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" Population- programmes have been gomg on since the 1950 s in many
countries of Asia and the Pacific. These" programmes have been directed ta
drffei’ent target groups including those of the but-of-school youth and adults.
Since they were planned-and implemented by, the Ministry of Health assisted
by non-health personnel who were responsible for the motivational aspects,
they were largely clinic-oriented with heavy emphasis on birth control.

_ In the course of t1me however, programming authorities realized that
total dependence on the clifical approach was not an effective means of
*achieving national population goals. This realization led to the search for more
effective alternatives. Integrating populatron concepts with non-formal educa-
“tion and’ other developmentprogrammes was thus' considered as one of the
new strategies that could be tried’ to ach1eve these goals. Thus the need for
population education programmes. An miportanf prerequisite for the imple-
rdentatron of this strategy is the large-scale mobilization and utilization ‘of the
services of field staff and field workers of gll concerned government, semi-
govemment and voluntary agencres and or§a.mzat10ns ' ’

In the beginning, only a few programmes accepted the idea of 1nte-
grating population education in them. Over the years, efforts have been made
to provide orientation in the concept and scope of population education to the
staff of those programmes. ExpenenCe has shown that field workers, even
after a short in-service trarmng, find it difficult to relate population education
concepts with their own disciplines and the’ daily lives of their clientele.. In
order to help in partly overcoming this problem, thrs manual has been developed
with the help of a team of specialists. The team, in addition to othepreference
materials, relied heavily on the reports of regional workshops attended by partror-
*pants from 12 tountries in the region. The contents of the ma.. gl aré' therefore ”
based on the thinking and & experiences of about 100 ke personnel from 12 coun-
. tries involved in the planning and implementation of population education and

other development programmes ,

The Manual aims at prov1d1ng practrml examples of strategies, approaches
and materials mtegratmg population education into varipus dévelopment pro-
‘grammes. In addition, it could serve as,a ready reference for use by field
wotkers in planning, implementing and evaluating out-of-school population
educatron prograhtmes The term field workers as used in this manual refers.




to the personnel of various mhﬁ‘stnes/departments and all other agenciés and*
\Qrgamzatlons, both governmental and non-governmental, who are actively
—\mvolved din or undertakingcpopulation education*programmes and other dawel- “ia
“ opment programmes at the field leve], They may be programme orgamze.rs -
Ssupervisors, district ¢o-ordinators, adult education workKers, commumty develop-
R ment workers, agncniltural extension workers, health workers, teachers or
others. ’ , SR ] : s
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. The examples of curncula, matenals and evaluation mstruments prov1ded R -
in the manual are prototypes, and field workers are expecteg to adapt them
to suit the specific locai needs antl requn'ements - -

The Unesco Reglonal Office for Education in Asia and the Pac1ﬁc acknowl-

’ edges with appreciation the helP of the team of specialists who ‘participated in th "\
development of this manual, namely: Dr. Obduha F. Sison, College of Agriculture, L.
University of the Philippines at Los Baiios; "Mr. Marcos S. Ramos, Office of Non-
formal Educatlon, Ministry of Education and Culture; Mrs. Rosa C. Mendoza,

Papulation Education Program, Ministry of Education and Culture; and Miss’ .
Dionisia R. de la Paz,’ 'Populat’lon Institute, University of the Phﬂlppmes System.
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NATURE AND SCO;?E OF OUT-OFSCHOOL
' POPULATION . EDUCATION
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The rationale A T ' l N
World population® has been growmg at an unprecc;dented rate. This great’ly

, accelerated inérease started to .happen just recently Prior to 1900 the population

of the developed regions of North America, Europe USSR and the Pacific was:
“.growing at a faster rate than the developing reglons of Africa, Asia and Latin
America. However, sihce _1920 the populatiof of the developing nations-have
been growing faster t‘:n the developed nations.”.The estimated population in the’
less developed regions‘rose from 2 billion in 1960 to 3.28 hillion in °1980. On the
other hand, the populatlon in the d'eveloped regions increased only from 1 billion
to 1.13 billion during the same period.! * ; T A

The total population of the 38 countries in Asia (excluding USSR) and * ,
Oceania was estimated at 2.4 billion or.55 per cent of the world total of 4. 33 bil-
lion in mid-1979. Six of the ten most populous countrigs of the world, namely,
China, India, Indonesia, Bangladesh, Pakistan an;i Japan are in -this tegion. The
rate of population growth in -this regiori is 1.8 pef cent,which means an addition
of about .43 million people’ anhually This large number would not be a reason
for concern if food supply, employment opportunities, housing, educatiorral and
health s ces, energy and other resources are growing at a.rate faster or even at.a
rate commensurate to the growth' of population. But such is génerally not the case.
Unplanned population growth imposes sevére stress on the natidn’s agncultural
” lands, forests, aquatic résources, grassland, energy sources and on social semces
.With a population of about 2.4 billten_in the region, increasing at about 1.8 pet
_cent annually, it is not surprising that many _people_arg ill-fegd, 1ll-clot’ned 1ll- .
“sheltered, unemployed and underemployed, and uneducated and 1111terate -

In Asia alone, w'gfch makes up skigi®y more than 50 per cent of the total
world population (an

the world’s less-developed regions), three-fourths of the population,are suffermg

* - from poverty, malnutrition or undernutrition. A significant proportion are hvlng

.

‘at mere subsrstence level. e V.

which confributes 75 per cent to the Yotal pophlatron of

N

»

1. Philippines, University,Manila. Population Institute.
. Manila, 1974. p.9.

2. Opening Remarks of Dr. Ansar Ali Khan in‘the Reérortal Workshoo on the Development of '
Curricular Materials for Integrating Population Education in Non-Formal Education Pro-
grammes, organized by Unesco ROEADO at Los Banos, Laguna, Phrhppmes 3-21 Novem-
ber 1980.

Profiles, problems, oroqoect.s’.
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Population education in non-formal education programmes ‘. K
N -~ . . .
N . The seriousness of the population problgm in Asia and the Pacrf‘ ic is intendi-

o fymg with the continuing rapid populat1on increase. This rapid 1ncrease in popu- _
i ‘ lagion makes it difficult for the governments a"these countri®s to .impiove the ~
) living standard of the people and their quality of life. Whatever economic gains
" have been_achieved are nullified by the rapidly growing populat1on who have to be
provided increasingly with essentral social services thus leaviflg very. little for capital *
formation and.investments. There.are some projections Wwhich indicate that at the
present rate of populatlon increase and consumption many +ital resourges will be
exhausted by the end of thegcentury. Whether technalogical advanoes can find
/" other resources.as a replacement or substitute for these exhaustible resources ‘with-
out adverseiy affecting plant and animal life in the environment refnains uncertarn 3

« The population problems in the region are not only limited o rapid p0pu'-
-+ lation growth as it impinges on the econontic and social development efforts of
' many countries. In add1t1on, there is also the problem of rapid urbamzatron ds a

result of industrialization and rural migration to urban arkas. Raprd urbanization
s ,'ha,s contributed-to the growth of slums, overcrowding,, unemployment and inade-
° quacy of water, electrioity, sewerage, transport housmg and other v1tal social ser-
vices in‘many cities. * * . - . )
- Recogmzrng the serrousness of the population problems, most count'ries in tﬁe
As1an region have ad,opted populatrt;-h n polities designed to influence the size,
growth composition or’ distribution-of population in their <countries. One’of the

. policies was family planning. Family planning is a direct measure_intended to in-
fluence fertility behaviour i in o‘rder to contrel the rapid ihcrease d in population.

_ . Consequehtly, family planning prograrnmes have been. launched in many countries
A% * in Asia since 'the fifties and sixties. Some of these programmes have included:an

information-education-communication ' (IEC) component as an mtegral part in addi-

tion tg service delivery. For_the:most part, the IEC omponent of many pro-

grammes targets the adults by communicating to them oversimplified messages of

)

-

complex populafion issues such as “a small family is a happy family,” through * -

: ;' generally the use of mass média. This simplistic and indoctrinative approath

¢ coupled with such factvo!s as high level of illiteracy among the people, low status .

“of women, social and_réligious beliefs and values, and the absgnce of any social

. = security, has’ resulted with few exceptions, in the failure of many family planning
programmes started in Asian countries. . - :

\ As a result-of this failure, it has been 1ncreasmgly recognlzed that population
e programmes entirely based on ‘\th[e simplistic indoctrinative aspect of IEC would

"<+ notbe sufﬁcrent to ensure success. These programmes should have a strong com-
« ponent of educatron in which the children, the adults and’parents of 'tomorrow,
are hkewrse targeted. .

In most Asian countries, children under" lS years of age constitute about 40
to 45, pet cent of the population. In the next few decades, their attitudes tov;)ard

3. Unesco Regional Office for Educanon in Asra and Oceania. Training manual in populanon
education. Bangkok, 1979. p: l ,

'_"~’ 4. Tbid. , v ) ‘ B

(]

y o ]

4

. " earliest measures taken by many -countries to implement their national population :

“

L
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family size and their reproduotlve behaviour will determine the pace of p0pulatlon
growth. . .

It has beetr generally accepted that the success of a populatmn programme in
curbing the accelerated growth of population depends to a large extent on the
attitudes and values of people regarding family size. It is therefore of crucjal im-
portance that positive attitudes and values joward famlly size and other populat:on

* issues be deve,loped And nowhere can yol find a’'more favourablé climate to t

effect titese attitudinal changes than in the childhood.and adolescence years where -
minds are more malleable and open to new .impressions. Education W be a most
dynamlc and influential tool for inducing such changes. "

As a result of the recognition’that education is an effective mstrument in ',
bringing about changes in attitudes and behaviour among children and adults, many
countries, i in the Asian reglon have taken interest in developing p0pulatlof1 educa-
tion programm s, Initially the population ¢ducatién programmes in most Asian
countries were unplemented threugh the fgrmal school system to supplement and
complement the family planning programmes 3s-an intervention scheme to control
the rapid increase in population. "As such they were only d1rected toward the in-r
school students covering abot;t 50 per eent of the age‘group, ‘With no provision for
‘the remammg 50 per cent left out, drop-outs and pushed-outs of -the formal > g
saool system. Recently, nopulat:on education programmes in a humber of Asian

"cov(ntnes have been e)(tended to the out-of school Jouth and adults. .
J s - ) ’ K X *
The concept of population educatiop’ SR . "
Pogulation education is a relativ% new innovative pro%rarﬁme in” education.

There is no one ﬂefmmon of what populatlon education is. Some define popu-
lation educatio y stating. what it aims+to do, while others d\efme it by giving a
listirig of its comfents, Definitions also differ in terms of spécific. behavioural out<
comes. While some definitions aim atéachlevmg oeptanoe"of a small family size
norm, for mstance, other definitions aim .non irective or ‘open-ended b&haviour-

al outcomes such ‘as rational and responsible Jtudes\and behaviour toward family .
‘size and gthertpopulation matters. To illustrate thg d1versxty in the perceptlon of

what p6pulation educafidn 1s, a few definitions are glven below.

The 1970 Barigkok Workshop on PopulatJorLand Family Education-defined
population education as:™ - N f = . . .2

An educational prograrhmes Wwhich prowdes fof a study of the e

population situation in the family; community, nation and world .
» with the purpose of developing in the studen’ts rational andrespon--

_sibje attitudes and behaviour toward that, sntuaﬁon 5. “”?

. In the Intensive Training Programme in Populatlon Bducation cor;nducted by -
the Departme,tlt of Education of, the Phlhppmes in l972 the followmg deﬁmtlon
of populatlon education was evolved . .

-

5. Asian Regional Workshop on Population and Family Education, ‘Bangkok,.7‘Septe‘mber -7 -

October 1970. Final report. Bangkok, Unesco ROEA, 1971.:p. 103« - .




Population education in non;fonna{ education‘programmes‘

Population education is the process of developing awarertess
. and understanding of population situations as well as a rational
T ‘ attitude and behaviouf toward those situations for the attain-
ment of qffality life for the individual, the family, the community, . ‘o
the nation 4nd the world.6 :

The differefit perceptions @f popylation education have given rise to some
misconceptions regarding this field. . Contrary to some popular misconceptions,
population, education has not been conceived to curtail individual freedom in the -
choicé‘,'of family sizé. Neither has it been designed to further decrease the number*
of cultural minority groups in some countries. Furthermore, it is not synonymous *
Yo birth’ control, sex education or family planning. .

The fact is population education is an educational programme designed to
make people aware of the protesses of population changes ag-these are éffgcted by
various biological and socio-cultural factors and as these changegaffect the many

> ’ aspects of life that in turn determine the quality of life at‘the micro and macro

levels.

Population education is a partof the overall national development efforts to
improve the individual and national quality of life. This quality of life can prob- '
7. - ably be achieved only through the concerted efforts of all people in"the society
. rather than of a few select groups. *

" . The general goal of population education is to involve people in a leaining
pro'(;ess thatwill enable them to broaden their understanding of population-related
- ‘issues and develop in them appropriate skills to define and analyse these issues so
- = 7 that ultimately they will be able to make rational and responsible decisions re-

-~ 1 garding these issues in a way that is personally meaningful and social\ly relevant. . ‘
- Implicit in this approach is the.idea that population education does not present -+ - ..
_ the indlividual with ready-made decisions and courses.of action which-have to be =

agcepted by them, Rather he chooses the decisions .and~courses of_ actions after
.he has analysed the population situation and problem in the light.of the’various

]

2
H

-factors that can chamge the natichal and individual quality of life: (“! L .
o - ‘The ultimate goal, therefore, of population educatiop is to obtain a betté; Y-
.-~ quality of life forevéryone regdrdless df religious, ethnic, linguistic and for social , ST
N 5' afﬁlﬁﬁons, and hence a better quality of life for the natior and. the world. * New L T
~+ The content of -population -education . o RFLE
. As of now there are no empirical evidence to show 'that the teaching of any X

.Particular content in population education will produce the desired results but
- gqpu[ation education experts inmany countries agree that the ‘téaching, of certain -
Vo contents will most likely lead to the, realization of the goals of population edu- AR
* cation.. e -

5 . P ke R et i , .. .,
Yo e "Though majority of the authogities in population gducation agree on most of .
‘ the topics there are some disagreément on the inclusion’ of controversial topics

"+ 6. Philippines. Departmeht of Education. Population Education Program. Popujation edicic .
: tion in the Philippines: planning for the future. Manila, 1972. p. 5. .

’ - 4 . ' - ~;\
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like sexuality, human reproduction and family planning. The issue involved is not

so much whether these topics are relevant to population education sinee unques-

tipnably they are for a fuller understanding of fertility behaviour but whether they

might jeopardize the acceptance of the programme in countries where people_have : .
some reservations or conservative attitudes regardlng ese topics. @ inclusion
of sexuality, reproductlve system and family planning in the content of a popu-
lition education programme Id therefore depend on the sensitivities of the

particular, country for which the programme is being planned

-

* An a*ralysrs of the population education curricula in countries with populatron
P education ptogrammes$ will show that while there are no 1dent1cal content outlines,
ere is a great deal of commonallty about them so that one can identify the cen-

\&l concerns and emphases of population education. This is because the curricula

in populatron education in thesé countries have been developed to suit the socio-

“cultural situationssas well as the educational needs of the country while at the '

same time respecting the sensitivities of the target clientele. The content.outlines

of various population education programmes also_ reflect a combination of content

selected and drawn from various areas such as demography, sociology, anthropo-

logy, rural development, home economics, health and nutrition, social welfare, .

. literacy and, adult education, labour education, hence the multidisciplinary nature .
of such contents.

.

. Selecting and outlining population educa%on content for out-of-school pro-
grammes in population education presents some difficulties which are not encoun-
tered in the content selection for m-scth;, population education programmes.
These difficulties stem from the fact that the target audiences of out-of-school
population education are so diverse in regard to needs and characteristics such as
age, marital status, educational attainment, language, employment or occupation,
literacy level, interests, religion, socio-economic status, reading and media habits,
etc. Thrs diversity of the target groups is compounded further by the fact that
they may be captive or volunteer audience, and may be available for population
education for varying periods of time. Their availability of trme may range from a
~. single exposure of an hour or so,.to several hours of mstructron spread over days

and weeks.’ ,

. In the'light of these diversities, it is clear that no uniform curriculum content '
" can be planned for all the various target groups of out-of-school population edu-  »
cation programmes. What would be appropriate for one group might not be appro-
priate for another. What seems advisable then is to select a content for a full and
comprehensive course on population education that would require 15, to 20 hours
of exposure onsone hand anpd to lay down gle content for a variety of learning
packages of one to two houys’ duration. Because these contents will have to be
chosen on the basis of the problems or needs of specific target groups, there -
might be some shortcommgs with respect to the coherence and continuity of
conterfts.

-

7. Unesco. Regional Office for Education in Asia and Oceania. Development of Qut-of-School .
- Population Education Programme: a synthesis. Bangkok, 1980. p.17. - . o
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Population education in non-formal education programines

In majority of out-of-school population education programmes, the selected *
content has been focused on (1) population-related ¢vents and their repercussions
on both the quality of life of the family and on the development of the socrety,
and *(2) prevallmg folk demography and its repercussron on future quality of llfe

At the Consultative Seminar on Out- of-Schoo_I Educatron Programmes i in_
Population Education ®rganized by Unesco at‘Ban'gkok in 1975, the following cur-
riculum contents were suggested for a comprehenslv'= afd fully- structured program-
me of populatlon educat;orr‘

L)

1. Demographic processes; .

2. Biological, social, cultural, econoinic and psychologrcal determinants
+. of the population processes; ‘ R

3. Consequences of population changes upon the quality of life of thefmdlvrd-
ual, the famrly, the nation and the world at” large

4. Natjonal policies and ‘programmes in relation to population educatlon

The seminar suggested that the topic on consequences should be the core or
minimum- content of an out-of-school ponulation education programme. Assuming
that there is only an hour or two available for population education instruction,.at
‘least one selected aspect of quality of Ilfe as it is affected by family size or popu-
- lation size may be taken up. 9 - o :

Thrs obJectlve has been partly achieved by a number of countrles in the re-
gion which have well conceived integrated non-formal education and other devel-
opment programmes with population education as one of its ‘major components
These non-formal*education* and development programmes,** generally, have
-government and political support and are aimed at the Mnpr®ement of educational
level of the participants up to the fertility threshold values, beyond which resear-
chers show, famlhes tend to have significantly smaller family size.*** Other, coun-
tries in the region have either, taken steps or-are in the process of incorporating
" populdtion educat;on cpncepts into their non-formal education and development’,

pregrammes. Integration is not seen as an added burden, but ratheg a beneficial

8. Unesco. Population e'ducation a contemporary concern. Paris, 1978. p-87.

9. Consultative Seminar on OQut-of-School Educational Programmes in Population Education,
Bangkok, 20-28 October 1975, Population education for out-of-school youth and adults
a report. Bangkok, Unesco ROEA, 1975. p. 14-'5. !

" * Non-formal educatzon is any systematically planned and organized educatronal activity/
* programme cafried on outside the framework of the formal school system to provide
selected types of leaming to particular sub-groupg in the population, especially to the
ofit-of-school children, youth and adults. (In this manual, the terms non-formal-edu=
cation and out-of-school education are used mterchangeably)

Development programme refers, to any planned enterprise undertaken at the local, sub
national and national levels designed to promote the economic, social and cultural
growth of the community and the nation at large.

Family size refers only to the number of children in a famrly_, excludmg the parents
of these children. .

T o




éso Nature and scope
addltlon making these programmes more relevant to every day living. Adoptlon of

’ such an operational strategy for the promotion of population education seems to
have more chance/s of success. Some of the examples of country programmes

which have foJloWed this approach are Hsted below

. -
__~ Country o \ ’ Pro;ect/Programme B
- f 'Afghanistan ) V1 Functlc)nal Literacy Programme ;
" - India . 1. Populatlon Education Pi{Ojects of the Umversrty of
) Madras
2. Family.Life Educatfon Praject (Uttar Pradesh Lrteracy
’ . House, Lucknow) j] , '
L - " 3.Integrated Child Development Services Scheme
’ Pakistan . \ 1. Integrated Rural Development Programme
2. Functional Literacy Programme '
i Philippines . * . 1. Population Awareness’an'd Sex Education Project (PASE)

2. Agricultural Approach to Family Planning Project of the
Intematlonal Instrtute of Rural Reconstruction (IIRR) .

.’ 3. The Home Econemrcs and Food Production Programme
of the Bureau .of Agrrcultural Extensron

. . Thailand _1 The functlonal Literacy Programme
e, ’ ( Having ﬁone through the foregoing Jpages, you may have discovered that the
& discussion in this Chapter was limited to the rationale and need for, as well as the
nature and scope of population €ducation in the context of non-formal education
. and development programmes. Clarification of this conceptual framework was - |
. considered essential pnor to embarking upon the development of any out-of-school
’ﬁ . population education programme. The next Chapter has specially been des1gned
=~ °  tohglp field workers to farmhan-ze themselves with the strategies and approaches
- of programme development and their roles in thrs process. s

&
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Any systematic attempt to promo}e out-of-school population education starts

with the preparation of a plin which shows the focus or emphasis, priority con-
.cerns and scheme of the educational pro; rammg'!to be pursued. A good program-

* me does not just happen.” It has to be developed. Programme development,
therefore, paves the way for a-meaningful system for directing the educator’s :
- *s 7 efforts to attain certain specific objectivés that are formulated to help out-of-
school learners find more satisfaction in educational experiences for which they -
. + would have practical use in improving their lives.

-

Designing a programme for out-of-school population education is a challenge
to. the field workers. The process is one in which the target clientele is a very im-
portant participating component. The programme is one which people, with their
distinguishing unique persénalities,;r;eeds, interests, experiential backgrounds and
- . envirchment peculiar to their ways of living must find,useful and satisfying to .
~ them. Analysing situations, synthesizing facts, making sound decisions s to what .
-action- to take in the educational process require certain skills and techniques on ° o
the part of the planners. Because of the complexity of the teaching-learning situ-
ation and the importance of the job, to be done; the processes of planning and
'programme‘development are exciting.and gratifying activities. Trial and error can
'be frustrating and tostly. But systéma’tip planning and programme development’
invariably lead to the discovery o\f;‘fbgt{ier courses of actions, the .determination of .
relevant specific operational objectived, and the.solutions to problems likely to be
\ faceWe target clientele. - ° > : :
Programme development strategies and approaches
A.-Planning strategies ’ .

" Planning for out-of-school population education’is not ‘gniﬁcantly different

from any other out-of-school educational programmes. Planning at two levels,

macro and mibFo, is. _generally recognized for out-of-school population education

programmes. An example of macro pﬁnm’ng is that which takes place at the

national level. Such a plan sets general targets and guidelines, allocates national .

resources to the educational sectors among others and provides a reference base ‘
+  for decisions on natjonal priorities.] This plan, however, is not an action plan.
" A macro plan has to be ‘translated into a series of micro-action plans. These plans

- — : -
T 1. Unesco. Regional Office for Education in Asia.and Qceania. Population education: a )
/ - Source book-on content and methodology.” Bangkok, 1980. p. 106. ’ <
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Programme development

are the products of micro-level plannihg. The micro apf)roach to planning, also
known as’the ‘environment-based’ approach,2 involves.planning at the local comi-
;munity level. In this process, the local situation (a communjty for which an out-
of-school population education programme is intended) is examined to identify
problems and needs of the target clientele, set goals and objectives of the program-
me, mobilize resources (both human and material) and assigr} priorities: to program-
me activities. Micro planning is building an educational programme ‘on site.’”3

The majority of experts on ’oyt—of-sc}iool population education, agree that a '
combination of macro and micro ‘afs‘p{oaches will be a desirable strategy for plan-
ning out-of-school population education programmes. The translation of a macro
b’lafg into a series of micro-action plans réquires both competent planning from the
top down and a planning process from the bottom up. However, flexibility must
be observed throughout the planning and programme development processes. 4

The field workers must be knowledgeable and appreciative of both approaches.
Moreover, because of their direct involvement in the planning of micro-level plans
that are specific problem and action-oriented, they must develop certain compe-
tencies and skills for planning micro-action programmes at the community level. .

.This approach generally operates on the principle 'of involving local people in plan-
ning, implementation and evaluation of a programme that is intended for them.
The experience has shown that the micro approach helps develop a sense of res-
ponsibility, confidence and self-reliance among th .people in the community ‘and

motivates them to undertake activities as these are geared to the solution of their
_problems, Y

\a

Having conégiyed the role and scope of macro and micro approaches for\
plgmning out-of-school population education programmes, the next question for
.~ the consideratiog of ‘programme planners is whether the programme of population
" education in thejout-of-school sector should be designed and planned as a self-
reliant, indepgn ent progtamme ‘emphasizing only population education or should
2t be.an‘integl\' ed programme- of economic and social development with consider-
able emphasis'placed on population education. This problem about the nature of
+ an out-of-school population education programme was discussed in detail in a
Regional Cosisulfative Seminar on Population Education for Out-of-School Youth
and Adults. In this'seminar, the participants from nine Member States in Asia and
nine United Nations'Specialized Agencies and Non-Governmental Organizations un- -
animously recommendedthat out-of-school population education ;frogrammes
should be integrated with other programmes of development carried out‘~by differ-
ént agencies in each country. The.specific recommendations of the Seminar for
Planning were as follows: ' . s \ ’ ’

2. Ibid.

3. drandgtaff » Marvin. Alternatives in education: a summqry‘ view of research and analysis on
the concept of non-formal education. East Lansing, Institute for International Studies
in Education, College of Education, Michigan State University, 1974. <«

4. Unesco. ROEAO. op. cit.

<
-
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Population education in non-formal éducation programmes

" 1. The national authorities should incorporate out-of-school population
education as an .integral part of an overall programme for development;

2. The planning approach should be one of combining the ele
macro and micro planning, to the -extent that such combinatio
possible. For this the national authorities should endeavour to
build a two-way communication system; .

. While drawing up a programme for out-of-school population educa- -
tion, the principles of co-ordination should be kept in view so that *
the programme does not run counter to already existing programmes. .
Moreover,-the-co-ordinating authority should ensure that'relevant jn- .
formation has been obtained from and disseminated to all the agen- -
cies/departments, government and non-government, which are in one
way or another responsible for out-of-school educational programmes. *
Provision should exist for periodical mutual .consultations. S .

The above recommendations have inﬂuenced&t}{e prevailing planning straiegy
in the region. However, in discussing the relevance of population edueation con-
cepts to the contents of development programmes and the modes of incorpora-
tion, the participants of the 1978 Consultative Seminar on Future Di‘re_ctions of
Population Education felt that ’ Co

’

population education for out-of-school sector acquires more relevance
when interwoven into areas that preoccupy or interest the learners or
are viewed as a solution, if not remedy to their day-to-day problems.
" It is for this regson that population education has been integrated in

various non-formal education programmies including literacy and adult
education programmes, labour training and education, agricultural
extension, food and nutrition campaign, skills development, social
welfare ‘drives, environmental education, urban renewal, manpower
development, and rural transformation and development.6

B. Micro planniing approaches

The out-of-school population education programme, like other programmes
concerned with the improvement of the standard of living and the general welfare
of people must be so developed as to help solve problems and meet the- needs,
interests and aspirations of the individual, the family, group-and the cominunity.
The programmes should therefore be individual, family, and commuynity-based, if

'\ such programmes are to be meariingful. -

‘ It is also important that the field worker at the village level should under-

' “.“stand the rélationships among the individual, the family, and groups within the
co Q:x:ity; and poﬁ/ the community and the nation are affected by population
problerns. The field worker, therefore, must have the ability ‘to develop a sound
village programme with the. people. Among the approachés that a village worker
might bear in mind are briet:ly described on the foliowing page.

5. Unesco.” ROEAQ. Population education for out-ojlséixodl ;.. 0p.cit. p. 12-13.:.

6. Unesco. ROEAO.. Future directlo'rg{ on regional sectogl programm;: in population educa-
tion in Asia and Oceania. Bangkok, 1978. p.18. -
, . . 10
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l Indzvzdual apptodch. In this approach, the field workers begin by con-
tacting individuals personally. If the field workers are knowledgeable
about some local leaders or some outstanding individuals in the village,

" they should make it a pomt to visit them in their home or on the farm/

’ factory. One should guard against making such visits an imposition on
.them. During the first visit, the field workers wamld try to establish
friendship and credlblhty Later, the field workers may provide infor-
. mation and advice, if this is sought by the target clientele. Individual
projects can then be started based on their needs and interests. Such
projects should be snnple to ensure success, i.e. result in improvements
in their lives, . ¥

2. Family approach. This approach involves all'members of the family. The

field workers should beaware of the influence that members have on
each other, particularly in the decision-making pattern of the family.
For example, if decision making in the family is shared by husband
and wife in matters pertaining to home and family and even farm oper-
-ations, the field workers should address his educational progranime to

both husband and wife. If the ﬁeld workers’ entry point for population

educatlon for the housewtfe is food and nutrition; a farm a ity or
some other interest activity could be the entry point for the teaching-
learning activities designed for the husband. The young members of the
family should also be invited in population education activities throvigh
work or play activities.. These could be starting points for initiating
changes for improving family and village life.

' 3. The\speczal interest or group approach. Women’s associations, farmers’
and youthigroups or associations, and workers’ associations prov1de
opportunities for group discussion on topics which matter to them and
their community. Such groups can even be informal. As the field
workers listen to their conversatlons and discussions, they would be
able to identify common problems and needs that the people express.
Much can be accomplished if Village people discuss, plan, and act to-
gether. The field workers’ role is to plant ideas, encourage people,
analyse the situation, assist in planning’and ensure action resultmg in

. satisfaction among the people-with, whom he works,

" 4. The integrated or village approach. At the v1llage level, the field
workers should recognize the fact that they are part of 4 team workmg
together co-operatively to ac&)mphsh the goals of the out-of-school
population education programme. Therefore, it is important that they

work closely with representatlves of other developmient programn‘;es e

of both government and private. agenc1es in developing an integrated
- programme aimed at meeting the needs of all the population in the -
v1llage A common unde;;tandlﬁg of -the goal’s to be attamed must be

k4

7. Bajewa, G S. and K .G. Bhandari. Making practical educ&bonal extension pr.ogrammes in
community development. New Delhi; Dlrect’orate of Extensxon Ministry of Food and

Agnculture Govemment of Indla 1960 . 3
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established for evefyone. on the team. " It is necessary to’ _lgy'down a
complete plan of the educational programme that Iis intended for
the village. | o ‘ N
. The characteristics of the work Situation of the field workers determine ]
what approach or approaches they should apply. in a particular area when planning™

with the people. - Co

Whatever the aﬂproach or_combinatic'ni of z;pi)roaches may beé folldwed by,
the field .worker, the/ basic guidelines and the' process for evolving effective -pro-
grammes would remain the same. - .

. - . . . .o

Programme .development process ‘) ) ) .
Programme development is a continuing and repeating éyge qf steps or pro- °

cedures that frequently overlap with each other. There is no short cut to the -

process. Each step has to be accomplished because each one affects the next. * .

. There are no fast rules that can be followed to accomplish each step, as details

must be worked ouf to fit a givén situation. The experiences of the field workers

- and the target clientele as they work co-operatively toge ther are among the basic _ -

factors that-will determine the phasing of the programme development process. *

‘should bear in mind are presented in‘the following pages:

- " A brief description of the major steps and the procedural guidglines that one

Schematic presentation of the pyocess

N

" Preparing a AR ot Irnpleme’n{iﬁg'th;‘ !
. ‘Plan of Work ~ v Plan of Work™ ~»
' + ., HI- — wyTT.
Form'iﬂatizfi’-.__ A ) e \ AEyaluating :
Programme . 1. e T . .V Accomplishments

) - « e

¥ituation A ., Reconsideration:. ,
* “Analysis: _— - 3~ ReExamining the |
Identifying Problems/Needs o = Situation \
, R Nt
N 7

~ The didgram indicatés eValuation as one of the six steps: In fact, itis.a
built-in process with ‘the assumption that each step is.being evaluated and the
results of this evaluation bemﬁ@g the basis for decisign, planning and action
.as one moves-from one. step to agother in the programme development process. . .
. ' . __y.<_.:.' . A LN ;- 7 , -' . ?\ N A\' .‘
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Step L. Situation analysi.:é'&*f«’?j Lo e I
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Sound programme development starts with the analysis of the actual situation.
" In* analysing the situation, ‘the field; \'v;orke; should use facts gathereg 6n the situ-
* " ation through a combinatiofi of varibus means such as review of existing documents,

». - R : R [ S,
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.observatrons meetings with local l%ers.and-ﬁeld ﬂo‘rkers a,nd specrahsts infor-

. teristics of the community. There

Sr o r Programme development .

-

d.n drganized surveys to identify L0
‘?rcf sotio-demographic charac-

whe the target clientele does not
express rts problems or needs althought ‘nﬁ "oé obsgn'able to the programme )
planner The field workers, through ful] ithsthe target clientele.and
using educational processes can help the. ta;g lrénl;e,l Scome aware of their
problems in thé context of their lives. In tlus reg&r‘ R 'Q) finding through surveys
‘becomes a ‘teaching-learning process for the targe't‘ xgntele, Jbecause they begin to =L
become aware of problems in their situation ag ,th 1{:; A qt!'elst.rons that are
- asked of them. This becomes a particularly. valuable :eﬂu‘éatlonal experrence for

mal consultationswith groups in theé&rﬂuﬁu;ntyl
significant needs and interests of e targe't

-

. the people as they themselves take part in the faetf-ﬁndlng activity . * " .
[t.is recognized that a need implies a gap be’ en what is and what ought to e
. be. By studying the situation (the community #illag@ which is the target of the. ©

programme), what is can be determined. Examplés of the kinds.of infosmation
that a programme planner may need to analyse Whar is’ ‘are: - . Ve

1. Sociozcultural and religious characteristics, e.g. (a) the people involved
and their religious affiliations, number, age, educational attainment,
housing, nutrition, health, sanitation and oﬂrer demograph_lc characteristics,
<+« (b) organizations in the area - social, rehglous cultural economic, and i
political. . s i
2. Physical conditions, ¢.g. land usg, sorl types, major cr0ps area planted
yield, livestock, machinery, equipment, e& 4 )

3. Economic conditions, e.g. (a) land tenure system, labour supply and cost,
prices of agricultural products, transportation, markets etc.,(b) ex1stmg
development programmes 1nclud1ng those gn populatlon-related matters,etc.

5. Other pertinent background mformatlon on th
ori“the kind of programme being planned.

Once the problems and needs have been identified in the local situation they A
must be prioritized, taking -into consideration the problems that-affect the great

" majority of the target clientele'and which have td be attended to_within a given

-

Tl}et!eamust be a system of priority. 1

Another nnportant element that we should keép m mmd is the fact that
earlier in the proecess, preferably, at the needs’ assessment. stage there should be an
agreement on the procedure to be followed in the progranimie development pro-
cess through meetings of field workers, local leaders, specialists and other \knoWl- -

time. An effective programme cannot be alt thmgs to all people a&he same time.

edgeable persons’ in the community so that ali concerned will understand the step M
- by step procedure and’ their roles and functioeRZit at all the stages. .
( .

4
» s » « °

Step 1. Formulatmg progitamme objectives .
As in every-educational activity, the ob]ectlves ot‘ out-of-school populatlon

_ education are directed at producing change in what people know, “avhat they fee1

v . ’ 13 N .’-.“ i
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. be done to improve the physical and social well-being of -the, family. Example:
_ “To enable mothers to develop awareness dnd understandmg of the nnportance of

. % s - -
. -
.
- » . .
~ . - N
. -
. -~ .
- * . A . . ‘
o A -
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Population education in non-formal education programmes . |-

and think and what they actually do. Generally speaking, the ‘objectives are based
on the judgement of official leaders or the people themselves and knowledge
generated by research and experiences of knowledgeable people such as subject |
specialists, experts and others about the needs, interests, problems, resources and
aspu'atlons of the target audiences and their community.

