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Preface

The provision of appropriate programs for students with excep-
, tional needs in the least restrictive vocational setting has been

- a concern for parents, teachers, administrators, and students
themselves. Work Experience Education (WEE.) is an educational
program which provides any student with the opportunity toylearn
about an ,occupation_whil&-attending school. For special edbca-
doh students, this-opportunity has often been limited by expec-
tations of those people on WEE programs o will set limits,
(including parents; teachers, adminigtrato , or students,
themselVes).

Work Experience Education is one vital part of a least restric-
tive vocational opportunity for students with exce ional needs.
We anticipate that this resource document will provi e the basic
information and issues about work experience education for

students with exceptionalneeds in'conjunction with laws,
guidelines, and information in the California Work Experience
Education Handbook for California Schools. We hope that special
educators and work experience education coordinators might develop
a plan or process to provide secondary students with 'exceptional
needs with the learning opportunities afforded through this educa-
tional program.

The Office of Special education and the Vocational Education Unit
of the California Department of Education, the Special Education
Resburce NetwOrk, the California Association of Work`Experience
Educators, and the Regional Resource Center West have collaborated
to provide this resource. Specialthanks to Doug Waterman,
Vocational Specialist in Sacramento City °Unified, for his dedica-
tion to work experience education for special education students
and his work on this document.

sr

Gail Zittle, COnsultant
Policies and Program Planning Unit
Office of Special Edlicaion
Department of Education
State'of California
February,1982
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INTRODUCTION

This collection of key issue's provides basic information to
bah work experience education coordinators and special, education
teachers. It-serves as an introduction to Work Experience Educa-
tion (WEE) for students with exceptional speeds. An underlying
assumption is that the teaming of these two prcfessional groups,
the Special Education teacher and the Work Experience Coordinator,
will result in successfully meeting the needs of all students.

.,Every work experience education program in California should
include students with exceptional needs. This program may be the
responsibility of the special educator, regular work experience
education staff.or a work experience education speialist. Main-
streaming must be a primary goal of all work experiwe educatiOn
(WEE) programs. (See "Alternatives in Vocational Programming for
Students with Exceptional Needs, Appendii A.) ,It is essential,

that special education and WEE personnel cooperate. This paper
is designed to assist both groups in this effort of understanding
and implementation.

A student with exceptional, needs is anyone who: "(1) has a
physical or mental impairment which substantially limits one
or more major life activities -; (2) has a record of such an
impairment." The following is a list of categories according
to PL 94r142* (see also, Appendix B)-: deaf, deaf-blind, hard'
of hearthg, mentally retarded, multihandicapped,

djsturbed,ospecific learnidg disabilities,speech impaired;
visually handicapped. (*Handbook of Special Vocational Needs.
Education"; edited by G. Meers, 1980.)

Work experience-eduCation (WEE) is acourse of study which
the governing board.,of any high\school district or other
specified local education agency may'establish and maintain'
in accordance with prdviSions of the Education Code.. The
California AdminittratiVe Code, Title, 5, Education, prescribes
the standards and operational gUidellnes for acceptable
programs,. e . the term WEE - as-distinguished from on- the -job
'training, work- study,-work experiedce, cooperative education,

. cooperative vocational education, and other similar t s--

_applies to ell state approved programs which involve the
cooperation o school and community . . the WEE progra
,combines an on4.fte-job training component with a corres ndiflg.

oncampus instructional component . . . (Work Experience
Educations' A Handbook for California SecondarySchools, 1980).

9



CHAPTER I

PROGRAM OPERATION

c

'Issues of work experience education'program operation will be touched:
upon in this chapter. The reader is advised to use the Work Experience
Education Handbook to secure in-depth information and complete legal
references. The purpose of this chapter, and subsequent chapters,
is to focus on supplementary information needed to serve students with
exceptional needs. (Work Experience Education:' A Handbook for Cali-
fornia Secondary Schools is available through your school district
or the State Department of Vocational Education).

This chapter assumes that a work experience education program is
already in operation and special education students are available
for enrollment. The chapter will cover assessment, developing training
stations,'parent involvement, the individualized educational program
(IEP), classroom related instruction and Supplemental Security Income
(SSI). 0 0

A. Parent Support: The Important Ingredient . , f

The student's parents must be kept informed to ensure the student's
success in moving toward independence with appropriate academic,
social and job skills. The parents' positive participation in
the work experience education process may,hold the key to the
success for a student. Their willingness to help with transpor-
tation, emergencies, purchase of needed clothing, adjustment of
family routines and having needed family ,discussions can often
mean the difference between holding or losing a job. Parents can
provide ideas for job placement sites. They are often an untapped

il

resource. Parents should b encouraged to-pqrticipate on moca-
tional advisory groups. lms, group discussions and other,
inservice tools can help the parent understand their role in thg
work experience education process. An investment in the process
will benefit all 'involved.

B Assessment

Before the WEE coordinator begins to target job .sites, a complete
summary of each student with exceptional needs must-be ,developed.
Forms similar to that in Appendix C can serge to record the
information about the student that the coordinator will need.

The information for this summary can be obtained from a variety
of people. These people include the special education teacher,
regular class teacher, counselor, psychologist, nurse, speech
therapist, doctor and parents. The coordinator must get*Oe.
appropriate release of information from the student or student's
guardian to obtain confidential information.

O
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Vocational information must be collected along.with academic,'
,social and health information. Vocational information should
include general job, interests, skills and abilities.
Assessment types:

1 Pre - Vocational Screening

SchooT records are reviewed and the student and parents
are interviewed to determine the student's level of
functioning in basic characteristics that all workers
should possessin order to enter the competitive.labor
market. 'These include grooming, attitude toward work,
interpersonal sk)11s,'and ability to follow directions.

2 Vocational Interest Screening
These screening instrumentshelp the student discover'
what kinds of lobs he/she would like best.- There are
no right:or wrong answers. Interest screening is made
up of inventoriet or activities.

3. Vocational Aptitude Tests

Vocational aptitude tests measure one's natural ability,
or general suitability to work and toward certain.

.

vocations.

4. Work Sampling

Work sampling is a well- defitd work.activity involving
tasks, materials -and tools which are identical or-
similar' to those in an actual job'or cluster of jobs.
This assessment is done outside of a real job site::
There are five types orwork sampling:

(6) Cluster Trait:Work Sample ,

. r This.is a single work sample developed to assess
a group of worker triits. It contains a 'nuiliber of
traits inherent in Rob or variety of 'jobs., .

Cluster trait work samples are intended tb assets
the student's potential to perform various.jobs.

(b) Indigenous Work Sample ,

The indigeneous work sample represents the essential
factors of an occupation as'it actually exists in
one community.

(c) A Job Sample
- These are work samples that in their entirety are

replicated directly from industty.and include the
equipment: tools, raw materials, exact procedures,
and work standards of the job.

-2-
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(d) The Simulated Work Sample
Simulated work samples attempt to replicate a

segment of the essential work related factors
and,tools of a job as it performed in indbstry.

(e) The Single Trait Work Sample
The single trait.work sample assesses i,singie
worker trait 'or characteristic. It may have
relevance to a specific job or many job's but it
is intended to assess a single isolated factor.

5. Social /Adaptive Behavior Index

Social/adaptive behavior indices are scales for measure
ment of social behaviors. These measure independent
living skills.

Vocational assessment may be done in several locations. Some
of these locations are listed below:

The career center, assessment center, counseling depart-
ment, and the classroom are common sch9ol locations for
assessment.

-.The local Department of Rehabilitation offers, assessment. .

to qualified applicants.

- The local Employment Development Deprtmeneoffers career
counseling and some vocational testing.

- A few private agencies, generally called rehabilitation
sheltered workshops, also offer vocational assessment.

- The County Social Service Departmgnt or any local voca-
tional training programs will havc.rassessment services.

C. Developing Work Experience Placements in the Community
"There are three types of work experience education in California.
They are:

1. Exploratory work` xperience education-- .

Definition: ,exploratory work experience education is
a combination of related instruction and structured

occupational experiences designed to, assist the student
in the career guidance and development process . .

There is no intent to teach productive skills of any T"

-3-
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. General work experience, education-
Definition: General work experience education is a
combination of related work experience education

instruction and paid.employment designed to assist
the student in acquiring desirable'work habits and
attitudes. The-paid employment need'not be related,
to the students' career goal.

3. Vocation 'work experience education-
Definition: Vocational work experience education is a

. combination of concurrent vocational classroom instruc-
tion anq.,gaid employment experiences*directly'related
-to the 1Tudents' occupational goal" '(Work"Exterience
Education Handbook, 1980).

It is important to recognize that students with exceptional needs
seldom. approach work experience 'education with 0 job in hand. WEE
must offer an individualized approach. :This starts'wtth the
creation of two progressive levels of training, the-work training
phase (exploratory work experience education), and the employment
phase (general or ocational work*experience education).

1 Work Training Phase
This'phase is for students with little or no work skills..
Work training stations are non-paid WEE job sites which
serve to develop,and evaluate social -adjustment and job
skills. , Essentially these are "exploratory" WEE
opportunities. These stations may, be located on or, off
campus. Students are placed according to prior vocational
assessment. Work training stations can be located in
profit ornot-for-profit sites. Telephone lellow:Pages,
parents, Employment Development Department, the Chamber
of Commerce, charitable agencies, civic organizations,
and the Department of Rehabilitation are excellent
resources for potential job sites.

(a) Developing the Work Training Station .

Following student vocatipnal assessment and identi-
fication of potential work training stations-, the
'WEE coordinator can meet with potential work, site
supervists to both give and obtain,information.'

(1) INFORMATION GIVEN TO SUPERVISOR
Pdpose.of the WEE Program
Hours a Day and Days Per Week, a Student Can Work
Insurance/Liability
Program Flexibility

;

Supervisory Hints, (see Appendix 0
\\,

-4-
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(2) INFORMATION RECEIVED FROM SUPERVISOR
Work Site Prer,eqUisites (Ae, Clothing, Skills,
Etc.)

