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I. INTRODUCTION

Setting

IMP
School District A is located in the southern part of the United States and

serves an urban area. The district boundaries are contiguous with the city

*

and coudty boundaries, and the district serves a total student population

as of October 1, 1979 of apprOximately 87,000. Of this population, eighty-
,

four percent are minority students and sixteen percent are nonminority stu-

dents. The city also has an.extensive parochial and private school system

that serves approximately thirty percent of the student population in the

city or approximately 39,000 students. The private and parochial systems

consist of sixty-five percent nonminority students and thirty-five percent

minority students. The dominant minority group is Black.

There are 128 public schools in the city organiAd into five districts.

Four districts are based on geographical boundaries within the city, and

the fifth district includes most city-wide alternative schools and programs

associated with institutions. The organization of the schools is generally

in a K-6 elementary, 7-9 junior high, and 0-12 senior high pattern. 'Nowever,

some district areas have begun using a middle school organization, and there

are some K-5 elementary, 6-9 middle schools, and 9-12 high schools in the

city. Administratively, School District A is headed by a five member School

Board elected at large from the city.. Two of the five memb.ers are minority

representatives. By 1981, the Board must provide the state legislature with

two plans for enlarging itself, one of which is to be implemented in 1982.

At that time the siaryear staggered terms will become four-year concurrent

terms. coinciding with other city elections.



The administrative staff of School District A includes the Superintendent, a

Deputy Superiltendent, six assistant superintendents responsible for various

service areas, and five district superintendents. The school district,is in

the process of selecting a new superintendent for the 1980-1981 school year.

There are three administrative offices located throughout the city, in addition'

to fhe district area offices.
,

aiwole

The instructional staff which includes principals and'assistant principals

totaled approximately 4,400 members in 1979-80. Thirty percent of the in-

structional staff was nonminority and seventy percent was minority. The

teachers' organization is an AFL-CIO affiliate and has been-thb exclusive

bargaining agent for teachers since 1974. The district experienced a

strike by the teachers in 1978.

A variety of programs are offered through the schools of School District A.

Most of the elementary schools offer a traditional self-contained educational

program, and allPelementary schools offer a full-day kindergarten. Additionallk,

the district has open classrooms, open-space schools, Montessori classeS, a

--fundamental school and a free school at the elementary level. At the inter-
.,

mediate level, the district offers education in a middle school setting which

is more child-centered and in a junior high school setting which follows the

high school plan of subject-oriented scheduling. Two schools offer programs

for talented students which are accelerated and/or tailored to individual needs.

One of these schools is a junior high school and one is a magnet school for

grades 7-12. At the senior high level, various alternatives such as advanced

placement courses, cooperative education, internship programs, and creative

174,2
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arts programs are offered at individual sites. The district, also offers

eight alternative high schools with programs that are designed for funda-

mental education, college-preparatory students, interdisciplinary education,

vocational education, and individualized, community-based education. Other

schools and resource classes in the district offer special education, bi-

lingual services, adolescent pregnancy-services, job training for drop-outs,

and hrograms designed to provide alternatives for studeits with disciplinary

problems. The district does support a summer school on a fee basis and adult

and continuing education programs that provide basic skills, high school

equivalency diplomas, community education, and practical nursing skills.

School District A had.a budget of approximately 130 million dollars for the

1979-80 school yeaf. State equalization and special support funds provided

52+ percent of the monetary support, local funds .accounted for 46+ perceht,

and federal funds were aphfoximately 1.5 percent of the total budget. Local

funding is generated through a local property tax and a local sales tax.

After state mandated reassessment of property in 1978, the sales tax now

provides over hild.f of the local funds.



II. DISCIPLINE AT THE DISTRICT LEVEL.

Discipline Code,

The discipline policy and due process procedures for the district were devel-

oped during the 1972-73 school year by a task force composed of parents,

students, community representatives, teachers, and principals and adopted by

the District School board in 1973. The procedures were amended in 1975 by

contract agreement with the teacher union.- All new students, teachers, and

administrators receive a copy of the policy and procedures'at the beginning

of the sghool year.

The district policy emphasizes the use of school and community resources to

assist nlidents in correcting behavior and developing self-discipline. It

forbids the use of corporal punifhment in the schools, a form of discipliPxy

action allowed under the state educational code. This district is the only

district in the state to ban the use of corporal punishment. The policy ,

requires school personne to take alternative courses of action such as class

or group reassignment, referral to counselor and/or social workers, referral

0

to available educational alternatives, and referral to appropriate community

agencies before denial of':achool attendance may be considered. Each school,

is also requiredoto "establish ap Advisory Committee consisting of the prin-

cipal, teacher(s)'elacted by the faculty of the school, parent(a), counselor
It 1

or social worker, student(s),, community-representative(s), and any other

professional personnel from the school as the need arises to discuss discip-

liftary problems and trends and to make recommendations in these areas".
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Meetings Of this committee arel/supposed to be held at least four times

during the school year and at other times per the requeet of the Principal

or any two members of the committee.

Denial of school attendance is categorized

days or less), long-term suepension (more

the school fear), and expulsion (limited,

by short-term suspension (three

than three days but not to exceed

to teriinate atthe beginning of

the next.school year, and unlimited, beyond the next school year to perman-

ent denial of attendance).

I

The district discipline policy specifies infractions which shall require

suspension or expulsion and inflpctions which max result in suspension or

expulsion. Regulations specify notification, hearing, and readmittance

procedures to be followed for all suspensions and expulsions, and the forms

required for those.procedurei. Within the DiVision of Instruction and Child ,

,Advocacy, the District_Hearing Commission is chaired by the Pistrict Super-

intendent responsible'for city-wide a1ternati4e high schools. The hearing

process begins with the Hearing officer and may proceed to the Superintendent,

the School Board, and the judicial syltem.

a I.

Discipline Programs

After the adoption of the District discipline policy and regulations for

suspensions and expulsions in 1973, School District A made a concerted,effort

to provide educational alternatives for students whose behavior needed modi-

fying. As a result Of this effort and School Board priority, and the passage

of a"state law in 1978 establishing discipline as a major state priority,
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School District A% at the present time, supports.seven program alternatives

to prevent or treat disciplinark problems. Si,* of the seven prosrams will

be described briefly. The remaining program was the focus of the site visit

to School District A and will be discussed in depth.

Attainment Schools

The attainment schools opened" in 1974- for fifty students. TheA..were origin

ally established to serve students whose behavior was suckthat th regular

school program was inappropriate. The original student population was drawn

'from those students who had been suspended from school and were in junior or

senior high school. "The goal of the Grasp Schools is to prepare the student
,

.to return as soon as possible to a regular school." To reach this goal, the

schools provide basic education, new experiences, and counseling and referral

services to ;tudents. Younger students ,can be prOmoted through'this program,

and older students can earn credits toward giaduation. The program has been

expanded to four schools and serves overage sixth graders and other students

who may not have been suspended, but whose behavior is such that they are

having significant discipline probleris. Attainment schools are fulltime

programs and are funded locally wish support services of counselors, social

workers, and psychologists provided by Title XX funds. The schools serve

approximately 135 students in grades 6-8 and 220 students in srades 9-12 and

are located in the four districts of the city. Signed contracts are required

by the schools with the student and the parent. A student contract includes

specific goals for the student su-ch as a date for return to the regular school,

a date for grade promotion, and an achievement level or .score to be reached

in academic areas. Parents contract to attend an orientation, participate

in family workshops, and meet with school personnel on a regular basis.
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'Youth Study Centers

There are twenty-eight Youth Study Centers in District A that serve youths

Awaiting trial. These study centers are a foint effort Of the school district

and the law enforcement agencies in the city. The school district provides

the master teachers and instructional per onnel, and,the law enforcement

agencies provide support services such ° . counseling. These centers serve

youths mostly in grades 7-9,

Truancy Centers

Truancy center's are anothen joint effort of law enforcement agencies and

School District A. In this program, law enforcement officiils seek and

deliver truant students to the twocenters'where school social workers will

counsel the students and their parents, negotiate contracts with both par-

ties to secure attendance, and *provide tutoring 'services if needed. The

truant student usually.remains in the center for one day but may return for

the services offered on an as needed basis%

Volunteer Alternatives to Smoking and Alcohol Use

The VASAU program is funded by Title XX and seeks to modify the behavior of°

students involved in excessive alcohol anddrug use that Miy threaten their

completion:of high school. The program Operates from 1100 A.4. to 9:30 P.M.

five days a week, and the students may stay in their home school and partici-

pate in the program after school, or they may spend up to nine weeks at the

program site. Counseling and tutoring services are provided.to students who

are,self-referred or referred by the.schools, courts, and community agencies.

1-7
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Adolescent Service Centers

There are th*ee Adolescent Service Centers operating year aroufid to serve

A '

adolescents in grades 6-8 whose'behav or problems/are at a pre-suspension '

'level and whose problems seem to be ble to be a:Meliorated by an intensive

intervention effort of a semest or less in time. The progrmvis preventive

in philosophy; and students are referred by schools and Ojitmunity agencies.

Adolescent Service Centers are staffed by a psychologist, social worker,

master teacher, two,aides, and a contracted psychiatrist. Each of the centers

'serves approximately 100 students per year.. Funding is provided by Title XX.

.

j.

Under a law passed by the state legislature, School District A ceceived.

authorization and seed money to,pilot programs in the'area of discipline

focusing on attendance. As a result df this act, schools .receive a-target

percent4t for: impravement in,attendance and a monetary reward ranging friim

one hundred to four hundred dollars if the target is reached. Another effort

usingtparent volunteers to contact parents of absent-itudents was begun using

a city housing project as the target area. Five centers serving thirteen

participating schools have been opened on Saturdays to serve as alternatives'4

to short-term iuspension. These centers combine the practice of work details

and tutoring serVice to assist students who might'have been suspended from

school for three days or less.

Student Action Centers

,The final effort established under the state act supports centers at two

schools, one a middle school and one a high school, to serve students who

have cut Classes or left the school campus during-the day and could be

1j.
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classified as truant. ,This efforts follows-the pattern of.the Truancy Centers

, located off-campus ana is supported by the Criminal Juitice Coordinating

Council of the City and Title XX.

.III. THE PROGRAM

Selection Criteria

The program chosen tor intensive study in School District A was the Inter-

vention-Room program. Criteria developed for case study site selection

required (1)'stability,of program effort, (2) sit.6 location'on-campus, (3)

integration of program into regular school probedures'and instructional

efforts, i,(4) a specific strategy for ntervention based on the typology of

in-school alternatives to suspension presented at the Coriferenct on In-

School Alternatives to Suspension sponsored by the Nationa Institute et

Education in 1978, and,(5) a uniqui or innovative 'aspect to the program'.

Intervention Rooms in School District A have been in existene since 1974.

They are located in six schools in ihe distrIct, two elementary schools

and four middle schools, ahd they provide'a supportive alternat ve .to the

regular disciplinaiy procedures and instructional efforts of the schools.

They incorporate concepts and procedures used in Time-Out Room pr grams

.and Positive Alternatives to Student Suspension (PASS) programs. inally,

the Intervention Rooms ard supported by Title XX funding, a source snot

commonly used by 1 cal educational agencies in the nation.
/
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Data'Saurces for the Case Study

Two visits were made to School District. A to collect data for tfie case study,

a preselection visit and two postselection visits of four and five,days re-

spectively. Indepth interviews and follow-ups were conducted with ten members

of ihe professional staff, and observations were made at two building sites.

Nineteen students in the program were interviewed', and survey responses were

obtained from twenty-five teachers, seven parents, and two hundred Itudents.

Records of two hundred students were reviewed and analYzed. Publications

of the District and the League of Women Voters.added valuable statistical

and prograd information.

Goals and Objectives of the PrOgrareN4

Th 'Intervention Room Program began in eighe schools in August of 1974 and

continued in eight elementary, middle) and junior fiigh schools through 1976.

It rezains in six schools eligible fqr Title XX funding at the present time.,

The goal of the program is to reduce student suspensions which may lead.to

expulsions or drop-outs before the completion 4:)f high school. To accadplish

this goal, the objectives of the program are to:

(1) separate the disruptive student from the classroom environment;

(2) provide a "cooling off" period for the student to reduce the

probability of suspension;

(3) emphasize pre2 vention,of disruptive incidents through an

identification "process.and concentration of program effort;

(4) experiment with different learning approaches and observe

student reaction oto behavioral change efforts;

1-10
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k5) provide information to teachers and families on intervention

methods"that are successful in influencing desirable changes

in behavior.

Tncorporated into the Intervention Room Program are concepts and procedures

useein Time-Out Room programs and the' Positive Alternatives to Student

Suspension (PASS) program. These concepts and procedures include:

(1) use of a "facilitative listener" to help students forecast

.

consequence, explore alternatives, make decisions, and

develop specific plans that will lead to more productive

, behavior in the regular classroom;

_(2) use of professionals to provide individual and group

consultation sessions to,assist sohbol faculties in the

development of effective classroom management techniques;

(3) provision of assistance to parent(s) in developing comm-
,

unication and problem-solving skills to enhance family

relationships;

(4) establishment of Time-Out Rooms;

(5) provision of individual counseling services to students
r-

with personal and' interpersonal problems.

To assure-effectiveness and success of the Intervention Room Program,

philosophical and administrative support of the Principal was identified

as a crucial element. Thus, School Distr,ict.A. required thae the Principal

lequest the program before site implementation could occur.



(

Program Staffing

Each of the Intervention Rooms in the participating schools is staffed by a

Facilitator. The requirements for the Facilitator position as taken from

the position vacancy notice include:

(1) a Master's degree, preferred but not required;

(2) a minimum of three years of successful teaching experience;

(3) ability to relate to teachers, aggressive students and parents;

(4) experience in individual and group motivation;

(5) philosophic commitment to development of self-discipline

in students.

The duties of the Facilitator are:

(1) to assist individual students referred for a limited

period to an i-ttervention room for disruptive behavior;

(2) to provide regulir group counseling sessions for students

identified by principal and teachers as troublesome;

(3) to help teachers improve class management skills as

related to individual needs;

(4) to coordinate efforts with and refer cases as needed to

the Department of School Social Work;

P
(5) to help parents of disturbing youngsters acquire cpmmun-

ication and attitudinal skills that will improve relation-

ships in the home;

(6) to. keep records as required.

External consultants are available to lend professional assistance to /

Facilitators and faculties of the participating schools. The duties of the -

covultants are to:
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(1) assist in providing activities that will develop

strategies for positive interaction;

(2) assist in the training and in-service for the

Intervention Room Facilitators;

(3) suppOrt the activities of the Intervention Room staff;

(4) provide consultatiOn services to the Facilitators;.

(5) provide assistance to the Facilitators in the

development of skills to be used in the program;

(6) upon request, provide consultant seivices for teachers

relative to the resolution of classroom conflicts.

Other Support Staffing

The Intervention Room Program cooperates closely with the guidance oounselors

and/or school social workers in the participating schools. Students ar

families who need assistance beyond the scope of the,program are referred to

the Guidance and Social Work Services Departments in the schools and District.

These departments also process referrals to other community agencies apart

from the schools. The area of the site observations has a settlement house

that provides day care, recreational, mental health, family counseling, senior

citizen, delinquency, bilingual, adult education, summer camp, and volunteer

services under a single roof. School personnel are knowledgeable about these

services and have frequent contact with the agency personneLdelivering them.

Program staff and administrators are well-informed about all discipEine alter-

native programs operating within School District A. Utilization of other

alternative programs is viewed as a valuable suPport tool for individual

students with needs appropriate to other available alternatives. The needs
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of the student and family are emphasized in the Intervention Room Program,

and administrative and program effort to identify and marshal resources to

meet needs is encouraged.

District Level Support

The Intervention Room Program is supported at the District level by a Coor-

dinatogiof Title XX programs and a Supervisor of Intervention Room and Ado-

lescent Service Center programs. These positions are part of the Division

of Instruction and Child Advocacy headed by an Assistant Superintendent.

Other services within this division include Medical and Health, Psychological

Testing, School Social Wori, Special Education, and the Hearing Commission
a

for Stude'nt Discipline. Placement of the Intervention Room program within

the Division of Instruction and Child Advocacy increases the communication

and coordination of efforts to improve discipline since all of these efforts

are located within the Division. Curriculum services are also a part of

the Division.' Thus, 'modification of the regular instructional program to

improve the-disciplinary climate tay be implemented more effectively because

of the ianagement configuration of the District.

There are other services and programs in District A that can support or impact

the Intervention Room program. These programs and services are coordinated

through the Principal of each building. For instance, the ESAA program in

District A ser0'es all untenured teachers (those with less than three successful

years of-teaching experience) inian effort to increase cultural understanding

and translate that understanding into effective teaching and classroom manage-

ment strategies. If an untenured teacher is having difficulty in classroom

1-14



management, the Principal could use the ESAA program services'to assist that

teacher in improving the discipline climate of the classroom.

Coordination and communication of Federal program efforts and child advocacy

efforts at the district level do not always occur. A proposal to begin an

"Intervention Room" type program with ESAA funding for 1980-1981 was not

developed cooperatively with the Division of Instruction and Child Advocacy,

and training and implementation plans seemed not to reflect the expertise'

of the District in this type of program. There are also other building

level efforts in District A that have been initiated by Principals that

are lochlly fuRded and called Intervention Rooms. These efforts seem more

akin to inschopl suspension centers and do not subscrikbe to the philosophy

of the formal Intervention Room program. No exact accounting of these in-

formal building level programs was available in the Division of Instruction

and Child Advocacy, and the use of the same name may cause confusion in

dissemination and information-sharing efforts in the District.

Physical Space.

The Intervention Room program requires a specific room assignment. The

room must be able to sewe at least fifteen students and the Facilitator

comfortably at any one time. When the Principal of a building requests

the program, space availability is an understood prerequisite.

Program Funding

One of theunique aspects of the Intervention Room Program in School Dis-

trict A is the support of the program with Title XX funds: Title XX,



providing Grants to States for Services, was enacted as an amendment to the

Social $ecurity Act in 1975. Appropriations were authorized "for the purpose

of encouraging each State, as far as practicable under the conditions in

that State, to furnish services directed.at the goal of:

(1) achieving or maintaining economic self-support to

prevent, reduce; or eliminate dependency;

(2) achieving or maintaining self-sufficieney, including

reduction or prevention of dependency;

(3) preventing or remedying neglect, abuse, or exploit-

ation of children and adults unable to protect their

own interests, or preserving, rehabilitating, or

reuniting families;

(4) preventing or reducing inappropriate institutional

care by providing for community-based care, home-based

care, or other fonmi of less intensive care, or

(5) securing referral or admission.for institutional care

when other forms of care are not appropriate, or pro-

viding services to individuals injnstitutions."

Under Title XX, REW was authorized tn,reimburse State expenditures for

amounts 'equal to 90 percent of the total for family planning services and

75 percent of the total for the goals listed previously. Regulations gov-

erning the delivery of services with Title'XX funds specify that States

develop a total plan that includes needs assessment, definitions of eligible

recipients according to income guidelines, types of services and descriptions
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of service providers, public input and review procedures, planning and eval-

uation processes, personnel training and retraining procedures, and limita-

tidns or exceptions to services providect.

The Intervention Room PrOgram was initiated in 1974 with state eClucational

funds. In 1976, School District A applied to the state Department of Health

and Human Resources to obtain funding under the educational component of

the Title XX act. The proposal.developed five service areas for support,

of which the Intervention Room program was one service. Under the provis-

ions of Title XX, the school board of District A was required to provide a

twenty-five percent mitch for the proposed funding. The funding was granted

and continuea to the present eime although reapplication-is necessary each

year. The level of funding has remained the same evem though costs of pro-

grams have risen due to labor contract negotiations. The School Board has

proven commitment to the programs supported by Title XX funds by continuing

matchirig funds and absorption of increased costs of personnel. Title XX.

funding is viewed as a stable source by District A subject only to national

funding levels which might affect state allocations. School District A

has been invited to participate in national meetings and conferences because

of its participation in Title XX services and programming. This state and

city seem to hr.ve achieved a beneficial coordination of educational services

with other human resource services supported by federal funds.



IV. REFERRAL TO THE PROGRAM

Reasons for Placement

The Intervention Room program guidelines state that a student may be referred

for services for the following reasons:

(1) The child is having difficulty in school;
4

(2) The child is disrupting the class to a marked degree and has

not responded to the teacher's attempts to modify his behavior;

(3) The child's capacity to function in class is seriously impaired

'by some apparently acute personal crisis and the teacher is unable

to reach the child;

(4) The child is engaged in a physical assualt;

(5) The child has a negative attitude toward school and school

work;

(6) The child habitually leaves the classroom and wanders about the

halls or building or leaves the school building - all without

permission.

Within these guidelines, individuar facilitators may-develop other screening

criteria and f rms which meet the needs of the students and staff in

individual buildings.

Referral Process

Referrals to the Intervention Roam are made by the classroom teacher through

the Principal under the program guidelines'. In order to refer a child, the

teacher must send the child through the'Principal with a request for place-

ment in the Intervention Room and with information identifying the student

'4,



and describing the disruptive behavior. When the child is to be returned

to the classroom, the Principal is so informed and the child is then re

turned to the classroom. The Intervention Facilitator is responsible for

reporting any observations or findings that might help avoid recurrences of

disruptive incidents to.the appropriate school personnel. Within these

parameters, program staff and Principals may design and implement procedures

specific to the needs of the individual building.

Length of Placement

Program guidelines require that no student is to remain in the Intervention

Room for more than three consecutive days. No limit is placed on the number

of times a child is regerred to the program, hut no more than fifteen

students may be in the Intervention Room during any one period of the school

day. 'There seems to be little variation in length of placement guidelines

from building to building.

Pupil Characteristics

Data on students at the schools visited in District A were collected through

interviews and a review of records of three types of students.

Those assigned to the Intervention Room at least .

once during the 1978-79 school year.

ThO4 suspended outofschool at least once during
the 19 79 school year.

Students ne her assigned to the Intervention Room
nor suspended uring 1978-79.

Generalizations drawn from the a recorded and reported in the following

, tables and discussion are dependent u on the degree to which the sampling-
.



was properly performed by the District staff member gathering the data.

Certaih anomalies in this process haviba-am identified and adjustments

have been made to minimize the effect on theata.

^

Elementary Site

Data collection instructions required three types of students. Since fewer

students were suspended in this school than the required number for the set

of suspended students, the contingency tables were smoothed by percentaging

to minimize the effect of unequal sample.sizes. While the values are in

flated in this technique, the proportional relationship between the vari

ables remains the same.

