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STUDENTS WITH EXCEPTIONAL NEEDS IN

WORK EXPERIENCE EDUCATION: A TRAINING GUIDE

TRAINING GUIDE-
OVERVIEW

GOAL

The Training4Guide is designed to provide strategies and resources for

involving work experience education coordinators and special educators.in

the cooperative development and improvement of work experience education

for students with exceptional needs.

THE ROLE-OF THE TRAINING TEAM

This training is designed to be presented by,a training team composed of a

work experience education coordinator and a special education trainer. The

training team plays a key role in assuring the success of the training

session. .

. ,
,

:"

A good training team will establish a supportive', open climate in which

the ideas and concerns of both special educators and work experience"

coordtmatp7 are expressed.
,

4)

The traimers should takethe time to address some of the specific concerns

of the participants, balancing individual needs with the demands of the

'activities. If a participant asks a specific question that would require

. considerabl time to answer and is not within the, scope of the activity,

the trainers may refer the participant to appropriate resource materials

or persons.
..-,

,
.,

.

, .

Whenever possible, the team will relate the personal experiences and

expertise of the coord-tpators and special'educators to the key concepts

'outlined in the training strategies.

47,

STRUCTURE OF THE TRAINING GUIDE

Ta ensure the maximum effectiveness orthe training,,a "Needs Survey" has

been developed and included in the -Waffling Guile. Prior to the training,

the trainer should arrange for -participants to complete and return the

survey. The training team should strive 6 assess and meet the needs

identified in the survey.

To assist the trainers in the selection of training topics and strategies

a "Content Outline" is prpvidad. The Content Outline is a summary of the /

topics, outcomes, trainingstrategtes, and materials which are tontainedF

in the Training Guide. Both the Needs Survey and the Content Outline are-1

located in this section entitled, Training Guide Overview"
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STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION: A TRAINING GUIDE

TRAINING GUIDE
OVERVIEW

The Training Guide consists of twelve topics. Each topic contains the

following sections:

Trainer's Notes

Concepts

Resources

TRAINER'S NOTES

The "Trainer's Notes" section includes a "Summary" sheet and

"Train.* Strategies" sheets.

'A "Summary" sheet 'summarizes the outcomes, key points, and training
strategies which are included in that particular topic.

Each topic contains from one to four training strategies. Each

strategy offers one of three levels of learning opportunities. The

levels include awareness, knowledge, and skills practice. The

training team is not expected to present all of the topics or
strategies included in the Training Guide: Numerous topics,,,as well

as multiple strategies for presenting the topics have been included

to offer the training team:flexibility in des' ning a training.

session(s).

A "Training Strategy" sheet(s) outtlines the p cedures-to follow,

the required materials, and the estimated 0 needed to complete the

strategy. The strategies include, large, oup presentations as well

as small group activities.

Master.copies of worksheets or direction needed for a small group vi

activity are included with the-strategi.

A series of camera ready copies of'overhead transparencies accompanY

each presentationstrategy. Overheads(O.H.) are numbered and correspond

)o numbered cues within the "Key Concepts."

KEY CONCEPTS

"Key Concepts" provide background information which
,r

the- trainer may,

condenseror expand to meet the needs 'of the group.,

NOTE: Throughout the Key Concepts reference is made to an appendix:
The appendices referred tO are loc4ted in the Students with
Exce?tional Needs in 1005; Experience: Issues. This document

is distributed to participants duriqg theIntroductton session.

A copy of the document is located in Tepic I - Resources,

4
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STUDENTS WITB EXCEPTIONAL NEEDS IN
'WORK EXPERIENCE EDUCATION: A TRAINING GUIDE

RESOURCES

TRAINING GUIDE
OVERVIEW.

The "Resoorces",section contains .a copy-of each of the, resource

handouts that pertain to that topic. Although resources materials

t have not been collected for each topic, a resource section has been
designed to include any additional resources that the trainer gathers.

USING THE TRAINING GUIDE

The materials contained in the Training Guide Maybe presented in a

variety 'of ways. Alternat4ve training Strategies' have been to

provide the trainer. with flexibility in designing thg session. The design

of the training is determined by the trainers' prrred training style.

The Key Concepts, included for each topic, w'be presented through large
group presentatibn, .small group activities, or a, combination of both.

The content of the training can be tailored to meet the needs of the

identified participants. The trainers can accomplisnthis task by com-

pleting the following steps:

Review the complep1 Needs xurveys.

o- Select the outcomes, listed in the "Content Outline,"

which match the identified needs.

Review the training strategies which have been

designed to accompli%the selected outcomes.

Select the training Itrategies.

Prepare the presentations or materials needed

. .for the selected strategies.

The training team should read the directions for eachstrategy carefully

prior to the presentation. Methods and procedures vary from strategy to

strategy. . *

It is anticipated that trainers, wjll'make additions to and changes in

particular strategies to reflect the local,situations or to better meet

the needs of a particular group. ,

Although the content of the training session will vary, three topics

should be included in all sessions. Topic I, an introduction,which °

presents the purpose and anticipated outcomes should begin each session.

Topic II, which pepents a rationale for including students.with .

exceptional needs in work experience education shoul&fo)low. The

-'training should conclude with an opportunity for participant to complete;

an Action Plan.

The trainer should determine the finaragenda upon reviewof. the material

and consideration of the target audience. Sessions can rengefroM twohours

to two full days.. Breaks and time for eialuating the session(s) should be

-includedo Sample agdildas have been devgloped to illustrate the varietY o1
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STUDENTS WITH EXCEPTIONAL NEEDS IN

WORK EXPERIENCE EDUCATION: A TRAINING GUIDE

TRAINIIN , GUI Ei

OV RVIEW

session's which are possible. These agendas are located in this Section

Overview.

It is strbmily recommended that the participants attend,the training as

part of a team. The team may be composed of a speOal educator and'a work
experience educatibn coordinator, who Works with both regular and special'

eaucation students Dr a specieeducator and a work experience education
Specialist, who works with special education students exclusively. Many

of the activities have been spacificallS, designed for teams.

It-is not to be expected that all participants will develop a perfect
,understanding of the materialk presented in the Training Guide. The.

training team should strive to improve the individual coordinator's or
special educator's understanding of the importance of including students
with exceptional needs in work experience education.

Foldets which contain all the reiourcepaterials included jn the Training
'Guide have been compiled by and are available through the Resource'

Services Center. Each training team should receive enough folders for.

participants. The trainin§'team should ptovide participants with these
folders containing the resource materials during the introduction to the ,

training:

Ordering or purchasing additional resourcei as supplementary materials

is recommended. 4 The name and address of t e; publisher is included on

each of the resource materials.

EVALUATION
°Bo

An evaluation is completed:by the participants at the-close of the session.

Thlis evaluation provideS the trainer with afmeans of assessing the degree

to which the anticipated outcbmes of' the training have been met.

,r1

a.
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NEEDS SURVEY

.4

Name

School Representing

STUDENTS WITH EXCEPTIONAL NEEDS
IN WORK EXPERIENCE EDUCATION

( NEEDS SURVEY

My Role Is
Resource Specialist

Special Day Class teacher

Work ExRerience Education Coordinator

Work Experience Specialist (Special Education Only)

$

Return 3y.

To:

Date

Phone.( )

Other (Explaifi) ti

IN ORDER THAT THE TRAINING'BE.STRUCTURED TO FULLY MEET THE NEEDS OF THE PARTICIPANTS

PLEASE COMPLETE THE FOLLOWING INFORMATION.

4
Listed Below are Tasks

Which Might be Per4ormed

in working with Special

Needs Students

Implemented

Educational

To What Degree has

This Activity Been

in Your

Setting

As a Local Educator

Working with or

Planning toWork

with Special Needs

Students, Do You

Feel You Need to Know

More About Task?

PR aw Porta.* AND EVALUATION

Not 'At

All

A
Great Deal o

Yes, Same

More

Yes, itch

More

1. Identify and Use Community/ 2 3 4 5 1 2 3 4 5

Resources in'Planning Rro,'

grams and Services.

2. Establish and/or Use Program 2 3 4 5 1 2 3 4 5

Advisory Cormdttees.

3. Identify and Develop Job 2 - 3 4 5 1 2 3 4 5 ,

Sites in theiZenunity.

Obtain4. ain F o ow-up on Students

with Exceptional Needs

Leafing or GradUdting from

the School Program.

2 4 5 1 2

p.

/.3 4 -5

[0. If sa



NEEDS SURVEY

Listed Below are. Tasks

Which Might, be Perfofired

in Working with Special

Needs Students

To that Degree has

This Activity Been

Implemented in Your

Educational Setting

la

As a Local Educator

Working with or

Planning.toWork

with Special Needs

Students, Do You

Feel YcuNeed to Know

MbreAbout This Task?

STUDENT ASSESSMENT

1. Analyze Students Occupational

Interests andAptitudes.

2. Develop or Obtain Appropriate

Assessment Methods.

3. Collaborate with Others in

Developing an Individualized

Educational Plan.

4. Refer Students to Outside

-Support Services During

Schooling.

5. Refer Students to Outside

Support Services to

Follow Graduation.

IMPLEMENT PROGRAMS

1, Coordinate Vocational

Planning with Program

Areas,

2. Use Diagnostic and

. Prescriptive Assessment

Techniques for,Planning

Instruction.

3. Develop Individual-Per-

formance Goals and

Objectives.

4. Obtain or Modify

Instructional Materials

Appropriate for Different

Students with Exceptional

Needs.

,5. Modify Wnen Necessary the

Tools, Equipment, Facili-

ties, Or Conditions in

the Learning EnVinormnt;

6'. Plan and Coordinate

Off- Campus Work.

7. Supervise Students in

4Off-Site Job Placements.

Not At

All

A
Great Deal

Yes, Sate Yes, Much

No More More

1 2 3

1 2

2 3

2 3

2 3

2

2 3

2 3

2 3'

2 3

0
3

'2 e. 13

A

4 5

-.4 5

4 5

4 5

4 5

4 5

4 5

4 5

4 5

4 5

4 5

4 5

a

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 -3 4 5

`2 3. 5

2 3

.3 4 5-

2 .3 4 5

2 3 *4 5

2 a 4 5

2 3 5

- 2i

MO,
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NEEDS SURVE

Listed Below are Tasks

Which Might be Performed .

in ',forking with Special

Needs Students

.

'

To Aid Degree has

This Activity Been

Implemented in Your

Educational Setting,

.

As a Local Educator

Working with or

Planning to Work

with Special Needs

Students, Co You

Feel You Need to Know

More About This Task?

e
s.

-

8. Plan and Coordinate

On -Cap's rk.

9,,, Supervise Students in

On-Campus Job'

Place s.

GuIDEriSsifusaterr

1. Provide Career Counseling

and Placement. .

2. Provide Personal Counseling..

3. Provide 'JorR-Adjusiele:.

Counseling.

4. Develop and Use'Simulated

Job Application and

. Interview Procedures. ,

5. Train Employers and

Supervisors to Work

Effectively with

Students with

Exceptional Needs

on the Job.

S. Provide and Receive

Information frau

Parents of Students

with Exceptional

Needst

Not At

All

'',---

Some

A

Great Deal it

Yes, Some

More

-Yes, Mach

More

1

.

1

1

1

1

1

-1

.

1

2

-:\
2

2

2

2

2

,

.

-2

.

2

'3

'3 '

.

_

3

3

3

13

.

3

4 5

4 5

4 5

'4 5

4 5 .

'4.

.?

41 .

4 5

,

4 5

.

1

1

1

1

1

1

1

4' .

1

2

2

2

2

2'

2

2

\9-

3

3

3

3

.

3

. .,

3

.

.

,

3-

4

4

4

.

4

4

4

.

4

4

-5

- 5

5,

5

5

5

.

.

5

.

5

ti

THANK YOU!

4..
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STUDENTS WITH EXCEPTIONAL NEEDS IN WORK, EXPERIENCE EDUCATION

.OUTCOMES

. ntr..uct on .Participants will:

became acquainted.

increase heir under-

standing of the purpose and

anticipated outcomes of the

training session.

STRATEGIES

'e Presentation - Purpose and

Outcomes of the Training

(Required).

o Warm -up activity - Hello

Co'
Warm-up activity - Work

Experiences

TIME

Minutes

30

20-;5

a0-25

MATERIALS

'A.

Agenda'for each participant

Overhead transparencies

Purpose - O.H. I-A-1

Anticipated'Ouicames 0.H. -A-2

Resource Handouts

Work Experience Education: A Handbook for

California Secondary Schools -

Students with Exceptional Needs in Work .

Experience Education: Issues - H.O.

Folder of Resource Meterials

B
o Worksheets with interview topics listed

(optional) .

ma
c
o One "Work Experiences" booklet for each

participant -

O

11111=1131131

ILTMEMP721
ILMMESEI

articipants will:

increase their awareness

of the importance of work

experience programs as an

'educational opportunity

for students with

exceptional needs. .

Presentation

's Brainstorming Activity

's Film - "Where There's a Will -

There's a Wki"

20-30

40

Key Concepts

Overhead Transparency

Career DevelopmentLcantinum - O.H. II-A

B. Chart paper and markers

Key Concepts'

c
'of lm - There's a Will - There's a Way"

16mm, 30 minutes (available through the

Special Education Resource Network in each

region)

I I. Laws a

Re u aticns

/MIMI
EMEEEINEI

Participants will:

increase their,awareness

of Purnell., lams and regu-

lations affecting WEE

Program, with the
emphasis on students with

exceptional needs.

Presentation 30-45 A' Key,concepts

Overhead Transparency

Legislation - 0.H. III-A

9

1



TOPIC . OUTCOMES STRATEGIES

'1 Learn and Practice.Opportunity

- Work Experience Education _

and the Caw

TIME

Minutes

40-60

MATERIALS,

Overhead Transparency

Legal Considerations of Work Experience

Education'= 0.H. III-B

i HanOoutS

Case Study - Frank Fisk (training Sample)

H.O. III-B-1

. Activity Directions' = H.O. 111-B-2

:Legal Considerations Worksheet -

Case Study 1 - H.O. 111-B-4

. Case Study 2 - H.O. 111,8-5

Case Study 3 - H.O. 111-B-6

Answer Sheet-Case Study 1-H.O. 111-B-7

Answer Sheet-Case Study.2-H.O. III -BA

Answer Sheet-Case Study 34i.O. III -B-9

IV. Vccaticna

Pssessaent

Process

Participants will:

increase.theirtnderstand-

ing of selected assess-

ments of a student's

vocational interests and

:abilities.

ation

B
. Demonstration ofinformal and

formal assessments of a

student

A.
Key Concepts

tOverhead Transparencies

Assessment Hap - 0.H. IV-A-1

Assessment Review Chart 0.H. IV-A-2

Samples of Assessments

NOTE: The trainer provides and discusses

2-5 assessment samples.

Resource Handouts
Career Assessment Center - H.O. IV-A-1

(krupational AsseSsment Handbook - H.O. IV-A-2

Vocational Assessment Bibliography -

H.O. IV-A-3 ,

' Sables of Assessments

N31E: The trainer or vocational evaluator

provides examples of assessnents.

Resource Handouts (same as listed under Strategy

Career Assessment Centers

Oocupatfional Assessment Handbook

Vocational Assessment Annotated Biblio-

Drat*
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TOPIC . OUTCOMES STRATEGIES

. or

IIME121711
IM11111:11

Participants will:

increase their under-

standing of-a process for

developing and implementing

a work experience training

program

Presentation

Role Play = Job Placement

Brainstormdng,,recording, and

presenting ideas/techniques.

which address one or more of

the key points

'o Role Play - Wbrk Site

Visitation

7

TIME

totinutes,

20-30

20-30

20-30

MATERIALS

A
Key Concepts

s Overhead Transparencies

Developing Work Training Station Infor-

mation Given O.H. V -A -i

Developing Wbk Training Station - Infor-

mation Acquired O.H. V'A -2

Student Placement O.H. V -A -3

Resource Handouts

The Education/WOrk Connection - H.O. V-A

'o Key Concepts

Trainer developed discussion

Chart papei-, markers

C' Key Concepts

Chart with list of Wbrk Experience Education

topics

Chart paper, markers

'o One set of Activity Materials for each group

containing:

- Activity Directions H.O. V-D-1

7 Observer's Checklist - H.O. V-D-2

- Student Descriptio( H.O. V-D-3

- Work Site Visitation,

Situation A - H.O. V-0-4

or

Situation 13 - H.O.

or
Situation C - H.O. V-D-6,

.11E152191 Participants will :

increase their knowledge

of the Employment phase

learn and practice.a system

for developing and record-

ing potential eployuent

sites

Presentation
4r
Ar 20-30

A.
Key Concepts

Overhead Transparencies -

Where Do I Look - I -A-1

iliatOrganizatices Can Help? - O.H. VI-A-2

Tips on Effective Job Development -

O.H. VI-A-3



TOPIC OUTCOMES STRATEGIES

A ter

Graduaticn?

Participants will:

Brainstorming Activity

Learn and Practice Opportunity

Identify and Inventory

Emp4oyment Sites

TIME

Minutes..

20-30

20-30

MATERIALS

Overheadirantparency

Brainstorming 0.H. VI-B

Chart paper, markers

Key Concepti
Overhead Transparency

'InploymeneSitetata Card VI-C

Lfcal telephone books

al Chamber of Gamete Business

Di tories

Package of 5 x 8 index cards

i9crease ttieir under-

standing ofAhe inportance

of networking with,,,other

agencies, organii4tions,

and schools to support the

student's transition fran

school to the canninity

Presentation

'o Panel Presentation by

Representatives of Connunity

Service Agencies

20-30 Overhead Transparency

Planning Individual Support Systems A'

- O.H. VII-A

Key Concepts

's Paiphlets,brochures it available from the

various agencies, schools, and organizations

Key Concepts

VIII. Issues and

Ccnsideraticns

11=3=1
.111EZIMMOM
Educaticn

Participants will:

increase their under-

standing of the concerns,

issues, or barriers

related to participation

of students with

exceptional needs in work

experience education

Presentation

Activity - Analysis of Issue's?

and Considerations

20

40-50

o Key Concepts

Overhead Transparency

or

Chart paper 'andmarkers,

B
Activity Directions -

Chart paper and =ricers

17
AIM

0

1



TOPIC OUTCOMES STRATEGIES

11211E2=1
ILML1
Ernirti
ICEIMEEI

Participants will:

clarify their understand-

ing of the responsibilities

of the 14611( Experience

Education coordinator

and the Special Educator

in develcpingend

inplenenting a cooperative

work experience program

Presentation

Role Clarification Act'

Level of Respcnsib'

.e'

TIME

Minutes

20-30

40-50

MATERIALS

Key Concepts

Overhead Transparencies

Parent Support O.H. IX-A-1

Cooperative Efforts - O.H. IX-A-2

B
* Levels of Responsibility

Levels of Responsibility

Overhead Transparency

or

Chart per and markers

-.Activity Directions

- Worksheet
H.0; IX -8 -1`

H.O. IX-B-2

ENEM1131MEM
ESIEEETAMII Participants will:

Resource Sharing Session

increase their knowledge,

ot* statewis de

networks

L.. Ivy

4141-ling,

adapting

culun Supporting

work experience

education

k.

45 * Key Concepts

Key Points of Resource - Handouts

Resource Handouts

'.Sharing Educational Success ttrough

Replication - H.O. X-A-1

Sharing Educational Success - X-A-2

Puzzled About Educating Special Needs

Students? - H.O. X-A-3

1982 V6cational Materials - H.O. X-A-4

A Slice of Life - H.O. X-A-5

Project Worth - H.O. X-A-6

Whatever it Takes - H.O.

Reference, List: Vocational Education, Career

Education, Special Educationx:H.O. X -A-8

California Career EducStion Dissemination

Catalogue - H.O. X-A-9 ' ,

V.O.I.C.E. - H.O. X-A-10

a
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TOPIC OUTCOMES . STRATEGIES TIME MATERIALS

X . Camunit

MEI
Participants 1,411:'

assess the adequacy of the

resource linkage between

the school and the

community

increase their knowledge

of four areas of

community support

identify and inventory

community resources

A4A-esentation

B
' Learn and Practice Opportunity:

"Inventory of School/District

Support. and Service to -

Vocational Education of the

Handicapped"

C' Learn and Practice Opportunity:

"Identify and Inventory

Camunity Resources for Work

experience Education"

Minutes

15-20 '

.20

20-30

A.
Key Concepts

Overhead Transparency

Comunity Resources and the Special

Learner

Resource Handout Informational Direc to

Services Within the Departments of ation

and Rehabilitation H.O. XI-A

Handout

"Inventory of School strict Support and

Service to Vocational Education of Handi-

capped Students" - H.O. XI-B

B.

C' Handout

. Community Resource Irwentory for Work

Experience Education -1R.O. XI-C

Telephone Book - Allow pages (opti

Chamber of Commerce Directory (opti

XII. Action

Pan
Participants will:

formulate an Action Plan

to be inplenented in the

school or caniunity

setting as. a Work
Experience Education

Coordinator /Special

Educator Tean

A'
Presentation with a 'Snial I

Group Activity

4

50-60
A

Key Concepts

Overhead Transparencies

Barriers to Traiping and Employment -

0.H. XII-A-1 1

ActioVlan -

Handouts .

ActiOn PJan - H.0: XII-A

9



IDENTIFIED NEED(S):-

SAMpLEAGENDA

Approximately 2 Hours

1. Identify and develop job sites in the Community.

INTRODUCTION:

(
Warm-up Activity

Purpose/Anticipated Outcomes

SAMPLE AGENDA

30 minutes

PRESENTATION: 20 minutes

"Students with Exceptional Needi in Work Experience
Education - Why?"

BRAINSTORMING ACTIVITY:

Techniques for Identifying and Developing Work
'Training Sites

ACTION PLAN

to

er

22

I

30 minutes
.

40 minutes



SAMPLE AGENDA'

Approximately 4 Hours

IDENTIFIED NEEDS:

1.. Identify and use communi y resources in plannipg
programs and services.

2. 'Collaborate with others in developing an IEP.

