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THE RELUCTANT LEARNER
That some students are reluctant to learn in aimost any edficational environment

is a painful reality for teachers, parents and predomirfa_ntly,. the learner himself. That

.
-
A o

- many of these students share a common learning style is onI’y being discevered by
researchers in the field. L.awrence, 1979) (Mam chur, 1982) (Myers, 1980).

The basis of the learmng style descriptors u/sed by these researchers is an
:;amlhatlon of personality cohstructs as deseribed bv Catl Jung. Jung observed that two
basie atfitudes seemed to prevail man's eonscious mind. One was an EXTRAVERTED,
outward moving, action-oriented attitude; and the ether an INTROVERTED- inward -
looking, reﬂectlve-onented attltude. Next, Jung began to examine the manner in Wthh

| people process 1nform ation. He found that most people prefer to perceive consciously
- through the SENSES whereas a smaller segment of the population onlv subconsclously
: gather data this way, consciously preferring a more elusive tool of perceptlon, that, of
INTUITION. He added another ma]or focus to his penetratlon into-the understandlng of
personahty. That is, the way.in which people make dec1s1ons. This category hg called

the ,,thihking' and feeling function. About half the populatioh prefer to make decisions in .

a logical, analyticai THINKING manner. The. other half prefer to make decisions in an T
-equally ratlonal but more sub]ectlve FEEL ING manner, based on a personalc‘ialue

system. This system of class1f1catlon of the way people function has ecome to be

. commonly called Jtmg;an typology

3

TN Jung explalned tvoology, often from the peiht of view io'f~"domri»naht" o{'“'f;{\}s}iﬁté"'
or "most.often used" functlon. That funetion ean be either sensmg or intuition or
thlnkmg or feeling. Myers (1972) has utilized this classmcatlon of dominant function as
a means of expl fning how individuals interact with the environment. Those folks who | <
use sensing or }Ztmtlon as a favorite functlt;n for dealmg w1th the eénvironment are

e labeled PERCEIVING types. 'T‘hev llke best to process :nform atlon. Those folks whose

. dominant fuhctlon is thinking or feeling are labeled JUDGING types. They like best tc "
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make declsmns, Each type has dlstlnct attrlbutes. The outstandlng and much admired o
quahty of perceiving tvpes is thelr flexxblhtv. For judgxng types it is a sense of |
_responsibility and order. .

. : . »

.THE SENSING pnncr%lvmc (SP) TYPE
Several longitudinal stud;w (Kersey, 1978) (McCaulley,_ 1977) (Myers, 1976) show _
,‘ that those students preferring the SENSING way of functioning and ghe PERCEii;ING way

ef interfacing with the environment seemed most reeistant to institutional learning. o

. . These students were those with a eomblnatlon of sensnng ;né ;erée:\;ln; attributes. The
~ sensing attributes commonly seen are: | o I .
h a love for fact
a need for relevancy _ ’ o -

. an appreci’éﬁ'pn of the practical

a tendency te cling to the certainty of actual thingsv

a materialism ‘

. @ preference to focus on the here and now

The pereceiving attributes commonly seen are:
o a love for the spontaneous - RN < .
a dislike of time schedules .

a need for a relesse from the rigidity of rules, of patterns, of constant, fixed

ways of organizing their lives '
a desire to be aware‘of -ps,ocess o o e g ]
a reluctaney to take initiative in decision-making

a flexibility in attitude _ | L

la tendency to leaveihingsxo the last minute -~ - T

a love for surprise o “

- The Highest drop out rate can be found among sensing perceiving (SP) learners.

