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FOREWORD

-

" With -the passage of Public Law 94-142 came the: challange to -

the” pub11c school system to edudate handicapped children in
|

regular classrooms, the least restrictive environment in many

™~

instances. For many teachers, the presence of-handicapped child-
ir

ren,in their classes presents problems which the teachers are

'ill-prepared to-resplve.

Martin (1974) identifies attitudes, fears, anxfeties, and.

posslb1e~OVert rejection as barr1ers to the placement of hand1—.

A}

capped ch11dren in regular Classrooms presents problems stemming

from the race, culture, and soc1oeconomic,1eve1 of the gtudents.

-

The minority handicapped cﬁild is confronted by“the teacher's lack

»
* of sen51t1V1ty to and positive Va1u1ng of ‘cultural differences
as well as hls/her abﬂllty to use teaching/learning strategies and

develop ‘and/or rewrite curricula in..response to the needs of

minority students. , In addition, the térm "minority" has the

“g,

connotation of belng less than qther groups with Tespect to power,

’~status, and treatment (Chinn, 1979).

To assist teacher ‘educators to overcome these problems and to
rmplementlb L. 94 142, NABSE/TAC has developed this series of

) modbles It 1é anticipated that these modules will be 1nfused in

teacher educatlon programs at hlst9r1ca11y BIack 1nst1tut10ns and,

~

thereby, serve as vehicles to enc/hrage and inspire preservice
A

teachers to use the1r minority perspectives and expertlsg/for the
benefit of spec1a1 needs m1nor1ty students in relation to

ey s

P,L. 94-142, S -

[y
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- There are five instructional modules in this series This
1nstrUCt10nal moque and others in the series address the: problems
faced by Black handicapped and other minorjty handicapped students.
The spirit and le'tter of P.L. 94-142 are -explored relative to

their ‘problems. The modules are as follows:

e

e P.L. 94-142 and the Minority Child

Minoritx4Hand1capped Students ' Assessment Issues’
.and Practices ’

e The Development and Delivery of Instructional Services:
A Commitment to the Minority Handicapped Child ’

e - Structuring the Learning Climate for Minority Handicapped
' Students

e Valuipg the Diver51ty of Minority Handicapped Students
s s

The module P.L. 94-142" and the Minority Child is to be used
LY

first Thereafter “the teacher educator may choose ,fo use any of
the remaining' modules as appropriate to the neegs of his/her
«student p;pulation. ) ’

All children have a right to equality of education. The
’National Alliance of Black School Educators believes that through
efforts such as’ those of the training Assistance Center equality

of educational*bpportunity for alil Black and other minoritx

3

students can be attained. - ' ) .

- . ~

-

Chinn, Philip C. The exceptionaI'minority‘*hild ‘'issues and some
answers. Exceptional Children, 1979, 45, 532-536.

o é
Martin, E. W. Some thoughts on mainstreaming. Exceptional
Children and Youth, November, 1974, 150- 1537
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RATIONALE

.

/ \ C e
In the last half of the seventies and early eighties a’

movement has 1mpacted Amerlcan education in the form of the

Educatlon for All Handﬁi&pped Ch11dren Act Public Law 94fl42

that was passed in November of 1975. ThlS federal legislation
: o

for handlcapped children ‘can probably trace its %Dotsﬂback to the
emergence of the civil and educational rights of mindrities from

1954 to 1964. The rlghts of Black and other m1nor1t1es were to.

be gdhranteed by legislative efforts. However, dlsparltles and
1nequ1t1es in this treatment of minorities St111'7x1st espec1a1%y

1n the educational s7rv1ces provided in our public schools. D 2

]

-
Despite federal legislation for civil and educational right§
. <. B - v‘ f‘
of minorities, substantial gains have not been made throughout

America.. The currjcular and instructional strategies used by

v . . . - . . . . v
‘teachers in -our public educdtion system are still. inequitable,-

especially as.they deal with Black and other minority children.

More and mofe it becomes evident that much of the delivery of -

quality'education to handicapped childrem is dependent upon

v

effective regular education teachers. Uanke special.education
teachers, regular education teachers have not been-tfain‘d to
diagnose, essess, br prescribe for children who beretofor have
traditionally been the responsibility of special educators, "
psychologiste, and other -specialists. While this concern has
been vocalized most eften within educdation communities, too few

. y
teacher education institutions have demonstrated total comhitment

to making programmatic changes which impact the traiping of-its
]

regulér preservice teachers. Through some federally funded projects.
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spor&dic and, tentat1ve changes have occurred but. there seems to be
no sYstematlc approach to designing a teacher edqﬁat1on program
inclusive of components that help regular preserv1ce teachers
understand thelrtroles in working w1th handicapped ch1ldren,1n

regular classroon sett1ngs There is also no systemat1c component

K

to prépare’ regular teachers psychologically, as well as academically,

for the tasks they are expected-to perform.
:‘\ i 4 o .
A statement adopted by the ‘American Assofiation of Co leges

for Teacher Education (AACTE)* in June of 1978 describes t e re-

EY

spons1b1l1ty of personnel preparat1on programs to the cogncept éi

ma1nstream1ng It purports that teacher educators mu reconcept-

ualize the nature of proféssional roles; develop curricula in which
~ >
the concept of 1nd1v1dual1zat1on becomes another strahd to be woven -

-~

into the fabr1c of teacher preparat1on Moreover . prospect1ve

regular teachers are unl1kely to acqu1re spfficient knowledge of*
~ %
children who are hand1capped and culturally ‘Fifferent upless 1t is

del1berately designed 1nto théeir preserv1ce and 1nserv1te educat1on

programs (Gay, 1976). ' , .

-
»

Teacher educators committed to the concept of."Mainstreaming”

.

must do more than add to the program of preservice regular teachers'

4

courses from the spec1al education department " They must deliver

a teacher educat1on program for mainstreaming that w1ll permeate

all professional exper1ences of the preservice teacher. The pre-

service regular.teacher must,be made aware and-knowledgeable of
L] L)

‘ g
the differences, capabilities, and .l1imitations of those<who are

identified as handicapped. However, preservice regular teacheks
. L
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. must also be cognizant of tQF implicatioﬁs of these differencés,l
capﬁbilities, gpd;limitagions for cﬁrriculum and:instruction.
Preggrvicé ?eéular teachers must bé Prévidegfthe’opportunitf tqg'.
observe and éxpérﬁment with teaching strategies in vgriea épyiropv

] ’ y

ments and to become competent and confident in adapting subject
g . : o i |
content and materials.to’appropriatelyhmeet the needs of minority
3 . /\ .
handicapped children in the mainstreamed classroom. .
" R S . - . @
The ‘preservice regular teacher should be able toa ‘//— . /J'
1o - * . * . t_ - e
1) ‘utilize curriculum to enhanceﬂ'humaniie, and . .
- ~expand ‘the total educational experiences of e
< v Black and ,other .minority handicapped; .
-~ . * .2) use varied instructional“strategies to orchestrate® -
' . learhing environments that foster the achievemeht .
s . . and accéptance of Black and othery minority handi'*- N
capped children; : )
e . . 3) utilize parent involvement as a-‘means of facilitating
: . . the development and delivery of instructionat g
- Services to minority handicapped-children. . *
' . . Thié module will examine.tﬁﬁ;above competencies as they #

relate to thé development and delivery wf. instructional.services,
! It is believed that the attainment of these competqncigs in -
e~ 7 o ‘ o

conjunction with the other.components in this series of modules o

will .produce more effective teachers .of handicapped children and

v 8

thus ensure the deliveéry of more appropriate and equitable education. .

to-handicapped Bléck and dther miﬁoritf children.
s ~ . .

-
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- The goal of this module is to Create an awareness

of and supply information Trelative to the develop-
o . R .

ment and delivery of instructional services that are

2 >

appfbpriate for handicapped Black and other minority

students.
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students,

Role Play of Parent/
Teacher Conference
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Develop a Parent Pro-
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Organizational Plan

“
A ‘ 4

This module, The Develdpment and Delivery of Instructional Services in

a Mainstreamed Enviromment: A Commitment to the Minority Handlcapped Child,

is de51gned tq help preservice teachers put into effdct curricular,

instructional, and parent involvement strategies to implement Pub11c Law

94-142. ‘&he major objectives of thlS module are as follows:

1) .To, rade the regular peeserv1ce teecher that changes in.cufriculam
development and delivery are needed io'ensure that minofity handicapped

. & .
children in mainstreamed enviromments are provided an appropriate N

.eeucation; - . ﬁ\ﬁw
2) To encourage the fegulag preservice teacher to examine varieduteiaching —_—
strategies which can be used to enhance the minority handicapped child's
chances of success in a mainstreamed environmeht;
3) To prov1de opportunities for teacher trainees to develop a sen51t1v1ty
:to the 1mportance of pareht'qnvolvement in the development and ‘

implementation of an educaxlonal plan for mlnorlty haﬁglcapped children.

_The module 1s de51gnedlto bé presented in three 50-minute classes.

-

Presession activities to familiarize. ﬁhe teacher educator with the module

have been included.

PRESESSION ~ * , B .
N -
1 Rcad——the—ent'rremodu}e-dncluding- handoutsT——---- - ¥ == —— - e

2. Obtain the suggested fﬁ&mstrip. ' View the filmétrip and generate : ';
follow -up questlons T .
3.- Duplicate handouts and make transparencies. ‘

4. Read 3dditiona1 materials on the education of  the handicapped.

) -

-Viz




N Materials ~ . < Equipment , .
. .Instructional Plans 4 . . Overhead Projector
_ Handouts T IR s
> . o (I-1)  School A ' .
N Reflection of Society : : ' . .
' Tranparencies )
o (TP-1) Class Goal

o (TP-2) Differences in . o
Development of Curriculum ~ , ' ~

o (TP-3) Steps to Determine - . -
Curriculum ~ -

> Pre-assessment Test ' & A v
“ " Lecture I . ' 5
D cwss 1 - - : \
o Materials o ) Equipment ‘,“ m
Instructional’ Plans Filmstrip Projector |

Lecture 11 ‘ - , ' g

Handouts o A R Lo o

. o (II-1) Profile of A Student- . N . o

N * " Teaching Strategy = - ‘ o Ly 5%

‘Fillmstrip: Teaching Strétegies*
CLASS 111 : . %
~Materials
RN ‘ Instructional Plahs ' ) > N
) Lecture 111 ) ‘ ‘
Handouts | ‘ LT

~

o) (III-nl) Communicating with
Parents of Culturally Diverse=Excep-
tional Children : )

. - .0 (III-2) Tips for Teachers on
) " . School-Parent Commlmicat_ipn

o (III-3) ‘Basic Considerations in
- Planning a Parent Involvement Program. |
Tranparencies N . ) ’ -
o (TP-4) " Class Goal «

Post-assessment Test

*This filmstrip can be.obtained from-the following source: -
. : Guidance Associates, Inc. . ' -
. 41 Washington Avenue
" . Pleasantville, New York

[ -~




the articles.

v

OOPYBI(}YF INFORMATION

.

. Identifie;\below is copyright information on all articles that are
i ‘ N

recomended for use in this module. Some articlésrreQuire a fee for use
and others do'not. The articles that require no fee are included in the

module. NABSE/TAC offers this inofrmation to facilitate your securing

>

Handout - I1I-1

Marion, R. Communicating wipb parents of culturally-diverse
exceptional children. Exceptional Children, 1980, 46, 616-623.

Publisher: ) . '

Council for Exceptional Children
1920 Association Drive
Reston, Virginia 22091

"+ Available in module.

Handout - III-2

Pickens, C. Tips fotr teachérs on school=parenf comﬁunication.
Magnolia School District 14, Arkansas, 1978.

»  Publisher:
Magnolia School District 14§
JCarlton Hasley, Superintendent
Magnolia, Arkansas 71753

Available* in module.

Handout - III-3

<+

‘ Karnes, M., Lee, R. Basic considerations in planning -a parent

involvement program. in Fihe, M. Handbook on parent education.
New\York: Academic Press, 1980, (207-213). :

Publisher:

Academic Press, Inc. .
111 5th Avenue :
New York, New York 10003

» h
Available in module.
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OPTIONAL‘LNSTRUCTLONAL PLAN - CLASS 1

Enabling Activity °

'Téacher=£ducator

Students

(

Give a 10-15
minut'e present-
ation on devel-
oping cidxric-
ulum for main-
styeamed
minority stu-
dents.

Out-of -class reading of
research,

N
|
‘ (2)
~
-
(3)
A A
) ~~ e
Q

ERIC

Aruitoxt provided by Eic:

.dV

K.

Group gctiviéy:

When given a
case study of %
mainstreamed
class, student
will develop a
model curric-
‘'ulum for the
class.

?

[N

study.

Instfuctotegeveloped case

W
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The beveloﬁmeni and Delivery of Instructional, Services:
A _Commitment to the Minority Handicapped Child

.

PRE-ASSESSMENT

‘@IRBCTIONS: For each numbered.ltem'there’ls a lettered éet of
, alternative- answers or completions. Select the BEST —v -
ONE for each item. Circle your response.

-

1) Which ONE of the follow1ng is §g§ a characteristic of a .
, fixed curr1cu1um7 t. .

“a) tightly sgecrflc h »C) content oriented-
b) flexible d) systematic use .of textbooks

A Sd
w

Which' ONE of‘the following is NOT a characterlstlc of an
emergent ?urrlculum7 .

'S -~
»

a) individualizeﬁ . " ¢) process oriented -
S) flexible . d) tightly,spetific

.
Which ONE of the foIlow1ng is LEAST important to developing
a currlculum for minority students? The lgarner's:
CT . . ~

d) feelings ' c) goals
b) needs . - d) age

. . N -~ .
DIRECTIONS: .To eac¢h’'numbered item, supply the correct response. p

~ . A

4) When 1n1t1at1ng oral or wfitten commuilication with minority
parents, teachers can establish effective communication by
observ1ng the follow1ng guidelines:

~




Teachers interestéd in promoting positive parental
involvement in their child's educafion shouldg assume
that parents of exceptional children are>-

- 1 N

’ .

, and

N ) R \w . T,

' ’ . ‘ oo e
WAYS -that teachers can alleviaté the fear and isolation’
of parents and promote positive alliances are: ’ ‘

.

>

»

AY

DIRECTIONS: Circle 'Disagree' or 'Agree' to each statement that
fplloWs: co- : f :

- . - - .

7) It % important for teachers to understand the values
“and lifestyles of all children in their classrooms.

Disagree . Agree - Co )

¢

é) Incorporating the langhages, heritage, values, and
learning styles of minority children into the education
process with status equal to that of majority Cchildren

is theoretically and pragmatically impossible.

.

Disagree ® Agree e

9) Implementatiop of P.L. 94-342 diminishes the‘roye and
responsibility of the regular school ‘teacher.

vy .
. ’ 4 4

Disagree ° : Agree

10) Current forums for“parent/teacher communication (e.g.,
¢ parent-teéacher associations and.conferences} provide
sufficient.opportunities’ for the realization of increased
... teacher responsibilities to tommunicate with parents. °

. »

. Disagree - ‘Agree S
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D1scuss brlefly what steps are necessary to determlne
what to teach in a mainstreamed environment,

Discuss briefly the varied teéching strategies that
can be used to enhance the minority handicapped child's
chances of success in a mainstreamed environm
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Curriculum affects students by initiating learning and by

exposing students to experiences designed to induce the attainment

of skills and, knowledges and” tgschange values and feelings. o

Curriculum, thus, is a systematic.plan for exposing students to
the content and processes of learning and living (Joyce, 1969).
Traditionally, our school curriculum has been organized by subject

areas.. Skills and knowledge are sequenced in an organized way,

-

with intermittent repetition of majof concepts and skills at

.

successive levels to provide continuity and consistency.
. o

Some curricula are specific and are'tojbe adhered to strictly.
These curricula'épecify not only what is to be taught but the
teacher's behavibr,and materials. They tell what is to be“téught, T~
how it is to beitaught, and when it 'is to be taught, day-by-day
and froa year-to-year. Suc? a thoroughly specified curriculum
poses some prob%ems especially for individuéls who may feel the
content to be outmoded or otherwise irrelevant. Some parent group§
and educators have rejected such pre-determined curricula because

~

the content, materials, and methods of instruction specified in

e

these curricula have been unfair in their treatment or lack of
" treatment of Blacks and other minorities. The content has neither

prized nor respected the differences which characterize these groups.

