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C The second "Libraries, Librarians, and Secondary School Teachers"

wor&shop sponsored by the National Endowment for the Humanities and held

at Ball State University, Muncie, Indiana, ran from June 8 to July 10, 1981.
Eight teams of Indiana secondary school librarians and social studies

. ‘teachere participated.

©

_ Curriculum um.ts and teaching alds developed in the five week period
will be used this fall in Tndiana schools./Each team was asked to submit |

a brief summary of the problem it sought to solve or the need it attempted
to fill together w:.th a sample of the materiel it had produced. This volume

to any who read them,
This year's staff deserves commendation for the fine job it did.

Neal Coil of the Department of Library Service and. Dwight Hoover of Ball
State's History Department ‘were excellent in and out of the classroom.

.

Also deserving of mention are the memberd of the Advisory Committee,

Arthur Meyers, Librarian, Muncie Public Librazy; Jesse F. McCariney,
Director of the Office of Instructional and Professional Development-

Frank J. Sparzo, Associate Director of the Office of Instructional and

' Professional Development; M. Kay Stickle, Coordinator of the Resource’
‘Center for Public School Services; and Amn Szopa, Doctoral Fellow in the, -
Department of History, who helped in the selection, the per;‘ection, and the
evaluation of the projects. Daryl B. Adrian, Chairman of the Ehglish
Department; Ray R. Suput, University Librarian; Michael B. Wood, Acting
University Librarian; Charles E. Smith, Director of the Office of Research;
Norman J. Norton, Acting Dean of the College of Sciences and Hmnam.ties-
Michael Gemignani, Dean of the College of Sciences and Humanities; James V.
Koch, Provost; and Robert P. 1§e11, President, gave support and encouragement.
Barbara Brodt, Secretary to the Project Director, got the program over the
humps and squeezed it through the tight places. My thenks to you all.

O B it

E. Bruce Kirkhan
Project Dixector

contains those summaries. I hope that they will be suggestive and stimmatins
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PROJECT REPORT

America Near the Turn of the Century is a sound/slide

presentation dévéloped and proauced for our‘piddle school
social studiesqprograﬁi It deals with a period of history
which is limited in coverage by our preéenf fextbook and bj
~the scarcity of matefial; for visual impact. We wanted a

" product which would effectively strengthen and co-ordinate

the iﬂstructional unit we presently cover inle at the‘éame
"time be flexible enough to be used with future textbooks.

‘ We needed audio-visual programs which gould be'adéptr
ed to “several levels of “instruction thus ‘meeting the varieq
nee&s'offour students. Also, a multipurpose presentation
was desired to maximize the instructional potential of the
historical material, A concurrent need wa§ for ourqteam to
learn the mechanics involved in suéh a production. Only a
"hands-on" experience would generate enough training to en-
able us to produce this sound/slide set and other presentations
at a later date, Finail}, we needed to obtain high quality
audio-visual materials at a minimum expénse. This format
lends itself to both considerations. |

We designed our project so that it can be utilized in
a veriety of ways in the classroom. It will allow the teacher
to use it to introduce, expand, complement, and/or review text-.

.7

book coverage as needed. The presentation, in addition to
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beirig adaptabple to the needs of the instructional level, can
pe used to sgﬁblemgnt a unit of study with gifted stﬁdents;~
serving as a startigg point for,indepth research. .In the
general education classes it will be presented to enforce théﬁ
textbook ma*terial. Also, this ﬁreéentation will serve as an
important legrning tool by stressing signiﬁicént areas.of our
history in a manner readily un@erstood by students withglearn-

ing handicaps.

— By infusing selected library materials into a custom-

_'designed soqial studies teaching unit such as we have dope,ﬁ

1

we have proviaed_access_for our students to materials wﬁich
have an unsuitable format for general classroom use, such as’
cumbersome tomes and tiny pictures. This presentation intro-
duces éubjects not ‘discussed in the'pfesent teaching program j
we have and co-ordinates teaching units we are already using;

After examining materials in several formats (books,

recordings, slides,’fiimstrips, and study prints) we deter-

i . -

mined what materials would best suit our needs and proceeded*
to locafe and select approximately two hundred picturgs whiéh
emphasized our subject. With the assistance of staff frqm‘ x
Braqéen Library, Teacheré College, Library Sciéncg Departmént;ﬂ
Department of Rédio and Television, and our gdvising profés—
sors we have finished our project: two. twenty-minute souﬁd/
slide presentations-complete with music and automatic syn-
chronization. 5 . . {
?roduc;ng this presentation has—fostered an apprecia-

tion for the other team member's role in the educational pro;

8
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gram and will promote greater interaction between the social
studies faculty and the library sfaff.' This project has
strengthened the research skills of the team and introduced
new and diverse materials available in Bracken Librarx and
other campus facilities which will significantly broaden the
existing social studies instructional program we have,

We believe we have produced an appropriatg}sound/
slide preséntation which will‘fit‘into our educational pro-
gram, It will fill a vbidbboth with content and impact., As
it expands the student's awareness of the ﬁpbject fhrough

a audio-visual methods it.will facilitate fhe'learning process
by ezphaéiz;ng important cores of material, Its usefulness
i§ greatly enhanced b& its versdtility. Not only is it multi-
purﬁose in nature, it can be dismantleg and regrouped for
specific purposes if necessary. The slide program can be
expanded‘or shorten;é as thé teaching units change.

' We will evaluate this project multi-dimensionally; both
teachers and students will participate in tﬂé evaluation,
Methods will include:

Instructor Level: Teacher Questionnaires

Frequency of Use

Personal Interviews

Demand for Additional Programs
External Feedback

> =B U Q w >

Student Level: . 'Cléss Observation and Reaction
B. Class Discussion

C. Pen and Paper Testing
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BecauSe we have mastered the mechanics of sound/slide .
production and believe this presentation will be enthusiastically
accepted, our principal has granted a preparation period each

day to continue production of more such programs.
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\ .
INTRODUCTION

» The forty years between 1680 and 1920 wear many labels.
\

In turn, they were known as the Progressive, the Populist, and ~

~—g
the Reform Era, They were a time of incredible change--punc-

tuated by social upheavals which shook and reshaped American
life, \

It was mostly a time of contrasts: there was hope for
& new beginning fur some, while others knew only insufferable
despair; captains of industry used new technology to become

American giants, but their wealth was supported by the working

/
7/

backs of men, women, and children. America was a land of plen-/
ty for those who held money, while only a banquet from bins //
awaited the desperate poor., This was an age when a stick-iﬂ-
the-hand meant.Fecreation to some and bone-breaking power to
others., It was a time of security snd fraternity for 2 bur-
geoning group of citizens? while social unrest became the busi-
ness of reformeps. Women were marching, demanding a change

in the Bill of Rights which inséluded the right to be heard.

Others fought the law in theé streets when government contested -
their right to a un.on-talled strike,
It was a time ct.invention-~a time of hope.

It was America near the century's turn.

%
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IMMIGRATION AND URBANiZATION

The single most importént'event shaping America dur~
ing these forty years was mass immigration, chiefly from Eu- )
roﬁe. The reasons for thié immigration were as varied as the
people who came. Wér! fam{ne, political and religious oppres-

sion, overcrowding, éﬁd raw ambition have been given as reasons
 for the flow. But whatever the 5}opelling factors, the im-
- -migrant's lot from distant shore to fihal settlement here was’
hardly an easy one.

This above-deck view of an Atlantic liner is a far cry
from advertisements that spoke of "excellent accommodations."
Passengers slept six to a narrow, straw-mattressed bunk. Bath-
ing Qas prohibited as water was rationed, and passengers were
expected to provide their own food for the trip's duration,

Once landed at Ellis Island the immigrant's problems only mul-
tiplied. As seen in this photo by Lewis Hine, a Slavic family

gage.

- Once baggage was claimed, the necessary but frighten-
ing round ofomedical examinations began. Here, a United States
Public Health Service phgsician hunts for evidences of trachoma,
an eye disease responsibie for most of the medical getentions
for deportment.

These immigrant women have "E"'s chalked on their coats

.14

goes through the bewildering task of trying to locate lost bag-
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denoting them as people with suspected eye diseases, These
men are about to be surveyed by a sharp-eyed examiner. Some

w111 be chalked with an "“H" (suspected heart trouble), an "X"

(mental defects), an "F" (face rash), or an "L" (lame)., An
average of one in ten immigrants, but as high as one in four
from some ships, were rejected and deported for various reasons.
Here we see a woman® trying to solve a construction problem as
evidence of her mental aptitude. Most young immigrunts yearned
for the day they could stand in front of a Federal judge and

be sworn in as a citizen of the United States. However,‘Egeir

first task was always--finding shelter.

Some lucky single men found quarters with jobs. This

is a photo of an immigrant dormitory used during the construc-

tion of the New York State Barge Canal. Railroad, mining, and

logging camps were set up on the same order. Usually most

laborers were not so lucky. These men, Italians, are Jjammed
into a.spot house. For five cents a day they were guaranteed

a spot to sleep. Immigrant families without fies in this coun-
try, for the most part, lived in what was available: the lower
east side of New York City. It was an area with the most den-
sely packed population in the world. It had a population den-

sity of over one thousand people to the acre. This woman and

‘'child share a basement room of a, tenement., The room is easily

rented for living quarters though it looks suspiciously like
a storage cellar, This Italian family of seven sheres one-and-
a-half rooms with one another and restroom facilities with

thirty-five others. Some tenements became infamous. Jacob

[ X
[ {
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Riis labeled these tenements "the foul core of the New York
City slums.," 1In Juét one block of these Mulberry Street tene-
ments, known as The Bends, 155 children between the ages of

six mqnﬁhs and five years died in 1882, For all their troubles
life went on and a iense of community developed. These washe- -
lines, and the gossip over them, were as much a part 6f city
living as they were of a rural setting. These néw Americans
are dropping a few of their belongings to people collecting _
clothes for the relief of the Italian earthquake victims oﬁ
1909. Each community developed its own marketplace for the

perculiar needs of its people. Here we see the neighborhood

of Hester,  Norfolk, and Essex Streets. This was a predominent—

ly Jewish community and the streets were littered with over
fifteen hundred peddlers.

While some found wofk in the streets as peddlers and
some hired‘on with railroads ang construction crews, many were
reduced to a life of homework, Homeworking was a system de-
veloped iﬁ the cottage industries’of Europe and was brought to

this country to the great benefit of manufacturers., The pro-~

ducts to be completed were brought home in bundles to be worked

ori and finished as quickly as possible., Payment was done on a _ .

piecework basis, 'Hence, the more hands” ohe had available, thg
more one big ;amily might make, Lﬁéky families like these had
the use of sewing machines, thereby increasing their output'and
income, They finished jobs roughed-out in the downtown sweat-
shops, Most new Americans couldn"t afford automatic stitching

machines and were reduced to hand Sewing, a devastating task

16
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done for twelve to sixtegp hours at a stretch. Other indus-
tries saw advantages in this system. This apartment in Hg;e-
stead, Pennsylvénié, shows the system was not limited to big
cities. This familf wraps tobacco leaves into cigars. fhése
people have‘found wérk saelling nutsy Th; woman in the rear
breaks the shell with her teeth, while those in the foreéround
finish the Jjob. Conditions at home were never sanitary or
healthful but, when compared to the sweatshops of the era,
dthey were no worse than xhe'worker_could expect elsewhere.
Factorigs of the period offered litfle in the way of

comfort. Here, women and bhi;éren prepare food for éanning--
working twelve-hour shifts with no time off for meals., These

working women prové”that some employers did think of the needs

of employees. Note the chairs, light, and ventilation. Un-

. ‘fortunately, they were a small minority of the businessmen of

the period, Children vied for Jobs outside the home, too.
Factory pay was a little better than homework, anghit had the
.added benefit of being away from home. This bobbin boy un-
wittingly shows the perilous Qorking conditioﬁs of the day.

Boys were employed everywhere. In glass factories they were

mold-holders and polishers. This photo shows a lad in thé

middle of his work. Youngsters who couldn't find factory Jobs
or homework looked to the.streets for employment. Some; like‘
this procession of street hucksters, hawked newspapers for a
liv;ng. Boys fought over the best territories and it wasn't
long béfore the most innocent became street-wise. A newsboy

law was enacted by New York City reformers to regulate the

_ 17
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newsboys: working hours. It fégiricted them to sixteen hours
a qaylbetﬁeen the hours of 6 a.m. and 10 p.m. '

Those children who couldn't or wouldn't find jobs tooko
to the streets to live. The street became the center of life
in the larger cities, To children who had ﬁever seen a tree
they became é playground. To those who lived in an area like
Mullin's Alley crime begame a way of life. Mullin's Alley ‘
was notorious as a place‘for plotting and committing crimes,
It was estimated by Riis that eleven out of twelve boys who
. grew up with the streets as their home would wind up aé convict~’
ed"criminalé. |

While streets were playgrounds for children and test-
ing grounds for criminals, the& were also breeding grounds for
disease. These youngs%ers play in a gutter near a dead and
rotting horse. The city of New York tried to keep pace with
the problem of such disease-harboring carcasses but summer
‘heat and driQer‘mistrqatment always produced an Gnmaﬁageablé

BDJ 4

crop of déad horses. The streets also provided a chance for

advancemg;t among the immigrant population, New York City em-
ployed over four thousand~poliéemen (mostly first and second
generation Irish) and over two thousand streetﬂgweepers (u%hal-.
ly;. of Slavic ofigin). The cop.on the beat and the sweeper with
his cart weré as much a part of this era as hooligans and horses.
This time was not without its more tender side. Therg'»n
were Amgricanslwho cared, whp ggw faults in the syg%em, and who

rushed into the worst of the city to help those in need. Pdli-
ticians, ied by energetic progressives like Teddy Roosevelt;

A
.
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railed against uncaring bié business and society's treatment
of,the hyphenated-American. Men like DQight Moody (here in
pop hat surr6ﬁhded by street urchins) gave up promising careers
' in business to become unsalaried street missionaries. Moody P
worked tirelessly to drum:hp both money and boys for the Y.M.C.A.
"He worked among kids with names such as Butcher Kilroy, Redeye,
fﬁdian, Rag Breeches, Cadet, and Madden the Butcher., Others
worked, as had Horace Mann two generations before, to bring ,?
education to the lowest of tﬂe working class. This New York
City industrial school on 52nd Street is crowded by today's
’ standards; nevertheless, it was more than a step up from the
;——_ﬁggreet. This photograph of a public school shéws conditions
lit{le better than primitive; however, this is where the greatp‘
Amé}icanizat;on of tﬁé immigrants and the hope for the fugypé
began. . . s
Jane Addims was another who took her fight to the
-city's core. She and Ellen Starr founded Hull House for the .
impoverished immigrants in Chicago in 1889. Hull ‘House was
more than a half-way house to those who lived about it. It -
was their ¥ink to the rest of the world. Hull House provided
; day-care.éenter, a nursing clinic, and an open-air school.
Also, it offered hyéiene classes, néwimother and infant-care
plésses, classesvfof"fhose ;nté}ihg‘buéinesq,.and,50 muéh”mo;g;
It grew asutime‘progreésed.and became a model for other cities'

social agencies.,

Writers, too, aided the cause of the poor. They made

middle-class America aware of the disﬁossessed. Marie Van

!
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Vorst (and her sister, Bessie) called attention to the plight

ey

of the workiné woman in her book Women Who Toil., Jacob Riis,

v through his photos, essays, and books, played a majon role in
exposing the exploitation‘of children in manufécturing. Chil-
dren were being employed in factory and mine work in increasing
frequency. They were given the most bgckbreaking and mindless -
jobs--many times remanded to the task for life. C

Evangeline Booth, "the White Angel of the Slums," nork- !
ed among the poor and started soup kitchens so that the hungry
might not be relegated to culling the garbage heaps in search
of food. Son? immigrants who had made the transition to Ameri-
can life forned societies to help the newest comer. This Rus- K
sian immigrant home aided- some of the flood that entered our
ports. = During the first ten years of this century over eight
million immigrants came to the United States from Europe.

Where social agencies and workers failed, the churches
and synagogues tried. Many felt their only ties in the new
lnnd'to be that of the religion of their fathers. This con-
vent near Phi}adelphié primariiy served the needs of immigrant
children, ‘Tnis'ﬁewlYork synagogue (seen here during Sabbath
services)'became the center of calm for many in a sea of tur-
moil. _

.7 7 The days of immigratfion wefé days of flux, instabili="— ~--=

ty, and social upheaval. They were more than a little frighten-

"ing for manyF-they were the forging of a new America.
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“ SOCIAL UPEFAVAL

Part I of this slide series dealt with the plight of ,
the immigrant. 1In this second half, we will study the turmoil
that changed Amarican society forever,

Women took the lead in demanding change. Women like
$1izabeth Blackwell shcok the male fraternity by’intading their
sanctuaries of work. She was the first American woman to re-
ceive a deg“ee'in medicine. Clara Barton, seen here arouﬁd
the time of the Civil War, was responsible for forming the

American Red Cross--the first organization *o aid the victims

of the battlefield and later those victims of patural disasters,
Carry -Nation chopped up the nation's saloons in her bid to rid
us all of Demon Rum. Dorthea Dix worked tirelessly to end the
-centuries~-old brugel treatment of the mentally ill., Restraintl
pens, quaintly called cribs, were used to quiet the unruly.
This devise made no provision for feeding or sanitation. It
was not uncommon for patients to be strapped to chairs or beds

for days on end, This contraption was said to be more pro-

gressive_than tha.réstraihing jacket. One-wonders.
tThough the impact of these reformers was great in their
given areas, society as a whole felt little'as a consequence
of their actions., ﬁuch was left to other women and men in
shaping the fabric of America,

Fed by the promises of progressives in the government,
. = ]
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reformers were emboldened and pfessed on, Roosevelt and Taft
were seen by many ds friends of the common through their habit
of breaking trusts. Led by the progressives and sickened by

the excesses of managemenf, the country looked on favorably as

' abor's Joan of Arc, Elizabeth Gurley Flynn, helped lead a

strike of textile workers in Lawrence, Massachusetts, to a con-
tract victory. Chiefly through photographs by Lewis Hine,‘the,
country was made aware of the terrible working:conditions and
the numbing hours put in by the nation's youth in the mills of
the country. ‘The étrikers were mostly adults and the advantages
of contracts feli to them, but the picture of mill hands belong-
ing to children helped win the country's sympathy and support.
It wasn't alwayé that way. .
Samuel Gompgrs, himself an immigrant; became president
of the Cigar Maker's Union in New York City. He successfully
negotiated for his cigar makers (here seen working while lis-
teniﬁg to a reader whom they-paid with their own wages). Later,
as the first effective president of the Aﬁerican Federation of
Labor, Gompers worked to mold‘sevéral shops into a union qf
unions., Others took up his call for better working conditions

and an eight-hour day. Pictured now is an anarchist speaking
s .
7

to a workingmen's rally in Haymarket Square, Chicago, 1886,

Someone from the crowd threw a bomb into the ringing police
and seven were killed in the blast. The police regrouped,
charged, and broke up the assembly. Eight anarchist speakers

were arrested and sent to trial for murder. The outrage of

public opinion was immediate and thepury took its lead. Four
N 3 .
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of the eight were found guilty and hung while one committed
~ suicide. ' |
Six years later in Homestead, Pennsylvania, (across

the river from Pittsburgh), a strike with the magnitude of a
civil war began, . The workers in Homestead lived right by the‘ '
mills in what was 8lmost a company town. When Henry Clay Frick
(manager of the Carnegie Steel Works) cut wages again and again,
the men went on strike. They were trapped in Homestead by eco-
nomics, and the continual reduction irn wages made life all but
impossible. The workers at this time were mostly of Slavic
descent. Frick used one immigrant group after another as com-
petition to keep wages low. When workers finally struck, s
Frick locked the plant, built a wall about it, and hired an
army of strikebreakers through the Pinkerton Agency. When the
Pinkerton's came floating down the river on‘barges, the strik-
. ers were ready. They had acquired a cannon and had stuffed it

. with nuts and bolts to fire at the enemy. They used boiler

- plates to shield themselves and forced the strikebreakers into
surrendering., Public sentiment seemed to be running with the
strikers until a young anarchist rushed into Frick's office and
attempted to assassinate hin. Public opinion swuné to the side
of Frick and the.National Guard and local police restored or-
der and reopened the plant, The strike was broken and all union .
activists were fired ‘and blacklisted. The Pittsburgh Survey

on Livinz Conditions in Homestead, trying to find a reason for

the violence there, concluded that the enviroment must take a

-

share of the blame. The backs of most homes or tenements
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opened upon a common court. These courts housed playgrouhds,
sheds, and privy vaults alike. Many‘vaults were only parfiy
covered and became the breeding ground for flies and vermin.\
The survey repod]ed there were "just 26 vaults for 1 » 306 people,

while only 3 tenements had running water with an average of 50 \

‘\1

‘people to the pump."

If ‘environment was the main contributing factor for

labor unrest as the Pittsburgh report suggests, then the com-

pany oyned by George Pullman should've been exempt. Pullman
was described as a "domineering lord and an irascible individ-
ual;" Yet, he designed a town to be a model for other indus-
frialists: His town oY Pullman, Illinois, had sturdy homes

and apartments, clean streets,'énd well-tended lawns. There
were schools and playgrounds, pure water and garbage collec-
tion. However, rents were high: Pullman had decided the town
should pay for itself, The church by the park stood idle for :

‘over three years, No congregation could afford the $3,600

yearly rent. When depression hit, Pullman cut wages time and
again while keeping rents ané utility pricegiat pre~-depression
levels, The workers reacted with a fury. Pullman cars were
pulled from trains and mobs took over the South Cﬁicago rail-
yards. When two strikers were shot by police the mob burned
over seven hundred Iiizégt'cars. T1linois Governor Altgeld .
would not reply ' plé;s for help ffbm Pullman, Eventually,
President eve ,nd.sent in the army to restore order and pro-
tect the mail carried by the trains. The strike was crushed,

Workers fared no better in the mines, In Ludlow,

o
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¢
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Colorado, miners strﬁék for a variety of reagoﬁs and moved
outside the company town to set up a tent eity. An army of
thiugs was hir:d by the company managers and they attacked the -
tent city with machine guns and kerosené. Vomen and children
tried to eacape the fighting by seeking refuge in dirt cellars:
@gg as storage bins. They died, trapped by kerosene fires in
their places of safety. The Colorado National Guard was called
1n’to restoré order, but théhstrike was over, the union 5poken.
. The country's labor problems became second page news
when an expos€ of the i itpacking industry stuhned the natién.
Americans were used to seeing food vended in the streets.
Though prouably unsanitary, it gave shoppers the chance to
igg?ect thgaiood they purchased. In The Jungle, a novel by
Upton Sincilair, the practices of the meatpacKers came to light,
R Sinclair described sausage making: "Every spfing they would
cleQ; out the waste barrels; they would find in them dirt and
rust aﬂﬁ oid nails and stale water. “Cart load after cart load
of it would be taken up and dumped in with the fresh meat. s
They would make some of the meat into®smoked sausage. They
wouldn't take the time to smdke it. They called in their
scientists, doused it with bor;x to preserve it, and colored
it brown," The reaction ffom the public was immediate. Thg

Food. and Drug Administration was created to inspect meats and

insure their purity, and to inspect the cleanliness of the
[}
surroundings in which they were prepared. Th@s company photo .

shows the new, sanitary sausage rooms., It is a far cry from

the description of Sinclair.
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If the country was quick to react to a scandal in the
food industry, it was next to unmovable 'in granting rights to-.

-

women; Women, spurred on by the Victories of.the militants .}
in other fields (notably iabor) began to demand equal treat- |
ment‘and rights under law. They wrote, sang, marched, and"
. twisted male arms. Women's leaders Elizabeth Stanton (seated)
and Susan B, Anthony (standinéz formed a National Women's'Suf~)
:efrage,Movement in 1869, They demanded no less than a consti-
.tutional amendment giving women the'right to vote. ~Women, by
necessity, learnedéto play pressure politics. This group is\
calling on the mayor of Yonkers, New York, to present him with
tickets to a Suffrage Movement-sponsored dance, No record ’
eiiststbf his attending, '
When war came, women backed the cause with vigor. Wo-
- men's groups formed nursing corps and the farmerette groups
to produce food for the war effort. They also found it pos-
sible to find jobslin fields that had hitherto belonged en-
tirely to.men. Whether it was operating a; elevator, ushering
passengers aboard a train, or greasing a coupling between {ail
cars, women felt a new sense of purpose and worth, Their'gic-
tory in obtagning the vote by amendment is symbolized here as
.Carrie Chapman Catt casts her vote for the first time in. Au-
gust of 1920, -
The new century created problems for unSuspectiné\‘
Americans, but it also brought escapism and relief from the

troubles of the day. Nickelodeons popped up in city and town,
holding‘tée mighty up to Sport as policeman and boss alike

sy
27




» for the Mrs,, and wealthy horsemen did give a banquet for their
pets. Certainly this period had been one of contrasts, but the

22/ce
&

were ridiculed for the amusemenf of all,

Undeniably, the rich were still mighty. And financier
J.P. Morgan did purchase a half-million dollars worth of pearls

nearing depression would change some of these contrasts. Such
ostentatious displays of wealth would soon be a thing of the
past.

America; which slowly had been developing-a sense of

~

order, was about to be shaken again,

A
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© I, INTRODUCTION

A, The Need ' Unit,

R

The Kolkomo-Center Township School owrrioulun guide for the social

‘ gstudies Program for eighth grade students calls l.‘or studant 1dentiﬁ-
.‘ cation with rea.l people, their lives, and how they oontributed to the

nation's development, There is a’need for spec:.ﬁo strategies and -

ma.temals for the immigration unit which will enable the student to
ga.thau: and syntheaize infomatipn a.bout people who have immigrated to

N
A
Jap1

the United States r:oin early times to the presents . ' ™\ .

Imigratim is intorwoven in the fabrio of Amerioan history in
the textbook curfently used, While this places the role of imigration
in perapective with the many facets of the dwelopment of the United
States as a oountry, 1t ig diffioult for the ‘student to recognize and
fo gain an appreoiation for the zole imgration has played in individual
lives, - The study of immigration needs to be pres’ented in 2 unit to
enable the student to gain an awareness of the contributions made to
‘ exica by specific imigranta. ,' l
\Becan'se'of the recent influx of minc;r:lty based grm;pa, including
. Blaoks\ Hiupanios, and Orientala, into our school population strategies
. are needed that will facilitate student identification with a part:.cular‘

nationality, their oontributions in the past and the potentiality of

oonh:ibutiax of immigrant groups now and in the future to the United
States, It s important that students leaxrn that their ancestors and

they themselves are important to the growth and development of Anerica.

\ n
{ N !
. .X‘ . i - ” "”
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By, What We Haxg“Dong To Meet 'rhg?e Needs,

We \hai,'e gati}erod and made hands=on materials: transparencies,
maps, graphs, charts, 'i:ime lines, tableé, ‘a.nd worksheets, Slides
have been made and subdivided into three areas related to immigration:
“the immigrants? experiences, contributions made, and cartoons about
imi@ra.tion. Newspaper and journal -articles fron the' peak periods of
_ imi{;cation have ‘been copied and laminated for olass use, A list of
rqport‘ topicas has been developed, Strateg:.ea have been devised and
enumerated, Goals and general instructional and behavioral
objectives were formed, Sample lesson plans and a resource

-bibliography have been made and are in the second section of

this report,

Ce _Goals, .-

Our general— éoal has been to- design a curriculum unit that can
be used as a complete \mit on innnigration or as a sou.rce of ongoing
em:iohment a.otivitiea as needed by the individual teachexr, The .
‘gtrategies and materia.‘l.s gathere_d f.or thig unit are aimed at achieving
three goalse The unit will enable the student to identify ethnic back-
grmmd:;. It will expand the student's knowledge of ethnic immigrant
contributions to inolude individual immigrant contributions thereby
enabling him/her to recognize the diverse influences which have helped
to. make the American national experience ;znique in history, It will
provide strategies for student instruc':tio'n on how and wt:are fo loocate
aﬁprb%nate information for identification of his/her ancestral
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ba.ok@a}md and heritage.

D, Instmotional Objectives.

Sogial Studies Sgllg~ .

.

The teachexr wills

construot charts, maps, 1o
graphs, time lines and ‘
tablén requiring student
6ompletion by using 1ibrary
references,

provide ingtruction for - 24

" making a written veport on

an ethnic group chosen by
tlfe at_udent.

a, note taking

be outlining

ce. footnoting and
bibliography 5

de acoceptable written form

. distribute a list of indivi= 3

dual's nanes as topics fox
ocompletion of student reports

on immigrant contribvtions to .
Anmexioa. )

ingtruct the students in 4
search methods for locating
informmation on their

ancestral background,

a, provide students with
a chart for recording.

Libr Skill
The librarian will:

introduce reference sources
suoh as atlases, almanacs,
enoyolopedias, and the

Statesman's Yearbook,

revisw the card catalog . *
emphasizing subjeot headings,

the biography section of the
1ibrary, reference 'aou‘co'es"; .

and introduce using the index

of a bt;olc, and the Readers

Guide to Peg_loggg'g Literature,

/

provide individual assistance

* to students in gathering

ﬁ:nfomation for reports.

furnish instruction to the
students on Historical Society-
and publio library genealogical
materials, '
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“ . -~ information,
\ . 5e arrange for media materials 5e
' © * ‘for olass discuaniona"aﬁa
: student use in ma.ld.ng their
. reports,
6, develop milti-dimensional 6,
" techniques for evaluating
’ ‘student produots,-

! °
>

B ]

Sooial Studieg Skillg

i Each student wills

» 1o oomplete assigned charts, 1o
i maps, graphs, time lines,

| or tables using library

- references,

2, write a report in the form 2,
desoaribed by the teachex
on the ethnic group he/she

, has chosen,

3e
topio fox uriting a repoxrt *
on' im:lgrant contributions
to,gmerioa. . '
a, \Tho student will write
or present an oral
r\c\pwt scoonding to  #
v the guidelines set
| by the teacher.

choose an individuel as a 30

ingtruot the studerits and/or

teachers on using the equipe
ment neoo‘qaary for olaasroom
'uae. \.

determine multi-dimensional -
teohniques for evaluation of

‘gtudent use of library

resources and media equipment,

Libm Skills
Each student wills
indjcate on aasigned cfmts,
maps, graphs, time lines or
tables a total of three
references used, -

subnit a copy of the ’
bibliography for verification
of sou~oces,

request assistance, if needed,
from the librarian in locating
information for their report,

g
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7

oconduct an-inter:dew with a- 4e

_parent, grandparent, ox

older relstive to oomplete -

‘the information requested

on the family background

.chart,

a, write two letters to
relatives not intex-
viewed in person to
gain information .

> Ibr the chart,

answer questions during the -’ 5e

olass discnuioa over inforw
mation in.media materials,

a, use one type of media
in his/her report
presentation.

complete assigned projeotsw‘ 6o

aooording to taaclum's
diroot:lm at an _acouraocy
level get by the toa.che:c.

Byaluation,

St

agk or answer quéationa
during the olass ~
digcussion,

%
keep a cheoklist of media
equipment that he/she has
received instruoction on, and
demonatrated an understanding .
Qt its operation,

damt;a%e an undsratanding
of and ability to use the
ocard oatalog, specified
reference materials, and
media equipment,

Three basic techniques are to be used in student evaluation: .

paper.and pencil activities, teacher obgervation of student.

pértioipat:lon, and student-teacher oonfemenoes.13 Each technique

, "Colleoting Data for Evaluation,” Featuring

Mw 2 (October 1976) 67

37 M
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deternines student attainment of behavioral objectives listed in
the specifio lesson r;lan for strate(les utilized in the individual -
téacherwclass situation.

W $#WE KX W

Sample evaluation forms for this unit are given in the next
seotion of this report, A separate form is provided for student

responsec and for teacher responses. |
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11, STRATEGIES AND SAMPLES OF MATERTALS

These strategies may be used with moat social studies texts.

They appear in a sequential oi:der to be pmployed by the teg.oher for

the study of a spocifio chaptor, or individually moorporated as

desired, The lislings arve stated in a general manner so that they

may be adapted to meed individual needs of both the teacher and the

student, Many ‘of the activities are suitable for group work,

1.
2.
3e

4e '

Study the song “America" ty Neil Diamond.
Complete simulated application form for visa,
Use similation, "Land of Milk and Honey".

Make a map showing where a person, family, or nationality
originated from and where they settled.

" 5, % Construot pie, bar, or line-graphs on early, later, or

5,

Te

8

Je

10,

11,

recent immigration.

Complete "Hall of ¥ame® chart for smelected nationalities
and/or famous immigrants,

Organize events chronologically that are pertinent to the
history of immigration in time line form, ’

Illustrate ‘the mumber of immigrants coming from apeciﬁed
nations in a table,

Study specific immigration terms through cloze taaké, woxrd
asscciation aotivities, or wo:cksheets asking for meanings.

Maka a liat of immigration acts for which students will urite
a brief description on how- it-effected immigration,

Use audiowisual materials such as slides, tapes, films,
filmatrips ‘and atill piotures to portray the immigrant
experience,
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12, Make a bulletin board or- posters showing adjustments the
. immigrant had to make in America: language, olothing,
housing, foods, and jobs, or advertisements promoting
immigration-to Amerioca,

-~ o
« 13, Display ability~leveled reading materials on-immigration,
14o Develop interest in the books by partially telling a story,

15, Golleot oopies of newspape:c -and journal articles over the
periods of peak immigration for students to read and wiscuss,

“ .. 16, urite a lettex inviting a person who is an immigrant to *
"~speak to the class,

" 17. Take a field txip to an avea settled by an ethnic group.

