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This tra1n1ng guide is designed to provjde strateg:es

and - resources for 1nvo1v1ng,work?§xpe ience education (WEE) .
o

coordinators and specjal educat

in the cooperative development-and

improvement of WEE for' stidents with exceptional needs. Addressed in
the- guide are the following topics: an overview of the tra1n1ng )
program, why students with exceptional needs need WEE, ,laws‘and

regulatlons govern1ng WEE,

the vocatignal assessment progess, work

exper1ence training, the employment phase of WEE, what happens to WEE
students with exceptlonal needs after they graduate, issues and

considerations 'in implementing WEE,

coopéerative WEE, curriculum

supporting WEE, commun1ty action, and a plan of actlon. Each section

fﬁycontazns tra1ner s notes, background information’ perta1n1hg to key
.concepts -to be cowvered,

and resources. Also® prov1ded are a needs

survey and a course content outline. (A -companion discussion of
issues in WEE for students with except1ona1 needs»1s available

separaﬁely-—see note. ) (MN)
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TRAINING GUIDE -
QVERVIEW

®

STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION: A TRAINING GUIDE

ﬂ
GOAL

The Training Guide is designed. to provide strategies and resources for
involving work experience education coordinators and special educators.in
the cogperative development and improvement of work experience education
for students with exceptional needs. .

THE ROLE- OF THE TRAINING TEAM T p

This training is designed to be presented by a training team composed of a
work experience education coordinator and a special education trainer. The
training team plays a key role in assuring the success of the training
session. .
; ‘ ' .- - ’
A good training team will establish a supportive, open climate in which
the ideas and concerns of both special educators and work experience
coordinators are expressed. -

~
.

AT “ , . 2
The trainers should takKe the time to address some of the specific concern$
of the participants, balancing individual needs with the demands of the
‘%ctivities.& If a participant asks a specific question that would require
" considerable time to answer and is not within the scope of the activity,
the trainers may refer the participant to appropriate resource materials
or persons, o .

o

Whenever possible, the team will relate the persoﬁal experiences and -
» expertise of the coordipators and special "educators to the key concepts
“outlinéd in the training strategies. % '

2

B STRUCITURE OF THE TRAINING GUIDE I

. 4 .

.+ = To ensure thé maximum effectiveness of "the training,.a "Needls Survey" has -
been developed and included in the Trainhing Guide. Prior to the training,
the trainer should arrarige for participants to complete and return the
survey. The training team should strive to assess and meet the needs
ijdentified in the sirvey.

8

v
.

To assist the trainers in the selection of training topics and strategies
a "Content Outline" is prpvided. The Content Ougjine is a summary of the £ °
topics, outcomes, training -strategtes, and materials which -are gontained . .
in the Jraining Guide. Both the Needs Sugvey and -the Content Outlinesarea *
located in this sectioh entitled, Training Guide Overviews » "
@ . t




TRAINING GUIDE

£

STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION: A TRAINING GUIDE

N 3

OVERVIEW r

AN

14

The Training Guide consists of twelve topics. Each topic contains the
following sections: - :

.

o Trainer's Notes
) k3} Conce%ts
. Resour@es

TRAINER'S NOTES

.The "Trainer's Notes" section includes a "Summary" sheet and
“Jrainigg Strategies" sheets. )

3 "Summary" sheet summarizes the outcomes, key points, and training’
strategies which are included in that particular topic.

Each topic contains from one to four training strategies. Each
strategy offers one of three levels of learning opportunities. The
levels include awareness, knowledge, and skills practice. The
training team is not expected to present all of the topics or
strategies included in the Training Guide: Numerous topics,.as well
as multiple strategies for presenting the topics have been included
to offer the training team flexibility in designing a training*
session{(s). .

3

. "Training Strategy" sheet(s) outlines the pybcedures to follow,

the required materials, and the estimated JAfhie needed to complete the
strategy. The strategies include. targe,gfoup presentations as well
as small group activities. o ¢ ; :

» -

. " .

Master.copies of worksheets or direction\ needed fer a small group *
activity are included with the-strq%egyk

. A}

A series of Camera ready copies of overhead transparencies accompany
sach presentation strategy. Overheads(0.H.) are numbered and correspond
¥ numbered cues within the "Key Concepts." - ‘

KEY CONCEPTS - o ° T ,

* D
Y -

"Key Concepts" provide background information whicﬁ’the'trainer'm;y;
condense or expand to meet the needs of the group. . ¢ "

€
-

NOTE: Throughout the Key Concepts reference is made to an appéndix; -
The appendices referred to are located in the Students with
Exceptional Needs in Work,Experience: Issues. This document
Ts distributed to parti¢ipants during the Tntroduction_ session.
A copy of the document is located in Topic I - Resotrces.,

o
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USING THE TRAINING GUIDE

RESOURCES g ‘ -

- g

% OVERVIEW.

. STUDENTS WITH EXCEPTIONAL NEEDSIN

'WORK EXPERIENCE EDUCATION: A TRAINING GUIDE - L

-

The "Resoarces"-section contains .a copy-of each of the, resource )
handouts that pertain to that topic. Although resourcet materials -
« have not been collected for each topic, a resource section has been
" designed to include any additional resgurces that the trainer gathers.

P ¥

The materials contained in the Training Guide fay.be presented in a
variety of ways. Alternatdve training Strategies’ have been-develoned to
orovide the trainer with flexibility in designing the session. The design
of the training is determined by the trainers' pr¢ grred training style.
The Key Concepts, included for each topic, ggs?be presented through large
group presentatidn, small groud activities, or a combinatiom oF both.

- il
The content of the training can be té?ggred to meet the neeﬁs of the
identified participants. The trafners can accomp]ish.thi§ task by com-\

pleting the following steps:zﬁﬁ .
N PR P .
o Review the comp1e§Q6 Needs Surveys.
o~ Select the outcomes, listed in the “Content Outlire,"
_which match the identified needs. '
¢ Review the training strategies which have been  * !
designed tc a,ccomp]is,g,the selected outComes. = .
o Select ‘the training %trategies. - |

o Prepane the presentations or materials needed - o
.for the selected strategies. L

, v . N o € .

The training team should read the directions for each:strategy carefully

v

arior to the presentation. Methods dnd procedures vary from strategy to
strategy. . I . .o

It is anticipated that trainers,will make additions to. and gchanges in
particular strategies to reflect the local.situations or to better meet -
the needs of a particular group. . . :

Althouch the content of the training session will vary, three topics °
should be included in all‘'sessions. Topic I, an introduction.which
oresents the purpose and anticipated outcomes should begin each session.
Topic II, which presents a rationale for ‘including students with .
exceptional needs in work experience education should’follow, The - )
training should conclude with an opportunity for participants to compiete

an Action Plan. _ !

-

-

The trainer should determine the final® agenda upon review:of. the material

and consideration of the target audience. Sessions can range:from two- hours

to two full days. Breaks and time for evaluating the session(s) should be

-includeds Sample ag¢ncas have been devéloped to illustrate the variety of

or o . -
. B

0. ,’ . 3 a U»\_'. , -..




‘ OVERVIEW ]
STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION: A TRAINING GUIDE -

» ¥

sessiols which are possible. These agendas are located in this section -

Overview.

It is strongly re
part of a team.

comménded that the participaﬁts attend the training as
The team may be composed of a speclal educator and a work

experience education coordinator, who works with both regular and special’
eaucation students or a special educator and a work experience education
$pecialist, who works with special .education students exclusively. Many
of the activities have been specjfica]ly designed for teams.

It-is not to be expected thdt all participants will develop a perfect
understanding of the materialg presented in the Training Guide. The.
training team should strive to improve the individual coordinator's or
special educator's understanding of the importance of including students
‘with exceptional needs in work experience education. . ‘
', « o . N N

Foldets which contain all the resource materials included jn the Training
"Guide have been compiled by and are available through the Resource
Services Center. Each training team should receive enough folders for .
participants. The training team should provide participants with these
“folders containing the resource materials during the introduction to the
training: . : %

Ordering or purihasing additional resouccet as supp]ementa?y.materia]s
is recommended.* The name and address of the publisher is <included on
each of the resource materials. . ‘

2. L2

N ¢ . - N, " ! 5
EVALUATION [ | S o
. " An evaluation is compieted. by the participants at the.close of the session.

- Thhs evaluatjon provides the trainer with a-means of assessing the degree
to ‘which ‘the anticipated outcomés of the traiping have been met.

'
LY ' -«
B
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NEEDS SURVEY

Return By .

To: :

L
»S g
o Tu N
Y

"STUDENTS WITH EXCEPTIONAL NEEDS
IN WORK EXPERIENCE EDUCATION

-A NEEDS SURVEY

Name . . Date

Schoo! Representing Phone ( )

My Role Is’ — Resource Specialist

: )

— Special Day Class teacher

— Work Experience Education Coordinator

— Work Experience Specialist (Special Education Only)

* — Other (Explain) > N

S N .
IN ORDER THAT THE TRAINING' BE STRUCTURED TO FULLY MEET THE NEEDS OF THE PARTICIPANTS
PLr.ASE COVIPLETE THE FOLLONING INFORMATION

@ <

Bsted Below are Tasks 1o What Degree has - j As a Local Educator
Which Might be Peréermed " This Activity Been » Working with or
in working with Special . Inplemented in Your . ) Plamning to Work
Needs Students " Educational Setting with Special Needs
) - Students, Do You
Feel You Need to Know
~ More About This Task?

Not At ' A Yes, S Ves, Mich
All - Sae Great Deal No More More

) PROGRAM PLANNING AND EVALUATION

1, Identify and Use Camunity
. Resources in’Planning Pro-'
grams and Services.

- {2. Establish and/or Use Program
Advisory Cormittees.

3. Identify and Develop Job
Sites in the Camumity.

' 4. Obtain Fo]low-tp on Students
with Exceptional Needs
Leating or Gradugting from
the School Program. -




t : -
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Listed Below are. Tasks To What Degree has . As a local Edwcator
Which Might be Perfofmed This Activity Been Working with or
in Working with Special Implemented in Your Planning -to. Work
Needs Students Educational Setting with Special Needs
v . T Students, Do You
- . » e Feel You-Need to Know
More About This Task?
Not At A | "~ Yes, Some Yes, Much
. Al Some Great Deal [No More More
STUDENT ASSESSMENT N
1. Analyze Students Occupationalf 1 2 3 4 5 *1 2 3 4 5
Interests and-Aptitudes. '
2. Develop or Obtam Appropmate 1 2 3 4 5 1 2 .3 4 5
Assessment Methods. ot
3. Collaborate with Others in 1 2 3 4 5 1 2 3 4 5
Developing an Ind1v1duahzed .
Educational Plan.
| 4. Refer Students to Outside 1 2 3 4 5 ) 2 3 4 5
-Swpoort Services During .
Schooling.
5. Refer Students to Outside |1 2 3 4 5 1, 2 (3 4 5 |
Support Services to
Follow Graduation, -
' INPLEVENT PROGRAYE .
1. Coordinate Vocational ] 2 3 4 5 1 2 3. 4 5
Planning with Program
Areas.. \ /\
2. Use Diagnostic and 1 2 3 4 5 1 2 3 4 5
. Prescriptive Assessment ; ; .
Techniques for.Planning ° -
Instruction. " D
3. Develop Indw1d1aT Per- 12 3 4 5 1 2 3 4 5-
formance Goals and
Objectives.
4. Obtain or Mdify ) ] 2 3 4 5 1 2 .3 4 5
Instructsional Materials :
Rpproprriate for Different . '
Students with Exceptional
Needs.
5. Mdify then Necessary the 1 2 3 4 5 1 2 3 4 5
Tools, Equipment, Facili- ’ -
- ties, or Conditions in . ’
.| « the Leamning Envirorment. - . .o
6. Plan and Coordinate 1 2 . 3 4 5 1 2 3 4 5
Off-Carpus Work. . . : . )
7. Supervise Students in ] 2 %3 4 5 1.2 3 & s
ff-Site Job Placements. . ’
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N NEE SURVEY

[isted Below are Tasks

~To #hat Degree has

As a Local Educator

Needs] )

Which Might bé Performed This Activity Been Vorking with or
in Working with Special Implemented in Your Planning to Work
Needs Students Educational Setting: with Special Needs
Students, Do You
Feel You Need to Know
. More About This Task?
¢ ot - " A Yas, Same Yes, Mch
- Al ’ Save  Great Deal | No More More
8. Plan and Coordinate ¥ e :
On-Capus ‘ork. - 2 "3 4" 5 1 2 3 & *5
S« Supervise Students in N A .o
dn-Carpus Job ] "2 3" 4 5 1 2 3: & 5
P1acm. L } . {
GUIDENESS/PLACEMENT .
1. Provice Carcer Counseling -
and Placement. 1 2 5 1 2 4 5
2. Provide Personal Counseling.. | 1 2 4 5 1 2 L 5
3. Provide tork Adjusment | ¢ ’ .
Counseling. 1 2 3 6 5 1 7 3 4 5
4. Develop and Use"Simulated , ’
Job Apolication and _—
In“erview Procedures. 1 2 3 4. 5 ( 1 2 3 [ 5
5. Train Enployers ad ' X
Supervi S(’JI"S to Work Y ,“?
Effectively with
Students with
. Exceptional Needs . )
on the Job. - 2 2 3 4 5 1 2 3 4 5
' 6. Provide and Receive - '
Information fram . r' . &
Parents of Students '
with Exceptional . .
1 2 3 4 5 T ~2 3 4 5

4

-~
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STUDENTS WITH EXCEPTIONAL NEEDS IN WORK EXPERIENCE EDUCATION

.OUTCOMES ‘ - STRATEGIES U TIME . " MATERIALS
Participants wiil A ‘ ‘ Mimtes )
X i : . . — A - .
: P o Presentation - Purpose and 0 1Ay Agenda for each participant .
® become acquainted. Outcames of the Training e Overhead transparencies '
o increase their under- (Required) Co Purpose - 0.H. I-A-1

standing of the purpose and| B armr-up actmty He]]o {2025 Anticipated’ Outcomes - 0. H. 142
- @ Resource Handouts

anticipated outcames of the C :
training session. o Warm-up activity - Work . Work Experience Education: A Handbook for
Experiences ~California Secondary Schools - H.0. J-A-1
. Students with Exceptional Needs in Work .
‘ Experience Education: Tssues - H.O. I-A-2
Folder of Resour‘ce Mater1a19‘

14

Bo Worksheets with 1nterv1en 'oop1cs 1isted
(optional) .

C. One "Work Expemences" bootg]et for each‘
part1e1pant H. OJI-C .

.
I .
¥

-qut.nmpmts will: o A.. Presentation : A'. Key Concepts -
o ingrease their awareness o Overhead Tr

-

of the importance of work Career DevelopmentContinuam - 0.H. 1I-A

experience programs as an -
‘ i i ‘ ‘ B.e Chart papér and markers

educational opportunity B. . . . )
for students with ¢ Brainstorming Ackivity o Key Concepts’ . .

exceptional needs. . coFﬂm-—H\ereTheresaNﬂl- ' Cg Filn - "Where There's a Hill ~ There’s a Wy
. \ There's a Way" ‘ 16m, 30 minutes (available through the °
’ Spec1al Education Resoun:e Netvq'k in each

\ ‘ ; ’ region .

‘. -8

~

| Participants will: A, cation J Ay N
¢ increase their asareness ) V‘g '
o curer. o o v | O gretation - O 11
lations affecting WEE » Legislation - O.H.
programs, with the . C
arphasis on students with . , .
exceptional needs .
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TOPIC

OUTCOMES

STRATEGIES '

TIME

MATERIALS

5

B-§ Leamn and Practice Opportunity

- Work Experience Education
and the Law

Minutes
40-60

B.

¢

‘e Overhead Transparency
Legal Considerations of Work Exper'lence
Education™ O.H. 111-8B

# Handouts "
Case Study - Frank Fisk (trammg Salple) -
HO. III-B-1 -
Pctmtymrechms - H.0, I11-B-2 ¥
“Legal Considerations Worksheet - H.0. {11-8-3 -
" Case Study 1 - H.O. I1I-B-4 ..
. Case Study 2 - H.0. III-B-b )
- Case Stwdy 3 - H.0. 11I-B-6 _
Answer Sheet-Case Study 1-H.0. III-B 7
Pswer Sheet-Case Study 2-H.0. 111-B<8
Answer Sheet-Case Study 3-H.0. I11-B-9

IV, Vccaticnal |
Pssessment

Frecess

Participants will:

e increase the1r’(nderstand-
ing of selected assess-
ments of a student's
voCational interests and

. abilities.

B.

formal assesgments of a
student

‘e Demonstration of- informal and

«a)_';)

2

A

"o Key Concepts

o Overhead Transparencies
© Assessment Map - 0.H. IN-A-1
Assessment Review Chart - 0.H. IV-A-2

o Saples of Assessments
NOTE: The trainer provides and discusses®
2-5 assessment sanples.

® Resource Handouts
Career Assessment Center - H.0. IV-A-]
_ Ocoupational Assessment Handbook - H.0. IV-A-2
" Vocational Assessment Bibliography -
H.0. IV-A-3

B’o Saples of Assessments

NOTE: The trainer or vocational evaluator
provides exanples of assessents.

o Resource Handouts (same as HsteduﬂerStrategyN
Career Assessment Centers’
Occupatdonal Assessment Handbook :
Vocational Assessment Annotated Biblio-

graphy




OUTCOMES

STRATEGIES

MATERIALS

Participants will:

e increase their under-
standing of* a process for
developing and implementing
a work experience training
program -

- ~

"o Presentation

B. o Role Play = Job Placement

-

L4 Brainstonming, recording, and
presenting ideas/techniques.
which address one or more of
the key points

-

Dy Role Play - Work Site
Visitation .

Afo Key Concepts

~ o Overhead Transparencies
Developing Work Training Station - Infor-
mation Given - 0.H. V-A-1
Developing Work Training Station - Infor-
mation Acquired - O.H, WA-2
Student Placement - O.H. V-A-3 ¢

- o Resource Handouts
The Educafion/Mork Connection - H.0. V-A

B'o Key Concepts
o Trainer developed discussion
o Chart paper, markers
C.. Key Concepts
o Chart with list of Work Experience Education
topics | > .
o Chart paper, markers .
D.y one set of Activity Materials for each group
containing:
- Activity Directions - H.0. V-D-1
+ - Observer's Checklist - H.0. V-D-2
- Student Descriptiofi - H.0. V-D-3

- Work Site Visitation,
Situation A - H.0. V-D-4

o,
Situation B - H.0. V-D-5

or e
Situation C - H.0. V-D-6, —

Participants will:

o increase their knowledge
of the enployment phase

¢ learm and practice a system
for developing and record-

<ing patential employment
sites

A'o Presentation V4

A-g Key Concepts
o Overhead Transparencies - _/
Where Do I Look - 0.H. VI-A-]
What Organizations Can Help? - O.H. VI-A-2
Tips on Effective Job Development -~
0.H. VI-A-3

2
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ToPIC ", OUTCOMES . . SIRATEGIES TIME ' MATERIALS |
C . 4 Mlmtes Eap _‘”5" , 4
) T ‘, oot ’ - B'o Brainstorming Activity . 20-30 B'o Overhead’th:aniparency ) “
: - . ' ’ ' Brainstorming - Q.H. VI-B
. Cr M ' o Chart papér, markers
. _,;\} e ce Key Concepts
v ‘ T R ‘e Learn and Practice Opportunity | 20-30+| e Overhead Transparency
@ PR ‘ - Identify and Inventory i “tnployment’ Site Data Card - OH. VI-C ,
: ” ' Employment, Sites i o Lfcal telephione books B
’ ; A . v . .o Logal Chamber of Commerce Business -
LY ‘ . . R T o : St N - Directories - , k s
o : v s o Package of 5 x 8 index cards '
W p— ‘ - K - ) : - _ ] # T T N
’ mim Participants will: Mo Presentation , "~ |20-30 49 Overtead Transparency
of networking with other - - o o Key Concepts ‘ . 5

agencies, organizgtions, |
, and schools to support the

. re E) ~ ) ‘
. "| ovincrease their under- ‘ o, Plaming Individual Support Systems
UIE ] standing of sthe inportance \ : -0H. VII-A o
student's transition from B'o Panel Presentation by 30-40 ?‘o Panphlets,brochures if, available fragothe
school to the comunity ~ Representatives of Comunity -various agencies, schools, and orgamzatio{ws
v ‘ \ Service Agencies o Key Concepts Y .
TMEITETl  Participants will: A, . 1 A
. 15 thetr § e Presentation 20 | o Key Concepts
standing of the ' . ¢ Overhead Transparency
i hork | e i ' . or x .
! ’ o Chart peper and markers _ -
< related to pa{'t1c1pat1on ) . r ¥
L of studerts with B.g Activity - Analysis of Tssues | 4050 | B Activity Directions - HOTVIII-B
. exceptional needs in work and Considerations
experience education o Chart paper and markers
: o
(=]
=
: . z
-
' [
. —t
= -
‘ ‘ =
m
¢ r
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TOPIC OUTCOMES STRATEGIES . TIME MATERIALS
i Minutes ¢ -
[ IX. Cecperative | ici i1l s Procertation " i
; Participants will: A . ation 20-30 A.. Key Concepts ,, '
m._ ’ ) cTamfy their understand- ‘ " o Overhe : - )
IZ! ucat1 - ing of the responsibilities . ., | . @ Overhead Transparencies ’
| Educaticn | Parent Support - 0.H. IX-A-1
of the Work Experience : , “ v Eff OH. IX-A
Education coordinator - _ﬂpppperatwe orts - O.H. IX-A-2
and the Special Educator |o b Ts. .
in ?;vs‘gpmg ad ‘e ﬁole]ClgrificatimW 40-50 o Levels of Responsibility - Actmty Directions -
imp ing a cooperative eve ResponsibiMty . H.0: IX-B-1"
work experience progran v o Levels of Responsibility - Norkshee_ HO. TH-B-2
o Overhead Transparency
. N N . . o N ¢
e . Chart paper and markers
; v . .
Curncu Part1c1pantsuw;ﬂ : }fo Resource Shaging Session 45 Ao Key Concepts )
R hcrk Experience ¢ :rf"wstal east;d de"./ . ‘ . Key Points of Resource - Hardwts ]
LEducaticn] i X ing, - , o Resource Handouts
DrovioRea ) , " Sharing Educational Success
earfaculun supporting 0 . . ~ Replication - H.0. X-A-1 .
work experience ‘ : Sharing Educational Success - H:0. X-A-2
education Puzzled About Educating Special Needs
- o <L " Students? - H.0. X-A-3 .
. 1982 Vocational Materials - H.0. X-A-4
. . = ) A Stice of Life - H.0. X-A-5
. ) ) ) Project Worth - H.O. X-A-6,
“ v ' . ‘Whatever it Takes - H.0. X-A<7"
) . - Reference List: Vocational Education, Career
Education, Special Education ¢ H.0. X-A-8
. - * California Career Educition Dissemination
- : : " Catalogue - H.0. X-A-9 ‘
. - . V.0.I.C.E. - H.0. X-A-10
¢ ' ( 1 !
. | :) . N % xf e \)
Q\(/ N
- )
3 3




STRATEGIES

TOPIC OUTC’O.MES TIME / MATERIALS )
Minutes R .
. v -+ .
Xi, umun‘lt _ Participants will: A'o’@(resentatim 15-20 - A.. Key Concepts i
I:Eili!il f ~ e
e ¢ assesicgl‘?imﬁ'lp the . . \ e Overhead Transparency
~t' me§oscu hool and the . N, Camunity Resources and the Special Nedds
" . Learner - O.H.-XI-A
‘ ty . v o Resource Handout - Informational Directory to
e increase their kriowledge ) Services Within the Departments of Education
of four aress of B . g and Rehabilitation - H.0. XI-A P
comunity support "¢ Learn and Practice Opportunity:| 20 o Handout s
o {dentify ad mventory - "Inventory of School/District R "Inventory of School/District Support and o |
i)tly re Support. and Service to - Service to Vocational Education of Handi-
 samn Vocational Education of the capped Students" - H.0. XI-B
K i Hand1capped"
v C. ‘e keam and Pract1ce Opportunty 20-30 C'o Handout 5
- "Identify and Inventory . Comunity Resource Inventory for Work
Community Resources for Work Experience Education - A.0. XI-C
‘ Expemence Education o Telephone Book - yglTow pages (optignal )
' "N - o Chamber of Commerce Directory (optional)
L’ *
XIIO" Participants will: A'o Presentation’ with a ‘Small 50-60 A'.n Key Concepts
' . ¢ formulate an Action Plan Group Activity " o Overhead Transpa renc P
to be inplemented jn the ‘ - ’ Bamerlrto Trai 11esand Employment. -
schoo} or comunity ¥ 0.H. XII-A-1 r " g
L setting a2 Kok ‘ ActioniPlan - O.H. XIIsA-2 ;
L) A
Coordinator/Special - ° Handwts
" pction Plan - H.O. XI1-A

Educator Team

|
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SAMPLE AGENDA
® " Approximately 2 Hours

IDENTIFIED NEED(S): .

1. Ident1fy and develop job sites in the tommunity.

~
.

INTRODUCTION: | / -
Purpose/Anticipated Outcomes

~

Warm-up Activity

]

PRESENTATION:

¢
.

»Students with Exceptional Needs 1n Nork Experience
Education - Why?"

-

BRAINSTORMING ACTIVITY:

Techn1ques for Ident1fy1ng and Deve10p1ng Nork
Tra1n1ng Sites

ACTION PLAN , "

Y I

B SAMPLE AGENDA

30 mihutes
20 minutes
{
30 minutes
-~ ;:.
40 minutes
N <
{ /7

.
T
A

o vz
A
R N




" IDENTIFIED NEEDS:

}.. Identify and use commun
programs and services.

2. ‘Collaborate with others in devé1bping an IEP.

