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\ INTRODUCTION o Lo ., N - o
: N R - | .. J “

] The . sheer amount of t1me children. 1nvest in keeping’ company with
- their friends is emblematic of the\central 1mportance of chlldren s
' friendships in m1ddle chlldhood and pre- adolescence More than half'
their free time 1s spent 1n the company of peers ‘to the exclus1on of -
parents, other kln or other adults (Flne, 1 180 ; Lever,‘ 78) Through ‘
a .wide range of sboth work and play act1v1t1 s, chlldrenggn;groups pur—v
&‘ . 'sue events llkely to have the following conseguences: ‘1). c'c')cializ'\atj.on
into adult work and social roles, 2) relnforcement pf evolv1ng notions
about sexuallty and sexual behavlor,vand 3) §50v1s1on of "adult llke“v‘
avenues for chanelllng aggress1on, in the case of boys, and .nur- .
. turance, 1n the case of g1rls (Flne, 1980~ Sav1n—W1111ams, 1980) The -
ma;or purpose of this study is to deflne the partlcular ways chlldren s
informal interactions in groups are rmportant in. chlldren S negot1a—
tions of.playground games in schoQl settings. ‘ . : .
ngnteractlon 1n the course of organizing and playﬂng games has
speclal 1mportance in connectlon with ant1c1patory soc1allzatlon'1nto
- work and social roles, the first cutcome mentloned above ) Chlldren
gain at least ‘an elementary masterymof abstract conceptions such as
power, roles and strategles'through part1c1patlon 1n games As
Vygotsky (1978) has, arqued, play at games leads development becausev~
of the riecessity in games for chlldren inevitably to recognize the
1mpllc1t rules: goVernlng the . act1v1t1es they have reproducéﬁ in their
games" (1978:129).  Mental processes based on "h1gher mentar’functlons
in Vygotsky's terms are grounded upon social, h1stor1cal and oultural ’
foundations. Since higher mental operations are "socially formed and
-« ~»culturally transmitted," it follows that "if one changes the tools of
thinking available to a child, his (sic) m1nd will have a radically '
different structure" (1978 126) Vygotsky's emphasis upon the sig-
nificance of the materlal milieu ifi the development of abstract
th1nk1ng is extremely: 1mportant for a cross-cultural examlnatlon of
children's games where cross- cultural contexts not only 1nclude dif-
ferent 'societies but also dlfferent d1st1nct groups with their unlque
‘configurations of cultural "tools" withln a given soc1ety, for example,

groups exclus1vely composed of either boys or girls.




‘The Separate Worlds of’ Preadolescent Male and Female Peer Groups

,‘,‘ . v

The set of, generallzatlons most frequeﬁtly occurring in the llter—

ature on 1nformal 1nteract;ons in chlldren s and pre- -adolescent's groups

B centers upon the’ differences between male and female activities (HolJ
,;A lingshead, 1949{ Zachry, 1940 Douvan‘and Adelson, 1?66 _Maqpoby and”

*.Jakclin, 1975). Girls' activities are less rambunctious: and'physically
'demandlng than boys‘ and' take the form of play(at games 1nvolv1ng one-
on- one compekltlon such‘as tetherball or racquetball Also, girls- are
1ncllned to spend time w1th one or two others 1n €xchanges promoting
emot onal and soc1al support (Sav1n WLlllams, 1980) Unlike girls' more
1ntensive assoc1atlons - boys' groups are. likely to be extensive,-to 1n—
volve friends .and- acqualntances, -and- to be more’ pragmat1cally organlzed
. i.ev, structured to include enough (and often,-more than enough) players
“for kickball games - and the lxke Glris circles. are ¢reated from more
intimate contact w1th one or two close friends. Although not any more
stable than boys' groups, they are characterlzed by a "more close knlt,
1nf’iate grouplnq" likely to- prov1de a nurturaht, acceptlng climate for
formulatlng ‘a sense of 1dent1ty,,the primary developmental task of the
adolescent perlod " Boys' interactions, partrcularly in games and 1n team
sports spec1f1cally, emphaslze development of skills in strateg121ng and
im managing othersk both of which are related to successful adult per—

formance in organlzatlonal sattlngs (péver, 1978) o ' s o

-

. - There ds con51derable debate over the consequences of gender—
related’ behav1oral d1fferences as determinants .of adult outcomes.

Lever has emphdsized the negative consequences to girls who arej

usually not participants in cofipetitive games organized in teams

'(Lever, 1978; Borman,. 1980a)%. Lever argues that, by virtue of their
exclus1on, g1rls are disadvantaged in ga1n1ng skills 1n4pegot1at1ng
Ompetltlve Lnteractlons, managing’ large numbers of co- partiblpants,

developlng and artlculatlng strateglc human encounters. All fhese
... capacities are important in def1n1ng managetrial respOns1b111t1es in
adult life, particularly in the world of work. Others, notably !

Gilligan (1981),.argue, that such an interpretation misses the point;

instédad g1rls (and later women), have alternate "meaning-making"”

social cognltlve processes based upon a "morallty of 1nterpersdhal

. \ R

" L ]

b ] ~
N '

’




e , 3

[

'reSponsibilities" and oriented more toward preserving and fostexing re-

lationships than _toward winning. ‘It may be that females simply

'preferlnot to bargain for competitive success in the playfield, in-

stead investing their energies in affiliative interactions. However,
in trying‘to’understand male/female differences, it seems unreason—

able to look exclusively to a "morality of Lnterpersonal relation—

I, ships" without also, looking at the specific ways in which. structuras -

~ What Devel;ps in Play and Games?. s

of game - playing are actually negotiated by girls and boys-on play-

- v

grounds. o - , | oL | ‘ .

-

2

Since most studies of children S naturally occurring play have _

. centered upon the preschool chlld, it'is hardly surpris1ng that\mpst

of what is known about play as a context for developing sbcial"” com-
petence in 1nterpersonal relationships is based upon the study of

‘¢hildren's socio-dramatic play These studies, beginning with Piaget s

.early obserqations of'n uisery school aged children, have emphasized ,

the importance of communication in structuring play.. Piaget and. .

- later Garvey and Hogan (1973) and Mueller (l972) separately concluded

'Ahave emphas1zed the abi 1t1es children do in fact exhibit in the1W

that preschoolers Were successful 1n their social communications 65%
of the time, utter1ng "egocentric,' failed messages in less’ than one
third -of their observed 1nteractions.' Unlike his successors, Piaget
was mainly interested in failed messages for what they ‘revealed. about
gaps in children s sociil understanding More current, researchers -
play encounters. o !
Socio—dramatxc play has been recognized for its utilit?‘in serv-
ing-as a' laboratory for the development of o€her 1nterpersonal skills
which, like communication skills, have adaptive value in social sit-
uations. For example, the relationships among cognitive factors,
motivational fabtors, social developmeht and play have been realized
by Sov1et educators who explicitly program ‘play act1vit1es -to include
role- taking or socio—dramatic play. (Bronfenbrenner and Hamilton7ﬁ978)

'Rubin and Pepler (1980) have recently reviewed a ser1es of training

_studies each designed to incorporate skill development into, the con-
text of socio-dramatic play. These studies reveal the importance of ,
socio-dramatic play in teaching 1) Verbal’commu;;oation skills and
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hltrusism, while at the same time lessenlng aggressive behavior

