. DOCUMENT ' RESUME
ED 221 318 . 7 Rc 013 589

"AUTHOR ' . Walther: Lynne; Strauss,. Ned e T ]
TITLE - . - ' The Catalyst Training. ?ackage.Alncreas1ng Optlons £or.,’. A
S Rural”Youth. Fac111tator ‘s Guide and Curriculum Y
‘Manual.
INSTITUTION Washington County Youth Service Bureau, Inc., '

. o Montpeller, VvT.
SPONS AGENCY ‘Women's. Educatlonal Equ1ty Act Program (ED)
. Washington, DC. '
PUB DATE 82 , o ) .
- NOTE o 271p. - : :
AVAILABLE FROM WEEA Publlsh1ng Center, Educat;on Development Center,
L 55 Chapel St., Newton, MA 02160 ($11.00, :a limited
number of comp11mentary coples ‘are ava11ab1e)

EDRS PRICE = MFOl Plus Postage. PC-Not Avallable from EDRS. ©
DESCRIPTORS *Change “Agents; Community Involvement; Curriculum
R Guides; “*Equal Education; Females; ngh Schools,
'Males; Networks; Peer Influence; Program -~ ' e
Effectiveness; Rural Areas; *Rural Youth; *Sex Role;
Staff Role; Student Educat1ona1 Objectives; *Youth
: Opportunities N
IDENTIFIERS *Facilitators; Vermont

| ABSTRACT
| The Catalyst Training Package was debeloped by
project On The Other Hand, a l6-month project which used two rural
Vermont high school dlstr1cts to field test materials focused on
educating youth to reach their full potentlal, and the roles -of men
and women in soc1ety. Three basic strategies were used to improve
educational equity in rural high schools: community organization,
peer leadership ‘development, and networking. Community.residents,
school staff, and students in the rural school systems were recruited
‘and trained with three separate training groups being organized in
". each school. Although trained separately, all three groups met ,
together regularly as a large network responsible for the development
of action plans, each directed at changing or improving some
copd:tlon of the school system which would create or enhance equal
opportunities for female and male high scthool students. The resultant
materials are suitable for use by social service agencies, hlgh
school personnel parent-teacher organizations, etc., with project
facﬂg1tators being crucial to program success. The "Facilitators
Guide" focuses on facilitators, students, community members, school, )
staff, networking, and evaluation. The "Curriculum Training Manual"
introduces the curriculum and provides materials for 20 sessions over
? ls;week per:od An appendxx provides a glossary, sample forms, etc.
BRR .

. .
*******************t***************************************************

* Reproductions supplied by EDRS are the best that can be made *

- * from the original document. *
XX X 12 2R X XXX XXX XXX SRR X222 X222 2222222 22 2222 R 2 2R X2

9

Q 4




" THE. CATALYST TRAINING PACKAGE: ~
INCREASING OPTIONS FOR RURAL YOUTH *

ED221318

'Facilitator's Guide and Curriculum ManuaT

, Wr1tten by s : S .

Lynne Walther.
“Ned Strauss -

Edited by

\%\\\'m 0y

Claudia Jacobs S | On/
‘ (N 2
B £y octies2 2
, g =
q Fd

RECEIVED

ERIC/CRESS {7

<=

),
/;

Washington County Youth Service Bureau, Inc.
Montpe]1er, Vermont

Women's Educational Equity Act Program
U.S. Department of Education

‘“T.MIH. Bell, Secretary ® - : .

“PERMISSION TO REPRODUCE THIS u )
8. DEPARTMENT DF EDUCATION
MATERIAL IN MICROFICHE ONLY NATIONAL INSTITUTE OF EDUCATION

HAS BEEN GRANTED BY * :yLATIONAL RESOUACES INFORMATION

T@ S{AMW CENTER {ERIC) .
. N ' W This document has been reproduced as

o

o 0]

e

™

] .

° N U . received from the person or organization
NG :
X

origmating 1t

‘ Minor changos have been made to improve
TO THE EDUCATIONAL RESOURCES reproduction quality

INFORMATION CENTER (ERIC)."

Pomu of view or opinions stated in this docu
ment do not necessarily represent official NIE

‘ " o
- . & / position or policy.




. v' g
4\J.

PROJECT STAFF

Project D1rector - . Ned Strauss, Ph.D. L
Project -Field Coord1nator . Lynne Walther, M.A.

iProgect Superv1sor n . Claudia Jacobs, ACSW
‘Research'%ss1stants e - Jdeff Fling  ~

Michelle Frostick
Holly Gathwright
; Robyn Goodell
S - - : Tammy Jarvis
t . Julia Kunin
. Jim Lindner
Caroline Smith

*
-

G .

. ‘ ) 7
mination Prohibited: -No person in the United States shall,
2 -grounds of race, cofor or national origin, be excluded from .
ipation in, be denied the benefits of, or be subjected to

efimination under any program or activity .receiving Federal

financial assistance, or be so treated on the basis of sex under
most education programs or activities receiving Federal assistance.

2

. : o . ) |
. - . -
. P S : . § n .
. . i . N . . .
R . R . . . - Lh e - . 3 . . . } . ) )

“The activity which is the subject of this report was produced under
@ grant from the U.S. Department of Educatiwn, under the auspices of
the Women's Educational Equity Act. Opinions expressed herein do
not necessarily reflect the position or polity of the Department
and no official endorsement should be 1nferred ]

Printed and distributed by WEEA Publishing Center, 1982
at Education Development Center, Inc., 55 Chapel Street
Newton, qusachusetts 02160 :

i J .

ii




. . - o . .
- . . . . .
- v
. .

-

s n %

4

”

ey
CONTENTS |
_ ACKNOWLEDGMENTS . . . . . . v . . . .. e vid
_PREFACE . . . . . . e e e e e e e e e e e e e e e e ix
FACILITATOR'S GUIDE .
 CHAPTER I - INTRODUCTION "« . » v v v v v v v v v v o v s .. 1
The Catalyst Progressions: Pre-semester, Semester, and
~ Post-semester . . . .. e e e e e e e e e e e e e e e e 4
CHAPTER II - FACILITATORS . . . . . oo\ ..
‘Recommended Guidelines . . . . . . . .« . Je o o “ee s e Y
. ‘ t
CHAPTER ITI - STUDENTS . . . . v v v v oo oo v e e o e o 9
Training Goals . . . . . et e e e e i e e e e e e e .9
Participant . Description . . . . . 10
Recruitment . . . . . . . . o v o 0 e e e e e 1
Training Parameters . . . . . . . . o« . . ’ . » 12
Things to Remember . . . . . . . « ¢ ¢« ¢ /0 v o v v o .. 12
CHAPTER IV - COMMUNITY MEMBERS
Training Goals . . . v v v v v v v o v b e e e e e e e e .15
Participant Description . . . . . e e e e e e e e e e s 15 .
Recruitmert . . . . .. ¢ v v v v v o b e e e e e e .. 16
Training Parameters . .7. . . . ¢ . o 0 0 e e e e e e e 17
Things to Remember . . . . . . . . v o v v v v v v v v 18
CHAPTER V - SCHOOL STAFF . . &« v v v v v v v e v v o n s L. T9
Training Goals . . . . « « « ¢ « ¢ ¢ o & & e e e 19
» Participant Description . e e e e e e 19
Recruitment . . . . . . . . . . e e e e e s e e e e e 20
Training Parameters -. . . & ¢ « ¢ « ¢ ¢ v o o o . S e e 20
Things to Remember . ... . . '« . . o o v v v v oo ..o 20
CHAPTER VI - NETWORKING . . & v s e o o ¢ v v v o o o o o o s 21
Networking Goals . . . . . . . . e e e e e e e e e e e 21
Things to Remember . . . . . . . . . . .. .. e e e 22
CCHAPTER VII - EVALUATION . & v v v v v v v e v e I
Student Evaluation . . . . . . . . . . .. M e e e e e . 25 -
Community Member and School Staff Evaluation”. . . . . .. 26
Facilitator Evaluation . . . . . . . . .« ¢ v v o v v v 27
“ CURRICULUM TRAINING MANUAL _‘ R o
“"CURRICULUM INTRODUCTION ........ e . e e e e 31
Objectives . . . . . v v v v ¢ v v v e e e e e e 31
 Skills Covered . . . . . . . . .« . . A 31
Format . . . . . « « « « « e e e ee e e e e e e e e e 32
Program Description . . . . .« .. .o oo e 32
'.l,‘““* - ,
i1




»

Orientation Meetings . . « . -« . o o o ot .o .o 434
WEEKLY TRAINING SESSIONS  * . | ) |
Week #1 " ‘
Session #1 ° Introduction to Training and to Each Other .” 37
Week #2 | (
Session #2 Group Lontracting and the Impact of Sex Ro]es
- " ,Begifining Exp]orat1on ........... 48
, NETWORK SESSION #$ss 59
Week #3
Session #3 . The Network Beg1ns&. e e e e e e e e e 60
" Week #3
Session #4 The Helping Relatlonsh1p, Feelings
about Gender . . . . . . . . . . .. .0 .. 65
Week #4- o .
- Session #5 - Practicing Helping Skills, '
‘ Sex-Role Stereotyping .. . . . . . . . . .. 78

o WEEKEND RETREAT #1 . . . . v v v v w v . . 3 9]
Week #4 . . -
Session #6_  Issues in Health: Physical Well-Being :

‘ and Self-Image . . .-. . . . . . .. -~ s 92
Week #5; . o . - '
Session #7 Drug Use and Abuse.. . . . . . . . . . .... 106
Week #6 . ' :

Session #8 Relating to Qthers:. Levels-of Feeling - “
and How to Interpret Them . . . . . e oo 117
NETWORK SESSION #2 .. .. .. .. L. . 129
Week #6
Session #9 Increasing, Commun1cat1on in and ‘
Commitment to the Network . . . . . . . .. 130
Week #7
Session #10 Responding to Feelings, Sex-Role
' Expectations ... . . . . . . . . . oL - 140
" ‘Week #8 o -
Session #11 - Attitudes and Values, Problem Solving . . . 148
Week #9 R ,
Session #12  Anger, Aggression, and Assertion . . . . . . 157
Week #10 ',
Session #13 - Power and Powerlessness . . . . . . .. .. 166
- iv
)

-




-

1

P

)

5 ' : .
- N ) *
.

" Week #10
Session #14

Week #11
Session #15

Week #11
Session #16

Week #12
Session #17

. Week #13
- Session #18
Week #14

Session #19

Week #15
Session #20

APPENDIX

_ NETWORK SESSION #3

Title IX: Legal, Emotional, and

Practical Considerations

-----------

Conf]ictfand Confrontation O 2

'WEEKEND éE?EEF*f#Q”;L//?\J’,

Issues in Health: Sexuality

Career Planning and Non-Traditional

Careers

Curriculum ?raining‘Review: Part I

Curriculum Training Review: Part II . . . .

NETWORK SESSION #4 . . .

Wrap-up of Network Training

Curriculum Adaptations for School Staff Training Group . .

Curriculum Adaptations for Cdmmunity Members Training

Group

Glossary

Notes on Group Process Facilitation .

nRap.Groups

sample Take-Home Exam for Final-Evaluation . . . . . . .. _
Sample Trainee Evaluation Methods

Support Person-Peer Advisor Contact Sheet

Peer Advising Contact Sheet . ... . .

A

241

" 246

247




. R
. ; .
. .
- o
.

[
¥

ACKNOWLEDGMENTS

The authors would like to thank all of the people who made the Catalyst
Training Package possible. .

The most important group of people to express our gratitude to are thé
students, community residen@s,'and high school staff who participated in

the field test -of the training program, and who gave their valuable time
in evaluating the program and reviewing the content of these materials. .

Participants who completed the traiping program (known as On the Other
Hand during the field test) from Milton High School and the community of
Milton, Vermont, include: ' .

STUDENTS . SCHOOL STAFF COMMUNITY MEMBERS
Harriet Anderson Sheryl More . Linda Royea Dodd - -Dortha Anderson
John Bartlett Brian Morgan .+ Marilyn Gillis Ruth Garner
Darla Bennett Lenora Mosson Rita LaPier Elsie LaBelle
Lisa Bilodeau Joalyce Nason Barbara Meehan .Bdrbara Leavens
Clark Combs- - - . Jackie Perrault . Mary Jane Pecor Dede 0'Farrell
Ann Donlan . . Kim Spear ' Mary Ann Rosecrans John 0'Farrell
William Hall -~ Andy Ward Barrett Smith Diana Palm
Nancy Kronoff Timmy Warren Shirley Towne Warren Palm
Randy LeClair Cheryl Wells . Mariann Vecellio Brooke Reagan

. ' - - ... Bil1l Small

Diane Small

Special thanks to Barbara Meehan, Milton High guidance counselor, who
handled all administrative details at the school and many crises for nearly
one year of the project, as well as training with the school staff group--
always with the greatest of equanimity; to Shirley Towne, the Milton High
librarian, who with great spirit went through the student training sessions
as a "pseudo-student" in order to train as a co-facilitator for a future
course; to Robert Stevens, Milton High School principal, Michael Nason,
Milton Superintendent of Schools, and the Milton School Board for taking a
risk and approving the project for their school; to Joyce Cobb, a Milton
school bus driver, who provided transportation many times during the project;
and to the parents of the student trainees, who supported their sons and
daughters during the training and afterwards, when they speht many evenings
and weekends on project activities. Thanks; also, to the community of Milton,
which cobperated in many ways during the year. >

-~

. vii -
i /

b




-

The people who comp]eted the tra1n1ng program from Harwood Un1on High School,
Moretown, Vermont, include:

‘ ' STUDENTS SCHOOL STAFF
- "~ Ann Beatty . " Chrys Ankeny
Mary Sue Callen Hedi Ballantyne
Michelle Carter’ Judy Bosson
Sheila Raymond Mike Modern
Jackie Sumner T Jan Plummer
Kay Marie Pott§
Bob Rivard

A

*Special thanks to Mike Modern and Chrys Ankeny, Harwood guidance counselors,
‘for participating reqgularly in the student training sessions as "pseudo-
students" in order to prepare for rumning a future training program; to

Kay Marie Potts of the PROFILES program at Harwood for adopting parts of

the project in an ongoing school program, and for editorial assistance; to
Donald Jamison, Harwood Union High School principal, and Stan Amadon,
Harwood Guidance Director, for their support of -the project in the school;
and to the parents of the Harwood student trainees for their encouragement.

We also wish to thank the project research assistants, who taught us that
young peopte are truly competent and able to assert themselves and their
needs in an adult decision-making arena; Caroline Smith and Jim Lindner,
youth staff, for developing dnd leading summer rap groups with the Milton
students, and for their energy and enthusiasm beyond duty in the prepara-
tion, research, editing-, and development of the Curriculum Manual; Julia
Kunin, Jeff Flin and Holly Gathwright for adding further youth perspective
to. the manual; Darlene Wright for her patience, perseverance, and immense
technical he]p with the final typing; Barbara Floersch for her constant
calm in providing typing and administrative assistance; Julie Schaefer and
Lynn Whitlow for additional typing at critical moments; the entire staff of
the Washington County Youth Service Bureau for their diverse and imaginative
input at all stages of materials preparation, and continuous support during
the writing of the manuscript; Shirley McCune, Joyce Kaser, Martha Matthews,
Sandra Bem, Alan Sousie, and the Resource Center on Sex Roles in Education °
for furnishing materials used in the Curriculum Manual; Johanna Nichols,
Rita Edwards, Dory Helling; Sue Smith, and Sister Lindora Cabral for project
support; and Richie and Jamie Does for their love and understanding during
the months that the training package was being prepared. Y

-~
. ) o o N S

A ‘
. ‘




PREFACE

The Facilitator's Guide and Curriculum Manual that make up the Catalyst
Training Package were developed by a project, On the Other Hand (OTOH),

= of the Washington County Youth Service Bureau, Inc. OTOH was a sixteen-
month project supported by funds made available from the Women's Educational
Equity Act, sponsored by the U.S. Department of Education.

The ihformation and curriculum appearing in this package were developed by
. a combined youth and adult staff from the Youth Service Bureau, a private
nonprofit social service organization in Montpelier, Vermont.

The OTOH staff was allowed to operate in two high school districts to field
test proposed ideas for the training package, after receiving approval from
school boards and administrations. They organized teachers, parents, commu-
nity people, and students from two geographic areas in Vermont to partici-
pate-in thevprojei} which resulted in these materials. :

The premises behind th§ OTOH project were: (a) that options and choices ‘for
young rural women are not abundant; (b) that rural men and women are more
bound by traditional sex-role ‘expectations than their counterparts in
urbanized areas; (c) that the rural value structure supports sex-role
distinctions for reasons which are both functional and dysfunctional to
individuals; (d) that one way to effect change is tq do so through a group
of people representing different perspectives of the school system, trained
to advocaté educational equity; atid (e) that. students trained in helping
skills and peer leadership ‘can have a positive impact on other students.. .. -

Three basic strategies .were used as a means to' improve educational equity
in rural high schools: community organization, peer leadership develop-
ment, and networking. . s

i The project began by recruiting and training community residents., School
staff, and students in two rural school systems. Three Separate training
<;) groups were organized in each school. People in these grbups were brought
together regularly to form one larger group, which became the.network.
Participants in both geographic .sites received similar training. After
Xtraining was completed, participants made suggestions and comments which
were used in revising the training materials to improve the package for
use in other rural areas. :
v - /

+ . These materials were developed in rural settings and are for use by others
who live in small towns and rural areas of the United States. In designing
and writing these materials, the authors were acutely aware of the fact
that the program has proved itself in one type of setting, but not in
others.

Materia“s that are developed in urban areas inevitably appear all over the
country with an assumption that they are universally applicable. These
authors make no such claim. This program was field tested in an area where

. .
- . N N
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traditional values regarding men's and women's roles are firmly fixed. In
saddition to cultural differences, climate and geography were often barriers
to getting people together, but the impact of natural forces, including
seasors and the tasks that people need to perform for survival in rural
areas, also figured into the flow of the project. The new consciousness
regarding women's issues was still in its early developmental stages in the
field-test sites. Rural isolation was an important force which worked in
favor of motivating people to get together to share things about their 1ives
in an open and straightforward manner. Knowledge of the above and other
factors dictated the pace and approaches used in achieving educational
equity. * - ’

5

The foundation of the training design is the creation of an opportunity to
share hopes, aspirations, doubts, and fears. This process occurred between
people who often operate separately from one another in school systems--young
and old, male and female, parent dnd teacher, administrator and student.

The Catalyst Training Package will produce a group of people with knowledge
and skills who can bring about change in their high schools.

»

It is our assumption that increasing contact among people leads to greater
understanding and support for individual needs. If it turns out to be true

in your use of these materials, you may also find that empathy between men

and womén increases. When this happens, attitudinal change can occur, and the
initiation of more equitable ways of educating high school students is then

- possible. '

This training package will help create an atmosphere of curiosity and explora- l/
tion while training people to be advocates for desired change. It will

provide a structure for people in rural areas to effectively Struggle with

the changing expectations for young women and men in today's .society. . .

These materials are suitable for use by social service agencies that have
‘an interest in working within high schools. They also may be used directly .
by high school teachers, administrators, guidance counselors, parent-teacher °
organizations, school boards, governor's commissions, student organizations, ¢

and university graduate programs. . ’ .