\\
INTRODUCTION:

Warm-up Activity

A

SAMPLE AGENDA

¢

Approximately 4 Hours

Yé;LFésources in planning

]

e 4

Purpose/Anticipated Outcomes

" PRESENTATION:

N "Sthdents with Exceptional Needs in Work Experience

Education - Why?" ° (\,/

*

ROLE CLARIFICATION ACTIVITY:

"Level

LEARN AND PRACTICE OPPORTUNITY:

®

of Responsibility”

; Experience Education"

ACTION PLAN

»

-

®

g

"Identify and Inventory Community Resources for Work

A}

\

40 minutes

20 minutes

50 minutes

-

1y

- AP

’

ﬁ30 minutes

50 minutes




-

~

IDENTIEIED NEEDS:~ . ..

14
.

INTRODUCTION: - L - BN

.

SAMPLE AGENDA

, Approximately 6 hours
Y

.1, Obtain follow-up on students with except1ona] needs
, leaxing or graduat1ng from the school program.

2. Analyze students occupat1ona1 1nterests ang aptitudes.

3. Obtain or mod1fy 1nstruct1onal mater1§‘s appropr1ate
for students w1th except1ona] needs. .

Warm-up Activity ~ -

Y Purpose/Anticipated Outcomes
- . . r ‘.
PRESENTATION' S Y
”Students with Exceptional Needs in Work Expen1ence
Education - Why?" .
. DEMONSTRATION; ' e
"Informal and Formal Assessments of a Stydent's
Vocational Interests and Abilities" - L
‘ ‘ LUNCH

RESOURCE SHARING SESSION:
. PANEL PRESENTATION:

ACTION PLAN

4

o

"Curriculum Supporting Work Experience Education”

. "
’

I "What Happens After Graduation?"

e

\

SAMPLE AGENDA

30 ‘minutes

K.

20 @iﬁutes

_ 40 minutes

45 minutes

40" minutes

60 minutes

Ld




- : TORIC. I.— SUMMARY:-}

. o ) TRAINER'S' NOTES
INTRODUCTION . s
- ‘ .
» ' ! ~
OUTCOMES: |
. _
Participants will- become acquainted. ) .

‘

Participants w1]1 increase their understand1ng of the purpose and C

anticipated outcomes of the training session. Ly
'SUGGESTED LEAD TRAINER: ~ Special Education Trainer
: -.-’ o ' ( : }‘.' > d
STRATEGIES: A . / o -

. s
LS L
s

The purpose of Introdhction? Topic I, is;to‘enab1e participants to get!
* acquainted; to learn the purpose and anticipated outcomes of. the trainipg;

to review the agenda; the Work ésperzence Education: A Handbogk for Ca11f;&n1a
" Secondary Students and the Students with Except1ona1 Needs 1n work ('_X

Experience Educatign: Issues.’ \‘

¢

COMMENTS
Always begin the 1ntroduct1on to the tra1h1ng with Topic I - Strategy A.
This strategy focuses the participants on the purpose and anticipated ouicomes
of the training. It also prOV1des part1c19ants w1th the time to look thfough"
the work experience education handbook and the SpeCTal education 1ssue£§baper

mentioned earlier. 5 . T oo w

Fo]]ow1ng this activity, the partic¢ipants should comp]ete a warm-up act1V1ty ‘
Trainers can select.a warmeup activity from Strategy B or Cor present an

activity with which they are already familiar. Whatever the cho1ce, it is
.good practice to relate the warm-up act1v1ty to the content of the training.

< e »
-

Strategy A: Presen+at1on - Purpose and Outcomes of fhe Training

‘ -(requireg) e \ Lot
StrategyB: - “arm-up activity - Hello ~ ¥ | ;

Strategy C: Warm-up act101ty - Work Exper1ences RN

- ¢

——— . ¢
>
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-

STRATEGY A: Presentation - Purpose and Anticipated Outcomes of the Tr9ining

PROCESS:

1.

.dﬁscussing the materials in the Handbook and Issues Paper.

TOPIC 1 - STRATEGY A T
TRATNER"S NOTES
/
- ¥4

INTRODUCTION

|
1

The trainer reviews the Agenda, and explains that .the training requires

an exchange of ideas and information between individuals and\groups ™

The trainer lists the anticipated outcomes on the overhead - transparency
provided. The tra1ner presents the title/goal and ant1c1pated outcomes of
the tra1n1ng . r

1
!

The trainer d1str1butes the following: |

e Work Experience Education: A Handbook for £311forn1a Secondarya
Schools - H.0. I-A- 1 .

\
Students with Exceptional Needs in Work Experience Education:
issues - H.0., I~A-2 \

¢ Folder\pf Resource Materials |

Trdiner” ask$ participants to use_thelnéxt 10-15 minutes reviewing and

|

° Studénts with Exceptional Needs in WOrk Exper1ence Educat1bn
_ IsSues, ~

A br1ef overview of issues and resources is prov1ded to facilitate
enro]lment of students with exceptional needs in work exgeq1ence
education. _This was compiled for this training and many of the

4

key concepts are from this resource.

e Work Experience Education: A Handbook for California Secondary Schoo]s
This handbook "Was prepared by the Ca11forn1a Association of Nork
Experience Educators (CAWEE) and staff of the State Department of

~ Education. It is designed to meet the needs of all persons’ charged
with the responsibility of operating work experience educaton

., programs in all parts of the state: It is periodically revised -~
(a current revision is in the back of the handout). Two new sect1ons
"will be added in ‘the near future class related instruction a?d g
specia] education. °

L]




3
- TOPIC I - STRATEGY A

! . ' TRAINER's NOTES

Lo : - INTRODUCTION .

. . T .
NOTE: Resource Materials o
Tell particﬁhants that you will be referring to and answering questions

about the ¥esourbe.materials throughout the training. N

t

~

MATERIALS:
o Agenda for each participant -
o Overhead Transparencies

Training Title and Goal - 0.H. I-A-]
Anticipated Outcomes - 0.H. I-A-2 A

e Resource Handouts » . \ H.0. I-A-1

Work Experience Education: A Handbook for California, Secondary Schools -
Students with Exceptional Needs 1n Work Exper1ence issues - H.0. I-A- 2
~ FeTder of Resource Materials .

TIME:w 30 minutes.

.
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THE GOAL OF THIS TRAIMING SESSICH- IS TC IMVCLVE KORK EXPER{EMCE.

EDUCATION COORDINATORS AMD SPECIAL EDUCATORS IN THE COOPERATIVE

DEVELOPMENT AMD [MPROVEMENT CF WOPK EXPERIENCE EDUCATION FOR.

~ STUDENTS W{TH EXCEPTIONAL MEEDS,

e

R




ANTICIPATED OUTCOMES

AS A RESULT OF PARTICIPATING IN THIS TRAINING SESSION,* WORK

EXPERIENCE EDUCATION COORDINATORS AMD SPECIAL EDUCATORS WILL:
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STRATEGY B:

PROCESS:
1.

N . TRAINER's NOTES

/

INTRODUCTION

Warm-upcaétivity - "Hello"

E
Ta

-3
Trainer welcomes the participantsb introduces self and co-trainer,

and presents the activity as an opportunity for participants to

become acquainted. -
2. Jrainer and each person to choose a partner.- The trainer encourages
nart¥gipants to choose a person they do not know.
3. Train®r asks each participant to interview his/her partner for three
J minutes. The interview should include questions about hobbies, interests,
and work experiences which have been the most and’ least rewarding and
o
* why. . ’
. »
4. After three minutes, the trainer asks partigipants to switch roles.
Following the exchange of information, each person introduces his/her o
e partner to the large group, sharing information from the interview.
- ' . .
-+ ° P
MATERIALS: ' »
o Worksheet with interview topics listed (optional) o .
. - {
. TIME:  20-25 minutes. i
. - " [
R ]
’ - +
r ) ¢

TOPIC I - STRATEGY B

/%

. T . . “ :w’v«




: L : TOPIC I - STRATEGY ¢
. o . ] TRAINER's NOTES

INTRODUCTION -
STRATEGY C: Warmsup activity - Work ExperiencesQ -
o ’ .
PROCESS: T ,

1. Trainer welcomes the participants, introduces herself and co-trainer,
and presents the activity.as an opportunity for participants to learn

about one another.
a
2. Trainer instructs participants to arrange themselves standing in two

,lines fac1ng each other, with a Cbmﬁortab]e distance betwken them. .
s If there is an odd number of part1c1pants one takes the position at
the head of the two lines.

Eveq Number ' ' ( 0dd Number R
X X X % ’ XX X X

y . X
X X X X € X X X X

-

3. Trainer distribute§ a Work Experiences booklet to each participant
and tells them that the activity consists of a series of paired
conversations. Each pair will introduce themselves and share one

(_ topic (one page of the booklet) for at ]eagt two minutes. ,

v

4. Each member will then move one place to the left, turn the page, and
. . share the next topic with a new parther. The actiyity will cont1nue
until each part1c1pant has shared with every other part1c1pant.

5. If there is an even number, one person must remain in the \ame ptace ‘/h///

o . yhiTe the rest of ;he participants rotate. This person shares in the N .
' "dialog with the person across from him.
- . . ".&
6. Tra1ner teTs participants to open booklets to page 1, 1ntroduce them- . N

selves, and begin the first round of Sharing. . N

Trainer (or the odd numbered par;1c1pan3) calls time for each_rpund )

and instructs members to turn the page and move to a new partner.

. e L
.7.//whéh all have shared with each other, the trainer assembles thé group
and leads a discussion of the experience. Trainers may focus the
discussion on items such as: , | > . -




8 INTRODUCTION
J - L]
DEBRIEF ING: 4 N .
A. Was_ it easy or difficult to share the topic? (on a scale of one to ten).
B. What did you think about the activity?

: | . BELY E 5 NOTES

TOPIC 1 - STRATEGY C

C. What did you learn from the experience?

-If the group‘had an odd number of participants, they can be asked to '
comment on what they observed during their inactive rounds.

'

i

o

VARIATION:
1. The booklet can bé used exclusively with pairs.

» LT there are.feyér participants than topics, participants can be
instructed to pair off with their last partnér in the cycle and

continue sharing the remaining topics.

3. The content of the booklet can “be expanded or edited to fit the
: purposes of the .group.

« . '
"MATERIALS: - . :
o One "Work Experiences" booklet for each participant - H.0. I
. (The booklet should be reproduced so that part1c1pants
are presented statements one at a time.) :
TIME: 20-25 minutes.
- - “ { :
. Lo { ) :
A \ ’ "
e . ~rE
\) M »
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TOPIC 1
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NI

. INSTRUCTIONS :

L

L4

“WITH EACH NEW PARTNER, TURN TO A NEW PAGE IN THIS
BOOKLET AND TAKE TURNS' SHARING THE TOPIC PRINTED THERE.
7 . . .

D0 NOT SKIP PAGE§. 'DO NOT LOOK AHEAD IN THIS BOOKLET .
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Y FJRST EXPERIENCE WITH WORK WAS ...
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STUDENTS WOULD BE MORE EMPLOYABLE IF ....
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TOPIC 11 - SUMMARY
- . N , S TRATNER s NOTES B .

' . STUDENTS WITH EXCEPTIONAL -NEEDS IN ,
' , WORK EXPERIENCE EDUEATION - WHY? -

. ' ‘ , !
oUTCOME: , e S .
Participants will increasem;ﬁeir,awareness of the importance of work - )

experience programs as an educational opportunity for students with

>

- exceptignal needs.
. . .

-

SUGGESTED LEAD TRAINER: ) WOrk'Experiencé Education Coordinator ' .

- * ¢ -
PR

-

STRATEGIES: )
‘ The key points included in the topic, Students with Exceptional Needs
in Work Experience Education - Why?. are:

\

¢ Explanation of work exper‘enbe education
o Benefits of work exper}ence ‘education for the student,
A . ;
school, employer, and the community . ) /

»

Training strategjed which can be presented separaffly or in combination

0 N

include: : o

Strategy A: Presentation —'Studgnts wifh Exceptional Needs in Work

»

Experience Education - Why? BN .

-~ .

Strategy B: Brainstorming Activity ‘ . .

- , \ ‘
- Strategy C:  _Film™ “"Where There's a Will - There's a Way" -

v

'




- - TOPIC II - STRATEGY A
c ) . TRAINER's NOTES
4 STUDENTS WITH EXCEPTIONAL NEEDS IN .
- . WORK EXPERIENCE EDUCATION - WHY?
. : . ¢ 5
STRATEGY A: Presentation : ,
PROCESS:
- 1. The trainer {evie§s~the information provided in "Key Concepts" and ‘ '
‘ deve[gps a presentation, highlighting key points with the overhead |7 7
. transpare?cyt Pl .
. “ , L ' A ‘
. 2. Throughout the presentation, participants are encouraged to discuss
the benefits of studenf‘participation in work experience education
for student, school, community, and employer.
3. Co-tf&ineﬁ ¢an summarize the comments of the group on chart paper _
' or overhead transparency. L
. MATERIALS: ' _ ’ - con
(: . o Overhead Transparency’ . .
o. | 7 Career Development Continuum - 0.H. II-A .
" & Key Concepts ) - : .
-‘ K
© TIME: 20 minutes.
-‘ 1 >
L . P2
9
- V\ -
. . %
3 " > | "
L ' ,
< \ . ' 4‘; ﬁ [N
< N
£
. AN
. N %, - “5? H
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.

f& Y~ - o) ? N
L g .
GRADE LEVEL- - _
I§—6 7-8 .‘ 9-10- Post Secondary
( . .
Ve
.
— —CAREER CAREER | CAREER | VOCATIONAL _ [Tech ™\
MOTIVATION {1  ORIENTATION EXPLORATION ’eoucaTION ed” -
, 3 ‘ ‘ ) )
[} . Y NEMP E
' L
S : J 0,
. Adult - 0. .
SPECIAL PROGRAMS FOR STUDENTS HITH ) ed ﬁ
EXCEPTIONAL NEEDS ® T
. ) ' v
_tLollege
ALL , ALL. ALL | PREPROFESSIONAL
SIﬁUDENTS STUDENTS STUDENTS
. . .. = .
) 3\
4; ~ . ' 3] )
pDepartment of Education, Ohio's Careep ¢
¢ ~Source Career Development Serice, Division of Vocational Education, Ohio ep S ? D 16
. . Development Continuum (Columbus, Ohio). . w .

A . N N

N

y-11 "H'0
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- STRATEGY B:

PROCESS:

* . 3
‘1. The trainer introduces the activity by asking and writing the .
following question oh the boa%d/chart paper:
“Nhat are the benefits of work experience education
to the.student, to the school, té the employer, '
to the community?" ! ’
<.
2. Traiger asks participants to form small groups, bra1n5uorm, and record
Eilﬁ;;ef1ts of work exper1ence education. . -
3. Trainer debriefs activity by ask1ng each group to report the resu]ts
‘ of the bra1nstorm1ng . ‘ ,
. v R a . o
4. Trainer leads a‘tliscussion of the benefits to the student, etc. .
The "Key Concepts," which include a description of benefits can .
assist the trainer with this d1scus§1on. . r
MATERIALS s ‘ ‘.
' e -Chart paper and markérs for each group * . -
o Key Congepts - S :
Lo . . . <
TIME: 20-30 mihutés. 3 : .
- ‘0 & ; ’ -
» ” ,§
v G ::0 y '
' 13 ‘ . ) v ) .
. ’ »

. TRAINER's NOTES
. ¢

STUDENTS ﬁITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY? °

Brainstorming

-

L]

TOPIC 11 - STRATEGY B
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»

STRATEGY Cy

PROCESS:

MATERIALS: L4
o Film - 'Nheﬁe There's a Will - There's a Way," Y6rm, 30 minutes ‘

‘"We woul

" exceptional needs in work experiences.

‘ . TOPIC IT - STRATEGY C
TRAINER s NOTES

STUDENTS WITH EXCEPTIONAL NEEDS IN ' >
. " WORK EXPERIENCE EDUCATION - WHY?

Film — Lo .,

Prior to the training session, the trainer would obtain and
Cgview he fiim,” "Where There's a Will - There's -a Way." .

er introduces the film by stating: \,kf‘
like you to view the film Where There's a Will - There's

a Nayt whidh features different approaches to providing carger
trafning'and employment experiences for students with exceptional
needs." ' -

The.trad

Once. the film has been viewed, the trainer 1eads a d1scuss1on of
the different approaches presented in the film and the benefits
to the student, school, and the community of 1pvolv1ng‘students with

©

(available through the-Special Education Resource Netwdrk
office in each region)

- A 3

ﬁ .
. ) .
, ) o,
40 minutes.’ :
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i TOPIC 11

MATERIALS

H

Overhead II-A

| KEY CONCEPTS |
. : o ‘o o
STUDENTS >WITH EXCEPTIONAL NEEDS IN

WORK EXPERIENCE EDUCATION - WHY? '
. L |
| TEXT |
Every Work Exper1ence Educa*1on program 1n California
can 1nc1ude students with exceptxona] needs A Work
- Experience Education program may be handled by a special
.. ; .
educator, regular.work ‘experience education ataff, or
a WEE specialist. Further mainstreaming must be a
primary goal of all WEE programs, regardless ofﬂcurregt

structure. ¢ ‘ ?
. ‘ . _

L3
e ~

Who are Students with Exceptional Needs?

A person with exceptional needs is anyone who: (1) has
a physical or mental impairment which substantially
limits one or more gnajor life activities; (2) has a
rggordiof such an impairment; (37 is regarded as hav1ng
an -impairment. A glossary of handicapping conditions
?«”9 s'-‘ar]d eéﬁcatipna] terms is in&?uded in the Issues hand-

: e B e
. out, AfipendixB. .* “ , . .
v, W - . L. FR

N
& L o ¢ B I3
5 ? - *

- Q IS .’;_, ¢ LI |

H

#
that is- Nork Expéﬁ%gnce Educat1on7

v

Work experience educat1ong§% a‘term that ¢enerally
descr1bes all types ofﬂgrograms “in which young peop]e
in h1gh school part1c1pate in work activities while’

. attend1ng schoo] conpurr\htly or alternatety. These™
jumgrams are classified as (1)e exploratory or work

+ training, {2) vocatiopal, or- (3). general. (These
programs are described in aSTater Topic ‘section.) Work -
experience education is thus -a program of part-time

®

w0rk.and part-time stua}'which endompasses any occupatﬁon
- in which, it is poss1b1e to leg@]]y and practically

"

blace students.

*

Qther terms which are used to deéignate programsfwhiqh
are essentially like the wonk expér1ence education

‘

program are: .

: — 49

Y




MATERIALS

)
) 7 TOPIC I1

“g,

STUDENTS WITH EXCEPTIONAL NEEDS IN ¢
WORK EXPERIENCE EDUCATION - WHY?

Ve

TEXT [

"1, Cooperative work-study program
Work study ‘
tooperafivg occupational training -
4. Cooperative vocational education
5. Occupational work experience
6. Cooperative education
7. Cooperative training program
8. Vocational cooperative education
9 0c§upat1ona1 and vocational training program
10. Diversified cooperative training program
1.

A. Work-training program.

Work exper1ence educatiop, by whatever*name, ,is a -
cooperafive effort by the school and the community which
provides opportunities for students to discol their
career;jnterests and aptitudes by, doing real work.

The entire business connun1ty becomes a learning
laboratory. Equipment worth millions of dollars 1s
used.by students participating in work experfEﬁE%
ducation -- equipment that few school districts

could afford. o

-

*  Benefits of Work Experignca Education

While work experience education i§ provided primarily
for the benefit of students, there\éhe also benefits
to the school in general, to the emp]dyer, and to the
community. They may be described as fo]]ow;;

Benefits to Students
1. Train to assMresponsmﬂity S M
- 2. Gain knowledge, attitudes necessary for °
successful Jjob performance
3. Acquire good work habits
". 4. Earn necessary funds

-~

oy

g -
'y i 2
B N .
3
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- i TOPIC 11}
.
4 o ‘ . STUDENTS NITH‘EXEEPTIONAL NEEDS IN l
. ) . WORK EXPERIENCE EDUCATION - WHY?
. . ‘= ~
"
/’/ . F 5. Train how to get alpng with fellow workers
- i %nd employers . h -
T - - 6. Discover the re\ationship between education
and job success .
7. Broaden their knowledge of the occupational
. - world ‘
. L 4
Benefits to the School
‘ — 1. Provides an opportunity to relate acacemic
. traim:ng to jo§ requirements / ‘
2. Utilizes many community faci]itie§ and
. resources for training Burposes, thus making
" it possible for 'the schools to provide training
- in fields the school. program could not-other-
. wise serve .
(: ’ 3. 'Increases the school's ability to hold
o students in school for a longer period of time
- 4. Provides assistance 'in occupational guidance
. 5. Provides direct avenue through whicﬁ the
y e school can;meet community needs
6. Deve]ops good community-school relations
: . Benefits to the Employer . T
’ : . 1. Prov1de§ a pool of part-time workers through
\ which he may se]ect permanent emp]oyees at.
a later date SiLe T
' . 2. @Prowdes an opportumty for the employer to
' e ) * refine and validate his own tra1n1ng methods /
. 3. Provides the empToyer w1xg Spployees who qre '
receiving additional training ghrough class-
N related instruction at school -- training
- desired but not warranted or possible on the
Jjob | ’ J )
" 4, Serves as a »ra1n1ng program for prospect1ve .
employers . . )




. | TOPIC 11 |
$ KEY CONCEPTS

STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

TEXT

" 5. Reduces turnover because the emnloyees have
become adjusted to.the job before they
accept full-time employment.

[y

Benefits to the Community

-

The impact of work experience educet1on on the
comnun1ty, the state, and the nat1on has not been
fully appreciated; and its potential has been

unjustly underestimated. The estrangement of

many young people from the mores and values of the ~ .
larger society may be traced to their inability to
achieve a positive, productive, wage-earning role
until too late in their development. Henry Tyler .
.{Bulletin of California State Bﬁggrtment of Education,
Vol. 25, No. 3\ c1956) says that:

Because of tpelack of knowledge concerning °

work activi that result from these circum-
stances, the youth of today lack understaﬁding.
as to the efucation and aptitude neceséary for ‘
entrance into var1QUS careers and as to the t1me

" that must be spent in advance in prepar1ng for them

In consequence, just when the energy output of
adolescents is at a peak, they have few con-
structive and socially approved opportunities
to use their ehergies Youth often feel left .
out, 1nsecure, and‘?eaected and these feelings,
1n~turn prodyce aggress1ye and anti- soc1a1 -

1

-

. behavior.
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’ i STUDENTS WITH EXCEPTIONAL NEEDS IN
' . WORK EXPERIENCE EDUCATION - WHY?

MATERIALS B TExT I : ' \

3. Increases chances that’young people will
remain i; the community after graduation.

- ) Work experience education is open to all students, and
some who have the greatest rieed for job training and -
" education are students with exceptional needs. The
WEE coordinator will quickly becqme awdre that most
E ..county, state, or federal agencies that serve to train
' s and counsel thes® students do not, as a general rule,
S ’ place the students in job training stations. A]though
i . some help will be-available from the State Employment
/ . % . Development Departmerit, in the final analys1s, the NEE
- coordinator. will have to build a small organ1zat1on to
’ train. and find job stations for students with .
' ( _ = exceptional needs.
'n ‘the past, various attempts have been made to serve
those individuals who do not' fit the. expectat1ons of .
the preva111ng soc1ety .Many of*these attempts have
been feeble, to sdy the least; but at least they pro-
T - vided a base from which improvement can be mades
"Society has since become informed, and people have

.

o "y " learned to be more tolerant of human differences. ‘ ’.7‘

. * This in turn has opened doors that were ﬁ}eviouslj . .

e n

closed.

. -
- . ‘ T Educators now face a real cha]lenge in def1n1ng their « ' o
U ' ) role in the educatiogal process for students with,. C \
' < except1ona1 needs Educat1on is no longer ‘the effort CoE

Lo - 0 of a single person, it is a team effort. ‘?his al]ows “

~ ' everyone -- the student, ihe teacher the parent thei ,
- schoot, and the conmunity to benefit from the1r Joint
= efforts. Students with except1ona1 needs are unique

L7 .. 1nd;v1duals who need spec1a1 teacher and total schoo

A .
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s TOPIC 11 £

. ) , i KEY CONCEPTS '
: STUDENTS WITH EXCEPTIONAL NEEDS IN a

Bl MATERIALS ‘

L

WORK EXPERIENCE EDUCATION - WHY?

\

TEXT

support to enable them to complete the school )
process successfully. <

Qs,a proéramming concept, career and work experience
education provides opportunities to train, support,
and encourage students in acquiring vocational skills.
Students with exceptional needs are far from unmoti-
vated, untrainable, or unegucable. Usua]]y,'however,

they do no{ succeed in regular vocational programs v

!*one. They need conditions that permit a variety
of training methods and the support of a number of
agencies .and individuals.

THe;seFVices; talents, and human ré]ationships of
these'sthqegts are ‘needed; o deprive them of the
opportunity to develop those services, talents, and
ﬁelagidnships‘is to do terrible injustice to both the
" students and society. Educators must renew their -
commitments and serve all youth who enroll in their,
progréms. * They mugt renew'their'commitment‘zo work
with the uniquenes$ of eacﬁ_indiVidual. R ;

~
.
.
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TRAINER's NOTES
LAWS AND REGULATIONS GOVERNING

e WORK EXPERIENCE EDUCATION PROGRAMS
4 \ Y )
- o ﬁ (N . 4 )
OUTCOME; ; Co :
«  Participants will increase their awareness of current taws and regu-

lations-affecting WEE programs, with the emphaéis on students with
exceptional needs. o

SUGGESTED LEAD TRAINER: lork Experience Education Coordinator

-

STRATEGIES: .
The key points included in the topic, "Laws and Regulations Governing
Work Experience Education Programs," are:'
o Three pieces of legislation which brovided mechanisms through
which handicapped could be served and trained are PL 94-142,
PL 93-112, PL 94-482.

e General information about California Labor Code’and Federal
Laboy Standards. .

