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Chapter 1
Introduction

A wide range of opinion exists among educators concerning the characteristics of
successful teachers. Some writers believed with Kerlinger (1967.654) that no com-
mon agreement on the question of desirable traits of teachers can be reached. He
felt that the only aniwerable question was ** What traits of teachers do differentsets
of individuals believe desirable in teachers?”” Educators contend that there are

ways of defining desirable teacher characteristics, although the parameters of the
definition must be arbitrarily limited. Gage (1968:399) supported this contention .

when he stated:

Successful teacher behavior, or characteristics are those that have been
found through empirical research to be related to something desirable about
teachers. That something desirable may be improved achievement by pupils,
or any of the various cognitive, affective, or psychomotor objectives of
education. 1t may be a favorable evaluation of the teacher by pupils, a
supervisor, a principal, or someone else whose opinion is important.

Thus, these educators and others felt that sugcessful teaching can only be defined
as what various groups of people believe ff to be-~~

Although there may be considerable d‘i\ffcrcnccs bétweer various groups of
educators on the desirable traits of a teachér, there does appear-t0'\be a general
consensus on se veral factors that help determine whether a teacher will be success-
ful. Ryans (1975:45-46) felt that the underlying conditions contributing to the
success of a teacher might be divided into two groups: (1} characteristics of the
teaching situation and (2) characteristics of the individual teacher. He suggested:

Some . . . characteristics of the teaching situation which may have marked
effect upon teaching behavior . . . are sociopsychological conditions:
economic. ethnic and cultural conditions; administrative policies; grade level
or subject matter taught; resources, including facilities; teachingaids; availa-
ble personnel; the pupils taught, their ability level, motivation, and expecta-
tions; and parental expectations.

Perhaps the variation in these characteristics of the teaching situation often deter-
mines differences in the degree to which a particular teaching act is judged effec-
tive. .

Personal characteristics identified by Ryans (1963:33) also contribute to teaching
success. They included the teacher's academic ability, the ability to express him-.
self clearly, his information processingability, the ability to recallin his mindand to
adapt relevant information to the situation, and the ability to control his own
behavior. From the personal characteristics of teachers observed by Ryans
(1975:47) there emerged five clusters of teacher behavior styles. They were:

(X) considerate, warm, sensitive, and supportive teacher behavior. (Y)
organizing, managing, orderly responsible, and businesslike behavior, (Z)
achievement motivating, stimulating, and imaginative behavior, (E) expres-
sive, attractive, clear, personally and academically impressive teacher be-
havior, and (Dl) directive, authoritative versus non-directive integrative
teacher behavior.

In elaborating on personal qualities, Ryans (1975:49) referred to a communicalion_
from R.L. Turner. Turner compared inner-city with outer-city teachers who were

,fatedinthe upper versus lower quarters of principals’ ratings and found evidence of

‘the importance of caréer motivation and professional involvement in teaching

9 , . ’ ‘)
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suceess. Ryans (1975:49) reported that for the purpose of identifying successful and
unstceessful teachers, Turner feels . . . the scale he has developed to measure
career motivation may be one of the most significiant of those avaiiable.”™”

Although Ryans’ divisions ire justifiable, & more workable analysis of teaching
suceess factors came from MeClelland and others (1953:315), who connected.
achievement need with belief in individual controllable and non-controflable fac-
tors. These factors were emphasized within a psychological framework by Heider
(1958:82), who stated that “the result of an action is felt to depend on two sets of
conditions. namely factors within the person and factors within the environment.™
The implications of this idea for a study of teaching success fuctors are found in
Bliss and Vickery's (1976:2) interpretation of Combs and Snyggs™ beliefs. They
asserted:

If o person’s perceplions are the determinants of hehavior, the study of
professional beliefs should prove to be a fertile area of research in under-
standing the antecedents of teacher behavior.

While many studies have been concerned with teacher behavior, most seemed to
overlook that what teachers do is largely determined by perceptions. Innoting this,
Gage (1975:33) stressed. ** Any innovations in the context, practices, and technol-
ogy of teaching will necessarily be mediated through the minds and motives of
teachers.”” Wylie also believed that human behavior cannot be understood nor
predicted without knowledge of a subject’s conscious perceptions ‘of his environ-
ment and of himself as he sees it in relation to the environment.

The Problem

A review of the literature has revealed i general consensus on several factors that
contrihute to teaching success but very few studies of how these factors are
perceived hy teachers. As a result of this deficiency, unknown and important
perceptions may exist among various groups of teachers in the value which they
place on teacher-controlled and nop-teacher-controlled factors that contribute to
teaching success. Thus, the prohlcm of this study was to determine if such differ-
ences exist and if differences lie in the variables of age, sex, experience, degree,
teaching level, and size of school.

Purpose of the Study

5

The purpose of this study was to determine how various groups of teachers rated
selected factors in teaching success. In order to achie ve this objective, the follow-
ing questions were identified for investigation:

1. Which of the twenty factors identified for inclusion in this study do teachers
rate as extremely important, important, moderately important, slightly impor-
tant, and of very little importapce?

2. Is there a significant difference between the number of teachers who pl.m¥
high or low rating on teacher-controlled factors and those who placc ahighor
low rating on non-teacher-controlled factors?

3. Do teachers rate each individual factor differently on the basis of (1) age, (2)
sex, (3) teaching experience, (4) degree, (5) teaching level, and (6) size of
school?

Delimitations

The way in which teachers perceive and interpret teaching success may vary
considerably from persen to person. Teacher perceptions miy or may not agree
with the actual importance of a factor, -

Na




The subjects for this study were drawn from a random sample of teachers in the
schools that comprise the East Texas School Study Council. The personnel direc-
tories of sixty-four cooperating schools were arranged in the order they were
received. and names were selected by using a table of random numbers. A sample
of 525 names was drawn from a population of 10,500 teachers.

Definitions

For the purpose of this study. the following terms were defined.

East Texas School Study Council ]

The East Texas School Study Council (ETSSC)is a cooperative organization of
sixty-six puolic school districts in Northeast Texas and East Texas State Univer-
sity. The purpose of the ETSSC is to promote the improvement of education
through research, information sharing, cducational meetings. and publications.
Council activities are approved by a board of directors and funds are distributed
through the cooperation of East Texas State University. The ETSSC serves
approximately 12,450 teachers and administrators in both large and smail school
districts. Regular publications include: ETSSC Newsletter, Forum of Educational
Ideas, Financial Data Summavy, Storehouse of Innovative Ideas, ETSSC Annual
Repor:, and The Catalyst For Change .

Teachers

_Teachers in this study included all regular professional personnel who were
teaching full-time in the cooperating schools. Teachers employed in federal pro-
grams, special education, and part-time teaching were not included.

.

Size of School Districts

The sizes of school districus ‘nthis study were AAAA, AAA AA, and Aorless.

AAAA : Schools with an average me mbership of 520- 1,134 students in grades nine
through twelve.

AAA: Schools with an average membership of 520-1,134 students in grades nine
through twelve. - .

AA: Schools with an average membership of 235-519 students in grades nine
through twelve.

A or less: Schools with an average membership o234 or fewer students in grades
nine through twelve.

Secondary Teacher

Secondary teachers included those identified as a part of the study who taught in
grades seven through twelve.

Elementary Teucher

" Elementary teachers included those identified as a part of the study who taught in
grades kindergarten through six. .

Teacher-Controlled Factor »
Any situational or personal factor that affected the teaching-learning process and
whose status was dictated mainly by the teacher was labeled teacher controlled.
)
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Non-Teacher-Controlled Factor

Any situational or personal factor that affected the teaching-learning process and '
whose status was dictated mainly by the situation was labeled non-teacher control-
*led.

~ Procedure

A questionnaire was devised to collect data from teachers in sixty-four schools of
the East Texas School Study Council. The survey instrument was submitted to a
panel of experienced educators who validated the questionnaire’s construction.
Two pilot studies were conducted to test the instrument’s performance. One pilot
study was conducted with the aid of eighty prospective teachers at East Texas State
University. The second pilot study was completed with the assistance of teachers
in two local school districts.

Peérmission was obtained from cooperating districts by means of a letter request-
ing a copy of the district’s teacher directory. After the mailing list was compiled.
building principals in each of the cooperating schools were informed by letter that
one or more teachers in their schools might receive a questionnaire relating to the
study.

A table of random numbers was used to select a sample of 525 teachers from a
population of 10.560 teachers in the cooperating schools. The subjects were mailed -
a questionnaire and a letter e xplaining the purpose of the study. Ten days later, a
follow-up letter was sent to non-respondents soliciting their participation in the
study. A total of 373 usable questionnaires was returned for a response of 71
percent. Krejcie and Morgan (1970:608) indicated this number to be an acceptable
sample size for a population of 10.500.

-

Significance of the Study

- Indications are that teachers will play an increasingly important role in shaping
the structure of cducation at the local level. As democratic decision making be-
comes a reality in the public schools. administrators will need to understand better
the perception of teachers concerning the factors that they consider important to
successful teaching.

The goal of this study was to assist administrators by increasing their understand-
ing of the perceptions of regular teachers. Such understanding might lead to
increased proficiency in identifying successful teacher candidates, selecting pros-
pective administrators. and in designing more appropriate inscrvice programs. Itis
also anticipated that a better understanding of personnel motivation will result inan
improved relationship between administrators and teachers.

Organization.of the Remainder
of the Study

This chapter included an introduction to the research subject. the problem.
delimitations. definitions, procedure;, and the significance of the study. Chapter 2
provides a review of the literature relevant to the study. Chapter 3 discusses the.
methodology and procedures, and Chapter 4 presents the findings of the study. -
Conclusions and recommendations resulting from the study are foundin Chapter5. .

-
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Chapter 2

Review of the Literature

Many factors affect the success or lack of success experienced in teaching. The
more common factors have tended to recur in numerous studies of teacher effec-
tiveness. Nearly all studies of effective teaching have been described as inadequate
by educational leaders. Popham’s (1972:59) comment was typical.

Since the turnofthe century, how 1o measure a teacher’s instructional skill
has perplexed a stream of educational researchers and evaluators. The most
widely used measures—ratings, classroom observations, and pupil perfor-
mance on standardized tests—all have proved dismally inadequate.

Regurdless of the pessimism expressed toward rescarch efforts, almost all
educators were in agreement on one aspect of the profession. The success or failure
of the educational enterp:ise was determined more by the classroom teacher than
by any other factor.

In a review of resecarch findings regarding teacher attitudes, Taddeo (1977:7)
concluded that teacher attitudes have a definiie impact on a student’s learning and
development. She further observedthat *'since research in attitudes is dct'cicnl and
results inconsistent, the subject does not receive its due importance.” Taddeo
supported this positionby noting that the Coleman Report, Equality ofEdm ational
Opportunity, virtually ignored the subject of teacher attitudes, even in the broadest
sense. .