'

The materials should be used by those who are interested in increasing com-
munications between people, in promoting a higher degree of rural community
involvement in the schools, in creating access to meaningful roles for ' .
students in high schools, and in promoting educational equity for young women

and men. ’

Finally, these materials would not have been produced without the support, l
involvement, and sanction received from school boards, school administrators, N
staff, parents, &nd students of Harwood Union High School, Moretown, Vermont, D
and Milton High School, Milton, Vermont. ’ .
-- S
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" The Catalyst Training Package is made up of.a faci]itator's Guide and a -
Curriculum Manual. "Catalyst" is the name given to the program used to * -
train rural high schoal students, high school staff, and commupity resi-

- dents for social change activities related to the creation of aquality

for high school women and men. The Catalyst Training Package uses a main .
training qurriculum for studen is adapted in the curriculum manual
for two other tracts of separate train sessiong, one for school staff

N and-one for community members. The idea‘pehind the program is to conduct
separate human relations and skills training for the three groups of people
named above: students, school,staff, and/community members.” Although
each group is trained separately, all three groups meet together regularly
as a large network. This network is responsible for the development of
action plans, each directed at changing or improving some condition £f
the school system. The improvements that the program suggests making in
the high school focus on creating equal opportunities for female and male.
high school* students. Throughout these materials, equal opportunity in
the high school is referred to as educationa]*ﬁqu1ty. ) - ’

Project facilitators are crucial to the success of the program. It is

they who plan, organize, and dell%er,the training package. Not only must
they take what~is written in the haterials and present it to three training
groups, but they also must adapt the materials to make them more relevant
to the local community in which the program s taking place.

The facilitators are involved in the program prior to the beginning of the
actua)l training process. In the pre-training phase of the program, either,
, tke faciTitators are chosen to run the project by someone other than them- .
selves, or the facilitators chodse to sponsor the project on their own.
[flthe latter is true, the facilitators must work to gain dcceptance for
tie program in the'high school and community. In this case, diplomatic
kills are necessary. ‘Any project proposing to change the same system as
the project wishes to operate within rgf?bb a sensitive issue among those
"th'presently administer the system. Thus, school board members or school
. .administrators must be presented with the positive aspects of the program.
At the same time, while showing the:project from its best profile,  the
‘ facilitators should be straightforward about the nature of the materials
- in order to.qive.a realistic appraisal of problems school administrators
) may have to face. Besideg being diplomdtic, the facilitators must be well
g organized and able to coordindte activities. |

After the school system accepts the project, facilitators will be provid-
ing education to the school and community about the program in order-to
recruit a balanced mumber of participants to fill slots in the three train-
' * ing groups. Public education activities such as presentations and leaflets
should be well planngl. Persondl contacts wéth potential participants '
should be made as o as possible. Selection of the high sghool students

A
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’ A good. preetra1n1ng phase is one wh1ch 1nc1udes approva1 by the schoo1 for

-the 1n1t1a1 phase is comp]exed~

-fthat the gregtest number of people can attend. Sensitivity to weather con-
_ditions, child-care needs,-and the individual pace of participants is sug-
- gested. Facilitators will encounter disappointments during this phase.

v There will) be people who stop showing up because the program does not meet

. other obligations. .GroUp composition may change frequently.. One training

“able to.examine the ‘effects .of these and other issues. It is importynt for
- the facilitators to take care of themse]ves, as well as the tra1nees

It is.in' the tra1n1ng phase that the fac111tator§wéstab11sh t 'mse1ves as

shoo\a be coord1nated w1th the gu1dance or teaching staff Dec1s1ons
abeut the criteria for the. selection of part1c1pants will have to be made
in advance by ‘the facilitators. When the selection of. part1c1pants is com-,
p1eted orientation meetings :about: the program should be held. At that
time, scheduling 1ssués, transportation, and other 1og1st1cs can be dis-
cussed and finalized. An informational meeting’ similar to.the orientation.
meeting should be held for parents of the students: selected. This will
open:yp communigation lines between: . parents and facilifators. If there are
concerns. from parents, these can be brought d1rect1y-t ~the fac111tat§¥s
.rather than routed through the pr1nc1pa1 or a schoo1 board membeY ’

the program and is followed by a strorig recruitment process which educates
the public as well as attracts participants. Allow ample time for this
phase to occur. One or two months may be needed. Allow even'more time to
compensate for the fact that things always take longer than imagined! '

After part1c1pants are selected who reflect a balance, of the types of: peop}e‘

available (this is discussed in each chapter of the Fae111tator S Gu1de)

The facilitators have finally made it into the tra1n1ng phase of the proaect.

It is in this phase that thg three sections of trainees receive instruction,

,separate1y in their peer training groups and together in networking sessions.
" In addition to regular training meetings, two weekend retreats are also out-

1ined 1n the Curriculum Manual.

Fac111tators should "take care in prepar1ng for each tra1n1ng sess1on,‘not1ng -

the necessary materials to br1ng to the session. Some'sessions require the

duplication of Tists deve10ped in, the previous session, felt-tipped markers, .
- flip charts,‘br chalkboards. The facilitators should-notice the homework
- section in_the Curr1cu1um,Manua1 wh1ch 11sts 1tems needed for the next

session. : , e ety

L]

Fac111tators shou1d also be careful to coord1nate and schedu]e sessions so

their expectat1ons There will be people who miss sessions because of

group. may be more:'enthusiastic than another. Adults and young adults may -
have difficulty seeing. themselées as equal.participants in the program.
The facilitators should consult frequently with skilled profess1ona s avail-

du¢1ng

th1s grocess . -
9

agencies and Qrganizations exist in the community. People will inevitably
use the facilitators as an-information and referral resourcey As th ‘
tra1n1ng sessions continue, and as the groups formu}ate plan for act1v1t1es

tra1n1ng group leaders. “Ths, sthey should make a point of kn‘W1ng xgat

. . - . . . Pl
. , . . .
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‘as-well as action plans -for: improving educational equity, the facilitators
will .gradually transfer leadership to group members. Letting go of the
gontrol of the program by strengthening the capacity of group members to
assume this role is an indicator of-sucizfsfu1 performance on the part of
‘the facilitators. ” - . o

" The tasks that faci]itatoks'pérfowm require a variety ofvsk111s. These
qualifications, are discussed further in Chapter II of the Facilitator's

~"s,;Gu§de._ Due. to :the myriad skills required, .ope facilitator works best in .

‘tandem with another facilitator; so that feedback and mor&t support are
" regular parts of -the working day. ‘ .

"Even though internal support is provided by working with a co-facilitator,
there will be days when facilitators make critical mistakes. One (or both)
may experience having put a foot in his or her mouth with-a school board
member. Perhaps the incident causing repercussions will be a sexualitg
~ session which offénds "one of the parents of a student trainee. Student
‘drinking might occur on a weekend retreat. The facilitators should develop
‘ways of dealing with mistakes before they are made. No program will operate
smoothly all of the time. The authors can just about guarantee users of the
materials that something will go wrong! Instead of prepating a perfect pro-
gram, the facilitators should prepare a -variety of strategies for correcting
mistakes. ,\ . . : : .
Possibly the kinds of things that happen in the community during the program
would happen anyway. Blt the program does dincrease the speed at which change
happens by bringing people into intimate contact with others with whom they
‘have had little contact previously. A coalition, or power base, is formed -
as’a result of the shared experience of training and planning.

These materials focus on” two issues which affect all of us:” educating ‘.
‘youth to reach their full potential, and the roles of men and women in our ’
society. - Conflicts are bound to occur begause of differing philosophies

of education and differing participants' Views of the roles of men and

women.” The facilitators must recognize that although they have not created
these issues, it is their role to move .the group through the process of
self-awareness, identification of issues, assessment, planning, and action.
To do this,.the facilitators must hive a perspective that includes a vision
.of the beginning, the middle, and the end of the process, as well as a keen
sense of what the present situation is. They should avoid becoming stuck

in the individual personal dramas that the training program may, in fact,
generate. It is important for the facilitatqrs to care about the people in-
. .volved, but they should focus on getting the groups to a-point at which

they are able to take a critical look at their community and high school.
That is, the facilitators should be able to attaih the goal of the program--
to provide opportunities for young people of 'both sexes to experience equity
in the educational process--while also attending to the personal needs of
program participants. » '

The authors would-like to take this opportunity to-wish the users and, facili-
tators of the Catalyst Training Package success in utilizing these materials.




i B

- I1.

A.

C. ruiting high school students, high school staff; and community
memders (1-2 months)

IRAINING PERIOD
A.

.* PRE-TRAINING PERIOD
Deciding to sponsor the project (moment of en11ghtenment)
Seek1ng approval from the high school (0-6 weeks)

.
2.

1.

tod W

8.
9.

Conducting curriculum training (15 weeks—-approximate]y one semester)

1.
2.
3.

. ~ The Catalyst.ﬁnogresstonS:
Pre-semester, Semester, and Post-semester
. [
¢ . o &

0bta1n1ng approval from the schoo] board

Obtaining approval from theischool administration

Presenting the project at community meetings
Church groups .

b Home demonstration groups

c. Social service agencies

d. Law enforcement agencies

e. Extension servicé€ agencies

f. Governor's commission on children and youth

“g. Governor's commission on the status of women

D1str1but1ng literature and publicizing the project

a. Handouts R

b. Flyers .

c. Media coverage. ‘

nPresent1ng the project at student assemb11es and c]asses,

using-visual aids such as posters °

Presenting the project at faculty meetings

Presenting the project at parent-teacher organization meetings -

Making personal contacts with school staff such as nurses,

librarians, clerical workers, custodians, substitute teachers,

and bus drivers’

Making personal contacts and having interviews with interested

persons from the above organi.zations and activities

Holding informational meetings for the parents of student

participants

Selecting members for the three training groups

Week 1: Beginning the school staff group meet1ngs
Week 2: Beginning the community members group meetings
Week 3: Beginning the high school students group meetings

(Note: Having the adult groups begin their meetings before the student
group -begins allows the school staff and community members to preview
the curriculum and perhaps make suggestions about its applicability

for the student group. It also gives the adult groups more time to

get acquainted, since they do not see one another as often as students
in school see one another )
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4. Forming a network steering commi ttee
a. Composed of two members each from the student, school
' staff, and community members groups, as well as one or
 both of the facilitators
b. Prov1d1ng, through regular meetings, coord1nat1on, ad-.
. vite, and feedback to the facilitators
5. Insur1ng that curriculum training is ongoing
. Through weekly meetings of each training group
“"Through network meetings,: weekend retreats, and
- potluck dinners

B. Deve10p1ng action p1ans (ongoing within the project's semester
training)

1. Holding regularly schedu]ed meetings of the network to de-
cide how educational equity and other school issues can be
improved by spec1f1c network activities

ITI. POST TRAINING PERIOD

‘A> ? Implementing action plans: post-training activities (time
depending gn in which semester the project's training curriculum
was 1mp1emented)

1. During the second semester of the schoo] year, or
2. During the summer .

B. Conduct1ng act1v1t1es sponsored by individual training groups
(following are suggested examples)
1. The student group sponsoring-a Big Brother/BTg Sister program.
for entering seventh :(or ninth) graders
2. The commun1ty members group sponsoring a Sadie Hawk1ns dance
~ to raise money for the high 'school women's basketball team".
. - 3. The facu1ty members integrating the project's curr1cu1um into
‘ ©oan ongO1ng school c]ass .

&
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CHAPTER II
FACILITATORS

The primary respons1b111ty of the fac1l$tators w111 be to- tra1n three .
groups of people, using the Curriculum Manual. The three training groups

-consist of (&) high school students, (b) high school ‘staff, and.(c) com-
" munity members from localities which are included in the school district.
- It is the respons1b111ty of the facilitators to adapt the curriculum--

that is, to use what is valuable and appropriate for the specific commu-
nity in which the training is occurring--as we]] as to supplement the

» curriculum w1th new and. add1t1ona1 ltems \

The tra1n1ng curr1cu1um is designed to. be carried out\by at least two
facilitators. During the field test of the materials contained in the
training package, eight high school students were hired as staff research
assistants to complement adult facilitators. The student assistants were
valuable because they added the perspective of youth to all planning and
training activities that went into producing these materials. This was
very helpful in making the project relevant to the needs of young people
in the project.

The recommended staffing pattern includes one or two student assistants
for each adult facilitator in the program. An additional benefit in using
students as staff is that students receive valuable on—the JOb training-as

‘they practice being group Teaders..

RECOMMENDED GUIDELINES

The following gu1de11nes for both student and adu]t fac111tators are recom-
mended: ; .

. 1. That there be one female and one male facilitator if two facili-
tators wiTl be conducting training. (If two student assistants are
chosen, this guideline should also be followed.) This provides both
female and male viewpoints on all subjects, as well as both female . Ty
and male role models for trainees. - o '

2. That the role of student assistants beyexplained clearly to every-,
one involved at the start of the training program.

3. That the student assistants be'ba1d through a youth work- exper1ence
or work-study arrangement when poSsible, or that they receive aca-,
dem1c credit for their work.

4, That the fac111tators decide on criteria for the selection of stu-

' dent assistants that meet with the approval of tfe high $chool, as
well as decide the length of time the students are to function
in this role. (An alternative to appointing permanent student
assistants is to rotate this rdle.) .
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5. That the facilitators be persons who are energetic and we¥l

organized, and who realistically have the .time to prepare nd
lead the training sessions outlined in the Curriculum Manudl.

6. That the school administration be involved directly in the
- . project, whether through selecting facilitators or being B
.« . approached frequently for tN ¥y suggéstions and advice. '
7. That, whenever possible, incentives be available for partici-
pants--e.g:, academic credit for students, continuing education
credits for faculty. S ‘ . .
c 7 . e
8. That facilitatars read through the complete training package
~carefully and ;be thoroughly familiar with the goals of the pro-
- gram and the specific training curriculum.

S 9. ﬁTgét facilitators plah for changes in the training curriculum as.
needed to make the grqjﬂing‘more relevant to and appropriate-for .
their school and community. - * .

10. That facilitators have a working knowledge of community resources. II
-This will be important when faciTitators bring in supplementary
speakers, as well as when they prepare for their role as informa-
tion and referral sources. That role inevitably is assumed in '
.. . rural communities when a person becomes identified as a “human-
services trainer." : ‘ .

I

-»

11. That facilitators be people who can:
. ® encourage people to feel comfortable in group settings
® bring out as many vafying viewpoints on a particular: .. .
issue as possible : : ‘
e speak briefly, but effectively, while encouraging partici-
pation from others who might be shy _
, e provide both task ("det the job done") and, socio-emotional
. (checking out how everyone is feeling) leadership.
12. That facilitators be persons talented and trained in human rela- .
’ tions, group process, and community organization. Some partici-
pants may have greater difficulty in expressing feelings. In
such activities participation should be optional.

13. That facilitators be willing to supplement their previous training
- and experience with a thorough study of the complete training
package and the list of suggested readings which appears in these
materials. . . ,

14. That facilitators be willing to allow the student assisténts to -
run solo rap groups or workshops, either after the formal curri-
culum is completed or concurrently with the fifteen-week training
period. . .

¥
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T . CHAPTER III

STUDENTS

-

This' chapter of the Facilitator's.Guide will outline those points which
the authors' feel are critical to the implementation of -the student compo-
nent of the training program. These points are intended to complement

“ TRAINING GOALS - -

Parents and teachers know very well that the behaviors, values,
titudes of young people are profoundly influenced by peer interacti

- “those found in the Cunriculum Manual.

pressure. ‘ The student training curriculum is a way to channel the tremen-
dous power inherent in teen peer groups toward health and constructive
avenues, by imparting accurate information in an intimate setting.

As stated'by a high school student, "Students are always giving each other .
information and advice. Wouldn't it be nice if the information were accu-
rate and the advice.helpful?" - _ . .

The student training program accepts the following underlying beliefs:

il

1.

Tha£~young people, both males and females, can be. responsible,
capable,.and contributing members of society. ' :

. ‘Thatjoung people.will often listen to and be influehced by their -

peers. rather than adults (either because they fear possible con-
sequences from adults or because they doubt the ability of many

adults to understand and empathize wi'th their feelings and concerns).

That as young people better understand themselyes and others, they
will have a better chance of reaching their potential.

. 'That'helping high school students become more aware of the impact
" that sex-role stereotypes have on them will expand their options

in life.

That 1ncorporat1ng'tra1ned adults as support people within the proj-

- ect will increase the acceptance of student-developed projects, as
well as encouraging new levels of communication between the students .

and adults involved. .

Topics covered in the student training curriculum include warm-up exercises;
group dynamics; problem solving and decision making; examination of sex-role
stereotyping and sex bias in schools; health and well-being; non-sexist
career planning; drug dnd alcohol use and abuse; human sexuality, physiology
and anatomy; values and attitudes; listening skills; community referral re-
sources; and Title IX.

A
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There are-a number of projects students might initjdte as a result of '’
their training.- These include: -

& 1.

-~ 6.

A Big Sister/Big Brother program: Students are paired with new
and younger students. The trained student acts as a guide,
special friend or confidante and provides a sensitive, support-
jve, and empathetic ear when needed. This could bg,integratedy
into the school by linking it with am existing program, such a
junior high guidance orientation. . 1
A peer advising program: A designated area or office within

the school becomes a student resource center. Here peer advisors
provide information and support td other students on a one-to-one
basis or in groups. .

Student education project: Students make presentations to
assemblies or.classes on subjects of current interest and con-
cern, or they sponsor workshops with themselves or guests as
workshop leaders. '

Youths tutoring youths: Here older students tutor elementary

~and junior high students on a one-to-one basis.

Referral;services for faculty.and/or pérents: Students serve as
a resource for adults who want input on their problems with
adolescents.

i

Community agency linkage: Students are available as resources

for youth bureaus, police departments, or social service agencies.

The student training curriculum is divided into!sixteen sessions.and four
joint network meetings. This should fit into most standard high school
semesters, leaving time at the end for evaluation, review, etc. In addi-
tion to eighteen sessions of weekly training, the curriculum calls for
a two-day and.two-night retreat near the start of the training cycle and
a similar retreat toward the end of the training cycle.  These retreats

; ‘ serve several important functions within the training design. Aside from

" the topics covered during the "learning”" or "work" portions of the re-

treats, the camaraderie which develops during relaxing or “play" time is
invaluable, to the entire training process. ‘ _ ‘

PARTICIPANT pESCRIPTION

Student tratnees should be chosen carefully, with the following points
kept in mind: ‘

1.

K

Trainees should be representative of a cross section of student

body "factions" (greasers, jocks, voc-ed students, college-bound
students, cheerleaders, townies, street kids, etc.). Both .

academically -successful.and less successful students should be.

included. . B
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2. The trdinee group should be as close to half male and half female

as possible. . One of the primary goals is the creation of mutual
understanding.between the sexes, which can best be done in a

balanced male-female setting. . . : : -

3. The group should number. from eight to eighteen trainees, depending
- upon the available space.and the number of facilitators.- A larger -
... grdlp will™inhibit interaction, whereas a:smaller group will turtail
‘.thé poténtially ‘broad impact trained students can havé'on othérs’
(snowballing). ' L : S ‘
L c A ® ‘ .
4. Trainees should be largely from the ninth, tenth, and eleventh grades.
This will insure that a large portion of trained students will remain
in school for at least one year after they are trainedii:™ = | d
5. + It is preferable not to have best friends, couples, or brothers and
“ ,sisters in'the same training groups. Such separation allows each
person a .better chance to develop new relationships.

