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INTRODUCTION IR .
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~ ) .

We cannot deny that Aberdeen Area students) as a group, do not
core as well, on tests of educational achisgv'cment as most other
students - do, according to national .norms. Other evidence comes
fram the records on Bureau higher. education students which often
timés report students failing .or dropping out of school, because
they d6 notv have “adequate basic skills. Doesn't this mean that
thcse students are not learning as much in school as they might?

There are three main' arguments which follow in regard to test
scorecs. The first argument is that. test scores mean nothin'y or
very little in regard to anyone. The second argument criticizes
Indian schools for wusing standardized: tests and national nornmws
because they are culturally biased. A third argument is that
Indian students ought to be able to de as well on standardized
tests as any students; therefore,” they must be wused. ° If one
agrees withs the . first argument, we have no measure of educatignal
achicvement for any students. If one Agrees with the second
argument, he is acknowledging that "there are cultural differences
between Indian students. and other students. If one agrees with
the third- argument, that Indian students ought to be able to do,
as well on standardized tests as any students, then what 1s his"
answer to why most of them are not scoring as well. It appears
that those who agree with the third argument must admit that the
gap between Indian 'students and others is largely due to cultural
differences. )

When we speak of cultural differences, too many tend to think only
of those)very traditional aspects and then if they have students
who are ‘not traditional, teachers will deny that their children -age
culturally different, Then there are tcachers in Indian_ schools
who do not know enough about the local Indian culture, so they
too tend to ignore thé fact that their students may be culturally

. -~

. diffefent. , ‘ .

In speaking of cultural differences, ‘we mean every: aspect of local
life which' is rathgr unique. including, for example, such things as
rodeoing which is now an inherent part. of many Indian cultures.
Cultural differences may also include students: poor attendance at
school. In other words, culture includes all aspects of local life
and they must all be taken into account in the educational
program. . The problem which has been prevalent in Indian .
education is the lack of recognition of the cultural differences and

-lack of adjustment of the educational program to take into account

those differences in a positive way. . -

‘ ’

There are three attitudes which-.are found in Indian schools. The
first is the "no-difference" attitude or theory.  Those who have

* this attitude choose to believe that the Indian students they teach

are not culturally different. A second attitude or theory is called
the "deficit" theory. Those who have this attitude helieve that the
Indian students they teach are culturally different, but that their
culture is inferior. A third attitude is that Indian stucdents are
culturally different in. general and ‘that their culture is good and
in fact it can be utilized in instruction to help students Jddarn.

N
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"This last attitude is the one.which, according to-P.L. 95-561, is
+to be cspoused by Bureau_ of Indian  Affairs schools. The reason
P.L. 95-501 dictates this because of studies donc and recommenda-
tions made ‘which state that the education of Indiah students would
improve if educational programs were made culturally relevant and
if students were made to feel that their culture and background
were good and impértant. ) ) :

In regard to reading and language instruction, the different
attitude or theory would call for utilization of the language-
experience approach. or the bilingual approach to beginning read-
ing and for remedial instruction. ) )

There are many theories :and approaches for teaching réading and
many " faaterials -based upon those approaches. Some of the
“approaches are the one on one or matching dpproach, the sight'
word or* basal approach, .the phonics approach, and the total
language arts‘'approach, ' All of these approaches were conceptualiz-
ed and the materials were developed for white middle-class child-
ren. There, however, were some educators who saw the need for
devéloping programs and approaches for students from different
'language" and cultural backgreunds. Three main groups developed
approaches. The first group were linguistic oriented. . They
developed programs such as the Sullivan Readers wpich are found.
in some of our schools. Another group were strong proponents of
the deficit attitude or theory. They ‘deweloped such' programs as
Distar. A third group were strong proponents of the. different
attitude. They would promote the languagé-experience approach or
the bilingual approach for those studemts who are dominant in
their native language. :

.
3
~

'Following are a review of ’literature” and-ideds*and ‘materials which
are given to help teachers utilize the differefy theory in their
classrooms. Many of the ideas and’ materials listed could be used
in classes other than reading and Mnguage arts. " N




By Sandra J. Fox, D. Ed.

-

TEACHING READING TO INDIAN CHILDREN
. ’ " REVIEW OF LITERATURE "\

~
~-

Introdyction

L) »

"In order td gain insight into the problem of poor school achieve-

ment and, in particular, poor readirg achievement of American Indian
Y

students as a group, a review of factors related to readiné deficiencies-

*
-—
r'S

is necessary. ) -

Factors Related .to Réading Deficiencies /

Coombs summarized the information on'school achievenent of Indian‘

¢

'children and concludcd that their lower achlevement can be attributed

. to the ;ultural differences of Indian cliildren, poor self-eoncepts and
3 A
alienation of Indian children, language differcnces. poor attitudes of

» "

. many vwhite middle class teachers towards ,Indian childrcn, and the-lack

e

of involvcment of Indian parents in the education of their children
Coombs stated: ) ’ i ) . . )

A study of the recent literature seems to reveal, then, a
fairly well-defined- body of theory, formulatéd by the social
. sciences, *conterning the causes of the educationdl dis- '
‘advantage of Indian Americahs, The theory calls for the
o ° primacy of biculturalism over accultukation;,demands a
) bicultural approach to Indian education with reference to an ° ,
understanding of,-and respect for, Indian culture and suggcsts o
the use of Indian cultural nazerials in the 1nstruc ional . . oy
program; demands bilingtal instruction in the teaching of .
. English rather than teaching English as a second language; ' .
o . demands a special kind of teacher sensitized to Indian.culture.
(preferably of Indian descernt); and demands control.by Indians
of the schools which serve their children 22 : .

-

P ) - . T v B L ",
! 22Coombs, Educational Disadvantage, p. 41. ) ) ' c .
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Factors which correlate with reading disabilities for children are
-

diSclosed in two studies, one by Helen M. Robinson and the other by Eve

Malmquist. lelel M, Robinson found social and visual problems-to be
\

- the most frequent factors relatéd&to reading disaBility in an ‘intensive
'stbdy to determine causal factors., The most freqocnt two were followed

by emqtioral, neurological, speech and discrimination difficulties,

school methods, hearing problems,‘endocrine maladjustments, and gencral
physical probllt:ms..23 Eve Malmquist made ;n_iﬁ ensive stedy of 299.first
grade children .and found the factors)which were most important to reading
) ability.to be the intelligence of the children; their ability to con-
. L A

. ° ¢ .
‘centrate, their persistcnce, their self<confidence, their emotional

/

stability, thelr spelling ability, their visual - perception, the social

] status and educational level of Lheir parents, and ‘the, teacher s tcaching

24 .
experiencet ) . .
hao )
Thomas E. Wheat listed divergent dialects, tcachers' low expecta-

{tions"of thc:cdltprally different,‘studénts[ poor self-concepts, and

@

lack of, the rcading rcadiness necessary ‘tp fit into the normal reading

program as the major‘causes for poor reading achievemént_among the

culturally diverse in Anerica Wheat went on to recommend certain

-

readiqg methods and materials for the culturally ﬁiffercnt He recom=

eading. individualized

~

mended the language—experience approach t

Y

v v

*
-

‘ 23Helcn Mansfield Robinson, Nhy Pupils Fail ‘in Readxn& (ChicagO‘
University of Chicago Prcss. 1946) . A

24
Eve Malmquist, Factors Rolnted to Readinr Disabi]itxos in the
'First-Crade of the Flementary "School (Stockholm Almqu1st and Wiksell,

1 1958), p 387. .

’
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{nstruction to remediate specific problcms, provision for the individual
interests of the childrcn in reading material, use of enricament activ~

fties, much oral sharing, thc provision of many stimulating experiences

to compensate for expericnccs lacked by many culturally di{ferent

< =children,'and the provision of activities aimed at improving.self—p y o
concepts of these children. 25 o - . .
‘ Robert Roesgsel asserted that Indian children often find ‘reading v

difficult becausestheir language ability is limited and because their , ;

experiential background is distinctly different from that of the white

cpildren‘for\yﬁom most reading situations are pla‘nngd.26

*

i

-Esscntials for Remedial Programs d

Many of . the facLors related to reading disabilities cannot: ‘be . ‘

4
attacLed directly in remedial reading programs There are, however, ' \\

[

certain el mcnts which are considered to be essential & remcdial o, »
. .

reading programs, and these factors have ‘as their bases the special
eds of children with reading disabilities. There are'numcr0us'books

and articles which includc listings of these clements. Three of them

are by Albert Barris, Robert W11son, and An;hur Catcs “

“ . -

@ Albert J. Harris in his boqk, How to Increase Readinc Ability, gave

what he believed! to be the general characteristics of rcmcdial tcaching

of ggadingﬁ ¢D) basing remedial instruction on diagnosis, .{2) starting

%
. "'lf . ¢ ) ’ ~. -
.fl i 25 1 ' . ’ .n :
Thomas E. Wheat, "Recading and the Cultgrally Diverse,' Elementary .
: English LI. (Fcbruary, 1974), 251-56. ) - -
1 26 i ° / A} -

Robert A. Roessel, Jr., Handbook for Ihdian Educarion (Los
. Angeles: Amerindian Publishing Company, 1960)

. .
.
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from what the pupil knoi?, (3) selecting appropriate material, and k&)('

sccuring motivg;ion Narris placed special emphasis upon securing
N ., ’
motivation and he listed some essentials for motivating studcnts.

v

{
(1) the teacher's acceptance, approvai, and'undcrstanding of her stu-

dcnt (2) thc tcacher s liking for childrcn, (3) the provision of

>

successful cxpcriencc" for the child, (4) the provision of praise and
social recognitiog for improvement, (5) the provision of materials to
mect individual interests, (6) the provision of variety in the remedial
program, (7) the provision of gaming, (8) the use of behavioral modi-
ficatiod techniques, (9) cooperation between teecher and learner,

‘ N - ¢ : .
(18) good rapport betwecen teacher and student, and (11) the cooperation

of the family.27

o

Robert M. Wilson in Diagnostic and Remedial Reading for Classroom

-

and Clinic listed some principles of remediation in rfading: (1) there

nust be a sugcessful experienCe during tﬁg-first inétruction period and
. © . o, . )
student strengths should be emphasized thereafter, (2) the child must

be shown how he has been suecessful and toward what end, (3) remecdial
. g -

instr(ction must provide for transfer to contextual reading and should
‘

always‘cu]miqate with an actual reading situation, (4) remediation should

- AN

result in the development of basic reading skills, (S)'é child's program

@

of rcmediation should be changed with ﬂis chaﬁging needs, (6) goals

should be dcveropei-by the teacher awd the stident together for legéone

e

Y
N

7

- ~

g

27 l ' g
Alboxt J Harris, Wow to Tncrease Readin& %bility (5th ed.; New

York: David Mckay Co., 1970), pp. 281 314 i
" T - . . . g
v .o ' :
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and for the entire remedial program, and (7} rcmcdiation involves, -
. Y,

c00pcration among all of the school staff{ and the - parents.zg»

/

: Arthu:/?até?jlisted the following elements as' necessary for
(1) material should bc choscn according to

reuediatio in reading:

the intcrcsts of the student, (2). matcrial coverigg-mést chderén s

“

{
intercsts should be made. available so that students can, expand their

intcxests, (3) material§ should be supplied to students based upon

i 14

their reading levels, (4) materials should be of various literary

types, (5) a great‘amount of easy reﬁdinggshould"be provided, (6) the

i

.studeqt should never "be made to attend rcmedial class in place of

enjoyable school‘activities,

13

(7) pupils should be helped to become aware
of ‘a neced for rcading, {(8) care should bc téken so as not to_stigmatize.
students by remedial instruciion, (9) Sufficient time should be allowed

to provide a well ~rounded remedial program, (lO) the teacher should

have sufficient time “for planning remedial work and for §upervising P

student (ll) studcnts may receive remediation in groups or as indjvid-

x

N

) uals, (12) the teacher must know,when a student is not ready for

. prcscriptive methods must be used,

-

renzdiision ahd must work for favorable conditions, (l35’studcnts must .o

#
be shown improvemcnt by means of some visual meagkremcnt, (lﬁ) diagnostic/
7"

(15) the teacher's attitude must-be

cheerful ang encouraging, (16) the teachcr should-hclp the student avoid

s & -
frustratioﬂ (l7) short, varied ‘exercises and activities are ‘best {or

’ Ly

remedial studcnts, (18) if a method or material does not produce positivi

»

-

>
28" *
Robert M. Wilson, Dlavnostic and koncdia] Rcadan for Claosroom

and Clinis (2nd cd.; Columbus, Ohio: Charles E Ncrrill Pub. Co.,
-1972), pp. 146-47. . '
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‘results after several trials, it should be dropped, (19 supervised

practice of skills should be continucd until mastered, and (iO) studepts

must be motivated to read widcly.29 . : "

TheTUnited States Office of Education listed eight charactigisticsn
hich have been found in successful Title I reading programs. (1) sys-
tematic planning by the school staff _and parents, (2) objectives which ,
" - .
are'cl;ar, (3) treatment which is.intense enough in amount of timp and |
sufficient staff/student ratio to have impa;t, (4)-, individua) diagnosis
and prescriptfon, (5 flexigility in grouping for both indiv1dua1 and
group work (6) close coordination of the Title I program with the
regular school reading program, (7) a structured program approach, and
(8} parental involvement.?? o : ' . ' . in

-

Recommcndations-for Teaching Reading to Indian Students -

. e .
~ Specific recommendations have been made for the teaching of reading

to American Indian children. Ralph Robinett, kngun for his work on the

»

Miami Linguistic Readers; stressed that there is wide diversity among

®
Amprican'Indians i{n their ability to use the English language. He felt

1

. N ~
that teachers need to use approaches which are best suited for their
\ 4 Lo '

"students. He recommended that teachers should drav from several

approaches in order to obtain ‘a comprehensive and controlled program.

‘.

o .
(Some of the approaches frem which a program could be. formulated are the

. ' e »
- . . i t
- L j . - . - -
29 b
Arthur I. Gates, The Improvement of Reading: A Propram of
Dingnostic and Remedial Methods (3:& ed., New York: Macmillan Co.,

1947), pp. 120-37. . | . . , .
20 : ‘
‘ “National School Public Relat¥ons Association, Componcntorv Fduca-~
txon:, What Works to Help Disadvantaped Pupils” (Arlingcon, Va.: National
Scheol Tublic Relations -Associakion, 1973); pp. 29-30. .
. ' A ¢ '

e}
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_lﬁnguagg-cxpericncc approaéh, the gecond {angugge'appropch, and the

-

~

*sound=-symbol corrcspondcnce‘approach.?} Mickelson and Galloway also -

suggested the use of the I%nguage—eibbrience approhchfto'rcading for

-

N . s 3 M . ' - . .
Indian students. 2 Fearn recommended the use of the lahguage-expcrience
hpproach for Indian students'and'rcportea on the results of 1ts use,on

the Navajo reservation.’ He reported that at Likachukai, on.the Navajo

€

reservation, .the language and enviionment of the ch;ldfcn are capitalized

~

upon for Yeading instruction and desirable ncsultéchave been sécn.9

Mary Miller suggested that Indian children who need remedial read;
ing should begin with intensified remédial work in oraiiEnglish.34,

Miles iiﬁtz,%?‘Bernérd Spolsky,36 and David Gold37 recommended that,

4
v

-

' . . . -
31Ralph F. Robinett,f"The Teaching of Fnglish Reading «o Amcrican

Indian Children," Lnglish for American Indians (Spring, 1970), 1-1l.
. . 3 M t \

v

. 32M. I. Mickelson and C. G. Galloway, "Cumulative language Deficit
Among Iddian Children;" Exceptiondl Children, XXXVI (1369), 187-90..
. 3?L. Fearn, '"Report oﬁ)ﬁhree Pilot Studies into ‘Initial Reading:
Navajo Children," Flementar$i Bnglish, YLVIIT (November, 1971), 390-34.

E;3éﬂiiler, "Teaching Enﬁligﬁ to Indians," pp. 193-97.
- :3SMilcs V. Zintz, "What Classroom Teachers Should Know About
Bilingual Educatign," in Bilingual Education for American Indians, ed. .
by Bureaw of Indian Affairs (Albugquerque, New Mexico: Bureal. of Indian

Affairs,  1971), pp. 39-43,

\ . .
36gernard Spolsky, "Literacy ‘ig the Vernacular: The Nayajo Reading
+ study" “(paper pres¢nted at the Céuncil on Anthropology and Education
Symposium on Cognitive and Linguistic Studies, 69th Annual Mecting of
tgg ?mcrican Anthropological Association, San Diego, calif., November 19,
1970). . ' “ : '

. X
37David A. S. Gold, "Affective Influcnces on the Reading-language
;Aits Development of the Native American Students" (paper presentecd at
the'l17th Annudl Mecting of the College Reading Association, Silver
Springs,” Md« , November 1,7 1973). 4 T .
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whcre bilingual education is applicable, Indian'studénts\shduld learn
! T

.
.

to read first- in their native langu&ges. -

- -

- "kfter® having analyzed some of the belicfs and values encountered

L -

& v/

X ;Y ;
in the Scott- Foresman Basic Readers which conflict with Indian beliefs

and values, Evel)n EVVard and'.Geqrge C. Mitchell stroﬁgly urged that the

~

materials used to teach Indian children to read sh0uld reflect the .
'culture of the Ihdian child rather t han that-of\ihe mﬁddle class. urban

« child. Some of the beliefs and values which were found to be in con- -

- ‘/,

L flict were: T ; P . -

1. Life is pictured as child centered;-to the.Navajb life 15'
" adult centered, ' . ST v

2, Life is pictured a% easy and safe' to the Navajo.ﬂiﬁe is hard.

.and dangerous., .

A -
‘3, The gcrn theory is expressed; Qo the Navago good health
" .comes from being in harmony with nature.

4 Ernest Bulow3'9 and Charles H;Llll‘0 recommended the use of books Wy

énd about American Indians in th?rhigh school literatu;e and reading’

[

cIasses. They contend. that much enthusiasm emetges when Indian studgnts’

read materials which conCern their own culture. T; D. Allen dlso recom-

. A .
. -

,ﬁended'the reading of materials°written by and about American Indigns °

¢+ and, -in addition;.suggested class discussions and peer group writing and

. n toe H
. . .,‘: o [

38Evelyn Evvard and Ged?ée C.: Mitchell "Sally, Dick and Jane at

e . Lukachukai," Journal of American Indian Fducation, V (May, 1966), 2-6. .,
.. ] ) 39Erne t L. Bulow, "Teaching Laughing Boy," Bﬁgrish for American ',
Indians (spr ing, 1971), 15-24. . R S

r .
’ . s ‘

. AOCharles H. Hill “Reading on the Reservation," Journal of Pc1dinv,‘,
XII (November, 1968)} 125-28, N .




emphasizcd the need to make.rcading intcrosting to the students,
. Lorraine Webster and Mabel-Schleif have prepared rcbus readcrs for the ¥

¢ early gradcs with content based on Indian folk tales in an effort to

ptomotc pride in hcritage and to improve the English vocabularics of

Sioux Indian children during the reading process.

L)

William Marquardt, Universxty of Illinois, "also stated that works
3 . N

"

' concerning American Indians can be used to engage Indian students in
’ the learning process. He suggested that selection of materials should

be guided by the experiehce and background of the student, his linguistic

»
¢

. 14mitations, and the need to portray minority perSons_with dignity and

o ! N respccthfor their values.63 ‘ . N

Arnold Griese, nivcrsity of Alaskﬂ pointed out that Eskimo and,

o Indian students have difficulty engaging in dbstraction and conceotu-

¢

;alization in problem so]ving in-school. He viewed this as a cultural

° -

) matter. This difficulty inhibits reading cdmprehen51on. Griese. stated®

that material which deals with the cultural setting of ‘the Eskimo or’

Indian chilJ should be ‘used as reading material. When the child can "

. ;elate emotfbnally to the story situation, his imagination°can work in .

4 ) ° ¢
4

\: \ ‘.‘ j _-,a

‘- -
‘-

.’

¢ ’ . , ' R S, \ * '
o ., 41T. D. Allen, "Reading as a Life Style," English for American
Indians (Spring,s 1971), 149. '

. azLorraine Webster and Mabel. Schleif, The Creation of Stories and
Beginning Readine Material for ‘Pre-School Indian Children in Soutn
Pakota, Final chorc (Vermillionh UniverSLty of South Dakota, 1972).

D 43William F. Marguardt, "Crcating Empathy Through Literature
Between the Members. of the Mainstream Cuﬁturc and the ‘Disadvantaged
Learners of the Minority Cultures,’ ' Linduistic~Cultural pifferénces and
‘American,Fducation-¥lorida FL Reporter, VII- (Spring/Sumrier, 1969),

3 .
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abstractions and may become involved In complex cause and effect .
1Y ¢ h

thinking. The t eacher will have to guide the students i1 the thinkLng

proccss.; Griese also suggested teacher-reading to the class as an * . <

.

important activity.44 ’ . ¢ ) L o : ' | )
Henry Pascual stressed the importance of recognition of individual
diffeerences among.students, posit}ve studentkteachqr interabtion, and

diagnostic teaching for Indian students who are learning to read.l‘5

3

. P - L . ° . . .
‘H. L. Narang in "Improving Reading Ahility of Indian Children," stated: | I
Whilc working with Indian chfldren, it is imoortant that the
* 7 teache* understands them and accepts them, for these children
" have experienced repeate failure afid have lost confidence in .
¢ , their ability. They need ‘respect, warmth and understanding. -

"The teacher should organlze tasks for -them which they can
aceomplish, Reprlmahq»and ridicule should be avoided with
“praise and approval given frequently. . . . The curriculum’® ‘ ! 1
content should be revised so as to include the cultura -0
hersitage of the Indigns! . . . It: is also impertant to\have |
a variety of books aviailable 'in the classroom . . . reluctant
readers can be motivated to read through proper guidance. e N
“‘.Other. activities like field trips should also be encouraged ™~
.and there should be more opportunities for discussion in the ~
" elassroom, to enrich-the children's background. Such.activ- s
° {ties may stirmulate their 1nterests in readlvg and writing. . . .
Teachers can increase their Lnowledge and competency. . . . It .
_is their responsibility to see that children entrusted to them
can Tead and do read so that they become productive members of
society.46 ]

- L)

¢ QAArnold Griese, "Focusing on ‘Students of Different Cultural Back-
grounds: The Eskimo and Indian Pupil-Special Problems fin Readlng
Comprehension," E]cmentary anllsh XLVIII (April, 1971), 229-34. .

]

-

SHenry W. Pascual, Readine Stratenries’ for New Mexico in the 70's,

Resource Gu;ge Number 2 (Santa Fe:  State Department or Education,
1972 ’

. 46“. L. Narang, "Improving Reading Ability of Indian children,"

Elementary English, LI (February, 1974), 190-92.

.
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- Ruth Gardner emphasized the necd to provide reading instruction

based upon improving the Indian child s s&lf concept:.l‘7 ’Gcne‘ﬁich “

*

included the fced to recognize individual differcnces among Indian

A3

¢ °

. children in regard to reading abilities and to také into account

¢

*

culture differehces and chikacteristics of, stud'e,,nts.l‘8

v

Inere.are some characteristics_of Indian children which have
‘ ]

bothered teachers-and will have to be dealt with positively by remedial

[

) reading teachers., Many Indian students hesitate to talk, answer

" questions, or participate in discussions in school, "Student silence R

characteérizes much of what goes on in the formal schooling of American

. r
Indian children," stated Robert Dumont, Jr.. Further, he stated that t
. ° r
conditions of silence are resultant’ of the fact that teachers know,

@

"almost nothing about’the language or life styles of the studcnts.49

One of the important findings in a study done by Mark Betrman was that

. >

Indian students assumed active roles in answering questiohs when the
content in the cqurse being taken was relevant and meant somethlng to

th§£?50 Other characteristics of Imf%an students which may affect their ),

47Ruth'Cogswe11 Anderson Gardner, "The Relationship of Self Esteem

and Variables Associated with Reading for Fourth Grade Pima Indian

Children" (unpubllshed doctoral dissertation, University of Arizona, ’
1972).
ABGene Rich, "Teaching Readinz to the American Indian" (paper

presented at the Annual Meeting of the International Reading Associa-
tion, 1973). . :
4 . ' 5
9Robert V. Dimont, Jr., "Learnfng English and How to be Silent: {
Studies in Amcrican Indian Classrooms," 1969. (Mimeographed.)
SoMark L. Berman, "The Development of.Proficiency in the Use of the
English Language in Groups of* Nog-Western Indigenous Peoples Through:
Programmed Instruction: A Study in Appliecd An: hropology and Community.

, Development” (unpublished graduate thcsls Ariaona State University,

1964), p. 66, -

~

~
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reading'achievcmént are their lack of being competitive and thelr

shyness'and hésitancy to respond for fear of bcing}ridiculcd.SI' 52

pr. John Bryde who studied the school achievcmcnt‘of fndiqﬁ/QQUdents in ’

South Dakota, saw many things about the school éys}cm.whieh are contrary

L
a

-

-

termed'the‘“crossover phenomenon,” the marked dccrease in achicvement ™

a -

. : ) v
of*Indian‘studcnts after tBSy reach junior high. Me felt that- the
\ . ’ . . ) 5
{ncreased awareness of students that they are Indian attributes gq this

o L4

»

. 53
decrease. ,

i

Achicvement Testing of Indian Students
C— rd

7 The achievement testidg of Indian students is another matter which

. ] )
,should “be considered. Judith Blanéon pointed out that standardized

t

» - b .
.achievement tests are culturally biased and ,that scores of Indign,stu-,

dents are "dramatically depressed,” Blanton eriticized the usc of

L] . < .
standardized tests for Indian students and said that with them "educators

Y

are absolved of guilt and students' “eultural. deprivation,' 'poor

«

comnunication skills,® or 'low motivation' is faulted" for their not

acﬁieving? Students are labeled as low achievers.ané their strengths

aré often forgottcn.54 E. Coston Frederick pointed out the serious.

&

-

Shjark L. Berman, "Some Considerations in the Fducation of Indige-
nous Groups in the Southwest" (a professional paper, 1965), p. 7.

2.- e B gE L *
3 John F. Br¥de, "%hc Sioux Indian Student - A Study of Scholastic
Failure and Personality Conflict" (unpublished doctoral dissertation, .°
University of South Dakota =1966). Cht ’

B1bid. - - P

54 ' - N
, Judith Blanton, "Test Results and Their Educational Implications
for Indian Children," 1970. (M}mcographcd.) . .
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- ‘to 'the Indi%tacﬂffﬁ?ﬁ. He was especially concerned about what he
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1imit5t£ons which standardized readiﬁg tests have, regardless of who 1is

. i .

55 j‘ ) .

-

: ?akingﬁthe~éest.

.

. '.'~: < . . - ’ ) .
Sugmgrz . . . . o

The principles and necessary elements -of remedial reading, along
. * 9 * v, [N

with the'specialoconsideration§ and recommendations which should be -

taken\into account when working with Indian students, are aspetts which

should be included in the planning of remedial reading programs for

13
- 13

. Indian students, The problem of reading deficiencies among Indian

students cannot be ignored.

>
o) a O s e magel s ea

%

1]

¢
~-

o

-~
-

3

SSE. Coston Fredcric, "A Monster in Our Mldqt," Journal of Reading,
XVI (October, 1972), 10-14. - L

S6National Advisory Council on Indian Education, Firvt Annual

ogort, p. 36,
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In the professional literature, ogal language practice: use of [Indian-
culture materials and .the language-experience approacl’f are recommended
over and over jgain for use with” Indian children, in reading .and
language arts Struction. A recents article says¢ - .

-

Studies of Native American children's productive lan- -
guage patterns, either in the Indian language or a
local dialect of English, would help equip teachers
to work effectively with these children.
' . Implications for' tcachers of Native' American children
are that more school time should be provided for
them to  practice speaking English; reading- books
- ' should be withheld until language prof1c1ency dev-
: elops; and the- instructional program should combine
- l&nguage experience and children's, litérature ap-

proaches. . : "

>

First, children must hear from many different models
* the language théy will later learn to read. Children
) hear language when listening to 'stoyies,- watching

films or story dramatizations, and Jlistening to class-
. : room visitors. ‘L i

\ R
BN -
Next, children-must use languagze for expréssion and
for thinking. They must listen to each other and
. -talk about what they do, hear, see, feel, or think.
3 .They use language for thinking when they respond
‘to~"what if" or "1 wonder why" questions.

.

Language usage is , promoted in a ckassroom where
. there are many things to-manipulate, explore, build,
take rapart, or examine, and where there are oppor-
tunities for playing, talking, singing, and body

movement. These reading and language .activities
! - . . - ’
should be laden with Native American cultural expér-
° iences. .

. Then children shaould -provide language for reading.

- Someone should write down words they have said. .
These words become the captions under pictures, the
labels for things they made, and charts of  books

- they will read. , . ! ,

-

Finally, children read each other's productions be-

- ' cause the words are their -words.  The written
o " language produced by children is real and meanin;-

ful to children. -
\ . ' \
. After many experiences and much practice with lan- - )
i guage, children discover that many ef their words 3
’ and structurals patterns are in other ‘books. Then
. they are ready" start learning to read the lan-
’ ’ . guage that other proplc"‘have produced for them to
: read. . :

Simpson-Tyson, Audrey K. Are Native Aherican First

Graders Ready to Read? The Reading Teacher, vol.
; (April, &]8), pp. 798-801% . R

\)‘ * k)




THERE 1S AN INDIAN ENGLISH

There is such a~ thing as Indian_ English. It may vary from
reservatiom to reservation, but there also is a common thrcad to it,
Take "for example the word "ennit" which means "“isi't that right.'
There are certain intonation patterns. There is a tendency to drop
sounds such’ as the ing sound at the end of words. Therc is a
tendency to add sounds such as making '"heel" out of *hill". There
is confusien in ‘the use of tenses, for example, the use of "sent" in
all cases, even wheh '"send" should be wused. Then there are
‘aspects which are unique to certain reservations such as the use of
the "t" sound in the place of "th" at Turtle Mountain. There is
such a thing as Indian English and tcachers should be awate of it
aad watch for it. They should not necessarily correct it ‘% there °
are many other aspects of language which should be worked on
first, namely, giving students confidence in speaking out, under-
standing what readipg is all about, "etc., but teachers should know
which aspects of the language of the children may be cultural and,
therefore, make them the unique people they are.

READING SHOULD .FOLLOW LANGUAGE P'ROFICIENCY

< ' ’

Most teachers in_the Aberdeen Area feel the1r children have enough
.English to start ’readmg The cautiton’ is, however, to be sure that
the students are well prepared for any reading they ymight have to
do.  Sufficient time 'should be spent to learn vocabulary items and
to learn of things.they are to rcad about befgre thex read and to
discuss and learn more about after they read.

LY
Y . -

USE OF BASAL READERS

-

~

-Most schoolsa.of the Aberdeen Area use a _basal reading series.

iost of the teachers feel most comfortable using basal readers.

Teachers should guide the programs, however, and not be led by
the reading programs. Some ., readers include alot” of subskill
practice such as putting the accent on words, etc. Sometinies too
much time I[is placed on isolated subskill work of this type,
especially *"in so-called individualized programs ,where they ate
using this type of material. This " is _not to say that these skills
are not important, but they are not as important as actual
reading, decoding and comprehending practice within a meaningful
context. Teachers may also have to have her studenis read fewer
selections in the _basal, selecting only these which are most
meaningful and preparing. the students well for reading thosc. -

v .