, t

Moreover., sgereotypic views of minorities are still very much a

# . L ! » .‘ .Q. 0 N Al
part of many cux{iEE}um plans or minorities are not included at all§
In addition, the different learning styles and characteristics of
'many culturally and ethnically different children are not considered

in ﬁ%e specified methods of instruction prescribed.

b

C-7- \
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There are alternatives to using .a predetermined and specific

curriculum as an inflexible guide. These alternatives .can be dis-

)/-
covered by modlfylng the curr1cu1um w1th content created by the

teacher and- the students. This means, in short, that the teacher

uses the curriculum as a means rather than as an end.in itse}f.

[y

Teachers sensitive to the needs of their students recognize the
limitations and irrelevance of curriculum content.- Thus, they
adapt the cﬁrriculum. They vary their techniques so that minority
students they teach have as good a chance as majority students to

attain knowledge and skills and also have the option to change

-

their values and feelings. Curriculum which is tightly specific
may be described as fixed while curriculum that is flexible and

molded to the needs and abilities of the students may be described

as emergent: .

/'\\)
- It seems that the use df a fixed curriculum makes unique

A
demands upon the®teacher. The teacher must fit the student to the

curriculum.qﬁThus, the educational program becomes content oriented.
The teacher uses syste;e;ically textbooks and manuals. %He

ceacher must depend heavilv on scandardized assessment cechniques
and a fixedfstandar of excellence‘ This educatlonal env1ronment

1s,determ1n§d for the classroom 1nstructor by subJect matter

spec1a11sts, teacqpr educators and curriculum developers

On the other hand, the characteristics-of cldssrooms which

4 )

utilize“the emergent curriculum are quite different. The curr1cu1um
D E‘I
becomes process orlented and is based.on the needs of the learner.

There is much emphasis on individualizing goals and Objectives and

. ‘e
- . . +

\.-4
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»

-

v
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‘

specifying'varying tasks. Scheduling, classroom furniture, and

- #

‘materials 'are flexible. Most assessment of growth and development

A ’

(See Figure One.) &

I ‘ \) )

Figure bne

The emergent educational environment is determined_ b y-learner

is through criterion-referenced tests and teacher obsezvation.

needs, teacher needs, parents, and other 3pecialists in the schoog.

Fixed
Content Oriented

Child fitted to the

"Role of the Child
. curriculum

[$
14
v
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Use of préscribed
curriculum guides

Ay

Textbooks and manuals

. Inflexible standards
of quality

Dependence on norm-
- referenced assessment

{

-
¥ &

Curriculum
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- \

Curriculum developers

.
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+ Teacher educators

—

Pressure groups

PHILOSOPHICAL DIFFERENCES IN THE DEVELO
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. Subject area specialists Parents

ENT OF CURRICULUM

Emergent
Process Oriented

Curriculuﬁ adapted
to the child

-

Individualized goals -

and objectives -

Activity curriculum

Flexible scheduling
4nd classroom environ-
ment .

Situational ethics
applied when neces-.
sary

Frequent use of cri-
terion-referenced
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The placement of handicapped-Black and other minority handi-
capped students "in regular classrooms will demand some changes in

- the way many regular teachers utilize curriculum. The use of fixed

—urriculum will pose many problems. Children who have learning
‘disabilities, no matter how slight, may find a fixed approach to
the teaching/learning process another hurdle, like those which have

traditionally caused them failure. Children who are hand1capped

«

physically may need\adjustments not in content but in teaching

3

strategy and/or process of instruction. On the other hand,

children who are not handicapped must be provided appropriate
educational opportunities without femar of failure or rejection.
This means that in ajclassroom cdntaining,both handicapped and non-
handicapped students the,regnlar teacher will probably have to

-

lean to an emergent curriculum. ‘ .
Some special educators believe that_the regular teacher'wiil
have to broaden his/her conception of'curriculun beyond the pre-
scribed guide. Instead of emphasizing the skills of reading,
writing, and arithmetic, the regular teacher may need to include -

some generalizable skills, such as learner participation-responding

and attendingf The*hroadened curriculum should he designed.to

.

)
include experiences whereby stereotypes of the mentally

heﬂpﬁstudentseimprove in arranging and completing tasksn It 0
oul

w
retarded learning disabled, and physically hand1capped ch11dren
are removed and all children becomé able to appreciate the

strengths and,weaknesses of each person(McNeil, 1977). Whether
Oor not one accepts this view of)changes required of the regular

a
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classroom teacher in a mainstreamed environment, a change must

2

take place. Teachers are -going to have to substdtute and alter-,

4 nate. This change may involve selecting new textbooks that are

igned with the interest level of--the—students. —ILt

4 . h v

may involve shifting the focus from separate discipline areas to

N

a multidisciplinary approach. .It'also may mean that the teather!

* 'Y - N -
will have to select objectives from within the prescribed curricu-
lum, simplify them, and revise strategies based on a diagnosis of

-

learner needs.
Unlike special educators, regular teacher$ have not always

had the training needed to make curricular changes and to practice

aiagﬁzttlc/préscrlptlve teaching. However, there are some.consid-

erations hat a regular teacher should keep in mind in developlng

<
.

. 2
curricula for andlcapped Black and other minority students in

.regular classroo The regular teacher should not attempt to,use

a curriculum arbitririly without prior knowledge of the learner.

The teacher must know the learners, their feellngs their needs,
agd their goals. These will be tbe essential factors in developing
curricula for the handicapped Black ahd other minority students.

éﬁrricula for these students must be child-oriented or hild-centered:
F] fk . )

eyen though a predetermined sequence of skills may be prescribed for

use {y all:teecher§?‘ R ‘ '

. - The mainstreamed classroom, a class into which handicapped

W

students have been integrated, is filMed with diverse needs and
. { o

abilities, There are children with varied learring abilitie,

of different cultures dnd races, ‘and with physical handicaps and

-11-
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disabilities.' But, whatever their d1fferences , ghe regular

by
teacher should see the neéessity for knowing the 1earners and the
o

env1rqnmenta1 factors wh1ch cou%d help to explaln their behav1or
\

In The. lees of Ch11dren Denn1son (19@9) empha31zes that noth1ng

JU———— “hn ar s vmn ¢ e - e

in the‘currlculumqshould be so preclous.as to supersede the actual
needs of the child In fact, accord1ng to Dennison the talent
of each ch11d handicapped or not, should be sought out; and a
"prescribed curriculum should be;designed to ensure that the
kchild's talent is developed to its fullest. .

t

In addition, the regular teacher must remember that the

content and materials specified in a predetermined curriculum

plan may be biased. Where biases exist, the regulgr teacher must.

L

adapt or delete the material's and substitute more ‘appropriate

¥

v

materials.
Also, the teacher must remember that teaching opportunities

can occur by accident. C(lassroom incidents in which prejudices

-

against and rejection of individual children based on color or

on handicapping conditions will occur. Capitalizing upon these

A Y

unfortunate and accidental occu?ﬁnces the regular teacher should

1ncorporate experiences in the curr1cu1um which help ch11dren

- »

develop more healthy attitudes resu1t1ng from these spec1f1c -

events and 1nteract10n w1th ch11dren who are cons1dered different.

~

'At other times, regular. teachers and students wrll f1nd biases

1n the school env1ronment wh1ch are not«cohtrollable by the

-

teacher or the student such as staff1ng patterns and extra-

~

curricular activities that discriminate or building facilities
- - A
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that a;f inappropriate. The regular teacher can use these

inappropriate events or activities, aldo, .//yd?ricular experiences.

Not only are they relevanb but these events help children deal w1th

47the,rea11t1es of our §oc1ety. Accordlng“to Jgnes (1970) currlculum
. 'is what happens. So the curriculum, whether predetermlned

emergent; or accidental, affects the percept ons ch11dren acqu1re

Q

of themselves and of the world around. them: :
- Regular teachers must also be cognizant of how important . .,
Qarentxfnput can be in the development of curriculum and in the

selection of content. Schools are essentialI?’TUeal institutions,
and the curriculum should reflect- the needs and goals of Black

and other minority‘group parénts and other individuals within the
& > . :

"community as well. During the mid-sixties Heé&\thrt'became a

ploneer within the public education domaln by‘focu51ng on the
51gn1f1cance of parents in determ1n1ng the policies as well as the
nrograns that affected the education and welfare of the1r children.
One of its specific requirements was ''a mandatory parent involvement
at all levels of program development and participation," Because’
of’the P.L. 94-142 mandate, regular‘teachers will find that

\ :
parents are an‘}ntegral part of the decisiqn-making geam that
decides what is to be tanght3 how it fe‘tp be taught, and when.

\

Curriculum development, then, will at®no pime be the .sole respon-
sibility of the regular teacher. Special edutation specialists,
3& psychologists, resource "tedchers, parents, and, of course, the

. child himself/herself will provide the ini:Smation needed to adapt

curriculum which addresses his/her needs i a mainstreamed environment.

.
»
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Steps to Determlne What~to Teach in a Mainstreamed Environment

Currlculum is what is taught, how it is ‘taught, and when it
isAtaught. ,However,:the~regu1ar teacher needs some szstematic wa&
.- of deciding what is to be taught- The subject areas are Gsually
obvious and d1ctated by a school sys{em or 1nd1v1dua1 school For Q%b

example the school system d1ctates\that chlldren in, the th1rd

°

grade W111 learn to multiply. The regular teacher's responsabllity

then becomes to get each student from his/her respective point A
'

to his/her respectave p01nt B This.is done by determ1n1ng the

. [l

student's functlonlng level as 1t relates to the prescrlbed

multiplication sk111 sequence -~

&

To determine t%e,chlld's level of'performance? the teacher

.

-along with\ parents, and other specialists will use a diagnostic

ﬁqocedure. All available resources such as analyses of multiple

4~

stapdardized intelligence and achievement tests, criterion-referenced

,

tests, informal mathematics_tests? and parent and teacher observa-
tions will-be used. E}bm this data, the child's functioning Tevel

is determined and-recorded. The teacher must then work out long

\

and short term objectives which will form the basis for the

L4

individual child's program. The objectives will spell out the
' expected outcomes and the dfganization of knowledge,-skills, and

behavior ‘to be learned. Objectives should Aof be so fixed and

[

sequenced that there is not latitude for changg based ox the

1earner's progress or-lack of progress.

~ -~

L3

To get the student from point A to p01nt B, the teacher

-

UtlllZlng a task ana1ys1s approach—to curricular development “must

7 -14-
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* . select, develop, and order leagning tasks for the child. Such task
‘ . ; )
lanalysis allows the teacher to adapt content to the. more specific

e
needs of students. It also allows the te?cher to eliminate in-

appropriate materials which discriminate against some children

. 1 .
according to externally applied standards.

e —_——

A simple task analysis for telling time is used to describe

- Y

(e 3
‘how a regular teacher can make curriculum relevant and achievable,

In sum, there is a terﬁina?’objective which when.broken down into

tasks provides the regular teacher and the child with a curricular

program which has manageable steps toward accomplishing that objective

(Mandell § Fiscus, 1981).

¢ ‘ ﬁigure Three
Terg}naIOObjective: Given a clock face, the student will read the
time to the nearest five-minute interval with logzpercent accuracy.

- -

Task Analysis: . , ) , : o S

»

"1. Given a clock face with no hands and with circles in place
- . of numerals, the student will write in the correct numerals.

. LY
2. Given a clock face with numerals and an hour hand only, the
student will read the hour as o'clock by stating the
numeral that is immediately before the hour hand.

3. Given a cdhplete clock face (numerals, hour, and minute hand),
~the student will identify the hour and minute hands_by
drawing a circle around the hand asked for by the teacher.

4. Given a complete clock face with minute hand held constant,
the student will correctly read the hour when asked.

Do

5. -Given a clock face with numerals and minute hand only, the
student will count by fives starting at the top of the clock
to the minute hand position and -state the number of minutes
indicated. : 27

6. Given a ci0ck face with either a minute or an hour hand, the
student will orally state whith hand is on the clock and then
. read the appropriate minutes or hour. - 3

7. Given a complete c ock face with the minute hand positioned
only at five-minute intérvals, the student will read the
3 time by statingthe hour .first and then the minutes.
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Although instructional strategies will not be discussed in
this session, it is important to realize that in analyzing and

specifying tasks there will often be varjed ways of teaching tasks.

"For example, if-a student has"gouble differentiating between the

hour and méhute hands, it may be necessary to color-code the hands

\
0 1 \L{d& further differences in the hands until the student becomes . . _

more discriminating. However, a middle school or junior high schoof

¢ student with the same difficulty’may require more meaningful methods

4

and techniques appropriate for his/her age and interest such as

using a factory-type time clock to help him/her see a relationship

o

between time and maintaining a job (Mandell § Fiscus,‘1981).,

Nqiiﬂ:hen are the advantages of ther task analysis approach

to curricwlum devélopment for the regular teacher? It utilizes

‘teaching skills that are not new to teachers who have been trained

for the regular classroom environment, End itiprovides them with an .
organized way to inst?uct handicapped Btack and other minority -
sthdepts who may need alternative teaching/learning strategies™to
learn. The‘Contéht to be learned is-sgmplified into specific tasks.
Concépts to be-preﬁsnted are sing%ed out so that the teacher, the
learner, and parent are aware’of what is to be fauéht. The ﬁrevious
knowledge §nd behavior of individual students are taken into consid-
Jar Eration to énsure fhat a sound basis for building new knowledge and ‘
~¢ s -~ - .

e . . :
modifying behavior can occur. Yy .

>

Another'approach that non-specialized instructors can use to

determine what to teéch is the fufion plan, which has been widely
ié adopted for use with learning disabled children. The fusion plan

—
o <
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takes into consideration basic curricular areas and focuses on human
processes and needs. Come areas covered in the fusion plan are

as fqllows:

—

RY

N

_areas.

political science), science, communication skills,

1) - observing the environment-reacting to the world around us; s
2) communicating feas and feelings;
———— 3y protecting afid CONSET fing human and’, natural resources and
propenty; . .
4) producingg exchanging, distTibuting and consuming food,
clothing, and shelter; . .
. 5) transporting people.and goods;
6) organizing and governingﬁ
7) creating tools, techniques, and sqgial arrangements; 4
8) providing recreation; and ‘
9) expressing and satlsfylng aesthetic and spiritual impulses.

(Johnsen, 1975, P, 204)

' These broad areas take into consideration specific subject

~

Social studies (economics, sociology, psychology, and

physical édgcation,
"\ s

art, music.and literature are covered. This fusion’curriculm.is a
. t R

.

way for expefienced.teachers to modify traditional curricula a?d

%
instruct¥on to meet br%idef educational objectives: which have been.

achleved in clinical settings with learnlng dlsabled ch11dren

Through—d/fferent experiential act1V1t1es, the fusion curriculum pro-
Ve
vides the opportunity for handlcapped;mlnorlty,studenx§ to: succeed

more frqquently,because the stigma ‘of failing Subjects is less a-
_The fusion curriculum also dllows Black and other m1nor1ty

~ %n‘
handicapped students whom mlght percelve the rea11t1es of our soc1ety

factor.

A}fferently to learn and participate in life processes which are

relevant to them.

[}
[
~

'
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Regular teachers will find that most Schools which have main-

’

__streamed classes have not made significaht changes in their curriculum.

The curriculum is based on selected academic disciplines, much like

-~

all other schools or other classrooms. Thus,.even in mainstreamed

classes, regular teachers, as individual agents of change assisted

by parents, resource specialists, and others, may find it necessary

~ 7

to broaden, adapt, or discard areas or disciplines which do not

- —

create the learning environment which is abpropriate for ajl learners,

especially handicapped Bldck.andjother minority ;group students.
]

4
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s " .. INSTRUCTIONAL PLAN - CLASS II . ‘ Co

Enabling Activity

Behavioral Objective Teacher Educator Student . , Materialj/ S
# . .