Flours and Days of Work --

Task Analy§it or Job Description
Architectural Barriers
Name and Phone Numbei of Supervisor--'
Safety Factors
Quality and Quantity of Supervision Given tl

Following an intital conta ct with a potential
,station, an individual 5.x 8 Job Site Information
Record card can be filled out. -That information .

may include: sponsor's name,diphone number and
address, number and tities,oftraining positionk,
criterion for training placeMent, immediate ,14

supervisor's-name, contact person, students placed,
and date this record is updated,

Students should also be encouraged to, seek their
own work training sites and jobs. The WEE coordi-
nator andspecal educator can explain where and
how to find jobs to the student.

(b) Student Placement
The time devoted to the prior steps will ,usually
determine the success of placement. There are nog,

. shortcuts. A success,ful work traininvexperience
for a student is ofprimary importance, tainte-
nanceof good public relations with new and.old
training sites is also critical.

Placement activities follow no consistent order,
but would include the following:

(1) Informing students of the site -selected'
(2) Communicating with P &rents
(3) Communicating with special,education personnel
(4) Selecting a date tobegin,
(5) Arranging for an interview
(6) ,Checkingtransportation schedules
(7) Determining the weekly work schedule
,(8) Informing the work site superviSpr 24 hours

prior to placement and following the interview

The final briefing prior tobeginning work should
be done. These items should be covered:ilka 0

related class.

(1) Work site responsibilities

ft

J
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(2) dleanliness/graoming *-

(3), Machinery /tools that will be used
(4) Clothes and equipment to wear

Ap2ropriate.greetings and handShakes
(6 Crying appropriate work related informkion

(ecia Security card, bus'pass,Achool
identification card)

(7) Interviewing-skills
(8) Transportation arrangements-
(9) Personal money
N(10) What to 'do. in case of emergencies
(11) Filling out time sheets and WEE enrollment

forms

12) Work site organizational charti(titles, names
and relationShip to the student) -

(1'3) Cateing in when° abb e tate.

Every student should be given a work experience
''education identification card which must be in

his/her possession at ali times. A sample is found
in Appendix H.

In addition to the time accounting procedure in
use at the work training site, the student should
be .expected to complete and return a time sheet to
the WEE coordinator at:least every 15 days. A
sample time sheet is found in Appendix I.

On thwNcrst day of work, it is suggested that. the
studeSt be accompanied by the WEE coordinator.
(Hearing impaired students may need an interpretor.
Some studentS with physical disabilities may need
a mobility attendant.) Having the student accompanied
will help pu,t the student and training site supervisor
at ease. Transportation schedules can be worked out
at this tiM,,Some students may need to be accompa-
nied several daysuntil they adjust to their job
station.

Mobility training is particularly important to a

student's success'on theob. Class related
instruction can include': pedestrian resposibili=
ties and rights, driver education and driier train-
ing, etc. It should be noted that WEE coordinators
are personally responsible for-insuring safe student
transit-to and from job stations.

(c) Work Site Visitations

How often tO visit a work site should be_determined
by the individual needs of the student.and work site

14,

-6-
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supervisor. The student's strengths and - deficits
should be considered in structuring these visita

tions. :The special education teacher cane help by
dividing 'up these visitations with the work
experience education coordinator.

It.is important that both the student and supervisor
be at the,work Site when the coordinator visits.
Both may need support and praise. These visits
serve educational as well as public relation needs.

Work site visits should be made within five to
seven days following the commencement of the tain-
ing. ,Visits after that should be at least every
three to four weeks. Occasionally a phone Call to
the work site is appropriate, but this call should
never take the place of ah on-site visit by the
coordinator or the teacher. 4

Information obtiined during the work training
station visits and all work related activities can
be kept ib individual stuOnt files. An anecdotal
or checklist .system can be used. This information
could include the following:

TO The student's attendance and promptness,
(2) Tools and machines Vie student has used
(3) Transportation problems
(4) Relationships with co-workers and supervisor
(5) Physical problems in perfo'rming tasks
(6) Does thekstudent ask qdestions when confused?
(7) If late or absent, did the student call, in?
(8) Has the student kept the,supervisor informed

when tasks are completed?
(9) Speed or rate of work
10) Has the student demonstrated an appropriate

breaktime routine?

d. Assessment of Work Progress
Many typeS of work assessment are available. Depending
on 9nly one type of assessment should be.avoided. A
formal valuation form provided by the coordinator
co be completed by the work supervisor. It should

simple and quick. (See Appendixes I and L.)
hese forms can be supplemented by a review of the

cboxnents made by the supervisor when each' on=site
visit is made., Achievement and attendance in class
related instruction sessions should be included in
this assessment of work progress. .er

-7-
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(e) Rotation of Work Training Sites

The exploratory.training phase of work experience
education must have built into it the intentional
rotation of students from one training site to
another or into regular paid employment. Students
galuecurityas they progress and learn saleable
skiM. Jo ease transition from the old into a
net Ote, students should be aware of the advantages
of gaining a wide variety of skills and experiences
for future employment.

As the student completes this exploratory phase,
it is important that the supervisor be shown
appreciation. A visible way of doing this is with
a "Certificate of Appreciation." (See Appendix J.)

(f) Problems on the-Job
If a student or. the supervisor is unhappy with the
placement or it becomes obvious that the training
station is not appropriate,-and these differences _

cannot be worked out, then the student should be
moved. The student must know those aspects of his/
her performance expected which were not appropriate
.and why. If the station was not appropriate, this
also should be explained. A plan of actjon is then
made for the next job,try-out oraclassroom activities
to givethe student the required skills.

The circumstances surrounding the need for a move
to a new work training site should determine the
next step. If a student has been removed due to
poOr performance, rel4ed'classroom intervention
is needed.

If the work training station was not appkopicjate
and the student was not at fault, then a tom,
more appropriate training site should be arranged
as soon as possible., Notation should be made on
the job card index thatIliay help future student
trainees on that site.

It is vitally important that the WEE coordinator
and special educator keep in contact with the
student's parents throughout this vocational train-
ing process. Ali work-related moves must be
discussed with parents. The total.team can-work
to modify behaviors that block success on the job.

2. Employment Phase: For Student with Entry Level Work Skills

(a) Placing Student in Private Industry
The acquiring of social And job skills by ,students
with exceptional needs may lead to placement in an

-8-
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employment station before graduation. :Assess-
ment results will also determine when a student

4 is "job ready." When the student has developed+
sufficient skills, a maximum effort must be made
to place that student in a job.

Funding vn-paid training stations in governmental,
not-for-plofit locations or private business is °

easier compared to locating paid employment stations.
A key to success is the salesmanship of the'WEE

coordinator job-developer and this person's knowl-
edge of the co unity, businesses 4nd proprietors.
It,is' ing job--selling a now qualified student
whose d ability is irrelevant to becoming a.produc-
tive employee for that business. .

\Tht is

.

important to. have specific documented infor-
mation about tile' student's strengths and weaknesses.
T. Makowski, in a handbook on "Mainstreaming in
Work Experience Education" points. out: "It is
important to know if a student can work in a high -

pressure se tibg like fast food service; or if they

are able to make change; or.Olf they'are able to work in
a job that equires dealing with customers. If there
are not eno gh job requests that are appropriate, check
with famili r employers to see if they will consider a ,
special edu ation student. Encourage the students to
seek their 'wn job, by explainlng where and how to '
find jobs."

(b) Common

(1) Where o L look?
n Develo Em 1 t Sites

yz ent's, skills and then look at
those bvious businesses that can.utilize those
skills in their entry level hiring. You can
canvass the community withouMeaving your desk
by usin the telephone book Yellow"Nges and
the Cha ber of Commerce Directory of Businesses.
Look at those businesses that typically hire .

youth, ave a high turnover or have service-
type en ry level positions. Don't overlook
union s ops'. Agreements can and are being made
with un ons for job placement.

)6

(2) What Dr anizations Can Hel ?
Contact parents, friends, newspapers, servjce
clubs aO any groups that support affirmative
hiring praCtices. Contact the local
fornia tate'EmOloyment Department (EDD) and
the Governor's Committee on Employment of the
Handicapped'. The National Association for



i.
Retarded Citizens has an on-the-job training
program (NARC-OJT) which will reimburse the
employer some of the wages paid to a student
who is mentally retarded. (See Appendix K.

(3)
r

Now.to do effective job development?
The keys to job development success are doing

) the homework and salesmanship. Talk th
employer's language,-leave your card, patronize
the business. Emphasize the quality of the
students you are working with. Do not sell
students short. Have a resume of local busi-
nesses that are already participating in the
program. Wherever a personal contact is made,
record it on the 5 x 8 employer contact card.
Stay in contact with potential employers and
arrange press releases and events to acknowl-
edge their support.

D.' SSI.' Supplemental Security Income
Students with exceptional needs on SSI need not
risk losing their SSI as a result of working for
pay. The regulations_ concerning SSI are complex'
andare applied individually.

rersons,May earn_UP,to $65 a month or $195 a quarter
wftlibut/haviliOny deductions; from theirASSl check.
For every $2 earned over the above amounts, $1 is
deducikd from the SSI grant until the entire check

. is gone. Work related expenses involved (e.g.
public transit, special tools, etc.) are taken into
consideration before:any deductions are made.

-

There is a "trial W4k period" which extends from
2-9 months. During this time, judgements are made
regarding the productivity of the employee compared
with other non-handicapped workers. It is pOssible
that an "extended period of eligibility" for SSI
for up to 15 months and beyond may be granted.

Students who are receiving SSI'should be aware that
Many evaluations'arejTade over a long period of time
to establish their ability to'compete and hold a
job before their SSI is terminated. A Social Security .

caseworker is responsible for these evaluations. If
it is,terminated and isagain needed, the individual
can reapply. If they meet the criteria (i.e., a .

severe physical or,mental impairment for one year
or longer), then they can 6e reinstated.

9
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For further information, contact the nearest Social
Security Administration office and also pick 4p
the following pamphlets:

What You Weed ta Know About SSI'
,SSI for the Aged, Blind dnd,Disabled
SSI for Disabled or Blind Children
1980 Disability Amentiments - A Training Guide
for Vocational Rehabilitation Counselors

E. The WEE Coordinator and the I.E.P.
Development of'an individualized educational program
s requireA for every student served by special
education. Participation in WEE must be a signifi-
cant part of the IEP for 11th and 12th grade special
education student's. For secon9ary,pupils, AB 1870
requires "specially designed vocational education
and career development" units in the curriculum.
WEE is not mandated bUt.is vita] to success as an
adult for most students with exceptional needs. .