N.,

INTRODUCTION:

Warm -up Activity

Purpose/Anticipated Outcomes

SAMPLE AGENDA

L

40 minutes

PRESENTATION: 20 minutes

"Students with Exceptional Needs in Work Experience
Education - Why?" '

ROLE CLARIFICATION ACTIVITY:

"Level of Responsibility"

LEARN AND PRACTICE OPPORTUNITY:
4

"Identify and Inventory Community Resources for Work
Experience Education" 0

1.1

ACTION PLAN

23

r

50 Minutes

30 minutes

50 minutes



IDENTIFIED NEEDS:*--

SAMPLE AGENDA

Approximately 6 hours

1, Obtain follow-up on students with exceptional needs
lealting or graduating from the school program.

2.- Analyze students occupational interests anaptitudes.

3. Obtaili or modify instructional materia41ls appropriate

for students with exceptional needs.

INTRODUCTION:

Warm-up Activity 4

Purpose/Anticipated Outcomes

PRESENTATION:

"Students with Exceptional Needs in Work Experience

Education - Why?"

DEMONSTRATION;

"Informal and Formal Asses'sments of a Student's
Vocational Interests and Abilities"

.
LUNCH

A

SAMPLE AGENDA

Wminutes

0 minutes

40 minutes

RESOURCE SHARING SESSION: 45 minutes

"Curriculum Supporting Work Experience Education"

PANEL PRESENTATION:

P "What Happens After Graduation?"

ACTION PLAN

Wininutes

60 minutes



INTRODUCTION .

OUTCOMES:

Participants will become acOainted.

Participants will increase their understanding of the purpose and

anticipated outcomes of the training session.

TOPIC I.SUMMARY.
TRAINER' s. NOTES,

SUGGESTED LEAD, TRAINER: Special Education Trainer

STRATEGIES:

The purpose of Introduction, Topic I, isto.enable participants to get\
.

acquainted; to learn the purpc4 and anticipated outcomes of. the traini g;

to review the agenda; the Work 6perienceEducation: A Handbook'for Califo nia

Secondary Students; and the Students with Exceptional Needs in Work

Experience Education: Issues. 1.

COMMENTS:

Always begin the introduction to the training with Topic I - Strategy A.

This strategy focuses the participants on the purpose and anticipated outcom

of the training. It also provides participants with the time to look thtough

. the work experience education handbook and the special education i.ssueNaper
$

mentioned earlier.

Following this activity, thebpartidipants should complete a warm -up activity.

Trainers Can select.a warm up activity from Strategy B or C or present an

activity with which they are already familiar. Whatever the choice, it is

.good practice to relate the warm-up activity to theocontent of the training.
,

Strategy A: Presentation - PL4-pose and.Outcomes of the Training

(requir5 ve

Strkegy'B: Warm-up activity - Hello ,

Strategy C: Warm-up activity - Work Experiences

..25



INTRODUCTION

TOPIC I - STR TEGY A
TRAINER's NOTES

Cl

STRATEGY A: Presentation - Purpose and Anticipated Outcomes'of the Training

\

PROCESS:

1. The trainer reviews the Agenda, and explains that the training requires

an exchange of ideas and. information between individuals and groups.

2. The.trainer lists the anticipated outcomes on the overhead transparency
.

provided. Thd trainer presents the title/goal and anticipated outcomes of

the training.*

3. The trainer distributes the following:

Work Experience Education: A Handbook for CAlifornia Secondary,

Schools H.O.

Students with Exceptional Needs in Work Experience Education:
issues - I, A-2

If

Folder of Resource, Materials

4. Trainer' aski participantsto use,thelnext 10-15 minutes reviewing and
. .

discussing the materials in the Handbook and Issues Paper.

Students with Exceptional Needs in Work Experience Education:
Issues,

A brief overview of issues and resources is provided to facilitate.

enrollment of students with exceptional needs in work experience

education. ,This was compiled for this training and many of the

key concepts are from this resource.

Work Experience Education: A,Handbook for California Secondary Schools

2 This bandbookWs prepared by the California Association of Work*.

Experience Educators (CAWEE) and staff of the State Departme t of

..Education., It is designed to meet the needs of all persons barged

with the responsibility of operating work experience edUcat n

, programs in all parts of the .state; It is periodically reviri

(a current revision is in the back of the handout). Two new sections

will be added in the near futtire: class related instruction arrd

special education. '

I



INTRODUCTION

TOPIC I - STRATEGY A
TRAINER'S NOT S

NOTE: Resource Materials

Tell particTpants that you will be referring to and answering questions

about the resource materials throughout the training.

MATERIALS:

Agenda for each participant

Overhead Transparencies

Training Title and Goal - O.H. I-A-1
Anticipated Outcomes O.H. r-A-2

Resource Handouts H.O. I-A-1

Work Experience Education: A Handbook for California Secondary Schools
Students with Exceptional Needs in Work Experience:issues - H.O. I-A-2
Folder of Resource Materials

TIME: 30 minutes.

eV



OH-I-C-1

'46

THE GOAL OF THIS TRMING SESSION .IS. TO INVOLVE WORK EXPERIENCE

EDUCATION COORDINATORS Atl SPECIAL EDUCATnRS IN THE COOPERATIVE

DEVELOPMENT AND IMPROVEMENT OF WORK EXPERIENCE EDUCATION FOR.

STUDENTS WfTH EXCEPTION NEEDS.

28
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V

0 .H . .2

ANTICIPATED OUTCOMES

AS A RESULT OF PARTICIPATING IN THIS TRAINING SESSION: WORK

EXPERIENCE EDUCATION COORDINATORS AND SPECIAL EDUCATORS WILL:

I

I

40t

a
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STRATEGY B:

PROCESS:

1. Trainer welcomes the participants, introduces self and co-trainer,

and presents the-activity as an opportunity for participants to

become acquainted.

4'

INTRODUCTION

Warm-up activity "Hello"

TOPIC I STRATEG B

TRAINER's NOTES

2. rainer and each person to choose a partner.- The trainer encourages

par ipants to choose a person they do not know.

3. Train asks each participant to interview his/her partner for three

minutes. The interview should include questions about hobbies, interests,

and work experiences which have been the most and,least rewarding and

why.

I

4. After three minutes, the trainer asks participants to switch roles.

Following the exchange of information, each person introduces his/her

partner to the large group, sharing information from the interview.

MATERIALS:

Worksheet with interview topics listed (o6tional)

TIMEr: 20-25 minutes.

dr.

30
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INTRODUCTION'

STRATEGY C: Warm-up activity - Work Experiences
*

PROCESS:

TOPIC I - STRATEGY
TRAINER's NOTES

1. Trainer welcomes the participants, introduces herself and co-trainer,

and presents the activity.as an opportunity for participants to learn

about one another.

2. Trainer instructs participants to arrange themselves standing in two

;lines facing each other, with a etmfortable distance betAen them.

If there is an odd number of participants, one takes the position at

the head of the two lines.

Even Number Odd NUmber 'Pi

XXXX X. X X X

XXXXX XXXX

3. Trainer distributes a Work Experiences booklet to each participant
(

and tells them that the activity consists of aseries of paired

conversations. Each pair will introduce themselves and share one

topic (one ,page of the booklet) for at leait two, minutes. ,

4. Each member will then move one place to the left, turn the page, and

share the next topic with a new partner. The actip.ty will continue

until each participant has shared-with every other participant.

5. If there is an even number, one person must remain in the\ame place

while the rest f the participants rotate. This person shares in the
. .

dialog with the j erson across from- him.

6. Trainer terls participants to open booklets to page 1, introduce them-

sell/et; and begin the first round of,shdring.,

Trainer (or the odd numbered participant) calls time for eacklyu9d

and instructs members to turn the page and move to a new partner.

T.= .

.7.,,When all have shared with each other, the trainer assembles the group

and leads a discussion of the experience. Trainers may focus the

discussion on items such as:

31
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INTRODUCTION
a

TOPIC 1 - STRATEGY L
TRAINER's NOTES

J

DEBRIEFING:

A. Was_it easy or difficult to share the-topic? (on a scale of one to ten).
B. What did you think about the activity?

C. What did you learn from the experience?

If the group had an odd number of participants, they can be asked to

comment on what they observed during their inactive rounds.

VARIATION:

1. The booklet can be used exclusively with pairs.

2,, If there are fewer participants than topics, participants can be

instructed to pair off with their last partner in the cycle and
.

continue sharing the remaining topics.

3. The content of therbOoklet can'be expanded or edited tofit the

pOposes of the group.

MATERIALS:''

One "Work Experiences" booklet for each partici °pant - H.O. I-C
(The booklet should be reproduced so that participants
are presented stibtements one at, a time.)

TIME: 20-25 minutes.

1h.

I





.

TOPIC 1
H.O.

ti

. INSTRUCTIONS:-

MTH. EACH NEW PARTNER, TURN TO A NEW PAGE TN THIS

BOOKLET AND TAKE TURNS'SHARING THE TOPIC PINTED THERE,

11Q. NOT SKIP PAGES . 10. NOT LOOK AHEAD FM THIS BOOKLET.

4

1
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MY-UR,ST EXPERIENCE WITH WORK WAS

r

es





.of

THE BIGGEST PROBLEM WITH OUR ECONOR IS

4

p

r

4

37
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TOPIC I
H.O. I-{.
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STUDENTS WOULD BE MORE EMPLOYABLE IF



V

4

A

WORK EXPERIENCE EDUCATION PROVIDES

TOPIC I
H .



.,v

IF I COULD CHANGE MY VOCATION (JOB), I WOULD

AARAPHASE YOUR PARTNER'S RESPONSE:

"WHAT I HEAR YOU SAYING IS ...."

TOPIC I
H.O.



IF I RETIRE, I PLAN, TO

4

ga.

t

I

1

(

lb

TOPIC I
H.O. 1-4:

4

14.

dat

8



TOPIC I
H.O. 1 -L

c

ONE THING I EXPECT TO LEARN IN THIS TRAINING SESSION IS

(

V 44



STUDENTS WITH EXCEPTIONALNEEDS IN.
WORK EXPERIENCE EDUCATION WHY?

OUTCOME:

TOPIC II - SUMMARY
TRAINER'S NOTES

Participants will increase4tieir ,awarenes5 of the importance of work

experience programs as an educational opportunity for students with

" exceptional needs.

SUGGESTED LEAD TRAINER: Work Experience Education Coordinator

. .

STRATEGIES:

The key points included in the topic, Students with Exceptional Needs

in Work Experience Education - Why?.'are:

Explanation of work experience education

Benefits of work experience 'education for the student,

school, employer, and the cotimunity.

Training stratee

include:

Strategy A:

Strategy B:

Strategy C:

<I

which can be presented separatly or in combination

Presentation - Students with Exceptional Needs in Work

Experience Education - Why?

Brainstorming Activity

,Film= "Where There's a Will - There's a Way"

4'0 6

492 2
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STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

STRATEGY A: Presentation

TOPIC II - STRATEGY A
TRAINER's NOTES

PROCESS:

1. The trainer reviews. the information provided in "Key Concepts" and

develops a presentatiOn, highlighting key points with the overhead

transparency,

)0 .

2. Throughout the presentation, participants are encouraged to discuss

the benefits of student participation in work experience education

for student, school, community, and employer.

3. Co-teainer can summarize the comments of the group on chart paper

or overhead transparency.

MATERIALS:

Overhead Transparency'

Career Development Continuum - O.H. II-A

Key Concepts

.TIME: 20 minutes.

44
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GRADE LEVEL

1(-6.

c

7-8

I-

9-10. 11-12.

_ __CAREER. _

MpTIVKTIOH

CAREER

ORIENTATION

CAREER

EXPLORATION

VOCATIONAL

EDUCATION

. SPECIAL PROGRAMS FOR STUDENTS WITH

EXCEPTIONAL NEEDS

it

Tech
ed

ALL

STUDENTS

ALL.

STUDENTS

ALL
STUDENTS

PREPROFESSIONAL

115

Post Secondary

ollege

UN W
E

L
L

J 0

Adult 0 Y.

ed B M
E

N

T

Source: Career DevelopmentSerAce, Division of
Vocational Education, Ohio Department of Education, Ohio's Careen 6

Development Continuum (Columbus, Ohio). V,

F

A
R

E
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STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

STRATEGY B: Brainstorming

PROCESS:

.1. The trainer introduces the activity by asking and writing the

following question oh the bodk/chart paper:

"What are the benefits of work experience education

to the. student, to the school, t6 the employer,

to the community?"

TOPIC II - STRATEGY B
TRAINER's NOTES

2. Tr er asks participants to form small groups, brainstorm, aid record

the b fits of work experience education.
e

3. Trainer debriefs activity by asking each group to report the results

Of the brainstorming.

4. Trainer leads atiscussion of the benefits to the student, etc.

The"Key Concepts," whiCh-Uclude a description of benefits7 can

assist the trainer with this discussion:
4

MATERIALS:

.Chart paper and markersfor each group

o Key Concepts

TIME: 20-30 mutates.

4'.
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No

STUDENTS WITH EXCEPTIONAL, NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

STRATEGY Film

TOPIC II STRATEGY C
TRAINER's NOTES

PROCESS:

fi. Prior to the training session, the trainer would obtain and

review jhe film,'"Where There's a Will -There'sa Way."

2. The.tr er introduces the film by stating:

ate.

"We woul like you to view the film Where There's a Will There's

a Way* whi h features different approaches to.providing carper

training and employment experiences for students with exceptional

needs."
*Z.

3. Once_ the film hai been viewed, the trainer leads a discussion of

the different approaches presented in the film and the benefits

to the student, school, and the community_of 'involving.students with

exceptional needs in work experiences.

MATERIALS: #

,Film - Nhefe There's a Will - There's a Way," 16mm, 30 minutes -
(available through the-Speci'al Education Resource Netwdrk

office in each region),

4

TIME: 4a minutes.'

4

O

4
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MATERIALS

STUDENTS)WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

k

TEXT

TOPIC II
KEY CONCEPTS

I

Every Work Experience Education program in California

can include students with exceptional needs. A Work

Experience Education program may be handled by a special

educator, regular work education. staff, or

a WEE specialist. Further mainstreaming must be a

primary goal of all WEE programs, regardless of,%current

structure.

Who are Students with Exceptional Needs?

A person with exceptional, needs is anyone who: (1) has

a physical or mental impairment which substantially

limits one or morelpajpr life activities; (2) has a

record-of'suCh an impairment; (31 is regarded as having,

$ iv
an impairment. A glossary of handicapping conditions

sand educational terms is(included in the Issues hand-

out, A4pendi 'B.

sr

Handout I-C-2

Overhead II-A

at is'Work Eipe ence Education?

Work experience' educationfi) a'term that Onerally

describes all types of-lprogrami-'in.which young people'

in high school participate in. work activities while'

. 'attending school coripur4tly or atternately. These.'

"4-JR.COgrams are classified as (1Y exploratory or work

twining, (2) vocational, or-(3),general. (These

.

programs are descibed in a:Mr Topicsection.) Work

experience.educatfon is thus a program of part-time

work and part-time studY, which encompasses any occupation

in which, it is possible to ieg4lly and Practically

lblice students. 1

other terms which are used to designate programs which -

are essentially like the work experience educatiOn

program are: .

ciA
NNW
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MATERIA S

as

TOPIC II
KEY CONCE TS

STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

TEXT

. Cooperative work-study program

Work study

Cooperative occupational training

4' Cooperative vocational education

5. Occupational work exPerience

6. Coolierattie education

7. Cooperative training program

8. Vocational cooperative education

9. Ociupational and vocational training program

10. Diversified cooperative training program

A. 11'. Work-training program.

Work experience educatiop, by whatever name, js a

cooperative effort by the school and the community which

provides opportunities for students to discgic their

career interests and aptitudes by, doing real work.

The entire business community becomei a learning

laboratory. Equipment worth millions of dollars is

used by students participating in work experience

ktucatiOn equipment that few school distr'1cts

could afford.

9.
Benefitt of Work ExpekencetEducaton

While work experience education is provided primarily

for the benefit of students, there a\e also benefits

to the school in general, to the employer, and to the

community. They may be described as follows:

Benefits to Students

1. Train to assMoresponsibility

2. Gain knowledge, attitudes necessary for

successul job petforoence

3. Acquire good work habits

4. Earn necessary funds

!.

,50
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MATERIALS

,1

6

STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

Z1

TEXT

TOPIC II
KEY CONCEP S

5. Train how to get alpng with fellow workers

and employers .

6. Discover the relationship between education

and job success

7. Broaden their knowledge of the occupationaj

-world

Benefits to the School

I. PrOvides .an opportunity to relate acacemic

training to j. requirements
,7

2. Utilizes many community facilities and

resources for training purposes, thus making

it posiible for'the.schbols to provide training

in fields the school. program could not,other-

wise serve

3. Increases the school's ability to hold

students in school for a longer period of time

4. Provides assistance In occupational guidance

5. Provides direct"avenue through which the

school can,meet communitytneedi

6._ Develops good coMmunity-ichool relations

Benefits to the tmployer,

1. Provide, a pool of part-ttme workers through'

which he may select permanent employees at

a later date

. 2. 'rovides an opportunity for the employer to

refine and validate his own training methods//

3. Provides the employer with employees who are°'

receiving additibnal training through class-

related instruction at school -- training

desired but not warranted or possible on the

job,

4. Ser4es as a training program for prospective

employers

51
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STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

TEXT

TOPIC II
KEY CONCEPTS

5. Reduces turnover because the employees have

. become adjusted to the job before they

accept full-time employment.

Benefits to the Community

The impact of work experience education on the

community, the state, and the nation, has not been

fully appreciated; and its potential has been

unjustly underestimated. The estrangementof

many young people from the mores and values of the

larger society may be traced to their inability to

achieve a positive, productive, wage-earning role

until too late in' their development. rienr1/ Tyler

,(Bulletin of California State artment of Education,

Vol. 25, No. 3, c1956) says that:

Because of tile

work activi

stances, t e

as to the e

lack of knowledge concerning

that result from these circum-
.

youth of today lack understanding.

ucation and aptitude necessary for

1.4

.

entrance into various careers and as to the time

that must be spent in advance in preparing for them.

In consequence, just when the energy output of

adolescents is at a peak, .they have few con-

structive and socially approved oppo,rtunities

to use their energies. Youth often feel left .

out, insecure, and-rejected.; and these feelings,

in turn,,prodyceaggresWie and anti-social -

behavior.

6c The community enefyts because work experience .

education: .

1. InCrea es the soUrcl of trained workers who

will raw highet4 pay'and becNe more stable

2. Impro escppPeiatiog between _school and
. *

cpmmunfl .*

.
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STUDENTS WITH EXCEPTIONAL NEEDS IN
WgRK EXPERIENCE EDUCATION - WHY?

TEXT

TOPIC II
KEY CONCEPTS

3. Increases chances that young people will

remain in the community after graduation.

Work experience education is open to all students, and

some who have the greatest need for job training and

education are students with exceptional needs. The

WEE coordinator will quickly.bec9me awe-re that most

_county, state; or federal agencies that serve to train

and counsel thesstudents do not, as a general rule,

place the students in job training stations. Although

some help will be-available-from the State EMployment.

Development Departmeht, in the final analysis, the WEE

coordinaton will have to build a small organization to

train.and find job stations for students with

exceptional needs:

In the past, various attempts have been made to serve

those individuals who do not fit the-expectations of

the prevailing society. .Many orthese attempts have

been feeble, to say the least; but at least they pio-

vided a be from which improvement can be made

Society has since become informed, and 'People have

learhed to be more tolerant of human, difference%

This in turn has opened doors that were previously
O 0

closed.

Educators now face a real challenge in defining their 1

role in the edUcatio al process for students witt.to.

exceptional needs. Education is no longer...the effort

Pf.a single person, it is a team effort. "his allows

everyone -- the student, the teachpr, the parent, the

school, and the community to bene fit from their joint

efforts. Students with exceptional needs are unique

individuals wtio need,special teacher and total schoo
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MATERIALS
V

STUDENTS WITH EXCEPTIONAL NEEDS IN
WORK EXPERIENCE EDUCATION - WHY?

TEXT

TOPIC II
KEY CONCEPTS

support to enable them to complete the school

process successfully.

As a programming concept, career and work experience

education provides opportunities to train, suppok,

and encourage students in acquiring vocational skills.

Students with exceptional needs are far from unmoti-

vated, untrainable, or uneducable. Usually, however,

they do no ti succeed in regular vocational programs

tone. They need conditions that permit a variety

of training methods and the support of a number of

agencies.and individuals.

The services, talents, and human relationships of

these'studeots are needed; to deprive them of the

opportunity to develop those services, talents, and

tlelatiOnships is to do terrible injustice to both the

students and society. Educators must renew their

commitments and serve all youth who enroll in their.

programs. They mot renew'theircommitment to work

with the uniquenest of each indiVidual.

4.
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LAWS AND RUULATIONS 'GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

OUTCOMt<
v

TOPIC III -SUMMARY
TRAINER's NOTES

Participants will increase their awareness of current taws and regu-,

latioRs'affeCting WEE programs, with the emphasis on students with

exceptional needs,

SUGGESTED LEAD TRAINER: Work Experience Education Coordinator

STRATEGIES:

The key points included in the topic, "Laws and Regulations Governing

Work Experience' ducation Programs," are:

Three pieces of legislation which provided mechanisms through

which handicapped could be served and trained are PL 94-142,

PL 93-112, PL 94-482.

General information about California Labor Codvand Federal

Labor] Standards.

Traini,g strategies which can be'presented separately or in combination

include:

Strategy A: Presentation

Strategy B: Learn and Practice Opportunity: Work Experience

Education and the Law

Or.

4
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LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

STRATEGY A: Presentation

TOPIC III STRATEGY A
TRAINER'S NOTES

PROCESS:

1. The trainer reviews the Key Concepts and develops a presentation,

using the overhead transparency prOvided.

2. Thrq,ughout the presentati6, the trainer should encourage questions

. and discussion.

