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INTRODUCTION

In mid-October 1973, an ad hoc conference was held p
in Saskatoon on Native Teacher Education. Sponsored Ly the
staff of the Indian Leacher Education Program (I.T.E.P.) of
the College of Education, University of Saskatchewan, Saskatoon
campus, it brought .together participants from similar programs \,
identified so far in Canada\and parts of the United StaV¥es.

The ma%gr'purpose of the conference wa; to pool

information on-°the working operations of these programs. Focus
was on a description of each unit rather than on in-depth
analysis of fundamental issues. Nine programs sent delegates.

The present publication contains the major presentations
together with the documentation circulated by each agency.
It was made ﬁossible through grants from the University cf
Sasketchewan's Pr1n01pa1's Publication Fund and the Dean's
Contingency Fund, College of Education. |

This confkrenbe was the first of its kind in Canada. -
The programs presented have implications for teacher education
development in general as well as for rative people in particular.
Hence this modest publication.
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PARAMETERS ON NATIVE TEACHER EDUCATION

Dr. J.B. Kirkpatrick
Dean, College of Education
UnlverSIty of Saskatchewan

~

s

Good morning Ladies and ngtlemen - and welcome to

" the Saskatoon campus of the Univeréity of Saskatchewan. May
I comment first of all that we are delighted, and indeed
ove?whelmed at the response tc our invitation to this two-
day conference cn Native Teacher Education. From the list of
possLble delegates’to the conference I find that no fewer than
eleven universities and an equal number of other agen~ies
actively involvéd_ih programs cf native teacher educacvion are
represented here this morning. Geographically, representation
at this conference extends from B.C. to Quebec in an east-west
direction and from Alaskg and the N.W.T. +o South Dakota.
This representation reflects the genuine concern of people,
%pétitutions, and of government with respect to the social,
ecqnomic, and educational problens of native peoples.

There is one other observation which I should like
to make. This-is a conference cn natiwe teacher education.
We should, I think, take it for granted that native teacher
education is one small part of a much larger educational,
eéonomic and socigl evolution (a term which I prefer to
revolutiocn even if the changé is rapid) which is in progress.
: We «should not, at this conference, fall into the trap of
debatlng political, social and economic issues which are nct
specifically and directly related tc teacher education.

I take it that all those who are concerned with .
native teachey education hcld a common set ¢f convictions: '

a) \hat the educational system.as it has operated until now
has failed miserably to meet the needs of children of

native ancestry;

]




‘ b)

-

c)

'd)

Teeed

- to improve the curriculum and procedures in the schcols »

in the business of native teacher education; so again I suggest

’ b

*

that the parents of these children, like all parents, should
exerciBe a strong-and indeed a determining influence.on

the kind of education which their children recei.e. Parents
are now beginning to recognlze ard assume th1s respons1b111ty,
that we need teachers who fully understand and appreclate

the cultural background of-the children of whom they teach.

It follows that we need more teachers of native ancestry; -
that such teachers should then become agents of ‘change -

-in which they teach in such _a vay as to make thenl more

attractive and more mean;ngful to the children whom they
teach. , :

<

, If we do not believe the four "articles cf faith"

\ which I have Jjust enunciated, I do not know what we are doing

ithat we should not debate these artdicles, but ehould exchange

information and views with respect-to such questlons ass

l'

_in the program so that we do:in fact recruit and develop

. be provided for these students during their period of

What kind ¢f certification should they .receive?

land when our graduates are on the job?

What is the best way of ‘selecting and of screening students

v

X
teacher'c th are able to act as change agents in the schools

to wh1ch they=go'7 .

What klnd of experlences, academlc and\profeselonal should :
professional Rrepgrat{oq? How and by whom should the content »
and sequence of classes bs determined?

»

-

What employment opportunities are open to graduétes, and ) .
what can we do to place them in situations in which they

can make good use of the professional prep?ration'they - .
have had?

How can we evaluate the success of the programs in which we

are engaged, both during the professional preparation period

‘
t

These, to me, are a few of the questions concerning

L 9
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C
native teacher education programs whigch must be answered.
fPer'haps, in the next two days, in ycur 1nd1v1dual presev:tatlons
with respect to programs now in oreration, you can help each -
other toward some of the answers. '

.
-
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_ THE WORLD AS IT WAS

THE WORLD AS IT IS
THEFWORLD AS WE WANT IT TO BE"

\

Y

« Clive Linklater
Natlonal Indian Brotherhood

&

The World As It Was

*: " In the Indian world as it was, the people performed
many tasks necessary to the smooth-functioning of the tribe.
These tasks were taught and passed on by the observation method
(watch-and=-do), by indirect instruction and by individual
_teachipg. Formalized group ‘instruction’in a building labelled

~

"A School" did not take place. .

, But, instruction - learning - teaching did go on. It
went on formally and ihformally. At some point in tribal affairs,
evelly member ‘filled the role of a teacher-learner. And, vé}inuc
irdividuals filled and carried out specific instructional tasks
at speci?ied times. o

Teachlng-learning was a constant, on—g01ng requisite
shared in by the young and the old —- the male and the female.

In the world as it was, the Indian people had a systen
of" educa&ion that, inrtoday's terus, paralielled individualized
instruction, tutorials, evening classes, week-end classes, daily
" lessons, field trips. N

But, thé‘Indian#tribes did not have that strange

" whiteman!s insitution -- a building labelled "A School"! And
the Indian tribks did not have’a class of people latelled
"Peachers™®. It wag the function of everyone’to teach and.learn.

-

There‘'are many indications today that’ the vhitenan's
learned, elitist, educational "experts" are groping dimly to
re-discoyer the idyllic educative system that once flourished

"‘) .
/, ) | : .'11-
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on these shores before the arrival of the immigrant cultures.

(If there is any doubt about this, ask any student
or educator if he would prefer to go te school or learn some y
other way. Invariably, snd without even descr%Plng "some
other way", the student would cheose it, and the educator would
first.want to define "some other way" before alsc choosipg it.)

In the world as it was, the education of Indian
people was participative and dynamic asnd 1nv01v1ng the total
community, at every level of community life, every day, all day.

Ecucation was a life-sustaining force and not what it

has become for Indian people today —- a series of technologically
! g correct exercises that produce sociazl disasters. . .

In the world as it was, education was ‘iptegrated into -
the fgbric of the tribal comrunity. It was not a segmentized,
institutionalized, and closed system operated by profes: iorals
whose.allegiance is to the perpetuation of the system itself,
rather than to the total community which it was originally set

out to cerve.
' ‘
In the world as it was, the education-process served

the people, the people did not serve the system. N 4

- The Vorld As It Is

In the world as it is, the present Canadian education
system <ces not serve the Indian people, nor is their traditional
system sully,operative, The results of this are tragic!

In the world as it is, the Indien students have a drop-
out rate (dver 90% in the high school and ever €0% in elementary
school) that, if spplied t¢ the white population, vould have the
white parents up in arms demanding immediate reform and a ébmplete
over-haul of the educational system. And they viould get itil!

In the world as it is, mest Indiap pecple 35 years and
over have very little education or no schooling at all.
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. In the world as it is, the lack of education compounds

the problems . . .

-

. of unemployment (over 58% of 1ndiah people are unemployed),

t

Ly

. of lack of constructive outlets (over 40% of 1nmates in
penal institutions are Indiar people), ’

..0f poor health (life expectancy of Indian people is much
lower than the Canadian axe{age, infant mortallty raté is
nearly double the national rate,

. of social and famﬂ¢y disability (excessive use of alcohol
is rampant among Indian people, family and child-abasndonment
is a growing concern, illegitimacy and separation increaees
the numbers of Ejngle—parent, female-hedds of families),

; of discrimination.and prejudice (instesd of Indian_and

" white people meeting on a common-ground og mutual acceptance,
they meet increasingly in individual and group encounters
that, portend future hostile confrontatiens),
of . persona] alienation and group disgust (the schools
must realdze the students who drop-out. today, cr who’are
pushed-out or shoved-out, become the problem-child of

___Ltl,e._:o_ther social institutions and_the pri ce paid by”thp

Indian people in the loss o{ sel f-esteem, an jby white
people in increased costs is virtually immeastreable.

No one complains when the cost of naintairing one Indian
4in jail for one year is $%0,000.,.but lovdly

cost of educating one Indian rises slightly over $1,000.)

wail when the

v

The schools, instead of bridging the gap between white
and lndlan, are increasing it.

N 'There may be more single 1nd3v1dual.1ndlanc in levels of
higher education today, but the wajority in relative terms are
lagging farther behind.

In the world as it ig, the Indian people are being ill-
served by the present education system to which they are -subjected.

This accounts for the trend Indian people express to

exercise greater control over their own education systen.

A 13
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In the world as it is, the education of Indian people
has been termed as "education for failuye".

What a sad commentary on the state of the civilization
of this ccuntry!! The civilization that set out to civilize

savages!

The World As We Want It To Be

The difficulty in producing Indian teachers for Indian
schcols, or white teachers for Indian schools, or*Indian teachers
for white schools, is not a lack in the techniques, or the "how"o

" this car be done, but in the attitudes and beliefs that exist in
the white peopleg minds (and have now been engendered in some
Indian. peoples' minds), that Indians are inherently uneducable

or so pronounced in savagery as to be unredeemable.

These ideas persist so strongly they a;e used to justify
the unjustifiable;)the violation of the educational philosophies
and principles that underly the educatioral fourdations of the
white man's own educational system.

These principles can be summarized in the statement
__ used by_pedagogues when talking to the peasants:

o "Start where the student ist"
"Go from the known.to the unknown!"

o -

g . .
In the attemp’psﬁat education of the Indian people, thé
L4 3 2 -
edutators. have, in fact, started where the Indian student isn't
or wasn't, and précee@ed from the unkrown to the unknown.

) Then, in attempting to discover what was wrong, instead
of asking: )
"What is wrong witﬂAour system?" or ; ’
‘. "What is wrong'with our methods?"
the educators proceed to ask, o

"What is wrong with those damn dumb Indians?"

: This question continues to be asked by the white teachers
. in our Indian schools today, and especially by the white teachers

. | 14
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in the white schools the Indians attend tbday.

That
Indian people

is why, in the world as it is, the education of
in this country is so dismal. That is way it

has been characterized as "education for failure".

And that is why it is necessary to have the Indian

people determine in large part the shape of the educational

wotrld as we want it to be,

In the world as we want it to be, the teachers . . . .

« « o Will be
« « o will be
present
.« « o Will be
present
« « o Will be
present
. . . will be

of the particular tribe they are teaching,
thoroughly knowledgeable about the past and

of the particular community in which they teach
thoroughly knowledgeable about the past and

of the particulatr tribe they teach,

thoroughly knowledgeable about the past and

of the other tribes in this country,
knowledgeable about the past and present of

the immigrant peoples of this country,

.. . will be

knowledgeable abbut the peoples and cultures

of other countries and other lands,

-
hd

e « o« W1ll De

fluently bilimgual and specially trained in

teéching a second language, whether English or Frerch,

« « o« will use the particular community, including its people,

as a daily source and resource to the schocl,

« « o will recognize that the school is o6f the community, to

be used by the community.

/

In the world as we want it to be, the teachers,

particularly if they are white, vill think of Indian people as

people, who are as educable and as thirsty ifor kncwledge as any

other people can be.

In the world as we want it to be, the teachers will think

of themselves as people, whose role it is to stimulate, to -- -

agitate other people to the full use of their faculties, and

will not set themselves up as the accumulators and infallible

purveyors of all the past wisdom of all the past ages.
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In the world as we want it .to be, the teachers will learn
how to deal in ideas, ideals, emotions, cultural differences,
individwal pacing, mind-stimulation and soul-searching. The
human person is not only an intellectual being, but a spiritual
being, and t:e schools must serve the student's soul as well as
his mind.

In the world as we want.it to be, the teachers will
teach . . .
« .« « how'to learn, ¢ °
. « « how to think,
. . o how to ACT! o -

In the world as we want it to be, the Tezcher Training

Institutions . . .

.« o e will immediately allow into their halls Indian people
from the éﬂuc§tional continuum of the illiterate to the
possessor of a graduate degree who show th: skill, ability
and aptitudes to become teéchers,

« . . will actively recruit such Indian people,

. . . will develop techniques to allow the Irndians' own mastery
of knowledge-gaining and knowledge-spreading to be used
in the training of teachers,

. . will create special agencies or work in conjunction

with existing or projected Indian institutions to
develop a method and philosophy of education amenable
and adaptable to Indian perspeétives, .
. « . will, if necessary, leave teacher training of Indian
people, or for Indian people, to Indian people, if
. the Institution's existing mandates are so inflexible
as to disallow experimentation, diversity, and innovation,
. « . will examine their code of "professionalism" in relation
to "qualificétions" to allow the Indian people to make up
for the long years of educational lag because they were

considered uneducable.

In the world as we want it to be, the teachers will be
taught, and will be taught how to teach, that knowledgé, ana the

16- .




'...lo

pursuit of it, is what the school is atout.

In the world as we want it to ke, the teachers will be

" taught to begin where ﬁhe student is! and to go from the known

to the unknown! To do this, the teacher must know what is known

to the Indian student. This might be taught in Teacher Training
Institutions but nct likely. It can best be dene in the community.

It‘gan be done by having the Secple of the community

participate in the activities of the school.

. Mcdern technology makes possible the recording
(records, tapes, VIR) of the spoken word and visual images.
It must be recognized Inaian culture is a non-literate culture --
an oral culture. And that the presegvers of that culture are the
elders. Their knowledge should be recorded in some form in order
to preserve the legends, beliefs and accourts of the past, so
their descendents can knhow who they are today, in order to

survive tomorrow.

The teachers will be taught that Indian students are
not the descendents of the Druids or the Norman Vikings, but
are the descendents of Tecumseh, Poundmaker and our own tribal

Y

forefathers.

The teachers will be taught that Indian students are
of this land, Canada; not as it is, but as it was, and as we

want it to be.




NATIVE TEACHER EDUCATION IN CANADA . {

I.E. Fitzpatrick, Educaéion Branch
Dept. of Indian and Northern Affairs, Ottawa

| |

Y Mr. Chairman . . . Ladies and Gentlemen . . . ‘
May I chank the conference committee for allowing me to. speak
at what I believe to be the first national native teacher education
"conference to te held in Canada. I have been asked, Mr. Chairman,
to extend to you and to this conference the very best Wishes ofl
the Education Branch.of the Department of Indian arnd Northern’
Affairs for a very sugcessfﬁl meeting. Mr. D.W. Simpson, the
Associate Director of Indian .Education regrets very much that
he was not free to accept -your kind invitation to address this
conference. He sends his personal gcod wishes.

Casting about for an apt quotation from an Indian source
which would establish a mise-en-scene for this very brief
Dresertatlon on Native Teacher Education in Canada, I fortunately
céﬁg by a copy of a speech delivered just last week by
Mr. Aurelien Gill, at the arnuzl conference of the regional
superintendeﬁts of Indian Education, Mr. Aurelien Gill is the
very distinguished education officer of the Quebec Union of
Indians. Mr. Gill began his talk with a quotation from
INDIAN CONTROL OF INDIAN EDUCATION, the educational policy
documerit of the Natinnal Indian Brotherhood. Let me quote what

_he said: "Those educators who have had authority in all that
.pertained to Indian education have, over the years, tried various
ways o1 providing education for Indian people. The answer to
providing a successful educational experiegce has not been found.
There is one alternative that has not been tried before: In
the future let Indian people control Indian education."

Mr. Gill went on- t0 say that this extract from the

Indian policy paper on education could well be parapnrased in the
. 1
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,following image voiced by a-contemporary Indian to his non-
Indian compatriot: "Traditionally, you have viewed me as ill-
shod or even bar&ooted. Jou thought it your duty to offer me
your shoes. When these didn't fit you mae me wear yet another.
palr. Each new pair let me, nevertheless, feeling the pinch.
After a long suffering silence, today I speaﬁ up and protest. You
are baffled that with all your science and modern craft that you
could not design a well-fitting shoe even for a poor Indian.

Let me remind yol’ that I always felt comfortable in my mocassins
until you forced me tc tread en unfamiliar ground. Now that

we must live in close contact, let me apply my ancient craft
combined with your modern techniques so I caﬁ design for myself

a pair of shoes that will alow me once again to walk in comfort
not only on my owr. land but on yours as well and if these new
shoes don't fit I will- at least have the privilege of personal
responsibility in having myself to blame, and if I succeed; I

will at least have the prlde of personal achievement."

Within the next while I would like to think along w1th
you, with your permission, about what the Indian pecples expect
. from Teacher Education Programs; something of the magnitude )
of the problem c¢f providing native teachers for native children;
what the Education Branch is doing to support natlve teacher

education; and aoout how native teacher education programs could Vo

more beneficially relate to other elements in ‘the total Indian

Fducation service.

A2

Teacher Education Services and the Expectations of the Indian Peoples

What do the Indian peoples, of Corada expect of Teacher
Education Programs and Services? The educational policy dccument
of the National Indian Brotherhood of Canada states the following
quite emphatically: (I'm certain you have studied this before -
nevertheless it bears re-reading).

*If progress is going to be made in improving educational
opportunity for native children, it is basic that teacher and
counsellor training programs be redesigned to meet the needs.

a

R £ I
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. to be met many more training centres must be oPened immediately.

000013 (, ,‘ ’ . . Y

The need for native teachers and counsellors is critical and
urgent: the need for specially trained non-Indian teachers and
counsellors is also very great. ,
", .:...the Federal Government must take the initiative
in prov1d1ng opportunities for Indian people to train as teachers
and counsellors. Efforts in this .direction require exper?mental
approaches and flexibi@ structures to accommodate the native
person who has talent and interest, but lacks minimum academic
qualifications. Provincial involvement is also needed in this

venture to introduce special teacher and counsellor tra%ﬁing - \
programs which will allow native péople to advance their academic 1
standing at the same time as they aré receiving professional |
training. Because of the importance to the Indian community, ‘
these training programs must be developed in collaboration with
the Indian people and their representatlves in the natlonal and
pravincial organizations. The natlonal and provincial organizations
hav% a major role to play in evolving and implementing the
training programs and in encouraging native young people to enter
the education field. .
"Native teachers and counsellors who have an intimate
understanding of Indian traditions, psychology, way of life and
language, are best able to create the learning environment suited i
to the habits and interest of the Indian child. \
"There is urgent need for more Indlan counsellnrs to
work with students both on and off the reserves. If the need is ' ﬂ

1
,
The few which are now operatlng can never supply enough trained A f

counsellors for the job that has to be done.
"The trainihg of non-Indian teachers for teachlng

|
|
I
|
native children, either in federal or provincial schools, is a ) :
matter of gréve concern to the Indian people......."The training
of non-Indian counsellors who work with Indian children in either
the federal or provincial systems, is also of grave concern to }
Indian parents. Counsellors must have a thorough understanding i

of the values and cultural relevancies which shape the young
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Indian's self-identity. In order to cope with another cultural
group the self-image of the child must be enhanced and not allowed
to disintegrate..seeessscss < - ’

. "Federal and provincial authorities are urged to use the
strongest measures necessary to improve the quallflcatlons of .
teachers and counsellors of Indian childrer. Durlng initial
training programs there should bé compulsory courses in inter-
cultural education, native 1anguages (oral facility and comparative
analysis) and teaching English as a second language. Orientation
courses and in-service training a;e needed in all regions.
Assistance shculd be available for teachers in adapting curriculum '
antheachlng techniques to the need° of local children. Teachers
and ‘counsellors should be given the opportunity to improve
themselves through specialized summer courses in acculturation
problems, anthropology, Indian history, language and culture.

. "Primary teachers in Federal or provincial schools should
hgge some knowledgé;of the maternal language of the children they
teach. "Until such time as Bands assume total responsibility
for schools, there must be full consultation with the Band

Education Authority regarding the appointment of teachers and

<

counsellors."

The policy statemenf goes 6n to say as well that: ’
"More Indian teacher-aids and more Indian counsellor-aides are
urgently needed thrcughouu +he school systems where Indian children
are taught. The 1mportance of this work fequlres that the
candidates receive proper training and be allowed to operate at B
their fullest poténtial.“

One could go on quoting from this historic Canadian
educaticnal document; one can find references relating directly
or indirectly to teacher education on almost every page. Summérized
in operational terms the long range teacher-education goals includes
() an every increasing supply of natlve teachers, guidance
workers and paraprofessionals to eerve the Indian student
population in federal schools, prcvincial schools, and

‘territorial schoolsj . \\\ .
2 N , \
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(2) a curriculum aimed at making the schools the 'models of
excellencé® which Indian parents hope $or - and if the
parents so desire it - a school regime which wili‘ensure
that mhe schocls, in the earlv grades at least, are truiy

— 47 agents cf enculturation as well as acculturation;

(3) the development of appropriate instructional media matérials
correlated with:the impfbved school curricula;

A (4) in collaboration with native parents, native organications,
Nat2ve Educatiopal/Cultural Centres, designing and arranging ‘
for courses and programs for.the training and development
of educational personnel which will ‘guarantee a constant
source of trained and certified teachers, idance couﬂsellons,
and paraprofessionals for the future. - % -

I would add another long-range goal:

(5) the production or assisting in the productlon of materials
hhlch would help make eachrnative tribe better known to the
forty-nine“other tribes and the'other‘forty ethnic groups
which comprise the rest of Canada. This would be a much-
needed service to the rapidly 1ncrea51ng number of non—Indlan

"-schools now providing courses in Indian Studies. This is
sharing as we should, in a cﬁ}tunal commonwealth like Canada.

)
-

2
Native Teacher Supply

What is the magnitude of the problem of providing native
teachers for all native childrer in federal and provincial schools,
it their parents insisted on this. During:the last, school year
there were about thirty thousand native childrern in fecderal' schools.
There were approximately forty-four thousand native children in

’ non-federal schools. If for purposes of estima.ion.we adopt a
not—too—-favorable teacher/pupil ratio of one teacher to every
twenty children, there would be a requirement for 1,500 rative
teachers for federal schools and 2,200 native teachers for mon-

. federal sehools. About 3,700 native teachers altogether. There

| is no mention here of requirements for native specialist teachers,

guidafce workers, adminitrators, supervisors or paraprofessionals.

Should the parents of native children not insist on a full
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‘complement of native teachers then the requiremenﬁ could be i
adjusted accordingly. As of yesterday‘we have 125 certificated
native teachers in federal schools. The number of native teachers
with, professional certificates teachlng Indian childrern in
prov1n01a1 'schocls:is not immediately available. Quite cbviously,
we are only maklng a beginning.’

-~

Again it has been ccnservatively estimated that for .
every eight to ten native;teache?s engaged in classroom instruction
there must be at teast one native teacher - im-training to N
offset losses from the teaching force. In other words if all
native children in fedéral and provincial schools were being ‘ |
taught by native teachers, tnere wculd be a requirement each
year for 350 to LOO teachers-in-training. Last"year‘we hed 200
native teachers—in-tra@ning; this year we have three hundred. °
This is very ercouraging.