Training strategies which can be presented separately or in combination
include: ) -

Strategy A: Presentation

Strategy B: Learn and Practice Opportunity: Work Ekperiencé

Education and the Law

8 TOPIC ITI -SUMMARY
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" STRATEGY A:

TOPIC 111 - STRATEGY A
TRAINER's NOTES

LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS °

Presentation

PROCESS: i : -
1. The trainer reviews the Key Concepts and develops a presentation,
- using the overhead transparency provided.
2. Throughout the presentatié®, the trainer should encourage questions
and discussion. ‘

NOTE: This review of laws and regulations may not appear to be exciting

and perhaps not even interesting; presentations of laws and ’
The trainer will find, however, that

Lively

regulatione rarely are.
participants usually do want and need this information.
nresentation and opportunities for discussion make it easier for
o particigants to attend to this material.
‘ ‘ < | =
° . R {
MATERIALS: ‘ .
o Key Concepts
¢ Overhead Transparency . ‘ .

Legislation - O,H. III-A

TIME: 30-45 minutes;,




~

FEDERAL LEGISLATION
PUBLIC LAW 94142 PUBLIC LAW 94-482

ACT 0F

’ -~

HANDICAPPED CHILDREN 1976

1975

ACT OF

PUBLIC LAW 93-112

REHABILITATION
1973 ' -
504

ACT OF
SECTION




B TOPIC ill - STRATEGY B
TRAINER 's NOTES |

. _LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

i
-

_ STRATEGY B: Learn and Eractice Opportupity - Work Experience Education
and the Law ‘ )

PROCESS: N _ ) .
1. The trainer distributes and reads H.0. III-B-1, Case Study -
Frank Fisk, to the large group. '

~

To illustrate the p?ocedure for completing the activity, the
trainer fills in 0.H. III-B, Legal Considerations, with the following
information: '

" Legal Considerations of
Work Experience Education

-

I. TheAfact;
e F. Figk is a special education, seventeen year old student.
e Frank has been hired as a custodial helper.
His hours of work are 11 pm to 1 am.
The pay is $2.75 an hour.

The coordinatqQr agreed to copy the contents of Frank's cum
folder for the emp]oyer

(4

" I1I. The Problems : -
Can seventeen year old F. Fisk work the hours between 11-p ’gnd 1 am?
Can Frank Fisk be paid $2.90 an hour? /7}P
Can the coordinator give the contents of *Frank's cum f
the emp]oyer7
I1I. The Law

Minors between 16 and 18 years of age, enro]]v,'in work ' .
experience education, may not work after 13;9 am (Handbook, p. 11,
#1(C)). .

Every employer shall pay to each emp]oye /
$3.35 per hour (Handbook p. 12, (2R)).,

Contents of cum folder are conf1dent'§
of information. V74

\

IV. Conclusion )
Frank Fisk cannot take the. job fat the stated hours. The -

coordinator cannot release 5/;

3
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"TOPIC 111 - STRATEGY B
TRAINER's NOTES

LAWS AND REGULATIONS GOVERNING :
WORK EXPERIENCE EDUCATION PROGRAMS .

Thainer distributes Activity Directions, H.g//III-B-Z, Legal.Cén-
\/47/ _ . siderations Worksheet, H.0. III-B-3, and a different Case Study,

// H.0. III B-4, B-5, B-6, to each group. If time permits, the trainer
can give each group all three Case Studies to complete.

5. Trainer instructs participants to refer to pgs. 11-14, Section VIII
" in their copy of Work Experience Education: A Handbook for California
Secondary- Schools to complete the activity.

6. The trainer tells participants they have 20 minutes to complete the .
activity. During this time the trainer should be available to clarify ’
the aptivitygdirections and to assist participants to locate relevant

-1 “parts of .the law. . . ‘ . . - . o - ) -

7. Once groups have completed the activity, the trainer, distribdtes
Case Study 1 - Answers, H.0. III-B-7, Case Study 2 - Answers,
H.0. III-B-8, Case Sfudy 3 - Answers, H.0. III-B-9, to the approﬁ?iate
& groups. ‘ ‘
" 8. The trainer asks thefacilitator £3 read the Case Study assigned
to the group and the facts, pFBb]ems, laws, and conclusions the
group has identified.

MATERIALS:
¢ Overhead Transparency N
. . Legal Considerations of Work Experience Education - 0.H. III-B

* ¢ Handouts

Case Study - Frank Fisk (Training Sample) - H.0. III-B-1
Activity Directions - H.0. III-B-2
Legal Considerations Worksheet - H.0. III-B-3
Case Study 1 - Suzie Q. - H.0.2III- B-4
Case Study 2 - Karl Kroy - H.0. III-B-5
_Case Study 3 - Judy Palmer - H.0. III-B-6
Answer Sheet - Case Study 1 - H.0. III-B-7
_ Answer Sheet - Case Study 2 - H.0. I111-8-8
Answer Sheet - Case Study. 3 - H.0. III-B-9

LI S B }

TIME:: 40-60 minutes.
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| ] TOPIC 111 - STIRATEGY B
3 H. 0. T11-0-1
M . TRAINING SAMPLE ' 3 R
~ ’ , - )
Case Study:. ‘Frank Fisk = _ s :

’

_Frank Fisk is a seventeen year old student im special education.
He has been very-hdrd to place on a job.

The WEE toérdiﬁator's cous{n manages the local McDonalds ‘
restaurant and has just agreed‘to hire Frank as a custodial

helper. The hours of work are set for 11 pm to B am;, s1x days

a week. He will be paid $2.75 an hour.

.
®
* v

-

The coordinator agreed to copy the contents of Frank Fisk's ‘ b
“cum folder and give this to his cousin. The cousin wanted to make
sure he knew all he could before Frank started pn the job

.
. ' » \
’ - . .
- . .
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Steps to—completibn: .
1.

_j.

> TOPIC Il - STRATEGY B
) 1.0, 117-5-2 D

WORK EXPERI%NCE EDUCATION AND THE LAW ’

-

Activity Directions *

Select a facilitator and recorder.

Read the Case Study assigned to your group and pages 11-14, Section ¥
VII in Work Experignce‘Educationg¥A Handbook for California

Secondary Schools.

3. Determine the following:
I. Relevant Facts
. & .
e.g., Frank is a 17 year old special edufation student
' who has been hired to work from 11 pm to 1 am.
II. Problem
. / \\ e.g., Can 17 year old Frank work the hours between < )
11 pm and 1 am?
ITI. Law ‘ .
e.g., Minors between 16 and 18 years of age, enrolled in
work experience education, may not work after )
) 12:30 am (Handbook, p. 11, # 1(C)).
IV. Conclusion. .
_ e.g., Frank cannot take the job at the stated hours.
4. Record the results of the investigation on ‘the Legal Considerations
Worksheet and ‘prepare to shari,information with the large group.
9, Group facilita'.c.or reads she Case Study ahd the group degisions
about the case to the large group. . .
. \ )
r B N o
LT

-

R
4




&N
- SR TOPIC III - STRATEGY B
: ‘
WORKSHEET -
Legal‘\tonsiderations of Work Experience Education
1. .RELEVANT FACTS . ~ |
o
1I. THE PROBLEMS
. . <
2
’ . - . F—v
[
¢
IIT1. THE LAW
, -
IV. CONCLUSION '
- »
<= v ' .
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TOPIC II1 - STRATEGY B

.
\:}5

) ' H.0. 111-B-2

“«
-
. . ~ =
‘ .
» N I -
<
\ -

CASE STUDY #1:~ SUZIE Q

3

-

Suzie Q Has been in the work expgrience educatiom program

for two monthsfi,She is.working for Walton's Electronics

as a circuit board assembler. Walton's has had a series

of thefts of electronic equipment. Since Suzie Q is in special

education and, therefore, suspicious, Her supervisor tells :

her to submit to a lie detector test regarding aspects of the - Dt
thefts. She i$ the only employee asked to do this. Suzie

refuses to take the test because she feels unfairly singled,

out.

[ ]

When payday comes around, everyone gets a check excepf'Suzie.
She guestions this -with her supervisor who responds that she will g
get her check after she has,taken the lie detector test. She was
also told her job was in jeopardy. =~ o -

~

o

-

-~ P ' -
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CASE STUDY #2: KARL KROY o o

.
e
. -
*

~ Karl Kroy is a work exper1ence educat1on student at ta Sierra High.

He is a part -time emp]oyee for the post off1ce He is learning a
set of codes to sort mail.

His work site is undergo1ng remodéling
and Karl is asked to eat his lunch at his work stat1on for the next
six months. Jhe cafet@ i will not be availables For secur1ty
reasons, all emw/ees must eat on the prem1ses ‘

’
- ) » & .

The employer is concerned for the safety of all employees during th1s
remode11ng and tells egployees to purchase hard hats and wear them

at all times in the building.

purchase this equipment.

\

Karl doesn't have enough money to

AN

o

"Karl calls his-work experience education.coordinator and asks for

another job assignment. -

» / s
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- CASE STUDY #3: JUDY PALMER

-

L

Judy Palmer is a seventeen year old ‘'student in the work experience-i

program’athLa Holla High. She has beé? give@ a new work schedule ;
~ for her medicaT/;eceptionist position 4% the hospital. She had

been working a 6-hour week, two days a week and the new scheduie

shows they want her to work evé?y_Friday from two to-eight-thirt

in the eveﬁing. She is very upset with this change and doesmit

feel it's right that she goes to school and then has tq work eight

hours. She demands her boss to change these hours, f

‘
‘In addition to the above demand to resume her former’schedule, she
wants\a fifteen minute break in the middle of her three hour wyrk days.
If the hospitai does jnot meet her demands, she is goiﬁ§ to
contacp’tﬁe Department of Labqr with a grievance:

’” . .
. B ; g

e

&
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o — . ; 3 TOPIC I11 - STRATEGY B
: \ . H. 0. I11-8-7

¢

WORK EXPERIENCE EDUCATION AND THE LAW
Answer Sheet

¢e T ., 3

" Case Study #1

. Facts .
= Suzie Q is an employee of Walton's Electronics.
She is told to take a lie detector test and she refuses.

On pajgay she is not given her check.

11. The Problems
Can Suzie be singled out to take a lie detector test by her employer?
Can Suzie's paycheck be withheld for refusing to submit to the test?

»

. 111, The Law S o ) _
) No employer. can demand for an employee to subm1t to a lie detector ' »
( ‘ . test as a cond1t4§g of cont1nued employment (Handbook, p. 13, (9),
® L LC. 8322). 0 e % \
- 3=
. Employees must be paid on the established payday (Handbook, p.12,

‘ (2b)). . | ‘

e IV. Conclusion )
Suzie cannot be forced to take a -lie detector test or have her pay -

- - . withheld. - . L - ‘
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H. 0. 111-B-8
M T = WORK EXPERIENCE EDUCATION AND THE LAW (
. e N _
' Answer Sheet - .

Case Study #2

* 1. The Facts .
Karl's worksite is undergo1ng renode11ng

He is asked to eat his liinch at h1s work station for the rext
51x months.

He is asked to purchase a hard hat to protect h1mse1f during the

remodeling. o

II. The Questions ’"'

-Can~the employer ask an.employee to eat lunch at their work station?
Can an employer required a hard hat to.be purchased by employees?
II1. Theaw . .
“In-all places of employment where employees are required tQ eat on

the‘prem1ses a suitable place for that purpose shall be designated." -

(Handbook p. 13, E). ' -
. ) "When uniforms and equipment are required by émployment,AtheyA
must be provided by the employer." (Handbook, p. 12, 6). ~
. IV. Conclusion ' “ : S , ’

The post off1ce must prov1de a lunch area for its emp]oyees and
furnish required hard hats during the rempdeling. ’

TOPIC [11 - STRATEGY B




Case ‘Study #3

I.

IT.

II.

Iv.

hThe Prob]ems

) v
»
WORK EXPERIENCE EDUCATION AND THE LAW
f\\ .
Rd ~ 4
‘ ~ . Answer Sheet
The Facts ‘ .
Judy Pa]mer is asked to work a Six
school. Y

Judy is demand1ng a fifteen minute b -ak dur1ng each of her o]d
three hour work days.

She will file a grievance with the Depa men
needs are not met.

“ A

abor if her

&
°

e -

Is a six hour work day fo]10w1ng a regu]ar school day legal
employment hours? )

Must an employer provide a rest period dur1ng a three hour sh1ft7

‘

The Law

A minor 16 years of age or older can work up to eight hours on a
school day that is immediately followed by a nonschool day.

(Handbook p. 11, 1A))
A rest per1od is not autherized for employees that work 1ess.xhan
three and a haif hours in one day. ‘

'Conc]usion -

.o

Judy Palmer has no grounds for a‘grieYance.

.

>
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MATERIALS

| Overhead 111-A
Trainers note:

keep overhead

on through discussion
on all underlined
terminology and
public laws.

[ KEY CONCEPTS
-,
LAWS AND REGULATIONS GOVERNING .
WORK EXPERIENCE EDUCATION PROGRAMS % .

TEXT ' _ ‘

[ﬁ'meeting the vocat;pnal.neeaé of students with -
*exceptional needs, it is necessary to have an under-
standing of laws and regulations governing WEE on
both federal and state levels.

The course of the 1970s' saw specific pieces of
legislation (Public Laws 93-112, 94-142, 94-482)

that provided mechanisms through which the handicapped
could be served and trained. Because of these new
social and educational tommitments, the 1970s became
known as the "total programming decade."

"Deinstitutionalization" and "ma{nstreaming" became
two frequently used terms. Deinstitutionalization

means moving individuals with exceptional needs out of -

institutional settings into the cpmmunity set‘1ngs
where they can live and work successfully. -As the
trend for acceptfng‘individua]s for who they are
gained momentum, ‘a”new word was coined to describe
this acceptance mainstreaming. The basic prem1se of
the ma1nstream1ng concept is that except1ona1 and
nonexcept1ona1 students have the same needs These

common needs can serve as a basis for deve]op1ng basic

instructional programs. .

The maingtreaming concept was further elaborated updn,

by the'development of a plaqping thrust: least .
restrictive environment. This means that ‘individuals,
whatever their exceptional characteristics may be,

" should have an opportunity* to learn and function in an

environmént that is conducive fo their success.'

7

B .
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: TOPIC 111 .

MATERIALS

Y

.

KEY CONCEPTS

LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

.

TEXT

The Education for A}l Handicapped Children Act

(Public Law 94-142) led to providing a device through
which placement in nonrestricted environments cquld be
facilitated.
Plan (IEP).
proper placement of and programm1ng for students with

o~

This deviice is the Individual Educational
The IEP is a guide %q heTp facilitate

exceptional needs. ) o
Both federal and' state legislation nandates'that
students with except1ona1 needs be placed in the
least restrictive environment. For secondary pup11$,
California's AB 1870 requires "specifically des1gned
- vocational education and career de;elopment? to be a
In addition, PL 94-142
access_ to programs and

conponenb of the students' IEP.
prov1des such assurances as:
services prov1ded to non- hand1capped students non-

1

requ1res states to spend 30% (the 1968 Ac)
Kdes1gnd@ed 25%) of federal vocational gfluc
mon1es for programs for handicapped 4 0%) and U;
d1sadvantaged (20%) students. In addition, the

Amendments of 1976 required that the federal set- as1de
funds be equally matched with statL‘and local dollars.

B,

The third 1gg1slat1ve initiative with direct 1mp11- ,.' o
kat1ons for the vocat1ona1 education of the hand1capped
was the Rehabilitation Act Amendments of 1974

(PL 93<112). Within this“legisiation,” Section 503

and Section 504 set forth subsfantive requirements

’regarding employment and education Services.




o TOPIC 111 B

MOTE :

The participants
were given a copy
of the Hand-

boek in the
Introduction

Topic. Reference
nages 11-14,Section
VITI, "Wages, Hours,
and Working
Conditions for -
Minors.",

: KEY CCNCEPTS

LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

Section 503 required employers with federal contracts

-~

and sub-contracts to develop affirmative action plans
for hiring the handicapped and for non-disc?inﬁnating
work-related practices. Section 504 prohibits )
discrimination on the basis of handicap by ény agency,
including schools, which receive federal financial
assistance.

Personnel working in job development and placement
“activities in California must be knowledgeable of

law regarding wages, hours, amd working conditions for
minors. The special educator should be aware of the
scope of these laws and how this information can be

~useful in instruction of students and communication
with'parents.

The Work Experience Education Handbook provides

specific laws and general information about the appli-

cation of the California Industrial Welfare Commission

Orders, galifornia Labor Code, and the Federal Labor
_Standards Act (FLSA). Copies of these pub]icaﬁoﬁs and
~ other infprmation about the Orders may be obtained

n_free of cha}ge‘from>the ﬁa}§fornié Department of

Industrial Relations, Division.of Labor Standards
Enforcement, or a local office of the Federal Wage and
Hour Division. The following provides general infor-
mation and should not be considered -in'the same 1igﬁ%
as official statements of position. .

CALIFORNIA HOURS, WAGES, AND WORKING CONDIfIONS
1. HOURS -
(A) A minor under 18 years of age and over 14 years
having. completed the equigalenz\of the seventh
grade may work outside sé%ool hours for a

¢,

fo

3




TOPIC III

KEY CONCEPTS

LAWS AND REGULATIONS GOVERNING '
WORK EXPERIENCE EDUCATION PROGRAMS

pLTEXT

(8)

(C)

period of time not to exceed four hours in any
day in which the minor is required by law to
attend school. However, a minor 16 years of

.agé or older may work outside of school hours

for a period of time not to exceed eight hours
on a day such minor is required to attend

_school which is immediately prior to a non-

school day.

No minor shall be employed more than eight (8)
hours in any one day or more than six (6) days
in any one week. One and one-half (1-1/2)
times the minor's regular rate of pay shall be
paid for all work over forty (40) hours in any
one week. No minor shall be employed before

5 o'clock in the morning zr after 10 o'clock
in the evening, except that during any evening
preceding a nonschool day, a minor may work
until 12:30 o'cldck in the morning of such
nonschool day.

Minors sixteen .(16) years of aée or o]der and
under the age ¢ of eighteen (18) years who are
enro]]ed in work experience education programs
approved by the State Department of Education
may work after-10 p.m. but not 1ater than

12:30 a. n prov1d1ng such emp]oynent is not

detrimental to the health, educat1on or welfare
of the minors and the approval of the pagent
and the work experience coordinator has been
obtained. ﬁowevé%, any such minor who works
any time dur1ng the hours from 10 p.m. to

12:30 «a.m. shall be paid for work during that
time at a rate which is not less than the -
actual minimum wage required for adults.

— S
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(D)

. (E)

(F)

(G)

Those minors not enrolled in a state-approved
work experience education program can work
past 10 b.m. and until 12:3C a.m. only on days
preceding a nonschool day and must be paid at
least the actual minimum wage required for
adults. No minor shall be employed more than
eight (8). hours in any one day or on more than
six (6) workdays in any one workweek, except
that this restriction does.npt apnly to
emp1oyees sixteeﬁ‘(16) and seventeen (17) years
old who are not required by law to attend
school. [See Industrial Work Orders, Hours
and Days of Work.]

Minors sixteen (16) and seventeen (17) years
old who are not required by law to attend
school may be emp]oyed for the same hours as
an adult.

A miMy,Be employed on seven (7). workdays
in one workweek with no overtime”pay required
when the gﬁfﬁ] hours of emp!oyment during such a.
workweek do not exceed thirty (30) and the
tota% hours of employment in aﬁy one workday
thereof do not exceed Si‘ 16).

M1nors under twe]ve years of age cannot be ’

- employed except by a parent.

(H)

No employep shall emp]oy any minor- under the
age, of 18 years in-any agricultural occupation
for more than 20 hours in any schoo] week in
which such minor 1is requ1red by law to attend
school for 240 minutes or more each.schoolday.
Minors 16 and 17 years of abe shall not work

in any agricultural occupation more thamn 6 hours
a day if they are required to attend school for
240 minutes or more each §choolday. Minors

e

5 xey)
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TEXT

. 2.

14 and.15 years of age shall not work in any
agricultural occupation more than 4 hours on a
school day. S '

MINIMUM WAGES
(A) Every emplayer sha]] pay to each employee

wages not less than three dollars and th1rty-
five cents ($3.35) per hour, for all hours
worked, except:

(1) LEARNERS. Employees 18 years of age or
‘over during ‘their f1rst ope hundred and
sixty (160) hours of emp]oyment in occupa-
tions in which they have no previous ;
similar’or related experiénce, for whom
the rate of pay shall not -be “less than
eighty-five percent (85%) of the minimum
wage rounded to the‘hearest nickel
($2.85). . '

' (2) MINORS may be pa1d not 1ess than e1ghty-

five percent (85%) of the minimum wage
rounded to-the nearest nickel ($2.85),

&
provided that the number of minors employed

at said lesser rate shall.not exceed
twenty-five percent (25%) of the persons 1
regular]yuemp]oyed in /f;tab11shment

An employer of less than tenh (10) persons

1

P

may employ three (3) m1nors at saifl lesser

“rate: The twenty-f1ve«pércent (25%)“
Timitation on the eﬁployment of m1nors)

. shall not apply during school vacat1on§ °'u.
(B) Every employer shall pay 'to each employee, on

" the estab11shed payday for the per1od 1nvo]ved
not" less than the applicable minimum wage for -

“all hours worked in the pqyrol] periqd,_

whether the renumerat1on is measured by

14

7

V]

. 6 - 7’,’ 3 . 7,.
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time, piece,'commission, or otherwise.

LY

(C) Nhen-an employee works a’split shift one *
hour's pay at tﬁe minjmdm wage shall be paid
in addition to the minimum wage for that work-
day, except when the employee resides "at the

place of employment. . .
L4

WHEN AN EMPLOYER IS SUBJECT TO BOTH, THE'FEDERAL
AND STATE LABOR LAWS, THE HIGHER WAGE RATE
SHALL BE PAID TO "EMPLOYEES. -

3. REPORTING TIME PAY
(A) Each workday an employee is requared to report

“for work and does report, but is not put to

. work or is furnished less. than ha]f said L
emp]oyee»s usual or schedu]ed day”s work, the
emp]oyee shall be pa1d for half the usual or
scheduled”day's work but 1n no event for Tess s
than two (2) hours nor-more than four (4?
hours, at the émployee’s regular rate of pay,

which shall not be less than thé minimum wage

+
»"’

herein prodeed; ‘

~.

If an emp]oyee is requ1red to report for work
a second tJme in any one workday and 1§‘ o
fUrn1shed less thao two hours of york on*theo,
second reporting, said employee shall be pa1d
for’ two hours ‘at the employée's regulgr rate
of pay, which shall not be Tess than tﬁﬁ
,m1n1mum wage here1n provided. A+

»

The forego1ng report1ng t1me pay provisions %
are fiot applicable when: . . |

(1) 0perat1ons cannot commepce or, con%mue° a%?
to threats ta employees or property; or '

when r!Eommended by cvil author1t1es or.
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(?) Pub11c utilities fail to supp]y e]ectr1c1ty,
. ‘ water, or gas, or there is a fa11ure in

the public utilities, or sewer system, or

o N 13)*The°inte§rhptjon'of work is caused by an
- Act of God or”other.cause not within the
-+, employer's control.’ S T

-

4, EMPLOYEE TIPS (California Labor Code, Sec. 351)

-

-"No employer or agent.shall tollect, take. or.
rece1ve _any gratuity or a part thereof paid, '
g1ven‘to or left for an_employee by a patron,

- or deduct any amount from wages due an employee
l‘on account of such gratu1ty, d? require an
employee to cred1t the amount, or any part -
“ thereof, of such ‘gratuity against and as a
| part of the wages due the’ emp]oyee from the .
emponer Every such. gratuity is hereby
declaréd to be the soleiproperty of the employee
or emp]oyees to whom it was, paid, gnven,Lor v -
left for.
.employment in which no charge is:made to, a
natron Yor serv1ces rendered to the patronigy
" an emp]oyee od beha}f of his employer if both
the fo]]ow1ng qphd1t1ons are met: (g the
employee is receiving a wige or sa¥ary not.
. less than the higher of the state or*FederaT
T ‘finimum wage, regardless of whether such
employee is subject to either such. minimum

~

Ve

wage law, and (b) the eqploxeeas wage or
salary is-guaranteed and paid in full
. <
irregpective of the amount of tips received :
L4 “« ¢

1

. i

»
» BAAAARNRRAAANR S

This section shall not apply to any ?~

.. 8 S
.

h“‘
Ny
- g,
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e L ° .5, CASH SHORTAGE AND BREAKAGE '

LY ‘.

_— ' ' .§ubject o the requirements of Seétipns 400-410 >
. L. of the CaliforAia Labor Code, no employer shall
g Syt . ] ~f"make any deduction from the wage or require any

re1mbursement from an emp]oyee for any cash
shortage, breakage, or loss of equipment, unless

it can be shown that the shortage, breakage, or

1,

loss is caused by a dishonest or willful act,
or by the gross negMgefice of the employee. -
Notwithstanding theiioregoing provision, where an
employee has the exclusive and personal control
of cash funds of the empldyer and is required by
¢ " the employer to accouht; under reasonable account-
) ing,procedures: for said funds the employer may

upon prior wri notice require reimbursement’
.- from such employee for cash ‘shortages.

UN!FORMS AND EQUIPMENT

When uniforms are required by the employer.to be N :
worn by the émployee as a condition of employment,
such uniforms shall be provided and maintained by

¥ - the employer. The term "uniform“ includes’ wearing
i apparel and accessories of distinctive des1gn or
- ‘ : co]or
’ 7. MEALS AND MEAL PERIQDS ' :

(A) "Meal" means an adequate, well-balanced serving
of a variety of wholesome, nutritious foods.

(B)
b | part pf the employee's compensation -and when

When meals are furnished by the employer as

pursuant -to a voluntary written agreement °
between the employer¥and the employee, such -

’ * meals are to be credited toward the e@p1oyer‘s
v minimum wage obligation, such meals may not be
\; T evaluated in excess of the following:
o‘ -

\)‘ . o« ., . ) "7 '} /
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: = . EFf. 1/1/81
. Breakfast..... .
Meals: Lunch......... " 1.65
Dinner........ 2.20
(C) Meals eva]hated as part of .the min i mum wage

)

must be bonafide meals conaistent with the {

-emp]oyee's work shift. Deductions shall not
be made for meals not received.

