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FOREWORD

This series of manuals for Child Care Givers on DoD Installations is
issued under the authority of DoD Instruction 6060.1, 'Training Manuals

for Child Care Givers on DoD Installations," January 19, 1981. Its purpose
is to provide child care givers with training materials that in:lude the
latest techniques and procedures for the safe care and guiding development
of children entrusted to their care. ' )

This series of manuals, DoD 6060.1-M-1 through DoD 6060.1-M-17, was
developed under the auspices of the Department of Health and Human Services
by the Department of Army, in cooperation with the Navy, ~ir Force, and
Marine Corps.

+

The provisions of this series of manuals apply to the Office of the
_Secretary of Defense, -the Military Departments, and the Defense Agencies
(hereafter referred to as DoD Components) whose heads shall ensure that the
manuals are distributed or otherwise made available to all child care givers
on DoD installations and that these materials are used in regional and inter-
Service workshops, seminars, and training sessions.

This series of manuals is effective immediately.
Send recommended changes to the manuals through channels Eo:

Director, Personnel Administration and Services

Office of the Deputy Assistant Secretary of Defense
(Military Personnel and Force Management) (ASD(MRA&L))

Washington, D.C. 20301

DoD Components may obtain copies of this series of manuals through their
- ‘own publications channels. Other federal agencies and the public may obtain
copies from the Superintendent of Documents, U.S. Government Printing Office,

Washington, D.C. 20402.
—PlTe

R. Déan Tice
Lieutenant General, USA
Deputy Assistant.Secretary

For sale by the Superintendent of Documonts, U.8. Government Printing Ofies Washington, D.C. 20403
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NEEDS FOR CHILD CARE

The composition of the military is changing. There are
more single perents, women and couples in which both
parents work. As a result; the demands upon military
child care services are changing. )

The military commnity includes over one million children
from infancy to adoclescence who live with their families
on military installations. In the two-parent famlly, as
well as the single-parent family, often it 1s financially
necessary for all of those doing the parenting to work.

" Child care by someone other than the parents. becomes a .
necessity.

Child care centers and programe on military installations
can, and should, provide high quality services to support
the special stresses of military life on chlldren. A 1976
study of the U.S. Alr Force indicated that nearly 50
percent of the children enrolled in Air Force child care
centers attend for.50 or more hours per week. This

' certainly is more than "babysitting! and requires serious

attention to the needs of servicemembers for child care.




PROFILING MILITARY FAMILIES

Young marrieds with children

" Over the last century, the U.S. military population has
shifted ‘gradually from:one in which the majority of per-
sonnel were single to one in which a majority are married.
Further, the pattems of marriage and the age structure of
the military have changed so that more active duty per-
samelhavechlldmatmﬂmneverbefom As a
result, the military service now is an institution that
involves families, rather than the single sbldier.

'merehasbeenatrendtmrdanmcreasedpercentageof
married personnel among both officers and enlisted sexr-
v:.cetelbersmegchofthefourse.rnces, however,. the
-change has been much greater for enlisted perscnnel.
Family patterns of officers and enlisted personnel in all
of the services show an mcreasemtheaveragemm‘\erof
children per military family as well.: When examined by
pay grade, the families of middle-ranking officers -~
grades 04 toOG-weiethelargest, w:.thnearlyttu'ee
children per family.

Single or sole parents

A June, 1978, survey of Army perscnnel revealed that 1.5
percent of all enlisted men, or 9,437, were single par-
ents, solely respinsible for the care of their children,
while 7 percent of the Armmy's enlisted women, or 3,213
women, were single parents. This means that for all Amy
enlisted personnel, there was an average of 1.9 percent
who were sole or single parents, for whom some sort of
child care outside of the home probably was a necessity.
In addition, there are indications that the number of sole
parents inthenﬁ.lithymyincmueasamflectimof
sociological trends. There.are growing numbers of singles
who adopt children, mmadwumndnosmgtobecm\em&xers,
divorcees with children, fathers who are receiving custody
of children, and mothers who are leavingl'mxe

Working mothers

There are more working mothers in military families than
ever before. During the period from 1971 - 1976 in the
Army alone, there was an increase of 152 percent in the
nurber of women - enlisted, officers, and reserves -

serving, fm428ﬂn:sandtol°8tlmsand Further,

"Nancy Goldman, ”'l‘rends In Family Patterns of U.S.
Military Persomnnel During The Twentieth Century.” In N.°
Goldman and D. Segal (Eds.), The Social Psychology of:
Military Servwe (Beverly Hills: Sage Pub., Inc., 1976).
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it is predicted-that by 1983-there will be 200,000 women
in the Amy. ,b’hnyoﬁfthesequgvmmwiujomthe .
ranks of working mothers.2 It is likely that more fami~
lies will emerge in which either -or both spouses are on
active duty cr a husband qualifies as a military depen-
dent. Also, the percentage of military wives who are
employed outside the hame has been increasing consis-
tently. :

Since the .early '70's when the services dropped the
policy of excluding pregnant wc™en, more mothers of young
infants are required to. returr. to active duty shortly
after childbirth, most.as soon as the six-week maternity
leave period is over. This hads created an accelerating
demand. for infant care among servicemembers.

Younge¥ childpen
The children of military families are, as a group, much

younger than those of the larger society. In fact, in
1973, the median age of children in military families was

one half that of the civilian families, or 5.3-years old
compared with-10.5 years. Almost half of‘t.hs children of
active duty personnel were under five years.

As a result of these trends in the camposition of the
military population, child care facilities of all kinds on
and around installations are feeling the demand for more,
and more carprehensive, child care services. ‘

-2

In addition-to the impact of a changing military popula-
tion profile, ‘there are some traditional aspects of the
military life-style which affect a family's need for
supportive child care services. For example, among the
demands of the military occupation which can be expected
by its members are the followi.ng:

periodic changes of residefice which reduce oppor-
tunities to establish lasting ties and support
systems with friends and relatives. )

2pi1een Stubblefield, Psychiatry Technician, "Single

Parent Prohlems/Problems of Service Wamen." (A paper pre-
sented_at_Department of Army Division Cambat Psychiatry Con-
ference, May 9, 1979). ’

3Nancy Golaman, op. cit., p. 13L.
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" varying social, subcultural and physical living con-
ditions which may require adaptation to unfaxmhar
living arrangements -and create stress. .

separation of a servicemember from-the immediace
family for extended periods, with the resulting
adjustment in family roles.

non-traditional work schedules and working hours of
same duty assigrments. ) )

occasional threat of servicemember injury or death
metotheuwertamtiesofombattrammandother
hazardous assigmments.

Each of thase aﬂ.u.icnal -aspects of a military occupatign
cancreateaneedforfmlysupportserv:.wsand,
particular for child:-care services. Especially smgle-

and two-parent working families may find themselves “in
need of child care for unusual schedules to accamodate
chtyassigrmtsorforspecnlreasons, such as in times
of family stress created by a relocation, separation, or
heavy family respcnsibilities unrelieved by the support of
Closge relatim 2

Child care during stressful times

Military wives, 76 percent of whom a\re under.. 30 years old,
rust temporarily, repeatedly and singly make numerous ,
parenting decisions without the support of their extended.
families and, frequently, mthetatporaxyabsmceofthe
children's father. Child-related services in support of

these families became a necessity. Even during the rela-
tive stability of peace time, lsmzope:'centgfnmned
servicemambers do not live with their families.“ Given

theseoccupattamldumtensticsofthemlituy, it is- -

particularly important to involve military parents_in
child care and parent education programs since they are
young, have no extended families nearby, and may feel
quite isolated with many of their important relat:.onshlps

Inammtstudyofcmldabusemmlltary families, it
was found that, of the 225 families studied, most of the
abusing and/or grossly neglectful parents were very

young - over 40 percent of the abusing mothers were under
20 years of age, andﬁSpercmtmmde.rZB, 45 percent

4M Duncan: Stanton, "The Military'Family: Its Futire
In TheAll-Volunteer-Context." In N. Goldman & D. Segal -
(Eds.), The Socthl Psycho%ogy of Mili tary Service (Beverly
Hills: Sage Publications, Inc., 1976)
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of the fathers were 22 or younger and 75 percent were. 25

or younger. The abusing families were apt to be socially
isolated - over 75 percent lived in civilian communities
outside of their military installation. Usually they-had
no meaningful contacts with their civilian neighbors or
commmity agencies: Forty percent of the families had
lived in their present quarters for less than one year,
and over 80 percent had lived in the same place for under.

two years.S

In another study by a community agency which began to
develop child abuse services during the Vietnam build-up,
it was found that 90 percent of the mothers who abused
their children were separated from their husbands because
of his overseas assignment.6 In situations such asg
these, a variety of commnity support hetworks and ser-
vices, including transportation, are required to help the
adults meet their personal and social needs for satisfying
adult friendships. In addition, during such periods of
stress and isolation, what might be called relief or
respite child care services can be an important resource
in relieving parental tension and, perhaps, preventing
abusive situations. : :

A group of child care needs related to military employment
were brought up.by a sanple of 32 enlisted women with
children in a recent study.? Ifi a discussion of how well
child care centers met their needs as military servicemem-
bers, the following problems-were raised. Child care

don't accept sick chz.ldren

don't provide for shift workers, overnights or 72-
hour care. -

are too expensive, especially for enlisted members.

don't address the needs of physically handicapped
hildren. . ) i :

. don't give the children enough _attmtion. during the
long days. o )

sFrapcis Carmody, Deniel Lanier, Jr., & Donald Bar-
dill, "Prevention of Child Abuse And Neglect in Military
Families," Children Today, Vol. 8, No..2 (March-April,
«1979), pp. 16; 21=23; 35. ~ ,

> 6annual Report, Infant and-Child Protective Council
(;@C), (m BliBS, 'jms, 1968) . . *.

7Eileen Stubblefield, op. cit.

. . s
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The single wamen sald that for pen.ods of absernce longer
than a day, ‘they use other military families for child
care. While enl:.stedparents in the Army must each have
a Depend’mt Care Plan: in case of overseas assigmments or
-amergency duty calls, when the wamen in- the same sample
were asked "What would you really do?", they replied, "I

really dow know. "

Many of t.hese etp]oynmt—related child care needs are not
so different from those of the civilian workforce, nor are
the perceived inadequacies of ‘child care centers unique to.
mhtary users.

{
*

Wh.xleam:oruseofch:.ldcarefor ‘military servicemem-
-bets may be as a full-time work-related service to par-
ents, -there are a variety of other equally valid and
mportantadultandch:.ldneedswluchcanbeservedbya
‘good child care program,” whether:.nthemlitazy or
civilian sector. °

Hourly or "drop-in" care,

Assisting parents by caring for children periodically when

theparmtsneedtobeelsadxere shopping, a doctor's

appointment, at the exchange or commissary, or- just having )

a few hours by themselves - is an ‘important function which
.can be served by achildcareprogrmoffermgd.mp-m
care. At.the same time, this may offer children some )
- first experiences away fram parents in a safe and enjoy-
able emrimrment with other children and caring adults.

Deve Zopmental enrichment

Many parents are beginning to recognize the importance of
the preschool years in.a child's healthy development.
Frequently, they will lock specifically for a "preschool™
or "nursery school" program which: they hope will add-
experiences that will pramote the child's physical,
social, and intellectual developnent. Such programs
umal.ly are part-day, either morning or aftermcon, and
many are organized with considerable parent involvement,
as in parent cooperative preschools and play groups.
Parents of only children often look for such a program to
Provide social experiences with other children.

~

-
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"benefit fram-the healthy and
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Child .care can be one part of a system-of supports to a
family which may have special needs. Families with chil-
dren who are handicapped mentally, physically or emotion=
- ally can find periodic respite for themselves and an -
opportunity to give their children an experience in the
"mainstream” of society by meking use of child care
services.' Also, children fram families who live in
poverty, not all of whom require child care, often can
developmentally sound envi-
-roment of a quality child care program. A quality
-program supplemented with diagnostic\and intervention
services of professionals can identify those children in
a ‘cammunity needing extra help and can\{nwlve them and
their families in a child care program.
. L ’ \
Emergency care -

Many families from time to time find themselves in a
situation which may require that-one or both parents be
away “fram hame for awhile, for example, at the death of a
relative in another part of the country or the hospital-
ization of a parent. Sametimes even the temporary illness
ofthepa‘.tmtvt@rbmllycarafdrtheduiidrmathmé

. can require scme additional child caie support. Such

emergency needs which may last from overnight to several
weeks are particularly hard to meet in a geographic area
removed from relatives and close friends. '

Late evening babysitting

An important, kind of care which can provide parents with
save time out for themselves while feeling secure that
their -children are well cared for is "babysitting" which
extends into the late evening. Most often this kind of

. care is dohe in the child's hame. But in neighborhoods of

yggycmgdﬂ.ldmornefghborlmdsinwﬁdxparentshm
few people, it may be difficult to locate epough adoles-

. cents or persons interested to care for young children
during these hours. .

-

s
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LOCKING. AT ONE MILITARY CENTER'S REQUESTS FOR CARE

About 'six years ago,-a large child care center was serving
a military commmity on a very limited basis. The hours
of operation were minimal - 10 1/2 hours 2 day, Monday
through Saturday, with evening child care provided only on
Friday and.Saturday and then-only with advance reserva-
tions. All infant care - day or eVening - was provided

. only with advance reservation. In addition, the center
was a?’exmple of the doubtfil quality care which

i - . ) )
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had evolved cn many military :insi;ailatims from local
needs, but without adequate financing or guidelines.

As improvements were made in the center program and met -—-—-
with the approval of the:children and parents, more
faml:.esbegmmmgthecenter for both daily.and drop-in
care, Asmmandmrefanﬂlxesusedﬂ:ecmter,ltwas
dxscoveredtlntm;gofthexrcluldcarewdsmrenot
being met by the center's services. Asfheprogram
improved, parents bégan to request additional services.
Since they felt that the center was providing what they
congidered to be the best child care arrangement for their
children, they were reluctant to seek child care elsewhere _
for those hours when the center was not open or when the
center was reserved to capacity.

An effect;:ve reservation system )

One of the first issues to be faced was the existing

' system of reservations for infants, particularly, and for.
evening care, in general. Parents requested that a

second infant care section be added to the center to
accommodate more infants. Many conplained that they could

not get a reservation for their infant regardless of when

they called. Same paréents also asked that the system of ,
reservations for evening care be carefully evaluated, 3
because they didn't believe it was functioning. as it

should be.

When an -analysis of the reservations system was begun, ic
indicated that parents indeed would make reservations.

The reservation book would be filled, indicating that the
center would be caring for the maxiimum nurber of children
permitted at all times in the infant section as well as

for evening care. However; in reality, only about 50 .
percentofthosech:.ldrmmhadresematimsactually
would receive care in the center. Itwa&leamedthat -
parents would call and make a reservation JustmcaseI
_need it" or "to be safe, rather than sorry.” Because no
reservat:.mfeemsinpoaedmdtherewasmpmal‘tyfor
not keeping a reservation, the parents had nothing to ™~
lose. However, the center cbviously was losing a great. \x
deal - bothintemsofincmeandgoodcammltymlatlmg R
N
As a result of requests by parents, the system of reserva- k
tions was revised: After<s h@yihgﬂmdau the nurber
of reservations made, the number of reservations kept, the
nmberofphmecallsreceivedfranparentstomkemserva-
tions, the mmber of drop~in children with no reservations
who received care - it was decided to discontinue com-
pletely the reservations for evening care and reserve only
ane~-half of the spaces available for infant care. It was 3
estimated that, with few exceptions, a very large center ‘




probably cculd accommodate ail children, emeptrinfar}ts,
brouaht to the center for daily and drop~-in care. With
some parental assistance in the decision-meking process,
it was decided-that a limited system of reservations
should be retained for infant care. The two reasons for
this decision were (1). the center might not have room for
the potentially large mumber of infants that might be
brought for care and (2) pamtsvhohadto-becertainof
obtaini.ngcare»forth'eif:infantsmuldbeabletomke
definite plans. It also was decided to impose a penalty
ifmaerv;timswu‘erptkq:tandmmtcancelled. The
reamining ‘spaces- available in the infant care section were
offered ‘an a first-come, first-served bagis. Although
this system originally was established on a trial basis,
ithas;;mvmtohe'asystanthatneetsﬂlemedsof
parents as well as being cost-effective for the child czre
:?fxter. As a result, after five years, it is still in
oct.

