rotten Apple ”May. l976 vol. 48: 0. 8. p. 7.
“Wrenn, Barbara. “Crafts At Camp, What Directors Should Know AbouL

Plann|ngAProgram --March 1980 wvol. 52:no.4.p.34. -
Artlclesin Journalol'ChrlslmnCampmg R

Bellah, Mtke “Why H|dden Falls lees\Day Camp " March/Aprll l979
vol. t1:no. 2. p. 12
1977. vol. 9:no. 1. p. l4

“‘Cold Weather Camping.’’ Sept./Oct., l978 vol. 10: no. 5. p 7.

Cowan, Rebecca. “Campers Want Rlsk' " Mfay/.lune. 1981. vol. 13 no 3.
p. 26.

Crosby, .lerry “Those Teacht@e Mpments ” May/.lune. l979 vol ll no.’3.
p-11.

"‘Day Campmg Taklng 1t Seriously.” March/Aprtl l979 vol. no, 2, \

p. 10# : i

' AFawver Gary “‘Night Camplng "May/.lune. 1980. vol. 12: no. 3 p l3

“Family Camp It’s The Little" Thlngs That Count ” .luly/Aug. l977

© vol.9/no:4,p. 11, )

Gieser, Chuck. “How FFE Helps Sky.Ranch "May/.lune. 1979. vol. 11: no
-3.p.25. . ! .

“Puttlng Purpose Into Famlly Camptng " Scpt /Oct.,

1979.vol. 11:no. S.p. 6.

) Kauffman Bob. **Canoeing chort ”March/Aprrl 1980. vol. 12; no 2 p 6.
Kendrick-Holmgs, Charles “A Day Camp Looks at FEE.” March/Aprtl

1979. vol. 11: no. 2,p. 34,

" Kerstetter, Nancy. ‘‘Fun Bus: Expand Your Day Camp Outrcath " .lan /

Feb., 1980. vol.:12: no. 1..p:<10.

0 1977. vol. 9 no: 5.p.9, '

“Ond Great Week at Camp '’ Jap./Feb., 1978. vol. lO no.l.p.1l. :

“‘Program Ideas-Gett 1$.”" Nov. /Dec. , 1979, vol, 1T no. 6 p. 8

“Retrcat Ideas.’ "May(lui 1980.'vol.12:no. 3, p. 5. °

Rice,” Wayne, “Wlnners and Loscrs Onc Approach to Camp (.aamu
Sept./Oct., 1979. vol 11:no. 5. p. 20. .

Short, Altson “A Cfamp Stylc Wlthout Compclmon " March/Apnl l978
vol. 10: no. 2. p. 8..

.Stedman, Ray. “Program and Witness ln The Chr|st|an Camp B May/.lunc,
Appelbaum Bart and Appellbaém, Ben. “Day Camp Or Nursery School v :

'1979. vol. 11: no. 3. :
“Steps For Effective Rctrcats " Nov, /Dcc , 1976, vol; 8:- no. 6.p.7.

l‘A Vast leference ’* February, l976 vol. 48:.1v. 4. p 9 ! ’l'anncr Beth “Try /[\ New, Camp Schedule.” .lan /Feb 1977 vol.,
‘Bowersox, George. ‘‘Archeology and- The Amenean Heritage.” Aprll l976 no.1.p. 14.. ' v o -
_wvol. 48: no6pl4 h . ; i .
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Umt6 Orgamzatlonal Desrgn

s .

: Ratlonale . g R .

The actual attainment of thé camp phllosophy and obJec-
“tives in terms of camper development is predicated upon the
selcctlon, integration, and utilization of the components of
pcople settings, and activitigs most conductive to the faotlita-
tion of such ends. The coordination of components tomprises
the organlzaa'\onal design of the total camp operatlon :

Camp directors should be able to devclop ‘and ]ustll'y the
organizational design (the relationship of staff, program, and
facilities) most conducive to the achlevement of thelr camp’s
phllosophy and objectives. - ‘

Areas to be Covered to Redch Core Competency

a. Bas:c management theories and techmques.

'b. Characteristics and theories of organizational models
(MBO, centralization—decentralization continuum,- open
vs. closed systems, ete.) and their functions as related to
governance, -activity operatlons, admtmstratlon, .and

" staffing. - —

c. Function analysns related to program 1mplementatlon

J

Suggested Lear{mng Actlvmes B N

—Give a short presentation on various managcment theorles
and organizational models. (al)

—Invite & management specialist, familiar with orgamzed
carg,pmg to provrde an update on current management

- CurricuLum GuIDE/21 ~ ~

1975. vol. 48: no. I. '

[




prautces and ()rgamz'atlonal technlques belng used by other _Genne. William and (.cnnc, Elizabeth. Church fAmlly Camps and. Confer- .

organizations “of a similiar size. (a2)
—Orgamze a panel from the participants to dlscuss how var-
ious management theories apply to an organized camp. (a3)

- —Discuss the pros and cons.of vanous orgamzatlonal models

“for acamp. (bl)
——Pruent the centralized- decentrallzed gonunuum as applied
" to various-camp-related functlons ‘In small groups apply
- ‘these to an actual camp'or to & camp- case study. (b2) :
~—Have participants prepare an analysis of their organiza-
nonal desngn versus the camp philosophy. (cl)

Methods of Assessrhent or. Demonstratron of Core
'Competency

L Crmque thr
rmplementatr
small participan

: responscs

potentral) camp. organizational models in.
roups noting-the adequacy’ of mcmbers

“or !
. Ask parucmants to write out their own model _exchange it
- with another participant, and prepare a written crmque of
someone clse smodel. .
. or
..In small groups ‘which are attended by an mstructor/dean
participants should present (in writing) a ‘description of-the
organizational model-which they utilize for their camp.and
_the rationale for this model’s use and how it relates to their
" goals. Note: The instructor/dean will need to develop and
- distribute a criteria -for evaluatlng the orgamzatlonal
structure

Avnllnhle from AC A Puhllcntlons (A(.A Publlcntlons Code)

‘ Ball Armand B. rand Ball BcvcrlyH Basic Camp Managemenl ACA |979
' ((M36) e
- Burke, Warrier: and Bcakhard Rlchard Cr)nfereme Planning. Untvcmty
© Assoe., 1976, (MTO'l)

or four weak and-strong (m tcrms of goal-

. Peter, Lawrenge: Peter Princ lple Bantam Book, N.Y.,
' Townsend, Petet, Up the Organization, .
_ Weisbord, Marvin R. Organizational Diagnosis: A Workbook of Theory )

"Pearson. John.

ences. Judson Press, 1979, (CH 41)

Rodney, Lynn S.; and Ford, Phyllrs M. Camp Administragion. Wlie, 1971.
(M 0N

Wilkinson, Robert E, Camps, Thc'lr I’lanmng and Managemenl C. V. Mosby,
1981 (CM07)

Other Resources

”Ipp, E dwun B and Munsnng,t.r (;dry M. Managunenl 3rd Edmon Boslon, .

Allyn and Bagon Inc,, 1975.

'Goodrlch Lois. Dewntfalrst’rl Camping., Ncw York Assocrauon Press,

1959,

Kazmicr, Leonard 3, Principles of Management: A Pr()grammod Inrtruulonal ~

Approach. New York, McGraw-Hill Book Co., 1974. -
Miles, Robert H. ,dnd Randolph,  W. Alan. The Organization Gam A
Sirmulation In Organizational Behavior, Der/gn Change and Develop-

ment. -
1970,

and Practice. San Dicgo. Unrvcrstly Associates.

Articles in ACA'q Camplng Mngnzlne”

.Copcland (;rcgory “Rcs,ponsc 1o Salomon."” March, 1977. vol. 49 no. 4.

p42 ,

‘Artlcles ln..lournnl of Chrlstln'n' Camping

Fawvcr Gary' “When Board Rclrcal " Jan. /Feb 1979. vol. ll no. [, p. 28.

Johnson, Sam. *‘Board Minutes Planning Effective Meellng's " Nov. /Dec.,
1979, vol. [1: no. 5. p. 23.

-“The.Care’ and Feeding Of A Czunp Board Mcmbcr

- Nov./Dec., 1977. vol. 9: no. 6 p.9. "

Troup. Dick. *‘Board Minutes (uvmg The (amp Your- Needed Skllls
Scpt /0ct., l979 vol ll no. 5 -p. 32
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Camp leadcrshrp is the essential llnk in thc orgamZattonal

© and program process of implementing a camp’s goals. Leader- -~
. ship.roles in:the camp setting are umque and demand strong
personnel manageément compctcncy on the part of the" camp.

director. - "

Basrc Core Competency

Camp d|rectors should be able to develop a comprehensrve :

staffing plan in a manner which implements their camp'’s
goals and aids their staff’s p‘rsonal and professional growth.:

LN v

Areas to be Covered to Reach Core Competency

Suggested Learning (\ctrvrtles

—Using one of thc completcd goal and program exercises.
from the program unit, assess the leadership roles, func-
tions, and qualrflcauons needed to carry out the descnbcd
program. effectively thereby successfully achieving the
stated goal. (al)

—Haye participants develop models which indicate the rela-
tiolship between goals, program,. and staffing and then
share and comparc/crlthue in small groups ted by a
facilitator. (a2)

—Invite an organizational development or management ex-
“pert to. discuss systems theory and practice. Then challenge
participants to apply what they have learned to the relation-
'ship between camp goals, program; and staffing. (a3)

—Have small groups arialyze three different types of job
descriptions for completeness and understandabrlrty (bl)

a, The relattonshlps between goal implementation and pro- " —Ask participants o bring their camp’s job descriptions.

.- gram operationalization and staff. Duplicate copies lfor partrcrpants to read on their own
h.-Staff job/role/function analysis apd job dcscrlptton design. ' time. (b2)

- ¢. Legal, and theoretical aspectsa(@ employment including —Develop a checklist based on ACA Standards related to

. contractual arrangements and personnel policiés. personnel with which partrcrpants can evaluate their job
“d. Methods of recruiting and rntervrewrng camp staff. descrlpuons and personnel practices. (b3) - ' '
¢, Principles and techniques of staff training and supervrsron. —Given the camp goals and an-anticipated single staff mem- .

including assessment of training needs. ber’s :‘‘one day’s life-on-the-job'" detailed description, -

f. Fquors affecting staff morale motivation, and growth . » analyze all the,tasks demanded for performing that day's

o S . Y B '
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‘ -"—Ask a training specialist®to present a brief program and dis-

duncs Lompetently Then -develop a job descrrpuon in-
" cluding the qualitics apd competencies rcqurred from that
list of tasks. (b4) -

‘—Ask participants to bring a cOpy of, tht;lr camp s.:personnel

~ policies.and procedures for display. (cl)

——Havc the group brainstorm for a list ef personnel policies/
“procedures and discuss wHich should be covered during
orientation, inservice training, pre-camp mailing, etc. (c2)

—Discuss several .controversial pprsonncl polrcres “(firing
practices, time off, etc. ) (c3). . .

—Role play a job interview. (d1) v T

—Ask a personnel specralrSt 10 présent a short program on.
_recruiting, interviewing and contracung (d?)

—Discuss the desired outcomes of an interview and list the .

methods and techniques for facilitating these outcomes. (d3)
~-DisCuss the pros and ¢ons-of vanous methods of staff re-
. cruitmént and selection. (d4)

—Invite .private agency, church, -and day camp directors lo

~ share their training methods/techmques/currrculum (el)
—Review the ACA Standards related to staff training and ~
discuss how each camp repreSemed complies or farls to
comply with them. (e2) .
—In pairs-or small groups, havc participants share and drscuss
. their traifing program for camp staff. (e3) R

cussion on technrqu\es and approachess for effective train-
" ing of young adults. (e4) '
—Invite a panel of supervrsrors (camp. school, businéss) to
discuss their staff support/supervision system. (ef)
—ASk parucrpants to descrrbe/analyze their system of staff
supervision. (e6)

—Discuss the' basrc-rprrncrples needed for good supcrvrsron \

(e7)

—Provide optional opportunmes for interested participants

to discuss personal/professronal goals not covered else-
where (_jOb opportunities, life style, etc.). (fl)

—Ask participants to develop a plan and set some personal
godls for professional evelopment. (f2)

—Share information on, ACA certification, rccerufrcatron
and other training opportunities. (f3)

.—1Invite a-recognized expert to discuss staff burnout (or the

midseason slump) and have participants list three concrete

. ‘'ways to eliminate or decrcasc thls phenomena m thcrr _

individual camps. (f4) :
—Discuss and/or present theories and research. results rcgard-"
ing factors facilitating and lnhlbmng staffjob performance
-"and morale. (f5) .

-Methods of Assessment or Demonstratlon of Core'
~ Competency

E

de Y

Aruitoxt provided by Eic: . N

1. Have a small (maxrmum 4-5 persons with facilitator) group:

* ‘critique two or three prevrously prepared *‘staffing pro-

grams’’ which vary in quality. .

2. Have each participant present (in wrmng) a staffrng pro-

gram which outlines the following, and is consistent

~ with their previously articulated philosophy, goals, and

camp program for a minimum of two different staff posi-
tions and which complies with ACA Standards as applicable:

Task analysis and job descriptions; .

Recruitment plan including application form and inter-
view schedulé. with ‘‘ldeal”’ level responses and ém-
ployment contract; .

Siaff support plan rncludrng plersonncl policies, and staff

« training and supervision 'outline and performancc
appraisal syslcm

l
- ]
. 1
!
!
'
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" Resourées Available through AC'A Publications (ACA Publications Code)

:

Ball Armand BA. and Ball, Beverly H. "Basic Camp Managemenl ACA
* 1979, «((M 36) Chapters4,9, 10, and 11.

Bradford, Leland P. Ma/ung Meetings Work, Umvcrsrlv Assoc., 1976,
“MTO06) ' -

“Camp Counsclors’ (Science Rcsgarch Associates Occupational Brref NO.

- 283 1979 (Folder-4 pages) (LT 14) ‘ R

(‘amp Staff Job Deseriptions: ACA, (CM 04) *
“‘Camp Director: lnlervuw Guidelines.”’ Tip 10, A(A (CM 32) :
Camp Job Packet. ACA, 1978. (CM 29)

. “*Camp Staff Applicant: Interview Guidelinegs,”” Tip 9. ACA (CMJI) )
- ‘Careers inCamping. ACA, Revised, 1979. (LT-09) .. - ‘

Conklin, Robert. H()w To Get People T() l)() Thrngs (.onlgmporary Books
1979. (PDO1)
“Equal Opportunity chulalr()ns Al'l'ccnng Cmploymcnl Pracuccs in
. Camps.” Tip 8. ACA. (M 30) - :
Fallon. Debbic; and Robb, Gary., Cwnp Nurse Projcu REACH, ACA.
1979. (HS 11) s

Franklin, J. L. A Manuul For Con(e)q<s Training. Umvcrsuy Assoc.,
1977, (MT07) *

Friedsan, Drew. Happiness.Is A Good Counselor. I973 (lT 15) Guide to a
CIT Prograni. ACA, 1974, (LT 13)

Hammett; Catherine. A (amp Drreuor Trams His Own Smff ACA 1962..
(CM 03) .

Harlwrg, Marie D.; and Mycrs Bcllye B. Campmg Leddership: Cmmselmg

|: and Prograsnmming. C. V. Mosby Co., 1976. (LT 30), .