NOTE: This review of laws and regulations may not appear to be exciting

and perhaps not even interesting; presentations of laws and

regulations rarely are. The trainer will find, however, that

participants usually do want and need this information. Lively

presentation and opportunities for discussion make it easier for

particirants to attend to this material.

o

MATERIAL'S:

Key Concepts .

. Overhead:Transparency '

Legislation - O.H. III-A

TIME: 30-45 minutes....

e



FEKRAL LEGISLATION

PUB IC LAW 94-142 .

E UCATION FOR ALL

PUBLIC LAW 94-482

VOCATIONAL E'DUCIVTION_,

HANDICAPPED CWILDREN ACT OF 1976

ACT OF 1975

.*

/

v
,

,

s-

PUBLIC LAW 93-112
REHABILITATION
ACT OF 1973
SECTION 504

.f.

\

53
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STRATEGY B:

PROCESS:

1. The trainer distributes and reads H.O. III-B-1, Case Study -

Frank Fisk, to the large grbup.

2. To illustrate the procedure for completing the activity, the

trainer fills in O.H. III-B, Legal Considerations,. with the following

information:

LAWS AND REGULATIONS GOVERNING
'WORK EXPERIENCE EDUCATION PROGRAMS

TOPIC ill - STRATEGY B
TRAINER's NOTES

Learn and Practice Opportupity - Work Experience Education

and the Law

Legal Considerations of
Work Experience Education

I. The Facts

F.:F4k is a special education, seventeen year old student.

Frank has been hired as a custodial helper.

Hii hours of work are 11 pm to 1 am.

The pay is $2.75 an hour.

The coordinatqr agreed to copy the contents of Frank's cum
folder for the employer.

II. The Problems

Can seventeen year old F. Fisk work the hours between 11

Can Frank Fisk be paid $2.90 an hour?

Can the coordinator give the contents ofFrank's cum
the employer? b

III. The Law

Minors between 16 and 18 years of age, enroll
experience education, may not work after 12
#1(C)).

Every employer shall pay to each employe ages not less than
$3.35 per hour (Handbook 12, (2A)).

Contents of cum folder are confident
of information.

n work
am (Handbook, p. 11,

and 1 am?

er to

IV. Conclusion

Frank Fisk cannot take the.jo at the stated hours.. The,

coordinator cannot release e cum folder information.

and require a release

1
5a



//

LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

TOPIC III STRATEGY B
TRAINER's NOTES

The trainer asks participants to form three small groups.

4. thiner distributes Acti4ity Directions, H.0 /III-B-2, Legal Con-/

siderations Worksheet, H.O. III-B-3, and a different Case Study..

H.O. III B-4, B-5, B-6, to each group. If time permits, the trainer

can give each group all three Case Studies to complete.

5. Trainer instructs participants to refer to pgs. 11-14, Section VIII

in their copy of Work Experience Education: A Handbook for California

Secondary, Schools to complete the activity.

6. The trainer tells participants they have 20 minutes to complete the

activity. During this time the trainer should be available to clarify

the activityAdirections and to assist participants to locate relevant

parts of. the law. 4 .

7. Once groups have completed the activity, the trainer, distributes

Case Study 1 - Answers, H-.0. III-B-7, Case Study 2 - Answers,

H.O. III-B-8, Case Study 3 - Answers, H.O. III-B-9, to the appropriate

groups.

8. The trainer asks thefacilitator t6 read the Case Study assigned

to the group and the facts, problems, laws, and conclusions the

group has identified.

MATERIALS:

Overhead Transparency

Legal Considerations of Work Experience Education - O.H. III-B

- Handouts

Case Study - Frank Fisk (Training Sample) - H.O. III-B-1

Activity Directions - H.O. III-B-2
Legal Considerations Worksheet - H.O. III-B-3
Case Study 1 - Suzie Q. - H.0.° III-B-4
Case Study 2 - Karl Kroy - H.O. III-B-5
_Case Study 3 - Judy Palmer - H.O. III-B-6
Answer Sheet Case Study 1 - H.O. III-B-7

Answer Sheet - Case Study 2 - H.O. 111-8-8
Answer Sheet - Case Study! 3 - III-B-9

TIME: 40-60 minutes.

60
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TRAINING SAMPLE'

TOPIC III - STRATEGY B
H. 0. III-B-1

Case Study:. 'Frank Fisk

,Frank Fisk is a seventeen year old student in special education.

He has been very-hard to place on a job.

The WEE Coordinator's cousin manages the local McDonalds

restaurant and has just agreed0 hire Frank as a custodial

helper. The hours of work are set for 11 pm to I am; six days

a week. He will be paid $2.75 an hour.

The coordinatdr agreed to copy the contents of Frank Fisk's.

-cum folder and give this to his cousin. The cousin wanted to make

sure he knew all he could before Frank started An the job.

I

I
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TOPIC Ili STRATEGY B

WORK EXPERIENCE EDUCATION AND THE LAW

Activity .Directions

H.O. III-B-2

Steps to completfon:

1. Select a facilitator and recorder.

3.
Read the Case Study assigned to your group and pages 11-14, Se6tio

VII in Work Experience Education:0 Handbook for California

Secondary Schools.

3. Determine the following:

I. Relevant Facts

e.g., Frank is a 17 year old special edu ation student

who has been hired to work from llpm to 1 am.

II. Problem

e.g., Can 17 year old Frank work the hours between'

11 pm and 1 am?

III. Law

e.g., Minors between 16 and 18 years of age, enrolled in

work experience education, may not work after

1290 am (Handbook, p. 11, # 1(C)).,

IV. Conclusion.

e.g., Frank cannot take the job at the stated hours.

4. Record the results of the investigation on'the Legal Considerations

Worksheet and'prepare to share,information with the large group.

10. Group facilitator reads 4 4e Case Study Ad the group deijsions

about the case to the large group. 0

A
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TOPIC III - STRATEGY B
H. . III-B-3

WORKSHEET

Legal Considerations of Work Experience Education

I. _RELEVANT FACTS

II. THE PROBLEMS

a

III. THE LAW

IV. CONCJ..U$ION

4.

c

0
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CASE STUDY #1:- SUZIE Q

TOPIC III - STRATEGY B
H.O.

Suzie Q as been in the work expgrience education program

for two months...She is working for Walton's Electronics

as a circuit board assembler. Walton's has had a series

of thefts of electronic equipment. Since Suzie Q is in spec,ial

education and, therefore, suspicious, her supervisor tells

her to submit to a lie detector test regarding aspects of the

thefts. She is the only employee asked to do this. Suzie

refuses to take the test because she feels unfairly singled.

out.

When payday comes around, everyone gets a check except'Suzie.

She questions this-with her supervisor who responds that she.will

get her check after she has.taken the lie, detector test. She was

also'told her job was in jeopardy.

rs
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CASE STUDY #2: KARL KROY

TOPIC III - STRATEG :

4.0. III -B-5

Karl Kroy is a wok experience education student at to Sierra High.

He is a part -time employee for the posit office. He is learninfl a

set of codes to sort mail. His work site is undergoing remod6ling

and Karl is asked to eat his lunch at is work station for the next

six months. ;The cafet014 will not be available: For security

reasons, all em tees must eat on the premises.'

4,

The employer is concerned for the safety of all employees during this

remodeling and tells employees to purchase hard hats and wear them

at all times in the building. Karl does'n't have enough money to

purchase this equipment.

Karl calls his-work experience education coordinator and asks for

another job assignment.

I

O
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11111MmW TOPIC III - STRATEGY B
H. 0. Ill-B-6

CASE STUDY-#3: JUDY PALMER

Judy Palmer is a seventeen year old'student in the work experience-
.

-

program at, a Holla High. She has beep given: a new work schedule

lfor her medical" position klvt the hospital. She had

'been working a 6-hour week, two days a week and the new schedule

shows they want her to work everyFriday from two toeight-thirty

in the evening. She is very upset with this change and dtiesnit

feel it's right that she goq to school and then has to work eight

hours. She demands her boss to change these hours.

'In addition to the above demand 'to resume her former (schedule, she

wantsa fifteen'minute break in the middle of her three hour work-days.

If the hospital doespot meet her demands, she is going to

contact
A
the bepartment of Labor with a grievance.

ts.
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WORK EXPERIENCE EDUCATION AND THE LAW

Answer Sheet

0

Case Study #1

TOPIC III - STRAT GY B
H. 0. 111-8-7

I. Facts

Suzie Q is an employee of Walton's Electronics.

She is told to take a lie detector test and she refuses.

On payday she is not given her check.

II. The Problems

Can Suzie be singled out to take a lie detector test by her employer?

Can Suzie's paycheck be withheld for refusing to submit to the test?

III. The Law
.7.---

M employer,can demand for an employee to submit,to a lie detector ,

test as a conditi of continued employment (Handbook, p. 13, (9),

L.C. 4322).

Employees must be paid on talstablished payday (Handbook, p.12,

(2b)).

IV. Conclusion .

Suzie cannot be forced to take a lie detector test or have her pay

withheld.
.

63
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3. WORK EXPERIENCE EDUCATION AND THE LAW

Answer Sheet

Casd Study #2

TOPIC III - STR'TEGY B
11. O. III-B-8

I. The Ficts

Karl's worksite is undergoing ,t;modeling.

He is asked to eat his Punch at his work station for the next

six months.

He is asked to purchase a hard bat to protect Jiimself during the

remodeling.

'21tThe Questions

Can-Ithe employer ask an.employee to eat lunch at their work station?

Can an employer required a hard hat to,be purchased by employees?

Therkaw

"In-all places of employment where employees are required t.9 eat on

the. premises a suitable place for that purpose shall be designated."
1 .

(Handbook, p. 13, E).

"When uniforms and equipment are required by employment, -they

must be provided by the employer:" .(Handbook, p. 12, 6).

IV: Conclusion

The post office must provide a lunch area for its employees and
f

furnish required hard hats during the rempdaling.

.

S
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WORK EXPERIENCE EDUCATION AND THE LAW

Ahswer Sheet

Caseltudy #3

I. The Facts
,

TOPIC III - STRATEG B

Judy Palmer is asked to work a six our day every Friday after

school. AZ

Judy was working two days a week, th ee hours a day.

Judy detands that her employer Chang: her.back to her old hours.

Judy is demanding a fifteen minute b -ak during each of her old

three hour work days.

She will file a grievance with the Depa men r if her

needs are not met.

II. The Problem's

Is a six hour work day fallowing a regular school day legal

employment hours?

Must an employer provide a rest period during a three hour shift?

III. The Law.

A minor 16 years of age or older can work up to eight hours on a

school day that is immediately followed by,a nonschool day.

(Handbook, p. 11, JA))

A rest period is not authorized for employees that work less thin

three and a half hours in one day.

IV. Conclusion

Judy Palmer has no grounds for a grievance.

°
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MATERIALS

Overhead III-A
Trainers note:
keep overhead

on through discussion
on all underlined
terminology and
public laws.

.1.

KEY CONCEPTS

ifiNS AND REGULATIONS GOVERNING .

WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

Ikmeeting the vocational.nee's of students with

exceptional needs, it is necessary to have an under-

standing of laws and regulations governing WEE on

both federal and state levels.

The course of the 1970v saw specific pieces of

legislation (Public Laws 93-112, 94-142, 94 -482)

that provided mechanisms through Which the handicapped

could be served and trained. Because of these new

social and educational commitments, the 1970s became

known as the "total programming decade."

"Deinstitutionalization" and "mainstreaming" became

two frequently used terms. Deinstitutionalization

means moving individuals with exceptional needs out of-

institutional settings into the community settings

where they can live and work successfully. .As the

trend for accepting-individuals formho they are

gained momentum, a-new word was coined to describe

this acceptance:, mainstreaming. The basic premise of

the mainstreaming concept is that exceptional and

gonexceptional students have the same needs. These

common needs can serve as a basis for developing basic

instructional 'programs.

The main4treating concept was further elaborated upon,

by the'development of a planning thrust: least

restrictive environment. This means that individUals,

whatever their exceptional characteristics may be,

should have an opportunity= to learn and function in an

environment tha't is conducive fo their,success.'
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LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

TOPIC III
KEY CONCEPTS

The Education for All Handicapped Children Act

(Public Law 94-142) led to providing a device through

which placement in nonrestricted environments could be

facilitated. This device is the Individual EducationAl

41,

Plan (IEP). The IEP is a guide to help facilitate

proper placement of and programMing for students with

exceptional needs.

Both federal and'state legislation mandates that

students with exceptional needs be placed in the

least restrictive environment. For secondary pupils,

California's AB 1870 requires "specifically designed

vocational education and career development!' to be a

component of the students' IEP. In addition, PL 94-142

provides such assurances as: access to programs and
40 4

services provided to non - handicapped students, 'non- ,/

discriminatory testingiconfidentiality of.informat on,

and the right to due process procedures by, paren

the Vocational Education Amendments of'1976 L 94-482)

r, requites states to spend 30% (the 1968 A had

designated 25%) of federal, vocational,scation
.

monies for programs for handicapped 4" 0%) and

disadvanta4ed (20%) students. In addition, the

Amendments of 1976 required that the federal set-aside

funds be equally matched with statle and local doll'ar's.

The third,legislative initiative. with direct impli-

cations'for the vocational'education of the handicapped

was the Rehabilitation Act Amendments of'1974' ,

(PL 93-112). Within thislegisiation;°Section 503

and Section 504 set forth substantive requirements

regarding employment and education services.

2 72
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The participants
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LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

TOPIC III
KEY CONCEPTS

Section 503 required employers with federal contracts

and sub-contracts to develop affirmative action plans

for hiring the handicapped and for non-discriminating

Work-related practices. Section 504 prohibits

discrithination on the basis of handicap by any agency,

including schools, which receive federal financial

assistance.

Personnel working in job development 'and placement

`'activities in California must be knowledgeable of

law regarding wages, hours, and,working conditions for

minors. The special educator should be aware of the

scope of these laws and how this information can be

-imuseful in instruction of students and communication

with parents.

The Work Experience Education Handbook provides

specific laws and general information about the appli-

cation of the California Industrial Welfare Commision

Orders, California Labor Code, and the Federal Labor

.Standards Act (FLSA). Copies of these publications and

other information about the Orders may be obtained

free of charge from the California Department of

Industrial'Relations,, Nvision of Labor Standards

Enforcement, or a local office of the Federal Wage and

Hour Division. The following provides generalinfor-

mation and should not be considered-in'the same light

as official statements of position.

CALIFORNIA HOURS, WAGES, AND WORKING CONDITIONS

1. HOURS.

(A) A minor under 18 years of age and over 14 years

having. completed the equipleatof the sevent'

grade may work outside slhool hours for a

?
3
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LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

olo

TOPIC III
KEY CONCEPTS

)"11
period of time not to exceed four hours in any

day in which the minor is required by law to

attend school. However, a minor 16 years of

030 or older may work outside of school hours

for a period of time not to exceed eight hours

on a day such minor is required to attend

.school which is immediately prior to a non-

school day.

(B) No minor shall be employed more than eight (8)

hours in any one day or more than six (6) days ,

in any one week. One and one-half (1-1/2)

times the minor's regular rate of pay shall be

paid for all work over forty (40) hours in any

one week. No minor shall be employed before

5 o'clock in the morning or after 10 o'clock

in the evening, except that during any evening

preceding a nonschool day, a minor may work

until 12:30 o'clock in the morning of such

nonschool day.

(C) Minors sixteen .(16) years of Age or older and

under the age of eighteen (18) years who are

enrolled in work experience education programs

approved by the State Department of Education

may work aftee-lo p.m. but not later, than

.12:30 a.m. providing such employment is not

detrimental to the health,, education or welfare

of the minors and the approval of the parent

and the work experience coordinator has been

obtained. However, any such minor who works

any time durihg the hours from 10 p.m. to

12:304a.m. shall be paid for work during that

time at a rate which is not less than the

actual minimum wage required for adults.



LAWS AND REGULATIONS GOVERNING .

WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

TOPIC III

(D) Those minors not enrolled in a state-approved

work experience education program can work

past 10 p.m. and until 12:30 a.m. only on days

preceding a nonschool day and must be paid at

least the actual minimum wage required for

adults. No minor shall be employed more than

eight (8). hours in any one day or on more than

six (6) workdays in any one workweek, except

that this restriction does not apply to

employees sixteen (16) and seventeen (17) year

old who are not req0red by law to attend

school. [See Industrial Work Orders, Hours

and Days of Work.]

(E) Minors sixteen (16) and seventeen (17) years

old who are not required by law to attend

school may be employed for the same hours as

an adult.

(F) A miamility.be employed on seven (7).workdays

in one workWeek with no overtime'pay required

when the teal hours of employment during such a,

workweek do not exceed thirty (30) and the

total hours of employment in any one workday

thereof do not exceed sii (6).

(G) Minors under twelve years of age cannot be,

employed except by a parent.

(H) No employer shall employ any minorunder the

age, of 18 yea)..s inany agricultural occupation

for more than 20 hours in any school week in

which such minor is required by law to attend ,

school for 240 minutes or more each.schoolday.

Minors 16 and 17 years of age shall not work

in any agricultural occupation more than 6 hours

a day if they are required to attend school for

240 minutes or more each schoolday. Minors
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TEXT

KEY CONCEPTS

14 and:15 years of age shall not work in any

agricultural occupation more than 4 twin's on a

.

school day.

a

c.

2. MINIMUM WAGES

(A) Every employer shall pay to each employee

wages not less than three dollars and thirty-

five cents ($3.35) per hour, for all hours

worked, except:

(1) LEARNERS. Employees 18 years of age or

over duringtheir first ope hundred and

sixty (160) hours of employment in occupa-

. tions in which they have no previous

similar'or related experience, for whom

the rite of pay shall not.beless than

eighty-five percent (85%) of the minimum

wage rounded to the.hearest nickel

($2.85).
i.

(2) MINORS may be Paid not less than eighty-.

five percent (85%) of the minimum wage

rounded to'the nearest nickel' ($2.85),

provided that the number of minors employed

at said lesser rate shall.not exceed

twenty-five percent (25%) of the persons

regularlpemp)oyed in Sle stablishment.6

)1

An employer of less than to (10).persons

may employ three (3) minors at sail lesser

rate: The twenty-fiyeepercent (25%)4,
, , 3

. limitation On the eMployment of minors/

shall not apply during school vacations`.

(B) Every employer shall pay to each employee, on
4.

the established payday-for the piriod involved,

not'less than the applicable minimum wage for

'all hours worked in the payroll period,.

whether thp renumeration is measured bY
t.
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LAWS AND AEGULATIONS GOVERNING
WORK' EXPERIENCE EDUCATION PROGRAMS

9 TEXT

TOPIC III
KEY CONCEPTS

time, piece, 'commission, or otherwise.

(C) When in employee works a split shift one

hour's pay at th'e minimum wage shall be paid

4

in addition to 'the minimum wage for that

day, except when the employee resides lt

place of employment.

.

work-

the

is

(0) WHEN AN EMPLOYER IS SUBJECT0 BOTH,THEfEDERAL

AND STATE LABOR LAWS, THE HIGHER WAGE RATE

SHALL BE PAID TO^EMPUYEES.

3. ,REPORTING TIME PAY

(A) Each workday an employee is required to rePOrt

'for work, and does report; but is not pOt to

work or is furnished less,than half said

employee's usual or scheduled daY's work, the

employteShall be paid' for balfthe usual o'

scheduled'day's work, but in no event for less

than two (2) hours normorthan four (4f

hours, at the employees regular rate of pay,

which shall not be less than the minimum wage

herein provi,ded.;

(N If anemployee is required to i'-epOrt for work

a second time in an,cf, one workday and sie*

furnished less than two hourSof work oftItheb

second reporting, sofa' employee Shall be paid

for'two hour's 'at the employee's regu4r rate

of pay, which' shall not be f* than t
_minimum wage herein przovidedA

CC) The foregoing reporting-time spay provisions
. .

re not applicable when: . ,

. . .

6
1 ,"'

. C1) Operations cannot comumce brconlinue.due
,

to threats to employees or 'propertyT:Or
. b.

when rffcommended ty civil authorities; or

- '
a

a

.

a

V

17 1.4

t.
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02) Public utilities fail to supply electricity,

Water, or gas, or there is a failure in

the public utilities, or sewer Sy;tem; or

.(3)-TheinterrUnion of work is caused by an
, ,

Acirof God or'other.cause not within the

employer's control.-

4. EMPLOYEE TIPS (California Labor Code, Sec. 351)

HNo employer or agent.

receive, any gratuity
4

given-to or left for

or deduct any amount

shall Collect, take, or. 4 .

1.

or a part thereof, ,paid,

an,employee by a patron,

from wages due an employee

on account of such gratuity,6?-require an

employee to credit the amount, or any part

thcreof,df such gratuity against and as a

part of the wages due the'employee from the

employer.' Every such gratuity is hereby
C

deClared to be the'sole'property of the employee

or employees to whom it was.paid, wi'vgnAor 1

left for. This section shall not apply to any

employment in which no Charge ismade to, a

patron !or services rendered,
.

an employee o0 behalf of kit
. .

the following, cpbditibn's are

employee is receiving a wage

to the patron 1:)y

employer if both

met: () the r

or sal-aty not..

less than the higher 'of the state or*Nderal
,

Minimum wage,, regardless of whether such .

employee is subject to either such minimum

wage'law, and (b) the employee's wage or

salary isuaranteed and paid in full

irrespective of the amount of tips received

by the employe."
0

<I 4
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5. CASH SHORTAGE AND BREAKAGE'

.Subject to the requirements of Sections 490-410

of the California Labor Code, no employer shall
s.4.

, make any deduction from the wage or require any
4 '

reimbursement from an employee for any cash

: shortage, breakage, or loss of equipment, unless

it can be shown that the shortage, breakage= or

loss is caused by a di honest or willful act,

or by the gross neglsg ice of the employee.

Notwithstanding the$oregoing provision, where an

.employee has the exclusive and personal control

of cash funds of the empldyer and is required by

the employer to account, under reasonable account-
.

ing. procedures; for said funds the employer may

upon prior wri notice require reimbursement'

from such emplo ee for cashshortages.

