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THE _COUNTRY AND THE PEOPLE

Official Name: The Socialist Federal Republic of Yugoslavia.

Location: Southeastern Europe; bounded'by the Adriatic Sea
and Italy on the west, by Austria and Hungary on the

north, by Romania and Bulgaria on the east, by Greece

on the south, and by Albania on the southwest.

Size: 98,766 square miles.

(\\Main Subdivisions: 6 Republics--Bosnia and Herzegovina,

2\ Moﬁtenegro, Croatia, Macedonia, Serbia, and Slovenia;
and 2 Autonomous Provinces within Serbia~-Kosovo and
Vojvodina.

Population: 21.6'million (1977 est.).

People: An ethnically heterogenous population, with no group
having a majority. The principal ethnic groups are Serbs
(40 percent), Croats (8 percent), Slovenes (8 percent),
Bosnian Moslems (8 percent), Macedonians (6 peicent), and
17 distinct minorities (18 percent), the most numerous of

which are the Albanians, Montenegrin Serbs, Hungarians,

and Turks.

Official Languages: Serbo~Croatian (at the Federal level, in

4 of the Republics, and in the 2 Provinces), Slovenian
(in Slovenia), and Macedonian (in Macedonia) .

Literacy: Varies greatly with the region of the country as

a ‘'whole.
Per Capita GNP: $1,752 (1976 est.).

Religions: Eastern Orthodox (Serbian and Macedonian), Roman

Catholic, Islam.
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THE BASIC SYSTEM '

. Historical Background ’ v

) Forces affecting education in‘&ugoslavia today have
their roots in the nountry’s history, perhaps more so than
in most other nations. Although contemporary Yugoslavia

can trace its beginnings to the 19th century when the Serbs
and Montenegrins were able to secure their°fn11 independence
froqbthe Ottoman Empire, its Qresént, multinational form
dates from the end of World War I and the disintegration of
the old Austro-Hungarian Empire in which the Croats andg .
Slovenes were included. Shortly following the war, a new

)

nation was proclaimed, called thé Kingdom of Serbs, Croats,

and Slovenes. In the form of a constitutional monérchy, tne
nation included all major groups of South Slavs except the
Bulgarians. . —

Intensive national ethnic rivalries in the 1920's led <N
to tensions that culminated on June 20, 1928, in the assassi-
tnations of three Croatian political leaders during the midst
of a parliamentary debate. A dictatorship was proclaimed by
the refgning monarch, Alegénder I, which lasted until 1934
when he, too, was assassinated. A regency was established
under Prince Paul Karageorgevich in behalf of Alexander's
1l-year-old son, who became King Peter II.

0

Nazi Germany's attack on the country on April 6, 1940,

forced the regency to flee to London and establish itself as
a government-in-exile. Although Germany\s conquest was swift, - .

it was never completely effective, with resistance movenents

' P
springing up almost immediately. One of these was led by an

|

. - |

° h) * . N
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»1d-line communist named Josip Broz (also called Tito).

For various reasons, this movement was the mosE successful
and emerged in contrql of the country when Germany collapsed.
On November .29, 1945, a Constituent Asseﬁbly with a la;gé
communist majority proclaimed the nation tﬁé Federal People's
Republic of Yugoslavia. A Constitution wag subsequently
adopted modeled after tha; of_ghe Sovi®t Union. When Tito in
effect broke with the Kremlinyin 1948, &ugoslavia followed an
independent and non-aligned course in terms of world politics
and alsc braught anut significant changes in the internal
structure of the nation's political, social, and cultural life.
" A new Constitution was proclaimed on‘January 13, 1953, which
in turh was superseded by the Constitution of April 7, 1963,-
~which favored greater decentralization and liberalization.
After important amendments (in 1967, 1968, and 1971), still

.another Constitution was adopted in 1974.

v

Partially as a result of the historical situation just

summarized, Yugoslavia's educational development among the

several Republics has been uneven.

Slovenia and Croatia.--Those parts of Yugoslavia that

formed elements of the former Austro-Hungarian Empire, namely

M

Slovenia and Croatia, haée tended to possess a higher
educational and cultural level. They also generally
have a pragmatic, "Westérn" approach. Having been converted
to the Roman Catholic faith during the 12th century, they use

the Latin a;phabet.




Serbia.--Except for monastery cell schoqis, almost
nothing existéavin Serbia in the way of formal education at
the time of Karageorge's revolt against the Turks in 1804.
The efforts of the great Serbian ﬁan of letters, Vuk Karadzié, ¢
and other enligﬂteped contemporaries educated abroad; even-
tually began to preyvail, and by the middle of the 19th century
an elementéry school- system and a very few secondary insti-
tutions were operative, although Serbian youth genefally

L

continued to go to Austro-Hungary for their post-eléﬁent&ry B
education. 1In the second half of ?he 19th century, great

progress was made in education in Serbia at all levels
(elemgntary,secondary,.and Pniversity)--both qualitatively and
quantitatively--and girls were included in the educational
process in increasing numbers, particularly at the elemeatary

leveél. Primary education became compulsory, although the law

was seldom enforced. o

However, it was not until after the First World War that
any attempts were made at postsecondary education in the form
of a very smali branch ﬁgculty of philosophy (i.e. school),
which served in Skopje as an extension program of the University '
of Bé%grade. After the establishment followingQWorld War II
of the Macedonian Republic as one of the constituent Yugoslav
Republics, a university was opened; and the number of faculties,

programs, and enrollments have been increasing steadily since

then.




7.
Kosovo and Bosnia and Herzegovina.r-Educational development

in Kosdmo and in Bosnia and Herzegovina has been, perhaps, the
slowest of all in the constituent Republics, especially among,ehe
predominant Moslem population. Education for momen was almost |
totally neglected until the communists, came to power a}ter the
second World War. Even then, since by decree schools were co-
educational, most girls from Moslem families initially did not
attend more than the first two or three grades. Educatio? for
boys also often was viewed as unnecessary and was resisted.
Although greét progress has been made in these two regions in

the last quarter of a century, they remain behind the rest of
the. Yugoslav constituent Republics in the number of.graduates
from each school level per capita by age group as well as in
literacy. This problem has affected the other Republlcs

rather dlrectly at times when people from these areas seek
employment in the more economically developed urban and
industrial areas. Even when they f£ind such employment, it most

often must be of an unskilled type because of their lack of

education.

Montenecro.j;Educational progress in Montenegro was slow.
Primary education made some headway, eepecially in a}eas where
the Roman Catholic Church was influential. However, a tradition
against education continued into the ZOth century, and the few

"youths desiring more than a primary education still had to go

abroad (usually to Serbia or Austria-Hungary) tc obtain it.

6¢)




g

Macedonia.--In an attempt to exert influence in Macedonia

in antic?patiOn of the day when the ottomans would be forced to
relinguish their control, Greeks, Serbs, Bulgarians, and even
Romaniﬁns established primary and secondary schools, there.

Fu;ther, Western missionaires--mainly Frenc¢h and American--also

-
s

? started such in;titutio%s for religious purposes. Scholarships

likewise were made avéilable in fair numbers for promising youth

to study abroad in the respective countries seeking“to establish

&

such influence. Nevertheless, education developed slowly. The
First Balkin War.Qn 1912 liberated the region known as Macedonia
from Turkey, and--3s a rasult--Serbia also acquired a signifi-

cant part of thig_historic:territory. w

>

Legislation
Yugoslavia is constitutionally a federated state. As a

result, most educational matters are the prerogative of the
respective Republic and autonomous Province. However, certain
constitutional, Federal statutory, and extra-legal limitations

exist.

&




' N L} ?
-

The new.Yugoslav Constitution (1974) contadins certain

direct provisions on education that are applicable thoughout

Yugoslavia. All education is to be Marxist in its orientation

and serve Yugoslav economic and social objectives. The a

Preamble states that: : . N
& .. .

The system of upbringing and education shall ve based

on the achievements of modern science, especially of

Marxism as the foundation of scientific socialism, and

shall be instrumental in training young people for work and

self-management and educating them in the spirit of achieve-

ments of the Socialist Revolution, the socialist code of

ethics, self-management democracy, socialist patriotism ...,

the equality of nations and nationalities, and socialist )

internationalism. : )

Article 165 of the Constitution also contains elements

of significance to education, as follows: O
oD

JPrimary edﬁcation 1a§tihg ét least eight years shall be
obligatory.

Economic and other conditions for the opening and
operation of schools .and other institutions for the educgtion
of citizens and the promotion of their activities shall be
insured through self-management communities of interest, on
the principals of reciprosity and solidarity among working

. people, organizations of asscciated labor and other self-
managing organizations and communities and socio-political
communities, in conformity with the statute.

Citizens shall be entitled, under equal conditions
specified by statute, to acquire knowledge in vocatilonal

training at all levels of education, in all kinds of schools
and institutions of education.

The basis for the existence of schools for minorities
is found by implication in Article 170 of the Constitution,
which guarantees each nationality the use of its language

and the expression of its national culture.
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There are also many Federal statutes 5h?t relate to

M A

education. The General Law on Education of 1958 set down the

basic principles and structure of.education;}n Yugoslavia.
)

It described the administrative structpre,of education in
Yugcslavia. It described the admini;trative structure of
Yugoslav educational institutions, COniiSting of a governing,
council cgppqsed of fapulty, students (in the case of secondary
schools) , parents and rgpreseﬁtatives from certain local poli-
tical, social, and economic institutions. The law made the
elementary school a general schoél for all childreﬁ. Previously,
‘the upper four grades were considered preparatory for furtﬁer
academic work and were even termed the "lower gymnasium".

Similar secondary preparation was decreed for all students, so
that graduates of_ the gx asia, academies, and téchnical schools
all could--in theory, at least--apply for admission to any

higher education institution. This permitted any citizen over

18 who had work experience to seek admission in postsecondary
school, regardless of his previous academic preparation, érovided
he had the abilities and background to be éuccessful, as judged
by entrande examinations, interviews, résponsibilities at his
place of employment, or other means. This law was revised in
X964 and since }hen,nas_largely been superseded by other statutes,
although most of its basic principles have been incorporated in

practically all educational legislation after 1958.

b




Higher educational institutions have been governed by the

General Law on Faculties and Universities adopted by the Federal

National Assembly in' 1954. This. law was revised im 1960. It

provided for establishing all types of new postseocondary insti-

tutions and the rapid expansion of the existing ones, with train-’

ing of technical specialists being a primary focus, Subsequent

legislation has amendeq this law significantly, and in 1978 a

law went into effect greatly restrictiﬂg the establishment of

new institutions and faculties. . . .

Provisions from the Generaf Law on the Financing of Culture

3

ana\Educaéion (1966) still are largely in effect, especially

those that concern provisions for financing schools in the

+ Republics and Autoromous g;ovinces. The Basic General Law on

the Organization of Scientific Knowledge (1965) established pro-

- 2 N

cedures for the openq&?on of research institutes and for their
1} < N :

collaboration internationally. Likewise?@the Resolution of the

{Federal] General Assemb;y‘regardihg the Development of Educa-

tion and Culture on the Bajss of Self-Management (1970) laid

down the principles by which (he schools were to organize and

administer themselwes. Some of these principles subséquently

were incorporated into the new Constitution of l97§'when it was

adopted. The Associated Labor Act of 1976, while applicable to
almost all segments of Yugoslav 1ifé, contains provisions of
direct pertinence to education and educational institutions.

i

"
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Inter-Republican and inter-Provincial integration is also
obtained through Federal professional and quasi-political orgén-
iiaéions established specifically for this purpose. Generally,
each Republic and Province sends one or more delegates to

these national organizations, where policies are then eséablished
that gevern the related Republican and Provincial bodies. Thus,
the Council of the Academies of Sciences and Arts coordigates

and unifies the activities of the respective Republican aéademies.
The Union of Yugoslav Universities performs similar functioﬁs

for the several Republican universities; the Union of Pedagogical
Societies of Yugoslavia, for the various Republican and Provincial
teachers' organizations; and the Federated Council for the
Coordination of Research, fgf the various Federal and Republican

research institutes and agencies.

Agreements having Federal applicability can also be estab-

lished through interRepublican-Provincial negotiations. Thus,
4

natlonal uniformity is obtdined without involving the Federal
% -

‘Government in those educational affairs that constltutlonally

®

are the jurisdiction of the Republic or Province.

)4
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Although the subject of much prior discussion and pre]im{nary-work,
the current curricular reforms in Yugoslav education mainly have their
political origin in the program adopted by the Tenth Congress of the
League of Yugoslav Communists, which was held in Belgrade in 1974.
Subsequent League Conferences, as weil as the Eleventh Congress of the
League v}hich met again in Belgrade in summer 1978, have served simply
to reinforce the decisions of the Tenth Congress with regard to education
and to implement its provisions in light of subsequent experience and
consideration. Thus, the reforms are an attempt to respond to those
shortcomings and failures of Yugoslav education that the members of
the League of Yugoslav Communists perceive to exist.

These national programs of the Congress of the League of Yugos\av
Communists, as well as the resolutions of its Central Committee, serve
ngtiona1 quasi-legislative functions. Although such pronouncements are
not legally binding until enacted into laws, they serve to establish
national goals and policies for all aspects of Yugosalv life, including
education as in this case, and usually rapidly become legislative enact-
ments.

Consequently, shortly after the Tenth Congress each republic and province
sought to begin implementation of the educational program which the Congress
proposed, since under Yugoslavia's federal system, each republic and province
ijs responsible for its own internal educational affairs. At the same time,
and Inter—Repup]ican-Provincia] Commision for the Reform of Education was
specifically established to coordinate the new educational reforms among
Yugoslavia's several republics and provinces. The result was The Social

Compact on Uniform Bases for the Classification of Professions and Voca-

tional Training (1977) and The Compact of the Socialist Republics and Auto-

nomous Provinces on the Core Curriculum in Education (1978). Both compacts
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.were negotiated by Republican and Provincial delegates to the Commission

<

and after ratification by all the respective Republican and Provincial

assemblies have uniform validity throughout Yugoslavia.
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Structure

<

The current structure of education-in Yégoslévia is shown. on the chart. a
Preschool education consists of several types, including dav-~care centers,
boarding-care centers, and kindergartens. Some programs are seasonal in nature. .
Preschool education is not compulsory. .

Elementary education is 8 years in length and is for children between 7
and 15 years of age. All 8 years are compulsory, although enforcement is still
difficult in some areas of the country. The first 4 years comprise the primary

grades and the last 4, the upper elementary grades. Graduates receive a scho&l

certificate (Skolsko §!9doganstvo). Elementary school is a terminal level, with

.

graduates entering employment if they so desire. However, most young people
continue their education in a secondary institution of some type.

Secondary schools include the gymnasia, art schools, technical schoois,
trade'or vocational schoolsdfor the preparation of skilled workers, teachers'
schools, and the military secondary schools (i.e., military g&mnasia). The : 55’
courses of study vary according tc the type of institution, with a minimum of .

3 years for the trade schools and a maximum of 5 years for the teachers' schools,
the average being 4 years. Graduates from a completed secondary school program
take the matura examination and receive a certificate to this effect (Svedotanstvo

%

o pglogenom maturskom ispitu--"Certificate for Passing the Matura Examination").

They have the option to enter ghe work force or to gontinue their education in
onehof the many post—secondary institutions.

However, the system of matura examinations is p;esently undergoing important
changes, with differences existing among the several republics. For instance,
Serbia, is eliminating the matura altogether, whereas Macedonia is requiring
it only if a student is below "outstand%ng" (odliden).

Higher educational institutions include the following types: higher

schools (vige gkole), which are intermediate-level institutions between secondary
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school and a complete wuniversity; high school (visoli _:s/_lgé_li) , which offer
;xmplete programs of a specialized nature and are at a level equivalent
to the universities; and military academies. Admissions to any of these
institutions requires the matura, but there may' be other requirements,
such as passing entrance and qualifying examinations. Persons over the
age of 18 with wark experience who can demonstrate qualifications to
sumeed in the academic or vocational field may, in certain cases, be ad-

-

mitted without the matura. ’

Graduates of ‘2-year postéecondary programs receive a diplawa
(I stepen) (First Level Diplama); and those who have campleted 4-or-5
year programs are granted a diplama (II stepen) (Second Level Diploma) .

A diploma examination diplamaski ispit) is generally required. The

diplama (IIT :s_g_e&) (Third Ievel Diploma) is awarded after further study,
the completion of the so-called nia;c_;is{:ér_i.fnn program, which usually re-
quires an additional 1 ar 2 years. The déctprate is awardLed after at
least 2 additional years of work following the x_rggisterium.f

The so-called pecple's or worker's mivérsiﬁes do not fit any of
these specific levels. These institutions are centers for adult education
and much of their offering are of an informal nature. They may also
ffer work in basic literacy, in elementary and Secondary education,
and-~in ‘a few’ cases--in one or more studies leading to the

first lenel diploma.

Language of Instruction

According to the new Yugoslav Constitution (1974). "The languages
of the naticns and nationalities and their alphabets shall be equal through-
out the territory of Yugoslavia." (Article 246) Further, ‘menbers of the
nat;'.ons and nationalities of Yugoslavia shall, on the texritory of each
Fepubtic and/or Autonomous Province, have the right to instruction in their

own language in conformity with ﬁf@:ute." (Article 171)
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The language situation in Yugoslavia has historically-been complex,
with matters of ethnicity and ethnic nationalism be;ng closely’identified
with it. Presently, three languages are recagnized as the major "national”
i;nguages: Serbo-Croatiaun, Macedonian, and Sloveie. Serbo-Croatian is
the official language at the Federal level, in all official inter-Republic
comﬁgpicétions, in the Yugoslav National Army, and in the Republics of
Serbia, Croatia, Bosnia and Herzegovina, and Montenegro. All educated
Yugoslavs are able to read; write, and speak it with reasonable fluency.
Macedonian and Slovene are officiai only in the Socialist Republics of
Macedonia and Slovenia, respectively. The situation is still further com-—
plicated in that both’the Cyrillic and Latin alphabets are used within
the country. The alphabetsused by‘some of the respective nationalities

in Yugoslavia are listed below:

Latin Alphabet Cyrillic Alphabet

Solvenes Serbians
Croatians (including Montenegrins
Dalmatians)
Hungarians Macedonians
Romanians Bulgarians
Italians Russians .
Albanians \
Germans
Czechs -
Slovaks
S
’ &




_garian minority, Hungarian aisq is sometimes émployed.

16 N

In addition to the three languages of the major ethnic gfoups, eighteen

’or so minority groﬁps in’the country have their own mother tongues. The -
%argest of these groups are the Shiptars or Albanians, comp;ising
somewhere in the neighborhood of 1 million peoplé, foliowe? by Hungarians,
Turks, Siovaks, Bulgarians, Rumanians, Ruthenians, Gypsies, Czechs, Italians,
and others--perhaps in that order, although census data 1s not consistent
on this score due to enumerational difficulties, and problems of variant
definitions of ethnicity. Each gro;p employs either the Latin or Cyrillic
alphabet, but in each case it is in a variant form; moreover, even when
the letters are identical, the sound yglue attache” .o a particular letter
may differ by natioﬂélity grou;. For many of these minority groups, separ-
ate schools are maintained, at least at the lower grade levels.

lAt the higher education level, the language of instruction is usually
that of the Republic in which tﬂé iﬁétitution is located. The Univers{fy
of Belgrade uses Serbo-Croatian, as does also the University of Nig, the
University of Novi Sad, and the University of Saragevo, among others. The
University of Ljubljana employ§ Slovene, while the University of Skopje

.

uses Macedonian. The universities of Zagreb, Split, and Rijeka maintain

' However, where large

that their official language is "literary Croatian.'
minorities exist, or where a university hgs been established primarily to
accommodate a minority group, that language may be employed in classes,
1éctures, and aﬂyinistrative procedures. The most commOn situation of

thi; type is the Uﬁiysrsity of Pristina, where both Albanian and Sexbo-

Croatian are used. At\Ehg University of Novi Sad, which draws a large Hun- .

