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INTRODUCTION

cannot deny that Aberdeen Ared students4 as a groUp; do notcore as well on tests of educatibnal achiev'ement as most otherstudents ,do, according to national .norms. Other evidence comes
frt!kin the records on Bureau hig.her education students which often'tim'es report students failing or dropping out of school, becausethey' do not\ have "adequate basic skills: Doesn't this mean thatthese students are not ,learning as much in school as they might?
There are three main' arguments which follow in regard to testscores. The first argument is that test scores mean nothin'g orvery little in regard to anyone. The second argument criticizesIndian schools for using standardized, tests and national normsbecause they are culturally biased. A third argument is that'Indian students ought to be able to ci,9 as well on standardizedtests as any students; therefore,- they ,must be .used. If on.eagrees with. the ,first argument, we have no measure of educational
achievement for any students. If one /agrees with the secondargument, he is acknowledging that 'there are .cultural differences
between Indian .students. and other students. If one agrees withthe third- argument., that Indian students ought to be able to do,as well, on standardized tests as any students, then what is hisanswer to why most of them are not scoring as well. It appearsthat those who agree with the third argument must admit that thegap between Indian 'students and others is largely due to culturaldifferences.

)When we speak of cultural differences, too many tend to think onlyof those) very traditional aspects and then if they have studentswho are not traditional, teachers will deny that their children ekeculturally different. Then there are teachers in Indian schoolswho do not know enough about the local Indian culture, so theytoo tend to ignore the fact that their students may be culturallydifferent.

In speaking of cultural differences, we mean every: aspect of locallife Which is rather unique. including, for example, such things asrodeoing which is now an inherent part. of many Indian cultures.
Cultural differences may also include students' poor attendance atschool. In other words, culture includes all aspects of local lifeand, they must all be taken into account in the educationalprograip. The problem which has been prevalent in Indianeducation is the lack of recognition of the cultural differences andlack of adjustment of the educational program to take into accountthose differences in a positive way.

There are three attitudes which are found in Indian schools. Thefirst
attitude

the "no-difference" attitude or theory. Those Who havethis attitude choose to believe that the Indian students they teach
acre not ciilturally, different. A second attitude or theory is calledthe "deficit" .theory. Those who have this attitude helieve that theIndian students they teach are culturally different, but" that theirculture is inferior. A third attitude is that Indian students areculturally different in general and 'that their culture is good andin fact if can be utilized in instruction to Kelp .students arn.
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This last attitude is the one . which, according to P.L. 95-561, is
to be espoused by Bureau, of Indian\ Affairs schools.. The reason
P.L. 95-561 dictates this because of studies done and recommenda-
tions made 'which state tat the education of Indian students would
improve if educational p.rogrania were made culturally relevant and
if students Were made to feel that their culture and background
were good and important.

In regard to reading and language instruction, the different
atti,tude or theory would call for utilization of the language-
ex/Yerience approach, or the bilingual approach to beginning read-
ing and for remedial instruction.

There are many theories and approaches for teaching reading andmany' tnaterials based upon those approaches. Some of the
approaches are the one on one or matching approach, the sight'
word or basal approach, e the phonics approach, and the totallanguage arts' approach, All of these approaches were conceptualiz-
ed and the materials were developed for white middle-class child-ren. There, however, were some educators who saw the need for
developing programs and approaches for students from different
language, and cultural backgrounds. Three main groups developed
approaches. The first group were linguistic oriented. . They
developed programs such as the Sullivan Readers wl?ich are found.
in some of our schools. Another group were strong proponents of
the deficit attitude or theory. They developed such' programs as
D'i star. A third grOup were strong proponents of the . different
attitude. 'They would promote the language-experience approach or
the bilingual approach for those students- who are domina,nt in
their native language.

'Following are a review of 'literature° and' ideas and 'materials whichare given to help teachers utilize the differe64 theory in their
classrooms. Many of the ideas and' materials listed could he used
in classes other than reading and flingua-ge arts.

3. O
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TEACHING READING TO INDIAN.CHILDREN

REVIEW OF LITERATURE

Introduction

By ,San.dra J. Fox, D. Ed.

In order to gain insight into the problem of poor school achieve-

ment and, in particular, poor reading achievement of American Indian.

.

students as a group, a review of factors related to reading deficiencies'

is necessary.

Factors Related .to Reading Deficiencies

1,0

Coombs summarized the information on school achievement of Indian'

children and concluded that their 1oWer achieveMent can be attributed

to the cultural differences of Indian children, poor self-concepts and

alienation of Indian children, language differences, poor attitudes of

. many white'middle clas"s teachers towards,Indian children, and the.lack

of involvement of Indian parents in the education of their children.

