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This series 8f manuals for Child Care Givers on DoD Ihstallations is
{ssued under the authority of DoD Instruction 6060.1, "Training Manuals
for €hild Care Givers on DoD Installations,” January,K19, 1981, 1Its purpose
is to provide child care givers with training. materials that irclude the
latest techniques and procedures for the safe care and guiding development
i . of ¢hildren entrusted to their care. .
. ° N

_ -Thi¢—series of manuals, DoD 6060.1-M-1 through DoD 6060.1-M-17, was
developed under the auspices of the Department of Health and Human Services
by.the Department of Army, in cooperation,with the Navy, Air Force, and

Marine Corps. > \

v

The provisions bﬁ this series of manuals 3pply to the Office of the
. Secretary of Defense, the Military Departments, and the Defense Agencies
(hereafter referred to as DoD Components) whose heads shall ensure that the
.manuals are distributed or otherwise made available to all child care givers ~
on DoD installations and that these materiads are used in regional and inter-
Service workshops, seminars, “and training sessions.
Th»s series of manualg is effective immediately
' : . -

Send recommended changes to the manuals through channels te:

Director, Personnel Adminiétration and Services \
Office of the Deputy Assistant Secretary of Defense,
"(Military Personnel and Forge Managenient ) (ASD(MRA&L))

Washington, D.C. 20301 .

-

DoD Components may. obtain copies of this series of manuals through their
own publications channels. *Other federal agencies and the public may obtain
copies from the Superintendent of Documents, U.S. Government Printing Office,

ﬁashington, D.Cs 20402. e L - -
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. ’ R. Dean Tice .
T . Lieutenant General, USA

‘ ’ . ‘ ) . Deputy Assistant Secretary .
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ABOUT THIS BOCK

C .

ﬁendvi-xm-nmt' the total of those things which
sz}:rzmmd; surroundings, tineluding-both people and
things. ' .o

. /A . e ,
This book:is about creating envirenments for pre-
schoolers - three, four<and five year olds. What
children See, hear, smell, taste and touch affects
how they feel and behave. Children watch and
learn fram everything that surrounds them. iWhat
. is in the enviromment, how it is arranged and
what the adults do will affect the préschoolers'

This book i3 divided into two parts, with selected
resources at the end. PART ONE outlines same ways
to organize and arrange physical space. PART TWO
suggests scme good ways to use the people and

~ things in that space. The environments we .
de_scribearédesignedtohelp children be indepen-
_ dent and creative. Independence comes as chil- '
dren learn and practice skills through the play
they choose. Creativity grows out of finding more
‘,thanonewaytodo‘sanethinq’ormrethanoneright
answer to a qlestion. L4 '

There is a lot of information in this bock. Near-
ly every page talks about a different and impor-
tant idea. We suggest that you read and do the
checklist atnthe end of just ane section at a
time. Once you have read the whole bocK, keep it
handysqywcanrefertoitfrantimtotine..

We do not pretend to provide all the answers. All
we can do is present a beginning or guide. It is.
up to each caregiver to use and add to this basic
information in individual and creative ways. Good -
child care programs happen when caregivers know
and understand their preschoolers and have fun®

J with them. So watch the children in your care. |
Think about how they react to their surroundings.
Then you can evaluate, plan and manage environ-
ments egpecially for preschoolers.

»
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" PLANNING YOUR
CENTER’S

v

.~ . PHYSICAL ENVIRONMENT

PART ONE ,
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" IN_PART ONE you will discover:
- . how environments affect feelings and behavior

"\ good ways to organize indoof and outdoor play
areas’tooffer children 3 variety.of experiences

" . checklists for ra,tJ".ng,your cente?'s environment
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RECOGNIZING THE
" IMPORTANCE OF
. ENVIRONMENTS
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. THE ENVIRONMENT AFFECTS YOUR FEELINGS AND BEHAVIOR
The-pecple,” space, climite, colors and sounds around *
you «ffect your feelings and behavior. All of these
ﬂaimawtsideyombodyarelapartofymménvirmi-
ment. As humen beings, we quickly learn to give mean-
ing to the things around us. Different types of
space, clothing, and behavicrs give us different mes-

‘uﬂiesuﬂe@erﬁmntshaveshomtmtthemmi-
rorment can have different effects gn different peo-

| , : .
\ N

A\l

Think about these surprising ways that physical
‘envirormment affects our behavior:

A crate painted dark blue seems heavier than an
identical one that is yellow.

Yoise sounds loudest in a white roam and quieter
in a purple’room.

Well-1it classrooms encourage neatness and reduce
discipline problems. .

-

High sounds are more tiring than low sounds.

Excitable children feel most capfortable with
stimuilating colors, like reds and cranges, while

.' : more withdrawn children are more comfortable with

cool colars, like blues and greens.
Until children are about four-and-a-half they pay

. more attention to the color of things ‘than to the
shapeoﬁﬂﬂ.ngs.
: ", g
‘ d
| .
. -




SOME ENVIRONMENTS SEEM
'MORE INTERESTING THAN OTHERS

- A}

L,Amildca.recmterispaftofthemuﬂtywmm

it is located and the neighborhood it serves. That ~
camumnity and.neighborhood affect the building and

the people who use a particular center. The military
child care center often is a part of the plain square
buildings, asphalt roads and neat, orderly layout of
the installdtion where it is located. The center may
be in an old camissary or the vacant wing of a hos-
pital. The sameness of these buildings and this envi-
romment may be boring to the eye and the mind. These
s buildings pose a real challenge to the caregivers and
childrfen who use them. That challenge is to create

an interesting envircrment - one which excites the
mind and moves preschool children to wondexr, explore,
learn and grow.

-

. \
A leading U.S. newspaper reported a 8tudy compar-
ing the artwork of German children living in 18
new "model communities" with those from young-
sters in older Germah eities. The results showed
some differences that environments can make in
children's lives:

Children are affected by their surroundings. The

- children in the older cities seemed to like their
ings. They painted a lot of detail in

their ‘drawings of things they found exciting in

the more crowded, oldér neighborhood.

The planned communities were not as interesting

to children. The "model cammunities” in West

Germany had been planned with children in mind.

‘ But the artwork of the children living there
showed that the tall apartment houses, big lawns
and fenced play areas made the children feel iso-
lated, bored and fenced-in.

Children like interesting surroundings and vari-
ety. The study found that the children did not
feel "free" with orderly cpen space around them.
They preferred to be among pecple and things that
excited their imaginations. :




et. Of course, children growing up in civilian
families may face some of the same situations. It
is just that children in military families more often
may have experiences like the cnes below.

-3

Cultural differences in the home With military
installations all over the world, it is not uncom-
mon for one parent to be fram a culture different
fram the other. .This gives children the advan- y
' tage of learning firsthand about two cultures: .
Living in close quarters Military housing may -
require family members and different families to '
live mxh closer together than they might in a
civilian setting. Neighbors learn to share and .
help each other.

Death Death is a fact of life. In the military
setting many pecple learn to face the reality of
death and live fuller lives as a result.

Exposure to differedces Children in military ' .
families may live in integrated installation hous- V
ing or attend integrated schools, churches and

hospitals. They have the benefit of a broader ¢

exposure to cultural differences than do children-

in many civilian settings. .

Moving Frequent moves uproot fariilies from the
support of their cammunities, friends and close
relatives, especially grandparents. Adjusting

t0 new environments helps young children learn to

be more adaptable. , L

Non-traditional family structures Duty may call

a father or mother away for a week, a month, a
: year., Although this may be difficult, it can help
develop independence and self-reliance.

Thavel/language With installations all over the
Adworld, children find themselves in new lands hear-

ing and learning new languages. They see new cus-

tomé and eat new foods. . ‘ -

e \ -11- 16 _ . e
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. ' - \ .
\ CENTER ENVIRONMENTS SPEAK TO PRESCHOCLERS

. / Y - ,
‘Wheri youy enter a restaurant for the first time, you

=look for cues in the design and arrangment to-deter-.

your behavior. A wide open area with tables and
chairs manopeh invitation “to .seat yourself. A
:stackoftraysarxiacafetenahnetellsywtosem T
yourself, These are exanples of how we take cues from -
our environments. Physical arrangements often tell us
how we are to behave. When children enter a child
care center for the first time, they look for cues
to guide their behavior. Of course, children have not
had as many experiences as adults. They cannot always
be expected to see and act just as we hope or plan.
Also, different children will react.differently to the
same things. But what they see, smell, hear, touch and -
taste will affect ‘their feelings and behavior. We can
help the children feel welcome and secure and, at the

_same time, interested and challenged. Although cen+
" ters are different and caregivers have their own ways ‘

of doing things, there are scme gerieral quidelines
which will help you.

-

“Some wayh appeaZ to the sengeg of young chil-
dren: —

. . Sights Bright, cheery colors say "welcame:'
’ Walls and floors should be clean and 1nv1t1.ng
}h{d—sue furniture suggests, "this is a spe-
cial place for children."

. s, : .
Smells Keep the center clean to avoid offensive
odors. Flowers, gpices and cookmg food have
pleasant aromas.

Sounds Children are sensitive to loud sounds.
Acld drapes, pillows and carpeting to control
- ise. Caregivers set the tone with the vo/wes
use.

LY

, Toueir Children like to feel all kinds of tex-
' ture in toys, books, furnishings, floor covennqs,
outdoor play and caregiver clothing.

Taste - Food means more than nutrifion to chil-
dren. They like appealing meals and snacks
pleasantly served.

3
@41
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" + ADULTS WORK BETTER IN
COMFORTABLE ENVIRONMENTS

Sofarwehavet&]kedabmtt}ncmterasanennrm

ment for children. It also should be comfortable and
convenient for the adults.who work there. Small .
detailslikéadaqmteatorageaxﬁegsyaccesstozt ,
are important. It:.sfmtratinga:dawasteoftme
-anhd energy when you can't easily<get to or find what
you want when yod want it Helpmgagrotpofacta.ve
preschoolers £ind play, get thropgh daily routines

and solve' their problems takes of 'eergy and ,
your total attention. 'ﬂm;e:.smtunetorelaxand
. talk to other adults. Caregivers need a staff roam .
where they can have a few minutes away from the chil-
dren. Here it is poesible to Yelak and. to safely

enjoy a hot beverage. A work area with supplies and
- piper make it easier for caregivers to prepare mate- -
rials for their rooms. Pay attention to any annoying
partsotywrday Sare sinple changes can make your

-
“

eagier and-more pleagant. ’

~

Adults work better in comfortable, convenient
surroundings: |

A little privacy Caregivers. d have a staff
roam and private bathroom. This alllows for short
breaks away from the sight and sounds of the chil-
‘dren; A camfortable, attractive room shows the
_ importance of the staff. It is refreshing ‘for
caregivers to spend a few minutes doing whatever
they choose in pleasant surroundings. .

A place to sit - To be at a child's eye level, |
' caregivers spend most of their time on the flcor
or on child-size chairs. - Caregivers sejdem.
have time to sit very long. -One adult-size
rocker. or soft chair in the room is handy- for
. holding a child on your lap. A low bench should .
be available in the outdoor play yard. Then a
caregiver can git while talking to a child or

watchingthegroupplay . . .

A convement routine Remember, it is the. pecple -

who use envirorments who sametimes can best see ' -
good or bad arrangements. Iookforwaystocdh— '
- plete your routines with ease and convenience..

. Share your ideas with your director. As:.rrple R .
ttﬁ.nglz.kehav:.ngacartforreturnmgdzsl'lesto o
the kitchen may make your job easier. LT .

~13- ' -
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B ‘ © AN ENVIRONMENT FOR STAFF -

¥e have said that emviromments affect feelings and behavior.
What i8 in the enviromment of the child gare center ig just -
as important to caregivers who work there as it 18 to the .
children. Put a check by the items below found in your cen=
ter, . T

~
- ~ ~

-

"ADULTS ONLY" ENVIRONMENT =~ - : R
locked storagﬂg for persanal b;slmgings'
place t& hang coat ‘
staff room away from the sights and sounds of children

‘ window to outside *  catregiver supplies .
adjustable heat/air conditioning paper cutter
. camfortable chairs child care resource
) books \

sofa or lounge ) .

- table and chairs __ magazines
snacks, beverages avail-

____work area — able .
/. private restromm ' sink, hot plate, refri-
: telephone ‘ . . gerator :

' things you can change like furniture or bulletin board -
~ opportunities to do things you like, such as to work cross-word
. puzzles . : .
- __:egtz‘oanregﬁlarlystockedwithgoap,towelsandtoiletpaper i
_____clutter and trash routinely removed

ADULTS IN THE CHILD ENVIRONMENT

convenient, closed indoor storage

convenient, closed cutdoor storage ‘
comfortable low bench or seating in outdoor play yard
comfortable adult-size seating i\n indoor rocms
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L . ARRANGING SPACE .
- FOR PRESCHOOLERS -,
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If :|.t is planned rn.ght, the env::.romrent can- help you

.- do your job.- Often cdregivers face the challenge '
ofmrkmgmduldcaxecmterswmcham‘ -build- -
ings originally -designed: for other uses. tever
the case, some simple, creative changes may help you
improve the quality of care in your center. You may.
Clearnalotbgwatc}u,nglmtl'xechrldrenreactto X .
.their surroundings. For example, a large, open space - \
invites a small child-to run. You can divide the rocm .

or play yard with low barriers whereyquwant the. .
children t6 walk. Use wide, open spaces both indeorsf
and outdoors where you want to encourage active play

and running. You can make'your job as a caregiver )
bothnnrefunandrewardmgbylearnlngtocontrol o -
the enviromment instead of the' ¢children. *

‘/ Changing things may help yo{( sollve some problems
-in the preschool envirorment.

Welcome the child. Some children are upset when '
their parents leave them in a child care center.
.t The things within view of a child entering your
’ room can help welcome that child. ' Get down on .
your knees and look at the entry as a child would ‘
see it. Look for wall decorap.ons at a Chlld S oo
‘ eye level. Look for a clear 'view into the
.. T . play areas. An entry samewhat separate but with
' the play aréas in sight allows time and space for ‘
saying goodbye to a parent. Chlldren also’ like |
a convenient place to hang their coats and a N
cubby to store their personal things. " i

Plan for pZay. Preschool .children often play ' \
alone or in small groups of four or five. They ¢

like to play behind a shelf, divider or low N :
bushes. In these small, partly enclosed areas, |

) children are less often distracted by other chil- \
drefi, adults or noise. As a result, they w:.ll v
play with one toy or a‘game longer. % )

Make play easy-to-find. When areas are clearly
marked and toys and materials are easy-to find, and
use, childrep are more independent and demand

less of caregivers. This* glves you more time to
talk.to and help individual children in a relaxed,- \
positive way. . \

Reduce no.'z,se and disorder indocrs. Dividing a
large room into areas reduces noises and makes it
easier to keep toys and materials in-order.,




divide the available space*
.areas. In large spaces, groups
, preschoolers can play or be together,
Smaller, partly enclosed spaces allow for smaller
grqps,w}e:efmrorfivechildrencanplay Chil~s
drenlihetoplaymthesemallare%smthefloor
or grourd, surrounded by low barriers, such as '
shelves, dividers, low bushes and half-buried logs
or tires. The best plans allow caregivers and chil-
dren to move dividers to change the size and
f some areas. The smallest spaces are just big
enough for ane child. These small spots located
allow a child to "get away" for a

t of privacy. ——

~

-

To organize space consider these po'intr

Indoor and outdoor play areas are cormected
Children enjoy seeing the outdoor play space from®
indoors. Moving in and ocut between the two areas
should be easy for caregivers and children. °

The amount of open 8pace i8 planned. Not enough
or too much open space affects the quality of
play. The best play takes place in centers which
leave no less than one~third, .but no more than -~ °
cne-half of the play space open. Open spaces
canbeusedformretlanmet;ﬂng,likedaw
ing, playing games or eating snacks. .

There are areas for different skill levels. Same
areas-and activities should appeal to older, more .
skilled ¢hildren and scme to younger, less skilled -
children. Children will select where to play
according to what they can do.

Areas should offer a variety of play. Indoors
and outdoors, preschoolers should be able to -
find areas for both active and quiet play. They
like a wide variety of-activities and materials
like sand, water, books, mugical instruments,
records, nature study, science, arts and crafts,
blocks, puzzles, toys and table games, carpentry,
cocking and prgtend play. »

-




el
Ny

'amz CHOICES WITH CLEAR PATHAYS BETWEEN

.

X 3
N‘Aroahogplayyardtlntisdivwmtolaxgegroup (g‘ : -
~~ areas, mugﬁg'pareasardprivatespaeesofférsa ’ .

variety of choices. 'Ipecm.tdrmwstbeabletosee
what is available.for play and how to'get.there. Out- -
~doors, for example, the children should be able to see . )
- the activity areas, play units, the trike path, natural

environment area or garden
. children to move freely
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plot. Clear pathways allow
from one place to another.
the same surface as the near-

Pathways sinply are easy-to-see ~
ccnnectoneplace with another. Adults .

Kneel down to the -child's eye level and look
for pathways that:

Co somewhere interesting. Pathways should clear-
ly lead the children fram one interesting area
or play unit to another. &as a child finishes
climbing on a play unit, that child should be
abletoseesanetmngllkethesandboxardhm
to get there ) .

Go around, not through other areas. Patlways are
o best when they go around, not through another

area. This helps prevent cne child from, inter-

rupting another's play. A pathway through

instead of aramd a block-play area leads chil-

drentortmthromhthatareaand}mockdom

_ stacked blocks.