LY

a

’
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Education of Minorities

]

Yugoslavia is, as has been noted, a federation/of many South Slav
nationality groups. Many groups, such as the Serbs, however, constitute
a Republic. Minority groups are considered to be those ethno-nationality
groups within the country that do not coq5titute a Republic. (See partial
listing of ethno-nationality groups under "The Country and the People.")

The curriculum of instruction in the minority schocls is essentially
the scme as that for the particular region's majority group with the ex-

ception that the national language of the Republic is also taught (i.e.,

Macedonian, Serbo-Croatian, or Slovene). In multi-ethnic communities, \\\/f{\
instruction in a school or in a particularggiéss may be bilingual with
certain classes or subjects (such as the "mother tongue') belng taught in
thg}minority children's language, but with all the resl of the school work
for all the children being in the language of the majority. Efforts recently
have been made also to ipcludg required courses in the history and culture
of the specific minority attending the institution. In areas of the country
where more than one nationality is numerically 1mpd¥Eénc, these secondary
schools may be.bilingual. This means usually that classes are available
in each éubjégz—zh the specific languages of the peoples living there. In
other instances, this may only mean that some of the classes are conducted ) !
in the specific language of the minority, while the rest are taught ig the
language of the majority. )

Concern has been shown by Yugoslav school authorities in recent years
about the failure rate in Yugoslav ethno-national minority elementary

schools which remains at about the 16 percent level of all pupils enrolled

in such schools. Thus, at the end of any particular school year, about

40,000 minority children are not promoted into the next grade. The faiiure

-
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rate is especially high in the first, fifth, sikth, and seventh grades.
Tl Reasons cited as accounting for this condition are the heavy curricular
demands made upon these pupils (for instance, learning an additional, in
some cases wholly unrelated language); poorly trained teachers; absentee-
ism of pupiis because schools are far from their homes; and the general
lower cultural and economic°level of the community from which they come.
Textbooks and instructional materials for school children of ethnic
minorities are published by a number of printing concerns. Although a
complete series of texts has been issued respectively for the elementary
schools of both the Hungarian and Albanian minorities, textbocks are
available only in certain subjects for other minorities. usually in
the minority's language, in the language of the prevailing national ethnic
group (Slovene, Macedonian, or Serbo-Croatian), and perhaps in the
sciences, maéhematics, and some of the sociopolitical subjects. In many
instances in the higher grades, the schools of Slavic minorities, such as
‘ Bulgarian, Russian, Czech, and Slovak, use Serho-Croatian texts. Texts
for university level courses are generally in Serbo-Croatian or in the
language of the particular Republic; that is, Slovene or Macedonian., How-
ever, university students in Slovenia or Macedoﬁia often use texts in
Serbo-Croatian because of their availability and quality, since almost all
educated Yugoslavs are able to read, write, and speak Serbo-Croatian--
irrespective of their ethno-nationality. How;ver, university textbooks
aré puvlished for Albanian youth (at PriStina primarily). Offset and mimeo-
graphed university level lesson guides, syllabuses, and'oytlines are also same~

times issued for other minorities, and especially for Hungarians. Some text-

boéks needed by minorities are imported.




Administration

At the Federal level.--The involvement of the Socialist Federal Re-

public of Yugoslavia (i.e., the Federal Government) in educationiﬁzhatters
is limited by the Yugoslav bonstitution. Except for the military schools
and some educatioqal institutions preparing security pé;sonnel, education
has been generally left to the jurisdiction of the separate Republics or

Provincés’ However, the Federal Government still is involved in educa-

tional programs of an international nature.

At the Republic level.—An assembly is.responsible for education within
major political jurisdicti;ns, encompassing all the communes and intercom- ?
munal assembiies within the territory. Each assembly in turn has an exe-
cutivescouncil with a variety of duties, including carrying out the programs
and laws enactéd by the assembly. Since much of this work is of a highly
specialized and technical nature, it is actually carried out by profes-
gional bod{es under the jurisd;;;ion of the coqscil, usually bearing the
title of secretariate or committee. For example, each Republic or Province
has a secretariate or committee .for education which is responsible to an
executive committee of the assembly. As part of its functioms, it m;in-
tains an educatiPLal ingpecsorate service that visits ‘schools, provides
consultative services to communes and their educational bodies, and works :
with self-management committees on education in various capacities and at
several levels.

A second council at the Bepublican or Provincial level concerned with
education is an executive body known as the educational council (prosvetni
savet). This council reviews and ratifies teaching programs, syllabuses,

and curriculums for preschool institutions, elementary schools, 3nd seécon- <

dary gymnasiums @nstitutions providing generaled&catiun.pragrams in langu-

ages, mathematics, social sciences, and the sciences). A third important

&
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boqu at the Republican lewel is what. is usually called the establishment,

institute, or council for the advancement of educatian.

At the conmume level.—Prerogatives and responsibilities not épecifi-

cally assigned: to the Fedgral Govermment, the Republic, or the vaiﬁce
by the Canstitution belong to the conmme (cp3tina), which is the political
unit of greatest significance in the daily life of the pecple. There are

same 500 conmmes in Yugoslavia.

The fimctions and'adrﬁ.nistrative responsibilities of the comune are
quite diverse, including matters relating to health, culture (music, thea-
ter, museuns, the arts,‘etc.), econamics, social service, and education.
By law, at least 29 per:cént of all revénue raised within a cawmme will
revert to that commme in order to enable it to perqum its functions. In
addition, several commmes may cooperate in activities for the camen

bettemment of their citizens. ¢
. a i

Each commmne has an administrative wunit to oversee the work of
the schools in the cammme. This onit is usually composed of experienced

professional school persons, many of whom are also menbers of the league




of Yugoslav .C?T’munist. This ynit (the uSual temm given to it is zawod) -
has, among a:nunber of other functions, the-jcb of serying as a school

inspectorate. In sare areas of Yugoslavia, an intercommwmne assembly

facilitates cocperation and makes legislative decisions on matters of con-

cern to several commmes. ® The actual ‘educa'l,tional work of this body is usually

. wilr . . .
assigned to a professicnal administrative-research center generally known

as the intercammme council for the a_dvany\arent of education (medjukomunski

savet za unapredjivanje vaspitanja i ‘cbrazovanja) .

* .The political, legislative, and po]icizmaldng work of a commune is per-

fofmed by an assembly (skupStina) , which is divided into three councils—
e nl

" one each for locgl cammmnities, "socio-political' organi.zations, and

a2

"basic organizations of associate labor. (The latter two groups will be

discussed later.) Each camune also has an execug;.ve council to handle its

ongoing affajrs.

Usuall; the conmine assenbly eStablishes the elementary and secondary
schools, is responsible for developing educational‘ policies, ratifies
school constitutions, supervises the carrying out of programs and poliéies
adopted L’ the s'chools, and approves the appointments of school directors.

In sane cases, the members of the self-managing community of interest(described

in the next paragraph) may meet as a body with the commme assembly and have

.. lA socic-political. organization may be defined as a body of people
involved with political socialist programs and activities, such ds the
Leagque of Commumists of Yugoslavia, the Youth League Narddna cmladina, the
Socialist Alliance of Working People, apd the Federation of Trade Unions.

2 A basic organization of associate labor (BOAL) may be any group of
workers in an industry or enterprise which constitutes a production unit,
performs a service function, or may be identified as a carplete entity. A
BOAL may consist of an entire shop, a department, or a work unit of some
type, depending upon its size, administrative structure, and purpose.
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equal voting righfs with it in deciding questions relevant to its area of"

concern. Responsibility for higher education generally beloﬁgs to the

Republic. . T,

.

e = - . —— - — - - - -

"%elf—managing communities of interest" are commqnities within a
particulq; district, area, or commune that ;re concerned with specific
p;oblems. Educators who are delegates from a school council might norﬁally
be represented on a -self-managing community of interest relaEing to educa-

tion, culture, health, or housing. Not all schools, of course, have a

member on each communitysof interest relaied to their field. A self-

smanaging community of interest relating to education is concerned with

E ol

.
education in an area-~the problems and needs of its schools, expansion of

school serv@ées; proposals for establishing new educational institutions,

costs of eaucation, and financial review of the suppoft available for edu-

cation. ?hese self-managing communities of inéerest in education ha;e both

an advisory fun;:tion and-~to a lesser extent--a prescriptive one. By law, the

membersh}plof a self-managing commun&ty of interest concerned with vocational

schools¢(otherwise generally termed "professional" schools) include members
- .

from the industry or .industries for which the schools prepare their students.

At the -institutional level. One of the features of Yugoslav socio-

. .

‘economic and political life that distinguiéhes the Yugoslhv system from

those of other socialist states is the principle of “gel f-management,” which
has now beén in;roduced in all aspects of Yugos}av life. Theoretically,
seif-manage?hnt e#ables the workers in an.economic or social service insti-
tution to assume the responsibility for determining the policies of the insti-
tution, Qhether~it be a factory, school, hgspital, research center, or com;
mexcial establisﬁment. The lack‘of precédeuts for such.a system has sub-

jected the concept to considerable_experimentation and trial and error. To

a large extent it is still in the'process of change. Notwithstanding
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difficulties, the system of self-management ‘has been steadily expanded and

is an int&gral part of the Yugoslav Constitution of 1974.

Educatibnal institutions in YugOSlavig*at all levels now function on
this principle. The staff (including teachers, administrative personnel,

technicians, auxiliary cadre, and janitorial workers) of these institutions

v, e

are supposed to be involved directly (or through elected delegates) in the

affairs of every institution and in the creation of its policies. They are

4

entégled to participafe in policymaking concerning the institution through

referendums, meetings, and assemblies, election of their delegates to the

"sorkers' council” (the basic unit of self-management of the institution),

3
>

and election of delegates to the socio-political communities and the self-

management communities of interest (&escribed later).

.

The workers' council (radniéki saviet) of an institution is the basic

unit in its system of self-management. Its functions irclude ﬁreparing
the stétute (Constitution) for an institution,‘préscribing iés organiza-
tion,’ structure, and internal relationships, establishing itg policies

and objectives, developing and/or ratifying the plan of work, defining the
procedures for achieving these policles and objectives, establishing the
fina;cialplan for the school, appointing its director and executive com-
mittee, hiring new teachers, and setting sal;ries.

The members of a workers' council must include among its me;Lers repre-
sentatives of all elements of the staff--teachers, custodial, and technical.
By law, the delegates to a council are elected by secret ballot, although ‘
in most--but not all--cases, the ball?t consists of a single slate, so its
election is automatic. Delegates to these councils are elected for a 2-year
term and may be re-clected only once. The director of an institution is

appointed to a 4-year term and may be re-appointed. He is also subject to

recall before his term is completed under certain circumstances. As the ’

<




chief officer of the™nstitution, the director is responsible directly to

the council and may not be a member of it.

In addition to representatives of the institution's staff, delegates
from other bodies within the area may also sit on the council, particularly
when topics of a broader nature are un;er consideration. Included in this
group may be delegates from the commune, parents, industrial and commercial
orgénizations, éﬁe armed forces, social and sociapolitical orgaﬁ%zations
such as the League of Communists Jf Yugoslavia, the Socialist Alliance of
Working People‘of Yugosiavia, the Yugoslav Red Cross, the Trade Union Con-
federation, the League of the People's Youthi or the Federation of Libera-
tion War Vete:;ns: _The type of organizations represented on a council de-
pends, to a great extent, upon the purpose of the school and the)educational
level at which it functions. Obviously, the councii of an elementary

school will likely have different groups represented than will the council

~hf an university, although representatives from the League of the People's

Youth, for instance, might well sit on each. .

Schools at the secondary level and higher educational institutions
almost invariably now include student delegates on their councils. The
schools of the Socialist Republic of Croatia have been especially active
in this regard and at the University of.Zagreb a student is now one of the
associate rectors and several have been (or are) associate deans in their
respective schools. Other higher educatioqfl institutions likewise have
students as student de;hs and student.rectors. The functions of these
student school officials differ according to the institution and its statute,
but in all cases they obviously include the representation of the interests

of the students within the councils and administrative structure of the

institution. In addition to student participation*in the regular adminis-

trative offices and policy-making bodies of the universities, most institu-

-
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tions also have their own student self—managing crganizations.

Self—managementogganizationsoccur at many levels. Faculty at higher
educational institutions may form a basic organization of associated labor
(BOA%) at the kated;a (departmental) level; that is, of the faculty of the ‘
department as a whole. The BOAL of this katedra may have.its own council,
especially if the katedra is a large one. In turn, the several departments
which form the faculty (fakultet), or school, would generally have an inter-
departmental council with delegates representing the several deﬂartments.
Finally, at the university level, there would be a university council with
its members representing the various schools of the university. As indi-
cated earlier, student representatives par%icipate in the councils and
assemblies of almost all secondary and higher educational institutions.

Representation sometimes extends beyond an institution. The staff of -
a school also votes on persons from ;mong its members to be sent as dele-
gates to political and other service units within the immediate area.
Again, the voting ié to be done by secret ballot, although in many insténces
only éne cgndidate is nominated for each position. The units to which
these delegates may be sent are those which exist in the school district

«

or school neighborhood, or of which the school district forms a part, (the

kvart or rejon). More likely, however, it is the commune or some of the

self-managing communities of interest which have a direct or indirect rele-
vance to the educational process.
!
The system of self-management in education has attempted increasingly

to provide for a clear contractual understanding between, and among,,the

various parties involved. Each teacher in a school, as well as administra-
tors and auxiliary personnel are required to sign one or more binding self-
management agreements (samoupravni porazumi, pl.), indicating accession tos

and participation in, the self-management system of the institutions and

detailing specific responsibilities and benefits. ;3[)

v
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Under new refo;:ns, which will be discussed below, there is to be a
renewed bmphasis ipon self-management in education. All educational insti-
ctut.].ons at all levels and of all types are to be included. Teachers are to
become more deeply mvolved in this effort, as well as worke.rs--espec:Lally
those in plants and industry that provide employment for students graduating
from a particular specialized secondary vocational school. In additien,
where appropriate, parents and students are also to be inwolved. The forms

of the ecrmumities of interest will be expanded.

Financing
In 1966, the Yugoslav National Assembly passed the General Law on

Financial Resources for Education, whose basic pro\nsmns-'mth some re—

visions—still govern the financing of education in Yugoslavia. The Law
eliminates set educational budgets .and makes the amomnt of funds available
for education a predetenm.ned percentage, thus providing an automatic
mczease for inflation and econamic growth. The law's intent lS, further,
to provxde schools and educators with an moentlve for improving education,
because the total amount of monies allotted to an institution is to be
determined by the quality of its program and the progress of its students.
Faculty w1th1n partlcular institutions likewise may opt to have the:.r
salar:.es determined on this basis, with a 10 to 15 percent "bonus" being
pald to those teachers who meet their stated educaticnal objectives and

whose students show the best achievement.

The law provides for establishing independent "cammmities of interest

in education,® made up of parents, teachers, individuals from work, sociai,

-

_and political orgafxizations, and persons and groups. These communities

have as one function the review and approval of the educatimal goals of
the respective educational institution and the disbursemant of the

available funds accardingly. They also evaluate achievement at the end of

3i j
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'a school year and provide for 'granti.ng the incentive "bonuses" to those
institutions that have reached or surpassed their dbjectives and have made
the greatest "progress." Separate commmities of interest exi.st for the
elementary schools in a cammme and secondary schools with repre-
.sentation from industry and cammerce being especially inportant in the

case of the latter.

The camunities of interest in education cbtain the funds for support-
ing their schools fram various sources. In general, income taxes on the

salaries of workers in the socialized sector of the economy account for

- approximately 70 percent of all the monies available to education at the

camme level. Another 10 percent is received usually from the taxes on
the incomes of persons who are employed in the private sector. although
some finds continue to came from the conmune, the amounts are minor

(10 percent or less)‘. In addition, business and industrial enterprises
contribute approximately 6 percent to the total ccgsts of education in

a "typical" cammmne. These contributions may be directly in the form of
funds or in other assets, such as machinery, tools, or f;ilitiesi“ They
may be made, according to the Law, to education general in a sociopolitical
"d:mmmity,‘ or to a specific vocational school or group of schools that
+rain students in the vocations in the particular business or industry
making the contribution.

Suppart of education at the Republican ievel éiffers savewhat from ‘
tl:r‘:\t just described. At this -level, funds from taxes on the‘incare:% of
workers, whether fram the socialized sector of the economy or from the
private sector,‘rrake up a canbined total_of under 1 percent to not more
than 3 percent, the amount varying frofgyeartoyearaswellas from .

Republic to Repwblic. A large part of the support for education at this
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level is derived from the ad valorum tax on retail sales and on
private sector of the econoﬁy (a total of about 60 percent). Thé
Republic also.may receive additional support from the Federal
Government to supplement the amounts it has been able to rec;ive
from within its territorial jurisdiction. Again, these funds are
fro£ an ad valorum,or turn-over tax, which the Federal Government
also imposes upon xetail sales. Altogether; a Republic's share
of the total funds for education amount to about 25 percent.
Republican communities of interest in education are ‘responsible
for allocating and distributing these ﬁonies on principles much

the same as those described for those at the elementary and

secondary levels.

Wiéhin recent years, participation of the industrial and
commercial enterprises in a socialpolitical community (commune,
prgvince, or republic) has been increased. They are to projecrt
their needs for new personnel in their fields on the basis of
which a common pl;n for éducation is to be established for the
éommunity. The schools then are to set gquotas for enfollments
(and establish new programs were necessary) to £rain the required

number of persons in the types and levels of skills indicated.
These co&%unities of interest in education at the Republican or
Provincial level are alsc to establish new educational
institutions where projections of the economic énterprises indi-

cate that such institutions are required for the goals in

skilled personnel to be met.

Percentage of Yugoslavia's national revenues allocated to

education has fluctuated somewhat in recent years, ranging from

about 5.5 percent to slightly over 6 percent.
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" Table 1. Amount and percent\(f educational receipts,' By source and level or type of institutiony 1977
) ( in millions of dinars) . . '

Receipts from all sources - Receipts fron; Receipts from
Level N . conmunities of interest other sources
or type Percent of total Percent of v Percent: of
of institu- . . .
tion receipts at a1 .. level's ) level's

Mmount - levels Amount receipts Amount receipts -

Total —-===-35,569 100.0 29,781 weeem © 5,788 -

Primary ===-==-- 19,147 53.8 18,081 94.2 ' 1,106 5.8
Secondary --~-~ 9,265 26.0 7,158 . 77,3 2,07 22.7
High scnools —- 1,086 3.1 . 723’ 66.6 363 33.4
Higher schools- 5,386 15.1 o 3,134 693 1,652 30.7

Other —======== 685 1.9 . 125 - 18.3 e 560 81.8

\}/Percentages are rounded out to the néarest tenth and hence may not total 100 percent in each case,

Source: Adfpted from--Yugoslavia. Federal Statistical Office: Statistical Pocket-Book of Yugoslavia,
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Table 1 lists the amount and percentage of receipts for 1977 for each
educational level by source in millions of dinars and by percentage. It
will be noted that the elementary schools received almost all their support

2

from the cammumities of interest, yhereas the other institutions obtained

considerable funding from other sources. Even so, the

communities of interest rema;ged a significant source in most cases.

Vocational bbj ectives

One of the aims of Yugoslav education—at all levels--is to develop
econcmic competence through acquiring a vocational skill or professian.
Ewphasis on this aim begins as low as nursery school and the early elemen-
tary grades 1 through 4 in the so-called programs of education-in labor,
which serve as types of "readiness" act:.w.t.les Included in this category
at these levels are habit formaticns and skill 1c.)=,amings such as cleaning
the room after its use, tying shos, putting on coats, playing with blocks
and sand, and similar activities that came under different labels in the
United States. «In the upper elementary grades (grades 5-8) and in almost
all secondary schools, educaticfi-in-labor involvés more direct vocational
activities and may include working in the school yard, taking care of the
school garden and any school animals, and contracting with industry -for
work to do in the school shop. Thus, the students presumably learn about
several \ocatjions through the participatory process, although much dépends
upon the nature of the activities. 1In addition to laboratory and shop
work in secondary vocational schools and in schools of higher education,
there is also what is known, liberally translated, as "vacation work*
experience." 'Ihis. may be defined as planned, course-related practical
work experiences that students in these institutions undertake during
sumer vacations. Its purpose is to expose these students to on-the~job
situations so that‘\,the theoretical a‘?;d abstract concepts learned in

school will have greater meaning and{ («felevance for them.
’ L%




Academic Year ’
!