Coombs stated:

A study of the recent literature seems to reveal, then, a
fairly well-defined-body of theory, formulated by the social
sciences,'concerning the causes of the educational dis-
'advantage of Indian Americahs: The theory" calls for the

primacy of biculturalism over acculturation;AgMands
bicultural approach 'to Indian education with reference to an '

understanding ofcand respect for, Indian culture and suggeSts
the use of Indian cultural materials in the instructional :

).

program; demands bilingual instructiOn in the teaching of
English 'rather than teaching English as a second' langu'age;

demands a special kind of teacher sensitized to Indian.culture-
(preferably of Indian descent); and demands control.by Indians
of the schools which serve their children%22

22Coombs, Educational Diiachrantage, p. 41.

.
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Sectors which correla.te with reading disabilities for children are
4r

disclosed in two studies, one by Helen K. Robinson and the other by Eve

Malmquist. ltd.-611,M., Robinson found social and visual.problems-to be

the most frequent factors relatekto reading disability in an intensive

'study to determine causal factors. The most frequent two were, followed

by emQttonal, neurological, speech and discrimination difficulties,

school Methods, hearing problems 'endocrine maladjustments, and general

physical problems.
23

Eve Malmquist made an.inensive study . of 399 first

grade children:and found the factors which were most important to reading

ability to be the intelligence of the children: their ability to con-
.

\centrate, their persistence, their self- confidence, their emotional

stability, their spelling ability, their visual perception, the social

status and edUcationallevel of their parents, and the, teacher's teaching
4,

experience.
2 4

Thomas E. Wheat listed divergent dialects, teachers' low expecte-

-

,

1958), p. 387.

24
Eve Malmquist,. Factors Related to Reading.Disebilities in the

Flrst-Crade of the Elementary'School (Stockholm:. Almquist and Wiksell,

'tions of the culturally different, -students', poor self-concepts, and

Univers'i'ty of Chicago Press, 1946).

.q.

mended 'the language-experience approach

readiqg methods and materials for the culture ly tiTferent. He recom-

program as the major causes for poor reading achievement.among the

culturally diverse in America. Wheat went on to recommend certain

lack of, the wading readiness necessary to fit into the normal reading

Helen Mansfield Robinson, Why Pupils Fall in Reading (Chicago:
23

4 5

eading, Individualized

- /
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instruction to remediate specific problems, provision for the individual,

interests of the children in reading Material, use of Triclent activ-

- ities, much oral sharing, the provisidn of many stimulating experiences

1

to compensate for exPeriences lacked by many culturally different

'children, 'and the provision of activities aimed at improving.self-

concepts of these children.
25 0

,

Robert Roevel asserted that Indian children often find reading

difficult becauseztheir
language ability is limited and because their

experiential background is
distinctly different from that of the white

childrpn-for whom most reading situations are plann*d.
26

vrim

tsentials for Remedial Programs

Many of the factors related to reading disabilities- cannot

.

4
attacked directly in-remedial reading programs. There are, hoW.ever,

certain elements which are considered to be essential tri remedial

S

reading programs, and these factors haveas their
baseS the special

needs of children with reading disabilities. There are.numerous.books

.4

and articles which include listings of these elements. Three of them

are by Albert Harris, Robert Wilson, and Arthur Cates: 4

Albert J. Harris in his book, How to Increase Reading Ability, gave

what he believedtto be the general characteristics of remedial teaching

of rteadini.: (1) basing remedial instruction on diagnosis, -(2) starting
e

t

r
25Thomas E. Wheat, "Reading and the Culturally 'Diverse," Elementary

nglish, LI-(February, 1914), 251-56.

,

, - f

26Robert A. Roessel, Jr., Handbook for Ihdian Education (Los

Angeles: Amerindian Publishing Company, 12.60). e...--

6
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from what the pupil knot.), (3)' selecting appropriate material, and (

.

securing' motivVion. Harris placed special emphtasis upon securing

r

motivation and he listed some essential t for motivating students:

(

(1) the teacher's acceptance, approval, and' understanding of her sta-

dente, (2) the teacher's liking for children (3) the provision of

successful experiences for the child, (4).the provision of praise and

social recognitioq for improvement, (5) the piovision pf materials to

meet individual interests, (6) the provision of variety in the remedial
6

program, (7) the provision Orgaming, (8) the use o; behavioral modi-

fieatiod techniques, (9) cooperation between teacher and learner,

(10) good rapport between teacher and student, and (11) the cooperation

lof the family.
27

e

Robert M. Wilson in Diagnostic and Remedial Reading for Classroom

and Clinic listed some principles of remediation in ending: (11 there

must be a successful experience during thlfirs irrstruction period and

o 4.

student strengths should be emphaSPed thereafter, (2) the,shildmust

be shown how he has been successful and toward what end, (3) remedial

inst7tion must provide for transfer to contextual reading and should

always culminate with an actual reading situation, (4) remediation should

0 result in the developmnt of basic reading skills, (5) a child's program

.

of remediation should be changed with his changing needs, (6) goals

should be developed by the teacher awl the student together for lessons

a

I.

' '

.. ,
.

