' DOCUMENT RESUME h

ED 218 201 ) , SO 01¢ 153
/ K
AUTHOR . Superka, Douglas P.; Hawke, Sharryl
TITLE . Social Roles: A Focus for Social Studies in the
vy 1980s.
INSTITUTION "Social Science Education Consortium, Inc., Boulder,
Colg. o ’
SPONS AGENCY Nat1ona1 Science Foundation, ‘Washington D.C.
Directorate for Science Education. /,
REPORT NO - ISBN-0-89994-274-1 _— /
PUB DATE 82 ‘
GRANT . NSF-SED-77-18598 . :
NOTE 86p.; For related documents, see BD 211 429 and SO
\ 014 151-154.

AVAILABLE FROM Social Science Educat1on Consort1um Pub11cat1ons, 855
Broadway, Boulder, CO 80302 ($9 95, series

s‘k{sm ‘ . N .'

EDRS PRICE MF01/PC04 Plus Postage. ’ ’
DESCRIPTORS Citizen Participation; Consumer Economics; Course
Content; *Educational Needs; Educational Objecn1ves-
*Educational Practices; Elementary Secondary |
Education; Employment; Family Life; Fr1endsh1p,
*Futures (of Society); Group Experience;
Instructional Improvement; Role Theory; Self Concept;

-

' *Socgdal Life; *Social Studies .
IDENTIF LERS . Brojgct SPAN; *Social Rolés Pty
ABSTRACT ‘ “ ’ : ™

* This volume offers one possible focus, called "Soc1a1/

Roles,” for K-12 social studies .education that the authors believe
can ‘help in resolving the six problgms and in achieving the desired
states 1dent1g4ed by Project SPAN (Social;Studies/Social Science
ducation: Priorities, Practices, and Needs). The report contains
four sections. In the first'section, "A Perspective. on Social Roles,"
each.of the social roles--citizen, worker, consumey, family member,
frien member of social groups, and self-—1s described. Also

i are a justification for the approach and an explanation of

. summary of other curriculum ¢ rientations s1m11ar“ o the soc1a1 roles. ,
approath and answers to questions. concerningdthe implicatibns of th1s
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emphasized -in the social studie® curriculum. The wolume concludes
‘with "Social Roles: Relating th
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AN INTRODUCT1iON TO PROJECT SPAN

’ © Project SPAN undertook the task of dcscr1b1ng «nd asseSQ1ng the
current and recent state of social studies/social science education, of
dts1gnatrng desired states to which social studies might or should
aspire, and ot shaping recommendations as to how those desired states
. - might be approached. This has been a formidable- task, increasing in
difficulty as the project moved from describing the .current state to . s
ervisionirg desired states to framing recommendations.
*1n deserlb*ng the current state of- oc1al StUdl@S/SOCJdl science
educaticn, the project began with three coord1nated studies of science .
cducation supported by the National Science Foundation durnng the period =~ .
1976-78:4 & series.of se studies corndueted by the Center for Instruc- o
. tional Receurch and Cuéflculum Evaluation at the pnlvtr91ty of Illlno1s,
* 7 4 naetional surve ey conducted by the §esca1th‘Tr¢ang1e Institute, and a
* survey of literature for the period 1955-75, conducted by The Ohio State
Lnlversity with the ‘assistanceé of the Sccial’ ‘Science FEducation Consor-
tium. 1lhese three studles, using three VLr} different but congruent
methodologles, per1de a wealth of 1nformat10m about precollege educa-
. tion in rnetural science, mathemotlts, and social stUQIQ&/SOCIdl science
, edutat;on. Ir addition td these three fruitful sourcesy SPAN staff and
coneultants reviewed hundreds of other documents btarlng on social
studies and, through correspondence and at conferences, cought the advice
ard comrments e¢f many persons throughcut the natior. N

v
o

‘ With rLSpLCf to the QPCCILICdtan of désired states and of recom-
nerdetions for ach1ev1ng them, the basic fact of sceial studies educa-
tion at present is that there is « great diversity of opinion, from which .
+t I¢ 1mpossible to elicit consensus. There are poler positione on the

most basic issues, and a range of opinion between the p les. Some feel -
that social studies is 1in need of drastie revision, others that there is

» 1ittle or no need for concern. * .

- " a
A — v

TEEaEEEEE/AiVETEity of opinion about desired stategs and recommenda-

tions exists in the literaturc ahd in the dpitions of social studies

—Tcucators throughout the retion, as cxperltntCT\by SPAN stali members in
perusing the literature, in numerou negtings and conyversatzons, and in
voluminous ecorrespondence, was also%k\ilected if the twelve consultants
who worked with the SPAN staff throughout the project. The twelve con-
sultants were chosen for their knewn contributions to social studies -
literatuve and practice, alsc forbtheir representdtion-of Var}OUC social
stuales roles: elementary or secondary teacher, consultant or supervisor
at district or statc level, profess1onal as%on1at1on, university teacher.
They were indeed "representative' --not only of sogial- studies-educator *
roles but also of a wide range of opinions about desired states and

o

recommendations! . . : \'

Given this diversity of opinion, both'in‘the social studies field o
. at large and within the group of consultants,.the, SPAN staff (within L
which there were also some differences ot op1n10n') had té take the .o

ultimate respon81b1]1ty for formulatlng the NLatement .concerning

desired states and- recOmmendatlonA.a We wish to give full credit for-
- information and ideas we have borrowed and used-—borlowed both from the -

consultants and from social ctud1es ‘educgtors at large. But the staff

must "accept final respons1b111ty for the content of the SPAN reports. v

o ) * )
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The staff members who worked with SPAN throughout.the préject are lrving
Morrissett, Project Director and Executive Director of the Social
Science Education Consortjum, Douglas Superka, Associate Project Direc-
Eor and, Staff Associate of SSEC, and Sharryl Hawyke, Staff Associete of °
SSEC. Bruce Tipple, a Staff Associate ‘of SSEC, also served as & stgtf
member during the early part of the project, as did three Teacher A§§o~
crates of SSEC, Maria Rydstedt, John Zola, and William Cleveland.

v

Twe individuals produced commissioned papers at the request of the -
project staff. Dana Kurfman reviewed the status of evaluation processgs
in social studies and made recommendations on needed changes. Hazel
Hertzberg wrote an extensive review of sdcial studies reform efforts

from 1880 to 1980. . .
. . The consultants who worked with SPAN throughout’the project are:
- - @ > - : . ,
lee Anderson . Bob Beery

Professor ot Political Science . Sgcial Studies Consultant
worthwestern University Rochester (Minnésota) Public

Schools
Mary Vann Eslinger . . Verna Fancett ° R
3 N . . ,_. -
Social Studies' Censultant ° Social Studies Teacher Emeritus
North Carclina State Lepartment Fayetteville, NY
vt hkducartiun )
'ochn D. Haas - Jemes G. Lengel

Social Studies Consultant
Vermontd State Department of
Education

Profecsor of Education
University cf ¢olorade

5

-

Jarrell McCracken , John U. Michaelis
Teacher of Sccial Studies . Frofessor Emeritus of "Educat:er. -
Manual HZgh School University of Californiw, Berkelcy

Deaver, CC . , s ] -

Fred M. Newmann 4 Johr: Patzack r

Pyrotessor of Currieulur Profecsor of Educatior

atd Instruction Iid“ora Universsty , !

University of !iscounsin o~ ‘ :
" Elizabeth &, Pgllett Foccevelt Ratliff .

Social Studies Comsultant Associate Director for T

Los Angeles County Schogls , Arritieted Units .

) ) * The Association fgr Supervision-

- - - and Curriculum' Development

- . . . ¢ .3'

This publicstion is one of a series of reports of Project SPAN.
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In the course, of Froject SPAN, consultants and staff wrestled w1th
the problem of whether a new content focus and a new cur.rculum organiza-
tion pattern for K-12 social studies are de51rable‘and/or'fea31ble. As
described in the SPAN reperts, the-¥resent pattern of topics aud courses .

has been in placc fbr more than half a century. Mpdlf;catlons and devia-
tions of cdntent and course t1tles‘have occurred, ‘emphases have changed,
and nenﬁtopics have been grafted onto the old structure-;with varying
degrees of staying power--but _ the basic pattern ét courses and topiés‘”
has remained quite stable. , J .
D1scussions:addressed the two questions of désirabilfty and feasi-
bility ¢f basic ehange in the dominant fbcus and coursé‘pattérn of K-12
aOLlal studies. ‘Opinions ac to the desirability of basic change were
éharply divided. Seme felt that the lergth of time that the dominant
drganizational pattcern has 1sted renders 1t suspect’ and that this
pattern his not accommodated and cannot dccommoodte new developments in
soégal knﬁwledge, sccial needs, and student needs. Others felt that the
peré@stence of the old pattern is evidence of ite usefulness and work-
abil1ty rather than‘of obsoleeeence, that neceséary changes can occur

and have occurred within the existing pattern, and that other aspects.of
\ !

P A . z . .
social stuydies ‘education are more deserving of attention than efforts to

\ x1ot1ng pattern.

* Op1n10ns w1th respeot to the feas¥bility of change in the dominant
organlzatlonal pattern and the topics taught within the pattern were
less ¢ivided: there was general agreement'that substantial changes in
the ex1st1ng pattern in%the near fnture are h1ghl) unlikely. The peréis—.

tent pattern of* textpooks and curricplum gu1des” as well as the experl-

Q ence ,and e>E'p<,ctat10nc of most, spc*al studies edhcators, tend to hold the
exi1sting pattern rather firmly 1nvplace. Some, however, felt that a new .
focus, such as‘concepts and skills, could be instituted within the exist-
1ﬁg§cour$e pattern." . ‘ . / ' - .

St1mulated(by such discussions and inforned hy their familiarity

with the extensive literature reviewed by Project SPAN, two staff members
. s

) H L . .
gtrﬁck out: on thelr own t¢ suggest an alternative focus for¢soc1al

studles that mlght also injolve a change in the dominant soc1al studies

\ .
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. course pattern. In the four sections of this volume, Douglas Superké
and Sha}ryl Héwké.tﬁo@ghtfully and thorougﬁly present a "social-roles"
. »k approach to social studies. While attent*on to soc}él roles in social
sLudles is not entlrely new, as they point out, the elaborat;on ‘of 1deas
and suggested applications presented hy Superka and Hawke supply an

unprecedented wealth of material for those who might wish to use social

R roles as the basis for a ncw approach to social studies. ’
\
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curriculum orfentatf&if similar, to the social-roles approach and answers’

"to several questions’

r S,,tudi}es," S

s ' PKEFACE

4 ‘
-

~
Prosect SPAN has outlined six major'péﬁblems which social studies
educators need to address in the 1980s and a series of desired states
and }ecommendations‘for imgroving social studies in the next deéade.
§in§e those are braad guidelines for improving the¢ tield, a number of'
different approaches to spcial studies could be advocated as the means
of implementing those recommendations ard achieving those desired states.
This volume offers one possible focus for social studies that we believe
can help in resolving the probIems and achieving the desired states that

3 i . . - .
have 'bcen described.| This focus is cailed "social roles."

“The first section of this publication, "A' Perspective on Social

N . .
Roles," describes thel|social-roles approach/iﬁ>detail. It is an expanded

-

and revised version ot an article which appeared in the Novembeg/Decembef

1960 issue of Social Education. In this version; ‘each of the social

roles--citizen, worker, consumer, family member, {riend, member of social

groups, and self--is described, and the contribution ot social studies
to those roles is explained and illustrated. Also ingluded are a
justi{ichtibn for the approach and ar explanation of how it can help

alleviate the six preoblems and achieve the desired states identified by,

Project SPAN. T‘is section concludes with a brief summary of other
\

oncerning the implications of this approach for
sert social studies curriculum.

the pr

Thé

~
econd section,! '"Using Social Roles to Organize K~1Z Social *

1ows how thiécfiaﬂework night be used as the basis for a K-12
curriculum. \The sgciion begins with a brief explanation of the impor;
tance of curriculum organization in improving social studies. This is
fallowgd/byfa description and iliustration of a’'new way to organize
/eié@entarvaK—6) social studies, based on the social roles. Possible
curriculum impligptidns for secondary cocial studies are then explained
and illustrated. A brief summary of the advantages of a social-roles )
approach for K-12 social studies congludes this seétion.

"Social Roles: The Main«Ideas")Zresents a sucéinct, point-by-point
description of the main ideas related to each of the seven socigl roles.

Listed for each role are ten or more main ideas that could be emphasized

. »

% .

.

»
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/ . 4
in' the social studies curriculum; these ideas are drawn from a variety

of sources in education #d the so¢ial sciences. This list constitutes

. the initial step in identification of the conceptual substance of a

social-roles curriculum. ] o L
. °
. The publication conciudes with '"Sccial Roies: Relating the hain

—
. . . . . A
Ideas vto Topics and Courses,'" which illustrates how social roles can be ’
' R s
used as.a basis for refocusing existing seccondary gpcial studies couyses.
We have 1dentified topics ana courses in which each of the main ideas -

tor the social roles can, be e¢ffectively taught withicut completely revis-
ing}the scope ana sequence of high schgol social studies. . ‘ o8
. L3

One very importart point abcut the nature and purposc ¢f this .
< : ‘

c ! -
[ /l publication and our work or The

social roles mneeds to be clarified.
|

soc1lal-roles focus has been only a small part” ot our work on Project - (

SPAN. Tt has never :-been our intention, nqr'did we have the time in the
N ’ -
context ot this project, to develop e complete curriculum for teadhing :
socicl roles %F cocial studice. Lndeed, the inigial purpose of cur work
Y ~ .- EIEY

was—to -otimudate the SPAN stafi and consultants to think about possible

. o . . . . : .
. recemrendations for improving social studies in more concrete terms. *

e

- . ~
Later,, in writing the Socie&l Education article, we hoped that the

.« o .

’ . \ . . . . - .
social-roles idea would stimuiate reactions and ideas within the erntire
social studics professicr.. Many reactions, indeed, have resulted--both <

) . N ’

resitive and negative. This volume, which contains the background papersg, -

. We wrote LG stimﬁlatc those reactions, is therefore nct intended as a

“complete sccial studies curriculum that teachers can teke and use in

their clacsueeoms. We hope, however, that the idees and suggestions in | ,

’

this volume will hélp those teachers and other educators who would like

on social roles td get started

f - : .

\ to focus more social. studies instruction

-
B

in that effort.

Douglas P. Superka

&%
- ' Sharryl Hawke
- \\\\ Japuary 1982

Q .
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A PERSPECTIVE ON SOCIAL ROLES ’ ’

- . LY - L ’ . [

Seven Social Roleg 3 '+

N 1 !
. ‘ f
How can®social studles contrlbute pore fully to Ehe deyel?gment of
informed and effective participants in our society? One wayigguld be to
focus cohtent and ‘instruction more directly on how most peeple pgrtici—
pate in that society--how they spend their time, where they put their
.. energy. Most people's'social‘lives can be described bv seven msjor
roles: citizen, worker, consumef; family member, triend ! member of
various social groups, arid self. Soc1al studies can help young people
understand, value, and functlon creatnvuly and competently in these

social roles—-thereby helplng them become effectlve individuals and

. »

’effecxlvc pd1t1c1pants 1n our society. X
The term Yrole" has been defined by soc1olog1sts dud psychologists
in various ways. There\kiﬁfeueral agreement that the term.reiers to a -
) set of organized meanings a d"values that direct a person‘s actions in a
given situation or in the performance of a given function (Kitchens and
Muessig 1980, p. l1; Rose 1965, p. 45). Most anthropolog‘sts sig:sociol—
oglsts add ,that these roles are usua]ly ascribed . to people by their
society or culture. Séme emphasize that this process is interactive .and
that indlv1duals can exerc1se choice in defining and 1mplement1ng the1r
roles w1th1n the society (e.g., Blumer 1970). Here the berm "role" is
usedbin’roughly this mannen, placin% particular attention on the situa-
tions (especially sets éf relationships) and functigns impliedlby a role.
" Each of the seven roles, defines an important area of social life in
. which nearly-zll persons participate and implics a $pecific set of rela-
tionships and functiens. As ciEizens we‘partic£pute in Qarious ways and
at several levels in the political (éoyernmental ahd_public policy)
aspects of society. The rofes off corsumer. and worker define our essen-
tial relationships and furctions in the mé}ketplace and workplace,
respectively. Tﬂe\two major areas of close inte rpersondl relationships
o are defined in our roles as family members and frlends We are also
> members o% various social groups, among them racial’ groups; etﬂnic

-groups, gender (male female) groups, age (child, adplescent, adult)

‘groups, religious groups, dnd socioeconomic classes. Our identifications

v

L] \‘1 . - . .
i SRS 1 :

S T
’ /
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and relationships with the latter groups can have a significant inf luence

on the previous five roles and ‘on the last role--self. We use the term
sell" broadly to ®fine the role which consists primarily of our rela-,
tionships to ourselves. _The main function of~selt is the clarification

and dgve&opﬁeht of identit) ‘This role is at the core of all the other

social rq&es, but it also in:STVQs.something beyond these roles.

While -each role defines a distinct set of relationships and func-

o

tions, all seven are interrelated. A method of illustrating the iuter-

. re dtionshlps between and among the seven social roles is depicted in

F;gure 1. Be1ng a member of a labor union, tor example, is part of a -

. o

Worker role; but it can also invdlve c1t12ench1p actdvities “S1nce unions
agtempt to 1nf1uence(pub11c policy, Many consumer functlons occur within
the context of, the famllv Joclialystudies programs can highlight. both

N

the distinctiveness of and the interrelat1on§bips»among the seven social

.
.

roles.

!
»

Figure 1 .
" THE SEVEN SOCIAL ROLES

<

i
by

-

MEMBER OF

FAMILY MEMBER .
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The social roles also have both individual and’ collective dimen- °

- N PR . . P PR -
sions. As citizens, for . example, we perform individual civic actions,

!
- such as votlhgfln electiogns, but may also be members of local community

‘

groups or pol;tical parties that involve collect*vc responsibilities and
actions. Sociai\stud1es can contribute to learning related to both of
these vital dimensions.
To explaiy and illustrate the nature of these social roles and their

nterrelatlonshlpq is the main purpose of this paper. A second purpose
ig *to dlarify “the valudble contr1but1ons that social studies can make to
education for the social rolqs. These social roles can serve as a useful
framework for determining what to teach in social studies and,why. In
addition, social roles, in combination with knowledge about stdﬁent
agevelopment, can provide a concrete basis tor organizing curriculum

content and learning activities in social studies.

Citizen

Citizenship education has been considered the central goal of social

studies for at least the past century (Hertzberg 1981). Moreover,,wathin

‘the context of the recent resurgence of interest in the topic, citizen-

ship has been called the "primary, overriding purpose" (Barr, Barth, ;:%

Shermis 1977, pp. 67-68), the "centering concept" (Shaver 1977, p. 115),

‘and the "ult1mat€4justificatidn” (Remy 1978b, p. 41) of social studies.