Because objectives express the ends toward which the edumtlonal efforts are
directed, a great deal of thought must be put into their formulation. Thus, the
~ﬁe1d worker must be concerned with how to formulate ‘sound objectives’,
Objecnvgs can be categorized' as sound if they are:
+1. Dynamic and likely to promote action. ’ \.\ .
2. Sodially desirable. :
3. Achlevablem terms of the matunty of the group and avallable resources '
4, Developmental leadmg to constantly hlgher levels of achlevement :
S. Deﬁnatle in terms of behavioural changes in people changes in knowl-

@ edge skills and attitudes. . . ..

6. Evaluative, §.e., titey permlt gathenng of evidence of actual progre,ss of
the people: ,
7. Specific and clearly worded.8

L} -.

*

In a nutshell, an’ edumtlonal objective can be sa1d to be sound only if its
statement, besides other things, provides information about the following three .
major components: . . .

1. The audlence to be reached.’
2. THe contents-or subject matter to be covered. ) ' .
2 The behavioural: change or what changes in knowledge, attitude, .
* skills, awareness, interest, understandings, abilities that need to tgke

place in the people concerned.9 ° .

[
N

-
-~

Objectives may be clasmﬁed as long—range mtermedl‘ate and immediate (mea- ° =~
sures to achieve the long-range objectives). 'In between the long—range and imme- '
diate objectives are intermediate ones. For example, the long-range objective of ~
out-of-school populatien education programmes is “to improve the quality of life -
of the people.” Intermediate objectives may be expressed .in terms of what can_

.,

child-care for the nnprovement of quality, of life.” Within this goptext, an imme- °
diate objective woujd be, among others, as follows: “As a result of the teaching®’

" learning activity, the mothers should be.able to explain the effects of a large ’

family on food and nutrmonal requlrements of the femily members.” o o

. The field workers arrive at the immediate objectives through full dlscussmn
with the target clientele and analysw of the actual s1tuat|on The immediate

g

8. Kelsey, Lincoln D. and Cannon €. Hearne. Co-opaatxve extension work. Ithaea New York,
. Comstock l}ubh.ﬁing Associates, 1963. p. 130-131.

9. Khan Ansir Ali. Cumculum development in out-of “school populatton eduazt‘on Bangkok
Unesco. ROEAO, 1980." mimeo. ” p
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’

objective is the working level objective. Working objéctives must be educational -
that is, an activity must result in a change of behaviour on the part of the intended
‘audiences. Working objectives involve economic and social qutcomes. Economlc -
outcomes may be thought of in terms of increased income, increased output in the -
- factory, inlreased yield of vegetable gardens, fice farm, ete. Social outcomes are
identifiable in terms of better educatjon, ‘health, clean home surroundings, more
participation of local leaders, .etc.” The process of attaining these outcomes, how-
ever, is fundamentally one of education, . . . e

8

Step III. Preparing a plan of work

In a programme development process statements of situations hlghhghtmg
.significant needs, and problems of the people, and the long-range objectives to be -
achieved within a specific period of time are generally followed by a definite plan ‘
of work. Sometimes a plan of work is also called action plan. It is so because a .
" ‘plan of work is a statement of the activities to be implemented by the field workers '
either through thelr .own efforts or ifi collaboration with other departments, during’ )
a Spelelc period of time to achieve the stated programme objectlves A well

thought out plan of work includes the following informatjon: 3‘
" a) Who is to be served .. — Target audiences \
b) What is to be done. — Activities ‘ \
) Who is to do. it — Field worker himself or a resource person
- ) from some other agency
d) How it is to be done . - Teaching methods and leagning experiences
e) When it is to be done  — Dates and duration
f) Where it-is to be done — Venue where the act1V1ty is likely to be

carried out .
g) How results are going to_be measured — Evaluation. '

The experiences in the region have shown that the plan of work even though .
prepared on the basis of above-mentioned criteria faces implementation problems .0
unless the field warker at the time of its preparation take a realistic and rational -
account of the availability of human and material (financial ang institutional) re-
sources. It is thus advisable for the field worker to assess the availability and com-
mitment of such resources before finalizing the plan of work. A suggested tabular
form that wn be. used for writing a plan of work is glven below.

: " Plan of Work

a) Geographical area: B Village, sub-distriéf, etc.

b) Summarized situation statement:. ) )

c) Programming area: Out-of-school population education

d) Target audiences: i '

. €) Long-range objectives: ] " ) ¢
L Y \n
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A
! Specific _ o Methods and | Dates Responsible | Evaluation methods
educational | Activities | learning, and Venue | persons/ |and accomplishment
objecgives experiences | duration . organizations indicators \

a

| —

’e

- ~

Step IV. implementing the plan of work

This is the stage where 2 plan of work mutually developed with a clear under- v
standing of the procedures and the roles to be pe‘rformeg‘\by all concerned individ-
uals and agencies has to be put into operation:. Experience has shown that one of
the preliminary steps to be taken in the implementation of out-of-school popula-
tion education programme like: other educational programmes is the mobilization
of planned human and material resources. This will call for an inter-agency co-
ordinatedaction which is apparently a very sensitive area. It would thus be advis-
able for the field' workers to call®a meeting of all concerned to review once again Y |
the plan of work with the aim to study the availability of redources committed at
the tirme of preparation of the plan and make adjustments in it if necessary.'
Periodic meetings of the individuals and agencies involved in the programme will .
be helpful in keeping the plan of work up to date by incorporating new develop-
ments. As a result of these reviews, and meetings, adjustments may have to be “
made in certain aspects of the plan such as the calendar of activities and events,
methods and materials, subject matters, and sharing of inter-agency responsibilities.
A clear understanding and mutual trust in the capabilities and potentials of each
participating agency in the implementation of the planhed activities are.extremely
important to ensure smooth implementation of the out-of-school population edu- ,
cation’ programme.

Ny

Step V: Evaluating the accomplishments

Out-of-school population education,) like any other educational 'prOgramme, is”
expected 40 contribute to the social and economic development of the target clien- - - .
tele. But how can population educatorstell-whetheér or not the objectives of an T
out-of-school papulation education programme have been attained? They look for = -, - =
indicators or evidences that a change in the .right’ direction has taken placz in the. - -
target clientele as a result of the teaching-learning processes. These evidences of

¢ success are expressed in terms of observable behaviour or results of behaviour.

L. "'. The success of the population educators’ work with out-of:schoel bof)ulaﬁon

| e % .. .isthus judged by the extent to which they have created a~new.outlook in the tar- .
# "= 7 7 . get clientele such that a change in behaviour takes place in the participants of the I

: ' teaching-learning process. For exa‘rnp}e, 'alth(ough it may be of interest to know

s . =
«

. i ‘ ‘ 16 - .o .
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how many times a field worker had ‘carried out home visitations to the'target\
clientele, in the final analy81s what is important as an indicator of behavioural
change is the actual pragtice of the concept that is expected to be learned by the
learner (target clientele).

In general terms, the following are some examples of social indrcators ofex-
“pected outcomes that can be subsimed under the four broad headi mgs Other )
c‘egones are possrble This list is by no means-exhaustive:

1. Physml improvement- “, =~
~, - Adequate food (kind and,quallty)
— Improved health-and nutntlon of famnly members
_ — Adequate housmg
. — Clean home, surrou -

¢~

2 Socral ‘development ?. . i /
& Improvemem\m social ﬁ‘atus of the family - . )
- Development of local leadershrp to assuime leadership roles in their’
we-* - Tespective communities to pro”hde contmulty of the programme -
' ~Family and «child welfare,
— Effect of recommended practices on the system of values cdde of
* conduct fhat goVern individual and group behaviour, kinship or v
-~ religious msn.tutrghs / / ' - T
— Positive Attitude fowards th¥’ prog . | '
3 ECOHOmlC developmentw
= Increase-in income. . " .. U~
. — Adoption Tafe of the mcome-generatmg practrces being recommeiided
- Parhapatwn or mcreased palithlpatlbn of target- chentele in gainful
. employment» ta oo
4 Integratxve RS
" —Extent to which locat initidtive- has been genérated and involved in
' the planning, unplementanon, resource mobilization and evaluation * *

-, [y

Ry

. - of the programme : " :
- Extent to which .agencies worked together co~operat1vely and -
' co-ordmahvely h !

~Ewdences of changes are not readily observable in human beings. However,
mdence 'of success in attaining outcomes is indicated by what a persqn does,, not

' ) mereiy by what he says. A field worker should’ look for evidence of the sliccess

_ of the objectives in terms of .observable behaviour, or results of behaviour. He
~ asks thé question: Haye the target clientele (farfers, homemakers youth, etc.)
done anything as a result of the teaching-learning activity? Has there been a
change in the status or way of life since the teachmg learning activities began"

) Determlnatron of indicators of educational experierices is a vital step in plan-
ning for and deﬁmng the objectives of the teaching plan. The analyS1s of the
- teaching plan ii¥-terms of what the field workers intend to dOl(Spelelc objectives);
what is intended to~be taught (subject matter) how the educatloﬁ'al work is tg be
,“’ . k\ i . .
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Population education in non-form'al education programmes

done (teachmg methods or learning experiences); who are to be reached (target
clientele); and what is- expected of the target clientele To be able to do (behavioural
changes expected or behqvxoural outcomes) enables the field worker to anticipate
meamngful ‘and satisfying teaching-learning results as expressed in desired behayiour-
al changes. This is also a préliminary step in the evaluatlon process, a topic which
is discussed in Chapter Five.

The field workers can systematlze their.method of . finding out if the teaching-
learmng activities are contributory to the outcome. This analysis is appropriately
done during programme planning or during the implementation of the programme.
This makes possible modification in the teaching-learning plan whenever necessary.
If-not done during either of these two penods, it must be done as part of the
. terminal evaluatth -

* The followmg is a suggested form to help Tield workers in the 1dent|ﬁcat|on of .
critical indicators that they should look for as evidences of the resuit of their edu-

cational activities: 10 ' . . . :
Specific | Subject mattérs | Teaching methods | Target clientele Beﬁaviou(al outcome .
teaching | (what to teach) (Learning (Who are to be | (Changes expected in the
objective e " experiences) -;i‘_{gached) target clientele) ‘

= — - - T

Step VI, 7Reconsideration - re-examining the situation b
Based on the results of the evaluation in terms of? accomplishments of the .
programme objectives, emerging new problems, changing needs and aspirations
and availability of resources, the entire population education programme may ..
need to be reviewed and replanned.  The .process to be followed and the people
to be involved for collecting, analysing and mterpretmg the data for the assess-
ment of needs apd measurement of accomplishments will be the same’ as des-
cribed under Step 1 (Sltuatlon Analysis) and Step V (Evaluating Results). Need-
less to say, replanning of the programme need to follow the same steps as that

-

»

The field workers’ role in 1he plannmg and programme development prom

The field workers perform.a v\tal leadership role in the: planning and\develop-
ment of out-of-school population education programmes They are, as their job

-10. Sabroskey, Laurel K"“’Ihe place of teachmg plan analysis in the evaluation. plan,” in Darcie
Bym (editor). Evaluation in extension. Washington, D.C., Division of Extension Research
and Trammg, Federgl Extensxon Service, US. Department of ‘Agriculture, 1959

- ,‘/'.
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Programme development

designation implies, where the action is. They give ideas, encouragement and direc-
tion. They set the stage for individual, group/comimunity action which serve$ as a
foundation for the future. They are alert to new ideas, new technology and better
methods, without losing sight of the practical requirements of the target clientele
they relate to. All these are part of their educational work. As professional
workers, they should develop local leaders and stimulate leadership. It is through
these local leaders fhat they plan and implement programmes. Through them, the
continuity of the.out-of-school population education programme can be ensured
long after the field workers would have left the community.

,..-‘-.(

The field workers’ ability to plan requires that, they: -

‘e

1. understand the fupction of planning in providing direction and
system to their educational job;

2. possess skill in programme planning procedures; -

3. are sensitive to the target clientele’s problems and needs and able to
identify them as they analyse their work situation; !

4. possess the ability to formulate sound and significant objectives and
goals and the courses of action to attain them; and

5. possess the skill in involving local leaders in the planning and
wimplemeriting processes.

The field workers adequately equipped with the knowledge and skills for pro-
gramme planning and development processes and with a clear view of the expected
roles of different individuals and agencies as described in this Chapter, are likely
to come out with'a good out-of-school population education programme. How-
ever, this planned programme would need to be implemented to achieve the stated
objectives. The implementation generally encompasses a variety of activities for
the different aspects of the programme. This Manual, however, is limited only to
those aspects related to the development of integrated curriculum and learning
materials, and programme evaluation. The detailed discussions on eath’of these -
areas are presented in Chapters Three, Four and Five of this Manual. The-exam-
ples provided and instruments presented in _these Chapters are of course prototype
in nature, and would thus need to be adapted to suit varied loca‘l situations.

" S
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> Rather it should be a joint and collaborative effort of* an.interdisciplinary team of

. CHAPTER THREE

CURRICULUM DEVELOPMENT IN OUT-OF-SCHOOL
POPYEATION EDUCATION %

Prcsi 7
» 0 - A taied

[
. >
-2 * 3

The term curriculum in its broadest sense refers to all the planned learning
activities or experiences provided by an educational programme to a group of
learners-ar_target audience. As such it may jnqlude objectives, content, learning
activitiés, materials/teaching aids and evaluation means and tools. In its narrow
sense a curriculum may refer solely to the core contents or content outline of a

‘particular programme or field. -

Although in the past, the term curr?ulum had been principally associated . .
with the formal school system, thisEearas-now come to be accepted and used
in the ‘out:of-school sector. However, in\the oi—:f—sch’ool sector, the term . -~ >
programme is interchangeably-used with' the t curriculum. Out-of-school
practitioners and workers have a bias in favour of the term programme because
they feel that it connotes more practicum ‘or field] operational aspects. On the
other hand;“ﬁ_lanners, administrators and managers of out-of-school programmes

_prefer to use the term curriculum becausé they believe that this connotes coher- - t

ence and continuity in defermining educational activitiés and in assessing their

effectiveness in terms of programme objectives. 1

Curriculum development process . - ) ..
Curriculum development for out-of-school population education is both a -

“dynamic and a continudus process. It is dynamic in the sense that the cufriculum - :
" is never.static. It has toy keep on growing and changing if it is to.keep pace with

the changing needs, interest and conditions of the- target audience for which it, has
been developed. It should be flexible enough to accommodate new developments ¢
and idgas if it. is ® be relevant and up-to-date. .

Curriculuin development should be a participatory pfocess all the way from - ot
situational analysis through th&Tevision. To insure its effectiveness.and the sup-
port of all concerned, curricuium development should not be a one-man job. \ ‘

personnel involved in the out-of-school programmes. The experiences and exper- )

. tise of programme personnel, staff of other government, semi-government and/or o
'voluntary organizations engagéd in similar or related ‘programmes, community *

leadersiand representatives of the target audience should be utilized in the develop- . R
ment of a relevant and sound curriculum for the out-bf-schdpl population educa-
tion programme. _ ’ : ' . '

I+ Khan™Ansar Ali. op. cit., p.1-2. . .. ’ . -
g L. .20 -
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Curriculum’ development

Whether planning a curriculum fo;\ah\i;'\.-school or for an out-of-school pro-

{ gramme the curriculum developfnent process foliows-several general sequential
e !

i _steps, These general steps are shown in the didgram belmk
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- Identiﬁcation of Teaching Methods C .

and Learning Experiences

‘ol

”

g '/lv\
~ Elaborating T '

\ Content Areas ur- ‘ v

) The

Curriculum

. Developmer})t

Process

Defining nm - ) Vi
Educational \\ /
Objectives . I

Sequencing learning units and
ddveloping prototypescumcular
materials for tryout

4

A

Interpreting tryout results and
revising curriculum for adoption

¥

Situational Analysis and
Problem Identification ®

Step 1. Situational analysis and-problem identification

At the analysis and problerh identifi catlon stage, the -interdisciplinary group
of curriculum developers study the needs and charactenstlcs of the target audience
as well as the situations in their commumty through different means. The infor-
mation or data collected are analysed to identify their priority needs and problems,
their socie-demographic profile and the resources avallable in the community.

Step II. Defining educational .objectives a . .o

The target -audiences’ prioritized needs and problems provide the input for
the next step which is the definition of educational objectives. General as well
.as specific objectives are formulated on the basis of such needs and problems.
“The specific objectives which are-actually the expected behavioural changes in
‘the learners. or target group shQuld be stated’ clearly and in observable and mea-
surable terms so that they cdii ‘be readily grasped and understood by-workers
and lay peopie alike,"and so that they can be easily. medsured .and evaluated.

As stated earlier in Cha ter ‘Two, a sound educational objective should cdontain
three essertial components namely: the audience to be reached, the behavnoural

change in knowledge attitude or skill' and the comtent or subject matter. = .o .
“‘ﬁ/‘.

et
-
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Step III. Elaborating conterit areas - .
The formulation of educatxonal ObjeCthCS is followed by the elaboration of

_content areas. In this step, the major cantent areas for a particular programme are

2. ., . N .
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Population education in non-formal programmes °
selected. These are then expanded into sub-topics and arranged in a logical or
ﬁsycho‘logical sequence. The ;)bjectives provide the basis for the selection of the

. content areas.

Ste'p. IV. Identificatior: of teaching methods and learning experiences \

, The identification of teaching methods or learning exﬁiences and activities
is the next step. The teaching methods and learning activities selgcted should be
those that carry out the objectives in a most efficient and effective manner. They
should elicit maximum participation from the learners and be interesting enough
to hold their atRention; At the same time they should be practical and ensure the .
utilization of local available resources.

Step V. Seqhencing learning un{ts and developing prototype curricular materials

Once the identification, of teaching methods and Aleaming experiences is com-
pleted, selected learning unit$,or content areas are arranged sequentially and they
" now become the content of pretotype or sample curricular materials which may
be developed in any type or format. Pretesting or trying out these curricular
materials to a sample of the intended target audience is important to*determine
théér potential effectiveness. v

*

Steb VI, Interpreting tryout results and revising the cu_n'iﬁglum-materials

‘As a final step in the curriculum development procés.gﬂ\lq tryoutkygesults are
analysed and interpreted to be able to identify the componerits or. parts of the
materials that need to be revised or dropped entirely in order to improve them.
Revisions are then correspondingly made. When materials are ready to be adopted
for use, they are reproduced in sufficient quantity and distributed to the intended -
users. ' .

There is no final curriculum. Consequently, the implementation or use of
. newly developed materials does not mean the end of the eurriculum development
.process.  Continuous feedback on the use of these materials and on the changing
needs and conditions of the target”audience stfould be gathered by the curriculum
developers. This feedback.should determine the need for the periodic revisions
the materials and eventually their phasing out and replacement with newe{or
‘Thus, the “curriculum development for. the out-of-school population education be-
comes a continuous and*dynamic process making provision for life-long learning.

.
‘e,

Sample curricula for selected non-formal edu@%fgﬁfggramgﬁg

In Asia and the Pacific today, various programmes for thé out-ofchaol
_youth and adults are béixi'g undertaken by government, semi-government anthvolun-
~ tary organizations.. These organizations as a consequence, have dev310ped i
“suited to their respective target audience. Presented below are samples of cu
ula that range from the simple listing or outline of contents to the more sophisti-
- cated type that includes objectives, content, activitie§, materials and-even evaluation.

[
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& [ Yo .. ; Curriculum development
- / . -
* The participants to the 1979 Unesco Workshop in Nueva Ecija, Phxhppmes
developed a variety of core contents for a number of non-formal education pro-
grammes. Some of therh are presented below:3

\ . Core contents for food and nutrition

I. Importance of food and nutrition
A. For better health ‘ . -
B. For building a strong nation

I1. «Knowledgs of different food groups and the1r functions
* A Protective and resistance~-crediting foods .. ,
B. Energy-giving foods . ' ’ -~
C. Body-building foods ) :

III. Food selection, preparation, presérvation and serving
A. Essentials of good food. .
- B. Preparation of low-cost balanced diet
C. Diet for infants (0-6 years) and pregnant-women
. D. Preparing fooa for infants . g
. E. Preservation of nutritive values of food while cookmg
F. Protecting food against flies and other insects
. "G. Serving food attractively .

H. Relatio shxp between good and adeduate food-supply and family size.

Core contents for backyard vegetable gardening. \ o . -

1 Importance of backyard vegetable ‘gardening
A. Supplies fresh vegetables for the family . 4 _
B. Produces vegetables for better health and nutrition ~ . S
C. Promotes praper utilization of vacant $pace in the backyard '
D. Allows for proper use of leisure time

E. Increases family income
II. Preparation of a backyard vegetable garden and care of plants

, .- A. Planning the garden location
A B. Preparatlon of land :
-C. Selection of seeds and seedlings and planting with proper spacing_
D. Cultural operations {weeding, watering)
E. Apphcatlpn of orgamc fertilizers like compost and «-mulchmg

. MI. Economics of backyard vegetable gardening . o
A. Marketing - individual and c¢o-operative ‘
- B. Investments and profits

IV. Preparation and .preservation  *
A. Makmg the best use of available.food
~ B. Preservation of food . . .
" C. Short-term storage \ e

3. [Unesco/ Regional Tra?ﬁmg Workshop in Instructional Materials Development for Out-of-
School Population Education, San Leonardo, Nueva Ecxja, 18 29 June 1979. Final

** _ -. report. Bangkok, Unesco ROEAO, 1979. 23
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Population education-in non-formal education programmes
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3

Core contents for poultry (clucken) ralsmg ' .

I. Importance of poultry raising
A. Provides food for the famlly
. - B. Improves the nutrltgona,Lstan,dard of the family
C. Provides gainful employment to out-of-school youth to supplement
their family income -
.* D. Make use of left-over foods

II. Construction of ‘a poultry house.
) A. Types of poultry houses
. ¢ - B. Materials needed -
’ C. Constructnon of low-cost poultry houses by using locally
‘available materials

III. Selection of breeds
* " A. Description of different classes of chicken according to usef ulness
1. egg type '
2. meat type
‘ ‘ '3. dual purpose type .
, : B. Characteristics of a-good layer and good broxler
S C. Sources of chicken for raising

b IV. Care and management )
' A. Feeds and feeding - - . -~
o . 1. Different kinds of poultry feeds
VL 2. Selection of feeds

M 3. Sources of poultry feeds,
. 4. Preparation of poultry feeds

5. Proper feeding .
B. Control of poultry diseases o . >

1. Common diseases of poultry e
S 2. Syfnptoms of poultry’ diseases .

3 Preventive measures for poultry diseases. ot

- V. Marketlng t .
A. Markets for poultry products . : e '
B. Packing and transportatlon )

The following sample ‘curriculum was developed during the National Field-
Operatxonal Seminar in Literdacy organized by -the New Delhi Directorate of
Non-Formal (Adult) Education, at Seva Mandir, Udaxpur India on 5-24 January
1977.

F
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Course. content outline on public health and hygiene hutrition and

s fam1ly planning dr field workers .
Problem Specific objectives Content Methodologym Leaming experience
. A "? o
Lack of awareness 1. To make the community . - .
on the: « % aware of nutritive value of .
1. nitritive value of, different constituents of \ .
food food-stuffs available in . .
: the village. ) - . .- .
2. balanced diet and |2, a) T lop anaware- | Constituents of food and | Group discussion | Exhibition of locally available food and
its effects on «nfss of the ability to selection ofbetter diet illustrating specifying the nutritive value of food-
“health . choosebetter diet '| from locally available food- thfough A.V. stuff. .
from locally available | stuffs. | Aids. Discussion on the need forbalanced
A food stuffs. - | Selection of nght kind of Demonstration. diet, preparing tables and charts of
b) To make mothers aware | diet for the children, the Charts. special diet required for children under.
" of the need for a special | sick, the expectant and . 2, expecting women and nursing mothers
diet for children. nursing mothers,and , Films. Discussion on the causes of skin _
3 ¢) To develop awareness | Working adults. dls:a:ses and f1'e1=at1ng them to determine
in women about the de iciency of vitamins. \
need for a special diet . -
‘ for expectant and * 1
b, nursing mothers. - : Q
Lack of awareness 1.To make them aware of ) 'lieed of family planning Need for a family | Discussion about the need. (‘or farmly §
about family ‘plan- the need for family plan- for a happy family; econ- discussion, obser- | planning. g
hing. { ning. omic, spcial, health and vation, demonstra- | Exposure to the illustrative’ matenal '§
' 2. Ta enable them to re nutritional implications tion through A.V. | showing the need. . c :
»’ nize'and realize the cgfﬁn of. family planning. Aids. Visittoa Discussion abqfit the benefits of adopt- §'
Centre, case ing family planning methods for the ]
t:: ::;;.f;:: y plan'nmg Family planning methods. history. Posters. 1f?\fnily. Y pEe 3
o \g. ‘ Family Welfare Planning | Charts. . 3
) Centre. . . u' ' g .
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2" Course content outline on public health and hygiene, nutrition and
Y e family planning for field workers (cont’d) .

] - 7% ; : - : —
1 Specific objectives Content . - Methodelogy . | " Learning experience
3. Tomake them acquainted | o o Visiting 2 Family Planning Centre. -
with the personnel and the . ‘ . Sharing experiences of people who
place where guidance for - C .| - have adopted family planning; listeninggr
. " family planning is available. ) ’ T . to success stories in farily planning.
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Curriculum development
Population education for out-of-schodl is not always integrated in non-formal
education and development programmes. In some instances it stands as a separate
programme for the out-of-school youth and adults and field workers. Samples of
curricula for such target groups are given below 4

Core contents of population education for. rural youth and adults

I. Family size

A Effects of family SIZC on: .
. Production and supply of food . -
. Nutrition of family mémbers P
. Mother and child health
. Ability of parents to provide health and medical care for
their children )
. Ability of parents to provide attention and guldance for
. their children
. Ability of parents to provide leisure time activities for the
family members
7. Ability of parents to provide edumtlon for their children
8. Family savings.

'B. Effects of female age at marriage on family size

. Population structure. ' R

A, Population situation of the' village highlighting populatlon size, age-sex
structure birth and death rates.

B. Effects of population‘size and growth on:
. Provision of adequate safe drinking water for the community
. Environmental sanitation
. Spread of communicable diseases
. Employment opportunities for.the village labour force
. Health services, facilities and .supplies
. Infrastructure such as roads, school buildings, bridges, irrigation
ditches, etc. «
. Transportation facilities and other social services *
. Status of women. .

>

-

C. Effects of a young age structure on oommunity'services such as
education, health and recreational facilities. .

. Migration .-
A. Migration situation in the. v111age which may include mlgrants’
charactenstlcs such -as age, sex, education, occupation, etc.

iy

B. Causes of mngratlon to towas and cities.
C. Effects of out-mlgratlon on the place of orjgin.

., D. Measures to remedy the unfavourable effects of out-mlgratlon on the
vﬂlage

27
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Po_pulation education ‘tn non-formal’ educatign programmes

4 ~

IV. Family planning
. A. Family planning methods

B. Counteracting rumours on side effects of family planning methods

C. Available family planning services and facilities in the village or
nearby places &

D.’ Available reading .materials on family planning and their sources.

During the Regional Workshop on the Development of Materials Integrating
Population Education in Non-formal Edﬁqation Programmes, organized by the
Unesco ROEAO at Los Banos, Philippines on*3-21 November 1980, the partici-
pants made a survey of the knowledge, attitudes éngqpractices relating to popu- - |
lation education of a sample of village farmers, mothers and out-of-school youth.
Based on 'the data gatlered from this survey, the group decided that the pro-

. gramme of population education for this target audience should include the

following contents. ' . ) ' o

"~ Core Contents of Population’ Education for -,
Out-of-School Youth and Adults  ,*

——

[4

oe

i 1Y

1. Basic concepts of population dynamics \ .o \
’ A. Births . > )
B. Deaths Lt o

C. Migrgtion ) S k T ot

II. Factors contributing to large family ‘size .
. +A. Early marriage ° oL .
"+ B. Sex preference e . :
C. Other pronatalist' values N : . . ) .
1. *Effec&soof large-size families on’, T
. A. Intome -~ - -+ . !

B. Sanitation’ . SO v \
C. Nuttion . g (SR
' Dz Others" \ \ ‘ )
IV. Consequences of large families on: - .
s« . A. the community - I . '
B. the nation

- V.~ Meastres to solve popula;ion-related problems \
. A. Population edumt\ion

" B. Fimily planning S ] "\
C. Increasing food prodiction 4 .. A '
» D. Providing income-generating activities E
E. Others- ’ -

An example of a p0pu1atioﬁ education curriculum for out-of-school field *
workers is presented on the following pages: 5 ~ . -

[y
3

‘_ 5. Sub-Regibml Group Training Course'in Population Educatiori, Barigkok, 18 August - § Septem-
ber 1980, Report. Bangkok, Unesco ROEAQ, 1980. p.37-43. :
' v o 28 R
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. ’ ' . Curriculum ‘on_ basic population education concepts for i
i Jout-of-school field workers -
3 ) . — L J ..
: - Objectives Concepts Main ideas * Methods #nd materials
\ * A To develop under- 1. Pqp‘:ula”tion .. ' 1.4Population refers.to people living m : »1.Dialogue,.discussion with .
¥ .+ * . -standing of popu- - L a particular area at a given time. . ~the use of audio-visual aids. -~ .,
L ©lation education co’ | 2. Demographic 2. a)'Census is the counting of people | 2. Question and answer ,
S concepts'as § com- concepts s in 4 given 'a,rea at a given time, — field survey
e .« ponentofadultedu- | ,y Gensys showing:age, sex, and depen- — study of census data and ex
S ' cation programime. b) Composition of the dency ratio. . vital statistics
*j ) B To Relp develop . Ip)qpula:itlon - "* b) Po pulatior can be classified ac- — self-study-. -
L —under standing of the g) > epeil fencydiatlo cording to some charactetistic’ -
LT S glote‘r:;:tger;dc?;luce of ) 10%33::'?11 ange like age, sex, educatlon, occupa- .
o pulation situ- - L
w : 0 . , tion, religion, pl ce-of remdenoe .
s * . ' ationand the'quality = 2. deaths otc hglwwp A Do
e o ‘ofhfe, _ "~ 3. migration ) ¥ ' ‘ ‘
e, 1o B : . ) Dependency ratio ,shows the,
L C o mote ¢ o number of children and old . .
SR CI, ‘u‘n grgtgnggng of the people in relation to the pro- . "
Te o~ elatioriship be- duttive adults. .
1 tween population . J : .
? _and different aspects d) Pqpulaflon growth is dependent - o
e~ T of development .y upon births, deaths and 0. _ - §
i - . L . - ‘migration.” ) , ¥ 8
s - - 3. B_oglulatlon ; 3 Populatlon situation refers to size, 3.Dialogue, discussion, audio- '- I
= s - situation " growth, composition and distri- . visual aids, self-study, survey. a
C M \ "bution of population, fertility, £ S "\ 8
G - mortality-and migration trends. ; - -g .
) R ' . v . . S
-5t - N J ) ; .
" B : . : - a1
‘“1 ¢ . N 4 . . > . ‘i_
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]

Concepts,

Main ideas

Objectives

4. Population and.
development -

S. Population and
change -

¥

1%6. Popti]ation and

environment .

<;>-§7-=Poﬁu!ﬁtmn Bohcy
‘ I ) :\_%7-§
g !

4. Interrelationship between popu-
Iation and:social, economic, edu-
cational, health, ecologieal and
family welfare developments.

S, a) Determinants of population

change in the past and the
present e.g. socio-cultural values,
" standaid of livihg, educational
- opportunities, participation of
qf women in the labour force, age
| at marriage, immigration and -
", emigration. <

b) Population change has an impact
on socio-economic development.

6. a) Food production, manadgement,
and utilization.

b)The addition of unwanted and -
unhealthy matter pollutants
into the environment.

c) Mental,-phys1cal and social well-\

1. being of pedple. .

««1.'Policy rélating to population size -
and family planning.

-~

3 -

H

Method and materials

4. Dialogue, discussion, audio-
visual aids, question and rd
answer, problem solving. =

LaL N

5. Discussion, ﬁelA projects,
ca® studies, observation
visits.

6. — Dialogue, discussion,
audio-visual

— Observation
— Denlonstration
— Survey

-

7. Discussion, self-study.

-
<% l“"

| A

.,
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ijecti;/es

Concepts

Main\i(\ieas

Method and materials

.
-

8. Concept of population

. education

9. Quality of life

a) Balancé between popu-

: lation and resources

(renewable and non-
renewable)V

b) Relationship between
population and

.
%

1. Standard of liying. |

2. BEssential services
3 Decmon-makmg

- of the individual, the family and -

#.'b) Resources are ;hmgs that people

L £
8. a)Populatlon education may be

» defined as an educational pro-

- cess which helps peo&?s under-
. stand the irhplications oRpopu-
lation factors on the well-being

tthe society.

b) Population education involves
the study of the probahle causes*
and conseqiiences of populatio
.change. These Caiises arid conse-
quences may be biological, social
economic, political or cultural
in nature.

9. a) If there are more people, more
resources are required to meet
their basic needs.

use, e.g. water, land, energy, air;
food, etc. A -

¢) Standard of living refers partly to
the well-being of the individual,
family and community

d) Essentlal services mclude hea‘lth
educatwn transport housing,

9. Dialogue, discussion with

" - — Survey

energy, provision for jobs.

8. — Dialogue, discussion,audio-
visual.aids

— Role-playing
— Survey
— Exhibition

o

audio-yisual aids.
Question and answer

— Field projects
— Role playing

— Study of census reports

— Self-study for inferring
relevant data

-

[N
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! Objectives

Concepts

Main ideas -

Methods and materials

g * D. To help understand
"and acquire skills in
. .using educational
techniques to ensure
f wider participation
of learnersin popu-
lation related prob-

lem-solving. .

w E. To help improve
» . X
) interpersonal (oral),
_written and visual -
communication * -
slglls.

Y

10.

11.

4

Adult educator as

change agent .
. ) . ’ i

Oral communi-
cation skills

e) The.individual is aware of the
population situation and makes
decisions about them,

10. a) The field worker is.the agent
for ‘social change.

b) His role is that of a catalyst
- and facilitator.

c) He should have the capacity
to adapt himself/herself ac-
cording to the changing needs.
11. An effective commumcatlon is
that:
a) Which influences the listener
in a positive way and wins’him
over to the side of the commu-

mcator '8

b) There a‘re three pain oompo-
. nents in the s1mg1est commu-
nication model: e
1. the comrhunicatos/seurcé
2. the channel/médium
- . 3.ceiver
c)S required-in effective
communication are related to:
4. listening, rationglization |
and arriving at conclusions”

10. Role 51aying, demonstration,
use of mass media, discussion
techniques, problem-solving.

1.

Dialoghe, discussion related
to pgpulation issues.

4 ~

1]

© .
* oA

Practical#kercises for gaining
direct experience on distor-*
tion filtesration and misinter-

pretatlon ‘ e o s

Role playmg and d1scuss1on
Small group discussion. ~

Fl
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Objectives Concepts ; ’ Main ideas * Methods and materials

. initiating and cenducting
discussjon
. logical presentation of facts
and figures
. conducting dialogue on
rational basis
. explaining facts in.gimple and ,
effective manner v
. objective reportmg
. involving learQers/l;steners in
the discussion® ~-#- ‘
. estabhshmg interpersonal “o e
fe - {elaffénship. K

12. Visual communi- »» | 12, For good communication, one requires [-12. — Derﬁbgstration and
cation skills ° some elementary knd'\‘avledge and skills | gydiscussion
S of lettering, graphics and use of colour. . — Exhibitiops

These skills are required to be develop- — Observation * .

ed in;the areas of:. . — Practical experience in
a) preparation and use of simple ' the use of blackboard

" visual aids for simple liné drawnﬁg,
b) use of waste n};enals for devel- . efc.

oping simple

P2y

-

s

L d

Juawdo]aasp wnndtuny)

-

s laids - + ' — Care will be taken to

¢ I

¢) making effecmfg,itse of blackboard t _ relate all experiences to
T d) mvolvmg learners in the develop- ) . p0pu1ation‘ig${(;
_ment of visual materials. :

N
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. . M N%L ' -
B Objectives | | Concepts Main ideas Methods and materials
e, \ N .