4
Prior to entry into the WEE program, the WEE coordina-

41-

tor should assess, the student and prepare the results

and program recommendatians.for the team meeting.
If ,the student is currently enrolled, it is the WEE
coordinator's responsibility to report on progress.

F. WEE Classroom Related Instruction
Students in WEE are required by law to complete
related instruction taught by the WEE coordinator.
These efforts can be supp9rted by the special
educator through in-class instruction. Some special
educatioR stydents cannot manage regular related
instruction. This should.be thought out and accomo-
dated in the IEP process. Many classroom resources

tare available by contacting ERIC, VOICE and the:
Career Education Dissemination tenter in Santa
Barbara. (See appendix K.) The local Director of
Special Education would have access to more infor-
mation on the above.

1. 8
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CHAPTER II

Additional Considerations in Work Experience Education

A. Personnel

Iii6oth small and-large hJ(gh school districts, the WEE coordinator,
With the special education teacher's help,. can enroll additional
students in work experience education.. A special education class
teacher could be assigned twpor more periods per day to devote
to placement of WEE students. Instructional aides and parents
could also be utilized to increase the numbers of students served.

In a large district where the number'of students with exceptional
needs exceeds 45, a full-time WEE Coordinator is recommended. By
law the WEE CoOrdinatOr/student ratio is 1 to 125. This is not
realistic for the needs of special edRation students. Special
funding is needed to.supporq more workable student loads and
guarantee mainstreaming.

In large progra(m, clerical help will be needed to issue work
permits and to process other types of paperwork that are parof
the program. An additional part or full-time job development
staff member is a-tremendous asset when the budget allows.

Many special education teachers do not deal with nor may they be
trained in teaching vocations, careers, on-the-job,behaviors, and
interpersonal relationships. The WEE coordinator'and special edu-
cator cats learn from each other. The teacher Should also refer to
the resources listed in Appendix K.

B. Transportation

Transportation is perhaps the greatest-obstacle for placing students
with spedial Reeds in WEE. Those towns.which have public trans-
portation may have'infrequent service or buses may fail toiserve
the areas where work stations exist. It may be a physical impossi-
bility for some students to board public transportation, Parents
and relatives may be working or lack transports themselves
and are.unable to help the student get to work.v Coordinators are
cautioned to be thorough in planning out the transpqrtation require-
ments for their students. The best solution'to transportation
problems may be for the school district to'assume ebe responsibility
or contract with a private transit company to provide bus service.
Perhaps: district transportation could deliver the student to the
job station and thiparent could pick up. Each student is to 'be
considered individually. A primary program objective must be to

4



help students establish their independence with respect to mobility
and transportation. Assistance in, providing their transportation
to a worksite should 'only be considered when 'other alternatives',
such as walking, riding a bike, or using other safe and reliable

1-means, have been exheusted.

-C.' Incentive Stipends

It is legal for school districts to provide their students with an
incentive stipend for working. The philosophy, of "paying" the
students has an educational and practical rationale., Students will
normally incur expenses while working. Their clothes wear out.
Certain items of clothing may be required, e.g., hair nets, safety-
toed shoes, gloves or aprons. They may have to pay-for public
transportation. While on the job, the social aspects of work are
as important as gaining specific skills, so when co-workers take a
break, the students should be able to go 'along and afford wsnack.
Monet paid asia incentive stipend can be based on the hour? or
days worked.

The stipend can vary in amount. A student just starting work may
receive one amount while a student who-is on a second or third
work training assignment may receive more.

D. Fundi

There isno simple solution to funding,. The budget is a result
of the school district or county office of education's local plan-
ning priorities. Vocational and special education programs may use
Designated Instruction and Services funds to provide specially
designed vocational and areer development. Career education funds
could be used when desig ated in a.grant.

Secondary school districts can receive funds pursuant to the
Educational'Amendments of 1976 (PL 94-482 and PL 95-40), Title II, .,.

Vocational Education Act. These funds are used for general )e

special instruction, vocational guidance and'Cginteliiig purpOses.
These funds are available on a limited basis for count.), offices,
Regional Occupation Programs and Cepters, as well as. secondary
schools.

In addition, there are funds available in lotal Comprehensive.
Employmeht and Training Act (CETA) amendments of 1978 (PL 95-524)
through local prime sponsors. and private industrY councils.., Some
funds are available through tie State CETA,office. EDD,also adminis-

.,ters the California Worksite Education and 'raining Act (CWETA),
effective thru September-1982. CWETA, in°c4Ordinat4on with other
state agencies and CETA prime sponsors, devc1o01 training programs
for specific jobs in the community which metit labor demands' of

,employers who-must commit to hiring trainers. Other local and
state funds exist for education programs through private industry,
service clubs, and other community organizations.. NARC-OJT funds
can alsO)be used.

,



E. Other Types of'Occupational Training Programs

Work experience education is not the only program available to
students throughwhich they can have a direct, supervised
experience with the world of work. Other programs are:

1. ROP/ROC

'These programs are run by county offices of educatiOn Or
district consortia. Throughout California, many regional'
occupational programs or centers gave been developed.
When contacted, teachers of ROP/C classes will provide
vocational skill training. It is. important that the

tstudents be placed appropriately according to' their ability
and interest. Teachers must be made aware' of any modiff-
cations the student may need. The first step to exploring
the admittance of a special student into an ROP/C is to
talk with,the ROP/C counselor on the high school campus.
The specific vocational instruction available to students
through ROP/C averages 10 to 15 hours per week, three
hours per day.

2: CETA

Federal Comprehensive Employment and.,Training Act funds'
are available to pay students. School districts are
involved with CETA in different ways and their work
programs vary. Basically, students receive minimum wage
and school credit for 10-15 hours of Work per week. Work'
locations are found by CETA personnel and students are
assigned based on their interests and abilities.

F. Special Education.: A Program of Prevocationalland Career Development
Experiences

The special educator and WEE. coordinator need to know more about
eachothWs world. Communication is needed during the prevoca-
tional and-vocational phase of a student's schooling.

Numerous materials are available to teachers to teach career, work,
experience and vocational education. Commercial packages. and locally

-.developed materials abound. The budget, inservice training, a'
teacher4g imaginatiot, the cooperative effort of the WEE coordinator
and teacher, administrative.support, parent participation, and
utilizing a relevant curriculum are-the boundaries of what can
be done to meet the needs of the students.

The 1011904/1g are some resources for curriculum development and',
e -'. improvement: Their addresses appear in Appendix K.

1: San Mateo Information Retrival Center (SMERC)
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, Californii State'2. Exemplary, Programs

Department of Educati ,..!

t
.tk

:3. California Career'Educa 6ation Centeryt,4..f,.
,1

.i, ,...

.e
4. Vocatiorin and Occupational ma ion Center for

Educators in California (MC o 3

51 Special-Education Resource Network (SERN).

Educational Retrival Informatiorr Center (ERIC)
41111

7. Conferences, Inservice Training

8. Community Resources

The complexities and implicatiops of recently enacted.federal
legislation for state and local agencies are substantial.
"Least Restrictive Environment" is a common component in all these

.laws. Most secondary students eligible for special education
services are eligible for vocational rehabilitation and vocational
education r-vices. Consequently, students are being .placed in
the least,restrictive vocational setting and many are-being
mainstreamed into regular vocational classrooms and shops. As
a result, teachers have expressed a need for assistance in areas
such as diagnostic evaluation, vocational assessment, instructional
and curricuTirihodification, and inservice education to provide
vocational personnel with the necessary skill's for working -with
students with exceptional needs. The special educator can help,'
in this process.on the campus and in the district by assessing
needs and developing an Action Plan with appropriate personnel.
Cooperative planning and action is needed to reach the goal.of
"Least Restrictive Environment" work experience in education.

Curriculum can be planned by analyzing results of p4-vocational
and vocational assessment data. The secondary curriculum would
;then facilitate the student's vbcational exploration and career
decision-making. Curriculft areas will include: personal social
skillsisdaily living skills, occupationallinformation, onsite work
study, career education topics, basic ski is training,'and voca-
tional education trainingl__The work experience education coordi-
nator would inforth the special education staff about the types of
jobs available. Fieldtrips to those sites, job samples, media,
and assessment in the classroom can all lead tg ensuring success
of the work experience placement. Thig can be presented in a
variety of ways, depending on the student's needs: Instruction,
can be given in a regular work experience class with curricular

.modification, or in the special class setting. 'The teacher, must
be Aware of the,dgmands of the regular class-related instruction
performed by the WEE coordinator and make arrangements for each ,

student, before they are enrolled in work experience. e'
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The career education and pre-vocational curriculum needs to be
sequential and developmental throughout the student's schooling.
Special education_staff meetings, the LEP process and district
planning must lead to a well-defined And coordinated program to
succeed in establishing this continuum.

The special educator can help the WEE coordinator in three major
areas. There must be class follow up to pre-vocational assessment.
The teacher may be asked to do both the assessment and take the
responsibilfty to follow-up. "The,teacher can aid the WEE coordi-
nator and student by participating in job site visitations. This
first-hand knowledge of how the student is performing on the job
is important- for i-elevint classroom planning. The WEE' coordinator
is a valuable local resource in this curriculum-p4uning.

G. Students with Handicaps: What Happens After Graduation?

Continuity of services from K-12 to,adult years is often neglected.
Frequently gradOates sit at home foryears or the "successful"
placements lose a job and don't ipow where to turn.

Appropriate school records can be releasedito a public or private
agency when a referral is made. A ninety-dayjollow-up check can
be made to see if the graduate is receiving appropriate services
and if any further assistance from the school is necessary.

Before graduation, it is recommended that an exit conversation be
held with every student. Summary information is Also shared at the
final IEP conference. This is an appropriate ppe.to reyiew with
students their work progress and determihe what kinCi,of future
assistance is needed. The WEE coordinator can give each student
a letter ofirectimmendation based upon the progress\the st4dent
has made.