The revised NCSS curriculum guidelines, state frameworks, district cur-
riculum guides,gand textbooks reflect this orientation.

Despite widespread agreement abo&i its céntrality and importand‘ to
social sgudies, howevexr, there is little agreement about the meaning of
citiZenship, the nature and scope of)the:cit}zgn rolen or the major focus
of citizenship .education efforts (Meyer 1979, pp. 11-19). Each of the .
follow1ng ideas has been suggested as the ceentral focus of citlzengh1p
education: knowlidge from the sog1a1\§e1ence disciplines (Berelson 1962,

p.. 6=7); the knowledge, abilities, dyt1es,\frevdoms, and ideals of a
democratic citizen (Martin 1980, p. 2559; éoﬁmitment to democratic valugs
(Butts 1979); analysis of public issues (Oliver and Shaver 1966); dec%-
sion making (Remy 1976); moral reasoning (Fentor 1677); un%ersténding
global pérspgctives (Mendlovitz, Metcalf, and Washburn 1977); competence

inlﬁroup governance (Turner 1980); "just relations betwecn individuals

]
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and social institutions" (FJoshay and Burton 1976, p. 4); and influencing
‘public policy (Newmann_1275). While some edycators have stressed

bthers have emphasized p obYem solving and sociall‘

/

patriotism and loyalty,
criticism. Some defin1§ions of éitizenship encompass nearly dll areas
of social life, yhi}e,éthers ‘are restricted to the po}itﬁbal arena.
Nearly evervone, howeyje1, agre€s that the develiopment of respoensible
participating citizens| is a key to preserving and fhproving ‘our demo- i
cratic so@iet&. )

The citizen role As defined in tﬁ1s paper is f{ocused on the rela- W/
cionships between indiviapals ard political entities (for example, the
wtate, governmental agercies, and polit?cal organiiations) and organized
¢tforts to 1riluence public policy. On the b;éis of this conception,
the citizer role includes a wide@fange of important activities: voting,
cbeving just lews, challeng1§%$unjust lavs, paying taxes, serving in the
armed fources, participating in political parties, studying public issues,
ad?pcdting posytions on public ﬁolicy que#tions (either individually or
in groups). working for voluntder organizacions, gpd holding public
of fice: C(Citizens epgége in these activities in a‘ﬁariety of settings
and at several levg&s, including the neighborhovod, community, city,

“ "

 state, regiorn, nation, and.world, with the specific nature of the Citizen
activities differing at the different levels.* Many of theﬁgétivities
performed at the city, state, and national levels are directl} related {
to governmental institutions, while those at the neighborhood, r éion,
and world levels are not. ’ . . v .
Another useful distinction can be made concerning citizen activities
at these varidus levels. Newmann (1980) has distinguished between
Usocietal" level participatioh aiméa at influencing elitce wh ~run
)
large~scale institutions and "communal" leyél participation which
involves small, face-to-face groups making self—gng;ning decijsions.
Haas (1980) makes a similar distinction between efforts which develdp
societai commitment (gesellschaft) and those which foster communal feel-

1ings (gemeinschaft).

*Many other activities often considered in broad definitions of
cigizenship, we have defined in relation to the other social 'roles.
Parent’s and children deciding where to go on vacation, for example, is
consideréd under the role of family member. s j .

S .

.




< \\ In relation to all levels of the c1t1 zen role  ¥ocial studies has a . -
major and unique centribution to make. Although othét subJect areas and
aspects of schoal share, some respon31bAL1ty for c1tlzeg-e&uc3c ‘oh, soc1a%

- ' studies is primarily respon31ble for prov1d1r{ opportuﬁltles for stu- \

dents to learn the basic knowledgg, skills, and values needed to under-

stand and participate effectively in the U.S§. political system and to

analyze anh help resolve publicl§§%ues. . .
Exactly what is meant by education for the citizen role? Within
! ‘history, politigal, science, economics, and other subject QQsciplines,
. educators cannog only identify topics or concepts related to the citizen
;} role but 4lso determine which of these are most ulrectly related to or

Sex

essential to that rcle. Since hlsLory still occ;

. . N ? : '
the social studies curriculum, jjuestions need to
Fa I

ies a major place in :

¢ addressed concerning
l,' - (/

. . ’/‘
the centributions of History to . the,role of citi efr as well as other

=

roles. ' At the claqqroom level, for f/§mpie, a h1 h school teacher may

have to decide what aspecto of tﬁ/ﬁ"CJVll War and;Reconstructlon are

most 1mp01tant Ior)é

enJor high btudentb‘to learn 1n order to be informed
citizens. At the distrlct level, aamlJlstrators mlght need to dec1de
whetﬁer U.o. history 1s'the best course For teu-year-olds.

' Such questlons do not mean that h@story should be considered
uﬂimportant.‘ Tt does mean that history énd the cdther disciplines should
be examined to determine what knowledge Fnd skills can contribute most
to education for citizenshf%. These kiqﬁs 6T decisions will have to be
nmade if room is to be found in the incr@asingly crowded social studies
curriculum for teaching about the other important social roles. Young
- .people and adults spend more than 90 plercent of éheir waking time in [
thece other roles; social studles Hn e 1980s caﬁ make a bigger contri-

hution to thuse aspects of their l1ves§ .;

A N .

Worker
- A

. The worker role, unlike the citizen role, }Eﬂuot generally perceived
by social studies educators as being ceptral to their field. Although
some educa{orb have supported the "infusion" of.career awareness into .
social studies instruction (for example, ngléf(et al. 1977; National
Council for tﬁe Social Studies 1975), many teaéh rs have viewed career

education as an egcroachment on the legitimate domgin of social studies.
i
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Soc1a1 studies educators cannot ignore the fact that pruductive

work is one of the nost important aspects of most people s lives. A
consistent finding of the various secondary education commissions of the
1970s was that education had failed to establish a meaningful relation-

sLLp between school and work in our society (National Task Force tor
. High School Reform 1875; National Commission on, the Reform of Secordary
Education 1973; Panel on Youth, President' § Science Advisory Commlttee
1474). WOrk is an important part of many students' lives, even befoere

they leave high school; a recent study reported that "

at some giveun time
auriug fheschool vear, about 50 percent of all high school juniors and
‘scniors and about 3C percent of all 9th- end 10th-graaers are employca
(Cole 1980, pp. 44-46). Aud, of course, most students will spend the
majority of thewr adult lives as peid empléyecb. Thus, the worker role
has both irmmediate and tuture relevamce to elementary and secondary
stugerts.

<&

what can social studies' ccrtributicu_be to this role? Social
, .

studies has ap auxiliary, not primary, responsibilit& in this area. The
major resporsibility must and should rest with career eduéation sgbcial—
ists, guidance counselors, language arts, and mathematics teach&yrs.

Thesc areas are yproper one s to focus on the kuowledge about careers and
on occupatlon _related skills such as idertifying intormation related to
job openings, preparlng job applications, interviewing for jabs, and

performing basic computatlon and communication skills. Social studies
cor reinforce these etforte., Social studies also shares with other area

of school and society some responsibility for developing decision-making

skills &na conscructive attitudes toward work. N .

1r. addition to these shared responsibilities, social studies can
fulfill the followiné speéial functions: to provide students with aware-
ness of careers directly related to the\§ocial sciences (e.g.,'urban
planner, sociolbgist, government administrator, and business ‘gconomist);
to help students reilect on their worker-related experiences (e.g:;
analyzing interpersonal reiationships and conflicts on the job); to
provide students with Kfowledge that will place in historical and social
perspectlyp/the rQle of the worker in u.s: _society and the world (e.g.,

knowledge abouyt’ labor unlons, immigration and employment, women in the

labor.force, and the impact of war on jobs); to help students. analyzg

* i /

s
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and discuss the interrelationships

social roles” (e.g.,

the conflicts

-

at often arise between being a

_#esponrible member of the family and a conscientious worker).

I3

" Drawing on valid knowledge trom economics, history, sgciology, and

other social scieunces, social

. to education related to the role ¢f the worker.

\
|

V
-
Con

Umer

While not

our society 1s

v

and cervices include natural resources (e.g., water, wood,

manufactured products (e.g., food, drugs, bicycles, end cars), informa-
. . , . 2

tion (including print and other wedia),

3
-1ing, insurance, and’real estate), and sccial services (e.g

medicine, recreation, and welfare).

all people are workers or active citizens, everyone in

4 consumer.

The role of ccrsumer is to buy and use the

goods and services produced by workers.

Defined brqadly, these goods

1
The consumcr jrole includes being a
{ >

ween the worker rdle and the other

studies can make an important contribution

oil, and gas),

business services (e.g., bank-

, .education,

(73

good planmner, shopper, and protector of these gocds and services and an

effective money manager.

modern complex

and beyond.

lems

Being a wise and competent consumer in our

e

N

The consumer role is . sometimes perceived az

—5E~Etvﬂemig\35£izii: in
&
which persons engage solely for Xheir own individual benefit. The prob-

related to using energv and' other enviropmental

=
»

/

resources have

demonstrated that the consumer role also has significant collective and

sqpietal dimensions.

Buying a small car instead of a large one,

example, mdy be a long-term money saver for an individual.

be a more environmentaliy sound ard sccially responsible deelSlon.

for
Tt may also

Remy

correctly points out thdat’ 1f this decision were consistent with our
4

national energy policy, then the individual action of buying a car would

'

bg very much relgked to the citizen role as well (Remw 1978a, p. 13).

While consumer education

has received renewed attention in the:

1870s, its relation to sociald studies is not 'clear or well established

(Remy 1978a).

Social studies'

can be to help students understand this roﬂe in

major contribuytion to the role of consumer

the context of our

national economic, polit;cal and social syﬁtems and to appreciate the

global interdependence of consumers.

.

¢

t

j

society will continue to be a major challenge in the 1980s
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Meeting these goals suggests such topics as consumer law supply

and demand, consumer protection, inflation, money and cnedlt, boycotts,
¢nergy, the env1ronment, multinational corporatlons,_and international
trade. It also calls for teqfhlng about 1nt¢rrelat10nsh1ps betwoen the
consumer and the other social roles. . l

Providing historical, economic, and political perspectives for the
consumer role is another unique function of social studies.. The emphasis
shOuld-be.on supplying students with_conceptual touls éhey can use to
adapt to future changes rather than proviaing technical skills that may
be obsolete in ten years. A tennis instructor can help stu@ents nake a
wisc_dccision about which tcnnis racquet to buy. A arjver's education
instructh can teach students what to look for in buyiéz\a car. A home
economics teacher can help students-become aware of the advantages and
disadvantages ol generic groceries. While social studies can make sone
contributions at that level,»it shouid focus primarily on providing the
larger view.

Social studies shares with other subject areas responsibility for

some aspects of consumer educaticn. Critical Lelevision viewing, for

example, is & topic of interest 1n both social studies and language arts.

‘As language arte concentrates on analyzing programs for literary quality

and program elements, social studies can help students detect bias and
stereotyping in both programming and advertisements by drawing on kgowl—
edge and skills from psychology and social psychology/ Similerly, social ,
ctudies and science share responsibility for helping students function
effectively and\inéclligently as consumers of naturdl resources, espe-
cizlly in regard to such science-related issues as energy, acid rain, - .
and recombinant DNA. The partnership between social studies and other

subject areas in preparing Students for the con%umer-role can be one of

the most vital developments of the 1980s. /

Family Member h ’ \ J
! - L. '

|

i

Most demogréb@ggs predict |that the 1980$ will not be an easy, stable -
time for families in the UnItedkSLates. Divorce rates will probably

‘contlnue to rise,\blrth rates will remain low, more women will join the

B

s

%eld labor force, more children will live with only one pa§¥nt, and more . ,
t

c0uples w1ll decide not to have children. Despite these stresses,

EY
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| ~
.adapt and survive. Because of these stresses, strains, and changes, -

[}

l}
straius, and changee, most experts belicve that the American family will

young people will nced all the help they can get to understand and func-
tion ir their roles as fanily members.

Traditionally, the family has been deLined‘és a group of people
reldted by birth, marriage, or\adoption who 1iv: togebher for the primary

»

purposes of procreation ard child rearing. 1t car also 1nclune al erna-

tive family styles--for example; a married couple living together. ithout .
children--and such extended-family relationships as those between emanci-
pated adults and their elderly parcngg; Family roles inclu§g>mother;
father, husband, wife, sokv daughter. brothe“,hgnd sister; a$§o grand-
child, grandparent, mother-iﬁ—law, ana still others. Everyon¢ functidns
1 two or more family roles, often in two or more bimultaneo‘sl;. The
nﬁture of each of these roles changer dramatically over the cburse of \a
pérson's life. Societal trends add another element of change.

Social studies programs can and should make an important contribu-
tion to helping young péople understand_ and function in their present
and future roles as family members. Obviously, social studies cannot
and should not be totaily responsible for pfbducing "good family mem-
bers'; a young person's own farily will certainly be the majer influ-
ence. However, by drawing on knowledge from sociology, psychology,
anthropology, and histoury, social studies can help students better
uﬁdefstand and deal with parent-child relationships, sibling relation-
ships, the rights and responsibilities of parents anau children, changing
fanily roles, “the family -as apn institution, thcl:iture of‘the~£am;_y,

the diverse types of families in the United State: end throughcut the
' i ¢ !

world, and marriage and courtship. ° . -

At present, the family is a specific focus of uocbql studles only
in the primary grades (especially grade 1) and in the 12th grade, as
part of a sociology or famlly life electlye'/ln other grades it is

virtually ignored, desplte the. importance of /family to the lives of

eafly adolescents. The role of family méﬁbeq/should have a more_promji-

nent place in K-12 socfal studies programs. /

—
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L e No.social stydies teach ecially at the junior and senior high

.

endsdpare one of the most 1mportant

friends, social§studies or

”

» ‘any other suh3e t areg is far down on studen\s lists’ of intérests, as a

. readlng of’ th' CS case studies confirmé (Stake and Easley 197§/ﬂ,/4

‘ & / recent study teena e sexuality confirm d the importance of friend-*

[y

f\ School; and. Sports" 1979)..

‘ B!fi~& //4Zupger.séud;nts a]so "value fr1endsh1p, b t hink about - 1LL

d1fferently Accardin to research\cbnducfed by Robert L. Selman and‘ i
\d
Anne P. Selman, children s thinking about friendship develops in stages

f~ships in tpe 11ves of| 15~ to 18-year-olds ("S Rated Below Frlends,
]“ ,
t

i
1

1

1

{ in much thegsame way assthelr reasoning about moral issues and other
. , \ .

i
e

1nterpersonal relationshipsi (Selman and Selman 1979). The Selmans also

\\\\‘ \ found that many youngsters need help in making“and keeping friends and

T~
ealingiwith* i ip-related confllcts. "~ ‘
R S :

\iggorta {ar ‘to diminish as one grows

into ad lt:ood, although the, nature, forms, and bases of friendshlp
change dra é 1cally While we lack e;tensive research data‘on friend-
ship, such po ular-culuure 1nd1ces as television shows ("Laverhe and
Shirley") and s1ngles—club memberships suggest the importance of rfriend-
ship in our society. The few studies which do exist (e.g., Bl 1986‘
and Parlee 1979) confirm that the experience of friendship is cruc1al to
the healthy social and emotional development of children and adults.

5 Strained family relationships and alienation from the cdmmunlty under-
line the importance of friends as a source‘:of trust, understanding,

.

. . affection, and. acceptance. ‘\ . ;

top1c is rtually nonexistent in social studies. ' A few primary-level
o textbooks touchHon the subject and pome supplementary materials conta1n
———— Tactivities related. to friendship. . 0f all the Bocial roles, however,
that of friendkreizives by far the ﬂeast ‘emphasis in social. studies.

$ocial studie (along with language arts and counseling) ‘has an «
_*important.and legitimate contributlon to make in this area. While a new t

"1

™
. educational movemeht Csuch ag "Education for Responsible Friendship
. N
"Friend Education") is not being sdggejted here, there ‘are some vital

a P4
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Y ( aspects of friendship that can be a part of schooling and ‘social studiesf
éMany séudents at all levels will respond to opportun1t1cs EL examine and
B 'd1scuss questions related to friendship, and the social sciences have
¢ important nowledge and skills to offer in educating students for the
‘ '\role of fjiend Appropriate topids 1nclude forms® f fr1endshipj“ranging o

from casu#l To 1nt1mate, responsibllities and exp ctations associateé

‘¥

- / w1th friqhdship, qua11t1 s of good friends, proces es of making friends,
social°'m b11ity, same—sex/opposite—sex friendships,'conflL*tsgbetween ‘
~ ,

A\ . . ‘family

d friends, peer groups, cross—cultural friendshipC, and wartime ¢
\ \ N . . b ]

friendsHips. - . . L .

N IS - | Y \ 4 R e

Membet Jof Secial Groups ‘ : \ . ’
L} . '

. In addition to functioning in the other’social'roles, bvery person

| .

is 'also member of various social groups; Broadly definpd, these

includé (l groups whose membekship is determined-at b1rth‘(being male .

A ' : . :

. . - or female, member of racial group, and a member of a pge cohort .

‘group), (2) such categories as religious graups, ethnic roups, and

u
M

socioeconomic asses, 1uto which pej?ons are,born but froﬁ which they

may move, and (3 groups to w ich ‘people ¢hoose to' belong uch as bridge -

in all these groups can tgke place .at

variOus levels of i voLVemenq, hbwever, certa&n—socaall rescribed .
4Zch group.

expectatlons and norms, are ass001ated with membershlp 1W

/

tltwo kinds of

+af _the exist-

o

erice and, nature of differeqt kinds of groups, to anaIyz thetr partic—
ular affiliations‘withmgrou S, HtO, make conscious indiv du%l ecisions -
- e about the extent of their par icipation in varlous grou s, and to under~
stand sthe nature and or1gins 0!
: doés not necessarily have to limit his or.her choices bec dif
tional group  expectations. This{has indeed been a maJor thrust of manyx
NS g\\rw multicultural education, ethnic studies, and5WOmen s equity efforts, '_i

. . ‘ ' . At the most intimate level a person can chooé@ to_ belopng to a -
) small face- o—face,group whose ,primary goal is~sbcial or, hilosophical - .
LI . rather than politlcal or whose organizing‘princig;p,may b ethnic iden- o'j \\\’*

-

tity, religion, age, on sg x. Some examples of.g;oq?swin his cate

. .
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would be a social club based m inly,on ethnlc af iliation, a youth ath-, ¢ T
i \'S’rapd% temple. A mggor con- ' »

x
ub, a bridge club rra Pocal church q{

-

-trlbutlon of social s

". ‘t

A &i\:?hig lcvel ca%bie io help studemts examine i

. /the nature, purpose, and dynama.cs §t such oups=-=who belongs to these ‘ \
4 : ’

- - / o

groups’, where they exist, Thy they form, nd how hey are run-*as well , N

as group respons1b111t1es, rules, and fiorms %

reremt

.’fV

| : At still another levél, g sociau°g§oug y be a:large -scale
(national or global) organ zatﬁon whose onrposezls to/heip malntain and
n o _1mprove the so¢ial ccndltlons of. ¥ P&rllﬁﬁaar oup-Afor}example,

%
f&e Ndti

the Advancement of Colored |People (NAACP) The tole of social studies .