(Smllansky, 1968), 2) promotlng 1ntellectual and role-taking skills

(Saltz and Johnson, 1974 Rosen, 1974), 3) 1ncreas1ng soc1al problem—

solv1ng ab111t1es (Sp1vack and Shure, 1974). However, Rubin and

'Pepler caution aga1nst p1nn1ng too much hope on these‘prom1s1ng Ty

results. Because detalled observgtions of the interactions oc-

currlng duang training were not pr3v1ded by any of the researchers,,

it is dlfflcult to determine whether adult 1nstructlon or SOClO-

-

5dramat1c,play 1tself was . 1nstrumental 1n promotlng the observed changes

The importance of-naturallsth observatlons of chlldren s play

'from both 5 theoretlcal (Plagetlan) and an applied (social competence

-y

1 \

development) perspect1ve centers upon the"content of play 1tself The -

debate surrounds the questlon of whether or not play is merely as-.
simllatlve and hence unchallenging to the. extent ‘that ch19dren adopt

and enact very famlllar, even stereotyplc roles (g1rls are mommies;

boys are dadd1es) In fact Rubln and Pepler have reviewed a recent 7

study employlng observatlonal methods (Matthews, 197,7) ' in which the
investlgator noted that confllcts in play (speclflcally, arguments
over sex—approprlate behavlor in fantasy or soclo—dramatlc pla&) lead
4part1c1pants to quéstlon cher1shed bellefs and assumptions-and to ae-

commodate other perceptlons of approprlate behavlor
Although socio- -dramatic play- requlres the adoptlon of noles, which .

has 1mpllcatlons for the development of soclal competenc1es» preschool—

aged children do not always sequentlally order a'set of turns at play
{Borman, l980b) Also, in playlng house, for example, chlldren will
often assign the least attract1ve ‘roles (dog, cat baby) to less
popular children and orchestrate episodes of’ play ‘that by no means
allow for an orderly or equltable d1str1butlon of lines in the SOClO-
dramatic script. It has been argued by Rubin and ‘Pepler (1980) and'
bthers (including Borman and Lippincott, 1982) that the content of
play is highly dependent upon'the %ocial‘cogoitive capacities of the ..
child. Although children give evidence in soclo-dramatlc play of

“social perspectlve taking and other skllls, they are hampered 1) by

a morality of constraint and 2) by’ an inabilitwn to keep track of their
-own and others' perspectives simuYtaneously. These two’ dxfficult

,vmake a just distribution of roles and turns at play problematlc \\A\

1)
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morallty of cooperatlon and the Sklll to s1multaneously coordlnatp
one's own and others"perspectlves both develop in late middle child-
hod (Selman and—erne, 1974) . These appear to demand that players’/

. be! adept in collaboratively - orchestratlng offens1ve and defens1ve

moves at one and the same moment - B : -"
Borman and L1pp1ncott (1982) observed that ‘Six- year olds playlng

characterlstlcally simple competltlve games with relat1vely few' rules

were plagued witth the following distractiocns to the ongoing game: 1)

' outs1de 1nterference ‘from children on .the playground but not inwvalved,
in the game, 2) verballzatlon of 1mpat1ence by a player in the game
whether by taunt or. compla1nt,-3¥ abandonment of the game by one or
more of the players and 4) changlng the rules.or chang1ng the game.

e,

In the latter case, debate about the .ruléeés was m1n1mal among observed

!

first graders. However, rather than serv1ng as a disruption, commenh -,

tary functloned to focus attention upon ‘game ‘play itself serving as
| game maintenance routines preserving the-continuity of play S -

. In fact, children:in the complete set of observed games were adept
at maintaining game structures; d1sruptlons %qcurred in only 18% of
all observed turns at play. Moreover, chlldr%n‘% ‘discussions of rules
‘expressed a concern with retaining the, cont1nu1ty of play as well as
a tendency to interpret rules so as to both '‘assure more equltable dis-
trlbutlon of. turns at play and access to desirable roles in play, as
the Farmer, "it" ‘and.. to. other ‘roles assoc1ated with relatlvely greater
power. Borman and L1pp1ncott concluded that not only ‘did verbal
mQnitoming express the players concern'for game maintenance® but also
that play itself in games structured around a turn- taking procedure

y allowed children the opportunlty to ga1n exper1ence in understandlng
the simultaneous relatlonshlps of dlfferent .roles in the same game

,and in formulating procedural rules which benefit all part1c1pahtsa
However, the games and pastlmes 1n1t1ated and. ma1nta1ned by these-
young children were truly uncomplex as’ outllned in Table 1. Hop—
scotch was the only activity. in wh1ch pla ers had to’ both await a turn
(as opposed to being. constantly act1ve) and tp assign turns according
to pattern of fixed rotation. Games most equently observed among
.these children were those such as tag in whieh players were constantly
.active in pursuits hav1ng procedures governlng Ahe exchange pf turns

but w1tﬂbut an equitable d1str1but10n of turns’ according to a turn-

N
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taking format ‘as 15.1nherent for'example,‘in ‘a team'¥ batting order:

Social compdtenc1es generaléy are requlred for successﬁul play" .

.'h@ chlldren in socid- dramatlc play and in. games Taklng another s
perspect!ve and act}ng upon ‘the knowlgdge gained by d01ng so is‘ex-
pressed 1nrch11dren s verbalf&nteractlons dur1ng the’ course of play.

This is espec1a11y true i games where children frequently art1cu1ate»
what they understand the rules to Qe and debate the successful or un-
successful eﬂactﬁeng of those. rules. Chlldren s understandlng of .

. soc1a1 convent10ns is transparent in tbelr utterances - For example,
’chl;dren of about six, taken in by outward, phys1cal appearances,
attr&bute an unintentional error in hopscotch (stepplng on a line) to_
the size of a player's foot, and not to either a lack of motor sklll

7
.coordinatipon or a,lapse in congentration: '

vt.-l o . - : "j

Sonya:  You're'out. # On eighters.

" (to 'bystander) she‘s.out. i?

Angela: Uh- Uh' (no) o

Sonya: (loudly whlle demonstrating) . _
‘You got‘out on eighters. Right here You gotta
. put -your foot like this and it's too big. You/

W keep steppin"on that line. ' /

o
o

- Angela: Uh-Uh' (demonstrating)! I went like this (and )

o

) stepped in seveners) I plcked up my marker.
T : (Transcrlpt made Aprll 1978, O&ler School) B .

It is only later at eight, nine or tend%hat chlldren dlSCUSS .rules

< ahd the breach of .rules in games in terms which reveal an understand-

'ing.of 1) rulés as negotlable ‘and 2) errors as mistakes or cheatlng

V/In a follow1ng excerpt from a transcript analyzed in the current -

study, two sixth grade glrls (aged 12) demonstrate an active under--

~8tanding of both these pr1nc1p1es in thelr negotlatlon of Dlna ] turn
at play in hopscotch. : o | = *
Jodie: Are you out? N "v_ ‘o ‘ 7 ‘ , ]

| (Nd response. Dina throws her marker into the T

square numbered 4 and proceeds with her turn.

¥y . ’ i

s ¥ , > Three seconds pass) o - S -
Jodie: You' re\out, o ' . o
Dina: ' No. ' o

0 . 's“ ‘—" Y B - . .

p—:
~
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. Jodie: You stepped on?the llne. I saw ya.