ORAL LANGUAGE DEVELOPMENT AND THE LANGUAGE-EXPERIENCE APPROACH

\

Children whose language and background differ from that of school and the
materials of instruction often -becomé sgudents in need of ‘remedial help.
To try to prevent this, the teacher nust provide many opportunities for
these .children to hear and respond te@ language. Ti{tg will help the children
become ‘aware of various language forms.and should increase their, vocabularies.
Most importantly, the tedcher will want the children to feel good -about
using language and about themselves so that they are affectively ready.to
receive further instruction. Specifically, the teacher should demonstrate
acceptance by: ‘
,,ReSponding to the language of the child without 1niéiar correction.
Responding to the child's thoughts with enthusiasm regardless of his
-language form, keeping in mind that his language is different, not

deficient. ’

Not repeating the chilq's response in a correcting effort.

Perﬁitting-the'child'to write his language without correction.

~
A

For oral language ngelopment, the class should discuss things that happen
to them. Langoage shéuld be linked directly to experiencés of the children.
Yhe names and uses of things in the classroom should be discussed. To
broaden children's experiences, special class activities should be provided
including class projects, field trips, movies, etc. The children should be
read to every day. There should be discussion of the material with the
teacher and with other children. Other opportunities for oral language
development should be provided through the use of records, toy telephoﬁée,'
dramatization,. etc. The teacher should serve as a model, using correct
standard language forms. . -/

ORAL LANGUAGE DEVELOPMENT MATERIALS '

Langudge Master

Bell & Howell Co.

7100 N. McCormick Road e
Chicago, I11. 60645 ‘ )

’
AR

Dolch Teaching Aides - Picture Readiness Game
Garrard Press
Champaign, Ill. 61820 :
é
Palo Alto Sequentipl Steps in Reading
Harcourt, Brace & gavonovich Inc.
. 7555 Caldwell Ave.:
Chicago, Ill. 60648

)




Building Pre-Reading Skilds’s Kit-A-Language ) a
: +, Ginn & Company . o . '

450 West Algonquin Rd. .

Ariington Heights, I111. 60005

* Non-Oral Reading Serles
: Brimary Educational Series
’ 1243 W. 79th Street “
~ Chicago, Ill. ' .

Peabody Language Development Kits = _

American Guidance Service, Inc. ° : !

i Publisher's Building = . ~ .
L g Circle Pines, Minn. 55014

s - . Teaching Reading Through Creative Movements
Kimbo Educational.Records : .
"Box 55 ® , . )

3

Q. Deal, New Jersey 07723 a .

.

Visual-Lingual Reading Program $-
Tweedy Transparencies - . ‘-//' 3

N - 207 Hollywood Ave. " -
. N i@st'Orange, New,Jersey ,[17018¢ .

] Invitations to Story .Time: 7 o \ - i
e Yy Scott Foresman & Co. ‘ )
' © 433 Ev Erde Street J \ S

‘ Chicago, Ill. .606;} -

Word Theater n . . %

Barnell Loft, Ltd. ‘ .
958. Church Street D )
! . ) . BalQWin, N.Y. . 11510 ’ * : e

. . ..
v .. ’

The teaching of reading and writing using the language-experience approach .

is based upon the premise that children can learn to read and write their . .

own languages.with greater ease, than they can read or write the language of

. school and its texts. The teaching of reading and writing demands the same s

- * attention to the sincd?e-accgptance of the_child and his language with the
correcting of errors being made by providing podels of correct work and by
helping children to find their own mistdkes when they are ready. The language-

- experience apptoach is recamended for use with Indian «children because it does

not require standard English as a basis for. success.. Neither does it require

he child to read material .and vocabulary which is sometimes foreign. - Rather, oo
"the material comes from something which the children; themselves, experience. \ o

‘The language-experience approach is a total language approach in that students - "

listen, uspeak, read and write in the same lessons. The teacher teaches sight ©o3

words and phonics, utilizing the children's words for inStruction. , @” }
. §

H ’
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. ’ . .
or Langqub-ﬁxpeiianqe Approach .
1] e . .
- . R R EES L. ‘. ~
1) :Bua teacler preséfit® a tepic or asks the children for a topic after
. theY have become familiar.with the, procedure. (Fhe teacher may have the
, children draw a picture in relation to the topic at "this point to hel
“ them think about the topic.) . o '
2) The teacher leads the children in discussing the topic. The teacher
- . must be careful to make sure everyone gets invofveq, maybe not all on
. '// the same topic, but regularly, ,, v v

%
’
s

3) From the discussion thé teacher helps the children extract some
important points, a few at first, more later.° "Now what did we say
about . - Tell me again and I'1l write it down." She writes it
in their words. /She tries to write it in logical order to make a story.
’ . r3 ¢ - . .
. 4) While writing, the teacher talkshinformally with the child¥en about
words, mames of letters, beginning .sounds, ending sounds, sounds in
" between, capitalizqtion, bunctuation® This”is dome on a gradual basis.
First yéu would just want them' tg, know- that their ideds .can be written .
into words and théh gradually introduce new concepts. ¢
- 5) The, language~experience story +is read by the teacher to the child-
‘ -—-Xen and "read" by the,children togeéher with the teacher leading them.

.6)' The language-experience story is left, up_where: the children can see
it for the.day or longer, depending upon how the children respond or

-

upon the togic, etc. -

. s

7) \Thé story is reviewed by the class ;atef:{h the day.

L
8)' The teacher may have the childreh copy the story and draw an iilustfér
tion for it. ) ‘ s - ) *
/ 9). The children may take the stories homé to "read" to their parents or  *

Some may be bound into books.', The children are treated as authors of
books that they and others can read and enjoy. )

-
> .

10) The books are read from time té time. PN

11) As the children progﬁg;s they should beéih finding words .that are
alike, words that begin alike, words that begin like their names, etc.

. 12) Flash cards can be made for words w?ich Have been used in language-
experience s?or;es. ‘ BRI , o
. -4

- . >




13) The teacher w111 ‘have to lead the students into phonics and structural
gencralizations. Many teachers feel theg’hdve to utilize a phonics text
to supplement t program.
. PR
14) The teacher“should regulariy 1nv1te Ssmall groups to read with her
"~ bocks they did not write.  This is especially valuable if some ch1]drcn
are ablé to recognize a few words. Theg beﬁgn to see what other people
e have written-for them to read.‘ . ’ - N ,

. - T .

e . ) »” .
‘ 15) Both the class or child written bYooks and trade books. should be
readily &vailable for ., the children to review.
- A} ‘ . . * . .
, 16) Lists of, words used .are kept and note is taken of students' mastery

- -~ of those words or problems with them. Words are reviewed in games, on
Y tharts, and in other “activifies., Children should have their own word )

) llStS. ‘ toe

~1

2

Independent ertlng . ‘

-

[
1) Select an incomplete sengence wh;Eh is approprlate for the class and
teachlng sztuatzon, for example "I like to - /

-
4

2) Engage the children in talking about things they 11ke to do.

N4

3) Write on the chalkboard ‘in large letters, I LIXE TO: ‘ - )
Talk about these words. - - - . w

2 =

L]
5 -

4) Ask each' Chlld tq/nake a crayon drawing of 'something he likes to do.
Ask hlm to leave‘space at the bottom of the page for wrltlng. ‘He mlght
fold his paper so he has a guide to his colorlng space &nd his wrltlng {
épace. o N -~
5) After the picture is completed, the child ‘copies the incomplete'
sentence from the board and asks the teacher for ‘help on the word or '
words he needs to complete 1t -The teacher, can write the, necessary
; words on a,strip of paper for the child to copy, ‘or write the word on g

the plctufé for chlldren who may be having dlfflculty ‘with copying.

v

6) Thé pages are put.into a book called the "I Like to" Book,_etc.

”~ N ° : .

7) After a few experiences using incomplete sentences which are completely
open-ended, the teacher may utilize and reinforce'initial consonants such .
as 1in, Look, at the d . :

~ e

. , , T . .
. © * {‘ d L3 l“&(
-~ - Sy .
» . .

.
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~r Popics: ' - . RN

- weather - Y ) .
E community activities ..
’ items in "the room
- athletic events
. events in the children's lives
4 television tharacters . .
& story they have heard )
" pictures * L
special holidays

> a
v
.

LA special classroom or fleld trip experlences _— . .
\ incomplete sentences "F like to," "I like to go . " oetce. ' .
o s ' - ’ , !
. .Theé language~-experience approach can ke used for science lessons, social R
studies lessons, etc. As questions arise, students can ‘be shown how to T
‘use resource books to find the answers, how to spell. words, etc, (The
‘words used and learned become the class spelling list. Y :

< . A
* b

Students may be grouped accordfng to ne;d: Activities should . be established

“to develop.oral and silent reading skills and.comprehension skills. = *% ' .., |
Ideas adapted from: - \ . i
. - 3 d . - >
Learning to Read Through Experlence by Doris.i, Lee and Roach V., Allen ’
Appleton Century-Crafts - C ¢ - b
\ e ) ; ) ) R . . .
. ,séf <
. R , 4 \
-, . S \ ]
e , . . . * e y L

There shou'ld be a great deal of read1ng to' the students, agam preparing,
them well for the «<®ntent of the story; There should sometimés be readmg
of the same book oveér and over to the little ones so that they memorize
the book as little ones do who are read to at home: This is being recommended
as a part of a more "ndTUral" and easier transition into reading at’ schoo]

. \ ) -

A o "
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. Appendix A .
- ‘ -
. S .~ BASIC WORD 15T . ‘
. b . . ’ B = )
‘ . . - . % C , . LI
¢, - e - AN .
. """" '5 250 Words of-Highest Frequency in Our Language
. - %  Sclected by Richard Nidden and THorsten Catlson « .
' Iy N ’ N <
. a be Christmas cnough  give house
) : » about beautifu] ~ ¢i ] ever go how .
. -« after bccau.sg coki Cvery going 1
. _ again bed come | father good if e
. ~all been comes  few got in :
> o i . ’ . y ) L
“along bc'(orc- coming  .find great 7 into
also besd dould  fire had is
. T odlways  better ° country , first “hard |, . ’
. ' tam big - day five happy just
' ‘. " an > book, days for Jhas kgep
» ‘ - -
~ N 0 -
' and boy dear found have o Ring v
another  Boys did four he know .
any brother  didn" friend heard large »
- ) arg but do Jfrom help g ,
around by " dog ~ fun hey left
. E ) | : R
AR as called don't gave here let !
" Lashed canie door get * him letter
at can down gettmg, i lit.e
T away .ocar “Cuch girl home < Jitgle N
buck childien  cut girls « hope., Hive
g T 1129
. < ‘
. H 2 - N - ‘. \. .
Some teachers of language-experience:want S0;pe Sure they argd;n?lu'dmg
the most used words and therefore connivg to J;ngl_ude these words in {
i emnn J,anguage.,exper:ienc_g.stor‘lﬂeg.-.:,,,,,r-, Tt e L T e g o
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: lived,  pever  people . sty tday - well ‘ :
long new place still wid weng o °/~\ iy ?“-’-.hh(‘”'-( E
X y I dmier |, too wére ) . s eI
) 1ok . - next pliy  stminer | ] -
looked - nice: Lpretty - osueg SRUNEN wht " . '
o . made hight put take, town when: .
. - . ) p BELATICNICLID e
make  “no fan ¥ reacher # tree where | RuLATICH 1< P Ql A
. +on © read ¢ tell two which * NAA SN~ AT ~
* e man not has t-l h.l‘ - C‘:—-‘)l\v’\/‘-/\ldl !:\/‘\] ,Oll , - 5
~ many now ready tin - = - ustl] RN ) - .t
N ) fad 'h. . . > . . - e -
may - of right thar=?"  up while -
[ - » A
«oaw off room the us. wdio : C
AN » LY . - !
2+ . men old said their use . will Bond. Guv 1. . and others, Pro-prif
money on- saw thiva e 0 l'nllu s, Funoveitt Us, with feac
moi:  -once | say then ., very. Wik - & Canachan. 1954, pp, 18-
. . moming ot " school vthete want \\orb ' ) . —_
: most only see these waniad - woul - Larigrige 1, iy, 1 neneg
> . [ : / by D . \' '
L N rortaet Leadines Tactoes that
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LANGUAGE_EXPERIENCE IIEAS FOR EEGINNERS

. . -‘ h
1, Daily newspaper. Teacher transcribes news items'on/board. Items given
by children from school, comm ity or home, Sometinmes later dittoes for
class to illustrate. When children are able they. copy the items from
the board. Newspapers are taﬁen homé, Children are excited as they
"can read."” Class newspaper has & nage. .

2., Greeting cards for special holidayé.

2 .
3, Use picture series. Have children tell what ls happening: Transcribe
and have children copy and 1llustrate.

L, Plsn a field trip. Discuss in class before and after trip. Have a
co-operating'fpurth grader act as secretary to traiseribe stories about
the trip. _— . .

-

- . - ) /
5, Thank you letters and Get Well etters for sick classmates.

. 6. Child éompletes sentencest I'd like to go _ _, When I grow up, I'd.like
tqbe . _, Ilike to _ _, I an speclal because _ _. Each sentence has
:,an 1llustration. Sentenkes with illustratiops are placed in book or

.., booklet. +01d’ wallpaper books are good for keeping children's:works.

""" Coples of the book can be "published."” : .

A ' ' \
e 7. Use rebus characters in some writing.

"8, Héve the children compose simple poems after they have made a list of
rhyming words. -

9. Science study can include discussions about the temperature, weather,
stars, planets, the earth, etc: Dictation of major points by‘students
and -written on.the board. Poems about topics may add to lesson. )

_ Temperature &nd weather are noted and recorded every day in the class
newspaper. se various books and materdals in lesson to show children

. how they are résources for learning. '

~ & .

10. Math c;n include humbers in temperature, date, number of children present,

number of a' certain item in the room, lagt night's basketball game scores.

11, Wrlte stortes on special topics, holidays, community events, etce ¥

12, Theodore Jamerson School studénts‘contribﬁted simpie recipes to a school
cookbook. - i . t

’ ¢
°

Using the children's own words, the varidus aspects of language are taught,
sounds of letters, contractions, possessives, syllables, punctuation, vocab-
‘ulary, grammar, etc. ) : . . oo :

The teacher keeps a list of the .words used so that she has a record of skills
,taught. The words and wyitten materials -are reviewed as necessary. Because
they are the children's own words, there should,not have to be as much

repetition for mastery. '

<
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- The thing that bothers teachers about the lapguage-experience approach is tha:to

there is no text, no teacher's manual to'follow. Some teachers utilize a
supplement series to teach phonics, etc.; although it vlolates the principles
of the language-experience approach, some teachers feel more cgmfortable -

with 1t.

ADDITIONAL ACTIVITIES Fgﬁ .OLIER _STUIENTS

1. These students .should keep a journal. .Theée papers are not usually™\y
read or corrected by the teacher unless the student requests it.

2, Create comic strips or cartoons.

3. Write articles, postry for local newspapers or newsletters. Have class
publish their own newspaper.

4, Utilize the cloze procedure and have the students write and £ill in‘the
- blanks., .

\ . . -
5. Note the names of people who figure on the front page of the newspaper
_over and over for a week. Write shortxparagragbs about .them.
6. Complete paragraphs beginnihg "Happiness is,~ -, If I were - -, If I
had - = , -

by
7. Write short papers about local'ﬁéople,kaﬁbut tove characters;#about
: members of the basketball team. S ,

‘s

8. Start a pen pal letter writing”?roject for students.

When students start writiné.for themselves, encourfige them to use ‘the
dictionary. Do not discourage them from writing what and how théy wish to
write. Keep track of their mistakes and provide ‘models of correct work and
activities for correction. If corrections are made on_a: student's work, the
teacher should work with the student to have him find his own errors when
he.is ready. Work on correcting only a few errors at.a time.-

. 4

LANGUAGE-EXPERIENCE ACTIVITIES-FOR HIGH SCHOOL STUIENTS

1., Dictation of sentences, short paragraphs and short papers. Students" ,

punctuation, spelling, paragraphing, etc. is compared with correct
copy and. there is a discussion of items. Students correct thelr own
work immediately. Keep record of errors of students and provide
models and exercises for correcting. Elicit sentences from students
-about suggested topies for materisl. Much better than trying to
correct long themes, although themes should be written. .

2. Have the students'1listen to popular records and write down the lyrics.
Discuss the various aspects of,language, sentences, phrases,etc.

- . ) )
. P -
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Have the students watch the teacher compose at the board or on the
pverhead projector after a topic has been suggested by the class, ~—

The Foxfire corcept is an excellent a ch. Crazy Horse School at
Wanblee on Pine Ridge has published a”beautiful book about the community.
Have the students write themes or research Papers on popular singers,
t.v. personalities, other topics of high interest to them, |,
Have the students watch for and clip items adout Indians from the new§~
-paper for the bulletin board.- Makes students aware of Indian news and
helps them become interested in the newspaper, Have them tring in
news items from home,
Have the students survey newspapers for articles written about teen~
agers. Are there more good or bad things written about them? Have thenm
write papers about their findings. | .
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2.

10.

.
12.
13.
14,

15,

{ANGUAGE EXPERIENCES IN READING - _ )
CONCEPTS FOR THE CHILD

I can think about what I have experienced and inagined.
I can talk about what I think ab0ut. ' S~
What I can talk about I can express in some_other form.
Anyth1ng I record I can<recall through speaking.or read1n§

I can read what I can write by myself and what other people write for
me to read.

As I talk and write, I use. some words over and over and some not so
often. )

>

As..l talk.and_.write, I use some words and clusters of words to express
mycmeanings . .

As 1 wr1te to represent the sounds\I make through speech, I use the same

symbols (letters) over and over.

Each letter of the a]phabet stands for one or more sounds that I make
when I talk.

As I read, I must add to what an author has wr1tten 1f I am to get full
meaning and inherent pleasure from print. ’

~

CONCEPTS FOR THE TEACHER _ o

1

-

ThE basis of ch11dren s oral and written expression is their sensitivity
to their env1ronment both within the classroom and in the world at large.
Freedom in se]f—expression oral and written-leads to self-c an1dence n a]]
language usage including grammar, punctuation, capitalization, and spelling.

natura] flow of language deve]ops in children engaged in° programs of .
instruction based on personal patterns anfd mean1ngfu1 vocabulary.

! o

sInteract1on,,the on}y proCess through which language matures, is promoted
- through the use of numerous

\act1v1t1es, eXper1ences, and devices.
+

‘Utilization of the qh1ld\ own language as ‘one of ‘the bases for reading :

instruction results in a‘high degree of independence in wr1t1ng and

reading.




CHAR/CTERISTIC DIFRERENCES IN TWO TYPES OF

READING.INSTRUCTION

Open

Centered in_tae learner's recog-
nizing that his speech can be
recorded in print,

Empaasis on develoning reading
skills as a part of the total lan-
guage experience -- the same
emnhasis on writing and sneak-
ing as on reading print,

Subject matter emerges within
the classroom as children record

their own thinking through writ- .

ing and other media, Organized
skill-xeading materialis used
to evaluate levels of achievement,

Reading instruction program con-
trolled cooperatively by learners,
teacher and '"readers' during |
the learning situation,

Emphasis upon building habits
and skills of reading as integral
parts of larger experiences;
especially aspects of communi-
cation, -
: LY

Emphasis on improving under-
standings of what reading is and
how it is used in the process of
learning.

Emphasis upon variability in
expobures to learning situations
and variability .‘m‘ the results
expécted and achieved.

Judging pupil progress by observ-.

fng development of self-expres-
sion, interest in reading and
writing, and use of specific read-~
ing skills, ¢ : '

-

¢
(

TN
. - Closed.

- .
'

Centered in skills of reading print.

Emphasis on teac‘hing a sequence of
reading skills, -

e

+
\ o

Subject matter selected and organized
prior to the teaching situation,

r\

-

N L]

Reading in struction program eontrolled

« by the ""readers, ' the teacher, and

Qother external authorities, »
o ' J

Emphasis upon teaching: specific
habits and skills as separate aspects
of leafning. T, .

EN

~

‘

" Emphasis on improving methods of

teaching specific Habits and skills.

Emphasis upon uni{ormity of learning -
results for minimum standards.
Enrichment beyond for some,

A
NAN

J’ydgin‘g pupil progress by testing
ability to use specific reading skills/
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Problem Readers
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Workinig With Problem Readers © 15

»

~r
concertting individual students with the more serious reading

problems. . .
A .

~

EARLY TDNTIFICATION

Much has been writien abgut the possibilities of early identifica-
tion of children who are not likely to pass successfully through the
schoel program without serious problems. Most first grade teachers
{ecl they can ide tify these children early in the school year. Their
oral language skE'lls, their auditory discrimination skills, and their
visual discrimination skills often are deficient. de Hirsch's has pro-
~duced interesting data concerning the possibilities of early identi-
fication. Ier index, currently undergoing further analysis, is
unfortunately too corr;plicgt'ed for large scale classroom use.
Program adjustinents for these children can be of sévcr_al kinds.
First, a-child may be placed in a modified kindergarten program

. which will provide developmental experiences as well as an addi-

tional year of mental and physical development. Second, a child

cen be put into an intensified readiness program designed to stimu-

late his strengths and to provide practice in arcas of identified
weaknesses. Third, a child can be channeled into a modified read-
ing program which stresses the use of language experiences as
opposed to traditional reading programs. In such cases, formalized
reading is withheld until a‘child operates easily with language

~ experience storics. Practice with readiness skills is provided from:
the material developed in the experience stories.

Of the three approaches, this author strongly recommends the
third. It is closely related fo the actyal réading process; it stresses
the child's natural streng’tﬂs (abili&to think and to talk); and it
allows for casy and natural” transfer to other types of re.ading

-

prograins. . .
Pechniques suggested in the following chapters c3n be utilized

for carly identification and for programn adjustments which haxe
_been recommended. .

ACCEPT AND CHALLENGE

j -
Throughout our efforts in working with children who are having

. 1wKatrina de liirsch. Jeancpte Jansky. and W\lli:{m Langford, Predicting
Reading Failure (New York: Harper & Row. 1966) .
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ESSENTIALS FOR REMEDIAL PROGRAMS

.

Cognitivc

Diagnosis and prescription
Starting with the child where he is, .
. . level, culture, language \
Alteirnative approaches 2
Practice - decoding and cdmprcgznding
. Expanding vocabulary and experdences
Consistecancy of Treatment

Affective

Motivation
: Never stigmatize students
Acceptance of the child, his culture
Displaying "can do it' attitude
Success experiences, instructional level,
help' students avoid frustration
Child's interests
Praise, immediate fecdback, -
show the child how hé has
. been successful and toward
*  what end
Varicty,_ gaming
,Likes and dislikes™ in materials
Transfer to actual rcading‘situations \
Parental involvement - ¢ )
. Staff/student ratio
.- Sufficient instruction -time
Teacher planning time
. Trained personnel

[y
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Comprehension is a big problem, Here are somo helps. T

. .
kY -
S t s

Inibility to Use the Dictionary s :f TP T ey
1, .T"eachlng a thorough knowledge tof the alphabet
. Sequence . C
’ b. Alphabetizirg

c., Phonic sounds; stmctural analysts

2. Teaching proper use of the d\ct\onary, {ts values-
a. Explanahons

by Pictures ' ,

" ¢. Prbnunclations' .

3. Practicing and dmllmg in locating entry words

4, Materials designed to promote d\ct\onary ‘skills:
a. David Discovers the Dictionary

b. SpeThng aid exercises, Mr. Spello - \

Teaching, Outlining and Summarizing .

. 1. Paraphrasing the main thoughts of a selection
" . 2, Experience stories
3. Planning group activities,* units, prOJects
4, Classifying lists of objects
5. Using materials with which pupils are given a great deal’

of help to begin with, progressing to independent work

6. Teaching study techniques: SQ3R" :
7. Partial outlining to be completed
8. Presenting facts totbe unscrambled” ,
g, Planning dramatizations, play writing, etc, =~

Doesn’t Know How To Study

N

¢ \ <
1. Developing technlques for developing skill in prof\C\ent read\ng,
“ ad;ustmg rate to purpose of matemal R

- 1n Encouragmg use of study techniques, EQ3R, etc.,
3. Motivating interests tc estabhsh reason for thomugh reading
and comprehension  ~ . O x
.4, Prov1d\ng study guides to o\‘\ent r‘eadmg of selection to retain
* _main thoughts
5. Oral quiz sessions among pupils ‘o -
6. Teaching use of reference matemals, library“sources; local,

state, and national sources of information

lna'bility to Retaih Information Read : ' .

.\ . ' . poe v m

v

1o Using easier mate rial ' .

-» 2, Capitalizing on an interest or choosing material with a
surprise ending,

«‘m (continued)

Pl




3.
4.
5.

6.
7.

\Reader‘ s Digest Skill Builders

.

Can't tocate Specific Infofnation - Skimming

@ . * - 4
. H

Using a variefy of novel motivational techriques to arouse intgrest .
Teaching study habits and skills through formulas such as SQ3R
Games, exercises, that have the . child relate by recall and
inferred meaning what he has read -

Providing guided reading for specific purposes

Using material, methods, techniques that prov\dyf
cultivation of comprehension skills

'y

’

) b N
- ¥

c. Merrill Linguistic Readers, etc, . '

[

¢ = . - \

. for varied information is recomménded

B_eal'di

Providing for much practice, guided by suggestions or for
answers to specific questions

Using the table of contents, index ' >
Pract\cmg sklmmmg with a great variety of matemals and /")

Teaching study techniques, SQ3R f
Classifying information exercises with a follow discusswn
Dramati zat\.on of story with structured questions for Peview

¢

L.earning How to F‘ollow Directions

ng to Follow a Sequence of Events - -

'

@

Using experience stomes
Methods and technique to unscramble and organize picwres or

events properly
Beginning with limited events and pr‘ogressmg to more
difficult material - ;

Dramatizing or play acting
Building or making activities; models, r‘eC\pes etc.

~Presenting unﬁmshed stomes to be completed

-

k)

1. Dmllmg in a variety of ways to emphasize Following d\rect:ions,
2. Using activities and interested to capltal?ze, on necessity

3. Providing concrete material as results that can be seen by

4

Learning to Recognize Implied or Inferred.Meanings

0

~

both silent and oral ‘reading . h

for following directions; models, recipes, tc.

the child after followihg directions gorrectly:
a. Teaching machines . . .
_b. Programmed reading

c. Games .
Makmg certain the teacher is g\vmg the directiohs clearly and

concisely -

.

¢
.

.

(contlnucd) C : 34

. Using techniques and methods that get child to relate the meaning
of selectien in his own words and to anticipate outcomes from

facts presented: .
a. Science experlments:‘ - : °L

(2
't
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. b. "Finish the story" approacn
_ ‘ ‘ c. Use of tape mcordor with follow=up exercises to ct to sclection

d. Paraphrasing after reading selactfon
e.- Esmblishmg study habits X .
f. Sequential order of selection - . o ~

2. Usmg mater-ial easy for understandlng, progmsstng to more dift‘lcult

-
2

How to Dewelop Critical Reading Ability = - S

1. Using newspaper and TV ads to pomt up kinds of propagamda and
how facts can be twisted ‘

2. Comparing different newspaper account&of the same news events

3. Evaluabng differért author's cpinions on one particular s ibject
and the authors qualifications on such a topie .

4. Judging the relevance of statements of.a given seléction-

5. Developing one's own creative ability, and enhanctng one's own

critical judgment enables ycu to‘teach your student to be more sensttive

6. Encouraging investigati expemmenting. reasoning -
gating’

<

lnablhty to Adjust Readmg Rate to Purpose - ) -

1. Teachmg SQ3R techniques for adJustlpg rate to spemﬂc purpose
: or some similar approach
2. Controlled readt@ exercises . .
3. Ustng study guides o ,
4. Stressing comprehension ratner than speed when both are wea.k ¢
5\5. Providing in general classroom situations for a variety “of. neeced
reading rates Q i ‘&

\ ® Iy - s ” ¥
Lacks Interest in Special Reading and Taste Development °*

1. Stimulating the child tc read in some fashien . ¢ / o

a. Interest centers with appropriate materials /
b. Book displays ) .
c. Interest inventories . oL
d. Free reading programs = _
e. News events, sports
/" f. Poetry, play reading, and wmttng
g. Provide working and domg materials whereby the child must
v read, follow directions in order to successfully complete a project
2. Provxding rnatemaLs to stimulate varied'interests on hls reading level
a, Literature samples, etc. . N
b. Materials for the reluctant reader ’

-

Inattention, to the Reading Task - - Ty

[3

-

1. Teacher attention ta planmng ‘tessons will often pr~ov1de most
important key +

2. Providing materials on the child's readmg level; instructional

3. Using highly motivational materials

4. -Featuring active participation on the part of the child {n activities .

for stimulating interest .

: 35~ Ju -
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.~ When it comes to teaching reading . comprehension,
-some teachers play favorites. Qver several years of
teaching, many leachers have developed and refined
some preferred ways™of helping students improve their

skills in reading comprehension. .

Here is a sampling of some of the techniquep and
stralegies of teaching reading comprehension de-
scribed by experienced educators who were asked,
“What is one of your favorite ways of teaching reading
comprehension?” - "

.

The Retelling Technique

“Tell me everything you can remember about the
story.” That simple direction jiist after a student
finishes reading is one way to find out how much,
students know about what they have read. But there is
more, according lo Yvonne Siu Steinruck of the Boulder

*Valley (Colorado) Public Schools, a proponent of the
retelling technique.

When children stop or hesitate, ask for more. Say
things like "'Is there anything else you can remember?"’
“Go on.” “What else happened?”* Then after children
finish telling all they can remember, follow with more
specific questions, so they have a chance 1o expand or
clarify whal they said. Whenever appropriate, ask
children to give reasons for their answers.

What is the greatest difficulty in ‘using the retelling
technique? Dr. Steinruck says the {echnique works
best if teachers .practice “judicious silence.”
“Teachers have lo practice active listening. They have
to wajt patiently and quietly without interjecting a
comment ora question. And that's more difficult than it
sounds. Interruptions can destroy a studen!’s train of
thought, especially if a fresh question is asked while a
student is still thinking about how to answer the
feacher's last question.”  °

Operation Rewrite

How is the second sentence like the first? (1) The weary
traveler slept soundly on the none too steady bed. (2)
The unwatered plant withered noticeably on the sunlit
ledge. ) .
Sentence twa is a *‘rewrite” of sentence one. The
nouns are different and so are, the modifiers. but the
- syntax is the same-a noun is used where a noun ap-
peared, modificrs replace modifiers. .
Christine W. Lucas of McGill University, who
developed this substitution technique, calls it *“opera-
_tion rewrite.” She has used it successfully with secon-
y dary and junior college students who were having a dif-

I's P
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ficult time learning to write. *

“It's a technique that calls for a-great deal of
creativity on the part of the students.” Dr. Lucas £ay 8.
“Students are forced t9/iry to understand how in-
dividual words fit logg)&i to produce meaning.*

. Dr. Lucas noles that teachers who systemalically use
rewriting as a part % their teaching may not have to
teach grammar as a separate subject because students
learn the'rules of grammar by using them. . '

Children as Co-Authors .

“As children realizg that thdy can use their own
experiences to add new meal {ngs to words on a
printed page. they really sjart thinking aboul whal .
they're reading.” says Glenda Lofton. elementary
supervisor for the Louisiana State Department of

_ Edication and developer of a comprehegsion technique

called "'co-authoring.” .