School districts can cooperate with adult education, community
college, and training institutions by ebordinAting curriculum
development and the flow of completed IEP objectives to insure
successful outside placement. A needs assessment and an
individual and district Action Plan can help facilitate'this
coordination.

A04

'Parents, re ibilitation counselors and regional center counselors
are key persons during this transition. The soo er they are
involved in post-graduatibn-planning, the easier the change will
be for the student.

The WEE coordinator and special educator must begin planning
individual support systems for each graduate at least one semester
before graduation. Theiesteps and support systems include'the
following:

er

-1.6-

e



1'

44

1. Specific, formal,_ planned referral of appropriate graduates..
to the Department of RehabilitatiOn (DR):

It is suggested that the supervisor of the Department
of Rehabilitation (DR) office Serving your community be
contacted and informed about the number of graduates,
their current level ofyotational competence, and their
predicted needs following graduation. A request should
then be made to have a DR counselor assigned whlo will

meet wj -th the students as a group to inform them of
DR's services.

II

During the initial group meeting, counJselors often
distribute intake applications. The...eniors and parents
should be fully briefed about the role of the Department
of Rehabilitation, reasons for the meeting, and the
importance of the applications.

The Department of Rehabilitation counselor will want to
follow up with individual meetings as appropriate. The
client/counselor relationship will either be formalized
or terminated.

The WEE coordinator can monitor the return of the appli-
- cations to the DR counselor and the subsequent_ ffective-,

ness of the counselor's work with the graduates. The
coordinator should also impress upon the Parents of the
graduates the importance of working closely with the
Department of Rehabilitation.

2 Community College/University
41c.

Colleges throughout California have responded to the
needs of students with exceptional needs by creating'
Enabling Centers. These4enters are staffed with
persons whose role it is to.assist.college students
with handicaps to meet successfully-every phase of
their college,experience. AefOrring high school garduates
to the Enabling Center of their chosen college is highly
recommended.

3. Employment

Some graduates will secure their own employment .through
the help of family and friends. Others may have been
placed in a part-time work experience employment po$ition
by the WEE coordinator, and they will find themselves
being offeredithe opportunity to continue working after

.

'graduation on apart or4full-time basis. A ninety-day.
-- follow -up should be made, either.by telephone or with

questionnaire mailed to the student or the employer.

I
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-'8. ROP /IOC's:

Regional Center

A Regional Center is the one agency in a,aomMunity that helps
.persons with developmental disabilities of any age and their
families make use of all es ?ential public and private
services'to meet their speci'a'l needs. The regional center
provides services in: information and referral,, diagnosis

'and evaluation, counseling, lifelong planning with periodic
re-evaluation, continuous_24 hour out-of-home care planning,
placement and follow up; expert testimony for regional center
clients appearing in. courts, guardianship,community education,
consultation to public and private agencies, financial assis-
tance for purchase of necessary services. The services include
transportation,.adult activity and workshop services. Regional
Centers house the office of the Habilitation Specialist from
the Department.of Rehabilitationto aid in DR referral. Most.
services offered are free.

5. Other Organizations

These organizations serving persons with exceptional needt can
also be contacted to explore their se vices for graduaLes.
These indlude:

- Goodwill Industries of America; Inc:
- Purple Heart, Inc.

- Local sheltered workshops, work activity:and activity centers
- Easter Seal Society:Inc.

6. California Employment Developmeh Department (EDD):

The California State, Employment Dev lopment Departmentcan
assist in identifying jobs for which a graduate might qualify.
Contact should be made well in' advance of graduation. Each
county has a-Local Service Center.

. 7. Adult schools:

Many school districts have developed adult programs sPecifically
for graduates with exceptional needs. Adult programs in-',
genera, should not be overlooked. Curricular needs Can be
coordinated by high school and adult school staff%

go

Training programs in vocational areas may be available follow.;
ing graduation. Regional Occupation Training Programs and
centers can.of'fer:all training programs for adUlts as Well as
high -school students.

Years.and years of preparation will mean little if there is no .

follow through by the public schools with referral agencies,
employers and the student. girls networking will reduce the numbers
of ,students who.graduate into adult life unprepared and lacking a".
support system.

-18-
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CHAPTER III

Laws and,Regulations for Work Experience Education
1

The laws and regulations governing Work Experience Education (WEE)
are numerous. See Appendix B for glossary of terms. Administrators
including the/Director of Special Education should have a copy of the
Education Code. Following is a summary of citations that relate
specifically MemployMent of Andividualt wi'th exceptional needs:

A. Federal

Rehabilitation Act of 1973 (PL 93-112)

(a) SeCtion 503: Government contractors'and subcontractors
with a contract in excess of $2,600 are
required to take Affirmative action to
employ and advance in employment qualified
handicapped individuals.

(b) Section 504: Prohibits discrimination of handicapped by
agencies that receive federal funds and
requires equal access to school programs,
including WEE.

2. Part B of PL 93-380, as Amended by the Education for All
Handicapped Children Act of 1975 (PL 94-142)

PL 94-142 deals. with educational opportunities for handicapped
. persons from birth to age 21.

3. Vocational-Education Act of 1963 as Amended by,the 'Education
Amendments of 1976 (PL 94-482)

Ten percent o.f'VEA fUnds Oust go for the handicapped. Subpart
2. funds may be used for vocational instruction including
activities in the classroom.

(This Act can financially support-vocational education for,
students with handicaps. Subpart 2 funds At), be used:for,
vocational instruction including activities in the classroom,
shop, field,'or on the jots. In addition, these funds may be
used for WEE.) .

V.

4. 'Revenue Act of 1978 (PL 95-600)

Targetea, Jobs Tax Credit,apOlies to wage costs of handicapped'
employees. The credit is equal to 50% of first. yeaA wages up

-19-
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to $6,006. The'employee must be a Department of Rehabilita-
tion client. CertificatiQp by the California Employment
Development Department (EDO) must be done before employment.

For information, contact the local EDD office.

5. U.S. Department of Labor

'A. Handicapped Worker Certificates
Employers can hire some handicapped individuals for less
than minimum.wage. The employer applies for an,individual
certificate with the U. S. Dept. of Labor, Wage and Hour
Division. Certification information includes: nature
of disability, job/task description,poductivity, and a
six month renewal procedure.

B. Fair Labor Standards Act

This defines an "employee" and a "non-paid" student
trainee. It permits students to-be placed in non-pay
E'stations, for training purposes Qnly.

C.' Employment Relations' Field OperationsHandbook

This clarifies the'conditions under which the Wage and
Hour Division,of the Department of Labor asserts that
an employtent relationship exits between a student and
a work site.

. Lomprehensivelmployment and Trairling Act (CETA) Amendments
of 1.978-(PL 95-524)

.
.

Handic#pped individuals,will not be required to meet an income
level to be-considered 'economically disadvantaged.

7. Supplemental Security Income (SSI)

A student receiving SSI cannot earn more than $150 per quarter
for more than nine months per year. The first $65 per quarter
is excluded but for each'$2.earned above that$1 is subt' acted
from the monthly SSI grant until the entire check is gone.

sf Monies will not be subtracted if the recipient earns less than
$150 iq a quarter.

,-

B. State

I. California Education Code

' EC 49160 Work Permits

A work permit is required for all minors under the
age of 18 to work.

r4

EC 51004 Graduation Skills

Every.student,graduating from high school should
have .sufficlent marketable skills to. obtain employMent.

ea .
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EC t6002(k)

EC 56220(d)

EC 56330

EC 56330(b)

EC q36345(b)(1)

I

Legislative Intrt2',L

Educational programs are coordinated with other
public agencies, including . . . regional occupa-
tional centers /programs and postsecondary and
adult programs for individuals with exceptional
needs.

Requirements for Local Plans
A description of the process for coordinating
services with other local public agencies which
are funded to serve individuals with exceptional
needs.

California Master Plan for Special Education
Any local comprehensive plan,shall

. . . describe
provisions for a comprehensive program for individ-
ualized career and vocational development with
emphasis on vocational training at the secondary
level.

Student Assessment

The comprehensive plan shall provide for the
identification and assessment of an individual's
exceptional needs and a planning of an instruc-
tional program to best meet the assessed needs.

InstructiOnal Planning and Individualized
Education Program

When appropriate, the individualized education

program shall also include, but not be limited
to . . .

for secondary grade level pupils, specially
designed vocational education and career develop-
,ment, with emphasis on vocational training and
preparation for enumerative employment, addi-,

tional vocational training or additional career
development opportunities, as appropriate.

.

EC 56362(a)(6) Resource Specialist Program
- This program shall provide but not be limited to

. . . emphasis at the secondary level on academic
achievement, career and vocational education., and
Oreparation'for adult life

EC 56363(b)(14)

EC 5636T

.
Designated Instruction and Services

may include, but not be limited to, specially
designed vocational education and career develop-

.

ment.

Copies of Individualized Education Programs
This ensures provision of a copy of the individ-
ualized educWonal program to the.regular teacher
or teachers, and-other persons who provide special

so
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education, related services, or both to the
individual with exceptional needs. Copies of the

o individualized educatibn program shall be provided
in accordance with state and federal pupil record
confidentiality laws.

EC 56368(a) Program Specialist
This is a credentialled specialist who has advanced
training and related service experiences in the
education of individuals with exceptional needs and

--a specialized in-depth knowledge in one, or more
areas of handicapping conditions, in prekhool
handicapped, or career vocational development.

EC 56450(a)
& (c)

EC 56451

EC 56453

EC 56454

sr

0

Exemplary Programs

The superintendent shall disseminate infoAilation
relating to exemplary local and regional programs
that deliVer career an vocational education services
to individuals with exc ptional needs.

Such information shall include, but not be limited
to, descriptions of effective methods for coordinat-
ing career and vocational education services.

Service Coordination -
This encourages districts, special education service
regions and county'offices to develop programs that
coordinate career and vocational education services
with other educational services for individuals
with exceptional needs.

Interagency Agreements

The superintendent and the Department of Rehabilita-
tion shall enter into an interagency agreement to
ensure that the state annually secures all federal
funds available.

Secured Federal Funding ,

To provide maximum federal funding to agencies for
this provision of career and vocational education
of individuals with exceptional needs, the super-
intendent shall do all'of the following:

(a) Provide necessary'technical assistance to
districts, special education service regiogis,'
and county dffices.

