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students in Nevada with the opportunity to research and devise a self
profile to guise future vocational and/or educational plans. Seven of'
10 counselors and schools that volunteered Completed the prbject.
Counselors attended a training workshop where they "walked through"
the process using the career process handbooks forcounselors and
students. Their students then psed the ,handbook and Student Profile
to summarize their' aptituais ald attitudes as 'related to.correlated
occupations. was concAted that students and their families could
become self-diredtd with mipiMum aoUnselor contact. The cognitive

ent-family-scho61 approach' recommended was found,to be
4efe ible. Positive evaluation_ results were received'from counselors
who participated in'-the workshop, counselotpinterviews, parent
surveys, administrator/counselor interview's, three Non-higgh school
sitesi and student taxonomy ot.learning. (Other materials provided'
areNan example student profile, three evaluator summaries, and,
creative extensions by colinselors.,The pr6ducts developed are
available separately--see note.) (YLB)'

.
.:

.m1

..,( 4. ,
,...

/ ,

****************************************************t***********i******
i ,

Reprodpctions supplied by EDRS are the best that can be made *
* froM the original document. . - . *
**************i*****************************************************

..

v

:°

.7t



if
o

e

..

Z

r

..

..

.. .

4

I

j ? / /3 020 7

1

Resources: A Career
Development Process Model

Volume I

$

Issued By

/

4.,

a

L,

I If
e Ne ,

VocationalEdUdation Research Coordinating Unit
College of Education

'University of Nevada, Las Vegas
Las Vegas, NV 89154

4INej And
t I
"19 Nevada Department of Education .,----..,,

Vocational and Adult Education Branch
Pi ,

Carson .City, NV 89710'
...Cirl NATIONAL INSTITUTE OF EDUCATION

1.1.t. DEPARTMENT OF EDUCATION May 982
"PERMISpION TO REPRODUCE THIS

P---- received from the person or organization,

"EDUCATIONAL RESOURCES INFORMATION

iThrs documerf has been reproduced as
CENTER (ERIC)

. MATERIAL HAS BEEN pRANTE0 BY

.ororiginating it E Cer4i5 COO
.

Minor changes have been made to improve
-..reproduction quality

Points pf view or opinions stated in this docu 2 TO THE EDUCATIONAL RESOURCES
molt do not necestanly represent official NIE INFORMATION CENTER (ERIC)."
position or policy / 4; /-

It' :,,,,.

..,

i

../



FUNDING AGREEMENT REQUIREMENTS AND DISCLAIMER-

VOLUME I AND II

The activity which is, the subject of this report was
supported in whole or in part, by funds made available
by the U.S. Depa'rtment of Education and the Nevada De-'
partment of Education. However, the opinjons expressed
herein do not necessarily reflect the position or policy
of the U.S. Department of Education or the Nevada Depart-
ment of Education, and no official endorsement by the
U.S. bepartment of Education or the Nevada Department'
of Education sh6uld beiinferred%

. -
4

I

6 1, i ")
°.

ay` 0

'Dr. Verdun Trfone
. Project (director
A DepartMent of Counseling

and Foundations, UJiLY

RFPNV81-132-A-02
Grant #2-330-4357;260

.

I)

O

1.0

o

.

.0,



TABLE OF CONTENTS

VOLUME I

,Page

A. EXECUTIVE SUMMAR't 1

-

B. PERSONNEL AND PARTICIPANTS 3

. /-
C. , PROCEDURES, METHODOLOGY -AND. COUNSELOR TRAI.Nr.N.G___,.._ ___ _

WORKSHOP . _ 5.'

.

-
. .

D. ACHIEVEMENT OF OBJECTIVES AND. PROJECT OU'ICOM,ES-
,

...... r4

E.,. PROOUtTS RESULT, G FROM PROJECT -.
.-

. .,". - , . . `. ..:., .. 1-9,, -

..

F. COWCLUSIONS.AND RECOMMENDATIONS . .. . "."2t:;.--; 21 -

,H. rVALUATION RESULTS c;,1 .. ..

- The Counselor Worlsh.op . . 31

"- Counselor ntei-vi,ews 36

- Parent Survey _ 51

Administrator/Counselor Interviews. 55

- The Non-High Sch'ool Settings. 59, .

Student Taxonomies of Learning .62

- The Student Profile
(An Example)

- Evaluator Summary . . ... .... .. .

63

. 72
IF*

I. CREATIVE EXTENSIONS BY. COUNSELORS. . r 85

I. -DISSEMINATION PLAN t 89

4

4



4.

1'

EXECUTIVE SUMMARY

The Career Development Project was designed to meet a general ob-
jective of the Nevada, Stare Department of .Education headed by its:, Superintendent, Hr. Ted Sabders.

.-That general objective was that every high school stIrdent in Nevada
b,e provided the opportunity to research and devise' 'a self prrofile
that wouldtguide future vocational and/or etucational plans.

A brief description of theactivities, thee iprocesses'and the pro-
ducts emanated frbm the projFect with the following results:

A. PROJECT OBJECTIVES WERE:. I. To provide a career 'profile for
selected Senior High Studehts in
Nevada high 'schools..'

. .

2. To train's Pilot.Ctdre of vjonselors
to expedite career progrem, 'processing
by senior students in Nevada.

B. PROJECT' PROCEDURES TO
ATTAIN TH,E OBJECTIVES:

ar

,1

3. lkhereby'senior students jn high tchOols
of nevada shall become in,dependent in
their gOidance of career development
with their families.

,4. The Pilot shall serve as. a model for
other Nevada high sChools.

1. The selection of, sites with high school
students which represented the unique
characteristics.of Nevada Edpcation:',
includi.ng one counsel,ing center at a
university.

,
, .

.
.

2. To devise student /counselo.r handbooks
during training the creation of the
products did represent a process by

. which students devised their deciston
.-. 'making for career develOpment.

v.

3. The "walk-thrun of-counselors i.41 a.

workshop "shall te the same process
that students "will experience.

, 4. The
..

MOnitoring of the program in the %

I Fall of 1981:as counselor's mOemented
their t'raini'ng with stuaenii'And their-,,-

families. , ,

".
I"

5,.,The eventual plan to dissemthate the
:findings to all Nevada High, Schools..



C. RESULTS

a. PROCESSES DEVELOPED 1. Students learn a propessing system
WERE TO HELP:

. whereby they become knowledgeable
a 2 about abilities and interests as

related to projected "job markets".

2: Students; by assessing selves, to
communicate more accurately with.
;self and family about job futures;
kinds.of probable occupations; need
for further education; and where,
ifneeded'..

3. ,Couoselors reduce the floundering
of students as.tp their future vo-
cational significance upOn leaving ,

high school.

b. PRODUCT(S).PROUCED 1. A Handbook for codnselo to guide
WERE: students in career development.

2. A,Handbook for students to guide
the self-decision making process
about .career. A

S. A Profile which ceql.be ysed by'
students as to their aptitudes,
vocational interests,-job tempera-
ments and future career resources.
The profile representsa summary
of one's vocational significance

,.(aptitudes, interests) as related
to correlated occupatioris.

. .

O
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PERSOUNFLAN6,PARTICrPANTS

'A. Counselors

-.The following sites and cOunselons were involved in. the
project: -

I 1.

Ten counselors volunteered from the following areas:

a. Chapparel High Schoo l (ROTC) - William Shields
b'. 'Tonopah High - Nye County . Robert Pavlicek

UNLV Student Services - Ron Cantagallo
d. Southern Nevada Drug Abuse Cbunselor - Richard Meyers

''-' "Unit - Charles-Shaub.
*e. Jim Bridger Juni6r Hight, Maurine Nielsen'
#f. Lander-Courity Superintendent Schools Office - Truett McCullah
g. Pahranagat Valley High School - Lincoln County. - Ed Hansen

WashOe'High School - Janet Wright. '

- Debby Loesch-Griffin (Foster Youth.
Services)..

It>Of the above counselors seven ('N =7) completed the l)'rbject.
All ten had participated in 'the training workshop of
August 17-21,.19.,84,0W

B. Evaluators

a. Dr. Robert hittiolore for Washoe and Tonopah High School.
Dr. hittimore is trained in guidance. Also, he was 15now-

.

ledjeable with both'settings,

b. Dr. James .Embree for Chapparel and Pahranagat High Schools.
Dr. Embree has extensive background in bbtti urbgb and rural:
schools, including being knowledgeable.with vocational
guidance.

:c. Dr. Eric Martin for Jim -Bridger -Junior _High, Southern. Nevada
Drug Abuse Council and UNLV Counseling Center. Dr. Martin
has a strong background in vocational guidance ana(iw the
function of human service'agencies.