The Ecducation Branch and Native Teacher. Ecucation Services

What is the Education Branch of:the Department of Indian
and Northern Affairs doing to promote teacher training opportunities
" for native youth? What is being done to encourage young Indians
to take up teachlng as a career? Educational assistance is

available to all native students attendlng a recegnized university
or teacher training institution. The financial asslstance may
include: (a) an amount to cover travel and removal expenses,
training costs including tuition fees, books and supplies;
"(b) an amount to cover the -cost of a counselling program appropriate
to the needs of the student together with an amount to cover the
cost of private tuition should this need exist; (c)-an allowance
for clothing and crecreation; (d) a subsistence allowance, and '
if the student has dependents, an additiornal allowance tc assist
in their support. Allowance& payable to students range from

.+ $40- per week tc $95 per week according to the number of ‘
dependents. The training allowance schedule is similar to the
allowance schedule of the Department of Manpower and Immigration.

‘Last year the training cogts for native students in teacher education
Q amounted to Just over one—half million dollars ~- roughly 5%
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of the total cost of all post-schcol programs, which in itself *
amounted to neariy eleven and three-quarter million dollars.

Educational leave may be granted to any teacher, native
or non-native who wishes to improve his-or her proféssional
qualifirations to teach native children or adults. A lengthy-
1ist of priority courses has been compiled including inter-
cultural echatlon, curriculum cevelopment, counselling, Adult
education, teachlng English or ‘French as another language, native

_ languages, and the like.

Normaily, a=31st°d educational leave is to the extent
of 50% of the basic¢ salary. Teachers planning to follow courses
in inter-cultural education and curriculum development may be
reccmmended for 75% of their "basic salary. In addition the
Educatior. Branch will, support requests for the cost of univefsiiy
fees, books and supplies, and transportation.

o

Under a Summer School Assistance Plan, departmental
educational employees, native or non-native, professional and

' paraprofessi%nal; together with teachers teaching Indian students

in joint-schools, are eligible, for financial assistance to
attend Summer Schools. Those who follow courses on the priority
list are granted c331stance to the amount of ten dollars per day

.for each day the course is in session.

Employees taklng profe331onal courses outside Qorking
hours are usually recommended for 100% reimbursement.

The Education Branch is currently conducting a nation-
wide study into the recruitment, training and certification of
native teachers and paraprofessionals with a view to determining
how the reccmmendations of the policy paper of the National Indian
Brotherheod can best be implemented. In conducting this study

due attention is paid to the twin principles of INDIAN
IDENTIFICATION OF INDIAN PROBLEMS AND INDIAN SOLUTIONS TO INDIAN -
PROBLEMS WITH THE ASSIS™ANCE OF THOSE WHO AREQCOMPETENT TO HELP.

: 24
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.Teacher qucatlon Services as 'Part‘*of the Main'

) The. poet John Donne helped many gpcd causes when he
wrote: "No man is. an 1sland, entire of itself; every man is a

piece of the contlnent, a part-of the main... Any man's death
diminishes me, because I am irivolved in Mankind.® And therefore
never send to know for whcm the bell tolls, it tolls for thee."
Where do native teacher education services fit in 'as part of
the main' of Indian Educat10n°

I would like for you to examine with me this chart --
a concatenation of that Wthh constitutes the material, fo*mal,

-

efficient ano_f;nal causes of Indian Education in Federal schoolj

and joint schools. {

In a concatenation there can be as many pitfalls as
there are elements to trap and diminish the influence for good
which any one elemert, for instance, Native Teacher Education,
manifests. Viewed differently each element in this concatenation
could be a powerful source of resuscitation for all the cther
elements in this life-giving process of Indian Ecucation.

It has been said that the verb to teach requirestwe .
accusatives to be transitive. "I teach the Inuit, Inlit focial
Studies." 'dne.must have a professionalvknowledge of bcth
accusatives, else the verb "to teach" becomes cuite intransitive
and the learning process is not scientifically and efficiently
activated. ,It is my conviction fvith due -apology to the grammarians)
that the verb to-"teacher-train" requires at least one direct )
object and a concatenation of indirect cbjecte it ;s to be fully
transitive....many of these indirect objects are listed on this
chart. In°teacber;educati orc it seems to me there ie no room for
the isolate. It 1= not as Rene Descartes said, "I tkink, therefore
I an." We have to update ‘Descartes and szy'"We think, therefore
we are." Viewing, ourselves as teccher ecucators as "part cf the
mein" we should frequently ask ourselves such questions as: What
is my relationship with every other element in Indidn eaucation?

Lo I- involve Indian parents, Indian people as much as possible

25




) Y L)
* ¢ ADIS OF EDUCATION IN PROVINCIAL SCHOOLS

.“', | T ’Zl}/educ‘at\,\

e R SN TR IN G, THEREFORE W
’ s
o DNOIAN
o PARENTS
- AND
STUDNTS

INDIAN PHILOSOPHY OF EDUCATION

- e

JOINT SCHOOL AGREEMENT v . - -
. 0
* DIDIAN KRS OF PHOVINCIAL b L
SCHOOL BOARDS  * o C .
© RIRUITMENT OF MATIVE e ) e

. TEACHERS & PARA-PROFESSIONALS

ORIENTATION PLOGHAMS

IR-SERVICZ TRAINING

©

ADAPTED PROVINCIAL CURRICULA

INDIAN £DUCATION
. N RESOURCS CENME -

PROVINCIAL SUPEKINTENDENTS -
. ©

\\o\ ‘
m"nicﬂ‘

JOINT SCHOOL PRINCIPALS

JOINT SCHOOL TEACHERS

* INDIAN

PARENTS
D

STUDENTS

)
JOINT SCHOOL PARA~PROFESSIONAL ©
JOINT SCHOOL GUIDANCE SERVICES

v

{

KRS

[

INDIAN FHILOSOPHY OF EDUCATION
LOCAL EDUCATION COMMZTTEES

/
BAND COUNCILS (Pre~School Services)

INDIAN & INUIT ORGANIZATIONS
NATIONAL, FROVIXCIAL, TERRITORIAL

* INDIAN EUUCATIONAL/CULTURAL CENTRES

5

INDIAN ERUCATION RESOURCE CENTRES

TURAL
RAMS

TEACHER EDUCATION - INIER
NATIVE TFACHER EDUCATION
(Universities)

INDIAN EDUCAT JON SERVICES
(Organization and adninistration)

INPROVED - QURRICULA

PROFESSTONAL DEVELOPMENT
STUDENT RESIDENCES
REGIONAL & DISTRIGCT SUPZRINTENDENTS

RECRUITMENT AND CZRTIFICATION

(3
§ ' .

ORIENTATION AND IN-SERVICE TRAINING '

<

GUIDANCZ SERVICES

/ PRINCIPALS, TEACHEHS, PARA-FROPFSSIONALS

“A PART OF THE NAIN®

At—one-ment = Atorgemanf

v o

temmme an

s
Rt
Y
wg

e
S,

. R AV
e e e R AR

e




t" 000019

in what I am endeavoring to do? Is my philosophy of teacher -
education in agreement with an supportive of the Indian phjilosophy
of Education? To-what extent -am I prepared to attend meetings
of district school superlntendents, classroom consultants,
conferences of members of Indian Education committees, meetings of
Incdian members of provincial school boards, PTA meetings, and the <
like, tc discuss native-teacher education? (Do I waste too much
time visiting Regional superintendents looking for supplementary

- funds?) To what extent do I work for a better articulation between
the Institute of Native Studies (or its equivalent) and the
Faculty of Education, the Indian Eduvatlonal Cultural Centre, the
Indian Education Resource Centre, and in 1arge print, the
expectations of Native parents, in the process of teacher training?
To what extent am I guilty of the heresy of good works in devoting
all of my time to the service of others to the neglect of my
own professional development? What can I do to help the newly
appointed principal, directly or indirectly, who comes on strong
fully dressed to play ice-hockey when the name of the game is
Lacrosse.

One obvious solution to many of the problems, one
addec opportunity for service to Indian education would be the
inauguration of a modern Indian educational communications system
which would serve as an enriching blood stream nourishing all the
organic elements which contribute to the functioning of the total
Indian Education process. )

What is needed more than anything is a spirit of at-
one-ment. Too long has the Indian educstion service been suffering
from c®nditions of at-two-ment, at-three-ment and even at-four
ment. Again what we need now more than anything is a spirit of
atonement. '

What of the fhture?

/ ) Before closing I would like to speak very briefly on
one more point. During the last decade or so one of the most

important landmarks in the hlstory of Canadian education has been

*

.
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the establishment in many of our larger universities of special
teacher education programs for Nat;Ve and ncn—Natlve teachers of
Indian children. In fact, one cculd say there was a national
movement to provide specialized training in the universities and
teacher colleges for all members of the Indian educational
establishment, professional ahd paraprqfessional. Because of the
Indian peoples of Canada prepared a statement of educational )
policy and had this statement INDIAN CONTROL OF INDIAN EDUCATION
accepted by the Department of Indian and Northern Affairs, this
national movement has been given a new impetus, an augmented -
strength, an increased momentuim. '

¢

Where dbes all this prcfessional activity ultimately
lead to? What are the immediate &nd ultimate dimensions of
what we are doing? .

.

You know it is a very pleasant and meaningful exercise
of the imagination to see all the floral emblems o¢f the peoples
of Canada blooming in a garden as vast as Canada. There are
the 1illies of France, the roces of England, the shamrocks of
Irelanc, the thistles of Scotland, the transplanted florel emblems
‘of other peoples from over one hundred couqtr}es, representing
more ,than forty ethnic groups. Will the fifty flowers which
represent cur first 01tlzens, the Indians and the Inuit, continue
‘to bloom luxuriantly in their rich and exoctic colours and :
contlnLe tc¢ give Canada that 1dent1ty, that differentia, which
cnly they can give. The Natlonal Gardener nowadays gives
every assurance that they will. How can we help? The least
rart we can play in this as teacher educators is to help clear
away the underbrush and let the sunlight in so that the i{lowers
will grow. )

I believe the days are long past when Canada was judged
to be just another racial melting pot. Little lingers in the
minds of people today in terms of such emotionally loaded and
-emotion fanning words as assimilation, absorptiom, cc-existence,
or integration. In the decades following World War II we hacd

N
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already reached that point along the road to nationéllmaturity

where there was a, rather widespread acceptance of Canada as a
pluralistic society in which there could be unity without

uniformity. The notion of & pluralistic society, however, is .t
a static one: it holds little in its meanlng which would seek

to eradicate a nationally paralizing raclal and cultural isolationism.

k\

Today a ‘more dynamlc concept of Canadian soclety seems to be
emerging - a concept of an organic society whose chief
characteristic is a diversity of structures, within which pulsates
‘a more rational and more cohesive unity of national life and

» national purpose. With the growing emphasis on multicul%uralism,

i with the development in Canada of the most-advanced communlcatlon
systems anywhere in'the world (today there is total cortact

. everywhere), we are now speedily moving towards a most exciting,
a most refreshing juncture in our national life, whick can lest |
perhaps be described as a developing CANADIAN CULTURAL COMMON- 1
WEALTH, within whith the whole exists for the perfection of its }
parts, within which there is mutual enrichment derived from {
diversity. |

~ How will our Native peoples fit.into such .a structﬁre?
Parenthetically, one might ask if this concept is not reminiscent
of the idea of the "Confederacy" for many of tle tribes in the
olden daye? Looking to the future, a pivotzl question would
certainly be: How can the perenrial values of our first citizens
be enshrined, dcfended,‘and perpetuated in this newer concept
of national life and national unity? It could be that what we
are doing here, our concern for Natlve Tezcher Education in
Canada will be more than just a Tittle help!

In concluding, Mr. Chairman, may I refer agein to what e
Aurelien Gill.had to .ay metaphorically about the need for
properly adjusted shoes. One could be almost certain Mr. Chairman,
Ladies and Gentlemen, because you are here, today, attending
this conference on Native teacher education, that every one of you
~ ~would feel equally comfortable in a good pair of shoes, a good
pair of mukluks or a good pair of mocassins.
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Alaska Rural Teacher Training Corps was given

Contact people in the program include:

D.M. Murphy

Director,” ARTTC ;

Alaska State-Operated Schools

650 International Airport Rd.
Anchorage, Alaska 99502

Jack Frost

Coordinator, ARTTC"

Grant Hall, Alaska Methodist Universiiy
Anchorage, Alaska 99504 . '

Ray Barnhardt .
Coordinator, ARTTC
Department of Education
University of Alaska
College, Alaska 99701

by Ray Barnhardt.
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' . General Questions and Answers

.

1.

2.

What is the purpose of ARTTC in Alaska?

ARTTC is a- field-centered undergraduate college
program designed to prepare teachers who will work in
schools gerving the native villages of Alaska, with
particular emphasis on the preparation of native teachers.

\

Why efmphasize the preparation of native teachers?

Although the native people have becone increasingly
involved\in the education of tleir children, their involvement
in the school has been largely limited to the role of teacher's
aide. ARTTC is intended to expand native involvement in -
education to include full teaching responsibiiity in the %
school classroom. Special attention will be given in the :
evaluation of the program to determine if native teachers,
who azre familiar with the unique modes of expression and
conceptual orientation of theiy own people, can improve thLe
quality of education provided in the ‘native villages.

i

N e

What is meant by a "field-centered" program?

ARTTC is a field—centéred program because a majority .
of the training will be conducted on site in the participating
schools and villages. Te&m leaders, using video tape
recorders, programmed materials, etc., will coordinate the 4
academic anc¢ on-the-job training of the team members with
the University and school staff. The field-centered approach
is employed in this program for several reasons:

as The adjustment from village to campus life is ofteén

: a difficult step for incdividuals who come from a '
different cultural background than that represented
on ‘most’ campuses; 4 :

' }

b. the traditional campus-centered teacher preparation
programs are not designed to cope with the unique
educational problems encountered in native communities;

c. the problems of teaching native children can be most )
realistically dealt with in the environment in which
they exist; and -

d. =since there is no prescribed definitiom or prototyﬁg
of a "native teacher", the ARTTC program is designed
to provide as much freedom as possible for the
indigenous expression of the character of such a position |

“in a native village. :

\_ \ - 33 |
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. \ L. How are the teams composed? : \
Each: team consists of four to eight members, along
with a permanert team leader. The team members were selected
and assigned on the basis of criteria established by the
i national Teacher Corps and Career Opportunities Program.
Half of the tezm members have 0-60 semester hours of college
credit and the other half have 60 or more semester hours
of cdllege credit. Theé team leacders each have an elementary
teaching certificate and previcus teaching experience with
culturally different. children, most in the Alaskan bush.

—

e

i

5. How will the training of the team members be implemented?

The majority of the team members' time will be spent
in the village, where they will complete approximately three-
fifths of their academic course work, in conjunction with
their on-tne-job training in the commurnity and the school,
under the supervision of the team leader. Thke remainder
of their time will be spent on the campuses of Alaska’
Methodist University and the University of Alaska, where
they will enroll in the regular summer sesalons to conplete
\ the remaining two-fifths of their academic course work.
Prior tc their full-time work in the village, they will
attenc.a six-weeks preservice orientation program in Falrbaﬂks.
The ARTTC program is designed to provide .a Bachelor of
. Education degree and a stendard elementary teaching
certificate upon completion of a 4-year cycle. '

»

6. What will be the function of the ARTTC team in the community?

The team members will coordinate their efforts in
establishing community-oriented programs aimed at serving
the basic educational needs g{ the community and 1ncrea51ng
' the participation of native people in the educational
development of their children. Preferably, the team members
will live in the ceptral community, amongst the native !
+° people, so that they can more accurately. assess and interpret
the educational needs of the community in relation to the
«formal.educational program of the school.

7. What will be the funcﬂion of the ARTTC tear: in the school?

\ : Under the supervision of the team leader and.the
s cooperating teachers, ‘the team members will observe and
participate in the school and classroom as teacher aides
. and interans, eventually carrying a full-time classroom
responsibility as a student teacher. Tkey are to perform

d -1es—andfengfg€—rn——xperlmental actiyities which will

contribute to the development of their’ role as teachers, .

in a native community. Their time wilY be divided between’
the community, the schooly and their academic course work.

\
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’ Q. Who is respon51ble for conducting the ARTTC program°

The Alaska State-Operated Schools is respon51ble for
the overall administration of the program. The University
of Alaska and Alaska Methodist University have sub-contracted
to provide the academic trainirg of the team members.: The
degrees will be awarded by Loth 1n,t1tut10ns, the choice
being left to each team members

9. Which Alaskan communities are participating in the ARTTC program?

The follow1ng villages will participate in the first
year of the program:

v Angoon, Bethel, Fort Yukon, Metlakatla, Nondalton,

Noorvik," Nulato, P01nt Hope, Tanana, Toglak. ;

10. What contribution can ARTTC make to improve, the quality of

Alaskay Native education?

- Py
] ’

" Several areas’of potential. impact are possible:
a.‘ native involvement in education will be increased and .
the school and community will be brought closer together
in their educational efforts; . )

to its adaptation to the uhique circumstances of native
living and appropriate accommodations will be encouraged;

N\
b. the school curriculum will be examined with regard
c. the teacher treining programs of the Universities .
and the teacher certification regulations of the State
.will be reviewed and petitions for revisious will be
submitted where changes are necessary to allow for the
differences that emerge beétween the competencies required l
for "white teachers" and those which best meet the needs i
of- "native teathers"; and |
iy d. new programs and techniques of instruction employing . |
- a variety of resources will be developed during the
cour ;¢ of the program, which will have implications s
for training beyond the design of the Alasku Rural Teacher S
Training Corps. |
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DESCEIPTICN OF ARTTC

A. Program Information

ae Performance ObJectlve°

1. To establish an alternative cross-cultural teacher
preparation program at the Alaska universities designed to prepare
--teachers to meet the needs of all elemertary students, but with ’
particular emphasis on the children of rural Alaska.
2. To graduate in a teacher preparation degree program,
sixty persons who might not otherwise enter or pursue careers in ,

teaching. S
3. To test and prove a system by which college degree
_programs_can be provided to persons in communities away from, and

often remote from, the university campus. .
L. To establish a syster: in which communlty citizens

parﬁicipate in the governance of the ARTTC project znd function
as nesources to project development to the externt of their interest

and willingness.

5. Teams in each rommunlty will provide within their
ability to provide, educatlonal opportunities and activities which
the ¢itizens of the communities state. a need or desire for, outside
of the formal sthool program. . ; {

b. Current Leyel oRFainding:
-

‘ Teachdr Corps $270,975
Career Opportunities Program 162,000
) Johnson O'Malley 8l '160 - ‘
Alaska State General Funds 503,000 ’ h
- . $1,020,135

¢. The Current Termination Date of Program:

v .Cycle 7 - Ends June 30, 1974
- It is planned that the Alaska Legislature will be asked
to'prnvide_Stéte_funds_in_the—amount—o£—$¥847390«£0r—imp}emeﬁ% i
of the cross-—cultural Teacher Education Program inxthe Field Centers
. selected and formed this year. A proposal for a grant to provide .
financial -assistance to the incumbent low-income and minority
(Eskimo and Indisn) Corpsmen to enable them to céntinue their

36
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.undergraduate trzining to the Bachelor of Education degree by .

June 30, 1976 will be prepared for submittal to T.C. and C.O0.P.

d, Unique Aspects of the Program:

When the first ARTTC Corpsmen graduated in 1972, the
number of certificated Eskimo and Indian teachers in the State

~ school system was doubled; Upon graduation of the Native Ccrpsmen

)

cdrrently beginning treir senior year, thig number will again be
almost tripled.

Year Number of Native Certificated Teachers in Alaska
1968 . . 6. *

1972 12 (1st graduates of ARTTC)

1973 . 13 (1 ARTTC graduate) *

1974, 35 (projected incumbent graduates)

The Native people who are moving into careers in education
are largely older than the usual university student body and many
cannot attend a campus program due to financial conditions and
family status (sppuses and children). Further the cultural bridge :
between that of the village and that of the urban scene and tampus
is great. History shows_that an extremely low percentage'of
Native students successfully gomplete higher education on campus
(1.4% in 1968). The percentage has increased over the past few

.years ar® may be estimated as high.as 10-15%. r(é}aska Natives and

the Land, Federal Field Committee, 1968). The retention raté in
the program is greater than 80%.

The cross-cultural emphasis is key to the program. Teachers

educated in campuses remote from the field, by instructors who
have little or no knowledge and understznding of the needs and
problems of cﬁltprally different people, fail to provide an
adequate elementary and secondary education for the children of
these minori.y cultures. By any measure, the Native children of

Ataska have been neither adequately prepared torlive and compete
in the more modern society nor have they been prepared to remain
in their villages to follow the Native ways if they so choose. They
are inbetween. The teachers cannot be totally blamed for their )
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inadequacies~-they are products of universities which tend to be
insensitive, or at least ipcap?ble of dealing §;th, the educational
and life needs of our culturally different citizens. The ARTTC .
program trains Native teachers, trains non-Natives in Native
environments and illuminates university faculty and administrations
in the critical ratters relating to the understanding of rﬁral,
Native traditions, ways,\beliefs, life styles, and-asbirations.
Further, the program provides a political vahiclé by which the
Native citizens of the villages of the State can better understand-
thez

.- nature and quality of thé teacher for their‘children and the

r educational system and exert their rights to determine the

: eddcational curriculum that best fits their needs.

Another aspect relates to discovery of how culturally
differert children learn. As children learn, so do the student
tgachers; and as they. learn, so do university faculty and the

23

adninistrations of the school systems and universities.

A final unique aspect is discovering the means by which

higher education can be provided to people in small communities

fren as far as 1500 miles from the campus. It has been successful
in the context of ARTTC where the higher education program is being.
adequately delivered to ten teams of students in coemmunities well

' spread over 500,000 square miles and 2,200 miles apart at the extremes.

-

B. Views and Recommendations

1. Teacher Corps and Career Opportunities Program Should Be
’ Continued -- Funq;ng Should be Increased or at least Maintained.

a. Categorical funding provides for beacons in the sea of
revenue sharing. There must continue unique reform programs which

identify the areas of special need and provide for applied research

to show the way, either through success or failure.

"Piéce-holding" should be no less than to provide financial
assistance to students who need it and who are willing to dedicate
a part of their time and liyes to.the expioraﬁion of ways in which
teacher breparption can be‘improved so that, in turn, the education
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%f minority, low-income and culturally different people can be
improved. The states, if federal commitment is present, should - -
provide-for program operation through the universities and public
school systems.o Federal commitment, in program and financial

form, proﬁides for'a focus of state legislative attention.

<

The program objectives~aré being met in ARTTC as follows:

1. In April, ¥973, the University of Alaska Central Regional
Council and Statewide Instructional Council approved yhe integration
of a cross-cultural teachex education program into the curriculum

of the university. The Council, representing the instructional”
program of the statewide university system, agreed to support the
transition of ARTTC inso regional ﬁeacher.training centéré, five or’ '
six of which will be located thfoughout the State, The University .
6f Alaska will take over the cross~cultural teacher greparation
prpg}am from ARTTC in fall,.197h._ Preparations for the transition
will be made during this fiscal year. During this time the sites
for the education field centers will be chosen, staff recruited;.;
and an instructioﬁa} program designed. In addition, fiscal planning
will take place to provide for the shifting of funds from the .ARTTC.
project administration to the edu;ation field centers.