Missing data from the site pertained to rates for repeated suspension and

homogeneous grouping of students. Incomplete data Were available on per

sonal contacts with parents and due process procedures. The quality of

conduct and grade point average data was onlyjair. Population mobility

may have been a factor as 20 percent of the students sampled were not en

rolled at the beginning of the year.

Findings from the,three student saple'groups ara reported in tables.

The variables reported are:

Grade Level
Sex
Grade Retention
Student Mobility
Grade Point Average (GPA)
Conduct

1-20
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Race waseliminated ag a variible at this site. The student population is

97 percent minority and only one nonminority student record appeared in the

total sample. 4

TABLE I

GRADE LEVEL BY SAMPLE GROUP ft

GRADE IN 1978-79 ,

Students Assigned
to Intervention Room

K 1 2 3 4 5 6 Total

5 8 14 5

.

2 12 0 46

Students Suspended
Out-Of-School

'

2 1
,

3

.

0 3

.

5 1

.

15

Students Neither
Suspended nor Assigned
to Intervention Room 0 1 6 2

,

10 5

.

0 24

Table 1 shows the grade level distribution for those students included in

the three sample sets. Records for sixth grade students were not generally

available as they had been transferred to other middle and junior high

schools. Data on students assigned to the Intervention Room reflect both

the emphasis on prevention ipjythe.effort at crisis intervention.

TABLE 2

SEX BY SAMPLE GROUP

MALE FEMALE TOTAL

Students Assigned to
Intervention Room 28

,

18 46

Students Suspended
Out-Of-School 9 7 16

Students Neither
Suspended nor Assigned
to Intervention Room 15 10 _

25
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Table 2 indicates that male students are only slightly more likely tcf be

assigned to the Intervention Room than female students, a difference of

no practical significance.

TABLE 3'

SAMPLE GROUP BY GRADE RETENTION

Assigned to
Intervention Room

,

Suspended
Out-Of-School

Neither Suspended
nor Assigned to

FIntervention Room

Repeated a
Grade 13 S 9

,

5
.

Promoted in
Sequence

,

33 6

,

, 20

Total
..

46 25

In Table 3, data indicate that students who have been suspended out-of-school

are much more likely to have repeated a grade at some.time during their aca-
-

demic career. District policy allows students to be retained once during the

kindergarten through third grade Years and once during the fourth through

sixth grade years.

1722
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TABLE 4

SAMPLE GROUP BY ENR6LLMENT DATE

. Assigned to
Intervention Room

Suspended
Out-Of-School

Neither Suspended
Nor Assigned to
'Intervention Room

Enrolled at
Beginning of
1978-79 School
Year

.

33 14 21

Entered' During.

1978-79 School
Year

-

11

.

2 4

Total _ 44 16 25

Table 4 indicates that students assigned to the Intervention Room are slightly

more likely to have entered school as a new student during the year.

TABLAS

SAMPLE,GROUP BY GRADES

Assigned to
raiervention ROOM

Suspended
Out-Of-School

Neither Suspended
Nor Assigned to
Intervention Room

.

Unsatisfactory
.

/

71 6 19

Satisfactory 58 27 34

Good 21

,

17 20
.

1 . 6 13_Excellent

-Total 151 56 86



There werafour grade reporting periods during.the 'school year at the elemen-

tary school. Assuming that all students remained in school all year, data

should have shown a student X grade matrix of 184, 64 Or 100 cells depending

Upon sample group (46 students x 4 marking periods, 16 x 4 or 25 x 4). The

cell value given in Table 5 represents the actual number of cells in.which

data were found.

7

The contrast in academic abilities among the groups is apparent from Table

5 with the greatest difference between those students assigned to the Inter,

vention Room and the other two samples. Students are grouped homogeneously

in this school for reading during the first and second grades, for reading

and language arts during the third grade and- for all subjects in grades

four through six. Data on grouping were not recorded in the "student records,

so it is impossible to determine the effect of the grouping on studene

grades.

TABLE 6

SAMPLE GROUP BY CONDUCT MARKS

,

Assigned to
Intervention Room

Suspended
Out-Of-School

Neither Suspended
Nor Assigned to,
Intervention Room

U . 75 18 IT

S- 25

-

7

-

S 54

,

30 43

S+ 16 6 24

Total 170
..

61

_

85



_47 *-

Conduct marks, displayed in Table 6, show less contrast than do student

grades, ahd the assigned students nd suspended students are more' similar

in conduct rating than they were in grade point average.

TABLE 7

CHI-SQUARE VALUES FOR'ELEMENTARY SITE

- TABLE df Ày Xx Ty

GRADE LEVEL BY
SAMPLE GROUP 81.312 12 - - .0481 ,1387

SEX BY , -

SAMPLE GROUP .389 e ' 2 - - .0013 .0007

EAMPLEIGROUP BY
GRADE REIANTION 38.612 2 - - _ .1291 .0647

SAMPLE GROUP. BY
-ENROLLMENT DATE,

'

.

5.965 .

.

g - - .0199 .0100

SAMPLE'GROUP By
GRADES L57.152- 6 - - ,5078* .5594

SAMPLE'GROUP BY
CONDUCT MARKS

.

26.753

0
.0330 .0454

The chisquare (X2) test for independent samples was used to analyze by

sample group for grade level, sex, grade retention, enrollment date, con-
.

duct marks and grade point average. Alpha (a) was set at .05 for rejection

of the,null hypotheses of'independent measures. All f the reported X2

values in Table 4 are high providing evidence of independence between

,samples and a dependent relationship between the two variables. To obtain

a more meariingful statistic on the strength of association between the

samples, asymnetric lambdas () and taus (I, were computed. Both are

I-25
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proportional-reduction-in error (PRE) measures which indicate the reduction

in error in predicting one,variable from the other. Values of Xan4T

range from 0 to 1 with 0 indicating total independence and 1 implying
c

total dependence of two variables in a contingency table. As a general

rule, the greatoer the variation in both the dependent and independent

variable, the greater the numerical-value of association. Tau is used

0

when there is wide variation within thescontingency table because it is

less sensitive to variation.

As can be seen from Table 7, all the preceeding table's show cidpendence be-

tween the two tabled variables. However, the magnitude of the dependence

is low except in the instance of Sample Group by Grades. Knowledge of one

variable in the table does not significantly reduce error in predicting

values for the other variable. For exampie, kndwledge -of student group

membership (i.e., assigned to Intervention ROOM, suspended out-of-school,

neither assigned nor suspended) results in a three percent reduction in

error in predicting conduct marks. Conversely, knowledge of student con-

duct mdrks'results in a 4.5 percent reduction in predictive error for group

membership. However, knowledge of student grade averages significantly

reduces the predictive error.

Student attendance did vary among the three groups.' The range of.absenteeism

was from 0-90 days in the group of students assigned to the Intervention Room

with a mean of 6.7295 days, 0-22 days in ihe group of students suspended out-

of-school with a mean of 5.2815 days and 0-30 days in the group of students

neither suspended nor assigned with a mean of 4.5700 days. Ranges and means

of tardiness showed a somewhat different pattern. The, number of tardies
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accumulated by assigmai students ranged from 0-90 with a mean of 2.4535

times, for students suspended out-of-school the range was 0-5 times with a

mean-of .8835 and for students neither assigned nor suspended a range of

0-50 times with a mean of 2.8640 times existed.

No information was available on the rate of repeated suspensions. Because

this District has many alternative programs for students with disciplinary

problems, records of suspended students are often missing due to voluntary

transfers and cent.ral office information requirements. _Data on rates for

repeated assignments show that 11 percent'of the sample group had been

assigned two times" no information was available on students assigned

three times and two percent of the sample students had notations of addi-

tional assignments. Since specific information on the duration of the

assignment and reasons for assignment are transmitted yearly to the central

office, it may be likely that students are rarely aisigned more than twice

in a school year or that transfer to another alternative program is likely

Eo occur after two assignments to the Intervention Room.

Evidence cif due process procedurei was available in all of the records

sample for suspended students and in 43 of the 46 records sampled for

assigned students. The evidence for assigned students was most often

a telephone'contact while suspended students must often had some kind o

-

written record, but not necessarily a verbatim transcript, which showed the

final decision in the case and the reasons upon which the decision was

based. Again, because of central office information requirements, formal,

signed statements indicating an understanding of grievance rights and due

process are sent at the end of each year/to the central office and were not

Available at the elementary site.
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-Statistics on the reasons for suspension indicate that 13 percent of the

sample group had been suspended for fighting with other students (physical

conflict), six percent for other reasons not covered by the fifteen coding

categories and two-percene for fighting with teachers (physical conflic,t).

Reasons given far assignment to the Intervention Room were fighting with

other students for 18 percent of the sample group, other for 16 percent and

classroom misbehavior problems (e.g., talking out of turn, cursing, cheatin

etc.) for ten'percent. Descriptive survey responses from teachers show

that eeachers pes_c_eime_micascx.E4 mishehavior-aclass and disrespect for

others to beithe most serious discipline problems at this school. Too few

parents responded to the survey to allow a meaningful analysis.of the

perciptions. Because of the age andtreading levels of the students in thi,s

school, ng writtpn responses were gathered on student perceptions of serious .

discipline problems.

Finally, an analysis of teacher responses to a multiple adjective checklist

used to describe an average or assigned student indicates that average

students, are viewed as "able, aggressive an0 loud," while assigned students

are viewed as "aggressive", disruptive, maladjusted and rebelliOus." Inter-

views with assigned students detected no differences in how they viewed

themselves and other students or how they felt they were viewed by other

4

students.

Middle School Site

Data collection procedures resulted in a set of students assigned to the

Intervention Room (N < 47), a set of tudents suspended out-of-school (N <

1-28

30



23) and a set ofkstudents neither suspended nor assigned to the Intervention

Room (N < 25). Very few eighth grade records were available for sampling

Ss they had been transferred to the appropriate high schools in most instances.

Missing data from this site pertained to homogeneous grouping, conduct

marks and evidence of due process procedures. Ninety-nine percent of the

sampled students were enrolled at the beginning of the year, thus transiency

was not a factor affecting student record data.

Findings-from the three studeiit sdwple 6J. up a Urhr'S-ite-are-reparted-im-

tables. The variables reported are;.

Grade Level

Sex

Grade Retention

-o Grade Point Aveiage (GPA)

Race was also-eliminated as a variable at.this site. The student population

of the school'is 97 percent minority and only two nonminority student

0

records appeared in the total sample of 95 records.
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TABLE 8
GRADE LEVEL BY SAMPLE GROUP

Grade'in 1978-79

,

6.' 8 Total
Students Assigned to
Intervention Room 3 41 2 46
Students Suspencred
Out-of-School 3

.

16 2 21

Students Neither,Sus-
pended nor Assigned to
Intervention Room 0 25

.

0

,

25

Table 8 shows'the grade level distribution for those students included in

the three sample sets. Records for eighth grade students were generally

-unavailable as they had been transferred to high schools.

TABLE 9
SEX BY SAMPLE GROUP

.

,

" ,-

MALE FEMALE TOTAL

Students Assigned to
Intervention Room

30 17 47

,
Students,Suspended
Out-of-School

.

13
,

9 22

StuSents Neither Sus-
pended nor Assigned
to Intervention Room

10

,

15 25
.

Table 9 indicates that male students are more likely to be assigned to the

Intervention Room and/or suspended out-of-school than female students.
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TABLE 10
SAMPLE- GROUP BY GRADE RETENTION

.

,

Assigned to
Intervention Roam

Suspended
Out-of-School

Neither Suspended
nor Assigned to
Intervention Room

Repeated a
Grade

,

, 5
_

.

11

-

4

Promoted in
Sequence 41 10 21

Total 46 21

_

25

In Table 10, dada indicate that siudents Who have been suspended out-of-

school are much more likely to have repeated a grade at some time during

their academic career. ' All of the students who had been retained were

repeating a grade during the 1978-79 school year, and for 15 percent o

these students, it was the second time a grade had been repeated.

TABLE 11
SAMPLE GROUP BY GRADES

Assigned to
Intervention Room

Suspended
Out-of-School

Neither Suspended nor
Assigned to

Intervention Room
t i

0 - 1.0 82 45 16

1.0 - 2.0
--,

. 52 16 , 18 -

2.0 - 3.0 46 21 40

-3.0 - 4.0 7 9 23

Total .187 91 97
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Grades were reported four times during the year at this site, and the GPA

was computed by translating letter grades A through F to a, four point

scale. A student X grade matrix Ot 92 or 100 cells depending uon the

sample group (47 students x 4 marking periods, 23 x 4 or 25 x 4) would be

expected if all students remained in school all year. The cell value

given in Table 11 represents the actual number of cells in which data were

found..

The aontrast in_acadmaic_abilities betwaen_those students assigned to the

Intervention Room and suspended out-of-school and those students neither

suspended nor Assigned is apparent:from Table 11.

TABLE 12
, CHI - SQUARE VALUES FOR MIDDLE SCHOOL SITE

Table x2_ x.

Grade Level By
Sample Group

27.412 4 .0681 .0461

Sex By Sample
Group

8.634 2 .0347 .0135

Sample Group
By Grade Retention

48.406 2 .2025 .1275

Sample Group
By Grades

50.704 8 .0535 .0866

While all X2 statistics are again significant at the .05 level at this site,

the strength of association can only be considered low. Only knowledge of

grade retention provides a moderate reduction of 20 percent in the prediction

of group membership.
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Student attendance varied most between assigned and suspended students and

students neither suspended nor assigned. Little variation was noted between

assigned and suspended students. The range of absenteeism was from 0-29

days with a mean of 5.219 days in the group of students assigned to the

Intervention Room, 0-24 days with a mean of 5:598 days in the group of

students eUspended out-of-school and 0-45 days with a mean of 3.850 days

for students neither suspended nor assigned. Ranges and means of tardiness

exhibited a different pattern. The number of tardies accumulated by assigned

students_ ranged___from_O-_62__t imes witli a_mean_of 473ties, fvr. _Atadent s

suspended out-of-school the range-was 0-12 times with a mean of 1.902

fi
t' es and for students neither suspended nor assigned a range of 0-12

,

times with a mean of 1.172 times existed. -

Data on repeatecisuspensions show that 17 percent of the sample group had

been suspended two times, 3 percent had been suspended three times'and 4

-

percent had been suspended more than three times. Rates for repeated

assignments to the Intervention Room were considerably higher. Fifty-one

percent of the sample group had been atsigned two times, 38 percent had

been assigned three times and 43 percent'had been assigned more than three

times. Fighting with other students was the major reason for suspension

,for 24 percent of the sample students, skipping class resulted in suspension

for 9 percent and 5 percent of the stadents were suspended for classroom

misbehavior problems. Thirty-six'percent of the students assigned to the

Intervention Room were assigned for fighting with other students, 9 percent

for classroom misbehavior problems, 8 percent for other reasons not covered

by the fifteen coding categories and 7 percent for fighting with teachers.

Perceptions of teachers and students at the middle school were unanimOus in
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citing violence as the most serious discipline problem. Students also

cited class cutting and drugs as serious problems while teachers perceived

disrespect for others as a major problem. A,concerted school-wide effort

to reduce class cutting and chronic tardiness probably affected the data on

reasons for suspension which show the anomaly of attendance infractions

resulting in harsher punishment (suspLasion) than physical assaults L.en

teachers (assignment).

-Data- enevidence- of due prot ess--prarechires were-missing-at Etris site.

However, evidence of personal contact with parents did show that the parents ,

of all assigned students had been contagted by letter or telaphone, and the

parents of all suspended students had been contacted by letter. None of

the parents of students neither suspended nor assigned had been contacted

by letter or telephotii.

An analysis of teacher and student responses to a multiple adjective check-

list used to describe an average or assigned student at the middle school

indicates that teachers and sixth, seventh and eighth grade students agree

T\
that the average st,udent is "able". o of the three student groups also

described the average student as "loud, 1.14t, proud, intelligent add agree-

able." Teachers most often described the asgned student'as."aggressive$

disruptive and maladjusted," while'at least two a the three student groups
\\

used "able, loud, and neat" to describe assigned st ents. Interviews with

\
assigned students substantiated the lack of any stigma atached to Intervention

.

Room assignment.



V. SITE OBSEBVATIONS

School #1

School #1 is an elementary school containing kindergarten through sixth

grade with a student population totaling approximately eleven hundred. It

is the second largest elementary school in School District A. The student,

population is-approximately'97 percent minority (Black) and 3 percent non-

minority- The attendance area served by this school contains the largest

public housing project in the city. Ninety percent of the students in the

school live in the housing project. The faculty Is 85 percent minority and

15 percent nonminority. Title I mathematics and reading centers and special

education services are proyided in School #1. A school social worker is

aaSigned-to the building, and the settlement house/community center provides,

services in.the.building. ,The school is ofie- -of-the-newer facilities in the

District and was designed and built to accommodate the open-space concept

in education service delivery. Instruction is organized around large

learning areas called petals. There are few walls and doors, and movable

room dividers used to define spaces for various educational pursuits.

Team teaching is used in the petals as an instructional strategy, but if'

has met with mixed reviews by the staff.

.1

Discifiline Procedures

The administrative team of School #1 consists of the Principal and Assistant

Principal. An administrative consultant is also available to assist the

Ptihcipal 'as a liaison to teachers in academic areas. Discipline is managed
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/
througff a team approach whereby the administrator available at the time of

referral meets with the student. Informal consultation and review of dis-

ciplinary actions between the Principal and Assistant Principal is on-going.

There is a specific code of conduct for the school, and the Principal does

have flexibility in applying Tistrict discipline policies. For instance,

district policy states that a student will be considered tardy at 8:40 A.M.,

while the policy at School #1 states that tardiness occurs at 9:05 A.M.

District policy,also allows detention as a punishment until 5:00 P.M., while

School #1 allows detention until only 4:00 P.M. These policiesyere revised

Because of parental concern and fear for the safety of children in the hous-

ing project. The attendance code for District A states that if absences

exceed forty days per year, the student will not be promoted, but the Prin-

cipal has the discretion to disregard this policy with the approval of the

Area Superintendent. By state law, at least one/half day workshop on

disciplinary procedures, concerns, and techniques must be held with the

faculty during the school year.

To refer a child to the office, the teacher is required to fill out a

District referral form and to have counseled with the child, contacted the

parent(s) in person or writing, and ,conferred with the parents. Upon refe-

rral, the administrator may choose to do the following:

(1) refer the child to the Intervention Room;

(2) refer the child for testing, evaluation, or other
supportive social services;

1-36
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(3) confer with the child;

(4) confer with the parant(s);,

(5) assign detention;
.4

(6) assign a short:term suspension, three days or lesi;

(7) assign a_long-term suspenaion, after three previous
short-term suspensions;

(8) recommend expulsion, after three previous long-term
,suspensions.

The type of offense, the degree of.severity of the offense, and the prior

his ory of the student dictate the action of the disciplinarian.

strict record-keeping and due process procedures and forms are required

r options two, six, seven and eight. ..-Informatien on the,number orstu-'

nts suspended, the number of suspensions, the number of days suspended,

e- number of students suspended twice and the number suspended three or

ore times, and the number of students expelled is collecEed and aggregated

y the District Supervisor of Child Welfare alnd Attendance. Twenty-one

categbries of reasons for stispension and expulsion are also reported. All

cases.are reviewed and evaluated by District social workers, and six

categories of primary causes are reported to the state in addition to the

number of cases; Teacher discipline referral forms are filed by individual

teachers, and the Principal does notify the teacher informally if excessive

referrals are.made and.planslormal techniques to assist the teacher through

the teachLr evaluation process. A teacher,advocate is available to work

Arith untecured teachers, and_ district help is available to marginally rated

teachers. The most'common offense in School #1 was classroom disruption.

Incidents most commonly reported as disruptions were, failure to follow

directions, excessive movement in class, and- intimidation of classmates.
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The Intervention Room

In School #f, the Intervention Room is located in one of the few rooms with

walls and a door which may be closed. The room is.well-lighted, attractively

decorated, and well-equipped with motivational materials in various media.

The Facilitator is a certified counselor who has been with the program for

four years and had previous teaching experience.

Children are referred to the Intervention Room by the Principal, Assistant '

"PrihcipaI, and individual teachers. The Principal has given the Facilitator

authority.to intervene directly with students at the teacher's request. At

0

the beginning of the school year, all.teachers and classes are invited to

the Intervention Room to meet the Facilitator, participate in group activity,
A

and browse among the materials. Teachers- are given a hand-out that high-

lights behaviors of different classroom personalities and are asked to

identify children who,could profit from counseling. Children who are

referred may be counseled individualLy or be grouped with others.for small

,group sesiions. Children who are assigned by am administrator to the

Intervention Roo.ra as an alternative to suspension stand no,more than three

days in the room, and may be assigned no more than two times during a

semester. Children who are on in-house suspension have a counseling period

at the beginning and at the end of each day. The rest of the day is spent

on school work assignments. The children eat with their classmates and

the emphasis of the program is nonp(Initive.

A variety of counseling techniquei are used by the Facilitator including

beha;,ior contracts, values clarification, reality therapy, and activities
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that build self-estegm. 1.n one of the small group sessions observed, the

Facilitator used a mirror for students to look at themserves. As they

looked, they were instructed to say what they liked about themselves. These

comments becamethe focus of a discussion on self-worth and self-control.

;The session ended with'each student making a. p. sitive'statement about the

other students in'thg group. A behavior contract* appropriate to elementary,

(7

students requires a plan for, activity, a consequence_of the activity, and a

time schedule for completion of the activity. The contract is signed by

the student, the teacher, 'and a witness.

The Facilitator projects a serene, calm environmedt through the use of soft

classical music, a lOw voice torie, and a low-key manner since thipchildren

in their home environment in the housing project and in the open-space envi-

ronment of the classroom are so accustomed to noise. Many of the materials,

s .

" used seem to be-geared to the younger child, but because the Facilitator

feels that children in housing projects'are often forced to mature more

rapldly than usual, the materials are appreciated by older children as well

as by younger ones. Children are allowed to self-refer with the permission

ot the teacher, and the Facilitator works closely with the School Tocial

Worker to help solve fam4y and school problems. Parent counseling groups

are conducted by the Facilitator upon request from parents. Low utilization

-of this service has led to plans for scheduled parent effectiveness training

) in the coming year. Consideration is also being given to the establishment

* See Apiiendix
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of a room mother program for the school to increase parental involvement.

The Facilitator works with teachers on an informal basis to develop disci-

pline techniques for specific children and/or class groups. Sponsorship

of a Student Council in School #1 is another activity developed by the

Facilit,ator.