-

B

13. Written communi-

cation

~

&

13. For Wr?ting effectively one has to
have command of the language used . -

in the area. Other writing $kills are
related to:

a) clarity, brevity and simplicity. )

b) sequencing the messages logically.

¢) using graded approach for deyel-
oping language skills.
d) having elementary knowledge
4
of linguistics. .
e) using graded approach for the-
presentation of ideas and facts.

- f) legibility in writing. °

g) encoding, decoding and inter-
preting in simple language.

togt

P

— Discussionand - - *
demonstration. *

— Practical experience
in writing simply
and effectively.

— Practice/exercise i.“.z,
presenting population
concepts in simple
language

13.

——

— Presenting demo-
graphic datalin the
orm of charts.

¢

-
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6. Khan, Ansar Ali. op. cit, p.8-10.
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. Curriculum development

" Curricular approaches for mtegratmg population education in

out-of-school pl:ogramnges o,

The experlences of ; some countries have shown that population education
the out-of-school becomes more meaningful and effective when integrated in on-
going non-formal and development programmes. However, the concepts of inte-
gration varies from programme to programme and from country to country. In
general, the integration of population education into various development pro-
grammes has been done by different countries and programmes following either .

. one or combination of the integration approaches described below .6 ‘

“

Separate unit approach ® . .,

This approach calls for the developmerit of a separate unit in population
education and making this unit an integral part of the currrculum of an, ongoing
development or non-formal education programme. This approach is mostly found

. in the training curriculum for field functlonanes and in some cgses, in the curric-

ulum for out-of-school youth and adults. > An example is thé Curriculum on Basic
Population Education Concepts for Qut-of-School Field Workers on pages 29 to 34.

Infusion approach o

In this approach- the curriculum developer identifies spparate populatlon
education topics or concepts and infuses these in the relazed specific topics in
the contents of the development programme. While this pproach allows for a
relatively wide coverage of population concepts, the inter-relationships between
and among the isolated population' education concepts cannot be clearly seen.
Moreover, this is rather a difficult process to follow as it reqwires a high level

of professional competency to 1dent1fy relevant population education concepxr\

and the topics in the content of the non-formal programme whlch can serve as
their natural plug-in points. Unless the plug-in points in the programme are related
to the population education concepts to be integrated, the coherence and unity of
the newly developed integrated curriculum will suffer. This approach is currently
being tried in yarious countries in the region especially in the areas of literacy and
rural development programmes. Examples of curricuia prepared following this

approach have been presented on pages 53 to 85.

* Core leammg kit approach .

This approach differs from the separate unlt and infusion strategies in the
sense that it does not advocate the integration of population educatron/ units or
concepts into or within any otlier disciplines or programmes. Instead the advo-
cates of this approach identify common areas of interests and needs of various *
groups of target audience. They determine sets of relevant population education
concepts and then develop thein into a series of learning activities and mater;als
These "ctivities and materials ate finally compiled into the form of modules or

i gurdes referred to as ‘core learning kits’. Field workers of various agencies are
* trained- i the contents and use of these kits. They are however instructed to

35 5
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of the Philippines is trying this approagh. However, the core contents of popu-

lation education for rural village youth and adults given.on.pages 27-28 if trans-
lated into a series of learning activities, materials, etc.,né}n\be a good example of
"this approach. . T .

- N Fas B
The preceding discussion shows that there.is no one curricular appréach for
integrating population education in the non-formal education programmes that
has been’accepted and adopted by all the countries in the Asian region. “There
are hardly any studies or researches to prove the su eriority of one approach
over the other. It may be therefore advisable to try any of these approaches and
modify it in the light of the local needs and conditions an?l experiences gained.

ﬁeveIOpment' of intégrated curriculum for out-o{-échool population education

*The. adoption of any or a combination of the curricular approaches for inte-
grating population education in non-formal education programmes requires the
development of integrated.curricula for these programmes. To clarify the con-
¢ept of what an integrated curriculufn is, the following definition is hereby cited:

An integrated curriculum is a curriculum composed of -~ :
components of more than one disciplines/areas such as _ -
curriculum for functional literacy, integrated rural devel-

opment and integrated human resource development. 7

L)

To ensure the systematié development of sound and relevant ntegrated cur-
ricula sonfe guid;ﬁnes are necessary, Guidelines may be in the form of principles
or in the form of steps or procedures to be followed.

Principles in the development.of integrated curriculum

Some guiding principles for the development of an integrated curriculum
are given as follows: 8 ' .

{

1. An integrated curriculum should be\basec‘i on the needs/problems
and characteristics of the target audience. ’

2.1t should be relevant to national development goals.

3.1t should be suited to local conditions,

4. It-should be flexible. e .

5. 1t should make use, of available local resources. o :

6. Its development should be a continuous process, ]

7. Its deévelopment should be interdisciplinary and participatory.

Ideally an integrated curriculum should b; déveloped on-fhe basis of the
_oneeds/problems and characteristics of the farget audience and woven into the

7. [Unesco/ Regional Training Workshop in Nueva Ecija. Final report. op. cit., p.29.

8. (Unesco] Regional Wor'kshop on the Development of Curriculum Materials Integrating Popu-
lation Education in Non-Formal<Educatién Programmes, Los Banos, Laguna, Philippines,
3<21'November 1980. Report. Bangkok, Unesco ROEAOQ, 1980, ’
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', v Curriculum development
fabric of local conditions to be meaningful and relevant. At the same time it
should reflect_national dévelopment@éhlswto be able to. contribute towards their }
stealization. It should not be rigid such that it ‘discourages the inputs of new —
knowledge and development as a result of the newer findings of researches and .
studies and the chatiges in the'social milieu. As much as possible the use of local p
*+resources should be maximized to facilitate implementation, In the process of |
" development, an interdisciplinary and/\c_)r inter-agency team or committee repre-
- senting:varidus related dj ¢iplines or programmes as well as representatives from
the target-audience sho j:e involved. No single individual.or agency can develop
an integrated cufriculum that can most effectively-answer the multifarious needs o
" of the out-of-school .population., Besides, the participation of agencies or individ- *
uals concerned in a non-formal education programme will ensure support, for it.

; %  The piocedural guidelines in the devélopment of integrated curriculum

* These procedural guidelines indicate the actual steps or procedures to be «
followed in developing the integrated curriculum. These steps dovetail the general
#, “steps followed in developing any curriculum except for the fact that several other
general and detailed steps have been added. ’

After selecting a, service area or community to be targéted and developed the )
development of an in_tegrated curriculum may proceed as follows: 9

*

1. Analysis of the situation . . ~ .
a) Review of available publications or literature about the community
b) Interview of local leaders and workers . -

¢) Survey of the needs and characteristics of the target audience: .
\ 1. Preparation of survey instrument . .
2. Pretesting, revision and reproduction of survey instruments

3. Administration of the survey instrument.
\ . " 2 Analysis and interpretation.of data {

-~

a) Identification aﬁﬂ(prioritization of problems/needs of the : - }
target audience . ‘ . |
b) Getting the pr\>ﬁle of the target audience. © e -
P 3. Formulation of eurriculum objectives. . .
\ " 4.Determining the conitents of the non-formal programme where
‘ population education is to be integrated. i
) 5. Detefmining®the population education. contents that could be >
- integrated into the non-formal éducatidn programme. ’
- 6. Identifying the entry or plug-in points in. the non-formal programme . ‘ A\

content for integrating population education contents. o
7.'Listing down the specific pOpulation'gdiJca}ion contents opposite or -
' below the related programme contents (the entry points).

8. Identifying the teaching methods or learning activities that will _ \
achieve the objectives. -t ;

A

9. Ibid. . _4.“*“'
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"1l Unesco Workshops, Nueva'Ecija and Los Banos, op. cit.

Population éducation in non-formal education programmes “a

9. Determining specific curriculum matéri_qls to, be deyeloped for

selected contents and learning activities. ' e -

10. Identification of evaluation means arid ‘development of Yustruments
for determining extent of achievemeht of the objectives.

LI Developmerit of the sglected "curricular material/s.

1. Analysis Qf the situation )

The' ﬁ;& step that the curriculum developers have. to take is to make a situ-
ational analysis of the target audience and their community. Their problems or

-néed areas, socio-dgmographic characteristics as well as the phy's‘i%al conditions

under which they live and the existing résources in the community should be
identified. The houses, land, ongoing non-formal education and development pro-
grammes, health, edficational, réligious and recreational facilities and services in
the community should be noted. Such demographic characteristics as powlation
size, growth and structure, family size, age at marriage, migration behaviour and

"birth and death rates should be looked into. It is also useful to find out their
: socio-economic characteristics such as language, religion, occupation, civil status,

income, education, literacy level, visual perception level, media habits, reading
materials and knowledge, attitudes and practices related to population education
and some problem areas. The problems of the target groups which may be on
literacy, health, food production and supply,~employment, vocational skills prep-
aration, income-generating projects shou}q also be identified. )

R The needs and characteristics of the“target audiences as well as their physical -,
-living conditions may -be identified and determined through reading of documents,

‘reports, records and other publications about the community, intéfview of local

A

‘leaders and field workers, occular inspection of the community, and formal sur-« -

vey, or a combination of hem. Iiiterviewing the village leaders besides serving -as

“a source of information gives the dded .ddvantage of getting their support and

co-operation. » Occular inspection of the community will provide data on- the
physical conditions and environment. S ;

Coﬁducting a formal survey of the commk:ni\ty requires determixﬁng@)p
e

sample respondents “and preparing, pretesting, vising,.g¥producing and admin-
istering of .survey instruments. The“instrument to be used may be an,interview

questionnaire or a clw\cklﬂist. Examples of such instruments are given as follows: 11°

* *a) INTERVIEW QUESTIONNAIRE ON POPULATION EDUCATION

"

To be addressed ® adult respondents for gathering basic information and . %
their knowledge, attitude and practice about Population Programmes '
. AT \ _

PART 1. GENERAL INFORMATION - ..

, PARS { | ) ) . )
. Name: — . ) 7;:} ' T
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N
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CERIC

. Curriculum development

Tt

"+ Religion :

Educqtional Attainment :

ThY

Civil status : -

N

. gt

Age at marriage : _ -

If married, number of children

-

v
L

M/ajor occupatlon

[-] Single
C] Married

. [ 1. Widowed
| [] Separated

g \
Sk

totat .-
male
female

e

e
"

. Mam source of income :

&%

Other sources of mcome

g
Y

)\Annual mcome

. Number of persons in lthé household :

0-3 years
4-6 years

10-12 years

~ .‘\\ bl N
Dialect used: in, the home ;

persoris
13-17 years
" 18-20 years

—_—

21 years and over

gk

-

. .
\_ A .
Bl

-~

e
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Population education in non-formal education programmes

s

{ PART IL. KNOWLEDGE, ATTITUDES AND PRACTICES

. Yes | No No
R . comment

1
it ¥

4 Co ‘
. Have you heard about popu{atlon
education? -

. go you'think you and the other members
f your household should know about
population education? )"\)

. Do you have any reading materials Gn
population education?

. Would you be. mterested in reading
materials on population education?

. Do you believe that p‘opulation education
will improve the quality of life?

. Do the vﬁeld/governmerit workers include
population education in their lectures/
d1scusmons/sessxons‘7 .

. Do you have any knowlédge about &
family planmng‘7 3 \

NOTE TO INTERVIEWER_: Ask question 8 (a)
to matried respondents only.

8. a) Do you practise famil}.e"!anning?
b) D you approve of family' planning?

9. Do you feel embarrassed when people
" talk about family planning?

10. Do you believe in early marriage?

11. a) Do you favour a small famﬂy"
‘ b) How many children do you think con-
stitute a small family? children.

12 Have you thought of the number of chﬂdren
' you would like to have? .

13. Do you believe-that a 3-ch11dren famlly
is an xdeal family?

“s

14. Do you ‘think preference for a particular'. * = |
sex of a child leads to larger families?

5
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»
{

15. Do you thin]

for the famil
-, — transport?
— food?
~ nutrition? -
T— hmising?
— health? -
= education?
— employment?
~ environment?

£13

-

:16. Do you think migrating to tﬁe cities will
always improve the life of the people?

17. Do you believe that rapid population
growth causes problems?

'18. Do.you listen to radio broadcasts?
19 Do you attend cofamunity meetmgs"

k more children create problems
y to provide for: -

Curriculum development

No Don’t

Yes .+ No-
know |{comment:
=y
; Y
& o
)
]
k
&0

PART M1 PROBLEMS NEEDS AND SOLUTIdNS

1. What pressing problems do you have in your famlly‘7

NOTE TO INTERVIE WER Rank problems’ accordmg to nnportance

Wy

{

2. What problems do you have in. y6ur commumt)’/‘7

- NOTE TO INTERVIEWER: If the respondent is unable to give an answer,
probe. For example, you may ask the respondent if they have problems

"+ ‘on water, health facilities, recreatlonal fac111t1es etc.)

‘community?

3. What do you think are the possible causes of the problents in your

'




<

Pobuhﬁgn education. ig non-formal education programmes :

-
-
A .

i~J4 What efforts are being done by government and non-government agencies %
to solve the problerfis; of the community? o

P

AR
27

-

- o)
A -

5. If given the chance, what activities would you like to be introduced in
your village to help solve the community problems?

€58 X ]
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: Curriculum development

:b) QUESTIONNAIRE ON POPULATION EDUCATION

To be addressed to the out-of-school youth for gathering information

about their background, aspirations, knowledge and attitude about population )

education frogrammes.

I. Basic information

A. Identifying data: ’ ] .
% 1. Name: : Sy
2. Age: -
. [ : "
3. Sex:  Female Male "t

-+ 4. Education:

(Highest grade/year completed)

5. Family size:

(Number of siblings)

Father [
" ‘Mdther [ ]

6. Surviving parents:
’ - *(Pléase check)

r v - . [ ]

Second child

7. Position in the family: . Eldest
Third child __
- Youngest N

(Religious affiliation)
9. Organization affiliated: -

B. A(':ttivities currently engaged in: L

1. Economic: ' : -

S
-

(Activities) . 2 (Estimated Income)
g ‘ ) P R

- .p

¥

2. Community improvement acfivities (Give examples)

.- N
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Population education in non-formal education programmes

C, f\

\
-,

L)

& 3.°How did you carry out the various community nnprovementi St
activities mentxoned' above ? Please elaborate.

.

-

. /4.‘Econonv1icl \activities you plan to undertake in the future. ‘
o3 R R
. | "
e —
® 5. a) What are your recreational and sposts activities? .
~ u Recreatibnal ) ' Sports_ )
Y L. |
2. __ L 2. i
Lo 3.
“: b) How ‘often do you participate in these act1v1t1es’7 ‘ -
) Recreationa] Sports \ . ‘
s oL ° " :
2. 2. ,
~ 3. 3. S
6. \;Ihat recreatlonal and sports facﬂmes are ava11able in your ’
N commumty” (Please enumerate)’ "
Recreational \ -Sports .
C. Knowledge about population prOgr'amn']e‘ - T E T’
1. What do you think are the reasc;ns why others do not '
practise family p}anning? , . -
P —
2.Do yo_u’ think yeur community is over-populated? ’
Yes No . V?’hy? )
' 44 ’




Curriculum development

. ) 3. Do,you think rapld increase in populatlon would affect the followmg"
a) environment [1Yes ~ [] N?)‘”
b) employment [ ] Yes * [JNo -
¢) food supply o ] Yes [ ] No /
. d) h'ealﬁh services . L[] Yes [JNo -~
) . . &) housing . " [ ] Yes [—] No '
-~ ' f) natural résources [ ] Yes [ ] No
z‘t.-} °
Re 4. In your opuu&n what are the,,problems affecting the youth in your
\ barangay? '
* = , -~
\ r ]
IL Beliefs and attitudes ’ o
A. Have you heard about: A . .o -
¥ &x 1. Population education? . [ Yes [1No N
- 2. Family planning? - [ ] Yes [ No . N
B. From ;vhom/where 'have‘ you heard of: 1. Population eduéétion,
y 2. Family planning? : ' o i
‘(Write (1) for population educatlon and (2) for family planmng) o |
. ' ‘ nexghb our. ' : radio _
¥ school | ’ print media -
. friends others (specify)
B Y - M
v C. What is your idea of population education?,
lw . 4 ~ . W . &
D. Are you in favour of populatioh education? " - ' -
) Yes No ¢ . Why? ' , ®
\ WS ..
X ) - ‘ v . %t‘%?"
\ _ o &
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Voo . . W . .
Population education in non-formal education programmes Bl
/ E. What types of reading materials do you have at home? "
- (Please check) . . Lt
comics ‘— leaflets
magazines books
* newspapers S &% others (specify)
'F. What kind of reading materials do you like to read? . i
- \
IIL. Aspirations: - E .
A. What do you think is the ideal age at marnage for T
1. males? years
Why? E ‘

. 2. femalesh. years
Why?

N ' \ o

. ‘Bg&What is your_ prc;ferred\number of children?

- Why? 4 .o
L \ v . o .
. : : \ —
"C. What do you plan to do“to improve your family’s welfare?
\ : \ . :
: N ‘

Intemew Queghonnan'e 6n Nutntlon Knowledge and Practlm .

( - (Ask of Married Women only) g
&
Part I. Socio-Demographic Informatibn \ !
" 1. Respondent No.: . _ _ N
T2 Age: . R
‘3 Edumtlon ) .
. \ -
2 , * ‘ . 46 M N

KR

E2
’

o
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s Curriculum development

\
4. Occupation:
"o 5. Gross\family income (anmual):
6. Number of living children:

Part II. Nutrition Knowledge and Practices
1. What is your understanding of good nutrition?

[ ] eati

[] eating expensive foods i§§
2. What is malnutrition? s

LY

[] condition that results from failure to get proper
kind of food the body needs

L[] “condition that results from failuré to get proper _
kind and/or amount of nutrients the body needs

[] unhealthy physical condition
3. What brings about malnutrition? ‘
\ E] eating inexpensive food . ¥
[] excessive amouni of food i
E insufficient nutritious food
' 4. What are the effects ofsmalnutrition?
- [] nnpalred phyS\wllmental growth '
[] poor eyesight ,

SE ) ’ [] hypertension (high blood pressure).

- [] others (specnfy) . tad

5. Wh&among the ,,,follow'ing -are most ea:ily affected by malnutrigion?
D 'fathera . <
[] pregnant mother ' *
#  [7 lactating mother - '
[] pre-school child

/‘/E] grown-up child #

a

6. Check the foods rec}ulred by pregnant women in larger amounts'
[] meat - )

T
13
"
.
Mo .




N Population education in non-formal education programmes
[T fish .
[ sugar ’ .

L4

7. Which of the following and how. many glasses of each is
- recommended daily for a growing child?

[J soup ' _%\ghs;es o

_ . , [ soft drink ) glasses
7 nulk\ & ' - glasses \
8 Is milk, good for body building? Yes No_ - \

9. Suppose that a member of your famlly is anaemic. Which of = -,
= the followmg foods would you give him?

[ hver RN

[] sugar

[ fruit , = &
10. What nutrients are prdvided ‘by food"

® ll What*foods are the good sources of': . >
’ e * Vitamin "A: ‘s, .
-Vitamin C: ’ < ; .
Iron:
Calcium:.
: . Protein® i ’
: 12 'a) What -are the.functions of the differ'e\nt nutrient;: : . .
' Vitamin A is good for * .
[] the eyes ) o . ' Lt
" [ the gums ’ o ‘ |
[ the skin - : .

N " b) Vitamin C is good for .
[J the gums T
""_‘ Eﬂ ; prevent colds T ,

- Z:J dlgestlon w . .

fo

13. WhJch of the following would be most easﬂy affected by
mainutntlon" . i

[:7 large famlhes with low, income ' ( - : -
E_7 large famlhes with high income ' .

‘..
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h Curriculum development
o . D small families with hlgh income . e o
£,
&2

14 What is good about breast- feedmg"
. [] healthier babies
E] helps spacing of children . -

[7 inexpensive and convenient
[T] healthy mother A .

by

15, What are the nutrltlous foods you give your. children in your J?
regular meals?

. B
.
o
. \
~ln
.

16. If you were to have more children, could you still be able to prov1de .

S the same nutritious foods? Yes No
. Lo . Why? M .
' 17. What are the government programmes in your community on ,,‘w,)
. nutrition? .
~ 2 4
2 d) QUESTIONNAIRE
\ ' To collect general information-about the village
- * 2, (General, %oc1o-Ewnom1c and Demograpmc)
. e e
“1. Name of village: . e e
® 2. Yand area: e -
- 3. Populations __ - Male: - Female:
a 4. Religions: . - T
. Major occupation: 4o \ )
6. Major sources of income: A N
7. No of employed persons (15-65 years) _
unemployed (15-65 years) ' '
8 Government agencies workmg in development programmes in the village .
u . a) . T o J o
o ) . . e N ]
. b) ko ‘ )

. il
c) 2 > . “
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Population education iiz'noiz-;formal education programmes

" 9. Non-government agencies workmg in development programmes
in the village: - . R

. 10. No. of persons attending school:

11. NG. of persons not attending school: . ' -

043 years 13-l years
46 ‘years * 17-20 years
. T-12 ygars -
12 Literacy: , ¥ g :
" a) No: of literates
b) No. of semi-literates
¢) No..of illiterates -

" 13. Educational facilities:

L\

- 142 Non-Fermal Education Traiining Centres:

".15. Non-formal education programme:

.V a} Name of programme

b) Agency conducting
c) Target audience

“d),Enrolment
e) Courses offered

) Readmg materials

2) Readmglmatenals with population
edumtlon added .

16. No. of programmes which have populatlon education
integrated: . i

17. Barriers to family planmng: Y
a) Religion: ~ -

b) Social:

.¢) Economic:

>

d) :

_e) Others (specify):

18. Growth rate:

19. Recreation facilities:




Curriculum development

2. Analysis and interpretation of data ! ) - N
' Analysis and interpretation of data calls fmng and tabu- -

*lation of the responses. Simple percentage analysis of responses to individual
items may be enough. Correlatth'of individual socio-demographic character-.
istics such as .age, religion, education, etc., to some responses may also be
undertaken. Frequency analysis can also be resorted to. .

-

From the analysis and interpretation of data, the proflle of the target
audience as well as their problems, knowledge, attitudes and practices can be
identified and determined. Sometimes, it is not possible to work on all the
identified needs’of the larget audience due to some constraints. In such a case
it is necessary to prrorrtlze the problems and select the most pressing ortes to

work ons . ‘
3. Formulation of curriculum objectives *
e t step is to

Having thus identified the broad problem areas, th i Y
formulate the educational objectives in the light of these problem areas. /'_f\
General and specific objectives that consider the target audiences needs in
relatron to population educatron and the non-formal education programme v
< should be formulated. A detailed dethron of formulatmg objectwes is
already given in Chapter Two of the Manual.

.

4, Determmmgcontents of non-formal education programme

With the objectrves providing the direction, the contents of the non-formal .
'educa ion programme where population education is to be ‘integrated should be
Jaid down if this has not yet ‘en predetermined. Major topics of the content -
and their sub-topics should be listed and arranged following a logical sequence. o

5. Determining populafion education contents

*  The identification of the population educafion cqntents follows., The
information on the extent of the target audiences knowledge, attitudes and
practices on population educafjon as well as their needs along this line should
determine the selection of population educdtion. contents and their emphasis.

" These core contents may be given in topic form or in concept/statement form.

6. Identnfymg entry oy plug-in points - y |

To make the mte&atron of population education natural and not forced . ¢

M the non-formal education progrdmme content should be analysed to identify
specific topics which are closely related to specrﬁc topics/concepts of popu-
lation education. These identified specific topics i the content of the non-

. formal education Programme should be the entry points for the infégration or

. infusion of the identified related-topics/concepts of population education. .

7. Listing population education content/s opposite er_below eiitry points

.

To guide the users of the integrated curricalum on where and when'to ’ .
teach the identified population education topics/concepts, the-latter should be .
listed or written down opposite, or immediately below the related non-formal )
education programme topic where it should be integrated. ' - : -
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Population education in non-formal education programmes .

8. Identifying teaéhing.}nethods or.learning -activities

The léarning activities selected should be those that will carry out the .
objectives and at thre sante time interesting. Activities that'require individual, .
group o mass approach may be selected. Activities that require face-tp-face
coptacér otherwise may be used. Activities may also be those that require

. the use or non-use of materials or teaching aids. Specific types of learning *
activities are lécture-discussion, sharing of experiences, listening to resource
persons, observation and field trip, small group discussion, brainstorming,
question and answer, reading of printed materials, listening\to radio scripts
or tapes, demonstration, experimentation, measurement, computation, role
playing, folk media and others.

.9. Determining specific materials to be developed ' '

“ Specific teaching aids and materjals may be suggested to enhance and
supplement the effectiveness of the selected teaching strategies. In the absence
of available ;naterials, specific motivational, instrud&ional dnd/or follow-up ones
may be determined to be developed.

.

! \'* . - -
10. Identnfim'tlon of evaluation means . .o

The means for evaluation, including the instruments, may be included in
the integrated curriculum to be able to assess Whether the _obje'ctiv;s have been
achieved and t6 what extent. Informal evaluation such as observation and/for
inspection of finished products, practices and behaviour may be suggested.”
Formal evaluation sich as paper-and-pencil tests, may also be used but for out-
of-school target this type of evaluation may not find much favour.

11. Development of selected curricylar materials -

The development of materials will be discusted in detail in the succeeding
sschapter. . i o ,

-

Samples of integrated\ curricula “ .
The following samples of integrated curricula on various non-formal.edu-

cation programmes infusing population education may help personnel of non- .

formal education programmes develop and/or adapt similar ones for their

respective target audiences. These samples were developed by the participants

- of the Unesco workshops on materials development integrating population

education in Nueva Ecija, Manila and Los Bafios in 1979 and 1980 respectively.

A\ S

-
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and. citizenship - development for- the out-of-school clientele

Course

T

content outline for* population education and civic

* " Objectives .

Civic and. citizenship -
development content

Population, education °
contents (enrichment)

Motivational and instruc-
tional materials/strategies

A.3 General :
Provide opportuni-
ties for the develop-
ment of upright citi-
zens and worthy
members of society.
B. ‘Spécific

.

1. Identify the duties |

and responsibilities
of an individual -

of the family and
the country.

for the betterment

“Functional literacy
a) Civic and citizenship

development

1) Role in the develop-
ment of a morally
wholesome and
spiritually satisfying
community

-~ Love of God

— Love and respect
for parents and
one’s fellowmen

— Value of life

- Rights, duties and
obligationsof a -
citizen.

1.1 \Structure of the family.
1.2 Human reproduction.
*(moral aspect).

1.3 Responsible parenthood.

1.4 Preservmg family
solidarity.

1.5 Filipinos and their vgral
values related to fertility

1.6 Famlly size and its

effects on

a) some functions and
expectations of famlly
members

b) mterpersonal relat:on—
ship.

\

1.] Discussion.
1.2 Film showing.

1.3 Listening to resource
persons

1.4 Community assemblies

]
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Objectives

Civic and citizenship
development content

Population education
contents (enrichment)

Motivational and ‘instruc-
tional mat‘erials/strategies

i

2. Analyse the significance
of physically and intellec-

- tually healthy members
of the community.

i

3. Appreciate the values
derived from involve:
ment in community
activities by joining
local organizations and
participating in socio-
economic assemblies.

—

. Role in the development

of a physically healthy
community

-a) Physical fitness

programmes.

b) Literacy-musical
presentation. -,

¢) Sports leagues: ball
games, tennis,
bowling.

. Role inlthe development

of an emotionally mature
and socially developed
community.

a) Joining civic organ-
izations such as -
scouting, youth
activities, .

b) Participating in socio-,

» civic assemblies of the
community.

2.1 Human sgxuality vis-a-
vis animal and plant .
sexuality.

2.2 Psycho-sexual develop-
ment during puberty
and adolescence.

2.3 Physical and biological .
characteristics and their
effects on population

. ‘growth..

.

3.1 Social and religious
Jalues that affeet the
number of children in
a family.

3.2 Family size and its
effects on the gmotional
and social health of
family members.

L4

2.1 Comparative charts.

2.2 Film showing.,

2.3 Use of resource persons,
2.4 Use of panel speakers.
2.5 Symposium.

2.6 Case studies.

2.7 Problem-solving.

3.1 Lecture-discussion.
3.2 Role playing.
3.¥ Problenmi®sqlving.

“

a
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.. Objectives

Civic and cttizenship
developmient content

Population education
contents (enrichment)

Motivational and instruc-
tional materials/strategies

4. Engage in income-
generating projects
for-the out-of-school
youth and adults to
augment family
income.

~p
5. Participate in.the
sanitation and beauti-
fication programmes
of the community,

A

-

4. Role in the development of
economically stable
community R
a) Vocational courses: dress-

making, tailbring, cosme*
tology. ’

b) Home projects, poultry
and hog raising, etc.

¢) Home industries non-
formal classes: electronics,
shell-craft, etc.

o
«

4

5. Role in the development of a

clean and beautiful community

a) Launch environmental
sanitation drives: trash
recycling, garbage dis- .
pogal, backyard cleanliness.

-

Il

3.3 Factors which influence
-.the development of sex
« attitudes.

3.4 Responsible sexual- -
. behaviour.

3.5 Emotional problems
related to sex drives.

4.1 Food production rates
and population growth
rates.

4.2 Effects of rapid popu- .
lation growth (RPG)
‘on the:

a).economic development
‘of the family and
community;

b) standard of living.

5.1 Effects of RPG onthe

a) environment;
.
i

£

4.1 Graphical represen-_
tation of rates. »

4.2 Organization of short-
ter{n courses:

— Iutroduce income-
generating projects.

5.1 Field trips or film
showing of model
*c‘ommunities.

70

-®

L}
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~ g Objectives

T

Civic and citizenship
development éontent

Population education
contents (enrichment)

L3

Motivational and instiuc-
tional materials/strategies

&

9s

'Se

-3
c>

b) Propagation and care of
ornamental plants.

c) Backyard gardening.

t

4

b) utilization and conser-
vation of community
resources;

«¢) different:community
services.

5.2 * Demonstration on the
.propagation and care
of plants.

3.3 Actual involvement in
* sanitation drives. -

")-.1
¢
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¥ © 2. Course content outline integrating dressmaking and -
population education for out-0f-school youth \
CONTENTS
Objectives Dre i ' Population education -« Methods/activities Aids for instruction
p -
- 1. To improve dress- 1. Dressmaking tools and 1. Favourable conditions I. — Guided group Posters
-7 making knowledge equipment (tools) for achieving . interaction

:}r::l s‘llc:ll.l:;geetr;agle ~* Importance of appro- hap;ile ?ilt]'d successful — Actual demonstiation . Exercises

cox':e e(:ono 'wlf. priately selected sewing family life. on the'use and care

self-reliant i , tools and equipment. of sewing equipments

' 27 and tools.
’ ) \ ) — Brainstorming. N
o 2 To develop.awareness | II. Taking accurate body | II. Discussing the effects of | II. — Picture story. — Posters
growth, ¢ g:zi?ﬁéﬁg‘g&;e on: - — Brainstorming. —. Exercises.
- body measurements. . 1. health — Role play.
' 2. food — Games.
\ . 3. employment
4. environment
. 5. family life < ' )
: 6. nutrition

7. housing
8. natural resources.

3. To engage in actual | IIL.-Basic and foundation III. Importance of planning | IIl. — Dressing a2 model — Sets of materials
planning and deci- Jpatterns , in true to life situations — Guided group - ~for dressing and
sion-making - - e . h statue.
exercises 3mportance and proce- — definition/value of . interaction. )

) jures in making founda- plam . — Brainstorming — Games. .
tion patterns. — planning exercises.
* ™ n\ -
. < . - "7

’
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. _.f 3. Integrated curriculum for lowland rice production and vopulation/ education b

General objectives:

1. To help farmers raise the productivity of their farm to ensure that available food/is adequate for the needs
of* their familjes. ' ' - -
2. To develop in farmers awareness and understanding of population problem as these relate to their life situation.
3. To develop in farmers an understanding of the relationship between rice production, populaﬁ\on education ~
. conceptsand family well-being. g -
Behavioural outcomes:

-

+ As a result of the teaching-learning experiences, the farmers are expected to:
I. Exercise more care in doing the various steps in rice- farming.
2. Acquire positive attitudes toward limiting the size of their families.

3. Seek the assistance of extension agents and/or family planniné motivators and other knowledgeable persons
for problems pertaining to their farms and families. ‘

.

LN

)

CONTENTS
Specific objectives ' Rice produéticm . Population education T Materials
“A.To help farmers become aware . . . A. Posters - the motivational posters
of population problems. . ‘. R : targeted on the message that a
1. Understad that if rural ' ' small family would be more "
‘families continue to be large, ’ N ’ ' desirable than a large one.
. family members would be 1.-Planning for rice production. | 1. Husband and wife must plan 1. Poster emphasizing the mes-
- sharing inadequate home Utilizing available resources. to have children within their sage that less number of
~  space and comforts; °\ R _ resources. .. h, children in the family means
2. Understand that if aral  ~ - ’ . more opportunities for the
" families continue to be large, . y o . development of healthy
\: ': ’ r. ) ) . \

’

D .
R " .
. N . \
& o~ . .
- M L

’
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CONTENTS

Population education

. T\ : ]
family members would be 2. Preparing the land. - | 2. Agood et'!vironment is -
sharing an madequate supply Ploughing and harrowing. necessary for the proper
- . of food. Thorough ploughing and harrow: development of children.
ing loosen-and separate the soil, '
minimize the growth of weeds;
make roots of rice plant pénetrate

the soil better; hence, ensuring ° . .
PR 2. Poster emphasizing the message
good growth of rice plants. that less number of children in the

Specific objectives Rice production Materials !

children depicting a happy healthy
family of five relaxing in a com-
fortable home, in contrast to the
picture of a large family looking
sick and sad in a squalid environ-
ment.

N

o

.To reinforce.farmexs’ knowl»
edge that technical advive and

- assistance from extension agents,

‘ . family planning motivators and

- others are available in the baran-

gay (village) to help them im-  |3. Preparing seedlings. 3. Babies must be given good family means adequate supply of

prove their farm praductivity eparing.the seed-bed. ‘nutrition and care to ensure| food for family members; depicting

and their families’ well-being. Application of fertilizers on the their healthy development. a small family having dinner around
seed-bed. t 4 “a well-filled table, in contrast to a

. To enablé rice fa}mers to

w C Selection of high.- yleldmg vanety An expectant mother must | large family that hardly has enough
o increase their knowledge on seeds. _ , - be provided with good nutri:| tg eat.
the why of certain practices The observance of proper practices|  tion and prenatal care to " . -
‘ -« Tat various stages of rice in the above mges%mp,:og: _ensure a healthy offspririg. |B. Comics, \/
production. good plant growth which ensures ) > The instructional material is in
. . a good harvest. . ) L - comi¢ book format. The main
< ' . Transplanting the seedlings. The | 4. Spacing of children = wider | charactéfs portrayed are ayoung
. consequences of high density of spacing between two conse- |  couple desiring to have another
X seedlings per hill. The importance ciitive births is important to |  child and an extension agent, who,
i > of proper spacing of plants be- keep mother and child through a teaching-learning pro-
tween hills. If there are too many healthy; small number of cess helps the farmer grow.a good
. seedlings per hill and these are children means better devel-|' CTOP and at the same time brings
- close to each other, the tillering opment of healthier children. into the discussion parallel con-
. - . capacity of the rice plant is re- ! cepts of population education.
duced; rice plants will grow ‘ : L
0 R ] * : v,
‘ ‘\J - - RS N . ‘
« " ;;:,‘ - ) \ j )

-
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CONTENTS .
Specific objectives Rice production | Population education Materials .
. \
tall and txin, resulting in poor rice
stand. , e v
5. Weeding ’ 5. "Proper environment and ader C. Comics
The field must be kept free of weeds quiite nutrition are necessary Th -
as thes? compete with rice plants as . for the development of the d .; s:m;. materia} as
. " regards nutrient utilization. \ child. \ escrived above.
‘ s vy
6. Controlling pests and diseases.~ 6. The smaller the family the
. Appropriate use of pesticides to more chances it has of using
. - protect pla,nwti' from pest and - preventive fpeasures against N
) ‘ -'?iseases, thus ensuring a good crop. diseases that affect children. :
. 1 - Y Similarly, the family is
better able to seek medical ° B
oy assistance for the sick. .. ’
- 7. }IarYefting * ) o 7. fGopd care and proper environ- \ .
- Decndu}g on the- right time fOT_ _ ..mental conditions contribute \
. harvestmg.the rice - when majority to the development of healthy = )
or approximately 80 per cent of members of the family, thus -
the grains on the whole panicle ensuring a bright future for
have already ripened. them,

-

w

—




4. Integrated curriculum for backyard vegetable gardening

¢t . and population’ education

)
§

.. Objectives

CONTENTS

Vegetable gardening

-

Population education

.

