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This paper describes an educatlonal experlment under- .
J‘.. .
: taken in the Fall of 1978 at William Paterson College of

>
-

New Jersey. Tne auspices for the project was our federal-,

ly funded Freshman Seminar Program, a college~wide attempt

‘to engage freeshmen, chosen at random, in learning situations
° - N +
' designed to broaden the often narrow s&ope of experience

. , : INAE
normally encountered by state college students in rather o

heavily career-oriented degree programs. S

. |
o 'The Freshman Seminar system offers a selection of

) . .
courses congregated in "modes," which, being essentially

designations of course style, do not actually specify con-
. S
» £

tent area of subject matter. I chose to work within the

"Master Learner" mode Wthh stipulates that an %QTpructor )

will undertake to learn along with a group of students a

*

a subJect he hlmself does not knowz being an educated person,
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the instructor ought to be a good model’ for the students

e

own - learnlng. I was pleased with this structured _oppor-

tun1ty to add to my own education while contributing to a

4

- .
new campus venture. Without really considering the implica-
x N o

tions for pedagodic success, I selected a study of classic-

-
.

al Greek as our topic. Admittedly one of my prime motiva-
tions was the wish to learn a little about a language I

~ had never .studied; but, then again, since the students '
would be watching me learn, such a personal enthusiasm would

\

serve the needs of the course in an addltlonally approprlate
way. 2 1 ' P ‘

. The notiohs of this mode” include not regarding the
”subject matter itself as the absolute goal of the course;

it is asspmwed that a difficult subject will not be mastered.
inh a s1ngle semeSter, but w1ll be used as the format for a

somewhat more general,learnlng experlence. In using a for-

7 )

eign language—vespeC1ally one so far removed from contem-

~

porary students' educational, practical and phllosophlcal
concerns — I envisioned that-the students would not only

learn something about this language, but about language in
l AN ' Y >
general, about their own native language in particular, and

about one far-distant culture, all in addition to the more

N ~
' . N

abstract not}on‘of "learnigy about learning! that is provided .

/for by the very format and assumption of the course procedure.
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Because of the unusually intenge central role of the
teacher/model in this class, a certain amount of autobio-
graphical account is pertinent not just to a repo:t of the

prOJect, but darectly to the students as well so that they
N A

can witness ny motlvatlons and the vantage pgints from which

» )

I ?m approachlng our subject. As a mus1c1an who regularly

[

teaches music theory and analysls, I rout1nely deal ‘with

!

- .
presents communicable utterances of a speciai Kind. On both

4

information encoded in a special, esoterlc sxépem; music.

these counts, the analogy to language is clear.'Furthefmore,

J‘ -~ . Aol 4.( <
however, I have always had.an interest in human language, .

Y o S e

even though my facility in speaking and reading foreign

& '
languages is-not marked. I studied Latin and French- in high.
. a

school, French and German in;college; and I/have always .
'valued my familiarity with Latin{ f&have come to know some
Italian (principally because Qf-its ESEfulness‘ig‘music) and
Chinése (out of an interest in the culture). Smatterings of
Hebrew and Y1dd1sh were part of my upbrlnging, and Jy under-~

standlng of .English was enrlched durlng college by stud1es \ 4

hi

of llngulstlcs and- (in a- cburse on Chaucer) Mlddle Engllsh._,

The plcture thus prasented to the,class, then, is one

-
¢

of an educated and 1nterested learner approachlng a subJect

4 © 4
R

- not profes51onally related to his own fleld of endeavor, but

one close to his 1ntellectual 1ntereste, andapresumably avail-

&

v
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able to~Him on the basis of his past history Ié)f J:arning. in