" 6. The group of students selected to participate in the program should
réeflect a diversity #n age, grade level, and personality type. R
Students will generally choose friends with characteristics similar °

s to their own. Having as many different "types" represented in the
training groups as possible allows trained students to have a greater
impact on all parts of the student body.

RECRUI TMENT

4
13

It is veryﬂimpbrtant.xp make;a presentation about the program_td the entire |
- faculty as well as to the students. ~During that process, facylty should be
encouraged to participate in the school training group (see Chapter Iv).-

Student trainees.should be chosen after sufficient publicity has been pre-.
sented to the entire student body. It works well to have the facilitators
and student assistants make a short presentation in each English class ~
(because most students take English) or in the study hall, out]ining the
program and inviting interefted students to an afternoon orientation meet-
ing. As an alternative, th&#presentation could be made to a school-wide
assembly. : )

At the student orientation meeting, facilitators should give a more in- .
depth description of the proposed student curriculum and possible projects
which -could come out of the training. They should also stress the demand-
ing aspects of the curriculum, as>well as the responsibilities of becoming
student leaders in programs after training. - After that meetipg, those
students who are still ipterested in the student training should put their’
names on a sign-up sheet. This final step of selecting studenht participants
with the support and sanction of a group inside the school system becomes
especially important if an outside orgamization or agency is sponsoring

- the program. (\

s
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TRAINING PARAMETERS

The student curriculum is not a means for students to learn sophisticated -.
. and complex counseling techniques to practice on their contemporaries. It
> is a means by which young people are encouraged and trained to:

‘@ examine their own_interpersonal relationships
o ® look inside themselves in new:ways .
s B »® learn facts (and discuss common myths) about youth-related issues
' . ¥ o become proficient in;the basic art of under$tanding, communicating
" with, and helping their peers ’ ‘
e understand their potential as young men and young women.

The student curriculum training should begin soon after the trainees are
selected. Whenever possible, the course should'be viewed by program par-
ticipants and staff as an academic class, not as an extra-curricular
activity. .

A11 training curriculums and materials should be reviewed by a network
steering committee (see Chapter VI) prior to being presented in a training -
session. When sensitive issues come up, people can discuss and review any
comiplaints with this representative group. Steering committee, review can

- also prevent sensitive issues from arising. . '

THINGS TO REMEMBER

The issues of sex-rdlestereotyping and sex-related biases underlie many
adolescent concerns (social 1ife, sports, career planning, family relation-
, ships) and are addressed in many.of the training sessions in various ways.
It is important that the student training not appear to the school popula-
tion as a program for only girls, or for boys who aren't tough. It may be
difficult to interest certain male studerrts in a human relattions program.
A special effort should be made to put together a heterogeneous training
group so that subsequent groups will not be-influenced by an initial com-
position of trainees who are heavily weighted in one direction. ~
The student training curriculum works best when academie credit is granted.
If the student training curriculum is set up as an ongoing elective,
scheduling difficulties are, of course, decreased. If.it is offered as an
extra within the regular school day, a rotating time slot is suggested as
follows: X o ’ '
® Each session will last three hours’ l ,
@ Sessions will be held once a week, on the Same day, for fifteen
consecutive weeks . w
® The first week's session will be from 8-11 a.m., the second week's
session will be from 11 a.m.-2 p.m., the third week's session will
be from 2-5 p.m., the fourth week's session will be from 8-11 a.m.
® fach session will be evaluated by participants (using the training
session evaluation form found on p. 45).

- .
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. This schedule insures that students will miss any given class only
once each three weeks. If students do begin to fall behind in aca-
demic classwork, it is useful for other trainees (students and
adults) to act as tutors or Support people, This increases the soli-
darity of the group and, of course, allows the student to continue
in the training program. Experience has shown that if the student
training is offered as. an after-school activity, its chances for
success are greatly reduced. .

N

During training sessions, it is helpful for facilitators to approach each
topic from two vantage points. The first is that each topic has relevant
' . facts and information which should be presented--through lectures, hand-

" outs, movies, recommendéd readings, or any combination thereof. The second
vantage .point encompasses the feelings, or affects, associated with the
human relations topics covered in training. Enough time should be reserved
(either during or immediately following each session) to "process" partici- .
pant reactions. This gives every participant a chance to verbalize feel-
ings, opinions, and questions. Processing can also occur between S
facilitators and participants. Times should be arranged for processing
to occur.

An "interest survey" should be implanted scﬁgél-wide to identify topics or
jssues of concern to students and staff. A suggestion sheet or guestion-
naire to be distributed and collected could be made up. Student trainees
could research frequently mentioned topics and possibly-could recruit éx-
pert guest speakers as a result. Student-sponsored workshops could be
developed for presentation to interested students, teachers, and community
members. a . .

. A4

Parents of student participants should be contacted for permission to have
‘their son/daughter participate in the course. An introductory meeting for
parents should be held to explain the program. Some facilitators may choose
to report to parents on student progress at regular intervals. Facilitators
should be careful to clearly explain what the sensitive areas of the curric-
ulum are, and the reasons for covering them.

-
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CHAPTER IV
o | COMMUNITY MEMBERS

- TRAINING GOALS

‘ ,A1though the influence young people have upon one'another is quite,étiong,'
-there is no need to understate the fact that adults exert power and main-
“*tain significance 1n the lives of adolescents.

The community member component of the training program is designed to in-
crease the positive éffett that adults can have on young people. The ad-
dition of adults to the program's network will add the special insights

and skills which grown-ups have by virtue of their age, experience, educa-

+ tion, and perspective. :

Participants who are community members will receive training similar to
that for the students and school staff. This will allow community members
to act as . '

] supervisory/supporz'staff for student-created projects such as
. . Big Brother/Big Sister or peer advising '
‘'@ advocates ‘within the community-at-large for the achievement of
educational equity in the high school. ‘

The community groub will undergo a modified sixteen-week training course.
The Curriculum Manual includes training that will help achieve competence
by community participants in the following nine areas: '

1. familiarity with school policies, procedures, and regulations
~ '(including attendance at one or two school board meetings)
2. acquaintance and empathy wit udent perspectives on adolescent
issues ‘ " . '

3. supervisory skills trainin

4. knowledge of community resburces (referral sources)

5. ’self—awarenegs about values and attitudes, especially as they
differ from. current youth values and attitudes .

6. overview of the community (history, population, economics, activ- ° .
ities, recreation, €tc.) .

7. practice in basic interpersonal skills (listening, responding,

~ and problem solving)
8

. joint problem solving with student and school staff groups
9.' social action. . . . .

¥

PARTICIPANT DESCRIPTION

Participants in the community group should include adult residents who
represent a cross section of the community in regard td level of education,
level of community .involvement, ahh profession. Again, a mixture 6f male
anq female participants widl add.balance to the group. Male p ticipants

A
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_ - may be more difficult to attract to the group. If facilitators can recruit
only women initially, they should keep trying to involve men, but should
continue the program with whoever shows interest. Commynityl trainees can
be adults who are: .

4

-

~

single " -~ ‘j'
married without children ),
married with children (in or out of school)
parents of student trainees o
business people - .
clergy ' -
town officials or employees
‘industrial workers
~ @ school board members
e human service workers :
e doctors, nurses, other health professionals
® homemakers

There are definite advantages to having a diverse mixture of participants.
It gives people a social reason for attending--e.g.,-to meet riew people.
Also, a group made up of a cross section of the population establishes a
broader power base. In a small community there is a greater chance that
someone. in the group will know just“”the person your group needs to influence.
Each member will have contacts with groups of people that others do not have.
w Consequently, community organization tasks will flow naturally. For example,
the church, a powerful influence in most rural communities, can bewooed by
your clergy representative; a human service worker can enlist social and
copmunity agency support; a town official has her/his constituency; and a
homemaker hay be able to enlist the support of members of a home demonstra-
tion group. Together these groups can férm powerful ad hoc lobbies as they
attempt to influence school policy on issues where equal opportunities are
in question. : ’

RECRUITMENT

Identifying and recruityng individuals who have the time and energy to com-
mit to the program may not be as difficult as one might anticipate. In the
field-test phase of developing the Curriculum Manual, there was an increas- °
ing concern (especially on the part of parents) that school and community
.. were losing the ability to provide children with a high quality of life.-

The process of the identification and recruitment of a community training
group begins at the high school. Just talking to students, faculty, and
staff is the first way to obtain suggestions for potential participants.
This should be followed by personally contacting those people who are re-
peatedly recommended. To augment this type of informal recruitment process,
presentations should be given at church groups, social and sefvice clubs,
parent-teacher organizations, etc. Articles written for local newspapers
describing the program is another way to solicit participants. Want ads
and radio announcements, as well as notices sent home to parents--all coordi-
- nated and managed in a timely fashion--serve as excellent vehicles for both
' recruiting participants and educating the general public. Public knowledge

-
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" express interest as a result of activitiés you hdve generated).
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of and familiarity with the projecf helps to dissipate some of the resent-

menteihat may be generated when a new project involves only a limited
numbet of people. '

In each verbal or written presentation it should be clearly mentioned

that an introductory. meeting will ﬁb‘held at a set time and place foriany
individual’who thinks she/he might be interested in.working with the project.
At this orientatign meeting an in-depth project description should be pre-

‘sented, including overall project goals and dn outline of specific roles

for community participants. Sufficient time should always be allotted for
question and answer periods. . At the conclusion of any meeting held, a list
should be compiled of the names, addresses, occupations, and telephone num-
bers of “interested people. Through mailings or phone calls, contacts with
interested community persons can be made. Selecting a balanced "group ‘cah

. occur after informal interviews or disgussions are held with the persons
.. interested. If you expect to be'able to train only a 1limited number of

people, make the plblic aware of your selection criteria. "Also, set up

some alternatives (later training opportunities, meetings, mini-workshops, L
etc.) for highly interested or motivated people that' you cannot accommodate :

in your participant group. It is important for, your support base in the

community, as well as a responsibility that you have’as a .community change

agent, to provide.an access to commgnjty,participatfon for persons whp

. TRAINING PARAMETERS o ' ' T

Be aware of the practical limitations involved in training algroup of eom-
munity adults. These factors include: . X e ‘

employment hours . - , ’

family commitments (mealtimes, child care, etc.) '

travel (availability of transportation, time; and expense)

the extent to which the trainees have previously been involved with
adolescents and how much they need to learn about teenagers (adoles-
cent development, adolescent values) - }

attitudes which favor the status quo

e the rigidity of institutions and general citizen resistance to
mobilizing for changing conditions that seem overwhelming.

r

These and other fattors must be taken Tnto account. Each issue above must

be examined in light of each partieiﬁ!ht. ‘Devising strategies fo overcome
each barrier you identify is an important process. The littlest and simplest
issue can be an effective barrier to group spirit, and thus can retard the __‘/,'
achievement of stated goals. Be as careful and mticulous as you can with

scheduling group follow-up. ‘ . M ' ’
A 1imiting factor in community training is the short time frame available

for training sessions. Instead of forty-five actual hours, a$ set aside

for students, it is more réalistic to plan activities for twenty-four to

thirty hours. Evening or gzéggnd‘workshops after the formal training 3
period is over are possible to cover subjects you may have to skip in the
curriculumt It is helpful to begin adult community tratfing sJightly before s
that for the student group, so that a support base for students is created.
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THINGS - TO ‘REMEMBER

‘bake sales, square dances, and events with a theme can ‘provide the group -~
_with money to sponsor activities, as well as educate the public. This is
'an important aspect in making the project visible’ In small towns and .

leadership for exercises, activities, or discussions and involving parti-

A

Adults may take longer to form a cohesive .group because of- their more
sophisticated defense meqhanisms. If you can, give them a head start!’

4

work as-an adult community member. Some rewards include; . .
~@ up-to-date ‘information regardihg’issues‘of concern to most parents
and children , : T ’ o

-

e unique relationships and 1nteract1bns with ybdng peop1e,§nd school j'

_ personnel : .
@ the acquisition of skills in human relations which can affect all
aspects of one's life : N _ 3
~® a chance to participate in the creatien of 'school programs and
policies. - e T ‘

® a chance to explore participants"owh:]ive§ in terms of changing -
roles for women and men. - ‘ '

It s he]pfu]vtohhavevfuhds to use fow the netwofk. Fuhd-raising dinners, _

rural areas these activities can also serve a primary.social function.

Giving adult participants meaningful roles in the'trainipgvis an important”
factor in encouraging commitment and involvement with the group. Rotating

cipants 1in program developmert are ways to uti]ize'thb skills of your group

members. Make an early point of finding out what the personal interests

and skills of your group members are, and then creatively find ways to use
them- : : » - v ot ‘

~When you are describingfthe program, be,sure'tO-descriﬁé rewards as well- -
- as ﬂfabiTities for anyone volunteering to participate in the program's net-

=

5

—

*

s

¢

- - - - - - B - A-

. g :
2 : ' . -

o




.~ CHAPTER V
SOWOOL STAFF *
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TRAINING GOALS

The influence that high.school staff have over young people is at times

as powerful as the influence that their parentSy&ave. Students are ‘in,

. contact with staff ‘for a large portion of their waking hours. Many school
L personnel interact with their students in thoughtful and positive ways,

. awhile others maintain as much emotional distance as they can. Each of

A these roles has its respective effect upon students. A teacher may play

a s1gn1f1cant role in a young person's 11fe The 1mpact may be detrimental
or benef1c1a1

o The schoo] staff fcomponent of the tra1n1ng program encourages relation-
N ships among school staff, students, and parents. The types pf bond1ng .
: which can deve]op within the network are over and above day-to-day contacts .
wh1ch may a]ready be exper1enced by students, staff, and par nts.
. . As is true in the community members group, the school staff art1c1pants
- will go through a modified student training program. The colrse curricu-
v N]um follows the same outline as that for the student training. -Each topic
' is viewed and d1scussed in the context of school staff membe S. : '

The school staff group will basically provide the same functions as those
‘of the community members group. School staff will serve as individual
~ support people for ‘the student part,gjpants, as well as progect advisors
, for any proaects the students design and implement.

Schoo] staff can pave the way for student progects such as peer-advising
or obtaining more financing for young women's athletics. Teachers, for
~example, can act as program and student advocates at faculty meetings, in-

formally (in the teachers' 1oun§e¥, and at school board meetqngs

PARTICIPANT DESCRIPTION

: The school staff participant group should also be repregéntat1ve of.a cro?:_
section of people. If possiblé, men and women, experienced and newer sta
,1iberals and conservatives, should be represented School staff group mem-
‘bers should be drawn from the following six groups:

o

teach1ng staff (1nc1ud1ng substitutes)
.. guidance staff

administrative staff

maintenance and secretarial staff
library staff

hea]th staff (nurses).
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RECRUITMENT

School staff reckuitment cén be done informally through personal contacts,
and more formally through presentations at faculty meetings. Be sure that
the non-teaching staff become ‘aware of the program, because such persons

“are not present at teachers' meetings.

TRAINING PARAMETERS

Many of the same practical considerations experienced by community partici-
pants will be shared by the school staff group. Training time may be dif-
ficult to schedule if participants 'have other commitments of a higher
priority. Be sure to choose those’participants from the school staff who
seem willing and able to put the time and energy into the project. Be firm
in this notion when you are recruiting members .

" To maintain a balanced and effective training group, facilitators will have.
.to define a source of adequate motivation. The participation of faculty

and other school staff members should be“recognized formally. These people

should be compensated in credit and/or in money, and the compensation.should _

be equitable across all groups of participants. Additional motivation can

" . be supplied through the opportunity for socializing provided during training.
\Encourage regular informal time between structured activities to make sure

that people do have the time to make friends.
THINGS TO REMEMBER

It is important that you do not exclude less popular or more conservative
personalities from the school staff training group. Doing so would set up
the network as-an adversary to the status quo elements in the school. It
is more important to understand differing perspectives and work those dif-

‘ferences out through conflict and confrontation within the group than to

create a support group for members who all have the same attitudes and

jdeas. . . :

betwedn faculty and other school staff. Use the program training to bring
administrators, teachers, janitors, bus drivers, librarians, and clerical
staff together to share ideas. Solutions to problems that are developed
among these different groups will be solid, and participants will have

the ability to work toward humanizing policies and procedures in your* high
school. If you can do this, you will have the benefit of a variety of
perspectives in the developmental stage, where it is‘most valuable.

A]so.é:T at all possible, make the composition of this group a real mix

Many times a plan developed by one group will be in direct contradiction
of the needs of another group. When the plan becomes public, fighting
and/or negotiating will occur. This polarization can create a stalemate.
Both groups may gain 1ittle or nothing, because the result is having one
group's energy used to'cancel out another group's activities, When you
are dealing with 1imited amounts of personal energy, you want to be care-
ful not to put the training group members in a position where their energy
is wasted or dissipated. Be as careful with the enerdy of your training
group as you would with any other irreplaceable natural. resource. ‘

-
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 CHAPTER VI . o
 NETWORKING

‘The purpose of this chapter is to describe how each training group inter- .
-acts with the other components to form a larger interlocking group, or, as

>

we call it, the network.

4

The network in the training program is formed in three ways. First, each
participant is a member of a smaller group of peers. Students in high

.school form one group. Employees of the school, such as teachers, clerks, L

bus drivers, and administrators, form another group. Finally, community
residents who-may represent 'such groups as parents, local government offi-
cials, or senior citizens .form a thiwd group. Each person is trained by
the facilitator in his/her own peer group. o

Second, each participant is assigned a "buddy" from another group. A stu-

dent member is paired with a faculty or community member. In programs with _
equal numbers of participants in each training group, buddies consist of : ,)
three people, one from each of the three groups. o .
Third, network meetings--that is, meetings for training or activities which
include.all three trainee groups--are held once a month. In these meetings,
sharing is stressed. Although each trainee group has mét separately, all.
participants have been trained using the same basic ‘curriculum, and thus

have ideas -and perspectives to share about similar experiences. After ideas
are shared and different perspectives revealed, the group is ready to nego-
tiate ideas, discuss feelings, and move on to performing some task. Facili-
tatars must arrange space in the network meetings for discussions of feelings
and differences. It is only when all these differences are aired that
people will Be able to work on a task together.

" The task of the network is to formulate goals. for itself. -Each édmmunity-

in which the training program is used will develop a different set of goals. |
Some networks may be interested in setting up new programs in the school

for educating students. Some networks may wish to assess texts -for sex
biases. Other networks may want to influence school boards to fund more
women's athletic programs. The variety of activities possible is unlimited.
The important thing for facilitators to note is that the goals of the net-

“work be mutually agreeable to its members, and that the tasks decided on .

to achieve goals be-within the capabilities of the network members.
NETWORKING GOALS "
Networkiﬁg,within the training program has three goals:

1. Internal sdppoft--to provide each participant with support, en-

couragement, positive feedback; and a setting in which to discuss
ideas and feelings. This is established on three levels.

a. Each participant is a member of his/her own peer group; : ,

21
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b. Each participant is assigned a buddy from another component
group with whom she/he works closely and from whom fresh
perspectives and insights might be gained;

c. Each participant attends network meetings (held approximately
-once per month) where all three tra1nee groups are fu]]y
‘represented. -

2. Outreach (public education)--to publicize the program throughout
the community and to provide advocacy where and when needed.
This can be done either formally, through student assemblies,
church meetings, workshops or forums, faculty meetings, social
service clubs, news announcements, and community-wide functions
(bazaars, parades, fairs, etc.), or informally, via personal
relationships and word-of-mouth.. It is-the responsibility of each
training group to spread the word and respond to questions within
its own peer groups outside the network.