Materials

-

General obijective

To develop an under-

standing about vegetable
gardening that could pro-
mote self-employment, bet-
ter health and nutrition, and
population education.

. p_ecxﬁc obijectives ‘

To enable the vzllage

peaple to: , -

I.

utilize the vacant space in

the backyard for growing’
vegetables;

. produce fresh vegetables

for the family;

- improve their health and _

" nutritional standards;

- explain the effects of

spacing,of cildren.on the
health of the'mother and
oth\er family members;

L. Importance of backyard
vegetable gardening
1. Proper utilization of space in
the backyard.
. Produces fresh vegetables for
the family. .

. Improves nutritional
‘ standards of the family.

I Pregaratlon of a backyerd
vegetable, garden

1. Preparation of layout plan

. of the garden."

2. Preparation of seed-beds.

3. Selection of seeds and
raising seedlings.

4. Planting methods.

)

. {
IIL. Care of the garden
1. Inter-cultural ofbrations
including watering and
weeding.

1. Population situation of the
village.

2. Consequences of family size
“on different aspects of life,
such as health and nutrition,
education, employment, cloth-
ing, and income as these are
affgcted by backyard vege-
table gardening.

. Physwlogy of plant growth
in relation to human repro-
duction.

. Concept of planned garden-
ing and planned family:

Parallelism between essential
\f component/requirements of
vegetable growing and their
relationship with family-size,
growth and care of children.

. Importance of maintaining the
fertility of‘land and fertility of
women for producing healthy
generation.

1. Motivational posters with these -
messages ° v
" 1. Too many children to feed;
- keep your family s:b 1.
.-Forbetter health, grow more
‘vegetables; have less children.

- For better hgalth, space your
children asjrou space plants.

« Instructional /charts

" 1. Plant growth as related to
human reproduction.
(Flip chart)

2. Layoutsf a backya;%vege table

garden, including cropping
pattem.

III Booklets

1. The story of Barangay Nieves -
highlighting demographlc situ-

ations and consequences of

o

R
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CONTENTS

. Objectives Vegetable gardening " Population education Materials
J - T :
. discuss the relationship 2. Use of organic fertilizers 2. Need for supplementary food rapid population growth
between family size, and such as compost and for over-utilized land and (illustrated).
' ;:;g:;;t]leo?oaggpi%%};l{h gf mulching. women gm.ng frequent births. . 2. Grow more végetables and be
quality of life; 3. Use of pesticides to prevent - healthy. (A guide to backyard

- . S :-and cure plant diseases as com- - - gardening depicting relation-

. utilize leisure time
profitably;

. supplement the family
income through sale of
vegetable produced

" .from the backyard

garden.

IV. Marketing of garden produce
1. Individual
2. Co-operative. |

V. Cooking and preservation
1. Proper methods of cooking
to check loss of nutrients

2. Storage and preservation.

pared with immunization and

use of medicines for preven-

tion and cure of diseases among
. human beings.

Big family size - no surplus of food
for storage and preservation.

-

ship between family size and
vegetable requirements).

. Modules on backyard vege

gardening.

. Comicsstory on vegetable
gardening - “Boon’s Family.”
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S. lnfegratqd curriculum for poultry (‘chicken) raising
and Population education °

. 3

»

Objectives

.* "CONTENTS .

Poultry raising

Population education

Materials -

General objectives

To develop an understanding
about poultry raising that
could promote self-employ-
ment, better health and
nutritjon and populatlon
cdumllon

S,@ciﬂc opjectives
To enable the village
"people to:

1. demonstrate skills in
oultry raising such as
‘construction of poultry

house, selection of breeds,
. perﬂLieedmg and-con-
_ trol ofpests and dlseases

2. help increase family in-
© come through poultry
" raising.

. improve protein intake of

- the family by increased
supply of poultry pro-
ducts.

1. Importanice of poultry raising

1. Increases family income.

2. Productive use of leisure
time.

3. Improves protein intake of
the family..

I1. Construction of poultry houses

1.« Types of poultry houses.

2. Use of available local mater-
ials for making a poultry
house,

.

HI. Selectlon of breeds -

1. Acquaxntance with different
kinds of breed s-layers and
broilers.”

2. Characteristics of good
layers and good broilers.

. \ ’

Complementary relationship be-
tween poultry raifing and family
income, protein intake, and
health of the family.

The need of all living species for

adequate housing spacing, light.
ing and ventilation for better
growth and health. (Approach
from the point of view of meet-
ing the needs,of different
species), .

- .
‘The reproduction process of
human beings. N

s

1. Motivational

1. Radio spots and jingles on the |
message ‘Produce and eat more
poultry for a healthy family.”

2. Slogan and sticker.
Theme: for a healthier. to-
niorrow, raise poultry.

3. Poster with this message:
“Raise paultry, increase your
income.”

1. School-on-the-air programime - a

I1. Instructional

series of radio seripts on various

aspects of poultry raising.

2: Booklet on construction of
various types of poultry houses
(Iustrated ), highlighting the
emerging needs of human
housing due to population
growth in the urban areas.

3. Flip chart on human reprod uc-
tive process. .

Judwdoaaap wnpnaginy
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Objectives

CONTENTS

Poultry raising

Population education
A 4

* Materials

4, improve skills in
marketing poultry
products.

5. analyse the complemen- -
, tary. relationship of
. poultry raising and
population growth for
improvipg the standard
of living

IV. Care and management o

1. Knowledge of different kinds
of poultry feeds and their
sources. ’

2. Selection of feeds.

3. Preparation of poultry feeds
from locally available
materials.

4. Proper methods of feeding. .

5. Managément of water,
light, and litter.

Common poultry diseases,
their prevention and control.

6.

_V. Marketing __  _ .
Marketigg%f poultry products.

1.
2. Packing and disposal of eggs
and broilers.

-3.,Selection and preservation
of eggs and dressed broiler.

V1. Economics of poultry farming

. 1. Facilities available for poultr
keeping. ‘
2. Investment and profit.

\

1. More care and maintenanc‘e of
family members needed by a
large family.

[35)

. The special feeds needed by
growing chicken at different stages
of growth; requirentents of preg-
nant mothers, infants, youth,
working‘members and adults.

¢

ER Y

4. Drama script covering
item IV, 1-6. {

5. Comics.book on poultry
raising.

/6. Self-Jearning materials for
item nos. I-VI.

.

Economics of frequent deliveries
and faising children, highlighting
expenditures on delivery and bring-

* ing up of many children with special

reference to food, education, clothing,
etc.

-

dog

]
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- 6. Integrated curriculum for home economics and population education

rl

A

Objectives

© “CONTENTS

" . Home economlcs\

Population content

3

Integrated materials, “

>

I. Maternal and child cz;re -

\ General objectives .
To gain awareness and under- _
standing of the importance of
child careé for the.improvement
‘of quality-of life.

i

Specific. objectives
" To enable the learners to:
1. explain the importance of

\

F

O /). '\

00d and nutrition

T

(3]

o
“  food and nutrition;
2. develop better health and -4 -
nutritional standards; .
&
* 3. understand the effects of a

large family on food and
nutrition; -

be awaerf the fact that
proper spacing of child-bearing
is important for the health of
both mother and child; and

. develop higher aspirations to-
wards better quality of life for
» mothess and children.

*

(78]

E-S

. Importance of proper food and
nutrition fos: v

a} pregnant mother

-—- b} nursing mother

¢) new-born child
d) pre-schpol child
- Basic food groups

a) energy-giving foogis

b) protein. or body-building
foods '

c) miperal and vitamins or N
protective and regulating
foods

. Food selection and importance
of abalanced diet

a) definition of a balanced diet .

b) composition of a balanced
diet ~ ©

: Food preparationfserving -

a) methods of food preparation

g

Family size affects the
quality and quantity of
food for pregnant, nursing
mother, new-born child,
and pre-school child.

1

Proper food selection and
proper nutrition will help
lessen the maternal and
infant mortality rate.

r

o

-

Motivational material

A poster of a pregnant mother, in

front of whom is an array of nutritious

food. The caption is: These foods are
for pregnant mothers.

M‘o‘giule - (Instructional material)

A module with four frames on pre-

natal, post-natal, infant and -pre-school--ww -

child care integrating the population
education concept that family size
affects the quality and quantity of
.food 2 pregnant and nursing mother,
an infant and pre-school child need.

Comic booklets;
(Instructional material)

1. A comic booklet to show the con-
" cept of food preparation integrating
the population education concept
of family size, its effects on the *
quality and. quantity of food the,

family gets.

Juawdolaasp wnpnoruuny




CONTENTS

. Home economics

/I
[ntegrated matenals .«

4 .
\ b) proper handling and serving of

\*" food
¢). eating habits

5::F05d preseryation

a) need for food preservation
b) method of food preservation
6. Malnutrition . ,

a) definition of malnutrition
b) causes of -m'élnuus' i
c) effects of malnuttition

[ ] .
Health, .

1. Prenatal care

a) phiysical care of pregnant

¢~ mother

b) proper food needs of the 1’

pregnant mother

¢) preparation for the birth of

the baby
i Post- natal-care

a)-Care of mother after dehvery

T3. Infant care
a) Proper way of:

1. feedi
%\Eﬁ%

Iothx.ng the bﬁby

Traditional beli

Population content

Proper spacing of ‘pregnancy
lessens health hazards on the
part of the rlnother and the

th

¢fs and values -

about children cause ?rge family
size which in turn lea

. nutrition apd 1ll-health

The larger the family the more
care and'maintenance of family
rpembers are needed.

)

- Too early marnagé affect the
physxologncal readiness of the
mother to bear children,

to mal-.— ]

. A comic booklet to show thg con-
cept of food ‘preservation, handling
and good eating habits, integrated
With family size and its effect on
" the way the family i\taken care of. -

.

A4

‘Monvauonal malerials . L.

Poster: “A po‘ter with the idea of
three children spaced three
years apart-before the
mother reaches 35 §ears.

Carfoon: A grandfather and a grand--#»

mother in a cart being car-
. ried by several grand-

childrem.— —— ——\F.m
Children means ‘security in 3 .
old age. °§
. . v s
Dlustrated calendar to show that a 3
parent should have time to moritor &

- the growth of his child. i

Instructional material

An illustrated booklet integrating -
malnptrition with the-pepulation con-
cept of traditional beliefs and values- —
about children which cause farge
family size which in turn, lead to mal-
nutrition and illhealth. -

Pa— «
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CONTENTS
Home econontics Population content

i
The management of the family g\,
resources*to attain good health
will/be easier if the family is
small.

b) food for the infant, -

¢) common drseases that . Spacing of children is an im- ° Cartoon: *A sickly father
affect mfgnts, preventive portant aspect which affects l “pulling a cart full
» and curative measpres health and financial situation of crying children

[}

d) monitoring the gréwth of of the family. , .  Wwhile sickly
the infant. . ‘ mother pushes

e) regular medlcal check-up v L. - the cart.

b .t

4. Pre—school child care It . -

) Physu;al care of the child 'Decisions; on family size,will ai’fect
1 faod et lk .| the educational aspiratigns of the,

- "2 batfun; , L. U family for their c}uldren ‘
. ) © " 3.:glothing . . LT
R St 4 4. physm} fitrless* " -~

11 ﬁ keggmg T i;) .Menta]/emotxonal care . ‘ &

A
)
.

vLA ’ ‘ 1 « - v
('_ J:l‘ LA Ceneral ob]ectrves ey . g"ookmg P Y- !
) :A“ . %‘ Yoo 1 -To deyelop. knowledge arid skrlls 1. Importance o‘I proper cook-
; & N T of hqusekeepmg s0 as to ensurg -9 mg and preparatlon ‘Of fOOd
2 happy environment which leads "2 Seléction of foods appro- .
armly size_affects’ the quality
‘ to-achlevmg a be‘tter/quahty of lifé. - %e fo the needs of the ‘and quanut} 6f focd the fam 1ly
g 2. To create awareness in housewives Y amPy el gets.
that agquiring housekeeping skills' | 3. Preparation of foo;i
ceuld ledd to in¢ome’ gerieratmg i * :
actmﬁes

>

-
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ing activities 5o as. to offset family
financial resources.

e -

7. To develop skills for incore generat- T

. Home maintenance

1. The importance of a well- -kept |
home . -

2. Orderly arrangement of home
facilities i

3. Repair and imprbvement of the =
house .

.

Family planning affects the
. sizé of the family whijch is
closely correlated with the
maintenance and sanitation

‘of the home and its environ-

ment. ’ -

-t

.

' A poster showing a happy _
family of five in a cozy

and well-maintained home.
Message: We planned our,

family so here we e now. - 1

-~

: ]

3 /- . \ R S
. | o R - st
[IN ) “ 4 M ‘ : ~°
LT . . CONTENTS , ° S
) Objectives Home economics :Population -content Integrated mterials §~
‘ - . -t N - :4’.
[l ‘ |. . . . . ‘ g )
4. The proper way of cooking the ) Y
T o . . Yyarious types of food | . . ' g
N - 5. Planmng low-cost and- nutrmous ) : 2 ) §._
Specific_obiectives “, meals-for the family. v S
) ) 1..To develop skills in cooking differ- ] ' . o . iy F
! _ent kinds of nutritious food. / . / ' 3
. 2. To acquire skills in_sewing clothes ) oy . - ) .i
" for the members of the family. Sewing . ' i l §
'y 3070 gain Rnowledge on proper main: 1. Selection of suitable clothing ) ’ ' ' ]
s tenance and upkeep of the:hpme. materials for the family © 8
. 4. To develop good habits and atfitudes | o Designing and sewing * - . .- . §
v o on home sanitation and cleanliness. . . - . -
. oo 3. Cutting and sewing , : )
Ll 5. To develop knowledge and skills in R ]
© T Ty . .-the day.to day managemexlt of the . 4. Importance °f acqumng sewing . T
o . family resources. W o skills- y ‘... 03
-, 6. To develop awareness of consequences | °- Re“wd"ilm“% and recycling-of * . . ' - - §
. ‘of a large family size on the basig ; old cloghes ‘ ‘ . 3
e needs of the family. 8
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. N . Cs e CONTENTS . - . Ve, - " P
- . T “Objectives +} o Homé economics . . Cop Populatxon content -7 -} Integrated ‘matesials A : -
: ) v 2 . e ® = = h.‘ . = ., . A ¥ :" .‘v : - . N _‘-
. . e, b N . . . . - Y . . Al -~ . .
! W y N ¢ ! " " . ,‘ Ls l' * ' . M 2 * 'Y ’ - L
0 e R N O Samtatlon ® ’ .o .o IR RS . o2 ’ vt ST
e e, LT e S .. + T -
T . 1. Importance of cleanhness in and around ’ s I 1. . / . . -
. ’ * - L. ot " -
< P b ., the home . : . / t . % , - ",: S, :
' / a he > Ways to keep the home clean, comforta g I SN R ! .
- , LN able and samtary . * : -, . , '
IS - . R 2 X . .
_— T, A a) proper waste dnsposal . ) . ) ) ¢ ¢ .
e —_— . N . \" / . . . ' .
. N . b) proper-drainage o } . -- <. “ @2
I . 4o . hd . ’
. '\\ v ©) Jproper toilets - . v . , ‘ C
* . . . . d)‘f)rop,er water storage faciljties . /,' ! . - )
» R > . .
o . Budeeting - IR Ny - ‘ .
. R - geting . or- - The management of the family . A poster showing 3 bags
o - 1. The importance of budgetmg famlly . Fesources 'to attain $0°<_1 health will money_- a bag for the y
. resources, . .| be easier if the family is small. - -household needs, a,bag for_. .
~ )} - Informatlon on family’ Btrdgeung -t Decision making is important g:zned:;aagog roiaﬂnﬁgzml ) .
- ; . ' ticularly in typidgeting and ’ . LT
. > forma par : Wi .
. 3 Informatien on savmss .+, | management of f}nanmal resources Message: With a small
4. Knowing how to make and keep of the‘family:. This in turn will | farhily- one can manage - ‘
. e - . . . -
. Y A balanced budget. ~ " . also affect thie fi¥ure_plans on. family resouces vety well. ‘5
2 . e, - SR - | Aantily size. - ' Ilustrated booklet ’ § ¢
;o .o X .
» . . U . . . . (Instrucnonaf,’matenal) & -
I AR S ST, NN ~ An illustrated booklet in- = ,
o ) , | a0 : . - Y s - . | -tegrating budgeting with 3 *
: ' e . s the concepts of family size o .
. A - : . ) \ ] and decision making and ° S . ,
R . ) B : " . Lo, their €ffectson budgeting - % -,
J S, <, . . - +| and management of family | 2T
I . : - . . . N financial resources: 3 '
. \/ . 0 -t LIRS
' "~ . L « -~
. - - ’ . ) . - " -~ 7 -
] » . , 2
\) i ‘\A ~ . L . N B . oo, ™ ° . 1 U \) .
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- e 7. Integrated curriculum for nutrition and population qqgi;ation' - 3
. . 1
Y . M . ' 5 -t . - g
- General objective: . 0 §‘
. ‘ F
To develop an understandmg among mothers about the nutrient requireménts of. | . 3
" different populatlon group&.as-they relaté to, the quahty of pfe of the famlly ‘ T . §
’ [ . . ‘/. _ - 8
. ' e CONT,ENTS C S - S §/
Objectives Nutritior Population edycation Methofis/activities Materials/teaching aids 3
. e concept$ : ] ‘ : -
~ — 3 N - 3
. 1. To discuss the * * | Concept of nutrition Lecture-discussion with a | Chart on food groups -, S
— concept of — meaning of nutrition A resource person. Food samples L g
.- K "“mtt‘.°;‘f . - lmportance of nutrition - . ' Pictures- of food § AN
o T iisf:ilﬁl:msoo Classnﬁcanon of food e ' Have sudience identify Hlustrated booklets on food * 8
& nutrients and sources - . TN nutritious foods and dis- nutrients and -their sources g-
— functions of food : Deficient. food sesults in cuss its i . A 3
: . . s its importance.
nutrients - Pfol:el;: g ;ml&ealthy fﬁmlsgiWhICh . Ilustrated*booklet on func- T
‘ — carbohydrates eads to increased mor- Di . ith th tions of nutrients CQ
s T sourf:estof — vitamins and minerals | tality and low job perfor- of!src:szs::ge‘gersone heip . °§
A -nuttients mance : - c § -
! ) A Functions of nutrients ) " fi).raw-c'onc!usions from T S .
. " 7. | = body building ] | diseussions :
. . — ‘energy giving ° A
, - — body regulating %r the family, the ) ~ .
-~ . ) - ‘ . . v . Yo t , - - .
1 U 1 2. To explain the food | Nutrient requirements %(r;afggd t}}eq ref;mrement L 3 g .
. requirements of — preghant and lactating v |- ! SR
* different population mothers . Balanced diet makes a. Lecture - discussion Charts showing nutrient re- .
' groups suth as preg- - Ty # ~ | healthy family. [ ¢ ¢« | quirements of the vulnerable .
. nant and pre-school | — p'xe—schgol children - ) .groups L
N > - . o ’ 3 N \ . .
: : . A ' - Y ‘ ! oo -~ e

- ,,/ /4}




Objectives

"«CONTENTS o

' Nu;rition >

.
“

Population edudati¢n *
concepts

\- ,\Me‘thods/actgvities

\?‘

‘3. To analyse the re-

;‘ °’/’

4. To défine malnutri-)
tion and enumerate
its causes, impliga- - |

’

) T
v 4

childten and their )
relationship Yo the

Quality of life

lationship between .
breast feed-mg and
child g)acmg

L

L3

tions on ‘the heaith

of the family and"" .

its prevention

-, mental growth

Balanced diet

-~

A p‘
Importance of g'ood nutri-

tion for-a baby*

Methods of nounshmg
bables

— Ureast feeding

. — artificial feeding

— mixed feeding

Malnutrition
- Meamng of malnumtlon
— "Causes of malnutntlon
* Overgating °
*» insufficient amount
of nutritious f'oods
. lgnorance about food
«  valiés

- Effects of malnumtfon
- -nnpau'ed physical and
VA
-illnesses * . *
Gusceptnbxht? to ¢
iseases :

Breast feeding delays
pregnancy

Women who space their
children have time to re-
build their heaith and
nutritional status for

futurg pregnancies. . -

N .
Lo /-

Glosely spaced pregnancies

affect both- matemal and,
child health

Blgger famxhes with low
income are likely to be
malriourished

4

| Discussion with thé help of

2

-
Demenstration ot prep- .
aration of balanoed diet

B .
- -,

Lecture-dxscusmon led by a
nlarried female local leader
explaining the relationship
between breast feeding
arld child spacing.

a resource person
N . .

3]

14

. i
Film showing

Role playing

T

ChaFts on the proportionaté
mgredlents of balqnced diet

Cooking utensils ind
equipments

.Chart showing methods of
noun'shipg baby

Leaflet on breast féeding and
artificial feeding . -

Module on breast feeding and
child spacing .

Pjctures showing malnounsh
ed and healthy chlldren

Booklet of malnutntmn', its .
causes including the effects

.of closely-spaced pregnancy
‘] on the health of mother and

child and measure}to pre-
vent -it.

Film and projector




CONTENTS - ‘ ' >

-~

.Objectiv-es

Nutrition

Population ‘education
concepts

Materials/teaching aids

I
< low achievemnent

Radio script about symptoms,

- performance’ . . and effects of malnutrition on
. ¢ . . . - - a) mental and physical growth
. . r ) L . b) .infant mortality -
; ' . . .€) premature birth
RN ] . . . : z_g i
5. Tk(}ndemonstrate Meal planning Planning @%ém}ly is as Lecture-/ discussion on meal Pictures of dlffer?nt kinds
skills on the selec- . ) . of foods
tion. preparation — Selection of food important as planning of p}anmng ind the implica- A |
» PIEp ‘ ingredients /. meals. tions of family size on it.

and serving of
balanced diets

.~ \

- selection criteria such
as gconomy; types/

The larger the size of the
family, the greater the

Discussion on kinds of
food and qualities to look

" sownupiSo.d uonvINP? PULOf-uou u uoyvonpa uoyvndog

~N : A
N kinds, quality and amount of food required. | for using pictures.
: food preferences - .
¢ 4 Discussion on principles of | Guide béok on cooking which
Preparation of a balanced ' balanced diet preparation | includes the discussion on -
- .diet . N
. meal planring and the impli-
. Demeonstration and prac- - . o
. — principles of balanced | tise cooking P cations 'o_f family size on
e diet preparation : this activity.
3 .
YL . ' . -nutrient conservation |. Utensils and cooking faclhtles
LI ' ) -savings on human and ’ " | to be used in the demon:
) \ material resources such ' . stration
o 5,:,1 ! as time, energy, etc. . . - ~ ' . - .
RN o . -
o R A -different types of . .
1 O O T R dishes and how they . R ‘ \ 1' ” .
S PV . ~ve .- “
.o T . are, prepared ", s . i .
: - oo e . ;
. \ . L ¢ - . e .y * * e , e
. Sy . o e
. . ) . Q@::‘ <t , U i IR : ] ;. -G,
: - ¢ ' « R ' Yo, - ‘
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Objectives

CONTENTS . :

7

Nutrition. \

s
.

Population education
concepts

Methods/activities

€. To demonstrate ways
of utilizing left-
over foods

t

|| Utilization of leftover food -

— Mephods of coofcing such as
boifing, frying, etc.

Serving

-

~ Amount of food given to each
member of the family

°

—* Appearance

' Methods of storing leftover food:
— for family without refrigerator
-heating the leftover foods

. leaving the lid on
-keeping the heated food in a
- safe place
— for family with refrigerator
-store food in a covered con-

- tainer and keep it inside
refrigerator ’

"~ preparing the deftover food into ,
another tecipe .

— rehéating leftover food before
cooking ‘ .

-~ feeding leftover food to_pets ’

Storage and ‘utilization
of leftover food help's
in meeting food require*-
ments of family mem-
bers thereby reducing
food expenditures

Demonstrate the appor-
tionment of cooked
food .
Sharing of experiences
of mothers on storing
and utilization of left-
over food.

Demonstration on -
preparation and cook-
ing new recipes-out ‘of
leftover foods

Leaflet on the storage and
utilization of leftover
foods -

~

s
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Curriculum development

S 8. The Integrated Dressmaking and Population Education
2 . for Out-of-School Youths ) :

° . 4 - 'y J e
This integrated curriculum is written for the use of dressmaking tr;;iners in \ .

their implementation of the Intggrated Dressmaking Curriculum for Out-of- “\

School Youth. This is intended as a guide for their informal group discussions, \

‘ follow-up meetmgs at the end of every curriculum’ unit. There are three (3) \

basic considerations in developing this mstructlonal matenal These are:

i I. Dressmakmg, family and commumty 'life experiences of the
tramees as the foci of group diScussions. : ‘ >

t o i u

2. Treatment of curriculum content proceeds from the learners’
<os T experiences and knowledge to what they do not know.

3. Suggestea methods are rhade flexible 40 -allow trainers to use .
1 appropriate occasions or situations in carrying out the dischssions.

At the end of the three (3) discussion meetings w1th trainees (mvolvmg
‘ , a total of 3 to"5 hours) each of the dressmaking trainees are expected

. to have: »
- . 1. Improi'ed dressmaking khowledge and skills, enabling them to
; / oL become economically self-reliant;
2. Developed awareness of the ill effects of rapid population growth:
- > 3. Developed favourable attitudes toward planning one’s family as an '
- ’ : essential component of responsible living; and
! * 4. Engaged in actual planning and decision-making exercises. ) oo
o Y ¢ ' ! > : . P *
P , ) J/ . : ‘
'f‘:i
e : 3 . X , . M K3 . :
S :
ot v ‘ :
B o “;‘. A .\r
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Integrated Curriculum for Dressmaking and Population “Education
for the Out-of-School Youths

b

PART I: Iifessmalging tools and equipmient and tools (conditions) for achieving happy and successful married life

v

S — ¥
: .. CONTENTS P
Dressmaking Population 'educatiﬁ Methodology and activity Iqsi'ructi‘onal material
A sewing machine in gd()d work-| I Importance of toolg 1. Introduction . - %

ing order and selecttd sewing tools .
and good equipment’ can make sew-
ing more fun: They also aid greatly
in producing garments of appro-
priate quality and .appearance.

Selecting the most appropriate
tools and, caring for them becomes
an important responsibility of a
dressmaker. A beautiful and appro-
priately. prepared dress enhances
comfort and protection to the

wearer.

Good tools will save time and
labour} The following are the basic
sewing tools:

1. Needle for sewing machine -
2. Pair of scissors (sharp)

- 3. Tape measure

4. Gauge or ruler

5. Pins and pin cushion
6. Tracing wheels (tracer)
7. Thread .

e

Yools and equipmegt are not

- only necessary in the production of

ladies? garment but needed in all
forms of productive endeavours. In
farming, one needs farm implements
such as plough, barrow, work )
animdls and others before producing
rice. In the kitchen you don’t only
‘need stoves.and pots-but also ladles
and knives before one can prepare
and cook food. Tools and equip-
snent are thus means for the, crea-
tion and production of any desired
product. kikewise, desirable com- "
modities can only be produced if
there areproperly selected instru-
ments and tools to be used.

I1. Tools for achieving happy gnd
successful family life

Happy and successful family life
as a desirable -condition_can only be
achieved if certain psycho-social

At the end of the unit or chapter on
sewing tools and equipment, the trainer .
initiates a group discussion among
trainees.

« The trainer sets the tone for group”’
discussion by engaging the trainees in -
playing group games and.singing popular
songs. - .

2. Discussion .

Group discussion starts by encour-
agifig volunteer trainees to enumerate
and describe uses of sewing tools and
equipment. Trainees shall be encourag-
ed to share their feelings about the im-
portance of sewing tools and equipment
in the production of.ladies’ garments.

3. ﬁznthesis
Trainers summarizes the discussion by

giving a few statements on the import-
ance of sewing tools and equipment.
. .

)
-

Popular song

_Poster of dressmaking,

tools and equipment

Refer to éontent para.
graph-I page 1
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CONTENT L i . . .
D'resmlaking ‘ Methodology and activity - Instructional materi%l

RIE Pencil

k-1

8. Hard needle
*9. Pattem paper
, 10. r's chalk

12. Tailoss square ruler
13. Hip-ruler .

14 Dressmakmg notebooek
15. Bobbin

2 -

Ao
réey

2.

maturity . )

Developing favourabl¢
aftitude toward. plan-
ning one’s family as

positive components s

of responsible living

. Others % ’
- ¥
PR
L) 1) T
2 . b
Ly
. :“ ' N '
o
b1 .

sxtuatwns and othe -fa e

‘are favourablé. ’-l‘he’chllpwmg, LY
are some of the importan, -; S
factors young people like th¢
outof-school youths whb." #
would be parents sooner "y
should know. i *f;i,-

1. Attaining emouonal

,tfmﬁ’ly life?™ . -

.. Every member‘shall be encouraged to share their
% ideas and concepts of a succéssful married®life and .

P }'Qhe manner jn which it can be achieved.
Achieving economic .
. sufficiency =21,

- ' 3,

L3

o ~fathers to famxly and childen
A"

: successfpl marned life.

4 »
-

X1 'ded group interaction

_' er presents a poster of happy family and

de ‘x’oup interaction as they reacga(o the question,
‘;yizat WQ (condrtxons ind sxtuatmnsf you con-
ndeh.&(véutabrféf achxevmg a happy and sucessful

. i
.-
'v'.

.

G,roup discussion ma§ evolve on the followmg

a) Behawoural mapifestations of a socxally and
emOWured person . .
.+ b) Indications of an ecortomically prepared *

young man or woman .
, »¢) Duties and responsibilities of mothers and or,

d) Duties and responsibilities of children’ to
parents <

@) Duties and responsibilities of families to the
'commumty

.
¢

5 Conclumon - ) .

* Trainer encouyages volunteer trainees tb summarize
the discussion, and relate the importance of achieving
those cbndm‘ons which contribute to a happy and -

»

Postergof a happy family

-~

.%“
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PART Il Importance of taking accurate body measurements and significance of
correct estinates of the consequences of unplanned families

C'ONTENT <~

" t

: : ' 4‘-

¥,

Dressmaking .

’

, Population concepts

[N .
Suggested methodology/activity

L.
ran

R Instructional materials

3
-

P

A. Taking_measurements:

Much of the success in garment
construction depends upon the ac-”
curate body measurements, Know-
ing the measurements will help
gstimate the amount “of clothing

* mdterials needed for the garment
and ‘ensure best utilization of the °
cloth.

! Care should be taken in taking
the followmg measurements -

BUST An easy measure over-the

, fullest part of the body and bust

" outline. The person taking the

measurement stands bekind the one
. being measured. .

HIPS -.An easy meastire around the
fullest part of the hip with the tape
measure parallel to the floor.

SHOULDER - From the base of
the neck to the end of the
shoulder bone.

WAIST - A snug measure around
the bo}iy at the nolmal waist-line.

i

i .

V4

Y

*A. Importance of correct population
estimates:

Equally important with the ac-
curate body measurerments for the
production of ladies’ garnients is the
accurate count of prospective cus-
tomers from the estimated number
of population in order to have basis
for determining the amount of sup-

.ply.of clothing and other dress-
making materials for their dress-

making shop” e

B. Effects of ramd populatron

growth oot

A dressryker should not only be
concerned with accurate estimates
of prospective customers and
amount of dressmaking supplies but-
alsp aware of the more serious
effects of a rapidly growing popu-
lation in her locality.

She must realize that rapid in-
crease of population in her commun-
ity adverselt effect:

- . 1

.

’,

1. Introduction:

At the end 6f the curriculum perrod
on “Taking measurements™ the trainer
initiates a group discussion*among the
trainees. . ,

o

2. Guided group interaction:

After trainees have performed some
ice-breakers such as games and songs, the
trainer presents a poster on,taking
accurate measurements. ~

Trainees are engaged in describing
proper procedures in taking body .
measurements and encourage to express
their views on. its importance,

3. Synthesis:

Trainer concludes goup discussion by
emphasizing the important consider-
ations in making accurate body measure-
ments. v

4. Population dynamics exercises:
a) Picture story: - .

A series of pictures depicting

r

o
.« BEnw

Posters on
dynamics
L )

p overcrowding shalébe passed to all

(inferences) -

Poster on body
measurements

{
lpopulation

3
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"

.« 6 inches for stout (or .

- AROUND ARM - A use of the

- AROUND WR!ST\ Use' the same

- - Pass tape meaSure arbund wrist,
 inserting 2 ﬁngers °.

Measure: 3 inches for average per-
. son

desired)

ARMHOLE - Pass tape measure
around arm loasely for comfort or
take as far as the desired length of
the dress. - | s

LENGTH OF SKIRT - Take it from
waist-line down below the knees or
as far as the desired length of the
dress: )

a._.

exact measurement plus 1 inch
allowance. ve

procedure in takmg measurement.

3 environment %%

4. energy consumption

5. housing

6. others - s
C.
|

L3

Implications of populatlon
growth

. Effects on maternal and child
welfare‘ ‘

The number of fam11y~membe?§
determine to a large extent tlie aver-
age of food intake of the individual .
members. If the family is. small, few

\

.—.

'{ mouths will be fed there by in-

creasing the quantity and quality of
food-served i in every meal.

12. Populatlon, food sxtuatlon and

nutrmon

Family size is closely related to
the distribution of basic necessities
-among family members, ‘If the
family is big the income 'has t6’be~
dlstnbuted among fewer members,

-hence, a'small family can live more

comfortably than a latge family.

IS

- b) Circle game:

late-this to the actual situation in
their barangay. Every trainee shall .
be encouraged to relate allipossible
effects of over-population \to the
community.

Trainer draws Jtwo cifcles of same
size and marked as Circle A and Circle
" B. Volunteer participants are-then

called to fill the two circles. Circle A. '

is filled in by three members'while
Circle B is filled by one member at a
“Time. When;nough members had fill-
edaCucle A they are asked to rentain
" standing or squatting for 3to 5
minutes.

Members are eneouraged to express
feelings and oliservauons in the* --
exercise. :

Discussion may evolve on 1 the fol
lowingrareas: ,

. 1. physical dlscomiorts of partlcr- -~
"pants while per ormmg the
exercise - -

2. lack of space for pamcxpants -

tO move

-

Tregida v
' s A
. ~
.

. - R . ) ¢ Instructional materials
- . Dressmaking = Population concepts Suggested methodology/activity (inferences)
. ‘ = y —~ ,
NECKHOLE Actual measu;ement l . food supply T tramees Each participant shall tell |
may not be necessary . sanitation and health snuatlon a story out of what they-see and re-,

. LR
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CONTENT\ . @

Dressmaking

Population concepts

& £

Suggested methodology/activity

l Instructional materials
(inferences)

‘s

3. Population and housing:

‘Rapid population growth “causes shortage in
- housing facilities. Emergence of slums and
blighted communities are often seen in areas

- where there is over populatien. Example-is

- a large family when members start getting' .
married, they usually settle near their e
parents’ house and simplify this by building
extension rooms or barong-barong within the
parents’ lot. ’

»

4. Population and education: !

A continupusly~growing population would
require more schools, teachers, facilities and
* others in order to be able 'to attend to the
educational needs of the people. -

5. Popufation and employment:

The rapid increase in population each year
result in the Yise of unemployment in our

_| _country. FEof every four new job openings

,available, 14 youngsters are waiting to replace
them. - .

