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AM INSTRUMENT FOR MEASURING THE CONCERNS CHANGE FACILITATORS®

HAVE ABOUT THEIR ROLE IN FACILITATING CHANGEI’Z’3

William L. Rutherford
Gene E. Hall
Research and Development Center for Teacher Educat1on
The University of Texas

Archie A. George
Unjversity of Idaho

The concept of Stages of Concern has been extensively studied and applied

with users and nonusers of educational, administrative and oqrganizational

innovations. This work has been based on the pioneering research of Frances
Fuller who studiéd the'concerns of presérvice teachers. In recent years
various pfactitioners, policy makers, and researchers have suggested that |
administrators, staff developers and other changé facilitators also have
concerns about imb]ementatipn.

Since 1979, ‘development of a conceptusl framework and measurement

procedure(s) for studying the concerns of change facilitators has been a major

prior%ty for staff of the Concerns-Based Adoption Model (CBAM) project at the

Texas R&D Center. At this time descriptions for seven Stages of Concern about

1Paper presented at the annual meeting of the American Educat1ona1
Research Association, New York, March, 1987.

2The research described herein was conducted under contract with the
National Institute of Education. The opinions expressed are those of the

_authors and do not necessarily reflect the position or policy of the National

Institute of Education. No endorsement by the National Institute of Education
should be inferred.

3The authors wish to acknowledge the contributions and participation of
their co-workers in this study: Teresa Griffin, Nova Washington, Beulah
Newlove, Marcia Goldstein, Leslie Huling, Sue Loucks, Terry Needham, Shirley
Hord, and Suzie Stiegelbauer. We also wish to acknowledge the valuable
assistance that has been so willingly g1ven by the principals and teachers who
participated in the studies.




ones role as’a change facilitator have been identified. vFurther a’specia11y
designed questionnaire, the ChangevFacilitator Stages of Concern Questionnaire
(CFSSEQ) has been developed and used in several studies. TBe CFSoCQ is also
being u;ed in training situations. |

In this paper the steps that were undertaken to identify and define the
Change Faci]itatbr Stages of Conterqégnd to develop the CFSoCQ are describgd.
The CFSoCQ is then described along ;ith'a review of its psychometric
properties and interpretation procedures. The paper conc{udes with an

exploration of possible applications and implications of this work.
Background Concerns Theory and Research

The concept of concerns was initially organized and applied to education
by the late Frances Fuller (1969). Based on c]inicaL experiences, field
studies and the literature Fuller theorized that the concerns of preservice
and inéervice teachers changed as their amount of experience with teaching

21 -
~increased. In general she proposed that teachers cgné@rns about teaching move

™

L]

— through four levels.
| At first preservice teachers are not concerned about teaching, their
concerns aré on oiher matters and therefore "unrelated" to teaching.
Teachers' earliest teaching related concerns are "seTf" focused. Their
concerns have to do with their own adequacies as a teacher and survival in the
teaching situation. Later on their concerns shift to dealing with thé "task"

of teaching. Time; logistics and coordination are of intense concern. With

experience Fuller proposed that teachers' concerns shift to being "impact"
oriented. Teachers become more concerned with professional issues and how

they can improve themselves as teachers. They also have increased concerns

about the effects of their teaching in terms of student outcomes.




During the 1960's and 70's extensive research was done by'%uller and
others in testing the teacher concerns theory. Varion measures were
developed (Fuller & Case, 1972; Casé, 1974; Borich & Fu]]ér, 1974, George,
1978) and the ideas were tested in a number of‘settings with both preservice .
and ins;rvice teachers (Fu]]e}, 1970; Fuller, Parsons & Watkins, 1973; Fuller
& Bown; 1975).~ In general the four kinds of concerns’persisted although there
was some variation in how the aifferent levels subdivided énd{some quegtion
about the extent to which they adhere to a deVe]gpmenEpl progressjon M1ated
‘solely to increasing experience. \Ipe concerns theory inlgeneral does appear
to account for some of the affective phenomena that are repeatedly observed in

teachers across their professional careers and .has had extensive application

in teacher education.

