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. Keynote Address

. SOME RECENT DISCOVERIES AND
DEVELOPMENTS IN CAREER ASSISTANCE

. Dr. John Holl&énd °
Professor of Social Relations and Psychology
Johns Hopkins University

1 had some troubles in finding a suitable
talk. [

Your program chairpersons rejected my
standard, tested, multipurpose talk, "My’ life
with the SDS.” They also didn't like a new
talk that I have been working on for some time.
The title-was created by an Australian friend
who had been out in the bush too long. It's
called "Stalking the Reluctant Adviser.” Your
chairpersons 5said this topic was 'too narrow
and a little strange."” '

I didn't like their suggestions. Can you
imagine a talk about the "History of {areer
Devciopment: 'Milestgnes, Millstones, and iew

. Stepping Stones?" 1 wrote them saying I could
not develop such a talk, and I would not enjoy
listening to such a talk.

In the meantime, I had several occasions to
give talks. 1 found that 1 was tired of my
favorite talk. I found that I could never make
the adviser talk inté anything that went well.
So I began, thinking about a third talk. This
one was called, "Vocativnal Explorations” --a
report of some on-going research. . This talk

confused and irritated the small g. ups I tried

it out on. .
Finally, I decided to ¢reate a new talk by
using only the presentable portions of the old

and new talks. I call this collage of career
speculation, "nge Recent

research .and

Discoveries and Developments in Career
Assistance." This is a selective review. of
some striking research findings in the study of
careers and in the evaluation of the many forns
of career assistance. In short, or more
accurately, in a long sentence, I will attempt
to summarize what we have learned from the
application of ~ otcupational classification
systems to career data, vocational aspirations,
and test data, and from the experimental
assessment of the influence of tests, seminars,
and counselors on students. Finally, I will
spell out some of the implications of this new
knowledse. ‘

Mow sou are wondering if a talk at this
hour can keep you awake? I'm worried too, but
fof a different reason. I rarely go to-work
before 10, and I sometimes go home early, when
I bhecoume discouraged. .

¢ 1f rthings po badly, [ have brought alony a
rejected research article rhich I can rsive a
humorous  reading. Thred ‘journals editors
thourht it was humorous. I can also demon-
strate a new assesshent device that is
ace=Tair, race-fair, sex-fair, and social-class
fiir. It has onlv two ~inor defects. It has
no walidity or reliabiliaty., but  cveryone
en;.vs tariny it once. '

‘.
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OCCUPATIONAL CLASSIFICATION
SYSTEMS AND TYPOLOGIES

I will begin with a summary of what -we are
learning by applying occupational classifica-
tion systems and typologies to personal and
occupational data. I will summarize the main
ideas of this new knowledge in five, easily
comprehended generalizations. ,

First, there are probably only  five to
eight kinds of work in the world. True, there
are thousands of different job titles, but
multiple analyses by researchers with divergent
techniques, biases,» and data result in a
limited number of similar categories.

These outcomes mean that we can organize
occupational information in a relatively small
number of categories. Consequently, occupa-
tiona? data can be stored, retrieved, and
understood more easily than in the past.
Students, counselors, faculty and researchers
no longer have to have special training to use
this information.

Second, it is also possible to organize
vocational aspirations apd interest inventory
scores into groups of five to eight categories.
For some purposes, people are not infinitelx
complex. These primitive schemes for charac-
terizing people make a person’'s exploration of
the occupational world a more manageable and
satisfying activity. "A person like you might
want to look into. occupations like the
following.” The identification of potentially
compatible alternatives has become a brief and
relatively simple process--at least for many
people, but not all. '

Third, the application of classification
systems to work histories usually yields
patterns of stability or lawfulness. In plain
English, there is a strong tendency for people
to keep doing the same kind of work fro: one
year to the next. Job titles may change, but
the trail of jobs in a person's life usuall:
spells out a theme of mechanical work, super-
visory and sales work, artistic work or sore
other kind of work. Classification systems
function to make the identification of themes
or cormon denominators an easy task.

The pattern of stability or instability in
a person's history of aspirations or jobs has
some practical value. Chaotic patterns such as
" am considering becoming a  business
executive, musician, educator or chemist'-- are
often associated with an unstable career history
and accompanied by less satisfaction and
achievement. In o her work, we are finding that
people with divergent career goals are more apt
to lack a clear sense of identity and to profit
more from the more eluaborate forms of cureer
assistance.

Fourth,- different  classitfications  vield

similar results when thev are applicd to the
same  data. The Anmerican  Dictionary ol
Occupational Titles, The Canadian Dictionary
of Occnpations, The MeCormicr Position

Analysis, The Hinnesot.t Geoupativnag
Classitication and other svstess have cuch in
Common .. All is nor lost in social scicnve!
It is algo reassuring to Fnow that one «r Tors
of these  schemes has  teen, applicd 1 tha
aspirations or worl Aistories ol represenl . iive
And non=reprecentat fve st nlesn ramit oun 4
troae 7ot 70 anl that o sicilar resuils an

obtained,

J




q't'he organizing properties oOf

Finally,
classification ‘systems cag be used to devise
assessnent devices, to estimate change in
employment patterns in the United States, to
devise personnel classifications and 'to

interpret group data. For instance, I tried
to estimate t distributions of occupational
types who wou be here today' From these
estimates, I tried to cast my talk in terms

that Wwould appeal to the dominant types:
Social and Enterprising types. If I were to
give this same talk to . group dominated by
Investigarive typés, there would be a- little
humor, more numbers and more doubts and
worrie’.

-

VOCATIONAL ASPIRATIONS AND INTENTIONS

The recent classification work has also
led to a reexamination of the meanings and
value of a' person's vocational goals. Less
than 10 years ago, most professionals regarded
a person's intentions such as "I want to be a
social worker" as interesting but unreliable
talk that must always be reexamined with a more
reliable psychological device--preferably one
that must be scored by a machine. Hany studies
now make it clear that a person's self-
expressions of vocational intention (when
categorized by  almost an classification
scheme) are a relatively efficient index of
what a person may do. In addition, a person's
vocational aspirations can serve as a useful
vehicle for self-assessment and self-
understanding. ,

I would like to summarize three main
findings about the virtues of vocational
aspirations.

_First, the category of a person's voca-
tional aspiration is an efficient forecaster of
the category of future job or future aspira-
tion. or example, if a student aspires to
chemistry, it is likely that he/she will still
be in some field of- science 4 years later. Or,
if a person is currently employed inh sales, the
odds are high that he/she will be in the same,
or a closely related field, such as adminis-
tration, five years later. . )

Second, vocational aspirations are usually
as predictive of future job as any interest
inventory is.
colle{e students for periods of 4 to 11 years
reveal that a student's aspiration is as pre-

dictive of a field of work as a student's

interest scores. These results now héld for
five popular inventories with divergent charac-
teristics and origins.

Third, very efficient Predictions can be
‘obtained by using a student's aspiration along
with an interest-inventory. For example, If a
student aspires to education and the inventory
also indicates education, theam predictions in
the 70 to 85 per cent range have been obtained.
in contrast, .'when aspiration and inventory
imply divergent alternatives, the efficiency of
both- aspiration and inventory drop.to only 20
to 35%t ’

. These and related findings have several
clear implications: treat a person's inten-
tions with respect and become more skeptical
about test vresults. Learn to code and
interpret vocational aspirations as well as you
can interpret inventory profiles, letters of

’
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Studies of high school ~and,

recommendation, student papers, oOr your
favorite diagnostic technique. .And, learn how
to integrate aspirations, test scores and per-
sonal histories. ' .

INFLUENCE OF PERSONAL AlD IMPERSONAL
FORMS OF VOCATIONAL ASSISTANCE

Now I want to _talk about another kind of
research--the 1influence of counselors, career
programs, tests, workshops and other, inter-
ventions. We need to khow what things work so
we can abandon or revise our programs.

Ideally, we need a clear knowledge of what
kind of vocational service will be most helpful
for what kind of student so we could tailor
services to student needs and could reduce some
of the anything-and-everything-goes activity on
our campuses. A better knowledge should also
lead to more cost-effective services. .

At this time, there are more than 100
studies that are concerned with the effects of
vocational treatments. I won't review these
experiments in any detail (that's the good
news), but I will summarizef the main findings
and spell out snme of the implications.

Tgese experiments - usually entail the
following general plan. Students are assessed
for their current vocational aspirations,
satisfaction with their choice, degree of
decidedness, degree of self-understanding, or
related +ideas, then students are assigned
randomly to different experimental treatments
(take an interest inventory, see a professional

-counselor, use a vocational card sort, Or

receive some other treatment), and finally
after the treatment--either immediately or at
intervals up to three months later--students
are again polled for their vocational
aspirations, ratings of the treatment,
information-seeking or jab-seeking activity and
related criteria.

The first group of experiments has been

‘concerned with evabuating the effects of

career-programs, tests, and counseinrs in a
wide range of high school and college popula-
tions. In general, these studies have
revealed that it is possible to find some
evidence for the beneficial influence of almost
any vocational intervention: counselors,
interest inventories, career courses, career
education programs, vocational card sorts.

Next, a second group of experiments has
been performed to estimate the relative* value
of some of the more promising Ctreatments
discovered in the first group of evaluations.
These new experiments involved the comparison
of the effects of different interest inven-
tories (3 times), the comparison of unstruc-
tured treatments (like the Vocational Card
Sort) and structured treatments (interest
inventories). And, much to everyone's surprise
and dismay, none of these comparisons result in
a clear victory for anyone's favorite idea or
treatment.

Undaunted, researchers moved on to a third
group of experiments. I call these '"piling it
on" or "additive" treatments’. You take two oOr
more treatments and apply bLoth to students.
These experiments have included adding two.
interest inventories together, adding a card
sort to an interest ~inventory, adding an
interest inventory, a group session, -and a

)
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counselor together. Generally,, these combi-
nations have no more effect than a single
treatment, or one vocational aspirin is usua%ly

" as good as two. )

- Most recently,
more analytical experiments.

researchers have turned to
In six different

expegiments, they discovered that revising the

directions for an interest inventory, using
machine or self-scoring, providing more or
fewer vocational options do not result in more
? or less beneficial outcomes. .
These analytical investigations have now
led to three experiments that advance our
understanding. In Jne experiment, high school
students were polled for their expectations for
the interest inventory that they were about to
take. Both females and males indicated that
they wanted most of all, "reassurance' about an
aspiration they already had. "Wanting more
alternatives" ranked well below this desire.
# High school girls wanted more or fewer options
to about the same degree. : Boys wanted fewer
options rather than more. In this same
investigation, we found that students with a
clear sense of identity rated the helpfulness
of the interest inventory higher than did
students with a diffuse sefise of identity.

In two related experiments, researchers
found that college students who appeared most
confused .in their® vocational decision-making

ained the most from elaborate career workshops.
Tn contrast, college students with a relatively
clear sense of identity and few decision-making
difficulties reported that they benefited more
from informational activities (using the DOT,
OOH, " talking to faculty and employers).

Now I want to suggest some interpretations
of this work. Taken together, these more
analytical experiments imply that the beneficial
effects of inventories are due to the common
elements present in divergent inventories,
workshops, and related treatments. These com?
mon elements include: (a) exposuré to occupa-
tional information 1in. career materials and
tests, (b) cognitive rehearsal of vocational
aspirations in the process of filling out
inventories and talking to counselors  or
ad®isors. And (c), the combination of occupa-
tiorial information and rehearsal probably sti-
mulates conceptions of occupational structure
ard self-understanding.  These events seem
likely, because the average student knows very
little abruz the occupational world so that a
smal. amount ot new information makes a big
difference.

In addition, our general failure to find
different effects for different treatments?t
occiurs because the success of a treatment
depends on a student's expectations for that

,assistance and sense of identity. Also, some
counseling experience suggests that students
wish to invest different amounts of ef@fort and
money in their vocational planning. Our ideas
about’ student .needs and student ideas about
their needs often diverge.

SOME PRACTICAL IMPLICATIONS -

v

f
The practical implications .of this new
knowledge and my ,speculations ar. both contro-
ver<ial and sometimes ambiguous, but [ o.7er
Gome 0f these ideas to stimualate discuasion and
evalaation ot your inctitutional advising atnd
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career services, The first question is: "Are
you exploiting classifi®ation systems?" o

Are your occupational files organized in
some shape,that people, especially clients,  can*
ﬁnderstand} Or, are they organized so that you
need a professional to show you how to use it?
Do you use  classification schemes that are
organized by. fields of study?. ¥Have you
published what occupation people hold now and
what °their mafors were earlier? This is the
lowest -level of activity, and the next stage
would be to organize that information. Any
scheme will show you these relationships.
Students find this very teassuring, and it .
would be even better if it were organized a
little. .

The second kind of questidn i3 '"Do you show
an interest in the student's aspirations?” I've
been thinking about things you could teach
faculty #that wouldn't requlre much effort,
thought, or feeling. . We' could ask students -
what they plan to do when they graduate and
what contingency plans they have, i.e., to have
them rehearse their plans and develop some
self-understanding. The last task for tlte
advisgr 1is to show interest in the plars by
supporting the person's plan.

Third, with respect to advising and career
programs, all institutions should have a wide
range of treatments or Services. I've worked
put five different treatments and found that,

* with such choice, people complete the treatment

more often and seem to get more out of it. I
ask them how hard they want to work and tell .
them they can take this 'thing" (self-directed
search) or I have a 3 1/2 kour treatment called
the Vocational Exploration and Irfeight Kit.
Then I have a career Seminar for freshmen and’
other "lost souls.” I have a course for people
who want to peek at their vocational problems,
but don't want “anybody to know, called
Vocational Problems and Theory. And I have
another treatment--seeing me as a professional
counselor once a week for as long as you want.
With these choices I literally can deal with
about 125-150 people a year as a very part-time
activity. ) «

You need the variety because students come
with a variety of notions about how hard they
want ‘to work, how much ‘money they want to
spend, and how close they want to get to some
professional. We are finding with these self-
help materials that many people do not want to
work in a warm, personal relationship with
somebody; they want to find it iout on their own
and don't want you to know.

A second idea is to examine the distribu-

tion of these services I'm talking about and
compare it with a distribution of student
needs. Frequently students are paired with

faculty with whom they can't possibly have much
in common, simply by virtue of ape.

A third item about advising proprams is to
determine if all information ahout courses,
major fields and occupational information is
actually and easily accessible. Another idea
is to determine if students can seleét thRe
treatment themselves or are rhey routinely
forced throupgh a standard set of experiences.

Everybody does not need everythine, and 1
would urpe you to try out some of rhese new
diagnostic schemes for dassessing where 1 stue,
dent  seems ta  be in their Jecision makine
(Marren’s Vocational Decision Makine  Cchee,




"Undecidedness'

"My Vocational ‘Situation”).
Additionally, we're &rying)to find out what

kinds of students are helped by what kinds of

Osipow's Scale,'or -my own

experiences. We there are just
three kinds of~ trgatments: cognitive
(instructional or relational), supportive
(seeiny counselors or working in a group), and
informational (using the DOT or OOH). We've
found that steing advisors i8 primarily infor-

think mavhe

mational and is liked most of all by those ,who

are clearest about who  they are or who have
high scores orr this "Identity" scale.

‘I _see some Special roles for advising
personnel and faculty.. I would use faculty for
informational
with them--have them send those people who are
very confused t6 career and advising spe-
cialists and in return receive those persons
who show an interest in their fields. * Despite
the fact that faculty should regard student
adwising as an integral part of their job and
something they should not be paid extra for,
the structure promotes them not for good rela-
tionships with . students, but for total course
load, the absence of people going negatively to
the Dean (rather than people going positively

to - the Dean), publications, and community
service. 1t's hard to shift, for long periods
of time, to listening to students. The st?uc-

turé is wrong. . .
. The reversal of .this role woulll be for the
advising specialists to work hard on the

instructional and supportive aspects of helping

students, Let the faculty, employers, an
graduates in the community help with that
activity.

Now what? I don't have a summary for this

talk,
for more evaluation and critical thinking. At
the. present time we have an abundance of
programs and ideas for helping students. At
the same- time we have very little .evidence
about the ‘actual effects of these
As a result, practitioners and administrators
must select materials and develop programs with
very little concrete evidence to guide them.
Although #t is unreascnable to expect every
institytion to conduct complex and comprehensive
.evaluations Gf eévery' program pr service there
are many useful alternatives to these evaluative
Hollywood productions. For instance, students
can be asked to rate the usefulness -of
materials and programs. Practitioners can
conduct simple inventori'es to assess the popu-
larity and usage of materials and programs.

Likewise, practitioners and advisers can
encourage better evaluationg by asking authors,
publishers, and .other ‘entrepreneurs more-

" pointed questions.
your product helps undecided students!”™ If you
are less forceful, you might try Do you have a
published report I might read?” .

. Unlcis we do more counting, evaluating, and
thinking® our collective ability to help tu-
dents will not. improve much. The job of eva-
luation and critical thinking is too big and
too important to be left .to a small group of
researchers, authors, and publishers. In
addition, thege preliminary evaluative stydies
will help us take the next big step--why do
some programs work better than others?
Satisfactory answers to this question will make
it possible to create more useful services.

-

Q . . .
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services only and make a deal -

but I would like to emphasize the need °

treatments. .

"Show me ‘the evidence that-

€

-
.

[ 4
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. »
Now in terms of everything l've said, l'm
going to tell you why not much is going to
happen. I have a new kind of test called "The
Openess to Change Test” (5th’ Revision). - I
made this up on an airplane years ago when I
couldn't figure out how to end a talk, and here
1 am again. This test has only one item, so
you-have to listen very carefully.
"1 have a plan for increasirg both the
quality of student advising and student sers
vices afid reduce your total budget for those

services By 25% in the. first year of the plan.”

(Think about.this for a few seconds). .
If you thought "I can’t see how you can_do

it" or "it has never been done before,” you get
a score of zerp. .o . .
., The test manual suggests that you are
conservative, deperident, cautious, and a con-

in administration.

1f you thought: "I,would like-to hear more
about’ your plan,”< or "I have an idea for
solving‘*one of the little problems in the total
problem ‘of personnel services,” or; "I would
like to help” you get a score of plus 1. The
test manual sujgests that you are open-minded,
constructive, original .and a

vergent thinke¥, Sta

of prac;ical problems.

Thank you.

troublemaker.’
Yourymgy find it helpful to spend more time
czﬂélming ‘hobbies, or better yet, stay: in
résearch and ou

P
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. SPECIFIC RESPONSES TO HIGH RISK
, STUDENTS AT A STATE COLLEGE
Linda Syrell, Assistant Dean of Students
David W. King, Assistant Dean/Arts & Sciences
. State University of New York--Oswego

This program presented three facets of an
intrusive approach to academic advisement of
high risk students. Information and evalua-
tion of approaches in use for one-three years
on a state college campus of 7,000 students
were given. The presentation focused on the
services of a Student Advisement Center which
is a source of immediate help to all students
and of academic advisement for all. undecided
students, the development and use of a Mentor
Manual, emphasizing the differentiated advise-
ment needs of students, and a Student Academic
Advisement Manual, which emphasizes self-help;
and finally, an intrusive approach to selected
students- who are allowed, following an appeals
process, to continue at the institution after
they have been academically disqualified.
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‘

- ————the——Committee on

RIC

A et Provided by R

w

Director

S T .

B

PEER ADVISING AT THREE DIVERSE
EDUCATIONAL INSTITUTIONS -

Herbert R. Ellison, Associate Dean for Academic

Advising, Wheaton College
Eugene Kane, Professor of Chemistry,

Millsaps College .

William Kegly, Associate Dean,

University of Vermont

The panelists examined similarities and
contrasts among peer advising systems that have
been developed at, three relatively small,
diverse educational institutions. They con-
sideréd how peer academic advisors are
recruited and trained, the nature of adminis-
trative support’, and how the programs are
evaluated., Each panelist made a short presen-
tation and then the session was opened for dis-
cussion. The Pprogram was aimed at anyone
interested in starting a peer advising system
or who wished to see how they are run else-
whexre.

At Wheaton College in Norton, Massachusetts
qualified students apply to become Preceptors
during February, are selected by the Academic
Advising staff and a.former Preceptor in March,
and take a seminar during April and May.
Topics included in the seminar are develop-
mental theories, counseling theory, the
rationale for a liberal arts college, and some
learning psychology. Preceptors are paired
with faculty advisors with whom they will be
working during the following year with groups
of approximately ten new students.

# Preceptors return for two days of workshops
before the opening of the new school year.
Additional training in counseling, especially
with study skills and academic matters, 1is
included. Time 1is spent building up team
spirit among all members of the residence hall
staffs (Head and Assistant Head Residents, and

Health Advocates as well as Preceptors).
During the fall the Preceptors meet together
weekly to share experiences, joys, problems,
and receive additional training. Preceptors

receive credit and a grade based upon their
work in the- seminar and the field experience
in the residence halls. Evaluation is accom-
plished through direct observation by the
and questionnaires to the faculty
advisors, freshmen, and Preceptors themselves.
Peer Advisors at Millsaps College in
Jackson, Mississippi are sélected in March by
Academic - Advisement and
Orientation. This committee, made up of
students, ' faculty, and administrators, also
selects the 24 faculty advisors. Twenty-four
teams, plus five reserve teams, are made up,
each containing one’ faculty member and two
students, usually one female and one male.

Team spirit is emphasized at the Spring
Workshop. A seminar is conducted to help
advisors guide freshmen in seletrting courses

with an eye to the best match between the
student's capahilities, background, interests,
and career goals. A general session on the
goals and objectives of advising and review of
the Advisofs' Handbook is included. During
the pre-school Fall Workshop the theme ts.apain

teamwork. in advising with the emphasis placed
on adjustment to collepe, study dabits, and
the developmental role of rhe advisors.




During the first six weeks of school the
Peer idvisors monitor freshman adjustment by
weekly individual encounters. Regular sharing
sessions for Peer Advisors are held in the fall
for the purpose of prograr fecdback, discussion
of problems, and re-erphasizing the profes-
sional role of the Peer Advisor. Evaluation of
the advisory system is by direct observation,
reports, - and by polling of the freshman class
after spring mid-term.

The peer advising program at the College of
Agriculture, University of Vermont, a fairly
small academic unit within the university with
a freshman class of normally 150 students, is
an example of what can be done in a profes-
sional school offering a variety of programs.

Its purpose is the same as the other two pro-
rams, namely to help new students, primarily

reshmen, have a smooth transition to college
life. Student advisors in addition to faculty
advisors are used to facilitate this process.
Students with at least a 2.8 GPA may apply

during the fall semester of their junior year. -

Final selection is done by a student committee

near the end of the fall semester. All stu-
dent advisors receive one credit for each
semester.

During the spring semester a weekly seminar,
coordinated by the graduate assistant in the
Dean's Office, is held for all newly selected
student advisors. They, plus the current group
of Senior Student Advisors, are brought up to
date on all facets of advising. Some of these
students are selected to act as student advi-
sors. during the June orientation for new
students.

During the summer months each of these new
student advisors is assigned four to six new
students and is expected to contact them before
and immediately upon arrival on campus in the

~ fall. These student advisors continue to work:
with the same group of new students throughout
the first year to help them with academic
advising as well as with all other problems of

campus life. Evaluation indicates that the
.. program is strongly recommended by both faculty
and students. It is a great learning

experience for the student advisors, is a real
asset for all new students, sharpens the
advising done by the faculty, and provides

- better feedback on instruction and other acade-
mic matters; all conclusions shared by the
other two schools.
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CONFRONTATION MANAGEMENT: WHAT
ADVISORS NEED TO KNOW

James E. Hendricks, Ph.D., Coordinator,
Correctional Services/Law Enforcement

£. Michael Walsh, Ph.D., Academic Advisor,
Division of Baccalaureate Studies, School
of Technical Careers . .

Southern Illinois University at Carbondale

Advising is not thought of as a high stress

‘occupation. If asked, most educators would say

that advising involves generally smooth rela-
tionships with students. Advisors, however,
can become involved in conflicts. Sometimes
these arise from behavior orf a student's part
("I got a D in a course--I want you to get it
changed') and sometimes they arise because the
advisor initiates the conflict ("You missed
your advising appointment yesterday'') .
Whatever the sources of the conflict, many
advisors do rot know how to deal with it when
it arises. Some fear it and avoid it at all
costs; others handle it with unsureness-~weh1
in certain cases and poorly in others.

The goals of this paper are (1) to acquaint
the reader with the concepts and the techniques
of confrontation management, (2) to assist the
reader in distinguishing between constructive
confrontation and destructive confrontation,
and (3) to increase the reader's skill level in
resolving typical problems that involve
conflict. .

DEFINITION

Confrontation is the effective management
of interpersonal conflict. In the constructive
sense here defined, confrontation can be used
to improve interpersonal effectiveness, thereby
improving relationships with others.

Unfortunately, some advisors avoid crisis
and confrontation because they view all
confrontations as having a negative effect on
the relationship. Confrontation, they think,
cannot have a positive effect. .

Admittedly, confrontation can be “used
destructively. It can be stupid--'"Let's
confront just to blow off steam and not learn
anything more about the other person''~--or
psychopathic-""Hey, life is a game of winners
and losers, and the winners are the people who
step on other people.” This 1is negative
confrontation. One easily recognizes it in

‘students, especially when they are

antagonistic. Advisors also can engage in
negative confrontation. With the power they
have over students, advisors can communicate a
lack of respect to the student by exploiting
conflict ("You got a D in a course~--that's
dumb") . Negative confrontation, very simply,
is putting people down without attempting to
help them examine themselves. As a result, ‘the
advisor, the student, or both, leave with less
than positive feelings about their relation-
ship. .
Confrontation, however, is only negative if
advisors have not learned to use it to improve
their relationship with students. It can be
appropriate and effective if' advisors have mas-
tered the skill of positive confrontation. By
doing so, advisors can deal better with dis-
crepant behaviors and expand their interactions
with students. .

j
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VRULES FOR CONFRONTATION

In order to become effective at confronting
positively, advisors need to adopt certain
attitudes regarding confrontation., <Unless they
adopt these attitudes, the skills and behaviors
involved in effective confrontation management
may lead unwittingly to negative confrontation.

1. Don't confront unless you intend to get
involved.

2. Recognize that the purpose of confron-
tation is to allow the person being
confronted to engage in better
behavior.

3. Understand that there are two aspects
of the relationship which determine the
extent of the confrontation: .

a. The ability of the person bein
confronted to act upon the rela-
tionship: ’

b. The quality of the
(Johnson, 197%).

relationship

RULES FOR CONFRONTATION

In order to engage in positive cgnfronta-
tion, many advisors need to pay special atten-

tion to the following twelve interpersonal
skills and behaviors. Advisors need to have
these as regular parts of their behavioral

repertoire.

1. State .the problem (make personal state-
ment to describe the behavior).
2. State the goal of the session. Make a
relationship statement, using the words

' I and we. ,

3. Focus feedback on behavior, not the
person. For example, '"He talked
considerably," rather than 'He is a
loudmouth.' ’

4. Focus feedback on observations, not

inferences.
and hear, rather than inferring some
opinion about the observation.

5. Focus feedback on description, not
judgments. Judgments refer to a per-

. sonal frame of reference or value sys-
tem, whereas a description represents
neutral reporting as far as possible.

6. Focus on what is happening here and
now, not on events external to this
gituation.

7. Share information; do not give advice.
Remember not to overload.

8. Focus, on what is said, not why it is
said. For example, focusing feedback
on what is said rather than why it is
said, especially as to the what, how,
when, and where, of what is said. Be
related to observable characteristics.
If you relate feedback to -why things
are said, you go.from the observable to
preferred, bringing up questions of
motive or content.

9, Focus on exploring alternatives rather
than finding solutions.

10. Follow the confrontation (for example,
expression of anger) by a positive
statement (Johnson, 1972).

o

For example, what you see’

THE PROCESS OF CONFRONTING

Although no step-by-step process can be
applied to all situations involving conflict,
in many situations the following steps can be

helpful . in bringing about the resolution of
conflict. These eight steps need not be taken
in the order given, but the first four should

precede the last four.
1. Make a personal
words I, my, me.
£ %. Make a feeling statemgnt.

statement. Use the

(I feel...)

Make a relationship statement. ("We
R can work together to give you the
information that you need.") '
4, Describe behavior.
5. Make an understanding response: '"You

feel I because (reason for the

feeling)."
6. Make a supportive response. 'r

apnreciate talking with you.'")

7. Negotiate for meaning. (This can be
done by asking questions such as "What
does it mean to you?'" or "How do you
feel?") ¢

8. In closing,

summarize and be receptive
to feedback. Have the student sum-
marize what you, the advisor, said
(Johnson, 1972).

These tasks will improve the whole advising
session. Advisors who have accepted the atti-
tudes and behaviors associated with confronta-
tion management are likely to see improvement
in their interpersonal relationships with stu-
dents, less fear of conflict, and greater
satisfaction from their job.
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CAREER ADVISING--THE PROGRAM
AT HURON COLLEGE -

Al Panerio, Career Program Coordinator
Cynthia Chaney, Career Aldvisor

iuron Collese, South Luruta

tiuron Collece 1is a suall, liberal arts,
church-related school which has within the last

three wears underrone o complete curriculur
revcisicn. Traditional majors and  the "old
tandard"  feculty  advising system have been

replaced by Career Majors and Cureer Advisors.,
Students and career advisors plan a career
major with our curriculum to develop the skills
and flexibility  needed for the future. A
career major is defined as a combination of two
or more academic concentrations.

In our program presentation we detail our
two year-old career advising program which is
based on the integration of our liberal arts
curriculum with the world of work. We do this
by coordinating the advising, internship, and
placement functions of the college through a
central office. Eight especially selected and
trained advisors counsel students and help them
make their career decisions. We have deve-
loped week-long training sessions for our advi-
gsors prior to fall term registration and have
found resources to send them to regional and
nationdl workshops to aid in their development.
To facilitate advising, each advisor has the
use of a locally developed Advising Manual
which details course and subject area require-
ments. The manual is updated each semester.
The Coordinator of Career Services provides
both career advisors and students with data
about employment trends, salary expectations,
etc. to assist in the career decision. The
Internship Officer also works closely with stu-
dents and advisor to generate opportunities for
on~the-job experience early in the student's
academic career.

We have generated an evaluation form which
we have given to the students in the program
and the program has been evaluated externally
by several agencies. At this point we have
been pleased by the comments which we have
gotten. Ve intend to keep monitoring the pro-
gram as it. develops to assess its effectiveness
and to see how our retention rate is affected.

This presentation is appropriate for any
audience but is particularly suited for insti-
tutions who use faculty advisors

program.
£

in their

AA 100--ASSESSMENT AND ADVISEMENT:
AN INDIVIDUALIZED COURSE APPROACH
TO ACADEMIC ADVISING

Charlie Mitchell, Counselor
William Young, Counselor .

Mesa Community College, Aricona

The name of the pame is student retention.
we are no lonwer able to rely on the number of
students to increase each yedr as in the past.
in order to survive econonmically cor esperience
growth, we must make greater ecffort toward
maximizing the success of the student we
enroll. Reacting to this reality and megative
evaluations of our advising program, the staff
of Mesa Community College attempted to bring
some organization to a fragmented and inciden-
tal program of student orientation and advise-~
ment.

The first step-was to establish an Advising
Center to coordinate campus advising activi-
ties. Charlie Mitchell, a counselor at Mesa
Community College, developed an individualized,
self-paced workbook for use in a new course
called AA 100, Assessment and Advisement.
Although not required, over 1,000 students
signed up for the course in the fall 1978
semester, and 25 teaching faculty and counse-
lors served as supervisors. The teaching

faculty worked with students majoring in their

discipline, while counselors supervised gene-
ral or undecided students. In addition to
earning graduation credit, these students were
given the opportunity to register early for the
spring 1979 semester, a privilege not extended

to those not enrolled in the class. The
faculty received credit toward their required
teaching load or extra pay if they had an

overload.

Spring grades are now available and an
evaluation of the course experience 1is in
progress. The results will be available for
the conference in October. The apparent suc-
cess of the course encouraged us to offer the
program to high school seniors in our local
area. Approximately 250 students and ten high
school counselors are involved in the pilot
project. The high school counselors are
employed by the college on an hourly contract
basis. This program will be expanded for the

fall 1979 semester, with the students being

concurrently enrolled at both the high school
and the college. By using this program, we

hope to initially attract more of the high™

school graduates and retain them in greater
numbers through graduation.

Copies of the workbook were distributed.
The program is appropriate for teachers or
advising personnel or Directors of Advising
whether new or experienced in the field. It
is a good example of teachers and counselors
working together in an advising capacity. -
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ADDRESSING THE MAJOR ISSUES INVOLVING
' ADVISING AT A STATE UNIVERSITY

John Benson, Assistant Dean, College of
Architecture

Tom Bestul, College of Arts and Sciences

Vernon Williams, Director, Counseling Center

Delivee Wright, Director, Teaching and Learning
Center, --

University of Nebraska-Lincoln

Lawrence Bundy, Director, Undergraduate
Advising, University of Wisconsin-Eau
Claire

MAJOR FORCES IMPACTINC THE UNIVERSITY
OF MEBRASKA-LINCOLN

The:University of Mebraska-Lincoln is being
impacted by three major forces.

1. Increasing enrollment

UNL set an "all time enrollment record
of 22,755 this fall

2. Inflation
The spiraling costs of supplies,
equipment, and energy are difficult to
comprehend.

3. A level of fiscal support that does not

come close to keeping wup with
inflation. »
We have a conservative Board of Regents
and State Legislature that represent a
very conservative constituency. The
"spending/tax 1id" philosophy is alive
and well in Nebraska.

These major forces, combined with others
yet to be discussed have contributed to severe
budget restrictions; an ever-increasing student
to faculty ratio; reduction of enrichment and
service programs critical to the university
community; a threat to the institution's
quality of education, service, and research; an
unsatisfactory faculty salary structure; a
great deal of uncertainty and frustration on
everyone's part; and a predictable focus on
issues of survival.

In addition, 'there are other elements and
conditions that impact academic advising at UNL
as well as many other state institutions.

1. Curricula have undergone dramatic
changes as more and more self-contained
programs have embraced an inter-
disciplinary philosophy.

2. Enrellments -have - fluctuated -due - to
various job markets and student
demands. .

3. Educational demands and expectations of
students are constantly changing.

4. Faculties are wrestling with quality

level, grade inflation, self-determi-
nation, unionization, and many other
problems. :

5. .Student and public demands for more
effective career counscling and plan-

ning are emerging with increasing
intensity.
6. Foreign student enrollment has

increased dramatically in the last few
years, especially in professional,
technical, and apricu.tural fields.

7. Manv programs that have traditionally
had a very lopsided male/female dis-
tribution are experiencing substantial
changess
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The Management of Advising

Currently, UNL manages its undergraduate
advising system in a very traditional manner.
A central office, Undergraduate Advising,
works closely with and is physically adjacent
to the Office of Admissions. Much of the
entrance advising and processing is done
through Entrance Advising, and processing is
done through the Office of Undergraduate Ad-

vising. - Once this has been accomplished, the
seven undergraduate colleges add these new
students to their own advising systems. Each

college’'s advising system vdries according to
size and program structure. About five years
ago, a University Admissions ,and Advising
Committee was formed and has contributed posi-
tively to the university-wide coordination and
management of academic advising.

Comprehensive and workable evaluation is essen-
tial to an effective management system. Cur-
rently, at UNL, the evaluation of advising is
generally confined to individual units and -on

occasion 1is conducted on a wuniversity-wide
basis by random sample. Generally, these
evaluatiens have focused on advisee-advisor

relationships (to be
important 1issue), but 1little had been done
systematically to monitor and evaluate the
institution's entire advising program until our
subcommittee addressed the issue.

sure, an eXtremely-

Institutional Commitment to Advising

An apparent commitment exists
and foster good academic advising,
gray areas remain. For example:

1. There is confusion over what academic

advising should encompass, as well as,

2. over advisor-advisee responsibilities,
3. a gap seem to exist between the

institution’s stated goals and the

implementation of appropriate stratce-
gies necessary to realize those goals

4., demands are placed upon faculty by

their peers and the adminhistration to
publish, do significant research, be
involved in public service, and be
excellent teachers. These requirements
are visibly tied to a system of
rewards--promotion, tenure, and salary
increases. Yet most faculty see little
connection between these rewards and
excellence in advising.

" Finally, a more effective linkage must be
established between the institutional manage-
ment of advising and instructional delivery
systems. Somehow, advising must be given a
more visible and-important position among the
institution's priorities. = When annual budgets

to promote
yet many

system must be given specific consideration,
rather than beiny lumped with instructional
needs and lost in the shuffle. Too often,
advising is not considered when academic deci-
sions are made.

1t is our intent to improve the quality of
advising at UNL by working with the total svs-
tem--from the top down and the bottom up. © Vhat
makes this objective tremendouslv exciting und,
we lhope, attainable is  the | commitnent and
enthusiasm of faculty, administrators, and pro-

fessionil support staff to worming with the
students of this university. The potential is
herc, as is the vase in most institutions ot




higher learning. We just need to get our act

together!
THE PERSPECTIVE FROM ARTS AND SCIENCES

I would like to follow up with a few com-
ments as to how the problems of faculty
advising look from the perspective of a College
of Arts and Sciences in a large state
university. Our special problems seem related
to-our size and diversity. We are a college of
4,000 students offering 42 different majors.

From the perspective of the Dean's Office,
part of the problem is in developing a unified
approach to advising. I have come to believe
that this is nearly impossible in the face of
the diversity typically found in Colleges of
Arts- and Sciences with their large departments
with strong traditions of autonomy. To give
you some idea of the range of approaches to
advising in the College, the professionally
oriented departments in the College--such as
geology and journalism--work closely with
their students from initial entrance
through to job placement. At the other
extreme, in some departments advising is very
loose, partly because that is the way the
students seem to want 1it. Some departments
attract large numbers of general education
students who don't. particularly see the value
of advising. These students might be found
in departments such as history, English, and
sociology, and are bright enough to read the
Bulletin, figure out requirements on their own.
They frequently do not feel an especially
strong attachment to the discipline they happen
to be majoring in.

The advising in our College is done by the
faculty--it is an expected part of their duties
along with teaching, research, and service.
Most departments view advising as an extension
of the teaching function. There is a great
variation among departments on how advising is
“andled--in some departments the advising
duties are shared relatively equally among
nearly all faculty members;
ments only a few faculty do advising and con-
sequently have very heavy advising loads--this
occurs mainly in departments with a strong
emphasis on research. The philosophy here is
that the best advising results when only those
yho are genuinely interested in advising do the

ob.

Part of the problem is the discrepancy
between what students expect of advisors and
what faculty are prepared to give in that role.
It is clear, for example, that students seem
to expect a much higher degree of accessibility
from the faculty &ran is presently the case.
It is also true, a% a recent study shows, that
students have a very poor perception of the
role of research in a faculty member’'s time and
tend to regard time spent in research as time
stolen from the student. In a general sense,
one of the major problems is t?'ne problem of
evaluation, recognition, and reward of good
advising when it is done. Quality judgments
are hard to come by and are almost necessarily
sub jective. A related problem is that to
accept the role of an advisor and to take it
seriously is a high risk enterprise for a
young, untenured faculty member. Advising is
time consuming 4if done well, and it is cer-
tainly true that no one could ever expect
tenure in my College on the strength of his or

Q ‘ .
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advising contribution.  Perhaps the best argu-

ment for good advising 1is an appeal to self-
interestw~-excellent advising can attract and
retain good students and increase the number of
majors in a glven department.

SURVEYS OF CAMPUS PERCEPTIONS OF ADVISING

Several agencies on the UNL campus have
conducted surveys of advising during the past
decade, including student government, the
Council on Student Life (sgudent-faculty-
administration policy-making body for out-uf-
classioum activities), a special commission on
the freshman year, a task force appointed by
the Chancellor, and the Counseling Center. The
Center now conducts its survey biannually to
assess changes in student attitudes. A few of
the highlights of these surveys will be sum-
marized here. The Counseling Center contacted
a five percent random sample of undergraduates,
63 percent of whom responded (512 respondents) .
The functions for which these students wished
to use advising included:

1. Selecting courses (83%)

2. Information about requirements,

procedures, etc. (75%)
3, Career planning (63%)
These desires contrasted noticeably with
students' characterizations of actual advising.
Only 25 percent reported discussing career
or degree plans with the advisor. Forty per=-
cent said that information from the advisor
clarified or\simplified university requirements
or procedures, and 46 percent indicated that
advisor-supplied information had helped 1in
course selection. -
Even though they were cited less than half
the time, the following items represent further
instances of gaps between desired and exper-
ienced advising activities: :
1. Finding out about course quality (46%
vs 25%)

2. Cutting red tape (46% vs 35%)

3, Discussing grades or academic perfor-
mance (44% vs 157.)

4. Obtaining information about university
services and resources (41% vs 9%)

That expectations often go unfulfilled is
hardly surprising in view of the amount O
advising contact reported. One-third of the
respondents reported one visit or less during
the academic Yyear. Sixty per cent said they
had seen their advisor two to five times.
More than one-third of these sessions lasted

less than fifteen minutes, and less than ten
per cent continued for as much as thirty
minutes.

The students' rather positive feelings
about the advising relationship are surprisini
in light of these numbers. For example 41
indicated an effective working relationship
with the advisor; 607 felt understood by the
advisor, and 56% felt the advisor cared.

as occurring less frequently; e.g., skill in
decision-making (7.5%), exploring alternatives
(35%), objective evaluation of student couments
(33%), rand sharing equally in ‘decisions about
advising time (27%).

That their judgments may be somewhat self-~
serving is suggested by the high percentages

saying they came to the meetings informed

(75%) and prepared (787). Fifty-six percent

evaluated the overall advising experience
15 .

Even
so, matters that might require more were seein.
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positively, iﬁd 74 per cent would recommend
the advisor to a friend.

the surveys have dealt with pro-
and add, registration informa-
Recommendations from

Some of
cedures: drop
tion, fees, and the like.

these surveys generally have smoothed the
mechanical processes related to advising.
Changes resulting from such surveys have

removed® some of the more visible sources of
student irritations with the registration part
of the advising process.

Efforts to remedy some of the problems
revealed by surveys like that done by
Counseling  have been less successful .

Recomnendations have included:

1. Concentrating on freshman advising

2. Increasing recognition for

. advising

3. Clarifying the

faculty workload

4. Usin students as co-advisors with

facu%ty

5. Evaluating advising systematically

In the face of such recommendations 20 to
30 percent of faculty surveyed typically have
responded favorably to innovative advising
proposals. The only exception to this asser-
tion is the .positive reaction of three-fourths
of faculty respondents to the use of student
peer advisors.,

The results of the surveys reported here
make the task of the present Task Force appear
discouraging. Subsequent papers will address
the question of how we hope to deal with these
rather disheartening findings.

good

place of advising in

REPORT ON ADVISING FROM THE SUBCOMMITTEE
ON ADVISING OF THE COMMITTEE ON
ADMISSIONS ARD ADVISING

Last spring the Teaching Council approached
the Committee on Admissions and Advising to
see if they would be willing to lodk at the
issue of advising at the University of

Nebraska-Lincoln. It was anticipated that
recommended guidelines could be given the
Teachin% Council as they reviewed future grant
proposals in the area of advising.

The Committee on Admissions and. Advising
agreed to explore this issue and appointed a
subcommittee on advising with Lawrence Bundy,
Director of Undergraduate Advising, as
chairman. Other members appointed to the sub-
committee were: Lyle Young, Associate Dean of
the College of Engineering and Technology; John

_Benson, Assistant Dean of the College of Archi-
tecture; Ron Joekel, Associate Dean, Teachers:
College; and Tom Bestul, Associate Dean, Col-

lege of Arts and-Sciences. The subcommittee
asked Delivee Wright, Director of the Teach-
ing and Learning Center, and Vernon Williams,
Director of the Counseling Center, to Join in

its study.
The subcomnittee met seven times, July 17

August 17, September 7, October 26, November
9, November 30, and December 21 to discuss the
problems and issues relating to advising at:

the University.

The subcommittee identified six major
issues related to advising and discussed each
one in detail. They are:

l. The need to develop a definition of

academic advising

2. The need for a well-articulated and
communicated institutional policy on
advising

Q

-~

‘recommendations

the édvising system at the University.
c
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3. The need" for
advising skills

4., The need to establish an effective
process for the evaluation of advising

S, The need to establish appropriate

. delivery systems of advising

6. The need to identify and support the
management of the advising system

From the subcommittee's meetings the
following general guidelines are recommended to
the Teaching Council for awarding.future grants
in the area of advising: ;

1. It i, recommended that the Council give
priority to proposals that have
University-wide impact on advising.:

2. It is recommended that phgposals that
assist in the development o recogni-
tion and evaluation system for advising
be given =~ iority. ‘\}

3. It is recomnended that prlqrity be
given to advising proposals, that
address needs that appear to tr;htgtnd

] individual colleges and departments.™

4., It is recommended that priority be
given to proposals that address the
question: "What are the advising needs
of students?”

5. It is recommended that proposals assist
in the selection, training. and reten-
tion of advisors be given priority.

6. It is recommended that proposals cthat
explore effective alternate delivery
systems for advising be given priority.

The subcommittee- believes that it is impor-
tant to have a small group meet on a regular
basis to discuss and resolve issues and
problems related to advising. Hence, the sub-
committee has agreed to continue to meet on a
regular basis the remainder of this academic
year.