[

6. Populatidn and resources:

. Increase irﬁp?pulation in the barrio or
community lead to deplete cdmmunity re-
sources such as wood, and water supply:,
With more people building houses, land
allotment will necessarily be less.

.

3. increase of people in a non-
. increasing land area

4. others! . .

¢) Role play:

Five (5) volunteer trainees shall be .
asked to role play a poor family of a
tenant farmer with 8 children who is
having financial difficulties in meeting
the food, clothing and educational
needs of the children. .

At the end of the role play trainees
observers shall relate their observations
and reactions on the role play using

 the following guide questions.

+¥ Trainer emphasizes that accurate
body measurements in dressmaking is
as important as knowing the possible
consequences of unplanned families.
She may add additional information
on Philippines population gréwth
rates,and others.

\

L

Roie play
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- 7. Population and economic growth:

It is undeniable that families wigh. fewer.
children can have better chances o saving for
future investments on other income generating
projects than families with more children.

/

8. Population and family life:

When the family is tpo large, family life
becomes less cohesive and-less personal. .
There is less privacy in the home and less
attention is given to the family members.
Parents tend to become more overworked,
too tired to find time for children and them-
selves. And because of the large number of
children, time spent on each individual child
would be limited.

R
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- PART 1II: Importance of basic and foundation pattern and significance of planning
one’s future family as essential elemgnt of responsible living . . -
: CONTENT ’ _ - Instructional
o o - - N R materials
v Dressmakm.g qupulatmn dynamics Methodology/activity (inferences)
) ‘I lrm_:ortance of foun- L l_portan:e of blue-prints for tonstruction |1. Introduction:
. dation patterns or production purposes At the end of thé unit in “foundation to - )
There are common Equally xmportant with basic pattems for |assess knowledge gained in makmg foundation
methods of preparing pat- | the'production of ladies’ garments, plans and |or basic patterns, trainers meet trainees.
_terns for the yarious parts | models are necessary to assure the achieve- 5. Disoussion; . .
" of ladies’ garments. These | ment of the desired condition or product. —==u L ‘ N

appropnate designs of

-

are basxc to the creation of

various types of dresses -
and fitting them to various
body figures. Knowledge
of making patterns of
several usages is not only
important but of practical
necessity. These methods °
include the preparation of
patterns for:

a) shoulder

b) neck-line "

c) bust

d) waist-line_

e) hips

f) collars .
g) hem-line

>

e

!

However, appropriate plans and models can .
Qnly be developed if one has the knowledge
.of the procedures in planmng

.1k Definition and value of planning

Planning is a process of making a mental
projection of what is to be done in the
future on the basis of needs and resources.
available. It is an essential part of any
undertaking. It is a process.of &etermining *
in advance workable solutions, procedures to
be undertaken and formulation of measures
to prove that every procedure had been pro-
perly implemented. .Thus planning served as

1. guide in carrying out-an activity;

3’" provide direction in solving problems

" * and me€ting needs; .

3. guide in an orderly and systematxc

way of. domg things. .

After 1mtxatmg some group games, trainer
encourages trainees to present and describe the
uses of the act of basic patterns they have
| prepared.

Each trainee must be able to relate the use
and imporfance of each basic pattern. If not
all trainees were dble to come out with a com-
plete set of patterns, the trainer may ask the
group to give the reasons for not commg out
with the expected output.

Group discussioft may evolve on the
following:

-

a) kniowledge of the procedures of makmg
o .pattems
7 by technique mmakmg gilt, rolled and
continuous collars’ -

such as flat breast, lean breast, fat back,

- etc.
(x

¢) making patterns for different body figures |

L]

College or dress-

making a statue

‘
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In'siructxonal

"L materials

(m]'erences)

=

1g8€] J«mdsct "up-obj 3
R | geﬁarmjeum&,a;ﬁmablé -and’|
- meastirable - -Knowis ¢lini
what'onewggts‘m,any’gwen act
&mmakﬁﬂh@ﬂ person
tendsto'be more precise; ! accmwmdfat'
e he knows what o aclu;,\;e ba:ansgﬂ;:,
unpomnt piece n}hnfﬁm@tion “focises
Enas,attenmn miy:w-me e&eutiatand
vafim: &

D> s

o : 1 .
Detemﬁmng al{emattve or consﬂermg feasi- |
. blé-and possibi ¢ catitse of ;action heeded to
“solve a problem i5 an integral part of plan-
" ning. “The pérsonhas.to have one ofithe
“solutions"in mind and weigh'these altcma-
tives which-could best solve _the problem.
One has’ to; considemhe ‘resources avaxlable.

3. Declsxon mak_gg,. Decmon makmg isa
process of arriving at a solution, a device to

solve the problém. ' It consists of i recogniz-
ing what the situation. is and what the
solution requires and changes if any.

4 Implementation: This,is the stage wherein
" the person puts hxs decis:on‘mto action.

“

fives AHEL |

1 i_tfg_’

- Affer mﬁg/tﬁe;nommumty Df all 1he»mem-
.,beg,/reacnons the trainerenumerates the im--
-portant: procedur.es not adequately. {eamed by
tramees—fanﬁmpﬁasxzeme lmp'otgnce of pat: _
/theprodu;mm of ] ladnes ‘garments. ,

'Plannn_lg exercxse" T ) -_; “ ,

) group meibers to perform any of the »
Gllomg exercxses.

T college, -—Tower building.
= dressing uga statue- % @ -

&Tramees forfied smaller groups wnth S5o0r6
members. Depending on the exercise to be_
-~ petformed by all groups, sets of materials for =
" -use of each group will be dnstrihuted simul-
. ‘taneously:

As(t”er “brief presentatlon of the ffistrugtions for
" the exercise the groups will be allowed*only
S minutes to do the exercise. S

b) D, )

-

ussmg the exercise: ' After five minutes
h%ees share- their experiences/participation
in the groupsactivity. Group interaction will

~

evolve on the following areas:® -

L 4 or 5 sets of

newspapers, twigs,
- pastes, pairs of
. Scissors; pins,
etc.

-

D

nowLn
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Population gdynamics S Methodology/activity - thaterials
. . . (inferences)

3 &
¥

>—

Anticipation of difficulties in | . Goal setting What was the objectives of the group? How did

implementation is of great help‘ the group set their goals? -Did they set any gbjective? How
particularly when plans are did each of the group members pamc1pate 113
* long-term duration. . tives? |

setting objec-

. Determining altemat:ves Did the group agree on a specifi¢
procedure to be adopted? What are those materials? Atre
they appropriate?

5, Evaluation: Evaluation is a pro-
cess of determining whether the
objectives are met or studying
the efforts made to achieve . Decision makmg If there'were more than one approach .
the objectives. proposed what made the group decide on the approach used ?

’ What were the factors considered? How did the group arrived

at a concensus? .

. Implementation; What were the steps/procedujes carried out?
What specific tasks and who were the members performing
each of the -specific activities? Was there maximum partici-
pation? (Individual members should perform their particular
tasks in the exercise). = .

. Evaluation: What expectations were achieved? What are the
evidences which show that certain expectations were realized?
‘What measures were taken to ensure the success of the under-

taking?

Every trdinee must be able to analyse the steps and processes
in planmng Strengths and weaknesses of the groups partici- -
pation-in the planning process (in the exerclse) shall be
identified.

c) Synthes;s Volunteer trainee presents the various procedures
mvolved in the-planning proeess

; 4
Sounwun43o4d uonvonpa [puwiLof-uou ut uo_uvargga uonypndog
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CONTENT

Dressmaking

Population dynamics*

Methodology/activity

.

Instructional
materials
(inferences)
Az

} .
Trainer emphasizes that planning like patterns are necessary
conditions for carrying out successfully any undertaking.
d) Application: . ;
1."Trainer may engage trainees in planning a future dress-
© making or Gther activities. .

3
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CHAPTER FOUR

7. »

DEVELOPMENT OF INTEGRATED _LEARNING MATERIALS

R Countnes in Asia and the Pacific region have planned and unplemented ,

. various types of. development programmes aiming at the improvement of the. -,
qubhty of life of the individual, the family, the community and the nation To B a
accomplish the goals of such development programmes they have taken 2 num-

" ber of steps, bne of which is the development and production of educational
materials: ~Experiénces have shown that most of the materials were developed

‘ exclusively afund the main disciplines without considering population as one
of the major variables for development. It is now an accepted fact that popu-
lation is one of the key ingredients to development. Therefore, the educational®

_ materials to be developed for all these ptogrammes should be those which en-

. compass the cortents of the main disciplines and population: educatlon TheA g
study. of materials would thus help them, particularly the young adults, *
to develop better understanding of the related concepts, practices, attitudes and

‘behefs for makmg rxght decisions on all family matters. *

To accomphsh this objectlve the Unesco*Regional Office for Educatlon in
Asia and the Pacific organized two regional workshops! on the development of
instructional materials integrating population gducation in non-formal education_

. and development programmes. The participants of these workshops besides - -
clarifying different concepts, developed some proto-type integrated motivational, .
instructional and follow-up materials. A brief but related account of the out-
comes of thgse workshops has been presented below.

L
A

!
Types of learning. materials

.. In order to have a common conceptual frame of referenoe these types of
" leammg materials are defined as follows

- - [P . +

) 1. Mottvatzonal materials are those materials designed and developed to
- create awareness and interest/urge to acquire additional information about an
. idea, programme, project or activity. Examples of motivdtional materials are:

‘ . a) Printed materials such as posters, flash cards, calendars comic’ .
. - ’ books, ‘flyers, cartoons, flip charts, bulletms and Jeaflets. ’

-
2

;Iﬁ The first workshop was the Regxonal"I‘rammg Workshop for Instructional Materials Devel- ol
. . opment in Out-of-School Population Education held at the Philippine Rural Récon- - - :

v . struction Movement (PRRM), San Leonardo, Nueva Ecija, from 18 to 30 June 1979. °

; The second was the . Regional Workshop'on the Development of Curricular Materials
Integrating: POpillatwn Education in Non-formal Education Programmes held 9n U P.
los Banos, Laguna, Philippines, from 310 21 November 1980.

, . Vv .
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- . ' L | Integrated learning materials

b) Audio-visual materials such as television fradio scripts, jingles,
-sound slides, films, filmstrips; and -

' c) Special media materials such a¥ theatre, puppet plays and
folk media.

. -2, Instructional materials are those materials produced to communicate
- concepts, ideas, and contents to identified target audiences such as professional
workers, special interest groups, and_the general public participating in different
develqpment' programmes. These materials are developed in various forms as
enumerated under the motivational materials. However, some of the examples
more specific to instructional materials are literacy primers, teacher/instructor’s
guides, handbooks, manuals, booklets, learning modules, programmed instruc-
. tional materials, and others. “ o .

3. Follow-up materials are those materials which help sustain changes in
attitudes and behaviours favourable to the set programme goals. In general, |
these materials are produced to:

a) maintain changes in attitude and behaviour;
* b) develop further changes in knowledge, attitude, ,
behaviour and skills; o X tn
¢) provide supportive services to reinforce or-enhance - )
~ continued use of a practice/idea; L.
d) summarize significant facts/ideas taught earlier’ _
through other materials; and | ’ v
| e) correct deficienc{ies of existing materials.

The three types of materials as mentioned above are not mutually exclu-

K sive. They have been defiried or classified as such only for purposes of identi-
fication. Motivational materials can be utilized either as instructional or as

follow-up materials and vice versa depending on the purpose/s for which they

are being used. '\_ | - g ;
- " 'Procedural gui}ielinesTg} materials developi'g?nt . —

The formulation of procedural guidelines for the development of learning
materials integrating population education in non-formal education programmes
is of considerable significance for the, teaching-learning process. These guide-
lines indicate. the actual steps or processes to be followed in the development

- of curricular materials. It is important that a field worker in out-of-school. .
pepulation education programme be familiar with these guidelines so that he
_ can maximize his effectiveness in the development of various’types of learning _
.. . wypiaterials relevant to the specific needs and interests of the differ?;nt target
] *; ;audienceé. 7o o o : - ' "

| ¢

In view of the similarities in the.types.and forms of motivational and in-
- structional matéridls; it is felt unnecessary to develop separate procedural
. rid neces: te procedura]
guidelines for éachi. It is recognized that there may be some differences ‘in the, «

1 - {Sﬁf ) (‘87
. ! *»
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Population education in non-formal education programmes

degree of emphasis on some aspects of the gmdelmes- for the development of
these two types of materials but the general guidelmes prgsented below could
provide direction for both:

I Secure full information about spemﬁc target group(s) and identify their
specific needs/problems. ?l'ius ihformation may be secured from survey findings, *
documents, interviews w1th ocal leaders, people knowledgeable about the target
groups, etc.) .

1

2. Identify spec1f1c type (individual/group/mass) and format of materials
to be developed (motlvatlonal/mstructlonal/follow-up) .

3. Formulate thé objectives. °

4. Determine the curriculum contents including papulation education % .
- content ~ prepare basic course outlme

5. Write the first draft. This may be accomplished by:
a) An interdisciplinary teim of materials developers, '
b) Commissioning writers; and ~
¢) Writers workshop. °*

G
.

6. Review of the draft by a panel of experts, i.e. consortlum peers,
spec1a11sts, tethnical committees.

' a) Test validity of technical COmponents, art work, etc.

. > 1.Revise the material in the light of the recomm%ndatlons of the above
—*mentioned experts/specialists, etc. :

"l

8. Translate the materials in the language of the target audience 1f

developed in some other language and validate v1suals o -

9. Pre-test /try-out the materials: .

a) Develop pre-test design (target audience, venue, type of
instruments, deviation, etc.). -

b) Develop pre-test instrument (checklist, questlonnalre;
interview guides, etc.) v

c) Administer the try-out/pre-test. «
10. Analyse and interpret ithe try-out results.
11. Revise the material in the light of results, if necessary.
12. Produce and distribute material in multiple copies.

Y

. I'he methodology for the development of -follow-up materials will- be
" “similar to’ the guxdelmes tolbe used in developing motivational and instruc-
- tional inaterials but it shall oommeﬁ?e only after the post-test of these materials.
The results of the post-test and other information gathered through feedback
shall serve as the baseline data for the development of the follow-up, materials.
However, the following gellleral guidelines should be consndered .- tog

1. The materials should be prepared to support inter-personal communi- .
cation such as demonstratlons, meetmgs,, gu1ded group d1scuss1ons and workshop;

3
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Y 2. The follow~up materlals should be prepared periodically or
when needed; and :

. 3.The content should be tailored to suit the specific learning needs.of
the target audience, built on what was laready learned, skill development
oriented, simple and easy to follow but comprehensive and more detailed, and
provide alternative approaches and mformat10n on delivery services.

The above guldelmes are only suggestlve and must be adapted to the
needs of the country and/or organization involved in the development of
various types of learning materials, o

-

Samples of proto-type integrated’ learmng materials

The following are some spec1ﬁc examples of the types of leammg mate-
rials selected from those developed and produced in the two workshops men-
tioned earlier: : . 4 L.

- .

Motivational materials . . '

(3

‘The motivational materials consist of posters, illustrated calendars cartoons,
charts, and comics. Following are brief .descriptions and the messages of

sters ’ A

a clean surroundings with a veg table garden| as a background.-
e Message - For better health grow more-vegetables and have a
' small family.

. ., b)Poster 2 shows a forlorn, S1cl<1y family with six ch11dren having
very little foods on the tble to be shared by elght mouths.
o Message - For more adequate foods, make your family small. .

c)*®Poster 3 depicts a happy family with the parents three robust
children planting vegetables in the garden and observing proper
§ . spacmg The message is, For better health, space your ch11dren
as you space your plants. . ,
h d) Poster parade cons;stmg..of four different posters on ‘“feeds and
L fegdmg of poultry” integrating vatious concepts oF&populatlon
. _ education and héalth and ‘utrition. The first poster shows a
woman feedmg her chlckens with only one kind of feed by
‘ broadcastmg in a very unhealthy surround.mgs The second
poster shows a non-forma] education class on how to 1dent1fy and
prepare chicken feeds outof locally available resources such as
.- "1p11-1p11 leaves, fish bones, left-over rice, chopped banana stalks,
and others. The third poster illustrates a more scientific way of .
backyard. poultry raisin =emphasizing the use of proper feeds and
. teedmg as well as housings The fourth poster shows the proper
. care andfmanagement of poultry, and a happy, family of two. .

' - !l : ’ N . . . 4

r"' 89 s b

oster 1 shows a healthy Aand happy family of five playing in '~ -

.
—mo o
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children, one a school girl leaving for school, and the other a
pre-school boy helping mother to feed the poultry. Message -

A well-fed and scientifically managed poultry brings satisfaction, .
good health and education to the members of the family.

e) Paster 5-shows a pregnant woman and the essential foods needed
during pregnancy. Message - Pregnant- woman should take nutri-
tious foods with the right kind and quantlty to keep themselves
and their babies healthy. -

f) Poster 6 dramatizes prOper spacing of children. The message is,

' " Proper spacing makes the mother and children healthy and happy. .

< e g) Poster 7'sbows the importance of budgeting and saving, and how
. to budget the family resources properly. ,Message - Plan your
° family for a better future.

h) Poster 8 shows a healthy child and thé kinds of foods required
to keep him healthy. Message - For good health, give the child
» the right'nourishment.

i) Poster 9 shows a healthy mother and two healthy children, The
message is, To be healthy, have a small family. -

j) Poster 10 has two frames, one showing malnourished children, -
and the other showing well-fed and healthy children. The more
members in the family,, the more malnourlshed the children-will
be, is the message. ) ’

2. Hllustrated calendar

v

.

The calendar shows a child being weighed periodically to ensure
healthy growth and development. B >

- 2

- 3. Cartoons ,

a) Castoon No. 1 dramatizes tradltlonal behefs about _children!
Message - Are children securities in old age? This 1s not ‘always true.

b) Cartoon No. 2fshows the difficulty of having too many children.
Message - Too many children i 1s a burden to the family.

4 Flip chart ' DRI

" Chart shows the methods of nourishing bab1es Message . Proper
diet leads to healthy grthh and development of the baby

3. Comics - s e

a) Comit No. 1 - As You Sow So Shall You Reap.
This lig-the story of a couple with one daughter.
They have their own house and twa hectares of land, living a
bhssful life. They planned everything they did‘together and
iltFred in the decision making. They also planned the siz¢€ of
xr‘fannly—so—ﬁrat“ﬂwy_cg_gwe their -children a better future.

-~
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b) Comic No. 2 - Boon’s Family. . -

o

. for the édugatidn of his children,

e Integrated learning materials

This comics tells the story of two fan{ily friends, one with a
big family and the othér with a small family, Boon, the father
of the big family, was so worried because he could-not afford
to send his children to school. He was advised to visit the
health centre but he said it may be too late because he already has
six children. He and his friend analysed the situation and finally
agreed that Boon can use his leisure time properly by growing

- vegetables and flowers in his backyard so that he could sell the

extra production, save money to be used for sending the children
to school and for rheeting other needs of the family. He agreed
to do so and got instructions in backyard gardening. He grew
more vegetables than his family neéded and he saved some money

N
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ILLUSTRATED CALENDAR NO' 1
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PusH HARDER
- My WIFE !

q
' Y, -O , A
\ o - b o0 ,7
O 7
Q

HA/ HA I 'HAL
_ YOUu HAVE Too
I MANY CHILDReN
PULL HMARD 7
PUSH HARD . 4
FOR YOO %&VS L,/.r/f
TOOMANTY . GHILRREN *

Pl
4, . »
.

-

YOU PULL HARDER.
MY DARLING |
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FLIP CHART .-

OHFEEDINCINBACY

0 7

Ttem Age

X BREAST ¥ECOWG By fs,
P \
i:jgrue (NURSING) | 4-MONTH
;o

2 ADD FRUIT JUICES,
ViTaMmIN A,D,C
(CONTINUE NURSNG) | A MONTHS

3 YEGETABLE SOUP
STRAINED | : ;
(CONTINUE NURSING) | - 6 MONTHS
A

i

Y~

&%
it

A MASHED F00D, BUTTER,
STRAINED '
(conTinuE NURS\N& T MONTHS.

!
i

B NORMAL FooD ' .
(@uome M(LK) 2 MONTHS

!
AN 5
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LUVEA COUPLE NAME TOMAS AND 10
PLARTOGETHER WITH THEIR Twp
YERROLD DAUGHIER. THEY HAVE
THEIR Oun) HOUSE AND TWO HeeTare g
OF LAND. THEY LIVE A BLISSFue
LIFE FULL OF ONDERSTANDING FOR
EACH QTHER. WHATEVER THEY
PLAN, WHETHER IT PERTAINS TD °
THEI® RICEFIELD OR TOTHE IR
FAMICY, THEY SHARE IN THE
DIC/ION MAKING. THEY BoTH
AGREE To PLAN THE R chicpren

A BETTER Furvre. =
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{ @€ DAy, ToMAS THougkT OF HAUING ] |57 ;
| GVE DAY, .1 [Gonas was ieritaven,
|ANOTHER CHILD, A souy ATeD

PILAR] 1 HAVE BEEnN /0ops, BEFORE
WAING $0 LONG Foﬁ) YOU IS5, THERE

™ BOY can we mAke
SHouLp BE ONE
THt S TIME ? CONDITION. L:;‘-‘I Ky
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RU2, THEIR TECHNICIAN INTHE
7}7&!\0&: ARRILVED.

TRER CONVERSATION WAS STOPPED wue,\w "
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$.PiL

1M noT {ee‘ALCy
A SPECIALIST oN
FAMILY PLANNING

‘BUT'¢ CAN HELP.

ANSWER BEFORE WE

+HAVE OUR SECOND
CHiLd |l

BUT ANY LWAY.

T wict ALS

yes- -
ND | WERE TALKIDG
Ago& FAMILY PLANNINY
SHeE CAID ITS THE

.O.ASK You
oN HOWICAD FOSSIBLY
INCREASE MY y/&LD,

Hey, .. LOCK WHOS - b
HERE,.... TALKING
ABOUT SPECIALISTs ]!

coméE v it

o

ABouT IT BETTER (€ WE
" GOTOTHE FIBLD SO THAT

AYBE WE CANTALE

F

N~ v\
L Y
HE THINKS: HE REALLY NAS ‘:\\!“
ProBLEM! HE sHOULD TARE AN B
MORE CARE INPREPARING.
S LAND TO AVOID ThE
ATTACK OF PESTS. IT
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FLOWS THE FIGLD DEEP
ENOUG-H SO THAT THE RooTj

CADEASILY PENETRATE,. [
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{LL THINKG T
OUCR......
ALL T WANT
1$ To. HAVE A
Sony, AJunpgr!

OVRE RIGBHTTHERE. BUT ;oo SHOULD TH{NK NOW, $6 THAT yo)
CAN PLAY YOU LIFE BGTIER ! JI’s THE SAME AS YouRr RICE~
FIEWD. YOu, SHOULDHAVE SEERS OF AHIGH YEILDING VARIETY,THA|
WiLL HAVE A GRAD PERCENTAGE OF GERMINATION, HERE , 1 BROUGHT
LONG SOME. LETSTEST IT 1IN YOUR HOURE ...

THE HOUSE oF HERE, LETS TEST THEM . ~ =N

TOMAS. .../ SOAKTHESE SEEDS /N WATER } ,
FOR 24 HOURS. ToMoRROW. ...,

YoU QBSERUE THE GERMINATION

IFMANY WILL GERMINATE,

THis mEANS AHAT THE SEEDS .

ARE OF GOoN HUALITY,

I8 1T cLear?

I1S CLEAR. Bor...,
HOW ABOUT MY RICE FIELDY

WE MAY HAVE GOAD eeepd
BUT THE LAND P NoT
[FERTILE! B

(l}ug chn MAKE (T FERTILE! YOouR FIELD NEEDS AN

_ ADEQUATE SUPPLY OF WATER AND SUFFICIENT
DUTRIENTS. you CAN USE A MIXTURE OF UREA,
POTASRIUM. AND PHOSFORYS. HOWBUER, THE

- PROPORTI0N DEPENDS oN THE

.- — - ] |
g A AR STATE OF your soiL I
Ty o/q/ww‘w},f-l : “‘ .
w‘h Ll
K bt w
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i
- A\l
. '
R ! . 119
v LG
. 1.\)\3




: ]
Population education in non-formal education programmes
‘ . : Lo

]
4 .

-

TOMPARE THAT TO A ] .
PRE 6NANT MDTHER. She

ALSo NEEDS TO EAT .
NUTRITIO US FORD: 7'“5’6? R .

1MPORTANT TO KEEP B2 y

s BABY HEALTY

N

d: ook TOMAS, DO You NOTICE Jwere, T THINK
ANYTHING- IN YOUR SEEDLINGST JTHE seeplingS

ARE VERY CLOSEL
SPACED AN THE B8
ARE ToOO MNYQSED
LLIDGS 1vonE

=\ HILL.

\
GIMAS Saw THE FOINT OF MR.CRUZ T o=~
AND SO HE SAD

ON THAT POINT, "you win
BUT|F You NEGLECT
FERTILIZING YOUR RIC,

-1-Am QIGHT ON \ .
ONE THING | MY

SEED OFLOVE 1N PILAR
\ 18 RECEIVING THE RIGHT

KIND oF Fogp FroM HE

l  CR o ‘
#IR SRz cose 1o THE FiELD ToNAS, THIS WILL BEBETTER
AND GET 30ME SEEDLINGS. YOou WouLD GI\VE ENDUGH SPARE ~
BETWGGEGNTHE SEEDLINGS 307HAT
COMPET ITION FORNUTRIENTS WILL B
\ ‘REDcce%. 7% J;;E ns)%e&_ %anfos
=16 EAMILY, .
AN;C’HILZRENI SRHCE IN THE HOME j )
'‘Bécomes APROBLEN: L~ !

L, e
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Y

' . . - 'g 5 “{J (2
'MR.CRuz PLACES A ARN ON THE SHOULDER® ~ Oy e p
xn . Yy,

OF A CONFUSED TOMAS. A
@ YR

—~o¥ 4

HAVING A BiG FAMILY NOT ONLY
[ceeates PROBLENMS oF emee BUT

ALSO OF HEALTH. SGIF T WERE You

TOMAS, T WILL PLAN THE :

PROPER, IFACING OF QHILDREN.
THIS WILL BE Goop For PILAR,

AND AL30, YOU CAN GIUE A

! BETIER FUTURE FOR THE

OKAY, Tt G Now, frms
‘ ) PLEASE TELL Pitar THAT oo

. hve terT 4 o

' e NEXTDAY. MR .CRUZ
WAS IOVITED TOTALK ggLan
ADTHEIR CONTROLL
WEERS R ME RS ATTOLATSN
. EETING -
r:-‘salewog,’f“’“““ you Fogn,.,e
Wy ITIVG ME To THIS MEETTE:
1 SHALL how TALK ABO”"?;‘)’E,,
JMPORTANEE OF WEED. L oy
WEEDS COMPETE FORNUIK
Soyou gpoULD WEED

WEeKs AETER
P KTinG THE SEEDLINGY

, FIER WEEDINE
Fe%nu'ze BY $PDE-
DRESSING WITHTHE FERT)
LI2ERMIXTURE YOU HALE
 MADE. THIS WILL GWUE you
HEALTHIER SEEDLING, .
AND RESULT [N A BOUNTIEV
HARVEST /

R .
— —aCno

. »
JIT ¢AP 86 commeep
To CHILD REARING.

GiviN & THE CHILDREN

AND ADE QUATE
NUTRITION Wil

THEM GROW HEALTHICR , .
ALD LIVELIER.

121




GFBMAS RAISES A QUESTION:.

How ABOUT THE
PESTS AND DISEASES
OF RICEPTHIS 194
SERIOUS PROBLEM

i WELL, IMTS A VERY éoqb QUCI'TION?

THERE'S NO PROBLEM ABOUT THAT
ESPECIALLY NOWADAYS THAT WeE

HAVE MANY CHEMICALS FOR
EFFRECTIVE CoNTROL OF PESTS
MVUDDISEASE S ID RICE. WE FALE
GRANULAR CHEMICALS THAT CAN
BE BROADCAST. Acs-o,%us HAVG
WETTABLE POWDERS AND Lipu

ZEST1e1pee rom oPRAY,

Now, THE cARE AND ATTENTION
YOU &IVE To YouR cROFS If
JUST LIKE GIVIN  YOUR FAMILY
THE CARE AND ATTEATION
IT DeSeryess.

¥ ADV/CE, MR. CRU2. W&
HAVE LEARNED S0
MUoy FROM You:
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]75' GooD you ‘yé—c.mc.(
f"/o/muy THING ¢ HAVE

APPENED SINCE yuur

CAST ysiz! Y ,v

AFTER some TimE IN
THE HOUSE OF TOMAS.

4 z3 s

43

How A RE you 2, ."
I SEEMS THAT you'fe Th

CXPECTING Youre
N BA8y Soon !

YES, THANKS. WE 'Re
FIpJES TomAas (2 A
600D CARETAKER,
N FACT, OUR FIELD It
Ao weee TAKGN
CARG OF OH -+ HERS

0/ cRUZ.

CUNTIF &t fARucer
THIE SCASON. THANK S

f\ "R your 71P9 A

A\ ADVIcs. .

I HEEDED YOUR ADVICE 7,520 .
oA PROPCER SPACING OF - UG A BoONTIEOL
SEEDLINGS, AND ITREALLY f"%ﬁﬁ?} :Jfrg :; AR S et
%QKA‘IEEDAILWYTAEL.D FILED ads & STIN WSIT YOOUR FIGLD, ;’?)
RV G &/
WITH GODEN GRAING.| HA EAGERTO2:E

1S
c I AY'ON THE
%’cwf;ﬁff c.azc-‘noy RIFG?
2E SO, THEN YOO R CPO \
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AFIER HARVEST, TOMAS W‘”l}u e
AND PIAR [INVITE MR ANDPIR. 70 T'$ BECAUSE OF
YOU MR.CRLUZ W&
NGUERHAD ANY THING
LKE THI® BEFORG | MoW
THAT wg HAVG g6En

CRUZ ATTHEIR HomE

P 7 RESLUIS e

ZOOK AT THAY ‘ _ OLR FAITH ngm:fu.
fmeoect] yoo ' WEARE GRATE FUL PR i
REALLY HAVE A e et

BliG erACk ¢ )

wecw, 1'm ALSo “:
THANE FOLTHAT you

HAVE TRUQT {N) ME . N
HPAVENYT you NOTICED
SOHG“"V*’GZMR. cryz?
Yo HAVE CHANGED NOT oG

]
N
nypuecg'&wcec /'y

= coveepr (L
OF PLANNING PR

J -My FAMILY | WE PLANNED A
T — FOYKOURY CHIL AND =..‘."

" <

by ] LOCK AT HER Now, SHE'S

1 LIKE AGRAINGF RICE, ST =

E\ieannaeaus A

. ks - °
. \‘ ' Loves! P

Tl .

OF COURSE, AFTER ALL,
{ I PUANTED BOTH SEEDS
ATTHE S?H E TG |

You KNOW MR CRUZ, THMAS

HAS ALWAYS BEGN CoMPARING-

Me To HI PALAYSEGDLINGS SUER

SOCE You HAD A TALK WITH tiM |
FJ

oy




\ \ -
3 \\\\ N

3\

EAT,

"///7/;//! S
z zf/ﬂféwf 7

4 \ '
il \ \ \
e N \\\\\ \ \
\ N
at— SN\
. | SR— \ \\ ‘\\ :
('Lyum G :if N

Ui TP

s B2

R




-

3

Q

ERIC

Aruitoxt provided by Eic:
»

H| BooN, WHE RE HAVE You

BEGN ? 1 HAVEN'T SEEN You -
FOR A LoNG TIME, WHY DO You

ook s0 3AD?

A\

' )\\W\\

N
o

I
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NOTHING, JUST THINKING
BOUT My cHiLorReN . Tuey

ARE MOT Going To SCHOOL
BECAUSE WE CAN'T AFFORD. - f
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s

p-

ot

T GUESS, TS BECAUSE
YOU HAVE GoT Too
N MANY cHILDREN 1N
Your FAMIY wry =
DoN'T You AND YouR

WIFE VISIT THE HEALT,
CENTER AND SEEK.
ADVICE FrOM THE
Doc-rog?

“\T'S Too LATE Now
I HAVE 6 CHILDREN
ALREADY.

NoT Teo ILATE { YouHAVE
TO SoLVE IYouR PROBLEM
INSTEAD oF yusT THINKING

ABOUT 7. You HAVE 19 po
Sgrarmnc TO HELP Youg
LY.

0K, 1'lLL FoLows
YOUR SUGGESTIONS
LIFE 1S DIFFICULT.

I'LL TELL YOU. YOU HAVE A BIG BACKYARD WHY
PON'T tYou SPEND GYOUR LEISURE TIME RRODUCING
- VEGETABLES AND GROWING FLOWERS RATHER .
THAN PROOUCING CHILOREN 2 TH|S CAN HELP

Asop—r VEGETABLE GARDENING
AND GROWING FLOWERS.

I pondy

s
HAVE ANY 1DEA
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BoOON YOUL ARE NOT STUPID 3oT
IF YOU WANT | CAN HELP YoU ‘WUST
HANE A SMALL AMOUNT SF MONEY
TO BUY SEEDS, THEN TWILL TELL
YOuU HOW TO PLANT,.COME HERE,
Look AT MY BACKYARD GARPEN .

"WHAT DO QOU KNow,
PRODUCE CHILDRENZ

NO, NOT AT ALL-YOU .
HAVE TO PREPARE THE @ PLANT THE SEEQS /N
wD, THEN DO THE FOLLOWING: SEED BEDS

@ PLANT THEM AT EQUAL SPACES N
. e QR R
| {” ﬂa B .
% i Za\ e MLINUAZAVE\ Y
SPRINKLE FERTILIZER. (B) WATER THE PLANTS (5) USE PESTICIDES TO
AROUND THE PLANTS AT REGULAR INTERVALS PREVENT PESTS .




PLuck THE
VEGETABRLES
N THE PROPER
WAQ

Integra'ted learning materials

I NEVER yfEw '
IT BEFORE

WES (TS VERY EASY)
BUT You HAYE YO

IF yoU HAYE A BACKYARD
GARDEN YoU DON'T HAVE TO.
Buy YOUR YEGETABLES ANCMoRE
YoU CAN SAYE A LOT OF Mowey

y/

NO ,VEGETABLESDS AAZE [2lele]p)
FOR Yyou AND YOUR FAMILY.
FRESH VEGETABLES PRONIDE
NUTRITIOUS FooD ESPECIALLY
FOR THE , GROWING CHILDREN.
BESIDES , THIS, YOU MI6HT GET
SOME MONEY BY SELLING
THE EATRA YEGETA BLES

T GOT TO &O NOW.
THANK DU YERY
' MUCH . TWILL FOLLOW

"HI, Not, STILL
PRODUCING MORE
cmz_éaeN?

N NO NoT EXACTLY,
COME AND SEE OUR
BACKYARD.

. #129
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HO! Sou
NICE YEGETAGLE

GARDEN !
7 iy

SURE

HELPING

153
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1¢" HUSBAND AND OUR-
CHILDREN HAVE BEEN

ME A LOT.

Do wou KNow
THAT SOMETIMES T

° 2 XTRA MONEY
p = G'Filﬁ sgf\.mezeee—.
— N~ - TABLE S.AND FLOWERS
"OH ! gooD. WH;E/\ —
15 BOON Y : NO,TDON'T THINK | WILL WAIT FOR
o : HIM . WHERE ARE YOU GOING?
- 4
;i:L isjfgtmé I’ 60TO MARKET TO )
You LIKE TS WAIT sELL MY EXTRA VEGETABLE
For #m 2 1'LL AND FLOWERS.T'LL BE BACK

P2\ GVE o0 A CHAR . g

-~

~ALL oF

-

a:
[

“Z

THEM HAYE GONE
1o S(HOOL AND HAVENT RETURNED
YET. OH! THATG MY HUSBAND HE

- 1S COMING :.ksro Jve To 50 NOW. SEE ¢

T TN ' RN W




<

i)

-
'

/ , Integrated learning materials

Instructional-materials

The instructional materials consist of leaflets, booklets and learning
modules. These materials are briefly described as follows:

} . Leaflet

Leaflet - “Breast-feed and Have Healthy Babies”
This leaflet tells about nourishing the baby and the various ways

of doing this such as breast-feeding, artificial feeding and mixed :
feeding. It emphasizes the advantages of breast-feeding.
Message - Breast-feeding leads to healthy babies and less
pregnancies. .