\
»

language. My own lack of talent in actual fluency- in other

languages, freely announced to the students, could. here ‘e ~

) .
seen as a positive factor, gince the students would not feel

that they needed a special ‘ t& to follow along with me.
RN ,

And my past attempts at casual self-learning in a few lan-
4 .
guageé would additionally. recommend me to them a5 a model

learner. - ’ AT

—

.It should be emphasized that although this- picture was
earnestly presented to the students (wvho were asked to re-

ciprocate by describing their own history with languages—

~

both in'school and in the home — as well as their own edu=

>

‘. - . ; . :
cational and vocational goals), they Yet responded with,.by

and large, & good deal of skepticism, ranging to incompre-

hension and even hostility. (it should be pointed out that,
p . \ . '
as they were chosen at random for this project, they had no

foreknowledge of the shbject to be tackled. within the mode -

r

they selected ) One of my 1n1t1al challenges’, theQ:?was to
. ¢

utilize my' enthu51asm 1n ways that took into account the1r
own needs,'lncllnatlons and attitudes. I‘quickly learned,
‘gpr example, that 1? d1d me no good ~— was detrlmental to our

purposes, in fact —-to say somethlng on the order wof "wouldn t
it be terrific if, aﬁter a_semester s,work,,we could translate
R 2 - .
» . -
the.first,@ew lines of The Iljad?" — a,comment that only

-

-
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puzzled the students. Much more pertinent, according to hy
later discoveries in the course, would have, been: "Wouldn't
it be interesting to be able to,express our own names in Greek

( letters?" | \ : . »

At the same time, and espetially as the true comptexity

&8 even theé primitive levels ofsthe suhject was discovered

Y 'S
. . by the class; it was important contimially to remind the
. o )
students that they were not exbected actually to ‘master the
v o
materials of the Greek language: we would be u51ng the study *

4

of Greek as a focus for,.other kinds of" learnlng.

But here I must 1mmed1ately p01ht out that I- caml to

A -

[ 4

0'.

learn that too much attentiontD these larger, vaguer aspects

-

i ‘ of the course was, perhags-paradoxiga;ly, ultimately threaten~

hd [

o ing to our entire purpose. Thus, were we- to proceed largely

- ar

by discussions of "leérnlng," or even "the nature of language"

or "Greek culture," we would not have gotten around to testlng
the true idea of the course: to learn about thése: things«

v ‘ .’ hrdhgh the actual study of our partlcular subject, in alll
its details.We basically spent our tlmestudylng the Greek
,language; and T developed a ﬁ'convictioh that. only by at--
: ° tention to the real learnlng tter at hand would the objects
of the broader learnlng experlence be met. Of course, due to

the one~semester duration of the course and the.special pur-

poses oR\the project, ourlcourse of study differed greatly "

s % ’ N

» .




from the- standard study of a language; but this will be de-

scribed shortily.

’

. N . . 1 . . .
. In consultation with a faculty member in foreign lan- .

guages at our college, I chose our texts A New Introduction

To Greék by Chase and Phllllps (Harvard) This book was our

’sole tool, and the prime dally focus of the course.. } was

careful not to tacklethe book in advance, so that the students .
would genulnely watch me in the initial stages of contact with
the material. In addftion, however, I did speak with a recdg-c’

nlzed classzcs scholar whosername I ggt from a mention in

The New Yorker of the intensive summer course in Greek of-

fered by the Clty Unlverslty of New York. This professor an-

swered questions that arose after a few weeks of the course

had gone by - (polnts,thatwseemed ambiguous in- the*text,uandmk
e \‘
whlchuwere agreed upon by the students as belng problema-:

tical). Aside from thlS single consultatlon and the. use of
the textbook, no other influences or help were presents In-
cidentally, I made)sure to describe to the students both how

I arrived at the choice of text and.how ‘I fouﬁd our consultant's

name. (E}nce we were dealing with an ancient language, it did

s

_not se€em necessary to use addltlonal a1ds for pronunciation in
[ 4 [

the form of pative speakers or recor41ngs )

. e Learnlpg the Greek alphabet was our “first task, and this o

itself brought to the fore many of thé larger issues af ;he

L} . ~

3
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- To take a Greek word and express it in Engllsh letters, it

vas, necessary for the students to examlne cr1t1callx the

avoided any standard dlctlonary Practice of developing ’ ' .