Are uncZuttered and well spaced. When plaf um.ts
andareasaretooclosemeachother the

no room left for clear pathways. Then ch:.ldren
btmp into each other as they move around, increas-
J.ng the chance of accidents.

Dan' t lead into Zarge empty spaces. Arrangments
of roams and play yards often result in an empty
_ space in thé middle. The problem is pathways
that lead into this space, but not out of it.
‘mls space becames the place for rough play or
running. . The best solution is to make same

- changes. You can fill that empty space with an

interesting activity or play umt.
~19- °
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In any group of three, four and five year olds, the children have many
different interests and skill levels. Preschoolers also like to do a
variety of things every day. ‘Your room arrangement can help you satisfy
the interests and abilities of these children. They prefer to play in
small groups most of the time, so small areas that hold four to five chil-
dren and possibly an adult help them play better and longer. These chil-
dren also like a feeling of closeness and protection. ILow.shelves, stor-
age units, dividers, curtains and furniture can serve to define areas, as
well as to store and display the toys or materials needed there. Each

1-group activity area is most interesting when it contains lots to
do. Different areas may have different play surfaces, such as. the floor,
an easel, a table, a square of carpeting or cushions. bifferent colored
rugs, furnishings, floor levels, or ceiling heights can help to mark
these areas. ’ -

\

- -




deom:symcanhavejustasmnysnall-gmupactwityareasasyoudo
indoors. The climate in your area will determine how much time your
- preschoolers can spend outdoors. Protection from the sun and wind can
be provided by shelters, porches and trees. Then you can spend more
time cutdoors doing more kinds of things. THe important thing-is to
think of ways to use many of the same activities outdoors that you use
indoors. Scme activities with messy materials like water play, painting
arﬂclayaremrefmmtdoorsbeauseoflessmrryaboutsplllmgarﬂ
Clean-up. The noise of carpentry is less annoying. Outdoors there are
different ways to make small-group activity areas. Low bushes,
half-buried tires and logs, low hills or existing buildings can partly
enclose an activity ‘space. Outdoor storage conveniently located makes
it easier to get the toys and materials needed.




N B -~ ) .
Indoors, preschoolers spend mach of their time in small groups or playing -
- or’/gitting alone. However, there are £imes when you' will want to calleg ©
. - group of children together for oné’reason or another. At certain times
of the day, you might have Finger plays, circle games, filks, staries, -
. music or movement activities. For this to happen, you will need to set
, . spaceasidewherea.groupof14t016childrencangather. A large
: “space also may be used for active indoor play. You can set out mats for’
tumbling of make an cbstacle course-in a large activity space. Remenber, -
. large \activity areas encourage noisy, active play. Both indoors and out-
doors, locate these away from the smaller, more quiet areas. s

> - _ -
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Most of the time preschoolers will play outdoors in small groups. There

~ .may be times when you want to play a game or lead an activity like danc-

. ing or singing with a group of 14 to 16 children. This will happen more

often with older four and five year olds. They are ready to follow
directions and cooperate in ordeér to enjoy the fun of a game like "Simon
Says" or "In and Out the Windows." . Large group activity areas with
different surfaces permit different kinds of activities. Grass is soft”
for sitting and running. Cement or asphalt are good for bouncing balls
and group games when the ground is damp.

“
~
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busyandacta.vemstofthetme Yet there are
ge away from the other children or adults. They
activ:.tythatlstoohard These young chil-

to "get away" for a few minutes to just sit and-
think. Achlldoftencaﬂsolvehexomproblems if shehastmetobe
alone. A child can learn by watching others at play. Spaces about three
- feet high with small entrances make good hideouts for children. For
safe supervision, caregivers must be able to see into private spaces and
reach any child who needs help. These-small spaces can be found, made
or bought. You may find spaces under platforms or stairs. 2Add some
carpeting or pillows to make a cozy spot for the children. You‘ean make
small spaces fram boxes and paclu.ng barrels or with tables and blankets.
You can arrange shelves or dividers te leave a small space for a child to
crawl into. Same centers purchase furnishings just big enough for one
child at a time. When glven a chance, children will make their own ‘
caves with anyt'hing you gz.ve them from hollow blocks to chalrs and sheets.

/‘
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The cutdoor envircnment also can be planned to help children find a
place to "get away." A private space that. is clearly child-size works
best. Adults should not be able to fit into these spaces. Locate pri-
vate places near large-group activity areas, trike paths, or play units.
N\yddldwwwiﬂutolemt}nlgmormac;ivitycandosoeasny.
Jmtmhecertainthesaprivatespacummxtto,mtbloddng,min
patiways can be located away from activity areas.
This permits children to watch from a safe distance. A low platform or
“to look down on the growp. Both children and
private spaces to a play yard with boxes, para-
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'Busplanslmsapresdaoolroanmamhta:ycmldcarewnter The
- duldrenhaveaccesstoamﬂ\erlargeuﬁoorspaceforactiveplayand
naps and an outdoor play space.
weak points of this room. Compare your thoughts with those listed below.

See if you can spot the strong and

STRENGTHS

. ”
different play areas allow for
variety of activities

private space for one child

s
a

loft four feet high adds a secornd

level

well-defined, comfortable bock
block area out of main pathway
rg and tile provide different
surfaces

child~size toilets, sinks and
mirrors in bathrooms

direct access to outdoor play

-

AN ENRTY

WEAKNESSES

not enough windows to outside

paint easels in a main pathway

low tables need shelves or storage
with things to do nearby

pathway around low tables }_may encour-
age running

one bathroam with 1ower walls would
improve supervision

sand table, a noisy activity) is too
near the boock area -

eating area not inviting for small
group conversations
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. TAKE A LOOK AT ONE OUTDOOR PIAY AREA

_ The plan below shows a preschool ocutdoor play area at a military child
care center, located in a moderate climate. The play area took its
shape as a result of having been located in the only space available.
See if you can spot the, strong and weak points of this play area. Com-
pare your thoughts about its strengths and weaknesses with those listed
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STRENGTHS .

child-sized drinking fountains
outdoor storage
both grass and hard surfaces.

OAXX
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@ TDRINKING FOUNTAIN

clear path to climbing structures

at end of slide

awings safely located away from
other play areas

tires, small hills, slide and
climbing units add levels

scare moveable loose parts
for creative play

.shrubs and.different types
of fences add interest to

—\1 (3
( r)eeds,a private space or two

" hard to supervise all areas at once
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CHILD CARE
CENTER
BVILDING

WEAKNESSES

lacks easy access to indoors and
bathrooms -

_needs clear organization into differ-

ent sized areas
lacks small-group activity areas

needs more 'sheltered or covered
areas

trike path in main pathway
climbing unit unsafe on asphalt




CHECK YOUR CENTER'S PRESCHOOL PLAY SPACE

S‘the checklist below to help you look at and think about
your center'’s preschool play areas. Think about ways to pro-
vide areas and opportunities for play which your center may
not have. >

< ORGANIZATION OF 'PLAY YARD

easyaocesstooutdoorsfranmdoorplayroan

var:.etyofplayspaoes linked to each other, offenngaw:.dedm.ce
- of play activities

____ Opportunities for preschoolers to see and play with children .of
T different ages.

layareasattractivgtoolderormoreskilledchildrenaxﬁ
attractive to younger or less skilled children

___ bushes, shelters, porches or other barriers to protect play areas
~ from winter winds and extreme sumer suns

_____ play structures spaced and located to avoid crowding and accidents,
" active play areas near each other and away from quiet play areas
____bushes, low hills or other barriers to partly enclose preschool play
spaces

____ clear visibility into all areas of the play yard

'oomenient storage for odtdoor -equipment

__- " play spaces for a.variety of group sizes

boxes, tents or tunnels for one child to "get away"

____ tires, logs or bushes creating small areas for one to three
"7 preschoolers .

_____ ©pen spaces for active or group play

opportumt:.es for careg:z.vers and children to change the size of
areasbynmngda.v.tders, boards or tires

_____easy access to bathroams
outdoor water source afid’ dnnk.mg fountains
child~-proof fences and gates

OUTDOOR ACTI VITY AREAS
paved play areas for trlke paths, wide patmays and hard-surfaoed
areas for balls and games

_____open grassy orrsoft-surface play areas for tumbling, running or
sitting .

1arge play areas for climbers, logs, spools, slides, platforms,
swings or other play units R

-28-
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playareasw:.th"looseparts suchasboxes tires, boards ard-
T blocks or other moveable play structures .

naturdl enviromment areas with native plants, trees, rocks, insects
special interest areas such as garden plots, fenced animal areas
small-growp activity areas for books, music, arts and crafts

____ Pplay areas at different levels - platforms, tunnels, large rocks,
thmgstogetmandmﬁer, behind and on top of

" ORGANIZATION OF INDOOR SPACE
receiving area * cubbies child~height coat hocks g
_____a variety of spaces

_____large—group activity space for 14 to 16 preschoolers
several stall-group activity spaces for four to five children

small "get away" or private spaces
- . clea.r patlways to exits and between different areas in the room
____~ all areas in plain view of standing children
___ different areas clearly marked by

shelves low dividers
floor levels . colors
ceiling heights . floot coverings

caregivers'can see into all corners of the room
caregiver storage for supplies, materials
ot or mat storage area .

INDOOR ACTIVITY AREAS

carpeted area for groups/active play/play units
floor play areas .
____ small-group activity area

_____ pretend play area ____ nature collections cooking
—___ puzzles and small toys T arts and crafts i carpentry
book nook xrusmal instruments _____ play dough
—__ table blocks —___ sand table ____ magnets
records and tapes water play and science
displays

*Adapted from Recommendations for -Child PZay Areas, Cohen, Hill,
Lane, McGinty, Mocre, Camunity Design Center, Inc., Milwaukee, Wisconsin,
with the Center for Architecturil and Urban Planning Research, University.
of Wisconsin, Milwaukee, 1979.
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LIVEABLE




LET CHILDREN CHANGE THE
SHAPE, SIZE AND USE OF THINGS .

At home children often play in alleys, mpou:cﬁesand

o between buildings.

If we look ‘at what and how they

play, we can improve the center as an environment for

play. We can make the center more interesting, yet a

safe place for children to play. Children prefer to

play. in simple -settings like a large packing crate or

a clearing near ‘'sagme bushes. They can pretend this

spot is whatéver they want it to be. They use their .
imaginations more with simple toys and props that can . '
be used in several different ways. Children espe-

cially like loose parts to-move around. They like

to

53

change the size and shape of their play space to
fit their different make-believe games.

14

.

Below are some qualities to look \ for in settings,
play units and toys: -

Things with looge parts In addition to an area d
for block play, set aside space where the chil-
dren can move things about in different ways.
Areas with loose parts can be located both indoors
and outdoors.. Hollow blocks and wooden boxes are
good building materials for children. Pretend
play props, an old parachute and other toys add
to the ways these areas can be used. With things’
to move areund, use and change, the children can
play and pretend for long periocds of time in their
own special waysh ‘

Things that have more than one clear purpose s
Play units which children can use in more than
one way are best. Then children can pretend more
than one thing. Children have few ways to vary
their play on an elephant slide. Play units
made of rocks, logs, platforms, tunnels, ropes
and tires can be a spaceship one day or a castle
the next.

Things that can be combined with others Toys and
props that can-be used in more than one place
increase the opportunities for play and make the
center more interesting and fun. Some exarples
are locse pagts like small planks and sawhorses
that ‘can add to and change: permanent play units.

.
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200 VARIETY BY CREATING DIFFERENT LEVELS.

Different levels can increase variety and interest
in a roam or play yard. A carpeted platform makes
a special place to loock at books and listen to
stories. The different level, carpeting and cush~
ions help the childyen slow and be more quiet
in that area. Ifymmwmdows‘arejustablttoo
h::.ghforthecmldren,aplatfnnplacedrmctto
aw:l.ndowhelpsz The children then have a view
to the outside. Ifywa.repﬁiunq

house - to your roam, consider ding it on two
levels. Furnish the first level as a kitchen, the
second as a bedroom. Outdoors add a new level and
activity with some old bedspri and a piece of
plywood. Drill holes in the pl SO you can tie
it to the bedsprings. Gluascmecaxpetscrapsto
the top. Standbackwh:.lethechn.ldrenwalk,

and jump here.

\
\
‘\

Think of a?l the levels that add variety to -

indoor and outdoor spaces:

cushions
platforms
tires !
ramps !
bridges #
drain pipe;s
play uni
benches

; /
slides f
' {

/

.a room which has high cetlings. Fabric
well as adding interest and softness to

toaddaplay-.

clinbers

Low ceilings are mope inviting than high ceilings.
fabrie or old paraghutes car. be draped the full length of

clirmbing trees
stairs '
pits

rocks

lcgs

small hills

play units
window seats

Figh net,

absorbs sound, as
a room.




USE OOLOR AND LIGHTING TO CREATE MOODS +

ting can be used to great advantage to
a more comfortable, cheery place. It
how colors affect people. To' most
lors like red, orange and yellow
cool colors like blue, green and
laxing. When choosing colors, try relax-
like blue or light green in quiet areas
book cormer. Orange and the bright - .
better in active play areas or as a decora- ' ’
entry. Tlarge rooms loock smaller if
paint the walls of part of each wall a different
shade of the same color. Neutral colors .
are best so toys are easy to see. A red
areds})elfls}ardtoae.' Illgtltqultml
to feature an area or activity. Hanging
the reading area varies the lighting in’
and sets that area off as special. .
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Here are-some ways to vary the color and lighting

in your room: - .

Add a spldsh of color. Posters or large sheets \,

of colored paper may help when you cannot paint. S
b s ) Once again, get down on your knees when hanging

decorations so they are at child's eve level.

Turn off the ilights. If your room has flourescent
lights, choose times like during snack or a’ group
movement activity to turn off the lights. Remov-
ing the glare of the lights helps change the mood.

Choose simple colors and decorations. Color and
decorations add a nice touch, but avoid too much
of either. Have some quiet, plain walls.

. Choose sinple colors. The confusion of too much
color and too many things to look at can . S
over-excite some children. . :

Find an artist. Check with your director to find
expert help fram local colleges, your community
or installation. You may find someéone who will
help you plan graphics, murals or color schemes
for your center. You may even find volunteers to

do the painting. ..




LET VISUAL CUES CREATE" BEITER SPACES

children had many accidents, running into each other often. The

in were reduced quickly and easily with a few gallons of paint.

The children tock the signal from the patterns on the floor. They found

more to do than just run around. The nunber of accidents was immediately

reduced. The drawing below shows the designs that were painted on the

p ,
N

2
:

layroom floor.

Many child care centers using converted buildings have the
advantage of enough room for large indoor play spaces for
active play. 'y




TAKE ADVANTAGE OF TEXTURES .o

Soft things often are hard to find in a child care
center. In general, soft things covered with fabric
requirem:ecareandcleaningtmneasy-careplas-

. ter a softer place to be.
-, no~animals to hold, make
soft things. These might include sitting
giver's lap, using finger paints, molding play,
digging in dirt or playing in sand o water.

hY

Think of all the waye you can to add softness
- and variety to textures in your center:

Use carpeting in creative ways. Use carpeting,
rug scraps and carpet samples wherever you can.
Same areas of the room definitely require more
softness than others. Cover ingide and out-
side of a packing barrel carpeting to make

a soft, private space for a child. Put carpeting
on wallg, ramps, platforms and boxes. '

Let fabrics soften various areas. Fabrigs can
add color, help absorb sound and soften the cen-
ter envirorment. Curtains may dress up a window,
as well as help control the natural light. If
you have a playhouse, don't overlook the possi-
bility of hanging crirtam&m it. -

Make use of’nat:ure 's goft textures. Look for
soft surfaces to use outside. These include
grass, sand, dirt, water, straw and sawdust. If
your play yard is sadly lacking any of these;
lock for ways to take your children to places’
where these soft surfaces are more available.

—_—
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'Lz.w.ngtlungs plants,ammlsandfish will add
. mterestardbeautytoymrcenter Put houseplants
. . 1in different parts of-the room. Rules regarding the
keeping of animals vary from center to center. Check : ’
with your director. If permitted, small animals like '
: rabbits, gerl;’.ls,gtﬁ.neaplgsandlnnstersnakegood K
. . room pets.®© Afenoedareamthep],ayyard‘f;zs:all .
: animals allows for lots of contact between chil- s )
‘ dren and animals. With plants and animals, children
' leamabwtcaringforoﬂnrhmugtmngs. Animals
| must be feq daily and plants watered weekly.- Most
' mportantofalltheygamsaremderstandingoftl‘xe
life cycles of dififerent plants and animals. Of .
., . course, you will have to see that the children learn .
R to be humane and gentle. Be sure that things do not _ - r
Co get dropped into-the fish tank or plants are not
uprooted. With space set aside for plants you can
sInvhwtheygettl‘:eir@egmmxgs. Scme start from
- cuttmgs,smefranseedsandorthers from bulbs.