C. Project Director, Dr. Verdun Trione, Professor of Corrnselor
-Education at UNLV

\Or. Trione teaches vocational assessment-and ivocational coun-
seling at UNLV. He has conducted, prior mojects of a similar
nature. He was the Workshop Trainer.

D. Three Graduate Students in counseling at UNLV devised the pro-
totypes for the Counselor and Student Handbooki,used in the
project under the direction of the Project Diretor.-

fs
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E. Institutional Participants were:
,,,

- Nevada State. Department of Education .

,- UNLV, Department of Vocational Education Research
- UNLV, Department of Counseling and Foundations
- Others are the enumerated schoCls.

.
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PROCEDURES-AND METHODOLOGY

Figure I isa flowchart of the eer Development Project. It
represents k series of events- WI any county, or consortium of
counties, could folloW if the wished to replicate the project.

The following events took place for this project.
Event
1. A proposal was discussed With the State Department of Education,

Nevada and URLV was invited to submit one via the Vocational
Education Research Ofice,tCollege of Education.

2. In November, 1980 the proposal was submitted.

3. The proposal was, approved oh March 26, 1981 by the Nevada State
.Department of Education.

j

4.' The Project Director arranged through the Controller's Office
a fiscal system at UNLV to expedite funding transactions for
the project.

5. Concurrently, three graduate students from UNLV, under the
d-rrection of the Project Director, forMulated the prototype
of the Counselor and. Student Manuals.

11
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FIGURE I' CAREER PROJECT: FLOW CHART 110

1 July 1, 1st rtr. - - _.- - - ill'Oct. 16. 2m$
Interin Repo Interim Report

'

N.,

'Fiscal System Established
Between State Dept. of Ed.,
1.48.9 & Dept.of Counsebrs I

Ed. Foundations in the
College of Ed. Apr. 81

'

g'Training Workshop Devise<

& supplies ordered 4/1 Ws.,
8/1, 1981-Voluntary par-
tictpants identified and
verified April -June

9.
Tra ning
Workshop
Imp erente4

13111411111

'Submitted to 10.
Sept.to Dec..1981
Participants Imple-
ment Project in Field

'Fall 1960
Completion

Proposal

NY State Dept
of E6Ac. in
Nov

. Approved for
ipplepentati

1114. 1 16 98rtjof

project Direct. Begins

Development of Counselor
Student & Counselor
Handbooks

lier.1981 to Jun11.1981
Prototype of Handbook
Finalized

.

Instruction
liandboocs Provided
Su ltes frovided

*KAT, Evaluatdd

6

10

O

ft*

1211ec 1 98 1 & Mn.

1982, Proj. Dir.
Visits Sites

4
'Jan. 29. 3rd
Interim Report- --

13.
Jan. 1982. Prof. Dir.
Reports Progress to
State Supt. & Staff

-...

45'Jan.-Feb. NVI
oc's Ed. Re- :

torch Repn'i
blishes
Sidle on
ro ect

'Feb. 1982

Evaluators'
visit all i

Sites '

'Personnel
were selected
to evaluate the
Project in la

3

128'Final Report
Issued, Closing

Project. 4 /PA

7'Data Processed
March 1962
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6. Supplies were ordered for the Counselor Training Workshop,
including voloitary selectiOn of counselors for the workshop,

.'
. Effort was sought to select counselors in- schools represent-

ative of differing ltcations in Nevada. By the end ofJun,e
1981, several changes had to be made as compromis'ei to :fit
the schedules of interested particlants.

...a. The workshop had to be,redyced to 5 days (37 hours
of training).

-,

b.. Several schools withdrew because of other commitments
or lack ofinterested counselors.

.,

c. The Project Director then sought volunteers from other
a settings, i.e., Agency,'University, and a Junior High

School.

d. Note'that travel and per diem costs and supp-les were
'

provided the participants.
.4 - e ,.

7. .By the middle of June, 1981 the Counselor and StUdent Hand-
book were compLleted,and dupli"cated"-for the vorkshop.

. July 1,'supplies, were received and set up for- the workshbp;
7hp'first interim report of the progress of the report to
the. DepartMent of Vocdtiona4CEducation and .Research and the
State Department.of Education.

-... ,

.

9. The training-workst6p was implemented from'Augks't 1'7 to'
. August 21, 1981 'with ten (10).c.ounselors.k, The Pro jut Directorwas the instrutor. \ . .

. <

a. Table I is an outline of the 6ctivities of tke workshop-

b.' -Table-I i a summary ",pf the pa'-rticiiptints evalUation'pf
the woTkOop. ,,Ltems selected for -the evaJuation were
suggested frOm;publicationsof evaluations done by the .

Center for Research And*Vocationaljducation at Ohio
State University.

7 1 fl
/.../
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10, ripple.mentation on sites was monitored by the Project,-Director.
Per agreement and request the Counselor participants, the
Project Director was aske to delay viAitations until'December
1981, and January 1982.

Monitoring took place by informal telephXe calls from
Sptem6er 15 to December 1, 1981.

11. On October 16, the second interim report was issued by the
Project Director revealing outcomes of the training workshop
and earlymonitoring.

12. The1Project Director personally visited all participating
sites in late December,and early January.

- Washoe High School
- Tonoptrh High School

Pahranagat High School
- Chapparel High School ROTC Unit
- Jim Bridger ,Jr High School
- Southern Neyada Drug Abuse Council ( Counseling Unit)
- UNLV Student Counseling.

12a. Persorinel selected as evaluators.

13. In mid-January, the Project Director met with Mr. Ted Sanders,
State Superitendent of Instruction and some members.,of s
staff. The progress of the project was reported. Samples of
the Counselor/Student Handbooks and a completed "v4#%Pent pro-

. file" was submitted.
-

. 14. On-January 29, the third interim report wassubmittede

15. The Department of Vocational Educatioo and Research submitted
a:re'port on the Career Development Project in the January-

. February, 1982 Nevada Vocational Education Research Report,
)

16. February, 1982: Evaluators visited designated sites. They are
listed under the section "Personnel and Participants" in this
report. Note here that participants used -evaluation forms
derived from models suggested by the Center for Vocattonal

_ Education and Research at Ohio State University.',

11. Data reiurned`by the evaluators was collated by the Poject
Director and a graduate student.

18. As of April 30, 1982 the final report was completed.



THECOUNSELOR WORKSHOP
. e" .4

.(Trai.ning Program)

a.

The workshop outlips(see Table II) fllattratesmhat was imp emen-
iced fo'r the training of counselors. Initial orientation and dis-

, cussioilsof project objectiv9s were made clear. Then the par i-
ciOantsNere "walked through" the proce they would pre-Sent to the
Students.

Considerable discussion of counselpr roles' was maintainedlduri
this 'portion of the process.

The Couns'elor Handbook, the Student Handbook and Student Profile
were'used, including the "Job Grabber" authored by the Project
Didector.

Other materials were,aptitude, vocational interest:and job tem-
perament inventories.. . Use of the "Job Gratber", the D*.O.T. and
the Occupational Outlook Quarterly were demonstrated. The fina.1
result was the completion* of the Student PrOfile enumerating
Probable occupations the person could be suited for---with and- /or .

without further training. In particPar, the Occupational Outlook
Quarterly was emphasized. This docdment, publishAd bx,the U.S.
Bureau of Labor, fortells needs in the job market. For illustra-
tion, attorney's and univers.ity 'pmloofessosnow saturate the job
market and are expected to do so for the next decade. The real
need now is for engineers and technicians in the electronic in-
dustry. As one writer put it, professors .could'transfer their
skills to marketing research where there will be,a great need for
the next 5. to 10 years. This latter point suggests how residual
skills may be transferred to other occupations.:

This is one way a counselor can introduce the concept of job
mobilitAthat'often occurs during' the working life of a person.
This must be communicated fo students and their families.

4
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TABLE II

WORKSHOP:OUTLINE

DAY/TIME TOPICS TOOLS

Monday Career Development:' A Theoretical
Rationale

8:00 -.9:00 Objectives: Program and Behaviora.J.

9:00 - 10:00 Research/Careers Lecture

10:00 Break

10:15 -,11:00 Client Needs and Community Makeup

Ai
Survey

11:00 - 12:00 Implementation Areas
- Student
- Family
- Community Resources
- School Staff

1:30 - 3:00 Sudent/Counselor MNuals
_(Their Use)

3:00 Break

3:15 - 4:00 Personalizing and Implementing
the Walk-Thru With the Manuals

10.

Test Data Identi-
fied

Interests
- Temperament
- Aptitudes



DAY /TIME TOPICS TOOLS

Tuesday
,

8:00 - 10t -00 -Coordinating the test-. Counselor/Student
Handbook use.

10:00 Break

10:15 - 12:00 Participant feedback and Counselor/Studentdiscussion.
Handbook use.