Co-authoring is a tgchnique baséd on the idea that -
children can learn to idenlify relationships inherent in
language (Dinnan. ].A. and Lodge. R.A. Communication:

A Meta Theory of Language) and then use those rela-
“tionships to change or to add new idea to something
they have read-(Torrance. E.P. Encouraging Creutivity
in the Classroorn). **Children quickly learn that as soon

. as they see how an author uses language relationships.

they can jump right in and extend or go beyond what .
the author said,” Dr. Lofton says. "In that sense,
children really become co-authors.”* -~

To use co-authoring to develop comprehension skills,
children first read a sefection and then are inviled to
ask “what if”" questions about (1) matter-things that
can be idenlified by the senses: (2) time-references
that tell when something -happened; (3) space-where
an event occurred; and (4} amount-how much or how
many. To teach children how these language relation-
ships work, Dr. Lofton suggests starling with simple
sentences. For example. in the sentence. “The dog
barked at the man,” children might ask. “What 1f ‘dog’ -
changed to 'Doberman?’-a malter change. Time
would change if the past lense changed to the year

* 2579; changing *‘the dog™ to “fifty dogs¥ changes

amount; or a spatial relgtionship could Be introduced
by putling the dog in-a passing car.

Teaching children to idenlify the language rglation-
ships in a story takes a little praclice, according to Dr.+
Lofton, but,once they learn, she says, children can use
these relationships to embellish what they read ur to
create enlircly new storics. .




B 4
ANUIGo 72\ 0 1o 85 INKO N, &)

Nooe

pt
-5 oV \

\

* Brain Piclurés‘ -

“If you're interested in improving reading comprehen-
sion, encourage children to make pictures in their
minds as they reud.” suggests Margaret Jensen, Title
coordinator at Sherman Elementary School in Madison,
Wisconsin.

Once children get the idea that they can use their
minds to make pictures of things, they can begin to
practice making mental images or “"brain pictures,” as
*Ms. Jensen -calls Uxen)

Practice begins by inviting cluldrcn to try to visualize
a few spedific things-a toy, a place they like. or a
special happening. Then. in small groups, children can
“Malk about their own brain pictures and listen to the

descriptions of others.

After this introduction to visual imagery, children
can begin to form mental pictures of stories they read
or listen to. For example. before beginning to read a

story, a teacher might ask children to "*mdke pictures

in their heads* as they listen to the wotds. As the

reading continues. teachers can occasionally stop "

pose questions, bul not to scek answers, “'If I read. for
example, 'All along the meadow where the cows
grazed,'' Ms. Jensen explaius. "I might stop to ask
‘What kinds of.plants do you see growing in._ the
meadow? and 'What color are they?’ The questions are
meant to give the children a little boost as they work to
make their pictures."” -

« . In choosing nialerials to read to children, Ms. Jensen

behpves that. at first. those with less elaborate descrip- -

tions work best. A passage that mentions a door. for ex-
ample, is better than one that describes an old wooden
door with shiny biass hinges. "If the material you
select to read is already rich in imagcry./t‘:hxldren will
simply parfrot the words you read when you ask them to
describe what they ‘see. And that's exactly what you
don't wanl. You want them to describe their own im-
ages,”” Ms. Jenscn says. -

Guinness Guess

How large was the world's largest hamburger? With

~

o

SMEAK

some help from the Guinness Book of World Recnrds\.
secondary school students are learning how to answer
those kinds of questions while expanding tllejr
vocabulary in the process.

Ncarly 1000 ninth-grade students in Indianapolis
regularly played “"Guinness Guess.” a techniqug- for
teaching studefils how to use context clucs to deter-
mine the meaning-of words.

Guinness Guess was developed by teachers and staff
of the Intensive Reading Lab. a secondarv school
regding program that emphasizes thinking stratecies.
The technique was developed because teachers found
that direct instruction in using context clues to
discover word meaning “"got to be pretty dry and for-
mal,” according to Karin Saurini. project diréctor.
“We were teaching rules.; Mrs. Saurini said. things
like 'Look for a defining phrase next to a word vou
don‘t know.' But with this approach we fpund man
students either didn't remember the rules or weren't
inierested in learning them.” . '

To use Guinness Guess. tcachers develdp questions
. that can be answered by using the Guinness Bqok of
World Records. Answers usually contain a 'word
unfamiliar to most students-a word that requires{them
to make aTeasonable guess about its meaning.
‘*The word ‘circumference’ pops up when students
try to answer that quesfion about the world's largest
hamburger,” Mrs. Saurini says. *'And when askthem.
‘What tipped you off abeut the mcaning of the wloxd" !
‘they can usually point to a couple of other words and
say, "Well. they're talking about how big around a ham-
burger-is. g | figured that circumference meaht the
same as #8v big around.’”

According to Mrs. Saurini. Guinness Guess is a
motivational way to get students involved in developing
their own strategies for recognizing context clues. As
an added benefit, teachers find that students do more
than the reading required to answer a questioﬂ. Mrs.
Saurini noted. "Once they answer a question| many
students start in on Surre,ptmous reading’-a prac(xce
we do nothmg to discourage.” |
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“If you'rc int\hrested in 1mprovmg rcadmg comprehension,” cn\c;:purage children to make ptctufcé in

thexr minds as they read.”.
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STRENGTHS AND WEAKNESSES OF THE MOST COMMON APPROACHES

Thé Basal Approach
STRENGTHS )
Electric in nature with practices &
! {integrated from all systems,
Sequential order #n preoentatlon
of skills .
Continuity of skills through“the
grades
Integration-eoordination of
materials and skills
ar‘adual introduction of vocabu-
lary and word analysis skills
Organization is horizontal
(coordination of materials) and
~/ver~tic:al (soxial organization,
vocabulary, word analysis’ skllls,
comprebens 1on) v

¢

4

Ly

The L_anquage Experience Appro‘mh
Shows children that readmg is

just talk written down

Encourages commumcatlon ~*free
and easy talk - .
‘Makes reading a meaningful
experience

It is flexible

.Encourages greater creatwe
experience in writing original
stories , ’
Provides a source ofmaterials
‘for the culturally deprived
Pitch, intonation and stress can

. be more meaningful using natural

spoken language in sentences
Children leggn to share their
ideas and listen to those of others. .

[
r

The Individualized Reading Approach
Self-selected books are rore
Likely to satisfy reading interests *
Greater opportL:nlty for interaction
‘among students, in bringing together
ideas gained from independent

. reading
Child progresses at his own rate

Individual teacher-pupil conference _

-

i

~

-

%
38

>

Puts heavy clerical burd&n

on the teacher
an/(cult to, find time f’or ‘enough *

ividual conferences ¢
Dcmandg teacher of unusual ability

- .
*e . »

vy

' 6
V . .
WEAKNESSES ) '
Too much vocabulary control=" P
dull, repetitiqus : ¢ .\r;;.""iwu
Limited content in pre~primers;
shallow, unrealistic, lack of
l{terary style -
Sentence patterns appear hap- ) L
hazardly without repetition or‘ \d ("\
mastery ¢ '-'
Race and ethnic groups are </
stereotyped and stylized _
Attitudes: society not realistic |
Not énough’done to stimutate
curiousity
WorkBoolk skills are ove r-
‘emphasized -
Y
4 ?
Vocabulary may be too unacontrolled
May not provide }:ovxtmuxty in . -
teaching phonics skills, , *
May not learn prohlem-solving
skills in comprehension
NI . ( %
Important gains in child's pregress
may not be:measured on standardized
test at end of school year
Classroom may seem disorganized
during reading class J .
Requires extra preparation: chart
making, planning firsthand ex-
periences on the part of the
teacher - .
) 4
5 -
Inadcquate library mate.rigls
{n many schools
Danger of insufficicnt skill 3
development ,
L4 N




The Individualized Readiné Apprpach (continued)

STRENGTHS

Diminishes competition and
comparjson; avoids stigma of
being. in lowest group

Bach child cxperiences greatexr
self-worth; takes more initla-
tive .
Flexible - no ceiling on the
learning L

Some childrén.can be iniro-
duced to a' much greater variety
of reading materials °
Small groups are formed as *
needed for specific purposes
Teachers should develop
greater skill and flexibility
in teachimng - ,
Some children can be guided in
more oral and written expres-
sion and in critical %hinking

A_Strong Phonics Approach

<

Axds in anditory percepticn
Aids in visual-zuditory dis-~
erimination ) N
Aid to word recognitidn

Aid to uhlocking new, Strange
words . o

Systeﬁétic system of learning
letter sounds '

Bu?lds independent and con-
fident reading .

Useful in -spelling *
Scientifically sound if taught
in logical sequence, hds uni-
versal acceptance

WIEAKNESSES .

Young children need iuch fuidance
in material gselection ./

Hard to judge diffjculty of book
¥uch time is spent in preparing
individual skill lesson

.Inefficient to teach a skill fo

an individual that half a dozen .

—=need at-that time .-

May cultivate.habtits of careless-
ness in reading and ladx of -
throughness

Diffiéult to administer-written
sealwork :

*Teachor must do a good job of

interpreting program to the parents

Inhibits othen,ékills if over-
emphasized in the beginning .
Over-reliance narrows flexibility
in reading : )
Memorizing phonics rulds does not
assure ability to ‘use them \
Meaning is really much more
important than sounding
Too many sounds-are spelled.alike
Too many rules - and most of them
have exceptions ’
N8 good for children with hearing
defects . ) ’ -7
Intensive dull drill can kill
interest in reading °

/

°
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© ¢ . It indicatés the ability of the child to

'

B

. There are, however, more direct ways to find out whether or not the material

. @ >
. READING ‘IN THE CONTENT AREAS

by Sandra J.. Fox, D. Ed.

.
. * . ‘

Cd o

B »

“When studept%*are not succeeding in the content arcas, & first consideration

- must be' the readability of the material upon which they are not performing.

Somctimes content area books-are written at a level much>higher than even
the reading texts for the same grade levels. There are readability techniques
wvhich can be vsed to obtain a grade level of readability for materials, but
they ‘do not evdluate the concept difficulty of the mateyial. Furthermore, .
different readability formulas may give you different grade levels on the same
material. In addition, the teacher would have ‘to know the grade level ‘reading
-ability of each of 'the students which, again, is sometimes difficult to ascer=
- tain, This method of determining whether or not content area materials are
* "too difficult is being done and. can be done if teachers feel. comfortable with
‘their procedures.

" 48 too difficult, The "cloze proceduxe’ has been eveloped to enable teachers
to fletermine the ability of the child to andtestiieir instructional materials.
Jdndle the concepts as well as word

| oie ‘and‘senCegce structures. This technique has been found most helpful:

.
-
]

¢
(Y . "o

&
1. iSelect at random a passagé -containing an adequate sampling of
it the material. . . '
N : : = o
© 2, Retype the passage, leaving out every fifth word. As & genéral
. rule, neither the first word in ‘a sentence nor proper nouns
should be ‘omitted.

-

. ' 3, Have the students read thé incomplete sentenées.and fill in
' _the missing words. To "close" properly, the child must under-
. - . stand the-concgpts and be able to read the words well enough

.

- to anticipate the author's ideas and fill in the blanks.

As a xule: of ‘thumb, if ;hé student does not fill in at least'40% of the
missing words correctly, the material is far too difficult for him. |

. e X .
Other ways of deternifting the approprinteness of the fzsaﬁﬁility of a
material for students irdclude preparation of an exercise in the form of an
individual reading inventory with comprehension questions from the content
of the instructional materialiy This: IRIL would not necessarily have a grade
.level designation. The, teacher would find out only whether or not a
student could read and comprehend ‘the material well enough., A sight word
l4ist tést'of §pecialized‘vocabﬁiary terms from the meterial might also be
used. Opn an informal basis, the teacher could note the size of the print,
the longth of sentences, the vocabulary loag'and the difficulty of the
concepts. ' ’ :

t 8
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When it is found that materials are top difficult for students, either in-
‘structional adjustments are needed or easier materials must be used.
Materials have sometimes been rewritten for students.

£ : .
In general, teachers in the content areas should use tjje Directed Reading
Actiyity approach with students. It includes: \

1. Readiness - motivating, purpose setting, and Vocabulary study

before the students xead assigned materials., ¢

3 ) - .
2. Silent reading - Students read to satisfy the purposes that
have been established by the teacher in the readiness step. v

3. Recitation - The teacher’ questions the students about the
". reading. .

4. Rereading - When comprehiension'is not clear, concepts not fully
developed, or portions of the material apparently not under-
stood, teachers can direct children in rereading. .

S. Enrichment - When the child expresses interest in the material

he has read, he should be directedyto other interesting

materials, factwal or fictional, on the same sybject. An

interest center with such books and materials should be

available for all students
The students3should eventuélly follow these steps themselves. utilizing )
skimmning for clues, questions at the end of the chapter, vocabulary lists,
dictionaries, etc. What the teacher is doing with the Dirécted Reading
Activity, actually, is teaching the students study skills. There are’
several study skills techniques, the most prominent being the SQ3R
(survey, question, read, recite, review).,

~ 8
£

The clpze procedure can also be used to transfer chapter summaries or
parts of them from content textbooks into dirécted reading activities.
Leave the first and last sentences intact, then delete the key concepts*
and-key vocabulary. Have the students fill ip the blanks “based upon- |
their predictions before reading the jassigned chapter (or portion thereof).
After the class has reacted to the’clozed ‘summary, engage them in-‘a .

’

. ‘discussion of the key cbncepts, key vocabulary and related material. They
'will enter the reading task much betier prepared. This cloze procedure

provides motivation, to complete 'the task of filling in the blaaks correctly,
purpose setting, and vocabulary presentation before the-students read. >

s o~

Teachers of content areas may ‘have to adjust their thinking and concentrate

* upon covering less matetrial well rather than overing alot of material,
€. the whole 'book, and having the studengs earn little. They will have
_ to Sct priorities on content. They may hawe"to shorten geading assignments.

It would be beneficial if all teachets used thée same_ st *‘skil:Is approach
with the students. . 0
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Teachrs of content areas should "{ndividualize" their instruction according
to their students' needs. They may have to use different materials, not only
textbooks, for different students. They may have to use, different methods.
The language-experience approach to teaching reading andklanguagc arts is

.~ an exce)lent approach for use in teaching content subjects. Use of multi-
media materials, including reference books§ will enhance the teaching of
the content areas. Those schools.with the Formula Phonics reading program
have a built-in program for helping students to read in all classes.

Students and teachers can outline material for organizing content. Too
often students are asked to outligc without . being taught how.

Reading teachers should asgist content ardg teachers in planning and imple-
menting flexible grouping procedures, materials and teaching methods to
provide for specific skill needs, interests, attitudes and values of indiv-
idual students. Remedial reading teacherg must assist students in learning
the various comprehension skills, finding main’ ideas, following directions,
sequencing ecvents, etc. Remedial reading teachers should work especially
close with content area teachers for procedures to be used with very poor
readers. Remedia) reading teachers must become more concerned with reten-
tion of content rather than simply the reading process which requires

<....~,5.§mpi*ehcnsion but not retention. They must train students in study skills
ak the other.teachers do. Then the practice which the child receives in
‘reading class will have more transfer to actual reading neéd situations.

- &

 “ There are various activities, depending upon the content area, which can-
be recomnended for assisting students in reading. Space “does not . permit
them beifig) listed here.

‘ . Sandra J. Fox .
J. . Education Specialist-Language Arts
. Bureau of ‘Indian Affairs
. ‘115 4th Ave. S.E.
EAbezj_deen, S.D. 57401

>

- RESOURCES .
Blanc, Robert A. "Cloze-Plus as an Alternative to "Guides" for ‘Understanding

and Appreciating Poetry." Journal of Reading, vol. 21, no. 3 (December,
©1977), pp. 215-218. -

Crdig, Linda C. "If It's Too Difficult for the Kids'to Réad — Rewrite el
Journal of Reading, vol. 21, no.”3 (December, 1977), pp. 212-214.

Punkeld, Colin. "Students' Notetaking and Teachers' Expectations.”

of Readin&, vol. 21, no. 6 (March, 1978), pp. 542-546.

Journal

o . ' . :
» , Flynn, Tepgy. "Wiat's Black and White and Spread All Over? The Newspaper.'
: (A good newspaper can be the English curriculum.) Journal of Reading,
vol. 21, no. 8 (May, 197¢), pp. 725~728. .
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Fry, Edward. "Fry's Readability Grapﬁ Clarifications, Validity, and
Extension to Level 17." Journal of Rending, vol 21, no. 3 (December,
1977), pp. 242-252. 2 .

»

Kroenke, Karl. '"Teaching Reading in the Content Areas." VJournal of Reading,
vol. 21, no, 5 (February, 1978), pp. 460-462.

. ¢
Haxwell Martha. "Readability: Have We Gone Too Far?" Journal of Reading,
vol. 21, no. 6 (March, 1978), pp. 525-530. y . '

c .

Pell, Sarah-Warner J. MAsimov in the Classroom." (Isaac Asimov's science
‘fiction is a legitimate teaching device -~ and it's easy to read and
of high«interest to students.)> Journal of Reading, vol. 21, no. 3 )
(December 1977), PP 258 265 < € .

.

Riley, James D. and Padhtman, Andrew. B. hReading Mathematical Word
. Problems: Telling Them What to Do Is Not Telling Them -How to Do It."
Journal of Reading, vol. 21, @o. 6 (March, 1978), pp. 531-533.

Standal, Timothy C.: "Readability Formulas: What's.Out,.M%at's In?"
The Reading Teacher, vol. 31, no. 6 (March, 1978), pp. 642-647.

o . ’ . [} - . 4
Children's’Book Council. Notable Children's Trade Books in the Field of
Social Studies. 67 Irving Place; New Yofk, New York, 10003

¢
A

Children's Book Council. OQugstanding Science Trade Books for Children.
67 Irting Plac¢; New York, New York 10003 . . =

Cornett, Charleé and Claudia. Reading Scienée: Concepff and Skill .
Activities. J.:Weston Walch, $4.00. - . o ,

3,

Miller, Wilma H. Reading Diagnosis Kit. Center for Applied Research in
Education, Inc.; SZi Fifth Ave,; New York, New York 10017.

The following are ;vailable from: ERIC Document Reproduction Service
K . . P.0. Box.190 o
.v . Arlington, va. 22210 -
] District of Columbia Public Schools. Working Draft of Guidelines for the -
Teach;ng of Rcading in the Content Areas. [ED 059 859] *

Florida State Department of Education. Physical Education and Reading: . .
A Winninngcam (ED 134 971} - - = _

Hampton, Virginia, Board of Education. Reading.Skills Develepment in
. Content Areas, Handbook 1. [ED 096 625]
-Pearce, C. Glenn. Shmmaries of Research Studies on Factors Affecting e
Reading Comprehension in Business Communication. [ED 131 450] L
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MATERTALS . )

How to Read in the Content Areas - <
Multi-Media Self-lnstructional Learning Kit -t
. Educational Activities, Inc.
' . . P.0. Box 392 .
. * . Frecport, New York 11520

. . Specific Skills Series ' . ‘f
. Using the Context '
Getting the Facts -

Following Directions M. ;
Locating the Answer ) ‘

Barnell Loft, Ltd. - <

958 Church Street )
Baldwin, New York 11510

Reading for Meaning
J. B. Lippincott Co. -
East Washington Square .

. Philadelphia, Pa. 19105 * P

. EDL Study Skills o :
: . Scilence
Social ‘Studies.
Reference
: Taylor Audlo-Visual Inc,
) - Ct 1009 Dakota Ave. S. ‘
- ‘ Huron, S.D. 57350
Organizing and Reporting Skills Kit
v Science Research Associates,. Inc, y ;
. Route 4, Box 204 v
. 'e  (James” Mendenhall) .
Detroit Lakes, Minn. 56501

- ‘ Be a Better Reader .
. ‘Prentice~-Halls, Inc. )
- 999- East Touhy _ -
Des Plaines, I111. 60019

A 4 .
.

4 -

Note: Copies of articles, readability formulas, and copies of How to Study
. for High School Students are available from Dr. Fox. :
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A SKILLS CONTINUUM FOR LANGUAGEK ARTS
Ve . '
by Sandra J. Fox, D.Ed.

~

Establishing a skills continuum {s one of the most important steps a school

can take toward improving its language arts program. The usual language ~

arts ,curriculum is one in which teachers use the same language textbook

geries and aré determined to cover the text from front to back (but usually .
don't make it). Each lefel of the usual setries covers just about the same ‘
topics, although many students never learn what a verb or action word is

and others aré bored because they have covered it over and over since their

early grades. Granted, review may be needed from time to time; ﬁut, in

general, it would be much better if teachers strived to teach mastery of g
certain things by_certain times and then there would be time to go on to
application r{ mastered skills and other content. A skills continuum would -
help to provide for this. "The skills continuum is a combination of a hierarchy.
of skills and a set of desired competencies. It is a listing of desired

gkill competencies which are progressively and sequentially more difficult.

. Another aspect of the usual language arts curriculum is that the teachers
don't. communicate very much about the program from one classroom to another
nor is information passed on regarding students' performance. A skills
continuum/ requires input from all language arts teachers in a‘coordinated
program.and has a built-in requirement for students' progress along the
coitinuum to be recorded and shared. i
The skills continuum is a strategy for organizing the curriculum inte a
manageable system useful to teachers and pupils. To make it more manageable
and to allow for children's varying learning abilities, it is wise to have
the continuum divided int6 K~3 competency skills, &-6 skills, 7-9 and 10-12, .
with the children to bé competent in those skills by the end of the last
year of the designated grade range, by grades 3,6, 9 and 12. 1In addition,

_there would probably be four interrelated continuums rather than just one,
one for listening skill competencies, one for speaking, one for reading
and one for writing. In’‘the senior high, there might be two continuums,
one for listening and ‘reading and one for speaking and writing. Some -

- schools may wish to have a separate reading continuum and only include

reading incidentally in the language arts continuum. Affective as well as

cggnitive aspects should be included in a continuum. .

y

L)
-

When, planning a skills continuum, there are two things to consider: .
1. What would the ideal be; what thiqés should a child know.
) at the end-of a certain time? : :

2. What does your grosp of children‘know? -How close or far
are they from the ideal? '

K - * 4
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Suppos¢ a school has planned an idealistic skills curriculum. Then the
students come td school and it is discovered that they do not have the
competenckes which they should already have according to the continuum,
Depending upon how many studentg are behind and how far behind on the
continuum they are, decisions will have to be made for adjusting the
continuum. Priorities may have to be set upon content to be mastered.
Some competencies may have to be delayed until the next level or be deleted
altogether, depending upon their importance. .
As far as-the desired competencies are concerned, they should be based
on real life needs more Ehan they have in the past. Thid is true éspecially
at the high.school level. We should not’'be requiring that a student become

familiar with all the writers of the Romantic Period in the English literature

book when there are so many other things he needs to spend his time learning-

unless he already has these other skills. 1In fact, the student may not be
able to read well enough for most of what's in the‘English literature book.
+The skills continuum must be established by the langdage arts teachers , "
based upon the particular needs of their students. Once it is establishedl
the same cooperation and continuity must be evidenced by mffterials to be:»
used, mcthods, etc.~ Jn other words, the program must have a philosaptly,
e.g., the bilingual approach, the E.S.L. approach’, the laniguage~-experileace
approach, the total language arts approach, the eclecgi® approach, whatever,
but it must run through te continuum or section :heggif. Teachers must
8hare guccessful methods or activities for possible pplication elsewhere
in the continuum. All teachers must be well trained in the approdch or’
" approaches to be uséd, ~ " . ’
N R
A 8kills continuum cannot be developed overnight. It takes alot of work
on the part of many, and then once it 1is developed it may have to be
changed again and again. ¥t should not only list competency skills but + °
should also list materials and methods which might work best for‘tecaching:
those gkills. As the continuum is used and if students do master. skills,
more sophisticated work can be required at -higher levels., -

Y &

A way to start deve;opmeﬁﬁ might be to obtain copiés‘of State department
or textbooK series continuum guides and use them, along with teacher .
opinions, to establish the idezl continuum. If the students were tested,
do item analyses to find out the needs of the‘group. Use other“meaﬁs, -
including teacher observation, to determine where the students are in
relation to the ideal. Adjust the continuum to best fit the needs’ of the
group(s), keeping in mind, however, that the school should strive for the
ideal. ’ P

-

The sk1lls continuum is a natural for Title I purposes. It ﬁrovides for
one program in which Title I and regular program teachexs work‘goge&her.°
Jdt provides information .on which individual plans can be. formulated.

The skills continuum organizes and coordinates the language .afts program,
It provides motivation for teachers to work hard toward helping their

+ 8tudents achieve competencies by certain times, and it provides+a ‘guide to
be used with students who enter the progrdm far behind where they should be.

’ -~ °
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NV 07 1979 ;
* No. 62-611
J: SR L N
Information: Language Arts Skills .Continuum

_ School Operations r AR

All Superintendents, Aberdeen Area. . . .» oL
Attention: Education Program Administrators .o

J‘f . T

From: D.tvis&ion of Educdtion, Aberdeen Area oL =2 A N

.

. J/
Attached are sets pf/language arts s,}.ills to bé covered 1n grades
XK-6. They are tha result of a.project undertaken to establish better ,
language arts programs in the Aberdeen Area. >

The skills address only the language .portion of language arts and do
not cover the reading skills. Spelling, also, 1s ndt included, ’but
‘18 recommended that spelling and vocabulary words be the same.

. . s -
This skills continuum should be reviewed by each school for possible '

.» adoption, or 1itl)should be adapted to -better meet the needs of the

local situation, The skills for each grade level are divided into ‘
those. to ba mastered, those to be practiced, dnd those to hq\introduced.
It is recognized that 1f skills are mastered at a level, they will-have
~t0 be reviewaed perdodically; .but, hopefully, requir.ing mastery will
ultimately improva,students' achlevement. ..  , .- .

Also attached is a .paper on the skills cantinuum concept. Please seb,
:that these materials are disseminated to teaclers and princzfpals at -,
your ageficy. cie s

- . < o . R ~

. .(sén) DERNIS 7. FO%

° ) , o ’ ) . D ’ A t‘n ?
' ¢ gAssistant Area Dlrector I:‘df:'cat:.on

-

. \

Attachmegt . - , cLLE

Idedlly, this list &f SklllS was develo for adtes K-6. It '
realized, however, that. some students cogleg smgs the skills ligted

for their grades. whlle others may riot be ‘able to ch :those for thein

~

grade levels. In this case, students should work &n mastemng .those .

skills which are most important at lower levels and work up. For
student® in grades 7-17, then, it is suggested ‘that 'the K<6 skills -
‘continuum can be used as a guide and/or ‘survival £kills materials can be
used for grades 7- 12 when students' skills are not- where they should be.

N
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y f " KINDERGARTEN SKILLS . o T / v
STER . ’
Visual Discrimination: Recognizes simple shéapes; equarh,.triangle. ’ N
- -~ vectangle, circle o . . "
‘ Copies simple shapes —

Can draw a simple man with head, body, arms and legs
Identifies positional relationships; top/bottom,
) jeft/right, far/near, high/low, up/dowm, over/
¢ o under, first/last, in/out .
Can gedect, arrange and categorize -objects, pictures )
of objects, and can 1_ista¥_ems in given categories
~such as clothing, toys, mals, tound, large, rad
. . Jdentifies eight basic colors .
V S Identifies size differences :
' "thick -~ thin "fatge - small /-
long - short many - few o / .
e« .wide - narfow heavy - 1light T :
: - - A : - /
duditory Discrimif\ation:‘l.isteﬁs\ and responds to simple, explicit directions\\
: , . . Listens and responds to simple stories, rhythms,
. ’ ‘ < f4nger._plays, .6ONgs and rhymes .
< piscriminates between sounds from non-human soyrces
Recognizeg rhyning sounds L

- Speaking Skills: $ays name, age and address _—
i . . Repeats words, phr\ases%and short senterices (8 words)
Completes-an oral statement with spoken word that
. fits context { . .
o ~ Names common objects in pictures, {n classroom, im
2 . ) . building, in town, animals, foods, commund’ty -
, o . workers, body parts ,
T e ' Tells the meanings of familiar words in terms of use,
~ d.e. abed is to sleep on. , ‘
. . Can supply names for ‘actions - walk,_run, etc.
) . Recites short.rhymes for others

.

o2

, Cmgprehension: . Arran'g:s pictures in time sequence
: . Tells a story from a set of plctures
s . .Predicts outcome of picturé story sequence
-, pescribes emotions from a.picture (happy, sad,
) surprised, scared, a;;gry) e
: ' . Understsnds same and different .-

. o
’

Writing Skills: - Prints first name

>

- . N P g t
- Library and Reference: Can locate picture books and easy books in library
' v or in classroom -~ ‘-

D
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| ABERDEEN AREA KINDERGARTEN SKILLS . Lo IR
PRACTICE : : o s SR
Visual Discrimination: Recites alphabet and identifies létters,
i “upper and lower case
Cuts with scissors on lines, curves and angles

\ @
Speaking Skills: _ - Can express ideas, experiences, feelings and tell
. storiegrorally in front of the class (show and
' . - tell\’ 'etCo) -J.l ‘
_—, Participates in class discussions
b ) ‘Pramatizes actions, stories, roles
Describes items in terms of sensory experiences
»  {touch, taste, smell, etc.)
. . Develops sense of likep-and dislikes:

c  Uses past tense - ,
Comprehension: »  Retells a‘tory or series of events ‘

Writing Skills: - Alphabet A-Z

@ .