Stages of Concern About an Innovation

In the early 1970's the concerns theory was applied to a different
context when it was proposed 'in the Concerns-Based Adoption Model (CBAM)
(Hall, Wallace, & Do§sett, 1973) that teachers, college faculty and other
front-line innovation users and nonusers had concerns about an iqnovation.
The CBAM model developers proposed that innovation related concerns were very
similar to what Fuller had found for teachers concerns about teaching. In the
CBAM model it was proposed that users and nonusers of innovations had
identifiable Stages of Concern about the innovation.

It was hypothesized thét the Stages of Concern (SoC) progressed in the
same'way that Fuller had found, from unrelated, to--self, to task, and fina]]§
to impact concerns, only instead of dealing with the wnole of -teaching the
Stages of Concern could be associated with a particular programvor proce;s

that was-.to be or had been adopted. The stages ake the same for different

innovations, but for each’innovation it appeared that there was a new cycle of




- development and research activities. The Stages of Concern about the

development through the stages. Seven different Stages of Concern About an

Innovation were identified and verified through subsequent measurement

innovation definitions are presented -in Figufe 1.

Three different technigues were devéloped and tested for assegsing Stages
of Concern. A "one legged inferview" (Concerns-Based Consulting Skills
Workshop, 1977) was found to be very useful for practicing change facilitators
as they were conferencing with various clients. An open-ended Concerns
Statemént (Newlove & Hall, 1976) was deve1oped to bebused for assessing
concerns prior to and after key interventions, such as workshops. However,
neitﬁer fhe one-legged conference nor the open-ended concerns statement were
sufficiently re1iéb1e and valid to be used for systematic evaluation and

research studies. The Stages of Concern Questionnaire (Hall, George &

Rutherford, 1979) was developed for this last purpose.

The Stages of Concern Questionnaire (SoCQ) consists of thirty-five items
éhat are mafked by the respondent using a seven point Likert scale. The scale
continuum‘ranges from "irrelevant" to "Qery true of me now." There are five
items fd} each of the seven stages/scales and percentile norms have been
established for each scale. The scale scores can be interpreted individually
or the composite "profile" can be interpreted for individuals andﬁaggregated
for group interpretations. /s

The Stages of Concern Questionnaire was first used in a two year study of
teachers in relation to the innovation of team teaching (Ha{l & Rutherford,
1976) and a parallel two year study of college teacher education facuity with
regard to the innovation of inktructional modules (Hall, 1976). The SoCQ has
had extensive use since that time in research (James & Hall, 1981) and staff

development (Hall & Loucks’ 1978; Loucks & Pratt, 1979) settings.




Figure 1

Definitions:
STAGES OF CONCERN ABOUT THE INNOVATIONY*

8
6 REFOCUSING: The focus is on exploration of more universal benefits

from the innovation, including the possibility of major changes or
replacement with a more powerful alternative. Individual has defi-
nite ideas about alternatives to the proposed or existing form of
the innovation.

5 COLLABORATION: The focus is on coordination and cooperation with

otHers regarding use of the innovation.

4 CONSEQUENCE: Attention focuses on impact of the innovation on

students in his/her immediate sphere of influence. The focus is on

relevance of the innovation for students, evaluation of ‘student out-
comes, including performance and competencies, and changes needed to
increase. student outcomeiL#//

3 MANAGEMENT: ‘Attention is focused ‘on the processes and tasks of
using the innovation and the best use of information and resources.
Issues related to efficiency, organizing, managing, scheduling, and
time demands are utmost.

2 PERSONAL: 1Individual is uncertain abnut the demands of the inno-
vation, his/her inadequacy to meet thise demands, and his/her role
with the ifinovation. This includes analysis of his/her role in’
relation to tha reward structure of the organization, decision-
making and consideration of potential conflicts with ex.sting struc-
tures or personal commitment. Financial or status implications of
the program for self and coll:agues may also be reflected.