(Dina surrenders her turn as. Bodle stands up and iﬂ -
) initiates her furn. )Dlna ta&es her place on the = ’,'
\ " blacktop seated next to three onlookers). f
. Dina: '(Toionlookers) She didn 't see me ‘the other times! -

(Transcrlpt made May, 1980, Hoop School)
= r
- The 10glc operatlng behind the rule 1nvoked here is somethlng v

like this: "Stepping on the lxne constltutes a v101atlon of the
rules resulting in the loss of a turn at play but only i+f other
partlc&pants in play\observed the offense and call upon . thawglayer
,to make accounts." Although the younger girls in the first excerpt

-~

understand that stepp1ng on the line constitutes a rule v101atlon

PN S "
their logic for dﬁflnlng it as_such is quite differfnt. . It respé R
" up6n defining thd relatlonshlps of phy51cal features (e g., the" ' -
' playeg,s foot is too big to avoid encounterlng the llne) » Also, s

young chlldren are likely to enforce their decisions as’ Sonya does

" by enact1ng the vlolatlon Concrete operatlonal %ntelllgence applled
to an understanding of ‘game rules ~appedrs to propel. players to spec1fy
carefully (indeed concretely) the constltuent physical features of a

" rule violation ( Discussion of the rules 1nvolved 1n the percelved

-

error suff1ces for abstract reasoners. ﬂ)

» *

Rgﬁearch Questions: .
. It follows from the precedlng discussion that children's negotla—

"tiOns of playground life are 1mportant in several respects Flrst,
these interactions provide a context for ant1c1patory g%tlallzatlon
into work and sogial life. Second, girls and boys are likely
initiate 4nd sustainﬁaétivity in radically different sorts of games
Last, with increasing age, both boys and girls develop increasingly
sophistlcated strategles for negot1at1ng rules, roles and power in
the context of games. S ,

The following questlons gulde the analyses to be described in .
this study.

- 1. What patterns of player actlvxty and patterns of turn-taking v
characterize the games freely initiated and maintained by Q .,
third and sixth grade children at the three elementary
schools of interest (Covedale, Hoop and Oyler)?

-

-
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2. What patterns of time spent by children i activity pre-.
ceding the game, orgaanlng the game and lay%ng the game
characterlze childrer's negotlatlons of playground life?

How are such patterns unlquely character1 tic of the fre-

qéently observed,games of boys and girls?

. N . Lt - . B . 3
3. WhatQpatterns of distractions are associated with turns

at play in boys' and glrls games5

3o~

4. What patterns of game ma1ntenance strategies are associate
with twins at play in boys “and g1rls gamfes'>

By analyzxngothe set of patterns desbrlbed in the quest10ns pbove,
a clear understandlng of the structure and process of chlldren s in=--
formal interactlons in their spontaneously formed and unsupervysed

Ed . ‘
groups can be achleved. o . .

i
’

s 1 .‘. ‘ . ) ) o

The sample in this study included 13 girls and 10 boys. Thﬂs_group'
c0ntained four thlrd grade. glrls and exght sixth grade girls, four tﬂ;rd

: grade boys and six sixth grade boys. Elght of these children had pre-

VLously been classified as-game shunners, indicating’ on playground logs
an aversion to active part1c1pat10n ln organlzed games and a preference
for activities such as’ hanglng around observ1ng others and so forth.

Twelve children had previously been classified as experts on the' basis
of their reported patterns of playground game partic1pat10n in a single’
‘event while four were class1f1ed as samplers whose playground logs re-

L vealed their regular involyement in more than one playground game. It

had been hoped that one child of each' sex in each grade from each of the.
"three game statuses - expert, sampler, and shunner - could have been
observed. However, 1nac;essablllty of certain children due to absence
from school, inclement»weather and other dlfficulties limlted the sample
to the number of childnen included here

The Data:

* The data for, thls study consist of 23 audio taped records of
children's spontaneously organized playground activity. hildren who_
served as focalfplayers were outfitted with a small backpack containing

~
-
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4a.c0mpact tape recorder (Sony BM-11l). In addition to the taped record

of each child s Playground activity, an observer recorded in‘f%bld'notes

~ the identities of speakers, locations of interactions and the progress
in minutes and seconds of ongoing events These taped records were
gathered during a three month period in Spring, 1980 on the playgrounds
of three elementary schools. During this period the following- distri--
bution of games was recorded: _ | ‘
Distribution of Games: _ | e

'Game ‘ .Focal Player | ' -School’
Kickball . ", 1 BN Michelle, third grade, 'girl " Oyler -
‘ : 2. Tom, third grade, boy ) Oyler
3. Karl,- third grade,, boy Covedale
: : 4. John, sixth grade, boy T v Eovedale A
- = 5. Mark, sixth grade, boy - oop o
o 6. Sam, sixth grade, boy ¢ . . . Hoop
\ 7. Steve, sixth grade, boy .: - ~ Hoop
. 8. Ed4, sixth grade, boy ' : o Hoop
Hopscotch 1. Gina, third- grade, girl - Covedale
’ ) - 2. Dina, s;xth grade, girl - Hoop
} 3. Cheryl’, sixth grade, girl - . . Oyler
ngg Rope S IMAngie, third grade, girl- S Hoop 3’ ‘L'
T e 2. Ssally, sixth grade, girl’ ™~ ° | 'Hoop ' '
;Chaséfsytag 1. Regina, third grade, girl ' 0y‘erﬂ :
" Co 2. Mahala, sixth grade, girl . Oy%er"
L ) . S | - o A
Racquetball;s: l. Tammy, sixth grade, girl : ‘+Hoop
1 J - ! , ' 5 !
Softball . l. Coleen, sixth grade, girl \ - Covedale S
Four—Sguare : 1; Ronja, sixth grade, girl Covedale
«

Tetherball ‘1. Beth, third grade, girl . Covedale

In addition, three transcripts were made for children who did not
pqrticipate in ‘any game-playing activity. A last transcript was judged
unusable for these analyses.

The Arnalyses: ~

Two sets of anglyses were conducted in order to answer the questions
of interest. The initial_analyses centered upon how children structured
‘their activity onfthezplayground. Here the specific focus was upon both

tne structure of- the activity itself{operationalized as the pattern of
( : ,

- - . 3
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o turn-taking .and the allocation of players' activity’ during the &ou'(rse'
of the gamé. Player activity was dimensionalized simply as "players
constantly active" and "players not constantly active. " also, the -
temporal nature of actiVity 'structures was determined. Specifically,

. the time spent p;eceding, negotiating ‘and playing the game was cal-
culated for eath focal player. . _ ! o

The second set of analyses centered upon the process of game play .

~ itself. Here interest yas princJ,pally upon, utterances children made Q

in monitorinq ongoing action in the 'game. We were partIcularly inter-
ésted, on the other hand, in distractiOns which threatened ongoing

I game performances and, on the¢other hand in game maintenance‘strat ies
which positively contributed to-the continuity of action in: the game.

x Sets of distractions and maintenance strategies were not estah—
lished a priori but, rather, ‘were generated from the data through care-
ful analyses of written trandEriptions of audio taped records and field
.notes. The set of decision rules and categories are containedvin ,
Appendix I. Reliahility for two coders (Borman -and Barrett) was cal-
culated as a percentage. . An 85%Lagreement was achieved;by the two.
coders for independent codings of two full transcripts. Subsequent
‘analyses were conducted independently by the two coders who consulted
on difficult cases. ‘ | ' a '
Results and Discussion | ’ ¢ .

Resiilts are reported for 19 children whose transcripts included

e
'

records of their participation in playground games. ‘These results are
organized around analyses of game play itself and events leading. N

»

directly to game play Z . .
_Portions of players'tr nscripts not taken up w1th %yents either

leading up to game play or in game play itself were ‘not o0nsidered in
“these analyses. The fact that ‘83% of the children for whom transcripts
were made participated in at least one game is itself an important find-
ing. Children are more likely to play a game than not during the single
'period of their day in school when theyahave relaﬁively free choice of"
‘behaviors. = , .