1:30 - 3:30 L'ectpre and Discussion of
Basic Instruflentation

Test Rationale and Theory
- AppliCation to Student

Profire.

3:00 Break

3:15 - 5:00 Complete testing sequence. - /
Manuals f T Counselors/

c
Students'

1.
r

z

C



DAY/TIME TOPICS.

Weanesday

TOOLS.

,8:00 - 10:00 .

v, Processing arid Profiling. Manuals Applied
- ,

- D.O.T.10:00 Break
. - "Job Grabber".,

- Occupational ,10:15 - 12:09 , -G6idance: Student Profile. Outlook Quarterly
- Student Profile

Forms

1:30 - 3:00 Confering with Parents Students use of
Profile -as a C-ommuni-
cation Base

3:00

3:15 - 5:00

Bi,kak

Follow Through:
- Counselor's an individual
consultant to family and
student.

- Meeting with'parents as
a group.

- Meet with parents and
students as a general
group..

17

Use of Student Pro-
file:. Its interpre
tation and application

- Profile relations-hip
to D.O.T. and other
Guidance Materials,

Chroptcle or
, SRA Series



DAY TIME TOPICS

Thursday

8:00 - 10:00

10:00

10:15 - 12:00

1:30 - 4:00

Counsel sharing with
Staff results of student
processing.

Break

Sharing with Administration
and Board the outcomes of
the local project.

Logistical Support and
&pproach
- Proposal Outlines to
Administration
Budget Projects
- Supplies
- Equipment

. Friday

8:,00 - 10:30 Feedback Among PartiCipAnts

10:30 - 11:00. Break I,
i

11:00 - 12:00 Evaluation of Workshdp.

:00 - 4:00 Discussion of Workshop Ele-
merits and Participant Inputs.

Recommendations:

1. Pace the project
slowly.

2. Allow for local
modifications and
creativity.

. Project should be
, 3 years.'

13

,TOOLS.

4,

Department,presen-
tations by t6unselor
and selected students
eqhRiques.

AVIcTn criteria

- Sharing, of cwnmfind-
ings on Student Pro-
,files, including
selection of potential
occupation.

18



ACHIEVEMENT OF OBJECTIVES,
RESULTS AND OUTCOMES OF PROJECT

.

i

The following narrative demonstrates how each .objective, separatelypresented, repres(nted necessary procedures to assure the outcomes
originally plann'ed for.

)
',.

While some procedural constraints occurred, the -original objectives
were not deviated'from. Not having enough schools,.the Project
Director prevailed upon one social agency (SNDAC) which served a
large population; of high school youth, including those that were"dropouts". 1

Also included was. the UNLV Student Counseling Center which serviceda large number of incoming freshman from high schools in Nevada.

Suffice-to say, objectives were successfully met at all levels, in-cYuding the alternative participants. In so doing the Career Develop-ment Project demonstrated its flex
:-./
ibility to operate at levels otherthan, high schools.

.

4
Each objective is isolated i'n the following, demonstratljag specificprocedures and outcomes that were achieved.

46

`0',e.' t

ss.

I
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,4-0b edtive

To Provide a Career a,
Pfogram Profile for
Selected High School_,
Students in Nevada

PROJECT OBJECTIVE 1 .

Procedures

Proposal devised and
approve& by State
of Education.

b. Selection of voluntary
sites finalized.
.-Chapparal High School
-Tonopah High School
-Washoe High School
2,Lander County
ttridger Jr. High
-Pahranaget High School
!UNLV Counseling Center
!SNDAC

5

Outcomes

a. Proposal approved and
funds made available
Mar. 26, 1981. Ex-
tensions to Mar. 1982
requested and.approved
to allow student
processing of pla'n.

b. Addition of,UNLV, one
Jr. High and Human
Services Agency gave
an added dimension'tb
the project during the
period of training .

provided counselors.
It extended the groups
=thinking, including a
respect for settings
other than high school
where career Ed. is .

-alSo.necessary.

c. Designed prototype-of c.

'coordinated Career
Process Handbooks foy
Counselors and Students.

d. Field tested the Student
Profile rrrocess.

d.

Handbook prototypes
served well in the '

training workshop.
It provided the
counselors the same
experience the stu-
dents would have.

Process .finafized.

* Note these schools and faculty were added in late summer due to
counselors not being available from high schools originally

' selected.

.

'@ 'Lander County counselor dropped out of Project due to ill health.

15
20*



Objective

To train a Pilot'Cadre
of counselors to ex,
pedite Career Program
Processing by Sr -': High
Sclool Students in Nevada

PROJECT .OBJECTIVE 2

`Procedures

a. Counselors, ."walked
thru" process' with
handbooks 'August
17-21, 1981.

b. P ng with
ors to ex-

e the project
in the ensuing
period of ept.,
1981. thru Feb.
1982.

Iry

18 21-

o

Outcomes

a. CounSelors made
suggested changes bu
preferred to "-field
test" the handbooks
during the year.

b. Counselors increased
awareness of the
CareeY Development
procss caused them
make the recommenda-
tion that the projec,
should be a 3-year
program to assure
imp,lementation in
Nevada schools.

Counseloyi did expe-
dite the Career Pro-
gra4 with students
from Sept. 1981..1to.
Feb. 1982.

C.

s.
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Objective-

Whereby Sr. Students a

in High Schools of
Nevada shall become
independent in their
guidance of career
development with
their families.

.

b.

67

'''Iracpddres

Studen. i4A56
Handbooks Atr.thrlt-1
familiet,,

-
1-

. .

' 7.
. °

AA.
7. 2;',

4L40 44-
Devise and ifirRiVirefitz
the decision mAing.:
process for cateter
development.i."*.., use
of Student Pretile.-.,

).

O

11

22

b ,

Outcomes
4 o

a 'Students become
knowledgeable about
the career process

.with re,feednce to
tTletr own abilities,-
vocational interests

.:job,temperament and
their'4elationship tt
projected j*ob market:

b. Itudens and familie!
communicatesi'more
accurately with
families, self and
faculty relativ-e'to
occupationt' and futui

c. It-reduceestudelit
floundering. See
Evaluation results.

d. See case .study-mbdef
of student profite'.

A

S.
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Leg

Objective

- This TIlot Project
Shall serve as a

model fors'other
Nevada High Schools.
A(Seg Handbooks for
Counselor, and
StUdente, also flow
chart of Project.),

r

.

.PROJECT OBJECTIVE 4

/

. Procedu,,es .

a. The project was moni-
tpred by the Project
Director to its ful-
fillment. (See Pro-
ject Interim Reports
#1, #2', #3 dated July
1, 1981; Oct. 16, 1981;
and Jan. 29, 1982 re-
spectively).

a.

Fusrther, the evaluation b.
of the project was done
by three professionals
knowledgeable in guid-
ance, d with the
Nevad Schools.

18

3.

Outcomes

Recommend dissemina-
tion of Handbooks wi
profile and procedur
for couriselor"s and
students in High

' Schools of Nevada. ..

Recommend Oesent
Cadre of counselors
present outcomes of
this project at Vo-
cational Counselors
Meeting in 'Carson
City, Sumill 1982.

c. Note sample piofile
of student.

d. The evaluation did
illustrate"§uccessf
fulfillment of the
project.



ION

PRODUCTS RESULTING FROM THE PROJECT
4

(SEE VOLUME.II) a

Three products wer' devised in the proirect plus a prior publica-tionlpublished by the Project Director.. They are:
, .

a. CounselOr Handbook, which is correlated with the Student
Handbook, plus directions as to how.to guide the studentin his Career DevelOpment Processing.

7,The Student handbook which is consumable by the student.It "walks" the student through the Career Development
process by showing him'how to:

- AssesS his interests objectively
- Assess his aptitudes.objectively
- Assess his vocational temperaments objectively
- Use 'resource materials such as the Dictionary

of Occupational Titles; the Occupational Out-
look Quarterly and other "Job" and career
materials

- Create hiS own individual
vocational-educationalprofile

- Communicate his.findings with his family, his.
peers and his counselor.

c. The Student Profile, of which there is a copy in Counselor
and StudentHarldbooks,'may be duplicated. It was found that
"Profiles"., were revised with the addition of new informationThus several copies should be provided each student.

A profile may be defined as a'n outlin'e, contour, or a shortbiographical sketch representing the most striking 'charac-teristic't of a person.

In this'instance, the student profile refersto a shortbiographical sketch representing the Career,-DevelopmentCharacteristics of each student in'this:7project.

d. .An ancillary product, devised,,b344he Project Director wasprovided to the Project. It's the "Job Grabber" withseveral hundred representative jobs and also found in theD.O.T. The purpose of the "Job Grabber" is to enter intothe D.O.T. (d IV) 'with ease. It saves "fumbling" throughpages of the D.O.T.