In addition to making the above guideline
to the Teaching Council, the
subcommittee will be approaching the Vice-
Chancellor fer Academic Affairs and the Dsans
of the seven undergraduate colleges to gain
their. support and assistance in improving

improving ' imdividual

The . subcommittee will also be exploring
some of the following areas during the spring
semester: :

1. The development of a multi-media
assistance for advisors during the
academic year with a tie-in to the
Advising Workshops conducted each May.:

2. The development of an award and recog-
nition system for outstanding advising
at the University.

3. The possibility of establishing an
all-University handbook for advisors.

4. The integration of advising with the
new Student Information System being
developed at the University.

5. On-site visitations of other campuses
that are using advanced technology in
their advising delivery systems.

6. Establishing an advising workshop for
all new advisors.

7. Addressing the expectations of students

_entering the advising process at the
University and assisting them im the
transition into a large University
campus.




‘advisement skills.

_Teaching

8. The review of how
colleges, and the Vice-Chancellor for
Academic Affairs-.are using advising as
a factor in promotion and tenure.

ACADEMIC IMPROVEMENT RESOURCES

Responsibility for initiating Improvement
of Instruction at UNL resides in two groups:
1) in the Teaching and Learning Center (TLC)
under the Vice-Chancellor for Academic Affairs

departments, -

and 2) in the Teaching Council, a faculty
senate committee.
The TLC staff initiates and implements

individual and group Pprograms to improve the
quality of teaching and advising. The Teaching
Council also encourages projects to improve
teaching and advising by a competitive grants
program which provides funds to develop ideas
proposed by the faculty.

Past Improvement of Advisement activities
of the TLC included several one to.two-week
workshops for faculty on the role of the advi-
sor and development of communications and other
Resources including books,
papers, and reprints on advisement have been
collected.,

The Teaching Council has funded a number of
programs to improve the quality of advisement
since 1970. Among these grants were seminars
for training advisors, organizing "peer"” ad-
visement in which upper level students would
assist in advisement, and '"cluster registra-
tion" for grouping of freshmen students in
comnon classes for purposes of peer and -faculty
contacts. ’
~ In the spring of 1979 the Teaching Council
received a number of additional proposals for

rojects to improve advisement. As they de-
iberated the merits of competing proposals,

. thr ideas surfaced:

Academic advisement is an area in which
considerable improvement <could and
shouid be made.

2. Efforts for improvement were occurring
. in a random way without being coordi-

nated in a developmental plan to maxi-
mize long range outcomes.

3. The data upon which the Council con-
sidered  advisement proposals was
1nadc?uatc to insure the most effective
use of their finite funds.

As a result of these deliberations, the
Council requested that the Committee
on Admission and Advisement identify the needs
and priorities for systematic improvement of
advisement on the UNL campus. This committee
includes Assistant and Associate Deans who
have major responsibility for advisement in
their respective colleges. -

A subcommittee was established to study the
;roblln and make recommendations to the
eaching Council. The Directors of the
Counseling Center and tihre Teaching and Learn-
ing Center were added to this subcommittee.

-1.

THE UNL ADMISSIONS ADVISING COUNCIL

The Teaching Council of the University of
Nebraska-Lincoln, whose funttion has just been
described, turned to the Admissions. and
Advising Council for adviee on how to select
from the many projects proposed for ¥ts funds.
The Council wanted some unified sense of di-
rection, some overall sense of priorities, a
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rationale by which it could select and approve
proposals and authorize grants in the advis-
ing area, to replace what Had seemed to be a
scattergun approach to the subject.
The Admissions and Advising Council at UL
is the group that deals with advising in a
hands-on basis, to use the trendy term. It
includes representatives from all of the under-
%raduate colleges, from the Graduate College,
rom Admissions, Registration and Records, from
Scholarships and Financial Aids, and from
Multi-Cultural Affairs--zll the areas that have
primary concern with the student affairs side
of university life. Its membership- is as
follows:
1. The associate or assistant deans of the
-gseven undergraduate colleges. At UNL
the associate deans are primarily con-

cerned with curriculum, advising, and
student matters.

2. The Associate Dean of the Graduate
School. This person has similar func-
‘tions to the associate deans of the
undergraduate colleges--advising and
curriculum, -

3. The Associate Dean of the Division of
the Continuing Studies. :

4. The Director of Multi-Cultural Affairs.

$. The Director of Scholarships and
Financial Aids.

6. The Director of Undergraduate Advising.

7. The Director of Admissions.

8. The Director of Registration and
Records. N -

9. The Dean of Academic Services.

10. Assistant Vice-Chancellor for Academic
Affairs--our link with the Office. of
the Vice-Chancellor for Academic
Affairs.

This large group meets in a round table

fashion about twice a month, following a regu-
lar agenda. It is a problem solving group that
works mainly through a task force method--sub-
committees are set up dealing with a particular
problem that meet over a limited period of
time, and finally dissolve. Examples of
previous task forces have been 1) on foreign
student admission standards, especially English
language proficiency, 2) a task force on scho-
larship money, particularly concerned with the

long dela the students experienced _ in
receiving funds due to them. This task force
worked out a cash advance system and a

bookstore voucher program to help alleviate the
problem. 3) A task force on relations with
tHe community technical colleges in this state
and one dealing with articulation and transfer
of credit policies with our university and
those same institutions. The Subcommittee on

Undergraduate Advisin is a task - force
constructed along similar lines, established
specifically in response to the Teaching
Council's request. It has as its goal the

identification of problems and setting priori-
ties for their solution. It has made one
interim report to the full council, will con-
tinue to work on the identified problems, and
will be expected to suggest to the larger
committee a specific course of action, which
I éxpect will be both practical and innova-
tive--but the ongoing worﬁ of that subcommittee
will be explained by the following speaker.,

~




1979-80 SUBCOMMITTEE FOCUS

‘the Subcommittee on Advising has decided to
focus on five issues during the 1979-80
‘academic Year.

1. The development of an award and recog-
nition s¥stem for outstanding advising
at the versity. -

The subcommittee
implementation of
Advisor Award'" program.

plans to propose the
an  annual 'Outstanding
It would be patterned

after either o the university's two
Distinguished Teaching Award selection
processes. Although it would be initiated on a

modest scale--our thinking now is to grant two
to three annual awards of $500--such a program
will give symbolic and visible prominence to
the institution's commitment to outstanding
advising. .

The University Foundation is currently con-
ducting a $25 million fund raising campaign.
The subcommittee will ask the ¥oundation to
support. its proposal. We are speculating that
this program may appeal strongly to potential
donors wishing to earmark their contributions
for a specific cause. We are also hoping that
such a program will serve to encourage a
brosder use of systematic advisor evaluations,
and certainly, an Outstanding Advisor Award
program will provide some very positive public
relations with ¢he regents,
public.

2. The development of an instrument for
measuring eifective advising Is under
ggl. ang a tentative draft is before
t

e subcommittee for review.

To date our discussions about the adminis-
tration of an advisor evaluation instrument
have been fraught with logistical concernsy
Teaching evaluations c#n be distributed and
collected in class by the instructor,
process becomes more complicated when evaluat-
ing advisors. Students . may feel uncomfortable
about completing the form. Large scale dis-
tribution of evaluation forms from a central
source can be time consuming and/or expensive,
and may not yield a satisfactory return either..

new -Student

3. "‘li' integration of the R
In omaat&ﬁgik. S1S) be
Toped at the Unive gs'{'t
1 6

ng deve-
ebraska-
[Incoln  with ~ the

[
niver
‘advising process. N

sity-wide

The new computer-aided Student Information
System is designed to provide more timely,
accurate, and retrievable information; reduce
paper shuffling and its associated costs; and
will substantially reduce the processing time
now required for related activities. It is an
integrated system pertaining to course
S:E‘QE}in;, housing, advising, admissions, aca-
demic records, graduation requirements,
ips, and financial aids.
fec system will be operational by the
and it is hoped that by the fol-
h of the College Deuns' Offices

lowing year e

_ will have a cohputer terminal to assist with
information retrieyal. This is indeed an
exciting prospect.

legislature, and

but the -

Between now and the fall of 1981, we intend
to explore ways of improving the University's
advising delivery system  through creative use
of the new Student Information System.

4. A means for addresising the expectations

v of students entering the advising pro-
Cess at the University and assisting
them In the transition Into a large
university campus.

We need to Find more precisely what stu-
dents expect and need from the advising
process. Several studies have been made within
the last five years, and there is a lot of
information already available. The subcommit-
tee must collect these studies, classify data,
and test them for relevance through a compari-
son with information from other institutions.

5. The review of the role of advising in
promotion and tenure decisions made by

departments, colleges, and the Vice
Chancellor for Academic Affdirs.
Several colleges and departments include

the evaluation of advising in the promotion and
tenure decision making process, but there seems
to be considerable ambiguity and confusion
surrounding the issue. Facul‘l':'g perceptions of
the importance of advising, en compared to
other criteria, vary across the campus. In
fact, the importance of advising varies from
department to department. It is hoped that

this issue can be clarified and that some sense.
of campus-wide uniformity can be established.:

The subcommittee will continue to work with the
Teaching-Learning Council to achieve this
objective.
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ACADERMIC ADVISING--A MODEL FOR
PROFESSIONALS

Ray C. McClure, Counseling Coordinator, College
of Agriculture, University of Missouri

Academic advising too long has been a step-
¢hild of the student academic program. Deans,
Directors, Coordinators, and others responsible
for academic advising have often
responsibility for student advising by default,

rather than by professional preparation.
Increasing concern of declining enrollments
coupled with shrinking budgets has caused

recruitment, -retention, and advising to come
into sharp focus. .
Competition for outstanding students and
scholarly faculty is closely interwoven with
the general drive for institutional prestige.
In higher education, as in other -training, it
is often extremely difficult to determine a
good job since there is no effective way to
QI:Iuatc the quality of the product at the
*t Qo
Academic advising is a decision-makin
cess in which the student interacts with the
‘advisor, resulting in maximum educational
experience (ideally) relating to curriculum
and to career planning.

pro-

There is a need for concern about the
inability of some students to make a wise
career choice, still others who delay that
decision. There comes a point in time when a

decision has to be made. When no decision is
made, that in itself is a decision!

- In developing an academic advising program
during the past 12 years in the College of
Agriculture, University of Missouri-Columbia,
we have tried several approaches, have con-
ducted research, have apflicd new practices,
and have studied the results. We have learned
that advising affects the three R's:
Becruitment, Retention, and Retrenchments. The
following four ideas are important to consider:

* 12 Good academic advising affects reten-
tion by helping the poorly adjusted
student find his niche, thus  he/she
stays in school to develop to full
potential.
. Non-academic reasons outnumber the
academic reasons as causes for freshmen
students to withdraw from school.
Academic advisors who monitor their
advisees' progress are ‘better able to
understand the unique personal charac-
tefisCics chat cCeaus®@s  Che student to
persist in. college.
Effective selection of advisors who are
rewvarded for their special talents pro-
vides strength and growth to the
advising program.

Academic advising is much, much more than
merely signing & course schedule for each stu-
dent as they maneuver the registration process!

Academic advisors have the responsibility

4,

of:
1. Momitoring the progress of each
advisee. :
2. Providing resource for career planning
by the student. »
3. Submitting to the Associate Dean an
‘approved program of study for each stu-
dent for recommendation for graduation.
4. Writing effective, personal, compre-
hensive letters of recommendation for
his advisees.
Q

assumed °
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5. Using an effective means of following
. students' progress after graduation.

The organizational structure currently used
is as follows: .

A. Student completes two Advisement
Folders; Assignment of Advisor Form is
prepared. .

B. Advisor Chairmen of 15 Departments are
selected by Department Chairmen.

C. Students report to assigned Academic
Advisor Chairman who in turn assigns
student to advisor.

D. A copy of Assignment of Advisor form is
returned to Associate Dean's Office..
Permanent Record Card is made indicat-
ing student's assigned advisor and
Permanent Folder is filed in Associate
Dean's Office.

F. Counseling Coordinator

E.

counsels with

student in special cases prior to stu- .

dent reporting to Advisor Chairman.

The College of Agriculture conducts work—‘

shops with new advisors and with experienced
advisors for the purpose of updating informa-
tion and reaffirming operational guidelines.
The following  "Guidelines for Effective
Advising" has been developed.

QEIDELINES FOR EFFECTIVE ADVISING

1. Care about advisees by showing empathy,
understandirg, and respect,

2. Establish a warm, genuine, and open
relationship.

3. Evidence interest, helpful intent, and
involvement.

4. Be a good listener.

5. Establish rapport by remembering personal

information about advisces.
6. Be available; keep oflice
appointments.

hours and

7. Use all available 'tools'--test scores,
transcripts of credits, etc., to be
effective.

Provide accurate information to advisee.

9. Know how, when, and to whom to make

referrals. Know referral sources.

Keep in frequent contact with advisees;
take the initiative; don't always wait
for students to come to you.

Do not make decisions for students;

vide them the opportunity to make

own decisions.

Focus on advisees' strengths
tials rather than limitations.

Seek out advisees in informal,
settings--meet them in other

"academic'" situations.

Monitor advisees' progress toward
tional goals; use: all available

mation sources.

Determine reasons for poor academic per-
formance and direct advisees to appro-
riate appropriate support services.

gc realistic with advisees; help advisees
develop their own responsibilities.

Follow up on commitments made to advisees.
Encourage advisees to consider and develop
career alternatives when appropriate.

Keep an anecdotal record of significant
conversations for future reference.
Evaluate the effectiveness of your advis-

ing.
talk by

11. ro=-

eir
12.
13

and poten-

social
than

educa-
infor-

14,

15.

16.

17.
18.

19.
20.
21.

Encourage advisees to

open-ended questions.

asking

2<

. ke
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22,

Counseling sessions of confidential infor-
mation is privileged information and
should be respected as such.

23, Categorize advisees' questions; are they

seeking action, information, or involve-

ment and understandinF.

As a means of evaluating the effectiveness
of an advisor, an Advisor Evaluation Form has
been developed. Graduating seniors will be
asked to rate their advisor. This will be
reviewed by the Associate Dean, as he does an
annual evaluation of staff.

Peer contact is of vital importance to most
students. Recognizing this, we have initiated
several programs and activities to enhance
this contact. Also several programs give the
faculty the opportunity to interface with stu-
dents. Some of the activities are:

l. A well developed volunteer Student
Representative Program, whereby one or
more college student(s) from each
county serves as a liaison between the
College of Agriculture and high school
(students) in the county.

2, A select group (4) of upper level
college students are employed to assist
with registration and to provide other
studént-related services.

3. Faculty participate in area field days
held ' at the University's Research
Centers. :

4, Individual interviews are held for all
eligible students who make application
for scholarships.

5. More intrusive counseling, contacting
the student, and anticipating needs.

Effort is made to respond ''before"
rather than "after the fact.”
6. Solicit student's input to improve

positive relationships between advisor
and advisee.
Surveys are regularly made of students who

drop out. An exit Interview is held with each
student at the time of withdrawing from
college. A part of that process is the cemple-

tion of the Student Opinion Survey.

Contacts are maintained with those drop-
outs who indicate they plan to
college.
One

this paper is

important conclusion that is obvious
that although research
tools, improved practices, and programs are
important to advising, the bottom line in
effective advising is a sincere personal con-
cern for the student by the advisor.

from
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AN ASSESSMENT OF FACULTY ACADEMIC
_ ADVISOR TRAINING PROGRAMS
AT THE CHRISTIAN COLLEGE
COMSORTIUM COLLEGES

Ronald L. Keller, Dean of Admissions and
Institutional Researtéh, Taylor University

~ The presentation centered around a vyeview
of Ronald Keller's doctoral dissertation.  The
following elements of this document were pre-
sented: -

_Abstract

Table of Contents

List of Tables

Handbook Table of Contents

Pages 65 through 68 of the dissertation
were distributed to each attender. These
pages contain the purposes for academic

advising and related training activities con-
tained in the Taylor Advisors' Handbook. They
are as follows:

The responses by Taylor faculty and Dean
Pitts to the Christian College Consortium
Faculty Academic Advising Research Question-
naire leave little dqubt that there is agree-
ment amon% faculty and the Dean regarding -the
purposes for advising at Taylor. Taylor was
the only school among the 14 members of the
Consortium where the correlation between the
ranking of purposes by faculty and the Dean
was one. This perfect match speaks well for
the potential for agreement as to the various
means for training related to each purpose.

The purposes for advising in their rank order

of importance to faculty and the Dean at Taylor
are as follows:

l. To assist students in preparing class

schedules. This includes giving advice
about curricular matters.

2. To provide information regarding aca-

demic regulations such as dropping and
adding courses.

3., To make it possible for students to
establish a personal relationship with
& faculty member.

4, To provide career counseling and career
information.

5. To provide personal counseling.

6. To provide guidance to students in the

area of co-curricular activities; for
example, ta serve as an advisor to a

club or religious group.
Because Dean Pitts indicated that item six,
as shown above, was not a purpose for advising

at Taylor, and because this purpose was sup-
ported by such a small percentage of the
faculty, it obviously is not a purpose related

to academic advising at Taylor.

Three advising areas were identified as
appropriate to' the advising program at Taylor.
These arcas are: technical assistance advis-
ing, personal development advising, and career
development advising. One or two of the pur-

poses for advising identified by faculty and
the Dean were placed under vcach area. A
rationale statement and training activities
were developed for each of the three arcas.
The areas, with statements of purpose and
rationale, alonr with training activities,

are listed below.




1.

2.

.

Technical Assistance Advising B.
A. Purposes '

1. To assist students in preparing
class schedules. This includes
giving advice about curricular
matters.

2. To provide information
regarding academic regulations
such as dropping and adding
courses.

B. Rationale

The need for advisorseto have cur-

rent and appropriate information is

mentioned by LKramer and Gardner.

They state that "most faculty advi-

sors fail to have an adequate com-

mand of essential information; they
lose credibility with advisees
during the first encounter and

thereafter the advisee goes else- C.

where--preferably to the source who

does have the informatién" (6:39).

Keller found evidence that supports

what Kramer and Gardner reported.

Taylor graduates indicated that one

characteristic of the ideal advisor

was a familiarity with institu-
tional graduation requirements

(3:9). In the same study, students

said that they expected advisors to

be familiar with school policies

and procedures (3:15).

C. Training Activities

An advisor workshop will te held

immediately preceding the opening

of the fall term. This workshop

will contain the fuilowing

elements. . "

1. A New Student Profile--given by
the Dean of Admissions and
Research

2. A review of the New Student
Testing Program--given by the
Director of Testing

3. A discussion of the new student
data sheets., Each sheet in-
cludes a schedule of classes,
test results, and other perti-
nent data--given by the
Director of Records

4. The presentation of
a. Questions and answers of

interest to academic advi‘
) sors.: ‘
b. Curricuuum guides. This
information will be pre-’

Rationale .
According to Kramer and Gardner,
"the advisor-advisee relationship
is another such opportunity where
the student may use an established
iastitutional ~function, academic
advising of students, to gain con-
tinuing access to a person who
fills the role of .adult" (6:14).
Katz said that "there is the nced
for adults in the college setting
to be responsive to the student
as an individual, to the student's
particular, striwings, competencies,
and shorffmings. There is a need
for encouragement, approval, and
evaluation of the student's work"
(2:56). ,

Training Activities -

Early in the fall, the Director of

Student Ministries will conduct a

seminar on the topic, Becoming &an

Effective Adult Role Model. In

addition to a brief presentation

on this topic, Rev. Hill will lead

a discussion using questions simi-

lar to the following:

1. What kind of adult role model
am 1?

2, Do my advisees see me as a per-
son who is sensitive,
realistic, quick-tempered,
anxious, open-minded, etc?

3. Do my advisees view my manner

.. of being an adult as partic-
ularly helpful, productive. or
satisfying
During the interterm, the

Director of the Counseling Center

will assist. advisors in dealing

with problems they face in non-

;academic encounters with students.

This process will take the form of
a workshop where the various coun-
seling problem areas mentioned by
faculty in the counseling center
survey conducted by Keller will be
explored. These areas are: ‘
"], Concern with God's will

"9, Self-concept related probkems

3. Relational concerns e.g.,
roomnate difficulties, dating
problems)

"4, Adjustment to college life
"5, Difficulty with Taylor stan-

sented by the Associate dards )
Dean. Copies of these two "6. Sexual  adjustment problems
items are contained in (4:2)
sections I-A and B of ‘this 3. Career Development Advising
. handbook ~ A, Purpose: To provide career coun-
S. A look at the Tesources avail- seling and career information
able through the Learning B. Rationale -

Skills Center--given by the
Director ,of the Learning Skills

Center
Personal .Development Advising
A. PurpoOses

1. To make it possible for stu-
 dents to establish a personal
relationship with: a faculty
member R
2. To provide personal counseling

The College Placement Council
recommends that colleges and uni=
versities "provide greater stipport,
from the freshman year on, to

career planning and placement funce-
tion as an important link in the
overall educational program" (7:4)




ERIC

A ruiiext provided by ERC

Y

Training Activity -~
Early in the spring term, the
Director of Career Development will

conduct a seminar for all advisors
This seminar  will include a
description of the four-year
career development program at
Taylor. : .
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AN ADWISING CENTER WHICH INCLUDES
THE PRE-HEALTH PROFESSIONS 3

. »

Bettie Dale, Academic Advisor
Miriam Milleret, Academic Advisor
Phoebe Samelson, Academic Advisor
Kansas State Universit;

The structure and function of an ggviaing
center’ which includes the health prolessions
was outlined, and data was presented which
describes the size, nature,
of the program.

Kansas State is a mid-sized state univer-
sity with an opern admissions policy. Students
wishing to enter all the health professions are
.advised in a central office located in the
Office of the Dean for the College of Arts -and
Sciences. The .University grants
veterinary medicine and in medical technologyy
but students wishing to enter other health pro-

. fessionat fields must transfer elsewhere for

the clinical or professional -work.

The focus of this paper will, therefore, be
on the handling of students who wish to become
physicians, dentists, nugses, or physical
therapists. The problems faced by the advisors
of these students are the same ones faced by
the advisors at most liberal arts colleges.
For example, recruitment of students into the
programs* and acceptance of the students by pro-
fessional schools both depend upon establishin
credibility with students and with profelsiona?
schools. The academic advisor serves as the
"focal pbint on the campus for these programs,
and the duties and responsibilities extend
beyond aiding in the selection of courses and
writing letters of recommendation.

On our campus the pre-health professions

“ advisors are housed along with a pre-law ‘ad-

visor, a pre-veterinary medicine advisor, and
a general advisor in the office of the Dean of
Arts and Sciences. The advising staff is
directed by an assistant dean and the advisors
share office support personnel. The pre-
health professions (for present purposes means
pre-nursing, pre-physical ‘therapy, and pre-
medicine/pre-dentistry) advisors participate
in a number of activities for the purpose of
establishing the visibility and credibility
of the programs. Typical activitieg include
serving as the faculty representative for the
appropriate club. There is a pre-nursing club,

_ a pre-physical therapy club, and a.chapter of

Alpha Epsilon Delta, the naticaal pre-medical/
pre-dental club on the campus. Through these
clubs, visits by students to the nearby pro-
fessional schools are arranged. Visits by
admission” officers to the campus and visits to

and effectiveness

degrees in.

the professional schools by the advisors are

also regularly scheduled.
advisor participates in
association.

. Two courses that were designed specifically
for the pre-nursing students are an "Intro-

The pre-nursin;

the state nurses

duction to Nursing” and "Practicum in Hursing."

The introductory colrse surveys the roles of
the nurse, trends in nursing, and sursin; care
delivery systems. The practicum course is
offered during an interim term which lasts lor
two wecks. Students are introduced to nursiny
care skills and to the clinical setting.

Two courses for pre-dental students
of fered ih conjunctton Avith the dental clinic
at nearby Fort PRiley. The first course” is

are
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“Orientation to the Deniii'brofession" in which

studeats are introduced to the field and its
specialties, equipment, diseases, and
treatment. The second course is ''Practicum in
Pre-Dentistry" -in which students spend forty
hours observing the practice of dentistry at
the Fort Riley dental clinic under the super-
vision and direction of individual dentists.
Handouts have been prepared for beginnin§
‘ students describing requirements for each o
‘the field. The handouts list course require-
_ments, location of professional® schools, and
typical courses of study. During the enroll-
ment - process at the first orientation for
_freshmen, these handouts are distributed. In
addition, students are given accurate infor-
mation on the level of academic performance
required for admission to the rofessional
programs. It is considered essent al for stu-
dents to receive this .infoymation before they
start their classrqom work. A booklet is

; . distributed to the pre-medical and pre-dental

students which supplements the bandout sheets.
It gives students suggested plans of study for
the entire four years, lists suggested majors
and offers rather detailed instructien om

‘“admission procedures.

Both the pre-nursing advisor and the pre-
. phygical therapy advisor are health profes-
siorials; theg are a Registered Nurse (RN) and a
Registered Physical Therapist (RPT) respec-
tively. The pre-medical/ pre-dental advisor
has a Ph.D. degree .in chemistry. Having advi-
sors with these - backgrounds has lent credence
to the program and enhanced communication with
the professional schools. '

n order to demonstrate the success of the
programs as well as their size and nature, a
review of acceptance rates is outlined in the
following graphs. Graph I describes the size
of the pre-nursing program; the advisor reports
that for the past six years all prenursing stu-
dents with grade point averages above 2.3 have
been accepted into a clinical program. Chart

I depicts the current and proposed structure of °

nursing education. It is used to illustrate
to students the .various points of entry.
Graph II illustrates the variations in the
acceptance rates of the pre-physical therapy
students. . .

Variatiop in the number of positions, the
number of students accepted, and the minimum
grade point averages are given. The size of
‘the pre-medical program as well as the rate of

tance - aTe
Chart II presents the results of a longitudinal
study of the grc-mcdical students, and an exa-
mination of the fate of students who are not
admitted to medical school on -their first
application. These results are et - some
variante with common lore, which stafes that
rejected pre-medical students do not go into
the health professions.

illustrated in Graph . III..

Chart 1

CURRENT STRUCTURE OF BASIC
NURSING EDUCATION

Licensed Practical Nurse (LPN)
v

"1-Year Program
Located.Primarily if
Vocational Technical. Schools

(RN)

(Legal Licensure to Practice)

Registered Nurse

ADN DIPLOMA " BSN
Associate 3 Years of 4-Year
Degree in Education Baccalaureate

Nursing Program

. 2 Years of 2 of the 3

Education Years in a
Hospital School
of Nursing
Craduates of all 3 of these programs are eti-
gible to write State Board Examinations. .
PROPQSED STRUCTURE )
Two Levels of Nurs ucation

Reﬁistered Nurse gnn;
ese Wou gra-
duates of BSN pro-

grams

Assdciate Nurse
o?_S§ETTi?1TIET;

2-Year Program

A new licensure exami-
nation to be developed

’

It is proposed that LPN's would be grand-
ersoned into the 2-year level and ADN anid
giploma nurses would keep their RN licensure.
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‘DATA ON PRENURSING ENROLLMENT AT
KANSAS STATE UNIVERSITY
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ACADEMIC ADVISEMENT ON A
SHOE STRING BUDGET -

Marchree Ward, Ed.D., Director, Center for
Academic Advisement
Murray State University

One of the main responsibilities of any
institution of higher education , involves aca-
demic advisement of students. Traditionally,
administrators have verbally recegnized that
when faculty advisors are well informed and
concerned about assisting advisees, the stu-
dents tend to gain a sense of purpose and
direction which frees energy for realization
of academic potential.

Unfortunately, many institutions  have
failed to back up the verbal recognition of the
worth of quality academic advising with rewards
or commitments. Rewards, such as tenure,
promotion, or salary increases, are forthcoming
for research, publications, scholarly presen-
tations, or teaching excellence, but fail to
appear for quality advisement. When special
programs or advisement units are established to
concentrate on superior advisement, the funding
would qualify as a '"shoe string' budget.

The purpose of the program was to explore
the practical alternatives when funding 1is
low, personnel few, space small, demands high,
expectations many, and advisees numerous. The
basic ideas were related to actual experiences
of the Center for Academic Advisement which
was implemented for advisement of undeclared
students at Murray State University which is
located in a rural area and has an average
enrollment of 7,000-7,500 students with about
ten per cent of the student body in the unde-~
clared category.

The presentation consisted of a brief
discussion of several areas of general concern
to administrators when faced with limited
budgets. Special topics included staff budget-
ing, staff selection, staff training, teaching
Freshman Orientation classes, staff assign-
ments, utilization of office space, office
furnishing, supplies, evaluation procedures,
supervision, advisement, scheduling, dealing
with academic difficulties, and personal
conferences. Use of appropriate referrals and
special inhouse services were 4lso mentioned.

Appropriate handouts were available for all
program participants.
The staff of the Center for Academic

Advisement consists of undergraduate students,
graduate students, and a faculty director. All
are working part-time, including the Director.
The Secretary is the only full-time employee
of the Center. -

Staff members are carefully selected with
the primary criterion being an interest in stu-
dents and a willingness to learn all informa-
tion necessary for excellent academic
advisement. Personal bias must be eliminated
in favor of what is "best'" for a particular
advisee.

Comprehensive records are maintained and
are handled as confidential information. All
records are kept in locked files. A personal
folder is made and maintained for each student
assigned to CAA. Included in the folder are
ACT scores, grade reports, mailing address and

Q
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phone numbers, interest tests which are
administered in Freshman Orientation classes,
equivalency sheets for transfers, and any other
material useful for successful student advise-
Current class schedules and drop-add
cardg are also maintained in active folders.
When students declare a major, these folders
are forwarded to the major-of-choice depart-
ment. Conference logs are kept on each student
seen by a (AA individual's advisor for each
conference held.

Advisement consists mainly of class sche-
dule preparation and insuring' that university
regulations are always met pertaining to pre-
requisite classes as well as general university
requirements for graduation. Much of
advisement is carried out during class pre-
registration periods where schedules are pre-
pared for the succeeding semester. Much of
the academic counseling is also carried out
at this time.

When staff advisors are not involved in
registration and attendant drop-add procedures,
special attention is paid to students who are
showing deficient quality points because of
low GPA. These students are encouraged to make
appointments with advisors to discuss possible
causes for their 1low academic performance.
The Center also has responsibility for students
on academic probation university wide. These
students are contacted and urged to contact the
Center for information and_ counseling con-
cerning their academic distress. It is with
these students that the Center actively uses
referral to other centers on campus such as the
Learning Center in which a student may- obtain
remedial help in basic writing skills, improved
reading skilfs. as well as math assistance. If

it is found that problems other than educa-
tional are responsible, then the student can
be referred to the Counseling and Testing

Center where trained professionals can begin to
help the student. .

. Much of the referral work is two-way and
encompasses all areas of the university commu-
nity. Some of the services and referrals with
which the Center works are School Relations,

Financial Aid, Counseling, Tutorial Services,
Testing, Learning Center, Veterans Affairs,
Residence Hall Advisors, Housing, Deans,
Chairmen, and Faculty.

Training of personnel for academic advise-
ment and orientation instruction is an on-going
process within the Center. Each semester a
Pre-School Training Workshop is conducted and
all staff members are required to attend.
training sessions emphasize the need of staff
availability to students, adequate knowledge
of all Murray State University courses -of
study, and presentation of unbiased advisement.
Helpful advisement techniques’, CAA procedures,
MSU policies, personal attitudes of statf, and
expected qualifications of a student-oriented
advisor are presented and thoroughly discussed.

Weekly staff meetings allow for continued
inservice training, updating of policy changes,

and sharing of information beneficial to all .

staff members. Attendance . at is
required for all staff.

An opportunity for general group discussion

meeting

among members of the audience followed 4 brief
basic presentation. At that time, parti-
cipants asked questions and shared additional

experiences, ideas, and reactions with other

.members of the audience.

()

the -

The




The program content was designed to have
appeal to several groups, but particularly to
new directors
currently faced with very limited budgets.
The information should have been beneficial
to persons interested in advising of unde-
clared students and those interested in peer
advisors. ‘

Q
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MONKEY IN THE MIDDLE--CHALLENGES *
TO THE ACADEMIC ADVISORS'
PROFESSIONAL INTEGRITY

Everett E. Hadley, Executive Director of
Admissions and Retention Programs
Drake University

How an academic advisor responds to issues’

relating to the behavior of his/her teaching
peers is a complex problem. The thrust of this
presentation was to suggest that academic advi-
sors fill roles other than that of scholarly
gatekeeper. : :

Through a videotape medium, program par-

ticipants were presented with a problem by a
student. The video equipment was
off while participants role-played responses
they felt would be made by an advisor and thé
student. At the conclusion of the role-playing
scene, other group participants made observa=-
tions, eriticisms, or suggéstions. Subse-
quently, the presentor displayed his response
to the presented problem via videotape. As a
consequence of continued discussion, the fol-
lowing conclusions relating to professional
integrity emerged:

1. Academic advisors demonstrate profes-
sional integrity by helping students
separate facts from opinion.

2. Academic advisors demonstrate profes-
sional integrity by defending
colleagues who use sound educational
practices.

3. Academic advisors demonstrate profes-
sional integrity by assuming an advo-
cacy role for their advisees, when
necessary. .

Examples of problems presented to the group

includes: a student who was upset because her

advisor had scheduled her to a class with a

professor who enjoyed a reputation as a "hard
marker"; a student who felt abused because a
professor told him not to miss a class and who
penalized him when he did; a woman student who
was distressed because a professor used con-
tinued profanity in the classroom.

Professional integrity is an issue which
advisors must confront with varied roles.
Declining student enrollment, reduced profes-
sional staffs, and curriculum limitations will
present more integrity challenges in~ the
future.

!} ¥ . !
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MBO 1IN FRESHMAN ADVISING
© AT DUKE UMIVERSITY

.

Richard L. Cox, Dean of Residential Life
Elizabeth Studley Mathans, Dean of Freshmen
Duke University

Duke University began in September, 1979 an
-experimental advising program for freshmen,
based on the princip%es of MBO (Management by
Objectives). The purpose of the program is
to develop an advising system which looks
toward the needs of students in the 1980's by
enhancing advisors' and students' capabilities
in long-range planning and in integrating the
non-academic and experiential portions of the
undergraduate experience with formal classroom
instruction. An important feature of the
program is that it operates without added cost
to the university by involving in long-range
planning activities resident assistants, para-
professional counselors, and others who hereto-
fore had only casual, short-term, or crisis
intervention contacts with new students. The
program is adaptable for use in community and
junior colleges, in large public and private
institutions, and in smaller institutions where

the curricular and social structure provides .

wide latitude for student academic and life-
style choices. As an advising model, it
stands as an alternative to curricular reforms
adopted recently at major institutions--reforms
which tacitly recognize the failure of advising
as education for rational choice by removing
the freedom to choose and by tightening speci-
fic requirements. In recent years, Duke has
maintained for freshmen a highly successful
centralized advising system, Development of
the freshman advising center five years ago
markedly reduced student dissatisfaction with
L,advising services, enhanced faculty willingness
to participate in advising, and appears to have
been instrumental in reducing attrition from

»  the freshman class. In planning for- the
1980's, however, we discerned several weak-
nesses in the advising structure.

1. Llong-range planning with students
regarding careers, Llife-style choices, and
course sequences over the four years of the
undergraduate program was Iinadequate, though
single-term course selection advising had

"become nearly flawless.

2. Counseling aimed &t integrating the
several facets of the undergraduate exper-
jence was non-existent, except insof~r as such
counsel could be offered by a single dean of
freshmen in one half-hour conference during the
first year.

3. Utilization of relatively
residential staff members and paraprofessional
counselors in systematic advising of students
had declined under the centralized structure
to the point where these persons were no longer
being used as effectively as their talents and
expertise warranted.

4. Turnover in all areas of the advising
staff resulted each year in an unacceptably
wide range of advisor effectiveness.

5. The planning needs of the university
required improved projections concerning
departmental major choices and course enroll-
ment patterns. These needs could in part be
met by an advising program which would

.
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encourage earlier and more comprehensive
planning by undergraduates, while retaining for
freshman and sophomore™ students the flexibility
which has always been an important feature of
Duke's liberal arts program. .
In 1979-1980 approximately 50 entering
students were involved in the experimental pro-

gram, with two faculty members, residential
staff assistants, the career planning officer,
counselihg and psychological services staff,’

the dean of freshmen, and the dean for resi-
dential 1life. The key feature of the program,
in the training of advisors, in direct student/
advisor contacts, and ultimately in evaluation,
was the adaptation of the MBO system to
advising. 1In MBO, as it is practiced in the
private and public sectors and more recently in
nonprofit organizations, specific behavioral
objectives or goals replace vague planning
statements. In the training of advisors, for

example, specific indications of information to

be mastered, of topics to be discussed at par-
ticular points during the year, and of criteria
for the evaluation of advising effectiveness
replace thg usual injunctions about a "friendly
attitude" or '"helpfulness'" to students. For
students and advisors, specific planning goals,
both 1on$ and short range, replace vague promi-
ses to ‘'check into" things: students and
advisors may agree, for" example,
date to have discussed with a particular indi-
vidual an item of concern. In lopg range
planning, students and advisors develop what in
industry is known as PERT or ''critical path"
plan; that is, by working backward from a
desired outcome, they agree on a series of
rational steps for achieving that outcome. A
goal may be definite (acceptance into medical
school b{ March, 1983) or less precise (having
a basis by February, 1981 for deciding between
English and zoology as a major field); the pro-
cess is the same. In evaluating advising
effectiveness, outcories can be measured ainst
objectives: Was the desired goal accomplished?

The program avoids for any single advisor
the burden of omnicompetence. Because career
planning staff, psychological services per-
sonnel, academic advisors, and residential
staff all work closely with the student, and
because comprehensive written records avail-
able at the students' discretion to all advi-

by a specific,

sors make possible coordination of services, no -

single advisor must assume sole responsibility
with the student for planning the undergraduate
experience. The role of each type of advisor

who may be involved with the students is care-’

fully defined, and that. role is familiar to
both students and advisors. This fact facili-
tates the referral process during the advising
year. ~
Duke's plan, unlike that in use elsewhere,
emphasizes not early commitment for .commit-
ment's sake, but the growth of students in the
ability to define alternatives, to make
choices, and ultimately, to establish goals.
Tangential benefits to the university in
improved projections for facilities and staff

yse are a byproduct and an important one.
However, the single most beneficial feature
of MBO as it is used in advising at Duke is

that it enhances the advising services avail-
able to students and improves the quality of
advisor performance at no added cost to the
university.
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A METHOD OF EVALUATING ADVISORS IN
TENTURE TRACK POSITIONS

Michael E. McCauley

acaderic Advisor & Assistant Professor
Dale W. Jones

Curricular Advisor

Ball State University, Indiana

. Personnel evaluation of academic advisors
and all other persons in hipher cducation has
already been mandated in some institutions
and is soon to be required in others. * In
this article we will describe the method of
evaluating advisors at Ball State University.
To put this in proper perspective we will
first briefly describe our ‘institution, its
student clientele, the structure of our aca-
demic advising system, and the organization
of the Instructional Affairs Division of the
University. Next we will define our tenure
policies and procedures, and follow with an
examination of 'our evaluative instrument.

“THE UNIVERSITY AND ITS SETTING

Ball State University is a state sup-
gorted school located in Muncie, a city of
0,000 in east central Indiana. The student

‘population is 17,500 of which 15,000 are

undergraduate.

Our institution utilizes the quarter
system and offers associate, bachelor,
masters, specialists and doctoral degrees.

Por the first forty years of existence Ball
State was a small teachers college; however,
with significant increases in student enroll-
ment and with the expansion of physical faci-
lities and program offerings, it has emerged
into one of Indiana's leading universities.
Ninety-two percent of Ball State's stu-
population is derived from Indiana,
seven percent from other states and one per-
cent from foreign countries. Students are
admitted to the university in che of three
categories; distinction, regular, warning.
1979 statistics indicate that 12.4% are
distinction, 67.1% regular and 20.5% warning.
Each student is required to complete a
gcneral education prosram. Our program is
ivided into four broad categories:
humanities; science/mathematics; social and
behavioral sciences; and business, technology
and applied fields. Statistics compiled th%s
past summer indicate that our undergraduate
student population consists of 1/% with
majors in the humanities areas, 15% in the
science/mathematics fields, 8% in the social
sciences and 57% in business, technology and
applied fields. The remaining 3% have no
expressed curricular objective and are iden-
tified as undecided. !
Ball State subscribes

dent

to a university-

wide centralized/specialized system of aca-’

The Office of Acadenic
twenty-one full-time pro-
fessional advisors to perform the various
advising funtions. Organizationally the
office is apportioned into seven structural
subdivisions, each subdivision having working
relationships with one or more colleges.

demic advising.
Advising employs

ERIC

R A Tt Povided by ERIC

24

For example, the unit responsible for
humanities consults departmental represen-
tatives from three colleges, e.g., College of

Fine and Applied Arts, for art majors,
College of Sciences and Humanities, for
English, Speech, Theatre, etc., and Teuschers

College, for students pursuing teacher cduca-
tion programs.

Academic advising is assigned to the
division of Instructional Affairs. Advisors
are pesponsible to the Pirector, who in turn,

reports to the Dean of Undergraduate
Programs, to the Provost and Dean of
Faculties, to the President. In addition to
the Dean of Undergraduate Programs, staff

deans in the Division include the Dean of the
Graduate School, Dean of Academic Plannin

and Faculty Development, and the Dean o
Continuing Education. Thus, when one alludes
to the Instructional Affairs Division

reference is made  to these deans and those
who report to each. '

TENURE POLICIES AND PROCEDURES

Tenure at Ball State University is earned
in the Professional area of the individual's
appointment, Instructional Affairs for
example, and held in the University. Tenure
is granted after five years providing all
general and specific conditions of tenure
stated in tne individual's letter of appoint=—
ment have been successfully realized. This
includes formal letters from the professional
area (Advising), appropriate Dean (Dean of
Undergraduate Programs), and Provost, con-
taining positive recommendations which have
been gﬁled in the Office of the President.
Finally, the Office of the President notifies
the individual in writing that teénure has
been granted.

During the first four years 'of a non-
tenured advisor's appointment, letters con-
cerning either satisfactory or unsatisfactory
progress must be filed- by the department
(Advising) with the President by a prede-
signated date each academic year, There are
several official levels through which this
grogress letter must travel. The Advising

epartmental Promotion and Tenure Committee
determines the status of the non-tenured
advisor and the committee chairman forwards a
letter which reflects the progress. The
letter is sent in the form of a recommen-
dation to the Director of Advising, to Dean
of Undergraduate Programs, then to Provost
for their respective endorsements. A copy is
also sent to the advisor. '

The Advisin Promotion. and Tenure
Committee has made it a practice to send a
second letter, endorsed by each committee
member, to the Dean of Undergraduate Programs
regarding the candidate's progress. The pur-
pose of the second letter is to indicate any
differences of opinion between the majority
of the committee and the Director. The
committee, through the same due process
method previously described, is empowered to
recommend termination of employment.

These tenure policies and procedures
apply only to full-time regular faculty
assigned to the advising office. (Temporary

gnd part-time advisors are excluded).




THE PROMOTIONS AND TEMURE COMMITTEE
AMD THE EVALUATIVE INSTRUMENT

The composition of the Promotions and
Tenure Committee is governed by an advisor
;gproved document on promotions and tenure.

e committee consists of five full-time
regular advisors and the Director who serves
ex-officio. Members are elected annually for
one year terms usually in Ma{, taking office
in September, and are eligible to serve suc-
cessive terms.

“The .evaluative instrument currently
employed was developed by academic advisors,
for academic advisors in 1970. In the past
nine Yyears, nineteen advisors have been
evaluated utilizing the instrument. Of these

.nineteen; four served in temporary -capacities
(because Ctemporary employess may achieve
regular status after thiee Years of
employment, they are evaluated annually for
internal purposes), an additional four
persons, all of whom were judged favorably,
resigned. Of the remaining eleven advisors,
nine were tenured and two were denied tenure.

In each of the non-tenured years every
candidate is evaluated by:

a. All members of the Promotions and
Tenure Committee, including the
Director. ,

b. Other advisors as deemed appropriate
by the Promotions and Tenure
Committee.

Through the results of the evaluation,
the candidate is informed of his/her tenure
status via written correspondence from the
Promotions and Tenure Committee and the
President, and also orally by the Director of
Advising. Through this oral communication,
the Director often relates his observations
and any concerns which may have been
expressed by the Committee in its delibera-
tions. It is possible, and frequently occurs
with first and second year candidates, that a
“favorable” letter with '"conditions for
improvement” is forwarded from the Committee
to the Director to be used in his oral report
to the candidate. Thus, we have a dual pur-
pose device which permits a deserved commen-
dation while calling attention to areas in
which improvement needs to be made. The con-
ditional areas are usually scruntinized very
closely the following year. If little or mo
improvement appears to have been made, a
letter of warnin or dismissal may be
expected. Conversely, if satisfactory impro-
vement is evident, all other things being
equal, a favorable letter is issued.

The evaluative instrument is divided into
three categories; job proficiencg, student
relationships, and professional re ationships
and 11 scored using a form of the Likert
Scale. Fourteen ldvisin? functions and
advisor characteristics are identified by the
instrument. These are:

1. Constructing accurate and reliable
student academic evaluations
("curriculum rofile sheets") and
monitoring student academic progress.

2. Comparing profile sheets with offi-
cial university academic records.

3. Approving courses appropriate to
graduation. :

'Copies available by writing  authors.