Another important aspect of the observed games is their ubiguity
\Although material conditions varied across the three playgrounds, there
was a fairly equitable distribution of the most f*equently occurring
game{ kickball, and precisely the same distribution of ‘the next most

.y N : .
‘. . " -~ [
s .
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,'frequently played game, hopscOtch There are, however, important'pointsfﬁv
of. contrast. Flrst at’ Oyler kickball 1s the sport of younger children

'\whlle at ‘Hoop it is played by older boys.‘ The two recorded k1ckball
lkgames at the third school, Covedale, werewplayed by a boy from each of -
-the two grades. Seoond, play at. games generally was s1mply more llkely
to take place at. the latter two schools. In fact, hopscotch k1ckball

and varlants of tag were the sum total of observed games at Oyler.: The
'*trend at- Oyler was for older children to be 1nvolved in ‘games 1n an off— '
‘hand way if at’all. Thus , a third p01nt of contrast is 1nherent in the :
developmental -profiles of the three schools W1th younger chlldren at
Oyler more llkely than older children at the same school to be. irivolved
in games. The reverse 1s true for the other schools, although 51xth
grade glrls at .Hoop wlth the exceptlon of three or four athletlc and

charlsmatlc "stars" were desultory in the1r pursult ‘of game play, often
fllrtlng, pract1c1ng cheers or hanging- around with 'same sex 'peers. Th1s
pattern of behav1or was in strong contrast to that of the1r male counter-

parts whlch was characterlzed by deep and pers1stent commltment to play

A\ ]

I}

1n games ./ , ; ,“ _ _ :
‘ Developmental-trends observed in the- data make sense in llght of a
-perspectlve drawn primarily from Plaget\but also 1nformed by Vygotsky.
In this context, older children would be expected to engage in games.
hat demand an abstract understandlng of competitive game structures,
'strategles, rules and. roles. Girls, however, are socially coerced by
prevailing local and more‘general norms from seeking entry‘into'prer.
domlnantly "male™ ‘games such as’ k1ckball In Vygotsky's. terms,‘the
T “tools of the culturé" may ‘be prov1ded for those g1r1s who with some
"soc1al r1sk seek to use them but they may be exper1enced by girls 1n'.
.d1fferent ways than by boys whose engagement in play is cons1dered )
.normatlve. As a consequence, g1rls may well adapt to the: same mllleus
in dlfferent ways than boys. Indeed, in add1tlon to motor Sklll pro—
f1c1ency g1rls who were observed in play in. male .dominated games of
‘kickball and racquetball gave ev1dence "of what ‘can only- -“be termed_“
charlsmatlc,‘assertlve and comlc SklllS, ab111t1es whlch tended not
to surface in female-domlnated games and act1v1t1es._" ’ ‘
Her charlsmatlc qualltles assured Tammy, a sixth grade glrl at Hoop,’.
accordance of spec1al pr1v1leges in racquetball play by ‘her male class—
‘mate who had taken on the task Qf self- app01nted referee of the ong01ng

. game.’ Tammy who ranked hxgﬁhln popularlty among her classmates was also
’ . : Lo e )

EKC = Y o ,13,
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"a~sklllful game player, frequently beatlng‘boys in racquetball p1ay.'

'Her playground logs 1nd1cated a dlStlnCt preference for racqaetball

play; 12 of 14 logs made reference to the game. : iR S‘%

o The follow1ng transcrlptlon of . the 1n1t1al 10 seconds of play in .

her turn illustrates the supportlve role played by the- "referee Martln,m
(Tammy walké onto the court to face Jher male opponent)

C e
> R ¢

Martln.'Ju Come on, Tammy ., ,c:
Tammij : (polntlng) I get that s1de o \j

Martin: ‘Show (him your stuff). (pause)
o N - Come.on. Tammy, show 'im who's boss.
(5 seconds pass) A | ‘ ‘
(Tammy and her partner commence play Tammy hits
' the balL out of. bounds)
Bystander: ~Boo! _
- | (3 seconds pass)
Martin: '~ Come on,’Tammy. You can do it.
| | (Transcript made May, l980 Hoop School) ,
_ ,
_ Tammy recelves four encouraglng utterances from thel“referee" Martln
in less than 10 seconds at the outset of her turn.. Two sets of players
had faced each other during the time Tammy stood in line awaiting a turn.'
During the six m1nute period Tammy spent 1n line, Martln was recorded>~‘
| making only one supportlve Utterance ("What a shot Brian.") It seems ]
clear that a sklllful female player is accorded spec1al encouragement.

. The follow1ng is from the observer's field notes: "It is quite clear

that Tammy has the leadlng edge in this game. Martin consistently‘
winks at her mistakes ang at her opponent s good moves.
Part1c1patlon by g1rls in kickball was never observed at Covedale

bu( was a frequentwoccurrence on the other two playgrounds. However, in
a field of 35 players at these schools, typically only two or three girls
‘were present. Usually they held a membership on the same team and ap-
peared to pos1tlon themselves in close prox1m1ty as 1f to lend each
\Vother support. C . ; '

| 'In a transcript made at Hoop (see Appendlx II), two’ g1rls at play
in a recorded game of klckball were observed to utilize especially vivid
‘assertlve, even aggress1ve approaches to play. Alesia was a particularly
large and welledeveloped’black‘s1xth grader who widely reported her par-
ticipation outside, school in{karate lessbns. In fact, as Steve approached

. N .
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" the playfield'at t  outset of recess periodl Alesia.acgpsts him, yells

'r"klck her. 1n the face" Ales1a retorts "I know you love him, but God..
(There is talk about belng gay recorded later in th1s game). Alesia
lager part1c1pates in- assaulthg a marauder who. attempts to take the’
ball be1ng used in: play and freely engages ‘in act1ve support and play-
ful banter w1th her colleaguest And, this game, as most kickball games'
it Hoop, was racially mixed. - A. - b | o - kl
Alesia: ‘ (shout1ng) Two out and I'm up' - o
s
“Ales1a' " (into take recorder) Lo ' o ,(laughs)

. Unknown boy. Yeah,:blackface! . ' : |
" Alesia‘: I'm only wonderful.. T d1dn t say (how: far)

- Mlke.. ; (commenting on a playYHe S safe',

_Mlke: I (1n1t1at1ng a conversatlon with Steve. ) Certa1n people»
hafta have the “ball. S - L .

. Steve: . Well, you shoudn'ta ran. | ' ' o

Mark: ~.Let‘s go, Alesia. ‘
) ' '(encouraglng her as she takes her. turn) .
- Mike: R - (as Alesla begins to run to- first) . Go getcher ﬁlg
| | fat butt...Ohh! Run!

(3 seconds pass as’ Ales1a holds up, on f1rst)

Ales1a could ”d1sh 1t out" as we11 as take 1t. In regulattng*the" o
movement of a teammate, she: bellows""Larry, get outta there,;you little
Bum! " At a later 'point in the transcript she is recorded saying "™you .
fat little (( ))." In-response to the obliterated and no doubt
abus1ve taunt loudly and from the field come the shouted letters
.*D~A—R N." In field notﬂs Alesia and a white male' teammate‘are descrlbed
_-as doubllng up with laughter and as together in a duo 1n1t1at1ng a round
of punnlng with the outflelder. ' '

~ Not all g1rls were accorded the same pr1v1leged status in the game
as Ales1a. A less accompllshed female player, com1ng up for her' turn
to k1ck in the same game was greeted with: "You oughtn ta throw so hard
it's only a glrl,four;glrlfrlend!f Apparently, in order to be engaged
as a respected teammate, as Alesia is,girls had to .be perceived as ' v
equally and perhaps as even more.skilled than male team‘members'and not
~as girlfriends. . SR ¢ '
The appropriate use of humor to negot1ate relatlonshlps in the game \

" can be observed in Alesla s readva1lllngness to pun. Another girl in .

td
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“the same game used humor to defuse a potent1ally volatile situation h\
'ar1s1ng over a close call. As an argument broke out, a member of the
"offense,’ the tallest boy in the .- sixth grade at|the school lcame out . )
from behlnd the plate. As. he '‘approached the 1Lf1eld the female flelder'
initiated the follow1ng conversation: -
.Girl: ~You wanna fight about it?
Scott: Yeah N . ' ' v ‘ :
Girl: = Go join the Afmy! |
" Since Scott utters no recorded response and game play is soon under—'
way, the statement appears to effectlvely d1sarm th1s male . player. .o
Girls who play boys' games ma1nta1n what appears 'from their inter-
¢+ action in play to be a clear idea of their "right to play.’' "Gfrls do d‘
- not haltingly enter the.game or hes1tantly negot1ate a turn. élrls,b
P 11ke boys/, actlvely hargaln for a favored pos1tlon in ' the rkicking- order.
The transcrlpt ‘recorded for a th1rd grade g1rl Mlchelle, at:Oyler dis-
plays the ease of entry and barga1n1ng for a; turn that characterlze !

these negotiations: : Coa .