1 Find a place for a small garden plot outdoors. '
. Radishes, lettuce and vegetables and flowers ’
i w:.llgrwz.ntubsorsandboxesgustaswellasm - '
- the gro&md . ‘. .
72 - ¢ * R ,:"‘ -

v
®

Here ave some ways to makeé the center, envwoment
more aliwe z.nth plants and animals: 2
'HousepZants plants with ropes and smaJ.l
. pulleys. The childrén can help you lower;.and ~~;
- water them. Putplantsmshelvesardwmdmf—'jgf
sills. Make terrari or gardens in jars w1th o
the children. Some houseplants are poiscnous.
\ “Besuxetodecoratewn.ththose thatarenct. »p
P o ?\. ( S .,
7, Sprouts like alfalfa, radish, ng bean T:;_:”j-_j
. or garbanzo arée easy.to sprout. These et
sproutScanbeusedlatermacookmgactlvz.ty
/" o or for making salads. NS

i

Ingect farms Toy stores and mail. 6rder catalog's_' L
sell-ant farms. Worm farms easy’ to make. e Loy
Put same soil and worms in a glass container, .- " -
Cover the sides of the container with‘paper.: ' .°
Remvethepaperfrantmetot:maxﬁyoushould

- ~ beabletoseethem(m'satwork o S
. % b ‘ PN |
. J o : stztors bmngmg antmals If regulatlms pre- "

g vent you from keeping animals in.the denter,. ...
. ! -invite parents, humane society workers or zookeep-
¢ : ers to ‘bring' small animals for short v151t§ .




CHECK YOUR CENTER FOR SOFINESS AND FLEXIBILITY

¥

. Check your center's indoor and outdoor space. Score. one
point for each item you check on the list below.

. soft, animals to hold
soft seats on swings
. finger paints

clay or play dough
mud

FLEXIBILITY :
e

Playthmgscanbeusedbymrethanonech.lldatatme water
T table, blocks, or clinbers.

~

P].ayl:h:.ngscanbeusedlnmrethanone way - play dough can be
T . molded, shaped and rolled; a tunnel can. e led into or over;
blockscanbesortedbycolororshape

Playﬂungs can be used)in different places - eggbeaters in the pre-
tendarea, atthewater table orwhenoookmg

.

Eqmpnent can be n‘oved by the ch:leren boxes, blocks or tires.

Spaces can be made different sizes - tables, shelves or equignent‘
canbemvedtonakeaspacesmallerorlarger.

There are dJ.fferent levels or surfaoes for play - puzzles can be on
thefloororatable, paint at an easel or on the floor. ‘

" TOTAL POINTS ,
18-22 Keep up: the good work!
10~17 « There's same room for changes that w111 improve your center's

liveability.
0-9 Lock for ways/to add or change some of the items you didn't check.

-
s

*These items are suggested in a softness rating taken from Elizabeth
- Prescott's Assessment of Child-Rearing Envirorments: An Ecologiéal '
Approach. California: Pacific Oaks College, 1975. {

3
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’ ADDING THE HUMAN
, " TOUCHTO
CENTER ENVIRONMENTS

! PART TWO

~

In FART TWO you will discover:

. tips.fo}: managing the preschool environment

. ways to support the children's personal g-r.fowth
. thirlgsthat;pfescﬁc:olerscanarxilikeﬁodo

L3

. some creative ways to use materials -

. scme suggested resources




MANAGING PRESCHOOL -
ENVIRONMENTS
WITH CARE




PLAN YOUR OWN ROLE

lan for each day if you think

i
£
3
.

you
times when young children can find and do things with-

in advance. The children are free to choose any
activity in the roam or yard. For free-choice time
you plan ahead and set up several things, such as
easel painting, play dough, water play or coloring'
pictures. The children are free to choose one of
these activities. You may direct a gfioup activity.
like music or story time. Or you may lead -the group .
in an individual activity. All the children work
alone but do the same thing at the same time like .
pasting or cutting.

" How much you direct ‘the ohildren
ing to the kind of activity:

changes accord-

Pree-play This is usually a time when you give

very little direction. As the children play, you

may choose to watch or talk with them. Usually
the adult is not involved-during times of

free-play.

~N

Free-choice You may have to give the children
more direction at this time because activities
like painting or water play often call for

close watching or direction. -

- 4
Caregiver-directed activitieé¢ These require the
) most direction from you. Often you

may have to

' .do two_ things at once. While you present the
: activity, like reading a story or telling how to

paste, you also will have to deal with those few

children who might choose to do scmething

besides what you have planned.

.
N
-

el




grou.pedtogetler
centerplayareamkesabigdifferememthequahty
oftlnduldcareapenence Children in two groups &
of 16 with two caregivers in each group play better -
than one gra.pof32wiﬂ1fmrcaregwers Within a
+ group of 14 children, for example, play is improved
even more when the children play in smaller sub-groups:
For three, four and five year olds the best size for
growp is between 14 and 20 children. The muber of
caregi to children is another important factor
aff ‘quality child care. The best care usually .
occm:svtmtherelsonecareglverforeverysevento . ?
tmd’uldren Intheseamllergmxpscareglvers

E

tions. Because they spend more time thinking before
ﬂmeyact,th:eywanderless. Theysgendlcnger

involved in tasks and act.lvn.tles than children in
larger groups. .

\

- Look for ways to-make smaller groups:

Divide the room. A center which has 30 to 40
children in one large room should divide the
room. The result would be two roams with ¢
groups Just the right size. Remodeling or add-
ing partitions aré the best solutions. There
areotherwaystod:.vztdetheroan, if these
aren't possible.. A cavbination of shelves on the
floor and banners or curtains hung frgm the
ceilings can divide a large room into two smaller
ones; Careful plarining may be necessary for

e Wbaﬂmm sinks and play areas.

Use sub-groups. Another way to nanaqe the pro-

blem of a large group is to divide: it into

Smaller groups. One caregiver stays in the room

‘ with a group of children. Another caregiver

- takes a group to the indoor playrocm, the library
* or outdoors. :

Divide duties. Another solution is to have a
special resource person. This person will lead
various activities in' a separate room. Small
groups of children can: leave the room for penods
of music, movement or arts and crafts.

=
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THINK ABOUT THE USE OF TIME

'nameofunelsminportantpartofﬂxeermrm-
ment. A daily schedule or regular routine helps the °
children feel secure. They know what will come next.
They want to know, for example, thatieveryday after
. outdoor play it is time to have music. After music,
it is time to wash for lunch. A daily schedule helps
acuvegiverplanforaxﬂhelpthedaildrmm

through each day. This i

&
E
¥
:
5
!

nayneedanothermnuteormtofmshtheplcm::es
they are painting: Same days you will want to change |
the schedule to make time for samething interesting.
The children may want more time outside to watch the : |
road crew repair the street. A special visitor may

call for more time inside. It is important to have

long periods of free time both inside and out. Plan

for 45-60 minute blocks of time for play. Children
thenhavetmetofmdandplayseveraldlfferent

. activities. These long periods of time help them B
lea.rntostayw:Lthmet}u.nglmger The schedule
should atternate calm, quiet activities with louder,

more active ones.. Keep any group time like music

ard stories brief. Ycu-cznusegrouptinetohelp

the children change pace. A quiet activity before
_snackorlmchhelpsczlmthechlldrmsotheycan

enjoy their food more. :

)

, Here 18 a sample schedule. You will have to add
to it if your center ig ppen more hours: -

0630-0815 arrival, breakfast, free-play
0815-0900 outdoor or indoor active play
0900-0945 planned activity/free-play
¢ 0945-1000 snacks
. 1000-1100 planned activty/free-play
1100-1130 outdoor or indoor active play
1130-1150 group -time/quiet activity
1150-1200 . prepare for lunch
1200-1230 1lunch
1230~1430 rest/quiet time for nm-nappers
1230-1430 nap time for nappers
. 1445-1500 clean-up/prepare for snacks
R 1500-1515 snack time
, ~1515-1545 outdoor or indoor activity/free-play
1545-1645 planned activity/free-play
1645-1700 clean=up/prepare for
.,' 1700-1730 quiet group ‘activity
. - 1730-1800 dinner )
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USE A THEME TO PULL THINGS TOGETHER

5§
;2
o
ig
b
0
i
£

This helps make sense out

|
]
R
4]
3
2
g
&
i

H
fil
§
:

Bul
]
g
g
i
5
:
B

4
i
:
]
%
%

g
”ggégﬁa
§§3 i
igégsi
ikl
gmmﬁﬁ
1yl
:

3&5&2\5

prope to the pretend area. Invite special visitors
to your roam to go with the themes you use. It is
y easy to plan art activities to fit your

you get into the habit of planning and
» it will be easy .to find more than one
activity or way to work around a theme. | .

Some themes you might uge in your preschool room:

Pamilies Look at different kinds and sizes of
families and how they work and play. (
4 ’ v

Jobs Visitors and other activities help your
children see what different jobs are - grocery
clerk, firefighter, truck driver, homemaker or

Holidays Besides the traditional holidays you
know about, learn about the family backgrounds
of your children and include any of their special
holidays. Ledrn about the holidays fram other
countries or cultures so you can include them
also.

Animals There are lots of ways to lock at-and
group animals - farm, pets, zoo, fish, insects
* and dinosaurs, as well as animal mothers and -
their babies. & g

Transportation Look at the diffeérent ways we
travel - by plane, train, boat, cars and trucks.

_ -48-
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TRY THIS

[

You hear that Case will bring her rabbit to class tomorrow.
You want to make some plans to use this visit as the basis
for some aotivities. List some things you might do arownd
the theme of a rabbit. . /

Did you come wp with any ideas different from those listed below? You
need not do all of these things at one time. We give you lots of ideas
just to show same of the many things possible. )

Teach a rabbit song you already know or &x'e\p
éem rabbit-food at snack: éarrots, cel and cabbage.

. “Havethech:.ldrmrrakerabbltearswtofbgper pastecnahead-
‘band and wear them.

[

. 'Include hopping rabbite at movement time. While the children jump,
talk about rabbit noises, wiggling noses and flicking tails.

..Setoutpictm'ebodcsoffamanimals ‘

Read from Beatrix Potter's: Cales Of Peter Rabbzt
Prqvide felt cutouts of rabbits for the flannel bOﬁtd

Sq{:mxtf'toyfaxfn/mimlsorfamminnlmtchinggms. .’




Here are some ideas to help you make those
changes from one activity to the next:

time do what is needed - go to the bathroom,
get their coats or wash their hands. Pick.chil-

Do something fun while waiting. As the children
finish with clean-up or come in from outside,
have them sit on the rug and do finger plays or
play games. o

Use dramatic play to get results For going out
or caming in quietly, have the children hunt a
bear or be a cat looking for a mouse. Be drama-
tic. Wwhisper, "The bear will hear you. Move
slowly and quietly.” B s

Divide the caregivers and the group. With one
caregiver inside and one cutside, send the chil-
dren in or out in angll groups .

Make up songs to fit the activity. "This is the
way we clean the room, clean the room, clean the
roam, "




Read the follawing situation. Think of a solution to the
problem and compare your answer with some suggestions we got
Jrom some experienced caregivers.

b ~
You are with your group of preschool children in the indoor play roam.
They have been playing very actively for about 45 minutes. Suddenly
Fosanna runs into Frank in the corner. Suzamne and Greta, who have been
playing happily, start to run to you, first cne and then the other, to
"tattle™ on each other. The noise level is rising. Two children start
going ‘both directions on the balance beam instead of just cne way, upset-
ting the other children. You look at your watch. You have ten minutes K
to wait until time to go back to the for lunch. What would you do? I
Write your answer below before you read scme answers other caregivers 1,
suggest. o . . ~

/

Sally's idea "Beginning with four or five children, I'd have them line
wp. Each child places his hands on the shoulders of the child in front
and quietly sings choo choo, chug chug while marching arpund the room.
Other children would probably want to join in. The c¢hildren could then
move to the room this same way." .

Ken's idea "I like to sing. I would call the children together and we
would sing same of our favorite songs until it was time for lunch.”

Ruth’s idea "1 would suggest to the boys on the balance beam that they .
sit dowh against the wall and t#e same 'time out' fram play until they
could rejoin the others and play well. I would take Suzanne in one hand
and Greta in the other and have them walk around with me as I supervised |

‘the other children.” ‘ /

Sadie's idea "I have a signal I use with the children. When I blink /
the lights - no matter what they are doing ~ they all freeze. Then we
takithreedeepbreathstogether. Very quietly we begin doing again just
what we were doing before the lights blinked - but this time very slowly
and quietly. I really ham it up and make a big deal about a silent, '
slow-motion movie. The kids are familiar with this routine and it helps.
Eventhergewdxildrmwatchtheothersandsomcatchontoourslw— i
game. " ’




mst&zeeyeargldsmedanapmﬂnnfiveyear

olds. Have rest’‘time at the same time everyday.
~Have a quiet game or activity just before rest time
to-help the children slow down their pace. Children
are in the center everyday like to find their
in the same place. Give the new child, or one
is not eager to rest, the job of helping you get
cots ready. At rest it helps if you use
restful behavior. Give directions with a relaxed,
calm voice. Keep what you do. simple. -Rest time
calls for routine rather than change or variety.

4

Here are a few hints to kelp you with rest time:

. Try a quiet-time game. No one talks in this
.~ game. The children watch and then do what the

caregiver does: touch your nose, “kpuch your
- hair, shut your eyes, put your hands over your
‘ ears.

Soften the envirovment. Darken the room. Play
soft music. Talk quietly, but .fimly.

Space the children. Place cots or mats with at
least three feet between each on all sides.

. LA
Give older children a book. ILet them do a
puzzle on their cots or mats before they put
their .heads down. -

Provide a separate area for quiet pZay. Scime
children do not need to nap.

§it near restless children. It may help to rub
their backs gently or softly hum a tune.

Help the youngeat children. It helps same to be
near the caregiver they like most.

Read a good book. Try Margaret Wise Brown's
Goodnight Moon.
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KEEP RULES SIMPLE AND YOUR EYES OPEN .

As~acaregiver,’a_bigpartofyourjobisto“stper- 4
vise play. You can learn to prevent.scame accidents
- and-difficulties before they happen. You need to .

¢

make a quick Y to look for sadfety

hazards and broken toys or equipment. When super-

vising a grouwp of children, stand where you can see

into all corners of the room or play yard. Even as * -
you talk with just one or two children, face the . -
direction where most of the other children are play-

ing. Stand near any activity with an element of

danger® such .as- or carpentry. Stay near large

play units, cli , swings and slides in case any ,
child needs help. Limit the number of

children use a piece of equipment. Allow

only as be on a rocking boat, for example,
as is safe. Keep the safety rules simple, few in
nurber and review them with the children often.

) Sare simple rules for outside play might include:
Pedal the trikes one-way. W’

Keep sand in‘ the sandboz. . /
Play away from the swings.

éoZd on with both hands on the climber.

Scme simple rules for inside play might include:

Blocks are for building. * ‘
Lo Ugse your inside voice, please. /
¢ Put toys away when finished.

o We walk inside. .

»
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Plantheplayareasforsafety. Arrangethmgsso
you can see into all carners. With low dividers care-
giverscanseeintoalloomerseas:.ly Indoors,
check the heat and ventilation. Adjust the thexmo--
statorq:enawindwasneeded Planmystocon—- -
,Vtzol\splllsfranvaterandsaniplay Use newspapers,.
old blankets or drop cloths. Shppery floorscanbe
Wipéupanyspllls ledrmneedfresh
“water | andspacefornaps
Child- to:.lets ,sJ.nks or safe-to~use step
stools t.olletmgardharxlwaslungrwtmessm-
ple and attractive for the children. Keep an eye
out for . Make any simple repairs you can and
report other dangers to your director.. Post a com-
mmicablediseasechartwhereywandparentscansee
" it. Protecting.the children's health and safety is

abigard mportantpartof_ymr job.

[

PZan a healthy and safe préschooi enviromment:

«/r L
Pogt emeiigency procedures.. Know the plans to-
follow for fire drills, storm warnings or any
emergency evacuations. Post these in clear s:.ght.

Keep forrr;s handy. Know how to £ill our the acci- "’
dent report forms that are required in your cen-
ter. Keep'che/saforﬁvswheteyoucanfmdthen

Know what to do.- Know where the fire exten-
guishers are and how to use they. If you haven't
taken a first aid course, do so or learn scme -
"basic first aid on your own. The American Red
Cross has the best, most up~-to-date first-aid
mformat:.on. A good, illustrated first-aid book
for ivers is 4 Sigh Of Relief by M. I. Green,

e a plan.to 8upemse play. Have a plan for
caregiver to watch a particular area or

. activity. 'If your center prov:Ldes drop-in care,

then edch addltlonal caregiver knows exactly what
Y to do. . -

Take care, with scissord.” For the most: part use -
scissors with blunt tips. When projects call for
scissars with sharp tips, supervise: their use with
care. With same groups of children it is safe

- 'ﬁkme’? scissers on open shelves, @m others it




Play,theyareleanungtobeimeperﬁmtandto
. . make choices. "To allew for free choice, display toys

. in an attractive, crderly way. Use open shelves or
4 storageineac}uareasothatthedxildrencanseeand

reach what they want. If you do not want the children

pegboards,
- toys preschoolers like have lots of bits and pieces.
Good organization helps keep the material in ordet so
t}utthedxildrencanfmdtheirwnplay.

—~

Plan ways. to arrange the materials in your room:

,  Containers Have a separate container for each
game or toy. . These can be’ trays, boxes with lids
- " L removed, baskets or Small cloth bags.

A Picture labels , ‘Mark shelves with pictures or
. ' , outlmes so thé children can see easily where
@ : return toys. Labels fram the original package

are useful to mark containers and shelves to show
’ where they belong on the shelves. Children can

leamtomtcﬁ"a:aoloredshapemaboxmthone e

on a shelf . .

K]

Color codmg Color the back side of -the puzzles

with paint or mark:mg pen. All pigces belonging

together can be spotted at a glance by color.