, .
7 \ . - \ b4
-~ ¢

Course. For example, in dealing with pronunciétion of combinaﬁ

tions of Greek letters, the students needed to arrive at handy

» \ )

English equlvalents of the Greek™ units (partlcularly the d&p-_ . ;
thongs); this in turn resulted in'a forceful confroéontation

with the sounds of English and their orthographlc represen-

tatlon. This confrontatlon was active in the constant work -

b)
-

in transllteratlon we performed to focus our pronunc1at19n. ~
. — _—_—

-

4

sounds\hhey were making when pron0unC1ng the Greek word so \
e

that they could think of English letters that would form~a

A ]

fa1rly unamblguous equlvalent To clarify this endeavor, we

- -

4

spec1al signs for agreed-upon sounds, oyt\;:ose 1nstead con;,

binations of letters familiar from very consnon words (the ‘ay*' .

of 'say® for examples fOr ‘the eta sound) as needed. Such a

.
.

word, then, as Jqukn would not unamblguously be" rendered by

'‘gnomae* since the quality of the”vowels is not certain;

-

rather, the .rendering 'gnohémaY' seemed suitable. Often I .

would wzllfully mlspronounce a student's suggested\translit-

.4

eratioh by seizing upon an?’posslble//nblgulty in h1s use of

English letters.

. - N
~ * ‘

At the*s;me time, we_found reverse transliteration (from

L]

English words inta Greek letters) to be an unusual and st1mu-




"focysed verslon of th1s procedure. And I‘found in general that

) , T : ' .
lating.exerQise. Here, tod, students needed to énalyzeAtheir
speech sounds carefully'ln order to arrive at correct results.

-~

The Engllsh word 'toy,‘ for .example, would (after the\1n1t1al
consohant) call for the 'aw' of.Omicrbn plus the"‘ge' of ilota.

Again, the analys1s of Engllsh d1pthongs was a paftlcularly

critical- attentlon to’ Engllsh phonics was a new ekperience
- 2 .

»

for the students. _ . K . ’ c,

Clearly the amount of tlme we .spent study1ng the Greek
alphabép,kand espec1af1y all of the related work 1n trans-

llteratlon in both d1rectlons, is not a featureé 0f the stan- -

A ]

dard study of Greek. But’ the extent to whlch.the hours spent
on these problems helped the students th1nk about the1r own

- )
language as well as the general question of sound-maklng in

languages was sat1sfy1ng in an unanticipated way. (We also .

i

‘came to note, for example, that certa1n English sounds ~- llke
1

1% R are’ unavallable in Qreek.»And we d1scussed 1nstances

L4 o N
)

of extra-Greek uses of Greek letters, as 1n modern technlcal i

) o ’

fleldSo) \\'.) : ) i '

i
- -

’ Learning-vocabulary was likeil se useful beyond the

ordlnary end’ of translation: for-we devoted much attentlon to

thg broadly engaglng matter of c0gnates. ‘Phis. aspect of 1an-

L
gdage seemed to fasC1nate the students, who perhaps were not

so accustomed to witnessing the reflectlons of Latin or even .
-~

- N ‘ ) o " ¥
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Romance &anguages in English. The. tracing of cognates, like
. o trans11terat10n, was —-agamn .in contrast to what I 1mag1ne

1s usual in the normal study of Greek — thus heaV1ly empha-.‘

. . . . 7
ySized. Also, as with transliteration, the work proceeded in
[} } *

—

both directions. On the final examination, for example, I

asked. the students t0 confront the Epglish words geology

o

and geography and compare and contrast them accordlng to

~

their probable Greek antecedents. Here they would dlscover'

»

14 ]

kPat in hothroases the rooth\ accounted for "the 'earth' por-
tion of the meanlngs; whereas in the f1rst Ease the '-ologyﬂ‘
derives from onos (¢ reason), Whlle the -ography fofrthe
second case derlves frmny?u¢&o(the verh 'to write' ).eThus

3
the first words "reasoning about the earth;" and theusecond:

. " "writing down the earth" (maps). . . ' -

In these. areas of' our work the students made many fas-
T ¢ . .
cinatingly naive errors, suggesting avenues of further ex-