Ledlie, John. Carnp Counselor’s Manual. Revised, 1969. (LT 03)

Maler, Norman R. F.. Appraisal Inlerxlew University Assoc., 1976. (MT02)

Mitchell, Viola. (et-al) Camp Counseling. W . B. Saunders, 1977. (LT 23)

Robb, - Gary. Food Services Supervisor. Pro;ccl REACH. ACA 1979.
(CM 38)

*Robb, Gary. Carmp- Mumlemmce Supervisor. Pro;cr.l REACH ACA, l979

(CDI11)
Robb, Gary. Camp Secretary. Pro;cct REACH. ACA, 1979, (CM 39)

--Robertson, Jason. How To Win In A Job Interview. Prentice Hall, l978

(MT 09) i \

"Rodney, Lynn S and Ford Phyllis M. Camp Admrmslralron Wylre 1971

(CM O

. Schindier- Raln‘man Eva; and Lippitt, Ronald. Takmg YourMeellngs Oul of

. the Doldrum¥. University Assoc., 1977, (MT 08)

Smith, Maury. Practical Guide to Value Clarification. Doubleday, l973
MT10) .

Vinton, Dennis; and Farley, E Irlabclh Camp Program Plannlng and Leader-
ship, Pr()]u.,l REACH, 1979, ACA (LT26)

erkrnson, Robert E. Camps, Thur Planning and Management.
Mosby, 1981, (CM 07)

C. V.

- Audio-Visual .

Yellow Summer, Color movie available from Media Services, lowa State
Univ,, Ames, lA——Dcpu.ls put-downs by parcnls and teachers on a child’s
sclf—cslccm '

Other Resources. -

Budde, James. Méasuring Performance in. Human Service Systems; Plan-
ning, Organization, and Control. New York: AMACOM, 1979.

Chenery, Mary Facth. ‘‘Effects of Summer Camp on Child Dcvclopmcm
and Contribution of Counselors to Those Effects.” Publication in
Journal of Leisure Research. vol. 13: no.3, 1981.

Cribbin, James, J. Effective Managerial Leadership. Ncw York: Amcncnn
Manageinent Assouuuon 1972..

and McCalion, Earl. Planning, Conducting, and Evalua
ting Workshopc San Dicgo: Lcarnrng Resources Corpornuon

Decgan, Arthur, Coaching: A Management Skill Jor Improving Indlwduul
Performance. Reading, MA: Addison-Wesley Publishing Co., 1979.

Doty, Richard S. The Character Dimension of Ci arnping. New York: Associ-
ation Press, 1960.

Hershey, Paul; and Blanchard, Kcnnclh H. Management of Orgamza(lonal
Behavior; Utilizing Hurman Resources. San Diego: University Associates.

. Hersh, Alan. J. "Morale Patterns In The Leadership of Organized Children’s

Camps.”" Master’ s Thesis, The Pennsylvania State University, 1972,
Mager, Robert F.; and Pipc, Peter. “Analyzinag Performance Problems, Or

You Really Oughta Wanna."’ Belmont, CA; Fearon Publishers, 1970.
Myers, Judrlh L. "The Assocralron Between Leadership (omponcms of
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E . lhc Rc‘< ¢ cm C amp hpcrlcncc and Camper Dcvclopmcm in Sclf Cpnccpt
“Interpcrs pal Affect and Environmental Amludc "* Doctoral Dlsscrtanon
Thc Pénn ylvama Slalg University, 1978. o

vr‘.-‘ . . .

" Barber, (.yrll ‘YHow To Work th Peoplc*' May/]unc, 1980 vol. 12; no.

. . Anlclcﬂn ACA's Camping Mnglzlne
B.rll Bc»crly H Ak the: nghl Qumu)n *' Jan. 1980, Vol. 52, No. 2, p 10.
Buttner, flcdnbr ,“Survcy lndlcates Camp Sdlarlcﬁ ” Mdy 1979. vol 51
no. 6 p. 10. :
) Chenery, Mary Fz\cdr “lnlroducnon To Slaff Training,"
. $3:n0.5p. 7. ‘
<~ Clemer, William (:"'Bc S frc §landdrds and Roles Affect Salary Ad-
ministration."’ March,- 1977, ol. 49: no: 4, p. 29,
- Gurndke,, Russell, ”Suu.c“ful Pre-Camp Training Instills Confldcncc,
Helps Monvathorkmg Team.’’ April, 1977. vol. 40: no..5, p, 14.
_Henderson, Karla. *“Counselor Training-—For Skills or 'Amludqs " Apnl
1981, vol. 53: no, 5. p. 25.
Howarth, Hilary, “()rlcmauon Foreign (.ounsclors," May, 1981, vol. 53:

Apnl» l98| vol.”

~© no,6.p.6.
Kelly, Mark. ‘Monvanqu/(’rmcum "Jnnuary, 1976. vol. 48: no. 3. fy. 36.
Lishner, R. N. ““Recruiting A Qunhﬁed Nurse,'" May, 0. vol. 53%n0. 6.
p. 10, '

’
Newman, Robert. “‘Good Stuff Handbook Should Resylt From Director
and Staff Cooperation.’’ April, 1977, vol. 49: no. 5. p. 13.

_ Preston, Nancy. "lndnvndunlmng Staff Trmmng ** February, 1979. vol. 51:
- no. 3. p. 22, oA
Ross, Robin, **Staff Dcvclopmcnl Aids Rccrurtmcnt and Retention.’ April,

1981. vol, $3: no. 5.p. 8.° ’
Scherer, Barabra; and Hcchnnbergcr Dan.
Training.'’ June, 1978 vol. 50: no. 7. p. 9.
Servedio, William. **Prospective Counsclors Rank Camp Pnormcs v April,

1981, vol. $3: no. S, p. 12,
Shellenberger, Don. "Strong Stuff: The Key: Ingrcdlcnt ' April, 1977. vol
49; no. 5..p. 6. : '
Silverstone, Robert, **If Only My Counselors Were More Mmurc
I977 vol. 49: no. 5. p. 9-
Slattery, Dorothy. *'Staffing.”* Feb, 1979, VoI S1:no. 3 p. 10,
Tener, Morton. *‘Director’s. Support Key To C 1. T Success, '’ Apnl 1977.
vol, 49: no, §. g S
‘Wheelan, Susan’ A.; and Silberman, Mclvm L, '“Developing Asscrnve
(Not Agressive) Counselors,’*March, 1981, ‘volL $3: no. 4. p, 43. o
Woods, Ann.; and Stine, James C. 'Evalumron In Staff. Training."’ Muy
. 1981, vol, 53: no. 6. p. 14.

April,

'Burr Bob ¢ Wlldcrncss Camping! Are Your |.eaders Qualtﬁcd”" March/

“Counsclors As Parcnls '* Jan. /h-b
o Counsclor Staff Tr

- Hayden, Dan. ‘Pastorlng To Ycur Ca p Staff ** Nov. /Dcc , 1978. “vol. 9:

. no.6.p. 12, !

Hook, Phrl o Rcsolvmg Staff Conflicts.”’ Nov./Dec., l978 vol. 13 no. 6.
p. 7.

‘Is'SocnaI Security Best-For Your Camp Employccs * Janunry, I978 vol.
10:n0. tp. 17, - . N

‘*LeadershipzsMore Than Conipctcncc in Wlldcrncss Skills.”* Nov./Dec.,
1976. vol. ?no 6.p. 8. .

‘'Day Cnmp Counsclor-In- .

s . . - <

Anlcles in Journnl of Chrh(lan ( amplng .

‘Apr., 1978. vol. 10: no,2.p. 20, - .;

“3.p.9 : .
Bonsbourgh Richard. “*Sorry No Job, Bccomc An Interp.”’ July/Apg., -

1981, vol» l‘! no.4.p.7.
Byrd Linda. “‘How To Fight Summcr Slaff (_umpmg Blues.”’ JuIy/Aug .

1980. vol. lZno4plO . ¢
“Camp Dlrcclor s Voices” For Summcr §ldff Rcddmg * Jan /l"cb 1980
“vol,12:n0.1.p. 4 ’

1978. vol. 10} no. 1. p. 18

mg" March/Aprll 1977. vol. 9: no. 2. p. 15, .
Cowan, Rebecca. alues of Camping."’ July/Aug l98| voI 13 no. 4.
p.19. .

**Motivation Giving and Getting The' Most From Your antcnnnce Staff ",
May/June, 1978..vol. 10: do. 3. p. 12.

Moncrief, Monty. ‘‘Counselor Training Notebook.'" March/April, 1979.
vol. t1: no. 2. p 14.

Nelson, Nancy. **Staff Food Scrvtcc Property.”” Jan. /Fcb I980. yol. 12:
no. 1. p. 17. oL -

Pearson, Johin. ‘‘Recruit, Traln and Love aThosc Volumcc:s * Jan/Fqb b

- 1979.vol. 11: no. 2. p, 23, .

Snidér, Padl. ** Investmcm in Lcadcrshlp Dcvclopmem.« Nov./Dec., 1977.
vol.9: no.6. p. 14 ,

*To BcACnmpCounscIor ' Nov./Dec!, 1977, vol 9:no. 6.p. 19

Tjoelker, Pctcr “How To lee A Wranglcr Jan /Fcb 1979 vol.

no; 1 p.22. * ot )
Troup, Dick.’ “Traln Your Onc week. Volumccr Counselors,'’ March/
Apnl 1979, voI 113 no. 2, p. 20. o . RN
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R o V‘Un_»it8' ‘Interpretihg the ValuQefof‘Camp IR

Rationale = Sy

Itis nccessary for the internal and ex(ern@Lpubllcs to be
aware of the values of orgamzed camplng paren(s referring
"agents, and campers as camping'’s “consumers’’ should have
an accurate perception of the services offered; staff should
know the ultimate outcomes of their employee responsrbrlrtles.
and the public-at-large should have knowledge of the benefits
-of camps to their constituents as well as their far- reachmg
advaniages to local geographic areas and socre(y

N Basic Core Competency

Camp directors should know the values of orgamzed camp-
ing and be able 1o interpret them to: prospecuve parents,
campers, staff, and the non-camp communlly utilizing vaned
‘respurces and mc(hods ' -

a5
- -
! ’

Areae to be COVered to Reach Core Competency

a. 'Values of the organized camping experrence to campers and

to society. - :
b. Benefifs of camps to empioyees and the local community
- andregion.
c. Public relations and promouon pnncrples, e

d. Publlc relations techniques and resources. *

‘
- . 1

: urricurum GUIDE . L , ,

Suggested Learning Activities

—Aftera research presentation on the yalidated outcomes of
the.camp experience for campers, discuss the promotion of
camping. (al)

—Have the group brainstorm a list ‘of values of a. camper s
experience which could be promoted. (a2)

—After & short presentation of the difference between direct
benefits of camping to clientele and the broader societa’
benefits, discuss and list the societal benefits of organizec
camping. (bl)

—Debate the issue ‘‘Is organized camping a social institu-,
tion?’’ or *‘The effect on the cessation of organized camping
on American socwly * (b2)

—Have a presentation of the ecnomic impact 'of camping

followed by an extrapolation to the participants’ own camp
communities and camps. (b3)'

—Invite an advertising/marketing specialist to share some
principles and techniques of public relations. (cl)

—Ask parficipants to each bring a copy of their public relations

- material for display during the course. Then review and
critique according to principles of publnc relations aod
interprétation. (c2)

—In a brainstorming sessjon, identify aII the pubhc which can
be reached by a camp promotional program, the rationale
for reaching apch listed public, and the “message” they

+should receive. c3)

0
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—Rcvnew and discuss the ACA Camp Director Codc of Lthlcs
in tegards to camp promotion. (¢4) :

—Have participants brainstorm for. a list of different media/
resources.to help them tell the camp story. (d1)

—Invite Several participants to be on a panel to discuss their
P.R. mcthods and techmques (d2)

—Select various P.R. items and approaches from-one or more
‘camps. Ask participants 10 crmque the matcnal and P.R.
approach (d3)

Methods of Assessment or Demonslrauon of Core
Competency

1. In small groups which include a facilitator, parumpants
should present a values .of camping ihterpretation/promo-
tion plan for their camps which is-directed to both external
~and internal publics and which incorporates. principles of
mterpretanon promonon and*profcssnonal ethics.

or

2 Havc ‘participants critique orally of .in wrmng their prescm
“camp promonon/publlc relanons program accordmg {
Ilstcd criteria.

i

or =
"3 1In small groups assisted by a facnlnalor crmquc prepared
interpretative/promotion plans which vary in quality and
breadth of intended. public. Critique- according to good
. principles of public relations and interpretations. Then have -
-cach person (in writing) list how he/she would changc his/
her own promotional plan. - :
Avnllnhle lhmugh ACA Publicnliom (ACA Publications C ode) '
]
Au.rcdlmnsn Ann()unu.mcnl ACA.(PROY) |
_ _Ball, Armand and Ball, Beverly H I}um (ump Vunug('m('nl A(A 1979.
© (UM 36)
(crnfu.a\c of" Participation: h)r Any A(A Training Parnupanl
1978. (PR SO) .
" Becal of Aceredited Camp Insignia. ACA (PR 14)
Desk - wall Plaq\u—-—pcrsonalucd plaque for ACA Aceredited ¢ amps, ACA.
(PR 3})
Intepreting Camp To Parents, A(A (PH 16)
Rodney, Lypn S.; and Ford, Phylhs M. Camp fl(lmlmwulmn Wylu.,
170 (CMO1) —
Wilkinson, Robert k. ‘Camps, Ther P/unmng un(l Muanagement.
« . Mosby, 1981, (CMOT)
Repra-proofs of Aceredited Camp Insignia A( A. (PR 43)
Staff Recruitment Pos!cr, ACA, (PR 56)

ACA,

v

o . Audio-Visuals from ACA

Allcn Q(cw..——Radno Spot—*‘Chodgsing A Summcr Camp.” (PR 06) e

Bridges, Llayd. Radio Spot. (5) (PR 46) ’

C ampbcll (ilen, Radio Spot (4), promoting the value of camping. A(A
(PRO7).

van Dyke, Dick.Radio Spot, (3) ‘‘Every Kid Needs Camp.”” (PR 09) -

Winters, Johnathan, TV/Motion Picture Spot. (PR'45)

This‘ Is Camping. Sound Movie, 1972, .

- Other Resources St

How .To Use the Media. National .
Arlington, VA NRPA .

‘Improve Your Pubilic Relations. National wcrcanon and Park Assocmnon
Arhn‘glon VA, NRPA . S

o Publitity Handbook, A Guide For Publicity Chairmen. Consumer Relations,
The Sperry and Hu(chmcon Co., 3003 E.- l\cmpcr Rd., Cincinnati, OH,
1965. \ ~ .