The academic year is considered to be from September 1 to August 31.
Within this period, of course, therecare a number of holidays and vacation

periods.

For preschool children, th? length of the school day as well as of the
school term (whether seasonal or yearly) is determined by the organization
sponsoring the preschool program. In urban areas, where both parents are

employed full-time, the school term may extend continuously throughout the

entire year, thus providing a place for the children to stay, while the

parents work. In rural arias, the preschool program may be seasonal in
natur; only, being conducted during certain peak work periods when all
available labor is neéded,.such‘as planting time and harvest.

On the other hand, elementary and secondary schools must be in session
a minimum of 210 working days.‘ The beginning and end of school depends upon
the nature of the school, the clf&atic conditions where it is located, and
the laws and regulations of the respective Republic. In general, summer
vacation lasts from the middle of June to August 31. Mid—ygar vacation
(i.e., between school semesters) lasts from ‘about January 16 to February 5.
(For universities and other higher educational institutions, this perigd
usually extends to February 16, making it a full monthS break.) In addition,
November 29 and 30, January 1 and 2, and May 1 and 2 are also school (as
well as national) holidays for all. ng_is, Youth Day, is also celebrated.

Elementary and secondary schools begin their work on September lst.

As higher education institutions with a considerable amount of inter-

nal autonomy, universities exhibit differences in the school calendar &S well

.88 in programs of study, their length, and the language or languages used

o
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_ for iﬂétruction. For instance, the academic year for the University of

Belgrade is from October to September; for the'ﬁniversity of Zagreb, it is
$ . .

from September to August; while for the University of Novi Sad, it is

from October to June, with no significant work going on in the summer.

%
Grading ‘
The grading system in Yugdslav‘elementary and secondary schools is
N N m N
generally on a five-point scale, as follows:
5--pdlilen (excellent)
4~-~yrlo dobar (very good)l
3-~dobar (good) . .
2~-dovoljen . (satisfactory)
1--rdjav ' (fail’ ng)

In the case of some sugjects in primary s;hools, however, grades are des-
criptive with teacher's comments serving‘the purpose of mumerical .evalua-
tion. In any event, the.failing of students in elementary grades is
stroqgly discouraged as an educational policy, with the result that theré
are almost no failures in grades 1 to 4 and very few failures in gradgs

4 to 8., Instead, slow students are given additional, supplementary idstruc-

tion, termed dopunska nastava. For pupils in the fitst eight grades, this

instruction takes place partly during regular scLool time, but particularly
during set 6eriods/after regular school hours., For students in the upper
grades, also, school vacations are used for such supplementary make-up
instruction. Upon completicn of this work, most students presumably will
be able to pass the examinations to continue with their peers in the next
grade. On the other hand, exweptional, gifted children may receive dodatna
nastava or additional instruction. This enables them to "skip" grades in

schools.

e
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The grading system in higher educational institutions is as follows:

. - ”

10--deset - (highest grade)
9--devet e
8--osam
I--sedan
. 6-~3est : .

5--pet . (failing)~

PRESCHOOL EDUCATION ' -

Children from about 6 months to age 3 may attend a jasle or creche (or in the diminitive

® .

as it is often knodn, jaslice). These‘instifutions are for children of working parents .
w and are usually operatéd by a community's health agency, given by various names in different

sections of Yugoslavia, and not by ,educational organizations. Each jasle is divided

into groups of 1Z-15 chii}en who are cared for b§ a specially trained medical nurse called
a negovateljitsa. ,

Q
Children from the ages,of 3 to 6 can enroll in a program of preschool education

(predskolski odgoj), but attendance is not compulsory. Preschools are not an integral

part of the school system in any Republic. They may operate on a half-day or full—déy
basis and are [located in buildings separate from the schools. Urban areas and communities
with a strong | industrial or anagricultural base tend to have more breschool programs
than-mountainbus regions and remoter areas of the country, where traditional cultural
pattern; predominate. Even where these programs are readily available, the grandmother
or baba often assumes responsibility for the care of young children while both parents.work.
Preschool education programs may be established in a number of different ways. Tra-
aitfbnally, they genérally have been established by the commune. Increasingly, however,
other organizations have taken the initiatiye in this respect as the country has developed
industrially and agriculturally and as the closely knit e§tended family has gradually

didintegrated. Presently, in addition to the communes, the following organizations

and social-political units establish preschool programs:

¢




\ 1. Llocal communities( i.e., areas smaller than a commune, such as
housing developments and neighborhood areas) )

4
3. Factories and large agricultural enterprises

4. Self—magggﬁng communities of interest for child welfare. Many
neighborhood and local groups are organized through this channel.
. '(
Preschool education in ngoslﬁ%ia obtains its financing generally

.~

2. Elementary schools

)

*

from three sources. On-going costs of maintenance, and supplieé usually

- s

are covered by the self-managing communities$ of interest or the elemen—

tary school. Some capital funds and monies for additional support are

s

provided by -the self-managing communities of interest for chilﬁ welfare.

In adaiéibn, local socicpolitical communities, such as those at the neigh-
borhood area or subdivision level, may provide suprrt\ghrough‘a tax on
income decided through a referendum. In practically all cases, a tuition

fee is charged that is determined on the basis-of the éarents' income and

sometimes qn the number of the children in attendance. This fee is
usudlly on a sliding scale. 1In a few cases, children whose parents nhave

3

a very low income pay jittle or no tuition to attend these preschool

programs. ‘

Although_preschool pfbgraﬁs in Yugoslavidg Bfesently are voluntary,
it is projected that eventually under the new reforms preschools will
become compulsory for-all Yugoslav childreﬁ‘of this age group. Plans
also call for these institutions to be gntegrateg'witp the elementary

- *
schools.. It is problematical, though, whether or not these objectdives

! L4

under the new reforms will be met in the near futuré, since significant

-

areas of the country are still without any programé of prescﬁool education.

s

The cost may be more than the country is willingsto spend, and a number of *
- ¥

~

¢ultural factors mitigate against a program of this type in certain re- .

gions of the nation. It is moxe probable that pfescﬁaolé will be ex-

£
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panded and improved and eventually made part‘of the elementary

school program. " At the same time, it may seem too much to ex-
pect that preschools can be made compulsory, when, indeed, a
;étisiactory adherence to the existing compulsory laws on school
gttendance for elementary school students still is in the pro-

cess of being achieved.

- - ELEMENTARY EDUCATION i

Elementary school (osnovna skola) is compulsory foxr all

children between the ages of 7 and 15 years. Despite concerted
attempts by the autherities, the degree of conformity to the
law continues to vary grom ohe section of the country to another.
The requirements of compulsory attendance are most -fully met
generally in the northern part of Yugoslav¥a--in Slovenia,
Croatia, and ih‘Serbia, and less fully in Kosovo, in:Bosnia ané
Herzegovina, and in certain places of Montenegro. The proﬁﬁem
is especially complex with respect to some of the minoritiés,
especially the Albaniaﬁs and the gypsies--the latter group not
beipg listed any longer as a minority group in the census data,
although culturally‘;hey still ver§ much are so. Fur;éer,

!
regardless of ethnicity, Moslem inhabitants of Yugoslavia have

«

generally downgraded the formal education of women.-r Moreover,

not all children complete all 8 years in the regular time frame,
L33 .

so that a fair number continue to drop out of school immediately

after they can do so legally.

- *
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“fable 2. Number of schoois. studen graduates in elementary and secondsry 36

educacion, by Republic and Autcnomous Province! Beginning of 1977-78.
Republic or Province Schools Students Guduatuz
- Total Fenale Male .
\ . o FLEAXNTARY
, Total 13,119 2,841,563 1,355,813 1,485,750 332,360
’ sosnis & Herzegovins —— 2,640 651,965 308,543 343,422 79,848
Yontanegro ——————— 619 88,250 41,536 46,714 11,851
Croatia . 2,908 509,219 247,746 261,475 61,923
Macedonla ——eem—m—e— 1:252 275,408 129,849 145,559 27,990
Slovenis ————" “863 217,490 106,990 110,500 25,704 °
serbis (proper) ———— 3,399 580,216 279,392 300,824 70,167
Kosovo - g8y 315,361 142,923 172,438 ‘29,426
VYojvodina e 549 203,654 98,836 104,818 25,451
- ’ s‘ml!
Total - 3 998,229 451,619 546,610 193,548
Josnia & Nerzegovins —— oo 214,499 93,929 120,570 41,582
| . Jontenagpo ——m————— oo - 30,863 14,174 16,669 7,690
. N Croatis — cees. 202,929 97,869 105,060 29,564
Kacodonia —mm——— T T71,0% 33,465 44,525, 13,39
Slovenis e se¥ 83,569 40,806 42,763 20,891
Sazbia (proper) —_— . 2m,706 105,476 116,230 53,603
‘ Kosowo , 77,521 23,095 4,426 14,372
Vojvodins ——em————""  *o* 89,172 " 42,805 46,367 12,451
. ‘ . saconda s
A aggording to the {
- Teform progran —-—— 1,020 491,988 224,968 267,020 5,051
Nontepagro ——————— * 56 25,637 11,473 14,164 -
Groatia - 437 201,473 96,983 104,490 4,449
) Serbia (proper) —g——— 231 128,168 60,099 68,069 -
- Tosovo 77 47,807 13,608 34,199 -
Vojwoding —————— 219 88,903 . 42,805 46,098 602
i on \
ot gmrod by the
Tefare program ——— 1,409 506,241 _ 226,651 279,590 188,497
Josnis & Hersegovins —— 432 214,499 93,929 120,579 41,582
woatenagro —————— 39 5,206 2,701 2,505 7,690
Croatis 17 1,456 886 . 570 25,115
Kacedonia —————-—— 158 77,990 33,465 44,525 13,395
‘glovenis —————— 282 83,569 40,806 42,763 20,891
Sarbia (proper) —=T—— 372 03,538 45,377 48,161 53,603
Kosovo - 108 29,714 9,487 20,227 - 16,372
Vojvodins =e———"""""" 1. 269 - 269 11,849

""Ihtmdln am for regular schools onl ) . '
. ecial make-up
snd schools: for adult continuing oduution a:e not ::hc::i:a.mt”m classes,

. z‘rb?n totals for graduates are for the end of the 1976-77 school year

3
Ths nusber of secondary schoo. ‘ {la cal ens
e e y 1s is not available due to several techni probl in

So : 1 - '
urce: Adapted and expanded from--Federal Statistical Office. Statistical Pocket-~

. .
o 4 ‘ Book of Yugoslavie, 1980, Belgrade: Nederal Statistical Office. Ep. 127-128
. . D .
. S 9% C
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There exists a number of interesting statistical differences
regarding elementary-education by the Republics and Autonomous
Provinces. These differences are due to several factors, in-
cluding urbanization, industrialization, birth rate, and the
nature of the terrgin. Table 2 shows enrollments by Republics
and Provinces for regular4elementaiy schools. It may be noted
that the Republic having the highest puéil enrollment per school
is Vojodina (369 per sch;ol average), a largely agricultural area,
" but with concéntratéd population centers. Hence,-bne elementary
school may well serve an entire so-called viliage of 10,000 to
15,000. On the other hand, schools in the mountainous areas of
Montenegro, among the scattered villages poéulated by a few
hundred person§, have an average enrollment of 142 pupils per
school. The Albanian Moslem traditions mitigating against the
education (and co-education) of women apparéntly continue to
persist, despite strong Yugoslav efforts to overcome them, for
the number of female pupils enrolled in any schools, including
elemgnéary, i§ significantly lower in Kosovo, where this ethnic

group predominates.

’P
)
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Yugoslav. school data indicate considerable success at reducing the

mumber of failures in-the nation's elementary schools. The percentage of
failures (students not promoted into the next grade) at the elementary
school level in the mid-seventies has been reduced to approximately 5
percent overall (and to about 1% percent in Slovenia), as against about .
12 percent only a decade earlier. 31 of the students who grad;xate from
elementary schools, over 90 percent continue their study in same type of
secondary institution. Yugoslav educators contend t all this improve-
ment has been accompllshed through better teaching me and teachers who
are more highly trained, rather than through lowering standards. However,
it also should be noted that in some institutions a teaéher's effectiveness

and thus part of his/her salary arevdeter;nined by pqpﬂ achievement.

Elerentary school pupils take tests throughout the.school year to
determine their achievement in the various school subjects. No final, com-
prehensive examination is required for stucients to be pramoted fram cne .
grade to the other... However, certain secondary schools such-as those for
fine arts, graphic arts, music, ballet, or folk-dancing, may require
examinations for admission. Adult students in extrammural progféms may apply
to the appmpriaf;e elementary school specializing in adult education to take
a series of prescnbe«.exammatlons Successful candidates reoen.véd the

certificate of graduation from the elementary school. . \

Types ’
Elementary education is provided in three types of schools designed to

meet the needs of three elements of the population. Regular elanent;a:q :

3 Juhas, Mihajlo. .(Assistant Director, Repwblican Institute for the
Advancenent of Education, Socialist Republic of Serbia, Belgrade) "Educational
Reform in Yugoslavia, "Yugoslav Survey: A Record of Facts and Information
(Quarterly), XIX, Number 4 (November, 1978), p. 87. See also, Ibid., XVIII,

Nurber 3 (August, 1977), pp. 113-115.
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schools are to teach childrén of regular elementary school age who are

normal both psychologically and physically. Special elementary schools

are to teach mentally retarded children, physically handicapped pupils,

em,ziﬁﬁgily d¥%turbed children, and--in a few cases--the gifted and
specially talented. (In the case of the lattex, in addition to special pro-

¢ r
grams for the intellectually capable student, special programs exist for
children wh exhibit talent in music, art, or ballet. Some of this work
[ ]

is carried on in special classrooms set aside for these purposes in regular

elementary schools.) Special adult education schools or special classes

are set aside for adult education in regular elementary schools. Most
frequently, these classes meet in the evenings after the closé of the
regular elementary school session and may utilize(the same classrooms as
those utilized by the children during the day. Classrooms from secondary
schools also may be used for this purpose. In some cases, scheduling of
adult classes in elementary schools continues to be a problem, particularly
if the institutions operate on a shift basis; i.e., if they have one group of
pupils attending school in the morning and another group in the afternoon
and early evening. The number of schools operating on this shift basis
has decreased considerably during the last decade or so. Adult elementary
education is also provided in some.of the workers' and people's universities
during the evening. In almost all cases, the content of courses in adult
education is condensed, abbreviated, and designed specifically to meet the
needs of older students. . . Y
Elementary schools are generally established by the commune, although
self-managing communities Sf interest for education now may also establish
elementary gchools or serve as cofounders along with the local communes.
Ob ectives

Y

Although Yugoslavia's administrative structure is that of a federation

45
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in which each Republic or Autonoous Province may establish its own particular ’
.. provisicns for education, there exists at the same time considerable
coordination ‘of elementary education among the Republic and Provinces. The
abjectives for education in Yugoslavia in general apply to elementary
education and include the following:
e To increase and broaden Marxist ideology and crientation vi.n education
e To increase the relationship of education to work, partially through
6 _' a more intensive program of labor education and political
training. . /
s To increase the actiwve participation of tbe school in commmity
activities, particularly in camn;nlty cultural activities and
sociopolitical work. Students are to go on more field trips of a

historical, political, or econamic nature.

The elementary school itself is viewed as a preparatory i.nsj:itutim for

further specialization in a vocation or profession through on-the-job train-

hadl ingmdvocatiaalsdnoungorﬂmughﬁrdweramdenicmﬁcinasecmﬂary
school and beyond. Under the New Reforms, which attenmpt to integrate vocation-

- al education and academic education into cne unified whole, the elementary

school is viewed as providing the foundation for further school work, regard-
less of what trade, vocational training,. or academic study is undertaken by
o the children later on. - Further, in terms again of the new reforms, education
presumably is viewed as a continuing life-long process, with elementary
education laying the foundations.
Certain specific aims being intwoduced by the reforms since the late 1970's
relate directly to the elementary school. These include the following:

1. mepzogranmxdcurrimnunoftrxeelarentarysdmlistobé

tied more directly +o the work of the first 2 years of the secondary
school; that is, to the so-called "core curriculun,” the program of
study that is to be camon to all seoondary school students. Thus,
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the curriculum of the elementary school is to include. subjects that
will prepare children for the core curriculum at the secohdary school.

2. A variety of programs are to be established relating to the
after-school care of elementary school children. In some instéhces,
this will mean lengthening the school day, so as to form an all-day
school; in other cases, it wil% simply mean initiating a study and re-
creational program under the auspices of the elemehtary school.

3. There is also to be an increase in the organized leisure
activities of the students, particularly as they relate to the work of
the Pioneers and the People's Youth. Emphasis is to be placed on self—
management within these organizations.

4. Programs providing milk or food for the children in elementary

' will be increased.

school, the so-called "canteens,'

5. Proyisions are planned for free health care for all\elemen—
tary -school pupils, as well as for any necessary hospitalization.

This program is to take place regardless of whatever coverage may be
provided by the parents through their place of work.

6. Increased efforts are to be made in two directions to improve
the general performance of pupils in the elementary schools: a) To
decrease the number of sFudents who have to repeat a grade, through
tutoring %n after-school .programs and offering special make-up classes;
and b) to encourage students to remain in school until they have gradu-
ated, through "modernizing' the school curriculum with the special,
additional programs of instruction just cited and through the increase
of more "meaningful" activities in the extra-curricular programs exist-
ing. ‘ .

7. Provisions also are to be made to increase the number of schools

and classes using the languages of the various minority nationalities

te1
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-

and’ethnic groups in the country, thus providing a more ready means

by which children of thgse groups may improve. their positions through
education. Efforts likewise will be made to exparid the number of
programs for retarded, handicapped, and gifted children. The role of
the elementary school in adult education is to be increééed still fur-
ther. In addition to the functions previously cited, elementary
school adult education programs are now to concentrate‘éven more on
preparing adults for some type of trade or vocation. Specifically,
the elementgry schoal is to be charged with preparing adults to
qualify at one of the initial occupational levels.

8. The perennial aim of maximizing the attendance of Yugoslavia's
children in elementary school is to continue. In this respect, hostels
for chiidren are to be increased and improved, transportation is to be
provided whenever possible, and other efforts are contemplated to

reduce the inequalities that admittedly exist at the elementary school

level for children from lower socioeconomic backgrounds and for those

from remote regions of the country.