Extended hours of operation

Another frequen: request received from parents was to.
increase the hours of center operation. Over a period. of
tvpyearsthe's,ereqmstsincl\ﬁedadditimalevening
hours, anearlie;dpexﬁngtnurinthemming,axﬂSmday
. child care. Because it was necessary for the center to
operate financially at a break-even capacity during most
m:rsofthe'operatingday,mtonlydidneethntheneeds
af the comunity have to be considered, but also the cost-
effectiveness-of increasing the number of hours the center
was open. To .estimate need and probable usage ~ and thus .
the

oost- extensive surveys of customers were

regarding each rsquest for a change in hours. If
surveys indicat:d a need and if it seemed t the cen
muldmtlosea*lotofmwynaetingthathmed,themurs
muldbgactaxbdmatrial—buis, usually for a period
of two oOr more months. After this period, the extended
hours of operation would be evaluated to detemine actual
t;s:ze and cost versus the originally projected usage and
cost. . :

Six evenings per week

for the chi'ldren of their mambers. After a very succcss-
ful trial-run, Thursday evening was added to the weekly
operating schedule.




Shertly thereafter, there was a request by the commumnity
life/education program to remain open on Monday and Wednes-
-day -evenings. -Because many classes were offered in the
cammity on these two evenings, child care was necessary
for parents who wanted to attend the classes. Althougn
thenmberofduldmbmughttoﬂzecmherforcamm
these evenings was not as large as the number on Thursday
evenings, the center was able to maintain a financially .
solvent operation as well as to provide a service to the
comumity. W}ulethecenteropenedmtheseevenmasfor
specific groups or purposes, ance the additional evenings
and hours of operation had been established, any eligible
fmlymedmgduldcarecouldusethecenter Conse-
quently, it'was discovered that memy families other than
those for whom these additional evening hours originally
were established used the center for child care. Soon
mq\nstsmreceivedfzunpazmtstoopmmtheremam-
ing Tuesday evenings, also. The reasaiing behind the
reqmstmsﬂntsméethecenterwasopeneveryother
night of the week parents often forgot that it clpe
Tuesdays at 1730. Tuesday evening hours were asa
result.

Early morming

Over time, more working parents who required child care on
a daily basis wanted their children to receive care in the
center. However, the center cpened at 0700 hours which
wastoolatefornmwmhtazyparmtswmhadtobe
present at their unit by 0630 or 0700 at the latest. It
also was too laté in many instances for those who had to
travel from the installation to0 a civilian commmity for a
job that began at 0730 or 0800. As a result, the opening
hour of the center was moved to 0630 and eventually to
0615 to meet the needs of these parents.

Sundays

On the other hand, Sunday. child care was one request that
was not successful. The center, unlike many centers on
military installations, had never provided child care for
chapel services on Sunday momings because babysitters and
a child care room usually were available within each
chapel during worship services. However, the increasing
nuibers of single parents and two-parent working families,
who had little time left for shopping and other errands
during the weak, asked the centar to try opening-on
Sundays. In addition, the installation is located in an
area of year-round recreational opportunities - fishing,
boating, skiing, hunting, mowmtain-climbing - some of
which are not possible with young children. So, the

q =




danandand’neédfo‘r‘Smdaydﬁ\ldca‘réseamdtoe:dst; a
survey verified the need; and trial openings on Sunday
m&.

From a child development as well as a menagement position,
cexxterstaffwereaarevtatxelucta’nttoopenpn&pday.
It could be a costly operation because many caregivers are
paid a Sunday differential - increased hourly wages.
Also, it was possible that the center would be asked to
provide care for a child five days. a week whilz the par-
ents worked, as well as on weekends. This would mean the
childmuldbeinthed:ildéarecenterfonmanyhours
every week. The center did attempt the Sunday trial-
openings. Alﬂpughpreqau;iona:ymeasureswembuiltinto
thesystmtop:mtovemsebyanyonefamily,theyvfere
never used. Despite. the expressed need and the survey
results,Smdayattendancevasverylow. After a two-
month trial, the Sunday opening was discontinued because
the center was losing money on it.

Overnight care

Oneo'ﬂaerreqmstthatthecmterhashadperhaps a half-
dozentin‘;sdverthepastfiveyearshasbeenonefor
overnight or 72-hour care. It is a request that raises
.even more serious concems and questions than offering
child care seven days a week. It is an area that the
center could not even consider seriously because of
limited equipment and facilities for bathing; few private
and quiet spaces; and cots instead of "real" beds. Thus,
the center has never offered overnight care.

Increased food service program

It probably goes without saying that increasing the hours
of operation had an inpact on many aspects of center man-
agement, but particulzrly on the food service operation of
the cénter. By extending the evening hours to 2300 and
“the opening hour to 0615, provision had to be made for
feeding the children both breakfast and dinner. Parents
rgqtnstadﬂﬂttlg-omterexpgxﬂitsfoodservicetopm-
vide meals at these times. It was agreed to.do so ini-
tially on a limited trial-basis. However, the addition of
breakfast, dinner and an evening snack to the food service
program met with such success that these-meals quickly
were adopted as a routine part of the center's operation.

-




YOUR CENTER WILL CFFER

Of necessity, the "nursery" has become as common to a
military installation as its exchange or commissary. All
have evolved from local needs rather than under a common
‘set of guidelines and standards. As a pesult of, this
evolutionary beginiing, each "nursery'/has- developed its
own structure and progrém-based on 1ts funding source, the
building.it was given, and the qualifications of its )
staff. In addition to the "nursery” or child care center,

some installations have formel preschools, parent-cooperative

Programs.and approved family day care homes in installation
‘housing.

Child care. in the military is moving into a new era. All
branches are drafting and revising regulations and stan-
dards for child care facilities. Staff training materials
and on-site assistance to center staffs are becoming
available, and there is now more attentlon to the-develop-
mentally appropriate design of facilitles and play areas
for children.on military installations.

At the same time, more.and more children of military
servicemembera ars-requiring full-day care. This means
long, unbroken days for staff and children, including time
for eating and sleeping. Care is needed not just for the
usual 3-5 "nursery school" group, but for children as
young as six weeks through school age. Further, care i1s
needed by parentz who may have limited experience with and
support for their child-rearing responsibilities, All of
these factors suggest that military child care centers
need to take a good look at the kinds of programs that
they are offering and want to offer.




CONSIDERING THE STRENGTHS .AND WEAKNESSES =

Group care in child care centers is only one possible

setting for the provision of child care.services. We know _
that the setting of a program - its size, organizaticn, SR
and physical surroundings - has a great effect on the care
provided: Several different types of-settings frequently \\ ;
are used by parents sesking care for young children. 2as a N
center director, you will want to consider the strengths -
and weaknesses of each type of:care and’decide how your -
center should fit in among the altemmative types of.care

The history of military child care reveals an emphasis on .

single, large, group care facilities - the installation

Child Care Center or "nursery" - which usually are located
/ﬂ? néar_»tﬁa‘mb'érf ‘commmity services. Research has been
undertaken in the past two decades in the general areas of
recreation planning, child care program desigh and: archi-
tecture which suggests that centralized, large scale
facilities do not provide optimal child program quality:
nor enhance camunity or neighborhood identity., It is for
military should take a close look at the advantages and
disadvantages of various types of care settings, the
distribution patterns of child care facilities throughout
the installation, and the desirable mumber of children to
be served-in each facility. The excellent design guides
produced by the Children's Environments Project for the
Department of the Amy, include guidelines for assessing
possibilities for a decentralized network of child care
faciiities which supports neighborhood identity and
reduces thenntzargfdzil‘drm in any one facility.8
Anyone responsible for planning children's services
installation-wide should take advantage of the extensive -
research and guidance provided by these guidebooks.

In-home care

In-hahe care is care for the children of one family in the
children's own hame. In-home care is. provided for pay by

- samscne other than the parents. This usually is an :
. - arrangament involving more than occasional "babysitting. "
. . - ' . | 4
Cohen; & Tim McGinty, ‘Recommendations For Child Care Cen- '
T.. Moore, Recommendations Fop Child Play Areas (Milwaukee:
University of Wisconsin-Milwaitkee, Center for Architecture
and Urban: Planning Research, 1979). (Desigh Guides to be
released early 1981 by Office of the Chief of Engineers,
Washington, DC) :
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Hmacaregiverpzwidestmlareonaregularbasm,
ﬂnpamr/a:ployuiarequiredbthtopaymmnm
Mrefore,ﬂustypeofin-mcarehasbecme
proh:l.bitively expensive for most’ parents.-

Famly .day -care - . .
Fmdlydaycareiscarepmv:dadmthehomeofacare-

giver for\the children of one or more families. In the
civilian sector, the nunber” ‘of children usually is- limited

to six by state licensing requirements. This includes the
caregivurs\Myomgdxﬂdrdx. This small group care

‘with a conn.stent caregiver can offer flexibility and
intimecy Mm parents find ‘hard to dwplicate in

' center-hasedcare‘ Inpartimla.r, family day care can ke
_‘areal regource ° ﬁor odd-hour shifts or cvexmght care

© Mini-Cénter oare ~
Mh\i-cmtatmiscarepmvzdedintmtmeofacare-
gimﬁoruvmtotm;vednldm, incln.ximgtmseof the
caregiver. Usually rore than one caregiver is involved,
and ‘the homie often is altered by the addition of an -extra

be approved. However, the small group size and consistent
Caregivers are appealing to nnny parents.

Centar-based eare

Childcarecmtenusmllyservanormrechudrmma

.which.is not_someone's homs, Some centers pro-
videpart-dayprudmlormruryscmolserncestoa
nanowaanmqu,.mileotlmaomndateinfmtsthmugh
sdml—agddﬂldmmaﬁ:ll—day m1-waekba9150rm
a drop-in basis. mutterutlnmlpmfileof
military centers. - \

\
Perha.pcﬁusmghmtinpomntdocisimtobemdem
plmz:l.ngandpmgmudngchildcancmurs\ the number
of children to be served in one facility. has been’ '
ﬁmmdﬂntﬁndwdmmtalqmlityofdﬁ.ldarecmters
dmpcshrplyuﬂnmnbtrofdxﬂdrmeervedhnme

increases beyond 60-75 children. In -a nationally
recognized study, it was found that in centers which
m.qvqtﬁodﬂ;&m,mjormlhmpwed\m
mlelandmti:nguidlrm -On the other hand, in ‘'gmaller

mental ucpari:ncs and exploration. \
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m m‘wt -tl!.m E’» ’ H‘.lk w&\,lb [WEPSIT
on- the Ammy's Children's Enviromments Project

that rather than a 200 or 300-child center,
enever and wherever a center is needed for more than 60
to 75 children, the center should be designed on a- "cam-
pus-plan" -~ a series of interconnected buildings or modules,
each of ‘which holds no more than 60 to 75 children.?

!
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Chitd cave systeini

After more than a decade of demonstration programs around
the country, the concept of a child care system or network
of child care options with central coordination is becom=
ing recognized as a good way to minimize the disadvantages
and maximize the advantages of the various child care
settings. Tri a child care system, the flexibility and
intimacy of ‘hame care for irfants and young toddlers, for
exanple, can be carbined with the resources and group care
benefits of a child care center. In a system, the center
can become the central point fram which diagnostic and
consulting services, quantity food and supply purchasing,
toy-lending and caregiver training can extend to all of




o§hr, youuut consider the relative cost of serving each
type of client and the relative pro of the center's

group, for example, might
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ﬁmd!ﬁd‘cmmmp:ogranimfdimsedinm& .
the literature in the fisld, the concept "program" often
is used interchangesbly with the traditional concept of
'miqﬂm'.or;cuviﬁu-ﬂmmwina
preschool or "nursery school.” In fact, the concept of
'amlw'mmmd-loftmmmzyocmlorpre-
sdmlilawxymhadinguytoﬂmﬂcd:mtpmining(
for the program of a child care center. In several areas
there are great differences in the program development
tubofamﬁimy,cmurdipctorphmimanmulla-
tion child care center, and scmecne planning a "preschool”

i

[ Y

Center-based child oave usually involves a long
unbroken day for both staff and ohildren, which-

inoludes napping, meals, and all other daily living
funotions. Preschools or nursery schools usually

R pmw_q\lymp:ogrm,,ofunamwms a
wesk. They do not have to’plan for such things as
food purchasing and storage, full-day staff rota-
tions, before- and after-school -escort sexvice,




Center-based child care on military imstallations

usually responds to the. needs of pavents to care for

a much wider ‘age range of children - often from six

weeks through school-aged. Preachools and nursery
schools muallylind.tﬂnageofﬂwirmllwsto

the four-mdfiva—year—oldgrotp The wide age

range of center enrollees means that planning the

daily schedule actually involves planning several '
schadules for the different developmental levels -,
of the childm mrolled

Centcr-baaed c}nld care on mZztary installations
often serves both regular and full-time children and
children who comé on a periodic or drop-in basis.
‘Most preschool or nursexy-school programs- have

- enrollments of the same children over a

fairly long period of time. When a preschool
involves the same children each day, it is possible °
to- evaluate the developmental level of each child
axﬂtoplmaseriesofe@erimcesorplayoppor

tunities which build upon each other. This formal >
. "ourriculum” ma:pportorermurageeadidnld'
development toward-specific-social, intellectual,

embtional and physical goals. In a center offering
full-dayca:ewid\awideagermgeofduldrm, scme -
ofwtmmymmlyoccasiaully,phmmgmst '
be thought of from a different perspective. What
might be called "day plans,"” or the goals and cbjec-
tives for a whole day including developxmtally
appropriate opportynities and experiences; may become
the most influential part of the flexible child care
‘ccu:arwhidu accommodates "drop-in" care.

Child care oenters serving working parents often are

looked to and encouraged to help parents meet more

- than the "educational needs to which preschools
often diréot their part-day programs. Working par-




*-GONSIDERING PLANNING FOR DROP-IN. AND FULL~TIME CARE

The cuestion of whether o’ provide what might be called.
cugtodial care or a program which more formally supports
the development of children's social, emotional, physical
and intellectual abilities is raised frequently when
discussing how to:-plan a program which' involves both full-
time and drop-in care. Most military child care centers
have a proportion of their center population conposed of
children who use the center anly occasionally. In con-
ducting brief case studies of seven military child care
centers, a team-of architects studying center design found
that all seven centers visited had drop-in care for
infants through preschoolers and six of the seven had
aftér-school drop-in care. Only one of the seven centers
had separate sgac&s and staff for full-day versus drop-in
.care children.10 _

Two issues frequently are raised concerning planning for
such centers: :

Is it fair to the full-time children and to the
caregivers to have center program continuity inter-
rupted by children who come only occasionally, require
special caregiver attention, and are unfamiliar with
center routines; or should the drop-in program be
separated from the full-time program? -

Is it necessary or possible toO provide children who
use a center only occasionally with some "develop-
mental” experiences like. those which may-be planned
for the full-day program?

Each of these questions inwolves values, same definitions

of what a developmental experience is, and some practical
considerations of the relative mmber of full-time and o
drop~in children involved in each situation. For exanple,

!
)
3
!
;
4
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play. Feelings about this issue probably will be affected
by how the center views developmental goals as well as by

the number of drop-in children that might be involved in
anya‘:lgxmlpmﬂ, perhaps, the ages of the children

24
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'Anmswertothequestxmofwlntkmdofpmgramshould
be provided for occasional center users involves values
and some clear understanding of how frequently these
children actually use the. center. Experience with drop-in
care at a large military center revealed that the average
length of stay for drop-in care was between four and five
hours, Manyduldren spent this much time at the center
more than once a week, although on an unpredictable sched-
ule. mtmlssuggestsmthatwhlleﬂieremaybem'pre-
-dictability in:drop~in care s:.tuat:.ons, many children
spend a lot of time in drop-in care.

It has been our experience that some of the difficult
aspects of drop-in -care - anxiety over separation from
parents, lack of a familiar schedule and setting - all can
be rade eas:.erwhenthednld steps into a center which
has same "plan," some interesting and engaging things
going on which can J.nvolve them.

In general, then, the way that drop-in-care is handled in
your center probably will depend an your overall values
and cbjectives for the full-time as well as the occasional
user; the average nutber of ‘drop-in users in each age.
group using the center; the actual frequency and length of
stayofmstdmp—musers, gndﬂ-xekmdsofspaceand
nuber of caregivers availablé.

all over the world. The population of the military estab-
‘lishment is racially and ethnically diverse. This pro- -
degduldren of military families with an extraordinary

local population, there are great cpportunities for the
cmldmmgame:q:osumtootherwaysoflifeandoﬂmr




 world views. The rich resources in both people and experi-
ences. available to these young children cannot £e dwpli-
cated by reading a book about Oup Neighbors Near And
Fal‘. . . ’ *

In conversation with caregivers and directors from centers

overseas, there is frequent mention of the differences in

; approach to child rearing and child care between the
surrounding community: This is natural and to be expected.
The way that children are raised is at the very heart of a
culture. These differences can be used-to create inter-
esting and educational exper. : all involved if
they are discussed as equally valid weys of doing things.
In staff development sessions, those values which do not
f£all in line with center philosophy can be explored and -
these which the center can .accamodate will serve to
enrich the children's experiences. While the continuity
ofexperimcebewemmmdthecmterisinpomntfor
young children in many areas, there are many-areas of
difference: amng adults which can enrich the child's view
of the world and the adults in that world. In many cases,
it will be much easier for children to accept ‘thes®

. g]f.femcesﬂmforﬂ;eadultsmﬂncmtergtaffﬂnn-

ves. '

Whether your center 1s physically located overseas or
within our own country, your center cbjectives and plaming
should include attention t"n differences.