Library and Reference: Demonstra'tgs proper handling and care of books
) oand magazines
. - « ] - Demonstrates proper handling and care of A-V
= e ' ) - "+ . materials used in the classroom
. oo . » -Listens to a story attentively In aV%group
A T -, - -
s 7 4 .‘° h & . ? 5 9 . . 9
"mmnucz-‘@f £ . w0 ’ .
. A on o} L

. Ty e g L a L
. Visual Dfsfp;mfﬁagipri%- . Reeognizes. that words are groups of letters

' ' R % - separatéd by spaces ' _ ‘ ‘

» & ecognizes that words, are read and written from

- % .~ o N k] N

, % left "to Tight . : ,
_— \ : . _ ‘Identifies words that are the same and different
< _ ‘ ' ¢ . Matches color wqrds with eight basic colors

- ) . . A

L}

-

Q N s

‘Discriminates ‘between ending" sounds .
/,é g ) Disctiminates between initial.sounds

~ - " . 'Determines when spoken. names of objects begin with
, ¢ e the same sounds ' h
0 al " Discriminates between words that sound almost al:Lke/

. fAuditoi')/l‘Jiécri,min;a}s{on :
)

Compréhension: Evaluates the reason for the .outcome of .a plcture
) D~ - gequence - T -
' Tells ideas implied but not Pictured in a pictured

- sequence . : .

ro . oL Evaluates pictures for incongruity

o
£
* a

Wi

Writing Skills: . i Prints whole name and simple words
~ . "‘ -~ v - ’ T N ,\

LR S .
*

-

e

R Pt
1
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ABERDEEN AREA o * . " .
‘ *. . GRADE ONE LANGUAGE SKILLS ¥ S
MASTER - '
Visual Discrimination: Recognizes that séntences are made up of groups of -
. words that tell something ’
'ﬁ . Auditory Discrimiﬁation:,\_Liétens and follﬁws three-step directions
f&' e *  Rhymes words '
. \,,/—/( . ) .
- Speaking: . Says name, age*‘address and birthday (month,day)
4 ) : Gives clear two-step directions
Structural Anaiysinz Can discriminate between singular and plural mouns
’ Y 4 . Identifies words which begin with capital and -
. - small letters )
Vogabularyvnevelopmentza KAows and uses the first 170 Doich sight vocabulary
.o words . : N . ~
‘ . o Understands direction words; underline, circle, ‘on, )
T Co ~ ' etc. i . g J/ ' .
Copprehehsion: " Selects pictures which best illustrate semtences or ’
. : paragraphs . Co
Illustrates gtory content, poems and experiences
Writihg:‘ /" 1dentifies and printd both upper ‘and lower case
R letters : :

Copies sentences

Creative Writing: - F Writéq_one sentence about a picture .
: ‘Writes one sentence about an experience
— Library and Reference: Alphabetizes by first letter . ! . v i
. Chooses and checks out books from library a
LT » . o Recognizes .that words in the'dictionary are in
e ' alphabetical order ‘ .
- . ‘ . . Distinguishes between fact and fantasy ..
£ ~ _Reading: ‘ : Identifies colors and reads kolor/nﬁmes -
Thinking: “ Clagsifies obaects into categorieé; ':fhi,ngs, shapes,
, ' etc, . ,
Grammar: Recpgnizes telling and asking sentences

Matches sentence parts to make complete sentences
Puts words together in correct order to make a
sentence '

Supplies words which fit senténce context

i s o e




B — —— - ——————— -

! it
. ‘ \
Lo . et T o )
' ABERDEEN AREA GRADE ONE LANGUAGE SKILLS ‘ ,
' | : ' v
. PRACTICE - : , J . i \
E i Spéik%pg: ' ' Speaks so others can hear -~ -

Tells orally-about personal experiences, interests,

S "and opinions ‘

/ : T Recites poems - : ' -
" perticipates in class discussions

. Dramatizes simple stories’and role plays (usiﬁg own

= ‘ < words) , .
r - ? . . ‘ ' .
. Vocabulary Development :Determines when words are opposite in meaning
) . Comprehension? Recalls the sequence of events in a selection or
* .@? experience L
Notes detalls ’
T ) Recognizes main idea .
. Draws conclusions
Grammar: . Uses action yordg in time order, noting changes in
R ‘ . " words for tense . N
. ' T 4 )
a Mechanics: o -
) Capitalization’ Starts a sentence with a capital letter
, - Begins names of people and pets with a capital letter
INTRODUCE ' . g
~ S T : ’
Speaking: ’ . Properly answeis téigphone
Mechanicg: o 7 . .
, Capitalization Capitalizes letter "I" when used as a word
' U ' s ‘
Punctuation “.Uses a period after a statement (telling sentence)
Places a question mark after question (asking sentence)
e > . eading: - . Reads and follows directions
® ¥ ’ T Recognizes the meanings of signs o
Reads énd writes namés for days of the week
' Grammar: ‘ Recognizes naming words (nouns) — “\
- - . _ Recopnizgs action words (verbs) ,
’. . .~ . Recognizes -describing words (adjectives)

Uses action words with singular and plural nouns
. _ Supplies describing words (adjectivesy * '




Writing: : ,. Writes manuscript letters legibly and with

."  ABERDEEN AREA . ' \

G GRADE TWO LANGUAGE SKILLS . "
' - : \ AU . e N
iiaténing: \ . =~  Pollows a simple oral direction sequence
. . . oL 3
Speaking: B , Gives clear directidns- : yz

Tells story with beginning, middle ,and end

4

Vocabulary Development: xnowa'andauscq 210 words from Dolch Basic Si
e Nord List .
Comprehension: L Follows simple printed directions
Reiterates facts from a given sgory or
e > paragraph

Illustrates. by drawing an object or character
described- in a short story

Selects a best answen to complete a statement
after reading a story_ oL

Retells a story .

» &

—_——
=

proper spacing (upper and lower case)
. Writes names of days of week, months, holidays
Writes address
Creative Writing? : Composes at least a three sentence story about
’ anuexperience : -
Weites' at least ‘a three senténce imaginary story
N . " Writes an imaginary ending to.an open ended gtory
Gives rhyming words. to complete parts of a poem T

,@
Library and Reference! Locatea the title and author of' a book ’
-~ Grammar: Writes describing words‘to complete sentenceq
= Uses number words to describe how many
Survivals - - '_ Knows parents'/guardians’ namés h ' .
PRACTICE .- ' - - ” o o “‘~
. ‘/ B ‘ . . . ) , 3 . \ N * .’“"',‘.
_Listening: ) Listens to an uncompleted selection -and.gupplies
" v _ * a'logical ending , ,
. . .‘ . . * W' k4 B
'Speaﬁing: T Reads with expression g - T
€ o .5 Can answer questions in complete semtences S

Participates in class discussions
Recites poems’  °

yocabnlary Development:” Determines words whiéh hgve similar meaning
. . . Uses antonyms in sentences . ’

i -y o
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" ABERDEEN AREA GRADE TWO LANGUAGE SKILLS - PRACTICE continued

. .
- v L]
v

Comprehension: Predicts the:ou;come'of,a printed seduencc
by picture or oral illustration *

- ‘Library and Refe}ence:Alphabegizes by second letter . .
°. ’ . . ' Uses picture dictionary to find meanings of words
i . Mechanics: ‘ . .

Capitalization - Knows that names of people and pets, the first

word in' a sentence, namss of moaths, deys
of the week, holidays, and the word "1 are
capitalized ° ' ‘ X
R,
. . Punctuation Interprets meaning of and uses an exclamation
7 o ' point, period and question mark -

*

£

~-Grammar: . \yN_Recognizes nouns in a sentence
" Recognizes verbs in a sentence. .
Recognizes describing words in a’' sentence
% : ' ' .Uses action words with plural and singular nouns
' * Ugea'action'words,in time order, noting changes -
‘ ‘ ~ in words for tense ° '
“ ’ . . Formplurals of regular_ and fregylar nouns
tT Writes the missing part to cohplete a sentence '
p " (subject and predicate) . .
' - Knows correct word order in question and telling "
gentences '".. : E )

» v
' : . / T
K N . - . LU -
a

INTRODUCE

< T 'Yocabulary Dévelopmentzléentifies the parts of a compound word .

«
Recognizes that words can have more than one

’ : . . ' meaning
3 ///f”\\~? ! Uses context"to determine best meaning of a word

Lot Creative Whkiting: Writ t least three or four dentence personal’
o ) lettots -
Writes two line rhymes

-
-~

&' ) .
* ¢+ Likrary agld Reference: Uses a table-of contents
Makes a book report using language-experience

approach that elicits title, duthor,story

N\ gummary and évaluation of the book
. Machanics: ’ N T o
. Punctuation Recognizes punctuation used in"a-letter
g . interprets meaning of and uses an apostrophe
) in contractibn%{) ’ ot B
v \:JIQ te )
H \ .
_ -+ Grammar: '’ Uses "E" last
. \ PO , A - .
S . ', ] ’
. Lo




ABERDEEN AREA - . - -

- GRAUE THREE LANGUAGE SKILLS ° .
. ‘ . | .' ' . | : . . ‘ . ‘ N e to
MASTER = C ‘ . /
“Listening: © ' 1a able to listen to an uncompleted -selection ,
- ; and- give a loglcal ending < ' °°
- { ° speaking: _ 'q Gives an oral book report ~ . . -
. - . o . Recites poems ‘ o .
Participates in choral reading . e
Properly answers telephone’ .
Makes an introdnction . \\
o . Mechanics: L o :
- ' Capitalization Knows proper usage of capitals for proper nouns,
. r - o in names of days, holidays and special days,
‘ months, "I"
Library and Reference:Knows how to use table of contents o
s - Alphabetizes by second letter -
P Vocabulary Development:Underétanda and uses words which are the vocabulafy
’ A ‘ . _ of the various content areas :
. - - Understands and identifies synonyms
- o _ Understands and identifies antonyms -//
3 ' ° - . R . , . .
Structural ‘Analysis: _Understands and can form:contractions
. . . . " Understands and can form compound words
t Grammar: _ Can answer questions in complete sentenceé
’ . e B ) * Uses I last ¥ o .
. . . & . . . . -
. _ Comprehension: - Predicts outcomes o .
e . T . . . AL
. - Sreative Writing: Writes two line rhymes E ,
e . . .. . .\1s able to write-a story (at least a half page
- ) y Tt : long) when given a choice of suggested titles

Is able to write about personal experiences

e ’ . ! . v
- t
e 4

-

PRACTICE : ' S .
t Listening: Is able to listen to a selection and recall
the significant details
Spe;iing: - Reads with expressiongk
; g . ; - Participates in class discussions
* & : Makes presentations to class’

’ - Voéabulary Developmept:Useé-dictionary to find meanings of words
. ~ Recognizes that words have more than one meaning
and uses context to determine begt meaning .

’ Comprehension: Comprehends who-what-when-wﬁére
¢ ¢, - s Lo ’
‘ - ' 554 ;2L{ . L ( ’ . .‘
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" ABERDEEN AREA THIRD GRADE LANGUAGE SKILLS. PRACTICE - tontinued

Y Creativé Writing: _ Writes friendly letters
Is able to'write a descriptionm Lo
- Library and Reference: Alphabetizes by third letter
N . . te P
Mechanics: _ .
- Capitalization - Knous that the, greeting and closing of
a letter begin with -capital letters-
ows that the first word in a gentence .
is capitalized™ :
- m . ) . - .
Punctuation Uses commas in lists, days of month, letter
i parts, direct address
Knows end of sentence punctuation :
Grammar: ' " Identifies and writes complete.simple'sentencégi ‘
-~ question and telling :
Identifies subjects apnd predicates of sentences
. . Recognizes nouns, verbs and adjectives in -
: sentences
' Porus singular and plural nouns, regular and
» irregular . . .
’ Uses action words with plural and singular rouns
. In sentneces of a paragraph, uses action worcs
o0 _ in time order, noting changes in words for
s ! tense
INTRODUCE St ’
" §tructural Analysis: Makes new words by adding prefixes un, re, and
. non and suffixes 8, ed and ing
Library and Reference: Uses a glossary . X
. : Can explain all information on 8 title page
' . Uses encyclopedia -
Mechanics: e | o
Capitalizatioen Knows that initials are capitaltzed
) .. Kno@ws proper usage ofscapitals for proper nouns
. S (geographic and titles:
ggPunctuation- Uses period after a number in a list
L Interprets meaning of and uses apostrophe
gggmmar: ' Uses articles a, an, the )
Writing: Writes in cursive
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AN

" MASTER
‘Speaking:

'/f

Listening: °

<o

¢
Reading:
e

é

“Writing:

‘Creative Writing:

Vocabulary:

.
1

Grammar:

PRACTICE

Listening:

GRADE FOUR SKILLS

] \ '
- " . i e

: . -
Asks pertinent questions for information,
assistance, efc. .

- 2 .

- el =
Comprehends, directions and can tell what
the essential‘information is in his own
words. :

Can obtain the answer to a specific
question from reading.

Can obtain the general-idea of the content.
Can identify selections as fiction, or
nonfiction. :

Writes book reports.

el

Demonstrates ability to use appropriate
resource material to aid his/her spelling.
' Kknows the proper use of capitals at the
' beginning of "sentences.
Writes material legibly.
1s' able to complete simple sentence ,
. egpansion.activities. e
Writes complete sentences.

Invents stories for pictures and picture

sequences.
Expresses personal feelings and attitudes
in writing. - - VRN

 Can sense through music the concepts of ’ :
. rhythm, tone, etc., /

- % *
Understands and is able to identify common
homonyns .

Uses a, an, the correctly.

Identifies nouns and verbs. o, e
Identifies subjects and predicates.
Forms singular and plural nduns, regular
and irregular. al

‘ ) S

Demonstrates patiencé and senq;tiviéy while
others are speaking.” -

RN R . '

.




Reading?

. Writing:

°

Vocabulary:

-

-

[

%X

.. - T
Volunteers responses in class.

" Speaks audibly.

Is able to imitate voices in vplume,
varlety of expression and rate.

Makes oral class presentations inclyding.
describing things, book report&».s, aring
of stories, thoughts or experiences.
participates in drama, role playing,
oral games. )

Understands use of sounds including the
principle .of onomatopoeia and gourid

analogles (music to ocean, etcl.) -
Recoghizes and uses other flgyrative
language. .

Chooses to use the library and to use

free time for reading.

Can identify supporting details in a

selection. -~ .

Can obtain the main idea of the content .
from reading. '
Reads with expression.
Uses encyclopedia and dictionary utilizing
guide letters and words. '
Uses glossary, title page and index.

Uses .context to determine best meaning of

a Wrd# ' H - L4

Proofreads and does revising.

Edits paragraphs.

Writes the following types of compositions:
descriptions, poetry, letters (thank you's,
friendly, simple requests for information),
stories {(personal.and imaginative).

Knows end of sentence punctuation.

Uses -commas in a series, dates, letter
parts, direct address.

Knows uses of periods.

Knows proper usage of capitals for geo-
graphic places, titles, initials, and in
letter parts. ——
' Forms possessives.
Makes new words by adding prefixes and

.suffixes. '
_ Identifies and gges homophones correctly.

“otle. P




. ~ehinking: Wm:%wm .
T . Asks questlons or makes critical & ents—

INTRODUCE

Writing:

Thinking:

Grammar:

about ideas. - )

Answers questions with an answer which

indicates understanding and provides pertznenc 4
information. ;

Can paraphrase ideas given by others.

o
£

Uses verb tense correctly. .
Identifies and uses adjectives. . ;
Uses correct subject/verb agreecment

Identifies pronouns and selects correct :
pronoun in using_I or me, he or him, etc.

3

Correctly punctuates compound sentences.-
Writes reports. . \

Distinguishes between fact and opinion. |

Can draw conclusions and begins to draw

inferences and conclusions not expressly

stated. T .
Can ldentify feelings and emotlons bezng
expressed.

Can identify th author's purpcse. . :

dds adverbs. to sentences. o ' -

.o, ..
]S Ty
~

-

¥




GRADE FIVE SKILLS

¢

Writing: -"Knows end of sentence punctuation ?

Knows proper usage of capitals for geographic
places, titles, initials, and in letter parts

Evaluates whether given details support main

. 1deas 1in paragraphs

Writes and edits paragraphs

Determines sequence of paragraphs in an extended
selection

Evaluates the appropriateness of titles

* Vocabulary: Identifies and uses homophones correctly
‘ Knows meanings of common abbrgviations

Reading: Can obtain the main idea of the content
- Uses glossary, title page and index

Speéking: Makes announcements to the class
Places telephone calls and takes messages

Creative Wr{tingi Supplies conversation for cartoons *
Gan create descriptive language ey

Grammar: . .° .Can identify and use adjectives

Listening: Demonstrates patience and sensitivity while
-others are speaking L
* . Follows the main idea of a speech

- -

" Thinking: . “Knswers questions with an answer which indicate$

: understanding and provides pertinent information
Asks questions and expresses ideas’ about what 1s

heard or read

Interprets -and states cause-effect relationships
Can ‘relate events read or heard in proper sequence
Distinguishes between fact and opinion
Can draw conclusions and see inferences
Can paraphrase ideas given by others

Identifies exaggerationh in printed statements
Can' identify feelings and emotions being stated
. Can, identify the author's purpose
Can identify supporting details in a selec€ion
Uses encyclopedia and other references as needed
Uses dictionary to determine plurals, pronunciation
of words 'and what part of speech a word may be
Uses card catalogue T .
Chooses to use the library and to use free time
for reading .
‘Reads aloud with exprese}on
50 : ()O ) t

Vv




PRACTICE continued ¢ : ' Grade Five -

. . . *

. Grammar: Uses verb tense correctly - a, -
Identifies and uses adverbs te

Can identify and supply comparative and superIative }

forms of adjectives and adverbs ..

H

Usés correct subject/verb agreement
Identifies pronouns and selects correct pronoun in .
using I or me, he or him, etc. v co e

Identifies compound subjects and predicates and
compound sentences < o *~

Listening: From listening, sorts out the supportive details : e
that clari¥y the main idea ’
/ V4 T
Speaking: Volunteers responses and participates in discussidns . . .
Participates in drama, role playing, oral, games

Makes oral class presentations including describing

.

- . o things, book reports, sharing of stQ{ies, thoughts’ o
| or experiences ‘
. Delivers a short report . .
Creative Writing. Identifies and uses figuratiVe language and sensory ’
! . images T,
Interprets and writes descriptions of physical ¢
appearance

' Writes poetry and stories

Writings 5 Researches,‘outlines\and writes reports S
‘ ? Writes letters and themes
Proofreads and 'does revising oo
Uses commas in a series, dates, letter partﬂ_ direct
address, compound sentences
Knows uses of periods ' o
. Forms possessives ’ J
! Uses hyphens to separate words appropriately at syllables
Writés quotes correctly
: ) Capitalizes proper adjectives, compass directions
. = when used as definite sections of the countxy
~ . Knows that seasons of the year are not capitalized
‘unless personified and that school subjects ‘are

L

4

not capitalized except languages and 1f they are
followed by a course number .
Vocabulary: Matches colloquial expressiong with their formally
stated equivalents
Uses context to determine best meaning of a word
Makes new words by using prefixes, suffixes and roots
INTRODUCE : )
Thinking; * ., Summarizes information . L N
Reading: Reads and interprets poetry independently
Yy , .
60 £;J_ . . -

it
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INTRODUGErcontinued°

Vocabulary:.

’ s

Writing:

\
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Aruitoxt provided by Eic:

.. P‘ ‘ ! -
b . - . .
,Grade Five .
Aware of shades of meaning :

. Knows uses of colons, semi-colons, dashes, parentheses

Underlines titleb of books, magazines, ‘newspapers,

works of art, ships, etc, ..
. . P
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w

THinking:

Reading;

)

Creative Writing:

Writing:
* z
| N
PRACTICE
Thinking:
Reading:

~

GRADE SIX SKILLS o

)
' P

Can relate events read or heard in proper sequence .
Distinguishes between -fact and opinion :
Can paraphrase ideas given by others

Identificc exaggeration in printed statements
Can identify §upporting details in a ‘selection

_ Uses dictionary to determine plurals, pronunciation of

words and what part of 3peech a word may be
Uses card catalogue ] )
Reads aloud with expression s

Identifies, and Juses adverbs

. Identifies pronouns

Can identify and supply gomparative and superlative !!Lms
of adjectives and adverbs ’

Identifies compound subjects and predicates and compound
sentences

Interprets and writes descriptions of physical abpearance

Uses commas in a serles, dates, letter parts, direct .
address, compound sentences .

‘Knows uses of periods f

Knows that seasons 6f the year are not capitalized unless

personified and that school subjegts:are not capitalized‘
except languages and 1if they are followed by a course
number \

. Capitalizes proper adjectives, compasg directions when

{ used as definite sections of ,the country i
Uses a comma to separate last name from firstname wﬂen‘
last name appears first

Answers questions with an ‘answer which indicates understand~
ing and provides pertinent information

Asks questions and expresses ideas about what is heard or
read

Interprets and. states cause-effect relationships .

Can draw conclusions and see inferences

. Summarizes information

Can identify feelings and emotions beiwg stated

*.Can 1dentify the author's purpose

Uses encyclopedia and other references including atlas,
almanac, thesaurus, periodicals

Reads and interprets poetry independently © e .

Reads maps, .graphs, charts X

Reads for a specific purposé-

Chooses to use the library and to use free time for reading -

l
¥
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Grammar:

Listening:

Speaking:

Creative Writing:

.

Writing: :

8

Vocabulary:
‘ .

/ .
purvivalz

¢

INTRODUCE

Survival:

.. Speaking:

s - . .t ‘

" o ’
.CRADE SIX SKILLS - PRACTIQE continued o o . <

Uses verb tense correctly . - °
Uses correct subject/verb agreement
Uses correct pronoun forms

Can identify and supply prepositions
Can identify and supply conjunctions

~ Can identify and p:opefly punctuate intérjections

From listening, sorts out the supportive details that
clarify the main idea ' .
Volunteers responses and, participates in discussions
Participates in drama, role playing, oral games
Makes oral class presentations including describing
things, reports, book reports, sharing of stories,
.thoughts or|experiences
Avoids negative, qualifying and excusing statements
regarding own -spoken contributions in class interggtion
Identifies and uses figurative language and sensory images
Uses descriptive writing in settiqg‘development

Writes poetry and stories ¢ Y, .y

-~

Researches, outlines and writes reports

Underlines titles

Writes letters and themes

Proofreads and does revising .

Forms possessives ! .

Uses hyphens to separate words and in compound words
Writes quotes correctly .

Knows uses of colons, gsemi-colons, dashes, parentheses™”

’ ..

Matches colloquial expressions with their formally stated
equivalents

Uses context to determine best meaning of a word

Makes new words by using prefixes, gsuffixes and rooéts

Is aware of shades of meaning L e .

Knows test-taking skills

ES -
- e . - .
L - h < vy

“Uses the'proper procedure in taking notes

Knows a study skills procedure . _

Knows how to.use a cathalogue . U

Knows newspaper functions, editorials, news stories,
advertisements, sports, etc.’ -t

!.
[

¢ B

Plans and conducts%gghgntervie . A
- , ) . l.:’r' ‘:._
oy ’ . . " ° SR 4
« a : * L4 . . »
', . ) ) ¢ S
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Consultants: - .

I

N

Mrs. Virginia Driving Hawk -Sneve
- Plandreau, SD 57028

Dr. Hap ¢irdiland

Reading Center

Eastern Montana College
Billings, Montana 59101

Mrs. Selma Evju
905 4th St., S.W.

//‘ﬁandan, ND 58554

‘ {
Jim Collison

Advanced learning Consultants
Formula Phonics
26 12th'S.E.
. Mason City, IA

k4

50401

Hairy éerendzen

.. .EBducational Resea.cch Assoclates

4

., .Plerre, SD

P.O. Box 11339 .

- Albugeruque, NM 87192

Mavis Martin . .. <
Educational Consultant

5314 Canada Vista, N.W.

Albuquerque, NM 87120

Dr. Miles Zintz -
3028 Marble Ave., N.E.
Albuquergue, NM 87106

Jacque Wuertenbarg L.
10 N. Hartnett Rd.
Ferguson, MO 63135

Alice Paul
University of Arizona
Tucson, AZ )

bivision of Elementary and
Secondary Education

Knelp Building

2 !
Dauna Browne, Lorrainc Webster
University >f South Dakota

Vermillion, SD

:
) / °

\

. Douglas,'WY

L !
Dr. Janice Schmoll

Augustana Cgllege
Sioux Fallé, SD

ka:en'nalrymple )
1552 Hamilton L

Ruth Gallant, Rosanne Kessens,

. Marlene McBracken @

University of North Dakota’
Grand Forks, ND

Agnes Ross ' .
Flandreau, SD

Mrs. Elfreda Zinsel

Mandan, ND 58554 7
Afdys Clarke E
Rapid City, ' Schools

‘809 South St¥
Rapid City, SD

. DELTA . . .

., benver -

(& ‘government agency with funds .

‘for training in language - experience,

’-

etc.)

1

-
Dorsey Hammond

Oakland University
Rochester, MI

Mrs. Diane Reiley

Encyclopedia Britannica

Chicago, IL /

312-321-6800

Dale D. Johnson

University of Wisconsin - Madison

Ameri¢an Indian Curricula Development
Program

United Tribe
Center

3315 S. Airport Road

Bismarck, ND 58501

Educational Technical




) .
. Gloria Hdwood
Metra Reading Program
- (tutorial program)
Arizona '
602-969-8702

% . .
: ", Mp, and Mrs. Chesarek
1 Bilingual Education
’ Montana State University
Bozeman, MT
. ‘ e .
B "\ ., ) ,’
.
i : s .
E e :
',‘ Y ‘o -
1 ; ‘
’ o
. ¢ .
1 .
. Ll -
. ] 3
: -3
) A Y
-
. .
N
14
1 ~
Y
i ’ ) . -
A~ LI I
[ - .
Y
* . S
Q .,
ERIC - [
'

‘e

»

N L.
.
[
e
. * «
»
»
A !
C
Ll e
. N .
\
- .
M L
-~ B
. .
’
l {
¢
.
.
H
\
"
.
.
P-4
* ~
* g
ey
L - °
¢
.
\
R -
A .
¢
'




. "INCLUSION OF INDIAN CULTURE MATERIALS

- .

There arc many morcggducational materials and books which include Indian
subject matter thah‘!here were a few years ago. The problem now is whether
they. are any good or’not. It would be ideal if the materials were always
historically and culturally correct. Some of .them, however, contain~con- TN
troversial informatipon. But if we get too picky, we may have po materials -
".again. It might be worthwhile to show children that sometimes books may
contain incorrect information, as they often think they must believe
everything they read,. One must be careful,. however, to ensure that the - \
- materials would not be damaging to the Indian child's self-concept. The
following guidelines for seledtion of books and mdterials was submitted R
by the Lower Brule School: ‘ '
7 ) ‘ 4 * v . ' -
”: 1. Would the book help'an Indian identify with and be’proud of .
his heritage? . )

o ® \

2. Does the book .express Indian values? Might the book hélp an
Ipdian reader to recontile his own values with conflicting ones?

3. How might the book affect the non-Indian reader's image of
Indian people? Does it foster a positive or a negative
Aimige ‘of tﬁe American Indian? ’

4. Is the book sympathetic to the distinctive characteristics
of Indian culture? In terms of whose values and attitud
. 18 Indian culture being evaluated?* His own or those of
° another culture? .

4 - v ”»

5. “Do the-illustrations %uthenticélly depict Indian ways wf life?

. . L
6. Is the image of the Indian presented one of\a_real human being
B . with strengths and weaknesses, who acts in responsc of his own
nature and his own times? LA
1 . C .
7. 1If fittional, are the characters realistically developed? Are
situations true or possibly true to Indian ways of life?

8. Ave fEE‘images of the Indian stereotyped? 0f ‘stereotyping,
.- Alvin M. Josephy, Jr. says in his book, THE INDIAN HERITAGE
ot * OF "AMERICA (Knopf, 1968, p. 8): . . ’

""More common among most Whites ave the false under-

N standings and image which they retain about Indians.
For many, the moving pictures, television, and comic
strips have firmly estahlished a stereotype as the -

. true portrait of &ll Indians: The doun, stoic, .

warbonneted Plains Indian. He is a warrior, he

hes no humor unless it is that of -an incongrous

. and farcial type, and his 1anguuge is full of

# : b

v B




. * ) M . .
Yhows? 'ughst'an&/ﬁ;;ds that end in-'um', Only - . .
. rarely in the popular media of commpnications is .
o L . it hinted that Indians too, were, and are, all kinds
) ) - of real, living persons.like .ahy others and that they _ ;
: - - "included peace-loving wisé men, mothers who cried for.
S c the safety of their children, young men who sang songs - ~7
P ‘of.love and courted maidens, dullards, statesmen, cowards.,
and patriots. Today there are cg*lege-trained Indians,

s researchers, business aad rofé§ onal men and women,- jurists,
ranchers, teachers, and p6litical office holders. .Yet so
enduring is the stereotype that many a non-Indian, especially ,
ooy if he lives in an area where Indians are not commonly seen,

C expects any American Indian he meets to wear a feathered ,
headdress. When he sees the Indian in a’ conventional ) é? C
business suit instead,-he is disappointed!® : '

3 e ™

9. Does the book present both sides of the event, issue, probaemf etc? -,
Does the book contain any factual errors or misleading information?

- . Does it perpetuate? : . . :
. N . 4 .
- . - . " . . .. R '1
10. Are Yoade..wo s (i.e.s chief, savage, buck, squ&w, red skln,‘etc;), v
used in such a way as to be needlessly offensive, insensitive, inapp- ’ .
ropriate? . . < s ) + &

2 Com e !

11. Does the book put the contributions the-American Indians have made to
Western civilization‘in rightful and accurate perspective? -

12, What additionad ;nfégma"ion_might be needed to make the book_more.rele;ant,

. useful, orftp preseit both sides? . Is comparable information presented more
effectively in another book? o oo .
: £ * ) . - - tT tT

- "13. Is the author qualified to write a book dealing with Américsn Indians?

14, Ha¥ the book been. reviewed or evaluated by a person who is‘knowledgeable
about’ American Indians as well as about the subject of the book?

o~ & ~ L

[y

R 15, ,Where and how might this book.be Jged in a school..curriculum to increase )
. ‘- ‘awareness and understanding of the American Indians? :
v+ A guide which would be helpful,-also, is entitled How Communities and American - . >
+ -Indian Parents Can Identify and Remove Gulturally Biased Booksfrom Schools. This
" publication was preparcd by means of a contract from the National Institute of _ &
Education through, ERIC/CRESS to Ms, Rebecca Robbins. The guide focuses on the
* problem of biasedgurricular materials which deal with the American Indian and ©
is also designed to assist in developing strategies for identifying, evaluating,
and remedying problems of biased and inaccurate materials in the curricula of
schools which educate Indian chi#ldren and yqpthiggopies of the guide may be
obtained from: o ' ’

-

L3 .
- -
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‘\ N a ¢ N -
4 ERIC Clearinghouse on Rural Education “
: . . " "aWd smdll Schools - \
P. 0. Box 3AP

" Las Cruces, New Mexico 88003

How ‘can Indiam®culture materials be includéG:iQ the reading and language arts
progtams? The teacher must be resourcefuland try to include anything from the -
Indian world which would relate. The inclugion of Indian literature should
be an obvious must. It can be read to younger children; students can read it
) ) "tcgether~1f there are sufficient copies, and, of course, students should be
. made aware of and encouraged to read books and other materials by and about ‘
Indians. : v ° ’&‘

-

Al

. Teachers have complained that they don't 1like the format of some of the Indian
curricula materials, or that the materials wgre develdped for social -studies or

- some other area other than language 'arts; but a teacher may have to be creative
e and develop their own units, lessons, etc., by using parts-of Indian curricula
Tt kits, newspaper items, books, whatever. Language-arts activities must be planned
from these materials, : ) .
The language-experience method can be utilized to integrate Lnﬁian culture into
the reading and language arts programs. .
A final commant i3 that teachers must learn all they can about the Indian culture,’
present and-past, in order td include it in their ihstructioné!id, of course, in
order to.relate better with the students. - ‘-

Listed here are many materials which will be especially helpful to reading and

N language atrts teachers, but they will also be helpful to ‘teachers in other subject
areas, Some of the materials are primarily for teachers and others Primarily
for student use. They are not given grade levels. It is suggested that each
school purchase a copy of Indian Children's Book by Hap Gilliland, available from
Montana Council for Indian Education, 517 Rimrock Road, Billings, MT 59102.
Reading levels and interest levels'are given for many of the books listed here.

Anothér source for checking quality of Indian materials is: .
Media® Evaluations & Dissemination by Indian Americané, Project Media,\National
Indian ;Educaiton Association, 1115-2nd Ave. S., Minneapolis, -MN 55403.

°
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o MATERIALS D
*igpzﬁnggtatgd Bibliography of Young People's Books on American Indians, ]
., Bureal of Indian Affairs, 1973. Available from ‘Aberdeen Area Office, -
Division of Education. ° ‘ . *
Art and Indian Children of the Dakotas, series one‘fhrough fivé,.ﬁureau T
of Indian Affairs. To be made ava®lAble from . S. Government Printing
Office .

Thé Lower Brule School has devefoped some reading worksheets for grades
4 - 12 based upon Indian materials, available from the Aberdeen Area ~
Offiqg, Division of Education’ or Lower Brule School. '

e

* Indian Saga Posters, Post Office Box 10515, Alameda, New Mexico 87114.

-, Bibiliography—of Language Arts Materials for Native North Americans by
G. Fdward Evans, Karin Abbey and Dennis Reed.  The most comprehensive
bibliography of ESL, bilingual and*native language arts materials for
North American Indians available. Each -item is carefully annotated.
(1977, $4.00) American Indian Studies Center, U.C.L.A. and ERIC/CRESS,
Box 3AP, New Mexico State University.

Literature by.and About the American Indian, an’ annotated Bib]iograﬁhy,
new edition by Anna Lée Stensland, National ‘Council of Teachers of
English, 1111 Kenyon Road, Urbapna - IL 61801 §8.00. P

- ) Bibliography of Contemporary Native American Literature includes.literary ‘
works of Native American authors which have been written and published
within the years from 1960 and mid 1976 apd gives sources of 'such*1it-
erature. Available from American Indian Cutlure Research Center, Blue
Cioud Abbey,.Marvin, South Dakota s )

.