After a student has isolated several jobs, he first entersthe Job Grabber which offers Job Code Numbers. These numbersthen can be faynd in th20 D.O.T. for oth4r related jobs. Hence,a "jo,b famtly"'is created by the student offerinv a variety of'occupational alternatives *to study and explore.
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PRODUCTS RESULTING FROM THE PROJECT

1. .Student Manual

This has been "field tested", No recommendations of .a major
nature came-from the evaluation. This is aVailable and con-sumable for student use. Lt takes the student through thesteps bf investigating:

One's vocational interests.

b. One's vocational temperaments'.

c. One's vocational 'aptitudes.

d. Differing occupational "faMilies" thich re<corre-
lated with the findings from a, b, c.

e. Producing a "Profile" for the student representing
°strengths and/or weaknesses with reference to p27.,tentidl job requirements.

111,

f. 'The profile is then shared with the student's parents
providing a base for dialogue which- the family shares.

2.' Counselor Manual

This manual is coArelated with the student manual. alsoincludes the procedures the counselor follows to encourage
the stddent along in his self investigation. a.nd career de-
velopment procedures. Further, the, manual lists out severalkinds of testing instruments- the student may use.

II

3. Student Profile

The profile is not just a percentile outline which Is common-ly used. Rather the project developed the Student Profile as'a summarized biographical .sketch representing the Career De-
velopment characteristics of the student., The Career.Develop-,
ment chara,Lteristics,criteria was derived from the Bureau ofLabor publication known as the "Dictiondry of. Occupational
Titles"., 4th Ed, 19.78.

, .

The DOT provideA levels of worker development in aptitudes,'vocational interests and temperaments. These characteristics
are then matched with job. profilds via the "Job', Grabber" de-signed by the Project Director. The 820.T., 4th Ed, 1978.,
is then ",entere-d -"- via job codes, from the "Job Grabber".
In thg process more, probable occupations are selected for
consideration by, thettudent.

20'



CONCLUSIONS AND RECOMMENDATIONS'

A. NCLUSIONS'

1. It can be concluded that the, present system hes
demonstrated flexibility, student cogfticive and
affective growth, parent in'terest'and s=upport.
Further, it appears to not interfere with the

= regular "basics". 'of the' school program. ,
.- -....,..

2,- The project demonstrates that students.and-their
families,can beqpme 'iel -directed with a,minimum

4of 't place's the counselor, in
a strong position to initiate student action,, mon- .itor it and remain .'as i.v,i,out.ce-consultant with
students arid their' families.

. .

,T. A grOup'of A-interested counselors .can be quickly
oriented to Career Dayelopment with a minimum of
time '1137 hours training).: .

.

.,*. . A,
4'. FroM a learning pp,i'nt of view, the present system

.-.

does aoorr, inate self control techniques of stimulus
Control f-observation, self-reinforcement, self
.6onfrontatignand alterhate career response train-Ng.

,

,S'elf control behaviors, 'When 'epplied: .

-do identify and alter student career perception 5
-identifyand alter belie.fs,and attribuths
-commit ktpe.t course of itivestigative action
-do proMote, explore; change and foster.aareer
development.

5. Rationale for the educational justification for.this
project may be'summarized es follows: .'

A

410

Th r.e s abundant data to demonstrate bow.youtn fantasies:
a out careers (Morgan & Skovholf, 197.7). Hoover, the
counselor As a critical agent with_the ability to in-
terject*ilie client with, reality, present and .futu're.
Krumboltz, 1979, dnonstrat0d,how cognitive organi1 tipn4
or s.ystems of task approadh skills, pdrformanCe standards
and affective responses, monitored by, a,counselor, changes '-
fantasy bound,conteptions of careers to reality based
careeiopotentials.

,Kezdin (197X) foundthpt unless evidence, on careers is'
factual, students are prone to overgeneraltze, make
arbitrary inferences, and extend career events'as
absolutes rather. than processes:,,Ergor the result is a
dysfunctional career' schema. Therefore, training.stu- Ps,If

dents and their families in genex0x problem solving
.
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strategies is a valid and effective approach
(01Zurilla & Goldfried, 1971). Career 4ncerns
involve solving problems.

The present project presents a' systeb.ofareer de-
'velopment that reinforces operants if control
(Thoreson & Ewart,-1976). Thores n and Ewart de-
fined

-,
self control behaviors as "learnable cognitive

procesSes that-a person uses to develop controlling
actions which, in turn, function to alter factors
influencing behavior".

6. Last but not the least, the project is cost effective.
Its estimated that materials, some reusible,'such as
tests, handbooks may be dittoed; plus the outlay for
references, 0.0.1., etc.,can come to$3-$5 per stu-
dent. This is a small price considering the impact
it has on student and family.

7. The products (Handbooks and Student Profile) were field
tested under a variety of settings. Also such products
allow for counselor discretion to modify materials to
meet local population needs without destroying the
baste thrust for,career development.

8. The cognitive student-family school approach.recommended
by this project, therefore, is' defensible. Further test-
ing of this approach (3 years) to justify its existence
as a permanent process in Nevada scno,ols.is recommended.

O
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B. RECOMMENDATIONS

1. Continuation of the Career Development Project for another
two years.

a. The presentation of the first year's findings at
the Vocational Counselor's Meeting, Summer, 1982.
The counselors from the roject can become a re-
source cadre to other int rested schools in Nevada.

b. The second year should direct a proposal for the
development of a Career Laboratory or Career Center

1 ,in key schools initially.

2. The Career Laboratory Concept.

a,1 Ratioriale for the Career Laboratory. ,J7

Sihce few young people understand the educational
or training steps towards occupations, accurate in-
formation is a must, Career Development is a-life-
long process.

ti

Failure to the informed has revealed data that a, 12th
grade student uses 8 years of his life "job-hopping".
This is evident from the lack of orientation regarding
the formal and informal rcres and realities o the
world of work.

The need for career information'is important bepause
of sweeping economic and technological change A
career center, or laboratory, while,not a cure all,,
does begin.to alleviate some of tile problems associa-
ted with a lackof career information. It"s a room
set aside (or a portable building sponsored Py a PTA,

'a Parent. Club or a Service Club) with organized ma-
terials on careers. It can include local or regional
resources for further career exploration end job
awareness.

The laboratory can .provide tools ior personal asse.s.-
ment. Most students can be taugh\t.quickly to self-
adminisler instruments to better understand oneself,
one's attitude, work valuesl'work interests and apti-
tudes.

The devplopient of a vocational-educational-profile'
1-ends to further exploration, decision making, resume'
wrting and Interview preparation. Laboratory usprs
cane share findings and concerns with each other, Sin-
cluding. parents, in anon- threatening environment.

23
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3. Guidance Committees.

The development of Guidance Committees at local highschools. The composition should include a representativefrom local business, local government, PTA, school boardor administratibn. It's recommended the counselors chair-that advisory group to plan a career program and assistin its implementation.

4. Continuous with the 2nd year is a continuation of the1st year's program for interested schools:

1. Training workshops.

2.- Refinement or modification of manuals for
counselors #nd students.

3. A monitor on a part-time basis,,ither from
the Nevada State Department of Education or
a University, could fill that role.

4. The beginning of a follow-up system could be
instituted by a monitor on the 1st year grad-uates.

The second year should also include students at both thejunior and senior high school level. Note this shouldbe voluntary in the beginning., Experience has shown theimpact of the "ripple effect" on other students andfamilies. In particular will the existence of a careerlaboratory motivate students. Parents whose children areeither in the program, or evening, if feasible, could manthe career laboratory as volunteers. In fact, if a ser-vice club, or several in a consortium, could. establish a.

F
rpo table, if there is no school space, and the school'sAmitment of $500.00 for materials could get a brisk
aeer program in motion. The $500.00 figure is.appliedto a school the size of Tonopah High School. Price willvary as to size-of student body.

5. The'third 'year could introduce sophomore students intothe program. By this time sufficient expertise willhave been developed among flcuty, among students andparents and the community.

Furthe'r, the continued existence of followings of stu-dents shall be lnai,ntained to provide feedback qn how wellthe career program.isserving its constituents. Theywill have an effect 'on the school, board, faculty andcommunity.

last butt not the least y the interface,of the careerprogramswith the vocational educattonorogram in schools.