Curriculum

The elementary school curriculum is essentially identical throughout
Yugoslavia in basic content, ,ideology, and orientation. This is true even
more so under the héw reforms. Nonetheless, certain variations do exist
due to locality, economic resources of the community, and similar factors.
Table 4 shows the élement;ry school curriculum in Macedonia for 1977.
The curriculum includes elements from the humanities, sciences and mathe-
matics, music and art, other esthetic fields, and technical subjects.
As conFemplated under the new program,gthe number of teaching hours for
academic contentvin each grade level will“be as follows:

Grade Class hours

18-19

19-19.5

20-21

20-24

24-25

24-26 )
25-28

25-28

o ~ O W N -
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Table 4. Elementary school curriculum for the Socialist Republic of

Macedonia: 1977 :

Comyglsofy subjectW Hours per week by grade
1 2 3 <& 5 6 1 8

Total = 18 pi: N 20 20 25 25 258 25
Mother tongue : & & :6 6 T4 4 4 3
‘Nature and a;.aciety ————— 2 2 3 - - - - -
General science =—=e—e—eenee - - - 2 2 - - -
Physics - : - - - - - - 2 3
Chenistry - - - - - - 2 2
Biology - - - - - 2 2 2
Mathematics 6 6 5 . 5 5 4 3 3
‘Qechnical education —=—=wwe- - - - '2 2 1 1 1
Social. science - - - 2. ‘ - - . = " -
Geography - - = - = 1 2 T2 2
History - - - - . 1 " 2 2 .2
I.mgm;ge of the nationalities - - - - .1 2 - -
Foreign language ==«e=—===w=- - - - - 3 ‘ 3 2 2
Physical education ==——=w=w—- 2 2 ‘ 2 2 2 2 2 2
Art 1 .2 2 2 2 b b 1l

Music b 1 2 1l 2 1 1 1

wlln addition, a curriculum and syllabus are available for free activities,
productive work, socially useful work, public and cultural activities, \g.r.n‘
N

Source: The Yugoslav Commission for Cooperation with UNESCO. The
Republican Institute for the Advancement of Training and Education. The
Development of Education in Yugoslavia, 1974-1976. Report presented at
the 36th International Conference in Education, Geneva, Switzerland, Aug .
30-Sept. 8, 1977. Belgrade: The Commission, 1977, P 87,

Y

\ . . \ 'J'J : -
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In addition, approximately 70 to 80 hours per year are to be allotted
for courses of a nonacademic nature. These inciude ocourses in first aid, home
econamics, sex education, agr°iculture, and career information. Generally, formal
schooling for minority children will be expanded by 2 to 4 hours per week, soO as
to include lessons in ;he gramar and structure of their mother-tongue as well
as in its literature. All elementary schools in all Republics and Autonomous
Provinces are to include a special céurse on Marxism. In some Jinstances,
notably in Slovenia, such content will be placed primarily in the grades 7 and 8.
In-other cases——in Croatia; for instance—Marxist course ccntent will be in-
cluded at all grade levels, from grade 1 to 8 of the elementary school.

Beside fc;mxal classroom work in the subject, in?onnal instruction is to proceed
at an accelerated pace through the extra-curricular activities of the Pioneers,

the Pedple's Youth, and the National Technicians.

Each school includes so-called "free" or "extra-curricular activities,”
health examinations, participation by the pupils in public and social events
(both within the school and in the community), and also in some ihstances

)

additional after—class educational programs of same type.

Students in grades 4 through 8 are required to take a subject related to
work education twice weekly. The cohtent of this subject varies from grade level
to grade level, but it usually contains 1.mits related to basic
mechanics, general technology, metal working, and the like, The aim
of this teaching is to prepare students for subsequent vocational
course work in secondary schools. This is the reason for the
rather heavy emphasis upon industrial type work in the course,

as against content and sk’i 11 development in the crafts and manual

arts. Projected plans also call for introducing required work of a
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production type or activities that are socially useful and of aid to the
school and community. Arrangements will be made with the various establish-
ments to provide work for the students to do in the school workshops under
contract. Although this comcépt is not new, havfng been par; of the pro-
gram of some scho?}§;dﬁ;ing the 1950's and early 1960's, the projected plans

- ¥

call for a/;enév%ed emphasis in this regard and for expanding the

“

compulBory nature of these programs throughout the country.

Courses of study in the elementary and secondary schools and their

accompanyin% textﬁooks have been revised, or in most cases, repiaced by
new materials. The changes are intended to reduce the amount of factual
content that students of both levels heretofore have been obliged to
learn. Selection qf content has been made more critically, with only

the (presumably) most significant and important data selected. At;the same
time, these curricular materials have been designed to correlate with the
other changes that Yugoslav education is presently making, especially

in terms of objectives and ideological directioms, as well as in me;hods
of instruction. Textbooks and courses of study are supposed to contain
an increased amount of Marxi§t"53hcepts and ideas (especially those thaf
relate ro labor and the role of man in socialist society), as well as

information about the nature of technology and science in modern Yugo-

alavia and in the world.

SECONDARY EDUCATION

Secondary education in Yugoslavia is not compulsory. Nevertheless,
in any given year, somewhere between 60 and 63 percent of the young people

of the appropriate age level complete secondary education.

¢

[ag)
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All students who have completed satisfactorily § years-of
élementary school are eligible to apply for aéﬁission to a
secondary school. However, in practice, differentiation
occurs at this level. Students whose grades are poor generally

tend to seek admission to schools for skilled workers, while

students who are academically talented apply for entrance to
a gymnasium or a 4-year technical or other specialized school.
In the case‘Bf certaiﬁ specialized secsndify‘schools, certain
additional qualifications may be.imposed upon the céndidatés.

Fine arts schools and commercial art schools usually require

the submission of an example of a student's work, while

schools of music, ballet, and folk—danée generally include an

audition as part of the application for admission.

f‘.Matufe, working adults are now permitted to enter any
secondary or university program of’instruction without éomplet:
ing the work of the corresponding lower level institution--
pfovided, that is, they can pass the requisite entrance
examinétions of the institution. In addition, intensive, short
term‘couréés are now available designed specifically to prepare

candidates to take the entrance examinations of an advanced

school or university.
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Sec0ndé%y schools are of various types, with their pro-

grams of study generally lasting anywhere from 3 to 4 years
(grades 9-11). Most.are vbca%ional or teacher-training

institutions of various kinds, which will be discussed under

"Yocational Education"” and wpeacher Education" the remainder

are schools of general education, or gymnasia.

[3
~

The Gymnasium-

There are three types of gymnasia (gymnazija), all of

which offer a 4ryear p;ogram of general education preparing

students to enter a university. Although much of the general

content for all three types is similar, the classical gymnasium
SR . :
specializes in the ancient languages, particularly Greek. and

Latin; the sc1ent1f1c gzmna51 emphasizes mathematlcs, chemis-

£ry, biology, and physics and prepares students to enter the ,

i
university to study in some scientific f;eld,,the terd type

of gxmnasium, the modern language gymnasium, emphaSLZes the
study of two or more ‘modern languages, such as‘English, French,

German, and--in some areas of the country--Italian. Table 5

shows the curriculum of two tratks in a gxmnasium in Serbia.
i 5

. .
- -

.Inc£easingly, there is:a movement in Yugoslavia to provide Py
two or all three of Ehese bption§ for students in each second-
ary school. Stgdents take some subjects that are common to all
types (such as the mother tongue and its literature) and then
specialige in their own particular field of interest. (Under

.

the new reforms discussed later,'this?approach apparently will

-

be intensified, so that all students will Bave the same "core curriculum"

during the first 2 years.) ' . » R

Ut
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. Table 5. ) s by | ) _
/Curriculunm of the two tracks in a gymnasium in Serbia,/year:| 1969 49

Class periods per wel‘gek '

~

' Wodern languages, social Natural sciences R
sciences, and humanities and mathematics
Courses
l 2 3 4 1 2 3 4
Total 34 35 3 35 a3 a3 1 R
Serbocroatian language \
and literature ==—=e———-==— 5 4 4 4 5 4 4 .4 .
History .3 3 3 3 3 3. 2 -
. !
Elements of the science of
society and social order ‘ -~
of the SFRY - - 3 5 - - 2 2
Psychology - 2 - - - -2 - -
Lagic : - - s - - - 2 - =
Philosophy , - - - 3 - - - 2
Fine arts 2 11 i 2 - - -
- Music - <. 1. 1 1, 1 2 - - - .
1st foreign language — 4 3 ! 4 4 3 3 3
23 foreign language —=~o———"= = 3 3 3 - - - -
) Latin / - 2 2 - - 2 2 - -
Geography "\ 2 2 - 2 2 2 - 2
\ . .
Blology 3 2 2 - 3 2 2 2
Chemistry - 2 2 - - 2 2 2,
\
' Physics 2 - 2 2 - 2 3 3 3
- Mathemtics 5 3 2 2 5 5 5 5
Technical education —= -2 2 2 2 2 2 2 2
Elements of civil defense
and military protection = - - 2 2 - - 2 2
Physical training -=--—- 3 3 3 . 3 3 3 3 3 7

 Source: The Yugoslav Commission for Cooperation with UNESCO (Belgrade)
" and The Republican Institute for the Advancement of Training and Education
(Belgrade). The Development of Education in Yugoslavia, 1974-1976.
\ ‘(Belgrade: The authors, 1977). p, 75.

o
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Students successfully completing a 4-year secondary program must
pass caprehensive examinations. If successful, the students are awarded
a certificate (matura): This certificate indigates the
inétitut%on from which the student has>graduated and his

specific program of study; that is, whether it is of an

- academic character (from a c_;zmnasium) or technical character

and the particular field of technical specialization (from a
vocational school). Students who are unable to pass the
examinations, successfully must either repeat the specific
courses in which they are deficient, make up work by special studies,
or enter mdustry‘ and thén cont‘inue their preparations to retake j:hese exami-
nations at a future date. Secondary school prograns are also open to adults
on a part-time, eve.tfing basis, or extramurally by indepepdent study and the
sul;sequent successful passing of examinations at this lewel). .

The continued use of the matura examinations is currently in a state of

"flux in Yugoslavia. Recently, action was taken in the Republic of Serbia to .

abolish the matura examination 4, whereas in Macedonia the matura exam is now
no longer required of students who are odlitni (outstanding) --those with

straight "5"s. \\

Enrollment i :

The number of students gréduating fram Secondary school, by type of insti-
tution, varies samewhat from year to year. Table 2 gives data for the 1976-77
graduates. However, generally the largest nurber of such students are grad-
uates \gf 4-year technical and oth-er speciualized schools, w1th a slightly
smaller percentage carpleting programs in schools for skilled workers

(i.e., trade schools). However, a close third continues to be the general

secondary schools (gymnasia).

8 politika. (Belgrade). Jwne 30, 1979,V 5.

“
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In the 1976%1977 school year, out of 202,440 students

completing a secondary school of some type, 83,248 or 41.1
percent were graduates of a trade or vocational school, for

skilled workers, 48,243 or 23.8 percent were graduates of

.general secondary schools (gymnasia), and 54,859 or 27.1

percent were graduates of a technical or other higher voca-
tional training institution. The rest, 16,090 or 7.9 per-
cent had completed teacher-training institutions, art schools,

c s : 5
or other specialized schools at the secondary level.

Not included.in these figures are the relatively large
number of graduates of special schools for the mentally re-
tarded and the handicapped, schools for adult education, and
the ;arious scﬁools for continuing and supplementéry educa-
tion--all of which also function at the secondary level.
However, the many secondary institutions for the minorities

are included.

1) N

About 10 percent of secondary school students fa;l to be

N
N

promoted to the next grade.

> Statisticki godiSnjak Jugoslavije, 1978

1994
£
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The matura or schdol-leaving certificate is granted by all gymnasia .
by fine-art secondary schools, and by all four and five year vocaticnal
schools of secondary rank, such as those in econamics, agriculture, forestry,
rinary sciences, medical technology, transportation, oonstructlon,
surveying, geology, hotel management, administration, and mining. The

examination on which the matura is based is usually known as the zavrsni ispit,

(graddaﬁion examination). The exact nature of this examination differs among
these institutions, although certain common elements exist, such as the in-
clusion of material on the student's native language and literature. ‘Require—

rents also differ according to Republic and Province.

Further, the secondary-school leaving certificate is known by several

names in Yugoslavia, again depending upon the Republic:

svidetelstov za poloéer{ zavrsen iépit (Macedonia)
Svjedodzba o zavz.j:‘;'nan ispitu (Croatia)
Svegodanstvo o polozenam zavrSnom ispitu (Serbia)
Spric‘:/evalo o zalclju&/nem ispitu (Slovenia)

Persans over the age of 18whodo not have the matura may also apply for
admission to a higher educational institution after they have first completed
4 years of socially useful" work. Almost invarie.bly an entrance examination is
requlred in such cases. -

Because of the great diversity in the nature and content of the zazvrshi
ispit, university faculties and specialized institutions of higher education
often require the passing of quallfymg examinations as a means to determine an
applicant's abilities for study in a particular field. Also, in cases where

there are more applicants than openings, carpetitive examinations are used to

determine which persons are to be admitted.
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The proposed, gradual introduction of a common core
program in all Yugoslav secondary institutions has brought
about a movement throughout Yugoslavia to abolish the
matura. Thus, in June 1979 the matura was eliminated in
Serbia. I1t% continued use is also in doubt in the other

+*

Republics and Prowvinces.




THE NEW REFORMS

Integration

Yugoslav educational reforms, which originated in the
Tenth Congress of the League of Yugoslav Communists in 1974, call
for Yugoslav education to be integrated or--using the Yugoslav
term-"directed” (usmereno). This change is designed primarily to
affect secondary education. but also institutions below and above
that level. Education is now to be integrated both vertically
and horizontally from the preschool to the gréduate level. Efforts
will be made to integrate the preschool program with that of the-
local school system, rather than (as formerly) with other agerncies
of the community, such as the health agencies. Education' is to be
seen as a continuous process, available on an on-going basis
throughout much of life. Thus, provisions are to be made for
students who wish to terminate their education temporarily at a
particular point after elementary school to enter the labhor force.
Young people who choose this option may participate in continuing
programs of education to cbtain higher qualifications in their vocational
fields as well as to complete course work toward a secondary school
certificate--or even beyond. Another option which also will be

available to them is that of re-entering regular school to con-

tinue their studies after some experience in a field of work.

Similarly, students completing the first level or the second
level of higher education will likewise have the vertical option
of entering the work force where they can continue their study

on a part-time basis, or--after some experience in their vocation--

re-enter a regular program of study in some higher educational

institution.

¢ 0+
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Curricular Changes

The content and courses of instruction for all levels of education

have been reviewed and in most cases revised in some manner. Curricular

content at the elementary level has been generally standardized so that

at least certain elements are common throughout the country. Secondary
education is now to possesé certain common curricular content, irrespective
of the nature of the secondary institution or its objectives. In addition,
all secgndary school work is to include vocational content and to be in-
tegrated withwthe life of work so that graduates can be prepared to take
the initial exﬁminations qualifying them for some level of competence in
a particular vocation or trade.

The new educational reforms call for dividing the secondary school
curriculum into two. parts. The first part (BEXE.fEEE) is to consist of
the first 2 years of secondary school, during which certain courses will
be common to all secondary school students. These will include the stu-
dent's mother tongue, as well as the language of the majority of the
Republic--in cases where the mother tongue differs from that of the
language spoken by the majority in the Republic--chemistry, biology,
physics, geography, mathematics, history, and certain work in labor and
production. In addition, all students will be required to take work in
Marxism and socialist self;management, as well as in military science and
civil defense.

As part of the New Reform, the existent courses—-especially those
that form the common core curriculum--are to include new examples in their
revised courses of study relating to labor and the problems of labor,
technology, and industrial processes. In addition, activities relating

to labor education are foreseen for all courses at this level, but especially

Vo4
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for the natural sciences and mathematics. There is also to be a renewed
emphasis on student participation in socially useful work, in technological
activities that form part of the work of various school clubs and youth
organizations, notably that of the Pioneers, the People's Youth, the Young
Technicians, and the Pupil Cooperatives. Again, such participation is
intended to provide students with work experiences which will prepare them
for their future vocations and.for the vocational studies during their last
year(s) of secondary school.

Students who complete the first phase of secondary schooling under
the new program (that is, the first 2 years of secondary school) may
enter the labor force and continue their education on a part-time basis,
or they may enroll in a program of further specialization under
phase two ggggg_gggg), which provides 1 or 2 more years of further studx.
Young people also may, if they wish, enter the labor force for a few years
and then resume their full-time studies at a later date.

Vocational specialization is to take place during the second phase of |
secondary education. The length of this specialization will continue to
depend, as it does now, upon the nature of the particular vocation or
specialization. In some cases, thexefore, this will mean that the student
will continue his studies only for 1 additional year, but in most, this
will mean 2 more years—-again, as it does at present. At this second
phase or level, emphasis will be upon the vocational preparation of the
young people, with only a few subjects being required as common to all

secondary school students in these grades. Subjects proposed for the

core curriculum at this level include the mother tongue, military prepared-
ness and civil defense, socialist self-management, and physical education,

approximately 5 to 7 hours per week. The rest of the time, it is projected,
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will be devoted tovocational specialization and preparation for further

professional study, as the case may be. In this context, the gymnasium .
also will have a vocational or paraprofessional context, for it will in-

clude in its program courses that will prepare the students to qualify

at some level in a vocation. Although its students may thus enter specific

vocational and paravocational fields immediately after completion of their

studies in the new form of the gymasium, most will probably continue their
studies'in‘higher educational institutioms.

In addition, special programs for the slow learner, physically handi-
capped students and the gifted have been introduced or revised. Children
who are of another nationality than that of the particular region in
which they are living will be provided with an expanded program including
content about the culture, history and customs of the nationality. Aca-

‘demically Falented youngsters and childre; who exhibit special talents in
art, music, and dance are to be given added opportunities for develop-
ing their special abilities. Moreover, throughout secondary school,
the media (television, theatre, motion pictures, radio, and newspapers
and periodicals), cultural institutions (libraries, museums, and reading-
rooms), sports groups, youth organizations and all other elements of Yugo-
slav society in any way related to, or having an influence upon youth, ar;
to provide programs and increased activities relating to the social, tech-
nical, political, vocational, and ideological education of the youth.

Vocational guidance is to be given special emphasis in all secondary
schools. Students are to be assisted in determining their aptitude for

various vocations. This prograﬁ of work preparedness will be made man-

datory for all secondary schools, so that all students from these institutions




vill have some marketable vocational skill upon graduation and have reached

one of the lower levels of vocational qualification. At the same time,
though, no organized program for training vocational counsellors or special
staff positions of professional vocational councellors are being planned.
Rather, classroom teachers and vocational educators are laréely to assume
this role on a non-formal basis. In addition, the various children's and
youth groups will be recruited to assist and reinforce this program of
education-in-labor: the Pioneers, the People's Youth, the various tech-
nological and scientific study groups, and other related organizations.
Graduates of the second phase, similar to those who caplete the
first phase, may enter the labor force immediately with their secondary
education being terminal exoept for possible further training in their
particular trade or wocation. They may also work for sewveral years, gain
experience in their specific field of wocational training, and then return

to a higher educational institution to take further wark of a specialized

. nature in their field of competency. In‘many instances, graduates of

vocational institutions who wish to pursue their education will take on—
the-job training or enroll in courses and educational programs associated
with their place of employment. Persans who successfully conmplete these
programs will be able to advance their vocational qualifications according
to the Agreement on Unified Basis for Occupational Classification (described
under "Vocational Education").

The introduction of the new curricular reforms in the secondary schools
of Yugoslavia is proceeding at a deliberate pace. Curricular changes affecting
the first 2 years of the secondary school program, that is, the so—called
core curriculum previously described, have been introduced in the Socialist

Republics of Croatia, Macedonia, Montenegro, and Serbia, including the
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Autonomous Provinces of Vojvodina and Kosovo. In Slovenia,
these changes have up to now affected only the prégrams of the
teacher-training institutions at the secondary school level,
which have adopted the core curriculum. Presently, work is
procesding to complete the transition to the new reforms in all
the secondary institutions of Slovenia. Similar activities are
taking place in the Socialist Republic of Bosnia and Herzegovina
which should be introduced in the schools of that Republic
during the 1980-81 school year. The introduction of these
reforms has moceeded even more slowly following the first 2
years of a common core program. As this is being written, only
Croatia and the Autonomous Province of Vojvodina have imple~
mented these changes in Phase II of the program of the secondary
schools, although a few schools in the Socialist Republic of
Serbia and the Autonomous Province of Kosovo are currently

experimenting with the concept.

Thus, by September 1980, all Republics and Provinces will
have introduced some parts of these reforms in their secondary
schools. Implemented by then probably will be the first year
of the first phase of secondary schools (i.e., the first year
of secondary school) in all, or most, of the secondary level
institutions. Further, it is anticipated that the reforms

_will be fully functional at all grade levels by the mid-1980's.