Michelle: '_ (whlle walklng towards the d1amond) Hey, (Curtis).
(2 seconds) ( o
‘Michelle: . # Can I play? (2 seconds). Can I*play? )
Curtis: " o. K., you're after us. # Sheu(( ))4him.
Michellef -{to a player)- Be after’ you.;. o )
. ‘ 'vwgfﬂllater in the .same transcrlpt) ,
fMidHElleT"l I'm after you. -
Richard:  ‘You're after me! .

| . e

Unknown boy: After me! ' . , e

Richard: Otherwlse I kick ya off the team —

Michelle: Gh. | - “
Unknown boy: .I'm after him then.

Michelle: ' Well, I'm after you. .

Mlchelle maintains her right to play and continues to bid for a
favored pos1tlon in the face of threats of expulslon from the team (ap-
parently not, however, directed at her). ' '

An interpretatlon of the data just reported. should be plaCed in per-
spectlve. \As a general rule, glrls avoided part1c1patlon in male-

' domlnatedhgames. This was especially clear at Covedale school where no
girls'were present in any recorded games of Kickball. Cdmpared to Hoop,

| T
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-the otheszqhool with a substant1al black minority, Covedale had far =

more racially segregated games as evident 1% playground log \data. As an'
example, disproportionate numbers of black glrls at- COVedale reported .

'tetherball as a modal game. Although k&ckball was to some. extent rac1ally-

lntegrated at‘this school it was exclus1vely male. Generally, ‘even when
'girls were adm1tted to play, only a. small m1nor1ty part1c1pated and
‘these were. merely tolerated iti;ppeared because of their consumate

~athlet1c skill and. personal char cterlstlcs, notably some comb1natlon of '

Dcharlsmatlc,,assertlve and . com1c .gifts. - Thus, g1rls who play boys games " -

are likely to attend a school undivided by racial cleavage and perhaps

relatively unflvlded by social dlfferences as well. “ . ‘
As. a soc1ally homogerneous settlng Oyler 'school was not faced with

.the same issues. as ‘the other schools. 'Within the Urban Appalachlan cul-
'ture, glrls and Women appear to be the cultural standard bearers who
fnegot1ate soc1al exchanges for their famllles throughkchurch and communlty
part1c1patlon This accords women an 1mportant status in famllies where
economlg and soc1al prlvlleges may evolve from women- Shinteractions ‘with
the majorlty culture. | Michelle's part1c1patlon in klckball reflected
perhaps the most equalltarlan system of role relatlonshlps observed in .’
any similar transcrlpt featur1ng a g;rl part1c1pat1ng in male dominated

- game play ‘ D1rect compar1sons between Michelle's game and the games in

-“which either Tammy or Alesia were recorded at Hoop are extremely dlfflcult
because of the age d1fferences. It may be that older girls received both
more flatter1ng attention’ (as in Tammy S case) and at least equally and

perhaps more disparaging attentlon (as'in Alesla s'case) because girls

qua g1rls are more salient to preadolescent boys. It may be that a pl‘ay‘er'l

is a player so far as a thlrd grader is concerned and that player sex has
" little part1cular 1mportance in a male-dominated game at a younger age."\

However, th1s may not uniformly be the case across. all mixed-sex games

In games w1th relatively equal numbers of male and female part1c1pants
\such as chasers, g1rls as a group were chased by groups of boys and v1ce

versa.

A

Several conclusions follow: 1) girls are unlikely as a 'general rule
to participate in male—dominated games, 2) girls who de participate have
unusual and highly attractive kto’male game organizers) combinations of

: athletlc skill and personal attributes; notably charisma, assertlve and
comic abilities, and 3) preadolesCent alrls as opposed to younger girls‘
at age nine are likely to experlence power rules and roles in male- .
dominated games in different ways than the1r male colleagues in the same

mes.
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. hAnalys1s One Agatterns of Turn-Taklng and Player Act1v1ty in Games.x

Results of the initial analysls-of all. observed games undertaken by
« the l9 focal players are reported-in Table 2. - Here turn-taking.
character1st1cs and player activity are d1mens1onallzed in a flve x two -
table comprxslng four categorles of observed turn-taking procedures, a
no game category and two categor1es of player act1v1ty, "players not -
constantly active" versus "players‘constantly active." Clearly, the
largest number of observed games (N;l7) fell into ‘the top. left cell.
Altogether, seven dlfferent games were sorted into. this cell, each
distinguished by two- features. 1) assured turns for all players in a
fixed pattern of rotatlon and 2) the consequent demand that players re-
maln 1nact1ve (usually whllé awa1t1ng a turn) for some perlod of time
in the game. .0f 'the seven games, the most frequently occurr1ng was =
kickball (N=8) , followed in frequency of occurrence by hopscotch (N= 3)
-and ]umprope (N=2). One case each of racquetball softball, four-
square and tetherball was also obserVed., L » B
oo pnly one observed 1nstance of two other games (chasers and tag)
was recorded ) Both chasers and tag demand that players remain in-
,actlve for. a portlon of the game and both have procedures governing'an

.exchange of turns, however? these procedures ‘do not 1nc1ude prov1slons
for a' fixed rotatlon of turnsJassurlng each player a turn as~ it" (in
tag) or as the chaser (in. chasers). & °

The remalnlng act1v1ty, stunts, is more play llke than gamellke-
stunts, as performed by the observed s1xth grade g1rl and' her three
same sex fr1ends at Hoop constltuted a set of leaps, Jumps and other
moves associated with cheerleadlng In fact, these acrobatics were

"accompanled by the repeated chant, "We're the Class of '86!" ,

These data include all the transcribed playground act1v1t1es ob-
served for both grade levels at the three schools in the spring of 1980.
They suggest;thatfby grade,three, children have made a shift ta involve-
ment in games relati more complex . than those of younger children
(Table 1) but relatlvely similar in complexlty to those of older
chiiﬁren in grade six. What seems most important is that with in-
creased age comes increased participation in a wrder variety of games
of high complexity. It'may be that an important shift in game playing
Bkills, inferests and so forth is accomplished by g de three and that’

these skil s refine and elaborate themselves in a wid¥r variety of

3
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games byuage 12. GCertainly»this conclusion is suggested by the'trEnd.

in the data reported in Table 3. : : o a

Analysis Two: Patterns of.Time Precedlng, Organlzlng and Playlgg
A Kickball "and Hopscotch Games . _

Y

Results of the second analysis of observed games are reported in,
Tables 4 and 5 and in Figure 'l. These results, w1th a single exceptlon,
are for all klckball games in which boys were focal players .and .for "all
hopscotch*games in which girls were focal players. These two sets of
~ games were selected for analys1s because of ‘their greater frequency of

occurrence in comparlson with other observed games. The s1ngle exceptlon~

in klckball was the transcrlpt recorded for Mlchellef the only female
focal. player who pursued the game.