National Organlzatlon for en (N

in regard to such a group is to teach about its hature, purpose, flnc-

sver

\ .~ tion, and impact and to heﬁp students mak; refleptlve decisions abput
I

possible participafion. ’ B

<
-,

posyTdiesd

P

-~ .

n; l/ -

o s Still anotherj type. ofJgroup 1s a social aggregate lacklng any

of formar—oE

world, amd Jews,

3= &
iz tlon--males in the, United’States, children in, the . g

2o
“’ Fadid

for exannie. Th1s categery "also includes members of
e \ .- geographically defined aggregates: peopl% who <live ;n the “Same river

, valley, mountain rapge, o desert, who haVe no. polit cai\organlzatlon

e
but share certain vdlu nd "behavior becdhse of the1r inté¥action with \

! a common environment. (H re the maJor rolé oﬁ«soc1al studies is' to Leach

-\z._

butlons oﬁ\\}:h groups in

\ e Un1ted StaLes
/ V/ and the world--with" ttention to +hetgr ups culturul trfditions, cus- -

R :
abquc the impact and ¢ont

-

or contemporary

o

toms;\and h1story‘“jd the ettects Qf maJor h1stor1ca

N forces on their social we fare. Ekamples of hlstorlcal topics are fhe - .
———\! impact of the ClVll .War - on blacks andﬁthe effecg oﬁ‘economlc recession—— —»— - - ____*

- and inflation on the\rgles of women in@thq United States. A yery cur- oo S

N % rent topic related to these issues is, the recent immigration to the . - . '
, United States of Cambodian refugees, Cubans, and’ other grOoups, result1ng

_‘from internatidnal politlcal events. Thé°impact of this xmmtgratlon on

% { the United States and on these people is a very sign1f1cant topic’ that \\\ a
‘. social stud1es can teach. ; T , \ e '

> o e

¥
Finally, social studies can céntribute’ to students unders§tanding
° f the group—member role by focusing on the interrela;iOnships between BN
, this role and the other social roles. -Familg roles, for example, are . .

‘closely related to membership in ethnic groups.- Another crucial topic C .

-
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> " 1is the potential conflict between the citlzen role® and membership in

these social groups. Recent multicultyral educatlon efforts have helped

LR »

~————_—-——*‘fa emphasize the pluralistic nature of our soc1ety and therefore of .
) ' citizenship-, ih the United States. Some, however, view this as frag-
mentation of the .society and subordination of national civic values to - -
ethnic and cultural values. The poss1ble 1nterrelatlonsh1ps etween the -
citizen role and nellgious group member 1ole have been dramatlized by the
direct involvement‘of§jE§Ti_religiousﬁgrougs.Jn recent political cam-
paigns,” Teaching directly and honestly about these kinds of conflicts
and interrelationships today and in the past is a significant responsi—
bility of -social s?udies. ) ! o 9 Y

|
\
|
|
3 i . v \.‘

Self— ) . . o . -~

As indiceted in the previous -discussion.:of social roles, U.S.
society expects a person to be a good citizen, Worker, consumer, family\
member, and to\a\lesser extent” a good friemd. Inm addition, our society * v
often conveys certain expected ways a pcrg\n should act based dn the sex ’ ¥

\ . cohort role, ethnic~§roupl—and—sggial class to which he or she belongs. . -LJ.
Our society places still anosher expectation on people because of the ’
high value it puts n the individual: people are also encouraged to be ° v
themselves--to expres the1r owWn uniqueness and to develop their full
potentialities:— This™ Striving for fulfillment and realization as a
unique person occurs both W1th1n the six social roles (e.g., by being a
¥ ’ unique teacher or the best father you can posélbly be) and outside those -
‘ roles (e. g., by reading h1story to ekpand your 1ntellectual horizons or
running ten miles' a day to develop and maintain ‘a healthy body). We
have defined this tuﬁction and the sets of relationships, meanings, and ° |

L)

. values aesociated\w'th 1t assthe role of self"

.
o
.

- . ' *While it may not be common to use the term self" as a role, as IR
. it is used/here, we believe this is convenient terminology. for our., =

: present putpose, emphasizing \the important relationsh1p of the self to S
the "other" six social roles. This usage is similar to that of some’
sociologists and. philosophers who have focused on an interactionist .
- +* . perspective on self afid socieity (e.g., Bigge 1971% Blumer 1970). AL .

- similar view of the self role\has alsc.been taken by some social studies

_educators (e:g.,,Haas 1980)., ' - o . ) . -

v * -
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The 1mportance of including a foius on self has been’ recognized by
many educators within and outside df;the social studies field. Goals of

1ncreas1ng self-awareness and enhancing self-esteem have beerr a central

)

as pect of humanistic education and values clari f1cation (e.g., Canfield.

and Wells 1976; Raths, Harmin; and Simon\1978) Many social studies -

educators also include these geals (e g., Fenton 19717).

N As in the other roles, the role of self involves ‘the person in

certa1n kinds of-act1v1ties. In add1t10n to acting competently in /the
other roles, these ssif development-oriented activities include develop-
1ng a positive and Treglistic selis concept, increasing one's self—aware—
ness, expandlng one's tellectual capacities, developing and maintain-
ing'a healthv emotional &na Phys1cal being, and clarlfylng and 11v1ng by

a set of pcrsonal values \that leads to individual and societal well

A

*

belng L .
All' aspects of school Pd society share some responsibility for
education and development related to the role of self. What is thc

unique contribution of social studies to this goal? It consists pri— -
?

- ma ridy—of providing learningoexperie;ces that will help‘stuaents under-

stand how the other social ‘roles, inéluding nembership in social groups,
influence identity and self-development, as well as how the létter can,
1nfluence and change soc1al roles. To acéomplish this goal social

studies car diaw on theusoclal sc1ences--psychology,‘sociology, socia l
psychology, history, anthropology, and cultural geography——as wcll as on

suth other Source* as multicultural educat&on, sex-rolke awareness,

11terature, and phaiosophj -~ :

A- tinal E‘Htfihution of social studies and other subJect dreas to
the goal of educatlon for the role of ‘'self is ta help each student expand
and develop his or her intellectual capacity. This goal has two import-
ant aspects. Onc 1nvolves~teaching content from social studies that
students should "know simply in order to be informed persons--even if
such knowledge does not lead to immediate payoffs in terms of Succ/ss in
other shcial rOlES.a The other is help1ng students develop a sense of -

the Joyjof learning and knowing While much social studies knowledge’
|

can be gustified on "the basis that an informed person should know, it,

\
this should not be the sole focus of intellectual development. Social
studiesiteacheré heed to: strengthen ways din which they demonstrate to

students that 1earn1ng can be satisfying—-even,Joyful--for its own sake.
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" Why Social Roles? @
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The goal of refocusing soc1ab studies on Soc1al roles cannot be-.
easily atta1ned nor will it be a magical panacea fot all of ‘the prob- - -
lems of social studies. The soc1a]~roles focus is recommended in the
belief that -it will help, more than some gxisting approaches, -to allevi-
ate the six problems and move soc1al studies toward the désired states -
‘recommended by Project SPAN. The basis for making this statement is’

explained below in relatiocr to each problem area and desired state. o

[

Student Learning . ) \‘ . . )

The most important problem to bg, addresséd in the [Y80s; and by
implication the ultimate desired state 'to be achieved, is related to

student learning and valuing of social studies. Since the study of | ,
f .

_\bocial roles focuSes on how children and adults spend time and act in .
the real social world this or1entation should help studentS‘apprec1ate
the 1mportance of social stud1es, increase student motivation to learn
social studies, and,_ultimately, 1mpr0ve students learni of‘signifi—
cant knowledge and skills in social studies. For most p ople, activi—

- ties related to being a family member,‘worker, consumer,/ friend, ahd- s;\§%“ .
onoare very large and important pargs of their social lives 1he socigl-’ \
roles focus reflects this reality better ' than many recent social studies
approaches. C1tizenship approaches, reflecting either a cpltural~ N
continuity or a socia]—reconstruction or1entation, place o/erwhelmiﬁg - .
emphasis on the c1tizen role--a role that is often defined primafily ine -

s

terms. ‘of the political and pub11c realm@ Despite all ‘the years of

-

citizenship-emphasis in social stud1es (Hertzberg 1981), few. Americans

today| are active citizens and about onebthird are politically indifferent
- R Y
(Marljer 1980). Social S'tudies educators should continue th,teir efforys ¥

to change this situation, but sholild also be aware that most citize hiG‘ “"‘§§4¢V
approaches tend to 1gnore or‘ieemphasize otlier major,social aspects of °

a v ’, .

pcopl s lives._ A .. , | |

: f

The social-science and g’flective inquiry approa hes

LSRN

hile having ;;_”’///

more, potential/Iﬁbﬁstressing personal and other societdl ¢ ncerns, have

- also failed to provide a balance between the citizen,r 16, 5nd other
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stfucture of the d1scip11ues than with helplng students relate and appl; . sL-

this knowledge in thg\real social world. Most manjgestations of the

- - 1atte1agpproach tried to teach a generid process of scientific 1nqu1ry

to déal with soc1etal issues with¢little regard faqr. students develpp- .

mental abllltles and needs. These two approacheS°have demonstrated

ab111ty to attract the. 1ntercst of .a “small minority,of able, ‘college-

or1ented students. " The soc1al roles” approach on the other hand proT.

. v1des a focus that d1rectly relates to most students lLVes now ahd in o

the future It, therefore, - 1s more likely to stlmulate broad stpdent
1nteres& Aﬁgtivatlon, “and involvement in. social studles . ) K

.gzh _ ~ Eh;ie this
2 which 1 relate t

studenﬁs

pothes1s has ‘not beeén tested emp1r1cally, one study

' e
A study of 77“ high school

this 1dea 1s supportlve.

peréeptiono(bf the relatlonship of soclal studies to work, o -

family, and‘communu v e ncPuded tHat: "By developlng the llnkages of
the1r subJett matter to future personal development, (social studles)
Leachers could ipcrease the llké%ghood that sLudents would consader the &

. iubjcct 1mportant, and would*orldharder to lea;n 1t {Farman, Natriello,:’
—4 M l

nd’ Dornbusch 1978+ p\,gg,». L . . o
- . The s‘sial -roles focus can help‘\hudents see the value of §001al

L

’ studies.p €an it also lead tg@ incregsed learn1ng of 1mportant_,QC1al

- P
made’ for s0c1al roles hav1ng

-

er approaches.

,:roles grov1de a framework for asking: What knowledge and skﬂlls are ' N
ki ﬂ\ -
bj‘SJhJ.le there OUV1OUSly\1S

studles knowledge and sk1l}s7 A case can be
| >~
PR

' y
-/’”'rmore potpntlal to do that ‘than soge o

v

F1rst, "the ‘social

most impbrtant for<;1v1ng 1n\the -oc1!l world?
no easy way to auswer this questron, it is proba bly more pertinént than-
sklng. What concepts and methodologies are most important to generate" .,

soc1al scaencc knowledge‘7 Wﬂat SklllS are needed to apply a general .

SN

%
R . tiVe/part1c1pan s 3n the social world is the ultimate goal of" social

.
B edge and skil s that are more directly related to,that goal and not’

’ - 36 - -
/ai~ 7htirely di ferdnt/from the kn_wiedge and skills row. being “taught. R
S // s

Secon s Soc&al roles is more’IIE’ly’than other approaches to improve 7
;o v //student Iearning\because it has. greater potentialafor stimulating. C Y

process V53 1nqu1\? or dec1sfon making7 or, What are the facts about U.S,

-

history that all gtudents, should Know? If helping students become effeck:

.o stu ies, the so ial-roles focua might lead to a clarification’ of knowl-

/// student/interest and motivatlon. A recent meta—analysis of educational o

—— Jor o
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research has demonstrated-a consistent and pos1tive relationshlp between
. ]
. student motivation and attitudes and student learning (Walberg, Scbiller,
an wHaertel 1979) Common sense also suggests that students 'learn more

"”””'.mhen they are 1nterested and 1nvolved in a. subject and when they believe
. it is 1mportant and«useful to them. Since_the soc1al-roles “focus holds
"strong promise for increasing students’ positive feelings toward social
- . studies, 1t has real potenxlal for 1mproving student Jdearning.
. Bt Third, .a social-roles framework.has great potent1al for using knowl-
"—*_‘+?\ edge aboutostudent cognlti e, moral and social development that has
been gained in the past decade or two. Unl\ke approaches ﬁhat»focus on
one aspect of social stud1e (such as influenc1ng public policy,,learn-
. AR ihg basic facts and generalizations of a. d1sc1pline, or being a respon-
s1ble citlzen), the soc1al-rqles approach with its balanced emphasis on
personal interpersonal, and bocietal,issues w1lI lend 1tself readily to
« ! ; ?1ntegrat1ng6the implications of -this Imporcant research .
v ' . —A final p01nt needs to- be clarifled concernlng the relationship ?
etween ‘the soc1al-roles orientation and student.néeds and interest. A : ;
sociél-roles approach does not imply a total focus op student 1nterest. ) L
d L. ) ngh sfhdent 1nterest’is a %ecessary but not sufficient condltion for . | . -
L N good social studies. During -the late sixtics and early seventles,\some
. social stud1es t achers made the interests of students the primary focus
N of their :

ng, thus\neglecting other 1mportant aspccts 'of a social R N
T . A
” , studies program. Some structure, such as that- of the_social roles, "is

needed to provade a«stable fobus within which student concerns can be
considered Wlthoub suth & focus, an’ T approach based solely on student
concerns can be. dlfficult to plan, can lead to much repetltlon, and can

- " reinforce students' °elf—centeredness. The, roles structure, on the other

o

1

hand can encourage students to see the connectionsjaméng 1nF1v1dual
’ .
persons, groups of people, and sccial 1nstitut10ns. The roles focus can

" thus help students” move beyond their egocentrlc or1entations.' T

LA L 3 ‘, -
" o . . ‘ 0 N
? i . Teaching Practiices ', | Lo s v SRR 1
‘ zia* . , The centrah prbblem reiated to instruction that ProJect SPAN has. . s*;ﬁ
fl" o identified is that most t achers do mét use a variety of instructional ’
- A k\\practices in social studies, despite the fact that most educators believe .
3%‘2‘ "y . that this should be done. frevious_reiorm efforts have failed to change )
o Ty :f‘ . .. . ';d“ \ ”5_, o . - . 3
:‘1 . e ° . . PR b
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" ficult to learn.
- -

. -~ - . /
$ . .

- )

this situation, for' a number:of reasomns. The inquiry"mogement of the

1960s tried to push one instructional strategy, whic (most‘teagneré
found difficult to implement and from which many students found it dif-
Approaches - that stressed primarily communitv-based
similar barriers, plus additional ones related to

A sooial

activities encountered
efforts -to arrange for considerable out-of-school learning.

roles focus, on the other hand, does not rely on anf single instruc—-

s

tional strategy. Indeed, a variety of practices yill be needed to reach

the varied goals related to education for citizens, family members,

*onsumdxss, workers, and so on. )

-their roles &c memberg of, the family7

-

& recent study indicates that’'social studies .teachers support inte-
grative approaches and materials thet relate knowledge to‘their students'

lives (Fontana 1980, pp. 70-73). .The social-roles approach places a
major emphasis on‘this tactor, an additional advantage that many other
. ' - o > - %
reform efforts have not had. ’
. * '
1

Curriculum .

: The major problem w1th the social studles curriculum today, as
identified by Progect SPAN, is tbat it is not organized around or focused
on personal and societal goals that help students becdme ef fective parﬁ

t1c1pants in the soc1al world The social-roles focus.i° designed to
alleviate this problem by tmphasizing the wide range of roles ir which
people engade-—from mainly perscral ones such as friend and family member
to societal ones Such as consumer and c1tizen. The soc1al roles framer
work, moreover, prov1aes an excellent way to integrate the many diverse
topic areas cuch as legal education, multicultural .studies, consumer
cducation, and career education. The roles also provide an understand-
able 'framework for integrating knowledge from history and the social

scientce disc1plines and for explicating the major kngwled%e skill,

value,:and participation goals of social studies, as illustrated in

Flgures 2 arnd 3., - ¢ , . .

The four types of goals listed in Figure 2 can be considered in
relation to the soC1a1 roles. “The following questions, for erample,xcan
be.asked when planning a soc1al studies prqgram: What knowledge and
skills are most useful for‘helping students understand and function in’

What values and participation

goals are particularly relevant to the consumer and worker roles?

£ 2

\

]
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SOCIAL STUDIES GOALS AND

CITIZEN

WORKER

-~

P

SOCIAL ROLES

CONSUMER

SOCIAL ROLES
! (-

< .

FAMILY

ﬁ..

A

FRIE

GROUPS

SELF

. R

TYPES OF GOALSt

KNOWLEDGE N

/

’

Facts . ) !

Concepts

Generalizations : s

Theories

SKILLS : Lo ’ ‘

. Critical Thinking - - /

Communication

>

Creative Thinking

»

Decision Making . 1 e

Observat.ib_n

Interpersonal/ | ° . -

Group Process ] . ‘
VALUING ) H . v

Analysis/ - ,.‘:
.Clarification i 3

<
¢

‘ Moral .Reasoniag

Hodeling .

i .
8 . N .
PARTICIPATION I‘[ : R .

Study of Soct“a}" . . .
Problems

. »
Social Action/ ’ N

N

™

O .- , Ta



Figure 3 ’,,‘ ' ) a
. P SOURCES OF ' KNOWLEDGE AND soch'L.ROLEﬁ

IS

. - SOCIAL ROLES- ’/

FRIEND GROUPS SELF

DISCIPLINES CITI7ZFN WORKER CONSUMER FAMILY

O . AE ]

History

T

Geography

Political Science /

Economjcs ' ] . /

(2 ¥
Psychology . o / . e
i s

Sociology ’ ] ) - / >

Anthropology . . ) / : i .

. b

. b TN v
SPECIAL. TOPICS -

Citizenship - ’ A3 Co ~ o

. R T . - / gy
- Consumer Ed. ’ .

Career Ed. = ° ks B

. ~ ' . . ) . . , .
N - 7 -

Legal Ed. - .