(b) Establish procedures for these entities to
obtain available federal funds.

(c) Apply for necessary waiverssof federal statutes
and regulations including but not limited to,'
those governing,f4deral career and vocational
education.

-22-
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EC 56456 Excess Cost

Special education service regions and county offices
may use any state or local special education funds
for approved vocational programs,'services, and
actiVities to satisfy the excess cost matching
requirements for receipt of federal vocational edu-

ar cation funds-for individuals with exceptional needs.

EC 56533 Counseling and Guidance

Individual counseling and guidance in social and
vocational matters shall be provided as part of the
instructional program for mentally retarded pupils.

2. California Department of Social Welfare: AFDC Recipients

Students under 21 from families, receivi4AFDC will have
their income exempt if they are a fall-time student or if
they are attending school at least half-time and ire not
employed full-time.

3. California State Department of Rehabilitation (DR)

DR is then certifying agency for referral to special programs
of employment such as:

(a) State civil service
(b) Federal civil service-under.pon-competitive placement
(c) Targeted job ,tax credits for employers 1

(d) Rehabilitation and habilitation training programs

4. Department of Rehabilitation: Administrative Code, Title 29,
Chapter 3

7010 Objective of the Department
7011 Rights of Disabled Individuals
7020 Definitions
7041 Applications
7050 Establishes in Order of Client Selection for Seryiqe

5. California Jobs' Tax Credit:Act of 1979

This provides a tax incentive to the private sector for hiring
economically disadvantaged and diSabled Californians who are
deptndent upon public aid. The tax credit is equal to 10%
of the amount of wages up to 40000 annually, paid during. the
first two years of,employment fb individuals certified by the
local Employment Development Department.

There are numerous laws,and regulations affecting the operatiOn
of work experience education programs that are not mentioned in
this chapter. *pose citations mentioned a4 specifically related.'

.

to employment of students with exoeptioni needs.

-2,3
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The Work Experience'Education K ndbook, available through the
State Department of-Vocational E ucation, has a summary of all,
laws to do Nith work experience education. These references
include:

o ,California Administrative Code ,(Title 5) 0
o California Motor Vehicle Code
'o California Labor Code
o California Business and Professions Code
o California Department of Industrial Relations, Division

'of Labor Standards Enforcement

Students enrolled in work experience education are governed, with
few exceptions,,by State, Federal, and local laws and regulations
that apply to the employment of minors. The work experience edu-
cation coordinator must become familiar with all laws and regu-
lations pertaining to the employment of minors and keep abreast
of changes in,these laws and regulations. In federally reimbursed
programs, the coordinator must become familiar with the applicable
sections of the State Plan for Vocational Education. In WEE
programs serving students with exceptional needs, the coordinator
must be aware of pertinent laws. Whenever there'is a conflict

. between federal, state, or local laws pertaining to employment,
the most reltrictive law prevails. The coordinator must keep $

track of the laws. The special eduCator can gain understanding
of the WEE program operation by also being familar with the laws.

O
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Appendix A

ALTERNATIVES IN VOCATIONAL CLASSES FOR STUDENTS WITH EXCEPTIONAL NEEDS*

Regular vocational
classes

Adapted vocational
classes

Adapted vocational

classes plus
remedial services 1,

Special vocational
education

Special vocational
schools

Regular vocational classeS may fit the
needs of some students with exceptional
needs with little or no modification.

1 .

Regular classes are adapted to meet the
special needs of students who cannot
succeed in regular vocational programs.
Adaptations may be in materials, course
content, supervtoigD, working style,
physical and architectural, etc.

These classes provide remedial educa-
tion in basic computational and
quantitative skills, communication
skills, work,attitudes and habits,
personal social skills, occupational
information, and/or prtvocational
evaluation as a prerequisite to success
in an adapted'or regular vocational class.

Self-contained vocational classes
offer services not possible in a regular
vocational classroom and are open only
to students with exceptional needs.

N

Schools may be established solely for the
purpose of vocational education of students
with exceptional needs, Usually physically:
removed from the regular schobl setting.
Basic emphasis on prevocational skills and
entry level, job skills.

Sheltered workshops These provide supervised work and train-
ing for those individuals currently not
capable of engaging in competitive work

lavx0eriences. Workshops may or may not
be in .conjunction`With school programs.

Vocational train- These vocational classes are offered as
ing in institution- a part of the total educational program
al settings in an institutionalized'setting.

Adapted from "Alternatives in Vocational'PrograMming for the Handicapped,"
*Orange County Office of Education

7.-
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1. Adult Education

=2' Career Education

3. Cooperative Education

4. Community Classroom

5. Disadvantaged Persons
(Ed Code)

6. Handicapped Persons
(Ed Code)

7. Individualized Educat On
isProgram (I.E.P.) 4

8. Industrial Arts

9. Industria,Education

a
a

p

GLOSSARY OF EDUCATION TERMS

Appendix B

An educational delivery system that may offer training to persons with
exceptional needs 18 years of age or older.

A K-12 concept that provides learners the opportunity to become aware
(K-6), explore (7-9) and prepare (9-12) for a career. It is also
seen as a life-long process.

A program that-combines paid work experience, with related classroom
instruction requiring an arrangement between the school and employer.

A term unique to Regional Occupational Programs (ROP's) that allows
students to learn in a work environment without being paid.

Persons who have academic socio-economic, cultural, or other handicaps
that prevent them from succeeding in regular vocational. education

programs designed for persons withqUesuch handicaps, and who for that
reason require specially designed educational programs, related services,
or both in order for them to benefit from a vocational education or
consumer and homemaking education program. The term includes persons
whose needs for such programs or services result from poverty, neglect,
delinquency, or cultural or linguistic isolation from the community
at large, but does not include physically or mentally handicapped

persons unless such persons also suffer from the handicaps described
in this paragraph.

Physically (Disabled)
Any minor who, by reason of a physical impairment cannot receive the
full benefit of ordinary education facilities, shall-be considered
a physically handicapped individual for the purposes of this chapter.
Such minors include the following, as defined by the State Board of
Education;

(a)
(b)

(c)

(d

(e)

(f)

(g)

(h)

The deaf or hard of hearing
The blind or partially seeing
Orthbpedic or health impaired
The aphasic
The speech handicapped

Other minors with physical illnesses or physical conditions
which make attendance in regular day classes impossible or
inadvisable

Minors with physical impairments so severe as to require
instruction in remedial physical education
Multi handicapped

Mentall (Disabled)
nta y retarded minors who because of retarded intellectual

development as determined by individual psychological examination
are incapable of being educated effeciently and profitably through
ordinary classroom instruction.

A written statement describing the educational objectives for and
the services to be provided to each student with exceptional needs.

The term given to the non-vocational "shop" offerings of public
schools and teacher training institutions.

A generic term that applies to all types of education related to
industry.

10. Least Restrictive Environment The assurance that special education students will be educated with
.non- handicapped.non-handicapped peers to the maximum extent possible.

ok

Designing the regular education program to accomodate the wide range
of indivdualvdifferences found within the typical school population.

12. Occupational Educatign Education encompassing information needed by workers to enter and
make progress in the employment community.

13. PL 94-142 The Education for All Handicapped Children Act, signed into law by '

President Ford on Noyember 28, 1975, designed to assure'that all

handicapped childrenihave available to them a free, appropriate
public education empliasizing special education and related services
designed to meet their unique needs, to assure that children', and
oarentrs rights are protected, to assist states and localities,
and to assure effectiveness of efforts.

DEllf

a hearing impairment which is so severe that the '\tudent is unable
to understand speech through hearing with or without amplification.

11. Mainstreaming

3
$
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14. Regional Occupational
Center (ROC)

15. Regional Occupational
Program (ROP)

16, Substantially Handicapped.

17. Vocationaltducation

1

18. Work Experience Educa-,
stion (3 types)

`41
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DEAF-BLIND

Appendix B

the'combination of both hearing and visual impairments which causes
such severe communication and other dayelopmental and educational
problems that they cannot be accomodated in special education
programs solely for deaf or blind children.

.

HARD OF HEARING

i)

a hearing impairment, whether permanent or fluctuating, Is determined
by Mbdical and audiologic evaluations. The amount of hearing loss.+
adversely affects the ability to understand speech. The term, does
not include deaf.

£

MENTALLY RETARDED

refers to significantly subaverage, general intellectual functioning
and social ability. Retardation manifests itself uniquely among
different individuals, both in terms of severity and in terms of how
individualf within the same measured range of ability function.

MULTIHANDICAPPED

a combination'of impairments (such as mentally retarded-blind,

mentally retarded-orthopedically impaired, etc.) which causes such
severe educational problems that they cannot be accomodated in
.special education programs solely for one of the impairments. The
term does nadinclude deaf-blind.

ORTHOPEDICALLY HANDICAPPED

includes impairments caused by congenital anomaly (e.g., clubfoot,
absence of some member, etc.) and impairment from other causes
(e.g., cerebral palsy, amputations, and fractures or burns which
cause contractures).

OTHER HEALTH IMPAIRED

means limited strength, vitality or alertness due to chronic or
acute health problems such as a heart condition, tuberculosis,

rheumatic fever, nephritis, asthma, sickle cell anemia, hemophilia,
lead poisoning, leukemia or diabetes.

SERIOUSLY EMOTIONALLY DISTURBED

a condition exhibiting one or more of the following thaiicteristics
over a long period of time and to a marked degree: (A) an inability
to learn which cannot le explained by intellectual, sensory, or health
factors; (B) an inability to build or maintain satisfactory inter-

personal relationships with peers and teachers; (C) inappropriate
types of behavior or feelings undernormal circumstances; (D) a
general pervasive mood of unhappiness or depression; or (E)a tendency
to develop physical symptoms or fears associated with personal or
school problems. The term includes individualsato are schizophrenic
or autistic. The term does not include individUils who are socially
maladjusted, unless it is determined that they are seriously
emotionally disturbed.

In essence, a vocational school, catering to the training needs of
those 16 years of age or older. The curriculum to provide entry level.
skills training, preparation for further study and/or upgrading
opportunities for those enrolled.