6. UNWORMS.AND EQUIPMENT

When uniforms' are required by the employerto be

worn by the employee as a condition of employment,

such uniforms shall be provided and maintained by

the employer. The term "uniform" includes' wearing

apparel and accessories of distinctive design, or

color.

7. MEALS AND MEAL PERIODS

(A) "Meal" means an adequate, well-balanced serving

of a variety of wholesome, nutritious foods.

(B) When meals are furnished by the employer as

part pf the employee's compensation and when

pursuantto a voluntary written agreement

between the employeAand the employee, such

meals are to be credited toward the employer's

minimum wage obligation, such meals may not be

evaluated in excess of the following:

>4.

9
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Eff. 1/1/81

Breakfast $1.26

Meal: Lunch 1.65

Dinner 2.20

(Cl Meals evaluated as part of .the minimum wage

must be bonafide meals consistent with the

employee's work shift. Deductions shall not

be made for meals not received.

(D) No employer shall employ any perion for a

. work period of more than five (5) hours

without a meal period of not leSs than thirty.

(30) minutes, except that when a work period

,of not more than six (6) hours will complete

the day's work the mealperiod may be waived'

, by mutual consent of employer and employee.

Unless tIse employee is ;relievedliall duty

iduring a thirty (30) minute meal period, the

meal period shall be considered an "on duty"

meal period and counted as time worked. An

"on, duty" meal period shall be permitted only

when the nature of the work prevents an

employee from being relieved of all duty an

when by written agreement between the parties

an on-the-job meal period is agreed to.

During each reoccurring 30 day period the
L_

employee has the right to revoke the written

agreement.

(E) In all places of employment where employees

are required to eat on the premises a'suitable

placeifoi." that purpose shall be designated.'

(F) If a meal period occurs on a shift beginning

or ending at or between the hours of 10 p.m.

and &a.m.:facilities shay be available for

securing hot food or drink or for -heating food

or drink; and a suitable sheltered places

10 so
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8. REST PERIODS

Every employer shall authorize-and permit all 11.

employees, to take rest periods, which insofar as
w.
practicable shall be in the middle of each work

period. .The authorized rest period time shall be

based on the total hours worked daily at the rate

of ten (10) minutes net.rest time per four (4)

hours or major fraction thereOf.

However, a rest period need not be authorized for

employeet whose total daily, work time is less than

three and one-half'(3-1/2) hours. Authorized

rest period time shall be counted as hours worked

for which there shall be no deduction from wages.

9. CONDITIONS OF EMPLOYMENT

4

L.C. 432.2 No'eMployer 'hall demand or require

any applicant for employment'or prospective

employment or any employee to submit to or takei

polygraph, lie detector similar test or examination

as a condition of employment or continued employmen.

The prohibition of this section does'-notapply to

the federal government or any agency thereof:or-
,

the state gm)Ornment or any agency or local

subdivision thereof, including, but not .linrited

to, counties, cities and counties, cities, .

tricts, authorities, and agencies._ (Addedlly.

Stats. 1963, Ch. 1881.)

L.C. 432.5' No employer, or agent, manager, super-

intendent, or officer theebf, shall require any

employee or applicant for employment to agree, in,.

writing to any tern or cqnditidin which is4nown by-

such employer, or agent, manager, superintendent,

or other officer thereof to be prohibited by law-
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MATERIALS

4,

LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS 4'

TEXT

TOPIC III
KEY CONCEPTS

FEDERAL MINIMUM WAGE RATES, HOURS OF WORK, AND AGES OF EMPLOYMENT

1. BASIC WAGE STANDARDS

Covered nonexempt workers are entitled to a minimum

wage of not less than an hour beginning

January 1, 1981.

;

2. OVERTIME ATOT LESS THAN ONE AND ONE-HALF (1-1/2)
TIMES THE EMPLOYEE'S REGULAR RATE IS DUE AFTER
40 HOURS OF WORK IN THE WORKWEEK.

Hospitals and residential care establishments

may adopt, by agreement with the employees,

a 14-day. overtime ,Reriod in lieu of the usual

7-4y workweek, if the employees are paid at

leth time and a half (171/2) their regular

rate for'houri worked over 8 in a day or 80

in a 14-day period.

(See a Compliance Officer of the Wage and

Hour Divtston-concerning exemptions from

these basic provisions.)

3. WAGES WHICH ARE REQUIRED BY THE ACT ARE DUE ON THE
REGULAR PAY DAY FOR THE pAY PE1IOD COVERED.

4. WHEN AN EMPLOYER IS SUBJECT TO BOTH THE FEDERAL
AND STATE LABOR'LAWS,THE HIGHER STANDARD SHALL BE
MET, WHETHER IT BE WAGES, HOURS AGE OR WORKING

CONDITIONS.

5.'SUBMINIMUM, WAGE RATE,FOR FULL-TIMESTUDENTS
,

.

, .,

Employers whlo ddsiretpemploy students at the sub-

Afinimum Tate must submit ipplication forms to the

, Regional Off'ice. of the,U.S.: Departmeht of Labbr.

ti
dorms' which gredesiigned to s.imlify the information

.
requested and alio to red9ce emppyer paperwork

grebeing.destgnekapd shou'd be requested from
,

the following address:
,

'

-, Departmelt of Labor,

,x ,,Employment Standards Adminiitration
Wage'and Hour Division, -

`450 GoldemGate OtpUes,,,
J.-lg.-Box 36018 ,

San'FranclicOvCalifornta 94102'
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. LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

'um
A full-time student certificate will not be issued,

for a period of longer than one year, nor wilf it

' be issued retroactively.

TOPIC III
KEY CONCEPTS

For additional details and regulations see the

following identified publication:

Retail-Service Establishments, Farms, Institutions
of Higher Education-

- Employment'of full-time students, Part 519

Employment of full-time students at subminimal

wages, Subpart A

Retail or service establishmeants and agriculture;

Fair Labor Standards Act as amended in 1977 .

CHILD LABOR PROVISIONS OF THE FLSA

The FLSA child labor provisions are designed to protect

the educational opportunities of minors and prohibit

their employment in jobs and under conditions detri-

mental Wtheir health or well-being. The provisions

include Usti' of hazardbus occupation orders for both

farm and nonfarm jobs banned by thelSecretary of Labor

as being too dangerous for minors to perform.

Additional information on prohibited occupations is

available from local Wage-Hour offices.

1. NONFARM JOBS - KINDS AND HOURS_OF WORK BY AGE
iy

A. 18 years or older:, any joblrether hazardous

or not, for unlimited Wks;

B. 16 and 17 years old: any nonhazardous job, for

unlimited hoUrs;

C. 14 and 15 years old: outside of school hours'

in various nonmanufacturing, nonmining, non-

hazardous jobs, under these conditions: no

c more than 3 hours on a,school day, 18'hoUrs in
-e,

a'schoolweek, S hours on a monschoci da y or
.



MATER AL

LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

TOPIC III
KEY CONCEPTS

or 40 hours in a nonschoolweek. Also, work may

not begin before 7 a.m., nor end after 7

except from June 1 through Labor Day, when

evening hours are extended to 9 p.m.
/

D. Fourteen is the minimum age for most nonfarm

work. However, at any age, Youths may deliver

newspapers, perform in radio, television,

movie or theatrical productions, work for p a n t s

in'their solely owned nonfarm business (excep

in manufacturing or on hazardous jobs), gather

evergreens and make evergreen wreaths.

2. AGRICULTURAL JOBS KINDS AND HOURS OF WORK BY QGE

A. 16 years and older: any job, whether hazardous

or not, for unlimited hours;

B. 14 and 15 years'old: any nonhazardous farm job

iLl outside of school hours;

C. 12 and 13 years old: outside of school hours in

nonhazardous jobs, eithermith pardnts'

written consent or on thOsame farm'as the

parents;

D. Under 12 years old: jobs on farms owned o

-operated by,par'ents with parents' written

cdhsent, outside of school hours in nonhazardous'

jobs on farms not covered by minimum-wage

requirements.
16.

E. Local minors 10 and 11'years of age may'work

for no more than 8 weeks-between Jure L and

October 15 for employers who receivi approval

from the Secretary. of Labor. This wor6nust be

,confined to hand-harvestOng Short'seaton crops

outside Ichool hoUrS updir very limited and

specified circumsta)ces prescribed by the
. b.

Secretary of lebbr.
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LAWS AND REGULATIONS GOVERNING
WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

TOPIC III
KEY CONCEPTS

F. Minors of any age may be employed by their

parents at any tine in any occqpations on.a

farm owned or operated by their par:ent.

et

OTHER EMPLOYEES WHO MAY BE COVERED BY THE FLSA

Employees who are not employed in a covered enterprise

may.still be entitled to the Act's minimum wage, over--,

time pay,: equal pay, andshiTd labor protections if

they areiindividually engaged in interstate commerce

or in the production of goods for interstate commerce.

These include z--

Ca) Communication and.transportation workers;

(b) Employees who handle, ship, or receive goods"
moving in,interitate commerce; ,

(c) Clerical or other workers who regularly use the
mails, telephone, or te)egraph for,interstate
communication or who keep records on interstate

transactions;`

(d) Employees who regularly cross State lines in the
course of their work; And

(e) Employees of independent employers who perform
clerical, custodial; maintenance, or other work
for firms engaged in commerce or.in the,pro-
duction of goods for eomMerce.

Domestic service workers such as maids, day workers,

tousekeepers, chauffeurs, cooks, or full -time baby

hitters are covered if they (1) receive at least

$50 in cash wages in a calendar quarter from their

employer or (2) work a tdtal of morethan 8'hours a

week fo one or more employers.

v
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VOCATIONAL ASSESSMENT PROCESS

6

OUTCOME:

TOPIC IV - SUMMARY
TRAINER's NOTES

Participants, will increase their understanding of seld4ted

assessments of a student's vocational _interests and abilities.

SUGGESTED LEAD TRAINER:

STRATEGIES:

Work Exp Wte Coordinator

Key points included the topic the "Vocational Assessment Process"

are:

The Vocational Assesiment Process' involves'the completion of both,

informal and formal assessments such a's:

Pre-Vocational Screening

VocatiOnal Interest Screening

o Vocational Aptitude Test .

Work Sampling

SociaTVAdaptive Behavior.Index,
1

'Trai'ning strategies which cap,be used separately or in combination to

cover key points include:

Strategy A: Presentation with disdUssion4 Vocational Assessment
. 41.Process

Stiategy b: Demonstration of informal 4 nd fofinal 'assessments o

a student 4

-N

8G



VOCATIONAL ASSESSMENT PROCESS

STRATEGY A: Presentation

PROCESS:

TOPIC IV - STRATEGY A
TRAINER's NOTES

1. The trainer pre'sents the information provided in "Key Concepts"

using the transparencies provided.

2. Distribute or display, samples of assessments during the presen-

tation.

3. Review theinformatiOnSrovided in the Resource Handouts IV-A-1,

NOTE: Overhead IV-A-2 has been included to provi414e

trainer with a method forpresenting .the information included

in the Occupational Assessment Handbook (Handout IV-A-2).
to

4. Encourage participants to discuss the types of assessments they

currently use.

COMMENTS:

Samples of a variety of assessments should be available to .

participanti twillUstrat.e,' aswell as spark a discussion oV

.the advantagts. and di'' dvantages of %,.arious assessments. The

Occupational Assessment Handbook can be a valuable resource to

highlight the following features:

/.
Assessment Review Chart;

,

!Assessment Reviews; and

Listing of Vendors. $k

:MATERIALS:

Key\Concepts 1
4

Overhead Transparencies
A

-
Assessment Map - 0.H. IV-A-1 4,,

Assessment'Review Chart - O.H. IV-A-2
i)!.

Samples' of Assessments \AK .. -

NOTE: The trainer provities and discusses 2-5 assessment samples.'
p ,

Resource Handouts

Career AssessMent Center - H.O.
Handbook - FL O.

Vocational gse ment Bibliography -.H.0, V:A-3
.

TIME: 20-30,minutes..
, 87
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STRATEGY B:

PROCESS:.

VOCATIONAL ASSESSMENT PROCESS

Demonstration

TOPIC IV - STRATEGY :

TRAINER's NOTES

4

1. Prior to training, the trainer contacts a local vocational evaluator,

or other personnel knowledgeable about both formal and informal v.

assessment.

0

2. During the training, samples of interest and abilities assessments

Could be on display. The vocational evaluate tlines the areas

be assessed and demonstrates the assessmen heZshe Wtdld use to gain

information in each area.'

3. Trainer.leads a discusion with icipants of both the prmal and

formal assessment which ha provided them with the most useful

information about the stu ent.

't

S

4, 'Trainer refers.to the resour H.O. IV -A -2, Oc upational Assessment

Handbook and describes the follow g eaturet:

Assessment Reviews p. 10,

Assessment Review Chart p. 77

Listings of Vendors 'p. 79 .

Also review the following handouts with participants:

Career Assessment Center - IV-A-1

Vocational Assessment, Annotated. Bibliography

MATERIALS:.

Samples of,Assessments

-' WA. IV-A-3

NOTE: The trainer or, vocational evaluator provides examples of assessments,

Resource Handouts

Career Assessment Centers - H.O. IV-All

Occupational Assessment Handbook - H.O. IV-A-2
Vocational.Atsessment Annotated tibliography-- H.O. IV -A -3

TIME: 30-40 minutes.

r I



MATERIALS

Overheaf IV-A -1

..

4. .

TOPIC IV

VOCATIONAL' ASSESSMENT PROCEtt., ,

IUMUI .........
a -1

When IEPs are developed, appropriate.yoCational

education goals-must be included. An assessment of

the students vocational interests an
..,

ti,:abilities pra-

vides the ,basis for delivering vocational
4:

/cal services. .
z-

;:
. , ...

Prior to entry into the Work Experience Educatiori *.'4,'
,, .,

(WEE) program, the WEE, coordinator shouldconduct ..

informal and formal screening',cand assessments df, J*1

the student. Screeninvand,assesSment activities

provide the coordinator, and the student.yith infor=4.

mation about the 'student's intefest,.aptitude, work

history, and social/emotional growth. Methods of

gaining this information would be completion of the
- ,

following:

Pre-Vocational Screening

Vocational Interest Screening

Vocational Aptitude Test "'

Work Sampling

Social/Adaptive Behaviior Index

Pre-VocationalAssesSment

Pre-Vocational screening is completed through

conversations with the student and a variety of

people. These people- include the-special education

teacher, regulat class teachers, counselor,. psychologist,

,nurse, .speech tkerapisticand:parenti.' Charatteristics

such as grooming, attitude towaild' work, interpersonal

skills, and ability to follow directions are determined

through discussions. ,Once the rights to confidentiality

are'reviewed and releases of information obtained, the

school records are reviewed.

1.

1
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MATERIALS

ti

NOTE:,
You may want "to

refer paliciprts,
to forms in
Appendi4vC.

'r

a

n,

Samples of
Interest Screening
Provided by, the

-Trainer.

.

r

VOCATIONAL. ASSESSMENT PROCESS

-14

TEXT 6

TOPIC IV
KEY CONCEPTS

44k

A written yeporX is completed which summarizes

the student's work history and personal data.

The report. may include the.folldwing information:

heaJth status; '

prior work and volunte, er experiences;

leisure time'actvitiA;
,. ,

prompted andunproinpdt-work choices;

home respons;ibilfties;

5;4309rtatiori needs; and
,,. ,

iweference,s , -i-

Besides collecting, academic, personal data, and

health information, vocational .,formation must be

collected'. This includes information on general

job interests, skills, and abilities.

Vocatibnal Interest Screening

Vocational. Interest Screenings are designed to

help )11e..student discover what types of jobs they

like to do., It is important to remember that the

results only provide suggestions of possible

interest areas.

Collections,of,interest inventories in Most schools

include:

.'RIOT Wide Range Interest apinionTest

COPS California Occupational Preference System

COPS II {lower reading level)

PIES Picture Interest ENALuation Survey

JOB-0 Judgement of Occupational Behavior-
Orientation

The COPS, COPS II and JOB-0 involve reading and

mOcing choices, all of which might be difficult

a



MATERIALS

Samples of
Aptitude Tests
Provided by the .

Trainer.

Samples of
Work Samples
Provided by the
Trainer..

V
VOCATIONAL ASSESSMENT PROCESS

TEXT

TOPIC IV
KEY CONCEPTS

for the non-reader or student with little concrete

knowledge of jobs. The WRIOT and PIES Use pictures

of working people.

k

Vocational Aptitude Tests

1

Aptitude assessments are designed tp identify the -

work development level of a student or to peasure

work skillsneeded for specific jobs. Examples of

this type of assessment are the General Aptitude

Test Battery OGATB) and fife Nonreading Aptitilde-

Test Battery (MATB)'.

Work Sampling

A work sample includes fasks; materials, and

tools which are identical or similarto those in

an actual job or cluster of jobs. Work sampling

can be done.in the dlassroom. There are five'

types:

. -Cluster Trait Work Sample

A single ork sample is developed to
asses group of worker tracts. It contains
a num er of-thits inherent in a job or variety
of jobs. A single work sample is intended to
-assess the student's potential to perform
various jobs.

Indi-genous Work Sample

It represents the essential factors of an
occupation as it actually existsin one
community.

fps The Job Sample

Those work samples that in their entirety,
are replicated directly from industry and
include the equipment, tools, Paw materials,
exact procedures, and work standardstof
the job.

3
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Samples .of

Indices
Provided by
the Trainer.

O

Handout IV-A -1
Refer to
Career Assessment
Center pamphlet.

k

VOCATIONAL ASSESSMENT PROCESS

TEXT

The Simulated Work'Sample
%.1).

TOPIC IV
KEY CONCEPTS

Work samples Which attempt to replicate
a segment of the essential work related
factors and tools of la lob as it is
performed in industry.

The-Single Trait Work Sample

? Assesses a single worker traitor
characteristic. It may have relevance.
to,a specific job or many jobs but it is
intended to assess a,single isolated
factor.

Social/Adaptive Behavior Index.

Soial/Adaptive Behavior scales measure the

student's independent living-skills.
3

Sufficierit maturity in the areas measUred are

JneceSsary or even a vocationally-skil1ed-student

will -not tie able to hold a job.

Examples of these scales are the Social and

Prev tional InforMation Battery (S.P.I:B.)

and the San Francisco Vocational.Competency

T

Q

.

Vocationa1 'assessment may be done in,sevefial loqations.

Schools often offer severalchoices.to-the.student.
, .

.

The school's career center, assessment center,
-counseling department,. apd the classroom are
potential_sites.

The `local Department of Rehabilitation Offi.ce:

offers. assessment to qualified applicantt.

The local EmploymentlOevelopment Depai7ttrient
officesoffer career counseling and some
vocational testing. (p.g.,.GATB, NATB) 1:

.

A few private agenciei, generally Oiled
rehabilitation'workshdps,alsO-offervocatiOnal
assessment.-,



MATERIALS

Handout IV-A-2
Refer to Occupational
Assessment Handbook.

4

Overhead IV-A-2

Handout IV-A-3
Refer' to Annotated

Vocational Assessment
Bibliography.

a

VOCATIONAL ASSESSMENT PROCESS.

TEXT

TOPIC IV
KEY CONCEPTS

The County Social Service Department,or any
local vocational training programs will have
assessment services.

The assessment process should actively involve the

student. Assessment should be done with and not

to the student. Parents and school staff can

assist the student in making a realistic career ,

-choice but ultimately the student alone must

make and live with the'decision,

Reviews of .additional assessment instruments are

included in Handout IV -B, Occupational Assessment .

Handbook developed by the Office of Riverside'

County Superintendevt of Schools. Definitions

of the terms used in the reviews-of assessment''

instruments 'are explained on page 8. An example

of an assessment review is on page 10- The

Assessmen t in the Hand6oOk,page.77,

provides a useful summary of the assessments

reviewed:

0

0



TOPIC V -1SUMMARY
TRAINER's NOTE

WORK EXPERIENCE TRAINING

OUTCOME:

Participants will increase their understanding of a process or

developing and implementing a work training program. .

IIGGESIED LEAD TRAINER: Work Experience Coordinator

STRATEGIES:

The key points included in the topic Work Experiences Training are:

Work Training Stations as "Exploratory" Opportunities.

Techniques for Developing the Work Training Station.

Student Placement 1:- Success Factors.
.

Importance and Frequency of Work Site Visitation..

Intentional Rotation.

Problems 'o n the Job.

Training strategies whichgan be used separately or in coMpinaiion,,

to present 4,-A, kO,points include: ,

Strategy A. Presentation with discussion - Work Experi'ence,Training

ategy B. Role Play - Job Placethent

Strategy C. Brainstorming, recet4ing, and presenting ideas/
techniques which address one:or more of the key
points

Strategy D. Role Play - Work Sire Visitation

I - S.

.43
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WORK EXPERIENCE TRAINING

SRATEGY A: Presentation

TOPIC V STRATEGY- A
TRAINER' NOTES

PROCESS:

1. Trainer reviews information providedin Key Concepts and

develops a presentation, highlighting points with overhead

transparencies.

2. Throughout the presentation, participants are encouraged, to

share effective techniques they have ,used.
.

. 3. NIt2Co-trainer records the techniques on chart paper which is

. visible to the entire group.

ERIALS:

Key Concepts

Overhead Transparencies k
Developing Work Training Station - Information Given - b.H.V-A-1
Developing Work Training Station - Information acquired - O.H.V -A -2
Student Placemel,, 0.H.V7A-3

o Resource Handouts.,

The Education/Work Connection - H.O. V-A

TIME: 20-30 minutes.

4

4.)



O. H. V-A-1

4

DEVELOPING THE WORK TRAINING STATION

c.

4'

INFORMATION GIVEN TO SUPERVISOR

OTHER:

e PURPOSE OF PROGRAM;
4

e STUDENT CAPABILITIES;

HOURS A DAY AND DAYS PER WEEK STUDENT CAN WORK;

o INSURANCE/LIABILITY CONSIDERATIONS;

s PROGRAM FLEXIBILITY; AND

I SUPERVISORY HINTS

4

es,
a

a

Q
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0. H. V -A-2

.DEVELOPING THE WORK TRAINING STATION

INFORMATION ACOUIRED FROM- SUPERVISOR

Aft

+c)

WORK SITE PREREQUISITES (AGE,CLOTHING,SKILLS,ETCJ

- HQURS AND DAYS OF WORK

. TASK ANALYSIS OR JOB DESCRIPTION

ARCHITECTURAL BARRIERS

cs

NAME AND PHONE NUMBER OF SUPERVISOR

8. QUALITY AND QUANTITY OF SUPERVISOR GIVEN,

OTHER: ,

=

.