The Facilitator records a service plan for each student served that identi-

fies the child the reason for referral, the length of time service is to

be rendered, the type of service given, the result of the service, and the

date the case is closed. A communication to the teacher when the child is

returned to class records the time of return, the conditidns of return, and

comments by the Facilitator. A weekly schedule reflecting time scheduled

for groups, individuals, and time available for conferences is posted by

the Facilitator. Additionally, a monthly summary report of children seen

with the number of contact units and a quarterly report that provides an'

unduplicated count of students, client identification and address, and the

type of contact unit is required by the District Supervisor of Intervention

Rooms. A meeting is held each Friday with the Principal to review the ac-

tivities and caseload of the week. Parent and student evaluation forms

are used with clients when the case is closed or at the end of the yeat,

whichever comes first. A form granting permission for service and acknow-.

ledging District due process procedures must be signed by the parent if

the student is under thirteen years of age. For all noncrisis referrals, .

permission is obtained prior to service. In a crisis situation, service

is rendered while parental contact is made and permission secured. All



crisis feferrals have top priority for service, but the emphasis on preven

tion through the life of the program has reduced the frequency of crisis

referral.

Everyone interviewed at School #1 perceived the Intervention Room as needed,

successful, and invaluable. All cited the openspace concept as a factor

that Axacerbated discipline problems for students who come primarily from

public housing projects and singleparent welfare homes where overcrowding,

crinle,.and fear are daily problems. All of the students interviewed stated

that the Facilitator "made me feel good; showed me how to do things;

listened to me; makes school a better place." All of the students when

asked how they would make the school better stated they would like "doors

and wa/ls for my class; a quiet school; people to care more for each other;

and more special people like 'the Facilitator'." While there seems to be

no lack of cultural/ethnic understanding in School #1, a clash of values

based on economic class (middle class versus welfare dependents) was cited

as a factor in the discipline climate of the school. All of the students

%interviewed cited "not getting along with teachers" as a major probleuvfor

them, and they_indicated the Facilitator "could help a lot of kids who

don't get.to see her." None of the program or professional staff indicated

\

that too limited service was a problem. All-of the professional staff

voiced the need for moie parental education and involvement in the school,

Activities dealing with "'parent effectiveness training," room mothering,

career awareneis, and positive attitudinal training for staff and families

are under consideration for next year.
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School #2

School #2 is a middle school with grades six through eight. The student

population totals approximately 800 and is 97 percent minority (Black) and

three.percent nonminority. The faculty of the school is approximately 60

percent minority and forty percent nonminority. School #2 is located in

the same District area as School #1, but it serves a much wider attendance

area. Approximately one/half of the students come from the low-cost hous-

,,

ing projects,in.the area. Tile median educational level of the parents in

School #2 is 8.5 years, thus students in the school are beginning to sur-

pass parents in educational achievement even though students in the school

are generally one to two years below grade level'in reading. There are

six special education classes in the school, and almost fifteen percent of .

the students are involved in some type of special education progiam. The

\
school is one of the oldeal facilities in the city and was constructed in

1846. The presevt Principal was brought nto the school four years ago to

correct a deteriorating climate. Reorganization occurred at that time

around the middle school concept of educating the "whole child" rather than

what had been the academic, subject-matter organization of a traditional

junior high school. Teachers of various disciplines from one grade level

are organized into an instruCtional team for five to six classes.

teams plan curricula, budget, and scheduling together, confer with

parents, and combine basic courses and electives into interdisciplinary

units. The faculty has become very stable since'the reorganization.



Discipline Procedures

The administrative team of School #2 consists of the Principal and Assis-

tent Principal. The Assistant Principal is primarily responsible for the

discipline referrals by teachers to the office. When the teachers refer a

student, a form is used that requires the name of the student, the team

assignment, and a mandatory explanation of the offense if other than

tardiness or unprepared for class. Disciplinary actions available are:

(1) detention;

(2) after-school 4ork detail;
7

(3) parental conference;

(4) referral to Intervention Room;

J

(5) short-term out-of-school suspension, three days or less;

(6) long-term out-of-school suspension, three days or less;

(after three short-term suspensions);

(7) referral to another District discipline program;

(8) recommendation for expulsion (after three long-term suspensions);

Class cutting at this school results in an automatic three-day, out-of-

'school suspension. Readmittance after out-of-school suspension requires a

parental conference with administrators, teachers, and the Intervention

Room Facilitator. After two out-of-school suspensions, the Principal

assumes responsibility for the student with subsequent problems. School #2

has services available through 1.5 school social workers, two guidance coun-

selors, and a teacher responsible for all parental involvement activities.

Additionally, the school has installed a school-wide, good attendance

motivation program with a trophy reward for students, and a parent-teacher

program to improve homework.
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The In,tervention Room,

A large classroom off the main-hallway and near the Principal's office is

the site of the Intervention Room in School #2. The room is well-equipped

with various kinds of audio-visual materials, and the Facilitator provides

teachers with annotated bibliographies of the materials available in the

room. The Facilitator is asertified counselOr with previous teaChing
. .

experience in junior high and high schools. This is the fourth year of

service in this school by the Facilitator.

By agreement with the Principal, most children in the Intervention Room in.

School #2 are referred directly by teachers. A form designed by the

Facilitator for this process in School #2 is used by teachers and provides

student identification, teacher identification, reason(s) for the referral,

prior teacher actions, and authorization for the student to be in the Inter-

vention Room. Administrative and self-referrals with teacher permission

are also,accepted by the Facilitator. The child usually remains for one

period in the Intervention Room. No use of the Intervention Room as an

in-school suspension center is permitted in this school. 'The Facilitator

is an active participant in parental conferences for suspended students,

' and if the child is initially referred to the Intervention Room, the Facili-

tator may recommend the type of disciplinary action administered by the

disciplinarian. The Facilitator works closely with the counselors, school

social workers, and administrators to seek other support services and

agency referrals as they are needed.



A variety of counseling techniques, especially those based on transactional

analysis and Adlerian principles, are used by the Facilitator. Activities

observed focused on role-playing situations where positive "I" statements

'based on the principles of transactional analysis were used to find solu-

tions to problems. Self-control.and self-worth, using Adlerian theories,

are developed through small group discussions and decision-making activities.

The emphasis of the program in School #2 is on prevention and crisis manage-

ment. The Principal and teachers identify potential discipline referrals,

and counseling groups are formed at the beginning and throughout the school

ye'ar. An average of twelve groups are scheduled weekly. Because of the

academic problems exhibited by many students referred for disciplinary

reasons, this Facilitator proposed a special project to develop "peer coun-

seling" groups using features of the national PUSH program. The project

was funded, and two "peer pusher" groups were formed and trained this year

to deliver tutoring services to students through other students. Student

Council sponsorship is an extra activity of the Facilitator. A unique

feature of the program in this school is the use of the Intervention Room

as a staff "time-out" room. Informal drop-ins, observations, and "rap

sessions" are encouraged by the Facilitator and Principal.

Records kept by the FaCilitator include individual student folders with

specific Intervention Plans, file cards of referrals and contact units,

monthly summaries and quarterly reports required by the District Supervisor

of the program, and permission and due process sheets signed by the parent(s)

or students if the student is over age thirteen. School disciplinary

statistics and forms are collected and reported by administrators to the
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District Supervisor of Child Welfare and Attendance and the Division of

Child Advocacy and Instruction. Little feedback.or reporting of trend data

seems to occur at the individual school level, although the statistics are

reported to the state and federal government and are used in District level

planning. As the computerizing of student information in District A

progresses, better information will be available for use by Administrators

and teachers. '

All of those interviewed perceived the Intervention Roam program as necessary,

highly effective and indispensable. Students and teachers alike contrasted

the climate of the school from three and four years ago to the present.

All said "the school was much better now -- stricter, cleanerand calmer."

Students liked "having a person available to help you with your problems."

One student said, "you get to play games, but to solve the game you have to -

solve your problems." The professional staff cited the change of behavior

as indicated by disciplinary referrals. Four years ago, grass insubordina-

tion, theft, and physical assualts were the most cammon offenses, while

this year chronic tardiness and class,cutting were the most common offenses

resulting in suspension. All of the professional staff agreed that out-of-

school suspension "does not help kids," and some felt that the Intervention

Roam should always be the'first referral for students with discipline pro-
,.

0

blems. The Facilitator was identiffed as the key factor in the success of

the program and was seen as skilled in counseling and behavior management,

patient, firm, and low-key. Some of those interviewed were concerned that

disciplinary consequences depended upon whom the student saw ds differences

in style resulted in punitive actions such as detention and suspension

versus therapeutic or treatment actions.
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VI. SUMMARY

School District A has had an Intervention Room program in operation for six

years. What was initially a pilot effort begun with special state funds

has been continued in six schools with Title XX funds. The program as

observed in two sites is deemed successful by students, staff, and adminis-

trators. Key elements to the success and effectiveness of the program as

identified by those interviewed have also been identified in the literature

of discipline by such authors as M. Hayes Mizell and Junious Williams,

They include:

Philosophical commitment of principal and ,program staff

In the sites studied, the Principals and Facilitators believed that,suspen-

sion wet a reaction to symptoms that had no effect on the causes of inappro-

.
priate behavior. They viewed the program as a chance to change behavior of

students and staff and were convinced that counseling techniques as opposed

to punitive actions could reduce suspensions and improve the climate of the

schools.

Characteristics and qualifications of the program staff

The Facilitators at both sites were trained counselors with extensive teach-

ing fxperience at the age and grade level of the student population served.

They were selected not only because of their paper qualifications, but also

because of such humanistic characteristics as ability to relate to others,

patience, respect for individuals, firmness in conviction, a caring nature,

and a calm demeanor. No one interviewed felt that previous experience in

the particular school was A crucial factor.
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Coordination of resources

The availability of other support services and personnel such as social

workers and counselors, and the accessibility of other alternative programs

within'the District and through community agencies were cited as important

factors in an effective program. The commitment of School District A to

seek causes and remedies based on cause requires cooperation and coordina-

tion of school and community resources. During a time'of financial insta-

bility for schools, the ability of this district to access nontraditional

funding sources has contributed to the success and tenure of new and

alternative programs that are usually the first to be cut during a financial

squeeze.

Respect for due process

While most schools have a due process procedure for students and parents,

,the commitment to informing and educating clients about the process varies

widely. In School District A, all participants in the Intervention Rooth

program must gilie written consent for service and acknowledge their right

to due process. It may be argued that a signature is not informed consent,

but it is also a signal that due process procedures are's coricern of the

school and that a program is not to be used to circumvent such procedures.

,Child advocacy commitment

In both sites observed, the program staff were personally involved with stu-

dents and their concerns. Contact with students did not end with a period

or even a school day. The staff was invol,ved as mediators with teachers,

parents, students, and other agencies and as sympathetic isteners during

evenings and weekends. At one site, the Principal and Facilitator repre-

sqnted a student when a residential chtnge considered inapPropririte by the
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student and school was proposed by another governmental agency. The name

of the administrative diVision within District A as the Division of Child

Advocacy and Instruction supports the efforts of schools and personnel who

consider advocacy to be a proper role and function of education.

Interviewees did cite elements of the program that need strengthening. These

elements correspond eo areas suggested in educati nal literature on discipline

for monitoring and evaluation. The stated goal the program is to reduce

suspensions. One site observed did document a r duction in suspensions over

hree-year period from 200 to 13, but the other site could not document a

redu ion in number. Overall while the Intervention Room program is judged

as succ ssful, a program avail;ble in only six of a total of 128 schools can

have litt effect on bistrict rates of suspension. In 1978-79, nearly

eleven perce t of the student population iniSchool District A was suspended

-at least once during the year. The District seems not to have disseminated

the positive results of.the Intervention Room prpgram in a systematic effort

r,
to expand commitment and,effort to reduce suspensions.

.

Individual schools

an& administrators initiate a program called Intervention Room, but

consultation, training, and coordination that utilize the expertise of the

program studied are not oceurring. Control of new efforts seems lacking on

a district basis, and guidelines and procedures developed and tested*.are not

applied if the funding source ig different. Data collected and reported on, .

discipline in the District and on specific disciplinary alternatives and pro-

grams does not seem to be coordinated for planning and implementation purposes.

Coat effectiveness could be determine0y per pupil data, program data, type

of intervention data, and contact time data to assist in district decision-
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While School District A recognizes the partnership of home and schools as a

crucial factor in discipline and education in general, guidelines and procedures

to encourage and expand parental involvement and education about discipline

have not been standardized and implemented within and aniongyrograms, schools,

areas, and the District as a whole. Same efforts have been implemented and

are successful; other pilot efforts are being initiated; but coordination and

dissemination seem to be lacking at ihe district level.

At the specific level of the Intervention Room program, a continuing inservice

effort seems not to have been welldeveloped. While there is some sharing of

staff information and problems, such issues as "burnout", new research in

discipline, and new program needs have not been addressed through a plan that

might provide consultation service, conference participation, and other program

visitations and observations.

School District A has researched, Piloted, developed and implemented pragrams

in the priority area of discipline. These efforts, especially those 'observed
i

in the Intervention Room program, have produced a sound basis for the District

as they plan to reduce suspensions and improve the disciplinary climate and the

public perception of that climate in the schools. The lasting effects of such

efforts and programs may be difficult to measure, but the staff of the sites

observed have seen positive changes in behavior and feel certain they have

touched individual lives in a beneficial war.
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I. INT ODUCTION

Setting

School District B is located in the midseCtion of the country. The community

it serveatotals approximately 45,000 in poulation, is part of a larger

aocio-economic community of approximately 10000p and is the seat of the

county government. The economic base of the ounty consists of agriculture

and agricultural-based industry, automobile-releted industry, Construction-

-related industry, education (a large university is nearby), and health-
.

related services. There are three school districts in the comity, and the

boundaries of these districts are not contiguous with muriicipal boundaries.

4

School District B has a total student population of 8,000 seried by 13 ele-

mentary schools grades kindergarten through sixth,.three Sunior high school's

of seventhithrough ninth grades, and one high school serving grades 10, through

12. Ninety-e t percent of the student population is nonminority, and two

percent is minority, predominantly Black. Approximately forty-five percent

of graduating seniors go on to some form of post-graduate edUCation.

4

The county area also contains a private-parochial system that consists of

five elementary schools, kindergarten through eighth grade, one high school

of grades nine through twelve, and one school of grades kindergarten through

twelve. There are three'low-cost housing areas in the county, -two of

which are located in School District B. The unemployment rate for the

ar.la has been considerably below the national figures, but unemployment

has risen recently to approximately 7.5 percent.



Administratively, School District B has had a long history of individual

school autonomy. With the'recent national trend toward accountability,

district level control has been increased. Guidelines on staffing and bud-

get art now prepared at the District level and presented to the individual

schools. Schools do retain fleXibili7 within the district guidelines.

The total District budget'is approximately fourteen million dollars.

administrative structure consists of the District Superintendent, two

'Assistant'Superintendents, and Program Directors in the areas of personnel

and elementary education. TheoDistrict Board of School Trustees consists

of seven members: Six of the seven members represent the municipal community

served and'are appOinted by the Mayor, and appAved by the Council. Th

.seventh member of the Board represents rural areas within the boundaries

Of SChool District B and is'approved by the Judge 'of. the Circuit 'Court.

The faculty of School District'B totals 450 members and is represented by

an association afiiliaeed with the National Education Association. The

District did experience a teacher strike in 1975, but the faculty-adminis-
^, \

trative relationship is considered amicable at the present time.

-Instructional services in School District B include compreheniive curricular

offerings in such areas as Business Education, Practical Arts and Sciences,

ftsic an4 Fine Arts, College Preparatory, and various industrial and business

cooimrative programs. At the high school level, honors courses are offered

in core curricular areas and basic instruction is offered through ability

groupingli District B is part of a regional effort to prpvide special educa-

tion and vocational'education services. The district has a wide variety of
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.sports activities for students and hSs developed a statewide reputation

for excellence in athletics. The drop-out rate for the District averages

approximately ten percent.

II. DISCIPLINE AT THE AISTRICT LEVEL

Discipline Code

The discipline policy related to student behavior in School District B. is

, entitled Student Ri hts, Res onsibilities and Procedures. The polidy covers

ten areasi---attendance, assembly, appearance, freedom of expression; privacy

'

1.of school records; searth and seizure, due process procedures, dtscip inary

procedures, students aggrieved by disciplinary action, and interpretation.

The policy conforms to the state educational code and federal requirements

as established through court decisions. Specific actions or punishments

for specific offenses are not prescribed, but guidelines for actions that

may occur are presented. The purpose of this district policy is to,encourage

each building to develop policies that will insure:

(1) behavior that will enable staff and students to develop
the most favorable learning environment;

(2) an.atmosphere of open communication; self-discipline,
and clearly understood rules;

(3) consistent treatment of all students;

(4) consistent due process - fair and reasonable.

Disciplinary procedures addressed include corporal pUnishment, force and

restraint, and temporary exclusion from regular classes, suspension, and

expulsion. Corporal punishment is permitted by a state law, but the policy
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of the district is to limit its use. Temporary exclusion from regular

classes and sujension is based on state law and the authority for such is

vested in the principal. Suspension, according to the law, may be invoked

for a maximum of five days per infraction. Authority to exclude a student
A

from school is vested in the Superintendent and extends only to the terminA-

tion of the current year.

A district-wide committee of parents, students, administratdrs, and teachers

has met this past year to review and revise the district policy on Student

Rights, Responsibilities and Procedures. A draft of the revised pdlicy

has been submitted to the Board of Trustees and adopted. Changes recom-
P

mended include: (1) a tightening of the use of corporal punishment; delin-

eation of procedures to be used when administering corporal punishment

that require prior notification of parent(s) or guardian; and assignment

of responsibility for the administration of corporal punishment to the

Principal or the designee of tile Principal; -(2) the addition of a section

dealing with alcoholic beverages, narcotics and stimulant drugs; (3) the

strengthening of the grievance system through definition of formal grievance .

procedures at the distri-* level and requirements, for Principals to develop

a grievance system for each building and communicate it to students; and

(4) the expansion of the interpretation section to include annual review

and revision of the policy within set timelines.

The district policy related to student behavior is printed in student hand-

books distributed at the school level ion the first day of school. Orien-

tation for students to the policy occurs in the homeroom at the time of
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distribution. No separate mailing to parents and guardians is made. Copies

of the handbook are,available at each school, and parent orientation meetings

are held in'the evening each fall to discuss-individual school policies; -

Discipline Programs

There has been no district-wide initiative to develop discipline programs.

Individual schools'develop programs to meet the needs of their students

within available funding guidelines and accessibility of other funding

sources. One junior high school located in the inner part of the city did

have an in-school suspension alternative financed with a Comprehensive

Employment Training Act grant, but when the grant expired, the program was

discontinued. Another junior high school does use Criminal Justice funds

to provide an in-school suspension alternative. This alternative has no

relationship to the program chosen for study in School District B. It was

described as a "punitive program based on peer isolation."

III. THE S.T.O.P. PROGRAM

Selection Criteria

The Student Temporary Opportunity Programs (S.T.O.P.) at the high school

were chosen for intensive study in School District B. Criteria developed

for case study site seleCtion required (1) stability of program effort,

'(2) site location on-campus, (3) integration of program into regular school

procedures and instructional efforts, (4) a specific strategy for interven-

tion based on the typology of in-school alternatives,to suspension presented

at the Conference on In-School Alternatives to Suspension sponsored by the
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ational Institute of Education in 1978, and (5) a unique or innovative

aspect to the program. Although S.T.O.P. implementation is limited to one

building in District )3, the opportunity to study an adaption of an exemplary

program was considered useful for the research purposes of the project.

The.initiative for S.T.O.P. began when the,present Principal of the high

school was one of the Assistant Principals responsible for discipline.

cadre of teachers decided that there were students who might be helped
*

with their disciplinary problems through a one-to-one relationship with,a

teacher. The Teacher Advisory Program for Students (TAPS) vas begun in

1976-1977.- TAPS, while successful, did identify the need for a program

that would provide more structured contact time and a process for follow-up.

Research resulted in contact with the Florida program, Positive Alternatives

to Student Suspension (PASS) developed by John Kackley.

The Positive Alternatives to Student Suspension (PASS) program has'been in

operation since 1972 in Pinellas County,_ Florida, and has been adapted or

adopted by sites in 26 other states.and 4,foreign countries. The purpose of

PASS is to provide a sequence of'intervention strategies designed to prevent

or minimize nonproductive social behavioral acts on the part of secondary

students. The following intervention strategies are included in this sequence.

(1) A Time-Out Room where students have a chance to talk about

problems with a "facilitative listener." Students can refer

themselves or be assigned by school personnel.

(2) A School Survival Course of twelve one-hour sessions designed

for students who have experienced frequent behavioral problems.
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The Course offers a more structured and comprehensive method

of handling problems and learning more appropriate behavior.

(3) A Home Survival Course of 12 sessions designed for students

having serious difficulties at home. itudent; are assigned

ways to explore positive alternatives for resolving problems,

at home. A companion course for parents of six, two-hour

sessions may be scheduled. Individual parental counseling is

an important adjunct of this Course.

(4) Humanistic Activities in the Regular Classroom is a twelve-

week program that sets aside one hour each week for activities

that encourage openness, sharing, social awareness, and per-

sonal growth.

(5) Basic Encounter for Secondary School Students is a twelve-week

program of one, two-hour session per meek. Student participation

is voluntary but may be encouraged by school or community agency

personnel or parents. Developmental group counseling and other

ap0Iied behavioral science techniques are used.

(6) Basic Encounter for School Personnel is a twelve week program

of a one, two-hour sessiot per week. The sessions are designed

to help teachers and administrators develop a facilitative

atmosphere and promote mutual respect.

(7) Staff Development for a Humanistic School consists of one-day

workshops or seminars throughout the school year for arl school

employees. The program is designed to develop more effective

communication through positive verbal expression.



(8) Transactional Analysis for Teachers is a 16-20 hour experimental

course of study usually divided into eight, two-hour sessions.

Teachers learn transactional analysis techniques, apply them in

school and at home, and share the outcome with other teachers.

PASS was approved by an expert review panel, the Joint Dissemination Review

Panef of the Office of Education, Department of Health, Education, and

Welfare, as an exemplary project, worthy of dissemination and adaption or

adoption by other educational agencies. Through funds provided by the

.

National Diffusion Network through State Facilitators, linkage between

school districts and nationally funded exemplary programs has been estab-

lished to help school staffs select appropriate programs and/or processes

and acquire necessary materials, training, and technical assistance.

