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g . INTRODUCTION .

‘
A mgjor challenge confronting teachers is the handling of classtoem
behavior problems. In the past there has been a tendency' to view
disruptive student behavior as a problem evolving solely in the glassréom ‘
and thus solvable by simply altenng certain conditions that prompt lhe
" aleviant actions. Recent research suggests. however. that student be-
hawo; {at various grade levels) is mfluenced by many factors. and
leagher responses to disorderly conduct must be based updhya careful
assessmenl of each student’s pdsition 1n life_as well as of the Aeacher’s
own role in the classroom, Teachers and researchers who attempt to fird
tasy svlutions to any hqman deviancy have and-will continde to meet
with frustrattofi™~Human behavior 1s too complex to be adapted to any
single cause —effect syndrome. Indeed. ma;ny' “disruptive studej;ts" have
increased their negali»% souial responses because they have beef dealt
with as ““problems.” Thus. the purpose of this research report is to
explure pfomsming pra\.lues teachers can use in responding to behawor

£y

problems that eierge in their classfooms. .

&
.

UNDERSTANDlNQ, THE CONTEXT OF
STUDENT BEHAVlOR /

1 R Y

O

ERIC
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«

Individua)s behave in »erldm ways as a result of the vanety of genetic *?
and sociocultural forces that ha»e influenced their development. While
responding to student behavior problems wrhout understanding their
context can be an efficient way of managing the classroom, far too often
students are stereotyped as *"discipline problems™ simply because no
one has attempted to find out why they behave in a negm‘i»e‘mdnher The,
effectiveness of various methods of handhng behavior problems can be
maximized when the teacher involved understands the student’s pre- )
dicamert. .

An ex‘fmlnallon of how one teacher responded to disruptive. behdwor
in the lassroom reveals how important it is for edu€ators to understand
the context of behayior:

¥ ~ " -
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| Bill (grade four) launches a paper airplane and then trips Ed who is on
| hi$ way to the bencid sharpener. Mr. Wyatt feprimands Bill and
j ) exclaims,; Tha( will be pomté off your social studies grade’ If 1.
' happens agamn,’”” Mr, Wyatt says$. “"you'll flunk this,term ™ Later. i
| the lounge Mr. Wyatt expresses disgust that he got Bill 1n his section
"The kid™s 'been a prodlefn since he entéred school.” he growls.

|

’; The reader might wonder if anyone has asked » Ay Bill has continu-

. ously been 4 ‘behivior problem’ at school. Does 1t do any good to

- " threaten a student with failure”, Why doesn’t Mr. Wyatt examine fns
personal attitude toward the student” From a resedarch perspective. Mr

|

W yatt responded ineffectlvely to the behavior problem in the classroom
. The following Behaviors (4sed by Mr.. Wyatt) should be avoided when¥®

dealing with classroom behavior problems:

. .

1. Overreacting to the pY/oblem.

2 Using threats.

3 Using purishment that is unrelated to the behavior

4. Admonishing the student in fromt of peers.

5. Losing emotional control
" 6. Discussing the sitdation with colleagues in unproducuve and un-
* ethical ways. ,

Assessmg the problem without a thorough examinatton of the

| ’ . situauon (7. 26, 36)
y - ) ® *

s

-

Mr Wyatt would have been more effective in dealing with Bil} had he
used some of the follc behaviors, .

" 2. Discussimg with Bill why the behavior is unacceptable and o(hcr‘
. factors related to Bili's behavior
L. 3 Examining the home situation. peer group semng and other fa‘.(ors
|
t

|
|
! ’ 1. Asking Bill to leave the room with.-him for a moment
l
!

- - that-might-mfltence-Bill's-behaviofr———— -~ - .-

4. Asking Bill to apologize to the student he tripped and m'kag any

| pumshmem pertinent to correcting the misbehavior.

a ’ 5 Meeting with Bill and possibly his parents if the problem has existed

| , . for o long tume. through suCh a meeting a possible solution could be
— worked out. (7, 40}

Y

By looking at,the context of student_behavior. many teacher—student

conflicts cdn be solved in a pésmve manner. Consider the follomng as

\ . influences that affect student behav or—yet they often go unnoticed by ~
teachers in their responding to behdvjor problems. malnutntion, child

v . abuse, neglect, hfe cycle »hanng teen-age pregnancy, drug abuse,
. exgesswe television viewing, wolenge in the home, community disorder.

E lC v ' X L ..
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lack of family support. peer gonﬂ"r;,u méntal health problems. lack of

sleep. and other sociocultural events For example. the relationships
' described in the following chart have been estabhshed through uon(rﬁu-

ous research. (-,.44 64, 72, 83) . ‘ -

f R L’
’iﬂ' Influence ) Related Behavior Often Obsérved

1~ Malnutntion Hyperacuvity . .
. Drowsiness
. : : Easy loss of'temper
. =Irritability ,
2. Lack of Sleep * Indhtentiveness
‘. . Short altention span -
Irritabilnty . s
- Inability to complete assngnments

¢ 3 Child AbuserNeglect Withdrawn, sullen -
- Aggressiveness. fakes out anxiety’
o ) . on peers and teacher
* Poor attendance record
Excessive seeki-.g of attention -

v -

4 "Excessive Television Viewing  Short attention span ~*
) Extreme aggressiveness
N Difficulty 1n following directjons
Inability to complete work
. assignments
’ 5. Violence n the Home Extreme anxiety level
! Withdrawn and very depressed
. ' Poor attendance record
» < Constant seeking of attention
7

r

v
: ’

Factors with@ the schuul thay also be influencirg student behavior in a
negative manner. Teachers should ask themselves questions such as the
. .

following as_they assesys the context of student-behavior problems

1 Does the environment of the school encourage human relation-
ships” Are people friendly. personable. and qoncerned about each
other? Or 1s the setting hosnle. impersonal. and lacking in humkan -
warmth” (39)

. How do [ have my cjassrodm orgamzed 10 terms of the physical
setung? Do the students understand what is expected of them? As a
teacher do I have control of the class and provide \iirection in terms

3 of daily reutines? (37) .. [ .