H . o
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. ) Only one percent of teachers are SP°types. This tvpe, in contrast to all others, is

‘ / " relatively uninotivated by long Aterm goals. This tvpe of 'bersonality, is driven by a need to u

/ ﬂ - - o o
{ be free, free to do whatever he wishes, whenever he wishes. The overall goal of this type

.j is freedom. Not f reedom as an end, or a means to an end There is, essentially, nd

- 3

purpose in hf e, there is onlv BEING This most process—onented tvpe acts on impulse,
not de51g'n The. goal then, is tp have no goal The king of whim and whlmsev, ‘the SP 1s °
af ollower of Dlonysus, god of fmusm, song and dance, god of jov v -
, Sp types canbecome g?eat performlng ‘artists. They play musical mstruments or
sing, for example, not to becdme great, but to DO. And by so doing, become great. It is

not the goal, simply a pleasant side eff ect of the endless ptxrsmt of doing, domg, and
;u' domg agmn

3

Lock such a freedom-oriented being into a super structure and the result is a

. @ o L)

natural resistance and resentment so powerful as to often prevent any learning. The SP.

becomes labelled as dumb, stubborn, lazy, even insane. If the SP child is extraverted,
. - o i ‘
“hyperactivity of ten is apparent. The introverted SP is,.on the other hand, markedly '

.'q . . ) N }
a ot ‘ ° o
To teach such children is at best frustrvati_ng.' To mother such a child can often be

withdrawn.

-

heartbreaking. I have spoken to many such mothers. I am one. My daugh{er, Mickey, is

o

an introverted SP. She started "witjhdrawing" from regular school in kindergarrtén, even

- “though she could read when she was four years old. By the tenth grade it was all I could
~ :

do to coax Mickey té attend guitar class for cne hour twice a week with a teacher she

wpeclally liked. School had become unbearable

O o T P £ B L R s 3 i S et [ P S

. Today she is attendlng a Quaker boardlng school in which freedom, responsmllltv,
‘relevance are key words.’ The school is. small 1nt1mate, comm unity-centered. Students
R are as responsible-as the—adults{ormamtalmng’,“‘even 'bmldmg the school. It issituated in’

the heart of the mountains, beside the loveliest river in British Columbia.

. Even in this ideal and idyllic'setting, where FLEXIBILITY and FREEDOM TO DO
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(twodabsolute musts for the SP child) afe afforded the student, my daughter and three-
7 ] " I'4

other SP students in the schodl have difficulty. But they are surviving, they are learning,

and slowly they are coming to be understood. ’ Tt . .
- Understanding becomes g key issue in using knowledge of learning style to help the
’ reluctant learner. Even for the learner herself to understand "why she is so diff erent” | °

eases a lot of tension and self doubt. Acceptance can then oceur. Acceptance on the
part of the student and the teacher. Adjustments, concessions must be made by both

. parties engaglng in this social contract we call schooling. . ) .

But understanding does not come easy. It is human nature to ex_[;ect others to

¢ ~

behave in wdys similar to oursélves. It finally dawned on me, when presented with the : -

. _V prospect of writing this paper, to ask my daughter about her learning preferences. I
. a&sked her two duestions: . ' l -, h ‘ |
"1. What do; yQu"].ike about English class? - o . : o
B 2. “What do you dis]ike? - . .

¥
a

These are her exact words, her voice trembled asdshe spoke. "In school I HATE (1

had not m_entioned hating, I had actually asked about liking) .. In school I HATE doing

‘ridiculous things that don't make any sense. I hate Al A asays,*a]l those rambling ideas',

° dem ands of show the sigmflcance of this, relate this to that.' I HA’I‘E it (It is an

1nterest1ng fact that most English teachers are Lntultlve types. Intuitives value the world

of pogslbllity, of relatlorshlps, of hypothes:s ) She continued, "I hate school. This i is

true. T hate 'school. And I hate intuitive thlngs L et me be more specific,” she added in

true sensing fashion, "Hold on,-let me think,...I don't liketeaching' that-goes on and on,
that demands we go behind a thlng, to find the secret meamng I mean, it is what it is. 1 o %
wish teachers could let it go at that " .(Sensing tvnes are reallsts Intu1t1ves are

" greamers.) And finally she added "The last thing that I hate about school is scheduled

k]

‘things. I hate time tables, domg the same thing" everyday. I hate that."