.e.

..I

f,

,

r

, -

,
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. .,
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.



STUDENT PLACEMENT

PLACEMENT ACTIVITIES INCLUDE:

OTHER:

INFORMING STUDENTS'OF THE SITE SELECTED;

COMMUNICATING WITH PARENTS;

COMMUNICATING WITH SPECIAL E CATION PERSONNEL;

CHECKING TRANSPORTATION SCHEDULES;

DETERMINING A WEEKLY WORK SCHEDULE;

o. INFORMING THE WORK SITE SUPERVISOR 24 HOW PRIOR TO

,PLACEMENT.

tl
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WORK EXPERIENCE TRAINING

STRATEGY B: Role Play - Job Placement 4

i

PROCESS:'
0

e

1 Trainers review Key Concepts and outline inforthation that should be

exchanged prioor to Student placement. tz

2. Trainers develop and portray 'a discussion between a WEE Coordinator

and a Supervisor, to illustrate the successful arrangemeneof a

placement site for a student. ,

03. Trainer debriefs the activity by asking the participants to, discuss

their successful experiences withsetting*up job placeMents.

4. Trainer records responses on chart.

MATERIALS: .

Key Con4ts

Trainer developed discussion

Chart paper, markers

TIME: 20-30 'minutes.

00.
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STRATEGY C:

PROCESS:

WORK EXPERIENCE TRAINING

B ainstorming

1. Trainer lists the folloWing topics,cn chart paper:

Techniques for Developing the Work Training Station

Student Placement Success Factors

Importance and Frequency of Work Site Visitation

Problems on the Job .

2. Trainer asks participants to form small groups and choose one

or more topic(s) to 'brainstorm.

3. Trainer instructs participants to brainstorm, record, and discuss

ideas or techniques they.have or wouldlike to use.

4. Trainer debriefs activity by-aski-ng each group_ to repoi.t the

topics addressed and the idea/techniques brainstOrmed.

MATERIALS: &

Key Concepts

Chart with list of Work Expetlence Education topics

Chart paper and markers for small groups

TIME: 20-30 minutes.
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WORK EXPERIENCE TRAINING

li

STRATEGY D: Role,Play - Work Site Visitation

TOPIC V - STRATEGY 0
TRAINER's NOTES

PROCESS:

1. Trainer forms 3 groups.

2. Trainer introduces the activity, by stating: ,

"We would like each group to develop and participate in a discussion

betweenP. D. Jones, a work experience coordinator as (s).he visits

Carey's Custom Welding Shop to meet with L.S. Richards, the training

site supervisor to discusva student's performance. Each group will

be given a different situation to develop."

3. Trainer distributes one set of activity directions to each group. 0

Activity directions are for S,i.tuations A, B; and C.

4. Trainer tells grOups they have 15 minutes to develop a'5 minute role

play based on the Situation they have been given.

5. Trainer explains that participants have also received an Observer's

Sheet which they are to complete as each group presents its -role play.

6. . After the groups have presented the role plays, the trainer asks

participants to share their observations with large group.
,

7. Co-tray ner would list the behaviors which helped .0 solve the problem

encountered in the different situations.

MATERIALS:

One set of Activity Materials for'eath group containing:

- Activity Directions -.H.O. V-D-1

- Observer's Checklist - H.O. V-D-2
StudenfDescription - H.O. V-D-3 .

- Work Site Visitation
Situation A. - H.O. V-D-4

Situation B 2ry, H.O. V-D-5
Situation,C or - H.O. V-D-6

TIME: 40 minutes:

1' 103



GROUP TASK:

I

WORK SITE VISITATION - ACTIVITY DIRECTIONS

Develop a discussion between P. D. Jones and L. S: Richards to illustrate

.how the coordinator will carry on,with the duty of th4 day.

a

STEPS TO COMPLETION:

Review the Work Site Visitation-Situation and the Student Description of
Mike.

2. Dfcide what the coordinator should do'next to carry on with the
,

"duty of the day."

3. Develop the discussion so that each character:

Considers alternative solutions

Communicates his/her view of the pioblem

4o: Offers suggestions for resolving the problem.

4. Choose.two people to role play the discussion for the,other groups.

5. As the other groups4role play the different situations, observe and

record your observations on the Observer's ghecklist.

.'

,

104



f

ta.

TOPIC V STRATEGY D

H. O. V-0-2

OBSERVER'S CHECKLIST

Directions

Observe.the participants from both your group and the

as they role play.

Record your observation_aw the checklist below. Indi

extent to which each character exhibits the qualities

Group _ Qualities

Group A

P. D. Jones

Work Experience

Education

Coordinator

L. S. Richaids

Supervisor

Group B

P.D. Jones

Wait Ekperience

Education

Coordinator

L. S. RiChards

Supervisor

Considers alternative solutions

Connunicates his/her Ifiem of

the problen

Offers suggestions for resolving

the problen

Considers alternative solutions

Comunicates his/her view of

the problen

Offers suggestions for resolving

.the problen

Considers alternative solutions

Cammicates hi s/he- view of

the problem

Offers suggestions for resolvjng

the problen

Considers alternative solutions

ComnsTicztes his/her view of

the problen

.4 Offers suggestions for resolving

the problen

Group C

P.D. Janes

Wait Experience

-1EOLcattion

Coordinator

L. S. Richards

Supervisor

4

COnsiders alternative solutions

Communicates his/her view of

the problen

Offers suggestions for resolving

the problem

Considers alternative solutions

Camunicates his/ha-vimof
thepnblar

Offers tumestions for resolving

themlAem
i4 ar t)

other groups

cate the

Extent

Not at All Somewhat In Every Case

'1 2 3 4

1 2 3 4 5

.1

2 3

1 2 3

1 2 3

1 2 3

1 2

1 2

3 4

3 4

4 5.

2 3 4 5

4

2 3 4

1 2 3

1 2 3

1 2 3 U 4

5

5

4 5

3 . 4

3 4 5

1 2 3 4'

1 , 2 3 4'

1 2 3 4 5

5 9

4 5

4 5

5 s.
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STUDENT DESCRIPTION

Learner: . Mike

Coordinator: P.D. Jones ,

Training Site Supervisor: L. S. Richards

TOPIC V STRATEGPD
H. 0. V-0-3

Mike, a learning disabled high school student, has shown an abov ,average

mechanical aptitude in using hand tools and equipment. He has e ressed

a strong interest in welding and is always interested in'wotking on his

minibike. He is currently taking welding and machine -tool classes.

In welding class as well as in academic subjects, Mike has had some

difficulty with written And verbal communication. He often requests

that directions be repeated. He has difficulty writing a project procedur

and takes considerable additional time to read worksheets. Mike's

attention span has interfered with his ability to complete lengthy tasks.

v,

Connie Forbes, the special education teacher, has recommended the use of

audio visual materials and simplified reading materials to upgrade

Mike's skills. She has also suggested that Mike closely observe the

instructor and other students as they complete welding projects.

_Mike requested and has been placed at Carey's'Custom Welding NO, as

part of his work experience training. Mike's, supervisor at the welding

shop is L. S. Richards. The supervisor and P. D. Jones, the work experience

coordinator, have agreed that Mike will be given an opportunity-to closely

observe other workers at the shop while they are welding. They have also

agreed that Mike can perforksmall welding projects. Besides the actual

)welding, his job tasks involve meeting customers, estimating costs,

determining time required, and completing order forms.

10G



WORK SITE VISITATI,ON SITUATION A__

-SETTING: Carey's Custom Welding Shop
A work training site

SITUATION A:

TOPIC V - STRATEG D

H. O. ';-0-11

,.,- P. D. Jo*- nes,,the work experience coordinator, coming in to check on

Mike's progress, approaches S. Richards, the sgpervisor and says,,

"Hello L. S. Richards:, I em here to see abaft

L. °S. Richards responds,."Mike hasn't'been hereln.two weeks."

At this point R:2 D..jones says,'"I know, that's why.i am here," and

carries on with the role'play.

C

ti
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WORK SITE VISITATION - SITUATION B

SETTING: Carey's Custom Welding Shop
A work training site

ate'.

TOPIC V - STRATEGY D

H.O. V-D-5

SITUATION B:

P. D. Jones, the work experience coordinator, coming into check on

Mike's progress, approaches L. S. Richards, the supervisor ancl says,

"Hello L. S. Richards, I am here to see about Mike."

rt

L. S. Richards responds, "I want to fire Mike this week." At this

point P. D. Jones says, "I know, that's why I am here," and carries

on with the role Play.

4
lOs
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WORK SITE VISITATfON -'SITUATION C

SETTING: ,Carey's Custom Welding Shop
Ayork training site

SITUATION C:

TOPIC. V STRATEGY;,

H. 0. V-D-6

P. D. Jones, the work experience coordinator, coming in to check on

Mike's progress, approaches L. S. Richards, the supervisor and says,

"Hello L. S. RichaMs, I am here to see about Mike."'

L. %. Richards responds, "Mike is doing just great and I want him to

stay. I don't want another student." At this point P. D. Jones says,

"I know, that's whyj.am here," and carries on with the role play.

0

10a
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MATERIALS

I

Overhead V-A-1

NOTE:

You may want to
refer participants
to.Appendix F. .

WORK EXPERIENCE TRAINING

TEXT

TOPIC V
KEY CONCEPTS

,

it is importarit to recognize that students with exceptional

needs seldom approach work experience education with a job

in hand. ,WEE.muSt offer an individualized approach. This

starts with the creation of NO levels of training:

Won Training Phase--Which Leads To--The Employment Phase

T .ork tr ning phase is fOr students with little or

no work s ills. Work training stations are non-paid WEE

job sites which serve to develop and evaluate social

adjustment and job task skills. Essentially, these are

"exploratory" WEE opportunities. These stations may be

located on or off campus. Students are placed: according

to prior vocational assessment. Work training stations

can be located in profit or not-tor-profit sites.

Telephone yellow paget, parents, EDD (Employment4)evelop-

ment Department), the-Chamber of Commerce, charitable

agencies, civic organizations; and the Department of

Rehabilitation are excellent resource networks.

DeVeloping the Work Training Station

Following student vocational assessment and identification

of potential work training stations, the WEE coordinator

'-is ready to meet with potential work site supervisors to
A ^

both give and obtain information. Information which

would be given to the supervisor includes:

. Purpose of the Program;

Student Capabilities;

Hours a Day and Ddys Per Week alStudent Can Work;".

Insurance/Liability Considerations;

Program Flexibility; and

Supervisory Hints (see Appendix F).
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TOPIC V

MATERIAL

Overhead V-A--2

KEY CON EPTS
WORK EXPERIENCE TRAINING

TEXT

Information which would be acquired from the supbrvisor

includes:

"

Work Site Prerequisites (Age,. Clothtng,

Hours and aays.of Work;

Task-Analysis or Job Description;

Architectural Barriers;

-Na one Number.' of Supertisor;

Sa ety Factors; and

Quality and Quantity of Supervision Given.

Following an initial contact with a potential station,

an individual 5 x 8 Job Site Information Record-

card can be filled out. That information may include:

sponsor's name: phone number and address, number and

titles of training positions, criteria for training .

placement, immediate supervisor's name, contact person,

students placed, and date this record is updated.,

Students should also be encouraged to,seek their own

work training _sites and jobs. The WEE coordinato and

. special educator can both help explain to the student

where and km to find jobs. (

Placing the Student

The time devoted to the prior steps will usually
.

determine the success of a placement. .There are no

shortcuts. A successful work training experience fOr a

student is of primary importance. Maintenance of good

relations with new and old traiAing sites is also

critical: Due consideration must be given to placing

the first students in newly developed sites. Placement

activities follow no consistent order but would

include the fallowing:

Informing Students of the Site Selected

`41 Communicatingwith Parents

Communicating with Special Education Personnel



MATERIALS

0

4,

WORK EXPERIENCE TRAININg

TEXT

TOPIC V
KEY CONCEPT

Selecting a Date to-Begin and Arranging fom an
Interview

(Checking Transportation Schedules

. m Determining the Weekly Work Schedule.(Assuming a

minimum placement of 10 hrsdwk. for 10 credits,
an advantage emerges if the student works 2-1/2
hrs./day and 4 days a week. The student can then
use the 5th day as a make-up day for absences.)

InfOrming the Work Site Supervisor 24 Hours Prior
to Placement

Every student should be given a WEE ID card which must

be in their possession at all times. A sample is found'

in Appendix'H.

Regardless of the time accounting procedure in use at the

work training site, the student should be expected to

complete, kelp up -to -date, and return a time sheet to

the WEE'toordirfator at least every:15 Oys. Asample
---

time sheet is found in Appendix I.

On the first day of work, it is suggested that 'the D

studgnt be accompanied by the WEE Coordinator. (Hearing

impaire&studentg may need an interpreter and some

studentvitb.:physical disabilities may need a

mobil4y,atiendant.)

ThiS:acCoMliAniment,will help put the student and

training site sup vi,Sor at ease. AlsdOransportatipn

schedules can be worke ut. Some students may need

tp be, a0Oppipanied several days until they adjust to

th&ir job station.

Mobility training and implementation is particularly

iMportaht'to,a student's success on the job. Class .

related instruction can beheld'on several aspects of

this: Pedestrian responsibilities and rights, drivers,

7' education training, hitchhiking. It should be noted
r

that NEE Coordinators are personally responsible for

m safe,Stutrent transit to and from job stations.
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MATERIA

v

* WORK EXPERIENCE TRAINING

mum

TOPIC V
KEY CONCE TS

Prior to beginning work a final briefing is completed,

This can be done in a related class and would cover the

following items:

Work Site Responsibilities

Cleanliness/Grooming

a" Machinery/Tools that will be used

Clothes and-C4dipment to, Wear

o- Appropriate Greetings and Handshakes

Carrying 'Appropriate Work Related Information
(Social Security card, bus pass, school ID card)

o. Interviewing Skills

Transportation Arrangements

Personal Money

What To Do In Case of Emergencies'

Filling Out Time Sheets and WEE Enrollment Forms

Work Site Organizational Chart, Titles, Names,
and Relationship to the Student

Calling in when Absent or Late

Wdrk Site Visitation

How often to visit a Workssite'should be determined by

the individual needs of the student Apd work site super-
.

visor. The student's strengths and deficits should be

considered in structuring these visitations.

It is important that the student and supervisor be at

the work site when the coordinator visits. Both may

need support and praise. These visits serve educational

as well° as public relation needs.

Following-the date of entry, the next' on-site visit

should be niade within five to seven days. Visits after

that should be,at least,every three to four weeks.

Occasionally a phone call to the work site isAppropriate

but this'should never take the pli-JPof an Qn-site.visit.
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I MATERIAL

"WS

4

WORK EXPERIENCE TRAINING

TEXT

TOPIC V
KEY CONCEPTS

Information obtained during work training station
,

visits and all work related activities must be kept in

individual student files. An anecdotal or check list

system can be used! This information could include

the following:

The student's attendance and promptness.

Tools and machines the student has used

Transportation problems

Relationships with co-workers and supervjsor

. Physical

lli k

problems On performing tasks
...

oes the student ask questions when confused?

If late or absent, did the student' call in?

Has the student kept the supervisor informed:
when tasks 'are completed?

Speed or rate of work

Does the student demonstrate an appropriate
4 breaktime routine?

Assessment of Work Progress

A formal evaluation form could be coM.leted by the

work supervisor. It should be simple and not time

consuming. Appendicis I and L are examples of evaluation

forms,. These forms can be supplemented when each

on -site visit is made. Progresscand attendahce in

class related instruction should be included.

Rotation of Work Training Sites

ThetircuMstances surrounding the need for a.move to a

new work training site'should-determine the nextstep.

If a student has been removed dda to poor performance,

related classroom intervention is needed. (-I'

If the work training' station was not appropriate and the

ack of,student.sucbess was not the student's responsi-

bility,-than anew, more appropriate training site
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MATERIALS

Note:

You may want to
refer e
participants
to Appendix J.

WQORK EXPERIENCE TRAINING
..-

TOPIC V
KEY CONCEPTS

thould be arranged as. soon as possible. Notation

should be made, on the job card index that may help new

.student trainees on that site in tfl% future.

' Regardless of the reason for 'a4inOve, the exploratory

. training phase.Of work experience education must,have

built into it the intentional rotation-of students from
,

one traininglsite to another or into-'regular paid

employment. Students gain security,as they Prpgress

and learn saleable To ease transition into a

new site, students should be aware of the advantages

of gaining a wide variety of'skill$ And experiences

in future employment opportunities atid the,purpose of

their participation in the.WEE program':'

As the studen completes each exploratory) phasei

important that t e supervisor ,be shownapprecia on. A

.
visible way of doing this ismith a 'Certificate of.a

a

Appreciation." See Appendix J.c.

Probleins on the Job ?

If a student or the supervisor is unhappy with the)

placement or it becomes obvious that the training

station is not appropriate and,these differences cannot

be worked out, the student should be moved. The.

student must know those aspects of peilormance which

were not appropriate and why. If the statioplOS,not

appropriate, this also should be explained tohe student.

A plan of action is then made for the next job t'ry -out

or necessary ciaslroom remedial activities.

- a

It is vitally important thatIthe WEE Coordinator and,'

Special Educator keep in contact with the, student's

parenti throughOut this vocational

training process. All work-related moves'milst be

discuped with lArents:' Thg fotalIErteam can work toc

modify behavioi'S that block success on.the,job.

4.5

1.i



J

1,

Q.

EMPLOYMENT'

OUTCOMES:

TOPIC VI - SUMMARY
TRAINER'S NOTES

Participants will increase their knowledge of the employment phase. -

r
Participants will learn and practice a system for developing and recording

potential employment sites.

'STRATEGIES:.

The key points'included.in the topiC Employment are:

Maximum effoltt needed to place skilled student in paid employment.

Keys to success ability to sell an0 knowledge.of the community.

ocating employers.

Organizations which can help.

Tips. on effective:job development.

Training strategies which can be use-separately-or in combination to present

.the key points include:

Strategy A:. °,:. Presentation with discussion Employment.
0-

1 0

Strategy B: Brainstorming'tipstideas technlUes for developing paid
employment sites.

,

, \
...

,
...

Strategy C:, Learn and practice opportunity. Identify and inventory
employment sites.

z.
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,STRATEGY A Presentatio

9

PROCESS:

1. The trainer reviews the information provided in Key Concepts'and

develops a presentelon; highlighting the key 'points with overhead '4.

transparencies.

.2. Throughout,the presentatiOn, participants are encouraged to share

effective techniques they have,psed.

3. Co-trainer adds the techniques to those al'ready, listed on the trans-

parencies provided.

MATERIALS:

Key Concepts --,

s' .0verhead Transparencies

Where Do I Look? - O.H. VI-A-1
Which Organizations Can Help? - O.H. VI -A -2
Tips on Effective Job Development - O.H. VI-A-3

'TIME: 20-30 minutes.

117
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WERE DO I LOOK?

TELEPHONE BOOK YELLOW PAGES

CHAMB61, OF COMMERCE BUSINESS DIRECTORY

COMMUNITY SEPICE\RAMPHLETS

OTHER,:

I

,

4')



CONTACT

1.1

WHICH ORGANIZATIONS LAN HELP?

1

0. H. VI-A-2



0. H. VI-A-3

, TIPS ON EFFECTIVE JOB DEVELOPMENT.
k

1,

,fr

r

...

--o

t

i

ill

.
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EMPLOYMENT

STRATEGY B: Brainstorming

PROCESS:

1: Trainer reviews, information provided in Key Concepts

TOPIC VI - STRATEGY B
TRAINER's NOTES

2. Trainer introduces the activity by stating:

"Students With exceptional needs who hve:acquired the

needed social and job skills may be placed in paid employment

before graduation." Maximo effort must be made to place

that student in a job. Typical concerns of the WEE Coordinator °

in developing employment sites are often convey ed in-questions

such as "Where do I look?" "Which organizations can help?" and

"What are some effective ways of developing jobs?" "We would li ke

you to think about the waysou hale answered these questions. "

3. Trainer lists' the questions on chart paper and asks participants

to form small groups.

4. Trainer instructs participants to choose one or more of the questions,

braihstorm ideas/techniques and recordl responses on chart paper%

5. Trainer may want to.use O.H. VI-B to review the purpose and rules

of Brainstorming.

6. After 10 minutes, trainer instructs each group to select the

brainstormed ideas/techniques that members agree are the most useful

and workable.

7. Trainer asks each group to report the ideas/techniques that have

been chosen.

. 8. Trainer records-these ideas/techniques and posts the chart so that

it is available during the Action Planning'Activity.

MATERIALS:

Key Concepts
Overhead Transparency

Brainstorming- O.H. VI-B
Chart paper and markers

TIME:- 20-30 minutes.

121
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"Brainstorming"

0. H. VI-B

PURPOSE:

TO CREATE A GREAT NUMBER OF IDEAS WHICH LEAD TO MORE

QUALITY IN THOSE IDEAS

TO OPEN PEOPLE UP TO SHARING IDEAS WITHOUT FEAR OF

CRITICISM r.,
/

TO ENABLE MEMBERS OF GROUP TO BUILD ON EACH OTHERS'

IDEAS.'

RULES:

o' NO CRITICISM . ALL IDEAS ARE ACCEPTED

IDEAS SHOULD BE FREE WHEELING . AS WAY OUT AS YOU WANT

TO MAKE THEM: .\

BUILD ON THE IDEAS OF. OTHERS . . SOMEONE MAY GIVE, YOU AN

IDEA YOU CAN ELABORATE UPON

S
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EMPLOYMENT

TOPIC VI STRATEGY C

J

STRATEGY Learn and Practice Opportunity - Identify and Inventory
Employment Sites

PROCESS:

1. Thetrainer introduces the activity by stating: "Obtaining information

on employment opportunities to which students can be referred is one of

the major responsibilities of the WEE Coordinator. Contact with

businessmen and women to inform them of the service is critical to the

success of job development. Some job development activities which

have been effective are:

Personal contact with individual employers at their business.
o

'Mailings : a good preliminary step before making personal contact.