1) The student will be able to Lecture II Lecture II la) Lecture II: Delivery of
discuss the:;varied teaching Instruction” Through Varied
strategies which can be used F11mstr1p Teach- Filmstrip: Teaching Strategies o
to enhance the m1nor1ty ing Strategies Strategies, (from :
handicapped child's chances (from the set . the set Main- 1 b E;ig;tiﬁg SZ§aﬁzi§§t§2§;§§gles
of success in.a mainstreamed | Mainstreaming: streaming: Class- Classroom Managem nt) £
environment, Classroom Manage- |rqom Management)¢ geme

’ : ¢y [
: | ment | ¢) Héndout I1I-1
) . Complete the Pro- Profile of a Student-
: ) . file of a Student- Teaching Strate
T v © Teaching Strategy € g 34
o ~ - -
° ¥ . . [ ! "
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OPTIONAL INSTRUCTIONAL PLAN - CLASS 1II

L

-

Behavioral Objective

Enabling Activity

——

“Teacher Educator

Student

Material

s

Write a short ,
critique of two
teaching strategieg
, that can be used
with mainstréamed
minority students.
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THE DELIVERY OF SERVICES THROUGH

VARIED INSTRUCTIONAL STRATEGIES
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Objectives and learning tasks tell the teacher what to teach

'd

while the‘instructioﬁallstrategies'tell the teacher how and when to
teach. The teacher who Lan use’var1ous methods of instruction is
better able to match.gontent aqd student needs than is the
instructor who conffhes himself/herself.to a‘single “tried- but

g %rue" approach. rf/has.been foond that, except for the use of

braille or sign language, regular. teachers are generally equ1pped

to use a variety of methods which promote?iuccessful learning 1n

"children of différent ab111t1es;(Reynolds 1977).

The most widely used organizetional approach to the main-

s

streamed environment is individualizéd instruction. It is a means -

“

of matching students' needs, interests, and levels of instruc;&?ﬁ?

A knowledge of each student s needs, 1nterests, and 1unctlon1ng

.level offlnstrqptlon can offer the teacher options for one-to-one
-4 ,s -
\
1nstruct1on and small or large group 1nstructlon depending upon the

hearing, fdr example may find- large group 1nstruct10n more

»‘ dlfflcult thaq sm\il group»or one-to-one 1nstructlon Wherein the
. same child may find a learning task invelving aesthetics in
a;:—or dance En large gfoups rewarding and sfimulatiqg.
There are many"”*fgyctlonal strategies .that can be -used to, -
enhance an ;nd1v1dua11zed instructional approach for Black handi-
) ’capped and.other'minority‘éhildren. These strategies afe’;ften

successful with regular students as well. The -regular teacher's

e . A oy ses
understanding and khowledge of-students' interests and abilities

- .

v
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provide the primary criterion fqr the‘strat gy or combination of
strategies to be used This knowledge and understanding also
dictate the appropriate time and environment in which the
‘1nstruction is to take place.

" Several specific strategies which are used in both spec1a1
.
4
education classes and regular classes have proven to be effective
.with many Black and other minority children. These strategies--

direct iastruction, undercutting, reinforcement of 1earn1ng peer

'and cross-age tutoring--tend to allow minority children more -
rYy opportunity('to achieve and to strengthen self-esteem (Rgynolds,
41977) . The strategies are also effective in helping the minority
child‘inerease his/her knowledge'and develop competency in -
attaining basic skills. .
Direct Instruction is the most frequent strategy usei{in the

—_—
beginning stages of learning concepts or skills. The teacher

lectures, demonstrates, and/or explains with or without the benefit

of audio-visual aids. . Direct instruction can be effective with

~

children who require*lots of structure and teacher direction,

[

Howgver, in large group situations in a mainstreamed enviyonment,

direct instruction should be kept to a minimum. Direct inspruéfiop

A}
is also an effective strategy in one-on-one and small group situations.

‘

This ‘is a factor often overlooked by regular teachers.
. . N
Undercutting is a strategy used in individualized education .

programs and is bem¢ described as beginning instructional/learning
activities that are a little below the level at which the child

“‘can function withouttassistance. In the area of reading, teachers

-

o~
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have referred to it as instrucFion at the independent level. The,
same procedure works ~5in all other subject areas. Undercutting can
be a very positive strategy to use wita/exceptional students from
_ racial or cultural minority groups. , _ - \\\
M:;y handicapped chlldren, and especially Black children in
our schools, have experlenced fallure in their communities and the
‘larger society. Thlslls true for large pockets of poor children,
too. Undercuttzfg tends to decrease the. c%ance of such failure.
When used consistently, it tends to build self- confldence and self- -

~ expectancy and is @sound strategy for inducing learning. \ .

Reinforcement of Learning is a strategy which stresses outer

v

°

experiepce, overt behavior, action, and reaction.” Essentially, the
strategy involves the reinforcing or rewarding of correct- answers

or proper@behavior'fo intrease the likelihood of the behavior beang

A

= ‘repeated. : ' ’ '

There are many classroom schemes developed for use by teachers
Y . 'lc
that utilize reinforcement of learning, all of which are based on ‘

H ’ ]

>

i . ‘et . . .
the work of B.F. Skinner. Positive reinforcement is a classroonm

* strategy thaE utilizes the Skinnerian learning theory. Using the
; poéﬁtive reinforcement strategy, teachers ignore where possible

i all 1mproper behavior. An example: 3ohne11a is misbehaving,

the teacher praises Thomas who is seated next to Johnella and is

attendlng td this lesson. The dévelopers of this strategy be11eve )
-~ . - X " . \ , .
that when Johnella sees Thomas being praised or rewarded, she:will

L d

J . .
want to behdve in a like manner¥

. In addition to ite>use in modifying bechavior, . positiye.reinforce-

o
-

ment can also be used to increase a. student's rate of, learning
r . ' \ & O
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academic tasks. The reward or reinforcer used as part of this
-
-

strategy has been useful with handicapped children in séecial
classes. In addition, regular Classroom teachers at all lefels
have used reinforcers as part of their instruction. Some\rein-‘
forcers which have been used for over fifty §eéfs include the
star, tharts, Special privileées, and social” approval. Social
approval is used by warm and affectionaee teachers who reeognize
the importance to children of both vereel and non-verbal communi-
cation. They praise_when,needeé, touth without fear, approve, and

—

compliment through eye-contact.
. - . N
More recently, teachers have used tokens and contracts as

reinforcers. When contracts are used, the child is actively
»

involved in the decisions made about how he/she 1s to be taught,

when the completlon of the identified tasks is expected The

»

child selects the reyard that is to be g1ven wh;n\the set number

of tokens hag\§een earned or uporf completlon of the -contract.

~

It is 1mportant for teachers to refrain from the overuse of

reinforcers. Pralslng or rewarding children for every satisfactory

B

contribution can cause children to become insensitive and indifferent

e

to reinforcement. Therefore, the use of intermittent reinforcement
is suggested. Intermittent reinforcement, follows a schedule-

where praise is given in specified time intervals. For.example,

a program can bé set up wherein a child is prEised every third or

fourth time a behavior occurs. -Praising intermittently then butl

: consistently éan be very .effective in maintaining behaviors.
In cases where teachers are faced wﬁth children exhibiting

extreme behav1or, spec1a1 educatlon personnel or psychologists may

A
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’
.

y help identify reinforcers that may be successful.

e ®

Peer and Cross-Age T{itoring are widely'used strafegies to ’ .

assist teachers in individualization. The advantages of%peer a
teaching are many; however,.a few stand out as more positive

;han-othefs for use with handicahped Black and other minority

"

handicapped children. The advantages of peer teaching are as

;.
/

follows: . - , . .

_ 1. 'Peers can often explain very complex concepts in simbler
and more understandable terms than the teacher;
- L 3 . -
Z. Peers can help each other by using drill, cueing, and
modeling which allows the teacher to maximize .time with
@ other children; . .
- [N ,
3. . Peers are able to develop empathy and patience. Moreover,
when encouraged to change from tutor ‘to tutee,-children
. develop respect for ‘the special abilities others possess.
‘ ;¥ “ ’ : . A D &
Teacher Behaviors  ° . a R
. . 2
In addition to the varied strategies -that effective tedchers

-

’ 1

use with success in the regular Classroom, these instructors.also
e L. s S .
seem.to have certain instructional moves and~xclas’sroom control. .

techniques which make the instructional\strategy used more

o -

effective. Teacher instructional movés are identified in Figure . .
. One. S .. . T -
) : : Figure One L P
. Instructional Moves . ‘ .
. More attending A More pacing L
Less abruptness . ) More praising
More drilling A Less rushing
« More encoyfaging . . >* More spontaneity
l.. More ethnicity, S Less stereotyping ,
" Less fjlling time - " More structuring .
-Fewer 11logical statements ,. More teacher-mggle
Morc mobility v ' ‘More materials -t - e

More monitoting of learning Less time fixedness

> More :open sentences : More waiting




- Teacher behavior control moves ate described in Figure Two. .

y N .
Flgure Two

Teacher Behav1or Control Moves
Less belittling . Less moralizinyg
More consistengy of message "~ Less.policing .
Less exuding More personalizing .
, Less harassing Less sarcasm
x Less ignoring o More signaling -
More modeling ’ : .

Handicapped Black and other minority handicapped children
“have a greatef‘thaqsg of developing a senge of self- prlde and worth
and of attalnlnﬁ/ggéﬁemlc success if they are exposed to teachers

who majintain the instructional and.behav1or control moves in

Figures’One and \Lyo.

Teacher attitudes must be considered another basic element

Effectiqg'inskructional ‘elivery. The - Rosenthal and Jacobseon

sReport of the ' late Sikties revealed the tremendous*impact that -

attitudes of teachers have of*student performance. This effect

-

has .been espeééélly evident in teacher expectations of minority
children. Black children who are handicapped are higﬁlx visib}e.‘
Tﬂese childreg who are both minority and hapdigapped are victims

of a dougie jeopardy in -that many teachers. exbect less from'both |
groupe. These teachers typically give less‘attentlon and praise.

to, are less supportlve of, "demand less of ahd are less eager

to interact with these groups of children to ensdre their academic
success. . .

Preconceptions of the behavior of many children who are Black .

.apd hand%sapped are derived from assumptions of the 'deficit"

.
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theory. rather than the "difference" theory. Subscribers of the’
deficit theory view the cHiid who comes to school and does not

. function as’a Mmiddle-class child is expected to function, as

| uhre;&y becauée of an'inadequate home environment.’ ghose persons

" who subscribe to the difference theory‘view the child who does
not function as a middle-class child is expected to function as
different as a result of cultural diversity. Teachers make !

'steFeotypic judgments which categorize children as less than

able learners and social and emotional misfits (Crowl, 1974).

They are unable to see value in difference. On the other hand
~ with the advent of PL 9@-142, regular teachers in a maiﬁsFreamed '

environment are ehallenged to develop and use instructional
strategies. that are positive. They.are challenged to maintain an

. individuaiized education program in which all students can learn o
at their own pace. Thus, the regular teacher in a mainstreamed
classroom is a cratlcal element in the teachlng/learnlng process.

< Moreover, the success’ of many children of varlous ab111t1es
interests, cultures, and penformance\levels is dependent upon the, -

‘te;cher's knowledge of what and how to teach and especially his/her £
aétitude and behavior toward handicapped Black and other minority

handicapped students.'

(Show the f11mstr1p, Teaching Strategies.?
Generate your own follow-up questlons ) P

¢ : ~ e
*Teaching Strategles is from the set Mainstreaming: Classroom
Management. .

'————
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_TRANSPARENCY 4 - CLASS GOAL

Fnabling ‘Activity

*

Behavioral Objective . Teacher Educator Student Material

[
-

. a . Lecture 111 Lecture I1I: Parent

3 Involvement
1) The student will be able to Lecture III Read Handout III-1
st and discuss ways of establishing
and maintaining effective

commmnication with mihority parents. .

Handout I11-1 Communicating -
with Parents of Culturally
Diverse Exceptional

Children

The student. will be able to
discuss six (6) ways of addressing . .
the primary needs of parents of Lecture III ‘ Read Handout 1I1-2
minority handicapped students. ! ' Handout IIT - TlpiLfor
. : Teachers on Schoo®-Parent
Comrumnication

Lecture 111 3 Lecture III: Parent
Involvement

.
»
-

The student will be able to
identlfy nine (9)° p051t1ve assumptaong
pertaining to parents of exceptional
children which will assist teachers * Lecture III Read Handout I1I-3 .
in promoting parental involvement ' . * ' Handout IIT - 3 Basic

in the ‘education of their child. ‘ R Con51derat10ns in Planning
’ - a Parent-Involvement

Lecture TII ‘ Lecture III: Parent
Involvement

v
v
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'OPTIONAL INSTRUCTIGNAL- PLAN - CLASS ITT - .. - , .

i Enabling Activity ’ ‘ ) S ’

}

Teacher Fducator | Student = ) Material -

v Role play a parent/
/ - | teacher conference

s ‘|lwith a mihority .

' parent. . ' :

o

’ Conference Options: . . \

‘ o Beginning™year- ) i o .
§ ' conference S ‘
. : i " lo Conference to refer " Handout I1I-1 1

student for testing - ,
A -
o Conference when Handout.'ItII 2

- child is performing , , ,
T - poorly - ° B
" |o Conference when

, . student is a .
‘ - _ discipline problem

, 5 . ’ - -« . - [N i .
\ - { + |Group activity: \ to )
- ) Develop a program to
involve parents in .
. : working with their
° . : child at home
X 4




€

CLASS IIT

HANDOUTS, TRANSPARENCIES (APPENDIX)"

-

Handouts

Handout III-1 - Commuhicating with Parents of
Culturally Diverse Exceptional
Children .

Handout III-2 - Tips for Teachers On School-
Parent Commmication

Handout III-3 - ’Basié Considerations in Planning
) a Parent Involvement Program

-~

Transparen&;ies N

A5

v
TP-4 - Class Goal

\ \ .
\
-~ . Te A ‘ »
+ -35-
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LECTURE III

PARENT INVOLVEMENT: A KEY TO SUCCESSFUL
DEVELOPMENT AND DELIVERY OF SERVICES
TO HANDICAPPED MINORITY STUDENTS




Studying the history ef educat;on in America, one quickly
"discovers that parents of handicapped children and non-handicapped )
children have been. systemat1ca11y isolated from both the schools
and teachers and denied any meaningful,-decision-making roles

regarding their children's education. There were some éxceptions
, I :
-~ . - . — . .

to this systematic isolation, especially in the e€arly nineteen
14

-

hundreds when parente‘of handicapped children lobbied to make '
changes in the education of their children. HoweVer, this

‘reJectlon and isolation of parents have been particularly evident

S

in urban communities where parents and children are mot always
" handicapped but are from cultural and social environments which ,_///
différ -from the teacher and-mainstream America. These parents were

not aétively involved in the education that their children received

| a

in the publlc schools.. Moreover, many parents were in awe of

/
/

teachers, by v1rtue of the parents' feelings of/lnadequacy or lack

a

. /
fof knowledge of the teacher/léarning arena. chergsxire alienated
h

“from the school because of negative experiences wit

éhool per- *

sonnel. wMost parehts were, however, cdncerned about their ~

children's education although they dldﬂnot know what they could

o

do to assist the sch%ol in educatlng thelgzgh;}dren In addition,
teachers did not view parents as educators and, “thus, as capable

of participating in the development and delivery of education.

Thik period oﬁ parental isolation from education is ending

as more teachers and parents begin to work in partnership to
. . £

develop programs and sblve educational, problems. Much of the
impetus supporting the .move toward’%arent involvement has re-

£

sulted from a combfnation of educational studies and the political
' , t
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movements of the sixties and seventies. Teachers are also beginning

-

to see the role of and to'interact with the extended family which’

is often a viaii? part of Black and other minority family

-

structure. Of significance-is Head Start which reqhired parent

1

involvement. The latest 1mpetus for parent 1nvolvement ha$ come

-~

from the leglslatlhe mandates of P. L 94-142.

e

>

. PARENTS AS PARTNERS.