/ . f

Global Bd. ~_ g - : | . ]

§ .
Hulticultural . o \\ : ,
Studies i -

s M r
- Women's Studlcs ’ b . /

Future Studics v LA

Aging & Death ) [ - -

L5,

Y

. Energy and . ) Lo .. J -

Envirornmént

,' . Population | >

. . ] - ; ‘
Urban Studies . . = ‘ « -

» 9, N i R T ﬂf\ 9 bd

|  Science-Related . . . - o /——\L O /@ j »
. Social Igsnes ’ 3~ . i . L

EMC / . ’ »' - *
“ . ) > . . s, *
b e - . ae . H
o N g d . . . - . e . o
T .. . ot ) B . . , C e,
. - - - o ",F




\ . v ‘ T
\)\ ' , k R *
P Similar questions can be asked in relation to the social science
‘ disciplines ‘and special topics lisﬁgd inxﬁ\gdre' . “'Some quegtiﬁhs
related to the disciplines are: Wha\ knowledg fkom sociology and

h

é%; studentq understand family
roles and friendship? What knowledge fro

psychology is especially important to
econdmic 1s ‘most useful in

relation to the worker and consumer roles? What political %cience con-

cepts and generalizations are most vital to helping students become  °-

better citizens? ' The focus can also be turned around|to question tradi-

.tional elements of social studies progeams: To what \rolé or roles do

American history courses most contrjbute? World histbry courses?

'Psychology, and sociology courses? LW o -
\ be asked of the,.

The sime kinds of questiqns ca arious special

» global educa-
ulticultural-educatron‘ consymer education, areer education,
women's studies, and future studies] Most advocatei of | these special
topics push for their inclusion injall courses. Thus,.\|for example,
proponents of global perspecti!es\ ay it should be stre sed in q“l
éourses—-U. ,S. history, world histo y:\civ1ch government, etc. Multi--
fcultﬁ al proponents want the same hing, as do the others.| But teachers
cannoi\do everything in every course. Some topics @ré Il appropriate
for-ceZ%ain goals than others. The roles can help socialgtiﬁdies educ;;
tor's make these curriculum decisjons.
/Ihe Toles, then,vhave gtrong potential for developing a.comprehen-

sive

soc1al studies curriculum based on persdnal and societal: issues.

society. Most approaches [to social studies in the pait have stressed
of these pefrspectives at[the expense ef the other WOoX Schneider
défined this problem as “the/general lack of coheren;:w:;stématic cur-
icula that gave, balén;ed attefition to the soc1al sciences,- to tEé\ieeds
hd interests of pupil to significant iSsues and trends" (Sch eider
‘1980, p 30). "The social oles\prBVide\a focus for social studies that
can provide a balanced approach/to these three important factors. Act al
uléi approach described here ipaa school

s an

implementation of the cur.ic
d&strict,~or state will

including the availabili y of\materials, the ability to demonstrate tha
.xv” ) L .. .o

of course, depend upon many other factors,

1*——-*—»,...-
.
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|
the intellectual iutegrity o} the disciplines cau be &aintained and the
ability to convince the public that-such a currlculum is needed and will
not eacrlflce 1mportant ‘basics. The potentialffor crosslng these bar--
riers with the soc1al—roles focus has great promise.
Profession . T

The SPAN problems and desired states related to the social studies

professlon point to several areas that need 1mprovﬁng A social-roles

students learning and valulng of social studtzs. One can argue hat

o
there already exists substantial agreement about the central purpese of

social studies. At the classroom level, most teaLhers behavior ahd .
instruction reflects the notion that learnlng the facts and generallpe—

This purpose has not, howeyer,'demonstrated
much potential for incre singuStudents' learniég of important social
studies knowledge Indeed, it seems to heve elped to turn students off
to social studies , Therpfore, this purpese /does not appear  to be a
desirable one for soc1al studids educators tg rally around in the 1980s+

At a very geﬁeral evel, there is alSOb onsiderable agreement within
the prefession that cit zenshi‘ educatlon isf the main purpose of social

studies There is, ho ever, ektensive ‘disapreement and COnflict over.

§




ey

‘L—:~—~\\‘-hy Project SPAN 1is the low ldvel of constructive interaction among the -
-"various members of the.profesgion. Many d1fferent things need/to be '—“///"

'interaction among elementary Junior—h}gh and

» ing  commuriication between /social siudies educators and other subject *
‘ 1

- . <\
. / . > .
these approahhes (e.g.;~reflective inquiry, spcial science disciplin:;}\_

citizenship transmission, and student—center ) have been counsidered as

alternat1ve directions for social stdﬁies (M rrissett and Haas 1982)

synthe31ze the best eIngzts of each "of "thes various perSpectives and

point toward helping students understand and act effectively 1n\¥heir\

b - . ’ ‘

socigl lives. - ) ' ,

The socialrroles focus is one such appr ach

The way in whié\h this
us “can provﬁde a comprehensive ‘and int

social studies curriculun has been described’ ve. In a\similar way,

roles focus has considerable potential or proyiding a sefize of unity
direction for the profess1on. The rol s focs§ calls for providing ‘
learning experiences and for teaching knowledge, skills, and values that '/.\i\/ﬁ
will help "students understand and act eff ctively in the major roles in. =~ -

/

w ich they engage in the social world. his will require students to

sc1ence disciplines° Tt will involve developing refle tive, thinking and

rational declsion—making skills; and it Lill include developing some ! ;
basic values and discussing vélue issues. But instead of doing these. .
\things without a clear purpose. and instead *of compé§“H§ for attertion, \
%roponents of these apbroa hes,can.see where and how ach of their views ;

fi into the, overall purpose of social studies. The rolesi therefore, . .

an' be an effective way to provide a greater sense of unity and é;§ét»\ '

tion to the professign. . : .- ° . N

Another‘major problem im the soc1a1 stud\ s’ profession 1dentif1ed

done tolimprové'this situation, as%;hdlcat d_EZ_EES~§/AN eport-.‘ The \ :;
social—roles focus is consis ent w1th/thésévrecommendationL . Mpreover, .’ -
efforts to establish a social-roles £ocus on a i -12 basis pan gncourage 5 .k

enior~high ﬁoc:al studies

any attempt ém'nrov1de a

chers.: This would, of cdurse be true fo ‘
K-12 focus for, social §Eudﬂeu, but the roles, perhapssgor- tHan other ; - e
approaches go,social studieg, can aiso provide\a strong basis)jfor  foster-

k]

area teachers. As.indicated in ‘previous discussions of the roles, \sub-
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jects like language arts, science, math and\guidance also have.impor
tant contr1butions to make toward the education of c1tizens, consumers,
A\ workers, frlends, and so” on. Defining social studies ‘as the social
: sciences simplified for pedagoglcal purposes or as cltﬂzenshlp educa
< ‘tion, on the other hand, does not encourage interactiof with other sup-
l ject'arcﬁs . , - . ;' /
N A third aspect«of the problem of the social studies profession thaf////
Project SPAN has defined is the slack of meaningful professional growth
\ ~ opportunities for social studies teachers. The SPAN desired states~and
recommehdations point tocward better preservice and inservice tralngng
;o for social studies teachers and more- effective staff development and
teacher renewal activities. A social-roles focus will not automatically
achieve these important reforms But is congistent with such efforts. ’
Morecver, it. can provide- the rationale and framework for those efforts. '

Many teachers w1ll need help in order to implement a ‘social- roles

\ approach This .can be provided, for -example, by practical workshops-
.«d designed to demonstrate how new activities can be taught in U.S. history y
f : ) in é{i:r to emphasize the various soc1al roles. If teachers wapt to
‘ ’focus n social roles, ‘these *%kinds of inservice prog ams will be useful °

and- meapingful to them. .1t is not likely that albxsoclal studies

teachers will Want\to partiC1pate in such activities, and it is probably

unwise to

the federall

y to force the teachlng of social roles. The experiences of °

funded curriculum projects emphasizes that unless teachers

Y

i see that new ater1a1° or instructional pract1ces will Satley their .

needs, there is\little chance of change.

v

The final im optant problem” of the profes81on identified by ProJect
-—- . SPAN is the relati ely. low level of satlsfaction among social studies

'3 .
teachers. *Increas1n the level of teacher satisfaction'will not be easy

hd and will require a wide range .of activities,> such as those discussed in
. . the SPAN recommendation . Socia1 roles is certainly no panacea for thlS -~

- problem The roles, howeyer, can contribute “to iﬁs alleviation by pro—

. .

Vldlng teachers w‘th a com rehensiVe and understandable statement of the
central purpose'of social s sudies and by ‘providing a framework whereby -
do teachers af all levels and o varying perspectives can contribute\to

achieving -this purpose Moreover, some teacher dissatisfaction is

a
“~ ,.’: e - -

- d A -t - » N

: :' ,1 // elated to students neg?tive fed lings toward social studies. Slnce the-
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o baéxe for the *im

"

--efforts to rais

'

' ,»interest in social studiei, thi

5

; the result of d fensiveness and political expediency.

/‘ {
o
!

feelings toward their profession.
‘ This connection betweer teach
another aspect-of this problem. Social studies teachers (and studEnts)
mneed to feel that they are doing something that s special apd important.
nCurrently, neither group seems to have that feeling Various factors
aﬁe responsible for this situation. One powerful factor is the emphasis
on basics——defined by most educatots and most of the public as redding,
9writing, and math This emphasis especially affects social studies’
teacbing at the elementary levels, where those priorities are obvious in
the amount of time spent. ron instruction and in the expressed concerns of
parents. Lt is al¥o true, however, at “the secondary level, particularly
Many

s' teachers havc responded by trying to define

in districts with .d clining enrollments é4nd shrinking budgets.

Eecondary Soclal stud

social studies as citizénship eduCation and by trying to elevate citizen-
ship as anothér’ b ec. Others have argued that”%gcial studies is- impor-
tant bé&cause stﬁdents need something "to read-. and write about. . These

the. importance «of soCial studies, hGWever, seem to be

Ihe importance of
an and shouid be established on the basis of its inherent
The
sé@ial-roles.fo us emphasizes this point and can establish a gore stable

social studies

-

value in helpin people understand and act "in the ssocial world.

yrtance of ‘social studies. It can, therefore, be a

signgficant factor in increasing social studiesrtEaéhers' feeljngs of

Worth g&d ‘'satisfaction with the profession.

\‘N o 2
\*bﬁm

Culture of the School -
A mgjor problem which inhibited most oﬁ

‘!

the social studies reform

ture (Anderson 1982) The social-roles framework takes into -account

. \efforts in-the past two decades was ignorance of  the . dominan# :school |
‘

/this very powerful influence. )The roles, in fact, are more consistent

. wit ~the éb plex culture of sc ols and the place of schools in today's
SOcietj\ﬂffgsome other approac esy Sociﬁl studies programs focusing on
active par cipatory démocracy for example, have always encountered

difficulty because schools are bot based “and run on democratic princi-’




-

°

1

ples. Currfitula that place great emphasis on schools as laboratories

for degetracy and on democracy as, the prevailing practice in U.Ss soc1ety * //

nrealistic. Authority, control, and socializatiow are important . ... ~ .

factors in the_school, marketplace, .workplace, and home. - The soctal

3
_roles provide a framework that reéognizes and uses the fact that schools

L

and'society have compleh cultures, often with C nflicting value orientd—‘ '
tions. Within this framework ‘attempts, to foste

part1cipatory democ-

racy have a place, as does recognition of\the need, fost%&krespons;~ 2

dents,for their rples.as workers, consumers., and friends. bThus,
roles ffamework, instead of cldshing with ‘the school culture, can b
used to enhance soc¢ial studies leafning.° In addition, the®social roles
provide a.reason f%r modifying some negat1Ve aspects of the s\’bol cul-

ture such, as the nearlv total 1solation of‘soc1al studies teachers from=

other teachers. s - i, . o .
« e » N S
t The groblems related to the* culture of the- school in U. S. society N

will not be solved by-any one approach to social stud1¢s. The ‘social-

roles. approach however, is more sensitiye to this factor than prev1ous -
social studies’approaches. , : o ) N Y ’ "
Public Awareness i IR :. ’ “ v
The sixth problem 1dent1fied by ProJect SPAN points to the need for’ O “ .
more public awareness_of, support for, and 1nvolyement in ;gcizl studlés \:i1w~<::;
in the 1980s. This will not™be easily attained As stated arller,‘ TN ,\

———gome educators have. tried to atfract public support by emphasizihg soc1al

studies as education for responsible q1tizenship or as content for the

~a te

basic skills. Others have returned to the "bas1cs of soc1al studies -

history, government, and geography. These routes undoubtedly would pro- ’;,
vide the least resistance to obtaining widespread pg?lic support in théﬁk\\\\x

short run, However” they alsotxake social studies away f%om-"tt’s most

compelling and inherently valuable purpose~-to help studentsgunderstané

.'-.

and act effectively in the "social world. We believe that longer, more\\\\\'f'
difficult routes to gaining public support and involvement for this'kind \\‘

L4

of ‘social .stidies will be worth he effort. . .
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The adult public, according to-a recent Gallup poll, shares tu- . D
dents belief that their' social stud1es classes are not very useful and
relevant to their lives (Gallup 1978). Paradoxically, they still «ate )
0 - U S.ohistqry and government as essential subjects (Gallup 1979). _ Both
"views, however, are probably tied to the realities they experienced as
students——those coursés were. required for them and they "were not ,very
relevant for them. Personal and soc1etal relevancy/is one important : ]
. B aspect oI ‘the social roles approach If social studies educatoIS"can,

[

demonstrate th1s to the public, a major sgep toward/public understandin \

and support will be achieved. . / o . N .‘Ti o

© M

“Thus, efforts to educate the public must accompany efforts'to gain %

- o involvement and support, - The . soc1al roles have api important advantage 51;'
over other social studies reform approaches in théLe efforts. The roles\ \ : i '
can be explained 1n simple, understandable terms-—citizen, consumer, I
worker, friend, parent, child, and so on--to which the public can relate. '4' \
Previous reform approaches had to 0vercome jatgoristic terms such s
"interdisciplinary so¢ial sciende concepts" “and "reflective, inquiry ;: e
processes" when communicating .with laypeopl? Thip_.advantage will not -

’ guarantee support, but it will help maximlze clear\ communication and

wit

minimi%¢ professional intimidation. . . T ' “
C . -7 It 4s also important to recognlze that the publlc (despite gur use .
- of th1s term) is not a mpnolithic, homogeneous group. The Public teally . .
consists of “many different groups of'anlts‘Who are, very pl:%allstiq in )
: backgrounds, experiences, and values. Whlle public opinion polls reveal
some maJority opinions, they also reveal many dirferences. A recent
5 Gallup poll, for instance, indicates that '"the public" is roughly split
in half over whether high schoolsmshould offer fewer courses or a w1der y ;
variety of courses (Gallup 1979). 1If more differences such as this . b ,
fexist, some segments of the public may be very receptive to the social— S ‘
roles focus, - Some of thismsupport would probably come from-people who
have llberal views on education. ' The roles focus), however, also has - :
. - some potential for appealing to people with conservative views. Those
:f‘ff"ﬁa . who belieye that productive work and a strong family are”the bedrocks of

- ‘ _ Ameriéah society, for example, may respond to the emphasis placed on the

A worker and family-member roles.




Slmilar CUrriculum~0rientations
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The social-goles focus is not an ent1rely/n/’ idea in urrioﬁlum.
ile this épecific conception 1 \somﬁuhat different from other
tio S, it is related tp the long adition of educational refo

that stress education for learning how to live in sJiiet ra

merely learning axbody of knowledge for its own sake

The theme of social roles is similar to that of

Those pr1nciples 1nclui§3/ydrthy home memb
tizenship, worthy use\JnL_le- ure, and ethic ﬁ/c aracter--

-

‘ ‘ al programs that
more directly met tﬂe'needs,of youth and of.socie Cont&ary to the
conngtation of‘mhe title, advocates of this appr
merely "adjustmént to existing conditions," but

v , . L .
.creative achievements' \and "learning to make wisg ¢ ! (Tanner and

A

-

\Tanner 1975, p. }39). heir focus, like thaf of social les, wds not
. ) . \ P

conformity but reallty R
One proposal offered to implement the lif

currlculumlbased on 'per¥istent

§
f ',1
broadening insights and deepening generalla itions dbou \gioblems o)
significance to them" (Tanner and Tanner 1975 p. 340) \EXamples of
recurrirg situations were suggested in relation to deve opment \sl

. of chilgreh' but no preplanned curriculum was offered.

i

A
, similarltles and difféfzzgzz;:ffgéigwfﬁlsaad
similarities include/a/ 1 for the needs"t youth that goes bey nd‘

developmental stages.
Wl'life situations" idea is clearly chi =Fentered, wh e our social-ro

focus reflectslmore of a s%nthesip of child~- and soc Zty-centered
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orientations. The social“¢oles focug{ in addition, ‘'lends itself more

readily to%a preplanned rriculum that still allows for adaptation to

~ the needs,nf part1cular teachers

d groups of °tudents. ’Stratemeyer

and her associates, off the other hand, stressed "that the'. 1ntrinsic

motivationiprovided y specific cgncerns “of individuals and groups will,,

in the long run, re¢Sult in a*morg effective selection of learnings thdn

will' any p&eplann d structure" (Tanner and Tawner 1975, p. 341). '

\ \/ - N . i
ev2 j catlegories of basic

rol

kills objectives related to the social

"I'Hese include. consum rzskills, career and occupational sk111§,
i health m, intenance skllls,

L fam%lw lannlng skills (NA
' Duftv (1986) in proposing !

terpersonal sk111s, cItlZeth%pNSkllls, and
1975). ﬁlmllar skills have been used by

living skllls ‘as a_core curriculum component."

/ ) The= tate of Georg adopt d a set of ' contemporary life role skills" as

raduation requirements in that state (H igh
‘s ho i1 Graduatlon Requlrements 1976) Thesg approaches, however\~empha-

% /élzéldlscrete\skllls while the socigl-roles focus also places importance

« / on k?owledge and values. / U . ﬁ:« -
\\\ N ) The idea that perhaps is most closely related to-our soczsl roles
‘conception the "lifelong roles" proposed by ‘Joyce and Allem -Brooks
as 5 new focus for elementary soc1al studfes _(Joyce and Alleman-Brooks 7
/ 1979;:\, ur social*roles focus was developed and elaboraLed independentﬁg

£ thekligelong roles approach and w1tH no prior knowledge of .1t \'Therl )
ref several obvfous simllarities. ‘The five "lifelong" roles =, [
it 1zenship, family membership, occupatlon, 5vocatlon, and persdnaf/
fqlcacy--are somewhat paf*ilel to the citfze

tanlly member, worggr

dvocate that“the rimary

onshmer, andmself roles. Both approache¢

ble, effective, and actixe in tf ese rqles (Joyce'and Alleman- rooks
979, P. :5). Both approaches in lude knowledge, sk;lls,'values and

'artitipation goals. One major dgfference betweeG?the two ideag i :hat
;e socfal roles also -dncludeitwp

- additiopal roles--member of So ialg

voups and friend. The consumer ‘ole in’ opr conception also inclzdes

ore than_avocation, These topics are dealt with by Joyce and Alle an-

O

————
S
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Brooks by identifylng ten /otganizing themes" that include consumerism,

.