Speaking engagements to civic groups.

Newspaper and radio spots.

Once employment sites have been identified, it is important to set up

a system for keeping track of which employers are looking for employees

and what they are looking fa.. One system that has been found useful in

identifying and inventorying employer information is an index card file.

The use of an index card format enables you to store large amounts .of

information. The following is a suggestion for developing your own

Employment Site Data Card File."

2. Using O.H. VI-C and a telephone book or directory, the trainer ,

illustrates how to complete an Employment Site Data Card.

3. Distribute 5 x 8 index cards and 1161 telephone books or local

Chamber of Commerce Directories.

4. Ask participants to scan the yellow pages or the directories to

identify potential job sites and fill out -at least three index cards&

5: Debrief activity by asking participants to share any systems that

they have 'develop46 to identify and inventory employment sites.

MATERIALS:

Overhead Transparen6
Employment Site Data Card - O.H. VI-C

Local telephone books (prior to training, 'request that participants

Local,Chamber of Commerce Business Directories bring telephone books

'11 Package of 5 x 8 index cards (3 times the number
and directories)

of.participants)

TIME: 20-30 minutes.

)23



Type(s) of Potition(s)

Employment Site
.

Phone Nthnber ( )

Address

EMPLOYMENT SITE DATA CARD

.e"'

Contact Person

Appropriate forlstudent, grade level, required skills, etc.)

I

Record of Contacts:

Date Student Placed Position
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MATERIAL

1

A
TOPIC VI
KEY CONCEPT

EMPLOYMENT, PHASE:- FOR STUDENT WITH ENTRY LEVEL WORK SKILLS

c-

TEXT

ir

Placing Student in Private ,Indu.stry

The acquiring of social and job skills by students

with exceptional needs may lead to placement in an

employment station before graduation. When the

student has developed sufficient skills,a maximum

effort must be made to place that person in a job.

Assessffent results, will determine when a student

is "job ready."

Finding non-paid training stations in governmental,

not-for-profit locations or private business is

easier compared to locating Paid employment stations..

A key to success is the salesmanship of the WEE

Coordinator as a job developer and the coordinator's

knowledge of the community, businesses, and -

proprietors. It is a selling job -- selling a.

now qualitied 4udent whose disability is trrelevant

to becoming a productive employee for that busin'ess.

It is important to have specific documented infor-,

mation about the student's strengths and weakneses.

Teen Makowski, in ahandbook on "Mainstreaming

in Work EXperience Education" points out:''

"Ii is important to know if a student can

work in a high pressure setting like fast

food service; or if they are 'able to make

change; or if they are cable to work in a

job that requires dealing with customers.

If there'are not enough job requests that
,4

are appropriate, check with familiar 64ployers

to see if they will consider a special education

student. Encourage the students to seek their

own jab, by explaining where and how to find jobs."
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MATERIALS

TOPIC: VI

KEY CONC T
EMPLOYMENT PHASE: FOR STUDENT WITH ENTRY LEVEL WORK SKILLS

Overhead. VI-A-

TEXT

Common Questions In Developing Employment Sites:

Where Do I Look?

Analyze the, student's skills and then look at those

obvious businesses that can utilize those skills

in their entry level hiring. YoU can caRvas

the community in the office by using the

telephone'book yellow pages and the Chamber of

Commerce Directory of Businesses. Look at those

businesses that typically hire youth, have 'a high

turnove or hav-eservice-type entry level positions.

Don't overloot union sh4s. -Agreements can and are

being made,with unions for job placement.

' Work experience education is not the only program

available-to students through which they can have a

direct, supervised experience with the world of

work. Other programs are:

ROP/ROC

These programs are run by county offices of

education or district consortia. Throughout

California, many regional occupational programs

or centers which provide vocational skills

raining have been developed.; It is \

important that the Students be placed V

according to their ability and interest.

ROP/C teachers must be made aware of any

modifications the student may need. The

first step to exploring the admittance

of a special student into an ROP/C is to

.talk with the ROP/C.counselor on the high`.) I

school ca us. The specific vocational
Ala

instructi n available to students through

/-- - ROP/C ave ages 10 to 15 hours per week,

three hours per day.

7



EMPLOYMENT PHASE: FOR STUDENT WITH ENTRY LEVEL WORK

MAT RIAL

Overhead VI-A-2

Overhead VI-A-3

TEXT

a

TOPIC VI
KE CONCEPT
K LLS

CETA

Federal Comprehensive Employment and Training ,

Act funds are available to pay students. School

districts are involved with CETA in different

ways and their work programs vary. Basically,

students receive minimum wage and school credit.

for 10 -15 hours of work per week. Work.

locations are found by CETA persohnel and

students are assigned based on their interests

and abilities.

What Organizations Can Help?

Contact organizations, parents, friends,- newspapers,

service clubs, and any groups that. support affirmative

hiring practicgs. Contact the local California State

Employment Development Department (EDD) and the Governor's

Committee on Employment of the Handicapped. The 1
National Association for 'Retarded Citizens has an

on-the-job training,program (NARC-OJT) which will

reimburse the employer some of the Wages paid to 4

student who is mentally retarded: . (See Appendix'. C.)

'What Are Some Effective Job Development Techniques?

The keys to job development success are doing the

'homework :and salesmanship. Talk the emproyer's larigage,

'leave your card, patronize the business. Emphasize

the quality of the students you are working with.

Do not sell; students eho'rt. Have a resume of local

businesses that are already participating in the

program. Wherever a personal contact is made, record

it' on the' 5,x 8 Employer Site Data card. Stay in cOn-

tact with Potentiall.employers and arrange. press

releases and events to acknowledge their support.

128
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WHAT HAPPENS AFTER GRADUATION?

TOPIC VII SUMMARY
TRAINER's NOTES

OUTCOME:

Participants will increase4their understanding of the impottance of net-

working with other.agencies,.organization and schools to support the

'student's transition from the school to 6 e community.
,

.SUGGESfED LEAD TRAINER: ' Work Experiende Education Coordinator

0
STRATEGrES:

The key'points included in the topic "What Happens After Graduation?" are:

o Communication with parents, counselors, specialists, and case

workers is fundamental to-wsuccessful transition. 0

o WEE Coordinator and Special.Educator must plan support

systems for eaCh graduate at least one semester before

graduation. ,

o Community serVice agencies/organizations, adult schools, etc.

can provide supportive services after graduatiOn.

Training strategies which can be used separately,or in combination to

present the key points include:
... 7

Strategy A: Presentation with discussion - "What Happens After Graduation?'

1 ,
Strategy B: Panel presentation by .representative'of community ,

service agencies, private and not-for-pay businesses,
-

Enabl. ing Centers,,ROP/ROC centers, adultchools;

and the tali.f6rnta Employment Development Department.

/- ,
11
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WHAT HAPPENS AFTER IADUATION?

STRATEGY A: ., Presentati

PROCESS:

11

TOPIC VII- STRATEG A

TRAINER's NOTES

e.

1. .The trainer reviews the information provided in Key Concepts and

develops a presentation, highlighting main points with an overhead

,, ,transparency-: .

..,

2. Throughdut the wesentation, participants are encouraged to share the

strategies they'have used to support students after graduation.. .

3'. ,Co-trainer can recond the strategies which/can serve as a' resource...
'./

..i

$ MATERIALS:

. Key Concepts
. .

1 Overhead Transparency° .

Planning Individual Support Systems -,O.H. VII-A

TIME:' 20 -30 minutes.

...

91
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PLANNING INDIVIDUAL SUPPORT SYSTEMS

0. H. VII-A

WEE COORDINATORS AND SPECIAL EDUCATORS CAN NETWORK-WITH:

DEPARTMENT OF REHABILITATION

COMMUNITY COLLEG /UNIVERSITY

ENABLING CE TERS

FIT- SCHOOLS
7\

REGIONAL \CENTERS

ORGANIZATIONS

a

GOOD WILL-INDUSTRIES OF AMERICA, INC.

EASTER SEAL SOCIETY, INC.

ROP /ROC'S

0' EMPLOYERS

4
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TOPIC VII - STRATEGY B
TRAINER'S NOTES

WHAT HAPPENS AFTER GRADUATION?

STRATEGY B: Panel Presen a 10

2

PROCESS:

-- 1. Thetrainer contacts local community service organizations,And

agencies, community colleges, adult schooliete to request a

representative who is willing to participate in a.panel discussion.

(Refer to Topic VII, Key Concepts, for other organizations and

agencies to be contacted.)

2. The trainer introduces the panel by stating:

"Continuity of services from K-12 to adult years is often neglected.

Frequently graduates sit at home for years and the successful place-

ments lose a job and dom't know where to turn. School districts can

cooperate with adult education; community colleges, and training

institutions by coordinating curriculum development and the flow of

complete IEP objectives for successful outside placement. The WEE

Coordinator and Special Educator must begin planning individual

support systems for each graduate at least one semester rfore

graduation. The organizations, agencies, and schools represented

on this panel are key to the networking needed to assure the

successful transition of,the student."

3. The trainer introduces and asks each panel member ta describe the

services, programs, or assistance the organization/agency can

provide. Panelists should also be asked to bring multiple copies

of pamphlets or brochures which describe the services of the c

organization/agency.

4. Once each panelist has completed hisfher description, the trainer

asks"panglists and participants to discuss the experiences they have

had in assisting student transition.

MATERIALS:

Key Concepts
Pamphlets, brochures if available from the various agencies, schools,

and organizations -/

TIME: 30-40 minutes.

1.32



r

rit

MATERIALS'

e

A

WHAT HAPPENS AFTER GRADUATION?

TEXT

TOPIC VII
KEY CONCEPTS

to'

Continuity*of services from K-12 to adult years is

often neglected. Frequently graduates sit at home fo?

years or the "successful" placements lose their job and

don't know where to turn. .

Appropriate school records can kee released to a public

or private agency when a referral is made. A ninety-

day follow-up check can be made to see ifthe\

gft8uate receiving appropriate services and if any

further assistance from the school is necessary.,

Before graduation, it is recommended that an exit

conversation be het with every student. Summary-

information i$ also shared at the final IEP conference.

40 This is an appropriate time toreview with students

their work progress and determine the type of 'future

assistance needed. The WEE Coordinatoor can give

each student a letter of recommendation based. upin

the progress the student has made.

. .A

School districts can-cooperate with adult education, .

community college, and training institutions by

coordinating curriculum development and.the flow of

completed IEP (Individualized Education Program)

objectives tO ensure' successful educational trsition.

A needs assessment, and an individual and district Action

Plan can help facilitate this inter-agency coordination.

Parents, rehabilitation counselors, and regional center

counselors are key persons during this transition. " .

The sooner'they are involved in post-graduation Planning,

the easier the change willbe for the student.'



MATERIALS

Overhear V I-A

WHAT 'HAPPENS AFTER GRADUATION?

TEXT

TOPIC VII
KEY CONCEPTS

The WEE' Coordinator and special educator must begin

planning individual support systems for each graduate

at least one semester before paduation. The

following organizations, agencies, centers, and schools

can be part of thetsupport system:

1. Department of §ehabilitation

It is suggested that the supervisor of the

Department of Rehabilitation (DR) office

serving your community be contacted and

informed about the num6er of graduates, their

current level of vocational competence, and

their predicted.needs following graduation.

A request should then be made to have a DR

counselor assigned who will meet with the

seniors to inform them of DR's services.

During the initial group meeting, counselors

often distribute intake applications., The

Seniors.and`parents should be fully briefed
,

about the role of the Department of

Rehabilitation, reasons for the meeting, and

the importance of the applications.

DR/Counselor will want to folldw up with

individbal meetings as appropriate. The

client/counselor relationship will either be

formalized Or terminated.

The WEE, Coordinator can monitor the return of

the applications to the DR Counselor and, tHe

subsequent effectiveness of the counselor's

work with the post-gradUItes. The coordinator

should also impress upon_the parents of the

graduates the importance of working closely

r

with the DR.

134
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WHAT HAPPENS AFTER GRADUATION?
-1-

TEXT

-;";F:C VII

KEY CONCEPTS

C

2. Community College/University referral

Colleges throughout California have responded

, to die needs enrollees with exceptional'

needs by crealing Enabling Centers. These

Centers are staffed with persons whose role

it is to assist college students with handicaps

to successfully meet- every pfiesetf their

college experience. Referring high school

grAduates well in advance.of their graduation

to the Enabling Center of their chosen

college is highly recommended.

(

3. Employment

Some graduates will secure their own employMent

on their own or through the help of family and

friends: Others mkt have been placed in a part-

time work experience position by the

WEE Coordinator and they will find themselves

being offered the opportunity to continue

/working after graduation on a part or full-

s tine basis. A ninety-day follow-up should be

made either by telephone or with a question-

naire mailed to the student or the employer.

4. Regional Centers/Other Or'ganizati'ons

A Regional Center is the one agency in the

community that.helps persons with developmental

disabilities of any age and their families use

all essential public and private services to

meet their special needs. The Regional Center

provides services in:

I

I

information and referral;

'diagnosis and evaluation,

counseling,

lifelong.21anning with periodic re-

evaluation,

135
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t

HAPPENS AFTER 'GRADUATION?

TEXT

TOPIC VII
KEY CONCEPTS

continuous 24 hour out-of-home care planning,

placement and fallow up,

expert testimony for regional center clients
appearing in courts,

guardianship,

community education

consultation to public and private agencies,

,financial assistance for purChase of necessary
services.

Services include transportation, adult activity,

and workshop services.- Regional centers house the

Office of Habilitation Specialist from the Depart-

ment of Rehabilitation to aid in DR referral.

Most services are free.

Other Organizations

dfhese organizations serving persons with exceptional

needs an also be contacted to explore their

services for graduates, These include:

"Goodwill Industries of America, Inc.

- Purple Heart, Inc.

'- Local, sheltered workshops, work activity, .

and activity centers

- Easter Seal Society, Inc.

5. California' Employment Development -6epartment (EDO)

. The* California State EMploymeni Development Depart=

_ wan assist in identffying jobs for which a

graduate mi-ght(qualify. :Contact should be made Well

in:advance of graduation. Each county has a Local

Service-Center.

"°,26 , 6. Adult schools -
r

Many school districts have developed adult.programs

specifically for students with exceptional-needs.

AdultAirograms in general should, not be overlooked.

40Tyrricular needs can by CoOrdinated by highschoOl

arid, adult school staff.

P.-
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MATERIAL

.

WHAT-HAPPENS AFTER GRADUATION?

Lai

TOPIC VII
KEY CONCEPTS

Years and years of preparation willmean little if

there is no follow through by the p ublic schaqpieith

referral agencies, employers,and the student. This

networking will reduce the numbers of students who
. -

graduate into adult life unprepared and lacking a

support system.

j37
(
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ISSUES AND CONSIDERATIONS IN zwy

IMPLEMENTING WORK EXPERIENCE EDUCATION-

OUTCOMES:

Participants will increase their under'standing of the concerns, issues,

or barriers 'related to participation of students with exceptional needs

in work experience education.

TOPIC VIII SUMMARY
TRAINER s NOTES

SUGGESTED LEAD TRAINER: Special Education Trainer .

STRATEGIES:

Key points included in the topic "Issues and Considerations" are:

Obstacles which may prevent students with exceptional needs froM

participating in work experience education often-center around issues

of transportation, personnel, and funding.

Suggestions and accommodations which can overcome these obstacles.

Training strategies which ca be used separately or in combination to

cover these key points incl e:

Strategy A: Presentation with discussion - Issues and Considerations

Strategy B: Activity - Analysis of Issues and Considerations

13,3
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ISSUES AND CONSIDERATIONS-IN
IMPLEMENTING WORK EXPERIENCE EDUCATION

TOIC VIII STRAT GY A
TRA NER's NOT

;

STRATEGY A: Presentation with Discussion Issues andtonsiderations in

Implementing a.Worle Experience Ed tion Program

,PROCESS: 6

1. Trainer reviews Key Concepts provided and-develops a presentation.,

2.' Throughout the presentation, tlw trainer asks participants to share

their ideas about the -issues And Zonsideratidns being presented.

3. The Co-trainer can record these responses on an overhead transparency

or chart paper and have the list available for the Actioq Plan session.

MATERIALS:

o' Key Concepts

Overhead Transp,incy
or

Chart paper and markers

TIME: 20 minutes.

se

r.
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TRAINER's NOTE

STRATEGY B:

PROCESS:

ISSUES AND CONSIDERATIONS IN
IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS

Analysis of Issues and Considerations

1. The trainer introduCes the activity by stating:

'"In.a* attempt to implement work experience education for students

with exceptionerZds we have encountered .various obstacles. These

obstacles often center around the issues 'of transportation, persogige,

and funding. We would like to take time to record the thoughts and

information you have about these issues."

2. The trainer litis the following topics with sample issues on chart
, .

paper or transparency:.,

Personnel'

, *- Student ,Coordinator ratio

Support staff

Funding Mechanisms

- Operational Budget

Student Stipends

3. Ask participants to form groups and assign a topic to each group.

4. Ask each participant' to take 5 minutes to write down his/her Perception

of the issue;-1.e., What*'s'involved?, What is the cause of thel.problem?,

4 When does it happen?

5. After 5 minutes, distribute cftart paper and the directions to the

activity. Review the following' steps:

a. Each member is to state his/her thoughts to the small

group. Other members may only ask questions necessary

to assure their understanding.

b. A group recorder fists the ideas of each member on chart

paper.

Groups take brainstormed issues and do one of the following:

1.. Make a new summary List that includes all of the

issues but eliminates dupl ation.



:

A

TOPIC VIII S RATEGY B
TRAINER'S NOTES

ISSUES AND CONSIDERATIONS IN
IMPLEMENTING WORK ,EXPERIENCE EDUCATION PROGRAMS

2. Selects three or four issues. that they think are

Most worthy of further explorition.

3. Votes to'determine five most important issues

and lists them on paper, [Voting is done by

having each participant select five -issues and-raW

them in order.of personal priority. Tally the

individual votes and list' those issues that

received highest number of votes.]

d. Recorder lists these selected issues on the chart paper and

prepares to repdrt to the large group.

Time Limit: '20 minutes.

6. After.20 minutes, trainer asksveach group to report the issues

selected. Co-trainer records the issues on chart paper.
a,

7. During the Action Plan activity,' participants.oin brainstorm and

select solutions to the issues.

TERIALS REQUIRED:.

Activity birectidhs - Analysis of Issues and Considerations - m.o. YLII-B-1

Chart paper for'each group and markers

IME: 40-50 minutes.

4.
1
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tr Activity Directions

Analysis of Issues and Considerations

TOPIC VIII - STRATEGY B

H. 0. VIII-B-1

Steps to Completion:

1. Each member states brainstormed ideas to group.

2. Group recorder lists each person's ideas on chart paper.

3. Group reviews information and does one of the following:

Makes new summary list that includes all of

the issues, but eliminates duplication.

Selects 3 or 4 issues that they think are

worthy of further exploration.

Votes to determine 5 most important issues.

[Voting is done by having each person select

5 issues and rank them in order of personal

priority, tally the individual votes and

list those issues that receive the highest

number of votes.]

a

4. Recorder,lists these selected issues on chart.paper and prepares

to report to large group.

TIME LIMIT: 20 minutes.

co,
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MATERIALS

Overhead Trans-
arenc or Chart
a er

TOPIC VIII

ISSUES AND CONSIDERATIONS IN
IMPLEMENTING WORK' EXPERIENCE EDUCATION PROGRAMS

TEXT

Transportation

KEY CONCEPTS

Transportation is perhaps the greatest obstacle for placing

students with special needs in work experience educatioh.

Thot-re towns which hay& public transportation may have nfre-1

q0ent service or buses may fail tor'senve the areas where work

stations exist. It may 'be a physical impossibility(or'sdme

students to board public transportation. Parents and relatives

may be working or lack transpoitation themselves and are unable(

to help the student get to work. Coordinators are cautioned

tobe thorough in planning oul the transportation require-

ments for their'. students. The best solution tptransportation

problems may. be for the school district to assume the

responsibility pr contract with a private transit company
6.

'to provide bus service. Perhaps, district transportation

coed deliver the student to the job station and the parent
t

could pick"up. Each student is to be considered indi-
%

vidually. A,primary prOgram objective -must be to, help ,

students establish their independence with.respect to

mobility and transpOrtation. Assistance in prOviding their

- trans4rtation.to a work site should only be considered

when -other-alternatives, such as walking, riding a bike, or

using other safe and reliable means, have been exhausted.
fi

Personnel

In both -large and smaII-tri"6 school districts, the WEE_

Coordinator with'the help of the special educator can '2,

include additional students in work experience education. ',

'A special education class teacher could,be assigned two
4111

or more periods per day to-devote to placement of WEE students.

Instructional aides and patents could'also be utilized tO

increase the numbers of students served.'
.

In ..large district,where the number,of-students with ,/

:exceptionarneedsexceeds-45, a full -time WEECberdinatorls
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MATERIAL

4

ISSUES AND'CONSIDERAT1ONS IN
IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS

TOPIC VIII
KEY CONCEPTS

TEXT

recommended. gy law the WEE Coordinator. /student ratio is

1 to 125. This is not realistic for the needs of special
9

education students. Special funding is needed to suppdrt

'more workable student loads and guarantee mainstreaming.

In large programs, support staff will be needed to issue

work permits and to process other `types of paperwork, fiat

are part of the program. An additional part or full-time

job development staff member is a tremendous asset when the

budget allows.

-

Many Special Education teachers do not deal with nor may

they be trained in teaching vocations, careers, on-the-job

behaviors, and interpersonal relationships. The WEE

Coordinator and special educator-can learn from each other.