1 INFORMATIONAL: A general awareness of the innovation -and interest
in learning more detail about it is indicated. The' person seems to
be unworried about himself/herself in relation to the innovation.
She/he is interested in substantive aspects of thé¢ innovation in a

. selfless manner such as general characteristics, effects, and
’fequirements for use. '

0 AWARENESS: Little concern about or involvement with the innova-

tion is indicated. >

P >

*Original concept from Hall, G. E., Wallace, R. C., Jr., & Dossett,
W. A. A developnmnental conceptualization of the adoption process within
educational institutions. Austin: Research & Development Center for
Teacher Education, The Univefsity of Texas, 1973.

Measurement described in Hall, G. E., George, A. A., & kutherford,
We L. HMeasuring stages of concern about the innovation: A manual for
use 6f the SoC Questionnaire. Austin: Research & Development Center for
Teacher [Education, The University of Texas, 1977.

-




Change Facilitator Stages of Concern

The SoC Qoestionnaire proved to be'very satisfactory .when used to measure
the concerns of teacher, but did not work as well when completed by
administrators, staff developers and others who were respoﬁsibie for
facilitating front-line use of the innovation. Change fatiiitators who h
completed the SoC Questionnaire indicated that many items were not'appropriatei
because they were phrased for users of the innovation Also the norms were
problematic w1th most change facilitators scoring exceptionaiiy high on Stage
5 Collaboration, which would be expected.

In the above described research‘studies of school chapge,'the project
staff also collected anecdotal data about the concerns of principa]s_and staff
developers as well as their feedback on the Stages of Concern Questionnaire.
These notes and the field experiences lead to the hypothesis that change
facilitators have concerns, in relation to their role, that are not unlike the
Stages of Concern of innovation users. Work then began on deveiopment “of
stage definitions that could be used .to describe and ultimately assess the
role specific concerns of change faciiifators.

Defining the Change Facilitator Stages of Concern (CFSoC) meant that
there needed to be some combifiation of innovation rélated items and change

[l

facilitator role related items. Extensive descriptive data about the concerns

of change facilitators were toiiected from adn}nistrators, staff developers,
curriculum coordinators and others. One paptituiariy valuable source of
change facilitator concerns descriptions was the CBAM cadre. The CBAM cadre
is a nationa]]y‘representative“§roup of highly skilled change facilitators who
have received eXtensive training in CBAM concepts, research and app]ieations.
The twenty-five CBAM cadre members are approved to conduct training sessions

on the Stages of Concern and to work with evaluation and research app]ications

.:)
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of the concerns model. Thus the CBAM cadre prdvided an impact concern
perspective in relation to the role of change féci]itators. They were also a
strong source of descriptions of concerns of other change facilitators that
they had as clients.

The‘outcome of these anéﬁyses of descriptivé concerns data was the , ,f’
identifitation of a set of seven Changeﬁfaci]itator Stagesvof Concern. The
definitions .of the Change Facilitator Staéés of Concern (CFSoC) that were
ultimately developed are presented in ngure 2. The stages represent a
balance betw;en innovation related concerns and .change facilitator role
. concerns. Although all stages include both dimensions Stagesvl Information,
and 6 Refocusing deal more directly with aspects of the innovgtion. Stages 2
Personal, 3 Management, 4 Consequence and'5 Collaboration deal more directly
with the chane facilitator rb1e. Stage 0 Awareness addresses the unrelated
concerns of change facilitators as it dbes in the user/nonuser SeC.._

The sahe sgagg names wer: kept for the CFSoC as had.Eeen used in thg .
earlier SoC scale definitions. This was done in order to reflect that the
- concerns ‘dynamic appears to be the same for both change facilitators and ' {
innovation users/nonusersl The only differences appear to be role related.
Otherwise it appears that there is the same set of unre]afed, self, task and
impact concerns that have been observed previously. This does not:hean
necessarf]y that a change facilitator's overall "style" (Hall, Rutherford &
Griffin, 1982) is deve]opga in the same‘way, just that koncerns about
fac11itating)iﬁp]ementation of particular innovations appears.to have the same

i

concerns dynamic.