4. Awareness of departmental curricular .
additions, changes or deletions
5. Recognizing need for assistance from.
colleagues when unsure
6. Understanding university academic
policies thoroughly
7. Verifying the application of transfer
credit -
8. Availability
9. Using time efficiently
0. Rélating well to student -~ 1is
respected, yet a friend
11. Cooperative working relationships
wit other faculty, advisors and
administrators )
12. Accepting of supervision and
constructive criticism
13. A&sumin% additional responsibilities
willingly
14. Exhibiting sound judgment
Recently all twenty-one advisors were
asked to weigh the importance of the afore-
mentioned fourteen advising functions and
advisor characteristics. Results revealed
that Ball State University academic advisors
believe %he following are the. most
important. :
a) Conscructing of accurate and reliable
student acagenic evaluations
b) Seeking assitance of colleagues when
in doubt
¢) Having a genuine interest in and com-
municating effectively with students.
The authors believe that all three are
related to the establishment and continuance
of the desired student-centered advisor-
advisee relationship.




ADVISING MODKL POR MID-LIFE CAREER CHANGE

Nichael Millea

Mrnedette Skobjak

Metropolitan Technical Community College,
Omaha, Nebraska

An overview of the developmental process in

mid-life with prescriptive techniques for
assisting faculty members Co focus on the
client's perceived and unpercevived needs.

Input was given which established the concept

of career change throughout the life span.
How faculty members can aid in establishing
this concept was dddressed as well as how

college counselors can implement this concept
in their counseling of college students.

1. Historical Perspective and Definition
A. Histor{ and “Development since 1940
B. Psychological elements confronting

career changes
C. Descriptive terminology
1. Involuntary events
2. Voluntary events
3. Internal occurances
4. External occurances

11I. Theoretical Base
A. Notes on developmental theory
B. Value of ‘a practical model
1. Entine model
111I. Uses of prescription
: A. Voluntary career change
1. Initial career choice
2. Mid-career change (35+ years of
age) .
3. Women returnees to work (no
economic impetus)
4. Retirees an. other returnees .
(economic impetus)
1V. Future of Career Change

V. Applying the models
A. Curran definitions

VI. The basis of this lecture/discussion was

ractical. It was aimed at faculty mem-

ers of community colleges. While it is
useful to new advisors, we believe it is
of greatest value to those advisors of
some experience.
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THE APPRAISAL INTERVIEW MODEL

Marcia D. Escott. Coordinator, College of Arts
& Sciences, Academic Advisement Center
Vincent Hazleton, Ph.D., Assistant Professor, .
Information Sciences
Illinois State University

THE MODEL

The general
cess is to improve the

purpose of the appraisal pro-
productivity of the

organization, in the case of the universityv. to
produce better educated graduates  (Downs,
Linkugel, & Berg, 1977). 1lhis goal is achieved

by providing feedback and identifying task
goals through interaction between a student and
his or her behavior. The vehicle tor imple-
menting the model is the performance appraisal
interview.

The initial performance appraisal interview
has three content objectives: job definition,
performance assessment, and goal setting. Each
of these objectives is an outgrowth of the
assumptions presented earlier and the objec-
tives are logically sequential. :

For the first objective, job description,
the focus is upon identifying task behaviors
associated with successful job performance
(Harris and Heise, 1964) . The concern liere
is not just what constitutes an acceptable
task outcome, but how acceptable outcomes are
achieved. The difference is easily seen in
the following statements. Good students have
a high grade point average. Good students
study at least two hours outside of class for
every hour in class. The first statement
identifies a task butcome, The second state-
ment identifies a task behavior associated
with successful performance.

‘The following content areas are considered
in defining the job of student: career
planning, program selection, course scheduling,
study skills and habits, classroom behavior,
and involvement in extracurricular and social
activities. The student most likely to be
well educated is one who: 1) has developed a
career plan with both long-term and short-term
goals; 2) has selected a program of coursework
which will maximize the ability to achieve
career goals; 3) is aware when courses con-
tained in his or her program are offered and
how difficult they are liﬁely to be so that a
balanced course load can be scheduled; 4) has
developed effective study skills and habits; 5)
is aware of the impact of classroom behavior
upon learning -~ and evaluation; and 6) is
involved in a variety of extracurricular and
social activities related to career, educa~-
tional, and personal goals.

Student involvement in the job definition
stage is critical (Hall, 1950 & 1951). Fail-
ure to participate can result in defensive
responses during the performance assessment
stage. In the present model open-ended ques-
tions are frequently used to produce this
feeling of involvement. For example, in intro-
ducing the topic of study an advisor might
point out that studying is obviously an impor=
tant area of study and ask how many hours a
week good students study, or how do good stu-
dents decide how many hours they shguld study
a week. The role of the advisor is to ensure

¥




that each area is considered and to ensure
that the description generated is realistic.

‘ The second stage of the interview, perfor-
mance evaluation, is a logical cutgrowth ‘of the
first stage. At this stage the tasks or beha-
viords specified in the job description are used
as c¢riteria for evaluating the actual perfor-
mance of the student. Again, active involve-
ment of the student- is vital, The student
should be asked to evaluate his or her own be-
havior using the criteria that he or she helped
establish. Self-criticism (Hall, 1950 & 1951)
is wore likely to be effective than externally
imposed criticisw, -
. The final objective, goal setting, is a
logical outgrowth of the Serformance evaluation
process. At this stage deficiences are noted,
ordered in terms’of priorities, and goals are
set to remedy tire deficiencies. The appraisal
approach is effective only if goals are real-
istic. Goals are more likely to be achieved if
they are limited in number; progress toward
.achievement can be measured; and target dates
for achievement are specified (Hughes, 1966).

BENEFITS

Many benefits may be expected from uti-

lizing the appraisal interview model (See
Appsndix A) in student advisement. First, the
use of this approach should result in improved
curriculum planning. The increase in infor-
mation concerning student needs . and demands
necessary to improve curriculum planning will
arise naturally as a product -of an emphasis
uponi planning and goal-setting in the interview
situation. Second, the use of the appraisal
techniques presented here should result in an
improved placement record for graduates. An
emphasis upon career planning as part of the
gob of being a student will result in students

eing better prepared to enter a competitive
job market. Third, improved academic perfor-
mance should be expected from studentg parti-
cipating in this type of advisement %rogram.
Many students do not know how to budget time,
study effectively, or achieve maximum benefit
from the classroom experience. The identifi-
cation and planning of target behaviors asso-
ciated with academic performance should result
in better grades for a significant number of
students. Fourth, increased interaction with
the faculty advisor, participating in the pro-
cess of evaluation, and the participation in
the process of goal-setting should enhance the
student's perception of his or her role and
relationship to the faculty. This will result
in  enhancing students' perception of the
advisement process. Finally, there are bene-
fits to the advisor. For the '"new" or part-
time advisor, whether he be a professional
advisor, a faculty advisor, or a paraprofes-
sional, the model provides a direction or
framework for the advisement interview.
Furthermore, the questions are such that the
model. may be modified to meet the needs of the
particylar institution. For information
regarding the findings of a 1978-79 study uti-
lizing advisees in the College of Arts and
Sciences to test the appraisa
please contact the presenters.

terview model, .
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Psychology,
.Hall, W.B.

Get a student agreement to thslﬁnterview,
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APPENDIX A
APPRAISAL INTERVIEW MODEL

Introductiofi
The furposes of this interview are: .
. To identify career goals so that a

planned program of courses can be de-
veloped to suit your needs .

2. To define the job of being a student
3. To evaluate your past performance in
the job of student
4, To set goals designed to
a. Improve your chances of getting the
type of job you want (or %den-
tifying the types of job you might
want) ,
b. To improve your performance as a
student
5. To identify courses to be enrolled in

during preregistration
plan .

Career Planning

I. Have you defined your career objac-
tives?
Yes--What are they?
No--What do you think a career
plan should look like?
2. Content areas to be discussed:
a. Long-term goals--career field,
level of achievement .
b. Short-term goals--graduation,
entry level jobs
c. Strategy to implement short-term
. goals--plan of courses and Jjob
unting strategy
3. Have you selected a major or plan of

courses desi%ned to help implement your
career goals

Course Planning Process

The Jjob of being a student involves
planning courses that meet your expectations of
a college education and prepare you for your
career objectives, The purpose of this portion
of our meeting is to discuss course planning
expectations.

1f the student has indicated a major
la. Do you know how many hours are
required and elective for your major?
: No~--Direct to page in catalog.

Y e
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1b. Do you have a minor?
Yes--Do you know how many hours are
required and elective in your minor?
No--Direct to page in catalog
1f the student has not indicated a major or
exhibits a great deal of uncertainty.
2a. One way to make career choices is to
have a variety of courses.

2b. Have you considered university
studies as a way to find out about
careers?

3. Which courses, among the available
courses to choose from, will meet your
requirements? .

4. Which courses, among the available
courses to choose from, will meet

your job expectations?

S. Which courses among those left in the
required and elective categories are
hard? Easy?

6. Have you considered which courses are
offered only in the fall or spring?

7. Do you have any questions about the
mechanics of completing your schedule
and op-scan sheets?

Job of Being a Student
In class and out-of-class behavior

In order to achieve your goals, it is help-
ful to do well in school. Being a student is
not an easy job. When people know what is ex-
pected of them and what behaviors their job
involves, they do better. We've learned that
many students are not  aware of the expecta-
tions teachers have of student behavior. The

rpose of this part of our meeting is to deve-
op an objective description of the job of
being a student.

The job of being a student ‘involves work
both inside the classroom and outside the
classroom.

1. What behaviors do you think are part
of the job of the student outside
‘the class?

2. Content areas to be explored:

a. How many hours should be spent in

study? -
In the library?
Out of the library?

b. How should you prepare for class?
How should written assignments be
prépaved?

d. What is a balanced class load?

3. How many hours a week should be spent

~in social activities?

Part of the evaluation of a student is gub-
jective. That is, it is based n your beha-
vior in class.

1. What do you think are the\ behaviors

that affect the teacher's subjective
 evaluation of you as a student?

2+ Content areas to be explored:

a. Attendance . S
b. Attention, posture, seating
c. Participation in discussion

Evaluation )

. ow well do you think you have done in
setting long-term and short-term career
goals and in developing a strategy to
implement them?

Aruitoxt provided by Eic:

2. How would you evaluate your in-class
and out-of-class behavior as a student?

.3. How well have you planned the courses
you are taking at ISU? :
4., List your priorities for correcting

problems in questions 1-3 above.
Goal 3Jetting .
en will you complete the corrective
actions identified under EVALUATION?

Do you have any other questions or problems
that I can help you with?
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A THREE-PROMGED APPROACH TO IMPROVING
ADVISING: EXPANDING, EXTENDING
AND ENHANCING RESOURCES

Vernon Williams, Director
University of Nebraska Counseling Center

The staff of the Counseling Center at the
University of MNebraska at Lincoln have com-
mitted themselves to working with academic
staff to improve advising. The rationale is
twofold. 1) Because advising and counseling
are so closely linked, they could benefit
mutually from the joint effort. 2) The poten-
tial effects of counseling could be extended
and multiplied
enhanced advising system. :

The cornerstone of our approach is a work-
shop ("enhancing” in the title) composed of
modules,'etgh of which is one to two hours in
duration. * The modules may be arranged in
various combinations and modified otherwise to
fit the needs of virtually any group on campus.
Basic modules developed thus far include:

1. advising roles

2. interpersonal *communication
3. advising relationships

4, informational resources

5. advising strategies

6. student views of advising
7. approaches to improvement

The workshop can be organized to fit the
needs of a particular group. Workshops over
the past three years have focused on advising
roles, listening skills, interpersonal
tionships, student perceptions of advising,
and informational resources (several times§
The* workshop has been evaluated rather care-
fully, using & variety of measures and a com-
parison group of interested nonparticipants.

In the major evaluation, advisors who
applied for the workshop were divided into a
participant group (}=16) and a control group
(M=15). Advisees of both groups were asked to
report advisor behavior in three areas relevant
to workshop goals: increased advisor infor-
mation and accessibility, enhanced advisor com-
munication skill, and improved attainment of
advisor goals. Both groups described their
own advising in relation to workshop goals and
noted alterations made in advising over the
semester following the workshop. No signifi-
cant differences were found on either check-
list, but workshop participants said they had
changed their advising approaches more often
than did centrol group members, and the changes
reported were mote extensive in the first in-
stance than in the second. In addition, par-
ticipants
highly. For example, 87 per cent said they
would repeat the workshop if they had it to
do again. The other two respondents did not
answer this question. Lack of reliable dif-
ferences between advisee groups. can hardly be
regarded as surprising in view of responses
to the item asking number of advising visits.
The mean number fell between two and threce,
averaging 15-30 minutes in length. Advising

behavior would have to be markedly diffecrent
to be noticed in such time frames.
One clement involved in developing the

workshop wis the strategy required to institu-
tionalize it. Several matters were considered

Q
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several fold by means of an

rela-

rated the workshop experience very-

in this regard. We saw the need for an
academic rationale to justify the workshop to
a broad faculty constituency. It was necessary
to persuade faculty to participate (a matter
distinct from the preceding poing). A way was
needed to involve advisors other than the best
and most highly motivated. The administrative

structure supporting advising appeared to
require strengthening to make the workshop
viable. A funding source had to be identified,

of course. Administrative support was. needed

and clarifying the relationship between
advising and counseling functions seemed
desirable.

The third, or extending prong of our
approach, entails the use of students to

encourage and support positive faculty interac-
tion with students.

campus teaching support committee initiating
the project by paying students initially to
serve as coadvisors with faculty. ' Once
project is firmly established, both st s
and faculty will serve voluntarily. They will
invite others to particjpate, and all par-
ticipants will be trained to work together
effectively.

More specifically, three to five advisors
in each of five Arts & Sciences departments
will work with up to five upperclass students
each to advise freshmen and other beginning
majors in the department. Faculty have volun-
teered already. Students will be recruited
through several different channels in different
departments: departmental student organiza-
tions, advisory boards, and student government.
Faculty are asked to invite their own upper-
class advisees to participate as co-advisors.
While specific criteria are to be devised. by
faculty partici?ants. students will be selected
on the basis of items such as quality of pre-
vious advising-related experience, knowledge of
college programs, and quality of relationships
with peers. ]

Faculty and students will engage in a work-
shop during the semester prior to the beginning
of the project to: 1) prepare students to
serve as advisors, and 2) enable students and
faculty to devise ways they will work together.
We expect a variety of patterns of co-advising
to emerge, and we anticipate interesting other
faculty and students in patterns fitting their
preferred modes of interaction.

A Counseling Center staff member will coor-
dinate the project, leading the workshop, con-
ducting meetings of the advising teams to share
ideas about their work, consulting with advi-
sors - individually and in small groups, and
organizing the evaluation. The evaluation
basically will consist of a comparison of
responses to selected dquestions from the
Counseling Center's advising survey by students
advised by the co~advising teams and by a ran-
dom sample advised by other advisors.

i

We have proposed to our,




PROMOTING PERSISTENCE THRU FRESHMEN ADVISING
Dermis D. Embry
Cepartrent of Huran Development

[ S RN
Vniversity ot Pansas

University freshmen resemble lieutenants

. during war: much ritual is bestowed on them,

‘many perish or suffer grievously, and those
who survive are honored and pcrhaps promoted.
Both freshmen and lieutenants receive advice
from those who have gone before: freshmen
from faculty and older students, and lieute-
nants from captains. Such advice reputedly
speeds the advisee through the impending
travail. Accordingly, advising for univer-
sity freshmen should improve their persis-
tence in college along with their personal

~satisfaction.

Perhaps it is too much to expect the pro-

" cess of freshman advising to improve student
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gersistcnce and personal satisfaction.
erhaps, however, advising can do these
things if properly constructed, by reflecting
the findings of the-scientific litefature on
advising and counseling rather than the
ostensible mores of the multiversity. This
workshop explores just such a possibility by
combining theory and research into prescrip-
tions for campus-wide practice.

CONTENT B

Pre-matriculation advising. The process
of matriculation begins in a student's home
town, through interactions with parents,
high-school teachers or counselors, peers,
and .currently enrolled college students who
are home visiting. These interactions can
affect subsequent persistence, academic

- success, and personal satisfaction of college
freshmen (e.g., Astin, 1976; Husban, 1976).
The first component of the workshop Pprobes
the use of current students and their fami-
lies as mentors for pre-matriculating stu-
dents and r families, based on research
at Spring Arbor and Arkansas College.

Orientation advising. Most incoming
college students attend some orientation
function sponsored by the college of their
choice. These orientation functions may be
informal or formal, brief or lengthy.
Orientation typically is the first ritualized
advising program encountered by nearly all of
an institution's new freshmen: tests may be
%iven. courses chosen, and majors selected.

his section of the workshop explores ele-
that

ments of promote

persistence. . )

First-year advising. Most college and
universities offer some form of advising for
first-year students. The description of
these programs often exaggerate the actual
services offered and represent a set of
vested interests, which may or may not meet
the needs of students. In this section of
the workship, a dozen aspects of freshman
advising are discussed that have been found
to relate to persistence.

On-going evaluation. Evaluation is a
scarry word, especlally if one thinks that
one’'s job is on the line. However, evaluation
can ba used to strengthen a program and

orientation

strengthen one's position. This section of

the workshop examines the mechanics of
"positive" evaluation.

Politics and other pitfalls. Hidden
agendas and information systers cften waorh

against improving student persistence. Uhe
final section of the workshop covers ways ot
discovering hidden agendas and using infor-
mation about those agendas tb promote student
persistence, and the workshop explores ways
to\use and misuse information systems for
promoting persistence. -
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. Administrators,

CREATING A COMPREHENSIVE, LOW COST USABLE
ADVISING HANDBOOK FOR A SMALL COLLEGE
OF LESS THAN 3,000 STUDENTS

Mrs. Iris M. Landa, Academic Advisement

Coordinator '

Mr. Tracy R. Teele, Vice-President for Student
Affairs

Loma Linda University - . .
The advisement office at Loma Linda

University prepares a Guide to Academic

Advigement that details year by year all the
requirements for each major and preprofes-
sional program as well as providing a complete
listing of the general education requirements.
faculty advisors, dormitory
deans, .resident assistants and peer counselors
use the.Guide to Academic Advisement when coun-
seling students. Copies are also sent. to the
high schools and city colleges in the area.
When recruiters visit high schools, the stu-
dents are given individual curriculum sheets
for '‘all the major programs that may .interest
them and when students apply teo the university,
curriculum sheets for the selected majors are

. sent s0 they will have an idea of the courses

they will be taking.
Each advisement folder contains a copy of

the student's major curriculum program so advi-*

sors and students can use them as check sheets
for courses taken as well as providing help in
planning future quarters. ‘This assists in
providing uniformity im core requirements.
Students are given all the curriculum sheets

for majors that interest them and this helps
provide easy reference for comparison of
possible’ major selections’ especially for

exploratory students. -
> Career information is provided on the back
of each curriculum sheet. College as well as
high school students exploring various majors
find this information very useful. As it also
provides addresses where additional information
may be obtained, many high school seniors have
already sent for the materials before they
enter the university. o
When preparing the Guide to
Advisement for each academic year, the -coor-
dinator for academic advisement works very
closely with the department chairmen and/or
academic deans in ascertaining which year the
major and cognate cofirses are to be taken that
are listed in the bulletin. These course, are
listed for the appropriate year and Qquarter,
then the general education requirements are
listed for the appropriate years noting to be
careful to check that some are not already met
by the major and cognate courses. Finally,
electives complete the course load for each
quarter before the final copy is given back to
the department chairman for approval.
The Occupational Outlook Handbook and other
current job placement materials are utilized in
preparing the career information on the back

Academic

pages. Sometimes the department chairman can
supply published information that ' may be
useful. It is important to substantiate all
the career information with valid published

materials. The department chairmen give final
approval for the information.

The curriculum sheets are typed and checked
by the office of academic advisement. The
general education requirements and _ information

2
-
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then the
pages are arranged in the order that the majors
are Listed in the bulletin. Pre-professional
programs are arranged in alphabetical order at

are included'in the front: of the book,

the back. The collection of pages is then sent
to the press for xeroxing, collating, and
binding with a spiral back. There is color
coding for each degree: e.g., B.A. s
goldenrod, B.S. is blue, A.S. is green.

The total cost of xeroxing, collating,
printing covers and bindin the Guide to

was $5.86 for
This was for

Academic Advisement in June 1979
each of the 500 copies ordefed.

128 two-sided pages. Additional individual
curriculum sheets cost only $.0065 each. An
advantage of having separate typed pages is

that it is very easy to have additional cogies
of certain pages xeroxed when supplied run low.
The June 1978 student evaluation on aca-

demic advising indicated that approximately 86%

of the students make use of

the individual
curriculum sheets. .

d4
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TEMPUS FUGIT--A SERVICE SYSTEM FOR
UNDECIDED STUDENTS IM THE COLLEGE
OF ARTS AND SCIEXCES AT

R BOWLING GREEN STATE
. UNIVERSITY, OHIO

Sharon M. Clark, Academic Advisor and Career
Counselor .

Bowling CGreen State University

"Project: Tempus Fugit," which was sturted
during the fall quarter of 1977, has become a
very helpful process for identifying.undecided
students and aggressively encouraging them to
use the services of the -College of Arts and

Sciences. The project operates out of the
College Office implemented by one academic
advisor, two graduate students, and one sec-

retary. The proposal and following activities

received authorization from the Associate Dean

of Dégree Program Advising and Scheduling in
the College of Arts and Sciences.

The initial reason for this project was to
address the problems of retention and attrition
as they related to the decreasing enrollment
projected for the 1980's. At Bowling ,Green,
there have been several discussions on the
matter of attrition and a varietg of methpds
have been proposed to circumvent its potcfgal
threat of Hecreased enrollment in the 1980's.
mahy students who
were one of the
groups to be
Since most of the unde-
cideds are within the College of Arts and
Sciences, it was quite natural that solutions
to this problem would be created there. Hence,
"Project: Tempus Fugit' came into existence.

Designing this process or system was based
on various studies conducted by educators and
Psychologists who were concerned about
‘decision-makers,"  'problem solvers,” and
"undecided" students. As it has affected
higher education, the problem of students
leaving has become an important issue. Stated
by suc leaders as Astin in 1975 and Noel in
1977, colleges have to identify why these stu-
dents are leaving and whether they are ‘leav-
ing for the "wrong reasons.” ,

To date, "Project: Tempus Fugit' has been
able to identify students who are updecided,
establish « line of communication with them,
and provide information and opportunities to
solve some of their academic problems. The
emphasis has been primarily witg
who voluntarily identify themselves as being
"undecided" by selecting it as th&ir major on
their application for admission. They admit
they do not know what they want to do ile in
school or after graduation. Occasionally, a
faw students who were not interested in pur-

What was discovered was that
were classified 'undecided”
largest and most vulnerable
affected by attrition.

suing a four-year degree have candidly dis-
cussed with advisors the possibilities of
alternatives. Again, this is why a project

such as Tempus Fugit has been successful in
the College of Arts and Sciences. Rather than
just a "staying' mechanism, findings have been

used to help students determine ether they
should remain in school, drop out, or 'stop
- out. .

During Fall Quarter, 1977, 857 students
were contacted who identified themselves as
undecideds, although 23 per cent of taie
college's enrollment was in this category. ' It
o ’
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was done earlier than the p!‘OpO‘led Winter
Quarter due to the large request tor appoint-
ments made-by the’ student's themselves who asked

for this kind of help, Letters were sent to
students that invited them b6 contact the
Office. aThirty per cent of the stidents
responded to the lctters by returning the bot-
tom halt of the letter to * us.

This past aicademic year, over 40 per cent
of the students responded to the -letters, and

by sending out a follow-up letter, 23 per, ‘ent
more students responded. Each stu. :nt
requesting information that was listed on the
response half of the letter

mation that .had been previously prepared.,
Also, each student wHo requested information
that was rot specified on the response form was.
answered by & personal letter. -
this initial mailing provided an_ oppor-
tunity for students to come in and ta to an
advisor and to begin the activigies phase of

Tempus Fugit. The conference activities war»
based on research done in this area as well a
the needs expressed by our students. At th
student's request, the activities began with .
meeting between the advisor and the studsnt whc
rressed a need for help in solving a major-

lection or career problem. "What am I goin
to do once I get out of school?" was expresse
by freshmen as well as seniors who were
"undecided.” During the first conferetice,
emphasis was ° placed ‘on discovering the
stu-dent's current interest. . This did not
necessarily have to be  just academic interests
but environmental, social conditions
prefer, , and personal hobbies. After listing
these ‘ideas, the, advisor . suggested that the
student visit the Career Library which is
located in the University Counseling and Career
Center. The Career Library providés students
with ~information on numerous odccupations as
well as information on the majors offered
throughout the university. - A new program
entitled Coordinated Occupational ‘Information
Network (COIN) is designed to aid students in
the selection of a career through the use of a
careers and majors index, an occpational pro-
file, and a microfiche machinc There are
also career specialists 1o?tced in the center
as well. Additiortally, during the initial con-
ference with the college advisor, the student
is encouraged to make another appointment once
this first activity at the Career Library is
comp leted. It is wor to note that the
Counseling and Career Center was alsb respone
sible for spons-ring workshops throughout the

academic Yyear on topics relevant to these
students. Topics such as "How to Knock on an
Employer's Dpor and Get Yourself Hired" or
"Myself: My Values, Interests, Needs, and

Skills" were the titles of some of their work-
shops. ’

For the past _two academic years, the return
rate' for the "follow-up conference has - been
good. The students are eager to share. the
information with someone, the advisor, who has
a reasonably objective ear and who ‘can give
reliable ‘opindpns and recommendations.

During the follow-up conference, the deci-
sion whether a return visit to the Career
Library is necessary is' made based on the
information already faund, its relationship teo
the student, and the student's opinion of the
information. If & student thinks
received sufficient information frof the Careesr

ﬂf'.J.
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he has-

received _infor- .’
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"sible for the

Library, then he is advised that he might visit
a faculty advisor for additional information
regarding his specific interests. Most of
the students are willing to talk with someone
who - is ‘'working' within their areas of
interests and this exploration conference is
one that the student can have, without any
"strings' or commitments to a specific major.
During the next follow-up conference, the
advisor assesses the past activities and asks
the student whether there are some tentative
decisions and whether there is a need for addi-
tional information. At this time, if neces-
sary, the student explores other information
sources such as the Graduate College, Placement
Office or off-campus organizations. If
further information is unnecessary, the deci-
sion might be made to declare a major. If a
major is declared, then it is processed on the
student's records, an-appointment is made with
the faculty advisor (if necessary), and the

"stvdent has completed the ‘'Tempus Fugit"
project. )
These activities take anywhere from two

weeks to two years to complete. Records are
kept on the student's progress by way of a
progress sheet. On the progress sheet, the
student's grade point average, classification,

date started, and each conference are main-
tained in the records. At the end of the
process, the major and faculty advisor are

added to the file.

Another purpose for this project is to help
relieve some of the anxiety that is often a
characteristic of being "undecided.” By way
of providing a relaxed and inviting environ-
ment for the student, the advisor's role main-

tains the <characteristics of all ''good"
advisors--available, friendly, knowledgeable,
resourceful, encouraging, and supportive.
Advisors to undecided students must have a
commitment to. being patient and willing to
Yassist" rather than "direct” a student's

matriculation. .
For 'the past two years, the project has
relied heavily on the appointment of two gra-

duate assistants from the College Student
Personnel Program. After an intense orienta-
tion period, which involves familiarization

with the operations and regulations of the
the graduate students begin by hav-
ing conferences with students. This enables
them to obtain experience in establishing a
comfortable rapport with students.

This year, one graduate student was respon-
follow-up phase of '"Tempus

Fugit."  Students who did not respond to the
initial letter were contacted by letter, and
each response was personally answered by send-

ing the information or scheduling an appoint-
ment with an advisor.

As far as problems, the major one has been
a lack of staff who could devote the time
towards this project. The graduate students
were Aavailable only ten hours a week and the
acadenic =advisér could devote approximately
fitteen hours a week, including student con-
terence time, to this segment of responsi-
bilities. The individual conferences were not
very long; they averaged approximately 15 to
30 ~inutes per student. Additionally, students
ofren contacted
follow-up activities. Nevertheless, because
of rhe personal nature of this project, it
required a4 great deal more time than what was

RIC - |
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rhe - office via telephone for '

P
realistically /dvailable
advisor, graduatké assistants,
tarye.

There have been many recommendations to
facilitate the project. One, obviously, is
that a; project of this kind requires updated
record keeping and available clerical support.
For instance, students who  are undecided and
receive less than a 2.00 grade point average,
which has been studied as another vulnerable
for undecideds, are contacted by the
College Office and urged to have a conference
with an advisor. However, this activity
requires a maximum of time for research, per-
sonal interactions, and accurate records.
More "people-energy'" is needed and more time
must be committed to this kind of a project
in order for it to make an effective and co-
hesive impact. .

An essential need of this type of project
is that there must be definite lines of .com-
munication with other campus resources. For
example, during the first year there was a
potential problem due to the need for confi-
dentiality of student activities by the Coun-
seling Center, and the needs of the College
Office to know who was following up on the

from the academic
and the secre-

activities recommended by the advisors in the

project. After a careful re-examination and
discussion of the nature of our activities, a
stronger line of communication was 'established
between the two campus agencies. Referrals are
an important asset of this project because stu-

dents cannot get quality advising without
knowing and approaching the various resources
on campus.

This 1is '"Project: Tempus Fugit."
Perhaps this process, or at least parts of the
format, can be of some help to other
institutions.

(Note:- The presentation at. NACADA was

well received by a much larger audience than
‘expected, and the exchange of ideas from diver-
sified institutions further
assisting undecided students was indeed a major
concern for many colleges and universitiés.)

indicated that.
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ACADEMIC ADVISING WITH MEDICAL STUDENTS:
A PROGRAM DESCRIPTION

Ray M. Conroe, Ph.D., Assistant Professor

John W. McConnell, *{.D., Associate Professor

Sharon B. Satterfield, M.L., aAssistant
Professor .

Department of Family Practice and Community
Health .

University of Minnesota Medical School

This presentation described the advising
program in the Cepartment of Family Practice
and Community Health (DFPCH) at the University
of Minnesota Medical School. It also high-
lighted some critical issues that are encoun-
tered when advising medical students. :

The presentation's overall premise was that
professional training engenders considerable
stress both during the training itself and,
concomitantly, during other phases of the indi~

-~ vidual's life. -Acaﬁemic advising needs to be

. aimed not only at providing the advisee with

assistance on procedural matters but also at
providing emotional support and viable profes-
~sional role models. The advisor-advisee rela-
tionship is both task-oriented and personal.
Dr. McConnell is the coordinator of the
DFPCH advising program and an advisor in it.
He traced the evaluation of the program and ex-
plained how the departmental program fits into
the overall structure of the medical school's
advising system. Family practice is rising in
popularity as a career choice among University
of Minnesota medical ~ students, and Dr.
McConnell believes the DFPCH advising program
has contributed to such growth. In the future,
Dr. McConnell safid, medical students would have
more access to Mfersonal counseling provided by

videotape entitled "The Role of the Faculty
Advisor in Undergraduate Medical Education.”
Produced in 1979, the tape is intended to help
taculty advisors identify their roles and res-
ponsibilities. It outlines the steps involved
in advising medical students by using simulated
advisor-advisee vignettes. ‘The vignettes out-
line gix steps:

+ 1. matching of advisor and advisee
2, getting to know one another.
3. establishing a trusting relationship
4., assessing each other's expectations

5. developing a contract
' 6., terminating at graduation

The tape is available from Dr, Conroe at
the following address: 6-240 Phillips-
of Minnesota Medic School, 516 Delaware
Street SE, Minneapolif, MN 53455.

Dr. Satterfield is an advisor in and con-
sultant to the DPFCH program. She discussed
two issues unique to advising medical students:
1) assisting students in planning for medical
residencies, and 2) helping students deal with
the impact the physician role has on their
personal life. Regarding residencies, she
made suggestions for how to-advise students on
residency selection and how to provide input
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psychologists, psychiatrists,  and social .
workers on the medical school faculty.
Dr. Conroe, a consultant to the DFPCH

advising program, presented a 25-minute color

Wangensteen Building, Box 381 Mayo, University
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into the writing of the dean's recommendation
letter. With regard to the impact of the
physician role, Dr. Satterfield related her
experiences in providing marital counseling to
medical students and their spouses and in
working with female medical students.
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THE WOLE OF FACULTY ADVISORS IN RETEMTION
OF THE ACADEMICALLY UNDERPREPARED STUDENT

Marilyn Jody, Director of Special Academic
Programs

Raymond Ledford, Director of CAP Center

Western Carolina University

All of us know that at the heart of a
successful developmental program are two key
people: a motivated student and a concerned
mentor-whether teacher, counselor, or advisor.
Traditionally, developmental programs have
depended on counselors and teachers of remedial
courses to serve as academic advisors to under-
prepared students. However, there are usually
too few staff with too little time to cope
with the needs of- a growing number of remedial
students. Additionally, this practice tends

.to further separate what is often already a

divided faculty, with the result that both
students and programs eventually suffer.

At Western Carolina University, the
Counseling, Advisement, and Placement Center

(CAP Center) has put together -a comprehensive
approach to developmental education that taps
too-little-used resource of faculty
advisors outside the remedial program. At the
CAP Center, key support services such as per-
sonal, social, and vocational . counseling as
well as job placement are offered along with
academic advisement. All of these elements
enter into the comprehensive program. One of
the chief functions of the CAP advisors is to
put students in touch with these other ser-
vices as they are needed. .

CAP Center advisors, who are full-time
teaching faculty selected from all of the
Schools and most Departments of the University,
advise all freshmen and all students who remain
undéclared past the freshman year. Among these
two groups are, of course, most of the students
who need remediation. CAP advisors are
trained to advise these students in the usual
matters of degree requirements and course
selection. In addition, however, these advi-
sors have helped to develop and are now using a
series of techniques designed to assist stu-

dents 1in avoiding or overcoming academic
problems,
The first step in this program was, of

course, to identify students with academic
deficiencies as indicated by entrance or place-
ment test scores in order to advise their
enrollment in remedial courses. But follow-up

was equally important. The next step, in
addition to making advising available on a
daily basis at the CAP Center, was to com-

municate with students who received poor mid- .

term progress reports; and, at the end of the
semester, with students whose cumulative grade
point average was below a '"C". °~ An "Early
Alert” system was employed to identify studénts
headed for academic trouble, as indicated by
a collection of known warning signals. Advis-
ors assessed the records of their advisces
using the "Early Alert" form.

The letters that were tnen sent, asking
students to see their advisors, made clear that
the purpose of the conference was to provide
help, not criticism. The letter also spelled
out clearly where and when the advisor would

be available and how he .or she could be
reached.
Q
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Once the letters had been sent, it became
immediately obvious to the advisors that they
did not really know what to say once the stu-
dent arrived. With the help of CAP counselors,
the advisors themselves developed a- set of
aug%estions of ways the students might  begin
dealing with academic problems. The sugges-~
tions included the following:

1. Explain how to figure cumulative QPR
and quality point deficit. Help the
student project what effect his anti-
cipated QPR (maximum and minimum)

during the current semester will mean *

in terms of grade record.

2. Describe the tutorial/remedial services
that are available to them -and mnote
that many departments should be con-

tacted directly for suggestions of
tutorial help the student might ask
for. :

3. Explain the retention ' policy, the
repeat course policy, and two-year
rule, and other pertinent academic
policies, as found in the current
catalog.

4., Suggest such possibilities as:
a. Seeking out the instructor for a
conference.
b. Improving class attendance.
¢. Re-examining the effectiveness of
study habits and study environment.
d. Using tutorial help.
e. Seeing a counselor
counseling.
Suggest that in future course plan-
ning the student consider:
a. Scheduling complementary courses.
b. Taking a course in reading or study
.. techniques.
c. Taking a lighter course
~ d. Going to summer school.
5. Encourage the student to join an aca-
demically related group such as the

for academic

load.

majors club in his or her area of
academic preference.

6. If the student's academic problems
appear to be related to social,
personal, or vocational concerns, he
or she should be referred to the

Counseling and/or Career Planning com-
ponents of the CAP Center.

To supplement these -suggestions, advisors
were then provided with an Uupdated list of
remedial/tutorial services available on campus
which they could suggest for the student 's use.
One immediate result was. that the need for a

University-wide tutoring program became
obvious. A peer tutoring service was
established to meet the need that had been

identified by students and advisors.

Next, a form waagﬁeveloped’to be used in
helping the student sess his or her academic
status, both current and projected. The form
employed had two immediate effects. It infused
reality into the student's view of his actual

status, and it served to instruct students in
how to compute grade point averages, which
could then be measured against retention

standards. The format employed is a basically
simple design that could casily be adapted at
any institution. -

Once the CAP Center . project was well
launched, a letter was sent “to the pgeneral
faculty supgesting that they announce to their




‘services.
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‘tation are getting

: K\\\P
classes the availability of tutorial/remedial
The handouts that had been developed
and used by CAP Center advisors were also made
available to these faculty. The use of
departmental tutors increased significantly as
these additional faculty advisors became aware
of the kinds of help available to their

- advisees.

This deliberate concentration on:
strengthening the role of the faculty advisor
in nelpin students in academic difficulty has
had the eftect of sensitizing faculty to these
students and their needs uand has given faculty
increased confidence in their ability to coun-
sel students with academic problems. At the
same time, the concern exhibited by advisors
in providing intervention counseling has also
had a marked effect on student attitudes.
There is strong evidence that students are now
seeking out their advisors for far more than
a signature at registration.

Through this program, the key elements of
student motivation and positive teacher expec-
a substantial boost from
that part of the University community best able
to integrate the underprepared student into the
academic mainstream--the teaching  faculty
themselves. :

1s the program working?
some positive indicators.
sophomore year the.
risk students is the same as that for regular-
ly admitted freshmen. The Q.P.R. for these
students is only a fraction lower than that of
the freshman class average at that same point.

We think there are
By the end of the

Q
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PEER ADVISIRG: SELECTION TO EVALUATION
Neal A. Hartman, Counselor; Instructor; °
Speech Communications, College of Natural
Sciences
Jeanne M. Lagowski, Assistant Dean; Associate
Professor, Zoology
The University of Texas,. Austin, Texas
This overview of peer advising tocuses on
major areas: functions, sclection,
supervision and evaluition, and ef-
fectiveness of peer advisors. Based on six
years of experience using three or four upper-
division students for a total of 40 hours per
week, peer advising has proved highly cost
effective, has facilitated maximization of
resource utilization, and has been well re-
ceived by both students and faculty.

five

Functions

Peer advisors supplement and/or relieve the
senior staff of some of the more routine ad-
vising functions, always under close supervi-
sion and referring to senior staff or other
campus agencies when appropriate. Participa-
tion in college day programs for high school
students and summer orientation meetings for
incoming freshmen and transfer students is
expected. Additionally, peer advisors serve
as a sounding board with ~respect to staff
awareness of student concerns and potential
problems, as well as provide constructive
criticism of staff ideas and proposals.

Selection

arly in our experience, potential peer ad-
visors were identified by the senior staff and
then actively recruited. In more recent times,

students have actively sought peer advisor
positions, and our focus has shifted to selec-
tion of the best-qualified applicants. A prime

consideration has always been to identify indi-
viduals who will fit comfortably in the office
structure and work effectively with students
and staff; personality and academic credentials
are essential factors. Prospective peer advi-
sors submit a formal application, Following a
review of the applications, the top candidates
are interviewed. Finalists are invited to work
(with pay and following a special training
sessiong 10-12 hours during registration.
This provides an opportunity for the applicant
to experience advising and the staff to judge
his potential and ultimately to make their
final selection.

Training

New peer advisors participate in an intense
training workshop designed to familiarize them
with factual information, resource materials,
and the fundamentals of interpersonal communi-
cation skills. From the very beginning,- the
importance of professionalism is emphasized.
All peer advisors--new and on-going-~met on a
regular basis with the senior staff member
responsible for their training and evaluation.
These meetings provide a forum for continued

development of their individual advising
styles, discussion of problems or situations
encountered .or anticipated, and increasing

staff awareness of student needs and concerns.
Student-staff dialog is consistently
encouraged.

.

e
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Supervision and Evaluation

upervision o paraprofessionals must be an
on-going process which recognizes the peer
advisors' capabilities  and encourages self-
development. Clearly oné must continually
monitor the accuracy of the information and
advice given and ensure that the fine line
separating the responsibilities of ‘peer and
staff advisors is not transgressed. An open-
door policy on the part of the staff facilita-
tes good working relationships and allows for
early resolution of potential problems.

Regular formal evaluation of peer advisors
on an individual basis is one of the unique
aspects of our system, Twice each semester
midpoint and end) both- the peer and staff
advisor/supervisor independently complete a
written evaluation of specific performance
characteristics which are identified as
important, beginning with the initial training

session en, meeting together, the eval-
uations -are compared and discussed with the
oal of mutually establishing objectives
eading toward improved effectiveness. In

our experience, this formal, prearranged eval-
uation of all peer advisors is non-threatening
and has proved to be an integral part of the
individual’'s~-and the staff advisor's--progress
and development. In essence, the formal eval-
uation provides a vehicle for summarizing day-
to-day progress.

Effectiveness

ower-division students and staff rate peer
advising as an effective component of the
advising system. Students cite approach-
ability and availability as strengths; return
visits emphasize student satisfaction with the
accuracy and quality of information and demon-
strate the rapport which develops. In our
experience, peer advisors are most effective
with lower-division, transfer, and high school
students, as well as with parents. Upper-
division students readily accept factual infor-
mation from peer advisors, but quite correctly,

seek out the more experienced advisor for
discussion of subjective matters.

Faculty acceptance covers the full
spectrum. Peer advisors are seen as assets by
faculty who are themselves committed to and
actively involved in academic advising and
counseling. At the other end of the spectrum,

there are those who are furthest removed from
the realities of day-to-day advising. Clearly,
faculty acceptance and respect are accorded to
individual peer advisors, and only after com-
petence has been demonstrated.

Carefully selected, well-trained and super-
vised peer advisors without doubt provide an
excellent return for dollars spent. By assum-
ing a significant proportion of the routine
one-on-one advising of*}ower-division students,
staff time can be freed for pursuit of more
creative approaches for reaching the student
population as a whole. For example, staff have
used this time to develop newsletters, group
presentations, and media shows as well as to
further their own professional expertise.

Despite the problems inherent in employing
students, they bring to an advising situation
an enthusiasm, a dedication, a familiarity, and
a freshness, all ot which speak positively on
their behalf. Given current budgetary concerns
advising otfers 4 unique and cost-etfective
approach which demands examination.
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ADVISING WITH AN INTERNATIOMAL ACCENT:"
ACADEMIC ADVISING FOR
FOREIGN STUDENTS

Faith M. Abbey, Academic Advisor
Temple University

The following is a- summary of the workshop
discussion in  which participants raised
questions, shared frustrations, experiences,
and solutions.

One of the major areas of concern was that
of English proficiency. There was recognition
that TOEFEl. scores alone are not always ade-
quate indication of skills in English, and
while 550 was the general level required for
admission, this was not always strictly adhered
to, especially with the intensive recruiting of
foreign students which 1is currently taﬁing
place. At Temple, a placement test in English
is given to all incoming students, including
foreign students, and on the basis of this test
students are required to enroll in a three or
six-hour class in remedial English. After
successful completion of the remedial work,
they are required to take a Composition course,
and they will be tested again at the end of
their sophomore year in English proficiency.
Since the testing is required of all students,
it does not single out foreign students for
special attention, and because "a significant
number of Americanborn students place in the
remedial courses, it is somewhat more palatable
to the foreign student. There are, however,
special sections for foreign students taught by
faculty from the TOESEL program at Temple.
The major problem becomes, therefore, the fact
that the course or courses are non-credit and
represent an additional cost for the student

since they are taken in lieu of credit
courses. An answer to that problem includes
sympathy, a reminder of how important profi-

ciency in English is for them, and a recommen-
dation to the powers that be that material sent
to foreign students applying for admission
include information about English requirements.
There was some discussion about using the
term "foreign student.” Since the focus for
the workshop was on the student from abroad, on
a student visa, who plans to return to his home
country, and because "foreign' is not a pejora-
tive term, the leader decided to use it as a
more precise term than international student or
non-native speaker, both of which are more
As in all interaction with
foreign students, it is best to use the
clearest, simplest, and most precise language.
There was discussion about course load,
types of courses for beginning students (avoid
courses with true/false, multiple choice type
exams), how to resolve teacher/student mis-
understandings, effect on 1immigration status
with change of goals, and financial problems.
While each individual requires a different
response, it is very important for the advisor
to be knowledgeable about teaching methods of
instructors, to maintain good relations with
the people who handle immigration problems,
and, above all, to establish very early and
frequently both credibility and availability to
the student, at the same time encouraging them
to take initiative in approaching faculty with ~
questions in resolving their own problems.
These .re students who are more than normally
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self-sufficient or they wouldn't be here, and

it is valuable to their self-esteem not to be
dependent on others.

Encouraging independence, however, is not
the same as indifference, and one needs to be
particularly sensitive to cultural expectations
students bring with them. It 1is important to
know,. for instance, that Iranian students see
the teacher's role as that of greparing the
student to pass the exams, and if he does not

£ss, that the teacher has failed in his
responsibility, not the student. Not always
the point of view of the faculty or Dean. It
{s valuable to be aware that politeness does
not mean agreement; that different male/female
relationship patterns may affect the advising
relationship; and how frustrating it can be
for them not to be able to have an indepth dis-
cussion about their home country with Ameri -
cans. Yet many need to be cautious about
golitical repercussions. One thing that should
e clarified early is the degree of confiden-
ttality the advisor can guarantee and what
kinds of records should or should not be kept.
It is recommended that written records be
limited to factual information about courses

- only.