— And indeed, true to her type Mickey wanted unscheduled, non intuitive, relevant,

«

>
'




i . . . P '
specific; here and no\v learning. \ , .o ) o

. t It was more di\fficult to coax from her what she liked abo(it wha:f'was'“going on in
* the Enr'l‘l:gh class. Finally, she admitted, "Im bngllSh class I like dlscussmg thlngs that are |

really relevant like the situation i in El Salvador, that was ace. Gmne; on the peace march -

- to Washington, now that made sense. I likeone word answer tests, match and - )

'.mism atch. Ilike ABC choices. Not those damn questions that have forty possible rlght

answers." (All of these were tvp1ca1 preferences of the practlcal realistic f act-oriented
] sensing type). "And mostlyI like to go with the\flow, do what we want, not have all the '

tasks predetermined. If som ething comes up, go for it." (This third pomtI could ‘ A
" understand. Even thcugh an intuitive type, I can appreclate the natural and powerful
‘dynam_ic involved in the teaching momgnt. The SP not only appreciates it, but is starved v ‘
without it). "And fourth, Mom, I like .to know what's ha;;pening " . ' L
(I wasn't quite sure what she meant bv that one.) "Where?" | asked.

"Everywhere. In class, in the world everywhere."

(It was a comblnatlon of a plea for relevance and a request to be in on the

Mcess. She wantéd to be free to observe the process, to be aware of what was

happening because that is how she learns best.)

And firiaHy, she added "I guess I like readlng' ‘storv and answering speclflc
questions or dxscussmg about the story." ' ‘ \)

. "Dlscussmg?"l asked, surprised, knowing my daughter's introversion and

reluctance to ‘speak out in class. s .
_ ) _

. "Yesy I like to LISTEN."

A : That aspect of: discussion had never bccurred to the extravert in me. If one : b
qbésn't participate in the discussion, one isn't learning, right? -Wrong. The introverted
SP loves to be ACTIVELY involved fn the PROCESS of RELEVANT discussion by

“

LISTENING, by OBSERVING, . :

. "But how do you learn?" I asked, still not hearing, still not believing what my S
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"~ tuning 1sn't.t‘he_re-.

“to push both her and miyself to discover how the SP child would-know whether or not she

child and my understanding of tvpologv were telllng me. ” o A ‘
{
. "Mom I amgood listener. I am a good ohserver I'm not being & space cadet in

K] . ,”* - ¢

the corner."

I guess the question I was Teallv asking, was, "But how will your teacher know you

, .
- - . -

are learning?"-, - - - ’
,B- "She céuld aék me." R . o
Ask me. It‘was.true. '?hat had not occurred to me either. It .probably oceurs to
few teachers. I was learning sqm ething véry important .about the na,ture.‘ of particlpatic}h _

1 ) ¢
frir the introverted SP learner. -And about the nature of trust. L , i

: Mickey and I continued our discussion on learning in the llnglish classroomi IThad, .
were learning. It was easy, we discovered, when it came to skills. She could«read,\sh'e
could play the gu1tar Fven att1tudes were relQ;ively easv to assess, eventuallv becomlng
apparent from her actlons "But what about lger ablllty to understand concepts" Thit one = &
perplexed me. "How do you know you are understanding the significance, for example, of :

S

a poem?" , L : I

"I just know," Mickey replied, "from t& questions that run through my head. 1

know that if I am confused, if I don't have enough FACTS, that I should listen, and think
of questions I would ask, and then WAIT f or them .to Be answered -questions like, "Who is . .

that? What does this have to do w1th that?...If they aren't answered, IF I em thoron;ghly

»

confused Icheck 1t out." ) .t

-

And suddenly, for the first time; after heving studled and taught typology for L

~ vears, I finally truly understood what I myself meant when I'said, "Fxtraverte learn by

talklng to others, introverts TALK INSIDE THEIR HEADQ " Partlclpatlon suddenlv took

on a new meaning. Introverts hate for partlclpatlon to "equnt". because quiet.

partlclpatlon doesn't count “Only the kind the teacher can see or hear counts 'T‘he fine

N
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And suddenly I reallzed that like all other teachlng tools, knowledge of learning ¢

style can only work if other qualities of good teachlng are also prevalent To truly \\ .

ot
lnternallze the nature of students' learmng style-espegjally when thev are opposite to' = .