18, Utilize different wz:iting pro;]ects to explore immigrants and - .
mmigration; for example

as Seleot 10 pictures from still piotures or slides
to illustrate a report based on the premise that
the student takos the role of an agent for a
railroad oompany promoting immigration among . -
people in his native land, ’

«%

be Write short captions for a slide presentation,

. ¢, Write a short report on the innnigmtlon of a
gspecifio nationality,
. d. Do a cage study or biography of a vell=lmown immigrant,

= @ cdt out the oonversation bubble ir a comic atrii) and
write a dialogue that reviews the topio,

£, "Vrite or illustrate a poem on: immigration,

- &

&e Contact foreign agenoies for imimtion information
i and/ou.' poliofes, -

h, Uriteareportasthoughdoingit for a radio or TV

XA
o
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. news program, - " .

- i, Analyze a short fidtion story as to the kinds of
people who appear in them; in terms of racial,
.religious, and national baek@cunds; and how they X
are treated hﬁthe s:toi!y. & te

~Jo Select one ploture on immigration and write a diary: ,
- for the Tirst week of the immigrant's experdience in s
the United §tate8. : . . .

ke VWrite the ending to an unfinished playe.

19. Role play a partioular experience in an imigrant's life,

20, Put on a play written about imigration, such as Egcape to o
Anerica, by Lee Baler, ' T

\ . 21, . Egtablish whether there is or was an ethnic commity at
! ‘ . the lccal level, '

R o Be. Conduct a phone book seau:oh for ethnic names,

o ' ) ‘ o and oategm.'ize by na.ﬁonality.
. be Look at street names, check origin through local
. zoniné board,

-
»

. e ¢, Take tombstone rubbings, check courthouse records
| to sée if person was native=born or immigrant,

d. Check census records, declaration of intention to
become a ocitizen records, archives for genealogiocal
‘ . information, city directories, historiocal society
: i ' ““records, deeds, marriage and birth records, wills,
' church records, and Sanborn maps. - s

" Lo Daler, Bacape to Anerica, Junior Scholastio, 0 March 1981,
Pe 10-12.

- 1




././\

s 10/3cBs * -

-

= - Te .
- = e. Bead copies of neyspapers published in your locality
- . from ee.rly to reoent timea.

A *

fo Conduct an om:al history in your o&mnmity. Students
( . s can start with their own parents, then ofher members
) / ) ‘ of the famﬂy, anid then niends and neighbors,

. g 22,¢ Hold an ethnic da.y for your class,

v ) T LA ey Display rea.lia of other countriess s

3
\
w7

e "b. Pa.rtioipate in games and dancea from different
-+ comtries.. )

ce . Wear coahmas‘of other countries,
x C . de ‘Tante foods representing various ethnic groups,

-8 ] ) . 23, Make a: sorapbook of maps, tables, charts, graphs; reports,
T crea.tive writings, posters, and newspaper a.rticles collected
R Lo during the study ‘of :mnigration.

1Y
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" A Model Legson Plan

' Grade level: Tth, 8th
- Times 30 mimutes

'

Topic: Immigration; Strategies and ﬁatérials for Identification
with Real People,

Goal: To use a ocurrent song to introduce or summarize the unit,

. Instructional Objectiveps
‘ The - teacher wills

1o provide a tape or record “of the song "America" - ,
by Neil Diamond, ! ' s
2, distribute s copy of the lyrics tg each student, .
_ 3¢ lead a dia;:;zasic;n on the meaning of-the song, , .
{ Behavioral Objec tives: ‘ ‘ o
The student wills |
1o listen to the raooi-ding.

2, analyze the meaning of the lyrics when provided a
ocopy of the song. :

- 3, identify that the song is about immigration to America.
4. identify three feelings expressed by the lyxios.
5, propose reasons for Neil Diamond writing this goBge

Evaluation: 1., Pupil's learning. 26 Tea&her'a inatruqtion.

® 5

"eil Disnond, "Amerioca® (Sound Recording). The Jazs Singer.
(Los Angeles: -Capitol Industries EMI, Ince, 1980) cassettes
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Materials: tape or record of "America™, coples of lyrics,
caggette or reoord player.

Brocedure: "

Play recording complé;ely through, Distribute cépies of the
lyrics to each studént. 'Inatruot the students to read their copy
as the song is played again, After playing fhe recording the teacher
will lead a discussion using the following questions.

1 Who or what is this song about?

‘2. Vhat feelings are‘iéxpréssed in the lyrios'f T

3¢ Why do you think Neil Diamond wrote this song? |
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* : Model Lesson Plan for ” : -

“The Land .of Milk and Hcmey"‘l

_Similation

Grade level: T7th, 8th; 11th ‘ ' .
Time: 45 mimutes for simulation; 45 minutes disoussion time

Topics . Inmigrations Stra.tagies and Ma.terials for Identiﬁ.cat:.on
with Real People,

Goals: -to simmlate experience of -entering the United States as
v & . an imigrant. .

o

P.repa.ration. : _ . . : _ . s ,

L3

1. ents read “l:ext assignnumta about immigrantl. \
.26 Materia.ls includes 30 3:5 data caxds, 2 copies of - .

instruction sheets to doctors, 30 immigrant instruction ,

sheets, two tables, one smaller table, graham oxi.ckers,
and oa.rtona of milk for established number of imigranta
. pemitted to ente:.' Amrica.

wtruotional O'b;jegﬂ.x 83

To reoreate a scene possibly experiencedv’by ancestors of the
students who immigrated to America.

. . To encourage students to look beyond the simulation, the .
‘ text, and oontent. ~

Behavioral Ob;]eoﬁ;veg:
“ l' %
After completing the simulation, the students will:
1,- list problems assooiated with entry tec this countiy,

»

¥

l4ayne Mashood, "The Land of Milk and Honeys Similating the
Immigrant Experience," Social Education 43-44 (January 1980)s 22-24,
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~

2, develop hypotheses as ‘to why the system worked this way,
3, propose a plan for a quota system that would be fair to
all who come to the United States.
4, disouss thé similation éxerciaes_. )
Evaluations ~ ° o .
1, Students will be evaluated by teacher observation of
. participation in' the simulation activities and discussion,
2, The students will ma.lcé a lisgt of problems encountered ir
entering Amemca. (
3. Imgtructional strategy will be evaluated 'by completing a
rating form on the simulation's merit. ’
. "'Proceduxe.. Lt B .' . "t .
1 ! Set up table with honey g::aham orackera and cartons of nilke. .
2. Identifj 3ootors" and give them instruction sheets,.
3, Identify "primary line inspector" and give him/her
‘instruction sheet, :
4, Diatribute data cards and inatruction sheets to students,
The rumber of applicants a.re1= '
ae Creen card (Iriah) -6
b, Blue card (German) =9 _ °
0. Hed card (Russian) . =5
d, White card (English) =4
e, Yellow card (Ita.lian) -6
"5« Asgure orderly progreasion of pracess:lng ﬂtudents (irmnigranta).

N ¢

1'J.‘he number of cards and quotas depends on class gize.
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6e Close simlatioq by l}aving students admitted to the United
’ States help thouolvoslto a honey graham cracker and a
carton of milk,
Discussiont .
. Arter students are sea.ted “introduce +he discussion by asking:
1. How did you feel vhilomtanding in line? After you were
d , dmitted? After you were rejected?
2, List on a piece of- paper the problems “you had in gaining entry.
3¢ What "caused some to be*admitted and some to be re;}eoted?
. (148t on board,) ; '
i 4, Did you feel diacriminated against? If 80, what pa:ejud:.ces
did you -gense?. . -
. 5, Cauld you determine a pa:htem of acceptance andfor re;jectiona?
"wa 80, desou.'iba the pattern. - .-
6o "woula these patterns. exist in 18507 1570? 1890? "1910?
19207 19407 19607 1970? Now?
Te wmxlld patterns have an effect on the United States? How?
Politically?. quia.lly? Esccrnomically?
8+ What-admigaion policies would you change or keep?
9 Uhat conoclusions can you draw from this exparience?
) 10, Compare Ameri@a to the country you are supposed to have
' émigrated from on the basis of philosophy of life; respect
of time; working'oconditions; mannexs; 'i“amily relationships,
) etc, :
' Variationss
1, Use other time pexriods. -
2, * Use other countries having high immigration rates,
3, Students imagine they are immigrating to another country,

47
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The teaphor should prepare data cards in the propoxtions of

applicants (see above), and the

Viga

Age: 68
., Skilled, literate
- * Poor health
Male
Pr’otestant
German

Visa
Age: 60 :
Skilled, illiterate
" Typhoid -
Male
. Roman Catholio
\Irish
\\

N
Ne

cards would contain such data as:

. Visa
Age: T X/
Ungkilled, illitexate -
Good health
Female

Roman Catholic
Rugsian

Viea

Aga: 25
~ Skilled, illiterate
) éood health

Female |

Anglioan

English
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INSTRUCTIONS TO DOCTORS

Ycu are one or two dcctcrs vho axe to examine the
:l.miaants as they oome into Amcrioa. The total quota :ls:

. " @, Green card (Ir.{sh) < 5 admitted
8 Blue card (German) = 8 admitted
Jd/oa.rd (Bussien) =3 admitted

de White caxd (English) « 10 admitted , .

* e, Yellow card (Italian) - 4 adnitted A

Keep in m:lnd that UASPS (White Anglo=Saxon ontesta.nts) are e
prefered, Few pmona ars purely WASPS, literate, and in good health.
Factors such as vocational skills, literacy, health, and religion are
also to be considered, Anyone who is mentally defective, lame, blind,
or who could not hold a job is to be rejected. . Dootors are to check “0)
for signs of lcproay, tra.choma (eye disea.ae), favua (a contagious skin
‘ diaease), or other. contagious diseasess If you think an immigrant may
" have a defect, give the iminigrant the card: “E" for eye problems,

" for skin: diseases, "L“ fox lameneas, nX" for mental deficiencies, .

and "H" for posaible heart problems.

#
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INSTRUCTIONS FOR PRIMARY LINE DISPEGPOR

*  As immigrants are sent to you, you are °. check their name

1

against the ship's
following questionss

—
T what work do you do?
" Do you h#¥s"8 job walting for you?
Who paid for your passage here? 4
Is anyone meeting you? '
Where are you going?
Can you read and write?
Have you ever becen in prison?
How much monsy do you hava?
Show it to me now,

Vhero Gld you get it? ¥

eat. /C&iokly’fsi 7the immigrant the

-

_' Ifﬁthey pass, you gend ﬁm to the table with honey grahan

cra.okeré and xnillé.' These ziot pagsing are sent back to their home

country (their seats) at the expense of the shipping line, !
. ~ ' o R :

1pan Novo » Strangers At the Door (Riverside, Conne: Chatham

Press, Ince, 1971'g DP. 8y 14, 18=19,

e
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‘ INSTRUCTIONS TO STUDENTS
(DeOGRANTS)

’ Today is April 17, 1907, You have just received your visa . |
(data card) to Ameriea and must remain on ship (in your seat) until_‘ ‘
you iave finished reading thia. shest, When you have, take your
visa and line up single £ile in front of one of the doctor's tables,
You have just a.rrivod at J21is Island and are waiting to enter the -
United States. The- different colored visas represent difierent

. p

tionalities. )
The doctors have inatmotions as to entry, They will determine

Awho ma.y enter the ‘"Land of Milk and Honey o the United States.

Pleage han\“ your visa to the dootor as you approach the table for

your examination, _ The dootor will return your visa,.and, if admitted,
'ydu will present it to the primaxy line inspector at the third table,

If you speak Engligh, dépmding ox{ your country of origin, you
nay be able to "hargain® with the dootors and inspector, Otherwise,
vhatever you say will be éimga.rded, The law states that a pavent
M acoompany any very yang child who is deported.\ Children aged
ten or older may be sent baok to their home cofntries and simply
released on their own, | ,

Your goal is to get into the "Land of Milk and Honey"s You ‘

mst meet the qualifioations, follow the regulations, and stay in

l1ine until youwr turn,
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HALL OF FAME - INDIVIDUAL IMIIGRANTS

Nane

Date.
Inmi grated

] Country of

Origin

Contributions
« Yo America

Source Page
Number

Louis Agassiz

Jomm J. Pausch

David Dubinsky

Viadimir Nabokov

Victor Herbert

Jacques Lipohitz

Kmﬁ;e K. Rockne

William Mayo

Meyer Guggetiheim

Sidney Hillman

Ole E, Rolvaag

Bruno Waltexr

Felix Frankfurte

Henry Kissinger

Bela Schick

PR



" 21/3CBS
This is a sampling of 24 slides out of 68 slides made..1
I, The Immigrants® Experiences '

- Y

a, Unwilling immigrants = e, Tenement in®New York -
Blaocks .
be Steerage f, Poligh =iners

Ce Exan:lning imigrants - 1907 Be Paking the Oath of Auegianoe >
de Ad :tor return to haneland h. Vietnamese = 1975 .&

I3 , P {

-

II, Contribtutions of Immigrants

8, Irish help tuild vailroads _ e, Mayo Clinic :

be Bell invents talephona £, Maxdi Gras - T
ce Carl Schurz = politioe‘ . g Greek-American parade ,
- leadexr oo e ‘

de Charles Ste:lnmtz - theory . 'he Chinatown, 'San Fi:a.hpfscc;
of ‘altermating current "

III, Cartoons on Imigration ) _ v '

a., Uncle Sam opens arms wide -~ 1870

be Antagonism between American workers and immigrants

ce Unole Sam 'boing awalloyed by Irish and Chinese °

do The Last Yankae - 1888 N .
o Assimilating Irish -~ 1889

f, Immigrant tailor : AR
g Political oartoons "Get Off the Fenoe® = We Wo'I "

(x .

.

-

W, S. Kuniozak, My Name Is Million (New York:: Doubleday and

Company, Iw'“"“197a); Amn Novotny mem At _the Door (Rivmide,
Comne:  Chatham Press, Inc., 19715

»

’
e
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TOPICS FOR IMMIGRATION REPORTS

«

Aptigts and Architects
" Leutze, Emamuel

Lipchitz, Jaoques
Wright, Frank Lloyd

a

*
Business lLeaders
Astor, John J,

Baugch, John J,
" Carmegie, Andrew
Du Pont de Nemours, Eleuthere
Fuller, Alfred C,
Guggenheim, Meyer

Composers and Musicians
- Berlin, Irvi:ng
Heifetz, Jascha

. Herbert, Viator
Schonberg, Arnold

- Stravinsky, Igor F,.
\Tosoanini, Arturo

- Labor Leaders
Dubinsky, David
Gompers, Samuel
Jones, Mary H,

Scientists and Inventors
Agagsiz, Louis
Audubon, John J,
Bell, Alexander Graham
Einstein, Albert
Ericeson, John
Fermi, Enricco
Mayo, William W, °

Pupil, Mioha;.:l Jo
Schicky Bela
Steinmetz, Charles
Von Braun, Vernher
WokBman, Selman A.‘

Writers and J ournalists

Cahan, Abraham
Nabokov, Viadimir
Pulitzer, Joseph
Riis, Jacob 4,
Rolvaag, Ole E,
Wheatley, Phillis

Related Biographies

Baryshnikov, Mikhail
Bergman, Ingrid
Brzezinski, Zbigneiw
Capra, Frank
Collier, Peter
Dietrich, Marlene
Delmonico, Lorenzec
Flanagan, Edward J,
Frankfurter, Felix
Goldwyn, Samuel
Hitchoock, Alfred
Kigsinger, Henry
Rockne, Knute K,
Schurz, Carl
Valentino, Iw.do?.ph' .
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RELATED TOPICS FOR IMMIGRATION REPORTS

Effec:bs on Individuals
Effects on Nations
Imip:a:gjf:x During Colonial Times

-« The G;ea.t Imigrat{.on _
01d and New Immigration

Immigration Laws in the United Stfates
United Séates Tmnigration Policies

The Tomigration and Naturalization Service
Castle Garden

Ellis Island
Citizenship

Know Nothings .

Orienea.l Exclusion Acts
Visas

Oe
Refugees
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ORAL HISTORY - PARENTS - .

Some problems you may have in searching your personal history:

1.‘ You may have only one parent-and cantt find out about the other,
ae ' Fill in the information you are able to find, %

K 2o You may be adopted. ~
a, M1l in the information based on who you live with,

Answer as many questions as you can,

1o Where was I borm?

2, Where was my mother borm?

3, Where was my father born?

4, Where were theilr parents boxrn? 5

(Mother's pavents) Grandmother

Grandfather

(Father's parents) Grandmother

Grand€ather

5. What kind of work does your father/mother do?

>

6. How did they get into it?

7. What major moves have your mother/father made in the past 10 years,
» 20 years, 30 years, etc.?

8, What kind of home did your mother/father live in as a.child?
(faxrm, house, apartment) .:

: 9, 1ldst important family events. (Fought in war, received an honor,
attended a special school, etc,)
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TEACHER EVALUATION OF THE UNIT .

SA = strongly agree:’
A = agree

"
v [

Check only the“'box that most nearly desciibes your opinion,

D = disagree NO = no opinion =

SD = strongly disagree

oy

E . ATD
This currisulum units . '
1 18 easy +0 use.
2, is upeful with any textbooke
a .

3, oontributes significantly to the
gocial studies curriculum.

4. has realistic goals and objectivese

5, meets the needs of my students.

6, las reasonable expectations of
students® library skills,

7. enables the $eacher to improve
regources available to the
student,

8, provides strategies that will
benefit the student's libraxy
gkill development, 4

9 pz;:ovides strategies that will
benefit the student's knowledge
of immigration, .

10, Suggestions or commentss

‘Bt

&

o8

-

P R v
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SA = strongly agree
A," agree

26/3CBS

STUDENT EVALUATION OF THE UNIT

D = disagree

NO = no opinion

SD = strongly disagree -

Theok only the box that most nearly describes your opinion,

1o

2.

Se

* 4.,|

Se

6e
Te

8.

e

/

e

This unit has increased my knowledge
of immigration,

This unit has increased my understanding
of immigration,

SA VA

3
.

D

SD

NO

The “Land of Milk and Honey" similation
enabled me to identify with a person
entering a new country.

The librarian's instruotion on
regearching a topic helped me
in gathering information for
report topios,

I think T Will use the library more
gince I have received instruction
on using the libraxy.

I prefer getting information from books.

I prefer ;;etting information from
aundio~visual materials,

I can see that my ethnlc heritage
hag made a valuable contribution
to my life in America today,

The activity/activities I enjoyed fost in this unit was/were

10'5 To make this unit more meaningful I suggest that

&
(V)




» ST
< L > o \" S ‘
oL v
‘.’,II”////O .
ettt ) ; <
. : o BW KT NS B T L TQ

oz v B

GO

MWO0P I 7P ECr WesTWARS p118RMrron

\ . PATTERAS oF
\ SINCE THE J6™

M

IMM1ICRATION
CENTURY

4

0 S 0"
RS ez

1
DG ¢ emp, @ s # Fhovw <M Cﬂlﬂﬂ' TNO18 TAPAN st  psPoRTS o8 FLAVES

©0 0 0 000 £RIM QREAT BRITAIN

e es AR LATIN CINTMES oF LoROpE

Dieslosesnce £EASTWARD IN ROSSIA

..l-.l.....‘ - .'"o."

61

-——-——-——_—""‘.
FROM msas PARTS oK EFyROPLE

. - - e o
sllmensan

T Skt T skt 0 SENa 2 mbDisain T AMERNE



S IM MIe RANTS

(in millions)

3

WEE T TN T W W e

' PEAKS IN IMMIGRATION

12

/.7

1.0

sgor/ 82

o\';\)‘cuq\'o\c\\w%lm_

LY
) LA
[ 't

1 [] ] { i [} { )
" /9.10 1940 1860 1880
EKC . 2 / | /900 /920

1
/1940

'1

{
/960

L
0 g3

g6

R |




Fed

56

A,

v

t

29/3CBS
SELECTED BIBLIOGRAPHY
»
Books

?f-_.l. o

American Heritage T Pictorial Atias of United States llistory, New
York: American Heritage Pu‘blishing Coes Ince, 1933

Beard, Annie E. S. Our Foreign Born Citigens, New York: ‘I‘homas
Y. Crowell Co., 1955 ‘

9 -
Cates, Edwin H, The English in America, The In-America Series. °
Minneapolis: Lerner Publi6ations, 1966,

Cavanaugh, Frances, We Came to America, Fhiladelphia: Maocrae
Smith, 1954. .

in Amepiga, FPhiladelphia: Macrae Smith, 1971,

Dowdell, Dorothy, The Japanese Helped Build America, New Yorks:
Julian Messner, 1970, o

Eiseman, Alberta, From Many Lands, New York: Atheneum, 1970,

Grossman, Ronald P, The Italians in America, The In America
Series, Minneapolis: Lerner Publications, 1975,

@
Hillbrand, Percie V. The Swedes in America, The In America Series,
Minneapolis: Lermer Publications, 1966,

Johnson, James E, The Irish in America. "The In America Series,
Minneapolis: Lerner Publioations, 1966, —

Jones, Claire, The Chinese in America, The In America Series.
Minneapolis: Lerner Publications, 1972,

Kennedy, Johm F, A Nagtion of Immig;:_anta. New York: Harper and
Row, 1964,

Kunz, Virginia Brainard, The French in America, The In America
Series. Minneapoliss Lerner Publications, 1966,

May, Charles P, The Uprooted, Philadelphia: Westminster Press,
1976, ¢

. We-Wanted to Be Free: The Stories of Refupgees and Fxiles

|
|
|
|
|
|
|
|
|
|
]
|
‘|
R
N
-
y
A
|

_ o s



30/3cBs
‘ the Doops Ellig Islsnd, Castle Islan
3

Novotny, Anne S
and th ea b o America, = Riverside, Connes )
Chatham Press, 1971, - NN

Pei, Mario, Our Amerdcan Heritame, Boston: Houghton Mifflin ‘
Coey 1965, ) S
: af.a MoNally, 1957,  °

1z of Uorld Histowr, Chicas

Dawmd Y
- AnAdil s adivoadiy ($7¢] o2 +r 34 ] 4 pe 4 F=243,
Penzythoff, Gerrit J, The Dutch in America, Minneapolis: Lerner K

Publications’ 1969 * : “ //l -
TriPP..Eleahor B, To America, New York: Harcourt, Bi:aoe, .
Jovanovich, 1969, . . C
World Almanac and Book of Facts, 1980, New. Yorfcé Newspaper /
Enterprise Association, 1979, ) /

;.
¥4

B, Non-print Materials {
Motion Pictures //

1o

/
American Enterprige (Motion Pioture), New Yokks Playback
Associates, 1976, 5 reels, 29 min, each, 8de,/ cols, 16mm,
. ; y

New York: TimeeLife Film%;, R

The First Impact.(Motion Pictuxe).
1972, 1 reel, 52 min,, £dey cOls, 16um,
The Huddled Magses (Motion Ploture)s New York: Time=Life Fi. '3

= 1972, 1 reel, 52 min,, sde, cols, 16mm.
: +the Long, Long Journey (Motion Pioture).

The Immigrant
Learning Corporation of America, 1972, 1 reel,

New York:
28 min.’ Bd.’\ 001.’ 16m. .

2. Videotapm

/

/

People (Videorecordiﬁg). American Enterprise Series. - v
St, Petersburg, Fla.: Modern Video Center, n.d., cassette,

30 mine, 6Ole, 3/4 in, .

3, Flmgtrips and Kits

The American Adven (Kit), Chicagos
Publications, 1972, 5 filmstrips, 5 discs, 1 beachers guidee

- Ipmigration: the Dream and the Reality. (Kit), Tarrytown, NeYe:
_ Prentice-Hall Media, 1970, 6 filmstrips, 6 discs, 1 teachers

\D g'uide.

Field Educational
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*

The Japanege Nightmare (Kit). T\a\rryj:om, N.Y.: Prentice=Hall
Media, 19’[0, 1 filmstrip, 1, dise, 1 teachers guide,

Little Italy (Kit), Tarxytown, NeYe: Prentice-Hall Media, 1970,
= 1 filmatrip, 1 disc, 1 teachers guide,

L.

Minorities Have Made Amexica Great (Kit)s Tarrytown, NeYe:
Prantica-tall Media, n.d,; 2 £ilmetrips,; 2 discs,

A Nation of Immigrants (Kit). Pleasantville, N.Ye: Guidance
Agsociates, 1967, 1 filmstrip, 1\diso, discussion guide,

ANation of Tmmigwants = Today (Kit)e MN.Ye: New-York Times Co.,

"'""'T9"7'G"A , 1 filmstrip, 1 'diazo, discussion guidee -

Our Ethnic He - ation, Mi a&ion Urbanization
Flmgtrip), Nyaok, N.Y.: Judith Mara Guitman, 197/ >y 6 Tolla,

- Story of Amerdca's People Today (Kit). Jamaioa, NuY,: " Eye Gate
Media, 1972, 8 filmstrips, 8 oasastt\s, 8dey cOle" o
: x‘
4. Transparencies \

Fundamental Fasts of Immigration (Trampareimy). South Plainfield,
Nodw: AEVAC Inc., 1972, 8 sheets, 8x}0 in, °

1

|

Diamond, Neil, _.he Jazz Si o Capitol Recards, 1980,
- ocassette 4X‘V-12120, 40 min., stereo.

They Choge Americas Conversations with Inmifrants (Sownd Recording).
Visual Education, 1975, 12 cassettes, xﬂ guide, »
|

|
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» * .
THE NEED POR THE PROJECT

»

. e -'f . %, ‘ . - b
In the-Kokomo Genter Township Schools the seventh grade textbook

ia Exploring Our Worlds g grn ‘Hemisphers, publilhed by Pollott.

!hil book is supplemented with a classrocm set of The Middle mt:

Hiatoxg, Culture, People, published by Cambridge Book COmpamr

A owrieulu guids, written in 1574, details five areaa of study:
Soviet Union, Southeast Asis, Sourthern Asia, Middle Bast, and

- uricfa. Follett has cna chapter of twenty pages on the Kiddle -

East. This plus the Cambridge book is the basis of a six week

unit, Thé basic areas of ooncenm;;ion ares the geography of the .

El

area, how the people adapt to their environment, the cultural '

life of the people. Special emphasis is placed on the l&onlen '
»r:ngion, the hiatory of the region, the Arab-Israeli connic*b,

" and the problems of oil, vater, and nationalism in this avea of

the world. The material used is suitable for the normal- '

atudent, tut_epecisl materials sre in short supply for the

‘ advahced and remedisl students.

The Yollett text is too d/i?ﬁcult for some etudentu and
presents & uuperfioia). coverage of the material neoded to
\mderatm this region. 4Also, the pm;ont availability of
resources on all three reading/comprehension levels to supple-
mneht the taxtbook -is 1imited in the Bon Air 1library, Most books
cmontly available and apoplicable are bettor suited for
uiddle-range and gifted students, The printed media is
eapocisllyfmtratins for the lot/low-middlo students. The

audio-visual resources are better, but they do not have the
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o noeded in-depth coverage. °

To solve these problens, our project has been to develop a
uanual with parallel projects and resourccs for the gifted,
middle range, and remedial seventh grade student. The manual
incorporates print and nonprint materials, some of which are
suitable fo;.' thexmal reproduction. These materials include
folk tales, n;aps, and diagrams that can be m.ade ‘,into {transpa~
- rencies or individual student copies. These are available
on three varying difficulty levels.

T‘n:{s mamzl will give our sch'ool immediate bene?ite, as
well as future improvements, Since the resources are either
available in the kit or the library, the teacher sh.ould be able
_' to more efficiently _i)repa.re ;tor the Middle East unit. By
eliminating time-consuming research, the teacher should have
more time to develop more projects in addition to those in
the manual, \

Tilis manual -will aiso provide’ an opportunity for the
student to‘learn and reinforce library skills, This would
suppiement the seventh grade language arts curriculum as
well as the social s:tudies ourri‘culum., The ability grouping
a.lsc; helps to keep from overwhelming the student with too
sophisticated skills at a xapid pace.

THE PROJECT

Goals, objectivea, and rrojects
: "

There are two basic @oale-’of this manual. The first is to

reinforce student library skills learned in language arts clasaes.
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« - The student would thus experience an interdisciplinary approach to
a project, The second goal is that the student will learn to use
these akiila to 1o§ate specific reqﬁestad information,
Each project will contain its own set of behavioral objectives.
This will be & suggested list; the individual teacher will need
to adapt these to the individual claasroom., The 1ist is not
meant to be comprehensive, only selective.
The following pages contain suggested projects on five topicss
(1) geography, (2) ;hlturo and religion, (3) city, vﬂl;,ge, and
desert enviromment, (4) Arab-Israeli conflict, and (5) oil and
other resources, Each topic contains four ﬁm;jects on each of
- the three prescribed lavels. The teacher planning the unit may
determﬁ;; which project(s) is appropriste and adept it to suitl
the students? needs. l
}oterials included in the manual kit
Student Readings
Included 1:; the kit are also selected studeﬁt readings on
"each reading lelvel. "These were materials unavailable from
corporation sources, See the bibliography for listings.
Transparencies
Other materiala'in the kit include a set of tran.apa.renciea.
Thege include the following topics:
’ . 1, Types of Water
N . 2., Mountains and Precipitation
P 3, From the Camel ComeS. « «
4, 0il from Ground to Refinery
' 5. Underground 0il Deposits
) 6a, Traditional va, Scientific Agriculture I
6b., Traiditionsl vs. Scientifio Agricultuxe II
7o Map of the Middle Eazt--land use

8. Map of the Middle East—average anmual reinfall
4 9, Map of the Middle Baste-population distribution

}ﬂ._ P _

10
o
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City Maps

City street maps of several liiddle Eastern cities are a
part of the teacher resource kit. The crite?ia for city selection
was based on the city's newsworthiness and on the availability
of its map, If rapidly changinc’événts should warrant, these
could be updated and changed by writing the tourist information
center in the country where the city is located. IAcluded in

- the manual are these maps:
1, Damascus, Syria

2., Khorramshahr, Iran
3. Cairo, Egypt

4, Tel Aviv--Yafo, Israel
5. Beirut, Lebanon
6. Teheran, Iran
Slides
A set of thirty illustrative slides of various aspects of
- the }iddle East are included also, These can be used by the

tezcher or by the student . With a slide camera visualnaker,

this collection can be added to. The available slides are:

Haifa, Israel Cairo~Transit and Beersheba Bedouins
People .

Golde lleir Cheops, Pyranid, Arid Lands--worldwide
and Sphinx -

Israeli School Egyptian Bazaar Sahara Desert

Palestinians in Mile Valley Southern Sahara

Israel
Israeli Farmer Bgyptian Irrigation Village Baked Goods
U.M. Forces in liodern Irrigation Desert Village

the Liiddle East
Beirut Battleground ‘Traditional Irri- Vlomen of Saudia

gation . Arabia
Cairo, Egypt-Ancient Algerian Desert lorocco Trading Center
Cairo, Egypt-liodern Desert Honads Abu Dhabi
Suez Canal--13975 Ancient Damascus Saudi 0il Field

These slides are 1isted according to a general presentation,
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Evaluative Guidelines
The kits also has available some evaluative guidelines.
The clasaroom teacher is the best judge of which cr:lteria to ugé
with his/her group, However, some guidelines are listed here to
asgist the teacher in deveioping an instrument,

- .Criteria for discussion evaluation

1. accuracy of information
. 2+ frequency of participation
3« quality of comments

Criteria for creative projects evaluation

1, neatness
2, accuracy of rendition
3. "~ detail content

.+ _Criteria for written report evaluation

1, accuracy of information

2, wuse of composition format (aee Composition
Cuide sheet in kit)

3. correct grammar usage (sce checklist in kit)

Criteria for ALL reports

1, wuse of library skills in finding informatic.:
2. bibliography of resources

Other suggestions might ixiclude post-project evaluations of

- . Q .
student library skilla} and teacher usage, Sample instruments may

be found in the Appendix,




ENVIRONMENT, CITY, VILIAGE, AND DESERT LIFE PRODUCYS | N

1

2,

3.

Gifted

Using a city map of a Middle
Eastern city, locate the old
and new sections of the city.
locate slides that illustrate
both sections, npare and
contrast the old with the new,

. Research 1life in the city,

village, and on the desert.
Explain how they are alike,
Discuss the changes taking
place in each, ‘

Research and report on popu-
lation patterns in the Middle
East, Show ths distribution
of population between city
village and desert people.

Using reference materials, make
a population profile bar graph
of an oil rich Arab comtry,

. Israel, and an Arab country

without oil, Alternative pro-
Ject: Make a population pro-
f£ile bur graph on a oil rich
Arad country todny and 20-30 yrs.
g0, Ekpl&in cmgeso

73

k.

Middle Range

Use an almasiac or other sourcs
to prepare & graph on the
sources of water in the Mid.
dle East.

Research the 1life of the Be-
douin, Explain what adjust-
ments Bedouins have to make to
their environment,

Resd T.E, Lawrencets "Bedouin
Feast," Research to see what
has changed since this was
written,

Research and create a poster
showing economic growth and
its effects on the lives of
city, village, and desert
life,

1.

2.

Research and illustrate
products received from the
camsl, Iist other itenms
you fesl a Bedouin would
need to be self-suffi.
cient,

Using materiasls from the
kit and lilrary sources,
prepare an illustrative
report on where people live
in the Middle East and why.

. Compare ’/shelters of other
"nomads;/i.e, American In-

dians, Mongols, Eskimos,
lapps, and nomads of Tibet
with those of ths Bedouins,

Research and illustrate the
various forms of iriisation
used in ths Middle East

tOdW. ”
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These are suggested behavioral objectives developed as an

outgrowth of student interaction with proposed enviroment,

. . .cuGlen $ Shism /EEER

~
°

c‘ity, village and desert life projects.

8

-

1, The student will be able to identify the various
characteristics of city, village, and desert life,

2, The student will be able to discuss the social problems

that arise with rapid social and cultural changes, .
3+ The atudent will-be able to regégxziza how the environe )
. R /
nent affects the lifeatyle of a people.