Similar in purpose to an ROC, the difference is operational in that
an ROP employs existing resources (community classroom) in its
training format.

Any person who (a) has a physical or mental impairment which sub-
stantially limits one or more of such persdhs' major life activities,
(b) has d record of such impairment, or (c) is regarded as having
suth impairment. (PL 93-112)

Organized educational programs that are directly related to the
preparation of individuals for paid or unpaid employment or for addl-

e tional preparation for a career requiring other than a baccalaureate
or advanced degree.

Exploratory: occupational experiences designed -to assist the student
in his/her career guidance process.

General: i combination of paid work experienteoand classroom
Instruction designed to help the learner develop desirable work
habits and attitudes:

Vocational: a combination of concurrent classroom instruction and
pad employment directly related to the students occupational goal.

-2-
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4 4

Studebt

Last Name

4

Please Print,

Address

First

Date of Brirth.

/0)akland Unified School District
Programs for Exceptional Children
1025 Second Avenue P-16 °

Oakland, CA 94606

CAREER PROFILE

EXPERIMENTAL

Entry Date

City Stale . Phone

Social Security # ,Driver,'s License #

School 1. Address. 1. Telephone 1.

2. 2.

3. 3. 3.

Father's Name Address Business/Home Phone
Mother's Name Address

," Business/Home Phone
Guardian's Name Address )3usinessittome Phone

Medical Information Doctor - -Telephone...,

..,_/

REFERENCES Full Name Address Telephone

2. ;

VOLUNTEER WORK'

1.

2.

Place

.0
4

employer's Name Dates Employed

k
ON- THE -JOB- TRAINING Place

1. '

2.

Employer's Name Dates Employed

WORK EXPERIENCE

1.

2.

3. 3j

Job Address Employer's Name. Dates Employed

P-
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OTHER EMPLOYMENT

)-

3.

4.

Company Address Employer's Name Dates Employed

VOCATIONAL SKILLS CLASSES

1.

2.

3.

4.

5.

6.

Class Name Instructor School Dates

GRADE

7

ABSENCES TARDIES

S

9

10

11

12

1.

2.

3.

4.

5.

6.

GRADE
TEST SCORE \ 7 8 9 10 11

....,

12.

.

READING

MATH

OTHER

COMMENTS

Q.

CAREER/VOCATIONAL ASSESSMENT

TEST DATE SUMMARY STRENGTHS,AND DEFICITS

COMMENTS



Student Name

CAREER /VOCATIONAL. COMPETENCIES CHECKLIST (EXPERIMENTAL)

Birthdate Sex

Directions: Please rate the student according to his/her mastery of each item using the key below. Indicate the ratings
in the column below the date for the rating period. For competencies rated "0" or "1" at the final rating,
place a check'( ) in the appropriate space the Yes/No column to indicate his/her ability to perform the
competencies with the help of individuals normally present in his/her environment.

Rating Key: 0 --Not Competent 1 = Partially Competent 2 = Competent NR = Not Rated

,

i

TO what extent6as the student_ mastered the following (See .

ide, fot criteria): ,

EVALUATOR(S) --.
.

.

GRADE LEVEL 7 8. 9 10 1,1 12 ,

DATE(S)
.

.
.

. ccupational Guidance and Preparation:
.

.

0.

clusters.

.

.

.

- security.

.

_____

fringe
, .

.

g Yes / No
.

1. Recognize importance of attendance and punctuality.
2. bemonstrate appropriate work, attitudes.
3. Understand clasSification of jobs into different occupational
4. Identify occupational opportunities available locally,.
5. Evaluate work conditions at three or more job sites.
6. Identify personal values met through work.
7. Identify social values met through work.
8. Identify sources of occupational information.
9. Identify -major occupational interests.
10. Identify major occupational aptitudes. .

11% Identify requirements of appropriate and available jobs.
12. Make realistic career/occupational choices.
13. Demonstrate awareness of workers.' rights.

.
14. Visit employment agencies.
15. Meet demands of'quality work. . .

16. Follow directions (verbal, written).
17. Work at a satisfactory rate. ,

18. Accept supervision.
19. Adjust to competitive standards. .

,

20. Demonstrate awareness of the benefit limits of social
21. Obtain social security caul.,

...

22. Participate in volunteer activities.. . ..--

23. Participate in job "shadowing" activities. .. -

24. Participate imon-the-job training.
%25. Search, apply and intefiiiew for a job;
26. DemOnstrate awareness of concepts on pensions, deductions,

benefits, gross and-net pay.
27. Exhibit sufficient physical anCmanual skills.'

.

.

.

,

,

.

,

.

Ir j

V
/
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II. PersOnaT/SociAl Skills:

1. -Demonstrates,pos.itive self-concept.
2.; Accept praise.

3,, Accept criticism. .

4. ,Demonstrate .proper public behavior.
5. Respect rights and property of others.
6. Demonstrate. good interpersonal skills
7. Understand jmpact,of pehavior on others
8. Demonstrate self-organization skills.
9. Develop goal-Seeking behavior.

10. ,Utilize compromises and'altematives.
11. 'Anticipate 6msequences
12. Identify and analyze 'sources of advice and information.

.13. Recognize ekergenty situations.
'14. Mave,cansfNctive leisure, activities.
4, Complete delver eddcation%
16. Obtain driver's license.
17. Have printed personal data record on person.,
18. Keep basic health records.
19. Complete up-to-date-resume.
20. Write/print basic personal information.
21. Communicate adequately with others.

III. Daily Living /Physical Skills:

1. Identify money and-make correct change
1** 2. Make wise expenditures.

3. Obtain and use bank and credit services.
4. Calculate and pay taxes. ,

5. Keep basic fihancial,records (budget planning, money management).
Dress appropriately.

7. Cxhibit Proper grooming and hygiene.
8. Demonstrate knowledge of good nutrition and physical fitness.
9. Demonstrate knowledge of...prevention/treatment of common illnesses.
10 %. Understand registration and voting procedures.
11. Understand selective service' procedures.
12. Know available community reSOurces.
13. Understand and use public transportation.
14. Uhderstand basic traffic rules and safety procedures.
15. Use telepOpe directory (white, and yellow pages).
16. Demonstrate dictionary skills.
17. Master survival reading skills. 4

'18. Write simple business and personal letters.
19. Use local maps (places, distances; signs).
20. Identify basic information on auto., life and health insurance.
21, Complete standard application forms.
22. Use newspaper advertising section.

4 1-4
-
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VENDORS'

American Association on Mental Deficiencies ,

5101 Wisconsin Avenue, N.W.
Washington, D.C. 20016
(45) Reading - Free ;Ideational Interest Inventory

American'Guidatte Service
Publisher's Building
Circle,Pines, MinneSota 55014
(33) Minnesota Spatial Relatio Tests
08) Pennsylvania Bi-ManualWbrk le

Career Decision Consultants of Seatt
VOcational'Interest Inventory
P.O. Box 25065
Seattle, Washington 98125
(59) VII - UocationalInterest Inventory

CFKR Career Materials
P.O. Box 4

, Belmont, California 94002
(25) JOB-0 Judgement of Occupational Behavidr-Orientation

Consulting Psychologists Press, Inc.
577 college Avenue
Palo, Alto, California 94306 .

(48) SES - Self-Directed Search

CTB/M&raw-Hill.
Del Monte Research Park
Monterey, California X3940
(02) Aptitude Test for Occupatigns

(35) Occupational Interest Inventory,
(50) SPIB - Social Prevocational Information Battery

,rris

Department of Defense
Washington D.C.

Make first contact with local recruiter
(03) ASNABr Armed Services Vbeational.Aptitude Battery

Diversified Counseling Service
10581. Ridgeway Drive

'Santa Ana, California 92705
(41) PIC - Pictorial Inventory of Careers

Appendix D .

Edits
-

P.O. Box 7234
San Diego, California 92107 0

(06) COPS - California Occupational Preference System
(07) COPS.- Intermediate - California Occupational Preference System
(08) CAPS - Career Ability Placement Survey

vs



Educational Adhievement Corporation - PIES
P.O. Box 7310
Waco, Texas 76710
'(40) PIES - Picture Interest and ExplipOtion Survey

Appendix D

Educational Testing Services
Cambridge Book Company%
888 7th Avenue
New York, NY 10019

,'(37) RUES Program for Assessing Youth Employment Skills,

Exceptional Education
P.O. Box 15308

Seattle, Washington 98115
(42) PACG - Prevocational Assessment and Curriculum Guide

Far West Laboratory - Project Discovery
1-681'Gabacho Drive

3 San Diego, California 92124
43)'Project Discovery

Harcourt, Brace,-Zovanovich, Inc.
.757 Third Street
New York, N.Y. 100/7
(17) Gordon Cccupational.Checklist
(36) OVIS - Chio Vocational Interest Survey

Houghton Mifflin
77 California Avenue

Palo Alto, California 94304
(01) Appraisal of Occupational Attitudts

Human, $ervices Data Center
2 North Riverside Plaza, Suite 1102
Chicago, Illinois 60606
(39) PASS - Phoneix Ability Survey ,irstem

ICD Rehabilitation and Research Center
3040 E. 24th Street
New York, N.Y. 10010 t
(30) Micro Tbwer

,Interpretive Storing Systems
4401 W. 76th Street

Minneapolis, Minnesota 55435
\,(09) Career Assessment Inventory-
(22) IDEAS'
(51),SCVII Stroong Campbell UOCational:Interedt Inventory

Jastak, Inc.
1526 Gilpin Avenue
Wilmington, Delaware 19806
(61) WREST - Wide Range EmployMent Sample ?fist
(62) WRIOT - Wide Range Interest-Opinion test



McCarron-Dial
P.O. Box 45628

Dallas, Texas 75245
(29) McCarron-Dial System

ti

McDonald Training Center Foundation, Inc.
4304 By Scout Boulevard
Tampa, Florida 33607
(57) Vocational Capacity Scale

Mental Retardation Training Program
Chio State University
9 West Buttles Avenue
Columbis, Chio 43215
(60) VISA - Vocational Interest and S8phistication Assessment

MIND
181 Main Street
Norwalk, Conecticut 06851
(55) Tool Tech Today

Appendix. D

c

9

PREP

1575 Parkway Avenue
Trenton, NJ 08628
(10) COATS - Comprehensive Occupational Assessment

and Training System

Psychological Corporation
757 Third Avenue
New York,NY 10017
(05) Bennett Test of Mechanical Comprehension
(11) Crawford Small Pafts Dexterity Test
(13) D.A.T. - Differential Apptitude Test
(20) Hand Tool Lexterity.Test (Bennett)

,(31) Minnesota Paper Form Test (Revised)
(34) MVII - Minnesota Vocational Interest InVehtory
(46) SF'CS - Sap Francisco Vocational Competency Scale
(51) SCVII - Strong Canipbell Vocational Interest Inventory
(54) Thurstone,Interest Schedules

Psychologists and Educators, Inc.
Jacksonville, Illinois '-62650
,(21) How Well Do You Know Your Interests?