Rccuauon and Park - Association,

-

Arlfcltx in ACA's (‘nmpiné Mngnline' . -

v urlclgh Hl" Sponsors Umquc Fund Drw;." Scpl /0ct. 1977 vol. 49'
d.4p. 13, -
Difkhaus. Steven, “(amp Prqmotlon, Scpl /Qct, I976 vol. 49. no,l. p 19,
Jewser, Dwight, *‘The Promotional Aspect of - (amp Markcnng ' May
. 1978, vol. 50: no. 6.p. 17. .
Levine, Frank. :*Two Billion Dollarlnduﬁlry," May l978 vol, 50:no. 4. |
Shoppcr, Moisy. "|n1crprcnng Camp To Parents.”” March 1980 vol. 52‘
‘no. 4. p. 21, .
Stolz. Alan.“A(‘A Public Rclanons " Sept,/Qct. l976 vol. 49 no.i.p. »19

Arliclﬂ in Journal of C hrislltm (,nmping

Bloom, Petgr. “*Count The Ways You Can /\dvcrllsch" May/Junc.‘l978

vol., 10:no. 3, p. 13,
Doddndgc, Ben, “Inventory TImL (Camper Hpu.muons )."" Nov. /DL(..., . .
1979, vol. 11: no. 6.p. 12, *

Herg's How To Take (;ood Pholographs.” May/Junc, 1978. vol. IO no,

1, p. 14,

" Newsietters Thal Pack a Wall()p."Man.h/Apnl 1978, vol. 10; no. 2. p. I

Prcdlcnhcnskl Vie. *Quality Brm.hurcs On, A Slim Budgc(%" July/Aug.,
1978. Vol. 10: no. 4. p. 4.

Predtechenski, Vie. *“Tell Your Story nghl Right’*
% no, 3. p. 13,

- Saxon, Bob “Calendar An Effective Tool." ,Scm r0et,, 1980 vol, l2 no.

Sp.14,
“Signs Sct the Mood.' Sept,/70ct,, 1978 vol. 10: no. 5 p. 21, .
“Writing For The Journal.’* May/June, 1978, vol..10: no, 3. p. 28.

N © Unit9 Evaluation

Ralionale

In order to set goals which are realizable; to utilize human
and non-human resources, materials, mcthods and tcchmques
which are the most conducive to the attainment of camping’s
goals and objectives; to provide accurate content for promo-
tional programs, to procure information for makmg adequate
decisions rcgardmg all aspects of camp operation; and to con-
tribute to'the knowledge base of. organized camping as a pro-
fession: it is important that camps havc a sound evaluation
program.

Basic Core Cdmpelency

Camp directors should be able to desngn a continuous and
comprchcnswc evaluauon program for their camps.

o \ ' % R

3

Areas to be Covered to Reach Core Competency -

‘

. The purpose of evaluation. -

a v
_b. The principles and components of an evaluation program.

c. Tools and techniques for evaluation and the plan for ad-
ministration of the evaluation.

d.. The analysis of results. :

¢. Utilization and commumcahon of cvaluauon results.

Suggested Learning Activilies

—Invite a camp director who has a comprchcnswe evaluation
program to describé it and the benefits it prowdes for hls/
her camp. (al) :

—Discuss the relationship of evaluation to the “total camp
operation and program. (a2) .

—Invite an experienced cvaluator to describe thc basic prmr
ciples and components of evaluauon and relate these to
orgamzcd camping. (bl) B
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Aruitoxt provided by Eic:

\

—Dmusc the legal and ethical elcments of evaluation and
assessment, (b2)
~-1dentify and apply the bam pnnuplcs and steps of an
cvaluation program to an actual camp operation: (b3) ..
—Ask participants to-prepare a packct of their cvaluanon
_ Ene(hods/formq for :dlsplay or dnsmbunon and critique.
Lt Cl) -
—Invite a knowledgcable person ‘10 prccem a session on
-available assessment methods and/or tools in varied arcas
" of program outcomes and opcrauonal processes. (c2)
~Have small groups develop an assessment method for dif-
ferent aspects of the camp opcrauon and a plan for ittobe
.. - carried out. (c3) : '
. ——Ask participants 1o list mdnvndually the most lmportam
factors which effect evaluation in the camp setting and

Camps. ACA Revised September, 1978. ACA (CS01) .
Wilkinson, Robert E. Camps, Their Planning and -Managemen:. C..V,
‘Mosby, 1981. (C MO
Witt, Ted. Toward Excellence In (‘hunh Camping. Discipleship: 1974,

THCHAR)

(-)lhet Resources

Buddc Jamu F. Meusuring . I'L-r_f()rmanu- in Ilumun Seruw S'V\lwns
Planming, Organization, and Control. New York: AMACOM; 1979, -

" ‘Doty, Richard S. The Character Dimension of C ainpng. Nw York: AssOCi-

ation Press, 1960, (outof print)

" Johnson, John M. Domng Field Revearch. New York free Prus 1975.

Rossi, Peter H.: Freeman, Howard E.: and anhl} "Qrm,s ‘R, Evaluation!
A Svstematie »Ipprowh Beverly Hllls CA. Saget ubluanons 1979,

" van der Smissen, Betty, Assessing: Outdoor Program Effectivgness.—Pro-

share and discuss with the fotal group a plan for thcnr '

camp’s evaluation program. (d}) ) .

—Review two or three analyses of the same data from a’ camp

or camp-like evaluation process. (d2). .
—Present an expericntial sessiofi on the -basic data analysns
procedures including descriptive and inferential statistics. (el). -
- —Assign groups the task of examihing the same ¢valuation
.results and producing a “‘communication plan™ for dif-
. ferent publics with specific designated outcomes for the
Lommumcauon Using their fellow participants as their
*public’’, *‘test’’ the non-disclosed outcomes. at the cnd of
‘each prcsemanon (e2)
—Present a short overview .on the rclauonshlp between evalu-
~ ation and Lhangc at the beglnmng of the scsslon on evalu-
ation.’ (e3) : '
- —Ask two br three ex| cncmcd camp directors 1o share their
“views on affecting ¢ ang,c in-camp and the rolc of ¢valua-’
non (L4) L .

=

Methods of Assessment or Demons(ration of Coreu **Maine Study Publishes Second Economis Report.

Competency«- o R
.-In" small groups. observed by a facnlnator crmquc and,
compare three comprehensive camp ¢valuation plans which,

.include -assessment tools and tcchmques data col[ccung :

K m«.thods analysm outlmc etc. N
or -
. Havc cach parucnpam prepare a comprehensive evaluation
plan for his/her camp either: durmg the coursc,pr as a
homework amgnmem .o ' v .

&

I(empues Avullnhle lhmuuh ACA Puhlhnllom (A( A Puhllcnlinm ( od(-)

Arnnotated Buhlmgmphy of Films, ﬁhdcs and Filmstrips Rclalcd Y (ammng.
ACA, 1979 (RBO9) -

Ball, Armand and Beverly H. Basic Camp Muanagemeni. ACA, 1979, (CM 36) , M

Bibliography -bf Research in Camping, Innronmcn(al Education, .md
) Interpretation Services. ACA, 1982, (RB0Y)
Caripp Standards Wirh In/cr/m-lummr For 7h¢- Accreduation df ()rx:umwd

1

i

ceedings Of Svmpm/um On Evatuation. HPER Series. University Plark,
PA.*College of Health, Physical Education and Recreation, The Pcnnsyl'
vania State University, 1980,

Wcm Carol H, Evaluaiion Reséarch: M( thods For Assessing I’rogrum
l:j]cun‘cmh Englewood Cliffs, ‘N.J. Prenticé-Hall, 1972

Articles in ACA’s (nmping Mngnzlne

Bachert, Russell, Jr. *‘Attitude Change.** Mnrch 1980. vol. 52: no. 4. p. 39, .

"Born, Ted, J,; Wicters, Nelson E,: and Clark, Edward T., Jr. “Camper’s
Environmental Awarcness, Related DerC!ly To Staff Eﬂ'orl " Fcbruary.
1980. Vol. 52: no, 3. p. 24, :

Chenery, Mary Facth, **Psychological and Situdtional Variables inThe Sum-

" mer Camp Setting.'* Sept./Oct:, 1980. vol. $3: no. 1. p. 24.

Hammcrman Wnlham “Rcscarch Column.” Sept./Oct., 1979. vol, St no.
1. p. 28, !

Hammerman, William. “Bcncﬁls ‘of Resident Outdoor Education Pro-_
grams.'* February, 1980, vol, 52; no, 3. p. 22.

Hammcrman, William. *'Rescarch/Evaluation ‘Of Your-Camp. Progrnm
*March, 1981, vol, $3: 00,4, p, 48, ~

" Jones, John. “‘Status of Churcht Camping;' Study Prowdcs Data On Slaﬂ'
“and Program,*’ March, 1980. vol, 52: no. 4, p. 13. -

" Scpl./Ocl,, 1979,
vol. SI:no. 1. ps3l. " - - .

On. The Ball Column., “Enrollmcm Patterns,”’

«no.l.p. 4. . ’

Pick. Dianc, ‘ ‘icH'ComcplfScp; /0ct., 1979, vol, $1: no.’l. p, 28,

Woods ,Ann Stone; and Stone, - Jamcs. “Fvnluallon Conscious.)” May,
|9Rl ol 53 ng, 6.p. 14, .

i - - *

" Articles i Journal of (.hthlinn (. nmplng

Sept./Oct., 1979, vol, 51
. -

" Doddridge, Ben, “InVcnloryTlmc ** Nov. /DcL., 1979, vol, II no. 6, p. 12.

“Fawver, Gary. ““Demand Re- Pvaluanon " Scpl /()Ll 1980 vol, 12: no. 5.
p. 20, -

(nugc, Chuck. “*“What A (‘amp Dircctor Does When It All Fullﬁ Apart.’’

March/April, 1979, vol, 11:no. 3. p. 7, .

Mayse, Thomas. **The Benefits of Follow-up'’ Sept.7Oct.,

s.p. 18,

ongricf, Momy ““Heading ’lowards Quahly” Lvnlu.nc Your (nmp.

July/Augist, 1978, vol, 10: no. 4.°p. 13,

**Quality Vs Quantity.”* Jan./Feb., 1976. vol 8:no. I.p. 9.

Pa

1977. vol, 9 no.

3 | | | Umt 10 Health and Safety .

-' Ra(ioﬁ’x‘ale v

t-ach year the regulations and
camp. health and safety practice

Standards for acceptable
s become.more complex.

What may be an acceptable procedure one year may be medi- .

cally or Iegally outdated the next. Camp management requires
‘directors ' competent - in management of camp health and
safctysupporl systems,

Q
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Basic Core Competency

Camp directors should be able to analyzc and dcvclop a
comprehensive camp health and safety system which is con-
slstcm/supporuvc of the camp phllosophy. goals, and objec-"
tives. - -




. -

' Areas to be Covered to Reach Core Compelency : Resourees Available through ACA Publications (ACA Publications code)

At 'lhc Lomp]ctlon of the Health Schch Managcnal Work- /\Ludcnt Report Form, Anu.m.m (.lmpmg A\\mmlum Mdrhn\\vllt, IN
shop, cach participant should be able to analyze the Director’s (FMO1) -
role in cstablivhing and supervising the health services and  Avd. Margaret b.; and Graceann Fhike, Guide' o (ump Nursing. ACA,

1978, (HS 06)
satcty procedures in his/her camp. Spccmc ObjCLKIVCS for thc e . .
i PN A MG 97
partlupant should |m|udc‘ B\(l: \/‘\;g;aqd B, and lluc.rls H. Ilu\/( (um/z Iumu, Hl(nl ACA, 1978, -
“Bérper, Jeun H, I’mgrum Actvifies For Camips. Iiurbml 2nd bd. I‘)ﬁ9
a. Knowlcdge of the varying physical and cmouonal hcalth (PA 09) : o .

needs of campers and staff, : Boys Health Fxammation l‘nrm ACA (FMOT) -

b. Knowledge of, and ability to |dcnmy (l) rcsoxlucs for Camp Health Record Card. ACA, (M 02) o
securing appropriate federal, state, and local laws, and of = Camp Health Record Fornr, ACAL (EM0Y) L '
(2) ACA Standards relaied to hcalth scrvucs . Camp Sandurds With Integpretations Far the Accreditation of ()rgunu,w/ -

-¢. Ability to identify/formulate obj ecuvcs for an on- om Campy. ACA, 1978, (CS01)
Lomprychcnslvc hci)llllh program. ) going Casey, Mary 1., R.N: The Nurse and Ilu' Health Program AT Camp, A( A,

1978, (HS I())
Fi‘ KnOWICdgc of various systems and ability to analyze thoqc Falion, Debbic; and Robb, (:.nrv The Camp Nurse, I’mjcct REAC H.

systems in terms of the Lomprchcnswcncss of thc hnalth ACA.(HS 11)-

program provided. C Farley, Fluzabeth M. and - Vion, I)uml\ Al (ump Ih'ullh and Suhlr
- Abnlny to identify/formulate ob;cmvcs for a comprchcn- © Practices: Project REACH. 1979, ACA (1 T27)

) sive salcty program. F 'lrlv.y Flizabeth M. and Vinton. Dennis A, Anowing the umpcr\ Prn]ul o
f. Knowledge of various systems and abllny to analyze those REACH. 1979 ACA (1 1 25) o -

qys[cmg |n terms of Lomprchcn“\/cnc\g of thc \afcty/ Chrls Health Fxanunation Form, AC /\ (FM06) . -

prevention program, ) Hamesley. Mary Fou, RN, Handhook Far Camp Nurses and (Illu'r(ump

’ Health Workers. ACA, 1978, (HS 04)
. . ) © Heallp Fxamination Form for Children, Youth, Adulis. A( A (FM ()R)
Suggesled Learning Aclivilles : : - Health Record Fog. ACA (HS 08)
. “Health Record 1 og 2, ACA (HS 09) o
—Have participants (a) list the most 0bV|°U5 Phyﬁl(-al and  godney, Eynn 8.3 and Ford, thlln M. (um b Adminsiration. thc. 1971

mental needs of the camp community and (b) |dcnt|fy the’ (CMOoN, N
physical artd mental necds thc camp. program 1s and isn't  Wilkinson, Robert b, (um/)\ Thewr Plannng unrl Huuu;: ment. ( V Mmh).

gcarcd to meet.'(al) o Co (CMOT) S -
—Discuss the relationship between the phymal/cmononal _ - ‘ __—

needs of the caimp LOmmumty and thc Lamp health ser- ‘ L ; Audio-Visuak

vices. (a2) i . . The Seven Minude | esson Amenican Foundation Jor. the Blind, e NY.,
—Brainstorm for a list of federal, state, and local regulations -, g7y 2 min, 16 mm, color. $10.00 rental. o

of which a director should be aware, (b1) Demonstiates the proper techniques most unmmml\ lnsulw.d n «utmg
s+—Discuss the ACA Siandards related to hcalth service. Are ava aghted guidé.

they too much, l()() little? Should anything clsc be required Hands 1 or the Handicgpped. 23 min., 16 mm wlnr tnternational Rehabilr-

of the health service in an accredited camp? (b2) taton Bilm Rc\lw hbr.lrv N) Wul A0 S, NV 10018, $25.00 .
—Ask someonc to provide a legislative update on laws rclalcd -rental.®

1o food service management, {b3) Demonstrates a numhv.r of devices uud hy a.person . with Cerebral
~—Invite a camp nurs¢/doctor o share his/her Lamp s hcalth "“:';"“ {1 g the Disabled Person. 12 min., 1mm., color, Inter.

Gvinie ang ne the abled Pe : .l '
v g . (e
service objectives and system for providing service. (¢1) Rehah 1 1im Reviels | ibrary, $25.00 renta).* .