P T ‘

4. The sﬁdent will . be able to identify elements covered
in the term!“culture,"

5. The student will be able to use a street map,

6., The student will be able to recognize and identify the
three major onvirgments‘of the Middle East,

7. The student will recognize that :there are various

v levels of economic prosperity in the Middle East,

1

t
[ —
H
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1.

2,

3.

“Gifted
Resea.rch "'f)ptro dollars,* Ex-

t?’e problens they have
a'eatad the world's economy,

Research the need for capital
for oil exploration, Determine
where the Middle East obtained
the resources to develop the
0il deposits found there,

Trace a barrel of oil frém its
underground source to its des-
tination at your local gas
station, Explain the steps
along the way,

4.\ Research -the methods used

in locating underground oil

deposits,

OIL AND OTHER RESOURCES FROJECTS

1,

Middle Range

Research how the o0il rich
countries are using their oil
money, Explain what probléms
are being solved what pro-
blems’ have been m'eated from
this, o

After researching several re-
sources on the Middle East,
create a wordfind puzzle to
ghare with the rest of the

Be
Research the other natural
resources and why they are
largely underdeveloped,

\

\

Research the disoovery and
development of oil- in"the
Middle East.

1,

2,

3.

Remedial

‘Research a.nd hin why o:il

is one of the xnodem world's
most important resources.

A

Research the premise; "Middle
East oil has been depleted,*
Determine what other resources
oould be marketed,

Research.the date palm, Dia~

gram the parts of the date
palm, identifying its various
parts and demonstrate how -
each is used.

Research the products derived
from oil, Concentrate on the
areas of the transport indus.
try, clothing, medicine, and
other products found, .

-3
-1

2
a
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N

These are sugges
oufgrowtﬁ’of student

. .
resources projects.

ted beha;§§;§1 abjectives developed as an

interaction with proposed oil and other

1. The gtudent should realiZze that oll is a limited resourceé,

in the Middle Bast, \ \

2 The gtudent should realize that there are other resources

/

\

+ 3, The 'student should realize that resdﬁrces other than

ﬁetroleun are relatively underdeveloped: N . 7

4., The student sould realize that money received from

international sales of oil has drastically changes

in some Middle Eastern lifestyles.

5. The student should?be able to assess that the location,

.

development and distribution of o0il is a complex and

expensive processs

6. The student should be able %o jdentify some of the

maltitude

of products derived from oil.

7. The student should be aware that oil has(becqne

essential

in an industrialized society.

"o
o}J




1

>

\  Gifted o

Researsh the biblical basis for

both Arab and Jewish claims to
Palestine,

Researsh the Paleétinim refu. -

gee jmoblem resulting from the
Arsb-Tasraelil Confliot, Sug- .

gest solutions to this problem ,

suitable to all sides,

Ressarch superpower involve.

ment in the 1973 War, Explain
the Arab use of oil as a wea=-
pon during and after this war,

Research the basis-of Arab
resentment of Israel, Explain
the Arab position on Israel.
Explain Israel's reply to the
Arabs,

7y

ARAB-ISRAELI CONFLICT PROJECTS

~

1, Research and make maps of j

2.

3.

Middle Range

!

Israeli border changes " fron

1948 to present, ° ;
Rese;.rch the PIO and their,‘
influence on the Middle Ea"at.
N N /
“l
I,
Using ourrent periodicals

" report on the present Arab-

Israell situation,

'

l

Research and report oni the
use of terrorism by both
Arabs and Israelis, [

f

2,

3.

Remedial

Research and report cn Henry
Kissinger and shuttle diplo-
macy, Use biogmpby form,

Prepm biographical reports
"one of the followings

Go Meir, King Faisal,

Amrar Sadat, King Hussein,

- Menachan Begin, Use biogra-

ple“Iom.

Reaearohandp‘ e & time
line of the ArabIsraeli
Conflict,

;
'

Research the spurces of Arab

and Israeli millitary equip=
ment, _

-~

09/HLOT
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Théae are suggested behavicral objectives developed as an
outzrowth of student interaction with proposed ArabeIsraeli
conflict projects. - f |

l. The ;tudcnt aﬁo;zldrefomize that the conflict is as
0ld as the arves itaelf, - g -
2. The student sl;ould :':ea.lize that neither side is totally . ‘

in the right,. .

3, The student should realize that any conflict in the

region could spark internationel repercuasiona.

4. The student should recognize the individual oontributions.

of regional and international leaders to the cause of ¢

peace.

5. The student should realize that terrorism. has been an
important weapon throughout the history of the area.
' 6. The student should be able to define “refugee.”
7. The student should realize that the Arabs have and .

do use oil as a diplomatic tool for improving their

poaition in the confliot and in their world standing.




1.

. 2

. 3.

Gifted

Using reference materials,
explain how population growth
could effect the ecolggical
balance of an area like the

lﬂddle%‘

Research and diagram the hy-
drological cycle, Explain
how thig affects life in the

. Middle .Fast.,

Research the Aswan High Dam
and its ecological effect

on Egypt.

.

The Middle Fast 4s mmetima'
called tha "Near Ea.st " Part

. of it used 'ho’beoalled

#levant," Using reference
materials, determine why these
names were used and if they
were appropriate,

2,

3.

GEOGRAPHY PROJECTS

Middle Range

Consulting library materials,
make a chart showing the na-
tural features of the land,
the availability of water, .
and’ where the people live in
the Middle East,

After consulting an almanac
or other sources, make a
line or bar graph of several
Middle Eastern countries,
Compare it to Indisna, Ex-
plain differences inferred
from this information.

Research and report on the
Fertile Crescent, its loca-
tion, 1its hlstory, and its
importance.

Research and report on the al

. Maghrib, 1ts location, its

features, and-its effect on
life in the region,

2,

3e

Renedial

After consulting an atlas,
make a relief map of the ~
Middle East, -

Consult a science book to
find out how salt is remov-
ed from sea water, If
possible, demonstrate this
to the class.

After doing research, pre-
pare riddles that inclnde
the desoription of geograph-
ic and man-made ,.eatures of
the Middle East, Have\
other students identify
these features,

On a Middle East map, indi-
cate the fertile and desert
areas, and locations of oil
deposits and minerals,

00/HL2T
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These are suggested 'behaviqral ‘objectives developed as an

outgrowth of student interaotion with pm‘poagd geography projeots.

1.

2,

e

4e
e

6o

Te

The student will be able to use maps and globes

to make inferences about the oulture of the Middle East,
The student will :be able to see the total pattern °£,
relationships between living things and their environ-

_ment,

Using reference materials the student vill be able to
determine the natural resources of the Middle East.
The studen’cwillbaa‘bl.e to use a2 legend on a map,
The student will be able to identify and locate
major land forms of the region.

The student’ will be able to loocate the Middle East
on a map and name some countries in it,.

The student will be able to list the prevalent
climates of the Middle East, ~what they are and
vhere they are loocated.

L e a e ey iea
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,\‘

~

) “Gifted . <

Using reference matqrials make

a display of scientifte achieve-
nents mide-by peopls-of tue™
Middls East, This shoulir be

accompanied by a written rerort. '

Research the importence of re-
ligion in the way cof 1ife of the
people and into the govesmment
and politics of varicus Middie
Eastern countties,

Research and report or the
traditional and changing roles’
of men and wom the Middle
East. ’

Research the way of life in the
Middle East now and twenty _.
years ago. Jnclude kinds of
homes and how they are furnish-
od, what they eat, how food is

, sanitation facili~
ties, educational opportuni-
ties, heslth care, ete,. Ex-
plain hoir these changas have
effected the people,

-

o
€.

A,

2,

CULTURE AND RELIGION PROJECTS
Widdle Renpe -

€onstruct. a chart comparing 1,
and contrasting the major
religions ¢f the Middle East:
Islam, Christianity, and

Judaism, -
Research the life of Kemel . 2,
Atsturk and his effort to -

change traditions in Turkey. from Arabie,
Use *Researching a Biography - = .

Report® ingluded in kit,

/ -
Compars and contrast the 3.

lives of women in Turael to

wren in a Arab country, i.e.
Saodi Arabia, Jordan, and

Egyot, - -
N L \‘

. Regearch Islamie art and com- &,

pare it to Western art, - Use
ccaposition format with ex-
ample of works of art,

-~

" Research and report on Eng-

Remedial

N~ -

Construct & time line with
nmajor events from the three
religions: Islam, Christian- -
ity, and Jga:lsm. .

<

iish words that were derived

Research and construct a
time line on the major
events of the Arab Empire,

Research and report on® the
life of a muezzin, P

00/HOH1T :
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These &re suggested behavioral objectives developed as an
outgrowth of student interaction with proposed oul'lnra:e and
religion projects. ) .

1. 'The student will be able to alscuss the nature of

_Islam worship and religious practice.
2, The student will be able to define Arab and Avab
culture, '
" 3. The student will be able to discuss differences
.- ' Tetween a traditicaal scolety and one witha
dm eoonomy,
T ’ 4. The student will be able to discuss thé‘ sooial
' meoblens that arise with rapid soolal aid oultural
( ohangea. ) N ’ ‘
5« The student will be able to identify elementa
¥ _vowe:radinthetm"mﬂme"
. o 6>'. The %@ent will be abls to identify the major
. ' J:eligi.o'ni: of the Middle Easit and be able to' .

disma how they pemeate the life of the region.

-

7. The studant will be a.’ble to recognize contributions
g ’ . of pepple.of the Middle East. '

Y 4

o
~1




-t

| | 5
1?7JH/CC o

~

|
1
WEITING AND GRAMMAR CHECKLIST - :

Cheokymrmportagainattheitmmthem - |

L
2,
3s
° 'R

De .

6s
Te

86
9e

10,

"I have used the correct form for mmbers.

I wrote in complete sentences, ' ‘)
I-used correot: p\motuaiion.

All vords are spelled correctly,

Vord divisions at the end of a line have

'been’ done W1y.

I avoided the use of "orutch" words—well,

and, tut,

I have used homonyms oorreotly—to,‘ {20, two,
theytre, there, their, |
Vague or unclear words heve been avoided,
Pronouns and antecedents have been used
correctly, - ~
I have developed onganized paragraphges

a, topic sentences

». supporting detail
c. oconcluding sentences.
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. COMPOSITION GUIDELINES

1, A11 compositions should have at least one rough copy—
"goribble sheet”, This rough copy may be on any type of
paper, Pencil or any type of ink may be used. There is
no foxm for the mough oopy=--may have crossouts, scxribbles,
no margins, eto, The rough copy is for you to gst down your
ideas.or thoughts befors you forget them, Most students do
* < tend to forget ideas vory quickly vhen writing a paper, Get
yours down as soon &s possible in any way, ghape or forn,

2, After you have written the rough copy and have all your .
ideas on paper you are ready to begin the final one, The .

£inal copy has very strict guldelines that you mst Lollow,

These guidelines ares )

a, A1l final oopies mmust be on white, lined papex.
This perex !i_ll be provided for you in class.

b, Tse anly blue or black ink,
¢, Write only on-ome side of the papex.

d, = Put heading in the upper, right-hand corner of the
paper, The heading should include your name, class,
pexriod, and date, ‘ . \

e, The title of the composition should be on tha very
first line of the paper, Skip one line before you
begin the writing of the coaposition,

£, The begimning of all paragraphs must be indented=——
set in about one half‘inch from the margin,

gs A1l papers mmast have a margin-- one inch on the
right side and one inch on the left side, 1T you
follow the red line, you should have a proper mare
gin, Also leave a one.inch margin at the hottonm
of the papex by leaving the last jtwo lines empty.

h, Papers should e free of spelling and gcampér errorse

i, It is very diffioult to avoid making errors vhen
writing. If a mistake is made, cwoss it out “once .
and write it again, There should not be too many
cromsouts, but some are permissidle. .

jo Papers should be writien as neatly as possible.

k, When the final copy is oomplete, always read it over
to catch any mistakes that you might have missed.

-

2y
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l Researchinyg a Biojraphy Report

¥

> ¢ Research is an organized scarch for information. You

are tryiny to gather information and tell others about what -
you nave lparned. Obviously, you must make ;sense and back up

your statements with facts and opinions of qualified pcople. -

The followinyg is a yuide to where to start rescarching and

g tne steps to follow.
« *First source:

I don't «now who this is! ({or even if you do.) Then go to
an éncyclopedia or biographical encyclopedia ana find out!
Understand! Then take down (in your own words) iwportant
_facts and ideas.

’ ’

oecond source:

dow does this person relate to the time period? “Find a more
< Specific book that traces tnis person in the time period.
This migyht be a history textbook or a biography (or collection
of snort bioygyraphies),

Pnird source:

vinat else is important? Wnat did others think about him/her?
What did he/she have to say about his/her life or times?
What contributions did ne/she make? Look into the other sources:

other books testimony before committees
filmstrips newspapers

slides videotapes

magazine articles transparencies

speecnes

Answer these questions at the very least:

7 full name .
place(s) lived cor
] mother/father - name/occupation
- brother (s)/sister(s) - name/important influences

important events during lifetime
contributions:

what?

when?

where? .

why? /

value to others?

how does it reflect time period?

von't foryet a quotation. can either be by or about your
person. Take it down word /for word and put quotation inarks
‘around 1it.

o |
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EVALUATTON OF LIBRARY.SKTLLS
. |
v Prepare a Middle East bibliogra on the items on thia o
list, Uae oorreot bibliographic form.' (Guide for writing

regearch papaxs available from language srts teachers, )

A, Three different kinds of maps in different books,

--B¢ A book totally on the Middle East, ,
Ce A ploture or deﬁ.nition on one of the major landfoma. -
D, An a@veurtiaement of a Middle East-e:m produot.

F, A higtory related biography.

. _ B, Two emoyolopedia references on the major religlo.s, - l

-~ - - - G, Tour newspaper or magazine articles on the Mj.ddle
- « Kasgt, .

H, (Extra oredit) A fiotion book on the Middle East.
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| TEACHER EVALUATION INSTHUMENT

S&—S’tnonély agree D-—Diuégree

Arligree Sh==Strongly disagree
NO=edio opinion
———"" Check appropriate column for each item, , /
D I3

The Marmal SAE [ATHRJ
i

1o is useful is assemblying a unit
on the }iddle Eagte

2, is easy to use is assemblying
the unit,

3, has projeots useful in ful-
£i1ling objectiwer of the unit,

4. hag resources useful in meeting
goals of the wnit,

< 5o lets individual teacher adapt it
4o fulfill his/her specific needs,

6., has useful ammotations in the
bibliography. -

7., enables the teacher to improve
regources avallable to the i
Btudent. - |

8. provides resources not available |
elaewhere for the teacher,

9. provides resources not avaliable
elgsewhere for the student,

10, has projects at the ability
level of your students,

. 11:.. has material pertinent to a
developed undexrstanding of
the Middle East,

12, lLas resonable expectations of o
student research skills,

13, oontributes signifioantly to
the growth of the teacher‘®s
wnit on the Middle East. L_
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provides projects that will
benefit the student's content
knowledge. )

NO

SD

15

ovides projects that will
benefit the student's lib~
wawy aled11 davelopment,

P
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~“CORE BOK COLLFCTIONS

Note: Books listed are all in print, Grade levels are given to
help the teacher and school media specialist to match the -
rndor with their reading level, Grade symbols are I =
Intermediates JH = Junior High; H » High School; C = Collsge
Prices are ourrent as of 1981, »

Through book reviews, an evaluation of each book has been

made for possible purchase, Evaluation aymbols represent:
++ - hxoolhnt:, + = good; 6 = average, - = substandard,

Clifford, Mary L, Land and Pooglo of the Arabian Peninsula, New York:
J¢Be Lippinoot Coey 977, 09,50 g =12 4+ -

Colloms, Brenda, .srasl, New York: John Day Co,, Ine,, 1972, $3.66.
gre. 8210 + . )

Rhwardson, Cordelia, Miiiam Iives in a Kibbitz, New York: Lothrop, Lee,'

Shepa.vd Co., 19710 $30560 -4 4 2-5 +

Ellis, Harry., Isrsel: One land, Two Peoples, New York: T,Y,.Crowell,
"19720 $7o930 & B2 +

Ingrm. Doreen, Tents to Citﬁ Sidewalks, St, Paui, Minn,: EMC Corp.,
197)4’ “095 H 2095 P‘perbl(!ko gre 7 +

Irving, Clifford, Battls of Jerusalem: The SixDay War of June, 1967:
New York: Macmillan, 1970, $4.50, gr. =8 -

\Lengyel Bmil, Iran, New York: Franklin Watts, 1972, $4,9C. gr. 6=9

- (Has been updated)

RECOMMENDED LIBRARY BOOK PURCHASES

Archer, Jules, Iﬁg%’of the Desert: Undorstanding the Apabs, Waltham,
. - _MM’ Lit m. .m Co.. 19 70950 -4 o 7-12 +

Asimov, Ysazc, The Near East; 10,000 Years of History, Burlington,
Marylands Houghton MIff n Co,, . 095, " gre 7=up + ,

Berger, Gilda, Kuwait and the Rim of Arabia: Kuwait, Bahrain, Quatar,

Oman, United Arab Emirates, Yemen, People's Demooratic Republic of .
Yemen, New York: ankﬁ# watts, T97§. 34,90, gr. %5, @

61
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Bdmonds, I.G, Islam, New York: Franklin Watts, 1977, $4.90, gr. 7 +

Fichter, Gegrge S. Irag. New Yorks Franklin Watts, 1978, $4,90
gr. 9 6

Gaer, Joseph, What tha Great &&ﬁox‘m Believe, New York: New American
Library, o $1.75 Paper o Er. B~up +

Hoyt, Olga. The Bedouins, New Jersey: Lothrop, Lee & Shepexd Co., 1969,.
' $7.44, “gr. 7 ++ ¢ ' ' .

Lengyel, ﬁgn. Iran, Rev. ed, New York: Franklin Watts, 197C. $4.90,
gre 6=9. 8 : :

. . 0il Countries of the Middle East. New York; Franklin Watts,
T 1973, $%.90, er. B8 + . )

National Geographlec Society. Great. Religions of the World, wuw,
D.c. 3 Natio@ ‘Gdomphic, 9 [ ] .95. gr. +

¥oss, Frank, Jr, Arabs snd the Islamic World, NewiYowks -S.Gv Fhillip's
1110_." 19?90 390950 gr. 7‘up +

REFERENCE SOURCES

Notes Mot all entriesh\be in print, Those reference sources
out of print will have the.gymbol: (OP). Thoss entries with
the symbol: . (BA) after them axe sources found in Bon Air
School library, These sources are often dated and if not
out of print, do have updated versions in Books In Print,

A11 refsrence entries® book reviews have been researched,
The results of the book review findings are shown by thes -
" gymbolss ++ = exoellent, + = good, @ = average, -« w subw
standard, and 0 = no reviews founi, No evaluations .re
given on most of the out of print entries, 1980-1961
prices are given when possibls,

AIMANACS
The Hammond Almanac of & Million Facts cords, Forscasts, 12th annual
~Zed, Waplewood, N.J.: Hammo ;ﬁ'-Almana'Ec,' In"c., 1981, $6.95. ++.
Infrmation Please Alvanac, 1979: ' Atlas and Yearbook, Maps, Charts, '°°
Tndex, MNew York: Viking Press, 1978. $7.95 Library Binding,
$3.95 Paperback, (BA) @

World Almanac and Book of Facts, 1981, New York: Kewspaper Enterprise
Assoo,, 1900, $0,95. BA +

o5
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GENERAL ENCYCLOPEDIAS .

~N

Note: ' Write the publisher ¥or current encyolopedia prices.

Britannica Junior BEncyelol for Boys and Girls, 1980 ed, Chicagos
Encyclopaedia Britannica, Inc. EBE9.95. gr. b @

Colliers Encyelo o 1963 ed, New York: Crowell-Collier Press,
g‘. m -

Compton's mexclo'% and Fact-Index, 1979 ed, Chicago: F,E, Compton,
279,00, gr. BA -+ ) .

Encyclopedia Americana, 1581 ed, New York:; Americans Corp, $499.00.
p. JH‘H . m +*

Funk & Wagnalls Nwﬂm‘m?ﬂ. 1975 ed, New York: PFunk & Wagnalls,
&, JH-H (OP) (BA) =~ :

Merit Students Ensyclopedia, 1981 ed, New York: Maomiillan, $260,00.
gP. O-up + :

New Book of Knowledge, 1980 ed, Dantury, Comn,: Grolisr Educational
COrp. $299.25. &Fre 46 ++

World Book &;z"—ﬁ-?h' 1980 ed. Chicago: World Book-Childeraft
Talernational, gr. 6=up (BA has a '77 ed.) +

Young Students! Encyclopedia, 1972 ed, Middletown, Conn.: American
_Educa Pub. Co. gr. 6=up (OP) (BA) _

SPECTALIZED ENCYCLOPEDIAS

Clements, John, Clements' Encyclo of World Governments, Dallas,
Texas: Poli Resoarch, Inco. . £ U-Up OP) (B&)

Eneyelo a of ths World and Its Peopls, Freeport, N.Y,: Marshall
; asve%BIsE. 1981, gr. Beup '('BAE_ 0 )

Encyclo of World Travel, 1967, 2nd ed, Garden City, N.Y.:
Dou%a—y % Co, (9 ed., 1979 is in print for $16,95) er. 7-up

(R) (OP) ++
Heravi, Mehdi, Concise Encyclo of the Middle East, Washington,

D.C.: Public Affairs Press, 1979. .50 Paperback, gr. JE ++

Langer, William, ed. An Encyclopedia of World History: Ancient, Medie-
val, and Modem, Chronologically Arranged,’ 5th ed, Boston: Houghe
19,95, gre JH-H 4+

- tOn'*Mi.fm. 19?20

o5
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Lincoln Li of Easential Information, 1969, v.1 "Geography.* Buffalo,
N.Y.: Frontier Press, gr. JH-E (OP) - {BA)

-

Lincoln Library of Social s{tudies&m. 8th ed, 3 vols, - Buffalo, N.Yos

Frontier Press, gr. JH-H ¢35+ :

Shabad, Theodore., The Golden Geo ¢ Eneyclo . New York: Golden
Press, 1958, gr. I~JH ZOP§ Emi

REFERENCE BOOKS

3

Current Blography Yearbook, 1940-1580, Bronx, N.Y.: H.W, Wilson Co.
.00 ea, gre ++
Life (Periodical), The World!s Great Religions, New York: Golden Press,
1961, * (OP) (m‘T—__—Eb—.

Moore, Norman R, Free and Inexpensive Learning Materials, 19thL ed,
Naghville, TN: Office of Educational-Services, George Peabody
_ College for Teachers, $4.50 ++ : '

22
Parrinden, Geoffrey, Diction of Nork-Christian Re ons,
PA,s Westminister Press, 1973, $#10.95. &r. JHeH - +

Pearey, G, Etzel, A Handbook of New Nations, New York:
(somewhat outdated and thereforth not reocomuended~for purchase)

gro 9-up (BA) =

Seeger, Elizabeth, Eastern Religions, New York:; T.Y, Crowell, 1973.
$10,00, gr. 6-up 6 . .

U.S, Central Intelligience Agency,. National Basio Intelligience Factbook.
bd-annual, Washington, D.C.: U,S5. Government Printing Office, 1950,
$8,50 subsoription, Write to: Doocument Expediting Projest, Ex~ :
change & Gift Division, Library of Congress, Washington, D.C. 20540,
gre JH-H ++ \

Websterts Bio osl Diet . Springfield, MA,: G.&C. Merriam Co.;
1575. 5%.%. & Eiup ++ (BA)

Webster's New Geogrgghical Dictionary, Rev, &d, Sprin gfield, MA,s G.
& C, Hmm' 977 095 &% JH-H (BA) ++

Zehavi, A.M.,ed. Handbook of the World's Religions, New York: Franklin
Watts, 1973, $9.90. gr. 6 (BA) + '

D
=~
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I | ' : HISTORTCAL ATLASES

Aharoni, Yohanan, The Macmillan Bible Atlas, 1977, N::Q:rk: ‘Mace
millan Pub, Co,, Inc. $19.95. © -

Shepherd, William R, Shepherd!s Historical Atlas, 9th rev, ed, Totowa,
New Jersey: Barnes & Noble, 1978, $28.50. gr. 7-up @

EON AIR SCHOOL LIERARY ATLASES

_Atlas of ths World, 1966 ed; New York: Ti:;te, Ine, (OP) (BA)

Bennett, Ross, ed, National Geographic Fistare Atlas of Our Vorld,
Washington, D,C.: Natlonal Geographic Soviety, 1979. $10.95.
"gre beup ' )

Britanmica Atlas, Chicagos Encyolopaedia Britannica, Ino., 1969,
gr, 10-up ++ (too hard for most students in Middle School)

Cosmopolitan World Atlas, 1963 ed, Chicago:s Rand McNally Co. gr. S-up
+

Funk and Wi 's Hommond World Atlss, 1976.ed. New York: Funk &
“‘—‘ﬁu . (OF) O

' Goode, John Paul, Gooda's World Atlas, 15th ed, ' Chicagos Rand

HcN&lly & coog E:BO 3i30950 ++

gam——

- Harmond world"At.las. 1976 ed, Maplewood, New Jersey: Hammond, Inc, &

"Instant World Atlas, 1970 ed, Littls Falls, N,J,: Carser Institute,
mc. §209?. 0 .

World Book Atlas, Chicagos Field Enterpri. s Bducational Corp., 1970.
gle O~ ++ ) . - °
Worldnaster Atlas, 1978 ed, Chicago: Rand MoNally Co, gr. 74uwp @

ATIASES RECOMMENDED FOR PURCHASE
e —— S S

Anerican Map Co. Scholastic World atlas: No, 9552, New York: Ameri=
can Map Co., 19/9, $1.95 Paperback, gr. 7-9 + )

Fuilard, Harold, et, al, 'Aldine University A . Olenview, IL,: Scott,
Foresman & Co., 1969, 3$7.95, ++ -

Ginaburg, Norton, ed, Aldine University Atlas, Chicsgo, IL.: Beresford
Book Service, 1969, $15.00.. ++ \\

a3
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. gr. 9-10, (OP) (BA) Student Level: Gifted

28JH/CC

Hammond & Co, The First Book Atlas, 3rd ed, New.York: Franklin Watts,
1973, $4.90. gr. Heup + : '

Hammond .Inc. The Hamuond Large World Atlas, Rev, ed, Maplewood,
N.J.: Hammond, 1979, 519.75-Paperba§. g =9 @

° Hammond Inc. Intermediate World Atlas, Maplewood, N.J.: Hammond, 1979.

$3.88, gr. 59 +

Harmond Inc, Medallion World Atlas; HMaplewood, N.J,: Hammond, 1979,
$50.00; g‘. 7-119 H

Hammond Citation World Atlas, Maplewood, N.J,: Hammond, 1978, $14.95.
gr. 7=up + « .

Madden, James, ed, Wonderful World of }{app. Maplewood, N.J.s Hammond,
© 1977, $4.95. er. 7= + )

World Book Atlas, OChicago: IL.: Field Enterprises, 1929, $19.95.

_ B 5=12, 4+

World Earth Atlas, new ed, Maplewood, N J.: Hammond, inc., 1978, $6;95.
Paperback,. gr, I -H @ )

TEACHER'S GUIDES, STUDENT TEXTBOOKS, AND
SUPPLEMENTARY STUDENT RESOURCE TEXTS

Note: For books in print listed below which you wish to purchase,
check the current EL-HI Textbooks In Print under their
series first, and then if you can not locate the entry,

. check under their subject, which often is "International
> Relations,* check title, and last by author to gain
access to ourrent ordering information, Often, text-
" books will not be listed in Books In Print.

Arab Information Center, Information Paper No, 20: The Arab-Heritage of
Western Civilization, He ﬂew ’Ior 3 Ara,b Information Center, 1972.

Write: Arab Information Center, 77 Third Ave,, New York, N Y.,
10017 or oall 212-838.8700 for ordering instructions,
Many publications may be obtained from this center and are
possibly free of charge.

Educational Research Council of Amerioca, Soscial Science Staff, Lands of
the Middle East: Area Stidy, Concept and Inquiry Series, gr. Te 50
Boston: Allyn and Bacon, Inc., 1976. gtudentsLevel; Remedial

, -

Jaeckel, Hugo and Peretz, Don. %he Middle East, Scholastic World Affairs

Multi-Texte Series., New York: Scholastic Book Services, 1967,

99
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-

King, Condon, ed., Middle East. Vol, 1, Rev, ed,, Culture Studies Pro-
gram Series, Reading, MA.: Addison Wesley, 1979, Teacher's
Manual, $2.7%, Textbook Edition, $6.04, gr. 7-12 (BA) +
Student Level: lMiddle-Range to Gifted, -

_‘ Kohn, Dixie Allen, Middle East, Regions of the World Seriss, New York:

Sad1lier-Oxford, 1972, $4.69 Textbook, $1,17 Teacher's Guide, gr.
7-12 (BA) + Student Levels Middle-Range to Gifted.

Kublin, Hyman and Peretz, Don, Middle.East., Rev.ed., World Regional
Studies Series, A Boston: Houghton Mifflin Co., 1973, $4.95 Paper-
back, (BA) @ ~Student level: Gifted. .

Kublin, Hyman and Peretz, Don, The Middle East: Selected Readings, World
Reglonal Studies Series, Boston: Houghton Mifflin Co,, 1973.
$4.95 Paperback, gr. 9-12 (BA) @ Student Level; Gifted,
. ] .

The Middle East, Rev., ed., Reglonal Studies Series, New York: Canm-
_bridge. Book Co., 1976, $2.32 Paperback Textbook, gr, 912
* (BA) + Student Level; Middle-Range to Gifted,

Middle East, World Culture Program Series, New Yor': Scholastic!Book
Services, 1976, $2.95 Paperback Textbook, $3.50 Teacher's Edition,
gr. 7-12 + Student Level: Middle-Range, .

Randall, John R. - The Middle East, Today's World In Focus Series:” lex-
ington, MA,: Ginn & Co., 1968, $3.50 Paperback Textbook: gr. 7-
12 (BA) + Student lawel; Middle-Range to Gifted, /S

Yates, Howard O, wa People Iive In the Middle East, Chicagos Benefic
Press,. 1971, $3.90. gr. ‘m (RA) + Student Level: .Remedial

e

MAPS INCLUDED IN RESOURCE KIT

Abdule-Salam, Adel, Plan of Damascus (Map),) Damascus; Dar El-Tiba &
ah El-Hadithah, 1971, 1 street wap, col., 26 x 18 in,

Cairo Tourist Map (Map). Cairo, Egypt: Cairo Drafting, n.d,, 1 street’
WAD, col., 16 x 13 in,

Guide’Map of Abadan and Khorramshahr (Map), Teheran: . Geographic and
T Drafting Institute, n.d., T street map, col., 17 x 21 in,

Ministry of Tourism and the Association for Tourism, Pictorial Map of
Tel-dviveYafo (Map). Tel Aviv: Amir Pub, Co., 197%, 1 street
map, ool., 15 x 24 in,

National Council of Tourism, ed, Beirut, Lebanon.(Map)., Beirut: Catho-
lie Press, n.d., 1 street map, col,, 22 x 15 in, - . '

ot
)
"‘" -~

——
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. M . N - f
National Iranian 0il Company, Road Map of I (Map), Tehran: Sahab
. ~--<Geographie—ard-mming-1nstiﬁ'&r.d"_l.stneet_mp s 0014, 20X

‘24 in,

FREE MATERTALS

BOOKLETS AND PAMPHLETS

\ -

Islamic Republic of Mauritania,
Embassy of Mauritania
2129 Le Roy Place, N.W,
Washington, D.C, 20008

Israel, (Classroom Set)
Consulate General of Israel in New York
800 Second . Avenue - ‘
New York, N.Y, 10017 ‘ .

Israel Geomee (Classroon Set) ‘
Con te General of Israel in New York
800 Second Avenue .
New York, N.Y, 10017

_Kibbutz in Israel, (Classroom Set)

Consulate General of Israel in New York
800 Second Avenue :
New York, N.,Y, 10017

Kuwvait Shares Its Wealth,
Kuwait Consulate
801 Seocond Ave,
' New York, N.Y, 210017

New ations and Anewers On Middle East Problems,
:Teﬁean Jewish Comittee
Literature Distribution Union .

165 East 56th Street o
NGW York. N.Y. 10022 v -

Roof Over Every Head,
Kuwait Consulate.
801 Second Ave,
New York, N.Y, 10017

Some Ma jor' Coﬂcoﬁts to Stress In Stmg the Middle East.
America - ueatlo & Training ormational Services

1717 Massachusetts Ave, N.W,
Suite 100 )
Washington, I.C, 20036
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FREE BOOKS

Twenty Centuries of Jewish Iife in the #oly land, (Classroom Set)
Consulate General of Israe New Yor
800 Secornd Avenue ‘
New York, N. Y.- 10017 '

The Story of Iara.el (Classroon Set)
Consulate General of Israel in New York
800 Second Avenue
New York, N,Y, 10017

FREE MOTION PICTURES

¢

- Agriculture, 30 min,, ed,, col,, 16 m,
‘ Embagsy of the State of Kuwait
2940 Tilden St. N.W.
Washington, D,C, 20008

Beyond the Mirage, No collation information availablo Book 3 weeks in
advance,. (Is sd,, col,, 16 mm,) )
The Jewish Chautaugua Society -
c/o Alden Films -
7820 20th Ave,
s BMkm, NoYo 1121" R
Jerusalem, Jerusalem, 1977 ed, 27 mfm., od,, col., 16 mm,
Association Films, Inec.
Consulate General of Israel
512 Burlington Ave,
" 1a Grange, ILL, 60525

Jerusalem: Prophets and Pmtroomrs. 4s min,, sd,,°col,, 16 mm,
Embassy of the State of Kuwait
2940 Tilden Street N,.W,
Washington, D,04 20008

Book 3 weeks to 3 months in advance with a fiked date..