No employer shall employ any person for a
work period of more than five (5) hours
without a meal period of not less than thirty
(30) minutes, except that when a work period .
.of not moge than six (é) hours will complete
the day's work the meal period may be waived
by:mutua1 consent of émployer and employee.
Unless the employee iereh'eved*aH duty’
rduring a thirty (30) minute meal period, the
meal period shall be considered an "on duty"
meal period and counted as time worked.. An )
"on, duty" meal period shall be nermitted only
when the nature of th% work prevents an
employee from being relieved of all duty anda\\\
es’

. when by written agreement between the parti

“(E)

(F)

an on-the-job meal period is agreed to.
During each reoccurring 30 day period the
employee has the right to revoke the written

_agreement. ) . , N

; |
In all places of emptoyment where employees

are required to eat on the premises a‘suitable
place; for that purpose shall be designated..

If a meal period occurs on a shift beginning ‘
or ending at or between the hours of 10 p.m. -
and 6. a.m., facilities sha}l be available for
securiing hot food or drink or for heating food
or drink; and a suitable sheltered place,

0 80
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&

shall be provided in which to consume such
food or drink. '

8. REST PERIODS

Every employer shall author1ze and permit all !‘
emp]oyees to take rest periods, which insofar as

" pract1cab1e shall be in the middle of each work
period. : The authorized rest period time shall be
based on the total hours worked daily at the rate
of ten (10) minutes net rest time per four (4)
hours or major fraction thereof.

However, a rest period need not be author{zed for
employees whose total daily work time is less than
three and one-ha]f '(3-1/2) hours. Authorized
rest’ period time shall be counted as hours worked
for which there shall be no deduction from wages.

CONDITIONS OF EMPLOYMENT v

L.C. 432.2 No‘employer Shall demand or require

any <d@pplicant for employment-or prospective
employment or any employee to submit to or take &
polygraph, lie detector similar test or examination

-

-as a condition of employment or continued empléyment.

The prehibition of this section does*not.app1y to,
the federal government or any agency thereof . .or -
_the statg g03Ernment or any agency or local *
subdivision thereof, including, but not J1nnted h
to, counties, cities and counties, cities, dis-, °°
tricts, authorities, and agencies. . (Added by -
"Stats. 1963, Ch. 1881.) ‘ '

. SR

L.C. 432.5" No employer, or agent manager, super- g
1ntendent or officer thé?ebf, shall requ1re any
emp]oyee or app11cant for emp]oyment to agree, 1n
writing to any term or cond1t16n wh1ch js. known by
such employer, or agent manager, super1ntendent,
or other officer thereof to be proh1b1ted by law..-

!‘f ‘(

It . ' i d\—;‘——z. - ““~“<7;.
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2 R R S | being des1gnedLand should be" requested ?rom ..
' s, 0 the fo]]owing address: S ;\
! A P | - Depgrtment of Labors © SRR N
A ' - Employmen Standards Admin1§tration L ]
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MATERIALS !
FEDERAL MINIMUM WAGE RATES HOURS "OF WORK, AND AGES OF EMPLOYMENT

»

I

1. BASIC WAGE STANDARDS
Covered nonexempt workers are entitled to a minimum

v

wdge of not less thani$3.35 an hour beginning
§

January 1, 1981.

. ' 2. OVERTIME AT-NOT LESS THAN ONE’ AND ONE-HALF (1-1/2)
» TIMES THE EMPLOYEE'S REGULAR RATE IS DUE AFTER
40 HOURS OF WORK IN THE WORKWEEK.

_ Hospitals and residential care es{aQJi;hments ‘
may adopt, by agreement with the employees,
P a 14-day. overtime -period in lieu of the usual
¢ ' 7-d§y workweek, if the employee§ are paid at
| . least time and a half (1-1/2) their regular
L _rate for hours worked over 8 in a day or 80
in a 14-day period. ' o
(See a Compliance Officer of the Wage and
. . Hour Divigion -concerning exemptions from
- L i these basic provisions. ) '

3. NAGES WHICH ARE REQUIRED BY THE ACT ARE DUE ON THE

REGULAR PAY DAY FOR THE PAY PE 10D COVERED.

4. WHEN AN EMPLOYER IS SUBJECT TO BOJH THE FEDERAL
h AND STATE LABOR LAWS, THE HIGHER STANDARD SHALL BE
. o MET, WHETHER IT BE HABES, HOURS% AGE OR WORKING

N couozrrous
“ ~ \ B suammmn wAGE RATE_FOR FULL- nmsmneurs

A ¥ - at ©

A@' ) mgloyer s who deS1re to employ students at the sub-
« A _minimum rate must submit ipp]icat1on forms to the

|
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LTEXT B "

A full-time student certificate will not be issued-

for a period of‘1ongeﬁ than one year, nor wild it
* be issued retroactively. - '

For additional details and regulations see the
following identified publication:

Retail-Service Establishments, Farms, Inst1tut1ons

of’H1ghef‘EdUcat1on
Employment of full-time students, Part 519
Employment of full=time students at subminimal

wages, Subpart A i
Retail or service establishmeants and agriculture
Fair Labor Standards Act as amended in 1977

CHILD LABOR PROVISIONS OF THE FLSA ¢

N

3

N

~_

The FLSA child labor provisions are designed to protect .

the educational opportunities of minors and prohibit
their employment in jobs and under conditions detri-
mental to¥§h21r hea]th or well-being. The provisions
1nclude lists of hazarddus occupation orders for both
farm and nonfarm jobs banned by thelSecretary of Labor
as being too dangerous for minors to perform.
Additional information on prohibited occupations is
available from local Hage-Hour offices.

1. NONFARM JOBS - KINDS AND HOURS.OF WORK BY AGE

%,

- A. 18 years or o]der any joby; wwhether hazardous

o

or not, for unlimited hours,

B. 16 and 17 years old: any nonhazardod§ job, for \
unlimited hours; Tl - T

7
C. 14 and 15 years old: outside of school hours‘s

in various nonmanufacturing, nonmining, non= Ef

hazardous jobs, under these conditions: no )
« more than 3 hours on a scﬁobl day, IB‘hOUrs‘ih

a'schoplweek,-8 hours on a nonschool day or -

$3

* - . . 12 r‘ \ y\

?L’, [




— TOPIC 111

LAWS
WORK E

KEY CONCEPTS

AND REGULATIONS GOVERNING .
XPERIENCE EDUCATION PROGRAMS -

TexT I : , |

2.

or 40 hours in a nonschoolweek. Also, work may
not begin before 7 a.m., nor end after 7 p.m.,
except from June j through Labor Day, when
evening hours are exiended to 9 p.m. )

- /

D. Fourteeﬁ is the minimum age for most nonfarm

work. - However, at any age, Youths may deliver

newspapers, perform in ragdio, television,

movie or theatrical productions, work for panents

in their sole]y'owned nonfarm business (excep

in manufacturing or on hazardous jobs), gather

evergreens and make evergreen wreaths.

AGRICULTURAL JOBS - KINDS AND HOURS OF WORK BY QFE

4/ outside of school hours;

A. 18 years and older: any job, whether hazardous
or not, for unlimited hours;

B. 14 and 15 years old: any nonhazardous farm job

C. 12 and 13 years old: outside of school hours in
nonhazardous jobs, either ‘with parents'
written consent or on th% same farm as the
parents;

1

D. Under 12 years old: jobs on farms owned o

, -operated by.parents or; with parents' written

4

cohsent, outside of school hours in nonhazérdous°

JObS on farms not covered by m1n1mum wage

reqm rements % . °

E. Loca? m1nors 10 and 11 years of age may" “work
for no more than 8 weeks betWeen Jupe 1. and
October 15 for employers who receivg approval
‘From the Secretary. of Labor. This wonk\nust be
.¢onfined to hand-harvesting short seagon Crops
outsiﬂ"’school holrs unjir very limited and

specified circumstavces prescribed by the-

Secretary of labor. SNSRI

t Y * P
. - .

4
R

{




-

MATERIALS

' - T0PIC 111
' \ KEY CONCEPIS
LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

F. Minors of any age may be emé]oyed By their
barents at any time in any occupations on-a.
farm owned or operated by their parent.

' ‘ e
OTHER EMPLOYEES WHO MAY BE COVERED BY THE FLSA

Employees who are not employed in a covered encerpr1se
may .still be ent1t1ed to the Act's m1n1mum wage, over-
\ time pay, equal pay, and child labor protections if
they are 1nd1v1dua11y engaged in interstate commerce
~* or in the production of goods for interstate commerce.

These

(a)
(b)

include z-

.-

Communication and. transportation workers;';
Emp]oyees who handle, ship, or receivé goods

moving in, interstate commerce,
(c)

T : mails, telephone, or te]egraph for.interstate
‘ commun1cat1on or who keep records on 1nterstate

(.Q:C)f")

¢ transactions;'

.(d) Employees who regularly cross State lines 1n the
course of their work; dnd

Employees of. independent employers who perform
clerical, custodial; maintenance, gr other work
for firms engaged in commerce or in the pro-
,duct1on of goods for' ¢ommerce.

"(e)

e«

T Domestic serv1ce workers such as maids, day workers,
housekeepers, chauffeurs, cooks, or full-time baby
'§1tters are covered if they (1) receive at least
- $50 in cash wages in a calendar quarter from their
" employer or (2) work a total of more than 8 hours a ’
week for. one or more emp]oyers

.

- f!r

Clerical or other workers who regularly use the - |

-
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VOCATIONAL ASSESSMENT PROCESS

.

OUTCOME :

Participants will increase their understanding of selefjted
1 )
7

SUGGESTED LEAD TRAINER: ferfce Coordinator

Work Exp

assessments of a student's vocational .interests and abilities. . -

f
PR

STRATEGIES:

-

;’ 'i

L

Key po1nts included in the topic the "Vocational Assessment Process"”

1

" are: Co :

\

The Vocat1ona1 Assessment Process involves' the complet1on of both,

1nforma1 and formal assessments such d%

a &
¢ Pre-Vocational Screen1ng ‘ s
( o Vocational Interest Screening ? ’
. ® Vocatianal Apt1tudé Test . .
o Wark Sampling \ ) :
L N l. ‘
- . Soc1aFVAdapt1ve Behav1or Index - '
» - "
’ ¢ TTrai'mng strateg1es which can be used separate]y or in comb‘nat1on to
.. cover key poinats include: i
. Strategy A: Presentation with d1scuss1on ki Vocational Assessment
. . N *
. , Process . T : i////
4 .+ Strategy B: 'Demonstration of informal 4 %nd fofimal ‘assessments”of
' _ .- a student - . | ; 5; l
‘ “ v, 4 - :
| s § .Pg 4 M ¢
s [ -
. . . . . ~ .
’ . ¥
) '\ N - :
\ ] ' v él_ ,
» :.\ v . w ~ , . »
é ‘ v - ?)Q Ao ) 5 ) {
\ ‘ B N o T \ { -
o : - '232§ . . ;

.
e
.
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L4

STRATEGY A Presentation

PROCESS:

1. The trainer pEeSents the info:mation provided in "Key Concepts"
using the transparencies provided.
Oistribute or display samples of assessments during the presen-
tation. ;.
Review the information %rowded in the Resource Handouts IV A~1,
NOTE: Overhead IV-A-2 has been included to prov1d¥‘§ge
trainer with a method for 'presenting .the information included
in the Oécupa+1ona1 Assessment Handbook (Handout IV-A-2).
Encourage part1c1pants to discuss the types of assessments tﬁ%y

currently use.

COMMENTS ;

Samples of a variety of assessments'shou]d be available to
participants to-illustrate, as-well as spark a discussion of °
-the advantag%s and d133dvantages of various assessments. The
0ccupat1ona] Assessment Handbogk can be a valuable resourcetO»'
h1gh11ght the following features

*e Assessment Ré€1ew Chart,
) /ASSessment Rev1ews, and
o Listing of Vendors. §
. : N
CMATERIALS: . - -
o Key ‘Concepts \
e Overhead Transparencies

- Assessment Map - 0.H. IV-A-]
Assessment ‘Review Chart - 0.H. IV-A-2

] Samples of Assessments | & -, ~ - .

NOTE: The trainer proviﬁes and discusses 2-5 assessment samp}es.
2 ,
o Resource Handouts o

Career Assessment Center - H.0, IV-A-l
Occupational,Assessment Handbook - H,0. IV- c

-2 .
Voqptional Asse ment Bibliogréphy - H.0, IV-A-3

9
TIME: _ 20-30. minutes. -
, Y \l \ .
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ASSESSMENT_ REVIEW CHART

)'\1

0. H. IV-A-2
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; TOPIC IV - STRATEGY B (i

o L T o JTRAINER's NOTES
4 . ’ ¢ * ' . «
: ) ‘ S
/ VOCATIONAL ASSESSMENT PROCESS . - :' e
STRATEGY B: Demons:ration . T ‘
PROCESS : i
1. Prior to training, the trainer contacts a local vocationél evaluator. a
or other personnel knowledgeable about both formal and informal v,
assessment.  ° ’ g » .
i M : ] £ “/ .
2. During the tra1n1ng, sanp]es of 1nterest and ab111t1es assessments
could be on display. The vocational evaluator. t11nes *he areas to-
) be assessed and demonstrates the assessmen he/she wodld use to gain G 1
information in each area. : . . O
3. Trainer.leads a discussion with icipants of both the iprmal and
formal assessment which haye provided them with the most useful T
iinformation about the student. - . h ,
4. ' Trainer refers.to the resour H.0. IV-A-2, Occupational Assessment \
Handbook and de%cr1bes the followiRg features:
¢ Assessment Reviews p. 10, . ' '
o Assessment Review Chant p. 77 Y
. L1st1ngs of Vendors p. 79 . ; )
Also rev1ew the following handouts with part1c1pants ,
e Career Assessment Center - H.0. IV-A-1 :
¢ Vocational Assessment, Annotated  Bibliography < H. Q IV-A-3 Q-
v
. ' L - . -
MATERIALS: ‘
e Samples of . Assessments - C

NOTE The trainer or. vocat1ona1 evaluator provides examp]es of assessments., »

e Resource Handouts : 2m - ®
Career Assessment Centers - H.O. IV-A-1 ° _ . _ .
Occupational. Assessment Handbook - H.0. IV-A-2 ) !
Vbcat1ona1 Fssessment Annotated Bipliography -- H.0. IV -A-3 /(‘_

TIME: 30-40 minutes. SR ' | .o h.- .
" | 4 . e o
. Ny
¢ > ¢ - 9” ) . ¢

1

|
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»
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“
o

the student. Screen1ng'and assessment activities f Lo

gducation goals -must be fnc1uded. An assessment of &
the $tudent’s vocational intérests and_abilities pro-"

vides the basis for delivering vocation¥l services, -5
Prior to entry into the Work Experience, Educat1on A

(wEE) program, the WEE coord1nator shou]d conduct 8 kE\

informal and formal screening- ‘and assessments df. '.;*

provide the coord1nator and the student‘y1th 1nfor-¢ °
mation about the student'% intefest, apt1tude, work -’i
history, and social/emotional growth Methods of 5
gaining this information would be comp]et1on of_tﬁe—‘
following: , T
¢ Pre-Vocational Screening TS ,
e Vocational Interest Screening RPEAS
.« Vocational Aptitude Test LN
e Work Sampling " .
o Social/Adaptive Behav1gr Ihdex . -

.~ - .
- " Pre-Vocational Assessment
. Pre- Vocat1ona1 screening is completed through
conversatlons with the student and a variety of
people. These people include the -special education

" teacher, regolar_class teachers, counselor, psychologist,

nurse, speech therapistdsand-parentsi Characteristics
such as grooming, att1tude towq‘p work, infterpersonal
skills, and ability to foTlow directions are determined
_ through discussions. Once the rights to confidentiality
are rev1ewed and releases of information obta1ned the
school records are reviewed ‘

L) M o U T

. - </ : ; D A B
Y e — - ToPIC 1 T
VOCATIONAL ‘ASSESSMENT PROCESS ™| | b .
: 4 L2 - . « ' . .\ '
hllﬂili]l]!ﬁl ’ B TEXT - e 3 v .\\\‘ a
- “ "When IEPs are developed, appropriate vocational _ | -

&
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. e & RO ' o TOPIC IV
N X . KEY CONCEPTS B

AN D W VOCATIONAL ASSESSMENT PROCESS > . .

R ) . N . .
L% ' 4 . . .
e o I ' PS , .- ¢ ~——
o P
N ¢ i

- OE T _ EEm -. . v -

‘1. NOTE : . s A written yeport is completed which summarizes
” You may want to ’
| refer padticipmts

to forms in . es . The report may include theefolldw1ng information:

[V

L Ap?end1% C. Gy TR o health status; ° q S

“ the student s work h1story and personal data. e

prior work and vo]unteer experiences;
leisure time actjvities; ‘
prompted and unpromptﬁﬁ‘work choices;

\:Fgﬁsggrtat1on needs; and

.
.
' .
. SEE e home respons1b111t1es,
.
o Yeferefices, .4

.

.\ Besides coT]ect1ng academic, personal data, and
-. . health 1nformat1on vocational Jhformation must be
. collected. This includes information on genera]

job interests, skills, and abilities. . -

v
-~ ~

A

€ -

7~
-
’

X

o

c. N ’ Vocational Interest Screening

" Samples of : } Vocational Interest Screenings are designed to \

~ Ig;gcs:;asg;efngng help the student discover what types of jobs they \

: Frainer. ! 1iké to do.. It is important to rememher that the \
¢ Vo results only provide suggestions of possible

: - N interest areas. .

-1 -- SR ’ Collections .of. interest 1nventor1es in most schools
. » ] ‘ 1nc1ude ' , )
\\\ 1 » WRIOT Wide Range Interest Opinion Test

"~ - ) copPs California Occupational -Preference System
COPS II  (lower reading level) L, ?
PIES ' Picture Interest Explgration Survey

J0B-0 Judgement of Occupational Behavior- 4
: - Orientation . 4 ‘
' ) The éOPS, COPS II and JOB-O involve reading and LT
N o making choices, all of which might be difficult

LT TR , MR S S

s

Q” .
: e i Q9 ‘ ; D
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TOPIC IV

MATERIALS

Samples of
Aptitude Tests
Provided by the
Trainer.

v

Samples of

Work Samples
Provided by the
Trainer..

.

LY

B § ‘ KEY CONCEPTS
VOCATIONAL ASSESSMENT PROCESS .

3
’,

TEXT

for the non-reader or student with 1ittle concrete
knowledge of jobs. The WRIOT and PIES use pictures
of working peonle. T

Y

1

Vocational Ap;itude Tests

‘ <
Aptitude assessments are designed tp identify the-
work development level of a student or to measure
work skiils needed for specific jobs. Examples of
this type of assessment are the General Aptitude
Test Battery (GATB) and the Nonread1no Aptitude
Test Baftery (NATB) “

Work Sampling

°

A work sample includes tasks, materials, and
tools which are identical or similar-to those in
an actual job or cluster of jobs. Work sampling
can be done.in the €lassroom. There are five’
types:

. ¢ - Cluster Trait Hork Sample

i A single work sample is developed to ’
asses group of worker traits. It contains

a& number of-~traits inherent in a job or variety

of jobs. A single work sample is intended to

-assess the student's potential to perform
various rjobs.

e Indigenous Work Sample

It represents the essential factors of an
, occupation as it actually exists.in one
cormunity.

e¢ The Job Sample
Those work samples that in their entirety.
are replicated directly from industry and

exact procedures, and work standardstof
“he job. : . )

include “he equipment, %5ols, raw materials, °

L

"




( §§

7

MATERIAL

" Samples -of o
Indices

" Provided by
the Traingr.

Refer to 3
Career Assessment
, Center pamphlet.

ot
v

.7

M

-

) VOCATIONA& ASSESSMENT PROCESS

-1
.

KEY CONCEPTS

TEXT

The Simulated Work Sample

Work samples which attempt to replicate
a segment of the essential work-related
factors and tools of & job as it is
performed in .industry. .

¢ The Single Trait Work Sample :

- § Assesseés a single worker trait or
characteristic. It may have relevance-
to.a specific job or many jobs but it is
intended to assess a s1ng]e 1so]ated
factor.

[ S

9
-
B

)

- ! ‘.J
¢ 4

Social/Adaptive Behavior Index

Sot1a1/Adapt1Ve Behav1or sca]es measure the : . .
student's 1ndependent 11v1ng sk1lls

4 Suff1c1ent maturity in the areas measUrediare

+necessary or even & vocationally=-skilled -student
-will -not Be\ab]e to hold a job.

Examp]es of these sca]es are the Social-and
tional Infoﬁhat1on Battery (S. P.I. .B.)

E

Vocat1ona1 assessment may be done 1n several 1oca*1ons

Schools ‘often offer severa] choices to’ %e student. g

The school's career center, assessment center,
" counseling department,- apd the c]assroom are
potentiat sites.

The Tocal Depdrtment of Rehab111tation 0ff1ce
offers. assessment to qua]1f1ed app]icants

. Thé local Employment!Deve]opment Depastment

offices-offer career counseling and some ®,
vocational test1ng (e~g., GATB NATB)

A few pr1vate agencies, genera]ly caﬂ]ed *
rehabilitation” workshops also offer vocational
assessment..”

?

< .
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.

Handout [V-A-2

k, ©
Refer to Occupational
Assessment Handbook.

¥ Overhead IV-A-2 E

|

Hardout IV-A-3
Refer to Annotated
Vocational Assessment

Bibliography.

s

"~ VOCATIONAL ASSESSMENT PROCESS.

o student.

-

&

instruments ‘are explained on page 8.

B TOPIC 1V

TEXT I _ ‘ ’
The County Social Service Department,or any

local vocational training programs will have
assessment services. .

y 2 .
- " . -t 7
The assessment process should actively involve the
Assessment should be done with and not
to the student.

assist the student in making a realistic career .

Parents and school staff can

- choice but ultimately the student alone ‘must
make and live with the decision. =~

LY

‘ )’
Reviews of add1t1ona] assessment 1nstruments are
included in Handout 1v-8, 0ccupat1ona1 stessment
Handbook developed by the Office of R1vers1de

County Superintgndegt of Schools.
the reviews of assessment
An example
of an assessment review is onpage 10. The ~ o
view-Chart in the Handbook, page -7,
provides a useful summary of the assessmgnts

Definitions .
of the terms used in

Assessmen

¢

KEY CONCEPIS

reviewed. - ‘e
.
. ¢ 2
. 2 N
.
’
- .
; . - -
- N . v
s |,
© - PR ®
. -v/
' o
’ T -
" * » {, ’.3
P .
. . ?\a
> B
& A .
’, =" . N &
" S
- 3
T . ' \
.
» 2 -
" -
a e i
v ~7 .‘, s -
> ]
. .
L]
k)
-
.-
/ €e \ - 3 .
5 > ] N .
A - \ -
o | ) . y - ,,;,:?.
S * . : '8 )
. . 9 o
» . .
- 1 4n .
. h
. oy
£ -~

e




- . s
- 10PIC V. -i SUMMARY
TRAINER's NOTES:
\/ .
/ ‘ [ ' . R ~

2

WORK EXPERIENCE TRAINING

¢

OUTCOME : '

Participants will increase their understanding of a process ¥or

’

developing and implementing a work training program.

L] 1Y ‘
@ v '
~

SUGGESTED LEAD TRAINER: Work Experience Coordinator ) :
STRATEGIES:

The key points included in the topic Work Experiences Training are:

Kork Training Stations as “Exploratory" Opportunities. " .
Techniques for Developing the Work Training Station.,

Séudent Placement :- Success Factors. . ) '
Importance and Frequency of Work Site Visitation.

Intent1ona1 Rotat1on

Problens on the' Job. .
C.: - -’ . .
Training strateg1es wh1fH$€an be used separately or in compﬁna»1on

t0 present ‘he Key- po1nts include: -

Strategy A. Presentation with discussion - Work preriénce-Training
. LY

LA
-

Strategy B.  Role Play - Job Placement ) ;

Strategy C. ’ Brainstorming, rece?ﬂlng, and present1ng 1deas/
- techniques which address one’ or more of the key
points .

- - s
.

Strategy D.  Role Play - Work Site Visitation

K
o




1.

3.

TIME:

S{RATEGY‘A: Presentation

PROCESS:

ERIALS:
o Key Concepts
¢ Overhead Transparencies ‘ A

¢ Resource Handouts:.

"20-30 minutes.

TRAINER s NOTES

[

WORK EXPERIENCE TRAINING

3 .

Trainer.reviews information provided in Key Concepts and
develops a presentation, highlighting points with overhead
transparenc1es ¥

4

Throughout -the presentation, participants are encouraged, to s
share effective techniques they have used. - \\““\*

Co-trainer records the techniques on chart paper which is
visible to the entire group.

Developing Work Training Station - Information Given - O.H.V-A-]
Developing Work Training Station - Informat1on Acquired - 0, H V-A-2
Student P]acemen} ~ 0.H.V-A-3

o
.

The Education/Work Connection - H.0. V-A

<




0. H. V-A-1

<

DEVELCPING THE WCRK TRAINING STATION

\

INFORMATION GIVEN TO SUPERVISOR

PURPOSE OF -PROGRAM;

¥

STUDENT CAPARILITIES; .

HOURS A DAY AND DAYS PER WEEK STUDENT CAN WORK;

INSURANCE/LTABILITY CONSIDERATIONS;

PROGRAM FLEXIBILITY; AND

4

SUPERVISORY HINTS

2




\ 0. H. V-A-2

DEVELOPING THE WORK TRAINING STATiON

INFORMATION ACRUIRED FROM‘SUPERVISOR

-

o 'WORK SITE PREREQUISITES (AGE,CKOIﬁI&G,SKILLS,ETC*)
f"HOUﬁS AND DAYS OF WORK |

o TASK ANALYSIS OR J0B DESCRIPTION
o ARCHITECTURAL BARRIERS °

¢ T I NANE AND. PHONE NUMBER OF SUPERVISOR

o . QUALITY AND QUANTITY OF SUPERVISOR GIVEN

P ~ . . W N
.‘ .

e

ERIC

¢, = - ' . w,
4 1 .