EE

Finally, one other area of concern was dis-
cussed with no really satisfying solutions.
That has to do with the timing, nature, and
participation in an orientation program.
Although Temple University requires attendance
at an orientation program, there are always
those students who turn up after classes have
started. Then there is the question whether
foreign students should go through the same
program as other students or have a totally
separate orientation. In the orientation
attention should be given to explaining the
American system of education (especially
higher education) and its differences from that
of their home countries. It is also desirable
to pick up this theme again after the semester
is under way and words have begun to be turned
into reality.

Q
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ACADEMIC ADVISING CENTER

Susanne Masi, Assistant Dean and Director of
Continuing Education .

Jean Dolores Schmidt, BVM, Associate Dean and
Director of Student” Academic Services;
Director of the Advising Center

Mundelein Colléege

Since the inception of the Continuing
Educatjon Program (1965) and of the Weekend
College (1974), Mundelein College has had a
complex structure for admitting, character-
izing, and advising its diverse undergraduate
students. Mundelein's 1500 students range in
age from 17-75; over half of them are over 25,
and most of them are women. They are diverse
in both ethnic and religious background. Over
half the aduylts are part-time students.

Because Mundelein was growing rapidly with
such a varied population, there was an urgent
need for a new advising structure. An advis-
in% program with depth and flexibility would
help these multigenerational students to cope
effectively with educational offerings, and,
more importantly, to find a space in the
academic community and to look forward to a

- first, second, or even third career.
In spring ol 1978, the Directors of Admis-
sions, Continuing Education, _and Weekend

College proposed a plan to centralize the func-
tions of their three offices under two discrete
areas: an area covering the admission of all
undergraduate students, and an area covering
the advising of and the academic services for
all wundergraduates. This plan was strongly
endorsed by the administration, especially the
President and the Academic and Associate Deans;
after a period of controversial and intense
college-wide discussion, the proposal was
approved by the faculty and was -implemented in
Fall, 1978.

The Advising Team is composed of an
Associ-te Dean as Director of Student Academic
Services, three and one-half full-time equiva-
lent advisors, and one full-time administrative
assistant--a total of seven persons, three of
whom are faculty and three others who have had
college teaching experience. A large office
in the main administrative area of the college
has been '"created" into a multi-unit Advising
Center.

The major functions of the Advising Center

to: :

--staff the Center seven days a week

--provide initial transition and orienta-
tion for all new students after admis-
sion; each new student is assigned to an
advisor

--provide individualized academic advising
for all freshmen and undeclared majors

are

(majors are advised by department
faculty); provide advising for the
general education requirements of the
"college (Liberal Education Outcomes)

--handle questions related to academic
areas

--monitor academic progress of students
--maintain academic files on all students
--analyze and give input on curriculum
course scheduling; produce schedule/
course description booklets for each term
--moderate a student academic advisory
board ”

P
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--gerve as student advocates in academic
-areas

--maintain contact. with academic depart-
ments and programs and the Learning
Center for basic skills and academic
enrichment

--conduct an exit ~interview with with-
drawing students and follow up inactive
students who have temporarily withdrawn

--refer nonacademic questions to appro-
priate student service offices

Establishing credibility with administra-
tive offices and faculty was a major concern
during the first year. Helpful here was the
fact that most advisors have had more than one
function within the college:. faculty advisors
had departmental and committeer ties; the
Directors of Continuing Education and Weekend
College were both advisors; the coordinator of

the Asian Studies program was a half-time
advisor; this year the coordinator of the team-
taught freshman core course, Analytical/

Critical Reading, advises 18-year-old freshmen.

After one year of operation, the Center is
pleased with its progress. Student and faculty
evaluations were conducted at the end of the
first year with extremely positive results.
The Center promises to be a true focal place
for student academic services--exciting,
vital, and thriving.

Q
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A KEW STUDENT WORKBOOK FOR
~ ACADEMIC ADVISEMENT

Rita E. Walter, Senior Academic Advisor,
Division of Undergraduate Education
State University of New York at Buffalo

The State University of New York at Buffalo
orients many of its new students to the Univer-
sity through a series of two and one-half day
orientation sessions which occur over a six-
week summer period. Approximately 2500 new
freshman and transfer students are seen during
this time and approximately 800 more just
before school begins. Academic advisement is a

. crucial part of these sessions and it is done

in a series of short, intensive small group and
individual meetings. Because of the large
amount of information new students must
assimilate, especially in relation to academic
decision-mcking, the Division of Undergraduate
Education developed a 'New Student Workbook' to
aid students in this process.

The workbook was a 32-page booklet, 8-1/2"
by 5-1/2" entitled "Ticket to Ride." It was
coauthored by three academic advisors (Shelley
Frederick, Tosephine Capuana, and Rita.Walter).
It received limited use by transfer students
entering the University for Spring 1979 semes-
ter. The second printing (revised copy) was
used by entering freshmen during Summer Orien-

tation 1979 and by transfer students for Fall
1979. The cost of the booklet was covered
under the Orientation budget. The address

labels were also supplied by that office.

The booklet was mailed to new students as
they reserved a date for orientation. A cover
letter written by Stephen Wallace, an academic
advisor, briefly explained how to use the work-
book in preparation for their first encounter
with the University. The letter also reminded
students to bring -the workbook and question-
naire to orientation.

Why was the warkbook needed?

Proper use of the workbook would supply the
advisor with information about the student.
The student would actively contribute this
information prior to the individual advisement
session. Without access to high school

records, we could easily be forced into "blind"™

advisement.

The academic advisement session i8 more
profitable and more meaningful if the student
has thought about choices before coming to
orientation. The Undergraduate Bulletin is too
comprehensive and overwhelming, and a freshmart
does not need all of the information it
contains. The orientation program does not
allow enough time for reading all the available
materiil. If selected factual information can
be learned by reading prior to 4rrival at the

University, this information can be expanded,
explained, and elaborated on during orienta-
tion. Then the advisement session will be more

meaningtul and wiil provide a more accurate
impression of the role of the academic advisor.

what should the workbook contain?
T Fhe Table” of Contents 1ists the
topics: .

Academic Advisement

Universityv Bequirements

How to Choose o Major

How to Be Admitted to a Department

following

.

4y




‘ responsible

ERI

R 1 7ox rovided by ERIC

Planning Your Program .
Pre-professional Studies Program
Electives ‘

Degree Options

ptt--Distribution

Grading Options

Study Skills

How to Build a Schedule

Block Schedule

Scheduling VWorksheet

What Do I Need to Register?
Chapter Review Quiz

Glossary of Academic Terms
Correspondence Directory
Academic Advisement Questionnaire

The workbook  avoided duplication of
material which the student could find in detail
in the Undergraduate Bulletin and other publi-
cations. It d&d extract from the Bulletin
information for which all students are held
and highlighted and
topics such as degree requirements and grading.
1t familiarized the new student with terms,
schedule planning information, and University
resources. . _

The section ‘on Academic Advisement intro-
duced the new student to the ‘role of the aca-
demic advisor and gave office locations and
phone number. "How to Build a Schedule' section
included instructions and reproduced a portion
of the actual class schedule, explaining terms
and abbreviations. The Scheduling Worksheet

used the same format as the course request form

which the student# submitted for registration.

The workbook addressed academic concerns.
The correspondence directory gave students the
addresses of offices to contact for questions
dealing with nonacademic matters such as fees,
financial aid, housing, etc.

How should the workbook be used?
eally, the workbook was intended as an
aid to help students raise questions. It was
to be used developmentally.
The Academic Advisement Questionnaire was

designed to be used as the students progressed
through orientation and advisement. The first
section dealing with SAT scores, advanced

placement credit, -and high school subjects and
grades was filled out prior to academic advise-
ment. As information about the University and
major requirements was obtained during orien-
tation, .the students began notin required
course choices. During or after the indivi-
dual advisement appointments, the students
should be able to complete the list of courses
chosen for the first semester.

Sessions during orientation to teach the
process of decision-making, academic plannin%,
course selection, and schedulin were all
planned to make reference to specific sections
of the workbook. This reinforced what students
had learned from the workbook.

All of this preparation for the academic
advisement session aflowed the advisor to dis-
cuss more meaningful concerns than
merely reiterating requirements.

rather

Evaluation

e Information obtained from the question-
naire enabled the advisor to learn something
about the student before their first meeting.
This worked extremely well.

explained .
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for using the booklet during

The plans
orientation sessions did not work well because

many students neglected to bring the booklet
with them to Orientation. Our supply. was
limited and we could not issue a second copy.
Avajlable copies were shared. The required
questionnaire was duplicated and given to each
student who needed one.

‘A stronger letter should accompany ‘the
booklet if it is mailed in advance. Possibly
the letter could refer to the imposition of a
penalty for not bringing the book to orienta-
tion.

With the advent of a General Education
component to the degree requirements, the
booklet will have to be revised before another
publication.

NI
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'MULTISYSTEMS ADVISING IN A COMPREHEWSIVE
- UNIVERSITY: ACHIKVING DWITY
TEROUGH DEVERSITY

William Doerr, Chief Academic Advisor, School
" of Agriculture :
Jane Rarris, Advisor, College of Liberal Arts
Bitlie C. Jacobini, Chairman; Chief Academic
Advisor, General Academic Programs
Jesammette Jenkins, Advisor, College of Educa-

‘' tion
Michael Walsh, Advisor, School of Technical
Careers .

Southern Illinois University at Carbondale
INTRODUCTION

Although Southern Illinois University at
Carbondale is a large university with over
32,000 students, located on three campuses,
this paper is concerned with the advisement
process for the 19,000 students in the ten
undetgraduate colleges on' the Carbondale
campus. Under the present system, which has
been in operation since Fall 1922, the dean
of eath <college is responsible for providing
a select group of trained advisors devoting
full or part-time directly to the function o
advising. This process involves an advance
registration period of approximately eight
weeks during which almost all students are
advised and registered. -

Although all advisors were. centrally lo-
cated when this system was inaugurated, the
advisors, mostly faculty members on released
.~ time, advised their own majors. General
operating procedures were established by an
advisory committee with an elected chairman.

During the sixties and seventies, a series
of steps toward decentralization were made
until each college had a separate advisement
office and advised ‘ts own majors from the
beginning of their ac emic careers.. Students
who had not yet decla +d a major were advised
in the Pre-Major Advisement Center,

As the colleges operated their separate
offices, each evolved somewhat different proce-
dures, the better to serve the various popula-
tions of students. Now, colleges such as
- Agriculture and Engineering rely exclusively on
faculty advisors. Some of the colleges, such
as Liberal Arts, Human Resources, and Science,
have a staff of professiondl advisors who
handle part of the advisement process, but stu-
dents also confer with faculty in the depart-
ment. Other colleges, such as Education, use
- professional advisors exclusively.

COLLEGE OF LIBERAL ARTS

The College of Liberal Arts has a central
advisement office as well as faculty advisors
in its 14 departments. Students come to the
advisement office to be advised, self-advise,
or fast track. They also see a faculty
advisor either before or after their session in
the advisement office. Faculty advisors, who
are given released time for. advisement, are
available for consultation at designated times
throughout the academic year; they give advice
on major requirements and course selection as
well as final approval of the major during the
last semester. Tney also help students with
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_sideration
Minﬁ ‘average, and financial situation.

graduate school information, career planning,
and job placement in the major field.

Advisors--faculty and professional--keep in
touch with each other, to share information
and solve student problems.

This dual system of advisement provides the
student with the best the faculty has to
offer--information about courses, careers and
graduate schools--without burdening the faculty
with the need to check the student's progress
in meeting university and college requirements
and the many other details the professional
advisor handles.

PRE-PROFESSIONAL ADVISEMENT

Pre-Law
The College of Liberal Arts has a pre-law
advisory committee to help students plan a

curriculum aimed at; improving the skills impor-
tant for the study of law. This committee is
made up of faculty members who are also lawyers
or who have particular expertise in fields

important to pre-law -preparation. The
-Committee sponsors Pre-Law Night each fall,
where opportunities are presented for open .

discussion of undergraduate curriculum and the
law school admission process with students and
faculty from the Southern Illinois University
at Carbondale School of Law.

A mock Law School Admission Test (LSAT) is
given twice a year under regular test condi-
tions. Faculty and academic advisors analyze
results with each student and suggest courses
to improve deficiencies in tested skills or,
when appropriate, the need for a different
career goal.

The pre-law committee works closely with
advisors in planning pre-law curricula. It
sponsors a team-taught course for freshmen, a
Pre-Law Guide for Undergraduates. for free
distribution to interested students. The com-
mittee also assibts students in determining
which law schools to apply to, taking into con-
the student's LSAT score, grade

Heklth Professions

In the College of Science, the Premedical
and Pridental visory Committees consist of
persons who teach or counsel students in these
fields. The committees are responsible for
curricular guidance and furnishing a composite
reference for students  applying to medical,
dental or other health career schools.

The Health Professional Information Officer
is located in the College of Science Advisement
Office and provides information and counsel-
ing to students interested in health careers.
A file containing biographical data and refer=-
ence letters which serve as a basis for the
composite reference 1is maintained in this
office for each student planning to enter ‘a
health profession.

PRE-MAJOR ADVISEMENT CENTER
GENERAI. ACADEMIC PROGRAMS

The Fre-Major Advisement Center is the aca-
demic home of those students, primarily fresh-
men and sophomores, who have not yet declared

- a major. About 36 per cent of cntering fresh-
~men fall into this category. The basice
assumption is that students want and need the

services of an "advisor, that they expect the
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o be accessible, provide them with
specific| and accurate information, give them
advice ahd cpunsel, and provide them with a
personal act in a large, impersonal, and
often confusing environment. ,

An experienced staff of academic advisors
4s maintained to provide students with all cur-
rent and pertinent information concerning the
University, General Studies, Registration
Center, Special Programs, and all majors and
minors. The advisor not only advises on course
selection and Univetsity requirements, but also
helps the student to self-understanding and
value clarification. He/she stimulates career
exploration and planning and, ultimately, major
selection at which time the student goes on to
the appropriate college.

Because of the nature of the students in
the Center, it is’ incumbent upon the staff to
maintain close working relationships with
academic departments and with the many support
units on campus. For instance,
of the Career Counseling Center are utilized
frequently by the students but also Career
Counseling staff act as resource persons during
yearly workshops for the advisors.

Other support units with which the
Advisement Center works closely are:
Specialized Student Services (Handicapped

students)
Center for Basic Skills
Special Supportive Services~--Special
Admissions 3
Counseling Center
Testing Cedter

GCeneral Academic Programs maintains a
writing clinic, a math lab and a reading clinic
as well as a network of tutors through the
Center for Basic Skills and Special Supportive
Services to aid students who are experiencing
academic difficul ties. It also employs a
counselor who can work more in-depth with stu-
dents on probation to try to determine problem

areas and develop an individual case plan for
each student.
To facilitate the advisement process,

current curriculum guides are maintained for
all majors on campus, and also a FacultK
Consultant System is utilized whereby eac
semester faculty members from different depart-
ments spend an hour on a given day in the
Center to talk with students and/or advisors
about that particular major. Faculty are also
ysed as teachers or facilitators in seminars or
workshops on such varied topics as interper-
gsonal communications, how to communicate more
effectively with minority students, or how to
recognize and refer a student who needs per-
sonal counseling. .

All of these activities are ongoing, as our
student popylation . is constantly chan§ing.
During the academic year, approximately 1,000
students declare majors and petition into the
major academic units. A like number of new
students enter the unit each fall.

SCHOOL OF AGRICULTURE

All academic advisement in the School of
A{riculture‘is done by the regular faculty who
also do teaching, research, and service; no
professional or staff person is designated
exclusively as an academic advisor.

the facilities.
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Using faculty as adviso has certain
advantages and also some disadvauntages. For
the School of Agriculture, thesa are advan-
tages: - .

1. Students have quick access to an
advisor. The advisor/advisee\ ratio is
approximately 1:22.

Academic advisement and careers/
professional advisement are integxated.
The faculty advisor receives informa-
tional feedback concerning coursges,
programs, and curricula. N
Having served as academic adviso
facilitates and enhances the faculty
member's role in providing assistance
in placement and in recruiting graduate
students.

Serving as academic advisor helps
(motivates) the faculty to keep current
on the university's academic
requirements.

2.
3.

4.

The following disadvantages are noted:

1. Advisement, added to a normal teaching-
research-service assignment, causes an
extremely heavy peak in the workload

for approximately one week during each

semester.

2. Part-time advisors have less oppor~
tunity and motivation to gain optimum
information which would make Cthem
excellent advisors.

3. Faculty members have little training

as academic advisors. .
Faculty members are not selected for
their advisgment_skills.

4.

This systen of using faculty advisors works
because the faculty accepts the responsibility
and because a support system has been developed
which compensates for the disadvantages
includes a central advisement and academic
records office for the school; specific check
sheets for each major*to serve as guides for
course selection; training, supervision, and

- backup support provided by the assistant dean

for instruction, who serves as chief academic

advisor.
SCHOOL OF TECHNICAL CAREERS

The Baccalaureate Studies = program is
designed primargily for graduates of two-year
occupational associate degree programs. It
provides these graduates with the opportunit
to earn a bachelor's degree with an additiona
60 semester hours. Students develop individ-
uvalized programs of study which build on the
competencies gained in their first two years.

Because of the individualized nature of the
program, its emphasis is.on engaging the stu-
dent in curriculum planning. Because the basis
for the student's curricu%um
extensive emphasis is placed on

career goal,
clarifying career goals. In

stating and
advising, therefore,
important role.

Program goals are as follows:
Pre-admission
) 1. Become familiar with program goals
and guidelines.

2. Decide on suitability of program.
3. Explore, clarify, and state aca~
demic and career goals.
vy

is the student's’

these activities play an.




4. Develop a program of study consis-
tent with these goals and program
guidelines.

Post-admission
1. Register for courses according to
o academic plan. ’
2. Review academic and career goals in
light *of experience, and make

needed changes.
3. Plan for job search.
4. Graduate. .

Advising activities are designed to mirror
these goals very closely. The greatest amount
of advisor time and effort is spent in program
planning with students seeking admission to the
program.

'THE COLLEGE OF EDUCATION

Advisement with the aid of an advisor is
mandatory for the student in the College of
Education because of the complexities of both
the State Teacher Certification requirements
and the admission and retention standards of
the Teacher Education Program.

A decision component course, Education 201,

Teachers' Role in Education, is taught by the .
advisors of the College of Education. This
course is designed to help students decide

whether or not they want to become teachers.
Career counseling is one of the most important
offerings of Ed. 201.

Computer programming has become an impor-
tant part og the services offered by the
College of Education advisement. Each advisor
is assigned a number which enables a printout
of his/her advisees to be run. This list is
used by the advisor in some of the following

ays: .
A 1. Check on correct coding for major.

\ 2. Identify students' Teacher Education
’ status and current enrollment in TEP

courses . )
. Provide an wupdate on grade point
average and total hours completed.
. Detect graduation problems with aid

of current enrollment.
Identify probation students.

Identify deficiencies
teaching requirements.
Check on courses added and/or dropped.
References for identifying, students for
special awards.

for pre-student

o X ~Now Sow

CONCLUSION

There is diversity in the advisement system
at southern Illinois University at Carbondale.
This diversity enables us to individualize the

-advisement process to fit the different needs
of different students, with different majors
and different goals.

In spite of diversity, there is also unity.
The advisement centers act in concert in order
to have a regulated orientation, advisement,
and registration system. These procedures are
coordinated through the Chief Academic Advisors
Committee which meets monthly with Admissions
and Registration personnel. This committee
set up New Student Days, helps determine the
testing calendAr, and devises a unified
Advisement and Repistration calendar. It also
acts as a conduit for the dissemination of

ERIC
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information to advisors all over campus.

Here,
problems are aired, innovative techniques
shared, new or changed rules or procedures

discussed, and ways to implement them devised.

A typical agenda might include:
Registration Center Information
Explanation of the New Honors Program
Request for Feedback on Summer Preview
New CLEP Guidelines and How to Implement
"Them

At another meeting the following might be dis-
cussed: : T
Report from the Committee on Beginning
of Semester Activities
Special Major Guidelines"
New General Studies Courses.
New Procedures on Late Withdrawalse

Another function of the Chief Advisors
Committee is to .plan and produce all-campus
' advisor workshops, usually biannually.

Although each unit may have need for specific
knowledge, all must share large segments of
information. This concerted effort assures
maximum benefits for all advisors as well as
providing a sense of community among ' the
academic advisors and the support units.

Although there are almost 20,000 undergrad-
uates orni campus and the ways vary, the goal is
constant: to provide the student with indivi-
dualized advisement to meet his, particular
needs, as well as a point of reference in ‘the
university setting.
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DEVELOPMENT AND IMPLEMENTATION
OF A MENTOR PROGRAM

Ellenor Mshon, Director of Counseling
The College of Charlestdn, Charleston, S.C.

Mentorship is intended to promote much

bruader relationship between faculty and stu-
dents than the traditional faculty advising
role. The mentor cares for the whole person
and specifically helps to '"facilitate' the

student's assuming responsibility for his per-
sonal academic development through a liberal
arts education. The mentor-advisce relatien-
ship is one ‘defined with a specific goal--the

goal is development of the student's indivi-
dual interests, needs, and abilities.
A mentor 1is an educator in the most

complete sense of the word. Mentorship gives
human shape and direction to the assumptions
that hopefully already motivate the College of
Charleston community: that a liberal arts
college is an environment in which a student
develops as an entire Pperson; that in a con-
text of total learning, faculty and students
can enjoy a rich personal association; and that
the wisdom (not just schooled knowledge) of the
faculty is the orimary agent for assuring that
the College does, in fact, make a difference in
the lives of its students. Mentors will have
different personal styles and will have dif-
ferent things to offer their advisees, but what
each mentor has to offer will be unique and
valuable. Whatever his or her personal style,
a mentor should be available, open, straight-
forward, concerned, and discerning.

A mentor needs to be aware of his advisees,
feelings, situations, goals, and atti-
tudes. A mentor will also need to identify
each advisee's aptitudes and deficiencies, to
understand and clarify to advisees the full
range of possibilities within the academic
programs at the College of Charleston, and to
each advisee formulate an appropriate
learning plan. Mentorship should enhance
learning by giving direction to the energies
of the students and by relieving .pressures
and anxieties that detract from the learning

It will be necessary for a mentor to pre-
pare himself in a way far beyond what was
necessary - for traditional faculty advising.
The mentor needs to be fully informed ‘omn a 1
academic programs at the College, including the
various learning opportunities available at the
College. He will also need information on gra-
duate schools, professional careers, and other
career possibilities he might not previously
have known about. "

The three main purposes of
Training Program are the following: |

1. To present the facult} participants
with a total picture of the College of
Charleston. «Each mentor will acquire
specific information about each
academic . program, about the social
environment and living situation of
students on campus, and about  such
procedurﬁs and services as admissions,
Co-0p, Communication Skills Lab,
counseling, extra-curricular active
‘ities, independent study, etc.

To offer the faculty participants
additional toobls for discerr%ng student

the Mentor
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attitudes, deficiencies, and concerns
in order to assure continual student
growth. Mentors will be exposed to
information about a wide range of stu-
dent experiences and pressures:
minority student concerns, drugs, sex,
parental concerns, and career
expectations.

3. To expose the faculty participants to
different approaches to teaching and
learning. This dimension o the
training program will give conscious
attention to skills and techniques
already in use at the College (tutor-
ial, small group discussion, lectures,
laboratories, and media presentations)
and focus on the appropriateness of
such techniques in wvarious learning
contexts. Perhaps the most .important
part of the training pro%rum is the
regular encounter of the faculty par-
ticiﬁants with each other in open and
frank discussion about their hopes and
frustrations, their successful and
unsuccessful approaches to teaching,
and their understanding of their many
relationships: with colleagues and
students.

Recent research regarding the College of
Charleston Mentor Program has focused on the
following questions: :

1. Do students perceive their mentors as
behaving in ways whic¢h are believed to
be conducive to' an effective mentor/
mentee relationshif?

2. Do students perceive their mentors as
being a source of support during their
efforts to adjust to the academic and
social demands of college life?

3. Do students believe that as a result of
their mentor relationship they have
experienced personal growth?

4. What specific mentor behaviors result
in mentor relationships’' being rated as
supportive of students! etforts to
adjust to campus life and econducive to
their personal growth?

Answers to the above, questions were
obtained through analysis of. 141 freshmen and
sophomores' responses to the Advising Survey
Form (ASF), a five-point Likert-type question-
naire measuring students' perceptions of their
mentor relationship. High ratings on the AFS
indicate positive perceptions. The AFS is
comprised of three sections measuring different
aspects of students' perceptions of their men-
tor reldtidnshﬁp. )

Analysis of the data suggest -that mentees

perceive their mentors as behaving in ways
which are considered by authorities in the
field to be conduci¢e to effective mentor/
mentee Trelationships. Furtifermore, mentees
believe that their efforts to adjust to the

demands of college life are supported b{ their
mentors. Students do not appear to believe
that their ‘personal growth has been enhanced
by their mentor relationship.

Although students' responses to items per-
taining to the first two questions addressed by
this investigation are positive, it should be
noted that there s substantial room for
improvement in their ratings., And it is dis-
apprinting rhat students do not perceive their
mentor relationship as enhancing personal
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growth. Thus, these findings, although
generally positive,
strategies to improve the students' perception
of their mentor relationship.

The hypothesis generated in the factor ana-

lysis provided clues for corrective strategies

which® could possibly improve students' rating
of their mentors. Specifically, the hypothe-
sis suggests that training programs should be
developed which would increase mentors’: .
1. sensitivity and ability to challenge
students to clarify and attain their
goals;
communication clarification skills;
knowledge of the "ins and outs” of the
College of Charleston campus life.

.
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ADV1SER RESPOMSIBILITY FOR PROVIDING
LEADERSHIP TO GET INSTITUTIONAL :
COMMITMENT TO ACALEMIC ADVISING L

Y Leiences Student
Académiq Services >
Oklahoma State University

' ﬁany institutions of higher education have
not made a firm commitment to an effective
program in academic advising. The lack of
commitment generally is associated with a less
satisfactory advising system - students havin§
ill-defined goals and making decisions out o
ignorance and . frustration. Graduation may
arrive for students without clearly defined
responsibilities and the absence of rewards.
The institution will likely experience a higher
than expected attrition due to
dissatisfaction. Until an institution sees the
worth of & good advising system and provides
for the selection and training of advisers as
well .as giving appropriate rewards, the insti-
tutional resources will not be used to their
maximum potential. Institutional commitment
is essential for an effective academic advising
program. - .

There are a number of reasons why many top

administrators fail to suppcrt strong advising.
Most institutions have been experiencing
growth, and the departure of the frustrated and
unfulfilled students went unnoticed. Most
adminitstrators have limited awareness of stu-
dent needs and problems since they themselves
are likely to have been successfu) students.
Advising is often carried as an gverload and
the institution accepts the function being per-
formed as a clerical responsibility; the use of
faculty with release time would be regarded as
luxury. .
. My contention is that those with advising
responsibilities need to take the leadetrship in
helping the administration better urklerstand
the] contribution which can be made to student
development and satisfaction with the insti-
tution. Followin
for helping the administration become more com-
mitted to %etter academic services to students
through advising.

1. Prepare a proposed philosophy statement
for acadenic advising - which takes the
institution's mission into consideration and
places the student at the focal point.

2. Prepare a job description for academic
advisers which clearly defines advising as
having liaison functions - §erVing students and

‘the institution and inteypreting each to the

other. Define rewards (promotion, salary,
tenure and/or release time).

3. Make studies related to student
experiences. What factors in student
experiences relate to success and failure?

Why do students drop out? Why do students
change programs? What are the unique needs ' of
mar inaf or- failing students? What ha..ens to
graduates? What added services do students
seek? Etc.

4. Devise a system for the selection and
training of advisers and provide a systematic
procedure for keeping advisers up to date
through an adviser's manual, periodic meetings
and/or a regular newsletter. °
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5. Keep superiors informed . of unique
situations. Seek their gluidance and expect
their support in case an advisee might wish to
appeal a decision. .

6. Provide advisers with authority , for
making decisions (or recommendations) on
deviations of policies and procedures. .

7. Identify support for improving an
advising program among the- students, advisers,
staff and administration.

8. Identify the bottlenecks for change and
see if alternate procedures can minimize this
influence.

9. Encourage the participation of critical
administrators in workshops and conferences
related to retention and academjc advising
such as those conducted by ACT.

10. Provide written digests of published
research and authoritative statements regarding
student needs and effective advising approaches
to those who have an interest in advising as
well as those having responsibility for it.

The .':gestions made here for keeping our
superiors informed imply that a system can
change. In the process, effective advising
can lead to more effective procedures. We
can provide reinforcement for the good things
that take place. The bottom line now is that
of keeping the channels of communication open
throughout’ the administrative hierarchy. -
Let's now wait for the problems of decreasing
enro.lment to cause our administrations to
make drastic changes out of ignorance. Let's
ring them to the attention
of those in power.




E

-ing in

[

PROGRAM EVALUATION: BOON OR BURDEN?

Jane Crisler, Director, University Special
Student Office )

Patrick Linnane, Asst. to the Director, Center
for Advanced Studies in Human Services

University of Wisconsin--Milwaukee

Recent
evaluation activity in academic advising. The
bulk of the evaluative effort has focused on
the advisor as the unit of analysis. Review
of the literature points up the fact that
little has been done to examine academic advis-
terms of supporting program policy,
administration, and planning.

Beginning in the calendar year 1978 and
continuing today, the University of Wisconsin-
Milwaukee Special Student Office and the Center
for Advanced Studies in Human Services in the
School of Social Welfare have been collabo-
rating to establish -an ongoing system of
program evaluation which has greatly enhanced
the information base for program decisions.

Based on that collaborative effort, several
issues have emerged which would be useful to
review with other advising programs. Program
evaluation is easily misunderstood by program
staff. Questions of design, rigor, and the
perceived esoteric nature of the data often
serve to dissuade programs from participating
in evaluation.

This presentation: )

1. Explained the role of the evaluatign

consultant as one who serves the pro-
gram. Too often evaluation exXperts
neglect- practical information collec-
tion and usage for exotic and self-
serving designs when the design should
have been tailored to the program need.
2. Described how the consultant can work
with the program personnel to achieve
evaluation objectives and identify uses
for the information collected. .

3. Explored the .establishment of a data

base and the selection of an appro-
priate level of and
4, Discussed actual programmaskc impacts

which can be linked to the evaluation

effort. )

This lecture/discussion was aimed at
faculty, peer advisors, directors, and old and
new advising personnel because the effec-

tiveness of a program evaluation is directly
related to increasing the understanding and
commitment of the entire network of advising
persons. :
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ADVISING'S BOTTOM LINE IS AT THE TOP

Sr. Collette Mahoney, President

Marymount Manhattan College

I'm very happy to be here and pleased that
you asked me. I'm very enthusiastic about the
development of this organization and lool
forward to its growth, its development and its
taking a major part in the academic organiza-

_ tions that we have.

‘I feel supportive of the whole concept of
academic advisement for several reasons.
Although my educational subconscious or psyche
may account for part of this, I also live with

~ the reality that there are students who get up

to graduation without enough credits and have to

put away their caps and gowns and not get their

diplomas. I remember being terribly angry at
the administration, naturally, who else, when
sometimes it was indeed the fault of the faculty.
It has left a lasting impression ‘on me that some
kinds of things should not happen, and
unfortunately, I think they still do. Academic
advisement is not new. It was a respectable
part of our role as faculty; it was always
given deference at the opening of meetings by
the president, but it was sort of a less for-
mal procedure than we hope to make it today.
Two or three times a year we looked over the
program of the student to see that she had
enough courses that would make her cultured.
I think perhaps, if I'm really honest, we gave
a sharper look to see that the sequence of
courses was proper for a particular graduate or
professional. school.

I was a major part of that kind of advising
system. I think in many ways it was a very
good thing in its time. However, as the
landscape in higher education changed, I think
the role-for academic advising didn't change,
but almost before our eyes higher education was
changing. I think it's about time that we
recognized this. If you followed the Carnegie
Commission reports, they came out with some
recommendations on or about 1970 which recom-
mended that a much stronger emphasis be placed
on advisement. That had been sort of per-
colating in our institution for a couple of
reasons, which leads to one of my reasons for
being so supportive. One is that our student
population was beginning- to change. We had
made: a decided and very definite decision to
admit more’minority students. That was an out-
come of the whole movement in the carly '60s.
By 1970 we had several types of minority stu-
dents -- older returning women, students who
came to us through the normal, regular
admissions process, and a group that we refer
to as our ''community leadership students' that
are academically and economically
disadvantaged. That program or that kind of
mix was about five ‘or six years old at the
time, and we were suddenly beginning to realize
(I think that we probably knew it, but it was
taking a stronger configuration) that very dif-
ferent kinds of services were needed if we were
really going to be faithful to that commitment.
At the same time the numbers of older women
began to come to the collepe for a number ot

o1
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reasons:

they wanted to improve their working
conditions, to seek new careers, and to start

* working again.

ERI

Around that time we were beginning to feel
enrollment declines. 1 had worked in a junior
college once and had tremendous respect for the
work that those kinds of colleges did and knew
that many of their students could transfer.
Fortunately, 1 had a member of the staff who
understood this and worked with me; we recruited

ther and sot them into college. 1If I can
categorize ther, they were "transfer students."”
There's no way that we can adjust to

changing student populations without  a strong
commitment to advisement. Fach group has
separate needs. In those early '70s bits of it
were being met .by the admissions office, a bit
by the registrar, a bit by some stray -faculty
member up on the fifth floor, another one down
in the basement. It was all over the lot. We
clearly began to see the need for coordination
of these kinds of advice so that we had
something that kept with our mission, aims,
goals, etc.

At about that time we were beginning to see
the first results of what we called an "open
curriculum,” which was an attempt to unfreeze
the curriculum of the late '50s and '60s to be
somewhat more relevant. It was clear in our
rhetoric when we devised that curriculum and
wrote it that advisement was going to be a
strong component, but unfortunately we were
working out of a concept or an understanding of
advisement as I described earlier. About
'71-72 we realized that the weakness of that
open curriculum which has since died a very

-graceful death, was due to the fact that we did

not really establish what was needed in terms
of the advisement. The whole thing was crucial
on advisement. A new concept of advisement tad
to be developed. Those two streams merged to
give us many reasons why we had to do scmething
very clesr about advisement.

There is one other very strong reason why I
think it's crucial. It is extremely helpful
in establishing confidence in your program in
the midst of this 'liberal arts" versus.'career
development' debate. I hold very little
patience with that debate, particularly as the
head of a woman's institution when I look at
the facts for women: the average young woman
will work for 25 years of her adult life,
change her job.two or three times, get married
and have children. Clearly the education that
is needed for her is a little different from
that I received or perhaps most of you
received. For years career development went on
for men, clearly designed to prepare men for
various professions. HNow that we have a gap to

close, when that was not the design in edu-
cating women, I see no harm at all in empha-
sizing career development. I feel myself

passionately devoted to the liberal arts, but I
also realize that women have too many tough
years ahead, and I want our advisement program
to make them realize that what they learn in
their education can be used. The key is to
provide a flexible one.

I think that that gap can be closed, I see
it happening in our own institution. Not only
ts it just a matter of our integrity, but I
feel the morale of our humanities faculty,
particularly, improves when they realize that
you can do things with an English major and a
history major, .etc.  There is nothing wrong
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with simply being a scholar for the
your life, but most of the world
understand that.

Now I would 1like to talk (if I can use
this word, to leap into the technological era)
“fallout” from some of those -things.
Prubably the first thing I suppouse you would
expect every president to talk about is reten-
tion and obviously 1 would not deny that the
head count is extremely important. We appre-
ciate - and we're happy for our increased
enrollment. We are apreed at our institution
that a portion of our increased enrollment 1is

doesn't

due to improved retention and that this
retention can be attributed to the advisement
program.

Secondl’y, another important result of
fallout is the professional development of
faculty. In the advisement program, when it

gets organized and it becomes a dynamic force
in your institution, faculty have a tendency
to get out of their ivory towers and realize
that their discipline is related and that
their discipline is extremely important, not
just to the quality of the life of our students
when they graduate, but to what they do with
their life. I find that extremely important.

Thirdly, a general overall change in atti-
tude or morale in the institution occurred in a
very unusual way, and I expect that this would
be true no matter what the size of your insti-
tution was. Faculty, administrators and
students, with the emphasis we have placed on
peer counseling, began talking to one another
in a way which can enable real change to come
about -~ good, solid curriculum practices.
I've seen the improved practices in our honors
program, in some other programs, and in the
distribution of courses. I can think of a lot
of things that have come about because of acti-
vities that have been picked up or generated by
the advisement office.

There is another fallout which is
interesting in a sense. We are hearing so much
lately about using students for institutional
perpetuation. This seems to be the latest way
of getting at us on unfair practices in higher
education, lack of integrity and’ all the other
horrible things we are doing. I think that if
we are sincere, and I know we are, a good
advisement program not only helps keep stu-
dents, but it alsp helps to advise students
that they will seek their educational goals
perhaps better in another setting. Somehow we
have to recognize that our institutions will
not satisfy everybody, that there are some who
come thinking it will and that we do have an
obligation to higher education and to other
institutions to see that a student doesn't drop
out but gets into another higher institution
that best meets his or her goals. :

Those are some of the reasons why I think
that I have a commitment. What do I want to
see happen? Obviously, I want the configura-
tion. I feel very strongly that a commitment
isn't a commitment unless there's a
configuration. Somehow we are very strange
pecple; there must be an office, there must be
a body in the office, there must be ways that

this identifies with the institution. The
number of people involved in the program, I/
think, is fairly limited in our instituion. I

mentioned earlier categories of students, bug
now they cut across many different kindg.

/
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Students fall in all sorts of categories. They
need attention, and special attention, so that
a general advising program cannot cover that.
So we have to start focusing on different kinds
of students.’ I think the peer counseling
program as we have devised it needs a mich
stronger configuration and needs more
resources.

What are some of the difficulties? Well,
aobviously, everybody's president is going to
‘talk about money, and it's a real sincere

difficulty. Most of us want what is best for
educatiori. I think that ways have to be found
to rewdrd faculty in this process. of
advisemefit. Real ways of expressing the value
of this have to be found -- how to get into the
tenure decision-making process the value of

advisement, how to allocate a certain amount of
the faculty member's salary to that.

I don‘t know that that's a presidential
problem; that is something clearly that has to
be settled by faculty. We have Jjust come
through a review of the governance, and only
those areas which deal with rank and tenure,
and it's taken four years. Now, if we throw
this on the table, which I think is inevitable,
it's going to take another five years, so there
is an inbuilt way of life in the academic world
which sort of militates against this, which I
don't think 1is related to the presidential

~ degree. What I think the president can do is
alert people to needs of those kinds of things

~in the institution if it 1is going to be
successful.

One last difficulty is changing governance
patterns. We are just about recovering from
the '60s and finding out what the president
should or should not do with the deans, the
faculty, etc.; we are now finding ourselves.
The academic advisement with a strong con-
figuration overlaps with the financial aid,
career development, curricilum planning, and
faculty development. So thuse are areas that
must be integrated with the respective deans;
etc., of those other areas. That's very
important. On the other hand, if 1 were
talking to financial aid officers, we would be
saying the same thing. Both roles are new,

they're new since 1965 when the Higher
Education Act sort of changed things. And they
have created new positions, new responsi-

bilities., and we haven't yer Pplugged them in
gracefully or skillfully into the governance.
So I see that as a very big difficulty because
they're always kind of touchy areas.

The other area that I think we need a .lot
of hard thinking about and what 1 would like
to see some work done in is the role of
academic advisement with the part time faculty
member. We are in a large metropolitan area,
and the opportunities we have for part time

faculty are enormous. They want to get
involved; they want to get into this process
because students identify with them, How do

we integrate them; how do we reward them?
Probably my most favorite aspiration and
dream is merely to make academic advisement
the core to life long learning. I don't think
we have even scratched the surface on that.
I'm talking about getting through the change of
a2 lifetime, which I think the liberal arts edu-
cation is, deciding what your career goals are,
and then deciding what you want to study for
the rest of your life. Sometires they need not

mesh. You may want a career in banking, but
you may want to become an expert in the French
dramatists. I don't see any contradiction in
that, and I think that a good liberal arts
education, by the time the student is ready to
leave, should have some of those goals down. I
see the advisement program as a way where they
can start in the beginning and be monitored
through the four Vyears. Again, the con-
figuration must be put on that. But if we are
really sincere about what we say, I think that
we have to find ways of doing it.

I think academic advising is crucial and is
the .single most integrating factor in our
ingtitution.




Dr. Donald J. Mash, Vice President for Student
Affairs ‘ . -,
George Mason University

Introduction
Since the function of . academic advising

involves the teaching faculty and academic

administrators in significant ways on most
campuses, line responsibility for managing
academic advising is not often in the hands of

-student affairs professionals. lonetheless,

-longer e
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a matter of critical importance to
functional relationship it
traditional student affairs

advising is
us because of the
has to many of the
programs.

why the new found interest in advising in
the last few years? 1 have some thoughts.

A number of changes in higher education
have made the delivery of effective advising
more complex.than ever before, and therefore
more difficult to do well. Some institutions
have not recognized the impact of changes and
continue to mairtain an approach to advising
which mag have worked' years ago but is no

fective. In cases where there are
indications that the advising approach is no
longer effective, institutions appear to be
unable or unwilling to alter their approach.
In other cases there is a false sense of
satisfaction with inadequate advising based
upon apparent student satisfaction with the
mechanics--course sequence and  scheduling
procedures.

Factors related to faculty workload and
conditions of employment have complicated the
advising picture. Enrollment fluctuations on
many campuses have prompted staffing decisions
based on expediency and/or necessity rather
than careful planning. Collective bargaining
agreements have caused role perception changes
among faculty.

So called new students have complicated the
picture. The new students include adults who
are pursuing education in order to move into
new employment, to resume interrupted careers,
or *o erplore new found interests. ~ During the
1960's the number of adults enrolled in higher
educatior.,, grew from approximately nine million
to twenty-five million. In addition, higher
education now enrolls many 18-21 year olds who

lack necessary academic skills. Although a
gignificant number of these students are
minorities, the majority of them are the sons

and daughters of blue collar workers, A number
of adjectives have been used to describe these
students as a group-disadvantaged, culturally
deprived, underprepared, and high risk.

The " new students, whcse backgrounds are
unlike those of traditional students of the
ast have different needs that warrant dif-

erent responses. For example, many campuses
are currently wrestling with problems related
to retention. When faculty and administrators
complain about poor, unmotivated and ill-
prepated students, they ought to consider the
possibility that the advising function may be
compounding if not ‘creating some of the
problems.
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The increasing complexity is explained by
the presence of other factors. We have seen
the proliferation of courses on many campuses,
more flexibility in the curriculum and addi-
tional degree possibilities. We are facing
some critical issues related to the job market
and a heightened student awareness of marketa-
bility after graduation. We - have seen
increased mobility expressed in higher numbers
of transfer students, who along with new fresh-
men require a certain period of ‘time to gain a
grasp of the institution, find their niche, and
develop a relationship with one or more pro-
fessors in their field. -Ve find nore undecided
students, and rmore students who Tremain unde-
cided longer, attempting to sort out program
options that will ensure satisfying entry into
preferred work or graduate school. Many
"decided" students who declare a major do not
know what they will do with it. Against this
backdrop a much closer current look at advising
is long overdue.

When advising is criticized, the tendency
is to look primarily at the mechanics of the

advising function and to declare that the
advising is sound if it is being done as
prescribed. I believe, however, that we need

to look beyond the mechanics of advising to the
relationship o:r advising to other essential
programs and’' services available on campus.
Only through the coordination and integration
of related functions can we hope to speak ade-
quately to student needs amidst the complexity
confronting us. The coordination and integra-
tion of the advising function with other
related services (most of which are provided by
student affairs professionals), 1is the key.
There has been increasing professional spe-~
cialization resulting in fewer generalists.
This is true in the student affairs profession
as well as in areas of academic administration.
Service coordination and delivery will be more
difficult because there are now more pieces that
will have to be brought together.

Too often advising is carelessly described
as a system (or a model) when in fact it is
implemented in relative isolation from other
services and programs on campus which could
collectively stand as a system. Clearly the
dynamics of managing the advising function are
less involved than the dynamics of an advising
system or a developmental approach * (used
interchangeably).

When viewed as a function and implemented
as such, advising is ripe for criticism and is
often viewed as inadequate. The criticism
directed at the advising function often results
from the sterility of its unrelatedness rather
than the way the advising function itself is
managed. When advising is administered as a
function without regard for the relationship
advising has with such functions as admissions,
orientation, career services, personal
counseling, and academic assistance, the bene-
fits of a well managed advising function will
never be realized. When relationships are
systematically developed among advising and
related functions in a managerial scheme
consciously conceived, an advising system
replaces and advantageously blurs the beginning
and the end of the advising function.

System advising is merely a more comprehen-
sive approach to the student than the function
of advising. It incorporates the function of

I
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advising but is not a substitute for the tasks

performed in the advising function. System
advising is as much a management concept and
a stage of mind as it 1is a definable set of
functions coordinated for maximum results. The
specific tasks performed in the advising
function don't change in system advising;
they are simply expanded upon and systemati-
cally related to other important services which
collectively are capable of contributing to the
development of students in a more significant
way. .