LIS

2.  Thig- cpring, ﬁwenty-four freshmen completed their first year of
college, eight sophomores became juniors, and twenty juniors moyed
into their senior year. Prior to the summer session one new intern
will be added to the teams at Point Hope, Nondalton, Fort Yukon,

s

and ﬁoorvik, primarily to replace attrition. Twenty-four interns will
have graduated by the end of fall semester, 1973. s .

- . -
3. During the 1972-73 academic year the following courses were
developed and delivered especially for ARTTC undergraduates:

-~ .

N
Education in Alaska (U. of A.)

- - _Introduction to Ameyican Government (A.M.U.) S

Cormunications Skills (fall and spring, A.M.U.)-

- Alaska Native Politics (U. of A.) .
Introduction of Psyehology (AMU, Sheldom ngkson College) <
Child Development (U. of A.) Co 3 :

~  Elementary School Music Methods (U. off A.)
Teaching,of Reading (U. of AY) '
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Speech for the Classroom Teéacher (U. of A.) : :
Cultural Foundations of Education (U. of A.) oo : .

{. Two 1nst;uctors from the faculty of the University of Alaska

Department of Education taught courses for ARTTC. In the ifitial

- . two years of ARTTC, education courses were taught by non-faculty
instructofs. 'de other courses (Speech and Music) were designed
and taught by the faculty memters from the University of Alaska.
Three courses were instructed by A.M. u. faculty. University
faculty who teach for ARTTC gain a better knowledge of both ARTTC
and rubral Alaska. Whenever possible within budgetary limitations,
faculty. members teaching ARTTC courses visited teaﬁg in their

: home villages. The insights acquired during these visits not
only improved the delivery of coufqework, but also.introduced
instructors to the c?ncept of fie}d-centeqed cross-cultural =ducation.

v

g

.
RS
P

N
ail?
NG,

S

CoRe
TR

AR

e ERaa

=

3%

o

SRR
e
.

¥ «
Ay

el s
o ik

Written, audio-taped, and vidqo;taped instruction was
used extensively to implement tHe courses. Ingtructors learned
through experimentation and feedback from stidents which media .

were most appropriate for their respective courses.

S

-During the Senior and Graduate Conference held in March,
. 11973, the graduates expressed a need for specific instruction in
techniques of classroom organization and management. Immediate
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steps were taken to include this instruction concurrently with .

“student teaching durlng fall semester, 1973 Lesson planning
and classroom dlSClpllne are examples of the toplcs to be 1ncluded
in thls 12 credit student teaching block.
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o L. Each of the ten ARTTC sites has a seven member community panel
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compoged cf the following persons:

-- a representative from the school board 2
-— a member of the village council . :
- -~ a representative from the ARTTC team
y -- the -ARTTC team leader
- a representative of the school teaching staff
the school prircipal
-~ a community.council representative - o

s
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Community panels set criteria.for entry into the program,
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ecruited,, interviewed, and selectéd all new corpsmenbeti's added
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" of budget monies received from Teacher Corps, Career Opportunities
— -~~~ —Program; and the State Legislature. FEven though the Legislative
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to the program in spring, 1972. R ;

The panels also reviewed the FY 74 proposal amendments i
and project agreements which were submitted to Teacher Corps and

-~

Career Opportunities Program in February, 1973, . C

In addition, the panels periodically reviéw the progress
of interns and recommend personnel actions.

The program has thus become quite decentralized
operationally. ARTTC has provided an example of the process of ;
decentralization and also proviced insights_intg the accountability
of village citizens relating to program operations. It has helped
community citizens to better understand the school and its role
in the community ahd the teaching staff to better understand the
people of the village. The functional community council composed
of one member from each site, set priorities for the expenditure | -

allotment was cut by $164,000, they prioritized expenditures so
that no sites would ‘be eliminated and no interns or other
personnel discontinued. The council did a very capable and
commendable jcb of settiﬁg appropricte priorities.

5, Teasms in all sites provide numerous extracurricular activities
for the school chilcren and communities. In Nondalton, the team

Nulato team started a school-community library. Bethel team

sponsors apre=school,  In Togiak the team members teach photography
and cross-country skiing. In Tanana, the team leader acted as

coach of the high school basketball team, 2 team member coached junZor
varsity basketball, another tesm merber was cheerleader advisor,

and others were tutors and active members of the parent—teacher
association., The Nulato team has one member on the community

council and two corpsmembers on the school board, s well &s a
corpsmember on the Title I Advisory Board. In addition, the

memt.ers acted as translators for the Bethel Council on the Arts,
worked 1n the Bethel Rece1v1ng Home, and assisted in the Bethel e
Day Care Center. Two interns in Point Hope worked to establish

o ~
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( a,community library., Another is undertaking a project to record
in writing, and on audio and video tape, the hunting and
but chering of the bowhead whale. The Noorvik:team provided
assistance with Adult Basic¢ Education classes, mcintained a
girls teen cluby provided tutoring, started a librury, and coached
the Jr. High basket ball team. Angoon interns work with'the
local Head Start program, sing ir the community choir, assist -
the Adult Basic Education teacher, and act as officers in the
local Native associations. In Fort Yukon, several team members
worked to develep a communlty school, others worked in cooperation
with the Public Health Service to provide health ‘service information
"to community residents. Interns in Metlakatla haves organized .
a women's town basketball team, worked with junior league basketball,
and are active in P.T.A. and local politics. In addition, all
team members are part of the Metlakatla Volunteer Fire Department.
The team also initiated a youth-tutoring-youth program, using
high school students to assist elementary students.

2. Effect of the Program on School Reform

a. Impact on Project Schools

It took two years for ARTTC to be understood and accepted
by school teaching staff and administrators who, at this time,
wonder how itcwas,befoqp the program started. d dependence on
the program prevails in the ten schools where it operates, yet
a sense cf threat remains at some locations: "Are these Native
teachers going to suécessfullg_compete for my job?" This is the
thought of the insecure who fear that minority teachers will have
the edge in teacher selection ir. villages where all the citizens
are Native. Perhaps.® But, also, without this fear it's possible
that some teachers will never make the effort to concern themselves
with village attitudes, politics, and desires. When community
evaluation and selection of teachers comes to reality, those who
will remain are those who can cope with culturally different
people and communities and teach and deyelop an educational program
to meet local needs. ARTTC has provideé a large push in this
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direction and has not shied away from the "politics" of)ginority
education. The popularity and support of ARTTC by the communities
and Native organizations has demcnstrated to the school system the
nature of the program, the attitude toward local control and the .
system of management that gc a loné way in developing support

of the citizenry. ARTTC students are exploring and operatlonallzlng

‘different modes and methods.of teaching and relating to minority

children. There is much emphasis in the affective areas gf
learning. ARTTC has initiated Youth Tutoring Youth progféms and has
demonstrated the effectiveness of local schocl/cbmmunity coalitions
in educational development &nd curriculum change. (

b. Teacher Training Institutions

The most signficant reform in teacher preparation at
Alaska's universities has been as a result of the prograr. The
Proposal for a Field-Centered, Crcss-Cultural Teacher Education

Program in Alaska (See Appendix) is a direct outgrowth €I ARTTC ~

(See Cycle 7 Amendments, pps. 9-20, August, 1972). The "Preposil"
appended is an internal document submitted to the University of
Alaska academic hierarchy and approved thereby. (Appendix not

given for this report) The second step was approval by the Nerthern
Instructional Council and the third was spproval by S.W.I.C., the
Statewide Instructional Council. . Thié final approval was in

P e UL 1Y

April, 1973.. The approved—proposal provides the-go-ahead—for
selection of °5-6 Education Field Centers and the development of

the cross-cultural teacher education programs to take place therein.
Ttey will cerve the rural populace of the State. The process for
site (community) selection for the Centers and the laying of their
foundations is the topic of a proposal submitted by ARTTC to the
Johnson O'Malley Review Committee. This was funded under Johnson
O'Malley on September 7, 1973. The Committee is made up of
representatives .from the Native Regiomal Corporations of the State.
Approval of the unique grant is not only a statemert of wishes by
the Native Organizations but a vote of confidence imn ARTTC.
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¢c. Equal Opportunity for Low Income Students

©

The improvement or énhangement of educational opportunities

for children as a result of an undergraduate teacher preparation
program cannot be measured in quantitative terms and, probably,
cannot be measured at all. The forces acting upen children in

the classroom cannot te isolated and attributed to a single source .

although to a large degree they emanate from the supervising
teacher and, to a lesser degree, from the undergraduate student.

It is important to note that childpen in the schools
where ARTTC functions are predominantly Natives, either Eskimo er
Indian, (95%). The supervising teachers are pregominantly white
(995) and the corpsmen are predominantly Native (90%). It is
reasonable to assume the existence cf stronger child-ccrpsren
bonds than normally would exist between children and teachers |
who are racially and culturally different from each other. There

b ¥

e

is talk of pride in heritage of Native Americans and emphasiS'in
developing identity for children, of-self-regard and the need for
mocel adults of the same race ard culture as the children. These
matters need not be measured to know if they exist and efforts

to measure quantitatively might well injure or destroy their

very existence. To date the Native children have seen the Native
ccrpsmen as yet student teachers and still the second person in

the classroom. Even that is a position to aspire to but, predictably,

when the corpsmen is a certificated teacher the position of the
model will be enhanced.

d. Teacher Performance, Placement, Retention

ARTTC is an undergraduate brogram so its first graduates
have teen teaching for a little over a year. There is little
empirical evidence yet availabie regafding the qualities of its
graduates. However, subjective community support indicates
profound satisfaction with these new teachers. Some graduates
have movid into positions in educational administrgtion in the
Native Regional Organizations and program ma?agement.
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e. ' Community Responsibility in Education ’

.

This has been the area of the most significant

Al

development.

During the first year of the program (1970-71) the
initial determination to establish program and team identity with
the community was so great that results were detrimental. That
is, the program seemed generally‘to be considered by village school
» staff and some reégional superintendents as separate {rom the
= system, a potential for carrying stories out of the school teo
the community, a group who might polarize the community against

e
AT N

the school, and at least a program of late comers attempting to
change an educational system they knew nothing about. To a

large degree, the fault lay with the zealous program effort Lo

eotablish'communications and rapport with the community, an event

which is rare between programs and villages in Alaska. Unfortunately,
-——;“~""this—prinrity—seemed—toLserve~to~further—alienate some- teams,

gnd the ﬁrogram in general, from the schools.

, At a meeting in early spring, the first attended by team
leaders, superintendents, principals, and program administration,
the concerys and problems were candidly expressed and solutions
sought. Bésically, school staff wanted more involvement and
say ir program activities and school staff, administration and

team leaders sought greater local comtrol in pertnership with
the community. The first community panels made up of representatives
of village organizations (school board, village council), the
teaching staff, school administration and team were formed. Panels
‘ of this composition in Alaska vililages are unique. The ten panels -
set criteria for entry into the program, recruit, interview
and select. Subsequently they’review performance both of .
corpsmen and team leaders, recommend all personnel actions and
ultimately evaluate and recommend senioi corpsmen for teacher,

certification,

It is unlikely the panelé will expand their activities
to include performance evaluation of teachers and subsequent

45
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recommendations for personnel action. The ﬁillipgness of team
leaders to accept this demonstrateg their commitment to community
control and program philosephies and further deepens the
relationskips with parenté and communities. Teachers may follow
this example but it is improbablle. )

Fach eqmmunity has elected a representative to the
decision—maéing ARTTC Community Council. The representative is
alsc a member of the local ARTTC panel and functions as liaison
with the schocl toard and other local organizaticns as appropriate.
Of the ten community representatives on the Council, four are
elected to the poliey-making Consortium.’ -

It is important tc emphasize that many corpsmen are
lifelong residents of the villageé where the program exists. The
student by day mayabe the city clerk or village ccuncil member

. by night. The ﬁeams, and therefore the program, have become a
relatively inseparable part cf the community and its affairs.

f. Long-Range Outlock for Permanent Change

The embodiment of the ARTTC model/philosophy/method in
the university systems in the State provides for a significant
and long lasting change in teacher preparation. The prcgram will
end its "special-demonstration-experimentel" status and becore
. _g-regular offering, It will not replace the "traditional" on-
campus program but will co-exist with it. The writer's prognosis
is that the latter will become like the former when all can seé
the improvement. . . !

3. Anticipated Dislecations if the Program is Phased Out by .
July 1, 1974

a. Momentum for Change

—-——— e am v -

ARTTC planﬁe& its end simultaneously with planaing its \
beginning. All programs should do”so, but few do. Therefore,
new teacher education prcgrams established in the universities will
transcend the end of the program. That is, the program will cease
its "project" identity and become a regular offering of the two

O universities. Its identity as an alternative degree program in J
+ERIC - - . 5
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educatlon Wlll remain because of the support such an alternative
enjoys among the Native communities and organizations and the
trust i% has engendered in tke offices of the Governor and Budget
and Management and in the Leglslafure.

b. Special Fopulations Served

The Native.peovle of Alaska are in a stage of rapid
tran81tlon. The Land Claims’'Settlement Act has placed upon them
a demand for leadership in public administration, business
administration, law,.politics, management, social services, and
education. Education is the most visible profeésional career

1 to village people at this time. They see the teacher as a 'model"

for their children, yet the 'mocel' has always been white. A position
as a teacher is much qought after but, before ARTTC, even that

seemed remote and inaccessible. This has changed. Also, the

mznpower needs in the professions are, and can be, fillecd from

the ranks of those who major in education with an emphasis in
cross-cultural relationships and understanding and a strong tuse

in the liberal arts.

‘c. Project Staff and Participants

The major dislocatior will be leaving some 25 students
half way through their undergraduate educatior. These are low
income and predominantly Native people, some of who can support
thamselves throﬁgh loans and BIA grarcs. However, most cannot.
Approximately $150,000 will be required for each of the two years
after June 30, 1974 to provide =tipends and dependents support
for those who began in ARTTC two years ago and who will have
completed their sophomore year.

d. Program Ccntinuity

The State of Alaska he: “or four years.been the major
contributor to che support of th program, each year providing
more than 50% (and up to 60%) of the total rrogram funds. The -

_ State, through the State university, will likely continue support

of the operation of the Education Field Centers. The urban school

districts will likely sqppoft similar activities to meet their
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needs in training m1nor1ty persons to teach. However, direct
flnan01al assistance to students who must live mostly in their
home villages and support families is unsettled At state/
federal joint commitment, as in the past, is necessary.

L. .School Reform Paekage ‘
Priority: Teacher nreparatlon is a top prlorlty in .

" Aldska or in any state or area where the income level race, or

culture -of the children is different from that of the teachers,

or un1vers1ty faculty who train teachers. The teacher who is 4

unknowledgeable about the children, the parents, and the culture 3

of the community in which he or she teaches tends to be ineffective.

_The feeling of ineffectiveness results in teacher self-criticism,
‘ insecurity, or apathy. \Thus; no one is adequately served.

The ARTTC program, as it is now operating, would ‘be
intrinpsic inﬁeny school reform package. Teacher Corps/C.0.P.
as a whole is a viable model\which has had, in the view of ARTTC
personnel, a singular drawbaek: the hard focus on the development
of competency-based education. Teacher Corps management has
exhibited ‘sufficient flexibility to enable the Alaska project to
develop in the most appropriate manner, but it's possible that the

reason is Alaska's remoteness from Washington and the air of
mystique that allows ARTTC to forge the program most suited to

Alaska's needs. Thus, a controversial methodology requires
expendlture of energy and funds which could be better put to
studylng, and then operatlonallﬁlng from ‘what is learned, a student-
focused, culture-focused, experlentlal program and currlculum

a. Prqventatlve prggrams should take precedent over 'cure'

programs (1n-seﬁv1ce), but not to the exclu51on of in-service.
If the project excludes as a COmponent the bringing-in of
incumbent teachers and administrators in a formal fashion then
it will fail due to the feelings of exclusion by current staff
at all tevels. The critics must be encouraged or enjoined to
participate. The participation in a pre-service program then
serves as an important in—service component for incumbent staff.

18




_ Thus, training cannot be initlally formalized until it is self-

.. in the progress of any training program for instructional staff

_not knowing what new policies portend for %he program as a whole.

'projects meeting the needs of children or Indian reservations

o

eees39 *

b. Traintag of .Administrators will in most cases be
resisted by the administrators who usually feel that t.ey are
adequately educatéd and informed by this stage in their careers.

initiated.: It may be self-initiated or requested at the point

at which administrators feel they must become involved or t
left behind--educationally, operationally, or politically.

5. The most szgious weakness in the present administration of the

program on the national level is a lack of continuity in staff and
staff positions. In part this results from the insecurity of

Regionalization is jdealogically good but creates not only a lack
of continuity but places people in generalist positions where
specializations are needed due to dif:erences in programs
addressing different populaces. For example, teacher preparatioﬁ*

are unlike projects relating to the rural poor or the migrant
vorkers or the inner-city populace. ‘

It is difficult in a regional office of 0.E. to staff-in
a manner which delegates each of these special concerns solely to
one or two resﬁ%nsible specialists., This should be aspired to
by Regional Offices.

Unlike a year aéo, it's difficult to point to a specific
arez where the Alaska program needs improvement since it seems to
be achieving the goals and objectives, amended as.necessary as '
part of the process. The improvement is more a matter of establishing
as & régular, on-going alternative teacher education program the .
qferations which have been developrental up to this time. There is
every reagonqto assume now that this will occur by the end of
this program year. Thus, the projeét will no lornger be limited :
to a few undergraduate students in a single district but will be 3
available to all who choose the alternative university offering,
inclﬁding the paraprofessional employees of the BIA and o?her' : .

! 5
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school districts in the State who have thus far had limited
access to their own professional development.

\\\ D.M. Murphy, Director
\ Alaska Rural Teacher Training Corps
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COMMENTS 3Y AN ARTTC GRADUATE )

- Cecilia Ulroan

Most of my formal -educatiom, part of my grade school,
and all of my high school were at a parochial school run byy
Ursulines and Jesuits. Some of our ways of life were integrated
into the curriculum. Artifacts, we had our own kind of foods,
Eskimo dancing, and we spoke our language on the school grognds.
Right from a small high school, where most of our needs, cultural
and otherwise, were taken care of, I,went Znto a large university.
There I encountered many difficulties.. Most of all I sensed a '
great loss. In high school, I was treated like a human who
had"feelings and identity. In the university I'was tagésd with’
a number. The university, professors, dorm life, and different

_activities were all geared for one who had grown up in a white,

middle class society - with hardly any of the warm human feelings
that we were used to in our small villagéé. So, after two

years of struggling through the impersonality of a regular
university education, I dropped out. So do many of the students
from rural communitiés. Before graduation, 85% of the rural
students drop out. ' ‘ o . e

Then I heard about a new prcgram called the Alaska <;;ﬁ
Rural Teach:r‘Training Corps~-at first it was just talled teacher
bdrpg. I'11 come *o that later. Anyway, I was at first hesitant
and thought that it was just like any prcgran that "they" brought
to Native people, with nothing but administerirg from a far off
place....If. we did not strictly follow "their" guidelines, it
would cause discoritent on “their™ part and they wouldn't even

L)

think abcut us.

" But, at that time I was looking for something,.so I

thought I would just try it to see how it was. I was surprised!
. . » B
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This was a different program. It had human beings in it that
were concerned about us. We were put together into working teams
with the help of the administrators.

All of us from different teams got together at Rairbanks
for six weeks and really got to know each other. Admiristrators
and interns alike. We, the interns chose our own program title,
and generally got the overall picture of the program bes¥des
long-range plans while we were in the program...requirements,
maJors, and other things that we needed to do. We returned to
our 31%es, and the team I was participant of, was located in. Bethel.
We at once got 1nvolved in the school, and communlty activities,
home visits, gettlng to know different agencies, and many other
aspects that were present in our particular communltles.

Things weren't always serious....fun in learning even
with adults can add a bit that could cause a little.more motivation.
We had our problems and “he gogd thing was tlat we ironed them out,
most of the time, Jjust among oﬁrselves. There were times we got

‘together and solved the whole world's problems, especially cultural

problems in half an hour, but at other times we thought cultural
problems in educatlon and life we unsolvable. .-

The imbortant thlngs which I think made the prograin a
success for all of us were:

l. Good adginisﬁratars--ones who weren't the stereotype. Our

administrators and team leaders became one of us‘and we became = __
one of them. We learned,’ they taught. We taught and they learned.

. They were not only concerned about us, they were with us. One

example....The Bethel team legq$r, at first, was an administrator.
Formal, tie, suit, and serious attitude. The team went, "Ch nol"
But we decided at the begipning to talk to him and we did. He

was mature endugh to listen to us and became one of us, happy,
informal, and the tie was loosened and came off. Our base
admlnlstrators welre also*human...they listened and learned, taught,
and were informal. They were happy..,good administrators.

- . 59 "~‘\\\
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2. A certain degree of autonomy. Wher things came. up that
concerned us or would affect us, we were ASKED arpd as much as
possible our wishes were followed. .

3. Intern-openness--the interns pelged each other with course

work, problems and in other everyday living things like working
together to fix up an office, helping ta get someone settled in

a new house. Even after fiércely arguing about ‘cultural differences
in education, we ended up as better friends than before. Of

course, things always did not work out that way, but most of the
time. We had to:fit and adjust to a certain community and to work
with a certain team....if that did not nappen, we were transferred
.if the other teams would accept us. )

L. Relevant course work. The course work we were required to
take had our ways of life integrated into it. It wasn't gearsd
for a teaicher who,ﬁould teach in a white, middle class classroom.
The regular university often offers courses that in actual
experience of teaching are meaningless. We had a little of that.

5. Community involvement-~Our Jearning was relevant and -
. ?
experience and learning went hand in hand. The conmunity was
. e
considered in cur courses. We were invelved and the cemmunity

was involved in our work. - «

6. Good politicians...One of our coordinators was smart enough
not to let us be bogged down with political problems. Of course
we had to follow guidelines but there was enough leeway for us,

also to be autonomous and creative. “

The program wasn't pure heaven but it was enough for
most of us to stick with it and graduate. We are now on our own.
A lot of us feel gratitude towards our coordinators and team
leaders for the understanding, willingness to listen, open—mindedness,'
and sinceritgl A lot more programs like this, not only in
educgtion, are reeded.- Too often there is too much formality,

impersonality and irrelevance for programs in rural communities.

‘This program struck through all of this jungle to fifd
the person, ourselves and helped us to get through to a degree
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program that would be informal, personal and relevant to ourselves
and our rural communities.

I would strongly encourage all of you, who have
influence -on programs that are geared for rural people or people
of a different or minority culture, to be open-minded, to LISTEN
to the people you are supposed to be working for. If you do,
you may just 'find that you will accomplish more in a short time,
than other organizations who have been trying for the past one
hundred years.
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PROPOSAL
for

A FIELD-CENTERED, CROSS CULTURAL TEACHER EDUCATION PROGRAM

" The

a

University of Alaska has, in recent yedrs,

participated in a variety of programs aimed at improving the

quality of education in rural Alaska. This participation has

_usually been in the form of training and/or research as a
T~ -~ (3 L] ) [ L3 . . .
supportive service to various agencies and school districts in

the State.
’ “Recent examples of such services are:

1.

2.