Training sessions

the total faculty

were conducted on-site by PASS personnel and attended by

of the high school of School District B. Three hakf-days

of additional training were provided through the State Facilitator Center

for a team of administrators and teachers, and STOP began in January of

1978. S.T.O.P..is coordinated by the Guidance Department of the high school

and is a part of the regular school day and instructional program. The

success of S.T.O.P. has resulted in the designation of the program as an
4

official trainer for the state to promote STOP and PASS as a disciplinary

alternative throughout the state. Five districts have been trained in the

principles of the program, and three teams of teachers are available to

provide technical assistance. State Facilitator Center funds through Title

IV-C of the Elementary Secondary Education, Act support the training,and

technical assistance efforts for adapting/adopting districts.
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Data Sources for tbe Case Study

Information gathered for the case study was collected during a pre-selection

site visit of one day and two post-selection site visits of three and one-

half and two and one-half days, respectively. Interviews weve conducted

with six administrators, five teachers, and eight students. Program Descrip-

tive Questionnaires were collected from four parents, thirteen teach rs,

forty-seven tenth grade students, forty-4eight eleventh grade students, and

forty-six twelfth grade students. One hundred student records were reviewed

and analyzed, and activities in the Stop-Off Room were observed. District

publications provided additional valuable data.

Goals and Objectives of the Program

The 4:Timary goal of S.T.O.P. is to reduce out-of-school\rispensiona. To

achieve this goal, two program components were implemented. They are the

Survival course and the Stop-Off Roqm. Each of these components includes

goals $04 objectives.

The Survivit.Course is desiined for students who have experienced frequent
t.7

behavioral problems at school. Goals of the Survival Course are:

(1) to help the student understand that it is possible to

.survive in school and to receive positive feedback from

t,dachers and other'students.

(2) to help the student understand that ft is necessarysfor

him to accept the responsibility for assuming control of

his life%



Specific objectives in Survival Courses are:

(1) to help students acquire the attitudes aad skills necessary

in order tio achieve productive/acceptable social behavior

at school.

/

(2) to help reduce the number and frequency of disciplinary

referrals for students participating in the program.

(3) to help the student improve his academic standing by being

in daily attendance and by eXhibiting acceptable classroom

behavior.

"N

The Survival Course consists of regularly scheduled classes Which are goal

directed and focused on student strengths -and specific target behaviors.

The course outline inclu'des materials and activities for twelve sessions

based on the concepts of transactional analysis, role playing, reality

therapy, 'atui values clarification.* Each session is one period in length

and can acCommodate six to eight students.

The Stop-Off Room is designed to provide an area in the school where a student,

whose behavior is such that it is detrimental to the general school atmosphere

,or to the learning environment of a particular class, can be referred. While

students are isolated from the mainstream of the school, the emphasis of the

Stop6Off Room is to return student's to regular classes as quickly as possible.

The goal of the Stop-Off Room is to alter behavioral patterns and to improve

self-discipline. Objectives developed to achieve the goal are:
, .

(1) to permit an on-going learning situation within a strict

structure of _authority wherein students will be aware of the

discipline being administered;
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(2) to keep the student abreast of his class activities through

cooperation between the STOP supervisor and the student's

instructors;

(3) to help the student underSEind tha reasonableness of school

authority;

(4) to reinforce positive study habits'by structural supervision

and instruction;

(5) to improve student achievement rather than to reduce achievement;

(6) t? reduce drop-outs by making an effort to see that the student

does not fall behind in school work.

(7) to reduce behavior problems;

(8) to insure more student success.

The Stop-Off Room is an adaptation of the Time Out Room from the yAss

program and serves as an in-school suspension center in this program.

An Alternative Curriculum was designed and impLemented for the-atudent-uho

is unable to continue in school for disciplinary reasons. Through a special

program using State University High School Correspondence Courses, the stu-

dent is provided the opportunity to continue an Aducation. Assistance in

the special program is provided by a S.T.O.P. teacher. The major goal of

the Alternative Curriculum is to provide the student with the.opportunity

to exhibit an interest in continuing educational endeavors. Objectives

designed to meet the goal are:

(1) to help the student understand that these are staff members
0

interested in helping one achieve educational goals;



(2) to permit the student to continue to work toward high school

graduation.

Ptogram Staffing

Staffing arrangements for S.T.O.P. were designed by teaChers who had parti-

cipated in the Teacher Advisory Program for Students (TAPS). These teachers

received PASS training through the NDN (National Diffusion Network) adaption

process. The'Stop-Off Room is staffed with six different teachers, one

for each period of the day. Assignment to S.T.O.P. is considered as one

of five teaching assignments scheduled per day: The teachers come from

different disciplines and are able to provide academic tutoring in all

curricular areas Additionally,- with six different teachers, the student

has more choice in finding someone with whom a closer relationship can be

de;leloped.

A full-time teacher aide, a part of the staffini pattern for the Stop-Off

Room, provides coordination and continuity to the program. Improved faCulty

acceptance of the program seems to have resulted from the staffing pattern

as each department is represented in ehe program, and a member of the

department is available to discuss discipline problems and solutions with

,their peers. The six Stop-Off ROOM teachers also provide academic assistance

to students in the Alternative Curriculum component-of-the program based on

their schedule in the $top-Off Room.

Survival sessions are staffed by teachers whO have been trained in the

survival techniques of the PASS program. ,The course offered in the Survival



sessions is scheduled as part of the regular instructional day for groups

of six to eight students during their study hall time. A pool of approxi-

mately ten teachers has been trained and is available to provide staffing

for the Survival sessions. There are no specific job descriptions, and

the only prerequisite for participation is the completion of training in

program strategies and'concepts. The selection ProceSs assumes that those

who have volunteered to participate in training are those who are interested,

in relating to students and thus would be most successful in working with

students in the program. No additional compensation for Survival teachers

is offered.

Other Support Staffing

A major supportive role to

of the school is provided by the Teacher Advisory Program for Students

(TAPS). TAPS is designed as a positive approach to discipline. It is a

one-on-one type of program in which a teacher who has volunteered is paired

with a student who seeks entry into the program to receive help with three

types of relationships: with self, with school, and with others; The

program also provides an opportunity for a student to iet'ate in a non-

.
threatening situation with a teacher. The major goal of TAPS is to retain

the student in school. Objectives designed to meet:this goal are:

(1) to provide the student with a facilitative listener who can

help the student explore positive alternatives to his problems

in school, at home, and in the community;

(2) to help the student develop a feeling of belonging and to

develop a sharing of mutual concerns;

the S.T.O.P. effort and the discipline climate
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(3) to give the student an opportunity to just have a "friend;"

(4) to help motivate the student to his potential, and to rein-

force the student on his accomplishments, thus improVing his

own self-concept;

.(5) to motivate the student to accept responsibility for his

behavior and to respect himself and others;

(6) to improve the student s attitude toward school and to create

a more humane image of schools in the student's mind.

TAPS teachers talk with the student on a regular basis before or after school

in a nonauthoritarian manner as a concerned individual who cares. They also

check with teachers and guidance personnel about the academic performance and

personal problems of-the student. They get invblved with the student on a pro-

ject which is enjoyable and may be unrelated to school work. TAPS teachers have

gone on camping trips with students, helped students find jobs, and mediated

family and community problems. They also encourage students to use and

participate in the resources available in the school. TAPS predated the

S.T.O.p. effort and continues to provide a ,service to students and to

support the goals and objectives of S.T.O.P.

District Related Services

Additional services for students available withifi the school, the district,

and the community are the advisor-advisee program, a self-awareness course,

humanistic activities, the Special Services Program, JOBS, and community

agencies. These services have been identified or developed by the Guidance

Department of the school, and guidance counselors coordinate the referral



0

and delivery process to the student. Since S.T.O.P, is alsg coordinated

through the Guidance Department, effective communication and coordination

of all services is assured.

The advisor-advisee program assigns a staff member of the high school to .

each entering tenth grader. The advisor does not replace the guidance

counselor, but adts as an interested adult who is knowledgeable about ale

4

high school. Procedures required y the programS include:

(/) a meeting on the first day of school with the advisor and

assigned advisees;

(2) an indiividual advisor-advisee appointment within the first

two weeka,of school;

(3) contact with parents of each advisee before the end of September;

(4) regularly schedaled appointments every two weeks throughout

the year with each advisee;

(5) monitoring of attendance and grade patterns of advisees by

the advisor.

The Self-Awareness Course is an abbreviated version of the Survival Sessions

and is offered after regular school hours for six sessions. The course is

voluntary and incorporates the concepts of values clarification, reality

therapy, and transactional analysis into the content of the course. An

incentive of removal of a major penalty from the disciplinary record upon

completion of the course is offered. Plans are underway to integrate this

course into the regular instructional day for students next year in the

manner of the Survival Course.
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Humanistic activities for staff and students are planned throughout the

year during in-service days such as special activity programs to provide

personal experiences that are positive, nonthreatening and satisfying.

, Such activities might include fine arts convocations, club programs, film-

making, and guest speakers for assemblies and in-service training.

'-The Speciar Services Department of School District B provides diagnostic

and evaluatiCii services for those with academic and/or personal problems and

may provide services to those identified as eligible lor special education.
*

A pilot program combining work and study began during the 1979-1980 school

year. The program was designed by two of the high school staff members to

,service twenty-fiVe of the worst attenders at the high school by securing

pirtttillie jobs for them and tailoring their academic program to the jobs

apd,their,interests. The program requirea extensive staff involvement in

supervision and coordination. Experience during the pilot year has been

dieined sO sUcsessfui that the program will be expanded to fifty students

for 'the 1-900-81, school year.

Cönmiuni,ty',agencies

Social

thet deal with juvenile justice, substance abuse, mental

:welfare problems are 'utilized as appropriate to individual

.stUclent' and family needs.
I.

,,yhysical Space

Implementation of p.,T,O.P. requires a room that can provide comfortable

spice< _far a maximum of fifteen .students; e 'teacher, and a teacher aide.

-'14daitional apace "Such as a ConferenCi- room that: oOuld be 'used for small

1- .

"



group Survival Sessions during the day is also needed. The Coordinator of

the program should have an office appropriate for counselina and acces ible

to the area where student records and schedules and zeacher mailboxes are'

located. /deally, the Stop-Off RDOM would also be nearby to facili ate

communication.

Program Funding

Basic support for S.T.O.P. in School Dis rict B has been provid d with

local funds. Because of the staffing arrangement, the program cost through

proration would equal 1.2 of a teacher/salary. The coordinat r of S.T.O.P.

is a member of the Guidance Departien specifically assigned o the program

but with a reduced guidance and couns ling load so no progr cost is

involved. The teacher aide in the St p-Off Room has been f ded with local

funds through the building'level budg t. Funds for the ini ial
,
and follow-

,up training needed to adapt the PASS rogram were supplied by the State

Facilitator Center and totaled approxi ately eight hundre dollars. 'Yearly

costs of S.T.O.P. are estimated to be t enty thousand dol ars in this District.

Supp9rtive services through TAPS are pro ided at no cost through volunteered

paticipation of the staff.

Referrals to the Program

S.T.O.P. was initially designed to focus op tudents e periencing d cri-

sis of some sort. Most often the crisiswoul result in an.attendance or

disciplinary infraction for which the student ould b assigned by an

assistant principal/disciplinarian to S.T.O.P. Cris s of a personal nature

could also result in a self-referral to S.T.O.P. Ca e was taken in the
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design of the program to not usurp the functions and role of the trained

guidance counselor in the school to deal with student needs and concerns,

thus S.T.O.P. does not begin to offer service until the regular guidance

procedures have been utilized. As the program evolves, plans are being

made to shift the emphasis of the program from.crisis/remedial intervention

to preventive/developmental activities as established through TAPS and

other programs piloted through the related services framework.

Referral Process

The referral process and entry prerequisites vary with the type of service

prov.ided. Each component of S.T.O.P. has its own procedures. The Survival

Course may be entered (1) voluntarily with the assistance of a counselor,

(2) upon recommendation of a teacher, counselor or administrator, and/or

(3) as one component of a learning behavior agreement in order to stay

in school. Entry to the Stop-Off Room is controlled by an assistant princi-

-pal. Assignment is usually the result of disciplinary action or attendance

problems. The Alternative Curriculum component is entered voluntarily by

the student as a result of special, problems such as expulsion, pregnancy,

op dropping out. The student,and parent(s) must ,see a guigance counselor

to determine the course(s) to be taken and to complete the "Articles of

Agreement" learning contract. The supportive TAPS service may be ente'red

voluntarilTby the student or the student may be required to enter TAPS

as a follow-up procedure upon compl-egon ot the Survival Course or upop

leaving the Stop-Off Roam:



Length of Placement

Placement in the Survival Course is for six weeks with two sessions per

week. Placement in the Stop-Off Room may be for one class period.per day

up to a full-time assignment. The maximum number of days a student may

remain in the Stop-Off Room is not given in the program guidelines. The

guidelines do state that the length of stay in the room is determined by

the individual circumstances of each case. Prolonged isolation and segre-

gation from the mainstream are described as detrimental to the student,

and emphasis is placed upon returning students to regular classes as quickly

as students can develop a,plan to resolve their difficulties. No limit

is placed upon the number of times a student may be assigned to the Stop-

Off Roam. If placement in the TAPS program is voluntary, the length of

stay is determined by_ the student." If placement in TAPS is assigned, the

length of stay is determined by the TAPS teacher and is usually a minimum

- of one semester. Courses in the Alternative Curriculum component are

designed to be at least,a semester in length. No limit is placed on the

number of semesters a student may enroll. No age restrictions are stated,

blit students must show progress toward campleting requirements for a high

school diploma to remain in the Alternative Curriculum.

Pupil Characteristics'
^

Data on students at the school visited in District B were collected through

interviews and a review of records of two types of students.

Those assigned to S.T.O.P. at least once duiing the 1978-79
school year (N < 25).

Student neither assigned to S.T.O.P. nor suspended during
1978-79 (N < 25). 4
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Generalizations drawn from the data recorded and reported in the following

tables and discussion are dependent upon the degreeto whi.Ch the sampling

was properly performed by the District staff member gathering the data.

Certain anomalies in this process have been identified which could possibly

bias the data.

Data collection instructions required three types of students. Since very

few students were suspended in thisschool, this group was eliminated.

Because of the elimination of a group, fewer records were sampled in the

group of students neither assigned to S.T.O.P. nor suspended from school.

In the group of students assigned to,S.T.O.P., approximately one/half of

the records were sampled from students assigned to the Survival Course and

one/half from students assigned to the Stop-Off room. No coding category

'was av*ilable to differentiate the assignments thus, it ii impossible to

determine if there were inherent differences in this group dde to assignment

patterns. Through observation of the program, it seems likely that students

assigned to the Survival Course may have had more disciplinary infractions

and/or the infractions may have been of a morrserious nature.

Missing data from the site pe&tained to conduct Marks and tardies. Incomplete

data were available on homogeneous grouping, grade level retention, repeated

assignment to S.T.O.P. and due process procedures- Ninety-two percent of the

students sampled were enrolled at the beginning of the 1978-79 school Year,

thus population mobility was not a factor affecting incomplete data.
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Findings from the two student sample iroups on three variables are reported
*

in tables. The variables reported are:

Grade Level
Sex
Grade Point Average

Race was eliminated as a variable at this site. The total student population

is 98% nonminority and all records sampled Were nonminority students.

TABLE I

' GRADE LEVEL BY SAMPLE GROUP

,

GRADE IN 1978-7,9

LO 11 12 Total

. ,

Students As,signed
to S.T.O.P.

.

.

13

/

, 7

t

3 4 23

Students NeiOler .

Suspended Nor
Assigned to S.T.O.P.

.

8 9 8
,

.

.

25.

.

"t

-

Table 1 shows the grade leveldistribution for those students included in the

two samples. Students in tenth grade were more likely to be assigned to

S.T:O.P. than students4 in grades eleven and twelve.



TABLE 2

SEX BY SAMPLE GROUP

r

Male Female Total

Students Assigned
to S.T.O.P. 21

. ,

25

,
.

Studefits Neither
Suspendedaior Assigned
7to S.T.O.P. 10

.

15 25

Table 2 indicates that male studenta are much more likely to be assigned to

S.T.O.P. than female students.

tz!,.

0 - 1.0

1.0.- 2.0

2.0 - 3.0

3.0 - 4.0

TABLE 3

SAMPLE GROUP BY GRADES

Assigned to
S.T.O.P.

.

Neither Suspended nor
Assigned to S.T.O.P.

27 12

71
,

,

.

40

.

.

39 67

4
.

22

_--

141 141,
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There were six grade reporting periods during the school year at the high

'school. Assuming that all students remained in school all year, data should

have shown a student X grade matrix of 1.50 cells (25 students X 6 marking

periods). The cell value given in Table 3 represents the actual number of

cells in which data were found. For both groups 141 grades were reported

out of a possible 150 grades. Grades were collapsed into four categories

with a zero representing the lowest possible grade and 4.0 representing the

highest possible grade.

The contrast in academic abilities between the groups is apparent from

Table 3. Students in this school are homogeneously grouped in Engish

only, and while the standards for apportionment of grades might vary widely

across the three levels of. English, all other subject areas which would

account for 75-80 percent of the GPA would be dependent upon uniform

standards.

TABLE 4

CHI-SQUARE VALUES FOR HIGH SCHOOL SITE

e.

TABLE ,df Y x Y x

GRADE LEVEL BY
SAMPLE GROUP 15.108 2 .0360 .6231

SEX BY SAMPLE .

GROUP 41.087 1 ' .2054 .2054

SAMPLE GROUP .0454 .1328

BYGRADES
,

26.033. 3

. . .
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The chi square (X2) test for independent samples was used to analyze by

sample group for grade level, sex and grade point average. Alpha (a) was

set at .05 for rejection of the null hypotheses of independent measures.

All of the reported X2 values in-Table 4 are significant at the .05 level

providing evidence of independence between samples and a dependent rela-

tionship between the two Variables. To obtain a more meaningful statistic

on the strength of association between the samples, asymmetric lambdas (X)

and taus (T) were computed. Both are proportional-reduction-in error (PRE)

measures .which indicate th'e reduction in error in predicting one variable

from the other. Values of A and T range from 0 to 1 with 0 indicating

total independence and 1 implying total dependence of two variables in a

contingency table. As a general rule, tbe greater the variation in both

the dependent and independent variable, the .greater the numerical value of

association. Tau is used when there is wide variation within the contingency

table because it is less sensitive to variation.

As can be seen from Table 4, all three preceding tables show dependence

between the two tabled variable;. With the exception of Sampled Students

by Grade Level, the magnitude of the.dependence is low. Knowledge of one

,variable in the table does not significantly reduce error in predicting

values for the other,variable. For example, knowledge of student group

membership (i.e., assigned to S.T.O.P, neither a..signed nor suspended).

results in a 4 percent reduction in error in predicting grade averages.

Conversely, knowledge of student grade Averages results in a 13 percent

reduction in predictive error for group membership. However, knowledge of

student grade level results in a 62.percent reauction in predictive error.
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Student attendance varied only slightly between the two sample groups of

students. -The range of absenteeism was from 0-60 days in both groups with

an average absentee rate of 2.963 days in the grOup dVstudents assigned-to

S.T.O.P. and an average rate of 2.541 days of absence in the group of stu

dents neither suspended nor assigned, a differenceoof no practical signifi

cance. That attendance infractions are not a major area of concern in

this school was also evident from the statistics on reasons for assignment

to S.T.O.P. Twelve percent of the sample group of students in S.T.O.P.

were assigned for fighting with other students, twelve percent were assigned

for cl/Osroom misbehavior problems such as talking out of turn, cursing,

cheating, etc. and six percent wete assigned for other reasons not covered

by the fifteen coding categories. Only two percent of the"sample group had

been assigned for truancy and tardiness, and no students had been assigned

for skipping class or loitering.

Interestingly, surveys of parents, teachers and students indicate that

absence from school is perceived to be a serious discipline problem by

parents, teachers, eleventh and twelfth grade students and class cutting is

perceived to be a serious discipline problem by all students surveyed.
4

Teachers ranked being late for school as a serious problem.- S.T.O.P.

statistics from the first half of the 1979-80 school year indicate that

thirteen percent of the students assigned to the StopOff Room were.placed

there for attendance reasons, the third most common reason for assignment.

Discrepancies in the student record and parent, teacher and student des

criptive survey statistics may indicate a ceange in school climate from

1978-79 to 1979-80 Dr a bias in the sample group statistics since only

one/half of the sample was drawn from Stopoff Room assigned students.
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Similar discrepancies appear in the data on rates for repeated assignments.

Six percent of the sample group of assigned studentS had been assigned:two

times, no information,was available on students assigned three times and

sixteen percent of the sample students had notations of additional assign-

ments on their records. Since specific information on the duration of the

assignment and reasons for assignmtnt are purged yearly, it may be likely

that students are rarely assigned more than twice in any school year.

S.T.O.P. stati.stics indicate a thirteen percent rate for second assignMents
11,

during the first half of the 1979-80 school year and a two percent rate for

assignment three times to the Stop-Off Room. Again, sample biaeor changes

in school climate.cotfld be faccors in these discrepancies.

Evidence of due pPOcess procedures was available in all the records sampled

for assigned students. In ninety7two percent of the cases, the evidence

consisted of some kind of writted record, but not necessarily a verbatim

transcript, which showed the final decision in the case and the reasons

upon which the decision was based. Data on personal contact with parents

0

was scanty. No evidence of personal contact with parents by letter was

avaiIle in 94% of all records,sampled; no evidence of telephone contact

was available in 96%' of all records; and only 10% of records saMpled

indicated evidence of parental interview.

Finally.an analysis of responses to a multiple adjective check/fist used to

describe an average or assigned student and gathered from the teacher and

studertt descriptive surveys indicates complete agreement of teachets and

tenth, eleventh and twelfth grade students on "able as an identifier for
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average students in this school. "Disruptive" was the descriptor identified
-

by all groups as most characteristic of assigned students. "Lazy" and

"rebellious" were also identified by three-of the four groups as character-

istics of assigned students. Such indications of a stigma attached to

assigned students were not substantiated in interviews with them on their

perceptions of how assigned students were viewed by other students.

Site Observation

The school visited is a comprehensive high school containing grades 10

through 12. Construction was begun on t,e facility in 1967, and the school
c

opened for classes in 1969. The school is equipped with an instructional

,materials center that can service 250 students at one time, a planetarium,

a closed-circuit TV system with studios, an on-the-air FM radio station,

an olympicsizei swimming pool, an auditorium that can hold approximately

1,300 individuals, a 7,000 seat gymnasium,'and a cafeteria that can serve

800 meals at on time. The facility is completely climate controlled.