24



mp emente rojec
In Sites

.00

FIG. 2 THREE YEAR MODEL

1
0

TO IMPLEMENT

'CAREER PROJECT.PROCE§S

School. Guidance
Labs Implemented

aterials Develope
nd Field Tested Sites

e

u dance Labs
m roved

Increased No. o Grades 10, 11,
2 Implemented

adre developed
(Counselors) for
raining of future
ounsetor's

2 grade students
nd

Grades-11 & 12
only Implemented

Community
Resources.
denti ie

aterials refine
and adapted where
needed

0

IFollowupf
Arollowupl

-1

Community Resources
Increased, plus
faculty

aterials Refine

)1followu

Feedback to
Administrat
and School
oar

4

e

Q



6. Consideration of a computer terminal or mini- computer in
high schools to retrieve vocational career information.
Information would be current and readily accessible.
It's !possible such a'unit could be the result of a volun-
.tary comm/unity effort to its school children. It,could
be housed in the career laboratory

7. Rationale fora Three Year Study.

The longitudinal premise for a three year study-is
evident. Questions about which occupations are available
geographically willreflect Studentoccupational mobility.
Further, we have more sophistication in the intervention
of traditional self-selected occupations by students. In
response to crowded, popular courses such as cosmetology
and auto mechanics, often,with poor placement 'records,
there is interest in performing better.'"matchups" between
o6cupations Oth openings and the interests, skills, and
temperament of young workers.,

The above matters of occupational choices,. geographical
economic needs and mobility may be countered with the
following questions.

o a. Whdt are historical (traditional) differences'in
patterns for entry into some occupations such as
farming/ranching as compared to retailing, servioes,
or manufacturing?

b. What are the entry needs or "market% for occupations
An the general occupational areas?

c.. What.-4re the occupational ladders or lattices which
appear to be patterns- for youth who'enter and advance
into the world of work, i.e., bureau of labor Rro-
jectionS?

d. What are dccupational ladders for females and/Or
minorities?

e. What are the disadvantages and/or'costs for youth
wtlo must become mobile?

8. A longitudinal study can be generated by-the three-year
project.

'a. A study of the distributi on of vocational klucational
funds'for services, occupations, target populations,
enrollments to determine human resource needs.

The provision of a set of standards for vocational
guidance and assessment of youth.
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c. The improOsion of a comprehensive counseling guide
indicating' patterns of aptitude and ability which
may be predictive of success and satisfactory in
various careers.

d. Identify the educational and life experiences which,
better prepare students fo'r their life work.

,e. An infprmation system to provide data based student
follow.-up could possess the following components:

(I) The acAdemic record;

(2) The vocational profile, i.e., intent, aptitudes,
4 interests and temperaments.

(3) Graduate and dropout and transfer character-
istics.

(4) Follow-.up:

(a) 1st year graduates
' (b) 2nd yeaf graduates

(c) 3ed year graduates
(d) df.opout
(e) the transfer student

(5) College. follow-up.

(6) Occupational/techni'tal school follow-up.

(7) Employer follow-up.

(8) Adult and Continuing Education.

- Preparatory?
- Supplemental?
- Other?

9. The above could provide to the State of Nevada

A. Pertinent detailed information about student bodies
of Nevada schools

b. Information on the mobility of Nevada students and .

whether their education fittedl thew for such mobility.

c. Information on factors with ce tain vocational edu-.
cation-andvocational guidance needs including those
related to limited english sp aking, disadvantaged and
handicapped.

d. The impact 'of college pro ams, vocational /technical
schools on the lives of students.

9

27

32



Ar

Q

9. Last but not least:a feedback to the Nevada con=
stituency and its _legislature. Such will have
realistic implications for future budgets and
services for education. ,

7
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EVALUATION RESULTS

The evaluation of the project 'was positive. The criteria for thefinal summative phase was kept nontechnical for consumption andreporting of resul4. The criteria employed was a methodologicalset of standar'ds.

Changes were made f'rom the original evaluation pl n noted in theproposal. This became evident through.recommenda ions from theCenter for Vocational
Education and. Research oIF Oh o State University,the Nevada State Superintendent of Schools and part cipaling counse-

.fors. ,

In fact the evaluation forms used on the project were those recom-mended by the Center At Ohio State University.'

The general intentof keeping'the
evaluation Formative andSummetive was .Maintained as stated in the proposal. Note thatforms were created.to assess the Project Objectiv,es.

Evaluation was formative in germs of the primary objectivesstipulated in this report, congkietice between objectivesand participanf beraviors.'

Summative evaluation wasto determine the impact or outcomes ofthe project,

The evaluation model'is a modification of Stuffleiream's "Context-'_input-Process-Product Model". It has four aspects:

I. Intended Ends ('Goals or objectives which are determined thrpugha series of planning decisions)." Context Evaluation is theprocpdure for continuous assessment of needs, problems and re-
.

sou'rces. Example: Workshorand Counselor input.

2. Intended Means: A ,process which is determined fhroUgh struct-.ure of, the project process. Input is the procedure which assessesprobable alternatives to keep it moving. Site,visitations wouldbe one stimulus. Example: The original objectives plus, changes .in personnel and site prior to training
.

I

3. Actual fteans,'the following of 1 plan or scheduteoltlined bythe intended means. A process evaluation is maintained to,monitor and "de:-bug" the project in order to keep it in con-formity with the originil-objectives. Example; The ProjectDirectors monitoring and visits.-

4. Actual Ends, is a form of 'product evaluation (students, materials,school, parents, counselor) which includes the context evaluatiOnplus comparing actual or intended ends, including unintendedeffects: Example: Independent evaluation of outcomes.

2,9



Thts-madelbAsIi -P-1111tfn:IPOCess :fbr-delimeating-, obtaining,
. and aPP1:04:itscH-Ptja-nd:Jud-gmeptal ihfarmatian for futuredecisions. Therefare; compl &x statistical data_was aWided.
The Evaquatiati_tob-k-plaCe.ih the nth procedural month, ,fromMarch 1981 -to Februry 19'82-f the-Project. Three- evaimaters-were used. (See sectiohoh."-Pe-r'sannel:and PartjcipantS'.):

,The Steps were;. .

------.. r
.

...

1(.-1Counselor inerviews.,
I

2. Parent interviews,,.

3.
- -

Administrative-Counselar

4'. Review of Student Ca.reer Development Efforts (Taxonomy ofLearning).

5. Independent observation scale by each rater with each ,of-their assigned sites.

Some, of the Evaluation results ere presented tntact,. They are:
1. Coumelorr Interviews.

2. cEvaluator obiervations of each Site visited.

Other aspects of the evaluation are summary Statements:

I. Parent Interviews.'

s.

2. A composite'of Counselor and Administrative interviews.:
3. A composite of interviews with students and the,pAcess" oflearning they went through. .Bloom's I pcanomy of Learning wasused as a Criterion by the evaluators' tb judge cognitive andaffective growth.

4. The Counselor Workshop - 'an analysis.

30
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Evaluation of Couselor Workshop i4,

4
1

.e''
Inspection ar "eyeballing' the results summarized on Table I

Indicate an overall positIve impact. However, the major con-
cern seemed to be of counSelor implementation. Items 6, 8 and
10 deal with the areas of implementation. Informal conversa-
tions, after the written valuation,.revealdUethe.following:

a. Swcial agenices such as SNDAC did not consider
implementation a p oblem.

b. Those reprkseptati yes from district or Ounty
levels considered implementation/a.probleml:
due to:

- priority tasks th y were already assigned to.

- "selling'
AY, y,

the condept and procedures to local
high schools, principals.

--- the realization they would have to train local
high school counselors first of all.

- the limited access
parents since they
alpys on site.

ibility to students and/or.
(the consultants) were not

Actually, the workshop mem ers were moving on,,to the next
pragmatic phase. The.grou was.expressing a legitimate con=
cern. One does not impose a "s'ystem without'adequate prepara-
tion with the already existing eystem.

One recommendation was to implement without fanfare. This
meant.the.selection of a ew highly interested and
parents. This is the "ri ple effect" which the Project
Director hgs found succes ful. It eventually draws community
support.

31
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One workshop member cleerly enunciated his concern. This
is an excellent system and set of materials. Kids and their

N. folks are no problem. How do I get faculty to see this .as
an integral part oreducation? How do I convince the ad-
ministrator to allocate time and enough fiinds that ensure the,
merging of vocational guidance with ""curriculum "?

Another participant observed, that counselors either have no
skills (or interest) in the area of vocational guidance.
Counselors seemed to be more concerned with clinical forms .of
counseling in her opinion..

To these latter constraints, the Project Director offered the
concept of a local "Guidance Committee". This is a concept'
which the Project Director has successfully.implemented in
the past. Its purpose is purely advisory. However, it is an
extension of the leadership of the vocational counselor, or
consultant. Representation on the Guidance Committee is
usually:

a. A counselor.

b. Interested faculty members - at least two from
.61e local high school.

c. Two parents of students enrolled in the School.

d. One student representative, at least.