On data for klckball players, a -repeated measures analys1s for the
three different t1me perlods y1elded a statlstlcally 51gn1f1cant main
’ffect for time and a 51gn1f1cant two—way 1nteractlon for time x players
as reported in Table 4. Chlldren at Oyler took less time to negotlate
play in klckball than chlldren at eithef’EBVedale or Hoop while chlldren
at Covedale were. generally less quick to enter etther négotlatlons or
game play. Chleren dat. Hoop spent less time flndlng a game and spent
more time both negotiating an,'ggaylng kickball than their- counterparts
at 'the. two other schools. The general trend at all three schools was

_'for klckball players to .spermd more time in the game 1tself than in - oo

activity preced1ng or organizing the game. o . ‘

' For hopscotch play, as reported in Table 5,

3 . l
a repeated measures

analy51s slmllar to the analysis reported for kickball in Table 4 yielded -

< ‘
no significant ma1n effects or two-way 1nteractlon for time x. players
Figure 1 clarifies the two sets of findings for klckball and hopscotch v

-

jugt reported.

The marked contrast is in"time spent in- game play it-

self.

chkball players ®spend, four t1mes the amount of tlme lnvolved

in their play than hopscotch players,_all of them g1rls Moreovesx,

so forth is also

organizing play and neiztiating rules,

a 1ength1er process in

ickball game

positions and

prellmlnarles

take ten times as. long as gl;&k in hopscotch to sort

-matters

‘4

Kickball players
through'these

+

\.4 . e . b
'games and turned his atté&ntien to boys'

games,

Piaget sniffed at 'girls’
games of marbles (1965).
.and: specifically hopscotch, presents little challenge because of its
& . o A

It was .Piaget's observation that girls'
‘ g , v
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relatlvely low complex1ty The data reported here suggest that over‘

time and distance hopscotch has retalned its character1st1c s1mpllc1ty
relatlve to boys' games, k1ckball "specifically, 1n this case; Since
two players are the usu@l number 1n hopscotch there 1s“really very '
little to organize in the game except to establ¥sh. theworder of turn- ’
taking Kickball with its typically large number of players posSesS1ng
varying levels of Sklll and ablllty requires a much length1er process to
set things in order. o . '
Boys negotiatlons reflect a profound interest‘in power relation-
ShlpS and the establlshment in the soc1al order of ghe game of a rel-
at;vely equal balance of power based upon athlet1c ablllty ‘Entry into
the game is predlcated upon the capac1ty to perform " As he approaches
Kerry, a s1xth grade boy at Hoop who is choos1ng team members, a boy .
asks, \"Can I play?". The response is "Can you run?" ‘Later a boy urges
“Get Emerson!. Get Emersoh‘ He can ‘kick. far." When an "unfa1r dis-
tribution of . skill is percelved by a player, and partlcularly when'the
balance of power favors the opposition, ‘the player is llkely to threaten.

o

to quit, as did Eddle, a focal player at Hoop. - ' o

A

As the game is about to begin, the division of roles xs negotlated

Unknown boy: "Curt, play thlrdc Mark you got f1rst? I got short stop."

The length1est negot1atlons centered upon the kicKking order . Moreover,
.an, order established at the, outset of the game. would llke}y be revamped
later by players ]ostllng each other. 1n line: ' ‘

. ( ): I'm after Kerry. . , ) ,
' Mike:  Ah, I'm after’ (1 M. 1 S C
LUnknown'boyz Yow re third and he' s fourth. o
Unknown boy: .Mike.". then Mike 'n' then me.
Unknown boy: No. You're after Mike, 'n' Stacy's after .
Deacon, ;n'... ' | ' .

- (transcript made at' Hoop, ‘April, 1980). : 1
- Even thOugh roles and power relationships-are explicitly‘discussed
in the Janner illustrated aboye, rules are. odly obliquely stated and'
generally with reference to,a specific player action. For example,‘a
member of the~defense warns a runner: "No leadin‘ off at all. ' Not a -

inch! Not even a centimeter!" During re-game negotiations children
, p g g

‘typically did not e1ther review among themselves an establlshed code of

rules or argue about playlng accordlng to one or another set. Instead

S ]

! 2 o '

’
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‘once player roles, had been established, game play was initiated without

.

‘mention of rules governing play. Rules may have been consensually es-"
tablished by kickball players who were seasoned veterans in the game by
'gprlng.' Rules become problematxc and are discussed only when they are

threatened. Game players are ult1mate .pragmatists.
o

- Lo
"Analysis Three: D1stractxons _Associated w1th Turns at Play in Boys
’

. -wersus Girls' Games:

~ - -The numbers of chlldren at play during recess made 1t difficult in
rall games to avoxd the tug of dxstractxons and d1sruptxons to ongoing
play. H6wever, some games were more vulnerable to these problems than
~others - both because of their physxcal location pn the perimeter of the
playgroung—and because, especially with older g1rls, play was an easy
. target for flirtatous boys. Games qf Jumlrope and hopscotch, w1th small

’ numbers of plAyers are ah easy mark for ayground marauders '

Results for the analysis of" 1nterest ere are reported in Table 6.

Dlstractlons/dlsruptlons took the form o 1) outside interferencé by'f’
‘the entry of new players negot1at1ng ‘a slot 1n the tuwrn-taking order of
an ong01ng game, 2) complaxnts, taunts, dnsruptlve protests and the llke
by. players in the game, 3) changlng the rulfs, negot1at1ng a ‘funda-
mentaL shift in game playlng strategles and' so forth by ‘Players in the
game, ‘and 4) abandoning the game. Abandonment of an Ongoing gamevcon—
stituted the most dramat1c ‘and obvxous form of disturbanoe, Cessation
of play for some perlod of time followed in the case of.each recorded -
d1stractlon (n llO) enumerated 1nETable 6. |

Results of the chi-square analysis performed with these date in-
dicate sign1f1cant differences between boys and girls in the tYpe,of
distraction associated with a turn at play. 'Specifically, girls are
far more likely to experience outside - interference than boys.' In fact,
outsiders interrupted play in girls' games almost four times more often
than in boys' games. Although abandonlng the game, occurred with
relative infrequency across all games, girls were more lxkely than boys
to leave a game. Outside interference frequently was closely linked to
abandonme of the game. 1In four of the seven cases in which girls
left game:sgf.jumprope, hopscotch or tag, outside interfererice preJ-
ceded abandonment of play in the game in question. The link between

P
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1

a disruption and' leaving the game 'was especially clear in the case of
Gina, a third grade girl at Covedale, playing hopscotchr )
(Gina is out. Lisa'begins'her turn)
Boy: (in background, shouting)
’ 'HEY, HEY, HEY, HEY"
(Lisa throws her marker and hops. As she takes her turn, some
boys run across the hopscotch area) '
- Boy¢ (in background) That was myiball! That was my ball!
Gina: ( )) . o ®
. Girl:  Can I play? ' o
| , | (It is not known whether this was asked of Gina or Liga)
Cc - N . )) S . ' '
(C N N S : -

~

.Lieaﬁ . What did you call me? -

Boy: (in background) Get 1t' Get it “

Unknown boy - . S i T ) :
or girl: (( y%)l : . - : . -
Gina: How T )) did you take? : : . '

(mumbled c0nversation ‘between Gina and 'Lisa as game con-:

tinues. Sound of marker§ belng thrown can be heard):

’

Gina: ' You're out.  -You forgot to_pick up your marker.
‘Lisa: « n L .
Gina- ((~ )) ‘ " | v ‘ o | ‘_U' . Vo,

