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a very old tech--
‘ solved to find ways to fightthis trend I began by reexanﬂning_\ _

as we will see, the centuries. o S
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| A TECHNIQUE FOR TEACHING EXPOSITION:

P

EightnmthsagolreaddmverydishearteningreportofﬂeNational

Asséssment of Educational Progress on reading, th:lrﬂdng and writing silv:rs all_y
American high school students. Since this aseesanent '1s almost - ly
mgognized as the most accurate study of its kind in America, I was espec y .
rd:l,snayedec to hear its conclusion: although most students read materials at - < ,
their own age 1eve1 their skill inh.mdlingwhat theyreadhas decl:::ld seﬁ\:re. I
ly since the 1ast teeting in 1975, They, have greater diffic:zztinm mm}: ,
interpreting, and even e:qalaimng what they have read. ’Igm -
students "have not- iearned how to 1ook for evidence for their judgmen

v&aatIhavemticedoverthetmyearsIﬁavebeenteachmgca@ositlm :o;
lege. freshnen are having more ahd more dlffimlty 1earning the veryfth:lng -
hired to teach exposition, the- uarsl'mning of facts to support opinions.’

_ nique_forteaching students to write expository prose. _Actually many teachers .
usethisteclmiqueatmetimeoranother pe:r:‘ha;)st.lnderc::neof:Ltsmanynv:;t?sjml |
pattemed prose, case book exposition—-or under no name at all. So t.h:d "
isonlymeofdozensvbichteactm'shavefamduseﬁﬂovertbeyearsl | g

The technique is sﬁnpie. The students write'a persuasive essay on an ' -
‘ ‘ . b ) ) . N -r? y d‘o
ques‘ N tion I've chosen, using information I've provided, in g form I've specifie
- ’ ' ’ h - -~ -
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. First I give the students a sheet with a'quest:\ion at the top, \in this case, ’»
"Should soft drink and beer companies be required pay five' cents for bottles
and cans returmed?’’ Below the q&estion is a series of quotations from authoritiés
and docunented facts relevén'_xt to the question. Some“of the information tends to
+. swport an affimative answer, some a negative answer, and some canbeused to
bolster argurents- on either side, depending on how cne analyzes them (see Hangl-
ow D). . %N o \
. oo I eqcplain to the, students that each of themw:llldecide which way he w wants
.to answel: the question. and then ﬁrite dn essay- usiﬁg some- of the infbrrmatlon;

P PR 2
.

L "suppoxthisopixﬁ.onblalsoanphasizethat altl'xough'lrequirettmtousesome LoV
PR of the fg,ctual information provided, ﬁﬁy can also use personal aq:erience as
i T .‘.J ~, 0
. '*)evidEncef' D et e e ' " ‘ e ]

» . < . v « ! t q- - v
- . .. i

Next,’ 1 give the” students a utbdel essay which is outlined in thé left ¥
R 'mrgin (see Handwt II)' 1 explain that, “slthough then: ‘essays will each be’
different evm‘x essay will cantain all of these parts listed in the outline as

R
L] * .
\ -

- theyappear ’ _ Con . i o =
' The' basic parts are obvious and do not reauire (or exclude) originality°
Each essayhas a title, wh:[ch canbe (and ‘usually is) the’ question Each has'a - .
. thesis, easily formed by tugning. the question into a statement, though often stu- :
| dents go ‘on to qual:lfy the statement, a refinanent I encourage,\ of course. And
e ‘ each has a ¢ lusion paragraph, generally a restatemmt of -the thesis.
- Moreover \gach, paragraphi of the body is also highly structured, as the sample
vessay shows, .and it is in constructing these paragraphs that the students leam
" or practice) that most basic’ and most. difficult business of exposition marshal—

.

Col ling fact.s to make.a point. 'lhougi concise, cohermt exposition is complex and
painful to write -1 explain i tha?:&'it s as easy as one, two,: three." As the out-
line ;Lndicates each paragraph cons’lsts of three pa.rts 1) a tcpic sentence,

ey
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- 2) some supporting information \(either from the information sheet, docunented N
"in parentheses afterwards or' from personal experience), and 3) a sent;ence or mo
of e@lanation to shm how the informtion supports the thesis.

N Finally, once the essay has a title, thesis, body, <and cmclusion I require
one 1astx:lt of structure, the t:ransitions Again the procedure is simple even )
mechanical The student merely goes to a list of transitional words aﬁd expres-\ .