(]

. .
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Septe mber Jane Low (minth g,mdcr) dmomrs sheqs prez,na’m Her
schoolwork ispoorand so 15 her astendance, which s in contrast tdher
usudl behavior Nopne dat S\,hool or at home takes notice of the gh&ng*:
in beh‘mor . . — . . e

- October, Jdm. s school behavior continues ty deteriorate Her
below-average scores on the first grade report prompt fier parents to
restrict her soctal life  But no one has leglly mquired v\hy Jane s
behaving so differently! - '

MNovember.  Jane is reported missing by her pdrems' School ofﬁ\mls
are stunned. No one seems to Know why 5h¢ (s missing.
December  Jane iSYound in Flprida! ,

L 3

&

. _ .

This example not only brings intd focus the importance of ilenufying
glaring changes in student behavior early but-also points to the need for
broadening our understanding of, such__problems. Too often student
bz.ha\ wor problems are viewed only as situations that disrupt the teach-
“&r s functioning. In Jane's case (he disruption 1s of ¢ student-centered

_ nature. dfft.\.(ln&, her learning and functioning. Teachers need to obsere

student behavior in,terms of how it a]‘feus not only the class but most
mpor(amly the student involved in the 5|(uauon (40) Througl} naturly
observation teachers and Jane’s parents should have noticed the changes

,in her behavior and inquired, ~"Why the change?’" or "Jape, is some-

thing wrong—can we help?"” B

Not only did Jane's problem go unnoticed. 50t also apparently no one
{at home or at 5;!1001) talked with Jane. Comnumnunicating with and
wmme?mg smdenn js 4 proven mc(hod of preventing many discipline
problems E»ery student should have at least-one adult onfidant (hey
wait trust while 1n swhool. Hopefully. a similar snuauon would exist at’
home. Teachers who,counsel and interact with their s(udcms on a regular
basts report that not only do they Anow their students better, but also
they dre more able to detect problems (hd( mfghl develop into more

severe. situations ‘at a later ime, (39 46, 54) For example:

Ms._Green. *"John. you really seem bo(hgrgd ld(ely' e
John: “Oh!”

Ms. Green: . “"Yes, you seem off in your own world.’ ~ .
John: * "Well, things aren’t too hot at home these days!™ «
My Green John. huve you talked with your parents about iN You

7 know that might help.” N

John, ()h | just ddh't know "™

My, Green “eel free to stop and talk m(h me, John. Someumes

(ha( can help.”” .,
t -
. . ' 9

-
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Septe amber  Jane Low (mnth !,rdd(.r) dlsu)v.t.l’s sheqs prq,na’m Her
schoolwork 1spoor’and so 15 her attendance., which 1s1n contrast tdher
usudl behavior Nogne at Sghool or at home takes notice of the chang*:

in behay tor. . . -— . . oL

oy

(¢ mbgr, me s school behavior conunues ty deteriorate Her
below-average swores on the first grade repott prompt her parents to
restrict her social life. But no one has uglly inquired why Jane 1s

]

behaving so differently! -, -
Movember  Jane 1s reported missing by her pdrems' Sghool ofﬁ\mls -
are stunned. No one seems to Know why 5h¢ Is missing. *

December  Jane 1$Yound inFloridat B

t e
&
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This example not only brings into focus the importance of memlfymg'
glaring changes in student behav ior early but-also points to the need for
broademing our undersmm‘hng of, such_problems. Too often student
behay ior problems are viewed only as situations that disrupt the teach-
&r s functiomng- In Jane's case the disruption 15 of a student-centered

student behavior in,terms of how 1t ‘ﬁ‘fegl,s not only the class but most
nmpor(amly the student involved in the situation (40) Through naturh) N
observation teachers and Jane s parents should have noticed ?he changes ,

_in her behavior and inquired, **Why the change”™" or *Jape. is some-

thing wrong—can we help?” Tt T ey

Not only did Janes problem go unnoticed. Bt also apparently no ()ne
tat home or at sghooi) talked with Jane. Communicating with and
u)mmeh?rg szmlems #S ¢ proyen me(hod of preventing many disciphine
pmblems Ew.ry student should have at leastone adult onfidant (hey
wari trust while in sohool. Hopefully. ‘a similar snu‘mon would exist at
home. Teachers who counsel and interact with their s(udgm\on aregular
basis report that not only do they Anow their s('udems better, but also
they are more able to detect problems that mfgh( develop into more
severe. situations ‘at a later ime. (39 46, 52 54) For example:

Ms Green. *John. you really seem bothgred ld(ely' - s .
John. “Oh'” . o
Ms. Green: +  Yes, you seem off in your own world.™ - . ’
John. © “"Well, things arep’t1oo hot at home these days!™ .
My Green John. huve you (alked with your parents about iV You
i know that might help.”™ '
John: *Oh. I just déh't know "™
Ms. Green  *Feel free to stop and talk m(h me, John. Somellmes
that can help.” . i
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’ in the conflict as wc‘l as assessing the student’s part. By [esf)lvmg
the problem early in the school year, gveryone can have a more
. preductive learmng experience. v N

Additional inditators of pending behavior problems {nclﬁde 4 poor

' attendance record. continuous problems with completing assignments,

ongomg conflicts with peers. uncorrécted health problems. severe con-

flicts in the home settung. and relatéd teacher atutudes and,or school

factors that may be encouraging dksgupuve student behavior. [See (83) ]

In essence, research mdlCd(cs that teachers (and parents) can prevent

. many serious studem behavior problems by identfying them early and

) *. by formulating plars to correct such behaviors. Through observing,

counsellng, and commumcanng with students, (edchers and parents, a - o
posmve relationship can be formed. and thus a ma;o}‘uy of dlsuplme

. problems prevented f"r0m taking place. . "y
¢ - + /\

v .

'~ .POSITIVE RESPONSES TO STUDENT. .