. 3. Soc1a1 action--to bring about needed 1nst1tut1ona1 change for
young women and men. This involves:

a. Coordinating surveys to assess the needs of students within
the school and community;

b. Making presentations and suggestions for policy changes which
can include petitioning town councils for community programs;

€. Making presentations and suggestions to county and state

governmental agencies; g

.d. Assessing educational equity within the school System by

“reviewing textbooks; college and vocational guidance, ath- °

letics, vocational courses, and standardized texts.

A’ network consisting of various groups within a community would not be
necessary if everyone already understood and communicated with everyone
else well. Participants in the network must strive to communicate with

and understand one another's feelings and perspectives before they can
work together effectively. They must also interact with other parts of
the community so that they will have accurate information about which goals
are possible to implement. The network can assess what the community will
and will not tolerate.

The people who make up the network must be concerned enough about youth
and their community to give up some of their time and energy to change
things (and perhaps to change their own attitudes).

THINGS TO REMEMBER

Sample agendas for networking meetings are included in the networking sec-
tion,of the Curriculum Manual. The following are a few salient points that
apply to these meetings.

1. They should be held at a time convenient for everyone.

2. Participants Should sit so that they mingle with people in other
peer groups (the facilitator must provide assistance to insure
that this happens).
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4.

5.
ey bers formulate :specific goals tozwork toward after the training -

Speeches, lectures, and films should be kept to a minimum.

A setting should be created where interaction between members
of the three training groups is encouraged. :

The meetings should be task-oriented so that the network mem-

~is completed.

.
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CHAPTER VII N . &
. EVALUATION !

. : ,

Traditional methods of evaluation do not easily lend themselves to this .

training program. However, it is valuable to have an ongoing and consis-
tent method of accountability for facilitators and trainees.

The evaluation design for this program focuses on individual growth and
change, rather than on measurement against an arbitrary standard of infor-

" mation retention and/or expertise. Although it is the facilitator's

responsibility to evaluate each trainee's. expertise and knowledge,.it is .
alsd the trainee's responsibility to evaluate training sessions. ~The evalu-
ion process need not ‘be intimidating or threatening. Evaluation cant and v
hould be viewed by the trainees and facilitators as a tool which can help,
guide their efforts. The evaluation mechanism should help trainees and

facilitators to perform completely and responsib1y as network members.

Evaluation is also a political topic. If the training program is seen
skeptically by certain persons with authority in the school system, a clear
and specific way to describe the progress, of each trainee will be helpful

to justify the existence of the program. Formal evaluation may also be re-
quired if the facilitators arrange to obtain continuing education credit
for teachers who participate in the program, or academic credit for student
trainees. -

The training program evaluation model has been designed to meet the fol-
lowing objectives: : ‘

1. To aid and encourage each trainee to learn the information presehted;

2. To méasure the extent to which each trainee has integrated skills
and concepts -into his/her life; . 0

3. To evaluate the completeness and relevance of curriculum content,
~as well as the effectiveness of the facilitator.

Sample evaluation forms and sample take-home exams are included in the |
Curriculum Manual. r . |

STUDENT EVALUATION

At the start of the training program, a brief written and/or oral pre-evalu-
ation is given individually to each new trainee. The.puipose of this pre-
evaluation is to obtain a baselime reading of each student's knowledge and
attitudes. It is a reference point for the trainee, as well as for the
facilitator. This will help to assess the extent of information learned
during the training program. The outcome of the pre-evaluation should be

a clear and concise statement from the facilitators as to the extent of the
student's knowledge and learning needs.

D
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At the halfway point in the training process (after ten sessions), a second,
or mid-term, evaluation is held. This evaluation consists of a take-home
exam and a personal interview with each trainee. At the interview, trainees
and facilitators work together to identify their strengths and weaknesses
regarding all aspects of the training thus far. TRis process is meant to
serve as a guide, helping students to understand and. integrate what they

_ have learned. ' ’ ' -

Throughout the training.courset, studénts, are asked to keep personal journals,
recording their reactions to each session and describing what they have
learned. (It should be: made clear at the start of training that these jour-
nals will be collected and commented upon by facilitators, and used as a
part of the evaluation process.) . - l
At-the conclusion of the training course, a final comprehensive evaluatjon
(written and p+#al) is administered individually to each trainee. The pur-
pose of the final evaluation is to measure each trainee's

understanding of the basic/poncept of the training program
interpersonal skills - ‘
familiarity with school and community resources

knowledge about educational equity.

\ - .

The final evé]uation is based upof:

B WM —

k]

written or ori] exams (including role plays)

1.
) 2. quizzes (if the facilitators and students feel quizzes would
be useful) .
3. participation in training sessions
4. journals - _
5. the facilitator's subjective sense, from observing the student in

training and the final interview, of the student's unique role in
the network. -

It is useful to keep a folder for each studenf throughout trpining in
which the pre-evaluation, notes, mid-term evaluation, journal, and facili-
tator's comments are kept.

COMMUNLTY MEMBER AND SCHOOL STAFF.EVALUATION .

School staff and community members involved in the program participate in
a similar training program and are evaluated in the same manner as the
student trainees. As with evaluations of the student trainees, the adult
evaluations are intended to help the facilitators and the trainees keep
track of strengths and ‘weaknesses of the sessions and the change in an
individual's knowledge base.

s

The adult evaluations are carried out in an atmosphere of clarification
and discussion. Thése evaluations are intended as guides to help each par-
ticipant clarify her/his role as a network member. . ’

The nature of the adult evaluatibns should reflect the specific responsibil-
jties the community members and school staff have as network members.

4
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Eva]uat{on mechanisms consist of an oral énd/or written pre-evaluation,
a mid-term evaluation, journals, and a final written exam and interview.

As ‘with any of the Catalyst activities, evaluat1on mechanisms should. beg

changed; adapted, or discontinued if they are not achieving their. purpose;
or if they are causing more harm than good

FACILITATOR EVALUATION ' ‘ . . .

It is suggested that the faci]itators be accountable to a network steer1ng
committee. The stéering committee should consist of one or two members from
each training group (student, school staff, and community). The committee
meets, monthly with the facilitators and provides advice, feedback, infor-
mation, and coordination to the facilitators. The group should be. formed at
the end of the first or second networking séssion when participants are
starting to know each other. .

The steering committee can have a standing or rotating membership and can
be vo]unteers or elected representatives.

Further along in the group's development, the comm1ttee may also wish to, act

-~ as a decision-making body. It wquld be the respongibility of the steering

committee to establish its own criteria for evaluation of the facilitators.
In addition, the facilitators should be evaluated by the network members in
one of the following manners: .

1.. At the end of each training session, eva]uat1on forms aré handed
out to each trainee. The purpose of these forms is to solicit
feedback regarding the effectiveness of the facilitator's pre-
sentation. and the relevance of the material presented.

The form (a sample is included in Session #1, p. 46, of the Cur-
riculum Manual) covers the following points, and should be
reproduced and handed out at the end of every session:

a. amount of new information learned
b. usefulness of the information presented

c.~ interest in information presented

d. ;effectiveness of the presentation

e. degree of participation by the trainee

f. amount learned about oneself through the presentation

Z. A five- to ten-minute discussion at the end of each session
‘could be held. This discussion would include participants'
‘thoughts about the effectiveness of the session in meeting its
goals. Key questions to facilitate this type of discussion
appear in the Curriculum Manual.
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Co CURRICULUM INTRODUCTION . T
* ! v ' : ’ o ! ~

The ‘Curriculum Manual which follews..contains the complete'training

program for student,school staff, and community member groups, ~
. including ‘network meetings and individual training sessions for each

group. This is the facilitator's copy,'and the curriculum can be \
“implemented without extensive materials.. ‘ ' .

OBJECTIVES:

Imp]icit‘in the design and 1mp1ementation‘of the Catalyst Curriculum
are the‘following objectiygs: - o . '

1. to aid the schools, communities, and individuals in the formation
of attitudes which reflect and reinforce thé idea that young women
and men are capable and competent members of a rural society; -

2. to provide rural adolescents with access to socially desirable:
roles in their high schools and communtties; :

3. to offer both adult and student trainees useful and unique ‘learning/
- growth experiences which will aid them in reaching their potential;
4. to provide accurate information and dispel myths about a number -of

i adolescent concerns; - ‘ ’ : .

| 5. to examine values and feelings around these issues; _
6. to help students and adults become more aware of how sex-role

stereotyping and sex biases operating within the school and commun-
ity can limit youths' chojces in life; '
7. to reduce-sex discrimipation in the high school; | '
8. to help students, faculty, and community members to see each other's
perspective on-adolescent issues, and to enable them to work
together to improve educational opportunities for' rural adolescents;
9. to teach basic helping skills.

Cagr

SKILLS COVERED: o :

Listed below are some of the skiyls covered in the cbrricu]um: *

1. the ability to evaluate, and be sensitive to, one's own behaviors;
2. the ability to listen to another person, utilizing verbal and non-
verbal communication techniques; ‘
3. the ability to respond sensitively to another person's problems
and/or feelings; - U :
4. the ability to utilize basic conflict-resolution techniques;
5. the ability to utilize basic problem-solving techniques; .
6. the ability to develop alternative action plans, and make appropri-
ate and reponsible decisions, when faced with a problem; -
7. the ability to evaluate one's own attitudes about sex roles;
8. the ability to evaluate one's own school system for sex discrimina-

“tion and bias; \
9. the ability to relax and "center" when desired;

) .
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" field trips, and Foxfire-type interviews wjth local residents.

%
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'

8. the abtlity to evaluate one's own ‘school syétem for sex.discrimina-
tion and bias; - o

9. the ability to relax and "center" when dgsired;

10. the ability to initiate change strategies in one's school and com--

~ munity; , o - ‘

11. the ability to plan for appropriate and desired careers.

FORMAT -

The format used to accomplish these goals is twofold: (a) each session pre-
sents information and/or skills building through lectures, films, handouts,
pamphlets, videgtape and/or tape-recorded .feedback, and, occasionally, out-
side speakers; and (b) each session explores feelings and values through
group discussions, gr individual exercises, role plays, journal
keeping, and evaluatipns.

Each of the training se ons includes stated purposes, an introduction to
the content, a list of materials required, the activities to be done, lecture
material, facilitator preparation for the next session, and suggested re-
sources (books, articles, films, etc.) covering the topics in that session.
By reading through the entire Curriculum Manual, the facilitators can arrange
for needed materials ahead of time. Suggested materials include a chalkboard
and chalk, or newspMnt pad and felt-tipped markers; copying facilities and
paper; a tape recorder and tapes; a 16-rm movie projector and screen; and a
videotape with TV, if available. However, the curricuum can be implemented
without expensive equipment. Students will need a notebook for taking notes
and keeping a journal, a pen or pencil, and a manila folder.

A11 forms, lecture material, handouts, etc., referred to in the curriculum
are included either within or at the end of each session. At the end of each
session there is a space for local resources. This is to encourage the facili-
tators and trainees to utilize local agencies and residents whenever possible
to enhance the material presented in each session. This might be done through
workshops on topics not covered in. the curriculum, but inspired by it (e.g.,
adolescent development, parenting skills/family dynamics, single parenting,
divorce, child abuse, rural valyes, etc.), recreational activities, speakers,

PROGRAM DESCRIPTION

The training cycle is designéd for a regular 15-week school semester. Each
student session will consist of a three-hour class or meeting. The school

staff and community member sessions should be shorter (see Appendix), and can

be successfully completed in two hours. There are 14 individual weekly
training sessions for the students, 12 for the adult groups, 4 joint net-
work sessions, and 2 weekend retreats, which serve as extended workshops.

As suggested in the FacT1itator's Guide, the weekly student sessions will
be most successful if offered during the school day as part of the school
curriculum. However, modifications can be made, such as offering the ses-
sions as an after-school course and shortening the meetings somewhat. It
is very important to schedule breaks during the sessions, whether they are

two or three hours long. .
—~~
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The main body of the Curriculum Manha] is addrpss;;\fo the student
.trainees. However, the material is designed for all{three groups, with
* adaptations for the community members,and school staff, .due to differ-

ences in adult and student ¢ircumstances (time pressures, family and

job responsibilities, travel, experiences, outlook, age, and.education).

Suggested modifications for each session for each of the adult groups

appear at the end of the student curriculum (see Agpendix). The

facilitators should adapt any of the sessions (along with advice from

. the steering committee chosen after the second network meeting, and -

feedback from trainees as training progresses) to make the material as
relevant and appropriate as possiblé for the people involved. Flexi-
bility is a key ingredient to the success of the program. ~

Many of the exercises and discussions that serve to inform and stimulate
the students can be presented to the schogl staff and community groups as
examples of what the student trainees are learning; however, the adult
groups do not need to do them. It is important, however, for both adult
groups to be aware of everything in the curriculum that the students are
doing ot receiving, including handduts, films, and lecture material.

This serves several purposes: (a) to increase the sharing and awareness
between groups, which promotes a feeling of unity; (b) to enable the,
adult groups to evaluate the materials; (c) to make sure that the adults
can respond to the rest of the community and the school administration if
there are questions about the nature of the student training; and (d) to*
assure that the adults and students are learning the same things (in some
cases, the students will be more familiar with the information being
presented; in others, the adults will). The facilitators should not
assume anything about the trainees' knowledge. At any rate, the adoles-
cents and adults will be coming to each session with different perspectives
about the issues. . ‘

It is possible to 3mp1ement this curriculum to trajn a student group alone
and not a network. However, the power inherent in a network is well rworth
the effort of establishing faculty and community training groups as well.

The primary ‘areas of focus--educational equity, community networking, and

* peer leadership--interconneat throughout training. The facilitators

should stress the interrelationships between these areay at the beginning
of training. This requires a careful reading of bot e Facilitator's
Guide and the complete Curriculum Manual. *

The training is a structured, developmental, cumulative protess, each
session building and expanding upon the skills and topics covered in.
previous sessions. Therefore, the material should be presented in P
sequence, and the facilitators should be cautious when modtfying the
curriculum not to disrupt the sequence. )

Administrators, parents, and‘students-themselbes may be thr®atened by the
emphasis on educational equity. The drug and sexuality sessions might ,
also prove controversial. The facilitators should be sensitive to their
school and community and gain support for the program before beginning

as well as maintaining an open communication 1ine during training.

’
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. some dropouts, no doubt, after this session; but if Yindividuals have a good

<N N
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~-ORIENTATION MEETINGS

a

. After the. initial recruitment of trginees for the three groups, there’
should be either one large-group orientation meeting in the. evening or .
three individual orientation meetings--whichever is mgst convenient

-for the participants. The meeting(s) should be held as soon as possi-
ble after group members have been recruited. ' The purpose..of the
meeting(s) is to describe the program in more detail, to explore v

,possible roles of trainees when they finish the program, and to discuss

. training ‘expectations and any questions members might have, as well as
to set up times and places for the meetings. The facilitators should :
hand out permission slips to the student trainees, if such forms are- o
necessary. A suggested agenda cou]d'inc1ude: - . .o ‘ ¢

'I. 'Introductions (take names, addresses. and-phone numbers)

II. ~Curricd1um overview (1t is helpful to have-hahdouts for trainees)
111, Proposed_}o1es of fqé schioo] staff @nd commanity member groups .

w
/

A.” Rationale’ o o
" 1. "White knight" syndrome . ' -
. 2. Adult impagt on young people : ( ' -

N

B.. Functions (tasks) . : L o
© 1. Ideas for adaptation and/or innovation of the program v .
2. Support/supervision.of youth trainees in their new roles . \ .
3. Advocacy within adult peer groups -and the school and
community for youth competency and educational equity
4. Resources for the community and school ‘ , . .
IV. Action steps

W

A. Students complete the training fureruJUm S o

B. School staff and community members pariicipate in a‘modified*
version of the student training o .

C. The network 1s‘estab]%shed through regﬁ?ar meetings thréughout‘
training ‘ D N .

D. The.prograh goa1s are imp]emeﬁted in the school and community

V. Proposed roles of student trainees - \ .

¢

VI. What the program expects from trainees -

Although the trainjing curriculum is flexible and should be adapted by both
facilitators and trainees as it unfolds, there is a definite structure,.
specific goals, and a detaiTed course plan.  Therefore, the facilitators
should not so vague or broad in their presentation of the program as to
cause interested participants to wonder what to expect. There will be

~—

&
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idea of the program, they will be more apt to continue and finish training.
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‘Dear Parent or Guardian,

3

v

SAMPLE .PERMISSION FORM FOR PARENTS OR GUARDIANS :

%

Your community high school is initiating a special training program this
semester, which involves a 15-week course for high school students,
school staff, and commun1tyqnembers Your son/daughter has expressed an
interest in participating in.this training program, and has been se1ected
as one of the students to enroll in this special project.

‘The focus of the program is on 1ncreas1ng options for the youtﬂ in your
community--on increasing opportunities in school courses, aghletics,
clubs, careers after high school, and future-lifestyles. High school
s%udentsc teachers and other school staff,”and townspeop]e will study

and discuss topics such as interpersonal communication; values clarifica-
tion around such issues as human sexuality, drugs,.and health; career ,
planning; helping skills; the effects of sex discrimination and sex-role
stereotyping on adolescents; and general information about common
ado]escent concerns (dating, parent- -student relationships,. dr1nk1ng,

etc .

The school staff and community member training groups will meet separately
frefi the student training group each week, except for four evening meetings
during the 15-week perjod when all three groups will meet together to talk
about common issues of concern at the high school. - A1l of the materials

r; presented to the students will a1so be presented to the adult groups.

Jf you agree to your son's/daughter's, participation in this course,
p1ease sign this form. We will be contact1ng you to discuss the program's ’
goals and to ask for your feedback and questions.

- (‘ :

-

Thank you for your coqberétion, ' s

. : N e Sincerely,

4

Student's Name

L}

\

Parent/Guardian (signature) ' ' ' \\\//
: Program Facilitators

Date o o " .
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"facilitators lead two introductory exerci

A}

WEEKLY TRAINING SESSIONS

WEEK #1 , ' .
SESSION #1. ' ( ( ;

INTRODUCTION TO TRAINING AND TO EACH OTHER "
- -

PURPOSE :

To develop group trust and cohesiveness : ‘
To clarify the goals of the training program
To define "the networ : ‘
To establish the student role within the network
To establish a baseline of knowledge for each trainee «

MATERIALS: | | ; e

-

)

_ . A copy of the "Pre-Evaluation Form" for each member
L .Copies of "A Note to Student Trainees" for each group member g”

Felt-tipped pens and newsprint pad, or chalkboard R
Pen- and paper :

Copies of "Training Session Evaluation Form" ///
- ///
TIME REQUIRED: o ' S
. - >' : ’ ’ d"/-)d
3 hours ‘ I C o
INTRODUCTION: "~ - : o )
- 0T

The first Session'of’the.training program is a time for pebple to get to
know each other. Many of the students may know of each other, but they

need to develop an open and trusting relationship wit the entire group

in order to work on a collective task. To begin this process, the
ises (see below).

" In this session the task of the facilitators is to break down some of the

barriers that exist in any group that is about to embark on a new path
together.