Enrollment at the beginning of the 1979-1980 school year totaled 1,889
-

students. The saff numbers 105 members with an average of sixteen years

teachifig experience. Eighty-six percent of the staff have a Master's

degree. The Guidance Department is staffed by six full-time Counselors,

and the Health Center is staffed by one full-time registered nurse. The

school provides a variety of curricular offerings, special programs, and

extensive extra-curricular activities. Other services include adult evening

classes and a summer school for high school credit.



Discipline Procedures

The administrative team of the school consists of a Principal, three

Assistant Principals, and the Director of Guidance. All three Assistant

Principals are involved in disciplinary actions. The caseload for each
a

Assistant Principal is determined by dividing the student body into three

sections alphabetically by last name. The Principal becomes involved in

discipline if out-of-school suspension is considered or if expulsion is to

be recommended to the Superintendent. The Principal also acts as the hear-

ing officer at the building level. Responsibility for the Alternative

Curriculum component of S.T.O.P. is assigned to the Director of Guidance.

Discipline is divided into- two areas, behavioral and attendance. Separate

cards are kept for each area of student referral. A standard form, the

Discipline Notice, is used for all referrals. The form provides (1) a

checklist of reasons for referral from a specific class or from the school

in general, (2) a checkliqt of actions taken before referral, (3) a space

for describing the incident, (4) a checklist of administrative action taken,

and (5) a space for administrator comments. A copy of the Discipline Notice

is retained for the student's file, one copy is placed in a folder for the

teacher, and one copy is sent to the parent(s). Pertinent information is

recorded on discipline or attendance cards kept byipfie Assistant Principal'

on each student.

Disciplinary actions and penalties are based on a system of wajor and minor

pffenses in behavior and in attendance. Major behavioral offenses include

such acts as smoking (unless in designated area at approved time), fighting,

failure to serve detention, forgery or alteration of school forms, insubordi-

nation, possession of stolen goods, drugs, or weapons, obscene acts, gambling,
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reckless driving in the parking lot, and violation of any law. Minor behavioral

offenses might include classroom disruptions, corridor disruptions, excessive

tardiness, profanity, inappropriate display of affection, defacing of

school property, and uncooperativeness. Three minor behavioral offenses

equal a major behavioral offense. Disciplinary actions to be expected

for major behavioral offenses are:

1st Major - removal of student privileges such as open campus

or student assistant options for the semester, and

assignment to Stop-Off Room;

2nd Major - parental or guardian conference with the Assistant

Principal and assignment Lo Survival courses;

3rd Major - suspension from school pending conference with the

Principal and the negotiation of a behavior contract;

4th Major - recommendation for expulsion.

Disciplinary actions to be expected for minor behavioral offenses are:

1st Minor - teacher-parent conference;

2nd Minor - assign:dent to.Stop-Off Room;

3rd Minor - dropped from class and/or penalties as in 1st Major.

Attendance related infractions are also classified by degree of seriousness

into major and minor offenses. Minor offenses would generalry be tardiness

to classes with three tardies constituting a minor offense. Minor offenses

usually result in an assignment to the detention hall held after school and

staffed by a teacher who is reimbursed for the duty. The detention'hall

is a punitive disciplinary alternative with no supportive services available
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, Most of the teachers and administrators interviewe in this school thought

\

that discillainary actions were consistent within the schod l. among the
N

\diSciplinarians. Everyone agreed that major offenles resul ed in the

.\

specificections described for eVery stUdent. Min r offenseS seemed to

result in more individualized actions for students Over half of the

students interviewed perceived disciplinary -action's to be inconsistent and
'

,
I

depen ent on "who yOu or your parents'are" or on what teachers label you

I

as.7 Some of the teachers also indicated that a lack of understanding of
J - ,

yaliues and life'styles of different economic grouips resulted in dispropor-
,

i

'tionate disciplinary referrals for some Students. Several of the 'teachers

and'administrators mentioned that they felt an undercurrent among students

'for stricter discipline and thrifts. One disciplinarian said, "Students

knOw the system and play games with numbers of majors and minors tothe

deltriment of themselves and the school." Because of the two-track System

of discipline for behavior and attendance, some administrators were Concerned

that attendance Patterns of students are not identified early enough'and

,dealt'with coneistently to allow time for effective modification.
,

District disCiplinary reporting requirements for this school deal onlY with

out-of-school sdepensions of more than five days and recommendations tor

Norification'of the Superintendent in such cases is handled

informallylby the Principal. The only data required at the sta6e level are
-

statistics op expulsions. These data are collected at the District level.

Other data_are,colledted on an as needed basis. An example would be informa-
<_,

tion for the Office for Civil Rights requested as a part of a national

Sampling procedure. Specific data on S.T.O.P. is reported to'the Principal
J.

on a semester and yearly basis.
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Student Temporary Opportunity Programs (S.T.O.P.)

ThekStop-Off Room in the school is located in a classroom at the far end of

the school away from the central offic'e. The room has windows and access

to the Instructional Materials Center located nearby. The room is equipped

with student desks and a,desk for the aide/supervisor. No decorative or

motivational materials are displayed. Learning material and packets on

such topics as drugs and alcohol are provided by the Instructional Materials

Center.

When a student is assigned to the Stop-Off Room, a Notification of Assign-

ment is signed by the student, Assistant Principal, and Counselor and filed

in the student's folder. A S.T.O.P. placement form is filled out by the

S.T.O.P. Coordinator, a guidance counselor, with a photocopy of the student's

schedule on the form with ,the periods of the day for placement identified,

the duration of the placement, and the reason for placement. The average

length of assignment to the Stop-Off Room is three days for students adsigned

for one period only and three days for students assigned full-time. Time

spent in the Stop-Off Room does count.as an absence(s) from class(es) for

attendance purposes. A form notifying the teacher(s) of the student of

the placement in the Stop.Off Room and requesting academic assignments is

completed at the same time. If the assignments are unavailable at the

time of entrance into ,the Stop-Off Room, a survey sheet detailing'itudent

information on the disciplinary incident and a.plan sheet for avoiding
t.

Eurther incidents are completed by the students. Students awaiting assign-
e--

ments may also be required to write an essay on a topic relevant to the .

disciplinary action.
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The space most generally used for Survival Course sessions is a small,

conference-type room located across the hall from the Stop-Off Room.

Chairs and a table are available in the room for small group counseling.

Some sessions of the course may-also meet, at tim in the small-group

rooms available in the Instructional MateriAls Center for special project

work.

Referral to the Survival Course usually occurs upon the second major behav-

ioral discipline infraction or the third major attendance infraction and

is made by the Assistant Principal with the concurrence of the studen6
0

and/or parent. After completion of the Survival CourSe, an automatic

referral to zi TAPS teacher of the student's choice for at least .one-semester

follow-up is made. Some students intervie-wed stated that therwould have

preferred suspension but their parents insisted they attend the Survival

Course. Perceptions of itudents on the,success of the Survival Course

vary. two students stated, "It really helped me make friends and changed

wmy feelings about schrl," while another student said, "I. didn't like it,

they talk about 'weird things.' I only kept going tnget,a major off'my .

record." Teachers involved in the Survival Course who were Oterviewed

had two major concerns. All expressed the desire to get students into

the Course earlier before the students were only "one misstep away from

suspension." Some of the t.::achers were concerned that the physical close-

ness of the SurvivarCourse and Stop-Off Room 'Was detrimental because all

students of the programs were labeled by teachers and other students ts

"troublemakers." Students interviewed suPported this concern when they

stated, "kids look at you funny when they see you go to'the Survival Course

room."

oe
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Recdrds are kept by the S.T.O.P.,Coordinator on all students in the program.

Data are aggregated each semester r6 identify the number of students served,

the iype of -service,given, the dumber of days or periods of service, reasons

for referral, and recidivism rates. Statistics kept from preprogram imple-

mentation through the first two years of the program show a reduction of

out-of-school sugpensions from 300 in 1976-1977 tO 118 in 1977-1978 to 36

in-1978-1979. Prelimingry statistici on 197971980 out-of-school suspensions

show none at all through the first semester. Four students were expelled

thi's year for,selling drugs; an automatic expulsion by District policy.

All of the students interviewed felt the biggest advantage of S.T.O.P. is

"you can get your work done and get credit Bar it in your class." Two of

the ;tudents after an initial assignment to the Stop-OfirRoom and Survival

Course requestedicontinued placethent.in the Stop-Off Room during their

regular study hall time because of the quiet, helping atmosphere. One

student said, "Survival made me want to stay in school because I learned
0

how to meet people and make friends."
'

'

All of the teachers.and administrators interviewed felt that the strength .

of S.T.O.P. was the opportunity for a teacher and student tg work in a one-
4

to-one relationship ,on problems that can be solved and changed to accomplish-'

ments. One teacher siid, "A caring teacher one-on-one is something most

kid ave nevdr had." Administrators also cited the flexibility allable

io.them and the schoil in dealing with problems and parental support for

in-school alternatives to suspension as advantages of the program.
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Weaknesses of the program or areas needing modification as viewed by teach-

ers dnd administrators were mainly organiza0.onal.j.n nature. Program

staff cited a need to get students into the program earlier while there

waestill leeway for students,to modify their behavior. Administrators

and teachers desiied less paperwork and a better communication system

among faculty, program staff, and central office on academic assignments.

.As a part,of the system, the separation of Survival and Stop-Off Room

facilities to reduce "labeling of students" and the relocation of tbe

Stop-Off Rook to a site nearer the Central Office were specific suggestions.

The only specific prligram change noted was the need fokia Time-Out Room

lor student self-referrals that is not tied to the disciplinary'system.

'Students most often mentioned the size of the schoc,l when asked what they

would like to see changed. An administrator said,'"We need to reorganize

students into groups of ianageable size for more interaction between students

and studedts and teacheri and students." A more flexible school day and
.

vheduling which could be used for student follow-up, supportive services

A such as TAPS, and other educational alternatives were other suggestions made

by teachers, program,staff, and administrators to improve the discipline

climate in this school.

IV. SUMMARY

School District B has adapted the model PASS program from Florida to meet
0

ihe needs of the district.at ,the high school level. 'Statistics compiled over

a three-year period show a marked reduction in out-of-shool suspensions.
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The S.T.O.P. program has been designated as a state trainer for other !

districts who wish to adapt or adopt the PASS grogram. :Through such

recognition and evaluation data, S.T.O.P..is considered successful by

parents,.students, teachers, and administrators. Elements that seem to

have contributed to the success of S.T.O.P. are:

Integration of S.T.O,P. into the Regular Instructional Program

In the design and implementation of all of the resources' in the

regular program that are available to students but are not necessarily

fully utilized have been assigned a role in solving disciplinary probleas.

Referral tO the student's counselor is one of the steps in the disciplinary
1

process, and counselors do counsel in School District B. In addition to

the normal counseling role, the doordinatian Of S.T.O.P. is'assigned to a

member of the Gilidance Department. Scheduling, moniitoring of attendance

patterns and academic achievement, and collection of evaluative data are

familiar functions within a Guidance Department, and the 'expertise available

has been coordinated for effective management of S.T.O.P. The standard

complaint heard throughout the country that guidance counselors do paperwork

-and do not counsel is not valid in School District B and the S.T.O.P. model.

Philosophical Commitment of Program Staff and Administration

Impetus for S.T.O.P. arose from teachers and an Assistant Principal/Disci-

plinarian,who were concerned about students and wished to improve teacher-

student relationships. A concern that all students need pomeone who will

rl listen and to whom tbey can relate.continues and is a key Gomponent of the
6

services in S.T.O.P. The Assistant Principal.has become the Principal of
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the school where S.T.O.P. is functioning, and strong administrative support

of S.T.O.P. is evident to the program staff and faculty of the high school.

"S.T.O.P.," in the words of the Principal, "is not a punitive program; it

is a rehabilitative effort to help students iiMprove thei lives and keep

them in school to complete their eddcation." The,program staff Continues

to seek other services, such as a Time-Out Room that adhere to the prindiple

of providing a caring adult'relationship for every student.

0

Characteristics and Qualifications of the Program Staff

The staffing pattern of S.T.O.P. is viewed as crdcial.to the effort of im-

proving the total disciplinary climate of the school as well as to .providing-
.

rehabilitative service to students. ,Program staff were selected from t,eachers

who originally volunteered their time based on a commitment 1p the principles

of Eile program. The decision to use six teachers feom-different academic

discip4nes was a conscious effort to provide "change agents" who could in-

crease faculty acceptance of the program and who couldencourage behavioral

change of their teacher-peers in classroom management and disciplinary

strategies. As 'a result of this decision, no teacher association problems

have been encountered, and'other teacherinitiated pilot programs have

begun to provide educational alternatives for.studepts.

Coordination of Supportive Services

When S.T.O.P. was designed and implemented, it was recognized that the

immediate goal was to reduce suspension through a crisis/remedial inter-

vention approach. It was also recognized that as the.program developed

the emphasis should shift to.a preventive/developmental approach. To

11-37



accommodate a planned growth and development in the program, new supportive

service; were initiated and existing services were coordinated.with S.T.O.P. ,

The Teacher Advisory Program for Students (TAPS) which had been in existence

, before S.T.O.P. began was linked directly to S.T.O.P. through a mandatory,

referral process. Other programs such as JOBS and the advisor-advisee

plan for sophomores were begun to provide a framework on which preventive/

developmental services =ill be developed. Successful services in S.T.O.P.

are being translated into supportive service for all studentsothrough the

Self-Awareness Course, and the investigation into awarding credit for such
0

developmental counseling is beginning to provide'opportunity for the shif

in emphass previously planned.

6
Pceservice and Inservice Training Support

Sxtensive research and preplanding before the design and iiplementation of

S.T.O.P. resulted in preservice training for the entire faculty of the

high school on the concepts of diaciplinary alternatives, reality therapy,
,

and transactional analysis that form the basis of PASS. The preservice

training served as an awareness activity for.the new program, developed

faculty aecepcance and support,,and encouraged ,interested teachers to

volunteer for further ;raining and service in the program. Follow-up

training for the program staff and other interested teachers and supportive

services staff has been provided annually by theRPASS staff in Florida.-

With the designation of the program as a state trainer.in PASS, ten staff

members have received more extensive training and are now delivering tech-

nical assistance and training to other schools. The training model employed

in the program has increased the sharing of new research, ideas, and tech-

niques and prevented the routinization and stagnation of ';he program.
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Through interviewing and observation, some areas within the program were

identified that needed strengthening or modification. At the specific

program level there is a general realization that more materials for stu-

dents who complete assignments or whose assignments have not arrived in

. the Stop-Off Roam would enhance the educational value of the program.

More specialized equipment such as a typewriter and drafting table would

also improve.academic achievementfor students, an objective,of the program.

While ethnic/racial disparity in students being served is not an issue in

the operation of S.T.O.P., there is some concern that the majority of

service is to students of one economic group. One interviewee stated that

"teachers are less tolerant and patient toward those students perceived to

be in'a low socio-economic clash." Classroom disciplihary practices may

be a result of a clash of values based on economic life styles. Other

types of training or service may be needed to improve the disciplinary

/tclimate of the school.

At the building level, disciplinary consistency has been el'Imatter of concern

to students, faculty, and administrators. Several changes have been planned

to improve consistency. In the coming school year, disciplinary respon-.

sibilities will-be divided among the Assistant Principals in a different

pattern. One Assistant Principal will be ir charge of'all attendance

related infractions, and the other two assistant principals will divide .

the behavioral infraction caseload. Since attendahce infractions are the

- most common offense, it is felt that a more consistent effort to counsel,

prevent, and follow-up student problems will be possibie with one person

in charge. An advisory committee of parents, students, teachers, and
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administrators is being formed to review disciPlinary policies of the

building. With a broader involvement into policy formation, it is felt

that consistency in interpretation and administration of disciplinary

policies will'improve.

School District B has supported thevprogram efforts of S.T.O.P. at the

high school level and at the state level through the state traineemodel.

Efforts to expand the program within the district seem not to have occurred,

or if efforts in dissemination did occur, they appear not to have been
5

effective. Those interviewed at the high scfiool level feel the approaches

to discipline in the junior high schools emphasize pullshment rather than

rehabilitation and behavioral change. As total district enrollment declines,

there are those who,hope that trained and certified personnel will become

available to assiAt students and parents at the lower levels to solve

attendance and behavior problems before detrimental patterns and reactions

become habits. The district has also begun a review process of disciplinary

policy that specifies and formalizes due process and grievafice procedures.

Heretofore, procedures protvcting student and parental rights have been

administered informally. While there was a process for student grievance

through student government., th'e process was not widely recognized. New

procedures which recommend processes for individual interpretation and'

annual review of disciplinary policy have been adopted. Increased

community input should help educate parents and students le their rights

and responsibilities.

vf



Student suspensions have been reduced through S.T.O.P. at the high school in

School District B. The high school is committed to providing a caring adult

fdr studentschool relationships, and the district seems to have reinforced

that commitment through its choice of an administrative leader for the school.

Care, concern, and commitment of individuals may be the key in this district

for an improved school climate.



I. INTRODUCTION

Setting

School District C is located in the southern part of the United States. It

serves an area of nearly 260 square miles which is incorporated into a

municipality with an estimated population of 270,000 in 1979. The city

has been named as the third fastest growing city in the country. The

school population of the district totaled 55,000 students in sixty schools

during the 1979-80 school year. The student population is approximately

90% nonminority and 10% minority, predominantly Black. The economicsbase

of the community is in transition. Four military installations that employ

20,000 people are located within the city. The phenomenal growth of the

area is converting land formerly used for agriculture to business and

residential development. A Isle resort industry provides many service

jobs on a seasonal ba
is

is.

The District has 41 elementary schools serving gradei kindergarten through

I

six, eight junior hil6 schools serving grades seven through nine, and

i

seven senior high schOols serving grades ten through twelve. Additionally,

there are special schools serving vocational-technical, special education,

and gifted and ta1ent

1

d students. A new Career Development Center opened
..

in January of 1980 toiserve students who need an alternative form of edu-

!

cation that culminatea in euployment.

Nearly 3,000 teachers Are employed by School District C in addition to

teacher aides, bus drivers, cafeteria and custodial workers, clerical person-
. ,

nel, and supervisory and #dministrative itaff for a total of approxim4ely



5300 school district emplOyeea. Average.clessize in the district ranges

from 20 to 26 students. The-district budget 'for the 1979-80 school year

'was approximately 71'million dollars of which state supportdaOcpunted tor

about 40% Of the'funds. Local'support contributed about 59%,of the'funds,

and federal fund-a supported 0% of the,total budget.

The School Board of District C consiats of, eleven members appoint d by the

City Council for overlapping three-year terms. The School Board appoints

the Superintendent of Schools. The schools offer a broad r nge of services

to meet the needs of individual students. The curriculum at the secondary

level places an emphasis on dollege preparation and includes advanced

placement courses. A vocational-technical school offers specialized c urses

for students. The Gifted and Talented Program serves "students in grades

three through eight and is in the process of expanding to mote grades and

more students. An Education_Media Center proPides audio-visual aids to

the instructional program. An extensive adult education program provides

courses for those adults wishing to comgete a high school educati:on, to

develop vocational or techIlical skills, or to improve their general educa-

;-

tional level. Many extracurricular activities are offered through the

schools, and the District supports a citi-wide volunteer program to utilize

tbe talents of the community. The School Board also appoints a parent

advisory committee for each school.



II. DISCIPLINE
t

AT THE DISTRICi LEVEL

Discipline Code'

School District C has no written discipline Code for the system. Each

school develops it% own code based on the needs of the school and students.

_Administratively, the Principal of each school is autonomous. The District

provides,staffing and budget guidelines and curricular support services

through District supervisois, but decision-making occurs at the building

level. The Pupil Personnel Services Department at the District level"

monitors disciplinary statiE,tics on in-school suspensions, out-of-school

suspensions, and expulsions monthly. Readmittance to school after out-of-

school suspension requires a parent-student conference with a member of

the Pupil Personnel Services team. Expulsion occurs only after School

Board action, and readmittance after expulsion afso reqiiires Board action.

In reality, few expulsions occur as parents generally withdraw the child

for the remainder of the term so readmittalice may occur without specific

Board action.

The District did adopt a system-wide at;endance, policy that was implemented

during the 1979-80 school year. Under this policy, a secondary achool

student will not receive crediC for any year-long course missed more than

thirty times or for a semester course missed more than fifteen times unless

extenuating circumstances for the absences are determined by the Principal.



Discipline Programs

The major effort in discipline in School District C has been the In-School

Suspension Program. This Program began in 1975-76 with a pilot effort

and is now present in:all junior and senior high schools in.the District.

The In-School Suspension Program will be the focus of this case study.

A more recent effort, the Career Development Center, is providing another

disciplinary alternative in Schoolgastrict C. Three years ago, th.e

Dist.rict was authorizedsto purchase an abandobed department store foi use

as a school that would provide educational services to three types of

students targeted by the state and mandated for service by the State

Standards of Quality. These three populations of students include:

(1) graduating seniors not going on to higher education who have
no job skills or previous vocational training;

(2) handicapped students whose Individual EducationaL Plan identifies
a need for appropriate vocational training;

(3) students who are drop-outs or potentiaPdrop-auts and need an
alternative educational program designed to insure employability.

A half-day program at the Center supported by a half-day program in the

student's home school has been designed foe the graduating seniors and

handicapped students. A full-day program will be offered to drop-outs

and potential drop-outs who may be students who have been suspended out-

of-school or expelled. The Center will keep a balance in enrollTent

'among the three types of students. Capacity of the Center will be 600

students of whom no more that? 250 may be alternative education students.

While the facility has been in the remodeling process, the educational

program has been researched, designed and piloted, and the Center faculty
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has been recruited. ,The facility opened in January,. 1980 to 240 students.

A major recruitment effort has been undertaken to identify and encouraw

a full complement of students in all three groups for the 1980-81 school

year. The educationaa program for alternative education students will

provide three alternatives: (1) learn a trade and receive a high school

diploma by passing educational competenciee; (2) learn a trade and enter

the job market while working toward a G.E.D. diploma; (3) through open

entry and open exit /earning modules secure job placement as soon as possi-

ble. All learning is campletely individualized according to vocational

.need,, ability level, and age level. The teacher-student ratio is 1:12,

and every stldent will have a hands-on work sample evIaluation provided by

a trained vocational evaluator certified in vocational rehabilitation or

yocational.counseling. All academic evaluation will be competency-based.

All entering students and their parent(s) will be personally interviewed

and an educational contract will be signed before entry.