The Alaska Rural School Project (ARSP) which began operation
in 1966 for the purpose of orienting new teachers to the

unique teaching environment in rural Alagka and conducting

research

relating to teacher selection and orientation

processes (c.f. Orvik - "Teacher Survival in an Extreme

Environment")

Since 1970, the University of Alaska, in cooperation with

&

Alaska Methodigt University and under contract with Alaska

State Operated Schools, has been counducting training through
the Alaska Rural Teacher Trgining Corps (ARTTC), a field-

centered

undergraduate teacher education program designed to

" explore and develop teacher training techniques appropriate

to the needs of Alaska's multicultural population. The

training

of native teachers has been a particular ccncern

of this program.

The bilingual'programs in Alaska have relied heavily on the

University of Alaska for direction and support in the areas of

linguistic studies, materials development, and professional

training.
Language

The Alaska Native Language Center and the Eskime

Workshop have been outgrowths of these increasing

demands.

Thé most
response

recent development at the University of Alaska in
to the pressing demand for the improvement of education
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in the State has beea the establishment of the Center for
Northern Educational Research (CNER) in Fairbanks. The

purpose of the Center is to link educational instituticns

at all levels more closely with the communities and provide
for the research necessary to enable a better understanding — -
of the complex processes of developing human resources through
education.

Each of the programs and services described above has
been developed and operated somewhat independently,’in response
to the needs and conditions that existed at the_time’of inception.
As these programs, along with numerous other forces, have made
their impact on the educational environment in the State, the
educational needs and priorities of the State have changed. Also,
the experience gained through operation of the various programs
provides a bettei understanding of the most effective means to
meet, the needs that emerge. In response to existing and projected
needs, and based uron the accumulated experience of past and
present programs, We submit this proposal to consolidate the
‘'resources of the Alaska Rural School Project and the Alaska Rural
Teacher Training Corps and develop a statewide teacher education
program through‘the establishment of six regional Education Field

Centers.

Implementation Phase, 1973-1974 ~

In August, 1973, the University of Alaska, Alaska Rural
Teacher Training Corps program received an $84,000 Johnson -
O'Malley grant to pursue the development of Education Field Centers
to provide the following services:

1. to provide preservice training for persons seeking to

become teachers (as currently provided through the Alaska Rural
Teacher Training Corps);

2. to provide training for persons seeking paraprofessional

roles in education (i.e. teacher aide, bilingual aide, headstart
teacher, etc.);
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3. to provide in-service and graduate training for persons
currently involved in education-related programs (including
orientation trairing as provided by the Alaska Rural School Project); -

L. to establish experimental progréms and conduct research
relating to prevailing educational issues (to be provided through
the auspices of the Center for Northern Educational Research).

The ARTTC Consortium will serve as the steering
committee for the implementation phase. Their first responsibility
will be to establish the regional areas to be serviced by the
field centers. The primary criteria for the de%ermination of
the regional service areas will be the ethnic and geographic
distribution of the rural communities. Once the regions have been
established, the planning coordinator (provided through the JOM
funds; will convene a meeting of all.vested interests in each
region (community and school representatives, Regional Native - .
Corporation representatives, University representatives, and
representatives from other concerned agencies) for the purpose
of selecting the site to be designated as the "Education Field
Center" for that region.

After the field center sites have been selected, a
field-stationed University Coordinator_for each region will begin
sétting up the procedures and mechanisms for the. operation of
each field center. The field center program will adopt the
operational model developed for the Alaska Rurul Teacher Training
Corps, wiih a regional panel governing matters of lccal interest
and a statewide consortium representing the involved parties
(similar to present ARTTC consortium) serving as a steering committee
for overall program operation. ' Besponsibility for statewide
coordination of the field centers will rest with the University
of Alaska in Fairbanks.

Field Center Operations, 1974-75

The Education Field Centers will begin operation July 1, 1974.
At that time, training currently provided through the Alaska Rural
Teacher Training Corps and the Alzska Rural School Project will
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become a function of the field centers.

The Universicy Field Coordinaters will be selected by the
consortium on the basis of field experience and training in some
area of cross—cultural education. The coordinator will be
responsible for developing and coordinating the various
instructional activities provided by each center. In additioen,
an assistant coordinator (equivalent to an ARTTC team leader) will
be selected by each regional panel to work with the coordinatar
in establishing a close workirg relationship with the various
communities in the region. Such a person must be intimately-
familiar with the respective area in which he works.

The instructional program for each field center will
be developed to meet the rneeds of that region, under the guidance
of the reg’onal panel. As a statewide program, the instructional
materials and resources developed at each center will be available
to all the other centers, so that duplication of effort and
materials can be kept to a minimum. Through the use of video
and audio tape and other media techniques, each field center as
well as the main university campuses will develop and share
instructional materigls and resources and make them* avaiiable
to the broadest possible audience. Through linkages with
existing Community College and Extension Center activities,
meaningful programs at the undergraduate and graduate level will
be made available to virtually every commurity in the State.

Specific functions of an Educational Field Center will

be as follows:

1. to provide an undergraduate program for persons seeking a
paraprofessicnal or professional career in educatien. Such
a program will include on~site training in the home community,
supervised work at the field center Jlecation, and on-campus
urban experience through an arban field center. This training
will be particularly adapted to meet the needs of persons
working as teacher aides, bilingual instructors or headstart
teacherg who wish to work toward certification. In additicn,

o8
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full-time students will study at the field center under the
supervision of the field coordinator, comparable to the
present ARTTC training program. '

2. to provide graduate level preservice orientation and in-
service training to educational personnel in each region.
Workshops and other programs of instruction will be made
available both at the field center location and in the
outlying communities. This training will be geared!to the
expressed needs of the schools and communities in each
region. In addition, a resource library will be developed
for each region and made available for continued use by
teacliers and other interested persons. T

3., to develop experimental programs and conduct research aimed
at proving the educationgl services available in the rural
communities. All such activities will be carried out orly
with the approval of the regional panel and the participating |
school and community. )

Urban Field Center _ [

In addition to the rural field centers, Alaska Methodist
University, under contract with the University of Alaska, will
develop an urban field center in Anchorage for the purpose of
providing rural students with an opportunity for an urban
training experience, and making training related to teaching
a multicultural populaiion available to educators in the urban
community. In this way, each university will develop specialized
resources to meet the particuiar needs in the domain they serve, and
they will maintain the mutually beneficial cooperative relationship
established in the ARTTC program. The training developed in
this program will also be available to the Fairbanks community
through the statewide coordinator's office at the University of
Alaska i Fairbanks. Resources of all branches of the‘University
of Alaska, as well as those of other agencies and groups in the
State (i.e. school districts, Native corporations, state agencies),
will be drawn upon where appropriate to insure the highest quality
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program possible.

Budget

The proposal outlined above has been the result of
several years of planning and experimental activity aimed at
producing a viable, long-term statewide program geared to the
specific educational needs of Alaska's multicultural population.
The proposal has been reviewed and sanctioned by the ARTTC
consortium, made up of representatives of most of the principal
groups that will be affected by it. The Northern Regicnal Council
and the Statewide Instructional Council of ‘the University of
Alaska have expressed their approval of the proposal, though
intepnal administrativé relationships remain to be worked out.

The proposal does not represent a request for new
funds, but rather s consolidation of fuads previously allocated
to separate programs and agencies. State funds formerly requested
by Alaska State Operated Schools as prime contractor for the ARTTC
program are now included in the gttached budget request. The
University of Alaska will sub-contract with Alaska Methodist
University for portions of the program operation, similar to the
previous arrangement between ASOS and the universities. This
budget includes only funds for program operaticn. Stipends and
scholarships for intern support will be sought from Federal sources.
In addition, participating school districts will be requested to
absorb some operational costs, such as provisions for office and
instructional space.

Participants in the various programs offered through the
field centers will be required to pay tuition, except those
students who are enrolled full time under a special support status,
such as the present ARTTC interns.

The "at.tached budget also includes funds previously
utilized in the operation of the Alaska Rural School Project.
The field centers will make available ongoing preservice and in-
service training in each region, as an extensicn of the services
formerly offered by the ARSP. In gddition, the field centers will
be the focus of other professional and paraprofessional activities.
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UNIVERSITY OF ALBERTA :

The University of Alberta presentation on the

Intercultural Education Program was pi‘esented by Carl Urion.

]

Contact person in this program is:

Carl Urion

Intercultural Education Program®
Dept. of Educational Foundations
University of Alberta

Edmonton, Alta.




THE UNIVERSITY OF ALBERTA
' DEPARTMENT OF EDUCATIONAL FOUNDATIONS
ﬂﬂlulgﬁgﬂLIHRAL_EDUCATION PROGRAM

The Intercultural Education Program is designed to

provide prospectiveoteéchers with a background in social science
and language skills in order to facilitate teaching in situations
where other cultures prevail. A majority of the students
involved in the program are interested ir preparing to teach

in Native Canadian communities, and course work and practic@
reflect this orientation.

The program became fully operational for the first time’ _
in 1967. It represented then a response to the call from Native
leaderé to train teachers who might be more sensitive to

,cuitural differences than they would haveibeen had they restricted
themselves to the'normal preparatory experiences'£5r teaching.

Continually changing or redefined needs dictate a flexible
prograh, and we are constantly involved in adapting to those
needs and re—evaluating the program. For example, on the one
hand there is a need for more work to be done in the field of
international education, and for study in such broad thebdretical
areas as trans-cultural communication; and on the other there is
the need for continually more specificity'as specific demands,
e.g. the rneed for more Native teachers in Native classrooms, are
to be met.

o The program is administered in the Department of
qucatlonal Foundations, but is an 1nterdepartmental concern.
A full t1me coordinator chairs an 1nterd1501p11nary committee.
Berause of this broad base, new courses in the departments of
Religion, Anthropology, Educational Foundations and Elementary
Education have hteen offered, which focus upon Canadian Natives,
and the committee has been influential in several areas, for

“example in the decisicn five years ago to accept Native languages
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as languages of matriculation at the University.
[

Preparation in the area of intercultural education
is not a "ma jor". It constitgtés_an additional area of e ——
preparation beyond suﬁject area or level specialization.

Emphasis is not upon formal completion of the program, but upoin
making use of the resources--course work, practica, and on-campus
activities--made available in the program. The number of
students who formally complete the program is not large-—about

" 15 this past year--but the.number of students involved in some
significanﬁ‘measure is about 80 to 100 each yesr. About 9 Native
students are forﬁally associated with the program this year,

and several others are involved in some measure.

Course work consists of two full courses in a core
of social science and applied linguistics, and two full course
options, preferably in a specific culture area, e.g. Cree language,
History of Native Education in Canada. The requirements for
practica may be met in a variety of ways: previous experience,
volunteer work, or in a univqfsity—arranged practica in a school
where there is a majority of persons from a different cultural
background. For the first time this year, an extra round of,
student, teaching in a Native school will pe offered to about
30 students. .

Recent governmental decisions may afford us the
opportunity‘to adcéress the need for Native teachers more directly.
We are therefore concerned abeut learning from the experiences
of other programs such as those represented here. Some specific %
Quqstioﬁs about general “assumptions of ‘these programs have been
colletted, and I would like to use this forum to solicit answers  ——

from the group. -

Some of those questions are the foliowing:
l. In this situation, what is the coincidence of teacher
competence with university-based teacher training, and how
is the one more nearly compat;ble with the other? An impossible
question, really, but an important one.

63




N

e

"

7

fosa

.
1R

)

oooosl& * ‘!’

2
<

Does university training maximise or minimize the "cultural
sensitivity" that Native teachers might have, i.e., do we o

JR—— T e

3.

L

inculcate inappropriate methods, for example, in curriculum
, .
courses? ‘

.

Given the fact that admissions procedures and inflexible programs
are culturally biased, how are those areas manipulated

to provide Qpalitatively comparable educgtional experiences
for Native students? “

In which of the following areas is the need most appropriately
met? (1) university orientation preograms, and pre-
registration advice, (2) counselling, (3) tutoring, (4) social
clubs, (5) special programs and degrees, or (6) admissions.
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ABRANDON UNLVERSITY

£

Brandon University's presentation on IMPACTE

was a multi-media one with Don Robertson acting as chairman.

Contact person for the program is:

°

Don Robertson, Director
IMPACTE

Crandon University
Brondon, Man., °
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IMPACTE

Brandon University

Indian Metis Project for Carecré Through Teacher Education

IMPACTE is a teacher training program for native ?
students conducted by Brandon University Faculty of Edéﬁation.
IMPACTE is g careex ladder for native.peop}e who wish to begome
fully certified Manitoba elementary school teachers.

IMPACTE was initiated at -Brandon University in Auéust, 1971.
The program is made possible through the cooperation of: .
- the federal Department of Indian Affalrs “and Northern
* Development
-~ The Manitoba Department of Youth and Education
< - Br.undon University
-~ The Manitoba Indian Brotherhood
-.The Mznitoba Metis Federation
- nine Manitoba School Divisions

* IMPACTE is.the first program of its kind in Cangda but
its importance goes beyond being the first natlve teacher education
program.

%

_ IMPACTE is bringing about social change now by offering
IMPACTE students a pro”-~ssional education. It is bringing about
social change in the future by assuring native children a better
— - - -education guided by teachers who know their special probiems. It ——
is providing and will continue ﬁo provide community development
Aand leadership by native people for native peopile. ‘

Tuition is paid for IMPACTE students and monthly
subsistence allowances equal tq_current Manpower rates are paid
“to singlz and married students.

IMPACTE students complete their studies at their own
speed. Some students may f;nish'the yrogram in 2% years; others -
.]ERJK?" may take three years to complete the program. The length of the
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program depends on the individual students.

. Any Indian or Metis person is eligible for IMPACTE.
Students will be considered on their indivicdual merits not their

‘academic achievements. Admission to the program is based on the
‘Mature Students Admission policy of Brandon University which

states that students who have not completed high school must
be at least 21 years old.

__ Applicants are usually recommended by band councils
or Manitoba Metis Federation representatives or Manitoba Indian
Brotherhcod representatives or other community groups or

L

individuals.

The IMPACTE curriculum is basically the same as any
Manitoba two year teacher training program. IMPACTE students
require the same number of credit hours and the same grade point
average to graduate. The courses are described in detail in the

current Brzndon University calendar of studies which can be

obtained from the Registrar, Brandon University. IMPACTE students

also have an opportunity to acquire and sharpen both written and
spoken native language skills through courses in Saulteaux, Cree
and Sioux. Courses on how to teach these languéges are also
offered. . .

.Courses are of’ered during the fall (September to
December) spring (January, to April) intersession (May-June)
and summer (Jul,~August) sessions each year.

v o .
CoursesaStudied by IMPACTE students are chosen from .

. the following: .
Anthropology, Canadian History, Structure. of Cree and Saulteaux,

Introduction to Cree Language, Introducticn to Sioux.Larguage,

Community Development, Human Geograpay, Contembqréry Native Peqple,
Introduction to Sociology, Community Recreation or other arts or “
science courses, Introduction to Teaching, Psychology of Teachipg .

and Learning, Elementary School Studits and Curriulum, Language

(v
’
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Arts in the Elementary School, Beaching Science in the Elementary

School, Teaching Social Studies in the Elementary School, Teaching
Math in the Elementary School, Field Experience, Teaching of
Music, Introduction to Audio Visual, Art Education, Teaching of
Physical Education, Teaching of French in Elemertary School,
Children's Literature, A Library Science, Health Education,

. Teaching of Speech and Drama.

The IMPACTE Program is divided in two parts:

ON CAMPUS IMPACTE and OFF CAMPUS IMPACTE. Roth groups of students

complete the regular teacher eddtatlon program which consists
of education courses' arts, science and music courses and practlcal
teaching. The program takes 2% to 3 years to complete.

, ON CAMPUS IMPACIE students take these courses at .
Brandon University and receive their practice teacher training
in Brandon schools.

OFF CAMPUS 'IMPACTE students live in their home
communities and take the same academic courses in teaching centres

..near their hoies. These courses are offered regularly by

Brandon University faculty members who travel to these centres
_to teach IMPACTE students. Twice egch year, OFF CAMPUS IMPACTE
students travel to Bran&bn University for three weeks intensive
academic training sessions. Practical teacher tralnlng for

OFF CAMPUS students is offered in schools near the students' home
.areas by the participating Manitoba school divisions.

L Adjusting to a new life-style in new surroundings is
difficult for any student. IMPACTE and Brandon University provide
trdained counsellors to help IMPACTE students with personal and

. . study problems. Tutors and experts in study skills are also
avallable at no cost to the students.

While IMPACTE counsellors travel extensxvely between
Brandon and the rural teaching centres, naturally tnere are tlhes
when local assistance is needed by the studemts. This assistance
_is provided by experienced professional educators (usually
pr1n01pals) who are appointed by IMPACTE to act as mentors.
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The Mentor, instructs the students in one professional
course "Introduction to Teaching“ and provides counselling and
support to OFF CAMPUS students, particularly in such areas q

academic problems and professional development. : _;

In addition, supervising faculty from the unjversﬁty
will visit off-campus centres regularly to assist student% with
any academic or practical teaching problems. /

In August each year, all new IMPACTE students aﬁtend
an orientation program of 4 weeks at Brandon UniversityJ
Students are given an opportunity to familiarize themse%ves“
with aspects of the program, courses, study skills and jcampus
life. The orientation program also offers social act1¢1t1es to
give students time to get to know one amother and thelF professors.

IMPACTE is funded jointly by the Federal Dep/rtment of
Indian Affairs and Northern Development and the Manigobe provincial
Department of Education through the Research and Plaﬂning section.
Manitoba school divisions supply resources and exper nce to
IMPACTE students. Brandon University provides acadgmlc and
professional instruction, facilities and staff. |

/
The Manitoba Indian Brothexrhood and the Manitoba Metis

Federation support IMPACTE by supplying resource people, liaison

/

and expert knowledge. - f




RECRUITING PROCEDURES OF IMPACTE

1972 - 1973

1. The Project provides brochures and pamphlets
and .through the cooperation of the chairman of the lncal chapters - -
and counsellors of the Manitoba Indian Brotherhood, the Manitoba
Metis Federation, the Department of Indian Affairs and Northern
Development, and through the principals, superimtendents, and
students of the project the distributicn of these pamphlets is
made and this encourages prospective students to apply to the
project by writing to the university for an application blank.

2. Through the cooperation of the radio and television
stations, they offered their services as a community service,
we attempt to reach students who are not in the major centers &
and we encourage them to apply to the project.

3. A Recruitment and Selection Committee composed
of representatives from the Manitoba Indian Brotherhood
(Miss Sharon Thomas), the Manitoba Metis Federation, the Faculty
of Education at Brandon University, staff of IMPACTE and students
from the project came to a concensus with the following criteria
for the year 1972-73:

a. Encourage as many students to apply to the project as

possible.

b. The community representatives, wlere it is possible,
should be involved in the selection and recommendation of
prospective people. Such members could be local chairman
of the MMF, the MIB, Band Managers, Band School Councils
or in combination with school principals, superintendents
and other representdtives of the community. An assessment
in reading should be made, not for the purpose of
elimingting the student, but the purpose of making the

, 70
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university aware cf what level the student is expected to perform
and the university could provide the necessary support services.

L. Once applications have been received at the
university (applications received for 1973-74-90 applications),
the IMPACTE Recruiting Committee divided the area of Manitoba
in various geographical locations, and groups of two or three
people visited various centres for the following purposes:

a. Interview the student.

b. Assess the student in terms of his comprehen51on in
reading and reading speed.

c. Discuss and explain the project with the community.

5, Once the student has been interviewed and assessed
in terms of reading ability, comprehension and reading speed,
objective data is presented to the community, i.e. the chief,
band council, local chairman, band manager, principals,
supe?intendents or any combination of the above people. By
objective data we mean the name of the student, years of work
experience, grade completed in school, marital status, number
of children and the reading test scores. The community
representatives are requested that they should recommend recruits
from their community in terms of preference of being accepted
in the project as prospective teachers.

6. The names of the students ranked from each of the
communities are sent to the IMPACTE Recruiting Commitiee and the
recruiting committee meets again on the basis of recommerdation
and other financial restrictions, and finally accepts the
students, that have been wpproved by the local community.

-

The above procedures of récruitment and selection,
although could not be the most ideal ones, do provide a certain
measure of assegsment of the reading abiiity of the prospective
student and in addition we have community involvement for
recommending these students.

It would be greatly appreciated if the representatives
of the local communities could improve the procedures within
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the terms of reference.

1. Of open admission policy.
2. Community_involvement in recrmiting the students.

HHHH A

PROGRESS REPORT ON IMPACTE

1. The Project IMPACTE (Indian and Metis Project for
Careers Through Teacher Education) was initiated by a propesal
which.I submitted to the Department of Indian Affairs and
Northern Development in Winnipeg in the Spring of 1971. At a
lzter time, Dr. L. Orlikow, then of Planning and Research of tht
Government of‘Manitoba, Department of Education, became interested
in the project and the provincial contribution became part of
the project. 1In August of 1971, 52 Indian and Metis students

- started a four-week intensive orientation session on campus.

Presently, the project is in its second year with a total number
of students of 55, (new students were recruited during the summer
of 1972 and fall of 1972).

2. The IMPACTE Students' status within the Faculty of Education
is that of "Spegial Full-Time Students'". The IMPACTE Students
have been admitted in the university on the basis of open
admission and in most cases on the recommendation of the local
community, namely the Band Council, School Council, representatives
from the Manitoba Indian Brotherhood, Manitoba Metis Federation,
Indian Affairs and other community-group agents

3. The academic program of the IMPACTE Project is that of
the Bachelor of Teaching (BT) program of the Faculty of Education.
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IMPACTE Students are expected to meet the same requirements as

\

other students of the Faculty of Education - same number of credit
hours for graduation and same grade pOInt average for qualifying
for certification. IMPACTE students are expected to take the same
required éourses that have been stipulated for all Faculty of
Education students working toward the same ‘teaching certificate.
In addition to the obligation that the project has that the student
meet the basic requirements of the Faculty of Education for
cercification, the project 1s respon51ble to the Iupdlng bodies

in the delivery of special services to the students in order tq
meet their needg: academic, emotional, etc. and in general to

see the students succeed in their academic courses.

L. IMPACTIE students spend more time ig/fhe schools during
their 2% to 3 years of training than the regular Faculty of
Education students. For example, first.year IMPACTE students
are expected to spend 10-15 hours g week in schools:assiétiﬁg
teachers in their instructional tasks. This time spent in
schools plus 13 hours seminar weekly with the students during
the whole year constitutes a 3 credit hour course "Introduction
to Teaching" 28.152. Due to thig school experience that is
required by the IMPACTE students whenever regular scheduled
classes could not be attended, special classes are‘scheduled

for IMPACTE Students. This flexible schedulirg is necessary for
the on-campus and off-campus students. ‘

, Faculty members of these special classess off or ou-
campus are appointments made by Brandon Univers@ty,‘fhrough the
office of the Dean of the Faculty of Education upon the
recommendation of the project. It ic important to note here
the 1mportance of the personal qualitieg of the 1nd1v1dual
instructor as he relates to the IMPACTE students. Wherever
posaible, specially qualified Instructors with experience in
nati

2 education are preferred to teach within the IMPACTE Project.