_United Sioux Tribes has published attractive and informative brochures
for each reservation in South Dakota. United Sioux Tribes, Pierre,
South Dakota. : . . L e S

Tepée Storjes, Dolch bqogs-basic bocabu1ary‘books, Garrard‘ﬁub1ishing
~Cémﬁaqy, Chapaign, IL = 61820.

. American Indians of the Plains, (Intermediate-dJunior High) six (6) sdund
filmstrips, Famous Indian Chiefs (Intermediate), bight‘?B) sound film-
strips, Tales of the Plains Indians, (Primary-Intermediate), six (6) -

- sound fiTmstrips, Read Along American Indian Legends, (Primary-Inter-
mediate.Remedial), six (6) sound filmstrips, Coronet, 63 E..S. Water St.
Chicago, IL . 60601 - ' - Y

S 'Akwegasne Notes, Indian newspaper, Rooseveltown, N. Y. 13683, contains
news, information-about books, posters, poetry, coloring books% etc. _

Mrs. Marie Voigt of whi;e_Shie1d School ;has developed materials for the
study of Indian literature 4t the highJfschool level. - .

’ ~
.
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Films, filmstrips and books from the National ggographic Society, Natidgg]
Geographic Society, National Geographic Educaitonal Services, Washington,
D. C. 20036. Especially good book, The World of the American Indian.

_-Films from Learning Cokporation of America, 1350 Avenue of the Americas,
- New York,'N:,Y. 10019 N

] + -

" Héndﬁookzon American Ihdian Education to be published in late 1980 by the .
California Department of Education . L
{ 4

» Four Winds: An International Forum of Native American Art, Literature and

QJTistorz. “Hundred ‘Arrows Press, P.-0. Box 156, Adstin, Texas 78767

sndian films and éther'mafgrials available from Brigham Young Unviersity
_--Press, Provo, Utah’ . ' S ) T

Listing.of Indian Publications in Referencé Encyclopedia of the Ame;ican
., Indian. Periedicals Section is a direct line. for Tibrarians and educators.
Todd Pub]jcatipnif,Pfo. Box 535, Rye, M. Y, 10680 (202) 322-5488.

o

The research staff of the North Dakota Indian Affairs Commission has been
compiling histories of the four reservations in North Dakota; Bjsmarck, T
North Dakota ‘ - R

1

Who's Who Aﬁong American Indién and Alaska Native Women. Will be available
from National Women's Program Development, Inc., 2304 Midwestern Parkway,
Wichita Falls, Texas 76308. T : .

i ~

The South Dakota Oral History Center has published the American Indian
Research Project Index, a subject index of the American Indian Research
Project oral history collection. -~Available at no charge from the Oral
History Center, 16 Daktoa Hall, University .of South Dakota, Vermillion,
South Dakota 57069 T . & . .

¢ -

Any of the movies which-have Been based. on books about Indians.’

<American Indian Literature: An AnthoTogy, éﬁited by Alan R. Velie. Avail-
abte from University of Oklahoma Press, 1005:Asp Ave., Norman, Ok'lahoma
73019. . ’ ‘ - -

PubJications list from Haskell Indf%n Jun{or,College; Léwrencé, Kansas .
660%4. Includes books.designéd for use-in Indian schools ‘ . .

" : ¥ . ’ / .
Herschfeller, Arlene. American Indian Authors: A Representgtive Biblidgraphy,
Association on American Indian Affairs, 432 Park Avenue South, New York,

News York. . w s

PR

Information dfficer% Bureau of Indian Affairs, 1951 Constitution Avenue,
N. W., Washington, D. C. 20242. . Write for books, materials and bibli-
. ogrqphies listing materials abput American Indians. h ’

Indian Historian Press. Index to Literature on the A?érican [ndian, 1451




L)

-
[T
< ]

Masonic AvBnue, San Franctfco,'palifornié 94117.

.~ Momaday, Natachee schott, ed.; pmerican Indian Authors. This book
contains 26 examples of the works of American Indian authors. Dis-
cussion questions follow each selection.” Available from Houghton- -
Mifflin. L

Text-workbook, Indian History and Culture. Writter on the Junior
High reading level. T Contact William Pike, Universlity of South Dakota,
Vermillion, South Dakota. . -

Juneau-Area has qevelgged curriculum guides for reading and.1aﬁ§uage
arts. : C ¢

: ﬁ good source of Indian books is Don Yerger, S. W. Book Service, 2200
North Scottsdale Road, Scottsdale Plaza, Scottsdale, Arizona 85257.

American Indian Readers (Anthrobo]ogy, Literature, Education, History,
Current Affairs, Indian Treaties) separate volumes or in a set. Indian
Historian Press, 1451 Masonic Avenue, San Francisco, California 94117.

.‘35 Indian legends or stories which the students. bring. from home.

o > Zhe Best of ERIC on Library $ervices to Native Americans. Available
W - Fom ERIC/CRESS, Box 3AP, New Mexico State University, Las Cruces,
> New Mexico 88003 .

. -
K3

s ® g i'., Manual for Prévidinq\Library Seriices to Indians and Mexican
| © K Americars. Available from ERIC/CRESS «

»J.‘ 4

" A Kindergarten Curriculum Guide for Indjian Chi]dren. Curriculum .Bul=-.
’T%tin No. 5, §ure§u of Indian Affairs, Available, from. the Aberdeen
~ - - Area Office, Division of Education. » ‘ — -
. " The~Aide din_Indian Ptgg§§m§'contains information on learning styles,
~ self-concept and attitude bui]diqg, culture as important for reading

«¥ < apd 1gpguage instruction, Educational System Planning, Inc., Box 1696,
Woodland, California 95695 .

Bryde, John ﬂpdérn Indian Psychology, Acculturational Psychology -

] . i
Another resource js Rapid City Public -School System; Director of Indian .
Education . . . ‘
. . - - .
Contact South -Dakota Indian Education Association for a bibliaegraphy -,
of indian studies materials. C o . '

" Indjan records are avgiiéb]e from Capyon Records, 4143 N. 16th St.,
Phoenix, Arizona. 85016 ‘ '

American Indian poetry set, cassettes by Media Fair,. Inc., 380 Maple ’
-~ IR .
o - T N
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Avenue W,, Vienna, VA 22180. -

The Earth Knowers: The Native American Speaks, filmstrip and cassette by
Multi-Media, P. 0. Box 5097, Stanford, California 94305

High interest - low vocabuﬁary books by Dillon Press, Jnc., 500 South
3rd St., Minneapolis, MN 55415. Story of an American Indian Series,
includes Oscar Howe, Billy Mills, Crazy Horse, Red Cloud, Sitting Bull,

etc. 1
. .. 1 e ?‘

American Indian Poetry, 4 filmstrips and .cassettes by Educational Dim- i
ensions, Stanford, CT. : .

¢ .
'. Literature of the American Indian by Thomas E. Sanders and Walter W. Peek,
Glencoe Press , ‘ 3

Yoo

Another source - Indian Education Programs, Sioux Falls School District. '

~Hatter fox by Mari1}nrHarris, Bantam Books.

American Indian Prose and Poetry edited by M&rgot Astrov, John Day

American Indian: Read and color books from Don Yerger, Southwest Book
Servcie. | : T

‘North American Indians: A Comprehensive Annotated Bibliography for . }
Secondary Teachers. Available from Don Yerger, Southwest Book Service. '

Sign?fiéanﬁ, American Indians by Jack Mardel from Don Qerger. Southwest
- sFour Masterworks of American ﬂnaian Literature edited by John Bierhorst,
LI . Farrar, Strauss & Giroux and Dial-Press. Other books by John Bierhorst
_ayg?]ab1e from Don Yerger, Southwest Book Service., ' .

hiteRature.of the American Indian by Abraham.Chapman available from
- Don Yerger, Southwest Book Service. - ' o \/)

Yextbooks .and the American Indiaﬁ by Rupert Costo available” from Don
Yerger, Southwest Book .Service

' Bibliography of Non Print Instructional Materials on American Indians
from Don Yerger, "Southwest Book Service

fontempory American Indian Biographies by Marion Grigdley from Don Ye;ger, '
Southwest Book Service ,© . i . ~ N
Bibliography of Contempary North American Indian by William Hodge from "
Don Yerger, Southwest Book Service. ' . .

Indian Legends Coloring Book by Hunting Horse from Don Yerger, Southwest -
Bodk Service. - . , ‘ ' .

. Training 6n "Teachiné Basic Skills Through Cultural Qggjv{tieé" is avail-

"

-J
®

\:l d ' - ' * . . v
ERIC o ,




able from Educational System Planning, Inc., P.0. Box 1696, Woodland,
California 95695. . ,

] 1

>

Heroes of the American Indians.by Stémber. Information available from
Akwesasne Notes. c : :

The Way: An Anthology of American Indian Literature by Steiner ‘and Hill.
Information available from Akwesasne Notes :

vhe _Indians' Book, songs and legends of the American Indians. Recorded
and edited by Natalie Curtis, Dover Publications.

.- Films narrated 59 Iron Eyes Cody by Handel Film Corporation, 8730 Sunset
. Blvd, West Hollywood, CA 90069 .. 5

Films by Multi-Media Producitons, Inc., P.0. Box 5097, Stanford, CA 94305

-+ -When the Legends Die b&'Hal Borland, available from Bantam Books.

Bantam Books have an Inqﬁiry Study Center on American Stiudies. The Center
/ . consists of paperback books and a teacher's guide, Books and studies on
the American Indian are included, d :

- _Seleéted Portraits of Prominent North American Indians, Smithsonian
Institution, National Anthropological, Archives, Washington, D. C. 20560

The_American Indian Speaks, 23 minute movie,oChiéf Dan George gives his
interpretaitons of famous Indian speeches. EBF )

Go Indians! Stories of the Great Indian Athletes of the Carlisle School
by Moss Hall, Ward Ritchie Press N

4

« A Comprehefisive Bib]idgraphy for tHe Study of American Minorities, Vol.
I & TI by Wayne C. Miller, New York University Press ]

. j‘Am The Fire of Time, Voices of Native American Women by Jane B. Katz,
'E: P. Dutton ) : :
- 24 Famous Indians ¢Spirit Masters and tapes) ESP, Inc. Jonesboro, AR,

reading exercises

* Amerdcan Indian Tales and Legends ,by Paul:Hgmihgon, Paul Hamilten
Publisher Te '

/
-

Distionary of the American Indian by John Stoutenvurah Jr., de]ishers'
. ﬁe?trgioggreau, Dept. 772A, 33-20 Hunters, Point Ave., Long Island City,

Books by Lyons and Carnahan, 407E, 25th St., Chicago, IL ‘60616 for grades

WD oe-

Brave Warriors by Norman Wiltsey, Caxton Printers, Ltd. P.0. Box 700,

¥
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€aldwell, ID 83605

Multicultural Education and -the merican Indian, Publications, American
Indian Studies Center, 3220 Campbell Hall University of California, 405
" Hilgard Avenue, Los Ange]es, California 90024 .

- Wew Newspaper for children pub11shed yearly by United Tribes Educatzona]
hn1ca1 Center, 3315 South Airport Road, Bismarck, North Dakota 58501

Indian Craft and Supply Catolog, Del Orr, P.0. Box U, Castle Rock, CO '
80104

¥ <

Rressure Points in Growing Up Indian by Shirley Hill Witt. Superintendent
of Documents, U.B. Government Printing Office, Washington, D. C.’ 20402

The Irees Stand Shining, Poetry of the North American Indians by Hettie
Jones, Dial Press, P.0., Box 2000 4P1neBrook N.J.

K

Songs and Stories of the North Amer1can Indians by Paul Glass, Grosset.

Movie - More than Bows and Arrows narrated by N. Scqtt Momaday, C1nema
Associates :

The Clary Institute NeWs Bu]]etin for Indian Leaders, 3700 Massachusetts
Avenue, N. W., Suite #530, Washington; D. C. 20016

Dictionary of Ind1an’Tr1bes of the Americas, American Indian Publishers,

Inc. 177 F. Rvierside Avenie, Newport Beach, CA 92663

Bibliography of Culture-Based Curriculum Ma§3r1als WEEA Publishing
Center, Education Deve]opment Center, 55 Chapel Street, Newton, MA 02160

Native American Women: A Bib]iogr@phy by Dr. Rayna Green, WEEA Publishing
Center, Educaiton Devieopment Center, 55 thapel Street, Newton, MA 02160

Indian Awareness Test, available from Native American Information Center,
Bacone College, Muskogee, OK 74401 ~

Sitting Bu]] A Profile in Power, f11m from Learning Corporation of America,
1350 Avenue of the Americas, New sYork, N. Y. 10019 :

American Indian Musié¢ for the C]assroom by- Louis W. Ballard, Canyon Records.

Arrows Four: Prose and Poetry by Young AmeFican Indians edited by T. D.
AlTen, Wash1ngton Square Pre§§'7$1mon & Schuster, Inc. T

American Indian Children's Literature and Curriculum Developiient for an
American Indian Classroom available from ERIC/CRESS, Box 3AP, New Mexico
State University, Las Cruces, New Mexico 88003.

The Remembered Earth An Anthblogy of Conte;porary Native American Literature,
ed. by Geary Hobson, University of New Mex1co Press, Albuquerque, NM 87131

-
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- Indiah Sign Landuage by W. Tomkihs? Dover L}
: & .
Sequoyah: Young Cherokee Guide by Q. J. Snow, Bobba

: "
Building-Ethnic Collections: An Annotated Guide for School Media Centers
and Public Libraries, Libraries Unlimited, Inc., Littleton, CO

Indian Legends and Superstitions as Told by Pugi]s of Haskell Inst1tut1on, )
Contact Haske]] as to availability , "

Cry of the Thunderb1rd The American Indians'’ Own StoAy by Char1es Everett
Hamilton, University of Oklahoma Press

Multicultural résources for children, 200 page bibliography, Navajo Com-
munity College Press, Navajo Community Co]lege, Tsaile, Arizona 86556

dndian Hand Talk,- by Iron Eyes Cody, Natu?!graph Pub11shers

. The Fire Plume: Leg;nds of the American Indians by Henny Rowe, D1a1 Press

Stories for Little Sioux and Others Too, read aloud stories by Loraine
Webster, S. & W. Publishing, Box 512, Vermilliony South Dakota 57069

"Amer1can Indian Literature: Teachings for the Se]f " Eng]1sh Educat1on,
1974. .

+

"The Harmony of Nat1ve American L1terature," 11113015 School Journa], 1975,

Film, Legends of the S1oux South Dakota H1ghway Department, Pierre ~

~Talki ands by Aline Aman, Indlan s1gn 1anguage Doubleday ) .i
\Indian chture Writing by Robert Hofsinde, Morrow

Talking Leaves. Jhe Story of Seguoya by-B. Kohn, Hawthorne

Books by M. Friskey, Children’s.Press
~Jim:Thorpe by T. Fall, Crowell .

-Jim Thorpe: World's Greatest Athlete by Robert W. Whee1er, Un1Vers1ty of
Oklahoma Press, Norman "~ ~

Ihe Jim Thorpe Story: Americaﬁs Greatest Ath1ete by G. Sckoo1, Messner

Multi-Media on Indians of North America, 1965-1980, Education & Cultural
Affairs Division, The Nat1ona1 Museum of Man, 0ttowa,.0ntar1o KIAO M8,
Canada N

English for Americna Ind1ans from Haskell Indian Junior College, Publi-

cations Service




.Indian Big and Indian Little by S P. Russell, Bobba

ZTne\S1oux, 80 s]ides, book]et, cassette tape, American Visual Commun1cat1ons,

~The Ind1an Child, a film which may be good for pre-service trainingy Parent/// .

. Audio-Visual, Whe Amer1can Indian IAggx Baker & Tay]or Co. E

¥ -

Native Amechans Today byswHoward Bohr, available from Don Yerger,
Southwest Book Services . ) ,

Amer1can Indians Iodax_by O]ga Hoyt, available form Don Yerger, South-
west Book Services

¢4

ﬂokahexjﬁAmerican'Indians Then and Now by E. Dorain, McGraw ] . X\}‘

Poetry of the American Indian, 50 slided, booklet, cassette tape, American
Visual Communications, P. 0. Box 263092, Jucson, Ar1zona 85726 (602) 623-2565

\d

P. 0.Box 263092, Tucson, Arizona 85726 (602) 623 2565

Magazine F11ms, Inc., 52 Vanderbilt Avenue, New York, N. Y. 10017

Shief by F. Bonham, Dutton g S :

-

Scott Foresman, Meda]]1on Edition L1terature Books contain some.Indian
literature - Y K N L

Audio-Visual, The Story of Sitting Bull, Gr. 1 - 6, Baker & Tay]or Co.,
Audio Visua] Services Division, P: 0. Box 230’ Momence, IL " .

Audio-V1sua1 Tatanka1yatoke - S1tt1ng Bull, Gr. 7 - 10, Baker & Tay]or Co.

>
’ Aud1o V1sua1 »~Bury My Heart At'Wounded Knee by Dee’ Brown, Gr, 7 » ad
Baker & Tay]or Co. . ‘ ‘

Posters - American Indian Legends, each poster ilustrates a legend, Baker . .

and Tay]or Co., Gr. K- 2 .

Encyc];ped1a oﬁaAmer1can Inq’F Scho]ar]y Press Inc.,'22929 Industrial .
Drive East, St. Clair Shores Fr' igan 48080 ;
Segtions ‘on Language Arts 1n Indian Curﬁqculum Mater1als Anadoarko Area ':'.

Office of Indian Educat1on Programs Bureaiso?’lnd1an Aff1ars, Anadarko,

+

-

'Oklahoma ' ) SR ) R AR

. .
°’ .’

Shg Ban News, Ind1an Youth magazine, Trahaut’ Instifute. for Career and

x Vocat1ona1 Training, 5805 Upﬂander Way" Culver City, Ca11forn1a 90230 j

The Native American Image on Filme A Programmers Gu;de‘for 0rgan1zat1ons.
and Educators, American Film Institute, Kennedy Center, Wash1ng\3p D. C.

Information on Hanta Yo, ava11ab1e from Jo A]]yn Archambeaux, 2340 13th
Avenue, OAkland California 94606




Com1ng dzrectory of successful native Americans in Engineering, Math,

<. Business and F1ne Arts Counseling Center. Box 8112, University Station,
, Grand Forks, North Dakota 58202.

-

-~

: . Nat1ve Amer1can Nr1ter s Association, Jack Forbes c/o D Qu, Box 409, .
- Davis, Ca11forn1a 95616 K .

* The Whipman is Watch1ng°by‘Thomas A. Dyer, Houghton-Mifflin

, . Dawining, a slide tape presentation done by Senior Class of Solen, North |
L I Dakota, High School.- Available fram Mountain West Race Desegregation- R
Assistance Center, Weber State College, Ogden, Utah -84408 -

. Catolog and respurce directory by the Museum of the American Indian, T i L
.o C * Heye Foundation, Broadway at 155th St. New York,sN. Y, 10032 - -

L Nations Magaz1qe, P. 0. Box 30510, Seatt]e, Wash1ngton 59801

} " - The Sun €hild, a pub11cat1on for: ch11dren, 240N, H1gg1ns Avenue #4
. . Missoula, Montana 59801 . . ; ;
;, Lo News]etter of the Assoc1at1on ?or Study’ of American ‘Indian teratures;'
A 4 ﬁar] Kroeber, Dept. of English. and Compara}ive Literatures 602 Philosophy:
all, Co]umb1a Un1vers1ty, New York, N Ye LDOZZ Special Hanta Yo {dssue
N o . ., -
., Indian Youth Magazsne, 5819 Up1andergwayﬂ Culver Clty,‘Californ1a 30230 “-.;

& - "
. ~ Indian P]ace-Names by John Rydaprd Unjvers1ty of Oklahoma Press Norman - -
"A Guide to Ameritd’s Ind1ans Ceremonials, Reservations,. and Museums by - i o
: Arno]d Marqu1s Un1vers1ty of. Oklahoma‘Press Norman ; I .
‘o 0~ ¢ o ' 3 R
; " American Ind1an Curr1culum Mater1a1s auai]ab1e from ERIC/CRESS 4 -
’ S . ". °
< Upside Down and S1dewax_, a. collect}pn of essays by high schoo] students
T from L1tt1e Wound Schoo] Kyle, South Dakota® " T .
M ;/' ‘ Nhat Sha]] Our Children Read? A Select B1b11ography of'NatiVe American
. .- Literature,for Young Peoplef Order from.Ruth B]ank P 0.*Box~1559, >
o Mountain V1ew, €alifornia 94082 $7.00° . -. L .
..,-‘ \ . - - nY : ~
S . Daybreak Star Press dévelops and produce§ c]agsrooﬁ'materials on Native
1+ 7 -~ -Americans. Daybreak Star Press, United Ind1ans of=Al11. Trrbes Fotindation,
) Baybreak Star Cultural- Educa1tona1 Center, Drscovery Park, 0 Box 99253,
.o Seattle, Wash1ngton 9&199 (206) 285- 4425 N N
-~ ,,‘. D -\“ . . .
' ‘Fox Runhqng_by R. R Knudsén Avon & . . o L Q
,: oY « Indian Encdbnters by E11zabeth Coatsworth Macm1]1an s ) (. '{ e .
N 3 2o
ﬁ, . .'ﬂ?osters ava11ab1e from Red Sch961 House rnstruct10na1 Mater1a1s Deve]op- 7
' k) - _ T

. . -
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ment. Project, 432 University, St. Pauly MN 55103 >
; : s

e 8 P

-

Integrating the'Curricu]umL Outlines steps whereby suitable Curriculum o

may be instituted in schools. Contact American Indian E

Commission, 450 N. Grand Ave., Sui?;r5»400,’Los Angeles s CA90012, (213)

< e
.

625-6375 - . -

ducation,

-~
o e

-

" Growing-Up and Feéling Powerful as An American Indian, “provides resource *
reading material for grades 4 - 6. Available from the Government ./

Printing OfficeJQWashingrbn,«D. C. 20402-- o
- - Teaching Children Ab&ut ‘American }naians: A Resource Gui

de, from an issue

-of Indian Truth, articles«reference teaching aides and curriculum source-
hints. ' Reprints avdilable from Indian Rights Association, 1505 Race St.,

Philadelphia, PA 19102 - / ~
Current North fmerican Indi Periodicals by the Center
Mén,.Smiihsonian-lnspitution e e

Amgrican Indian Enrichment Actiyities available from ERI
New Mexico ‘State University, Los.Cruces, New Mexico 8800

Nortr; American Indians: An An'not'ated Resource G@idé for-

for the Study of

C/CRESS, Box. 3AP,
3 P .

the Elementar

b4

° . -

a

Teacher available from ERIC/CRESS "
The Way It Is Toddy available féom ERIC/CRESS’ ~ | . -
Non-Stereotyped Indian Literature; A Bibliography by June Kuhl available
from ERIC/CRESS - . T N -
| S >
. ; 3
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e
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department

P

of ' .
l edUCQtlon i - Division of Elementary and Secondary Education
State Office Bullding. Plerre. South Dakola 57501
T cultural affairs few iofe Offie Buling. Pirie. Soulh .

&~ INDIAN ECUCATION PROGRAM .
‘B

In addition to providing consultative assistance to schools, thé reg||n§1b111ti~°
for this off1ce are: .

-

A Provide the U.S. Office »f Indian Education wwth data on e11gib1e
- ocal educatioria, agencies for (1) current Indian enroliment, and
* (2) statistical in®ormatjon on local fiscal effort. .

. . Disseminate Indian Stud1es Curr1cu1um mater1a]s to .schools through
. jnservice to teachers and administrators on strategies and techniques )
to implenent Indian Studﬁes materials in the classroom. g ;N

Adm1n1ster the South Dakota State Indian Scholarship under SDCL
13-55-13 through 13-55-20 to provide financial ass1st4nce ta
students to attend degree <granting 1nst1tut10ns

) d%ve]op increased educational dﬁportunIties for Ind1an students in’
institutions of higher education through (1) the.State Indian Schal-
arship~ and (2) financial assistance through the Indian Teacher
Education loan funds. .

~ .
Provide Training and Consu]tative Services to Indian organizations
or-groups at the local educational levei in Indian Advisory Board .
Tra1n1ng ' . - - -

" Matgrials ava11ab]e . through friservice educa(ion on1y

Indian Ethnic Heritage Studies Curriculum
Seven Units: The Indians Speak for Themselves ,
.y,  Science - An Indian Perspective
s 1 an Memories
~ N -. Qu ' .
’ 2 Government of the Indian People
Learning 2° the Indian People
Social Life of the Indian People
Annotated 81b11ography ‘
Artifacts Kit to accompany Socia] Life of Indian Peop]e
Picture Cards- to accompany-Artifacts ,Kit
Poster: How Wounded Knee Got Its Name and Related Histor1c Events
Inservice workshops on the use of the Indian Ethnic Heritage Studies Curriculum
. - are provided through stateWJde awareness and upon request to the Director of
.~ Indian tducation. . - .
Direcfor of Indian Educatien
Division of Elementary and Secondary Education
©  Pierre, South Bakota : ’ .
ERIC Telephone: 605773-3442 79 0 - "

0




.
INYIan roucacion “ ’ . o
. Divinion of Lleaentary sesl fueaadary Numtl(- ’ o
Plcuc, South bgkuta. 357501

4 -
’ . . . . i

’ INDIAN ETHRIC MERIVACK STUDILS CURNICULVI WVLLOUHLHT PROJECT, 1975 ~
The following materfals i1 Lo av: Jlably Sras the Rlvisior of }’lcmo\wﬁry and .
Sceondary Nducatien after Seatesher 1,73005, Vou may gesefve coples {or your

revicw, by £8113ng out the hettom p.*n of this shvers’ Therealter( 4f you desire .
additional coples) you may place your on"t sor nusber of coples needed. °

> 8

t Indisn C\o:@rnl o Ha tet!n! . . . .

. . -

1. 1 TANS SPEAK FOR TUENSELVES - Alon J. Allery m pages . !
Intermediate level, " » T ; .
,The students are oppascd to thaughts of the Lako(a"hah"‘t heopla . =

. which are exp-ﬂssns in poctry, aarratives and statsmepts ty famous, 3 |

Indipn ;crsm-auucs with activity lc"sous. This unit is co.anosed °

of ten iessons o o o o Dotciled inccructions are included and incer~

esting $liuvctrations aid iu izproving.the seli-concept of ‘the students.

¥ 2. SCIENCE - AN INDYAY PEZRSFICTIVE — Alan J. Allery SO pages s N * o o
Interziediata and Junfor iligh Lewel. ’ ) N
> The philesophy of thec Lckota people . . . nrcessary to, 1ife in ordem-
’ to remain ia harneny with. the uaiverse ¢nd the balance of natute
4s Intervoven inro a vazfety of science activitics and expericnces
vhich develop the posbrs.of obiorvation s . . The basie skills of
scionce are utilized. 1t exemplifies che contributions to scicnce \
by thk Lakota-Dakota people. Illustrations included. . .

R

e o

3. INDIAN MTMORIES = Mopa Aublitz 60 pages U,:per grades level
Cassette c£cconpanies‘Unis. L e TN
. The art of story tellipng will be revived by us.tening to the Indian ’
- . and Inglish versivns of Indfan storics . . . The Sioux anthem prevides
T _ the background music. Suitable for smll groups. Activity material
! $ncluded. 5 . ’ ] - .

4 ~

&. TART OF THE VATIVE AMERICAN WAY IS 70 BE Q"IF"‘ Viora Sa"lft" ‘0 nroes
- Intercediate level, illustrated. : :

Pictures tell the story, of children in quiet activities, alone, ’

\ . end at play with oLhcu.. - . AR .

S. GOVER‘ME.{T OF TiE 'IKDI} PEOPLE - Sister Chal.lcs Palm 50 pages R ..
Interaedizse, Junicr Nigh Level, Cassetie tape. ’ .
A histerical review of the tclacionsh:lp c£ the Lakega-Daketa people \
Miib the governmeas, urawing from the past to the praseut concept of .
nd—-dctemination. -

. . “ -

6. IIARNING wrm TAE INDIAN PEOPIL - Sigter Chatlcs Palm %0 papes
. . This unit 12gins by describing how an Indian boy and gir! ?f lang
o /go_ Jcatned and brings-it vo to-date. to our‘presans day s senodis’ and
88 Xearning occurs for the indian student, Elijsh R].:c-.unmdcr
rveletes personal expetieaces and elaborates on the importarce of - .
)ndlna Education today on o cassetic tapc virich attorpanies the unit. N y

7. SOCIAL LIFE oF THE 1 WDIAN PECYLE - Sistct Chatlt.s Palz 79 page . . :
Intermediate and Junjor Nigh Level. DI : L
An authaicie and complote unic consisting of cight lessons which - )
Introduce. different acpects of the socifal life of the Lakoia-Dakota . : - .
LN ~ people. You till learn of Inéian.customs and thedr value tu the '
o people. Recomsended for teachers who are not familiar with 1ndian . . \

Herftage. *

=

/" ' ’ -
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—— e ——
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e

70: Thewis €. Todd B .
, Stuve Superintendsat of Schouls
o Pviatin of Slewentary amd “Sevondavy )‘duc‘ntim -
Picrre, Saath Dainta 57501, -u ~
Pleane eend re 1 copy of untts checked above i ' o
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THE HOKSILA AND WINONA SERIES. .

WEBSTER, +ORAINE: TWO HAWK, EVELYN .

SOUTH DAKOTA UNIV., VERMILLION. EDUCATIONAL RESEARCH ANO SERVICE
CENTER. . . ‘ x

75 : . ;

219P, .

RIEZ7JAN N . . '
EDRS PRICE MF-$0.82 PLUS POSTAGE. MC NOT AVALLAGLE FROM EDRS.
ECUCATIONAL RESEARCH ANO SERVICE. CENTER, SCHOOL OF EOUCATION,
UNIVERSITY OF SOUTH DAKOTA, VERMLLULION. SOUTH OAKOTA 57069
($12.00) PER SET OF 12 (10 BOOKS ANO 2 TEACHER’S MANUALS)

C 1 .