~—Design a hcalth program (objective and systcm) for a Lamp < Basie introduction to moving and lifting dmhlu] pu.rmns Alw mdlldc\

or have each person discuss his/her health service, (¢2) . how to copean aconfined space and raising a person who has fallen,
"“"'"V"c a parent, camper, counselor, director, and adm‘"“‘ AL dm Ahout People. tadiana Dept. of Mental Health, 16mm, )
trator to present a panel dmumon on what is needed ina Deswribes types ol Bpilepsy and problems of persons with ¢ pulcpw

-camp health service plan, (¢3) = .
—Ask each participarit to describe the pros and com of various
types of health systems at camp, (d1) : : S Oiher Resources
—Provide the participants the option of parnupaung“m a hngh j\ o
Cainipy Healile unrl Safest. Boy Scous of Ameryen.
:%k au':;"y /;ftcrw;lrd\ ('!“Lu“hth% lm{:luaé'on; gmdc Chitddren dnd Youih Carnp Safety Aci. Senate Report, Nos. 20, 1975,
ines, and prcedures for safety in high risk and other camp ¢y, pi0 M. B, *Pre. I’Iunnum(nmpl nurgcmvlrmcdurcs ‘Smm/zlgwu ¥

* Ajways cheek Jocal chapters to see what Tilms they have avimlable.

programs. (C]) - Muariagement.
—Have cach participant prepare a brle statement for discus-  powney, Johin A.. M.D.: and Nicls, 1. 10w, M.D. The Child With Div
sion on his/her safcty program ObJCCHVCS (e2) abling Illm'n, Principles of Rehabitation, P!nl.tdclphm W. B. Saundery’
‘—Ask three-four paruupams representative of various types Co,, 1974 Y] -
“of camp’s to share their safety program ObJCC(IVCG/Gyﬁtcm Flammabie um[ Combusihle 1. lqlll(/\ National Fire Protection /\s\m.iall()n
(f1) 1974, )

Kujawa, Charles, Fduor. Nbtonal )M( ‘A (am/ung Slandur(l\ New York

—Present a short program on what a total nsk management
prog 8 YMCA., 1979,

system mtght mdUdc (12) Lwenses For Juvende Camps. New Hampshire Water Supply and Pollution
—Invite a safety engineer, fire marshall cu .. to present a Control Commissioh.
_program on ‘'Planning’ A Comprehensive Safety System  nunonut Standards For Scont Camps. Boy Scouts of America, N. Y,
for Camps."" {f3) . “North Carolina Dept. of tnsurance. An HNlustrated Handbook of the Handi-
—RCVICW ACA Standardﬁ Wthh refate to safcty (M) : capped Sceenon of the N.C. State Building Code, 4973, -
Sufery Wise. Garl Scouts of U S A NY

on o or Sue Selection and Development. Unucd Press Chureh. I‘)M
Methods of Asseqsment or Demonstratl n of Core Swall- Heet Guide: A Handbaok of Accitlent Control. National Safcty

Competency : : Counuil, 1971,
Standard First Awd and Personal Sufeiv. American Nulmnal Red Cross.

Methods of asscssment for all managerial topics such as Daubléday and Co., N.Y. 1979,

this one are covered in the trainer guide used for ACA
Mnm\gcrmls. . , .
EMC - ‘ _ . 3‘4
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Jownt ( ummulu .on Fuod- l't,utpmenl Standards.
wklet Niumbers 1:21, 1415,
t'u \/ul Stuly \/ulul(‘ wid Rt'Lll/tll(('ll\

Standardy
Sarintation Foupdation, 1968

Youth € qogr Safens aned e (,/,],
HEW Pabhy Hm!lh Su\lu“l‘)
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Nation_al

Artictn in A(‘A s Camping Magazine

- Banks, Mary Fllen. "'Documentanon. "Jum. |981 vol, $1rpo. ‘l p.12.
*_ Benneit, Befty. *Safety lmt with Rider. lducatu)n " Fehruary 1981. vol.
“3no. Yp, 14 :
Chofim, M. B> Camp Fmergencies. "May, 1976. vol. 48:.no. 7. p ‘9,
Chappelow, Trnu/. NG amp 5ecunty " Sept Oct,,-1977, vol 59 no. L. p.
13 .
“Dangerous R.tdmn(m From Merunry Vapor Lights,”
no.6.p 7.
*Hcadlttclnfcstah(m Hotline Availahle.” Junc, 1981, vol. $3: no. 7, p. 10.

May, 1978 wvol. 50;

Hickman, ‘vlcrtdnlh "Inwst on Immuntmtnon ""May, 1980: vnl 52 no, 6.

p 12

"How To Avmd the lich.” Sepl f()tl

Lisclla, Frank:Hourk, Vernon. “Youlh Camp Proposed (mtdcllnes Ana-
lyred " Sept. - Oct., 1975, vol. 48: no. 1, p. 13.

1 iseffa, Frank, and Johmon, Wilma, May, 1980. vol. 52 no, 6 p. 32,

1ashner, Chns, **Camp Nurse. '’ May, 1980. vol. 52: no, 6 p. 10:

Mcans, Fhizabeth. 'Guidehnes {pr (amp Hcalth (are ' May, 1980, vol 52;
no.6.p 29

Miller, Ruy- " The Unprepared: Pnme angets of Hypolhermm " Apr||
1980. vol. §2- no. % p. 22 Lo

1977, vol, $0: no. 1. P23 !

[3

* Slcps o Follow in Case of Fatal Atudem or Hness. ™ Junc 1981, .vol, 53 -

no.7.p. 1.
chlworlh S.nmuel “Unexpecud I amper’s Death Pl.uu l)urdcn on Dtrcc~
for.” June, 1981, vol. §3: no 7.p.10.

Artlcles tn Journnl of Christian Camping

“~Caster, l)lck' How 1o Choose ("unp Insurance.’ Nov./Dee,, 1980, vol, 12:

no. 6. p. 28,

Castor, Richard. **Bouncing into Trouhle
1979. vol. I'1: no, 6.p: 28,

“Cold Water Best for Burns,” Jan. flch 1978 vol 10:n0. 1. p. L,

Cowan, Rebecea, “Rnki Do We Need ll"" Nov./Dee., 1980, vol. 12' no, 6.

Your rr'unpo‘linc " Nov./Dec.,

p. 6.
"Dillard. Larry. * (amper I D.. Aids [ollow up." May/June 1981, vol, 13;
no. 3. p. 6. - - :
“Exccutive l)lreuor Temﬁcs on (amp Bill."* Muy/.lune 1978, vol. 10:.
no. 3. p. 25.

LFirst Ald for thdcrncss Mcdu:mc 'July/Aug 1977. vol. 9: no, 4, p. 16,
Hooker, Junc. “Fatigue: [ncmy Of (;ood Health, May/Junc, 1981, vol. I3:
no. }. p. 18,

*Jarssesn, Karen. ‘Immunmizations; Key to Good Health.: Mny/June 1981,

vol. 13; no. 3. p. 20.
Nclson, Nnmy “Secret lnvaders in Your Kmhen
- 10:no0.4.p, 17,
**New HEW Manual.*” Jnn./l'eb l978 vol, IO no. L,p. |,
Shahor, Stcphanic, "Thirst is a Wnrmng Sign.'* May/Junc, 1981 vol. 13:

July/Aug 1978 vol,

Oto, Jeannc. " Camp llincsses.”’ May, 1980, vol, 52 no. 6, p. 31, no. 1.p. 2l.
e Rotman, Charles. 'Nmifymg Campers of Death.”” May, 1980, vol. $2: no.." Short, Alison. **Volcanocs Call For Plnn z" Sept /Oct 1980. vol. 12:
6.p. 3. - no.S.p. 18, : ‘
Schmidt, Ernest, “*Think Safcty in (_‘nmp Cnnoemg. Aprll. 1980. vol. 52:  Shown, Clarcnce. **Safety in a Rldmg Progrnm al Your Camp." Mny/June.
no 5. p. 7. - 1976 vol, 8: no, J.p. 16,
. . ) V ‘ . o ‘ . v
Unit 11 Food Service |
: Rationale ' " milk reimbursement, etc., to share the law and procedures,

Food sefvice management can help make or break even the

most en)oyable camp operation. With increased food costs,

trends in eating habils, and nced for diets to complement the
" daily camp routine, it is essential that camp directors be com-

petent in management of the camp 's food service'system.

anic Core Competency ' o .

(amp dnrcctors should be able to analyze % devetop a
camp's food setvice system which is consistent and supportive
of the camp phllosophy goals, and objectives.

" Areas to be Cov'ered to Reach Core Competency

a. Knowlcdge of basic nutrmonal needs and food values.
b, Knowledge of and ability to identify (1) resources for secur-
-ing appropriate federal, state, and local laws, and of (2)
ACA Standards related to food service.
Ability to identify various groups’ food service methods and
] techniques, including purchasing, selection, and control.
d. Knowledge of various types of food service equipment and

Ke

facilitics, and ability to analyze the applicability of these to:

his/her camp.
e. Ability to analyze the relationship of food/food service to
the total camp program and operation.

Suggeqted Learning Activities

—Invite Ercglstcrcd dleucmn in to dlSCUSS nutritional needs
and food values in terms of various camp menus. (al)

—Ask participants to prepare a week's menu plan for his/her’

camper audience. Add to this a purchasing plan (where and
how the food will be purchased/stored). (a2)
—-Atk a state reprcscntatlve for governmental commodities/

EMC

vRricviem Guiney

for getting into these relmbursement programs, (bl)
—Reivew all ACA Standards related to food service.

Discuss what Standards are missing or inadequate. (b2)
—Tour a camp or athet institution’s food service. (c1)
~—Observe and discuss the food service methods/techniques

at the institute and discuss its effect on tle institute pro-

‘gram. (c2)

—Ask partncnpants to describe their plan and procedures to

- maintain or improve the overall quality of the food service

at camp. (c3)

- —Tour a camp kitchen and invite the director to drscuss his

food service operation. dn
—Invite a restaurant equipment dealer in for an update on
cquipment innovations and maintenance. (d2)

—Have participants share their food service system and-

discuss its relation to their program. (el)
—lnvue directors from various types of camps to present a

" ‘Short program on their food service §ystem and its effect on-

the total camp experience. (e2)

Methods of Assessment or Demonstration of Core

Competency

Methods of assessmen
thlg onc are covered in thc.tram
gerials.

11 managerlal topics such as
u ed for ACA Mana-

Resvurces Avallable in ACA's Publibhtlons (AC A Publications code)

Angicr, Bradford. Wlldemest (‘ookerv Stackpole, 1963, €0 08)

Ball, Armand B. ‘and Beverly H. Basic Camp Mammelbe/m ACA, 1979 '

(CM 36)
Camp Standards with Inlerpmaltom Jor Ilu» Aurcdtla&'oﬁ“iv Organized
Camps. ACA, Reviséd September, 1978, (CS01)
Bunnclle, Hasse; and Sarvis, Shirley, Coaking for Camp and Trall Sicrra
Club 1972, (CO 1)
)
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Bunnelle, Hasse. Food For Kdapsackers. Sierra Club, 1971 (BK 05)
How 10 Cook for Church Camps and Retreats. Augsburg, 1976, (CO 12)
"Holm, Don. The Old Fas'hmoned Dutch Oven ( (mkhonk Caxton,, 197()
(CO0%)
Knoll._Annic Powell. Food Service Management. M&.(;mw Hl“ Publishers,
198 (M)
Mahoney, Russ. Trailside Cooking. Stackpole, 1976, (C () 14)
Moyer. Anne. Better Food For Public Places. Rodale Press, 1977, (CO i)
Rodney, Ltynn, S; and Ford Phylhs M Camp Administration. Wylie, 1971
(Mo
Thomas, Dian, Raughmg It an Wnrncr 1976, (CO 12)
Thomas, Dian, Roughing It Easy 2. Wnrncr 1978, (CO13)
Van Lear, Denise. The Best About Backpacking, Sierra Club, 1974, (BK 04)
Sussman, Vic, The VegelananA/lemauw Rodalc Press, 1978.(CO l7)
Wilkinson, Robert E. Cainps, Thewr Planmng and \Immx(m(nl C. V. Mosby,
1981 (CM07) .

Other Resources

LI 1

American Home Economics Association. Handbook of Food Preparation.
Wash, D.C., Revised, 1975.

Bolhwis, John [..; Wolff, Rogcr K.. and the I;duor\ of NIF1, The Financial’
Ingredtent tn I-aod Service., 1976, 120 South Riverside Plaza, (hlcngo
11. 60606,

Children’s Foundation Food Rights Handhm)k Revised;
Conngcticut Ave,, N.W., Washington, D.C. 20036. .

Fay, Clifford. T., Jr.; Rhoads, Richard C.; and Rascnblatt, Robert. L.,
Managena/ Au‘ounlmg Jor the Hm'plla/uv Service Indusiries, Wm, C
Brown, Co,, Dubuque, A, Second Edition. 1976,

Flanagan, Thelma. School Food Purchasing Guide. Rcscnuh Bullctin #7,

_ American &hool Food Service Assov,, 4101 F, IhfT, Denver, Colorado
80222

Fowler, S. F.: and West, B, B. Food for Fifty, John Wil
New York, N.Y. 10016, Fifth Edition; 1971,

fowa State Umiversity. Department of [nstitution Manggement. &lamlardlwd
- Quantity Recipe File For Quality and Cast C: onm)/ lowa Slmc Unwcrsny
Press Ames, [A, 30010, 1971,

Kotschevar, Lendal H,; and Terreli, MaPgaret E.
Layout and Equipment. John Wiley & Sons,, N.Y.) Edition,

Kotschevar, Lendal H, Management by Menu. Nati Institute For the

Foodservice Industry. 120 S, Riverside Plaza, Chicago, 11 60606, 1975,

Kotschevar, Lendal H. Quantity Food Production, National Resmurnm

Assoc,, Ed, Mat. Cir. Suite 2600, | IBM Plaza, (hncngo . 60611,
Third Fdition, 1975,

L undbcrg, Donald E 2
in Hoiels R?tlauranrr and Clubs, Wm. C.

12/1974. IOZB

ind Sons, lnc .

ood Service Planning:

and Armmong James P, The Managemenl of People
Brown Co,, Dubuque, IA,

“Thomas, Dian.

National Institute for the Food Scrvice Industry. Applicd Foodservice Sami-
tarion, National Institute For The Foodservice I'nduslry. 120 N. Riverside
Plasa, Chicago, 11. 60606, 1974.

Smith, Fvelyn B and Crusisu, Vera Co 4 Handbook on Quantuy Food
Muanagement. Burgess, Publishing. Co. 426 South Sixth Si., Minncapolis,
MN $8415. Second Bd,, 1970, °

Freadwell, Lawn D, Quantuy Recpes. Cornell University, ‘Mailing-Rm,
Building Seven, Research Park, 1thica, NY 14850, 1973, - -

Atticles in Camping Magazine

no. S paid.
Boling. William C. “Summcrlood
May, 1977 vol.49: no, 6. p. 9
Cramer, Craig. *‘Wholc Food£A Fresh' Mproath to Camp Mcnls
1980. vol, 52: no. 4. p. 36,

- Ii()ylu Hoyd “How to Conduct a B:m}plmtl*l-cca‘” April, 1976; vol. 48:

ogrnmw-H()w Your Camp Can Join.'b'

Mnrch

 Kimanykika, Shiritcik: and ohnc Donna, “ch(lng Nutrition ln(n Kids at

Camp." January, 1981, v¢l. $3: no. 2. p. 29,

*“Eating On the Trail.** January, 1981, vol. 53: no, 2, p. 15,

Zidell, Joel. ' Food Service Magagement. March, 1978, vol. 80: no. 4. p. 14,
- Artictes in Journat of Christian Camping

Food Service Ideas. March/Aprl., 1976, vol, 8: no. 2: p, 17"
Food Service kdcas, May/ Junc, 1976. vol, 8: no. 3, p. 19.
¢ Food Scrvice kdeas. Nov,#Dec,, 1976, vol. 8: no. 6. p. 19,

Gates, **More Than Mcrc Ennng"'Muy/Junc 1979. vol. 11:no, 3. p. 1S,

~Kerstetter, Bob. “*Cashing in on U.S. Surplus Foods," Muuh/Apr 1980, -
vol, 12: no. 4, @ 6.