New Generation, 30 min,, sd,, col,, 16 mm,
Embassy of the State of Kuwait
2940 Tilden St. N,W. ’
Washington, D,C, 20008 -

The Silent Witness, 12 min,, ad,, col,, 16 mm,
Lebanon Tourist & Information Office
405 Park Ave, U4th Floor
New York, N,Y, 10022

Book one month in advance and give purpose of use, date, person
responsible, and address,

[ Y
[ o)
¥
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MOTION PICTURES

? Note: All the below films are in print according to National
Information Ceiiter for Educational Media, Index to 16mm Educational
Films, 1980, Grade levels are given by grade number and by symbols
wnich represent; I = Intermediate; JH = Junior High; H = High Schoo1°

C = College, A = Adult, Current cost has been included,

KOKOM) SCHOOL'S AV CENTER MOTION PICTURES'

ggpt -~ Cradle o‘f Civilization “(Motion Picture), Chicago: Encyclopae-
dia Britannioca Educational. Corp., 1962, 1 rael, 12 min., &d,, col,,
16mm, $1?0 00, gr. 412

&

Israel = land of Promieo (Motion Picture), Glendale, CA.: Aims Inat.ru;,
tional Medis, » 1 reel, 22 min,, sd., col,, 16 mm, $345,00,
$30,00 rental, - I = JH

Mideast - Land and People (lbtibn ‘Picture), Santa Monica, CA,: BFA /
muc&tiom m. 1977. 1 2‘061 20 mino. d.. 001.; 16m. $3]-0.00.
$41,00 rental, I =

The New North Africa (Motion Pioture) Redondo Beach, GA.: Stanton
Films, 1964, 1 reel 16 min,, sd,, col., 16 ma, $230,00, gr, 412

¢

ADDITIOHAL RECOMMENDED YPURCHASES

Israeli Boy{ Life on & Kibbut (Motion Picture), Chicagos Encyclopae- .  *
dia Britannica Educational Corporation, 1973, 1 rgel. 17 min,, sd.,

col,, l6mm, $2?0 00, gr. 3-9
Viewed through the oyes of a young Jewish ‘boy, ‘this film shows why
- the. kubbutz succeeds as a unique social, political, and economic
4 N . Ontity.

An Israeli F mily (Motion Picture), New Yorkz International Film Founde *
ation, 1 "é 1 reel 20 min,, ed,, col,, 16mm, $360,00, $35.00, .
rental, gr. .

A central Israell family activities are presented with background
commentary given on the military conditions, economic situation,
and history of their country,

United Arab Emirates - A New 0il Nation (Motion Picture), Hollywood, Chot
Paramount, Commm”cations, 1976, 1 reel, 14 min,, ad,, col,, L6mm,
$275.00, 325.00. ronul gr. 19

Rn.pid }ﬂddle Eutern changes are illustrated through oontrasting
. scenes of the traditional Bedouin nomads' lifestyles with United
Arab Emirates’ western city lireatleC " S
. (V)

-
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BON AIR SCHOOL'S FIIMSTRIPS

-

Note: Symbols used below ares (OP) = out of print, C = no reviews .
found, (R) = recommended for purchase, Prices are ocurrent, 1980,

The Arab World (Kit), St, Paul, MN,s EMC Corp., 1974, 4 col, filmstrips,
cassettes, 3 paperback booka political map, studeant aotivitiea,
1 teacher's guide $92,00, gr. 46 (R)
Exploring Mapss Map Sld.lls for Today (Kit), Middletown, CT,: Xerox
(l;‘ilms 19;?é 6 col, filmstrips, 6 cassettes, teacheris guide; $150.,
0. &re 0 :

Hou To-Use Maps .and Globes (Xit), Mahwah, N.J.s Troll Associates, 1974,
6 ) col, filnstrips, 3 oassettes, teacher's guide, $108,00, gr. 4-8
" (R .

israels Nations of (Kit) Niles, Iliinois: United:Learning, 1968,
1 cc),l. ps, 2 /oassattes or 2 disos. teacher'e guide, gr. 7.8
(op

N

e '

Religions Around the World ,(Kit), Chicago: Society for Visual Education.
1968, & col, fiimstrips, 2 discs or 2 cassettes, 4 teacher's guides,
$66,00, gr. 4=12 (R

Six Mediterranean Countries (kit)., Holyoke, Mass,, Scott Education Div,,
Jan _Handy Organization, 1968, 6 col, filmstrips, 6 discs, 1 chart,
gro I-dH 0 :

'ADDITIONAL RECOMMENDED FIIMSTRIP PURCHASES

Ancient Egypts land, People, Arts (Kit), Stamford, CT.: Educational
Dimensions Group, 197¢, 2 col, filmstrips, 2 cassettes, 1 teacher's
guide, $60,00, gr, +=12 .

loring the World of Maps (Kit). Washington, D,C,: Nétional Geographic,
1973, 5 col, filmstrips, 5 discs or cassettes. $99.50. gr. 5-12

Families of the Dry Muslim World (Xit), Chicago: Encyclopaedia Britann-
“Ica, I§7 § col, filnstrips, 5 cassettes.or ;disca, 1 teacher!s

guide, $112.50, gr. 5-9

Four Families of the H:lddle East - A Series (Kit), Santa Monioa.. CA,:
BFA Educatio 978, & co ﬁ.lmatrips, L cassettes, 6 spirit-
master activity worksheets, 1l teacher s guide, $90,00, pgr. 4-12

Four Families of Iarael A Series (Kit), ' ‘Santa Monica, CA,: BFA Educa~
tional Media, 197%, % col, filmstrips, & ocassettes, 6 spiritmaster
activity worksheets, 1 teacher'e guide, $90,00, gr. 48

104
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- e

The History of the Arab Civilization = A Series (Kit), Jamaica, N,Y,:
Eye Gate House, Inc., 1977, ¥ col, filmstrips, 2 casssttes, teach<
ing guide, $68,00, gr. JH-H \

Iau‘nin About the Mid-Esst Region (Kit), Niles, IL.: Uni)tod Leami.ng,
1976, 6 ool, filnstrips, % cassettes, 1 guide, $IL15.0&. g, 5-8
The Middle East: Facing A New World Role (Kit), Chicago: Society for

Visual Education, 1976, 6 ool, filmsirips, 6 discs or 6 vassettes,
1 teacher's guide, $12? 00, gr. 9

The Middle East: Jands In Dransition (Kit) Mt -Kisoo, N.Y,: Education=
B nt Ma’ Is, Inc., 1975, 6 col, filmstrips, 6 cassettes,

’ - 5 wall charts, one paperback .book, six spirit duplicating masters,

- teacherts guide, $145.00, .gr. I-JH

PRIMARY SOURCES

Henderson, L, W Outgoing Telsgranm, Department ot State to Certain Amer-
jcan Diplomatic and Consular 0ffices, .May 1, 19ls8

Lawrence, T.E., . Seven Pillars of Wisdom, "A Bedouin Feast." Doubleday
" & CO.. Inco. 19%? '

Truman, Harry,. Press Releagse, May 14, 1948,

[
<
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A RECOMMENDED, ANNOYATED LISTING OF PERIODICALS AND
INDEXES FOR MIDDLE SCHOOL SOCIAL STUDIES CIASSES

} ~
' PERTODIGAL INDEXES

Readers! Guide to Periodical Literature, 1900, Semi-m, Sept.-June; m,

July-Aug,; three quarterly cumiations; bound anmual cwmlation,
. $62,00, H,W, Wilson Co.; 950 University Ave,, Bronx, N.Y, 10452,

Although recommended for high school students, I have chosen Read-
ers! Guide over A od Readers'! Guide because the latter doesn't
adequately index enough of our library's periodical holdings.
Readers! Guide indexes by subject ind author 160 general periodiculs,,
/ . o
Subject Index tc:.gl':ﬂdiﬂ'a %ﬁgmes. 1948, m, Aug,-Mar,; bi-m, April-
. May; seml. ons Feb, and Aug, $15.00, 2020 Univer«

sity Ave, #6, Madison, WI, 53705,

A subject: index to 60 magazines frequently found in elementary and
Junior high school media: centers.

PERIODZCALS

Netes RG-Ir;dexed in rs! Guide to Periodical literature
SICMeIndexed in Subject Guide to cmgungazines
»

Curreni Events, 1902, 18/yr.- $3.60, Xerox Bd, Publications, 245 Long
‘ Hill Road, Middletown, CT, 06457, SICM

 This magazine aimed at grades 7 through 9 covers world events, places,
trends, and people in a lively format,

Focus, 1950, bi-m, .$10,00, American Geographical Society, Broadway at
= 156th St,, New York, N.Y, 10032, RG

Stressing the economic, social, and political interaction and nation-
2l problems such as political inequalities, urbanigation, unsmploy-
ment, and illiteracy in developing natipns, this maga®ine is useful
in the studies in schools on countries and regions,

Junior Scholastiec, 1937, bi-w, $1.50, Scholastic Magazines, Inc., 50
W. L4th St,, New York, N.Y. 10036, SICM

This school magazine is primarily directed towards news coverage
for sixth, seventh, and eighth’ grade Social Studies classes with

special features added, - B

Know Your World.. 1967, w; $2,40. Xerox B, Pub,, 245 Long Hill Rd,
Middlstomn, CT, 06457." No index - ,

1005
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Artiocles on ourrent events are covered in this general publication
intended for ten to sixteen-year-olds reading at a secord or third
grade level,

Weekly Reader Eve., ‘1930, 28/yr. $2.50. Xerox Bd., Pub;, 245 long
M1l Rd,, Middlstown, CT. 06457, SICM. ~

This school weekly oan. be n\s'et'i for poor‘roadera in Social Studies
classés, It oovers news sbout foreign cuntiies and is on a fifth
' grade reading level, : .

Natiosl Geographic Magasine. 19881 m, $11,00. National Geograpii
Society, k5 I7ih St., Washington, D.C, 20036, RG & SICH

“Presents brilliantly illustrated articles focuaing on specific
geographis areas of the world,

National Geographic Worid. 1978, n, $4%.85. National Geographic Soc-
Tely, % and M Streeis N.W., Washington, D,C. 20036 SICM

This elementary and junior high s.l.ool publication gives narra-
tives on countries, geography, ciltures, nistory, and people with
a frequent spotlight olaced on youth arsund the world,

Newswaek, 1933, w. $26,00. &4« Madison Ave,, New York, N.Y. 10022,
RG
= N .

National and intornational events are covered with objestive report-
ing 2T current evonts and signed editorial articles, Grades 5-12

Senior Weekly Reader, 1647, w. $2.50, (esleyan University, 55 High St.,
Middletown, CT, 06457, SICM

Written on the sixth grade level, this publication covers general
topics and dces include articles on ng jor news events.

Time, 1923. ,W. $26,00, Time Inc,, Time and life Bidg., 1271 ﬂvanuo of
the Americas, liew York, N,Y. 10020, RG '

National and intermational affairs are coverod iﬁn a visual ard ine
formative manner with concise sumaries of current events and analy-
sis of their translation into trends, business, pol:_ltics, and his-

torical perspective,

U.S, News & World Report, 193j. w. $26,00, 2300 N. Ste, N.W,, Washing-
ton, D.C, 20037, RG .

Useful in olssses discussing the current events, this magazine re-
ports on national and international affairs with an emphasis on the
business world. A Student having difficulty reading Newsweek or Tine
may f£ind this periodical somewhat easier to read.

107
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SUGGESTED S’I‘UDENT READINGS

Note for Studentss See teacher tor journa.la not available in
your school library, .

Nots for Teachers: Teachers should be able to obtain jowrnals
unavailable in your school and commnity
libraries by using the interlibrary loan
gystem at the public 1library, -

~
“Egypt, After the Peace,! Current Events, April 11, 197, pp. 6<7.

~tIgraelis React to Camp David." Israel Horizons 26 (October 1978)
22“23. : .

"A Palestian and Jew Meet the Issues Face to Face,” Israel Horizons
. 26 (November 1978) i 11—15. )

Pearson, Robert P, *The Arab-Israeli Conflict: A Fictional Debate," o
Social Bducation 42 (October 1978) 457-459. =

"The Peop]_.e Who Use Terror.® Junior Scholaatic, April 20, 1976, pp.
8-9, : -

Popplswell M.J., ‘"Partership or Isolation: Arab Women Under Israeli
: Rule." Middle East Interaction 87 (September 1978) : 25-26,

‘Said A, _"After Camp David 3; A Palestinian View,® liddle East
Intemtional 89 (November 1978) : 7-9, ~

Sirdofsky, Art. ' "Between i‘wo WOr].ds. Junic;r Scholastic, April 20,
1976, pp. 35, .

-

SUGGESTED TEACHER READINGS

i

WArabiec Seript." - Social Bducation 42 (October 1978) : 460461,

"Mhe Ka' bah: House of God," Social Pducation 42 (October 1978) :
452455, :

Merkle, Armin S, and i’earson, Robert P, "Sources and Resources for
. eaching About the Middle East.," Social BEducation 42 (October
- 1978) : 462-468,

Peck, Malcolm C, "Tdaching Materials and Sources of Information on the
Middle East £or Secondary School Teachers,® Social BEducation 40
(Pebruary 1976) : 93-95. -

Peretz, Dc‘m. “Ten Keyas to the Middle East." Social Education 42 |
(October 1978) : 448453, :

103
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o *Two Techniques for Teaching About Contributions of the Middle East,"*
: _ : Social Education 42 (October 1978) : 456, :
. ~ Co¥ :
.. s | _
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The experience in the workshop "Libraries, Librarians, and
. . <

Sacondary School Teachers" afforded me the time to read and to. compile

realistic historical and social documentation-to -enrich-a sociology

— e —— ——
- ——

unit on collective behaviore, Theeyents choéen for- my study were the
Ha’ynmrket-. Riot of 1886, ‘the’Chicago Riot of 1919, and the Watts Riot
of 1965, The lack of available materials in our school library had
prevented me ;‘}om adding sufficient detail to my presentation and had
kept students from ;:ontinuing their individual research in these areas.
Our. school neither had su.f.‘ficient\ quantity of books on the subjects no;'

did it have the bibliographic indexes to indicate what was available
< ;

in these areass The course in yhich this section will fit is a juniore

senior El.evel high school course in sociology. The students are of

yé*rage to above average ability who elect the course and are highly

motivated.

. v B

‘i‘hese additional materials I've researcheh would be used after

I have already explained what collective behavior is, have déf:;:;d the

traits of such groups, and have detailed casual, conventional, and

expressive crowds, The material I've researched will be used to detail

active crowds, The unit would subsequeﬁtly continue to include fads,
crazes, boous, and panics. |

‘ I have been long interssted in'reséarching cases of civil
disorders, This workshop allowed me to use the resources of Bracken
Library and the time t;o pursue such research. I was able to :j.déntiiy
source mzi’?erials such as microform of original newspapers which _repo:cf,ed

on the incidents, The New York Times was used foi the. Watts Riot;

11~ ‘ -
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. the Chicago Tribune vas used for both the Haymarket Riot and the Chicago

. Riot of 1919, Some of the papers cited contributed to the nisunderstandings

by biased reporting and by sensationalizing the incidentss The library.

W

also gave me the opportunity to compile a listing of. available books and
ragazine articles written on the subjects. The few media. aids I located
are listed in bibliography under the appropriate heading.

Each of the topics selected has hi..torical releva.nce. Itis . i

B

.’urperative that students know the hn.story of the laboring cZLa.ss in the
late 1800's and its fa.ilu.res and successese It is also important that
‘students, even in an all white high school such as DeKalb, understa.nd the
causes, events, and effects of serious racial conflicts, They also should
have the 'opportunities and materials to pursue additional research. kvb"
school .has the ca’pacity of interlibrary loan so borrowing mat\erials we
lack should not present any problems I have indicated in the bibliow

graphic section those books I intend to have ‘our school purciases

T will be using much of the material collected in a lecture-

' discussion formate The preceding portion of the cwricular unit on

$ . " collective behavior will take abont three days and will cover definitions,
traits, and eacemples of collective behavior, The lesson is then divided ‘
into crowds with def:initions and examples of casual, conventionalized,
and pxpressive crdwds given by ne, After a. definition of active orowgls
and emmples and definition of mobs, we'll be ready for riots. After
supplyjing them with a definition of a riot and comparing it to a mob, I‘ll
introduce the historical background for the Haymarket Riot, It should be.
familiar 6 4about hali‘ the students, as seniors, they had American History

- in their Junior year. Data important to gtheir understanding of-the

Haymarket event. would include the income of the workers, jronclad

& contracts, uorking hours, housing needs, and the anarchist movements -
o - Y ;
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This will be supplied by me in a lecture using detail I read while hers.
Data of the licCormick strike and resulting violence will be presented; and

 then I¥11'use the tranSparencies from the Alarm, Ana.rchist, Arbeiter  #

Zeitung, August Spies speeches, circulars, warning proclamatiod, and -

biographical sketches. Newspape‘rs of the riot at McCorrﬁick and Haymarket: ’ #

R

wa.ll be used where appropriate.— After sufficient explanation; I'll proceed ~—

FUNINBURE SRS e

to the Chicago riot and Watts riot and follow the same basic proceduree

FEESRENIRE

Then, as & class, we'll identii‘y the rumors in each event, how the
background data was supportive of a riot, now the néiispapers contributed
"to an e,cplosive situation, the comson characteristics, and if the violence
might have been prevented,

L
’.'




102

"OBJECTIVES

[}

My objectives stated in behavioral terms are listed belos

1.

2e

3e

e

5e

6o

7

J

to introduce and use original sources such as |
newspapers, speeches, posters, and ph;)tos

to use .pertinent background’ information to
explain collective violence

to supply to the DeKalb Curriculus Director and

the DeKalb High School social studies department

a bibliography for faculty rei‘erence; and studeflt
;'esearc;h \ .

to show photos a.nd tr;mspa.r.encies of the areas affected
by the riots and %o hear the responses of selécted
mayors on tape :tg the riots Co
to prepare a list of research topics i‘.or advanced
students to p111;sue on an independgar;t study basis.for:
academic credit

to show how the béckground of the partf{cipants, nnnors‘,i-
prejudice, and some newspapers accelerated riot
inditions

to show the similarity of riots, such as emotional
contagion, heightened suggestibility, sbsense of
go':p norms, homogeneity of experience, The terms
will be explained in classe

Jo1rs
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EVALUATIONS.

< H

TEACHER EVALUATION . |
"Only the bibliographic information will be evaluated by other
teachers, The text of their evaluation follows and will be available -
in a folder with removable sheets for their answers,.

Do the teachers. This materisl is available through interlibrary
loar:. If you desire to do r;search or have students who want to pursue
re.,earch in the areas of coa.lective violence, civil disorders, 1abor
- unrest, Ea.cial conﬂicts,\you may make yourself a copy or supply your sl
- students with a copy. of this bibliography. If you use the bibliography,
take one of the brief evaiufation forms attached, £ill it out, and send it

to .Judy Eisenhut, DeKalb High School, through inter-school maily

1, Did you find the bibliography helpful? _Yes __No
2e Did you find the list too complicated? . —Yes ___No
3, Did you £ind the list too general? ' Yes _No
4o Did you find the l'ist' too difficult to use well? —des _No
5, Did you use the 1list wit}; students only? Yes __No
6, Did you use thé list only for &ourseli"l Yes ___No

7., Did you use the 1ist for yourself and for students? ___Yes ___No
8, What do you suggest to uake the materials more usei‘ul and
_ available? } 2

9, What addi{:v.onal areas would you vant more bibiiographical
:.nformtion’l ‘

10, For what age group would additional (if any) bibliographiczu.

informtion be helpful?
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STUDENT EVALUATION
-The following questions will be given st the end of the unit
to f.he sociology students who used the Library w'orkshep materials and
information. . ‘
Io the students The lesson on collective behavior coatained
several items that I would‘like you to help me eveluates Be candid,
and you need not sign your name, Check tha appsopriate‘response.
‘ 1, I would like to do additional research on a collective
disturbance, . ' o Yes __ Mo
2 The cassette. recording of tha myors of several riot cities
helped to clarify the causes of the riots. —des __No -
3. The events leading u;, to the riots helped me to‘ux}derstand
| why the riots occurrede S ____Ies o
4e The newspaper accounts helped me to put each event into
prbper perspectj.ye. . Yes ___No
5¢ Prior tc the disorder, wers there specific issues or events
in the community which seemed to encourage the
rumors?. _ ~Yes ___No
6. Knowing the content of the speeches and the background of the
pa_réi,cipa.nts helped me to understand their roles in the
disturbancess ] ‘?'~Yes ___No.

&

7+ Grassroot or newspaper supported rumors tend to inflame a

vy

potent:lally dangerous situation, o Yes ___No
8. U!ng different historical periods and areas helped me to _
understand the common traits of collective distm'bances. —tes __No
9. The part of the lesson on collective behavior I liked nmost

was
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10, The part of the lesson on collective:behavior I liked least. .
was

11, If I were the teacher, I'd change part of this unit and add

_ this idea the next time it is taughte

The students will also be given an-objective test of 85 points at

- the coqclusion of the un‘it and geaded according to criteria announced at.
the fmginning of the coursee They also are graded on class participation
so I should be able to determine t;ze involvement and interest by noting )

the number of recitations,<the depth of their comments, and their

relevance to the topié: discussed,
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2

J ) CASSETTES

A cassette recording of the Riot ‘Q?mmiss;ion Report!s findings
discussed by leading mayors of cities whichhad experienced riots in
the 1960*s includes Los Angeleé ‘Mayor Yorty taking about. the causes of
racial outbursts in his' ci‘gy. He stressed the conspiratorial theo:.:y. 4
{ made a copy: of this cassette which~runs approximately 30 minutes, .
and it will supplement my oral presentation on the Wa~tts Riote I
Jocated the tape in Educational Resources, and it stes— the .
Kerner Report of March, 1968, and ité recommendationse

- * 119 | -




1.

2,

3e

Lo

5e

Aceta.te transpaggncies for overhead projactors were made of the

6o
A

TRANSPAR:ENCIES

-

i‘o]lowing ite.13 concerning the Haymrket bombing, tr:w.l proceedings, and
affected riot areas in Chicago and Watts,

Article from the gam, a socialist publication frowm October 4,

1884, written by Albert Parson's wife urging the unewployed "to

learn the ugse of explosives" ¥

Partia.l i‘ront page of the M,.June 27, 1885,44_Mch was
introduced at.;.he trial, It contains an article, written by
August Spies on the use and storage of dynamite and bomb
throwj.ng A copy follows on page 10,

A partial page of the Anarchist, January 1, 1886, introduced

at the trial as an exhibite The periodical was rare and is not

reported in the Union List of Serials or the Union List of

the Revenge boardside printed by the Arbeiter Zeitung, Hay 3,

1886, August Spies.claimed. the uo;:d Revenga;hs inserted by &
compositor without his knowledges .The Prosecution used it to
prove conspiracy. The broadside was printed in.both English
and German with the latter more violent in its uording. A

b4

copy follows on page 11,- -7 . :
August Spies' account in Germar of the fight at the HMcCorumick
Plant, May 3, 1886,

The Haymarket Meeting circular in English and German from

L S 120
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. Workingmen, to-Arms!!
. N N N ’ ke [ N J
Q
Your masters_sent out thelr blocdbousds —the police~3 they killud aix of your
brothers at BcCormicks this -'ﬂ-mooa.‘ They kil'ed the paor wretchieo, becuuse they,
: 1iko you, had thia couregs to disobey the -suprem> ‘will of your bosscs. They killed
M them, becausa they deved sak for the shortenin-“of the hours of toll. Ttey killed them
to show you, $*Ersa Lmerican’ Citizena'". tiat you must be sstlsfied and -
contended with whatever your boeses condescesd to sllow you, or you will get killed{
You have for yesrs endured the mostsbject humiliations; you have for Jears
suffered unmeasurabie foiquities; you have worked yoursslfto death; you have endared
the panga of want -n'dlumgu;your Childres you have sacrificed to thefuctory-lords —
in short: You have baen miserable and cbedient slave ell these years: Why? To satisly .
» . the jusatiable graed, (o ALl 1he cotfers of your Jaxy ttieving meater? When you sskthem .
, . now tolessen your burden, ke seuds hlk bloodhounds cut to ehoot yeu, Xill youl
Ityou arsxen, {fyou sze thesons of yourgrasd sires, who have shed their Llood to free
sou, ther youwiil rise 14 yourmight, Hercules, sud destroy the hideous moneter that
serksto destroy you, Tosrmewe call you, toarme! .

| el Fage |
© beiter, g ben Watfen!

) - Weklienbed Oolf, §eule Re&wliteg morbeten be Blutfoste Earez Anibealee G Cuter Beides Leanfed bl WeTeralTy,
H Sarummetdelea fie deforbead Vel fic b1s 52wty fosten, mil 2@ Foas wojufiliten gu [ela, wetdes Cure Kupbga'se
: tfaem §&ledem Qebea,  ©le - fodnten Brod, men antmectede Hoen wit Blel;, cdageben? e ThatfoGe, L5 waa dezlt
.. us €t sa alilf-afles jum Churigen bringin Lenal  idde, alele Jafee fabt S3¢ ale Dichiiiguogin efee : -
H Bidertpud cetregen, §oit ol vem [rdfen’ Wargen-1ig o fpliem Blod gefGinden, §a8t Gatlefrungen fdrr Tt :
ateeges, §ebt Cucs Rister ISR geepfert — Kes, s die S&oplamarcen Guez Pereen g¢ [, Tek f2c
fel Ush [e3, wo O5¢ ver fe fiatuelet, mab e aifadt, Tare Bdide doed ju aifigtecs, dafuten fie Lom Deat f2¢
Qate Dyfer ee Blntjunte, te Pelivt, ouf T, va Ge§ it Blntegele von ber Wagnfeicdenfeit 33 fushem
€2Mena, “wle fragen ead Sefudon Eug el B0m, wes €5 §eillg und werth id, 1lgr Mefen {§rafiden TRord, biw
. H man foste ox Garom Ordbein Segigd, b oliTeidt wargen {4on ex ud) brgehen whd,  Webclleabes Bale, Hertules, Ta
- HE an €§ite=ig engeleagt. ofbe entf&eibefl ©3 DigT  Ele Etloserel vad Huoger, obee e Geeifeit med Brod?
’ ’ CaifdahR D D14 {3z 1es Leflnte, bann [fome fdaen Kagmbtit; bear, Bolt, (o ben Befim] Qecaldtons bes menf§e
ligon Beflen, te 4 Dibee Jrirfdecrmaml PidRgeibofe Brualdtuag ijaen —bes mo§ Delar Lofung fela] s’
bec $ilem, Beres Dot Voo Weg gom Gontflis, gov Bialeit xad jue WMeafdiigleit gedlagt — wad fushe, K

.

whdig (o wadenl .
Gnre Britber,
-, No. 44. The famous “Revenge” broadside, People’s Exhibit 6. (Reduced.) !
. . i
\)‘ | . . . [ .‘ ' - -
- S . g . JR e
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vay 4, 1886, calling for workingmen to appeur in full force
and arizade A copy follows on page 13;

7. Michael Schwab's editorial in the Arbeiter Zeitung, May 4, 1886,

calling for vengeance for the McCoriyick fight. The Prosecution
said the editoriel creatsd & climate which led to the bombing.

de A waraing procla.ation from Carter Harrison, iayor of Chicago in
1:36, ferbidding gathering of people in crowds. A copy appears
on page l4.

9, 4 Police Gazette picture of the hanging of the Haymarket Four

from November 26, 1387,
10. Brief biographicel sketches of the Haymarket defendants. These

will be supplemented by lecture information. 2

B

1. An advertisement for a three month story of the Chicago
anarchists written by the Knights of Labor,

12, A mep of the Haymarket Riot scenc uith rarkings of Crane's

All ey, +he HcCormick Pl.nt, the Arbsiter Zeitung officcs 4

copj follows on page 15« . - W
13, rhe Chicapgg Tribune of July 29, 1919, showing two cartoons. ‘
. One shows a beach with a colorline znd the other shows blacks
with heads boweci end ~.stivned "Horons at large." 4 copy

appears on page 1lv.

1. “he Chicago Sundaw Tribune of August 3, 1919, shoving the
riot affected area., A copy appears on page 17.
15 The Vatts area of Los Angeles shaded to show the riot affected

area., A copy follows on page 18.

[ .-

N
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_ CGood Epeakers will be present to denounce the latest

* atrocious act of the police, the shooting of our
fellow-workmen yesterday aiternoon.

hmkmgmm A Yourselves and Appear in Fell Foree!
THE EXECUTIVE COMMITT.JE.

T
g, Urbeiter!
_ Srofe '
IR affen-erfamintig
Seute Ubend, ;8 e, auf vem
&@Eﬁm@ﬁfﬁ Reubdoipl.Civafe, yoifden

P_Dec .atneds 1, Salfted Ste,

=~ Gute Redner werden den neueften Sdurtenfiveich der Polize,
inbem fie geftern Nadymittag unfere Briider exfdof, geifeli.

g5 Mrbeiter, Eeafinet Cudy ynd erfdeint mafjenhaft!
Dad GresutivsGomite.

No.51. The Haymerlet Meeting. Circular, Firs! issue, calling for 2rmed mesn. (Reduced)

121
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'TO TH

RGAYORS QFFICE, Chieage, hiay 5, 1856,
WHEEREAS, Great ercilement exisis
[‘}‘eﬂple of (his godd city, gEQWINE cut
of o6URLES which excitement iS Iniensk
fied hy the open defiance of the guardiansof the peace
by < Body of lawless men, who,under (
sidino (ke laboring men, are peally endeavering io
And Whereas,
suen, by tie use of weapons Never resorted io I
: YCBPE IN TIMES GF
WAR or for REVOLUTIONARY PUREPOSES,
CAUSED GREAT BLOODSHED ABONG CLTT
ZENS AND AREONG OFFEICERS o the [0
PALITY who were simply in fhe performanes of {helr
tties, Lnd Wherees, the CITY AUTHORITIES PROPOSE TO
PROPERTY AT ALL BAZARDS, and in doing

amono the
of the LAEOR

destroy all law.
CEVEL

PROTECY LIEE ARD

s will he compelled fo break up all utlewfa! of

galbierings; and
WEERTAS, Kven

io meet for iawiul purposes,

gle with them, zrmei With

IKICPASE O Lripeing aliout bloadshed,

_{znocent PETSONRSS

' & ™ % w 1, b v
PEEREEORE, I, Carter HL Garrisos,
WMAYOR OF THE CITY OF CHICAGUL. DO HEREBY PROCLAIY THA'T GAYECR-

IKGS OF PEOPLE IN CROWDS O Put
OF 'THE CI''Y AHE DA

PULLIC PLACLES

1 urgo all lew-abiding poople

not to mreet in crowds,  If the police a1dur wur patheriugs
be not oheyed, all perrons 80 dinut<y i, will bo tronted vy Iaw-bronkers, sud will
Hinuthodivuoo.

surcly incux the penaity of the -

I turther nssure the grood < < ,lo of Chicago that Lollove the police cun pro-
tect thelr lives und proper; nad the jrood nume of Cllosgo,

CARTER

5 PROPLE OF CHICAGO:

R LANDS, BX

whezn men-propose
had men wilk attempt {o min-
cowzrdly missiles, for the

GQULLSSTONS IN TUE STRELTS and
NGEROUS AND CANROT BL LEBR-
AV IITED, AND ORDERS HAVE BEEN JSSUED 7O THE POLICE TO YREVEMT
ALL sGCH GATUERINGS eod T0 BREAK UP and DISPERSYE ALL CROWDS,
©0 PREVENT INJURY'XO INNOCENT PERSORS, -

ta quietlv sitend to thoir

e

{he pretense of

last night {hose

FMUNLCE

dangerons

{hus endangerins

own affuiry, sud
to disperse, nud they

and WILL do &2,

M., HARRISON, Mayor.

— Courtesy of the Clicago I listorical Society
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THE SCENE OF THE HAYMARKET RIOT
CHICAGO MAY 4, 1886
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1938 s 17

< NEWSPAPER PAGES

Copies of newapaéez- nicroform will be used to docﬁmen'g' the
violemp events and to illustrate medis persuasion, A-fay of those
copied are listed below, L ’

' 1. The Chicage Tribune front page of Miy 4, 1886, calling the
distirbance at the McCornick Plant the work of a wild mob
charged by anarchist speeches,

2, The Chicago _Tr_;gt_x_n_g\ front page of ‘Mey 5, 1886, calling the b

Haymarket act a hellish deed and the g_r_pgg_g; incendiary

literature. T d "

30\Zhe Chieago Tribune front page of May 6, 1886, calling the i
" Haymarket incident a commnist conspiracy and clained the

event was the result ot;:/a rehearsed conspiracy, ‘

4o The Chicago m of .‘qu}g 28, 1919, reporting the enlargement.
of the riots A copy appears on pz'a.ge‘ 2le

5. The Chicaso 4xibune of August 3, 1919, listing the injured
from the rist and a plea from the black leadership to punish
5;11 rioters, vhite as well as blacke _

6o The Chicago Tribupe of August 3, 1919, showing pictures of
the violence against people and buildingss

7. The Chicago Tribune of August 5, 1919, describing the

indictment of 17 hlacks, charged with murder, assault, and

conspiracy., Note the comment of Judge Robert Crowe on the
following ;iaga.
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The New York Timeg of August 15, 1965, showing riot scenes.
The New York Times of-:'August 15, 1965, reporting of a story.

" of older biacks inciting black youths to attack and kill

" 420
8.
9
? . 10,

11,

~'Shriver responding to Mayor Yorty's cha:nge, say:.ng that Los

whites and.burn their neighborhoods.

The New York Times of August 16, 1965, reporting tha,t Chief
Parker of the. polic‘e\force’saying he won't descourage people

from protecting themselves from (black) looters, ' <? .