) - BEHAVIOR PROBLEMS
' : € ,

In any group setting. behavior that disrupts the functioyng of others1s .
undesirable. It 1s, however, natural that some conflict oceurs in small or
Jarge group sem—ngs such as the_ classroom Teachérs who expect
s(u(fems to behdve 1deally every ay are going to be frustrated in therr
efforts 10 work. with children and young people in a positive mannera.

r Children. hike adults, have strong feelings about themselves and others.
« + and semetimes these feelings emerge in conflict with those of others. A
classroom’ without problems of some kind would be unreal. The most .
posiive view of the Clagsroom recognizes the possibifities of studentund
teacher behav 1or problems. while at the same time attempting to design 4
setting where (hey dare mmlmlzed and handled appropriately. (27. 42. 60,
94) - ¢
The question most frequently asked by first-year teachers is. What is
the best way to deal with discipline problems? Of course. there is no
single answer. Researchers have explored a variety of techniques for use
A . hdndlmg classroom behavtor problems Whtle one approach may work
’ “effectively in one situatione it may be (otally meffective in a'different
' context. There-are. however. several practices that classroom teachers
and researchers have found to be effective in dealing wnh classroom
behavmr problems. -
- - ’ N
' E . SRl
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N in the conflict as weﬁl as assessing the student’s part. By Eesf)lvmg
L ) . the problem early in the school year. ¢veryone can have a more
. ) productive learning expen’epce. v N

Additonal inditators of pending behdvior ‘problems [nclixde a pQor
. attendance record, continuous problems with completing assignments,
ongoing conflicts with péers. uncorrécted health problems, severe con-
flicts in the home setting, and relatéd teacher attitudes andor school
factors that may be encouraging dxsgupllve student behavior. [See (83).]
In essence’, research indicates that teachers (and parents) can prevent
. " many serious sludem behavfor problems by identifying them early and
) *. by formulating plams to correct such behaviors. Through observing,
counsehng..and uommumcatmg with students, teachers, and parents, a - o
posmve relationship can be formed. and thus a ngo;‘ny of dlsuplme
. problems prevented ﬁom taking place. . Yy =

v .

. . . POSITIVE RESPONSES TO STUDENT. .
, : - BEHAVIOR PROBLEMS .

In any group setung, behavior that disrﬁp(s the functioyyng of others1s .
undesirable. [t 1s. however. natural that some conflict occurs in small or
~large group se((mgs such as the, classroom. Teachérs who expect
stud'ems to behdve ideally every Ay are going to be frustrated in their
efforts to work. with children and young people in a positive mannera.

* Chijldren, like adults, have strong feelings about themselves and others,

o « and semetimes these feelings emerge in conflict with those of others. A
classroom’ without problems of some kind would be unreal. The most .
,positive view ofthe classroom recognizes the possibilities of student-and
teacher behawor problems while at the same time attempting to design a
setting where (hey dre mlmmlzed and handled appropriately. {27, 42. 60.
94) - ]

The question most frequently asked by first-year teachers is. What is
the best way to deal with discipline problems? Of course, there is no
single answer. Researchers have explored a variety of techniques for use

4 . m hdndhng Classroom behavior problems Whlle one approach may work

. ) *effectively in one situatione it may be totally ineffective in a'different

. context. There-are. however. several practices that classroom teachers

and researchers have found to be effective in dealing wnh classroom
behavtor problems. -
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.make sense (54, 65, 86)_

Utilize a Preventive Aﬁproach Coe

Many behavior ﬁrob}ems can be prevented when the teacher know
the students he or she is working with. has & well-organized program of
studies. exhibits an aura of confidence in his or her own teaching style,
has a sense of humar. and is involved with the students in & meanmingful
manner. Some practices that teachers have found useful in getung the
school year off to d good start in¢lude the folLomng. (’l) 'se‘n‘ding getting
to know you'" letters to students before schoo) opens. (2) visiting or
calling pafents of the studehts who will be in their classroom. t3) utilizing
the tnitial part of the schogl yedr 0 establish positive r‘elauonshlp‘s with
the students: and (4) orgamzing the classroom arouny the needs. (de-
velopmental. social and educational) of the students who will be m the
gldssroom By utilizing these and other practices, teachers can prevent
many classreom problems from taking place. (54. 58. 71) ’ y

' - . .

Establish Fair Limits R
Resedrch indicates that when students understand what s expe.c(ed of
them. th&r beh.mor 15 more consistent. more constructive. and more
reflective of what the (e.uher/desnres in thge classroom. It has beeny
further established that when/students perceive classroom rules and
limits. as fair and reasonable. they behave in productive ways. [t 15
advisable. therefore. to establish aTew needed rules at the beginning of
the school year Long lists of do's and don’t’s confuse students and give
them « negative impression of what learning is all about When students
are involved in setung these limits and or are able to se¢ the need for
.such himits, many group behavior problems can be prevented. For
example. when students understand the need for imiting the number of
mdw_ndu.xls at a learning station. usually they will comply. Students
iespeciglly those who lach self-management skills) desire some direction
and limits from an adult so’that they can functioh effecuvely in the
Jassroom. In many classrooms student behavior ‘problems occur be
cause limits have not been set or because the established rules do not

, L
Set a Posntlve Example :

Classroom lc‘mher'{ vaqn provide students \M(h an exemplary model of
huw .to behave and learn The teacher who 1s w&ll organized and
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enthusiastic about the subfject matter 15 certain to infect at least some
students with.a similar deslre to learn The teacher who 15 disorganized ”
unmotv ated, and u)mwl 15 1mmng students to misbehave. Accord- -
ing to research fmdmgs. teachers who listen to students. have a relevant
curricalum. and involve students in active learning have fewer behavior,
problems than do their less involved counterparts. (2. 20, 33. 43) -

Restore Ordér.-When a Problem Occurs

When.a disciphine” problem occurs in the dass:(’)om. students are
wauhmg to see how the teacher will Kandle the situation. The restoration |
of order 1s the frs( priority. Identify where (he problem existsand direct
your efforts toward testoning the class to ‘an orderly routine. Avoud
emotiondl outbursts which often lead to further disruption and serve no
useful purpose If the problem is a minor one. tredt it as such and direct

_ the studentis) to return to work. If a more serious problem exists. you

mday want to take the student from the classroom and have the aide or
another adult watch the elass temporanly . By constructively dealing with
the situation. you will demonstrate to the students that you dare in control
of things and feel at ease n the classroom. (19. 55. 68) i

(XY

Handle Your Own Problems
Whenever Possible

Avery lmpor(am research finding is th (peoplc who exh’b‘\ a sense of
control and direction dare viewed as eﬂftme leaders. This 1s certainly
true of classroom teachers. The teacher who 1s constantly s¢pding
disruptive students to the principal’s office 15 inviting further trouble and
may eventually lose total control of the students. While there may be,
situations that warrant outside help. avoid delegating classroom man-,
agement to others whenever possible. Students respond positively to
teachers who are able_to manage their own classrooms Even the
disruptive student 15 impressed by the teacher in control™ and is more
likely 40 improve her or his behavior with such a teacher than with pne
who mustalways search for the principdal to handle Rroblems. (19, 56: 60)

Locate the Real Problem . -

In far too many cases student behavior problems are dealt with 1n the
immediacy of vuweurrence. Onee order has been restored to the clasy-

. - - . 13
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room. .examune the situation more thoroughly. Was the behavior reflec-
tve of a LOﬂ(anOUS student problem” Is ‘the_student uuhzmg this
behavior 1o avoid voping with the réal problem” Does (he situation

* reflect a student—tescher value confljct” As_the teacher am 1 over-

,When Needed .