Need for Undegstandihg Teaching Factors

The need for understanding teaching factors was considered under three broad
areas as applied to teaching. These areas were (1) demands for accountability., (2)
development of teaching personnel, and (3) recruitment of teachers into the profes-

. sion.

Demand for Accountability

Tolcr( 1973:98) identified three major dcvclopmcnls which have increased efforts
to appraise teacher competence as a part of the accountability movement.

First is the growing acceptance of the principle of accountability, as
applied to the educational area. The second is the changing economic picture
in which a combination of recessionary trends and inflationary pressures
have produced a diminished tolerance on the part of most people for assum-
ing heavy tax burdens. The third is the mounting concern with the issue of the
~ relevance of the educational enterprise in a rapidly changing society where
traditional values and goals are constantly being challenged.

" In response to the mounting pressures, a number of state legislatures passed
various forms of accountability acts that were directed toward the evaluation of
teaching. An example of the early laws dealing with accountability was the Stull
Act that was passed by the California Legislature in 1972.

Development of Teaching Personnel

The purposes of evaluation are generally expressed as improving the quality of
instruction or eliminating incompetent personnel. While the first of these is a
positive objective, the second is negative and punitive. Many educators are
alarmed at the views of the public on the purpose of evaluation. Berger (1974: 148)

ERIC )
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commented  Unfortunately as the public sees it, the purpose of evaluating teachers
is punitive—to eliminate incompetent teachers.™

During the early 1970's, the widespread emphasis on in-service education as a
means of improving teaching effectiveness atlests to the attractiveness of the
instructional improvement model to educators; but in-service education was often
approached with little enthusiasm by both teachers and administrators.

Recruitment of Personnel ;

Many educators regard teacher characleristics as criteria for selecting teaching
personnel. Zanells (1977:67) listed seven guidelines for interviewing teaching ap-
plicants as follow: (1) enthusiasm about teaching in the district: (2) the candidate’s
poise—nervousness: (3) knowledge of—subject area, school routine, discipline
procedures; (4) experience—student teaching, previous teaching; (5) references
—variety, sources; (6) education—school, grade average; and (7) adaptability
—flexibility and reception to change.

Difficulty of Assessing Personal Factors

Assessing the personal factors that affected teaching success has proved to be a
difficult task. The two main difficulties involved selecting those attributes which
dependably identified the successtul teacher and determining which instructional
goals of the school were most important. Some teachers were better than others at
achieving certain goals. while others were better at achieving different goals.

Some measures of the school situation and teacher performance have been
shown to be related. McKenna (1973:22) felt these included measures of financial
effort. staff characteristics, and numerical adequacy of staff. He stressed that this
relationship existed “even when the influence of other variables is taken into
account.”’

Efforts to Measure Teaching Factors
After reviewing the rescarch dealing with teacher effectiveness, Hamachek
(1969:341) concluded:

Most research efforts aimed at investigating teacher effectiveness have
attempted to probe one or more of the following dimensions of teacher
personality and behavior: (1) personal characteristics. (2) instructional pro-
cedures and interaction styles, (3) perceptions of self, and (4) perceptions of
others. .

Almost nine years earlier Turner and Fattu (1960:9) had advocated a research
study based on a combination of behavior style and teacher characteristics as a
means of predicting how well a teacher would perform. Their design was basedona
systematic strategy developed by David Ryans. Turner and Fattu (1960:9) sug-
gested:

In broad outline this strategy consists of: (1) searching for relationships
between the classroom behavior of the teacher and the concurrent and
subsequent behavior of pupils, (2) identifying the specific conditions under
which a specified relationship between a pattern of pupil behavior occurs,
and (3) demonstrating that a teacher with known characteristics will, in fact,
engage in a particular pattern of behavior under a particular set‘)fclus.sroom
conditions. '
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Perhaps the most comp'[chcnsivg attempt to dcﬁnc\ the major operations of the

teaching process was undertaken by Barr (1961:14). He summed up the operations
" as determining pupil need: formulating educational objectives: choosing means,.
methods, and materials: guiding the learning process: and evaluating outcomes.
Reynolds (1975:468) has suggested an approach which calls for involving the
individual ““first in defining his or her duties :. . responsibilities, then in setting
standards for judging performance, and fins!'v 1n self appraisal.”” -

- An opinion similar to Reynolds’ was exp. 2d by Cardellichio (1974:9).

A guiding principle for developing evaluative riteria should Be that teach-
ing methods be assessed for congruence with the objectives outlined by the
teacher in consultation with his supervisor. . .. Methods cannot be
evaluated without reference to_the goals one desires to achieve: to do so
would cause the errors which originally fostered evaluation by outcomes.

Worcester (1961:132) summarized eighty-three studies on teacher effectiveness
and identified the following assumptions in one or more of the studies reviewed:

There is a general teaching ability—a talent for teaching, teaching ability is
a result of training—knowledge of the subject matter is sufficiefit training, .
words used in professional courses have the sume meaning for-instructor and
student. Teaching ability can be objectively evaluated by trained observers,
subjective evaluation of teaching performance has considerable validity,
teaching effectiveness can be adequately rated by specialists, ratings given
teachers are independent of the rater's philosophy. certain personality
characteristics are essential to effective teaching, intelligence is directly

“related to teaching effectiveness . . . )

Effectiveness of teaching is determined by the motivation of the teacher,
effectiveness of teaching is determined by. the motivation of the pupil, the
teacher can be a major influence in motivating pupils, certain special condi-
tions are related to effective teaching. Teaching effectiveness is a matter of an
almost infinite number of interrelationships . . .

Although this list does not include all those identified by Worcester, it does
emphasize the extent of the field of investigation which contronts educational
rescarchers. .

Classificatory Variables

Statisticians and those interested in public opinion long have recognized that
populations can be demographically divided into special interest groups. These
groups were usually not based on formal organization, but existed as the result of
common interests arising from such factors as age, sex, working conditidns, et
cetera. Sometimes formal organizations based on these factors did come into

existence, especially when an advantage from such organization became apparent.

Age. Sex, and Years of Experience

1n his Five-Towns Study, Lortie found differences basedona combinationof age
and sex. He observed that involvement apparently varied with age for men as itdid
for women. He felt that the basis for variation was -probably different in the two
groups. Men high school teachers worked less than women. Men teachers who




planned to leave the profession worked the fewest number of hours. A feature oflife
involvement (Lortie, 1975:94) of male teachers over forty in the study was that
almost every such man in the Five-Towns Study had either a strong avocational
interest outside teaching or an additional souree of employment income.

For women-teiachers, the outlook was somewhat different. Prior to age forty,
women teachers appeared to devote less gime 1o teaching than they did after forty
due to strong outside interests such as marriage, having children, or leaving the
profession for other reasons to later return. These patterns according 1o Lortie ~
suggested *stabilization.”’ "

Hall (1974:154) investigated staff effectiveness and recommended dividing
teachers onthe basis of experience for the purpose of evaluation. He believed these
divisions should be the first-year teacher, the third-year teacher, the fifth-year
teacher. and the tenth-year-and-up teacher. The ‘three-years-experience category-
agrees with the findings of Brophy and Evertson (1974:2), who found that teaching
behavior becomes more stable after three years in the field.

Degree, Teaching Level, and Size of School

In a study of teachers and teacher organizations in the Minneapolis-Saint Paul.
Minnesota, arca, Brinkmeier, Ubben, and Williams (1967:58) discovered that
teachers with master’s degrees were more knowledgeable about teacher organiza-
tions and their position on certain issues than were teachers with less than master’s
degrees. Speculating on the reasons for this, Brinkmeier, Ubbens, and Williams
(1967:62) decided that **those were the teachers who have been around awhile and
were most likely in the business to stay."”

Lortie (1975:199) found that significant differences existed between elementary
and secondary teachers on the principal’s role in supervision. He reported:

The idea that the principal-should check for teacher errors was found
primarily among elementary teachers; -34 percent of them, compared with
four percent of the high school teachers made that point. Some respondents
(elementary teachers) held the principal responsible for close scrutiny of the
teacher's works whereas others (secondary teachers) stressed his obligation
16 extend autonomy.

Turner and Fattu (1960:14) looked for an explanation of thé\{jfference between
teachers inlarge and smaH schools. They theorized that schools tended to select
and retain teachers who were in accord with the prevailing views on educational
practices inthe system, They also noted that some school systems have a great deal
more to offer teachers in the way of teacher autonomy, community stature, and
progressiveness. .

N«‘-ﬁ

Non-Teacher-Controlled Factors

The teacher controlled and non-teacher controlled classification of factors in this
study should not be confused with Rotter, Chance. and Phare's (1972:261) explana-
tion of internal-external locus of contral. In this study. teacher controlled and
non-teacher controlled refer only to whether the status of a factor is dictated by the
teacher or by other forces. Non-teacher-controlled factors discussed are: the
school plint, socioeconomic level of the community, administrative support, type
of student assigned, teaching supplies. school discipline, luck. college attended,
capability of the principal. and innate ability of the teacher. :

9
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School Plant N .
. Ttic importance of the school plant was emphasized by Knezevich (1975:562),

who viewed it as the space interpretation of the school curriculum. He slal%“lhc )

size, proportions. and relations of learning spaces influence the type and quality of
instruction.”” This interpretation of the school plant is supported by Maxson
(1975:177). who commented, *"the classroom as a foundation of structural space,
molds the teaching pattern, setting not only the scene but also the style of teach-
ing.

‘Sociveconomic Level of the Commuity

The Coleman Report, Equality of Educational Opportunity, concluded that the
highest gorrelate with student achievement was the sociorconomic level of his
family. Loleman and others (1966:399) stated: : .

Teac her characteristics accounted for a higher proportion of variation in
student achievement than did all other aspects of the school combined,
excluding the student body characteristics.

Dreikurs { 1968: 12) saw an even stronger relationship betweenthe teacher’s success
and the socioeconomic level of the community in which he taught. He asserted:

In most cases the expectations of the community are not inconflict with the
educational goals of the teacher. However, in many communities, especially
those with considerable racial or economic differences, the teacher is not
considered a iriend, but a critical and imposing authority.

These and other studies suggested that the socioeconomic level of the community
may have had a'significant effect on the degree of success the teacher achieved in
producing student achievement.

Administrative Support

In a.study of how teachers perceived the principal’s role in supervision consider-
able emphasis was piaced on the effect of administrative support of the ieacher on
student learning. Lortie (1975:198) noted that over one third of the respondents, 38
percent, mentioned support in reply to the question *did the principal support the
teacher in problems with parents and with difficult students?”