*AMERICAN INDIANS; CHILDRENS BOOKS; *CHILDRENS UITERATURE .
*CULIURAL ‘AWARENESS: *CULTURAL, BACKGROUMO: CURRICULUM GUIDES
ELEMENTARY EOUCATION: ILLUSTRATICNS: INSTRUCTIONAL MATERIALS

N

*REAOING MATERIALS; SUPPLEMENTARY REAOING MATERIALS R

*SI0UX LLAKOTA) ' ) N
THE 10 ILLUSTRATED “READERS IN THIS LEARNING PACKET ARE ABOUT
HOKSILA{ A LITTLE LAKOTA BOY AND (INONA, A VERY SPECIAL LITTLE
LAKOTA ‘GIRL. HOKSILA LIVED A {ORG TIME AGO ON WHAT 1S NOW THE

',ROSEBL'D SIOUX RESERVATION. HE WAS GROWING UP WHEN THE OLO INDIAN

WAYS AND CULTURE WERE STILL INTACT BUT THREATENEO. WINONA WAS TO

BE GIFTED JN_MEOICINE ANO HEALING. IT uﬁ:fuor UNCOMMON AMONG THE

PLAINS INDIAN GROUPS FOR WOMEN TC HAVE S¥ALLS ANO GIFTS IN
MEOICINE., THESE WOMEN WERE HONORED ANO -RESPECTEQ. THEY PLAYED AN
IMPORTANT ROLE AMONG THE PEOPLE. WINONA WAS 10 BE ONE OF THESE
"HIGHLY RESPECTED WOMEN. THE HOKSILA STORIES ARE: “HOKSILA“,
"HOKSILA AND THE WOLF", *THE FEACE PIPE*, "THE VISION®". ANO "THE

HWASICU”. THE WINONA STORIES ARE: "WINONA®, *WINONA AND THE Fapn®,

"WINCNA AT ‘ON THE TREE’®, "WINONA BECCMES A WOLAN® . AND "WINONA

« Y AND THE SACRED MEOICINE®. THE TWO TEACHER MANUALS ACCOMPANYING

THE READERS GIVE: MOTIVATIONAL INFORMATION TO FRESENT PRIOR VO
REAOING EACH STORY: DISCUSSION QUESTIONS TO STIMULATC THOUGHT AND
TO ASSURE THAT ALL 'CHILOREN LEARN FRUM THC STORY: A HORKSHLET TQ
BE USED_BY THE CHILOREN INOIVIOUALLY 0 FURTHER REINFORCE THEIR
LEARNING: AND SUGGESTEO ACTIVITIES TO CORRLCCATE WIlH THE STORY.
T1HE-SUGGESTEQ ACTIVITIES OO NOYT REOUIREC SPCClAL MAVTERIALS OR

EQUY PMENT. {AUTHOR/NQ) i -

22
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SHARNIEON CUUNTY- SLuuULd o ' Lo )

BATESLAND, SD ' $7746 : - L,

. . . - d .'.‘\
the folloving puwb 11catxons canbe o.rdercd : PRI . .
t Title - ‘ ;',Z Sl selowo s Tt T U HANDLING COST
: R e S I S Y
' Lakota Studles Handbook L AN A LR S .00 . -
"—9—-. - _ . o o..; S ...:..._- “‘I"..' e ! . ‘. "L \.-’::’.;

T 1.75

3

Lekota Activity Cards B P

I'would like my name on Yol nes s ggpdr,_ ?frce_) 'mailing list:

° 4’

. Materials which will be _{‘eprj.n\teil'ac"cordiﬁg to requests received.

80"
/s

v

i s

)

;

_':-_:: Sinz'le Topic Folder 2 o i 5.75 ';::‘ }
. Iktomi Comic Book L _‘;‘i 1‘55.:§¥¢" s
__;__ “Iktomi C.:oito;'i'ng.quk. CL o - . 1.75
- Wath Sicills ,Pn')gress Record '1.25‘
— - Math Teachers Guide | | . L 2es0 L
— }hth Skills Mastery Cards - Prmary Set; Int. Set (per set) S 00 -,
. Communlcations Skills Progress Re\cord ".."' ~~3.25
; ) Communications Skills Ma;tery Guide . _ _S.’OO
_;___ Re'serva..tion Teacher!s' Resource Guide ; : 1.50‘ _{
_____ Gifted C}uldren S Hand) ook (reV1sed) , . 200
—_— .Hand ook for Parents of Small Children ) 3.00
____ Teachers Gu_1de Mtk Placemgnt/}-hstery Test- 400
N 'C_ommuniclat“iong';A?,‘c';:‘i‘viti/e,\s_ - REEEE .‘ c 1.50"'.
—_— -Com‘m;xhication-s 'Crﬁss'-'Referehcing, Reading ‘ ] . . 1.50
______. e Communications Cros;-Refer,Ncmg, Language . ‘ ;1‘.5.‘0 '
—_— A;t Recipes ‘ e - . ' ‘:\ . 1 ’ ‘. . : /:: . -37.50 "
. Yetnc Componeni Kits & L ' ﬁ '.5-‘0.0‘ : ”'
. e - R B . L
_____ Lakota Act1v1t1es - Prmary L - : K - 3 s ;._so.‘ )
___:___:‘ La‘L;ta Time . Lm% \ . "'. V S : *.1.00 o ,
T - R ORGANIZATION_ T lg' e
ADDRESS: . ToL s ' N ‘ | o
' R . .
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PRIKRIARY READING AND LANGUAGE
ARTS PROGARAM COOPERATIVELY
DEVELOPED
# eThelndian Reading Serles is a reading

ennchment pregram with high Interest materials at
the primacy re'ading level A

e Developed by more than 250 community people
from many Northwest Indian reservations

e uncer the direction and guidance of a Policy Board)

, " Jeptesening the parlicipating Indian communities

e In coope-ation with the Northwe'st Regional

Ed catwnal Laboratory and the National Insitute
ol Educaton

" HIGH INTEREST MATERIALS MEET
SPECIAL STUDENT NEEDS

e Thedndian Reading Serles has demonstrated
broac! educat:onat appeal{o Indian and
non-lndian parents, teachers and students

* While meeting the objectves of
Expanding student interest in languago arts

experiences
Increasing student skills in tanguage arts activities
Improving student feelings of competence and  °
success in communications skills
Reinforcing a positve sell-image .
Praviding all students and teachers with a greater
understanding of the Indian heritage

'POSITIVE EVALUATION OF,
AUTHENTICATED STORIES AND
~ LEGENDS >

e The indian Reading Serles has been\
authenticated by the participating tribes

® And field tested with over 1,200 Indlan and Non-
Indlan children in 93 classrooms .

, » With encersements and recommendations from
State Supenntencents of Public Instruction in
idaho. Montana, Oregon and Washington

® And enthus.astic acceptance by schools, librarles
and educators throughout the United States and

oy Canada
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: THE INDIAN
READING SERIES:
Stories and Legends

_of the Northwest
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Beavericn, Q'egon 97005

, K P




e 3y

, TR
_ T L T R A

Al b L

o L . R e es e
P LS P wad

sy il PO S e

* A Primary CGrade
Language Arts Program
Developed by Indian People
of the Plains, Plateau and Coast

Yow accepted and being used extens:vely
nationwide in 2!f settings — Indian and non-indian,
The program is structured on a common sense
approach and easily usable miking it highly
acceptabie by all students including B.lingual
students using Eng'ish as a second language and
advanced students using English as their primary
language.

STUDZENT BOOKS

The 60 student books in Serigs §, I and Iif present authentic
Indian legends and contemporary storias of interest to stu-
dents. The books aze entertaining, and show hov: didterent
indian tnbes expla:n the vcrld around them and show ora
another how 1o kve. When used along with a basa) readiyg
program, the books are designed to improve reading com-
prehension, dassroom padrtcipatien, and wrtien and ofal
. language skills. ‘fhey make reading fun for students.

v , Sqtlesl&S.OOSedesﬂSSQ.NScﬂesﬂSSS.Oo
TEACHER'S MANUAL . .
(o) b/ 5 . .
S - The Teacher's Manual apples to ali hree scries and is 8
comprehensive guida covenng cultural back ground iInforma-
ton, procgram objectives and ratonale, and teaching ac-
-tivities organized around Indian cutture and utilzing the lan-
a guage expenence approath io leasning. Tho aciivities are
. . L ' Do designed 1o heip students leam how 10 think, rather than
NI Le . s v what 1o think, and mclude'pantormime, puppet dialogus, role
w3 Series | Titles Series ll Titles Series Il Titles' |, playing. making songs and dance - The Teacher's Maryal is
iy “ J . . _ L essential for wlzation of tho Senes.
<3 o 1 Cayote end the Sters (Wa™ Sprnge) 1 EAd of Summer (Crow) 1. of e (Warm Spenge . ; 5 .
wna 2 7v-a Wasiswsed Ancg Capturnd (g Springs) 2 Munder and e M s (Vactioaroot) - 2.?:' i ot o Eactr (\Vamszvnp) . $12.95 (Inclades Ac Gulde Cards) ' . N
J 3z b aen oo 3 vy Codmhmh&:‘fmé&ow : 3. The Blsciak Denca'(Btackicut) ‘ AéTlVI GUIDE CARDS -
< 0 1 Bt 21 INOTmen Chyerne) Wk of 810 Coyote Tacked Each Over & How I wmen Got % Spors ) Y . -
T : "'»- o :"‘ towetyen C"Vr“N) : iWNNz&yl) o S tostr e Fog uur.-nomsﬂs’v&'\} - ' .
a I R e . 4] - S Patimes 1 &1 P apermunt (Buachlest) €. How 10 Be 4 Fr.07c (W - . Ry .
%’@:’ o et L uet None Bennochy T [ hc:.n:’muq (v Serege) - ' Nhowins Mma:g ngE:;"mw sﬁf;l Care 1 Be ) * The 60 Activty Gude Ca::ds provide wgmw mionfation
/ : g -: $ansy c :'?whu“uﬂnml’ub\n cce‘;)’ ) Wm:‘-:ow) R . oneach story of legend, idontdy tho posdve o
sz SontA L gm siCr o A ls 10 ‘ahrd Coyute (Hiothem L) & Rascoons < £y 3 30T Rngad Tad [Shoshone: Bannock) mgemms s!specmctoaau L.
. 10 % .0t v ~ang ] Ve t/f:'ﬂ (Warm Sprngs) 9 10 Gorat 13300 (LA ua N o 9 Coyole ernd O'g Sroshune flannodh, . > ugge ) g '-
- . :; fomene :.ao': -y o 10 ;n.- Rxbew (Narvs s;.‘..,s: to.Corx::d iowlmw:) ! . which are coded k’;the Teathor's Manual. . ‘
o S Nomeee U f O YA Warm Sorag) 11 Ihe Line ire Wi Je Lame D Jacksen's Bay (Sholomisly 11 How he My Wey Gol o the Shy (Wi ° ol .
- 13 W, ame 3 hop i - 12 Cupanandine uums-.ovtp(.sm 12 inkcoms and e a:mw'('x-.s&a'\o-sx‘ns“_ Included witts Teacher's Manual . h
vy e el ?T 2% Rutervaten (f:q’ » ;:oCm;(hsmrw-Sc':x) c U e Horze {Shushone-B ’ : .
o T WY s ~stvos Favgms evvaem . 3 .14 lopew, Sumend . 14 The Goog Hs » Frsher Jamonown-Clatam) : 3 ) f
:ﬁ’;, :G. LR TN oA} “ ‘ e - 8 tmuﬁ"imry.lzn:)u “ ' - * l’; mma«m&:m(am::‘)( cAssmE TAPE ' ;
” ey A iTvmmeny o b 18 Naw Bns Learrsdie Fiy (\adwhe 16 TAna Ao & (Trowy’ P H -
. ',‘,,4 " :‘r- B ACY e i oet) VI 105t 43110 e 105 (B achicet) 21 m.n.un.u:(::-iwm(swnvs) The Cassette Tape, Lite Songs and indian Dances, isvak- .
PRV TITIR RS . 18 haw Cot* 3nter Lo3* Hey Tat (Warens Sprege) 6 18 Ofa A Mape (B Mcot) 4 able i tung mood asse solact aching
E‘ J? W Mo - v-:’.m l.t"n.-mn, 1) Ovs Jintonts (::aA.Swf,p)u i ‘ 19 YN:;;":::(M»WU (A ur 0ne . m S0 the and nbal b‘ Od le .
PN A . N Lol w‘nthd‘mu'.n(:mnowraboum 20 Co,ete ar.ct the Measn Mouniaw Shecp suvites. -
T — - Lo Sounid) $6.25 .
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- ‘ (K-12)

Since 1972 the American Indian Curricula Deve]ofment Program has assisted .
Indian as we]] as non-Indian schools in the Plains State region.by deve]op1ng a P1a1ns
" Indian curritu]um for grades kuﬁaergarten through senior high,
In 1972 Satellite Centers were set up on each of
the Five reservations in North Dakota.

1. Turtle Mts. 4. Standing Rock
2. Fort Totten 5. Sisseton
3. Fort Berthold © °* Central Office

There valuable “cultural 1nformat10n was, Gathered from tribal elders by Native American
researchers. .This information was documented and returned to the central office located
in Bismarck, No#th Dakota. A staff of wr1ter$ deve]oped and published by 1975. the K-8
TraditonaI Indian Plains™Curricula, along with 18 s]1de/tape shows. :

_ K-5 KIT (primary) . -8 KIT (Jr High).

1. 8 Units’of .Study (cards) 1 wFive Units of Study (books)
Indian Family - Foods o Circle of Life- social customs
Dwel]ings . -Values - ) ! , Peace Pipe- religion
Communities Animals . . . “Plains Indian Arts and Crafts
Education " Birds .. Indian Country- history

2, Tbooklets . .. QFethert Esch= bjographes

* 2, Teachers Manual

'3»n35 overhsad tranSparency origtnals
3., Fourteen 11 x 17 posters )

2

4. Teachers Manual -

*The 9-12 Curriculum Kit was completed in December of 1976 with an emphasis on .
Contemporary Issues facing the Nat1Ve _American Student. Also 5 slide/tape shows were
produced to compliment the Jr H?gh Kit. The two Nat1ve_Amer1can'Stud1es Units in the
| Sr. High are: : '

" A o b L
SOCIAL CONFLICTS J ) S .FINE ARTS _
1. Units of Study . . 1. Units of Study * T
- Prejudice - " .. .. " Art i . - _
Indian Education CoL T Mste " .
American1zing The' Indian ~ '*  Literature ot o
Bureau of Indian Affairs ", . " Dance and Drama ‘
Teachers Guide. . . 2. Teaghers Guide ' : -
3. 10 Student Handbooks pamphlet by BIA:. 3. 10 Student Handbooks
4. Activity Cards 9. ggpgﬁtugﬁt$egp?g:t 4, eight postens -
5. Transparency 0rig1nals < Native Americans 5. A2- 10 x 12% symbolism and design

6. poster ana B.I.A. organizational chart *, - 6. 10" profile cards (artists) p]ates

AR\!:tive Americans by William Meyer. paperback ~] .one cassette tape of songs.
il 9 , . 85 . S
3 w
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INDIAN ADULT CURRICULUM DEVELO}P'{ENT PROGBAM
United Tribes gducational Technical Cente?"s dedication to
Indiar Education has resulted in the establishment of several Indian Curriculum
Projects one of which is the Indfan Adult Curriculum Development Program (IACDP).
This project was 'ln'lt'lated 'ln 1975 in response to needs perceived by the Adult
Education Department of U.T.E.T.C. , Bismarck, M.D. IACDP was established to
"develop Indian related s'tu*dy mateHa]s for the GED that compreHensively taught 7
the skills needed far the exam but that presented them within a culturally .
famﬂiar context. _ .

FIVE UNITS OF STUDY: (BOOKS) .

1. Engl’ish Skills -for Indian Awts-_ granfar

2. Math ‘Sk'ms for Indian Adults- math concepts ]
3. Social Studies Skills' for Indian Adults- social conmentaries
. 4 Literature Skills for Indian Adu]ts- co]lection of literature
7 ‘ o 5;‘ Natura] Science Skills for Indian Adults- scientific pr1n;jp1e_s

s, - . e

’ N - 4 ~

American Indian Currn:ula Development Program - : \'

3315 S. Airport Road L. .

Bismprck, ND' 58571 - ,, -, - : ' . .
'rt" \. ’ . . Sty .' . . .‘; ) ‘ /\/

. .
. M v
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8:" . L ..
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SYNOPSIS
k|

American Indian Curricula Development Program )
e S1ide-Tape Shows

'Kindergarten €hrough Grade 5 i -

-2,

@

‘ndians & Time - It illustrates the many names app11ed to the moon by various

Plains Indian Tribes. . Desdgned to correlate the moon and its
names with the names used for the twelve months of the year

Indian Commun1t1es - To develdp the understanding of a community. To understand

. * why different types of homes exist. 'To show that everything
- used in building-a shelter was prov1ded by nature. To understand
the role of the "centers" in-today's community. ~

'

3., Indian Fam111es - To expose and enrich students understanding of the trad1t1ona1 *

and contemporary Indian family. Encourage student awareness of
the close family relationship between each one of 1ts members.

Indians &‘Big Game Animals - Fam111ar1ze students in grades 3-6 with many of North

T Dakota's.large animals some.of which are now extinct in the state.
Emphasis is placed upon the Indians' uses of these animals.

Our An1mal Friends - Designed to 1ntroduce a few of North Dakota's common animals’

to the young student. In rhyming verse children are told about.
these animals and how Indian people used them.

Learning From Each Other - Designed to show students what school was 1ike for

Indians long ago. Portrays‘the skills children needed to léarn
- for adulthood, and how they learned these.skills.

Medicine of the Flowers I.- Familiarize andfor 1ntroduce grades four and above to '

some of North Dakota's summer wildflowers. The emphasis is on
indian uses of ‘the many plants. Included are plants used for
medicines and foods, which bloom in June and Ju]y '

.

Medicine of the Flowers Il - Familiarize and/or 1ntroduce students grades 4-6 with

some of the wildflowers found in North Dakota.

Small Pra1r1e Land Animals - Fam111ar1ze students with many "of the smaller animals

found, in North Dakota. Emphas1s is placed upon the “¥hdian's use
of the an1ma1s for med1c1hes, food, clothing and decoration..
> L .
Indlans & Fur-Bearing Animals - Fam111ar1ze students with an1mafs of North Dakota

. + that are fur bearing. Emphas1s is on how the Indians made use of
a]l these animals. S

0

Little Brave Bear & tbe An1na1° - Introduces sone of North Dakota s animals to ihe

students, particularly in grades 2-5.

L
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12. Tatanka - Shows the role played by the buffalo in the lives of the Plains

‘ Indian peoples. ~ . . .
13. Plains Indian Foods - Designed to show studgnts some of. the' foods obtaified by
PTains Indians. It is for grades § and up, because of it's length it
could be shown in two parts. '

14.” Indians Homes - Designed to show both modern and traditional Indian homes. i
‘ Emphasis is placed upon traditional homés of Rorth Dakota Indians. - ¥

15.- MAGHIDI MIA (Corn<Woman). - Designed for grades 5 and up, isitﬁé“memory of an
) old womany telling of her 1ife and times-in an Indtan village.

16. Trees Used by Indians - Famiiiarize studeffts in grades four and above with trees’
“found in North Dakota. The main emphasis is placed upon the use of the' .
¥ .

3 . S

tress by North Dakota. Indians. .- . :
17. Medic¥he of the Shrybs - Familiarize students in grades’ five and above with the

o many shrubs- found in North Dakota. The main emphasis is placed.upon
the use of the shrubs by North Dakota Indians. , -

13

18. Messengers of the Sky - Introduce students in grades-3-6 with .some of the birds-
' found in North Dakota.- Emphasis is placed upon the importance of these
birds to the Plains Indians. , A

*.

¢

_ JUNIOR HIGH (6-8) SLIDE TAPE SHOWS

»

1. Memories - Acquaint the students with various Indian leaders and their natural.
o respect for their country. This show will also give the students a

. conceptual insight into the plight-¢f the Indian.when the White society
came west. . : . ‘;"

2. Arts & Crafts - Familiarize students wité the various arts and crafts used by the
: “Indians and how Mother Earth was made use of when making the dyes and
\ ther materials used for their crafts.

3, We Are A1l Brothers -~ Reinforces importa%t and hard to understand cgﬁtepts in Plains
refigion. It lends ites1f to deep and -thoughtful.ctonsideration and will
no doubt be of great interest to young minds: . e

4. Celebrations of. Life -~ This slide/tape show deals with Plains Indian ceremonies.
The concepts developed are the relationship of Indiar’ ceremonies with-
_ . nature, artifacts used in.ceremonies and their symbolism, and individual
L - and gtgpp ceremonjes. . L ~

!5, As Beautiful As The Roses - This slide/tape show gives meaning to trafiitional Indian
music as it is unfamiliar to.many young people and adults, Qreakdcwn

_ Indian stereotypes, show students that ‘Indian music.is changing and
creative, show that-music conyeys many things. T e //
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. . GOALS F@R A CULTURAL CURRICULUH«

4 ° Y

. 1.« To help the ehild develop a postive 1mage of h1mse1f as an Ind1an L ® T |

—.\2. To he'lp the. chﬂd develop pride 1n hﬁs "Indfan and&riba] her1tage \ st

_ 3. To 1ncrease a chﬂd S awareness of Ind1an and nof-Indian cu]ture s:, .
. | I < e
: 4. To deve]op a child's know]edge of s!mﬂarities and d‘lfferences et -
. ) - LN /; . ! ,‘i . s
. - between varfous Indian cultures. PN T e
5. To strengthen the chﬂd s .ability te partici‘pate :in and. contribute f
v meaningfully to both Indian and non-,Indian cuI—td»res BT
o % . 't . .K.
_6'_. To- emphasize positively an Ind1an chﬂd., home experienc‘es 1n ‘the. Tv o
" school env1ronment To a‘rso levate’ the ext‘ended Ind1an famﬂy RS
as mode'l figures for Ind1an chﬂdren T U™ ?‘ ..
'_’ ( ) ' . | IS o’s‘.
7. 'To 1ncrease the Indian ~and non- Indﬁan teacher-and’ tgacher s a1des R
knowledge and apprec1at1on of their history and cu]ture t . .'.‘"‘e.. e
8-—~To make the “school" experience and. the "home and comnunity" er '3 R ?‘
1nter-changeab'le thus increasing his motivation\to Jears, -~ e
. :.,
. 9. To give the child chances to deve'lop and experience goals,, d1rect1qn,
character, creat1v1ty, discipHne, 1ndependence and“ sp1r1tua1 strength
o 16’ “To keep alive and ﬁatred the memory oF the child's Peop1e *, - . ..
» ) ‘ ¥ ”\_
: . e
{ - . N .\g\";
.APPROACHES: ol
- Indepepdent werk 4. 'sma'l"l group 1ife experiences N
R a, . . * ‘
learning centers ™ peer teaching extra curricular ~*°
~ : - S SR . _clubs- = e
mentorship ., simulation games 7
L L . : supplemental 1é 1ng “
.resource people - project_s , o materia
. field trips ' team teaching "Happenings"

3
N\
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N INDIAN CHILDREN/GIFTED CHILDREN CURRICULUM

o~ b

Tﬁgifndian children/Gifted Children -Curriculum Project was
" L ]
nitiated in 1976. for the *purgose of meeting spec1a1 needs of gifted Indian

e
e

,students at Theoﬁ‘?e Jamerson E]ementary School, U. T‘E T.C. Campus, Bismarck, - .
North Dakota The primary goal of the 1976-1979 project was: to deve]op

.
¢

N TUEHtTf1cation tools for Gifted/Talented Indian Children: and to writé' materials ‘

" and ac\1v1t1es des1gned to foster thse 1dent1f1ed talents. The Indfan

. &>

, ,Children/G1fted Children’ Curr1cu1uﬁ‘has designed material for Gifted/Talented

Indian Children in four subaect areas: math, science, musio and art.

3 ;.r 7

~
> o - . _ 1Y R -~

MATHf SRR . s . MUSIC R
So L Additont ., - """ 1. Theory : |
. . ' \' N
< , 2. “Subtragtﬁon_ e ' < 2. Jdermony.' :
T+ 3. Multiplication ’ . 3.7 Melody
4. Division - T . 4.~ Rhythm
. . .
5. Number Systems® ' N
SCIENCE oo ’ ‘ ART
MOTHER EARTH EXPLORATION UNITS’ .ot INSTRUCTIONAL UNITS
1: Creatures Big and Small;‘ . 1. Black and whjte
2. The Forcee of Nature ' r! " 2. Color’
3.7 of the Earth . & 3, Two Dimensional Objects
4. Look Beyond The Stars - -. 4. Three Dimensional Objects
5. The Unseen Powers ) REFERENCE UNITS ’
) —/— 1. qui]t making 8. do]],ﬁaking
. 2. beadwork % 9. basketry
> ’ 3. pottery 10, rug makiog ‘
Py 4. acrylics and oils-" 11. mask making
5. drawing and design‘ 12. cake decorating
~ " 6. macrame . . 13. phatography’
7. weaving .

94
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THE SUPPLY STORE HAS AVALLABLE FOR SALL THE FOLLOWING BOOKS “PUBLISHED BY BLACK u}u.s STATE
COLLECGF- IN CO%IUNCTION WITH THE CENTER OF INDIAN' STI'DIES: . '
QUANTITY ‘ PRICE  ToTalf
UNIT x.’\-stw;'.‘gx (History - Legends) = = = « = = = = @ = = = < $4,05 o
_UNIT 2. TIOSPAYES  (Band - Fatdly) = = = = = = = = .- e === 1,25 *
UNIT 3. MAKOCE (Land) = =" - « = = m e e ecareaae 245 N N
UNIT 4. LAKOTA WOHILIKEEGNAPI  (Economies) = = - = = = = = = - .9
___UNITS. ITANCAN (Goverament) = - - - - % -rf” ------ .- - 1.8 \
“NIT 6, LAKOTA WOSKATE (Ghimes) = = =emm ere—wwo s T o= .85 . i
—=—"":EACHFRS RESOURCE BOOK FOR ABOVE = = = = = = = = - - - e e 2,28 . h
LAKOTA SOCIAL'SYSTEMS = = = - @ = @ = = & = = = 0 o = = = = = = .-2.25 ‘
INDIAW EDUCATION (2 VOLLME SET) =~ = -~ - = = == = = = = = -~ 750
R EDUCATION OF THE CULTURALLY DIFFEREXT = = = = = = = « ¥ e -~ 5,65 ;
s TRIBAL LaM & nsv?%m.::r POLICIES » = = = = = S0 0 0 0 0 o = - 1.80
) TRIBAL LAW, TREATIES & GOVERDMENT = =~ ® = = = = o o o = o= = = = 2.25, “
LAKOTA ORAL LFTERATURE——- — e e e e e m e T e w s 1,20 - o
AMERICAN INDJAN POLITICAL SYSTEMS = = = = = = = = =sc = = = = = = 2.10
RESERVATION ECONOMIC DEVELOPMENT - e mmemem - 3.80 .
' SIOUX KISTORY AND CULTURE (3 VOLUME SET) < = = = = = See--- 790 L ‘ '
PERSPECTIVES ON TEACHING AMERECAN INDIAN LITERATURE = = = = = = = 2.10 )
INDIAN COMMUNITY ORGANIZATION AND DEVELOPMENT = = = = = = .- == 190 " __
AMERICAN INDIAN STUDENT COUNSELOR HANDBOOK = = = = = = = < SN L
LAKOTA LAYGUAGE I = = = = = = = P P ' 1.90 °
‘ LAKOTA LANGUAGE I LABORATORY MANUAL = = = = = = = R .05
: LAXOTA LANGUAGE 11 = = = = = = = =« = w o oo 0 Juem oo e n 1,70 S <
Yo LAKOTA LANGUAGE I1 LABORATORY MANUAL = = == = & = = = = 2= --"1.05¢ -
LAXOTA ART IS AN AMERICAN ART - VOLLME § = = = = « = = = = - == 2.5
LAKOTA ART 1S AN ASERICAN ART = VOLIME Il = = = = = = = = = = v~ 5.65
LAKOTA ART IS AN AMERITAN ART  VOLUME III = = == = = = = = - - 4.70 7 .
. __°_._ VAKOTA ART IS AN AMERICAN ART = VOLUME IV -~ = = = = = = S = 470 :
POSTACE AND HANDLING *AY FOLLOWS : . ) . v
K ONECROOK onnsazn S -FL- - e =Moo ee 1:50
¢ EACH ADDITIONAL BOOK ORDERED = = = = = = = == = mie = = = = = = 3§
! ) SUBTOTAL:
TAX  (SOUTH DAKOTA RESIDENT ADD 5X) ~ -7 -
(NO TAX ON OUT-OF<STATE ORDERS)" ) .
T o, i . TOTAL AMOUNT ENCLOSED: - . N
- PLEASE MAKE CHECKS PAYABLE T0: THE SUPPLY STORE L
, : > BLACK HILLS STATE COLLEGE
- v SPEARFISH, SOUTH DAKDTA 57783 . ] )
ALL SCHOOLS, COLLECES, AND PLBLIC_AGENGIES MUST SUBMIT A PURCHASE , :
¢ DER_FOR_BULLING: ' L .
AL ORDFKS FOR 1.~:n1v1nu:\|.s/.\msr RE_PREPAID. ’ .
© LLEASE MAIL TO: .
T
J ) . v /' ~ .
- . et e PP
L 91 . % T :N* { n’aéﬁéifh«'g’..
ERIC . 0 . PR
ransuiaioc KOS Y et uytal ‘Muh i1, l'Jm.. - hd ~ o :
e v .




" NEBRASKA "CURRICULUM IhSTIIng ON NATIVE AMERICAN LIFE:,
NEBRASKA NATIVE AMERICAN CURRICYLUM TEACHER TRAINING INSTITUTE

. LIST OF AVAILABLE MAIERIALS
(The fo]low1ng materials are ngw or will soon be ava11ab1e, those marked with

a * are available now. They are offered for sale at.cost, plus postage and
" handling; audio-visual materials are also offered for use on loan for a small

" deposit.) ) .

<

-Unc]assiﬁﬁed g .

* 1. The Winnebago Langyage: a "unit for pre-school/Head Start $1.75 .
. ¢ Annabess LaRose,:Winnebagoy, NE ’
. - Contatns many Winnebago stor1es, also su1tab1e for elementary school
!
* 2. The People of the. w1nnebago the Lakota, the Santee, the Omaha: a picture
packet of the people in the four major tribes in Nebraska today ‘ $3.00
Janeth Wahl, ‘Lincoln, NE ~ : - SErCa—
Suitable for use at any level; pictures are suitable for cl@ssroom d1splay,
descriptive text is prov1ded, slide presentat1on of the same pictures 1s -
also available. |
" a @ ¢ - .
* 3, ¥he Omaha Ca]endar fs .80
' INlustrations by Wallace Wade Miller, Macy,. NE s
. Catendar pictures for the whole year depicting the months accord1ng to the
Omaha people. su1tab1e for c]assroom display or duplication for students.
. ’ <
Pr1mary level elementary schoo] , “ : - .

- %
* 4, The Omaha People: a pr1mary unit on the Omaha family structure and the
literature of the culture = - $1.75 -
. Carmen Chesnut, Lincoln, NE
Des1gned\for use with the language experience model of cTaSSroom teach1ng

. "An introduction to the Oma a Ind1an tride ' , $1460
Beverly Way,” Omaha, NE ' o
A unit for a third grade social studies curr1cu1um, 1nc1udes an "easy reader"
story about an Omaha boy. ‘ ) .

]

Omaha L1terature . o $1.70
Nahcy Scho]]’ Arcata, CA -

A unit for a first-second grade reading.curriculum with, emphpsis on symbo]1sm
Omaha Stor1es - . : $1.45
Edward May, [Lincoln, NE ' Lo ’ ‘ ,
A unit designed for a Eo]low-Through K1ndergarten c]assroom, with learnlnq
center act1VJt1es, focus onfstoryte]]1ng and writing ’ *

Pawnee Life : . ' . $2.50 -
Lois Nelson, L1nco]n, “NE

A"unit on tradlttonal Pawnee culture for a third qrade SOC1a1 studies curriculum;,
incipdes arwid varlety of activities. g

. * 9."$e Oglala S1oux ' ' o $1:15

va High Horse, Amelia Lamont .Wanblee, SD ’ ' '
Q Some segment' 0f this\unft on culture and literature are de51gned for gradcs 4-6
[:R\ﬂ: only; t e«rest can be 0sed by grades K-6. . .

gg .‘-u\,\)‘ ‘“» QB. \

s
-

\




* 10.

11,

12,

Intermediatie ‘level elementary school

L
. . L . *

- & . .
” N - . -

/.’
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kN

Life of the Omaha: Past and Present o ‘ N : 51 10
Pe3gy McCall, Gretna, NE « ' . ‘
A unit written for 2nd grade emphasizing ecology; inc1udes outdoor act161tiesv
‘Q\:’/ ' . . , ‘e
The Santee S1oux )

- John Marencov1ch Santee, NE : ,:“ v . - N )
In process. ' - _ ' : }
. _Winnebago_Stories for first’ graders - o Y
_Martha England, Lincoln, NE - oo cf/ . N
In rocess. . g , Y A . <
p : . o ‘ . . g
(NOTE: Units #4, 5, 6, and 7 wi]] eventually be combiped into one or two 5ﬁits.)