» Hooks and pegs Use pegboards and hooks to hang
. - things like scissors, garden and woodworking
tools, co&mg supplies and dress-up clothes.

b Special displays Scretimes children need your
help to find their play. Put a few games or toys on
thetablessotheyareeasytofmdanduse You

. . can draw attention to a, book, puzzle or ‘toy by
: : placing it by itself on a table or low shelf.

. Closed 'storage  Scme children get very excited
. whensmomdedbytoomanydecoratmnsortoo
) choice. It often is best to keep decorations
sinmple ard reduce the number of ices. You can
. keep same things out of sight in storage. Put
i . ' .acme back into the room and remove others.

~56~_
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EE FIEXIRLE IF YOUR CENTER
PROVIDES DROP-IN CARE

. Same centers provide drop-in care. No advance reser-
vations are required. Parents may walk into the cen-
ter at any time bringing their child or children for
any nurber of hours.” If your center provides drop-in
care, you still will find the ideas in this bock use-
ful and practical. They have been tried in a center
that provides drop-in care for a large number of chil-
dren. You just have to be somewhat more flexible and
able to change your plans as enrollment changes.. If,
for exarple, attendance is high, you may choose to

" set up an cbstacle course for active-play. With fewer
children you might have a free-play period. Knowing
attendance trends may be helpful for planning. You

will want to plan activities that take more supervi- .

sion, l_ikecarpentzyorcooking,whenattaﬂanceis

low. Your director may be able to share attendance
information with you. In military child care centers, .
for example, attendance is always high on payday.

Here are some tips to help you meet the challenge

- of drop~in child care: .

Name tags help. Call each child by name whenever
possible. With masking tape and a marking pen

A game may help. Games that show how things dis-
appear and then reappear may help a child who is
anxious about a parent returning. As a child
drops clothespins into a container, you can talk
about how the clothespins "have gone.” Durping
them out, say, "They've returned - so will your
mother. " *

Have lots of visitors. Field trips away from the

center can be ‘difficult to plan with children
arriving and leaving at all times of the day.
Instead of taking the children out, invite visi-
tors like firefighters to came to the center.

Have a plan for supervising. As more children
arrive, another caregiver will be called into your
roam. It is good.to have a plan so all caregivers
know what areas 6r activities they are tO super-
vise. )

Keep thack of the children. BAn easy check-in and

check~out system is necessary in your room. You
will see one idea for such a system as you turn

the page. /.

57 ~
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mubers and fees charged usually .are maintained else-
where in the child care center. It is important for
, you to have a system in your own room for keeping
trackoft}n'dnldrenasthey-careandgo. As the

nufber of children present. The mumber and names of
the children are important for emergency evgcuations;
such as fire drills or storm alert:s \

LAY
y o

Name and location  After each name is a narrow
colum used if the child is out of the room.
When parents arrive, they can fipd their child
quickly and easily on the playgro.md or in the
library.

. Meals You can see at a glance the meals to be :
. - ’ served to each child. A check means the child
o will eat a center-prepared meal and an "s"
indicates a sack:meal fram home.

Sehool  Same children may.leave the center to
attend preschool or kindergarten elsewhere. A
check in this colum helps you remember to get
each child ready.to leave in time. .

-

Nap Not all preschoolers require a nap. A
check in the colum tellsyouwlwmllnapeach
day.

Return time You may find it helpful to know an

- approximate time when parents will return. For
instance, if many parents will be picking up their
children at 4:30 p.m., plan an activity that per-
mits easy exit like games or a story time.

Remarks A caregiver's shift may begin after

' ‘ some children have already arrived or, end before
parents arrive. Caregivers can note-allergies or
helpful information parents share with them.

~58~

57

i




Below is a sample room chart used in a preschool room in a military \
child care center for children receiving drop-in care, You may want to. . |
copy or change it to suit your own needs. This chart is on heavy card- . ‘

.

‘bogxdandcweredwithacetgteqrplastic. This way caregivers can

' ggivers will know the length of time a child has been in the room.
ASAMPIEDAILYCHARI‘EORAPRESCHCDLM

Nagme Breakfast | Lunch Dinner Scheol Nap Tune Return Remarks

-4 'Y [
e e s 11 |*

*0”" outdoors *P* playrocm "L" lbrary __"F* fieldtrip




CHECK YOUR PRESCHOCL ARFA MANAGEMENT SYsTEM °

Use the checklist below to help you look at and think about
how your preschool emvironment i8 managed. Think about ways
to z’mgeroze the management of your room for any items you do
not check.

____ daily schedule includes a balance of free-play, free-choice and
caregiver-directed activities -
— normal groups include no more than 14 to 20 preschoolers
. regular schedule for routines and activities
| written _____posted in the roam

___ established routines help caregivers and children move from one
activity to the next

_____ arrangements help children and caregivers keep materials in order
___ separate areas for activities
___opeqshelves for storage in each area
____ ocolor coding )
____ picture labeling ‘ B
__bdxes, trays, bags for toys
_____ hooks and pegboards >
_____ children share in clean-up

_____ variety of activities planned around one theme

____ caregivers know and follof all routines to keep children safe and
healthy ’

____ rest and nap routines followed daily

____ easy check~in and check-out system for drop-in dare
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RESPECTING DIFFERENCES
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HELP CHILDREN LIKE THEMSELVES

Children who feel good about themselves are happy,
play well, like to try new things and are open to
meeting new pecple. We ¢an arrargre the environment
to help preschoolers feel important and loved. When-
ever possible, each child should have a cubby or
space for his or her things. Also, child-size pri-
vate areas which adults cannot fit into tell the
“ children we respect them. These can be in a corner, "
a playhouse or on a raised platform. Caregivers can
help, too. Call each child by name whenever possible.
Name tags help. Make them with tape and a marking
pen. Plan activities the children like and can do
successfully. Give praise with smiles, handshakes,
hugs and pats. Squat, kneel, and sit on low chairs
thefloorsoymcanlookacmldmtheeye
frequently. You can plan special activities like
drawing 4 picture of me that will helpthechlldren
think about and accept differences in both themselves
ard others.

Here are some ways to help childben Ffeel special:
Cubbies If your rocm does not have built-in .
cubbies, look for sybstitutes like ice-cream car-
tons or shoe boxes. A parent group might like
to help design and make cubbies for your roam.

Mirrors Have shatterproof full-length and hand
mirrors in your roam, A mirror near the dress—up
clotfes is fun.

"4 picture of me" Trace around each child on a
large piece of paper. Let the children add
details with paint, crayons and bits of fabric.

Tape recorders and cameras -~ With a recorder,
tape each child's voice. Play it back and let
the children guess who is speaking. Take pic-
tures of the children. Display the photographs
on a bulletin board or in a group photo album.

Birthdayé Do sorpthing special for each child's
birthday. Make a paper crown and turn snack time
: into a "party" with a candle and songs. Let the

- - birthday child bring sameone or samething special
to.show or share.

e
.




. ' SHOW CHILDREN HOW TO GET ALONG WITH EACH OTHER

Bow to get along with other children and adults is
an important skill for preschoolers to practice and
learn. Equipment and materials like phones and
climbing toys encourage the children to play togethér.’
For some children in your center this may be their .
first experience with large groups of children. You
will have to help some learn ways to share, take
turns, respect the rights of others and use kind’
words. Children learn a lgk by watching others,
especially adults. For this reason, you should be -
a kind, considerate friend to each child. You can
callattentimtofriendlyactswhenyousaythi.ngs
like, "That was nice of you to hélp your friend
Arnold zip his coat."” Preschoolers are just begin-
ning’to learn that other pecple and things have feel-
ings, too. If a child is squeezing a guinea pig too
tightly, you might say, "I think Florence is crying
because you are holding her too tightly. You are
hurting her. You need to be gentle."”

S
You can use equipment and plan activities to help
children learn to get along:

Provide things which encourage children: to play
together. Make available dress-up clothes,
balls, playhouse, blocks, sandbox, and water
tab

Use books which talk about feelings and friendly
acts. Same examples are The Little Brute Family
by Tana Hoban, A Friend Is Someone Who Likes You
by Joan Walsh Anglund and The Quarreling Book by
Charlotte Zolotow. .

Have older preschoolers pretend or act out events
that people do together. Let them pretend to
build a house. Samescan hold the boards. Some.
can use hammers and others use saws. Scme can
serve refreshments. This pretend sharing paves
the way for real-life experiences.

Use puppets or flannel board stories. Choose
stories that show acts of' friendship or people
or animals working together. :
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Children in ruilitm:y families share a part:.cmlar
life-style. Most children with servicemember parents

live away from close relatives, move frequently, may &8

be separated from a parent on duty, a.reexposedtoa9 . N
wide range of cultural differences, and may have to :'gh\”:,f{‘g
face the death of a parent. The child care cenfer on  “—yrin 7 .

a military installation can be an important family « f:’
and child support sexrvice. The children feel more o<

-secure when the center reflects their lives. Besides

photographs of the children in the center, display

pictures from the local military newspaper. Then

children can talk about and begin to understand what

their parents and other adults do. Caregivers can give

brief explanations and bring up discussions about the .
words the children hear often like, "inspection,"

"duty,", "maneuvers,” and "fatigues."® The center

environment should help the children adjust to the

special demards of military life.

‘&

Think of ways to help a child adjust to a change:

Make moving easier. You can write letters or make
atapeforthech:.ldwho:.smvmgaway. Take a
pl’btoofymrpreschool grouptosendmththe
Chlld who is leaving. Play a game like '

" which is described on page 88, to help chll
drentalkabouthcm:.t feels to move. Books with
stories and pictures about moving may help the
children. lock for titles like Hello-Goodbye by
Sue Felt, I'm Moving by Martha Hickman, Janey by
Charlotte Zolotow or Stevi by John Steptoe. Put
atcynmngvanmtheblockareaorasultcase
in the_pretend area for playing moving games.

Be pati Cent with language learming. A child may

) . arrive who speaks a language other than English.

Be patient. Childhood is the time of naturally

learning language. Children learn a seconq lan-

\ ‘ guage with more ease than adults. Take time to

» name things that are important to the child like
toys, clothes and food.

Offer a comforting e vwonment. Be an understand-

ing listener. Use orting words and lots of

touch to help children through a difficult time.

Make sure there are soft, cozy places for a Chlld
* who wants to just sit sometnmes. \




SHARE EXPERTENCES AND DIFFERENCES

Activities and experiences with human differences
belong in the preschool rocm. The more different
views of life that young children can learn about,
the more theywillbeopentodifferenceswhen'they
grow up. The world which children are growing into
will be served best by adults who like and
themselves as well as others with different skin
oolars, habits, customs and Clothing. The easiest
way for children to learn about differences is to
play with children and caregivers frem different
family backgrounds. If your culture is different
from that of any of your children, you can share the
songs, food and stories you liked as a child. There
is more you can do. Remember, the way preschool
children learn about different cultures is the same
as they learn about everything else. They need as
much direct experience as possible.” Choose things
that are interesting and familiar to children like
food, clothing, families, songs, games, holidays and
festivals.

Plan carefully to share different customs with
ehildren:

Involve real pecple. Whenever possible, invite
parents to share -their own cultural past. A good
way to start is have them share food they prepare
or help the children prepare. They can talk about
custams, clothing, school, and arts and crafts
fram their own childhood.

Give honest information. Try to give the most \ )
realistic, honest picture of a culture that you

can. You will need to remember there may be many
regiocnal differences within one country. All of
Africa, for example, does not share the same cul-

ture. Life-styles and tribes as different as the
Masai and Pygmy exist in each region. We have

found that books in the children's section of the
library often provide detailed, real information

and good illustrations.

Choose books and pictures carefully. Be careful

not to use books, songs, or pictures which present

a false view of a culture. For example, because .
it rains so much in the Pacific Northwest, Indians

from that region did not use or wear feathers like
Indians who lived in the dry climate of the

plains.

~6H6=
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BRING IN PEOPLE FROM THE WORLD QUTSIDE

4
A

how hard you try, you cannot be all things
the children in your room. Since children
vior from adults, the more
can around, the better. “When chil-
a of different pecple, they see
things adults do and the different ways -
From these experiences, children can
arx grown=-ups to copy as they grow toward
themselves. To help the children, as well
to add interest and variety to the environment,
plan to invite other pecple to visit either on an occa-
sional or reqular basis. Your director may help you
find and invite interesting guests. Remember, success-
ful visits require careful planning. Just be certain
your visitors kgow the ages and interests of preschool
children. Visitors who have dbjects or pictures to
stmortmngsforthechildrentodoareusuallythe
rmost successful. R

g
i
£
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Some people that you might want to add to your
preschool center environment inelude:

Men Since most caregivers are female, children
like the novelty of having a man around.

People of different ages Whenever possible have
children younger than three or older than five
years of age. A group of preschoolers in one
center were delighted to have a group of teen-
agers care in and demonstrate the latest dance
steps. Elderly men and women, as well as babies,
make interesting visitors.

People with different jobs Preschoolers like to
. copy adult roles. They like to meet pecple who
o have different jobs.like firefighters, farmers,
... poets, musicians, military police, TV person-
? alities and clowns.

e
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Sametimes it seems easiest justmlgmreatomhy
subject. Some caregivers simply avoid talking about
subjects like death, divorce or sex exploration. It
may be easier to find the right words to use with
children if you first take a lock at your own feel-
ings. Your own beliefs and perscnal style will shape
how you react. For example, to help children deal
with their feelings about death, they must first
understand what death is, They must realize that the
deadlgsectfo\mdmtheplayyardwzllmvernmre
again. In an attenmpt to understand any subject, a
child may ask the same questions over and over. Just
be patient and repeat the same answers. Honest
answers are always best.

Expect curiosity. Children under five may dig
up a buried pet again and again to see if it is
still dead. This may bother you, -but the chil-
dren clearly see that death is final. You may
find children in a corner or behind bushes, lock-
ing am.or touching each other's bodies. Open
toileting where the boys and girls.use the same

bathroam is designed to help preschoolers openly
satisfy their curiosity about sex differences.
Children may ask questions like "Why doesn't
Randy have a Daddy?" These are best answered
with a few simple words. "He still has a daddy,
but his momy and daddy don't live together any-
more. "

Books may help. Books about death are best read .
to ore child at a time. This allows for lots of
touching and physical contact. The Dead Bird by
Margaret Wise Brown and-Cock Robin by Barbara
Conney are sui for young children. The book
Mushy Eggs by Florence Adams is the story of
- children of divorced parents. Same sex education

bocks for children are How Babies Are Made by

C. Andrew and Growing Up by Karl D.

initz.

Talk to parents. Children may ask questions or
express their concerns about the loss of a pet or
absence of a parent. Most parents will dppreciate
it if you tell them what you noticed the child
say:.ng or doing. Then they can help the child in
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HETP CHILDREN UNDERSTAND DISABILITIES ° N

As an adult, you set the exarple and tone in your
roam. If you have not had much contact with people
/ who are in one way or another different, you may feel
awkward at first around a disabled child. If you
fear, dislike or pity such a child, you cannot hide
your feelings. All children, including the disabled,
can tell how you feel about them according to how you
touch, look at or talk-to them. At first you may be
uncomfartable caring for a disabled child., Over time
as you learn more about the child, you will find that
what you thought to be an~impossible job is one with
real rewards. Hearing a three-year-old child utter
her first word due to being with you and the other
children is a big reward. Watching other children
learn to understand, accept and help a special child
might be another.- There is much you will learn’ from )
these children. The ideas you had before may prove .
untrue and you may learn new ways of thinking about ‘
children with handicapping conditions.

Role-playing may help. To help the children
urderstand how ano feels, you may want to set
up same role-playjhg activities. Five-year-old
children like activities. Let them explore
visual impairment by using blindfolds while they .
* reach in a bag and identify cbjects by touch .
rather than sight. They can méke glasses with
pipe cleaners, construction paper and colored S
w cellophane to impair their sight. To learn about
physical disabilities, they can use wheelchairs
N and crutches. They can tie a block to a shoe and
try walking and running off balance. They can do
a project with ope arm in a sling. To learn about
hearing impairment, they can play a lip~reading-
only version of Mother May I? They can watch TV
or a movie with the sound off.

Read bo@alk about them. There are many
. books youtcan use to help children understand -
. ' disabilities. Most five year olds like the bio-
. graphy of Helen Keller. Other children's bocks

are available, such as My Brother Is Rerarded by
Harriet Sobol and One Iittle Girl by Joan Fassler.

~
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More and more children with disabilities are bgcaming - 7
a part of the regular, mainstream of life. This .

means you must be preparéed to care for children with

special needs who may come to your:.center. Remember,:*
these children are no different frtm other preschool-

ers, 'I‘heyneedasafeenwmentvmemtheycan )

exercise their bodies and use their minds and learn "L
how to get along@'itQ others. The materials and T
activities that work with ordinary children work '
with special children./ All you have to do is give

same ghoug how will use these things.

For pre chi. this means lots of things '

to touch, see, hear, taste and smell, as well as

lots of epportunity for movement.

Make small changes in the phyaical envzronment
When you make small changes in your center, it
tells both a particular child and the other chil-
dren that you care about and accept the child.

Hearing-impaired: For.children with a hear~
* ing loss, use visual clfues like maps or *
. signs. For example, if four children can
play in the block area, put up a photograph -
or outline drawing of four _children, aleng .~
: : wkth the number four.

U Visually-impaired: For children who have
' Y N poor eyesight, keep the room arrangement the
| same. Tape record books. Keep pathways
: : o inside and outside clear of hazards.