-

Students Assigned to the Teacher

Citing a study involving over fifteen thousand California teachers, Bichler
{1974:730) listed the reasons given by teachers as having caused their extreme
disenchantment with teaching. The reasons were lack of response from students,
luck of a discernible impact on students, and problems in controlling the class. This

and other studies seemed to indicate that the student’s academic ability had consid- -

erable influence on the amount of discernible impact that the teacher had on his
students. :

Teaching Supplies
Bichler (1974:730) reported that one of the questions askéy on.the survey of
California teachers was: v
Is there any specific thing which you think calls for state action to help
teachers do a better job of teaching? Among the most often listed answers
were: (1) Smaller classes. (2) Less pupil supervision. {3) More clerical help,
{4) Higher salaries, (5) More supplies, equipment, and textbooks, (6} Better
R
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education colleges and courses, (7) More preparation time, and (8) More
special classes and vocational schools. <

This survey indicated that teachers consider teaching supplies to be somewhat
important in the cuccesstul performance of their tiasks. Jordan (1969:85) stated,
*Schoo! supplies and equipment or educational tools” are issuming an increas-
ingly important rolein the instructional process.”” Quoting from the Cost of Educa-
tion Inde v, which indicated that less than 12 percent of the operating budget inmost
«chools was designated for supplies, Jordan (1969:85) further stressed:
The importance of securing maximum return on the educational dollar
cannot be overemphasized in view of the contribution which this relatively
small expenditure makes to the success of the educational process.

However, he implied that supplies, like the school plant, would be considered as
highly important only by those professionals who had experienced inadequate
amounts of supplies.

Luchk
Many studies have been conducted on the effects of o belief in luck or fate on,

, individual performance. Veblen (1934;183) connected a belief inluck withlessened

effort, lower productivity, and general passivity onthe partofanindividual. Weiner
(1976:182) discovered that gender was an individual variable related to causal
attributions. He observed that there was suggestive evidence that females were
more likely to invoke luck cxplunzlli()ns than were maies and perceived themselves
as lower in ubitity. This may haveibeen the results of role stereotyping and would
not apply to all professionals. \\ \

Capability of the Principal ’ .

Many professionals agreed that the principal had much to do with the organ.za-
tional climate of a school. Summers ( 1973:169) studied the relationship between the
climate of a school and teacher behavior. He identified six organizational climates
by using the Orgnaizational Climate Description Questionnaire developed by
Halpinand Croft. The organizational climates were open. autonomous, controlled,
familiar, paternal, and closed. From his study Summers found:

As a school climate changes from open to closed, its incumbent teachers
have a tendency to become more directive. They (1) order and give more
verbal commands te their stldents. (2) criticize student behavior more fre-
quently, (3) have more silenceor confusion (in the classroom). rely more and
more on authority, rather th#n logic to maintain classroom control, and (5)
spend less time using and; xpanding the ideas that are presented by the
students. ’ B

Fromastudy of the influences l\\uc_g_%hcrs belicved to affect the curriculum taught
in school, Walker (1976:102) felt thal the principal was a major influence in the
curriculum. The principal was rated first among the local administrative personnel
in his influences. .

Innate Teaching Ability .

Educators have generally believed that teaching was a learned behavior. How-
ever, Walberg (1976:147) admitted that some persons ceemed 1o possess innate
teaching ability. The findings of natural science appeared to support his observa-
tign. Walberg stated: . N

'




. ‘- " )
Researchers have marshalled natural science findings supporting the exis- -
tence of prior mental structures. There is little reason toaubt that adaptive

capacities and complex patterns of behavior are pasged on genetically
through DNV&I RNA. } oY -

K Teaéher Controlled Factors

Ten factors involved in this study may be classified as teacher controlled. They

. are teacher perception of the pupil. persistent effort, professional growth, work
enthusiasm. self-understanding, instructional skill, human relations skill, helping
the student, knowledge of subject, aund membership in a professional organization.

Teacher Perception of the Pu_pil

) \

The importance of teacher perception of the student was emphasized by Combs
(1972:36), who asserted that *the beliefs teachers hold about what children are like
and why they behave as they do play a crucial role in their influence upon stu-
dents.”” Combs and others (1974:23) offered a more complete explanation:

What a teacher believes abdut the nature of his students will have a most
important effect on how he behaves toward them. If a teacher believes his
students have the capacity to learn, he will behave differently from the
teacher who has serious.doubts about the capacities of the charges.

Ryans (1960:142) belicved that good teachers rated higher than poor teachers in
at least five different ways. Among the most promifient were a more favorable
opinion of students and a more favorable opinion of other people. ]

Educators are observing the findings of research closely in the area of casual
ascriptions of human behavior. Gage (1975:36) concluded:

Causal ascription in educational settings refers to perceptions of the cause
of success or failure. .-. . If a teacher ascribes the student’s failure to low
ability, his behavior towards that pupil will be different than if he asc ribed the .
failure tolack,of effort or the excessive difficulty of the test. Since ascriptions
for success and failure prevade the teaching situation, they should be sys-
tematically examined. - o

Goldberg (1977:60) believed the key to a successful individualized program could
be found in the teacher’s attitude toward the student. He characterized a good
program as one in which "*teachers know their students well.”

N
°

- Persistence of Effort

Dreikurs (1967:98) belié ved that the greatest obstacle to pupil learning was posed

by children who were so discouraged that **they discouraged the teacher too. Itis

_necessary that the teacher doesu't fall for the pessimism of the child and accept it

but sees a chance for every human being."” Dinkmeyer and Dreikurs (1963:34) had
—__explained this concept: : -

The discouraged person cannot perceive the possibility of winning a battle,

or ever solving his problems, or moving toward possible solutions. He has

neither confidence in his own ability nor in life. He assumes that he has no

choice. ‘ oo

It appcukd from these studies that persistence would not make up for glaring
personal deficiencies but without it the opportunity for other teaching qualities to
become effective might never be realized. Persistence afforded the opportunity for
other teaching qualities to develop through the medium of experience.

13

we . E

Aruitoxt provided by Eic:




v

Professional Growth

Two indicators of a teacher’s desire for professional growlhowcre membership
and participation in a professional organization and seeking to continue his or her
education. Both of these variables have been investigated by rescarchers. .

Jensen (1961:70) investigated the hypothesis that good teachers possessed to a
greater degree than poor teachers the characteristics deemed importart by those
who made the evaluations. One quality which he identificd was **group member-
ship and leadership.’” Although group membership was not a distinctive quality of
teachers highly evaluated, he did find that group leadershipas éxemplified by work
habits, professional judgment, adaptability, system of values, energy, and initiative
appeared to be consistent differentiations. Many educators believed with Brink-
meier. Ubben, and Williams (1967) that those teachers who obtained advanced
degrees and were active in professional organizations were the ones who had tested
the field and were likely to stay in the profession. It appeared that participation ina
professional organization was only slightly related to professional growth.

Work Enthusiasm

Lortie (1975:65), in his Five-Towns Study, concluded that responding teachers
found their teaching experience 1o be different from expectations. He reported,
**They found tasks harder and more taxing than anticipated.” Notingthat the real
situation was misperceived, Lortie observed that **neither the apprentices hip-of-

. observation nor their {teacher’s) formal training prepared them for the inner world
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of teaching.”” A ltarge part of the teacher’s work time outside the classroom was
taken up with planning. Radebaugh and Johnson (1971:417) found from their study
that *"e xcellent teachers seem to take the planning phase of teaching more seriously
than other teachers.”” Barr (196 1:136) listed fifteen personality traits derived from a
review of the related research. ' ’

Instructional Skill

Instructional skill was closely related to teacher behavior. Dropkins (1973:143)
believed that competence could be determined only by gauging the teacher’s
knowle dge andability in terms of specific criteria for teacher behavior. Combs and
others (1974:26) believed:

An effective teacher must have a stock of methods he may call upon as
needed to carry out his teaching duties. . . . These may vary widely from
teacher to teacher and even from moment to moment.

A conscious and definite effort may be required to improve teaching skills.

Human Relations Skill

‘For many years psychologists and those affiliated with the mental health field
have emphasized the need for better human relations skills in the teaching profes-
sion. Carkhuff and Pierce (1976:4) emphasized the importance of human relations
skills. They stated: ‘

Effective teaching begins with the teacher’s ability to enter the student’s
frame of reference, to understand and appreciate the uniqueness of each
student’s learning potential. : g :

Moskowitz (1976:285) conducted a year-long study of inner-city teacher strategies.
Among other conclusions, he found that the differences which appeared within his
study occurred in"motivating behaviors. He reported, *Best teachers constantly:
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used more consecutive indirect or motivating behaviors, while new teachers always
used more consecutive direct or controlling behaviors.”

Use of Own Time to Help Student

Some educators deplored the reliance on observing teacher behavior for the
purpose of evaluation. McNally {(1973:26) quoted from his research: :

No fallucy is more widely believed than the one which says it is impossible
1o judge a teacher’s skill by watching him teach: . . . knowledge of relevant
research will go far in helping us avoid proceeding on the basis of this fallacy..

The teacher's attitude toward use of his own time to help a student depended on the
means he had developed to achieve self-uctualization. Lawler (1970:162) reported
on intrinsic and extrinsic rewards to the individual. He observed that these rewards
stemmed directly from the performance itself and therefore were internally
mediated, because the individual rewards himself. '

Kn:;u{ledge of Subject Matier

Some studies found a varying degree of knowledge of subject matter to be related
to teaching success. Jones (1956:178) found that teachers who were categorized in
his study as good teachers were superior in intelligence, knowledge of subject
matter; and professional knowledge. Saunders and Wright (1974:41) discovered
that among teacher traits highly regarded by students were those displayed by the
teacher who was fair in grading, knew the subject matter, and who explained
thoroughly. Mercer (1972:102) found that professional grades in the student’s
teaching area were related to his teaching performance. Benedict( 1977:95) discov-
ered in her study that only one variable distinguished the most effective from the
least effective student teachers. The most effective group had a higher grade point
average than the least effective group in their subject area.

Membership in a Professional Organization

The Texas Outlook (1973:27) listed six reasons for joining the National Educa-
tion Association, including *'to improve teaching methods.’’ Barr (1961:136) re-
viewed the research in prediction of teaching efficiency. Among other things he
found that there was moderate interest in the teacher’s related professional ac-
tivities. There seemed to be a correlation between interest in teaching and interest-
-in professional activities. 1t appeared that little effort had been made to determine
the extent to which teachers felt that professional organizations were helping them
to improve their teaching skills and methods. .

Summary

Review of the literature indicated that both non-teacher-controlled factors and
teacher-controlled factors were important to teaching success. It was not possible
to identify many teacher-controlled factors that would be effective in every teach-
ing situation. ' ’

Twenty factors were identified which significantly affected the results of the
teacher's efforts. Ten of these were calegorized as “‘non-teacher-controlled’’ and
ten as ‘teacher controlled.”

.
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Chapter 3
Methodology

The purpose of this study was to determine how teachers rated twenty selected
factors affecting teaching success (Appendix A) and if those who rated the factors
differently could be “identified on the basis of various classificatory variables. A
descriptive and comparative approach was employed to investigate the problem.

The question of how teachers rated selected factors affecting teaching suceess
was investigated by determining the relative importance of each factor from the
total score placed on the factor by teachers. Factors were then ranked in descend-
ing order of importance by score size and the results displayed in tables for the
purpose of cata analysis and discussion. . -

A chi square test of independence was used to determine if a significant differ-
ence existed between teacher ratings of non-teacher-controlled and teacher-

“controlled factors. Total scores for non-teacher-controlled factors and teacher-
controlled factors were obtained by summing the individual ratings of each teacher
on the survey instrument.