)
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VOCATIONAL EDUCATION

All vocational and professional activities in Yugoslavia are divided
into eight levels and two sublevels by the Agreement on Unified Bases for
Occupatioﬁal Classification of 1977. Level requirements diffgr from voca-
tion to vdcation as well as within each specified vocati?n.

Level I, the lowest, requires completion of the 8~year elementary
gchool program, at which time the student goes to work at some menial
position for which few skills, if any, are required and which can ordinarily
be met by a person with this minimal educational background.

The next four levels (II-V) are reached through work in, industry
and/or study in secondary educational institutions. Level LI generally
requires meeting the stahdards for Level I plus some work experience and/or
specialized trainingtu Level III may be reached by working 2 years at -
Level I and 1 year at Level II or by further vocational specialization.
Level IV requires that the person has met the requirements f&r the figﬁt
three levels and then can demonstrate skill and competence in his vocation
at the requisite Level IV in the examinations. This requirement may also
be met by satisfactory comg;etiqn of Levei I, folloyéd by 2 years of
specialized vocational training in the particular f%eld and satisfactory
achievement on the vocational examinations. Students completing the first
2 years of secondary school (i.e., phase 1 of secondgry education) may
qualify either at Level III or Level IV, depending upon their achievement
of the vocational proficiency examinations in their respective vocations.
Level V consists of persons who have been trained in a 2- to S—year program
for skilled workers. Often they are sent to schools to further their-education
by the various industries. In this way technicians, machine operators, and

other industrial workers may receive specialized training at the secondary

school level while being supported by their employers.

66[
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In the case of ‘some professions or vocations, only a few or none of
the earlier levels need be completed. For example, a person studying for
Jthe medical degree must complete levels I to‘III,,but then normally skips I
all the levels between IV and VII. v
After Level V come two sub-levels, Level VI and Level IVl. A student ~*
may come to study at Level VI directly from Level IV or through Level V,
‘ although the latter case is rather rare, since Level V is considered terminal.
Increasingly, also, some prior successful work experience is required for
admission to a Level VI program. The study usually lasts 2 years, at the
completion of yhich the student goes to work in his chosen vocation for 2
more years. After this work experience, individuals may proceed to Level VII,
if they wish. However, since Levels V, VI, VIl are vocationally related, most
‘students who intend to go to a higher educational institution proceed Qirect;y~
from Level IV to Level VII, which is of higher education rank. |
Level VII is also divided into two sub-levels. Receiving the first
degree from a higher education institution indicates Level VII. Completing
professional specialization or a master's degree indicates Lével VIIi. " The

program of %tudy in most university-level institutions is & to 5 years in -

length, upon completion of which the sfudent has also complefed Level VII of

his vecational qualification. He or she can then continue studies at the

university on a graduate basis or proceed to go to/EQrk and then finish special-

ization (Level VIIl) by further study. The length\ofltraining and coursework

E)

at this level depends, of course, upon the particular field. Level VIII, which
is the highest of these vocational levels, involves study for the doctorate
either in an academic field or, most often, in some of the medical or medically

related speciﬁ}ties.

G
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School Centers

It.is envisioned that much of the vocational tfainiﬁg and education

under the new .reforms 'will be given in what ‘are known as 'school centers'

(gkolski centri). These centersare institutions, first established by a 1959
) 3 &
‘ €

resolution of the.Naflqnal $ssembly, where_skilled training is given in one

or more related vocations. These centers are to be expanded and are to be

more f£ully integréted vertically éy a particular vocation or profession,
so rhat they can include all; or some combinatibn, of Fecondary school st;aies
Iin the vocation or profession, related training at the higher education ievel,
and even 'graduate work leading to the master'é or doctor's degree. Existing
centers have mostly been at the secondary level.

Although the development of these cegpters under the new reforms is
currently in process and their exact nature and character is generally
still in the formative stage, it appéﬁrs that thése centeré will continue to ’
.include one or perhaps two or'nore related vocations or trades at the sec&ndary

level, but now in many cases will be associated with a faculty or department

of a university or with a technical institution of university rank.

85 «
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Vocational Schools

Vocationalveducation at the secondary level includes (1) schools for . \
training skilled workers, (2) technical schools, (3) art schools, (4) trade |
or vécational schools, (5) teachers' schools, (6) miiitary schools, and (7)

"people's universities and workers' universitites."

Schools for Skilled Workers.--Two levels of skilled qualifications for .-

industrial, mining, construction, and some agricultural workers exist. The

first is that of "skilled workman" (kvalificiran radnik or sometimes, kvalifikovan

radnik), and the second--the higher grade--is that of "highly skilled workman"

(visokokvalifikovan radnik). Persons who have obtained a semi-skilled level

in their place -of employment (through work egperience and a satisfactory

. examination), may attempt to obtain skilled status. Tﬁi§ can be done through
one of two methods: enrolling in a school for training skilled ;orkers (usually
a 2-year program of study), or by enrolling in a 6- to l2-month training program
of a peoples' or workers' university or in a program of continuing education

_at a, vocational school, and then taking an examination on the skill or trade
before a special commission. A certificate of qualification as a skilled worker
is awarded the successful examinees. Elementary school graduates are also
qualified to be admitted withqut previcus work experience.

Technical Schools: Offering 2- o 4-year programs, technical schools

(technigke gkole) are intended to train students at an intermediate level of

qualifications for certain vocational areas, such as, drafting, medical, veter-
inary and dental technology, banking and commerce (store clerks, bookkeepers,

and buyews), e}ectornﬁEs, forestry, transportation, librarianship, and hotel

management.
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Art Schools.-~Literally, the term umetnicke Skole means "art school."

However, in this category are included not only the' schools
of fine arts that function at the secondary level, but also
secondary schools specializing in music, ballet, commercial

arts, drama, etc. Art schools offer ﬁp to 4 years of studies.:

/ !

Trade or Vocational Schools.--Trade /Or vocational schools

(skole za kvalifikovane radnike), offering programs of 2 or--

most frequently--3 years, train wofkers in a particular trade
{

| ‘
/

or vocational skill, such as construction, hotel services,
automobile and tracto# repairs;/mining( etc. The level of
voéagional qualifications that the gréduates of these institu-
tions receive is, of coursé; depende#t~somewhat upon their own
abilities and mastery iof ;ﬁeir fie1d4 but is usually at a

relatively low level-~II Or III—-undér the new system on the

Unified Basis for Occupational Class%fication.

Teachers' Schools.--Described elsewheke,in some detail, teachers’

school (uéitelske §gole) are intended .to train lower elementary
school ‘teachers only (grades 1 through 4). Their courses of
study ané generally 5 years in length. T%fy are intended to
provide both some general education to theif students and Ero-
fessionai training in eéucation. In some rgspects, therefore,
they are akin to the gxmhaéium, whereas in éthers they are more

\ .
like a specialized technical school in that they train students

for a particular vocation.

ay \ ‘ |

iy \ |

/
/
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B -~ -—Military-Scheols.—Described later in some detail, military

Y . . C
schools (vojni Skoli) train young men to become non~-commissioned

officers in the military forces of Yugoslavia.

Q
People's Universities and Workers' Universities.—-Despite the

nomenclature employed, neither a workers' university (randniéki)

univerzitet) nor a people's university (norodni univerzitet)

is a university in the traditional meaning of the word. Each

is basically an institution of continuing education for adults,

and although it may offer courses at the secondary and higher

¥

educational level, these are usually restricted to no more than
the first two years of higher education. In other cases, as-
sistance may be offered adults seeking to do university study
extramurally through establishing a consultation center or

"help sessions," but this is the extent of the involvement

in university level studies.
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Table 6. Curriculum of the second phase of the technical schools for machinists
in Croatia: .19771

Ned

Courses2 Number of hours per year
3 4
Grand total -— 1,120 1,024

General core:

Serbo-Croatian or Croato-Serbian S —— 70 64
Theory and practice of self-managing socialism——-——- 35 -
Mathematics , 70 64
Physical education 70 64

Theoretical vocational:

Total 455 -
Economics and organization of production—--—-——--——- 70 -
Technical mechanics . 70 -
Elements of materials . ——— 70 -
Automatization —-— 70 -
Technical design and elements of machines—-----—-——- 175 -

Production and technology:

Technology in business 70 -
Professional technology - 64
Productive work 350 768

1The second (final) phase of the secondary program takes place in the 3rd and
4th years. Completion of this program and the successful passing of the requisite
examinations. qualifies the students for work on Level IV of the scale of the
Agreement on Unified Bases for Occupational Classification.

2The third year also inclddes 105 hours of practical training. Optional
courses during the third and fourth years include 140 hours.

‘ | 72
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HIGHER EDUCATION
There are a number of different types of higher educational
" institutions existent in Yugoslavia today: universities, hig? schools,
higher schools, academies, theological seminaries, and workers and people's
universities. A university consists of a number of faculties and (usually)
other organizational divisions, provides an extended curriculum in a
variety of fielqs, perhaps offers the'doctorate, and may have a number
of ancillary resea.rch of other institutes attached to it. A faculty is
similar to a "school" of a "department" in an American university. There
are 18 institutions in Yugoslavia that can be labeled '.. versities" under
the Yugoslav legal definition. (See table 8.) However, at lecast four
of these are presently in the development stage. To be recognized by
Federal statute as a university, a higher educational institution must
have at least three faculties. Of the 18, half have come into zxistence
since 1970; and all except three (Zagreb, Ljubljana, and Belgrade) were
founded after World War II, although in several cases they are expansion
of pre-war faculties thathad been attached to one or the other of the
older institutions. Yugoslavia had 180 faculties of university status
in 1977-1978. Of these, 64 were in technical areas, 20 were in economics,
19 in law, 11 in medicine, 9 in philosophy and the rest in such widely
diverse fields as dentistry, mathematics, biology, administration, political

)

science, physical culture, veterin\a;ry medicine, tourism, hotel management,
and the 1ike.5
A high school (visoka gkola), of which there are presently five in

number, is the temm applied to describe a specialized institution of university

Srederal Statistical Office. Statisti¥ki godi¥njak Jugoslavije, 1978.
(Statistical Yearbook of Yugoslavia, 1978). Belgrade: The Federal Statis-
tical Office, 1978, p. 364.
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rank, having 4- or 5- year programs of study. It may also offer the
doctorate. |
A higher school (viSa Zkola) is a post-secondary institution that
“provides less than full university-level work. Most of these latter
institutions offer programs that are 2 or 3 years in length with the
purpose of training personnel at a level that is more advanced or special- '
ized than that in a secondary wvocational school, but less than that of a

upiversity or of a high school.6

Emphasis is upon meeting practical work-
related needs, with a2 minimum of theory. Completion of the programs of
study of these institutions is usually at Level I of university work. In
some ways these schools function similarly to American junior colleges,
although the analogy is not an exact one, since ordinarily they tend
perhaps to be more specialized and vocationally orientated toward a
particular field than do their American counterparts. Among these schools
are included business and commerical schools, schools for medical and
veterinary technologists, schools for training transportation personnel,
social work, internal security, social organizations, agriculture, statis-
tics, commmications, mechanical technology, construction, and surveying.
In the 1977-1978 school year, there were 136 such advanced schools with an
enrollment of 119,560 students, of whom 35,045 were in technical fields,
73,450 in the_ social science, and the rest in medical, agricultural or
forest technologies. A vast proportion (nearly two-thirds) were taking

7

their course work in same program of continuation studies.

Academies can be of several types. Although their level may vary, all

6I‘c should be noted that the “'high school" (visoka gkola) provides
programs of study that are more advanced and theoretically based than does
the "higher school" (visa gl:gla), despite the latter's greater comparative

degree when translated into English.

Tugoslavia. Federal Statistical Office. Statistical Pocket-Book
of Yugoslavia, 1979. Belgrade, 1979, p. 130.
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include at least some post-secondary courses. In this category are included
teachers' academies, musical academies (conservatories of music), fine

art academies, academies for stagecraft and the theater, radio, television,
and film, naval and military academies, etc. Historically, these insti-
tutions generally provided a one or two-year program of study beyond
secondary school, aith?ugh sometimes they also offered a preparatory second-
ary curriculum of a specialized nature. In more recent times, many of these
academies have assumed the role of four-year post-secondary institutions,
providing programs of study in their specialized fields at university level
and have become affiliated as divisions of the university. Further, it was
from the existing Academies of the Arts in Belgrade that the Arts University
of Belgrade was formed in 1975.%

Theological seminaries are also post-secondary institutions, usually

four or five years in length. Their purpose is, of course, the preparation
of clergymen for the particular faith--Catholic, Orthodox, Moslem, or Prot-
estant. Some denominations also have preparatory, secondary schools for
this purpose.

The workers' and people's universities are not universities in the real
sense. Rather, they are centers of continuing adult education, providing
very varied programs of a social, cultural, political, academic, and voca-
tional nature. Included in their programs are lectures, motion pictures,
concerts, and dances. In addition,
may give courses for adults that are at the elementary school level,
as basic literacy, vocational curricula at the first two years of university

level.

8‘I'hese academies, which are instructional institutions, should not be
confused with the various Yugoslav academies of sciences which are scholarly
institutions devoted to research, publications, and the recognition of academic
excellence of individuals.
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Table 8
UNIVERSITIES IN YUGOSLAVIA WITH DATE OF FOUNDING
Date Founded University Faculties and Affiliated Institutions¥
1669 Univsrsit of Zagreb. Faculty of Agriculture
Sveuciliste u Zagrebu Faculty of Architecture

Faculty of Civil Engineering

Faculty of Defectology

Faculty of Dentistry

Faculty of Economic Science

Faculty of Electrical Engineering

Faculty of Foreign Trade

Faculty of Forestry

Faculty of Geodesy

Faculty of Law

Faculty of Mechanical and
Naval Engineering

Faculty of Mining Engineering,
Geology, and Petroleum

Faculty of Natural Sciences
and Mathematics

Faculty of Pharmacy and
Biochemistry

Faculty of Philosophy

Faculty of Physical Education

Faculty of Political Sciences

Faculty of Technology

Faculty of Veterinary Medicine

1905 University of Belgrade Faculty of Agriculture
Univerzitet u Beogradu Faculty of Architecture
Faculty of Civil Engineering
Faculty of Defectology
(i.e., Special Education)
Faculty of Dentistry
Faculty of Electrical Engineering
Faculty of Forestry
Faculty of Law
Faculty of Mechanical Engineering
Faculty of Medicine
Faculty of Mining and Geology
at Belgrade °
Faculty of Mining and Metallurgy
Faculty of Organizational (i.e.,
Administrative) Sciences
Faculty of Pharmacy
Faculty of Philosophy
Faculty of PhYilology
Faculty of Physical Education
Faculty of Political Sciences
Faculty of Sciences
Faculty of Technology and Metallurgy

*Partial list.
Q. 70
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1919 Faculty of Theology at
Ljubljana *
(The faculty is an inde-
pendent institution of
university rank; it was
formerly attached to the
University of Ljubljana)

1595 University of Ljubljana Faculty of Architecture, Civil
Univerza u Ljubljani* Engineering and Geodesy

1809 Reconstituted Faculty of Biotechnics

1919 Reopened Faculty of Economics

Faculty of Electrical Engineering

Faculty of Law

Faculty of Mechanical Engineering

Faculty of Medicine

Faculty of Natural Science and
Technology

Faculty of Philosophy

Faculty of Sociology, Folitical
Science, and Journalism

Academy of Music

Academy of Theater, Radio, Film
and Television

Higher School of Maritime
Engineering

Higher School of Pedagogy

Higher School of Physical Culture

Higher School of Public Administration

Higher School of Safety Engineering

Higher School of Sanitary Workers

Higher School of Social Workers

1946 University Cyril and Faculty of Agriculture
Methodius of Skopje Faculty of Architecture
Univerzitet Kiril i Faculty of Blology
Metodij vo Skopje Faculty of Chemistry

Faculty of Civil Engineering
Faculty of Economics
Faculty of Electrotechnics
Faculty of Forestry
Faculty of Geography
Faculty of Law
Faculty of Mathematics
Faculty of Mechanical Engineering
Faculty of Medicine
Faculty of Metallurgy
Faculty of Philology
Faculty of Philosophy
Faculty of Physics
Faculty of Technology
*The official name of the university has been changed recently to the
Univerza Edvarda Kardelja v Ljubljani (Edward Kardelj University of Ljubljana)
to honor the Slovene revolutionary and political figure who passed away On
February 10, 1979.
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1949 University of Sarajevo Faculty of Agriculture
Univerzitet u Sarajevu Faculty of Architecture and Town
Planning

Faculty of Building and Constuction

Faculty of Economics

Faculty of Forestry

Faculty of Law

Faculty of Mechanical Engineering

Electro-Technical Faculty

Faculty of Medicine

Faculty of Metallurgy (at Zenica)

Faculty of Mining (at Tula)

‘Faculty of Philosophy

Faculty of Political Sciences q

Faculty of Sciences

Faculty of Technology Physical
Culture (High School)

Faculty of Veterinary Science

1961 University of Novi Sad Faculty of Agriculture
Univerzitet u Novom Sadu Faculty of Civil Engineering
Faculty of Economics
Faculty of Law
Faculty of Medicine
Faculty of Natural Science and
Mathematics
Faculty of Philosophy
Faculty of Physical Culture
Faculty of Technical Sciences
, Faculty of Technology
Academy of Fine Arts
Pedagogical-Technical Faculty

1965 University of Nid Faculty of Civil Engineering . .
. Univerzitet u Nisu Faculty of Economics
Faculty of Electronic Engineering
Faculty of Law
Faculty of Mechanical Engineering
Faculty of Medicine
Faculty of Occupational Safety
Faculty of Philosophy

1970 University of Pristina Faculty of Agriculture
Univerzitet u Pridtini =~ <Faculty of Economics
Faculty of Engineering
Faculty of Law
Faculty of Medicine
Faculty of Natural Sciences
Mathematics . . ,
Faculty of Philosophy
Academy of Art

A Y
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1973  Belgrade Arts University Faculty Of Applied Arts
Univerzitet umetnosti u Faculty of Dramatic Arts
Begradu Faculty of Fine Arts
' Faculty of Musical Art

1973 Univgrsigy of Rijeka Faculty of Ecoromics
| Sveuciliste u Rijeci | Faculty of Education
t\ Faculty of Engineering
i Faculty of Hotel Management
\ Faculty of Industrial Education
- Faculty of Law
1 Faculty of Medicine
Faculty of Seamanship and transportation
University Center of Econamics
and Organizational Sciences
High School of Economics (at Pula)
Maritime High School
T Teacher 'I‘ralm.ng School (at Gospic)
4 ‘ " Teacher Training Sthool (at Pula)
\ Teacher Training School(at Rijeka)

1973  University Veljko Faculty of Econcamics
Vlahovic of Titograd Faculty of Education
Univerzitet Veljko Faculty of Engineering
Vlahovi¢ u Titogradu Faculty of Law

Faculty of Metallurgy
Faculty of Philosophy (projected)

1974 University of Split Faculty of Chemistry and Technology
Sveutilite u Splitu Faculty of Econamics

Facultyof Electrical, Mechanical,
and Marine Engineering -~

Faculty of Law

Faculty of Philoscphy (at Zadar)-

Faculty of Tourism and Foreign
Trade (at Dubrovnik)

Department of Civil Engineering
(extension of the Faculty of
Civil Engineering of the Uruv-
ersity of Zagreb)

1975 University of Banja Luka Faculty of Chemical Engineering
Univerzitet u Banja Luci Faculty .of Econamics
Faculty of Electrical Engineering
Faculty of Law
Faculty of Mechanical Engineering
Higher School of Economics and
Camrexce
Higher School of Technology
Pedagogical Acadeny

/ 7J




74

[NV I S S

1975 hniversity of Maribor Faculty of Agricultre
Univerza u Mariboru Faculty of Economics and Commerce
Faculty of Organizational (i.e.,
Administrative) Sciences
Faculty of Technical Sciences
Pedagogical Academy

1975 University of Osijek This institution is still in the
Sveuciliste u Osijeku organizational stage, although
’ § classes are being held.
1976 Svetozar Markovié Uni- Faculty of Economics
vergity in Kragujevac Faculty of Law
Univerzitet Svetozar Faculty of Mechanical Engineering
Markovié u Kragujevcu Faculty of Natural' Sciences and
) Mathemdtics

v
v

Faculty of Technical Teacher
Training (at Cacak)

1976 = University of Tuzla Faculty of Commerce
Univerzitet u Tuzli ‘ Faculty of Education
' Faculty of Electrical Engineering
g Faculty of Medicine '
L . Faculty of Mining and Geology
Faculty of Technology

\

1977 DZemal Bijedié Uni- Faculty of Economics
sity of Mostra Faculty of Law

. Univerzitet Dzemal Faculty of Mechanical Engineering
Bijedié u Mostaru Pedagogical Academy

\

\
\

Note: 1In the case of all the eariler existing universities, various dates
are given for their establishment, due to several reasonms. Sometimes the date
used is the one when the institution first came into existence, perhaps as a
secondary school or a theological seminary. In other instances, the date cited
is the one when a faculty was established in the town as a branch of another
institution or when the\first university-level courses were introduced, In
still other cases, the date is the one when several existing faculties were
consolidated into ‘one administrative unit. In still another case, it is the
year when an already existing faculty became independent of its mother insti-
tution. Finally, the date used for the, founding of an university is the one in
which a law was passed giving it its Iegal basis for existence as an university.
Hence, Yugoslav sources are not consistent in the matter, although the reasons
for the daﬁes cited are usually noted. The dates given herein are therefore
arbitraryJ

4

Sour“}s: a) University of Belgrade. Pregled predavanja za Skolsku 1977/78
godinu. (Survey of Lectures for the 1977-78 School Year)(Belgrade: The Uni-
versity, %1978)

b) University of Zagreb. Red predavanja u zimskom i ljetnom
semestruigkolske godine 1975-1976 (Schedule of Lectures for the Winter and Sum-
mer Semesters of the 1975-1976 Schocl Year)(Zagreb: The University, 1976)

c) International Handbook of Universities and Other Institutions

of Highér Education. Seventh edition. (Paris: The International Association of
Univerjities, 1978)
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(Munich:
Thirtieth

d) Internationales Universitats-Handbuch (International
Verlag Dokumentation, 1976)
Because of their com-

Second edition.