-

Development of the CFSoCQ ) ) *
In ﬁéy 1979, plans were made to build a concerns questionnaire

specifically designed to measure the concerns of change facilitators. The

w




: Figd?é 2
Definitions: )
Change Facilitafdr Stages of Concern .

REFOCUSING: Ideas about a]ternat1ves to the innovation are a focus.

~ Thoughts and opinions oriented toward increasing benefits to clients

are based on substantive questions about the maximum effectiveness of
the present innovative thrust. Thought is being‘given to alternative
forms or possible replacement of the innovation.

COLLABORATION: Coordinating with other change facilitators and/or

of the innovationdf

administrators to increase one's capacity in facilitating use of the

innovation is the focus. Increased coordination and communication

for increased effectiveness of the innovation are the focus. Issues.

related to invo1v1ng .other leaders in support of and fac111tat1ng use
r 1ncreased .impact are indicated.

CONSEQUENCE: Attention is on improving one's own style of change

facilitation and increasing positive innovation effects. Increasing
the effectiveness of users and analyzing the effects on clients are the
foci. ,Expanding his/her facility and style for facilitating change is
also the focus.

»

MANAGEMENT:- The time, logistics, available resources and énergy involved

in facilitating others in use of the innovation are the focus. Attention
is on-the "how to do its" of change facilitation and decreasing the
difficulty of managing the change process.

o
% »

PERSONAL: Uncertainty about one's ability and role in facilitating use

'v—-‘

of the innovation is indicated. Doubts about one's adequacy in being
able to be an effective change.facilitator .and questions about insti-
tutional support and rewards for doing the_job are included. Lack of
confidence in oneself or.in the support to be received from superiors,
nonusers and users are a part of this stage. » ‘

o
P

INFORMATIONAL: There is interest in learning. imore about the innovation:

The concern is not self-oriented or necessarily change facilitation
oriented. The focus is on the need/desire to know more about the
innovation in general, its characteristics, effects and requirements
for use.

AWARENESS: Change facilitation in relation to the innovation s not an

area of intense concern. The person's attention is focused elsewhere.

©
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questionnaire was to be designed to be applicable to different innovations and

1 - *

in different organizational roles (e.g.y-principal,
& o

 staff deve]opén and teq;herfeducator). The first draft of this méasure was

¢ o W

essentially a re-write of the items on the SoC Questionnaire so that the items
¢ . &

with change facilitators

were re]vant'fp change fapi]itatoré, an open-ended form of the questionnéire
" was also’ drawn Jb, which simply asked the respondent to list his or her
concerns about facilitating the use of the innovation.  In Juné 1979, a small

-

set of pilot data was tp]]ected in each of three sites, Texas (N=18), Florida
(N=23), ghd.Ca]iforn}a (N=10). Each nespondeﬁt completed both the pilot
CFSoCQ and also the open-ended questionnaire.

The'resu1§s_of this pilot indicated that a more thorough revision was
needed, the céacerns of change facilitators were substantially different than.
the concerns of teachers, so much so.that‘a‘simple rewording of items was not
sufficienty,to measure their concerns‘aboyt an iﬁnoVation. A reviﬁed set of
definitions for the stages that cha&ge facilitators experienced while working
with the innovation was drawn ué, and additiona]ritems for the revised
* instrument were selected from the earlier 195 item pilot SoC Questionnaire.