-

CONSIDERING THE ROLE OF PARENTS

As the profile of military families suggests, there are a
nubér of very important reasons to plan a child care pro-
gram for military canters which involves parents in a
variety of ways: ’

Mmyofthepamtsinnﬁ:litaryserviceamquite
youg with little experience induldreanng

Most parents are aq:aratad from the traditional
support networks of family and friends.

'ngxeumhmingnutberofsﬁxglepumtsm
grgnumgingafull-gimjgbmdduildrearingalom.

Young servicemenbérs often have not had an opportunity

to take advantage of educational opportunities which
L may have helped to prepare them for parenting and ) T
' increased their understanding of child development.

~21-
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AND PLAY YARD _ «

The effects of each of these circumstances could be alle-
viated to the benefit of: the -entire family by providing
opportunities  for those pamnts to become involved with
other parents in similar situations, as well as with
experienced staff and visiting professionals in & child ~
care center.

- In addition; research is aocumlatmg wmch shows the

importance :to children of thé involvement of their parents
mtl'xeeducauomlproc&ss ‘Further, in order to assure

cmt:.nu:.ty of values and experience between a child's home
" and the- center, parent’ involvement in any‘number of.ways

macentarspmgramslnuldplayanmportantmle

Forallofﬁmesereasons, 1tnakessenseform11taxy

chlldcareomtersto&alltheycantomketheluﬂc
mthparentsastmngme,andanmpoxtantpartofthe
overall program, ratherthananafterttmght

“WMEESPPCEWOFMMR

&\?.7

’I‘hefirststepmevalmtmgwmtlsreqmrddmyow
child care center is to define the type.of program which
you will offer,- including the age range‘of children to be
served and the total number of children and staff to be
accammodated. -For example, a full-day program‘requires .
»extraspaoeformalsatﬂnaps while part-day p

may not. A program serving infants and scmol-age chil-
dren, maddluontopresclmlers,reqmresspecialcon-
siderations and equipment. Pxogramservﬁghand.:.capped
children need barrier-free access and, perhaps, some

special equipment. .

Ifymoccupyane:ustingfacxlity, them:ununmmbe.rof.
childrenwhichcanbeserveda.lreadymdetemnedbythe
nunber of square feet of available, usable floor space In

- the facility. Lbstregulat:.qnsspecxfyttmtacentercan

have no fewer than 35 square feet per child of m&or
space excluding halls, kitchens,.storage-staff areasand

.bathm,andmfewertmnlmsq\nrefeetofwtdoor

physpaceperchild

th lmningacenterandplayya:dsorevaluaungyour
existing site for renovations or improvements, it is
esseritial that you familiarize yourself with the center

-facility requlations of your sexvice branch. Also, it.is -

wiutobemfmniliarwithmofﬂ\elocalreqm.re-
ments for civilian centers with which your center may be
cmpet:l.nqﬁormllmt. Once: you wderstand the regu-
lations - the minimn standards which military child care:
facilities must meet - you can look at your facility and
play yards in-more crzpative ways.

° =22~ . -
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. assess, your existing facility or plan a new facility. The
series of modules produced by the Military Child Care
Proiect entitled Creating Environments For.. .Infants,
Pretoddlers, Toddlers, Pregchoolérs ard School-Age Chil-
drenll includes checklists-for ‘evaluating the physical -
enviroment for each age group: likely to be in care.
These checklists appear in -carbined form in theAdx_um— .
“strative Guidebook section on Managing Military Jhild Care
Centers.12 - 2. . ' e,
The design guides produced by the Children's Envircrments
Project is ariented toward assessment, planning and design -
both - 6f new center ‘spaces and rnovations.l3 A valuable

_. chart estimating the amount-of square footage required to
‘ adequate, or’ioptimal physical space for various.. -
center functions is included in this volume on page 68+

v
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From a mutritionist's point of view, thé United States

sustain normal growth and development. While R.D.A.'s are
based on a: variety of factors.including age, the actual
‘nercentages of the R.D.A.'s provided by a center for ’ )
given day would be the same for all. When a child is Y
present in a child care center for sgix to '
. day, the center provides that wi
thirds &f all nutrients which he ar she will receive

a
day. For children who are present for longer periods, the
mitritional contribution by the center may be even higher.

Indeed, this is a tremendous respansibility thrust: upon

3

six years of life, they will have lower intelligence,
lower resistame to disease, and generally poorer physical

llyarlene Scavo, Sally Riewald, & Elizabeth Diffendal,
Child Environments Series - Infant, Pretoddler, Toddler,

(\_ Preschool, School-Age (Washington, DC: Department of the

Ay, 1979-80) .

. 12ymriene Scavo- & Elizabeth Diffena
' Child Care Centers (Washington, DC: De
1980) . o T -

N

, Managing Military
ent of the Ammy,

Lpepartment of the Ammy Design Guides No. DG 1110-3-132

and No, ™™ 5-803-11.
t -23~ \
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andmntalhoalthﬂuwg!nutlife. Children who are well-
murisludaremrgeticandeagartolam Children who:-
are poorly nourished are restléss, apathetic and inatten-
tive. They cannot concantrats or learn well. In essence,
the child care center sinply must not talk about good -

mxtritimaxﬂtminportameofﬁood, hut it must serve ‘as
an éxample as well. ’




- available for human caring to be expressed. This care is

SUPPORTING CHILD DEVELOPMENT
IN A CENTER

There 1s no one perfect environment for the development
‘of. a c¢hild. ‘There is no one curriculum or program which 3
best meets the needs of each -iridividual d in care.

In fact, an examination of a variety of programs which
have been considered "successful" reveals that they are
very different from each other in many ways, including
their philosophy, program content and methods used.
However, even very different successful programs share at
least one thing in. commn - they are bullt on a founda-
tion of warm, humn relationships and they are structured
30 ‘that there are opportunities to-develop these important
one-to—om relationships. This usually means that group
sizes are kept small, and numerous opportunities are

P RS L At

expressed between caregivers and childrén; among children;
among staff; and between st:‘a.ff' and parents.




More than food and shelter

Developing child- care centers which provide young children
with the same rich play, natural homelike learning experi-:
ences, and plenty of positive, caring relationships with :  _
adults is more difficult than we might have guessed. The T
possibility that young children using child care centers

for many hours each week are deprived of adequate care is

a frequent, concern of both critics and supporters of group
child care and of parents who nust use child care centers.
Adequate food, clothing, warmth and shelter do not alone

make an environment which is adequate for the healthy

development of young children.

Qiite a few. countries have had greater experience than we
have with natiomwide, government supported child care pro-
grams. However, experts who have studied these countries
find that meny of the same ‘issues, ideas and pitfalls of
child care in the United States are present there as well.
The major problems in all countries have proved to be how
to recruit, select, train, supervise and pay for enough of
the right kind of people to provide the warm, responsive,
personal relationshipe that are so vital to the normal
development of young children.l4

The absence of such caregivers and the quality environ-
ments to supplement them can lead to deprivation, or an
impoverished environment which can slow development .in
young children. When child care center directors and
staffs perceive their primary cbjective as being custo-
dians or simply maintaining a setting with adequate food,
warmth and. physical safety for a group of children until
somecne who cares a great deal - their parent --picks.them
up, there is a good chance that such a program will -
deprive many of those children of very necessary support
for healthy development. Since these custodial child care
programs- carry with them the danger of creating a deprived
environment for a c¢hild who is. there for ten or more hours
a day, five days a week, during a number of the most
cxrucial years of his develcpment, centers must accept the
responsibility to create and maintain an enriched environ-
ment. . .

Mpolly Greenberg, Day Care Do-It-Yourself Staff
Growth Program- (Winston-Salem: Kaplan Press, 1975).
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ﬂnmstumtialputofthismdndmvimr—
.mtisp:w:l.dingdxild:mﬁnmcuauymeofpsydn-
logical safety that comss from feeling loved, feeling
wanted, feelmg ngmificmt and pemeiving that-swhat they
‘d0 réally matters to. others. This sense of safety, them,
gmwtofbeingd:letotrmtpeopletorespaﬁmt
just warmly, but really. -Child care centers in which
thexearemtmmcamgwers andnotemtmmll-
trained and adequately motivated staff to develcp meaning-
"ful relaticnships with children as individuals can, in
fact, .deprive children of this sense of well-being which
is basic to further- learning.l5

More than a Zarge group of children

Intenmtimale:q:enmcehastaughtusthatevenwtamm
do get the right kind of caring persons on a center staff,
ﬂxeysomlmmlessu\esueofttegm\paxﬂﬂu
nmbarofduld:mparad\ntpemttbedeveloptmtof
such good personal relationships. A sensitive, caring
amltistlnfirstmetobedisgusmdandcmcemedand
toleaveamtarwtm:.tspmgramlsmpersmal inade-_
quate, cold and mst:.tut:.mal"

Al

More than a place to play

Other kinds of enrichment in addition to a caring staff
and workable.-group sizes aré necessary to the healthy
devalq:thofduldm When children are confined in
cribs or sit all day in front of the television set, lack
opportinities 0. practice skills, have unpredictable or
chaotic schedules, lack attention to their individual
differences and needs, or lack recognition and .encourage-
ment for achievements, they beccme apathetic and bored.
This lack of enviramental stimulation and responsiveness,
whe&xerathmeormaduldcaxecmter, can lead to
deprivation. A survey of the literature reveals that same
of the most serious elements of deprivation for the young
child include

senous gaps in experience and knoWledge _
crippled language development and concept formation.

madequate opportunity to express fa}xgasy, hunches,
imagination, creativity, and feelings. -

lsLillian ‘Katz, "Children's Needs For Optimum Develop-
ment," Talks With Teachers (Washington, DC: Natiohal
Association for the qucaticn of Young Children, 1977).




woa)meuel in prohlem-solving, reascning, ability
to plan ahead, make decisions and follow-up.
inadequate skills in.himen }:e’iatimsg_ |

lack of listening and motivation skills.

difficulty in undérstanding camparisons, categories,

| difficulty with visual meory and visual discrimina-

difficuity understanding cause and effect, relation- =

-

caregivers primerily, not the children. They help focus
caregivers' enercy on a systematic effort to :

B .




’ mtimalatﬂintellecbal Smhplansalsopmv:.dea
rationsl basis for deciding which activities to include
and which to leave out, mdtheygivepara\tsandsuper
visors some basis for ju the effectiveness of the
,pmgzamaxﬂttncaregiversl In order, then, to assure
that caregivers can be most effective with groups of young
c¢hildren, planning ‘for develo;nmtally appropriate experi-
‘ences is essential. )

mnmu*mmm

Pormrettmadacabreseard\ersinthlscomuyhave
investigated the- effects of various approaches to early -
childhood programé. An examination of a variety of success-
fulpmgramhustmtlntbmadcurnculaorprogm
have equivalent effects. That is, as far'as traditional
preschool cm:rimﬂa are concerned, children prof:.t intel-
lectually and socially from any curriculum that is based
con a wide range of experiénces.l’ Moreover, although
successful programs differ widely in philosophy, the role
that adults play, and the content of ‘the experiences; a
nutber of researchers indicate that successful programe
havecartainelmtsincamm, despite their seeming
s:.gniﬁ.cmt differences. It is these elements common to

fﬁpmgrams for young children that we shall look
at here:

Good human relationships form the foundation of good ch‘bZd
care programs. X

As discussed earlier, genuine caring about the children
and about other adults in the program is fundamental to
the success of any program. In order for this warmth and
perscnal contact to flourish, the day must be planned so
that there are mumerous chances for one-to-cne contacts
between children and between adults. This means that
groups must be kept small, and the nurber of adults to
children as high as possible. There must be time for
informal learning experiences #nd moments when caring can
bemndwiﬂzaquidtlmgoralmgerexplmatlmof
samething of concern or ‘interest.

- 15DavidP kﬂ:art inMidaaelIargenbamand'nemxa
Neskora, Day. Care C‘umaulum Considerations (Colunbus:
Charles E. Merrill Ptbhshing Company, 1977), p. 222.

r5i4., p. 222.

) l?Joame Hendrick, The Whole Child (ét. Iouis: The
C. V. Mosby Company, 1975).

-29-.

34




N -
N

A

Parents are included as a part of the life of the center.

' The value -of close contacts between home and the center is
being irjcreasi ly documented in research on successful °
early childhood programs. Involving the parents in any
educational process - which all child care is whether it
is designed as such or not - results in longer lasting
educational gaing for the child.  ~

There is a balance between child self-selection of things
to do and caregiver direction of a child's activities,

Progmsdifferinﬂ\girappxoachtogtfuct\ueaxﬂinttae
relative importance that they attach to the different
areas in which a child develops. A more structured pro-
gram focuses on the deliberate, orderly presentation of
materials. Intellectual development usually is emphasized
over emotional or social develcpment. The content:of

what is to be learned is more important than the process
of learning. Caregivers need to be trained in methods for
presenting formal activities. These activities are led by
the adult and require the children to use the same materials
in the same way at a specified time. : . o

Ap unstructured curriculum relies on the informal struc- - -~
ture in the caregiver'smind. Various materials are used .
in spontaneous, natural opportunities to prawte develop-

N : ment in all or several areas at the same time. Activities .
are optional, and there may be many going on at the same
time. The emphasis is on learning through discovery and
self-discovery. Structured programs are cnes in which
most activities. or experiences are initiated by adults,
and the child is expected to respond appropriately. In
wunstructured programs, the child initiates activities and
the adult:responds.

. Most successful programs are a mixture of the two approaches.
There are some adult-dirécted activities and some child-
initiated ones. The adult or caregiver is seen as more
than a mere instructor. She or he facilitates learning by
arranging the environment and providing matericls. The
caregiver a’so provides a nurturing role by making sure
that the child is safe, canfortable and happy. Finally,
the caregiver has the responsibility for providing oppor-
tunities for children to express and leam to understand
the:i;r feelings. - . )

Successful programs are planned with definite objectives

-

Children leamwhenthe:.rdevelopmtalneedsaremtclwd
with time, space, equipment, materials and opportunities

hY




offeted by understanding adults. They learn at their own
rate and in théir own way. Growth itself is rewarding. —

Bowever, the adult's task is to set the stage for that
leamitig. The wise adult realizes that you can't teach a
child anything that the child is not developrentally ready
to learn. The adult's: role is to be aware of this and to
provide the environment where the basic needs of -children
can b netar)x_dopportmitiesmadgavailable for them to

5

In order .for adults' behavior to be meaningful in a child
care setting, they must bé clear about what their abjec-
tives are in setting up and manipulating the environment.
At st ‘have.‘a focus for their energies in
order to assure that what they do leads to the desired
olitcomes for the children. -Successful programg know what
“to accomplish. Therefore, program staff have
basis for selecting activities and-creating specific
kinds of enviranments for the children. .

A good program should provide something for the whole
child. . .

A good program plan is carprehensive in its attention to

the developmental needs of the whole child. Children's
physical growth and motor development, the development of
their thought and language, and their social and emotional
&velmtmdmattvj.tymivaabalancedmmisiﬁ‘
successful programs. Eteqmtlypmgrgxsmltopar-
ents because of their emphasis on "cognitive” or "intel-
lectual” developmant. What we now know about children is
that their development in any one area is intimately tied
to- other areas of development, and that any lack of atten-
tim'totlnphygicalora’mtianlmalnuwillaffeét
development in cognitive area. Following a "school-
like" model; for example, in early childhood programs or
%ilid care center pz?m is neither necessary nor desir~

Variety is important in 8uccessful programs.

AN .
‘Mpeoplelﬂetodqﬂ)esa‘nexthingsallofmetim.
Children - with their keen interests - need changes of
pacaduringt!udaymdfxmm‘e\daytoﬂ)emxttomid
monotony and fatigue and to maintain a balancé in the
kinds of experiences which they have. Individual child
temperamants ‘must be considered as well as individual
interests. While young'children need ‘to know what is
likely to happen next, timsdxedulesa‘ngrwtimsshaﬂ.d
not dominate the centsr. Successful programs are flexible
and provide children with meny different kinds of experi-
‘ences_as well as changes in the basic daily experiences.