4
the1r own—-demands a big change in teachers' a}tltudes. There are many components of

[y

-good teaching which are precursory to adapt1ve use of learning style. In fhls parti culars
. ¢ =

mstance regardlng partlclpanon by an introverted student successful teaching is

incumbent on trust, empath.y, large-goal—orlentation. It dem ands positive regard, And

o

perhaps, penultimateiv it relies on an understandlng of tvpologv to make an alreadv good ‘ )

> situation better. A deeper understanding more possible. - -
WHAT SCHOOL MUST BE.

In conclusion, school must becom e, for the SP child, "a place to learn." Sim plv
so. ‘T, ess 1s more. Thev must provide a stlmulating, relevant env1ronment full of . ) "‘
. 1mportant factual thmgs to see and hear ahd smell and taste and touch. They must - L

prov1de opportumty to move and act and be. And they must a]low the SP to observe and

“enter into the process as he feels a need to, permlttlng the SP to decide when thatis;

It is 1mportant to remember that se learners (‘ANNOT sit: for long hours n 4

stralght rows of desks, memorlzlng lists of spe]llng words so that one dav thev nught be .

successful in wrltlng a ]ob appllcatlon. SP learners value act1v1tv, risk and adventure.

They need to be spontaneous, able to do the unexpected Dram\a,\vxsual alds video tapes,

anythlng appeallng to the senses, aopeals to the SP. 'l‘hey follow 1mpulse rather than well
laid plans.- Thev love ‘things - thlngs to do thlngs to make, thlngs to touch thmp;s to.

keep. And flnallv and most 1mportant teachers mUSt remember to keep in m1nd that Se's

- (v
are. often mlsunderstood and undervalued by themselves, their peers, parents, and-

¢

L)

teachers.

[

I - I have spoken and worked with too many spP adults who have been strapped in : T

R school, who have hldden in empty garages rather than go to school, who have been ~ ‘“

Ty )
1) ‘ . . . ©
o . > _ ) u o .
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transf erred from school to school who have f1nally withdrawn bt were expelled. 1 have
worked in the"apv w1th extraverted SPs who recelved(«Shock treatment because thev were -
dlagnosed éf mad. Some appear lnyuvemre court for: %epeat\ed acts of ste‘ahng 'I‘he acts

. perplex everyone 1nvolved The extraverted spP can d:msplay such an unconsclous

< -

N s1mu1taneous love for thmgs and sense of impuisive, i mediate need that materlal .things
. -

are "borrowed" and then promptly forgoLten. '!‘hls be omes a conundrum so eomplex as

to go beyond the llmlts of this paper. It is enough to ay that the ramifications of ‘
'~ individual diff erences must be explored from a vantage polnt o‘f understandlng and
acceptance before growth has a chance. On a less devastatlng, but alm ost equally

perplexlng note, is the hyperact1v1tv of extraverted SPs. They can be constant' movers- )

jlgghng, w1gg11ng, jumping, talklng, d;iturblng and 1nf1nitum. Teachers have reported tQ‘ .

me such events as the extraverted SP who actually rdc"ed her desk into sueh moﬁon 1t

-

broke to sphnters crashlng the agitated occupant to Whe floor. I have been told of suéh

Y

students belng tied to desks, of be}ng put into large crmyboard boxes to "temDer" the1r oo T

natures. . ’ . . . l , s
. o

' What a tragedy A Tresponse to a need for movement is forced conflnement' How

-

much easier to work with the energy mstead of agalnst it. The extraverted SP needs . b
large, small and in-between bodv movement. A-ction | xs the key Everv opportumtv to -
T move must be not only ‘aliowed, %ut created To learn to erte the letter A, an

So

extraverted sp six—year-old needs not only to sit qu1et1v at a desk, pencll in hand. He : ‘ﬂff .