&
€

Over the past three decades many Black and other minority

children have been identified as intellectually handfcapped and

.
.
3
-~

have been relegated to séecial classes although parents have

- . . * R ’ .
been convinced that their children were misplaced. Public:Law

.94-142 acknowledges the importance of parents in the education of

children. A mandate that identifies the role of parents in the,

v

development of an individualized education plan for the handi-

capped child is specifically in the law. Procedural safeéuards

‘inherent in The law are recognition of the pareht's right to .
monitor "his/her child's education and to Ebi}lenge the educatlon

LY

-provided. ' . -
1 o~ ' \ ) .
The 'teacher and parent cooperatively %re able to provide
the best educational environment possible to help the handicapped

- Black and other m1nor1ty child reach hls/her potent1a1 However,

S&lng able to wOrk An partnership with parents to enhaﬁce the

i
learning of handicapped Black and other minority children is not

an innate skill. It ._must be taught! Thus, teacher education pro-

. ) -
grams in our colleges and.universities must see parent-teacher

education as a priority. However, as' late as the seventies, pre-

:
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. , . .
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- . ~ ~

serviCe teachess could go. through an uhdergraduate teacher education
. program without being apprised of the importance of parents as

active and eager cogfri@utdrs tq the education of children, except

in their traditional roles as room_mothers and- fathers and Parent

Teacher Association (PTA) memberﬁ. g ) . . [F

e © N ’
Whereas sharing information such as reports, records, progress

reports,and other information withgparents is not necCessarily new

for teachers, allowing parénts to share in critical decisions,such

. ~ ‘

as planning educational programs based on this information is new.

Thus, the P.L. 94-142 mandate for parent involvement mékes it

necessary for regular teachegf in-a mainstreamed environment tp

.

develop skill in new rgles.. & - .

‘ " COMMUNICATING WITH PARENTS

.

» : w

°

. L]

" Working with-parents to design and impleﬁent curriculum for - K
& -
handicapped children is one way for regular teachers to develq&;
.effective communicag}on skills. Regular teachers must do the
‘ oA .
‘followirg: + ' ‘ o \\ )
. " - ~ P ‘
1) participate with parents in planning curriculum L
L . for children on a partnership basis;, ,
¢ 2) confer with parents periodically on the progress >
5 . . of the child; -
) T 3) report and interpret the evaluation of children
e in clear precise terms without resorting to education
- jargon; _ ) -
4) supervise parents who assist in the delivery of "
- ) instructional and non-instrugtional services within
" . the school (Reynolds, 1977).' ) * “
. £ g
3 r ~
i T - %“ - B .
. .
N : (]
'38' ' . v




A 'T6<thain the participatioﬂhof Blacg'and‘other minority 'parents
PN ) . !

of handicapped childrer, the educator must communicate with the

parents effecgi&ely. The regulat_ﬁducgtor must listen to and

+

inform parents in order to effect understanding, trusf, and
‘}ebbect. Two special educators asked parents of héndicappéd ' -
citildren for suggestions that would make beginning teachers (and’
all téaqhers as well) more effective in their communication. In

response, the parents suggested that-the teacher should:

1) Be honest, explain things, including the ggod and
bad sides; \ )
2) Be S$ensitive to parents' feelings-and give them as
much information possiblejy ‘
3) Understand that g@st parents do care about their- .

children and what happens; school is not a dumping
ground or a babysitting service to them; .

4) Offer suggestions to be.used at home;

5) Set the example for the child; the tggcher, like
the parent, must model good behavior}

'6) Be open to parents' suggéstions. ThF teacher should
R . ., nqot always be negative;

7) Have a lot of contact with pgrénts;

8) Be sensitive to the child's needs and try to.look '
at all aspects of the child; -

9) Do not be afraid to ask that exceptional children
oL work at home, but give them specific things to
| . -accomplish which are in tune with what is going on
in the classroom; :

10) Do not make premature judgments of the learning
. potential of the-parents, thereby slowipg down
° 'some learning that could be taking place;

11) Learn to relate to barentg. The teacher should
; understand that the child is handicapped but that 1

. the parents are not; A
.12) Help the child to feel important, to be top dog in .
° something (Mandell § Fiscus, 1981).

[

- A1l of these recommendations from parents are indications of

the desire of parents of handicapped children to communicate




with tﬁe teachers of their children.

Marion (1979) suggests other guidelines that teachers may use

" .to establish effective oral and written communications that are

>~

N —
~

, sensitive to Black ‘and minority parents. Théy are as follows:

1) Know, if possible, the educational level of the
parents before sending out written communication.
This information will help determine the wording
of the message;

2) Use the titles Mr. and Mrs. in all written -
~ correspondence; .

-3) .Be brief but clear in oral and written communicatidns;

' . 4) Use language that can be understood by the parent,
but is not condescendlng, : A

53) Be positive in his/her approach and begin with
some of the Cbkld s positive attributes;

6) Ask parents to repeat parts of the digcussion
where clear understanding is essential,

~

When parents and teachers communicate effecfively, advantages
¢ ) .

-accrue to all parties involved. (See Figure Four.)
. . 3 .

-

- Figure Four . %
ADVANTAGES OF OPEN COMMUNICATION BETWEEN - .
~ " THE REGULAR TEACHER AND THE PARENT

S . 2y
14
There is an opportunity for cooperative planning.

i
The teacQﬁr has an opportunity to perceive family
interacti

"It helps inVolve the parent in the total education system.

It broadens the teacher's perspectlve of family and
spc1§éa1 differences. .

It follows the intent and spirit ‘of P.L. 94-14z.
Parents and teachers learn new techniqu of conferring. -

3
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/ ‘ .
need to belong. &

)

PARENT NEEDS _ o

" »

Parents of handicapped®Black and other minority students have
specific needs that the regular teacher can address to gain their

participation. These needs 3relthe need for informatiog and the

Need forn Trformation

¢

The parents' need for information is one that teachers must

not overlook. Although the provisions, of P.L. 94142 may be.

well-known to educators, pafents of handicapped children, although

‘exposed to P.L. i-412, may still have insufficient fémiliarity

(]

with*the law. ' Thus, educatprg must inform parents of the law and
its regulations (Marign, 1980)., In addition, parents should be .
informed of tﬂé evaluationhprocedures used for plaéemeﬁt and of
advocacy groups that are available to assist them. Té provide
information to parents of m1nor1ty handicapped students the

regular teacher can mail flyers, have parent-teacher conferences,

3

and hold informal meetings in churches and community centers.

.
- N "

Cooperating parents of minority hardicapped students can also be
used'aszoutreach workers to inform unresponsive parents of the
law, its regulationé and the parent/school partnershlp Besides

1nform1ng parents of the 1aw, teachers must 1nform minority parents

of the services that are avallable in the school to a551st the R

handicapped child and the family The more informed parents are,

. ")
the more‘able they are to work with:educators to develop and

[

énd deliver appropriate cducation their children.

8 ‘

I
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Need to Belong

‘

N
&

Some parents of handicapped Biéck and other minority handi-

capped students have not had the experience of belongin} to parent
or advocity grouhs. pthers may have-belonged to groups that

expressed views that were inconsistent with their lifestyle and’

1

cultural orientation. At meetings or in groups, statements which

seem to view unfavorgble the childrearing practices and the
. Q . - _ .
family structure of minority groups have caused minority parents

to feel unwanted or undesirable (Marion, 1980). 'For these
reasons, minopity parents have been reluctant to form alliances
with middle-class oriented organizations, and, resultingly,

minority parents have become isolated.

3

The teacher of minority handicapped students can allev1ate
paren s' feelings of Ysolation and promote the development of

allianc s between parent’s and the school by doing the following:

v

1) Assuring parents that they should not feel guilty
" - aboyt their child's exceptionality or problem

2) Acceptlng;the parents' feelings without labellng
them; ] .

3) Helplng parents’ to see the positives in the future

4) Accepting parents as 1nd1v1dua1-grot representatlves
of a category,‘ . )

. 5) _Respecting ‘the need for parents...td‘value'theif
‘ -lives highly;

6) Recognlzlng .what a big job it is to raise an
exceptional child and help parents to find...the
range of programs, serviges, and financial resources
needed to make it possible for parents to -do-the.
job with dignity (adapted from: ‘U.S. Department of
Health, Education § Welfare, 1976b. p.2). N

o
/

l




To encourage the participation of minority parents in the |
education of their children, teachers of minority haﬁdicapped
children need to become advocates. Their taking an active and
visible role on behalf of handicapped students and thgir pro-
viding forums where minority parents ;;n present their views in a
noﬂiho§tile atmosﬁﬁere will encourage minority parents to join
forces with the school for the benefié of ,their children. In
;dditien, the ddsire for the ﬁarticibation of minority parents

as members of organizations should be communicated to parents

through positive and sincere solicitation.

14
4

ASSUMPTIONS TO ENSURE PARENT INVOLVEMENT

I'd

If regular educatqrs ;re to have success in involving parents
of handicapped children in thé development and delivefy of
.education to their chiidren,\sé;eral assumptions need to be made.
Theseé assumﬁtibns ‘speak to the relationship between parents and
their handicapped child and between parents and their child s*®

*

) educational program (Karnes & Lee, 1980). These assumptions ;

L4

‘ - . * I
d are s follows: o
\ : )

1) Parents are interested in the growth of their
,handicapped child and want to acquire new and
"improved skills in" order to promote the child's
growth;

2) Parents will involve themselves when professionals
show respect for them as individuals;

. 3)" Parents will find time to becomg involved in"
oo .their child's program if the sirfivolvement makes N
_‘sense to them; R

. 4) Parents are w1111ng and able to learn improved
- skills for' working with their handicapped child;

Ly 23
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5) Parents will involve themselves most when their
training, is specific and when they can see some
direct applications; y;

6) Parents will involve themselves most when the
approach is individualized;

7) Parents will involve themselves most when served
by professionals who have been trained specially
to work with parents in divergent, appropriate
ways;

.8) Parents will involve themselves most when informed
of the progress of theik efforts;

9) Parents will develop more positive attitudes when
involvement is successful (Karnes & Lee, 1980)

TEACHER COMMITMENT

v

Whatever programs are structured to gain ths involvement and
commitment of parents will require creativity, patience, and
competence on the part of educators. -Parents can be willing
partners if educators evince confidence in the ability of parents
to give meaningful input and support. Educat9rs shguld be candid
~ but caring and receptive off views that may coﬁflict with their
—own. ‘Their desire to help handicapped childrén succeed in the
academic and soéial setting must -be one.that is eviééﬂt and
sincere. As educators, they mast strive to synthesize thel real
with the ideal to effect an appropriate education for each minority
handicapped child. In,addition, it is well to remember that the

’ .
parents of the handicappéd love their children and want the best
for them, much the same as parents of neghandlcapped c¢hildren.
Moreover, if the regula: edqgator 1s‘sen51t1ve to the handicapped

. child's parents possible guilt, shame, and‘feeling of blame for

having a handicapped chilq; he/she can ‘be ever empathetic and

N -

supportive.




THE IEP: PAREM& INVOLVEMENT

B
]
¢

The development of an Individualized Education Plan (I1EP),
A ]

a major component of P.L. 94-142, is-an excellent vehicke to
?

effect a partnership between the parents and the school. The
IEP 1s to be developed and reviewed each year by the child's
parents and others, such as the teacher, a spec1a1 education

specialist, and a representative -of an agency which is able to
<

contribute to the program development. The Individualized

Education Program must include: ‘ ' ‘

1) A statement of the child's present level of
educational performance; .

*2) A statement of annual goals 1nC1ud1ng short-term
instructional objectives; |

3) A statement of the specific educational and re-
lated seryices to be provided;

4) The extent to which the child will participate
. in a regular education program,;

5) The projécted date for initiation and ant1c1pated
duration of such services;

\\\4 6) Appropriate objective criteria, evaluation pro-
cedures¢ and schedules for determining on-at least
an annual basis whether instructional objectives
are being achieved.

i .

The maniates of P.L. 94-142 indicate that all services which
are reiate&‘to“the rpstruction of the handicapped child must be
clearly specified and communicated to parents and others re-
sponsible for the child's education in order that all are aware
of the support servicés to be provided. Parents are then able. to
determine therappropriateness of the school's intent. For example,

when the regoiar teacher needs the assistance of special ed-

ucators and/or specrai,instructional teaching aids not housed in

. ¢ d

!
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Ve
.

the regular classroom, parents and all who are concerned need to

be appr1sed of why th1s assistance is needed and wheéen it 1is to be -

¢ \ -

used. At other times the regular teacher must use ancillary = 4.

~

services which are essential for the handicapped child. Such

services may include special transportation around the school &
- . N . N /_— . .
facility to receive appropriate instruction,to supplement ‘class-

room instruction. When these services are provided and parents
: A

are informed openly and more often,thah not have been a part of

the planning, misunderstandings, mistrust, and ignorance between

parents and the school will be lesSened or nonexistent.

-
N

v TOGETHER

v

Teachers and parents must work together to ﬁrovide the best
* -
£

*

possible education for each minority handicapped ¢hild. This-

means that parents and teachers meed to share information about the

2

schooh’!!e;ronment and the home environment. In addition, to Ty

- N + ‘

‘effect a p%§§nership, the regular teacher must develop strategies

3 '
that can be used with parents who are angry, shy and unirnformed

and with those who. harbor guilt feelings. Crucial to the develop-
ment of a positive wo;flng re1atlonsh1p w1th parents 1is the

teacher S respect for and knowledge of cultural d1vers1ty and

. £

handicapping cond1tlons. N L \ ’ .

On the other'hand, parent¥ must, feel free to share with

teachers what they perceive-as realistic goals, and objectives for

their child. They must be willing to match these goals against

data from scveral sources. Morcover, the information on the child's

pg¢rformance at home and in other family/social environments pro-




. < X s * .
. parents in the mainstreamed classroom with:the regula% teacher is

“and good for public education.

vided by parents is invaluable for it provides the teacher with
the additional data for deciding the appropriaténess of services. E
(It also helps in the selection.of environments for receiving the

instructional services.

\
AR

P.L. 94-142 has brojight into. focus the I'mportance of parents
in the education of students. The law delineates specifically

.’ . . . i - 3
that paréents are to participate in the development of the IEP

. R .
and have due process rights. Thus, the law mandates and gives
impetus to the development of parent:teacher partnerships in an

effort to provide appropriate education to each handicapped child. *

Finally, there is a great need in all of our schools and

especially the classes where there are such diverse needs .as those

of minority handﬁcappe& students to improve the chances of

13

—_

. / &, et .
academic success. Teachers no longer have to do it alone. Rarents

are there, not only because of P.L. 94-142 or Title T:mapdgtes,

1 . : | .
but because they care about their children. The involvement of

P

good for the child, "good for the parents, good for the teacher,
- . . " s, ) )

& . -
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The Development and Delivery of Instructional Services °
. A Commitment to the Minority Handicapped Child

~—— .

Directions: : For each numbered item there is a lettered set of alternative

answers or completions. Select the BEST ONE for gach item. Circle
your response. .
1)  Which ONE of the following is NOT a teaching strategy that may be used
to enhance the success of.a minorjty student in a mainstreamed environ-
ment? - : ) C ’ : . . '

a) undercutting .-, - ' ) . ‘ v

b) reinforcement of learning : A

. c} direct instruction '

) d) -individualized education plan: " .