" . .
Physically disabled: For children in wheel- °
chairs and crutches, have clear pathways and
open spaces. If possible, include ways to
exercise like chin-ip bars.

R Active childrens- Have different areas’and -
allow for lots of movement. Allow for same
actiwity like a walk around the building.

- Have a quiet, calm space to which the chil-
dren can retreat as.needed.

v
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| .. ENVIRONMENTS FOR LEARVING - -

,"misbodcdescril;ae:wimmhté'fpr preschool aged \
children. One good-additicn to such an envirorment

isnmiadng\children,gf different ages in the same

growp. To same degree, what is called mixed-age S, '
or" cross-age. care may .happen already in your center.

First thing in the morning and late in the day ~ those

times when attendance is down ~ many centers mix the _

..ages of children in cne group. In those centers which

separate their drop~in care fram their. full-time child
care programs, often children‘of different ages are
cared for in one group in the drop-in program. At
present, most centers group children by age or skill
level for practical reasons, It appears that more- -
thought-and study ismeeded to design equipment,
room arrangeénts, materials, routines and schedules
for use by children of different ages in the same

. So while. this book describes envirorments
for preschoolers we do not want you to overlook
thinking about the benefits of mixed-age group care
for children. -

n ~ f

Below are some of the benefits of earing for , '
ehildren of different qgges. in the same group:

The -younger children learn from the older. By '
watching and imitating the older children, the
young learn new games, activities.and ways to ~
« - play; new words and ways to think; and new

’ ! behaviors for getting along with,other pepple.
The young child can see what lies ahead .
watching the older children. : -

' J ‘ The older children learn from the,younger. When -
¢ older children are around ydunger children they
learn patience: When older children have .an
opportunity to be around younger children, they
can learn and practice scme of the caring skills
they will need later as parents. The older child,

the stages he's“gone through by *
ones. S N

—— ’ .

. Mized-dge groups are good for children from small

,- ’ families. -A single child or a child with just .
\ . one brother or sister nearly the same age can
e A learn a lot being ina group of children of *,

. . different ages. In this world we must - get aJpng
Y with people of all ages. Being in a mixed-age

teoa - group-is good preparation for all of life. .

-71“ T s . . ) , .
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ﬂntdoesanadul do in a room of preschool children
in a child care center all day? It depends on the -
center, as well as upcntheadult. We do know that
whatever a caregiver does in a child care center,
young children rely a great deal on adults for direc-
tion, attention and approval. Children tend to model °
their behavicrs after that of adults around them. -
If they hear kind words, children are more likely
to be kind. ~ If they hear harsh words, they may
copy them, as well. In studies of child care centers,
caregivershmaebeaxfan:dtobehavemdszerent
ways with young children. Same qualities promote ¢
fnalthydevelogrentmthanotl’ers

’

Most caregiver behavior” includes some of the
following qualities: -

Encouraging The careglver helps children express
their own ideas and adds to their own selection ,
of activities. You also increase the children's
knowledge of social and physical skills, respon=-'
sibility, and understanding of the world.

\/ Guiding The caregiver helps children understand

their world and different ways of doing and see-"
ing things.

v : Restricting’ The caregiver makes it clear to

‘“ children, without shaming them, that there are
rules or limits which much be respected.

f & Neutral The caregiver tries to give information
or express an opinion, but does not try to
influence the child.

¥

Which kinds of behavior do you find yourself
§8ing most? If you find that you. .apend most of .
your time correcting or restricting children, vou
may want to find some new ways to use the environ-
ment 8o that you can encourage and gquide more
often.

\"%7
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Use the checklist below to help you ook at how you plan and
arrange the environment to support and encourage différences. L

"Plar. for each child.

You can tell if you are m@orﬁng and encourag'in‘g differences if you

can think of a child for ‘ym'veplanned} ‘
activities to fit-a special interest in music, movement, block
bv:'ild.ing or the’like.

_____an activity or way to help a child who has a particular need to
T learn a new skill or develop-museles through play.

activities related to a special everlt or the mood of the day, _such
asagrasshcpperfomdintheplayyardorasuddenrainsﬁorm.

Respect each chzld
You can tell if you respect each child if you:

llkeeachchlldforwhatheorshelsJ.nsteadofwhatheorshecan
do.

e:q:ecteechchil'atopmgress from one stage to the next instead of
camparing one child to another.

____ overlook those things which you may not lJ.ke such as children who
wb;morwfnhavedirtyhandsandfaces.

____plan the center envircmment to mclude things like mirrors and
‘ bJ.rthday calendars.

Encgurage differences. : PN ’ . -

___ know about each child's family - brothers and sisters, single par-
T ent, grandpa.rents‘

e %

_____ know which ch:.ldren have another culture, have lived in other coun-
T tries, ar speak another language.’

_____include bocks and pictures and plan activities to reflect g variety
T of cultures and life-styles. ¢ e

-t lqmwhlchmudaysaremportanttoeachdlildandhawmeyare
' > T celebrated at hare. }




ENCOURAGING
DEVELOPMENT

THROUGH PLAY




UNDERSTAND YOUR PRESCHOOLERS

V&thdﬁldmofthree four and five years of age &
in one room, you will find a wide range of sizes,
. 8kills and abjlities. All children grow through the
_ same stages, but no cne’child ever grows exactly
like ancther. A three year old may be able to work™
a.puzzleorta]kasmllasanyfourorfiveyear
old. A real advantage of having children of these
-different ages together is that they can learn a~
gmatdealfraneadioﬂzer . -

It may help to plan activities for these chil-
dren if you know a little about them: »

Pregchool children are trying to move from depen-
dent to independent behavior. They become inde-
pendent as they learn to cut, paste, zip, button
and ‘tie. While choosing colors for painting,
wood for building, games for playing or blocks
for stacking they learn to solve thejr own pro-
blems and make their own decisions.

Preschool children uge their senses to learn.
They must have things to see, touch or do. They
should be free to move about and choose those
things they like to do which allow them to use °
their senses and move their bodies.

Preschool children need to talk and listen. New
experiences give the children something to talk
about, as well as new words. Plan for lots of
different things to do. Answer their questions
with real information even if you have to find the
answer in a book yourself.

Preschool children need to repeat to learn. For

this reason, it is wise to let children do an

activity as often as they choose. Plan to repeat
v the same thing in different ways. For practice
with buttoning you might have doll clothes with
buttons. The children can help each other button
their coats. They can button eyes, a nose and

button their own clothes.

Preschool children do not think like adults.
Pretend pla them learn about their feelings
and i They out events in their own
lives as well as imagine what it might be like
to drive a car, fly a jet or rock a baby. .
l £
-77- o
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mouth onto a felt pumpkin. Finally, they will -~
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BeZaw are gome of the dtffererzt 8kills you can expect to see in pre- /
schoolers. Remember: &ACH CHILD GROWS AT HIS OR HER OWN RATE.  The
items listed are averages or normsg, not rules for each gtage of devel-
opment. We list the skills you may expect to see in your youngest and .
oldest children. This will give you some idea of the wide range of
skille to expect zn any group of three, four and five year olds.

4

(TR T

At 3 years the preschooler: i At 5 years the preschooler:
. ACTIVE PLAY
____ may be awkward in running, turning - runs, walks, -turns
corners, etc. corners with ease
throws and catches with same dlffl- ____ throws and catches w1th
T culty : T ease ~
rides tricycle yfell is learning to ride
two-wheeled bike
gallops © . Skips
walks on a line . walks on a balance beam
hops in one place can hop 2-3 yards

FINGER AND HAND SKILLS

has moderate interest in drawing will draw and color end-
lessly
* may scribble, then names pictures . plans, ther. draws simple
pictue
mostly scribbles —- is learning to print
name and same nurbers
uses either hand _____ shows strong preference
. ~ for right or left hand
uses clay to roll balls, snakes, _____ makes and names objects
cookies T with clay *
A\

SELF HELP SKILLS

. usually will need a nap is outgrowing need for a
nap |
____ dresses and undresses self, may dresses independently,
T confuse front and back for the most part
can button, snap and zip : _____is learning to tie shoe-
~ laces
_____ may have occasional potty accidents ____ very independent toilet- "
ing, including wiping
%bnslastname ’ ‘ . . may know telephone number
- and address
J
) -78-"




At 3 years the preschooler: At 5 years the preschooler:

____ is just learning to share

___' is begiming to use make-believe
carbines toys like blocks and cars

helps put toys away

average vocabulary of 1,000 words

can name one color, usually red

" little sense of time

SOCIAL AND PLAY SKILLS

likes to play Eeside as much as
T with other children

~ in play

pays little attention to sex and
sex dlfferences

A

likes to play in groups

_____ is learning to make
T friends
likes dressing up and

‘pretend play - - -
plans camplicated block

structures

~ able to put own toys

away

is gaining awareness of
T his or her sex and sex
differences

LANGUAGE AND THINKING

____ likes short, ea51ly-carpleted
T activities

_____ knows phrases to songs

average vocabulary of 2,200

words
can continue project for

more than one day

can name four or more
colars
can sing several verses

to song

' listens to short, simple stories

can retell stories

understands "yesterday"
and "tamorrow"




M KEEP TRACK OF PRESCHOOLERS' DEVELOPMENT

Children grow at different rates. Because a child
cannot do just cne thing that is normal for a parti-
cular age is no cause for alarm. A child just may
need more time and practice to develop a skill.

There is same danger in expecting children' to match-
developmental charts exactly. On the other hand, it is
hellpful to have a general idea what most children can
do arnd how they behave at a certain age. This way

. you can detect posgible problems. The sooner same

difficulties are discovered the more easily they
are remedied. Inform your director if you cbserve
a child with several unusual behaviors or who cannot
perform a number of the usual skills.

One of the items below by itself may not indicate
a problem. Two or more of these occurring ofien
may indicate a child i8 in reed or srecial helr

if he:

Has difficulty hearing does not turn head or
move towards loud or unusual sourds; does not
care when called by name to snack or favorite
activity; pulls on ear;

Has repetitious movements rocks body, claps
hands or taps toys or own body for long period
of time; :

Ig phyaically inactive does not actively walk,
run, jump, crawl and explore;

Seemg uncomfortable or unhappy often  cries
often or seems uncomfortable or unhappy more
often than camfortable or happy:

Hag trouble seeing tilts head or holds head
forward; holds toys close to eyes; squints, or
rubs eyes often;

- Za8 urusual skin unusual skin color, sores or
skin irritations, puffy.or red-rimmed eyes;

Seldom tries to talk 1is three or glder and uses
little or no speech or does not play pretend °
games;

Has adjustment problems is unable to play for
very long without erying, hitting, biting or
yelling. . !
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TRY THIS

™~

How would you explain to an interested five year old how to tie a 'shoe”
Take a few minutes and jot down the actual words you wouZd use to explain

tying a shoe. ol

Step 1 & .
" Step 2

~Step 3

/-/
Step 4
Step 5
‘ /
ing to think through and plon the steps invclved ,r( doing

aomethzm heive teach skillg to chzldzﬂen with handieapping .

conditions.

/



BREAK SKILLS AND INFORMATION INTO SMALL PARTS

A\ 4
When you want to teach children a new skill or infor-
mation, it helps if you can sinmplify what you present.
It is easier for children to learn just one thing at a
time. This method of breaking skills and information
into small parts is especially good to use with young
children or those with one or more problems learning.
. The way to break a task into gmall parts is to perform-
the task yourself or watch sameone else. Then look
for each different step. You may have to repeat the -
"process several times before you can decide exactly
upon each step. When you teach a #kill begin with
the easiest step first and work backwards until the ™
skill is learned. To teach how to tie a shoelace,
theeasiestarrlf:.rststepistosrxwl'uvtomtle
a bow. The next_step is unlacing and lacing. “Once
these skillsaretaught, are ready to begin to
shcwhowtobeginty abow The way to break
information into 1 parts is to separate all the
. parts or steps so t you show or teach only one
thing at a time,

Here are some examples to show you how to break’
skille and information into small parts:.

The Ms needed to tie a shoelace include:

untying the bow

unlacing and lacing

findirig and holding each lace

crossing the laces

pulling a lace thrm:ghtomkeahalf-lmqt

forming a bow , )

- making a loop

pulhngthebowthroughtheloop
lmgthebowt:.ght

With a set of stix pidtures you ecan show and talk
about the life cyclé of g bu,'d

adylts building a nest
' . adults laying eggs
. R adults sitting on eggs
. adults feeding babies .
. ~ adults teaching babies to fly
babies flying away to become adults




words and concepts, how to follow directions and how
to take turns.

When you choose games and activities for pre-
school children, look for those which:

‘/V Allow for several different kinds of partici-
pation. Scme can paint with a brush, others with

a string.

"Allow for different levels of skill. Some may
cut paper shapes and paste them. Same simply
.may paste shapes which you've cut in advance.

Allow for different lengths of time. Scme may
- . spend just a few minutes stacking blocks while
others play muxch longer. ' ’

.. o~

Allow for growth and learming. Children like a

- little challenge. Plan activities that involve
S cne new step, idea or skill.

Provide for enjoyment and success. Children feel
defeated by activities which are too difficult.
@ - Children get no satisfaction from those that are

Make it easy to come and go. In centers which’
provide drop-in care activities that are easy
to enter and leave at any time are the best.

-83-
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DEVELOP THEIR SENSES FIRST

Children use their senses to learn. They base their
of the world on the experiences they
have and the information they take in through their
senses. They learn what hard means when they fall
on cement. They learn the meaning of small by see-
ing, handling and talking about amall blotks, beads
or balls. All future learning is based on how well
children learn to use their senses for gathering
information. The best activities and experiences
for preschool children involve real things, cbjects *. O
and pictures - things children can see, touch, smell,
taste and hear. ‘ .

- 3

Here are some ways to help children develop their
gensgesg: :

Sight Point out and teach children the names
of colors. Use matching and sorting games to -
help children learn to use their eyes to look
for small details and information.

: Touch ‘Use a variety of rough and smooth fabrics
- ' to make matching games or teéxture books.’ Play
x a feeling game. Have children reach in a bag
and neme the cbjects they touch. Talk about
textures as they occur in the environment: "The
rabbit's fur is soft. The slide is slick."

Smell . Children have a sensitive sense of smell.

: \ Help them label odors. Talk about how food at,
snack ox medltime smells. During a cooking activ-
ity have them.smell the vanilla or the cinnamon.- -

Taste Whenever the children have samething to
eat, you can-talk about how things taste. Most
children like to play tasting games. They close
their eyes and taste a raisin or cracker arid tell
you which is sweet or which is salty.

Hearing, Play listening games. Have the children
close their eyes and tell you if you are ringing

a bell, tearing paper or pouring water. Add other
sounds they know. Have the children'be very quiet,
close their eyes and listen. Ask, "Can you hear
‘any sounds in the room? Your own breathing?

Be real quiet. What sounds fram outside can you
hear?" Let the children listen to their own

and others' heartbeats with a stethoscope.

-84~
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. REPEAT THINGS IN THE SAME AND DIFFERENT WAYS

Children learn throuch their exgériences. Usually,

zepeatmgthmgs They also like the same thing
repeated in different ways. Caregivers can help pre- _—
schoolers learn without boring. them. The trick is to
-present the same thing in a variety of ways. You can
teachﬂmenmesofcolorsmnanyd:.fferentways‘ )
Just remember that children can match colors before
they can name them. Sobegmthhmtdﬁngcolors
J.nclotl'nngw:.thmrdslike Iseeymhaveared
shirt. Who else is wearing red?" Children can play
matching games with colored beads, blocks or buttons.
Match and name colors while using crayons, paint or
colored paper. ‘Sing color songs while the children
hold up, the matching color cards. Play movement
games, The children jump fram one colored square
tnoanoﬂxeronthefloor. Usewaterandafawdrops
of food colormg to show colors and color mixing.

)
I

- - Here is another example of how to repeat the same
* thing in different ways while teaching nameg for
parts of the body:

B ‘ Use hands and feet for art. Have the children

) trace around their. hands and feet. Have them

= : ‘ﬁka off their shoes and make footprints with
paint. Make thunbprint pictures. .

Use éongs and movement. Use songs that involve
. touching different parts of the body like, "My
' head, my shoulders, my knees, my toes."

Have fun with finger plays. A finger play like
"Where is thumbkin?" helps children use and name
their fingers. Also, tell them words like
index finger and pinkie.

Play games. With a gave like "Simon Says,"-
begin with easy words like nose, moy\th or head.
Later give the children new words like waist,
spine, thigh ar ankle.

Use books and models. Children who can name
lots of body parts are ready to learn how things
like the heart and lungs work. Children like
books with simple pictures and models.