Psychological.Service Center of Philadelphia
1422 Chestnut Street

Philadelphia, Pennsylvania 19102
(18) Hackman- Gaither-Vocational Interst Inventory

Psychological Services, Inc.
3456 Wilshire Blvd., Suite 1200
Las Angeles, California 90010

' (14) Employee Aptitude Survey -,E.A.S...

47
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Psychometric Affiliates
Box 3167

Munste'r, Indiana
(12) Curtis Interest Scale

Research Psychologist Press, Inc.
P.O. Bog 984
Port Huron, Michigan 48060

(23) JVIS - Jackson Vocational Interest Survey

S.A.V.E. Enterprises
P.O. Box 5871
Rome, Georgia 3016],

(52) S.A.V.E. - Systematic Approach/to Vocational Evaluation

Stanley R. Ostrom V.
P.O. x 1423
San Jose, California 95109

(07) - Self Appraisal and Assessment Structure

Scholastic Testing Service, Inc.

480 Meyer Road
Bensenville, Illinois 60106'

(.19) HOOI -4 Hall Occupational'Orientation Inventory

Appendix D

Science Research Associates, Inc.

155 North Wadser Drive s%

Chicago, Illinois 60606
(26) Kuder General, Interest Survey (FOrm E,& CP)

(27) Kuder Occupational Interest Survey (Form DD)

(44) Purdue Pegboard

Singer/Career Syst A

1333 LavirenCe Expreesway
Bldg. 100, Suite 109
Santa Clara, California 95051
0,9) Singer Work Samples

Talent' Assessment, Incorporated

'0 P.O. Box 5087.
Jacksonville, Florida 32207
(53) TAP - Talent Assessment Program

U.S. Department of Labor
Bureau of Labor Statistics°
Washington, D.C. 20212

(15) GATB General Aptitude'lest Batery
NAZI Non-Verbal Aptitude Test Battery

(04) BOLT Basic Otcupational Literacy Ihst

Valpar,COrpOration
3801 East 34th Street, Suite 105.
Sicson, Arizona 85713
(56) '141Loar Systems

,(
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Vocational Research Institute, Inc.
Jewish Errployment and vocational Service

1624 Locust Street
Philadelphia, Pennsylvania' 19103
(24) JEVS - Jewish Employment and Vocational Service

(58) VIEWS - vocational Information and Evaluation Work Samples

. Western Ps chol Services
Box 775
Beverly Hills, 'fornia

(16) Geist Picture terest Inventory
(28) Manipulative Pp itude TeSt

(32),Minnesota Rate' Manipulation Tests
I
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-rilAppendix E

SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
SECONDARY SCHOOLS OFFICE

VOCATIONAL EDUCATION DEPATMENT
Work Experience Education Program

gi

INFORMATION- FOR WORK.TRAINING SUPERVISORS OF STUDENTS WITH HANDICAPS

This_information is furnished to assist you in providing a work training experience
for a student with a handicap.

1. The program sponsor is the Sacramento Unified School District.

2. The purpose of this program is to. expose students to realistic, educa-
tional and supervised working experiences. While under,your supervision,
your student should feel he/she is an important part of your staff.

3. Yot are encouraged to develop a sequence of learning experiences to 'ye
your student, taking into consideration your student's handicaz T

avoid giving lesS desirable jobs initially. Always worktyour
toward his/her highest potential.

4. Your student is expected to follow all regulations applicable to the
work station. Your student should be informed as to what is expected
of him/her when they start working.

-5. Students will be paid an incentive stipend by the school district.
Supervisors are to assist students1On keeping their timesheetS accurate
and should make sure that-students return theirlimesheet to school on
the Istrand06th-of each month.

`6. I' will visat,you at least once each 4-6 Wee'ics for a brief oral evaluation
of the student's progress: ,, -At the end of the school semester, you will
be asked AI) formally e luae your student, a rating'form I. will
provide.

4
7. Avoid the Maio Sfectii*- to tng Ydur,sNdentPthat he/she is doing better

than he/she really is. Occa ionally,tel4yb student exactly..how they
are performing. Remember th t praise 'an arageMent.go a long way
in encouraging,your student to perform atohisiner very beet.

.

8. Training of'work experience student w ill not displace &regular employee.

9. All .students are.considered.employeesofand are covered by the school
Worker's Compensation. Ion cane ()fan abcident,please notify-

,me immediatelt.:

10. Students will work 10 hours per week and from 3 to 5 days -per week. On
School holidays the student is not to work unless prior approvaNs given
by myself to make up days absent due to

11. Students should be held accountable for absences and encouraged to make
,up all days absent.

Under normal circumstances, it is assumed that the student will be under your
supervision for leatt one entire semester(Sep:-Jan or Feb-May). If, however,
Problems arise regarding youl. student trainee, please contact me. Most,problems
can be solved if they acre identified early. CounAeling with students, employies,
and parents is an important part of Work Experience Education.

Your participation in this program is greatly appreciated..
- -

Specialist
Work Experience Ed cation

50



Appendix F

I

. SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
SECONDARY SCHOOLS OFFICE

VOCATIONAL EDUCATION DEPARTMENT

WORK /EXPERIENCE EDUCATION

6
The Sacramento City UnifieeSchool District and the Army Depot hereby
agree to enter into,a Work Experience Education Rrogram, the scope of
whichfollows:

-

1. The program sponsor is the Sacramento, City Unified
School District.

2. The program host is the Sacramento Army Depot.
.

- 3. The purpose *of. this work experience education program
is to expose the student to a realistic, educational and
supervised work experience education opporqunity.

4 The students involved are ,igh school _juniors and
seniors who possess a vocational handTCap.

a

5: The students will attend their work experience education
station ten (10) hours r..x week.

6. All students finvolved Le considered to be employees of
the Sacramento City Unified School District and are ,. .

covered under the district' workmen's compensation
benefits.

7. All students involved will receive an .incentive salary
paid and administered by the school district.

8. The SacrAmento City Unified School District will' provide
a work experience education advisor specifically trained
toork with youth who have handicaps. The advisor will
be responsible for program supervision and arranging
transportttion to and from the Sacramento Army Depot.

9. The Sacramento Army Depot agrees to provide work training
station which will in no way displace any regular employee
or result in-the disruption of his productive capabilities.

10. Prograin evaivation will involve the Sacramento Army. Depot's'
designated program liaison employee in the Personnel Section
and work experience education advisor fromthe school district.

5F
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fl Work Experience Education
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Appendix F

11. Progr& length will be de ermined by the school year
and the working schegiule of the Sacramento Army Depot.

12., This agreement will rema n in effect until modified or
terminated by either th= host or the sponsor.

Assistant Sup.ujntendent
Secondary Schools
Sacramento- City Unified
School District

9

40

Colonel, QM
Co nding
Sa .mento Army Depot
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Name of Student

o :
SACRAMENTOtCITY UNIFIED SCHOOL DISTRICT

VOCATIONAL EDUCATION DEPARTMENT
Work Experience Education Program

Appendix, G

GENERAL AND OCCUPATIONAL TRAINING PLAN AND AGREEMENT

School

Type of Work Experience: GENERAL VOCATIONAL EXPLORATORY

Date

Thepunp56e 0604.6 ptogum a to outride vatnabte "handy on" tooth expvtienee 04 students.. ,This ague-
mentts desgned to show 4esponsibitities o6 aL panties concerned.

..

RESP. NSIBILITIES OF THE-STUDENT .,
-

1. intain satisfactory grades and progress at school.
-

2; Met work standards required by the remployer.
2.l Notify the employer in case of absence from the job.

4
.

' 2}2 Observe the safety rules. .

3. Complete all Work Experience Educatioq assignments required by the Vocatiopal Specialist.
.3;1 Turgimig,Monthly Report Form.

.' 4., Notify theMational Specialist when the job is terminated and return the work permit to the
" Vocational Specialist.

.
4.1 Tell the Vocational, Specialist when he/she is dissatisfiqr with the job, has been laid off, or

fired.
.

.
.5. 'Prticipate in related instruction.

.,

2 -RESPONSIB LI,TIES OF THC.EMPLOYER
o

I' 5I,. Proved- adequate supervision for Work Experience students.
-2. Subml, an Employer Rating Form for each student to the Vocational Specialist.
3. . Info the Vocational Specfalist regarding any work related or personal problems.
4. Prov de Worker's Compensation Insurance coverage and the name ofrthe carrier.
5. Not y the Vocational SpecialiSt'when the student is terminated from t e job and return work permit.
b.. Schdule the student to work at reast.three school days per week.
7. Re)-ase student from work responsibilities when fficially requested by e school.
8. Negotiate with the Vocational Specialist prior to king a change in the student's work schedule..

3 RESPr,NSIBILITES OF PARENT/GUARDIAN.
..ek

, .

1, ooperate with school personnel administering th W rk Experience Education Program.
2. Assist and encourage their student to carry o the duties and responsibilities of the job require-

,
.

ments.
,

.3 Cooperate with the student's employer. , _

.

,

ESPONSIBILITIES OF THE SCHOOL VOCATIONAL SPECIALIST
,

1. Visit each work;site twice and observe the student at least one time each semester.
Z. Eyaluate each student's job performance.

,-

3. Grade each student after consulting with the employer.
4. Conduct related instruction.
5. -Determine that employment hours are compa6ble'with the student's school/class schedule before

enrolling the.studeilt into Work Experience Education. ...