L

%!

3y

4

reacting to behavior that 15 really’a normal part of human dev elopmem '
Are conditions in the x.ldssruom. at home. or in the community prompt-

g students to misbehgve’ The answers to these questions can help yo™

A€

ﬁnd out what the real problem 1s. (2. 73, 94)

° * »

Change the Classroom Enwronment

. When s‘tudems are gons(an%) disruptive: this may be a signat that the
dassruum setung needs reorganizing. In spme cases there may be too
many students in the goom for orderly learning to take place Most
human beings ru,pund negutt%ei) o men.ruwdmg Beyond reducing the
number of students in the JAssroom. (em.hers €an altempt 10 maximize
the space avaifible by employmg small-g g,roup sealing arrangements or
by sing cornidors (where. posmble} and other Space vgnhm the school
M‘mmum use of ou(d or, learning” centers can also be effecuve

Rm reducmg dxscnpline\prg? tems. (37, 47. 54. 65)

co ’
Provide Alterndtivesto . ° 1
Undesnrable Behavior o

Dc.velup d. se( of dl(ernduws that sludems can use in learning to
mdnage (h(..ll’ bx.hmmr‘pusmwely A vommon disvipling pmblc.m 15 the

student whu yells or Jumpy “to get the teficher’s attention De»elop an

dlternative whz.rcby s(udcms van achieve their goal without causing a
major disturbance in the classroom Resean.h also indicates that teachers
«an benefit from devejoping _allernduve behaviors in tHerr teaching

* styles. thus wsing differént bch‘murs aceording to (hg individual charac-

=

O
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.+, problem.thatyis cgusing the misbehavior. (8. 27, 40. 58)

14

" tenstivs of students,  Fag “exfple. 1n'some vases ¢ fifm voice 1s effective’
- fheommunicating with students, while in other situations « gentle vuice
15 murse appropriate. Keepin mmd (hdl whnk alternatives are effective in
“mahtaming cassroon®™ drder. they “are dot the wnswer 4o disciphine
problems. Eventually the teacher and the student must resolve the

~

-

~ “
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.. :Help Students Understand the: -~
- Consequences of Therr Behavror ‘ .

The sooner sluden!s are able to perceive the consequences of their
behavior, the grea(er the ,possibilities aré for imprfovement in theirr
approach to life Thrg 15 why 1t s so important for (edgﬁerg tand.parents)
to uulize discipline approaches that ulumately bring students to the
realization that their negame behavior has de(nmemdl effects on them- )
. selves as well as others. When a stadent can see how his or her actions
made others feel badly and. in turm..caused others to have* negative
feelings toward him or her, d basis for changing the situation then exists.
Likewise. reasonable corrective measures can—if applied when the
problem is still solvable—help students realize that positive behavior 1s

Y more conducive, to successful group functioning than ’are negative
actions Researchr indicates there is a hidden message in this pfactice for
- teaghers. too' For examplg.’disorganmized classrooms. poorly planned
instructiondl untts. and hostile teacher.attitudes toward students have 4
degrading efféct on student self concepty, which is certan to foster
. discipline problems. (7. 27, 30, 57)
/ - N ) - L3 ) N
Make Provisions fora -
“Trme Out” Space 2

.o All human bemgs have a tolerance leyel beyond which self control s
lost. In some cases lespeudll) with children who have never benefitted
from having ““self space”") a student’s tolerance level is very'low indeed.
These students are. in such cases. srgndlmg to us their need for time lo.

* orgdmza sheir behavior so that (hey'gan function better in a group.

Provrdmg 4 place where disruptive students can go 0 think about their

« behavior. gain contred of their emouons, and orgamze themselves more
woherently can not only allevm(e Rlany problems but also provide a

framewerk for students to solve therr own problems. Once again this

practice 1s very relevant to helping teachers handle their own problems,

There should be a place ang resoufees in the school that teachers can use

in gelting themselves together”’ when Tonditions exst where they need

somt  time out * Classrooms where only large-group instruction is used

' darg.not conducive tgproviding students and teachers with the persondl
space’’ needed to funcuon effectively. (19. 65. 77)

.
v
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" Help Students Modify Their Behavior L

: . Research indicates that when students learn ways 1o modify their ’
behavior. they are gequinng self-management shills needed for devglop-
ing positive apgroaches to cassroom functioning An effective way w -
' use this pruecdure I to have Qisruptive students keep a daily log of their \
* behavior patterns, Sume teachers use a chgck sheet and. at'the end of the | ~ .
day. review the progress made by the student in eliminating undesirphle K
behavior This is 4 transitional,behavior management technigue because
the ultimate godl is fur the student to reach a level of maturity where s he
can momtor her or his own behavior (17.20. 81, 91) . .

- L} €

¢ N ;
L} AN

Use Group Counselmg Procedures To
Promote Positive Behavror )

Group behavior problems often emergg”as-a result of role conflkt.
misunderstanding of group functions. and. or lack ofbroup cahesiveness
An effectis e methgd of solving. clanifying. gnd possibly preventing group
wnﬂu( Is the use of group xounselmg sessions  Such sessions can be
used 1o involve students in mlu; Jarification. classroom behavior rules. .
and problem Solving and te provide them with oppor(unmn to develop.
teaming skills. Probably one of the most valuable results of these
sessions Is the understanding that can be developed among students

\ about their function as « group and abou( their ndividual relationships

with each other and with the teacher, (4. 14. 30. 52. 78)

o

%n
Avoid Reinforcing Negative Behaviors °.