» P

L - . . N ¢
f -, I
v

* 130

- Karen Riedman, Ligcoln, NE

'The Life of the, Omaha People

¥
<

The Ogla]a S1oux .

Y
L°

A unit designed for use with the 5th grade Ho]t Databank soc1a1 studies
curriculum lessons on discovery of America and %\etward movemen* . gﬁ%&nﬁ‘,

- A

Carolyn Boyum, West Point, NE; Patti Huff Gretna, NE.
A mul ti-media unit for a fourth\grade social studies and reading\curr1cu1um.

* 15, The Life.of the Pawnee Peopte . & - $1.30
Patti Huff, Gretna, NE; Carolyn Boyum, West Point, NETOT T, S
A soc1a1 stud1es and reading unjt for grades 3-6. .. Y
16. The Life of the Winnebago People -« ' | ) )
Kathleen Danker, Woesha Cloud North, Rosemary Bergstrom, Linco]n, NE
A social stﬁdnes unit, in process. ~
1. The Literature of the Winnebago. Peop]e T S '
- Kathleen Danker, Woesha:Cloud North, .Rosemary’ Bergs trom, Lincoln, NE -.62\‘?\>“
A literature unit based on .the book, -The Hollow of Echoes (see book 11st),
“in process. oo , L. Lo
* 18. The Lakota S ' 332'.1“5
" Bernice Cvrk, ScotJand SD . 7 .
A multimedia “social” studies unit which can be used‘@itp 3rd or 4th.grade ‘
Nebraska or reg1onal ‘history., ) . L , N
* Junior H1gh School ° . ) ST e .
—~ . _ e " g
. * 19." The Holy Land of Nebraska: Pawnee L1terature and Be11ef - $ .85 ..
- Patti Huff, Gretnd, NE; Carolyn Boyum, West Point,.-NE
. A short unlt for a junior high 11terature course, emphasizin myth and symbo]l.
. , 4 s . .g ~
"* 20. - Pawnee Storigs = ° . . -$ .60
" Robert Simpson, E£ikhorn,«NE { . )
" A 11terature unit for slow learners.”. . -
* 21, The Pawnee Experience: From Centeﬁ Village to OkThhoma $1 50

- arganlzatwon of» the P§Wnee people.’
= o - . ) 93 ,9/’:{«“ S, A

Stan Troxel, Chris Salberg, Spr1ngf1eld NE .
A unit for a céurse in regional ’mstory which also dea]s with myth and%oc/m]

(o e et




}

Pawnce Literature: Mirror of Pawnee Culture ' 1. .90
Lucille qarnes. Table Rock, NE -
A multi-media literature unit with lessons on social organization and re]igion.
Teton Sioux Culture through Literature ' ,' . $2.50°
Rosalie Petracek, Myrna -Novak, Lincoln, NE ’
Intended o develop formal gperational processes, gnd language arts skil]s
through independent and small _group study of vari?us aspects of Teton Sioux
cu]ture. 1

~ LA ‘ ',
Amer1can Indian Stories v S $1..60
Karen ‘Hutt, Lincoln, NE T C b '

‘A unit for a hngh]y'strR ctured 7th grade language arts curriculum based on
.autobiographical stories

by Gertrude Bonnin, a Sioux woman of the turn of the
century (see book list); Tay also be used in similar class situations with 5th,
6th, and 8th graQeg; .

f

Sioux Litérature | N B R * $2.00

-Sharon Bowfian, Wanblee, SD\

Organized into sub-units on oral literature, prose, fiction and non fic{1on,
poetry, and drama for grades 7 and 8; 4-6 weeks. . .

~

The Santee Sioux ' : ~ $1.50
Stan Troxel, Chris.Salberg, Sprifigfield, -NE - ‘

A social stud1es unit which traces Santee forced migratiqns to Nebraska,

for use in Nebraska history c]asses. .

The Winnebago Tribe and the Nebraska kandscape o - - $1.80
Mel Berka, #siricoln, NE : .
Deals with' m1grat1on&abwor1d vrew, social organ1zation and economy

% Lo ¢

. Senior High Schoot . - . \ .
‘“4128.' Western.S1oaé‘9£:ture. in f1ve units : . $3.50

L]

Tom Barlow, Randolph, NE; Bi11 Hayes, Omaha;, NE, Me] Berka, Tom Christie,
.and Ted Hibbeler, Lincofn, NE -
A comprehensive~56n1or high social Studjes packet on ‘the Lakota, des1gned to be
taught ‘as. a course in Sioux culture, but can be used individually; Religion
unit fits into a literature course.- .
28a. _Lakota Religion’ S o { $1.00
28b. Lakota Government .- ;’ : o, : $ .65
28c. Lakota Economics, . Co ‘ $ .50
28d. Lakota gducation . N . R
.28e. ~Lakota Society S ~ $1.00
The 1868 Laramie Treaty: ' A treaty between nat1ons of the(Sioux Confederacy .
and the United States . Sl 30
Ross Tegeler, Lincoln, NE = \ g
A unit for a course in international relations, hjstory, pol1t1ca1 science,

.or modern problems, dea11ng with the 1ssues of sovereignty and, treaty rights.

The ‘Education of the" Saoux o, , §1.55 °
Q1ana Stein, Omaha, -NE L . -

A unit for a basic studves currictlum for grades 8- 10 on the cultural h1story

of the Lakota peop]e




d

L)

* 31" Pan-Plains Culture Centering on the Omaha Tribe: A comprehensive senior
high unit an pan-plains Native American culture, with emphasis on the Omaha
pecple '

|

3la. Native Ameriéan Oral Tradition and Storyt;]]ing: Literature \

- of " the Omaha i . $L.20 -

Elaine Warner, Lincoln, :

Omaha Kinship and Political Systems, a simulation game: $1.80

Kathleen Corder, Schuyler, NE , N

Cormunication in:Nebraska Indian Tribes .. $1.30

E11zabetn daSilva, Lincaln, NE ° : , :
.\ "With the Coming Tidc!: A unit on value change ~ in press
i Mel Krutz, Seward, NEi .

Omaha Leédership and Tribal Government: Am examination of a tribal

-Charter . ) o $1.15 |

Sapdra Delano, Macy, NE o -
Can be generalized and used to examine the charter, of any- tribe.

14

The Winnebago Tribe: Early History, 1634-1832 : $1.40
Delmar Free, Winnebago, NE : ‘

. o ,
Part of a developing comprehensive unit for social studies on W{nnebago history.
A i 4 ]

-~

Pawnee, Sioux, and Anglq Marriage Customs ) P - +1in press.

Mary Beth Lehmanowsky-Bakewell
A human relations course -

Native American Astronomy and Medicine Wheels-of tpe”$1ains Indians $1.00
Patrick Mallatt, Lincoln, NE ’ -

" Emphasis on the Pawnee and their Southern .Caddoan kindred; a 2-4 week ‘unit for

Jjunior high aerospace or senior high aéroscience classes or for independent
study in-an alternative school. ° . ‘ -
Crafts of the Plains Indians . ' ' : g $1.70
Patrick Mallatt, Lincoln, NE- - - ‘ : ' .
Suitable for junior or senior high art, industrial arts, or crafts classes or
for alternative school crafts classes; 2-6 weeks or independent study.

Trickster Stories: a cross-cultural literature unit for sophomore English. .
classes ) . , ‘ _ ¢ §1.00
Karen Berman, Lincoln, NE L I o a_—
A 10-day unit, part of a-longer unit on the shor{ story, designed to fit into
an adjusted curriculum for EMH students. ~ o

Déath and Dying in P\ains‘Indian‘Patt'Cu]tures and in Contempo&any Culture
Patrick Maloy, Grand Island, NE - v
In-process. '

1Y !

-
-

Art/Crafts Curriculum ( . . <—

. in press
Rosemary Bergstrom, Lincoln, NE

5 .
* 39, Plains Indian Arts/Crafts for the E]ement?ry School

Caro) Eng, Santee, NE; Woesha Cloud North
Focuses on<the study of the winter count.
\ ] A - * /

Plains. Indian Arts/Crafts for the Secondary School ) . l$2.15
Carol Eng, Santee, NE; Woesha Cloud North, Rosemary Bergstrom, Lincoln, NE
Emphasis on the Teton Sioux symbolism and crafts. . -

*

.- ,95
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Books (in paperback«only)

. : ¥ '
W 0'po of the Omaha, by Patriék Haley (upper elementary sghool) - 7 $2.00
The Hollow of Echoes,. by Felix white Sr. ’ amd Kathleen Danker (a Winnebago
noveiette for elenentary school) . 22 00

-The Book of th® Omaha, by Paul Olson and others (a collection of Omaha literature
for eiementary and especially for junior ‘and senior high_school, illustrated
by Wallace wadeaNiller, an Omaha-Seneca artist) . in press

> , ‘ approximate ‘price $4.00- ~

Ameriean Indian Stories, by Zitkala-Sa (Gertrude Bonnin) (thinly disguised
autobiography of a Dakota Sioux woman, for use with the unit of the same name; #24)
. ) ‘ « in press
- _ . i k approximate price $2.00

A Few Great Santee Stories, by Edna Peniska Robert Frerichs and Paul Olson
In process. -

8

The Book of the Rawnee, by Patti "Huff, Carolyn Boyum, and Paul Olson (Pawnee
literature for upper elementary or lower junior high school) .
In process. -

A Winnebago Primer, by several authors (a collection of Ninnebago'stories for
. young readers) 7 ’ :
In process.

-

Vndeotapes (avzilable as 3/4" casettes or 1/2" reels for cost'of tape, $20- 25 each)

1. Omaha culture as told. by John Turner (an elementary school version and a jlnior
high school version) * ) ~ .

2. The Omaha Réservation: The.land, The Family, The People (a 3-part NETCHE
production) Lo | .

Mr. Fool Bull Reniinisces: Recollegtions of Sioux history and culture by an
ancient herbal man . .
Y
winnebago Culture as told by Felix white (an elementary school Version and a
Juﬁior high school version) . . _i
. R
Pawnee Culture as told by Garland- Blaine (an elementary school version and a
junior high version) : o
i X -

6. “Santee Story-Telling and Culture-as told by Edna Peniska,.Paul Robertson and
Irene Smith (an elementary versiorni in preparation and a Junior high version
‘completed) -

© (NOTE: AN videotapes, with the exception of Mr. Fool Bull Reminisces, will
be edited further and refined during Spriqg, 1980. ) ' ,

-

s




Slide Presentations (avaxlab%e in carouse]s or boxes; price quoted is for carousel) £

1. Traditional Pawnee art, script- by Paul 0%son ' N C 820

.2. Pawnee clothing styles, script by Pau] Olson . in preparation

. 3. ngditional and moderntwiﬁnebago a;t.'script b& w;esha Cloud North $22

4, The‘wfnnebaéo reservation, script by Woesha Cloud North and Delmar Free $29

5. Traditionél Santee art; script by SEhuyleé Houser ‘ f o $33

« 6. The Santee reservation, scribt by John Shaw.and James LaPointe - $29
7. Omaha art, pa1nt1ngs of W. Wade Miller and other examp]es of Omaha, culture s

" script by Wade M111er, Paul Olson, ard Rosemary Bergstrom \ $48

-

8. The Omaha tribe: a v1ew of Macy, NE, and its peop]e, script by Peggy McCall
(for use with unit #10) $16

9. The Omaha tribe war dance, 30 June 1979, Macy, NE, script by Mel Krutz&\:SIS

10. Traditional and modern Sioux art, script by Paul 01sqp o 0§34
"{11. Confempona}y Sioux art .‘ ;“, et o 834

12. The Pine R1d§e and Rosebud reservations, script by Qames Gibson | §28 -

13, The Sun Dancé; script by James Gibson ; R $12 ’
TS The Giveaway, script by James Gibson I o $8 -

15. The Ghost Dance Re]1g1on script and s]ides hy the Sm1thsonian . - 828

16. 'S1oux history: The paint1ngs of Amos Bad Peart Bull “\_\ o 58 .

< /’

’ : Native American Institutes .
\ Nebraska Curriculum Deve lopment Ceqter . r ' .

» 32 Andrews Hall ' \‘ . -
Univlersity of Nebraska .o

Lincoln, Nebraska 68588 . <

- ) "
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Kuthentic
interesting
true to life
books aboqt'-

. -

Selected for publication,

by Indian people

+ [

F;ublished by
MONTANA. COUNCIL FOR
INDIAN EDUCATION |

A nca-profit organization devoted to
teacher bducation 2nd the production of
"better, more relevant materrals for

E Indian education

.
[}

)
'
'

THE INDIAN CULTURE SERIES brings to
children, both Indian and non-Indian, a true plc-
<ure of Indian life and culture, Stories are so-
lected for publication and the Content of cach
book s checked by an Indian editorial board.

v

’
‘*"These are stories about ouz way of life, ‘our

problemns and our progress; our history and our
hopes for the future. They should help give
Indian children pride in themselves and their
culture. They should help all children have a -
better understanding of Indian people.”’

John Woodeniegs. Past president

Northern Cheyenne Tribe

Mewmber, National Indian Education

Advisory Commttlee

"With thesmehigh 1nterest and their low voca?
bulary lcvel, these books will be valuable insirue-
tional mulenal for any reinedial reading program.
They will atso prove a‘vnlunblc supplement to the
reading program of any school and should con-
fribute a great deal to intercullural underatanding.”

Dr. Hap Gillatand, Director of the Reading
Center, Eatern Montana College: Member,
.« AAIA National Commuttee on Indian Educas

»  tion; Chairinan, Natlve North Americans
and Reading Committee, International
Reading Association.

[}

*The day i‘s. on us when people desperately
locking for malerials at a primafy level are
thinking ‘of writing their own from narratives of _
locat "elder citizens.” '8 gnormousty helpful to
have guidance from those who already have blazed
the trail through vocabulary levels, reading
abilitfes, and age-interest subjects {rom st grade
to aduit. Such may be had by checking some
typical productions in the 'Indian Culture Series. ..
You will find all hiltle books are coded by age and
rcading levels and cover subjects of stories,
legends, history, and biography. -... Since tribes

\involved are many.... they'd be Interesting in
almost any teaching situation. Highly recoatended.

EARLY AMERICAN
+ Newsletter of the California Indian Educatioa
Assogiation

- ~

8?7 No. at - =

4

IL Interest

Indian Culture Series _

i '

R{ Check box 1n froat of each bonk you want
hard cover at $3. $0adaitio .l per book.

No. coples

at Price
grade
tevet

-

RL Reading
level

<

INDIAN STUDIES: Books especinlly appropriate for Native American Studies pragams
g LIiL ¢

» B 1f%rd bound?

7-A CHANT OF THE RED MAN Quotativns from many Indians p+st and present, and
3 fanle for Americans by Hap Gihiland. “whatas o fike to ue an tndian todag *
84 pages, *33 itlustrutions
5 10-A INDIAN CILILDREN'S BOOKS a camplete guide Jor leacher, Libraran, or
rescarcher. Indludgcrit na for setechion of Children's bo he or Indin tife,
and annotated List of 1650 books with evaluations by Indhans 230 p Hap Gillitand
3-11 VOSTAAS the story of Moatana’s fadian natas, A £ood bel.aning for a stucy
of the plams Indhans by AMavie Hppal
< eA A HISTORY OF THE CH EYENNE PEOPLE the resalt of IOQ_\ ears research with
Cheveanoe people by Tomn Vaust, 221p., 13 maps, 100 photos
6 5-12 GUARDIAN symn' QUEDS [ relutes guardian spiint Guests {rom a mumber o!
different Tndian groups, by Ella Clatk ~
5 7-A ISshwlN sSacged Duffato at of the Nurthcrn Cheyenne, by Fuiter F.J, Powell
— § 7-A OXZEM Bovelder and bis Sacred Lance, Northera Cheyenne Qullurt‘by Poaell
5 4-A ENGLISH - CHEYENNE DICTIONARY A cictionary of the Cheyenne languige

4

©

L]
HISTORY AND BIOGHRPHY = . )
IB? No. at = RL R ; '
e 295 ___ 2 5-A BELLE HIGHWALKING, The narratine of a Northern Cheyente Woman Bello
describies her scventy = niac yeary o the reserviion Ed. tv K. Weist,
S 4 CHIEF JOSEPIL'S OWN STORY story of the strug,le of the Nué Perce Indlans
as told by Chief Joseph himself in 1879 .
a3 A PHILIP JOUNSTON ANDTUE NAVAJO CODE TALKERS by S. Laggrouist
4 4-A CHIKF PLEN1Y COUPS lufe of the Crow lnd:an chief,by Flura Hatheway
A 6-A TRAGEDY OF TENAYA story of the Yoseraite Indians, by Atlun _Shhlt‘.s\

INDIAN ARTS. CRAFTS. SKILLS, POETRY . ) *
? No. at = QL IL ° >
195 __ 6 6-A INDIAN CANOEING by Pierre Pulling. Instruction 58p. 48 illus.
D___l.95 5 5.A CLATSOP DRUMBEATS poetry of the Northwest Indian culiure, by W, Eberman
O 185 6 4;12 ARTOF THE AMERICAN INDIAN by Levin, Kneital,and Vaadervelde

TOTAL (Add to list 0 other slde)

- °

CONTINUED ON QTHER SIDE

+ ° . -
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- - STORIES OF THE OLD LIFE " ’
R H? No. at « RL IL : . ) . :
. ~. O 493 ___ 3 2-10 THE SPOTTED HORSE Northern Cheyennc story by Tall Bull and Welst
* i )18 8 3.9 THE WINTERHUNI15tories ol Cheyenne women by Tall Bull and W ist
. . L0095 4 25 BIG ENOUGH groluiac up steries by Nearmg, Ruscoe, and Sm
. 0 1.9% ’4 4-13 CHEYENNE WARnlORs stx great Cheyenncs, by 1all Bull andAVaist .
) LEGENDS AND FOLK STORIES . . .
. ' N> No. at » "RL®IL '
. [w] L95 5  Presche9 CHINOOK - 'Re:m to me” book about Chtnovk Winda by Jessie Marsh
. , O 195 ____ P 1-8 UROKEN ICFE story of present dav Chyennce by Hap Gulitland ~ @
O__Les 1 l-4 MOW THE DOGS SAVED FHE CHEYENNES Cheyvennc folk story. by Gillilsnd
o Lss 1 1-8 JHF HUNTER AND THE RAVEFNS Eskamo folk story. by Mary Holthaus -
¢ . @) © 1.9% 1 1-6 COYOTE'S POW-WOW fulk tileby Hap Giililand
- O__L9 " 2 1.4 TALES FROM THE HITTERROOT VALLEY Salsh (olh\lorlu by K. Law '
4 . O___19___ 2 2.6 VE!OChcyenne {0k tales recorded by Heary Tall Dull and Tom Wotst
- (@] 185 = 2 2.8 SALI~d FOLK TALES stortes of Flathead and Sp kane ladians by K. Law
. D 3,95 . 3 3-8 CHFYENNE SHORT STORIES -- priated in Chevenne lankuage ang English
. =] 595 _ " 3 26 COYOTE AND KOOTENAI -- Flathead legends bv Gyngras and Ralnbolt.
T 195”3 2-5 INDLAN TALES OF THE NORTHERN PLAINS folk t#tes of 8 tribes recorded
. by Saliv Old Covote and Joy Yellow Tail Toinceta
' B ___nes___ 3 2-9 OLDMaN COYOTE Crow legend® of creation by Flora Hatheway
‘ 0O___ 19 ___ -3 2-9 THELITTLE PEOPLE Crow legends, by Flora Hatheway . .
) O___195 ____ 8 22 MISTA Cheyenne ghost stories, by Henry Tall Bufl and Tom Weist
019 __ 3 2-10 LEGENDS OF CHIEF BALD EAGLE Crow legends as told by Harry Bull
- Shows to Hap Guliand,Recorded in the vernacular of English used by
< . manv Crow grandparents .
. D___Lses . 3 4.9 RHOW HORBES CAME TO THE HA'A'NININ Legends by Assiniboin and'l‘heﬁoy N s
0O 1.95 4 4-12 INDIAN \IYTHS FROM TLE SOUTHEAS? Seminole folk tales by B. Lev h
0 1.95 I | 3-9 CREATION TALES FROM THE SALISH recorded by W. H. McDonald /’ R
(@] 1.95. 4 49 CUEYLNNE LEGENDS OF CREATION by Heary Tall Bull & Tom Weist . '
N \ o__}9% : 4 3-9 THE ROLLING HEAD Chcvennc tales by Heary Tall Bull & Tom Weist
A ) .95 4 3-A THE FLOOD legencs [rom, 16 tribes throughout the wortd by Hap Gifiitand ’
O___ 4957 4 2-8 STORIES FROM UGIDALI.Cherokee storv teller, 3 traditional lezends
- ’E] "4.95 _ § 3-8 THE RINO6 ON WQOT-KEW'S TAIL legends of the spn. moon and stars'dy &
LN > , Will Gerber. Genevive Gotsh, Lilyan Mastrotia, & Flora Hatheway 4 ;
] 1L95. 5 4-ACIN THE BEGIVVING Creation legends from 8 tribes.by Ella Clark ’ )
« s 195 — # 2-9 GRANDFATHER GREY OWL TOLD ME Cherokce amimal miths.by Althea Bass -
\ - '#\ . g 1. 95 % 3-8 THUNDER WATERS caperiences of growing up in dilferent induan tribes.by
P Frances Snow, Richard Albert. and Aubrev Johnson * . e
! R . 1.9% 6 6-9 INDIAN FOLK TALES FROM COAST TO COAST, 6 traditional folk tales

o Yby Jessie Marsh
. - a__ 1.95% 6 17-9 PRAIRIE LEGENDS four legends. mostly orlzlna%g from the Buffalo days
\ -camps of the Crows, by Monica Feather Earring, Fred Turnaback
Philomine Oid Covote and Lela M. Pulfer, .
4 (] 1.95 8 6-A BLUE THUNDER by Rlchard Throssel. A Crow legend of the power of the
. Indian's “Medicine” in defeating his enemies.

INDIANS TODAY :

§

B?No. at = RL IL . i

'
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D 1,95 ——_ 3 3-6 NAVAJO CHILDREN by Nancy Armstrong
O___49% ___ 8 2-A GRANDFATHER AND THE POPPLIG MACHINE humorous story of Northern . .
. . . ' | Cheyenne's first contact with cars,by Henry Tali Bull and Tom Weist
rs 0 193 3 3-6 THE HERITAGE by Nancy Armsirong, Dolly Hildreth. Norma Lee
: 0o____}9s 3 4-A NO ONE LIKE A’'BROTHER humorous modern Cheyenne story by Gilliland
D__J4.45_ - 2 4-10 GERONOMQ CHINO Story of an Apache boy agd the horse he loves by ‘Paula Paul N
N \ ” D--‘—Tl.% -4 4-8 RED HORSE and THE BUFFALO ROBE MAN A Spirit man appears at a ranch 3
_'-f to teach indian chyldren some importantiessons about meﬁ amimais, by.Dygert. Y
oo 1.9 4 4-8 IN OUR HOGAN atwenture stories of Navajo ¢children by and Armstrong .
” TTT1.857 " 4 4-A CHEYENNE FIRE FIGHTERS by Heary Tail Bull and Tom Weist
- O 1.95" " 4 4-9 NIGHT WALKER AND THE BUFFALO conflict of past and present by Bass :
, R 77195 4 4-12 PHANTOM HORSE OF COLLISTER'S FIELDS modern adyenture by Johnson i
O 195 5 5-9 THE HUNT Ouldoor life stories by Samua Stanley and Pearl Oberg {
. ‘ U'—,_l 957 5 5-9 AS GRANDFATHER TOLD \(E 3 Northern Plains stories of early reservmon ;
i - days by Ugidali «
: c’ 195 5 512 POW-POW refating the old%o the new by Chenfeld and Vandervelda i
1,957 6 4-9 SEAL FOR A PAL story of an Afeuk boy and his seal.bv Paul E. Layman 3
\ D 193 6 5-9> COULDMT BE OLD HIARI Papama Indian mystery by Marjorie Vandervelde .
' LI O___1.95___ 6 4-9 SAM & THE GOLDEN PEOPLE Ceatral American‘lndians,by M. Vandervejde $
- g__ 195" 6 6-A THE MONEY GOD Navajo conflicts of culturg@ Thgreth, Albert, Lindblad i
~ » - e R g 1.9 6 4-A SONOF THE DINE' a Navajo boy's [irst day at boarding schOOLby J.eW. Wood
: O___1.957_ 6 5-9 HOPIMYSTERIES Hop and Navajo adventures by Whplear and Rudmckl .
. O___L§5___ 6 17-10 ANCESTOR'S FOOTSTEPS Two stories of young men with goals,y T.Moore  * . ;
‘ O 1. 95 7T 4-12 ACROSS THE TUNDRA an Eskinp adventure story by Marjorie Vandervelde, . -
LT Lo Nalional Press Women's award, best children's story 1973 . K ‘
| BHORT ITEMS BY mnums A . . - .
° ‘J 0. at L ‘ .
., ¢ ‘ e T ol ABSALOKA Paragraphs by young Crow children. . h )
' ““HNivajo Stories. The following short stories were told znd Ulustrated by Navajo pecple. ;
o410 1 1.6 THE CUHIDDY A Navajo's [irst experience with cars. |2 pages. !
L6 -7 2 "1-6 A VISIT TO THE CLINIC AND THE SUN'S STORY 4 p. . ' :
| . 1.10 2 1-6  TWO BOYS IN NAVAJOLAND Typical {ufe of the Navajo boy. 16p. «
| i . 1B . 10 3 1-6 THE POW-WOW A family yiocs to the Pow-wow in Flazetafl. 14p. ° :
N o: ___Llo_-"+3 1-6 THE TRAPPER AND HIS GOAT Two stories of Navajolde. 13 p. .
N R ¥ .
B} R «TRal from other side - .
. TOTAL . » 2 .
N - BILLING: We b.ll schools, publdc. and private insmullons Others pleasc |nclude paymenl wuh . [
" . S . . order, We pay postare and packaging on § e*‘ud orders for 2 or more books.
. Sugte cop} ordiers add 85¢ - K
’ . - ‘@ . . All books returmblc Prices subject to change wnhout notice. . ~
, . - 'T,bun to. MQ\TAM COUNCIL FOR INDIAN FDUCAT!ON . T, , ' '
, 331} 4th Avenue North, Billings *Mt 50101 . - »
. . NAME I : .
- . . ADDRESS’ ) ¢ .
n»n R 4 LTSN ? . N
-"‘,T gf‘?nﬁ'j ?gﬁis- "'..!sﬂ ey ) . R K e,
) 5" -t 'i U'r ‘ \ H L ﬁi‘q i - = N .
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MULTI-CULTURAL, NON-SEXIST BOQKS ﬂ{EP'CHILDRiN LEARN

Young children learn nore, and learn faster, wheh-they are using books which depict 4n 8
positive wdy thein own cultural experience. In addition, 1f the books are non-sexist and bias
free, children's own self-estecn will increase, as will thetr positive perception of other

cultural groups. .

I a Cetroit study using one book with white characters and settings and another "book with
multi-racial neighborhoods, a1l ghildren using the muiti-cultural book performed better on
subsequent tests. A large majority of all the students 1iked the multi-cultural book better
and found it more interesting. . : i 4

-
.

Achigverent Increases . ( .

Pre-schofl aged-girls, in another study, after 1istening to stories about working mothers,
increased the nurzer and type of jfobs they thcught were appropriate for women. In still another
study, it was snown that pre-school children's achievement-oriented behavior is fncreased by
exposure to books in whi¢h an achieverent-oriented character is of the same sex they are.
‘Children in the study persisted longer in a task after hearing an achievement-oriented story
about a character of their own sex. . . .

Both formal research ind informal classroom observations.aré determining that the use of
multi-cultural and non-sexist books can: -

inprove children's self image, N .
Increase children's appreciation of other cultures and groups.
Improve basic cognitive and verbal skills,

* Increase children's achievement-oriented behavior, and

{

. 'S ¢ '
*  Increase children's time spent with books that they 1ike more.

~ How To Choose .

.

In selecting books for a pre-school classroom, there, are séveral basic criteria:

* Are people of different cultures and groups accurately portrayed?. Beware of stereo-
typical illustrations showing Native American< {Indians) with feathers.and war paint,
{ndolent Mexicans with large hats, and other offensive portrayals. | -

+ Are people of different ethnic groups portrayed realistically or have a few faces
in a "white" story gimply been colored brown? < L

* hre giris and women portrayed as’ actize #nd s%gcessful? Or are they shown as passive
and silly and: needing the protection of a male? ¥ | . )

-

. ~

. ¢ In% oriegwwith adult characters, do the authority figures inglude women and minori-
tfes? {For instance, many books about.sthools show the teachers as white and black women,

but?the principal as a white man.)

.

* Do pictures depicting other, cultures show only strange and exotic settings and people,
or do they show people. in real=1ife situations with which children can readily identify?

Not on}y will pre-school programs want to apply these standards to new books they purchase,
but they will need to examine the books presently on the shelves. 1n many cases classroom
°book collections have grown up haphazardly from contributions and .yard sales. “Théy may contain
.Qooks which perpetuate racist and sexist Stereotypes. . .

.

THE GRYPHON HOUSE NEWS . ‘ . 1981
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BOOKS BY AND ABOUT THE SIQUX -

n

]

Howaklta, Reservation Recollectlons by Emily H. Lewls, Center for Western
Studies, Augustana College, Sioux Falls, South Dakota *

. Crazy Horse: Sioux.Warrior by Enid LaMonte Meadon::of%ﬁ/ﬁarrard Publishing
Company, ChameJgne Illlnous 61820 .

—~—
. ~ 1 .

Red Cloud: S|oux War Chlef by V:rglnla F. Volght Garrarﬂ Publlshlng Company .
} . .
The Abornglnal 5}1 poems by Tim Giago, Indian Historian Press \

Lbe Sacred Pipe: - Black Elk s Account of. the Seven ‘Rites of the Oglala Sloux
by Joseph Epes Brown, University of Oklahoma Press, Norman .’

Photographs and Poems by Sioux Children by ‘Myles Libhert and Arthur Amlotte,
TTpT Shop, Box 1270, Rabid City, South-Dakota 55701

Red Cloud and the SIOUX Problem by James C. Olson, Unlverslty of Nebraska

Press,’ Llncoln .o - -

.

Pine Ridge Research Bulletins publlshed by Public Health Servuce, P;ne Rldge,
South Dakota , .

Return of Crazy Hor'se by William, KotzWInkle Farrar, Straus§ & Giroux

Pute Tiyospaye (Lip's Camp), the HistoFy™~wad Culture of a Sloux Indian Vlll_ge
by Wanblee School, Wanblee, South Bakota

[4
\ 4

Red Cloud: The Story of‘an American Indian by Ed McGaa, avallable from-
Don Yerger,, Southwest Book Service, Dillon Press

+ »

The Oglala Sioux by Robert H. Ruby, Vantage\Press

)

Tragédy Strikes at Wounded Knee by W|ll H. Splndler, Unlverslty of South
Dakota 74akota Press .