. The Project IMPACTE, within its terms of referéncé, seeks
the following alternative approaches:

.
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(1) Introduce the concept where performance becomes constant
and time varies for the IMPACTE students and for the students
of the university in general.

’ (2) Imtroduce new courses, through the regular channels,

that are more relevant to the native student's education. For
example, upon the recommendation of the IMPACTE Curriculum
Committee the foldlowing courses have been recommended and approved
. for IMPACTE students in particular and students of the university
iﬁ general. ‘

Introduction to Teaching 3 ch
Community Recreation 3 ch
Community Development L ch
§ Introduction to Cree ¢ ch
Introduction to Saulteaux 6 ch
Structure of Cree and Saulteaux 3-3 ch
Teaching English as a Second
Language 3 <ch

(3) Introduce the students to more meaningful school
experience through an interplay of classroom practice and theory.

(4) Introduce the student to an internship period that will
lead him to sperid more time in a speé¢iality with professional
people while at the same time he takes courses. For example,
students of IMPACTE, once they have fulfilled the requirements
of cértificétion, an internship in counselling, library science,
recreation, physical education, special education, or pre-school:
education could be arranged in order to acquire the additional
competerncies required in the field.

(5) Become involved in community developments during the
whole year wherever possible. ’

(6) The flexibility of offering and deliveiing courses in
innovatiyve ways such as experiential approach, project approach
or through various media.

(7) Attempts to evaluate students in innovative ways, not
necegsarily on the "written work", but in some other way that could
do justice to the student's idiosyncriiic way of learning and the
- courge itself.
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(8) Support Services -- such as counselling, tutoring, that
could help the student. to proceed with his work.

(9) A flexible schedule-that could allow the students to
start and end any course if possible at any time within the terms
of the\project.~ '

(10) Provide an opportunity to the students to listen to
special visiting lecturers such as Chief Dan George, Ernest
Tootoosis, Dr. Ahab Spence, Mrs. Daphne Beavon, Jocelyn Eruyere,
Rev. Adam Cuthand, Joe Keeper, Verna Kirkness, Chief Gordon
Lathlin, Stanley McKay, George Munroe, Johnny Yean/and others.

The project®itself is a complex one. Its needs and
concerns go beyond the simple classroom courses that the mature
students have or any other project in the university. The levels
that the prgﬁect operates c~"4 be considered as four inseparable

[

levels:

1. The needs of the students: Academic/emotional; financialj
family; social; or cultural; or any other aspect that may affect
his perforgance in the prcject. In order to meet these needs
the project provides the following:

(1) TIntensive individual counselling

Family counselling

Tutoring

Study Skills

Classes that accommodate the students' style of
learning and flexible timetable.

P Ve Vo
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2. The needs of the schools, superintendents, principals,
supervisingrfeachers. "The project provides special workshops.in
Human Relations, interncultural education and Techniques of
Supervision where problems in super'vision are discussed as well
as orienting the teachefs ir new tasks such as how to supervise
a native student.

The Project offers credit courses ip~supervisiqn for
supervising teachers of IMPACTE. , The expenses for the courses
are absorbed by the project.

Conferences in intercultural education with visiting
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lecturers from across the country are provided by the student,
ie. Mr. McCue, Trent University, Mr. Adam Cuthand, Miss Verna
Kirkness and others. ¢ '

3. The\academic community: Need for new courses to go
through the regular channels for approval. Need for approaching
the existing courses in some innovative way ir their delivery.
Innovative ways of evaluating students. Keep the academic
community informed of the direction of the\project. Provide
an opportunity to the various departments to become involved
in adapting and delivering courses with an emphasis on the needs
of the consumer.

L. The various institutions: Funding agencies (Federal,
Provincial); Mative organizations (Manitoba Indian Brotherhood
and Manitoba Metis Federation); Certification Bbdard, Certification
Branch of the Department of Education; the Manitoba Teachers!'
Society and others. '

The above is but a brief description of the operation
of the project. Please do not kesitate to inquire further if

there are any questions.
y
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ORGANIZATION
‘,w““
. The following structural organization is provided
for the IMPACTE project:

1. IMPACTE Steering Committee: - This commitiee is composed
of the Superintendents of the participating centres, the Manitoba
Irdian Brotherhood, the Manitoba Metis Federation, the Manitoba
Teacher's' Society, the Depaptient of Youth and Education, the
Department of Indian Affairs and Northern Development, the
vaculty of Education and students. Its purpose is that of
communication betweenm the various centres in which students
exist, and discuss concerns and problems that students may have
in the various centres. In addition, the Steering Committee
serves an advisory board to IMPACTE drawing Ehe general guidelines
for the program.

2, Students Affairs Committee: The purpose of the Student
Affairs Committee is to provide a student inpﬁ?‘in the program,
with reference to their problems and their needs at the various
centres in terms of improving the project in all its aspects.

3. IMPACTE Curriculum Committee: is composed of Faculty
members of the IMPACTE project, the Manitobe Metis Fed=ration,
the Manitoba Indian Brotherhood, end students. Its main function

- is to provide courses that are relevant to the IMPACTE students
for their certification as elementary school teachers and at the
same time meet the cultural needs of the students by introducing
new courses (such ag the Structure of Cree~and{Sau1teaux) or

bring necessary emphasis to the courses. *

oo

I :




2

UNIVE!:.FSITY OF CALGARY
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The University of Calgary's presentation was given

by Vivan Ayoungman.

For further iuformation, please contact:

<

Evelyn Moore, Associate Dean
Faculty of Education
University of Calgary
Calgary, Alta.
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THE UNIVERSITY OF CALGARY
INDIAN STUDENTS' UNIVERSITY PROGRAMME .
] I.S.U.P. -

EVALUATION REPORT
1972-3

INTRODUCTION ' o B,

-

Early in 1972 a wian was developed in collaboratlon with
Mr. W.C. Thomas and Mr. Il'. Dosdall of the Department of Indian
Affairs whereby the University of Calgary was to receive up to
5C non-matriculated Indizn students in September 1972. Demand
for such a program had been expressed especially. strongly by
Indian peorle of the St. Paul area, notably those involved with
Blue Quills, the firet Indian controlled school in Alberta.

The Steeg;gg,Commlttee. Preliminary meetings were held

with a w1de1y representative group of Indian' -people of the
Province- of ‘Alberta and from this group evolved the Steering
Committee which now plays a major role in policy formation and
in comMJnicaéion in all matters related to the program. During
the course of the year, five students were elected to membership
of the Steering Committee and helped. to overcome some initial ‘
suspicionsof the work of the Committee among the student group.
Special purpose subcommittees for such tasks as interviewing
of students for selection for 1973-4, hiring of staff for 1973-4
and development of curriculum have heen appointed by the

- Steering Committee and report.to it. |

It may eventually be desirable to draft a constitution

ts formalize and provide for the contjnuity and repreeentativeness
of t.ie Steering Ccmmittee, but to date its flexibility- and
evolutionary chargcter would appear to be part of its strength.

Emphasis on Teacher Education: A policy decision at the
Indian Affairs' level determined that at least the first phase
of the program would concentrate on teacher education in an |
attempt to begiﬁ meeting the growing-demand for Indian teachers.
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To date, through the regular program, the University of Calgary

has graduated only one teacher of Indisn ancestry, but there are
LO+ schools in Alberta with substantiai Indian enrolment and
all, therefore, in need of Indian staff.

Characteristics of I.S.U.P.: The progréﬁﬁfor 1972-3,
developed in consultation with the Steering Committee, had the
following characteristicd:

(i) All students but one were admitted to the Faculty of
Education. . .

(ii) Students were fully supported according to the standard
procedures of the Department of Indian Affairs and
Northern Development.

(iiif* To the extent that it could be accomplished, Indian
pecple staffed the program and Indian people determined
policy in all matters outside the normal function of
University government. Indian people, including.-students,
formulated recommendaticks to the appropriate units of
the University - e.g. on proposed new courses. .

Students took the standard courses of the University

of Calgary but were directed in their second term -oward
_the one course of the University which is specifica.ly

conegrned.with the Indian situation, Anthropology 313.

A supporﬁ service was provided for students and included
a staff of tutors and a predominantly Indian counselling
service.

Students were introduced to the range of facilities of
the University of Calgary during a two week orientation
period but, in addition, had provided for them a common
room where they could expect to be able to converse with
their own people and in their own language and where
they would.find counsellors available in the adjacent
office. » .

A1l students in I.S.U.P. were non-matriculated but,

if recommended for admission following testing and
interviews, were admitted if 21 °years old, that is two
years below the normal requirements for mature
matriculation at the University of Calgary.

To ensure a manageable work load, students were limited
to three courses in Term I but in Term II could -enroll in
. further courses if progress warranted it. . ,

Evaluation was accepted as essential, especially in the
first developmental year of the program and occurred

both through participant observation and through use of
assessment measures.- Evaluation was® intended to be - <
formative and short-term ag well as summative and long-tern.
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A combination of ad hoc selection-proceddres at both . v
the local and university levels resulted in‘ the admission of .

L1 students, L0 in Eduecation and 1l in Social Welfare. . .

Students. it is expected that up to0.30 of these students
zhucdenvs:
will return for the second year of the program. - Grades, for all’
I.5.U.P. students are analyzed. It is to be noted- that the
grades of 1) of the 30 returning students must 1mprove if these
students are to continue in the university after May 197.i.

It might” be noted also, in passing, that about' 20 new .
teachers will be admitted to first year for 1973-4 and the BN
' matrlculated Inalan student.s, about a dozen in numbex who have
entered the Un1vers1ty as individuals outside the program, . will =
also be-admitted tc the services in the program in 1973-4. Thus,
the total I.5.U.P. membership for 1973-4 will be about'65 students,
of whom about 50 dare training as teachers. Once a non- ‘
matriculated I.S.,U.P. student has successfully passed five
courses and has had the matz}culation requirement waived he
will usually be' free to transfer from Education to other programs.

&

Some slight shift in numbers can, therefore, be anticipated in
the third year of the programs ’ .

Threé students admitted to the program were without

Y

Treaty status and in the second term no Indian Affairs funds were
available to these students.

Non-Status Student.s: The Save the Children Fund has provided

generous emergency support for them in 1973-4 and representations
have beer made to the Student Finance Board of the Department

of Advancedﬂgducatlon for future support. There is some hope

of action in this-quarter. The Steering Committee is insistant
that non-status students should continue in the program.

Evaluation Difficulties: It was determined in the planning

3tages to undertake extensive evaluation of many aspects o{i
I.2.U.P. in 1972-3 to: guide palicy formation in future yea>s,
Unfortunately participants.in a new program for entry into a
strange new _Wworld such as a ﬁniversity are subject to many
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- tensions- and-many fears whether they are staff or students.

L. . s ;
o Quite early it seemed that the fear of evaluation on the part of
/ both Indian staff and Indian students, despite all precautionary
. moves, might impede the achievement of the/objectives of the N

program. It was decided, therefore, that whenever evaluation
became an issue with students or staff the program would take
.« * precedence and troublesome types of evaluation would be avoided.

e ;gounsellors: We do not have available to report a tabulation
" of the types of counselling problems encountered. We, therefore,
havevonly the subjective judgments of the staff on the special
types of counselling skills required of counsellors. However,
the program .has been fortunate to date in its university miliey
“  and certain members of the University's professional counselliﬁg
- staff appear to have established admirable rapport with the
Indian, students and are placing at their disposal the full,
normal range ef counselling skills in handling depression,
.e1coholism, marriage breakdown, and so on. If this apparently
exoelleﬁﬁ relationship can ‘be mzintained it would seem both
unnecessary and undeslrabke to hire spe01a11st profess10nal ' .
' counsellors fol the program. Thus, the information originally t
. - sought in the evaluatien prugram may not be immediately necessary.,

o

Certainly it is not available as yet.

. On the other hand it appears vital tou maintain the
staff ‘of Indian counsellors to handle directly the myriad of
lecser problems and to serve often as first contacts in the
many serious personal Problems encountered by the Indian students
in the difficult adjustment Yo study ¢H’an urban unlverslty.

- Tutorlng fystem: All tutors were non-Indlan and as un1vers1ty
&raduates were much more attuned to évaluation procedures. They
reported frequently as requested Unfortunatoly, in the majority
of cases they were unable to overcome the Indian students'
resistance td attendance at tutoring .sessions. During the summer
session, at a meeting called early in the winter term, and by
1etter, fhe students were informed of the tutoring expectations,
but only a few attended regularly and worked hard with their tutors;
o 8D
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a few abqented themse.ves completely and the maJOn&ty used the
On the other hand the analysis of grades shows a hlgh correlation
between succe°S and use of the tutors. The 1972*3 tutoring

system must,ftherefore, be reorganized but nd;abandoned. A

new approach has been developed already and w1ll be implemented
with the/hew intake of students through a six wéek on~-campus
orlentatﬁon and study program in July and August,.l973 During the
follow1ng winter term two tutors, already known for the excellénce
of their rapport with Indian students, and recommended by the
students themselves, will maintain a .continuous availability
approach and avoid the scheduled appointment system rejected by
‘most - students in 1972-3. A small fund has been reserved for
hiring spe01allst tutors as the need is identified by the students
themcelYe During 1973~4 consideration will be given to the
reccmmendation that successful Indian students be added to the
tutoring staff. The new tutoring system will be monitored and

reported in a subsequent evaluation.

Participant Observer: The employment of an experienced

educatlonal psychologist. as participant observer and evaluation
aSSlStdnt, rather than the graduate students originally provided
for in the budget, proved invaluable in maintaining relationships
in the flrsb, dlfflcth and emotion-charged year of the program.

In add1t101, Mr Ross, partlclpant observer, prepared three reports.,
Any beginning program for Indian students would be well advised

to have available such a full-time professional facilitator. It

is hoped that his work has been so well done in the first year

that the proegram can sustain itself without him in subsequent years.

Cu?rigulum: I.5.U.P. students take the required courses at
the University of Calgary and no distinction is made in course
evaluation between Indian and other students. At the request of
the Steering Committee and with the support of the Association
Dean (Curriculum) of the Faculty of Education who served as
Administrative Officer of I.S.U.P., a curriculum committee was

83




oooo?h’

established to make recommendations on the special curriculum
——— -~ -figeds of Indian students who will becomé teachers of Indian children.
! Students are strongly represented in "the sub-committee and, in

fact, the newly—app01nted chairman for 1973-4 is a student.

y .

The flrst concrete achievement, of this committee has
been to convince the Department of History that from January 1974
it should offer a course on the history of the Canadian Indien.

The required and optional courses of the standard

B.Ed. degree program make it possible for students at the
Universgity of Calgary to acquire both an Alberta teaching

! certificate and a special competence in an area such as the
teaching of Indian children. There remains, however, the problem
of the development of courses which have a demonstratell utility
in the education of the differing groups of Indiar children.
Because so little is known in this area it is agreed that a
sound teacher education program for Indiar students intending to
teach Indian childven must have at least « triple continuing
focus:

(i) assistance to the Indian student in acquiring the

courses which qualify him for the Aiberta teacher's
certificate

(ii) assistance to the Indian student in studying courses
of special relevance to his own situation as an Indian

(iii) development and testing of classroom programs and procedures
‘ appreopriate for Indian children in widely differing
cultural situations.

Research and Development Proposai: A substantial research
and development budget was, therefore, requested for 1973-4 in
the proposal for second year funding submitted in December 1972.
It has not yet been possible for Indian Affairs to confirm the
availability of such funds and a substantial program for 1973-.
cannot, therefore, be planned at this late stage. A more modest

proposal has, however, been discussed with the Celg.ry office of
the Department of Indian Affairs and it is agreed that valuable
outcomes might be expected from the development of a group of

o faculty and graduate students whose studies might be oriented to
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research and development of curriculum and procedures for
- - Indian eduecation, It is anticipated that-either as tuters or
other assistants, at least four graduate students will be
supported by I.S.U.P. in 1973-74. It should be one of the
charges to such a faculty/graduate student group that it make
recommendations to the Steering Committee for appropriate

funding..in subséquent years.

Student Teaching: Some I.S.U.P. students will enter student
teaching in 1974-5. The curriculum sub-committee should, therefore,

underta¥e consultations which will assist it to consider the
student teaching needs of the Indian student teacher wh~ ~.ust
learn to operate within the public school system but must also,
if he is to fulfill his role in improvement of the education of
Indian children, learn ways of working with Indian children w.ich
will be especiully appropriate for them. The standard student
teaching experience, already subject to mossive criticism, may
prove even less suitable to Indian than white student teachers.

University Milieu: In the consideration of a program of
this kind, the question of the suitability of the university

milieu is raised.

No attempt was made to secure special treatment for
Indian students in ordinary courses at the University of Calgary,
and no separate classes of Indian students were requested.
hevertheless, the teaching staff of the university responded
with an obvious concern and sénse of responsibility for this
rew group of students with specicl problems and & number of such
problems were discussed by University faculty with tufors,
counsellors znd administrators. A mmber of concessions not, |
it is assumed, in stendards but in timing of assignments, tests

and re-tects muterially assisted a number of students.

The extensive and apparently highly valued assistance

of the University counsellirg staff has already been noted. The

Library (with a small donation from I.S.U.P.) has proceeded with
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the development of an Indian collection; the Materiais Centre

of the Department of Curriculum and Instruction has begun
(also with very modest assistance from the program) to build
an Indian curriculum materials collection; the Department of
Anthropology has arranged a specially scheduled half course

in anthropology as part of the orientation program for the summer
of 1973; the Division of Continuing Education n1as administered
the orientation program; the office of the Registrar handled
the package of L1 late registrations; the Faculty cf Education
vacated space for tutors, counsellors and the Indiam student
common room and al}ocated a substantial amount, of time to the
administration of thg program.

It is a pleasure to place such assistance on record.

The coordinator reports that no situation within the
university in 1972-3 was reported by I.S.U.P. students as ,
racial discrimination. This, unfortunately, was not the case
in the wider community.

Neveftheless, despite the Concexrn and assistance of the
faculty and the administrative units, more contact with faculty
is desired by 1.S.U,P. students. The university has continued to
be felt as an alien environment by at least some students. These
students seem to hold a double position: on the one hand they
wish to be treated in all ways identically with other students
of the university and thus resent the special limitation in the
number of courses and the expectation of attendance at tutoring
sessions; on the otherx hand they are deeply troubled that they
seem forced into the mould of the white man's culture. Very
important issues are involved here and should be pursued by tae
Steering Comnittee in 1973-i and in subsequent years, especially
through the curriculum sub-committee. As indicated earlier, this
committee has already made a proposal accepiable to the Head
of the Department of History that there be offered a course on
the Indian in the hiétorx of Western Canada. However, no such
single move can be expected on its own to resolve the difficult’
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issues involved in the development of the placé of the Indian

e~ -3n Canadian-.universities. . ...

The Indian Community: Throughout the literature and in many

consultations with experts and in diccussions with Sstudents there
is a recurring theme, the importance of the commnity and
especigdly of the elders in a student's success‘in school and
university and in his subsequent career on the reserves or-
elsewhere. It should !e a ‘charge to both the cutrriculum
‘sub-committee and the research group to develop projects and
studies designed .to work with rather than against the community
situaticn of the reserves.

Drop-Outs: The "no failure" proposal of the original,
preliminary plan for 1972-3 has nct been implemented and snme
further attention shculd be given to this matter by the Steegirg
Committee which 2s yet hag not gone beyond a strong recormendation
to the Department of Indian Affairs that alternative embloyment
be arranged where hecessary for +he 11 students who will not
.be continuing in September, 1973.

Distribution of Students: The Steering Committee has worked

deliberstely toward geographic representativenecs ind has, in
large measure, accomplished this for its own membership. On the
other hand, student participation in I.5-U.P. is by no means
proportionate to the distribution of the Indian population
throughout Alberta. I.S.U.P. i3 tbe only teacher education
program in Alberta for India: students but draws most oI its
students from north of Edmonton. It is not yet beginning to
meet th:e needs of the southern Indizn schools, nor nas training
for other professions than teaching yet begun except for one
student in Social VWelfare and the very small number of Indian
students who have matriculated and entered the university outside
the prograr. The whole matter of employment demand for Indians
in the professions should be the subject of investigation and
planning by the Steering Committee in 1973-74.
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No report of I.S;U.E. 1972-73 would be complete without

— —a-%tpibute-on—the--one- hand to the friendly cééperativeness of so
many Indian students and or the other hand to the leadership °

of the Indian members of the staff and of the Steering Committee.
It is noteworthy phenomena that for the imost.part this leadership
comes from Indian women who seem, in the organizaticn of educz§ion,

to have found new and significant roles.

SUMMARY OF RECOMMENDATIONS

In view of the appafent retention rate of 73% from the
first to the second years of the program, I.S.U.P. should be
continued in essentially the same form. Some modifications do,
hcwever, appear warranted:

q

1. As recommended in the literature ‘and by participant
observers - '

a) the presSent element of Indian control should be
fostered and developed and, :

b) the hiring of Indian counsellors should bé continued
and, as soon as possible, be supplemented by the hiring
of Indian tutors. .

2. The orientation period of two weeks should be replaced
. by a six-week orfentation period in summer school and should
include - n
a) the study of a university course for credit

b) a studies skills program associated with the credit
course and conducted by University of Calgary counsellors
and I.S.U.P. tutors appointed for the forthcoming winter
term.

3. The orientaéion period should be used to assist each
student to make a more informed assessment of his own tastes and
potential and a final determinatior of whether he wishes to
register for the year 1973-74. The student should be counselled
as to whether he should undertake three, four or five courses
in his first year but the final decision should be the student's.
A new university non-credit course in composition (English 101)
should be recommended to all first year students who are assessed
in the crientation perio& as likely to benefit from it.

y
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L. A handbook for students should be develqped in consultation.
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with last year's students and should provide students with both
"survival hints" and details of regulations.

!
- 5. The Steering Committee should:!

"a) spend time becoming acquainted with students in the
- orientation program ) -

b) continue the practice of including student representa%ives
as members. ) . ¢

6. All matriculated Indian students wishing to enter the

University of Calgary should be welcomed to the facilities and \

support services of I1.S.U.P.

7. Funds should be placed at the disposal of the curriculum
development work of the Steering Comnmittee for the following

purposges:

(1) support of the investigations of curriculum committee
members, e.g. by funding of visits to Indian schools with
experimental programs

<

(ii) building of a collection of curriculum materials already - -—
in use in schools for indigenous peoples

(iii) purchase of research studies related to the .curriculum _
of Indian children

4

(iv) support of innovatory courses iun their first year or
twr (i.e. until they are fundable by the regular university
budget )

(v) development and support of a continuing curriculum

. research and develcopment group consisting of selected
faculty and graduate students of the University of Calgary
with special attention to the future recruitment of
Indian members of the team

(vi) support of approved research and development projects in
schools with Indian pupils .

8. A survey should be conducted to provide evidence for
planning proerams for appropriate numbers of Indian students in
the various professional schools of the University of Calgary.

(9) Action should be taken to recruit students from those
regions under-representea in the precent student body.

(10) Efforts should be maintained to secure adequate financial
support for students of Indian andestry but without Treaty status.
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11. Consideration should be given to the appointment

of a full-time coordindtor of the program and roles and

responsibilities of the coordinator, tutors, counsellors and
administrators should be more clearly defined in the light of
the experience: of the first year of operation.