] ecology, energy, intercultural relations, . ﬁuman equallty, and morality
o (JoyCe and Alleman—Brooks 1979, P 7), these thEmes to be developed with /“
.. = the lifelong rolqs. A final difference between thegtwo proposals. is

,_/that the lifelong roles are shggested only for elbmentary social studies,

whlle we are recommendlng that social roles be a unifying ﬁchs\for K-12

o

L.
social, studies. These dlrtarences asidE, the two approaches share a

i »
common vision of a "better soé1al studies curriculum for the 1980s. -

.-~ 8,
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. \ o Some'Questlons and' Answers About Soelal Roles T

.o

. l > .
'
o
A
N—— .

> " Some of the questlons'that“mrght—be~;aised about the focus on soclal

roles suggested here, and. possible answers to thesé’ questlons, dre dise

-~ Q
o > . K

N cussed below.. “ ,; . \ N
. : \

g ‘ WOuld adoption ot SO¢ial roles as an-:organizing focus mean virtual

abandonment of the present soc1al studies curr1culum§ No; mu@h of the

i
present content could be kept. Many existing cqurseg, current activi=

¥ tiés, and available materials’ contain valuable element

social roles. Hlstorical perspectives and concepts, for example, are

ﬁell as citizens, consumerf, and family members; and " so on

1n {fur

. . -

. ?apidly chanéing soc}ety = . LI "

J ) gate citizenship to a m1nor role*inwthe currlculumV No, citiz nship )

'“oul@‘ and probably should remain the single mest inportant rol
~. P c1al studies.’ Cltizenshlp would, hOWever, give way to greatcr

\ . /Bis on the other roles. The..shift in emphasis mlght be 1llustrated as

‘4

o

/ kin Figure 4. (fbe/"current*emphasio" in Figure 4 represents the rheto
¢ i bf social studies. rather tharn the reality. While citizenship is widel

Lo~

: . roclaimedias~the only or dominant goal’ of soci l studies, the reality‘

. : s that: much of social studies is unrelated to c1tizenship or to any \

.

e C ther discernible goal, Socialtroles can furnish a focus that 'is now \

N . ssing in much of social stud1es teaching ) . . &

\ » e a e : . . <. : .

\[mc . -
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’» - - o —
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. Figure‘4 T, " h
SUGGEST!Q'QHANGE &N EMPHASIS
]
«ON VARIOUS SOC%AL ROLBS

\-

Current Emphasis - L ~'Desm:d Fmphasns

.

In a curriculum based on social roles, is there any .place for

,tgp;fs/hased on social concerns which huve come - into theseﬁf?icul;m

recently~fsuch;wasﬁﬁﬂﬁificultural studies, women 's ' studies,- future

studies, and global issues? Yes; social- roles can prov1de a useful

o framework for selecting -and’ organizing subject matter-related to these

V-

concerns. Studying families ‘of different etHﬁic groups or in different
cultures,Afor ekample, will not only enhance multicultural awareness but
wil ”help students place their own family roles and membership in ethnic
groups in perspectiVE‘ Focusing-on the pOssible roles of consumers and

" Yorkers in the 2fst century can add additiqpal releVance to
4 ~ .

future~studies programs. . ’ v - - N

V
‘

. Doesn't a focus on social roles imply that students are tO/be !

. indoctrinated into passive acceptance of the’ roles assigned to them by

< me

_,societ ? "No; using the roles as a focus. and organizer for social
n'studies instrucgion doesvnot necessarily impl/ indoctrination. Like any
"othen focus,‘the roles provide ‘a setting within which students.can and
‘ should deal -with the interplay between individual goals and gsocietal

Jgoals, soci‘ mhintenance and social change, and self-actualization and

- .
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.students for thése an

; endeavor——a "Mickey;ﬁouse" type kf cquiculp ? As-with any other goal,

. possible to focus on .social &oles wh1 e

. social- role§¥—w1thin the school probably the, greatest,contribu

socialization.. Most of these so )al roles ve changed dramatically in

|
the past 20 years; morF changes i e futur are inevitable. Preparing‘{’ -

other emer ing roles in the future will mean much

more than instilling,‘ set of pr per rms awj behaviors.

Doesn't a socialyrroles emph sis low level of intelleotual

uggest

or focus,(lt would ble -easy to” educe\soc1al\roles to triviality——with .

courses such as "Your Friends in Hlstory" .and "One. Hundred Ways to °

" Enhance your Self- Cpn/ept Through Ge raphy.! This need not happen. .t

The examples given in the preced n

?ages should indicate that-it is
mafntaining the(;ntellectual

integrié? of h1story and the social sciendes. - Vo . . Lo

* Doesn't ad emphas1s on soclal roles in social studies imply that

social stud;es will bear sole respons1b111ty for developlng -informéd, 4

competent, andfcommltted citizens, workers, cqnsumers, and so on? No; -

other subject areas "and aspects of school llfe havé 1mportant contribu~-
tlons to those~roles. Science teacher§ for example\ share at least an
equa] 5§spoﬁs1b111ty with - social studies teachers for\helping students
become wase*consumers of energy -and other enpvironmental resources:

Beyond the school, other social 1nstitutions (e.g., famidy, media, busi-
ness, and church) have a powerful influence in social-roles development..
‘A young persgn s own family, for instance,: has an enormous lmpact on the .

\klnd of parent or spouse-he. or she will be. Social studies oes;‘how- .

’

fver, have é valuable contrlbution to make to education relat d to the ©

L

‘

[T

- - il
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USING SOCIAL ROLES TO ORGANIZE K-12. SOCIAL 5;831 ‘ﬁ\”’
s 7
/ \
SdNial-Roles and Cu;riculum Organization . \\
e

.\//
/

en social rGIes defined in the 3:eceding section have impor

t<
cations for all aspects of socﬁal u ;;s education. Our focus \\

. ection is on the possible implicaqio s of 'socijal roles for

ofganizing\a K-12 social studies curriculum y

A .

Curricuium organization has been chosen\is a focus for sevemal

§
reasonsi

St

IS

K

Firs , it is clear from the Nationa tience Foundation data

~

\courses tayght 1 junio& hiéh
of historiéal survey ourses and plac geography in

may contribute to students'/percep idns of social ‘studies ‘as being .
irrelevant and uninterestiJg (stake \and Easley 1978, PP- 13: 26-31) -
Course structures that emphasize the presentation of f ctual information °
may  help account "for the finding that §econdary studeh s develop facility
i?ﬁrecalling low-level facté but relat velxhless faeiLity,in applying
knowledge\to solving problems (NAEP 1978 pp 8-9).

~

\

Similarly, the predominant curriculum pattern-may contribute to the
elatively high level of diSSatisfaction expressed by social studies
teachers in comparison to teachers in other disciplines (Wright 1979).

x
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0ne source pf teacher dissatisfaction is lack of certainty about the

u timate aims of social studies education--an uncertainty tpat“"ems

scheme in whict/the,element ry

urriculum bears little resemblance to or continuity

heightened by ra K-12 organlzational
h/the secongdary

curriculum, 1n which u. S. history is repeated three or(more times with -

littleovariation of goals or approaches, and i which sybject mattey is

taught in a. sequence that seems unrelated to st udents needs, abili ies,

\ . °
. -
.

N
>

a nterests.

'

Therefo e,+a focus on curriculum organi atiohamay provide a key to
Whille.

o \
. making changes- in content w1li not automatically improve instructional

*

practices or student learning, we believ that most teachers
-]

social studies 1mprovement on both a local /and national*basis.

—

are nio L'é

1nterested in "what to teach at my grad level" than in raﬂlonales br

1nstructional theories._ Changing what is taught may help 1nitiate‘

instructional changes ‘that could lead ,/to improved student learning a%d . .

attitudes and increased teécher atis action. roe

1 content.

"levels need to be degeloped with ca efuI/a
sumuaries on student such as tbose done by Torney (t 80)

and Martorella (19/9)q

,scope of the SPAN projecq ef@orts o§ future
\ VAR
F low/shows how a 5
& helpful in decid ng what tl}t ach and how o |
be illustfative and repre- ;

social~role focus can [

arrange courseygontcn: < It)ris intende t ‘W

sents o:ﬁ;possible reoiganization based on
appLicat on of sotial roles; the reader is invited to”

—
°

“The zation plan suggested

f
chriculum re&iga

w «*3‘

<
ocial rol s. It is presente&
er "pure'

as alra
consider modifications

or p rtial uses: L - v
. . "Yt’ .t |
v — ~
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Social Roles in the K-6 Curriculum /

N

Since, the 1?203, the |lexpanding environments concept of K-~6 social
yStudies curriculum organizption has made géographic place- the central
organizef at eaéh grade lgvel--for example, homelfamily in grade 1, -
school in grade 2, and community 1n grade 3. ' Were social roleslused to
organize the elementary Cci rriculum, "place"/would be removed as the .
/ central organizer and socipl roles would-be éubstituted All seven roles
would\be taught each year in a repeated, spiral seq:rnfe., In grade 1

the seven roles,

attit d clated to the r les. In\gradi\i, students would again con~-
second-grade’c&rr

\ topics, present n

— N
\

les - of topics arranged by

social rzles infa K-6 cyrriculum. By reading down each column, the
variety /of tqpichfrom grade to grade can be seen. Note that*within the

"ial roles, many, ther topics could be selected

broad f{ amework of the' sp

,devel?ping topics or each role\ consideration needs to be given

perspectiveshl time dimensdions; multiethnic/

icultural comparisons;
’ |

points. ° i

nd local, state, national, and global view- )
’ L *
\ 3 . ) -

From the’ primary grades pn, students. should be helped to understand° :

, that topics have historical

resent, and future dimensions.~ Although
/

in their schooling, they sh%uld leave’ their elementary years aware and

apprec ative of the differeéces and similarities betweg the past,
present, and future. ,,' ) R ;: : g___g__j[i___“\

Students also.need to-undersfand and appreciate the multiet&nicf;ﬁil

and world This'perspective ckn be °

o

multicultural nature of _our societ

ences, between the work and wotkers of various ethnic and cultural g oups
- / o . d

. . A

et
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‘ AMPLE' TOPICS FOR K-6 SOCIAL STUDIES -
N CITIZEN " WORKE : CONSUMER __ * FAuLLY b FrIENDS L__onoues % _._.sar
x-1 Rules School Worker 1 mlqutlnlnq In-] Wwhat 1s K Family? . [ Need f6r Frinndsn Groups Tlvmann Form | What Makes ™ K-
- ) Mthority ) Reaponsibilitien Eyiences I floles Playing with Kindn of groups | eial?
School rules % ;Rules eloviston nom= Responsgibl)ities friendn Responsibi) ities Phynical charac-
Laws appiicable to satisfaftion woercinls i Rulen Working with {n qroupn ¢ terirtics
children N g Advertisements in tnterdepondonce f'h:ml-h ’ Grong rulna Abtlities .
L tie mail of membors Ferlings abont Fopl ings i
LS ./ Making rlml)g_t'}s Cr londs | ) f o
ha ] citizen Participation] Relatiohship of -] Using Natnral l{ye— Famiiy iligtory Conflicts Amonq Helghborloods dlow 1 l\‘u Like
/ Protecting our Geogra ‘y to Work anurces: Paper? Ancantogn Friends " Effect of naing Others
Fnviroument llow natural en- .From ‘troes to Tradjtidnn Name caliing enviromment on Basic nends
v Wise permmal use . vironpent infin- Paper ¢ Tamily {nfiluence Excluaion neighhort | Banic ‘'wanLs
,(. of résources ence work clnlceﬂt Conterving omr on leadning .fegolving con- Working :;;:Z:Iwr’ ¥ Sntisfying
doining with others vacietyl of jobs mse of paper flicta on a nojghbor-; |/ needs and
in cleanup in geographic | Racycling paper . hood roject / wants ’
Choosing wine areas Yo Changing nelqh
“ . leaders when na - K3 horlomds™ . R
N 12 environkent / i
. . causes Morkers ( / J ¢
e to move -
3rd Gover nwents Necd for Wo Functions of Mouey | lire of Fadily Re- | Haking New Frloml'; Bthn‘h& Groujin How 1 Use My Time
. citizen of my cily Satisfying)per- aing money to nources ‘ Finling ont ‘about tHatiyro O ?tlml Parsonal interestq
- ' citizen of my state sonal nee satinly needd | Family mrmhors as a new friend qrnuymz Personal reapon-
M M citizen of my - . satiafying Geeds tuying & human geaources Telling n new Tnmigration and «ibilities
nation - for goods . faving Connerving enerqgy [rlend alout migraticn Making cholces |
W . Satisfying nad at home yourself Traditions m
(=] for progress, and - Resolvifg com- - |-— -Spending tima.." | __customs A
. ' N N‘ problem sotu ons flictnf about with friends / .
—_— renougg { ' . / o
N N N n 0 - T PRS-
RN 4th Rights 'roo).s of Workbrs chnnqlng Rnles ln Being a Friend Fffect of Matural How My Matural En-
. Early colonialists Tools in early\ Family 7} Nalping| a friend Dl:ﬁstcrs on Groups | vironment Affects Mg
commitment to - socleties, llow family roles | Loyalt elationship of Relation tq
‘ rights From tools to have¢ changed Being yourself groups to natural tiving things !
Denfal of .rights techriology over time , While being a environment. Jllow environment
Equal.Rights fffect of technol Working parents friend “Groups’ response alfects my ac-
Amendment o9y on career tiohal services Ygur changing to crises ‘tivities
! chojces Using leisura time amily rerpon- Interdependance AMfect of naturpl
' ' ~ R \ and servicrs Blbﬂi‘tlon of groups environment o
N T / . joh cholces
- Sth Laws Intexdependfinge of | roducts We ftuyr am} ly Likenesses Kinds of Friends Clustering of Groups| Effects of iHiayory
- liow laws are wade Workers ue Jeans apd Differences ~ Acquaintpnces why people form on Me
: flow!laws are en- garly workers levl Straush Likonesses and -= Pest friends gronp Influence
i forced - depedence on *invents” jeans Alfferences ™ why Eriendshi low gyfups expand tamily hiAtory
3 . T How laws are L others rom cottontield among ct tos’ ‘ chang * low Aroups change Intluence/of
changed 2] .Trade increases + families. oyer /tima ~ communify history
. i , interdepencence Families arownd -~ 1/ ~
International the world
7 ¢
¢ R trade today
7 T » [
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Finally, it is. important to help etudents u derstand how logal,
state, national, and global considerations influence people's thpughts ot
and . actions. Recent research suggests that global perspectives can be

* . effectively-taught even in the primary'grades (for exa'ple, see Mitsakos
+ 1978). Consideration of a varieéty of ;iewpoints is particularly impor—' .
\ ' tant in studying such current world issues as the oil shortage. - ’
’ k The/matrix in Figure 5 shows examples of how all three kinds of
a @’perspec¥ives can be included in a K-6 curriculum arranged\Py social

roles. fFurther enamination of the matrix reveals that the topics sug-:

gested are,. for the most part, not neg/to social studies programs;
. 3 .

. " indeed,’ they emerged from our examination of numerous elementary text- L
"book - s ries. *Only‘the'role ‘of friend reflects substantially new opics,‘ \
: " primarily because that role is seldom considered after the first and

.KA jﬂ second| grades in “the current curriculum.% ’ -

1 ‘ lthough few of the suggested topics are _new, the arrangement of .

.topic -is substantially different in the proposed reorganization plan.\

°

I8 th expanding—env1ronment Scheme, most of the topics related to the

self, family, friend, and, w LO SOme extent, group, member’ are

curre tly taught in, the primary grades. Topics currEntly tayght in

- “grade are -related primarily ‘to the citizen role-—geographic and 7V/ \
- histo 1cal content, which helpS'students understand and appreciaFe ﬁheir
Y nation and world. ) ’ ’ '

N ’ .to all sevgn social roles would be preSented ‘throughout the elementary

h realistically reflects students' percep-

e
<
[
]
=
[}

- ' tions\of h% Gorld As a res lt of watching telev1sion,\many students-— B

even in t

: , .
exposufe to'tfgﬁ worlld" in the|school curriculum need- not gait until the

e

¢ -A.Wd/w,,SJ eventh gra e so Io glas issues are presented in a manner which
\& . récognizes stu ents# cognitiv s social, and emotional abilitiés (Torney ;
PEE '1978). Eve ore im ortantly learning about _personad social roles—- *,
™ o’ - v
- self, family/ and f iepd--shbyld not ceaée after grade ‘3. Social, -
: , emotional, and moral d velopg t obviously continues after the third ’
. : ; grade, byt the current qurlcj% m:pays only p ripheral attention to such « : K
)// .| developfient in'grades 4-6. . ‘| i f‘ ' o 4
e ot ST -~ g .- | v ¥
\\ ' 9: " ,~\‘ ‘J ‘.‘-‘
P : T ' X
> 37 - }453 - ) N ° R
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The greatest change brought

- elementary organizer would occur

about by using social roles as an

in the fifth—grade’social studiés

N

Most studenté

program, which is currently, a:chr

the‘proposed ?ﬁan, subject matter
{

now encounter chronological surveys of U.S. history at

>nological study of U.S. history. 1In

would be arranged around social roles.

three grade lgyels (5, 8, and 11).

All three courses are characterized

-

Q\‘u

* by much the™same content and approach, albeit at different levels of
/éophistlcatlon. In- addition to eldminating some ‘repetition of content,
[organizing grade 5 around soc1al loles would help students understandl

that people throughout history have played‘much the same roles, tha t\

some ot the functions and'. characteristics of roles have changed over’
A\
\ similar organihational plen could.-be used.for the state history units -

tine, and that roles are likely to|continue to change in _the future.

aught in many fourth-grade classes.

[ 4

While the theme of seven soci 1 iroles should be carried. through N

each year/ varying amounts of attenfion can and should be given to . 2

different 'roles in different years. Decisions should be based “on both

; student” interest (for example, stud ing soc1al groups as- students start
joining Scouts and Little League) arfi developmental abilities. ' A

. . . e
. -

. 7
. T Social Roles ih Grades 7-12 . .

K o s

‘e
- M «
P

4 Social studies in gfades 7-12 is generallyiorganized around

sci-

. lowed by geography and political science: In most schools, the other K
social sciences’ (psycholbgy, socio ogYs. anthropology, and. econgmies?’are

taught as elect1ves; if at all \s 1is the case with the elementary

°

in,place by/}ext offerings and t‘adition, in many casfs.feinforced by
d

state laws istrict mandates, and/or’ professional recOmmendations.

~

roles can pro-
t the, secondary

for every. grade ..