~ ww
\ ploratlon and clarlflcatlon. In transllteratlon, for example,

someone mlght mlstake the name of ‘a Greek letter for 1tsu

. g - . .
~ pronunC1atlon the word TS would “becdme 'p1e-ohs.' foun§
A

s it useful to challenge such a student by asklng if the

) English word 'dot’ ought to be prono%nced 'deé%ot.' In cog—é

nate work, the studénts would sometlmes draw falso cognates

bysattending only to the phonics of the term, excluslve of 1ts

1
A
1

lexrcal essences hence,h%yos (= reason) would _suggest 'log

v
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rather than"logic.' More strlﬁlngly,4such a word as"rp(TTovs

—

= three-footed) mlght suggest not tr1pod but s trlpods Here .

. the puzzling assumption was that the typ1cal»nom1nat1ve- Lo

‘masculine-sﬁngular.'s' in Greek had anything' to do with the

-

standard plural ‘st 1n Engllsh But th1s error leads us

~

dlrectlv to the. truly central problem of the course: grammar.
The_study of.Greek grammar and syntax produced our most

. . - -
energetic-struggles, our mest revealing.errors, and our

s

nearly intractablé problems. Here above all were the stu-.

‘ $

dents confronted witH abstract aspects of language largely

forelgn to them, for so much grammar is so well hidden in

the syntax of-English, an8 thus only d1mly perceived, if at’

all, by most of them‘ The f1rst of these critical areas was *
. J «

. the hotlon of case 1nflectlon for nouns, pronouns and adJec-

tives. Indeed at flrst it was essential to'remind the stu-~
dents of the very'meanings.of these parts of speech. They
. \ ~ \ .

next needad to discover the fundamental problem_in older

y ‘ . . -

languagess what in English‘is handled by word-order and the
use of prép081tlons is typlcally 1n an older language managed

by case 1qflectlon.

- .
-
’

" Thus, it was frrst necessary to review simple English

sentences. in-.order to distlngulsh, say, betweem:the nomlm:_//)

tive 'house' of "The house is big" and the accusative “version"
3

in, "I bought that house. " Nevertheless, word order continued

”
-
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to hold such sway for many that in & Greek sentence where:
subJect and predlcate Were neversed‘ they w0uld then trans-“

+« late by matchihg up each Greek~wo§d with a bale equlvalént
from thé’vocabulary translatlon llst, andthen proceed to

form an Engllsh sentence in the same Order, totally ignoring

*

the persuaslon oﬁ the’ case endlngs that are meaht to/s‘ggest

a word order for Engllsh. If the glveﬂ word Order d;d.not

this way produce.sense,'¢he students mlght then permute the‘
words, often addlng extra genltlve-or datlve lnflectlons 1n'
Engllsh a}ong the way, untll some seemlngly sens1ble Engllsh

,statEment resulted.

———
'-

-

A

Actually, I came to feel that the students 1n general«\

d1d not belleve in the reallty of case lnflectlon as a lin- -

A "

gu1st1C'determ1nant. They acknowledged that these bothersome

£

atters ex1sted in print, and would often translate accordlng-

ly; but just as. often they would neglect tQ 1nflect a Gseek ,{\

word past 1ts or;glnal vocabulary-llst form in working from .,
y .
‘. gndlish to Greek,'or would stubbornly refuse to honor -the -

: Co - . t ‘ N
endings in* working from Greek to English.‘in‘additional prob-_

-

lem here was the d&sﬁint'subject world to which’the content‘
en

of so ‘many of the s ences in the Chase- Phllllps book re-

©
I

* fer. For once a translatlon pneC1p1tated from a pProper

- —

and’ painstaking study of the noun‘endlngs,.the result would

not always strike the student as\beinéla senslble 'sentence
' - . 1 ‘ y X
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\ , .
that anyone would care to utter; this would then be reJected