27
Albert J. Harris,

4
H

,

ow to Increase Reading 'Ability. (5th ed. ; New

York.; David
.
McKay'Co., 1970), pP. 281-3144
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and for the entire remedial program, and (7. ) remeOlation involves,

, .- ,

I

school
28

cooperation among all of the school staff and the:parents. N'"-

.t

4 . ArthUr ates
...:/ listed the foilowing elements as-necessary for

/

remediatiO in reading: (1) material should be chosen according to

-

the Interests of the student,. (2).material coveriug.-mast children's

)
i ,:

interests shO u d be made.available sb that students can,expan& their

. imterests, (3) material§ should be.sufTlied to students based upon

their reading levels, (4) materials should be of various literary

types, (5) a great amount of easy re ing.should'be provided, (6) the

studerit should never'be made to attend remedial 'class in placp of

-a

enjoyable school.activities,
(7) pupils should be helped to become aware

.
.

of'a need for reading, 48) care should be taken So as not to.stigmatize .

,
.

students by remedial instruclion, (9) Sufficient rime should be snowed

to provide a well-lrotInded
remedial-1>iram, (10) the teacher should

have sufficient time -for pldnning remedial work and 'for gupervising

students, (11)'students may receive remedidtion in groups br as ind4vid-

tals, (12) the teacher.must know,whena student is no.t 'ready for

r

ietn?diation and must work for favorable .conditions, (13) Students must

41.

be shown improvement by means of some visual mealire6ent, (14) diagnostic/

prescriptive me hods must be used, (15) the teacher's attitude must-.be

_cheerful an4 encouraging,.(16) the teacher shouldhelp the student avoid .

,
t-

frustratioti, (17),short, varied exercises and activities ate best for

remedial students, (18) if a method or material does not produce.positivs
J.)

'
.

..
.

-
. .

, '

28Robert M. Wilson, Diagnostic and' Ronegal Reading for Classroom
and CliniE (2nd cd.; ColumbuS, Ohio: Charles E. Nerrill Pub. Co.,

-1972), pp. 14at47..
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'results after several triali, it should, be dropped, (19) supervised

practicelof skills should be continued uptil mastered,, and (20) studepts

must be motivated to read widely.
29

The1United States Office of Education listecreight characteristics

which have, been found In successful Title I reading, prograMs: (1) sys-

tematic planning by the school staff and pareftts, (2) objectives which
4

are clear, (3) treatment which is intense enough in amount of tiro and

sufficient staff/student ratio to have impaft, (4)1,individuadiagnosis

.and prescription, (5) flexiiility in grouping for bOth individual and

group work, (6) close coordination of the Title I program with the

regular schoc71 reading program, (7) a structured program 'approach, and

(8) parental involvement.
SO

Rgcommendations for Teaching Reading to Indian-Students

Specific reeommenetations have been made for the tejaChing of reading

to American Indian children. Ralph Robinett, knsga for his work on the

.Miami Linguistic Readers; stressed that there is wine diversity among

Amprican-Indians fn their ability to use the English' language.. He, felt

that teachers need to use approaches which are best suited for their

students. He recommended that teachers should draw from several

approaches in order to obtain,a.comprehensive and controlled program.

(Some of the approaches from which a program could be.formuiated are the

29
Arthur I. Gates, The ImprovCment of Reading: A Program of

Diagnostit and Reaiedial Marhods'Orit ed.; New York: Macmillan Co.,

1947), pp. 120-37. ,

0
'4
3
National School Public Relations Ai sociation, Compensatory Educa-

.

tion:, What Work,: to Hein Disadvantaced Pupils." (Arlington, Va.: National
i School Public RelationsAssociaefon, 1913); pp.. 29-30.

. / (
. ,- ;
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.language-experience approaCh, he second langupge'appropch, and the

31'

`sound-symbol correspondence approach. ,

Mickelgbn and Galloway also' .

lov

suggested the use of the fanguage-experience
aprciachAo'reading for

Indian students.
32 Fearn recommended the use of the lallguage-experience

approach for Indian students and reported o,the results of its use,on

thg Navajo reservation.
He ieported that at Likachmkai,'on.the Navajo

reservation,,the language and environment of the children are capitalized

*V.

upon tbri,eading instruction and desirable results(have been seen.)
33.

Mary Miller suggested that Indian children who need remedial read-

.
I

ing should begin with intensified remedial work in oral_English.
34

Miles Zintz,
35,Bernard Spolsky,

36
and David Gold

37
r commended that,

31
...Ralph F. Robinett,:"The Teaching of English Reading .to American

Indian Children," English for American Indians (Spring, 1970), 1-11.

32M. I. Mickelson and C. G. Galloway, "Cumulat,ive Language Deficit '

Among ndian Children;" Exceptional children, XXXVI (1969), 187-90..

33L, Fearn, "Report oE-Jhree Pilot Studies into 'Initial Reading:

Navajo'Children," Mementar
lInglish, Min' (November, 1971), 390-94.