By* the n.ry act of ‘mg.nﬁmg to a_behavior pattern. (hz. (Cd(.ht.l’ )
unkmmmuly 1S n.mforung, it lgnormg_ MINOr NUANCEs and cidental
ddssroum behd\lt)rs can usually decrease their occurrence Redirecting
4 student s behav ior toward more construttive activities is another way
of fathng to reinforee the undesirable behavior Cuting behavior (giving

~ thé student subtlg but \,lt.d[ suggestions on how to change his or her  /
: behavior) van be an effective way to help the student move from an

undesirable puint toward ‘.mo(her. more acceptable place in the class‘—

room. For example. John. I think you've spent enough time 1n group

work. I'd like you to help me clean ‘these work urcu:s‘“ With this

approach the teacher avoids dwelling on John's negative behavior and

— - .
. ’
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helps him-make 4 transition 1o 4 more positive role 11 the classroom
Dwelling on minor student disturbances can only lead students to
increase their disruptive behavior<(24. 31, 40, 58) :

’

B

-Invite Studenté Fo Succeed .

o N the Classroom

Self- uomepl research indicates that spc»essful students are mvned to
participate in the learning process i a meamingful way. Teachers who =
give students a great deal of verbal and nonverbal attention usually find
such students to be very positive in their approach to functiening in the

. classroom. Research also indicates that while teachers have little trouble =
sending positive invitations 10 students whom they perceive as able and
S~ wor!hwhile.\they are much less effective in doing this with ““problem
students.” When students who are having problems begin to receive .
- positive messages from the teacher (on a continuous basis), they appear

to beécome mote. producuve human beings. The cycle of negative
messages2negative behanor—negame messages must be replaced with
a positive behavior cyclg. (35. 41, 55, 71) .. -

. Dealing with Cases of Pathologlcal Behavior

In some sitiatioms .d\S(Uan( may have developed pa(hologlcz;l be-
havior patterns. Such patterns are often exhibited either in the student’s
total mabnh\L torfunction }n the group or in her or his hostile and
aggressive interactton with peers and teachers. This type of student can
only have a negative effect on herself or himself and on the other
students. The classroom is not the place to attempt to solve such
psychological problems. Consult with the appropriate school officials, )
parents. and community, dgenqes'm an attempt to refer the student for
professional care. Indeed. in very severe cases the student may need to

. ebe removed frum the Jlassroom unul restored to a higher level of mental s
health. Once an appropriate levcl of mental stability hasgbeed achieved,
"<~ the student van gradually be mainstreamed back into the’ classroom {18.
86, 93)
- '3 .

~
N

'.. . L - .
There 1s a vanety of positive responses teachers can usé in dealing
with discipline problems. Many of these responses and approaches have
been reviewed in this part of the book. It is,worth,_noting that no single

a .

. 17

' 1

-




L 4

!
approach w0 ulassroom discipline exists. Rather, researuh and effective |

. pracuce have shodvn that it 1s how the teacher.uses the different -

* respon¥es with stydents in the classroom that makes the difference,
< . L4

. N LI . 4 - ,

£

" .THE TEACHER AND STUDENT

AN

N ... BEHAVIOR PROBLEMS

@

i

"The classroom teacher is the key person in establishing a basis for

- positive student behavior. There are at least five teacher behavior

4

e

o

i1
. -

.t
sy
iy

ot

F

Aruitoxt provided by Eic:

students who.behave in fnendly and positive wdy s
© a cofnstant prob[em the first (hmg 1o examine, is
) o bLthlOl’
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* categories that. when combiﬁed,.have 4 tremendous influence on how
students progress in the \classroom because they set the stage for
introducing students to f “way of life’” in the classroom. These ~be-
haviors are modeling, destyning, interacting, res}wndmg. ‘and ussessing

i .
.
* i

Modeling .

.

Teachers express a great deal about classrbom management, through

their behavior The deacher who uses a loud voice.every minute of the
day will s@on find the students doing the same thing. The follomng
conversation is indicative of how we often bring ab\ou( student behavior
we dlSll?

N

Mr. Fern Ms Edwards, I certainly appreciate your visiting my

’ classroom today. Did you nouce\how disorderly the
students are”

Ms. Edwards.  Yes, 1 did. May 1 make a suggestion?

Mr Fern . Why, yes! <~

Ms. Edwards. 1f1were you. one f(he ﬁrsl things I would dogs clean

up (hxs room! )

-\ N
alert teachers usually have
f.student béhavidr is
your own, teaching

£
- o

o

~ s %

Are you organized in your own teaching behavior?

Similarly, well- orgaryz;d persondble a

I. .
. 2. Have you established a direction for students.by our behavior?

3 When a problem occurs. do you respond as a person in gon(rol of
things: or do you ov;:rredc("

" ¥4nous observation studlies of teacher behaviors indicate that many
discipline problems are rooted 1n the ihadequate models students have o,

f
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instructional technique: modeling. (2. 22733, 46. 71) L -
. AL
- [y vy
Des;gmng - v S
., The classroom 15 an enyironment thats by desxgn. influences: s(tpdem

behavior Poorly designed classrooms can encourage student dgyc:plme
problems. For example. environments that are over»rowdec_l ‘and ‘that
lack “humadn space’ for students to move from one activity 40 another
increase_the chances of students’ misbehaving. Research inckcates that
* students are more likely to behave incorrectly in clasQrooms where therg
are no physical lines of movement than in those.that have such limits.
The classroom with rows of desks rather than flexible seaung arrange-
ments 15 not sonducive to productive student behavior: Students and
= teachers need time to see and interact with each other if they are to form
" positve relationships. (19. 37. 47. 60) - ’
There is another vital part of a well-designed classroom. The **social
and psychological design™ of the classroom can either promote positive
actions or éncourage disruptive behavior. When students are able to find
y a place where they are valued. have chances for positive interactions
! with others. and can develop their individual talefits. they usually are .
Tposmve in therr behavior. Studies on disruptive behavior indicate that,
such students exhibit negative behavior responses in situations where
they are neither valuet! nor made a part of the classroom process. (6. 13.
24.-35, 40)
The following quesuons are useful in attempting to examine the kind of
classroom you have des:gned . :

® I. How are student work areas desngned" Are seating arrangements
- conducwg 1o student-teacher communications?