-3-
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Children smcessful programs axe\offered various
levels: of d.i.ff.iculty in the-activities provided, as well.
The flexible, well-paced progranw!uchmakes xoom for
individual differences and offers: vanety affects both
children and caregiwrs in a positive way .
Successful. programe. are fun. \\\
As has often been said, play is duldren'swork. Anyone
wmhaswatcmdduldmplayhmsthep\nposeful serious-
hess of what they do. Most child developtant theorists
-agree that play is an important symbolic actlv:.ty, -that it
helpsdxildrmclarifycmcepts prov:.desarotimalmhef. -
.provides a laboratory for social development and is a lot
‘of fun! Successful programs are fmbecausetheymclxﬂe

- ample time for self-initiated play which is both\fun and,

perhapié the nost significant way that young children




" PLANNING PROGRAMS THAT
" EMPHASIZE THE HUMAN ELEMENT

In develdping a program for a multi-age, full-day and
drop-in military child care center, it probably is true
that maidng quality humen relationships a center priority,
rather than scme more abstract "educational objective,
will ensure a program that supports the development of’
most children in your center. Whether caring for young
infants, helping the drop-in child adjust to her new
envirorment, .supporting parents, or m handicapped or
culturally different children comfortable, the key el.ement
for success is respect for the individual -and concemn for
the quality of the human relationships i_nvo?.’ved.

The ‘plamning and- program development process-in a child
care center really is a process designed to help a wide
range of individual adults and chiidren live together in
an envirorment which makes them all feel good about them-
selves. While it is easy to view program planning as
primarily a process of selecting themes and activities and
finding good. sources for project ideas, this emphasis will
not lead to-a quality enviromment for children and care-

glvers. (hild care plarming i1s human relations planning,

and.the center director is the key influence.




" ticed hurt feelings when projects have to be cleaned up in

:alltieswoﬂdngtogethermthesanespace,satethmgs

. The director's roZe in pZanmng
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'I'heprogrwnofanychlldcarecmterxsnotjustthe
activities prepared or set up by careglvers, rather it is -
éverything that a child. expériences in- ‘his or her life at
the center. It is the £ight over who- gets to play with
the ‘blue’. truck and how that fight ends: it is the- unno-

a hurzy; it'is the favorite food served at lunchtime; and
1tisthehugg1mw}makneelsslunnedmtheplay-

gromnd. Just as’ in family life, it is not possible to

include an ideal "program" for child care center life in

any workbook;: ,te,xtbook or-program guide. It must be T~
plmxedbx_the ‘staff-with'the needs of the particular
cluldmimmindandmththeumnpersmaht;esandcan—
petmcms.,mmndaswell .
Asmanysitmumwherehmmnbemgsaxeopgratmgma
grwp,thekeytbcreatmgagoodduldcarepmgramls :
usj.'\gl'hmzeamsmawaythathllbeofmammm

‘~banfittoc:hildtmmdbesatisfymgtothempm51ble ' _

adulty, This is not an easy job, and eXperience with
swcasfulpmgrmvhasshamﬂmtplammgaheadforthe
hfemﬁ:emte.rmkeshfetmregomresmoﬂﬂyfor

. ’m- e

=

When ‘there. axe a nunbeé:f adults wut-h -different person-

mntbe)qmntoallofﬂunlfﬂaeyaregoingtocooper- ;

atamdﬁeelgoodabwtwhatﬂwyaredoing. :

o _mtazeﬂwytrymgtoaccarphsh (daject:we) and ~
"my(needsa.ssessnmﬁ)? . ] )

: 'mtiseadxoftlmsuppoeed'tobedomgsothat
. 'dxeywillbeabletoaccmphsh it (ind:.vidual respon-
sibilities)? . )

chstmﬂdtimbeorgmzedsothatewrythmgthat
, ;tluy‘mttodocmbedme (schedule)?

,Doﬁnymedanysupplies‘“ormtenalstohelpthem

T ”'accmpliah whnt ‘they want todo (matearials)?

‘;;‘Bcwcm thay tell whetherwlntﬂxey are doing is
- .work:i.ng (evaluaticn)?

morﬂerﬁoreveryaatoshareanm&:swadiagofw‘ntu
going cn, same written agreement atout this is helpful.

—'misisﬂ\emqsmforwrittm plans 'I'ned:.rectors
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role in planning the overall program involves ?oo:dinating
:several irfportant factops. The following listiincludes
ﬂmeaspectsofcmtsr@eratimawlﬁdamtbemven
togather in dewloping & center, program. . i "

thecmter'sgoalsandwrposes i‘
;theneedsoftmd'aildren

s 27
-
3

the nurber of ~staff and: their qualif:.catlms
|
the center's —budget -

t

phys1ca1 set-up of the center
the center's orgma.zing pn.nciples or procedures

‘One of the most. criti.ca:. élements in assuring a wll-run
programisah:.ﬁlawlofwerallcenterozgmizatim ’
It is the director's responsibility to Lake sure that the S
omterisdi@i’iuzedaotmtumgiversdomthaveto : !
- 3pend their time worrying-about whather there are enough
supplies; who is supposed to do what; or whether the . . S
"ll.braxy room is available at 10:30. - : : ‘

RN

Oneo:ganizinqprinc:.pla that helps caregiverspm\d.dea
balmadpmgrmisasd\erhneofevmu. Just as build< .

ing a house: requires a blueprint, prcvid:l.ng for efﬁective :
caregiving requires sd\eduling Scheduling is designating o
evmtsﬁorafi:edﬁ:hmtim Boﬂxlmq—temaxﬂs}nrt—

tennsd:edulmgamnecessuy

To design a long-rangs schedule, it is helpful \to have a R
calendarcnwhidmtlwwlnlayearcmbesem Although G ¢
conmercial calendars may be purchased,.it is easy for a
directortomkeanwiﬂmalargeskutofwrappingpaper .
»mvmspaceformﬂdngmuabamtheadxdauandmkm

entnes in pencil” facilitahes the plaming process.

'Ihelmg-mgaplm then, is a calendar of.-events which

gives an overview of the center's program. It constitutes:
ﬂaeﬂmdblefrmﬁ:wiﬁ\inwhidicamgimcmdevelcp s
week and day plans and schedule meaningful learning. experi--
ences for their groups. Italsopmvidesalogicalnm
withw}ndxtofmﬂ.liarizepamt.swiﬂxymrpmgrm. E e

Long-range planning or scheduling can serve as a valuable Py
aid ‘in-evaluating the cer.ter:-program, too. It can b
~m1p£u1mzeviwingtheprogramtoseeifﬂ\emammy
disaepmnesbememmtthesd\edulesaysiahappmmg

and what really is happening. .




metypaofgldalpmmingmmarytoeffecuve
,mﬂmmumtmmmm,m
. 'a_ap.chllyinlupm,iladayphndqic&ng
. mllyﬂnthhm.inginud’xmtimofthecmter
throughout the day. This type cf plarming should be done
in large blocks of tims, and,aboveall,itnutbeflex—
ible. Duigﬂngaw&yplmforthecmherm
notanouytuk Mtitmafi?itaadvmtagea

Itprovidnlatotalnicmreofwmtthestaffand
d:ildmwillhcdoinq.

! ° Itclinﬂmmcmfusimahmtwmwillbedoingmat
. .and where.

- It eases cmﬂicts between caregivers.

It cuts down on wutod mtim\by ca:agivers
: ‘ﬁ:mu:ahfalpful’fftn:;ﬁingaid.

It -p:widu_ auuranc’e for gmoth operations.

The day plan may vary from time to time according to
special events or projects, the weather or the time of the
year. Asanplomyplmismﬂumxtpage This plan
is anly intended to serve as a "roadmap."” It is.not

~ intended. that it be: followed axactly by any center. In

° fact, that would be extremsly undesirable because each
cmurismiqmandmed:itsmmiqmplan The role
of the director is to meke sure that plaming takes place,
mmplm&am'tbmmn@rmtthmﬂ\e

The lead caregiver's role in pZa"rming

‘ ‘ In any center roanwhidxhucareqiwrs, parents, volun-
¢ teers and children, it usuzlly rests with the teacher or
Zeadcmgtvertoactuttnplamer-mpemwm
pulls suggestions, needs and personalities into some
operational form. However, everyone working in the room
or area should have a voice in the plamning, since it is
. their lives ﬁorvhidx plam.'l.ngilbeingdme

Thare are a nmbar of mi&mﬁmﬂ in planning the N

v lpociﬁccbjectim for children's lives in the center on '

S B a day-to-day basis. There needs to be a daily sequence of

' everits so that staff, parents and children can know what
-is happening next. J\ntasinfmd.lylife,ﬂnschadule

[
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o cmbeflemblemdleavemanforspmtanewsadjmt-
¢ ;o ments. However, whatever the schedule, daily activities
stm:ldbeplamedsothat '

there is reascnable mgtnantywn.thasmlarsequence
Of events. .

physical needs are cared for, including opportunities
for r?/st.» : _

_there:.sabalanceofqu:.etandact:.veplay - .

opportunities are provided for children to play
alcneorw:.thothers in small groups.

eno\.tghta.nemallmdformlldmtomrkatthe;r
own ideas and levels.

time is allowed for children to do things for them-
selves and, as they are able, to take responsibility
for their own care.

routines- such as toileting, washing, eating, resting,
andclean-upareaninportantpartoftheprogram.

mdoorandoutdooractl tlesarebalancedasthe
weather permits.

parent concerns -and children's interests are taken
into account.

r Careg:.versneedt:.netoplmandpreparemtenals -
Assistants may be helpful in sharing their ideas or tal- »
ents. Planning can be organized in many ways. The. best )

v cnezsthemetnatmrksbestfortlnpersmdomg\lt.
Inplaxmgforanyroanorsectxmoftheoenter,

‘ sideration mist be given to two areas: time and activi-
ties. In scheduling time, the lead caregiver locks ahead
to the whole year, tonmths,totheweek,mdtotheday.
This is the when of planning. - The themes, icdcas, activi-.
ties and materials are the what of planning, and are
coordinated with the schedule. The planner then looks. for
resmmesmpmdetheanswertohowtheplanlstobe
carried out. -
Cazag:.vers may want to.experiment with several ways to
orgam.zethe:.rplmsandpmbablywxlldemdetousea
cambinaticn of approaches. The following suggest.xcns for
plmorgmzaUmmygn.veymsare:Ldeas 20

“~

' . 2°Oralie McAfee, "Plarning The Preschool Program.”
— In Laura L. Dittmen, (Ed.), Curriculum Is ihat Happens
(Washington, DC: *National Association for the Education
. of Young Children, 1977), p. 15. _
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Around the primary responsibility of the aduZts.

MiuJanuwillberespmsibleformacksandart
.Mr. Valdezwillberespmmblefortheblod(a.rea
and science cenzér (magnifying and. reducing lenses
today) .. «

Around areas or interest centers in the room.

.Intheblodcam,ﬁntransportatlmeqmment
will be out - add new airplanes.
.Intheartam,gived\ildrend:omeofredor
blue paper for pasting, have scissors and scraps
out for collage.

. In the reading-listening area, 'The Carrot Seedbook
and record. Have carrot seeds and carrots there to
lock at. }ecall having carrots for lunch yester-

day. ///
Around blocks of time.

. Fram 9:00 until 10:30, there will be available:
Chalk and chalkboards for drawing.
Blocks., .
Dramatic play (addnewhats, puthandmmrclose
by). New picture bocks from library (put table -
close) .
Nesting cups - spread on floor o:dexad according
to-gize. If children stack, help them count, talk
about largest and smallest, top and bottom.
Colored cubes -~ partially sort acoording to color,
see if d\ildrm "catch' an.” ’

Around the stated objectives of the school.

. Self-awareness (two metal hand mirrors: out. near
"dress-ups;" use with "I See You" song at snack
time) .

. Express feelings and ideas through art media

. (brush paintifg, red, yellow and blue paint avail-
able) .

. .Developing language skills (with interested chil-
dren, place "Gumby" in various locations; have the
'duldzen say where he is: "Under the bookshelf,"
'Behind Willie"). ~

Each of these has sane advantages and disadvantages.
Organizing around cbjectives, for example, keeps one
focused on goals, but gives little guidance on "who
‘willdovhat,wtmstnllwedo:.t,andhcwsmuwe

manage the day."

4
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caregivers have { that a ‘workable cmbx.natwn is

A -

to start with blocks of time. Within each time block,

prggrunforallagecm:pss}nuldpxmntedxild.ren's
physical intellectual, social, and emotional growth. The
mqinreshmldmgecooperatimmdcmslderaum
of ‘the rights of others. The equipment and activities
slmldbecuefullydmmsotmttheya:emﬂuntm :
child's abilities and, at the same time, provide suffi-
cient incentive to stimulate creative effort. The" -sched-
uleneedstobefle:ublesothatﬂ:etmdeszgzabndfor
specific activities can be lengthened shortened, am.tted
oreml'lanaedasﬂ\eduldrm's interest warrants.

lbstlessness, tensions, conflicts.and destructiveness are
often warmnings thatrthe balance or timing of the program
needs to be re-examined, or that a better arrangement of
materials and equipment should be made. There needs *to be
mxghsmsaboutthepmgram, each day, however, to
provide a framework which gives daily children security in
theuact.w:.t:.esa:ﬂhelpstlmgofmnoneactiutyto
anotherwithgrow:mgmdepemdmce .

kmcesareneededinordertoputtheplmmtoactm
Activityideascmbesharedatstaffplammgmetings '
and a resource file can then be developed of activities as
well ‘as files on books, records, audio-visual matenals,
and commmnity resources.

A picture file.can be: develo;:ed A staff resource l:.brary
is useful, espec;ally:.fltcanbedevelopedammdthe
expressed needs of the staff. Comumity resources can
mcltﬂemenauesofpeopleandofplaceswludxcanbeof

. assistance,. as well as outside resource p,rscms or msta.tu—
‘tions that can offer ‘help.

13
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PLANNING FOR LIFE IN GROUPS -

Perhaps the major thmg that has b&lg learned”
vidinig quality child care in recent years is
importance -of group size. while it al

dent that a major difference between center and home envi-
rammtsisﬂnlargemmberofch}ldrmandadultsina




tcrsetting exactlyhowgmupsm ‘affects relat:.on-
shipshasmtbemcareﬁﬂlyreseardxedmulrecmtly.

Alargescalereseardmpmject,ﬂxeNatimalDayCare
Stidy,2l initiated to investigate the costs and effects of
various- aspacts of child care related to quality, revealed
tlntgzwpsizehasagreatereffectmﬁaequalityof
child care for children than any other single character-
istic - emq:tforthemfmtandtoddleragegroup From
information gathered on 1,800 children, 1,200 parents and
300caxegiversm150dmildca:ecmtersm8eattle
Detroit and Atlanta, it was learned that children in
smllerg:wpsactadmpoextivelyandleanwdmthan
those receiving care in larger groups. .As a result of
their findings, thesei:mst:.gatorsreccmmdthatnmmn
gromps:.zereqmmmtsforthree—,fmm—andfive—year—
olddmildrmslm:ldbenomrelemextthanladxildm
per, group. Infact,asgmupsuegotmller for
e:mlple,udxildm-ltmsfomdthatdﬁldmhadan
evmbetterchildcareexpermceandtmtbemvmrsof
camgiwrsandcluldrmmrehkelytompmve
Activityand}nmxytmdedtocharactenzesmllgmxps,
with children displaying less hostility and conflict, less
a.unless wandering, more cooperat:xm and more involvement.

A small supplementary study of infant and toddler care was
conducted by these investigators, also. The results of
this infant-toddler study indicate that the ratio-of
ad\ﬂtstoinfantsandtodilersaffectstheq\nhtyof
interactions betweer: caregivers and children and the
behavior of children more strongly than it does for the
pmaclmlagegmup However, cverallgmups:.zecon—
tinued to have a strong effect on the quality of inter-
‘actions. It was found that caregivers working with smaller
"groups of infants and toddlers spent less time on marfage-
ment and administrative tasks and more time on language
development and social interactions with children. Small
group size was related tn less apathy and distress in
—infants-and-tmproved- behaviors-on-the-part -of -toddlers.-

As a result, they recommend that the group size require-
ment for infants and toddlers be more stringent than the
preschool requirement, A group size that does not exceed
eight children for infants up to 18 months of age and 12
children for toddlers upto 36 months of age is recommended.