P Y

RO A ruiiext provided by R




STUDENT PLACEMENT
PLACEMENT ACTIVITIES INCLUDE:
o INFORMING STUDENTS'OF THE SITE SELECTED;

] :COMMUNICATING WITH PARENTS;

/

o  COMMUNICATING WITH§PECIAL.EbyCATION PERSONNEL; \\\
o CHECKING TRANSPORTATION SCHEDULES;
o DETERMINING A WEEKLY WORK SCHEDULE;
o . INFORMING THE WORK SITE SUPERVISOR 24 HOURS PRIOR 10,
" PLACEMENT. o L .
OTHER:
[ ) ;
l"I; 5
100 i




STRATEGY B:

" PROCESS:

1.

)

TRAINER'S NO

o

WORK EXPERIENCE TRAINING

" Role Play - Job Placement

Trainers rev1ew Key ConceDts and out11ne information that shou]d be

exchanged orior to student D]acement <

Trainers develop and portray ‘a discussion between a WEE Cdord{nator o

2.
and a Supervisor, to illustrate the successful arrangement' of a
placement site for a student oo ' .
3. Trainer debriefs the act1v1ty by asking the part1c1pants to,discuss
. their syccessfuT exper1ences w1th sett1ng up job p]acements
4. Trainer records responses on chart. N .
_ MATERIALS: =
s Key Concépts ' ) 5 g '
¢ Trainer developed discussien ’
e Chart paper, markers " ., ¢ .
TIME:  20-3G ‘minutes. ’ .

-




MATERIALS:

C: BXainstorming

WORK EXPERIENCE TRAINING

PR

lists the following topics‘pn-chért paper:

Techniques for Developing ¢he Work Training Station
Student Placement -- Success Factors
. Importance and Freguency of York Site Visitation
Prob]ehs on the Job .

asks participants to form small grouns and choose one
topic(s) to %rainstorm.

instructs paru1c1pants to brainstorm, record, and discus

1deas or techniques they have or would™Mike to use,

'od A
STRATEGY
PROCESS:

.

1. Trainer

»
0
‘ °
0
2. Trainer
" or more

2. Tfainer
TJ“

4. Trainer

debriefs act1v1ty by-ask1nc each group. to report the
M J : :

topics addressed and the idea/techniques bratnstormed.

&

) Key Concepts
o Chart with 1ist of Work Exper1ence Lducat1on tqp1cs

-~

e Chart paper and markers for sma]] groups

TIME:

*

20-3C'm§nutes._g

- * 2

; 102
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STRATEGY D:

_ PROCESS: ‘ ) .

.- - - encountered in the different s1tuat1ons . . P
. "4 , ' N :
MATERIALS: . ..
) One set of Activity Matérials for eath group ¢ conta1n1ng
. - Activity Directions - H.0. V-D-1 \7:\\
- Observer's Checklist - H.0. V-D-2 N «

- Work Site Visitation \
Situation A, ‘or . - H.0. V-D-4 ‘
°. Situation B /' - H.0. V- D-5 .,
Tt Situation. C ~ - H.0. V-D-6 |
" TIME: 40 minutes. . . . ;}f
. . .

. WORK EXPERIENCE TRAINING " ¥

%

Role.Play - Work Site Yisitation |

1. Trainer forms 3 groups.
2. Trainer iﬁtroduces the activity by statihg:
T "We woh]d-]ike each group to develop“and participate in a discussion
between*P. D. Jones, a work experience coordinator as (slhe visits
Carey's Custom Welding Shep to meet with L.S. Richards, the training

site supervisor to discussva student's performance. Each group will

‘

be given a different situation to dévelop."

*

3. Trainer di%fributes'one set of activity directions to each group. ¢
- » Activity directions are for Situations A, B, and C.

4. Trainer tells groups they have 15 minutes to develdp a'5 fiinute role 5

Y

play based on the Situation they have been given.

5. Trainer explains uha+ part1c1pants have also rece1ved an Observer s
Sheet which they are to complete as each group presents its-role play.

6. . After the groups have presented the role plays, the trainer asks "\\\\

participants ‘to share their observat1ons with ]arge group.. .-
- - .

7. Co-trainer would list the behaviors wh1ch helﬁed &o solve the problem

- Student Description - H.0. V-D-3 .

™ . , 193 . ° “

-

TOPIC V.- STRATEGY D
TRAINER'S NOTES |
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. WORK SITE VISITATION - ACTIVITY DIRECTIONS

GROUP TASK: : ' //_/

Develop a discussion between P. D. Jones and L. S. Richards to illustrate
_how the coordinator will carry on with the duty of,ﬁhé day. ~
STEPS TO COMPJE;;;N:

),

1.

tor

Review the Work Site Visitation-Situation and the Student Description of
Mike. - . o
2. Qggide what the-coordinator should do‘next to carry on with the
‘ "duty of the day." S ‘
3. Develop the discussian so that each character:'

e Considers alternative solutions

e Communicates his/her view of the problem

o’ Offers suggestions for résolving the problem.

¥

. Chovose.two people to role play the discussion for the,othe} groups.

ey

5. As the other grodpsfrole play the different situations, observe and
i record your observatigns on theLOBServer's'&iecklist.

’ @
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: TOPIC V- STRATEGY D K

/ ] . 4 N
. . OBSERVER'S CHECKLIST ' :
D1rect1ons *
o Observe.the participants from both your group and the other groups
. as they role play.
o Record your observations_or the checkhst below. Indicate the
extent to which each character exh1b1ts the qua11t1es listed.
. Group . . Qualities ' Extent
Growp A . ) Not at A1l . Samewhat In Every Case
P. D. Jones o Considers altermative solutions ‘1 2 3 4 ]
- Work Experience o Comunicates his/her view of 1 2 3 4 5
vy E“at]m * ﬁeww]en - R .
Coordinator -
o Offers suggestions for rsolvmg 1 2 3 4 5.
' the problem . .
) L. S. R1chards o Considers altemative so]utwns / 1 2 3 4 4
Stperv;sur o Comuvicates his/her view of o] 2 3 4 5 -~
N . ) the problen -
b e Offers suggestions for resolvmg 1 2 3 4 5
.the problem
( m B ) 3
" 7P, Jones. o Considers alternative solutions 1 2 3 4
Work Bperience - o campicates his/her view of 1 2 3 4
‘ Education the problem
Coordinator
o Offers suggestions for resolvjng 1 2. 3 4 5
. the problem ‘
¢ \ . . '
L. S. R1chaﬂs o Considers altemative solutions - 1 2 3 .4 e
| Swpervisor " o Comumicates his/her viewof 1 2 3 & 5>
" the problem
- "o Offers suggestions for resolving 1 2 3 4 5 51
‘ the problem ‘
Grop C .
. - PD. Jores o Considers altemative solutions 1 2 3 4 .- 5.
Work Eperience y cqmyricates is/her view of 1. 2 3 &
o, Offers suggestions for resolving 1 2 3 4% 5
* the problem 2 ' ‘ KR
_L.S.Richards , o Corsiders altemative solutions 1 2 3 4 5
. Swervisor "o comiicates his/her view of 1 2 .3 & 5
" . the problem : - ' .
S , o Offers suggestions forresolving 1 2 3 ° 4 5
the problem ' 4 2 o
Q —3 ' gop)

~ - *

t P .
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L J

STUDENT DESCRIPTION -

Learner:- ‘ - Mike
Coordinator: . P.‘D. Jones

- ~

Training Site Supervisor: L. S. Richards

-—

. . . S o .
_ Mike, a Tearning disabled high school student, has shown an above, average

N mechénical apt1+ude in using hand tools and equipment. He has eggressed

’ a strong interest in wei ing and is always interested in 'wotking on his

minibike. He is currently taking welding and machine tool classes.

‘ ‘ . “‘ ° ! a;— . N r
In we1d1ng class as we]] as in academic subgeces, Mike has had some
d1ff1cu]ty with written and verbal commun1cat1on -He often requests s

- and takes considerable additional time to read worksheets. Mike's
attention span has interfered with his ability to complete lengthy tasks.

4 v A\l

( ‘ Connie Forbes, the spec1a] education teacher, has recommended *he use of

audio visual materials and simplified read1ng materials to upgrade
Mike's skills. She has also suggested that Mike closely observe the

i. _instructor and other students as they compléte welding projects.

\\§: Mike requested and has been placed at Carey's Custom Welding Shop, as

par* of his work exper1ence training. Mike's supervisor at the welding

that directions be repeated. He has difificulty writing a project procedure"

shop ijs L. S. Richards. The supervisor and P. D. Jones, tHe work experience

observe other workers at the shop while they are welding. 'They have also
agreed that Mike can perform\small welding proaects Besides the actual
‘we1d1ng, his job tasks involve meeting customers, est1mat1ng costs,
determining time required, and completing order forms.

A
LY

coordinator, have agreed that Mike will be given an opportunity to closely ‘

-\t .
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~

CSETTING:

¢

Carey's Custom Welding Sh

A work training site

SITUATION A:

-~

Vi

i

e

.~

’
~ 4

¥

WORK SITE VISITATION - SITUATION A ..

L

»

~ P. D. Jones,. the work experience coordinator, coming in to check on’
_ .3

» Mike's progress, approaches L. S. Richards, the sypervisor and says, °
fHe]]o'L. S. Richards, I am here ia\see about kﬁke."

e

L.%. Richards responds, ""Mike hasn't been heré
At this point P.'D. Jones says,‘f~1 know, that's why.1 am here," and

carries on with the role

-

“ N

Wy
.

"play.

‘

Ny

SR
k2

4n’.two weeks."
-

3

LS

.
\ 1
.

»

"
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STRATEGY D I
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TOPIC V - STRATEGY D NN
H.0, V-D-5

WORK SITE VISITATION - SITUATION Bil/
SETTING: Carey s Custom Welding Shop

A work training site
a .

»

SITUATION B: A . :

P. D. Janes, the work éxperience coordinator, coming in'to check on

Mike's progress, approaches L. S. Richards, the supervisor and says,
. 1 ..
"Hello L. S. Richards, I am here to see about Mike." T

L. S. Richards responds, "I want to fire Mike this week." At this
point P, D. Jones says, "I know, that's why I am here,“ and carries

on with the role play.




A ¥

ERY
1

SETTING:

-

& . ’
" SITUATION C: ¢ -

. I a . . . v
WORK SITE VISITATION - SITUATION ¢

Carey's Custom Welding Shop
A Work training site

- -
®

-
N

P. D. Jones, the work experience coordinator, coming in to check on

Mikg'é progress, approaches.Q; S. Richards, the supervisor and says,
"Hello L. S. Richaids, I am here to see about Mike."’

d\ °

L. S. Richards responds, "Mike js doing just great and I want hﬁm to

stay. I don't want another student." At this point P. D. Jones says,

"I know, that's why I-am here," and carries og)with‘the role play.

’

"ﬁ.,‘

) ‘ 103
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R 4

MATERIALS

~

K

Overhead V-A-1

NOTE:
You may want to

to. Appendix F.

e 4

refer participants

o

KEY CONCEPTS

* WORK EXPERIENCE TRAINING ~\\\

TEXT

"It is important to recoénize that students with exceptional

needs seldom approach work experience education with a job
in hand. WEE. must offer an individualized approach. This

starts with the creation of wo levels of training: .

Work quining Phase--ﬁhich Leads To--The Empdoyment Phase

Th@\ﬂ&iﬁ_fi}‘“iNQ phase is for students with little or. -
no work Skills. Work training stations are non-paid WEE
Job sites which serve to develop and evaluate social

~adjustment and job task skills. Essentially, these are

“exploratory" WEE opportunities. These stations may be _
located on or off campus. Students are p]acedfa&cbrding
to prior vocational assessment. Work training stations
can be located in profit or not-for-profit sites.

. Ieiebhone yellow pages, parghts, EDD (Emp]éymentaDeve1op;

ment Department), the-Chamber of Commerce, charitab]é
agencies, civic organizations] and the Department of
Rehabilitation are exqsﬁlent resource networks. -

3

. Developing the Work Training Station

. Following student vocational assessment and identification

of potential work training stations, the WEE coordinator

"-is ready to meet with potential work site supervisors to

both give and obtain information. Information which
would be given to the supervisor includes:

Purpose of the Program;

Student Capabilities; ) .
Hours a Day and Ddys Per Week a'Student Can Work;™
Insurance/L1ab111ty Considerations;

Program Flexibility; and

® © © © o °o
h

Sgperviﬁory Hints (see Appendix F).

& (4

1o

;
(2

RIS

50
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/

MATERIAL

Overhead V-A-Z

) I KEY CONCEPTS

WORK EXPERIENCE TRAINING \ ;
Information which would be acquired from the supkrvisor
includes: - &

Work Site Prerequxs1tes (Age, Clothing, Sk1]1s, etc. );
Hours and Bays-of Work: ) .
Task“Analysis or Job Description;

Architectural Barriers; .

-Naiséunﬁ'Phone Number- of Super¥isor; . ;
Safety Factors; and .

Quality and Quantity of Supervision Given.
- &

® © ©© o o o °o
'

Following an initial contact with a potential station,
an individual ‘5 x 8 Job Site Information Record-
card can be filled out. That information may include:
sponsor’s name, phone number and address, number and
titles of training positions, criteria for training
placenment, immeaiaté supervisor's name, contact person,
students placed, and date this record is updated.. ’
- .
Students should also be encouraged to, seek their own
work tra1n1ng sites and JObS The WEE coord1nator and
special educator can both help explain to tpe student
where and how to find jobs.

Placing the Student

The time devoﬁgd to the prior steps wjll usually
determine theasuécess of a placement. There are no
shortcuts. A successful work training expérience for a
student is of primary importance. Majntenance of good
re}ations with new and old traiaﬁng sites is also

critical. Due consideration must be given to placing

_the first students in newly developed sites.. Placgment

activities foklow no consistent order but would
include the f&llowing:

s,
e Informing Students of the Site Selected

. ‘e Communicating-with Parents : -
. Commun1ca¢ing with SpeC1a1 Education Personnel
* - 1.1 4

-‘-L.f . r

2.
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: | TOPIC V
_ WORK EXPERIENCE TRAINING KEY CONCEPT

»
-

TEXT [ -
e Selecting a Date to Beg1n and Arrang1ng fom an
“ Interview . @

o . Checking Transportat1on’Schedu1es g

\3 o Determ1n1ng the Weekly Work Schedu]e (Assuming a
minimum placement of 10 hrss/wk. for 10 credits,
an advantage emerges if the student works 2-1/2
hrs./day and 4 days a week. The student can then .
use the 5th day as a make-up day for absences.)

¢ InfoFming the Work Site Supervisor 24 Hours Prior
to Placement . 11

Every student should be given a WEE ID card which must
be <in their possession at all times. A sample is found"
~in Appendix H. ;
Redardless ot tﬁe time account%ng procedure in use at the
work tra1n1ng s1te the student should be expected to~
complete, keep up-to- date, and return a time sheet to
the NEE toord1nator at 1east every 15 days. A%sample

time sheet is found in Appende I.

On the t%rst day of work, it is suggested that the o

stuqant be accompanied by the WEE Coordinator. (Hearing

impe?redrstudents may need an interpreter and some

students with - physical disabilities may need a '

mob111ty.etfendant )

Th1s acco&?hnlnent w1]1 help put the student and

trainiqg site superyisor at ease. A]soh‘transportatipn
* schedules can be worked Some students may need

ta be.agpompan1ed several days untit they adjust to

'the1r Job station. :

-f,,
-' o '
Y e . <

Mobitity training and thplementation is particularly
ihportaﬁt”to‘a student's success on the job. Class-«
reFéted instruction can be held on several aspects of

this pedestrian responsibilities and rights, drivers

,x 5t educat1on tra1n1ng, h1tchh1k1ng It should be neoted
4 AN

that WEE Coordinators are personally responsible for -
- 1nsur1ng safe, stu&%rt transit to and from job stations.

f N 1l -
" 3 : A
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TOPIC V

-

WORK EXPERIENCE TRAINING
TEXT

o ‘

Prior to beginning work a final briefiﬁg is completed.
This can be done in a related class and would cover the
following items: =~ ' -

o Vork Site Responsibilities

e Cleanliness/Grooming

o Machinery/Tools that will be used

o Clothes and"Equpment to. Wear

o Approprjate Greetings and Handshakes

o Carrying Appropriate Work Related Information
(Social Security card, bus pass, school ID card)

+ Interviewing Skills
Transportation Arrangementsh
Personal yoney
.What To Do In Case of Emergencies *
Filling Out Time Sheets and WEE Enrollment Forms

Work Site Organizational Chart, Titles, Names,
and Relationship to the Student

. .Calling in when Absent or Late

- e .

- ' - Work Site Visitation
How often to visit a work’site should be determined by
the individual needs of the student apd work site super-
The student's strengths and deficits should be
considered in structuring these visitations.

visor.

It is important that the student and supervisor be at
the work site when the cgordinator visits. Both may
need support and praise. These visits serve educational

as well” as pdb]ic relation needs.
Following-the date of entry, the next on-site visit
should be niade within five to sevep days. Vistts after
that should be at least every three to four wggﬁ;.'
Occasionally a phone call to the work site isé}ppropriate

but this should never take thé place of an on-site.visit.

-
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- I TOPIC V.

MATERIAL

: KEY CONCEPTS
~ WORK EXPERIENCE TRAfﬁING / ¢
TEXT /

Information obtaineﬁcduringfwork training station
visits and all work related activities must be kept in
individual student files. An anecdotal or check list
system can be used. This information could include

~ the following:

o The student's attendance and promptness -
¢ Tools and machines the student has used
) ) Transportation problems
) Relat1onsh1ps with co-workers and supervisor
. * ﬂ*hysma] problems $¥n performing tasks
- . oes the student ask questions when confused?
o If ]ate or absent, did the student call in?

¢ Has the student kept the supervisor informed
when tasks ‘are completed?

N e Speed or rate of work

¢ Does the student denonstrate an appropriate
A < breaktime rout1ne7

N

Assessment of Work Progress

v

A formaf evaluation form could be Eoﬁb@eted by the
- work supervisor. It,should be simple and not time ,‘ .
consumihg. Appendicls I'and L aég examples of evaluation
forms.' These forms can be supplemented when each
on-site visit is made. Progress¢and attendance in °
class related instruction should be included.
. ‘ o )
Rotation of Work Training Sites
The’t1rcumstances surrounding the need for a-move to a
new work training site’ should -determine the next - step
If a student has been removed due to poor performance, -

related classroom intervention is needed. &

If the work training'staxion was not appfopriate and the

//_*\“///szk of, student .success was not the student’s respons1-
S - bility, then a new, ‘more- appropr1ate training site -

i s ~TI7 I
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MATERIALS N

Note: |
You may want to

 refer e

participants
to Appendix J.
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‘ M S TOPIC V

. ‘ ‘ KEY CONCEPTS
" WQORK EXPERIENCE TRAINING ,

TEXT SRS ' ’

should be arranged as soon as pessible. Notation

‘should be made)on the job card 1ndex that may help new
y student trainees on that site in tfe future.

-

o

' Regardlgss of the reason for a vae, the exploratory

7

training phase. of work exper1ence educat1on must . have
. built into it the intentional rotat1on of students fro

AN

-one training,site to another or 1nto regular paid
.“ employment. Students ga1n secur1tyjas they pnpgress
and learn saleable skills..
new site, students shou]d be awar€ of the advantages
of ga1n1ng a wide variety of 'skills .and experiences
in future empioyment'ogportunitieS'aﬁd the .purpose of

their participation in theWEE program. '

.Rs the studan&\éimpléteslaach explonatoﬁ& phase,, it A4S
important that the supervisor -be shown.appreciation. A

visible way of doing this is .with a "Certificate of

Apprec1at1on See Appendix J.

Proplems on the Job  3:

If a student or the supervisor is unhappy with the
placement or it becomes obvious that the training

m

To ease tran§1t1on into a -

g

Pad

station is not appropriate and these differences cannot
be worked out, the student should be moved. The. -
student must know those aspects of performance which »
were not appropriate and why;d If the station was not
appropriate, this also should be explained to’the student.
A plan of action 1s then made for the next Job try-out
or necessary cTa§§room remed1?1 activities.

: . 3 ’

~ - !
Y o -3

It is vitally 1mportant that;the WEE Coord1nator and

S

S AR

Spec1al Educator keep in contact with the student s
parents throughout this vocat1onal

,

H]

tra1n1ng process.

discugded with parents.‘
modify behaviors that block success on. the .Jjob.-

All work related moves must be
The total IEP "team can work tof

.

a

» -
.

6
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EMPLOYMENT !
. . OUTCOMES:
Participants will increase their know]edge of the emplpyment phase.
Participants will learn and practice a system for developing and record1ng
potential employment sites. X )
. %
STRATEGIES
Id
The key po1nts included. in the topic Employment are )
&
o Maximum effoft needed to place skilled student in pa1d employment.
o Keys to success - ab111ty to sell ang knonledge,of the community.
‘ . Epcat1ng employers. -— .
e Organizations which can help.’ ,J‘
Y L
o Tips on effective:job deve1opment.
&
Training’ strateg1es which can be used separately or in combination to present
.the key points 1nc1ude' B
Strategy A: Presentation with discussion - Emp]oyment. “
. ' . R ¢ hd
Strategy B: ’ Brainstorming' tips/ideas techniques for developing pa1d
. ~employment, s1tes. i\
" 4 R L d
, strafegy C: Learn and pract1ce opportun1ty Identi?y and inventory
ot employment s1tes. .
. '\ X . . ‘ . & ' g . ’
’ O CTE s N & »&m,g . ‘
. N 7 - S n;”
. " ~,.‘ %Xv s . J"é;&-v . I "
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.STRATEGY A: ® Presentation

PROCESS: i - T
1. The trainer reviews the information provided in Key Concepts ‘and
' develops a presenta®on, highlighting the key points with overhead
transparenc1es ’

. . . e
2. Throughqut‘the presentation, participants are encouraged to skare
effective techniques they have psed.

s

3. Co-trainer adds the.techniques to those a]?eédy’listed on the trans-

parencies provided. ,
. 4 2

‘

pe ) &%
P - - ’ N . , /
MATERIALS: ST : .- :

¢ Key Concepts -
¢ .Overhead Transparencies . s

Where Do I Look? - 0.H. VI-A-]
Which Organizations Can Help? - 0.H. VI -2
Tips on Effective Job Development - Q.H. VI-A-3 -

‘TIME: 20-30 minutes. ~ - . : b .
. /

w

A




{ .+ ©a HHERE DO I LOOK?

%

o TELEPHONE BOOK YELLOW PAGES

K CHAMBgR,OF COMMERCE BUSINESS DIRECTORY

o COMMUNITY SERVICEPAMPHLETS -

OTHER:
> - I
2
€
) \
& N
2
.
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*
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CONTACT:

.
-
e

- WHICH ORGANIZATIONS CAN HELP?
a s




TIPS ON EFFECTIVE JOB DEVELOPMENT.

Y

[
fa
L]

‘lr"

0. H. VI-A-3




TOPIC VI - STRATEGY B

.’

~TIME:~~

STRATEGY

PROCESS »
N

~

MATERTALS : © *

o Overhead Transparency

- 20-30 minutes.

TRAINER's NOTES

- EMPCOYMENT

B: , Brainstorming

Trainer reviews information provided in Key Concepts

Trainer introduces the acfivity by stating: .

"Students with exceptional needs who have. acquired the .
needed social ang job skills _may be p]aced in paid emp]oyment

be¥ore graduation.” Wax1m5§ effort must be made to p]ace

that student in a job. Typical concerns of the WEE Coord1nator g

in deve]op1ng employment sites are often conveyed in- quest1ons

such as “Where do I look?" "Which organ1zat1ons can help?" and

"What are some effective ways of develop1ng jobs?" "We wou]d like
you to think about the waysj}ou have answered these quest1ons "
Trainer lists the questions on chart paper and asks part1c1pants

to form small groups. . f , o

Trainer instructs participants to choose one or more of %he questions,
brainstorm jdeas/techniques and record\reséonﬁes on chart pader.
Trainer may want to~u§e O.H.VI-B to review the purpose and rules

of Brainstorming. ' ‘

After 10 minutes, trainer instructs each group to select the
brainstormed 1deas/techn1ques that members agree are the most useful
and workable. . :
Trainer asks each group to report the ideas/techniques that have
been chosen . ‘

Tra1ner records “these 1deas/techn1ques and posts the Qhart so that

1t is available during the Action P]ann1ng Activity.

Key Concepts

Brainstorming - 0.H. VI-B
Chart paper and markers

=

+
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“Brainstorming”

PURPOSE ;

o TO CREATE A GREAT NUMBER OF IDEAS WHICH LEAD TO MORE
QUALITY IN THOSE IDEAS

o TO OPEN PEOPLE UP TO SHAQING IDEAS WITHOUT FEAR OF
CRITICISH - '

o TO ENABLE MEMBERS OF GROUP TO BUILD ON EACH OTHERS’
IDEAS ' :

I4

IDEF\ YOU CAN ELABORATE UPON

RULES: ‘,
o N0 CRITICISH . . . ALL IDEAS ARE ACCEPTED
o IDEAS SHOULD BE FREE WHEELING . . . AS WAY OUT AS YOU WANT
T0 MAKE THEM- -, “.
o

BUILD ON THE IDEAS OF OTHERS Vo SOMEONE MAY GIVE, YOU AN

_(
w, RLT 0
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STRATEGY C:

PROCESS:

1.