. and social-role organination is suggested Th

explained on a grade-by~grade badis below. Examples of tppics for .
‘ s o~ & S

.o~ ~, »
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Seventh rade , A A . \
\
‘ of ail grade levels K-12, the content J SOcial st dies in grades 7

satisfactory froﬁ both téachers and student ? perspe t1v£s (Wiley 1977, f
—Ph 30) in gra§e 7, the typical course offe ings ma pybv1de a parti
A

. explanation.

and 9 appears to, be the least firmly establ shed and -erhaps the least _51
an age level when students are beg inning an intense

- self-~ ident1ty search, thq;typical sociaI stu ies ¢ rriculum offers world{ '

\ concerns. /(For a thorsough discussion of the

history or\world geogrﬁpny-~subjects far removed rom students' immediate
Itfr y ado}escent as learner,

See Early Adolescence: Perspectlves and Reco epdations 1978 ) We do

ot intend io imply that world ‘history and 2%? degeography cannot .be

made me?ningful to seventh-gradeyg; héwever, review of commonly used

extboo%s and curriculum guides fortgrade 7 reve ls few connecting links
between)students immediate lives'and disciplj afy studies at that grade

level. .

As an, alternagéye to the current world 1sto y and geography offer-

ings at seventh grade, a cont1nuatlon of«the

ezentary social~roles . -
rg

organizational scheme is proposed, with top1cs nized around the seven

roles., In this grade, given the immedidey; of students self-awareness

needs, topicS\Qaving relevance for proijem analysi and problem solving

are suggested. For example,-a topic r lated/éo theirole of self might
e of group member "Behav-L‘

ioral'Norms“” for the role of worker, "Develfpment ahd Current\State of

Child Labor Laws." . ' ] : '

‘be "Given and- Earned Identities"; for the ro

. [

In\some respects, this kind e seventhfgrade curriculum would repeat

early~elementary~level focus on se‘.—goncept and identity. Emerging
° " i . )

esenting an application and ektension

\

Iy

)
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Eighth Grade R A : . .

Given the prevaIence f laws, mandates, and trad1tions which require

the teaching of U.S. hist ry in the eighth grade (or thereabouts) and
in the development~of students' sense of

/
/
/
i
0
.
- e
oyt
RS
a

.

2,
G R

the importance of histor

national heritage, it is
However, the 1mportance of teaching a chrono-‘

U.S. hiStory be taught.
! f logical survey of U S. history at this vel is not compelling. The

developmental neéds of the early adolescent and the fact that most stu-

dents will have U S. his ory again in grade 11 suggest that the eighth-
ronology and more emphasis

ecommended that a junior-high-level course in

¢ grade course should plac less emphas1s on

o . on expanding students' u derStanding o£ the historical development of

.. [
Y

PR

the seven, social roles. .
' Several schemes suggest "themselves for: reorganizing eighth-grade

U.s. h1story One would be to segment U.S. history into time periods

(much as is currently done in survey courses) and to examine w1th1n each

period how people functionedvin “their social roles. For example, if the ;

| ‘f» time period were post-World War 11, topics might include the national
’ ’ vs. global concerns of postwar citizens, the economic boom which led to
4\.—\\\\ .the" emergence of consumerism, the growth of technology and technology-
. ,related careers, the rise of suburbia, changes in family - roles,‘and the

) changing self-perceptions of men .who served abroad in the armed forces

and wgmen who left homemaking for paid employment during the war.
The same kind of/organizatlonal arrangement tould be applied to

courses,, which\\Te taught in junior high in some

N state, and local h1stoY%
g soc1al" rather than a -

states. Such an arr ement would provide a

7 ’ .
L politicalnmilitary pproach to history, although political and military
’ °  events would be incl ded. The greatest benefit of "such arr dpproach wduld

be to help\students compare life across time perlods in terms of common
- s

.

social roles. \\Q;,—J

-

| e “Ninth €rade e ..
dop T Like the seventh grade, grade 9 seems to lack 2 clearly defined

identity in the social studies cur¥iculum. When ‘many schools moved away.

; the traditional civfics céurse at this grade -level some

from.: teachin
In

1

5 ingle subject offering emerged ‘to take its place.

yEars ago, no
tSomefsystems, nint grade became [a home for legal, consumer, environ-

-+
.

’
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mental, oxr career education. Although the\recent prolifg:étion of neQu
civics books on the market.may signal the beginning of %.return‘to ninth-
grade civics, in 1982 the ninth-grade program is in fluk..

/ ,To meet the needs of ninth—grade students and to restore focus to
this level’, we suggest returning"to the social roles as the course --
organizer.' At this level, the roles given the most attention‘would be
those of consunter, worker, and citizen. At this age many students are
earning money, they afe'responsible°for some constmét decisions; and, .«
most have had first-hand experience‘in.working‘or looking for work.
Students are also. beginning to come into centact with the iegal system .
- x through traffic law angd, ingsome cases, unlawful behavior. Thus, learn-
._ing about societal roles will be personally meaningful to ninth—graders.

. At this grade level, special attention should be given to such 'cross—
ovér" topics as "bamily Law" and "Social Security“ in order to help

students develop an understanding of the 1ntg¥relatedness and copplexity

-

of social roles. ) . ‘

‘. N
\

Tenth Grade: -. o0 . e \

In spme school systems, social studies is not required of or offered

N

to tenth—graders in others, students are free ‘to take electives ,at this

grade level. The ‘most common offering is world. history If only one A

L

secial studies course can be offered in the tenth gfade, a world cul- .

-

turesiworld history course is suggested—-partly in order to comply with
s ’ , the laws and mandates which require such a course but\also,to ensure

that one year 'in the curriculum will be devoted to development of stu

dents world view. The emphasis ‘should be on we%tl¥, not &estérn cultu es

’ and on developing as well as developed nations. '

«

”A,tenthkgrade world history course need not be taught\etrictly as
chronologdcal history, it can be organized, to some dV;ree, around social ‘
roles. One method of organization would be tp exp13“e how rqles are“ ..
filled, historically and currently, in various cultures (a world- cultures
approach); a second would be to examine how persons in various cultures 1§
have played out their roles during different time periods (a chrgno— ;'
1ogical approach). ~As with U.S. history, either of these approac

es
would result’ in an approach Eo&world_studies that would be primarg )

1Y

social, as dpposed to political and military. |
¢ ; p e .

v - ’ 4
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Eléventh Grade. .. } /

Because 81 percent oflscﬁlol
U.S. history at about the IV

at- this‘level, taught in /Fhronological sequence. As much&as'possible,

it would be - useful .to dyaw students'’ atten%ﬂ’h tw informafidn and
/

1nsights which are relatged/to their current and future'social/r les and

. Wwhich will help them un erstand\ appreciate the1r éationalfheritage.
|
|

atTWelfth Grade - ! L \ -7 S \
8. school di tr1cts require students to
é/i quh grade (WBiSS 1978, p. 26) The
the curruculum—— lose’.to students' entry
into adult life’ and pol1t1éal particd ation—-is\logical and. should be

< retained. However, ‘ocial roles can.again be used to help focus learn-

ing ‘on students pr7%ent\%nd future lives. Most U S\ government tejts

and curriculum ghides are/organized according to governmental structures
or processes, If those organizers are rena1ned séciak) ﬁgjes can pe
uSed w1th%& the sgﬁdy of| a uypical topi'—sf r example, bur a&cracyv-to

show how bureaucratic processes are~related ty being a consumer? citizen,

. {

worker, family member, and so qn. A more’radi al approach would be to

appl1ca e pol 1cal

P i

Senior High Electiveg

In senior high schools
tives, the most—commonly—off red cou%ses are—ﬁconomics, psycholo y,
soc1ology, and some| variat1on ‘of problems of democracy (Weiss 1978
' Most economics, sociology, and psychology courses follow a structu
the—disc1pline approadh that is more facademic than applied.'
"such courses prov1de a useful introduction for students who ar
preparing to. take college courses in the disciplines, Ehey may b
meaningful to students who will do. no furthﬁr study in these disciplin

\

i

0

Lo If a school is able tgioffer only*one or two elective éocial




and ski ls from two or. gbre social sciences and should be organized

— around ocial ‘roles. e sugh course might focus,on personal "roles:
self, family, friend group member. A fruitful topic for consideration

' might beé "Life Cyc es"——personal family). frignd,‘and career. Concepts

econgmics. Other

Y

- possible topi might be "Learning as. it applies to academic, career,

and leieréjgettings and "Interpersonal Relationshxps§ as experienced in

the fami}y, among friends, and on the job.
A second interdisciplinary social studies electi e might focus on L

the roles of woiker, consumer, and citizen., Subject matter for this~
course would be heavily drawn from economics, geography, and political

I3

- science, with lesser amounts from sociology, psycholgg

pology. ‘Possible topics would include "Economic
. ers and workers, "Interdependence of Emp
and "Citizen Rights and Responsibilities.”

7 - A third elective might focus on social roles in the community, .

broadening studeng ' understanding of how people function in their roles

and how various roles are. interrelated. Course content woukd_pe learned

-

through community participation—-quhaps via student internships Jin

from all the social sciences could be used to help students analyze and
more e?%ectively participate in out—of—school experiences. . e
. Such 1nterd1sc1plinary electives_are proposed instead of trad1~".ﬁ
- 'h, tional discipline-oriented studies when only a limited number of social
studies/social science electives can-be offeYed. If possible, it would- .
. | also~be desirable for' a school to offer one or more discipline-based 4

courses in sociology, psychology, economics, geography, or anthropology

for students who wish to study the structures of. particular disc1plines .
and ‘the methodology Qf‘social scient [sts. t ; l )

- . -~

L P oL -

o . .&aLooking at the Propesed K-12 Curriculum
v . '-‘. . ) ‘.- .
H 2 N

.

[ @

By combining the- e1ementary and\secondary matrices in Figures 5 and

6, a complete K-12 curriculum organizat\on scheme can be seen. Even a

\ LA
government, businegs, ~or ‘social-service agencies. Knowledge and skills N
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At the K-3 level, the suggested" cvanges “do. nofg epresent new con-

tent so much as rearrangement and changes in emp ésis. -The greatest

« high electives, bécayse dissatisfaction i e field seems most pro- “
nounced at these grade levels. Although co/9 :
grade level, specific course placepent could be rearranged \to/accom-

modate local requirements or.tradition.

S, The following advantages would ensue from this suggested organi;
zational scheme: ' . ¥
First, emphasis on social roles at all grai;/lévels would add con-
that

tinuity and.€ unify1ng dimension to. the, social studies ourriculu

‘is not ‘preseht in fhe current pattern. The/schism between the ipter-

organization would be resolved The practice of present1ng U. S , hiistory
survey courses at three_ dlfferent«grade levels would be abandone in

emphasizing historical roles An grade 8 and offering 2 chronological
study in the\}dth\grade. ’
* ,Second, we believe that because the proposed scheme is more rejpon—
sive to the ways in whlch-information is acquired by studénts in their
- everyday-liyves, it would better prepare them to use knowledge and skills
from social studies to effectively partic1pate in their social world. |,
We. have no empirical evidence to support this theory because such an

P
. orientation has never. beén tried; however, we hope that our.proposal

S will stimulate the research an curriculim development needed to test
. i \ h . '
. such a scheme. S \ ) . e - o

* \ .
' : «rFinally, the proposed scheme provides a structure for,organizing
SOcial studies that will be useful but not limiting. ‘This scheme pro- L

\J
vides course frameworks but does not’ dictate or_ delimit topics or

skills.- Although,examgles are suggested, many other’ topifs could. be

ed. ¢ ) - \ ' . -

\ - .

subst

Th1s discussion of social studies organized arourid seven social
roIes has assumed ,a pure application of the "scheme. However, at this

oint a pure applicationvis not a realistic possibility because no cur-=

i\

:
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« " widespread dissatisfaction with

,field of SOcidl stydies to reconsider the prevailing K-12 .

jting

ey

will consider this pro
-some of‘tnese ideas. ‘
Meanwhile, a socia
systems that are presently evaluating, developing, or re esigning their

) If for example, a district is. evaluating its /

(current-and uture) 1n the seven social roles? Whezge

sficiencies exist? How ca they be remedied If teaching .about

paxticular role seems defidiént at a part1cula§\grade, a unit of stjudy-
’
resour.es——supplementary mate 1als,bparts/of texts, multimedla——and ~

substantis the social studies program at a partlc—

ular grade Yevel, a different course could bé designed around roles by

adapting avai able resources or riting new materlals.

Is a curr culum reorganlzat'on effort worthwhile' Obuiously, the

—

task w0uld be\ ifficult. Any cu riculum reform 1nvolving substantial\—

. chan e must copsider laws, accred tation, competency exams, and teacher
ge P 7

itio

tra1n1ng in a to the nece s1ty of preparing local and state
. . N\

_guides, developing and distributing curriculum materials, and, most

important, selling the idea to educgtors and the public (who have had 60

years to get accustomed to thé present curriculum}.

There.are also the
questions of whether the-c rrent org nizational plan wardznts a change
and whether evidence suggests that an\alternative plan would be better.
Although the answers to these qestions ‘are not clear-cut, the .
~ s expressed Sy students and

*Epect of soc1al studies

rent curriculum pattern\yarrants

oc1ﬁl stu

teachers suggests a need to look\at ach

education. We believe bpat'the c

N . e T
reconsideration. By suggesting _that\s c%ai’bee& represent a poten—
tially powerful o arizer for social studies, we ope to Eﬁallenge the

urriculum

pattern, think about\ the proposed framew for reorganizati n, consid

. the grade-by—grade course content suggest oys, “8nd acti ely idebate and

hopefully agree°on organizational sch me\ that w%&l betfe mee

curren; and future,needs in social studies education.

-

- P

»
\\ . . . ) ‘~’ \ , /
Trole orientatlon could be use§:1 to school ,
/
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\\\\‘or to oppose such action in order to protect the ecolegy and environment

SOCTAL ROLES:- THE MAIN IDEAS T oo

-

H . Citizen - 3 PO

L4

ing~the neighborhoqd, city,‘state, and pation. One's frelationship to
citizen. .

Citizens in the United ‘States engage in several mandatory activi—

| ties, including paying taxes, obeying laws, and (in times of draft)

"-gerving in the armed forces. '

,Citizens in the United States also engage in varfous‘voluntary s
activities, including voting, advocating pos1tions, working for- political (
organizations, wprking for political candidates, f1nding out about public

P

issues, and holdlng public office. e , FRE
At times our roles as cftizens of the various poi}tical communities

conflict. ‘(Example: *having to decide whether to suppoxrt the developpent /:x

of. coal mines in Colorado to increase the energy reserves of the nation

Al

of the state.)

-
.
Jp——
W resstl \ S \,
v ~

. Being .a responsiUle, competent citizen in the United States also
involves beipg able to perform important thinking skills, such as‘acquir- ‘ \§
ing and interpreting information about political institutions and public ) ;
issuesfand making thoughtful decisions about public policy issues. ///////jf

Being a responsible, competent citizen in the United States involveslk

A
1Y
kY
1
A
1Y
1
kY

1Y
1
kY

mupaicating -one's ideas and views clearly and working effectively as an \
dividual hnd in groups “to z:i_on those views. , i'?’ \‘\ . \

understand ng ‘and’ making commitments.to’;he basic democratic values
embodied n our Constitution and’resolving conflicts amo these values (\\\\\

/

.in ration 1, humane wayS//

. . / s
\ o
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primarily hu

: need for assembly—line workers; sophisticated technology has produced

* and the American public s interest in buying General Motors automoblles )

" employers and employees. .

o

"The rola\of citizen is closely reléted to other'd;f jal roles.\
g

(Example: . as onsumers, we may also work with organiz
ence goverﬁﬁe t ‘policy.) : 4
"At times|th

(Example:“ a

roups to influ-

a

P

. R «
role of citizen.c other social roles.

flicts wit
olitical official who gives spec

.

1 favors to a friend at

the public 's expense has experienced a confljct between his or her role

,. ‘ ) . ) ‘ \'

. Worker

as a public offficial and as a personal frd nd.) Lol

A “worker is one who engages in a conscious effort--usually for pay--

to'préﬁnce gooEsk,serviies} and ideas for the benefit of oneself and/or

fe cycle. ’‘(Example: a cents may hold part-time

oyer the
Jost adufts have full-time jobs and change s several times during

their/yorking.lives; many oldgr persons earn benefits as retired {/’

\ - . . =
workers ) S . .

v The act1vitie//of workers have changed throughout history and will ?

Agontlnue/to change as technology, avai abiIity of reseurces, human wants
needs,—and other facto;s chan

(Example: primitive, persons were -

ers.and gatherers the Industrial Revolution generated the

8
specialists among workers ) - . : ’

-

To do his or her work, a-worker depends on financial’ and material

resources, the:labor of Other workers, ‘and consumer demand: (E}amp e: .

the work of a General Motors factory worker depends on“such factor as
the company's ability to get necessary materials and equipment, the labor

of other workers who convert natural resources into usable er1als,

Although workers in our society are free to choose the work they R
do, certain laws regulate WOrk rights and reSponsibilities " for both a
(Exanple. ninimum wage 1aws require most;

workers to be paid at least $3135’per hour.)

. .
- * ‘ e
N . '




Th worker role aff cts and is affected by the other six roles.

3 e
' A person's worker role can conflict with one or more .of his or her ©3

e,

- (Examplel: work colleagues often become off—the-job friends ) -

\, T
\‘w

ompetent workers’ demonstrate effective skills, job k owledge,

2

Consumer N .
[ O ’ .
1 - -] [ B -

9

-

AN [ - =

/J .\ All persons are consumers.’ ’ ' ,
\g " . , Al R ' .
Thd function of the .consumer is tb buy and/or use the résources,

.
.
. 4
L} .

resources (water, wood, oil, gas); . »

/

éood% 7.nd servic s produced in naturé and in ‘the marketplace.

_ . /Consumers byy and/or, use natu;al
manafactured products (food, drugs) bicycles, cars); information (print
apd- other uedia), business servicesf(yéiki#%,'insurance, real estate),
med-
nfluences production

e

Hanged thf)ighout history and will

future because of/changes in technology,

ne, recreation, welfare

\and 50

Qo sumef behavior

41 ervices (education

oods and services, and

prodicfion influéncés consumer behavj { of supply and demand). ‘
. /’ . - .

. /'/ Co
%\
cont nue to nge in th

-

wants and need
]

umer

/avai bility f natural reg ources, ﬁ\nancial conditions, lifestyles and

/ other| factors, -, | _° ] o
‘,}" : *‘ & - -
/ ' What we|consume'|and how we consune\affects us as individualsl

- N -

—

othér; in oux society and ltimately all persons on eafth.

d1thoug

" cotj

1sumer want

Lh ' arJ

'

.consumérs on}ear

P

7

finite.

5 and

i
i

|

T

\

\

and needs vi;i/ffgg;§oeiet‘“io society, all - .
1nt rdependent«be ause our global resources are *

»

he consumeq role affects and“ig affected by each of

!
roles;—s d this interrel tionship SOmetimes leads to conflict.
g { "

P r(Exa le.’

l with his fatherly want to

N P s a ..‘4“\ . .

L kY

P . \
.