. sions (checktheindexofanyhandboo}c) andpicks outonetoput infrontofeach e
paragr.:aph except the first. "In the first place §«7. ~1n the second place A ”
In conclusion” wﬂl do the- {ob adefitely (sate of th&greatest writers used these

. very ones) and the student-has adde¢ that 1ast professional touch
. Of* course, a.fter writing &mee or four h:lghly structured essays in th:.s form,
it is possible to vary the pattem, to add such refi:mnents as paragraphs which
answex, objections give backgrmmd information or narrate personal experiences or

"ease studies.” And iy f:ime (sa.y the fifth or sixth essay), the students are
required to begin finding ‘facts on .their own, :In preparation for gerru:lne research
paper writing. But as an introduction to this difficult business ofI acposition
I have found the technique held their interest and improved thedr writing. “The
studentg’ quickly gain confidence because’ theg can, in an hour or two, produce an
essay that clearly makes -and supports a point, apointwhinhis anissueintheir‘ .
soclety, albeit a\l/.imited and, to sane, trivial ;lssue In the process tl'xexhave ;

4

quotations m “various ways, and st importantly,
to argue a case, to read :lnfomation digest it, analyze it interpret it, put it
"to scme use. md 1n doing this, they perhaps begin t overcone that; central dif-’
ficulty, vhich’the National Assessment pointegl to:’ an inabﬂity to” think about S
what they read, , ’ . .
IfImay digress a moment, itnustbe clear tomanybynowthat this tech-
nique is extremely old, as old as the Weetern miversity itéelf From the fotmd:lqg

1earnedtodoc1ment tohandle)

>’

N ,
~ N o . . < re
- . . o



Russell page 4

B s ‘ . N ’ .
‘of the first universities and great cathedral schools in Furope in the twelfth
century the major pedagogical device was the debating of guaestiones diSJutatae,

formal topics usually in theology or. canon law, which the professors assigned once
everytwoweeks 'Ihestudents rese&rchedthequestion formedanopinion, then |
’ ‘ ‘wrote an Oration (or thesis) which was presented to the professor and, often, the -
- whole class (in Iatin of course).
' " To research these questions, students had sanething which oorresponded ‘to the
\ informatim sheets, Great scholars compiled quotations from the Bible ‘and other
. authorities ¢alled "books of sefttences" (fran which we get our word "sententious').
“They were arranged according to topic's for the students' convenieride. The most

famous one, Peter Lombard's Four Books of Sentences, poses a problem‘ (quaestio)
and then cites arguments for and against from'classical, patristic, and medieval
(even contemporary) authgrities. These baoks were, of course, ‘extrently influen-
tial as was the whole d_i_sgutatio method which trained the l:Ikes of Peter Abelard
Thomas Aq\ﬁ.nas Erasxms and a plethora of others during the six centuries the
sentences" and the disputatim method were the cornerstone of education.

Mvrec}ver a standard fonn was also used by these medieval and later,

\ ,
Renaissance scholars. The form I have given my students to.use is arvery crude
imitation of the form their predecessors used 700 years ago, a form refine‘diand

ecpandedintheRenaisgance Weknowit today.as theclassicaloration theform

employed in Sidney’ s Defence of Poet;y, Erasnns 8 Praise of Folly, and a host,of

other classics of Western iterat:m:e Since SO many students and teachers;over
the centuries have found this method of exposition effective, I thought it migh\

beWcrthrenovating T oo o ' ' : .
< - m conclmion I- hope that ﬁlis very old-rand oonstantly n@r— techniqué will
> . ‘ 4 -\~ IU
. "be 6f3 me “to those of us who, mforumately, don't }%ve the time ‘to lead. B

" each” student through a topic of his own choosing. ,I've been pleased _




»
v“ ,
MggllmgeS

vith the results of it, overall, especially for begiming ‘students who need
X! good deal of structure before théy launch’ off on their own writing projects.’

3 .

}
0 ] N . . - N . .
Note: 'Ré reference works which are particularly helpful in meking information’  *
- , - . LI _ ‘ P O L, .
sheets’ are Congressional Digest, g monthly magazine which takes cne isspe and
. excerpts testimony from members .of Congress and witmesses at cohgressrimal ’
o hearings, and The Reference Shelf, & series of books which publish excérpts
’ from articles on a single issue. ° Also, many magazines contain "forum'' pages
’ eonsisting of articles on opposite sides of an issue, which may provide good
information for quaestiories disputatae. ' .
. ' ~ ‘ .
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" HANDOUT'T: imnmm SHET - . N

msrmx:rfms 'writeasoOcosoOWrdessay\onthefoummg question psing, -
saneoftheinfomtimprovided (Youmyal@meexanpl%franywrown
perscnaléxperimcetosuppcrt;ym:ropinion) Yomessaystwuldinclude -
1) athesis paragraph stat:lngyom:opin:lonmtheqt.mtion 2) at, least two
paragraphs o support Yo opinion, 3) transitidns betveen paragraphs, and ) a
cmclusimParagraph_‘ : '. \ CL ).

-
)

. QUESTION: sxlombmmmmmmmmmmmmwmm ‘
chmsmmnsmmwmmme? A

~ "Some . 4. 1 billion cnnt:ainers were- 1ittered in 1975 alone." Senator Edward .
Brooke of }hssachuset“tsﬁmngressimal Digest March 78 p. 74.