In simplified form 1 believe there are
three general dimensions of system advising
that should be present in a management scheme.
They are: 1) advisers who view advising as
important and who are recognized and rewarded
for their performeance; 2) a training program
for advisers which is capable of instilling a
thorough understanding of the ‘institution's
academic programs as well as its related sup-
port services; 3) a thorough understanding of
the student developed through effective pread-
mission and ongoing data collection. These
dimensions must then be brought together in
face to face sessions between adviser and stu-
dent for the purpose of arriving at goals based

upon the student's background, expectations,
and strengths.
However, understanding the essence of an

advising system, and having all its parts pre-
sent on a given campus, still leaves the for-
midable task of implementation.

The State of the Art .

Advising is delivered in a variety of
ways--by faculty, or through central advisin
at the institutional, college, or departmenta%
level--each with varying degrees of faculty and
student peer involvement. There are a number
of variations to these arrangements, and many
campus advising approaches employ parts of all
the options mentioned.

Traditionally faculty have been at the
center of advising, but there are signs that
this is changing as more and more institutions
move to approaches with less faculty
involvement. However, on many campuses where
the faculty consider academic advising to be
one of 1its primary responsibilities, the
balancing of academic advising responsibilities
with teaching, research, and community service
generally places academic advising as a low
prioricy receiving a minimum of aculty time
and attention.

But faculty commitment and time are only a
part of the problem associated with advising by
faculty. Lack of expertise is also a part of
it.

I believe the presence of faculty in
advising is with us and will remain with us.
We should view this positively and not ignore
considerable data which indicate that increased
out-ot-class contact between students and
faculty contributes significantly to- the devel-
oprent of students. On campuses where the
faculty continue to have a responsibility for
academic advising, a system should be developed
Which will allow faculty to do their part well.
At more and more institutions it appears that
faoilty are beginning to focus on the aspect of
advising which they penerally can do well--
woeriing with the upperclass declared majors who
have clear academic plans.

Managing System Advising

‘each campus and the

. pus which enhance advising.

Managing effective system advising would be
a formidable challenge 'if only one vice presi-
dent or dean had line responsibility to admin-
ister all the relevant functions. But on most
campuses the functions of admissions, orienta-
tion, advising, career services, personal"
counseling, and academic assistance are spread
among the faculty, academic administrators, and
student affairs administrators. The critical.
position of coordinator of advising, regardless
of line responsibility, may not even exist..
The mechanics of coordination and implemen-
tation in a setting such as this are difficult .
at best. .

I believe that the advising function has
the potential to serve as the natural core
function for an effective student development
model. If advising is conceptualized as a core
managerial function around which to build the
student development model, the likelihood of
bridging the academic and_non-academic gap
takes on a promising appeal for the administra-
tor or the teacher who views the comprehensive
development of students as the primary purpose
of higﬁer education. )

To approach students and
comprehensively as I'm suggesting,
bottom line has to be at the top. This is
equally true of other student services.
They'll not stand a chance of coming together
in ‘an effective way unless the President and
Vice Presidents are talking and attempting to
bring the pieces of the puzzle together.

their needs
advising's

Some Thoughts In Closing

have a focal point on
coordinator or director
must see how the function fits in the scheme of
things and then must be able to articulate the
relationships. An advising handbook can serve
this purpose well if it goes beyond advising to
the .other services available.

2) If there is no focal point, and not all
campuses . have a coordinator/director of
advising, one must be created. If there is a
coordinator/director but advising isn't working
or exists as an entity to itself, somethin
must be done. Someone must play the role o
change agent and get the campus to address the
problem.

3) One must never lose sight of the posi-
tive effects of student-faculty interaction on
the development of students but do consider
what kind of interaction and at what point such
interaction is most productive in the advising
process.

4) With regard to the endemic misdirected
reward system, don't plan an approach which
requires a dramatic shift in what is rewarded
in order for advising to be done well. It
won't happen. Attack and spotlight small
pieces. For example, ask what community ser-
vice really means. Is advising a part of it?
Is it more important than committee work? Can
one substitute for the othcr?

5) pon't overlook related services on cam-
Often they are
found in student affairs--Career Services,
counseling, testing, self-help techniques,
gpecial proup sessions and workshops.

1) Advising must

-y
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6) With regard to advising centers, accept
as a given fact that funding will always be a

concern. Don't rule out trained students as
staff; they can be superior to faculty with
released time.

7) Don't get hung up on battles over turf-
Where should advising report? Always focus on
how it can be done well, rather than who is
going to do it. And doing it well means

" relating it to the other functions available to

ERI
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Dr. Robert E. Glennen, Vice President for
Educational Services and Academic Affairs
University of Nevada, Las Vegas

A colleague of mine has a sign in his
office which complains about the inability to
obtain action from central administration. The
sign states:

Getting things done around here, is like
mating elephants.

It's done at a high level,

It's accomplished with a great deal of
roaring and screaming, :

It takes two years to produce resui;sl

It's a shame that any administration is
perceived as being slow in getting things
accomplished but if my perceptions are correct,
many of you in academic advising probably share
this point of view. J

As an administrator, I pride myself on
being responsive to requests from  faculty, on
being decisive and taking prompt action. I
encourage you to start with any requests You
might have to your central administr?tion with
careful planning and self study. Build your
case 80 you will have something on which to
sell the administration. Don't just go in and
say I've got this ideal! .

Administrators receive all types of
requests and proposals everyday, but if you
start by conducting a self stpdy of your
institution, its strengths and weaknesses,

goals and objectives, research the literature,
and present your plan--it will bring results!

For example, retention nd attrition

) readil{ catch an administrator's eye today.
Begin by citing the Carnegie Copmission Report
that 6 of 10 who enroll in gollege fail to

McNeely (9),

complete their degree or t
and Astin (2)

Iffert (7), Summerskill (10)/
reveal that the attrition rate has not changed
appreciab1¥ in forty years. /That studies by
Anderson (1), Huber (6), Glennen (5), Edington
and Gillard (4), and Tinto (1V), have indicated
that academic advising and expanded student
services have proven effective in retaining
students.

This, in my opinion, would be the beginning
of effective planning the first step in
convincing the administration to implement an
advising system. You can begin with short term
or long term planning but if you don't plan,
you will only drift. )

The process of planning assumes the inevi-
tability of change and increases the prospect
for influencing change. Change generally has

to be gradual and connected to previous t-
terns of operation rather than a drastic relorm
which is disruptive to the whole campus. Clark

Kerr (8) stated, '"The academic community is
like the United Nations with separate terri-
tories and cultures, veto powers, and the capa-
city for war. Coexistence is more likely than
unity; peace is one priority item; progress
another." Every campus element has its own
turf and when you start infringing ﬁ?on it,
campus wars and brush fires erupt. Effective
planning helps central administration set the
stage and implement the plan campus wide.

vy




T as: What is this college?

For example, when I went to UNLV in 1972,
they (the faculty and administrators) had
decided to reorganize and to have a University
College. This is the college of record for all
freshmen and transfers. hey do not declare
majors. The backbone of tKe program is a
faculty advising system. The basic underlying
philosophy of the University College is to pro-
vide more individualized attention to students
and let them know there are people on . the
faculty who are concerned about them and wish
to assist them in succeeding .in college. It
was established to make a smooth transition
from high school to college.

I encountered hostility and even aggression
when establishing the College. Questions such
Why are they
taking my students? Who is this guy? began to
surface. I presented a plan which utilized
existing faculty as advisors and did not make
exorbitant budget or staff demands. 1 started
off with a' secretary, one work-study, nine
part-time advisors and myself. Then throughout
the year, ! began to build my case for future
requests.

A second important element in implementing
an advising program is administrative support.
You must gain the support of central adminis-
tration by selling them on the value of an aca-
demic advising system. The plan you develop
must integrate with the institutional mission
and goals. Obviously, in any institution the
ultimate authority to govern comes from the
governing board, i.e., the trustees or regents.
They delegate the authority of the day-to-day
operation of the campus to the president and
he, in turn, to the vice presidents, deans, and
department chairmen.

Crockett of the A.C.T. corporation states
that two of the basic elements of implementing
a successful academic advising program are
administrative support and the development of
an institutional policy on advising.

I was fortunate in my situation when
starting out because my school had decided to
make a commitment. However, it was a commit~
ment primarily in name only. Often all it
takes is this approval to go ahead.

Then you must develop good relations with
the administration through frequent contact,
keeping them  informed of what you are doing;
developing mutual respect and mutual support
in critical situations, and producing results.
These exercises require more than simply
fulfilling the authority vested in you by a
superior. They require effort, skill, and
work ! Finally, the best way to retain
authority is to keep earning it by competent
actions.

The second element I alluded to--separate
institutional policy--is one which most schools
make at least a paper commitment. If you scan
college catalogs, you will find general state-
ments of the philosophy of academic advising
and the logistics for providing such. However,
most exist in statement only, and this is the
fii't of the central administration. If they
are —cotny to make such statements, they must
nrovide the resources to follow through with
the commitment.,

Atter a philosophy is -developed, the next
step is selecting someone to administer the
academic advising program. I Jare sav few if
anv of you here, got into academic advising by
wiy nf Bollund's Vocational Aspiration Theory,
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‘Most of us entered Ldemic advising through

other disciplinary preparations and accidental
routes. It is incumbent upon central adminis-
tration, however, to select competent,
qualified and interested individuals to lead
academic advisement programs. _

Each institution has a prime responsibility
to mobilize its people resources and to create
a sense of worth in the academic advisors. It
is the responsibility of the director to help
professional advisors determine their goals
with those of the institution. The root and
body of the word "administer” is to serve.
It's easy for faculty members to joke about
university administrators. Everyone seems to

" know how to be an administrator but few people

want to serve in that capacity. Dibden (3)
states, "It's the faculty's job to think for
the University, the President's to speak for
it, and the Dean's to make sure that the
faculty doesn't speak or the President think."

A good administrator must be capable of:
choosing the right priorities, eveloping
skills and care in dealing with people, choos-
ing faculty advisors, delegating authority,
getting the work done - paying attentiom to
small details, getting and using communication
information, supporting and motivating one's
self and others, planning and involving others
in planning, and making decisions.

The next element in developing an advisin§
system is to have a solid organizationa
structure. This will vary from campus to
campus. In some institutions they have util-
ized advising through a centralized campus
advising office. In other schools they handle
it through the college office, i.e., the
College of Arts and Letters or College of
Business with a team of advisors who provide
advising. Another system is having the advis-
ing provided by the student's major department.
Some campuses utilize an ombudsman approach in
advising assistance.

At UNLV we have utilized the University
College to implement what I have termed
"intrusive counseling'. To be intrusive con-
notes a tendency to thrust oneself into the
affairs of others or to be unduly curious about
another's concern (Glennen, 5). I believe that
we cannot sit back and wait for students with
problems to come in to see the advisors. Ve
must be intrusive and bring the students in and
try to head off problems before they become
major situations.

We begin the academic year by calling in
those students who are marginal admissions
during the first weeks o& school. We then-
shift to what I call "routine interviews"
whereby we call in all the students at least
once each semester to check on their progress.
Next, we concentrate on those students who have
received two or more midterm deficiencies.
Then we close the semester with intensive pre-
advisement for the next semaster's scheduling.

Recently we made ah organizational change
after three years of the University Ccllege in
which we included the academic support and
student personnel units of the Universit: under
thd umbrella of Educational Services.

Advising does not stand alone and students
who have a need for advising <enenally would
not succeed without some additional sup?or:
services, All of these support seryvices nave
their own counseling and advising clunents,

L
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We have under this umbrella:

1) Learning Resource Center - this office

provides tutoring and learning
assistance and prograrmed materials to
all seadenrs o8 o i rerty,

2) English as o Ycvond o oue l'rogram -
this ofters € level- ‘¢ bnplich courses

to assist thouse students who come from
a background where other than English
is the pritary luincuage to have the
opportunity -to Jdevelop their profi-
ciency in English and then move forward

into one of our regular academic
majors.
3) Early Studies Proyram - the Larly

Studies Program offers the' opportunity
for outstanding high school juniors and
seniors to be able to come to the
university campus and begin taking
college courses. .
Admission by Alternate Criteria - this
is a program devised for the other end
of the continuum, those students who do
not meet our normal admission require-
ments. They have an opportunity to
come to the university, take selected
courses and then achieve at a given
level and if they prowve themselves, are
then allowed to matriculate as a regu-
lar student.

5) Psychological Counscling and Evaluation
Center - this office has. five clinical
psychologists who handle the more
severe persocnal, socvial and emotional
problens of all st iv s,

Student Affairs - thecv are responsible
for student governnent and student
activities, and providing peer coun-

seling in the dormitory
7) Veteran's Affairs - thi%ffice handles
the advising and counsel$hg of all the
enrclled in the

4)

6)

veterans who
university.

* 8) Placement and Carver Center - provides
infornation on employment and cdareer
advising, ard coordinates interviews
and job placement tor all graduates.

are

9) Special Services - provides advising,
tutorin and variuvus scrvices for
physica%ly, educationally and cul-
turally handicapped.

0) Health Services - provides all types of

health information, rreatment and
diagnosis for health problems.

By unifying all of these services, we have
been able %o readily handle referrals. because
all are located in the same proximity and have
much more comraderie among the professional
staff members of these units. Therefore, the
students do receive better services from the
university and the wvarious units are not
fighting over who is providing what services
and/or who should get credit, money or space.

Another extremely important element in

" implementing your advising system is the selec-

tion of faculty. It is
people who are interested
with students. and there needs to be some
incentive for getting involved. At our insti-
tution we have allowed for released time from
the normal teaching load, and we also provide a
reward system whereby advising is one of the
criteria for both promption and tenure.
Furthermore, the Dean of the U'niversity College
and the Vice President of Flutationdl Services

important to .select
in wanting to work
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as well as Vice President of Academic Affairs
all sit on the final review panel approving all

university promotions or tenure. cases. This
provides ~additional support for the faculty
memhor  who has served as  an academic advisor
wad performed admirably,

Another  element of our faculty advising

program is that we provide tor inservice pre-
paration of our faculty. We have bi-monthly
meetings in which they learn about the curricu-
lum, rules and .regulations of the institution
and how to improve their counseling techniques.
We have utilized guest speakers from the A.C.T.
Corporation, various psychologists and
psychometrists, student personnel workers, and
financial aid officers. We-also subscribe to a
variety of professional periodicals which are
distributed to the academic 'advisors, and we
have utilized films on counseling. We also
send faculty to conferences, workshops and con-
ventions so that they can improve on their
skills.

The last clement which would be essential

in implementing an advising program is evalua-

tion. I think it is essential to evaluate the
faculty advisors, and we do that at our insti-
tution at the end of each year. We also eval-
uate our pru;ram in terms of the services, the

utilization oL the referral sources of
Educational Services, and the attitudes of all
staft  working in  the programm  including

secretaries.

Once you evaluate, then you have the data
to help you build the justification of your
program. In our institution, we were able to
make a very strong case backed by thk results
which have been achieved by our advising
program on a year by year basis. For example,
we keep track of the academic attrition of
freshmen, which has been reduced from 45% to 5%
during the 7 years of operation. We tabulate
the increase of the students who have made the
Dean's Honor List and the 'B" average achieve~

ment list. Additional - data includes the
number of studeénts on academic probation, the
number suspended, the number withdrawing, the’

number of course hours generated, the course
loads (which measure FTE), the
dents dropping courses and the number con-
tinuing in school from one semester to another.
An additional nofeworthy result which we disco-
vered since-the implementation of our intrusive
program is that there has been a reduction in
the number of freshmen needing assistance from
our psychological clinic. Many of their pro-
blems are handled intrusively before they
become severe crisis situations.

When you have assembled your data, then you
can go into . your. central administration and
state "I need X number of faculty, X number of
secretaries, and X amount of increase in my

budget. Mow you have demonstrated that you can
produce results and as an administrator who
receives such requests from deans, department

chairmen and directors, I must admit .that I am
impressed by those individuals who can document
that they are Jdelivering. .
Naturally, you may not receive everything
which you request because your requests do have
to be balanced with jother campus expenses but
it really helps if y;k are able to substantfate
the type of results that you are achieving. So
1 do ‘encourage you ta prepare your plan, work
it through carefully, select good administra-
tors and solid academic advisors, collect and

number of stu-
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assimilate your data, and make your presen-
tation to your central administration. I can
almost assure you that you will obtain their
support in implementing and promoting your
advising program. ‘

In closing, I commend each of you for your
efforts individually in furthering advising on
your respective campuses and I praise your
efforts to develop thts professional associa-
tion. Keep up the good work, do not become
discouraged; you are doing a great jobl I
often tell my own counselors that advising is
much like the Bible story of the ten lepers;
seldom does anyone return to say thank you.
However, You know in your own hearts that you

. have helped individuals.
- 1f advising's bottom line is at the top,
then in my opinion, advisors are the tops!
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UMIVERSITY 101: A UMIQUE PROGRAM FOR
RETENTION THROUGH ADVISEMENT

Paul P. Fidler, Director, University Center
for Undeclared Majors ’

John N. Gardner, Director, University 101

University of South Carolina

Neal A. Hartman, Health Professions Counselor
and Instructor

University of Texas at Austin

The basic goal of this presentation was to
relate the University 101 program and the con=-
cept of a University Center for Undeclared
Majors to the Academic Advisin Association
Conference theme of "Impact--Adv%sing for the
80's." Fundamentally, this involved the pre-
senters addressing the philosophy of "advise-
ment" in a much broader sense than the tradi-
tional concept of advisement as scheduling.

Focus was on how "advigement" can be provided -

through the University -101 program so as to
significantly improve retention of students,
including high risk :students such *as unde-
clared majors. This presentation addressed
issues of concern to all those attending such
a conference who have concerns for promoting

improved retention through improved advisement.

This program presented a developmental
model, structure, - content, outcomes, ‘and
research findings on the linkage of two program

* concepts at the University of South Carolina:

University 101 and the Center for Undeclared
Majors. University 101 is an award winning,
three credit hour, academic, freshman orien-
tation, course “and faculty/staff development
program developed at the University of South
Garolina and now replicated at other’ institu-
tions of higher education. University 101 and

. the specialized advisement offered by the

Center have been associated with a significant
improvement in retention of undeclared majors.

As bases for this program, there was a con-
bination of theory and research, and practical
information provided in a presentation/
discussion format with presentations by three
presenters. An appropriate audience is
faculty, administrators, directors of* advise-
ment, and especially senior administrators with
ability to influence changes in the advisement
process at their institutions.

For those who are responsible for advising
students, this presentation demonstrated how
the University 101 program at the University
of South Carolina in conjunction with the
University Center for Undeclared Majors has the
following demonstrated outcomes:

1. Utilization of full-time professional
advisors cross-trained in career
planning to advise undeclared majors.

2. Achievement of retention rate of high
risk undeclared students nearly equal
to all freshman average.

3. A highly effective continuing orienta-
tion course for three semester hours
credit.

4. Provision of academic credit for
orientation/advisement.

S. A vehicle for involving larye numbers
of repular faculty and statf in. the
advisement/orientation proucess.

6. Increased and significantly jreater
knowledge and utilization "of student
personnel services by students. .

?
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7. Significant reduction of the freshman
attrition rate, and hence improvement
of overall enrollment.

8. A developméntal experience for staff,

- faculty, and students.
9. Achievement of maximum cost effec-
tiveness. -

10. Integration of professional staff with
faculty in a joint instructional and
advisement undertaking.

Thus, this presentation addressed an
important, rePIicable concept entitled
"University 101" at the University of South
Carolina which -achieves the above enumerated
outcomes together with the University Center
“for Undeclared Majors. The presenters are
firmly convinced that as a model it is repli-

cable on other campuses, both large and small; -

public and private.
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INTERPRETING AMD USING TEST SCORES.IN .
ACADEMIC ADVISING: A PRACTICUM
FOR NEW ADVISORS

Thomas E. R. Redmon,'Assist. Director, The
College Board, Southern Regional Office,

Atlanta, Georgia

Many new practitioners of academic advising °
find a common barrier to effective counseling:
interpreting the results of tests and assess-
ments to students. This program session is
designed to assist new advisors who desire a
better understanding of the purpose and func- .
tion of tests, and who might benefit- from a
practical, '"hands-on" opportunity to practice
test interpretation skills and techniques.

The following outline specifies the topics:
covered:

A. - Introduction to the purpose and function
" of test scores  in academic advising. “
1. Types of tests
2. Individual,performance
a. Academic strengths and weaknessesg
b. Work/career interests
c. Biographical indicators of academic

success
d. Cnmpetency and performance stan-
dards
3. Group performance
a. Understanding the statistical
: significance of tests for groups
b. Establishing the validity of tests
™ for student groups and college
courses

c. Setting rational and fair cut~off
scores for placement
d. Matching students to teachers and
courses ] ) : Y
4. The limits of tests in advising _
B. Techniques for using test information in
advising.
1. Designing the time frame for reporting
test information to students
2. Developing faculty competence in test

interpretation
3. Combining test information with other
A information for advising

C. Case studles of test interpretation in
advising: a hands-on practicum.
1. PRegular Rachel .

Unprepared Ulysses

. Adult Alice

. Handicapped Harvey

. Accelerated Alfred

[V SR VR M)
.

Xeroxed handouts distributed during the
practicum: :
“"Guidelines on tHMe uses of test scores and
assessment data" .
) "Interpreting the evaluation of essay
lacement tests"
"Models of academic placement"
"Case -studies: Advising students about
test: results and placement - recommen=~

dations"

"The three-dimensional advising environ-
ment: Student learning attitudes,
faculty teaching styles, and course
content"

fo.;
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CAINING SUPPORT POR AND IMPLEMENTING A
FACULTY ADVISEMENT PROGRAM THROUGH
- THE USE OF A FACULTY COMMITTEE

Judith Bresalier, Director of Academic
Advisement Programs .
Suffolk County Community College

The utilization of instructional faculty as
academic advisors was begun on an “extensive
‘basis in September, 1978. As a result of a
negotiated contract, faculty are required to
devote eight hours each semester to academic
advisement. In addition, all full-time, faculty
teaching summer school are required to commit
eight hours to advisement. is replaced a
counselor-oriented academic advisement program
-which had been developed to compensate for the
refusal of faculty to be involved” in the
advisement of students without extra compensa--
tion. The Office of Academic Advisement
Programs was developed in September, 1978 to
implement and design the new advisement
programs. o

The primary goal for the first year was to
enlist the support of the fatulty for this
contractual item which made additional demands
on their time. This support was negessary 8O
that the student bodys would become aware of
the Faculty Advisement Program, become con-
vinced of the valtle, and learn to utilize it to
its fullest potential. The ultimate result
of this would be,more .involvement and addi-
tional ., satisfaction with the institution--
therefore increased retention. v

The method decided upon for enlistihg sup-
port was the utilization.of a Faculty Advisory
Committee. A representative from each academic
division was selected. The persons wepe chosen
because of their credibility with their peers,
their concern f£Qr students, their reputations
as diligent workers, and their good communica-
tion skills. .

The committee set certain goals and tasks
for the first year which included:

1. Publicizing the new advisement program.

It was felt that
grogram would require extengive pub-
icity in order that students would
become aware of the parameters of the
program, their responsibilities in the
program, and the advantages which would
accrue to them as a result of their
participation. ‘
2. Faculty support for the advisement
program was essential. Faculty were
encouraged to talk about “the program
with students and to implement the
program by offering their services for
advisement of continuing students.
The committee members presented the
general outline of the program and
encouraged faculty to allow the program

a trial period with unqualified

. support.
3. The committee felt that a statement
' which presented their views on the
essential nature of the advisement
. process was ‘critical. It communi-
cated, - perhaps better than anything
else, the unqualified support whié¢h

the program had among key faculty

members.

Q
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4. The committee solicited input from

. their colleagues in order to determine

their needs in the advisement, process.
An up-to-date handbook, master schedule
of courses, and copies of all materials
sent to students were requested. This
. input is solicited on a continual
basis. ‘
S. Opening two-way communication channels
to obtain faculty input and to dis-
seminate important information.
The goals and tasks were met for the
1978-79 academic year. Credibility of the
committee was established, and the committee is
seen as havin% an impact on faculty and admin-
istration involved with the advisement program.




INCREASING -THE ACADEMIC SURVIVAL
RATE OF HIGH-RISK STUDENTS

Stayner Landward, Director, Center for
Academic Advising
University of Utah

Nigh-Risk Students in Higher Education .
. Colleges establish lém{ss{on requirements

" dents has been

ERI
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in order to screen out students with a low
probability of success (Magle, 1966). Yet, due
to such factors as declining enrollments and
increased attrition, many institutions of
higher learning are moving toward the practice
of open admissions. With open admissions has
come the secondary phenomenon of the increasing
number of “high-risk” students now gaining
entrance to colleges and universities. These
students have been characterized as those who
score low on standardized achievement tests,
generally cope poorly in traditional educa-
tional structures, and have not fared well
academically in the past (Chickering, 1974;
Cross, 1971).

The open door for many of these new stu-
characterized as a revolving
door. They experience easy admissions, quickly
followed by poor academic performance, and dis-
missal or withdrawal. i

There are numerous studies that indicate
special programs designed to improve students'
academic performance are successful. 1In one of
the most enlightening, the researchers learned
that treatment programs associated with
improved academic performance had the following
characteristics: ”

1. Structured

2. Lengthy

3. Content-oriented, aimed at the dynatics

of underachievement

4. Having high levels of therapeutic con-

ditions (empathy, warmth, genuineness)

5. Appropriate to the needs of the stu-

dents--immediacy and relevancy (Bednar
and Weinberg, 1970)
Noel (1976) reported the ACAC Journal that the
dropout rate in state-supported midwestern
colleges was significantly reduced when:
1. An advisor helped students
) registration '

beyond
When an official of the institution
communicated concern for the students

I3

3. When the student felt part of a mean-
ingful group '

Based primarily upon the findings of

Bednar, Weinberg, and Noel, the Center for

Academic Advising developed a two-credit-hour
course designed to facilitate more opportunity
for high-risk students to engage a college edu-
cation commensurate with their néeds, motiva-
tion, and abilities.

Methodology ;
n order to determine the effectiveness of

the Academic Enrichment Program, an experimen-
tal design was used. This provided for an
experimental group and several control groups.
The Experimental Group was a random se ection
of 40 high-risk students who had previously
indicated an interest in participatinﬁ in a
support program. The remaining 61 high-risk
students, who wanted to participate but were
not randomly selected, were placed in Control
Group I. e additional 123 high-risk stu-
dents, who chose not to participate at all,

were placed in Control Group II. In additionm,
a third group was selected which consisted of
151 students randomly selected from tne mon-
high-risk entering freshman class. The
Experimental Group and Control Groups I and
were evenly matched when using the criteria

of ACT —composite score, age, sex, and pre-
dicted CPA as represented in Table I. Table
II  reflects the difference in performanee

between these groups.

Objectives of the Academic Enrichment Program
. To create an environment that allows
students to freely discuss and problem
solve concerns or obstacles which may
inhibit academic success.

2. To discuss the purpose of a college
education and its relevance to career
and/or life goals.

3. To provide instructional / content
designed to enhance a student's aca-
demic skills.

4. To increase students/ awareness of “the
institutional and personal: resources
which are available.

5. To increase students' self-awareness to
the extent that personal strengths and
limitations are brought into focus.

Course Outline

—-Review of course objectives and expecta-

. tions !

--Review of University of Utah policies and

procedures

--Discussion of frustrations encountered as

an entering freshman
--Educational objectiveg: why a college
education? .
--Time management and self-discipline

Study skills
--Test taking skills and stratepies 2
Perscnal and University resources
--Communication skills
Problem solving and decision making s
--gelf-awareness and personal strengths
Career development
--Review and evaluating the course

Using an analysis of variance, Tables I and
II reflect the similarity among the Experimen-
tal and Control groups when comparing academic
preparation for college. Tables III and IV
compare the differences between the actual T~
formance of the two groups. Tables V and VI
illustrate the differences in their retention
rates.

TABLE 1

Comparison of the Differences Between the
Mean Composite ACT Scores of the
Experimental and Control Groups :

Gyoup Nd. Mean S8.D.
E 30 12.6 3.43
C1 61 13.3 3.98
o) 121 13.6 3.23

TOTAL 212 13.4¢ 3.49

F (2,209)=1.25, p=.29 (Differences not signi-
ficant)

o




TABLE II

Comparison of the Differences Between the
Mean Predicted GPA's of the Experimental
and Control Groups :

" TABLE VI

Comparison of the Retention Rates Between
the Experimental Group and Control
Group I for Spring Quarter 1979

Croup No. Mean AS-D-
E 30 1.43 .32
C1 v 61 1.45 .23
C1 120 1.42 24

TOTAL 211 ) 1.43 .25

F (2,208)=.346, p=.71 (Differences not signi-
ficant)

TABLE III
Comparison of the Differences Between the

Experimental and Control Grouga‘ Mean
GPA's for Autumn Quarter 1978

Group No. Mean S.D.
E 30 2.14 1.31
Ccl 59 1.41 1.02
Cc2 115 1.34 1.05

TOTAL 204 1.47 1.08

F (2,209)=6.6, p=.002 (Differences significant)

TABLE IV

Comparison of the Differences Between the
Experimental and Control Grougs' Mean
GPA's for the Academic Year 1978-79.
This Includes Autumn, Winter,
and Spring Quarter

Group MNo. Mean _. S.D.
E ' 30 1.78 1.07
C1 59 1.40 .96
C2 115 1.34 .91

TOTAL 204 1.42 .95

F (Z,201)=2.48, p=.08 (Not significant)

TABLE V
Comparison of the Retention Rates Between -
the Experimental Group and Control -
Group I for Winter Quarter 1979 °

*------'-------------------.-----------'---------

Aut. Qtr. Wtr. Qtr. % of Original

Group Fnrollment Enrollment Enrollment
F 30 26 86%
Cy 59 30 | 50%

X2=5.68, df=1, p<.02 (Differences significant)

Aut. Qtr. Wtr. Qtr. % of Original

Group Enrollment, Enrollmpent Enrollment
E 30 18 60%
C1 ¢ 59 29 49%

X2-.89, df=1, p>.05 (Differences not signifi-
* cant) .

1%
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dent into the system.

PEER SUPPORT
Susan Beitamen, Northern Kentucky University

-

To quote David Breneman's article in the
September American Association for Higher Edu-
cation, "The impending 25% drop in the 18-year-
old population and the resulting scramble for
older, part-time students will dominate the
higher education environment of the 1980's and
beyond. ' These facts are so well known that
they require mno further elaboration...."
Fifteen, even five years ago "Continuing Edu-
cation™ was attempting to fit the adult stu-

Today we ane attemgting
to change the systém to meet the needs of the
adult student. Aren't we? Does this mean
retraining teachers and restructurin services
and class times? In some cases total restruc-
turing might be necessary, but more often it
seems that, modification and a new perspective
are all that is necessary.

The Peer Support Program, as initiated two
gcarl ago on the state-supported campus of

orthern Kentucky ' Universitv,  is a sound

approach to the widespread adiustment probleft

experienced by adults who re-enter the academic
environment as new or "stopped-out' students.

I. Advising and Integrating of the student
over 25 who chooses to go (go back) to
college. '
A. Questions:

1. Can they re-enter and be success- .

ful students while dealing with
role and rusty’' or nonexistant
learning habits?

2. Can they be retained until they
choose a major -and complete a
degree or until they choose an
option other than school; can
decision replace default? )

3. Do .they recruit their neighbors,
friends, and family as new stu-
dents? '

II. Demonstrating that a group of adult stu-

. dents can facilitate their own adjustment

with some coordination from school offi-

cials; that the basic peer principle can

be applied to minority and international
students. :

I111. Addressing any public or private college
or university administrator who wishes
to initiate an uncomplicated, very in-
expensive re-entry, retention, recruit-
ment program housed either in admissio?n,
advising, or counseling tenter; any st £f
persord employed in these three areas who
would like to swindle the administration
into meeting the real needs of adults.

1v. Presenting it from the perspective of one
who has started such a program as a kind
of experiment and watched it grow beyond
all expectations (from 20 to 200 students
in two semesters).
A. Comments:

l. Adults have the ability to solve
their own problems if given
enough information and support.

2. 1t {is possible to use a model
that will evolve a unique system
on each campus for dealing with

Q A
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The need is therel,

8

the:"new population” without the
necessity for gross changes in
~attitudes and structure. 1
biggest by-product has been the
sensitizing of the faculty et al
‘to the. existence and value of
adults on campus. . .
The program has drawn national
attention since the Mayv/June
issue %f Change magazine out lined
the ‘uniqueness of using an ac-
cepted concept in a new way. 1t
~ has  potenstial for helping stu-
dents with. the decision making
process (a student cannot be bro-

kered until she/he feels in
control and .group involvement
fosters that feeling). Support

.and networking are essential’ to
success!
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. WORKSHOPZ OR HOW TO BEVELOP A WORKSHOP
FOR FACULTY ADVISORS

Dr. Thomas J.
Advising,

Grites, Director of Academic
Stockton State College

advising programs are based on
the knowledge and %kills that advisors possess
and utilize. Professional staff advisors,
counselors, and peer advisors are. hired because
they already have: such skills or must learn
them as a condition of their employment.
Faculty advisors, however, have rarely been
provided such training and are usually the
targets of advisor training efforts. Unless
carefully developed,. however, such programs
become vulnerable to poor supporxt, limited
participation, and questionable quality.

One of the difficulties in developing
faculty advisor training ifograms for the first
time is the probable lack of understanding of
what is being attempted. For this reason, two
specific concepts“need to be clarified for
faculty advisors. The first is the basic defi-
nition of what academcc advising is. Most
faculty tend to view advising as mere class
scheduling to meet the graduation requirements
stated in the college catalog. We all know
it's more than that, and I have tried to cap-
ture the comprehensive nature of advising in
this collective definition: "Academic
Advising is a decision making process during
which students clear up certain confusion and
realize their maximum educational potential and
benefits through communication and informatién
exchanges with an advisor; it is ongoing,
multi-faceted, and the responsibility of both
student and advisor. The advisor serves as a
facilitator of communication, a coordinator of
learning experiences through course and career
planning and academic progress review, and an
agent of referral to other campus agencies‘ as
necessary" (Grites 1979, pp. 8-9).

The next concept to be clarified is related
to faculty involvement in the training program.
Becoming a better advisor should be a part of
the faculty member's professional development.
And it is, if you consider the following
definition: “Faculty development may be
described as an. institutional process which
seeks to modify attitudes, skills, and behavior
of faculty members toward greater competence
and effectiveness in meeting student needs,
their own needs, and the needs of the institu-
tion. Successful programs - change the way
faculty feel - about their professional ‘roles,
increase their knowledge in those roles, and
alter the way they carry them out in practice"

Effective

(Francis 1975, p. 720). Advising certainly
falls under this umbrella  of faculty:
development.

Once these basig concepts are clarified,

and the objectives of the training effort are
set forth, an implementation strategy and the
program content can be planned.

STRATEGIES

Some general objectives of an advisor
training program might include the following:
!. To provide advisors with accurate and
timely information about the policies,
procedures and processes which affect
the ‘advising relationship.

Aruitoxt provided by Eic:

2. To provide advisors® with additional
.skills often required in their advising

responsibilities. -
3. To increase student satisfaction with
advising. ’
4. To increase advisor satisfaction with
advising. .

5. To develop a comprehensive approach to
academic planning as a part of the
total advising process.

The next effort in developing an advisor

training program is to analyze the commitment
to academic advising. You need to know -- How
does the President and the Faculty Senate feel
about the quality of advising on your campus?
1s this responsibility articulated in faculty
contracts, missjon statements, College
catalogs, and collective bargaining agreements?
Are criteria established for determining who
will be advisors? Are they appropriate? Is
there a clear statement of the advisor's role
and function? = What recognition or rewards are
used for those who advise well? Furthermore,
is money available for materials, consultants,
honoraria, meals, ett?
, Once the commitment has been determined,
one can begin _planning for -the next important
step -- participation. A training program can
have all the necessary support and the best
design and content, but it cannot be successful
without advisor participation. Timing is
always a concern; motivation or enticement to
participate is often a problem, usually fot
those who would benefit most from the program.

In terms of the time dilemma, the choices
are limited. If weekends are chosen, some
of the enticements noted below need to be
exceptional. However, if weekdays are chosen,

the problems become more logistical than moti-

vationai. Your key is to reduce the reasons
one may have not to participate. Since classes
present the most common obstacle to participa-

tion, you might offer the same program on two
days having different scheduling frameworks.
Another possibility 1is to recruit other

faculty, graduate students, or even administra-
tors Cto substitute in the classes that day.
The length of the sessions should not exceed 2
or 3-hours in order to be most productive;
longer sessions usually breed more criticism
than satisfaction.

Additionally, the program should be offered
away from the proximity to the participants’
offices. It is not always wise, however, to
hold programs off the campus. An appropriate
compromise might be the Campus Center or
Conference facilty, or any other academic
building on campus.

There is a variety of incentives that can
be used to entice faculty to participate. They
have to want to be there. One obvious entice-
ment is some type of honorarium although it may
riot be the best. A better one might simply be
the support shown for such a program by the
Dean or Department Chairperson.

Another enticement 1is for
return of investment in the future.
advising and acquiring skills ]
considered part of one's evaiuation, "then
participation is easier to achieve. If one's
salary increments, promotions, and tenure
decisions are dependent, however minimally, on
advising performance, then faculty will pro-
bably want to learn how to do a better jobe.

some potential
1f good

O

-

to do so are
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There are yet other ways to provide compen-
sation, reward, or at least appreciation for
participation in training programs. Inexpen-
sive rewards might include (faculty) credit for
teaching aun independent study, formal recogni-
tion for staff developrent (CEU's), or a
simple letter of appreciation. Some programs
issue certificates that can be displayed in
one's office. A relatively inexpensive entice-
ment {is to prpvide lunch. Faculty usually
en;oy a "free'" lunch and will normally turn out
for activities when this is provided.

Additionally, one should send out announce-
ments well in advance of the program so that
calendars can be arranged and support staff
from other campus offices can be included.
Staff advisors from other advising offices can
offer alternative approaches to similar
situations;. counselors from the Counseling
Center, Career Development Office, Financial
Aid Office, etc. can provide information
useful to all academic advisors. Personnel
from the Registrations ' Office, Admissions
Office and Computer Center can prqgvide
rationales, approaches and solutions to |[very
basic advising problems, which become the
target of substantial criticism if left
unexplained. Such criticism is often directed
toward the academic advising program.

A ‘inal reminder with an agenda should be
distribated, and an attempt should be made to
have th: campus newspaper publish an article
describing the program. This serves as a
reminder as well as a subtle indicator that
the program is worthwhile and should be
attended.

Finally, a well-planned, worthwhile program
will serve as the best publicist, recruiter and
supporter one could have. Such a program will
do more to create desire and participation than
any of the other techniques described,,

These strategies’ are what I wanted to
emphasize in this program, especially|for thdse
of you who are attempting such an effort for
the first time. I will briefly memtion what
kinds of content I think should be presented in
advisor training programs. A full description

of these six content areas, as well as the
strategies, is provided in the | paper I
distributed. This paper and many other

excellent practical examples of all aspects of
the advising process, are included' in Dave
Crockett's ""Academic Advising - Resource
Document,” which is available from ACT.

The content areas for advisor ‘training
programs, in order of ©presentation, .are
described as follows: :

BASIC INFORMATION SKILLS

The content of this session consists of the
.kinds of information students most often
request from their advisors. The desired out-
comes are better advisor knowledge of course

| availability, major/minor and General Education

requirements, all academic -rules and regula-
. tions, registration procedures, and Dbetter
understanding of the interrelationships of
these advising responsibilities. This

. %knowledge is often the single key to a success-
ful advising program. '

Q
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2. CAREER DEVELOPMENT AND DECISION-MAKING

SKILLS . , .

This session takes the advising process a
step further than mere course sclection; it
serves to assimilate coursework into & meaning-
ful academic program which coincides with the
student's abilities, interests, and motivation.
ThHe content should include both short and long-
range planning through an exploration of life
goals, an exploration of vocational goals, the
compatibility of these goals with the student's
course of study, planning for alternative

_careers, and the development of ~ skills
necessary in making wise decisions.

3. COMMUNICATIONS SKILLS

This session is. designed to help advisors
relate the above skills to their students in a
meaningful way. The emphasis is to develop .
awareness of one’s/ relationship to other indi-
viduals and to groips.

The skills demonstrated should include the

following: .
a. Credibility and confidence (in the
advisor)

how to use
body
facial

b. Non-verbal communication --
such indicators as eye contact,
posture, physical distance,
expressions, and body gestures.

c. Facilitation -- using "action
statements'" (for anticipated reaction)
to learn more about the student.

d. Confrontation -- challenging
student’'s choices/behaviors.

e. PReferral -- recognition for this con-
tact. and follow-up.

This type of advisor training session. is
not to develop therapists; it is merely to*
develop an awareness of potential aids for a
more productive advising relationship.

the

4. CO-CURRICULAR ACTIVITIES

This session is designed to increase
faculty awareness of activities and programs,
both on and off campus, that serve to enhance
the individual's curriculum and career
development.

These might include cooperative experien-
tial learning, individual tutoring, reading and
study skills development, paraprofessional
advising and counseling, student organizations,
residence hall programs, honorary societies and
community action projects.

5. AN .ENVIRONMENTAL PERSPECTIVE

This session addresses the various environ-
mental characteristics, both past and present,
that students bring to. the advising relation-
ship and which influence their lives on campus.
Some of these differences are recognized in the
returhing woman, minority, veteran, commuter,
handicapped, and transfer students, the eco-
nomically, socially or culturally disadvantaged
student, the exceptionally talented student,
the part-time or evening student, and others.
Each of these groups has somewhat unique needs,

interests, motivations, and expectations, and
the ' advisor must be able to recognize these
differences and to adapt the

advising rela-
tionship accordingly. L




6. A DEVELOPMENTAL PERSPECTIVE AN INTEGRATED APPROACH TO ACADEMIC ADVISING:

This last session is a synthesizing and HOW TO MUSTER THE RESOQURCES YOU HAVE
integrating onme with emphasis on melding the TO MEET YOUR NEEDS
~cognitive and affective development of college
\il dents. For faculty advisors this means Terry Coye .
degké?ping their own abilities to determine the Bette Martin
point\ at which students are currently func- English Department, Gallaudet College,
tioning in their intellectual, emotional, and Washington, D.C.
social \lives, and fostering growth in those .
lives. - R In our presentation/workshop we shared our
-experience developing and coordinating an
REFERENCES: experimental advising program at Gallaudet
* College, a small liberal arts college for the
Crockett, David S. (ed.), Academic Advising: deaf. We offer our model, not as a fixed
| A Resource Document. Iowa City: The entity which can be replicated at other insti-
’ American College Testing Program, 1978, tutions, but as a process that others can use
to tap into their own institutional resources,
t Francis, John B. "How Do We Get There From to foster change and growth in their own
f Here? Program Design for Faculty advising system and to better meet the unique
t Development." Journal of Higher Education. needs of their student population.
| Nov/Dec 1975, 46, 719-732, i At Gallaudet, academic advising has tradi-
t - tionally been the formal responsibility of the
, Grites, Thomas .J. Academic Advising: Getting faculty, though in reality much advising is
t Us Through the Eighties. Washington, D.C.: done by students and professional staff. In
' American Association of Higher Education, our presentation, we discussed how the Pilot
| . AAHE-ERIC/Higher Education Research Report Advising Program brought together these three
i No. 7, 1979, communities. fostered cooperation to provide

] _ : smoother, more consistent advising, and how the
: process of change 'is continuing.

' We specifically focused on our initial
design for gathering data from all over carpus,
for incorporating that data into an advising
model, for recruiting participants and, most
importantly, for setting up faculty-counselor
advising teams. :

We discussed the training design for the
workshop given at the beginning of the school
year which brought those teams together in a
way that allowed them to overcome their
inherent role barriers and begin to discuss
shared concerns and objectives. We also des-
cribed our roles in the workshop and throughout
the program as facilitators and support person-
nel (as opposed to directors). We described
some of the specific activities of the advising
teams, the continuing adviser training program.
some of the problems encountered, and the self-.
evaluation system we used to collect data at
the end of the semester.

Finally, we discussed the political process
used throughout the program to keep the college
community informed of the experiment and des-
cribed the recommendations for change in the
advising system which were accepted unanimousl¥ |
by the undergraduate faculty at Gallaudet.

The presentation 1is appropriate for all
advising personnel, since it describes a pro-
cess designed to facilitate communication anmong
faculty, student development personnel, peers
and counselors. Also, since deaf students are
mémbers of a cultural minority and tend to
enter college with language and educational
problems similar to those of other such groups,
our model is especially helpful to persons
working at institutions with a particular cen-
cern for the problems of so-called "culturally-
disadvantaged" students. -
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CENTRALIZED ADVISEMENT OF UNDECLARED
STUDENTS USING A FACULTY-STUDENT
TEAH APPROACH

Raymond Ledford. Direot o, 00 Center
Barbara Mann, Director of Grientatinn
David Tedrow. Student

western Carolina University

Advising the undeclared student is perhaps
a greater challenge today than at any point 1in
higher education's' history. Students and
parents are increasingly equating the "right"
choice of academic major with job ''success.”
Western Carolina University has modified its
advisement process to better respond to the
needs of the undeclared student. The process
involves a faculty-student team advisement
agproach through a centralized system. - It
also requires a close working relationship
between the Offices of. Academic Affairs and
Student Affairs.