Guide to Universities).
e) The World of Learning, 1979-1980 Volume II.
Europa Publications, Limited, 1979).

(London:
prehensiveness, the last three volumes have been relied upon most heavily.

edition.
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“able 9. Number of schools and students in various specialities in high schools, by Reéublic and Autonomous

Province: 1978-7?.

Medical

Federal Statistical Office, 1980, p. 135.

Republic or Total Technical Sciences Sciences| Agriculture and Forestry| Social Sciences

Au;zgsﬁzz: Schéole Students Schools| Students| Schools| Studencs Schpolsl Students | Schools| Students
Total—-———---— .131 114,693 49 33,023 4 5,114 . 7 3,406 71 - 74,150

Bosnia and |

Herzegovina--——---- 13 14,785 2 1,002 1 334 - 10 13,449

Montenegro----—--—- 1 1,159 1 1,159 - - - - - -

" Croatia-———-——--—-- '“3@‘“ 16,336 16 6,365 1 986 1 378 18 8,607
Macedonia——=—=——=== 7 5,627 - - - - 2 526 5 5,101
Slovenia———==s-—==== 9 7,446 2 497 1 969 1 246 5 5,734
Serbia Proper—----—- 46 39,971 22 15,044 1 2,825 "3 1,256 20 20,846
Ko:;vo - 7 12,807 2 2,492 - - - - 5 “10,315
Vojvodina---——-—--- 12 16,562 4 6,464 - - - - 8 10,098

Source: Adapted from Federal Statistical Office. Statistical Pocket-Book of Yugoslavia, 1980. Belgrade:




Table 10. Number of schools and students in various specialties in higher schools, by Republic and Autonomous Province:

}
i 1978-79.
Republic or Natural Sciences Agriculture and
A P Total and Mathematics|Technical Sciences|Medical Sciences| Forestry Social Sciences
utonomous .
Province Schools| Students| Schools| Students| Schools|Students | Schools|Students|Schools|Students| Schools|Students
Total —-—- 218 325,031 14 15,734 12 74,861 20 23,351 16 16,700 80 190,893
Bosnia and
Herzegovina-- 40 47,210 1 1,272 15 9,495 5 4,165 3 1,875 13 29,894
Montenegro--- 4 7,266 - - 1 1,584 - - - - 3 5,682
Croatia~——--- 50 57,546 1 1,587 17 14,485 4 4,792 4 3,221 21 32,890
Macedonia——-- 29 40,633 5 1,683 8 10,319 3 2,623 2 1,893 10 23,900
Slovenia----~ 17 22,214 1 1,523 4 6,265 1 1,093 1 1,355 7 11,652
Serbia
(proper)---- 51 89,522 2 5,082 18 22,944 5 7,809 4 5,333 18 46,937
Kosovo——==——- 9 34,352 1 2,816 2 5,169 1 1,734 1 815 3 23,532
Vojvodina-——- 18 26,288 3 1,771 7 - 4,600 1 1,135 1 2,208 5 16,316

Scurce: Adapted from Federal Statistical Office. Statistical Pocket-Book of Yugoslavia, 1960. Belgrade: Federal
Statistical Office, 1980, p. 134,

B0
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Table 11. Number of faculties or schools, students, and instructors in higher
education institutions: 1978-79.

Schools Students Instructors

or Total Male Female Total] Male| Female

Subject Faculties|
FACULTIES
Total 198 {314,216 | 188,821 125,395 9,361} 7,816 1,545
Natural & Mathe-
matical Sciences 8 12,525 6,795 5,730 682 516 166
Natural Science,
Mathematics, &
Technology 1 1,523 - 7157 766 117 112 5
Mathematics 1 289 161 128 21 17 4
Physics 1 © 187 106 81 21 18 3
Chemistry 1 577 212 365 20 12 8
Biology 1 296 121 175 15 11 4
Geography 1 334 256 | 78 11 11 -
Technology 71 723304 60,234| 12,070 2,857 2,515 342
Medicine 12 17,244 7,667 9,577 1,092 845 247
Dentistry 4 3,714 1,751 1,963 201 158 43
Pharmacy 4 2,385 361 2,024 117 {. 64 53
Agriculture © 8 9,844 7,430| 2,414 503| 416 87
Forestry 4 3,0631. 2,334 729 160 142 18
Veterinary Medi- N
cine 3 2,4357 - 1,651 784 206 175 31
Biotechnology 1 1,355 805 550 161 140 21
L0




Table 11, p.2

79 .
Schools p -
or Students Instructors

Subject Yaculties| Total Male Female | Total Male Female

Economics 22 62,588| 33,497 29,091 787 6717 110

Foreign Trade 1 2,8321 1,243 1,589 85 71 14 °
Turism and

Foreign Trade 1 751 425 326 37 30 7

Hotel Manage- —
ment 1 770 454 316 32 22 10

Turism and ﬁ

Hotel Manage- .
ment 1 395 296 99 15 14 1

Law 20 .| 58,103 30,145 27,958 547 485 62

Political ¥

Science 4 8,972{ 5,493 3,479 226 189 37
Crganizational

Science 1 3,011§ 2,492 519 37 33 4 )

Organizational
and Informa-

tional . -
(Science) 1 1,746 960 786 32 29 3
Philosophy 10 30,310 14,542 15,768 828 671 157
Philology 2 4,592 1,362 3,220 130 93 '37 '
Journalism 1 291 184 107 - - -
FEducation 2 2,164 905 1,259 66 57 9
Industrial
Education 1 1,536 1,019 517 81 71 10
Interfaculty
Studies in .
Social Work 1 302 39 263 - - -
Special Education| 2 2,800 749 2,051 73 47 26
Physical Culture 5 3,325 | 2,833 ‘ 492 137 116 21

\. Civil Defense 1 1,663 | 1,542 121 37 32 "5




Table 11, p.3
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ACADEMIES AND FACULTIES OF ART
Total 16 3,580 2,161 1,419 591 496 95
Fine Arts 5 964 | 680 284 | 133 125 8
Applied Arts 1 302 165 137 51 43 8
Musical Arts 7 1,729 893 836 299 232 67
Theater, Filmg
Radio, and %
Television 3 585 423 162 108 96 12
HIGH SCHOOLS
Total J 7,173} 4,968 2,205 301 268 33
Technical 1 2,539 2,188 331 153 142 11
Economic .
Commercial 1 2,987 1,527 1,460 77 60 17
Organizational
Work 1 1,180 896 284 49 46 3
Physical - .
Culture 1 467 357 110 22 20 2
HIGHER SCHOOLS

Total 131 114,639 | 70,100 44,539 3,708 2,978 730
Technical 29 19,740 { 16,171 3,569 707 613 94

(0
o)




‘ Table 11, p.4

81
chgols Students Instructors

Subject Faculties|{ Total | Male Female Total | Male Female
Transportation 8 4,851 4,344 507 228 | 197 31
Medicine 4 5,108 846 4,262 176 138 38
Agriculture 6 1,948 1,552 396 114 98 16
Economics 15 29,1104 15,217 13,893 374 302 72
Law and .
Administration 4 (9,671 3,502 3,169 108 94 14
Statistics 1 51 21 30 21 17 4
Education 39 25,6231 12,397 13,226 1,360 985 375
Social Work 5 4,195} 1,384 2,811 72 52 20
Internal '

. Af fairs 2 1,014 932 82 36 31 5
Organizational )
Work 2 2,901 2,434 467 89 86 3
Workers'

Education 16 13,427 | 11,300 2,127 423 365 58

Source: Savezni zavod za statistiku. Statistilki godignjak Jugoslavije, 1979.
(Statistical Yearbook of Yugoslavia, 1979) Twenty-sixth year. Belgrade: July, 1979.
p. 364. :

Data on instructional staff is for the year 1978-1979.
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Table 12. Number of graduates awarded the specialist, masters, and doctor of science,

by field of study: 1978

82

Field of study Specialist Masters Doctor of Science
Total 234 1,703 172
Agronony - 8 126 38
Archeology - 7 2
Architecture 14 13 12
Art - 16 Y4 -
e
Astronomy r - 1 -
~Biochemistry - 12 1
Biology ’ "’ 1 63 24
p— —
Chemicfil engineering - 22 25
Chemiséry 4 137 40
Civil éngineering - 14 4
Data Processing -- - 24 -
Demography and social geography ——---—- - 8 2
Dentistry - 41 7
Economics 3 233 82
Education 1 16 8
Electrical Engineering - 57 -
Electronics and automat;ion —————————— - 19 ’ll
Ethnology - 3 1
Forestry - 14 6
Geodosy - 7 6
Geography 7 12 6
Geology 2 18 7
Geophysics - 12 1
History - 34 20
History of art - 7 2
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History of Literature - 10 © 13

Law 6 67 31

Library science - - - -

Literature - 30 13
Mathematics 8 39 11
Mechanics - - 3
Mechanical Engineering - 43 12
Medicine 110 188 195
Metallurgy - 4 - 3
Mining - : - - 3
Musicology - 4 - L
Nuclear science - 1 -
y  Organizational science " - 31 ﬁ .

’ Pharnacy . 1 11 2
Philology - - 22 17
Philosophy 2 1 5 )
Physical chemistry ’ - - 3
Physical culture - - 17 7
Physics 2 36 23
Political science / 2 38 16
§sychology° , - 15. 5
Sociology - 24 . 7
Technology — 5 171 79
Veterinary medicine ' 42 47 15

Sougce: Adapted and translated by the author from Savezni zavod za statistiku.
Statisticki godismjak Jugoslaviie, 1979. (Belgrade: Savezni zavod za statistiku,
1979.) p. 371,

Yi
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In addition to faculties, some Yugoslav universities also have varidLs
centers, often to facilitate intra-university, faculty work and institutes
specializing in research (although some teaching of an advanced nature may

also take place therein).

Administration

The manner in which higher education institutions are orgénized and
administered in Yugoslavia is governed by both Federal and Repubfic statutes
and regulations. . Universities function under provisions of self-management,
not too unlike those for industry. They are considered sutonomous work
organizations. As a cdhsequence, these institutions have the status of self-
managing work.institutions. They are governed by the working collective
(i.e., the academic staff) generally through represeﬁtatives elected to the
council and through elected deans and a rector. The laws governing the proce-
dures and fhe provisions and even the name of the governing council vary from
Republic to Republic. In addition to the all-university council; other bodies
exist within the university relating to the governance or administration of
specific faculties, programs, institutes, or centers.

The executive staff consists of the rector and pro-rectors of the university,

who correspond to the president and vice-presidents of the




4 .

85
university. However, these officials are elected and serve for a limited

time only, gene/rally 2 or 4 years. Except for universities that include

a student p’rd—rector, the rector and pm-rectérs are practically always
semor faculty and most probably have served as deans at same time or

other. Tne dean (dekan) of a faculty, which oorresporﬁs most nearly to

a "school" in an American univ:arsity, is elected by the_instructional staff
of the particular faculty. Hi's tenure similar]l.y is usually 2 to 4 years.

It might be noted, further, that the wiversity senate or assembly :|7neacn
case consists of students, professors, deans, and representatives fram various
poiitical, i'n@ustrial, camercial scientific, and social organizations.

In & wost all cases, ane or more represe:ritatives are included fram the City

Council in which the university is located.

The secretdriat of an institution provides the permar;ence and admin-
istrative continuity, _sincé the appointees to the office and their support=
ing staff serve on an on-going bas:.s The university secretariat performs
the rputine administrative functions of‘ the university. At the University
of Belgrade, the secretariat ::.s organized on the, follo«'ing;; basis. The general
secretary is the chief officer. He is assisted by the heads of the follow-
ing sections: 1) The §ection for General and legal Affairs, 2) the Section
for Instruction and Scholarly Work, 3) the Section far Financial and
Msterial Matters, 4) the Section for Internaticnal University Cooperatian,

5) the Section for the Maintenance and Canstruction of University Buildings,

6) Office of the Rector.

Administratively, each faculty is organized along lines similar to
those of the university as a whole. It generally consists at

least of a faculty council (known as Savjet fakulteta at the University

IS
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(znanstveno-nastavno vijece). However, the organization varies fr?m faculty
A

N 86

of Zagreb), an executive committee (called izvréni odbor by the Faculty of

Philosophy in Zagreb), and perhabps a council on content and instruction

to faculty, and the differences within an institution ma*be almost as
I .
great as among institutions. . ’ S

The ranks of the stiff members vary according to the institution, its

"size and age (newly estab11shed universities may have few senior staff and

not all ranks), and the types of faculty. HoweverL all institutions haye
some, if not all of the following:

redovni professor1 = regular professors, roughly equivaﬁent.fo a full
professor in an Amer1can institution.

izvanredni profesori # extraordina~y professors, rough]y equivalent to
associate professors. 1n America.

docenti = sonmwhat equivalent to.assistant'professors.

vidi predava¥1 h1gher or se%ser instructors.

pr edava¥ = instructors.

stariji assistenti =(senior assistants.
. {
‘asistenti = assistants. .

In the teaching of modern languages, the following scheme genera]]y applies
VY L4
in addition to tﬁe/above.i ~
vidi lektori= senioﬁ lecturers.
t E

§ [y

lektori = 1ecturers.% \

mladji 1ektori = Jun1or lecturers.

Lecturers generally are rjspons1b1e for the pract1ca1 aspect in 1earn1ng

a modern language (reading, speaking, writing), whereas staff with academic
ranks are more concerned {ith its analysis, comparisons,‘theorj, structure,
historical ‘development an1’11teréture;_but even so, hard and fast differences

.

are sometimes hard to draw,.




Although the above description has related solely to the administratire
structure of the universities, most of what has been stated applies.equally
to all higher educational institutions. _These institutions are also organized
as self-managing institutions with the academic staff determining policies
and procedures through representative council. The,number of organizational

Tevels is likewise determined by the size of the school. One council may

be sufficient in the case of smaller institutions whereas larger ones, .
, .

there may have severa] councils for the dnfferent divisions or departments,
with an all-institutional council as the oVer—a]] policy-ma ing representative '
body. Again, as inithe case-0f the universities, representatives from

various sectors of soc1et --political, industrial, and commercial--are included

at least at the highest council level. Each 1nst1tution 1ikewise normally . 3
has a secretariat and a general secretary, with the,nunber of, sections being
determined by the school's size and purpose. Thus, here, too, the organ-
izational scheme may differ considerably from school to school. /

The staff ranks for these other higher institutions ds 11kew1se
similar to those of the "typical" university. These schools generally 3 Q?

have the same professérial ranks as do the universities--although, again,

nat ail schoo]s have all ranks (especially lower ranks)-represented.

»
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The increased number of relatively autonomous university level
schools has brought aﬁout a need for gréater uniformity in course work and
graduation requirements of Yugoslav higher educational institutions. Such
uniformity is being achieved primarily in two ways: through the various
national, university faculty associations and through the Association of
Yugoslav Universities, founded in 1957. Some of the associations of the
_former type include the kssociation of Yugoslav Faculties of Forestry, the
Association of Yugoslav Medical Faculties, the Association of Yugoslav
Faculties of Mining Engineering, the Association of Yugoslav Senior
Colleges of Physiéal Education, and the Association of Agricultural Schools
of Higher Education.

Although higher educational institutions in Yugoslavia have considerable
autoﬂamy, they are responsiblg ro the people's assembly of the Republic of
which Fhey are a part. Membersh}p in the League of Yugoslav Communists
is not a requisite for appointment to a position at an‘institutiqn of
higher education, but obviously .such membership is desirable. Despite
the existent latitude in teaching. and research, such activities must to a
lesser or greater degree conform to the policies of the Yugoslav Government
and to the League of Yugoslav Comm;nists. Deviation relating to ethno-
nationalism and the politics of foreign affairs is considered especially
intolerable. The degree of adherence to Marxist ideology and the policies
of the League of Yugoslav Communists has varied considerably from time to

time during the post-World War II period.

Admission
Admission to higher education institutions has been based generally
upon the matura, the school certificate awarded students upon the success-

ful completion of 12 years of elementary and seccndary school. The type

o
<
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.
of secondary education é student receives is ostensibly not
relevant (it may be academic, gehera;, commercial, or voca-
tional) provided he (oxr she3‘r6ceived the matura as a result.
Application could then be made to any higher level institu-
tion on the basis of this certificate. However, in practice,
students. from each type of program have tended to apply to
higher level institutions teaching at that level of the
specialty which they studied in sécgndary school. Thi; is as
might be expected, since they have some background and train;
ing in it, and--as a result--have tended to be more successful
'in its further study. For instance, a student from a second-

—

ary level commercial school is likely to enter the econofiic
faculty of a university, whereas a student of electro-technology

in a secondary technical school, the facylty of electrical

engineering. The requirements of the watura presently are in
the process of change in the several Republic and Provinces,
with the outcome still unclear. All applicants must also have

completed their military training, 1% years if they are male,

6 months if they are female. .

-

Mature, working adults, as stated earlier, may enter any
higher education institution regardless of previous education

by passing an institution's entrance examination.