"Teaching EnglISN to Indians," pp. 193-97.

33Miles V. Zintz, "What Classroom
Teachers Should Know About

Bilingual Education," in Bilingual Education for American Indians, ed.

by Bureau of Indian Affairs (Albuquerque, New Mexico: Bureakoi Indian

Affairs.' 1971), pp. 39-43.

36
4ernard Spolsky, "Literacy 'ill the Vernacular: The Nayajo Reading

.Study"-APaper presented at the Council on Anthropology and Education '

Symposium on Cognitive and Linguistic Studies, 69th Annual Meeting of

the American Anthropological Association, San Diego, Calif., November 19,

1970). . 4

,

37David A. S. Gold,.
il Affective Influences on the Reading-Language

.Arts Development of the Native American Students' (paper presenved at
'.

'thel7th Annu.il Meeting of the College Reading Association, Silver

.
SpringsiMdt,':-November 1,'1973). ,' ,

..

,-

,
.t

1. , , 'il
-:

..
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Where bilingual education is applicable, Indian'studdnt& should learn

to read firstin their_native langulges.

'After-having.analyzed'some
of ttle beliefs and values encountered

,
/

,
.--

.
. . 4

A/ .
in the Scott-Foresman Basic Readers whicheonflicr with Indian beliefs

)

and values, Evelyn Evvard*and*.Geqrge C.
Mitchellsstrclgly urged that the

.
-.

materials used to teach Indian children to read should reflect thee
\

culture of. the rndian_child rather. than that-ofthe'middle-cliss, urban

/ ., . .
-

.e child. Smile of the belief and, vaques which were found to be in con- ...

ulict wore:

1. Life is pictured as child centered; -.to the Navajp life is

adult centered.

2: Life is pictured "a3 easy and sage; to'fhe
Navajo_ilfe is hard_

And dangerous..
'

A

3. The germ theory, is expressed; 0 the Navajo good.health,

.comes from being in.harmany with naturq036

Ernest Bulow and Charles H111
40 recommendecrthe use of books by

y

And about American Indians in the high school literature and reading.
t

.

classes. They contend.that much enthusiasm emerges when Indian studpts

read materials which content their own culture. T.. D. Allenilso recom-

,bitmided'the reading of materials.written by and abo4t American ,Indips

4and,-in addition;.Suggested class discussions and peen group writing and

.
.., ... .

.

, .
.

38*
.

Evelyn ,Evyard.and George C.:Mitchell, "Sa'lly, Dick and Jane at

Lukachukat," Journal of American Indian Education, V (May, '1966), 2-6.

39 L. Bulow, 1,6ching Laughing Boy," Eftiish for American

Indians (S ringl 1971), 11-24: .

40
.

Charle& H. hill, "Reading On the Reservation
,1 ournal of Beadin:'

XII (November, 1968), 125-28.

rl . .

s,
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emphasiicd the need to make.reading interestng to .
the students.

41

Lorraine Webster and Mabel preparedhave prepared rebus readers for the

early -grades with content based on Indian folk tales in an effort to

promote pride
in/ heritage and to improve the English vocabularies of

Sioux Indian children-during the reading process.
42

I .0.

William Marquardt,
University of Illinofs, also stated that works

'concerning American Indians can be u4ed to engage Indian students In

the learning process. He suggested that selection bf materials should

be guided by the experience and background of the student, his linguistic

limitations, and the need to portray minority perSons with dignity and

respect for their values.
43

Arnold' Griese, University of
Alaski, pointed out that Eskimo and,

Indian students have
difficulty,engagimg in abstraction and conCeptu-

-

.alization in problem solving in,-school.
He viewed this as a cultural

mdtier.1 This difficulty
in4ibits reading comprehension.

Griese stated.

that material'which'deals with the cultural setting ofthe eskimo or

Indian child
I should be used as reading material. When tht child can

,

. .relate
emotionally to the, story situation, his imagination4can work in.

a

41
,_.

T. D. Allen, "Reading al.; a Life Style," English for American

Indians '(Spring4 1971), 149.

'42Lorraine Webster and Mabel, Schleif, The Creation of Stories and
-.

limiaaw Roadinil Material forTre-School Indian Children in Souta

Dakota, Final Report (Vermillion:; University of ,South Dakota, 1972).

.
.

.

ii.

. . , .43

.
.

.
'William F. Mditluardt, "Creating Empathy Through Literature

BeSweea the Members.of the Mainstream Culture and the'Disadvantaged

Learners of the Mino,fity Cultures," Lia4uistic-Cultural
DiffercInces and

WilericaniEducation-Florida FL Rcurter, VI(Spring/Sumder, 1969),

133,41. ,
:-.
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abstractions and may become.involvedin complex cause and effect 7,

thinking., The teacher will have to guide the students fn the thinking

process.. Griese also suggested teacher-reading to the class as an

important activity.
44

Henry Pascual stressed the importance of recognition. of individual

differences ampng students, positiVe student!- teacher interaction, and

diagnostic teaching for Indian students who are learning to read.
45'

c ,

H. L. Narang in "Improving Rpading Ability of Indian Children," stated:

While working with Indian, children, it is important that the
teacher understands them and accepts then, for these childen
have experienced repeated4failure atla have lost confidence in

their ability.. They need respects warmth and understanding.