THE INSTITUTION

Western
four-year
ment to
enrollment
are offered
tion, technology
business, and nursing

Carolina University. is a public
institution with a regional commit-
western HNorth Carolina. Student
is 6,000. Undergraduate degrees
in the arts and sciences, educa-
and applied sciences,
and health seciences.

program areas, But no doctoral programs are
offered. The University is located in a rural
setting, and a majority of its students are
from within the state. :

CENTRALIZED ADVISING

With the help of an Advanced Institutional
Development Program (AIDP) grant, the Univer-
sity changed from a totally decentralized
(departmental) advisement system to a combina-
tion system in 1975. All freshmen and
undeclared students are now advised through the
decentralized (Counseling, Advisement, Placé-
ment Center--CAP Center) system; other students
are advised through their respective depart-
ments.

The CAP Center employs 20 members of the
faculty on an overload, paid basis to advise
freshmen and undeclared students. A student
orientation leader is assigned to each faculty
advisor to form an advisement team. The team
provides intensive academic and career advise-
ment throughout the freshman year and longer
for students who remain undeclared. Profes-
sional counselors and career planning staff
within the CAP Center enhance the idea of inte-
grated support. services for the wundeclared
students.

The uniqueness of CAP Center lies in its

ability to serve the "total” student from one
administrative unit which is also physically
located together. Whether students express

needs  for academic advisement, personal coun-
seling, or career planning-job placement, the
staff is trained to idehtify other unexpressed
needs. Students can be cross-referred within
the same office to the staff best equipped to
deal with their needs.

ERIC -
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Masters programs are available in a number of
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Student Development and CAP Center staffs.

ORIENTATION

A "beginning' point in the centralized
advisement of undeclared freshmen is the Surmer
Orient.ufion progran. A serics of tour T
day programs are scheduled for the summer..
Basic objectives of orientation arve
familiarize students with the campus,
advise and register students for fall term
classes, and (3) to create in students a sense
of purpose and enthusiasm for their college
experience.

The Director of Orientation is a dean of
student development in the Office of Student
Affairs. CAP Center is responsible to the
Office of Academic Affairs. The need for the
Orientation Director and her staff and the CAP
Center Director and his staff to work coopera-
tively is obvious. At Western, the effort has
been a total success.

Student Orientation Leaders and CAP Center
faculty advisors team up to handle the group
and individual advisement responsibilities at
each orientation session. Training for stu-
dents and faculty 1is provided Jointly by

Advisement of undeclared students during
orientation Lerins with efforts to help stu-
dents understand the implications of being
“"undeclared.'" The basic message is that stu-
dents should not Ffeel negative about their
status; but they should begin a very serious
process to establish career goals and to
eventually decide upon a major. They are
introduced to resources of the CAP Center and
the University which are specifically designed
to assist .undeclared studeats. Student
Orientation Leaders sharé their own experiences
with deciding an appropriate major--an effort

which appears to reduce anxiety among the
undeclareds.
POST-ORIENTATION
When students return in the fall, they con- 5

tinue to be advised by the faculty-student team
who helped them during Summer Orientation.
Throughout the year, the advisement focus is on
career planning. Testing, individual and group
counseling, and career library resources are
available to studemts in the CAP Center. A .
one-credit hour course in ¢areer decision

making is another optien. Students are urged* ’
to explore career ‘interests on their own by

contacting faculty, through part-time
employment or vo{unteer experiences. By the
end of the freshman year, most students have
declared .a major and have moved to departments
for acaderiic advisement. Those still
undeclared stay with CAP Center for advisement.

-

: OUTCOME -

A

>
The results of our advisement efforts with
undeclared students have, been gratifying.
Admittedly, we have little quantifiable evi-
dence of "success." We have seen an increase
in the retention of undeclared freshman stu-
dents ranging from one per cent to i}%pt per
n

cent. But feedback from students icates .
most of them are involved in a process to
assess their career goals and to choose an

academic major.

the University

]

|
Faculty and staff throughout

are supporting and assisting 1

1

1




the - effort to better advise undeclared
students. The attitude seems more prevalent
that undeclared students present us with
challenges and opportunities--not problems.
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~of research that

.used in analyzing the data,

ACADFMIC ADVISING FOR CONTINUING EDUCATIOR:
AN ASSESSMENT OF THE PERCEPTIONS OF
STUDENTS, FACULTY, ADVISORS, AMD

' INSTITUTIONAL COMMITMENT

Thomas J. Kerr, Ph.D., Asst. Director,
Graduate Engineering
Northeastern University

The quality of academic advisement services
provided to students has become increasingly
important as college enrollments continue to
decline nationally. If colleges want to remain
operative they have to find and service alter-

" native student bodies such as the continuing

There has been a scarcity
assesses the desire of con-
tinuing education students and their needs, or
propensity for various student services.

This program reported the results of an
investigation which studied the -perceptions of
students, faculty, professional advisors, and
administrators of academic advising programs
for continuing education students.. A_con-
tinuing education student was defihed as a stu-
dent who was pursuing an associate's,
bachelor's, or master's degree on a part-time
basis. It identified the attitudes that the
constituents had toward the desired content of
an academic advising program., Academic advis-
ing was defined to include the follewing com-
porients: academic counseling, career
counseling, personal ¢tounseling, and "specific
behaviors related to the advising session.
Data was gathered by means of an instrument
distributed to students, faculty, advisors, and
administrators from Northeastern University, a
private multipurpose institution. The sample
consisted of students pursuing undergraduate
liberal arts degrees, undergraduate profes-
sional degrees, and master's, degrees 1in pro-
fessional programs. The students were drawn
from the main campus in urban Boston as well as
from a variety of satellite campuses in subur-
ban Massachusetts towns. Faculty and profes-
sional advisors were taken from the same
academic programs as the students. The com-
mitment that was made by the institution to

education student.

_ academic advising was determined by review of

faculty handbooks and catalogues of the pargti-
cipating units.

A variety of statistical procecdures were
Included were
descriptive statistics, i.e., median, to give a
%enera profile of the results from students,
aculty, and administrators. Nine hypotheses
were tested using a ¢hi-square statistic based
on the Pearson's Chi-square test of association
which tests for the independence between two

~ variables.

These hypotheses tested for the degree of
association on the perceptions toward academic
advising for the following variables:

--students, faculty, and

advisors from each academic progran;

--degree, and non-degree students;

--students who have received advising. and

. those who have not had .an advisor;
--gtudents who have declared themselves a
candidate for a degree and those who con-
sider themselves non-degree candidates;
--faculty and students who favor advising
and those who are not in favor of
advising, !

‘0
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B. Occu%ation Seminar is a one-hour credit
career decision-making course designed to help
students explore majors and expand their career
opportunities. Topics focus on self assessment

of interests, values, and abilities; decision- .
making, leisure planning,” goal setting, and
, employability skills. .

C. Freshman Seminar is a one-hour credit
course designed to help- freshmen relate to the
University Community thréugh involvement in the
small group experience. It enables new stu-
dents to deal with their concerns, expectations
and frustrations in a . supportive environment.

D. Faculty Advisor Development Workshops
were expanded for the 1979-80 academic year
from the Frimarily informational workshop to a
series of nine which incorporate informa-
tional, strategic, and developmental academic,
career/life planning issues. Topics include:
The Impact of Faculty Advisors on Student
Success and. Retention; Key Academic Support
Services for Student Success; The Process of
Advising; Learning Styles in Advising;
Relationship between Academic Advising and
Teaching; and Advising the Culturally Dif-
ferent. .

Faculty participation has crossed disci-
pline and administrative lines.
averaged 28 participants for the first seven
sessions and about 12% of the faculty have
registered for one or more of t workshops.

E. Resource Materials mudt be concise,
complece, and readable to be useful. 1In addi-
tion to using traditional campus publications
such as the Catalog and Schedule of Courses,
University Collegc prepared publications to
ass%;t new students, parents, faculty, and
staff. -

%

One," the freshman

developed with two
purposes in mind: (a) to provide
information about Wichita State
University in an informal compre-
hensive, and condensed version, and
(b) to serve as a personal plan and
record book.

2. "Undergraduate Programs Checklists'
are available to students and
faculty for every undergraduate
program at Wichita State Univer-

. sity. Every major, minor, field
study, associate program as well as
general education requirnements are
carefully detailed on a single
sheet. These sheets are an impor-
tant advising tool and provide a
concrete check point of progress
toward a degree. The common for-
mat of the sheets allows for ready
comparisons between fields of
study.

3. '"Career Planning Pages" are
designed to provide students with
information to facilitate selection
of an academic major atid explora-
tion of career options. Informa-
tive, yet informal, these. pages
contain much information including
local and national data about the
future outlook of _each field,
examples of places for employment,
specializations within each field,
and personal qualiffcations that
are necessary.

1. ''Commencement
guidebook 1is

Q

The"

Workshops have’

mote

4. The "Handbook for Academic
Advisors" 1is used as a training
tool for the Orientation Training
Workshop and as a concise reference

for faculty and staff. Included
are important policies, academic
standards and practices, general

education curriculum requirements,
brief descriptions -of suggested
courses, departmental recommen~
dations regarding placement espe-
cially in English and mathematics,
advising with test scores, credit
by examination, and services to
students.

5. "Advisors Quarterly" is & news-
letter written in a light style
and intended to help communicate
academic and career/life planning
information to faculty, students,
advisors, and career/life planners
throughout the University.

CONCLUSION

Advisors have the tesponsibility and- the
opportunity to help students engage the
resources of the university in ways that pro-
increasingly responsible and satisfying
academic, career/life decisions. We have
discussed some of our attempts to stimulate and
encourage this process.




N REDUCING MATH AVOIDANCE FOR WOMEN
AID MEN STUDENTS THROUGH THE
. TRAININC OF FACULTY ADVISORS

Beverly ‘Prosser Gelwick, Yireoetor,. Counseling
LR §
Charles J. Stuth, Crair® . i

#
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Sesple, sarticilarly  women  and

tit1es . bawe diftreulty in preaine an edu-

Ca'’iol ULt 1D practical  carecer- goals
because they are unable to do the mathematical
activity required of them. - As a result, these
persons are being deprived of job opportunities
which necessitate quantitative and problem-
solving skills. Documentation and research
attesting to this situation is constantly
growing, and society is gradually being made
aware of the problems which result from mathe-
matical avoidance/anxiety.

Math avoidance clinics have been introduced
in some colleges and universities to provide
counseling support for students who avoid
mathematics or lack confidence in their mathe-
matics ability. (Throughout this paper mathe-
‘matics is understood to include arithmetical
activity as well as algebra, calculus, and
beyond. Sometimes the clinic programs allow
the student to participate in re-entry level
mathematics courses, gaining the success and
confidence necessary to move on to the normal
sequence of school mathematics courses. The
target of these programs has been self-selected
stulents who represent only a’ small part of the
potentia” student clientele.

“here is still a large group of students
who need encouragement and new insight into
their mathematical needs, even though they will
not partake of a math avoidance clinic. They
might be helped by the counseling efforts of
faculty advisors who understand the long term
import of student math avoidance. Until now
no one has attempted to deal with the problem
of sensitizing and training faculty advisors.

Steptens College, a four-year liberal arts
cullege for women, has developed an educational
environment which supports the reduction of
mathematics avoidance and anxiety through its
Advising FProgram. A mathematics avoidance
reduction program for students was begun by the
authors in 1977 and has been offered on a regu-
lar basis. - When the authors became aware that
counseling intervention did not reach a signi-
ficant namber of the student body, they moved
from a program of direct student involvement to
a faculty advisor training program.

»  The advisor traininy program offers
workshops conducted by two faculty members, one
from the Caunseling Program of the College and
one from the Department of Mathematics. The
combination of staff from these two areas
enhances the training since the faculty work-
shop explores the anxieries and feelings of the
individual participants in relation to mathe~
matics. The authors feel 1t is mandatory that
4 counselor and a mathematician be co-leaders.

tach workshop is composed of six to ten
faculty advisors and the two faculty leaders,
meeting two hours each week for three - weeks.

The content of a workshop is described below.

ERIC .
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e
First Week
verview and objectives of the program.
Concerns and expectations of each group member
discussed. background, perspectives, and
research on the problem presented. Math aute-
hiorraphicel raterial discussels Troesen?. v
¢t math problems desipned o raiisc anxice
Liscussion  of  anxiety  expoerivnces anxiety
e¢xperience processed.

itS.

second Week p

Ciscussion of mathematics used in varfous
careers . and lifestyles. bxermination  of
advising guidelines of mathematics courses.

JExplanation of Counseling Service math support
‘program.

Discussion of math myths and "psych-
outs.” Typical advising problems related to
mathematics discussed. Processing of the
entire session.
Third Week . .

nformation about late adolescent affilia-
tion, achievement needs, and cognitive develop-
ment. stages presented.
advising session by leaders. Digcussion of
role-play by entire group. Role-play of var-
ious math advising situations by participating

pairs. Discussion of the outcomes of these
role-plays. Processing the total. workshop
experience. ‘

Through a grant from the Fund for the
Improvement of Post Secondary Education, the
authors were able to obtain release time to
organize the workshop training project. .- They
selected and trained two other mathematician-
counselor teams by taking them through the
workshop experiencee. At the same time, .the
faculty were being acquainted with the project
through publicity as well as by authors' pre-
sentations to significant faculty committees.
For the initial round of workshops, invita=-
tions were sent to faculty advisors who carried
the greatest advising' load. Each faculty
member could select a workshop with any one of
the three leader teams according to his/her
teaching schedule. Each team conducted four
workshops over a two-semester period. Ninety-
one advisors (approximately two-thirds of the
faculty) participated in the workshops.

The authors included an evaluation com=-
ponent in the workshop series. Each partici~

pant filled out a pre-workshop questionnaire at

the beginning of the first session of his/her
workshop and completed a post-workshop evalua-
tion at the end of the third workshop session.
Also, each faculty advisor, even if not a wopk-
shop participant, was asked to fill out a
questionnaire before -the program of training
began and another questionnaire to be completed
after all the training was completed. A large
random sample of students was asked to complete
a pre- and post-questionnaire as well. The
final report of the project and its immediate
results will be available after June, 1980.
The project was successful and is being insti-
tutionalized as a regular faculty development
activity for new faculty.

«)

an

Role-play of a math-




TECHWOLOGY: PLAIN AND FANCY
USES OF TBCH.OLgGT IN ADVISINKG
AN

ACADEMIC IMFORMATIOM SYSTEMS >

James Kelly, Academic-Information Coordinator
Edwsard Danis, Undergraduate Studies Consul tant

Division of Undergraduate Studies
The.Pennsylvania State University

Carved in granite on the facade of our
library is the maxim: "A University is a
collection of books." Although print remains
the dominant medium for the dissemination of
information, the age of electronics extends the
collectiqn of books far beyond the bounds of
two cloth covers.

For those of us at Penn State who work with
the dissemination of academic information the
use of electronics has become a major element
in our information system and along the way we
have discovered that our own amateur efforts
often: provide a more satisfying product than
the media experts that we ave used on
occasion. Our major problems with the experts
were: they had little understanding of, or
experjence in the kinds of academic advising or
academic information programs that we were
planning; to them we were largely another pro-
duction on their story board; we had to wait
until their staff’ photographers, audio and
video people had time to fit us in; changing
our minds and direction in the midst of a par-
ticular project often caused them trauma; the
later addition, cutting or editing of material
had to meet their time schedules rather than
our immediate needs. As our use of media grew
and we became familiar with the equipment, we
decided to develop our own skills and to pro-
duce our own programs.

Slide-Tape

One of the easier formats to deyelop makes
use of color slides synchronized with audio
tape, Think for a momemt about the kinds of
academic information your college needs to
disseminate to both 'students and faculty, and
consider how this information might be con-
verted from a person-to-person mode to a slide-
tape format. For example, every college needs
to tell its story: its history, curriculum,
course offerings, degrees, distrifution
requirements, the composition of its faculty
and student body, its goals, philosophy, and
structure. At present this information most
like.y exists in several of your catalogs, a
dozen or so brochures, and a multitude of
handouts. Slide-tape programs will enable you
to organize this information into a single
coherent presentation which is not only
accurate but is easily revised.

We recommend that you and your staff become
totally involved in the production: write the
script, take the slides and record and synchro-
nize (if you want automatic operation) the
tape. ~Only one piece of special equipment is
needed for Pprojects like this, an A-V
programmer (we use a Wollensak AV 2551)', which
costs less than $300. The value of this
machine is that you can use it to make your
voice recordings, to put synchronization
signals or pulses on your audio tape, to play

ERI!
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your audio tape and to run your slide projector
(automatically). Projects utilizing this com=-
bination of equipment are inexpensive and you
can revise them immediately by reptacing
slides, recording a new tape, or putting a dif-
ferent pattern ¢f synchronization signals on
the tape.

Videotape

In Penn State's Division of Undergraduate
Studies we have used videotape din two ways--
both of them low cost. Our initial uses of
videotape were the typical inservice types of
programs done by many amateurs. Since we con-
duct the University's Freshman Testing,
Counseling, and Advising Program which involves
more than 10,000 students yearly, we have a
continuing need to train new advisers and bring
older staff members ‘up to date. For these
kinds of activities ‘we often use a '"live'" or
documentary approach. Each year we videotape
live interviews with 1incoming freshmen. After
securing written permission from the students
to tape, we use these live interviews to train
next year's advising staff. Often the taped
interviews become examples of how or how not to
conduct an interview. Additionally, these
taped interviews are valuable in our review of
eath year's freshman advising program.

Other live programs include presentations
to our staff by deans, program heads, or
visitors. In all cases our goal is not pro-
fessional production levels; we are looking for
information and the faithful reproduction of an
event. We use a simple SONY black and white
camera and a single videocassette player. We
are not at all interested in studio backdrops
or sound-proof rooms. We record the event as
it actually happened and expect that viewers
will concentrate on the content rather than
the niceties of production.

Our most extensive use of videotape is the
conversion of our slide-tape programs to the
videotape format. We found the slide-tape
format to be very useful in groups of thirty
or more; in fact, our audiences usually number
100-200. However, we soon discovered that the
videotape format was more convenient for groups
of 10-15 students. Once your slide-tape
program is in place, it is a simple matter to
convert it to videotape. If you prefer a color
production as we often’ do with slide-tape
programs, ask your audio visual or instructional
services division, or a TV class to shoot your
slide show in color.

The single greatest advantage that we have
realized from our videotape projects 1is the
ease of export or dissemination. Al though we
had never planned a broad dissemination of our
video productions, we have now developed a
regular service in videotape production and
duplication. Both academic and administrative
units have requested copies of our programs for ,
use with their staffs, their students, or for
public relations programs. Once the videotape
has been produced, duplicates can be made at
will and as lonr as the requesting units
provide a blank videotape, there 1is no cost
to you. -t

Telephone-based Information System

In recent years manv, universitics. col-
leges, and businesscs have used telephones or a
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combination of telephones and audiocassettes
to prowvide information to students, faculty,
and consurers. You may be familiar with names
such as Tel-Law, Tel-Med, sportsphone, and
Cial-i-J e

Cegteroaitwoant o Lol votees typically
provi e : flom reltel te owoahe ies and
[ SV e Colenn Slate wt ocw s :r systen
M [ i rrati s bern State) and
v AR S I A . -oriesn of aca-
e I S A S S . o technology
YT 1o [ e budes audio-caasette tape
plavers  Cupecitically, the Find vou would use
in wour  var).  bricf  messanes recorded  on
cassette tape, a phone coupler to link the
cassette players to incoming phone lines, and

several automatic answering machines
(especially useful for high request tapes such
as the weather report).

tenefits accruing from a telephone-tape
system are: availability of information
beyond the normal hours of a work day or work
week; capability for instant revision of any
tape on the system; significant increase in
accuracy of information when compared to print
bound formats; access to information without
the need for an appointment or the need to trek
across campus. .

The cost of such a system ranges from less
than $10,000- to as much as $100,000. In
with the thrust of this discussion we recommend
stafting out small and building, if and when a
greater need develops. ..Costs can be held to a
minimum by purchasing elementary; yet sturdy

equipment, such as the automobile cassette
players that we utilize. We asked the
University's carpentry shop to construct a

for us and we use both
and existing staff to
Scripts are developed and
written by existing acadenmic and student
affairs units »and are recorded at our
Listening-Learning Center.

cassette storage rack
work study students
answer telephones.

line
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ADMINISTRATIVE AND PROCRAM PROVISIONS
FOR UNDECLARED MAJORS

Dr. Arnold J. Menning, Dean, Collere of
Periegration
¢ it

Couth avota frated bt

Carl M. Chando, Counsclor

Leneral

Verphis Ytate University
Dr. Gene F. Kafka, Ccunielor
Lnivererty of Letrase o, (mant
t

Leonomic conditions toaday Toreveets tor
the tuture, plus  a  sense o!b o L ceclining
utility ot  tormal  collepe ¢l tion,  are
contributing to preater levels of acaduemic and
occupational undecidedness among, colleye
students. Traditional advising systems are

hard pressed to &ccomodate the growing numbers
of undecided students.

TYPES OF UNDECIDED STUDENTS

Research during the past 30 years has shown
that decided and undecided students are much
more alike than different. It is estimated
that at least 50 per cent of any student body
needs some career assistance. The trick is to

match the service offered with the type of
undecided student.
.
Students With Declared Majors. Students
with declared majors need career assistance

since many different occupations are possible
with any particular major. Some studies show
that as many as 70 per cent of the graduating
seniors have changed majors between their
freshman and senior years.

Students With Several Alternatives. Stu=
dents selecting between alternatives have pro-
cessed internally some information concerning
their abilities and interests but need
assistance in finalizing their occupational- or
major choices. Programs to clarify subtle
differences in interests and coursework are
needed to assist this type of undecided
student.

Some
studonts are Tinited in major choices because
they have not demonstrated the abilities or
potentials to pursue particular majors. An
improved understanding of interests, values,
and career poals would facilitate the decision
process tor these students.

Students With Ability Limjtations.

Students With Intervst Limitations. These
unoften at the insistence of parents, and find
few majors or occupations that interest them to

those who have an extremely wide range of
interests. Providing these students with a
better understanding of how their abilities,
interests, and occupational opportunities
interrelate can speed their decision-making
ability.

Students With Indecision About College.
Every institution has students who are unde~
cided about completing their college education.
These students may require all the assistance

~previous described and, in addition, need
assistance 1in processing information about
their personal, social, and environmental
goals, Without assistance they are likely
prospects for withdrawal.

.
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ADMINISTRATIVE PROVISIONS FOR
UNDECIDED STUDENTS

Administrative provisions for undeclared
majors range from specialized colleges to acco-
modating the students within the existing
advising system of the university. Whatever
their form, administrative provisions for
undeclared majors offer the following
advantages:

1. Program development for assisting these

students is facilitated..

2. Recruitment of prospective students who
‘desire career planning assistance is
enhanced.

’

3. Retention of an attrition prone group

of students is ameliorated.

University Division. Under a system of
this type, all entering students enroll in a
university division until a specified number of
credits have been earned. Students then trans-
fer into one of the degree granting colleges of
the university. During this period of enroll-

ment, students take some or all of the general
university requirements, explore as many acade-
mic areas as possible, and participate in

courses or
selection.

programs to help in major and career

Specialized College or Division. Faculty
and students often have reservations about the
requirement that all entering students enroll
in a university division and some institutions
have established a separate college for
undeclared majors. _ Other institutions have
established a division within a college for
these students. These specialized colleges are
typically low cost units and various programs
for carcer assistance are provided to enable
students to make cognitive choices.

Freshmen Advising Centers. Advising cen-
ters for undeclared majors make use of a
centralized ® system for delivering services.
Urndecirded studunis can explore possible career
areas while completing their university re-
quirements. Advising centers may be staffed
with professional counselors, faculty advisors
on a part-time basis, student paraprofessionals,
or a combination of perscnnel. Problems may
arise in developing a varied program offering

. through aldvising centers, e.g., may not be
able to offer classes for credit.

Faculty Advising System. Some institutions
claim to provide assistance to undeclared
majors by assiyning them to a specific group
of faculty advisors. Students may not learn
énoipgh aboute their abilities, interests, and
carcer opportunities through this system so
as to be able to help themselves in the con-
tinuous process of decision-making.

PROGRAM ASSISTALCE FOR
UNDECIDED STUDENTS

A variety of systems of occupational assis-

tance should be available to accomodate Jdif-
fervent learnin;; styles, needs, and readiness
levels of students, Programs that provide
students with a better self-understanding and
voow, edre ot career resource matérials will
Ltrer relice the time needed for the students

to reach the point of decision-~akini,
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Faculty Advisors. Some undecided students
prefer a faculty advisor who will guide them
in educational matters only. These specially
trained and selected advisors help students
plan academic course schedules, provide infor-
mation on requirements in various curricula,
and work toward optimum study procedures. The
problem still remains that few.part-time advi-
sors have the time to acquire a broad knowledge
of the majors available on their campus and the
occupational opportunitigs in those majors.

Gareer Planning and Development Classes.
An increasing number of colleges offer credit
courses which teach undecided students about
the career decision process. These courses
usually include an examination of fpersonal,
social, and environmental goals; values; abili-
ties and interests; the decision-making
process; and information resources. Credit
courses are an organized approach to providing
assistance to students and are cost effective
since they generate tuition revenues.

A

If universities accept
the premise that some students want brief,
superficial help, then non-credit instruc-
tional modules must be a part of any career
assistance program. These modules can cover

Non-Credit Modules.

a variety of topics and students canf atgend
the modules that best fit their needs.
Attendance may be ‘a problem in these modules
but students may only want assistance -in

selected areas and are not willing to invest
money in a class for credits :

WOrRshops and Seminars. Inexpensive infor-

mational materials can be used to meet
students' needs in workshops: or seminars.
These programs are usually several hours or

treat one topic area in
Topics may igclude such

interviewing skills,

more in length and
considerable depth.
argas as resume writing,
and use of career resource centers,

Individualized Career Counseling. A small
percentage of students on every campus can be
described as severely indecisive. “These stu-
dents are not only the most difficult to help,
but they also tend to monopolize the resources
available for career assistance. The ‘indeci-
sion of these students in occupational areas is
often linked to personal concerns which require
more in-depth counseling.

SUMMARY

Universities need to examine what admin-
istrative provisions are being made to respond
of students.

to the career assistance needs

Saving or attracting 50 more students to a
campu$ ecach year will amount to at least
$100,000 in tuition, housing, and food service

revenues. A variety of program offerings,
based on research and evaluation of the stu-
dent population, appears to be the hest answer
to meetiny the needs of the greatest numbers
ot students. & cowbination of individual anc
proup services will reduce the cost uf a career
counseling system and will still provide ade-
quate service to most students,

[
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“end result of the administrative changes and

.

i EXAMPLE OF AD! MISTRATIVE CHANGE
" " T0 MEET THE INEEDS OF THE

UNDECIDED STUDEN
The 3tructu}a! chanres that have taken
place in ‘advising at Merphis State University
provide an example of how the needs of the

undecide! student have continually been met.
The University first started a college in

itself--The University College--with a dean
and 16 full-tire advisors. Students were re-
guired to remain assigned to the University

College until they completed 55 semester hours.
At that point their- records were transferred
to the academic department in which they would
As the need for a lower advisor-student
ratio arose, the 55-hour requirement was
dropped and students were transferred to their
declared major department as soon as they were
ready. Along with this change came the move
from advising being an independent college to
its being placed under Admissions and Records
as the Ceneral Advising Center. Impacting upon
this structure came the developmerital movement
whereby counseling and other student personnel
services assumed a greater role, especially in
dealing with those labeled "undecided." As a
result, the Center for Student Development was
formed consisting of five individual units all
working together to reach thq same basic goals.
These units include an Educational Support
Program; Admissions Testing; Personal, Career,
and Academic Counseling, .the latter.being the

the present structure. As such, the student
who has yet to declare a gajor can benefit’from
several services at one time if he or she
chooses to do so.

ADVISING THE COLLESCENT!
. THE COAL--INTROSPECTION

What can an academic advisor do to raise
the overail level of sophistication in the
total lezrring process among collescents? What
role should an academic advisor play in the
1980's? Does this role differ from .the roles
icademic advisors have played in the past?
What will be the role of higher education in
the 1980's?

These questions are considered extremely
important” in light of the future of higher edu-
cation. The writer would like to suggest a new
role for the academic advisor utilizing a huma-
nistic approach. In addition, the writer would
like to propose that academic advisors get
involved to promote positive self-concepts of
collescents.

IThe term "collescence" is defined by Long

and Long as a stage of development after ado-
lescence to define more clearly and describe
the personality growth of students between the
ages of 17 and 2§'who are interacting in, with,
toward, against, or beside college environment.
A stage of personality development between ado-
lescence and adulthood in which the collescent
defines for himself his relationship to self
and society.

Aruitoxt provided by Eic: .
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Learning models? can be examined in terms
of prior learning with reference to where both
positive and Tnegative elements prevail.
Learning to learn is considered the ultimate
goal of the learning academic advising pro-

cess. :
Learning can pe identified in the pure aca-
demic sense, where cognition and cognitive

processes are thought to be of a serious pur-
pose and many times 'the only purpose.’”  How-
ever, the pure and simple fact remains that
what the collescent (and all -people for that
matter) is striving for is a fundamental
understanding of his/her * personal feelings,
emotions, and thoughts. If the college or
university is going to attract the collescent
in the future, a positive role model must be
present to give the collescent appropriate
behavior patterns. The writer suggests that
the academic advisor can be this positive
model. *

The academic advisor 1is perceived as
supplying the impetus for growth and develop-
ment within the collescent through a human pro-
cess of sharing information and caring about
the collescent.

A one-semester class designed especially to
promote growth and association among colles-
cents and academic advisors entitled "Academic/
Career Development" is suggested providing the
positive role model identification. Through
group discussions, the. acgdemic advisor sets
a climate that promotes the process of intro-
spection to take place on a natural course
where free discussion and questions are asked.

o
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2Examples include parallelfsms such as
positive and negative learning relations: "If
a collescent has lived with criticism, he/she
has learned to condemn" and "If a collescent
has lived with encouragement, he/she has
learned confidence."
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WILLIAM PERRY'S PORMS OF INTELLECTUAL AND
!THE&QL DEVELOPMENT IN THE COLLEGE
EARS: IMPLICATIONS FOR
ADVISING SYSTEMS

Robert E. Gardner, Director of Advising,
College of Engineering
Cornell University

Through interviewing students at Harvard,
W. Perry discovered that students progressed
through ‘a series of recognizable developmental
sta%es, and he was-able to identify and des-
cribe these stages in his text, Forms of Intel-
lectual and Ethical Development in the Coilege
ears. There is reason to believe students at
other institutions pass through similar stages,
making Perry’'s work one way of -describing the
growth of students during the years they are
.part of the institutional advising system.
Perry's work has extremely important impli-
cations for ‘advising systems and advising
models. For example, Perry discovered that
students enter the institution with a slightly

. * blurred black and white view of the world and

white but gray.
\E chronized with

EE

with a great dependence upon  authority, yet
many advising systems place the responsibility
upon the student and indicate, either overtly
or implicitly, that the world is not black and
In short, the system is not
the developmental stage of
e consumer, making either system changes or

special orientation to the new system
necessary.

A second area of application is to advising
mbdels, such as that of O'Bannon, which sug-
gests working from general world views and
goals to specific courses. Perry's work sug-
gests freshmen are not sufficiently developed
to wutilize such a model, again suggesting
either special work on the part of the advisor
or alterations in the model when working with
students at the lower levels, Similar analyses
can be performed for a number of other impor-
tant.advising models.

third area of application concerns 'the
raison d'etre of advising--a question raised
frequently but seldom answered. Perry's work,
however, suggests a very interesting and
intriguing answer, namely, that a goal of
advising is to facilitate the developmental
stages by actively using advising as a tool to
promote growth from one stage to another.
Thus, Perry. could be used mot only analyti-
cally, | but synthetically as a series of
teaching objectives or statements to be
accomplished by the advisor.

‘Emphasis was placed on the value of using
Perry in the training of faculty advisors, who
are easlly able to intellectually stimulate
themselves for a discussion of student develop-
ment because of the format of Perry's work.
Though Perry's work is well known to a few,

many are unfamiliar with his text. It is hoped
that the presentation of this important work
will be' a starting point for pngoing
discussion. R |
»n
Q

RIC |

i o

\

It demands sharpenin

o

A PRIMARY COMPONENT OF EFFECTIVE FACULTY
ADVISING TRAINING PROGRAMS: ASSESSING
AND IMPROVIRG PERSONAL SKILLS

Toni B. Trombley, Director, Academic Advising
Center -
University of Vermont

This session was designed to help faculty -

and others who advise students, and for those
who train advisors, to become ceonsistent and
skillful advisors. Effective advising places
concomitant demands on advisors. They must

possess a content base consisting of funda-
mental knowledge of program and college

requirements as well as perform theé more mecha-
nical aspects of advising: keeping track of
students' academic progress or signing- course
schedule forms. This is the more traditional
and familiar role of the academic advisor.

Equally important is the process aspect of
effective advising. This area of communication.

demands that advisors develop their abilities
to listen, understand, and counsel students.
one's skills.,
that advisors bring to
advising sessions is themselves. It becomes
essential then, for advisors to ensure
their communication style enhances the owverall
goal of effective advising; that is, to assist
students in making decisions that meet their
specific educational needs, thereby solving or
avoiding problems. A consideration is a lack
of effective. communication skills and tech-
niques. . .

In this workshop, participaints concentrated
on the pragmatic. effect of their communication
style and on developing those behaviors and
attitudes which would increase their abilities
in counseling students. This session was par-
ticularly helpful for trainers in designing
skills training workshops for faculty and
others with whom they work on their campuses.
Specifically, the session provided an oppor-
tunity: : '

The primary too

1. to learn how to provide the conditions
in which students can relate to
advisors

2. to increase participants’ awareness of
their personal communication styles

3. to develop competency in advising
(counseling) skills essential to
effective communication

4, to provide a design for a communica-
tion skills workshop

Theory and application of skills were inte-
grated by demonstrations of techniques and
group activities. Participants recgived
materials’ designed to aid them in the further
development and assessment of 'self as an
instrument' in the advising process.
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ADVISING THE STUDENT ATHLETE--SPECIAL
‘PROGRAMS FOR SPECIAL NEEDS

Walter R. Earl, Chairman, Academic Counseling
and Testing
Cld De-anion wiiversity, Loriole, VA

Old Dominion University's decision to
assign an academic advisor to work half-time
uth . athletes  is bhased on  three
vyrst, the stucent athlete has
unisue counseline needs. Counselors need to be
sensitive 1n helping athletes explore altcrna-
tive career opportunities to "going pro." Each
semester an athlete should make appropriate
progress toward a marKetable degree compatﬁﬁie
to his/her non-sport  career potentiadl
Counselors need to be aware of the particular
social, study, and personal adjustments that
come with being a scholarship student athlete.

Second, the relationship between .scholar-
ship and N.C.A.A. rules presents an information
problem to all student athletes participating
in national competitive sports. The student
athlete must maintain a defined G.P.A. and will
need help in adjusting his academic load to
realistically reflect progress toward an
appropriate degree while dealing with imposed
time limitations 4nd sctual academic poten-
tials. ‘ >

Third, the student athlete needs help in
negotiating between his professor and his
coach. The scholarship athlete on 'road trips
needs a counselor's help (not coach-professor
confrontations), in dealing with the problems
of overdue papers, excessive class absences,
and inappropriate attention to academic work.

In 1978, the O0ld Dominion University
depar tments of Academic Counseling and Testing
and the athletic advising system establishe
eleven goals/objectives .for a student athlete
advising system. These goals include the
objectives of coordinating the academic ad-
vising, scheduling, registrations, and drop-
add processes for all athletes regardless of
their major. Faculty advisors of declared
majors still counsel athletes but the final
processing of all class schedules and regis-
tration is coordinated by the special advisor
for athletes. Class load, academic standing,
and instructor selection are worked out by the
advisor who confers directly with the players
and coaches involved.

Other ﬁoals are concerried with.retention of
dtudent athletes. A tutorial pool was organ-
ized and financed by the Department- of
Athletics. Each month, each player carries a
"progress report"’ to each of his/her instruc-
tors and receives a monthly grade.
grades are monitored by the athletes' advisor
and reported to both the coach and the parents
of the athlete.

The aspect of the athletic assistance pro-
gram appearing to have tne greatest impact is a
study hall set up four nights a week in the
university library. With the coaches' co-
operation, all upperclassmen with low grade
point averages and all freshmen are required to
attend two sesaiona a week during “their
season.’ Once & month, & counselor conducts a
"now to" workshop in study skills, test taking,
or paper writing. Paid tutors represent

o1 -
Toaaent

Lhes,

These:

Social Studies on Monday night, Math on Tuesday ’

Q
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night, English on Wednesday night, and Science/
on Thursday nignt. /
Academic statistical grade studies by teams
reinforce the cooperation between coach, prg-
fessor, and student. Seven out of ten teafns
showed significant improvement in 'team grade
point average over a two-vedr period. Puting
this same period, withdrawal tfrom classes by
athletes dropped 20 per cent and the number of

i's earned dJdropped 2.1 per cent for teum
me. hers.

A two-year evaluation of the program of
academic advisin for student thletes has
shown four signif%cant changes. i

ent ath-
y a pro-

1. The counseling needs of st
letes are now being met
fessional advisor at the /university
in. cooperation with professors,
coaches, and departmental &dvisors.

2. Academic performance 1is/ now Dbeing
monitored and improved sH that reten-
tion of student athletes /is enhanced.

3. The relationship of Jports to the

: academic life "of the university is well

vdefined, controlled, and effectively
sensitized.

4. The public relations concerns of a
viables academic university with a

national Ssports program are presented
with integrity.

Hapdouts of the eleven goals of the pro-
gram and the statistical reports are available
upon request. )
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HELPING MARGINAL STUDENTS IMPROVE
ACADEMIC PERFORMANCE THROUGH
SELF-MANAGEMENT TECHMNIQUES

Linda J. Pawlicki, Academic Advising Services
Coordinator \ , '
West Virginia University

With the current focus on dropping
enrollment, it would seem appropriate to look
carefully at specific subgroups of students
considered "at risk’. One obvious subgroup is
the marginal 'student who is in academic
difficul ty. These students often report a
desire to "do better” or "study more' during
the next semester. It 1is often obvious that
these students are not avle to state any speci-
fic goal as a beginning step toward improvement
and/or choose unrealistically high goals.

Breaking down large goals into manageable
units and manipulating one's own environment
are two components of self-management tech-
niques which have recently become widely used
within educational circles (c.f. ~Human
Competence, Gilbert, 1978). Self-management
techniques have met with success in the areas

of weight reduction, smoking, study habits,

just to name a few (c.f. Watsor and Tharp,

1972). , . o ‘
The purpose of the present paper is to

describe an attempt to utilize self-management

techniques to help marginal students improve
their academic performance. In the present
study, 21 students on academic probation .werg
assigned x academic advisers who .volun-

teerew .
niques -
framework.

arn about self-management teche
use theg in the academi' advising

I. Procedure

Students were selected for the ‘present
stuly on the basis of having been on probation
for one or "more semesters) From a population
of 87 students. 50 were randomly selected to
receive a letter encouraging them to come in
for special helpe.

Advisers prepared themselves
pating in twq 1 and 1/2 hour group sessions
where the theory and system of self-management
were presented. In the first session, the
theory was described. Advisers were then asked
to’ choose a,poal, and make a list of rewards
for themselves and report at the next meeting.
At tHe next session, advisers reported on their
compliance with goal setting and reward system.
The director ‘guided a distussion of e1;£30f
these examples clurifysng and stressing nts
of compliance with self-management theory.

Advisers met with their assigned students
individually. TPo maintain uniformity, advisers
fsllowed a strué:iured interview format. Each
session included an explanation' of the theory
and system of self-management techniques. The
adviser then worked tith the student to develop

his own goal, plan of action, reward system,
and ¢ontracte. .
Followin, the self-help advisement,

4dvisers corpleted a checklist for® each student
inticating whether (1) the sclf-management plan

had bheen explained, (2) the student felr that
it would be useful, and.(3) the adviser felt
there wis a better way teo deal with the
sendent,
. .
L
o ’ *

o ' ¢

-

4J\\\ ‘ ;

by partici- '

.Y T

IT. PResults

Of the 50 students contacted by mail, 21

made and kept appointments with advisers. On
the interview checksheet, advisers reported
that 18 students had an interest in learning
these self-help techniques while 3 declined to
use these techniques.

The 18 students undergoing seif-m;nagement-

techniques comprise the population pool of the
present study. Since practical considerations
precluded the generation of an external control

group, the 18 students were used as their own
control. Consequently, the dependegt measure
of the present study (i.e., grade point
average) was .measured at

the end of apring
semester following self-management training an
compared with the student's
point average.

At the conclusion of the spring semester
program, a comparison of each student's fall
grade point average with current spring grade
point average indicated that 72% of the stu-

dents improved (see Table 1I). 0f these
improved students, all but one improved their
grade point average by greater than .5 grade
points. ‘

A comparison _of the fall semester grade
point average (x = 1.30) with the self-
management_training spring semester grade point

. average fx = 2.13) was significant (P < .08).

In ar\ effort tc use the student's total

past history as a baseline, the student's cumu-

- lative .grade point average at the end of the
fall semester was compared with his current
(self-management semester). The comparison of
the cumulative grade point average at the end
of the fall semester (x = 1.54) with-the self-
management spring semester grade point. average
(x = 2.14) was 'significant (P < .005).

II1I Discussion
lected in this study is

ts consistency toward a posi-
tive direction. Sixty-seven percent of. those
students involwed with the self-managemen€
techniques demonstrated an improvement of
greater than half of a grade point.

The data
encouraging in

* It would havé been useful to have compared
Fthese students with an equally motivated
ontrol group of students. The comparison of
he students' current semester's work with
sYheir. pfvibus semester’s work indicated a pro-
ising trend "and was significant at the. .05
evel. Furthermore, a comparison of the

tudents' cumulative grade point average with
e self-management semester was significant at
.005 level.

Advisers were most supportive in using the
-self-management technigues as reported on their
interview checksheet. They felt in only three
cases out of twenty-one that the self-
management technique would not be appropriate.
In summary, the use of self-management

techniques would seem a viable possibility on
improvenent

the basis of student and adviscy

support.

all semester -grade——




TABLE 1

trorress of Students Receiving

Self-Manapement Trairing as
Indicated hy Comparison of

Fall/bpring
Students improving performance 13 72.2%
Students Jeclining in performance 4  22,2%
Students staying at same level of
per formance : 5.5%
99.9%
) /
)
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THE EXIT INTERVIEW--HOW CAN IT
POSSIBLY HAVE AN IMPACT ON
RETEN110N?

Rita E. Walter .
Senior Academic Adviser
Division of Undergraduate Education
State University of lew York
at Buffalo

All institutions of higher learning are
very concerned about the current high attri-
tion rate and are actively seeking ways to
increase retention. If an exit interview
does not usually change a student's mind, how
can it possibly have any impact on retentiond

WHAT IS AN EXIT INTERVIEW?

The dictionary offers these definitions:

Exit - a way out; a going out; a departure

Interview - a meeting, generally of persons
fade to face, to talk over something special.

When a student opens a door to go out, it
is important that he assess what he is

‘leaving behind and why, to have a clear idea

of what lies beyond that door, and to realize
that the door opens both ways. What is an
exit now might well be a point of reentry
later. .

Two groups of students were considered:
(a) students who see an academic adviser to
resign formally or to request a leave of
absence and (b) students who complete the
semester and do not return the following
semester but who do not meet with an adviser
before leaving.

A. By using actual case studies representing
commuters, residents, freshmen,
transfers, undecided students and

< accepted majors, we explored what happens
in the exit interview.
What are the dynamics?
What kind of information do we obtain?
What is the student really saying?
How do we find this out?

What immediate help do we offer the’

student?

How do we help the student formulate a
concrete plan of action for the immediate
future?

How do .we help in the decision-making
process and in values clarification?

How do we make the student aware of all
his alternatives if he stays?

How do we help the student maintain or
reestablish self-ésteem?

"How do we direct the student to salvage
his investment and even capitalize on
what has been invested?

What resources do we make the student
aware of?

. What kind of follow-through might occur?

- How do we facilitate the student's

return? ‘

B. Students who attended Fall 1978 who were
eligible but did not return Spring 1979
were identified from a printout obtained
from the Office of Admissions and

s e
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An Exit Survey form was mailed

these students. The
objective of the survey was to obtain
attitudinal rather than quantitative
responses. The results identified the
reasons for leaving. We were interested

“in determining whether the quality of
advisement was a factor. Also, were the
reasons why a student left the fault of
the tnstitution, outside of our jurisdic-
tion or beyond our control?

Records.
to a sample of

The survey requested demographic infor-
mation. It also asked whether the student
used academic advisement. The balance of the
survey asked the student to rank reasons for
leaving as very important, less important,
least important or not a reason.

There was a place for student comments.

SUMMARY

The size of the University was the most
frequently mentioned reason why students

leave. Advisement cannot change, nor would
it ,want to change, the size of the Univer=-
sity. Therefore our service to students

should be helping them cope with largeness
and impersonality. How soon should we begin?
How cun we compensate? How can we be more
effective in helping students cope with large
classes? Our success could have a marked
effect on retention.

Dissatisfaction with the quality of
teaching and the 1inability to understand
foreign instructors and teaching assistants
were cited as reasons for leaving. Steps
must be taken by department chairmen to
improve the quality of instruction. How can
academic advisers be effective agents of
change in this area? How can we share our
findings with faculty? Our success could
possibie cut down attrition.