2) + Which ONE of the following is least important to developing a curriculum
for mirority students? THe learner's ot RO

» -

. a) needs e - ] O '
. b) age .. .
c) feélings ] .l o
° d) goals : A ; owes
".3) vhich ONE of the foll'oﬁiné is NOT a stép to use when determining curricu-
. lun in a mainstreamed -environment?. L e
. . - e . . o
a) instmctior;a.} Strategies s 0
b) task analysis | ' . . .- S
c) fusion'plan. - .. O . o ’
. d) Sstudent's level of functioning b eoon )
‘. " . e - -
» Directioms: Circle . 'Disagree' or 'Agree’ to ‘each statement that.follows:
» % b 3 M ‘ N - .
4) Incorporating the lariguages, heritage, ~values, and'learning styles of
minority children intq-the education process with status equal to
y majority children is theox;e;tically and pragmatically impessible.,.
. . : j - s
' Diiagxg.emgl.«wm' ——Agree- T .
- 4 . * » 2- ’ M S ”’ > "\
- - , \ ’ ' . L = .
. - <~ £ «
o ' . » \ . . . R _
% s 9 N . » v}, R (ﬁ‘ .
* L - hd } [} - ' 4 ﬂ“‘“
- A ! ’ I"d . ) © .
, - ¢ Ve - -48- - .
’ - %4
(‘ ’ ol' :- ": ° "' - = e * - i
[/ " \ * . | A O < : L 2 -
| < “ . » ] o - h "
. < . _ 13 a
, y g ! e
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L)

~

8)

9

Ny *10)

11)

&

child's educatien should assume that parents of exceptional children are:

2
-

Current forums for parent/teachét commmication (€. gff)arent teacher associa<
tions, conferences) provide sufficient opportunities “for the increased
teacher fesponsibilty  to commmicate with parents.

9 e

. l . -
- . . Disagree Agree AR .

Implementmg PL 94-142 diminishes the role and respon51b111ty of the
regular school teacher

R Dlsagree Agree . .

S

It 1s nmorrtant for teathers to mderstand the values and 11festy1es of p

411 of the chlldren in their classrooms 2 .

%
Y

- T Dlsagree : ) Agree

*

Directions: To items 8.and.9, supply reSponses that make each statement’

. complete /correct. .

Teachers interested in promoting p051t1ve parental involvement in the1r

When m1t1at1ng oral er wntten commumnicagion with minority parents, teachers
can establish effective.commmication by observmg the following guidelines:

[ . - ALY

i . . . -

Bnefly discuss ways ‘that teachers can- allev1ate parents feelm%sof fear
."“and isolation and promote pos1t1ve alliances that meet their ne

Briefly contrast the characteristics of fixed and emergent curricula. .
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. GLOSSARY

1

|

- sygiematic plaqffor exposing students to. content
0

CURRICULLRM
i \ /and processes learning and living.

- DIRECT INSTRUCTION ° - instruction which_involves teacher lecture,
. -~  demonstration, and/or explanation with or
without the benefit of audio-visual aids.

MAINSTREAMING the practice of educating handicapped children
in regular educational settings. This generally
involves the placement of handicapped children
in regular classrooms and the provision of
support services when necessary.

REINFORCEMENT OF LEARNING - strategy of rewarding or‘reinforcing correct
answers or proper behavior to .increase the
1ikelihood of the behavior being repeated.

. S
an instructional strategy used in individualized
educatien ‘programs which involves beginning ’
learning activities a little below the child's
independent level. ' :




- Lecture Qne:

4

SCHOOL: A REFLECTION OF MAIMETREAMING PHILOSOPHY?

- .

5 * )

You are a regular teacher tralnee and you are observing 1n a school in

N
wh1ch you will most 1likely have your field experiences. As you walk to your

first observational assignment you observe that'in Room 301, 95% of the

»

students are black and learning disabled and exhibit hyperkinetic behaﬁioy.

- ~

In Room 205, about 95% of the students are Anglo and 5% afg pﬁysically handi-

capped, and in Room 206, 95% of the students are without handicaps. The

only minority teacher is assigned to Room 301. You notice that this pattern
occurs throughout the school. At ihe conclusion of the school day, the
principal asks you to meet in her office. She §tatés that you are privileged
to have the opportunity to do your Fteld experiencelin an environment
committed to PL 94-142. ;

Based on your knowledge of PL 94-142 and your most recent examinatién of

ways to make curriculum more rélevant, how would you respond to the.principalls

call for any questiong or comments? o J

Is this mainstreaming?
Describe the curriculum from your berspect;yq.
Who are the determiners of the curriculum?

How 1§ the curriculum delivered? ¢
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, Lecture Two: , . . T

2 . , . ]

PROFILE OF STUDENT-TEACHING STRATEGIES ~ - Q;

—~ "t

2 . PR . a

DIRECTIONS: Using the student profiie reproduced below and Informal
' Assessment information provided by the teacher, list
¢ bélow teaching strategies that you might use with
this student in your subject area.

2

Commercially available games to reinforce specific

L

3

EXAMPLES:

skills and peer-tutor who can work with the student
.in free period... : . ) ~
= . When you have completed this exerciée, restart the
f ' filmstrip. , .
T - ; - ,
. AGE: GRADE : SUB{EtT: ' ;
{ IQ Test Scores: Group - 80 Classification: 1earning Dis- :
- ' ' abled :
Individual - -
110 ) .
. . Reading Comprehension: -« (3 years below’ grade level)
Lot .o . — ) o
' Math Skills: - . (2 years below grade level). .
Assignment: ’
| Teaching Strategies Used: ﬁ_ C T
. -t : . . v ‘.
] v N - { * -
b
; . , ‘
, g % . - i
( - . : . ‘
) a' . - ’ . )
| . ! ‘o -
\n . , ' g : o A )
.Repr$duCed: . ‘ . o . .- .
“LminEEFééming:ifClassroom Management Techniques .
ge .. Copyright, 1978 " Guidance Associate’s, Ink.: )
’ b . ) * 41 Wdashington Avenue '

" Pleasantville. New York ‘l. ‘ oo X ..
\) ] .0. ! ~' . ‘l * . . - -‘ . . .e

hd [




* A HO LII-1 <
Communicating with Parents of Culturally
. L * 13
. Diverse Exceptional Children
L2 . °
¢ ROBERT I.. MARION’ To undesstand the signilicanee that <uch
) parents attached <to these divelopments. the
similanities and ditferences 1 the educationdl
8 Working with parents l:f culturally dn ehxege  pracess for culturally diverse gitted-and hand-
exceplional childeen should be considered ag icapped cluldeen in the sthools nwst be re- .
exacting challenge to teachers and eshieators viewed. The similaritios can be summuaeized >
in this decade. The adoption of such an ath. from the following viewponts, Fiest. parents
tuelee Iry profession.ds does not negatevroverly ol handiapped gnd gifted hildeen should be
suehisegilie to the probiems that noght dirise B o vonsidersd parents of exceptional oildeen,
' twenn parents and edinators wath conflicting This statement ean be interpreted within the
ideologies. values, and feclings, Rather, suena  -framewark that hoth categonies of «hildrep
view recogntizes that eelationshups hetween luive: specad edurational, social, and personal
pareats of culturadly diveese landicpped and needs (Crun hshank. 1975; Hovte 1976, Mar-
- pitted childeen and professiondls Lave been Lind. 1972; Sata, 1974). Second. turmal assess.
o drastically altered by recent touet detisions  @tent has played a role in the assigninent of

and legislatin e enactments These prononn e
mentsshuvy prodieced sygmlivant attituedenal
cluanges emong the ot el REtps )
Mostof the ¢ hanges irowehit aboneg theeugh
the v onrts o by Teaisbiteon Tune fueen s ewd
o positne Dy pareints who haed prevous)y
bevn dentitiend as disadvantaged, desenfean.
vosed. ur deprived. Theee have been several |
reasons far thns response fern cultugally dif-
ferent parients. The Ails v, the Bocrd of Edu.
cubon (I972k decisen spokis to thes isane of
trackin. It forbade the District of Calumbna
«hoals to use’a system of plaeinent that re.
sulted in the assigoment df disproportionate
numbers of minority students 1 the general or
lowest cuericulum track in the schoals. The
Peansvlvania Association, of Rturiled Citi”
4ens (PARC) v. Pennsplvdmun (1971 | case was
a significant viegory for bitdicagped students

- aud pareats. 1t established the aght of eveny

menfally retarded clnld to have an opportumts

- Aeea Irew and appeopeiate public <chool s

Gition. Thét Educion toe All Haadic .m'pnl
Childdeen Act of 1975 [Public Law 44— 132) pro

v

numerous children to thexe divergent cate.

. o A
portes of assceptional duddeen, This Tias been

ety teue for aunoriy « Wildeen and tor non.
minority uldeen i soaety. Third, teadher
prerceptions h

students. Peioe o l‘ul»lu.; Tan 939 142, teadhers
were drcgquently the primdey and ovep sale
identifiers “of handicapped children (Dunn,
68; lurley, 1964) : . .
Soowe dbtberens os et wen the T Megaraes
of gifted and handiapped shguld beuader

s heen Eoital part ol the total -
" rosesged-iden®ivaine alted and Santhe apped

scored. however. First. althongh hoth <ubsets

are Considered exceptional. giftedness hys the
connotatiun of uxcellence. of wisdom. of power.
H..mdic.npping canditions have the connota-
tion of weakness. subnormality. and ugligess
{Gnffin. 197491, Second. assessnent as utilized

by the schoals has played a far greater rale 1o

assigning” coltueally diverses populations to
clissrcoms for mentally eetaeded Childaen than
to clisses for the wifted (Dunn. 1968; junes.
172, NMarem, 19749 Tloed, tea luee notaana.
tion as 4 selection tpol in the identification

vided <everad Quarantees 1o pareats ond clar- proce<s has not been very suctessful in fecog-
- tivad thecip pradess s s cerjual puirtiiens o e od- iz peftedaess among caltueddly ” diveese
. acationied pee e Protostions that were o childreen (Bvepnito & Bia i, 3995 1 has been
Partcduae inportang ¢ W paeents of calturedhy s with, nueste weeneae v in alg.xguming cultur.
diverse Huddeen wiene rghits relating to dine . R -
3 P esss, nondia timindory testag, dned et F".";.'—m"“" Clldee n N ubome 36, Nomther 8. Copy-
100 e Lovee etavineatpsuestals v M ’ tochd o e, T Conenind Jor Fxeeptionnl U luhden o
. ‘t' s 4 w . - '
61e ‘ - ' . < May 1980+
] - - , i '. N . . - " . *
. Reprinted with permission. Marion, R. L, Communicating
: with parents of culturally diverse exceptional,children.
et LT Exceptional Children, 1980, 46, 6165623.%- ’ .
A ] 1 - . , *
. . . .
¢ S e » . . - ‘ N o -
.‘ \) ‘ ‘ , ‘ / X 88 | .

T P ) o . .
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allv: dafferent pupils who are andic apped
tDunn, l‘lg)K. Hobbs, 1475 Jones, 1472,

\

REACTIONS O PARENTS

The reactions of parents to thew simlanihies
and dilterences i the « hoohing process have
led to a “markedly diflerent relattonship be-
tween protessionals and parents of ¢ ulturally
diverse gitted and handicapped students “m
conlfast to their nonmintnty counterparts.
The reactions ot parents of culturally different
children 1n both categories can probably be
described ditferently from the way in which
mast ot the hterature to date has deprcted .
them Descriptions of the reactionsyof parents
to the birth ot therr handicapped child indlude”
these terms: shock. dishel, grief. mowrning
A trantic search for 0 canse and a cieee often
accompdntes these delense mechanisms Many
parents have been helped by protisaionals aned
other parinis toaccept the boide wpeol thear
chald.

These ru.utuu'h tan be traced dicecily to
studies ot Anglo American parents. Much ol
the data was obtained from observing. eyt
ming and reporting ng}lhv -I(ﬁ\ll!('\', & non.
unnority parents Not asmiuch etidence on the
same subject has heen aceumulated and doc--
umented with culturally diverse parents One
3 year study (Manon & McCaslin, 1974) has
served to, substantiate the fact that many nar-
ents of culturaly diverse liandicapped Chil-

" dref are not consamed with_the same strang

feehings as those ihat uvi-r\\l‘lf‘ln\-nnnr‘lm)r-

ity parents  Luderus (1977} “also supported

the position that cultgrally different parents do

not-fit the stereoty pe gener.lly asctibed to par-

ents of handicapped 'guldren. Frequently. par.

ents of cujturall® diverse handicapped chil-

dren have not feapressed  shock: disbelief,

sorcow. and sonfy of the d¥her associated feel-

ings of guilt and-depréssion. Op the coptrary,

prior to Public Las - 142, feelings of protec-

tion-and acceptanct of the handicapped child

was the mage Hpucalfediotion (Marton, &

McCaslin, 1 - Thas Was dspecially true of
Mexican-American and Black families. both of
whom had extended fanily networks (Bithing-

sley. 1968: Hek 10972) Much of the rescarch

during thes peerind dlicd not tress the strengths

af muapeity aml catigeally diverse fannlues aml

tended to ascribe Mathological conditions 1o

atypical fanuly ste
Myrda!,%l 944). .\lany.re:wm_.ln:fs alsu ignored
a .

Exceptional Children | -
© : ' o

-
.
.

res [Minuchin, 1467; .

\

>
the role ol relyiion and the teelings ol accep-
tance and weonnf eagendered by ds place of
prominence in culturally diveree tamifies (Bl
Pragsley s Cole, 1967, 1hil, 1472)

Fhe barden ol having o hand apped child
o the Loy was probuhly most strongly fiaed
m the mings of culturallv div erse parents
when their child eptered s hool {Barsch. 19449)

CFaced wath large numbers ot ulturatly ditfer.

" gifted students havecheen lpss

entchldren i urban areas. regular schon| s,

t€mg showed their inability to accommodate,
these-children by assigning increasing num.
bersot them tospecial education c lasses (Dunn, «
18, Hobbs. 1975: Jones. 1972). Special edu-
cation aided 1 this movement by the revip-
rocal ace eptance of these childgen 100 ¢lasses
lor the mentally retarded [#Murley. 1ab: Hur.
v 07 1) Thoeeetare 1 the 1970 gr:*‘.u num.
bers ob calturally diverse chibdren grew upn
the speaal education svatem and, s o lolese
cents e become producis of 4 et tuttitiing
imophecy (hassen 147y

The! greatest e tron expressed] by parents
ot cfturally duoverse handicapped «biddeen hus
been one of anger and disinay ot the policy ot
overnclosion of theie culdeen 1o o lasses far
the mentally retaeded” and captioaally dis
tuebed. This policy . as practe ed by theschoals,
has permeated the thinking of 3.,ullnr.ill_“h-'
verse familied to sach an extent that they huy e
become desperate‘and copfused The angen
displayed &y these parents has baen 4 reaction
Jdgainst an"e‘du_(.ntum.ll system that they leol
has promoted these two categorivhs as the only -
appropriate  depositories foe these  chibdren
{Hurley. 1871, Marion, 1979) .

Parents of cultueally diverse eifted Students
have not reacted to a pohlicy of inclusion but
rather to school practices of excluwion® Al
though gifted childrin are considered eveep-
tional_childeen, parents of (:u%(limlly diverse

dn optimistic
about the chances that their children will gain_
entry into prugrams for talented students {Mar.
ioh. in pnms].‘ Pessimistic reactions o the
heavy reliance by sc hools upon IQ tests as the
major discerner of giftedhéss i stirdents is
commgn. Qnly when a nuirrage botween e,
ture’™ and < nurture™ theatieg is effected are
parents of culturally diverse gifted children
sven to hiope that thewy «hildren mighst be e
luded mothese o ogoams., . ’

Many of the {rostrations of parents of cul-
turally diverse galted popilations have also re.
volted arvund the candition of schaohing for




o

Aruitoxt provided by Eic:

adolescents Parents gre concerned tHat inany
culturally divirse problem adolescenty of to-
day were yesterday's gifted and tlented chl-
dren {Shaw, 1978). As younger children they
might have heen described as-

bV Members of large. finane tlly insecure, gnd
a priort love faimibies .

2 Extubiting mapprapriate voc il behavior

b Poprdar with ther classmiates and POSSess-
ing more soctal insight than ther peers

Parents are fearful that a guodly number of ad-
ulescents who demonstrated }h/o-w tendend |e.§‘

@7 1o teachers were mislabieled emotionally dis-
trubed  socially maladyusted. o mentally re-
tarded on the strength of atypical tanuly char-
*actensties or culturally different manRerisms.