) . 2. Ifa Ieam'mg Centers approach is used in the classroom. are the.
centers well organizéd and clearly defined? Can students move
from center.to centgr without disrupting each other’s activities?

3. Does the classroom have "a pleasant appearance and reflect the
R kinds of learning outcomes destred of the students? For example.
are student work samples on display?
. 4. Is the classroom designed to provide for the students’ social needs
as well as for therr individual needs? Do students have ime during .
the day for informal socialization? Is each student involved i
~ opportuntties to develop individual skills and'lalems’
5. Does the desxgn of the ctassroom allow for parental involvementin
ilie educaudmal process? Parent-<tefther communication is essen-
s ual for developing meaningful student bghavior guidelines .

. L]
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Classrooms that are drab in ap}\mrance. poorly organized, over-
crowded. and in gedfferal too institutional 1n nature are places where
studenys perform poorly —both intellectually and socially. In contrast.
pleasantly deSigned classreoms where students are involved in produ’c-
tive ledmmg stimulate positive behavior among students and teachers.
(27.'37, 58) 7 - . .

A} o~ - .

Interactin}é , ~ "

* Teachers who s)sTerﬁallca‘Ily work df interacting with students have
fewer disc:pw;m)blems than do’ teachers who minimize therr com-
munication with students This premise applies to nonverbal as well as
« ' - verbal interaction between teachers and students. Observational studies
. uf teacher behavior indicate that teachers teract (verbally and nonver-

bally) more with students'they_like than with s(uﬂems they dislike—thus
creating many behavior problems that could be a»oxded (4.9,27.31¥7hH
Students have reported to counselors. parents. and researchers the
pusitive reinforcement that they receivgd when d teacher took (he ume to
focus on sumething they acgomplished. To be ignored, treated asda slow
learner.” or isolated from classroom events does not foster posiive
. student behavior. Sume tgachers have found the wdeompmg of their
© lassroom behavior very valuable (n chdnging therr clfissroom interaction
patterns. Indeed. when teachérs perceive students in positive ways. they
change their behavior puue.rns to a more meaningful level. (7, 28, 33, 71.

88) R ’ ) .
Interaction behaviors that seem 0 prompt positive student reaction
. include the teacher's use of “we™ statements. teacher contact with
students while they are working. and the teacher’s use of gestures that
indicate l'g the students that they are valued Contrast the following two |
teaching scenes

e

- .

A “"Mary. that project is coming along fmely—qou might want to
ldlk with Mr ‘Brogan about the painting design.’

B. Mary.are you sulw:ldmg that project” My, almost everyone 15
. ready te puint today! .

N .
,

In Scene A we have a very supportive teacher who is viewing the
student as an individual und wpmwdmg further direction for completing
the progect. Scene B, 1n e?n(rasl. 15 a very negative tgacher interaction
with the student. Certanly, the student must feel inadequate. and
pusslblz hlosllle toward those in the classroom. aftersuch an experienge.

L oo - - ‘\r\
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Responding ' S '

,

The fOI'deIL)n of student behawors is in large-part due lo lhe way that
“ adults respond to their early attempts at behavior. Excellence (both
acddemically and soctally) is not achieved all at once—it 1s a process
during winch people refine’ and extend their skills. This process 1s
dependent upon teacher respbnses to stuglent attempts to improve their
functioning 1n the classroom. Research in the field of human psychology
early indicates that negative responses to undesirable behavior are
mcffegllve in changmg student behavior, patterns. Not only are they
ineffective as discipline methods. but even worse they tend lo elicit
‘further pegative behavior. 117, 73. 80. 90)

Feachers have’.found that by forming a positive set of responses to
different student behaviors. they can affect students 1n positive ways.
For example. the follow ing situation happens quite often inclassrooms.

“"Lisa. Yoy 've beén out tw & day s now . Please see me at recess because
you'll need to get that work made up today!"

-
3

Now read the following response and ask yourself which approach
promotes 4 positive atmosphere between legcher‘and stugént.

""Lisa, we missed you! It's good to have you back. Sanet. could you
show Lisa what we've been workmg on and help her out! Thdnks.
Janet!" ~

In the vecond situation the teacher wlcomes Lisa back. encourages
2 . . . . .
others to help her. and in general creates a "*we like you™ feeling in the
classroom. Even in difficult situations. positive teacher responses are

.

..
desirable. 2

**Paul, you.must not feel well today! You know pushing is not our
w ay of doing things. You spend some time alone unul yOu can act more
like the Paul [ know.™ ",

This teacher? respunse indicates that Paul can behave better and helps
him régroup his thoughts before rejoining the group. While there will be
¢ases in which teacher respgnses must be firm. authoritative. and
forceful in order to maintain classroom control. it 15 evident in the
research that positive responses are most effective in limiting and or
solving classroom disciphine problems. (40. 58. 77; 91)




o ,Assessing ~ .

VAR |s no great surpnse that students who are assessed as academlcally

weak also appear on * disruptive behaviorf lists.”” Likewise. we should

not be surprised ty find that teachers why assess their teaching behaviors

e penodudlly have fewer disciplie problems than do teachers who hold to

. their »henshed patterns of “teaching the same way as last year " The

assessment process. when used lolfos(er improved student and teacher
behavior. can be a valuable method of making classrooms meaningful
‘places for everyone (2.9, 45, 46)

Teacher assesyment of student learning & important because of the
effect 1t l/Cdn “have on the direction set for helping that student become a
.produg_llve and self-managed human being. The problem with
deficiency-oriented assessment is that it has a negative effect on student
self coneepy. teacher perception of the student. and peer relauo{nships
within the las.room. The case of Jimmy Hall brings this point into

X focus. ’

_ Jimmy, n kindergarten. was diagnosed as having speech problems.
club feet, low 1.Q.. and mimmal hearing loss. By third grade he was
further assessed ds o Slow learner who must have at least some brain
damgge. At no point during this time period has any teacher become

s friend. reahized how his father's death affected Jimmy. or com-
municated with his mother about the problems faced by the family

. ‘

* v

The term assessment implies that we “"take stock of * and ""set a
course with a more positive direction.’” Unfortunately, and in 00 many
Cdses. assessment is used to surt s(u\icms into categories ofwlnnegs and
losers. Research shows that where assessment procedures are used o
promute student development. the students most often respﬁd by
improving their behavior and school performance. The following student
reactions to favorable teacher dassessment behaviors confirm what class-
R room research studies have found:

Janet.  Mr. Elsworth was quite clear with me that 1 had problems
' with writing skills. But that was okay because he helped me
' set up a plan to improve and constantly pointed out to me how

I had improved!
Frunk  Coach Glen set high expectations for himself. and our (eam
, ~  followed-his example He had a way of showing you where to
improve and how to improve wnhou( making you feel bad or

belittled.