Students will need clarity about the goals of the progégzl their role in

"the program, and how they will relate to the two other trainee groups.

The facilitators can play a significant role by being clear about these
jssues in the beginning. To do so, they must be familiar with the )
Facilitator's Guide and have read through the entire Curriculum Manual.
Establishing the program goals is accomplished by merging what is said
in these materials with what the facilitators alreggy know about their

" community and high school.

Since an important part of the training program is to increase the
feelings of competence of its participants, creating access to meaning-

"ful roles within the program itself is crucial. The facilitators should

The previous numbered page In
the originat document was blank.
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share planning and other tasks with the participants whenever feasible:
They should also part1c1pate in all exercises that are presented to the
trainees.

Monitoring progress is -another task which the facilitators must manage.
Because feedback is an important part of the learning process, facili-
tators must be able to give and receive accurate feedback. .Jo do this,
a clear picture of each participant's pre-training skill levels must be
obtained. A pre-evaluation form designed especially for this purpose
appears at the end of this session. With this information in hand, the
facilitators can change and adapt the material which'appears in this
.manual to better suit the individual training needs of participants.

L3

ACTIVITIES: - . 4 o | .

I. welcome and Introduct1ons i
b

's

" A. The fac111tators introduce themse]ves and make brief and perti-

nent comments about any activities which have led to this point--

e.g., school acceptance of the project, recruitment.
Q\VB. The‘facilitators introduce the Memory Game.

Have the participants sit in a circle. Instruct the first
person to say his or her name and one thing that he or she likes
or dislikes. ("My name is Caroline and'I hate the long bus ride
to school.") Have the second person repeat the name of the

. previous person, stating-what that person liked or disliked, and
then say his or her own name and something that he or she 11kes
or dislikes. ("That's Caroline and she hates the long bus ride
to school. I'm Jeff, and I like snowmobiling. ") The game con-
tinues until everyone has repeated all the previous statements,

<

adding his or her own, and all members are introduced. If some- -

one gets stuck and cannot remember, the group can hglp.

After this exercise, the group should be somewhat more active
and talkative, and members shou]d feel more at ease with each
other.

- C. The facilitators introduce the next activity, which will be done
in pairs.

Have each participant choose a partner that he/she does not
already know. —lnstruct participants to go off somewhere in the

room in pairs and tell eac¢h other something about themselves for

five minutes each. The facilitators should time this- and tell
the pairs to switch roles after five minutes. After both part-
"ners have talked about themselves, the group reconvenes. One by

38
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_ one, each person stands behind his/her partner and 1ntroduces

him/her to the entire group, until everyone has been introduced.

As in the Memory Game, groub members should be more familiar and
hence easier with each other after the exercise.

1I. Explanafﬁdh‘o{\the Program ' . S :

The fac{litézg;gﬁéiﬁTg? the purposes and goals of the training
program (see Faqilitator's Guide for suggestions).

The facilitators answer any questions presented by trainees.

The facilitators give infoxmation about the two other trainee
groups and explain what the\network will be (see Session #3).
Participants discuss reactians. )

The facilitators should hamd out (or go over if there aren't

copies) "A Note to Student Trainees." Most students will want
to know more about the journal and the retreats. Refer to the
Facilitator's Guide for more specific information about their
purposes. ' .

If course permission slips have been handed out at the Orientation
meeting, collect these. Remind students that their parents will
be invited to a meeting soon. Be sure to schedule this early in
the training.

I11. Examination of Trainee Expectations

The facilitators instruct each student to close his/her eyes and sit
calmly. The -facilitators say: "Everyone knows a little about why

- we are all here. Can you think of semething you would 1ike to happen
in this training program? It can be anything at all; there is no
wrong or right answer." After a few minutes have elapsed, say, "Now,
with your eyes still closed, can you think of anything you as a
group member could give to get what you want from this training pro-
gram?” After a few more moments have the students slowly open their
eyes and come back together as a group in the room.

IV. Pooling of Expectations Through Brainstorming

Use a large newsprint pad and felt-tipped markers, or a chalk-
board and chalk, and have one student act as a recorder (see
Glossary).
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B. ExpTain the fulgs of brainstorming.
1. Nothing is right or wrong.

2. Anything volunteered from a participant éoes on the paper
or board.

C. AsSk the students to share what they would like to have happen
in the training program. Have the recorder write down each
person's ideas as they are expressed.
: . 5
D. After C. is finished, start a new sheet of paper, and ask the
group members what they could give individually to get the things
that they want from the training program.
The facilitators should participate as group members in this exercise.
The facilitators should copy the two 1ists down on their own sheets
of paper and have the 1jst of expectations duplicated.to hand out at
the next session. When the facilitators have lists from all three
training groups, they can assess what trainees' desires can be met
by the program and what cannot. The facilitators should share their
observations with the group as soon as possible.,

Pre-Evaluation

g .

The facilitators should hand out the pre-evaTuation form which appears
at the end of this session. If the facilitators prefer, they should

 design a_new form. It is helpful to explain that the pre-evaluation
-is not a test, but that it will be used as a tool to 4i
_for sessions. Because some individuals may be hesitant a

in planning
ut reveal
ing their discomfort with or lack of information about the Yuestio
on the form, the facilitators should advise trainees to comp ete
questions but not sign their names to the form unless they wi\h

Feedback ahd Evaluation

Ask group members to share with each other how they felt about today's
session. Usé this time to obtain feedback about the topics covered

in the session and the performance of the facilitatprs, as well as to
close the session by addressing any issues that were glossed over. L
A sample evaluation form is included at the end of the session if

the facilitators prefer a written evaluation for each session.

Training Group Housekeeping

‘Obtain-the name, address and phone number of each participant..

"\w"
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IX.

End of the Session

A.

Students should leave the first session with a sense of challenge,

responsibility and emerging trust and rapport with the facilitators.

The: facilitators should leave the session feeling they are guides
and support persons for individuals with whom they will be partners
in a learning and social ghange process, and not teachers function-
ing in a traditional role. '

Homework for Facilitators

A.

M m O O

Compile and copy the list of participants' training expectations.

Compile and copy a Tist of members' names, addresses and phone
numbers. .

Read androgyny material at end of Session #2.

\
Read about centering in Facilitator's Guide and Glossary.

~.

Plan a centering exercise for Session #2.

Duplicate the "Bem Sex-Role Inventory (BSRI)," available from
publisher, Session #2 (use of this item is optional).

Arrange to dbtain the film "Cipher in the Snow" (see Suggested
Resources, Session #3) for the first network session, along with
a 16-mm movie projector and screen.

SUGGESTED RESOURCES:

Books: Pfe%ffer, J. W., and Jénes, J. E., eds. Human Relations Training

Handbooks and Annuals. San Diego, Calif.: University Associates,*

Inc., 1972-77.

Simon, S. B., Howe, L. W., and Kirschenbaum, H. Values Clarifi-
cation. New York: Hart Publishing Co., Inc., 1972. '

~

A\

LOCAL RESOURCES:

41




3
.

%

HANDOUTS
(3)

\

The pravious numbersd page In
~ teoriginal document was blank,




. . . . ) b
L2 . ]

3}

A NOTE TO STUDENT TRAINEES

%

As you are about to begin your training, we would 1ike to offer a few
words of advice and encouragement, as well as some course guidelines.

1. Throughout the training, be as attentive and Qpen-miﬁdedhas you
can. Relax. Enjoy yourself.,

2. At any time during the training, feel free to ask questions and/or-
make suggestions. Your input and feedback is the cornerstone of
the program. ' :

3. It is a good idea to have a notebook, and to takeshotes during
lectures and discussions. - :

4. You will be required to keeb a personal training jou;nél.

5. There will be two weekend retreats during the training course.
These retreats are an integral part of the course, and we expect
that yowﬂ make ‘every reasonable effort to attend. '

6. The Student Training Program is not a "class" in which you are
expected to do well. There is no passing or failing grade.
What you can get out of this experience will depend upon how

much you put into it.

45
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13,

14.
15.

16.
17.

18.
39,

20.
21.

- 22.

23.
24.

25.

. 'How do you think a group makes decisions by consensus?

Can you think-of another word for gender?

PRE-EVALUATION FORM

What does the term "androgyny" mean to you?
What is role playing?

What is the difference between sympathy and empathy?

Do you think high school students can help other high school students
to solve any of their problems? Are there any problems that they
couldn't help with?

. What is a value? What is an attitude?

What is a feeling?
what is a group facilitator?
What 1s body 1anguage?

What 1s a nonverbal message?

‘What does sexism mean?’

What is a sex-role stereotype?
Is alcohol a drug?

What is a depressaan What is a stimulant? Is alcohol a depressant?
Or a stimulant? ‘

Name three drugs a;d the effects you think they have on the body.
How is. a professiona] helper different from a friend?

What do you think Title IX is?

Nho 1s your schoo1 district's Title IX Coordinator?

Name five methods of birth control.

Name the two most common venereal diseases. Are they curable?

What percentage of girls at: your school go on to co11ege?
What percentage of boys?

What 1s the dffference between being assertive and being aggressive?

Can you think of four characteristics that someone you would ca11 a
good listener would have?

What would you do if a student told you that he or she wanted to

comit suicide?’ .

-
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TRAINING SESSION EVALUATION FORM : Date:
| Session #: i} &

Name:
. (optional)

PLEASE INDICATE BY NUMBER (1-10) YOUR EVALUATION OF THE—MAJOR TOPICS AND/OR ACTIVITIES COVERED'IN TODAY'S
SESSION: 1 (orle) is the lowest rating, 10 (ten) is the highest.

¢’

TOPIC/ACTIVITY ' ‘ ’
TITLE AND/OR | : .
DESCRIPTION |

a. How much new
information
did you learn? .

. b. How useful was
» the information
you learned?

¢. How interesting
was. the
information?

d. Was the
presentation
effective?

e. How would you
rate your own
participation? (

f. How muth did
you learn about : , i
yourself?

ADDITIONAL COMMENTS
OR SUGGESTIONS:

Ly
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WEEK #2 )
SESSION #2 | | . .

GROUP CONTRACTING AND
THE IMPACT OF SEX ROLES: BEGINNING EXPLORATION-

¢

- PURPOSE :

To explain centering as a concept

To further develop group cohesiveness ;
To assign priorities to issues identified in Session #1
To introduce consensus decision-making

To help trainees become aware of how they are affected
by sex roles .

To introduce the concept of androgyny

{

MATERIALS:

Large newsprint pad and felt-tipped pens or chalkboard
Strong tables or desks .
Copies of expectations list from Session #1
Paper and peng for small groups ‘
~ Copies of the Bem Sex-Role Inventory (BSRI), if used

" TIME REQUIRED: | ‘

3 hours

INTRODUCTION:

EstabTishing trust 1s easier when group members can count on certain -

 boundaries, or limits. These boundaries will protect members by decreas-

ing the risk involved in being open with one another. If members can
be assured,that they will be safe in the group, trust will emerge over
time. The facilitators must be careful to create the safety which
members need, while moving the group forward to a stage where it will
not require as many 19mits. The facilitators must gauge each of their
training groups and make decisions regarding the appropriate speed at
which to move each group. '

The second session is one in which the group begins to make collective
decisions, This is done through group examination of lists of member
expectations compiled in Session #1. The group as a whole will take a
look at its collective needs and together assign priorities to the
items on_the 1ist. It is important to realize that sharing the respon-
sibility for group decisdons may be a new experience for many of the

N . . g
. : \
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. student members. For this reason, encouragement needs- to be provided
to the students so that they actively participate in the task. It is

Al

equally important that the facilitators demonstrate a commi tment to this

process by abiding by group decisions-.even when the facilitators "may
know better.”

In discussing sex-role stereotyping and androgyny, the facilitators should
,take into account .how the’trainees answered the questions in the pre- ’

evaluation. -Generally, there will be some variance in both experience

with and knowledge about these terms. The ent trainees may or may

not have examined how much gender has influented their attitudes,

behavior, self-perceptions, and expectations of others. It is reasonably

important that the facilitatorsibegin to talk about how'‘gvery humdn

being has mascutine and feminine trait§, and how people are channeled”
 into certain roles based solely on sex. This is a way of providing a

foundation for sessions to come. (See further discussion of androgyny

at Section VIII, below.) It is also important for the facilitators to

)

_understand their own beliefs and attitudes about sex roles. .

s

ACTIVITIES:

I. Sumﬁéry of Session #1

IT.

-

A. The facilitators should briefly summarize the subject matter
covered in Session #1.

B. The facilitators should ask for apy additfonal feeghack from
members . . - '

Centering Activity ) : g

A. The facilitators should explaih the concept of a centering
activity. (See Curriculum Introduction and Glossary.)

1. A centering activity is one which essentially calms the
participants so they can concentrate on the session and *
separate themselves from whatever activityhas occupied
them prior to coming into the training session. Five
minutes is eggygh time to do this. .

2. A centering exercise’ may be as simple as having everyone |
in the room sit quietly with their eyes c]osezi‘ After this
is accomplished,, the facilitators can instruct participants
to concentrate on their breathing and try to think of
nothing else. Centering may also occur by having everyone
sit quietly and listen to a relevant song or piec7 of music.

49
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’ The facilitators have many - choices. It<\§ effective to
. . ’ "~ ‘begin sessions with a quiet moment. - Some students may
3 P "come -from classes with a large amount oﬁfenergy and -
“k ' ' require a structured transition time to/obtain the most .
I from each session. The facilitators may choose to begin
vV . . . each session with a centering activity and rotate the
- ' L o respons1b1]1ty between participants for choos1ng the
e ‘ particular exercise used.
: . ‘ ~
B. The faci]1tators should le¢ad a centering activity.

-

- III. Consénsus on Ground Rules

T A. The facilitators should expldin-that the group will develop and

agree on ground rules coveri aining sessions, Some examples:

- . to get the group going on suggesting ground rules may be helpful.
o ‘ ~ The. fac111tators 'can introduce this by saying, "We are all

or more. There are some things we need to decide on to make this
experience a good one for as many of us as possible. Th1ngs ‘we need
to decide together should be suggested by all of you." Some -
of the questions groups will need to agree on include the need for . _
: conf1dent1a11ty within the group, the issue of cigarette smoking .
. in the room, how and when breaks will be held, and if people have -’
. a right to "pass" (thHat is, not to participate in certain activities
) or conversat1ons that make them feel uncomfortab]e)

going to ‘be together.as partici pants_in this program for 15 weeks : .

»

* B. ‘The fac111tators should ask part1c1pants to-share some ground
' rules that make sense. Facilitators should record all of
these and, after everyone has had a chance to suggest some,
allow the group to debate these issues. The ground rules '
, . remaining after the debate should apply to the training
! sessions. Ground.rules can bé re-negotiated at any time.

: The facilitators should bring a large copy of the ground rules
to each session and hang the rules where they are visible, or
have them typed and dup]1cated for each member.

~ .

iv. Table-Top Exercisel .
- ~A. This exercise serves,as an exte]]ent icebreaker.
. o against the other teams. The task is to see which- group can

fit all of its members on the top of the table first. A team is
finished when all of the members are on the table, with o part

! Adapted by permission of A & W Pub11shers, Inc., from Va]ues in Sexua11tx
A New Approach to Sex Education by Eleanor S. Morr1son and Mila Underh111
Pr1ce Copyright © 1974 by Hart Pub11sh1ng Co., Inc.

o
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V. Trust Walk Exerc1se

A.

¢

of anyone's body hanging over the table. (A strong.chair or
another piece of furniture may be used instead of. a~fab1e )

After the exercise is comp]eted have the members d1scuss hmu
they felt participating. How did it feel to be physjcally
close to other group members? How do pkople feel about their
team members after goind® through this together"

\
8
The Trust Walk is an exercise which is snmp]y and qu1gk1y .

done to have participants experience how it feels to rely on
another 1nd1v1dua1

The facilitators ask group members to choose a partner from
the group, preferably a member they do not know well. One
person closes his/her eyes and is led around "blind" by- his/

" her partner. ‘After five or ten minutes, the roles are reversed,

- and the “"blind" partner becomes the leader.” This can be done

" in the building or out of doors.

L4

After th ise is completed, have everyone discuss how
he/she felt abgut\being the leader and follower. For members
who have alreddy experienced this exercise, ask them if it was
differept this time. Ask people to consider whether. they feel
differently toward their partner as a result of tak1ng part in
the exeggise.

VI. Estab11shment of Group Goals

A,

The facilitators exp1a1n that the list of expectations
generated at the last session will now be used to determine
a group contract.

This list shou]d be distributed to all group members, and one
large 1ist.should be displayed on the chalkboard or a sheet
of newsprint.

Group members are instructed to reach consensus on what
they expect out of the trainihg as a group..

fbe facilitators should offer, some suggestions about consensus
decision making, e.g.:

51 .




1. Members should avoid arguing for i%dividua] needs. What is’
"right" in this instance is the collective judgment of the /[~
group. - . :
‘ . o ’ ( , . ,
. 2. Conflict between members should be used to move toward
‘ " consensus. . ‘ :

3. Solutions will be achieved when members accept responsibility
for listening and contributing.

4. Each member- should take responsibility for monitoring the
. - group decision-making process and shodld say something if
- the group is getting away from accomplishing its task.

E. The facilitators may choose to use the large group for ;héjtask
of obtaining consensus, or may choose to break the group into
two smaller parts and have the task accomplished this way. If

. _ the latter is chosen, the group as a whole should come back

Lo together and negotiate its lists until one group list is agreed

: upon. ‘ : ' ‘ :

F. The faci]itators)shou1d begin the process by having the group
agree on how it will decide. Will each issue raised be looked -
at in .isolation from the others? Will everyone vote on a
certain number of issues? Group members can take turns being
observers of the process.  Each qember is assigned a time to be
observer' and can provide feedback to:the group after the process

is qg::]eted. '
. - G. When Between five_ and ten expectations for training are agreed )
S on, the facilitators should say how they feel they can meet
* .these expectations within the context of the training program.
This should be added to the 1ist, as should the previous list
of what participants said they would give of themselves. The
resulting document becomes the group contract, which, when
added to the ground rules, gives the group a context within
. which to operate. " >

o

VII. Sex-Role Activities

The facilitators should choose one of the two following activities:
to do: : L

A. "Sex=role exercise2
» | | L.
‘The facilitators should make two columns on the newsprint pad

or chalkboard. Label one "female" and the other "male.”
. —

2 Adapted by permission of A & W Publishers, Inc., from Values in Sexuality:
A New Approach to Sex Education by ETeanor S. Morrison and Mila Underhill
~ Price. Copyright © 1974 by Hart Publishing.Co., Inc.
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Instruct the females to go to the newsprint and write in the
"male" column something they do that they feel is a typically
masculine activity. Instruct the males to write in the
Mfemale" column something they do that they perceive as a
typically feminine activity. After all members have had a
chance to do this, discuss: How do people in the group feel
about what they put down? How would parents or peers feel
about what they put down? Why do students-think people feel
this way?

W

- Break the students into four groups. Two of the groups should
, be composed of females, two of males. Have the first female
. group make a 1ist of all the characteristics they can think of
that are considered masculine. Have the other group of females
list characteristics that they think are feginine. Have the
male groups do the same. Compare lists and discuss the results
from male and female perspectives.

B. Masculine - feminine exercise:3

N
‘%

VIII. Androgyny

A. The faz%]itators can hand out the Bem Sex-Role Inventory
(BSRI)4 and have students fill it out. Allow ten minutes.

B. The facilitators should introduce the concept of androgyny
' (from the Greek "andro," male, and "gyne," female) by giving
a brief lecture based on the androgyny material included at
the end of this session.