* CONCERNS OF PARENTS
i

Many of the concerns of parents of culturally
thverse gitted ond handicapped children are
creations of the negative image that education
hds_progec e Consequently., many of the dif.
ficulties 1n the Lommunication ppocess can be
traced drrectly to this undesirable image. For
é'nstunce. speaial educativn has clung tena-
cousty to the view that the prefect family cor-
responds to an average US Census family.

tomprised of twvo parents and Iwo children, *

Most culturally diverse famulies, especially the
poor, exceed this fammly size. which immedi-
atedy amplies that tln-y‘.nro-'.oty;m.ll Such .
mage strains the trachtional toncept of gift-
edness. when its presence s acknowledged
sokely 1 an only child or 1n the eldest of two
thildren (Barbe, 1965) Likewise, parents of
tulturally different handicapped children have
been made to feel guilty dbout their large fam.
thes. . ! ,

Testing

Perhaps the concern that has caused most fric-
1: n 10 occur hetween sthools. and culturally
diverse populations with gifted and handi-
Eapped children has been the issue of tesﬁﬁg
This 1ssue has occupied the thinking of cul’
turally diverse groups for a long time (Cay A
Abraham. 1974; Oukland: 1974, Reasons for
this prenccupation with the testing issue have
- been well documenied theongh the wpurts
(Disng v State Bourd ol Eduraton, a7,
larry P. v. Riles. 1972), The concern of parents ©
of hamdicapyed (hildeen has rentered” upon
the use of tests to disproportionately assign
their «h»l«‘fn-n to classes fur phe mentally re,

s1s’

1

-

\
tarded or the . emotionally disturbed (Chal.
‘dren’s Detense Fund. 1074, Hurley 1971) par.
ents of culturally diverse handicapped children
have complained that prior to Public Law 94—
142 their upinions were not solicited and they
did not have any input \nto the pl.u',num of

their children (Children’s Defense Fund. 1975;

thekerson. 1966. Southern R(‘gmﬁdl Council,
1974) b

Wath regard to calturally diverse gifted chil-
dren. the uneasy truce between “nature” and
“nurture” opponents has failed to quiet the
duferences of opimon cone o*ming the poten.
tial for giftedness among this group Although
the definttion of giftedness has been Lroad-
ened. schuols continye to support the 1dea that
intelligence 1s measured by an 1Q obtained
through testing (Mercer, 1973)

3
.

lde\miﬁcation . i

A final concern that has troubled parents of
tulturally diverse gifted and hant:capped
thildren has been the Question of teacher \den-
tfication. Thisssue has emerged because many
studies report on’ the tnability of teachers to
recogrize giftedness among_culturally differ-
ent children (Malone, 1975: Aegnato & Bireh.
1959). Traditional indicators upon which ob-
servations are based 4re usually, middle class
values; family stereotypes. and teacher expec-*
tatrod$*about conformist” puil behavior (Lar-
S, '_l!f7."). {cCandless, 1967) In the gyes of
many teachers, culturatly diverse gifted popu.

. Jations fail 1o measure up to these indicators

{Marion, 1979). On the other hand. many cul-
turally diverse handicapped children are n
fact identified and placed into special educa-
tign (Pnllman. 1975).

COMMUNICATING WITH PARENTS

Parents of culturally diverse gifted and handi.
capped students have exhibited a m}'mber of
cogmon needs. When these needs have, been
meﬁv views of culturally diverse pareants
have generally been changed to a more posi-
tive outlook and communication has, been fa-
*cilitated. Professionals who ‘are attempting to
work with these parents should have an under-
standing of these nesds tp effectivaly expand
there coles in the ¢ HINBIICINON process

Need for Information Lo

The need for information constitutes one of the’
primary requests from pdrents of culturally di-
c, .

bl May 1980
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. verse galted L handicapped Claldeen gl Kesew b oan e tally be vansod by ey -
~ ¢ commumitating with parents of handicapped cators wha teand 1o hold ba k intormation un.
children. much of this need can he satishied der the assumption that culturally dufferent
through regularly  <cheduled mectings  and parents are not soplisticated enongh. 1o mrasp
confrrences and planning sesaions for the in. the nuaterial Rather thn assume s stan o,
dividualized edacation pregean {HE) Many professwsnals shanld be pteng vt eflect e
educators assune that their own latmhanty lallowi (g gardelimes,
.
with Public Law 94-142 15 automati ally be-
stowed upon the parents Npthing 1s further 1 Send imessages home in |4’|I'l‘.:ll-lge pafents
o from the truth Some sarpnts of culturally di- understand
verse handicapped children need to irthey 2. Work with children to prevent previous
undgrstand the basic tenets of Public Law 94— Aegative experiences ttom having o factng
. 14jinclud|ng their rights and responsibili- impression. .
_ ) ties Educators working with parents should b 3 Respect the parents enough to histen jor
certain that they . messages being returned.
Yy . . 3
- : 1 Have a hnowledge of the law itself and of ‘(’fnnm&unuallng i a dear concese nanner
. cotresponding regulations. implies that protessionads and  parents e
3 .
. Y Haveathoroush knowledge of their « lients change imtormation in bivman'terns Educy. I
* 3 Can clfect communication among statf tors should have a sensitivity to Fhonies (Black
members. hetween parents and- the agen- dralectical differences) and bilinguahism and
. cies which are to serve lhEI'l' child. and. in not be oftended by different ws ntaves or speech
some cases, betwern staff land the hent patterns used by some < alturally dinerse pop-
. o they are assisting . ulations. On the recemving end, educators
4. Utthze appropnate times and settings for  should be understanding ol the fact that sonie
parent-teacher conferences. . parents of cnlturally ditferent « tuldgen have
y ° - y not profited trom all the established
. rd commu-
. Only well informed parents can be mtelhigent o . ) ) mm
o " N nicatign s ehicles usegh by nonminotity par-
. consumers of infprmation. There should be k -
N . Co - ents. Many parents of cultneally diverse ¢ hil-
. ©wgreement that parents and eduicators have ofie dren lave 1ot gty lysgathered 1nt ton |
) e not actively-gathered intormation
commpn denominator. their concern for the  9TSn it ) ¥ Balher me Y
. (R . affilioting  with professionid orgdamzations
education and welfare of children. . - - e
. . {Marion. 1979 Roos. 1976). Those individuals
Parents of gifted culturally diverse children L . .
\ lacking the ability to handle the sophisticated
have experienced- many problems similar to . oo
. - reading leviel of much of today's literature have
those of their counterparts with handicapped < . -
; + ot been able ta fanuliarize themselves with -
children. They. too. haveran information gap .. ] <
Sd o - owritten naterial. Many do not belong to o @l
when qualitative ahd quantstative differen oo chques that obtain afd ex hane: q '
. ; in and exchange information
of giftedness are being discussed. Many par. "4 o nge,
- : on an impromptu bdsis.
ents have not been made aware of the broad- . . - . .
S . N In facing these siuations “edudae.:. —. N
encd definition of gifted children %is those 1n- ,
have an accepting athitude. When parents and
dividuals who excel consistently or show the . v
\ professionals coatinue 10 exchange ynforing.
s potential for excelling consistently in any hu- . :
q . . ined  tion.the apathetic and confused parent can be
3 - man endem or—atadentic. creative, kines? . .
. . replaced by the pareat who wants t6 know: +
. ,ﬁ thetic. {performance skills). or psyc hosocigl - )
‘. . H 3
¥ (relational and leadership skills). Parents must 1. Whether or not programs for all ages et

exchange information to he assured that the

2. How the schools go ahout wdentiying’ ox-
. hroac!ened ndeflmt‘lun will not perpetuate seg- ceptiopal children. -
' rpgat|9!l within Sm"fi education, 'that is. non- 3. About provedures for evalnating «haldren,
) minority children being placed in all acnlem- Lo How Chldsen are placed i programs, v
N mill.y Kifted [ lasses and culturally diverse 5. About due pros, T
L. pupils_going "'."0 w.hat would be considervd & Who their allies are. (U §. Department of
w . - "talented only" sectjons. ° Health: Education, & Welfare. 1976q. p. 4j
. ! p
1 " Educators who are .ittempting to exchange .
informationiwith parents of culturally diverse Fducators will have to listen cmpathutically ,
s t students should be prepared to engage in time  and realize that feelings of parents can change
.. consuming tasks. Soinetimes the parents’ lack  from trust to skepticism andior curinsity. They
¢ ’ ¢ . ' ’ ~
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: © may be cntical of school pohicies and proce.
duees Teachees shoald Tealize that thys eeac.
tion 1s normal and that parents niay be hostile
and desperatgges they attempt to sort out Tacts
trom their fopdamental bebiels about e e
tion.

Profrssionals who are oftempting to work
and commumcate with parents are facing an

' impattant task (Rogers. 19613 They should be

prepared g haten and be ceady 68 jon torces

with pagents concerming there aights and re.
sponsihihities, [n essence, professionals shauld
adopt the role of advucate with parents of cul-
turally diverse children Educatgps must report

. factual information 1n an objective fashion. By

rfsponding 1n this manaer they can establishi

. mutual positions ol trust and respect.

Need to Belong .

’\nnthc o basic neéd of pareats of culturally di-
“versegifted aisd handie apped children hasbeen
» the need to belong The same need applies to
buth categornies in spute of obvious differences
. in the students. Parents with culturally differ-
unt pifted and hondicapped children are not
well represented-in the membership of parent
- 1 nrgdm/ntmns of cither category. Some parent
- - gfoups are unwilling to recrurt culturatly di-
) verse populations anto ther organizatinns.
Often an unstable bumily fiaancid condition
has contrbuted to the situation. Families
struggling to meet basic survival needs may be
. unwilling to ]mn dues paying associations.
Morcover. if they hove been experiencing basie
sarvival needs, parents of cnlluegdly ditferent
cheldren can be expected 1o be reludctant 1o os-
sociate with a membership comprised of peo
. ple who hove ditterent Socioeconomic and cul-
tural backgrounds and interests.

. ° The outcome of this nonalfiance has been g

feeling of 1solation bn the part of parents with

| colturally different children, These pasents
have aften felt as if they were either unwantod

* visitors or undesirables. All too uften the-feel-
iny of ysalation has been bronght-on by an un-

* s apprassal of the lannly steacture., 1t has not

' been easy for these pan-uts to sit in on meet-
ings where discussions about family character-

At

istics and relationshipsare emphasizing issues -

Thowe who remain
seen but not Iw.ur(l‘,[.\l.nr’i(m. 14749),

foreign to their intprests

X " are often
. > 2 x

- Sehools have aot sucesstully met thisechal.

lenge of helping parents overcomitherr foel-

" -188s of ksolation and loneliness. either. They
. s20 o -0
N . — .
' ¢ e K
ERIC ' i "
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havee pruticed o pohicy of exclusion against
the cultwally ditterent (Cohen. 1970], Lanf
puage. spreche and racal differences have
stamped certamn groups of children as out.
sudees Student pushouts dropoats, and sug.
penstons have characterszed the schoals' reace
tions te peaple who vary from the nonniinonty
population (Southern Regonal Coungil. 1974),

Nevertheless, the major responsibihty tor al-
leviating parental feehings ol sditference and
solation camans with schools and teachiees
ey have been ranked secund only to the lam.
ily in importance in the lines of children
(Jobbs. 1975} Parents can be helped to shed
the feelings ol loneliness if professionals will
not Label them with such stereoty pes as ro.
jrcting.” “hostile.”™ or “deganding,” Educa-
tues and other professwonals should.

1 Assure pareats'that they should not (el guidty
about therr chedd’'s exceptionabity (3.robh-m

2 Aciept the parents’ (eelings without’ labeling
them

3 Ncvept parents as pPoplth-n(ll d LJIPgor.\'.‘

4 lelp pareats to see the positives in&he fature

5 Respect the need (or parents . . to value thee
lives highly . .

6. Riétognize what a big job 1t 15 to raise an

exceptional clold and help parents to fingd . .

“the range of pm;,mms‘ services. and fnamn wl

fesonrtes nevded to make it posaible for par-

‘ents to do the jub with dignity (' § Depart-

ment of Health, Education. & \V!”dn‘ 197hb,

P2l

Teacpees and other prolessionals will have
to hecome advocates for the inclusion of par-
ents of culturally different children into organ-
ications mainly drequentd by nonminonty
pareqts Colturally different parents should be
encotiraged40" j0in parent arganizations and
present minanty points of view. Educators wall
have to collaborate with parents to give thein
coping skills for joining and mdintaining
meimnhership in such gronps. Recrnitment eof-
forts nught be strengthened with the addition
- of dugs-waivers for parents experiencing fi-

o |.§ difficulties, Socalisalgtion of cultur.
+ ally dhverse parents will be reduced when their
groud numbers inceease to the point where the
manty membership acknowledges ther
Presence o '

Uang these gindehnes, teachers/and other
protussionals will be asaisting parents of col-
turally diverse gifted ngd handicapped chil.

" May 1980. .
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deen not ondy 1y cambat teehngs ol isabation

but also ki achieve o sense ol belonging
Need for Posipive Self Esteem .
t

Maslow (1962) estabilished The necd tor high
selt st as o londaaeentol assine i e Loy
archy of needs. Parents ol culturally oiverse
. handlcapped chiliren have not experienced
much enham ement of ther self esteem as the
, sthopls have steadily i eeased the mughers of
. their chtldren in classes tar the nentally re-

tarded or the emotionally disturhed Their -

counterparts with gifted children have also
sutféred trom a lack ol self esteem 1t has been
pointed vut to them that thewr children havy
consistently fallen short ol measures of gifted-
. ness as deternmuned by 1Q tests L or both Lrou s,
“of parents it hay been imphied that family
structures. economic «lass, and heredity all
N work to their detriment when they are com-
pared to their mapnnty (.ounterp.lrt\ tlensen,
1964, Minuchin, 1967)

Parents in culturally diverse populations
have a need to be understood Thev are asking
that protessionals recognijze thewr feslings and
be responsive to them. Parents who have raised
children 1n a cooperative atmosphbere cannot
. be blamed for theiwr alarm when this quahity s

not valued as haghly as imtiative in the schonl
. environment {slhingsley, 1968: Hill, 1972),
Furthgrore, Americans tend to pride them-

- selves on “fighting against the odds and not
giving up.” Those persons who have not con-
. tnually subscribed to this notion have often
been accused of “sluffing off."" Stouthearted-
. ness and perseverance are expectéd of parents

no matter what type of stress they may be con-
“fronting (Hudson. 1976). -Parental reactions to
these expredctations have sometimes resultedan
anger and loss of self esteom. .
Professionals warking with minnrit;‘( parents
ould capitalize on emation to rebuild the
self esteem of parents. Anger can be used to
mobilize tRe parents inte action. Parents should
be urged to:

. a) know the law .
bt wark with other purents
. c} work with professionals
. W) use thewr right to sprak . .
. . ¢] <top plesding. education 15 a right
.« ® T f} lram how to take part 1n planning canterences
. g) not compromise und sist on foll evaluation
. : and clear goals .
h} beanactivectizen(t! S Department of Health,
. ’ Fducition, & Welfure, 1976h p 2) .

. <
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\\|I‘lnm| v ators -lllli ather
prolessionals wall htne to continue thesr ad-
voracy roles to assist parents of « ulm:.nII) di.
vegse gilted and andicapped haldeion n pur-
suing the prescethed  achons

e \Ium

Parents are
Lvprreally ansdling o shake G NISSITTE
ments without the help ol a connmtted, e
sponsible profeqsional.