The questionof whether the teachers rated a factor differently onthe basis of age,
sex, teaching experience, degree, teaching level, and school size was determined
by achi square test for independence. Alltwenty factors were tested by this method
in each of the six classifications.

This chapter considers four divisions of the methodology. Theyare survey of the
population, development of the instrument, designofthe study, andthe procedure.

Survey of the Population

- The populationstudied consisted of approximately 10,500 regular teachers inth
sixty-four cooperating districts of the East Texas School Study Council. The
superinte ndent of each district was contacted by means of a letter requesting a copy
of the district's teacher directory (Appendix B). After the mailing list was com-
piled, building principals in cach of the cooperating schools were informed by letter
that one or more teachers in their schools might receive a questionnaire relating to
the study (Appendix C). '

Teacher directories were stacked in the order they were received and the sub-
jects counted and marked in scctions of twenty for the purpose of identifying the
sample. A table of random numbers was used to select 525 teachers from a
population of 10,500 to be surveyed. This amounted to a total of 5 percent of the
population. The subjects were mailed a questionnaire and a letter explaining the
purpose of the study (Appendix D). Ten days later, a follow-up letter was sent to
non-respondents soliciting their participation in the survey. A total of 384 question-
naires was retirned for a response of 73 percent. A total of 373 questionnaires,or 71
percent, was usable. Kerjcie and Morgan's {1970:608) table for determining sample
size indicated this to be an acceptable sample size for a population of 10,500.

Development of the Insirument

The survey instrument was developed through two methods, (1) a review of the
relevant literature and (2) testing by means of a pilot study. Structure of the
instrument was based on the resuits of these invcsligalions.
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Review of the Literature

The ideas of Ryans (1975) were particularly helpful in dulg.,mng., the survey
instrument. He noted that very often such factors as administrative policy re-
sources: pupil taught: economic, ethnic, and cultural conditions; as well as socio-
psychological conditions have a marked ¢ffect on teaching success. Turner and
Fattu (1960) contributed ideas in the arca of career motivation and professional
involvement. The comments of Kerlinger (1967) and Gage (1968) suggested that
any definition of teaching success would have to be arbitrarily defined. Many other
educators. psychologists, and authors contributed ideas to the study through their
written works or personal communications on the subject of teaching.

Pilot Study

The pilot study revealed several weaknesses in the survey instrument which
needed to be corrected. Revisions indicated were (1) inclusion of “*subject arza of
the teacher’” inthe survey instrument, (2) further clarification of the instructions on
completing the instrument, and (3) clarification of the instrument by more concise
wording. The comments of a panel of educators who reviewed the instrument were
very helpful in revising the questionnaire. The panel consisted of threc professors
of educational administration; three superintendents, three principals, and three
teachers. The survey instrument was constructed to insure the privacy of each

+ respondent to the questions.

Structure of the Instrument v

The survey instrument was structured in two parts. Part A of the instrument
consisted of demographic information which was used as the basis for dividing the
respondents into six classificatory variables. Part B of the instrument contained
twenty randomly distributed statements, ten of which could be classificd as factors
of the :teaching situation and ten of which could be classified as personal factors
relating to the teacher.

The Design

The respondents were asked to rate twenty selected statements on the basis of a.
numerical scale ranging from one {o five, according to the perceived importiance of
euch statement to successful teaching. Number one was designated as the least
important ralmg and number five as the most important rating. Since there is a wide
range of opinion as to what successful teaching involves, according to Gage (1968)
and Kerlinger (1967), the respondents were instructed to rcgard successful teaching

as ‘"teaching which produccx the greatest positive change in the learner and which
is balanced between cognmvc and affective results.’ ’

The 373 respondents comprising the sample were divided into six classut’calory
variables for the purpose of data dndlysls They were age. sex, teaching experience,
degree, teaching level, and school size.

The following definitions apply for operational procedures of the study:

Classificatory variable: The Llassificalory variable was the respondent teacher
groups as determined by the six categories on the survey instrument.

Independent variuble: The independent variable was the respondent’s perfor-
mance on the survey instrument resulting in a total score for each of the twenty
factors.

Respondents: A totatof 373 teachersresponded to the survey of sixty-six schools
comprising the Fast Texas Schoot Study 2C(‘)ﬁuncil.

'
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Proced ure

The subjects chosen for the survey were contacted by mail with a letter c.onl.un-
ing o request o participate by completing a copy of the enclosed questionnaire
(Appendix A). A follow-up letter wirs sent to non-respondents after a period of ten
days had elupsed from the date of the first mailing. The information gathered by the
survey instrument was transterred to 1BM computer cards for purposes of data
analysis. '

Analysiy of Data

‘A score for each factor was calculated from the total ratings which teachers
placed on the fuctor. The factors were then fanked in descending order of impor-
tance as determined by the score. Ranked order of factors ‘was displayedina lable
for the purpose of comparison.

The score for each of the twenty factors was assigned an arbitrary level of
importance for the purpose of duta analysis and discussion. A score of 1.678 to
1,865 was considered to be of extreme importance. A score of 1,492 to 1,677 was
considered to be of high importance. A score of 1,119 to 1,491 was considered to be
of moderate importance, and a score of 746 to 1,118 was considered to be of some
importance. A score of 373 to 745 was considered to be of very little importance.
Score range was obtained by multiplying the lowest score (one) by the number of
respondents (373) and by multiplying the highest possible score (five) by 373 which
equals 1,865: Intermediate score levels were based on multipliers of 4. 50\\0 5.00,
4.00 10 4.49, 3.00 10 3.99, 2.00 10 2.99, and 1.00t0 1.99.

A chi square test of independence was employed to determine if a significant
difference existed between teacher ratings of non-teacher-controlled factors as a
whole and teacher ratings of teacher-controlled factors considered as a whole.
Total scores for non-teacher-controlled factors and teacher-controlled factors were
obtained by summing the individual ratings of each teacher on the survey instru-

ment.

The question of whether the teachers rated a factor duchrcmly on the basis ofdgc\
sex, teaching expericnce. degree, teaching level, and school size was determined
by achisquare test forindependence. All twenty factors were tested by this method
ineach of the six classifications. Analysis of data and the subsequent ﬁndmgs were'
limited by the lollowmg factors. _ -

Limitationy

The sdmplc subjects were chosen from regular teachers employed in schools
comprising the East Texas School Study Council, which are representative of
school districts in Texas. Federal program teachers, teachers in special education,
and part-time teachers were not included. )

In a comparative study there are a number of variables which cannot be con-
trolled. These variables may atfect the results of the study. Conclusions were
carefully drawn, even where significant results appeared to occur.

The arbitrary definition of such terms as **teaching success'" limited the study,
since there are numerous views on what _constitutes successful teaching.




Chapter 4
Presentation of the Data

Thie purpose of this study was to determine how teachers perceived selected
factowm.aflecting teaching success. 1t was designed in the following manner: (1) to
determine the rank of twenty selected teaching factors in order of their importance
from the total score value of each factor: () to determine if a significant difference
existed between subject-ratings of grouped success factors: (3) to determine if
significant differences existed between teacher groups within the classificatory
variables: (4) to determine if significant differences existed regarding non-teicher-
controlled factors, and (5) to determine if significant differences existed regarding
teacher-controlled factors.

Section one reports the level of importance asssigned to the factors and is
discussed as follows: (1) ascore of 1.678 10 1 865 indicates extreme importance: (2)
a score of 1.492 to 1.677 indicates high importance: (3) a score of 1.1 19 to 1,491
indicates moderate importance: (4) a score of 746 to 1.118 indicates slight impor-
tance: and (5) a score of 373 to 745 indicates very little importance. Section two
reports the perceptions of teachers regarding the importance of teacher-controtled
factors as a group and non-teacher-controlied factors as a group. Section three
reports the perceptions of teachers regarding the importance of each factor based
on the various groupings within six classificatory variables. which are: age. S€X.
experience, degree. teaching level. and size of school. Section four reports the
perceptions of teachers regarding cach of the ten non-lq;nchcr-conlrollcd factors,
which are: (1) school plant. (2) socioeconomic level of the community. (3) adminis-
trative support. (4) student assigned to the teacher. (5) teaching supplics . (6) school
discipline. (7) luck, (8) college attended. (9) capability of the principal. and (10)
innate teaching ability. Section five reports the perceptions of teachers regarding
each of the ten teacher-controlled factors. whichare: (1) teacher perception of the
pupil. (2) persistent effort. {3) professional growth. (4) work enthusiasm, (5) self-
understanding. (6) instructional skill. (7) human relations skill. (8) use of personal
time to help student. (9) knowledge of subject matter. and (10) membership in a
professional organization. \

Rank and lmporténce of the Factors

The data in Table | indicate that teachers perceive ''possesses skill in human
“relations’" and "' strongly supported by the school administration®” to be extremely
important in teaching success. Nine factors were perceived as highly important in
teaching success. They were as follows: ' " pOSSESSES substantial knowledge of the
-subject taught.”” ''possesses skill in methods of instruction.” *"views pupil as
capable of benefiting from the teacher’s effort,” **willing touse his or herown time
to help a student.”” '"possesses an understanding of self and his or her personal
motives.” ‘‘desires to grow professionally as an educator.”” “‘able to maintain
persistent effort in spite of difficulty.” **willing to work hard and long hours, and
“*assigned to a school headed by a capable principal.”” Teachers ‘perceived four
factors to be moderately important to teac hing success: “'teaches ina school district
that maintains strict discipline.’” **has an adequate amount of teaching supplies.”
~*demonstrates innate teaching ability,”” and “‘supported by well-planned
facilities.”” The four following factors were perecived to be low in impuortance to i
teacher's success: *“has membershipina professional organization,”” has to have
acertain amount of luck in many situations,” “'attended a highly regarded school of
education.” und “*teaches in a middle class or higher sociocconomic community.”’
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One factor, *'assigned more academically talented students,”™ was perceived to be
of very little importance to a teacher’s success.