P S 49
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N -
o Aﬁ individua s want//and needs change throughout the Iife®cycle.

(Example. a chi G' - want fp cand dhanges to-a’ Want for,hamb rgers‘lﬁ"fllryﬂf

adolescence and for prime fib_in adu thood ) | > )

.
° .

' . - ‘A competent'c nsumer/i; a good lanner, good shopper, protector of
. f\ .
and/?l effective money' manager. :

v
’
)
.

) ;Family.Member . —
fl » — . /“"/\_., . . @

B ! /
. A family in the stnict sociological sense

a group of people ( '
‘ . ) .
Jelated by birth, marriag s OY adoption who live/together for the primary ‘ \\

- marrled couple llving to e

- v -
——————e -

ﬁer w1t out chlldren)

While many :people think of th typicaL American fapily as two adults

j

|

1 and two chlldren, American families actually come in a wide variety of
l

and form

(Examples. singTe parent, s1ngle c(; d, no child )
o .

The_ role of family member conijst of severai specific and inter;
related ‘sub-roles~-mother, father,

fnany children.}

ysband, wife, S‘ms daughtet; brother,' S
\i and s1ster--each carrying‘particul r rights and respon31bilit1es. \

L7+ Families satisfy a number of basic needs, including love, caring,
‘;::.,;~ food, shelter, and clothing . ‘ : . x ;
T The nature of relationships thin families varies from culture to \
.t culture and from period to period . thughout history (Example: 'the x
P 'degree ofgauthoxitarianism that a parent exhiblts to rd a child has K -
. _’/f ) vari d throughout history and is diff rent in various cul urgs., ) \ .

o ’ “ A person s role in the ramily changes as he or'she gnows from infant ‘ ’
;";b’—;wj; t ehild. ado : - - '\# R )
4_,,---"\ in conflicts related to theiri/ . |

—+—’a3fferent —e e ]
|-
' o N, .
4 to d ° . “‘)::

i
!

;z‘ (Example' much of ' one
} O “the familj, membership in}ethnic*an

é_ on ﬁhe nature of oné's family )

> E

R




[ ; - [ * . . .

>

. . '
' . At times one's role as a Family member conflicts with other social ’

at\work, a husband who spends considerable time with male friegds<at the
;eXPEnse of his relationship with his wife.) : |
§ )

\ N .
N e, . Friend - . ' T V.
; ‘ . -

'”““1;;1\—_' - . . "v' ;0
. ot Friends are companions'bound by affectio? and esteem, whq share,‘ ’
experiences, thoughts, .and feelings with one ahother.’ )- ' }' !

There are many different kinds and levels of ffiendsh&ps, rangingw
. from casual to intimate. These 1nclude convenience friends (e § 4 co—
worker), “doing things" friends (q g., going to movies together) mile—
o stone friends (e.g., former” college roommates), mentor friends (e g.,
those you can go to for advice), and close friends (mutual and open
sharing w1th one another).: $
Certain factors help build and maintain friendships. These‘inglude.
-8 trusting, being open, sharing experiences, providing help when needed,

+ allowing individuality, accepting one another, showing loyalty,;keeping. ‘

fun together,<» o : ke
) The nature and basgs of friendship change - qﬁ?nvtime and throd/hout
the life cycle. (Example: children's “friendships appear fo evolve

N . through the following stages: momentary playmates, one-way assista cc,
< . . A oY

two-way cooperation, mutual sharing, and autonomy and intérdependence ) . '>

o -Friendship satisfies a wide variety of', 1mportanb personal and  *

T 'societal needs, inclpding affectioi, warmth, acceptance, belongingness, .

R oo d
happiness, and (according to some recent evidence) gdod health.

e Being /a fr;end imvolves maintaining some righb&\(e g., to retain
A'r,-\ ' some -privAcy and independence) and fulfilling some responsibilities -
‘"“‘“”““““*——(e'g.,«b ing there whenlyour*friend needs ds you). L \\,‘
. CoAflicts can occur even among good friends. Good_friends»can_deal
‘\//// wit hese conflicts openly without destroying their. ~relationships. .
‘\\» -~ ~Some imes‘resolving conflicts can :7ad to even closer friendships. . .
" Friendships can deyelop between members of the opposite sexes (some. %

t at_involve sexual activit} and/séme that do not) and among people of
. . , 4 * ’ !

/L | - - su i
~_ 4 =263 ' g
. ) ' ‘ ¥ :

oles. (Examples. the single mother who would like to- -stay home to .

confidences, displaying warmth and affection, being honest, and haf¥ing §};’
' R . \ o€

care for her Stck chiild but who also needs to be at an important meeting/ *
N .




’

' between persons of differentgages. -
’ !

different .ethnic groups and{culﬁures. Some £riendships also develop -

» ’
'

‘Friendships often grow lout of- other . roles and are reinforced by

those relationships. (Exampie. children .usually develop their friend- ¢

ships from relationships wﬁth classmates in school or fellow members of
a band or athletic team; co-workers often become friends; members of
one's family can also be good friends.) P . . :

At times the role of friend can conflict with other ,;ples.g
(Example: co-workers who are also friends may find it difficult l
criticize each other's work, even though that would be the best pra‘tice .

for ;he!? jobs.) K

Member of Social Groups . K

“ L]
All persons are members of social groups, either by birth or by.

-

choice. . i . '
At birth, alr persons bfcome members -of the malé or female sex, a

racial group, and an age cohort group oL

‘e

Persons are born into groups such as religious groups, ethnic

groups, and socioeconomic classes, but" they may later choose to reJect
~

involvement in theSe groups or may change to other groups.
' Persons choose to belong to social or civic groups. (Examples» "
bridge clubs, baseball teams, and women's consc1ousness—raising groups. )

All persons are members of social aggregates which.are groups with-

out formal organization. (ExampleS'. males in the United States, stu— ;

dents in the world mountain dwellers, suburban dwellers. )
Ihe sizes~and functions of social "groups vary; some groups are small, ¢
face—to—fécg/groups (e ges bridge c}ubs), while ,some groups have thou-

sands/of’members (e.g., Jews, National Association for the Advancement

* of Colored People) some groups are purely social (e.g8 g., a gourmet dinner

club), while others have particular goals for ithe maintehance or improve—

.
.

menf“of‘the group (evg+3 National -Organization of Women): _

s o,

.. Persons choose to participate in social groups as much or as little

] as they wish (Example. some members’ of the’ Ccatholic religion attend

3 B -~

mass each days other Catholics seldom go to ma§§3m e ‘*‘w‘

' N
. s/ . T
' ’ . .‘ w T 8:1 . - .




A

Sociasigroups have certain socially prescribed expectations and
norms-for their members. (Example: members of athletic teams are

expected to attend practice sessions.).

Social\groups are affected by and affect the course of historical’

events. (Examples. “the impact of the Civil War on blacks; the role of

“Now's philosophy.)

o« oo ' | '

to_each of the roles.

the Women s Christian Temperance Union in passing the Eighteenth Amend-
Lo

ment. ) ‘° _ )
Social groups are affectedoby and affect each other, sometimes in
cooperation and sometimes in conflict. (Examplés. ethnic groups join-
ing together to-provide language instruction for new immigrants; Jewish
Defense League in conflict with the Ku Klux Klan. ) ’ _
Because social groups have differing expectations for members, an
indiviHual who belohgs 'to more than one social group may find expecta-

tions of those groups in’confliCL. (Example: .a woman belonging to an
T

orthodox religion may find her religion s’ teachings 'in conflict with
N g

. °

The role of social group member affects and is affetted by the other

six social\roles. (Example: a dot?n s ethnic background affects the
way in which she parents  her children ) )

Social groups make .pcontributions to both individual members and to

i society (Example°. a Boy Scout gains self-esteem by participating in

=

his den s camp—out' the Boy Scouts~beautify their city s parks by picking

up litter.)
- <4 . .. . .
' A Self . .o

-

. ¢
k) . . .

The primary role of Self is the development of one's full poten--

- tialities ‘as a unique and competent person.

On-the one hand,- -our society with its focus on the individual

I

‘encourages thg:full development of one's self' on the other hand, it

also requires ‘that the person conform to societal expectations related \

-

—— e B .

An important aspect of the role of self is becoming more aware of

one's 9wn~likes;and‘dislikes, interests, needs, and values. N
» . B
Another vital aspect of the tole of self is developing a positive
and realistic self—concept——knoWing who you are and feeling good\about

~

yourself, Snccessful funct;oning helps build self-esteem.

53 t.-85 S
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' Another key aspect of thierole is expanding one s 1 't llectual
- \

capacities to the fullest. M

Another‘important,aspeét isLdeveloping and maistaining physical and
|

~being. - T\\ . AN .
One's self dev

emotional

°

”
.

. - . i N
s through a series of stages as one moves through

' the life cycle. These 'sta generally progress from egocentric to

confovmlst to autonomous to integ rati orientations.

_The role of self is closely related to>-the other social roles.
Part of a person s 1den ty, perhaps most of\$t, is defined and derlved
from his or her roles as f¢e ale (or male), worker, consSumer, parenr (or

child), friend, c¢itizen, and\ﬁknber of an ethnic group. Much of. the
striving for self-fulfillment Occhys within these roles (e.g., becoming
§ the best teacher possible). X

L

The role of self also involves en ing in act1v1t1es beyond the
other social roles’for/pure personal sat

enhancement. ~(Examples:

.

faction, enjoyment, and

leisurely readlng ab s swimming or running

to feel fit, or backpacklng by oneself in the mountai i
, At times our personal\and individual needs and desires~

with thgse related to the other social rYoles. (Example: .a man's

and need to run five miles a day after work for his personal betterment

may conflict w1th his need as a husband and father to help prepare ’
. dinner.)

' i
N

mer. . ‘ . . ‘I - _— .
. ‘ ) N |

.

!

?L
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SOCIAlL: ROLES: RELATING THE MAIN IREAS TO TOPICS AND COURSES o

.’ ’j’ :
Citi%en‘- N e "/

I . —_—_— ) !
| - - ) K . \ - N
N 7 *
. . . - . .

.,
VI
N

4

. 7 ‘
. 1. ‘A citizen is a’ persom who owes alleglance to, is entitled to._cer- |
T : .tain rights from, and hasfcertain responsibﬁgi%ies to a sovereign .‘

_ power or political entity. . a
. ; - L
’ U.S. History f/The Revolutionary War and the new nation--
s from subject to citizen .

° J

. f. Governtient 4 Citizen rights and responsibilities in the ’ 1/
; U A U.§. Constitution : _ . . . /
.o World Cultures . Citizenship in different ceuntries ] . %u,

~ i / N ' . ; }.

, . . .-

. Every, person is & citizen of several political communities, includT "
ing, the neighborhood, city, state, and nation. . One's relatjonship
to the entiré world can also be viewed as that of d global citizen;
- ¥

\ / -

J ST Sy U.S. History E States' rights vs. federal ggzernment issue !
¢ C in the 1840s-1860s /
1 7. 3 : L/

% ‘;4 N Government . ~ Local, state, and federal governments and t /

g e interrelationships among them

servirng in the -armed forces.

. U.s. History - Taxation without representation /[(Amerigan
" . , ‘ Revolution), civil dlsobedience,

- g .+ U.S. wars =~ -,
. . . N . . oy

. P R “ . 0 .

Government | “The coyrts and justice system -

bl

law

|
) T
.. . Ecdnomics '} "Taxation
» [ ~ .
|

|




5.
" -3
:d
N
~
\\
‘\
‘\
et
‘6.
E
. 7.
. 8.
-
W
7
—
.
o B
. Q
: -

N

s . o e
\ .

. : - - 3

U.S. History Women's suffrage, civil rights, peace moyve-
ments, polftical parties throughout U.M. his-
tory, Peace Corps _ .

4

. o s . .
. ’ » ~ - - . °
Governmeqt’» . o= Voting behavior, political parties, pressure

. groups, elected officials ) ' '
WO;ld-Cultures foliticgl participation 4n different countries

1
b .
a2 ‘ @

At 'tinfes our roles ds citizens of the various politicgl communities

conflict. Lo , :
1 5 ) . . ~
u.s. History League of Nations controversy, seceseion and “
* civil war . - - Y -
- - .
Government . Federal vs.: state and local authorit%‘in

civil rights

Contemporary Issues Resource’ development in :Rocky ‘Mountains " A
: : (environment of west vs. national é&nergy

bR

-
- needs) - .
: v . he

.

Being a resppnsible, coppetent citizen in the ‘United States also
involves. being able to perform imporfant:thinking skills, such as
acqtiring and interpreting information about politigal institutions
and public issues and making thoughtful decisions abéut public
policy issues. : .

»

Government Referendum issues (e.g., school taxes, mass
v transit) , Co
. - i

Contempofary Issues All political and social issues

N
Being a responsiblé, competent citizen in the United States = .
involves being able to perform certuin vital participatory skills,,
.such as communicating one's ideas and views clearly and working N
effectively. as an individual and in groups to act on those views.

Government Mock trials, debates,‘and‘céﬁmdhityawork

-
-

Being a responsible, competent citizen in the ;United States.
involves understanding and making commitments €0 the basic :
.dempcratic values embodied in our Constitution and resolving
conflicts among these” values in rational, humane ways. )

U.S. History - . . . Ngqueal—~socia}'w;1fare vs. free enterprise.

Government -Supreme Court cases (e.g., Marbury vs.-
’ Madison, Dred Scott, Brown vs. Board of
=

Education) . - % -
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B

o > N N | “\x o
. - . . - — * . 'v -
! ' * . N ) ’ 7 . ’ ' o
‘ 9.., Thefole of citizen is closély related to other social roles. e
X ’ . . 1 - ’ :
T - U.S. History Anti—trust laws in late 19th century
S N
. \ e .Go)fernment o Government "regulation of employment (e.g. ,\ ':/;,,,
- ‘ ST child labor laws),- consumer rights groups, o '
e ) .. . ..ErA impact on families, protection of minority ] ’
S ) groups' rights by the government - .
.o o L . = .
” 10. At times the .role of citizen- conflicts with. 'other;-social roles. ;
o - . - o - * N
N 7 U.S. History Teapot Dome.scandal (citizen vs. riend),
: . -, . duty to go to war vs. duty to family iv World -
] - N - ~
\ «Hars 1 and. I1 R .\ Lt
. . \" ) . . . w PN ) - - .
\ . i ) ' - t’ .)_,_." . / -“’¥
' e ‘ ‘ ", Worker ° o N . : :
. > ‘ S S . - - ( . I . . ' ’ o ) \
- - ‘A“ . (SN - -~
1. A -workexr is omne who engages in.a congcious effort-*—usually for pay-- S
. =to produce goods, services, .and ideas for the benefit of oneself * .
L - and/or‘others. . .
LEIRN - . : ¢ )
¥ . . . < - .~ . L Y .
o ¢ -7 Economics. < . .Goods and services, human resources, market, .
’ T -free enterprise vs. mixed economy, entre-,
N ~s P I - . .
RPN .o preneurship, management,; wages -
Sreeefn s TS o e oo L= . L. . - ; ‘ _
S N e ) ) \’\ ‘ ) [
e iy 2~--4\.Most persons in our society are Vorlcers, but their work roles change
- BN e - over. the life cycle. . . S [
S (.«-" . e - q ¥ 41- - - . . . ’ »
B\sy/chology . Attitudeés toward® work -
o N P R . . . R
SO N ) .’ o . .
. e Economics ) * Adolescents in the work force, changes in
W / L A Lt jobs over the life cycle e :
" ; NG e - o .".‘,' R ‘ .)
s - "+ *Government . Social Security . .. . . . i
- / L 3. The actﬁrltiesf of workers have changed throughout -history. and will ’
o e ¥« % continue “to change as technolog}'a.avai ability of resources, human- . . * -
7 w““t““andmeeds,..and_other factors. ¢ . o e e
o ¥ Hisoory/Economics Primitive pers ere primarily hunters and .
R " o gathereérs, ‘indystries held fahilies .
o . . . 7 7 together, the strial Revolution generated . -
s o o o ' the need for asSembly-lige-workers, sopbis~ :
. el . . L ticated’ technology has produced specia'llsts
4 i e T - - o . .o .' ’ o
. . .. P » | L N -y , . -
- e o ) y N
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- 1 D R . ' ‘
» N\ | ) “g\' : -
— - )
. L N -
v / . . ' \
v \ . .
-~ U.S. History The Depression and WPA " o ) N
. i 4. To do his or her work, a worker depends on fi nc1al and material

y 'Economics . /Productive ‘resources: human, natural, and
. o . ) . capital;, supply of and demand: for, goods, and .
: <. ) ~ 7 . labor;Anemployment .
C o ‘ . U.S. History ‘ The Depression, post-Worls War II mdustrial .
) : - ‘ boom % . ‘ ,
- e - b -
Although workers in our society are free to'chopse the Work they _ . ’
. ,”do, certain laws/ regulate work rights and respons:Lbllities for both :
employers and employees. S - . 2
o 7 « . “ S.
. Govermqent * Minimum wage laws, regul'atory agencies et .
o T i f ’ ¢
* U.S..History Right-to-work legislatlon, sweat shop“s, child - .
labor®laws. . _ . o
. Econaomics . Wage and-price controls e o X \ :
S e - ~ , ’ . ° - 1. : o-:; . \
{ . . , ) o ) . ’ . . l\ -
6. * The.worker role affects and is affected by the other six roles. ‘A
L History: . The early agucultural period and -the cottage ' .
“Le N : industry period made families flnanciilly
<7 CoT e . interdependent; feudal period in Eu:copean
‘- R : . c history linked work and family roles ’ §

° ‘ Sociology . Work colleagues often’ became off-—the—gob /
. , - ‘ friends, social groups and WOIW e
- E - (Irish as policeW fits)
’ * . . : : ) - /
- / : Psychology CarWidentity ' /
' / : / ' - \

K —
. /H/persox; s worker role can conflict with one or more of his or her ‘ ,

R ~

r / other social roles. . . ' -
/ / Government -,° ' 7 Legislative debate or/ governmeht funding of 4

day-care center' for working parents, union
. B L expectstion that members will vote -

— - S tain-politieal: €s

3

Frmes”
=1

. " History f - ‘ Evolution of the eight-hour work day as a
¢ - ~“re5ponse to wo\rker- demand' for more- personal
~ v and "family time < N
i ) SRR ! ’ . Pral \ ‘ e, \ - { s
., . [ - 75"4
: : | . 58 ' E




b b . ‘ . | ‘
R R Psycho%o;y . Worker burnout, conflicts between job" and
¢ T ' ' ., & self-concept . M .
! M - " 5 * . ‘ . . !
({ ) ' ’T“ . bR
. ) . <. ] )
; ., ® 8. Productive work can be a-source of satisfaction as{well as income.
‘-f . .
! »- - S | &, ¢ . . «
! y Psycholdgy " Workaholdcs * -+ . N
o : \ .'. ! IR - 3 *
Socjology JVolunteerism - ° D 2
. o . ; "1- . . ~ - o . . L]
, World CHltures : . Totalitarian vs. democratic vie WS “of “work .
' . [ . J,E~, satisfaction . -° A * ¢
. . 9. Wise decis1ons about care€r cholce\\requlre knowledge about jobs .-
oo and’ clariflcation .of personal values®’
‘ . - N
i} - Taking inventoqy of personal
interests , . -
- s -l ) .
. s g . s
N . Consumer‘gsgisions . .,
e - //‘/,‘4/ Cae - v ° - L

L)

. .10, Competent worketS/ﬂEmonstrate effective SklllS, Job¢knawk ige, ]

ng ability, and appropriate autitudes and work Hibits. -

' (‘ ) 523 -
. . v3
areer Edueation Decision-making process ‘and career develop-
PN : ment . ..
. Psychology . ’ { The ‘psychology of work and joﬁ'satisfaction; ~
SJ ! : " ‘...‘.‘i"\ ’ ‘ e R
. Consumer .

o ‘ <
1. All persons are consumers.