Entrance examinations for admission to higher education insti-
tutions are not a requirement except in certain cases. Fields such as medicine,
engineering, and architecture, which require laboratory spaces and/oxr

-
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+ which have a great overabundance of dpplicaﬁ%s'in terms of staff available,

have a 'numerical quota. Admission to such programs, then, 'is by competitive
exemination. Law, administrative science, literature, political science,
history, sociology, and similar subjects generally do not require such
examinations. Further, often these disci;lines are studied extra-murally,
thus requiring even less in the way of staff, facilities, and services.
Another case in which entranée examinations are invariable required in- .

volves aduf}s who wish to enroll in higher educational programs, but who

“do not have the matura. Such individuals must first hive completed at
- ’

1ea§} 4 years of practical work experience in the specialty which they
wish to study and then pass stringent entrance examimations in.it. If
successful, they are admitted on the same basis as students with the matura.
.Program§ of external study at advanced school levels are popular.
also at almost all institutions of university rank, with some few exceptions
such as in me&icine. Students may register in a gé9gram of study as external
students and then pursue uni;efsity work on a semi~independent basis, attend-
ing what clesses or consultations they‘?an. Their success is detégmined by
whether or not they are sble to pass the examinations in the subjects for
which they have enrolled. -These examinations are usually given annually or
semi-annually, depending upon the subject and program of study. Out of
256,993 students enrolled in faculties in Yugoslavia in 1975~1976, some
66,384 or 25.8 percent were enrolled through this external study system.
Until 1960, the only higher education degrees were the diploma and
the doctorate. The diploma (written the same as in English) was awarded
after 4 to 6 years of study; depending upon the program. Since that time,

hLowever, a series of laws have been enacted that have transformed university

Degrees and "Phases"

“" until 1960, the only higher education 'degrees were

the diploma and the doctorate. The diploma (written the same
as in English) was awarded éfter 4 to 6 years of study, de-
pending upon “the program. Since that time, however, a series
of laws have been enacted that have transformed university

98

——_




\s

-t

education into a series of four stages or ''phases." The first phase con-

sists of 2 to 3 years of study (dependirng upon the subject), at the end of
which a diploma is awarded and_usually also a professional qualificat%on.

fhe diploma certifies completion of some POStsecondary work, while the

professional qualification (struéni naziv or "professional title") des-

scribes the field in which the person is qualified to work. Primary school
teachers are trained in this manner in pedagogical academies and receive
both a diploha and the title uXitelj. Students passing this phase may .,
enter the work force at.a wmiddle occupational level or, upon completing
succgssfully supplement@ry examinations in subjects they may have missed,

may continue their studies\at an advanced institution. However, most

students who enroll in a "first™Rjhase" program terminate their studies
at this level.
Emphasis in this'first phace" of studies is on practical work leading
to some vocation that requires more knowledge than. that which can be ac-
quired "on-the-job" or through au apprenticeship program. Students are
required to take their e#aminations in each subject every semester. These
exam{g;tions may be taken up to 4 times without penalty.” Failure on the
fourth attempt requires the student to re-enroll fer the entire semester
again or--in some cases, depending upon the faculty in which he (or she)
is enrolled--bars him (or her) permanently from further study in the par-
ticular subject at that institution. In addition, the students have to
pass final examinations on all the work completed that year. In most
instances, some work on "The Fundamentals of National Defense" (Osnove

narodne odbrane) is expected of all students during the first year, at

least; and students in areas relating to humanities and social endeavors,

such as teachers, may also be required to take courses in sociology, political

economy, psychology, etc.

o
()
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The "second phase" program of study which usually requires a minimum
of two additional years of study, leads to a university diplana. It may

also lead to a stru:‘:’ni naziv (professional title) it the same time,

indicating a high level of qualification in a particular field such as
engineer" (in%enje.r) , "econamist" (ekonamista), "ardﬁt@ct" (arh tikt),

etc. The exact requirements for the university diplama (univerzitetska

diploma) differ according to the faculty awardirg it. In most cases,

faculties in the humanistic,. literary, scientific, mathematical, and social
science fields insist upon a thesis and its successful defense, Persons'

studying to became sécondary school teachers generally are expected anly
to keep a diary on their practicum; law and medicine students must pass”
rigorous examinations on all the courses that they have taken: but they
do not write a thesis. In addition to their diplcmawhenthéyhaveaan— )

pleted their studies, they receive the title of "doctor" ox "attorney."

Admission to the third phase (graduate study) is dependent to a large

extent on the statutes of the particvlar institution. Reguirements might

' inclGde a wniversity diploma only, or—-in addition—any one or more of

the following: High achievement in previous university work (minismum

_ average of "8"), campetence in one or two foreign languages, satisfactory

" work experience, etc. There may likewise be some variance from one faculty

~

to another within the same institution.

This "third phase" of education requmes an additional 1 or 2 years of

study. Its purpose is to prepare specialists in a field and/or to train

_ persons for scholarly research. Successful candidates completing studies

at this level are awarded a qualification of either specijalist (specialist)
or magistar. The specijalist disignation is awarded for advanced study in
a field in which cne wishes to work on a practical lewel, as a specialist

in medicine. The academic degree” (akademski stepen), on the other hand, is

1o
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awarded to pen?ons planning to do advanced scholarly research in .

tneir field. The degree is known as the magisterijum and the

person receiving it is a magistar. In some respects, it is ,
comparable to the M.A. degreeo(tpe master of arts) in American
institutions. Students in humanist}c, literary; mathematical,
scientific, and social sciengific studies are generally required

. éo take an oral examihation in their field and to defehd s uccéssfully

a thesis. Students im medicine are awarded the specialist or the

magisterijum after they have presented and defended a thesis appro-

priate for the degree for which they are candidates. Again the
specialist rank is primarily for the practioneer, whereas the

» magisterijum is for the researcher; and both are considered to

be at the same level. . 9 -

The fourth phase leads to the doctorate, the sole and highest
degree at this level. In the case of most faculties, the doktor
. is awarded fnllowing the magistar after at least 2 additional
. years of research and study from which a disserta’zion has resultéd
that the ca?didate has been ;ble to defend successfully. (The
degree may still be awarded to an individual with only a "second
phaée" diploma, that is, a person who has completed the.regular
work of a higher education institution akin to undergraduate
work at an American university and who has obtained emineance in .

his field through publication of highly regarded scientific papers

based upon original research in his specialty.)

FOREIGN STUDENTS

In keeping with her efforts to function as a leader of the unalignad,

third world countries, Yugoslavia has been quite active in encouraging foreign
students fram the developing countries—mostly: fram Asia and Africa—to came
to Yugoslavia for studv and specialization. In recent years, the Arab

\];RJ}: countries have acoounted for the largest number of foreign students-

101 @
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enr&lled in Yugoslav educational institutions, followed by those frsm the
non-Arab cou;tries in Africa and Asia, then Europe and North and South
America--usually in that order. Of these, approg}mately 40 percent are
on some type of Yugoslav scﬁolarship. _In any given recent year, approx-

imately 1,400 students from 90 different countries are studying in Yugo-

slavia under a Yugoslav scholarship and somewhere between 250 or 300 new

sc@olarships are awarded. (Included in this group are nearly 200 secondary

school students, all of whom hold a séholarship from Yugpslavia.)

The largest number of foreign st&dents presently are to be found in
Belgrade, Zagreb, Sarajevo, ﬁgvi Sad, Skopje, Ljubljana, and Ni¥, in that
approximate order, inch ;ay vary slightly. Other institutions important
in the education of foreign students are located in Mostar, gabac, Split,
Subotica, Rijeka, as well as in-several other cities. The requisite 6-

month Serbo—Cfoatian language training for these higher education foreign

_students is provided in Belgrade or Zagreb, where organized programs for

¢

this purpose exist. Most foreign students in Yugoslavia are currently .

enrolled in medicine and engineering, followed bybagriculture and forestry,

economics and law, and then the humanities.

- TEACHER EDUCATION -

.

»

There was an extreme shortage of teachers for all schools in Yugoslavia
immediately following the Second World War. Of the=48,721 teachers in all
schools (with the exception of college and university faculty) approximately
10,000 either were killed during the war or.left the profession shortly
afterward. During the two decades following the Second World War, the situ-
atipn in teacher education gradually changed in Yugoslavia. The original

(4

training period for elementary school teachers was lengthened from 3 years

v




Beyond elementary school to 4 years, subsequently folzowed by yet
* another year's extension. Through this expansion of the instructional pro-

gram in the teachers' school, the level of the curriculum of these insti-
tutions became equivalent first to those gymnasia of the time and then to
the first year of wniversity work. Teachers who lacked the new qualifications
and education for tl)lelr position either had to prepare to meet this qualifi-
cations, retire or resign. The number of cases of umecertified persons teach-
mg school gradually diminished during this time. . ‘

There are pnesently in Yugoslavia five main types of ::eachers teadu.ng
at institutions below university or post-secondary ranks:

1. Teachers for preschool institutions (odgajetelji: vaspitachi) .
5. Teachers for the lower elementary grades (grades 1 to 4) (uditelii) .

These teachers generally teach in self-contained classrooms and teach all

the content themselves.

3. Teachers for the upper elementary grades (grades 5 through 8)
(nastavm.c.l) ‘These teachers teach subject content in a departnentalized
set—up. Consequently, the;Lr training includes a considerable amount of
specialization in the subJect areas they aspire to teach.

4. Teachers of secondary schools who are subject-matter specialists
in the areas of their teaching (profesori).

5. Teachers of technical subjects, primarily in technical schools
(profesori). In addition, there are a fairly small number-of institutions
preparing yeachers for various specialized areas, such as physical educa-
tion, hame management, etc.

preschool teachers are trained in Skole za vaspitade, of which there

are several in the country including one if Belgrade, Novi Sad, Zagreb,
and Ljubljana. These schools are secondary teacher-training schools, with
graduation fram 8th grade being required for admission. The course of

/

study in these schools in 5 years in length.
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Rmxmecthmafeadrns for grades 1 to 4 of the elementary school

usually receive their education in secondary level institu-

tions known as teachers' schools (ué&teljske éké{s).

A diploma from elementary school a?d a satisfactory mark

in the competitive examinatioﬁ are the prerequisites for ad-
missions. sThe program of study lasts 5 yea;s--l year beyond
the usual duration of the gymnasium progranc- The emphasis is
upon teaching techniques and tPeoiy, pénmqqship, the native
language and its literatures, history, geograéhy, biology,
mathbmatics, physics, chemistry, a modern language, drawing,
éinging, handicrafts, ecology, and educational philosophy.
The~program is much like that of the gymnasium, but with

? }
subjects relating to the professional- field being included.

>During the last year, students usually do practice tecaching.

In recent years, there has been a movement to increase the
length of study in thesé teachers' schools by an additional
vear, so that many of these in§titutions that offer 6 years '
are now known as "pedagogical academies” and their last 2

years are approximately comparable to the first 2 years of

postsecondary studies in other field.

Students who have sﬁccessfully completed the program for
primary gradg teachers must take a final examination, which
consists of three parts - a written examination on the native
language of the candidate and on educational theory and prac-
tice, an oral examination in the same areas, and a practical

examination in which the students give a demonstration lesson.
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.« r.2achers for the'uppér four elementary grades (5-8)
generally are trained in higher teacher training schools

(v1§1 pedagoski §koln, which require fqr admission that a

candidate pass a health examination, have received gxmaéﬁra
after 4 'years of secondary education in a gyﬁnasium or
secondary technical school, plus at least 2 years' teaching
experience. The course of study in these schools are 2
years in duration and students pfepare themselves in several

-

content subjects, in addition to takiqg courses in education,
psychology, and special methods. Uéually, these studen;s take
work in two or most frequently three related subﬁects such as
mathematics, chemistry, and physics, s%-as to be more flexible
when they assume their teaching positions. Graduates from
‘these higher teachérs' schools may continue their education

in the university. More and frequently teachers of the upper
grades of thé élementary school now have university training
both in their content fields as well as in professional education,
_although the 2 year higher teacher-training pedagogical s ..ols are still
an important means of supplying teachers for Yugoslav schools.

Teachers of grades 5\&unuﬁ18rmmt serve a probationary period as

auxillary or intern teachers and take professional examinations at the end

of a 5~year periocd in order to continue teaching.

Individuals who desire to teach at the secondary school level——in
gymasia or 4-year vocational schools—-must have completed 4 years of
wiversity work, specializing in such aa;kmﬁc subjects as history and
geography, mathematics, chemistry, and physics, a modern language and its
literature. In addition, these students must take work at the university

level in education, didactics, and general educational theary, as well as
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" in certain othexr subjects as sociology, philosophy, and Marxism. Pro—

LY

spéct:.ve teachers’ in vocat:.onal schools often are unable to meet the
professional educational reqm.rements Qnd must, take 1 additional year of
professional work in education’ at a mlversz.ty or a pedagogical academy
This additional tranu.ng is needed by such prospective teachers, lf they
have first specialized in voc:ati.?)nal ocourses, such as neta;.lurgy or min-
ihg engineering, electrical engineering, etc., without having taken
any cours.es ;Ln professicnal education. Vocational teachers who are trai;xed
in special industrial-pedagogical faculties, usually can go right into
vocational ‘teaching upon graduation. Scmetimes prerequisites of ex-
perience in the vocation are required before students can enroll in theze
schools. ' X
‘ Teachers m trade schools may or may not have professional training
in educ.:atim,'depending upon _the nature of the trade schicol, the.age of
the student, and the type of work or industry involved. Amcilié:'ry school.
personnel, such as social workers and psychologists, also are required to
have university training. For social workers this mean at least: 2 years,
but preferably 4, while for psychologists, the usual requisite is 4 years.
Teachers of secondary schools“msﬁ‘serve a 2~year probationary period as
auxiliary or intern teachers and take professional exa'minaticns at the and
of a 5-year periocd in order to continue teaching.

Young people preparing to teach in the schools of the ethnic minorities
usually are of the specific minority and attend teacher-training institu-
ticns de51gned pspecially for these students, with training being provided
for teachmg the native language and for giving instruction in the dominant
"natiocnal" language of the region. Most of these schools, however, are for
p}eparing. teachers for the ;;ri.ma:cy grades, since students beyond this level

often can make the adjustment to the regular classes where the majority

language is used.
©10g




-

Courses preparing perséns to teach adults (andrology) are
only now‘receiving significant attentién--and‘then only in
certalin areas 6f the countrf..'The quversity of Zagreb has
been especially active in this respect. Special profiles-
(majors) exit for training teachers of ‘the mentally retarded
and handicapped. Some attention is also now being pgid to
preparing teachers of the gifted, althoaﬁﬁ this area is still

a relatively new one for Yugoslav educators.

v -
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MILITARY EDUCATION 100

Yugoslavia is located on the Balkan beninsula--as had been
indicated--the historic so-called "powder keg of Eﬁrope." As a
consequence, the predecessor countries, as well as the post-
World War I kingdom of Yugoslavia, traditionally gave attention
to educating military officers. This long military tradition
was continued, and indeed given further emphasis, after World
War II, when the present socialist goyernmenﬁ\?ame into power.
Yugoslavia's unaligned status, as an independeﬁt, multinational
state between East and West, has undoubtedly giveh added im-
portance to a strong program of military education. Since the
early 1970's the program of military education has been up-
graded. Secondary military schools for training non-comrissioned
officers. have pedh upgraded to 4~-year institutions, which now
include not only specialized military courses, but also many of
those found in the secondary-schools‘for civilians. Likewise,
the cu;riculuncﬁfthe military academies has been extended to 4 to 5 years
and g?ven universitg raﬁk. These military schools—-all of whi¥ch are at
‘the Federal level—are administered by the respective branch of the armed

forces.

Yug?shnrnilitmarschaiu;are organized as follows:
'*Seomukmy.haelxmliuny'sduxﬂs: These 4-year schools are generally

equivalent to the civilian secondary-ievel vocational schools.

* Military gymnasia: These 4-year schools are equivalent to the civilian

gymasia in level and, in addition to military aspects, emphasize mathe-
matics and the sciences. ‘ .g

* Military academies: Courses of study last 4 or 5 years. Students

(cadets) who graduate are commissioned second lieutenents.

%
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* Comand-staff academies: These higher education institutions pro-

vide programs training for both reserve and active army officers and are
designed for the continuing education of officers who have completed the

courses in one of the military academies. The curriculum is usually one

" year in length, but may be;_,-longer in certain cases. Successful campletion

of a program in these institutions is often a requisite for pramotian.
* The Military-Political College of the Yugoslav National Army: The

purpose of the higher education school is to train officers who are respon-
sible for the Marxist political indoctrination of the troops and for the
educational programs within t1:1e army that involve socialist ideology.
Programs of study generally last at least 1 year.

* The Naticnal Defense College: This is the highest level institution

in Yugoslavia's hierarchy of military educational units. Usually, gradua-
t:ion fram one of the Camand staff academies or the Military-Political
College of the Yugoslav National Army is requisite for admission. In addi~
tion, plans have been developed to establish 2-year-advanced-military
schools of continuing education for officers, but none is yet in existence.
There is alsc a Military Medical Academy, specializing in military medicine
and dentistry (both teaching and :geseardu) , and a Military Academy of
Econamics.

All military higher education institutions may offer graduate courses
inth!eirrespectivemﬂitaxy field for persons who have campleted a pro-
gram (usnally a military one) of higher education. These programs may
lead to one of three types of titles: 1) Specialist, usually requiring
1 year, 2) Master of Arts in a particular military specialty, requiring
a 2-year program program in a military field, involving scme research
methodologies, and 3) Doctor of Military Sciences.

1400
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TRENDS

Presently, Yugoslav education is in a state of flux. A
number of what have been heralded as major, significant changes
or "reforms" are being introduced nationwide. Because of the
present, decentralized structure of education in Yugoslavia,
introduction of these changes has been uneven, with some
Republic; and Pro&inces much ahead of othé;s. It is still too
early to make any definitive statements about the reforms as
they are presently'proposed and being implemented in Yugoslavia.

Much that Hés been planned may not be completed or changes may

be enacted in the light of experiences gained.

However, several observations may be made about these re-

(,

forms. In many respests the reforms are restatements‘of existing
rules and practices in Yugoslav educatien. For instance, Marxism
and its teaching in all appropriate classroom situations at all
levels, military and civil defense at the secéndary and university
levels, tﬁe unity of education with labor and work, and self-
management principals—--all, to a greatex or lesser extent, have
been aspects of Yugoslav education for a number of years already.
Whét the reforms do essentially is to reemphasize the importance
of this content and to give it focus and greater direction. The

forms of education, its structure, grade levels, objectives,

content, and methods to a large extent remain the same.
>
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Perhaps the most radical aspect of the reforms is the
attempt to integrate the educational program with the system of
gualifications for Variéus occupational levels. Even so, prior
to the inauguration of the reforms, graduates of a number of
these schools already couid have, or Qere acquiring through the

“set examinations; the qualifications for the various trades and
vocations appropriate to their educational background. For
instance, graduates from teachers' schools met generally the
qualifications to become teachers immediately upon their gradu-
ation; persons completing the various types of art, music, and
dance schools could enter the profession at the appropriate
level, The same was true for students compieting their studies
in technical schools and in the schools for qualified workers.
Finally, the gymnasia, art schools, teachers schools, and technical
schools, to a greater or lesser extent, already cover much--if
not most-~-of the content and subjects proposed for the core.
Although undoubtedly some differénces exist in emphasis and degree
of mastery by students from the various‘institutions, such
differences probably will continue to exist to some extent even
under the new reformg. The institutions most~affected by these
reforms are probably the éeéondary schools for qualified workers,
since all students in ‘these schools will be expected to take and
master the core curriculum--presumably in the same way, and to

the same extent, as the students in most of the other schools.
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Since six Republics and two Autonomous Provinces are in-
volved, éll of which--to a large extent--have considerable
independence in educational matters, some time is likely to
elapse before all the proposed reforms are realized in practice.
The Eleventh Congress of the League of Yugoslav Communists, held
in Belgrade in summer 1978, expressed ccncern that the reform;
were being enacted too slowly. Sinee then, further implementa-
‘tions of the proposed reforms have taken place; and Yugoslav
educ;tors have implied that the basic elements will have been
effected by the middle 1980's. However, certain elements of
the proposed reforms, such as education for all Yugosiav pre-

school children, are more likely to remain as stated goals,

rather than becoming achieved cbjectives. -
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GLOSSARY OF SELECTED EDUCATIONAL TERMS

Akademija

4

Asistent

v
Centralna skola

. v .
Centri za strucno obrazovanje
radnika

v v v
Cetverogodisnija skola

-

v .
Decji vrtic'
Dekan

Diploma

Diploma, I stepen

Diploma, II stepen

Diploma, III stepen

Diplomski ispit

Direktor

Doktor

Doktorski ispit

Dopisna nastava

A <3

LY
C
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- Academy

Graduate instructor

Consolidated school

Center for the professional or spe¢ialized
education of workers '

4-year elementary school

Kindergarten; nursery

Dean; head of a faculty -

Higher education certificate’ or diploma,
usually qualified to indicate the
recipient's specialty

-Diploma, first level. Usually awarded after
2 years of postsecondary study

Diploma, second lével. Usually awarded
after 4 or 5 years of postsecondary study.