EMPLOYMENT

o >

" Learn and Practice Opporiunity - Identify and Inventory
Employment Sites '

rd

The: trainer introduces the activity by stating: “Obtaining information
on employment opportunities to which students can be referred is one of
Contact with

businessmen and women to inform them of the servite is critical to the

success of job development. Some job development activities which

the major responsibilities of the WEE Coordinator.

have been effective are:
Personal contact with individual employers at their business.
"Mailings - a good préﬁiminary step before making per§6na1 contact.
Speaking engagements to civic groups. i
Newspaper and radio spots.
Once employment sites have been identified, it is important to set up
a system for keeping track of which employers are looking for employees
and what they are looking for. One system that has been found useful in
identifying and inventorying employer informafion is an index card file.
The use of an index card format enables you to store large amounts .of
information. The following is a suggestion for developing your own

Employment Site Data Card File."”

2. Using 0.H. ¥I-C and a telephone book or di;éctory, the trainer .
» _illustrates how to complete an Employment Site Data Card.
3. Distribute 5 x 8 index cards and 1&al te]ephone books or local ° -
Chamber of Commerce Directories. ’
4. Ask participants to scan the yellow pages or the directories to
jdentify potential job sites and fill out -at least three index cardss
5. Debrief activity by asking participants to share any systems that.,
they have Hevelopéﬁ to identify and inventory employment sites.
MATERIALS: . )
¢ Overhead Transparenéy .
Employment Site Data Card - 0.H. VI-C -
o Local telephone books (prior to training, request that participants
o Local Chamber of Commerce Business Directories bring telephone books
) Package of 5 x 8 index cards (3 times the number and diréctories)
. of. partic1pants)
TIME: 20-30 minutes. : . .
- 123 -
S vl

s 5
N TOPIC VI - STRATEGY C
L TRAINER S _NOTES ]




Type(s) of Position(si

EMPLOYMENT SITE DATA CARD
Ve

Employmgnt Site
Phone Nimber ( )

Address

Contact Person

\

Appropriate for.(student, grade level, required skills, etc.)

~—

Record of Contacts:

Date'

Student Placed

R

Position

9-1A "H “0
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TOPIC VI

MATERIAL

T

\ - KEY CONCEPTS I

EMPLOYMENT PHASE: - FOR STUDENT WITH ENTRY LEVEL WORK SKILLS

N TEXT ‘

-
Placing Student in Private Industry

The acquir%ng of social and job skills by students

with exceptional needs may lead to placement in an -

" employment station before graduation. 'When the

student has developed sufficient skills,>a maximum

0}

effort must be made to place that person in a job.

_ Assessnfent results, will determine when a student
“is "job ready."

Finding non-paid training stations in governmental,

- not-for-profit locations or private business is

easier compared to locating paid employment stations.
A key to success is the salesmanship of the WEE
Coordinator as a job developer and the coordinator's
knowledge of the community, businesses, and -
proprietors. It is a selling job -- selding a.

now qualified sjudent whose disability is frrelevant -
to becoming a productive employee for that business.

It is important to have specific documented infor- .,
mation aﬁout the student'é.stféngths and wegknes%es.
Teen Makowski, in a_handbook on "Mainstreaming
in Work Experience Education" points out:"
"It s important to knqw if a student can
work in a high pressufe setting like fast
food sgrvicé;yor if they are able to make
. change; or if’ they are®able to work in a
job that requires dealing with customers.
'If there ‘are not enough job requests that:
are appropriate, check with familiar éﬁployérs ‘
to see if they will consider a special education
student . Encourage the students to seek their
own jbb, by explaining whére and how to find jobs.*

— g




: TOPIC VL

L
MATERIALS:

EMPLOYMENT PHASE:

»

Overhead VI-A-{

‘p

F+

FOR STUDENT WITH ENTRY LEVEL WORK SKILLS

Common Questions in beve10ping Empdoyment. Sites:

rl

Where Do I Look? .
Analyze the, student's skills and then lcok at those
obvious'businesses‘that can utilize those skills
You can canvas

[}

in their entry level Riring.
the community in the office by using the
telephone’ book yéﬁTE& pages and the Chamber of
Commerce DirectorY’bf Businesses. Look at those
businesses that typically hire youth, have ‘a high
“turnover or have service-tyne entry level pos1b1ons.
< Don't overlook union shops. -Agreements can and are
being made with unions for job placement.
’ Work experience education is not the only pgrogram
available to students through which they can have a
irect, supervised experience with the world of

work. Other programs are: N

t ' , ¥
ROP/ROC
These programs are run by county offices of
+ education or district consortia. Throughout

California, many regional occﬂﬁ%tiona] programs

or centers which provide vocational skills
\tra1n1ng have been developed; It is \\ -
important that the students be placed '

7?"\ according to their ability and interest.
ﬂ ROP/C teachers must be made aware of any
modifications the student may need. The
first step to exploring the admittance
-of a special student into an ROP/C is to A

.talk with the ROP/C_counselor on the highw /
school campus. The spec1f1c vocational
s
instructipn ava11ab1e to students through -
- ROP/C avepages 1Q to 15 hours per week,
three hours per day..

]
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MATERIAL

3

: _ TOPIC VI
EMPLOYMENT PHASE: FOR STUDENT WITH ENTRY LEVEL WORK y‘?‘x u.smi i
L TEXT
CETA

Overhead VI-A-2

Overhead VI-A-3

‘ —_—

Federal Comprehensive Employment and Training -
Act funds are available to pay students. School
districts are involved with CETA in different
ways and their work programs vary. Basically,
- students receive minimum wage and school credit.
for 10-15 hours of work per'week. Work “
Jocations are found by CETA persohnéf and
students are assigned based on their interests
and abilities.

y What Organizations Can Help?
/ .
Contact organizations, parents, friends, newspapers,

* service clubs, and any groups that support affirmative
hiring practices. Contact the local California State
Employment Deve]opment Department (EDD) and the Governor S
Committee on Emp]oyment of the Handicapped. The -

- National Association for Retarded Citizens has an
" on-the-job training program (NARC-0JT) which will

reimburse the employer some of the wages paid to a
student who is mentally retarded. . (See Appendix K.}

+.What Are Some Effective Job Deéelopment Techniques?

The keys to job development success are doing the

-»homework " and salesmanship. Talk the empToyer's langage,

]eave your card, patronize the business. &mphasize
the qya11 ty of the students you are work1ng with.

Do not sell. students short. Have a resumé of local
businesses that are already participating in the
program. Wherever a personal contact is made, record
it on the'5.x 8 Employer Site Data card. Stay in con-

_tact with botentiaf-emp]oyers and arrange press

releases and events to acknowledge their support.

[}
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WHAT HAPPENS AFTER GRADUATION?

.

L}

OUTCOME: - o L )

Participants will increasgatheir understanding of the impottance of net-

Bl TOPIC VII - SUMMARY §
B TRAINER's NOTES [N

present the key points include:

LY

working with other.agencies, organizationsg and schools to support the
“student's transition from the school te}f%i’communTty . ‘eﬂﬁi Sl
‘(4
. SUGGESTED LEAD TRAI&ER:' Work Experience Education Cbordinator S
. . ] . t o 6
STRATEGIES: o >
The key'poiﬁts included in the topic "What Happens After Gradua ion?" are:
o Communication with parents, counselors, specialists, and case
workers is fundamental to “Successful transition. . ’
¢ WEE Coordinator and Special, Educator must plan support
systems for each graduate at ]east one semester before
. graduation. , | ' ¢
¢ Community service agencies/organizations, adult schools, etc.
can proy1de supportive services after gradua*1on T
Training strategies which can be used separately.or in combination to <

Strategy A:
Strategy B:

Presentation w1th discussion - "What Happens After Graduat1on7

Pane] presentat1on by representat1ves of conmun1ty . .

service agencies, private and not-for-pay businesses,
Enab11ng Centers,. ROP/ROC centers, adult*fchools, .
‘and the Ca11fornf% Enp]oyment Development Department

o

N
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D p— . . : S : TOPIC VII- STRATEGY A
e BN P _ e B TRAINER®s NOTES '
| - «).":‘Ef R ~’ L . ) . >
c . B | .

F) . - - .
o .o ‘ * WHAT HAPPENS AFTER GﬁADUATION? o o
3 '
n STRATEGY A: . Presentation . |
* . ‘ Lt . « ) : g ’ N
A PracEss: g ’ ‘ an e
I " 1. .The trainer reviews the ipformation provided in Key Concepts and ' .
g develops a presentauon highlighting main points with an overhead -
: transparency . ] ‘ ’
2. Throughdut the - presentatmn part1c1pants are encouraged 0 share the
: str.ateg{es they 'have used to support students after graduation. - .
5 ft!o-trajner can record thé strategies which’/can serve as « resource.- R
> .
EER I S S ' ) _ :
+  MATERIALS: - ’ _ A
( 2t | K‘ey Concepts L ' :
-y . ‘Overhead Transparency’ . * ‘ 3
’ : P1 anmng Individual Support Systems -.0.H. VII -A
1 .
TIME:* - 20-30 minutes.
-& * L4
i . + )
) - - .
¢ . 2 .
5 ) . . ’
] hd %h" ¢
! L
S b , ; .
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' ~y -
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> il O H. VII-A

" PLANNING INDIVIDUAL SUP#ORT SYSTEMS
v . / )

WEE COORDINATORS AND SPECIAL EDUCATORS CAN NETWORK WITH:

o DEPARTMENT OF REHABILITATION

COMMUNITY COLLEGE/UNIVERSITY
. ENABLING CENTERS - -

'/(I-‘

LR

| (ADULT" SCHOOLS
C A X -
REGIONAL CENTERS I

s
<.

ORGANIZATIONS ~
GOOD WILL INDUSTRIES OF AMERICA, INC.,

EASTER SEAL SOCIETY, INC,

o ROP/ROC'S

 EMPLOYERS

5,
e R
T REAE
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WHAT HAPPENS AFTER GRADUATION?
!

STRATEGY B: Panel Presencﬁm\

PROCESS:

-1

The' trainer contacts local connun1+y service organ1zat1ons,and
agencies, community colleges, adult schoo]s, eté’ to roquest a
representative who is willing to participate in a panel d1scus$1on.
(Refer to Topic VII, Key Concepts, for other organizations and
agencies to be contacted.)

The trainer introduces the panel by stating: -
"Continuity of services from K-12 to adult years is often neglected.
Frequently graduates sit at home for years and the successful place-

. ments lose a job and dom't know where to turn. School districts can

conerate with adult education, community colleges, and training
institutions by coordinating curriculum development and the flow of
complete IEP objectives for successful outside placement. The \EE
Coordinator and Special Educator must begin g]annigg individual
support systems for each graduate at least one semester 9efore
graduation. The organizations, agencies, and schcols represented
on this panel are key to the networking needed to assure the
successful transition of.the student.”

The trainer introduces and asks each panel member to describe the
services, programs, or assistance the organization/agency can .
provide. Panelists should also be asked to bring multiple copies
of pamphlets or brochures which describe the services of the
¢rganization/agency. :

Gnce each panelist has completed hisfher descr1pt1on, the trainer °
asks’ panq11sts and participants to discuss the exper1ences they have
had in assisting student transition. -

MATERIALS:
o Key Concepts

TIME:

N \

Pamphlets, brochures if ava11ab1e from the various agencies, schoo]s,
and organizations - _/

-~ 4

30-40 minutes.

132
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MATERIALS-

. TOPIC VII

- KEY CONCEPTS
WHAT HAPPENS AFTER GRADUATION? ¢
*
TEXT NS . 3

L4

~

- Continuitys of services from K-12 to adult years is

often neglected. Frequently graduates sit at home for
yeErs or the "successful" placements lose their job and
don't know-where to turn. . : {

Appropriate schocl records can e released to a public
or private agency when a referral is made. A _ninety- <\~
day follow-up check can'be made to see if the
g?aauate iq receiving appropriate services and if any
further assistance from the school ¥s necessary.

Before graduation, it is recommended that an exit

.conversation be helqhy1th every student. Summary:

information is also shared at the final IEP ccnference.
This is an appropriate time to review w1uh students
their work progress and determine the type of future

‘assistance needed. The WEE Coordinator can give
“each student a letter of recommendation based upgn - -
. the progress the student has made. '

>
/ " L
School districts canm cooperate with adult education, .
community college, and training institutions by
coordinating curriculum development and_the flow of"
completed IEP (Individualized Education Program)
objectives to ensure successful educational twansi;ion.
A needs assessment, and an individual and district Action
Plan can help facilitate this inter-agency coordination.
Parents, rehabilitation counselors, and regiona{ center
counselors are key persons during this transition. * 4
The sooner’they are involved in post-graduation plann1ng,
the easier the change will -be for the student’
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TOPIC V11 ¥

~

MATERIALS
Overhead VII-A

KEY CONCEPTS
WHAT HAPPENS AFTER GRADUATION?

TEXT

The WEE" Coordinator and special educator must becin

planning individual support systems for each graduate
at least one semester before graduation. The
foliowing organizations, agencies, centers, and schools
- ’

can be part of the wsupport system:

1. Department of Rehabilitation

t is suggested that the supervisor of the
Jepariment of Rehabilitation (DR) office
serving your community be contacted and
informed about the number of graduates, their
current level of voca%iona]lcompetence, and
their predicted needs following graduation.

A request should then be made to have a OR
counselor assigned who will mee: with the
seniors to inform them of DR'; services. /

-

During the initial group meeting, counse]ors
often d1s*r1bu+e intake anp]1cat1ons The
sen1orsaand parents should be fully briefed
about ‘he role of the Doparbnen» ov
Rehabilitation, reasons for the meeting, and
the impor*ance of the applications.

\‘?ﬁ/ DR/ Counse]or w111 want +o follow up with
1nd1v1d"l meetings as anpropr1ate The
cl1ent/cou45elor relationship w1]1 either be
formalized or terminated.

The WEE Coordinator can monitor the return of
the applications to the AR Counselor and the
subseqﬁeﬁt effectiveness of the counselor's

' work,w}th the post-graduates. The coordinator
should also ihpress’upon_the pareﬁts of the
graduates the imﬁortance of working closely
with the DR. i

2

v
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HHAT HAPPENS AFTER GRADUATION’ L. .
N e e
.

2. Community College/University referral

Colleges throughout California have responded .
. to the needs of enrollees with excestional

needs by credzing Enabling Centers. These

- Centers are staffed with persons whose role
it is to assist college students with handicaps
to successfully meet’ every phase™of their .
college experience. Referring high school
graduates well in advance .of their gradudtion
to the Enabling Center of their chosen
college is highly recommegdéd.

- 3. Employment
Some graduates will secure their own emp]oym%nt
on their own or through the help of family and .
friends: Others ma)‘A have been placed in a ;Tart-
time work experience employment pos1tion by thé
WEE Coordinator and Lhey will find +hemse1ves
being offered the oppor*un1by to continue

///work1ng after graduation on a part or full-

# time basis. A ninety-day follow-up should be
made ‘either by telephone or with a question-

. naire mailed to the student or the emplo}er.

4. Reéioﬁfﬁ Centers/Other Organizagions
A Regitnal Center is the one a4ency in the
community that he]ps persons with developnenta]
disabilities of any age and their families use
all essential public and private services to

meet their épecfa] needs. The Regional Center N

provides services in: . v
e information and referral,
° ‘ﬁiagnos{s and evaluation,
¢ counseling, )
e lifelong 21 anning with per1od1c re-" © .
evaluation,

Y °

» 35 . '
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. xev concerTs TR
WIAT' HAPPENS AFTER ‘GRADUATION? . .

/ . by . . ' .
g MATERIALS [N TE X 1 ’ o

L3

VLo .- e continuous 24 hour out-of-home care planning,

. o placement and follow up,

¢ . ' o expert testimony for regional center clients '
N ’ . appearing in courts,

guardianship, g
community ecucation, ,
consultation to public and private agencies,

Sfinancial assistance for purchase of necessary
services.

Servicesﬁinc]ude transportation, adult activity,
and workshop.services.' Regional centers house the
Offtce of Habilitation Specialist from the Depart-
. . o . ment of Rehabilitation\to aid in DR referral.

Most services are free.

.
- . >
‘ . :

< ~ Other Organizations : n

-(; ov dhese organizatfons serving persons with exceptional
_ needs tan also be contacted to explore their ‘ |
‘ * services for graduates., These include: .
N ' . ‘'z Goodwill Industries of America, Inc.
« ~ - Purp]e’Heart Inc.

*- Local sheltered wo*kshops work activity, -
and activity centers

" - Easter Seal Society, Inc. .

» 5. Cai1forn1a Emp]oyment Development éepartment (EDD)
. _ The:«California State Eriployment Deve]opment depart= 5
::an assist in identifying jobs for which a ‘
graduate might ‘qualify. ~Contact should be made well
1n_advance of graduat1qn. Each® county has a Local
Service-Center ' ' ’

e

. . N
- ‘ c
-

, -
= ~o . S .

< S 6. Adult schools - R - T

e . - - . Many school d1str1cts have deve]oped adu]t ‘programs. ’
e ' ’ ’ specifically for students with exceptional: needs. ' :
’ . \ . ' Adult programs in general should not be-overlooked. CoL
ﬁ§?€urricular needs can be COordtnated by h1gh schogl . ’ s
s ~ and, adult school staff ' : L, © :’E

[
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TOPIC VII
) KEY CONCEPTS g
WHAT -HAPPENS AFTER GRADUATION? :
MATERIALS [ TEXT ¥

k3
Years and years of preparation will-mean little if

there is no follow through by the public schagi@ith
- referral agencies, employers,and the student. This
ne}working.wil] reduce the numbers of students who

graduate into adult life unprejpared and lacking a
support system.
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TOPIC VIII SUMMARY ’
TRAINER's NOTES
*

o
L4

ISSUES AND CONSIDERATIONS IN i #
IMPLEMENTING WORK EXPERIENCE EDUCATION- .

OUTCOMES : o

Participants will increase their understanding of the concerns, issues,

or barriers related to participation of students with exceptional needs
in work experierfice education.

SUGGESTED LEAD TRAINER: Special Education Trainer o

) ; \
STRATEGIES: |

- «

topic "Issues and Considerations" are:
¢ Obstacles which may prevent students with exceptional needs from

participating in work experience education often-center around issues
of transportation, personnel, and funding.

Key poiﬁfs included in the

e Suggestions and accommodations which can overcome these obstacles.

Training strategies which can be used separately or in combination to
cover these key points include:

P-4

© Strategy A: Presentation with discussion - [ssues and Considerations - N

Strategy B: Activity - Analysis'of Issues and ansiderafions

-

e

v
2
5

§§§%

by




TOPIC VIIL - STRATEGY A

STRATEGY A: _

TRAINER's NOT

o

e _ ISSUES AND CONSIDERATIO&S~IN < -
' IMPLEMENTING WORK EXPERIENCE EDUCATION ’

Presentation with Discussibn ¢ Issues and-Gonsiderations in
Implementing a.WNork ExperienceNEEDsqtibn Program

v

el .
. . PROCESS: e ..
1. Trainer reviews Key Concepts pfovided and develops a presentation.,
2.° Throughout the presentat1on the ira1ner asks part1c1pants to share
their ideas about the -issues and zonsiderations being presented
3. The Co-tra1ner can record these responses on an overhead transparency
- or chart paper and have the list available for the Action Plan session.
6 , ? -~
MATERIALS: £ , -
o’ Key Concepts ' ] ) E
e Overhead Transpargncy, - K
or .
Chart paper and markers -
Y - .
TIME: 20 minutes. ) ' ,
t .\.
< KY *
€ s
”, f LI 8 '
‘' ' ¢ o ~
w . ¢
/
a /
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ISSUES AND CONSIDERATIONS IN .
IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS

i ‘ *
0y .

STRATEGY B:  Analysis of Issues and Considerations

PROCESS:

o 1.

- »
k4

The trainer introduces the activity by stating:

0

""In.al attempt to implement work experience education for students

with except1onaﬁrneeds we have encountered various obstac]es These ~
obstacles often center around the issues of transportat1on, personﬁeT,
and funding. We would 1ike to take time to record the thoughts  and
informatfon you have about these issues."” -

The trainer 1idts the following topics wnth samp]e issues on chart
paper or tramsparency: ' )
e Personnel”
‘, - Student : Coordinator ratio
- Support staff
e Funding Mechanisms
- Operational Budget
) - Student Stipends

+

Ask participants to form'groups and assign a topic to each group.

3 *

Ask each part1c1pant to take 5 m1nutes to write down h1s/her percept1on

’of the issuesV.e., what s “involved?, What is the cause of thejproblem?,
' Nhen does it happen? .

“au

After 5 minutes, d1str1bute chart paper and the d1rect1ons to the
act1v1ty Review the fol]ow1ng steps: ’

-~

a. Each member is to state his/her thoughis to the small
group. Other members may only ask questions necessary el
to assure their understanding. ‘ )

b.“ A group necorder Tists the ideas .of each member on chart
paper; ' .

c., Groups take brainstormed issues and do one of the'fol1owing:

1.. Make a new summary list that includes all of the e

issues but eliminates dupligation.

. .
. y T
RN . (85/”,' s anbex

bal 4 t‘n

T .. 3 1 1*Y

_ L S TOPIC VI - STRATEGY b
: B TRAINER' s NOTE
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TOPIC VIII - STRATEGY B
d . TRAINER's NOTES } ‘
ISSUES AND CONSIDERATIONS IN ) .
IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS :
t -~
< /
2. Selects three or four issues' that they think are -
most worthy of further explordtion. . -
’ 3. Votes to determine five most important issues
’7 . and lists them on paper-.. [Vot1ng is done by
. ) having each participant select five “issues andrFank
them in order, of personal priority. Ta]ly Ehe .
individual votes and list those issués that
8 . received highest number of votes ]
T4 d. Recorder Tists these selected issues on the chart paper and .
prepares to report to the large group.
Time L1n1t' 20 minutes.
§ 5. After.20 minutes, trainer asksveach group to report the 1ssues S
selected. Co- -trainer records the issues on chart paper.
-~ N N 0.
7. Dur1ng the Act1on Plan activity, participants. can brainstorm and
" select solutions to the issues.
\.- ' L]
TEERIALS REQUIRED :. .
¢ Activity Directidns - Analysis of Issues and Cons1derat1ons - H 0. VIII-B-1
I ¢ Chart paper for'each group and markers )
- - . Lo @ '
IME:  40-50 minutes. . ‘ , - : RN
. . .
+ "
\
* .\l
- \ % ] \%‘ : ‘
3 v -




TOPIC VI1] - STRATEGY B8

EH. 0. VIII-B-]

.

Activity Directions

Analysis of Issues and Considerations

Steps to Completlon. IR
1. Each nember states brainstormed ideas to group.
Group recorder lists each person's ideas on chart paper.
Group reviews information and does one of the following: ]

o Makes new summary list that includes all of
the issues, but e11m1nates dup11cat1on

Selects 3 or 4 issues that they think are
wbrthy of further exploration.

- Votes to determine 5 most important issues.
[Voting is done by having each person select
5 issues and rank them in order of personal
priority, tally the individual votes and
list those issues that receive the h1ghest
number “of votes.]
4.’ Recorder. lists }hese seiected\issugs on chart.paper and prepares -
to report to large group.

TIME LIMIT: 20 minutes.




. : TOPIC VIII
- KEY CONCEPTS

-

ISSUES AND CONSIDERATIONS IN
IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS

e : N ‘ .
g MATERIALS ' N TEXT - .
U . Transportation = '
UTINIFCIRIFUI  ° Transportation is perhaps the greatest obstacle for p]acihg
| parency or Chart | tudents with : al - - :
paper | students with special needs in work experience educatioh.

ThoSe towns which havé public transportation may have infre- ¢
quent service or buses may fail to'serve the areas where work
stations exist. It may be a physical 1mposs1b111ty for sone
students to board pub11c transportation. Parents and relatives
, ' may be working oriiack trahspoi*tation themselves and are unablé
L - . . to help the student get to work. Coordinators are cautioned
, y ' ’,Q\;) to-be thoroughein_planning out, the transportation requ{re-
ments for their students. The best solution tp transportation

. . . problems maj be for the school district to assume the

. respons1bt11ty or contract w1th a private transit company .

i: ’ ' ‘to provide bus service. Perhaps, d1st"1ct transporta‘1on
could de]1ver the student to the JOb station and the p;rent
cou]d pick’ up Each student is to be considered 1nd1-

q vidually. ~ A primary program objective'ﬁhst be to, help

L

/ . o ~ students estédblish their independence with .respect to

—1T . ° v mobility and transportation. Assistance in prov1d1ng the1r

. - . transﬁ#rtat1on to a work site should only be cons1dered

) _ when other-a]ternatmves, sych as walking, r1d1ng a bike, or ‘
& - using othergsaﬁe,énd reliable means, have been eghausted.

>
»

. . -
. \ . »

Pérsonnel

In both-large and smeTT‘hT“h school d1str1cts, the WEE,
.. Coord1nator with'the help of fhe special educator can ‘g :
¢ . 1nc1ude additional students in work exper1ence educat1on '
v, "A special educpatwn class teacher could, be assigned t\NO’ ‘
. . ' or more periods per day to devote to placement of WEE sttdents.
o ‘Instructional aides and parents could also. be utikized to

~

. . + ~ 'z increase the numbers of students served. ’ - .

" o~ . A4 N . ) .

' Ina 1arge distr1ct where the number.of” students w1th iy
[fRJﬂ:‘ R ' except1ona1'needs ‘éxceeds 45, a full-t1ne NEE Cberd1nator ds

1

. i : .- : > 1. 2113;3’ ., -, S




R T0PIC VIII

A X

ISSUES AND CONSIDERATIONS IN

* IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

recommended. By 1aw the WEE Coord1nator/student ratio is
1 to 125. Th1s is not realistic for the needs of special
education students Special funding is needed to support °

"more workable student loads and guarantee mainstreaming.

In Targe programs, support staff will be needed to issue "
work permits and to process other,}ypes of paperwork ghat

are part of ¢he program. An additional pért. or full-time

job development staff member is a tremendous asset when the

budget allows. !