. The Battle of Wounded Knee by. Barbara Bonham, Reilly akLee

Indians 'of South Dakota by John Artlchoker, Jr., South Dakota Department
of Public Instruction. Available from Bureau-wide Lubrary, National Indian
Trannung Center, Brlgham City, Utah 8&302

%

A Plctographlc History of ‘the Oglala 'Sioux by Amos Bad Heart Bull, Helen
Blish, University of Nebraska, Lincoln ‘.

r, he

Woénded knee by Amy érllch, Hott, Rinehart and‘Wlnston

-
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Only Earth. and Sky thst Forever by Nathaniel Berichley, Harper & ng

Volces from Wounded Knee, 1973, Wounded Knee Participants, Akwgsaine Notes,
. Rgosavpltown, New York . : . -'§ ‘oo

]

The Road to Wounded 'Knee"by gohn‘Kbster and Robert Burnette, Bantam Books
B o-

’

. \ : M ~ ‘ *» 7.
Reminiescences of a Ranchman by E. B. Bronson, University of Nebraska Press,

experiences with the Sioux at Pine Ridge Agefnicy ' v
: Buffalo Chief by Jane aad Paul Annixter . . o ) - »
R . k™
: Grééf.ﬁﬁbn the Mountain: ~Crazy Horse of America by Vinsop @rown,‘Naiurégraph
Publishers, Heraldsburg, California . <
Crazy Horse by Glen Dinés, G. P. Putnam ’t’ ) 7 .
— - . ) i

Sloux Buffalo Hunters by Don Russell, Encyclopedia Britaniica, description of
the Oglala Sioux . : : /} . )

v
- - ..

Red Horse Owner's Winter Count: .%he Oglala Sioux 1786 - 1968, edited 59 Joseph
S. Karol, available from Tipi Shop, P. 0. Box 1270, Rapid{City, South: Dakota

The Crimson Carnage of Wounded Knee berhief Flying €loud, Francis Bénjamiﬁ
Zahn, Bottineau, North Dakota, Edward A. Milligan -

° ’

Legends of: the‘Lakota by nges~\aPoinbe‘available from Indian Historlan Press

eaBobk; By Donald Worcester, Ha}ry Z. Yalck. . o . -

Fightihg Red Cloud's Warriors by E. A. Brininstool, available from Don Yerger,

Southwest Book Services ‘ . . .

L 4

Bé&k;xgy’Vifafnﬁa'Brivfaé Hawk Sneve, Brevet Press IHEbrporated, P. 0. Box
‘1404, Sioux Falls 57101, Holidgy House, 18 East 53rd Street, New York- 10022
‘ i ‘ R . ;

e e

Books by Roberi Burnette, ?rehtice, Bantam

The S foux Todaifbyﬂ?EEnEmLSbente available from Don Yérge;, Scuthwest Book
Service

Crying for a Vision: A Rosebud Sioux Arilogy, 1886 - 1976, Horgan and Morgdn,
Dobbs Ferry, New York . - . RS .

Bty]e;‘ Sioux People of Rosebud by Paul Dych, avaglable from Don Yerger, South-
7 "west Book Service . o
f ..

Fhe Sioux of the Rosebud: -A History in Pictures by Henry'W. & Jean Tyree
HamidJ ton, Unjversity of Oklahoma Press, Norman ’

.

! . Winter Count by Dallas Chief Eagle, Johrisom ‘Publicationg, Golden Bell

- . R

- e
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«

BQfore Hames teads in Br i pp County’ and the Rosebud by Gladys Whitehorn Jorgensan,
“. " _Pime'HIlls Press, Freeman, South Dakota 57029 . ! : o
Sun Dancing at Rosebud and Pine Ridge by Thomas Mails, Universdty of Nebraska
o Press . : e .o .
. . }. . .
An Album of the Amerlcan Indian by Rosebud Yellow Robe Watts, and other works

ub

Dance Back the Buffalo by Mflton tott, Pocket Books . . ~

Ben Black Bear Jr. & Vlctor Douville of the Sinte. Gleska College Center in

AN Rosebud worked to identify materlals,whlch would enhance lndlan Studies
. courses and might be used in textbook preparation .

— e i e e — -

thtle Yellow Fur by Wilma Pntchford Hays, Coward, Mcﬁann and Georghegan

T -

Books edated by R|chard Erdoes, Pentheon, Simon & Schuster ’ >

5

v

__YThe Hardnn.W:nter Count'! edited by David»F!nster in- Museum News , VolJme 26
University of South Dakota, Vermillion

— _Buckskin Tokens: Contemporary Oral Narratlve of the Lakota edited by R. D.
Theisz, North Plalns Press, Aberdeen, South Dakota 57401 .

o

Mith Crook at the Rosebud by’-J. W. Vaughn

"The Aftermath of Defeat: -A'Study of- Acculturation Among the Rosebud Sioux
-«of South Dakota,! dissertation, University of Wisconsin- . v
¢

. Mary and {:. Forty Years Wlth the Sfoux by Stephen nggs, Ross and Haines

The Badger Said ThlS by Ellzabeth Cook - Lynn, member of the Crow Creek Sioux”
Tribe, a collection of Indian stories and poems, Vantage Press, Inc., 516 W.
3kth Streetg New York N. Y. 10001 v

Days Pas by C. Richard Carroll, 1emphasis Jupon Yankton Sioux'Tribe

.
‘. o

- Old Ind|an Legends by Gertrude Simmons Bonnbn, Yankton SIOUX and other works

Books by Ella Delorla Unnvers:ty of South Dakota

Books by Vlne Deloria available from Don Yerger, Southwest Book Servnces
Avon, Macmlllxan,-Dell T

» ‘ ’
Books by Charles A. Eastman, Unuversnty of Nebraska Press; Fawcett; Black

»

Hills JBooks, Rapld Clty, Fenwyn Pres§ quer, LLttle, Brown & Company )

° !

History of the Santee S}oux by Ray W. Meyer, University of Nebraska Press,
+ Lincoln 178 N

4

Sioux Uprising of 1862 by Kenneth_Curley.

A Prelimingry Socto Economic Study of the Sisseton- Wahpeton Sioux, U. $:D.
. Institute of Ind:an Studies by Thomas McPartland, 1955- :

R .
:
\
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! . - . . .
A Prellminary Sogio-Economlie Study of the Sisseton Wahpeton STodx, u,s.b.,
Institute of Indian Studies by Thomas S -McParttand, -1955

Ty 4

Ehanna Woyakapi - Hlstory of the Sisseton Wahpeton Sioux Tribe

J
»

- v

~

Dance Associations of the Eastern Dakota by Robert H. LowTe American Museum
of Natural History - .

I'g

. . N * . . : ) . - ] h . o .
. The First- Sioux Nun by-Sister Mary 'lone Hilger Bruce Publishln§ Company

Remember the Windvby McK. Chapman, Lippincott ’ £’

Myths and legénds of the Sioux by Marie L. MacLaughlln, Tumbleweed Press,
Box 1857 Bismarck,. North Dakota \E / oL
Sittlng Bull:t Great” Sloux Chief by LaVere Anderson, Garrard Publishlng
Company ' ) ¢ ' ’ :

.
. . < r ¥ ~ -.

Sﬂttin; Bull: Champlon of the Sioux by Stanley Vestal University of Oklahoma :
Press, Norman, and other works" /] = .

Warrior for a Lost Nation: A Blography of Sitting Bull by Dorothy M. Johnson, -
Westqinister co . 3

' ~ ‘Y s
Sitting Bull: Story of ‘an Amerlcan Indlan by‘Faith Y Knoop, -D. Yerger

O

The Natiye Amerlcan Woman: A PerSpective by .Bea MedlClne, National Educational
taboratory Publishers 8]3 Anrport Blvd., Ausfun Texas 78702, and other works

M

-Sltting Bull War Chief of’ the Sloux by Richard O'Connor, MacGraw - L
Doroth? Cadotte Lentz has as her dussertation topic the hIstory and- culture
of the Standlng Rock Sioux Reservation S .

/

Sittlng Bull Dakota Boy by A. SteVenson, Bobbs- <
Sitting Bull by Julian May, Creatlve ‘Educationatl- Soc1ety coo

'.\, LN

Life of Sntttng Bull by Johnson w F]etcher .

Books by Joseph, Altsheler Appleton Century, Croft b

. . 7

*ﬁéhafSapa (The Blaek Hllls) by - Abbot lnformatuon available from Akwesasne Notes
—

-

The Sioux lndnans Hunters and Wafrtors of the Plains by Sonia Blé&er Marrow :

. * ﬁ[y‘ ¢
~

A Good Day to- Dle by Deéj Barton, Dbubleday. o L

Books by Dee Bnown, Holt, Laurel Leaf-Del],eDaé Hanmarskjord.Plaza,iNew York,
N Y. 10017, Bantam Ho]t ’ - . ~4 ‘

The Picture — Skiﬁ/Stogy.by Alex W. Bealer,.Holiday House




& Last Battle of the Sloux Nation by ‘Usher L. Burdlck Fargo Worzal]a
oo Publishnng Company . .

,
’

&

. ' ,\
§ The Tdmahawk Famlly by Ratalie S. Carlson, Harper § Row

Books by Ann Nolan' Clark, aval]able -from Hgske” Indlan. Junior College, . s ' |
Publi tions Servlce < .

»

& Books by Edna a Tker Chandler, Albert Whitman and Compa;:ly

Cor«lfor the Palace by Margaret Crary & Carroll Voss, Prentice- Hall ’ DU

Dakota Induan Treaties: The Dakota Indlans from Nomad to Reservation by ' , -
Don C. Clowser, Deadwood, South Dakota . . -

3 M / -
Dacotah Tales by Richard Cropp, Southeast South bPakota Educatlonal Sorv?ce
Center, Sioux Falls

-
v

A Study of Siouan Cults by James Owen Dorsey

< \\
Dacotah: Life and Legend of‘the S|oux by Mary* Eastma% Ross and Haines

Warpath and Bivouac, or the’Conquest of the Sioux by John F. Finerty, University
oF'Nebraska “ ’

4

The Life and Death of Yellqwbird by James Foreman, Farrah, Straus and Giroux

‘

?

. Valley of the Bear by Clay FIscher, Houghton lefdtn .

. CJ —
Stoux Indlan Leaders by Mildred Fielder, avatlable from Don Yerger, Southwest
Bogy Servnce - . t -

4

Books by Patl Gable Bradbury Press, 2 0verhill Road Scarsdale, New York 105683 ° .°

. The Story of the ?iouxljy Marnon Gridley, S. P. Putnam

Garst, Houghton, Follett, Messner
The ‘Warrior Who Killed Custer: The Personal. Narrative of Chlef Jos;ph White
Bullvedited by James H. Howard University of Nebraska Press

Books by Doris (Shanno

The Stoux by Herbert J. Hoover, a cr|tica1 bjbllography available é?om Indiana
University Press, 10th and Morton, Bloomington \Jndlané 47405; The Scarecrow
- Press, Metuchen, New Jersey, and other works .

. Books by George E. Hybe, Universfty of Oklahoma Press, 1008 Asp. Avenue, Norman,
Oklahoma 73019 , \\.

"The Great Sioux Nation by Fred M. Hans} Ross & Haines \ . \‘

’

The*Sioux: LlFe and Customs of a Warrlor Socnety by Royal Hassrlck Unlversuty
of Oklahoma Press, Norman

» *
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Books by Lyla Hzégune, American Book Company . ’ . ,

@

-~

& ‘ .
'Dakotas by Marich Israel, Melmofet. =~ - : ’

4
" Moon of the Red Strawberry by Ann lrwnn and Bernice Reida, Aurora Publlshlng

Company, available from Hawkeye Books, Box 356 Lake Vlew, lowa 51450-°

Young S¢oux Warrior by Francis Lynde Knoll, Lantern Press., Vernon, New Yo;k

N o ov .

- Ghost Dance by David Mil[er

*

l » ‘. -
Great White Buffalo bysHarold McCracken, Lippincott®

Dakota Indians coloring book, Minnesofa Historikal Society, St. Paul, Minn. 55101

hd .

The Lucky Ghost Shirt by Terri Martini, Westminister. - T~

Books by_F;ederick Manfréd’ ~, s
t ) * . .
Books by James - Mooney, Uﬁiversity of. Chicago Press

-

49 v °

lf You Li‘ved wnth the Sioux Indlig_ by Ann McGovern, Four Winds Press, -

Scholag&lﬁfghd other works -

. Books by John Milton, Universé:y of South Dakota

“ .

Fort Laramié and thé}Sioux-Indians by Remi Nadeau, Prentice-Hall

~

~

Land of the Dacotahs by Bruce Nelson, University of Nebraska Press

Books- by John C. Neidhardt, University of Nebraska Press, 901 North 17th S;rggf;\‘

Lincoln, Pocket Books \

The Modern Sioux by Ethel Nurge, University of Nebraska Press, Lincoln

The Sioux Are Coming by Walter O'Meara, Houghton leflln

The Great Sioux Upr|5|ng by C. M. Ochler, Oxford Univer5|ty Press, 200 Madlson
Avenue, New York N. Y. 10016 ‘ ~

4

The Great Sioux Nation: Sitting in Judgment on AmeriCa by Roxanne Dunbak\Q(tiz,
American Indian Treaty Council information Center, Moon Books hd

Books by William Powers, For Children, Incorporated, Columbus, Ohio |,

The Last Buffalo: Cultural Views of the Plains Indians: The Sioux or
Dakota Nation by Willard E. Rosenfelt . .

The Little Lost Sioux by Martha Raabe, .Albert Whitman and Company

Sioux Arrows and Bullets by Paul Sanford, Naylor g
~ . . .

Legends of the Mighty Sioux, South Dakota Writers Project, Sioux Falls, S. D.,°
Fantab, Incorporated . ~
an‘ corp e N \
1
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" Press, Houghtoh Mifflin

History and Acculturation of the Dakota' Indians, S. D. S. U., Brookings,

, South Dakota . - .

* ~ ¢ o

Leaflet #3 of Dakota H”ghl!ghts publlshed by State Historical Society, Pierre,
South Dakota, “Leaders of the Sioux Indian Nation"

Books by Luther Standnng Bear, Universﬂty of Netgaska Press, Lincolh; Riverside

"The Sioux,'" a pamphlet available from Sioux Indian Musgum, 1002 St.‘Joe §t.,
Rapid City, S. Dv 57701 ] ) ~

.,

Books by Mari Sandoz, Unlver5|ty of Nebraska Press, Hast:ngs House, L:pplncott,

Westminister =~ .

"Books by~ E Shuskey, Amerlcan Indian Hlstornan Press, Don Yerger - Southwest

Book Service

~r
.

The Last Days of the Sioux Nation by Robert M. Utley, Yale University Press

Whlte Cap for Rechinda by Carroll Voss, lves, Washburn, New 'York . »

The SPoux: A Selected Bibliography by John Van Balen, Institute of Indian

Studies, University of South Dakota, Vermillion

Dakota Indian Lore by Darrell Woodyard > L ) ¢’

Walk on My Moccasins by Mary Phraner Warren, E. M. Hale & Company
¢ LN N .
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"’ Washington, D. C. -

Fort Berthold . . e —_

""Mandan'' by .Edward Bruner in Perspectives in American {ndian Culture Change -
by Edward Spicer, University of Chicago Press - ‘ 7

. ~ 7, .
Sacagawea: Indian Guide by Wyatt Blassingame from Garrard Publishing. Co.

B a

Mandan - Hidatsa Myths and Ceremonies by Mattha W. Beckwith, American
Folklore Society Memoirs, Volume 32, 1938, Washington, D. C. —

o~

rd . ‘ . -~ .
Works by Alfred W. Bowers, University of'Chicago, U. S. Government Printing
Office, Bureau of American Ethnology

.o .
Three Afflllated(f??;::—;; Joseph Cash and Gerald Wolff, avallable from
Don Yerger, Southwest Book Service .

'

0-Keé—Pa, a. Religious Ceremony and Dther Customs of the Mandané by George .

Catlin, University of Nebraska Press, Lincoln, and other works
L4

)

A Hundred Years at Fort Berthold by Reverend and Mrs. Harold Case, Bismarck -

* Tribune ‘ -

YA History of 0ld .Fort Berthold'" by Adrian Dunn in North Dakota History,
Volume 30 : P .

' - ~ ~
Five Indian Tribes of the Upper Missourl‘bynEHwin Thompson Denig, University
of Oklahoma Press, Norman,‘and her works

. \- ) . ’ v *:’/:\(
Traditions of the Arikara by George A. Borsey, Carnegie lastitute of Washington,

L

Mandan and Hidatsa Music by Frances Deﬁsaore, U.'S. Government Printing Office,
Washington, D. C. ’ ‘ -

~The Dynamics of Stylistic Change in Arikara Ceramics by James Deetz, available
from Microfiliming Cérporation of America, P. 0. Box 10, Sanford, N. C. 27330

Early White Influence upon Plains’indlan Paintingi George Catlin and Carl
Bodmer Among the Mandan, 1832-3% by John C. Ewers, available from* Microfilming
Corporation of America, _and other works s s o

-

.Wlnged\Moccaéins: The Story of Sacajawea by Frances Farhsworth, Messner

Books by LyJa Hoffine, Bobbs - Merrilll, David McKay, Bobba

Sacajawea by Harold P. Howard, Unlversity of Oklahoma Press, Norman

ln‘tﬁe Land of the Mandans by Will Henry, Chilton Books, 401 wWalnut,
Philadelphia, PA 19106 - . ~ .

- - .o . - -
Gloria Kihega is planning to research the history of the Three Affiliated
Tribes,and will be developing cugggculum units for courses in education at

the University of Oklahoma

4




Arikara Ngrféblve of the Camﬁalgn'Agalnst the H&stlle Dakotas by’d. é\ Llhbf'
anllablé‘from Don: Yerger, Southwest BookSefvice apd other works available
from State Historical Society of North Dakota b A

¢

' Earth Lodge Tales from the Upper Missouri: “Traditional Stories of the Arikara,
Hidatsa, and Mandan, key to the three languages ,—available frem Mary College, -
, Bismarck, North Dakota . . ' . = :
! Hidatsa Indian Ethnology and Philology by Vashlngtdq%ﬁg;th ws, U. S. Geglogical .
and" Geographical survey, of -the Territories,,Miscellaneous P lications, No. 7,
WashingtohJand other works . .

-

’

A4

.« Fort Berthold Indians of North Dakota by Floyd Montclai 1945

*Nine Téles gf Coyote by, Fran Martin, .Harper & Row

, Arikara Indians of South Dakota by Elmer E. ﬁgleen, Vermillion, University
.. of«Sotith Dakota (mimeograph) ’ |

®

Poor Wolf (Hidatsa Indian), autohliography, collections, State Historical

Society of North Dakota, Volume 1 ° . #

Indians of the‘Upger Midwest by Erling Nicolal Rolfsrud, Lantern Books,,
‘Alexandria, Minnesota ) .

Sakakaweaé' The Bird Woman by Russel Reid, State Historical Society of North
"Dakota,. and other works

Like - A - Fishhook Village and Fort Berthold by "G~ Hubert Smith, avalilable
from Government Printing Offi?e, Washington, D. C. 20402

Short History of Fort Berthold by Ralph M. S%ane, Fort Berthold Agency, 1956,
North Dakota History, Volume 26 . .

-

.Séééjawea Guide to Léwis and Clark by Jerry Seibert, Houghton - MiFflin *

Sacajawea - Bird Girl by Flora Warren Seymour, Bobbs - Merrill ',

]
Corn Among the Indians of the Upper Mlssouriébyggeorge,F. Wille and George E.
Hyde, University of Nebraska Press and o§her works ~, .
\

\

"01d Fort Berthold-As | Knew It,'" by James F. Walkeg in North Dakota History
Volume 2 i . ~ a .

n
Sacajawea by Anna Lee Waldo

Waheenee by Gilbert L. Wilson as told by Waheenee, a Hidatsa woman, available:-
through North Dakota State Historical Society, Volume 38, No. 1 & 2, Winter-
Spring Journal of the Northern Plains, and other works .
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.

" Cree Legends by Ahergkew & Handlotte. Sdsxatchewan Indian Cultural

«

College, "SasKatoon . .

William Wipple Warren:;*éj ibvay Historian by Will Antell, Chippewa,
Dillen Press i N , B :

- .

Louis Riel Alivé, a half-hcur debate on the hariging of a leader fer
naticnhood of native pecpleq Informition availahle from Alwesasne Notes
A

Dream of the Blue Hercn by \hctor damouw, Delecorte

.The ChlprWa Ind’lamq by Goma Blee‘<er, Morrow

. Céntact Meha Bercier, Belcourt, for 1‘1urt‘1er resources

-

-
v

fongs of «the Chxppewa by jdm Bxemorst, available from Don Yerger,
Southwest Bock Service -

¢

Kevin Cloud, Chippewa Boy in the City by Carol AngLBales, Reilly % Lee
Bcok_s . i :

0 ibwa Myths and. Legends by Sjsier B. Coleman, Ross and Haines and other
\Ved\s » .

Long Return by John Crai , Bobbs -~ Merill, and other works
n y] raig er

SR o

Indian Life and Indian Hi story by ggorge Copway, Chlppéwa Albert Colby -
« Co., Boston . . ’

4
~

.

Ch1pr)ewa Custars by Frances Densmore, available from Don Yerger, South-
west Bock Service and other works. : o/
' . ‘ .

. Manabczho‘ by Alden Q.. Denning : ¢

-

"listory of the Turtle Mountain Band of ‘Chippewa Indlans," by David P.
Delorme in North Dafota Hi story, vol 22, Bismarck

Stories from ‘the Old Ones as told” to Walter O. Denney, Bear Chief
Educational \,onsultants, Ro—ky Boy, MI .

L~ 8
Kent Fitzgerald, Chippewa, has been editing Helen Parker Mudget 's
History - .of the OJn‘me through the center for the History of ‘the American
Indian, Newberry Library, 60 West Walton St\;, Cmcago 60610 0

History of the Turtle Mountain Band of Chippe\;éa Indians by Patrick
Gourneau L. o A -

)

ne Midewiwin or Grand Medicinet Society of the Ojibwa by W.J. Hof frman

AY
Works by James H. Heward, University. of 4oth Dakota, 1965, and in North
Daketa History, 1952 ) -

-
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&

The Qtrange Emp1 re of Lowis Riel by Joseph Kinsey Howard, Swan Publishin--
g, lorpnto, and Microrilnung corp. of Anerica, P.0. Box 10, Sanford, WC

27330 | ﬂ ;
Little Vhirlwind by a\ebrgar‘e't.;\.aﬁubbard ' f

. ‘ s ’ . . ;
Books by Gordon Langiey Hall . ¢

Ojibway by Magjon lIsrael, Melmont
Books Ly Reverend Ceter Jones ) . -

Chmpem Indians of Yecterdal and Today 1)y Slster M. Carollssa Levi,
*Pageant Press o ]

~

a - J 0 . ~ .
Oj1bvq Crafts by Carrie AP Lyford, available from Publications Service,
Haskell Indian janior College, Lawrence, Kansas 66044 .

Ojibwa Religion and the Midewiwin by Ruth Laﬁdes, Umv&sny of \\1scon—
sin Press and cther works

., ™~ »
"“,ﬁ».

Chipavayan TaTes by Y20b‘ert H. Lowie, American Musedm of Natural History

The World of NanabO?Ho by Thoms B. Leekly, \Vangd‘@"d ’ .

Contact Andy Laverdure Belcourt, for further resources
e

-y
Indian fhy Stories by Frank'B Lrndeman Charles Scrlbher s Sons

Indian Drums Beat Again by Francis AcGulre . : N

Northland Adventure by Richard Morerus .

.
1 4

. .
0Oj ihwa Indians,‘:colorin'g“f*‘bqok, Miniesota Historical Society, St. Paul,
H%l 55101 - ,\' .

Windego and Other Tales of the OJ 1bwa,ys by Noreal Mornsseau and Herbert
T. Schwarz, M lelland

1}

, Oy ibway Dru.ns by Marian W. Magoon, Longmans, Green & Co. . -~

The Chlppewas, University of O.<Iah<7~a Press, Ce -

Red World and Whie: Memories of a CHippewa Boﬂlood by Jchn Regers,
University of Oklahoma Press Norman

N )' el
Tales of Nanabozho by Dcroth/ ﬂmd H*eﬁry Z. Walck,. Inc

Chippewa Tribe by 'Ilmothy/Roufs, available from ’)on Yerger, Southwest

BC ok SQL.V)QQ_ « k N
N ) . l \r;

-
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_Luwis Riel Ly Gesmgc Fram.xs lemm’ 5%5n1ey, Ryerson Pres.,, Tcxmto

C‘nppeva Da\m by Don <:pavm, /oyaguer l’rc‘s, 933/ Nesbitt Rd., Blcommg-

“ton, W 55437 - 5 % . .

b

ngv\am in the C1t\J vy Barbara C. Vrmcker, E.L. Dutton & Co. and other
ch& . .
“"Indians of North Dakota'" by Ramond F. Schulenberg in North Dakota
Histow, vel. 23, Bispmarck :

<

’ <@

The Ollbwas by H4elen Hombeck Tanner, a critical bibliography available

ey

from In..ltana Umv;rsny Press, 10th & Morton, loomington, 1D 45405 '3

]

A Glossary of Chippewa ,Ind1ian Naves of Rivers, Lakes and Villages by

ey ®

{ s

Civsostom Verwyst, Catholic Historical Society of St. Paul, and other
works ° N S :
’

v

Roclts by Gerald Vizenor :Nodin » p

Patrick Desj\arla1$\: The Story of. an \merlcan Indian Artist as told to
Neva Williars, Lerncr E’uahcgtlons

L

lilstory of the OJ ibwva Nation by Mn. Warrén, Ross-& Haines ..

jenme Redblrd Finds Her Triends by Biloine W.'Young and Mary Wllson,

lndependence Press, Box 1019, 3225 S. Noland Rd., Independence, D 64051‘
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Other Indian Literature

| Have Spoken: History Through Voices of Indlans by Armstrong and Turner, a

sourcebook of quotatlohs, Swallow Press - N . .

> -

The Whisperlng Mind: Poetry by Young American Indians edited by T. D.-Allén. :

Doubleday

Full‘Moon‘ |ndlan Legends of the Seasons-by Lillian Budd Rand McNally

. i

¥

The Long - Tailed Bear by Natalia M. Belting, Bobbs - Merrlll and other works

L

Between the High Mountains and the Rainbows by Jane: Balley, edthr School
Dlstr:ct 17-H,” Big Horn County, Montana '

<
The.Magic of Names: . Three Native Amerlcan Poets, avallable from Blue Cloud
Abbey, Marvin, 50uth Dakota °~ | °

4

lndlans, Legends and Myths, Bureau of lndian Affalrs U. S. Governmeﬁt
*.Printing Press, Washingtgn,eD. C. -

3

@ American Indian-Song Lyrics by Nellie Barnes

Magfc WOrId Translatlons of Poetry by Brandon, Motrow ) //

* North Americam Indpan Mythology by C. Burland, avalylble from Don Yerger,
Southwest Book Servic%( .

1
' ¢

‘The Red" Swan, Myths and' Tales of the American lhdians edited by John Bierhorst,
Farrar Straus & Giroux, and other works N

Indian Myths by William Elsey Connelley, Rand McNally .

American lndian Poetry by George Cronyn, Live/fght, Ballantine

Indian Tales of North America by Yristan Coffin, available from Don Yerger,
Southwest Book Service - ' : ‘

‘ .’
. . . o N

-Thunderbird and'Other Stories hy Henry Chafetz, Pantneon

The Sky Clears: Poet_y of the Amerléan lndlans by A.~Grove Day, Unlversnty
of Nebraska Press, Lincoln

Lodge Stories by Edward Dolch, Garrard - -

¢

Indian Myths by Ellen Russel Emerson, Ross'and Halnes .

. The Storytelllng'Stone: Myths and Tales of the American Indians by Susan
F’)dman, Dell ., ~ . - T

VOtces From Native Amernca by Jack D. Forbes, edited, Press - Hal!

_ Young Readers Indian Stories by A. L. Furman, available from Don Yerger,

Southwest Book Service - ‘ . . R
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New Natlﬁfe Amerlcan {;_,; ?‘é’ s”«bya,Hanay Gelgomah Unl'verslty of

’9 -
/1_ (S
Marion E Grldley, Donahue & Company

" ’

4 Amerlcan ladlan Tales and Legends by Vladlmlr Hulpach }pndon Golden P]easur

The Little People by Flora Hathaway, Montana Councul for Indian Educatlon,
and.other works , . .
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Amer ican lndians Sing by Charles Hofmann, John Day , Lo ..

M W
_y;hs and Legends of the Great Plalns by Katherlne Berry Judson

lndlans:e A P[ayyby Acthur Kopit, Hll} & Wang, Bantom,

Caught Between (A One-Agt Play) by Helen Kromer

A Coat for Gray One by D. Lewis and Shlrley Edwards, Kenworthy Education
Service, Inc., Buffalo, New York

Py ’

Indian Legends'of the Great West by Johg;na R. M. Lyback, Lyons

* Fireside Book of North American lndian Folktales by Allen Macfarlan, Stackpole

Books, Harrisburg, PA® ) . -~

T " ¢
Books edited by John R. Mllton, Dakota Press, University of South Dakota,
Vermillion, SD . R :

American Indian Mythology by'AlIce Marriot and Carol Kf»Racthn, Crowell

e

and other works . e

. . PR}
Contemporary Native American Addres$ edited by John R. Maestas contains "50
speeches by prominent American Indians, Brigham Young Unliversity Press, i

-

268UPB Provo, Utah 86402 . ,

-

Let JULPeople'Know American Indlan Jourralism, 1928 ,%978 by James E. Murphy

and Sharon M. Murphy, University of Oklahoma Press, Norman

Who Is Chalrman of ThIs Meeting? by Osborne, a collectiop of essays from
-Neewin Press B ‘ ; -

Indian Tales by Joseph and Edith Raskin, Random House ,

’f'he‘Trickster by Paul Radin, Greenwood Préss . /

Indian Folk Tales by Mary F. Roulet, American Book Company

Treasury &f American lndian Tales by Theodore“Ressler Bonanza

Shaking the Pumpkin\ Traditional Poetqtcﬂ=gie indian North Amerlcans by
Jerome Rothenberg, Doubleddy -),* ., i -
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The Man  to Send Rain Clouds: . Cpntemgerary Storfes by American Indlans by
Kenneth Rosen, Vintage Books ’ Lo )
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Indlan Creation Stories by Julia M, Sefon,'Houae Warreﬁ, Holiywood
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-

" Native American Essay C Hection, Contact-Bryan Swann,-toopex Unionh'Cooper

Square, New York, NY 03 ’ J - L . ’
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R lndian Ta]es for Lnttle Folks by Walter ShellemePIatt ,

The°Unwr|tten Sqng By WIIIard R. Trask, Hacmlllan

.

indian Tales of the Nbrthern Pla;ns by Joy Yellowta:l TOlnseta and Sally Old

Coyote, Montana Council for lndlan Education

'
Tales*of the Nbrth Amerlcan lndians ;ompiled by Stith Thompson, Indiana
University Press :

»

. Forklore of the North American Indians by Judith C. Ullon, Library of Congress

’

Thunder Root: Tradntnoné{ and Contemporary Napive American Verse by J. lvaloo

Volbonth, American Indian Studies, Center, U.C.L.A i y

" Indian‘Oratory: Famous Speeches by Noted Indian Chieftains compiled by W. C.

Vanderwerth, UniverSIty of Oklahoma Press, Ballantine
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Riding the Earth Boy by James Welch

~ o

Stiff’ Ears . Animal Folktales of the North American lhdiar by Alex Whitney, .

David McKay ' .
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Indian Hero Tales by Gilbert L. WIlson, American Book Cempany'
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From the Belly of the Shark by-@a1ter Lowenfels, Vintage Books

Carriers of the Dream Wheel: Contemgorary Native American Poetry by Duane
Niatum, Harper and Row

.

So Sax,the Indians, by Louis Thomas Jones, Naylor Co.

Children Sing in the;far West by Mary Austin (Hunter)

-Indian Music Makers -by Robert Hofsinde, Movrrow
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