{

2ll‘tic:h.m:d Ruopp Jeffrey Tavers, Frederic Glantz,
Craig Coelen, Children At The Center (Cambridge: Abt
Associates, 1979).
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'Ihefind:.ngsoftheNatlmalDayCareSt\ﬁyareofmxcnl
importarice t6 program planners. This ‘study has broadened
ﬂnscopeofchildreseudlvtuchganerallylusmemed
1t.self ore with du.ld/ca.reg:.ver ratios "than with growp

largegzwpof 40dﬁ.ldrmwxﬂ1 eight caregivers into
severalsnallergxmpswhidmvuymsmraﬂmertmnto
have cne ‘large group or eéven two groups of 20 children.
with four caregivers: each.

Consideration of the size of grouwps for school-age chil-
dren is another important matter. Simply because children
hawextemdsdaooldoesmtmmﬂwystﬂdenlyhave -
become new craam'esornmuaun'eadults These children
still have a neel for sipportive caregivers who are con-
céﬁndabmtttnirweﬂ-beingandwlwloveﬂmmmtter
what they do.. Althou;h school-age children need different
degrees of attention, dwyhmzejustasmchneedfor
adult concern and interest as does the infant, toddler or
preschooler. To delegate these children to larger-sized
gmupsof250r30d111dmmybeintolerablewhmthey
school classrooms with the accus-
When these older children .come
go to school in the morning -
lend a synpathet:.cearwl'm

team, and who will encourage and assist

| _ next giant step by themselves. Large-
izadgrmpsareroadblockstoneetmgtheaeneeds

Altln:ghtheremybeafewoccaumswl'mitmysean
necessuyordesuabletobringtogeﬂxeraverylarge
group of children of different ages, such as for a special
movie or puppet show, keep in mind that size corrupts. In
working with children in a child care center, it.m:,ghtbe
sa.id: ‘The smaller.the group, the better.

Group size in relatwn to avazlable .space affecta program
quality.

An important inflmnce on the quality of children's play
is the total number of people - both children and adults -
vinaplayareainrelat:mto its size and the amount of
open space avaJ,lable Most requlations, both in the .

22Clare Cherry, Creative Play For The Developing
Child (Califormia: Fearon Publishers, 1976).
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“uﬁ.htaryandcivi.lim sectors,. requixe d\ildcare centers
pmvideandnimmof 3Ssquarefeetofmdoorspaceper
d’lild

CIamd':erry aftarobservingmawrageofGOdnldrma
dayforaweek,omcludedthatwlmmmreﬂxanﬁorm
duldmwaremanyoneroom,theentimpmgrmfmc-
tioned smoothly. Butthereweremmemxscasesofaggres
sive behavicr, .scme overstimulation and unsocxabihty
Wmmlyethtdxildmwereinﬂ\esamman,ahmetall
.aggressive behavior ceased. The éight children were able
mtkwttlniromdisagmemtsbetter space was nore
madilynlnred,andevmthewithdrawnchlldrenseatedto
join in . on an activity. Cherry noticed an. even greater
dquainbahnviorwrmtmnmberinﬂmmmmdtmd
- to five or six. Gradually when the shy or withdrawn
dmildrmrealizadmwmchspacemavailabletottm
without the threat of interference, they made more active
use of the entire space.- However, when the amount of
spac-availabletoeadadmildwasmcreasedttusmﬁh
sane of the childrén found it difficult to control their
mdbecmcamlessordestrucuvewiﬂxoutthe
sxpportofmredﬁ.ldrmandadults

Otl'arzaseardlershavefomdthatthemrechudmm
areplayinqinmeplay space, the more cpen, uncluttered
spaceisneceuaxytomxd aggress:.mandtoencourage
free.mobility.24 - - °

In general, then, group size in relation to density, or
ﬂunmberofdxildmwmnustsrmmmeplayamama
center, is an important determinant of the quality of
mteract:mg
The number of adults available to a group of children
affects program quality.

The careciver-to-child ratio - the number of children per
cazegivar haabemmeofthemstheatedlydebated&
issues in the child care area in recent years. It is the
most po;tarful determinant of child care costs. Because
the lardest a&ipanse in any center budget is staff sala-
ries, even minof variatians in this ratio can critically
affectthecontpetdmild. Expert opinions on the nunber
ofca.regiversm:.deradnecessaxytopmvzdechlldcare

. 231bid., pp. 33-34. .

24“ybil Kritchevsky, Eb.zabeth Prescott, & Lee Walling,
Planning E‘nmromnts For Young Children - Physical Space
National Association for the Education of

Yo\mgd'xildxm 1969),9 17.

+
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25 refi erenced

National Day Care Study

- of child care offered.
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hild.rati ‘by" age: group- included in various current
25pichard Rucpp, Jeffrey Travers, Frederic. Glantz, &

Craig Coelen, op.
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" exactly alike. Therefore, stereotyping or camparing any

the diaper-changing facilities and cribs are here, vhile

the toilets and cots are there; Johnny can't talk, but

Jimmy can; or, parents voice a strong preference for one

grouping or. another. Although there certainly are many
practical advantages to grouping children by their chrono-
logical age, there are same potential disadvantages. Vhen
children are grouped by age, there may be a tendency to
st.er_eotyped:j.ldmarﬂforgetabouttrnvarietyofi:ﬂi-
vidual growth rates in children. For example, in a group

of one to two

all children should be walking well.

doing 80, they may bhecome overly concermed - failing to
realize that same children simply have their own schedule
for development, and it may be at a slower pace. Each
child is one of a kind. Even identical twins are not
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Mized-age groupings offer advantages for everyone.
Children learn from the people around them, including
other children, and the way they are grouped in your
center can either set the limits or broaden the possl-
bilities for their interactions with other children. In

year olds, some caregivers may believe that
If one child is not




But:, itmyhappmifdxildmaregml.pedaccordingto

'Mnrmydmildmoffa‘xmybegm@edinduldcam
i:bytluixskilllevel-formstance, children
 in- ; children who are learning to toilet

butmyhavaoccasimalaccidmts, and children
hti:hmani:ﬂependa\tly ‘Such groupings also
basis of physical, social or lan-
dwuloplmt ~

dwalognmtallevelsmetnmsare
gmpdtogﬂ‘nrforspeciﬁcleamingexperiencuor
particular activities. As an example, a small group of
toddlers may pass a small ball back and forth or arowd a
circle or throw soft blocks into a box. School-age chil-
dren may be in ‘various groups depending on their interests
) bwloplmtallevelsfors@thmgsasgyxmstics,

. There is not yet cne temm in
licates this type of child care. It
as multi-age, inter-age, family-style,
-age. Mixed-age grouping encourages
, to develop at their own
in different situations: .

ow. Children Learn, Jan Holt?® described why
s0-well fram children a bit older than
"nloldardxildmderst_andsthelmguageof
‘can speak on his terms."” Holt also believes

adultw!nparfm-wll inart, music, athleti.csordmcmg
minspd.ratimtodzild:m However, he writes, it

is prdnbly "day-to-day -exanples" of a child "slightlg
older, ilig:tly biggr, who does things slightly better"

exaple, the ‘older children have -cpportunities to help, to
\

26Jc;hn HOlt, How Children Learn (New York: Pitman
Publishing Carporatim, 1967) .
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leatn a valuable lesson = it's all right to-be different.
For instance, a child who is functioning several years
‘behind ‘har-chronological -age still will be at ease in the

ing with first-grade children, while a sibling who is a
toddler follows them around. One sees older school-age
dx_ildm‘takinga'md\quqa:childforamlkorpuslﬁng
him-on a swing. In fact, consider how strange it would be
to see all two year olds delegated to cne yard in a
neighborhood, all three yedr olds cn cne side of a street
and the four year clds on the other. This is foreign to
the way children, -Of pecple in.general, live and learn.
There is mixing and matching based on likes and dislikes,

ly in the moxi | :
‘is lower than usual. These groups often are composed
children of all ages, including infants, who receive
in the child care center. The budget of the center
ctates that this be done. It cbviously is much
expensive to cpen the center early in the morming
who care- for the first five
, than to staff five different
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caregivers in-each of five ucticm of a center caring for

E
93

vcal-agogrwphxgs vtulethedmildmmybeage—gmlped

for section activitids, they may be permitted to mix with

ottnragldtxingp.riods of freeplayormmyplayyuﬂ ‘
activitxas g

-

+

I'hc oontmutty of ¢ adult: avazlable to a group of chzldren

b
3
?;
il
A
i

ing full-tm care in child care centers. However, these

-smmcpar:sguarallyrecognizetlntdrop-morpart-tma
care ‘for these

same children’ may very well be better than
none: at all - ifﬁormoﬂnrzeasmtrmtopmv:.de
relief to mothers.

N ~

2

Alﬂnxghmdm'tpmtmdwhmanysoluumstot.:ms

reality of staffing a dmp-m-cmter which operates long °
hours- each day dictate that there be more than cne or two
caxagivarswitheadxgzwpofduldxm

" In addition, tlnfmdingsofmmmtsttmespmvide

reassurance that all children, including infants and tod-
dlers, do have the adaptability of relating to multiple
ca:egivars Children who receive daily-care in the center -
cmadjmmmnlmgimmﬂameofadayxf
there is cnsistently one. familiar .caregiver who feeds
them, cne who knows their napping or resting routine, and
perhaps -cne who provides security in their lives at the
end-of each day. .Although.these regular caregivers may
have others helping them, it is the one consistent face
that will add to the quality of the care provided. The
ability to respond meaningfully to multiple caregivers can

- be enhanced if ths center-environment also offers a sense

of security and stability - for instance, if the space is
fwdliarandcozy,andifwagwammpmdtottndul—
dm'sm-dh .
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tinvity of adult relaticnships will have on achieving this
cbjective. - T | ,

o

It is ultimately the respmsibility of the center director
to dstermipe the most effective and satisfying staffing
pattam to mest the needs of the program and the care~
givers who work in it. No child.care center has the: ideal .
facility nor the ideal ‘staff, so time must be- spant making
adjustments in staffing. It is the director who must

focus on the: total staffing situation in order to under-

stand and solve any staffing.problems which are hindering
the provisicn of high quality care in the program.

The tem:staffing patterns refers to the manner in vwhich a
bilities. Just as programs, commmity needs and #acilities
differ from cne child care center to another, so do staff-
ing patterns and caregiver responsibilities within centers.

Following are a few staffing pattems that centers have
found to work effectively. Although there are pro's and
con's to each of the arrangrments, there is little evidence
at present that clearly indicates that one is better than

"Zoming arrangement

With the staffirg procedure known as zoning, caregivers
are assigned responsibility for specific activity areas -
the toiletiAg, fesding and napping areas or music, pretend
play and a‘tive play areas - or for specific functions -
with a grop of children - a private-time caregiver, .
guided frei~play caregiver and group activities caregiver.
Caregivers remain within their particular places - z¢nes -
at specifiid times during the day. For variety, care-
gimmhumﬂnmqﬂmagtmtﬂpday BY

rotating duties, they also are provided with opportmities

~40-
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- .are :aspmnble for all childmn who pass th.rmgh their
assigned zone, rather than being responsible for specific
childrm With this kind of staffing pattem, children
canxrmeeas:.lyfranplacetoplace-orzmetozme as
their needs- and interests change. Infants are moved by -
caregivers to meet their changing individual needs.
Ca.zegivers -greet éach child, individually as the child
mtersﬂxemandamfmetofocus&xeufullattenﬁm
on the children 'in their area. !heydon'thavetobe
cmcemedabmtsuchthingsasstoppmganacuvityto
change a child's diaper or the cne child who wanders away
from a growp. story-time. ‘With zoning, there is -always-
amﬂxerca.regzvarinthetoiletingareatodmngeadlaper
or a caregiver assigned to guiding free-play activities to
maettheneedsoftheduldwhodoesn'twanttollstento
a story being read Qagrwpofcl'u.ldzen Fram the .
children's points of view, they have choices throughout
the day. Since they havé chosen to be in a particular
m,ﬂ)eyeiﬂxermedsateﬂ\ingthereorwmttobem
that area.: As a result, they usually are more receptive
to the leaming activities takingplace. Anoth~r advan-
tageofzminglsﬂutcareglversseemtofmcuonat
higher levels of efficiency because they are given specific
mdepmdmttaskstodoratherthaphavmg‘tosharea
respms:.blhty with other caregivers or being given a
vague assignment, -such as being as.:ed to "play" with a
groupofduldren Ty

Some of the criticisms often directed at the zoning arrange-
ment of staffing is that it may seem too ‘routine or too
mechanical and.that it does not meet the:child's needs for
an "attachment” figure - one consistent caregiver rather
than many caregivers. However, mzny.early childhood .
programs attribute their success to the concept -of zcm.ng.

Y

Primary caregiver arrangement

In this type of staffing pattern, caregivers are given
specific responsibility for a gpecific group of children.
They are responsible for providing all play activities for
" this group of children as well as making transitions and
rteetmgt}uphyucalandhealthmedsofthechlldmn
Many professionals in the field prefer this arrangement
bécause it provides for consistency in caregiving and
caregivers often claim that they feel closer to their
children. However, critics state that some of the cldl-
dren's: individual needs are not met as effectively when
this staffing arrangement is used. Rather, children tend
tobeshepherdedalmgw:.thﬂxegrwp There tend tc be
many interruptions ‘and subsequently a loss of mtere# in
the growp involvement when one child does have needs that \
must be met - e.g. a diaper that must be changed, a "skinned"
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" ment.

knée in the play ‘yard or a-child who wanders away. In
addition, there seems to be'a great deal of wasted or lost

. ‘time. " When children must be kept togethér for an activity,

the first ane: finished must wait for the last one to get
doné. There also may be little freedom of choice for the

' childxmbecauseeverythihgisdqneinorwiththegrwp.

Lead caregiberaor'ieniea arrangement

This arrangement involves all caregivers assigned to a
sectich of ‘children working. together as a team and sharing
all duties. The lead caregiver supervises and directs the
other caregivers as necessary throughout the day. Although

s e

same vers may be responsible for planning a specific
activity from time to time, the major responsibility for
the organization, implementation and evaluation of program
content in this ‘staffing pattern usually rests with the
lead caregiver. Because the lead caregiver is primarily
responsible for the design of the program, he or she often
devotes as much time to supervising and giving directions
to other caregivers as to working with the. children.

In our cpinion, this staffing arrangement has the poten—
tial of being the least effective of all possible arrange-
ments - especially if it is dictatorial in nature. It
alscngylackinvolven@tmdémnﬁmmtofallﬂaecare-
givers working with the children. When caregivers are
intimately involved in planning and implementing a program,-
they réap rewards and are enthusiastic about the successes
they experience in relationships with children. But,
caregivers who simply are following ancther person's plans
angdirectimsdomtfeel that sane sense of joy and
ao?arpliskmt. ‘

Itf'nﬁ.ght be sdid that caregivers who have no specific
duties and are generally responsible for all children

usually .feél specifically responsible for none of the
ciiildren: When caregivers have shared in the development

of program plans or when they are responsible for ica-
lar children, they béccme perscnally committed to

plans or those children. This personal investment enﬁl\es
them to' do a better job. A lead caregiver-oriented staffx
ing pattern may not always ‘fequire that perscnal invest-

i s .

With many military child care genters operating as drop-in -
centers with many intermittent-on-call caregivers, the

?

lead caregiver-oriented arrangement may be the predaminant

-staffing pattem in these cefiters. Finances may dictate

that the staffing pattermn cansist of a lead caregiver in
1 section of the center, perhaps aided by an asgistant,
a?nd the remaining caregivers called to, or released from,

t
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worltastlunuﬂaerof.d\ild:mnmasesordecreases As
aruultﬂxisstafﬁngarrmganmtmyseemtobethemly
optimavailabla.

If so0, it is the wise director who will seek ways to
assist lead caregivers in organizing their sections effec-
tively. ‘One way to facilitate the degree of commitment
feltbycn—callcangiversmﬂdbetohawtlmcam—
givers on-call in only one section of the center rather”
thanbemg on-call for all sections of the center. This

«mablasttmtofeelasameofbelmgmgandpndem
that-section and toO be a productive participant in any

. section program planning sessions. In addition, they will
learn the needs of the children in that section more
readilymdlearntointeractspmtaxm:slywimﬂxe
children while assuming responsibility for certain activi-
ties and duties.

Combined arrangement ‘

Also, don't overlock the poesibility of carbining the lead
caregiver-oriented arrangement with cne of the other two
staffing arrangements. It is possible to conbine staffing
patterns successfully to improve program quality in military .
drop=in centers. Mnnthenumerofdﬁldzmandcmgivars ’
\ is low, ﬂnleadcaregiwrorimtaﬁ.mp:wablyisfim
chavar, as thes total number of both children and caregivers
increases, the lead caregiver will devote progressively’
less time to positive interactions with small groups of
children and more time to managing other adults and center-
related activity 27 \ <
'Ibmsumhighqualityinteractimsasnmbers increase, -
you might have a pre-designed, detailed plan for changing
thestafﬁngpattemtoeiﬂnr\thezmingorﬂxeprhmry
caregiver arrangement. For le, if you decide to
shift to the zoning staffinga:&g at this time, you
might have file boxes of index listing caregiver -
ideas and activities stomdineadxp:e—datemﬂ.nedm
Even if an on—-call caregiver has little jence working-
in that zone, he or she is aware of this idea box and can
be effective ‘and successful with the dxild.r&x\passmg
through that zone. Then, hterin'd;eday, as ‘the nurber
of caregivers and children decresse, you might £ind it
advantageous to ahift back to the.lead caregiver staffing
orimtatim . .