SUMMARY

t

A

. The program began August, 1972.

Students numbered 40 in Education and 1 in Social Welfare.

A1l students were non-matriculated but supported by
summer orientation course by tutoring and by counselling
programs.

The program is that of the University as a whole; the first
new course, "The History of the Indian in Western Canada"
begins in January.

Holding power -- thirty (30) students entitled to return in
September 1973, twenty (20) did so; two are in other 'university
programs and several have indicated that they intend to return
after a period of employment with Indian orgenizations.

Control of the program is exercised through normal university
channels but with the-advice of a Steering Committee, most
members of which are Indian. The two full time counsellors
are Indian and one is the coordinator.

Indian identity is fostered through a common room for Indian
students and guests. : .

In this cecond year there are twelve (12) new first year students

who completed a six week orientation during the summer.

About twenty (20) matriculited students in various years are
entitled to use the facilities of the program this year.

At the request of the two Reserves, teacher education programs
have been started on the Morley Reserve (20 students) and
Blackfoot Reserve (25 students). While these new programs

are not part of I.S5.U.P. they appear in themselves to be

" very significant with a remarkably high level of student
success.,

(e
<




* UNIVERSITE du QUEBEC & CHICOUTIMI

The presentation from the Université du Québec a

Chicoutimi was given by Jeanrine LaPierre.

For further information, please contact:

Jeannihe LaPierre

Director of Elementary Ecucation
Université du Québec & Chicoutimi
.Chicoutimi, Quebec




PROJECT FOR THE TRAINING OF
NATIVE TEACHEF.S

UNIVERSITE du QUEBEC a uiiICOUTTMI

The education of native people throughout the country -
and this does not exclude the Provinc- of Quebec - is prece“*"
the profound concern of Indian parents, Indian prov1ncI§1
organ: zatlions, school administrators, teachers, civil servants
and clergymen. Everybody is appalled at the ;esults of the
present educational system and programs: identity, crisin, 2
syhoo1 drop out rate four times the national average and a very
high rate of unemployment. or underemployment, ete.

Bagic and drastic changes have been proposed in 1971
by the Standing Ccmmittee on Indian Affairs and after being
discussed by the different Indian provincial crganizations, have
beer: included, incorporated in the NatZonal Indiar Brotherhood
policy paper on "Indian Control of. Indian Educetion" published
last December. The minister gave oificial recognition to the )
document, approving its proposals and committing the Department
to implementing them.. "The school must be transformed to meet
the needs of Indian and Inuit people, it must be made relevant
to the child, to his community, to his environment and the future
that lies ahead of him" (Walter Currie #28, May 29, 1969). If
this gradual adaptation end amerindianizatior of the schoels is
ever to be achieved, it is basic and urgent that programs be
designed for the training or retrainirg of the main agents of
this transformation, namely the teachers.

’

. Two years ago, even before the publication of the
National lndian Brotherhood educatlonal policy, the awareners
of the shortcomzngs of the present system and evident necessity
of putting first things -first prompted the Commission Scolzire
du Nouveau—Québec, the provincial Department of Education, the
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Department of Indian Affairs to ask the University of Quebec in

Chicoutimi to develop adapted programs for

S

a.
b.

the training and certification of Indian and Inuit teachers

a special training in cro'ss-cultural education for.
already certified non-native teachers
levels,

involved,-at the elementary

in Indian and Inuit education. .

' These programs, we believed, .should offer the native
and non-native students the oppor%unityfto acquire:
a. an academic background on Indian ancd Inuit culture and
language . .

b. pertinent professional information to teach in these
areas ’ . T

c. a certificetion that will give status to Indian and
Inuit in the classroom. ’

This would be the first step towards the ultimate realization
" of one objective intended by the N.I.B. din its policy paper:
\\\ that is, amerlndlanlzatlon of schools. What the University is <,

9once‘ned with now is to quallfy teachers for certlflcatlon.

To grant a certificate, the university is bound to
. certain internai norms established by the Conseil des Universités.
Moreover, if this certificate is to lead to a teaching permit,
‘then thg provincial regulations sét forth by the Department of
Education are to be taken into account. The deputy minister of
education has already committed herself in issuing a teaching
permit to those native students obtaining a University certificate
only if the programs leading to this certificate are conformed
to the provincial regulatlons for the training of teachers, that
is, a block of ten courses in psycho-pedagogy. The program being
developed should meet these requirements if certification is

ever to be achieved. o

What are the university requirements with regards to
the admission and selection of candidates? Any native student,
twenty-three years of age is admitted into the program whatever

[ )
his fori.ar schooling is. Preference is given to those already

ERIC . 93
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teaching or those who are or wilil te selected by the Band
Council as proper candidates for the program. Up to now the
candidates for this certificate are or will be recruited in

the following groups:

- Native teachers who speak the language and teach in
schools where Indian and Inuit language is used as first ‘
language in teaching. They teach their language and in their
language (as in James Bzy). ’

- Native teachers who speak the language and teach it in
schools where Indian language is taught as a second language.
They teach their language and may alcce teach courses on Indian
culture and history (as in Caughnawaga)

- Native teachers who do not speak Indiun language but who
may want to teach courses on Indian history and Indian culture

(as in Wirneway and Aros) .

The projet¢t being developed is still in its embryonic
stage but should be presented to the Study Committee of une ‘
University by mid—Dece@ber for final approval. Up to now, it

looks something like thi.:
1
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> f.. d Universite du Quebec 3 Cnicoutimd . .

930 out +ve fucovey Costet Chcouter Guobec ) ,
Towphore 1816, 549 8134 .

.

' PROJECT

i

TEACHING CERTIFICAT

FOR
- NATIVE  PEOPLE =
1 4
’ WHO SPEAK . ‘ ' . w:?:o NOT SPEAK
_ THEIR.-LANGUAGE | = . ‘ EIR LANGUAGE
{ 1 EN e
Teaching Amerindian Language I _Linguistics applied to the teachi;%
of a second language ,
Teaching Amerindian language II \ .Teaching french as a second lan-
feaching Amerindian Languade 111 ’ . - quage or )
tatoratory course in teaching(I) . -§::SE:;3 english as a second
Laboratory course in teaching(II) -Laboratory course in teaching ()
- N é
Lahoratory course in teaching{(II] T -Laboratory course in teaching (1)
s N L4
I
policiés. Structures of Educationali*
systems in Quebec -
Curriculum development )

ELECTIVES

introduction to Pedagogy
Methods of documentation in Education

psychologv of learning

Pedaqogy of communication and use of
modern nedia

¢ Teaching arts
2 Teaching music S)Es ) )
1

.';ig‘g’i‘ic;c local and communities | BESI cm’v AVA“-ABLE |

1
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This 30-credit program could be expanded upon, after
tHe basic requirements for certification are insured and . R
certification is granted; it could lead after 20 mbre courses
to a Bachelor degreé in Amerindian Education.  The.gpecial
Teaching Permit is a‘'temporary remedial to an urgent situation.
Younger students who will have completed the CEGEP level will

be admitted into the Bachelor's degree progran. o

—
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PROJECT FOR THE TRAINING OF
.' NON-NATIVE TEACHERS

%niversité du Québec 4 Chicoutimi

© i ! ) i)
- . . |
Parallel to thiéﬁprogram’is a -second one that is being
developed by the Universiﬂy of Quebec in Chicoutimi for non-
native teachers who alres&y have a teaching permit, and who are
interested in improving "their understanding of the Indian mentality,

bt e

history, culture, 6tC.. . .50 as to\cope with the problems they

‘are daily facing in Indlan or Inuit classrooms and contribute

'a better 1nput for the implementation of the amerlndlanlzatlon
of the schools.

<

. The courses are being devglopéd according to the
expressed needs of the non-native -teachers who want to become
more knowledgeable in whateve:r concerns Amerindian culture and
'Amerindian language. These aregs of interest are:

- Amerindian Anthropology

- Social Psychology .
- AmerindianjsyStem of values

- Indjan and Inuit history

- Indian Contribution to North American ciyilization

. - Basic Strustures of Amerindian language- (Eourceo
- will .be diversified according to the dlfferent
linguistic groups)

- Tgachlng English or French as a-second language. 1

. For those who would like to speciallize in teaching-
{ English or French as a second language to'the Indian child, there’
is a corpus of ten courses designed to meet this need. A
certificate diploma will be‘granted to the students after the ;
completion of 10 courses of either specialized language courses
or more general cultural courses.

Even if it ‘does not strictly fit in the framework of
- this conference on Teacher Educatlon for Native People, I want to

.‘

e ()ﬁ
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briefly mention here - because of its implications for _
amerindianization of the schools - a third program being devgloped
at the U.Q.A.C. )

It is a ten-course program to train techno-linguists, or
language specialists who %fe to become the resource persons of
a district on all linguistic matters.

It is set for Indians and Inuit not under 23 years
old, competent in ‘their respective language and culture, who
have the potential and desire tc¢ specialize and work in this field.

Lt
It will lead after the 10-core courses to a certificate in
linguistics and after 20 more courses to a specialized bachelor
degree. -

We are very fortunate to have at the UQAC an outstanding
team of linguists to develop the linguistic pards of our different
training programs for native and non-native teachers.

LN

Thank you very much for your invitation to participate
in this conference. It surely gave us the possibility of sharing
ideas in a field of commdn concern.




NORTHWEST TERRITORIES

,

The Northwest Territories presentation was given

by Brian Lewis.
»

¢

2

Further conﬁécm may be established with:

!

~

-, Q‘ |
| Briaﬂ§§ewis, Director .
‘ Teacher Education
Government of the N.W.T.
Yellowknife, N.W.T.

K . :
or ‘ A
P ’
Norm McPherson
Director of Education
Governmert of the Nerthwest Terrl%orles
Yello vknife, N.W.T.
B -
s .
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NORTHWEST TERRITORIES
TEACHER EDUCATION PROGFAM

p

Introduction

The Teacher Education Program was the first attempt by
the Northwest Territories Government to provide within the
Territories university training“leading to professional
certification. This training was prowided through one year
residence at Fort Smith, a semester at the University of Alberta
énd a semester of field experience in schools in the Northwest
Territories. Originally the program was initiated in Yellowknife
on an experimental hasis in 1968 - It was moved to Fort Smith

with the University of Alberta it was decided to redesign the
Teacher Education Program to more precisely meet the needs of
the Territorial system of education. - .

.

As of Septembeq, 1973, northern people are being offered

a Teacher Education Program entirely within the Northwest

Territories. The Program will lead to a Northwest Territories
Teaching Certificate and employment in the- Territorial education
system. The Program will not provide forlgradual entry into a .
Bachelor of Education degree at the University of Alberta -or any

other unlver511y in the south, though some students may wish

to pursue that possibility independently. . -

Objectives of the Program

1. To prov1de northern students with the opportunlty of entering
the teaching profession in the N.W.T. {

2. To 'provxde—nepthern children with teachers specially trained

to meet their needs. /

To provide a career ladder whereby classroom assistants of
demonstrated ability can enter the teachlng{profe551on.

To. demonstrate to native people that education is not
something impcsed from outside their own culture.

: 109
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5. To briné the specific cultural and linguistic knowledge
of northern students into northern classroomws.

6. To provide for such students a Teacher Education Program
specially designed for the needs of schools in the N.W.T.

|
Selection: Criteria ° |

1. Northern/}esident or northern place of birth. | Y
2. Fluenc§ in’English and a ﬁorthcrn nativewl?pguage.
) 3. Interest in teaching ir the Northwest Territories. ‘
L. Grade 10 or equivalent or successful! work as a classroom
asslstant. 0

Administrative Organization

The Teacher Education Program is administered by the
Y Chief of Continuing and Special Educaticn of the'bepartment of
he Education. It is-ome 6f three programs at Fort Smith which will
,—f~f”’TE?ﬁfEH;/Lasis cf a territorial college. Whereas the School of
Dental Therapy is staffed by faculty from the University of
Toronto, the Tescher Education Program has its own faculty
employed by the Department of Education, but depends on
universities jin the south for consultants in the internship
‘prograr, faculty for teaching courses and assistance in planning

and initiating courses.

At present the staff of t.he- feacher Education Program
congists of three full-time instructors, a number of part-time
instructors and a typist. It is blanned that further part-tine

.instructors will be added as more course work is offered.

Policy for the program is recommended by an Advisory
Board which consists of representatives of the student body (2),
the Northwest Territories Teachers Association (2), and the

N

Department of Education.

- - ‘ Pfogram
, The Teacher Education Program of fers two years of

training invelving two semesters of coursework, two semesters
of practice teaching, and the equivalent of two semesters of

individual”§§ggy.and,projéét“wérk. Most of the program, that

01
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is the practice teaching and project work, will be done in Ehe,

home community or in a settlement close %0 the home community.

% ”

Coursework ™"

.
<3 ) . .

Coursework will be offered in two locations, Fort Smith
'and Checterfleld.Inlet. At the Fbment only the first year course
will be offered av Chesterfield Inlet and will primarily serve
the student from the Eastern Arctic as a staging point before
comlng to Fort Smith. In some cases studenté will be allowed a
| choice of location especially those from the Central® Arctic.
The coutrses in both locations will last from September until -
Christmas and will be crganized as follows. %

The focus during the first year will be on the five

skill areas: 1. Mathematics -
. Communication
. Art
. Music
. Physical Education

TSW N

_ The content of the actual curriculum of the elementary
school will be covered in these areas during the first semester.
The basic text will be the Red Book, the N.W.T. Elementary School

Curriculum.

Following the twelve week course students will return
to their home communities to do their practice teaching. This
will last from Januar& to April. During the first year's
teachirfg practice the emphasis will be on lesson givirg in the
skill areas of mathematics, lenguage arts, music and physical
education. Only in the cecond year will the student be expected
to handle a total integrated pupil centred, activity-oriented
program. It should be emphasized, howeVer, that the approach
taken at both Chesterfield and Smith even durlng the first yedr
of the program will be an integrated package stre551ng learning
rather than teaching, the student rather than the instructor, and
on centres of interest rather than subjects in the curriculum.
Thus during the first period of .irternship January-April, it is
expected that the student will assist the teacher in instruction

I 102
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related tasks in her classromﬁ but that each day the student will
be required to give a lesson. |

- N . .

Internship ) . .. - .
M “ & ' T ')

. " During the 1nternshtp the student is expected %o observe
for the first month. Durwng this month” the student will
familiarize himself with the children, the curriculum and the
cooperathg teacher. He will assicst tie teacher with 1nd1v1dudl
pupils, class projects and provide assistance ﬁh@re requlred b
in instruction-related tasks. At this stage, the intern does no
formal teaching with a total class c¢r with groups. otudents will
be requlred to  keep a- log of what Lhey do during this month and

will assist the cooperat!: 1g teacher as required.

¢

Duxing February the intern will teach one formal lesson

per day in a skill area (i.e. mathematicé, language arts, etc.)

to a group and continue to 3351st 1n the classroom»as required. ~

- s

During March and April, the~1ntern will teach two lessons
a day one of which, in anm, musi¢ or phy51CaL edfication, should
be to the whole class. . : )

It should be noted {these are minimum requirement or
the intern to obtain credit. Should the teacher and the TEP
teacher consultant deem it appfopriate individual students can

’

be ascsigned heavier instructional responsibilities.
™.

3

Requirements D

Fach student will provide the fellowifg to assist in

_evaluation,

JANUARY - A carefully kept log or diary of tashs they have
performed in the classroom. They should include any problems
or interéstjng issues they have encountered since peginning the
internship.

FEBRUARY-APRIL - Durlrg thls period the intern will provide the
teacher with a detailed plan of the lesson(s) he will give.

These lessons will be kept in a separate Day Book which

" will be submitted to assist i?)ﬁvaluat161.

t

7



) before a student can continue to the'second year of the program.

5 FORMAT FOR LESSON GIVING: 1. Objectives.

oo ,

~oou«-og.l& . ‘ N

MAY -JUNE - During' the period the student will work on a
prev1ously ‘agreed upon project’ to be submitted by July-15. A
1ist of acceptable prOJects will be compiled during the first «
bemester. -

Successful completlon of the 1nternsh1p'includ1ng
submission of both day plan and ‘project, a551gnment is necessary

o

2. Materials required ¥

v 3. Methods used ‘

. L. %esults .« )
5.° onclu51ons

‘ Note: re L4 and 5,./Tt is expedted the student w111 evaluate

the results of his teaching and write a self-evaluation on :each
1lesson. The -cooperating teachier will initial and add comments.to

«

each lesson as required. .

LEVEL 1., January

Observation

Participation .
‘Log from student for the month ~ o,
Evaluatlon sheet from copperatlng teacher

re

LEVEL 2. DFebruary ¢

4

1 lesson to group per day
‘ Evaluation sheet from
a. cooperating teacher - .

b. teacher consultant or superintendent N
LEVEL 3. March - April :
. 2 lessons to group or class per day

Evaluation sheet from
a. cooperating teacher and. pr1n01pal
b. TEP consultant
c. outside evaluator

LEVEL. 4. Submission: (1) day book
. (2) project ! .
by July 15. \ ,

Completion of the Program .
- What happens if an applicant successfully completes the)

program?

104
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After the two years are*campleted the stu&ent_will,qualify

for a Northwest Territories Teaching Certificate and can consider
a teaching position in the Northwest Territories. -

\
.

Studenﬁ Teaching :

L4

. ' §
Student teaching is an \impertant: part of teacher

preparation. Tke Teacher Education Program internship is unique in "~

that it” has two ‘six-month periods of practice teaching. It
provides the student with experience at ﬁ%ny different levels
and with a number of teachers. The student, although under the
supervision of cooperating teachers, principals and external
evaluators, has similar duties and privileges to other members
of staff. v f?

Residence .Accommodation

~

The residence referred to as "Teachers bollege" consists
of a modern two-storey concrete and brick building. It has 22
double .rooms and houses students for the Teacher Fducztion Program

,and the School of Dental Therapy. There is a TV.room and a
reading room. In the basement are laundry facilities and a
small storeroom. The residenégfis directed by a residence
director who lives in the building. ’

All owances

Students during the residential year at Fort Smith or
Chesterfield Inlet are paid grants to cover the“cost of room
and board and incidental expenczs. ,Travel to and from settlements,
internship schools, and Fort Smith and Chesterfield Inlet is also
paid by the Department.

The grant during residence is $9.40 for every day of'_
training for a single person. Thus in a month of 21 teaching
days a student would be paid $197.40, if he attends classes on
each of the days. For students with dependents, however, the
allowances would Le increased according'to the foliowing scale.

Single ° $47.00 a week
1 Dependent © 62.00 a week

2 Dependents 11)5 72.00°a week
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3 Dependents 82.00 a week
L or more 88.00 a week

F;Bm the allowance the student is.expected to pay his
own rent and board. In the case of single students though,
accommodation and meals are supplied at a cost of $112.00 a
month. Suites are sometimes available for married students.

-

i

-




UNIVERSITY OF SASKATCHEWAN -

-

The University of Saskatchewan's presentation on

I.T.E.P. was given by Myrtle Aldous, Don Barnett and Cecil Kiné.

J

For further.information, please contact:

Cecil King,:Director
Indian Teacher Education Program
College 'of Education

2 University of Saskatchewan
Saskatoon, Sask.
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TEN PRINCIPLES UNDERLYING A TEACHER EDUCATION
PROGRAM FOR NATIVE PEOPLE* Ve

Don-C. Barnett /
. Myrtle Aldous

T . Native people of Saskatchewan have been 1nstrumenta1
", in the development of an innovative teacher educatlon program
designed to train Ind1an and Metis to become téachers. ‘The
~ program is called ITEP —— Irdian Teacher Education Program.
~  ITEP is the result of joint planning on the part of the Indian
Cultural College of the Federation of Saskatchewan Indians,
. the provincial Board of Teacher EducatZon, the Saskatchewan
) Department of Education, the Saskatchewan School Trustees'
Assoclatlon, the “Saskdtchewan Teachers' Federation, the
Federal Department of Indian Affairs and Northern Development,

.and the University of Saskatchewan in Saskatoon. 5

. - The program is based on an equal but parallel model -
,; ‘————“Tiu*teacher—educatron-to -the -#regular™ teacher—-edueation model
» at the Unlver31ty of Saskatchewan. The ITEP model, which has
the potentlal to offer innovative alternatives to the teacher
education program currehtly in operation, is based on ten

principles. -

1. Indian Involvement . - . K

. Involvement by native people isja basic principle of
the ‘Indian Teacher Education Program. It was conceived by -
indian people, the training model was developed by Indian people
and the Director of the program i§ Cecil King, an Ojibwa Indian :
from Ontario. ‘

'

-

e Student applncatlons are screened and interviews are

o conducted by a panel consistlng of Indian representatives from
the College of Education and “the Cultural College of the
Federat on of Saskatchewan~Indians., The Cultural College funds

‘ art of the program and are involved in all aspects of it.

Lo 108
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2. Orientation Principle

The Indian Teacher Education Program students spend
the first. semester in orientation; This semester is spent
6rienting the students to urbap life as well as te the university.
.Students are acquainted with the university faciiit{es, i.e. !
1ibréry, recreation facilities, socTal facilities. During
thiscpefiod, skills in reading, mathematics and study habits
are upgraded tov meet all ‘admission standards and to prepare for
regular university work as well. .

3, FEqual Certification

33,16t Bt s o

Equal certification is another fundamental principle
of -ITEP, The students take the srme courseé as other College
of Eduéation uridergarduates. These courses include:. English,
Physical Education, Péychology} Anthropology, Iantroduction to
- Education, Educational Foundations, Educational Psfchology and
the numerous teaching methods'classesz Graduates of this program
will receive a Standard A teaching certificate which will enable

them to teach in any elementary school in Saskatchewan.,

. Continuous Field Experienceg

Continuous field experiences have been built into the -
program. Students begin student teaching mid-way through their
first semester, Each semester includes six weeks of student

o

teaching. It 1s pr osed that students experlence a ‘wide variety-
of classroom situations in all Indian schools, 1ntegrated schools‘
and all whrte schools. ) ¢

-

During a semestér, students are in the classroom for
three weeks, return to campus for a two week seminar, and then
return to the classrodom for the remaining threb weeks of the
semester. ITEP includes a greater emphasis on actual teaching
experiences throughout the program than the majority of "regula}"
teacher education programs in which student teaching experiences
are usually limited to six or ten weeks during the final year.

o
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5. Coordinaﬁ;on Between University Coursegs and Field Expefiences

°

Efforts are -made to decrease the gap between university

experiences and actual teaching experiences. Prior to each

" student teaching experience, ITEP staff contact pre-identified -
cooperating teachers to dﬁscuss possibilities of reléting whaﬁ
students are takiné in their current university courses with
what will be taught in classrooms where they will be teaching.
Course instructors are encouraged‘to meet with teachers so
joint planning can occur. When spudents are taking an English
course at the university, arrangements are made for them to
teach .language 3in the schools for that semester. Similar’
arrangements are made in respect to the other subject areas
when ITEP students take their various universitvy teaching methods
classes. Semesters are crganized so that students spend ‘six
weeks on campus, three weeks in schools, two weeks on campus,
thrée more weeks in schools, and the final week of the semester
back on campus. (

6. Co operative Planning Among Course Instructors

Course instructors are idedtified a minimum of one
semester early to allow time for clags planning. With the knowTedge
that a number of instructors will be working with the same .group
over the two-year program, concern arose about the coordination
and avoidance of overlap regarding subject matter presentations
. and assignments. There is need for some cooperative effort, between
the English class and the language arts methods class. Simi}arly,

, efforts are being made to coordinate activities by the Psychology
Department and the Depa?tment of Educatienal Psychology. Some
instructors of methods courses have expressed interest in a
total team approach with their class offerings.