-
Table 1
Factors Ranked by Importance o Teaching Success
_ |
Order by . Total Score |
Score Value Success Factors ' ‘Value i
1 *Possess skill in human relations 2 1,712 |
2 Strongly supported by the school |
administration . 1,689
3 *Possesses substantial knowledge of the
subject taught 1,655
4 *Possesses skill in methods of instruction 1,654
5 *Views pupil as capable ol benefiting
from the teacher’s effort 1,637
6 *Willing to use his or her own time to
help a student 1,616
7 *Possesses an understanding of self and
his or her personal motives 1,615
8 *Desires to grow professionally as an
educator 1,605
9 *Able to maintain persistent effort in
- spite of difficulty 1,595
10 *Willing to work hard and long hours 1.554
11 Assigned to a school headed by a
capable principal 1,520
12 Teaches in a school district that
, maintains strict discipline = . 1,440
13 Has an adequate amount of teaching
supplies . 1,438
! 14 Demonstrates innate teaching ability 1,431
15 Supported by well-planned facilities 1,419
' 16 *Has membership in a professional
' organization 1,048
17 Has to have a certain amount of luck in
many situations : 901
18 Attended a highly regarded schoor of
education : 891
19 Teaches in a middle-class or hugher
socioeconomic community 769
20 Assigned more academically talented o
- ‘students . 744
*Indicates teacher-controlled factor. :
Intervals of Importance Levels of Success Factors:
373- 745—Very little importance
746+-1,118—Slight importance
1,119-1,491—Moderate importance
1,492-1,677—High importance
1,678-1,865—Extremely high importance




- Teacher Perception of Grouped Success F actors

‘Fhe data in Table 2 indicate that responding teachers pluced a significantly higher
rating on teacher-controlled factors as a group than on non-teacher-controlled
factors reparding the importance of cuch group to teacher success, The extreme
difference in teacher ratings of the teacher-controlled factors as a group und the
non-teacher-controlled factors is emphasized by the fuct thut only two non-
teacher-controlled factors were rated above the moderate level of importance.,
Strongly supported by the school administration’ was pereeived as extremely
high in importance, and “"assigned 10 a school headed by a capable principal™ was
pereeived as high in importance.

Table 2

Rating of Teacher-Controlled and
Non-Teacher-Controiled Factors

Factors ’ Rating Frequencies X2
1 2 3 4 )
Teacher-Controlled
Observed 97 126 374 1,410 1,716
Expected ' 327 276.5 629 1,230.5 1,260
Non-Teacher-Controlied .
Observed 556 426 882 1,047 800

Expected 326 2755 627 12265 125 1,078.2°

*Significant at the .01 level.

Pérception of Factors by Classificatory Variables

The six classificatory variables investigated by this study were as follows: age,
sex. experience. degree, teaching level, and size of school. The variable of age is
presented in the first division of this section.

Age

The classificatory variable of age was divided into three categories: ages.
twenty-one through thirty-five. thirty-six through fifty, and fifty-one through
sixty-five. The data indicated that significant differences were found to exist
between the ratings of the three age groups on four non-teac her-controlled factors.
They were *“teaches in a middle-class or higher socioeconomic community,’” **has
anadequate amount of teaching supplies,”” *"demonstrates innate teac hing ability,”
and “attended a-highly regarded school of education.” The data indicated that
significant differences were found 10 exist between the age groups on four teacher-
controlled factors. They were as follows: **maintains persistent effort in spite of
difficulty,”” **has membership in a professional organization,” **possesses skill in
methods of instruction,” and **willing 10 use time to help student.™
Sex \

Data analysis revealed that significant differences existed between male and
female subjects on two non-teacher-controlled-fuctors.-Fhey were **teachesin a
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middle-class or higher socioeconomic community’ and **assigned more acadenmnii-
cally talented students.” The results are presented in Table 5, page ?. The data in
Table 12, page 7. indicated that significant differences existed between male and
female subjects on two teacher-controlled factors. They were ''possesses an un-
derstanding of self and personal motives' and 'possesses substantial knowledge of
subject taught.”’

Experience

The variable of experience was divided into four categories: none to three years,
four through ten years, eleven through twenty years, and twenty-one or more :
years. The data indicated that significant differences existed between experience
categories ontwo non-teacher-controlled factors. They were **demonstrates innate
teaching abiltiy'* and **attended a highly regarded school of education,"" Significant
differences were found to exist between experience categories on: threé¢ teacher- .
controlled factors, as indicated by the data. They were *desires to grow profes-
sionally as an educator,”” '"has membership in a professional organization,’* and
**possesses skill in methods of instruction.™

Degree

Response to the survey on variable four revealed that 165 teachers held the
bachelor's degree, 207 teachers held a master’s degree, and only 1 respondent held
the doctorate. The one respondent with a doctorate was not included in data
analysis. The data indicated that differences existed between teachers with
bachelor’s and mastér's degrees on one non-teacher-controlled factor. This factor
was *‘assigned more academically talented students.’* Significant differences were
found to exist between teachers with bachelor’'s and master’s degrees on one
“teacher-controlled factor. The factor was 'has membership in a professional or-
ganization."'

Teaching Level v

The data indicated that elementary and secondary teachers differed to a signifi-
cant degree on onc non-teacher-controlled factor. This factor was "attended a
highly regarded school of education.’”” One teacher-controlled factor elicited a
significantly different response from elementary and secondary teachers, as indi-
cated by the data. The factor was *'desires to grow professionally as an educator.’’

© Size of School

The University Interscholastic League size categories applied only to secondary
schools. The data indicated that teachers in the various school size categories
difiered significantly on one non-teacher-controlied factor. The factor was *'has to
have a certuin amount of luck in many situations,”* Significant differences were
found to exist between teachers in schools of varying size onone teacher-controlled

~fuctor. This factor was ' possesses an understanding of self and personal motives.'

Non-Teacher-Controlled Factors

Ten factors are discussed in the non-teacher-controlled section, The factors
included in this section are as follows: **supporied by well-planned facilities,’”
**teaches in a middle-class or higher socioeconomic community,’’ *‘strongly sup-_
ported by the school administration;™ “*assigned more academically talented stu-

dents,”’ “*has an adequate amount of teaching supplies available,’” **teaches in a

. e
21 4




school that maintains strict discipline,”” ""has 1o have a certain amount of luck in
many situations,” ""attended a highly regarded school of education,’ '"assigned to
a school headed by a capable principal,”” and *demonstrates innate teaching
ability.”* The datain Table3 indicate thateight non-teacher-controlled factors were
considered moderate to very low in importance to teaching success. One non-
teacher-controlled factor, "'strongly supported by the school administration,’’ was
perceived as extremely high in importance. One non-teacher-controlled factor,
assigned to a school headed by a capable principal’’ was perceived to be of high
importance by responding teachers. ’ :

Table 3

Nqn-Teacher-Contrblled Factors Ranked by Importance

Order by Total Score
Score Value Success Factors Value

1 Strongly supported by the school )
administration 1,689
2 Assigned to a school headed by a
capable principal ‘ 1,520
Teaches in a school district that
maintains strict discipline 1,440
Has an adequate amount of teaching
supplies available 1,438
Demonstrates innate teaching ability 1,431
Supported by well-planned facilities 1,419
Has to have a certain amount of luck in
many situations 901.
Attended a highly regarded school of
education 891
Teaches in a middle-class or higher
socioeconomic community 769
10 -Assigned more academicaily talented
students ' 744

Intervals of Importance Levels of Success Factors:

373- 745—Very little importance

746-1,118—Slight importance
1,119-1,491—Moderate importance
1,492-1,677—High importance
1,678-1,865—Extremely high importance

Supported by Well-Planned Fucilities

Teachers placed moderate emphasis on the importance of the school plant in
teaching success. They were obviously not as enthusiastic as Knezevich(1975:526) -
and Maxson (1975:177) in their perception of the school plant as a factor in the
educational process. No significant difference of opinion appeared 1o eXist among
teacher groups in any of the classificatory variables.on this factor. .-

Socivecomonic Level of the Community

Coleman and others (1966:399) found the highest correlate with student
achievement to be the socioeconomic level of his family. Teachers’ tating of the
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-socioeconomic level of the community in which they taught as a factor in teaching
suceess indicates that they do not agree with Coleman's assessment, or they do not
perceive student achievementas an appropriate measure of teac hing success. This’
factor may also be in conflict with the traditional beliefs of teachers in the demo-

- cratic philosophy of education. The data indicated that significant differences
existed within the variables of age and sex regarding the importance of this factcr in,
teaching success.

Strongly Supported by the School Administration

Teachers perceived this factor as extremely important in successful teaching
Their perception appare ntly agreed with the findings of Lortie (1975: 198) regarding
administrative support of the teacher. No significant difference was found among
teacher groups in any of the six classificatory variables regarding the importance of
the factor. This finding appeared to agree with those of March and Simon (1970:111)
that the most frequently cited reason forjob dissatisfaction was an adverse concep-
tion of administrative control and freedom.

Assighed More Academically Talented Students

Review of the data indicated that teachers place very little importance on being
*‘assigned more academically talented students™ as a factor in teaching success.
Significant differencs between teacher groups were found within the variables of
sex and degree regarding the academic ability of students assigned to the teacher.

Adequate Teaching Supplies

A moderate rating of this factor by respondents indicated that supplies are not a
significant problem in most of the schools included in the survey. The data indi-
cated that significant differences of opinion regarding this factor did exist within the
variable of age . Results did not appear to support the findings of Bichler (1974:730),
who reported that supplies were onc of the most often listed items' by California

" teachers who responded to a survey asking them to list the things that called for
state action to.help teachers do a better job, ’

School Maintains Strict Discipline

Since this factor received only a moderate rating by respondents, it does not
appear to be an urgent issuc to the teachers surveyed. The background of students
and teachers surveyed may be more homogencous than those studied by Barfield
and Burlingame (1974:10), who indicated that many discipline problems resulted
from the divergent backgrounds of teachers and pupils. The results of data analysis
revealed no significant differences among teac her groups regarding the importance -
level of this factor. -

Has 1o Have a Certain Amount of Luck

In view of the many factors thal cannot be controlled by the teacher but which
affect the outcome of his or her efforts, luck was ranked lower in importance than
might have been expected. Findings appeared to contradict the suggestive evidence
of Weiner (1976:182) that female teachers rated this factor higher in importance
than did male teachers. The data indicated that one classificatory variable did
produce a significant difference among teachers who taught in schools of various
sizes.

Attended a Highly Regarded School of Education ‘
" A rating of slight importance on this fuctor indicated that teachers surveyed were
inagreement with the findings of Ryans (1960:394) Laat college attended made little
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difference in regard to teacher ability. However. significant differences were found
among teacher groups regarding the importance of this factor withinthe variables of”
age. years of experience. and teaching level.

Assigned to a School Headed by a Capuble Principal

Teacher rating of this factor was in agreement with the findings of Walker
(1976:102), who found that the ‘principal was perceived as a major influence in the
school curriculum. Results supported the findings of 'Doyle and Olszewski
{1975:276) that teachers believed the adoption of improved teaching practices
depended on the support of the principal. Data analysis of the six classificatory
variables revealed that no significant differences existed among any teacher groups
regarding the importance of this factor in teaching.