Economiés ’///)’/’/,Ih-o y of consumption and the industriai sys-,/

* ~

s
l

. . . ‘
2. The function of the consumer is to buy and/or use the .resources, .
. goods, and §erv1ces produged in nature andein the marketplace. Sl "
. o : <
Joe " : Economics ' " Theory of consumption, distribution of goods )
i and services . - i TR
- . ! . pt . . f

oo Gedgtaphy ' Resources in tﬁe’United States and world
. | AL . e e e
. a,’ 2 . g *
\ S o ". , . ;
S \‘1 ‘ , .. . \\‘-“ l\, . -~ m st . . ?
~FRIC: -_ e ., 39l
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P . eonsumer goods

6.

=

\

Consumers buy and/or use natural regou
manufactured products (food, drugs, bicycles,
(print and other media); siness services

real estate), and ‘soc services (education/ medicine, recreatio-,
welfare) . ‘ .

Consumer Economics ' :Types’of consumer good%

Contemporary Isgues . Global " resources, ‘private vs. puhlic
' < responsibility for social services

Consumer behaviér influences production of goods and servic§§: and
production influences consumer behavior.

©
a 3 N -~

Ecogo@ics - Theory .of supply and demand, consumer equi
- 1ibridh, inflation

Sociology/_ ’ Consumer behavior, influen

Psychology demand -

PRI W

on consumer

\ .
Consumer wants .and needs hav changed throughout histo y and will | ;gi;

continue to.chahge in-the future bkcause of changes in technolog§
availabiiitz//of//naiuhal ‘resources, f1nanc1al conditi S,

lifestyles;yand other\factors. . )

conomics - Exchange of goods and setvices -

v.s. Histor} T, Rationing during world wars; mass producti n S

Government ! . Sumptuary laws, “taxes on and subsidiés for

N
N

What we consume and Row we consume affects us as 1ndividualf, others
in our society, and ultimately all persons on ea '

[

Economics/ - Bafance of payments in trade . , !
U.S.‘History PN . ’

-~ -~ ¢ o
e J

Contemporary Issues Energy, global interdependénce, water
. ~ conflicts among states s .. h(\
‘ \\

k
:

rights,

4

. R . !

Although cbnsumer wants and needs vary from soclfty t\\society, all

\ consumers on earth are interdependent because ) K global resources - -/
are finite.
' - e’ 4 }
Contemporary Issues Ecology and the environmedt, energy and - . N
R natural resources . RS ] ' L
e - N . . . ’
Economics ' Inflation and depression ,
. N ) /
e - N
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s
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8. . “The consumer role affects andﬁggfaftected by each of the other six

L F roles, and this 1nterrelationship sometimes leads to conflict.
. ) . U.§,JW/r1d History~ | Class conflicts based on different abilities
s " ) E to eonsume (due to income inequality) '

3 e
. N ;

i
9. An 1nd1v1dual s wanth Ahd needs c?ange throughout the life cycle.

tttrere syog

- N ;, V
- U S. Hlstory/ ﬂ\ﬁ hool}lunches, Socia Securlty, @edlcare z .
5 Goyernment ‘o N

T N ' :
h 10. A competent consumer is a gpod planner, good shopp

- - goods and serv1ce9,‘and an ffective money: manager/
- -, I

» protector of.

- S Conspmer Economics.  Consumer abilities and functions < ' ™

- : " "Family Member

- & - . « oy

— P - /

- - - » &

S 1. A family in the strict,gociological sense is a group

7rimary purposes of prgcreation and child rearing.

N . _?oéiology . o - Family functions, family traditions and
o ) 7 , - customs, .o *
A 7o k Lo . ‘ .
.« . .r ot : A
«+" 2. The term fami is also used in'a broader sense to include extended

. relatlonship (e.g., aunts and uncles) and alternative styles (e.g.s —
/! married couple liv1ng together without ch%}dren)

A

Soc1ology ‘ L Extended families, effect of moblllty on
/ . extended familles !

* ‘p

e
. i — .

U.S. Hstory Impact o;AWorld War I1 or extended fam111e§
° . - i \; \~"

é
. Ly,

e many people think of the typical Amerlcan famlly as tgo addlts
d swo children, American famdlleb actually come in a wide yariety .
. %

of sizes’ and forms. - . o, A
Sociology\ + Single parenting, marridge and cohabitatfon 5 -

[ ‘ 3
%

) , . % 1
B © N . X i
Government” ,€hild abuse laws, alimony in cohabitation *
L] N - . - 3-?: ré
4 - "\'g
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, . 4w, .
4, The role of family member consists of several specific and inter-

. related sub-roles--mother, father, husband, wife, son, daughter,
brother, and sister-—each carrying .particular rights and responsi- '
" bilities. .

[ Y !

e . .8 .
Sociology ~$amily)roles, famil& size; position of sib- . !
- kings ) -
‘ / . 4 . .
P .
- Government - ‘ i

[N
. - ! H
« ; H
) y Wi

f ‘ Lo
: 5. Families satisfy a'n'

Legal responsibilities (e.g., child support)

er_of basichneeds, including lOVe, caring,
f food, shelter,/ana clothing. . . , ) o \
) - Ecamomics /f g Responsibllity for providing basic ﬁééggflri; S
. Goverament {' N cGovernment assist;nce to_f;mllies N“'?
: U.S. Hlstor; ~ 'H;;tory of child advocacy‘legislation' é

6. Thc'nacu e of relatlonships wi
culture and from period to perie
/
«  World Cultures

in fam1 ies\varies from culture_ to
th ughout! history.

7/
]

arious .cultures, - -
, authoritariamis® [in, child" rearlng across,' s
| cultures ‘ w~; e
\ ﬁ{s. Histcry - Changing famll 051 ion, llfestyles, oL . -
\ s reSpon51bilit1e%§ an, ¢ pécta;!ons ' g
on's role inlthe familyicha 'é§ Zs he- she grows from infant Y
ild,~adoles S and édultl R SN g .
\.# > ol / £ .'! »
? - Self—me tity"in.%hangi g jfamily roles - R
E " ( - o ¢ ~ o‘ v ¢ " ' (] '; J . -h‘ l ‘. '; : K
f% Famil members diea?%metlmes inyJlved i§‘confl ts related to their e
%‘1‘2 diffe ht rples-within the\family 3 i L . . \ e =
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y i / Consp@er decisio rélatec to family needs .- bl
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2 o 9.: The(na;ure and compositipn of}one's 1§31y may" change over time due ﬂ g
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10.
“Economic:

. b
. Sociology

5the life cycle. '

Sociology/Psychology Nursing home«gare A

'U.S. History How families have| dealt with agin _members in
: . various periods of hisfory
World Cultures
T T family members

The role,of family member is closely rel te

X

'Family consumer dec

‘Ethnic background's"e
drranged marriages),

'////’f - . T
’a/role as a family member confilicts with
. ’ . s—.,/ g .
- SLF T e
Career qucation Careéers and working moéhers
v ’ v ot . » .-
Government Tax structure which ‘favors sin ye persons
over married persons - : ; .

< - ) *
. .7 !
-1 L \ s

L . Friend

-

. w— |
Friends ar€ companions ‘bound by affection and esteem, whd share

experiénces, thoughtg} and feelings with one gnother. {

) L}
There are many different kinds an vels df fr1endships ranging
from casual to intimate. These inclug\“tenyenience friends (e.g.,
co-worker), "doing th ngs"~friend (e.g., going\to\movies together),
milestone ffiends feag., former c llege roommates), mentor friends-.
(e. gs, ‘those you can go to for. advice), and close friends (mugual
and open sharing withﬁbne anotherﬁ

é . .

Certa1n factors .help build and maintain friendships. These include.
trusting,'being;open, sharing experiences,: providing help | when Vel
needed, allowing individuality, accepting one another, showing
loyalty, keeping confidences, displaying warmth and affection, being

i

honest, and hav1ng fun together.- ! g .-

. . § e ) - : ' ' <

The,nature and bases" of friendships ehange over gime and throughout

;e »
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happiness, and (according to some- recene—ev ence) good health.
) g

_ Conflicts can occur even among geod friends.

_At times the role of friend can conflict with other roles.

Friendship satisfies-a wide variety of}important personal and soci-
etal needs, including affection, warmth, acceptance, belongingness,

’ * .

Being a friend involves maintaining some tights (e.g., to retain

(e.g., béing there when
l

our friend needs you). .

. some privacy and indepen;ence) and fulfi iing some responsibilities

Good fridnds can:deal
with thése conflicts openly without d stroying their rellationships.
Sometimes resglving conflicts can8 d to even closer- friendship.

Friendships can develop between males and females (some that involve
sexual activ1ty and some that do not). and among pecple of different
ethnic groups and cultures. Some friendships also develop between .

+ persons of different ages. . ,

. .‘~

Friendships oftem grow out of other roles and are reinforced by.
those relationships.

N -~

v

. . « ' " {
// * v . N

Psychology

Sociology

U.s. History

N

#

Affection and esteem
Stages of friendship

Interpersonal relationships

¢

Effects of social mobility on friendships

all main ideas 1-10: | ) . TN

‘ —
Friendship relationships ‘and issues involving
fr:ends in conflict (e ge» McCarthy hearings,

choice.J

ne another; Presidents; like Harding, who . °
ppointed his. friends to many cabinet posi-
Fions, friendships that gréew:out of wartime -

i

- = .””‘Eriends in movie business testifying against

— e e

. ib’[cperiences)
he- press and politicians (ean they ‘be
- friends?) ~

. ’ - : —‘:‘ft_\>
( . . . s X . T, . T

Y N .~
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V—ﬁember of Social Groups °
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At-Birth,\all~ r8ons -becoind members’ of the 'male or femalgy.sex, a'
ractal group, and an age cghort group. . t T
. ) : ' %‘i'g'ﬁ e . ¢ . '
Bsychology - \Feminine and masculine role§, .
Sociology N J Reer grbupé, aging, race and ethnicity.
Government‘ R Social legislation,-such as_that protecting !
i y the elderly and dependent*cﬁfﬁdren,_anti- .o
e ‘. discrimination legislation . ‘
( S ' ~

Persons are ‘born into:gronps suchaasureligious groups, ethnic
groups, and socioceconomic tclasses, but they may later chopse to
reject invplvepent in these grouﬁi or may change to other g{oups.

<

*Sociology .: \ i .Llass and caste, social mobillty N @
U.S. History- ?\ Pluralism and assimilation - "

o : ;
Persons 9hoose to belong to 'sgcial or civic groups. . '). ! .
Psye;olégy _— ’ Group membership‘and selffidentitp ‘ o
Sociology ‘ AmeriCan social‘system, channels of social .

. ! “mobility, bases -of stratification .

¢

A11. persons are members of social aggregates which are groups with-
out formal organization. s
Geography _Population dlstribution, effé¢t of cllmate
.. e and ferrain on dwellers , . o
. ,\ . ot .o . ] . , : ~

Sociology Urban vs. rural dwellers

.M‘ - ’ - . )

i

face-to-face grgups (e.g., bridge clubs), while some groups have ~ .
tholisands of mbers (e.g., Jews, Nation%l Association for. the -

Colored People); some groups are purely sogial (e.g.,
gourmet d:frnn r ﬁub‘s), ,,while othets have particular goals for the

tion of Worten) . Y .
’ P.s;.ychol7gy-~ . a , Self- identity and soc1al group membership , ]
Sociplogy Soclalization, power, influence “\
~ S ' . g ‘
. . | . '
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as they wish

v

J
" Sociology
\
Anthropology

Psychplogy -

-

-

Sociology
Anthropoiogy~\
o Y
‘ v . )

events .

A

¢ . '\. i !

L7

o

Social groups

@&

- U.S. History

- . %o,
U.S. History:

P .- \
eﬂafféctedaby‘and af
- cooperation and soméqimes in conflict.

. ¥ . -

v Salem'witchrtr}al'

Persons choose to participate in social" groups as much or as, 1itt1e

} L4

i
i

« Group dyna@ics, group influence on behavior

4
Cultural ‘traits

- }
Conformity dnd free choice .
DR SN
R .

Peod -

\ Social groupg have - certain socially prescribed expectations and
norms for their membero. . g ‘ ;-

Group dynamips, creeds, membershlp rituals

% -
1

Acculturatiop, valges'and belief systems®of
various cultural groups
. x’ p

\
i . e

4

Soc1al groups are affected by»and affect the course of h1storica1

.
-

?

i

{ .
Pilgrims anﬁ religious persecution, effect of

Civil War on blacks,.American’ dians 4and
Westward e ansion, Japanese intérhment camps,
Vletnamese. mmigration N

SR N

~

ct each other, sometimes

- Psycholog§t ,

l g e \1 4
- > ' - - '.." - K
‘Government Volunteerism, ethpic groups joining together(
. ) to provide langua’e instruction for-mew immi-
f grants . . .
Sociology _ Racism, clashes Hetweer® the Jewish Defense
oo ", . League and the Ku}Klux Klan ° '
; -« ) N v yy '_ -
o s > R i“. . 4
‘Secause socféﬁoups have differing expectatione for anembers, an

» individual who belongs to more than on
., .taticfs of those groups in conflict.

Role conflict

”

social grolp pay find expec—

S N
» Tet

4 . .,‘o

~

-

O >

The role of 30cia1 group member affect
six social roles. . ﬁ . :

12{‘

,y =

Career Education Job choices are
- . group, sex group,
econgmic status

e

U
/ :Yx;

f
| 13
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ffected by membership in "age
heritage group, and socio-
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and is affected-by the;§iher
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- © “Sociology '+ Parenting, how ethnic background affects” the
- _ f“ ) way one parents a child
) . History . - Immigration, clhstering of new immigrants in

. . housing and jobs Y

~

"4

Government Voting patterns; affected by ethnic group
- - - clusters and by geographic aggregation (e.g.,
d urban vs. rurel voters)
- 13. Social groups make contributions to both individual members and to
® . ’ society. - . . {‘
' Sociology/Psychology Delinquency, how group membership can lead to
. « v or reinforce negative behavior N
.- ) . i
. .- U.8. History EthniCJhistory and contributions to the build-\
‘ ) . . _ing of America ‘
« | e e - o ’ y . .
. i Self .
) . 1. The primary role of self is the development of one s full potential-.
; ities as a unique, and competent peérson. . ROE
13 . *©
Psychology ) Personality, self,’self-actualiz tion .
:" 2. .On the one hand, our society with its focus on the indiyidual
) enggurages the full development of one's self; on the other hand,
it also requires that the person conform to societal expectations
- P related to each of the roles. -
\ Sociology ‘. - Roles and statuses in the .social structure,
) -7 sgcialization, class and stratification,
Nt . conformity. vs. individuality
- Psychology Individualigation, the individual in society
. PR Co - - ’ -
3. An important aspect of the role of self is becoming more aware of.
. : . . ne's own likes and dislikes, interests, needs, and Values. ,
> . U N .
s t ngchology ' . Needs, motivation, interests, attitudes, and
- ) : s . . values . . .
« S K ‘} . T . )
\ 4, Another vital aspect' 'of the Tole of self is developing a positive;'~
i - \// T and realistic self-concept——knowing who yeou are and ﬁ eling ‘good ™
R .- about yoursel?. Successful functioning helps build sel —esteem.
:\'..\‘ . "‘“a ‘ s .yt ! .
/ ’ o ' ' Sociology ° - Prestige and esteem related to rolesg R i
. . ‘e . " R . - * °
L ) - ) Psychology Self-concept ol ]
. ¢ L L oy o . J
* Jpr e 79 "
kel S : Ce S

.
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5. Another key aspect of this role is expanding oﬂe's intellectual

capacities to the fullest. j y » Ao b L”‘ﬁ‘
. Psychology Emotions, intellige\ce, physiplegical-founda— .
) J N ’ tions of behavior ~ . e
- . 7
Other social studies~ Learning in U S..history, wbrld historyy
courses . ‘ economics, and other social’ studies. courses
j- to expand one's knowledge about the social .

5, ~ world .

A
L)

6. Another important aspect is developing and maintaining physical and’
emotionral wéll-being X .
: Psychology . Emotions, intelligence, physiological founda-
) ’ tions of behavior .
‘Other social studies Learn1ng in U.s: history, world history,
courses economics, and other social studies courses
£ . to expand ome's knowledge about “the social
world . - ! ‘ - :

s . o .

7. One's self develops through a series of stages as one moves throug Cee A
the life cycle. These stages generallyfprogress from egocentric ty e e
conformist to autonomous to integrative orientations. :

Psychology ) . Child development, adoleseent development,

. intéllectual development,
@
. . RN
‘ O\, . ’

8. '.The role of self is closely related to the other social roles.

s Part 6f'a person's identity, perhaps most of it, is ‘defined and N .
. % derived from his or her roles as female (or male), workér,dconsumer, \

4 parent_ (or chifd), friend, citizen, and member of an ethnic- group
Much of the str1ving for 'self-fulfillment occurs within these;roles /

(e.g., becoming the best teacher possible). PN AN e ]

Sociology . Work organization, male and female péles,
’ ¢aste,and class, the family, government and -

v v political soclology, racial and ethnac iden-
. | ‘ ‘ tity i . j!r
.. Social Psychology' . How groups influence behavior, the effect of

interpersonal relationships on seif—concept

#. ", 9. The role of self also involves engaging in activities beyond the
S other social roles for pure personal satisfaction, ehjoyment, and

, ) enhancement. . , A AR
ot i " ¢ . - L oA ::' N
’ Sociology . B Societal expectations vs. peTSonal needs - ° )
S Psycholpgy - Self-actualization Vg, socialization | - o

. \)‘ f&‘, . . ‘ | . - . . . * -
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At times our personal and indivifiual needs and desires copflict

with those related to 'the other social Yoles.
o T ST - '

.

Sogiology ) Societal expect tions vs. personal needs

Psychology ) Self-actualizafion vs. socialization
: , ' -
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