In July 1979, a set of 45 open-ended and CFSoCQ reéponses were obtained
at a training workshop in Co]orado; With the results of thig pinf, and
because of extensive discussions with change facilitators a third version of
the definitions for the stages was drawn:.up, and the items on the
questionnaire were further revised. Throughouf this process the focus of the
questionnaige items was -increasingly placed on the faci]itatién of other's use
of “the innovation, rather than upon its use, pe} se. Also, the stages that
measured thé éhange facilitators concerns about impact inc;easingly focused'On

the impact of the facilitators. efforts and concerns about revising the

fn
[ . .
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fati]itatiod process ;ather'than focusing ori impact of ones use of the
innovation. '

fdj ‘!Pi}ot dafa wére collected at change faci]itation workshops in August,
1979, in Texas (N=29) and New Mexico (N=23’. Item analyses indicated that the
internal‘reliability of "the scales was good (alphas greater than .65 on all
sca]es), but stages 1 and 2 (Information "and Personal concerns) were too
h1gh1y intercorrelated.’ This led .to furéher examination of the CFSoC
definitions and a new set of items for Stages 0,1, 2 and 3. ¥’

’ ™ ﬂay, 1980,  a samp]e‘of 219 CFSoC Quest1onnaires was collected by
vsending the'measure to all 6ﬁange facilitators who had participatéd.in
Concerns- Based Consulting SKills workshop§‘1n 1979 and 1980. Analyses of
these responses indicated good re11ab111ty and sca]e intercorvelations for all

but Stage 6, Refocusing. After careful ana]ys1s of the concept Stage 6

represents, several new Stage 6 items were written and incorporated into the
‘ 3

- CFSoCQ. -y

Durihgjthe\summer and fall, 1980, a set of 288 CFSoC questionnaires were

.

. collected frbﬁ a \arie;y of Qorkshops and mailings to change facilitators.

with these data, factor analyses and other item analyses were used to select

A

the five 1tems for<each- stage on the final questionnaire. Percenti]e norms

were comp11ed for each scale using the same set- of 288.  These norms were used-*
. ke ] a4 '

™
on a. temporary basis until a sufficiently large sampﬂe of 35-item
. ‘ : "

questionnaires could be collected for a more definitive normative -sample.

Reliability and Validity of\the CFSoCQ .

~ During 1981, a total of 589 35-item CFSoC questionnaires were collected.

The means, standard deviations, d&nd a]pha coeff1c1ents for each of the 5-item

sca]es are shown in Table 1. ‘ ®




Table 1

Mean§§~$§§ndard Deviations and Alpha Coefficients for the CFSOCQ
Based-on 589 Respondents ‘

3 N 6
1790 25.88\ 25.8  9.07
730 6.3  6.99 6.5
72 70 “aow

11 15




These statistics indicate that the: scales have adequate internal
consis%ency }e1iability, and Table 2 shows(the intercorrelations are, for the
most part, very low. Low intercorrelations indicate that the scales are
. measuring d1fferent concepts (TabJe 2). Only sca]es 4 and 5 correlate more
than .40, and there is some indication that in the sample there was frequent
congrueﬁce of concerns about the impact of ones facilitation on users and

@
concerns about co]]aborat1ng in the facilitation process. That is, persons
who had one of these Stages of Concern frequent]y also had the other.

In summary, the many,fev1s1ons and extensive item reviews seem to have
paid off in a measure that has independent scales and high internal
reliability. In addition the scale stage definitions were developed ffom

field realities and are seen as meaningful by practicing change facilitators.

Use of CfSoCQ Data in Statistical and Other Analyses

Scores on the CF5oC? can be reported using either raw scale scores or
percentile scores. wgiﬂ“%ooking at the individual, it is usually most helpful
to have the percentile scores. Plotting these on a graph profile frequently
aids in their interpretation. This type of analysis is clincial in nature,
and careful training is requréd to interpret the profiles correctly. When
doing studies of groups, percentile scores can be used as 1éng as ié is kept
in mind that individual differences will be marked to some degree. It is
often appropriate to use only the raw scale scores, especiaily if comparisons
are being made between groups. Inferential statistics, such: as t-tests and
analysis of variance, are appropriaté only when using raw scale scores. It is

sometimesnappropriate to average the raw scale scores for a group and then

convert these to percentile scores in order to look at the profile as a group




“Table 2

Intercorrelations of the Scale Scores on the CFSoCQ

Based on 589 Respondents

. Scale: -~ O 1 2 . 3 4 5 6
o as a9 23 fas a1 22
1 24 09 .23 18 05
2 37 19 .05 .34
3 32 .20 .09
4 67 -.06
5 -.15




of users. As a general rule, the analysis guideline is, use the raw scores
wheﬁ doing inferential statistics and use the percentile when doing clinical

E

interpretations at the individual levels.