\ .
needs to get up to the board and write A f ortv times m. ving across the entlre expanse of -

, the blackboard He needs to maké As out of clay and sand and wood and cardboard

V o l

moulding ‘and shaplng and saw1ng and hammerlng and cuttmg and pesting. He needs to »

o tramp an A 1n the snow w1th h1s f eet. He needs to find: hn A in the alphabet bomand hand

P “

. 1ttotheteacher. - y SR 1 . b Vo

An ext"averted SP who loves material thmgs shotild be encouragéd to collect

<

stamps, records dolls. A surfelt of. thlngs should surroulLd the httle SP consumer. .She,,

]
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_can be taught to- collect and trade items. To make the things she likes.

This plea goes bevond a desire to keep SP students out of ]uyemlg. courts, uut of

cardboard boxes, out of quiet corners. Malang thlngs may "slow down" the .anxious R

_ collector to appreclate the product a bit more. It ‘must be remembered that it 1s in the

. nature of this child to want things 1mmed1atelv. # e; %Ps co]lect bubble gum covers and
B v you will flnd them buying whole cartons of bubble gum &t a time. I have w1tnessed mv

daughter spend every éent of her. allowance on a carton of such foul testlng candv that =~ - -

*

she threw 11: out sf acked the coveted paper cards in a drawer, and havmg co]lecte\d them

R ' a:ll in one full swoop, promptly forgot them' Flnallv, I tnust addmy\bellef that 1f ) . b
. Y & '

"steallng" is part of the SP's pattern the onlv way to teach soclétv's system of ownershlp

? o a

is to abandon negatlvitv, ]udgem ent and punlshm eht. And replace it w1th pat1ence,

» “

¢

) understandmg and acceptance of a dlfferent perspectlvé}a different view of the way ..

thlngs are. Of all types thisis the most ]oyful the most Tull o?spontaneous pleasure. ’

ol ’

Mook at the rambow," says my daughter° and I search for a hidden pot of gold. She sees

-

T .

the glorlous colour of sky, now. For- the SP now is a]l there is, or needJ be. And in the S
~ easy acceptance and apprecratlon of the. 1mmed1ate, comes a ‘silent promise of tomorrow, |

’51mply understood and 51mply accepted Uncom pllcated real, pleasure-lowng, eager to . |

‘ :» ' ) do, 1mpossmle to be bound, these seekers. of freedom can beco'ne the most entertalnmg:

: | . and psvchologlcallv attractlve, healthy members of any classroom. Thev can becfome

o maglcal . 'r, o E R

" Beware, beware his flashlng eyes, his flonting . ‘ e
< hair! For he on honey-dew hath fed, and drunk _ ¢ ‘ DA . '
o, the mllk of. Paradlse L _ . - , o

ivv . " . 3 ¢

a : .- ', Kubla Khan
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Appendix A (from INSIGHTS, Open Court, in press)
TYPOLOGY, A CL.OSER LOOK

In examining typology, it is fundamental to understand that J ung considered the

various "types" occurring in human nature to be archetypal -
which is itself an irrepres'entable, uncensclous, pre-existent form that
seems to be part of the inherited structure of the psyche and can therefore -
manifest itself spontaneously anywhere, at any time. -
(Jung, 1965, p. 392)
Such words as-natural, instinctive, autom atkc, help to clarify the notion of the

\
archetype27 It is obvidus that at times some folks are\extraverted (outward moving,

action-#kiented), or deal best in the outer world of peoo\e and thlng's, and at other times

are introverted (inward lookmg, reflectlve-orlented) preferrlng to deal quietly with ideas

- inside their own heads. However, one attltude is more natural, more instinctive, more

3

automatlc than the other. That one is the archetypal preference.

PNEN

It is som 2times usefd to think of the functlons as a large 7 pattern. . -
Everyone
@ needs to look at facts . then considers
, through the senses - the possibilities
‘ : through Intuition

[l next comes to a logical followed by an
analysis of the . examination of
consequences , _ ' human values or

: i . consequences.