III. THE PROGRAM

Selection Criteria

The In-School Suspension Program was chosen for intensive study in School

District C. Criteria developed for ease study site selection required (1)

stability of program effort, (2) site locatiom on-campus, (3) integration

of program into regulartschool procedures and instructional efforts, (4) a

specific strategy for intervention based on the typology of in-school

. .

alternatives to suspension presented at the Conference on In-School Altern-

atives to Suspension sponsored by the National Institute of Education in



CI

1978, an0 (5) a unique or innovative aspect to the program. The In-School

Susperfsion Program began as a pilot program in two schools during the

1975-76 school year. Seed money from the State Pilot Studies Program in

the Division of Research, Evaluation, and Testing of the State Department

of Education underwrote one/half the program cost. The Program expanded

in 1976-77 to five schools with continued State support, and in 1977-78

was adopted by all junior and senior high school's and was completely

supported by local funds. Each school has an In-School Suspension Center

that is a part of the disciplinary process and regular instructional

program.

Data Sources for the Case Study

Information on the In-School Suspension Program was_gathered from a

variety of sources. A pre-selection site visit of two days and a'post-
,

selection site visit of our days were. conducted by a two-person team.

Observatias were made at two schools, and interviews were conducted with

12 administrators and teachers and 24 students. Surveys were gathered

from 34 teachers, 287 students, and 7 parents. Approximately two hundred

s,tudent records were reviewed and analyzed. Evaluation studies, other

District publications and State program information on Pilot Studies pro-

vided additional valuable information.

Goals and Objectives of the Program
4

The original impetus for the In-School Suspension Program arose from two

Assistant Principals/Disciplinarians who were concerned about the number

and the effect of out-of-school suspensions. With suppOrt from the
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Director of Program Development and Evaluation, they designed a proposal °

that had as its goal a test of the efficacy of in-school suspension as a

replacement for traditional suspension in the public school. 'Objectives

of the pilot program were:

(1) to reduce the number of Out-of-school syspensions per year;

, (2) to reduce the number of referrals to the Assistant Principal
concerned with discipline;

(3) to determine what behaviors most generally lead to a student
suspension;

(4) to develop a demographic-psychological profile of the suspended
student;

(5) to'determine the causes of stud'ent misbehavior;

(6) to influence_in-school programs with the information compiled
from 'other objectives that will help the misbehaving student
develop a more positive attitude toward himself,.toward attend-
ing classes, and toward learning.

Evaluation of the data collected from the 1975-76 and 1976-77 school

years confirmed the efficacy of in-schobl'suspension as a replacement

for tradittonal suspension and as a positive disciplinary and corrective

measure. Program objectives continue with no appreciable change to the

present time,

Program Staffing

The In-School Suspension Center in each school is staffed by a full-time
A

coordinator. During the first two years of the program, data were gen-

erated on the existing suspension center coordinators relevant to their

formal training, work experience, length of employment, auxiliary duties,

and attitude toward the role of coordinator. Profiles lor each participant

III-7
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were developed. Success standards were establ,ished for the Program, and

coordinators were evaluated relative to their performancn in the role of

coordinator. Coordinators judged as "successful" were interviewed and

their profiles reviewed. Basic Competencies and other crited.a were

identified for use in sCreening.future suspension center coordinators.

Coordinators are hired at the building level and seeM generally to have
,

had teaching experience in School District C. The experience within the

District is acknowledged to have increased the acceptance of the In-School

Suspension Program in the building and in the District.

District Level Support

BesIore the 1976-77 expansion of the In-School Suspension Program, a three

day preservice training foy the coordinators was provided at the District

level. Program guidelines and procedures were studied, and curriculum out-

lines for the i terest inventory, social activities, values clarification,

English, and mathematics were presented. In-service days during the school

year were used to share materials and information and develop new materials.

Further training for Coordinators has been provided through tlie Pupil

Personnel Services bepartment on Glasser's reality therapy.

Physical Spticer
f V

Each building participating in the'In-School Suspension Program must provide

a center or resource room appropriate for yrogram activities and assigned

students. No specific space requirements are mandated, and there are no

maximum number of students to be served at any one time. One of the sites

observed kovided a mobile classroom for the Program while in other schools

a classroom was assigned for the Program.
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Program Funding

The original cost of the pilot year of the InSchool SusAnsion Program was

$25,000 for two schools, which included the salaries of two Coordinators

and $1,000 for materials. The state provided one/half the initial funding.

The cost of the program at the present time includes the salary df the

Coordinator at each school in the Program and a nominal amount for materials

reicracement. All funding for the InSchool Suspension Program comes from

local support through the building level budget.

IV. REFERRAL TO THE PROGRAM

Reasons'for Placement.

By district policy, physical assault*on a District employee, the sate of

drugs on school grounds, and the possession of a weapon on s,chool grdunds -

are offenses punishable by expulsion. All other types of infractions are

defined by individual school codes, and tRe consequences of infractions

of the school code are at the discretion of the Principal and the adminis
,

trative team. Most schools in District C suspend students outofschool

for drug use, but do use the InSchool Suspeesion Center as an alternative

for all other infractions.

Referral Process

The student enters the InSchool Suspension Center after referral to the

Coordinator by the Assistant Principal/Disciplinarian who sets the minimum

length of time to be spent in the Center. The Coordinator contacts the

teachers and counselor *of the student. The cdunselor researches the
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-scholastic record, test record, personal conference record, and parent

conference record of the student and consurts with any other appropriate

support,personnel as needed. Teachers evaluate the weaknesses, strengths,

and interests of the student on a checklist provided for this purpose.

The Coordinator meets with the counselor and other appropriate personnel

to discuss and evaluate the student. The student enters the Center the

day following the intial referral.

Prograth Operation Guidelines

Upon entering the In=School Suspension Center, students serving one day'

or the first day of a multiday suspension will be scheduled for a confer

ence with a counselor. Students will be required to do work assigned'by

the Coordinator from-recommendations made by the Assistant Principal,

counselor and teachers. The section of the curriculum designed for the

Center that will be most beneficial,in the attempt to foster a more positive

behavior on the part of the referred student will be assigned. Students do

not receiv:1, course credit for work completed during the time in the Center.

Each student signs a contingenCy contract which must be'completed prior to

returning to regular classes. *The contract outlines what specific assign

ments must be completed. The Coordinator determines if and when the con
.

tract is fulfilled. Students eat lunch at a time when no other students

occupy the cafeteria and have a fiveminute break during the morning session

and another fiveminute break during the afternoon session. All students

referred to the Center for the first time are required to complete a Kuder

General Interest Inventory and/or the Kuder Vocational Interest Inventory- f
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Information obtained from the Interest Inventory along with other educa-

tional data can help4levelop an occupational profile for use by the student

and doordinator.

1.

Exit Procedures

Students in the In-School Suspension Center return to regular classes

after completion of assigned time-and work. The CoordinaForprovides a

report on the student po the Aseistant Principal, the counselor, and each

subject teacher; This report includes information'on the generai behavior

of the student, work complbted by the studeni, and general comments. A

a

file is kept by the Coordinator on each student referred. A conkerence

is held with the Assistant Principal, the student, and the parent(s) of

the student prior to the atudent's,return to class.

Length,of Placement

There are no formal Program guidelines on the minimum or maximum lengtl) of

stay in the In-Schopl Suspension Center. The disciplinary needs of the

students and.each school'affect the lengthwof stay policy in each Center.

The general.practice has been a minimum of one day and a maximum of three

41

days assignment to the Center. Some experimentation with specific assign-

ment for periods of less than a day ha's begun-to occur.
11$

Pupil Characteristics

Data on st..dents at the schools visited in District C were collected

through inteiviews and a review of records of three types of students.

1
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-Those assigned to In-School Suspension at least once during
the 1978-79 school year.

Those suspended out-of-schooa at least once during the 1978-79
, .

school year.

Students neither assigned to In-Sbhool Suspension nor suspended .

during the 1978-79 schoot year. .

Generalizations drawn from the data recorded and faported in the following

tables and discussioh are dependent upon the degree which the sampling

was properly performed by the District.staff member gathering the data.

Certaimanomalies in this process Alave been identified which cold possibly

bias the data.

Senior High Scheol'Site

Data collection instructions reFuLted in three sets of sample students,

ssigned to,In-School Suspension (N<48), suspended out-of-school (N<20)

and those neithlir suspended nor assigned to In-School Suspension (N<30).

Missing data from this site weremostly confined tOconduct mArks and.

tardiness. Incomplete data or data of poor quality pertained to grade

retention and homogeneous grouping. While 97 percent 'of the sample stu-
.

4
dents were,enrolled at the beginning of the 1978-79.school year, popula-

tion mobility in the community is high and could have affected grade
b

retention data. This school was also reorganized at ehe beginning of the

1979-80 school year when a new high school was opened. The student popu-

lation was nearly halved, anCi records were unavailable'for those studenes

reassigned to the new high school.
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Fiddings from the three student, sample,groups on five variables are

reported in tablAa-. The variables reported are:

Grade Level
Sex

Race
Grade Re'Eention
Grade Point Average

M

Statistical tests and camparisons are presented on alittie tabled data.

TABLE 1
GRADE LEVEL BY SAMPLE GROUP

GRADE IN 1978-79
.

Q

.

/1

.

12 Total

.

Studepts Assigned to
InSchool Suspension 15 16

,

17
z

48

Students Suspended
OutofSchool 10 4 19

Students Neither Sus
pended nor Assigned
to In-:School. Suspension

'

16 10

.

4 30

Table 1 *shows the grade level distribution for those students included in

the three samples. Variations -were slight. The'largest difference noted

is in the number of twelfth grade students assigned. to InSchool Suspension

when compared with the other two sample groups.
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TABLE 2

SEX BY SAMPLE GROUP
c,

MALE FEMALE TOTAL

Students Assigned eo
InSchool Suspension 31 17 48'

Students Suspended
OutofSchool . 18

,

2 20
,

Students Neither Sus
pended nor Assigned to
Ingchool Suspension

16 12
.

. 28

Table 2 indicates that tale students are much more likely.to be suspended

outofschool and 'slightly moreAkly to be assigned to InSchool

Suspension than female students.

TABLE 3
RACE BY SAMPLt GROUP

/4BLACK
gOT OF

HISPANIC
ORIGIN

WHITE
NOT OF

HISPANIC
ORIGIN

HISPANIC

NATIVE
AMERICAN/
ALASKAN
NATIVE

.

ASIAN
PACIFIC
ISLANDER

,

TOTAL

Students Assigned
to InSchool Sus 7 39 . 1

__ 1 48

pension
,

'S

.

Students Suspended - '

OutofSchool . 2 18 _-- _--
7-- 20

4

Students Neither
Suspended nor 4 25 --- --- --- 29

Assigned to In 0

School Suspension .

71
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In Table 3, no evidence of disproportionate assignment or suspension is

presented. Total district population is 90 percent =minority and 10

percent minority: Total school population at this site is 85 percent

nonminorit d 15 percent minority. Very, little variation from district

and school figures is noted.

TABLE 4

SAMPLE GROUP BY GRADE RETENTION

a
Students Assigned

to In-School
Sus.ension

Students Suspended
Out-of-School

Students Neither
Suspended nor
Assigned to In.-
School Suspension

3

..

Repeated a
Grade.

..

6 7
.

Promoted in
Sequence

.

26

,

. 8 11

Total 32 15 14

While the quality of the data in Table 4 is poor, it does seem to indicate

that students who have been suspended out-of-school are more likely to

have repeated a grade at some time in their academic career.



TABLE 5

SAMPLE GROUP BY GRADES

Students Assigned
to In-School
Suspension

Students Susperided-L
Out-of-School

Students Neither
Suspended nor
Assigned to In-

---Sebaol Suspension

0-2.0 35 . 23
,

8 .

,

2.0-4.0 37 8 15

4.0-6.0 17 4 18

6.0-8.0 5 ' 0 19

Total
,

94

,

35 60

There were two grade reporting periods,during the school year available in

student records at this site. If all students remained in school all year,

data should have shown a student X grade matrix of 96, 40 and 60 cells for

the three sample groups (48 students X 2 marking periods, 20 X 2 ind 30 X 2

The cell value given in Table 5 represents the actual number of cells in

which data wereqound. An eiiht point grading system is used at the high

school, and reported grades were collapsed into four categories with zero

representin&the lowest possible grade and 8.0 representing the highest

possible grade.

The contrast in academic abilities among the groups is apparent from/Table 5.

Students in this school are'hoMogeneously grouped, but the data on grouping

or'

were incomplete'making it impossible to determine the effect of grouping on

grades and sample iroups..'

III-16
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TABLE 6

CHI-SQUARE VALUES FOR HIGH SCHOOL SITE

,

TABLE 2 df Xy xx TY
1

Tx

GRADE LEVEL BY
SAMPLE GROUP 18.657 4 -- --- .0313 .0314

SEX BY SAMPLE
GROUP 34.261 4 --' - .0944 .0576

RACE BY SAMPLE
GROUP 9.182 _- -- .0068

-1

.0154

SAMPLE GROUP BY
GRADE RETENTION 20.171 2 -- __ .0889 .0611

SAMPLE GROUP
BY GRADES 96.673 -- -- .1095 .1632

The chi square (X2) test for independent samples was used to analyze by

sample group for grade level, sex, race, grade retention and grade point

average. Alpha (a) was set at .05 for rejection of the null hypotheses

of independent measures. All of the reported X2 values in Table 6 are

significant at the .05 level providing evidence of independence between

samples and a dependent relationship between the two variables. To obtain

a, more meaningful statistic on the strength of association between the

smples, aSymmetric lambdas (X) and taus (T) were computed.. Both are pro-

portional-reduction-in error (PRE) measures which indicate the reduction

in error in predicting one variable from the oEher. Values of X and T range

from 0 to 1 with 0 indicating total independence and 1 implying total

dependence of two variables in a contingency table. As a general rule,



the greater the variation in both the dependent and independent variable,

the greater the numerical value of association. Tau is used when there is

wide variation within the contingency table because it is less sensitive

to this variation.

As can be seen from Table 6, all the preceding tables show dependence

between the two tabled variables. The strength of the association,

however, must be considered low. Knowledge of one variable in the table

does not greatly reduce error in predicting values for the other variable.

For example, knowledge of the sex of the student results in 9 percent

reduction in error in predicting student group membership (i.e., assigned

to In-School Suspension, suspended out-of-school, neither suspended nor

assigned). Conversely, knowledge of student group membership results in

a 5 percent reduction in predictive error for sex of the student.

Student attendance did vary among the three sample groups of students.

For students assigned to In-School Suspension the range of absences was

from 0-28 days with a mean of 7.860 days, absences for students suspended

out-of-school ranged from 0-23 days with a mean of 8.672 days and for

students neither suspended nor assigned a range of 0-27 days with a mean

f 4.950 days existed.

Data on reasons for suspension and In-School Suspension 'assignment tend

to substantiate that attendance infractions are viewed as a serious dis-

cipline problem in this school. Major reasons for suspension, as gathered

from the'records, show that drug use was cited in seven-percent of the



sample group, truancy and tardiness in five percent and arguments with

teachers and administrators (verbal conflict) in three percent of the

sampled records. Truancy and tardiness was the major reason cited for

assignment to InSchool Suspension in 29 percent of the sample group,

ciagarette smoking in 20 percent and classroom misbehavior problems (e.g.,

talking out of turn, cursing, cheating, etc.),in 10 percent of the sampled

-records. Program, statistics from InSchool Suspension verify the sample

. data. Responses to the parent descriptive survey were too few to be mean

ingful. However, those parents who did respond perceived violence, being

late for school, vandalism and drugs as the most serious disciplinepro

blems in'the school. Teacher responses to the 4scriptive survey identi

fied misbehavior in class, being late for school and disrespect for others

as serious discipline problems, tihi1e student perceptions, as determined

by the descriptive survey responses, ranked smoking, drugs and class cut
,

ting as the most serious discipline problems at the high school.

Repeated-suspensions data indicate that two percent of,the sample had been

suspended two'times, none had been iuspended three times and four percent

had notations indicating suspension more than three times. The apparent

discrepancy in the data may be caused by a yearly purging of specific infor

mation cn suspensions. Data on rat'es of repeated ,signments to InSchool

'Suspension show that 33 percent of the sample group had been assigned two

times, 15 percent had been assigned three times and 8 peraent had been-

assigned more,than three times. Program statistics on InSchool Suspension

verify these data.

.11,3



Evidence of due process procedures was available in all records sampled

for suspended student's and in all but three of the records sampled for

assigned students. Multiple types of evidence were available in .eadh

record which indicate that standard due process procedures exist in this

school. Such .procedures include a telephone contact with parent(s), an

oral ,hearing (for .suspended students), awareness of the right to legal or

adult representation at an oral hearing and some kind of written record,

but not necessarily a verbatim transcript showing the final decision /and

the reasons upon which the decision was based. Data on persona contacts

with parents substantiate the evidence of due process. All parents of

assigned and suspended students were contacted by telephone, letter and

\

interview, while only 7 percent of the records of students neither \

suspended nor assigned showed evidence of personal contadt with parents.

Finally, an analysis of responses to a multiple adjective checklist used

to describe an average or assigned student and gathered from the teacher

and student descriptive surveys indicates that at this high school average

students are viewed as "able" and "outgoing" by both teachers and students.

Both groups also agree that the assigned student is "disruptive, lazy and

rebellious." Interestingly, students view both average and assigned stu-

%lents as "loud,flazy and disruptive." Interviews with assigned students

found varying perceptions as to whether a stigma is attached to In-School

Suspension assignment by other students;.

Junior High School Site

Data collection procedUres resulted in a set of students assigned to In-
,

School Suspension (N < 50), a set of students'euspended out-of-school

, III-20.
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< 25) and a set of students neither suspended nor assigned to In-School

Suspension (N < 25). Missing data "from this site pertained to conduct

marks and tardiness. Incomplete data or data of poor quality pertained

to homogeneous grouping and student grades. Ninety-six percent of the

Sample students were enrolled at the beginning of the year, but population

mobility in the community and the reorganization of the school from double

sessions to a single session after a new'middle school was opened may

-have affected the.quality of the data and the sampling procedures.

Findings from the three student sample groups at this site are reported'

in tables. The variebles reported are:

Grade Level
Sex
Race
Grade Retention
Grade Point Average

*
Statistical tests and comparisons are presented on all tabled data:

TABLE 7

GRADE LEVEL BY SAMPLE GROUP

,
GRADE IN 1978-79

7 8 9 ., Total .

Students Assigned to
In-School Susperision 11 31 8 50

Students Suspended

Out-of-School 2 11

.

12 25

Students Neither Sus-
pended-nor Assigned to
In-School Suspension 8 13

.

4 25



Table 7 shows the grade level distribution for those students included

in the three sample sets. Ninth grade students werle more likely to be

suspended out-of-school than were seventh and eighth grade students.

TABLE 8

SEX,BY SAMPLE GROUP

Male Female Total

Students Assigned to
In-School Suspension 34-

.

.

15 49

8Eudents Suspended
but-of-School , 22

.

3 25
,

Students Neither Sus-
pended nor Assigned to
In-School Suspension 7 18

.

25

Table 8 indicates that male students are much mare likely to be assigned

to In-School Suspension and/or suspended out-of-school than female students.

TABLE 9

RACE BY SAM7LE GROUP

.

BLACK
NOT OF
HISPANIC
ORIGIN

WHITE
NOT OF
HISPANIC
ORIGIN

HISPANIC
.

NATIVE
AMERICAN/
ALASKAN
NATIVE

ASIAN/
PACIFIC
ISLANDER

TOTAL

,
.

Students Assigned to
In-School Suspension

.

12

.

36 -- --

,
.

48 .

Students Suspended
Out-of-School 2 , 22 1 -- 25

Students Neither Sqs-
pended nor Assigned to
In-School Suspension

,

3 22

.

-- 0- -- 25

0
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Table 9, provides no evidence of disproportionate suspension. Of the

total records sampled, 80 percent were_nonminority and 16 percent were

minority students. Minority students assigned to InSchool Suspension

represented 25 percent of the sample group, a proportion slightly higher

than the total of the three sample groups.

TABLE 10

SAMPLE GROUP BY GRADE RETENTION

.

Students Assigned
to InSchool

' Suspension
Students Suspended
OutofSchool

Students Neither
Suspended nor
Assigned to In-
School Suspension

Repeated a
Grade 3

,

14

.

Promoted in
Sequence 45 . 11 23

Total
c

.

48 25 25

Data from Table 10 indicate that students who have been suspended outof

school are much more likely to have repeated a grade at some time during

their academic career. Of the nineteen students who had.repeateda grade,

ten wertNeither repeating a grade during 1978-79 or were to repeat the

grade in 19 80. ,Five of the nineteen had,repeated a gracje more than once.

4,>
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TABLE 11

SAMPLE GROUP BY GRADES

.

.

Students Assigned
to In-School.
Suspension

Students SusPended
Out-of-School

Spudents Neither
Suspended nor
Assigned to In-
School Susperision_

10

,

0-1.0 37 21

1.0-2.0 31 6 , 13

2.0-3.0 7 2 11

3.0-4.0 - 1
_

0 7

Total 76 29 41

There were two grade reporting periods during the school'year available in

student records at this site. A 'student X grade matrix of 100,50 and 50

cells (50 students X 2 marking periods, 251 X 2 arid 25 X 2) should have

provided data for the three sample groups if all students had remained in

school all year. The cell value given in Table 11 represents the actual

number of cells in which data were found. A four point grading system is

used at the junior high school with zero representing the lowest possible

grade and 4.0 representing the highest possible grade.

The contrast in academic abilities among the groups is apparent from

TabLell; Students are also grouped homogeneously at this site, but again,

- incomplete data made it impossible to use the grouping factor in analyzing

the data.



,TABLE 12

CRI-SQUARE VALUES FOR HIGH SCHOOL SITE

TABLE

-

X,2 'clf XY Xx T y T x

GRADE LEVEL BY
SAMPLE GROUP 42.753 4 c.0622 .0713

SEX BY SAMPLE
,GROUP 57.416 2 .2297 .0948

RACE BY SAMPLE
GROUP

..

19.880., 4 .0338 .0331

SAMPLE GROUP BY
GRADE RETENTION 73.143 2

.

.3035 .1864

SAMPLE GRQUP BY
GRADES 72.548 4 .1211 .1234

All x2 statistics at this site are again significant at the .05 level. The

strength of association may be considered low to moderate in the instance of

sample group by grade retenti,on which results in a value of .30 for reduction

in error in predicting grade retention through knowledge of group membership.