. Rua.™ My third grade, (eacher changed my life. Until then [ (hough( |

N
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was dumb, She'showed me how to do things. stuck by me.
and helped my parengs realize | was okay=—going to be a fine
person.

Most students are willing to accept their weaknesses when their
strengths are highlighted and they are given gn opportunity to improve.

In essence. teacher behaviors such as modeling, desighing, interuc ting,

¢ responding, and ussessing are, according to research, very influential 1n
either promoting or delimiting student behavior problems. (19,27, 71, 93)

» ~— —

e . ' . . ~ .
e THE SCHOOL: LEADERSHIP STYLE
* . INFLUENCES STUDENT BEHAVIOR

v .
Classroom 1eachers (eéwen those who function in’ self-contained set-
tings) are not the only influential role models who affect student
_ behavior  The school is an ecological system in which people are
continuously influencing each othet's Yhavior. One very |mp\‘)rf4nl
aspect of this environment 1s the leadership style of the educators who
operate l_he school While the principal 1s often viewed as the school's

l;ader it must be noted that every person in the, school exhibits leader-,

ship 1n some capacity or role. When the behawors of these people
are combined. a style of human interaction that has a high impact on
how students behave emerges. (6, 28, 34, 38) )

A cnticul review of the research indicates that leadership styles can
positively or negatively affect students’ behavior patterns and their
¢iCc;demlC performance. Related to this 15 the fact that many * leaders™
try hard to fulfill the role expectations set by their supesors. Job
descriptions and role expectations often infer a degired leadership style
to the person dpplying for the job. For example: :

NEEDED. Middle School Counselor. Position available for Fall
1980. Master’s Degree 1in Guidance and Counseling is required.
Primary responsibilities include handling severe discipline problems.
wogking with lucal officials onjuvenile delinquency, and taking care of
student dismissals due le-continuous violations of school rules.

’ This job description indicates that the leadership philosophy of the
*+ school district is a'deficit type of philosophy. No mention is madg, of
counseling. listening. and relating to students, teachers. and/or parents.
Indeed. & person with a degree in gnmmaljusug} might be best qualfied

. ' » 23
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for This . Although this example may “Sseem extreme. it ts. unfortu-
nately. mdlcdme of the leadership stylés existent in many schools
In contrast to the job description for a gounsclor look at the following
ddvemsemcm
NEEDED. Elementur\ Princ lpul Position avallable Fall 1980 &

Master's Degree in School Leadership 1s desirable  Applicant should
have some teaching experience and skills in working with people We

+. need a person who can utilize faculty talentsgrelate to students in a

personal manner. and involve parents and «itfens in the educdtional
process. A sensitive, mature, and wcll orgdmzcd person will-find this
job most rewarding. . .

-

~ -

®

The emplrasis in this dc;‘cnpuon 15 on the principal’s “orking(kfh(h

. people. involving thém.in making deuisions, and supporting them {n the

development of 4 humané learming setting Just as students tend to adopt
the expectations set by adults in the school, s0 1L 15 with edugational
leaders.

Research indicates that the following leddt.l'bhlp behaviors are posi-

“uvely related to productive student behavior: .

1. Leaders who are visible and interact with studeats and teachers on
- aregular basis have fewer discipline problems than do leaders who
isolate themselves. (28)
When leadership 15 shared by the schqol prrﬁlpal teachers.
_ students. and farents. a team approach to teaching and learming
emgrges and usudlly has 4 positive influence on student and teacher
behavior &0)
3. ‘Leaders who are identified as open to theideas of others including

(¥4

teachers and students) and who are willing to ncorporate these

ideas, 1n school plans have a positive effect on s(udqn(s and
feachers (86)

4 When leaders set high expectations for those in the sghool to reach
toward (and provide support so that the expectations can be
reached). students usually respond in positive and produ‘cuvg ways

Y

5 When leaders rewdrd positive behavior and focus 'on the strengths
of individuals. they usudlly receive high produmvny from people

~~ (54) '

6. Leaders who are firm. fair. and flexible in implementing school
policies mudhy ‘find that teachers and students are consls(cm and
positive 1n their behaviar. (82) p

7. Leaders who are responsive to the needs of others and who attempt’
to aceommodate such needs have a positive effect on how students
and teachers relate to each other in the school setting. (4)

8. When leaders are predominantly characterized as counselors, hs-

~ -
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teners. problem solvers, and doers. they generally haye- school.
settings in whiclypositive human relations exist. (88)

The model for pebple 10 use in their daily interactions is established by
the school leader. Settings where people are respected. made a part of
the school. and given opporttnities to-behave responsibly are a result of
productive leadership. In contrast. schools where people are treated as
. objects. constantly reminded to “'stay, in their place.”” and isolated from
’ the decision-making process are indicative of peffective leadérship. In

arder to minimize discipline problems and maximize positive student

behavior, the leaderfsmq‘team {principal. counselors, and teachers) must

», be acting as a group of people truly interested in the welfare of the stu-
"+ dents they tedch. .