[

L
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Did you think of any of these?

to stir orange juice "

«xf -

a bridge for ants . . Ot

a prop to hold a wind®® open

to write a grocery list

to break when angry

¢
-

One part of creative thinking ws to be~abfe to . .
gee usual things in wnusual ways. ‘It helps to.do
this if you do not judge yourself or say, "But

. that's silly or that won't work." Practice this

gkill as you read through the next section which
will help you learn to plan creatively for your
ehi ldren. ' :
-86- - "
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'Ibbeabletolookforandacceptmrethanmesolu-
'y tion or answer to a question is part.of creative -
thinking. Caregivers can practice and use this skill
-, with pxeschoolers Same questions have only one
" answer. ' To answer, "What color is.this ball?" the - ) ®.
child says, "The ball is red."” Or to answer, "what )
dowecalltrnsannml"”thecmldsays, "That is a
chicken." A child recalls ‘inforration, a label, name
or past event to answer. ’Ihesequestia‘xshavethelr ~ Y,
- place: We all need‘to know certain facts. Questicris
. that can have nore than one answer encourage crea-
y - tive thinkmg. Ca:reglverSneedtoaskmore questions
- like, 'Wlataremthmgswecandothhaball?"
< or"Mutotheranmalshavetwoleg " Caregivers
can encourage creative thinking by the questions they
. ask. Ach:.ldwholearnstoengoy;mdmgmoretmn
one answer to aquest.:.on will have this Sklll for
llfec : y

’ Al ks e
- ’
P B .
, . '
P .t

Practice askzng questions that .can be answered
- in_more than one way:
. Ask queétzons that encourage imagination. Chil-
.. ", “dren can benefit from the experience of telling
( a ‘§tory while you write it down. Instead of .o
’ . suggesting ideas for a story, ask questions that
- \ \ ) will lead.the child to think of original’ answers.
e L [/J Begin with. wo ike: "Tell me a story.” If the
. o ¢ : child needs hélp getting started ask, "What's your -
story going to be about?", To help the-child algng
¢ say, "Then what happened? ..Then what did they
s 00 do? Do you want ¥o tell me anything else?"

- ~ T Solve problems more t?&zn one way. Whenever
) ° poss:.blé, ask the children to help solve problems.
. - ‘ Always give ‘them enough tlme to think of their .
v ; answers. Problems that'have more ‘than one solu-
r . tion might include: "It i< raining.utside, what -
can we do today? m«doweshwomrabblt t'
Towe love him?" , N\t

' C N\ - Pind more than one ude For thmgs . Children often
- : f£ind mdré than one use for a thing as\g natural ~
\ a X - + part of their play. A block may be an ifon or
. ) LT acyxrbal Caregivers can help children by ericour-
’ . « = . . aging many different uses of things that are harm-
- L -~ “ less. Adults caer reward new ideas-with words of
L~ ( - ' prilse, like™ tboxmakesagoodbedﬁoryour
) doll."
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HELP CHILDREN DEVELOP THEIR MEMORIES

) As a preschool caregiver, you will want to help the
children, develcop their memory skills. Memory is the. -
ability to recall samething out of sight or from the \ .

.past. A goocd memory is an aid to thinking. You will = ° :
want to include routines and conversations to help the
children recall past events. Whenhever possible, talk
about past events with the children. At the end 6f ¢
the morning or end of the day, ask the children to
tell you about their day. Ask, "Can you remember .
what you did today?" At first accept one answer.
Other children will be able to help. One may say,

"I saw Kevin playing with the blocks." With time

and experience the children will be able to recall
more and mpre. Besides talking about past events,
repeat the finger plays, songs and-stories often.
This way dren can remember some or all of them.

’

i
%

. Here are some memory games you car piay with
A - the children. ‘

Concentration The.children turn ‘all the cards -
. down and take turns in turning over two cards to
N , see if they match. Use.part of a regular deck of
. cards to make this game. Remove the face cards
) and two suits fram a deck of playing cards. Or .
use cards from Snap or Animal Rummie to make this
game. .- , s . .- - »

' : . Which'One Is Migaing? Take six or eight objects. \
While the children close their eyes,'remove ane '
object. As you do this, use a small cloth to pre-
) vent peeking. Lift the cloth and say, "Cne, two
) o three. Look and”see. What's missing?" The
- objects. might include gecmétric shapes, colars,
: o fruits, vegetables or toy animals. -

Moving-On A child gays, "I'm moving on and in
my suitcase I'm taking my toothbrush with mg."
Each child in turn adds what he or she is :3(.1!1 g
and then repeats what has been_said before. Play
this game with older fours and fives, '
. Can You? To play this game give one simple dirgc-
A tion and then add more to match the age and
experience of each child. Use as many directions
0 v , as a child can remember at.one time. With a .
( C o ’ three year old you might say, "Clap your hands.”
a With a five, "Clap your hands, hop on one foot,
\spin around and then sit down." ,

s ¢ -88- §q° .
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SHOW HOW THINGS ARE ALIKE OR DIFFERENT

=

gnp&‘esdmlmand’nuldhavelbtsofgm@sax;dways’ ®

of letters, mmbers and words. As children match -

Some of the ways you can help preschool children
8ee how, things are alike or different inelude:

Grouping of&a&fying games Use buttons,
beazésblocks,‘ nuts, shells or other natural
. obj for sorting by color, shape or size.

. Which one doesn’t belong?’ This game involves .
, 7 showing four cbjects or pictures, one of which
\ : is different. The children have fun picking
- the one that doesn't belong. For example, a
truck doesn't belong with a dog, a cat and a
bird.

Sort toye as you put things away. Having a place
' for everything helps teach matching,’ sorting and
. clagsifying. You can encourage. this by saying,
"Put the red paper here and the blue paper
N + there." .
. e

"} Compare objects by.size. Say, "Put’the big
blocks on this shelf, the small ches here." .
A . Add new words as you can like wide, ndarrdw,
‘thin and thick. .

-

nge objects in order. Nesting blocks, stack-
ing rings and stories like "The Three Billie ’
Goats Gruff" and "The Three Bears" show this.
Show order and help explain words like small,
emaller, smallest. .




' *. LET NUMBERS BE A PART CF THE DAY

“ Preschool children see and hear nurbers at home, on
television in the child care center. They like
nwbersandwanttolqmmmqboutttm\ You can -
take advantage of this natural curiosity by includ-
ing mxbers as a regular part of the routine. You
can count out loud for any nuvber of reasons. You -
can count children, chairs, crackers, toys or books.
Youcan-usesmplenutbersongsandfmgerplays
. l@eepbodcsaboutnutbersiatheroan ‘A child who
' can count may not really the meaning of
nurbers. Whenever possible, let the children count
cbjects they can see and touch. They can touch and
count beads, buttons, napkins, blocks or cutouts for
the flannel board. To count things or to learn
othercmceptsor:.deasthatusenmbers,chlldren
must understand the cne-to-one relationship.
One-to-one means oneé cockie for each child or cne’ - %

crayon on each paper.

I'd

Here- are some ways to make mumbers a natural
pari of the rcom: .

Words and music Teach number songs or finger

plays like "One two, buckle my shoe,” "THis 014
Man," and "Five Fingers." Make up your owr num-
ber songs or-chants.

-

Gamegs Count while the children jump rope.
Bounce a ball or beat a drum. Then ask the chil-
~drent;oclapthesanenmber Askachlldto
hopthreetmes. ’

One-to-one ° aduldtoputmebookcneach
cot for restftime, dne napkin by each chair for
sna.ck.,oronemtetotakehareineachcubby

wmchcallforputta.ngonepegmeach
hole help children understand one-to-one.

x




. HAVE FN WITH NUMBERS

. As you saw, children learn counting and the one-to-one

relationship in a natural way. Preschoolers also can

, enjoy learning about money, telling time, finding ’

shapes and measuring things. Remember,”the children . -

will have different levels of skills. One child may .
know her age. One may be familiar with the numbers :

on the clock, ard one may understand that a dime is . : \ -
the same as ten pennies. Same will need more help

than others in recognizing and naming circles,

* squares and triangles. If you are’ alert to these ¢
differences, you can help each child continue to add : '
new information to what is already known.

-

-5

Here are some ways to include math ideas as a
regular part of your routine:

Money Put play money in the pretend corner.’
Use real coins.to make matching games. Talk
about the price of things. Help a child lock
at a dollar bill or a coin very closely. Ask,
"What do you see?" . .

mime Have a clock with hands you and the children
) can move. Talk about the numbers, the long and -
N short hands and hours and minutes. Ask, "What
nurber does the long hand p91nt to?"

Geometric shapes Provide paper .circles, squares,
. rectangles and triangles to paste at art time. °
4 , . .. Put large cytouts of shapes on the floor and have
v - one child at a time hop from a square to a circle
to a triangle. Play a game, asking the children
- . o  to look for shapes in the rocm. Point to a
.square window. Say, "I see a square. Who else,
can see a square?"

-, . Measurement Put a tape measure on the wall and
) Yo have bathroom scales in the room. Make a wall .
. chart to record the children's height and weight.
Talk about:the numbers as you record them. If
you have inside and outside thermameters, you
. can talk about the temperature. -,

- The calendar With a large calendar, a child’can
put a nurber for the date each-day. Marking
| ' birthdays on the calendar will draw attention'td
{ * the numbers.- Talk about the days of the week and -
’ . the months of the year.

»




"If you pour too fast,
then you will spill” or "If you slam the door, .
then it will make a loud noise.” With time chil-
dren come to see that what happens now can affect
what happens later. You will know they understand
this when they came to you and say "If we clean the
rooam, then can we have snack?"

Pind opposites. Always use cbjects or picttires,
real things the children can touch or see.. Have
fun. Say, "Kevin, walk slow. Satya, walk fast."

hard - soft . "hot - cold
light - dark fast - slow

Play with rhymes. Say a word and have the chil-
dren give you other words that rhyme:

[4
Man - Jan, tan, ban
\/Beginapoanandletthechildrenaddaline: ,

"He's real scary." - "He's so’ha‘z'.ry."' ‘
"That dog is hot." -~ ""His name i8 Spot."

Use if-then. Play a short game to £ill in a min-
ute now and then. The caregiver provides the if
and the children add the then. Have a good time
with unlikely If's. . .
"If you are sleepy...." <= "then you should
sleep." - ) ' .
"If an elf comes into this room...." -
"thete. ... " : '
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P CHECK YOUR PLANNING FOR THE THREE TO FIVES

Aa we have said, preschoolqr,g. like to do a lot of different
things each day to.use their growing bodies and minds. In
any group of children, there will be a wide range of skills
and abilities. So the best child care programs include a
wide variety of expertiences at- dszerent levels of difficul-
ty. If you can check four of the five items in each section,
your program probably respects the differences that will be
found in any group of three, four and five year olds.

ACTIVE PLAY
Acéive play is available indoors. : \

____ Active play is planned for a range of sKills, like walking a line on
T the floor to using the balance beam; climbing stairs, a ladder or
rope ladder; -throwing, catching and bouncing different-sized balls.

Games and activities are used to teach and practice skipping.

_____ Obstacle courses are set up, "follow- e-leader" and other games are
T played to help children control and i their novements. »

Careg:wers suggest and lead activities to encourage Sk.llls which
~ children may not be doing on their gwn like jumping rope or ruhning
with kites on short strings.

FINGER AND HAND SKILLS ¥

______Children are allowed to use either hard as they choose.

”

_____ There are ways for using hands and fingers: pasting, scissors,
clay, play dough, puzzles, tays with small pieces, fingér painting,
egg beaters, siftkr, doll clothes, woodworking tools, sandpaper,
ways to practice buttoning and zipping.

C.a:eﬁlvers use finger plays like "Eens:Le Weens:Le Splder "

____ Toys with small p:Leoes are at different levels of dJ.ff:Lculty, like ¢
T puzzles with four p:Leces, sare with more. .)

Plans allow for dlfference: same children can scribble, same can

practice writing their names and numbers; scme t with one-
snip, same can cut angles and q:.nies; same can lace) cards, same can

N

- Turn page Mélease.'
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SOCTAL AND PLAY SKILLS™ | o

Act1v1t1es are used tg encourage children to play together lJ.ke a
T pretend corner, blocks, climbing toys and sandbox.

_____ There is both time and space for preténd play without caregivers
T interfering.

____ Routines are used to help children learn first to share in putting
T toys away and later to put toys away J.ndependently.

Caregivers have matter-of-fact methods for dealmg with children who
show interest in sex and sex differences.

———

____ Caregivers know ways to help children learn s}ulls of .s8haring,
T taking turns and making friends.
LANGUAGE AND THINKING

Careglvers plan act.wJ.tJ.es for helpmg children develop thelr five =
senses.

____ Caregivers use every activity to help children lkarn language.

Plans inclide ways to help children learn- labels, colors, numbers,
parts of the body, matching, sortmgandgroupmgandsmple .
- . "if-then" patterns.

- Careglverskmwmsesuons thatcanbeansweredmnorethanoneway
., and how to ask them.

-Activities allow same ch:.ld.ren to finish qu:.ckly, while others can
add more detail and take longer to finish.

. B
. .
.
.. .
. ERIC . ,
‘ [Aruntex: provia c . . '
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USING MATERIALS
IN CREATIVE WAYS

" Feed Waalk
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HELP CHIIDREN EXPRESS THEMSELVES

The activities and materials in the roam can give the

children ways to express their feelings. That happens. -

best if you Understand that it is the doingmore than LN

the final outcome that interests children. Watch three rv~| {M TALSLT"
and four year olds finger paint. They get into tit, [Pl - R . S
watching the paint change as they ‘move their arms and A ?]\\é’\}
fingers up, down and aroupd. They may have no goal. I

Their main jdy is often the activity, not the final gj s
result. Knowing this, you will want to teach how to P& _
do something instead Of what. -You will suggest things, “* ¥
such as imagining how an elephant would walk. You

. will avoid giving hints or saying things like, "Walk

this way like an elephant” -or "Paint the grass green."

Try to_plan activities that will allow the children

to show what and how they feel.

Here—are some ways to help preschoolers express
ﬂ their idead’ and feelings freely:

With music Let them make up their own songs and .

dances. This happens best when there is no
audience.

With art Teach the skills to cut, paint, paste,
and color. . While the children use these mater-
rials, occasionally play loud, scary music or
.soft, pleasant music.

With storytglling Tell stories in which the

characters get mad - really mad. Encourage the
. children to make up their own stories. A child

. may te$l you a story about her drawing. Listen
’ and write it down.

With puppets Tell children, "Sam, the puppet,
) is afraid of the dark.” Let them make up their
Y ¢ ‘own words and actions to tell how Sam feels.

With toys and props Provide miniature toys, . o

pevple, animals, furniture and buildings for

' pretend play. Keep a box of all different kinds
. g . of dress-up clothes handy.

.
[y -~
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'IMHOF/TODBMDOFWHATTOINAM‘
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for all kinds of art activities. Scme children will
needtobesrmhcwbomt,hmtopaste,orl'mto
paint kﬁth;szsaqqodgmytolookatymr ¢ )

: - When you plan activities X/
expect different outcames from different children. -
Smnclﬁldmevennay}dloosenottoparticipate

in a particular activity. - C .

Creative art materials might include:

Beautiful junk such as egg cartons, paper towel
rolls, buttons, scraps of fabric, pasta, beads,
wire, seeds and shells.

Everyday household materials used in an unusual
way. Makepr:i,_ptswiththingsfrunarmmﬂxe
house ~ a key, a cork, or a sponge. Use colored
salt for sprinkling on paste.

Different ways to paint Put tempera in a rollon
deodorant jar. Paint with a feather. Do string
painting, use spatter paint.

s
Different kinds of paper Use néwspaper, tissue,
gift wrap, construction paper or paper bags.
Brown wrapping paper makes an attractive backing
for seeds, sand, feathers and shells.

\

A ptece of wood can be painted, dipped in paint -

and uded to make prints, have things glued to it,
pounded on table to make "music,' and drawm on.




There are many, many good ideas for art activities to
me’witl; preschool children. 'mereare,lots.ofgood

. " best. Use materials you like best. If you to
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Color mixing
three primary.colors - red,
the children choose two colors

385%8§
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Finger Paint
- »
| . ' - 1lcup lam'xdxy starch 4 cups boiling water
| * 1 cup cold water 1/2 cup soap flakes

?

« Mix starch and cold water. Pour into boiling
‘water and whip with a wire whip. As it cools,
« whip in 1/2 cup soap flakes. let the children
shake on tempera paint for color. »

oA

*

»

* * * * * * * * * * * * *

Play Dough

»
. " Mix: 3 cups water, 2-4 teaspoons foed-coloring,
* 4 1/2 tablespoons oil, 1 drop of oil of cloves

,Mixd:yingredientsandstirintowatermi:_cture:‘

\ i 6 cups floar
* 1 1/2 cups salt
3 tablespoons alum,power . \
» LN [)
Add-more water if too stiff, more flour if too
. Sticky. Knead. Store in air-tight container in

" the refrigerator. The children can help make =~
' this recipe. , 1 :
* * k * * * * K * * * * *
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PROVIDE TIME FOR MUSIC IN GROUPS

Besides having a small music cotner in the rocm, you
will want to plan a regular music time. Music time
with a group is best when it is short and simple.

You can use this time in different ways on different
days. Sing folk songs -or songs you know from your
own childhood. Sing songs which have movement to go
mthttmev:ords,swhas“memaeelsm'q:elaus“ t
‘mreesmllfmdlthardtobothsmganddohand .
movements. You may want to sing while they do the
movements. Fours are a little better at this. By
five, children like to act out songs, like "The Old
Gray Cat Is Sleeping While The Mice Care Creeping."
Sing songs the children know. They will ask for
"Jingle Bells" in March. Sing chants and calls. Use
picture charts for same songs. Leave the charts
wheretmech.lldrencanlookatthemonthelrmnat
another time. Pictures will help them to remember

' the words and they will sing the songs by themselves.

[ (-4
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MOVE WITH MUSIC ~ .
~ :
Music time with small children naturally will be a
timformvgtmt. If a child wants to dance, let
thechild:ensetthebeatwmmywpickupmymr
instrument, a tambourine or a drum. If a growp is
moving, pick a beat to follow and .ask the rest if -
they can move to that beat. "Scme may be able to and
same not. Use records with a clear beat for the =~ |
children to dance to. It is fun for the children to

Try "Ring Around The Rosie" with "We All Jump Up" or
same other movement to finish the verse. It is not
your singing ability, but your joy, sense of humor

. and mtex:est that counts.