Obviously, different combinations can be contrived. This will
be due to availability and interests of the potential members.
The committee should meet at least once per month. Reporting
to administration and school board, and parent groups are the
immediate "interface" functions.

.
.

Other local representatives can be included defre.g.dinglon the
size and composition. of the community. Local business leaders
and/or local employment agency services are one example.
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TABLE

WORKSHOP: AUGUST 17-24, 1981

null"
Excellent Adequate Interesting But OK Po

1. The objectives of this
workshop were

2. 'The organization of the
workshop was

3. The workshop materials were

4. The workshop activities
were

5. The scope of coverage for
the five days was

6. The workshop provision
into the world of work for

. students was

.7.
.

Overall, I thought the
workshop'was

8. The mettods of application
for activities dan be
applied to my schedule as
beir4

9. The opportunities to
implement this career
concept in my school is

10. The opportunity to
implement this career
concept with parents is

N = 10 Participants,

or"

.1>

4600

10 I

-8 1

9 1

1 1

9 1

7 3

10

6 4

9 1

7

1

.
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QUALITATIVE REMARKS

The workshop sparked interest and enthusias'a. Also Oat became
increasingly apparent to participants was "the need for more
*tim to study methods and materials. The other concept was
the enormity of the process of vocational decision on making;

a

its relationship to local curri-cul4M; toithe mobility of stu-
dents leaving a community adequately pre red; the need.for
parental involvement. One participant voiced the comment,
"Hell, if this thing's to ork, it will take at least three
years to get it on. A vocation isone of the most important
decisions a youth, or .an,a-dult, will ever have to make".

Therewas no argument as to the workshop objectives, the
methodologyor materials offered. The evident awateness of
the workshop members was a healthy one, i.e.,'how will I get.
this incorpor ated loQally?

As,final.note; the group's evaluation .of the student and
counselor handbooks Was positive. No modifications"were rec-

. °mended. Rather, the consensus was, "let's:try if firstk.

Then tonsideration of modification would b.e eotertaine4.

IMMEDIATE OUTCOMES OF WORKSHOP TRAINING EVAi.UATION.-
. or PARTICIPANT RECOMMENDATLONS

1. Re-define the role of°the counselor towards tiei.ng a
member of.the educational service team. -Diminish
but do not elininate;the need for- dealing with
troubled yOuth.

2. ntuitive estimates by the workShopbembers-suggp?t
a=50/1.yatio for students. A ratio of 8 vocational-
ly oriented counselors to 1 clinical counselors to
1 clincal counselor is preferable.' 7%

2. Include lOtal school faculty as part of 'guidance
process and counselors 'cos part of the curriculum,
process, After all the major objective of the s,phool...
is to educate alicC"prepare for adulthood".

3. Validation of workbooks and guides fOl- counselors and v-
student:where parents are. included, The -decision
making process is bated on data (NPA,'tests,, eta.)
rather than on'"guesitiMates" or "hopes".

- 4. Validation of tools.,thatstudents may use to start
determining their own vocational significance,
use of,D.O.T.; Jot Grablier Handbook.

These are tools and processes, offered in this work-
Shop, that can beAsed for decades by the locaj highs

sr -ool graduate for his"' Continued vocational siinisfi:'
cance.

-
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5. A set of materials and methods and tools for counselor
implementation at ihe home site of each particiriant.,

43 6. Credential requirements for cou-nse.ldrs have very little
emphasis on the area of vocational, gUidance-4 .0ne or
two cou ses are presently required for the professional
co.onselo : The participants suggested'18-24 credit
h6urs o training invocations. ,

7 The workshop participants, while sympathetic, for
'troubled youth; were strongly' in svpport of guidance
systems that served the majority of students. The
0-resent counselor system in',Nevada, as they saw it, .is
a limited service for the crucial problem of chreer .,

development. .

0

5.
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INTERVIEWS OF COUNSELORS

SUMMAI(Y-

at

These are intact interviews as recorded, all werelncluded in
detail because of. differing sites. .Findings reflect positive,
convergeni reactions to the project.

r: The training worksib.op was essential, to the
Project's implementation.

2. There was greater interaction -among students /parents
due to the projec.t.

.3. The smaller the secondary school, greater awareness
of all participants involved.

4. The workshop did achieve program objecti es even
with non high school settings.

5. There are local constraints tog career guidance,
not objections. ,Counselors Were.of the opinion
that it was their job to overcome this and enlist
support.
itta.

6. For this project to be a three year process was
necessary to establish- it in schools.

7. There was no rec.a*Rendation to modify the Counselor-
Student, Handbook or Profile. Counselor saw this as

. a. consideration, if needed, during the third year.

36
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COUNSELOR INTERVIEW

Name Pavlicek

4

Site Tonopah

Grade LeVel Responsibilities

Intervjewer(0 Whittemore

. Date February 17, 1982

1 12

1. What were your masons for partaking in the careers program?

` service to kids in decision making.

2. Do,you pave direct responsibilities for any of the plans that were
outlined during the workshop? Yes

3., What have` you done to implement plans outlined during the workshop?

1. Testing; conferences. 2. Firo B. .Job'0

4. How have ybur planning activities varied from the original design?

Major-minor finder is immediate feedback.
0

5. Prior X0 the workshop, what previous career guidance efforts were
you involved in? Seminars, independent study correspon.dence.,

6. To what extent are the priorities which were identified during the
workshop being carried out? Hierarchy is still in existence.

7. Are these activities part of a systematic plan submitted for approval
fto the principal, superintendent, or school board? None planned

t ,this time.

Was the plan developed durin'g the workshop realistic? Yes very

much so for us.
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Pavlicek
Counselor Interview
Page.2

a

9. Have there been `any barriers to implementing the plan? .If so
what? Other assignments-on my Job.

10. Are these barriers that can .be overcome? Not with current staff

memittprs.

11. What resources do you have available to assist-with program imple-
mentation (huvan or material)? Background in educational journalism.

12. Has the attitude toward career guidanc,e changed in your school /dis-
trict since the workshop? Among the participants? Is the relation-
ship between the.school and community any different? If so, how has
it changed? Not among faculty or staff, among participants - Yes.

13.* What is the general attitude 0f your dis,trict and fellow staff
toward career guidance? "It's my job".

14. What has been done to attach, career guidance to, the total guidance
program? Career guidance is central'to total guidance program

(PL94-142).. Responsibilities have decreased time available. 4

15. What did the workshop do for your local district? What one unique
thing occurred as a result of this activity? Created enthusiasm,

more student self-reliance towards career decision-making.
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COUNSELOR INTERVIEW

Name Bill Shields

Site Chaparral High, School

Grade Level 'Responsibilities

intervlewer(s) J. r. Embnee

Date February 24, 1982

1. What were your_reasons-for partaking in the careers program?

Confidence and appreciation for values xpres's'ed by project-director

-2. Do you have direct responsibilitiei for any of the plans that were
outlined during the wor hop? . Yes

3. Whbt have you done t implement plans outlined during the workshop?

Routine and continuineclass discussions, testing and completion

of exercises.

4. How have your planning' activities varied from the original design?

Extensions and expansion - no basic change of objectives.

5. Prior tp the workshop, -'what previous career guidance efforts were
you involved in?? Masters in Vocational Guidance - unstructured

class work - Juvenile guidance.

fi. To what extent are the priorities which were identified during the
,workshd0 being carried tout? Priorities are be7ng met.

7. Are these activities part of a systematic plan submitted for approva
to the principal, superintendent; or school board? Submitted and

approved_by.iMmediate s:Uperviseor. - ,.. .1,2,41.-

8. Was the plan developed duringtthe workshop realistic? Yes, Aoals an

objectives were realeistic.
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Bill Shields
Counselor Interviel
Page 2

9. Have there been any barriers to implementing the plan? If so,'
what None of consequence, some limit on 'human resources

evei)able.

10. Are these barriers that can be overcome? Fuller useuseof, personnel

for analysis and development.

11. What resources do you have available to as)sist with program imple-
mentation (human or material)? Reading clonsultants available for

analysis, full material support from administration.

12.. Has the attitude toward care 'r guidance chaRged in your school/dis-c
trict since the workshop? Among the participants? Is the relation-
ship between the school and community any different? If so, how has
it changed? No major impact on the school as. whole. Partici-

`pants verbaliie and internalize career plinning security.

13. What is the general attiu'de of your district and fellpw 'staff
toward career guidance? Apathy.

14. What has been done to attach career'guidance,to the total guidance
program? Little 'impact was accomplithed on the umbrella'counseling

system.

15. What did the workshop do for your local district? What one unique
thing occurred as a result of.this. activity? -Gave structure in a

single classroom for guidance, i.e., ROTE prograM.