These four functions (sensing, intuitién, thinking, feeling) all coexist, but one.is
most preferred and.one is least preferred by each one of ‘us.
Those who prefer the perceptlve functior. of sensing develop acute powers of -

observation and awareness, They enjoy dealing with details, with facts, with present
. N . v

{ ’ 13
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realltles As they develop, sensmg types relv more on experlence than on theory, trust

-

: customary ways of dolng thlngs, move cautiouslv from the known to the unknown, and -

.-

develop a very sound pract1ca1 attitude to life, often referred to as "common sense." °
. Intuitive types, on the other hand, rely on irspiratbion' more than direct

experience. They pass quickly over details,,~see in flastes of insight and work on

hunches, Just as the eye teaches the mmd of the sensmg types, the mlnd teaches the eye [

. of thelntultlve.

Once a person has accumulated data, either through 1ntu1tlon or sensmg, then a -

judgment must'be made on that data.. Two functions e)hst, also, for maklng dec1s1ons.

These are feeling and thlnkmg. Both are rational processes 4nsists Jung, and must be-

" accepted as such. 'I‘he thinkirg type makes decisions by a logxcal analvsxs of the facts‘

n

When used in mature and positive manner, this is an objective, impartial process

dedicated to fair play and justice. _The feeling type, on the other hand, uses a more

-

personal subjectlve process to make decisions. Harmony and compassion guide the

feeling type in the developm ent of values and standards Decisions are then made
according to these values and standards \‘,\;
Myers, whose work in applying and extending the concepts of Jungian tvpe has

been w1dely accepted, felt that it would be most uset:ul to distinguish among 1nd1v1duals
accordlng to one further criterion, derived from the two pairs of Functions. Whether a.

person is an extravert or an introvert she must deal with her environment, her everyday
3

world. How are we most comfc ortable'f aclng that world® What is our 1nteracti‘Ve facet,

our INTERFACF')

y L A # . .
- Myers (1962) found that a fourth area of preference exists in each personality, one

¢ - ~

that favors e1ther Perception or J udglng (Declslon—-maklng) as a way of coping with 1ts

environment. This has 1mportant 1mphcatlons for what we e see when we look at a person

-

lnteractlng with the world around h1m. When we observe someone who is more

~‘comfortable focusmg his energles, coming to closm'e, gaining control over events,

@o

\

~

-
- : . : . . \




someone who does not easily tolerate uncertainty or ambiguity, we are looking at a
decision-making or Judging (3 type. The person with a J udglng Interface seems to aim

for smg_u_larltx, a world of resolutlon and certainty. The Judging type seems to want a

structured life, to work well accordlng toa schedule, to appreclate usable svstems

When, on the other hand, we observe someone who is more interested in taking
data, weighing impressions, more concerned with ‘understanding events than controiling'
them, someone who is uncomf ortable with fixed patterns or structures; we are lookine; at.
a Perceiving (P) type. The person w1th a Perce1v1ng Interface seems to aim for 2 urality,
a world of adaptatlon and change. 'I‘he Perceptive tvpe seems t&'want a more flexible
lif wtyle, with the freedom to respond to 1mpulse

Judging types do not judge others (as the name unhappi

;

seems to imply), but
rather work best, feel more comf ortable in, and use most oft

of decision-making. In Judging, their preferred function may r Thinking‘('[‘) or

eit
Feeling (F) As Judging types are outcome-centered SO Percemng tvpes are process-
centered. THey are not m¥ perceptive than Judging types (agaln as.the name may
1mp1y) but rather work best and use most often their preferred process of Perceptlon,

whether through Sensing (S) or Intuition (N). . -

- Typology might be fig'uratively imagined like this:

y their preferred interface -

Q¢

. [E)[EXTRAVERT INTROVERTV(l)

(S)| * Sensing . | Perceiving |- Sensing  |(S)
or Function | ..°f

(N){ -Intuition , Intuition  |(N)

I(T)] Thinking = | Decision | Thinking [(T)|
~or | Making or-

(F)| Feeling | Function | Feeling - |(F)|

(J)| Judging Orgarjfizaticnj Judging |(V)
_or ) . or

—|(P)| Perceiving [Environment| . Perceiving |(P)

o

o

R e Fad i el

¥

15