~

5,
’»é;'

27Richar.ﬂ mopp Jeffrey Travers, Frederic Glantz,
Craig Coelen, op. ctit.
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Although there may be other pattems of staffing, including
 mixed-age groupings of children with staff or volunteers
used in conjunction with paid caregivers, they usually are
adaptations of cne of the three basic arrangements just

The importance of ;uperviaian to .program quality
Supervision is probably one of the most interesting, yet

one of the most difficult, aspects of the director’s. job.
Ital’soispg.siblyﬂugm‘stcriticalmintemsofthe

_ success or failure of a center program.

Supervision has béen defined as the "art of working with a
* growp: of people over whom authority is exercised in such a
way as to achieve their greatest corbined effectiveness in
getting work done."28 This definition suggests that -
supervision requires the director-to draw upon every bit
of perscnal and professional skill and knowledge he or she
has to supervise the pecple as well as the work they are
doing. It demends expertise in cammmnication, center pro-
_ , téaching-learning methods'and evaluation tech-

The ultimate goal of supervision is to develop and maintain
a quality program through increased staff self-awareness
and ling. *Byobservingcaregivérsdoingﬂnir
johs, it is possible to determine whether the center
cbjectives are being met, and to assist caregivers in
developing skills to-work more effectively with yong -
children. Unfortunately, if not structured properly,
supervisory cbservations can cause caregivers to be filled
with anxiety or to feel threatehed. If these feelings
persist, the person who is doing the supervising may be
viewed as a critical person, one who knows all the answers
and. picks up on all ‘the negatives.

If it is to be helpful, supervision must be perceived by
the staff as a process for solving problems and for learn-
ing. This mist begin with the development of an effective
relationship between director and caregivers that is based
on trust, coupled with caring and cammication. The '
director places trust in caregivers by displaying confidence
in their-desires and abilities to do a good job, while ‘
garegiwrsplace&xei:trustinthedirectorbyrespecting
#nd accepting the director's skills, knowledge and assis-
tance. Each must be aware that working together is the
only way they can reach their cbjectives. N

2»illiam Van Dersal, The Successful Supervisor In
Government And Businees (New York: Harper & Row, 1974),
p. 10. i
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Obviously, a trusting relationship will not develop over-
night. It can be a slow process.because change and growth
take time. However, working, plannmg -and talking together
in a supportive atmosphere can promote its development.

The director as: center "tone setter"

It is -a major respmsxb:.lm.ty of the director to create the
emctional climate in which trusting relaticnships can be
built. If you've cbserved children carefully, you know
that behavior is cmtagiws For ‘exanple, when cne child
at the lunch table proclaims, "Yukky peas - I hate them!"
soon others chime in with similar statements and few peas
_are eaten that.day. But, if that same child says, "Yumxy,
peas!"oﬂmamlﬂcelytofollwsmtmdthepeasam \
eaten quickly. ..Similarly, one child rsmvi.ng a coat while
playing outside or one infant crying in the infant room
mayprurptthesebel':aviorsmotherdiildm Although
this may be oversimplifying the matter, evidence -does seen|
to indicate that a director similarly can control the type!
of. behavior prevailing in a child care center. The direcr\
tor who models trust and respect will probably receive |
trust in return. Inlﬂcemner,thed:.rectorwhodoes \
mtappeartostppo:torexmxrage staffcarmotexpect

© - caregivers to exhibit supportive, encouraging behavior

"w1theac‘hoﬂ1erorwiththeduldrm.

Ifthedirectorisavazlablemdresponslvetothemeds
of caregivers, effective relationships are cultivated.
Mmamcertamkeytlmsofﬂmedaywlmﬂaedlrector
should plan to be available to caregivers, if possible.
Boththearrivalanddepamxetmasofcareglversare
important times. . Adults, like children, enjoy being
gzeetedandhavingﬂ:eopport\xutytodaat for a few
moments at the beginning of a working day. It is a time
when directors can provide answers to questions, help
solve problems and discuss plans for the wbﬁung day.
'rakmg time to acknowledge the arrival of caregivers :goes
- a long way toward developing rapport - a vital element in
effective zelaticnships At the end of the day, a director
who offers a word of en t or expresses apprecia-
tion for a specific effort help relieve some of the
frustrations that often accompany the tiring job-of caring
for 'a group of children all .day.

Itmrealizedthatmmhtaxycenters w:.ﬂarrmxymter—
mittent-on-call. caregivers and very long operating hours,
no .ane director could: possibly greet the arrival and say
farewell to all caregivers who come and go at all hours.
However, it is important at these times that you or an
-asgistant be available at least to key people, such as
lead caregivers. The lead caregivers and their assistants

- -54-




‘can be given responsibility for doing likewise with on-
call staff, If you have provided a good: model for them to
follow, this will happen- almost automatically.

Onz2 other time when it is essential for the director to be
available to staff is when.an emergency arises. Injured
children, floods, sick .caregivers, or angry parents all
may require the decision: and attention of the director.
vwhen caregivers learn that they can rely on your responsi-
ble judgment in times of stress, they are likely to seek

. your opinitn on non-urgent matters, as well.

The supervisory process

Supervision is a dynamic, changing process ‘that must meet

the individual needs of each caregiver. As the caregivers i
develop &nd learn, the nature of the supervisory process - !
must. change accordingly. Initially, the supervisor is ,
viewed as an "authority figure." As the years pass in the ;
supervisory relationship, the supervisor becames more of

an informed,peer in the eyes of those being supervised.
New-caregivers need support and \bmdance on a daily or /
even an hourly basis. Therefore, some time must be spent /
eachdaybyime:rpgrimcedsupervisorobservingaswellas f
working alongside the new caregiver. / '

As caregivers becom® more conpetent, the support of a
supervisor remains very important for motivation and
encouragement. At this stage of development, caregivers
often: see the superviscr as a resource persan - a con-
sultant - who can help provide new opportunities for
leaming, intellectual stimulation and, eventually, for
developing supervisory skills of their own.

Whether the supervisary relationship is with a brand new
cdregivarorapwlbha’svbrkedinthecehterlmgertlm
you have, keep in mind that most staff menbers have the
potential to. improve their skills and to be a productive
member of the center with good supervision. The supexr-
viaorwmstrivestpindersta:ﬂwtntﬂquead’xcamgive:
want to do his or her best, and who is actively interested
in everyone's performance at all levels, will be the
supervisor who develops a highly effective caregiving

team.

As vital as other forms of staff develcpment may be to the
on-going progress of the center, direct supervison may
well be the most useful tool for individual development of
caregivers. By cbserving and listening to- caregivers at
work, the superviso:: is better able to determine their

medsamimkedecisimaabouthmtohelpintheirdevélop— Lo

ment.
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weekly and last fm: a;p:mdn'ately 45 to 60 minutes. Notes
taken ‘during the cbeervation should be discussed with
caregivers. as soon as possiblé after the cbservation and
prefersbly con the same day. By sharing and discussing
these -cheexrvatiais and the supervisor's perception of
ﬂairjobparfoumce, support and recognition for their

‘can:be offered while also. providing constructive
criticism raqarding their waaknesses

7

Levels of ‘aupenn:wn

Induildcarecmters,ﬂrerefreqtmtlyamwolevelsof
supervision in the program. The first level is the center
managemsnt level involving thé director, the assistant
dimmmaprogrmortra:nmgsupemsbr,
dspmd:lngmtlnlizeofthecanter The second level
involves the lead caregivers'and perhaps a recept:.cm.st,
mevuunql\:pervisor,oraheadoook

At the first level of supervision, the direct:or and any
assistants make certain that all regulations governing the
center and ‘all center policies and procedures are in fact
followed in the day-to-day operation of the center. In
addition, nnintainingtheoverallquahtyofduldcarem .
ﬂncenurlsampmsibilityatthislevel ‘

The staff manbers at the second level of supervision
generally supervise and plan for all employees working
under .them in their assigned areas of regponsibility as
well as the area itself. This may include such things as
providing specific instruction and guidance, requesting
supplies and equipment, and acting as a liaison between
director and staff members in their sections. However,
on the center, the amount of control and direc-
timemrcindbysta.ffatthissecmdlevelofsmper—
vision can vary from giving specifi¢ direction and assign-
mants to nmly being available ‘or’ advice and support

Supervisor/lead aaregwer 8 role —ay

In all ltaffing pattems involving a team of caregivers, A
leadsrdupilcriticalandmceuaxy One caregiver has ‘
to make decisions and, equally important, acoept responsi-
bility for these decisions. This caregiver may go by any
nuber of titles, including lead or head caregiver or
teacher, uctimnperviaorcrsmorduildca.mattendmt.
Whatever the title, it carries with it an important respon- .
sibllity. Not cnly is the lead caregiver responsible for !
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his or her own persanal performence but also for the com-
bined caregiving team's efforts. The lead caregiver must
" léarh: 10 be an expert’ in early childhood matters whiie
having responsibility for-quality control in every aspect
of the program being supervised. These quality control
issues are those surrounding responsibilities to not only
, but also to the parents, otper members of

when children seem unusually  bored or uwnhappy, the
lead caregiver needs to be able to assess and remedy
the situation. - v

When parents complain: about the du.lazxvxen' s activities,
the lead caregiver must be willing to investigate and
determine whether the coamplaints are justified. If
80, ‘corrective action muist be initiated; if not, it
is the lead caregiver's duty to determine how best
the team of caregivers can inform the parents of

when one mmember of the caregiving team "goofs off" and
is not performing as expected, the lead caregiver has
to get that caregiver motivated to do her/his job

:

When the director sensés a breakdown in staff morale,

it is the lead caregiver who is asked to assist in
. bolstering it. - . ‘
The lead caregiver is responsible for liaison with the ~
center of which he or she is a part and is expected to
relay ‘commmnications from the director and staff members
~in6ﬂn;sectimsofﬂmecaztertonmbersofhigorher
caregiving team. ‘The lead caregiver is alsc expected to
_handle and resolve all minor complaints and problems
within a specified Section of the center. \

It takes a unique perscnality with a unique mth‘;m to
be a lead caregiver. Not all caregivers are cut qut to be
leaders of both ohildren and adults. Many have the wisdom
of knowing that they are very effective with children and
cmseqtmtlydpmtmdtqberespmsibleforothe‘r
adults. They should be given a pat on the back, begausea
lead caregiver requires the persanality and notivation to
" deal with both children and adults if an effective team is

to result. And, it is only through this effective team
that quality care for children can be provided. |




Both the work and the work énz{ironment affect morale

Cne of the best known researchers in the -area of employee
motivation and morale is‘Frederick Hertzberg.2® He has
studied and identified factors which create both job dis-
satisfaction and: job -satisfaction. Altiough his work was
dome in relation to’business and industry, many of his con-
clusions apply to. the child care field as well.

‘The most common factors he fomd relating to job dissatis-
- faction were ‘those ¢entered in the working environment,
.ncludmg coripany policies and administration, super-
vision, working conditions, interpersonal relationships,
e statis, security, and salary. A director of a child care

Center might have a difficult time drastically revising
many of these unsatisfying factors, but same could be
modified slightly for improved- satisfaction in center life.

- Smeoftt&sefactorsa:edzscussedmrefullymthe
module, Managing Military Child Care Centers.

. However, Hertzberg cautions that simply removing these
* unsatisfying cbstacles does not necessarily guarantee job
satisfaction. Instead ‘there is another set of factors
which contribute to- job satisfaction and staff morale.
These factors relate more closely to the content of the
mmmdamasovervﬂudxthedlrectorhasgreatercmtml,
including: the work: itself, achievement, responsibility, -
recognition, and opportunities for growth or advancement.
" Unfortunately, however, few directors really have devoted
the necessary time and imagination to realize fully the.
effects of improved staff satisfaction and morale.

These satisfaction factors also are closely related to
staffing pattems ’L‘nrough your system of scheduling
caregivers, you can help inprove staff norale by restruc-
tunngthejcbsofcaregwerssothattheycargmnmze
satisfaction directly fram their work. When staff morale
improves, so does performance and program quality. :

A varied schedule relieves boredom

The schedule for staffing patterns can enhame the work
#8elf. Although this could occur in many ways, it will
vary with your program characteristics. An imaginative
schedule can provide varied and stimuilating experiences for
caregivers and softgn the impact of the boring, repetitious

' 29"0ne More Time, How Do You Motivate E:mloyees, Har-
vard Business Review, January-February, 1968, pp. 35-44.

See also the discussion of Hertzberg's ideas in Day Care Per-
somnel Management, by Southern Ihglonal Education Board,
Atlanta, 1979.
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or unpleasant aspects of child care. Unlike machines,
people are ill-equipped to perform.extended boring,
repetitious tasks and quickly wéar out - both physically
" and psychologically ~ if required to do- so.

conflict -over the behind~the-scene activities of child

to every day. Although they are not glamorous tasks,
getting the dirty work done is very important to not only
the impressions parents and- children have of your center
and to. the children's safety, but also to- staff morale.
Nothing quite -equals the boost of morale that -caregivers
get from working in an attractive, clean and well-organized

Regardless.of the staffing pattern used, some parts of

each day need set aside for the never-ending process of

keeping toys, supplies and equipment clean and orderly.

If possible, staff schedules should be designed so that
each caregiver has only one specified type of dirty work
to do -each day - e.g., cleaning and -organizing play or
toileting areas; washing toys; setting-up for, or clean-
ing-up after, meals and snacks; cleaning staff lounge; or
spot—washing walls. In addition, these jobs should be
rotated among- all caregivers. If the jobs are rotated and
each caregiver ,ajob,ﬂgedirtymrkseanstpgets/
done .almost paihlessly and with no ill feelings. When all
caregivers are involved in keéeping the Center organized
and clean, messes are not as apt to accumlate because
areas will be kept clean and picked up throughout the day.

Another important aspect of these cleaning rituals is the
manner in which caregivers perform them. Since rituals,
such as clean-up, will always be with us, -it is necessary
that they be stimulating and-pleasant times for the chil-
dren who are exposed to them. Don't forget that children
also take pride in being a part of cleaning the center.
These daily adult chores can be important learning and
social experiences for young children.

Scheduling variety into caregivers' days can combat the '
stress and improve morale. Variety in scheduling includes
paying attention to the availability of breaks during the
day, the length of scheduled shifts, and changes in section
or center assignments. Scheduling caregivers to perfom
limited administrative tasks outside their usual sections -
assisting in maintaining records and bookkeeping, develop-
ing new play structures, conducting inventories, working
with mixed-age groups of children, being part of an uinterview
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t.an hnpmmtobearefreshmgdmgeofpaceas
mllasalaamingexperiawafornmmycaregivers

Increased ;rapamzbzltty cnmhea the job

Wiﬂmmttamualwodtltulf,vanety beprov:.dedby
activities not previously attempted. , an exanple, an
m—callca:eqivarcmldbeaskedtoplmandmplarenta
e \ dailyprogrmfo:awadt Or, a few lead caregivers could
beassigmdtom&nsymofsdxedulmgﬂnstaffm
-thecmterandmhmﬂaumsanddemgnaplanto
improve it. By introducing this type of variety in the
schedule, you are increasing responsibility - another
factorinportmttojd:satisfacum.

The jcb-satisfactim item menticned most often in t-he

studies conducted by Hertzberg was a seénse of achzevement.

Undoubtedly, a feeling of achievement results from being

assigned responsiblity for a challenging task and specif:.c

instances of feeling satisfaction and accomplishment £

job well done. When caregivers fultoﬁeelanysenseof
“ &lmlplim from their duties, morale can be seriously

] ‘Children don'+ always provide direct feedback to caregivers.
mdtheirgrcwﬂxanddevaloprentcmtakeplacesosubtly
that it can be easily overlocked. That's why a well-timed
word of praise by the director or a parent is comforting.
. Conducting regular caregiver performance evaluations as

7 wcllasptogrm-w:l.daevaluatimsalsohelpscazegzve}:s
recognize achievemsnts as a result of their efforts.
often, however, the only feedback which really convmces
caregivers of their achievement is real evidence they
themselves can see ag a direct result of their efforts.