Student attendance did vary'among the three sample groups of students. 'For

students assigned to In-School Suspension the range of absences was from

1-51 days with a mean of 9.977 days, absences for students suspended out-of-

school ranged erom 2-50 days with a mean of 16.391 days and for studens

neither suspended nor assigned, a range of 0-31 days with a mean of 7.450

days existed. .



Data on reasons for suspension and InSchool Suspension assignment,also

tend to substantiate that. attendance infractions are viewed as a serious

, discipline problei at,this school. Major reasons for suspension, as

gathered from the records, indicate that classroom misbehavior problems

4 were cited in 6 percent of the suspension, truancy and tardigess in 5

percent and other reasons in 3 percent of student suspensions. Reasons

for InSchool Suspension assignment were other i'n.23 percent of the

assignments, truancy and tardiness in 16 percent and classroom misbehavior
1

problems in 14 percent of student issignments. No program statistics

were available at this site for comparative purposes. While responses to

the parent descriptive survey at tvis site were too few to be,analyzed,

those parent(s) who did respond perceived drugs, violence and absence

from school as the most serious discipline problems at the junior high

school. Teacher responses to a descriptive survey identified misbehavior

in class, disrespect for others and smoking cigarettes as serious discipline

problems. Student perceptions, as determined by responses to the descriptive

survey, ranked drugs, ymoking and violence as the most serious discipline

problems.

Repeated suspensions data at this site indicate that 13 percent,of the

sample group had been suspended two times, 5 percent had been suspended

three times and 9'percent had nOtations indicating suspension more than

three times. Removal of specific information on suspensions from student

records may be a factor in an apparent data.discrepancy. Data on rates

of repeated assignments to InSchool Suspension show that 41 percent of

the sample group had been assigned two times, 20 percent had beep assigned
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three times and 18 percent had been assigned more than three times.

program statistics were available at this site to verify these data:.

Evidence of due process procedures and data on personal contacts with

parent(s). confirmed that standard due process procedures in the district,

are followed at this site.

Multiple adjective checklist responses used to describe an average or

assigned student and gathered from teacher and student descriptive surveys

indicate that te'achers and students agree that the average Student at

this school is "4ble" and "loud." "Disruptive" and "lazy" were the

descriptors chosen by both groups as most characteristic of assigned

students. Interestingly, teachers also viewed the average student as

"lazy" and students viewed the assigned students as "loud." Interviews

with students assigned to InSchool Suspension detected no perceptions of

A
a stigma attached to assignment by other students.

V. SITE OBSERVATIONS

School #1

School #1 is a high school housing grades 10 through 12. It was opened

it 1962, and a two7story wing was added in 1967. It is located in a

fringe area of School District C that is more rural and undeveloped than

other areas of the District. Most students are bused to the School

unless a special permit to drive has been obtained from the Assistant

Principal. During peak enrollemnt years, the student population totaled

12 i
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approximately 3,000 students. With the opening of a new high-school in

. District C in 1979-80, enrollment totaled approximately 1700 students at

the beginning of the 1979-80 school year. Approximately eighty-five

percent of the student population is nonminority and fifteen percent is

minority. The fa6ulty totals nineey-seven in number and is quite stable

with very few position open for employment. The District does have 'a

teachers' organization, but by state law, collective bargaining is not

allowed. In 1972, School #1 experienced racial difficulties, and a new

Principal was assigned to the School. The same Principal has remained at

the School for eight years.

Discipline Procedures

The administrative team of School #1 consists of the Principal and two

Assistant Principals. One Assistant Principal meets with all students

referred for attendance-related disciplinary infractions. The other

Assistant Principal meets with all students,referred for behavioral

disciplinary infractions. The Principal consults informelly with the

Assistant Principals and determines action to be taken on recommended out-

of-school suspension and expulsions. The Yrincipal at School #1 functions

with an "open door" philosophy of administration and encourages all students

tO share their concerns with the administration at any time.

The code of conduct developed for the School cites violations and possible

consequences for such actions as disrespect, leaving school grounds,

malicious destruction f property, possession of tobacco and smoking,

theft, cheating and dishonesty, damaging school prOpety, fighting,

111-28
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profanity, and substance use, Possessiotl, or selling. A positive statement

on appearance and,attendance-related matters is also included. The code

wAs developed by the admiogistrative staff and reviewed by the School Advisory

Committee of parents, the District Board Of Education, students, and

staff. Each'.year the code is printed in student folders and distributed

. to the-entire student body.

Teachers are encouraged to use effective cladsroom management techniques

and use referral to the office as a last resort. The disciplinary referral

form used in Schbol #1 includes student-teacher identificationinfoTmation,

the reablin for referral, previous action taken by the teacher, a description

of the referral incident, and the administrative action taken. Referral
A ,

forms,are tracked by individuarteacher and if problems become apparent,

the Principal or Absistant Principal will observe classes and meet with

the teacher and/or students to develop solutions to the proVleMs. Referral

forms are filed in student folders kept by the Sehool Registrar and

destroyed at the end of each school year. The Assistant Principals keep

a central file of students referred for behavior or attendance on index

cards.

Disciplinary options available in School #1 are:

.(1) work=detail;

(2).conference with parents;

(3) in-school suspension;

(4) out-of-school suspension;

(5) referral to Pupil Personnel for
reassignment or expulsion.

Li



Minimum assignment to In-School Suspension is one day, and maximum

assignment is three days. If a student is assigned to in-school or.out-

of-school suspension, the parents are contacted by phone and a follow-up

form,is mailed which specifies the length of assignment% the reason(s)

for assignment, and readmittance requirements. Teachers are assigned
*

calling duty on absences as partof their work assignment. Three periods

per day are set aside for absence calls. Warning letters are sent to

parents when absences have reached 10 for d.semesEer course and 25'for a

year-long course, and denial of credit notices are sent whph the sixteeth

absence in a samester course and the thirty-first absence in a year long

course occur. Most substance offenses, other than possession, and serious

fighting are automatic out-of-school suapensions in School #1. The most

comnon offenses in this school are truancy (skipping school or leaving

school without permission) and smoking. The first offense in'these

categories results in a one day in-school suspension, the second offense

in two days, the third offense in three days, and any subsequent offense

-
is referred to.the District Pupil Personnel Services.

All but two of the administrators, teachers, and students interviewed ih

School #1 pervived discipline to be consistent; fair, and equal. The

two exceptions felt that honor roll students and athletes were allowed

more leeway in behavior and attendance. Three of the students specifically

mentiOhed the Principal as one "who will always listen to you, give you

-the benefit of the doubt, and help you with your problems."

111".30
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In-School Suspension Program

The In-School Suspension Program in School #1 is located in a mobile

classroom, a large open room, unconnected to the main building. The room

is well-lighted but without windows. It is furnished with individual

student desks and a desk for the Coordinator. There is a wide variety of

learning materials in bookcases and files, and the walls are decorated

with appropriate motivational displays. Climate control is furnished by

a separate, self-contained unit.

The Coordinator

for three years

mathematics for

of the In-School Suspension Program has held the position

. The Coordinator had prior experience as a teacher of-

four years. in School #1 'and has studied for-an advanced -

degree in administration.

After a student is 'assigned to In-School SuspenLon, the Assistant

Principal notifies-theiCoordinator oS the assignment with the Suspension

Slip used for parental notification. The last period hf each school day

is a faculty work period. During this period, the Coordinator distributes

a teacher form which requests observational information and educational

data on sfudents assigned to In-School Suspension the following day and a

listing of classroom assignments that will.be missed during the suspension.

The faculty work period may a1so-he used for conferences with counselors,

teachers and others 'and for follow-up discussions on students previously

suspended who have returned to regular classes.



4 the beginning.of each school day, the Coordinator reviews the rules

and procedures of the In-School Suspension Program and meets individually

with newly assigned students to complete a Contract for In-School '

Suspension. The contract requires completion of the student's description

of the incident leading to suspension, a description by the student of

the incideht from the viewpoint of some other person involved in it, a

descript.ive dialogue between the student and the parents of the stddent

the readmittance conference with the 6-icordinator, Assistant Principal

and parents, a description of how'the incident might be avoided or handled

differently, and-a reaction to-disciplinary methods used when a lack of

Self-discipline occurs. AdditiOnally, the student is assigned at least

one learning'packet chosen by the Coordinator to be appropriate to the

reason for referral and Ole interests, abilities, and needs of the student.

Nine learning packets which have'exercises dealing with self-discovery,

interests, math, English, consumer education, values clarification,

emploYment,_and social activities are available.

During the day, the Coordinator confers with each'student in the In-School

Suspension Program and provides facilitative listening and various'

counseling techniques as appropriate. The students are esco;ted to lunch
4

and eat at a time when no other students are in the.cafeteria between

lunch periods. A five-minute break in the morning and in the afternoon

is also supervised by the Coordinator. At the end of the school day, the

Coordinator reviews the work accomplished by each student. Far those

,students completing the in-school suspension assignment, an evaluation
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sheet which incluaes observations of behavior, attitude, work habits, any

problem areas identified and general pertinent comments is completed by

the Coordinator. This evaluation form is routed to all teachers of the -

student and the appropriate guidance counselor. A readmit form is also

completed and sent to the Assistant Principal. In,School #1, the

Coordinator has no flexibility to shorten the length of placement, but

'additional days of suspension may be added for misbehavior or noncompletion

of work.

A monthly and cumulative report is prepared by the Coordinator in School

#1 for the Principal. The report includes information on the number

of suspensions, total days of suspension, holdover days, average daily

attendance, referrals to Pupil Personnel, reasons for suspension,

suspensioni by grade level, sex, and ethnic group, and suspension recidivism

numbers and rates. At the end of the _year, comparisons of all the

information contained on'the monthly,and cumulative reports are made with

the same data from the previous year.

The In-School Suspension Program in School #1 is perceived as highly

successful by all those interviewed. One of the key factors mentioned as

contributing to the success of the program in this School was the Coordinator

-
of the Program. The Coordinator was described by administrators and

teachers is calm dignified, consistentlY fair, and respectful of an

respected by students. One student descriVed the Coordinator as one who

"'reaLlIt_halima-ia-and-helped me understand myself - he's my best friend

now." All of the students disliked the iselation, constant supervision
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and escorting, but they agreed, "It makes you think before you do something

wrong if it's worth going back there."

The only specific criticism of the Program was meptioned by a student who

objected to the emphasis on writing. Other criticisms dealt more generally

with the disciplinary code. Students and faculty questioned the effective-

ness of any disciplinary procedure on smoking at the high school level.

Concern was also expressed that the new attendance code was increasing

withdrawals from school. Time spent'in the In-School Suspension Program

does count as a class absence. Suggestioni for improvement included the

need for a more private space in the Program room to hold Coordinator -

student counseling conferences, a need for a typewriter, for students

assigned to fhe Program, and the need for a phone in the In-School

Suspension room to facilitate communication with administrators and

teachers. Some administrators and students suggested that assignment for

a specific period or for less than a full day might be effective for some

problems and some students and alleviate problems 'arising from the new

District attendanc_e_palloy

$chool #2

A junior-high

site observed

year was 1600

school containing grades seven through nine was the second

in District C. The total enrollment for the 1979-80 school

students, and this school year also marked a return to

single sessions after the opening of a new junior high school in this

g is ric School #i is located near the administrative

center of the city. Students are bused to the school by geographic area
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rather than by grade level organization; thus after-sshool retention

requires an alternative mode oftransportatisn. The staff consists of 80

to 90 individuals. The mobility or turnover rate of the staff is quite

high as compared to School #1. The administrative team of the School

consists of the Principal and two Assistant Principals. The Principal

and one Assistant,were new to this school in the 1979-80 school year.

Discipline Procedures

Disciplinary responsibilities are assigned to one Assistant Principal who

handles all behavioral referrals. This Assistant Priricipal has served as

an administrator in District C for eight years, the last four at School

#2. He was one of the originators ofthe In-School Suspension Program in

the Distrist, served as an evaluator of the first-year pilot program, and

conducted in-service training forenew In-School Suspension coordinators

during the second year of the program. The other Assistant Princ4Pal i.:

responsible for all attendance-related matters.

Since no district policies and procedures are prescribed that require

specific sanctions for specifrc offenses, building administrators/dis-

ciplinarians are allowed much discretionary authority. District policies

4

do contain guidelines for administrators on types of offenses that "may"

lead to suspension. Within these guidelines, School #2 has developed its

own code of conduct and disciplinary'procedures. School rules and

procedures are printed in the Student Handbook and distributed each year

to students and parents. Nine rules are listed covering such violations
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as disrespect, leaving school without permission, vandalism of school

property, substance possession and use, dishonesty, gaMbling, fighting,

weapons,and public displays of affection.

When a teacher or other school employee refers a student to the office

for a behavioral problem, the Assistant Principal establishes an inaex

card for the student which contains student identification information,

the reason for relerral and the disposition of the referral. The disposition

of the referral is based on the act, the individual's attitude and accumulated

offenses. The Assistant Principal has a great deal of latitude in handling

most referrals. Drug and alcohol offenses are the only violations requiring

an automatic'referral to,Pupil Personnel Services. Ceritral Office referrajs

can also occur when the Assistant Principal feels building-based sanctions

are not-helping the student. Discipline cards are destroyed'at the end of

each school year.

Disciplinary sanctions in School #2 include:

(1) an administrative warning;

(2) detention;

(3) assignment to In-School Suspension for a number
of days determined by the Assistant Principal;

(4) a three day out-of-school suspension assigned by
the Assistant Principal with the approval of the

Principal;

(5) -referral to Pupil Personnel Services for alternative
placement, out-of-school suspension for more than three

days and/or expulsion.

The Assistant Principal in School #2 rarely assigns out-of-school suspension

preferring ,to use the alternative In-School Suspension program.
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When a student is assigned to In-School Suspension, the student is informed

of the assignment and the reason for it and given a referral notice sheet

which must be signed by the parent(s) and returned to the School the next

morning. The referral notice,form is followed by a letter mailed to the

parent(s) which provides more information and detail on the suspension.

Parents are given a choice as to whether the suspension shall be in-school

or out-of-school. Out-of-school suspensions for three days or less during

1979-80 were assigned for drinking at a bus stop, fighting and threatening

teacher. Minor attendance-related offenses such as tardiness were

formely punished by assignment to ISS. Now students exhibiting such

behavior are assigned detention after school. Continually tardy or

truant students can be assigned to In-School Suspension. However, the

detention alternatiye has reduced the large number of ISS referrals. The

most common offenses in School #2 are cpntinual.disruption, disrespect,

fighting, truancy, and smoking.

Perceptions on the administration of discipline of those interviewed n

School #2' were in general agreement that discipline was consistent, fair,

and equal. One Student mentioned that the Assistant Principal in charge

of discipline was "fair and always gives Ou a chance to tell your side

of the story." There was some indication that teachers expected discipline

to be punitive and harsh and did not feel other methods or.administrative

procedures were effective if they did not fulfill these expectations.



'In-School Suspension Program

The In:School Suspension room in School #2 is a detached classroom located

at the rear of the building in a cluster of like classrooms. Approximately

20 feet by 20 feet in. size, the room is equipped with 25 student desks,

an isolation desk and two desks used by the Coordinatore The room is

painted in a light pastel shade and contains windows and a door to the

courtyard. Climate control is regulated by an individual unit. Blackboards

are available on two walls, and the only wall display is a list of the

rules of In-School Suspension. Materials necessary for Completior of

assigned work such as dictionaries, newspapers, magazines, and other

books are available in the room. *

The Coordinator of the In-School Suspension program has been a member of

the staff in School District C for ten years as a physical education

instructor, part-time In-School Suspension Coordinator and full-Lime

Coordinator of ISS. When the.program was initiated.at School #2 in 1975-

76, the school was on double sessions, and two coordinators staffed the

program. With the return to a single session in 1979-80, the Coordinator

became the only staff person in the program. The Coordinator expressed

satisfaction with the position and inecated that the opportunity to work

one-to-one with students and teach remedi math skills were the most ,

gratifying activities of the job role. \
After assignment to ISS is made, a student either r urns to class for

the remainderof-the-day-or stays in the office depen
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incident. The Cocirdinator collects the nathes of all newly suspended

students during the fifth period of each day. The suspended student's

schedule is obtained, a work folder is organized appropriate to the

offense and ability of the student* and notification of suspension is.

sent to every'teacher of the student via the mail system. A standard

teacher notification form used throughout the district requests academic

AP
information and assignments for students assigned to ISS. These forms

rarely seem to be returned in School #2. The student reports directly to

the ISS room the morning following assignment.

In-School Suspension operates from 7:55 A.M. to 2:00 P.M. daily, the

normal school hours. Students eat lunch from 10:00 A.M. to 10:35 A.M.

before the regular student body and have a short restroom break at noon.

Upon entering ISS, a student reads the rules of ISS and signs a performance

contract specifying work to be accomplished during-the assignment pdriod.

If regular teachers provide assighments, completion of the classroom work

0/1

is mandatory before return to regular classes. ISS assignments take

precedence over regular classroom assignments, however, and no credit is

earned for completion of the work for regular classes. During the last

period of each day, the Coordinator reviews the work of each student,

makes observations and comments to the student and talks individually to

the student about any relevant problems. At other times during the day,

the Coordinator provides assistance as needed while monitoring and controlling

the activities of the room.

.*See Appendix for sample assignments
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Social isolation and constant supervision are major features of the

progrim. To enforce these features and maintain strict adherence to the

iules of the ISS room, the Coordinator in School #2 has a demerit system.

'A first infraction of ISS .rules results in a warning, and with any further

infractions, demerits are assigned. An accumulation of three demerits adds

an extra day to the ISS period of assignment. While the Coordinator has

the authority to add extra days, the Assistant Principal is notified of -1

the action.

When the assignment period is complete, the Coordinator, student, and, in

some cases, the parent(s)meet for an exit interview. Regular teachers

supervise the ISS room as a duty assignment for the first and fifth

periods of each day to-release the Coordinator for exit conferences,

planning and required paperwork and notification procedures. No formal

follow-up activities are required, but the Coordinator in School #2 does

alert guidance counselors to problems of students, provides them with a

copy of each student's ISS Progress Report and uses them as resources to

assist students and the program. -Many contacts are initiated in an

informal, follow-up process.

In District C, no reports on In-School Suspension statistics are required

at the school or district level. In School #2 the Coordinator does keep

a day-to-day account of numbers of students and assignment periods on a

desk calendar. Summary reports have sometimes been filed at the end of

pach year as a matt:Pr of information. The Assistant Principal doea Raep

a record by grade level of incidences of assignment to ISS, number of
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students assigned to ISS, number of students suspended out-of-school for

three days or less, number of students referred to Pupil Personnel Services

and the number of students referred to the School Board for expulsion.

This school does use district-wide forms for the ISS contract, Teacher

Notification and Coordinator Progress Report. School #2 developed'a

specific.ISS Report form whiCh is used for parent conferences.

The In-School Suspension program in School #2 is perceived ky the

Coordinator and adthinistrators a:s successful. They cite a reduction in

he number of repeaters as one criterion of success, but there is no

documentation available to prove the reduction. There are perceptions

that the overall behavior in the school has improved "somewhat" as a

result of the program and that IS3 "is a deterrent for Some kids.". Fewer

out-of-school suspensions during 1979-80 were assigned. Teacher perceptions

of the program tend to be nonaommital with little feedbSck on the effects

.of the 'programX While no negative perceptions of the program were expressed,

there was a negative reaction to the paperwork requirements. Seudesp

1
perceptions of ISS varyowldely. Some students feel the work is boring

andbeasier than their regular academic work; others found the work to be

interesting because "yog Can express your feelings" and informative

because of the emphasis on bgsiness math activities such as writing ch ;Its

and balancing checkbooks. Most of the students mentioned the "prison-

like" atmosphere of ISS as a negative factor, but only two students said

their dislike of ISS made them think twice before breaking a rule. All

of the students agreed that parents supported ISS because "It keeps you

in school , nd they (parents.) don't have to worry about you getting into

dome trouble outtiide."
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A specific criticism of the program mentioned most often by students cis_

that ISSwas counted at an absence from class which could not be made up.

One student said he would fail his courses this year because of tipo many

absences and zeroes. Another student said, "I have to get three days of

'A' work to balance the 0' I get for one day in ISS." A lack of district

coordination of ISS-was a concern expressed by administrators: There

seems to be little interaction of ISS Coordinators in District C, and

"Everyone does what they please." This leads to inconsistency for students

in the assignment of extra days for misbehavior and in the type, quality,

and quantity of work assigned. There seemed to be confusion and a lack

of agreement in School #2 over the purpose of the work assigned in In-
tl ,

School Suspension. While some of nose' interviewed stressed that ISS

work should be relevant to student problems and emphasize,basic skills

development, others stressed a punitive view stating that students shouldn't

like the work so that it would be 'a:deterrent to future misbehavior and

assignment to In-School Suspension.

VI. SUMMARY

Findings from the original two-year pilot study of the efficacy of In-

School Suspention as an alternative to the traditional suspension out-of-

school showed a decrease of 18.6 percent in the suspension ri,te at the

high school and a 9.2.percent driease in the suspension rate at the junior

high school. Thirty-eight percent of students in the experimental schools.

as compared to seventeen percent of students in the control schools reflected

an improved attitude toward school. No significant gains in achievement
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were noted, and the drop-out rate fluctuated over the years of the study.

Although not a plannedeffect of the study and collection of data, police
,P

records did show an 85 percent reduction in daytime vandalism in the areas

of the'two experimental schools. These indications of success and the

supportfver attitudes of.perents, teachers, and the community resulted in

expansion of the In-School Suspension Programoto all junior and senior

,high schools in School District C. Even though formal evaluation studies

have not been pontinued, elements contributing tothe continuing success

Of the program seem apparent. They include:

The Conceptual Foundation of the Model

Extensive research was conducted on disciplinary alternat;ves and pthe

experimental.programs throughout the nation. _The results of the research,

'the assessed needs of the studens and schools in the District, and the

climate of the'community were considered in the design of the In-School

Suspension Program for District C. Implementation of the Program was

conducted in phaaes tilt allowed formative evaluation data to be used

effectively for the improvement and expansion of the Program. The

commitment of the District to informed de'cision=making through planning,

implementaiion;and evaluation has affected other educational efforts

such as the Career Development Center and guaranteed the Distric,t succeas

ih educational.progr,iimming and support of the community for its schools.