If students had to leave school for per-
sonal reasons, what can advisers do to faci-
litare counseling to help students work out
problems to the point of being able to
return?

I1f students had to leave for financial
reasons, what can the academic adviser do to
help the student become aware of financial
aid resources or the existence of part-time
proyrams?

Indecision about a major or career was
another reason for resigning. What career

exploration resources can the adviser
sugpest? Can the adviser set up an appoint-
ment for testing and arrange for the

interpretation of results?

Pelatively few students cited dissatis-
faction with academic advisement as a recason
for leaving.

Cne student. in his comments expressed his
pleasure that someone noticed he had left and
touk the time to check on why he left.

CONCLUSION
The prirary objective of this presen-

tation on exit interviews is to raise our
level of consciousness about what we actually

du with students who leave our Institution
and how we mizht do it more ofteoctively.,

in  manv instances, 1f advisement i
volunrary, the cxit interview nay be  the

Aruitoxt provided by Eic:

first time a student has seen his academic
adviser since orientation. How can we make
students more aware of the services we offer?
Earlier and more continued contact might pre-
vent attrition.

We should consider the exit interview as
an interventive program. By learning more
about the problems which become serious
enough to cause students to leave we can take
positive action to achieve earlier and more
innovative intervention.

By identifying problems and becoming more
expert in helping students solve their
problems before they become critical we may
reduce attrition. We must expand our aware-
ness of available resources for problem
solving.

Reviewing the course of events which lead
to the drastic decision to leave will help us
assess how early the attrition was predic-
table and how it may have been prevented. We
could establish a distant early warning
system.

Continued contact with
could be maintained to
encourage readmission. Programs

the institution
facilitate and
might be

established for students on a leave of
absence.
There is obviously no direct cause and

effect relationship between the exit inter-
view and retention. Indirectly, however, we
can use the responses derived from the exit
interviews not only to determine the reasons

why students leave but also to sharpen our
advisement skills and increase our sensi-
tivity. The impact of more effective and

more innovative advisement could be a reduc-
tion in attrition in the future.




HOW GOOD IS YOUR ADVISING PROGRAM?
A SELF-INQUIRY TECHNIQUE

Pavid S. Crockett, Vice President,
: T TUEEY BF S G S

e S Llege Testiae Provran

In s Tesuatiy corpleted Lational turvey on
“Aeade fe aduising conducted by The American
Collee Testing Frograr 80 per cent of the
res on it tastitutions renorted that they had

ne rorcal ¢valuation process for their academic

advising program. A pgood advising -program
Jdoes not just happen. It is the result of a
carefully developed institutional plan and
commitment to improved advising. This .self-

inguiry technique is designed to assist insti-
tutions in evaluating the current status of
their advising program. .

To rate your advising program simply
respond to wach question as it applies to the
undergraduate advising program at your campus.
Answer each item as the situation actually
exists, not as you would like it to exist. A
scoring key is provided at the conclusion of
the article.

1. What is the primary purpose of your advis-
ing program? (Select One) '
A. Provide academic regulation and regis-
tration information.
B. Provide personal
counseling.
C. Assist students in
tional/career plans.
D. Provide assistance in
and class scheduling.

and psychological
developing educa-

course selection

A pood working definition of academic advising
is:
Academic advising 1is a decision-making
process through which a student, aided
by an advisor, maximizes the educational .
experience through interaction specifi-
cally pertinent to both curricular and

career planning.

In -too many advising programs undue empha-
sis is being placed on the mechanical, routine,
information-giving aspects of the advising
process, rather than the more sybstantive acti-
vity of exploration of educational and career
.goals. A developmental approach to academic
advising rmust go beyond institutional require-
ments and registration. There must be a con-
text within which these items fit, and that
context is the broader area of good
educational/career planning.

2. Is one person assigned responsibility for

coordinating or directing the institu-
tion's advising program?

Yes, Institution-wide °
Yes, By College or Department

tio

When everyone is responsible for advising,
no one is accountable! Effective advising pro-
grams, like most activities, need to be pro-
perly managed. Management typically consists
of the following functions:

~-Planning

-~Organizing ’
--Staffing

~--Directing

--Evaluating

ERIC
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Advising prpgrams can obviously benefit from
all these efforts. The result of good manage-
ment -of advising is that others are assisted
in delivering the service more ceffectively to

ctudents.  Many advisine provrar: 710 becoene
no one 1is responsible tor carrving oul Liese
important functions in a systes.atic mannter.

sonLt

3. Do you have a written inwrit
on academic advisin, inciudd
poals, delivery, respennit ity and
selection, training, and recegnition of
those doing the advising?

Yes .

tlo

Basic to developing an effective advising
program is deciding what the institution wants
to achieve with its academic advising program

and how it plans to implement the program.
Questions that commonly need to be addressed
include: .

--What are the advising needs of students?

--Who will do the advising?

--Are there advising needs that transcend
individual departments and colleges?

<-Who is administratively responsible for
the academic advising system?

-~-How should advising services be
delivered?

--How should, advisors be selected, trained,

evaluated, and recognized?

--What is the relationship of the advising

Do those responsible for advising ser=-
vices have the authority to make the sys-
tem work?

Once the advising system is established,
its purposes and procedures must be understood
by administrators, faculty, and students. The
ultimate success of any advising program is
based largely upon a common understanding of
its purposes. The most important single factor
contributing to strong advising programs is the
commitment of the institution to the process.
Good advising programs are not inexpensive;
they ‘require allocation of human, financial,
and physical resources. Unless administrators
believe that advising is an important and
necessary educational service and support that
commitment both fiscally and psychologically,
advising is likely to be neglected. There is
no substityte for strong administrative support
for an effective advising program. :

4. What is your recognition/reward system for

advising? (Check each item that applies)

A. Extra Compensation

B. Reduction in Workload <

C. Awards for Excellence in Advising

D. Consideration in Promotion/Tenure
Decisions

E. No Recognition for Advising lIs Avail-

able »
In many institutions, advising is an acti-
vity that carries little or no recognition or

reward. Good advising--like good teaching,
publication, and research--needs to be recog- -
nized. The type of reward system employed for -

advising is closely related to the importance
placed on academic advising at a given insti-
tution. Administrators m reinforce good
advising by a variety of means, including extra
compensation, reducdtion in work load, paid
inservice training, consideration of advising
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effectiveness in promotion/tenure decisions,
and awards or other forms of public recogni-
tion. Although it is important not to overlook
the intrinsic rewards an advisor may find in
helping students, lack of some type of tangible
reward system can impede effective academic
advising.

5. How are faculty advisors generally selected
on your campus? (Select One)
A. Volunteer
B. Assigned selectively

C. Condition of employment/contract (all

or most faculty advise)
D. We do not use faculty advisors

: Advising is not something that everyone can
or should do. Advisors must be selected care-
fully. The major criterion in their selection
is 1interest: It is a mistake to assign
advising responsibility to people with little
or no interest in working with students insthe
advising relationship. %ae advisor must demon-
strate interest in students as individuals and
exhibit. empathy, warmth, intuition, and flexi-
bility. Advisors must also be willing to par-
ticfpate in training programs, sperld wime with
advisees, perceive advising as an important
function, and be knowledgeable about institu-
tional resources, policies and practices.

6. Do you conduct at least one full-day
inservice training program annually for
academic advisors?

- Xes
0
7. Do you typically cover the following topics

in your inservice training program?
(Check each that applies)

A. Academic regulations, policies, and
registration procedures

B. Campus referral sources’

C. Humanistic counseling skills :

D. CGareer. information and employment

outlooks
F. Use of information sources
F. Tlecision-making skills .
8. 4 Are your advisors routinely provided the
following support materials?
(Check each that applies)
Advising Handbook
. Employment Cutlook Projections
C. Academic Planning Worksheet
. Computerized Information Programs
Forms for Anecdotal Records of Contacts

institutions have done an
training advisors. Well-
planned and properly presented inservice
training sessions can be very effective in
improving the quality of advising. llost advi-
sors are receptive to improving their advising
skills and techniques. .

Training sessions can be structured around
the needs perceived as most important to advi-
sors and c¢an be made more meaningful and
intrresting by use of appropriate handout
materialy, nresentations by campus experts (tor

ky and large,

inadequate job of

exarule, the director of counseling) on basic
counseling skills and techniques, videotapes,
and  simulation and role-playing. Training

sessions and support materials can gprrect some
‘dJeterrents to effective academic advising:
lack of familiarity with curricular offerings,

! 4
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sopportunities,

requirements, referral sourcés, job
available data sources, and
administrative forms and procedures used in the
advising process; inadequate understanding of
the role of advisor; lack of basic advising and
counseling skills.

Advisors cannot be expected to store 'all
necessary information in their heads. Support
materials should be developed and distributed

core

to advisors for their reference and use. A g

comprehensive, attractive, all-indexed advisor
handbook is an indispensable tool to good ad-
i Since it is important that the hand-
kept current, a looseleaf notebook
is desirable.
might include states of policy,
of campus resources and procedures, informa-
tion on advising skills and techniques, infor-
mation on academic requirements, and samples
of documents used in.the advising process. As
a rule, advising handbooks contain too little:
information on the role of the advisor and on
techniques used in the advising process.

descriptions

Are your advisdrs routinely provided the

9.
following information sources on each
advisee? .

(Check each one that applies)

A. ACT/CEEB Student Profile Report (SPR)
“ High School Transcript

C. College Transcript/Grade Reports

D. Campus-based Interest/Placement Tests

i

Good advising is built on the premise that
an advisor can never know too much about a stu-
dent. ., The quality of an individual student's
educational/career decisions increases directly
with the amount of relevant information avail~
able to the student and the advisor. Students
who make conscious and realistic career plans
are the most likely to persist. Therefore, all
good advising programs have an ‘information base
for use by advisce and advisor during the
advising process. This information base is
often in the form of ‘an advising folder supple-
mented by appropriate outside reference
sources. A typical advising folder might
include the ACT Student Profile Report, the
high school transcript, a college transcript or
grade slips, planning worksheets, .an anecdotal
record of sigmificant discussions, and other
documents or‘materials helpful to the advising
process.

10. Are advisors provided with a listing,
description, location, phone, and con-
tact person for -each campus referral
source? > .

Yes
No

Successful advising is predicated on a good

referral system. Clearly, the academic advisor
should not attempt to be all things to all
people. Every campus has a range of resources

better equipped to assist students in certaim

sitwations than the academic advisor. The
effective advisor makes full use of these sup-
poTrt resources. Many advisors refer too
quickly without takinyg the time to Jdiscuss the

situation with a student betore determining the

‘best referral source. . because of the impor-
tance ot reterral, it is imperative that advi-
sors hoe thoroushly familiar wwith the resources
available  nd the  referral  procedures  and
process. ;

H

An advising handbook-
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11. Loes vyour advising svstem require contact
Letween advisor and advisee at any of the
tollowiny times?

(Ch'ece each that applics)
. - . B .

- b e, e

M BENEEFR MY S
——— T Laringe or chaneineg a major
——— . v rep.rt ot ouns.tisfactory
: roLace oroetlendance
rooLithidrawaly

12. “hat is your estimate of the average fre-
quency of contact between advisors and
alvisees on your campus during an academic
yvear] (Select One)
5 Cnce a year
___B. 2-4 times a year

C. 5-7 times a year

D. “ore than 8 times a year

e

Cood advisors need to be intrusive! Unfor-
tunately, many students are reluctant to sche-

dule appointments with their advisors on a
regular basis. In order to ovetcome this
problem it is sometimes necessary for the

system to "force” ‘contact between advisors and
advisees. Advisors should plan to be available
for conferences  with advisees -regularly
throughout the semester. The followimg times
are especially important: before registration;
prior to any change of courses or of major;

following any report of unsatisfactory work;

prior to withdrawal from college; when a stu-
dent is experiencing personal or social adjust-
ment or academic problems.

Iynamic advising programs are characterized

by frequent high-quality contact between
advisor and advisee. GCood advising is not
simply seeing a student once, a semest#r Or

twice a year to approve a course sSchedule.

Though daily coritact 1s not necessary, many
students need to see their advisors on a
rather frequent basis. On occasion, advisors

may need to be assertive--to seek advisees out
and invite them to discuss matters of common
concern. Frequency of contact tends to
strengthen the quality of the advisor-advisee
relationship. The most fruitful contacts need
not always take place in the advisor’s office;
they might take place in the advisor's home,
in the student union, or in some other campus
setting. A quality advising experience is &n
encounter in which the advisor and advisee
discuss a wide range of topics relating to the
student's life goals, educational/career goals,
educational program, progress, and problems.
It is not always necessary to meet individually
with students to accomplish the purposes of
advising. . Small-group sessions often provide
an opportunity for the advisor to work with
students™in an effective manner.

To perform effectively, advisors must be
assigned a reasonable student load. Too 1ar%e
a load will inevitably result in "unavail-
ability, hurried meetings, not getting to know
advisees on a personal basis, and, in general,
poor advising experiences for  students.
Determining a reasonable student ‘load will, of
course, depend on s fumber .of variables such as
delivery, teaching load, committee assignments,
research and publication commitments, outside
activity, and whether advising is a full-time
or part-time “responsibility.

Q
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13. Do you have a formal evaluation process for
your advising system?
Yes
Y
4. Is "wvour evaliation
annual basis?
._VYLS
o

proven s Jone

all

15. what wrind of evaluation iv  condugted
regarding the performance of advisors?
(Check each that applies)

A. Advisee evaluation
B. Advisor self-evaluation
C. Administrative review with established

criteria

The basic purpose of any evaluation program
should be to assist advisors to improve the
advising process. Advising programs require
systematic and periodic appraisal. The first
step in developing an evaluation system in~
volves the establishment of measurable
criteria. Such criteria include--but are not
limited to--length of contact, frequency of
topics discussed, accessibility,
referrals, student satisfaction,
registration errors, retention of
and knowledge . the institution.
Primary evaluation should be made by students
and should be supplemented with evaluations by
an advising supervisor or coordinator and by
advisors; themselves. Methods of evaluation

of
of

generally include questionnaires, statistical
data, and counts.
16. Indicate the primary delivery system

employed in your advising progran.
(Select One)

Peer advisors

. Computer assisted advising

C. Faculty advisors Cos
D.. Professional counselors

E. Academic advising center

F. Some combination of above >

Institutions often select an inappropriate
delivery system for academic advising. - What
works well at one institution may not work well
at another. Each institution should select the
delivery system or combination of systems most
appropriate for its situation and its student
body. No single model of academic advising has
proven universally successful. Generally, suc-
cessful advising programs 'mix" their delivery
to insure students are provided several options
to obtain advising services. Even more impor-
tant than the delivery system, however, are the
institution's commitment to the process and the
ability of the individual advisor.

17. Indicate the three factors deemed most
important to students in the advising
process.

(Select Three)

A. Advisors are available

B. Advisors have academic rank

C. Advisors provide specific and accurate
information ' ’

Advisors

advisee

Advisors

advising
F. Advisors exhibit a personal and caring
* relationship with advisees

D. of the same Ssex

s

are as

have private offices for

- E.




. the institution delivers advising,
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“As the primary beneficiary of the advising
process, the advisee must perceive the advising
process in a positive manner. Student satis-
faction is highly dependent of the quality of
the advisee/advisor relationship, which in turn
is dependent on a number of factors. The three
major factors that students most frequently
cite as important to them in the advising pro-
cess are accessibility, specific and accurate
information, and a caring and personal rela-
tionship with the advisor. Regardless of how
these stu-
dent needs should be being met in the advising
program.

New refer to the scoring key and derive a
total score for your advising program. There
is a maximum score of 100 points. If your
score was greater than 80 points you can be
encouraged by the fact that the basic elements
of good advising programs are in place at your
institution, and students are vreceiving a
needed and valuable service that enhances their
§rowth and development.

0 points would suggest that you could make
substantial improvements in your‘ advising pro-
gram. Improved advising requires creativity,
organization, receptivity to new ideas,
willingness to change, hard work, and above all
a ‘cadre of caring people.

SCORING KEY

A score of less than’

- SCORE
1. A=3 B=0 (=5 D=l 'S
2. Yes=5 Yes=3 No=0 ( )
3. Yes=5 lo=0 | ( )
4, A=2 B=2 (C=2 D=4 E=0 ( )
5. A=3 B=S5 C=1 D=5 ( )
6. Yes=5 No=0 . ( )
7. A=1 B=] C=)1 D=1 E=1 F=l ( )
8., A=2 B=2 C=2 D=2 E=2 ( )
9., A=1 B=] (=1 D=l ( )
10. Yes=5 llp=0 « )
11. A=2 B=2 (=2 D=2 E=2 ( )
12, A=0 B=1l C=3 D=5 ( )
13. Yes=5 No=0 ( )
14, Yes=5 Mo=0 . ( )
15. A=4 B=] C=2 . ( )
16. A=2 B=2 C(C=2 D=2 E=2 F=5 ( )
17. A=l B=0 C=1 D=0 E=0 F=l ( )
TOTAL

--90-100 Excellent

--80-89 Very Good

--70-79 Good

--60-69 Fair

-= 0~59 Poor
Authors llote):

David S. Crockett 1is Vice President,

Educational Services Division, The American

College Testing Program. He has compiled a
comprehensive resource document on academic
advising and has conducted numerous national,
regional and individual campus workshops on
improving the academic advising process.
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THE EFFECTIVE UTILIZATION
OF PEER ADVISERS -

Lois G. Goldberg, George Washington University
Sr. Margaret Ann Landry, Marymount Manhatten

College - .
Wes Habley, Illinois State University

In recent years many institutions have
implemeted successful peer advising programs.
This session provided an opportunity for the
directors of- peer advising programs to share
information and ideas with each other and with
those who are interested in utilizing peer
ddvisers at their home institutions.

Topics covered included: current research
on the effectiveness of peer advisers; the role
of peer advisers at various institutions; the
selection, training, supervision, and evalua-
tion of péer advisers; costs and sources of
funding; and publicitye.

The program began with a brief overview of
peer advising, including references to relevant
research on the effectiveness of peer advisers.
The directors ¢omprised 2 panel and each had an
opportunity to describe his/her program.

A description of the peer advising program
at George Washington University follows:

In the fall of 1976 the Office of the
Provost and Vice President for Academic Affairs
began a program of student-to-student advising.
The program is funded and supervised by the

Provost's office and managed by a half-time’

Coordinator. .

Peer academic advising, or . student-to-
student advising, is a means of providing more
personalized advising than_ is possible with
a faculty advising system alone. Through this
program experienced and qualified students are
trained to work with their peers. Peer advi-
sers work predominantly with freshmen and
transfer students in Columbian College. Some
assistance is available to undergraduates in

the School of Public and International Afrairs

and the School of Education and Human Develop-
ment. Peer advising does not replace faculty
advising; its overall goal is to complement the
reguuar faculty advising program.

The School of GCovernment and Business
Administration has developed a peer advising
program for its own undergraduates. The SGBA

program is similar to the one supervised
Provost's office but retains some
features.

Each spring the

by the
special

Coordinator asks the
academic departments to nominate one or more
students to serve as peer advisers. A letter
is sent to each nominee with general informa-
tion about the program. All interested nomi-
nees are interviewed by the Coordinator, and
approximately thirty are selected for _ the
following academic year.

Peer advising has several facets. The
program responds to the different needs of
incoming and returning students as well as to
Lthose of students with declared or undeclared

majors. Peer advisers are peneralists and
specialists; they are familiar with both
collepgewide regulations and the requirerents
of their specitic academic Jepartment.
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of " residence hall staff, and key adminis~
trative offices.

The same list appears on the inside back
cover of the preregistration edition of ;
the Schedule of Classes Studeats cen-
tact peer advisers, as the need  may
darisce.

PROCEDURAL CONCERNS=--This aspect
advising entails detailed explanations of the
logistics of acaderic life:

How to plan a schedule

4ow to reyister

tvw ot drop and add courses

Woaen te Jeclare a rator |

Lies  seer Less reluctant ‘to uask for this Advisers answer questions over the  fone v -

v rele o rrom thelr peers. In uaddition, arrange to mect with the stocente, . %
Lhvisers ean reduce the amount of time Peer advisers attend o onu=.law lraanine
wlev L owisere oiten spend answering routine program  just prior o the o oaanie ot
Quest.pns. registration week. The purpose of .o ti.ining

LaToTION  AND RETFRRALS--Peer  advisers program is: . '

provide aocurate inforration about: To impart an appreciation SOr the

Lollegu-wide regulations and requirements
Departmental degree requirements
Academic optionsg
Student services at the University
when peer advisers are unable to assist stu-
dents with certain questions or problems, they skills and becomin% familiar with
refer them to appropriate individuals or important academic information
offices. ) To promote group cohesiveness
EXPERIENTIAL ADVICE--This aspect includes:
Information about the content, professor's Peer advisers are not paid a salary. Their

teaching style, and normal -class size rewards are: ]
for specific coursks The satisfaction of h®lping fellow students

conplexity of academic advising -

To provgde an understanding of the dynamics
of the adviser/advisece relationship

To foster self-confidence in the adviser -
role by learning basic counseling

Assistance in balancing course loads Recognition by the academic departments , °
Suggestions for coping with registration Their standing as: peer advisers among
procedures undergraduates o )
Information not usually published in the An enlarged circle of friends from other
digéiplines

University Bulletin.
The demand for peer advising varies
throughout the year. The structure of the
program varies in response to this demand.

For additional information about peer “advising,
contact the Peer Advising Coordinator, Office
of the Provost, Rice Hall. )

FALL AND SPRING REGISTRATION

Curing the fall and spring registration » .
periods, the headquarters for peer advisers
{s a large classroom in Monroe Hall, Peer . 0
advisers are available there to talk with stu-
dents throughout registration week. Up to (
sixteen peer advisers are. assigned on busy \
registration days. Several kinds of informa- . N

tion, such as up to date departmental de%ree
requirements, course descriptions, and class
syllabi are assembled for the advisers to
share with students. Students may also pick
up extra copies of the Bulietin, the current
Schedule of Classes, and registration infor-
mation from the peer advisers.

SUMMER ADVANCE REGISTRATION PROGRAM

Participation in S.A.R.P. provides an
opportunity for incoming freshmen to visit the
University and register for fall courses during
the summer. Ten to fifteen peer advisers are
recruited and, in this case only, paid on an
. hourly basis.

These peer advisers:

Present academic orientation sessions

Host a reception
: Help students plan their first semester's
- class schedule.

8.7

THE ACADEMIC YEAR

Durin§ the rest of the year, peer advisers

are available to students by telephone or
* appointment.

. The Coordinator distributes the names of

peer advisers, with their phone numbers

and majors, to academic departments,

@
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-~ DECENTRALIZED ADVISING AT A CAREER
. ORIENTED INSTITUTION:
AN AMALYSIS

James B. Turner, Assistamt Dean, School of
Pharmacy .

Matthew A. Klein, Associate Dean, Starr
Educational Center . ’

Vordyn D. Helson, Assistant Dean, Ferris State
College, Michigan

The purpose of the
describe, analyse and
decentralized system in which full-time teach-
ing faculty are totally responsible for acade-
mic advising of students in a college with a

presentation is to

_wide diversity of program offerings. The

college is comprised of seven schools with
approximately 10,000 full-time students and a
teaching faculty of over four hundred. The

curricular offerings include sociate and
Baccalaureate degrees in Busiygk¥ss, General
Education, . Allied - Health, Education and

Learning Resources, Technical and Applied Arts,
Pharmacy, and Optometry (Doctorate). The full-
time teaching faculty have as a part of their
major responsibility the academic advising of
students. The advising system is administered
by an Assistant Dean who is responsible to ‘the
Dean of each school. The Assistant deans also
supervise the professional counselors who are
administratively assigned to the individual
schools. The presenters are Assistant Deans of
Student Academic Affairs representing three
schools of the college. They provided an over-
view and then expanded upon the major differen-
ces in administering the advising system of
college. Additionally, the presenters
addressed the overall institutional coordi-
nation of academic, advising, orientation and
inservice training of faculty advisors, and
evaluated the strengths and weaknesses of this
system. :

Aruitoxt provided by Eic:

critically evaluate a

FRIGHTENED FRES
SERIORS=--A
: DILEMMA

AND PANICKED
ERAL ARTS

James J. O'Connor
Director of Advising and Student
Services, CLA
Oregon State Univesity

Freshmen and Seniors seek more advising out
of fear. ' Advisors could benefit both groups by
addressing certain Jitems often ignored by
departmental academic advisors.

Oregon State has approximately 2400 liberal
arts majors in 16 departments. FTE of the uni-
versity exceeds 16,000 spread through 12 colle-
ges and professional schools. The liberal arts
unit is the s¢:ond newest unit having achieved
its twentieth year of existence. Current
growth rate is 7% per annum. .

Items addressed by the academic. advisor

outside of course schedules for Freshmen

are:

1. What to bring to campus

2. What best to leave at home

3. Mastering the campus geography

4. Understanding the University

5. Budgeting time '

6. Motivation

7. Making a decision

8. The L%brary

9. They will make mistakes

10. The fact of lonliness

Advisors should be aware of verbal smoke-
screens given by freshmen which have subtle
nuances of meaning. The more common:

1. "L know-I can do it if I really try."
While philosophically sound it means
little when uttered by a very weak
student.

2. "I'm average.'
self-esteem. .

3. "High Schaol was so different.”
easier? Simpler? I want to go back?

This could meén low

Much

4, "The courses aren't relevant.” Does
a freshman really understand
relevancy?

S. "The courses don't excite my
interest." .

6. "The class is unchristian.” Thi® is
becoming more prevalent as students
seek to avoid uncomfortable
information.

7. "The prof is a pervert.' Accusations

are becoming more frequent.

8. '"The professor doesn't relate.

9, "I'm interested in everything. . You
choose for me."

10. "I understand."

They become even more uncomfortable when
informed a- liberal arts degrece 1is not career
preparation. But they do listen when informed
a liberal arts depree will enhanee personal and
intellectual development if they are committed
to leurning. That education is more than pre-
paration for a job, it is preparation for what
they can do.with the rest of their lives.

Seniors are another matter and they need a
different kind of pep talk. They are faced
with more binding decisions.
to tallk about themsclves. Utilizing
trait, advising sessions c¢an address:

Cut thev do liwe
that

g3 Ju
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‘. The ideal personal situation in ten
Lears as to career achievement,
€. Taphie location and commi tment
Coonl tareer,
€ C, e as Itoan escape to,
DrLeate sonools
s, .he Upracticality” of 4 liberal arts

e Tees

need. of a placerent file.

with the above topics of dis-

: . . oo interview can help. Questions

«ill force personal reflection are:

Laat are their talents? ’

vhat skills have they mastered?

4at are the weaknesses they are most

ronscious of?

4. tow do they wish to be evaluated?

g fow will they go ‘about petting -infor-
sation on aviablle training programs?

.. tave they subjected themselves to
intervicws? Mo one can reasonably
expect to be hired after the first or
second interview. Persistance is the
heye ’ ’

Simally as an advisor, I must keep in mind:

1. All advisors are avaricious in their
demands for time. )

2. any advisees prove elusive when con-
ironte! with guidelines.

3. 1 must remain alert to advisees uti-
lizing selective mis-quoting.

4. 1 rmust identify those students who
enjoy being confused and separate 'them
from those genuinely confused.

it is my belief that advising is the single

.. Sl

sonrrent

~os: irportant aspect of the students academic
cdareer.
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SURVEY OF AVAILABLE COGNITIVE
STYLE INSTRUMENTS

Dr. Nancy Dixon, Brookhaven College, Dallas;

Texas
The aim of advisment is to place each
student in appropriate careers and classes.

Advisers make use of many teools in terms of
both pcople and instruments, for this purpose.
One area that has been sorely lacking in
instruments is cognitive style. We are all
very well aware that each student has a unique
way of learning and that’ if we could match the
mode of ‘presentation of information to the
learner, we would have. far greater success.
But the tools with which to make the match have
not been availabbe. However, this situation
is changing and in the last few years a number
of instruments have come on the market which
attempt to assess cognitive style. Among these
are FKolb's Learning Style Inventory, Dunn's
Productivity Inventory, Hill's Cognitive Style
Map, Witkin's Field Independent/Dependent Model
to name a few.

The presenter reviewed a number of these
instruments, and s sted appropridte ways
each might be used.
reviewed were displayed for inspection by the
participants. in addition a listing of
cognitive style instruments and sources were
made available.

A

Copies of each instrument -




CAREER AND ACADEMIC ADVISEMENT MEEDS
OF THE NMON-TRADITIONAL STUDENT:
FACULTY AND STAFF ROLES

Michael Katz, Professor of Philosophy,
University of Nebraska

Carl Cook, Academic Counselor/Pre-lLa¥
Advisor, The American University,
Washington, D.C.

Frank Carney, Director of Placement
West Virginia Univesity

Bert Wilson, Chief, Career Development
Branch, National Institute of Health

»
The interplay between career and academic

advisement is, in many circles, unrecognized.
The literature on adults tells us that they are
seeking education for career associated
reasons. This workshop addressed the relation-

ship

of academic and career decision making

from the perspective of the placement officer,

career counselor, employee development:

speciatist, faculty member, and academic
advisor. For more information on this presen-
tation, contact presenter(s).

ERIC
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A PRE-LAW ADVISING PLAK, USING A SET OF
SEQUENTIAL TOPICS GEARED TO EACH OF
' THE UMDERGRADUATE YEARS

Nancy Twiss, Pre-Law Adviser
Kansas State University

Pre-law students have advising needs which
begin in the freshman year and continue, rather
predictably, through the senior year. By iden-
tifying topics which need to be explored with
students, and by deliberately introducing them
in informal sequence according to classifica-
tion, the adviser has ¢rigd to help students
view their goals comprehensively.

A concern presented by the student is given
the first priority in advising. Among topics,
introduced by the adviser, however, information

~on advising services ranks- first: how the

appointment, invitation, and drop-in systems,
work; where resource materials, .organizations
and individuals are available; what  the
student's responsibilities consist. of in  the
advising relationship, etc.

A more fundamental topic, academic
achievement, is discussed with students each
semester. Emphasized with freshmen are:

degree requirements, broad competencies rather
than prescribed courses, maximum challenge con-
sistept with levels of preparation, consider&-
tion of possible need for accelerated a’X/or
remedial courses, exploration of fields of
study, and prerequisites which can keep open
options for majors. It 1is expected that the
student will accumulate some experience with:
the questions and responses which endure con-
cerning the human condition; the discipline and
sublimity of creativity; the theories and .
methodologies of interpreting human behavior
and the natural world, and the pleasures and
uses of formal modes. Students are urged to
cultivate' the independent habit of reading
substantively. It is pointed out to freshmen
that although law school seems to hover in a
remote future four years away, in only nine
months th probably will have completed fully
one th!_ﬁ)f their academic credentials for
admissiori. .
With sophomores, academic topics are cep-
tered on an assessment of .the freshmen year,
on the choice of a major and on the selection
of electives. ~The student and adviser discuss
competencies, personal responses, and progress
toward goals, as shown in the previous Yyear.
Students selecting a major are encouraged to:
explore various disciplirtes; take prerequisites

which will serwe multiple purposes; take
interest tests; | confer with departmental
advisers; talk to\ current majors and gecent
graduates; consider auditing classes! and

departmental club Meetings; visit, volunteer,
intern, or work in a field of possible choice;
check carecer information in the library; check
with the placement center; consult with carcer
counselors; and confer frequently with the

adviser. Students are urged to consider

using electives to complete minors, mini-
concentratons, double majors, supplements to d
major, or alternatives to professional,
interests. Students are cxpected to develop 4
tentative plan of specific courses Ior remain-

“ins semesters, including courses which involwve
ceriticisns of writine, .




<~ and Fulbright Fellowships, etc.;

»o later than the junior year, adviser and
student select courses (rostly advanced) which
_seem likely to §:5ure that a students' biases

will be challebued and that the student's
intellecton! Miunts will  be  enlarged  or
rvadede The  atlr is to pive the student
Rt L T SRCE S S o} wanirs fundamental questions;

. . e .
oS T LT tov

1w forsmuiated aca-
ijent for the possibi-

al

ricor suttic

G .t

i1y ot dchievement beyond any previously
de-time U v v and some consciousness of the
tel ctoonse: Lae scudent iw torvoim to self,
5% T, ane the nataral world, and ol his or
Beo pioflosney and excitemnent in expressing it

concretely.

Because of students®' fluctuating interests
during the undergraduate years, the adviser
considers  students to be less 'pre-law
students" than “students interested in the
possibility of attending law school.” .Students
are asked to define the sources of their
interest in law and their ultimate goals. To
test the validity of their interest, students
are urged to visit law schools; examine pre-law
literature; attend meetings sponsored by the
Pre-Law Club, by visiting law schools, and by
the pre-law adviser; and participate in career
and life planning workshops. Sophomores and
juniors are asked to read at least one book on
the law school epperience and one on diversit
within the profession, to examine law schoo{

.catalogs, to talk with law students- and
lawyers, to volunteer in a law dffice, etc.
Discussing the ideas they plan to express in
their application statements helps many juniors
catalyze their interests. Seniors are urged to
recognize early the forms which ambivalence may
take, such as missing LSAT and application
deadlines. They are asked to provide options
for themselves by taking as many as might be
appropriate from Exams, State Civil Service
Exams, and Pace Exams; by checkin% into Rhodes

y conferring
with departmental advisers on post-graduation
opportunities; by applying for graduate schodl;

.by interviewing for jobs, Peace Corps, etc.

Characteristics of professional
sibility are mentioned to freshmen; adherence
tn ethical ctandards. dedication to justice,
commitment - to scholarship, contribution to
public service, cultivation of broad interests,
and eagerness for challenge. Studefts are
asked to consider  that the responsibility of a
professional is in many respects similar to the
responsibility of a preprofessibnal, as well,
and they are referred to the honor codes in
university and pre-law’ materials. To achieve
the breadth expected .of professionals all pre-
law students are encouraged to attend lectures,
plays, seminars, concerts, discussions of
controversial issues, etc. Sophomores,
particularly, are referred to information on
studying abroad, internships at the local,
state, and national level, etc.

Application responsibilities begin with
freshmen, who start a vita including academic,
work, and school-community activities. In
addition they start a persohal file of academic
records and a file of academic work. As
juniors they select an LSAT date, attend
sessions on the application process and on pre-
paring for the Law School Admission Test, plan
a budget for application and enrollment
expenses, examine law catalogs, and begin an
application statement. As seniors, students

al .
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respon-

are urged, for example, to schedule ample time
for planning post-graduation activities, to
take the LSAT no later than October, to send
applications for financial aid and admission
early, to submit fall semester achicvements to

admissions committees, and to report
aceeptances, ruejections, and decisions to the
e iviser. »

An advising plan which oosers fvelye intro-
duces topicyg essential in pre-protessional
students' décision-making seems to produce

several positive results, even when e plan
has been imperfectly
apparently dininishes the
considered post-graduation-choices. The plan
makes it possible for students to prepare
fully for joint degrees in law and other areas
or for deferred law study. For those who
decide to enter law school, the plan contri-
butes to a law school acceptance rate and to a
degree of satisfaction with the choice of - law
study which both appear to be remarkably higb.

imnteenred, it
incidence of ill-
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PRESENTATION TO THIRD NATIONAL CONFERENCE
OM ACADEMIC ADVISING

Donald J. Carstensen, Educational Services
American College Testing Programs

I am very pleased to be with Yyou this
morning here in Omaha, at this, the third
national conference on academic advising, for

it was really a year ago at this time that the
survey which generated .he information 1 am
about to ‘share with you was put into some
structure through discussions with 12-14 repre-
sentatives of this association. I am very
agpreciative for the advice and encouragement
this association proveded in the conduct of
this survey and I think that the response -to
*he survey, which represented 75 per cent of
:he population sampled nationally, reflects
both the commitment people working in this area

have to improving the delivery -of academic
advising services and in expapding the infor-
mation base from which -to build these
improvements., .

I have. a copy of the gquestionnaire with
responses by type of institution to each of the
survey items for distribution at the end of
this session. Once you have that material, I'm
sure you will be able to draw your own conclu-
sions about the stat f academic advising in
this country.

In the next few minutes, I would simply
like to highlight some conchusions that 1 feel
can be drawn g}om;the information. I would
remind you at the outset that the purpose of
the survey was not to assess the quality of the
acadenic advising service being provided or
necessarily Identify successfu approaches . to
delivering academic advising but  rather to
describe where we are: how wWe are organizing
our resources to deliver -this service .to
students, what we, think are the priorities in
the delivery and improvement of this service,
who does it, how much time is spent in doing

it, how often and how extensive are the con-
tacts we have with those who receive the
service, and what evaluation and recognition is
provided those delivering this service to
students, A

Lee Noel and Phil Beale, in their recent

. national survgy (What Works in Student Reten-

tion) found that academic advising is per-
ceived as having importance as a retention
tool when appropriately delivered. In their

WWISR study, when all approaches to impatting
retention were listed, academic advising was
ranked first as to the number of institutionsg
. initiating action programs in this area.
Academic advhsing is center- stage in the ecdu-

cational community. Obviously, presentinsg an
opportunicty on which .we should capitalirze.
Again, the response .to the survey supports

this conclusion.
1. ACADEMIC ADVISING IS INFORMATION GIVING

The wurvey results would suggest that those
individuals rgsponsible for academic advising
nmerceive it primarily as an information sivinge,
prosram selection, course sclection type of
activity. Ut is clear that this ‘appraach is
contridictory to the potential that acadenic
advising holds to impact students from a devel-
oprental perspective and to-ehhance the reten-
¢ tion of students who we know are drop-out
prone, i.¢., the undecided, undeclared ~ajors,

1
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- those who are responsible administratively for

'

the students. who lack a sense of mission or-.
purpose in their educational experience..

LITTLE THAT IS NEW ‘ 4 .

Secondly, it is clear that we deliver aca-
demic advising to students in more similar than
dissimilar ways, regardless of the type of
institution--two-year, four-year, public, pri-
vate. This would lead me to believe that we
have tremendous opportunity for growth through
building .imaginative and technologically con-
temporary academic advising systems. = Only
three per cent of the institutions surveyed
reported that they used any computerized ser-
vices and programs in their advising services.
I think that we need to look at the resources
available to us and how they might interface
with our goals and objectives.

2.

The traditional approach of relying on
faculty to deliver: academic advising most
often, but not always, in their area of aca-

demic strength or major field is taken by 78
per cent of the institutions nationally. When
asked’ about the, secondary or support approaches
to the primary(aelivery system, faculty advis-
ing is mentioned by an additional 21 per cent
of the institutions surveyed. Almost 100 per
cent of postsecondary institutions rely to a
large extent on  faculty for the delivery of
academic advising services. In fact, the
majority of institutions that rely on faculty
do so in a very expansive way. That 1is to say
that 75 pericent of the faculty or more are
involved in the delivery of that service.
3. MOST PRESSING MEED
. This dramatizes a third point which is that
the most pressing need from the standpoint of

‘academic advising within the college environ=- -
ment is providing training and materials to
those who deliver academic advisinge. Recogni-
tion ef this is an encouraging finding of the
survey. What is of concern is that substan-
tive training programs are not in place. I
might add that the identification of this need
was consistent by type of institution. When
we look at the sub-population of Directors/
Coordinaters of advising by type of institu-
tion, the results are more’ checkered. Two~
year and four-year private based directors
of advising are looking fqr a model while the
four-year public directors of advising are
looking for staff. !
4, MISSED IMPORTANT FIRST STEP
flost institutions have missed an important
first step in the delivery of advising ser-
vices, and I think it is reflected in the
aforementioned results which indicated that the
most important role of academic advising is to
deliver course scheduling and program selection
informatfon. Only 26 per cent of the institu-
tions responding to the survey had a mission
statement or statement of purpose about the
delivery of academic advising services.
would siggest that this is probably en inflated
figure in that I asked for samples of thosc
statements and, in many instances, found photo-
copies of papes from the eataloy indicating
tuat academic  advising wias available from a
particular office at a particnlar location.
What I was seeking was a statement of adminis-
trative purpose which would "speak to the voals
and objectives ot an acadenic advising progran,




tdentify who would be the delivery agent of

" that service, how they would be evaluated and
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‘suggest it

‘advising at the in

rexarded, at what times that service would be

available, what the institution’'s expectations
weve 1n terms of contacts with students and
outcomes from the students’ perspective. In

other words, a fairly comprehensive statement
of rission suggesting administrative support
from the highest level and assuring students
of an oncoing purposeful structured advising
support svstem. By and larse, these types of
statenuents are not in place. 1 think, for
this reason there is not clarity within insti-
tutions or across institutions as to the pur-
pose or definition of academic advising.

5. O MIssiof STATEMENT/NO EVALUATION/

30 REWARD

ithout such mission statements, it is not
surprising to find that there is little formal
evaluation of the delivery of academic advising
services within institutions. Therefore, there
are no expectations on either the part of the
institution or on the part of the student as to
what the outcomes will be as a result of deli-
very or participating in the academic advising
process. Only 23 per cent of the institutions
nationally indicated that they had a formal
evaluation process for their academic advising
system. The reality, of these two conditions
leads us to the next point which is that, by
and, large, those fagulty delivering academic
advising receive lititle or no reward. In
fact, the majority (56 per cent) of institu-
tions nationally provide no recognition to
faculty for the delivery of academic advising.
This, the lack of reward, is oftentimes where
individuals that I meet and deal with start
when suggesting hurdles or barriers or pitfalls
in the delivery of academic advising. They
is hard to motivate faculty to
deliver academic advising when they are not
recognized or rewarded. I can appreciate that
and agree with that, but suggest it is clear we

need to cover some preliminary steps, such as
establishing administrative' support through
creating a statement of purpose for our insti-

tution which would jlead into the construction
of an evaluation syétem. A natural outcome of
that process would be some form of recognition
or reward for the delivery of academic advising
reflecting its impqrtance to the institution
and to the enrollment maintenance of the
institution.

6. WHO CONTROLS ACAPEMIC ADVISING

Finally, by and [large, academic advising is
housed in the academfic side of the institution.
It is f{nteresting [that one of the frequent
titles written in bj those completing the sur-

vey as the person| responsible for academic
titution was the title of
registrar. I thinW that this title reflects
most directly the pérception that the function
is one of course s¢heduling and class regis-
trattion. Only 14 | per cent of institutions
nationally have a dlirector of academic advis-
ing. However, when [looking at four-year public
colleges this incrqases to 26 per cent. I
think that this titlle and the academic advising
center delivery approach, although in the
minority within all jin
increasing. .
When looking t how those
carrying the titlel of Director
!
i

individuals
of Academic

s

“ftutions nationally, is

88

" opposed to pre-emptive managers, and our

Advising spend their time, the number one
commitment in terms of time is seeing students.
I believe if those of us who are serving as
directors of academic advising spend the
majority of our time seeing students as opposed
to fighting the internal administrative battles
which lead to procedures and policy statements
and evaluation systems and recognition and
reward systems, we will continue in a crisis
administrative style. Ve will be responsive as
impact
will only be cosmetic in bringing true change
to our respective institutions. And in the
final analysis, we will fall short of
realizing the potential of academic advising as
a service which can help young and older adults
realize their potential through maximizing the
institutions' resources in supporting' them in
the attainment of their goals and aspirations.
I think at this time as a profession, the
challenge you face is substantial and will
require your full energies and foresight to
move the educational community, always slow to
change, in order that the status report of
advising in the 80's will represent a system
insuring student choice and accomplishment.
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whit I'm going to talk about is the
advising survey form, which is the handout I
assume most of you got in ‘the back. We are
concerned with trying to get information about
the individual advisor that will be useful in
terms of giving shat person some clues, and
that also could be used for evaluation dr for

“~making personnel decisions. ° .

First, I'd like to give you some background
on the development, and then talk a little
about the results and donclusions that I think
come from ity that apply not only to our -form
but perhaps to any forv that you mﬁght\;ry and
develop. i :

We started out four or five yed*s ago with
a list of advising behaviors ‘that “were
collected by Howard Kramer and Bob(Gatdner in
Cornell. You may have read their two books,
Advising Faculty and Managing Faculty
Aavisorsr JAt that .time Steve Brock was at the
(h

-

enter had known Moward and Bob at
Cornell)!, yand Steve and 1 were interested in
trying toj{get some way to assess advising as
well as’\ hssess teaching and research. We

. started. ¢¥th the advisor behavioral itéms’ that
Kramer ar® Gardner hal come up with, and we
reached a cooperative arrangement where thé
Center would work with the administration on
the development of the form, and Howard and Bob
would primarily be responsible for the consul-

tation. The items they had collected focused -

on the advigor's behavior it that most of the
4tems ask: "What does the advisor do?". This
is also true of most teachi *ating fotms in
that they ask the student: What does the
teacher do?". .