,Kcrslcqcr Nancy. **Getting Started in Knchcn Planning.'' July/Aug., 1980.
vol. 12: no. 4, p. 16,

Nelson; Nancy. ‘‘How to Train Your Kllchcn Staff,: March/Apr.. 1980, vol.

12: n6. 2, p. 30.

Nclson NunLy “Staff Food Service Properly.” Jun ll‘ch.t 1980, vol, 12;

no. l.p. 17,
" Nelsun, Nancy. “Bnkmg New Food for ()Id Scrvuc ' March/Apr., 1981,
vol. 13: no. 2. p. M.
Nelson, Napcy. “*Secret Invadcrs n Your ‘Kluhcn Tuly- Aug., l97ﬂ.,ml. 10;
no. 4. p. 17 .
Nelson, Nanvy, ‘Stop Thmc lcflovcrs Jun,/Fcb..'l979. vol, 11. no. 1,
p. 16.

Riker, Silvia, “*Recipes for Governmeni Surplus Food.' Nov. Dec,, 1978..
vol, 10 no. 6. p. 29, )

“'Sources and Resourees, 'July"’Aug 1980, vol. 12: no. 4. p. 16,

Winslow, Robert, ‘A l)nunr L.ooks di Nutrition,'* May/Junc, 1979, vol ;-

Third Edition, 1974. 4 , no. . p. 19. » ’
o ot ! Yourkowski, Jean, WhuL Do Your (‘nmpc’rs Eat.'" May/Junc, 1978, vol..
3 10: no. 3. p. 20, : o
“ L] 1 * * )
. .Unit 12 Business and Finance

3

Rallonnle

Camp is big business. 1t is estimated (hcrc are approxnma!cly
9,000-10,000 camps in the United States. The camps gencrate
over two billion dollars annually in economic acuvuy Efficient
camp operation réquires directors competent in management
of business and financial affairs of the camp.

Basic Core Compelency

- Camp directors should bc able to analyze and develop busi-
" ness and financial systems consistent/supportive of the camp
phllosophy goals, and objectives.

Areas to be Covered to Reach Core Competency

‘At the complctlon of the Business Management Managerial

workshop, each participant shauld be able to analyze the

. director’s role in establishing and supervising the business
opcratlon in his/her camp. Specific objectives include:

. -
0

a. Knowlcdgc of and ability to identify (1) resources for secur-
ing appropriate federal, state and local laws and of (2) ACA
Standards relating to camp business mapagement.

b. Knowledge of business management systems, including

.. fiscal operations.

¢. Knowledge of office management, rccord keeping and re-.
porting procedures, 2

d. Ability 1o identify various types of (Mncrshlp and finangial
arrangements.

e. Knowledge of varigus types of insurance coverage available -
to camps and ability to identify professional resources.

f. Ablllty to establish a system. for the camp's business
operation.

Suggested Learnlﬁg Activitles

—Have participants prepare a list of all federal, state, and
local officials which have an impact on (hclr camping
program. (al)

—Review ACA Standards related to business management.

ERIC 6
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Should “any other Standards be required on business'
management? (a2) :

—Invite a pangl of camp difectors and/or camp business
staff (bookkeeper, secretary, etc.) to discuss their business
systems and office management practices. (bl)

—Ask participants to prepare a flow chart of their business
management systems (purchasing, budgctmg, pcrconnel
records, etcs), (b2) '

—Hold a demonstration of the new mini compyters and a
discussion of how4hey:are being usted in some camps. (c1)
—Have participants complete a pre-test on business pracuccs

for camp, Use the test as the basis for a discussion. (c2) '

—Invite a lawyer or panelof private or agency camp dcrcctorc
to discuss patterns of ownership and camp financing. (c.g.
profit versus non-profit, etc.) (d1) .

~Invite a knowledgeable insurance broker: to.discuss various
tvpes of insurance coverage |m|udmg self-insurance. (el)

—Ask participants to share thcnr types of msuﬂmcc coverage
and its pros and cons. (¢€2)

v —Discuss the problem of liability and the need for a

N Lomprchcnslvc financial risk management plan.(ed)

—QGiive parucspams a case study in ‘which.they are to design
acamp’s business operation system. (f1)

- Ask parucnpantq to come prepared to discuss thé relation-
ship.of the business managcmcm system to ‘the total camp
opcranon/program ) . o .

Methods of Assessment or Demonstration of Core
Competency
Methods of assessment for all thanagcrial topics such-as

“this one. are covered in- the tramcr guide used for ACA
Managerials.

Rcmur'cé! Ailllﬁhit through ACA’s Publicatinns (ACA publlcl!lt;hs cade)

Amenican Camping Assagiation Tips:

Tip #1: *Small Businesy Admmnlmuon Stands by chdy to Help."”
(M 20)
CDip a2 LS. Coast Cuard Reuulmmm/()pcmlor 1 wcmmg,'_‘ (M Zl)
" Tip #Y *Medel for an Affirmative Action Policy.'' (M 22)
I;p #4 "'Check List of Ttems to be' Included 10 a Camp l.casc Agreement.’’
(M 2Y) .

Tip 4% "FICAZFUTA Tax on Meals and Room. "' (CM 24)

, p #71- *Guidehines For Application OF F cUcml Minimum_ Wage,''

TCM2D
Lip #4- VI ual Opportunity chulmmm M 30)

Ball, Armand B and Beverly H. IJum' Camp Management, ACA,
(M V6)

Camp Standards with Interpretations for the Acerediation Of Organtzeéd
Campy ACA. Revised, 1978 (CS01)

Herron, Douglas B, 1977 Murkeiing Management For .Sm‘wl .Srrw«'r Agen
ey Asson of mecuumnl YMCA Directors. (MT02)

Robb; Gary. The Camp Secretary. Pm)m REAC H 1979, chlngl(m KY

M)

Rodney, 1 ynn 8., and Ford, Phylha' M. Camp Al/m/m\/ralmn John Wiley
and Son . 1971, New York (CMo1n

Witkinson, Robert & Camps  Their I’I‘nmng and Muanagemeni C. v
Maoshy Co , 1981 St Foun (CM07)

1979,

Other Resnurces

. SARMA™ Assoctatiom -of Records Managers and Administrators, Inc,
’ 4200 Somersel Dr., Suite 219, Prame Village, KS 66208
Brasvmback, ¢ M, Lawyer, K ; and Kelly, P. C..How To Organize and
Operdte  SNprigll I!uwn'u Efth Edinon, Prcnmc Hall Englewood Chils,
SN 9T -
Camp Rustness and ¢ ammssary Operations Buv Seouts of America
Camp Tradiiz Posi Managers Guide Boy Scouts of Ameriua,

Goodman, Sam. R Financtal Manager's Manual and Guide, Englcwood‘

Cliffs, N-J Prentice Hall, 1973,
Gross, Malvern, '), Jr. Financial and Accouniing Guide for Nonprnf//
()rxam,.almm Sccond Edition, N.Y. John Wilcy & Sons, 1974,

- Nickerson, Clarence B.

v ‘(}u_ldc 1ssued in l‘)a()«

“Levine, Frank. ‘"Reduce Camp Property Tnxcs." March, 1979, vol 51:no, -

Hempstead, New York, kJY 11550

Modern Office Procedures. The Magazine of. Management - Information
Processing and Work Fnvitonment. 612 Superior Ave., W, Cliveland,
OH. 44111 .

Accounting  Handboosk  For N«)nam'(‘uunlunl,v.
Boston, Cahners, 1975, . 7

United Way of Amenca, Systems, PlifnninpRllocations Div, Accounting
and Financial Reporiing. Alexandna, y;s,ﬁmd Way of America, New

.

Arﬂclrs ln ACA'Ss ('nmpinu Magazine

Caden, Curtis, "'Risk Mnnugcmcnl»Ihmrnncc.”

Mm 1978, vol, 80 no, 6
- pois, .
“Car Lcasing Plan.'" Sepi, /OL ., 1976, v0l. 49:n0. 1. . 27, .

“Cost uf(ampmu&uwcy arch, 1981, vol. $3: oo, 4. p. 19,

"Ellis, Jan, “Camping Qutlook Good, Suys 1:U. Economists,”” Mnrch 1980.

. vol. 52: no. 4, p. 49.

Eustie, Warren, “‘Legal Access Hclp; Lessen Dircctor’s Wornca. Jnnunry,
1977. vol, 49;.no. 2. p. 10.

4,p. 10,
Poulter, (:Icnn,"Slnmngn(nmp."March 1978. vol, 30: na: .21,
Report Studies Economic lmpuu of Mainc's Orgnnned Camping, Februnry
1977, vol. 49:n0. 3, p. 7.
Rolfe, Stephanic. '‘Computers in Cnmp Management.'” March, 1979, vo). 31!
no, 4, p. 12, '
Stolz, Alan, “*Cost of Camping.” March,:1976, vol, 48: no. 4. p. I7
Washburn, Frank. **Sound Budgeting: Kcy to Successful Camp Operation,”’
March, 1980, vol. 52; no.d p.9. '

Amclu in Joumll of cndm-n Cnmplnu

Angelo, *‘Camps nnd Interns Hclmng Each Olhcr A Nov /Dcc.. 1978, vol. -
10! no. 6. p. 19.

" Discards nnd(ompulcu."Mny/Junc 1980, vol, 12: no. 3, p. 20.

“Do | Need a Permit 1o Eat My Lunch.”” Jan, /¥cB., 1978, vol, 10: no. 1, p. 4

Doddridge, Ben, ““Adaplion of Business Tools by Christian Camps.'” May/
June, 1977.vol. 9. no. ). p.l V.

I)()ddndgc Ben. “Changing Society Needs l;iw Horizons,'' Sept./Oct,,
1980.vol 12’ no. 5. n. 9.

Drucker, Peter. *How to Develop a Growth Slrnlcgy ** Jan, /Fcb.. 1980,
vol 2:mo.2.p 1S

“Contw o Commeraal. Supphers.'' March “ApT 1979, vol. |1 no. 2, p.
14
Frembling, Robeft. **How Not to Look a Goft Horse in the M
Oct, 1977.vol. 9:n0 8 p. 14, ° .

Gliick, ' When Are Deposits Not Deposts.** Sept./Octa 1980. vol 12: no. §.
p. Yy ]

Haslam, Uarry “Balanong a 'No (;ms' Budget.” Nov./Dec., 1978, vgl. l(‘)i }
no 6 p 10 ' Lt e

“How to Purchase for Your Camp.'* Jan./Fch., 1978, vol, 10: no, |, p. 38,

A %m /

s Social Secunty Best for Your Camp E mpluyccs " Jan./Feb,, 1974, vol,

10:n0 1. p 17 . ;
Johnson, Sam. 'Fuiure Seermn Ilnv Camps.'’ Jan./Feh,, I9ﬂ| vol. IJ:
no 1 p. 24
Kranmng, llub HConcernimg Tasation in Califormia,** Jan./Feb., 1980, vol
12 om0 Vp W '
*No Muncy -Starting a Camp n Indonesta Without Resources in Sight.'*
JulyéAug., 1978 vol 10:n0. 4. p. 7,
“Organizing Maintenance Records. " Mnrch/Am 1979, vol, 112 no, 2, p. 26,
Pearson, Jobn 'Going Year.round —Some Thmgs to Consider." Sept./
Ot 1979 vol 11 no S p. M.

~ Perkins, Roger. "'Fffective Fund Rumng Mcthods; July/Aug., 1981. vol, 13:

no 4.p ¥4,

Perkins, Roger. " The Job of Fund Raising.”” May/Junc, 1981, vol, 13: no.
Tp W4

Ricker, George ""Computer Improves Camp’ Business.” July//\ug’l‘ml '
vol 1V no 4. p 42

“Should C amps Pay Propesty Taxes. " Mﬂim‘) vol. ll: no, 3. p. $.

Stump, June 'When I)o Yon Need o (omulmm '* Jan./Fcb., 98! vol,
13 no 1 p 24

“Toward the Development of a Practical Appronch for a Solution of the '
Pricing Dilemma."" Jan./Feb., 1978. vol, 10: no. L. p. 19,

, "What Suppliers and Purcﬁmmg Agenis Say About Competitjve Buying.”

Jan /Feh., 1980 vol. 12: no. 1p. 39,

IRM " Information and’ Records, M““““"‘""“ fnc. 250 F""O""'A“" “'Why Camps Add Parrallel Industrics.’” July/Anigust, 1978, vol. 10: no. 4,
SR : _p.R ,
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Rationdle a f SR

The sne(s) and fagilities of a camp dre. thc physical basc for
the carrying-out of a-particular camp philosophy and goals.
The capitol outlay for thc physical base represents the largest
-single share-of a camp's assests' “and its most slgnlflcant

financial llabllnty .Successful short and long range operation
. of a camp requires directors competent {n management and
’ development of site(s).and facilities. )

Basic Core Competency . S

Camp-dircctors should be able to analyze and develop a
comprehensive plan for site(s) and facilitics management con-
sistent/supportive of the camp philosophy, goals, and
ob_)eenvcs e

Areas to be Covered lo Reach Core Compelency

) _Rohb Gary, Thie Carnp Mainienance Supervisor. Project REAC H 1979,

At the complenon of thc Site and Facility Managenal Work-
shop, each participant should be able to analyze the director's
"role in developing and supervising tHie campsite and facilitics.
“Specific objecuves |nclude »

réhge development.
b. Knowledge.of the lnterdepcndencc of all llvmg and non-
living resources, identifying man’s rcsponsnbllny for them.
¢. Knowledge of
site, facility, and equipment.
d. Knowledge of an ability to identify (1) rcsourc@r
appropriate federal, state, and local laws an
ards relmcd to management of the camp's site(s) and
5.
e Ablllty to ndcnufy resources for maintenance, profcwonal
site devclopmcnt and facility lmprovcmcnt.

-Suggested Learning Activities o ‘

~Invite a developer to present a short program on pr|nc1plcs
of site plannlng (al)

—Ask pdruupnnn to bring a copy of thctr long range plnn o
the institute for display. (a2)

~—Have the group brainstorm for-a list of criteria for cvalu-

ating a long-range plan. (al)

~Invité¢ a- landqcapc archmct/ouldoor cducmor to present a
brief program, (bl) :

—|nvite several pnrucnpants to be on a panel-to discuss differ-
ent arcas of preventive maintenance, (cl) .

~Take a hike around the institute site, ask parllupantq 1o
make a list of preventive mmntcnancc they would practice
forthat site, (c2) -

~Review any laws (federal, .state, locnl) and ACA Standnrdq”

appropriate to site plannlng/long range development. (d1) |
~—Have the group brainstorm for a list of development
resources for maintenance, and profcsslonnl site and facility
improvement, (cl)

s

v

Methods pf Assessment or Demonstration-of Core
Compelency :

‘ Methods of aescssmcnt for all mnnngcrml loplcs such as
this ong¢ are covered in the trainer guide used for ACA
» Managerials,

ERIC

o ‘- Umt 13 Slte and Facllmes

- Ball, Aml.lnd 8. and Bcvv.rly H.