Philosophial
dCommitment of Staff and Administration

An atmosphere seems to exist in School District C that encourages staff

and administrators to develop solutions and esponses to perceived and

identified needs of. the schools and students Iipetus for ttie In-School
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Suspension Program arose from the concern of twq administrators that

traditional out-of-school suspension provided no educational benefits to

the school or students. The proposed solution to this problem was

carefully researched, designed, implemented, and evalivated. When the

Program was deemed successful, information was available to assist

administrators and staff in expansion of the Program, but each school was

allowed to make decisions on staffing and Program operation to meet the

needs of the students in their school. By decentralizing Program decision-

making, ownership of, and commitment to the Program principles are assured,

and successful attainment of Program goals and objectives is more likely

to occur.

Characteristics and Oualifications of Program Staff

The careful consideration and evaluation of characteristics and qualifications

needed by Program Coordinators reinforces the view of interviewees that

the Coordinator ia the key to the success of the'In-School Suspension

Program. Even though the profile developed informally from the pilot

. data has never been formally adopted by the District, the successful

(characteristics and qualities identified are used in screening procedures'-

for new Coordinators by the individual schools. While prior experience
i

in District C and/or the school was cited aa,a factor in the initial
_

Acdeptance of the Program by the faculty of the school and the District as

a whple, other characteristica and qualities such as consistency, dignity,

respect, and counseling knowledge are deemed mire Crucial to the success

of the Program.
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Evalution and Data Collection Efforts

Original evaluation studies iaentified shifts in attitudes and discipline

problems in the schools and District C that affected the educational

climate. Continuing data collectlon and analysis by some site f the

Program are usefal in determining potential problems and changes th may

'be needed to improve not only the In-Sthool Suspension Program, but also

the regular instructional'program. One site experienced a drastic increase

in pupils assigned to In-School Suspension for tardiness. As a result of

these statistics, faculty meetings were scheduled to discuss the tardy

policy in tge school, an administrative team conference was held to assess

causes of the increase and to orient a new member of the team to the

di.sciplinary philosophy and options of the.school, and modifications of

assignment practices to In-School Suspension.such as a minimum assignment

of less than a full day are being considered. Monitoring of the effects

of the new attendance policy of District C is also being undertaken

through statistical collection and analysis at some sites.

During the course of the intensive study of the In-School Suspension

Program, certain areas of concern that may need reevaluation and

strengthening were identified through observations and interviews. While

the initial pre-service and in-service training were well-planned and

comprehensive,'a continuing in-service education.plan has not been

developed. Some follow-up training hai been provided at the District

level, but a systematic method for studying and disseminating recent

research information and identifying-new skills and strategies appropriate

to the Program has not been implemented.



The original design apd guidelines of the Program'required close coordination

and cominunication between the Program and the guidance counselors of the

school. In at least one of the.sites observed, the Coordinator seems to

have replaced the cbunselor and assumed the role of providing counseling

services to students in need in the Program. Thii may be an anomaly

speciIic to that site because of administrative philOsophy br ineffectiveness

of the guidance services in the particular school. However, a reevaluation

qf the procedures, guidelines, and objectives relating to counselor par

ticipation might be beneficial in sustaining and increasing the effectiveness

of the InSchool Suspension alternative on student behavior throughout the

District.

As.originally envisicked, the Program was to affect the regular instructional

program in the school through the iole of the-Coordinator. as a resource

person to the'instruCtional staff. Insights gained by the Coordinator

through working with students with disciplinary problems were to be used

to improve classroom management techniques and the disciplinary climate

'within the school. CorIrdinators are still described as resource persons,

butno specific procedures or responsibilities have been defined or

implemented to achieve thd resource objective. Successful.resource

eff6rts were observed', but they seemed to be the result of the commitment,

concern, and personality of the individual Coordinator rather than a

program function.

While some efforts have begun to asseqs the effects of the new District

attendance
,

policy on the InSchool Suspension program, it may be necessary
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to design a district-Wide evaluation of the policy. Questions needing

answers seeln to be:

(1) Are students being unduly penalized through counting ISS
as an absence?

(2) -Should students be allowed to receive'credit and grades
for regular classroom work while'assigned to ISS?

(3) Is ISS contributing to "pudhouts" due to academic

failure?

(4) Do the original guidelines and procedures of ISS
need to be altered as a result of new problems and
new-district policies?.

With the past experience and success of District C in research and evaluation,

a further study should pose no problems.

Statistical dat,a and expressions of support from students, teachers,

parents,,and the community indicate that the,In-,School Suspension Program

.
SchOol District C is successful. The success may be summed up better

through one of the students interviewed, who after having been assigned to

In-School Suspension five times during the 1978-79 school year before

expulsion xeturned to the high school this year and became an honor roll

student. The student attributed this change in behavior to "the help

my,best friend, (the Coordinator), and the Principal gave me through

listening and helping me understand myself."
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/N-SCHOOL.SUSPENSION PACIOT 2-A*

During the time you aresin /-SS you,are expected to work
steadily. This packet will tell you what to do. DO NOT
WRITE ON THIS PACKET. Put all your work on your .own paper
or on the worksheets you will be givon. Work carefully!
Ask for help if yoU do not understand something. DO NOT
SKIP AROUND THROUGH THIS PACKET OF WORK. We want you to
do this work in the order in which it is written. Start
off each section by writing the heading on your paper.

Imam compamensION

Read a chapter in a book assigped you by the Coordinator.
Writo a summary of ths chapter. Be sure to use your own
words. Do not copy from the book.

CURRENCY

You get a summer job that pays you -12.75 an hour. You work
40 hours, a week .for 10 weeks. How mutt money will you make?

Get a copy of the TRADING POST from the Coordinator. Pick
out a sar or a motorcycle that you-would like to buy. Did
your summer,job make you enough monoy. to allow you to bUy
this car or cycle? If not, find a car or motorcycle you can
afford.

Suppose that your new car or cycle needs new tires. You
find that tires for it cost $35 each. Can you afford them?
Would this job give you enough money to allow you to drive
your car or cycle very lonal

BUDGET

Suppose you decide t6 quit school. You find a job working
qutside (construction, yard work, etc.) that will pay you
minimum wage (32.85 per hour). You can work 5 days each
mmek. How many days is It possible for you to work each
year? (52 weeks per year)

How much money could-you make if you worked all the time?
(8 hours per day, 5 days per week. 52 weeks Per Year)

People who work outsido cannot always work because of the
weather. Suppose it rains or snows a total of 30 working
days during the year. How much money would you make during
tho year?

Suppose you ire sick 5 days and want to take I 10 day
vacation during the year. What would be the total amount
of,money you could make?

The US Government taxes income. Suppose you must pay 20%
of

e
our yearly salary to the Federal Government. And

yo also must pay 5% of your total salary 'to the Statet
of irginia.

How much-money would you have left to spend at the end of
the year, aftor you deduct the loss from bad weather, illness,
vacation, and taxes? 1

t

WRITING.ABILITY

Write a 500 word theme on the topics "The Perfect Weekend--
Prom PridizAfternom To Sunday Night." (Yes! 322 words)

-CREMEMBERf. WHILE YOU ARE IN THIS ROOM YOU ARE EXACTED TO
t;ORK AS MID AS YOU CAN. IF YOU DO NOT WORK STEADILY, OR
IP YOU.DO NOT FOLLOWDIRECTIONS,YOM MAY BE REQUIRED TO COME
BACK ?OR AN EXTRA DAY OR TO.)
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Day 2-A, page 2

PERSONAL PROPERTY

Suppose there was a fire in your home tonight, and you had
only 5 minutes to sav,e any or all of your cherished
possessions.

List the thinsg you would save, in order of their Importance
to you. Then,..write one sentence about each, giving a reason
why you would save this,one item.

(REMEMBER: DO NOT WRITE ON THIS PACKET.)

SCHOOL DISCIPLINE

In your own .words, explain.the meaning of the word DISCIPLINE.

If you were Mr. Chandler, how would you handle the following
discipline problems?

1. 4 student is'caught smoking in the restroom.

2. A student.fighting with another student.

3. A student is being disruptive in class.

4. A student is running in the hall.

5. A student pushes someone's books out of their hands.

6; A student curses at a teacher.

7.4 student talks back to a teacher.

6. A student is caught destroying school property'(such as
writing on the walls or desks.)

9. A student comes to school aftei drinking alcohol.

10. A student is eaught smoking marijuana in school.

11. A student,is truant from school.

12. A student refUses to write punishment work assigned by
a teacher.

WRITING ABILITY

Write a 500 word theme on the topic: "My Least Favorite
Subjects or Teachers."

MEASURZ:TENT

Do the BASIC.MATH WOHMSHEET .that.you get from the Coordinator.-

Use a ruler to measUre the length, width, and height of a
toxtbook--(a) in inches: (b) in centimeters.

Figure thtv.volumo of the textbook (Volumeslength A width x height)
(a) in cubic inches; .(b) in cubic centimeters-

This room-is approximately 26* feet long, 22* feet wide, and
7* faAt high. Find its volume.

(REMEMBERC FOLLOW THE RULES AND ASK FOR HELP IF YOU NEED IT)
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WRITING ABILITY

Write a story about
words. .You can use

1. Happiness
2. Proud

Noney
4. Best
5. Family

Day 2-A, page 3

yourself using all of the follewing
the words more than once.

6. Different
7. Sixteen
8.,Never
9. Love
10. Future

WAGHS

'Suppose that you get a job that pays 13.50 per hour, with
time-and-a-half for overtime. This means that if you work
more. than 40 hours in any one week (8 hours per day, 5 days
a week) you will be paid 50% more than your regularly Salary
(i15.25 per hour) When-the weather is bad, you do not work.
And-When you takq a-vacation. you do not get Paid. .

The following list shows-41(3w many hours you work duking each
of the 52 weeks in the year. '

1. 40 13. 30 25. 28 37. 35
2. 42 ` 14. 10 26. 34 38. 40
3, 45 15. 25 : 27. 40

g. 454, 46 16. 13 28. 30

5. 41 17. 28 29, 35 41. 40

6. 40 18. 34 30. 25 42. 47'

7. 35 19. 20 31. 25 43. 48

8. 32 20. 0 (vacation) 32. 20 44. 35

9. 44 21. 0 (vacation) 33. 35 45. 44
10. 40 22. 10 34. 40. 46. 50

11. 41 23. 25 35. 40 47. 47
12. 35 24. 35 36. '40 48. 43-

49: 48
50. 22

Fi-Nrc out how much money you will make during *he year.

WRITING ABILImY.k1
,L

Write a 500 work 'Ohm= on the topic
From High School I PlanTo

GRAPH:17C';

0

" As Soon As I Graduate

Vise the following information to mike line graphs of 'the
data given. Bo as neat as possible. If you do not have
zraph papor, draw your own graph lines. The Coordinator
can give you a ruler.

Temperatures of a Spring Day--

6 a.m. - 60° Foon - 780
7 a.m. - 64° 1 p.m.-802
8 a.m. - 67° 2 p.m.-81:
9 a.m. - 710 3 p.m.-83:
10 a.m.- 73, 4 p.m.-82:
11 a.m.- 75- 5 p.m.-79'd

(continued on next page)



' Day 2-A, page 4

(Graphing, continued)
,

William kept track of his science test scores for each month
of the school year. Make a line graph of his averages.

September - 74% February - 910
October - 78% March - 87%
November - 85% April - 94%
December - 82% May - 92%.
January - 88% June - 95%

Pato watched an auto race Saturday and recorded the lap speeds
of his favorite driver. Graph the speeds.

Lap 1 - 140 mph
Lap 2 - 140 mph
Lap 3- 143 mph
Lap 4 - 151 mph
Lap 5 - 152 mph
Lap 6 - 150 mph
Lap 7 - 149 mph
Lap 8 - 158-mph

Lap 9 -7 156 mph
Lap 10 - 152 mph,
Lap 11 - 150 mph
Lap 12 - 140 mph
Lap 13 - 145 mph
Lap 14 - 150 mph
Lap 15.- 170 mph

The number of people who die of lung cancer each year is given

below. Graph these data and estimate how many people will
die of lung-cancer in 1990.

1930 - 2,500
1940 - 7,500
1950 -18,000
1960 .-27,500
1970 -001,000
1980 -88,000 (estimated) .

1990 - ???

mums LETTERS

As:: the Coordinator to give you throe books from the shelf.
Write a letter to each publisher, ordering i copy of each
hook. The point of this exercise is to see if you can use
Correct business letter form. If you do not know how to
write a business letter, AIL; 12g h112.

!IRITING ABILITY

Write a 500 word theme cn the topic: "Three places 1.

Would Love To Visit."

r--

2H1ACTEA EVALUATIOTT

Write a brief'description (one page) about the thing you
like to do.best of all.

Write another page about one thing you like.to do ast.of all.

4.
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FANILY LIFE

Day 2-A, page 5

You have probably read the letters to "Dear Abby" in the
paper. Try to answer the following -letters like she would.

Dear Abby,
I am 10-years old .and ath writing to you in desperation. Ny-
Mom will not lot me pick out my own clothes'for school. She
says that I'm too young. All my friends pick out their
clothes for school. If you tall my Mom it's all right,
she'll let m9. Sandy

Dear Abby,
I am divorced and have custody-of my children. Their mother
left us and didn't want to take carahof the children. I

need to hire a woman to take care of the childrtn. What
should I look for in such a woman. .Lonely Father

Dear Abby,
Every day I have to tell my kids
brush their teeth, and put their
by now they would know, but they
giving stares, and ignoring them.
do what they are supposed to do?

to pick up their clothes,
books away. You would think.
don't. I have tried yellimg,

How can I get them to

Angry Nother

.Dear Abby,
I have one sister who is pretty and one who is'Very "smart.
I have a third aster who is so witty that ileople laugh the
minute she opens her mouth. People look at me as if I've
got nothing. I'm beginning to think they are right. I

feel dumb, ugly, and sour most of the time.'-nat. can.l.do
about myself? Please hurry with your answer. I need your
help. Miss "Noliody"

DATING RESPOVSI3tLITY

Read the following story. Then answer the quostions below.

Joyce is a pretty 16-year old who is in her junior year at
East Falls High School. Her Prom dance is just two weeks
away and Joyce is dying to go. Larry aSks her to go, and -

she accepts even though she doesn't like him. She really
'wants to go with,David, but is afraid he wouldn't ask her.

The next day, David calls and asks her to go to the dance.
She is excited, but doesn't know what to say. She tells
David she will call him back in an hour.,

Should she go with Larry because he asked her first?
Why? or why not?

Should she go with David, whom she really likes? Why, or why not?

If you were Larry and she choose David, how would you feel?



IN-SCHOOL SUSPENSION PACKET 3 -R*

This packet of materials tells you what you are to do today.
Follow these rules carefully!

1. Put all, your work on your own paper. DO NOT WRITE ON THIS
PACKET.

2. Work carefnlly. Write so we can read it'. Use complete
sentences. Watch your spelling and grammar.

3. Put the heading of each new section on your paper so we
can find it.

4. DO NOT SKIP AROUND in the packet. Start with the first
section, then d6 the.second, etc.

5. Ask for help if you need it. If something is too hard. We
may be able to sive you-something else to do in its place.
6. Read the rules of the I-SS reenf-and-POLLOW THEW CAREFULLY.

PUNCTUATION

Copy the following paragraphs. Use capital letters, commas,
question marks, quotation marks, and periods to make each
sentence correct.

WITHIN THE NEXT PEI YEARS YOU WILL BE FACED WITH THE NEED FOR
EARNING A LIVING SCHOOL 1ILL BE 3EF2ND YOU AND THE WORLD OF
WORX WILL LIE AHEAD WHICH OF THE THOUSANDS AND THOUSANDS OF
JOB OPPORTUNITIES WILL YOU CHOOSE

'

AT FIRST.IT MAY SEEM THAT. YOU WILMkLBE ABLE TO CHOOSE ANY
CAREER xoy WANT AND YOU DO HAVE AN.ALMOST UNLIMITED CHOICE
BUT THE CHOICE YOU MAKE AFTER YOU FINISH SCHOOL MAY BE LIMITED
BY THE CHOICES YOU MAKE WHILE YOU ARE STILL IN SCHOOL

DURING THE NEXT FEW iEAS YOU WILL HAVE TO MAKE MANY DECISIONS

\
ABOUT WHAT CQURSES TO TAKE AND ABOUT HOW MUCH YOU LEARN WHILE
TAX/NG THESE COURSES MAKING THESE DECISIONS WISELY IVA
DIFFICULT JOB IT REQUIRES THAT YOU KNOW A LOT ABOUT THE TYPE

\ oy JOB YOU MAY WANT TO CHOOSE LATER IT ALSO REQUIRES THAT YOU
KNOW A LOT.ABOUT YOURSELF

\\

BASIC ARITHMETIC SURVEY-

Work the following problems on your own paper. Copy the

, problem first. REMEMBER: ,D0 NOT WRITE ON THIS SHEET.

A d: ,.78 7.76 37.28 2.307 .07 2.2

.24 6.34 99.20 1.990 .09 3.3

itIlL 6.08 8.861 .06 8.8

Subt ct: 1.7 10.05 106.80 13.88 100 .009

- 7.09- _:=11,J.29._ _:_aa_

Multip i .07 10.07 273.9 34.009 .900

x 1.99 x .8 x 1.999 x ,.009

Divide: 12. 237770-. 1.5 1-137- .02 ) 444

CHARACTER V /ON

Write a One ba assay about someone you dislike. Describe
What this pers does that bothers you the mo y to
explain why this Person acts this way.

SPELLING

-Ask the Coordinator fer spelling word searches. You may writp
on thee. worksheets. N

*Reaedial Student



BASIC ARITHMETIC-ADDITION

pay 3-R, page 2

Copy each problem on your own(DO NOT WRITE ON THIS SHEET.
paper.)

16.06 278.019 178.99 .0098 198.99 16.7
14.09 9,908 24.09 .1199- .01 28.9

111.9 2.6789 /23.457 2.0000 2768.48
222.9 9.7778 ' 9.009 8.0000 488.99
111.7 4.8670 2.110 7.000814 24.00

1.5 24.98 234.234 ' 10.01 158.0089
2.8 87.89 897.435 9.09 987,8809
3.7 24.21 258.589 8.09 123.8844

111.145 7.90 214.9999

alaa USAGE

Look up each of the follOwing words in a Aictionary. Copy all
of the definitions given for the word. Then write a sentence,
using the word correctly.

Access
Excess

Brake
Break

Due
Do :

Loan
Lone'

An Clothes Flour PeaceAA Close Flower Piece

Beat Cymbal Lead . Pray
Beet Symbol. Led Prey

PERSONAL PROPERTY'

Nate one big, expensive thing you would like to.oWneomeday.
(a certain kind of car, an airplane, a big boat, a house, etc.)
Try to explain how owning this thing will make,you feel about
yourself.

BASIC ARITHNETIC--SUBTRACtION

(REMEMBER* DO NOT WRITE ON THIS SHEET. And, be sure you copy
each problem onto your paper.)

413.14 $187.98 :$2.04 -310.00 4799.97
-12.28 - 87.99 - 5.86 - 2.24

4478.90 $109.09 427.50 $88.88 410000.00
- 99.99 - 29,90 -27.34 - 100.00

8976.987 4573.9987 23.987654 342.567
-7998.660 1 17.9999 - 1.857640 =112,1-25i-

(ARE YOU HAVING PROBLEMS? IP SO, ASK ?OR HELP. REMEMBER--

YOU MUST NOT SKIP ANYMTNG.)

148
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INDEX USAGE

Ask the Coordinator for a copy of Life Science--A Search
ler Understdnding. Look up each of the following words in
the INDU of this book. Find the word in the book. Copy
the entire Paragraoh the word is in. (If the word has more
than one page listed for it, use the 4trst page listed.)
Read the paragraph you have copied and then write a definition
of the word.

1. Endocrine System
2. Distemper
3. Gristle
4. Omnivore
5. Rickets

FOLLOWING DIRECTIONS

IrkCopy the In-School Suspension Rules from the board. Are
you following each one?

6. Hypoth is
7. Ichthyo ,
8. Smog
9. Lockjaw
10. Milliped

WIC ARITENETIC--MULT PLYING

Ask the Coordinator for a copy of the Multinlication Facts
shoet. Fill this out carofUlly. Then use it to help you
solvo the following problems. DO NOT WRITE ON THIS PAGE.

.7

.3
.9 7.76. 16.09

.07 .10
135.99

.99
27.1
4.1__J.2

19.567 22.234 27045
.97541

-

24377

.0003

148

24.77 254.9 17.555 1.555 14.867
-LIU

PUBLIC PROPERTY

Thi City of Virginia 3each, the State of 'Virginia, and the
United States. Government give you many, many services. List
as many of thcae as you can think of.

Thoso services are paid for with money collected as.taxos.
Many people think taxes are too high* They are willing to
give up some services if their taxes are lowered. Which
of the services in your list would you be willing to give up
if taxos were cut? Explain why.

GLOSSARY USAG4

Ask tho Coordinator for a copy of Earth Scienco--A Search
lAr Understandin. Find' the Gloosary in the back of the
book. Look up each of tho following words and copy.its
dofinition. Then writo a sontence szing the word dorroctly.
(Your sentencos Ihould show that you understand the meaning
of each word.)

1. Comet .

2. Extinct
3. Solvent
4. Water Table
5. Nammal
6. Amphibian

7. Climate
8. Alloy
9. Fault

10. Woather
11. Monsoon
12. Asteroid

149 .

13. Evaporate
14. Set Stream
15. Sunspot
16. Liter
17. Cascade
18. Abrasion



BASIC ARITICETIC DIVISI ON

All of the followi
your Hultiplicatio
If you don't know h
SHEET. Copy each p

6 7-47-5-- )

5 , 10 )

Day 3-R, page 4

problems are division problems. But
Facts sheet will help you solve them.
w, ask for help. DO NOT !IBM ON THIS
oblem onto your own paper.

480 7s, 847

3 1-337--

6) 168

100,40 12 ) 1.44

2.4737- 1.2 ) 10

2.8 7-7717-, 1.11 775".7517

CHARACTER ANALYSIS_

1.4 ) 154 2.1 7-705-7

7.5-7755---, .02 7-737-

All of us do things that irritate other peorile sometimes.
Think back to the last time you did something that made
your parents, a teacher, or a fiiend angry at yoil. Describe
what you did. Try to explain why you acted the way you did.
Did you act that way on 'purpose or was it an accident? Have
you ever tried to irritate someone? If so, describe what
happened.

THINKING ABOUT lEa FUTURE

yry to thInk of what you would like your life to be like
10 or 15 years from now. What kind of a job would you like
to have? How would you like to be livingl How. much money
would you like to have?

Urite a short descriptiot of what you will have to do to get
the kind of lire you just described. Will you have to so to
school tO learn any special, skills?

13u

so'

4