* So, the only assistance you, the director, may be able to
provide in this process is to schedule or assign the .
respansibility, thus providing the opportunity for this
sense of achievemant to occur. ~Then it's up to the care-
giver.

Recogniaing accomplishments builds moraZe

While caregivers must actually fedl a sense of achievement
within themselves, having others also recognize their
achievement reinforces the worthiness of that accatphsh-
ment. Reccwmg recognition for .a.successful effort is a
powerful motivator and morale builder. It is often the
diractorofaduldmcmterwmmtasmthemspm
------- sibility for meking certain that recognition is given.
Alﬂn:ghncognitimandmrdscmtakenmyfoms-
fram.gold stars to a recognition dinner, from a compliment
to a certificate - ane of the most valuable forms of
motivating caregivers to higher levels of commitment can
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be accmpli’sh;ald through scheduling. It is a management
strategy known as job. enrichment which "seeks to improve
both. task efficiency and humen satisfaction by means of
building into|pecple's jcbs, quite specifically, greater ‘
scope -of personal achievement and its recognition, more '

R challenging and responsible work; and more opportunity for o

fent and growth."3

Jd:mridnani: principles include assigning new and addi~
tional res ;&iﬁﬁu'mmgiwrsgﬁngcam-
givers for special-assignments. Although initially it
that giving added responsibilities would
xntent among caregivers, there is -evidence to
suggest that this is not true. Instead,-the caregivers
plish the tasks, thus creating a-sense-of pride and achieve-
) ) z ,‘iflpadareqivemanaskadtp—catpilc

veis have been given a special assigment, it '
inﬁnlinqsofadﬂ.evmmtm'ld:edogn:_l.timem
it may mean extra work. - *

Providing ppportunities for growth increases satisfaction

Through using these job-enrichmant principles in your
sdndul;mgpmgu's,youalsominczeuingﬂ\gppui-
bility for growth or advancement to occur - the final
satisfying factor. . Providing ities to improve
their skills is cne of the most important ways a director
can help motivate caregivers. As caregivers becoms more
skinnd,ﬁuy'mmiu’lﬂmlytomprmsmumdbe
rewarded intrinsically by their accamplishments. Giving
additional responsibilities ¢r special assignments to
. cateqimmtaﬂy-dallmxguthd\tobecma'mreskilled
and enhances feelings of growth but also can open up ?
. q:porb.niﬁ;ufcradva’:mm-eiﬂnrinﬂmirpmmt
'Job or in another work setting.

3°Willisn J. Paul; Jr., Keith B. Robertsan, & Frederick
Hertzberg, "Job Enrichment Pays Off," Harvard Business
/ Review, 47 (March-Mpril 1969), pp. 61-78.
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Caregiver »‘gdti‘efactibn' affects the -entire program

In the final analysis, ﬂlenoraleofcaregivemmllbe
determined by whether they feel challenged by their work.
Ifcarengarsaregoingtkuoughthemtimsofﬂmwwrk
withoutthinkingmdarebehavingmctmlcallytwards
children, you-can b sure dissatiefaction with its accom-
panying frustration an Stress is taking hold. -On the. _ .
other hand,- £ cm:egivars Jve d:allengad -excited, curious
and intrigued by. their work - tie. icys6f Job aatiafactwn
—preml :

Stinm.ati.ng this excitatmt and. curiosity should be a pri-
mary goal of the director. Stimulation can be achieved
through providing scheduled opportunities for an-going
training. An effective inservice training program will
canitribute to persanal and professional growth as well as
to the quality of the performance of carigivers. When the
director has helped caregivers identify their specific
training needs, it is impcctant to use the staff schedule
for designating the time for the appropriate training to
take place.

If caregivers can be supported in their total growth as
both individuals and caregivers, they can be their own best
source of motivation. If you, the director, can assist the
caregivers in properly structuring their work ‘through the
effective uge of staff schedules and can help them achieve
scme control over as well as feedback from their duties,
fo;irmralewillbeboostedbythemsultsoftlmirown
efforts

s

mmmmmmmm

Although c.h:l.ld care center environments will, of necessity,
differ in mahy ways from cne installation to another, all
nurturant child care settings should include sone basic
environmental provisions. According to Harms and Cross,3l
nurturant child care envirorments for children are:

PREDICTABLE and promote ser;heZp
SUPPORTIVE and facilitate social/emotional adjustment

3]'X‘helxm Barns and Lee Cross, Environmental provisions
in day care (Chapel Hill: Frank Porter Graham Child Devel-
cpment Center, University of North Carolina, 1977), p. 1.
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REFLECTIVE of the child's age, abilities, and interests
VARLED i# activities, both outdoors and indocre

It is our be]fi.ef ‘that nurturant enviromments for caregivers
working in. dlild cdre centers :mst:also be: )

PREDIthELE to eliminate Gonfusion
SUPPORTIVE of personal and professional growth
‘REFLECTIVE of .each caregiver's talents and growth
VARIED to maintain morale :

If yoii “ant mxcturing care for children, caregivers must

feel that they, too, are nurtured. Caring for young chil-

dren is vital work, but it is also. exhausting both emo-
tionally and physically. Even the most ingpired care-
givers find that there are times when they have lilnited
energytocopewithtl’amver-md.imdsmxdsmade\pon '
them. It is esseritial that a director realistically
',zetheneedsoféaregivers’iftheawimmtisto

There are many ways of supporting and nurturing caregivers
to enhance’ their performance. Many ideas for providing
nurturing child care environments are provided in other
materials developed by the Military Child Care Project and
by the Children's Enviforments Project.32 In temms of
structuring your program effectively, one of the most
imprtant ideas presented in the itary ¢hild Care
Project's Child Envirorment Serieg>> of modules is the
arrangement of space, indoors and outdoors.

Space arrangemént affects behavior,

An effective space arrangement is one tool a director cap
u“ﬁl‘m:;m fundamantal issues of health and safety:
as well as development and growth of bovh caregivers
and ch’ldren. \As Haase34 points out, the physical shape
of things, carefully selected and arranged can signifi-
cantly ease the\t.ask of caregiving and provide benefits to
all people in '&‘at space.

32pepatisient of the Ammy Design Guides No. DG 1110-3-132
and No. ™ 5-803411. :

3::Ma.rlene Scavo, Sally Riewald, & Elizabeth Diffendal,
Op. c‘b . ‘ ® R

P~ «

34ponala Haase, Designing The Child Development Cen-
ter (Washington, DC: U.S. Office of Education, Project
M St&rt,l ;969) ’ \po 6.
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How space is organized and used is as'important as the
amunt of space ~ perhiaps even nore so. The arrangement
of space and ways-materials are displayed in that space
have a profound effect on the behavior 6f not only the
children receiving care but also on the adults working in
that space. It tells them what is ‘thowht about them as
well as what is expected of them.

If the spack in a child care center or play yard is
arranged purposefully, many of the so-called "discipline"
problems or difficult~to-handle behaviors can be alle-'
viated before they begin. Children's behaviors are

affected by space and the organization of space. Space

arrangement can help calm the "new" child who is adjusting
to receiving care in a strange efivirorment. The environ-

‘ment can say "welcome" through such features as the use of

cheery- colors, child-sized furniture, and cozy corners;
or, it can look so steri}e that no child would ever want
to be the;e.o " '

The arrangemant of space also cm:x-assist caregivers in
. «communicating to children the proper use and care of

materials. If the center is organized so that children
can see clearly where materials can be used and stored,
one annoying problem o\f\careining can be eliminated - the

. misuse of materials and the resistance to clean-up. If,

however, toys and materials are thrown in toy boxes or
cabinets, d)ildrmsoongettl'tenessagetlut"m really
don't care about the materials.” As a result, children
aregiM’ﬂninprgssimtrgatp\aterialscmbeusédinany
way- they wish and clean-up is really not important. .

. Crowded’ or poorly organized space can cause tension,

excitement, ‘overstimulation and lack of involvement. As a
result, fatigue and-aggressive emtional outbursts - .
fighting, running, crying. - may occur. Aggressive behav-
lor is probably one-of the most common, and among the nost
frustrating, problems caregivers have to deal with in a
child -care center. Yet-it:, too, may be encouraged or
facilitated by the way the, space is ‘'set up or by the
availability and display of materials. °

Fighting can be alleviated by providing duplicates 6f some
basic toys, rather than a wide variety of toys, for those

_ Children not ready to share. Of course, it is important

that these duplicates be displayed in such a way that they
are appealing and located easily. g

mein{.actof;pacearrangamtmsclearly_evidmtinan
area of one center. Before the furniture and materials -
were arranged the caregivers could see all sections of the
space at a brief glance. Unforturiately, 80 could the
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f'dxildmwknm-m:ragadtormainnegslyinﬂaewide
open spaces and also were easily distracted by other chil-
dren's activities. So, although the. physical -space was
'e;qiitéstnpewine, the children were not. In this case,
the\physical environment was working against the care-
givers and the center's goals for: children. .

S:paae arrangement affe8ts éupervision

On. the other hand, using very high dividers to ,cé:eate
activity areas within a section is just as inpractical.
while there certainly would be fewer distractions and
children would fesl more able to concentrate on a specific
activity, caragivers-would feel less secure because they
could not be certain of the ¢hildren's well-being or )
, . Therefore, it-is important that any dividers or
other materials used to define boundaries be built to

mit full visibility for caregivers while providing
separation of activities for children.

When arranging space and organizing materials, consider
;:he furnishings, the equipment, the activity areas and the
p::afﬁCpatbanua’smllasﬂreeaseof.mperyisim. If
caregivers are to | the best jcb possible, they mst feel
}cmﬁhit that tha space is arranged to allow for effec-.
tive ion.! An environment properly arranged and

1

lorganised can serve as an effectiv: assistant to them.
Just as another caregiver can provide 13e1p in easing
stressful situations, so-can the envircnment. Caregivers
‘cannot feel mquiftruycm'tseemt is happening

i their area of responsibility. _Conseqiently,
tension results. And if they are tense, this feeling
ususlly is comumicated to the children. ‘

¥
i

|

In a mcmt.hod:,35 it was suggested that it is helpful to
think of the word ervision as two: s~ SUPER VISION.
That is, supervision\is the ability t%aee clearly what ig
Qrﬂw}ntia not going. an. X

| \

Qa:agiven mist be exéerts in SUPER. VISION. It is not
epcugh for them sinply\to be present physically in a
canter; they must cbscx children closely the entire time
they are working. You've probably heard the saying
gpodteadnttmscye- iqﬂrebadcoftnrhead." This also
il:trmofgoodcuagiquhecauseﬂxeydoneedtobeable
to see what's happening everywhere all the time. Secticn

i

3p1ora Conger and Irene RFose, Child Care Aide Skills

%
|
-(N%aw York: McGraw-Hill soéa\k Campany, 1979).

/
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management problems can be prevented through alert super-
vision. The key to effective supervision in child care is
being avare of as much of a situation as possible. This
means establishing strategic locations in each section so
that there are no visual barriers between caregivers and
children. In addition, caregivers can-be trained to use

eripheral vision to cbserve what is taking place around
them, .

Close attentio: must be -paid to the safety and happiness
of an entire grouwp of children, while also providing
maximum involvement with individual childven. So care-
givers must learn to awoid turning their backs to a group .
when working with one child. This talent for being able
to supervise many children at once and, at the same time,
having the ability to provide individual assistance is
part of the art of caregiving.

To structure a program effectively, it is the director's
respongibility to work with caregivers in the development
of a growth-producing environment. Part of this develop-
ment should focus on arranging space for effective and

‘easy supervision, to include

grouping materials into activity areas separated by
low partitions or dividers to aid children's concen-
tration while also providing caregivers with full
vietbility of all areas.

storing and using materials in nearly the same place
each day which builds feelings of security in chil-
dren,and saves time for caregivers.

fostering the independépce of children by providing a
balance between children being able to do things for -
themselves and having caregiver assistance when it is
needed. R '

allowing for relatively easy and quick rearrangement
when children must work, eat and sleep in the game

space.

_planning to accommodate emough children without
chaos - ag determined by regulations and the center's
goals and expectationas.

having wall charts, forme and written schedules
posted for established routines, procedures, communi-
cations and activities to aid caregivers in the
management of each section.




supplying labor-saving. devices. and training in the
use of labor-saving techniques, thus releasing the

\ caregivers from some of the tedious housckeeping
chores to spend more time in positive interactions
with the children. -

providing a quiet, comfortable adults-only place
in the center to meet personal and professional needs
of caregivers. .

'mebestguidetoﬂmswcessofyw;arrangexmtofspaoe
will be the behavior of the caregivers and children. If
you are not happy with the human interactions taking place
inymm@terorwithﬁaeappamtnﬁ.suéeo;déstn:ctim
of materials, it may be wise to lock at the arrangement
and organization of space. Changing the space is often
nore effective than creating more rules and prohibitions
ifyouaresee)dnijtoiuprovemeinteractimsofpeople
as well as the people/materials interactions. Every
parent knows it's much easier to remove the valuable
crystal vase from the coffee table than to continue to
constantly say, "No-No! Don't touch." A similar logic
car be applied to the child care center environment.
Organizing the physical environment can free the adults
and improve quality of care provided to young children.

Adequate space is essential to quality

Developmentally oriented child care requires adequate

square footage for indoor activity space, outdoor play
ya.;dsandparldngandservice. The three critical com-
paaitginasmsingﬂaeadequacyofacentersiteare

_ facility size (composed of primary activity space,
secondary activity space and non-assignable space)

outdoor play area (comprised of child play yards,
plus recommended after-school play areas)

vehicle space (comprised of staff parking, par-
ent-visitor parking, driveways, drop~off and ser-
vice areas)

The following table, included in the documents preparec for
the Army by Moore, et al for the Children’s Environments )

Project documenits the relevant calculations necessary to
cmwtegmsssquarefootageofeachamarequimdin
designing a center site. The left hand colum of the.
Table is the absolute minimum square feet per child allow-
able by many state requirements, fire laws and some mili~-
tary documents. The center colum reflects sizes which
are thought to be adequate and are in line with civilian
center recammendations which have been in effect for a

~
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" in terms of the current state-of-, ;

to be the-most adequate and reconmended space distribution
or a center. For quality child care it is recormmended
that there be 42 sguare feet of primary activity space per
child. while each activity-group space may not have 42

square feet per child, the overall environment shouid

allow 42 square feet times the total number of children in
the facility.37 T

There should be 16-24 square feet per child reserved for
secondary-dotivities Like eating, food preparation, toilet-
> ing, napping and for :taff and parent-staff spaces.

Circulation space, suwch as entiyways and halls, and any
other space: which cannot be assigned to a particular -
child-use function should be set aside at a ratio of about
20 percent of the total space which has primary and second-
ary uses. .A part of this non-aseignable space - about 3
percent of assignable and non-assignable space - should be
set asidé for mechanical and electrical’space plus other
utility spaces. ’ w et

‘Using t.heserecnmerded indoor ’ges, an adequate/
recammended center should have aboat 103 square feet of

total indoor space per child. .This includes the primary, .
secondary and non-assignable spaces.

e
e

Outdoors, most states:recommend a minimum of 75 square
feet of outdao;zﬁlay area per child. Many child develop-
ment profesgicnals strongly recommend a minimum of 100
square feet of outdoor space per child, with 200 square
feet per child preferred. In those centers which .provide
after-school care, it is recommended that there pe up to
5,000 square feet ‘set aside for playing fields used by
school-age children. ’ )

Parking spaces should be very near the building with a
view of the center entry, and should be set aside at a
ratio of 1:1 for staff parking. Assuming that one out of
\ ten parents may wish to stay longer than three or so - -
\ minutes to interact with their children at the start or
! . end of the day, parking should be provided at a 1:10 ratio
‘ for parents. Parking should be visually separated from
pedestrian and child play areas. .

- 371bid., Section 901.
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o : Turn-around areas are convenient for dropping someane Off,
] ¢ and there should be adequate approach drives and service
po aprons to permit staff, parent and service vehicle traffic
- to flow without dlfficulty Shrubs, trees and earth forms
should-be used-to provide ‘natural--screening .of car parking Y
areags from view. i




PLANNING FOR THE USE
OF COMMUNITY RESOURCES

A major obstacle in the provision of high quality child

care services, ‘vmethe_;/ln military or civilian communi-

ties, is the lack of adequate resources. Experience with

child care programming has shown that programs which have ) -
been most creative in the ildentification and use of . :
resources from the wider commnity have been most success-—

ful in maintaining an enriched, high quality program.