_ THE CURRICULUM AND STUDENT.
BEHAVIOR PROBLEMS

One «f the basi¢ functions of schools is to provide students with
experiences by which they can become literate and functional as
members of a democratic society. Even in a'rural society (in%hich
" values were basically homogenous). it was a challenge for teachers to
devise a curnciium that would meet the needs of students. In today's
me(mpoii(dn. (egﬁnologigally complex. and ever-changing society. the
challenge to formulate a vidble curriculum is one of the teacher's most
¢ . difficult tasks. Thus, poorly designed instructional programs have played

a part in.the continuing increase of classroom discipline problems. (83)
In a socigty that'places emphasis on the “*here and now. ™ it is difficult
for students to concentrate on subjects that appear 1o have littlesbearing
upon their liv es. ever, when teachers design curriculum experiences
that help students relate current happenings to past situations. the
.students’ interest and performance are likely to improve. Some promis-

ing techmques teachers can use to make’content relevant to student
needs are as follows. (1) using analogies. (2) involving students in
crifically analyzing their culture, {3) having students ch,r(;no,logically
trace the emergence of current sdcial problemS. {4) providing'options 50
stiddents can select topies of study. and 5) integrating academic subjects
into the career and decupational objectives of students. Few students.
for example, understand the skills they willneed to perform their desired
career roles. Instructional units that are related to the personal lives of

. S
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students wilk havé a positive effect on student behavior patterns (15. 19,
59). LN

Sludenls who are assigned nstructional tasks that are below or above
their abilny leyels tend td perform ip less than effective ways. A “'lock
step”” uurnuﬁ%m is_inadequate to meet the diverse ability levels of
sludems Many dlsrupme students are also having difficulty mastering
uontent that 15 unrelated to their skill level. In the'same respect. many
students are not challenged by the curriculum. While there is no perfect
«urmculum—student match. it is evident that well-planned curriculutns
that are related to >ludem abnlmes will dease related student behavior
problems. (28, 38, 76 8% . : -

B

&es’kauh findings 1n psychology and sociology indicate that both as
individuals and as group members, people respond best in situations
where they are challenged and given a setting to acllvely meet the

' challenge. Many students report that their best teachers were those who
helped them reach a goal they never thought achievable. In studies that
fask students to identify what they like best about school, the following
respor;ses are most often listed (38. 55. 71):

- —My teacher' She really makes what we do important.
*_The things we do! Last week we visited a nuclear power plant—thal
e really made our science class lively that week.
,—Art class! In.art we do things and have a chance to improve on what

we do.
—Mr. Kaiser's class' There 15 no fooling around in there. You know
what is expected and he really teaches.

An e'xpérience-ba,sed Curncu.lum that is accompanied by directed
learning processes can be effective in helping students learn and behave
productively. Involving students in selecting and /or desngmé certain
aspects, of the curriculum 15 yet another way of promoting positive
student attitudes toward sghool. Instructional programs that are too
abstract in content. poorly "organized. unrelated to student needs and
abilities. and lacking i coherence are among the ‘major causes af

- disruptive behavior. (26. 43, 91)

i

1
t

THE COMMUNITY AND STUDENT
BEHAVIOR PROBLEMS

While teachers can {and should) use a variety of aﬂproaches in dealing
with classroom discipline problems. no review of this subject would be

-
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adequate m(ho%l an examination of the relationship between the com-
mumity setung and student behavior problems. The school is not an
island unto itself. (69) It is no surpnse, for example. that communities
that have a high crime rate have a correspohding high rate of school -
vandalism. While many people stll believe that such behav ior'prol?lems
are restricted to urban schools, the current research indicates they exist,
in all areds of our society. In examining sc.hool—._communi(y agrange-
ments that seem to promote positive student behavior. the following
items are of significance: -~ .

I.,Schools that uulize community resources and facilities in their *
instrucionggyprogrant find schoot=commumty-relattons to-betm= ~—-
proved. (5 s 4

2. Communities that ,actively support the schools by continually

. attempting to improve their quality minimize dlsruptlve behavior
and vandalism. (19)

3. Vandalism, delinquent crime rates. and classroom discipline prob-
lems are reduced in communities where students are given mean-
ingful work experiences and are involved in directed recreational
activities (such as in the extended school day program). (15)

4. Schoots that use £itizen advlsory council¥on a continuous basis .
report that the citizenry becomes/more aware of problems such as

. ulassr'oom discipline and Msupponwe of teachers 1n their - -

. a((emp(s to solve thesé problems. (19, 92)

5. Schools dnd communities where students are given responsibilities
for managing their behavior and canng for the faciliues report fewer
behavior problems and less vandalism than dp communities where
Students are not expected to participate in keeping (hmgs clean and
safe. (3. 50) .

Community involvement ts vital topreventing and correcting student
behavjor problems. Community-school linkages such as cooperative
vareer development programs, community-based school ev alya(ion proy-
ects. ongoing advisory‘ councils. shared extende ool day and school
year programs; public information campaigns. and other coopgrative
effurts have been used effectively to create positive school environments
In many communities. The key to preventing school vandalism and s
excessive school disciphine problems resides in positive leadership 1n
both the school and the community. (19. 83)

Where school vandalism and disruptive student behavior are severe
prublems, the community can plgy 4 major role in resolving the situation.
Ff)'rg:xample 4 cummon problés the conflict over accepted values and
expected behavior in (hc.home school, dnd community. When the
divergence of home values and sghool value is extreme. clasfroom and
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school discipline problems seem to in&reasp."An effective way of dealing .
with this conflict is to develop a school-community dialogue by. Which )
- differences can be'resolved and a common goil established so that
sludenls understapd that’there is a desirable way of behaving, applica- .
ble to all facets of the cemmunity. (3) N .
Commumly attitudes toward the school system are' significantly re-
lated to hoy studénts respond to their educ;monal experience. When the
. - predomiant view of the schools is negative and'or hdstile, students
appear to adopta snmllar perspect’iand eXhlbll uncooperative and even
ressive behavior loward school persénnel. By formmg a community
i n&lvemenl pldn and promolmg the positive aspecls of school services
to the community, a beginning can be made in building more functional
school-community relationships. An authentic partnership. however,
* will occur only when teachers. parents, and citizens listen to each other
and cooperatively design programs that réﬂect their combined eoncern.
92) ~ .
.The mylh lhd; classroom discipline preblems can be handled best by
the teacher alone 15_not supported by research findings. The evidence
. mdicates that gvery member of the communily influences the way
. _students behave. lndeed the most current research clearly indicates that
when parents. uuzens and teachers begin early in the life of the child to
set a povve ekample of accepted behavior (and continue this effort). the
. results are very positive interms of student social behavior and academic
achievement. (53) I
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