However, these achons. cannot e accom
pln\ln-(r\nh-ly through teadher aglvox ac v, The
advacacy gole tor teachers will best be coms
bined with an ombudsman appraach. Educa-
lors are 1 o position to mediate any intense
feehings that parents mav have as they expen-
unc e the strewees of rearing and bduc atin'y their
culturally ditterent aifted wurd handicapped
culdreen. In theseehfhoult tunes i the bives of
parents, many Will be heard saying that they
do not need trials to build character (Hud-on.
W/M Teac hers should be prepared deal with
that athitude They should ~evk 1o strenpthen
the sell contept ol parents by ahging them.
selves with’ the parents. Tedchers place them-
selves in anc understanding position by ar-
knowledging trustrations and anger Warking.
from this stance. professionals can resolve sorpe
of the temporary affective blocks that inder
communmication They can diminish the chance
that they will be perccived as experts ar an-
thonty fignres. if parents are led 16 feel that
they lack the qualifications necessary to meet
the needs of their child. it can only serve to
imtimidate them, As a result. the parents’ self
concept is further diminishedyand any adds-
tibnal attempts at communication are thwarted.
Educators who are seekirig to work effectiv ely
with parents of culturally diverse gifted and
handicapped children have recognized b o
this vuteome s in direet opposition 1o the -
tended goal of facilitating communication

Instead. teachers should continually seek to
mobilize the energy of parents towdrd produc-
tve ends. Professionals should help parents
find satisfuction in learming whet can be done
for .their child~and workiag actively for the -
child’s maximum potential development As a
result. the gains that parents see ia their cul.
dren wil] become a source of continued moti-
vation. Using this approach. educators can 1n-
crease the confidence of parents. Cunvmunb v
parents to wark for better public understand-
mg of their children, to improve facilities and
increase unding. will result in their ine rms(-d
sull estbem,
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CONCLUSION =~

. . . *
Communicating with parents of | ultaratly (s

seese galted od haniheppedas lbdeed |i".|
time ansuming task, For thewe perrents the e

¢

A8 speaal ™ students can be exgueced 1o pra-
dute varnd reactions Prolessimnals w ho work
o With parents ‘6} culturaHy different stadents

Goiteg HE Athitudes, opiions aind s:c-m-‘r\:(:nlmnub“ '
By concerning cepeboul pylsy Unpubbished o -
e dessertation, l"lu\vr:x(\ of Tevas, I‘L_"I .

Hukersoungd Fodunation for alienation Englrvood  « _
Clhitty .\‘ﬁ.‘r-'nm e-Hall, 1

- ¢

- .v
ahzationy that ther ¢ hildrewr wil] In- rl_nn.l_-.;h?ul ~ K P stiengtle o ok fonndies News Yol
. A * N Rt I

Foweson tail, 1932 ) .
Ihdis ¥ FleEfitares ol cluldren Naghv il van.

lao
Herbilt Mniversity Press. 1975, * -

. should be preparéd to meet ”l‘!'mﬂd.\ for be. _»J1v@ X Career educatiop tor speeial fmpuluumk M

lonping. sell esteem. and mformation. Abso, _

educatars must be guuded by aw appreciainon
of diafeetical deviations, a respecutforcaltural

diffgrum.l-.s.‘.mgl fanth in the com ept of indy-

- vidualized 1struc ion, Professionals must bet

[

prepared to provide helgy at the « ogmbive ghd
affective leved as they work with parents who

are. traditonally outside the mamstream ‘of

Amierican aduration, Si: o exsfidl¥ meeting
st neveds ind exprctajaong wil help eduyea-
tors mpve toward the goad ol improting com.
mumcation bitwern peolessionals and, parents,
of culturally shivieese lted and handic el
«hldren, - "
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. WAYS THE TEACHER CAN ‘HELP /} ‘

* The teacher can-help the parents of a handicaﬁ%ed child in a

number of ways:

1. The ‘teacher can describe the way the child acts at school,

and help the parents compare that behavior with the way
the child acts at home. .

.

"This makes it possible to work_together on practical
solutions for the problems of routine care that are made
difficult by the child's disability. _ Some ingenious ideas

} have developed from teachers and parents working together

.~ on practical help for the child in his daily activities;
1 a5 *

2. The teacher can help the parents get and use information

—te—-help—themwith their chiTd.” - T T

¢

LY

Consultative help is usually available to the parents
from professional people who are familiar with the child's
care. The teacher should encourage the parents to seek
information and advice from the childes place of treatment.
Sometimes parents are hesitant to ask for information,

The schodl niirse or ‘the counselor are good resources
for printed materials concerning the disease or disability g
that the child has. If the school nurse or counselor does
. not have the address of the national organizations con-
cerned, she will be glad to get them for the parents. Often
these materials are routinely kept on hand at school, and
may be available-from these people for the asking.

. ' L Both the counselor and school nurse are available to
. most school districts to work with the teacher and the
parents.of the handicapped childy

3. The teach®€x must remember that, though parents may learn to
b accept the child's disability, adjustment is a cont}nuing
process. ! :

The teacher should reassure the parent often and encourage
them from time to time. The parents need the teacher's
viewpoint to compare with theirs. They need help in
learning to be more objective--not to expect too much, gor

. - too little, of their child.

. -

The teacher should continue to encourage the parents to
share the findings concerning examinations of and check-ups
on the child. 1In this way the school and home can keep
current §in adjusting activities to the child's present: needs;




The teacher should gvoid matters which are too extensive
for school. ,f

-
- »
3 0

The teacher should not attempt to counsel with a parent
who has a personal or emotional problem. :

Teachers most often ask how to work with parents who
behave in gertain ways, such as the parent who is shy, the
parent who?is angry, or the parent who does not seem in-
terested. '

L]
.
]

The Parent Who 15 Shy -

The teacher should use all the ways ‘he/she knows to put
this person at ease. He/she should ask some questions -
that cannot be an%wered with simply "yes" or '"no'. He/she
may let the parent know he/she appreciates his/her coming
for the conference. If more than one relative is resent,
the teacher should address the shy one directly, drawing
him/her out with his/her interest. The tedcher should show his/
her approval'for‘something that can beigraised. -

Y]

*

The Pazent Who Does Not Participate
q - -
This parent comes to the conference, but may not tadk
to the teacher, He/she is usually one of a group of two
or three relatives who have come to the conference. This parent
is courteous, and appears interested, but allows the .others
to talk for-fhim/her. ' i

* The teacher should be sure each mémber of  the group 1is
introduced. He/she can encourage each one t8'ta1k by
asking direct questions. Often the others will answer
questions -or talk for him/he¥. The teacher should let
this person know that he/she appreciates the parent's coming *

~

(Y

The Parent Whd 15 Angry R . %

* The teacher should encourage this person to explain the
reason for his/her anger. He/she should, not argue withthe pare
- ent and should answer his/her questions honestly and

tactfully. He/she should not be afraid to tell him/her if
he/she does not know the answer. They may then attempt to-
gethér to decide what ‘should be done_.about the situation.

If the teacher is not familiar with the situation, he/she

may wish to”take the parent to the principal's.office to

obtain more information. He/she should make a definite

date for discussing the matter again. o )

L

L 4
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The -Parent Who Does Not Undenstand - ’ ’

This person may be hard of hearing. He/she may be a .
bi-lingual person, who speaks another language more, fluently
than English. He/she may be uneducated, or think it is
‘disrespectful to ask -questiomns of his/her child's teachér.
This parent may be unfamiliar with the teacher's accent or the
words used. ) ‘ I ' N ‘

This parent wants very much to understand, but ﬁefﬁhe
does not want to appear disrespectful or look foplish. |
The teacher should make a special effort to put this parent_
at ease. He/she should talk to,this person as though the pare
ent wer&\answering/him/her.'. v )

5 He/she should use ‘simple language and ask questions.
If. he/she gets little or no response, he/she should con-’
_ tinue the discussion, making it easy for him/her to
respond. When he/she begins-to talk with the teacher,
the\papent must have begun to understand better.. The - 3
teacher should keep trying until they are com'ting e
with each other. : ' ’ .

5 v ¥ ’ .
The ’Panent Whose Religious Beliefs Age In Conflicit With
School, Activities ~ Ly

Y

. The teacher must be thoroughly famiMiar with the policies
of his/her school district to be helpful to this parent.
This parent is concerned that his/her child practice the
beliefs of his/her religion while he/she attends public
school,, Each year that the child. is in school .the parent
wil]l probably want to discuss these beliefs with the teacher

“or principal. It is helpful to those concerned to-discuss :
what is involved. ‘ . ’ e~

. , ) s . :
For example, perhaps the-child's-religion forbids him/h€¥i
to salute the American flag -or to recite the Pledge of ..
Allegiance. The teacher may explain to the parent how this
will be handled at school’. The other class members ywill ¢
participate. in this activity, while this thild sits or

. busies himgelf/herself with a quiet activity. The teacher . .
*- Should encourage the parent to explain the beliefs of his/ :
her religion which might change the child's activitie§ at ‘“.
‘ » . 'school, The teacher may then explain how the matter will ¥,

be handled at school.

¢

. -~ - .. ¢ *ﬁ‘ N !
Religious heliefs most oftén affect the way the child «.
i dresses, the food he/she eats, the activitie¥.in which he/

she. participates, and the holidays -he/’she may observe., -

&
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" Sométimes this parent wants the,é{hooi to change
policies to benefit those of his/her religious faith. The

, teacher should suggest ghat this be discussed with the
- school principal or superintendent of the school district,
The .Parent Who Does Not Seem.lntencsted - ’ d
S - 3 .

.~

. This parént may feel thatxhe/she,is not wanted at school.
He/she may think there is nothing to talk about or that a
conference or meeting will be dull. Since both parents

',are invited to the conference, perhaps the other parent can

become interested and cencourage this one. Sometimes other
interested parents can help. . ' :

This parent might respond to an invitation to visit his/
her child's classroom, to attend a,;performance in which his
child participates, or to help the teacher  in the classroom.
He/she might become interested in helping. obtain or pre-
pare materials for a special classroom activitys If the
teacher can get him/her to school once, it will be up tothe
teacher to make him/her feel that 'he. might like to come’

+again. She should then give him another opportunity.

The Parent -Who 13 Critical o '

1 . -
t

The teacher should.be.wéll informed on the subjec%%ta
be discussed.’ He/she should stick to the subject. e

' teccﬁer should-ansyer questions honestly‘amnd tactfully.
Sh

should not Be afraid to tell therparents if he/she
£s not know the answer to,a question, and she may offer
ot obtain it for him. He/she may wish to suggest that he
talk with ‘the principal to obtain more information.

[ € - L

The Parent Who Cries . v L.

-
v

L4 c e

The Panent Who 1s Wonnied A

. L4 i

The parent is usually feeling frustrated. The teacher
should tell him/her it is all right to cry and offer
tissues if he/she does not have a handkerchief. The
teacher sheuld continue ‘talking while the person regains
his/her composure. The teacher may assure the parent that
he/she is‘interested in him/her and his/her problems and
that he/she knows this is hard for him/her.

°

v

o

‘This parent is easy to recognjze. He/she usually

- worried about much more than- his/her child. He/she-appears

111 at ease and nervous and usually wiyl tell the teacher
abgut his/her worries when he/she learfs that he/she is
interested. ’ ’

L} < - -
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If his/her child is doing ‘well, the teacher should tell
him/her so immediately:. If his/her child needs help in

certain areas, the teachershould tell the parent what he/she may
do to. help. This parent.will feel better when he/she can

work on the problem. The teacher should tell him/her

there are few probleéms where nothing can be done. This

parent will probably need a date for another appointment

to discuss progress. ‘

-

’

Adapted from:. . ) v

\

.

Pickens, C. Tips for ;éﬁchers on school-parent’ communication.
Magnolia.School District 14, Arkansas), DHLW(OL), 1978.
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Bosic Considerations In Planning a . )
Parent Involvement Progerdm . " . ®

Programs for parents of handicapped children have, developed in
highly indjvidual ways. In part, this is due to:the need for teachers to
develop programs to meet the unique needs of parents in-their commu-
nity or school..But despite the individualized nature of these programs,
there are.several basic considerations that serve to’ensure a quality
parent involvement program.*In this section, such considerations of an

2y
Esrablish a Program aon a Set of Basic Assumptions

A first essential consideration in planning a quality parent involve- ) :
ment program is to delineate a set of assumptions on which the Fro- £
gram should be established. These assumptions, some of which have
been-identified by Karnes, Zehrbach, and Teska, (1972), concern the
relationship of parents both to their handicapped child and to his or her -
educational program. According to these assumptions: -

1. Pareuts are interested in the growth of their handica wped child and
want to acquire new and improved skills in order to promote the child's
grewth. This point assumes that it is important for professionals to
approach -parents in a positive manner, conveying to them the beljef
that teachers are sincerely interested in involving parents in a partner- . ‘ :
ship-tv promote the growth of their handicapped chjjd. It 1s also impor-
tant for teachers to communicate & willingness to give time and energy
tohelping parents learn more effective techniques: for interacting with
their child. T S

2. Parents are willing and able to learn improved skills for working with
theirhandicapped child. Research findings cited earlier suggest that par-
ents can improve their parenting skills and that this will be feflected in )
improved progress of their child. - - ) A

3. Parents are able to effectively work i a classroom setting including one = ‘ ’
where their own child is enrolled. Although educators were once reluctant
to have parents working jn their child's classroom, experience has
shown that in such settings parents can teach other children-as-weli as .
their own without interfering with the teaching-learning process. In .
fact, research suggests that this process can be enhanced. To work }
effectively as teachers, paronts must first have acquired some basic
teaching skills and must be ready emetionally to undertake this type of
participation. It is the role of the professional staff, together with the
parents, to determine if he or she is prepared for direct teaching in the
classroom. C - R L,

4. Parents il find time to become involved in their child’s program if the
intolvement makes scnse to them. To ensure parent involvement, 'farents
must feel that participation is worthwhile, both from the standpoint
of meeting their own needs, interests, and desires, and from the
standpoint of the growth of the child. Having family members engage

*

. in meaningless activities like cleaning up spilled milk, dusting bouks, .

straightening chairs, or putting toys away is unlikely to lead parents to
believe thev are making a meaningful contribution. On the other hamd,
if parcnts are invalved in playing games that enhance languaye and or

. - A
Reprinted with permission. Karnes, M. & Lee, R, Basic )
consiaerations in planning a parent involvement program. In
Fine, M. Handbook on parent education, 1980.
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206 ’ 9 INVOLVING PARENTS IN iﬂz EDUCATION OF HANDICAPPED CHILDREN
acdemic development, they will be mare likely to view (ht‘lr'{d.'l_trll‘ll'
tion as 1mportant and hind time to engage in such activities
- 3 Parews wedl meolee themselees prest when therrtraziitng 13- pe_ine ana ) ) .
when they cay ses <ome direct applicitions 1t teachers eypect patents to
" rollow through in the home with a suggestion, the suggestion must be
i srecific For example, telling parents thaf they should stunulate ther .
. delaved child's language is far too global a suggestien, l\niummst. if 5
parents are givén specific suggestions to teach their child to label or
Match obrects. the parent will-be more likelv to umplement the sugyes-
tion Teachers should also remember that parents 3re often reluctant to .
teach some tasks because of fear of not doing something right Profes-
~onals can alldy these tears by being more specific © -
v Parews gre c::s{y'&t’!o mvolve when their goals and values.are compat-
ble with these of the school. TeacRers find that parents ‘who share the
- " same values and staﬁdards‘as the_school are often willifig and eager to
" < involve themselves in-various facets of the cducational program. In
Jontrast, when parents do not value education, have difticulty folluwing
through. on responsibilities, or prgmote dependence -of their handi- -
" capped child they will be reluctant to become involved because ot dif- .
ferences with the school in value systenis. [t is the role of school person-
nel to assure the parents that in time their goals.and those of the school
will become more compatible, Particularly if parents attempt to in-
volve themselves in the educational progress of their child.
Parents w el requare the §re«m's!ﬂenbihty in programmmng zchen there
t> 2 erde discrepancy between the goals andggalues of the schyol and home
. As ‘mentioned, family members whose goals andwalues correspond
. ‘ with those of the school are more likely to become involved in the
. Jeducatio_nal program. On the other hand, because ditferences in values
- 1 and goals may arise, parents.may feel uncomfortable engéging in activi- -
s ties appropriate fdgtheir child’s growth. Therefore, teachers should | ‘
conduct & needs assessment to determine the entry level of parents in .
the in‘vblvcment'gograrﬁ. Such an assessment will enable the teacher to -
recognize indiv18bal dlfferenges among parents and program accord- ’
dngly for them." ’ ’ N R
8. Parents will become mvolved 19 the extent that they participate n ‘s
decision making Parents, like ag‘yone else, want a voice in what-they do,
. how they do 1t, and when they do it relating to-their child’s prégram
Experience has taught us 2Rat if parents play a part4n-decision making,
they will show a greater corﬁn_mment to involving themselves in the ¢
. various activities of the parent involvement program. :
29. Parents will involve thémsclves most when in ormed of the pPogress of
thetr efforts 1t 1s discotiraging for parents to work day after. day and
L 4 - <
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never recetve feedback on their efforts. Such feedback is essential if

parents are to continue to put forth an effort. At the same time. teachcrs
should remember to make the feedback instructive and, as often as

. po<>nb|§ pmm\e Remember that negative feedback or feelings of

failure can cause family members to become dxscoumged and disin.
terested :

10. Parents w: Al mvolve themselves when professienals show respect for
them as indinduals, 1t is fundamental that teachers agproach each parent .
with genuine respect. No matter how contrary the parents’ goals, val-
ues. and practices are from the school’s. teachers must respect the right * .-
of the tndividual to feel and act the wav he or she does. When teachers
convey respect, parents will feel more comfortable and willing to in-
volvé themselves in the' program. Good rapport 1s based on mutual
respect, and when parents teel respected thev will become open o
.learning new and better ways of fostering their chuld's development.