.a. Knowledge of the prmc:ples of site ﬂ/nning and long-
'Vm.m lolm Woud Heal. Rodale Press, 1978 (€ I)()l()
e pnnc:plcs of preventive maintenance of

secur-
2) ACA -

-~

‘Resources Avnllnble through ACA Publlupllon\ (/\( ‘A Pabli¢ ullun\( ‘ode)

Anderson, Bruce, eLal. Solar Age Catalog, (hc\hucllonks 1977 (CD ()1) ~

Basic Camp ‘llunum'rm'nl ACA, 1979,

- {CM36) -

Camp .S/umlurrls with In/«'rpr«'/unom /or ihe ‘lunllllulmn of ()rgumeml-
Canpy, ACA: Revised, Sv.t)l.. 1978, (CSO0Ny . ,

“Cheek List of Items 1o be Included in C amp 1 case Agru.mv.m When Con-
salting an Attorney.” ACA, 1980, Tip #4' (M 21) .

Conservanion of the Campsite, ACA, 1960. (C1) 02)°

Eccli, Bugene, Low-Cost Energy- Ij/u 1enl .Sh(’llur /ur the OW ner uml Hlu/d('r.
Rodalc Press, 1977.(CDO6) - :

Gay, Lairy (editor). The ((’nu;l«’lu Iiuu,( 0/' Insulating. 'slcphcn Green
Press, 1980, (CD 12y

Hayward, Charles H. The Complete Ilund\'nmn; Drake l’uhhshcm, l97(\.

(CD09) : R Q ot
Maxria, ldwurdW.\‘uluz I:‘nurgv Il(mk, Rodnlc Presy, 1979,
- (CDOY)

Proudman, Robert 0. Trail Illu./(hrm uml Muintenunt e, Appul.nhmn Moun-

tain.Club, 1979 (CD-13) -

ACA (CD 1)

Rodney, 1yan S and Ford, l’hyllls M. (ump Adnmmlralum N.Y.,
(CMO1) .

Ross, Carol and Bob. Mm/('rn antd Classie W (m(l/mrmng Stoves, Overlook
Press, 1978, (CD 10)

Sue Selection and De wlu/mu'nl United Church Press, 196’5 (¢’D OI) )

Stoner, Carol Hupping. "(mmlhw to the i7mh ful/«‘l. Rodale Press, 1977,
(CDAs)- -

1971.

Witkinson, Robert |, (¢ um/n. I hiur I’/umum: aned ‘llunu):wm'nl . V. Mmhy,
1981, (CM07)

Yepsen. Robert B, Jr. Ih'rg for the ') var, Orchard, and Woodlor, Rodale
Press, 1976, (CD (34) S ) o
: Audio-Visunl :
Cammng and Recregiton Tacilities for the Hundcapped. Contact: Audios
Visual Department, Indiani Umw:rsny. nlonmmgmn IN. 474()1 Rental:
Telephone: (1233172101, .
e Plannure Procesy” Shide tape Todd Schinidt dind Awn S(,Hkr\ land.. - .
L g DBOW Nmth S ,(luc,uul O 44110 Telephuone. (216) 696 676
CumprHopeless  Fhe Warst Camypin the Country, Slulc fupe. Todd Schimdt
.m(l/\\\nu.llu A(l(lu\\ se¢ .Il)mv. . .
()Iher Resources A~
Amencan Institite-of Architeets, lm'rxv Conservation in Ihu/(lmg Design.
Washinglon, .., 1974,
C'onover, Hcrhcrl S. Grounds Mainie mmu' Handbiook. M ﬂiru‘w:lllll. Inc.,
1988, -
Girl Scouts of USA, I'/unmng Workbook Sor € um/n 1l q:m'r/ Facitites,,
1978, . : Lo
Gold, Scymmir; M. Recreation I’/unnm;: and I)ou;:n ML( aw lill. Ine, 1980,
Long Range Planming Guide, Campfire, Inc. 1981, ;
. Marsh, W. M. Environnienial Analysis, MeGraw- Hill, l978
‘N.R.P.A. Park Practice .Sa'm's National Récreation and Park. Assoc.,
Arthington, Va,
Olo Governor’s Committee on Employment of the Handicapped, Aumr
Sor All 1977, v
Rocrs, W, k. I’ru}mm Faciliies: Planming /uer'ds Girl Scouts of Amcru.n.
N.Y. 1975

‘Articlesin ACA’s Camping Mnmulne )
Boyer, Bruce. '(hnsldcr Federal | abor ngrmns for Improving (nmp
_kacibties.* March, 1980, vol. 52 no. 4, p. 1)
¢ hrulofer Loody, “*Camg Conservation.”' Feb ,
Doucette, ahd Levine, **
1979, vol, 51: no. 6. p. 15. .
Elliott, Jerry. "lnlcrprcllchrcnds “* May, 1979, val. $1: n0. 6. p. 28 ' L
Ellis, Jan. "“Gasoline Crisis," Sept./Oct,. 1979, vol. 2, po. 1. p. 6. '
Ensign. John. **Hanover Campgrs nmld Solar Heater.™ Sept. 70t
yol. 2: no. |, p. 38.
3

1979. vol. §t: no, 3. 2 10.
thtion Rmc Scmng for Organized ¢ nmps ' May

l979.

b

o

'
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. lnhccd Patricia.

. Mundt, Gerald. **Choosing an Architect."” Sept./Oct..,

i

- O

“EAC Pmdmc\ Ncw Propery Tax Nhnual " Sept.Oct,

1978, vol. 1
no. b p? ) T
Harnson, Art. “Sular Heal "' Sept. (xt., I‘)?R \()I Stena. L b, 38, ¢

Imxland Donald. “Camping | cadership: ™ Sept.-Oct., 1979, vol. §2: no, . |
‘no

Kaunffman, Robcn “The English (mlc "Fch., 1977, vol. 49; rio. 3, p. 1.

Kauttinan, Roberl " DC Canoang Regulations ™ June, 19777 vol, 49: no.
H p \

Knapp, C Infford “**Values That Makc Bcucr (ampmg.'.’ March, I978 Vel
50:n0.4p. 8 B

L.esgh, Cindy. * Advcmurc'Plnygmund " Mny. 1977 vol, 49; nQ 6. p,6.

L ewis and (arlsnn “Camp Maintenance Influences Progrdm Scpl /()u
1976. vol. 49: no, 1, p. 1§

**Redesigming Mulnplc (amp lnulmcs o Aprll
“vol. Sl:no. S p 17,

Markcl William. **Camp Pool Mmmcnnnu: ' Jnn.. |979 vol. 51! no, 2.
p. 12, ‘

Masburn;, Wilhiam*‘Solar Fnergy." Sept."Oct,,

|970.

1979Nol, $2: no. 1. p. 9.

po1s

Murray, John. ‘'Effective Mmmcnnmc Energy Savings."’ March, 1981

o vol 33 no.4.p. IS,

Pick. Dane. **Recipe for a Vacant Lot.’

‘Powers, Walter. "Plunmng Aided by Sludy Modcls.
~no. 1.p. 9. ‘

Snlomon Jullan H.. Book Review, ‘'Program Facilities, Plnnmng (or
Needs,* Jnn , 1977. vol, 49: no. 2.p. 42,

Slezak, Ed. *Some Planning Hints for fhc Waterfront
~1977.vol. 49: no. 3. p. 13,

Smith, Richard, *"Camp Forestry,’* March, 1978. vol. 50 no. 4. p. 26,

" Stevenson, Jack, *'The Maintenance Man chn Many Dnﬂcrcm Hats.’
March, 1976, vol. 48: no. 8. p. 31,

Stott; Charles. Plnnmng and Devclopment.
p

Stott, Charles. Planning nnd Development. June, I977 vol 49: no, 7. p. |7

Webb, Kenneth. “'A Modern Camp for the Ncw Generaiion,”* Feb. '|979
“vol $1.no, 1 p. 16. :

.

* April, 1978, vol. 50: no, 5. p. 12.
Sept./Oxt,

_?irccjor." }'cb..

Mnuh 1977. vol. 49: no. 4

Articles in Journal nf Christian (nmplng - ‘ o

A DIY Solar Heating System.”’ Nov /Dec,, 1978, vol. 10; no, 4, p. J()
~"A Workshop's Basi¢ tools.'* July/August, 1979, vol. 11: no. 4, p. 13,

Ashmun John. "Stop Fueling Around"' Mnrch//\pr

) “Brighl Red Chuckwagon Tolﬁ Kld'i to (ampmc.
" 12:n0. 4, p. I8, :
. Campbell, Leondrd, “Housckccpmg in (nmp\. ' Jan, /Fcb'. 1977. vol, 9

' K¥r<lcl(cr Bob,

1976, V()L 49 no. |.

‘*Maintenance Tips from the Readers,’

vol, 49

1978. vol. 10: no, 2.’
.19,
July/Aug.. I980 vol

no, 1. p. 22

Campbell, Leonard, ** Nlu: Hoon Cnuh the: ch. Murch//\pr.. I98L vol, ~
11:no. 4 p. 12, :

“Camping's Pu'fcrrcd Mnmlcn.mu: [‘qulpmcnl. : July/Augusl. 1979. vol
Il:no.4.p, 12,

“Five Buuldmg Allcrnanvcs' July/Aug., 1979 vol., ll no.4.p. 15.

“How to (et ‘iupnhcrs 1o Work on Thcnr Side.'" Mar. £Apr,, 1980, vol 12:

no,2,p-2,°

> Johnson; Carl, * Dmgn Proum for Suc Plunmng-ldm Unllmucd Scpl N

.Oct,, 1976, vol. 8:n0. 5. p. 11,
“'Pest Control. “A Safe Appronnh ’July/Aug. 1980, vol,
12; no. 4, p. 22. .
Laurnitzen, Monte. "You Can chlly Manngc Your Mmmcnnncc Work.'
- July/Aug., 1980, vol, 12: no.-41.p, 18,
**‘Maintenance Tips from the chdcrs."]uly//&g., 1978, vol. 10; no. 4, p, 28.
/0¢t., 1978, vol, lO: no.»S.
p. 12,
Muchcll J. Patrick, *'Site Plnnmng, Key 10 Land Slcwnrdshnp ** Mar./
, 1981, vol. 13:no, 2. p, 42.-
"Orgnmnns Maintenance Rccords"' Mauh//\pr.. 1979. voI i; no, 2, p. -
-26, )
Pearson, John, ""Going Year Round—-Somc Thmgs to Consider." Scpl /
Oct.. 1979, vol. l1: no. §. p. 34, '
Plunk, Robert, **Fire! Fire! Fire!"" May/June, 1976, vol. 8: no. 3. p.7.

" Priest, Louise, ‘‘How Safe Is Your Camp Wnlcrfrom . Mny/Junc 1976.

- vol, 8;no. ). p. 4,

Ruediger, Dean. "Buymg mergcncy Powcr."July/Aug. 1979, vol, lI no:

4. p. 20,

Saxton, Bob, "'Do l Need a Pcnml to Eat My Lunch.”* Jan./Feb.,
vol, 1lino. 1, p. 4, . :

**Site Plnnmng-—Two(nsc Studies, July//\ugusl |979 vol 11:no. 4.p. 5.

**Solar Encrgy, a Vmbl: Alternative for Camps.”’ Scpl /Ocl‘, 1978, vol IO
no.4.p. 17,

“Solar Heat a Sizzling Success.’’ July/Aug.,. 1977 vol. 9: no. 4I p.4

*Steel Tube, Nylon, Building (.ul Costs, Endurances.’’ July//\ug.. 1980,
vol. 12: no, 4. p, 20, . .

1979,
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. | - "Appendix A -
o o _ - 4 & v S L
Name I . ' : "Age . - ?).lll-' . :
. . . s - N . N ] )
. Type of Camp _ . . Number of Years as Camp Dirgutor / \gj SRR, §
g . o N Y - . . . R Ve ] ”'
. Amount of Fdacanon . : - : What other y:nrvlmmnln«,lli O Yoirbelong fa? .
v oL B . . ' .
e o Aré vou vertified m wamping by day other pigdm/zatisin? W
: . ; ’ . | '
Please | nt ' : T _ : & e - s
] ; ; . .
CAMP DIRECTOR TRAININ(3Sl'R\‘PI'\'fSEI.}‘ ASSESSMENT . ..

~ Below 15 a listing of 13 competencies identified as part of the roie of a camp this traming:, B) Amotthy of wanitig SOl necded: Complete all of Part ) mr\

- director. For cach competengy, please indicate’ how you would rate yourself 1o training; and dll of Phrt 1 after this traiing Use the svale of I(ﬁ\,
in.relation 10; A) Your p(ésr\-gl ability at performing the compeieney; B) The 10 high, arding the number besi describing vour rosponse in cich gategory \
amount of traning vou need in'this arca; and Part [1: A) The effectivencess of . o . T ’

- . v . .
RN , i PARTI PART | PARTII PART Il
OMPETE ‘ A B | C, oo
. COMPETENCY . Amount of Effectiveness of Amount of
( Your Present Ability ‘Troining Needed . this Training - ’I'n’llnlng Still Needed
: ) . Low Highjlow . High{ Low High [ Low High
)} Identify the characteristics and needs of gge 123486 7H9 IMI 21456789101 2V45hTHGIO[1 2149678914
- population your camp serves . ) T . . i o
2. Abghty 10 deal with the needs of special v I(‘! T4 S 67T89 N1 2348678912148 78910033374867.89 10
¢ populations in 4 camp situation . . » . ’
73 Assest your strength and weakness as adireciorin |1 234 5 6 TR 9 10]1 2314 S 67891011 234 56 TR9I10[1 234 86789 0
refation 10 your awn philosophy and the philo- ) ) , . ‘ '
sophy of ather pessonsan the camping profes- © o
s1on, community and camp . ) E R . . ) .
Walcand defend yom philosophy and objectives, |12 3 4 S 6 78 9 10[1.2.3 4 .6 TR0 22V 4 967K DIl 2 34 56789010
S Devign a camp program appropoaie for persons |12 34 5 6 78 9 1011 23 4 S 6T RY GO 2 V496789101 2V4S67R9 10
10 he served, the camp’s ph'lm‘nphv, goals, and L : : N
abjectives, and the.environment to be unhzed : ) ‘
6 Design the orgamizational structures consistent 1 231386789 10[12V4S67TRYI[12V4 67 K901 F1va 9678910
with the camp's plulosophy, ohgectives, and - g ] o
. program . : . . o . . 0
17 Revrut, trmin, and supervise stalf to implement 1238 S67289 01214 ¢6789 1M1 2148789123486 7R89I10
- thecamp program . [ . - \
'R Develop a plan for interpreting the values of a F214S6TROINI2)386789 10 CHTROI[I 2V 86 7RG IO o
camp (o prospective campers and parenis of pros. oo ) . Y . b
pective campets, ubhzing sclected resources —
F methods. . ) . 3 o )
: o e ¢ P rnt | At me it
9, Preparc a complete evaluation plan for thecamp |12 V'3 S 6 7 449 ) P21 4 ChTRD I 2vaen?HY I
pfogram including o : ] :
] ) Methods 16 be employed s T i, ) )
2 Actual written 1000s 1o be used ‘ ot .
Y .Tincyable for evaluation , :
) 4 Wha will participate sn the evaluation task :
¢ How resiilty will be utihized ’ 3 .
10 Fatabhishing 4nd sopervising healthandsafetyin [1 234 S 6 TRG 10[ 234 €67 KO [ 2 37 4.6 TR 91010 2 VA4S 6T H Y90
-vamp o ’ e : . 1. N - ’ ; L
PH Istablishing and supervising food service incamp i 231486789101 21486789101 214867 R9(0]123V4CHTRIIO
}2 Development and supery ision of camp site and 121456789101 214807 R9 2145678 I(J 12Vv44h789 0
) factiies ‘ . ) , ) : : . _
1Y - Estabhshing and \npcr\h_mgIhcc:mnpbuum“ 1274 S6TR9I0 |12V 4SATHROINE214 867K 1001273 44067 K910 .
operation and Ninances S ' : ) LS '

Y
5

PART 1 ADDITIONAL, QUENTIONS:

| ()«Rmu currently serve the handicapped nt yourcamp? 11 YIS 1o #1, please answer questions 2a and 2b 1 NO 1o #1, please answer

quistions i and th ¢ ' ,
24 How many handicapped cginpersdo youserve? 2b Is this through matnstreaming or a spegal -.'mnp"' - -
be > \ . . . - '
Ya A?r}n interested in providing apportuntiies foryhe hd?\dignpp'cd at your camp”? . . ,
. ! - » .
Why, or why no ) :
v Yb I yes, what- ou need to beginproviding such oppartunities?
N ' ‘ ' i
4 2 L
] ., ~ 0 N ~ ~
' 4 ! ’ 3 . o, .