Fronm the New York Times of August 19, 1965, Poverty Head

Angeles was not shortcha.nged by ant:L poventy funds and that
the city still bas §1 million in unspent. poverty money, Shriver

also indicated that the city has made it difficult for minorities

and the poor to join in the anti poverty fight,

137



1.
26
“ ) ‘3.
he
5e

3 6.
7e

- 9
10,

11,

12,

1.

Black and white prints-were taken of pictunes relating to the

8y

PHOTOGRAPHS

©

1919 ri.ot in Chicago and to the 1965 riot in. Watts. These -photographs
will be pla.ced on colored const:mction paper and displayed on the .
R ‘bulletin board during the, unit. desc:;ibed. -The content of the photos

»
J PO

is listed balow. . ' ;
1919 Chicago

Chicago rioters leaving 29th Street Beach
Riotér_s

Crowds searching for- Negroe:; I
Negro stoned to death

Negroes under the protection of the police leaving a wrecked
house )

Fires behind the stockyards - |

A black's wrecked house in the riot zone ¢

Searching blacks for weapons in a police station

A bombed building on Indizna Averme

Negro workers receiving their’paychecks in & tembﬁm
paystation located in a YMCA . ’

Blacks buying ice from a freight car switched into black
neighborhoods -

Blacks employed in poorly 1it hat factory, 1919

1965. Watts

Marquette, Ronald, -and Rena Frye éf_ttendi,ng a State Senate




.fact finding comnittee

2. Two burning buildings on Avalon near. 107th Street
I 3. A drugstore at 107th and Avalon destroyed by rioters .
* 4o Youth sittmg on a shoeshirre box on the corner of Imperial e
and Avalon T
5 Hate literature a.ttacki'ng.Los Angeles Chief Parker which .
the police wers unable to stop
\ €. &:"blood brother®. sign ina store owned by a.black to ‘
Cav . ‘. protect him from looters a.nd arsonists . ~ . ‘ Y
) o —_ ';. Looterg on 103rd Street. |
: 8. A destroyed buildirg on 103rd Street-
| 9 Guardsmen protecting firemen from snipers
G\harcoa.l Alley™ at midnight '
- o ‘ - 13, Looters stealing la.mpshades from a furniture store at
103rd Street and Wilmington Avenue
12, Destroyed buildinga on Central Avenue which were later
' . leveled' by bulldozers and clearsd
13, Looters on the second day
14e The inside of a homs at stt 60th Place which was
destroyed by fire which was abandoned so rapidly- that:
the owners 1ei‘t a TV on; so many stolen goods wera
locatéd that thres trucks were necessary to haul avay

-

the merchandise




" POSTERS

®

The postors 11sted. below were recovered by the NAAGP from
‘black aveas in Chicago during the 1919 riot, Most of the posters .
were ‘not dated or signed, The-posters are’drymounted to poster ‘
' materia’l and w.’lll be, desplayed on the bulletin board during the B

LR |
1esson. : Coa L .

~

3.. Pleading for a resolution of the lawleasness. A copy

“

follows on page 26,.

A 0livet Baptist Ghurch poster for free meals to needy

‘riot victims, August 2, 1919

A plea for fellow laborers to be calm when the riot is
over . ' ,
The Armour ‘Efi‘i;:iency Club's appeal for its workers to
remaﬁ steattv and calm . )

The Urban Leegue of' Chicago's advice for all workers to
return to work and to cantact them if they were unable
to contact their employer i '
The Woodfolk Bank 0;1 South State Sﬁ‘eet reporting that
they had cashed 2000 checks worth $20,000 and pleading
for business and ‘calm

The Chicago Whip, a black newspaper, of August 2, 1919,

pleading for good will and respect for the authorities




\ NOTICE! To th Gitizens of Chicago

‘We the Colored Citizens bf Chicago, appeal to all the
White Citizens for prompt cooperation and a final adjustment
of the present lawless conditions which now prevail in parts
of our city. By vistus of misunderstandipgs and misrepresen-
tations, induced by improper publicity, without the absolute

lf:sts being-known, the people of both races have been mis-~

The causa of this deplorable situation was the unfortunate

clrcumstance which occurréd at the 2gth Street Bathing

- Beach whers an lomocent™ colored boy wus stoned and

drowned. Is this a good and valid reason why the city should

. be turned over to the prejudices, and violent assaults, that

have caused 5o much sorrow and grief, to both races and in
mast cases those, the Jeast to blame? .

The present state of affairs should be stopped at once, as it

is a grave menace tp the welffam of the contnunity and an

undying disgrace to Chicago, The whits people that know us

best and have direct dealings with us are doing business as
usual, without molestation to them or- their families, Outside
deliveries are being made. without difficulty and these people
are sorely grieved becanse of the nreseat situation.

Let the cause of this trouble be forgotten, and to this ead,
Jet every Individual do all in his power, to restore peace and
harmony, COMMITTER OF 100

v - < ‘
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. HESEARCH TOPICS

These research topics which reiate to the vorkshop are fon B

advanced- students who will work for academic credit on an independent
basis, This list is only part of the number of suggested topics from
other 1ensons tha.t I oover 1n sociology. There 30 topics, ﬁ'om
hE which a student wﬂl select four to. research, over a period of a AR
: semester. ' ‘ ‘ .
S, St;ggested research topics related to vollective behavior :
. 1, The Denver Anti.Chinese Riot of 1880

2. The Christiana B.'lot and Ireason Trials of 1851

t

3. The Native Anarican Riots .of, 1844 -

. 4e The Philadelphia Riots of 1844, Southmrk phase
5e The Rolling Mi1l Riots of 1850 in Pennsyl‘vhnia
6. The Tompkins Square Riov izr Jew York, 1874

i




SOURCES CONSULTED - '

R This bibliography of 109 items has been divided into four ' 1
' ‘ sections, one section for each of the three riots researched and one .o

o; a genera.l m.tu:e of aom'ces related to collective behavior, hlack I

history, violence, and 'bhe iabor xnovement of the parioda oovened in . J i

: ‘ the workshope’ Sources include books, newspapers, nngazines, f:L'Lms, )
cassette_tapes,. mps, and aimﬂations. The listing is partially ’
' annoi;ated to give the user the source's strengths or weaknesses; the
_grade level appropriate,if known; and whether the source was recommended
- for purchese by our school-
For the purpose of this paper, 1 will on]y include the first

page of the eources I consu.ltedo
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HAYMARKET RIOT BIHLIOGRAPHI

Altgeld, John Peter, elden, Neebe, and Sc o

Chicago' private]y published, 1893. )
Browne, W. Re Altgeld of TllinoiseNew York:s B, W, Huebsch, Icc,, 1924

David, Henry. Ihe Higtory of the Havmarket: Affair. New York: :arrar and -

R:lnehart; Inco, 1936. ' -
Thorough account of the background of the laborix;g
‘ morvemant, evants of the Mccormick and Hayma.rket z::lots, and -

L

biographies of the de.fenda.nts. High School levele -
- . Lt *‘ .

 Foner; Philip S., edo.The Antobjographies of the Haymarket Ma

" New York: Monad Press, 1959.
Thorough .m.n personal account of the defandantse
High School lev.:l, \
F‘reidel, Frank Burt, The Harvard Gnide to Amg,z;;oan Higtozx Cambridges
Harvard University Pmse;b*l‘-‘ e
v
Kebabian, John & Ihg Havmariet Affair and the Trial of the Chicago
h M&Eﬂo New York: He Po Kiaus, 1970. .

. Excellent lisgt of origimal manusecripts, letters, articles,

and other printed materialse High school levele Hecammended

for purchase, ' ‘ v

Kogan, Bernard R., ede Ihe Chicago Haymarket Riot, Anarchy on Triale

Boston: D, {, Heath and Company, 1959, _
Much deta_il for researcil.
Lasswell, David, "Tho01d New Left: Emm Goldnau in Chicagoy® Ghicaga
History 1 (September 1971): 1970-1.

Lum, Dyer Daniel. The geat Trial of the Chicag_q Anarchistg. New Yorks
"Arno Press, 1969. '
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Developing Nations' Role in the 1980's

129

- and

Their Implicationa‘upqn the United States

Donnavan D. Howard, Jennings County High School
- Noxth Vernon, Indiana

Janet L. Hartzell, Library Service Center
Evansville, Indiana

i

.

N.B.H} Workshop
"Lipraries,lLibrariaﬁs, and Secondary:School Teachers"
Ball State University .
‘Nuncie, Indiana
Summef 1981
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Lo . _ " INTRODUCTION
NEED

v 9 ' Ky

~United States citizens held hostage in Iran; United

. f'v ‘P‘Statei involved in El Salvador politics=-both current
cases indica%e the immediacy of the United étates' some= -'}.
) -times nébuidha relationships with éhixd.ﬁprld-é%untries.*
.With the.real or imagined decline of.Améficafq,abilitg' e
to.shapb the w&riﬁ§£s.itemight have dqﬁq afteékwégld war .
‘II, studenés‘and adqiés are finding- that our societf may |
- ita;if be shaped partially or whélly by;developing third '
. world nations, ‘@pis changing United States role (peiceivad
or not) has far-rﬁaching implications~iﬁasmuch as those
;éfioni-thai may shape our.future are unknown to both
o sﬁudeqés and“?egchezs alike. Jayne Miller Wood poihts~ i
out that "teaching about increasing glébal interdepenéence”
_ global hunger and poverty, and-the development of more
s : than three-fourths of the world's people is important if
oﬁc wishes to prépare students for the world of tomornbw.'l
Becausa of the currency of this topic and the lack
of‘space;‘sociai studies taxtbooks:touch only briefly
ocn the subjecﬁ oftdevelopinq nations. The consequent

vacuum created in ‘many higﬁ school social studies areas--

history, economics, sociology, geography--needs to be

;
7/
/

-  13ayne Miller Wood, "Adding a Global Outlook to Our
Szzéndary Curriculums Classroom Teaching Strateglies,”
Social Education 38 (November-December 1973): 664.

S
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filled with current, pertinent information that yiil tage ' y
into acéount thezintegdisciplinary nature of this.gubject,

- within the high school social studiaes curricq%um. An
inherent édvantage of "this topic is that students who

" often complain that social studies classes spend too much

tidgrmired in the past can experience first hand the

L%

=

immediacy o? social studies,
PROBLEM -

The problem is bﬁi}t on three suécassive and _
progressive levela. First, thed high school student
must have some concept of what'a developing nation is
and where deaveloping nagions are located. Second,, the
studgpt needs to explore the relationships between the
Unitea States and various developing countries. Both
theqe levels are needed so that the student may r;;ch'
the third and final'level in which the effects of the
developing nations on the specific student jare explored.
Thus, the central problem addressed by thi% project is
how. to onceptualize thé,growing interdepenéence between
developing nations and & atudedh who resides in Indiana, -

A corollary to the central problem 13 how and where
to find the sultable resource materiais necessary to fill
‘gaps in textbooks and to provide an 1ntetdisc1plinary
progfam. Because of the immense area to be coyered, the

projaect team decided to focus primarily on bibliographic

listings of resource material -that is_general in nature




v 3/DHJH - N

rather than looking for resources on specific deyelopin§
countries., In this respect, the project will remain
open-ended,, allowing classes to focus on any daveloping: S

{

countries that were currently in the news at a specific

time.

~

. IMPLEMBNTM.‘ION
A pretest will be administered to determine students'
preconceived notions of developing nations. wne discucsioné
will lead to the historical background of deyeloning"
nations.es.weii‘ea to e~yorking definiti)n of what
developing nations are. o i
’ Once the packground has been presented, the class
focus willi shift to today's developing nations,
éraneoerencies may‘be used to aid students in visualiz~
ing various relationships—-the totai amount of land
- surface or the total world population and- how each amount:
is distributed between developed and developing nations. -
Map studies may be conducted to'See where developing -
countries are located. A.geograpny class mignt elect to
study in detail oné specific country, or each ‘student
-'might choose a countcy to examine in deteil--zaw meterials,
population, industry, GNP, major source of income, major

imports, major exports, type of aid received,; etc.

-~ Simulations or case studies might be used. Having

N € L. . -
students decide how they could live on $200 a year or-

it

2 oge

s ‘ 1.

=+ R
-
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. placing students on a fictional grant committee to

administer funds to an underdeveloped nation will be N
profitable as the student gains a concept‘of how life in

a developing nation differs from his own. The student
shouid also begin to see the importance of interdependehcy.
A transparency indicating which developing nations receiwved
the greatest aid from the United States over a given
period of years should raise the question: whY‘d&u these
specific countries receive foreign aid? As students

-

attempt to answer the question, the concept of United

_States aid_to devel oping countries will be explored.

<

Why- does the United States provide aid to foreign
countries? How much of the total federal budget goes
for foreign aid? The relationships between the United
States and various developing countries can now be
examined. - ‘ ' L

The focus of the project nop shifts to tne inter-
dependence of nations. Certain other relevant points

may be examined here. How do developing nations see

"the United States? Why is this image important?

~

Transparencies may be used here indicating major imports
and exports of the United States;

. Once the student begins to understand the ;mpact of
the developing nations on the United States, he can move
to the final stage of the project. A mini-project has

been constructed in which'students will discover how their

- 149 .
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1ife is'directly &ffected by developing nations. Students
will 1n€erv1g§ local citizens, send questionnaires to
businesses, ci§1c ogganizations, and churches and use
other community resources to compile data regarding the
local commynity's ties té daveloping nations.

_Lists of-resources have been gathered together in

T

‘s>

the following separate® bibliographies:
~ v 1., Basic refe:encé'books that any high school

library should have for this topilc

2} Other print material .

3. PFree material o -
4, Periodicals containing pertinent articles
56 Pilmstrip;a |
6. Motion pictures
1.'~V1deqﬁape8 -

8., Games and simulations
9. Cassattes

In addition, several transparencies and case studies

‘ have heen produced or duplicated for use in the classroom.

EVALUATION
Students will be evaluated by a variety of means.e
The pre-test will be administered at the conclusion of
{the unit., However, the.exact nature of the test will be
determined by éhe nature of the classe . Additional

\bgugstiéns will be added from the text 'as well as from

<
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discussions,. although the majority of the test will be
from theipre-tgst. '

Othér means‘éy which the students will be evaluated
include individual.participation in discussions and
activitiés as observed by the teacher.

The third means of evaluating will be through the
student's efforts in compiling data for thé class projecte
The clasg will be divided into working groups with such
-headings as church groups,. civic organizations, and
community opinionse

— At the conclgsion of the unit the students will be
given a brief questionnaire regarding the unit, Sample
questions might be

1, wh;t did you learn about developing nations?

2. Which activities helped you most in learning

about developing nations? Why?

3., Which activities were not wcrthwhile? Why?

4, What improvements would you suggéét?

‘Also included in the project is an evaluative tool
for teachers and librgrians who neéd some criteria for

selecting materials on this topice.
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THE NEW MAJORITY PRESTEST

Directions: Underline the correct answer.

1, What percent of the world's population lives in

developing countries? (a) ‘less than I0% (b)Y “about™

75% (c) about 25% (d) about 90% (e) about 35%

2. Approximately what percent of the world's population
does the U.S. have? (a) 3% (b) 12% (c) 6%
(d) 15% (e) about 35% ,

3, Approximately what percent of the world's wealth -
does” the U,S. hawve? (a) about 15% (b) about 50%
(c) about“”25% (d). about 65% (e) about 35%

4, Which three continents contain the majority of

developing countries? (a) Asia (b) Africa (c) Europe

(d) South America: (e) North America (f) Australia

5., Which three of the following countries have the
lowest rate of population growth? (a) India
(b) Honduras (). Saudi Arabia (d) Japan
(e) Nigeria (£) U.S. (qg) Mexico (h) China
(1Y Portugal . o

6o "Which three of the following have the largest
populations? (a) 1India (b) Honduras (¢) Saudi

Arabia (d) Japan (e) Nigeria (£) U.S. (g) Mexico

(h) China (i) Portugal

7. Which three of the following have the highest rate
of population growth? (a) India (b) Honduras.
(c)° Saudi Arabia (d) Japan (e) Nigeria (£) UeSe
(g) Mexico (h) China (1) Portugal

8. In which region do you  think one would find the lowest
rate of literacy? (a) Asia (b) Oceania (c) Latdin
America (d) Europe (e) Africa (f) North America

9; What is the “Green Revolution"? (a) a guerilla war
(b) a back. to the land movement (c) @ breakthrough
in food production (d) a victory for new kinds of
pesticides (e} a new method of cutting back tropical
overgrowth

-

A:IJayne Miller Wood, "Adding a Global Outlook to Our
Secondary Curpiculum: Classroom Teaching Strategiles,"

Social Education 38 (November-December 1973): 670-671.

- 132
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A CHECKLIST -FOR .EVALUATING
—GLOBAL-STUDIESCURRICUL ERTALS
\ ' FOR CLASSROOM USE-

Title of Materials

COpyriéht date

Author(s)/Developer(s)

Publisher

-

Format (textbook, filmstrip, etc.)
Evaluator

DIRECTIONS: Answer the following questions by circling a
numberr on the rating scale.

no extent great extentk

1, To what extent do the 0 1 2 3 4
materials-emphasize that
each person-has. a unique
perspective on the world
that may not be shared by
others? SR

2. To what extent do the 0 1l 2\ 3 4 ¢
materials help. students
understand that the way ¢
we perceive ourselves :
and other persons
influences how we behave
toward others?

3., To what extent do the 0 1 2 3 4
materials emphasize that : '
there are basic needs, -
concerns, activities,

and rights common to

humanity?

1'ralcen from Howard D. Mehlinger et. al., Global
Studies for American Schools (Washington, D,C.: National

Education Assoclation, n.d.S, Ppe 78-=84, % -
e # 3
- © 1353 : o
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JENN:NGS COUNTY TIES WITH THE DEVELORING NATIONS

\\ : AWMROJECT

This project will. explore how Jennings County is

directlyv and indirectly involved with the world community

as well a s’with‘Qeveloping nations during the current
school year.{ - . L
Questionnaires and personal»interviews will be use&
to obtain information from churches,’ civic organizations,
industries, mezchants and individuals which have had
internationai contactse. Newspapers, daily observations
and ogher research tools may be used to gain fnrthen
insight. Suggestions are usedlas to how one may utilize
seemingly common sources to increase one's perception in

gaining clues to the interdependent nature of today's

wofld. The Inventory of Global Materials and Resources

in the School and Community, in handout form, is a good

!

‘ place to start the journey. An example of a possible

/ . ~.
' questionnaire and a cover letter follows.
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SAMPLE LETTER
TO ACCOMPANY QUESTIONNAIRE

=
&~

139

Dear ' . :

I am .a resident of Jennings County. I am presently .
working on a semester project at Jennings Coﬁnﬁy High
School. Thé project is a study of Jennings County's
place in thé world community with thé empharis being
placed upon our relationship with developiﬁg nationse.

The project will attempt to foster an awareness within

the community of the interdependent nature of today's
world, Enclosed is a questionnaire which attempts to
gain sme 1r'15.ight as to your firm's international 1
activities. If you are unable to answer a question, leave

it blank and proceed to another, All information will

be kept in ét:icé,confidence as only the sum total of

all acquired information will be included in the project.

If your firm does not.engage in international active
ities,, I would also like the questionnaire returnéd in
the enclosed énveiope. ,

If you have any questions relating to.eithef the
questionnaire or our project, feel free to call Jennings-‘
County ‘High School and askafof Mr. Howard. Your firm will
be provided with the results of our study.‘ Thank you for

your cooperation.

B
Y

135
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JENNINGS COUNTY TIES WITH THE DEVELOPING NATIONS -
QUESTIONNAIRE )

e g i e e A i e i+ e

?...

1., Company Name R

2. Export Sales Managér

3. Import Manager

4. Products Exported

5. Products Imported :

£,

6. We export to the following countries

7. We import from the Hllowing countries -

o

THE FIGURES SUPPLIﬁn BELOW WILL BE KEPT IN
COMPLETE.CONFIDENCEF THEY WILL BE COMBINED
WITH THOSE OF OTHER.FiRMS TO OBTAIN A SUM
TOTAL. FOR EACH RESPONSE BEST PERCENTAGE
ESTIMATES ARE ACCEPTABLE,’

8. City of company headquarters .

9. Estimated number of employees: Jennings County H
U.S. outside of Jennings County ; abroad
;, TOTAL

10, Number of people in Jennings County spending full

time on interhational activities .
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~

11, Numhez of people in Jennings Counfy spending part

time on international activities . .

12, ~ How many trips abroad did mémbers ©Of Yyour ‘organization

take in 15807 Approximatsly how many

people in your organization went abroad in 198072

-wWhich countries were visited?

4
~ 7

13, How many foreigners visited Yyour firm in 19802

- Which countries were they from? S

14, The approximate dollar value of imports to Jennings

County in 1980: $ . The\approximate

dollar value of export sales from Jennings County

in 1980: $ .
Please return the questionnaigp in the enclosed
envelope, Your early response will be greatly appreciated.

The enclosed information will be kept in strict confidence.

¥ Thank you -for your assistance.
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‘ CASE STUDY==UPPER VOLTA

THE SITUATION

You are a member of the Grants-and Loans Committee
of. a private organization wh?ch carries on fund-raising
projects in your own country on behalf of less affluent. -
developing countries in other parts of the world. At the
moment your committee has about 532 000 at its disposal
to al}ocate to special ‘projects in Upper Volta. You h«‘;o.\re,'~
had six projects submitted to the committee for funding,.
The cost for funding all the projects woﬁld be nearly
$51,000, Since you do not have that much at your disposal
you must decide which projects, either. in part or in full,
will be funded, and explain why you support certain

projects over others. You should keep 1n’m1nd both

short-term needs enq long~range goals in selecting projects

that would be most beneficial to the cbuntty at this time.

% R
In considering the needs of this country, remember -

the country's background and resources and the daily
problems facing the citizens of this country because of
the lack of development. With these things in mind,
consider the requests as described, study the map, and
discuss and decide which projects should have the highest

priority.
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CASE STUDY=-~UPPER VOLTA

NOTES TC THE TEACHER

-~ This case study is most suitable for high school
jﬁniors and seniors but it could also be used with
advariced sophomores. The class might be asked to come
to certain decisions as ipdividuals, and then come to a
general consensus within %hall groups of 8~10 students

before the entire class, acting as the Grants and Loan

/

/

/

/
Discussion of this specific case should lead inté a

should be funded--and why.,

/ .
discussion of the U.S. gpvernment's role in granting both

, /
economic and military amistance to developing countries.

productive channels. -
l, Should the U.S. government give aid in the form

»
‘of grants or loans to developing countries? Why or why

not? Would government aid t;ke a different form from
assistance by private organizations? Why or why not?

4. Which countri%§ should receive aid? On what
basis? Use the transparency showing which 10 counﬁries
raceived the mbst aeconomic aid and which 10 received the
least aid from the United States between 19467%?77. Why
did some countries receive large amounts of aid while
other countries received little or nothing?z

1

3. PFor what kinds of projects do you think aid

Committee, comes to & decision as to which projects /

The following.questions may help direct the discussion in’

143
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LIBRARY NEEDS
e el
'PRINT MATERIALS |

- Current almanac—{preferably-two -different titles)
Current atlas

Current news periodicals~~especially Time, Newsweek, and
U.S. News & World Report

Current encyciopedia o ‘ -
Current newspapers that emphasize national and international
coverage, e.g. New York Times, Washington-Post .
. 3

Current Reader's gg;gg.gg'Periodical_Literature‘
_Current vertical file ‘ B : f

Becau;e of the currency of this prolect, mostﬁpzint- !
material (except pefiodical publicationsf becomes‘quiékiy
dated and loses its value. In addition, mos £ books o
published on the subject of developing nations are not
suitable for high school students, The print items-in
the 1ist above would provide adequate information for
this project: provided all items are current. Ambitious
librarians or social studies teachers could start a. -
special file of developing countries (similar to the file

-

.drawers of Deadline Data on World Affairs) using cards

that could he updated when a new government gained power,:
when the name of the country changed,. etce.

" Two other reference books provide information that
is spscificaliy directed toward a study of udﬂerdevelopeq

countries.
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7

International Bank for Reconstruction and Development,

World Tables,</the Second Edition 1980, from the
Data Files of the World Bank. Baltimore: Johns

Hopkins University Press, 1580,

A collection of the ecoﬁomic, demographic and social
data of most countries in the developing world.

Kurian, George Thomase. Encyclopedia of ‘the Third World.
Facts oa File, 1978. :

?

2 vols., New York:

|
w, ., . provides a compact, balanced and objective

description of the dominatn political, economic
and social systems of 114 countries of the world."

(Preface)

k]
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FILMS ON DEVELOPING COUNTRIES

Only films produceﬁAaﬁring or aftdr 1970 have been
included in this 1ist, No films that deal with @ Specific
country have been i ded either. If films are d;siied ‘
on a specific developing country, check Heleh C%r*s book,,

Filmography gg'thé Third World, which arranges films by.

[N

continent and then by country. ' - ' -

And Who Shall Feed This World (Motion Picture] « NBC.
“Wilmette, lllinols: Films Incorporated, 1975, 1 reel,

: 47 min., sd., col., 16 mm. : < ©oe
Presents the political, economic and moral aspects -

' of the world food shortage by contrasting 1ife on °
a farm in North Dakota with life on a farm in India.
Considers the question-of America's obligation to

% the hungry of the worlde ..

Asian Overview--a Summary of Témorrow [Motion Picture].
The Human Family, Pt. l--SQuth _and Southeast Asia.

Hollywood, Califoxnia: Av-Ed Films, 1972, 1 reel,
.15 min., sd., col., 16 mm, )

Describes what must be done if the development effort
of Sout and Southeast Asian people i1s to suceed

and a free soclety is to evolve., _Describes how the
massive population must be handled and how the
government and people must ‘learn to communicate and
work together, resolving urban and rural problems,,

before an effective soclety will evolve.

Beyond the Next Harvest ({Motion Picture]. Elkhart, Indiana:
Christian Rural Overseas Program, 1975, 1 reel, 27
min., sd., col., 16 mm,

‘presents an overview of the world food prbdblem, 1ts
_ causes and its possible cures. Features scenes
£rom many countries, both rich and poor.

Big Problems for Little People [Motion Picture]. University
Park, Pennsylvania: Penn State University Psyche
Cinema Register, 1976, .1 reel, 23 min., sd., col.,

16 mme
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‘ FILMSTRIPS ON DEVELOPIN&AQOUNTRIES
Economics and the Global Society {gilmstrlpj. lade by
Anita Davidson Productions. New “York: Néwsweek
Educational Division, 1975, 3 rolls, col.,‘thh
3 cassettes. - '

Providbs 8 basic framework of economic concepts and
principles, analyzes the widening disparity between
the developed world and. the developing words, and
» examines interdependence and the feasibility of a
truly global society. From the series ‘Current Affairs
Case Study. ) ' M

The Ever Widening Gap [gilmstrlﬁ]. Jéshua Tree Productionse.
Pittsburg, Pennsylvania: Westinghouse Learning Corp.r
- . 1974, 61 fr., col.y. with cassette.

Points out how poverty separates nations, making.
rich countries richer and poor countries poorer,.
From the series Rich Nations/Poor Nations.

Ex
Y

Gifts of Love {?ilmstrlﬁj Akron, Pennsylvania: Mennonite
T Central Committee, 1967,. 62 fr., col., with cassette,

Tells the story of the Mennonite Central Committee's
Christmas Bundle program. Shows what happens to the
*  bundles from the time they are packed in bales at
North American MCC centers until they are placed in
the hands of needy persons overseas.,
, Global BmergAncx—-Food and Population [Filmstrip]. White _
Plains, New York: Guidance‘'Assoclates, 1975, 195 fr.,
col., with cassette,

Examines some of the social and economic implications
of, the food and population crisis. Explores various
ways in which these problems can be solved and suggests.
some: df the consequences that failure to deal with

food supply shortages and population growth might bring.

-\

Global Emerqgency--Values in Conflict [?ilmstriﬁj. White
Plains, New York: Guidance Associates, 1975, 85 fr.,
col,.,, with cassette,

7
Provides(;h overview of the problems which constitute
the global emergencyfﬁincluding population,. food, )
energy and pollution.” Considers the interrelationship
of these problems and s ome. _of the solutions proposed
for them.
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DEVELOPING COUNTREES '

51%

Daveloped countries

2>
)
. 1
. - °
R P Sy

499%

yr

Developing countries

TRANSPARENCY 1
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'DEVELOPING COUNTRIES

. TOTAL POPULATION DISTRIBUTION - =
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U.S. 'imports E

in millions ot $s

1,478

TRANSPARENCY 3
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Absolute Rulers On Trial ‘ ,

-

Mary Jo Kersey, Broad Ripple High School ‘
Indianapolis, Ind.
John Krueger, Emmerich Manual High School

Iﬁdianapolis, Ind.

L]
¥

N.E.H. Workshop ”Lisraries, Librarians, and
\ Secondary School Teachers"
Ball State University, Muncie, Ind.
Summer 19681
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N 7 INTRODUCTION

.

S . ——

Bifter than a stale classfoom lecture, note-taking,
question-anawer situation is one in which students can
actively participate. This unit propéses to give students‘
thaf‘opportunity.

Students will research both the positive and negative

‘\ ._aspects of absoilmute rule. Their findfngs will allow them
to make’décisions and value judgements in a role-playing
gituation. .This will bring to 1life information in other
resources available to them in addition to the textbook
material. |

Research utilizing the Media Center for individual and

group activities will give studehts\acc;ﬁ?ibility to various .
resource materials. Each student will receive a Suggested
Readings 1list of books: periodical articles and multi-media

and a 1ist of Reference Sources. _Additional assistance will

be given on request.
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GOALS AND OBJECTIVES

I. Goals of the teacher and/or librarian will be to:

1. encourage students to make decisions based on
material available

<

2. emphasize that learhing comes from exposure/to
a variety of sources

3. provide guidance by group and individual needs

-

) II. Proposed behavioral objectives to be achieved as a
/ : result of involvement with the tri:l The student
w111~

" - 1. understand effects of absolute rule on its people

2. understand similarities of different rulers,

given different time periods \

3. understand beneficial points of absolute rule %

L. make comparison of absolute with &emocratic
government

5. use research skills to select information on

' topic P s

6. get an opportunity for active involvement in
learning

7. recognize the media center as L center for learning

8. work independently and in group situations

12

9. show understanding of unit by responses on an
evaluation

10, provide input to teacher and/or librarian by
evaluation of the unit
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A. Introduction to Unit-
Students are to participate in one of two trials of
absolute rulers, or to preparé a be;earch paper. The unit

is designed to last nine days.

Rulers for which trial materials and bibliographies

have been prepared:
Peter the Great of Russia
Adolf Hitler of Germany
“Fidel Castro of Cuba
Other rulers appropriate for trial or research papers: °
Henry VIII of England
Elizabeth I of England
Charles 1 of England

2

Louis XIV of ‘France

Catherine°the Great of Russia
Joseph Stalin of the Soviet Union
Shah Jahan of India '

Mao Tse-tung of China

Shih Huang-ti of China

Philip II of Spain

ﬁrederick II of Prussia

Benito Mus;olini of Italy

Nero of Rome

Explanation of Unit

Each student will be responsible for helping to prepare
either the prosecution or defense of an absolute fuler, or
for producing a paper listing both the harmful and beneficial

qualities and actions of a ruler as might be seen by citizens

171
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of that nation. The choice of preparing for a trial or doing
the research paper will, as much as possible, be left to each
student,’as long as the required rolls are covered. Experience
dictates that the more extroverted student will opt for the
~trial--a group effort in front of the class; shyer ones, on the
othef'hand, will prefer the individual ;kper which requires no“
. oral ﬁre%entatién. Also, the choice of rulgrs each will work\
on will be left.to students. S8ince few, if Eny, students have
éo take a less desirapIe choice, most are not forced to defend
soﬁeone they cannot support. Most should realiz;\that even the
most despised ruler can have a few likeable qualities or actions,

\
these people are or were human.

- Day-By-Day Explanation

Day One begins with a brief reminder to the class that we
have read in the text about several monarchs who exercised
"absolute" power over their peoples. (If the term "absolute"
is new to the class, explain it now.) Name a few who have been .
studied, or are“well.known male or female rulers. Weed out
ones, living or dead, who are not absolute rulers. Examples to
list: a Roman emperor, an Indian Mogul, a sevénteenth century
divine right monarch, a twentieth century dictator. This
begins to build the idea that these people have something in
common, The teacher could at this point try to stimulate a
li“tle interest and humor by asking, "If you we;e St. Peter at
the Pearly Gates and (name one,of the listed rulers) came up,
would you let him (her) in? wWhy?" Ask for some reason for the
answers. See list of suggested rulers. Bibliographies and

reading materials have been prepared for three of the rames=--

"0
4~

it A e e e e i A e e e i S e
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a seventeenth century tsar, the most well-known twentieth
century dictator, and a currently ruling dictator.

Next, explain the trial idea: a way of bringing out beth

favorable® and unfavorable points about a person. The charge

is: "you, (name of ruler),, are accused of making (name off
|

nation) worse off than you found it." : f

Needed for each of the two trials will be a prosecutyon '

o

. L |
and a defense team. Each team is to consist of two or three
"awyers" (the number to be decided by the teacher). Team

?

/pembers may split cases\into a  ruler's public dceds and ﬁer-
sonal traits. Witnesses may be called. The rulen:represent-
ative should be cal%ed to testify by the defense, and ngt be
forced to testify against themself. It needs to be empPas;zed

that both sides must build ccnvincing cases based on all facts

available in order to persuade a jury (of class members) of ‘ .
their case. ‘ ,
i

-

- A judge for each trial, selected by the teacher or elected

by the cla , .should not be announced until the trial date to

+
bk R $Smmn .

avoid corrup.ion. The judge's rule will be to keep order and

maintain fair procedures, Hs (she) does not provide information.

A

Explain that students, who are not involved in either

~. ~—

tr;el as lawyers or witnesses, must prepare s ﬁeper along the
following lines:
M. Research one of the rulers listed and prepare lists

of fdcts both to prove and to disprove the t“ial
charge.