C. Lead a brief discussion of androgyny with the group. Suggested -
questions: ' . :

.1. Did you know what androgyny meant before today?

2. Do you think it is okay for people to express both masculine
and feminine characteristics? '

3. In your school, what kinds of behavior would label someone
a homosexual? :

4. How do you feel about this?

-

3 Adapted by permi;sioh of Harcourt Brace Jovanovich, Inc., from Family
. Life and Sex Education: Curriculum and Instruction by Esther D. Schulz
and Sally R. Williams. Copyright © 1969. - o~

4 available from Consulting Psychologists Press, Inc., 577 College
Avenue, Palo Alto, CA 94306.
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5. Do you sometimes feel that you would like to express differ-
‘ent behaviors, but shouldn't because they are masculine (and
you are a female) or fem1n1ne'(and you are a male)? "What
yare some of these behaV1ors? :

D. If the BSRI was administered, score it at th1s time. Students

could survey other students in the school to see where their
scores fall on the chart.

IX. Feedback and Evaluation

=

Ask group members to share how they felt about today's session. waQ“\
too little or too much covered? How do they feel about the topics
they are: learning about? - If the facilitators. prefer, they can hand -
out copies of the evaluation form at the end of each session instead
of taking time for verbal feedback. (See eva]uat1on handout, p. 45 )

X.' End of the Session |
Students-will ‘be leaving thévsecond,sEssionffee1ing as if they have
done an enormous amount of work. The facilitators should now have
some information about how the group works together, and about
which members will need more attention than others.

XI. Homework ?or Facilitators

A. Plan refreshments for network meeting.

B. Coﬁp11e and duplicate master list of all network members, their
addresses and phone numbers. )

C. Assign network members to mixed groups of f1ve -six people
each for network meeting. These smaller groups will function
as task groups and remain together throughout training.

D. de]icate group contfactvand ground rules.

SUGGESTED RESOURCES:

Books: dJones, J. E., and Pfeiffer, J. W., eds. 1977 Annual Handbook for
Group Facilitators. San Diego, Calif.: University Associates,
Inc., 1977.

Larrick, N., and Merriam, E., eds. Male and Female Under 18.
New York: Avon Books, 1973.

-y
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Morrison, E., and Price, M. Underhill. Values in Sexuality:
’ A New Approac94to Sex Education. New York: Hart Publishing
lnc » 19 - ~

Schulz, E , and N1111ams, S. R. Family Life and Sex Education:

Curriculum and Instruct1on New York: Harcourt Brace Jovano-
vich, 1969 .

Nt e

LOCAL RESOURCES L
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ANDROGYNY *
by Sandra Bem

Being masculine or feminine is a fairly central aspect of a person's
self-coancept. In American society, men are "supposed" to be
masculine, women are "supposed” to be feminine, and neither sex is
supposed to be much 1ike the other. Men are tough, dominant, and

feartess...women are tender, sympathetic, and sensitive to the needs

of others. Men take care of, and protect, women...women depend upon
men for strength and support.

The man who gently and lovingly cares for his child, or who prefers
ballet to football, is destined to have his masculinity questioned.
The woman who plays contact sports, or who refuses to defer to the
wishes of her husband, is destined to have her -femininity questioned.
Masculinity and femininity are seen as opposites, and a person is
therefore taking a risk of sorts when he/she ventures into the other

sex's territory.

In principle, of course, a person can be both masculine and feminine.
A baby can be dressed in pink on Mondays and blue on Tuesdays; a
child can be given both trucks and dolls for Christmas; an adolescent
can spend some leisure time playing basketball in the driveway and
some serving as a nurse's aide in the local hospital; a criminal
lawyer can aggressively defend his/her clients in court and then
lovingly and gently, care for a baby at home. A person can blend, in
a single act, complementary masculine and feminine ways of dealing
with the world. For example, a teacher might criticize a student's
performance straightforwardly but also with sensitivity for the
distress, guilt, or anger that such criticism might produce.

Androgyny refers to this blending of behaviors and personality 4
characteristics that have traditionally been viewed as either
masculine or feminine. An androgynous person is someone who is both
independent and tender, aggressive and gentle, assertive and yield-
ing, strong and weak, depending on the appropriateness of these
various behaviors.

* From J. E. Jones and J. W. Pfeiffer, eds., The 1977 Annual Handbook

for Group Facilitators. San Diego, Calif.: University Associates, Inc.,

1977. Reprinted with permission.
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ANDROGYNY *
by Jean Campbell

Being female or male is an important aspect of one's self-identity.
Most of us were brought up to be a "boy" or a "girl." Boys get a
clear message: achieve., Girls are given warmth and protection and
are encouraged toward interpersonal activities, particularly by
their fathers (Block, 1973). When we were growing up, many of us
did not think to question what these messages meant. There is an
increasing awareness now, however, that being a "boy" or a "girl”
has negative consequences if the cultural script is followed too
closely. Women connect their career diffusion to elementary school
memories of being careful not to be the best in the class. Men find
themselves struggling to express their feelings in T-groups, with
images of themselves-at age 9, turning away a much-wanted hug or
refusing to a]]ow_themse1ves to cry when they were hurt.

The stereotype of each”sex can be seen negatively.  Women are regarded
as dependent, incompetent, and weak. Men are pushy, insensitive, and
brutal. . Ejther sex type, carried to an extreme, is a caricature.-

Each sex has an emotional price to pay for strict adherence to the
cultural script. .Men in our society are competent, "together," and
tough, and they suffer the emotional and physical consequences of
hiding feelings--heart disease and ulcers, for example ?see "Some
Léthal Aspects of the Male Role," Jourard, 1971). Women are sensitive,
gentle, and caring, but they pay a price in lack of confidence, lack
of, self-realization through "agentic," or achieving, projects, and
poor psychological well-being. The conflict between femininity and

. mental health, as both are culturally defined, is extensively docu-

mented (Broverman et al., 1970; Chessler, 1972; 0'Leary, 1974). There
is a particularly difficult double bind for women between femininity--
and, by extension, sexuality--and both competence and self-worth.

Everyone seems to agree that in our society the female role is pre-
dominately communal, interpersonal and expressive, whereas the male
role is predominately achieving and instrumental.

Boys tend to describe themselves more in instrumental terms: practical,
shrewd, assertive, dominating, competitive, critical, self-controlled,
rational, reasonable, ambitious, self-centered, independent and adven-
turous. Girls tend to employ adjectives more in communal terms:

loving, affectionate, sympathetic, generous, artistic, helpful, con-
siderate, with the only instrumental characteristic [beingg vital.

\ ]
* From J. E. Jones and J. W. Pfeiffer, eds., The 1977 Annual Handbook
for Group Facilitators. San Diego, Calif.: University Associates, Inc.,

1977. Reprinted with permission.
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While' there are sex-group ‘differences in the level of interpersonal
behavior, there is tremendous variation among members of bdth sexes.
Although aggressive behavior has been demonstrated to be sex-linked,
with males showing a higher level than females, there is significant.
“variation among cultures, indicating that much of the difference be-
tween men and women is learned rather than genetic.; Also, there is
tremendous variation within the two groups. Many women are predisposed
to higher levels of aggressive behavior than many men. Conversely,
many men are involved in a higher level of caring activities than many
women. We must guard against an "average" reality presented as a
cultural prescription. Men may show a general achieving orientation
and women an interpersonal one, but neither men nor women are exclu-
sively oriented in one or the other direction. Women in all areas of
life initiate and complete tasks, and men are part of an interpersonal
network. Both achieving and interpersonal skills are necessary for
survival for both men and women.

With our increased awafeness of cultural script has come an attempt
to ch®se those traits 'or values, associated with either men or women,

e appropriate for an individual. A person can learn to integrate
salieft traits of the other sex into his or her personality in order to
develop an androgynous orientation. '

Androgyny, from the Greek andro, male, and gyne, female, refers to

a blending of what are usually regarded as male or female character tics,
values, or attitudes. It aims at integrating into one's personality the
positive characteristics of the other sex as well as one's own sex. In
her analysis of sex role and personal integration, Block (1973) defined,
sexual identity. as the "earning of a sense of self in which there is a

, nition of gender secure enough to .permit the individual to manifest
humaMygualigies our society, until now, has labeled as unmanly or

unwomakly" (p. 512).

Personal maturity is associated with a high integration of agency

and communion in both men and women, that is, with an androgynous
orientation. High levels of both ego development and moral development
are §lso associated with an integration of agency and communion (Block,
1973). -

Men operating at a high level of personal maturity have qualities of
self-assertion, self-interest, and self-extension, as would be expected,
but these are tempered by considerations of mutuality, interdependence,
and joint welfare. Similarly, high-functioning women show a concern

for the harmonious functioning of the group and for submersion of self,
and they affirm the importance of consensus - qualities characteristic
of communal concerns; however, they combine these with qualities of
self-assertion, self-extension, and self-expression.

Androgyny affirms certain human characteristics and values, and within

is context, asserts that each individual be able to establish whatever
exual identity is appropriate for him or her. Androgyny asks us what
kind of people we want to be.

b3
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NETWORK SESSION #1

™.

'The Network

The network is the group formed when’l three training groups (the
students, the school staff, and the community memhers) meet together
in one large group ,

Network Session

Members of the stydent, school staff, and community training groups’
attend each network sesston. Network sessions can be held at the high
school or at the homes of network members. Network sessions are
informal, so having them in private homes or other out-of-school set-
tings (church or community ¢enter) works nicely. Hold these sessions
in the evenings or, if group members prefer, on weekends to allow
maximum participation by working members -in the network. The first

network meeting should be held as soon as possible--by the third week

of the training program.

. The strength of the @fogram is Eﬁat three diverse groups, each with

their igdividual interests in the youth of the community high school,
are formed. In effecting change within the schoo]r it is important
to unite these groups to form a base of power that’will be larger

“than that possessed by any single group. In proposing policy and

administrative change for the high school, it is important to have
the support, both in numbers and credib111ty, that this _large group
lends. )

The facilitators should come ready and enthusiastic for these meetings,
having done careful preparation and planning Such an approach will
fncrease the opportunity for successful implementation of the joint
sessions, which plays :a critical part 1n the tota} program's success.

i




. WEEK #3 . : ' .
w7 SESSION 43 : | .

o

THE NETWORK BEGINS

PURPOSE:

To introduce members of the student, school staff, and

commnity training groups to each other i
- To develop trust among network members

To identify common goals and concerns ‘

To become more aware of attitudes and feelings of other

participants regarding local issues ’

MATERIALS: :
uﬁgrint f1ip charts and: felt-tipped pens (for each

mall group) _ o’
Paper and pens : . L . -
Copies of the group contract and ground rules

Refreshments
‘Film: "Ciphe the Snow" (or another film)
e " 16-mm projector and movie screen

' Roster of participants' names, addresses and phone numbers
Small-group assignments :

T

TIME REQUIRED:

3 hours ‘ : .
-
N :

INTRODUCTION:

This is the first major step in creating 1inks betweeh program partici-
pants. Each training group has been through two sessions involving only
members of its own peer group. Because the activities and exercises

have been ones directed toward the creation of trust and sharing, rela-
tionships have begun to form between peers. In this first joint session,
the facilitators will be encouraging these same things to happen between
group members having different ages, different experiences, and different
expectations. Because of these inherent differences, creating 1links will
be a more difficult job. The facilitators are encouraged to focus on

the common deneminator of all training group members--that is, their
membership in the program and the similarity of the experience each group
has gone through independently of the other two. ) - .

»

A

)

The faciljtators must also be sensitive to student needs in this joint
_ group, since the other two training groups both consist of adult mem-

Y

)
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bership. Society generally places adults in an authoritarian role in
relation to high school students. The school system highlights the
basic differences in power between young and old. In this program

it is necessary to dissolve some of these boundaries in order to
create an atmosphere which is conducive to working collectively on a
task, with all members having equal input. .Because people are used

to the roles they have adopted, it will take skill and careful atten-
tion to modify these habits. The facilitators must be supportive, but
firm, in preventing adult members from directing students. They must
be equally cautious with students, whose reaction may typically be
rebellious or passive in the face of authority. Facilitators can encour-
age dialogue and negotiation and discourage rebellion or passivity.

Unique relationships which may Surprise everyone will deve]qp if these

things are kept in mind. :

ACTIVITIES: :
I. Getting Centered ‘ I _ )

A. The facilitators welcome the participants and give their own
introduction to the session. To do this, they should recall
some meaningful events Which have happened in each of the
training groups so far-and personalize the introduction.

B. The facilitators instruct the members to sit comfortably in
a circle. Each member should say his/her name and something

~he/she 1ikes about the training sessions so far--e.g., "My
name is Julia, and I like getting to know the kids in the
group," or "My name is Holly, and I 1ike being able to under-
stand my children better." ,

y

II. Introductory Triads'

The facilitators form as many triads as the group permits. As
much as possible, each triad should consist of one school staff
person, one community member, and one student.- The facilitators
ask the three members to call themselves A, B, or C. The facil-
itators instruct A to take three minutes to tell\something about
him/herself. Wheh A is finished, B and C each have a turn. The
‘whole group returns to a large group when A, B, and C are finished.
A-introduces B, B introduces C, and C introduces A to the large
group.

-_—

1 Adapted from J. W. Pfeiffer and J. E. Jones, eds., A Handbook of
Structured Experiences for Human Relations Training, Vol. I. San
Diego, Calif.: University Associates, Inc., 1972. Used with per-
mission.
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I11I. Informal Time -

v,

A. The faci1itatorgtshou1d assign f}ve or six members each to small
i

A. The facilitators explain that the next 20-30 minutes will be
used for informal get-togethers and sharing refreshments. They
hould use this time to mill around the group, talking to mem-
ers. The student megbers will serve refreshments. v

B. During this time the facilitators hand out (a) a network roster,
listing everyone's name, phone number, and address; and (b) the
assigned small-group membership list.

Small-Group Discussion -

groups. They shpuld pick these groups in advance, spreading

out membership groups between male and female, leaders and

followers, contributors and silent members. There should be v
~ an equal distribution among school staff, student, and community

members. These established groups will remain working together

throughout the training program. '

B. Have each group select a group recorder who, after the small
group meets, will report back its progress to the large group.
The recording function can rotate at_each network session.

C. The\facilitators ask each group to brainstorm issues of impor-
tance to them connected with the school and the community. Issues
might be lack of communication between adults and youth, disci-
pline, non-support for women's athletics, lack of appreciation
for school administrators, need for specialized prpgrams to
decrease the fears 7th or 9th graders have when they come into
the high school, etc.

Each group should have the recorder write each issue on a news-
print f1ip chart so that it is visible to all participants. The
facilitatprs should move from group to group helping and explain-
ing the p cess.&,,aqb/groap should be instructed to assign
priorities to—the iSsues after brainstorming is completed.
Priorities should be assigned by (a) the importance of the issue
and (b) 1f the issue is something members feel they can do some-
thing about. When the small groups are finished with this task,
the large group convenes.

D. The recorder from each group pastes that group's priorities up
on the board and explains how the issues were arrived at, as
well as how priorities were selected and why. Feedback from
the entire group should ‘help i1luminate each small group's
product even further.

62 6/

o
”

B




(=43

N
E. The facilitators explain that these lists will be typed and
duplicated and available at the next network training session.
They explain that this is the first step in the task of change
and improvement. These lists will be continually used in
. network sessions throughout the traingng program. A five-
minute break is suggested here.

/ﬁ--q»-

.
V. Film: "“"Cipher in the Snow"
A. The facilitators should have obtained "Cipher in the Snow" .
(see S ted Resources) and a 16-mm projector and screen.
Show the f{lm, which is about twenty minutes long. Studentﬁ
can run the projector if desired. p//)//”" ‘
B. Following the film hold a large-grou discussion. The facily-
, tators. should structure the discussion so that the following :
issues are discussed: N

1. How does Cipher's teacher show her concern in the film?

_/

How do the parents show their concern?

/

How does the school. show its concern?

How do the responsibilities of each group differ?

bW N

what do the trainees feel could have been done differently
for Cipher? o

How do the trainees feel about the movie?

(v,,VI. Feedback and Evaluation

Ask group members to spend a little time sharing feelings about
how the first network meeting was. Do members of the different
training groups feel comfortable? If not, what has to happen so
people will feel comfortab'leL

VII. Training Group Housekeeping

Ask participants to help make some decisions about the addition

of new members-to individual training groups and the network. Is

it too late to add members? Do people know others who could benefit?

If the three groups have uneven membership, do people feel they want <//—
to balance this out by recruiting? If people still want new members,
,can group consensus be obtained about when the training sessions
“will be "closed"? \

s
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CVIIL.

End of the Sess1on

' y
By the end of th1s Jo1nt sess1on, the fac111tators should have a
clear idea about the potent1a1 of the network. They should not

" be alarmed if this first session has been awkward.’ Because joint

sessions dre held less frequent]y than individual sessions, and
because there are differences in participants' ages and interests,
the joint group needs time to develop cohesiveness. Individuals

~need time to think about this session's experience’and to digest -

the different issues that have come .up. The contact part1c1pants

. "have had with one another in this session will -aTlow them to be
- bettér prepared, by.the second network meeting, to deal more

openly with the1r feelings about be1ng 1n a m1xed adult-student

group.

IX.

Homework for Fac111tators

A. Comp11e and duplicate the issues 11st generated by each sma11

group. Add to the 11st the names of the members of each group..

B. 'Return the film and projector. . B -
C. Plan & meeting for the parents of the student trainees and let
the students and parents know when it is scheduled. It is’
.. suggested that students be present at this meeting.
/

0. Dup11cate "Notes on the He1p1ng Re]at1onsh1p" (Handout, Sess1on

'#4)
E:‘ Dup11cate “0verv1ew of the He1p1ng Process" (Handout Sess1on«
. #4). . A

F. Dup11cate “Suggest1ons for Ro1e P1ay1ng" (Handoyt Sess1on #4).
" (Optional: arrange for a tape recorder or a videotape and TV
if you p1an to tape the ro1e plays.) s

7

ESTED RESOURCES: B - 4

' SUGG
Bobk.

gilm: "Cipher-in the Snow," 20 m1nules(/ Available from Brigham Young

Pamp

Nat1ona1 Commission on Resources/%or Youth New'Ro1eszor Youth.

New York Citation Press, 1974,

University, Department of Mot1on P1ctures, Provo, UT 84602

h1et: Youth Part1c1pat1on in Org;nTzat1ons, wash1ngton, D.C.

Department of Health, Education, and Welfare, Office of Hﬂman

 Development, Office of Youth Development, Division of Youth
Act1v1t1es o

LOCAL RESOURCES: : y
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WEEK #3 R ,
. SESSION #4 . . o : ,

THE HELPING RELATIONSHIP, FEELINGS ABOUT GENDER

4

. PURPOSE: - . .