2. Booklets

1 a) Booklet No. 1 - “Children: What Do They Mean To You ?”

' This booklet deals with traditional beliefs about children that
we, in the past as well as at present, still cling to. Some of
us believe that children are God’s gift while others may believe
that many children bring luck. There are also those who
believe that children mean security during old age. The conse-
quences would be that those who hold to such traditional

. beliefs are likely to have a large number of children resulting
‘to a lower level of the quality of life. 'The message is that
parents should practise family planning and proper spacing
in order to have few children. -

b) Booklet No. 2 - “Key To Good Family Budget”
This booklet tells about many things besides budgeting. It tells
about the various sources of ‘income for the family, who makes _

LY

« decision on family expenditure, how to live within one’s income,

judicious marketing, planning a backyard garden to supplement

the family income, the practice of thrift among\children. All

these contribute to family savings. The message Yf the whole

booklet is that' the key to effective family budgefing is balancing

, ffamily sizetq«ith available resources.

3. Self-learning modules S

a) Module No. | ~ “Breast Feeding and Child Spacipg”

This module consists of seven parts, namely: the importance of
good nutrition during infancy, nutrients in mother’s milk, advan-
tages of bxegst'-'feeding, effects of breast-feeding on pregnancy,
duration of breast-feeding, amqunt of mother’s milk that the baby
gets, and diet while breast-feeding the baby. Message - for the
health of the baby, there is no substitute to the lx]ojher’s own

i

milk. Moreover, breast-feeding delays pregnancy.

b) Module No. 2 ~ “Your'P\!an'ﬂng Plan” - .
This particular module contains tips to help the learner decide
on what to plant and how many to plant. It also provides tips

: o131 - |
S SRR ¥

.

»
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N 1]

on how to manage a gardi:n properly. Then it also contains -
considerations on plaaning family welfare and completed family
size. Qn completion of the module, the learner would have done
his/her planting plan and would have worked through his/her™
family plan. Y

4. Pamphlet ~ : N >

Pamphlet - “G:gw Mushroom for Addltlonal Income”

"I'hls pamphlet describes: (i) Time and place of planting; (ii) Mate-
tials for planting; (iii) Steps in planting; (v) Caring for mushroom
bed; and (v) Harvesting. The population education concepts.inte-
grated are family size, spacing, proper care of the family, and in-
creasing income. Message is, “Grow mushroom for additional
income and happiness for the family and the commumty ”

’

——
0
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| NQURISHING THE BABY |
1

) -

Q. What are 3the methods of feeding & baby?

A. There are three ways of fpeding a. baby, namely:

a) breast-feeding
b) bottle feeding - . Y
c) mixed feeding

I. Breast-feeding

Breast-feeding is the natural way of feeding. Mother’s milk is the
perfect food for every baby. It contains the right amount of prétein.
necessary for the baby’s growth. It provides energy-giving carbohydrates
and fats as well as vitamins, minerals:and water that the body needs. It
is always ready, safe and free from germs. It never goes sour or had.

fe -

~ ~

Frequency of breast-feeding | .

Babies should be br st—fed in the night as well'as during the day .
Frequent breast-feeding produces more milk. .
Nourishment for a lactatmg mother ' :

A mother who breast-feeds her child must feed herself with nounshmg
food. If she herself is malnourished, she will have less milk for her baby.
A balanced diet is therefore very important_ for a lactating mother.

Duratlon of breast-feeding

Babies could be breast-fed for as long as 18 months. However, if a
mother prefers to breast-feed her baby longer, she may do $o.
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Weaning

reast-feeding must be stopped gradually for the good of both mother
and child.¢ If the mother suddenly sto breast-feeding her baby, her
breasts may swell with milk and becom‘gpainful. She may also get
abscesses which may lead to other diseases. !

Advantages of breast-feeding : ‘ -

A mother who breast-feeds her baby is not likely to become pregnant
“sooner,-as a mother who does not breast-feed her child. -

.

L Artificial feeding . -
-"_ Iteis always-best to breast-feed a baby. - Buf when a mother is working

"7 or sick or unable to-breast-feed the baby, the Bedy could“be put ofi
bottle feeding. . < -

©
.

Fresh cow’s milk is the next best to mother’s milk. But if'it is nof
“available, powdered full:cream milk could be used as a substitute.

breast-fed baby gets"élf‘,ihe vitamins it negds from its mother’s v
milk. On the other hand, an artificially-fed baby needs vitamin supple-
menits to protect it from illness. . .-

How much milk to give the baby? )

Artificial feeding often goes wrong because babies do not get enough -
milk. Either the milk'is weak and watery or because they are not fed
oftensenough. If young babies are to get enough food they must be fed
five times a day with milk of the right strength. They must also get
‘enough milk at every.feeding time.

“A new born baby needs % cupful of milk at each feed. Between
birth and five monthg, babies need between half a cupful and a cupful
for every feed., Babies older than five months need a little more than -
a cupful. '

. Four level teaspoonfuls of full cream dried milk, half-a teaspoonful
..-of sugar and a cupful of boiled water should be added to make half a ¢.
cupful of mrilk. ‘

<

: ?Preparation for boitle-feeding : “ “x

Feeding bottles and teats should be sterilized before using. A glass \\ )

feeding bottle is better than a plastic bottle.

111. Mixed feeding \

Mixed feeding is recommended for working mothers. The‘ir babies
could be bottle-fed during the day and breast-fed in the night. ‘

w~\' -« 7 }
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This s the story of o tamijies - Mang Doro’s and Willy s

Mang Dora’s x'ax;\xl) subscrbes to the traditional beliet that
Jhildren ‘are God's gitts and they bring luck and secunty to the family
But this behef nomatly leads to large famihes and cunsequently a
lower_lng of the quality of life ot Lh‘e children.

On the other hand Willy's tan‘nly behieves in having a sm.all famualy .,

N \ ' ;
SN L i ::; I@&?u@w Thus the wouple practices family planning and proper spacing of children
s . .
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‘ v
. Let us Jook at Mang Doro’s family. He and hiiiwife have been
married for 15 years. During the first three years of théir marriages,
they were very happy, because they could afford to eat good food
and provide enough for their twg’ young children. °Mang Doro was
strong enough to work hard in his rice farm everyday. - He could |
even hire two workers to help him.

Time seemed to fly faster when they were happy. They always
looked forward to the next day because there were no worries to
burden them. ’ :

TS
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) Now 15 years have passed since they were married. The family became too
large for Mang Doro’s wife gave birth every year. .They believed that children are God’s

glft and that they should not go against the natural law. In other words, they must not
prevent birth. :

Mang Doro also see the economic value and security in children. He trusts that his .

children will look after him and his wife in theu old age.. This means the more children
he has, the s_n}%r he would be in the future.
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~ Mang Doro and his wife have 12 g'h/ildren now.
The eldest of them is 13 years old while the youngest
‘is only six mdntl;s old. Mang Doro could hardly make
both ends meet while his weary wife worked herself out
taking care of their 12 children. She is very sickly and
_Q;t'gntimes cranky. .o
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Mang Doro’s family is quite unhappy now. Their - | .
farm could-not produce enough to support them." The children .
/ \ are not in school. They did not have enough food to eat. The
~ children look very sickly. They do not like to play with other
children. The children, especially the young ones, are malnourished.

.
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Children, during their growing years need ‘
a lot of nutritious foods. Examples of nutritious
foods are meat, fish, vegetable, fruits, oil, eggs and .
rice. If growing children are deprived of these : .
foods, vafious kinds of diseases will occur. When - : ‘
a child is unhealthy and often falls sick, the °
& - family will suffer too. ;

8.
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It is important for us to know some common ds of sickness
attributed to malnutrition. We ought to knpw, too their signs and

symptoms. ~
People who suffer from shortage of Vitamin B will suffer from
a disease called beri-beri. s
Some of the symptoms are:
=17 swollen hands and legs -~ ‘ ‘L
2. dry skin " ,
3. swollen eyes .
4. duli/not alert.

Shortage of Vitamin A will cause night Q!@q&ness.
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Shortage of nutrients, for example, as found in egg white and carbohydfates
might'cause the stomach to be ollen, bulging eyes and the victim is often very
thin. The shortage of fruits and vegetables in the diet will cause the lips to be
dried and cracked, the skin around the nose will be dired yrough and spotted while
the eyes would be bloodshot. .

These are only some signs and symptoms of malnutrition. It is very important
therefore, that everyone gets enough to eat. Thf diet must contain the necessary
nutrients for healthy growth. :

El
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,too, got married J

Mang Doro who has such a big family, will not
be-able to look after the welfare of all his children.
Healthy children means a happy)famnly. How can anyone

provide enough for his family if the children are too mén‘y"- )

In contrast, let’s take a look-at Willy’s fam:ly Willy,
‘about 15 years ago. He planned his family
s only three children. They are 9, 65 and

well. Slow he h
old, respectively.

3 year

They are a happy farmly because Willy can provide
enough f?r all his children.
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Willy’s wife is hellthy. She helps Willy to provide

Willy need not spend much time taking care of them any
more.-She has lots of spare time. She spends hér leisure
time raising goats and poultry around her home. She sells
them "to supplement her husband’s income, ‘Willy’s family
does not face any financial difficulty. . .

-~

[ !

v for his family. Her three children are quite bighow. Mrs.

)
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‘ . y
+Willy and his wife practised family planging. They
spaced their children well. Willy does not think like Mang

Doro. He thinks that children need sufficient care and E;:.

Children' are parents’ responsibility especially when ey

are young. Let us bring them into the world to be happy and
be loved. A small Well-fedé't;amily is surely a healthy and .

happy family. \
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Population education in non-formal education 7rogranimes T

_ Introduction: . - 7 : ' « ' )

& Bafanang the family income and expendlture to make a happy home is as important
. as eating balanced food to prov1de afit, and healthy body. Haw ideal it would Ye if the size of
the family is small. As famxly size increases, the money/goods have to be shared, particularly .
' with the birth of another child, as there will be more needs to sansfy every additional -8

' member of the fa.rmly L ; . :

Money m¢ome is just one of the resources. Fam1ly resources, abilities and time should' .
not be taken for granted. Money income comes to a famlly in dlffereni~ ‘quantities at differ- :
ent times. The two sources of i income that flow to the family are the regular and the irregu-
. lar. Examples: salary by the month s a regular mcome Returns from crops and contrac-

N tual faxm work are irregular incame: '

:
s . . . . . .
JAFuiiText provided by ERIC £ 4o >, » \ . .o
N . . .
. . , . .




Every family needs to make a good budget. In many families, the mother decides on
this matter. The financial aim of all families f% to satisfy as many desires’ as possible with

» ~
the available family income. The purpose of income management is quite the same for a )
fatnily as for an individual. A wellmanaged family income makes 4 happy home. E “ SR
‘/ . ) . ' .. . . ‘ ) T
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Although in some families the mosher decides on budgeting matter, there are
. cases in which father and the children are consulted and they agree on what they
want with their money and decide on their priorities. P
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EPUGATION .
OF GILDREN *

.
-~ "-

To hve within one’s income however small or big it is, 1t s necessary to make

;;ians for its expend:ture o N
. . Y . , " PR . . (
- Aad & 1 : -~
' S 155 oiqe
Lo . s luu
@ ‘- ' « ) .
. , ,

“Integrated learning materials -




A D, : VYRR v
~ ~ ~ L . E N N . .
¥ . o . - . + - R " . - v . L . .
) ) .. . fe e te
: . ‘s ° o 4o - . - - - R
Population edueation in non-formal educatipn pr'og‘;ammes ' ‘ s .
P . . . ] > . Lt M N C .. .
C 5 .
. b
RIS
v . ’
1]
b
0

-~

- The menus for the -family meals must be within the family .income. One has to

consider the nutritive value of the, food.

&
se . /'\ .

It is the quality that counts, not the, quantity. - )
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" To supplement money income, it

would be better for a family to make a
small vegetable gard¢n for home consump-

tion. - <«
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The plan of expendlture must include

the family’s clothing. It would be wise to
consider the kind of material, number of
clothes for each member .or the number
times each member has {0 buy in-a certain

. period of bud&etmg weekly, monlhly

or yearly. .

The family can save if the mother
knows how to sew, repair o1 mend Qld
dresses and recycle old clothes to some

“other materials for use by the family.
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)
. Mother should also see to it that school chlklren. spend money w1se1y I’ a part
of their training on decision-making. . . L
. It is riot only a prattice of thrift but also makmg sure of what children have to eat
- N in school that mother has to give them what might be available at home, i
. Example: excess bread at breakfast, cassava, bananas ot other fruits gathered in the
. garden. : ‘. . : "
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| T , . - 159.. < Y
' ‘e : . L <J{
Q . w .

ERIC | | -

by L. ., [N




N L]

NN

2
/ 77//’ //;//ﬂ /’

A
I 3%

NRW

X
N\

.

N

. The combined efforts of all the members of the family largely contribute to the

regular savings in their budget. The parents’ plan to have a small family size, their wise
_decision on money expenditures', the varied means_to adad to their resources, and the
_children’s co-operative attitude and behaviour all contribute to family savings. :
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Population egucation in non-formal education programmes

JIntroduction

The main goal of this booklet is to provide you w1th SOme information ¥
and knowledge on breast-feeding your baby.

hd .

€

This booklet consists of 7 parts namely, the unport ce of ggod
nutrition during mfancy, nutrients in mother’s milk, advantages of brea?
feeding, effect of breast-feeding regnancy, duration of breast-feeding,
amount of mother’s milk that the bady gets and diet whiie breast-feeding the
baby.

L. v

v Itis héped: that this booklet will bé helpful in encouraging you.‘ to
: /%St-feed your baby. - . .

~
-

*What Can You Do? /
) Je

After completing this booklet you would be able to;'/do the following:
1. Explain the importance of good nutrition in the
early years of the child’s life.
2. Enumerate the nutnents in the mother’s @ﬂk
3. Discuss the advantages of breast-feeding.
4.Explain that breast-feeding may delay prégnancy.
5. Discuss the duration of breast-feeding’ R

6. Get the assurance that the baby gets enough milk \
while preast-feedmg -

"7. Enumerate the types of*food needed by the motlier
while breast-feeding the baby.




Some Reminders

. Read each part carefully until the end. ‘
- Pay attention to the illustration for each part. _

. Answer each question on a separate piece of paper.

1. After answering,- turn to the back page to check
whether your answ®rs are the same as those writtén
at the back of the page .

5. If you have any wrong answers, correct the mlstakes
*and read again the part that deals with this topic.

6 After completing this booklet you may try to answer

“all the questions under evaluatlon

<
¢
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. Importance of Good Nutrition vﬁuring InfanCy‘

[}

\ ( i ta . " - '"

*

Your b%ygg;vs and. develops more rapidly during the first year
of life than at any other time. The weight of your Baby will be twice its
birth weight when he 15-5-6 months and three times when he is one year
old. For example, if your baby wejght 2.5 kilos at birth, then he will be
5 kilos af 6 months and 7.5 kilos at one year. This rapid growth of bones,
muscles #nd tissues can take place only if the baby is gettmg enough of

. the right kinds of food. L

e
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s Qu.esti\ons._ e \ - ‘ o
LA c(ﬁld grows and develops more rapidly _ .
N during the ~ year_of life. .
N .:f‘ 2. If the 'birth weight of your baby is 3 kilos, his expectea  *
“weiglt in six months time ‘will be , N
’ ! 3. If the bu'th welght of your baby is 2. 5 kilos h1s expected 3
. weight in ‘one. year’s time will be . ' B
. 4. If your baby is glven enough of the right kmds of " ) :
. foods hlS . , - . , will dev op rapidly. ) .
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Population education in non-formal education programmes

’

' . Nutrients in Mother’s Milk .
T [y .
Te— * . . 3
" Mother’s*milk is-an.almost complete food for your baby
“during ;N;rst six months of his life. It contains adequate
amounts of 511 the nufrients needed by your baby especially
protein, fat, vitamins A, and C and iron. If you have enough
supply of mother’s milk, most of the nutritional requirements
of. your baby are'met. When yqur baby is over five months
- old, mother’s milk-flqne will not be enough. Mother’s milk
has to be supplemented with 6ther foods such as broth,

iled eggs, ;'egetal;ltb,slgn_d Tuits.
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"1 Questions

. B o Integrated learning materials

' ) 7 N

1. What is the best food for your-"baby durmg the
first six months of life?

.

~

2. Why is mother’s milk considered as an almost complete
food for-your baby? | o

[}

3. Do you think mother s milk alone is enough for yb\&r
baby after he is five ‘months old?

4. What aother foods will you give to your baby after hé¢ is
5-6 months old?
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- Mother’s milk, aside from being the best sirigle food for your baby,
is, advantageous in every way - it is the cleanest and safest smcg%q,t is
« always ready. . It does not have to.be prepared, and it is free from germsw

‘It never goes sour or bad if your baby sucks it ‘straight from the breast. It ’

. . has the right temperature and is easily dlgosted compared to that of cow’s *
.. - milk. Cow’s milk has a thick indigestable protein which clots in the baby’s
; stomach. Mother’s milk also provides some ‘antibodies which® will protect.
v your baby from infectious diseases. When you breast-feed your baby you .
.- have to hold it ¢lose to the breast. ‘This will give it a feél'mg"of security '

. .. and Closeness.
, Breast-feeding helps your uterus to return more qulckly to its normal
. ,slze after you deliver your baby. . . s ~5
. ; . )
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. - v - o
Questions. ‘ ‘ ;
L 2 ) ’
1. What are the advantages of breast- feedmg your baby" . .
2. What are. the ad\?antages -of breast-feeding on the part of the -<
mother?' . . .
3. What is the best way of breast-feedmg thelbaby‘7 Why"
» 1
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7. .

’ . L o
. . In most cases, if you lengtheri the duration of breast-feeding you will
" be able tq lengthen the interval betiween preénaqcig%s thus leading to child
. Spacing. As a result of this, you will have time-te’ rebgild your-health and
) , * nu'tritjonal status -for future pregnancies. T W .
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° j o i . -
Questions . :
. 1. Do you thipk that lengthening the duration :
vl of breast-feeding will lengthen the interval i .o
: between pregnancies? . ’
e s ..
- 2. What is the advantage of the lengthened ' T, :
R interval between pregnancies?
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- 1

Duration of Breast-feeding

~y
P

: J‘—’%ﬁj ..

. You breast-feed your baby to at least 1?2 imenths and preferably
up. to 18 months. If you think you have reasonable supply of milk you
can feed him even after 18 months besides giving him other foods. In \
case of prolonged breast-feeding mother’s milk is considered as an important
protein supplement to the foods that you give to your baby.

Prolonged breast-feeding may help prevént mothers from getting i
pregnant sooner. N .
- N . . £r
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Questions . s
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s

1. You can breast-feed your baby to at
Jeast months and preferably ,

up to months. ]
2. If you-have reasonable supply. of milk

can you breast-feed your baby as Jon )

as possible? h
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- A

Amount of mother’s milk that baby gets

To find out whether your baby is getting enough mother’s milk you
can weigh him at the Rural Health Center or at thg Operation ‘Timbang’.
If your baby has a normal weight gain this i ls an indication that he -is well

.~ Weight-for Age df Filipino Balfy, ~

,

- hxld s age ., " Weight
s . mongl - in kilo-
- A S @ 2 ‘
. T2 . .., 50
' " _3-:1 ; . { LA 57.:7 +
o4 6:3
s e 6.7 e
. 6 - R 7.2
’ 7 T ©J15
. . 8 1.7 .
. 9 7.8
10 8.1 .
. \ ) ”,.1 I -85 .
: RIS V3 - 8.8
> sl ‘ % < SIS . T
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el Revxsed IS January 19]4 SR .
- o - - N ’ N “ . ‘ .
- If your child is frep from frqquént digestive upsets;tilis may be
'~ _another indication_that your breast-feeding ‘is successful. -
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Questions ' e o

1. Where can you weigh your baby m T
. your village? . | -

B 2 What is the average weight of a Flllpan R .
baby at the age of - N . :
4
T a) 3 months? }
b) 12 months? : ' A ST e
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o Diet During Breast-feeding the Baby.
wﬂousmn -be sure that your diet is adequate if it includes the following
fGods everyday in the amount. stated when you are breast-feeding your baby.

ENERGRAECODS

Cooked rice - 6 cups e
fat - 8 teaspoons

sugar — 11 teaspoons- ¢,

root crop - 1 medium size

BORL? BVILEING FOURS

meat, fish or poultry - 5 match box size
beans - 1% cup
egg - one piece
mik -1 cup

[}32:9 REGU\LATBRS

green leafy vegetables - 1 cup
other vegetables - 2/3*cup R o f[’
Vitamin C rich fruits - 2 medium size él
other fruits - 1-2 medium “size




- i s Integra?ed learning materidls

\ . * ® Qe 4
Questions
"1. When you breast-feed your baby you need
. ) body-building foods such as:
meat match box size
mitk - cup

- ¢ 2. For enédrgy foods you need: =
) cooked rice - cups '
fat : teaspoons ' S y

3. For body regulators you need:

green leafy .
v vegetables_ - cup
¢ ’ Vitamin C . .
‘¥ rich fruits _____ medium size
. . o ~ -
° ° ’ ’ - )
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@

Evaluation ,

1. Do you think thit good nutrition is very important
for your baby? Why?

2. What are the nytrients founé' in the mother’s milk?
-3. List all the advantages of breast-feeding.

4. What is the advantage of leglthening the inferval
between ::pregnancieg?

S. How -loné ¢an you breast-feed yom: baby?

6. How do you determine whet'he? your baby has
had enough breast milk? < ,

7. What are°the am'ounts of foods required,;wflen
you breast-feed your baby? . -

o
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. ‘family welfare and completed family size.

"your planting plan.

™ e

I

_ This particular module, contains tips to help you

decide-on what to plant and how many to plant.
It also has tips for managing your garden.

It also contaif® considerations on planning your

Upon completing this module, you will have done r

e\/l

v)‘
b

You will also have worked \through 'your family plan,

>z

s
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- Note: If you cannot think ’

. of examples, seek irifformation
from a' BAEx-technician or a

- Home Economics teacher, a

; nelghbour with a vegetable

- garden. .

-®

K3

"/ L4
{, =, I
TO HELP YOU | o
1' DECIDE ON WHAT TO PLANT, ° .
HOW MANY TO PLANT e

Consider the fellowing

B
[

2. Different crops, consume different ground area. *

ne L Different vegetable crops requn'e different lengths of

tlme “for maturmg . v

~

Think of two vegetables that illustrate the different
times for maturing. -

~

Think of two e;garnples that illustrate the difference.

v . o - <

- 3. Some varietigs are more productive than others, more:

resistant to insect pests and dlseases than other
varieties.

KN

Think of examples. . -

—

——

. Some crops are more nitritious than others.

AY N O
Do you know some examples? - .
v’

)eu: family members prefer some- vegetables to others.

List down “the., Vegetables they prefer

LY

v
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You will want*tcr avmd un
" necessary d:fﬁculttes

=

- ,,/,/

: Selegr

~

-

. You need to make‘the/ most;
. of you!\qnaﬂ gltden aréa "~

-

-

A VO] ,pfa_t,ntmgl space-consummg qrogs, J;&s they can
_'fnade. to chmb j nght .-trelhs&c trées or stmctures

- . .. ~
You want to make your garden

7 ‘ . T
7 <.Select vanetm that are productive. Prefer creps that will

ArullToxt Provided by ERIC

as productive as possible allow the family -fo harvest over-a:long range of time to S
: ' . " those that have to be harvested all at one time or over a . §’
short penod of tinte. T ]
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Take a further look at the fast point.

Rl A v e providea vy enic M

~

It is. about an unportant gractrce in home gardening:

‘/

'
RS

1. Harvesting ‘crops moré often tends to mcrease the
total yield. .o Ve =

This is so because .the life of ‘the crop is lengthened and therefore
more harvest can be obtained per. crop per season.

\

" 2. The advantages of 1ong harvestrng period can be achlevl!ﬁ
through relay’ plantmg ?f short mafunng crops. e

Relay cropping or mtercroppmg of early matunng’ crops suéh as
* pechay or musfard with late maturmg ones such as sweet corn,
tomato and pepper er sweet corn with potato, cabbage, okra,

. sweet potato and beanSJ{ :

- "

3. For more harvest concentrate only on those .crops whrch
respond to’ mtensrve culfivation.

L
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Vegetable crops like kadios, maluriggay, upo,
patola, bataw, sigarilyas and fruit crops like - ‘ .
banana, kalamansi and papaya-can be planted
along the fence. '

Malunggay, which is very nutritious, should C
be planted in every garden.' '

K-aturéy and fruit trees that can be used as )
vegetables may also be included where the .
area allows. o :
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PROGRAMME ACTIVITIES h )
IN THE GARDEN " .

L4
3t

v

. 5
The use of a limited garden area can be maximized by
+ proper programming of the [’activities in the garden . .
throughout the year: -~ :

~ -

N

Sawwp304d UOHDINP? [DULIOf-UOU U} UOYDINPS UOHPINdOF

-/_l: . - . First, list down the crops you have decided to .
S plant, indicating the months/days sequiréd to mature., ¢
\ Crops: . Moriths/days required to mature
L J
. : o E Then draw up a planting plan similar to the sample
=) : ’ . in the following page: ) 4 B S

. ! M wre . »
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1

N
4 Suggested Planting Plan for Small Garden (25 sq. m)

LotNo.| May June  July | Awg.  Sept.  Oct. | Nov. . Dec. . Jan. Feb.  Mar.  Apr.
v N . >
Sweet Potato . Tomato [Eggplant /
. 50 m) " | Bush Sitao/Cowpea Vege- Pepper S0 m) Pechay (5.0 m)
r 1able SofBean GO M) | I pechay-Mustard '
_ . Gom) °|
Bush Sitao/Cowpea Vege-| Vegetable Soybeans Bush
| table Soybeans (5.0 m). - } B Sitao/Cowpea
. . * | Mustard (5.0 m) || | Ampalaya ‘
. . - Pechay (5.0 m) . Native Squash (5.0 m)
Upland Kangkong i . Chinese Cabbage - )
- y ‘(50 m) , ™ ]/ [S— (S.Om) - ‘ -
3 - + - "Upland KangKong - Pechay Bush Sltao/.Cowpea-
‘L e Mustard
, 4 Eggplant/Tomato/ ! . — ’ .
; .Pepper (5.0 m) Sweet Potato (SQ:m) .~
s - : ’ Uplzg‘})ﬁl“;‘g'“’“g . Upland Kangkong (5.0 m)
[ / - * -
5 Okra (50 m) . R v’ ", Cabbage (5.0 m) ./
. . T R T 14 .
o - Tomato (50 m) ! L Tomato (5.0 m)
: N . -
> . * | 4 "
e R \ . l' . . °
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| ASSIGNMENTS
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If members of ‘the Jfamily are goipg to help attend to the garden it e
will be good to specify who will be respons1ble for what, at which o
time. If necessary, prepare two schedules: C

[l

& uonvonps uonvndog

a) the daily routine e e ’ '3
b) the quarterlél schedule (every three mdnths) ! . E
Q
. . . .. L 13
Both schedules will contain the following information: ‘ §
-~ . f } . N | T
A P ’ N e §.¢
Garden Starting Completion . Menfber 8
Activity Date/Time Date/Time Responsible ' =
.. &
, . ; .'3
T 03
Q
L] Q 4 3
- - K 3
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ADVANTAGES OF
-PLANNING _

~
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Write on the space below the advantages you gained
;.from careful planning of your home garden.

What other benefits do you anticipate? .

BENEFITS GAINED

1

BENEFITS ANTICIPATED

12

o
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PREPARING A
FAMILY PLAN

\

No child .
yet

A child
or two

Many

> ch'ildren

=

It is never too soon or too late to plan your family welfare.
Q

If you have not married yet — you have the -

. advantage of preparing a family plast well in ' .

advance.

: If S/ou already have a child or-two you‘need to plan

now to\avoid any unplanned pregnancies,
e - ¢

: If you already have quite a number of children and
-want to have just one more ‘'or no more, then you .
really need to do family’ planning. '

_
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PLANNING YOUR
COMPLETED FAMILY
. SIZE

P

EAl

Even nQw, think through the decmons you may have to make
. about your fgmily size. o
1. How many. children do you want to have and feel
you can raise properly? ~ [] number of
- " children desired

“2. What will be the ideal interval or

\ ]
space .between each child? [7 average number of
K - .. years between each
- ) child ‘

. 3. What will Be the advantage to yoy?

to your wife? to your children?

Advantage to _you } :

toyour wife N * !
s AY

tosyour children

THINK ABOUT WHAT YOU WILL | .
NEED TO BE ABLE TO CARRY
OUT YOUR PLAN.

.
-
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YOUR
CHILDREN’S
SEX

]

- A FINAL

DECISION

Your plans for completed family srze will be greatly affected by your
preferences as to the sex of your chxldren ‘
Go through the followmg questrons and you will see why and how.
1. Do vou have a preference as to the sex of your first (or your

next child?) If s0, pleagg, 1nd1mte [~]. boy - [] grrl

2. If you don’t get the sex you wanted in your first child, and didn’t
get it in the next, what will you do?

3. 1f you nave_ had the number of children you wanted, and they were all
* of one sex, would you still try to have anothet child in the hope of at
least having one child of a;different sex? [ yes [ ] no

4. 1f you should aliow. yourself another try (one additional ¢hild to what
you had planned) would you be resigned if this additional child still *
was of the same.sex? [] yes [ no: - [~] not sure

' Would you stop trying and consider your family size completed"

D stop [7] try again ./[_] not sure

-

Learn about what you need to do to hm1t
your famrly size.

8

The family planning worker in your place will
be aviilable to help you carry out your famrly
-{ plan. k

-
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MAKE PLANNING
A HAB

<

The considerations you have made in the preceding
pages, and similar ones relating. to y\éur completed
family size, will have t6 be made continuously over
time.

As'you make and carry out other plans for and with

your family, whether on your garden, your home, your *

children’s schooling,. recreation or your business, always
review your family plan. !

The family planning' personnel in your area wil}) be
very happy to help you with whatever plans you may
have about your family size and how to carry this out,
They are interested in being of help to you and your
plan for your family’s welfare.

-~

gl
o
o

‘ Sipia1pw Sutuiva) pagpiSarur



-

NY

“ERI

P e

A 7o rovided by ERiC

Et

.

<PAMPRLET

t K&

2

.




) A S —
| / < -
. :: By “’ . .
Population education in non-formal'education programmes x .
. N i i B
5 LS - .
Pl A

v

\ ' |
o Y TO THE READER

_The continuous rise of food cost is due to inerease in

oil prices. * S I : ’ " -

. .
. , . This happens not only in the country but.throughout
' the world. In view of this, we have to thirk of other ways . :
to have an additional source of income. One of these ways

%
is to plant mushroo,mé.

In this pamphiet, Grow Mushrooms for Additional
Income, can be read the planting and proper care of mush?
. rooms. All the 1nformat1rons here are taken from proven
s + methods and experlences of different agenc1es both public
and pnvate

SR T nis hoped that this pathphlet willbe helpful to every .
. farmer who has fifm belief on his ablhty and intelligence, . ‘
his natural dlhgence and perseverance - -

a4 . RN M °
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‘ « Integrated léarning materials N
" A. Time and Place of Planting ) : - g .
i . Mushroom can be growr during summer or rainy season. If it is -
summer, select a place that is similar to this: - v i
> “ h .
~ . éﬁ' . "
: N )
L ‘~
L c v .
< , s k4 * r:
.t ¢
*
-
ANg ¢
.o . 4
“ ° -
3 \ a
L)
i . Al
‘- $ \
< .-
. e ’
‘C:i * ? *
& . . UNDER THE TRELLIS -
l : N ' ‘k‘a‘ o A\ \
. 4 "If it.ds.rainy season, select a place ‘that is shaded and free from rain = . .
¢ similar to this: o 4 s - ‘
: -4 (4 « E)
- <
. T |
% e _ A ‘
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. Any part of the yard that is shaded and free from rain, with good
e . drainage. ‘ ' . ’ ‘
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R Under the House s b
¥ . z . . 4
B. Materials in Planting o ?
1. Mushroom spawn Ao "
. ' N . .
i1 ’ - & N
. . +. Mushroom spawn can be bought in Area C, Sapang Palay, San Jose
. b - Del Monte, Pampanga Agricultural Center, Magalang, Pampanga .and National
" Science .Development goard in San Fernandd, Pampanga. .
+ | 2.” Materials for it g@éﬁ"q “ T -
o a) Dried banana \{ese Lo o
$ L Cut one foot to one and one-half feet dried banaria leaves i
) and bundle it with six.feet in diametér.. , - .

i
»&‘E‘;}“
EL.Y
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- - , ) Itg&egrated ""‘Ieaxrning r;{:}erials

b) Rice stalks © - .o o . ;"«“
Dried rice stalks can be used also as mushroom bed. Select dried:
* and a little bit long rice stalk il from its root should not be removed.

~This helps mushroom grow easiy\Bundle the dried rice stalks as big as
the thigh or six inches in diameter. -

‘ b
Aside from drie_d banana leaves and rice stalks, corn stalks, abaca
bqgasse, cane bagasse, water lily stalks, monggo bagasse, soybean- bagasse
and jute sack can also be utilized as materials for Tq_mushxoom bed.
L’S‘, i . e

N
| . >,

e -,

+ &,
vor

3. Other materials

.

a) Drugn “or shallow tub ' |

" Drum or shallow tub full of water is needed for soaking
bundles of dried banana leaves or rice stalks. .

o
Y
}

deF
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. . b) Covers ~ ..

o Any of these can be used as cover of mushroom bed:

G Steps in plantmg\

. 1. Select.a place that is free from too much heat and rain. A Spray in-
sécticide to the place whefe the mushroom bed will be placed.’

’ 202 °




. Integrated’ learning materials

[y

"2, Soak in the drum the bundle of dried banana leaves until all parts are wet,

3. Spread evenly on the ground the wet bundles of dried_banana leaves or
rice stalks. Put another layer on top of banana leaves or rice stalks. Be sure
to have all.end butts of rice stalks placed at one end. You can have at least
six layers. Water well the mushroom bed. :

- m. .
4. Cut a piece of spawn as big as your thumb. Insert the spawn inside the
bundle of rice stalks which is six feet away from the end butts. Spacing is
“observed to ensure healthy growth and good quality mushrooms.




<,
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2 ﬁ *
5. After spawnin{, cover the bedg to conserve heat and water. Do not
water for the first five days. Start\wat ring on the sixth day until the mush-
room appear: ’

Few harvest of good quahty is much better than m}@mushrooms of
poor quality. This will be possible only when the spawns are viable and if
the proper amount is used. X P

Like in a family, if the children are few their basic needs can be easily
provided. Therefore, they have greater chances of gr3w1ng properly, physically
and mentally.

D.. Car{ng for mushroom bed

1. Always cover the mushroom bed in order to maintain the
required heat inside it. Cover partially when the mushrooms
start to grow. '

2. Always keep the mushroom bed,&wet.
3. If the inside part of the mushroom bed is dry, water

. it but not too much. :
4. Keep the mushroom bed away from the reach of
chicken and other animals. ) e

5. If the mushroom bed has msects spray msect1c1de around
it but not on the mushrooms.

E. Harvesting

\

. A Fourteen days after planting, you can harvest the mushroom. In
harvesting, be sure to include the roots. Be careful not to touch the

" other young mughrooms.