’

Here are some ways to get the children moving:

Have fun on the onor. 'Sing songs about worms,
lizards and snakes while the children wz.ggle ard °

/,? . . . crawl. Sing songs about kittens and puppies while

the children creep.

Add a beat. Have the children walk to the beat -
of your tambourine or drum. They can walk fast. .
or slow and freeze when you stop. For variety
have them walk like a baby, a monster or an

Let the children make up dances. Ask for a "run-

*  ning” dance, a "happy" dance or a "mad" dance and

- then play a record with- fast, light-hearted or

. ‘ loud music to match.

_ Share a dance you know. If you like to dance

" .. or just move to the music, share the fun you have

.. ‘with the children. Keep it smple so the children
will feel free to join you. Presc;hool children
need simple steps and the freedam/ to make.up
. their own dances, too. "Holding a child's hand
’helpsthecrnldfeelthebeatasj/wnovetothe

Vms:.c. . .




- " MOVE WITHOUT MUSIC

. L 7
" It.may be easy for you to get your preschool children
to 'run, jump, hop and skip. You may find it harder : -
to think of and use other, movement experiences. . - :
. These activities are.important. When children learn
0 -caitzOl their bodies, they learn to move with :
. .grace and ease. Scme caregivers find it hard to e,
- teach movement, This may be the result of variocus : ‘
things. If you did ngt experiment with movement
as a child, you may nét be camfortable with your
own body. You may feel silly or self-conscious v .
" because you,have grown up thinking that adults are. '
not supposed to be.silly or have- fun. When this
happens you may find it hard to think of
move with the children or suggest ways for the
children to move. To prepare for using movement {
with the children, begin with your own body. .
_Find something - jogging, -yoga, belly dancing, ’
‘walking, swirming or volleyball s that.makes you
feel good. Lock for books with’ movement activities. ' : .
Think about what makes you feel.good, allow your- g
self to be silly, take off your shoes, and have
a good time moving with the children. - - .
s .

14

Have the children explore space. BAsk the chil- '
dren to stretch to take up as much ‘space as possi-

‘ ble. Then they can curl up and use a little

. space. You can talk about elbow rocm, leg space
and a hand's length.

Play games that require control of movement.

walking on a balance’ beam.or straight line is

good \for this. It is hard for young children .

to mdve in slow motion, but it can be lots of fun.
Have them pretend to go to sleep. When they

wake up, they move ever so slowly as they brush

their teeth or act out other things. . .
Make an obstacle course. Use chairs and tables,

tires or big ¢ircles on the floor. Have the chil-

;- dren carry a chair through this course without
‘ . banging into anything, then set it down without
* making a noise. « :
Use props to encourage fun and movement. Have the
children blow feathers.or balloons. Let the chil-

e dren put bean bags on their heads as they walk
around the room or on a balance beam. ' b

B "'102" '
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TRY TO, FORGET ‘YOU'RE GROWN-UP

HOW GROWN-UP ARE YOU?

. Think about how you would feel doing the things listed below
in public or with a growp of people. Put a 3 next to each
behavior that would make you feel very embarrassed or silly;
a 2 by things that would make you feel a little embarrassed
or silly doing; and a 1 by the things’that you would feel ;
not at all embarrassed or 8illy doing. .
_____ singing by yourself - : " )
making funny faces : ' ‘ .
dancing around the room with a*scarf’ in your hand
* telling silly jokes
", acting out animal behaviors and sounds

4 o———

making . funny sounds like a car, motorcycle or boat

___ swaying like a tree in the wind . ;

____ stretching . ! )

____ running ang playing games like tag ) b -
____ laughing out loud 7~ -
____ making up imaginary stories
_____PddUPYO‘lrpOints.. » ] ST

if your total is more than 37 points, ydu may be so grown-up that it's
hard for you to loosen wp in the imaginative world that children see.

~If your score was between 20 and 27, you feel a Yittle less grown-up and

probably have fun yourself with preschoolers. ' A score of .less than 19.
points means you're very young at heart and probably are open to experi-
mentation and creative play with preschoolers. :

Scmetimes grown-up feans that, we lose touch with our feelings and the
unusual ways we used to see things. One of the exciting things about
being with young children is that it gives you a chance to rediscover
your imagination and enjoy having fun. NN
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There will be times when you want to use books with.
a group. Pick stories that give an honest view of
life and show sensitive feelings. Children usually
like classics like Beatrix Potter's "Tale Of Peter
Rabbit.” when you use books with children, practice
the stories ahead of time.' Be dramatic.

not. From time to time, tell a book instead of read-
ihg it and showing the pictures. Sarech:.ld.re.nw:.
be wsurprised at first by this experience.

dren yl:.ketl'xosespecz.altmeswmnthelrcare-
giver tells a bock. O a few occasions, use puppets |,
orflannelboar;isbohelpte;lastory

N
A

Here are some geneml ‘guidelines for chooswg
books: : . ~
For threes pwk impler books They like stories
about real fpeople, animals, cars, the family and
the neighborhood. Save the fantasy stories for
the older fours and fives. Threes, like all
children, enYoy stories with repetition, such as
"Not by the hair on my chiny, chin, chin" from
the-story of Three Little Pigs." These
children like rhymes and stcries with humor based
on sourds. .

Fours ure more dramatie. They have more humor
than threes and really enjoy funny words. They
like a good story with action and detailed pic-
tures. They like stories thqt give real informa-
tion about &nimals, piants and pecple. Fours

- like a story with a real plot such.as Grimm's
"Shoemaker And The Elves."

Fives can sit still longer. They also like fan-
tasy and scary storfes because they that they
* will -end happily. Poems are fun. Try scme fram
Robert Louis Stevenson's 4 Child's Garden Of
Verses. Fives also like-stories about going to
-+ school. They may want to act out their favorite
. stories or make up and tell stories of their, own.

e
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PUT BOCKS IN A QUIET CORNER

in many ways. Children should be
lock at bocks an their cwn in the
The children will vary in age and experi-
ence with books. Some will need to be shown how to
hold a book, turn the pages and learn that the little
black marks are words. Books which get daily use
must be sturdy. Use cloth books, well-bound books ar
inexpensive bocks. .Change the books in the reading
areaeveryfewwﬁi Put same of the booky away
ard display diff ones. . Remenber, the reading
comer is a soft, inviting place with rugs, pillows ~
and relaxing colors. Put a bock or ‘two-in other |
parts of*the room." If you have seashells on a low ‘ v

table, find a picture pook about shells to put there,
too.

Pe

-

. Things to look for when choosing books for the ~
preschool room:

Choose good pictures. Look for books with clear
photos or drawings with bright colors and plenty °
_of action.

Simplé objects are best. Try to find illustra-
tions of sinple things the children know about
like animals, vehicles, ficwers, trees and faces.

" Find the right size. Pick small or med:.xm—s:.zeg
* _ books that children can easily manage. Save the
large bocks for group story’ time. ’

-Use books to show things. Include books with
pictures that show shapes, colors, numbers and
the ARC's.

, Look for large type. Select books with large
print. ‘ .
Anogwr language helps. Include a few second

language books. An example is Richard Scarry's -
/Mi Primey Gran Libro Para Leer.

) r * Tapes are fun. If you have a tape recorder, tape
.. same of the children's favorite books. Provide
earphones and let one or two listen to the ‘
‘ stories in the reading corner. SN\ .
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CHOOSE BOOKS WITH A DIFFERENT VIEW OF THINGS

‘4

}Iherearesarespecxalconoemsthatyoumywantto
tlu:ﬂcabmtwhenymdxoosebookstousemthpre—
schoolers. A child learns from parents, caregivers,
television dnd bocks. These sources of information
canpresentv:.avsmchsupportthenghts of every-
cneorfavorapartwulargmzporpomtofvzew. We
can use books to show the children different ethnic
groups and-cultures. When children learn about other”
life-styles, differences become interesting instead
of strande or unreal. Children can feel a sense of - b
worth if they see their skin color and life-styles
in books. Sochoosebooksmthreallstlcphotographs
or drawings of as many different ethnic groups as ) N
possible. Lock for stories with girls as main ’
characters who are active and clever. Find bocks
that show families without fathers, families with
grandparents and families with lots of brothers and

- sisters. Include bocks about fathers who help care
for children and mothers who work-outside the home.

&

C &

Books and picture collections that you make have ,
the advantage of truly reflecting the chzldren .
in your room: .

‘ Make your owm picture collections. Cut plctureg
from magazines, mount on cardboard, cover w1th
clear, self-sticking plastic and make your own

v pictures to use with the ch:.ldren
Make your owm books. Photograph the children. e
" " Put their pictures in albums. Write stories to
- s go with the pictures. . 2
Write group stcries. Write stories of field
trlps or other things the group does. Use large
sheets ofpaperonmewall or make a book of
» it. . )

7 Borrow books from the library. BAn easy way to

- i addva.rletytothebooksmyourroanlstoborrw

books fram a library.

Write the children's stories. Write down stories
the children tell you. Make these into books,




programs with care. The cartoons are often loud,
full of running and hitting and have little that

is thoughtful or positive. The reruns are usually
shows which were made originally for adults. Tele-
visimbelcngsinad)ildca.recenbe.ronlywhenitis
used carefully. Lock for educational television
shows and scme commercial shows made especially for
children. .

»

If TV i8 a part of your program, here are some
; . guidelines: f

View TV with children. If you turn on a TV pro-
gram,watchitwiﬂuthechildren.,'miswayyou
can explain and camfort a child who may be scared
or upset by samething on the screen. Watch for
: stronq'mactimsarditalkabwtmt’shapperﬁ.ng
* to that child right then.

Set time limits. Let the children know in

. advance exactly what they can watch and for how
long. Same recammend that preschoolers watch TV
. no more than one hour a day. ~:

) Plan follow-up activities. Make watching TV more
. - meaningful. Sing some of the same songs, play - -
games, or talk about what the children just saw

on a TV program.

Find out more about #t. For information and
publications about TV and its effect on chi
-write: Action For Children's Television, 46
‘Austin Street, Newtonville, Massachusetts 02160.

ot
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- Preschool children still are forming their eating

habits and discovering which foods they like and

which they dislike. New food experiences and cook- -
ing can be fun and an important part of their envi-
ronment. Children carry their eating habits and
feelings about food into their adult lives. Three,.
four and five year olds who are open to trying new
foods and who eat the right amount of food will pro-
bably do so as adults. Food contains nutrients - the
building blocks needed for growth. What_children
eat also affects how they learn and behave. So what
children eat is important for them now and in the
future. Your job is to encourage, but not force,
the children to eat a variety of food.  You can do
this at snack time and mealtime or with new food

A experiences and cooking activities. The child care
center cannot control the children's diets. How
their parents eat and what the children see on tele-
vision affect their food habits. Food and the eat-
ing of it is a perscnal, sametimes emotional, matter.
Avoid saying anything to the children or parents
about how or what is eaten away fram the center.
Your job is to provide mutritious, healthy food in :
a happy environment. The children and their families
may follow the example you set. ‘

Here are some ways to make food a part of the |
envirorment:

Use large, clear,.colorful pictures of foods.
Have pictures and books with fruits, vegetables
and various foods in the room.* After the children
can identify and name foods, you can talk about
. j ' such things as vitamins and minerals. -
Make matching games of foods. The children can

match toy fruits and vegetables with pictures.
They can sort and match pictures of foods. ]

~ Have fun with food. Include new food experiences -
in center activities. Plan a Hawaiian Luau.
Have the children make decorations. Play Hawaiian °
music while you serve fresh pineapple tidbits.

. Be auare of children with allergies. The cammon -
,allergy foods are those made with eggs, choco-
late, milk or wheat. ‘

-
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SERVE HEALTHFUL SNACKS

Smcluareaninportantpaftc)tadﬂ.ld'st&tal .
need vitamins, minerals,

;
:
i
:

Here are some wholesome snack ideas:

Vegetables raw large carrots, cucurbers,
cauliflower, green beans, turnips or green
peppex; '

Fruits and nuts fresh fruit tidbits or dried
fruit like apricots and raisins; bits of fresh
coconut;

Grain crackers or tortillas with cheese or
m butter, granola;

Dairy and meat products hard cocked eggs,
cheese sticks, yogurt; slices of meat.

' Make vegetables a fun treat. Make a car from
: z e celery stuffed with peanut butter. Use carrot
alices for wheels. Add raisins for passengers.
. é Celery and cheese sticks can be a boat with
=" oars. B :
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QOCK WITHOUT HEAT

You will want to make cooking a regular part of .your
-routine. If you do not have the use of a kitchen or
small appliances, you can "cock" without heat. You
can shake cream in a jar to make butter, hand crank
ice cream, squeeze fresh orange juice or stuff dates
with cream cheese. To succeed, you must plan care-
fully how you will cook with your children. Make the
recipe by yourself before you use it with the chil-
dren. As you follow the recipe, think through each
step as you do it. Watch for things you-.do without
_thinking. Plan each step as would do it with the
children. Think of ways the ldren can take turnms.
One can break an egg. One can add vanilla. Another
can add flour. Each can stir for ten counts. Decide,
according to the age and“experience of the children,
how much they can do. The first time three year olds
cook, their tasks will be simpler than if they were
four or five year olds who have cooked several times
with you. Later, when you.actually cook with the
children, have supplies, ingredients and sponges for -
clean-up- ready before you begin. Put the recipe on
a large wall chart with picture directions. This
gives the children samething to look at and talk
about later. Remenber, children ray more inter-
ested in ~ooking than eating. You not prepare
large amounts of food. A small taste for everyo

© will do. -

oo LWL SL Ve N VN e ALV

b Vg W

<P 1 cvp Peanut Butter

& Lo Ferey
Dy j_ -'i'easi?oor\ vanilla_

@ Shape into small balls
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For fun , decerate with raisins oR
roll in .Squdd&d coconr oR

g




-~ OOOK WITH SMALL APPLIANCES

add to the experience of cooking with'chil-

bringing small, electric appliances like a

fzypan,apopcornpopper a portable oven, or a
blender into the room. . Plan for five or six children -
at a tjime. This way, you can use knives and .

appliames safely. You can make it clear how

bylnvingthatemctnud:erofaprons

often enough so that the children will

ﬂutﬂxeyw:.llget turn another-time. Plan
tocookwtnetheotherd’xildrmaredoingactivitles

rules should be clear. All wash their hands,
wear aprons and help clean-up./ These rules might be
postednearthecookmgarea. While you are cook-
ing talk about, colors, odars and feel of the food.
Talk about changes. Pudding changes from liquid to
solid. Cooking can be averyrewardmgpro;lecth.th
young children, but it requires earefuZ advance
planning. -

1 3

Here are some ideas to get yoz\t started cooking
with the children using small appliances in the
room: . .

Par;cakea Iet the children put the batter in the
pan and turn them. Roll the pancakes and eat them

with fingers. .

Stew Read the story "Stone Soup, " by Marcia
Brown, and have each child bring a vegeta-
ble fram home to cut up and nut jmt:o the

soup. :
i

Bread Usewholegra.i.nstomal@thedoughand
leteachch:.ldshapeamll .

Tortillag let the children mix, pat, cock and
eat with their fingers. o

Serameed eggs Breaking the eggs, mixing, cook-
‘mgandeatmgtlmisgreatﬁm[ ‘

Popcorn  Pop it, then eat it plain or mix with
grated cheese.

«I1l~.
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Rememgéz- when we talk about preachoal enmronmenta ‘that
includes the people there., What caregivers do and how they
.do it i8 important. Caring for young childrén-ig- both fun

less work. Use this Zast cheqklzst to discover your oun

begin ‘llmpromng ybur 'skills as a carebwer. .

»

)

Ilearnfzannyome@enencesbykeepingalogordallydlaryor
thmkingabaztmathappened theroanorplayya.rdeachdayq

.Irepe:? successesanc}lookfornewwaysofdomgtmngsm

———

lems (arise. /

Iwntedomnyglans fortheday. L . -

_1I arrive early enough to co}lect my thmghts and needed mtenals

-

I know finger plays, songs, chants, J:hxmes, stones and games so I
canhelpthechlldrenwaitor change ranoneactmmtytoanother

I Ynow both group and.indiyidual actJ.vn.t:Les,;:hat nost preschoolevs
can and like to do.

and “hird work. Expepience. and 8kill make it more fun ‘and . -
strengths. Pick any item that you don't check as a place to

I am always looking for materials or new ideas' to usev’uth ﬂle'crul-,
dren in my care. I use books, magazlnes othércareglversandny

director as resources.

~N

1 share my poems, songsandstorn.estl')atInakeupw:.ththecl'u.ldren

..nafunway.-
r

I planartprojects that the children mll;erxjoyanddon tworry

T about creating products to please e parents.

'T examine the chlldren's ‘books to see what "messages" the plctures
contain about families, sex and cultural differences.

-~

I-make plcture collections and books to reflect the ch:.ldren and
T . their experiences. - - .

IfI!,:umonthe'IV,Idosoforarealreasonandwatchthe‘program'

~
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Itisinterest.mgtophyamgana,txyanaréraft
project, read a new story or sing a different song.

e

uY
-

e
Ed

E"E’-
T
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vity cards in their rocms.:

to do in an area. For exaple, a card
t suggest different listening
children. .

i3
i

-

Your own private collection Ideas - even good
" ones - have a way of slipping away. When you see
a good idea that you'd like to remember, write .- -
it down and file it for latgy use. You may choose
to write your i on index cards afid keep them
in a recipe file . Or you Yay choose to keep
a notebook. A three-ring binder allows you to
add pages and reorgarize as you choose. It helps
to-file ideas by categories like movement, art,
active games-and pdems. The advantage of file
cards is their denvenient size. You can put a
card in‘a pocket. Then you can guickly glance

at the words to a new song or finger play.