2. Write a conclusion stating the student's opinion as
whether the ruler is_guilty as charged or not end
why.

-y ‘
173 l
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In fﬁrther instruction, emphasize that all writing is to be in
the student's own words, not copied verbatim, without quotation

me:-ks and reference made to the source used.
] N

“ Explain how each effort will be evaluated:- lawyers, wit-

" " nesses and ruler on knowledge of facts and oral presentation.
Research ‘papers will be evaluated on knowledge and completeness
of facts, as well as student analysis of matqrial*given in their

written conclusion. All will be expected to turn a list in of 5

-

1

references that f&llows a reference form.included. Teachers
need to familiarize themselves with materials students use.
Day Two is devoted to reinforcing library skills in the

4

classroom or in the media center. Alsc, if trial roles were
¢ not assigned onkDay One, they should be assigned today.
The class should become familiar with the following:

1. How to look upibipgraphies in an encyclopedia,
the card catalog, Readers' Guide, and Current

Biograghx.

2. How to skim an article or book to see whether
it contains appropriate information.

3. How to make brief notes of main points, avoid-
ipg copying long passages.

4. How to write an author's ideas in the student's
words.

One day may be sufficient for this, depending on the ex-
perience of the class. This should not be made more burden-
some than necessary though, so that students would lose in-

terest in the ultimate objective: learning about people.

Days Three through Six are spent in the media center

locating materials, readPng and taking notes. Part of the

experience is reinforcing tlie use of the various guides and

17 -

4 -
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o -
in locating the different kinds of materials indexed in them.
Also, during these daygTjﬁfosecution and defense teams must
coordinste their cases.

Days Seven and Eight are given to one trial per day and.

research papers are to be turned in at this time, also. The
trial procedure is as foilows:

1. One, or two jpdges must be selected.

2. Time limits are set for each side.

3. Prosecution makes opening statement.

L. Defense presents counterpoint. .

§es are called and cross= exsmined.

Closing arguments are presented.

////, 7. The jury makes its verdict.

1f preferred, cases could be conducted as pre- -trial
hearings, with information presented, but without the competi-
tiveness and voting cloture. 1In this case, the judge could

render a punishment or trial. In either case, if possible,

the librarian will be invited to .observe and evaiuate one or
both trials. |
Day Nine {s the time for evaluation. The evaluations
consist of: -
1. Bibliography sheet from each student.

2. Research_papers. from those not participating in
the trials. Criteria aPe:

A. completeness of information
* : B. accuracy of information

¢. neatnegs of format

D. following instructions

3., Participation in trials .for lawyers and defendants.
- Criteria are:
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-

. A. completeness of information ]
B. accuracy of information -
C. convincing presentation, involving
knowledge and understanding of facts,
skill at talking from notes, plus
e proper amount of emotional
* & presentation
4. The final discussion including: °
A. advantages and disadvantages of
absolute rule to a nation's people
B. why some nations-have had such rule
C. what freedoms we enjoy which people
- under- absolute rule are denied
D. what may be learned by using a variety
of resources
\ 5. A short exam over points synthesizing absolute
rulers. and library skills

~ 6. Teacher evaluation. of individual participants in
~the trials

~ 7. Student evaluation of participants in the trials

8. Student evaluation of the project.

. “Q \ \\,
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BIBLIOGRAPHY

The bibliography is a list of every work cited in the
text er in the footnotes plus other important sources. A
bibliography\must include every.work referred to in a report
or paper, but'it may also includs works which contributed to

_the writer's ideas .or conclusions.but were not cited in the

fet¥)

-

text. Do not\list'evenj work EOqulted. List only those

which made a real contribution to your project.

The form of the bibliography differs from that of the
footnotes. The;list is arranged alphabetically bj the author's

last hame,‘does not include parentheses, and periods, not

commas, are used’ between each part.of the entry. The‘authon's

last name is agalnst the leithand margin and any succeeding

lines are 1ndented five spaces. For magazine articles the

tneluded pages of the article should be given,

-

BOOKS

One Author

Feuer, Lewis S. The Gonflict of Generations: The Character
and Significance of Student Movements. New York: Baslc
Bookd, 1969,

A

Two Authors

Judah, Charles, and Smith,.George W. The Unchosen. New York: ,
Coward-McCann, 1962, ' .

Three -or More Authors . LN
Landsberg, Hanz H.j Fischman, Leonard L.; and Fisher, Joseph L.

Resources in America's Future. Baltimore: :Johns Hopkins
PrPss,,1963

B 177 .
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[} Editor

Mitgang, Herbert, ed. Lincoln As They Saw Him. New York::/.
Rinehart, 1956. i

N

MAGAZINE
Woodward, Kenneth L, "Seances in Suburbia." McCalls, March
1970, pp. 70-1.
NEWSPAPER
Lucas, J. Anthony. "The Drug Scene: Dependencé Grows." New
York Times, January 8, 1968, p. 1.
ENCYCLOPEDIA

Encyclopedia Americana, 1969 ed. Vol. XV. "Indian, American,™
by Harold E. Driver.

Encyclopedia (Unsigned Article)

\
Encyclopedia Americana, 1969 ed. Vol. XV. "Ironwood."
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| NAME : DATE -

BIBLIOGRAPHY .

Students are required to read from at least five sources

or their topics. Provide the proper'bibliographic infirma- £
tign (see Bibliography guidelines), write one or two sentences

desgribing the main idea of each, and give the page numbers I
read. . __— ‘

* Phis sheet is to be completed and turned in before the )

] ~ '\)
first trial. All materials are to be selected from.the school
Media Center.

Encyclopedia Articles (1 or 2)
Periodical Articles (1 or 2) <
Non-fiction Books (1'to 3)
. ~ Lant ¥4 /
:‘ 1 ’\1} ?
. ..
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NAME 'DATE' T

~

ABSOLUTE RULERS ON TRIAL
EVALUATION o ,
- .
(Sample Questions)_ ' p

Answer T (true) if thq statement 1 tre, -

'/’*\\vAnswar F {false) if the statement is not trus.

]
It

1. K8§olute rulers allow open elections in their nations,
2.  Absolute rulers engage in large buildihg projects;
such as palaces, :tombs, monuments, roads, etc.

3. Absolute rulers have wars or act in an unfriendly
manner toward neighboring nations. .

4. ° Absolute rulers avoid killing or hurting their own
c1tlzens.

5. Absoluteﬁrulers build in their peopie feelings of

accomplisnment and strength.K’\

6. " The index of an encytlopedia gives tross -references

for additiongl subjec»s.
~ ) -

7. There are three basic.types of cards in the card

cataloeg. -
' ]

8. " To find 1nformat10n in reference books, ,acan tlre

shelves te find the necessary subject’,

9. Current' Biography is a primary source for finding -
articiez on decaased persons,

1¢. To ;ind an article in'a periodical, consult the
Readers' Guide to Periodical [iterature,

i ’ . .
I .
I ¥
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ABSOLUTE RULERS ON TRIAL
TEACHER EVALUATION OF PROJECT

g
L

STUDENT:
< . ki
PERIOD: .. ‘
. » - : )

DATE: |
I., Personal Characteristics
! ) :

d A. Emotional control -

5. Diction . U

Fa

C. ADpearance

-

C ‘k\iﬁ. .Content Information ; ~

AN . .
7N A. Characteristics of ruler

B. Defense of qdestions

. - -

C. General subject matter -

-

.. » N . ' .
I111. Teacher comnents

~Co
| )




/ STUDENT EVALUATION OF STUDENT PROJECT

/ STUDENT : ,
PERIOD:

DATE:

>

“

Rank the ; esentations by circling the appropriate responses. .
h b ° e \ “
1 2 ‘ 3 N 5 v

Poor Fair Average  Good Excellent

"A. ,Emotional control

/}--4- EZ’ 3 lfﬁg%? '
\ B. Diction
1 2 3 L4 5

C. Appearance

12 3 4 5 B
' /

D. Characteristics of‘ruler .
12 3 4 5

B. Defense of quéstions . «
12 L L 5

F. General subject matter -

1 2 3 L 5 . L
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PROJECT EVALUATION

Answer the following questions to the best of your ability.
Your responses will help determine the future of this project.
Do not sign your name on this evaluation.

N
1. Were your library skills gsufficient to complete your
assignment? »

LY
2. If your answer was "no" to the above question, describe

your weeknesses. If your answer was "yes" list skills
thet nziped you most.

3. Which experience did you consider most vZluable during
this project?

> . ' /

. Were you successful in following the instructions for
your part of the project?

5. Did you feel free to ask questions from the teacher or

librarian?
&,

6. Did your teacher and/or the librarian give you additional
‘hglp when needed?

7. Did history come to life for you through this project?

8.. Has your interest in boigraphies increased or. decreased
as a result of this project? "

9. Because of your experience in this preject would you
recommend *this type of activity for other students?

“

10. What is your reaction to the project as a whole?




. SUGGESTED STUDENT READINGS
_Emmerich Manual High School \

Peter I, The Great, Emperor of Russia, 1672-1%25
.* See Mr. Krueger for materials starred.
Books Y
Carefoot, Garnet L., and Sprott, E., R. Famine on the Wind:

Man's Battle Against Plant Disease,., Chlcago:; .Rand
McNally, 1967.

De Jonge, Alex. Fire and Water: A Tife of Peter the Great.
. New York: Coward, McCann & Geoghegan, 1980,

Donaldson, Norman, and Donaldson, Betty. How Did They Die?
New York: St. Martin's Press, 1980,

Farmer, Lydia H. The Boy's Book of Famous Rulers,. New York:
Thomas Y. Crowell, 191k. ’

Grey, Ian. Peter the Great, Emperor of All Russia. Philadel-
phia: J, B, Lippincott, 1960.

Haaren, John H., and Poland, Addison B, Famous Men of Modern
Times? New York: American Book Company, 1909,

\

Holland, Rupert 8. %E%i:ric Boyhoods. Philadelphia: G. W.

“Jacobs, 1909, "~

ﬁorizon Magazine. Russia Under the Czars., New York: American
Heritage, 1962, '

e

N
Lamb, Harold. City and the Tsar; Peter the dreat and the Move
to the West, 16[B-1/02. New York: DouZIeday, 1940,

#Magill, Prank N., ed. Great Events from History. Vol. 1,
Modern European Series, 1469-1799. Englewood Cliffs:
Salem Press, 1973.

/

. Massie, Robert K. Peter the Great: Hig Life and His World. /
New York: Alfred A. Knotfp, 1980.

#Stachlin von Storcksburg, Jakob. Original Anecdotes of Peier
. - the Great. +New York: Arno Press, 1970. \

. o
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Periodicals

#Muller, Edwin. "Peter the Great.” Reader's Digest, April
1949, pp. 103-8.

Multi-Media

2

#International Portrait Gallery (Picture). Detroit: Gale
Research Company, -1908, 2,000 portraits (approx.),
b&w, 8% x 11 in., alphabetized in folders.
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Adolf Hitler, 1889-1945
Books

Ansel~ Walter. Hitler Confronts Eng;andi Durham: Duke .
zﬁ,&ljnlvere.l ty Press, 1900,

Ayling, Stanley E. Portraits of Power. !New ed. New York:
Barnes & Noble, 1963,

* Boldt, Gerhard. Hitler: The Last Ten Days. Translated by
Sandra Y“ance. New York: C(Coward, McCann & Geoghegan,
1973. ‘

* Bullock, Alan L. C,  Hitler: A Study in Tyranny. Abr., ed.
New York: Harper & Row, 196l.

Carr, Albert-H. Z. Men of Power: A Book of Dictators. New
York: Viking Press, 1940, 1956.

Crain, Maurice. Rulers of the World. New York: Thomas Y.
Crowell, 1940.

Deutsch, Harold C. The Conspiracy Against Hitler in the Twi-
) light War. Minneapolls: Unlversily of Minnesota Press,

Donaldson, Norman, and Donaldson, Betty. How Did They Die?
New York: St. Martin's Press, 1980.

Donovan, Frank R. Famous Twentieth Century Leaders. New 15 ~
York: Dodd, Mead, Tgbu

‘Fest, Joachim C. The Face of the Third Reich: Portraits of
the Nazi Lesdership. Translated by Michael Bullock.
New York: Pantheon Books, 1970.

FitzGibbon, Constantine. 20 Julz. New York: W. ﬁ. Norton,
1956.

Gervasi, Frank. Adolf Hit.er. New York: Hawthorn Books,
197L.

=
Grunberger, Richard. The 12-Year Reich: A Social History of
C\ Nazi Germsny, 1933-1945. .New York: Hol%, Rinehart &

Wlnston, 1971.
Gunther,/John. Procession. New York: Harper & Row, 1965. v

Heicenheimer, Arnold J. fThe Governments of Germany. New York:
Thomas Y. Crowell, 1951,

Langer, Walter C. The Mind of Adolf Hitler: The Secret War-~
time Report. “Foreword by Willlam L. Langer. Afterword
by Robert G, L., wWaite. New York: Basic Books, 1972.

»

185
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i
Manvell, Roger, and Fraenkel, Heinrich. The Men Who Tried to
Kill Hitler. New York: Coward, McCann & Geoghegan,
T96h, |

Matthews, Herbert L. (Cuba. Introduction by Frank Tannenbaum,
New York: Macmillan, 1964.

"ﬁ;;kill, Johanna M. Hitler and Japan: The Holldé Alliance.
New York: Atherton Press, 1900,

#Mitchell), Otis C., ed. Nazism snd the Common Man. Minneapolis:
Burgess Publishing Company, 1972. -

*  Nicholls, anthony J. Weimar and the Rise of Hitler. New York:
St. Martin's Press, 1960.

Nobecourt, Jacques., Hitler's Last Gamble: bhe Battle of the
Bulge, Pranslated by R. H., Barry. New York: Schocken
Boows; 1967.

0'Donnell, James P. The Bunker: The History of the Reich
Chancellery Group., Boston: Houghton Mifflin, 1970,

Shirer, William L. The Rise and Fall of the Third "Reich: A~ .
History of Nazl Germany. New York: sSimon & Sthuster,
1960,

Snyder, Louis L. The War:; A Concise History, 1939-1945.
Foreword by Eric Sevareld. New York: Jullan Messner,
1960.

v
|

|
Stone, Norman. Hitler. Introduction by J. H. Plumb. Boston:
Little, Brown, 1980.

! '

moland, John., Adolf Hitler. Garden City:j Doubleday, 1976.

. . f .
Trevor-Roper, Hugh R., ed., Blitzkrieg to Defeat: Hitler's
war Directives, 1939~1345., New York: Holt, Rinehart
and winston, 1964. - N

Untermeyer, Louis. Makers of the Modern World. New York:
Simon & Schuster, 1955.

Waite, Robert G, L. The Psychopatic God: Adolf Hitler. New
York: Basic Books, 1977.

waldman, Morris D. Sieg Heill The Story of Adolf Hitler.
Introduction by George N Shuster. Dobbs Ferry: Oceana ¥
Publications, 1962.

Weiss, Ernst, The Eyewitness. Translated by Ella R. W. R
Foreword by Rudolph Binion, Postscript by Klaus-’
Hinze, Boston: Houghton Mifflin, 1977.

Werstein, Irving., Year of Turmoil: 1939. New York: Julian
Messner, 1969.
187 "
o |

L
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-~

Wighton, Charles, and Peis, Gunter. Hitler's Spies and \\\
Saboteurs., New York: Holt, Rinehart and yinston,‘jQSBJ

Wykes, Alan. Hitler. New York: Ballantine Books, 1970.

Periodicals

#Dodd, Martha. "My Years in Germany." Woman's Home Companion,
June 1938, pp. 7-8.

"Hitleﬁ without Cheers or Tears." Time, August 29, 1977, p.
3. .

‘ Prescott, Peter S. Review of Adolf Hitler, by John Toland.
‘ Newsweek, 20 September 1376, pp. 87~0.

Pryce-Jones, David. "Not Their Finest Hour." New Republic,
May Y, 1977, pp. 12-6. ‘

Wagar, W. Warren. Review of Adolf Hitler, by John Tolénd.
saturday Review, 18 September 1976, pp. 23-5

Woodward, Kenneth L., and Coilings,'Anthony. "Hitler and the
Holocaust." Newsweek, July 11, 1977, p. 77. :

Zarca, Albert. "Speer:

Hitler Knew." Newsweek, September 19,
1977’ po 56"0 . . ' '

\
'\"Multi-‘-Media

The Diary of Anne Frank (Filmstrip). Wilmette: Films, Inc., o
1958, 3 rolls, colt, with 3 cassettes and teacher's .
guide.

s#International Portrait Gallery (Picture). petroit: Gale
Research Company, 1968, 2,000 portraits (approx.),
b&w, 8% x 11 in., alphabetized in folders.

World History: Thfee Gre.i. Era8 of Mankind J(Filmstrip).
Laurence: Centron Educational Films, 1970, 3 rolls, col.,
with 3 cassettes and teacher's guide.

World War II (Filmstrip). New York: American Heritage,
1972, 5 rolls, c91l., with 5 cassettes and teacher's
guide.

\
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Pidel Castro; 1927-
Books
paniel, James, and Hubbell, John G. Strike in the West: The

L Complete Story of the Cuban crisis. New York: Ilolt,
Rinehart and winston, 1903.

Dean, Vera M. Builders of Emerging Nations. New York: Holt,
Rinehart and winston, 1961. »

Dorschner, John; and Fabricio, Roberto. The Winds of December,
New York: Coward, McCann & Geoghegan, 1900,

Draper, Theodore. Castro's Revolution: Myths and Realities.
/ R New York: Frederick A. Praeger, 1962.

/ Dubois, Jules. Fidel Castro: Rebel--Liberatoﬂﬁor Dictator?
Indianapolls: Bobbs~Merrill, 1959.

Fagg, John E. Cuba, Haiti, & the Dominican Républic. Engle-
wood Cliffs: Prentice -Hall, 1965. { .

Jackson, D, Bruce. Castro, the Kromlin, and Communism in
Latin America.  Baltimore: Johns-Hopkins University
Press, 1909,

R Lopez~Presquet, Rufo. My 14 Months with Castro. Cleveland:
‘World Publishing Company, 1966. o
*Manki%wicz, Frank, and Jones, Kirby. With PFidel: A Portrait
. of Castro and Cuba. Chicago: Playboy Press, 197>.

Matthewsé,ﬂerbert L. Fidel Castro. New York: "simon & Schuster,
19 90 ‘ ’ N

Monshan, James, and Gilmore, Kenneth 0. The Great Deception:
The Inside Story of How the Kremlin Took Over Cuba. New
York: Farrar, Straus & Giroux, 1963.

Peraza, Fgﬁmin, ed. Revolutionary Cuba: A Bibliographical
Guidé; 1966, Coral Gables: University ol Misml Press,
1967,

Rauf, Mohammed A. Cuban Journal: Castro's Cuba As It Really
Is. New York: Thomas Y. crowell, 150l4.

Rivero, Nicholas. (Castro's Cuba: An American Dilemma.
Norwalk: Robert B, Luce, 196c. .

: Smith, Earl E. The Fourth Flcor: An Account of the Castro
Comnunist Revolutlon. New York: Random House, 1962.

Suchlicki, Jaime. Cuba: From Columbus to Castro. - New York:
Charles Scribner's Sons, 1974.

189
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Taber, Robert. M26: Biography of a hevolution. Secaucus:
Lyle Stuart, 1961,.

Tetlow, Edwin. Eye on Cuba. New York: Harcourt, Brace &
_World, 1966.

Urrutia, Lleo. Fidel Castro and Company, Inc.f‘ Communist
" Pyranny in"Guba. New York: Frederick A. Praeger, 196l.

Webb, Robert N. Leaders of Qur Time:; Series 1. New York:
Franklin,Watts, 196l.

Periodicals

Bingham, June. "Carter, Castro and Reinhold Niebuhr," o
chrigtian Century, September 14, 1977, pp. 775-6.

"castro: 5til Out to Get the U.S." U.S. News & Worid
Report, May 19, 1980, p. 17.

"castro's Cuba: 20 More Years of Hard Labor."” U.S. News &
" World Repor', October 1, 1979, pp. 24-8

"Castro's Showpie' ; Summit." Time, September 17, 1979, pp.
) '22-3.

_Deming, Angus; Nater, Timothy; and Lars-Erik, Nelson. "Test
of W1lisaﬂ——Neusweekj\Septemb r 17, 1979, pp. u9 50

Duncan, Richard. "Interview with F1de1 Ccastro." Tlme,
February L, 1980, pp. 48-9. N

"Fidel Returns." Time, May 28, 1979, p. 29.
"Pidel's Latest Gesture." Newsweek, August 22, 1977, pe 43,

Gelman, David.  "JFK, Castro--and Controversy." Newsweek,
July 18, 1977, p. 85.

|
"It's Carter vs. Castro." Time, June 26, 1978, p. 30.

McGovern, George. "Talk with Castro." New York Times
Magazine, March 13, 1977, p. 20.

"peop)e." Time, October 2, 1978, p. 89.
“Rebel's fousing Return." Time, October 22, 1979, pp. L4L-5.

Reston, James. "Cas:ro's Changing Cuba." Reader's Digest,
January 1976, pp. j2-6.

"Sentimental Journey." Newsweek, May 28, 1979, p. 57.

Strasser, Steven, and Agrest, Susan. "This Time, No Chickens."
Newsweek, October 22, 1979, pp. 60,

159
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\
"phe Two Faces of Fidel Castro." National Review, April 30,
~1976, pp. bh2-k.
~N

"what Tdday's Cuba Is Like#" Newsweek, May 26, 1980, p. 32.

willensén, Kim, and Sullivan, Scott. "another Fresh Start."
Newsweek, March 1l, 1977, pp. 33-k4.

Multi-Media

Gentral America and the Caribbean (Filmstrip). Chicago:
. EncycIopaeaia Britannica Bducational, Corp., 1972,
6 rolls, col., with 6 cassettes and teacher's guide.

s#International Portrait Galler (Filmstrip). _Detroit: Gale .
Research Gompany, 1900 )s

, , 2,000 portraits (approx.
b&w, 8% x 11 in., alphabetized in folders.
world War II (Pilmstrip). New York: American Heritagse,

1972, 5 rolls, col., with 5 cassettes and teacher's
guide.

-
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23 ORIGINAL ANECDOTES OF

. New yoné-, '4"))0 %‘eg'-l_ Fhe Mocw yw'k ﬂma, 1770,
Erpoally publided s Epbgtin, 1713)

Prter forges with bis ownbands a quantity of
iron in bar. )

lal

PETER the Greai, defirous of forming
wieful'eftzblithments in his dominions, and of

* encouraging:thofe already exifting, vifited the
different workfhops and manufa@ories with
rauch affiduity. At ong others that he vifited
frequently, were the forges of Muller at I{tia,
on the road to Kalouga, at ninety werfts dif-
tance from Mofcow. He once paffed 2 whole
month there, during which time, he drank
chalybeate waters ; and after having given due
attention to the affairs of the ftate, which he
never neglefted, he amufed himfelf not only
with feeing and examining every thing in the
moft minute manner, butalfo with putting his
fand to the work, and learning the bufinefs of

2 blackfimith. He fucceeded fo well, that onc
of the laft days of this excurfion he forged
193 alone eighteen poods of iron (the pood is equal
to forty pounds) and put his own particular

mark on cach ~ .. ‘The boyars and other
' noble-

Q ° \

0
s

PETER THE GREAT 123

noblemen of his fuite were obliged to blow the
bellows, to flir the, fire, to carry coals, and

_perform all the other-offices of journeymen

black{iniths.

Some days after, on his return to Mofcow,
he went to fee Verner Muller, beftowed great
praife on his eftablifhment, and atked him how
much he gave per pood for iron in bar, furnith-

ed bya mafter blackfmith. ¢ Three copecks

¢ or an altin,’ anfwered Muller. ¢ Well then,’
faid the Czar, ¢ I have carned cighteen altins,
¢ and am come fo be, paid’ Muller imme-
diately opened his bureau, took out eighteen
ducats, and counting them before the prince,
¢ It is the leaft,’ faid he, ¢ that can be given
¢ to fuch a workman as Your Majefty.” But
the Emperor refufed them : ¢ “Take again your
¢ ducats,’ faid he, ¢ and pay me the ufual price ;
¢ I have worked no better than another black-
¢ {mith; and this will ferve to buy me a pair
¢ of fhoes, of which I am in great’ want.
At the fame time ¥is Majefty fhoived him
thofe he wore, which had already been foled,
and ftood in need of another repair. He took

the eighteen altins, went dirc&tly to a fhop,
By bought

191
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N Some chiefs of state—cven some dictatbrs—are rarely scen
in pubiic, and are rarely seen to take an active part in the
day-to-‘d‘ay decision making that is involved in the art of
government. A problem in Cuba is that Fidel Castro may be
seen 100 ofien, and that he not only krows about the daily
decisions of government, but that he seems to make almost
all of them. ~ )

But befcre we get into a discussion of the commanding
role piayed by this onc manin Cuba, perhaps it might be best
to give some background on what you are going to read in
this chapter. For z total of almost six wecks on three separate

— trips—whick would ot be enough time to learn everytiing.

but «which can be enough time to learn a lot—we traveied

through Cuba and visited cvery m7jor city. We saw whatever

¢ 1eu - 216
LS \) A N
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Aruitoxt provided by Eic:

Cuba: The Revolution in Place = k3 & B

we wanted to see and talked with whomever we wanted to
talk, and formed.a number of impressions. They are not.
presented from the vaniage point cf"cconemists or sociolo-
gists, nor «e they pretend to be un expaut summiary of :d!tha(
is happening in a very complex country. which combines
modern revolutionary development with an ancient colonial
heritage. What fojlows is simply what we saw and the con-
clucions we dre . ’

Neither of us had been to Cuba before—not even before
the Revolution—Dbut we had toth read a great deal of pro-
Castro and anti-Castro literature, we had both traveled ex-
tensively in other countries in Latin America—and not as
tourists but with the Peace Corps. We felt and still feel
competent to make jucgments and comparisons—not as
competent, perhaps, as some vho nave acquired more exper-
tisc in technical areas, or as those who have been in Cuba
more often .2nd longer, but competent nonctheless.

To return to the gquestion of Castro’s command of the
scene: as our interview indicates, he almost seems to know
everything that is happening on the isiand and to have a
suggested plan of action for it.

He does know, for example, and is prepared to discuss
with.a casuai forcign visitor or a.project zngineer the annual
construction rate of schools, housing, factories, and hospi-
tals. He kriows the number built and being built, their sched-
uled dates for conclusion, and the building plans projected
for the next five to ten years. He knows the number of
students at cach level of the educational process, is familiar
with the curricelum, knows how many graduated from onc
class to the next last year. how many will graduate this year
and in 1930, and 1085, He knows the stendards for promotion
from one school to the next and what they will be in the
future. . e
He knows the monthiy water temperaturcsat the ﬁ;h:gg)

~
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Units of Study Designed for the Learning
—1 - \
Disabled Student in Eighth Grade U.S. History

I. The Problem

4 - ° “a
C Uerld War L cfarclcd 9H4
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The original title for our project proposélAwas taken
fromrthe above paragraph written by a learning disabled (LD)
student. The example illustrates some of the special learn-
ing problems encountered by the teacher working with LD
students: misspellings; handwriting that is not legible, and
test answers that dc nct-m;ke sense.

The student with a disability in reading or writing or

] -
both is restricted in a classroom where reading is used as-

the primary medium for presenting subject content. This
student is limited largely to a skills-building role on his ——--
reading level and is not necessarily allowed to ‘comprehend

material at his intellectual and interest level. The LD

gl
-
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. student hes.e very real need to know all those things other

’ @

students know from being able to read for.themselves and he
needs opportunities for successful leénning experiences,
Unfortunately, frustration; hyperactivity, or a short

attention span may cause the LD student to ‘become disruptive
in class. If the LD student is assigned to a regular class

4 hY

. and to a teacheP who 1s not willing to alter teachlng

Yi
methods and reading requirements; he will continue as a non- .

achiever.
Althbugh‘sequent}al.instruction, individualized in-

Y

struction, and programmed materials are discussed in much of

the recent literature as procedures for presenting learning
activities to LD students, these methods are more appropri-

ate for use by the LD teacher in the resource room. Our

& - , -
need to teach subject. éontent specifically h1story, to .- . .

b

_eighth grade LD students is better served by a nonreadlng

p

papallel alternate’ currlculum which uses a variety of commu-

~-

nication-vehicles.” An article by Wiseman and Har:_twéll1~

states that reading is just one mode to learning and. that ‘.
2. R

watching and listening are elso éffective ways of allowing
» T

students to learn infeormation at their own'intellectuai

-

level. In the following pages we will explain'the’vehiclesl

we have prepared or located to teach U.S, hlstory to learn-

E
ing d1sabled students in a way they can best learn. .

LN .

1D.E. Wiseman and L.K.M., Hartwell, "Poor Reader i -
Secondary 3chools: An Alternative Curriculum,” Academi;5

Therapy 15 (may: 1980): 615. ° . ~ p :

o)
_l
W
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II. The Solution T -

-

' ‘
We* developed -and selected materials to be used with

approximately 15 eighth grade LD students in their-U.S.

history class to be taught by a history teacher. All of the

materials are designed to be preseﬁted orally as well as in
written torm. The subject content in the units of study

includes discovery and exp10ration~of the United States and
Nor-th America tﬂroegh the’Civil War. Special attention.was

given to follow the Anderson Middle Schools' Curriculum

Gu1de for Soc1a1 Studies to permit the LD student to learn

established secondary curriculum content.

We decided not to use our school system's adopted

‘eighth grade history textbook, but selected an alternate

textbook from Category 20 on the Indlana social studles

06

textbook adoptlon 113t We will use Jay Glanzrock's Adven- ]

tures in Amerlcan History (Silver Burdett 1979) in the LD

history class. We were able to locate an out-of-print work-

book to accompany the text which will emphasize develop-'

_mental skills, such as sequencing events; c0mprehending

main ideas; vocabulary; and pfiderstanding concepts.

Although we have not received a reply from the publisher

é}anting permisejpn to copy the workbook, we included sev~

.eral pages from the workbook in our sample project.

We deVeloped student worksheets for .each chapter

- which will review and empha51ze all of the main p01nts from

®

the discussion of the chapter.s The LD student will complete

each worksheet with the class and the teacher to insure that

answers to guestions are correct. The worksheet may be

e % ) ) 2{;'4
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- taken home to study and d}ill for tests.

EXerc1ses to improve map reading Skllls are included
with those worksheets for chapters 1nawh1ch map studies are
important to the subject content of the chapter, We made
student maps with corresponding teacher trénspérencies to
help studZnts learn geographic goﬁcepté as listed in our
instructional‘objectivgg. (See the sample project.) Wé
prepared map tests to follow each map study and have con-
structed a Gnitéh States map relay game. (Refer to the
sample project for the deschiptidn and rules.) a

The Team designed tests to evaluate sfudent compre- '
hension of the material to be-discussed in each chapter and
! recorded each test on a cassette tape to be used by the

student who is absent on the day the test is given in class.,
In considering the reading and writing problems of the LD
student, we developed multiple choice questions and answers;
short matching questions; and some'short answer questions
for which the spelling of any answer usually will appear in
.other places on the test. . . *
We compiled lists of available audio visual materials
for each chapter and listed the enrichment sources to sup-
plement the chapters. We also located in various other
history texts related primary source material which the
teacher can use in presenting subject content to the LD

3

class. We reproduced word puzzles or word searches for each

chapter and prepared word lists to accompany @he puzzles.
(See the sample project.) ‘

Visual experiences will be basic to our alternate

ERIC - -~
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approach to reading for information gathering. We produced
"Faces and Places" which is a slide set of prominent world
and natiohal figures; places in’'the United States to receg-

nize; and.events to know. The slides will be used for -

" introduction, review, and quizzing. In addition, we devel-

oped "Discovery Pit", ggcard game which emphasizes feets
about explorers ef North America. The game will be used }or
a unit review after each explorattou set of cards is intro-
duced to‘the students as the.teacher discusses tpe parti-
cular explorer in class. (Refer to the sample Sfoject.)
From various sources of free uistorical material we
will be receiving pamphlets,‘brochures, filmstrips, Iearning
packets, and sheet copies of historical documents to share’

Wwith the students. We are planning to hélp each LD student

_frame an historical document bxgysing the passe partout

method.

The parallel alternate curriculum that. we have\des-
CPlbed in our solution to- the problem of teaching. subJect
content to LD students includes oral presentation of the
textbook, workbook, worksheets, and tests, as well as the
use of fllms, tapes, filmstrips, and games. To improve and’
evaluate theeffectiveness of these materials developeg for

our curriculum we selected several techniques for collecting

information we will need to evaluate!our praﬂect.
III. The Evaluation

MultipIe choice or short answer chapter tests will

3

evaluate whether the student has zn 80 percent mastery of

2U6
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the course content, All tests Qill be read by the teacher
end students will be giten the opportunity to respond Srélly e
to short answer questions. The map tests will require the
student .to write only the number of a place from the map
IEeside the appropriate name of the place on an answer sheet.
* The test';coreé will account for 50 percent of a student's
vgrade at the end of six weeks. ' o
‘ The student's developmental skills will be evaluated »
ty grading the student workbook exercises for each chapter.
Thirty percent of the student's grade will depend dn'his
‘ablllty to complete each workbook aSsignment at an 80" per-
cent 1eveL,of competence. Approx1mately ten percent of the
student's grade wiil‘begdetermined by his completing the
worksheet for each chapter.
The map relay game and "Discovery Pit" are designed
to improve and test student skills. Classroom observation
will'eValuate the level of student competency acquireg in
playing the games. Furthermore, classroom observation Qill
.~ be used to evaluate other student performances, such as the g
frequency with which the LD student answers questlons cor=-
rectly; the degree of independent thinking he uses in class
discussion; and his ability to retell a story. Observations
of feedback f}om students about their experiences can help
evalugte whether the LD student is relating subject content

>

to h#¥s world outside the history classroom.