S

<>

Many Special Educat1on teachers do not deal with nor may

they be trained in teach1hg vocations, careers, on-the-job
behaviors, and interpersonal relationships. The WEE _
Coordinator and special educator-can learn from each other.

Funding

“*«. There is no simple solution fo fupding. The budget is a
result of the school district or county office of education's
« local planning priorities. Vocational and special education

programs may use Desigpatqg'lnstruction and Services funds

_ to provide specially designated vocational and career
development. Career education funds could be used when

des1gnated in a grant. . L

< ..

.Secondary school districts can receive funds pursuant to the

Educational Amendments of 1976 (PL 94-482 and PL §5-40),
Title- 11, Vocational Education Act. These funds are matched
with general special instruction, vocagional guidahce, and
counseling. These funds are available on"a limited basis .
for county offices, Reg1ona] 0ccupat1on.2pegrams and Centers,

“as well as secondary schools.

In addition, there are funds ava11ab1e in 1ocal Comprehensive

" Employment and Tra1nﬁng Act (CETA) amendments of 1978 ,
r (PL 95-524) through local pr1me sponsors’ and pr1vate

industry councils. ‘Some funds are available through the

7. 122 :

’a\.' x

bt :




] Y,
TOPIC VIII

A

/f‘

ISSUES AND CONSIDERATIONS IN -. EY CONCEPIS

-

“ IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS b e

MATERIAL

TEXT : . v
State CETA office. EDD (Emp]oyment Development Depart-

ment) also administers the Califbrnia Worksite Education
and Training Act (CWETA), effective through September 1982.
CWETA, in coordinatign with.other state: agenciessgnd CETA
prime sponsors, develops training programs for sapeeif1c
jobs in the community wbich meet labor demands of
emp]oyers who must’ commit te h1r1ng trainers. Other local
and state funds exist for education programs through
private industry, service clups, such as Easter Seals»’
Society, So;optimists, Rotary, Elks, Lions, KiQanis,
unions,'and retirement fund$; grants from such corporations
as the Ford Foundation, and other community organizations.
NARC-0JT (National Association for Retarded Citizens - On
the Job* Training) funds-can"also be used.

i %, Incentive St1pends
It 15 legal’ for schoo1 districts %o provide their students

. w1th an incentive stipend for working. The philosophy of
ke pay1ng" the students has'an-educational and practical
" vrat1onabg -S dent§ will norma]ly incur expenses while,

wqgk1ng % Thei valobbes WEar out “Certain items of c]othing
” W
may be required,. Te, g,, ha1r* ts, safeby -toed shoeb, gloves,
or aprons. They may have €E§ y°for publwc bransportat1on
While on the job, the soc1§? as;ecbs of work are as - _
important as ga1n1ng spec1f1c sk1lls, so when co-workers
take a break .the students\§hou]d be able to go a]ong and=
~<;efford a snack. Money naid.as an- 1nceﬂt1ve st1pend can be

bas'a on bhe hours or days worked

. & ' o
S -y, <.

The stipend can vary in amount. A student just starting
work may receive dne amount while a, student who is on a
second or third work training assignment.may receive more.

’ LA
e

‘ SSI: Supplementai Security Income

-

Students with exceptional needs on SSI need not risk losing

their SSI as a result of working fo}ipayx The regulations
concerning SSI are complex and are applied indiv{dually: '
b3 - .

.
] . . -

145 - -
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[ <L, TOPIC VIII

u"“\
S

N MATERIALS

: , I KEV CONCEPTS |
ISSUES AND CONSIDERATIONS IN v

IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS - '

‘granted.

TEXT

Persons may earn up to $65 a month or $195 a quarter without
having any deductions from tbeir SSI check. For every $2
earned over the above amounts, $1 is deducted from the.SSL
grant until the entire check is gone. Work related expenses
involved, e.g. pub]1c transit and spec1a] too]s, are taken
into consﬁderat1on before any deduct1ons are made.

*
N o
e

There is a "trial_wo eriod" which extends from 2-9 months.
Dufing this time, judgments are made regarding the pro-
duétivity of the employee compared with other non-handicapped
workers., It is possible that an "extended period of eligi-
bility" for SSI or up to 15 months and beyond may be

-

~ i3

* «
Students who are receiving SSI should be aware that many

evaluations are made over a long period of timto establish
their ability to compete a%d hqlk a job before their SSI is
terminated. A Social Security E\\e'worker is responsible
for 'these evaluations. If it is terminated and is again
needed, the individual can anp]y f they meet-the criteria.
(1'f1 severe physical or ménta] \\pa1rnent for one

ar

yearhor longer) then they can be rein tated

- * \ - -
For further information, contact the ﬁs ;;E\§ocia1 Security

¢

Administration office and also pick up the following
pamphlets: T

What you Need to Know About SSI

SSI for the Aged, Blind and Disabled

SSI for Disabled or Blind Children

1980 Djsability Amendments - A training Guide for
Vocational Rehab11jiif’on Lounselors * - ™ | \

L__-




TOPIC IX - SUMMARY

TRAINER's NOTES

8

COOPERATIVE WORK EXPERIENCE EDUCATION
=y
OUTCOME : ' J
Participants w111 c]ar1fy their understanding of the responsibilities
of the WEE Coord1nator and thé special gducator in deve]op1ng .and .
- implementing-a cooperative work experienCe program.

. .
SUGGESTED LEAD TRAINER: ~ Special Education Trainer

STRATEGIES: B 4
The key points included in this topic "Cooperative Work Experience
Education” are:- ' . -
° Cooﬁerative efforts of the WEE Coorganator and fhe special

educator increase the student's chances of a successful work

4

experience:

- @ Clarification of roles leads to a better understanding of the

ways -spectal educators apd WEE Coordinators can assist each

’ other. o ,

Training stratégies which can be used to present the key points include:
-Strategy A: Prasentation - Cooperative Work Experience Education

Strategy B: ‘Role Clarification Activity - Level of Resﬂonsibi]ity.

> . . ‘ A

L.
. . .
- .' -~
\ . . ‘ -
A ]
) . . 'Gc’:i’"pﬂ v,
N .
.
" .
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v — TOPIC 1X - STRATEGY A
TRAINER's NOTES
COOPERATIVE WORK EXPERIENCE EDUCATION .
N STRATEGY A:  Presentation ..
PROCESS: ) | L :
1. Trainer reviews information provided in Key Concepts and develops a?
presentation. ¢ : ' - .
2. During the presentation the trainer asks participants to describe
the role and responsibilities of parents, work experience coordinators,
and special educators. Overhead transparencies IX-A-1 and IX-A-2 are
provided sothat the trainer can list these ideas. _
N A
3. Throughout the presentation, participanté are couraged‘to discuss s
their perception of the roles and requﬂéjbf?;fZS. s g
r
MATERIALS: , “ ~
. e Key Concepts . C >
« o Overhead Transparencies A g
Parent Support - 0.H. IX-A-1 \ - o o
€ooperative Efforts ~ 0.H. IX-A . .
. b T s, ) ) L 4
- oo
( ,
TIME: 20-30 mjnutes.
N . - “‘ y
- ’ / ~ ™~ ’ » )
> _ 1
-~ - < q »
v A : s ‘ - N
. 4 ° . .
) o ~ R - ‘ ‘
‘ ¥ .1[’8 ° i * ’ '6 ) i
- N v N ~ - . - . \', ‘A:
) e s ' . - '
-',!l “q ‘ hed - :' “ - A
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A
* PARENT SUPPORT °

—

PARENT PARTICIPATION MAY HOLD THE KEY T0 A STUDENT!S .
SUCCESS. PARENTS CAN PARTICIPATE BY:

"o PROVIDING IDEAS FOR ilOB PLACEMENT SITES

o BECOMING A MEMBER OF VOCATONAL ADVISORY GROUPS

o -

S .

v sk .
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COOPERATIVE EFFORT

., COOPERATIVE PLAMNING ‘AND IMPLEMENTATION BY THE NORK EXPERIENCQ
P «|  EDYCATION COORDINATOR AND SPECIAL EDUCATOR GAft BE ACCOMPLISHED
' BY: - o » |

- o SHARING-JOB SITE VISITATIONS

o DEVELOPING APPROPRIATE CURRICULUM
¢ . -

-




TOPIC 1X - STRATEGY B

> h 3
_—_— L e . COOPERATIVE\NORK EXPERIENCE EDUCATION
. A RN <
STRATEGX. B: Role Clarification Activity - "Level of ‘Responsibility"
PROCESS: -

: worksheets indenendently during the. next 10 minutes.
o

- . . )

< 5. Once participants have completed the assignment, ask participants to
select a recorder to ta]ly the individual responses on a blank work-
sheet. The tally shoulp/ﬁé?1ect.the role of t&e‘peison responding.

\s,; ‘. . 4 -
’ K

TRAINER’s NOTES

1. “Trainer introduces the activity by Statinp: ’
"Most secondary students with exceptional needs can participate in
work experience educatién. The quality of that participation degends
upon the degree of cooperation between parents, special educators,
work experience coorainator, and the student. Cooperative planning
and implementation by the work experience coordinator and the spetial
educator can increase the student’s chances for success in the world
of work. An essential ingredient in any cooperative effort is a clear
understanding-of the responsibilities each person has in performing . .
his/her work The following activity provides you with an opportunity
to clar1fy and discuss your percentions of the role of the special
educator and the work exper1ence coordinator in prov1d1ng worn

experience edugation. for students w1+h exceptional needs.' ' ~

N .

2. .ra1ner assigns an .equal number of special educators and work

exper1ence coordinators to small groups.

+ 3, Trainer distributes the Level of Responsibility Activity Directions_
and Worksheet and explains the levels of responsibjlity. (Refer to the

worksheets for an exp]anation of each level.) .

‘4, Trainer instructs participants to read d1rec+1ons and complete the




B T0PIC IX - STRATEGY B I

. IRl TRAINER's NOTES
COOPERATIVE WORK EXPERIENCE EDUCATION

On a chart or board, illfistrate the following mqthod‘for recording.

[

Levels of Responsibility

Eunction\» G . - (1) Camplete ‘ (2] Assist . {3) Consult
A. Participates\as a Special Educator v/ﬂ,f’,/’ v~ | Special Educator
decision maki Nork D(pemence Coordinator . . | Work Experience
menber of [EP .
team. v~ a4

6. Afcer all responses are recorded, ask faciltitator to lead a 20-25
minute discussion of the fol]ow1ng

e general areas of agreement
e significant areas of disagreement ‘
= ¢ major alternative perspectives

7. After 20-25 minutes, ask facilitator from each group to summarize
their diséussion.

)
| ?

»

. L I .
8! Co-trainer records areas of general agreement, significant Q1sagreement,

and alternative perspectives.
» doirs :
NOTE: Perceptions of roles and responsibilities discussed and recorded

during this activity could be one of the areas addressed in the

Action Plan session. T

MATERIALS: " | .

e Copies of Levé? of Responsibility Activity Directions - H.0. IX-B-1
Copies of.Level of Responsibility worksheet - H.0. IX-B-2

!
!

Chart paper and markers- or

!

1 blank overhead transparency

TIME:  40-50 minutes.




- TOPIC IX - STRATEGY B
. ) B H.0. I1X-B-1 [ '

LEVEL OF RESPONSIBILITY

]

Directions: o ‘
In your role as'a Special Educator or WEE Coordinator, check the level of
responsibility you have in the 12 listed fuhctions. Be prepared to share

your responses with the groupf )
Time Limit: 10 minutes.

Level of Responsibility

Level 1 - Complete .
e primary person responsible for completing the function
e person does the greatest amount of actual work

o

3 ~ °

Level 2 - Assist

e person assists in the actual work of the person with
the primary responsibility

:Level 3 - Consult

. e person consults by giving informatign to or receiving
information from person with primary responsibility

C .




* ROLES OF WEE COORDINATOR AND SPECIAL EDUCATOR IN WORK EXPERiENCE EDUCATION

Levels of Responsibility

Functions 1. Complete

. 2. Assist 3. Cohsult

A. Participates as a decision making member of the
IEP team.

. )
B. Completes vocational assessment activities.

-6. Makes work-site visitations. .

D. Provides class related instruction. \

E. Finds a job for the student. ' . .

F. Provides information about community services . \
available after graduation. ’

G. Provides mobility training to student.

H. Provides instruction on interview techniques. .

I. Communicates with parents.

J. Plans-career/vocational education. curriculum.

K.=Instructs student in filling out job related
paper work. v

L

L. Recruits students for Work Experience Educationi..

N
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e

N
1

" 2-8-
g ADILYYLS = X1 D1d0L

XI = 133HSHIYOM




T0PIC IX

MATERIAL

4 Uverhead IX-A-2

v - ..

g KEY CONCEPTS

COOPERATIVE WORK EXPERIENCE EDUCATION

L TEXT

Most secondary students with exceptional needs can
participate in work experience egucation. The quality of
that participation depends upon/z:e degree of coopgyatjon
between parents, special educators, wp;k experience
coordinator, and the student. ‘

-~

Parent Support - The Important Ingredient

The student's parents must be kept informed to ensure the
student's success in moving toward independence with
appropriate academic, social, and job skills. The ,
farents' positive part?éﬁbation may hold the key to the
success for a student. Their-willinghess 'to- help with
transportation emergencies, purchase Bf,needed clothing,
adjustment of-family routines, and having: needed family
discussions can often mean the difference between holding
or losing a job. Parents can provide ideas for job place-
ment sites. They are Sften an untapped resource.

Parents should be 'encouraged to participate on vocational

. advisory groups. Films, ’group discussions, and other

inservice tools can help parents understand their ro]g
in the work experience education process.

Cooperative Efforts
Cooperative planning and implementation by the work
experience coordinator dnd thevspecial educator can
incréase the student's chances for success in the.world of
work. Essential to any cooperative effort is a clear
understanding of the responsibilities each person has in
performing his/her work. The expertise of the WEE Coordi-
nator and the special eaducator can assist each person to
provide a compFehensiye work experience progrqﬁﬂ
For example, the special educator can assist tﬁg WEE
Coordinator and the student by participating_jn job site
visitations. This first hand knowledge of the student's °
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R o SRl KEY CONCEPTS
"+, COOPERATIYE WORK.EXPERIENCE EDUCATION'

TEXT

performance on the job is vé]uab]e.for relevant classroom

planning. Meaningful curriculum content befbrg and after

the student is placed is.always a high priority.for

special educators. The work experience education coordi- |
nator can‘be a valuable résource to the special educator
by participating in the turriculum planning. §
In summgry, the work gxperjence pducation cbondinator and
the.specia1‘educat2ﬁ can work cooperatively on many phases
of work experience. These phases include assessment, -«
utilizing resou[cés: developing a sequential.curriculum,

- and maintaining or strengthening the student's on-the-job
performance. .

o -{‘f‘ - -~
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(; CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION

TRAINER's NOTES

-

OUTCOMES :
Part1c1pants will increase their know]edge of statew1de resource networks,

for develop1ng, improving, and adapt1ng curriculum supporting work
exper1ence education.

-»

SUGGESTED LEAD TRAINER: ~ Special Education Trainer -

®

<

STRATEGIES: -
The key, points included in the topic, Curriculum Supporting Work Experience

¢ Education are:
- - q

) accommodations in the existing school program may be

needed to meet the needs of special education student -
Q

many model programs are available which demonstrate strategies.

A&

¢ - numerous-materials._ are available to teach work exper1ence
" and vocational eaucaf1on : ’ L 8

*

for including students in vocational educat1bn

¢ - a hetwork of individuals with expertise is a vital resource

o statewide resource and dissemination centers are a source
© of information retrieval.

points includes:

¢

A training'§trategy which can_be used to present these key

Strategy A: Resource Sharing SessiJn

TOPIC X - SUMMARY




RES .
. . I T0PIC X - STRATEGY A

" PROCESS:"

. 2. Throughout the presentation the trainer refers to and explains the

TRAINER's NOTES
" .

L

CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION

<

STRATEGY A:  Resource Sharing Session , s

1. Trainer reviews- the Key Concepts and the handouts providéd and
develops a resource sharing session. ' i

resource handouts which accompany the presentation. See the Key
Concepts for a list of the appropriate handouts to mention.
NOTE: Brief Descriptions of each of the resource handouts are provided
. with this topic. See Key Points of Resource:Handouts.
3. As the participants review and discuss the reserce handouts, the
trainer ehcourages.barticipants to identify and describe any additional
resources that they know of. Participants can be asked to bring

samalés of these resources to share in the training. ‘ ;
L] kY v /

.
@ _ —

MATERIALS: - - - . -
o Key Concepts ?
® Key Points of Resouyrce Handouts, Trainer's Notes

-

¢ Resource Handouts -

Sharing Educational Success through Replication - H.0. X-A-1

Sharing Educational Success - H.0. X-A-2

Puzzled About ‘Educating Special Needs Students? - H.0. X-A-3

1982 Vocational. Materials - H.0. X-A-4

A Slice of Life - H.0. X-A-5

Project Worth - H.0. X-A-6 ,

Whatéver it Takes - H.0. X-A-7 '

Reference List: Vocational Education, Career Educat1on, Special
“Education - H.0. X-A-8

California.Career Educat1o‘ Dissemination Center Catalogue - H.0. X-A-9

Vocational and Occup&donal Information Center for Educators in
California (V.O.I.C.E.) - H.0. X-A-10 :

TIME: 45 minutes. .

.
e ol s Rk e . ' e A e e A A AR 117 402 s Bt L et ek
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TOPIC X -~ STRATEGY A

® O

O

,
.
.

.O

e ©

of Education

participants can contact three resource centers: in Oroville, San Jose,

. and Downey

state and federal grant programs are highlighted in 20 minute video tapes
{free- loan); e.g., Slice of Life, Project Worth

prov1des staff development and training for adopters and adapters
programs covering infant through adult curricula are available

X-A-2 - Sharing Educational Sucgess .
[N gciﬂ
13 validated exemplary career *education programs described

X-A-3 - Puzzled About Educating Special Needs Stuqents7 =
de;cr1besﬁa.handbook'on mod1fy1ng ‘vocational curricula for handicapped

“.students

the handbook has uses for vocational instruction, administration, inter-
agency and interpersonal cooperation, preservice education, inservice
education, and research .

includes order1ng information

X-A-4 - 1982 Vocat1ona1 Materials

annotated 1ist of products and services including curr1cu1um development
aids,  audio-visual materials, research findings, and consultant services

1nc1udes pricing and ordering 1nformat1on

X-A-5 - A'Slice of Life A
brochure and abstragt of:a T1t1e IV-C Project in Fremont Union High Schoo]

District

the total program can be checked out“for preview fram your Tocal SERN
for-secogdary students with exceptional needs . :

X-A- 6 - Project Worth , ' »
brochure of "a Title IV-C project in the La Mesa- Spr1ng Valley School

District

for elementary students with except‘onal needs .
career education and pre:vocational tra1n1ng curricutum v,

. X-A-1 - Sharing Educational Success Through Replication
a description of the &xemplary Pregrams Unit; California State Department

' TRAINER's NOTE

KEY POINTS OF RESOURCE HANDOUTS

9
.

&
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TOPIC X - STRATEGY A
TRAINER's NOTES

/’ - l - ' .
KEY POINTS OF RESOURCE HANDOUTS : -

H.O..X A-7 - Whatever 1t Takes ~€" .

e three Ssou f11mstr1ps for vocational teachers and administrators

-~ 4

e focuses 'on students with .except+dnal needs and their learning to.
\\ . - become more employable

¢ apart of the total training package, "Puzzled About Educating
Special Needs Students?"

H.0. X-A-8 - Reference List: Vocational Educatjon, Career Education,
Special Education . T

e

¢ current list of California human resources in many top1c areas
affecting work experience education

¢ give them a call!. o g

X-A-9 - California Career Education -Dissemination Center Catalogue
computer1zed career education dissemination center )
minimal cost for postage and XEROXed materials o

the.single state agency in*€California that brokers up-to-date 4
career education materials to schools, commun1t1es businesses,
and government

...b

k

H.0. X-A-10 - V.0.I.C.E. . 0

v

e V.0.I.C.E. is the Vocational and 0ccupat1ona1 Information Center .
for Educators in California ' ,

. ¢ a joint activity. of the commun1ty colleges and the State Department e
L of Vocational .Education v .

o it prov1des instructional materials, audiovisuals, references, text .
-books, learning activity packages, and transparencies ) 1

e this is a computerized catalogue and borrower request form ’ ’

¢ no cost -
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—y— - \ KEY CONCEPTS
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,QURRICULUM SUPPORTING WORK EXPERIENCE EDUCAIION ‘o

) EEEy

«

,‘/ A, - . oo .
v~/'Participation in WEE cag be’a s1gn1f1cant'part6?f the IEP.

~ Students with exceptiona\ ngeds are found in reéu]ar as’

.

» Accommodations in the existing school program must be

A

. L]

TEXT. '
Many special education !!bdents are capable of be1ng,/;,,,//-
placed in the regular work experience education pnogram
Development of an individualized educational plan is: .
required for every studenﬁ served by special education.

for high school ]1th and 12th grade special eddcation
studen§§ It 1s essent1a1.that the special educa»1on -
and WEE gersonnel cooperate. It %s an under]ymg
ajﬂ’ppt1on that as a as a team these two. professional grouas
uccessful}y meet theneads of a]] students.

H ¢ e

well as special edutation classes. Their needs and

values are no different from their nen-disabled peers. a
What is. d1fferen‘ is that they usually come to WEE with

NEE Cdordinators

and special educators must take a very de11berate '
approach to 1nc1ude students with exceptional needs in

work experience educatien. - &

no skill training or job experience.

made to'meet the work experience education needs of .
the special educat1on student. It is the .responsibility
of 'the WEE Coord1nator and special educator to meet , ¢
these needs.

. . “ ) i - .
Mainstreamihg 15 the practice'of'establishing'procedures
to assure that to the nax1mum 'extent appropriate,
persons with exceptional needs are educated w1th persons
who are not handicapped. It also means that spec1a1
c]assééf'separate'schooling, gnd separate programs -
(i.e., work experience education) occur’s only when. the
naturé and severity of the person's need precludes rEgular'
classroogkeducaﬁjon and the use of supp]émentary aids,

and services. Many model programs are available across

: ;sz ‘
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MATERIALS B
) Handout X-A-1 2

Suceess through ~
Renlication
| Handout X-A-2 |
Sharing, ~
Educational
Sutcess

Sharing Educational .

.
*

CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION

——

L TEXT [N

N ‘_/ .
the nation to demonstrate successful strategies for‘

-
v .ov/

L

overcoming funct%pnal Barriers in providing JOb re1ated
' //curr1cu1um to students with exceptional needs.
The cONp1ex1t1es and implications of recen+1y enacted
federal 1eg1s1at1on for state and local aoenc1es‘%re
‘substant1a1. "Mainstreaming” is a common” component in
all these laws.
special education services are eligible for.vocational

Most secondary students eligible for

rehabilitation and vocational education services.

Consequently, students are being placed in the ]east
. restrictive vocational setting and many are being main-

streaLed into reéu1ar vocatiohal classrooms and shops. ‘
As a result, educators have expressed a need for
ass1stance in areas such as diagnostic evaluat1on,
vocational assessment, instructional and curricular
modification, and inservice'education tO*provide
vocational personnel with the necessary skills for working
with”students with exceptional\needs. The special
educator can help in this process on ‘the campus and in
the district byTaseessing needs and 'developing an

Action Plan with appropriate personnel. Cooperative

planning is.needed to move toward the goa1 of ma1nstream1ng
in vocat1ona1 ‘education.

+
%
3

. - There are three general -types of jop-related instruttion
’“t’or’ Students with exceptional needs.
(1) vocational education (Eig.; shop and, business

g classes); (2) class-related instruction (instruction
by the work experience education coprdinator for - .
students enrolleéﬁggd working), /967 special class
instruction (instruction by the special education teacher

for students enrolled in special day c]ass progrgps -
k’ .

These are:

-

-

or resource specialist programs)s

»

2

183




TOPIC X '
gl KEY CONCEPTS

£

] MATERIALS

Handout X-A-3
Puzzled About

Needs Students?
« Handout X-A-4
;- 1982 Vocational

Materials .

Handout X-A-5
A Slice of Life
Handout X-A-6
Project WORTH
Handout X-A-7

Educating Special

Whatever it Thges

CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION®

\
1

TEXT

Vocational education and special education classes can
be designed ‘to lead up and then support work-training and
job placement. Students that become enrolled in WEE are

" required by law to complete class-related instruction®

taught by the work experience coordinator. The-State Depart-
ment af Vocational Education has just completed a curriculum
handbook for work experience education. Some special
education students cannot manage regular WEE class-related.
instruction. During the individualized education program
(IEP) planning process, classroom barriers can be

identified and perhaps accommodated through special
méteria]s, devices, or supportive personnel.

For secondary pupils, AB 1870 requires "special]y‘deéigned
vocational education and career development” units in.the
curriculum. WEE placement is not mandated but is vital to-
successful employment for the vast majority of persons with-
exceptional needs. .

The WEE Coordinator is a member' of the IEP team. Prior to
entry into the WEE program, the WEE Coordinator should 3
assess the student and prepare the results and recommen-
dations for the team meeting. If the student is currently
enrolled in work experience, it is the WEE Coordinator's

responsibility. to report on progress.

e

Numerous materials are available to teachers to teach
work experience and vocational education. Commercial
packages and locally developed materials aboynd. The
budget, a teacher's imagination, the cooperative

effort of the WEE Coordinator and teacher, administrative
@

support, parent participation, and utilizing a relevant
curriculum are the parameters of what can be done to meet

‘ the needs of the students.

-3
¥

3
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TOPIC X
B KEY CONCEPTS
r CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION
. - ¢
MATERIALS h ﬁi{] ' ~= .

Handout X-A-8 Curriculum can be planned by analyzing results of
Reference List: . Caas
Vocational pre-vocational and yocational assessment data. The .
Educatton, ) secondary curriculum would facilitate the student's
Career P . .. .
Education, vocatibnal exploration and career decision making.