Iinterpretation of CFSoCQ Data v

Interpretation procedures for the CFSoCQ are reasonably straight forward.
The interpretation procedures are basically the samé as were developed for the
earlier SoC Questionnaire. The same basic procedure is used for individual or
group &ata, keeping in mind.of course, that individual differences wi]] be
masked in data for a heterogeneous:group.

Interpretation of CFSoCQ data begins with an examination of the
relatively high and low percentile scale scores. A higher percentile scale
score indicates, ré1ativé1y speaking, more intense concerns on that stage.
The CF Stages of Concern definitions presented in Figure 2 summarize the kinds
of conéérns that are being reflected in each respective high scale score.

For example, a 90th percentile score on Stage 1 would indicate a change
facilitator who‘is intensely concerned about haying more information about the
innovation. A percentile score of 10 on that scale would be indicative that
the respondent is not concerned abouf having information about the innovation.

The one exceptioh to the general approach to interpretation is for Stage
0 VAwargnéss. A re1ati§e1y high score on Stage 0 indicates that the
respondent(s) is concerned about’other things than the idéntified innovation.
A Tow Stage 0 score suggests that the respondent does nbt see other
innovations or tasks of being a higher priority.. To identify their innovation
related céncerns,>attention should be on'interpretation.of Stages 1-6.

With the above noted exception for Stage 0, interpretation of each o% the
seven scales is.dohe in the same'way. A relatively high score indicates morev

aroused or intense concerns on that stage. Relatively low scores indicate Tow

14




intensity or absence of concerns on that stage. . High scores on more than one
sca]é are interpreted by combining the definitions of the stages that are
represented. In this way the full "profile" of concerns across all seven
stages can be interpreted.

Two examples of profile interpretations are as follows:

Figure 3 is a profile that ind%cates intense cohcerné on Stage 1

Informational and Stage 2 Personal. The respondent js indicating a need to

_know more about the innovation (high Stage 1) and that he has Personal

concerns (high Stage 2) about his role as a change facilitator for this
innovation. He is concerned about how what he does will be judged, whether he
knows enough to do it and_what the innovation is about.

The Tow scores on the impact concern stages ‘of 4, 5, and 6 suggest that
the respondent was not concerned at the time about increasing his skill and

effectiveness as.a change facilitator (low Stage 4), collaborating or

coordinafing with other facilitators (Stage 5) or thinking of an alternate
innovation that would be more effeétive (Tow Stage 6)..

Figure 4 is that of a change facilitator with very intense impact
concerns. Tﬁe person is concerned about increasing his own skills (Stage 4),
wofking wifh‘other.faci1itators (Stage‘S) and considering other, -perhaps more
effective, innovations- (Stage 6). There is also some suggestion that he would
1ike some more information about the innovat}on (Stage 1). 1In general this
person appears to be feeling comfortable and confident abouF his role (Tow
Stage 2) and intensely concerned about increasing his effectiveness and impact
(Stages 4, 5, and 65.

An even more detailed analysis of individual CFSoCQ data is possible by

combining scale and profile interpretations with individual item analyses.

Frequently respondenfs will mark ‘one item inconsistently when compared with

15 '




Figure 3

Individual Change Facilitator Profile
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Figure 4
Individual Change Facilitator Profile
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how they rated the other four items on a particular sca]e.J This may indicate
some unique aspect of that respondent's concerns that might otherwise be
missed when only the total scale score and profile interpretation procedure
are used. | |

This description of how to interpret CFSGEQ data is only a brief
illustration of how the CFSoCQ and the ana]yCiS procedures work. Full
descr1pt1on of the various individual and group interpretation procedures are'

available in the CFSoCQ users manual that is present]y under deve1opment
Discussion

. At this point a set of Change Facilitator Stages of Concern Bave been
identified and a questionnaire has been developed. The Stages of Concern
defin{tions were grounded in the experiences of practicing change facilitators
with different roles and the field noteé of research staff. The work is also
based on the earlier work of Francis Fuller and the work on identifying and

assessing Stages of Concern of front-line innovation users and nonusers.