.

°

...

...

During the -time this student is employed /supervised at this,worksite, he or she will, be instructed in,
provided with and oriented to learning experiences in the following areas:

.

1. ,
- 4.

.

,

.

,2 5. -

3. 6:.

* . .

.

The student's job title is:
_

.

.
,

Name` Worksite . . tudent s Signature bate
.

,

Address ofriforksite' Parent /Guars Signature ' 515-----
.

,

Ng ..
--U"Ei----Employer/SupenilsorTs Signature --76T6F--- Vocational Specialist's Signature

- "It i4 he policy o6 the Sacitaatento City Uniied School Di4taiet adopted Ap4U 19, 1976, a compliance *
with°Tate IX otc the Education Amendmenta o ;912 not .to di..autiaibiati the &aka o aez in the cublit4
6iO4 06 students to 4ehoorpliovuune, ut t4 education pnowiairo on attiuctie4, 04 ill the fteouatesentjutd.
employment oi perceonnet."

5.3
amp

WEE' FORM 12: 10780R.
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Appendix 'H

SECONDARY SCHOOLS OFFIA0E
VOCATIONAL EDUCATION DEPARTMENT

WORK EXPERIENCE EDUCATION
k Student Identification Card

is authorized to be absent

from the campus

from (a.m.) (p.m.) to (a.m.) (p.m.) on M T W TH'F. He / She

works at

(Business Name)

(Addressi (Phone)

Approved
____r Vocational Specialist (Date)

Sacramento City Unified School District
Sacramento, California

My job title is

My work supervisor's name 'is

My work hours are

This card expires on

Student Signature

TO THE STUDENT:

1. Carry this-card with you all the time .

2. Use this card to identify you as 'a work experience
student. Learn and memorize the information about
your job... .. s

3. When you leave-for Ark, 410 str ht to your work
site.

. .00
.

. .

4. In,going to and coming from your work station, walk,
,

ride a bike; drive your car, or use the city bus or L

schoolvan. NEVER RIDE WITH A STRANGER OR HITCHHIKE;

-NOTE: his can be itedaced
,

to wet-e.t.a size:

54



work Experience Education

Sacramento City Unified School District
Sacramento, California

TIME SHEET AND 'PROGRESS REPORT

1976, in compliance with Titls....1M/Of the

Education Agendments of 1972 not to
discriminate on the basis of sex In the
admission of studentS to school' programs,
in its education programs or activities,
or in the recruitment and employment
of personnel."

Appendix I

STUDENT'S NAME

uSINESS NAME,

JOB TITLE

FROM
a

PAY PERIOD DATES

through °

Indicate in each box the number of hours
worked For absences $ u "A "

.

DATE HOURS
m
DATE

.

HOURS

1 11

2 12.

3 13 -

4 14

5, 15

6

7 Tofru.

a HOURS

9 . .

10 .

Work Experience Education
Sacramento City Unified School District
Sacramento, California

SUPERVISOR'S EVALUATION OF STUDENT,PAIRESS

CHECK APPROPRIATE BOX EXCELLENT GO00 FAIR POOR VERY POOR

0 x

Attitude

'Performance of assignment

Promptness

Attendance

Personal appearance

Comments:

I agree that the total hours worked I agree that the total hours worked
during this pay period are correct: during this pay period are correct:

(Student's Signature ( Studentlt Signature)

4

TME SHEET AND PROGRESS REPORT

At

°It is the policy of the Sacramento City
Unified School District adopted April 19,
1976, in compliance with Title IX of the
Education Amendments of 1,972 not to
discriminate on the basis of sex in the
admission of students to school programs,
in its education programs'or, activities.

or in the recruitment and empfoymept
of personnel.'

',TUDENT'S NAME

JUSINESS NAME

JOB TITLE

PAY PERIOD OATES

fuUm through

Indicate in each box the number of hours
.0 k d For absences "'

DATE-' HOURS DATE HOURS

.

16 '

.
26

t

17 27

18 ' 28 ,

19 . 29

20 30
.

21 31 f

22 TOTAL

. 23 HOURS

24

25
.

SUPERVISOR'S EVALUATION OF STUDENT PROGRESS

CHECK APPROPRIATE BOX EXCELLENT 6000 FAIR POOR VERY POOR

Attitude

Performance of assignment

Promptness
2

Attendance

Personal appearance

COOMentS:

I agree that the total hours worked I agree-that the total hours worked
during this pay period are correct: during this pay period are correct:

55',
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
SECONDARY SCHOOLS OFF ICE

VOCATIONAL EDUCATION DEPARTMENT
WORK EXPERIENCE EDUCATION PROGRAM

CERTIFICATE OF APPRECIATION

This certificate is. given in recognition of your cooperation in providing a work training station for
,(D

Your willingness to offer your time and job expertise, together with a flexible acceptance of youth

is highly appreciated.

Super intendentAbr School s

Date

Vocational Specialist

73
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Resource Supporting Work Experience Education
for Students with Exceptional Needs

I. RESOURCES

Appendix K.

"Getting Uncle Samo Enforce Your Civil Rights," U.S. ComAssion on Civil Rights,
Publications Warehouse, 621 N. Payne St., Alexandria,VA 22314

"Guide to Jobs for the Mentally Retarded", American Institutes for Research;
Pittsburgh, PA, Feb. 1964

"Career Planner: A guide for Students with Disabilities" Smith/Berenson/Smith,
Educational Resource Center, Chaffey Community College; 5885 Haven Avenue,
Alta Loma, CA 91701, 1981

"Handbook. for Job Placement for Mentally Retarded Workers" Ware Press, 10"B"
Mt: Auburn St., Cambridge, Mass.' 02138

.

"A Handbook on the Legal Rights of Handicapped Persons," Superintendent of Docu-
ments, U.S. Government Printing Office; Washington, D. C. 20402

High School Work Study Programs for the Retarded: by Kenneth Freeland, Charles
Thomas publisher, 1969

"Program, Practices, and Resources for Improving Vocational .Education for Disabled
Students" Regional Resource Center West and the State Department of Special
Education, Sept. 1981

"Vocational Education for the Handicapped " Resource Guide to Federal Regulations;
Tech. Report #5; Texas Resource Center, 4/78 (prepared for the Texas Education,
Agency-,'Department of Special Education).

"What You Need to Know About SSI," "SSI for the Aged, Blind and Disabled," "SSI.
for Disabled or Blind Children" ,Local Social Security Administration Office -

"Work Experience Education; A Handbook for California Secondary Schools"
Developed by California Association of Work Experience Educators in Cooperation
with California State Department of Eddcation, Fall, 1976

"Work Permit Handbook for California Public Schools" California State Department
of Education, 1976

"Work Study Handbook - for Educable Mentally Retarded Minors enrolled in High School
Programs inicalifornia Public Schools" California,State Department of,
Education, Sacramento, CA, 1971 0 1

M3



Appendix K

II. ORGANIZATIONS

California Career Education Dissemination Center; Ventura CoUnty Superintendent
of Schools, 4400 Cathedral Oaks Road, P. O. 'Box 6307, Santa Barbara
CA 93111

California Occupational Information, Coordinating Committee, 1027 Tenth St.,
#302, Sacramento, CA 95814

Educational Resources Information Center (ERIC); ERIC Processing and Reference
Facility, 48,33 Rugby Avenue, Suite 303,Bethesda, MD 20014

Exemplary Programs Replication Unit, California State Department of Education;
721 Capitol Mall, Sacramento, CA 95814. Regional Center Contacts:

Northern
Jerry Balasek
Office of the Butte County Superintendent of Schools
5 -A, County Center Drive

Oroville, CA 95965

Central

John McCalley
Office of the Santa Clara County Superintendent of Schools
100 Skyport Drive
San dose, CA 95110.

'Southern
Murray Via
Office of the Los Angeles County superintendent of Schools
9300 E. Imperial Highway
Downey, CA 90242

Labor Standards Enforcement Office; 455 Golden Gate Avenue, San Francisco,
CA 94102

National Association for Retarded Citizens -.On the Job Training Program (NARC-OJT):
P. O. Box 6109, Arlington, TX 76001

San Mateo Educational Resources Center (SMERC); Office of the San Mateo County
Superintentent of'Schools,.333 Main Street, Redwood City, CA 94063

Special Education Resource Network (SERN); contact your County Office of
Education for the regional contact.

Vocational and Occupational Information Center for Educators in California
(VOICE); A Joint Activity of the COanoelldr'S Office--California Com-
munity Colleges and the Vocational Edtcation Unit, California State
Department of Education; 721 Capitol Mall, Sacramento, CA 95814

NOTE: For all California State, Departhint of Education

(.=
publications, write to:

Order Section

California State Department of Education
721 Capitol Mall

Sacramento, CA 95814

50
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT

SECONDARY SCHOOLS OFFICE
VOCATIONAL EDUCATION DEPARTMENT

WORK EXPERIENCE EDUCATION EMPLOYER RATING FORM

Appendix- L
1

STUDENT Job Title

EMPLOYED BY WORK SUPERVISOR

ADDRESS ZIP CODE

Please evaluate your employee by checking the areas below which best describ-e your student. Your responses will assist
us in counseling, evaluating, and improving your student's progress. Please return this form to the Work Experience

Education Office before using the enclosed self-addressed envelope. Thank you for your
participation in the Work Experience Education Program of the Sacramento City Unified School District. This joint
venture between school and community gives our 'youth the opportunity to develop skills and attitudes necessacy to
succeed in the World of Work.

JOB PERFORMANCE VERY GOOD GOOD ACCEPTABLE POOR

Punctuality

Attendance

Follows Instructions .

AP

,

Quality of Work

Judgement -

Works with Others

ATTITUDES ON THE JOB %

Interest in Work

.

Courtesy
.

.

Accepts Criticism

Follows Company Rules t-

Works Without Supervision

PERSONAL APPEARANCE

Appropriate Dress

Cleanliness
I .

Neatness

t

r
i '7,

_

;....

OVERALL PERFORMANCE: Very Good Good Acceptable Poor

Commendations and Suggestions:

WEE FORM 6: 9-1:;;)-*

Evaluator
(Signature)

60

(Date)