Funding

There is no simple solution to funding. The budget is a

result of the school district or county of1fice of education's

local planning priorities. Vocational and special education

programs may use DesignatedInstruction and ServiCes funds

to provile specially designated vocational and career

development. Career education fulds could be_used when

designated in a grant.

Ye

Secoodary school districts can receive funds pursuant to the

Educational Amendments of 1976 (PL 94-.482 and PL 95-40),

Title-II, Vocational Education Act. These funds are matched

. with general special instruction, vocational guidance, and

counseling. These funds are available on'a limited basis .

for county offices, Regional Occupation_Rregrams and Centers,

as well as secondaryschools.

In addition, there are funds available in local Comprehensive

Employment and Training. Act iCETA) amendments of 1978,

r
(PL 95-524) through local prime-sponsors' and private.

industry councils. Some funds are available through the

2 .



MATERIAL

ISSUES AND CONSIDERATIONS IN

IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS

TOPIC VIII

TEXT

EY CONCEPTS

I

State CETA office. EDD (Employment Development Depart-

ment) also administers the California Worksite Education

and Training Act (CWETA), effective through September 1982

CWETA, in coordinaign with.other state-agencies-,fnd CETA

prime sponsors, develops training programs for sapecific

jobs in the community.whj.ahmeet labor demands of

employers whp must' commit to hiring trainer's. Other local

and state funds exist for education programs through

private industry, service cluhs, such as Easter Seals>

Society, Soroptimists, Rotary, Elks, Lions, Kiwanis,

unions, and retirement 'fundg; grants froM'such corporations

as the Ford Foundation, and other coMmunity.organizations

NARC-OJT (National Association for Retarded Citizens - On

the Job`Training) fundscan'also be used.

ti,Incentive Stipends

It i,1egaifor school districts to provide their students

with an incentive stipend for working. The philosophy of

l'ipayine,the students hatan-educational and practical

,
rationa*. .S dentiwill normally incur expenses while.

wREking. Thei clothes wear out. 'Certain items of clothing
,

may be requir , e.T.,'hair,n
,

ts,,tafety-toed shoes, ,gloves,

or aprons. They may'have p i,lbr'p'ublic.transporttion.

While on the job, the social aspdcts of work are as .

important as gaining spedfic skills, so when co-workers.

take a break; .the students\shoUld:bmble to go arong and°.

((afford a snack. Mond§ paid.as an.incentive stipend can begaff

on the hours or days worked.

The stipend an vary in amount. A student just starting

work may receive one amount while &student who is on a

second or third work training.assignment.may receive more.

SSI: Supplemental Security Income
,

Students with exceptional needs On SSI need not risk losing

their SSI as a result of working for. pay., The regulations

concerning SSI art complex and are applied individually:
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I

ISSUES AND CONSIDERATIONS IN
IMPLEMENTING WORK EXPERIENCE EDUCATION PROGRAMS

TEXT

TOPIC VIII
KEY CONCEPTS

Persons may earn-up to $6,5 a month or $195 a quarter without

having any'deductions from their SSI'check. For Avery 2

earned pver the above amounts, $1 is deducted &Om the SSI

grant until the entire check is gone. Work related expenses

involved, e.g. public transit and speCia) tools, are taken

into consideration befo e any deductions are made.

There is a "trisal_wo eriod" which extends from 2-9 months.

During this time, judgments are made regarding the pro-

ductivity of the employee compared-with other non-handicapped

workers. It is possible that an "extended period of eligi-

bility" for SSI or up to 15 months and beyond may be

"granted.' a

Students who are receiving SSI should be aware that many

evaluations are made over a long period of tiff to establish

their ability to compete Ad hQl' i a job before their SSI is

terminated: A Social Security ale worker is responsible

for'these evaluations. If it is

needed, the individual can apply.

severe physical or mental I\

yea\or longer) then they can be rein

rminated and is again

f they meet-the criteria,

pairment for one

tated.

For further information, contact the ne Social Security

Administration office and also pick up th following

pamphlets:

What you Need to Know About SSI

SSI for the Aged, Blind and Disabled

SSI for Disabled or Blind Children

1980 Disability Amendments - A training Guide for
Vocational Rehabi4iition Counselors

1



COOPERATIVE WORK EXPERIENCE EDUCATION
/

TOPIC IX SUMMARY
TRAINER's NOTES

OUTCOME:

Participants will clarify their understanding of the responsibilities

of the WEE Coordinator and tht special educator in developing.and

implementing a cooperative work experierice program.

SUGGESTED LEAD TRAINER: Special Education Trainer

STRATEGIES: 10

The key points included in this topic "Cooperative Work Experience

Education" are:

Cooperative efforts of the WEE Coordinator and the special

educator increase the student's chances of a successful work

experience:

Clarification of roles leads to a better pnderstanding of the

ways pectal educators apd WEE Coordinators can assist each

#
other.

Training strategies which can be used to present the key points include:

.Strategy A: Presentation - Cooperative Work Experience Education

Strategy 6: Role Clarification Activity Level of ResPonsibility.

t

r
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COOPERATIVE WORK EXPERIENCE EDUCATION

STRATEGY A: Presentation

PROCESS:

TOPIC IX - STRATEGY A
TRAINER's NOTES

1. Trainer reviews information provided in Key Concepts and develops

presentation.

2. During the presentation the trainer asks participants tp describe

the role and responsibilities of parents, work experience coordinators,

and special educators. Overhead transparencies IX-A-1 and IX-A-2 are

provided sothat the trainer can list these ideas.

. 3. Throughout the presentation, participants are couraged'to discuss

their perception of the roles and respons ties.

MATERIALS:

KeS, Concepts

. 'Overhead Transparencies

Parent Support - O.H. IX-A-1
Cooperative Efforts - 0,H; 1X-A

TIME: 20-30 mj,nutes.

14s
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PARENT SUPPORT

O.H. lx-P-1

PARENT PARTICIPATION MPY HOLD T'g KEY TO A STUDENTS

SUCCESS; PARENTS CAN PPRTICIPPTE BY:

7.

PROVIDING IDEAS FOR JOB PLACEMENT SITES

BECOMING A MEMBER OF VOCaTIONAL ADVISORY GROUPS

\
14
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COOPERATIVE EFFORT

0, H. IX-A-2

2

, COOPERATIVE PLANNINCAND IMPLEMENTATION BY THE WORK EXPERIENCE}

EDUCATION COORDINATOR AND SPECIAL EDUCATOR WI BE ACCOMPLISHED

BY

SHARING -J-6B SITE VISITATIONS

DEVELOPING APPROPRIATE CURRICULUM,

4
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TOPIC IX - STRATEGY' B
TRAINER's NOTES

. COOPERATIVE WORK EXPERIENCE EDUCATION .

STRATEGY, B: Role Clarification Activity "Level of'Responsii0ility"

PROCESS: t

1. 'Trainer introduces the rtivity by Stating:

Most secondary students with exceptional needs can participate in

work experience educatiOn. The quality of that participation dekends,

upon the degree of cooperation between parents, special educators,

work experience coordinator, and the student. Cooperative planning

And implementation by the work experience coordinator and the special

educator can increase the student's chances for success in the world

of work. An essential ingredient in any cooperative effort is a clear

understanding-of the responsibilities each person has in performing

his/her work. The following activity provides you with an opportunity

to clarify and discuss your perceptions of the role of the special

educator and the work experience coordinator in providing work

experience education.for students with exceptional needs."

2. Triner assigns an .equal number of special educators and work

experience coordinators to small groups.

3. Trainer distributes the Level of Responsibility Activity Directions..

and Worksheet and explains the levels of responsibility. (Refer to the

worksheets for an explanation of each level.)

A. Trainer instructs participants to read directions and complete the

worksheets independently during the.text 10 minutes.

5. Once participants have completed the assignment, ask participants to

select a recorder to tally the individual responses on a blank work-

sheet. The tally shoulAiflect the role of the person responding.'

151
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COOPERATIVE WORK EXPERIENCE EDUCATION

On a chart or board, illestrate the following method for recording.

TOPIC IX STRATEG :

TRAINER's NOTES

Function

Levels of Responsibility

(1) Complete (2) Assist (3) Consult

A. Participates as a

decision maki

niter of IEP

team.

Special Educator t/t/

Work Experience Coordinator

v V.

Special Educator /

-

.

.

Work Experience

r///

6. After all responses are recorded, ask facilitator to lead a 20-25

minute discussion of the following:

general areas of agreement

significant areas of disagreement

,s major alternative perspectives

7. After 20-25 minutes, ask facilitator from each group to summarize

their discussion.

4A-

8: Co-trainer records areas of general agreement, significant disagreement,

and alternative perspectives.

A

NOTE: Perceptions of roles and responslibilities discussed and recorded

during this activity could be one of the areas addressed in_fhe

Acfion Plan session.

MATERIALS:
00

Copies of Level of Responsibility Activity Directiong - H.O. ,IX -8 -1

Copies of,Level of Responsibility worksheet H.O. IX-8-2

Chart paper and markers- or

1 blank overhead transparency

TIME: 40-50 minutes.

52



TOPIC IX - STRATEGY B

H.O. IX-B-1

/-
LEVEL OF RESPONSIBILITY

.:

Directions:

In your role as'a Special Educator or WEE Coordinator, check the level of

responsibility you, have in the 12 listed fufictions. Be prepared to share
. .

your responses with the group.

Time Limit: 10 minutes.

Level of Responsibility

Level 1 Complete

primary person responsible for completing the function

petson does the greatest amount of actual work

..

Level 2 - Assist

person assists in the, actual work of the person with

the primary responsibility

;Level 3 - Consult

person consults by giving informatign to or receiving
information from person with primary responsibility

,

..,

4k

.

.,,,,, .-
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ROLES OF WEE COORDINATOR AND SPECIAL EDUCATOR IN WORK EXPERIENCE EDUCATION

Functions

Levels of Responsibility

1. Complete . 2. Assist 3. Consult

A. Participates as a decision making member of the
IEP team.

B. Completes vocational assessment activities.

G. Makes work-Isite visitations. .
.

D. Provides class related instruction. \

E. Finds a job for the student.

F. Provides information about community services
available after graduation.

G. Provides mobility training to student.

H. Provides instruction on interview techniques.

I. Communicates with parents.

J. Plans career /vocational education. curriculum:

K7Instructs student in filling out job related
.

paper work.
.

. .

L. Recruits students for Work Experience Education.. .

,

, .

.
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MATERIAL

Overhead IX-A-1

Overhead IX -A -2

COOPERATIVE WORK EXPERIENCE EDUCATION

TEXT

TOPIC IX
KE. CONCEPTS

Most secondary students with exceptional needs can

71
participate in work experience e cation. The quality of

that participation depends upon 'the degree of cooperation

between parents, special educators, work experience

coordinator, and the student.

Parent Support The Important Ingredient

The student's parents must be kept informedto ensure the

student's success in moving toward independence with

appropriate academic, social, and job skills. The

Olarents' positive participation may hold the key to the

success for a student. Their.willingfiess to-help with

transportation emergencies, purchase of,needed clothing,

adjustment offamily routines, and having%needed family

discussions cap often mean the difference between holding

or losing a job. Parents can *vide ideas for job place-
,

ment sites. They are often an untapped resource.

Parents shouldbe:encouraged to participate on vocational

advisory groups. Films,°group discussions, and other

inservice tools can help parents understand their role

in the work experienCe education process.

Cooperative Effoits

Cooperative planning and implementAtion by the work

experience coordinator and the special educator can

incre-dge the student's chances for success inthe.world of

work. Essential to any cooperative effort is a clear

understanding of the responsibilities each person has in

performing his/her work. The expertise of the WEE Coordi-

nator and the special eaducator can assist each person'to

provide a comprehensive work experience program.

For example, the special educator can assist the WEE

Coordinator and the student by participating in job site

visitations. This first hand knowledge of the student's

156
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MATERIA

COOPERATIVE WORKEXPERIENCE EDUCATION

TEXT

TOPIC IX
KEY CONCEPTS

performance on the job is valuable.for relevant clasiroom

planning. Meaningful curriculum content befOre and after

the student is placed is.always a high priority.for

special educators. The work experience education coordi-,

nator can be a valuable resource to the special educator

by participating in the turriculum planning.

In summey, the work experience education coordinator and

the special'educator can work cooperatively on many phases

of work experience. These phases include assessment,

utilizing resources; developing a sequential.curriculum;

- and maintaining or strengthening the student's on-the-job

performance..

1'
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TOPIC X SUMMARY
TRAINER's NOTES

CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION

OUTCOMES:

Participants will increase their knowledge of statewide resource networks,

for developing, improving, and adapting curriculum supporting work

experience education.
o

SUGGESTED LEAD TkAINER: Special Education Trainer -

STRATEGIES:

The key, points included in the-topic, Curriculum Supporting Woilc Experience

4, Education are:

accommodations in the existing school program may be
A

needed to meet the needs of speCial education student

many model programs are available which demonstrate strategies.

for including students in vocational educatitn

o numerous materials are available to teach work 'experience

and vocational education t.

a hetwork of individuals with expertise is a vital resource

statewide resource and dissemination centers are a source

of-information retrieval. ,.

A training. strategy which can be used to present these kAy.points includes:

Strategy A: Resource Sharing Sessicin



TOPIC X - STRATEGY A
TRAINER's NOTES

CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION

STRATEGY A: Resource Sharing Sessi"on

PROCESS:'

1. Trainer reviews the Key Concepts and the handouts provided and
.

develops a resource sharing session.

2. Throughout the presentation the trainer refers to and explains the

resource handouts which accompany the presentAion. See the Key

Concepts for a list of the appropriate handouts to mention.

NOTE: Brief Descriptions of each of the resource handouts are provided

with this topic. Sge Key Points of Resource'Handouts.

3. As the participants review and discuss the resource handouts, the
, .

trainer encourages participants to identify and describe any additional

resources that they know of. Participants can be asked to bring

samples of these resources to.share in the training.

MATERIALS:

Key Concepts

Key Points of Resource Handouts, Trainer's Notes

Resource Handouts

Sharing Educatidnal Success through Replication - H.O. X-A-1
Sharing Educational Success -11.0. X-A-2
Puzzled About'Educating Special Needs Students? - H.O. X-A-3
1982 Vocational Materials H.O. X-A-4
A Slice of Life - H.O. X-A-5
Project Wofth - H.O. X-A-6
Whatever it Takes = H.O. X-A-7
Reference List: Vocational Education, Career Education, Special
Iducaticin - 11.0. X-A-8

California.Career Educatia Dissemination Center Catalogue - H.O. X-A-9
Vocational and Occupational Information Center for Educators in
California (V.O.I.C.E.) - H.O. X-A-10

TIME: 45 minutes..

o

A

1
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TOPIC X - STRATEGY A

KEY POINTS OF RESOURCE HANDOUTS

H.O. X-A-1 - Sharing Educational Success Through Replication

a description of the Exemplary Pro)rams Unit; California State Department

of Education

participants can contact three resource centers: in Orpville, San Jose,

. and Downey

state and federal grant programs are highlighted in 20 minute video tapes

.(free loan); e.g., Slice of Life, Project Worth

provides staff development and training for adopters and adapters

programs covering infant through adult curricula are available

H.O. X-A-2 - Sharing Educational Success
4.4

13 validated exemplary career'education programs dqscribed

H.O. X-A-3 - Puzzled About Educating Special Needs Students?

deAcribes_a_handbook-on-modifyitgsvocatiOnal curricula for handicapped

students

the handbook has uses for'vocat4onal instruction, administration, inter-

agenCy and interpersonal cooperation®, preservice education, inservice
education, and research

includes ordering information

H.O. X-A-4 - 1982. Vocational Materials

anndt,ated list of products and services including curriculum development

aids, audio- visual materials, research findings, and consultant services

includes pricing and ordering information

e

H.O. X-A-5 A Slice of Life

brochure and abstract of'a Title IV-C Project in Fremont Union High School

District

the total program can be checked out\for preview from your local SERN

forsecopdary students with exceptional needs

-
,H.O. X-A-6 - Project Worth

brochure ora Title IV-C project in the La Mesa -Spring alley School

District

for elementary students with except onal peeds

career education and pre4vocational training curriculum

ar
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KEY POINTS OF RESOURCE HANDOUTS

H.O. X-A-7 - Whatever it Takes

three 'soup filmstrips for vocational teachers and administrators

focuses on students withexceptidnal needs and their learning to.
become more employable

a part of the total training package, "Puzzled About Educating
Special Needs Students?"

TOPIC X - .STRATEGY A

TRAINER's NOTES

H.O. X, -A -8 - Reference List: Vocational Educatjon, Career Education,
Special EduCation

current list of California human resources in many topic areas
affecting work experience education

give them a call!.

H.O. X-A-9 - California Career Education Dissemination Center Catalogue

computerized career education dissemination center

minimal cost for postage and XEROXed materials

the single state agency in'California that brokel.s up-to-date
career education materials to schools, communities, businesses,
and government

H.O. X-A-I0 - V.O.I.C.E.

V.O.I.C.E. is the Vocational and Occupational Information Center
for Educators in California

'a joint activity. of the community colleges and the State Department
of Vocational .Education

it provides instructional materials, audiovisuals, references, text
-books, learning activity packages, and transparencies

this is a computerized catalogue and borrower requiest form

no cost

/- 0
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MATERIALS

4

O

TOPIC X
KEY CONCEPTS

.CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION 0

TEXT

Many special education !Indents are capable of I2eing

placed in the regular work experience e catio-i-rpnogram.

Development of an individual-ir educational plan is:.

required for_every studen't served by special education.

---Prticipation in WEE cag;be 'a significant part yf the IEP. .

for high school 11th and 12th grade special edtication

students. It is essential that the speciaf education

and WEE,gersonnel coopet4te. It 'is an underlying

asietion that as a team these two professional groups

c successfil}y meet th -needs of all.students.

Students frith exceptiona n eds are found in regular as

well as special eduation classes. Their needs and

values are no different from their man-disabled peers.

What is.differeA is that they usually come to WEE with

no skill 'training or job experience. WEE Cdordinators

and special educators must take a very deliberate

approach to include students with exceptional needs i41

work experience education.

' 1

,Accommodations in the existing school program must be L\_,

made to'meet the work experience education needs of

the special education student. It is the.responsibility
.

of the WEE Coordinator and special educator to meet

these needs.

Mainstreaming 1p the practice:of'establishing-procedures

to assure that, to the maximum 'extent appropriate,

persons with exceptional needs are educated with persons

who are not handicapped.. It also means that special

class.6i':' separate schooling, 4nd separate programs

(i.e., work experience education) occurs only when-the

nature and severity of the person's need precludes regular

classrooTveducation and the use of supplementary aids.
A

and services. Many model programs are available across

7/I
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CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION

MATERIALS

Handout X-A-1
Sharing Educational
Success through
Replication

Handout X-A-2
Sharing, 7

Educational
Sutcess

4

the nation to demonstrate successful strategies for-

overcoming functlgnal barriers in providing job-related_
,11

r )curriculum to students with exceptional Reeds.

TOPIC X
KEY CONCEPTS

The complexities and implications of recently enacted

federal legislation for state and local agencitsOre

substantial. "Mainstreaming" is a commonvcomponent in

all these laws. Most secondary students eligible for

special education services are eligible for.vocational

rehabilitation and vocational education services.

Consequently, students are being placed in the least

restrictive vocational setting and many are being main-

, strea ed into regular vocational- classrooms and shops.

As a result, educators have expressed a need for

assistance in areas such as diagnostic evaluation,

vocational assessment, instructional and curricular

modification, and inservice'education to, provide

vocational personnel with the necessary skills for working

with'qudents with exceptionaleds. The special

educator can help in this process on the campus and in

the district by706essina needs and developing an

Action Plan with appropriate personnel. Cooperative

planning is_ needed to move toward the goal of mainstreaming

in vocational 'educatidn.

- There are three general -types of job-related instruction
'w a.
'for students with exceptional needs. These are:

(1) vocational education (e.g.; shop, and, business

4, classes); (2) class - related instruction (instruction

tiy the work experience education co dinator for -..

students eneolledetnd working), ) special class

instruction (instruction by the special education teacher

for students enrolled in.specW day class progrip15

or resource specialist progr ams)%

0 J
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MATERIALS

9

Handout X-A-3

Puzzled About
Educating Special
Needi Students?
Handout X-A-4
/982 Vocational
Materials,
Handout X-A-5
A Slice of Life
Handout X-A-6
Project WORTH
Handout X-A-7
Whateyer,it Tikes

TOPIC X
KEY CONCEPTS

CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATIONS

TEXT

Vocational education and special education clastes can

be destgnedito lead up and than support work- training and

job placeMent. Students that become enrolled in WEE are

required by law to complete class-rel'ated instruction

taught by the work experience coordinator. The-State Depart-

ment 0 Vocational Education has just completed a curriculum

handbook for work experience education. Some special

education students cannot manage regular WEE class-related_

instruction. During the individualized education program

(IEP) planning process, classroom barriers can be

identified and perhaps accommodated through special

materials, devices, or supportive personnel.

For secondary pupils, AB 1870 requires "specially 'designed

vocational education and career development" units in.the

curriculum. WEE placement is not Mandated but is vital to-

successful employment for the vast majority of persons wit'h

exceptional needs.

The WEE Coordinator is a membeeof the IEP team. Prior fo

entry into the WEE program, the WEE Coordinator should

assess the student and prepare the results and recommen-

dations for the team meeting. If the student is currently

enrolled in work experience, it is the WEE Coordinator's

responsibility- to report on progress.

Numerous materials are available to teachers to teach

work experience and vocational education. Commercial

packages and locally developed materials aboynd. The

budget, a teacher's imagination, the cooperative

effort of the WEE Coordinator and teacher, 'administrative,

support, parent participation, and utilizing a relevant

curriculum'are the parameters of what can be done to meet

the needs of the students.

.1C4
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MATERIALS

Handout X-A-8
Reference List:
Vocational
Education,
Career
Education,
special

,Education

41111r,.

TOPIC X
KEY CONCEPTS

CURRICULUM SUPPORTING WORK EXPERIENCE EDUCATION

7 Ma
Curriculum can be planned by analyzing results ot

pre-vocational and vocational assessment data. The

secondary curriculum would facilitate the student's

vocatibnal exploration and career decision Making.