Mushrooms which are about to sprout are

more delicious than mushrooms which. are fully matured. Harvesting
may last for two to three days after which the bed will rest for 7-10
days. Another crop will then appear ready for harvesting. This manner

of reproductlon will continue for 4-6 weeks after. the bed may be
discarded.'

~

G
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Big harvest means big income. Thi$ income can be spent for other
needs of the family. When the needs: of the family are satisfied, the family
«becomes happy. Happy families make a. happy community.

.

e

Integrated ‘Iea(ning materials

}
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Follow-up materials o . 7. . ; ‘ -~
There are two radlo scripts 1neiuded umier this category.gf materials
described as'follows:

r o
. a) Script No. 1:  The Wind -Never Stops Blowing at a Tree with
“’ . . ) Man ranches (A’ script on Nutrition)’ .

. This script tells of. t eetlng “of two friends after a long separation:
ol » Miss ‘A’ who never got married, and Mrs. ‘B’ who alréady has five
¢ children. In spite of the ﬂassmg of so many-years, Miss ‘A’ still Icoks
young and_ unwrink{ed but Mrs. (B’ alreadytlooks old, tired and worried.
o She didn’t know why she had alyvays been feeling tired lately until
o sMiss ‘A’ advised her to see a doctor. The two friends went to see the
“doctor andsthe doctor said Mrs. ‘B’ is definitely on the family way agam
“Ohya0;-not-zgain™ Mrs: ‘B“saxd. be(;ause her youngest child is o
beginning to crawl. At any rate, ‘the-doctor gave Mrs. ‘B’.the necessa
advice on how to keep herself healthy and strong while nurturing the
baby inside of her, The message of thls script is, “Frequent pregnancy
* adversely affects the mother s health ’

b) ScrlptiNo 2: A Village PleS Up

This script tells about so many thing3: scientific farmmg, nutrrtlon, :
< clean homes and surroundings, vegetable gardening and poultry ralsmg,
' traditional beliefs about children, family size, family planning, etc., all
expertly woven into one radlo script. In fact this sctipt summarizes all
' the important facts, ideas, concepts presented in previous ‘materials.
It draws out a very Food analogy- between plants and children. If the
plants are not fertilized, the harvest will be poor. Likewise, if children
are not given nutritious fosd, they become a bunch of malnourished ]
childfen. It also brings the message that tbo many childreri become a .
‘big burden to the family.,

The sample scripts are given as follows:

-
\
i
n P [ - J:
4 .
.
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FOLLOW-UP MATERIALS
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Aruitoxt provided by Eic:

.
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Integrated learning materials

Script No. 1

» 5(

[ 4

.
ke

13

-

T WD MEVER STOPS BIOWING -,

209
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.% " . B g:‘
: - SCRIPJI' ON NUTRITION . . .
| .
Spot Announcement
Man : The wind never stoi)s blowing at a tree with many branches.
. Woman : What do you mean by it? { &, -
é'rﬁi? - ns” Lot
Scene I@ialogue’ between two friends after a 'long separation
. Miss A . Hey, it’s really great to see you! It has been ages since we last met. - '
-3
Mrs. B : We haven’t seen each other since finishing school, have we? .
"  Miss A :- That’s right. By the wa)ﬁﬁow come you have changéd so much? ot
* I'could hardly recognize you. i\ 5
— Mrs. B : You know, I got married right after schooling. I was against it.
’ But my parents won over, and I had to give up going to college.
Actually, there is more in wedlock than it meets the eyes.
Miss A Don’t you think you did the right thing? Look at me. I'm still
" single. I should have married earlier so that I don’t have such a
. lonely and dreary life. It seems everything has a right time to do it. -
Mrs B ~ I There is nothing to complain about. You still retain the traces of = ° ’
, L S ,you‘%‘h on the face. Look, no-wrinkles at all.
- Mis,s A | Whatever you may say, it doesn’t make sense to me. You have at
5 least the people to live with. How many children do you have? : S
_ “Mrs. B : You may be able to guess from all the wrinkles on my face. Well,
- A . " - this is what T've got after five children, closely spaced.

Miss A : How nice it is! Doesn’t your husband pat you on the shoulder
for having given birth to five children?

M)"s: B : Idon’t even fc;rl the exlstence of my husband. Feedmg these

kids % so much of my concern that I have no t1me to think MR
about him, and much less about myself.
Miss A : How do you manage to-feed your babies? .

Mrs. B : All breast;fed, of course. It is best for the baby’s héalth, o
Miss A. : What about you? It is you who need good nutrients more than any

. others in order to feed the babies. -
_ Mrs. B : With.all these kids not properly fed, how can I get my share of
Lo ) good foods? “ LT
Miss A : Are they growing up all right? '
ﬁ . - Mrs. B : Oh ‘no, far frof it? If one is sick and ui), then another one falls .

. sick, and so on. What a mistake.that I threw in my lot with early
& marsiage! .

&
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Mrs. B

Miss A . :

Mrs. B

Miss A

Mrs. B

|

Miss A
Mrs. B
Miss A
Mrs. B

) Miss A

Mrs.*B

Scene 2

&

Dr. A
Mrs. B

Dr. A
Mrs. B

Dr. A

Nurse “ :

Nursg:
Mrs. B
Nurse

Mrs. B

: You mean it again?
: No, it has yet to be seen. I’'m now on the way to the doctor.

_ Good-bye. - € ! o
: In the chmc of Dr. Antomo . . @ ’

: Would you please come again tomorrow®”

v, _ Integrated learning materials
Now, I imagine how dlfﬁcult it would be to manage a family of
many children.

: You are still single. You’d better believe my word. I feel asif I

were a tree with many branches. The wind never stops blowmg at it.

: Oh, come on. Don’t be serious. You have had enough of trouble.

And there will be your days that’s for sure.

:_ What’s the use for a woman already down the hill bafore reaching

her prime time.

: You'll see. . j’

3

: Yeh, I'll sfers’ ‘ .-
: Wait! Why are you in such a hurry?

I'm not feeling well. It’s like a symptom of .. .eh... I don’t
know what it is. It is like the kind -.£h .. 1 had.

" -Good mommg, ‘Doctor! ' . : o]
: Good morning, Mrs. B. What can I do for you? -
: I've come to consult you on something that has been bothering-me

these past two months. I have been very weak, it makes me feel
50 slow.

. Could it be possible thzlat you’re ole the family way‘;'

I'm not certain, Doctor. My period is delayed by two weeks,

but it does happen at times. .

: We can have this confirmed. Why don’t you leave me a sample of

your urine and 11 perform a pregnancy test on it. . Nurse, please
give Mrs. B = sterjlized bottle, and please prepare the laboratory

materials for the pregnanef ‘test. 4

Yes, Doctor-I'll attend to that. Mrs. B, please come this way. .

The nurse gets the bottle with_urine from Mrs. B and says to
Mrs. B whxle going to the laboratory for the test. - - .

: Is it possible to see the result in a few minutes?
: Sorry, you know the principle of “first come, first 'ser'ved.”/ C Ly

Look at.these people waiting in line.

: Could you'give special consideration to my case? If it is to be

known in a few hours, I'll stick around here.

°
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Nurse  : What makes ygu SO nervous about the test? a )
Mrs. B : I havea good 'reason for havmg to be around until it is known.
. Nurse' : Sorry, I’ll see you tomorrow. A

The following morning, Mrs. B is back at Dr. Antonio’s chmg
They exchange greetings. .

Dr. A : Congratulations! The pregLancy test came out positive! j
Mrs, B : Oh no, not again! : - - ’
Dr. fﬁ’f : Why, I thought you’d be glad! How many have you got by the
wayf '
Mrs B : Ihave a arge brood. Half a dozen now, including this one.
Five children born over a span of seven years. While, my youngest
. . ( child is just starting to crawl. . .
Dr. A : Well, that’s life. Anyway, let’s attend to your complaints. Yester-

day you told me that you always feel weak and slow. Could you .
please tell me something about your food habits - how much féod

you take and the kinds of food you eat. L
Mrs. B : My diet is, and has always been simple. Rice and broth or what-

w®
3

" gver'is' left on my childrén’s platés. B !

Dr. A : So, that’s the reason whfyou’re weak and slow .in movi’r'tg. You
’ are undemoi}rished. No wonder you’re looking pale. That’s not ..
_good, especially now that you’re pregnant. \

. Mrs. B : Doctor, what is the medical term for thiswcpndiﬁon?
® . Dr. A 5\ It is called malnutri_tiohf It’s an illness that usually occurs among .
o ~ children, pregnant and lactating women. It is caused by either a
/ lack or an excess of food.,
| Mrs. B : How would you know that a child or mother is malnourished?
Dr. A : That’s a good question. But first, let me tell you that there are

many forms of malnutrition and these dxfferent forms have differ-
. ‘ ent symptoms. You can tell if a child is malnourished: by his/her
‘ L weight. Do you know aflything about “Operahon Timbang?” ;,
rs. B

: I’ve heard about it. But I need to know more.
@ . Dr. A : Well, it may be Jbetter to hear from one of our nutntxon workers

Nutrition ' AR
Worker : -“Operatlon Timbéng” is one of the nutrition programmes in the .
o - village to’identify malnourished children and to provide them w1th

necessary nutrients. The nutrition worker weighs the child and *

] compares his/her weight to a table showing the expected weights

. ;&% of children by age. The/seriousness of the malnutrition is known
s by how far the child’s actual weight is from this set of expected’

' welghts Then, cards of different* colours are given which indicate

212 .
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. .
the degree of the. seriousness of malnutrition. On the basis of the
« _ cards given, necessary actions are suggested to recover them from
-the status of malnutrition. -
§ 3

Dr. A - : Now, you see that with Operation Timbang, you can tell ifa child
is malnourished or not.. One other method is by looliing for cer-
tain symptoms in the child. A malnourished child would have loose
skin folds in his arms, thighs and buttocks. His face looks like an
old man’s face and his stomach swollen. . His hair is thin and falling.

*  The child looks stout but his weight low for his age. Among preg-

_ -nant wome, the usual symptom is general weakness.
Mrs. B : Are there any bad effects of malnutrition? )

Dr 4. : Oh, yes, surely. Malnd‘uris'hed dhildren: are smaller than children
who have not suffered from mglnutrifion. Also, they usually show
low performance in school and drop out from school. Other effects
include continuous loss of weight and easily affected by infection
like diarrhoea and pneumonia. Among prjgnant and lactating
women, poor nutrition results in poor body condition and health.
Malnourished pregnant mothers give birth to underweight babies, )
who are'easily affected by infection, which is a cause of increased =
deaths among. infants. . Among other adults, enalnutrition affects?
their work - their ability to do physical activity is lessened.

.5

Mrs. B Now, I see why my children ar‘e smaller and underweight for their
ages, and they perform poorly in school. “
Dr. A : That is the reason why it is important that you learn how to plan
e simple nutritious meals. For example, you need not always serve -

f meat to prqvide the protein needed by the body. They c¢an be sub-
) stituted with beang and nuts. Leafy vegetables are also very rich

- . in nutrients. Meals should have protein - rich foods like fish, meat,
poultry, fruits and vegetables to provide them with the necessary

[

nutrients so they are not easily affected by iliness. »

Mrs. B : Now I see. But with.all the knowledge of nutrition, thc;ugh, there
is not much I can da for my kids in my situation. Knowing is one
thing and doing is quite another. . ) .

Dr A . : Your saying gives us a good lesson that all peOpie m:ist bear in*
mind. The importance of meal planning can never be overempha-
sized. But it cannot be done in separation from the size of family.
Nutrition planning and family planning should go hand in hand.

B - |

-

4

.o




- )
Population education in non-formal education progrrzmmes

o




W |
‘ = grated learning materials
oy : “A Village Picks Up” - -

s’ s (A Radio Script) ‘

. €

¢,

Follow-Up Material
\ .‘ AY . .

Characters: - P L ' )
Mang Tonyo : Farmer, 35 years old
Aling Nena ~ Mother, 32 years old
“Lita ~ . ¢ Daughter, 7 years old \
Mr. Cruz . : Farm Management Technician
Miss Cera”  : School Teacher _ _ :
Mrs. Mendoza ! Home Management Technjcian .
.Barangay Captain : Chief-Head of the Village T !
Narrator ' . I S
] . -
1. ssSignature Music : Up and Slowly Fade To: - )
. 2. Narrator ¢ Unesco in co-operation with the Ministry of Education AN
' »  and Cpiture presents “The Village Picks Up” a _ o
programme for the villagerst ' i
3. Signature Music : Up and Fadé To: b
4. Narrator ~ : Today, we bring you’ back to San Aritonio, %viﬂage i
Pila, Laguna. Here’s Mr. Sison, a farm management s
. technician of the area. - L
‘5. Mr. Cruz : Hello there! Mang Tonyo! (off mike)
6. FX : Wading on rice paddies up and tinder.

7. Mang Tonyo :\“Hey! Mr. Cruz! Haven’t seen you_s§n0e planting -
time! How are you?

8. FX -+t Slowly Fade Out - f B #
9. Mr. Cruz : Fine, thank you. Mang Tonyo, it seems you’!l have

I

a good harvest this season. -

10. Mang Tonyo, “ ¢ I think so, too, Look at the rice stalks. They.'re
. heavy with praips. Thank God! We’re not having
typhoons this’ye . :

t

e

-
11. Mr. Cruz  * : You have planted a:new varjety this season, haven’t
% . . YOU? ' - \\'
. 12. Mang Tonyo  Yes, you recommended that to us. It's a good o
: ~ variety. Very resistant to plant diseases. The farmer in Rl
) this area owes you a lot. ,
¢ "
. - 215 > <
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13. Mr. Cruz : Oh, 'm glad to help! Did you use the new fertilizer
% . - and pesticides we’ve&sTecommended?
14. Mang Tonyo : Oh yes! And I always go to your office for cqnsultatiorf
- . once in a while. .
15. Mr. Cruz : So you've heard about the meeting tonight?

_16."'Mang Tonyo : Yes, Mr. Cruz.. My daughter told me thé' other day -about .
it. . ’ ’
17. Mr. Cruz : See you, at the Vilfage Hall tonight, then. Good-bye!

18. Mang Tonyo : Good-bye, Mr. Cruz Thank you for calling. SN \
19. Muszc Bndge ;" Up and Fade To I \
. 20. Mang Tonyo . Nice to be home after a day’s work in the farm. (off S v
. mike) Lita! Lita! Oh there you are! Been waiting long
. ) for me, darling! T
' 2. Lita ~ + Good evening, Father! Mother is waiting for you. -
Dinner is ready. . .

s 22 Mang Tonyo : Good! I'm so hungry I can eat a whole cow.

23. Lita _ : You’re kidding again, Father! Do change your farm. -
) clothes. I'll tell Mother you’re here.
4. FX ao Chattering of kitchen utensil up and fade to:’
25. Mang Tonyd Oh, something smells good' Are we havmg broiled fish
o tonight? 3
26.. Aling Nena  : Yes, broiled fish and sauteed vegetables. Come, let's
A , eat while the food is still hot. ' )
) 27. Mang Tonyo : Hum! And so we’ve got some vegetable. salad, too. ) -
. - Nice meal for a working man. ’
2§. ,Aiing Nena : And good for an _expectant mother, too.
29. Lita : Father, Mother says I can’t have two bananas tonight!

She said, bananas are too expensive.
« 30. Mang Tonyo@: Nonsense, my darling. You’ll get my share. Right? s

, 31. Aling Nena. : No, ch>! Everybody will get his share. I've budgeted
o) . . everything.

32. Mang Tonyo : Seé, Lita. We can’t win. Mother is an expeit. She )
budgets our money, food and everything. Hope you'
w grow up like her, hum!

3. Lifa. .+ Ishall be like Mother. I helped her prepare dinner, and »a}
. . I set the table. "

34, {lling Nena She’ll grow up to, be a good housekeeper,
35. M(mg -Tonyo ": Like Mom, of course! Housekeeping is never a chore

%

g...
i

. ' for her. She doesn’t get tired.
v * '
- ‘ - . &
Q ‘:} ' - e v .
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" 36. FX
37. Mang Tonyo
38. Aling Nena
39. Lita
40. Aling Nena

41. Mang Tonyo

" 42. Music Bridge
43. Lita
4‘};, Aling ‘Nena.
45. Lita

46. Mang Tonyo -:

47. Lita
48. Mang Tonyo
49. tha

50. Mang Tonyo

Sl Lita ”

52.. Mang Tonyo
53. Aling Nena
54. Mang Ton.yo

-

55.- Aling Nena
£
56. Mang Topyo

57. Music Bridge
58. FX Crowd

: in and Fade to: _
: Men in a Hall, Up and Ungier

. Integrated learning materials

P
Ao
=

: 'CIattering of plates-and spoons. Up and Fade to.
: Hun'y up, Lita! Don’t be fussy w1th your food.

: And you’ve ‘got to finish your homework yet.

: But, do I have'to eat this vegetable salad, too?

: Of cougse, darling! You need vegetables and fruits.

You're still growing. -

: Pass the salad, please! “See, Lita I need a lot of &

vegetables, too, because I'm a working man. I burn a
lot of my calorlesrwhgle working on.the farm.

:“Up and Fade To:

i Mother, could I bring my doll to school, tomorrow?

: What for, Lita? ‘

: We’re putting up a sand table of a family in-school. I

promised to dress my doIl as mother.
And how many chlldren should your family have?

: We’re putting up a family of five only. Three chlldren
: And why three children only Lita?

~

: Our sand table is small. It can’t hold more than five

members. - .

: And you don’t want it crowded? Are you putting up a

house too?

: Yes Father. Complete with a vegetable garden and a
- chicken coop. .

: Good! The school is giving you a good start. Thmk S0,

too, Mother?

: Ha! Ha!.Ha! The school is giving you'in idea. THis

must be _our last baby.

: Because, we've already-got three? Is that it? Okay .~

then, we’ll have only three - happy, healthy and well-
disciplined children. ®
Oh no, is it seven o’clock already?

: Are you going out?
: Yes, remember Mr. Cruz? He came fo see me this

afternoon. He reminded me of the meeting at the
barangay hall: ' .

»

- W




.Populatton education in non-formal educatzon programmes

-
.

59. Bararigay : Good evemng, friends! Crowd Out
Captain  *’ Hope we’ll enjoy our evening together. We’ll have some
sharing -of experiences and ideas tonight. Mr. Cruz, our
farm management technician, Miss Cera, our head teacher
and Mrs. Mendoza, our home management technician ate
here. . N ' .

. FX : Applause up and fade to:
. Miss Cera : Good evening, friends! Have you read the papers, today" i
, ) There’s an item there about' the boat people. Do you

know that 25. peracent of the- people in the boat.were
children? ‘ Lt

. FX R : Crowd ‘Up and Under
. Men’s Voice . To t}ns boat people, children are God s gifts.
. Miss Cera : . You’re right! To them and to many of us gathered here,

-“children are God’s gift. They are security durmg old age
and children bring luck. .

. Barangay : Don’t you believe in.that, Miss Cera? They’re God s
Captain glft"
. Miss Cera . Of course, they are. And as they dre God’s gift we’ve
. got a responsibility® ‘We’ve got to love and care for them.
Eeed and clothe them properly. But when we got too
many in the family, can we give them the- best?

(Y

o
67. FX, : Murmuring from the crowd up and fadg to:

68. ~Miss Cera ~>;_Yoi1 do agree with me, don’t you? And perhaps when
. . ‘we think of childrep as security in our old age, we’ll plan
a bigr family. ° .

69. FX T Laughter up and/ slowly fade out.
70." Miss Cera : They bring luck, too, some say. Thatisn’t always true.

71. Barangay ,Miss Cera, I think that’s food for thought. That must
Captain i be one of the reasons why some of us do not see ths, .
T beauty of planning a family. Right?
. Yes, yes, Mrs. Mendoza!

72.° Mrs. Mendoza : Thank you Captain! With the cost of living- today, cart
we give the best to our children, when we have so many
wy of them? Yes, M‘ang Tonyo! - ; A

- 73. Ma}";? Tonyo : We've got to work to the bones. And we should thmic
‘ of our health, too., What happens to our, family.if we
get sick? -

(z.,« -y74. FX : Crowd Murmurs up and fade.

-
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75.

Bl ©76.
<77

v - 78.°
.' M{:_;_:;, Cruz

8l.

L]

Mrs. Mendoza :

Mai's Voice

LA

Mrs. Me'm'ioza :
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Captain

<

Baranga y

FX  Crowd :
. Barangay

qutam
‘ 82. T Mr. Cruz

83. Masg Tonyo

A |
=
) 84. FX “

85. Mr. Cruz

AN
86. Mrs.«Teresa

87. Barangay
Captain

88. Mrs. Teresa

89. FX

90. Ba/anga y (
Cap tain

the food that
: You’re right
* during a season, then your harvest is poor for that parti-
- cular season.

\ s Integrated learning materials

‘That’s right, Mang Tonyo. Sometines we neglect the

fact that we too sliould be taken care 6f. We need food
love and care ourselves, Yes, sir!

: And we neglect ourselyes, because' we_only think of our

childien. We beheve they are our investments.-

Our security, sur mvestment and we are often wrong
when children grow up.” They too have a life to live!

[}

Agreeing Up and Under

: Shall we think-of children as our helpers in the farm" *

Yes, Mr. Cruz. v

. And do we all realize that our farms do not grow like “

our children? Our rice field does not increase in size.
Yes Captain. :

¢

: Yes, but through the help of our farm technicians, we

increase our yield.

You’re right, there. But, don’t you think Captain, that
the share becomes smaller for each mermiber as the size
of the family increases? Yes, Mang Tonyo?

4 [ )
"t Mr. Cruz, I think you've got somethmg there. We got a

little gain from our small poultry but now that my wife.

,JS on the fanuly way, we were not ablé to save a part of .

what we've gained. We had.to prepare= for his coming.
We had to buy clothes and new things for the new baby,

Men laughing Up and Fade To.

: Mang Tonyo is right. Sometimes we reduce fertilizer for

our rice fields in our desire to give the best to our

v
¥

- children,

And often not the best We do our best to give’ them the L :
basic necessities only

: Taking care of our children is harder than taking-care of

our farms. You d6n’t only feed children, you give them

ill make them healthy axid mtelhgent

ptain. If you don’t fertilize your.farm '

If you don’t give your children the nutri- e
tious food needed, then you take care of a bunch of )
malinourished - chlldren through all the seasons.

: Crowd laughing - Up and fade to under.

: Well, friends, I think we had a wonderful evening
. together

Shall we meet more often?

&,
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91" FX Crowd

—_

92.. Barangay-
Captain

93. Mang Tonyo

94. FX
9S. Narrator

t 96. Signature
T Mhusic

: You've juj\t heard the village people of San Antonio, as

Ahq share‘experiences and Ia abourt.added member of
the family. | <

: Ohno! I think we’ll plan our famxly as we plan for they, |

next planting season. Yes, Mang Tonyo. - H

: 1 have already made my plans; so how about you

fellows. * ) K4

’

. €rowd - Applause Up and. Under :

they aire
you all.

: Up and Slg_»g_l_z___a_de/eut

e

their views.. Till next time then, good day to

»

.




CHAPTER FIVE

-

PROGRAMME EVALUATION

’ This <napter is divided into twq parts. The first part discusses the éoncept
and™brinciples of evaluation. The second part presents examples of evaluation
instruments used at various stages in the life of an out-of-school population edu-
cation programme. "

. l .
Evaluation can be defined in several ways. In its broadest sﬁ\se, the term
evaluation is defined as a systematic assessment of the value or worth of some-
thing. This something could be a programme or a segment of a programme, a
‘technique or strategy used in field work, educational materials or a situation
prevalent in a particular community or village.

o

In educational parlance, the word evaluation is defined as “the collection
_and use of information to make decisions about an educational programme.”’!

To a field worker, evaluation connotes determining the value or merit of
hjs teaching-learning activities. .Answers to queries like the following are what .
the field worker seeks when he conducts an evaluation. Did I accomplish the -
anticipated results or objectives? Did I.employ the most efficient strategies to
meet the objectives? Can the work be further improved given the same¢ amount
of input? ) .

Importance of evaluation .

Evaluation gives evidence on the magnityde of progress or accomplish-
_.ment. Without the benefit of ‘evdluation, a field worker is unable to determine
: how well the programmé has fared in the achievement of jts goals. -~

Evaluation also serves as the basis for the improvement of the way field
activities are carried out. Regular reviews of programme activities tp determine
- R . . ss . ' .
progrgss-in the field makes possible the revision or adjustment;of teE&?)mg- '
learning strategies and field operations to suit ithe ever-changing situation.

Since the. main aim or objectiveof out-of-school population education
. programmés is to bring about changes in people’s behaviour, evaluation as a
tbol.can‘détermine the degree of change that Eas taken place in the exposed
population’s behaviour. Evaluation is thus also an effort at discovering
whether certain activities have led to desired effects or outcomes.

1. Cronbach, Lee. “Course in}provement thi'ough evaluation,” Teachers College Record
64(8): 672, 1?63. / ‘

1 . .
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What do we evaluate?

Effort, effect, adequacy, effxcxency and process are the five major aspects
‘of a programme that must be assessed in order to ascertain its success or
failure. 2

When programme workers evaluate effort, they try to measure the quantity
as well as the quality of available resources. .. This type of evaluation is called
input evaluation. 3 It involves an accounting or taking an inventory of all
available resources, both human and material (personnel, money, educational

tools, methdds or techmques), and of the activities generated by these resources.

The number of qualified personnel, the logistics required for programme oper-
ation, the number of educational materials distributed to the target audience,
the kind and number of actjvities conducted, and the like are some o£ the
features considered in input evaluation. Evaluation Instrument Number 1 is an
example of an input evaluation-form.

In evaluating effect,” the main concern is to measure the results or the out-
*comes of the efforts made in terms of intended' objectives. In other words,
programme evaluators want to know the extent to which their objectives have
been accomplished. This type of ‘evaluation is sometimes referred to as impact
or outcome evaluation. A sample outcome evaluatlon form is given as Evalu-
‘ ation Instrument Number 2. Co

‘ In evaluating adequacy, the effectiveness of the programme in relation to
- the population it is intended to serve is determined. This type of evaluation
is otherwise known as potency effectiveness. 4 A method of measuring ade-
quacy has been suggested by Suchman.3 An index of adequacy can be com-
puted by multiplying the rate of effectiveness by the number of people ex-
posed to the programme. The rate of effectiveness is defined as the proportion

.of the target population that has been reached by the programme. For exam- .

ple if an out-of-school population education programme operating in a parti-
cular village reaches 100 out of a total of 1,000 out-of-school youths, the rate

of effectiveness of the programme is 10 per; cent. In as much as only 100 out-

‘& of-school youths were covered, the programme effects or impact will actually
be felt by only 10 persons. To make the ipdex peamngful it is $uggested that
should be compared with a pre-determined level of satisfaction (Robertp,
h975) Evaluation Instrument Number 3 is an adequacy evaluation form.' It

" can include more information such as the type of the leamer group, and the
© liKe. : *

2. Buchman, Edward A. Evaluation research: principles and practices in public service and
social action programmes. New York, Russell Sage Foundation, 1967.

. 3. Caro, Francis G. Reading in evaluation research. New York, Russell Sage Founliation,
' 1971.

4. Roberto, Eduardo and others, “Evaluating family planning programme effectxveness and
fﬁcxenéy Studies in family planning. New York, Population Council, 1975
Nnghman, op. cit. )

M L 3

222 -

e "

i~

e




Programme evah’ation

In evaluating efficiency, programme administrators make a cost-benefit
analysis whenever possible, that is, they study the benefits derived from the
educational activity in relation to the costing of all proéramme activities. ‘Thus, _
it is sometimes called realized effectiveness. A limitation of this type of analysis
. Is the difficulty in quantifying outcomes, It.is, therefore, generally suggested
that cost-benefit analysis should be® confined to programmes which are expected
to.result in_quantifiable gains or benefits. 6

) In process evaluation, the evaluator is interested to know how aI%d why a
programme works or does not work, or how the different programme’ inputs
can be manipulated to arrive at desired results.

In addition to the development of clear understanding about the concep-
gual framework of evaluation, the field worker should also keep in mind that
valuation is a continuous process which begins even before the institution of
a programme ang has no end for as long as the programme is existent.
Schematically, the process of evaluation may be viewed as: 7

Pre-programme
Evaluation |
*(Phase 1)

v

Summative Formative
Evaluation Evaluation
(Phase III) ) (Phase II)

1
{

'

Formative evaluation, sometimes called In-programme evaluation concen-
trates on the design'and operational components of the programme with the
end in view of gathering data for assessment and effecting improvements. In
the typology discussed earlier, formative evaluation would constitute input, -
potency effectiveness, realized effectiveness and process evaluation. On the
other hard, summative evaluation or post-programme evaluation is the equiva-
lent of outcome, impact or effect evaluation.

»

- Who should cox\Iduct evaluation .

3

In general, educational programmes are evaluated following any or a

combination of the following approaches:s8 : |
6. Hamblin, A.C. Evaluation and control of training. London. McGraw Hill Book
mpany, 1974. o

7. Unesco. A source book . . . op. cit., p. 99%
8. Ibid.
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a) Sélf-evaluation by those participating in the. programme;

b) Regular monitoring and evaluation of programmes by the
programnfing agency itself;

¢) Evaluation by outside evaluators, with given terms of reference; and

d) Follow-up studies of those who have participated in the programme.

In population education programmes, approaches a, b, and c are used
singly and at times in combination with one "another to arrive at a more effec
tive assessment. Empirical evidence has shown that total dependence on either
internal or external evaluation fails to stud e programme in its entirety. On

«<the one harnd, insiders bne way or the en overlook a few details. On the
other extreme, outsiders alone may {1l to perceive some local socio-cultural
factors that influence programme oytputs, more espec1ally when the evaluator
is not a national. -

It is suggested that process evaluation be camed out by programme person-
nel which should include staff members from all levels, and impact evaluation
be done l?y non-programme personnel. .

How 110 we evaluate?

Salient features of the evaluation process as described fully and compre-
hensively by Bym are presented hereafter for the guidance of field workers who
- will conduct evaluation. 9 :

1. Identification of programme goals and objectives

The first step in the evaluation process is the identification of programme
goals and objectives. at are we expected to produce at the end of a pro-
gramme activity?

Very often, field workers find it difficult to make an evaluation of any
teaching endeavour simply becausd he does not know what the teaching activity .
is intended for. Sometimes, programmes are formulated and 1mplemented with-
out definite and specific objectives. Teaching techniques are selected and used
without thmkmg of what they are supposed to achieve.

- The programme objectives to be evaluated properly must be stated in be-
havioural terms. The changes in the behaviour of people such as changes in
-what they know, what they believe in, perception of things, attitudes;and so
forth are the outcomes all field workers are interested in." It is to these_chan
in behaviour that all their efforts are directed at. To determine whether or not
these pre-determined changes take place is what evaluation is all about.

-

2. Examine programme activities and implementation procedures

When conducting an evaluation, it is.imperative that the evaluator knows
not only the programme objettives or actmty-spemfic objectives but also the
activities and the manner of execution of these act1v1t1es to help the learners’

.

9. Sabroskey, op. cit. B .
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: achieve the programme objectives. Evaluation is not confined to the assessment
of the results of the teaching-learning activity; it also involves an examination of
the means adopted to reach the end. In reviewing programme- activities and
procedures, the field worker is better equipped to determine where he failed.

3. Indicators of expected outcomes

After defining the objectives for evaluation and examination of activities
to be executed, the next step is to determine the indicators which will reveal if
‘ the programme objectives have been achieved. .

There are two types of indicators that field workers can use in evaluation.
One type is in terms of the number and kind of home visits made by the field
worker, teaching methods and materials used, activities carried out, number of
people reached through meetings and the like. THhis type of indicators show
that the field worker has done something to bring about change in people. It
also gives one an idea of the number of people covered by the teaching-learning
activity. This type of indicator generally helps in making quantitative assess-
ment of the success or failure of the programme inputs and outputs in terms

*  of human and material resources, and its coverage.’

The second type of indicators are those related to the behaviour of people.
. These indicators help determine the extent of change taken place in people’s *
knowledge, attitudes, skills, understandings, values, beliefs, habits and practices
as a result of the-programme activities. These indicators of change when identi-
fied and measured can tell us the amount, degree or magnitude of change. For .
example, what would be the indicator that a mother has acquired knowledge
about family planning, breast-feeding and child-spacing, etc.? If, as a result of
participation in the programme, she is ablé to name the methods, describe how
each of the methods are used and perhaps give advantages of one method over N
the others, then the evaluator can say that the programme has helped to develop
change in the knowledge of a mother about family planning methods. A pwrtial -
- list of this type of indicators is given in Chapter Two of the Manual.,

=" . While the first type of indicatos is simple and easy it is suggested that the
second type of indicator be determineqd when making an evaluation, begause
the quality of desirable change in the behaviour of the learners cannot be :
measured in the former. Lo .

3

4. Data collection ! s

The fourth step in the evaluation process is the collection of desired in-
formation - information that will reveal the success or failure of the teaching-
learning activity. In the collection of data, there are two .important things we
have to bear in mind, namely: (a) the source of information, and (b) the
method of collecting the data. P L

a) Sources of data . '

v

. - . .
Sources of datq are categorized into primary and secondary. Primary
: sources include originaIl documents such as survey instruments, the first

225
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reporting of facts, the 'first lumping of data. Secbndary sources bring’ to-
gether facts from primary sources. Our main interest heére is in primary
sources since only those people whom the programme activity tried to reach
can provide proof of programme success or failure. .A review of the learn-
ing activity and methods utilized for implementation can guide the fi eld

" worker define correctly the exposed population. It is very important that
the field worker define correctly the exposed population; otherwrse his

evaluatlon will be biased and unrehable
b) Data collection methods

‘ i) Sampling \ ‘

There are times when:the field worker reaches or teaches a great num-
bet of people., To collect data from all these people would be 'tedious and
cumbersome. In such cases, it is suggested that information be gathered
from a portion of the people taks‘gkht This procedure is called sampling.
Sampling, when not executed properly can introduce bias on the data and
distort results.

The size of the exposed population indicates the need for sampling. If
the whole population can Be reached and studied within a reasonable time
period at a minimum expense, then sampling is not necessary. Otherwrsgg‘

- sampling should be resorted to. When a sample is drawn, one must bear

in mind that the sample must be representative of the entipe exposed

) populatron '

4

, There are a number of ways through which a representative sample can
be obtained but in out-of-school educational evaluation work, the random
sampling techitiques wherein every single individual is given an equal oppor-
tunity to be drawn or selected, has proved very effective. Of the several
random sampling techniques used in evaluation, the most convenient and
common is list sampling. This technique requires that.a list of all the
names of the members of the population is prepared and these names are
numbered consecutively. To draw a random sample from this list would
be to seléct every ‘nth’ name. For example, if one-fifth of the whole
population is needed as ple, then evéry fifth namé is chosen; if one-

- tenth, every tenth name. To determine the stahrng point, a number from
"1 to 1V is likewise selected at random. If%he random starting number is

4, and the selection is every tenth name, the number to be picked from
the list followmg 4 should be 14, followed by 24, 34, 44, and so forth

ii) Data collection techmques

" When the source of information has been determined, a decision has to
be made on the method. of collectmg information. There are several
methods available.to the freld worker and these are as follows:

1. Personal interview questionnaire or schedule. .Respondents are asked'\_

to answer questions, aiid their responses-are recorded by theimter-
viewers., :

! \ : ) . 226
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reactions to the programme, (b) relatively high response rates, and

Programme evaluation

The advantages of this method over the others include (a) the
opportunity afforded to interviewers to observe and study situations
and conditions since they talk directly with people and elicit their

(c) interviewers are able.to clarify questions to the respondents.

The limitations include (a) the method requires a lot of time and
money to cofiduct personal interviews, especially when the sample is
large, (b) good enumiérators are difficult to find and unless they are
very well-trained and supervised, data recording may be fnaccurate
and incomplete. :

&

2. Distributed questionnaires or.checklists. The questionnaire is
handed over to the respondents, individually or in groups, immedi-
ately following a teaching-learning activity, The respondent after
completing the questionnaire, hand it back to the person condiicting

the evaluation. R

The most importanf advantages of this method are the relatively low
cost involved and easy administration and completion. Also, the ques-
tions have a definite relation to specified activity objectives. : .