-

Two other means of evaluation will account for ten

g percent of ‘the student's grade. A notebook of terms and

‘o e

definitions and class assignments'wiil be required for every '

207 B




*

drr g P
£

1%

. nBucs" incentive program allowing the LD student to accu-
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LD student. The notebook will be evaluated for its organi-

zation as outlined by the teacher. The slide set "Faces and . l

.Places" will.be used w1th a short matching qulz to eyaluate -.

the LD student g ability to identify people and their posi-

tions, places, and eVents.

The use of reinforcement and reward is an essential

I
l
ingrédient -in maintaining a student's interest in instruc- .
thon once it has been arouséd.’ We developed a variety of ‘
curriculum related activities and a.multidimensional evalu- l
ation to1arouse an 1nterest in the LD stﬁéent to ‘ledrn hist-
ory. We plan to maintain his interest by implementing the ;1

mulate "Bucs" earned by his successes and using these

sample project.)

Finally, we are preparing an attitude measuremént

. instrument we can use with the LD student after he completes

"Bucs" to purchasg items of his choice. (Refer td the .,I

% . ‘
one semester of work igathis nonreading history class.. Each

LD student iq,the(class will be interviewed individually by J

a member of The Team and asked to respond to questions

¢ 1

designed to evaluate whether he enjoys learning history

when it is taught using the alterﬁative approach we have

outlined.
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U.S. History and the Learning Disabled Student

A Selected Bibliography for Teachers

The literature relating to.learning disabilities (LD)
does not generaily treat élassrooﬁ teaching techniques for
basie subjects other than mathematics and language arts.
However, the materials liste% in this bibliography are, the
sources we found helpful in formulating methods to teach
hispbry to our LD population and in completing sEudent exer-

cises and activities, 0

Articles

Breslauer, A.H., and others. "Yisual-percepthal training
program"., Academic Therapy 11 (Spring 1976): 321-23.

Brown, Virginia L. "Programs, Materials and Techniques".
Journal of Learning Disabilities 9 (June/Jduly) 1976:
338-3460 .

Wiseman, D.E. and Hartwell,’L.K.h. "Poor Reader ip Secondary
Schools: An Alternative Curriculum". Academic Therapy
15 (May 1980): 613-24.. :

P ---3\
Books

Anderson, Lauriel E. Hélgihg the Adolescent With the Hidden
Handicap. n.p.: Academic Therapy Publications, 1970.

Aschemeyer, Esther, MapGOutlines--the United States.
St., Louis: Milliken, 1970.

. Map Reading: United States, Part I. St. Louis:
Milliken, 1970,

. Map Reading: United States, Part II. St. Louis:
Milliken, .1970. - :

“

Basini, Eugene-C. Men and Women Who Made America Great.
River Forest, Il1.: Laidlow Brothers, 1975.
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Berk, Fred A. Fun Activities in American History. Culver °

City, Calif.: Zenger bPublications, n.d. # *

Bidna, David B; dreenberg,,Morris S.; and Spitz, Jerold H.
We the People, a History of the United States of Amer-
ica, Lexington, Mass.: D.C. Heath, 1971.

oot

Bradgon, Henry W.; Coe, Charles W.; and McCutchen, Samuel P.

. A Free People. New York: Macmillan, 1970.

Broyn,‘Richard C.; Robinson;,Wilhelmena S.; and Cunningham,
John T. Man in America. Morristown, N.J.: Silver|
Burdett, 1974. . :

. . . ]
Drummond, Donald F.; Fraser, Dorothy M.; and Alweis, Frank.
Five Centuries in America. New York: American Book
Company, 1964. '

Eibling, Harold H.; Jackson, Carlton} and Perron, Vito. Iwo
Centuries of Progress. River Forest, Ill.: Laidlow

Brothers, .1977..

Eibling, Harold H.; King, Fred M.; and Harlow, James. Our
United States. River Forest, Ill,: Laidlow Brothers,
1961.

Farr, Naunerle. Basic History of America Illustrated. West
Haven, Conn.: Pendulum .Press, 1976. '

Friedman, F. Louis and Peck, Ira. American Adventures
Program. Vols. 1, 2,'3, 4., New York: Scholastic Book
Services, 1971. '

Glanzrock, Jay. Adventures in American History. Morristown,
N.J.: S%lver Burdett, 1979.

Glanzrock, Naomi. Adventures in American History. Exercise
Manual. Morristown, N.J.: Silver Burdett, 1967.

Graff, Henry F. The Free ‘and the Brave. Chicago: Rand
McNally, 1969, -

' Green, .Irvin and Leschen, Anne. Exploring and Colonizing
Agerica. .p.: McDonald Publishing Company, 1980.

Learner, Janet W, Children With Learning Disabilities.
Boston: Houghton Mifflin, 1976, -’

Moehle, E.A. The Civil War I. St. Louis: Milliken, 1972. -

. The Civil War-II. St. Louis: Milliken, 1973.

. The Nation Divides. St. Louis: Milliken, 1972.

Mdéhle, E.A.; Mitchell, . The Colonies Move Toward Inde-
pendence. St. Louis:‘Milliken, 1971,
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. & New Nation Is Born. St. Louis: Milliken, 1971. .

. The Revolutionary War. St. Louis: Milliken, 1971.

. Westward Expansion, St. Louis; Milliken, 1972.

. A‘Young,Nation DevelopSlQSt. Louis: Milliken,
19720

Moon, Glenn W. and Clive, Don C. Story of Our Land and Peo-
ple. New York: Holt, Rinehart and Winston, 1957.

Pauline, Lawrence J. Our America._Boéton: Allyn & Bacon,
1977. :

Quillen, I. James and Krug, Edward. Living in Our America.
Chicago: Scott, Foresman, 1956.

Reea, Valleda Jane. American History in Silhouette. Portland,
Me.: J. Weston Walch, 1972.

Rowan, Ruth Dinkins. Helping Children with Learning Disabil-
jities. Nashville: Parthenon Press, 1977. .

Rudolph, Evelyn and Orville. New Geography of the United
States of America. Wilkensburg, Pa.: Hayes School Pub-

Tishing' Company, 1949.

Scanagrams: Word Puzzles for World History. Logan, Iowa: The
. Perfection Form Company, 1974.

Schwartz, Melvin and O'Conner, John R. The New Exploring
American History. New York: Globe Book Company, 1974.

Wood, Leonard C.; Gabriel, Ralph H.; and Biller, Edward L.
America: Its People and Values. New York: Harcourt,
Brace, Jovanovich, 1979.

Curriculum guides

«

American History, Grades 8-12. Cleveland: Cleveland Heights-
~ University Heights City School District, 1978.

Anderson Middle Schools' Curricuium Guide for Social Studies.
~Anderson, Ind.: Anderson Community Schools, n.d.

Curriculum Guide and Program Evaluation, Key to Improvement.
Birmingham, Ala.: Jefferson County Board of Education,

1977,
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Junior High Social Studies. Palatine, Ill.: Palatine Commu-
nity Consolidated Schqol District, 1971. ‘

® . .
Map and Globe Skills, Resource Bulletin. Corpus Christi,

omra—

Tex.: Corpus Christi Independent School District, 1977.

’

Survey of American History, Grade 8. Beloit, Wis.: Beloit
Putlic Schools, 1973. ,

3

Other .

Department of Health, -Education, and Welfare. "Education of s
. Handicapped Children." Federal Register 42 , no, 163,
23 August 1977,42474=518.

Project Discription Abstract; Mountain View High School
Demonstration Resource Center. Tempe: Arizona State

University, n.d.
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// Goals'of Unit of Study

,,///, 1. To'expect 80 percent mastery of the subject content in
completing workbook assignments and in testing.

2. To motivate the learning disabled (LD) student to learn.

3. To teacb skills development in the areas of vocabulary,
comgrehenéion of concepts, and sequencing of events,

14. To provide an qnjoyable learning envirénment aqd help X
the LD students understand that knowlé&ge'enriches their -

lives.

Instructional Objectives !
Students will be able to: -
1. - Develop the following map skills: @
.a. designate directions on a map;
b. differentiaté among city, state, and country;
c. identify‘thellocation of eacn of the 5ernited
States; | _ ’
d. identify major cities of the U.S. and the world;
e. label the continents and oceans; |
f. use z raised relief map to find land forma-
tions;
g. name and locate major rivers\of the U.S.3
h. relate information on a map in the textbook to
a wall map and vice versa;
i, identify the countries,-capitals, and languages.

-’14
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of North America.

Identify the time period in hW#tory from pictures of
events, modes of transportation,‘and costume.
Identify selected historical people and prominent
modern world figures from pictures and facts rela-
ted to thei’slives. g

Relate. knowledge of historical events in interpret-
ing events happening in the world today.

Define and use words and phrases discussed in
class.

Develop an understanding of political -parties,
elections, and the legislative process and how it

affects the student's life.

Organize class materials and assignments.
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198 * SAMPLE WORKSHEET - CHAPTER 2
o Name
1. America was named after a man named ] ‘ N

2. .Why was America named after him and not Columbus?

3. The firs. ruropean to see the Pacific Ocean was' > .

4. He had to cross to get‘to the Pacific 'and he
claimed it for . .
‘5, Part of the crew of was the girst to sail

all the way around the wcrld.

6. Magellan found a passage near the tip of South America which we call "

oday the . e

7. Magellan's voyage was important because i

8. The first Indians cuame to America from , .-
& ] When? How? .

9, The Spanish found gold in large quantities in __ .
. and s ; ~ .

.

10. How did the Spanish treat the Indians?

[
et

.. -

13,. was the Spaniard who conquered Mexico. .

12. Give the name of thé Indians who lived in the following places: .
(A) Hispaniola'and Cuba . AY )
(B\ Puerto Rico ’
(C) “Yucatan (Mexico) ,
(D) Mexico (Central) ’ - o+

13. Locate Cuba ' > , .

14. Llocate ﬁexico : .

15. .. - was the Emperor of the Aztecs.

16:¢ Why was Cortez and his men at first treated so well by the Aztecs?

X
- H

'17. How was Cortes able to defeat SO many Aztécs with such a small army?

.

1
A}

18. Locate Peru . ] .- _ .-
19. The - LR wer2 the Indians who lived in Peru.
[ERJ}:‘ a *This»ié yhe first of two pages to-illustrate the review purpose

of the worksheet, - ‘ 219 . _ .
' 7 ’ 40 .
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USE THE MAP -ON PAGE 29 TO ANSNER THE FOLLOWING QUESTIONS. I

NRiTE THE NAME OF THE PLACE THAT THE NUMBER ON THE MAP STANDS FOR :

L3

S PR ‘ ( 5.
- 2, ‘ : 6.1
LN . . . - N
. \ ’ > )

8, ‘WHICH LINE SHOWsCOLUMBUS' VOYAGE? |
"9, WHICH GROUP OF ISLANDS DID COLUMBUS THINK HE HAD FOUND? 3 i
10f, WHICH GROUP OF ISLANDSDID HE ACTUALLY FIND? _~ ) - .
13: WHICH LINE SHOWS VESPUEC!!S VOYAGE?

12, WHAT DID.QE SAY ABOUT THE FANb‘gE MAD SEEN? )

13. WHAT NAME WAS GIVEN TO Tﬁs LAND VESPUCC! FOUND? _

U§E THE MAP ON PAGE 19 TO ANSWER THE FOLLOWING:

1. THE FIRST PEOPLE IN AMERICA CAME FROM L,

2. THE BERING STRAIT IS’ BETWEEN : AND I

¥

3, AFTER THE- INDIANS 'CROSSED THE BERING STRAIT TO ALASKA, THE MAIN DIRECTION -
THEY TRAVELED WAS - .

L. GIVE THE DIRECTION FOR EACH OF THE ARROWS:

s

Ty

ST VD W w &

g -USE THE MAP ON PAGE 28 FOR THE FOLLOWING DIRECTIONS'

¢

1. COLGRADO TO WYOMING E « ' )
2, .COLORADO TO NEBRASKA

3. COLORADO TO UTAH
4, COLORADO TO ARI!ZONA
LN .

; 5. WYOMNG +'TO UTAH _
EKC WYOMING TO COLORADO- *Map skills worksheet

7. WyomING TO NORTH.DAKOTA .. . 217 | .
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EVIEWOF = - 1.
HAPTER 2

€
»

conguer 1.

emperor 2,

-

- empire 3.

T

3. MPLE - Vorkbook exercises .

-

¥yocabulary skill
CHAPTER VOCABULARY .

Draw aline under the correct meaning for each word.

t6 lose—to attack—to win ..

any king—; king who rulcs many nations—a weak king

dxffercnt nations controlled by one nation—a large natxon-—any place

) mr T in South Ainerica -
human sacrifice 4. having a religion—killing people for the gods—being very civilized
Spaniards 5. Spanish yvords—Spanish'shirfs—:Spanish people h
‘i -
. - toiranslate 6. to put words into another language—to. speak an Indian language—to
understand many languages
freasure 7. steel swords—spears bows and arrows—gold sdver, and jewels .
wrecked 8. unhappy—broken—a ship ’
L ‘ & .
2. USING WORDS
. Complete these sentences by writing the correct words in the blanks.
Use the words from the Chapter Vocabulary.
l:v Monu;zi.xma wasthe = " o 5. Balboa, Cortes, and Pizarro were all
) of the Aztecs. . T

2. The Aztecs believed that °

6. The —_ that Spanish

-

would make the  ships carried from Mexico and Peru made Spain

sun shine and the c%m grow.

3.
two thousand miles. (Capitalize the word)) ° by storms.

. 4. After Atahualpa was killed, it was eés)' for

The Inca

>

the richest nation in Europc

was spread over

the Spaniards to i

7. Many sailing shxps were

8.* Could you '

. . 3. SPAIN IN THE NEW WORLD

$

. the Incas.  this page jnto Spanish?

o

¥main idea

After each name, ‘there are three statements. Two of them are correct and
one is wrong Put a check (/) next to the correct statements and an® X
next‘to,the wrong one. The first group has been done.

LS
.

1. Amerigo Vc5puc<:l ) 2. Vasco de Balboa
a. Y explored the coast of South America ‘a. — crossed Panama
b. _X_ was the first person to cross the Atantic b — discovered the Pacific Ocean
-.c. Y_ America was named for him. ’ f - conquered the Aztec Empire
. From: N. Glanzrock, Jle_mb_u_rl in imerican History.
; , [Exercise manual. 21

‘e

\Jl L. . /._( ‘_v.;.b * ;
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-
3." Ferdinand Magellan 8. Tenochtitldn _
a. . sailed west across the Pacific Ocean a. —— was the city of the Incas )
b. — returned to Spain after his voyage * b, ____ was the city of the Aztecs
€. —— started the first voyage around theworld  ¢. — is now Mexico City
4. The Caribs 9. Montezuma
a. — lived on Puerto Rico and other éslands . ____ was the emperor of the Aztecs
b. — gave the Spanish gifts b. — told Cortes to come into Mexico .
¢. —— The Caribbeaa Sea is named for them. ¢, ___ thought the Spaniards might be gods )
5. Hernando Cortes 10. The Inca's
a. — conquered the Aztecs ) lived in P
a. . lived in Panama
b‘ — was killed by the Aztecs b. . had gold ard silver the Spanish wanted
¢.”— had guns and cannons for his army c. ___ lived in Peru )
6. Thc Mayas - ) i
a, . were a civilized people 11. Francisco Pizarro
b. ___ lived in the Yucatén peninsula, east of @ — freed the Inca emperor
Mexico e N b. ____tricked the Inca emperor
e ___ lived«ifi- Pé’r"{i ’ - c. — conquered the Inca Empire o, .
7. The Aztecs. . 12. Coronado and De Soto
a, —= hved in the center of Mexico ‘a.~ .. were looking for seven golden cities
b. — had steel armor and guns \ b. —_ explored part of the United States
c. —_ wefe a civilized people : €. —— conquered an Indian empire

o ;
4. THE SPANISH EMPIRE Understanding concepts

Answer the following questions.

1. Which is usually larger—a nation or an 4. Which places were in the Spanish Empire?
‘Check four answers,

empire? s a. __—most of South America

2. “Howdoes.a nation make an cmpk:? Check P — Cex}tral America

the answer. g — &hm_a

a. — bytrading wnh other nations © d.°— Mexico,

b. __ by conquering other nations e. —— the Ml?dlc Eiast . U ited

c. — byexploring new lands f. ___ part of the lands now in the Unite .

States
"3, Why was it easy for the Spanish to conquer -5, What did Spam get from its empire? Check

. the Indian nations? Check the answer, =~ . three answers.
a. — . They had bigger armies. a. — treasure d. —slaves
b. . They were much better fighters. b. — sea captains e. — merchants

¢, —— They had horses, guns, and cannons. c. —— land

.
- . < )
. +
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5. VOYAGES AND DISCOVERIES "oeduencing of events

) 1. Which place was discovered first? second? 2. Which body of water was sailed across first?

.. third? Write the names in order. - second? third? Write the names in order.
 Mexico Ist . Pacific Ocean Ist ’.
] Puerto Rico , 4 ' Atlantic Ocean d
' Peru " ; Strait of Magellan
) 3rd 3rd

3. Which of the men listed in each pa{r below arrived first in the New World?
Which arrived second? For each pair, write the names in order.

—_—

a. Vespucci st

Columbus 2nd
b. Balboa Ist
- Magellan 2nd
c. Pizarro Ist )
Balboa '.*Zn p .

6. ASIA, OR THE NEW WORLD?

) ‘ Some of these places are in Asia (or near Asia) and some are in the New
World. Write each one in the correct column in the chart.

B . China | East Indies Peru
\ South America West Indies Philippines
- Central America India - Panama
© Japan . Mexico
\ ASIA. THE NEW WORLD.

i L

i
]
! T -
L e !
! ’ ! i
) | .
B ] S _
P : . l
Q N : d
N hahaind ——— — 7 .
) ] o
ii-‘;ﬁ’"“"' — - .
<ol

2 Iocuomie ey - e A A A o it e e




7.

IMPORTANT PEOPLE

Here is a list. of people you have learned about so far. Which ones did you
learn about in Chapter 1? in Chapter 2? Write cach name in the correct
column in the thart.

B

Prince Henry ~ Balboa _ Magellan  Toscanelli ~ *  Cortes

Vespucci Dias Da Gama Queen Isabella Coronado
CHAPTER | ) CHAPTER 2
COLUMBUS FINDS A NEW WORLD SPAIN IN THE NEW WORLD
e - -
|
f
!
[
b _
P .
i \ |
i ~ :
= =
r a
| e e e S
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S:MPLE ~ TEST-CHAPTER 14

204 , | _ ,

x

1.° The Louisiana territory is located between

- The U.S. bought Louisiana from

a) the Mississippi River anp.the Appalzachian Mountains
b) the Mississippi River and the Rocky Mountains '
c) the Rocky Mountains and the Pacific Ocean.

The U.S. bought the Louisiana territory because of its need for

a) oil \ ]
b).more and better farm land
¢) the Mississippi River

a) “England
b) Spain
¢) France

-
.

The U.S. acguired an important seaport when we bought the Louisiana“
territory: ' )

a) Houston o
b) New Orleens 3
¢ ) Quebec

Jefferson sent

a) Lewis and Clark ' “ .

b) FKeger and Sutton
c) Hamilton and Burr

The Indian guide who went on this expedition was

a) Squanto
b) Sacajawea ’
¢) Tecumseh

.The port of New Orleans was Vvery importznt to

a) New England merchants
b) western farmers _ ,
¢) the American Navy . .

v

Lewis and Clark followed these Qater‘rgutes through the Louisiana . .
Territory, except the:
a) -Missouri River

b) Mississippi River
c) Columbia River e

The excizrations of Lewis and Clark are important because they

a) mace maps of the Louisiana territory
b) opened the Southwest for settlement
¢) discovered gold

Texas wor: its war of independence from

a) Mexico .
b) The U.C. . 009
. ¢) California .

l|

ok ' dumlp

P
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| COMPLETION - - | 3
23. ' ) - owngd Célifornia, Texas and New Mexico
-. " 24, After. wlnnang 'its independence, ’ became

- known as the “Lone Star Republic",

~ 25. was a2 mission where 188 Texans were
Killed in their war for independence against Mexico. :

i

*Sample of Chapter 14 test continued
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The Thirteen Colonies " .
) ' " 8o This student map is to be used with the map test.-
. be Prior to testing students receive a similar map*jwithout
o numbers, PR :

-4
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StMPLE - MAF TEST . -

Wri?§ the numoer shown on the map for tne following_coioniesE

Georgila .

Pennsylvania : ) 0
~ New York. ‘

Massachusetts

Connecticut .

New Hampshire

Rhode Island!

New Jersey. -

Maryland =~ . '

South Carolina

North Carolina

Delaware

Virginia

SRRSO OD

‘Number 14 on the map is _ . It was owned by

What country owned or claimed the following: (Answer with Spain,
. England or France)

(a) Mexico

" (b) Most of Canada

(c) Quebec

'(d) Florida

(e) Atlantic Coast 13 Colonies

(£) Miséissippi River

207
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v

"= THE ORIGINAL THIRTEEN STATES, 1765

ERIC

B A i text Provided by ERIC
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‘FACES IN THE NEWS
Qulz

Match the name of the picture on the slide to the names listed belows
Use only a letter answer, .

PART I

1. o f 2. Pope John Paul II

2. be Alexander Halg

3. ) ce Tip OtWeill -

Lo '  de Prince Charles . -
5 ] =, | + @e Francois Mitterrand

PART II |

1. as Sandra OtConner

2, - be Nancy Reagan

3; c. Margaret Thatcher

ke de lady Diana

S | e. Coretta King

. .

PART III o ]

1. . ae George Bush 7

2, by Anwar Sadat !
© 3 \ Ce Menachem Begin P

he d. Jose lopes Portiﬁo

Se " @s The Ayatollah Khomeini

PAR’]:‘ v’ -

1. g aes Richard Iugar *

2 . be Bud Hillis

3. ce Ted Kennedy

e . de Pierre Trudeau (

Se - 6. Tom McMahan *

-3 .

2 o
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'USING SOURCE MATERIAL -

'In a letter to the king of Spain, Coro-
nado wrote about what he found on
his expedftion to Quivira: )

" It was the Lord's pleasure that, after
having journeyed across these deserts
seventy-seven days, | arrived at the
province they call Quivira, to which the .
guides were conducting me, and /»yhe’r’e
they had described to me houses of

| stone, with many stor/igrand not only

, are they not of stone; but of straw, but
the people in-them are as barbarous
as all thosg whom | have seen -and
pass efore this; they do not have

TR lgaks, nor cotton of which to make
/hese, but use the skins of the cattle

they kill,awhich they tan, because they
are settled among these on a very large
river. They eat the raw flesh. .. they
are enemies of one another, but are
all of the same sort of people, and
these at Quivira have the advantage in
the houses they build and in planting
corn. in this province of which the
guides who brought me are natives,
they received me peaceably, and al-
though they told me when | set out
for it that 1 could not succeed in see-
ing it all in two months, there are not
more ‘han 25 villages of straw houses
there a.d in all the rest of the countsy:
that | saw and learned about, which
gave their obedience to Your Majesty
and placed themselves under your
royal overlordship. ...

| remained twenty-five days in this
province of Quivira, so as to see and

-

| 24-PT
. SAMPLE OF SOURCE MATERI:L

explore the country and also to find
out whether there was_anything be-
yond which could be of service to Your
Majesty, because the guides who had
brought me had given me an account
of other provinces beyond this. And
what 1 am sure of is that there is not
any gold nor any other metal in all
that country, and the other things of
-which they had told me are nothing
but little villages, and in many of these
they do not plant anything and do not
have any houses except of skins and
sticks,’ and they wander around with
the cows {buffalo}; so that the account
they gave me was false, because they
wanted- to persuade me to go there
with the whole force, believing that as
the way was through such upinhabited
deserts, and from the lx i« of water,
they would get us where we and our
horses would die of hunger. And the

guides confessed this, and said they
had done it by the advice and orders of
the natives of these provinces.

Why do you think Coronado called the
native’ people “barbarous”? Do you
agree? Why or why not? Do you think
the king was pleased with this report?
Describe the-king's probable reactions.

A sad return. Aftér many months of fruit-
less wandering, Coronado headed back to
Mexico., In 1542 he and a tattered band
of followers—probably less than a hun-
dred—finally reached Mexico City. They
had found no gold. Coronado himself
was broken in spirit and body, a far cry
from the bold, confident conquistador
who had set forth two years before in,
golden armor. ‘ A
Coronado's troubles were not over. Ugly
stories were told that he had mismanagéd
the expedition, and he was brought to
trial. Though he was found not guilty, the
trial did nothing to restore his standing.

- He died-a few years later, a bitter and for-
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SUBJECT North imerica - countries, capitols, and languages
' SAMPLE TRANSPARENCY
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SIMPLE \ PUNISHMENT IN THE COLONIES . -

hY

The ducking ______. was used for scolds. 1,

Instrument of ;mnishxuen+ with holes
for ‘head and hands

Mary times « men -who comittod a
serious crime had his ears

to those guilty of a crime,
¢ sarious offense. .

- T . 26-PT

Word pussle fq Chnpter 4

1)
I-Ihnnnl

.

AR

-
-, .
“@

ACROSS . : . DOWN

Wooden frame with holes to confine
legs and hands of those guilty
-of a crime

3. Rule established by authority

L, A person supposed to harm othors

5

off, by means of magic

. For major crires a person night
t::ss:;g:iﬁeroq * to break be sentenced to \ .
wero . often  adwinistered 9, . __ in Englard Was - 6Xr )

tremely harsh and often unfair,
10. Something wicked or sinful .
’  y

I";'om: J. Valleda, imerican History in Silhouete, - f

L 00

o2

o
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SAIL, HO!

L2133

Word ~Search for Chapter 2
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Object of Game: \
The object of Discovery Pit is to match discoveries,
events, and/or places with Magellan, Cortes, Pizarro, [Lolum-
bus, The East, LaSalle, DeS3oto, DeLeon, Ericson, CHamégain,
DaGama, Coronado, DeVaca, Aztecs, Cartier, Marquette and
Joliet, and Balboa by trading cards with other players.

]

Playing the Game:

Discovery Pit can be played by seven or eight players.
There are four cards in each set. If seven play, use only
14 complete sets and if eight play, use the complete deck.

— - " To piay, place the trading bell in the center of the
. table and select one player to shuffle the deck and deal

all the cards appropriate for the number playing. The
dealer should allow the players 15 seconds to sort their
cards and decide which explorer's places and discoveries to

collect.

When the cards{have been sorted, the dealer strikes
the-bell and "exploration' begins. Any player may trade

 cards with other players. To trade, the player takes from

his hHand one to three cards, holds the card(s) out so the
face of the card does not show and calls out, "Trade one!
one! one! one! or two! two! two! twol, etc." dependins; on
the number of cards being traded,

. . 4
If a player wishes to exchange a card(s) with another
player, he must call in return, "One! one! oné! one!,.
etc." and trade an equal number of cards with that player.

"Exploration" continues until one player discovers
all of the related cards in two exploration sets and calls
out "Pizarro! and Coronado!" (or whatever the combination)
and rings the bell. The player then scores the amount
‘marked on the explorers' face cards. When a "discovery" is
made, all the cards are reshuffled and dealt by the last
vinner and another game ig played. The player reaching

200 points first wins.

#

Ny
et 2

Fly
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Amerigo Vespucci and Brule

Players should note the values and penalties attached *
to Vespucci and Brule.. If a player holds the Vespucci or
. the-Brule card when another player makes his discoveries
# that player loses 20 points from his score. If he_has both
cards he is penalized 40-points.
Don't forget it is dangerous to hold onto the Brule
card. Pass it on to another player as soon as possible.

e
e

If a player holds the Amerigo Vespucci card, he can
make his discovery with only three other cards of a set,
If the player who wins gets all. four cards in each of two
exploration sets plus the Vespucci card; he may add 20
points to his score.

Columbus

If the ,winning player holds both of the Columbus explor-
ation sets his score is‘doubled. . < . : .

£

2
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SAMPLE DISCOVERY PIT"

' Exploration sets from the card game

Al
N ("\
Ll (=]
SRy g B”
4 !
\
I’
/

> —
PUERTO
RICO

,’: " « 1(7/ {” Eﬂ; V/V‘

:}&U
/

s
R ﬁ(( :

LANDS DISCOVERED"

Columbus Columbus Columbus

FRULED BY THE "
MONTEZUMA = HETEES

ztecs w2tecs (o Columbus
Ly L 2}
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UDISCOVERY PIT" continued

EFEATED

Aztecs

INDIANS

Penaity card

DO
<9

Lztecs

F'{.Rlu

H (A
b e ~
il P U oy

'ree card
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. Object é£~thefGame‘_

U.S. MAP RELAY
or ‘

‘Every place you've always wanted to go,
but didn't know how to get there

- Explanation” of Game Board

~ The game board is a portable 4'X8' bulletin board on
which an outline map of the states of the United States
(including Alaska and Hawaii) has been painted, Holes have
been drilled in each.state outline and on the sites of major
cities, rivers and the Great Lakes. Cards used in the game
have. the names of, the states, cities, rivers and lakes that

- are: drawn -or marked on the map, The cards for the rivers

and, 13kes have been color goded in yellow, states in pink,

cand cities in'green. _—

13

~

. The class is divided into two relay teams; each team
being given half the cards. Each player will receive five
golfT tees before the relay begins. At the sound of the
bell, the first player on each team draws five cards each.
Then they must locate and place a golf tee on the board for
each card drawn within 30 seconds., At the end of 30
seconds the bell is sounded., If all five cards have not
been used, the player must give the unuséd cards to the
next player on his team. This player, then, must draw from
the deck to make five ‘cards’in his hand. Each player must: |
have five cards as he begins his turn. This continues until

.one team has used all its cdrds. The team who finishes

fipst receives 50 points. The cards are shuffled, divided
again into two decks and play is continued until 200 points
are reached or another designated number of points.
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SAMPLE » *
- ENRICHMENT
CHAPTER 14 - . | .
*  BASIC HISTORY OF AMERICA ILLUSTRATED ~
< VoLume IV Americans Move WESTWARD PAGES § - 2§
, PAGES -
‘ PAGES ug 8
VoLume V' BerFore THE CiviL WAR .
Texas WAR wiTH MExico PAGTS 6 - 18
~ MorMoNs SeTTLE UtaH paGES 19 - 28
" WaR WiTh Mexico . PAGES 29-- 30

! AMEPICAN ADVENTURES. PROGRAM
Vorume 1 A NaTion CONCEIVED AND DEDICATED
pAcGES 121 - 179

*Students will use wirelesa headsets to listen to the tapes which
ccompany these illustrated books.

- 237
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’ AVAILABLE AUDIO-VISUAL MATERIALS

E D a2

CHAPTER 2 - SPANISH EXPLORATIONS

1, coamsmnnu&aenn 2Re,s  (52C) . ERRC

2. INDIAY INFLUENCES INTIE US.. (11 O) - ERRC

3, WOODLAND INDIANS (11 O)  ERRC '
"l-l. THENAVAJOS CHILIRENG:TFEGODS (20 0 /EUBLIC LIBRARY
5, TAKING HADS  (00)  pumLic LIBRARY

6. NRTH AVERICAN INDIAN LEGENDS ~ (2L.C)  ERRC

7. BOY OF THENAVAD . (1C)  ERRC

8, INDIAN BOY OF THE SOUTHWEST ~ (150)  ERRC

"9, MVAD COINRY. (100  ERRC

.-, 10, SPANISH COLOMIAL FAMILY OF THE SUUTHEST (WO ERC
-0 11, VIVA, THE VALIANT FORT (ST, AUGUSTINE) (22 BRH)  PUBLIC LIBRARY

12:. AU INTRODUCTION TO THE, INDIANS OF°ARICA | (STeip se7 - sowo) 59 =
() " INDIANS OF THE SOUTHHEST o o
() - WOODLAND INDIANS -

13 WIDILE AERICA BEFORE CORTES . (sou sTwip) SIS

" ju SUTH AERICA BEFORE PIZARO  (sowo smip)  SS
15, THE FIRST EUROPEANS IN THE AVERICAS  (souwp stRiP) SIS
16, THE RECENT PAST - (souwp sTRiP) SIS |
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SAMPLE BUCS BOOKS
Explanation: Each student is given a check book we call "BUC$
.o BOOKS", (Our school mascot-is the Buccaneer,)
4 deposit is made in their book each week according
to the followiing:
Test scores: 100=10bucs Worksheet completed = 5 bucs
90-99= 8bucs Being in seat with bock, notebook,
. ‘ 80-89= 6bucs pencil, and ready to work at bell
70-79= 4bucs tims = 1 buc
60—= buc
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Prizes can be bought when a student has accumulated enough bucs to buy
the prize he wants. Exchange rate: 10 bucs to $1.00 value,
(Prizes can be donated by local buumesaes, civic organizations, etc.) ‘
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ATTITUDE

36=-PT

MEASUREMENT

SOMETIMES

ALWAYS | ALMOST -~ SELDOM | NEVER
( ALWAYS
HE TEACHER ’i
1. My teacher gives directions that -
are easy to understand
2. My teacher dbes everyfhing
. possible to help me learn.
3. My teacher lisqens tol and under- ;
stands what I ﬁm saying.
'HE { CQURSE ik
1. -This course-is/ fun for me. .
2. I would like to tale another
‘class taught @ike this plass.
ESTS /ND ASSIGNMENTS
1. -the tests do not allow me to |
) show how auch I knowe |
2. I would like to have homework o | ° .
2 in this, course. s T, ’ a
EDIA & GAMES
. 1.. The films & filmstrips are a
© ' waste of time.. -
2, The Card and.Map Games make
learning easier.
STRONGLY| AGREE NO - |DISAGREE | STROM
AGREE OPINION - | DISAGR
ELF. RATING _ -
1. I like history better .than. I did
when school started this year.
-2, I am-more interested in current
events because of this class.
240
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' THE NEED FOR THE PROJECT
During the 1980-81 school ye;r)the Language ‘Arts and Social Studies
- staffs attempted an 1nterdiscip11nary\research unit for eighth gra&e
..Anerican History. The time pefiod chosen was post-Reconstrucui;n to
pre—Worlé War I (approx}mately f816-1910).. Many problems immediately

became evident and continued to multiply as the project progressed.