The Questionnaire

The CFSoC Questionnaire has sound psychometric properties and .is
presently being used in a series of studies. and trajning'abp1ications. The
‘results from these experiences will be applied to finalize the norm§ and
“interpretation guidelines. With these additional pieces of information the
users manua] for ;he CFSoCQ will.be completed and made available to
researchers, evaluators and practitioners who are interested in systematically

assessing CFSoC.
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Training

One interesting aspect of this wérk is in exp]oring‘imp1ications for
training of cﬁange facilitators. If the concerns theory holds up with this
role group, then different kinds of training will be relevant and useful for
change facilitators with differgnt concerns. For example, rather than ﬁaving
all principals receive the samé training at the same time and in the same way
about an innovation or facilitating its imp]ementation;'it might be more
effective to design and pace the delivery of'chénge facilitators training in
* accordance with their concerns. Inlthis way, principals for example, would
not receiJe direct training ih Teadership skills until they had resolved their
Stage 1 Informational concerns about the innovation and perhaps have many of
their Stage 2 Personal concerns resolved as well. Initial training for this
group would focus on further description of the innovation and clarification

of their role relative to its use.

Next Steps
In the upcomning months additional analyses of the PTI data will identify

the relationships between our.study principal's CF Style and their CFSoCQ
profiles. Our initial impression is that there are some relationships but
that it is not a direct simple correlation link between.ones overall CF style,
and ones concerns at a particular point in time re]ativevto faci]it?ting
1mg;;heqfation of a particular innovation. Development of staff development
programs\?ﬁr\Principa1s that accommodate concerns and sty1e§ is underway at

the Texas R&D Center.

~

Further Research

The CFSoCQ -is now read}‘{pr initial use by CBAM project staff, the CBAM -

cadre and others who are interESted in formally assessing the Stages of
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Concern of‘various change facilitators. The measure is not tied tovoné
particular type of innovation and it is not tied-to any particular formal role
group such as principai or staff developer. \The CFSoCQ‘assess the Stages of
Concern relative to whatever process or product innovation that has been
identified on the cover sheet of the questionnaire.

In developing the norms an effort has been made to use étratified sampies
in terms of kinds of innovationsy formal role, elementary, secondary and
higher education and amount of experience with the specific inpovations. At
this point we welcome the inquiries of others and will be most interested in

seeing how the measure holds up with wider application and testing.

Concluding Remarks

In this paper we ha?e deliberately distinguished between the concerns
that change facilitators have about their role in facilitating change and
their actual behaviors as a change facilitator. The capabi]ity of accurate1y.
and reliably assessing concerns about one's role opens up an important new
dimension for investigating and understanding the work of change facilitators
and leaders in general.

Throughout the history of research on Teadership, attention has tended to
focus on the personality traits or the behaviors of leaders (Jago, 1981). To
be su}e} behaviors are a critical variable to be studied and in. another pa}t
of our Principal-Teacher Interaction study we have been examining the specific
behaviors of principals as change faci]itatgfs (Hord & Hall, 1982) and their
genera]iied'sty1e (Ha11, Rutherford & Griffin, *1982). However, to fully
understand the behavior of leader's as they guide change one must understand

the reasons for that behavior. It seems that the concerns of leaders have a

significant influence on their leadership behavior. Thus, the CFSoCQ is a

significant accomplishment for it is the first instrument that provides a




@

means for measuring those concgrns and in turn, makes it possible to study the
influence of those concerns on facilitator behavior. When information about
- _behaviors is coupled with some understanding of why those behaviors exist it

is thenApossib1e to design training programs and render assistance that will.

help individuals become more effective as change facilitators.
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