P‘db

-

"Between 55 and 70 per eent of all roadside litter is bottl& cans, and flip»
tops." Brooke, .Congressional p. 74. '

. "Each day we use the eq\tvalent of 5 million gallons. of gasoline to produce new
‘containers." Federal Feserve Board Study, Con,gressimal P. 6.

~ ‘. ¢
. A

-—Oregon, . w'{gich has such a law, found its be\;e:'age container litter decreased by
.‘. 83%, while popular approval for the new law has reached an Msh:}hg?l% in
- public opinion polls." l}rooké, Coggressimal, p. 76.

{

"It is predicted’ﬁw‘at a net gain of bemeen 80&000 and 118, 000 jobs by 1982 ,
would result if this bill becomes 1w nqt:lmwide Federgal Energy Administration
report (1977) Cong;ressimal p. 82. : o -’If' ‘
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"I Oregon, the Ovens-TLlinois plant in Pcrtland had ten fonn:lng machines before

the bottle 1awwent into effect in Jamary. ) In February 4 . . two of the
machines, represalting 50 joﬁs each, had been ramvedéand two more were .

idled.! President of the Local 112 of the Glass Bottle Blowers Association
Congressimal p. 75. , i\
B . "4

L4

Hn Oregdn 450 jobs were 1ost " Congressman William J. Hug\es New Jersey,

Congressional P. 75 . , ) S : ¢

, ’ =
"States without the deposit law are recycling: between 55 and 70 per cent of’ the
alummm used for cans " Robert F Testin, Envimmmtal Plaxning Department,

Reynolds Alurimm Canpany Congressional, p. 85, ' 7

‘.

n

-

* “Since 1970 bottle and can deposit laws have been rejected in ten of the
“thirteen elections where the question was put to péople on- the state and local

-

level." Hughes, Congressional, p. 77.

"Simply stated, we are opposed to mandatory deposit legislation for beverage -

con%ainers because we are convinced that it would bring about too slight a
bmefit at too high a cost\\" John dJ. Sheehan director United Steelworkers of

ﬁmerica Congressional, p. 79. . ¥

£

AN

-
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» HANDOUT IT: SAMPLE ESSAY f . \
f/ T, »
. R .
. - S ‘z. . i , i
title - . - AGAmSTAmosm,LAW
. thesis - Iamconvimedtlmtsoftdrinkandbeencamanies shouldnotbere-
: >

quired by law to pay five cents for cans and bottles returned Such a
law would not only cause a great !economic loss to the nation, but it
b would also be mmecessary since volmtary recycling prograns art al-"
v neady. doing the job adequately—-witlmt government regulation and in- o

o 5erference ,
" transition . In the first place, a ‘depogit law would \et our ailing ceonomy
topic .o

. gentence ‘mﬂlions of dollars in lost’ jobs for womkers in the’ bottle.and can in-
" _evidence ~dustry. In Oregon a deposit 1aw was passed recently, and according to

(ﬁisc ¢ the president of Local 112 of the Glass and Bottle Blowers Association . -~
.. af Teast one hindréd priers imediately lost thedr, jobs at & Portland |
© .~ bottle factory (Corgressional Digest, March, 1978, p. 75). Moreover,
e‘ziddi;‘;ﬁi' " as Confressman William J. Hughes of New Jersey points mit "in Oregon
quote) 450 jobs were lost (congessml page 75) 'lhese lost jobs--and .
' 'e,g]_m. the hardship they impose on families and coummities—-would be multiplied
on - .

many t:[mes &cross this natim if deposit la«rs were passed in other - '
states, putting a strain on an economy a]ready ighting a rising men-
. L ployment rate. ‘ '
. n-transition . In the second place, this proposed Law would be 2 caxpletely m-
“"‘:gpaj{cm' : necessary burden. According to Robert F. Testin of the Reymolds
evidence  Alunimum Couperyy, "'States without the deposit lav are already re-

(direct
‘. quote). cycling bemeen 55 and 70 per cent of alumimm used for cans"

~

Y e -

r
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o

(Congressional, page 85). This statistic clearly shaws that pecple, aré

'willing to’‘re cans without government forcing than to.-

4

)  Finally, - Ambrican people are against these deposit laws, léws .
“which theyorea.lize wiltk not brmg the benefits &wir sponsors naively
pranise "Since 1970 bottle “and can deposit laws have been reJected
ten of the mirteen elections vhere ‘the quesﬁxm was put to quple
. on th state and local level " writes Congressman Hughes (Cottgressimal .

page \T)% Thus, the people have freely and clearly spoken out- against.

deposit laws, a warning 1egislators should heed. -
The conclusion is clear deposit laws are costly, mmecessary and

unpopular "mey should therefore, be reﬁem We should all join

to. stop their spread John J. Sheehan president of the United Steel-

: mrkers‘Um.on puts the case well. He like so many others ‘is "con-

_vinced- that it would bring about too slight a beneflt at too high a

., cost" (Congressimal page, 79)
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