The

teacher should 'organize tasks for-them which the can

accomplish. 'RePrimanancl ridicule should be avoided'with
praise and approval given frequently. . . . The curriculum' '

content should be revised so as to, ,include the culture

heritage of the Indikns: . . . Itis also important to have
a variety of books available 'in the ,classroom . . . reluctant

readers can be motivated to read through proper guidance. . . .

70thetactivities like field trips should also be encouraged
;and there should be more opportunities for discussion in the
'classroom, to enrich-the children's background. Such.activ-

ities may stimalate their interests-in reading and writing. . .

Teachers can increase the,x.knowledge and Competency. . . It 4

is their responsibility to see that children entrusted to them

canT-ead and do read so that they become productive members of

society. 46

0 . 44Arngld Griese, "Focusing on Students of Different Cultural,Back-
grounds: The Eskimo and Indian Pupil-Special Problems n Reading
Comprehension," Elementary English; XLVIII (April, 1971 Z29 -34.

45
Henry W. Pascual, Readine Strateeies'for New Mexico in the 70's,

Resource Guide Number 2 (Santa Fe:' State Department of Education,
1972).

46
H. L. Narang, "Improving Reading Ability of Indian Children,"

Elementary English, LI (February, 1974), 190-92.

13 1



Ruth Gardner emphasized the need to provide reading instruction

4
based upon improving the Indian Child's

-,

based
,

Geneltich

included the need to recognize individual differences among Indian

children in regatd to reading abilities and to takd into account

culture differehces and cht-acteristics of students.
48

There. are some characteristics of Indian children which' have

bothered teachers and Will have to be dealt with positively by remedial

reading teachers. Many Indian students hesitate to talk, answer

questions, or participate in discussions in school. "Student silence

characterizes much of what goes on in. the formal schooling of American

Indian children," stated Robert Dumont, Jr.. Further, he stated that

conditions of silence are resultants of the fact.that teachers know,_

'almost nothing about.the language or lift styles of the studentS.49

One.ofthe important findings in a study done by Mark Berman was that

Indian students assumed active roles in answering questions when the
O

content in the course being taken was relevant and meant something to

thg.
50

Other characteristics of 'Milian students which may affect their

47
Ruth.Cogswe11 Anderson Gardner, "The Relationship of Self Esteem

and Variables Associated with Reading for Fourth Grade Pima Indian
Children" (unpublished doctoral dissertation, University of Arizona,

1972).

48
Gene Rich, "Teaching Reading to the American Indian" (paper

presented at the Annual Meeting of the International Reading Associa-
tion, 1973).

49
Robert V. Dumont, Jr., "Learnfng English and flow to be Silent:

Studies in American Indian Classroomi," 1969. (Mimeographed.)

50
Mark L. Berman, "The Development of,Proficiency in the Use of the

English Language in Groups of Nop-Western Indigenous Peoples Through:
Programmed lnstrudtion: A Study in Applied Anthropology and ComMunity
Development" (unpublished graduate thesis, Arizona State University,,
1964), p. 66.-

14 1
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.
yeading'achievement are their lack of being competitive and their

shyness and hesitancy to respond for fear of being ridiculed.
51, 52

Pr. John Bryde who studied the school achievement of fndi n students ip

South Dakota, saw many things about the school System whit b are contrary

to 'the India ure. He was especially concerned about what he

termed the crossover phenomenon," the marked decrease in achievement'

of Indian'students after they reach junior high. He felt that the

4

increased awareness of students that they are Indian attributes to this

decrease.53

Achievement Testing, of Indian Students

The achievement testidt of Indian students is another matter which

should '-be considered. Judith Blanton pointed out that standardized

achievement tests are culturally biased and ,that scores of Tndie,stu-,

dents are "dramatically depressed," Blanton criticized the use of

standardized tests for' Indian studdnts and said that with them "educators
ad.

are absolved of guilt and students' 'culturaLdeprivatIon,' 'poor

communication skills, or 'low motivation' is faulted" for their not

achieving? Students are labeled as low achievers.and their strengths

are often forgotten.
54 E. Cotton Frederick pointed out the serious,

4.

stark L. Berman, "Some Considerations in the Education of Indige-

nous Groups in the Southwest" (a professional paper, 1965), p. 7.

52John F. BrYde: "The Sioux Indian Student - A Study of Scholastic

Failure and Personality Conflict" (unpublished doctoral dissertation, ,'
r

University of South Dakota-,01966).

Ibid.'