Resources from within your own military community that may
be available to your child care center are discussed in ~
another section of this Guidebook: Installation Resources f
Available To Military Child Care Programs. Resources
available within the military commnity include people and
publications such as those developed by the Military Child
Care Project and the Children's Environments Project. In
this section, neighboring civilian resources are discussed.
Military instdllations are a part of the civilian community
near which they. are located. Your civilian nelghbors are
potential contributors of resources which may help to
sustain and improve your program. Even if your center is
located in a remote spot, advice and assistance are as

close as the postal service and telephone.

The work with the civilian community usually is in the
realm of public relations. In spite of recent advances,
many civilians do not understand military child care
progranms- very well, and it.is your responsibility to
represent your center and its goals to them. An important
aspect of program development is coordinating services
provided by agencies in the private sector which can offer
your children and their families valuable assistance .
education, and enrichment experiences.

-7
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Cooperating with civilim odu:atimal institutions - high
schools; colleges, vocational schools, nursing schools -
in the training of students should not be overlocked. The
‘benefits -are many-and varied. Your center can provide an.
* essential educational component by permitting students to
cbearvemdtnin, under supervision, ifh your center. By
serving as a training site, the center staff may receive

pamﬁ.ssimtoqx:éllinmsesatﬂmeducatimal. Vo
facility without paying tuition.

encouragenmt to keep up~-to-date w1th latest develop-
ments. in the field of child care

stimulation to attempt a new activity or rev:.se the
approach to an ac’ti.vity that has been used previously

child care knowledge through contact with the stu-
dents and supervising faculty

va.luable assistance in their day-to-day program,
. especially from nore advanced students , s

As a director, cpen your door to'all students, not merely
those studying for a profession relating strictly to young
children, such as teachers or child care aides. Observa-
tion of young children is beneficial to those studying
medicine and psychology. An accounting major may give
in “your financial system. Art classes are
for ‘contributing posters, sions, mirals. Carpentry
_orhxdmtriala’rt:p.cplemyhclpwit:hnpairnarﬂm .

program if they have received adequate guidelines and
directions and have the opportunity to discuss their

One way of becaming known in the community is by joining
professicnal organizations and participating in their
meetings. Eadxtimyouoraluffmbcratwﬂsa
meeting such as this, ﬂmmomorhnitiuhodiscusa
your centsr with others. A-amultof.tluseaffilu—




. Not only can discussions relating to mutual interests and
concerns take place at professional meetings, but you
sametimes can f£ind di:)e_ctor@pf other child care centers
who would welcome exchanging visits with you. They may
arrange to spend a day in your center, looking at it
objectively - seeing strengths and weaknesses more easily
than you because they are not involved in your day-to~day

When you return the favor by visiting their centers, you
will find yourself thinking more specifically about the
factors that determine a "good" center. The details and
ideas which you discuss with them should be belpful for

Displays by members are sometimes. a part of local work-
shops or conferences spansored by professional organiza-
tions. These displays can be of innovative or creative
programs, materials or methods of teaching. They usually
don't have to be elaborate, but rather ‘gomething that
"does work in a center." ZEvery center has a special
technique or way of doing things that can be displayed or
demonstrated and at the same time, provide another oppor-
tunity for improving your center's image.

MAKING CREATIVE USE OF CIVILIAN RESOURCES

Bymkipgymrcmte:bett;erhmyoucanopendoorsto
program. It is recommended that.you check on specific
pmcpd\nuﬂxid\applytoymlrinstallati.onandobtain
command approval before approaching civilian agencies,

The cammnity resources to which we are referring gen- |
erally are in the form of donations of materials or.
"human" resources. Remember; if at times caring for
children ‘seems like an overwhelming task, you don't have
to work alone. Aside from those available on your instal-
lation, there are multitudes of agencies and people avail-
able to help you in’your job. .

Civic clubs or organizations often collect and.donate
materials and equipment and seek appropriate targets for
donations, especially around holidays. Frequently the
Chamber of Commerce maintains lists of organizations that
may voluntesr materials, time of talent. Such organiza-
tions may include church groups, sororities, senior citizens,
youth groups, Junior Chambers of Cammerce, students, and
other social, professional and business organizations.
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Om:cmterhasbmefitedinﬂus zespectbymchﬂmg
retired senior citizens ~ male and fermale - as volunteers
in recent programs. It has been a successful and reward-
ing experience for all involved, but particularly for the
children. ermhtaryduldmsmplydomthavenuch
exposure to the unconditional love that elderly people so
often can give.

An improved public relations program may assist you in
locating menufacturers or firms which have scraps of
materials. 'mesanatsnalsmyiml\ﬁepaperprodwts
tubes, boxes, liners -~ carpet scraps, pieces of wood, tile
«orlmoleunsrmzu,fdaricmmmtswmdxcmbeamce
of creativity and stimulation for children. These mate-
nalsmmlly‘mvemvalwtothecmpanyandﬂreymybe
happy to save them for you if they are aware of your
interest-and if you will pick them up periodically.

State university or county extension agents have a wealth
of materials available upon request which usually are free
of charge. 'I‘l’nirmaerialsaremefulmtrainingstaff :
or volunteers and for parent education programs. The
agents are valuable resources for parent meetings, staff
training sessions, and for assistance in the center food
service program. Their education and experience qualifies
them as experts in the develépment and review of menu
plans, nutrition; tips-on serving foods to-children, and
marketing for center food programs. They also may be
helpful in the design ofadnldren's program related to
oooking or science.

The local park or recreation board may provide information
-that would make good possibilities for nature walks,
picnics or field trips. We also have heard that same .
centers liave benefited from donated equipment and instruc-
tion in arts, crafts, sports and games provided by this
governmental agency.

The public library may provide books for children as well
as assistance and materials in staff development and
audiovisual equipment. Records, films and filmstrips may
be available. One military center borrows both films and
film_t:ipstomeindtildm'spmgr;mfmnacwﬂm
library. It also may offer story hours, use-of-the—
libruyimtrmtimtosdml-agem,mdlmtsofbodcs
rocmuﬂdfordiildmofvarimlagas

Mental health centers have professionals available for
cauultatim regarding child behavior and other -services

-
-
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A.local department of social services may provide informa-
tion regarding services that are available in your area
for children and families. ‘They have professional staff
who may be available for consultation, counseling, teach-
ing and testing.

Public health nurses also have knowledge of services
available to children and staff. They can give advice an
health and safety policies and practices and the general
care of children. Frequently they have materials - health
literature, charts, posters-thatcznbemefultoyou
They also may be available for consultation on health
pmblelmandstafftrainmgmsmhareasashowtonsu-
ally inspect children for signs of illness, first aid
instructions or keeping health records.

Theire usually is an entire civilian conmumity of other
professional practitioners - therapists, ped:.atncxans,
dental aides, staff or various human service organizations -
wtnmybewillingtoadnseorassistmyourpmgram.

There are many places in a comunity where the children
could be taken on a field trip or from which the field
trip might be brought into your center via a resource
person: airport, farm, fire or police station; lurber .
yard, train depot, bakery, post office, business office,
telsphone or construction campany, high school band or
chorus practi.ce, radio station or store windows. '

Finmwialasaimnuybeamlabletoyourduldcare
program through commmnity organizations or charities. For
example, investigate the possibility of your child care
center becoming. a menber agency of United Way. In your
cammnity, fund-raising activities might be conducted by a
Camumnity Chest, Jaycees or Junior League.

Information.and referral agencies will know of resources
available for. young children. If you lock under the
heading: of Social Service Organizations in the Yellow
Pages of the local telephone directory, the agencies
listed may provide family counseling. Psychiatric Clinics,
Well Child Clinics and Child Guidance Clinics also are
helpful resources.

If a regional or district office of any national organi-
zation is located near your center, you have a distinct
advantage. These organizations such as the National Dairy
Council, Society For The Prevention of Blindness, March of
Dimeg, National Easter Seal Society, often provide educa-
tional materials for children, parents or staff, posters
for teaching aids, or resource personnel who may speak to
groups of pecple in your center free of inarge. If there

v
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is no office located near you, don't hesitate to write to
- them and request a list of publications or materials. /’
- /
Two inexpensive publications which we have. found useful in -
'locatmgzeso\n'cesavallablethm@nutthecmmtxyare /

Free And Inexpengive Matemala For Preschool And /
Farly Childhood, by Robert Mcnahan' (Available from /
Fearon Publishers, Inc., 6 Davis DrJ.ve, Belmont, CX
94002) )

Free And, Inexpensive Learming Materials, edited by
Norman R. Moore (Available from Office of Educational
Services, F & I, Peabody College For Teachers, Nash-
ville, Tennessee 37203)

JOINING PROFESSIONAL AS&X!IA’I'IQIS

Membership ifi a professional asgociation seems particular-
lynaanianultoyou,thenﬂhtaxycaxterduector,wm
naybeinmmmtscomeroftheworldwiﬂihttle
opporumitytometpersmallyandregularlywithotbers
who share your same interests and concerns. Attending
local, regiamlornatimalcmfemcesandmrkshopsmy
verymllbeoutoft:heqtnatim butreading{inapzo-
fessmmljo\rmlabwttheprocaedingsofsmhmetings
can be nearly as stimulating and rewarding. Investigating
staff training practices and curriculum materials also can
come about through perusing professional jom:mls maga-
zines, catalog:mdbrodmzes
!

Other potential bmehts and actxvities of pmfess:.onal
orgmizaticns are that “they i .

have the ability to influence ptbl:.c thinking through
massive public relations campaigns. -

‘have long been used to inprovaworkmgcmdit:.ms
may offar job placemant services.

m..nylpauorandp\blishresultsofrueard'xmﬂ\e
child can/dwalq:mt field.

ofﬂerava.rietyofactivitiestoﬁnﬂnrthedewlcp—

ment of their members - workshops, lectures, dis-

cussion groups, conferences, newsletters, magazines, o
qunllandpmptﬂats. ' T

- provide a setting for pscple from related fields to
share a common interest and work together for its
improvement.
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list of professional associations
sarly dmi.ldmod development. Meambership in
htings with it a newsletter or publications
ozganizstion

American Montessom Soctety
175 Fifth Awnue
New York, NY 10010

Aasocuztwn For Childhood Education Intermational
3615 Wisconsin Avenue, NW

mshington DC 20016

Child St'udy Association of Amemx{a
‘9 East 89th Street
New York, NY 10028

Child /Velfare League 0f America, Ine.

67 Ixrving Place
New York, NY 10003

Day. Care And Chzld Development Council Of America.
1012 14th Street, MW
Washingt:on DC 20005

I}hlztary E'arly Childhood Alliance
/5105 Fort Clark Drive
/Austin, TX 78745

/ rd
, National Association For The Education Of Young
; Children
1834 Comnecticut Avenue, NW
Washington, DC 20009

National Association For Mental Health
10 Columbus Circle
New York, NY 10019

Southern Assoctation For Children Under Six
Box 5403

Brady Station |

Little Rock, AK 72205




BEDBMREG‘SPESIALINERESTANDADWYGK)UPS

There are 2 nurbe.r of non-profit organizations which focus L
on various aspects-of child welfare, child advocacy and =
child. developmént. Such orgamzat:.ons often have excel-

lent newsletters. .

Action lvf'or Children's Television -
46 Austin Street '
Newtonville, MA 02160 : .

Amexican Academy -Of Pediatrics
1801 Hirman Avenue
Evanston, IL 60204

American Association For The Gifted Children
15 Gramercy Park ‘
New York, NY 10003

" American Foundation For The vBZind
15 West 1l6th Street
New York, NY 10011

Assocwtwn For Children Wzth Learning Disabilities.
2200 Brownsville Road -
Pittsburgh, PA -15210

Aseroiation For Education Of The Visually Handwapped
71. 14th Street, W .

Washington, DC 20005

Black Child DeveZopment Ingtitute, Inc.

1028 Connecticut Avenue, N

Suite 514 - .
Washington, DC 20036

Child Development Associate Comsortium
1422 Rhode Island Avenue, NW

washington, DC 20005 - . e

Children's Defense Fund
1520 New Haupsh:.re Avenue, NW
waghington, 20036

Children's Foundation
1420 New York Avenue, NW
© ° Suite 800
" washington; DC 20005




Ccalition For Children And Yoﬁtﬁ v
815 15th Street, NW ‘
Washington, DC 20005 . . Vo

Council For Exceptional Children
1920 Association Drive : \
Reston, VA 22091 P

Epilepsy Foundation Of America

733 15th Street, NW i )
Suite 1116

Washington, DC 20005 ) 2

Muscular Dystrophy Association Of America, Inc.
179G B

New Yok, NY 10019

National Asgociation For Retarded Children
2709 Avenue E East
Arlington, TX 76011

!
el

National Assoctiation Of Coordination Of

State Programe For The Mentally Retarded,- Inc.
c/o Mr. Fobert Gettings, Execuiive Director-

. 2001 Jefferson Davis' Highway ,
Arlington, VA 22202 ‘

. National Committee For The Prevention Of Child Abuse
Suite 510

111 East Wacker Drive

Chicago, IL. 60601

National Dairy Council
11]. North Canal Street
Chicago, IL. 60606

National Easter Seal Society (For Crippled Children
And Adults)

2123 West Ogden Avenue

" Chicago, IL 60612

National Foundation - The March Of Dimes
1275 Mama.oneck Avene

* P. O. Box 2000

White Plains, NY 10602
The National Associatim Of The Deaf

2025 Eye .Street, NW
Washington, DC 20006
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nited Cerebml Palsy Asaocmtwns, Ine.
66 East 34th Street
New York, NY 10016 -

In addition there are several. educational institutions
which are nationally known for their -creative leadership
in ear]y childhood education and which have very useful
publications available.

) Bank Street College Of Education
\“4 610 West 112th Street
(\h ‘ » New York, NY 10025

Pacific Oaks College
714. west California Boulevard
Pasadena, CA 91105

The Merrill-Palmer Institute Of Human DeveZopment
And Family Life

71 East Ferry A .
Detroit, MI 482 .

SUBSCRIBING TO NEWSLETTERS

There ara several excellent inexpensive -newsletters which
weha found to be quick and useful sources of informa- .
keeping up with what's new in management and
c:.xrncular areas, national polzcws, legislation and
child-related research. Following is a partial list of
those we hawe fomd most useful. ,

»

Building Bchks
Box 31
. Dundee, IL 60118

Child Care Information Excharige
. 70 Oakley Road . y

L Belmont, MA 02178 By
Child Care Resources ’ iy
inlty a‘u.ld m' Im. N y - .
Wayzata, MN 55;91 , :

Teachers Guides To Television . ’
692 Madison Avenue ~
New York, NY 10021

) Tod:ay’s Child Magazine
Foosevelt, NY 08555‘
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In addition, we have used several newsletter-type publica-
ticns which actually are designed for parents, but which
are excellent for child care staff as well.

Growing Child
22 North Second Street
Lafayette, IN 47902

Parent Talk
Po O. w 572 3
Scottsdale, AZ 85252

Pierre The Pelican. Newsletters
Dr. Loyd W. Rowland

Family Publications Center

P. O. Box 15690

New Orleans, LA 70175

'Iherealsoareafewper:.od:.calswhldxamveryhelpfulto
child care professionals:

ChiZdrc_n', In Contemporary Soctiety
P. O. Box 11173
Pittsburgh, PA 15237

Day Care And Early Education
72 Fifth Avenue
New York, NY 10011

Early Years
. P. O. Box 13306
Philadelphia, PA 19101

N 3

TAKING ADVANTAGE OF GOVERNMENT RESOURCES

There are many governmental agencies, bureaus, information
centers and clearinghouses which have research indexes,
handbooks, guidebooks, periodical publications, and news-
lattersofinberegttqﬂ\ecruldcareprovidercammlty

Administration lf"or Children, Youth And Families
u.s. Depart:mmt of Health, Education and Welfare
Washmahcn, 20201 .-

Bureau Of Education For The Handicapped

U.S. Office of Education

U.S. Department of Health, Education and Welfare
7th and D Streets, SW

Washington, DC 20036
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Child Care Food Program -
U.S. Department of Agriculture . )
Washington, DC 20250

Educational Resource Information Center/Early
Childhood Education (ERIC/ECE)

College of Education

University of Illinois

Urbana, IL 61801

ERIC Information Retrieval Center On The
Disadventaged
Teachers College
g Columbia University
\\“ i New York, NY 10027

¢

U.S. Consumer Eroduct Safety Commiseion

Washington,. DC' 20207

Womerﬁe, Bureau 3. _
U.S. Department %ff Labor
Washington, DC 20201

This list should provide you with a starting point to :
pursue further help as needed. Keep in mind that many of .
the professional journals and magazines are available in o
libraries as well as by subscription.
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We have found the titles included in this sect'ion to be ‘
useful references in the general area of program develop- .
ment. Some of them have been quoted in this module, all -
have been reviewed in the module's preparation. You may
find them valuable sources of additanal informatior.
. i ‘
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