Curriculum clusters will include: personal social skills,

daily living skill?, occupational information, onsite

work study, Career education topics, basic skills

training, and vocational education training. The work

experience educatioh coordinator would share types

of jobsavailable%tp the special education staff.

Field tript to those sites, job task samples, films, and

follow-up on assessment results in the classroom can all lead

,to insuring success of the student on the job.

Class-related instruction must accompany the work

experience placement.:This can be handled in a variety

of ways, depending on the student's needs: in a regular

work experience class with curricular modification, or

in the special class setting. The teacher must be

aware of the demands of the regular class-related

instruction performed by the WEE Coordinator and make
.

arrangements for each student, before they are enrolled

in work experience.

The career education and pre-vocational.curriculum

needs 10 be sequential and diireiopmental throughout

the student's schooling. Special Education staff meetings,

theIEP process, and district planning must lead to a ..

-well-defined and coordinated program to succeed in

establishing this continuum.

1
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Handout X-A-9
I:Slifornia Career

Education
Di,ssemination

Center
Handout X-A-10

V.O.I.C.E.

4P'

CORRICULUM SUPPORTING WORK EXPERIENCE EDUCAT

TEXT

ON

Tun; X
KEY CONCEPTS

Human resources should not be overlooked by the special

'educator or work experience education coordinator.

Membership in organizations like the Council for

Exceptional Children and the California Association of

Work Experience Educators can bring a wealth of

infkrmation to the, professianal. Work experience

educators need to keep a current network.pf individuals

that have expertise in the many areas affecting the

success of their programs.

The foTlowiniare some r urce centers for curriculum

retrieval. ,Their addr sses appear in Appendix K of the .

"Issues" paper.

1. San.Mateo Information Retrieval Center (SMERC)

2.' Exemplary Programs Replication Unit, California
State Department of Education .

3. California Career Education Dissemination Center

4. Vocationil and Occupational Information Center for
Educators in California (VOICE)

5. Special Education Resource Network (SERN)

`6. Educational Retrieval Information Center (ERIC)

0

G
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COMMUNITY ACTION

TOPIC XI - SUMMARY
TRAINER's NOTES

OUTCOMES:

Participants will assess the adequacy of the resource 'linkage between

the school and the community.
6

Participants will increase their knowledge of four areas of community

support.

Participants will identify and inventory community resources.

SUGGESTED LEAD TRAINER: Work Experience Education Coordinator

STRATEGIES:

The key points included in the topic, "ComMunity Action" are:

Four areas of community resources 1

Federal and State Agencies.

- Business, Industry, and Labor Organizations

Community Organizations and Agencies

- Citizen and Special Interest Group Services

Community,Barriers

Training strategies which can be used separately or in combination to

cover, these key points include:

' Strategy A:

Strategy B:

Strategy C:

Presentation - Community Action

Learn and Practice Opportunity: "Inventory of School/
District Support and Service to Vocational Education
of the Kandicapped"

Learn andrPractice Opportunity: "Identify an Inventory

Community Resources for Work Experience Education

ft

10,



COMMUNITY ACTION

STRATEGY A: Presentation

PROCESS:

1. Trainer reviews information provided in Key Concepts and develops

a presentation using the Overhead transparency'provided.

2. Throughout the presentation, participants are encouraged to identify

the aVncies that have assisted them in providing services to students.

TOPIC XI - STRAT GY A
TRAINER's NOT S

3. Trainer can list these additional agencies on 0.H..XI-A.

MATERIALS:

key Concepts

Overhead Transparency

Community Resources and the Special Needs Learner - O.H. XI-A

Resource Handouts

Information Directory to Services within the departments of
Education and Rehabilitation - H.O. XI-A

TIME: 15-20 minutes.

, 0

O
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O.H. XI-A

COMMUNITY RESOURCES AND THE SPECIAL NEEDS LEARNER

FEDERAL AND STATE

AGENCIES

VOCATIONAL REHABILITATION

.

BUSINESS, INDUSTRY, AND

LABOR ORGANIZATIONS

SPECIALIZED TRAINING
PROGRAMS

COMMUNITY AGENCIES CITIZEN AND SPECIAL

AND ORGANIZATIONS INTEREST GROUP SERVICES

CHAMBER OF COMMERCE SPECIALTINANCIAL
ASSISTAN$E

Career-Vocational Education for Special Needi Students; are Department

of Education, Education Building, County,Civic Center, isali , California



I- COMMUNITY ACTION

TOPIC XI - STRATEGY 13-
TRAINER's NOTES

STRATEGY 8: Learn and Pr4i'fice Opportunity: Inventory of School /District/

College Support and Service for Students with Exceptional Needs

PROCESS:

1. Trainer introduces the activity by stating:

"Planning and programming must be designed to enable students to

achieve vocational objectives that would, without such assistance,

be beyond their reach. In order to ascertain existing support and

service to work experience education for students with exceptional

needs, we would like you to complete the "Inventory of School/

District/College Support and Service to Vocational Education for the

Handicapped."

2. Trainer explains the form and asks participants to complete the form

as a team representing work experience education and special education.

3. Trainer distributes,the inventory and asks participants to complete

as many of the items as they can in 15 minutes.'

4O Once the participants have completed the actity, the trainer tells

participants that the information that they have not completed can be

.used to identify areas of need. Steps needed to complete and more

effectively use these resources' can bit outliried during the Action Plan

session.

MATERIALS:

Copies of the worksheet, "Inventory of School/District Support and

Services to Vocational. Education of Handicapped Students" - H.O. XI-8

TIME: 20 minutes.

it
3
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TOPIC XI STRATEG B-

H.O. XI B

INVENTORY OF SCHOOL/DISTRIcl/COLLEGESUPPORT AND.SERVICE
TO VOCATIONAL EDUCAT !)N1 FOR THE HANDICAPPED

Name of person submitting inventory Title or position

School/college

(

District r.

Address Zip Telephone

( ) This inventory was compiled by an individual

) This inventory was compiled by a committee m train nrade'up of icpreseniatives of voratiAl cdrica
furl ( 1 administrator, director, ( ) supervisor, ( 1 counselor, I 1 teacher, ( ) resource person,
and (pedal rdiliatIon ( 1 administrator, director, ( ) supervisor, ( '1 counselor, ( ) teacher,
( ) resource person, and ( ) others

Date

.

.

A COMMUNITY
.

2

2< wI 1
us 0

w

w

1"-nst

C,
isf

w
$-4
n

0
<

1 The communily is aware and supportive of vocatinndl ectuca ion for the handicapped in this
school/district

.
?

2. The community has already removed or is working to remove physical barriers for the handi-
capped

.

,

3 The community has been surveyed as to the location and identification of hanilltapped individ-
uals of school age

.

,
4 The community is given the opportunity, by the school bowl, to review periodically the yoga-

tional education programtorethe handicapped. .

NW

5. lhesehool/district provides vocational programs and services to the handicapped students from
other school districts within the community. .

.

,

. .%6 Community groups such as Lions, Kiwanis, Altrusa, Seroptimists, and other service clubs and
religious organi7ations are active in providing service to the handicapped in the community. .

COMMENTS

*Vocational Education: An Action Plan for Serving Handicapped Students;
Chris Almeida, Consultant, California State Department of Education, c1981.
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TOPIC XI - STRATEGY B
H.O. X1 -B

, 10.
.

B SCHOOL/COMMUNITY RELATIONS

. .

z
< IT

a
D

La a
wa02a

`'
a
Da
w0
4

w
1-

°.1,

0
*t

1 The news media is involVed with the school /district in the area of school/community relations,
coverage of vocational programs for handicapped students. ..icluding

. 7

2 Positive efforts are maintained by the sch-ool/district to inform the community of the vocational
programsfor the handicapped through open meetings and reports.

o .
3 Regular contacts with community employers andlagencies are Maintained to provide liaison and

information

4 Campus tours of vocational education programs, including activities of handicapped students, are
schAduleci on a regular basis as well as on a request basis.

.

5 School/district representatives make prestations at service clubs, special-interest groups, and
other community groups and organizations.

6 Publications and reports on vocational programs for the handicapped are made available to the
community .

. . ' ...
7, School /district representatives regularly contact business and industry leaders to inform them of

the vocationalprogram for the handicapped and identify employme)nt potential.

' ..."" _ .

8 An established procedure is used to disseminate information about the achievements and merits
. of the vodationai programs for the handicapped to students, parents, faculty, and the community.

COMMENT

I cunt lint() 514

A.1

a

ts

2

A
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STRATEGY C:

.

COMMUNITY ACTION

Sr

TOPIC XI - STRATEGY-
TRAINER's NOTES

Learn and Practice Opportunity:- Identify and Inventory

Community Resources for Work Experience Education
4

PROCESS:

1. Traier-introduces the activit by stating:

"Effective management of comrt,jnity resources is a-key to success in a

work'experience education community action program. The Work" -

experienQp,-special education team should haVe the,names,:addnesses,
tv

functions, and persons responsible for:community support groups.
>sr

This eam needs to also designate the persowresponsible for outside

cOnt ctsl the frequency of:the contact., and the purpose of such.

Wwoulelike you as a` team to spend the next 20 minutes finding-some
.

;Ike this information and completing an-inventory.ofcommunity'support

"o

,

t...ar -groups." ' ,I <

2. trainer distributes the,"Commurvity Resource Inventory for Work:

Experieke Education" and asks coordinator /special education team"
.

.

to complete the inventory using the telephOne book, Chamber,of ,':,

'''' . Commence Directory, and their own memory. .°
-, ... - .

NOTE:' Time limit 20 minutes.
.

'trainer should mention that this tnyentory is only :One method for

'recording this information. yarticipants:are encouraged to describe

other ystems during the debriefing. Partj.cipants'willprobably not .

be able to finish completing the inventory in the time allotted.-
0

3. Onte:participants have completed the activity, ,the trainer mentions

the different ways that the informatidn collected 1.n the inventory,

:Can be used., e.g"."), mailings,.publjc relations listtnqs, resbUqe

.".toparenis, invitation list,'etc.
A

'frainer isC(S?'pa'rtici-pants to desCribe any sy;tem they have devefopecii4
. 4 r

c, td identify and record community resources.

O

O

"V.

I

i...). ,

.

.. ' . .

V 4

/
4

% , '

.,"

.

.4 '*',

.1

e ..

It

4 4

MATOIALS: '-'

,, .
.?

.
,.

Copies of'WorkSheet, "Community
t
Resource,InventOry for'Work.Experienct

,....Education" - H.O. XI-C - . ...

g

# .....-,.

- ,

2.

-4



COMMUNITY- .ACTION

*Telephone- gook 7 yellow pages (optional)

*Chamber of Commerce Directory (optional)
.

* Participants'can ba'asked to bring these to the training. The

trainer,sboui,d'havq extras-on hand.

TOPIC XI STRATEGY C
TRAINER's NOTE

ts

TIME: 20730 minutes.

.

A .

#

7

a

.
y
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COMMUNITY RESOURCE' INVENTORY FOR WORK EXPERIENCE ElICATION

Resource Category ' Resource
70

Contact Person

I. Governrental 4

Department of

Rehabi I i cal on-

District OffiCe

zRegional Center

for the,

Developentally

Disabled

umpnatilEnsive

Employment

Training Act

County

Department

of Social

Services

Community

College(s)

Adult Education

-District(s)

Social Security

Adm nistration

Department of

Motor Vehicles

Bureau of

Indian,Affairs

Waal Health
Agencies

4

eI

Title or
Responsibility

4

I

Location and Phone

Description of Specific
Resource or Service

2

O

11.-41

4



Resource Category

Sheltered

WoNshops

Planned
Parenthood

rt

Welfare Office

Others

H. Commit/ Service
Organizations

\KA

YkCA

Red Cross

Salvation Arny

Others

III. Civic Clubs

'Chamber of Camerce

Jaycees

Rotary Club

Kivianis

Ci vitm

Elks

Liaris 1.77

Resource Title of -Description of Specific
Contact Person Responsibility, Location and Phone Resource or Service



C

Resource Category
Resource-

Contact Person

Title of escription o pecific

Responsibility Location and Phone ' Resource.or Service

Knights et.

Colurbus

Optimists

Soroptidis

Others

elf

*Adapted from'Career Exploration and Preparation for the Special Needs Learner.
L. Allen Phelps and-Ronald J. Lutz,; Allen & Bacon, Inc., Boston, 1977. p. 143.

4 1°9

.9
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TOPIC XI

COMMUNITY ACTION

FAXECIF.94 TEXT 6

Overhea. XI-A

Han out XI-A

r.

KEfCONCE T

A student with exceptional nee&S'often requires the

support of four areas of community reskrces:

1. Federal and State Agencies.

2. Business, Irldustry, and LabOrOrganizations.

3. Community g ncies and Organi"zations.

4. Citizen nd Special Interest Group Services.

In meeting the needs of Students,c;the'Lrdinator
A .

should begfil by identifying all of the agencies that

can provide some help. Besides the services listed

in the overhead, the 'coordinator should not overlook

the school district specie] education office and its

counterpart at the county and state levels.
4

Some agencies are perceived as being of a greater or

lesser help, depending upon localpubliC.relations and

i.perceived roles..A fatalistic attitude is often taken

toward those'agenCies-utra4itionalleoffering little or

no help to students with exceptional meedSk Well

coordinated action plans to resolve barriers can be

implemented to bridgethe ga0 of whatis appropriate and

what is available to ImeetIthe needs of students.

Once the appropriate agenCi4s have been identified,
.

the coordinatoeshould'seeklelo
-
from counselors,

special education teac rs, ents, county ,

,vocation0 education people, and advisory coilimittee

members in-organizing aid maintaining a strong and-

Continulhg program for students with exceptional .

needs. Liaison,respontibi*tieS'ne4 to be #elled

out and, if need 0, interallency agreements drawn
tie

up.. e

- 1 cupp



ACTION PLAN

1101214EMIEWM11
ITOUratinlail

OUTCOME:

Participants will forimilate an Action Plan to be implemented in the

school or community 'setting as a Work Experience Education.Cbordinator/

Special Educator Team.

SUGGESTED LEAD TRAINER: Special Education Trainer

STRATEGIES:

The key points of the training session are reviewed by the trainer.

The trainer-assists the participants to decide which learriings or skills

they will implement to impro've work experience education for students

with exceptioniil needs. 1
A 'training ,strategy which can be,used to present the key points includes:

Strategy A: Presentation with a'Small Group Activity



ACTION PLAN

STRATEGY A: Presentation with a Small Group Activity

TOPIC XII - STRA EG A

TRAINER's NOTES

PROCESS:

1. The trainer reviews the Key Concepts, develops, and presents the

barriers to training and employment for students with exceptional

needs.

,

2.',During the presentatfbn, the trainer explains and lists` examples of

barriers on O.H. XII-A-1.

3. The trainer introduces the Action Plan Activity by stating:

"Each school team will now have an opportunity to plan and design

the actions you will take to better serve students with exceptional

needs in work expeilence education. The ideas generated in this

discUslion, and in previous discussions and activities can serve as

the basis of an Action Plan."

4. The trainer asks teams to decide which leatnings or skills they will

11Mplement to improve.wdrk experience egueation.

5. The trainer, using O.H. XII-A-2 ACtion Plan,. describes how to 'Complete

the Action Plan.

6. Trainer tells participants they have 40 minutes to dompletethe

activity.

7. Trainer distributes copies of the Action Plan, H.O. XII-A.

NOTE: The Action Plan is printed on NCR paper so that the training team

can also keep 4copy of-the completed plan. The trainer.informs'

...participants tAk they will turn one copy\of the Action Plan in

to hi trainer and that they will keep a copy.

8. OnCe te; s have completed the Action Plan, the trainer collects

copi s 0 the Plan. The-trainer informs teams that theygwill.resOdne

to r quests fo additional services /resources' within the next two-

three eks.

;a
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ACTION PLAN

MATERIALS:

Key Concepts

Overhead Transparencies

Barriers to Training and Employment - O.H. XII-A-1
Action Plan'- O.H. XII-A-2w

Handouts

Action Plan - H.O. XII-A

TIME: 50-60 minutes.

11.

o

4

O

1

0..

4

TOPIC XII - STRATEGY,A
TRAINER's NOTES

6
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O.H. X1I-A-1

,

BARRIERS CURRENTLY FACING STUDENTS WITH

EXCEPTIONAL NEEDS AS THEY TRY TO FINP EMPLOYMENT ...

BARRIER 1 ATTITUDES

v

.BARRIER 2 COMMUNICATION

BARRIER 3 ENVIRONMENT

BARRIER 4 SKILLS .

.. t

,

s

_

Adapted frcini Vocational 'Opportunities; Cook.Dahl.Gale,Olympus
PublishiRg,,.1978. .'

, ,
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THEACTION*A(l
FOR BETTER SERVICE

WORK EXPERIENCE EDUCATION FOR STUDENTS WITH EXWT3ONAL NEEDS

_4,

I. OBJECTIVE

e

II. STEPS .

1

-em 4

.III, PERSONS) - ...

RESPONSIBLf IN.. TIMELIILE, 1 , .

4 ille-i r.
,Ift

_ '. , .
is

I

9-

a

-
1'

Ai

4,,:le:.
°

. ea

4



P
a,

Area

.

If

r.

THE ACTION PLAN
FOR BETTER SERVICE

'WORK EXPERIENCE EDUCATION FOR STUDENTS WITH EXCEPTIONAL NEEDS

III. Person(s)
I. Objective

.
II. Steps

,

Responsible
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IV. Time Line
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Area I. Objective

ACTION PLAN

II. Steps
III. Person(s)

Responsible IV. Time Line

4

WHAT ADDITIONAL SERVICES/RESOURCES CAN THE PRESENTORS PROVIDE TO HELP YOU IMPLEMENT THIS ACTION PLAN?

130

r

a

NAME

INSTITUTION

PHONE

19
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MATER A

Overhead XII-A -1

ACTION PLAN

TEXT

Introduction ,

TOPIC XII
KEY CONCEITS

4'

Many segments of American society do not receive the

' bereits to which they are entitled. There are expanded

efforts to help students with exceptional needs parti-

cipate in the economic Mainstream of this society.

Legislation is slowly providing full civil rights,

progress has been made to prepare students for gainful

employment. Much more needs to be done:

In Vocational Opportunities, Cook, Dahl & Gale outl-i-ne

fourteen barriers tb training and employment for persons

with exceptional. needs. These are:

1.0 Attitudes

'1.1 Lack of knowledge regarding consequences of

hiring the-disabled:

thinking "disabilitY'means an across-the-
board inability to perform

competition is OK!

recognize as individuals

no needltb patronize

1.2 Low expectancy on the'part of society

self-fulfilling prophecy by many pro-
fessionals and the community

1.3 Low self-esteem of student

lack of interest in job training or

withdrawal from learning and working
situations

. lack of persistence in difficult tasks

o ready diicouragement.

lack of personal planning

2.0 Communication

2.1 Impaired ability to speak or hear

need for workers to talk to one another
or clients

no spe'ech

'1 9 ri
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TEXT

ACTION PLAN

TOPIC XII
gyaram211

Al speech that is difficult'to understand

'hearing impairments

2.2 Impaired ability to read'or to review one's

own written work'

inability to read or prepare doChuments,

memoranda, diagrams, and similar materials

primarily thoseith visual impairments

2.3 Difficulty inusing standard communications

equipment

difficulty in using telephones and
typewriters

3.0 .Environment

3.1 Inability to use ordinary means of trans-'

portation

few issues as important as accessible
transportation services

,,
transportation can make the difference
'between meaningful work and mere sub=
sistance

transportation can make the difference
between sharing the community of one's
friends or being isolated

transportation directly affects one's
quality of life

ti

3.2 Inability to function in a business setting
a.aa

because of architectural barriers

many physically handicapped find barriers
to moving about (public and private trans-
portation, escalators, elevators)

difficulty in moving about int business
setting flight switches, elevator buttons,,
drinkihg fountains, bathnpom layouts,.
stairs, desk and table ltyouts)

a '
3.3 Difficulty in perceiving and responding,to

environmental symbols

most work environmentvrequire workers to
perceive signals* to apprehend their
significance and to behave appropriately on
the basis of these signals (e.g., guages,
rulers, meters, warning rlights,,buzzerst.
guiding a board through a saw)
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3.4 Difficulty in using objects in the work

environment

many objects and pieces of equipment can
interfere with job performance (e.g.,
difficult to reach, difficult to operate,
easy to damage).

4.0 Skills

4 4.1 Lack of independent living skills

.4

4

need to maintain out of a sheltered
environment (e.g., self-bathing, using the
toilet, clothing oneself,. cooking, matn-
'taining a household, taking care of
emergencies, handling medical problem
handling money, caring for recreation
needs, participating in a family)

need for special training with mobility
aids and prosthetic devices

4.2 Lack of basic education skills

education operates so that those who learn
fastest are given the. most education

it is unreasonable to expect, students wttp
exceptional needs to develop their maximum
potential in less time -end with less
assistance than that given nonhandicapped
students.

to live independently inan industrialized
society requires certain basic knowledge

4.3 Lack of'wOrk adjustment attitudes, skills,

. and capacities
,

problems. are caused by students having a
restricted, experience caused by their
special, needs

these skills include: psychosocial;-physical'
capacities' critical performance skills;
ability.to adapt to changes in assignments;
instruction's and procedures; ability to
understand conversatip and instructions,
work behavior and attitudes

0

4.4 Lack of-vocational skill development

'o vocational training programs vary widely in
scope, methods, and. extent (extent.to which
business,. labor, and industry are involved',
and -the training environment)

vocational skill is a prerequisite to
job placement

141
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MATERIA S

Handout XII-A

Overhead XII L-2

6

ACTION PLAN

TEXT

TOPIC XII
KEY CONCEPTS

e.

Each school must establish and implement an Action Plan

to better serve students with exceptional needs in

work experience education. The ideas and concepts

generated in this discussion, previous topics, and

activities can serve as a basis to an Action Plan.

R
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