54Judith Blanton, "Test Results and Their Educational Implications

for Indian Children," 1970. (Mimeographed.)
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limitations which standardized reading tests have, regardless of who is

taking therest.
55

' 4
Suovry

AN,

The principles and necessary elements.of remedial reading, along

with the special considerations and recommendations which should be

taken into account when working with Indian students, are aspdtts which

should be included in the planning of remedial reading programs fot

Indian students. The problem of reading deficiencies among Indian

student:, cannot be ignored.

4

A

55
E. Coston Frederic, "A Monster in Our Midst," Journalsof Reading,

XVI (October, 1972), 10-14. -..

56
National Advisory Council on Indian Education, First Annual

°. Report, p. 36.
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In the profession'al literature, ogal language practice, use of ,Indian-
culture materials and .the language - experience approacl-i are recommended
over and over 'again for use with Indian children in reading band
language arts i4rgtruction. ,A recent article says

Studies of Native American children's productive lan-
guage patterns, either in the Indian language Or a
local dialect of English, would help equip teachers
to work effectively with these children...

Implications for' teachers of Nati'Ve. American children
are that more school time should be provided for
them to practice speaking English; reading- l2ooks
should be withheld until language profic.iency dev-
elops; and the. instructional program should combine
language experience and children's,. literature ap-
proaches.

First, children must hear from many different models
the language they will later learn to read. Children
hear language when listening to 'stories,- watching
films or story dramatizations, and ilistening, to class-
room visitors.

. \ 1.
11

Next, children must use language for expression and
for thinking. They must listen to each other and
'.talk about what they do, hear, see, feel, or think-.
.They use language for thinking when they respond
%to ,,"what if" or "I wonder why" questions.

Language usage is promoted in a classroom where
there are many things to rnaniSulate, explore, build,
take apart, or examine, and where there are oppor-
tunities- for praying, talking, singing, and body
movement. These reading and language .activities
shodld be laden with Native American cultural exper-
iences.

Then children should -,provide language for reading.
Someone should write down words they have said.
These words .become the captions under pictures, the
labels for things they made, and charts of books
they will read.

Finally, children read each otiter's productions be-
cause the words are their words. The written
language produced by children is real and meaning-
ful to children.

After many experiences and much practice with _lan-
guage, children discover that many of their words
and struCtural :. patterns are in other books. Then
they are ready to start learning to read the lan-
guage that other propl-d-Thave produced for them to
read.

Simpson-Ty-son, Audrey K. Are Native American First
. Graders Ready to Read? The Reading Teacher, vol.

31; (April, 1978), pp. 798-801.
r
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THERE IS AN INDIAN ENGLISH

There is such a thing as Indian English. It may vary from
reservation- to reservation, but there also is a common thread to it.
Take for example the word "ennit" which means "isn't that rip,ht."-
There are certain intonation patterns. There is a tendency to drop
sounds such as the ing sound at the end of words. There is a
tendency to add sounds such as making "heel" out of "hill". There
ins confusion in the use of tenses, for example, the use of "sent" in
all cases, even when "send" should be used. Then there are
aspects which are unique to certain reservations such as the use of
the "t" sound in the place of "th" at Turtle :.!ountain. There is
such a thing as Indian English and teachers 'should be awae of it.,
and watch for it. They should not necessarily correct it /a%. there
are many other aspects of language which should be worked on
first, namely,- giving students confidence in speaking out, under-
standing what readirpg is all about, 'etc., but teachers should know
which aspects of the language of the children may be cultUral and,
therefore, make them the unique people they are.

READING SHOULD .FOLLOW LANGUAGE PROFICIENCY

Most teachers in the Aberdeen Area feel their children have enough
English to start 'reading. The caution' is, however, to be sure that
the students are well prepared for any reading they plight have to
do. Sufficient time should be spent to learn vocabulary items and
to learn of things , they are to read about befgre the read and to
discuss and learn more about after they read.

ti

USE OV,BASAL *READERS

Me'st schools ...of the Aberdeen Area use a basal reading series.
Most of the teachers feel most comfortable using basal readers.
Teachers should guide the programs, however, and not be led by
the reading programs. Some , *readers include alot' of subskill
practice such as putting the accent on words, etc. Sometimes too
much time is placed or isolated subskill work' of this type,
especially in so-called idiviklualized programs ,where they ate
using this type of material. This is not to say that these skills
are not important, but they are not as iiriportant as actual
reading, decoding and compre.hermling practice within a meaningful
context. Teachers may also have to have her students read fewer
selections in the basal, selecting only these which are most
meaningful and preparing- the students well for reading .those.

18
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ORAL LANGUAGE DEVELOPMENT AND THE LANGUAGE EXPERIENCE APPROACH

Children whose language and background differ from that of school and the

materials of instruction often.become spudents in need of'remedial help.
To try to prevent this, the.teacher must provide many opportunities for

these,chilren to hear and respond td. language. Titip will help the children

become/aware of various language forms and should increase their vocabularies.
Most importantly, tie teacher will want the children to feel goo about

using language and about themselves so that they are affectiveli ready.to
receive further instruction. Specifically, the teacher should demonstrate
acceptance by:

Responding to the language of the child without initial correction.