Special ' Curriculum clusters will include: personal social skills,

‘Edgcgtion daily living skills, occupational information, onsite ‘

work study, tareer education tepics, basic skills

training, and vocational education training. The work

experience education coordjnator would share types

of jobs available“tv the special education staff.

Field tr1ps to those sites, job task samﬂies f11ms, and **

follow-up on assessment results in the c]assroom can all lead

,to insuring success of the‘s»udent on the job.

Class-related instruction must accompany the work .

~ experience placement.. This can be handled in a variety

( . - . of ways, deperding on the student's needs: in a regular
work experience class with curricular mod1f1cat1on or
in the special class setting. The teacher must be

" aware of the demands of: the regu]ar class-related
instruction performed by the WEE Coordinator and make
arrangements for each student before they are enrolled

in work experience.

. , )
The career education and pre-vocational .curriculum
needs to be sequential and d&velopmental throdghout
thé student's schooling. Special Education staff meetings,
. _ the IEP process, and district planning must lead to a
-well-defined and caordinated program to succeed in-

establishing this continuum.

» . '




| Handout X -A-9 |
CTdlifornia Career
Education
Dissemination

TEXT .

- Human fgsources should not be overlooked by the special
"educator or work experience education cocrdinator.
Membership in organizations like the Council for )

, Exceptionq] Chjlaren and tﬁe California Association of
work Experience Educators‘can bring a wealth of
{nﬁqrmation to the professional. Work experience
educatprs need to keep a current network.of individuals
that have expertise in the many areas affecting the
success of their programs. ' '

The foT]bwi:ﬁyare someé;gsgﬁrce centers for curriculum
petrieval. ATheir addrdsses appear in Appendix K of the

“Issues" paper. .
1. San.Mateo Information Retrieval Center (SMERC)

2. Exemplary Programs Replication ﬂnit, California
State Department of Education

Center 3. California Career Education Dissemination Center
VHS"?OgtEX'A'IO 4. Vocational and Occupational Information Center for
CedriekeEe Educators in California (VOICE)
5. Special Education Resource Network (SERN)
. '6:~ Educational Retrieval Information Center (ERIC) ?
. ‘ . ) LN
\ . 1 .
4
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TOPIC X1 - SUMMARY
TRAINER's NOTES

COMMUNITY ACTION
OUTCGMES: )
Participants will assess the adequacy of the resource “1inkage between

the school and the cammunity. ¢

o LU ‘ -
Participants will increase their knowledge of four areas of community
suppore.

Participants will identify and inventory community resources.

SUGGESTED LEAD TRAINER: Work Experience E&ucation Coordinator ’

k-3
@

STRATEGIES:
The key points included in the topic, "Com@unity Action" are:
o Four areas of community resources ’
- Federal and State Agencies
- Business, Industry, and Labor Organizations
- Community Organizations and Agencies
- Citizen and Special Interest Group Services . ' e ~

¢ Comunity:Barriers

S ® L)

Training strategies which can be used separately or in combination to

&

cover these key points include:

‘

Y

*  Strategy A:  Presentation - Community Action ]
Strafegy B: Learn and Practice Opportunity: "Inventory of School/
District Support and Service to Vocational Education

of the Handicapped" . i

Strategy C:  Learn and Practice Opportunity: "Identify anfl Inventory . %
. Community Resources for Work Experience Education -

A\

N
.

o




TOPIC XL - STRATEGY A

_STRATEGY A:

. TRAINER'Ss NOTES B
COMMUNITY ACTION

Presentation o,

~
4,

PROCESS:
1. Trainer reviews information orovided in Key Concepts and develops
a presentation using the overhead transparency provided.

2. Throdahout the nresentation, participants are encouraged to .identify
the agéncies that have assisted them in providing services to students.

3. Trainer can 1ist these additional agencies on 0.H. XI-A. :

MATERIALS: ‘ ' '

o Key Concepts -
e Overhead Transparency

Community Resources and the Soecial Needs Learner - 0.d. XI-A

3

e Resource Handouts . : * .

Information Directory to Sérvices within the Departments of
Education and Rehabititation - H.0. XI-A

-

o

TIME: ° 15-20 minutes. .
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- 0.H. XI-A

. COMPUNITY RESOURCES AND THE SPECIAL NEEDS LEARNER

FEDERAL AND STATE
AGENCIES

L]

-

® VOCATIONAL REHABILITATIONY

COMMUNITY AGENCIES
AND ORGANIZATIONS [ )

e CHAMBER OF COMMERCE

SPECIAL |

NEEDS

LEARNER

-~

A

BUSINESS, INDUSTRY, AND
LABOR ORGANIZATIONS

8 SPECIALIZED TRAINING
PROGRAMS

CITIZEN AND SPECIAL
INTEREST GROUP SERVICES

® SPECIAL FINANCIAL,

ASSISTANGE .

' _Career-Vocational Education for Special Needs StudentsM Department
of Education, Education Building, County;Civic Center,f/Visalia, California

o
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1
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= TOPIC XI - STRATEGY 8-
TRAINER’s NOTES
*

4 , ] : COMMUNITY ACTION

STRATEGY B: Learn and Prq!fice Opportunity: Inventory of School/District/
College Support and Service for Students with Exceptional Needs

PROCESS: . .

" 1. Trainer introduces the activity by stating: h . AR |
"Planning and programming must be designed to enable students to
achieve vocational objectﬁves that would, without such assistance,
be beyond their reach. -In order to ascertain existing support and
service to work exnerience education for students with excepiional
needs, we would like you to complete the "Inventory of School/
District/College Support and Service to Vocational Education for the
Aandicapped.”

2. Trainer explains the form and asks participants to complete the form
as a team representing work experience education and special education.
>
( 3. Trainer distributes the inventqry and asks participants to complete
as many of the items as they can in 15 minutes.”
4’ Once the participapts have completed the act13hty, the trainer tells
v part1c1pants that the information that they have not completed can be
_used to identify areas of need. Steps needed to complete and more
effectively use thése resources can Be outlined during the Action Plan -
session. . e
MATERIALS: © e

s Copies of the worksheet, "Inventory of School/District Support and
Services to Vocational: Educat1on of Handicapped Students" - H.0. XI-B

TIME: 20 minutes. ' _ .




R INVENTORY OF SCHOOL/DISTRIC '/(‘OLLEGE.SUPPORT AND SERVICE

TO VOCATIONAL EDUCA' ")N FOR THE HANDICAPPED

Name nf person submitting inventory ’ Title or position
School/coliege . R ' District
{ ) .
Address ) Zip Telephone
This inventory was compiled by an individual .

This inventory was compiled by a committce o1 team made- up of 1epresentatives ofvnmtwrhl ednca-

non { ) administrator, director, ( ) supervisor, ( ) counselor, { ) teacher, () resource person,
and spectal education { ) administrator, director, { ) supervisor, { ) counselor, { ) teacher,

{ ) resource person, and ( ) others

-

Date

o1

. "‘ :
ot i

COMMUNITY

MORE THAN
ACEQUATE
AOQEQUATE
'NADEQUATE

The commumty 1s aware and supportive of vocatinnal educaiuon for the handicapped in this

school/district , ;

. The commimjty has alieady removed or is working to remove physical barriers for the handi-

7

capped . : °

o -
N

The community has been e.urvﬂyed as to the location anrl identification of han*apppd individ-

uals of school age .

» ‘ °

]

The community « given the opportunity, by the schoal board, to review perlodrcally the voca-
tional education programe forsthe handicapped. ¢

e

. 1hesschool/district provides vocational programs and scrvices to Qhe hangicapped students from

other schanl districts within the community,

s

* Community groups such as Li'ons, Kiwanis, Altrusa, Seré’ptimists, and other service clubs and . .

religious organizations are active in providing service to the handicapped in the community.

2

,

COMMENTS !

\

*Yocational Education: 'An Actioﬁ Plan for Serving Handicapped Students;

t5—is Almeida, Consultant, California State Department of Education, cl98] . ;

ERIC

Aruitoxt provided by Eic:

1 194
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TOPIC X1 - STRATEGY B

H.0. Xi-B

B

*

[
N . .

SCHOOL/COMMUNITY RE[.ATIO.NS

MQRE THAN
ADEQUATE
ADEQUATE

.

INADEQUATE

1

The news media is involved with the school/district in the area of school/community relations,
é',ncludmg coverage of vocational programs for handica%f)ed students.

L
T

L)

Positive efforts are maintained by the school/district to inform the community of the vocational
programs:for the handicapped through open meetings and reports.

. T -
Regular contacts with community employers and*agencies are rhaintained to provide liaison and

information .

Campus tours of vocational educauon programs, including actnvmes of handicapped students, are
schéduled on a regular basis as well as on a request basis.

School/district representatives make presentations at service clubs, special-interest groups, and
other community groups and organizations,

o

Publications and reports on vocational programs for the handicapped are made available 1o the
commynity B i

N . . ~ - i
School/district tepresentatives regularly contact business and industry leaders to inform them of
the vocational'program for the handicapped and identify employment potential. -

z EN

.

— ;

An established progedure is used to disseminate information about the achievermnents and menits
of the vodationai programs for the handicapped to students, parents, faculty, and the community,
. Cy . .

COMMENTS . ‘ .

Form HFRO SH UL ! . . ’ .

A A
(%)

RIC

PAruntext provided by enic [N

. 4 ’ ~




- : TRAINER's' NOTES

COMMUNITY ACTION

»

STRATEGY C: Learn and Practice Opportunity:" Identify and Inventory

, PROCESS:

\

1.

Community Resources for Nork-Experience'Education

>

K]

'1Trafner'antroduces the activity by stating:
"Effective management of commdnity resources is a-key to success in a
work” experience education community action proéram The work” v
exper1enqp, -special education team should have the.names, - addresses,
funct1ons, and persons respons1b1e for- commun1ty support groups
This team needs to also des1gnate the pérson’ responsible for outside
,'conthts\ the frerency of ‘the contact, and the purpose of such.
We: wou]d “Tike you as a team to spend the next 20 minutes finding ‘some:

_ di’Of this 1nformat1on and comp]et1ng an«1nventory of commun1ty support

2.

e

.t

-

n + .
groups y

-
~ .
- ®

Trainer d1str1butes the “Commun1ty Reseurce - Inventory for Nork
Expér1é‘ce Educat1on and asks coord1nator/spec1a1 educat1on team

to complete the 1nventory using the te]ephone book Chamber of
- T

e

s .

i & 1

Commerce Dfrectory, and their own memory Ce

- N "’E

NOTE T1me limit 20 minutes.

i’ ¥
L]

Tra1ner shou]d mention that this 1nventory'1s only ‘one method for
recording th1s information. Part1c1pants are encourageq to descr1be
other systems dur1ng the debr1ef1ng. Part1c1pants ‘will probably not
be able to f1n1sh comp]et1ng the 1nventory ‘in the time a]]otted Y.

-,
S * v,

X
Once. part1c1pants have comp]eted the act1v1tx, the tra1ner mentions
the d1fferent ways that the information collected ﬁn the 1nventory
, can be used e. g., ma111ngs, publjc re]at1ons 1nst%ngs, resou”"e

L

~to. parenfs, 1nv1tat1on Tist, etc. i : s N

* -
v . * “

Tra1ner asks part1crpants to descr1be any system they have deveJoped'»

' ol < ‘

to 1¢ent1fy and record commun1ty resources. L oo

r‘ 4 s P '.‘ . "}

MATERIALS: ° = . e .

Cop1es.of"worksheet "Commun1ty Resource Inventory for Nork Exper1ence
Educat1on" - H.0. XI-C - - e V- b .

-

»

TOPIC XI - STRATEGY-
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: : TOPIC XI - STRATEGY C

) : TRAINER's NOTE
. ~ .

. N : COMMUNITY.ACTION

al)

* Telephone Book - yellow pages (option
Ml & " .
* Chamber of Commerce Directory (optional) -
* Participants-can be’ asked to bring these to the training. The .
Lo trainer.shou}d have extras on hand. - - -
> R ° , - . ’ ) ‘g" et ~ aﬂ . .
TIME: * 20-30 minutes. - e \ o -, - ‘
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~COMMUNITY RESOURCE INVENTORY FOR WORK EXPERIENCE ED‘JCATION

-
@

\ . - . . ]
Resource Category - , Resource : Title or .t Descriptian of Specific
- Lo . Contact Person . Responsibility Location and Phone * Resource or Service

.

1Y

;
1. Govermmental . - - ’ ' .
? . Bt . _ ¢ . .

© ] Department of - ..,

.4 - Rehabilitation-" -
District Office’

. ,Regional Center
for the, .
Developmentally
Disabled -

Camprehensive |
Erployment -
~ Training Act

County

Department

of Social
» Services

Comunity
College(s)

* Adult Education
- District(s)

Social Security
Administration’

Department of
Motor Vehicles

= Bureau of
Indian_Affairs

Mental Health
Agencies
| RS




Resource Category

Resource

Contact Person

"Title of

Responsibility, Location and Phone

“Description of Specific
Resource or Service

Sheltered
Workshops

Planned . ¥
Parenthood ‘

Welfare Dffice ¥

Red Cross
.Salvation Amy -
Others )
I11. Civie Clubs
" Chanber of Commerce
Jayceé;‘
| rotary Clwb
" Kiwenis -
Civitan".
E]ks\" o i $o K

Liogs -~

L

o

[

“0°H

—
o]
0
—
o
>
—

p
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/ ~~ <
¢ , h
- ‘ . ™
“Resource Title of C:jﬁr/’”* Description of Specific}
Resource Category Contact Person Responsibility - Location and Phone * Resource.or Service
- : , "
Knmghts & \ . !
Colurbus © S ) ‘
Optimists - 2 -
T D e

Soroptitiists ' + )

. Others

*Adapted from'Career Exploration and Preparation for the Special Needs Learner.

»

<

vj,)

¢ s

3

®

-

4

L. AlTen Phelps and Ronald J. Lutz; Allen & Bacon, Inc., Boston,\§1977. P. 143.
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TOPIC XI
\ 7
4 . v -
COMMUNITY ACTION x
[MATERIALS | B EX T e o
Overhead XI-A B A student with exceptional needs often requires the

support of four areas of community resdurces:

Federal and State Agencies. , -
Business, Industry, and Labor.Organizations. -

x

Community Agencies and Organizations.

W N~

Citizen and Special Interest Group Services.

In meeting the heeds of students, .he ézo’ordinatbr
\ . s should begin by identifying all of the agencies that
i _ -, can pro’vide some help. Besides the services listed
in the overhead, the coordinator should not overlook
a B - . the school district specidl education office ahd its

counterpart at the county and state levels. . *

( . . ' * i '0'
. - - Some agenc1es are percewed as be1ng of a greater or
lesser help, dependmg upon local’ pubhc relations and
- . y , perceived ro]es A fatahst1c attitude is aften taken ;
0 & B oo L " toward those agenc1es "tradltwna] ly" of fering little or '
» no help to- students with except1ona1 needd. Well
coordmated act1on p]ans to resolve barriers can be
- . . implemented to bmdge ‘the. gaw of what*is appropmate and
Y ' ‘ ~ what'is available to meet:‘the needs of students. .
‘e . ’, ’ 3’ < . >

. i . Once the appropr1ate agenc*@s have been 1dent1f1ed N
’ the coordmator, should’ seek 'ﬁelp from counselors, - /

. . spec'ial education teacﬁrs, .ﬂﬁen'gs, county . y

vocationqg education people, and advidory comittee

/ : B . members in orgamzmg apd- ma‘intaining a strong and”’

‘ / c contmuihg program for students with exceptiona1 .

, Y Handout Xi-A NS g needs. Liaison. responSibﬂ#ties nee‘@ to be spelléd
T ’ AN out and, if need be, 1ntera§!ncy agreements drawn

. . . & . . . g -~ Yo !

N ‘ T .up. ) . -
.- - . LY T R - . . - !

v SR T e T

+ ¢

.
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Strategy A: Presentation with a'Small Group.AqtiJ%ty N
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ACTION PLAN .

OUTEOME: - /
Part1c1pants will formulate an Action Plan to be implemented in the
school or community setting as a Work Experience Education,Cbordinator/

Special Educator Team.
N ]

7

SUGGESTED LEAD TRAINER: Special Education Trainer

-
/

STRATEGIES: g
. The key points of the tra1n1ng sess1on are reviewed by the trainer.
. The trainer assists the part1c1pants to decide which 1earﬁ§ngs or skills
they will implement to improve work experiénce education for students

with exceptional needs. v

'A'training,strafegy which can be.used to present the key points includes:

1‘—\




: M TOPIC X1 - STRATEGY A
. - TRAINER' s NOTES

r - - ACTION PLAN

_STRATEGY A: Presentation with a Small Group Activity

(2

o .

PROCESS: .
1. The trainer reviews the Key Concepts, develops, and presénts the
barriers to training and employment for students With except1ona1
Y
needs. .

\

2. .During the presentatidn, the trainer explains and lists examples of
barriers on 0.H. XII-A-1.

. : 3. The trainer introduces the Action Plan Activity by stating: -
' "Each school team will now have an opportunity to plan and design

the actions you will take to better serve students with eiceptiona]
needs in work experience education. The ideas generated in this
discussion, and in previous discussions and activities can serve as

the basis of an Action Plan." ‘ . 1

4, The trainer asks teams to decide which 1eafn1ngs or skills they will

( - fﬁplement to 1npr0ve work experience education. . . ,- d

)
5. Thstramer using O.H. XT1-A-2 Action Plan, descmbes how to ‘complete

the Action Plan,

6. Tra1ner tells participants they have 40 minutes to complete the *

. : . activity. ‘ \ & ol )

7. Trainer distributes copies of the Action Plan, H.0. XII-A.

.NOTE: The Action Plan is pridted on NCR‘paper‘so that the training team
, can also keep aicopy of -the completed plan., " The trainer.iqforms‘
-participants thi¥ they will turn one copy'of the Action Plan in <
. to dhe trainer and that they will keep a copy.

] ’ 8. Once tehms have comp]éted thé Action Plan, the trainer collects . - s’
U copigs of the\Plai. The-trainer informs teams that they.will.respond® -

tor quests fo add1t1ona1 serv1qu/resources within the next two-
V.

L]
.
T
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TOPIC X1I - STRATEGY. A
TRAINER's NOTES
. Q
, , ' . ACTION PLAN .
4 .
I - ‘
MATERIALS:
e Key Concepts
¢ Overhead Transparencies )
Barriers to Training and Emp]oyment - 0.H. XII-A-1 )
Act1on Plan"- 0.H. XII-A-2 Y )
. Handouts . ' 8
Action Plan - H.0. XII-A ) N
& v
TIME: 50-60 minutes. . \
<o ) « "
13 " g
14
. . )
! [
' +
'S . L
.‘3 -
. . -
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- % A
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N IR
' BAPRIERS CUPRENTLY FACING STUDENTS WITH
EXCEPTIONAL NEEDS AS THEY TRY T0 FIND EMPLOYMENT .
BARRIER- 1~ ATTITUDES )
. .
\ BARRIER 2 COMMUNICATION
~ ‘h\ ’ '
( -\ | .
3 ) . \2 -
BARRIER 3 ENVIRONMENT -
p ¥ \ . b .
CBARRIER 4 SKILLS - AU
s S .2 N F ) ‘ . .
AR ,
s " N
N\ Adapted from Vocational Opportunities; Cook Dahl.Gale,01ymPUS"
[KC Pubhshing,11978 ) : T
= i85 -




-THE ACTION "PLAR'
© POR BETTER SERVICE
WORK EXPERIENCE EDUCATION FOR STUDENTS WLTH EXCEPT‘ONAL NEEDS

-

R - . .. =111 PERSON(S)
I. OBJECTIVE I1. STEPS . RESPON?IBLf
. : : G Wt

ERI!

Aruitoxt provided by Eic:




rd N N N
£ d ’
. ) : . ~ a
o I ' ’ TME ACTION PLAN _ C 4 .
' ) . FOR BETTER SERVICE ) . Co s °
® " WORK EXPERIENCE EOUCATION FOR STUOENTS WITH EXCEPTIONAL NEEOS
" - Lo . I11. Person(s) @ .
Area I. Objective _ I1. Steps ’ Responsible IV. Time Line
’ \ ) 1 a4
/ N ) . . . l‘
Y ‘ * / \ [>} :
; - i A
S 2 S
e [y
[\ ? .
§ \
o — — - - e .
-— - ¢ . <
. . - | |
/ , -
. N
& ~ ’ - 9 °
‘ <
. / ) . s
; , - -
o, | N \/ 0 =
r -t ~ | . -
l L o 7 / ' \ . Z
i - & 4 .
19\3 L4 - A / £ )
183
) : .
; |




I. Objective

" ACTION PLAN

IT. Steps

III. Person(s) ) _
Responsible IV. Time Line

e

!
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“NAME

~ INSTITUTIOR
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TOPIC XII

Overhead X1I1-A -1

-

’,

KEY CQNCE'TS
. / ~ .
. ACTION PLAN B
L TEXT §

Introduction . . N

Many sébments of American society do not receive the
bengfits to which they are entitled. There are expanded
efforts to help students with exceptional needs pﬁrti-
cipate in the economic méiqstream of this society.
Legislation is slowly pfovidinghfull civil rights,
progress has been made to prepare students for gainful
employment. Much more needs to be done.

In Vocational Opportunities, Cook, Dahl & Gale oﬁt}éne
fourteen barriers to training and employment for persons
with exceptional needs. These are: ®

s

1.0 Attitudes -
“1.1 Lack of knowledge regarding consequences of
hiring the-disabled.

e thinking "disability' means an across-the-
board inability to perform -

e competition is g}!
® recognize as individuals
- ¢ no needs td %atronize )
, 1.2 Low expectancy on the’part of society °

o self-fulfilling prophecy by many pro-
fessionals and the community

1.3 -Low self-esteem of student

o lack of interest in job training or
-possibilities

¢ withdrawal from learning and working
situations

. lack of persistence in difficult tasks
« # ready discouragement . .
IR A
o lack of personal planning

2.0 Commu%ication . .
2.1 Impaired ability to speak or hear

o need for workers to talk to one another
or clients -

- ® no speech

~192 »

*
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TOPIC XII
L KEY _CONCEPTS |

p ) L . ACTION PLAN’ N\
MATERIALS IR v '

-8 speech that is d1ff1cu1t to understand

-

’hear1ng 1mpa1rments
- 2.2 Impa1red ab1l1ty to read or to review one's
< own written work'

. v »
- . ¢ inability. to read or prepare documents,
. memoranda, diagrams, and similar materials

) priﬁarily those with visual impairments
2.3 Difficulty in using standard communications
equipment

e difficulty in using telephones and
typewriters . 2

- - 3.0 .Environment .
' 3.1 Inability to use ordinary means of trans-’
portation

o few issues as 1mportant as accessible -
transportation services

. . , ¢ transportation can make the difference -
. . : . 'between meaningful work and mere sub*
( ) , " sistance .

¢ transportation can make the d1fference
between sharing the community of one' S
friends or being isolated

. ¢ transportation directly affects one's .
. . ’ ® quality of life . W

A ., 3.2 Ihgbf]ixy to function in a business setting
v . : because of architectural ba}riers be,

. e many physically hand1¢apped find barriers
' ‘ to moving about (public and private tr@ns-
' portation, escalators, elevators)

' . o difficulty in moving about in .a busindss
setting (light switches, elevator buttons, .
. drinking fountains, bathrpom 1ayou%s,
\ stairs, desk and table layouts)

Lo 3.3 Difficulty in perceiving and respond1ng to
4 - ik . environmental symbols
s .

v ' , e most work env1ronnents»requ1re workers to
S R - perceive signals, to apprehend their
. : . significance and to behave appropriately on
: - : . the basis of these signals (e.qg., guages,
- rulers, meters, warning dights,-buzzers? "
\ guiding a board through a saw)

.
- . - ~ . -

-r

. . 2 . " , . ) . T .
. Q ¢ : * ’ ] 9‘.3 . v
‘/ EMC ‘ =Y . : ] - V4 . « .
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d MATERIALS

2

ACTION PLAN

TEXT

3.4 Difﬁicu]ﬁy in using objects in the work
,environment

) T
e many objects and pieces of equipment can
interfere with job performance (e.q.,
difficult to redch, difficult to operate,
~ easy to damage) . L
4

4.0 Skills .
4.1 Lack of independent living skills

e need to maintain out of a sheltered
environment (e.g., self-bathing, using the
toilet, clothing ones€if,-cooking, main-
*taining a household, taking care of
emergencies, handling medical problemy,

« handling money, caring for recreation
needs, participating in a family)

e need for speéial training:with mobility
aids and prostheti¢ devices

‘4.2 Lack of basic education skills

e education operates so that those who learn
fastest are given the most education

e it is unreasonable to expect students with
exceptiond! needs to develop their maximum
potential in less time ‘and with less

. assistance than that given nonhandicapped
students. : \

¥

¢ to live independently in-an industrialized
society requires certain basic knowledge

4.3 Lack of ‘work adjustment attitudes, skills,
s and capacities -

e problems.are caused by students having a
restricted .experience caused by their
special needs

these skills include: psychosocial; physical’
capacities' critical performance skills;

" ability.to adapt to changes in assignments; -
instructions and procedures; ability to
understand conversatign and instructions}
work behavior and attitudes

4.4 Lack of- vocational skill development

Ll

"e vocational training programs vary widely in -

scope, methods, and. extent (extent.to which . -

business,. 1abor, and industry are involved,
and -the training environment) oo

e vocational skill is a prerequisite to
Job placement .
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; _ T0PIC X1I
¢ . KEY CONCEPTS
t . . . . -
, ACTION PLAN - ' N
' MATERIALS a TEXT , ¢
Handout XII-A } Each school must establish and implement an Action Plan
. , . to better serve students with eﬁ;eptional needs in
b work experience education., The ideas and concepts
Querhead XIL t-2 K generated in this discussion, previous topics, and
- activities can serve as a basis to an Action Plan.
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