Innate Teaching Ability

In placinga moderately important rating on this factor, respondents appeared to
agree with the findings of Walberg (1976:147) that some teachers see med to possess
inmate teaching ability. The data indicated that significant differences did exist
among respondent groups within the variables of age and experience regarding the
importance of innate teaching ability. '

Teacher-Controlled Factors
Ten factors are discussed in the teacher-controlled section. Factors includedin

" this section are " views: pupil as capable of benefiting from teacher instruction,” «

Table 4
Teacher-Controlled Factors Ranked by importance
Order by ) Total Score
Score Value Success Factors Value
1 Possesses skill in human relations 1,712
2 Possesses substantial knowledge of the
subject he or she teaches 1,655
3 Possesses skill in methods of instruction 1,654
4 Views pupil as capable of benefiting
from the teacher's instruction 1,637
5 Willing to use his or her own time to .
help a student 1,616
6 Possesses an understanding of self and
his or her personal motives - 1,615
7 Desires t0 grow professionally as an .
educator 1,605
8 Able to maintain persistent effort in
. spite of difficulty : 1,595
9 Willing to work hard and long hours 1,554
+ 10 Has membership in a professional
organization 1,048

Intervals of Importance Levels of Success Factors:
373- 745—Very little importance “
746-1,118—Slight importance

1,119-1,491—Moderate importance

1,492-1,677—High importance

1,678-1,865—Extremely high importance

a2 o
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*able 10 maintain persistent effort in spite of difficulty,’” ""desires to grow profes-
sionally as an educator,” " willing to work hard and long hours,’’ ' possesses an |
understanding of self and his or her motives,” "'possesses skill in methods of
instruction,”” "' possesses skill'in human relationships,” *"willing to use his or her.
own time to help a student,” possesses substantial knowledge of the subject he or
she teaches,”” and ""has membership in a professional organization." The data in
Table 4 indicate that nine teacher-controlled factors were perceived as [\igh to
extremely high in importance-to a teacher’s success. Teachers perceived “"has a
membership in a professional organization'’ to be of moderate importance " Pos-
sesses skill in human relations'” was perceived as being extremely high in impor-
3+" tance to teaching success.

*

Views the Pupil as Capable ~-~

Many educators agreed” with the conclusions of Gage (1975:36), Combs
(1972:36), and Combs and others (1974:23) that the teacher who views the pupil as
capable of benefiting from'Ms or her instruction is essential in the educational
" process. Teacherssurveyed also appeared 1o rate this factor highly but perhaps not

was found among any of the variables tested.
Muaintains Persistent Effort in Spite of Difficulty

largé obstacle to learning results from discouraged students who also discourage
the teacher. The data indicated a clear trend for older teachers to rate this factor as
more important to teaching success than did younger teachers. Teachers who were
twenty-one to thirty-five years of age placed the least emphasis on this factor.

-
Desires 1o Grow Professionally A
Teachers seemed to agree with the conclusions of Brinkmeier, Ubben, and",

degree of emphasis on professional growth wa's not equally shared among teacher
groups. The data indicated that significant differences existed within the variables
of teaching experience and teaching level. A consistent trend appeared among
experience groupings with teachers having three years or less experience placing
the least emphasis on professional growth and increasing emphasis being observed
with increasing experience. It appeared that the more experience acquired by the
teacher the more awareness of a need for professional growth. Elementary teachers
exhibited more emphasis on professional growth than did secondary teachers as

indicated in.Table 5. page 30.

Willing 10 Work Hard and Lang Hours

This factor appeared to receive considerable emphasis by all teacher groups
included in the study. Dataanalysis indicated that no significant differences existed
among any of the teacher groups regarding the importance of this factor. Teachers
appeared toagree with the findings of Lortie (1975:65) that teaching required harder
" and more taxing effort than was anticipated by new teachers. ‘

Understanding of self and motives
Teachers who rated ''possesses an understanding of self and his or her personal
motives ' as highly important were in agreement with-Combs and others (1974:24),
~
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as highly as these authors. No significant difference in teacher ratings of this factor .

Many teachers in this study appeared to agree with Dreikurs (1967:98) that a

Williams (1967:58) and Jensen (1961:70) that those who were actively engaged in
professional activities and leadership were very likely to stay inthe profession. The -

>




who felt that teacher behavior was the result of his or her self-concept. The data
indicated that significant differences existed within the variables of sex and size of
school regarding the importance of this factor. Although both male and female
teachers rated this factor highly, it appeared that the women were more positive-in
their rating of the factor. Data analysis indicated that the larger the sc hool in which
the teachers taught the more importance they placed on self-understanding. This.
trend held true for teachers in all four size groups. o -

© B

Skill in Methods of Instruction

1n placing a high value on this factor, teachers appeared to agree with Dropkins
(1973:143) that a teacher must of necessity have a store of methods in order to be
effective as a tgucher. Jenkins and Bausell (1974:573) found that teachers em-
phasized skill in methods and procedures as a basis of evaluation over the amount |
students learn. The data indicted that significant differences existed amongteacher
groups within the variables of age and experience regarding the importance of
**possesses skill in methods of instruction.”” The emphasis on skill in methods of
instruction seemed to increase¢ with the age of the teacher. The same pattern °
prevailed in the variable of experience regarding this factor. The more experienced
the teacher the greater he or she rated ** possesscs skillin methods of instruction’* in
importance. The greatest difference occurred between those with three years of
experience or less and teachers witk ten or more years of experience.

* ¥

Skill.in Human Relm&n;{ .

The emphasis placed on human relations skill by teachers appeared to agree with—--
the assessment of Carkhuff and Pierce (1976:4), who felt that an important need
existed in the area of dealing effectively with the human element in the educational
process. Moskowitz (1976:285) found that urban students rated human relations

> skill in teachers as very important. Data analysis of this factor revealed,that no
significant differences existed among any teacher groups regarding the importance
é/oﬂﬂﬁs' factor. Almost all respondents rated human relations skill as being extremely

> : . . .
important in teaching success. -

Ip a Student A ,

Data analysis revealed that teachers rated this factor as highly important in
teaching success. This agregs with the findings of Lawler (1970:162), who con-
nected this. kind of teacher behavior with self-actualization of the teacher. Some
educators indicated that such attitudes were more important in teacher evaluation
than trying to observe teacher behavior. The data indicated that significant differ-
ences existed among teacher groups within the variable of age concerning the
importance of this factor, Teachers 51 years of age and older appeared lo rate this
factor as significantly mor€ important than did teachers. in the younger categories. .
The least emphasis on the factor appeared to lic inthe 36 to 50 years of age group of
teachers. i ’

Knowledge of Subjegl Matter . ,

This factor was ranked second highest in importance by tesfhers, who appeared

to agree with the characterization by Jones (1956: 178) of the good teacher as being

superior in knowledge of subject matter. Teachers were also in agreement with

students who, according to Saunders and Wright (1974:41), highly regarded this

quality in a teacher. Benedict (1977:195) found that a higher grade point average in

their subject area also distinguished most effective from least effective teachers in
. o her study. The data indicated that a significant difference existed between the *
o ‘ o o ‘
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ratings of male and female teachers.on the importance of "“possesses substantial
knowledge of subject taught.”” [tappears that female teachers.rated this factor more
important to the teacher’s success than did male teachers.
Membership in a Professional Organization L
Although teachers rated professional growth in the riange of high importance, the
perception did not carry over to membership in a professional organization. This
factor was rated as only slightly important by respondents. Teachers apparently did
not detect a relationship between professionalactivities and successful teaching as
did Barr (1961:136). The data indicated that significant differehces existed among
.. teacher groups within the variables of age, experience. and degree regarding the
importance of this factor in teaching success. Teacher perception of the importance
of this factor was highest in the fifty-one to sixty-five age group. Opinion was
equally divided in the thirty-six to fifty age group and decidedly lower in the
twenty-one to thirty-five age group on ""has me mbership ina professional organiza-
tion.” Teacher perceptions within the variable of experience followed closely with
those in age groups. Those with the fewest years of experience ranked this factor
. decidedly low in value to a teacher’s success, while teachers with twenty-one or
more years of experience ranked it very high. The progression from low toa high
rating was consistent throughout the experience categories. Teachers with a
master’s degree placed significantly- more emphasis on membership in a profes-
sional organization thin did teachers with a bachelor’s degree. This result agreed
with the findings of Brinkmeier. Ubben. and Williams { 1967:58), who believed that
these teachers have made a commitment to the profession since entering the field.

. Data Summary

One teacher-controlled factor. " possesses skill in human relations,”” and one
non-teacher-controlled factor, **strongly supported by the school administration,™
were ranked by teachers as extre mely important in teac hing success. Only teaching
level produced a significant difference in teacher ratings on either of these factors.

-~ Elementary and secondary teachers appeared to differ significantly on "“'strongly
. supporied by the school administration.” One factor, "is assigned more academi-
cally talented students,”” was perceived 1o be of very little importance to successful
teaching. ‘The ten teacher-controlled factors were ranked significantly higher in
importance_than werc he ten non-teacher-controlled factors regarding the
teacher’s success. . v

One teacher-controlled factor, “*has membership in a professional organiza-

tion.", elicited sighificantly different responses within the variable groupings of age.

" experience. and dégree. One non-teacher-controlled factor. “attended a highly .
regarded school ofeducation.” elicited significantly different responses within with
variable groupings of age, experience. and teaching level. Fourteen fuctors elicited
significantly different responses on at least one variable. Six factors did not elicit a
significantly different response on any variable. They were “supported by well-
planned facilities,””-*:views. pupil as.capable of_benefiting from teacher effort,””
“willing to work hard and long hours,” possesses. skill in human relations,”
teaches in a school that maintains strict discipline,”” and “assigned to a school
headed by a capable principal.” ’

A nearly significant difference of p(.10 was found within the variable of teaching
tevel on four factors. “They were “"strongly supported by the schoo! administra-
tion,”" * possesses an understanding of self and personal molivesj'willinglo use
own time to help student.”” and “*demonstrates innate teaching ability.”” Elemen-
tary teachers appeared to place more emphasis on all of these factors than did -
secondary teachers except for **strongly supported by the school ad ministration.”: |
This factor was more strongly e mphasized by secondary teachers than by elemen-
tary teachers. :
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Chapter § B
Conclusions and Recommendations

This chapter consists of four sections: (1) summary of the study, (2) findings and
conclusions, (3) recommendations. and (4) reccommendations for further study.

Summary of the Study

"Democratic decision making has received increasing acceptance during the-past
decade in the administration of the nation's schools. The widespread adoption of
participatory practices in public schools has emphasized the teacher’s role in’
shaping the structure of education. As a result, administrators need to understand
better the perception of teachers regarding the importance of several factors that
affect teacher success. It was anticipated that such understanding might lead to

_increased proficiency in identifying prospective teachers and in designing more
appropriate in-service programs. Improved relationships between teachers and
administrators could result from a better understanding of teacher motivation.

The purpose of this study was to assist administrators in increasing their under-
standing of teacher perceptions: (1) by identifying some of the factors which affect
teaching success and ranking these factors inorder of their importance as perceived
by regular teachers; (2) by determining whether teachers perceive the factors which
they can control as being more important to successful teaching than those factors

. which they cannot control; and (3)by investigating the effects of suchclassificatory
variables as age, sex, experience, degree, teaching level, and school size on the
perception of teachers regarding the importance of teaching factors.