Responding to the child's thoughts with enthusiasm regardless of his
language form, keeping in minds that his language is different, not

deficient.

Not repeating the child's response in a correcting effort.

Permitting the child-to write his language without correction.

For oral language velopment, the class should discuss things that happen

to them. Language should be linked directly to experiences of the children.

The names and uses of things in the classroom should be discussed. To

brdaden children's experiences, special class activities should be provided
including class projects, field trips, movies, etc. The children should be

read to every day. There should be discussion of the material with the

teacher and with other children. Other opportunities for oral language
development should be provided thrpugh the use of records, toy telephones,

dramatization,etc. The teacher should serve as a model, using correct

standard language forms.

ORAL LANGUAGE DEVELOPMENT MATERIALS

Language Master
Bell & Howell Co.
7100 N. McCormick Road
Chicago, Ill. 60645

a

Dolch Teaching Aides Picture Readiness Game
Garrard Press
Champaign, Ill. 61820

1-
Palo Alto Sequent4a1 Steps in Reading
Harcourt, Brace &iavonovichc Inc.
7555 Caldwell Ave.
Chicago, Ill. 60648

19
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Building Pre-Reading Skins: Kit-A-Language

Ginn & Company
450 West Algonquin Rd.
Arlington Heights, Ill. 60005

' Non-Oral Reading Series
Urimary t4ucational Series
1243 W. 79th Street
Chicago, Ill.

Peabody Language Development Kits

American Guidance Seivice, Inc.

Publisher's Building
CirCle Pines, Minn. 55014

,
Teaching Reading Through Creative Movements

Kimbo Educational,Records
Box 55
Deal, New Jersey 0772P3

Visual-Lingual Reading Program

TWeedy Transpaiencies e.

207 Hollywood Ave.

Zast'Orange, New.jersey 417018*

Invitations to Storyjime,
Scott Foresman & Co.

433 Erie Street J

Chicago, Ill. .60611

Word Theater 41110

Barnell Loft, Ltd.

958% Church%$treet
Baldwin, N.Y. 11510

1

The teaching of reading and writing using the language-experience apptoach

is based upon the premise that children can learn to read and write their

own languages.with greater ease, than they can read'or white the language of

school and its texts. The teaching of reading and writing demands the'samet

attention to the sinO.te-acceptance of the_child and his language with the

correcting,of.errors being made by providing models of correct work and by

helping children to find their own mistakes when they are ready. The language-

, experience apptoach is recommended for use with Indian ;children because it does

not require standard English as a basis for.success. Neithei, does it require

,,,the child to read material.and vocabulary which is sometimes foreign.: Rather,

'the material comes from something which the Children; themselveS, experience.

The language-experience approach is a total language approach in-that studehts.

listen, speak, read and write in the same lessons. The teacher teaches sight

words and phonics, utilizing the children's words for instruction.

9
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S g o Langujb-Experience Approach
.

1) .)e. teachr pres a tePic or asks the children for a topic after

& '40
'.-

then have become familiar. with the, procedure. j2he teacher may have he
children draw a picture. in relation tt5 the topic at-this point to het
them think about the topic.)

,

2) The teacher leads the children in discussing the topic. The teacher
must be careful to make sure everyone gets involved o. maybe not all on
the same topic, but regularly.

3) From the-discussion the teacher helps the children extract some
important points, a few at firSt, more later. 0 "Now what did we say
abodt Tell me again and I'll write It down." She writes it
in their words. /She tries to write it in logical order to make a story.

4) While writing; the teacher talks,informally with the children about
words, -names of letters, beginning .sounds, ending sounds, sounds in
between, capitalization, punctuation:" This;is dome on a gradual basis.
First you would just want them'ta0now-that their ideas ,can be written
into words and thA gradually introduce new concepts.

5) The,language-experience.story is read by the teacher to the child-
--ren and "read" by tht,children together with the teacher leading them.

6) The language-experience story is left, dp,where.the children can see
it for the.day or longer, depending upon how the children respond or
upon the topic, etc.

7) The story is reviewed by the class latex' in the day.

8)' The teacher may have the clfildreh copy the story and draw an i1lustra
tion for it.

9). The children may take the stories home to "read" to their parents or
some may be bound into books.; The children are treated as authors of
books that they and others can read and enjoy.

10) The books are, read from time to time.
.

4r'
6

11) As the children progfess they should begin finding wOrds.that are
alike', words that begin alike, words that begin like their names, etc.

.

12) Flash cards, can be made for words which have, used in language-

I

experience s or4es.
.

&
, 7

1
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13) Tie teacher will shave to lead the students into phOniscs and structural
geneializations: Many .tehcheri feel.they'have to utilize a phonids text
to supplement t program.