~

as 1mprobable, and the student would elther tamper seriously
w1th the original rn order to contrive a more Satlsfactory
‘resuLt, or would_simply give un; with the consequent loss of
faith in the;nen, and perhaps’accurately aﬁblied, knowledgée

of case workings.‘Many of the® sentences derive from Gréek
N - - , s ) . ’ ‘ yVa
political or social philosophy, and were thus puzzling to

the students: "Secure is the city whose citizens are just."
> * .
Much worse: "Man's speech is the shadow of his reason, " or

"Darkness is cause for reasén;" These problems perhaps sug-
. <

gest the inadvisability of studying a far-distant language

in the sterile context that largely ignores the culture that
. &

N

Spawned the tongue.- : -

The-genitive and dative cases éresented special prob-
{
lems. For here the use of Engllsh aux111ar1es (of, for, to).

is not dlrectly 1nd1cated by the Greek, and the students
p /
needed to develop some abstract linguistic imagination in

order to acqulre a feel: for, say, the pOSSESSlVE quallty of

q Q
the Greek genltlve-lnflected noun (or, more confus1ngly, noun

phrase). Thls “Broblem was compounded by someé%odels of Greek
word order which, in conJunction with clues prov1ded by the

¢ase' endings, require special ré-ordering in English: Con-

N~ Y N

. ‘ . . AN
sider the Greek sentence which, word by. word, yields: “The the
L . {"} . ‘\_ -
friends words best." First of all, the sentencé is (not atypic-

- . , ~ %
.,
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§ * ‘

. ally) elliptical for 'to be.' The sublegt and pred1cate en-

. dings of 'words' and ‘'hest' would have to be matched up, %
“// . ' yieldings "The words are .best" (the first 'the’ agreeing with

'wo;ds“). Then the 'the fr1ends' is seen to be 1nflected for

possess1on, thus: "The of- the-fr;ends words are best! or “The

\

words of frlends are best." (Gen1t1ve inflection of articles
stumped the students continually.) '
4 e ¢

. O

"L . . . . . !
As for the dative case, the no};on of indirect object ‘
N ° A Y

was mysterious to the students becalse of the syntactical
' ”
stream11n1ng in apgllshz "I gave Jdohn the book." It was’

'\ necessary to 1mag1ne confronting such an English sentence
from the p01n§”of view, of a non-nat{;e speaker, who might
- well be confused about the identity of the direct and inp-

/ .
direct objecdts; su¢h a pretense took some willingness and

e
-
N

imagination on the part of the students. >
A fine example that shows these related confus1ons with
a humor that was not a rare by-product in our work involves
" the Greek sentence that literally yieldss "The time physician
.. the pain is." "Time' and 'physician® are nominati e and other-
| wise agree; they appear side by side in a typical“:hbfect/
s predicdate pairing: "Time iq.g physician™ (allowing for dif-

/ ' . . ~

ferences between Greek and English use of articles-- a further

9

P matter of confusion for the students). Then, 'the pain' is

inflected with the genitive. Thuss "Time is the doctor

~ . ' S
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of pain" (= "Time heals all wounds"). Students' blatantin-

-

attention to case endings yielded such renderings as "Pain

3

is the time to go to the doctor" and (this one additionally

A . . * < . ~
‘revealing a nalvety about the use of slang) "Going to the
. ) \
doctor:is a real pain." '

- The matter of gender was mysterious for the students's
again’ for its general lack of appearance im English, al-
though many of them were familiar with the notion from Ro-

mance languages (almost~excl§Fively Spanish, actually).. But

here at least the puzzles were sﬁandard linguistic problems

that we could explore togethers why are nouns classified -

A ]

according to gender at all? how did this come into- being?

] .
\

A ' . . , -
- when and: why did the sexual connotation become involved?
why do assignments to gender-glass seem arbitrarf and often

counter-intuitive? (For example, the Greék word for ‘child’

\ A .

is neuter.) Obviously, these discussions branched into the

?

general subject of language, its history and nature.
In the world of verbs the first problemswas that of—“
person/nunfber inflection, especially where.no apparent sub-

° - t
ject is presented. (Pronoun forms are often absent in- Greek

sentences, the endings alone delivering the personal essence. )

Of course here one could appeal to the largely degenerate

vestige of person inflection in'English;'although a curious

confusion for some students arose from the fact that the

. . -

+
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single consistent leftover in this domain in English is the
added 's' of'the th1rd person slngular (I, you, we, they buy;
but he b buys), which in théir minds. confllcted w1th the noun
plural 1nd1cat1on of the same pnoneme.