7
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COUNSELOR INTERVIEW

Name Loesch

Site Waihoe High
Secondary

Grade Level Responsibilities Adult .

Interviewer(s) Whittemore/r-

Date February 23, 1982

What were your reasons for partaking' in the careers program? Intere

Do you have direct responsibilities for any of the plans that were
outlined during tht workshop? Yes /Division into 2 ifoups)

3. What have lau done to implement plans outlined during the.workshop?

New materials coordinating into larger program. Evaluation and

assessment:

4. How ,have your planning activities varied fnom the original design ?'

Correlatd with an already existing prograth changed instruments to
.

fit loci) needs. More individual .work.

5. Prior to the workshop, What previous s-career guidance efforts were pi
involved in? Certification as counselor (CETA), involvement in

schools, R-D in career work experience.

6. To what extent aise the priorities which were identified during the
woricshop being carried out? Hierarchy is being followed. Three

phases being followed gathering of objective data.

7 Are these activities part of a systdmatic plan submitted for approva
to the principal,, superintendent, or school board?

Yes, tisthe Principal as part of larger, program.

8. Was the plan developed durin the workshop realistic? Had to be

modified to local program. To04-"high level" - had 'to be "adjusted"

students needs and levels.

76.
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Counselor Interview
ge 2

9. Have there been any barriers to implementing the plan? If so,
what? Structure of school - ability to-,collate "times" of

students and parents. Some turnover rate.

10. Are these barriers that -.can be overcome? Barriers are inherent to

system (district learning center).

11. What resources do you havd-available to assist with program imple-
mentatiap (human or material)? Basic structure oriented to world

of'work, Career education materials already ava'ilable..

b 4t12. Has the attitude tow a'r'd career guidance .changed in ybur school/dis-
tric.t since the workshop? Amang the participants? ;Is.the relation-

.

s
between the, school and community ,arty different3 -If so, how hasilthanged? "Committee" recognizes "process" that students need to

40 40engage in: School has Aood relations with commumity.. 4
-

13. What is the general attitude of your district and fellow staff ,towatcareer guidance? Fellow staff is 4+ "District", may ,not know -or -car

abo/ut program.

i4. What has been done to attach career guidance to the tatal.guidance
program? Integrdl to total program.

15. What did the wo.rkshop do for your local district? What one unique
thing occurred as a retult of-c'this activity? 1. Meet wfth.parents.

2. Encouragement and impetus to pull "fragments" together so that

kids would accomplish academic goals and develop a process (swards

' ,life style centered around world of work.

of
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COUNSELOR INTERVIEW

Name
. Edward L. Hansen--

Site Pahranagat High Schobl

Grade Level Responsibilities 7-12

Interview(s) J. E. Embree

it _ Date February 22, 1961

1. What were your reasons for partaking in the carrs program?

Awareness of the void itir student preparation.

2. Do you. have dirett responsibili -ties for any 'of the plans that were
outlined during the workshop? Yes, the model was perceived

by the counselor as personal. ,

.

3. What have you done to 'implement plans Outlined dil.ring'the workshop?
.

Continuing counseling eessions'over the entire year. Single and

small group.

4. How-have your planning activities varied from or design?

Less'S'tructured parental involvement.

5. Prior, to the workshop,- what previous 'career guidan e efforts were
YOu involved in? Vocational interest inventory a d college

campus visitations:
4

O

6. To.,whit extent°are the priorities which were identified during the
workshop being d3rried out?' Priorities were realistic and largely

'completed. ,

7. -Are these activities part of a systeMatic plan:submitted,for approya
to the principal, superintendent, or sthool ;board? Yes, Principal'

and local School Board Member included in plannino'discussions.

BA. Was the plan devetoped during, the workshop realistiO.,

-Yes, has .been possible to follow.
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E. L..Hansen
Counselor Interview
Page:2

/--
9'. Have the-e--been any barriers to implementing the plan? If so,

what? None, except budget for extending testing: Materials are

A

, now ordered.

10. Are these bal4iers 'that can be overcome? Yes, budget now approved.0
.

'11. What _resources dd you have available to assist withvprogram imple-e me9tation (human or material)? Military recruiters and college

. recruiters.
,

N,..

12. Has the attitude toward career guidancel:changed in your School /dis-
trict since the workshop? Among the participants.? is the rela-
tionship between the school and community any diffeTent? If so,
how'has it changed? Students now weigh their values. Very little6 . .

4

opportunity to evaluate community attitude.
bs

13. What is the general attitude of your district and fellow-Staff towar
career guidance? Total support and cooperation.

14. What has been d ne to attach career guidance to the total guidake
program? Career .uidance continues- to be vital. Almost all student
must leave-their %,me town after graduation.

.1

15. What did the worksho' 'o for yodr,local district'? What one unique
thing occurred,as a result of this activity? Provided a needed

structure for s'tudents to evaluate their desires and/abilities.
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COUNSELOR INTERVIEW

Name

..,

Cs

.s Meyers

Site . 'SNDAC

-Grade Level Responsibillties Dir.

Interviewer(s) n Dr. Martin

Date .Marcb_17; 1982

N
it1. What were your reasons for part-a-king in the career ogram?

.

To provide better services to our clients.
.

2. Do you have direct respbnsibilities for any of the plans that were
outlined during the workshop?" Yes.

3. What have you done implement plans outlined during the workshop?
4,

Developed the prop v as a regult of the trainings.
.. 0

:Hoi have yodrIpla g actividoriginales- varied from the original design?

We tailored;, the.
.

program to meet odr clients' needs.
7 °

5. Prior- to the wankshop what- Rrevtoilscareer guidance efforts were -
you nvol ved .1.14LNothi-fig.

.
. ,

te

. To what extent are the priorities which. were identified duflng the
workshop beingicarried odt? Fully..

., . . . ,,, OW*

7. Are these activities part a1 a syttemaAic plan submitted for approva
to the principal, super ntendent, or school board? N/A

.

8. Was the plan developed, dining .the workshop realistic? -Yes.
:..,

4

45



R. S. Meyers
Counselor Interview
Page 2.

9. Have there been any barriers to implementing the plan? If so,
what? United man power.

10. Are these barriers that can be overcome? Maybe.

11. What resources do yOu have available to assist with program imple-
mentatiok(human or material)? Human and technical and testing

material.

12.' Has the attitude toward career guidance changed in your school/dis-,
trict since the workshop? Among the participants? Is the relation-
ship between the school and community any different? If so, how
has it changed/ Yes. Awareness of .its need and its usefulness.

ft

13. What is the generaj attitude of your district and the fellow staff
toward career guidance. Excellent.

14.- What has been done to attach career guidance to the total guidance
program? Planning to use additional resources to further dgvelop

the program.

15.- What did.the workshop do fqr your local district? What one unique
thing occurred as a result of this activity? Helped clients to

identify where to go occupationally and find a way to get there.
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COUNSELOR INTERVIEW-

Name Ron J.Cantogallo

Site UNLV

Grade,,Level Responsibilities 13-16

Interviewers(s) Lib'. Martin

Date March 12, 1982

1. What was your reasons for partaking,in the careers program?

My goal was to become a career counselor.

2. Do you have direct responsibilities for any "ofthe plans that were
outlined during the workshop? No

3. What have you done'to implement plans outlined during the workshop?

A great deal, I used much of the information a d still do. It

helps me greatly in dealing.with students.
. r

4. How have your plan1ning activities varied from t e original .design

I pretty much adhered to the original design.

5. Prior to the workshop, what previous career guiciance efforts were
you involved in? None

§. To whatextent are the priorities which were. identified during the
workshop,bein.g carried out? I select a few students each sesmester

and work with them intensely.

7. Are these activities part of.a systematic plan submitted for approval
to the principal, superintendent, or school boar ? No., at this point

I am on my own.
r

8,- Was the plan' developed during the workshop realistic? Yes. ,
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R. J. Cantogallo
Counselor Interview
Page 2

9. Have there been any barriers to implementing the plan? If so,
what? I don't feel there are any barriers.

10. Are these barriers that can be overcome? N/A.

11. What resources do you have available to assist with program imple-
mentation (human or material)? D.O.T. and O.O.H. as well as other

resource bdoks, i secretary, xerox machine, other resource in-
4

formation.

12. Has the attitude toward career guidance changed in your school/dis--
trict since the workshop? Among the participants? Is the relation-
ship between the school and community any different? If sd, how has
it changed? No

13. What is the general attitude of your district and fellow staff
toward career guidance? My fellow staff have a minimal interest

probably because they have not been trained in the area.

14. What has been done to attach career guidance to the total ..guidance
program? ,Nothing at this time.

15. 'What did the workshop do for your local district? What one unique
thing occurredas a result of this activity? N/A

I

,0
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COUNSELOR INTERVIEW

Name Maurine E. Ni ejisen .