Picture collections You may want to start your
own picture collecticn.  Scme caregivers save and
share good pictures with others in their center.
Large, colorful, sinple pictures of animals,
vehiclesandpeoplegiveymandthechildren"‘
real things to talk about. -large pictures are .
best stored flat. A cardboard box with cardboard
sheets for section dividers serves this purpose.
Pictures which are mounted on cardboard and
covered with clear plastic self-sticking paper

can be used again and again. -

Activity cards An envelope taped to the Wall or ©

a shelf near an activity area can hold activity " .
cards for that area. Each card can list the A
materials needed, how to use things or what to.

talk about for the activity in that area that day.; -
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(/As caregiver you will ‘find learning the art of scrounging a bicj help.

J 'J > ’ ’ -
_ LERRN THE ART OF SCRUNGING ' n

v

]

i

o

Once you get the habit, you always will be on the lookout for materials
that can be used by the ldren in your center. Some caregivers even
get a sense of satisf as they discover different or original uses
for other pecple's cast~offs. Fer exanple, junk mail, old catalogs,
magazines and newspapers aré good, for cutting activities or art projects.

. Learning to ask for materials is basic to the art of scrounging. When

others learn you work in a child care center, often they are glad to hawve
you haul away their surplus materials or outdated supplies. Scrap lum-
ber, fabric, pagking crates or materials, paint, wallpaper, carpeting
and plants are just a few of the things you might uncover. Remembes, f

in Installation Regources Available To Military Child Care Centers,
which is a part of”the director's Administrative Guidebook. Below are
sare other ideas to help you get started.

The Govermezit‘:‘Printing Office'is a good source of free and inexpensive
publications. Order the following by name and number from DHEW, Adhini-
Stration for Children, Youth and Families, Washington, DC 20201:.

K2l

Beautiful Junk (No. CHD 76-31036) - Tells where to get £ and
inexpensive craft materials; includes 42 project suggestions. The
list of sources includes.everything fram soft-drink companies and
carpet shops to parents, and suggests scme things to ask for from
each '

.
Rl

Fun In The Making (No. OCD-73-31) - A collection of ideas for  —
" making toys and games.
s

e .

Y ’ 9
From Government Printing Office No. 15, U.S. Government Printing Office,
Box 713y Pueblo, Colorado 81002:

. Christmas Decorations Made With Plant Materials - Inexpensive
- decorations for the Christmas season.

From National Wildlife Federation, 1416 16th Street, MW, Washington, DC ™
20036: -

Recycle For The Birds, A Pool For The Backyard, and Invite Wildlife -
To Your Backyard - Nature books for ideas caregivers can use. .

There are books which list sources of free and inexpensive materials.
These books include the addresses of campanies and agéncies which have
free or J.iwq)ens:.v?materlals you can use with the childten in your room:

|
\\ LS . "S.\
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. Monahan, Robert, Free And Inexpensive Materials For Preschool And
{ Early Childhood, 2nd. ed. .Belmont, Califorx}ia: Fearon Publishers,
Inc., 1977, : . .

bbore, Normen R. (Bd.) , Free And Inéxpensive Learning Materials.
Nashville, Tennessee: Office of Educational Services, Peabody
College For Teachers, 1976. <

You can make meny gnesandleammgactxvimesfzunrecycledmt&uls
ard household items. This book tells you how to begin:,

Mayer, Colleen and Tolzin, Leah, Homemade Deuelopmental Toys And
Actibities, 1978, available through Easter Seal Society for Alaska
g:;.’gpgled Children and Adults, 726 E Street, Anchorage, Alaska

01. ,

One way to get shelves, ﬁmtureorplaym:.tsto fit your specific
needs at a savings is to build your own. On some military instaflations
youd may have access t& carpentry services or volunteer labor. Pi'e-Schan
Equipment and Children's Things are illustrated plan bocks with price
estirates and construction plans. These are available from:

Stone Mountain Educational Projects, Inc., Roaring Brook Farm,
Camay, Massachusetts 01341

Another publication for do-it-yourselfers features things you can build:

Griego, Margaret and Hall, Wes, Build Your Own But Have A Reason,
is available through Parent Child Center, Ann Heiman, Director,
Box 369, LaSalle, Cclorado, 1978.

'Ihe'following book wtlmes a project involving parents who plammed and
built an outdoor play envirorment:

Dickersm, Mildred, (Project Director), Developing The Outdoor Learm-
ing Center, 1977,-Southern Association on Children Under Six,
- Box 3403 Brady Station, Little Rock, Arkansas 72205. .

More self-help ideas for finding and usmg materials are in thlS blg book
filled with photographs and planss ) :

>

The

Hogan, Paul, Playgrounds For Free. Cambridge, Massachusetts
MIT Press, 1974.
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Belavaresarerecammdedbod(sarxirecordswmchwiuaddtowhatym

aJ.geady in Creating Environments For Preschoolers. In the
first list, each is filled with suggestions‘for child care programs
and activities. Each contains lots of information and ideas, you /

won't necessarily need ar want every book in the list. You will\have to |
decide which books best suit your needs. In the second list, each bock
explores just one subject in detail. It was hard trying to keep our

" lists of books and records short. We could not list all the many good

books and records which are available. Caregivers and directors will
havetodisccvertheuovmfa\mntereso\mcestohelpnakethelrcruld
care program as creative as possible.

A STARTER BOOKSHELF

Creative Play For The Developing Child by Clare Cherry. Belmont,- Cali~
farnia: Fearon Publishers, Inc., 1976.

This is a very readable book with candid photographs and good suggestions
to try in your own center. This book makes clear how children learn —cew—
through play. It tells how to CReat? an environment which will teach
the children through their own interests, as they choose their play.

'Flelpzng Children Grow: The Adults Role by Bruce D. Grossman and Carol

R. Keyes. Wayne, New Jersey: Avery Publishing Grcup, ., 1978.

-This book is designed to help volunteers, ass:Lstants and students work

in child care settings. Nevertheless, it has scme good information useful
to all caregivers. The format makes this bock easy to use. Each topic
discussed, such as blocks or science, always includes two helpful sec-
tion ~ Some Basie Hints and Developmental Reminders. The subjects espe-
cially helpful to caregivers in a military setting include discussions

of drop~in care; working with children from different racial, ethnic and

" cultural backgrounds; working with bilingual children; and working with %

econamically disadvantaged children.

Helping Young Children Learn, 2nd ed., by Evelyn Gqénough Pitcher, et
al. Columbus, Chio: Charles E. Merrill Publishing Company, 1974.

Besides suggestions for lots of activities, this book gives reasons why
and’ how to present certain things. The section on bocks is very coamplets
and discusses these special concerns: ethnic awareness, sex~role typing,
the single-parent hame and death. It has a very complete list of books
for preschool children classified by subject and age.

An Activities Handbook For Teachers Of Young Children, 2rd ed., by

Doreen Croft and Robert D. Hess. Boston: Houghton Mifflin Coampany,

1975.

This book has good teaching tips. The chapters are language, science,
art, pre-math and cooking. The art section has many.recipes and good
ideas for preschool children. It .contains lists of books to help you
select books to use with the children. Same of the special concerns
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inchﬁenulti-etlmcbod:sandbooksfordxildrmaboutdeath roving
arﬂc&zerdxildrmdexpenences -

~
Resources For Creative Teaching In Early Childhood Education by Bannie
Mack Flemgping, et al. New York: I-hrcwrb Brace Jovanovich, Inc., 1977.

This is a big, thick book. Aresam‘:etlntd:.rectorsmymtmthe:.r |
library. It has a good section on multi-ethnic awareness and includes |
authentic activities to 'reinforce this. Activities are suggested for -
"thenmmthlotsofmsm,rhymsandfmgergamsmhﬁéd

Child’'s Play: 4An Acnmtws And Materials Handbook by Barbara R.
Trencher. Atlanta, Georgia: Humanics Limited, 1976.

nusbodchasagoodsectimmplamjngemnromentsandusmgspaoe
Y It includes sourd tips for using materials and planning for preschool
.children. It includes developmental guidelines for children two to
“six, hst:.ngtyplml motor, soc:.alandintellectualdmelo;nentforthese

~ ages. —_

I 4m! I Can! The Daycare Handbook by Grace L. Mitchell and Harriet
Chnela Stanford, Connecticut: Greylock Publishers, 1977.

authorserphasmethatthechlldwhoacceptsandfeelsgoodabout '
selflsreadytoleai'nandt:yrmthmgs The book suggests atti- N

tudes and activities that caregivers can use with. preschool chd ldren.

Subjects range from health and safety tips to daily routines, recipes,

music, field trips, craft$, movement, games and growing things. The "

-storytelh.ng,poetryandm:swtlpsaremtstarxﬁng 'Busbodcalso

includes useful information for directors about staffing and operating
a child care denter.’ - , =

Serving Preschool Children by Donald J. Coben (Ed.) in collaboration °
with:Ada S. Brandegee. Washington, IC, DHEX! Publlcatlon No. (CHD) “74-1057.

_This bock contains basic information about the three- to six-year-old )
child and gives basic information for planning a day care program. It

also covers the adnlmstrat:.ve details of budgeting, operata.ng and .
involving -parents. ) . . ¢
Caring For Chzldz-en - Numbere One Through Ten by Lois B. Murphy and / R
Ethel M. Leeper. Wasru.ngtm DC, Deparbnentofﬂealth Education and

Welfare: - .

#1 The Ways Children Learn (OHD) 75-1026
#2. More Than A Teacher (CHD) 75~1027
. #3  Preparing For Change (CHD) 76-31028

T s #4 Away From Bedlam (distuptive behaviars) (CfD) 75-1029°

#5 The Vulnerable Crild (handicaps, emotions, fears, stress)
(0CD) 73’%030
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#6 A Settvtg For Growth (GID) 77-31031

#7 The Individual Child (CHD) 76-31032
#8 From "I" To "We" (OCD) 76-1033

#9 Conditions For Learning (CHD) 76-31034
#10 Language Is For Communication (CHD) 75-1035

This series is well written and illustrated with apprcpriate photographs.
Eadubodclet;exploresapopicofcmcemto\caregivers,dimctcrsand

parents.

ADD ANOTHER SHELF

Creative Movement For The Developing Child: A Nursery SchooZ Handbook
For Non-Mugigians by Clare Cherry. Belmont, Cal:.fcrm:.a Fearon Pub~
lishers, Inc., 1971.

With this book you haverhytlruicactivitlesevmz.fymmlittle
or no training in music. )
‘ )

The Mother-Child Cookbook (An Introduction To Educational Cooking) by
Nancy J. Ferreira. rjenlo Park, Cahforrﬁ.a Pacific coast Publishers,
1969.

Ifywvanttogetsmegoodbackgzomdinformatlmtomkethemstof
cooking experiences with preschool children, this is»agoodbook It
alsocmtainsgoodrecipest:ousemthyumgdnldren

Jok The Junk Food Habit With Snackers by Maureen and Jim Wallace.
Seattle, Washington 98121: Madona Publishers, Inc., 2116 Western
Avenue, 1978. ’

The 300 recipes included use no refined sugar, no artificial colorings
no Jmtaticn flavoring and no chemical preservata.ves

Cultural Awareness For Young Children by Judy Allen, et al. Dallas,
Texasr The learning Tree, 9998 Ferguson Road 75228, 1975. .

This book stresses how to use authentic cultm:al information with pre-
school children. It has lots of good activities to involve children
in doing and pretending. Same ideas, unfortunately, seem uthentic,
swhasaskmgﬂmedmildrentdpxetendtkatsazﬂmesarerwﬁsh.

Listen! 4nd Help Tell The Story by Bernice Wells Carscn. New York:

| Abbinqdon 1965.

| Msbookhelpschildrenleaxntohstenastheywalttojomin. It
includes finger games, action verses and stories, as well as sapwith
sound effects and songs with a refram and chorus.

AN
Fmger Play by Mary Mitter and Paula Zajan. New York: G. Schrimer,
1955. '

The finger plays include music and movements for "Join In The Game,"
"where Is Thurbkin?" and "I'm A Little Teapot.”
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Setence Ezpemences Por Young Children hy Viola Carmichael. Los Angeles:
Slgt;;lnrn Califarnia Association for the Education of Young Children,

'mesectimsofttﬁsbookareplants, animls,weather,l'nnanbody, COOK=

:i.ngz machines, developing concepts, etc. You are given background infor-
mation, class projects, arts and crafts ideas and book lists.

No Two Alike edited by Nancy Witting. Nev),i:cn, Massachusetts: Education
Develcpment Center, Inc 1974. N R

'misbookwillgiveywbad(gxmmdinfomtim help you ‘examine your
feelings and teach you skills to use with children with disabilities.

Mud, Sand And Water by M. Hill. Washington, DC: National Associ-~ b
ation for the Education of Young Children, 1977. - =

’ﬁnphotographsalmemakethi.safmebook Both children and adults
are pictured delighting in mud, sand and water!

Nature Activities For Early Childhood by Janet Nickelsburg. Menlo Park,
California: Addison Wesley Publ:.slung Campany, 1976. -

MSbodcwinhelpyoumkewtdoorexperiemesneanmgfulandﬂmfor
young children. Each chapter has a short summary of useful information,
suggested activities, lists of helpful materials, new words to know and
suggestedbooksmthesubjectforbothadultsandchlldzen

‘tet’s Play Outdoors by Katherine Read Baker. Washington, DC: National
Association Jfox the Education of Young Children, 1834 Connecticut
Avenue, NW 20009.

This -inexpensive booklet has charming photographs of preschool children
domgawideva.rietyofwtdoorplayactivities ‘

Touch! 48 TaotzZe Ezpemencea For E’hzldren, Plus 34 Art Media Recipes
-To Make And Vse by Joy Wilt and ‘I'erre Watson. , Waco, Texas: Creative
Resources, 1977. :

misbookshcwsymtndtohelpyamgdzildrenexplorethemrldﬂmough
the sense of touch. 'I‘l-:isz.saneasy-to-usebodcfllledw:.thpmwgraphs
arxiclearmstrwtims \ \

Partners In Play A Step-By-Step Guide To Imaginative Play In Childhood
by Dorothy G. SingerandJermeL Singer. New York: Harperandnm
Publishers, 1977.

'Ihisbkaillhelpyouseethegoyandftmofplay It tells what
make~believe does for children and how adults can develop their imagina-
tions, too. 'Ihenitsuggestsprcps,settingsandwaystoermuragepm-
tend play. Itendswithlistsofxecmnerﬁekmadmgandlistenmgfor
children and adults. ,




Explore And Create by Dixie Hibner and Liz Cromwell. Livonia, Michigan:
Partner Press, 1979.

'mishasasectimmmdoorardoutdoorganésthatwénldbegoodfcx
fives. It also includes arts and craft projects and recipes, as well
as ideas for snacks and cooking in. the classroam.

RECORDS

' Getting To Know Myself,. Hap Palmer (Educational Activities, Inc., Free-
port, New York 11520).

mgrecordhasarockbeatandglvesgooddlrectlonsforusingtmbody
to music.

Counting Games And Rhythms For The Little Ones and Travelin' With Ella
Jenking, Ella Jenkens (Folkways Records ard Service Corporation, 43
West 61lst Street, New York, NY 10023).

BothHapPaJnerandEllaJenkinshavelotsofrecordsforymngchildren.
Scmeyoumlll:.ken'orethanothers 'I‘xyt'heseasstarters

We All Live Together, VoZ I and II, created by Steve Milang and Greg
Scelsa (Youngheart Music Ed‘t:ncatlm Servz.ce, 1os Angeles, California
90027) .

A variety of songs for children, including rhythm and movement songs,
" activity songs, call and response, sing-a-longs, and resting songs.
Free To Be...You And Me (Bell Records, MS. Magazine, Dept. R., 370
Lexington Avenue, New York 10017).

This includes songs and sketches about modern life like "Parents Are
People"” and "Sisters And Brothers."

Abiyoyo, Pete Seeger (Folkways FTIS500).

This record has two stories on cne side and children's songs on the other.
A song tames the giant monster Abiyoyo, and the children will easily
1earnandsingthischant Peter Seeger has other delightful records for
children.

Peter And The Wolf, Prokofiev, narrated by Leonard Bernstein (Columbia
CC25501) .

Music on cne side, the story narrated on the other.

Authentio Sound Effects, Jack Holyman, creator and producer (Elektra
Records EKS7251).

'misxecordbegihsandendsvdthﬂmesmmdsofasqueakydoorardhasﬂn
noises of many machines and life experiences in between.




[

You Are Spectal, Fred Rogers (Colurbia (A&ESM).&* v

Msisjmmofnrmalofmm'd;nghtful;albm. one’
m'mmisammmsmsduldmtheycan'tgofdwnthednin.

Sirsxgﬁef.foy,oiamﬁarms:\ith (Joy Records, Box 58, Aspen, Colorado
~ 8l611). .

These are happy songs that will get your preschoolers to move, sing
and dance. ‘ ) -

IS

Saturday Morning Children's Concer;':, narrated by{f Michael (Golden
Records LP219). . .

For children who can listen to'music for several minutes at a tire, this’
album presents a variety of tempos and moods.

¢
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