ERIC S ~du = s
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* " Part 1l (Please answer these ngs?faqs at the end of the training program.) - B . L - k 1

~

1. What was the' major.strength of this articular camp director training program?

£

Cw : Co . .- . Co ‘

L

. LS

- . \_.‘ . . [ . i Rk ——~~f—~-v ‘ l
| | : N : ) e e
s ) . : - 1
.A 2. Wha me(hods do you feel are’ lhe most effecllve for camp dlrectéﬁ(ralmng" Check those lhal apply and rank your lop _
three chmces 1»2 3.0 A . .o : - 2 v ‘ S
( ) Training Manuals () Qrbup Discussions T
() Readings. () Slides/Films " * AT
. (') Role Play (Slmulauon) () Case Sludles Y . e
' () Lecture ) Compelency Based lnstructlon , 'r . L

) Guesl Speaker
(') Pane! Duscussmhs' .

.+ ..()HomeStudy--
- )_Olhﬁr(Sbecify),

IR

R _ A
Sy : ° o N . \
- ‘ - - . , N
3. How long'shoufld camp dire_é(or l‘fain'ing‘ lés;'? ‘ i e, ,.'
()1/2Day : . ()4-5Days R
(.1 Day e ()1 Week - U o
() 2-3 Days ‘ ()Omﬂﬁwmw T
4. Additional Comments: , / . ' ‘
; ‘ . |
3 : N i |
. . . 4
. ) o . "‘ ' . t 2 /
FOR ACA INSTITUTES: How could this training be improved? - .
<« | c :
4 12
( : » ( . R 4 2 [
. N = S ‘ 1 )
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'llhrs guide has been developed 10 facrlttate ObJCCllVC self-A

fassessment inthe 13 competency areas covered in the ACA

Camp Director Education ‘eurriculum. Each major compe- '
_tency is followed by five specrfred elements whrch further‘ '

~define thal competency.

DIRECTIQNS Usmg th prescrtbed criteria and rattng' _
‘for each af the five specrfted

scale below, rate yours
F elements i in all 13 competency areas.

|

Rattng S Prescrtbed Crtterm
5. ) l have been-called upon at. least twrce by professtonal

7" - requests are justified due to my extensive training,
experience, and qualtfrcattons in this area which

emable me to apply my experltse to any camp or:

E constrluency

w4 47 By virtue of cxtensrve tratnrng, expertence, and
: qualifications, ‘1 -could beé called upon ‘ to Iead/v, )
N . instruct/consult in‘this area applying my expertrse <

7. lo any camp or constituency.
<3 1 lead/instruct ‘my current staff and/or perform

‘fungtions in"my current operauon in this area with- -

out-any additiona] assistance. .

"y 2 1lead/instruct my current staff and/or perform the_‘ -
~-operaltonal functrons in this area but require the atd Co
’ . Assess your slrengths and weaknesses as a camp director .

- of additional resource personnel.
1.1 have adequate knowl,edge/abrlrty 1o tdenufy im-
v mediately the necéssary resources in this drea but
. must,_ secure ‘personnel to lead .and/or perform
‘ related job functions in my:- current operation.

‘ 0 ve insufficient knowledge in the area.to readtly o
récognize and secure " the necessary resources/

personnel

SN

ldentrfrcptton of eharactertsltcs and needs ofpopulatron

served by your camp.

a. Worktng knowledge of modal character- 01234 5
v istics of human -life- stages campers.

and staff .

c. Working knowledge ofgroup dynamiee 012345

d. Workrng knowledge of tl}e theories of 012345
human develobment necessary “for des-
- cribing, organizing, and managing the
human experience for the purpose of
program planning, personnel manage- '
®  ment, ‘and human growth -

e. Working knowledge of the effects of 0123 4 5

“human diversity (race, relrgton sex, age, )
ethnicity, family, and socio-economic,
status) on the development and behavior -

. 3 . P . . B :.. . ’ .. - ~‘
R ~ ~.Camp.Director Education Self Assessment

- peers to. lead/instruct/consult in this area and their -~ o o ) R
c: Worktng knowledge‘ of the prtnCIples of 012 3 4 5

‘ b. Techniques for gathering tnformation 012345
S about persons to be served. ) o v

Lo
‘,»v

ot tndmdtrals

. Ability-to-deal with the tthds of speu.tl populattons in a‘
_cam ctttng o

_a. Workmg knowledgc of the common 01 2 34 5

charactetistics and necds of persons with
physical, intellectual, and emotional .
disabilities and - t_hur l_'t'tnctionul level -
.range. .

bQi'Worktng knowledge ol the tmpltcattons‘ 0123 4 5

. for camp program and tacrlmcs ol qpcu- e
- fic.disabilities’ . N S

. acttVtty analysis, selection, and modifi-
o catton as appltcd to dtsabled persons *

d. Working knowledge of the effects of 0123 4 5
segregated and integrated cathper popu- ' :
lations on dtsablcd and" “non- di‘sabled
. persons

esources -available for providing s‘ervtces .
disabled pe'rsons . T

e JJ}Jktng knowledge of the agencres and 012 3 4's
r .

in relation to your own phtlosophy and the philosophy

- of other personern the camprng profesern communtty, .
i and camp ) '

A Techntques for the assessment of per- O-l 2_3.4 5

" sonal physical, emotiongl, social, and-
mental strengths and weaknesses. ~ o

b. Working knowledge of theimpact 6fthe 01234 5.7
camp director on’ the camp COmmuntty

c.'Worktng knowledge of the role and funL- 012345 o
- tions of. the camp dtreator asa human , v
systems manager. :

B

" d. Working k owledge of the relattonship' 012345

of camp. directors sto thetr phtlosophy
and objectives. :

.

e Worktng knowledge of the methods for 0°1 2345
assessing one’s relationship to and influ- .
enceon one sown and other professrons

4. State and defend your phtlosophy and ObjCCllVCS

a. Wolktng knowledge of the htstory of 01234 5
camping and contemporary trends and
the |mpl|ca‘t|ons for the development of
a campwhtlosophy and obJectrvcs )

‘b.' Working defnmons ‘‘philosophy, goals, 0123 4 5

and objectives'’ and formulation of
clearly stated goals and objectives.
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-~ and the envrronment to be utrllZed

S persons to.be served. and camp program-

. €. Workrng knowledge of activity analysis

- ¢. Working understanding of relationship

e, onrking knowledge of staff rolc/lunc-

' b Working knowledge of the legal aspects

' Working knowledge of . methods of

. ¢. Working knowledgc of the varied philo- 01 25 4 5

sophtes of camping.

between camp ‘goals and objectrves and
- camp orgamzatron

e Workrng knowledge of the outdoor set- 010123 4 5

ting as a unique laboratory for human
growth and development

5. Design a camp program approprrate for: persons to be

served, the camp’s philosophy, goals, and objectives;

'
1

IWorkmg knowledgc of the components 0 l 23 4 5

. ‘-; ofcamp programmrng .

-b. Workrng knowledge of the relationship 0123 45

between the needs and interests of .the -

ot

Coming, Lo .

c.‘Worktng knowledge of the relationship 0 ] 2 3 45
- between operating phrlosophy and camp
programmrng .

;d, Workrng knowledge of t‘he relatronshrp 012 3 45

. betwcen the camp setting and’ program-
mrng ’ "

.and utilization in camp programming.

, T : . e .
6. Desrgn the organizational structures consistent with the

“camp’s philosophy, ObjCCtIVCS and program..
a. Working knowledge of varr‘ous ‘organi- 0123 45
zational models. .

b ‘Working knowledge of modern manage- 012345
ment theories and concepts. v

between organizational design  and
physical environment. B
d. Ability to tailor organtzatronal desrgn to.

012345
meet a specific need. i :

tion analysis and its relationship to job : .
descriptions and staff brganization
systems.:

7 Recruit, train, and supervise staff to |mplement the camp

program

a Worktng knowledgc of the relationship 012345
~ between goal implementation and pro- N
gram operationalization and staff.

, § | 012345
of employment, including contractual
arrangements and personnel policies.

. 012345
recruiting and interviewing camp staff. . o

d. Working knowledge of the princrples and

012345
techniques of staff training and super- ‘

. EK(rumu nm(atlm

012345

012345

012345

-d. 'Workrng knowledge of the rclatronship o1 2 34 5‘"‘»“

8 Devel

' e. Workyrig knowledge. of fact

needs <

“staff orale motiva‘uon 5,8 'i‘lligr'owth

BN i

v

» utrlrzrng selected resources and methods.

3 ‘.d. Warking knowledge of public relatrons

¢. Working knowledge o.f the benefits of

a. Working knowledge-of the values of the
organized camprng cxpcrrenceto camp- S
* ers and society. :

b.,Working knowledge of publrc relations
‘and promotion principles. :

camps to employees and to’ the local
communrty and region. -

- “techniques, methods, and materials.

€. Workrng knowledge of research in camp- 0 12345

ing and related disciplines.

: 9.-\Prepare a complete evaluation plan for the camp -

\

~10.

1L

o a. Working knowledge of basic nutritional

‘¢. Working knowledge to formulate ob-

a. Working knowledge of the purpose of 0 12345

evaluation.

. b. Workrng knowledge ofthe princrples and 0l 2 3 4 5

. components of an evaluatron program.

c Working knowledge of assessment tools 012 3 4 5

and techniques and their administration
rn acamp setting.

d. Working knowledge of the analysrs of 0 12345
evaluation data.

e Working knowledge of the utiliztion and/Ol 2345

: communrcation of evaluation results

012345

a.plan for interpreting the values of a camp to -
‘prospective campers and parents of prospective campers,

012345

042345

oizsAsef

)

Abrlrty to develop a comprehensrve camp health and

safety system.

. @

a. Working knowledge of varying’ physical 01 ‘2 345

and emotional health and. safety needs
of campers. v

b. Working knowledge of (1) resources for
federal, state, and local laws, and (2)
ACA Standards related to health and ~
safety. - , o

Jectives for a comprehensrvc health and
safety program .

d. Working knowledge to develop compre- 012345

hensiveness of a camp s health and safety
program and its relatron to the total camp
operation. .

Ability to develop a camp food service.
]

needs and food values. _ 4

b. Working knowledge of (1) resources for

45

=

012345

‘012345

012345

012345



i

|

l

|

e l

federal state andlocal laws, and (2) ACA
Standards related to food service :

" vice methods and’ technlques lncludlng
urchasmg, selectlon, and contrTl

d. Workmg knowledge of various lypes of 012 3 45
_ food service equrpment and facilities.

I

e. Working knowlcdge to analyZe\the re- 0 l 234 5v h
Iationship of lood/lood service 1o the
" total camp operatmn . l \ s

, | )
12 Ablllty to develop a camp buslness alnd flnanée system

e

a. Workmg knowledge of buslness manage- 012345
vl - ment systems and office proceduHes :

b. _Worklng knowledge of varlous patterns ,‘0"1_2 345
~of ownership and financial arrangements.” . L

¢. Working knowledge of (1) rEsourLes' for’ O 12345
federal, state and local laws, and (2) ACA -~ )
Standards related to camp buslness
managemcnt ) ,

d. Working knowledge of various, t}qpes of 0 12345,

. insurance coverage and rlsk managcment o -

.-, e..Working knowledge to develop a camp 012345 v B Lo - . : .
" business operation . supportrve of the . SRS » o S .
~camp program. : ’ : )

13, Ablllty to develop - a comprehenslve plan for site and
facllrty management . .

a. Workmg knowledge of prlnclples of site 0 123 4 S

planning and long- -range development. .

“b. Worklng knowlcdge of the camp’ s rela- 0123 4 S , E ’ R e ' .
tion to the environment. o ' )

c. Worklng k\lowledge of pnnclples of 0 123 45
preventatlvc malntenance . N

d. Worklng knowledge of (1) resources for, 0'1 2 3 4 5 . .
* federal, state, and local laws, and (2 ?
ACA Standards related to site and
facilities. . . ‘
. ¢. Working knowledge to identify resourcess 012345 -
for maintenance and site development‘. ‘ .

44}_}
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- Appendix B

A . .1
R Core-Curriculum Planning Form - ‘
‘ ‘Facilitaror N ~ Core Unit
. - Other Staff — : - Course Datés
: : Site-Location C !
= . R ; B - T ; :
Unit/Areas Learning Activities Resources Methods of Assessment’
T - ,\ — :
L . . .
L
v
| |
[
. p .
«
. bl 4
/ o ' \
T :
1 y J "
T ‘2 u

ERIC

Aruitoxt provided by Eic:
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AppendixC = -
National Organizations and Denominations with Camping
No. of No. of éerve National Training . Other Training
Agency Camps Owned  Campers Handicapped %  and Frequency Length Publications Certification  Fndorsed

Campfire, ook 110,000 5% Biannually 1wk, , < Yes No ACA
Inc. 400 D 2 : : -
Boy Scouts 800 R ‘50.000 s97. . Annually 1wk, v Yes . Yes ACA
of America : : .
Boys' Clubs 7SR Unknown  Unknown None ' . - ! Yes No  ACA *
of America . 150D i : A :
-Pigpneer h .. o oo i T . e o

* Ministries AR “7.000 1-2%  Annually. - 23 Days Yes: © . 'Ne . - "ACA&CCI
National 67R . - 13,000 . . 99%  Biannually 1wk, Yes No- ACA
Easter Seal ‘48 1 - . - ,
Society K

L YWCA 170 D . 75.657 1%  None - Unknown No ACA
Salvation  S6R 35,625 Yes  Kindred ¢ ' 2.6 Days Yes ‘No  _ACA
Army : ‘ : Sessions i . ! - .
a4H  S6R 389,430 Yes  Infrequently  5-7Days " Yes No .

Co 700 D .