Limitations of the method-include (a) objective assessment may be
reduced since the respondents are partisipants of the activity being
evaluated, (b) participants may not be typical of the target population
in the area, (c) topics covered in the questionnaire are limited in scope.

3. Group interviews. The questionnaire is presented to a group of =
people assembled in a place. Each person in the group records his
answers to each question read. o

The advantages and disadvantages of this method are similar to tliose
of the individually distributed questionnaires.

4. Case studies. The evaluatorwws the development of a project or
activity, making a listing of day-to-day events. -

Case studies are time-consuming and very limited in scope as well as
number of cases. Thus generalizations cannot be made. In spite of its
weaknesses, it has its good points. Case studies give concreteness and h
authenticity to problems and solutions. They bring out the problems . ;
as they arise and show how the problems were solved and how the
mistakes were made. They afford the opportunity for-detailed study <
of processes and discover its strengths and weaknesses. They also show
how decisions are made and the importance of timing.

5. Systematic observation procedure, This method is used _'durir{g visits ‘
to homes, farms and factories. Observation of practices which have -
been recommended for the area are made and systematically recorded.

Advantages of the method include (a) since the _workermknows the
recommended practices, he can accurately record the extent to which

-
.
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~ }
the practices are adopted, (b) the evaluator gets first hand information,
and (c) the development is documented.

A few of the limitations are (a) the tendency of evaluators to be
subjective in their judgements and (b) the method is costly and, there-
fore, impractical when much information-needs to be collected.

6. Mailed questionnaire. A questionnaire is sent to each of the res-
pondents who return the accomplished questionnaires by mail.

Mailed questionnaires are useful when (a) trying to cover respon-
dents from a wide geographical distance and (b) reaching a relat1vely
* uniform and fairly well-educated group. Mailed questionnaires are
very easy, quick and the least expensive of all techmques of data
collection.

However, mailed questionnaires are limited in scope because they
have to be short. They are not suitable when the literacy level of
respondents istquite low. Therefs very little control on the com-
pleteness of answers thus, response rate is often very low. Moreover,
those who return accomplished questionnaires may not be represen- <
tative of the total respqndents. :

iii) Behavioural change measuring devices

A proof of educational success is one that reveals whether or not learn-
ing has occurred or anticipated desirable changes in behaviour have taken

place. The following are sangples of measuring devices ptended to gauge
behavioural changes.

LA knowledge test which measures the amount of mformatmn
a person knows.

2. An understanding test which determines the degree of comprehen-
sion or how well a person can apply certain acquired knowledge
or principles. .

Y

3. Skill or pcrformance ratings whlch determine the degree to which
a skill has been acqulred or the kind or number of skills acquired.

4. An att‘tude test whlch determines people’é attitudes or feelings i
regarding certain issues. -

5. Value scales which determine the value people attach to thmgs
People’s actions are guided by what they think are right or wrong,
good or bad, important or unimportant, desirable or undesirable.

" 6. Interest check which reveal people’s preferences, likes and dislikes,
interests, etc. .

7. Adoption of practices which may serve as a proof o{ knowledge
skill or attmide change.

The person responsible for developing measuring devices should ‘bear in

_mind that the questions should be worded simply, clearly and carefully in

' »
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order to avoid ambiguity and at the same time o}’tain valid and reliable
data. The questions should be related to the objectives of-the evaluation
and avoid giving any clue or hint as to the answers desired. The general
principle of one question one idea should be observed. Prior to the final-
ization of the measuring device, the questions should be pre-tested in
ordér to assure validity, reliability, and logical §equencing of the questions.

) c Pl Al
iv) Criteria for.the selection of data collection methods

In choosing\the data collection technique to use, the field worker
must be guided by the following factors: . ~ '

1. The objectives of the evaluation study; .
./2'. The type of measuring device to be used in gathering information;
3. The respondents or sources of information;
4. The resources available for the purpose;
5. The advantages and limitations of each method.

For example, while it-has been shown that the mailed questionnaire is
the simplest and least expensive of all the techniques, results may be un-'
reliable especially when the level of literacy is quite low. Furthermore,
mailed questionnaires are often not returned.’ The personal interview is
more expensive relative to the other techniques, but the information col-
lected using this method is relatively more reliable. The group interview
is less expensive but the results are biased because group participants tend
to give the same answers. . .

Taking irtto consideration the above-mentioned advantages and dis-
advantages of the different methods, the constraints of time and budget,\
the workload and schedule of field workers, it might be suggested that
data colleftion be made by personal interview or distributed questionnaires
either individually or collectively.

.

5. Analysis and interpretation of data

The last step in the evaluation process is the analysis and interpregition
|
of data collected. ‘ > '

Information 'colle,cted through surveys has no use unless classified and
condensed in some form or another. It is impossible to interpret a mass of
- data‘in its raw form. A number, say the income of one respondent may easily
be compared with another figure, but-one may not readily ‘compare a set of,

y 30 numbers with another set of 30. Something needs to be done to reduce
€ mass of data to allow easy and meaningful interpretation.

Take the example of data on income. Let us assume that a survey was
conducted on 50 respondents. ‘It is obvioys that considerable time and pain-
staking effort will be required to be able to say something about the income
distribution of the sample interviewed. Evidently, some sort of condensatign
or arrangement of the raw data is called for. ’
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Data may be presented as individual scores or they may be grouped' into
arbitrarily defined classes or categories. The number of observations or respon-
dents falling under a certain class or category is called a class frequency Al
though class frequencies can described the distribution of respondents according
to some characteristic like income, it is a practice to convert the frequencies to,
percentages for easy analysis and interpretation.

Sometimes, it is desired to describe the characteristic of a group of respon-
dents with a single summarz\measure For example we may want to know the
average number of children of the group. In such cases, we compute the simple
arithmetic mean. It consists of adding all the responses obtained on the number
of children and then divided by the total number of respondents.

When analysmg the data, the evaluator should e€xamine them with ques-
tions like the following in mind:

a)"Are these proportions (percentages) high, low expected
_ or unexpected?

b) What explanations could be glvé.n for the hlgh/]OW pertentages?”

The foregoing section has concentrated on evaluation of programme im-
pact - its determination, analysis and interpretation. The following section will
" present a few important guidelines for evaluating curricular materials, an equally
important aspect in the realm of educational evaluation. )

Educational materials should be subjected to continuous review by subject
specialists, field workers and learners. The learners’ assessment of educational
materials is very essential. After all, they would be the best critics of whether
the materials are appropriate for them and pertinent to their needs.

It has generally been recommended that the quality of curriculum mate-
rialsibe assessed with respect to the following: 10

a) Relevance and likely contribution to the acllievement of

A

programme objectives; -
b) Suitability for the agc, ability and experience of the learnavs;
c) Relevance to the needs of learners; and
d) Sequencingland their fit into the rest of the curriculum.

[

Evaluation Instruments Numbers 4 5, 6, ?nd b are sample instruments

for evaluating posters; leafiets, pamphlets, boo ets and modules comic books
and radio scnpt respectrvely
N
When do wegevaluate? a - : )
Evaluat§iilk should be carried out before, during and after a teaching acti-
" %ity. Pre-a evaluation provides baseline information on knowledge, atti-

tudes, skills, of the learners. Evalhation Instruments Numberk 809, 610,11,

Tt e
7

10. Unesco' ROEAO. Manual on evaluation .. .. op. cit., p. 13. S
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and 12 are all examples of baseline survey instruments. Pré-activity evaluation

'is useful because they provide;information on what the learner’s needs are, what'_

their strengths and weakpesses are with regards to the subject under study. It -
tells the field workers the areas to emphasize and what not to emphasize. It
also becomes useful when an ¢valuation is made at the termination of the acti-
vity, when we try to attribute the amount of change in the learners’ behaviour
to programme efforts. ’

Evaluation of an ongoing progrgmme is, likewise, necessary to find out )

“how the programme is progressing. Is it being executed as envisioned? Are

there any loopholes in the programme? What problems have been encourntered,
what solutions have been suggested and actions taken to attain the programme
objectives? '

Post-activity evaluation will determine whether proegramme objectives have
been attained, and whether the learners manifest some measurable gains in_ -
knowledge, attitudes and skills. Tests administered before the activity started~
could be re-administered to ascertain the amount of change that has taken place

in the learner. d

\ . .

. -

Sample evaluation instruments

Evaluation Instruments 1| through 3 are specimens of office forms that
programme personnel can use in evaluating the aspects of input, outcome and,
adequacy, respectively. '

. Evaluation Instruments 4 -through 7 are questionnaires intended to assess
curriculum materials in terms of their validity, attraction, comprehension and
acceptability. Socio-economic-demographic characteristics are also obtained to
guide the field workers in their assessment. For example, variations in com-
prehiension and acceptability may be explained by differences in"sex,.age, edu-
cation and so on. .

Evaluation Instrument 8 is a baselirfe survey form for Ydministration to
learners who have'attaineq a certain level of reading and wri ing ability. It may
also be used with the illiterate or with those who have nbt gttained the re-
quired level of literacy by using a made of instruction in which the instructor
or field worker reads out the items to’.the learners individually, and writes on -,
the survey questionnaire the responses made by each learner.

Evaluation Instrument 9 contains a number of sample items to constitute
an instrument especially intended to assess knowledge of the target audience
about population education concepts. Responses could be elicited directly or
through the instructor or field worker as described for Evaluation Instrument 8.

Evaluation Instrument 10 is an instrument designeq to elicit information
on the learner’s values and attitudes on population and related topics. It may
be administered directly or through the instructor or field worker.

Evaluation Instrument 11 is a test*on reading and writing. It is designed
to ascertain the level of comprehension of the target audience. Like the other

\




_ing of responses,being done by the field worker adinini

-three instruments, the test could be admingstered to t

Population e?ration in non-formal education programmes

arget audience by -
Ytions, and the record-
cfing the test.

reading to them the story, asking them to answer the d

Evaluation Instrument 12 consists of sample illustrati&gs that can be in-

_ cluded in a visual perception test. In preparing the instruments, a decision

-

about what concepts to-present through visuals has to be made Depending on
the nature of the con®pts, a set of picture cards is ;Trepared and arranged in
sequence. The cards are presented individually to a sdimple audience and res-
ponses on understanding and comprehension of the main idea presented are
recorded in a especially-prepared form. A sample data collection sheet for

this kind of,test accompanies the Evaluation Instrument. -

v

Evaludtion Instruments 1, 2 and 8 through 12 have been adapted from

the Manual on evaluation in population education, prepared by Unesco
ROEAP, Bangkok, Thailand, 1979.

Similarly, Evaluation Instruments 4 through 7 have been adapted from the
Report of a Unesco Regional Workshop on Development of Curricular Materials
Integrating Population Education in Non-Formal Education Progranifnes, held
at the University of the Philippines in Los Banos, Laguna, Philippines from
3-21-November 1980.

) 232° - -
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to. : ' . \ ' Programme evaluation
s . Evaluation Instruniént Number 1 - .l» -.i s
Daily /Weekly Monthly Acti;'ities Report Form <

%
-

~

Name of - the village:

Address: . - "N

. Date and time\: of arrival: .

_ Date and time ‘of departure:

Purpose of visit: _ ‘ '

I ’ Descrﬁption o.f: learner’s group:

"Size of learner’s group:

N

i Subject matter discussed: o

Materials and methods used: ) ,

) Materials distributed/services provided:

Resource pérson‘(s) employed, if any:

Activities carried out during the teaching/learning, sessions:

-

*

rl
14 -
'

Follow-up activities: "

-

—

ot -~ -

233




7

Namé of group:

~ © Address: _ : _

.

. - e
Total membership: _ ) .
Before training After training
Name Fommal \ -
of Age | Sex | education Reason |3 glay|golPioiZv|eaywl @
member - }fhighest for not 5_ glgB g‘-§ S é 5_ glg B %
. : grade | continuing zg& ERd=B (R | & ogg- Ejg. -
(completed)| studies &|82|88 & ®&(|82|§
' s 7§25 © 15§ |38
bes = = 18 8 o=
. o I -~ 2 E 2
2 8
o) f ~
» ) ) /’. -;,, .
‘:’:‘.f‘-‘ i N “ .
... f 'y =
: - . M "
S . ) . . ] - )
: . . -. » £
. . - & * v . »
LT 234
“ ) \)4 " {( ’-1 ~ ) . - . . - ’ . '
N B : J. e - \ {)h 3 4 ) ’ s .
EMC 1 . . AR / . ?‘/3 _ o E o -
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Name of village:

Py ——

- Size of target audience:

-

‘ | Programme evaluation

Evaluation Instrument Number 3
1 "
! Adequacy Evaluation ' |

* - i i .

«

&

Size of target audience .
actually, reached or

covered by the programme: R [

Rate of effectiveness of

programme (RE): . SR

Where, | ‘

’ RE =

Index of adequacy of -
the programme (IA): .

Where,
IA; =

f

’

‘size of t#get audience reached by the programme |

size of tagget audience

-

r .

- ‘ . )
Rate of effectiveness * . Target audience. covered
A ‘
&, ‘: '
s L
. i ' ’ . »»
.23 . -
)»
Ky 4’~1
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.

. - Evaluation Instrument Numiber 4

' .- .

? : Evaluation o\a Poster
Poster number: : v

:I'itle of poster:

-

Name of fespondent:

A

1 ‘ What do you think "is’ the message of the poster? . .

2. Do you th'!% the poster is asking you to.do sorﬁething?' ? ‘
- ~_.Yes No Don’t know -«

If yes, what is it? A

-

.3. Is there anything in the poster that is not true? _ \
CTL o Yes | _ No Don't know -
If yes, what i it? *

{
D

LN
~

4. Is there any word or phrase in the caption that you don’t understand?
: . Yes No |

[ If yes, what word/phrése? .

L T

§- _Is the picture appropriate to the caption? e .
Yes No Dor’t Know

If not, why not?

o S




6. Is there anything in particulir that you like about: the poster?
" Yes. No Don’t know -
If yes, what is it? ‘

7. Is there anything in particular that you do not like in the poster?
Yes No Don’f know

L4

If yes, what is it? .

8. Is there anythulg in the poster that might bother or offend the people
who live in this village?
N

Yes ) ’ Don’t know
If yes, what is it?’
| L
~ [ " .. .- - e Y , “““
9. How Ho you consider the following features of the picture?
' Not
Appro- appro- " Remarks
priate * priate -

Size of poster -
" Size of lettetings ‘ ' -
_ Size of drawings

10. What suggestions can you give to improve this poster?.,

. .

a ‘ -
’
~ . - [ - @
< - .
« - ..t ‘/} - .
- . -
’ -4 . -t
.
. - . e .
«
'
. v o . “~ A
. . N
. ) . i
. . h
» \ . \ - -
. - . e /\
% N * O . ) . .
¢ 9 .t . . =
» .
- . . -
£ { . 237 - N o .
“
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.
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Population education in non-formal education programmes ' !

Background Information about the Respondent

™

. Age at last birthday: ‘ ' . -,
Sex of respondent : [ ] Male
" ' " [] Female
Marital statuse [—] ‘Single
' [] Married :
. L[] Wi&owed/sqparated
Education completed ~ [ ] Primary ‘ ’
- [~] ' Intermediate
bo% | [J Secondary
T ’ [] Collegiate
; ' - [J No formal education
Present occupation ° : - — . ' T2
Number of «l:hildren,‘ ' ' a

if applicable : -

o 238.




Name of respondent:
Addre&s: ot
1.

.Do you like the design on the cover?

]
Pr'o‘amme evaluation |

- Evaluation Instrument- Number 5 o .-
Evaluation of I.leaﬂei; Pamphlet, Booklet, Module

i /

Yes No
If not, what design would you suggest?

—

The title of this (leaflet, pamphlet, booklet, module) is ! '

Do you like the title? . ‘ ' , i
Yes " No
If you don’t, what title would you suggest?

Did you learn’ anything after reading this (leaflet, pamphlet, booklet,
module)? : . -

>

‘ Yes . No -
If yes, what have you learned? . . ;\"7
: » . :
. - ) 1 ,
Did you find the (leaflet, pamphlet,- booklet, module) interesting? g
. . Yes- No R R
If not, why not? . '
- o

Did the pictures in the (leaflet, i)ampfllet, booklet, module) help.

" you understand/the message?

s e

Yes No : .. '

If not, why not? . N

o . 239 : .
7 -8
\\ 3 i ) ] 2»’8 : v N
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© 6.

7.

9.

*Was there any word, phrase or sentence that you found difficult to
)understand" “
Yés No .
If yes, what word, phrase or senténce is it/lire they?
Did you find anything in the (leaflet, pamphlet, booklet, module)
which ‘might botherjoffend the people who hve n thxs village?
Yes No
If yes, what is it/are they? [
~4
i »
Would you recommend this reading material to your friends and
relatives? .
—_—~—~
Yes No
" If not, why not? - i
[ :
What suggestions can’ you g1ve to improve this (leaflet, pamphlet
* booklet, module)? . .

. L *

T

Nk R
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Background Information about the \Respoﬁdent

g N
[

Age at last birthday:

Sex of respondent 0 Male’
- Female

Marital status : Single
Married
Widowed/separated -

-

.

Education completed Primary
. Intermediate
gecondary
Collegiafe

No formal education

Present occu[pation

Number of children,
.. if applicable .
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Population education in non-formal education programme\s'
‘ . Evall#ation Instrument Number 6

«

»  Evaluation of a Comic Pook :

-

Name of respondent:

: Address: E -

l.. Do yoxl like the design on the cover?
Yes No

If not, what design would you suggest? -
i .

<
v

2. The title of this comic book is

Do you like the title?
Yes No
If not, could you stggest a bettes title? - -

N Rl
: T

3. %hat is the message of this comic book?

/ , ©

N 4. Are the &ctm%es clear? *
. ‘all are clear

some are clear
nothing is clear

<

Indicate which pictures are not clear.

e

v e e e

. .

I
5. Is there any lesson that you learnen} from this comic book?

Yes No
p If yes, what is the lesson? ' ‘ .
[} . "\' - _ . - 1 ——
R
- . .
. ' .’ 2I42 . t k
- |
) * L g . e |
AV
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1

3

Did you find this comic book interesting?

i Y:es . No ] A
If not, why not? L

Are the words phrases or sentences used in the .story eaéy to understand?
Yes. No - ‘\
If no, what are they?

Would you recommend this reading book to friends and relatives?

. Yes No
If not, why not?

Jpes

*‘ ) : z <

‘e
. - L. ] kd

’

What sugéestions caii you give to improve this comic book?

r]

- 3 ) V
- , \ .
\ - .
‘
S [
"; ~
%)
| o
¥
L -
‘
3
L
- o
“‘. o \
.
= -~
-
- [
M »
. % * *
& s~ ‘\ -~
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i

Background Informdtion about the Réspondent - -

A
Age at last birthday:

PR

Male

Female

" Sex of respondent

Marital status Single
Married
Widowed /separated

Education completed Primary

Intermediate

’

S%ao_n—dary _
qulc;gihte

7
7
7
7.
7
D.
7
[aw
[
L

No formal eduecation

Present occupation

-

Number of children,
if applicable

TSRS, Y7 S

|
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] w R . . , . R
, Evaluation Insttument Number’ 7
1
- ’ Evaluation of a Radio Script - _ s
Name of respondent: N .
Address: _ .

i ' - s

1. . Did you like the title of the script?

~ Yes . No ) _ ) E
< If not, why not? . - .-
2 - -~
What title would you suggest instead? A ' R ki
. 2. How did you find the length of the script? . .
. too- short o . )
. ’ just right N :
. ' ~ too long Co S Ny
3. Did you find the story interesting? - C -
. — Yes " _No - N
° . If not, why not? T >
q W~ x ) _ -
4. Is there anything in the scﬁp.t that is not true? o
Yes * No ‘o )
\ If yes, what is it/are they? -
. . . N ;~ -
. B ¥
) . . . R -
S. . Are the words phrases or sentences in the script easy to understand? - - - { *
“?u‘ YeS No Ld ¢
If not, what are these words/sentences?
B . \ )
* . \ ‘ , . . 245 % T . @
. ‘ ' ) ’
. <8 1 .




-
6. Are there words phrases or sentences that might offend. people .living .

i . . - .
Population education in non-formal education programmes
. g a ‘

‘ in this village?

P YeS - NO A ’ , - ?
| If yes, what are these words/sentences?
\ - \ i . - - .
-7. . What is the message of the script? " '
Ed
] -
A 8. What suggestions can you-give to improve this script?
\ -
. N 3 ‘
- D - .
’
| -
: N * ~
| > ’ ‘
| . \ b -, '
; ¢ ' . . bl -
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| s -
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4 N
Background Information about the Respondent v
' _ ' ; «
Age at last birthday: _ '
_' ) . . ‘9 -
Sex of respondent [] Male
\
: [—] Female » .
Marital status . [ ] Single .
[ ] Married )
‘ [—J Widowed/separated R .
: & —_ . ’
Education completed : . L/ Primary . )
[] ntermediate ' : S
1 vo© ¢
. - [_] Secondary o
[} "Colleg‘iate 0
" o + [/ No formal education N\
Present octupation = ' - - . LN
" Number of children, s ) i .
if applicable — )
) .
- '\ ,\ . .
» » . o= .
] fi T » ¢
» . s ' s - . - ‘-
N wd” L ) -
v / ’ “ ‘;‘ T -0- I" o: ” "" hd o - o
' . > - \
e 247 L. S
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Evaluation Instrument Number ‘8
. \

' Baseline: -Survey Form .\~
. J ‘ . L4 °

Namg of village:

M .

°

I. General information .
Please check the appropriate answer on the space provided:

4 7

Respohdent’ type Marital status " Religion
family head single ' Buddhist
spouse ~ - " married ) » Confiici

N . ©_ dependent child > widowed/ . " Hindu
. other ‘ * separated - Muslim
. . . - Protestant
. . ' Catholic °
. S o . ' Others
) . ‘& - ot . (specify)
v Family record -
v ar ’ .
L] N N v ° ° ° I
Name of  Relationship <. : .-
family . . to family - “Eduga-. .Jne - Out-of-_
member head Age Sex  tion  school school
— - L
ry ’E? . _J}%

% L4 4 -
- N . " ° .
" Total number of persons in the family:™ . persons -
S If respondent is married, age at marriage: . " years
.t o . .o ’ ) . : . R
Occupation: : .
’
. - X * *
N S
[ \ .
/ . 4 248
“ i ¢
) A <
- i 7 . M .




*Main.source bf-
income: ‘4 .
4 - . 4 .
Other sources . g -
» of ineome:_ :

-~

Programme evaluation

Intome from miin -
. source: .

- + Y _
R )

Income from
.¢ _ othet sources:
+

e

; ) Total income from all sources

= -

II: Views, én population, commummtlon and related toplcs i

, . o Yees | No

.Don’t
"know

No

comment

1. 'Is your family income adequate? >t

1

ﬁyou have any knowledge of
faﬂ]uly planning? .

3.Y Do you practloe family planning?

4, "Are you m favour of early marriage?

5‘ Are you in favoyr of a large: family?

. Have you and your husband/w1fe
ever discussed the number of children .

you want to have" . : - e

l’
a\,Do children prov1de secunty m old
» agef) R

i,

'Do children come because it s the\ .
will of God? . -

~

Do you think youf courtry is
‘. over-populated?

Do you have readmg matenals
at home?

11." Do you lisfen te the radio?

Do you have, tlme for recreation?

12._

"13. .Do you haye adequate recreational
" facilities?

14,

Have you aftended any seminar,
workshop. or lecture on popu-
lation education?
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3 : . .- - A

. . Yes | No{ Don’t
A know

'
\ .

No
comment

" 15. Do you think population education \ f
. will help improve tHe quality of - '
family life? (Standard of living,
education, nutrition, general . T
e health) ‘. '

AN . N
o . 16. Are there any existing organ-
= izations in your community? ! )
N «  (Welfare; civic, rqhgxous) . L e
. \ . ‘ ’ . - ) -
B v N N 3 .~ . . , . " P .
1. Problems and solutlons L o .
LA - q- ¢ ‘- - ‘g '} ,
» . B AT
. - - 1 'What problems~do you. haverm your vﬂlage‘7 R X L
' Kl P .
N Y . " . v, N ‘4 ei N . . -\‘a .
~ e A NN O ! -. PR G
AR + - 'd -« N ;’. e . N ; L 2
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-~ N ¢ - P A} ‘ L. , . . v
L ° .2, Isthe commumty exertmg eft'orts towards the solution of these:
) groBlems" - . 5
. .- ‘; . \f "o o . .
T . < ~ Yes s« «No + "., Don’t know
« . . N N i " .
[ E
- I‘(not why not" .y N .
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© o . Programme'evalu_ation
T . Evaluation Instrument Number 9 : \

: , " Questionnaire for Population Education . _
s D : : >

Nameof Respondent: _ . -

“ FEAN . .
Nhme of Village: ___ . .

L.
-

The.following statements are about population education. Please read
each statement carefully and mark the box provided with a ‘T’ if the state-
ment is true and an ‘F’ if it is false. . Co
1. In the absence of movement of peopk from one country to- another a

- o country s population increases when there are more_births than

S - there are deaths e ‘ S
. 2. The presence of many indistries brmgs growth~ and progress t0'a .
nation wrthout polluting the env1ronment Rt - . "~

s " 3. Throwmg yq‘ur garbage into the river is good for fish. -

-

= ° 4, The presenoe of health workers in a vrllage is necessary for
- promoting healthy {iving in a commumty

>

3 -c ~.
S 5. A low death rate ina vrllage could be attributed to good health
and sanitation i the community. -

* 6. The low incidence of epidemic diseases in a vrllage could-be
attributed ‘to good- health.- and sanitation in the' community.

7. Movement of people from the, v111age to the crty generally results in:

t

a) .msufﬁcrent housing for immigrant famrlres Py

&,

© b /}arge-smle unemployment in the cities

¢) insufficient educational facilities for immigrant children
. d) insufficient social, services. )

Y

e) emergence of uﬁan ‘slums ¢
f) mcreased prpportibn of old age populatron in the rural areas

8. Postponing’ marriage until late in life is one of the acceptable
sotutions for reducing rapid population growth

.

4

0 ‘nn‘;unnnun h

.

N 9. Practrcrng family planning means foregorng sexual pleasure

10. F&mly planning is mtended not only for.those who would like
= ¢ . to spate and limit_their children but also for those who would
.o ' like to have childfén. ..
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Population education in nen-formal education programmes

{1.” Conception takes place only when both ovum and sperm
meet in the falloplan tube. . »

.
.

12, It is the sole responsrblhty of the mother to look after the
welfare of the famlly .. - s - ‘

)

13. Reh‘gion plays an__important role in one’s decision about the
adoption-of a family planning method.
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Evaluation Instrument Number 10

4

Attitudinal Scale

Programme evaluation

- y

.
.

8 The followmg statements are rela'fed to populatlon educatlon Please

approprlate column against’each statement PRV

I . -
7

. A large family is a sign of

God’s blesgpgs

o

2. Chlldren provide security in
.old age

; 0 . '.

3. Children strengthen the bond
bétween husband and wife

.4, Three successwe children of
the same sex followed by an-
other of the opposite sex
bring gdod luck

°S. Havngnany children is a
- sign of pne s manlmess -

6. I% lmportant to haVe a son
f& continuity of famllS' name

7. Famlly planning can 1mprove .
the quahty of famlly life

8. A pe}son who begets miore
children than hlS ‘capacity for
decent chlld-rearmg is
morally irresponsible ~ *

~

. .

. "
5

9. Having small families mean -
better educatlonal facilities -
-* for the chxldren
Bl N .
18, Large farmhes add to the social
problems of the commumty ’

.read each statement Td glve your. opinion by checkmg ( & ) the

v

i . \':' o ,
Strong"ly | Un- | Dis:{ Strongly| . K
agree | Agree | decided | agred | disagree Lo
. >
t - N X ’ '
. —J
’ 3 ¢ - b ] hd s .
7 . \~




- i
Ty, Populatzon eduoatzon in non formal edycation pr’ogrammes - .
3 . Evaluat.\om Ins!fument Number 11 \ - ‘e - ©
. . » . -' L. .,: - ) . ‘ . oo -.J
IR *Reading and Wntmg Test ~ Coe . g
. R , R R . . . N .
:0 ’ AY - ‘- - : L] p b
' s * S, . . ' ‘ : 2R 2
. . % '. . ———
o Read the followmg paragraphs carefully and answer the q,uestlons given * > .
- below." . - . : Coa .

L t. Maria Santos, age 20 years, isa lovely girl from Barrio Luksuhlﬁ*;f She was
marriéd to Pedro Reyes, age 22 years, a native of Barrio Talisay on 30 June 1970.
The couple inherited one-hectare of agricultural sugar-cane land from Pedro’s
* parents. This property gave them an Wﬁ'lcome of five thousand peses @ 5,000. 00) < T

. ayear. They had a house'of thejr aside from the sugar-cane field, Mana i o
such a good housekeeper, it made her husband very happy. . -

'S

Their first child was bgrn a year after their wedding. He was named Pedro, - .
Jr. after the father. He was a very lovable and-heaith yghild.- The parents loved- .
him so much and wanted him to be an educated man, and so they trled to save L.
twenty pesos @720.00) a month fos, lis education. - o

‘ A year af@r the blrth of Pedro, Jr. agbaby girl was horn to the couple She ‘
. was named after her grandmother, and they loved callm her Maria Teresa. -

Then two more daug‘hters came after Terésa. Maﬂa s health began to . 7' K Y
K suilfer because of clo§ely-spaced pregnancies.and household chores that ever-*

" burdened her. The family’s income is now barely efiough to meet the needs

of the family members. Pedro also became sickly because he had to work

for longer hours. . . 'J : ' \ . i .

! ) v
A .
.

-

Questions:

<
| - -

. I - Y . . A
{ From where is Mrs. Reyes?

: -. 3
' . 2. Whete did the couple Tive? .

3 . 5

3. When were they married?\ ) o " ) .

. r L 4

4. How big'is their agricultural land? . .
b 4 ) _ ) — ’ 4
5. Which &f the children was named after the grandn;oth‘er? ‘

N .
\ \
T

+ 6. Why did Mr. ,and Mrs. Reyes want to save money?
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. ' Programme evaluation
How many daughters were born tb Mr. and Mrs. Reyes? i
. n _

If their f‘amxly s mcome is P 5 000 00 a year, what is their average
monthly 1ncome‘7

v ~
' v ]
- .
' . . o
~

- [}
.

What was the difference in age bet_weerll Mr. and Mrs. Reyes?

Y

\

:

- £y
0

If Mr. and Mrs Reyes saves #.20.00 a month how much wlll they -

beable.tosavemoneyear" N .

How long will it take }he'm to save # 2,000.007 ' =




. Population education in non-formal education programmes

Cs L . ' ) s
Evaluation Instrument Number 12

-4 Visual Percéption Test

. . - . " ’
Testing ability to receiye a messag€

Picfure No, 1 -

Plcture No. 2 - Recognition of the main message ini a pitture’ w1th many '

details ™

Rl o

a mmmm

-

-

s

Recognition of ‘the main message in a picture without’details
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" Picture No, 4 - AbHity to understand a log'icai sequence of ;{i“ctures

v, ’ °

. - e
. .
.- -
7 . \
L
“ '
.

.
-

.
g
(S
v n
.
-
.
.
~
-
-
-
. t *




A3 '
\ . ‘
- . ~ t ;-:. -
’ ~ : {
N ‘ : - N . .. ‘- \
~ 'y -, . APPENDIX o .
, oo ) . o - : ~
- 2—- e BIBLIOGRAPHY" .- _

Y M N . . .
Bajewa, G.S. and ‘others. Making'iira'ctigal education extension prbgrammes in
comminity development. gsw Delhi,Directorate oﬂ‘E{(tension,.Mini‘stry of
, Food and Agri'culture; Government, of quia, 1960. - - *

k4

By, Darciewand others. Evaluation in extension. Mashington, D.é_.7 Djvision
-" of Extension, Research and Training, Federal Extension Service, United
States Department of Agriculture,, 1959. - .
o . . e . . i \ )
0 Caro, Francis G. Readings in evaluation research. New York, Russell Sage
' " . Foundation, 1971. ‘., - )
[ o/ . .
S Cronbach, Leg. “Course\improx"ement_ through evaluation,” ‘Teachers College
Record 64(8): 672, 1963. - R ) L . .

- Mot A Trorn mpinn e o g e o3
Grandstaff, Marvin. Alternatives in educatign: a summary view of research and .

T, T _ analysls on the contept of non-formal education. East Lansing, Michigan,

Michgan State University, 1974. ) .
. . s g i . ( . T ‘e

. Hamblin, A.C." Evaluation and cpntrol of tratning. London, McGtaw Hill Book

- Y - Co., 1973, - . S -

h *Kelsey, L.D. and C.C. Hearrte. C'b_-Opera‘tQ;é extéhsion work. New York, -

¢ _.Comstock Publishing Associates, 1963. ‘ ) '
. . . . R , [ S

, ++ Khan, Ansar Ali. .Curriculum development In out-of-school population educa- N

\ S .ness and Efﬁci'enc_:y,’l’ Studies in Family PIgnning 6(2): 3744, February 1975. °

dnstitute-of InternationalStudies in Education, College of Education,

[}

tion. Bangkok, Unesco ROEAP, 1980. mimeo. ; '
w0 <, ’ . L
Philippines. . Ministry of “*Education and Culture, Population Education Program.

"Plam'zing_ for the futyré: population education in the Philipptyes» Manila, 1972.

University. B

_s ‘opulzlition Institute. Philippine population: profiles,
. problems, prois‘pects. Manila, 1974. - ' -

" ‘Robertc!, Eduardo ‘and others. .“Evaluating family- pia’rming programme effective-

Sabrasky,-Laurel K. “The place of teaching plan analysis in tfle evaluation plan,” '
-in Darci By (editdr), Evaludtion in extension. Washington, D.C., Division

, .of Extension, Researcl} and Training, Federal Extension Service, U.S. Depart-
ment of Agricalture, 1959. .




. '
'
.
~ .
N . .

- ¢ * v -
- v o 7 ~N— . ¢ . ..
. . Popudation educdtion ip non-formal education programmes

1 4

.

Silchma'a, Edward A. Ewaluative research. principles and pﬁractice in public
T _service and social action programmes. New York, Russell Sage Foundation,
¢ 1967 l . .
- - ] . - ' ‘ . .
Unesco. Population education: a contemporaty concern, Paris, 1978,
M ; .
ROE‘AP. . * . . -

Manual on evaluation in population educatian. ! ff-Bangkok 1979.

)

. . Popuilation education. a source book on content dnd methodology -/
Bangkok 1980

k)

/—
. Report ofa Consz}ltauve Seminar on P0pu1atton Educattorz for Qutof-SchooI
’ , Youth and Adults, Bangkok; 20-28 0ctober 1975. Bangkok 1975. -

. » Report of an Asian Regiongl Workshop,on POpuIatton and Fanptly~Educattart
- Bangkok 7 September—7 October 1970, Bzmgkok 1971.

. Report of a Regional Consultattve Semmar on Future Dxrecttons o?Popu» o
Iatton Educatton Manila, 14—21)August 1978. Bangkok, 1973‘ -

. R.eport of a Regional Training Workshop ofi- Instructtonal Materials Develop-
~ merﬁ\ in Qut-of-School Population Education, Nueva Ect]a Phtltppmes N
-0~ 18-29 June 1979 Bangkols\lgj9 L po-

s . e
a ° ' Reportofa Re?zonal Workshop on Development of Curricular Materials’
Integrating Population Education in Norormal Edudtion Pbogrammes,
Los Banoe Phthppmes 3-21 November 1980 Bangkok 1980. 2.

> - Repof't oj‘ a Sub-Regpnal Group Trammg Cdurse in Populatton Educatton
Bangkok' 18 August—5 September 1980 Bangkok 1980. . ’

: ,«« Trammg manual in populatton educatton Ba% 1)978 . .

~ o~
- .

k<]

"\