11. Parents will involve themselves most when served by professionals
who have been tramed specially to work with varents in divergent, appro-
priate ways. The more-skills teachers acquire through formal preservice
and tn-service training and experience. the better able they will be not
only to evoke confidence in garents but also to involve them in flexible
ways in the educationdl program. In addition, when teachers are more
skilled, they are-more able to help parents to determine their appro-
priate entrv level of involvement.

12 Parents ,will involve themselves most when the ap;\ronch is mdi-
vidualized. Parents. like children. have individual needs, interests, and |
skills”.An approach that attempts to match an involvement activity with
parents: interests and skills will encourage parent involvement. For
example] to expect all parents to attend a group meeting on a subject not
relevant fo all their. needs is not an appropriate procedure for mdx-
vidualizing family involvement. . -7

13. Parents.will develop more positive attitudes when involvement is
saccessful. In a previous assumption, the importanceé of feedback to *
parents for continued enthusiasm *and. effort tn involvement was
stressed. The point to be emphasized here is that the more Successful a
parent is in a given involvement activity, the more he or she is likely to
become mvol‘ved in that}uvxty and other activities as well. )

14. Parents w:H need lessthelp and support {rom professional staff as they. * &‘
acqutre niore effemve knowlc'dge ‘and skills. The most important goa} of a *.
“parent education prugram isto help parents become sejf-sufficient in
terms of working with the handicapped child and in making decisions
R regardmg his or her welfare. Program activities should reflect a'gradual s

movement toward this mdcpcndent behavxor on the'part of the parents.

’ * *
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- ' b ) . :
* 13, Parents wull acquire sufficient skills to mstruct other parents. In a

» good parent involvement program, parents of handicapped children
will eventually become verv effective in working with other parents of
handicapped children. Generally.teachers should yiew this as a positive |
Qccurrence. since it is often more meaningful tor parents to provide
informatien and share solutions to certain problems with each other ° : '

thfm to call on the did of the teacher. .
~ . - , ] \ ‘- .' , . -

- Be Sensitive 10 Stoges of Porentol Reocrion . .

To work effectively with parents of handicapped children, teachers
must understand the emotional climate in the héme. Because parental N
attitudes largely determine the home afmosphere, teachers are to'be A
aware of what Rappens to parents when they learn that their child 1s
ﬁandlcnpped. Thus, a second consideration in planning "parent pro-
grams is to, be sensitive40 stages of parental reaction and to attempt to
. counsel parents through each stage ot adjustment | . .
. Numerous writers have identified different stages of parental reaction,
i to the realization that a serious problem exists in.their child's develop
' ment (Baroft, 1974 Brvant, 1971: Keith, 1973; Kessler, 1966). Some of the .
more common stages of parental reaction are discuséed here brieflv.
’ s, !
Demal, A common parental reaction to the diagnosis of a handicap is
= simply not to believe the problem exists. Families may doubt the diag- .
nostician’s competence and seek the opinions of several different ex-
" perts. Underlving this behavior is the, desperate hope that the initial «'
diagnosis is wrong. There is.hittle professionals can do for families at . ,
thig stage except to understand their' feclings. At the same time, it
. should be remembeted that prolonged delay in accepting the diagnosis
v . may deprive the child of treatiment and Intervention at critical times, y
« and thus teachers must do their best to help families gradually accept
their child’s handicapping condition, ’

o

e

-

Anger. According to Gardner 11973), anger’is 41so a coninon parental <
. reaction.in the earlv stages of accepting theipehild’s condition. Gener- - :
" ally it stems from feclings of helplessness and frustrition toward both
-,  thechild and themselves In some mstances parental anger is justitied, P
. especially if parents have*beun dealing with professionals who have . :
- _been providing them with falye hupe and have been less than honest '
' "ab& their child’s condition.,On the other hand, tho'angor reaction is ’
e abnormal if it is prolonged or it it 1s.directed 1nappropriately mw.ﬁl the =

. .
A ' B - ’ cw
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- ? ¢hild. In dealing with parental anger, the best strategy for teachers1s to
. . v /. .
attempt to direct it into usetul channels, such as working for organiza-
: tions to'benefit children with similar handicapping conditions. .

.« Guilt. 'Inappropriate guilt 1s a comman reaction when parents learn
their child i% handicapped. According to Gardner (1973), 1t often takes
the form of preoccupation with parental transgressions or mistakes that

A - the parents believe may have caused the problen. The parents who
"attribute the cause of the child's condition to themselves are attempting

, . to control what 15 otherwise bevond their control Teachers and other

professionals npst simplv do their best to reason with the parents at y -

this stage.

7

-

Shame. Often parents experience shame over the birth®f an impaired

" child. They are concerred with the antiaipated disapproval of others,

. , and they believe their child will be judged as inferior. Parents in this

o . s?ge are_often helped by talking to parents of other handicapped
children. Parents are more likely to accept the counsel of others who d

have experienced shame than the advice of a teacher who may not have

an impaired child. T ] -

-
-

Blame. According to Cardner (1973), the blame reaction is an attempt
N by parents to place thé'responSlbllity for their child’'s condition on
others in order to cushion their own feelings. Parents may blame the
» child’s teacher and schaol for inappropriate education, the doctor for
A * faulty prenatal care, or perhaps hereditary factors on “the other side of
“the family.” This parental aititude can affect the child and undermine -
his.or her acceptance of professional services. Once again parent-to- o
. parent counseling may be the best strategy in helping to overcome
.. , parental blame.

.Overprotection. This reaction 1s often characterized by parents’ deny-
ing their child opportunities to play with other children. Parents use
several excuses: “It's too cold, wet, or hot to allow the child to play,”
““The other boys play too rough,” or perhaps “Other children will .
& ' ridicule ‘my child.” By denying the child the right to be a child and
' - interact with other children, the parent is further handicapping him or

her. Numemus‘zudies have documented the immense amount! of
+  teaching that takds place in (hild-to-child interactions (Hartup, 1970):
Overprotection is perhaps best handled ty convincing parents to in- . ’

" volve their child in an educational program and extracurricular activi-

ties (Karnes ot al | 1972), : ’ )

-~ . /
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210 @ INVOLVING PARENTS IN THE EDUCATION OF HANDICAPPED CHILDREN
Emotional Adaptation  Emotional adaptation is the final stage of ad-
justment by parents. 1t is.at this stage that parents have ntellectually
and emctionally accepted their child’s handicapping condition. And
while this stage 15 not free of difficult times or even crisis penods
parents have developed more positive attitudes toward themselves and
their child that allow them to now acquire the skills necessary to make a
significant contribution to thelr child’s future (
N )
Use Several Srrotegles for Involving Parenrs in
the Program :

Parents can be involved in almost every phase of tr\eir handicapped
child’s program. Their toles in these programs will vary both in terms of
their respomlblhty and the extent of their involvement. The following
is a list of roles that parents mlght fuﬁnll within programs for their
handicap=rd children .

b Sereo . on adeunistrative or adotsory councils. Parents can. and
should, whene.er possible. serve on a program’s administrative or

—advisorv~euncitinthiscapacity parents capradvise on overall program

goals and objectives and ~erve with other parents and school personnel
on task forces that counsel admunistrators in the areas nd raising,
legislation. bulldmg improvements,. emplowﬁent of new Wersonnel,
and so on. It is at this level of involvement that parents can contribute to
program deuslons that will directly affect their child’s educational pro-
gram. Parents who are m%olveg in decisiop making are generally effec—
tive supporters of those decisions. .

2. Program advocate. In the role of program advocate, parents can
assume responsibility for a program of public relations activities. They
can talk to friends and other professionals within the community about
the program in which they and their child are participating. Parents, as
pro&ram advocates, can also write letters to officials at the local; state,
and national levels and can attend local school board meetings to speak
for the}f‘nanc:al suppart necessary to assure program continuation.
Most elucators agree that, as program advocates, pargnts are extremely
valuable in helpmg to ensure program acceptangé and continuation”.

3. Staff member. Parents ean serve as volunteers or paid staff mem-
ber$ within their child’s program. Parents can be taught to aid teachers in
a variety of ways withirthis role. They may’ be taught techmques to
observe'and record behavior in the classroom, to help teachers in

LYY
making and organizing turricylum materials, to assist in teaching cer-

taim activities, or to provide extra help fo;sgecnal events, like field.trips.
When’ involving parents as staff members, it is important to, recall

‘e N . ) n 1.9‘1
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¢ several of the basic assumptions cited earlier, especially: (1) thaf the
. . Involvement is meaninmgtul; (b) that parénts are included in’ naking ¢ ¢

classroom decisions; (¢) that parents receive feedback from the program
2 staff; and (d) that the inyolvement program is individudlized to meet
Y parent needs. . : -
. : 4. Teacher Whenever possible it is desirable to train parents to di»
rectly teach their own child. This training can occur either in the home
or at school. or both..Although trainiing parents to teach their children is
sometimes difticult, 1t ;5. as research shows (e.g.. Karnes & Lee, 1978),
quite, worthwhile. Teachers who wish to train parents as teachers are
. - eneodraged to referto.one of several good resources for training parents
' . "~ (Abraham, 1974; Becker. 1971; Blcker & Begker, 1974; Gordon, Creen-
. wood, Ware, & Olmisted, 1974). In additionto these resources, there are,
, some geqeral guidelines teachefs should follow in training parents to ™
* teach their children. These include: (a) Training should be-as direct and
\ ¢oncise as possible; (b) training should take place in a practical setting - »
) " -with handicapped' children either in the home or at school; (c} new .
. teaching skills should be introduced gradually with ample obportumt_v‘,
) « _ to practice the skills; (dlpazent&sh(_;uld be assigned teaching tasks-that
. are compatible with their level of competence; (¢) teachers should em-
ploy a continuous system of feedback requiring them to monitor the
parents’ teaching; (f) teachers should adapt a simphfied communication
system that avoids educational jargon and providgs_concrete directions
. -and demonstrations where possible; and (g) tedchers should assist.
h arents in acquiring skills to help their handicapped child generalize
. ’ <) skills arid concepts. . : 3
’ 5. Curriculum developer. Suggestions from parents regarding cur-
riculum should be actively sought by the staff of programs for hand-
N " icapped children. Because parents know their children well, they can
»o. often suggest curriculum goals,. teaching techniques, and reinforcers
appropriate for their child. In addition, parents have special talents and
: can make invaluable contributidns to the curriculum by designing ac-
. . tivities and specialized materials. °
' . 6. Counselor to other parents. As mentioned earlier, parents wilkeven-
tually become skillful enough to-counsel other parents of handicapped
. ) children. In this role, parents can share solutions to mutual problems in
‘ dealing with children and offer each other emotional support. Such
matual support can significantly increase the impact of the program on
. child progress. Teachers can ericourage parents to determine the con-
. . , tent for discussion groups at parent gheetings or perhaps by.encourag-
ing parent-to-parent partnerships. l-‘ifx',ally, parents who work as cotin-
selogs can be ¢xtremely effective in recruiting other parents into the
- program. . ' o 9

[y
Y 5 -




L
“

212 9 INVOLVING PARENTS IN THE EDUCATION OF HANDICAPPED CHILDREN ~ '
7 Evaluatior Several progtams for exceptional children have given

parents wgmificant responsibility for assessing® and evaluating’ their

. ¢hild’s progress and the progress of the prograny 1n general , This itfitor-
mation provides the staff with important feedback that 1s used -
making:program deaisions In this role, parents are trained to.observe
and collect data+on their, child's behavior at school, 1n the honte and.
when approprate, in other settings as well. Parents can also be tragned
to provide caretul narrative descriptions of their child's behavior to help -
teachers inwdentifying as vet undiagnosed problems. As evaluators of
the overall program, parents can contribute by campleting \question-
naires, by participating in informal discussions with the teagher about
the program. through structured inten iew s in which teachers ask ques«-
tion~ to eheit <7bcn'i-: information, and through structured gbsen ations
of the classroofn program.  ~ ¢ -

The preceding roles indicate that parents ‘can be involved 1n all
Fhases of a program’s operation. In fact, research suggests that the more
directly involved parents are with their child, the better progress ther
child will make (Lillie, 1974). Thus, as mentroned earlier, it is manda- «

tory that pagents be trained to work with and teach their own child .

[ PR .- S g

Structure the Progrom oround Murvolly . ~

Determined Goals T .

Eftective parent involvemert programs muyst be structured around
geals dewrmined by both parents and the professional staff. These
goals will reflect the needs of parents, the staff and program and, of
course, the needs of the child. To help-detesmine goals, the teacher
must identify the interests and needs of parents. This can be accom-
plished by pPeparing questionnaires to be.sent home to the parents or
through group meetings or interviews held at home or in school,

Some appropriate goals for a quality parent involvement prograrh
might include: (a) to aid parents in becoming effective teachers of their
chxldren"(b) to aid parents in understanding and supporting the
school’s educational program; (¢) to help parents improve their ability
to control their lives and those of their handicapped.children; (d) to
improve parent’s self-concepts; and (e) to improveé parent-to-parent
relationships within the involvement group. ‘

* .

©

Develop Progrom Objectives

When general program goals have been determined by parents and !
staff, specific program objectives can be developed. Thide objectives, |

Aruitoxt provided by Eric
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hike the goals, should be mutually determined by parents and ~taft and
represent lhclr‘am'erm;s and needs. oL

Anobjective. according to Mager (1962). 15 stmply a precisely phrased
stafement of what 1s to bé achieved. As such, 1t makes < possible to
detgrmine whether & program has accomphished what 1t set out to do
Mager (192) Lists thred charagteristics of ap etfective udstructional ob-
jectine. T ’ ’

i Itisastatement that identifies 1n obsen able amd measurable torms
the behavioral act . ' -
The statement spedifies conditons under which the L“cha\'mr is to
occur. . ¢

3 The statement defines the criterion of acceptable performance

An example of an objective used 1n the Precise Early Education tor
Childrén with Handicaps (PEECH) Project’s parent involvement pro-
gram that widl help to diustrate Mager’s principles 1s that by the end of .
the school vear. at least 80% df parents who have attended- discussion

“groups will be able.to identify three alternate procedures for dealing
with their child's tantrum behavior. .

. . Al ~ N
-

Aruitoxt provided by Eic:
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. . ‘ :
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» - . curriculum to the child
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’ curriculum guides and objectives

& Textbooks and manuals Activity curriculum
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) of quality and classroom environment
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.Lecture One

STEPS TO DETERMINE CURRICULUM *
TEACH -

Identify Resources Needed

Conduct a Task Analysis

o

s
)

Define Objectives to be Achieved

L4

. Determine the .Performance Levels
N

\
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Examine Existing Curriculum Guides
. ‘ ‘ W,

~4
Get to Know Each of the Learners.
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GOAL: CLASS 1I1II

‘To provide opportunities for teacher trainees '
5 « - .

to develop a sensitivity to the importance of parent
involvement in the. development and implementation -

of the educational pfan for minority handicapped

X . -

children. ) -