Further in the study. of verbs, the students needed to

. N ‘
'e§§ﬁ§nefthe possibilities of tense more concretely than they

wouId when speaking their own language naturally Thus we '

-

needed first of all to dlstlngulsh between the finer shades’

-

‘of time-now, time-before and time-after in Engllsh. We did

not progress far enbugh to engage in d1scusslons of woice
and mood, which surely hgie complicated thlngs greatly. But
an interesting problem appeared in terms of Engllsh auxiliaries.
» . R | .
. ) To translate into Greek, such a sentence as "I will go™ a-stu-
- .

"dent ‘might search his vocabulary index for the word 'will,

failing to realize, aéain, that the in-word inflection in
.Greek takes'cgre of the ty%ical English auxiliary. This con-

3

fusion was especially present in past-tense negatlves, such
as "I d1d not go," where a student might not thlnk to add
a standgrdyGreek negation to a simple past tense, But would
) ' search for the Greek form‘of *do or - worse - 'did.' Infin-
1t1ves, w1th their English auxlllary,sparked the same trouble,
Tt will be seen gﬁ all these situa ions that the study of
Greek language was unquestionabyy the” focus of our ‘work, but

~

that constant rebound on our own language was in effect, and

-~
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the tangential areas of- language generally (as in the question

of gender) and the culture of Greece (as in the sentence con- -

tents)-were regularly intruding. And it will® further be seen

that the most general purpose of the oourse, the learning about

learnlng, was itself left largely unarticulated, being, I hoped,

impliCit in the whole experience. I would, of course, very fre-

quently describe to the class the trouble I had with a.cer-

tain new situationinour lessons, as I performed assignments

in parallel with uhem. I would always demonstrate just:how I

was drawing on my previous experignce with other languages - .

and on- my limuted knowledge of linguistics. I shared with

them, for example, a technique which a trained language

teacher certainly would not need, but which was particularly -

useful in the self-directed learning that should underlie the

philosophy gf this mode. Often a concise and, especially, ol-

der language tekt (such as our Chasse and Phillips) will give.

a complex statement.of summary of a particular part of £he 'fﬂy

grammar of aflanguage by way of introduction to the behavior o
"of some worde or phrases. This explanation, often at first

devoid of actual examples, would typically be full or linguisf‘: N

‘tic jargon terms*\ganx/of which may be totally unfamiliar to ’

me ("encliric,? "postpositive"), others of which I recognize

individually but cannot deal with readily in heavy concentra-~ \

tion. The complex rules, for example, that govern the changes‘\,

~

S
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that take place in the final consonant of a Greek verb stem
when siagma must be:inserted to form the regular future tense

are described in our book in terms of ‘“labial mutes" and
/

other items that I recall from linguistics, and that are of
course thoroughly unknown to the students, even so, the

massive concentration of professional terms in a concise

passage such as this one is prohibitive even for me. T would

-

not advise the class in such a situation to search for defini-
tions of each such jargon itemin the unrealistic hope of
ultimately synthesizing the meaning of the passage. Rather 1I

showed them my bractice of skipping the forbidding material

A ]

altogether and proceeding directly to theﬂexamples that often

followed. By reflecting carefully on the matching behavior in
¢

English, I could oftén infer what' portion of Greek grammar
N i ? ~ i .