The first problem was the library. 5Eight classes (210 students)

conyerged simultaneously upon the library. The librarian was not
;nfdrmed of the\specific content or timetable until the morning the project .
begaﬁ, On inspection, .resources appeared extremeiy limited for even one
o cl;ss. Algo, the students either heehed reinforcement or totqlly-lackéd
the proper researching skills to find appropriate information. T
C .Social Stbdies Fe@éﬁers also.found‘somg weaknesses in their topics
xa@d qateriﬁl. fhe student; had little, if.ény, p;ior contact with the
i time period. ﬂHence, they hhd no grasp of a unifying theme or even basic.
" vocabulary to carry out the repearéh JAntelligently. Another pféblem arose
when it was found that the topic'li?t was‘notvnoordinated with the
availabie resources. - Much midpoint "'juggling" was needed to help the P
student meet the requireﬁents. Finally, the slow reader was often
allowed to chqose’ﬁrtopic tﬁét was only found in books written on an u;per
high’€;h6q1 or college reading level.- This student was totally lost.

The L@nguage Arts teachers were equally handicapped by an ignorance of
the subject matter. Consequently, they were unable to help on ;mch of the
research, a real problem since research was being supervised éy them.

Ths general attitudes among the staff were frustration and irritation. -

The studen;s/were confused and, needless to say; found the research project

tedious énd pointless.
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Since the ﬁroject was to he repeated as an annual part oﬂ the curriculum,

staff, and the librarian came up with the following objectives for the

" ‘1t obviously had to be retooled.

summer workshop:

1. clear research project goals

2. clear objectives for student learning

3. . daily plan of process

4. "available sources with a correlated 1list of topics\

5. evaluative materials
4

THE PROJECT °

Goals and Objectives - ®

broken down into four levels:

\3%

i
r
\

\
The Language Arts staff, the ‘Social Studies

It became obvious that goals and objectives for this project muéF be -

Staff.

This project i

Thus, the following organization:

Language Arts

. P

s

inal sequence of a three year plan to teach

Language Arts, Social Studies, Library, and

reaearch and report writing skills to Heritage Middle School studenter. \Jt

alse is the final sequence of three interdisciplinary units teaming the

Language Arts staff with staff of another area of study in the pchool. k

~—

Students, therefore, have started with a ome paragraph report ’or

I
|

¥ -~

Expressive Arts clasees in sixth grade, progressed to a 1-2 page report for

Science clgsses, and concluded with a 2-3 page report for Social Studie51

Objectivee.

.1.

2.

Reinforce report writing skills
a. topic sentence

b. note-taking

c. organizing and outlining
Reinforce grammar skills

a. spelling

b. capitalization

c. punctuation

d. sentence structure

e. proofreading
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~

3. Introduce furtﬁér report writing skills

a. footnoting
b. bibliography

s

.
-
ke

Social Studiec
Between 1865 &nd 1§00, America experienced a painfui, yet truly-amazing
stage in its evolution. This éfaidf'iapid change in technological, economic,
and social coﬁditions is-ofted entitled the Gilded Age. This is an ’
appropriaté term since it convays.the jdea of a glittering exterior d{sguising
a dark, dinlovely center. The new technology provided vast amounts of wealth.

to an isolated few, while it force. filthy, inhuman conditions on many more.

The incongru5;2§ of this industrial revolution ig the main theme of this

r

unit.
. Objectives: _
- 1, 'Introduce research as.a tool of the historian 4
. 2. Introduce numerous.and varied sources available for research
3." Understand the general theme of the time period ' o
4. Become an "expert" on one area and/or person of the era
/ » . -
-/ ) - Library
/ N . :
- we'are becoming increasingly dependent on information of all types to

s
e

N

survive mode;h life. Technological gains and the increasing complexity of
ideﬁs make it imperative that our children learn focused and syscématig
. , .
methods for finding this information. This project is an effort to
7

encourage use of the'libtary~as an information gathering agency.

Y

Objectives:
1. Reinforce skills . .
a., alphabetizing » .
b. card catalogue .
2. Introduce skills
a. search strategy
b. index use ' -
c. bibliography A .

Staff

A well-p;epared staff makes for a smoothly running project. Cooperation
‘s, .

~

e A
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among teachers alsd makes the unit more effective in instructing the student.

‘1,* Teaming )
‘a, planning . -
b, facilities

2._ Daily plan, specifying duties of each teacher

) Daily flan of Process . *

’

The included daily schedule hopefuliy will remedy many of the probiems

of the prior attempt. It will place the burden of research supervision on . o
- - 7

the Social Studies teachers, facilitating content or .cross-referencing i

problems. ‘The Language Atts teachers will provide ianguage Arts/Library

skills introduction and reinforcement in their classroom time. This will

" relieve the library of half the number of students and the librarian of
~total responsibility for information gathering. It will also provide for

systematic, rather than haphazard instruction (See Appendix Index).

-

Student Requirements for the Project
2-3 page handwritten report (3 drafts)

~topic sentence : :
-1 quotation, footnoted

~bibliography

-proofreading checklist’

>

100 point total for Language Arts; 50 point total for Social Studies.

The secopd and third drafts must be written in cursive and cover only one

side of the paper. This third draft should also be in ink.

Available Sources and Topic List

Through the use of the Bracken Library and various other Ball State

’ @
facilities, a surprisingly large 1ist of sources and topics was compiled.

Equally surprising was the amount of material already available in the : .

library. The other books listed will be borrowed from either corporation

1ibraries or other schools and colleges’ through ALSA 2.
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To help make resarch more interesting to the Students, many primary -

+

sources were copied and laminated to ensure long-life. These primary’ 3
-

sources include such things as:

newspaper accounts of important events
political maps ' )
testimony before government committees ~

nersonal reminiscences ‘ . 1
1
|
|
|
|
|

political speeches o
government and other historical documents

.
v -

Alao.:to make students aware of the various sources used in historical ,

‘>

research, many different types of media have been placed in the bibliography.
The topics for the research unit also became more numerous and hopefully
. more interesting. Such things as outléws, sports, and fashions help increase

the appeal of the information (See’Appendix Index for samples).

Evaluation of the Project

' Gooé evaluation examine; the students' achievement of the prescribed
goals and objectives. It a1§o should be muitidimensiona; to giye a valid,
overall view of the effectiveness of the project.* (Frank Spakzo, Ball State

Univérsity) We havé thus organized our evaluative instruments according to
the organization of our goals.

Language Arts
1. Everyday worksheets, measuring skill prog;FSB
2. Finished paper, measuring skill accomplishment
3. Furthet writing samples, measuring skill retention

Social Studies
” Q

; . 1. Finished paper, measuring the extent of research and understanding
2. Class discussion day, measuring enthusiasm and understanding
3, Attitude Survey, measuring students' concept of learning and
- enjoyment (to be included in library post-test) .

Libraty

1. Skills pre-test
2. Skills post-—test
3. Personal vbservation of project flow and change in post-project

attitude >

Y
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Staff | .

ry

1., Personal observations
. 2, Individual staff meetings
2 3. Interdepartmental meeting

‘Thése evgluatidds will be used as summative for the students and formative

for the'pfojeéf.

" Addiéiona to the Project

During the course of the project, ahgouple of additions seemed appropriaté.
Both haYe to do with ability grouping.h The first deals with the slow learner
and/or poor reader. These studgﬁts are often severely haqdicapped by this
type of project. Consequently, we_have fodnd two ways of eaéing their problem.
The first solution is to include lowér reading level books and multimedia
presentations in our bibliography. Thus, tﬂé student may also use photographic
and audio sources. The second solition is to designate on the teachers' list
of topics }hose which have lower readiné-level maférial available. Here
again, the student can be encouraged to choose one of these. w
The ;econd addition to the p;oject meets the need of those students who
gpjoy academic challenge. For these students an independent, outside schpol
project wil} be planned. Their research projécts will center on local

-

kistoty. These students will be transported to local libraties, museums, etc.

. g
To qualffy for this program, the student must go through an application
procedure (See Appendix Index).
We feel these additions fill a need in our prdgram and make this unit ' .

more effective in instructing special groups of students.
FINAL COMMENTS
Fhe following pages include s;ﬁplipgs of this project. ﬁost of them
have beer mentioned in the previous pages. We have also chosen to fnclude .
some handout materials on report writing that we have developed because

they may be of value to others.’

. Q
; 247 L
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BIBLIOGRAPHY OF REFERENCE TOOLS USED

Adams, James Truslow, Ed. Diétionagy of American History.
Index Volume. New York: Scribner, 1961.

goérdman, Fon W., Jr. America and the Gilded Agé, 1876~
1900. New York: Henry 2. Walck, Inc., 1972.

Bremner, Robert H. American Social History Since 1860.
.New York: Appleton, 1971. )

Children's Catalog. 13th. Ed. New York: H. W. Wilson,
1976. =

The Growth of the American Republic. Vol. II. New York:
Oxford University Press, 1962. :

o

- Hayes Editorial Dept. A Student's Guide on How to Use a

Library. U.S.A.: Hayes School Publishing Co.,
Inc.' 1972. -

Hoover, Dwight W. A Teacher's Guide to American Urban
History. Chicago: Quadrangle Books, 1971.

Indianapolis Public Schools. Annotated Bibliography for
High Interest and Low Vocabulary Students.,
Indianapolis: Indianapolis Public Schools, 1954.

Ireland, Norma O. Historical Biographies for Junior and
Senior High Schools. Philadelphia: McKinley, 1933.

Junior High School Library Catalog. 4th. Ed. New York:
H. W. Wilson, 1980.

Katz, William L. and Jacqueline. Making Our Way. New
York: Dial, 1975.

Lockwood, Debora L. Librarxrlnstruction: a Bibliography.
Westport, Connecticut: Greenwood Press, 1979.

Metzner, Seymour. American History in Juvenile Books.
New York: H. W. Wilson, 1966. ‘

Mountz, Louise. Biogxaphies for Junior High: A List
of Biographies and Correlated AV. Urbana,

T1iinois: ‘'National Council of Teachers of
English, n.d.
& . .
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N.A.I.S. Books for Secondaryv§chool Libraries. New
York: R. R. Bowker, 1976.

N.C.T.E. Adventuring With Books. Urbana, Illinois:
National Council of Teachers of English, 1977.

. High Interest - Easy Reading for Junior and
Senior High Students. Urbana, Illinois:
National Council of Teathers of English, n.d.

_+ Leisure Reading for Grades 7, 8, & 9.
Chicago: National Council of Teachers of
. English, 1932.

Senior High School Library Catalog. 11th. Ed. New
York: H. W. Wilson, 1977.

Silverman, J. Index to Collective Biographies for
Young Readers. New York: R. R. Bowker, 1979.

Stanius, Ellen J. 1Index to Short Biographies for
Elementary and Junlor iHiah Grades. New Jersey:
Scarecrow, 1971.

Toser, Marie A. Library Manual. 6th. Ed. New York:
H. W. Wilson, 1964.

llelken, Marion L. Guidebook: for Teaching Library
Skills; Using the School Library. Book 4.
Minneapolis: T. S. Denison, 1967.
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APPENDIX INDEX

A

Bibliography, sample ii-iii .
Biography,2how-to~research vii
lBiography, topic list sample iv-vi
Daily Plan i *
Libraries, Elkhart County xvi

Library skills, prg-test/answer sheet xii-xiii
Local history project xv

Map, election of 1876 ix

‘Mu;eums, Elkhart County xvi

Newspaper, sample (New York Times) xi

Notecard, sample viii -

Proofreading checklist, sample viii

Speech, saﬁple.(Bryan's "Cross of Gold") x
survey, attitude xiv

Topic list, see Biography




\\ S 233

i (rr/jvﬁ)
DAILY PLAN >
. . "
T Social Studies Language Arts
Monday Introduce unit Library Pre-test
. Filmstrip/Large Group Alphabetizing/Card Catalogue
Tuesday Topical Overview Indexing
Discuss Different Bibliographical Style
Categories .
Wednesday Choose topic Search Strategy/Large Group
. Write topic sentence
Thursday Research . Note-taking o
Friday Research Quotaiions/Footnoting
Monday Research Outlining
Tdesday Research Writing First Draft
. Wednesday  Research Proofreading
.- Thursday Research ) Bibliography
Friday pDiscussion Day ‘ Writing the Final Draft

Library Post-test/Survey

Next Week Move to next topic Finish writing
*  Grade & recopy
— ixarcises for each of the skills will be provided by the
Language Arts teachers, supplying, each child with the same
_knowledge. -

- More specific deadlines will be determined in an interdepart-
mental meeting.

-

o

25+
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B

SAMPLE BIBLIOGRAPHY
These are just a .few sample entries from a bibliography
of approximately 950 items, representing references for
at least three sqQurces on every topic .
BOOKS

Adams, James Truslow, Ed. Dictionary of American
History. New York: Scribner, 1961.

Adams, Russell L. Great Neqgroes, Past and Present.
Chicago: Afro-Am Pub. Co., 1969. -

American leritage. The Nineties. New York: American
Heritage, 1967. ‘

Clarke, Mary Stetson. Bloomers and Ballots: Elizabeth
Cady Stanton and Women's Rights. New York:
Viking Press, 1972.

'Haber, Louise. Black Pioneers of Science and Inventlon.

New York: Harcourt, 1970.

Josephson, Matthew. The Robber Barons: The Great
. American Capitalists, 1861-1901. New York:
., Harcourt, 1962.

National Geographic. The World of th; American Indian.
Washington, D.C.: National Geographic, 1974.

Nevin, David. The Expressmen. Alexandria, VA: Time-
Life, 1974.

Ogburn, Charlton. Railroads: The Great American
Adventure. Washington, D.C.: National Geographic,
1977. “

Phillips, Clifton J. Indiana in Transition. Indiana:
. Indiana Historical Bureau and Indiana Historical -
Society, 1968.

Riis, Jacob, Ed. The Chlldren of the Poor. New York:‘
Scribner's, 1892,

Robinson, W.- L. The Grange--1867-1967. Waghingtonh

- D.C.: The National Grange, 1966.
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Stone, Irving.  They Also Ran; the Story of the Men Who
Were Defeated For the Presidency. Garden City,
N.Y.: 1966.

|
? |
i Webb, Mary G. Famous Living Americans. New York: Webb,

1914,
Weisberger, Bernard A. and American Heritage Editors.
" Captains of Industry. New York: Harper, 1966.

N . PAMPHLET ¢
"The Wright Brothers." Washington, D.C.: Smithsonian
Institution. .
PERIODICALS
"American Independence: A Complete Century of Trial,"

The New York Times, 4 July 1876, Section 1,
po‘ Alo

Hall, Alice J. "Buffalo Bill end the Enduring West."
National Geographic, July 1981, pp. 76-103.

Morris, E. "Saga of Teddy (Reosevelt)." Newsweek,
August 6, 1979, pp. 34-43.

’ Root, A.. I. "After a Thousand Experiments, Two Boys Sail

Like a Bird; Excerpt from.zgeﬁWrLght Brotherss;

Heirs of Prometheus." Science Digest, September v
1979, pp. 62-67.

e

AUDIOVISUALS /

"18th. and 19th. Century Tools and Implements"
[a slide set]. Washington, D.C.: National
Gallery of Art.

. _ “"Industrialization," Parts 1, 2, 3 [a two-inch Video
Cassette set, 30 min. each]. Denver, Colorado:
‘KRMA-TV, Denver Public Schools.

"Labor Unions" [@ Transparency set of 10]. San dJose,
CA: Lansford Publishing Co., 1971.

&

"The Women's Movement--The Suffragettes"” IE Filmstrip,
86 frameg]. Pleasantville, N.Y.: Audio-Vicual
Narrative Arts.

235
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TOPIC LIST - BIOGRAPHY

t

Henry Adams - a writer against technology
* Jane Addams - the Hull House experiment
Susan B: Anthony - the riyhts of women
Philip D. Armour - the meatpackiflg business
J. J. Astor - the luxury ho&el owner
Choster A. Arthur - the unexpected .presidency
* phineas T. Barnum - circus man '
. Clara Barton - founder of the Red Cross
* Alexander Graham Bell - inventor of the telephone?
* Billy the Kid - an outlaw of the West
% Lucy Stone Blackwell - women's suffrage
J. G. Blaine - presidential nominee
J. G. Blaine - corruption in government
* Jellie 8ly - newspaper report extraordinaire
Boss Tweed - political corruption in New York City
Lizzie Borden - murderess or victim?.

g william Jennings Bryan = the silver movement
William Jennings Bryan - voice of the common ‘man
Luther Burbank - horticulture genius
Andrew Carneyie - immigrant to millionaire
Andrew Carnegie -~ philanthropist
Andrew Carnegie = the steel industry
Andrew Carnegie - help to the libraries

* George Washington Carver - making more than just peanuts
Mary Casatt - impressionistic artist
Carrie Chapman Catt - women's suffrage and peace
Samuel Clemens (Mark Twain) - humorist
Samuel Clemens (Mark Twain} - life on the Mississippi
Samuel Clemens (Mark Twain) - social commentator
Grover Cleveland - double president

* william Cody ‘' (Buffalo Bill) - show of the West
Georye #. Cohan - Yankee Doodle Dandy
Jay Cooke - banking ozar .
Stephen Crane - The Red Badge of Courage

* Craz_y Horse - Indian 1n rebellion

General George A. Custer - yeneral or politician?

Eugyene V. Debs - fight for humane working conditions

Eimily Dickenson - poet in an ivory tower

Ignatius Donelly = populism and farmers

Daniel brew =- railroad man

W.C.3. DuBois - black man, fight back!

George Eastinan - the development of photography

Mary saker Eddy - the Christian Scientist Movement

Thomas kEdison - the électric light

Thomas Edison - the phonograph

Thomas Edison = moving pictures

Thomas Bdison - inventor

Henry rord - mass production )

Henry Ford - development of the car for everyone

James A. Garfield - assassination of a president

* % % % % *




-
<o

- <

| v (rr/jvb) -
{Biography continued) C

&
N &

Geronimo - Indian leader ¢ '

Sanuel Gompers - American Federation of Labor

Jay Gould -~ railroad baron ' T

Mark Hanna - man behind the presidency (McKinley)

Benjamin Harrison - Hoosier President

Benjamin Harrison - business legislation (silver/trusts)

Rutherford B. Hayes ~ president elected for reform

William Randolph Hearst - the newspaper baron

Oliver- Wendell Holmes, Jr. - judge

Elias llowe ~ sewing machine -

Williams Dean Howells - author

Henry James "~ author

Jesse James - outlaw leader .

Casey Jones - engineer and #1k hero

Chief Joseph (Nez Perce) -~ leader in face of death

Mary Ellen Lease - the populist movement

Cyrus McCormick - improved farm equipment

Dwight L. Moody - evangelist

J. Pierpontz Morgan = railroad baron

Samuel Morse - telegraph messayges

Annie Oakley - girl with a gun

Joseph Pulitzer - newspaper crusader’ ,

Railroad Barons - Leland Stanford ,
Collis P. Huntington K
James J. Hill- " , !
Edward H. Harriman .

Jacob A. Riis - documentor of the poor-

James Whitcomb Riley - Hoosier poet

John D. Rockefeller - Standard 0Oil

John D. Rockefeller ~ trusts and unfair competition

" John D. Rockefeller - philanthropist

Theodore Roosevelt - author. :

Theodore YRoosevelt - cowboy

Theodore Roosevelt = politician

Theodore Roosevelt - president

Sitting Bull = chief of the Sioux

John Philip Sousa - master of the march

Mrs. Elizabeth Cady Stanton - women's rights
John L. Sullivan - boxing champion

Gustavus F. Swift - meatpacking

william H. Sylvis - labor movement

William H. Taft - popular pregident

Samuel J. Tilden - crusader adainst corruption
Samuel J. Tilden ~ loser in confused election
Tweed Ring - corruption in goévernment (see TammapyHall)
Cornelius Vanderbilt - railrcad baron ‘
Vanderbiits - riches to burn -
Booker T. Washington - blacks, play along
Booker T. Washington - Tuskegee Institute
James ‘Watt - steam engine . )
Walt Whitman - American poet of democracy

Eli whitney - interchangeable parts :
Eli Whitney - cotton gin

4 .
° v
B ]
. .
.
.

-~
I

37
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(Biography continued) , ‘
Frances E. Willard - tempéraﬁ%e‘leader
Frank Lloyd Wright - architect
* Orville and W1lbur Wright - first air traVel

1

\\ .
o

!

Collected Blographles

Presidents between 1876-1508"
women's Rights Leaders
* Indian Lezaders
* Black Leaders
* outlaws
Rough Riders

a

Other topic lists include the following headings:

INVENTIONS
ECONOMICS/LEGJSLATLON/BUSINESS [

SOCIAL CONDITIONS
SOCIAL PASTIM=ES
EVENTS

‘ r/ 3

(A how-to-write-a-report on each of the other topics
is available also.)



: 239
) vii (rx/jvb)

Researching a Biography Report

Research is organized search for information. You'
are trying to gath&r information and tell others about what
you have learned. viously, you must makeé sense and back.u
your statements with\facts and opinions of quallified people.
The following is a gulde-to where to start researching and
the steps to follow. -

LS "

I don't know who this is! (or even if you do!) Then go to
an encyclopedia or biographical encyclopedia and find out!
Unaerstand! Then take down (in your own words) important
facts and ideas. )

First source:

Second source:

liow does this person relate to- the time period? Find a more
specific book that traces this person in the time period.

This might be a history textbook or a biography (or collection
of short biographies).

Third source:

What else is important? What did others think about him/her?
* What did he/she have to say about his/her life or times?

. What coptributions did he/she make? Look into other sources:
i Other books testimony before gov't. committees
filmstrips . newspapers
slides videotapes
magazine articles transparencies
speechs

Answer these quest{pns at the very least:

full name ‘ | ’ Y
place(s) lived
mother/father - name/occapation
brother(s) /sister(s) - name/important influences
important events during lifetime
contributions:

what?

when?

where? .

why? - y :

value to tohers?

how does it reflect tiye period? .

Don't forget a quotation. It can either by by.or about your
person. Take it down word for word and put quotation marks
around it. . .

o 3
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- 240
» ,
) Author
« - .
These are examples of the type Title
of notecards and proofreading ° . . g
checklists we provide the. N oy (Vol. No.) .
student. We also provide
sheets and worksheets on Place Published
bibliography, footnoting, .
outlining, and researching. Publishing Co. P
Copyright date. Page No.
Q L 4
L J
R R S — v ﬁ
" proofreadiny Cnecklist Naﬁé l
Yours . LA SS

Form: -

written in cursive;

heading {SS/LA teacher included)

written on one side of paper

has topic sentence

has footnote

has bibliography

Grammar : )
" checked spelling

checked for .needed capital letters

checked punctuation (periods, commas, etc.)
underlined or use for titles )

Sentence Structure:
no fragments (parts of sentences)

no run-ons (more than one sentence hooked together)

lfRJ(j not lots of "and's”

_ :__ 9=Eg

v B
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[62.] “You Skall Not Crucify Mankind’
Upon a Cross of Gold”

.

William Jennings Bryan clases dcbate on the adoption af the
1896 Democratic platform and earns himself the nomination.
[William Jennings Bryan, The First Battle: 4 Story of the
Compaign of 1896 (Chicago: W. B. Conkey Company, 1896),
pp- 2¢4-6.]

Ard now, my friends, let me come to the paramount issue. If they ask
us why it is that we say more on the money question than we say upon
the tanff question, I reply that, if protection has slain its thousands, the
gold standard has slain its tens of thousands. If they ask us why we do not
embody in our platform all the things that we believe in, we reply that
when e have restored the money of the Constitition all other necessay
reforms will be possible, but that un:il this is done there is no other re-
forra that can be accomplished.

/
Hoogentoom, Ari and Hoogenboom, Olive. The
J cilded Age. Englevgvood cliffs, NJ: —
Prentice-Hall, Inc., 1967. .

Mr. Carlisle said in 1878 that this was a struggle between “the idle hold-
ers of idle capital” and “the struggling masses, who produce the wealth and
pay the taxes of the comtry;” and, my {riends, the question we-are to,
decide is: Upon which side will the Democratic party fight; upon the side
of “the idle holders of idle capital” or upon the side of “the struggling
masses 7’ That is the question which the party must answer first, and then

ehe

it -must be-answered by each—individuat-heréafter.~The sympathies-of-the
Democratic party, as shown by the platform, are on the side of the strug-

gling masscs who have ever been the foundation of the Democratic p,:tr;y.
hThcrc are two ideas of government. There are those who believe that, if
you will only legislate to make the well-to-do prosperous, their prosperity
will Jeak through_on those below. The Democratic idea, however, has been
that if you legislate to make the masses prosperous, their prosperity will
find its way up_through every class which rests upon‘them.

You come to us and tell us that the great cities are in favor of the gold. §
gt:indard; we reply that the great cities rest upon our broad and fertile
#, prairics. Burn down your cities and lcave our farms, and your cities will
spring up again as if by meagic; but destroy..our_farms and the grass will
grow. in the streets of every city. in the country. )

My friends, we declare that this nation is able to legislate for its own
" people- on every question, without waiting for the aid or consent of any
other nation on earth; and upon that issue we expect to carry every State
in the Union. I shail not slander the inhabitants of the fair State of Massa-
chusetts nor the inhabitants of the State of New York by saying that;when
they are confronted with the proposition, they will declare that this" pa-
tion is not able to attend to its own business. It is the issue of 1776 over
again. Our ancestors, when but three millions in number, had the courag
to declare their political independence of every other nation ; shall we, thcié .
Gescendants, when we have grown to seventy millions, declare that we zre
lsss independent than our forcfathers? No, my friends, that will never
be the verdict of our people. Therefore, we care not upon what lines the
battle is fought. If they say bimetalism_is_good, but that we carfnot have
it until other nations help_us, we recply_that, instead of having a goid |~ .
standard because England has, we will restore bimetalism, and then let T
England Fave bimcialism Because_the United States has it. If they dare
to comeout in thé open field and defend the gold standard as a good thing,
we will fight them to the uttermost. HMaving behind us the producing
masses of this nation and the world, supported by tlie commarcial inter-
csts, the laboring ir.tcrcsts,Qnd the toilers everywhere, we vill dnswer P >~
their demand for a gold standard by saying to them: You sheil mot press § Y o
down upon the brow of Jabor this crown of thorns, you shal' not ecrucify
mankind upon a cross of gold. . ‘

(qn(lé:u) x .
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LIBRARY PRE-TEST DO NOT WRITE ON THIS SIUEET-

xii (rr/jvb)

8th, ‘Grade . .

»

I.

II.

I1I.

-blanks provided on the answer sheet.

Ansvier the followzng questions on the answer sheet provzded

ALPHABETIZING: In the following examples, the given word would
apnear just after one of the following words., Urite the correot
word in the blank on the ansuer sheet. ] ) -

1. Engaged appears just.after enter, .engage, ;njoy,'enOSuragemeni. L
2. Death appears jﬁbt after dear, dcarth, decide, decent. Lo

3. Cash appears just after catastrophe, oase, cashbook, catarrh.' .

7 -

4. Along appears just after alone, anchor, anaroh, aloft. - .

~
5. MNask appears just after metal, merit, mash, aqked. e
ALPHABETIZING: For the follovwing a - j list, place them in the o
order, from 1 ~ 10, in uhich they should be alphabetizcd,-in the .

i B
? ] - N4

a. Scholz, Jackson. Batter Un.

b. Sherburne, ZOa; Almost Anxril,
c. Seredy, Kate. The Good Master.
d. Robertson, Kéith. Three Stuffed Owlsg. ° -

e. Rankin, Louise. Dauphter of the llountaing.

f. Robinson, Mabel L., Brigsht Island. \\y

ge Soholz, Jackson. Halfback on llis Oun, . 1

h. Seredy, Kate. Ihe Singins Tree.

i. Ritchie, Rita. Jce Falcon. =
jo ‘Pease, Howard. The Jinx Shin.

CATALOG CARD: Using the following example from the card catalog;
show each part of the card asked for by writing the answer on the

-

answer sheet. « I
385.09 RAJLROADS -- HISTORY Lo
Ml Ault, Phil.

"All Aboardl" The Story of Passenger
Trains in America. HNew York: Dodd, lMead,
& CO., 19760

183p. ’ '
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. ,
© AISWER SHERT~ STUDENT me- )
iy e o —
DATE .
T L. MPHBENTZING: 111, CATADOG GARDS - -
1. ‘ leAuthor & - S
co, . 2,Publisher ‘ '
Y . . 3.Mitle
4., * S Pl — .
5, a 4.Call Mumbe# N L
II. - ALPHABETIZINGs * « .- : ' : o |
L 1. 6. . 5., Copyright Date \
2, Te, 6.5ubject ,
{ ~ 3. 8. . 7.P1ac§ of Pub, .
/ b= 90 , . | .
’ 5e 10, ., . a o .
IV, EICYCIOPEDIAS AND DICTIONARIESS ! . .
' A. Vhere, in this school, can you find a.\dic't:iéna.;ry"? - .
, Y I3 - = i
: B. \lhere, in this school, would you be able to find an u;xabridgred
~ dictio i

.

. Co Place a checkmark in front o1 each of the following titles “hich
you are sure the Heritare Middle School Litrery has.

Academic American Encyclonedia

Colliert's Eﬁcyclonedia -

we—Columbia Incyclopeaiz
_______Com_pton's Encyclopedia
Enc‘yclopedia Agericana

— Encyclanaedia Britannica ‘

’ - ____Mew Baock of Knowledge .

World Book Enoyclopedia

D, Look ba.ck a.'t: the above list and circle the checkmark for the
__one_you would most often turn to first. ... . T




e

_ Circle the number closest to your opinion. (1 - strongly disagree,.

‘f\ 1" % 3 4 5 My teachers. were helpful when I needed them.

' The hardest part og;ihe paper was . .

w
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' PROJECT EVALUATION

You are an important person to our planning for next year's '
research project. Please answer the following questions honestly
“and seriocusly. )

Name of topic

[~4 v

2 - disagree, 3 - neutral, 4 - agree, and 5 - strongly agree)

1 2 3 4 5 I had litt}e trouble finding 3 sources of information.

“1 2 3 4 5 I had enough information to ﬁrit7/; 2-3 page report.
T 2 3 4 5 I learned some about the time in American history\

from 1876 to 1910. s .
1 2 3 4 5 I learned some about my particular project.

1 2 3 4 5 I enjoyed this way of learning about history.

1 2\ 3 4 5 _-The librarian was able to ﬁélg me” find information..
<
\ . .
List the different types of material you used. (encyclopedias,
books, pamphlet file, filmstrips, slides, etc.) [

- -

L4 ¢

o
Give one suggestion’ that mighg help improve our project for next year.
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Local History (1876-1910) ~ an independentshnit

The students wi'll have an option to aﬁg}y for an independent,
extra-scholastic research parer.. The requirements will be the
same; however, the research topics will bé on local history.

To enter the independent program the following requirements must

be met by the student:

r'4

3

. A paragraph on "Why I Would Like td\Study Local liistory" ‘

. Recommendations by Social Studies and Language Arts teachers

. Approval by unit committee (1 SS teacher, 1 LA teacher, and
g N - -

. PafFental approval and permission form

" The following aﬁas
r experiekce,

teache
\

U o+

. ‘Local
¢ Letal
Local
Local
Local

' Local

e e o 9 O 8 o o o

Ability to
Ability to

Ability to
Expression

\ R

Buildings *
Industry

Ability to

librarian)"

-

will be evaluated by the committee through
test scores, ‘and homework scoress;.

work independently -. ) )

read at or above yrade level ‘

boo%ﬁrate with the teacher and other students
gynthesize information

of desire  to enter project

POSSIBLE TOPICS P

Careers during time frame
Working conditions/habits

gity Davelopment Schools -

ailroads
Cnurches
Automobiles

Fashions
Lifestyles .
Ethnicity (immigration)
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) ) SOURCES FOR ELKHART COUNTY HISTORY
. LIBRARIES |
éoshenxPublic Library - " Elkhart Public Librafy
601 S. 5th’St. 300 S. 2nd Sst.
Goshen,_Indiang__* Elkhart, Indiana "
Bristol Public Library Middlebury .Public Lﬁbrary
Vistula St. *  Middlebury, Indiana |
Bristol, Indiana ° - /
Nappanee Public Liprary ) Wakarusa Public Liqrary
157 N. Main St. 124 N. Elkhart St.:
Nappanee, Indiana Wakarusa, Indiana |
. MUSEUMS ' _ !
Elknart County Genealogigal Society. Inc.. :

!

Rush Memorial Center
P.O. Box 434 (2 blocks west of. traffic light on SR 120)

'\ ' Bristol, Indiana

/’ ’

’I
Museum hours - Sat. 1-4; Sun. 1-5 ‘ /

. Ruthmere (restored house museum)
302 E. Beardsley /
Elkhart, Indiana ’ . ’ |

Director: Robert Beardsley f

Hours: ' ‘fues.-Fri. Tours, 11:00, 1:00, 3:00
429 S. Main St: .
Elkhart, Indiana

Hours: Tues.-Fri. 11:00-5:00
Thurs. evening 7:00-9:00 .
sat. and Sun 1:00-4:00 .

(headquarters for Goshen sesquicentennial)
317 S. Main St.
Goshen, Indiana

Hours:- Sat. 10:00-5:00
Sun. 1:00~5:00
Mon. 10:00-8:00