The study was designed to investigate teacher perception of the importance of
selected teaching factors. A total of 525.questionnaires was mailed to teachers in
schools comprising the East-Texas School Study Council. A return of 71 percent

2 provided a sample of 373 subjects who supplied the data for analysis.

Teachers rated the importance of twenty sclected teaching factors on a scale of
one to five. A rhting of one was considered very low in importance and a rating of
five was considered extremely high in importance. The factors weré ranked in
importance from highest to lowest on the basis of total factor score. A chi square
test of independence was computed for each factor as rated by teacher groups
within six classificatory variables. They were: age, sex, experience, degree, teach-

o ing level, and size of school. Conclusions and recommendations were based on data
analysis of the twenty selected factors.

Findings and Conclusions

- ——The findings-and conctusions of this study are presented in three parts. The first
part consists of findings and conclusions regarding the ranked importance of
teaching success factors as perceived by teachers. Part two presents findings and
conclusions regarding teacher perception.of non-teacher-controlled versus
teacher-controlled factor groups. Part three presents findings and conclusions
regarding the effects of age, sex, experience, degree, teachinglevel, and school size
on teacher perception of non-teacher-controlled and teacher-controlled factors.

Rank and Importance of the Factors

Findings and conclusions regarding the ranked importance of teaching factors
are presented below. Table 1, page ?, displays the factors by rank and importance
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level with significant differences indicated by Tables S and 6. pages 30 and 31
respectively. .

Findings. The importance levels assigned to factors were extremely high impor-
tance. high importance, moderate importance, slight importance, and very little
importance. Teacher ratings provided the following findings:

1. A rating of extremely high importance (1,678 to 1,865) was placed on one

teacher-controlled factor, **possesses skilk in human relations.”” One non-

was rated extremely high in importance. =~ —

2. A:rating of high importance (1,492 to 1,677) was placed on cight teacher-
controlled factors. They were as follows: " possesses substantial knowledge
of the subject taught,”” *’possesses skill in-methods of instruction,’’ “*views
pupil as capable of benefiting from the teacher's effort,”” **willing to use hisor
‘herown time to help a student,”” **possesses an understanding of self and his or
her personal motives,’’ “"desires to grow professionally as an educator,”
**able 1o maintain persistent effort in spite of difficulty,”" and **willing to work
hard and long hours,”" One non-teacher-controlled factor, "*assigned to a
“school headed by a capable principal,’” was rated highly important.

3. A rating of moderate importance {1.119 to 1.491) was placed on four non-
teacher-controlled factors. They were “*teaches ina school district that main-
tains strict discipline,”” “*has an adequate amount of teaching supplies.”
--demonstrates innaté teaching ability,”" and *supported by well-planned
facilities.”” : : . Co ‘ :

4. A rating of slight importance (756 1o 1,118) was placed on one teacher-

" controlled factor, **has membership in a professional organization.'’ Three

_______ teacher-controlled factor, ' strongly supported by the schoo! administration,”

g non-teacher-controlled factors were rated as slightly important. They were

**has to have a certain amount of luck in many situations,”” **attended a highly
regarded school of education,” and “‘teaches in a middle class or higher
socioeconomic community.”
|5. A rating of very little importance (373 to 745) was placed on the non-teacher-
. controlled factor of ‘assigned more academically talented students.’ .

Conclusions. Analysis of the findings listed above would appear 10 support the
following conclusions in regard to factor rankings and their respective importance
Jevels. :

1. Teachers uniformly regarded the major personal traits of knowledge, percep-
tions. beliefs. and enthusiasm as the most important success factors. It is
significant that nine of the top ten factors were teacher-controlled.

. The major administrative functions of facilities provided, administrative sup-
port, school discipline, and capable administration were uniformly regarded
as moderately important or above, with administrative support considered
extremely. important to teaching success. :

3. Situational determinants such as professional activity. luck, school of eduga- __
tion atignded, socioeconomic community. and academic talent of the students
were. uniformly perceived as being only slightly or very slightly important to
teaching success.

~

Perception of Grouped Success Factors

Findings and conclusions regarding teacher perception of non-teacher-
contfolled versusteac her-controlled factor groups are presented below. A chi
squate test of independence between the factor groups indicated a highly
significant difference. :

Q . 3%
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Finding. The data indicated that teachers as a whole placed a much higher -
rating on teacher-controlled factors than on non-teacher-controlled factors
regarding their |mporl.\ncc in teaching success.

Conclusions. The above finding would appear to support the following
conclusions regarding lhc rating of teacher-controlled versus non- leachcr-'
controlled factor groups. :

1. Teachers perceived their own efforts and skills to be more important to
teaching success than factors outside their control.

2. Teachers as a whole appeared to accept the major rcsponmblllly for their own
Success. o S

3. The high degree of agrcc e ment among teachers rcg.nrdmg lcachcr conlrollcd
and non-teacher-controlled factors indicated that their views are quite
homogeneous as awhole. . °

Table 5

Ranked Non-Teacher-Controlled Factors
by Classificatory Variables

-

‘ Teaching School
Factors Age Sex Experience Degree Level Size

Support by
schodl
administration

Capable

principal

School !
discipline :
Adequate

teaching

supplies : X

Innate

teaching

ability X X
Well-planned

facilities

Luck in

many . .
situations . X

Schoot of

education . :

attended X ' X : X
Socioeconomic

cogmmunity . X X

Atademically
talented _ » .
students , X A X

X indicates significant differences among teacher groups.
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Classificatory Variables

The six classificatory variables were as follows: age, sex, experience, degree,
. teaching level. and school size. iFindings and conclusions regarding teacher-
 controlled and non-teacher-controiled factors are presented below. .

Table 6

Ranked Teacher-Controlled Factors by Classificatory Variahles .

T

Teaching School
Factors . Age Sex Experience Degree Level Size -

Skill in

human’

relations

‘Knowledge

of subject

matter ) X

Skill in

methods of :

instruction X X :

Teacher

view of

the pupil

Uses own ‘
time to ‘
help student X

Understands
self and
motives X . X

Professional .
growth X X

Persistent

effort X
“Willing to

work long,

hard hours

Membership in
a professional i
organization X X X

X indicates significant differences among teacher groups.

Findings. Interaction of the classificatory variables and teaching factors pro-
uced the findings listed below (Table S, page 30 and Table 6, page 31).

. Age contributed more differences in regard to the perceived importance of
teaching factors than did any other classificatory variable. Significant differ-
ences among teacher groups were found regarding the non-teacier-controlled
factors of ** adequate teaching supplies,’* **innate teaching ability,"”” **school of
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education attended.'’ and “'socioeconomic community.” Significant differ-
ences among teacher groups were found regarding the teacher-controlled
factors of **skill in methods of instruction.” ""uses own time to help student,”’
“persistent effort,”” and **membership in a professional organization.”’
- 2. General uniformity of opinion was found among teacher groups within the
variables of $ex, experience, degree. teaching 'evel, and size of school regard- -
ing the rating of teaching factors. Three teacher-controlled factors elicited
significant differences withinthe variable of experience, two factors withi
variable of sex. and one factor within the variables of degree. teaching level,
andsize of school. Only two non-teacher-controlled factors elicited significant
differences within the variables of sex and experience and only one factor -
within the variables of degree, teaching level, and school size. :
3. No general pattern was found in regard to the relatively few significant
interactions of factors and the classificatory variable. ‘

Conclusions. Findings regarding interaction of the classificatory variables and
teaching factors appeared to support the conclusions listed below.

1. Teachers are most likely to differ in their perception of teaching factors dueto

- age and experience. Perceptions appear to cvolve and change during the

teacher’s career rather than rcvmaining fixed.
3. Cther variables such as sex. degree. teaching level. and size of school appear

to have little influence on teacher perceptions.

Non-Teacher-Controlled Factors’ ’ .

Findings and conclusions regarding teacher perception of individual non- .
teacher-controlled factors are presented below (Table 5, page 30). A test of inde-
pendence between groups was administered for each factor.

Findings. No significan! differences were found among teacher groups regarding
**support by school administration,” *‘capable principal,’” **school discipling,’’
and **well-planned facilities.” Significant differences were found among teacher
groups regarding the following factors:

1. ** Adequate teaching supplies’” produced significant differences among

teacher groups’ within the variable of age. _ ‘

2. “*Innate teaching ability’’ produced significant differences ‘among teacher

groups within the variables of age and experience. v :

3. *Luck in many situations’’ produced significant differences among teacher

groups within the variable of school size. \

4. *School of education attended’’ produced significant differences among

teacher groups within the variables of age. experience, and teaching level.

5. **Socioeconomic community "’ produced significant differences among

- teacher groups within the variables of age and sex.
6. ** Academically talented students’’ produced significant differences among
teacher groups within the variables of sex and degree. .

Conclusions. Significant findings regarding non-teacher-controlled factors -a|

peared to support the conclusions listed below. .
1. Teachers twenty-one to thirty-five years of age appeared to belicve that
adequate teaching supplics were more important to teaching success than did
. older teachers. ‘ :
2. Younger teachers and less experienced teachers appeared to believe that
“‘innate teaching ability"" was less important to teac hing success than did older

and more experienced teachers. -
Q
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“3. Teachers in class AA and AAA schoois appeared to believe that **luck in
many situations’" is less importan: as a fuclor in teaching success than did
teachers in schools-of other sizes.

4. Tcachcrs thirty-six to fifty years of age appcarcd lo believe that the level of the

**socioeconomic community”’ in which the teacher taught was more important
10 teaching success than did cither younger or older teachers. Male teachers

_ perceived this factor as being more important to lcachlng success than did
female teachers.
5. Teachers age fifty-one to sixty-five and those with more experience appeared

to believe that the "“school of education attended’ was a more important

success factor than did younger and less experienced teachers. Elementary
teachers valued the factor more-highly than did secondary teachers.

6. Female teachers perceived being assigned more **academically talented stu-
dents™ as less important in teaching success than did male teachers.

Teacher-Controlled Factors

Findings and conclusions regarding teacher perception of individual teacher-
controlled factors are presented below ( Table 6, page 31). A test oflndcpendcncc
between groups was administered for each factor.

Findings. No significant differences were found among teacher groups regarding
**skill in human relations,”” *“teacher view of the pupil,’’ and **willing to work long.
hard hours."" Significant differences were found among teacher groups regarding
the following factors. )

1. “*Knowledge of subject matter’’ produced significant differences among

teacher groups within the variable of sex.

2. *Skill in methods of instruction” produced signiﬁcanl differences among

teacher groups within the variabies of age and experience.

3. “"Uses own time to help student’” produced sngmﬁc.ml differences among"

teacher groups within the variable of age.

4. **Understands self and motives'' produced significant differences among
teacher groups within the variables of sex and school size.

5. **Professional growth'' produced significant differences among teacher
groups within the variables of experience and teaching level.

6. ** Persistent effort’” produced significant dlffcrcnccs among teacher groups .

within the variable of age.