Lo, S, ' ’
was being summarized. In some Cases, even, a back-reference

' to the technical linguistic terms would in the light ‘of the

examples and their translations clarify the meanings of ‘those
items. l : - ,i ‘
Thus,‘most‘of the goals of onr experiment were met by
an, energetic attention to thé details of the chosen subject
matter” allowing the other areas to attend to themselves. It
should‘befnoted that certain critical features of Greek, such
as the entﬁre matter of accents, were omitted:from'our stuly
by mutual agreement, as' seeming to;be'- for better or worse -

A

C—

-
()
)
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L\\externa;/tofehrxneeds and goals. And further departing from.
“c;tusual practhe in studylng such languages, almost no memorlzlng
1 Was done. All?work was open-book style, with paradlgms ava11-
‘ able at every turn. We felt it more important-to understand and’ -
/ '/know how to usealist than to haveult a: our fluent command
(which ofy course would be essentlal in any study which had as
1ts.goal.the acquisition of the.language for reading, writing.

' ‘ ‘ or sp€aking). ﬁaturally, certain things th%t recurred fre-

quently enough were gradTally, if 1nforma11y, absorbed, such
as certa1n features of. the vocabulary, or: some areas of the

paradlgms for the declens1on50f “the", andtthe more common

noun/adJectlve forms, and. the simplest conJugatlons. Just the
. R

a fact that a language is studied at the basic level for at

Ve

least two years, while we met together/for only a’ s1ngle s
semester, gives a clear indication of the radlcally different
goals of this course and its perhaps new use of the study of
. a language. As asstrihing indicator of comparison even within

' the context of this limitasiqn, I offer the fact that the
s Chase and Phillips boek consists’ of forty~two chapters, and
is intended for the first semester of study alone; in our

~

experience we ended up covering only the first nine of these

-

chapters! . .

The success oﬁ this'experiment 1s'exceedingly difficult

to assess. On the ¢ one hand, I experlenced it as a personal- Lg




developed-a dislike for the ambiguity of how the course .
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success in the limited sense that I enjoyed myself, came to
. 3 ”

know some students outgide ogamy department, and learned a

L little Greek. And some students, moreover, were direct1§

- ]
stimulated by our work. However, it must be admitted that

not only were a few very unlappy with\this course, but the

P

majdrity of them were hardly enthusiastic during much of

the, semester. As soon as their curiosity died down, many

e

.

could be seen in-terms of their career needs or even their

eduCatipnal gbals. (Al1 students were allowed to claim this

course ‘as part of their general liberal studies requirements. )

Vggx feW'students.at this level and at this kind of -

/

school possess any appreciable inteiiectual curiosity,(ahd
so much of what delighted me ig. our work “simply bored or
puzzled them. But we strongly hope that the rigors of au

study like this, combined with certajin doors the subjeqt

may have opened, will bear fruit later on in their coiiege
. - . . ‘ ,
work, even if indirec%&y. (The entire Fgesﬁhanﬁseminar pro-
N . . . - .‘
gram is being subjected to some longitudinal statistical

account. ) ‘e . “@r 2 . -

L e - %

Perhaps ‘the attitude of the typical student can be

. assessed from the folloWing anecdote. On the final examina-

tion I presented a Greek “sentence which_ ought to have workedi

A - 3

out to "Pleasures do not always educate men." The usual con-

- ¢

b4




. here, have pleased us endugh to suggest consideration of a

To that end, several of us on the project staff have volun- , o

fusions described above, coupled perhaps with a touch of
‘. . -
hostility, produced in one case this result: "Education is I
> - - u '
not- always a pleasure.” ¢
y -~ , " \_/’{

We do, nevertheless, plan to continue. Mine was the only
. o o)
section of the Master Learner mode that utilized a language

as$ its topic, and the implications of the idea, as sketched %

»
- .

reservation of the enti;e mode, or the establishment of a
. ’ *

separate mode, for the study of languages. Regrettably,
. . — .

foreign languageLfequirements do not exiét‘at our coliege. .

-
.

- 3 - » * - \ -
But an idea an oyr minds is to see what happens %f all in-
(Y " : “‘l ’

coming freshman routinely basé through a special dke-term_

\

experience étudying aqlanguagé, perhaps a décidedly far- L) .
- N - - { .

removed one, for just the purposes Ithave beén discussing.

teered to try again next fall, with Japanese, Chinese and {

3 ]
3

Sanskrit as our banners. . i . ‘

)