7. Relevant Course Content

Although course work is essentially similar to that of
other teacher education programs, there are attempts to develop
background knowledge and competencieebfnr teaching through
subject matter whlch is more relevant to natlve culture.

110
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Examples of this are evidenced in the attention to Indian legends
in the English course and the emphaéis on North American Indian
cultures in the Anﬁhropology'course} LITEP students are permitted
to research and write on the present bulture which exists 62
their home reservations to fulfill course requirements in
Anthropology. Also, the Social Studies methods course focuses.
on teaching strategies fér developing greater self-awareness,
buildiqg self-concept, and analyzing values in the classroom.

8. Flexibility

The principle of flexibility is illustrated in the
organization of courses and in the teaching assignments. Time °
tabling is not dependert upon the total College of Education
schédule. Sequencing of courses, therefore, can be altered to

‘better coin%ide with university departmgnt schedules and with
the availability- of various instructors. 'Daily time schedules
are more easily altexed -because the ITEP class remains an intact
group during the fall and spring semesters.

9. Tuteorial Aspect

Tutoring services are available when students are taking
academic courses. Individual tutoring provideé guidance for
» Students with their projects or written assignments. Students
are paired for the purpose of reviewing lecture notes and reading
assignments.' Group sessions are held periodically to summarize

and review key concepts from textbooks and refereﬁge materials.
\

10. Counselling Aspect‘

The final principle of the Indian Teacher Education
Program is its emphasis on counselling. The counselling aspect
of the program involves the idea of encoufaging the students
to become more aware of themselves and their relationships with

other people, i.e. their peers, their families and school children.
The counselling aspect involves individual counselling, couples
counselling, family counselling and grouﬁ counselling,

ITEP is the operationalization of ten prinagples designed
_ to develop competent teachers of native ancestory. Expansion

1
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of the Indian Teacher Education Program st the University of
Saskatchewan in Saskatoon is anticipated, and tehtative plans
are being made to receive a second group of students in the

%978-7h academic year.




RECRUITMENT OF CANDIDATES FOR THE
INDIAN TEACHER EDUCATION PROGRAM

¢

Initial solicitation for candidates begins with the
;lidison officers of the Indian Cultural College, Education
Componéht, who are in the field and cover all reserves in the
prqwince. Furthermere, Indian Affairs Counsellors are located
in five districts who disseminate information to potential
candidatess Q%her orgapizations, like the Native Women's
Organization, also play a role in recommending candidates for
ITEP. '

-

Actual recruitment and screening of applicanﬁs consists of
three major steps.’ A candidate must successfully complete the
nrevious step before being admitted to the next step in the .
recruitment procedure.

Solicitation of Written Materials

. a) Applications are solicited. These are letters of
reference from native people - e.g. Chief, School Committee
chairman; hand administrator, echool personnel, former employers.

b) Transcript§ aré sent from the DeZartment of Education.
¢) A letter is received from each applicanmt. This is a
resume as well as an indication of why they want to join ITEP.

d) Application for university entrance is completed.

Scre _..ing of Applications

R
a) This is done by numerical computation. Number weightings

are aseigned to variables such as age group, marital status,
.children, academic background, category, emplSyment experience
on-or off reserves, work experience in education (teacher aide,
school committee work, etc.), fluency in native language and
experiences in summer courses/university training. '

, 113 —
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, b) Scores are totalled.
c) Scores are placed on a bell (normal) curve. Extreme
top and bgttom scores are rejected. Candidates with top scores
meet regular university admission and candidates with low scores

‘are screened out with a letter of notification and statement

specifying in which areas further upgrading is required for
consideration the following year. .

Personal Interview

This is an open intexview conducted largely by'native
péople representing the Indian Cultural College, ITEP personnel
and the Indian’ and Northern Education PrSgram at the university.
General personality facters and verbal fluency in native language
is considered during the interview.

»

: 114

e oaan

5



COMPARISON WITH THE REGULAR UNIVERSITY PROGRAM

Components of

]

Regular

the Teacher Training University Program ITEP
Program

University entrance 1) regular academic

requirements admigsion requirements Same

Prerequisite to
second year classes

in Curriculum Studies

End Product

3

Total Length of
Program

or
2) special admission

A Science, Social Science
and Math. class all at
least grade 12 level.
Introductory college
Math., Science and Social
Science classes may -
substitute for grade 12
classes in these fields.

Standard A Certificate,
enabling heolders to
teach elementary school
throughout the province
of Saskatchewan.

¢

Two years.

115

__work.

Same. A Social
Science (Anthr.)
will meet the
prerequisite in
this field. An
upgrading program
designed in
conjunction with
Curriculum Studies
will meet the Math.
and Science prereqe.
for entrance to _._
methods courses in
these fields.

Same

2% yrs. The initial
semester is an
orientation to univ,
and community. In
addition, skills in
reading, math. &
study habits are
upgradeéd to meet all
admission stamdards
and to prepare for
regular university:
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Components of . .

the Teacher Training
Program

Regular

University Program

2

ITEP

/

School Teaching
Experience

»

Course - ¢
Requirements

Year 1

Year 2

. Timing of
Courses

1) 7 weeks of student
teaching or

2) a final semester of
full-time internship
experience

Intro. to Educztion
English 102

One of Phys. Ed.,
Art, Music or Drama
Two electives from
Arts and Science

Ed.Psych.

Edfdt.

Methods courses:
Reading, Language
Arts, Math., Science,
Social Studies. Three
% classes-edu.ation
electives.

Courses are spread

out over an entire
semester at an average
of 3 hrs. per week on
each course.

Student Teaching/
Internship experience
fa 6 weeks in each
semester. ITEP
includes a greater
emphasis on actual
teaching experience
throughout the

length of the entire

program,

Intro. to Education
English 102

Phys. Ed.

Psychology
Anthropology '

Ed. Psych.

Edfdt.

Methods courses:
Reading, Lang. Art<,
Math., Science, Soc.
Studies.

EdInd. 257, Art Ed.,
Phys. Ed. methods ’

Courses are
concentrated during

5 weeks on campus
with follow-up related
activities during
student teaching time.




THE CENTER SATELLITE PROGRAM

University of South Dakota

Introduction . . .

. The Center Satellite Program,is funded by the U.S.
Office of Education under the Department of Health, Education
and Welfare in Wachington, D.C. Authorization to create tﬁis
program was granted under Public Law 90-35, which is the
Educationgl Professional Development Act cf 19€7.

b

The intention of this sct was to give priority to those
programs which prepare educational personnel to dévelop and train_ __
as a new kind of‘professiopal; one who is atle, in every sense,
to serve the scudent-client, as well as the system-client, In
the past, emphasis has beeﬁ placed upon adjusting the student
to the. school system, without con51der1ng that the school system
could adjust to meet student and community needs. Therefore,
the EPDA Pupil Personnel. Services Programs encourage the creation

~of a new (not merely an additional) professicnal, more versatile
than his colleagues and predecessors and one who is able to relate
as effectively to the individual student 2s to the individual
teacher and to groups of either-students or teachers; one wﬁo
can, at the same time, see the school system as a whole, while
belng concerned with the growth of the individual.

This new Pupil Personnel Services professional should
be able to deal with a variety of needs felt by the teacher as well
as by the student; and at the same time ought to be expected to
: work in team-like karmony with other school specialists. Schools
have long employed psychologists, nurses, social workers and
counsellors; but the role of each has traditionally been rather
narrowly defined by separate professional considerations. It has
not been common for them to work closely together in a team




0000112‘

relationship, although their roles often overlap. In short, the

new Pupil Personnel Services worker will be concerned with a

variety of needs felt by the teacher as well as by the student,

and at the same time will work in team-like harmony with other school
gpecialists, . . -

Official title of this program is: The Center Satellite
Program t.o Prepare Indian Educators in Pupil Personnel Services
for Systems Mcdification, and when condensed 1t‘1s called the
Center Satellite Program. There are seven Center Satellite
Programs in the United States, all dealing with minority groups;
however, only one is directed and oriented to the Natiﬁe American.
Funding for these programs was granted for a three-year period,
the first year was the 1971-72 academic year, with an anficipated
completion date in May, 1974. ﬁ

The Center institution for this Indian training brogram
is located in the Department of Educational Psychology and
Guidance (Dr. Gordon Poling - Chairman) within the School of
Education (Dr. Thomas Moriarty - Dean) at the University of South
Dakota (Dr. Richard Bowen - President) at Vermillion, South Dakota.
Center staff personnel t'or thig program are: Rick LaPointe -
Director - Rosebud Sloux‘ and Maurice Twiss - Assistant Director -

»
v

Pine Ridge Sioux.

There are five satellite institutions (colleges) involved
in the progrem and each satellite has a sub-contract with the
Center institution to provide a unique training experience for the
trainees. . Each satellite operation has a director andfan advisory
board which is composed basically of Indian ‘community people who
are jointly respon51ble for the success of their program.

Trainees in the program are of Indian descent and the
rmajority of the trainees are obtaining their Master!s Degree -in
Guidance and Counselling (school counsellors). In addition, each
satellite has program participants which are called Double Ts,
(teachers of trainees). These individusls are available to assist
the program trainees on a one~fifth released time status during

,I:R\K: the academig year. Double T personnel are usually “"gate-keepers"

Full Tt Provided by ERIC.




BILINGUAL EDUCATION PROGRAM

University c¢f South Dakota

The purpose of the Bilingual Education Program at
Lthe University of South Dakota which is currently in its third
year, is to preserve, research and teach the Dakota-Lakota"
language. Although the linguistic aspect of the program is
emphasized the Native American cultural aspect is an integral -
part -of the program. o . .

The present Co-Directors of the Bilingpal Education
Program are Mrs. Blossom Keeble and Cyrus Crawford both of whom
are bilinguals 1n the Dakota and English 1anguages.

The progect is funded under the Educational Professional
Development Act of 1967. It is conducted under grant number
OEG-0-70-2079(725) in cooperation with the Bureau of Educational 4
Professional Development and tke University of South Dakota in
Bilingual Education. (Discrimination prohibited. Title VI of
the Civil Rights Act of 1964) E '

The creation of a Bilingual Education Prcgram at the
University of South Dakota, Vermillion, South Q?gota, must be N
judged on the basis of what it is. The recognitior: of the Sioux
culture as a sophisticated life-style rocted deebly in the past
and with amelioration. An intelligent and a determined thrust
has beeh\made to deyelcp a pattern of relationships between the
Sioux Indian and the non-Indian comrunities in the State of South
Dakotd, which will lead to a success for the Sioux in the multi-
cultural, multi-lingual, and multi-national environment of modern
American society. The path of this success can be enhanced by
development of a B111ngua1 Education Program and any lesser aim
wodld be a dlsserv1ce to the Sioux Indian people of South Dakota
as well as to the University and to the nation.

¢
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Iﬁ the third summer workshop of the Bilingual
Education Program, one major goal is to prepare instructors at
pre-school and elementary levels to teach the reading, writing,
and speaking of the Dakota-Lakotz language. Another goal is %o
teach the participants to develop curriculum materials which are
to be used as resources for teaching the Dakota-Lakota language.
fhese materials will be based on culture, history and contemporary
literature of the Native American in this area.

s In our program this summer we have 31 participants from
the RSsqpud, Pine Ridéé, Yagkton, Sisseton-Wahpeton and Sgntee
Reservations and also the Upper and Lower Sioux communities.

Of the 24 participants many are teachers and teacher aides who
“wish to become more‘proficient in reading, writ%ng, speaking

and teaching their native language. Seven of tﬁgse participants
are resource people, who are recognized as haviné\expertise in
their native dialects. Their first language is thf Dakota or

Lakota language. The resource people also aid the\participants

A

in becoming more {luent in the language. They are currently
translating Black Elk Speaks, by John Neihardt and Soul of an Indian,

by Okiyesa, Charles Eastman. .

Materials developed during the summer program, Dakota
Wowapi Wicoie Level I and Level II with a teacher's manual for
" each can be ordered through:

Dr. Bruce Milne, Director

Educational Research & Service Center

School of Education

University of South Dakota

Vermillion, South Dakcta 57069 ‘

(605) 677-5L51 ) !

The Bilingual Education Office is now located in Room
205A and 205B in the School of Education. The University of
_South Dakéta, Vermillion, South Dakota 57069. (605) 677-5293

or 677-529L. ) '




ORIENTATION ACTIVITIES '. : .

Take notes from a lecture. ' .
Write essays. 2
Use footnotes in essays,
) 15-minute per day reading rate.
K _ SRA reading kits for comprehension. o '
Keeping self records of reading rate, etc.
Self-instructional math. up;grading kits. - ) ' . J
Math. tutoring classes. ' ' w
Individual daily Dlannlng.
v Group planning of the weekly timethble. |
Recording a list of all “ideas in a dlary that refey to teachzng.
Practice using various A/Y equipment. ‘
Notes and practice on how to make a lesson plan.
Notes and practice in asking questions in teacbing,
Visit to the Radius School Project. '
Lecture on Realnty Therapy by Dlane Heatherington. L +
Visit and 1ecture/slldes on Indian Art by S. Stump and J. McMaster. .
Visit and tour of thne College of Education Library. ‘
Practice in locating 1nformat10n in the library.

r'd

Tour of the Instituté of-Child Guidance and Development. s
Display of LIP curriculum materials. . 3
" Math. workshop on the Metric System. - g

1
|
|
Observavion and discussion of teaching on the TV programs, ‘
Roiper Room and Sesame Street.
: |
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The University of South Dakota's présentations

~

on the Bilingual Edubation Program and the Center Satellite

Program were given by Blossom Keeble and-Rick LaPointe.

- .-
. °

. L g

= For further information, please contact:

Blossom Keetble *

School of Education

Bilingual Education Program

University of South Dakota _
Vermillion, South Dakota., 57069 A
U.S.A. M

Rick LaPointe, Director

Center Satellite Program

.~ : University of South Dakota
Vermillion, South Dakota 57069
U’.S.A. ‘ .
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in the educational systems and must represent one of the following:”

o

an institution of higher education, a local educational agency, a
$tate'educapiona; agency, an organization or agency concerned

with Indian education and the local Indian community. Satellite

programs must identify target school sysfqms which are on or near |
Indian reservations in that particular state. The trainees must '
spend at least nine wéeks in these target areas in an internship

field experience during the academic year. All of the program
* participants Wwill be committed and involved in this internshié

BASATS R d e

field experience.

‘ _D‘e,.__;scr ipbi on of the PI‘OE;I‘&II’I
" 3
IIalIl:LIlg as profe881onal Pup:Ll Personnel Service workers

- involves two separate phases. Phase One is a seven—week growth
.- experience in which all program participants attend a summer
program at the University of South Dakota in the School of-Education.,
All participants rece1ve nine semester hours of graduate credit, '
which is based on a self—growth training concept. These graduate
credits are transferred to the home satellite institution and allow
~the trainees to taste success in graduate school before they return
.to their respective home institutions. A number of visitors and
consultants assist in the summer program. The program is designed -

to orient the Center staff and participants to: each other, the

E

" Center Satellite Prcgram, the foundations of Pupil Personnel

;»_ - and related services, a review of present Pupil Personnel Service
Programs, theofoundations of systems change and strategies, the
home satellite operation, inter-institutional cooperation; and to

' develop a team which will have a tremendous amount of strength in
- achieving the. program oogectlves.

Phase Twu of the program is the academlc year program
~—at—the home sztelliteinstitutions. Due to the different training =
requirements each satellite has a unique situation and approach T,

:
¥

hislphase of the program with different tactics. However, all
satellltes have common obJectlves. to provide field experience
1nternsh1ps in the target areas, to mbdify present Pupil Personnel

123
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Ser-vices preparation programs, to brin% about a better relationship
and understanding between the target school and the Indian community,
to sensitize the locai college personnel to the needs of Indian
graduate students, to create changes in state accreditation
procedures and to assist the trainees ih‘obtaining‘a Master's
degree. '

During Phase One and Two of the training program, the
trainees receive a stipend and their tuition and fees are provided.

°

and Two of the program. . ..

3

Double .T personnel are on released-time status during Phase One

€

Program Objectives

_ program participants,
- educators in decision-making positions and other key individuals,

; The following are the general objectives of the Center
Satellite Program; the satellite programs have specific objectives
for their particular areas: h

1. .The first objective is to provide low-income people the
opportunity to move through a graduate level educational experience

which will prepare them to function as professional pupil persornel
workers and to become eligible to be 'employed in key positions

‘throughout the hierarchy of education from the practitiorer's level

through supervisory positions at the local and state level; as well
as to become trainers, at the college and university level, of
the pupil personnel workers who will function more cffectively
with the target group children. .
2. The second objective of the program is to involve all
%he target community population, professional

in order to develop a programmatic approach which will prpvide a
meaningful educational experience for all, but particularly

the Indian trainees. This programmatic approach would, in effecgt,
lay the foundation for a modification of current existing:college
training prcgrams so they more accurajely meet the needs of
specialized groups who are deemed, fo:i various reasons, to be
educationally disadivantaged in relation to the society as a whole.
These modifications.will include an internship field experience in
a target school system and community which is on or near an Indian
reservation.

3., The third objective of the program is tq develop strategies
and tactics which would bring about change within the target school

1
~—

Systems so that the system itself becomes more tesponsive to the needs

of the target students. This systematic change would be differentiated

from past practices of attempting to modify the student to fit into
the system. :

T124

“«

Ge!

SRR s

N R T



A : . ot - - . A E ‘L" > T ! . 'Mié-’s‘{;EQ
,,t' ry 0’;}\3
3 ® Q .
i H B
7 L \ .
WINNIPEG CENTER PROJECT
2 N Mr. John A. Deines presented information on
: 1 . }
‘ the Winnipeg Center Project. Please contact him at: i
" Winnipeg Center Project .
¢/o Aberdeen School |
§ L50 Flora Avenue ° i
. . Winnipeg, Man. ' ‘
4 :
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THE WINNIPEG CENTER PROJECT
TEACHER EDUCATION FOR INNER-CITY PEOPLE

by
John A. Deines
ACCepted for publication, Interchange, Dec., 1973

ABSTRACT

Education in the inner-city is complicated

by a series of unique problems. These problems have o

been recognized but little has been done to prepare
teachers to cope with them by teacher educators.
The Winnipeg Center Project represents an attempt
to prepare indiyviduals, drawn from the inner-city,
to become teachers who are spe01f1cally prepared
to cope with these problems.

——

R ey
R
T
o

126

-
Costes et 2 <L ugE

posed




e e g ~ -
sz“; A S L . P .
}‘1,4 a

. Lﬂ?!rpﬂ:

S ie~ell7 .
‘ /

The Winnipeg Center Project is a teacher education’
program that was formulated to allow people from low income groups
j and ¢nner~01ty experlence in Winnipeg, Manitoba the opportunity
' to become teachers. The project was designed by Brandon University
and the Planning and Research Branch of the Manltoba Government's
Department of Colleges and Universities Affalrs in cooperation
with the Winnipeg School Division #1.

The project was conceived with several objéctives in
mind. The residents of the core area, or inner:city,iof V.innipeg
include new immigrants, Canadian Indian and Metis famiiies,
welfare fécipients and many of the working poor. The children
of these residents bring experiences and values with them to
school that may be outside the experience of the teachers and
.administrators who aré‘to provide their education. The behavior
of these children, both in an academic and a social sense may be
misunderstood by educators within the system. The values of most
teachers have been shaped by their own background experience and
by the education they have received. Only rarely have these
teachers had an inner--city backgrohnd and their education has
-tended to reinforce their generally middle class backgrounds and
values. Certain of these values may conflict with the values,
held by inner-city children. This ié not to argue that their
values are wrong, rather it is to argue that there may be a value
conflict that 1nterferes with the educative process. It was
hypothesized that much of this interference could be amellorated
if there was more understanding of the values brought to school
by inner-city children. It was felt that by involving inner-city
residents as teacher-trainees, and eventually as fully certified
teachers, much could be done to bring about an awareness and
understanding of these values.

It was also argued that the fact that innexr-city
residents are poorly répnesented in t*he teaching force was cause
for concern from the standpoint of social justice. Knowledge
that education and income have long been'related has been available
for some time. University°§séistance programs have been made

127" ’ '
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available but these have been proven inadequate as people in the ;
Jower socio-ecnomic groupings often become frustrated with school
and leave prior to gaining university entrance sta.udards. Once
having left school, socialcand economic pressures often make it
-impossible for them to f%turn. The project directed itself toward
this problem. Students are selected on the basis of desire

and apparent potential and allowed admittance on the basis of .
Mature Student Entry. Prospective students have been identified

by a variety of community organizations. A monthly allowance,

made available by the Manitoba Government, is paid to each

student. All costs directly related to their education such as
tuition and'books, are also paid for by the Government. This

has enabled interested inner-city residents to come forward and
participate in the program. - )

It has also been argued.that there has not been enough
community involvement in dﬁr schools. This is especially evident
in inner-city schools, in spite of many attempts to begin a process
of communication between the schools and the’community{ Many
educators have recognized that there are people within the
communily that could be of considerable assistance in the schools.
They have had valuable experience and often relate very well to
children. These community resources, in cooperation with the
teachers, may very well bring a ‘sense of realism to the school
which is sometimes lacking at present. ,

However, schools often present the appearance of being
closed to the community. Many parents are uncomfortable in the
schools and are apparently reluctant to come forward to assist or
to discuss their concerns with teachers and administrators. However,
in a time of spiralling tax costs, criticism of the schools has been
forthcoming in ever-increasing amounts. Mich of this criticism
is based on the frustration of not knowing what is happening in
the schools. To reconcile the parental unwillingness to become
involved with the schools and the frustrations of a lack of knowledge
“about them is no easy task. However, involving people from the

;s
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community in teacher education ﬁay provide one method. 1If
these'inner—city teacher-traineee become involved and begin to under-
stand what is happening in education, they may become a bridge
between the bommunity.and the schools.

*”  Recognizing the above, a series of general objectives
were established by the planners of the Winnipeg Center Project.
The prime objective was to develop a teacher education program
that could take into account the special needs of all interested
parties; students, teachers and parents, within che inner-city '
of Winnipeg. Trainees within the project would concentrate on
gaining the necessary skills to deal with these needs. Trainees
wduld also be chosen from the inner-city itself.