_ . To-discuss trainees' reactions to the network meeting
o " To introduce skills useful in a helping re1at1onsh1p _
(role playing and active 1istening)
To en%ourage the awareness of what 1t means to be fema]e -
or male . :

MATERIALS: »

.  Copies of "Suggestions for Role Playing"
3 Copies of "Notes on the Helping Relationship"
o Copies of "Overview of the Helping Process"
, Tape recorder or videotape and.TV (opt1ona1)
*- Paper and pens for two grOups

-
-

TIME REQUIRED:

.3 hours

[y
-

~ INTRODUCTION: -

‘A helping relationship is any kind of personal relationship formed to
help another person through a difficulty or to solve a problem..
Although it is not the purpose of this program to train participants

to be counselors per se, 1earn1ng some of the skills used by counselgQrs
will be helpful, to participants in their roles--current or prospective--
.as community action workers, as parents, as teachers, and/or as members
of any kind of group. Role playing, active listening, and problem
solving are all skills applicable to daily 1iving; they are useful in.
almost -any profession or job that participants have or will have.
Moreover, such skills can _be particularly helpful for those student
trainees who plan to serve in the capacity of peer advisors after they
complete the training program

In addition to the introduction of‘spec1f1c he1p1ng sk1lls (role play-

ing and active listenipg), this session returns to the issue of gender
introduced in Section #2.

A ]

ACTIVITIES:
I. Review of Feelings‘from the Network Session

"A. The facilitators have the group sit in a circle.

Y

e
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" B. The facilitators ask group members to share the feelings each
had during the network session. Generally, students will have .
many new.and perhaps conflicting feelings- because of their new
role with teachers and community members. , ‘

IT. The Memory Game

A. The facilitators instruct each group member to give his/her - :
~ name, and one feeling he/she has right now. As #n the first - =
. Memory Game, in Session #1, each member should saysthe name :
of the person who preceded him/her and the feeling that was .~
stated. ("My name is Tony and I'm feeling happy." "His name .
is Tony and he's feeling happy." _"My name is Michelle and I -
feel glad to be here.") '

B. This should be an easy task for members, who probably know A
‘ each other's names by now. Group members should experience
a degree of success at doing this exercise today.

III. The Helping Re1ationship

A. Using "Notes on the Helping Relationship” (see Handouts), the
R facilitators give a short lecture to introduce this topic. It
' is helpful to distribute copies of this handout to the trainees.

B. Using "Overview of the Helping Process” (see Handouts), the
facilitators give a short lecture and then discuss the topic
with the group. It is helpful fo distribute copies of this
handout to the trainees. ) - '

A . C. *he facilitators introduce the concept of peer advising: members’
of the same age group helping and supporting each other. High
school peer advising is based on the following beliefs:]

1. that adolescents already naturally turn to each other for .
help or adyice rather than to adults. '

2. ;hat~ado1esceﬁts want and need to be valued and will be
competent when given the responsibility of helping someone
else. :

3.. that adolescents have a great deal :in common with each
other, which is ideal in a helping relationship.

///' 1 Crosson-Johnson, S., "Peer Counseling Programs," Focus on Guidance, '
1976, 9(2), pp. 1-12. : :

7
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L1sten4ng Skllls

D.

The fac111tators.stress the 1mportance of being an attent1ve,
caring, active listener in the helping relationship. This can
be expressed through: : .

1.

4, 1nterJect1ng door-openers" (e. 9¢> "Can you say more about
that?"),
5. ask1ng open -ended questions (e.g., "How are you fee11ng7"
rather than "Do you feel angry right now?").
An important goal is to encdurage the person being helped to .

exp1ore his/her feelings.

Exp1a1n that it is 1mportant to avoid adv1ce g1v1ng, preach1ng,
lecturing or threaten1ng

' Ref]ective 11sten1ng- one of the important 11sten1ng sk111s :

1.

- competent staff.

. paraphras1ng (ref]ect1ng what the person says by putt1ng

~This lets people know not only that you hear them but also

that students acting responsibly and in a ‘caring manner .
can serve as role models for other students.

that peer advisors need to be trained and supervised by

non-gommitta1 acknowledgment (saying "uh-huh," “"yes," "I
see");

repeating what the person says in h1s/her q“n words,

it in your own words);

Listen for what people are fee11ng "Ref]ect" back to
them what they are feeling by repeating what they say.

that you care about them.

vThe speaker may not aotuaT]y say, "I feel..." Listen for '

"undercurrents" (statements that suggest how the person
is feeling: tone of voice, body language, silence, nervous
chatter, inflection). It is okay to ask people to say more
about a particular feeling or situation if you are not

clear about what they are saying.




E.

3. Benefits of reflective listening: (a) the peaple being
- helped feel trust and begin to open up more because you are
listening to them; (b) by hearing you repeat what they have
said, people begin to hear what they are saying; and (c) if
you guess wrong about what people are feeling, this gives
them a chahce to correct you, so that you both understand
what was meant. '

" The facifitatbrs‘Sﬁou]d”nbde1 reflective listening in a short

role play for the students before asking them to do roleij:ij.

V. Role Playing

A

The facilitators should hand out copies of "Suggestions‘for
Role Playing" (see Handouts). Discuss these.

Role playing is a very important learning tool, but it can be
threatening, especially if the groups is not well acquainted.
The facilitators should demonstrate a role play first. If
participants are still reluctant to do role plays in front of
the group, the facilitatorsrsnn suggest doing some group role
plays as a warm-up. .

Choose from the role plays below and ask for volunteers to
perform them in order to practice reflective listening. Two or
three 5-minute role plays are sufficient for one session. Allow
structured time for group feedback and discussion. Remember,
tape-recording or videotaping role plays and playing them back
to the group can be an excellent learning experience, even if
participants are shy about it.

1. Role-Play Situation #1: Two participants. One person
recalls a sad event in his/her 1ife, and the helper practices
* refiective listening. - S SR : )

v PP |
2. Role-P1ay Situation #2: Two participants. One person
recalls a surprising situation, one that caught him/her~
off guard, and the helper practices reflective 1istening.
3. Role-Play Situation #3: Two participants. One person
. describes an experience where he/she felt totally alone,
and the helper practices reflective listening.

68 '7'3
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VI. Gendér Exercise: The Advantages and Disadvantages of Being MaTe
or Female2 . . :

A. This is an exercise to help students become more aware of how
members of the opposite sex feel about their gender.

B. The facilitators divide the traihing group into two, an all-
.. female group and an all-male group. Make sure each group has

B

“ paper and a pen. - .
C. Each group is instructed to go to a quiet place and brainstorm. -
The female group brainstorms all the advantages and disadvantages
they can think of about being a male. - The male group brainstorms
all the advantages and disadvantages they can think of about
being a female.” Each group has a recorder who keeps track of the —
{ two lists.

-

0

'D. The group comes back together as a co-ed group and shares the
Jists. '

E. Males and females react to each other's lists.

~F. The facilitators explain how this exercise can help students
become more aware of how they view thesopposite sex and what
. accurate and what mistaken impressions each has of the other's
characteristics, roles and responsibilities.

“VIL. Training Group Homework Assignment

A. The facilitators ask each trainee to keep a health log from
today until the day of the weekend retreat. The log should
- include: = - - ' -
"ii. A Tist of éQErything the trainee eats and drihés, and when
the foods were consumed. S

2. A list of cigarettes smoked and Qhen each was smoked.
3. A list of any drugs (including alcoholic beverages)

consumed, including amount and type--e.g., one beer at
8:00 Saturday night. "

. P :

2 Adapted by permission of A & W Publishers, Inc., from Values in
Sexuality: A New Approach to Sex Education by EYeanor S. Morrison and
Mila Underhill Price. Copyright © 1974 by Hart Publishing Co., Inc.
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4. Any pﬁysica] exercise engaged in.

5. A note for each day on how the tra1nee was feeling and what
mood he/she was -in.

The facilitators should stress that the log will be confidential
and that it is for individual purposes only. Logs should be
brought. to the weekend retreat. : o

VIII. Homework for Fac11fté£or5

A.

Secure transporfation,and lodging for wéekend retreat. Ask for
suggestions from the students. '\ '

Duplicate permission slips for the weekend retkeat (see Handouts,

- Session #5, for a sample form).

Dup]icate the instructions for helpers and observers from
section V, Session #5 (optional; the instructions could also be
posted on a chalkboard before Session #5 begins).

Duplicate the "Attitude Survey" (from Handouts, Session.#5).

Plan an informal potluck supper or-a similar activity for the
community and school staff groups before the second network

session.

SUGGESTED RESOURCES :

Books:

Jacobs; Beth. Counselor Training: Short-term Client Systems.
Washington, D.C.: National Drug Abuse Center for Training and
Resource Development, 1970. ®

. Johnson, D. Reaching Out--Interpersonal Effectiveness and Self-

Actyalization. Englewood Cliffs, N.J.: Prentice-Hall, 1972.

Larrick, N. and Merﬁiam, E., eds. Male and Female Under 18.
New York: Avon Books, 1973.

Morrison, E. and Price, M. Underhill. Values in Sexué]ity: A
New Approach to Sex Education New York: Hart Publishing Co.,
1974, : ~

Myrick, R. and Erney, T. Caring and Sharing: Becoming a Peer
Facilitator. Minneapolis, Minn.: Educational Media Corporation,
1979. :

Myrick, R. and Erney, T. Youth Helping Youth: A Handbook for
Training Peer Facilitators. Minneapolis, Minn.: Educational
Media Corporation, 1979.

-‘---;-p-----.-




ilm: "Peer Facilitators: Youth Helping Youth," 27 minutes, by Myrick,
' R.; Erney, T.; and Sorenson, D, Available from Educational Media
Corporation, Box 2131], Minneapolis, MN 55421,

Article: Crosson-Johnson, S. "Peer Counseling Programs."” Focus on
— - Guidance, 1976, 9(2), pp. 1-12. T
—~~
Game: "Roll-a-Role,” available from Social®Studies School Service,
10,000 Culver Boulevard, P.0. Box 802, Culver City, CA 90230.

LOCAL RESOURCES:
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THE'HELpfhﬁ RELATIONSHIP . .

Helping skills can be learned, but being who you are is crucial to an
effectiye relationship. Make note of the following points:

Effective helpers function under the broad objectives of setting .
people free and helping them grow. Helping means encouragement

" and facilitation, rather than guidance and contrels 3 -

Effective-he]pers develop a finely tuned sense of empathy. They
are concerned with how things look and feel to the people they are
helping, NOT with how things look and feel from their own perspec-
tive; : -

-~

-

Effective helpers are authentic. They utilize a helping style which
"fits" their everyday personality. They do not wear "counseling" -
costumes; .

Effective helpers tend to be self-revealing, rather than self-
concealing. They share who they are and how they feel with the
people they are helping; '

Effective helpers believe that they, as well as the people they
are helping, are ¢ompetent, trustworthy, unique, acceptable, .and
dignified individdals;

‘;Effective helpers focus on what the other person is feeling, rather
than on what he/she does or does not do (values and beliefs versus
behaviors);

The goals of a helping relationship are:
1. .to facilitate the person's ability to get in touch with his/her
“feelings; ‘ " ' S | .
2. to discuss the person's values and beliefs relevant to the
problem;

3. to initiate a realistic problem-solving and decision-making
process (to help them see their situation in such a way that
they can take action).

REMEMBER:

Each of us needs to be listened to, cared about, and touched.

Not every problem is solvable.
Some people do not want their problems to be solved. .
As a helper, always take care of yourself and your own feelings.
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OVERVIEW OF THE HELPING PROCESS * /

ot

\

s

There are basic skills that can be taught and practiced which are
important to any helping relationship. These skills are used in
implementing the unfolding of the helping process:. ) .

. - "' . ' '. E " "
 Empathy: Showing-that you understand the thoughts and feelings, .-
the) experience, of the other person enables him/her to better
understand him/herself. This{can be done by letting the other
‘pertson know you are hegring and feeling what he/she is expressing
to/you, and that you are attempting to understand his/her experi-
erice. This is essential empathy: simply hearing, feeling, and
acknowledging the expression of the other. The point is to
establish a sense of trust, acceptance and openness so that fur-
ther exploration toward problem solving can evolve.

‘Values and attitudes: As the helper empathically encourages the
other to explore his/her concerns, the influence of values and
attitudes on decision making becomes apparent. Clarifying values
and attitudes then becomes directly related to particular problem
solving. The helper remains aware of his/her own values and
attitudes in this process, as well as how they differ from, or

are similar to, those of the person he/she is helping. ' .

Ny EEm-.

Problem solving: One's deepening understanding of his/her feelings,
as well as one's developing insight into associated values and
attitudes, allows for the beginning of behavior to resolve one's
problems. Action toward resolution may include defining the prob-
lem, exploring alternatives, planning for change, and implementing
plans for change.

* Adapted from Counselor Training: Short-term Client Systems by Beth
Jacobs. Washington, D.C.: National Drug Abiie Center for Training and
Resource Development, 1970.
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-a name, and write jt on a name tag. _ ;

SUGGESTIONS FOR ROLE PLAYING *

“w

N

The idea of role playing is for the person engaged in it to temporarily
take on a new identity in an artificial situation. The challenge of role
playing is to attempt to truly simulate the feelings, the acts, and the
conversation of the person you are role playing, and to make it as real
as you.can. One must try.to be like the person as totally as is,feasible.

One approach or method is to spend several minutes thinking about some
characteristics of the other person (if none were given to you), make up

It is also jmportan}' .not to‘make up your mind beforehand on what you Sre
going to say or do. You need to be free to react spontaneously, and if
you do, the roTe playing will be closer to real life. ' ;

It is often true that people are shy about playing a role for which they
have no background (a teenager playing the parent of a teenager, for
instance). They have a sense that what is going on is make-believe and,
therefore, of little value. But this is just the point: role playing is
unreal; one is faced with a new identity without the security of a

familiar role. That is why it is a valuable learning experience. At 4J/ |
this point, one is asked to pay particular attention to his/her feelings
as he/she assumes this new jdentity.

Pointers:

1. Ignore the audience and focus only on the people who are role
playing with you. ‘

2. Observers should not laugh, talk, or gesture during the role
play.

3. _When the role playing is finished, stay in your role and talk
‘with the other player(s) about whag\gfppened and how you felt
about it. .

4. Other group participants should express their feelings about
what happened, but not comment on the acting per se.

5. The role players can rejoin the group, dropping their roles.,
and join in the discussion of hoy else the role play could
have been handled. Here the role player is speaking as him/
herself again. .

" Adapted by permission of A & W Publishers, Inc., from Values in
Sexuality: A New Approach to Sex Education by Eleanor S. Morrison
and Wila Underhill Price. Copyright © 1974 by Hart Publishing Co., Inc.
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WEEK #4 L E <z :

SESSION #5 '

1~ | ,
PRACTICENG HELPING SKILLS,
) SE};ROLE STEREOTYPING
W o o —~

PURPOSE: # 5 v

, L=RT9L o~
To give participants a chance to practice skills learned .

in the previgus session . :
To understand how sex-role stereotyping,affects us all
To participate in planning a weekend retreat

MATERIALS N

Newsprint paff and felt-tipped pens or chalkboard

Permisgion slips for the weekend retreat \

Paper and pens for small-group role playing 7~
Copies (optional) of instructions for helpers and observers
Copies of the "Attitude Survey"

!
TIME. REQUIRED: - d

3 hours

INTRODUCTION:

This session follows up on Session #4, in which the helping process and
some specific helping skills were introduced. Session #5 will give
students another opportunity to practice their helping skills.

By this session students should trust each other enough, and be respon-
sible enough, to complete this task in triads. Because many of the

T sessions have been quite full, Session ‘#5 has fewer activittes, giwing
students a chance to relax from some of the previously intense training
sessions and take it easy while practicing what they have learned.
Touching briefly on sex-role stereotyping keepsthe idea of equity alive
and tied in with each sesston. Allow plenty of time for planning the
weekend retreat. The students should take responsibility for most of
the planning for the retreat, including menus, food spopping, and collec-
tion of money. By this time the facilitators should have secured a
locatian for the retreat and arranged transportation.

81
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ACTIVITIES:

I.

II.

IIT.

IvV.

The Facilitators' Introductory Story

A. The facilitators introduce today's session by moving right.
into this story/riddle:

A father and his son were in an automobile accident. They ”(-t\\

&ere both brought to the hospital unconscious. In the emergency

room the surgeon on call said, "I can't operate on this boy. -~
He is my son." .

Who is the surgeon? What is the meaning behind the story?

B. The facilitators should allow spontaneous discussion. The
surgeon is the boy's mother. If the traynees had any difficulty
figuring out that the surgeon is a woman, the facilitators should

- explain how we often think in terms of stereotypes.- They should
then tie in some of the male/female characteristics thought of
in the last session. Any thoughts or points volunteered by
students spould be discussed.

L4
Attitude Survey

A. The facilitators hand out a copy of the "Attitude Survey" (see
Handouts) to each participant. Give students 10 minutes to fill
it out. .

B. - After students are finished, the group should tally eae(of
the 34 responses. Tally the responses separately for males and
females and as a total of male and female. Discuss. :

o

Definition of Terms

Have the group come to an agreement about what the terms "sex rale,"
nsex-role stereotyping," "sexism," “"sex bias," and "sex discrimina-
tion" mean. Post these definitions. (See Glossary.) :

Cont:nuation of Listening Skills: Nonverbal Messages

A. Everyone expresses feelings without speaking. It is important
for a helper to watch for nonverbal "messages," in order to
* become more aware of another person's feelings. )

A

B. The facilitators ask students what feelings they think some of
the following nonverbal behavior might express:

N
-
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V.

_Practicing Helping Skills ~ .

b e

-

1. Gestures and postdres e.g., slumped, batting eye]ashes,
curling up, skipping, squ1rm1ng, nail biting, arms fo]ded
across chest .o .

2. Facial express1ons e.g., teary eyed pout1ng, eyes
looking upward, downcast eyes, tilted head, Tooking 1nno—
cent and wide-eyed, woebegone, scow11nq, sm111ng, proud
eyes, set Jaw ' a

4

C. Exercises: o - .

,

1. The facilitators go avound the group clockw1se, 1nstruct1ng
students to express nonverba]]y how they are feeling, with
a gesture, facial expressions or body posture. The group
“then tr1es to 1dent1fy the fee11ng being expressed

2. Dyads: The facilitators 1nstruct students to break into
.pairs. Partners communicate their feelings nonverbally to
each-other for two or three minutes each. ‘Discuss this;
See if females and males react differently (was it easier

or harder for two females, two males, or a male-female dyad’).

Could partners-ﬁdent1fy the feelings be1ng expressed non-
verba11y7 . a

L

A. Havq;the group break into groups of three

B. ,Exp1a1n that each group ‘will consist of a helper, -a person with
a problem, g¢ffd an observer. Either 1list the&follow1ng instruc-
tions on the, chalkboard before the sgssion starts or distribute
“the instructions as handouts that haze beer duplicated ahead of
time. ) ) )

C. Instructions‘for the persoy with a problem: Think of a real
- upset or difficulty that you are experiencing‘néw. Make sure
it is a.problem you feel comfortable sharing. . This situation
works best if you are "playing" yourself. Thjis way you can
more accurately evaluate the helping skills d* the person who
is helping you. ‘ %5\\ ‘

-

D. Instructions for the helper:
1. Be.encouraging through attentive listening.
2. Practice reflective listening.

3. Be empathic. S @\‘; -

"
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VI.

VIIL

4. Respond to the person's fee]1ngs, they may be covered up
-+ (undercurrents, nonverbal messages, vague descr1pt1ons)

5. Do not suggest1on so]ut1ons
6. - Encourage the person to take responsibility 'or th1nk1ng
- . of his/her own so]ut1ons

E. Instructions for the observer:

1.  Jot-down statements and observations as .the exercise
progresses (The facilitators should make sure each group
has pen and paper to do this.)