Site Jim Brtriger Junior'High

Grade Leiel Responsibilities 7th

Interviewer(s) Dr. Martin.
I .

Date March 17, 1982

1. What were your reasons for partaking in the career's prOgram?

4,am extremely interested in the career potential of my students

with whom I work with on a daily basis.

2. Do you have direct responsibilities for any of the plans that were
outlined during the workshop? Yes, obviously!

3. What have you done to implement plans outlined duripg the workshop?

Career Development Project"plans in process.

4. How have yoUr planning activities varied from he original design?

am' consistently following the olio- al plan.

5. Prior-td the workshop, what previous career guidance efforts were you
involved in? Three hours of graduate level vocational counseling.

6. To what extent are the priorities which were identified during the
,workshop being carried, out? To.a fl*".

7. ,Art these acti,v,ities part of a syseulatic plan submitted for.approyek
to the superintendent, or school board ?. Yes, absolute4!

A
Wis th-e.plan developed during the workshop realistic? Dr. Trione's

plan, of course, was realistic, it, has been proved.

f-, ,
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M. E. Nielsen
Counselor Interview

-Page 2

9. Have there ,been 'any barriers to implementing the plan? If so,
what? None

10. Are these barriers that can be overcome? None

11. ,What resources do you have available to assist with program imple:
mentation (human or material)? Resources available of course.is

Dr. Martin, Richard Paulin, Principal and material from the workshop.

Has the attitude toward career guidance changed in your school/dis-
trtct since the workshop? Among the participants? Is the relation-
ship between the sthool and'communtty any differett? If soL how
has it changed ?' Absolutely not anything but positive valid

attitudes.

13. What is the general attitude of your district and fellow staff towarc
career guittance? Hopefully the 'career guidance progra'm will be

implemented.

14. What,has been doneito attach career guidance to the total quidince
program? Discussions with counselors within the school system are

taking place.

. 15. What did'the workshopdo for yourlocal district? What one unique,
ihiftg'occurred as a result of this activity? Counselor.Administratqi

and 0 High teachers have a united front in regard to career

education for the first time.

sq
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PARENT SURVEYS

While only four parents Were available, there was reasonable
concensus and support for Career Development. A scrutiny ofthe 20 areas suggest that parent support needs more encourage-ment.

More counselor orientation as to the use of handbooks by par-ents is deemed necessary. This is where parent groups andcounselors should meet independently.

A very positive parental response was their awareness of theincreased investigative skills of their children, including
increased logic in decision making.
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4.

5..

r

COMPOSITE OF PARENTS

4ELD EVALUATION

POST SURVEY

CAREER DEVELOPMENT PROJECT

-Investigator Drs. J. Embree, R. Whittemore Date February 1982

§chool or Facility Chaparrel, Tonopah, Was4ae,. Pahranagat

Person Interviewed

Student / Faculty /----7 Administrator / / Parent/ XXX /

N=4 Interviewed
Counselor /

\

/ Other
,

Item
.

,

3

,

.

Are student o participated in the career
program at high school and, postsecondary
level more persistent in their, desire to
complete their programs of study than were
th ose enrolled in general/academic .programs?
1

, .

.
. -

Did partitqatiOn in career program at the
nigh school level create a desire in stu-
dents far pbstsecondary schooling, espec-
ially i a field of study parallel to heir
high,school"programs?

1

.....

3

.

4 .

A
. . . -

Was'the Student Manual used for facilitating.
Selfactions of students. , .- .

1 1

.

2

,

By pa'rticipati'ng in a career pr'ogram di -d.
students learn to send and receive in-
formatibn-in a varietyof modesle:g.,
wrAften4 graphic, oral, etc.) and for a ,

variety of purposes (e.g., to inform, to
persuade, to ana1yze,iets,)

. .

.
.

3

.

.

.

.

.

,

.

.

. . ,.

By providing some sort of career program,'
manual Aid Students develop independence
and ability to assume-responsibility out-
side'thel parental environment ?'' ,

- 2
.,

1

2

, ;

.

.

11,

.
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6.

7.

8.

9.

0

10,,

12.

13.

Item

C
0

-

Did, participation in a career program provide
students with the skills,, understanding, and
appr'eciations needed to upgrade or update
their occupational competence?

.

,

,

2

0

1

.

1

.

.

.
.&.

Are'present career and vocational programs
,

tied closeleto local needs. and oppotuni-
ties, or is the student's future ability to
become occupationally mobile limited? .
(No Opportunity to Implement)

.

.

, 2 1

4

Did 'participation in the career pro-gram en-
able parents to help sound,decisions about
particular occupations based on their ex-
plorations of alternative occupations with
the student?'

1 2

.

,

1 ,

. .

Did participation in a career prgram-pro-
duce students training/and skills that will
enable them to become geographicall# mobile?

.,

4

.
.

.

Did participation in the career program de, I
velop in 'students a greater awareness .of the
occupational options available in the work
world than in the awareness held by compar-
able students in no career program?

.
.

3

.

,

1

.

.

,.

4

14.

7.

-
..

Did participation in the career progrjaM re-Still in students coming-to regard thebselvei
as human resources whose economic value can
be increased by selective educational in-
vestment0- .

, 1 2 , 1

P
.

.

.

Did participation in tie career program re-.
sult in women acquiring an attitudinal prep-
aration,to obtain and suceedoin positions' in
male-dominated occupations? -

4 i

1 2

.

.

.,

.
.

As a result of their participation in the
career program did students respond' well ..to
parents on the level of rsonal relations ,

since they shared int est in the$careers
.program? .

,.- .

3 1

g

.

4

53



14.

15.

16.

17.

18.

19. .

20.

(2.) d 4-1
4-) 4-)

(1)
C C

.
4-I

ell CD (1) 0
>. CI 0 .=

cu
C
O

Did participation in the career programs
seem to otivate students to stay-on in
school?

. Ya

.
,

Did students in the Careers program
learn 'teamwork and leadership skills by
pursuing activities' with collective.goals
as training experiences?

2 2

Did students, as a result of participation
in careers based on self-expressive activi-
ties, showing an exploration of original
and/or alternative solutions to problems?
(No time to observe

.

. .

.
.

Did participation in the careers program
help students and parents' improve their
communication skills, e.g., receiving and
tramsmitting messages, receiving and in-
terpretinvinformation, getting a point
across to-each other?

2 1

.

.

. .

Was the Careers rogram successful in in-
volving community eaders as a resource
to youth? (Too rly in the project.) 4

Did fhe establi hment of a careers pro-
.

gram
,

result in a heightened awareness
within the community of the importance
of developing human:resources?
(Too early to determine.)

2 2

Did the existence of a career program in
high school detract from attention paid
to basic eduCational subjects as math,
reading and writing?



JOINT ANIINISTRATOR AND COUNSELOR EVALUATION OF PROJECT

Summary

Counselors and admi.nistrater's interviewed were In general
agrezavt as to objectives and intent of the career development
pro ram,, Their responses also suggest their sensitivity to the
fack:Ahat the program is "new". Time is needed for development.
Both group were in complete agreement that the program in no
way conflicted with the curriculum "basics".

The general impression was that parents were supportive.
Students showed growth and a sense of independent decision
making as their occupational informatie base increased.

.

\
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FIELD EVALUATION

POST SURVEY
I

e*AIEER DEVELOPMENT PROJECT

Investigator Drs. J. Embree, R. Whittemore. Date February 1982

School or Facility Washoe H, Tonopah I, Pahranagat Hi, Chaparrel Hi

Person Interviewed

,Student / Faculty / . / Administrator /,...XXX / Parent /

,N=a

2.

3.

4.

Counselor / XXX / Other

N=5

Item

0

4...)

0.) w
n

c.

:s

>1 >1 a)

Cr o-
S.. 4- 4-
CU CU 0.) 0Ica CI

DQ

O

-

Are students who participated in the career
program at the high school and postsecondary
level more persistent in their desire to com-
plete their programs of study than were those
enrolled in general/academic programs?

w
. .

6

**

2

*

.

. ,

Did participation tn career program at the
higFischool level create a desire in students
for ,postsecondary schooling, especially in a

field of study parallel to their high school
programs?

2

It

4

**

.

.

.

.

. .

.

Was the Student Manual useful for facilitating
self actions of students% . .

5
**

1

,

2

By Rarticipating,in a' caceer program did stu-
dents learn to send and ieceive infdrMWon

,
in a vitiety of modes,(e.g., written, :graphic,
oral, etc.)- and for a variety of purposes (e.g./
to inform, to persuade, to analyze, etc:)

.

,

2

*

5
**

I

1

.

* Represents the opinion of the three principals. Of interest,
two. principals involved, their oOn children in the.project.
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