Trainees were to be involved in a student-centered teacher
education program. Although they would be required to complete the
same course of studies as any student registered in a Bachelor
of Teaching course at Brandon University, certain supports wére
built in. It is required that students complete 60 credit
hours at the university ‘before they may qualify for a teaching
certificate. This is normally done in two years. 'Winnipeg
Center Project students are allowed three years to accomplish
their 60 credit hours. This allows them the opportunity .to engage
in. remedial work to overcome any'academic @andicaps resulting from

- their past experiences.

hlnhough the same course of studies was to be pursued,
specific course content was'cgrefully examined. Discussions were
held with the professors concerned and an attempt was made to
make the content of the courses relevant to the inner-city.~
Wherever poss{ble examples were drawn from published works relating
to the inner-city. Problems to be dealt with als6 reflected a
concern for inner-city experience. This is to allow the students

-

to pursue academic studies that are relevant to their background

. experience as well as directly preparing them for ‘the specific

concerns they will have as teachers in the inner-city.

Direction was also sought from the students relating

- 129
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to course content snd how it could be made relevant to their
experience. An emphasis on humanistic education was stressed and
in keeping with this approach students were encouraged to make

suggestions about course centent. Their knowledge of a variety
‘of comminity organizations working in the inner-city and of how
'they operated provided useful examples 'in the summer session

course, Most of the students are parents and knowledge gained
from their own experience with their childrerr often proved a

seful sterting point in class’discussions. This type of
communication has been of qonsiderable value to both the students
abd.the professors concerned.

H

"It was also felt that valuable experience for the -
tﬁainees could be gained by having them student teach in each
year of their program. This would allow them to relate their ,
theoretlcal studies to clasgroom practice as well as help them
1n‘recogn1z1ng any of thelr own weaknesses that they could then
attempt to overcome throu&h remedial cqurses.

It was also hoped that the traineesg,might be of/soﬁe
assistance to the classroom teacher. Besides the normal help
that a student téachér might be able to provide, these trainees
might also help with problems with which they have “had direct
experience. Certain of the trainees spoke languages ‘other than
English and it was felt they might help establish direct
communication between non-English speaking people and the school.
In addition, the classroom teacher would be able to communicate
w1th a trainee that had had similar experlences to the ¢hildren
in the classroom-and perhaps the teacher could gain fresh 1nslght
into the behavior of the students as a result.

) There were noticable results that flowed from the,
student teaching experience of the students. The students
quickly became interested in relating theoretical discussions
of learning theories to the actual classroom activity. They were
pngpaped to question what they were doing in their day to day .
classrbom activity and showed an eagerness to learn how to increase

their effectiveness. At this poin ,yheir interest in their remedial
’ 5 u s
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classes also quickened. They were able to pinpoint their own
weaknesses and had a genuine incentive to overcome them.

The students also found that they could be of help

to the classroom teacher in a variefy of ways. In addition to
asgisting with small group learning activities, they were able

to pravide information about the children that often was missed

by the classroom teacher. They were often able to account for
unusual behavior on the part of a youngster ty pointing out some

of the special problems that may be missed by a ﬁeacher who has not
had direct experience with life in the inner-city. A child who .is

chronically late for school may not be lackadaisical; he may not
have access to a clock in his home. A child who regularly misses
school may not be a willful truant; he may be the family baby-
sitter. Small pieces of information such as this may be missed

* by the teacher in the press of the daily routine. When they are
pointed out, tnere is often greater understanding and sympathy
for the youngster and often solutions to his problem can be irked
out. The Winnipeg Center Students were sensitive to these types
of problems and often discussed them with their cooperating
teachers. ’

Finally, since the trainees were members of the inner-
city community, it was hoped that they could be of assistance in
forming a link between the school and the community. These
trainees would not have to establish that they understood the
community, they were glready a part of it. As they began to

- understand the school as an institution they could help explain
it to the community and begin to encourage residents to participate »
in the life of this institution.

&

) The project has been in operation since September of
1972. The first class began with thirteen students. One of these
students dropped out of the course for health reasons and the
remaining twelve gtudents have finished their first year of the
prograﬁ. This group of twelve includes five native people, one
Portugﬁese immigrant, one Black Canadian and five white inner-
city working class reSidentij31
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During their first year the students attended university
classes held in an empty wing'of an inner-city school provided
by the Winnipeg School Division. They took three full term courses’
for a total of eighteen credit hours plus remedial classes in
commuhication skills. There was also a four weex period of
student teaching for.full days and a second eight week period for
half days in inner-city schools. On the basis of this experience
future student teaching will také.the form of two eight week
periods of half days. Over the summer, the majority of the

students elected to attend summer school where they earned an
additional -six credit hours. This course dealt with applied

‘community development. It allowed the students to both study a

variety .of community organizations and sperd some time working with
them. The course was taught by an experiencec field worker.

o

In addition to their course work and student teaching,
the trainees also became involved in a series of voluntary
programs within the schools. tudents were involved in a program
of teaching English to new immigrant children. This was supervised,
by a resource teacher and trainees spent extra time with small
groups of children. This program was considered to be of
considerable benefit to the children by the resource teacher.
Ariother volunteer program to teach Qaulteaux to interested °
students was carried out by two native trainees.- This program was

"also considered successful by the Principal of the school concerned.

This work was voluntary and credits were not earned for it.
However, it was felt that this was a ‘valuable experience by the

©

students who carried it out.

It was originally planned to take in {ifteen trainees
per year for & period of three years. Accordingly, it was decided
to take in eighteen students in the 1973-74 intake to tring the
total up to thirty. This was done and as of July 1, 1973 the
number enrolled in the project became thirty. The majority of”
the second intake of students also participated in_the summer

school and earned 6 Education credit hours.

132
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These students were also selectéd from the inner-
city target group. There are ten native’ students, three recent
1mm1grant-, and five working class inmer-city residents in the
second intake. Again a variety of languages are represented
including Cree, Saulteaux, Portuguese, French, Ukrainian, Polish *
and German. The students were solected by a committee that.
‘included représentatives of Brandon University, the Department of
Colleges and Universities Affairs, the Winnipeg School Division #1,
the Winnipeg Teachers Association, coOoperating teachers from
o inner-city schools, the Winnipeg Council of Self-Help Groups,
the project counsellor, and students presently enrolled in the
Project. Prospective candidates were found by soliciting a
wide variety of existing community groups within the inner-city.

A variety of problems developed for the students over
the first year. Even though the students were generally strong
personalities, they experienced periods of depression. Many of
them felt that they had been away from studies for too long and
felt they really would not be able to master the content of the
courses. At this point, they received help from two sources.
Firstly, they tended to help themselves. The group feeling that
developed within the project was a source of strength to the
students. They encouraged one another and were supportive of one
another. Secondly, the project has a full time staff member who is
a counsellor and remedial worker. The students were able to derive
support from the counsellor and often did at unusuwal hours of the -
day. Between these two devices, the students seemed able to overcome -
the1r periods of despondency.

Attendance was algso a problem at times. This was
anticipated and attempts were made to overcome this difficulty.
The major attendance problem stemmed from child care concerns.
.Ten of the original twelve students dre women and all ten had ‘

—— - —children-to-—care for. Day.care-difficulties were treated as a ____ ~—|

¢

serious concern by the counsellor who attempted to help each
student make workable.arrangements for her children. The students
were also able to help one another. As thef hecame more experienced
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- in handling this difficulty, they Shared information around the
group. While day care remains a difficuvlty to cohtgnd with, the
students have not been sericusly handicapped by iti .

. The students have also had to face shbtle piressures
from those who are not anxious to see changes occur within the
breSent education system. The students dc not necess;rily have a
university entrance standard to participéte in the program and
they are naturally suspect bf those who feel standards are being

/ « compromised. The students glso bring a slighvly different set of
values to the school as a result of their swn experience. This
led to an :nitial awkwardness between the trainees and the co-
operating teachers that they .worked with. However,‘for the most
part, this disdppeared as the two groups began to get to know one
another.. By the end of their first student teaching period most
of the students felt quite relaxed in the staff rooms of the

schools. | -

The students received help from tﬁLir cooperating teachers
and the Project staff but their greémest source of support was
derived from within their own group. ?he Qrigihal group of
students was quite small and as they bigan to know one another
a feeling of trust was quickly established. Gradually an
individual's problem became a2 group concern and often group
action was takern to help solve.it. Mutual help was given for
problems raﬁging from day care diff’culties to crises in self-
confidence. This factor proved to be of great value throughout
the year. : o

Concerns also develuped early in the program relating
to the cooperating teachers. The cooperating teachers had
volunteered to participate but little had béen done to explain
the goals of the project to these teachers ard there was a lack
of communication betwe€en the teachers and the Project staff. This

was eventually overcome-to a large extent by corducting two in-

service programs. The goals of the project were more’carefull&

explgined and phé role of the cooperatiné teachers ﬁas discussed.
© A method of evaluating first year student teachers was worked out

’

/
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dur g the second of these meetlngs. The regular evaluation

form was found to be 1nadequate by the teachers as it had been
specifically designed to attempt to measure the abilities of
stullents .at the conclusion of their training. Thé8 Winnipeg Center
students were to student teach in 211 three years of their training.
The teachers therefore felt that a progress report had more
validity than an evaluation report that was seen as more of a
final judgement. The progress réport was also designed to allow
the student and cooperating teacher to freely discuss the comments
made. It was hoped’ that this could be a coopefative learning
situation rather than a final ‘report on the student.  This method
of evaluation proved quite successful -and is.to be cont1nued in
the future. ‘

The Director .of the project- also visited the schools
where the students were working on a regular basis and was available
to discuss any problems as they arose. Once communication was
clearly establlshed.much of the initial hes1tatlon of the cooperating
teachers was overcome. In the coming year several in-services '
are planned to facilitate communication and to* solicit constructive

criticism from the ‘cooperating teachers.

The Project is also continually evaluated by the staff. d
Reports are made regularly to the Executive Committee that 1nc1udes
members of the staff, the students, the Provincial governmeno, "the
school board and the cooperating teachers. Advice is also sought from '
an Advisory Committee that includes-the above members plus ’
representat;ves from the W1nn1peg Teachers Association, the Manitoba .
Teacher's Society and a,varlety of community groups from the inner-
city. A government staff member also monitors the-project so that )
there is a constant -on-going evaluation process taking place. -
1
|

)

"In addition, an outside evaluator has been engaged
to undertake a process evaluation. Hie initial report has been
completed and will: be updated from time to time as the Project
proceeds. .This initial report states: "the Winnipeg Center
Project has now become a viable experiment with.considerable -~
notential",
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LT A series of staff developméﬁt projects are presently
*"in operation in Winnipeg School Division #l. The present schodl

beard i committed to this course of action and it is hoped that
~» the Winﬁipeg.Center Project will complement certain of these

@i

" ‘projects. ' c

Evidence of the board's interest in developing
inner-city education may also be found in a recent cooperative
B yenture between’the division and the University, of Manitoba.
An 1nner-c1ty teaching center has been established by the

"tOﬁspecaflcally prepare for teaching in the inner-city. Plans

» have alsp been made for the Winnipeg Center Project to cooperate
with the University of Manitoba's center. .

L Part of the~ Unlver51ty of Manitoba's program includes

From their regular dutles to study inner-city education problems
and help other teachers in coming to terms with these protlems.
A number of these teachers acted as cooperating teachers for -
the Winnipeg Center Project during the past year.

S ' .
The Winnipeg Center Project represents an gttempt to
come t0 terms with problems within-the 1nner—01ty that revolve

solutions to these problems. It has been designed to work-with
community .people around community concerns. The participating
_ 1nst1tut10né\ylll view results of this progect.ln terms “of
. educational policy and programming. It is hoped that valuable
- legsvtns gre tc be learned.

e Ao

AT rovided by enic IR

unlvers-ty and ‘an attempt w111 be made to allow a group of students

<

, the gart1c1pat10n of ten classroon teachers who have been released

around education. ~ Its Mmain thrust is to concentrate upon practlcal
|
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COMPARISON WITH REGULAR TEACHER TRAINING PROGRAM

Winnipeg Center Project

Regular Teacher Training . Winnipeg Center ;

Program ’ ‘ Project g

.

’ S 1) Regular Admission. - 1 Mature Admission ‘g

. Admission (Academic) ' 2) Special Admission 2
;- . 2) Mature Admission ~. 3) Selection based in E
3) Special Admission favor of disadvantaged ;

, ° individuals ;

Duration of

1) Two years 1) Three Years

Program . . ’ . -—additional time given
) ! to student teaching
. + acquisition .of . >
o . communication skills
: ', 2) 2-semester systen 2) Year-round involve-
i ' ment - 1 month vacation
" © -Sept.-May: academic/
student teaching
’ ‘ Program
Cextificate Interim First Class Certificate
Granted which permits holders to teach Same -
& in elementary schools in
- . Manitoba
g::gg?gg 8 weeks (2 L-week- periods) *16 - 20 weeks —- % days
.- Experience ' .
li Course 1) 60 credit hours total y 1) Same
o Requirements 2) lst year: 30 credit hours 2) Requirements
e Arts, Science and Education observed, but courses
: Znd year: professional year offered in convenient
7 30 eredit hours in Education sequence.
courses . . \ , - Course content
-modified to meet needs
. and requirements of
. 1 3 v, - students

o ) ' i, ' i
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e

. . o Regular Teacher Training ‘ Winnppeg Center
Program < Project

Course ) . - Option courses
Requirements . selected re relevance
to inner city
‘ - Students exercise
. . decision-making power
L re selection of T
. ‘ . instructors, courses +
course content. o . i3
- Instructors sometimes;
hired from community. - .
- Some overlapping of
lst + 2nd year studentsi

. \ = encourage peer tchg.
. 3) Remedial program optional, - Structured ‘

seldom utilized 3) Remedial program in

. ) communication skills +

math; alse, tutorial
assistant given

E]

Financial

Aosist 1) Canada Student Loans Provide:
Assistance 2) Bursaries 1; Living allowance
: 2) transportation costs

3) (textbooks, supplies
o % [] [
optical care
5) Annual clothing
) allowance

Note: The Brandon University Faculty of Education is currently
in the process of major program revision. ‘

ERIC.
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CONCLUDING REMARKS

Dr. Andre Renaud, O.M.I.
University of Saskatchewan

2

If you are like me, there are many things you would
like to hear said. I don't know that I will say all nor. that I
will even try to say them all, because it has been a long
conference in some ways, at least time--wise, and not for sleep

either, sc I do not want to make this too long.
\
To begin with, I would like to point out’/that this .

is a FIRST, in many ways. -It is the first meeting or gatheriﬁg
around this tﬁeme. It is also a first for the ITEP Program.
There have been many kinks in this conference because it is a
first. For instance, there was no other way but to have a lot of
listening to do for all of us in order that each agency,. -
institution, university, or program represented could report

what is'going on.. The first purpose of the conference was

precisely to establish what goes on in Indian teacher-training
in North America, and allow people from various agencies to meet
one anotner. On/that count, the conference has attained its
objective. People have come from a dozen places, have met and
beeﬁ_heard. This particular %ype of first conference will never
have to be repeatéd as suchs I remember the first meeting of
"what is now called the Canadian Asseociation for Indian and Eskimo
“ducation, At that time it had been given the fancy name of >
"First Canadian Conference on Schools in the Forest". It was
held in Edmonton and was truly very painful, because each
representative there from government or university insisted on
reporting everything that his agency was doing as well as what
it was planning to do. It was just like trying %o go through

a whole encyclopedia in one day! The second meeting, however,
provided a lot more interaccion and so it has been ever since.
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" As was pointed out by Ray's group yesterday, there
was no provision in the program for small group interaction,
except at parties and mealtimes, etc. I think it was inevitable
this first time, unless we tried to do what was attempted, more
or less successfully, by the Schools in the Forest Conference,
*namely, before the meeting, ask each participating group to send
to others a report of current activities and programs, hoping
it would be read before coming together, so as to get étraight
into group discussion. Either the fepcrts
.are not distributed ahead of the conference or they are nct read
by everyone. The main reason why no provision was made for small
group discussions is simply that the attendaﬁce was not expected
to be so large. Initiall& an invitation went to those whom Don
and Myrtle Knew were inolved in teacher-training programs for
Indians. Undoubtedly, there must have been a vacuum in this
field since so many people wanted to come and did come. Now
we know this theme is @ popular one, and whoevgr plans the next

conference will have to plan it differently.

What Miss Courchene told us this afternoon is somet.hing
I have felt somewhere along the way, namely that something was
missing here. We were not hearing enough from the students,
those who are involved in our programs.
of managers meeting together. In this day and age, this just '
cannot be anymoré. So/that whatever is done as a follow-up to

this operation, it should involve frcm the very start the students

Thzat seldom works.

It is more like 3 group

themselves in the planning and - in the running.

further and suggest to the students to call the next conference
and to invite fellow students, go after the Secretary of State

A " for the money needed to bring the students together so that they
‘gan compare their respective experiences.
are really THEIR programs. We, on staff at various universities,
are\really part of these programs to the extent that we are
available to the.students for them to do their learning. If they

don't need us, so much the better.

_One o

\ -

f the reasons why, in a way, we in Saskatoon did

A s o antrad

“ A-...i\;—éhﬁ..tuawr [

After all, our programs

I would even go
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did not call a géneral conference on Indian Education was because ,
we felt that it was up to the Indian people themselves to call '
“such a conference, whether through the NIB or the Indian Cultural . .
Colleges getting together, Or some other cover. However,

Dean’ Kirkpatrick and the ITEP staff felt that there was a need

‘right now to bring together their opposite numbers from other
programs and universities. Attendance at this modestly-planned
—Eonference proves that they were right. The fact remains,

however, tﬁat the next conference should be planned by the Indian ;
students.and the Indian people themselves because they truly
constitute "Indian Education". We non-Indian professcrs could
be resources, somewhat dike the chairs you are sitting on, the
tables, and the rest of the equipment we have been using. Let
this be my main recommePdaﬁion. )

Last summer, én eight week program of legal studies was
conducted on the campus here to prepare Indian people from
across Canada to go into Law at various universities. Four
Indian law students from the U.S. came to meet the students
and explain how they represented a national asscciation of Indian
law students and "would the Canadians care to join". Indian
tegchers-in-training now across the country could very well think
along those lines and form their own association,at least on
the prairies, because there is an increasing number of them.
Indian certified teachers in B.C. ;
It should be possible for'something similar to develop cr the three
prairie provinces. )

ave their own organization.

In terms of what has been said during these two ‘days, we
must admit that,fhe questions raised by Dean Kirkpatrick in his
opening remarks were noﬂ'all answered. As he said, maybe they
never will be. There are certain common facts or trends that are
emerging. For instance, there is a need common to university
professors involved in these programs to get together once in awhile.
‘There are things which only.they can dc¢ to help Indian people
achieve their own academic goals, namely, juggle the structure of
the university to make it possible for Indian people to do their
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thing. Students themselves cannot carry out this task too
successfully nor people fromrbutside the university. It can best
be done by someone from within who understands and is sympathetic
to what Indlan people want to do and pries the door open for them.
This is exactly what has taken place in this province in the
developﬁént of ITEP. This is why there is a need once in awhile
for those of us within the university who have opened doors and
windows and whatnot, to get togethe:.liie we did this week, to
compare notes and ask: "Well nocw, how did ydﬁ manage to get

this through?", etc. Just today, for instance, Tony Penikett
and myself have been discussing with a senior official of this

\ﬁniversity how to give academic credibility to the summer program

planned in the Yukon and which he described to you briefly this

‘morning.
g

One of the things that has come out loud and clear in
listening to the various programs is how as much flexibility as
possible is needed for Indian students to work in. And this is
where we university profegsors can help. We know the ruvles of
the game! Definitely, as much flexiBility-as possible is needed.
What Cecilia told us in particular about the Alaska Rural
Teacher Training Program illustrates this perfectly. In a way,
what they have done in the Northwest Territories is to eliminate
the university altogether; which is fine; they can do it up there.
If, as.it does in Saskatchewan, the law says that one has to go
through university to get a teaching certificate, you have no choice.

Together with flexibility within the university,
another condition for suucess is maximum input from the Indian
people themselves; the students, the Indian organizations, and
the parents. This is definitely essential, with this A
probablllty however, that no two groups of Indian people, students
or assorzatlons, will state the same thing or ask for the same thirg
or go after the same thlng, at the same time across Canada. abt\
all programs fncus on Indian laﬁguages for instance. Some take it
for granted: Indians in the area have kept their language so
they just use it quite naturally. The situation is net the same
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elsewhere, where the original language is disappearing or has
disappeared. The younger generation wants to learn it as a second
language. In such a situation there is a greater emphasis onu
linguistics. At 2 given momeht, some group will want this or
that. Then the following year, as Vivian demonstrated, the

group may change its mind and want something else. So much more
reason for whatever program is developing to be flexible, to .
make possible immediate reaction to what the» students are sayinge.
In other words, an effective, constant, and positiv: feedback.

To me, these are the two main conclusions of this congerénce.

The other issues raised, such as what should be the
centent of the courses, whether to change the unjiversity or the
student, these could be argued at 1ength without reaching a
practical conclusion. What really matters is the process now
going on'at various universities. This process consists in
opening the door and letting the Indians find their way to
paddle their canoe and go wherever they want tc¢ go, like all
intelligent students eventually do! The best thing for rs
(professors) is to get out of the way, if we are in the way, and
that is not always easy. Those of you young people here who
have been tlLrough university are aware that, like in any
bureaucratlc structure, there are rigid pecple in varicus
departnents or offlces who just won't move out of the way. This
is where friends within the structure can do a certain amount of

pulllng and pushing" so that the canoce goes through. '

Indian people have been outside the university
“structure for so0 long that they are very sensitive as to what
we "moonias" or'white people in university structures can co,
should do, or not do, etc. Haviug succeeded in wrestling a measure
of authority and power from the federal government, they feel that
they can do everything, including how to use university resources
to the maximum. This is a very normal, healthy reaction after
having been in the cold for so long. The fact remains, however,
that during all these years, a body of knowledge has been
accumulating, not only about Indian 1anéuages but also about methods
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of leé}ning‘languages, about what happens to each human being
- .as. he grows up and his parents' language grows within his brains,
at what stage he can learn a second language without stunning
his mental growth, etc., etc. Some of these discoveries, I am
sure the Indian people have known instinctively, spontaneously,
. and still know wherever they are yet by themselves., But, every
bi. of knowledge that has been taken out from Indian communities
- in the past, whether by linguists, ‘archaeologists, anthropologists,
" etc.. as well as everything learned from other people all over
the world and accumulated in the university library-and other
departments, all this knowledge, plus all the skills to be found
there, belong to everybody anywhere in the world. That is why
it is called a university. So consequently, 21l this belongs to
~~ £he Indian people -as-well. What they must do now and have
started to do is go into the universities and recover what duly

b e

<

belongs to them. They can use this knowledge and thece skills
for whatever purposes they choose. They.must not feel that there
is a white monopcly on such treasures.

There has Leen one in the past, however, as Julie ,

" has illustrated so forcefully earlier this afternoon. Most of

the information on the history, traditions, languages of Indians,

has been written just for university people to understand.’ This

is where curriculum development projécts such gs we have heard

about and seen on film, and the materials that have been produced

in such projects, can really-give back to the Indian people what .

has been horrowed or taken out by university people over the years. ‘

And this "bringing back" will re-enrich the ongoing cultural
stream of today's Indian peocple.

These are essentially the comments I wanted to make,

the observations I thought worthwhile sharing. If anybody would
like to add something, or comment, argue, or refute, the session
is now wide open.
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