2. Check to see if the helper is dding tne above-]isted-things.

F. The facilitators begin the exercise by telling each group it
will have five minutes to work on each problem. Then the group
members will switch roles until each person has played each part.
Allow five minutes at the end of each exercise for observers to
give feedback. Allow the helper and the person with the problem
. to share their.feelings also. Point out what was not helpful,
as well as what was helpful.. - L

G. . When all members have had their turn, have everyone come back.
to the Iarge groyp»and d1scuss this exercise.

]

Planning the Weekend Retreat' .

The facilitators. and part1c1pants should take this t1me3to discuss
the details of transportation and food and go over the ‘ground rules
for the weekend retreat. Permission slips (see Handouts for a
sample form) should be handed out'and taken home to parents for
their signatures. Meal committees can be ass1gned to make planning
more efficient by having a different group organize each meal.
Remember,. students can take most of the respons1b111ty for p]ann1ng
the retreat

)

End of the Session )

The facilitators should remember that each training sess1on presents
new information which elicits many new feelings. They should be
aware of the pace the group is comfortable operating at, and sshould
adjust the durriculum to the group's needs. Be f]ex1b1e in planning,
and,. if necessary, postpone certain sessions until the group is ready
for them. Remind group members to br1ng their health logs to the
retreat. .



' VIIT. Homework for FaciTitators B : . .

~

A. For
h‘.‘.; ) 1,

——t

B. For

the retreat:

Attend to last-minute details of the -organization of the
retreat. Parents who have questions regarding thejr chil-
dren's part1c1pat1on may need to be called. Be onen and
share as much information as possible with parents. Some
parents may have objeections, and these should be respected.

Make copies of "Health Quest1onna1re (see Handouts,
Session #6) : :

Make copies of" "Facts and Fiction About Nutrition" (see
Handouts, Session #6).

Arrange for “Eating on the Run"'or andther f11m (see
Suggested Resources, Session #6), a 16-mm prOJector and
screen. :

Finalize transportation arrangements

If required to do so by the administration, turn in the

signed perm1ss1on slips - (see Handouts for a sample form).

If necessary, arrange for additional chaperones (bes1des
fac111tators) at the retreat

. Make copies of the agenda for the retréat--included in

Session #6 (optiqnal; the agenda could also be posted on
a Ehalkboard). e

Session #7:

. Make copies of "Sharing Views and Values About Drugs" (from

Handouts, Session #7).

¢

Make copies of "Do You Know the Rea1 Score?" (from Handouts,
Session, #7) .

Make copies of “Score It- Yourse]f Qu1z" (from Handouts, N

Session #7). |

Arrange for films (see Suggested Resources, Session #7), a
16-mm.projector and screen.

Ask a student to bring in a relaxing piece of music for °
Session #7's centering exercise. Arrange for a phonograph
or tape recorder to play the music .
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SUGGESTED RESOURCES : N

Books :

Brammer, L. M. The Helping Relationship: Process and Skills.
Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1973. -

Carkhuff, R. R. Helping and Human Relations, Vols. 1 & II.
New York: Ho1t Rinehart, and Winston, Inc., 1967.

‘Jacobs, Beth. Counselor Training: ‘Short-term Client Systems.

Washington, D.C.: National Drug Abuse Center for Training and
Resource Development, 1970.

National Commission of Resources for Youth. New Roles fdr Youth
in_the Schoo1'and Community New York: Citation Press, 1974,

Stanford, B., and Stanford, G. Roles and Re1ationsh1ps*‘~A’;T
Pract1ca1 Guide to Teaching About Masculinity and Fem1n1n1_z.
New York: Bantam Books, 1976.

LOCAL RESOURCES:
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SAMPLE PERMISSION SLIP FOR THE WEEKEND RETREAT

~ I understand that my son/daughter will be attending a weekend retreat

in conJunction with his/her participation in the training program at
I give my permission for him/her to attend
Name of School

I understand that the ‘topics covered in the workshop will be'about

health, growing up and other issues which adolescents face today.

If 1 have any gquestions concerning the curricuium or superv1sion of

this event, ){ wili call = at
. i Name of Facilitator '

vﬂddress/Phone’Number

-’

No drug use (inciuding alcohol) will be permitted. I understand that

if my son or daughter uses such substances, I wiii be called to provide

’Namekof Student ' -~

: v,~transportation home for my child.

¥
-

, fParentis Signature

Suggested Clothing List Amount of Money Required

Depending on weather and
accommodations, list what much money, if any, wiii
is required--e.g., informal _ be required

clothing, sweaters, sleeping .

bags, utensils.

Facilitator's Comments: %

“Add an outline of the training, or any- other helpful information which

might give parents a better idea of what will take place. Jt may be
helpful to 1ist any chaperones attending besides faciiitators

4
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C - ATTITUDE SURVEY -

) g INSTRUCTIONS: This survey deals with your attitudes about yourself and
' _ about other people.

Listed below are 34 common. ideas about women and men.

We are interested in knowing your personal way of thinking

and feeling about these ideas. You may agree strongly

with some of these statements, or disagree just as
strongly with others{ or perhaps be uncertain about others.

Respond to each stat¢ment by putting an X in the space

which best describes/ your feelings. There are no right

or wrjong answers, only your personal opinions.

Strongly Agree
Agfee

Disagree
Strong]y'Disagree

1. Men and women should share both the responsibilities
y and privileges of life equally.

2. It is appropriate to divide work into "man's work"
and "woman's work."

g 3. Men and women should be paid. equal wages if they are
/’- _ doing the same work. ,

4. Men should make the final decisions regarding money,
i and women should make the final decisions, regarding

the home. _
F

|5. Women can think as 1ogica11y as men.

6. The best guarantee of a good marriage 1s for the
wife to give in to the husband.

7. It is possib]e for a woman to comb1ne home and career
~and do both successfu]]y

' 8. A woman's p1ace is in the home.

9. ,A man should be wi]]iné to have a woman bose.

fo. A college education is equal]y'inbortant for men
© " and women.

1. It would be all right for thg‘zresident of the United
States to be a woman. ,

88 | T
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12. Raising children should be more a mother's job than,
g a father's. (
N ' L 3
13. Usually the husband should akovide the money and the
. wife should 'do the cooking and housecleaning.
14. Being married is better than being single.
15. Married people shou]d have children and raise a
family. ' :
16. " In order to run smoothly, a family should have one
person who is the household head.
17. Women should not work once they have children.
18. Men shou1d‘a1ways pay for dates.
& 19. Keeping the fam11y car im good shape is the man's
job, not the woman's.
20. A woman should ask a man out for a date if she
wants to. 4
» b
21. Women should never disagree with men.
£ : e
22. Parents should set definite dating curfews for .
- their sons. - ,
23.. Women who want to have a full-time career should not
plan to raise children.-
24. A man should expect to be able to go to more places
and have more freedom of action than a woman.
25. A woman should always wait for the man to make the
first move in courtship.
26. A woman should take her husband's last name.
27. Most women need male protection and guidance.
28. A father should spend just as much time taking care

of the children as a mother does. i
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' 29. Sons in a family should be given more encouragement
- to go to college than daughters.
30. Parents should set definite dating curfews for
their daughters.
31. Women should be able to work even though they may
have ch11dren
) 32. Women cannot think as logically as men.
33. Most women could be self- -supporting without the
help of a man.
» 34. Women should be free to disagree with mén.
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-school policies, for off—cqppus school activities, other adults could

 WEEKEND RETREAT #1
s B

This is the first of two weekend retreats which, although informal to
an extent, are considered an integral part of the training program.
Students are expected to attend, to participate, and to view the
retreat as a learning experfence The facilitators will serve as
chaperones; in addition, depending upon the size of the group and the

also serve as chaperones. The:group should arrive at and leave from
the retreat together -(using a school bus for transportation accom- -
plishes this). People should stay together during the whole weekend,
rather than, say, ‘going_to a mov1e in small groups.

It is important for the parents of the student trainees to know all of
the details of the weekend--transportation, sleeping arrangements,
cost, location, content of the workshops, and number and names of
chaperones. Parents need to be assured that their daughter or son

'will be well supervised. Although students may balk at this parental

concern, the facilitators should call all parents to ask if they have
any ‘questions about the weekend. In some cases, the call could make
the difference between a student being allowed to attend or not.

This workshop on health and well-being concentrates on an examination
of values and attitudes, rather than information. More information on
drugs (including alcbhol) w111 be presented at the drug workshop the
following week.

'»

" One of the major purposes of a .weekend workshop is for the participants'

to become better acquainted, to increase sharing and a sense of .group
cohesiveness, and to break down barriers.. Informal activities such as
shopping for food, preparing meals together, and sharing entertainment
in the evening accomplish this without any planning on the part of the

facilitators. The weekend should be fun, relaxing, and rewarding for

all participants in order to set the stage for more solid training
sessions in the future.




' WEEK #4 i : | |
~ ~ SESSION #6

, _ ) o
ISSUES IN HEALTH: PHYSICAL WELL-BEING AND SELF-IMAGE

PURPOSE :- \

To explore the way adolescents take care of their health
To6 explore nutrition and drugs (including alcohol, nicotine,
caffeine and prescription drugs) from the perspective of
both males and females

To examine adolescent attitudes toward their physical
sel f-image

Y

Id

~ MATERIALS :

Copies of the "Health Questionnaire"

Newsprint pad and felt-tipped pens

Copies of "Facts and Fiction About Nutrition”
Film(s): "Eating on the Run" (and/or other films from
Suggested Resources) -

16-mm projector and screen '

Copies of the retreat agenda (optiqnal)

4

{

INTRODUCTION:

&«
As adoleéscents begin to take more interest in and responsibility for .
their personal health, they are also exposed to many new freedoms .and
choices:' drugs, sex, driving, competitive athletics. ‘Mini-sessions
during' the retreat are aimed at helping students become more aware of
what makes up "physical well-being," and how their personal choices .
affect their health. They will examine how sex-role pressures can
affect their body image and health choices. Becoming conscious of
different values and pressures allows students to take more responsi-
bility for their well-being and to make informed choices based on new ' .
and accurate information about themselves and what affects their health.

AGENDA

)
he
\
.
.
t

Friday Evening (arrival between 5:30 and 6:00 PM) u

A

I. Settling In: 6:00 - 8:00 PM
Includes food and supply shopping, if necessary, dinner, assigning .
rooms, and getting acquainted with the facility.

'
II. Health Questionnaire: 8:00 - 8:30 PH .
_Facilitators hand out the "Health Questionnaire." (See Handouts.) .
Ask students to fill it in at this time. Collect it for later use.

| | 92 .
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I1I. Evening Activity: 8:30.- 9:30 PM
Students arrange themselves comfortably around a room, such as
a lounge or living room. The facilitators make two cdlumns on a
sheet of newsprint, one headed "female" and one headed "male,"
then ask the group to suggest different attributes of a healthy
- male adolescent and a healthy female adolescent (e.g., doesn't
smoke, has sMiny hair, plays sports). After the lists are com-
piled, facilitators lead a discussion, using the following
questions: How many of these attributes does each student think
he or she has? What are the differences for males and females?
- Do females have an idea different from that of males regarding
what a healthy male is? And vice versa for males? How important
is physical health to females? To males? To one's parents? To
one's peers? Do students ever talk about good health or is it
usually taken for granted? .
- \ ‘
IV. Ending the Evening: 9:30 PM ~ .
At this point the facilitators should meet with the students and
briefly go over the rules or expectations for the rest of the
evening. Cover such issues as 1ights-out time, co-ed behavior in
the bedrooms, leaving the building (a sign-out sheet should be
placed in a prominent spot so that throughout the weekend each :
student who Teaves the building signs out, noting time of departure,
destination, and time of return), use of the kitchen, noise levels,
and ground rules about drugs. Having misunderstandings about rules
and regulations can ruin the good spirit of a weekend, so it is
important that everyone understand the limits early on. When these
issues are taken care of, the facilitators can meet briefly to plan
Saturday's activities or to discuss anything else that needs to’be
talked about at this time. )

J

Saturday Morniﬂg ' .

. s
L]

L3N

I. Breakfast: 8:30 - 9:30 AM
II. Morning Workshop--Nutrition and Drugs: 9:30 AM - hoon

A. As adolescents get older, they begin to make more personal

choices about the food they eat and the drugs they take

(alcohol, nicotine, caffeine, as well as other drugs) into

their bodies. They may eat away from home more oftern than

they did whén they were younger. Illegal substances are more
o available and of interest to them. Furthermore, pressures to
rebel against parental values (even the food they eat) and '
conform to peer behavior increase dramatically in junior and
senior high school, and such pressures affect how adolescents
take care of their health. Curiosity about drugs and their
effects increases during these years.

. . RN
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. B. The facilitators should introduce this discussion with the
- points in A. above, and then ask the students to get out the
: - health logs which they were assigned to keep over the past
week. At this time the facilitators should pass back the
"Health Questionnaires" filled out last night. Have the stu-
dents break into two groups, with a facilitator leading a ,
discussion in each one. Suggested questions:

1.
2.

10.
11.
12.

13.
14.

15.

Was this'a usual diet for you?
Who prepares what you ea andrdrink?

What does mealtime in r family mean to you? I[s it _
pleasant? Does having your mother prepare a meal for you
mean something different from having your dad or brother
prepare it?

Would you eat different foods if you prepared all of your
own meals? What, for instance?

Did you diet during this time? Do you diet regularly? Why?
Do you diet by not eating or by cutting down on high-calorie
foods? ’
Do you know what a calorie is?

If you smoked cigarettes, when did yoy smoke? Why? How did
it feel? X

If you drank alcohol, when did you drink? How much? Why?
How did you feel?

Did you drink alone or with others? Did you drink and then

drive?
What kind of exercise did you get? Alone or with others?
How did you feel before and after? Alone or with -others?

How many foods which contain sugar did you eat? How did you
feel? -

Did you‘use any drugs during this period? What kinds? How
did they make you feel? Alone or with others?

Did you smoke, drink or use drugs at school? At home?
Elsewhere?

What pressures did you feel as a female or a male to do any
of the things you did (eat certain foods, not eat, smoke,
drink, etc.? while you were keeping your health log?
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It is not, of course, necessary for all students to-answer all
of these questions in front of the group. The facilitators
should help students to see that they are making certain choices
which then have certain effects on thedr physical well-being.

of "Facts and Fiction About Nutrition." Allow
tes to fill this out, then go over the answers..’

C. Hand out co
the group ten mi

D. Show the film, "E

ing on the Run," or ,an alternate film, and
discuss. ' ‘

\
- IIT. Lunch: 12:30 - 1:30 PM
IV. Free Time: 1:30 - 2:30 PM

to know each other in ways different from those of a\classroom
setting. New relationships often develop during free time. The
facilitators can use this break to talk to students, relax, or
prepare for later activities. .

One of the benefits of a weekend retreat Hs that pariféipants get
1

V. APternoon Workshop--Body Image and Attitudes: 2:30 - 5:30 PM

A. Introductory discussion: The facilitators lead a discussion
exploring feelings and attitudes about one's physical appearance.

1. /Do you agree that there is § great deal of pressure on
adolescents to be physically attractive, to have the "right"
//f) body build to attract the opposite sex--in other words, to
be sexually attractive?

2. How do you feel about your physical appearance? Do you &
@ compare yourself to other males or females of your age?

3. If youpydate, doés it matter if your date is "goodélooﬁing"?

4. What kinds of things béther you about your body and'ybur

physical appearance?

.

5. What kinds of things make you feel good about your bddy and
your physical appearance?

B. Body-image exercise:

all students. Ask them to describe the "perfect” male or

* . -

%The facilitators hand out a sheet of paper and a pencil to

¢
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o female teenager in terms ‘of.'physical appearance or what
they would like to look Tike. Give them fifteen minutes
to draw or to "describe in words their ideal person

2. When they have finished this activity, ask students to write
a description of what they themselves actually look 1ike.
Tell them to pretend they are writing this description to a
person who has never seen them. Allow ten minutes for this
activity. , }

¥
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3. Ask studénts to volunteer to read their descriptions of the
“perfect”" person. List on the chalkboard or a sheet of
newsprint the differences among the females and males. - Were
there any similarities? Discuss these.

4, (0pt1ona1) Have the students pass their self-descriptions,
without signing their names on -the paper, to the fac111tators
The facilitators read the self-descriptions aloud to the
group, and have participants try to identify the person being
described. Discuss the discrepancy between n\w‘a student
sees him/herself and how others see h1m/her, if there is a
d1fference

"
v

C.t‘Cont1nuum dat1ng exerc1se \\

1. The fac111tators exp1a1n that an 1mag1nary 11ne across the
‘ . center of the room is a continuum, one end representing "the
‘ . ‘ "~ least important,” and the other end representing "the most
‘ . important." For each statement that the facilitator reads
' aloud, each student should position him/herself -along the
line at a point which best represents how he/she feels about '
that statement. Allow one minute for each question.

2. Statements abqut dating the opposite sex:

It matters if my date drinks alcohol.

It matters if my date smokes cigarettes.

It matters if my date likes .athletics and outdoor act1v1t1es
‘ It matters if my date is tall, short, slender, beefy.

It matters if my date 1is healthy.

It matters if my date wears glasses.

It matters if my date is sexy.

It matters if my date has acne.

It matters what color hair my date has.

Have the students add some of their own statements.

3. After.the exercise the facilitators should lead a d1scﬁssion.
n 'How did participants feel about where they placed themselves
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VII.
VIII.

IX.

-

, on'each issue? MWere they surprised? Was it difficult to
- make -a decision? Did they feel that they shouldn't feel

the way they did?

. e
Free Time (including preparing dinner): 5:30 - 7:00 PM ,
. T - AN o A
Dinner: 7:00 - 8:30 PM
Clean-up: 8:30 - 9:00 PM o {f. o ‘ A .

sFilms (on alcohol or nutrition): 9:00,- 10:30 PM

Tﬁe\facilitatofs should choose one or two films from Suggested :
Resources and show them at this time. Allow time for informal
reactions and discussion.

If no films are available for this time,“coﬁtinued discussions '
on earlier topics could be substituted. Another alternative

would be to play games from New Games (see Suggested Resources).’
The faciljtators should be sens}give to group needs and see if
the students would 1ike recreation, discussion, or films.

N

'Sunday Morning
I.

e

III.

Breakfast: 9:00 - 10:00 AM

Free Time (pﬁcking and clean-up or'church): 10:00 - 11:30 AM

Activity-(depending upon the size of the,group)--Strength’Bombardmenti

11:30 AM - 1:00 PM

A.

The purposes of this exercise are to give participants positive
feelings about themselves and other group members and to

strengthen students' involvement in the group through risk taking.’

The title refers‘to the way in which participants are "bombarded”

'qup written positive feedback by the rest qf the group.

. Instructions: Group members should be'seated in a circle, each
" With a p¥ece of paper and a pen. Each person puts his/her name
at the top of a sheet of paper. The papers are. handed to the
“left around the circle until every person has had every other
person's‘paper. On edch sheet, group members write some positive
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IV.

v.

- Review and Closure: 1:00 - 1:30 PM

L 4
N .
-

) imbression about the person whose paper they have. They are not
to look at what:other people,have written. Give people as much
time as they need. The students should take g moment to look

“carefully at the person they are writing about bef