7. **Membership in a professional organization' produced sngmﬁcanl differ-
ences among teacher groups within the variables of age, experience, and
degree. .

|

Conclusions. Significant findings regarding teacher-controlled factors appeared
to supporl the conclusions listed below.
. Female teachers appeared to belie ve that **knowledge of subject matter'” was
more important to teaching success than did male teachers.

2. Emphasis on the unporlam.e of "*skill in methods of instruction’ increased
with the age and experience of the teacher. The difference was rather marked
after the first few years of experience.

3. Older teachers belie ved that the factor of **uses own time to help student’’ was
more important than did younger teachers.

4. ch.nlc teachers and teachers in larger schools appeared to believe that

~understands self and motives'" was more important to teaching than did male
teachers and teachers in smaller schools.
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. ‘The more experience a teacher acquired the more aware he or she became ofa

need for *"professional growth.” Elementary teachers believed that **profes-
sional growth™” was more important than did secondary teachers.

. Younger teachers belicved that maintaining “persistent effort’” was less im-

portant than did older teachers.

. Older and more experienced teachers perceive “membership in a profes-

sional organization”” to be more important than did younger and less experi-

- enced teachers. The change in emphasis was rather marked throughout the

variable. Teachers with master’s degrees appeared to believe **membershipin
a professional organization’ was more important than did teachers with
bachelor’s degrees.

Recommendations

. Administrators should attempt to increase their understanding of how

teachers perceive teaching success factors through the means of personal’
contucts, meetings, and literature which deals with the subject.

' Schools should look closely at such factors as professional involvement,

attitude toward professional activities, and plans for continued education in
recruiting prospeclive teachers.

. Since teachers attach extremely -high importance to '“skill in.human rela-

tions.”” in-service activities should concentrate on helping them improve this
skill. The problem could -be approached by securing specialists in human
relations as resource persofs in in-service programs. '

_ Administrators should plan occasions for positive interaction with teachers

such as special awards, recognition, and assignments. This is very important
in view of the cmphasis that teachers placed’on “administrative support.”

. Administrators should plan for more interaction opportunitics between ex-

perienced teachers and beginning teachers, such as assigning new teachers to
work with experienced teachers and allowing time for observation and shar-
ing. :

. In-service programs should be provided for teachers based on the age and

experience of the teacher as well as subject and grade level taught.

. Experienced teachers within the school shoulid be utilized in providing profes-

sional growth opportunities for younger teachers in planning and conducling
in-service programs.

. Teacher preparation colleges should include a course in human relations. skill
- as a part of the required studies for teacher candidates. Such skill is widely

recognized as being very important for teachers.

f“,..

w

RY )




References Cited

Barr, A.S. 1961. The Measurement and Prediction of Teacher Effectiveness.
' Madison, Wisconsin: Dembar Publications.

Benedict, Martha G. 1977. " Identification of Characteristics Which Differentiate
Between the Most Effective and Least Effective Stude nt Teachers of Elemen-

=~ tary School.”" Unpublished Doctoral dissertation, East Texas State University.

Berger, Eric. May, 1974. "' The Evaluation of Teachers,”” NASSP Bulletin,
58:147-152. :

Biehler,-Robert F. 1974. Psychology Applied to Teaching. Boston: Houghton,
Mifflin Co. ‘ .

Bliss, Leonard B., and Tom R. Vickery. April, 1976. The Use of Professional

- Beliefs in the Study of Teachers and Teaching . U.S., Educational Resources
Information Center, ERIC Document ED 120 188.

Brinkmeier, Oria A., Gerald C. Ubben, and Richard C. Williams. 1967. Inside the
Organization Teacher. Danville, Illinois: Interstate Prin.ers and Publishers.

Brophy, J.W_, and C.M. Evertson. 1974. ** Process-Product Correlations in the
Texas Teacher Effectiveness Study: Final Report.” Austin: The University of
Texas. (Mimeographed) ’

Cardellichio, Thomas L. December, 1974. *Evaluating Teacher's Methods,"’
NASSP Bulletin, 58:8-14. ’ : .
Carkhuff, Robert R., and Richard M. Pierce. 1976. Teacher As Person. Washing-

_ ton: National Education Association.

Coleman, James S., and others. 1966. Equality of Educational Opportunity.
Washington: U.S. Government Printing Office.

Combs, Arthur W. 1972. Educational Accountability: Beyond Behavioral
Objectives. Washington: Association for Supervision and Curriculum De-
velopment.

Dinkmeyer, Don and Rudolph Dreikurs. 1963. Encouraging Childrenio Learn:

: The Encouragement Process. Englewood Cliffs: Prentice-Hall, Inc.

Dreikurs, Rudolph. 1967. Adult-Child Relations . Chicago: Alfred Adler Institute
-of Chicago, Inc.

- Dropkin, Stan. January, 1973. **Twin Dimensions of Teacher Behavior Assess-
ment,”’ Contemporary Education, 64:142-146.

Gage, N.L. February, 1975. National Institute of Education Conference on
Studies in Teaching Panel 6, Teaching as Clinical Information Processing -
U.S., Educational Resources Information Center, ERIC Document ED 111
807.

Goldberg, Mark F. February, 1977. Individualized Iastruction Myths and
Characteristics,’’ NAlSSP Bulletin, 61:60-64. ,
Hall, George L. May, 1974. **Assessing Staff Effectiveaess,”’ NASSP Bulletin,

58:153-163. : :

i

Hamachek, Don. February, 1969. "« Characteiistics of Good Teachers and Impli-
cations for Teacher Evaluation\'' Phi Delta Kappan, 50:341-344.
* Heider, Fritz. 1958. The Psychology'ef Interpersonal Relations. New York: John
Wiley and Sons, Inc. . \\
-Jensen, Leland. 1961. ** A Non-Additive A proach to Teacher Effectiveness.'’ In |
The Measurement and Predictions of Teacher Effectiveness. Edited by A.S.
Barr. Madison, Wisconsin: Dembar Publications, Inc.




Jones, Margaret. December. 1956. ** Analysis of Certain Aspects of Teaching
Ability.* Journal of Experimental Education., 25:103-180. -

Jordan. K. Farlin. 1969. Schivol Business Administration. New York: The Ronald
Press Co. s v

Knezevich, Stephen J. 1975. Administration of Public Education. New York:
Harper and Row Publishers. - =

Kerlinger, Fred N. Autumn, 1967. **The Factor Structure and Content Perception
& of Desirable Characteristics of Teachers,”” Education and Psychology

Measurement, 27:643-656.

Krejcie, Robert V., and Daryll W. Morgan. Autumn, 1970. ™ Determining Sample

" 'Size for Research Activities,”" Education and Psychology Measurement,
30:607-610. - |

Lawler, Edward E. 1970. “'Job Design and Employee Motivation.”" In
Management and Motivation. Edited by Victor Vroom and Edward Deci.
Baltimore: Penguin Books.

Lortie, Dan C. 1975. Schoolteacher. Chicago: The University of Chicago Press.

McKenna, Richard H. February, 1973. ' A Context for Teacher Evaluation,”” The
National Elementary Principal, 52:18-23.

McNally, Harold J. February, 1973. **What Makes a Good Evaluation Program,”
The National Elementary Principal, 52:24-29. :

Maxson, Marilyn M. Spring, 1975. ** Toward Understanding the Use and Impactof
Teaching Space,” Contemporary Education., 46:177-182. !

Mercer, Phyllis B. 1972. ** A Study of the Relationship Between Scores on the
National Teacher Examination, Teaching Performance, and Other Variables in
a Selected Group of Secondary Student Teachers.”" Unpublished Doctoral
.dissertation, East Texas State University.

Moskowitz, Gertrude. April, 1976. ' Success Strategies of Inner-City Teachers: A
Year Long Study,” Journal of Educational Research, 69:283-289.

Popham, W. James. May, 1972. **Found—A Procedure to Appraise Teacher
Achievement in the Classroom,”” The Nation's Schools, 89:59-61. ‘

Radebaugh. Byron F., and James A. Johnson. March. 1971. **Excellent Teachers:
What Makes Them Outstanding.”: The Clearing House, 45:410-418.

" Reynolds, Mildred. April, 1975, ** Performance Appraisal: The Educator Learns
from Business and Industry,”” Educational Leadership. 32:465-468. '
Rotter. Julian B., June E. Chance, and E.J. Phares. 1972, Applications of a Social

Learning Theory. New York: Holt, Rinehart, and Winston.
Ryans, David G. 1960. Characteristics of Teachers . Menasha, Wisconsin: George
Banta Co., Inc.
- 1961, Characteristics of Teachers." In Latest Thinking on Appraisal
and Improvemeni.of Teacher Performance. Edited by T.G. Tulin. Menasha,
Wisconsin: George Banta Co., Inc. ’ :

_________ 1975. -*Teacher Behavior Can Bé Evaluated.”” In Te(:cfning
Effectiveness . Edited by Madan Mohan and Ronald E. Hull. Englewood Cliffs:
Educational Technology Publications. _

Saunders. Jack O..and Robert E. Wright. December, 1974.* Good Teachers Loud
and Clear,”” NASSP Bulleiin, 58:38-43.
Summers. Jerry A. January, 1973. **Schopl Climate and Classroom Teacher Be-
: havior.”' Contemporary Education, 44:169-173.
Q .
. ERIC "
PP €y ng
ud

‘




“Taddeo. Irene S. February, 1977. Do Teacher Attitudes Affect Learning?”
NASSP Bulletin, 61:7-13.

Toler. Alexander. February, 1973, " Evaluation of Perceived Teacher Effective-
ness,”” Journal of Educational Psychology , 64:98-104. ‘

Turner. Richard L.. and Nicholas A. Fattu. May, 1960. **Skill in Teaching: A
Reappraisal of the Concepts and Stiategies in Teacher Effectiveness Re-
search.” Bulletin of the School of Education, Indiana University . 36:1-20.

Veblen. Thorstein. 1934, The Theory of the Leisure Class, New York: Macmillan
and Co. ) .

Walberg. Herbert J. 1976. ** Psychology of Learning Environments: Behavioral,
Structural, or Perceptual?” In Review of Research in Education. Edited by Lee
S. Shulman. Itasca. lll.: F.E. Peacock Publishers, Inc. )

Walker, Decker F. 1976. ** Toward Comprehension of Curricular Realities.”” In
Review of Research in Education. Edited by Lee S. Shulman. Itasca. lll., F.E.
Peacock Publishers. Inc.

Weiner. Bernard. 1976. ' An Attributional Approach for Educational Psychology.
** In Review of Research in Education. Edited by Lee S. Shulman. Itasca, Ill.:
F.E. Peacock Publishers, Inc. ' :

Worcester, D.A. 1961. ' Some Assumptions Explicitly Made in the Investigations
Here Summarized.'’ In The Mecasurement and Prediction of Teacher
Effectiveness. Edited by A.S. Barr. Madison, Wisconsin: Dembar Publications
Co. - ’

Zanella. Richard E. Januaiy. 1977. " The Art of Interviewing,”" NASSP Bulletin,
61:66-69.

ERI

PAFulToxt Provided by ERIC