We want to apply the logicbof our student
¥, rating of seachers system, IDEA, which coesn't
focus on teaching, but trjies .to get at & mnea-
sure of students' learnipg: In a sense, we
don': care how someone feachdsfas long as stu-
dents learn. Simjlarly, we yeasoned that it
doesn’'t make anylas!ference hat ythat advisor
did, if'it helped. We startfed with the three
traditional areas of counseling and advising
(academic concerns, vocational and capeer’con-
cerns and personal concerns) and we’ tridd to

, develop items that would tap those diffewent

areas. For example,.ye asked the advisees how

helpful was the advisor to them in picking

courses appropriate td rheir abilities and

interests in academic area. We asked if the

advisor helped in exploring vocational abili-

ties and interests, and we asked if the advisor

was someone with whom they can discuss personal

" problems. MNot only did we want to find out if

the advisors were helpful or not in these

areas, but tf he or she was, what other ‘hings

followed. Therefore, we asked questions

live--"Was the student mor®.confident in pur-

suinrs. his/her academic program?'--hecause if

' ¢ the divisors were really helpful in the aca-

- demic area, more student confidence should
result. ! “ ~

ie also asked the students ahout their

expectations, strilar *o what Toni has done,

how imporrant was hel!p In the academic area,

the personal area, © natever. As some of
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the work 1 had done at the University of
Delaware suggested, as far as some of . the
students were concerned, the best thing the

" advisor could™do would be to not bother /them at

all. Now that was a distinct minority, but
that is the way some students feel/, so we

_ thought we should ask those questious./

We did have a long list of advisor
behaygors, things like whether thé advisor Kept
in touch with the advisee about his progress,
looked at him during advising sessions--a whole

_rgnge of things. We asked for some demographic

Q ’ ‘ <:89 . S;é; l

characteristics like the gex of the student.
In all we had 68 items which was a lot more
items than we knew we would use eventually, but
vwe thought we would start out with a large
number. '

In the fall of '77, we approached a number
of colleges and universities, trying ~o> get
volunteers who would help ps. Thirteen insti-
tutions agreed to help, but we obtained final
data from only ten, giving us data on 78 advi-
sors rated by 726 students. In no way are we
‘trying to make a claim that this sample is
representati ‘e of higher education. Basically,
it is what 726 students from ten different
-schools said about 78 advisors. We think it is
suggestive, and the schools did vary from large
Tuniversities with over 20,000 students to
small, liberal arts colleges with under 500
students. We did not have any two-year
schools, however, nor did we have any minority
sschools. We originally, had a traditionally
black college, but for logistical reasons we
wéren't able to get their data.

, Basically, these are things Steve Brock
reported last/ year, but let me. go over them
very beiefly: we did find that many of the
outcomgs and 'behaviors were correlated (.60 or
better) with an overall outcome measure such
as "Overall/ I felt my advisor was a good ad-
visor'". Anfl we used that to give us at least
a crude medsure of validity, We figured if
students  identified one group of faculty as
being effective, those advisors probably would
be more effective than another group that stu-
dents identified as being not effective. low
take that with a grain or two of salt, but at
least it was a crude measure. We found out
then, that +posf of the items we had actually
did relate back, although we found out that
several didn't. ,

As another check on validity, we had asked
ihe person in charge of advising, on campus to
identify the people that he/she thought were
particularly effective or not. When you sort
those advisors into two groups, the group nean
on many items was almost a whole point apart,
which in most cases would be, statistically
significant. The students rated more favor-
ably the advisors Ptcked as efffcient by the
manapers. We didn't test the statistics, but
that was another suggestion that the items were
actually getting at something worthwhile.

We found that the outcome itens (such as
whether the advisor was helpful with academic
cdoncerns, or personal concerns) were not pri-
marily a function of how important the studeng
felt that outcome was. In other words, the
students who most wanted to set academic help
did not neces€arily report the most projress
in the academic area. we were concerned that
the students' ratines were just soing to be a
function o! the «kind ol L help the/she was
looking tfor. 'n seneral, the students'

Y

¥




expectations did not correlate highly (usually
.40 or below) with the overall evaluation.

And we also found out that the items were
reasonably reliable. With- ten raters we got
average reliabilities around .69, which is
about the same as we gpet for our student rating
form, and is about the same as other student
razing foris  on teaching. We were really
surprised by that? becuuse with student ratings
of teaching, most of the students see most of
the classes, and they are all rating the same
thin., whervas advising is usually on a one-to-
one basis and they see Jifferent bhehavior.
“$till, the items seem to be fairly reliable.
Later on there will be a caveat, but at least

the items were a little more reliable than we
thought. .

Finally, we found that when students rated
an advisor helpful in a certain area, that ad-
visor also did some. other things. We didn't
get as much discrimination as we wanted . there,
and I'11 get back to that in a second.

In the second year we went through the form
again, eliminated several items, eliminated all

- of the expectatipon items, and we came down to

52 items, which we still realized were more
than we would eventually use, but we wanted to
try them out again. Those are the 52 items
that you have on the handout. We advertised
nationally this year to see if there were

schools who wanted to try it out. We had run-
out of money, however, so schools had to pay
for the service that they got--we charged 30¢f
per student.

We have the data from last spring, the
spring of '79. We finally ended up with ten
schools again, only one of which was in the
original sample. We obtained data on 318
advisors rated by 1624 students. We looked

first at advisors who were rated by five or
more students, and found that only 95 of the
300+ had been rated by five or more students.
So we went down to three or more students, and
ended up with 173 advisors. The correlation,
based on those 173 advisors, was fairly similar
in pattern to the ones based on the 95, so the
data on the last sheet of the handout are based
on those 173 advisors. The correlations were
scmewhat lower but patterns tend to be
essentially the same. ;

Then we factor analyzed thata we had.
(I need to mention that- we are nOt using indi-
vidual student ratings; we are wusing the
average for each advisor, so if the advisor was
rated by three students, we averaged the rating
on each item for that advisor.) That has the
advantage of eliminating at least some’ of the

the

individual student differences, although our
groups are so small that that is probably
still contaminating the data quite a bit.

Looking at this year's data, we find that the
demographic variables:don't seem to make much
difference, including the sex of the advisor
and the sex of the advisee. Those correlations
were very low. We did find that the number of

times the 8tudent saw the advisor did make a’

difference. We thought about controlling that,
and then we thought, maybe the better-advisors
were seen more often, and you don't want to
control that. That is the ,only demographic
variable that correlated in any way.

Again we found that the majority of items
correlate with the overall effectiveness item,
and those correlations are all recorded in the
table., Item 52 was '""Overall, I feel my advisor
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was a good advisor," or words to that effect.
The table reports the correlations of each item
to that overall item. We found that the
majority of bechaviors--what the advisor did--
correlated with the outcomes: students'
ratings of how helpful the advisor was, or
whether or not they felt more comfortable in.
making carecr cheices, and things like that.
In the table I had identified all the outcome
items with an "O". "0 33" is ourcome item 33,
or "L 6" is behavior item 0. Again, we found
that the items did not discrininate in the
sense that most advisor behaviors seem to be
related to students' ratings of helpfulness.
What that suggests is that the students are
making a judgment on whether the advisor is
helpful or not, and that influences the answers
to all of the other items. !low, I,do think we
have more than one apparent item, but you are
not getting 52 separate pieces of information.
(This is a problem with student rating of
teaching forms, and I suspect it is going®to be
an even more serious’ problem with advisor
rating forms.)

Loofing at the factor analysis,
we had two outcomes, not three. . Basically,
academic and career concerns are the same
things. With the wisdom of hindsight, choice
of major really is just a step on the way to
choice of career. And then students have
personal concerns as the second factor. 3

Looking at the data, the advisor behaviors

seem to fall into three broad categories. One
I call inquiry/discussion/involvement--things
that are probably gqod counscling techniques.
Other items relate to informing behaviors, pri-
marily information on career choice or graduate
school. Another I call limiting behavior--
seemed in a hurry, didn't want to talk about
personal problems. Very few advisors actually
do those limiting things, and so they really
don't correlate with overall effectiveness, but
we are inclined to think we want to leave them
in because if the advisor does do them, they
are probably very bad, and we want to fight
them. -_uy,
That is basically the results that we have.
Next year we hope to do it again. I would ask
anyone here for help in a couple of areas: 1)
Are there other advisor behaviors that you
think really influence advising, that are not
covered in our area, and since a lot of
interest in advising seems really to be inter-
est in retaining students; 2) if you know of
any demographic variables that either would
influence students' ratings or would flag stu=-
dents who.need special help, if you could sug-
gest those to us we would be most. appreciative.
At the bottom there is the Center's address,
and if you don't live in Kansas, we have a
tol P-free number. We would be very happy if
you could call in or write in those things.

What can we tentatively conclude? Our
survey form, and I suspect most similar survey
forms, are getting at one item: llow effective
is the advisor? So if you want a quick and
dirty form, especially if you want a form for
evaluation, just ask, "How effective is this
advisor?" and you probably will get just about
as much information as if you had asked 10,
20, or 52 items.

Answers to the effectiveness jtem will have
the same problems as a final course grade,
however. You will know how well you did, but
you won't know why. So if you want to get

-]
we also saw
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some information for helping people, which I EVALUATION AS A CATALYST FOR INSTITUTIONAL
strongly recommend, I suggest just a couple of CHANGE AND FACULTY DEVELOPMENT
open-ended questions. First, ask the advisees
to describe two things the advisor did that Paper written by David Holmes, Director,
were particularly helpful. Ask them to be Faculty Instructional Development Center
specific, and to try to give concrete examples Edited and presented by Toni B. Trombley,
(although you may have problems with confiden- Director, Academic Advising Support Center -~
tiality). Second, ask them to describe a University of Vermont
couple of things the advisor did not do--things
that they difin't do that would be helpful, or The University of Vermont (I'Vii; is a
things that they did that were not helpful. moderate size, public institution with approxi-
These - two questions are probably as good a mately 750 faculty and 10,000 students. Each
. place to start as any. of the nine colleges and schools has its own
I would .like to echo a couple :of things academic advising system. Students are
that I think have already been said. It seems assigned a faculty advisor within their home
to me the best indicator of what we in higher units. In some units, students may also be
education value is what we reward. My impres- assigned a peer advisor. During the past
sion from traveling around the country is that three years, this University has set out to
advising is not rewarded very much. I think improve the quality of its academic advising
partly that is because we only reward what we system.- A university-wide unit, the Academic
can measure. . So if we really think that ad- Advising Support Centér, was developed and
vising is important, we will have to continue mandated to seek ways to improve the overall ]
to work on better assessment, to demonstrate quality of advising. Working closely with the
to people that we are doing whatever it is we Faculty Instructional Development Center, we
are doing. were confronted with a telling question: How

do you change the behavior of a group of
professionals, mostly tenured, many of whom
appear set in their ways?

Pondering this question led us to make two
key assumptions about our program:

First, we made the assumption that improv=~
ing ~advising must be seen from a faculty
development perspective. Advising is a subtle
skill, influenced by deep-set attitudes, that
cannot be altered drastically through a single
workshop. Rather, the changing of advising
performance must be promoted over time, in the
context of an evolving mix of skills, atti-
tudes, and goals. )

Our second assumption was that real change
cannot be mandated from above. Change in. the
activities of faculty must emerge from the
grass roots and from the choice of individual
faculty. The implication of this assumption is
that advising programs and methods of evalua-
tion should emerge from the ideas and efforts

- of faculty
With these two ideas as a backdrop--that
I i advising should be seen developmentally and

that change must emerge from the grass roots--
we initiated several activities that have led,
ultimately, to a new process for the evaluation
of advising. In the next few minutes, I want
to give you an overview of our change process
and summarize the findings of a survey we did.

CHANCE PROCESS

First, the . change process. Our change
strategy ‘over the past three years has pro-
ceeded from a single basic principle: Identify
a core of iInterested faculty, willing to commit
their time, and slowly reach out to greater and
greater numbers of faculty. The recruitment of
a small group of advocates within the faculty,
right at the beginning, achieves two important
goals:

First, the attempt to improve advising on
campus often  emanates  from administraters,
Until faculty are at the foretfront, the effore
to reform advising is unlikely to have real
credibility amony the people who neede to
chanpe, namelv, the taculty. So, credibilie:
is-a key point,
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. dition attached to the scholarships was

, Second, the core group of faculty I
feferred to earlier, bring a wealth of .exper-
jence and insight about advising, about
faculty, and about how to effect change on
carpus. Anv effort that neplects this input - is
probably doored to failure.
The identification by us of a core group of
faculty occurred at the First tiational Con-
ference on Academic Advising held in
" Burlington, Vermont. We were able to offer
free conference registration to 2C faculty.
Money to cover their repistration was provided
U*'s  Instructional Development -Center.
Every faculty member across the carpus received
a notice of this opportunity. The one con-
that
the recipients would participate in a seminar
with all 30 faculty shortly after the conclu-
sion of the Mational Conference.

, In the follow-up meeting. several concerns
about advising were identified and the group
agreed to meet again to determine a course of
action. At this second meeting, the Academic
Vice President was invited to share his views
about advising. The second meeting of the core
faculty group achieved several things:

First, the top administration of the
University supported our views that advising -is
a critically important institutional function.
The Vice President pledged his assistance.

Second, aiid most importantly, the group
jidentified the evaluation of advising as the

Issue re%uiffﬁg the Immediate attention of the
" group. valuation was seen as central to the
change and.development of faculty performance.

. Third, the group mandated a subcommittee of

four people, two faculty and two academic sup-
port people (David Holmes and Toni Trombley),

to begin development of a process and instru-
ment Eg; evaluating the performance of faculey
as advisors.

In the ensuing months, the subcommittee set

out to develop a sound instrument for the
evaluation, by students, of faculty advising
performance. After eliciting preliminary

responses from the core faculty group, a list
of 26 key advisor functions was developed which
structured two
At this point, ‘200 university faculty were
invited to pilot the two surveys. Half of this
group--100--agreed to distribute the surveys to
students enrolled in their classes. Each stu-
dent who completed the survey was asked to
answer two questions about each advising func-
tion listed: The student was asked to rate the
importance of the function and was asked to

Tate how well his or her advisor executes the
function.

Responses from about 1000 students have
been analyzed. Before sharing what the stu-
dents said, let me briefly identify the next
few steps of the change process:

First, the results of our pilot survey and
the Tformat of our new evaluation form will
shortly be presented to the University deans
and to the Faculty Senate. We will attempt to
edicate. these groups to advising needs and
developments and attempt to elicit their active
support. J

Second, we will make our new form avail-
able In the fall of 1980 to University faculty
through our campus academic advising support

center. The forms, along.with the analysis
and reportin% of results, will be available
free to all faculty.

The realization of this

Q
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campus-wide advising evaluation service will
consummate the-first stage of the change pro-
cess.

All indications at this time suggest that
faculty are interested in improviny their ad-
vising and using, on a confidential basis, our
evaluation process. We have set the groundwork

for introducing systematic evaluation of
advising into our campus community.
SURVEY RLESULTS

Although the main focus of these retarks is
on the process of instigatir: cvaiuation, vou
may find some of our survey results of
interest. For example, according to the testi-
mony of students across the campus. the

following advising functions are deemed to be
the two most important:

1. My advisor explains wuniversity and
¢éollege requirements.
2. My advisor helps me identify my edu-

cational goals and interests.

About 90 per cent of our students believe
that it is important for an advisor to explain
academic requirements and 70 per cent believe
it is important for an advisor to help identify
educational goals and interests. Interest-
ingly, whereas about 60 per cent of the stu-
dents find that faculty are good at explaining

requirgments, only about 30 per cent of stu-
dents feel that their advisor does a good job
at helping to identify educational goals.éig
interests.

Another area of considerable discrepancy

between what is perceived to be important, by
individual students and the quality of faculty
performance, concetns the ability of faculty to
work jointly with students to answer questions.
About 85 per cent of the students said that it
is important for their advisors to help answer
their questions. However, only 35 per cent of
the students said that their advisors performed
adequately in that role. Our inquiries indi-
cate that students interpreted this question
to mean the ability or inclination to help stu-
dents answer questions whep the answver is not
immediately known to the faculty member or the
student. Apparently, on our campus, faculty
are not very good at working jointly ith ‘stu-
dents in a decisionmaking process or they are
incapacitated when they don't have an answer at
their fingertips. In either case, recognition
of performance and improvement of performance
is critical to student needs and demands.

I "could identify several other insights
that have emerged from the survey. But the
point is that we have found out what advisors

should be doing, as perceived by students, and
we have found in what areas faculty do well and.

poorly. This ddta is crucial to our advising
program in two key ways:

First, this information directly assists in
the design of our University-wide evaluation
instrument. Only those advising functions
deemed the most important are included in the
questionnaire.

The second benefit is that we now have
guidance as to what areas of faculty perfor-
mance we need to provide assistance. A reper-.

toire of workshops, information channels, and
individualized materials are being dev310ped
or now functioning in response to our findings.
In this light, it may be said that our
faculty development program--in the academic
N
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advising area--is proceeding “at two levels.
First, through the evaluation questionnaire,
each faculty member will have access to con-
Tidential data pbout his or her advising
performance. The\assumption we are making--and
it is supported by research on teaching evalua-
tion instruments--is that this knowledge leads
the individual faculty member to contemplate
and frequertly undertake changes. *

The second level of our faculty development

program is institutional. We are developing an
advising evaluation service for faculty.

" Furthermore, we are instituting a series - of
learning opportunities for faculty desiring to
improve their performance as advisors based on
the data from the pilot survey. .

-

-

.- SUMMARY
Sp, with activities at both the iddividual
and institutional levels as .a backdrop, we are
-moving to further develop our faculty. Perti~
nent to the focus of this panel this morning,
evaluation has played a central -role. Evalua-
tion has provided us direction, credibility,
and useful information. Evaluation has been
an effective vehicle for involving large num-
bers of faculty in the change process while
making them more cognizant of primary advising
functions as perceived by the gtudents in their
college or school. .
. Used flexibly and wisely, evaluation can
promote institutional change and be a source of
important information to individual advisors.
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THE OTHER SIDE OF THE COIN: THE STUDENT'S
RESPONSIBILITY IN ACADEMIC ADVISING

. Carol R. Patton, Director of University

Advisement for Freshmen and Premajors,
Texas Christian University

A goal of advising should be developing
self<reliance in students so that advising .time
can be devoted less to routine matters and make
better use of the*adviser's expertise. ‘A stu-
dent workbook developed fo¥ this program and an
orientation program are the basis of the model
discussed. For more inforrfation on “the
program, contact the presenter.
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A MODEL FOR INDIVIDUALIZED DEGREE
PROGRAMMING PAMNING

Jane Shipton
‘entor in Human Services'

.Elizabeth H. Steltenpohl
Educational Studies

. Empire State College, SUUY

To be ecdologically sound, vocational and
educational advising in any collegiate
setting needs to be seen as a dimension of
life planning and as a central effort of the

aculty and students to which specific stu-
dies and extra-curricular acvitities .of the
college are related. Educational/vocational
advising broadly conceived can contribute to
the total development of students in its com-
mitment to putting the student at the center
of the educational process and in setting
educational planning as part of a broader
life planning activity.

In seeing the need for a life planning
process as an approach to educational and
vocational advising, we view the elements of
such a process to be based on a decision-
making model and incorporating self-directed
information-gathering on self, occupational
and educational alternatives. There are many
resources useful in the conduct of life
planning activities. Our experience has been
in working with adult students in a new, non-
traditional college featuring individualized
instruction. In this setting academic credit
is beifg awarded for syccessful degree
program planning based on the premise that
significant college-level learning is
occurrin% through .this experience. Our con-
ditions for mainstreaming educational
advising and life/career planning into the
academic program have been maximal, but the
elements involved are highly flexible and
offer a ’diversity of possible applications
for students, faculty, and student develop-
ment specialists in other institutions with
different structures and goals.

Only educational programs capable of
responding to a range of individual student
needs and interests will be able to succeed -
in the future. The economy of education as
well as developmental theory dictates that
students become more self-directive. , Working
with students to understand and apply the
life/career planning process in the college
setting represents a genuine career develop-
ment pgoal for education%} counselors and
faculty advisors. »

Individualized degree program planning at
Empire State College is viewed as a develop-
mental learning activity for which college
credit is awarded, The thinking underlying
this approach to academic advising, the
college-level learning to be achieved through
the planning  experience, activities  and,
resources that have proven useful in workin%
with nontraditional students and the genera
{mplications for academic and career planning
were discussed.
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MODEL FOR COMPUTER ASSISTED ADVISING

-
Mary Trevino )
Director of Admissions and Advisement
Maria G. Mosqueda~
Advisement Supervisor
Laredo State University, Texas

INTEODUCTION

In an effort to streamline and standardize
academic advising, Laredo State University
began using computerized depree plans in 1970,
This system of checks and balances provides
degree plan requirements to be utilized by
faculty advisors and students to schedule their
courses and plan the remainder of their univer~
sity program. -

. The data base for the computerized degree
plan is a grade history of the students
entire academic career. Since l.aredo OState
is an upper level institution, students enter
the university with at. least sixty hours of
academic credit. Transcripts are evaluated
in accordance with the declared degree

program so that any deficiencies r.ay be pin»
pointed and the student advised accordingly.
Once an official evaluation is compicied, the
information is entered into the data base and a
degree plan can be generated. A

The degree plan printJbt itself lists
courses required, courses attempted, courses
in progress, courses lacking, and courses
with all pre-requisites satisfied. The courses
are also broken down by general requirements,
major, minor, . and electives with the grade
point average given for each category. Use of
this format permits acadehic advisors to work
with students from a position of confidence.
Necessary course substitutions may be requested
and the printout adjusted to reflect these
changes. From our own experience, we have
found that computer assisted advising "works".

The information contained herein will pro-
vide some detail concerning computer assisted

advising as it is used at Laredo State

University.

1n,
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* MAKING ADVISIMNG MORE THAN COURSE SELECTION:

CURRENT AND FUTURE STRATEGIES

£. Michael Walsh, ":anr-ite Professor,

N AP O . s

cerers Lllimeiy Lnleernoty

oode 1e advisin, has Lecore nore than
CcouYer sv.ection. {'ithin the past few years,
the Jefinition of  dcadenic.  advising  has
ercanded so that, vhile still encompassing
co:rse selection, it includes a wmach wider

range of possible activities. pavid Crockett,

of the Ar-erican College Testing Service, has
sa:d thar academic advusing "assists students
to realize the maximun educatioral benefits

available to them by helping them to better
understand themselves and to ledarn to use the

resources of the _educational institution to
meet their special educational needs and
aspirations” (1978). Numerous articles have
not only suggested that advising has a develop-
meatal compound, but have pyg the cergtral
erphasis of advising on its ~developmental
goals, rather than on its traditional infor-

mational and routine responsibilities

(0'Banion, 1972, Dameron and Wolf, 1974; Mash,
1978; walsh, 1979).
In all of this discussion, however, what

h1s mot vet occurred is an overview of the ways
developrental goals of advising can be
erented. Those interested in making aca-
Jic and care€ér planning central to advising
at their c¢olleges have little idea:. of the
structural changes in the
which can bring about developmental goals. The
question, in short, is: Vhat are the delivery
strategies through which the developmental
goals of advising can be achieved?

A review of current efforts (primarily
through a detailed examination of Crockett,
1978, and Crockett, 1979) to structure advising
in a way to better assure academic and career
olanning shows four delivery structures. The
irst one, termed the referral model, is based
on the assumption that developmental processes
are best enhanced by experts such as career
counselors. Close ties between advisors and
career counselors are therefore established,
sften with botk housed together in a student
The advising process con-
extensive referrals from-.advisors to
career counselors. The referral model was best
exe~plified at Doane College two years ago, but
both Western Carolina University and University
of levada-las Vegas appear to use variations of
this model.

* The second

sists of

technique, the comprehensive
acaleric advising model, has advisors respon-
s{ble  for aevefopmental, informational, and
routine functions. Advisors must be capable of
both helping students explore life goals as
well as selecting courses. The best desi ned
example of the comprehensive advising model is
probably at the University of North Florida.
In all its facets, the program is directed at
achieving the full range of advising goals.

The third technique, termed the academic
or course model, uses a course as the primary
means of helping students engage in academic
career and planning. Ohio State University's
course for freshmen- is the most
exanple, but Coe College, Creighton University,

Q
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well-known .

and Oakton Cormunity college at I1llinois are
other examples. - ’

The fourth technique emphasites pl
raterials as the focus for it vie

>>>> ern

anning

Sont

J carcer plonnine.

sitv's  School  of  leehmicilveors .
Collepe, and the Uhiversits B oo ol :
the University of Minnesota i o ool vl

oped planning materials.
section which helps elicit a student's? poals as
a basis for course selection. In addition,
they all involve interaction with a counselor
at some point. .

In each of these approaches, academic and
career planning has been intesrated into the
advising process. All vary, however, in the
particular structures which have been created
to facilitate this integration. In addition,
while~descriptive of current efforts, they very
likely do not include .all possibilities. '

Institutions seeking to develop their own
structures may find.the following variation of*
the outreach model proposed by Dlavid Drum and

All meorporate o

Howard Figler (1973) helpful. Through this
model, the advising process can be YBroken down
into six _ dimensions, phased as questions:

1. Who is the client?

2. Where is the advising taking place?

3. What programming ox what activities
constitutie the substance of the
advising? :

4. Vhen does the advising take place?

5., How long does the advising last?

6. Who Is doing the advising?

In order to develop strategies for making
advising more than course selection, the
programming or activities which constitute the
substance of advising are obviously central.
But because a program is composed of all of
these dimensions, innovative techniques in any
of the other dimensions-may also play a major
role in how an institution develops’ its own
structure for achieving developmental poals.

This model, therefore, while usefu for
describin the elements which corpose any
individual program, is most valuable as a
brainstorming tool to explore the components
which could be used in a program.

A Tew examples will illustrate its use.
Advisin$h conventionally takes place in an
advisor's, office. Both the academic and
referral models, however, have developed new
settings which are equally conducive to
achieving developmental goals. Further, advi-

sors need not be only persons responsible -for
advising. In certain situations clerks may be
appropriate, or students in a master's level
guidance program, or even computers. The
model, therefore, can help elicit cr'eative
problem-solving so that new variations of the

four delivery structures or possibly even
completely new delivery structures can be
developed.

é -~ .
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A FRESHMAN CLASS: WHAT [IAS BEEN
) LEARNED IN TWO Y
James F. Caldﬁell, Assistant Director, Arts &

Sciences, Student Academic Services
Oklahoma State University

My department head, Dr. Dan Wesley,

decided we needed to know more about our stu-
dents and how academic advising did/does or
could/can make a difference. What is presented
here is one study we have undertaken which is
still "in process."”
- We feel that academic advising is more than
"just meeting graduation requirements.” It is
an educational experience and a develophmental
process.

In this study we are following the fresh-
man class that entered the College of Arts and

Sciences at Oklahoma State- University in the
1977 Fall Semester. Information gathered on
this class of students includes: (1) a self-

evaluation survey administered at the time of
their first enrollment; (2) data from the A(T
Student -Profile Report; (3) a questionnaire
administered in the freshman orientation course
about the Ffifth week of the semester; (&)
semester grade reports for each semester a
student is in school. .

Some literature reviewed for this presen-
tation included materials by ACT, Astin,
Crookston, Mayhew, and O'Banion. We also
included some materials -and observations which
we had pulled together.

The students were divided into three
groups: ) primary ersisters-~those
enrolling in A&S in the 1977 fall semester and
who are still in A&S; (2) secondar; per-
sisters--those enrolling in A&S in 197/, but
who are in other undergraduate colleges on
campus ;
A&S in 1977, but who are no longer enrolled at
osu. A chi-square was run to ‘compare these
groups or a number of factors, such as each of
the items on the self-evaluation surveys, the
questionnaire,
records.

Some general observations can be made when
comparing the three groups on the self-
evaluation they completed at the time of their

first enrollment. Concerning responses -to
items relating to Life Goals among non-
persisters there is a trend toward responsus
indicating "little” or 'no importance.”  The
primary persisters made responses on these
items trending toward “importante." The secon-
dary persisters tended to cluster around the

mid-scores. .

When rating their abilities, some general
observations can be made about these groups.
Non-persisters tended to rate their abilities
toward the middle or low end of the scale. The
primary persisters tended to rate themselves
higher than the other two proups.

As might be anticipated, the aspirations of
the non-persisters were not as high as the
other two srouns. The aspirations of the pri-
mary persisters were consistently higher than
the other siroups., P

At about the fitfth week of the semester
sthose who later became nonpersisters were leoast
likely to indicate that their parents el

they were doing in school. both ot the other
proups wers more Lirely to indicate that their
parents knew how  *hey were doiny, in sthool.

015"1'
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(3) non-persisters--those enrolling in

the ACT data and their academic
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#lso, at the fifth week in the semester rll
ercups reporte¢ that a majority of the parents
were at least somewhat satisfied wiqwf their
students' progress in school.

Considering "satisfaction with the Univer-

sity," all groups reported general satisfac-
tion. However, the non-persisters ,were. more
likely than the persisting groups to report

that they were not doing as well in school as
they expected. They were also more likely to
say that they needed closer friends at the
University. And,
often than the persisting groups did.

When asked about profé#ssional encounters,
they were having outside the classroom, most
students indicated "few" or '"none." Howevet,
those talking with instructors were most likely
to be persisting gtudents; those talking with
advisers were most likely to be non-persisting
students. This may be indicative that the non-
petsisters were already struggling and needed
to drop and add into less demanding courses.

It is interesting to note that it was - the
non-persisters who were more likely to have
clarified goals and objectives since coming to
college rather than the persigting groups. It
would appear that students who persigt in
college enter with their goals a little better
défined. The data relating to this topic shows
only trends since no statistical significance
was found.

Academically, primary -persisters were
significantly more successful thap~ the non-
persisters with the secondary persisters being
the next most successful group. It is impor-
tant to remember that some people classified’ as
"non~-persisters’ were quite successful,
academically. They may have been .in programs
that required them to transfer to another
institution. As we are able to follow these
students longer and in more detail, it may be
that more precise conclusions can be drawn.

Some conclusions &t this point are that
(1) advising can be more than it 1is usually
seen to be; (2) advisers can be of more help,
such as, in (a) value clarification, (b) goal
setting, (c) self-concept development, and (d)
decision making skill development; (4) advisers
can be &
tutions; (5) more research 1is needed; (6)
advisers have a unique continuity with stu-
dents; (7) advising is an educational function;
(8) this study is still in process.

Q
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APPROACH TO ACADEMIC
ADVISING CENTER

AN ALTERRATIVE
N KDVISING:

Cheryl J. Polson, M.S., Director, Family and
Child Development Advising Center -, |
Anthony P. Jurich, Ph.D., Associate Professor,

Department of Family and Child Development,
Kknsas State University

In an era of declining student enrollment
and budgeting cutbacks, university administra-
tors have discovered the central role of
academic advising in attracting new Students
and keeping presert students from dropping out.
However, most colleges and universities assign
a low priority to advisin often creating a
situation in which poor quality of acadenmic
advising is a major problem. In order to

a

remedy this situation, more and more educators,:*

administrators and researchers are emphasizing
a more devglopmental approach to academic
advising. The Family and Child Development
advising center at Kansas State University was
created to Centralize all advising functions
into one operation, utilizing a developmental
approach. To test the effectiveness, based
upon the dimensions of developmental advising,
students werc asked .to rate effectiveness of
the Advising Center. Students ‘rated the
advising center staff "very highly on positive
advisor traits, especially those which indi~
cated respect for the individual student and
his individual advising process. Center staff
often exhibYted such emotions as friendliness,
sincerity, respect, warmth, and concern.
However, traits such as self-disclosure varied
greatly from student to student, depending upon’
the individual situation. Each student was
asked to choose, from a list of ten concern or
problem areas’™ the three major concerns
throughout their college career. The predomi~
nate congern, in 72 percent of the cases, was
the students’ choice of career. In addition,
only "graduate requirements" and ‘''choice of

major" were listed by more than 40 percent of

the sample. This strongly reinforces the
developmental advising concepts previously
cited in the literature. 0f the ten problem
areas, students felt comfortable in discussing
all areas except "personal-problems' and 'per-
sonal values". Therefore, if the advisor truly
wants to engage in developmental advising, it
takes alot of time and effort to overcome old
stereotypes af advisors and much personal
resistance from the student. The students
rated the advising center very highly on over-
all quality, especially with respect to the
academic programs. Overall, the advising
center advisors received positive responses in
all phases of advising. When compared to pre-
vious findings, the departmental centralized
advising center model seems to fair well as a
vehicle for developmental advising. In order to
student the question of which advising traits
and student problem areas most influenced the
students' ratings of effectiveness, a regres-
sion analysis was run on each of the seven out-
come variables. The Variables that most
effected students' overall rating of the
Advising Center were drawn from the inter-
personal, career, and academic ''nuts and bolts'

aspects of advising. However, among those
variables extracted the more ‘'‘developmental”
aspects were most powerful. Among the two

1o
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+ two program outcomes theg dumber of times the
student met with his advisor and students' com-

fort in approachhng the advisor concerning
career choices greatly effects his feelings
about the advising process. There are also

academic and xglationship aspects effecting the
results of bﬁl program outcomts, although the
academic variables seem. to weigh more. In
detefmining the student's decision-making
ability, about peérsonal concerns, which was the
least traditional of all the outcome variables,

all the variables may be viewed as
“"developmental” in nature. The three outcomes
concerned with career choice and development

were Yall heavily dependent upon a strong .group
of career variables extracted in each analysis.
Therefore, the most significant factors contri-
buting . 'to a successful evaluation of the
advising process include both traditional and
developmental components of advising. ‘The pre-
sent study has found the departmental centra-
lized advising system to be a viable means of
achieving those ends.

Aruitoxt provided by Eic:

i

PLANNING FOR COLLEGE SUCCESS--STUDENTS
MAKING THEIR OWN DECISIONS

Carol Weitzel, PCS Coordinator
Sharon Van Tuyl, Educational Advisor
Des Meines Area Community College

Community college education is opportunity
oriented. Admission to the institution is
essentially ''open door." We must be prepared
to help students enter that door at a point at
which they can find success and satis{y their
own needs. We also must be prepared to meet
the huran needs of all who do walk in that
“open door." :

Community college education is goal
oriented. Students come to the community
college seeking ''something.'  For many, that

"something" ‘is quite specific--training for a-
_ specific career, ,or preparation to complete a

baccalaureate degree. For others, it may be
to determine ‘what do I want to become"
“"what should I do with my life.",
munity college students are involved in this
goal exploration and definition *process, and
the Student Life program must be prepared to
take students where they aré¢ in the process and
help- them progress from that point.

As part of the Admissions process at Des
Moines Area Community College, the Career Ed
students are required to submit an application,
have a copy of their high school or college
transcript on file and attend a Planning for
College Success workshop. The Arts and Science
students are required to submit an application,

Many com-

‘have a copy of their high school or college

transcript on file and are encouraged to
attend a Planning for College Success workshop,
but it is not mandatory. We are an 'open door"
college, therefqre, ACT, CQT, etc. Scores are
not required.

The PCS workshop 1is, an integral component
of the 'PCS’ program, an admissions/enrollment
program that utilizes self-assessment in
helping applicants make a successful entry into
DMACC. This program grew out of a Student Life
objective established to develop a system for
using "self-assessment with students in rela-
tion to program selection, course selection,
career planning and definition a»f developmental
needs." The objective was one of several
objectives designed to move the Student Life
function towards implementation of a human
development philosophy of which self-assessment
is a basic tool. :

The goals of the Planning for College
Success Workshop are to help applicants assess
their readiness for college studies and to
develop a plan for achieving
goals. It is an experience in which the par-
ticipants are taught the knowledge and skills
they need to evialuate themselves, in particular

their academic ability and poal commitments--
the two most important factors in predicting
college success.  In a very real sense it is

teaching people how to make their own admis-
sions decision. )

The purpuses of this workshop are to 1)
teach students how to asscss‘their readiness to
benin college studies and 2)  assist students

in developiny a plan for successfully attaining.

their coducatiemal soals at Des loines  Ared
Cormunite Colles,e.  During the workshop, stu-
dents will:
?
(1,
- 1 ' ")
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their college °
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1. Assess their academic strengths and
weaknesses in relation to their course
of study. .

2. TIdentify what 1is motivating them to

. agtent collore,

3. UDescribe .the career/life opportunities
their courses of study/program choice
will lead to. ’

4. Mow what other learning needs they
must plan for in ord¢r to reach their -
¢ lecational goals. . .

, 9. “vilize the special coullese services
it are available to assict them with
tueir acadenic, career, and personal
needs. .

6. ldentify the necessary next steps for
achieving academic success and set

goals for meeting these needs prior to
or during enrollment.

7. Use the skills and knowledge they have
learned for periodically re-examining
their plans and vrevising them as
needed. . :

At the end of the day, we hopé the students
will be able to: . :

l. Identify their strengths and weak-
nesses. - .

2. Have a better idea of what they hope to

< get out of a college education.

3. Identify some of the jobs they will

qualify for after they complete their
¢ program of studies.

y 4, Identify barriers and roadblocks that
could keep them from finishing their
college program.

S. Alert students to the special resources

. they may use tc improve their academic
career, and personal development.
This is a 6 1/2 hour systemitized personal
self-assessment workshop where the applicants
spend 4 hours measuring their academic success,
2 1/2 hours motivation assessment and 2 hours
academic planning.

The PCS workshops are conducted~— by
counsélors, educational/academic advisors and
the Director of the Career Life Planning
department.. (11 counselors, 2 educational/
academic advisors, 1 director)

o
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A SPECIAL ADMISSIOR AND. ADVISING PROGRAM
FOR THE MARGINAL STUDENT-- *
THE ACADEMIC OPPORTUNITY PROGRAM
4
Cindx Alsup, Academic Counsclor -
Sheila Hall, Asst. Director, Student Relations-
lemphis State University
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If you are gonsiderine .
raryzinal students, keep in ind
Jifferent types of prograns.

there
.

3 Basic Types &
(In speaker's opinion)
1. Developmental
ASSUMPTION: Student needs.remedial work before
he is ready to attempt college credit courses.

2. Speccial Admission .
ASSUMPTION: o Student is cdpable jof doing col-
lege work. He just doesn test well.

3. Special - Admission- with Developmental

Concepts

ASSUMPTION:  Student doesn't test well on ACT
but is capable of doipg college work. However,
student may need special or additional coun-
seling amnd caution in course selection.
Memphis State University's Academic Oppor-
tunity Program is the third type of program.

BASIS OF THE ACADEMIC OPPORTUNITY PROGRAI

The Agademic Opportunity Program at Memphis
State University is based on the premise that
some students do not perform well on standar-
dized tests, but do well in high school and
have potential for college success. A gest is
only one measure. A student could have been ill
during testing or just have a fear of standar-
dized tests. Also, it has been said by some

. people. that standardized tests are biased

. toward certain cultural and/or socio-economic
levels. The AOP was established to give stu-
dents who did not meet the entrance test re-
quirements for regular admission an opportunity
to prove that they are capable of doing college
work.

r

ADMISSION REQUIREMENTS

Students are admitted once a Year only at
the beginning of Fall Semester. The student
must be a residént of Tennessee. A quota 1is in
effect each year. Last year's quota was 300,
150 who were residents of Shelhy County in
which MSU is located, and 150 whd were resi-
dents of Tennessee counties outside Shelby.
Students should have graduated from high school
within the last year and should not have been
enrolled in college previously. Students are
accepted on a first come, first serve basis,
assuming they meet the specified requirements.
The established criteria for AOP admission are
as follows:

1. 10-14 composite score on the ACT with
a minimum high school cumulative grade
point average of 2.00. .

A letter of recommendation from the
student's guidance counselor or prin-
cipal.

An interview with the coordinator of
the AOP at Memphis State.

- 2.

3.

100
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*  PROCEDURE .

l. Once the student's file in
Admiésions Office contains ACT scores, " Seven
semester high school ,franscript, completed
admission application, and $5.00 application
fee, the materials are to the AQOP
coordinator.

: 2. The AOP coordinatotr writes the student
a letter introducing AQP and imviting the stu-
dent to contact the coordinator for an inter-
view.

3. The interview serves as an opportunity
to explgin the AOP, terms of the program, etc.
to the student. i

4. The letter of recommendation from the
high schgol counselor is a very necessary ele~
ment. Counselors are askéd to feel completely
confident in three areas before recommending

referred

the AOP coordinator after a positive letter of
recommendation is received, interview com-
pleted, all requirements met, etc.

Y

v CONDITIONS OF ENROLLMENT IN_AOP
¢ s
In the guidelines for the program, it is
stated that the AOP students will be advised
. in the Academic Counseling Unit--regardless of
the \academic major and for as long as they are
in the Academic Opportunity Program. This
Unit is made up of eight full-time professional
counselors who provide counseling for all unde-
cided undergraduates. The primary goal for
the academic counselor in this Frogram is to
assist these students to successfully complete
their first two semesters with a 2.00 GPA with
24 hours attempted.

When the 'student 'meets with, the counselor
for the first time, the counselor reiterates
the .rules and regulations of the program so
that the student's responsibilities are per-
fectly clear. It 1is the counselor's respon-
sibility to channel “these students into
appropriate courses. The cqurses used for
these students are selected each year by a
collaborative committee including the coordi-
nator of the AOP.program, &cademic counsel®Ts,

the Assistant Vice President of
Affairs, and some of the faculty members
involved in teaching basic courses such as
English, sociology, reading, and math.
) The students are required to take
12 credit hours, but no more than

hours. Included in those credit hours must be
a special English urse, a physical education
course, and also reading skills course for
university student! The students may then
choose two or thredimore courses from the spe-
cially sclected cofirse list that meet their
own particular goal These students arce main-
- streamed into regulffr classes and a point is
made not to identiffy these AOP students from
other studentse.

at least
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a student. These are:

.. &. :The student's.academic performance’
in high school be "indicative of
his/her potential ' for college

. success.
b. The student should have a positive
attitude about school and a desire
_ to learn.
c.. The student's class attendance
~ record should be good.
5. Acceptance for admission is granted by

Academic .

- .

. Careful_selection of céurieﬁ must be made
since they may not drop any courses oOr withdraw - °

from school and return. The.40P. s tudents are
required to go through New Student Orientation
to pull their -class cards-early each semester
to assure that they will get these parti¢ular
-classes. Once the students have madeé their
selections, no changes may -be made without the
counselor's approval. . . .
- while *in’ the program, the AOP student will
be required-to-'see tils counselor at least twice
a semester. Jhese meepirigs enable -the coun-.
selor to monitor the student's progress and to
make any appropriate referrals they may need.

Upon reaching 24 semester hours attempted-
(Fall and SPpring semesters), students are
required to have an dverall grade point averdge

, of 2.00 to move\out of AOP, or to have passed
the School and College Ability Test (gEAT).
If a student does not have a 2.00 GPA but:does
have a lJ34 or better, he is. allowed an addi=
tional 12-~hour probationary semester to attain
a cumulative GPA of 2.00. :

If a student. has neither a 2.00 or a,l.34
at the end of two l2-hour semesters, the stu-
dent is suspended from school. Once a student
is suspended’ from the AOP, he cannot r¥turn to
the program. The student must remain out of
schoel one full regular semester, -=summer not

counting, and then must apply for readmission
as a regular student, at which time he will be
required to meet requirements for regular
admission hy passing either the ACT or the SCAT
exam. :
RESULTS OF THE AOP

The students have proven to be most

successful. The following tables give some

indication of how well AOP students have done.

ACADEMIC OPPdRTUNITY“PROGRAN
MEMPHIS STATE UNIVERSITY
1978-1979

.Academic Pérformance by Cumulative Grade
Point at the End of Two Semesters,
Fall 1978 and Spring 1979, for
All Students Enrolled

Cumulative
Percent Grade Point
3%
43%
297%
15%
107
100%

Number
3.00 or better
2.00 to 2.99
1.34 to 1.99
Less than 1.34
Withdrew
Total

Loy
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- ACADEMIC OPPORTUNITY PROGRAM
« " MEMPHIS STATE UNIVERSITY
, 1978-1979

Cowparison of acadermic Opportunitv Students
with 2000 Freshmen with 25 Rours.or Less

T

Comparison

HOP Croup”
Avera;e ACT
Corpusite 11 ’ 17
tnzlish GPA 1.94 - +1.80
Peading GPA 1.62 1.80
Sociology GPA 0.96 1.72
Career.Dev. GPA 2.80 1.79 .
Management GPA 1.00 . 1.72
Public Speaking
GPA 1.90 2.28
P.E. GPA 2.61 ' 2.53

. N
s

LOCUS OF CONTROL AND ACADEMIC
ACHIEVEMENT
Dr. Wanda D. Bigham, Director
Trio Program/Counselings Center

.

Morehegd State University, Luentucaw

During thg 1978-79  academic veop. o .
received a gramt from the Kentucky Council on
Higher Education to devclop a series  of
teacherfstudent materials to he used in deve-
lopmental classes for the purposc of improving
the students' feelings of competency and
control over their progress in class. Ly the
date of the MAEQPP Conference the materials
which have been developed (and accepted by the
Council on MHigher Education) will Have been
used in a team-teacHing situation involving a
professor of English and a member of the Trio
Program staff (the writer) in a five-day
Composition I course for students who have been
diagnosed .as lacking the academic skills to
enter the regular Composition I course.

The - remediation of deficiencies is a
complex problem involving not only the need for
improvement of academic skills but perhaps also
of the level of motivation, of self-concept,
and of the student's feelings of control over
his/her educational progress. The complexity
of the program suggests that the combined
efforts of the academic department and the
Special Services Program might produce higher
rates of student success. - In this regard,
Roueche and Snow (1971) indicated that the pre-
sence of the counselor in the developmental
courses produced significantly higher degrees
of syccessful performance by students in those
courses. This has occurred as the counselor,
who facilitates '"a caring communication process
between the students and the instructors'
(Roueche, 19B, p. 46-47), has been involved in
the development of personhood, of a success
identity, and of personal goals.

The materials which I have developed and/or
gathered provide a systematic procedure through
which the counselor (or the classroom teacher)
may help the student to recognize his/her
situation in regard to internal/external
control and can increase the student's feelings
of control in the classroom situation.

Handouts are available which include sample
tests for locus of control, outlines of teacher
materials, and student worksheets.
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