Diploma, third level. Awarded after 1 or 2
years ~of study beyond the second-level
diploma. Indicates the academic qualifi-
cation of magistar or specijalist.

Dipldma examination

Headmaster; principal, director

Doctor of science, the highest degree in
higher education. awarded at least 2
years after the magisterium ‘and the
successful defense of a thesis.

Examination for the degree of Doktor

Correspondence gpstruction, teaching, or school

v
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v
Drugi strucni naziv

Ekonomsko-komercialna visoka

skola

Fakultet

Fakultetski savet

Filozofski fakultet

v

Fizicka kultura

Gimnazija N

Honorarni professor

Industrijska skola

Ispit

Izborna nastava

£

Izvidnik
Jasle

Katedra

H

K

106

Professional qualification, second level.
Awarded after 4 or 5 years of post-
secondary study, indicating knowledge of
the theoretical, as well as practical,
aspects of a field. .

Higher school of economics and commerce

-

Faculty. A department of the university
having one or more disciplines.

Faculty council
Faculty of philosophy, usualiy including
chairs of history, classical and modern

languages, .philosophy, and sometimes
natural science, mathematics, music, etc.

Physical education

Gymnasium, general secondary school

PV

-

SN

Professor who is paid a fee or honorarium
for his work.

Industrial school
~
Examination

Electivé instruction or courses

Member of the Izvidnitsi, a ybuth organization

\
{
Infant nursery.

Chair, post of a professor or head of a
department in a higher education institution

-~
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Klasicna srednja skola

Konkurs

Kvalifikacioni ispit

Lektor

Majstorska gkola

Matura

v
' Mesovita gimnazija

Narodni universiteti

Nastava

Nastavnik

Nastavni plan

Nastavnigki kadar

Nau¥ni savet

v
Naucno drustvo

Nauka

, . Nepismenost

&,’ Ni;a ;kola
Q
ERIC
Pz e
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*

Classical secondary school

Application for a teaching post at the
postsecondary level

Qualifying’ examinatiocn

N

Foreign teacher of his or her mother tongue
appointed for a time by a university

™

Trade school! school for skilled workmen

School-leaving certificate grated af’.2r 4
years of secondary education to graduates
of a general secondary school, a technical
postsecondery school, a fine arts secondary
,school, or after 3 years in a vocational
school for skilled workers. It does not
necessarily admit the holder. automatically
to a higher education institution.

Coeducational secondary school {(Serbian)

People's university. Offers extension courses
or lectures of a university caliber but
open to all.

N S o

Educational system; public instruction;
teaching; tuition; schooling; tutoring;
education‘

.Teacher; educator; profeséor

Curriculum, course of study

~

Teaching cadre

Seientific or scholarly council

Scholarly society, usually with both pro-
fessors and students as members

Science; knowledge

Illiteracy

" Lower school

113 )
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l s Obrazovanje **' -
‘ Ocene
&
odjel

Opte obrazovnaje

]
ngetehni¥ka ékola

Osmogodignjg gkola

‘ v
Osnovna skola

. gggagoéka akademi ja
L=

: 3
Pedagogkf‘radnik

v v
Pedagosko drustvo

Pionir pionirka

Pionirski grad

v
Pocasni doktor

- v
Podrucna skola

Postdiplomski magistarski studij

Postdiplomski studij

Prakticna nastava

V.
Predskolska ustanovna .

Preghkolski odgoj

Predgkqlsko_vaspitanje
2 ’ \\
Prosvetni radnik

Prosvetni savet

: Prvistrudni naziv

ERIC

Aruitoxt provided by Eic: -

Education;_instruction7 teaching; tuition
Grades or marks in an examination

éiass; aepartmentﬁ section} division
General education

General technical school

.8-year elementary schodl

Elementary school

Pedagogical acade~y
Pedagogical worker; teacher
Pedagogical society

Male and female member of the Pioneers (a
» Yugoslav youth organization) *

Pioneer camp

Doctor honoris causa

Regional, provincial, or district school

Master's degree studies

Graduate studies

Practical education or courses

Preschool institution

Prescho;l education

Pre;chool education

Educator

Educational Councg}

Pr&fessional qualification, first level.
Awarded after the first phase (2 or 3
years) of higher education in a specialized

vocational field, indicating & basic ac-
quaintance with a specialty.
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Povratno obrazovanje

Radnidki tehnikum

Radnitki umverzitet

Razredno vede

Razred

Rektor—

Savet fakulteta

s Y4 N
Savez komunisticke omladine

Jugoslavije ., -

Sekreta universiteta

. v X
Srednje strucno obrazovanje

Srednja strucna Skola

Srednja $kola

o

Srednja skola klasicnog smjera

srednja skola realnog smjera

-

Stipendija

. Vv .
Strucno obrazovanje
-

Studenska karta

Studentski dom

\ (% v
Svedocanstov o polozenom zavsnom

ispitu

Sveugiliste

gkola

gﬁolgrina

. Studeqé\identity card

v
S
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Recurrent education

>
Workers' technicum
Workers' university
Class council
Form or grade; classroom

Rector, chancellor, or president of a
university; principal

Faculty council

Federation of Communist Youth of Yugoslavia

University Secretary, a permanent position
involving procedural work °

Secohdé;y professional education
Secondary professional school
Secondary school

Secondary school, classical track
Secondary school, modern track
Scholarship, financial assistance

Professional (trade) education

Student hostel

. ~

secondary school leaving certificate

University

School

School tuition fee
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v .
Skola za kvalificirane radnike

v
Skolnik

gkolska godina

Skolska soba

~

¢
Skolska zgrada

9

v
Skolski odbex

¥kolski savet

v
Tecaj
Teza

v
Trgovacka g&ola

Ucbenik

« . v .
Pecenik, ucenica

Uciliste

Upis

Upisati dete u Skolu

Upisnica

Usmeni ispit

Vanredni professor

Vanredni student

vV v
Visa Skola

Visoka gkola

b
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School for the qualification of workers
Teacher; tutor

School year

Schoolroom

School guilding

School board; school; school committee; school
council

School council N

Course; series of classes

Thesis
Commexrcial school /
Schoolbook

Male student, female student

Educational institution (Macedonian and -
Serbo~Croatian)

Registration that takes place each semester
To enroll a child in school
Student's attendance book, containiﬁg student's
photograph and a list of classes attended that
is signed by each professor at the beginning
and end of each semester and stamped by the
clark to the faculty )
Oral examination
v

Full profeséog

Irregular student, permitted to attend lectures
but not take examinations

Adyﬁnced school usually below faculty level

Advanced school at faculty level

5
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r Visoka strucno obrazovanje Higher school professional training
Visoko obrazovanje Higher education at university level
Vojna akademija ’ Military academyt/ *
' vA
.
) N , . ) .
Zabaviste Kindergarten: infant school
]
Zamjenik rektor Deputy or vice rector
I .
NS . ies . .
Zavrsni ispit Graduation or school certificate examination
o]
¥
R .
{
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e |




7

]

]

4

(N

»

BIBLIOGRAPHY OF BOOKS IN ENGLISH 112
ON YUGOSLAV EDUCATION

~ A

Andridovic, V., "Adult Education and Programmed Learning," Convergence
VII (No. 2, 1974), 3-16. s '

Apanawgwigz, Nellie. Education in Eastern Europe: An Annotated
Bibliography of English-Language Materials 1965-1976. U.S.
Department of Education Pub. No. E-80-14009. Washington: U.S.
Government Printing Office, 1980.

B

Bancroft, W. Jane,. "Foreign Language Teaching in Yugoslavia, "Modern
Language Journal, LVIII (No. 3, March, 1974), 103-108.

Barath, Arpad, "Some Findings on Career Choice in General Medicine in
Yugoslavia, "Journal of Medical Education, LI (No. 8, August, 1976),
677-679. i

Bennett, William S. Jr, "Elitism and Socialist Goals in Yngoslav
Education, " Notre Dame Journal of Education, III (No. 3, February,
1972), 267-277. a '

Bettiza, Enzo. "Yugoslav Paradox," Atlas, Marion, Ohio, X (July,1965),
17-19 ) .

Bezdanov, Stevan. A Community School in Yugoslavia. Experiments and
Innovations in Education No. 6 Geneva, Switzerland: International

Bureau of Education, 1973. 41p.

Bezdanov, Stevan. Financing of Education “in Yugoslavia. (Financing of
' %> Educational Systems: Case Studies - 9. IIEP Research Report: 2).
Paris, France: United Nations Educational Scientific, and
Cultural Organization. Internmational Institute for Bducational

Planning, 1975. 29p.

Bowers, Chester A., "Yugoslavia: A Perspective for Change in the Study
. of Education at the University Level," College of Education Record

(University of Washington), XXXVIII (No. 3, May, 1972), 61-64
o

Cohen, Robert S., "The Yugoslavian Situation Updated," Newsletter: The
International Council on the Future of the University, II, No. 3
TJune,, 19735) .

[y N '

Commins, E., "Kindergarten: Yugoslavian Style," Young Cchildren, XXVIII
(October, 1972), 20=-25.

Cveljo, Katherine, "Post-Graduate Education for Librarianship at:
Yugoslavia's University of Zagreb," Special Libraries, LXVIII
(No., 2, February, 1977), 81-88.

3

124

- -

2

o




A - - . 113

.Cveljo, K., "Recent Developments iu Library Education in Yugoslavia;"-Joutnal
of Education for Librarianship, XVIII, No. 1 (Summer, 1977), 53-62. - -

vt

-

. ® . D . . - = T~ L I
¢ ¥
Dubey, Vinod. Yugoslavia; Development with Decentralization. London: -
. The John Hopkins Press, 1975.. . v
$ v
. E

» -
¢

Early, P. B., English-Lanquage Teaching in the Republic of Croatia, Yu-
goslavia: Some Recent Developments. London: British Council, London.'
English Teaching Information Center, 1976.° . ) .

it . .. ;

"Educational Developments: National Report," International Yearbcok of Ed-
ucation, 1969, XXXI (1969) 169v. New York: UNESCO / United Nations,
Educational, Scientific, and éqltural Organization_/ Publications .
Center, 1969. . : : o

: F

o Farmerie, Samuel A. "Educational Organization in Yugoslavia,™ The Educational

Y Forum (Fall, 1974). .
N Farmerie, S., “Education in Yugcslavia," ‘Clearing House XLVII .(Novexber,
1972), 145-149. : o N . . . .
!ilipovic{ D. "L@félong Education in Yugosiavia," International Review of -
(‘ Education, XX (No. 4, 1974), 525-532.,
1: . ‘G

- .

Grant,-Nigel. Societv, Schools, and Progress in Eastern Europe. New Yorks
Pergamon Press, 1969. 357pp. (See particularly pp. 300-30.)

[}

\ ‘ B
Hibbaxd, RSbert V.. "Secondary Schocl Social Studies: The Pertinence of

quosl\via,” College of Education Record (University of Washington),
XXXVIII \\(NO. \3, May' 1972) 65-670

K

KAra-Pésic, Zivojin, et. al. Children's Living and Play Areas in the Loca}
Community. Belgrade: Yugoslav Institute for Towx Planning and Housing,

1975. 381p. .

»

Workers' Councils: The Yugoslav Experience. New York:

.

Xolaja, Jiri Thomas.
' Praegexr, 196s.

Krajnié, A. “Future of Yugoslav Adult Education Depends upon Further Research,”
Convergence, IV, No. 4 (1971), 55-60.

Kxajnié; A. "System of Values and Adult Education," Convergence, VII (No.
4, 1974), 15337 ° :




Xulich, J. "Summer School at Porec," Adult Leadership, XIX (Sep_tember, 1970),
83‘84. ’

" L . . "'\ ¥
lewis, Michael, and Ban, Peggy. Variance and Invariance in the Mother-
Infant Interaction: A Crosr-Cultural Study. Princeton, New Jersey:

Educational Testing Service, 1973. ' .. -

" M -

.

McDorald, Gordon C., et al. Area Handbook for Yuqosiavia. 1st edition.
Washington, D.C., for sale by the Superintendent of Documents. Published
by the United States Government Printing Office. :

>+

, o .
‘Maclure, S., "Not Far From the Back of Beyond," Times Educational Supplement,
MMDCCCIX (October. 9, 1970), 39-40.

Majstorivic, Stevang Cultural Policy in 'Yugoslavia. Paris: United Nations
Educational, Scientific, and Cultural Organizationg 1972.

N Y v
. .

Okie, S. "Students Discover Yugoslavia," Saturday.Review_of Education, I ’,
(March, 1973), 48-49. - - ‘ — B

&

Y

( . Organization for Economic Co-operation and Development. Center fo- Educational
Research and ¥nnovation. Recurrent Education in Yugoslavia. " Paris: The
author, 1972. 52p. )

Organization for Economic Co-cperation and Development. Education and Develop-
ment: Yugoslavia (Country Reports, The Mediterranean Regional Project). .
Paris: The author, 1965. ‘ S '

»

Secondary EQucation: Trends ?.nd ImpJ.icétions. Paris?® The author, 1969.

i

. i
- 3 ° . [} l
Organization for Economic Co-operation and'Development. Development of |
i

)

Organization for Economic Co-operation and Develc;pment. Reforms in Yugoslavia.

Case Studies on Innovation in Higher Education. Report prepared by the \'x .
* Inscitut for Social Research Organization, University of Zagreb, for the . '

Organization for Economic Co-operation and Development. Paris: The |
‘uthor, 1970. 169p-‘ N
. 1 ‘

. Otganicati:o‘n for Economic Co-operaticnand Development. Science and /the 7 . '( .

. . State--Yugoslavia. In the series: »Reviews of National Science. Policy." 1 |
Paris: Organization for Economic Co-operation and Develo?:ent 71976. b '

- . N - . ‘ ‘

- Organization for Economic Co-operation and Development. Short-cycle Higher \\/ |

\Education: A Search for Identify. Paris: The authox, 1973. 414p. |

N

L Organization, for Economic éo-operatioﬁ and Develo_pmént. Study on Teachers:
‘ Yugoslavia {Country Case Studies). Paris: Organization for Economic
Co-operation and Developiment, Directorate for Scientific Affairs, 1968.




115

f ' 4 . -
Organization for Economic Co~operation and Development. The Education,
Training, and Junctions of Technicians: Yugoslavia. Paris: Organization
' for Economic Co-operation n and Development, Dlrectorate for Scientific
' Affairs, 1967.

’
~

P »

v -

Pervan, Ralbh. “Problems of University Development: The Yugoslav Experience,”
Australian University, XIv (No. 2, September, 1976), 38-6l.

"Pribicevid, Branko, and Gligorijevié, Jovan. "Self-Management in Yugoslav
Universities," Prospects, III, No. 4 (Winter, 1973).

» ”

R

The Belgrade Team,” Elementary School

L

Rosenberg, H. "Theatre in Education:
Journal, LXXIV, (November, 1973), 84-87.

2

S

~

Savicevic, Dusan M., "A Review of Research on Functional Literacy in Yugoslavxa w

L]

Literacy,D;scussxon, Iv (September, 1973), 323-358.

Q

S&vicev;é, Dusan M., "Comparative Theory of adult Educatlon in Yugoslavia,*“
Convergence, I7I (No. 3, 1970), 43-47.

\om

L4

Savicevic, Dusan M., The System of Adult Education in Yugoslavia: Notes and"
‘Essays on Education for Adults. Syracuse, New York: Syracuse University
Press, 1968.

Snow, C.B., "Educational Technology in Three Iron Curtain Countrles,
Audiovisual Instruction, XVI (0ctober, 1971), 71-74.

Stanic, Gojko, ”Problems of Introducing Interdisciplinary and Interfaculty
Studies in the University of Ljubljana, Yugoslavia," Higher Educatlon,
No. 4 (1975).

T

The Development of Education in Yugoslavia, 1974-1976. (Report presented
at the International Conference on Education / 36th Géheva, Switzerland,

August 30-September 8, 1977_/) Arlington, Vlrgxnla- Document Re=
production Service, 1977. 7591

¢

Volume Two. 1Twenty-seventh edition.

The World of learning, 1976-1977.
Pp. 1824-1849.

London: Europa Publications, Limited, 1976.

Tolicic, Ivan, and Zorman, Leon. Achievement and Personality Characteristics
of School Children in Relation to Environment. Final Report. Ljubljana,
Yugoslavia: Ljubljana University, Department of Psychology, 1977. 512p.
(Sponsored by the Institute of International Studies, Department of Health,
Education, and Welfare, "ffice of Education, Washington, D.C.).

Tolicic, Ivan, "The Effect of the Slovene Preschool Program on the Readiness
of Children to Begin School,” Internationzl Journal of Earlg,Ch;ldhood.
VI No. 2, 1974). 94-97,




v ~. -

. -
memich, Vera. Education in Yugoslavia and the New Reform. Office of Education, H.E.W.
Bulletin 1963, No. 20, OE-14089. Washington: U.S. GPO, 1963. s

Turosienski, Severin K. *° Education in Yugoslavia. Washington, D.C.: United States -
Govermment Printing Office, 1939.

U

Ulrih-Atena, Ela, "National Linquistic Minorities: Bilingual Basic Education
in Slovenia," Prospects: Quarterly Review of Education, VI (No. 3,1976), 430-438

United Nations Educational, Scientific, and Cultural Organization. Rights
and Responsibilities of Youth. No. 6 in Educational Studies and
Documents, New Series. Paris: The author, 1972. 76p. (Note: This study
includes Yugoslavia.) °

United Nations Educational, Scientific, and Cultural Organization. Statistical
Yearbook, 1974. Paris: The UNESCO Press, 1975. 896p. (Note: The
Yearbook has been published anmually since 1963 and includes.data-about—
Yugoslavia, relating—for example—to education, literacy, libraries, and
book publications.)

United Nations Educational Scientific, and Cultural Organization. Teachers
and Educational Policy. No 3 in Educational Studies and.Documents,
Rew Series. Paris: The author, 1971. 40p. (Note: This study.-.includes

Yugoslavia.)

United Nations Educaticnal, Sc:,entz.flc, and Cultural Organization. World
Survey of Education: Education Policy, legislation, and Administration.
Paris: The author, 1971. pp. 1393-1400.

U.S. Departrent of State. Socialist Federal Republic of Yugoslavia (Background
Notes, Publication 7773). Washington: The Department, 1968. /

W

Waugh, R.P., "Lesson from Yugoslavia," Bcademic Therapy, X (Fall, 1974),
117-120.

Wy

Yugoslavia. Federal Statistical Office. Statistical Yearbook of the Socialist
Federal Republic of Yugoslavia, 1877.” Translation in English. Belgrade:
The author, 1977

Yugoslav Institute,for Educaticnal Reseirch. Sponsored by the Department of
Health, EG.cation, and Welfare: Office of Education. Early Childhood
Education in Yugoslavia. A Special Issue of Selected Bibliography of
Yugoslav Equcational Materials. springfield, Virginia: U.S. Department of

Camerce, Naticnal Technical Information Service, /19752 7 25p.

Yugoslav Scientific Research Guide, 1970. Compiled by Reuf Bravo and Selma Bravo.
Translated by Paul Pignon. Belgrade: Nolit Publishing Company, 1972.

2

zagreb. Univerzitet—Institut za druStvena istra¥ivanja. Reforms in Yugoslavia.
Report Prepared by the Institute for Social Research, University of Zagreb.
Paris: Organization for Econamlc Co-Operation and Development, 1970. 189p.

ERIC | 124

L3
-