(Gina take a second turn. Some boys interfere in, the 8,&3,.10-°
numbered area of the hopscotch form. ‘Gina and Lisa. leave the
hopscotch area and walk toward the tetherbail area)

(Transcript made ad Covedale School,- April 1980) ,'

4

In the short space of less than two. minutes these players have. been
plagued by three incidents of outside interference. Walklng through an
ongoing game of hopscotch was fredquently observed and occurs here twice.
Although new players are ea51ly absorbed into ongoing kickball. games, in
hopscotch where Pplayers begin the game in square one and proceed through
the sequence of numbered squéres as the game progresses, entry of a new
player presents a real dilemma - Should play ceasée and begin ‘anew in
order to give all players a fair shot? Or should the new player be ad-
: mitted to the ,game with the obvious disadvantage of having missed one or

-

more turns” at play? : N :
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e A single case of abandoning the game was recorded ‘for a,male focal
player, Sam, who participated in a kickball game ‘in which play was ter—
minated after the ball used in the game was accidentally lofted onto
the ‘'school roof and became lost to the playersL
Overall distractions appear much more likely to occur‘in the games
analyzed in this study than in the games off younger childrenganalyzed
by Borman and Lippincott (1982). -While only 18% of recorded turns at
play in the yOunger children%s games of hopscotch, tag; London Bridge
and the like were plagued w1th disruptions, 73% of turns at play in the
ngames of third and sixth grade children were associated with either a -
"distraction or a game maintenance strategy This finding suggests both
that older children are more often engaged in verbal monitoring of their
play tHan younger children and that recess periods ‘are more 1ike1y than
the time- beforeﬂschool in the morning to produce circbmstances, par-
» ticularly overcrowding, which heighten opportunities for disruptions on

the oné hand and game maintenance on the other.

\& B

!

L Aﬁelys1fifour «Game Maintenance Strategies Associated w1th Turns at Play

ﬁ' Res its of the analysis of game maintenance strategies in boys' and
«girls games are reported in Table 7% ““Maintenance strategies took the
form either of game_monitoring statements or' of procedural gquestions.
Invaddition;'maintenance strategies included actions comtributing to the
;continuity of play. Rounding up yOOSe equipmentﬁ the ball ih racguet-
ball, for instance,‘or finding a new marker to.replace"one lost during'
hopscotch play serve as examples ‘here. . , |

- A chi-square‘analysis performed on game maintenance strategies as-
sociated with turns at play in boys' versus girle' games produced non-
significant results. Boys and girls vary only slightly in the amount -
of game maintenance work they carry out~in games.,, .Both utilize fewer
procedural questions than monitoring statements. .Leaving the game to
locate stray equipment occurs least frequently |

The mo'st common form of maintenance work in both- boys and girls'

games was the oral record of ongoing. events that- was eagerly maintained
by bystanders and other players. In Virtually all casgs monitoring and
procedural questions dealt w1th the phys1ca1 actiVity at hand in re-
lationship to the rules of the game. - For example, in kickball, a pro-
cedural question is raised by Sam who has heard Kis name being called

out:
b

-
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lfﬁam: . a'“Sami (rising intOnatiOn, indicating ayquery)
AWth? “":\ ‘ ) , .
. ' . | | ’ | . PN ' | !
(&t )) HEY! ' ‘ °
~ 8ig: " - What? . Who' s pltchlng,,me'>
Mark:  # Yeah, you' ‘
" Later inm the same game Sam asserts. "I thought two fouls was one out"
to which Mark replies "It is - he .already hit two fouls. These ex-
changes promote an orderly round of play in the game by allowing a con-
sensual determlnatlon of game'playing procedures in problematic sftua—
tions-such as this in “which the p1tcher Sam was wunaware that two fOUlS
* had already been made by the boy at the pl&te ’ .

Th ‘most 1mportant feature of this anal s1s is the slmllarltyﬁot.
pattexns of game malntenadbe strategles used by glrls and boys. The
‘stress 1n each case is upon utterances des1g§§d to monitor ongoing ,

aétion. These statements are llkely to not géan a response and there-/
! fore, appear to function as utterances which the speaker uses to keep
d him or herself actlvely enigaged. It 4jis almost asvthough pﬁayers are
portraylng to themselves and others their contlnped alert and ready
condltlo'.y Sincep as we haVe seen 13 earlier examples, a player
typically continued a turn in hopscotch untll "oﬁflcxally seen by a -
co- part1c1pant in play, monltorlng seems an 1mportant strategy to
employ in order—to assert one's right to a turn and to acknowledge

Ed

one svoppqpentSQ’mlstakes or attempts at,cheatlng . .

Conclusion: Né_ . —]
Farffroﬂ berng mfrely assimllatlve experiences as Plaget (1965) has
( prOV1de what Vygotsky (1978) plalnly saw as
'Ve development The most troublesome aspect of

\g from the authors perspectlve is that dlf-

argued, games appear
events that lead cogni
the flndlngs reported he
ferent games are generally\played by boys and girls and that: boys'
games provide the far rlcher env1ronments for learning abstract con-
~cepts of power, rules and roles Even more disconcerting’is the re-
~lated finding that girls who play boys' games occupy an exceedingly
awkward status while doing so.‘\. . _ Y
- As we have reported, boys spend more time in the process of negot-

.iating and organizing the. game. ThlS experience provides them the

' opportunity to actlvely negotiate both roles as players and power in

)
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connectiOn With the fair distribution of, skills across two teams.

Once game play has begun, boys remain engaged in play for a longer
period of time and suffer fewer interruptions in their play than girls
Because their play in team games prOVides more complexly problematic
situations their .discussions of rules during the course of the game is
.likely to be far richer than discuSSion by girls in games such as hop-

. ‘ . . -~
scotch. - _ , AR 4

4 Girls.who play boys' games érovide'a very interesting group for
study " Their especially pronounced ‘charisma, assertiveness and comic
£idir in connection with épeir perceived athletIc prowess assured them

a place on male-dominated teams. What of girls who may possess athletic
skil}l but who lack the personal qualities apparently necessary to propel
'them‘into play? These girls must either be content to watch or to.
,organize and play typically girls', games such as hopscdtch A clear
case ofva'girlyWho chose the latter alternative was Dina. Dina, a mem-
ber of a softball team was outside school (see Appendix II), spent much
ofwher recorded time duringsrecess milling about.. At'one point ‘she

| commented to the observer that she'would prefer to'play/with boys.but
'that she was not sure they wanted her. It seems clear from the ex-
perience of‘Tammy &nd especially from the events surrounding Alesia

in kickball that preadolescent girls run a great social risk in at-
tempting tor play boys' games. '

Gilligan's (1980) argument,that'girls and women possess a frame of
reference that inhibits their involyement:in competitive activities
seems to miss the point. As long as norms_ generated in the larger
gociety hold in the society of children, girls who attempt to excel
'in male-dominated activities will either be dismissed as mere girl-
friends and treated accordingly, accepted as charming, skilled and de-
serving special treatment and treated accordingly or perceived as
unusually assertive and aggressjve andj)reated accordingly. None of
these perceptions and consequent relationships accords girls e lguali-
tarian status. In our soc\ety (including within it a society of s,
cﬂ{ldren) there still appea a great .reluctance to shake off stereo-
typic notions about what gﬁrls should do &nd how they should act when

in social Situations and especially in critical exchanges in negotiating

-

‘power, .rules and roles.