American. 250 EX Yes  Annually/ bwkov o L oYes  AYH -
Youth . Regionally . "Lt Centification - . -

~ Hostels o o
' International 30 " Unknown- Yes Annually : -2-6 Days Yes . - .-
Conference o ‘ v.
Ctr. Admn, _
Girl Scouts SO0 R. Unknown Yes  Offered by ‘ " Unknown { Yes No ACA
» of U.S.A, : Councils i
YMCA 300R ¢ 14 million Yes  Offered by YMCA 47 Days Yes " No ACA

1,300 D Reg'ns. 2
' ) c : P L. "

American 2,800 I[,/x-Z million 51:-5%‘ Annually 1wk, Yes n _Yes -
~Camping SRR ey
Association iﬁ ARG
Counail” : w v ‘ -

, x‘}ﬁ;{:id 272" Unknown Yes . Infrequent Few Days k: \’No ACA &
Camps - Symposiu_ms . 3 . : » Denom, Trg,
Nat'l Jewish Consort,of - Unknown " Yes Annually by 4 days ‘Y,:"gtx . ‘No ngrams of
Welfare Bd, - 8 agencies * Member Agencies - iy ' - member

) B ' ) agencies -
-Christian,”  Assoc, of Unknown " Yes Nat'l Conferences  Unknown Yes A No;‘ - ‘.
Camping BOO camps A : . ’ o
International ) : )
Lutheran 65 R 10,000 2% Annually 3 days Yes B \ No ACA
Church of 4D ‘ : '
America t
”
Uni 300 R 401,513 Yes Biannually 4 days Yes No -ACA
Methodist : i
- Churth .
Southern ~~ Unknown 20,000 " A% . .. .. -
. Baptist ' .
anvemion
O . ‘ \ 46
E MC ) CurricuLUM GUIDE/39
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~ No.of Served National Training
- Agency Camps Owned  Campers - Handicapped %  and Frequency Length
.= Episcopal 100 R Unknown  Yes . Annual Regional | 2-6ADa;si

Church Conference .
United 176 R - Unknown  Yes Annually 2-6'D.ays
Presbyterian : . L :

- Church %
Seventh 60 R 109,376 Yes Annually .' 1wk, o Yes
Day . . . . N : ’
Adventists

_ Baptist 2 Unknown  Yes . Annually 2-6 Days

- Sunday '
School Bd.
Catholics 250 Unknown  Yes - - Only by ACA” -

Involved in ! o - : N :
Qutdoor™ :
* Minsteries ; -
United 0R Unknown . 7% - Natiohal every
Church of ' 3 yrs. Regional
. of Christ cach Year

R = resident camps
D = day camps

O

,E MC Cunriceum Guipe
S

3 T
No. of

Source of information: Survey bf nattonal organizations and denommatrons conducted by Project S TRETCH.

American Camping Association, 1980.

4

-y

(

Yes

. Pulbications

Unknown

‘No

Yes

.No

Training

- Other

Certification Endorsed -
No. T

No . ACA
ACA . -

. No .

]

No ACA |

No ACA




Organization Resources °““Ca"“'“\“g and the Handicapped

American Camping Assoc:atlon

Bradford Woods .

Martinsville, IN. 46151
Publications List Available.

Amcncan Youth Hostels -

National Campus

Delaplane, VA. 22025
“Publications List Available.

“Baptist Bookstore . : . o

127 Ninth Ave. : _
Nashville, TN. 37234. - '
A Guide to Plannmg and Conducn‘ng a Retreal
_Day Camp Director’s Guide
Day Camp Director’s Package (Indian Scncs}
Day Camp Director's Package (Frontier Series)
- Day Camp Director’s Puckage (Forcst Ranger Scncs)

Boys Clubs of America -
771 First Ave. . : . '
New York, N.Y. 10017. )
" 100 Boys Club-Tested Programs for Dlsadvamaged
- Youth Alternatives to Delmquency o c

Boy Scouts of America
P.O. Box 61030 '
Dallas/Fort Worth Alrport TX 75261, .
Acquatics Program.
" Chaplains Guide In Scout Camps.
Camp Business and Commissary Operauons
Camp Health And Safety. -
- Camp Masters
Camp Property Management
Camping Sparklers
" Camp Trading Post Manager'’s: Gulde
Counseling, » .
Cub Scout Day Campmg
Field Sports
Instructors Guide for Five- Day Natiorial Camping School
. Instructors Guide for Seven-Day National Camping School
. Managing the Council Qutdoor Program
Nafional Standards for Scout Camp.
Report of Fatal or Serious Accident
Scouting for the Handicapped Resource Handbook
Scouting for the Physically Handicapped
~ Scouting For The Deaf ,
* Summer Camp Staff Training

‘Campfire Inc. - S -
. 4601 Madison Ave. ' '

ansas Cny, MO. 64112 :
Camper’s Health Exammanon Form
Campership Projects
. Long Range Planning Guide (Sprmg, 1981)
Mainsireaming: Personal Values '
Mainstreaming: A Guide to Developing a. Program
Mainstreaming: .Your Personal Gulde ;
Outdoor Book ’
‘Training Model in Ouldoor Living
‘ Youll_l Leadershlp Model C l T. ) -

"

‘
[

Chrnstnan’Camplng lnternatlonal

P.O. Box 646
Wheaton, IL 60187

4-H USDA S
Science and Education Admmlstrauon R
South Bldg. Rm 5025 :
USDA =
Washmgton, D.C. 20250

Publications List Availablc.~

Gtrl Scouts of U. S A ‘

830 Third Ave. \\ ;

New York, N.Y. 10022 .
Publlcauons Llst Avallablc

lntcrnauonal Confcrcncc _Ccnter
Administrators »
Blue Ridge Asscmbly

vBlack Mountain, N,C. 28711 -

Proposed S tandards For C o:;([erenqe and

- Training Centers (1973) . A
Lutheran Church of America . .. % .
2900 Queen Lane - O Ty e

Philadelphia, PA, 19129

A Camping Res‘ource Sor Juniors—My Lord Calls Me.
A Camping Resource for Junior High—My Lord Calls Me.

A Camping Resource for Senior éﬁgh—M 'y Lord Calls Me.

-
- -

“ . ' :

18
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National Easter Scal Socicty

2023 W, Ogden Ave. : '

Chicago. IL. 60612 - . '~ - ‘ . A . o
Emphasize the Positive. o - o : .

il

Let’s Play Games
e * Playand the Fully F uncuomng Person .
: Sexuality-and the Handicapped . . ' : .
- Teac hmg Persons Who are Handrcapped 10 Swim. - ‘ ‘ . o o |
. Widening World of Sports and Recreation for Persons wuh Drsabrlmes : : SRR

National lCWISh_WCIfMLBO&Ld_— > S o v —

‘15 East:26th St. _ - Y /2 : :

“New York, N.Y. 10010 Y
Zarkor. Program Resources for Drrec tors o

National YMCA A
101 N."Wacker Dr. ‘
* Chicago, IL. 60606 :
- Some Resources for Basic YMCA Camp Directors Training Curriculum
=" A" Variety of Forms," Monographs, Memds Related to Camp Program.
Health, Transportation, Polrcy. Pcrsonncl
Financing, Record Keeping. .
Report of 1976 National YMCA Camping Seminar. ,

Pioneer Ministrics, lnc

Box 788

Wheaton, IL. 60187
Publications List Available.

"The Salvation Army
~ 799 Bloomfield Ave,
" Verona, NJ 07044

Salvalron Army Manual For Campmg Programs 1967

chcn(h Day Advcmm .
Box C ' ' A
- Berrien Springs, ML 49!03 . ~ )’ .
Camp Director sManuaI Ob)ccllvcs Orgamzanon Counsclmg, : . : -
Program Site ~ . oL S )

United Methodist Church - ‘ . , ‘ ‘

P.O. Box 840 : ‘ : : . : :

Nashville, TN.:37203 B . |
Publications List A vgrlable . . .Q

Umtcd Presbyterian Church : . ‘ Co L g
& Church Education Scrvmcs RO . ) s ' . -
Room 101 . ; S o
475 Riverside Dr;
New York, N.Y, 10011 L
©"%u The Handi I§rl Guidelines for Church School Teachers Workmg
 with the Handrcappad .

K . L . . i
. . .

E KC | v . g ~~
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APPENDIX D

THE ORGANIZINGSPIRAL*

Define and categorize these.
values/beliefs into mcasurnblc ’ . S
objectives, Identify Y()UR valugs/behiefs,

"@

‘

v

. . Determinc appropriate u
. organizational systems - :

to meet these objectives.

Compilc a TOTAL list of the
ficld's wide range of values/ beliefs. '

Q_ |

Document the operating
philosophy (a statement
-+ that reveals both
objectives and methods
of mplememauon)

Known and unknown o constituency and their nceds as
rcasons for being in rclated t0 objectives and systems
camping, and what of |mplcmcmnuon

YOU bring to the
process; knowledge,
experience, skills, ideas,

' Select the primary -
orgamunonnl mode!
that best fits the operat-.
‘ing philosophy: model

. S = : Updme your knowlcdgcofyour )

et

" A/B,C,or X? etc, , . :
- - - . ’ ‘ BEGIN
. ) ' i . Broaden and/or internalize your ) ;

. Analyze the prima knowlc({gc of the philosophical ,
mole for nc?:c“'ur? foundation(s) of the ficld via :
revisions. o analyscs of camping's history, ]
; , ‘ trends, relationship to societal : ‘
y forces and unique contributions, - ‘
. : and siatus as a profcssion,
Complete the basic ' ‘ N Establish a system of cvaluation
organizational structure.” - ' that will determine if objectives are
. - , being met, . -

8"

@

| ?

‘ . ' ' : Interpret to appropriate audicnces.

-

Organize the program,

,, Procure and train staff. ® . : ;..cmwmm * managerial support

g systems,

'

L , . N . » u
.

Q *An adaplalmn. by Gordon K. aplan. Dean, and Wllllam Langton, participant \NACA 1974 Model A C amp Dlrﬂ'mr Institute at Gmrge
E l C Williams College, of Nelson Wieter's ormnal outlirre, **The Process oj Developmeni and Organization of Philosophy of Camping. '’
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Session 1.

*History: Past and Present of Camping
"Overview of Camp Diréctor Education

* Semester-Long Coursev(fil_tlilie‘

 Fifteen Three-Hour Sessions :

. Session 11

~Course Expectations and Assigriments

Phllosophy, Goals, and Objectives
a. Comparisons of different phllosophlcal

viewpoints Session [X.

-~ b. Writing a philosophy

Session I11.

Session 11, °

Session V.

Session V1.

Session VILI.

SR

‘Session1V. -

* Field Trip lo»Ycar-round.Camp' ’ o

Role of the Dlrec(or/Admlms(ra(or
a. Preceptions of the role by staff, campers, ~
board, director Session X.
'b. Writinga philosophy ‘ -
Role of the Director/ Administrator ‘
a. Preceptions of the role by staff, campers, Session X1.
board, director o St

b. Job descnpuon

c. Effecuve dlrecung

'Llfe Span Development ) Session X11.

a. Theorjes of human developmenl

" b. Characteristics and implications : S -

Special Populations: Servmg (hc Dlsabled
a, Current status . . :
b. What is a disability? .
c. Détermining who the camp can serve
#d. Attitudes and barriers

Program Development . ¢ . Session XV.
a. Types : : .

b. Elements to consider o

¢. Supporting goals and objccuves

d. Innovanon

1

'EKC'Cmmcuwu()umn . - \ ' ) 5 .

Session VII I}.

Session X11i.

Session XIV.

W

O'rganizalio’nal Design

" a. Syslcms within camp
- b. Signs of consistency: sys(ems Vs,

phllosophy
C. Communlcauons :

Staff Developmem .
a. Recruitment and selection

.b. Preservice and ifiservice lralmng

c. Evaluauon ’

: In(erpreung Camping s Value

a. Telling your camp's story

b. Developmg a public relauons sys(em :

Evaluation- ’ _
a.’ Comprehensive evaluation (ongomg. ‘
discrepancy, etc.)

b, Research !

- Management Services

a. Food service .
b. Health and safety

Management Services

‘a. ‘Business and finance
b. Site and facilities
. ‘ tes

Turn in take-home final

Class Project Presentations
" Class.Project Presentations

“Return take-home final
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Appendlx F

Camp Director Education Guide: Evalualion _—

For Curnculum Gunde Users to Complelc.
Please return to: ACA National Office

S c ';‘B.ra;!l"(.)r(i; Woods, Martinsville, IN 46151
- Name - ‘ R B — _ - - “Phone___-__ R -
:‘Addresg = : _ - ' | . ' B ' v
Do you currently teach a camp dlrccung coursc? 7 ()Yes ) ( )Nvo
CourseTitle .+ ' & ‘ - S

Coursc Sponsor (Sccuon College, O(hcr)

~ Please complete an evaludtion form for lhIS Curnculum Gmdc Thls w:ll enable us to lmprove the. Camp Dlrcc(or Educauon

Cumculum
+

Course Evnluntion - - -
1. To what cx(cn( was the Curnculum Guide hclpﬂnl in onenung you to conduc(mg a camp director cducauon course?
Mlmmum Extent. 1234567 8 910 | Maxnmum Extent

- Comments:

. 2. Please comment on the strengths and weaknesses of the Curriculum Guide.

A, Stréngths:
' B. Weaknesses: , . . - Co
3.'What recommendations would you suggest to help us improve the camp director education guide in the future?
4. Do you wish to have your camp director education course listed in the ACA Leadership Calendar (copy needed by May

each year) and/or have your course listed in the ACA calcndar of Education Opportunities? ( ) Yes () No
If yes, please attach dalcs objectives, agenda, and a copy.of any promolnonal lnformauon , -

5 Additional Comments:

192
oo
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) Sample Camp Direc'tOr,_Educatiqn Cotrrse Student EValmtiort
o J

/7 1. Towhat extent was the course format appropriate to its stated goals? )
i ' : N . Not Appropriate ° l ‘2 345678910 Very-Abprop.ri'ate',‘
Comments Y ' R L Co

- 2. To what extent was the course action- orlented (could you apply what you have Iearned from this course?) :

Mlmmum Extent . = 12 3 4 5 678910 - Maximum Extent .
‘Comments . N v
- 3. How t:onfldent do you feel in your abllttytormplement thelnformatlon presented macamp setting? o "

Not Confident 12345678 9'10 .. Very Confident

o

Comments:

4. To what extent were your own educational needs met by this experience?

MinimumExtent ~ 12345678910  Maximum Extent
Comments: ' ¢ o

S. Please rate items a-j with regard tothe overall training. Usethe following scale: | = Poor. 10 = Excellent.

[y

a. Overall orgamz_atton of the curriculum o ) 12345678910
b; Logtcal sequencing of topics -~ ; S - o . 2345678910
. Presentation of information _ 2345678910
d. Leadership of instructor | ' o A : : ‘ m 2345678910
c. Preparedness of other resource personnel - ' 7 - | ‘ | 23 4“5 6 78 9 10
. f. Length of course in terms of covertngthe subject matter : 2 :3 ’ 56789
. h, Amount of material presented each day \ 23456789
i. Amount of time allotted for feedback . ot 234567809
6. Did this course meet with your expectations? - ! _
- Why or why not? | ' | | ' S _ w
7. Are there any content areas which should have been added?
‘8. Are there any content areas which could have been omitted? o " - .

9. Was the course process apprdpriate as a learning experience?

10. Please list any general comments or suggestibnj‘for improving the course in the future:

55
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