\ - . . : [y 2 :': N
'.) ’ . . .
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‘- L A_ijppnnblx,lvwfmfu T B
f - .Dete&mining Distractiohs and Game Maintenandé'Procédures
‘fDistraciions:', e 7  _ . ' i

-

. Distractions are events that challenge the continuity of the
game and are responded to-as such by plavers in the game through
(a) their verbalization of an acknowledgement of the disruption
by a responsive threat, taunt;” etc., or (b). their physical
retaliation or challgnge in fighting. ' . ~

. Distractions constitute the'ihitiating;utxgéince (or action.)
and all ,responses attached to it. : . ’

_ Distractions are concluded e&thér\througﬁ
bargaining or (b) fighting or.(c) no resolution
' e . 4 . - ) C . R

«Distractions in the 43 ‘transcripts. analyzed here took the
following forms: _ . '

-

(a) écquiesence,'

1. Interference by outsiders

‘_.\ L ~.  (a) entry of new player(s) (or attempted_entny) _
. : " (b) walking through the game by outsiders or bystanders -
é ) _(c) teasing, hasselinglqr kibbitzing by outsiders, or

v . . bystanders. .
L . (d) stealing game .equipment

4

2.. Verbalization of impatiencéwltaunté, complaints. eté..
by participants 1
3. ' Abahdqnment of the gaﬁé t . - _ o L

F—
\

4

4. Changling the rules, changing the gaﬁe,’cheatiqg, chailenging7.
~ ‘rules, challenging Strategies. : ' o

o
.

. ' \ .

. Game Maintenance Procedures: R s

. \ o o T : . :

- " Game maintenance procedures; include strategies that signify
active player concern with Structuring the format of the game
-including establishing who has power, rights; etc., in the immediate
contextwnf'a-speciﬁicbmovet turn, etc¢. Unlike a distraction, a
game maintenance maneuver is a kind of ‘monitoring of events internal

' to the activity of the game itself. - 'v - - :

-

Game mainténance procedures include the inftidting,utteranCe
(or action) and all responses - attached to it. ..

e .. Game maintenance procedures. may be carried off in a cursory
manner without any negotiation (i.e., Play A yells "Safe” and.
> recieves no response from' the other plays). There may be a give
., 'and take (i.e., Player A yelils "Two outs,”” _B responds ''Three outs "
, C responds "Two outs" ). ’ o s : . )

, Game mainténance procedures in thé‘23,trahscriptS'ahalyzed
here took"the following forms: . . - o

\‘l“ . - ,- _. :‘(_;. i "‘
RIC .~ 2 28
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SERRE S ° 1, ' Assertions rendered as judgments about player moves,
' for example, statements about a player's turn-taking
status. Also comments such'as 'safe or !'out,
negotiations about players’' batting or kicking ordér
-are included here.

2. Procedural questions regarding activity in the game.
for example, question regarding a decision about the
kicking order 'in a kickball game

3. Actions contrlbutlng to the continuity of play, for :

' - example, fetching a “ball that has landed on the school

-roof. . ' ' '
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Flgure !

Proflle of mean number of seconds .for kickball and
hopscotch players' time spent preceding game,
negotiat1ng game and. playlng game,

' - = - - kickball (n = 8) »
- 2 " —— hopscotch (n = 3).

“{.

Number of
Seconds
770 -- o (x=742.125)
740 -- o

710 --

370 —-
340 --
310 --
270 --
240 --
210 --
170 --

140 -
: e

110 --  (%=124.25

. 80 —-
50 --

20 --,

,e

~ Preceding ’ ' Negotiating/or~ ';Plajing
Game o anizing: Game . Game




Players
not -
constantly
~active

All players
constantly
‘active

Table 1

B

Games of First-Graders Classified by

-

Their Turn-Taking Procedures -

N\ S
. \ .
Games with Games without Games with Games
assured turns fixed\rotations neither without
in a fixed ~ but wzghégrocedures rotations nor turns
rotation ~governing\ exchange exchange A
of turns . =~ procedures
Hopscotch Kissers & chasers (N = 0) (N = 0)
duck, duck, goose
(N = 1) ' _
¥ Y :_
. ' \
(N = 1) " farmer in the dell | follow the . running
: leader; _ races
""" London Bridge N = 1)

(N = 2)




"Players .

not
constantly
'~ active

{ ~

All players
constantly
active-

L

Table - 2 Gamés of ?hird and Sixth Graders

« . ' Classified by Their Turn-Taking Procedures

. \d

1

. Y

Games with no

~Games with

No

Games with assﬁ}ed Games without fixed :
turns in_fixed ro;atibns, but with rotation, no no turns Games
rotation procedures governing turn-exchange . o '
. - N . —\
/exchange of turns :" rules
Jumprope (N=2) Chasers (N=1) " (N=0) Stunts (N=1)] (N=3)
Kickball (N=8) Tag (N=1) . _
Hopscotch (N=3)
Racquetball (N=1) = N
{Softball (N=1) s
4-SGuare (N=1) - r
Tetherball (N=1) -/ ‘
(N=0) (N=0) (N=0) . . (N=0) . | (N=0)
‘.' H
) R :
33
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" S | ' N Table 4 .
RepeLted Measures Analysis for Kickball Players'
sTJ&e Spent Preceding Game, Nééptlatlng Game -

I 7 :
: : - and Playing Game.

L]

Source of Variation - ‘e gs - MS vudf O F

Main Effects \

~ Players  655991.97 7 )

. Time " 2102829.1 1051515.6 2 13.76 <.01
| - | | ‘ ;

2-Way Interaction . .
Time x Players 1069488.2  76392.014 2.14 13.76 <.01

e

\T
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Table 5
. . Repeated Measures Analysis for Hopscotch
) o, Players! Time Spent Preceding Gape,
e ' ~Negotiating Game and Playing Game
’ \ ) v "
Source of Variation ~ SS MS 0 F . P
- Main Effects S A
Players - 13662.82 D |
A . ‘ X s ~ [
Time ' 53280.223  26640.112° 2 4.778  n.s. ‘
¥ .
, : 2-Way Interaction.
Time x Players  22301.777 5575.44 - ‘2.4 4.778 n.s.!
. \ B ... t
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‘Table 6,

" Distractions Associated 'with Turns at Play

“in BoyS' versus. Girls' Games A
t o -
L .o
' Type of Distraction Boys | Girls
Outside interference 116 12 f 29
v . _ ‘ , . 11,70 16.20 :
_ ¢:. Complaints,"taunts, - s - : \V\\‘~§
; etc. e 8 _ 32 40
' : _ J 16.72 23.?7
P . B I ‘
“Abandoning the game . 1 7 8
) ’ 3.39 4.65 ,
4
Changing the rules - |13 21 34
. ) N
38 72 ‘ , 110
x2 = 18.93

df = 3, critical value x2 = 7.815, 11.345

p. .01

-




" Table 7
.

Game Maintenance, Strategies Associated

[ 3

»

~With Turns at Play in Boys' versus Girls' Games

>

”Méintehanéé'StrztEEy Boys _,  ‘Girls
Z . ) 1 s
Game monitofing = 54 o 37" 1 91
with response ' 59.70 i ;51.§§ :
\ ' L <
N ~ | -

Game monitoring

Procedural question . Gt
without response 6 ¢ 6 ‘ 12
: ¢ T 6.454 ~ 5.545 |
L 1 o ' ‘ . l
Fetch equipment, etc. 3 0. 3
o _ 1.613 - 1,386 |
\‘ . » J ~ ™
' 149 128 277
. . x2 = 4.46 R ' | g:
. , ) | ~ ” .
df = 4, critical value x° =19,488, 13.277
- ' ’ ¥ o

p = b.s.

.

)

* without response 67 50 117
C ‘ : o - 762.93 ‘ 54.06
| B
' Procedural question - -
, with response 19 15 ¥ 34
. , 18,28 1517

13