1
I .

14) The teacher hould regularly invite small groups to read with her '

books they dig not write. This is especiallot valuable if some children
are able to recognize a few words. They be n to see what other people
h'ave written-for them to read. 4.,

15) Both the class of child written hboksand.tlade books/should be
readily available for.the children CO review.

d

16) Lists of, words used are kept and note is taken of students mastery

of those words or problems with them. Words are reviewed in games, on
charts, and in otheractivifies. Children should have their own word
lists.

Independent Writing
.

0
1) Select an incomplete.seatence wh'Ch is appropriate for the class and
teaching situation, for example: "I like to /

2A Engage the children in talking about things they like to do.

3) Write on the chalkboard'in large letters, I LIKE TO:
Talk about these words.

4) Ask each' child t6, make a crayon drawing orsomething he likes to do.
Ask him to leave,spece a't the bottom Of,the page for writing. We might
fold his paper so he has a guide to his coloring Spa,ce and his writing 1

space.

5) After the picture is completed, the childcopies the incomplete
sentence from the board and asks the teacher for'help on the word or
words he needs to 'complete it. The teacher. can write the;necessary

4 ,

words on eistrip of paper for the child to copy or write the' word on 0,

the pictui for children who may be having difficulty 'with copying.

6) The pages are put.into a book called the "I Like to" Book,_etc.

7) After a few experiences using .incomplete sentences which are completely
open-ended, the teacher may utilize and reinforce initial consonants such .

as in, Look: at the,d

't



' Topics:

weather

\
community activities
items in the room
athletic evens
events in the children's lives
television Oharactexs
a story they have heard
pictures'
special holidays
special classroom or field trip experiences
incomplete sentences "I like:to," "I like to go ." etc.

.The language- experience approach can be used for science lessons, social
studies lessons, etc. As questions arise, students can be shown hot,' to
use resource books to find the answers,,how to spell, words, etc. <The
`words used and learned become the class spelling list.

Students may be grouped according to need. Activities should.be established
to develop, oral and silent reading skills and skills.

ideas adapted from: .11

Learning to Read Through Experience by Doris;: Lee and Roach V. Allen
Appleton-Century-Crafts

4 A

There should, be a great deal of reading tuthe students, again preparing,
them well for the-idtntent of the story, There s'hOUld sometimes be reading
of the same book over and over to the little ones so that they memorize
the bdok as little ones do who are read to at home. This is being recommended
as a part of a more "ngt761" and easier transition into reading at.school.

23
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Applhdix .

BASIC WORD LIST

. <

. .

f .t

250 tliords ofHighost Frequency in Our Languagec., Sclected`by I:Lila/NI:widen and Tliorsten Cation.
,a . be Christn las enough give houqeabout beautiful ' ever go

glIIV I

hoWafter because cola evenagain bed conic father good ifall been comes fe.w got . in

-along before coming ,find\also best dould tire
always better country , firstam big day . live
an book, days for

great into
had is

-hard , it
happy just

,has 1cp
and boy dear found haveanother boys did four heany 1 brother didn't friend heardarc but do ,from helparound by s' dog fun het.

as

d wi

here
calted gar,:don't

door hintasked came get
At

getting.can

home
away a
bark

cite each girl
children cat hope.

129

4
Sane teachers of languageTexf)erience-,want to be sure they are including

the most used.words and therefore connive to include these wordt in
languageTexperiencp_aorie.s.

,
,

kind
know
large r
last
left

let
letter
like
little .

Aive

9
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, never
long new
loot , next
looked nice
made night

make
man not
-many now
may bf

oft

men old
money
mutt; once
morning olio.

o
must only

mother or
much other
mu.,t- our
my ouk,

name river

people .

place
play
pretty -

put

Pan

read e

ready
right
room

said
saw

say

school.
see

stay
still
Ammer , tot'
stirs took

town

Appendix

today well
wem
were
wh,A

t,:aelter tree
tell " two
than:, WO
that,'-, up
the us

their USC

t lrol Used

then vet).-
, there want

these wanted

She was

should thine. Wale'
way

small think we 2

sitow this. week

SO thought
Some three

something through, soon time
started to

where 1
which

white
P.Qo

will
winter
with .

work kdi

WOUI

%,\rite -

year
years

iotl
your

......
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LANGUAGE E RIENCE IDEASFOR BEGINNERS

1. Daily newspaper. Teacher tr scribes new items on/board. Items given

by children from school, comm ity or home. Sometimes later dittoes for

clats to illustrate. When children are able they, copy the items from

the board. Newspapers are taken home. Children are excited as they

"can read." Class newspaper has a name.

2. Greeting _cards for special holidays.

3. Use picture series. Have children tell what is happening; Transcribe

and have children copy and illustrate.

4. Plan a field trip. Discuss in class before and after .trip. Have a

co-operating-fourth grader act as secretary to tramribe'stories about

the trip.

5. Thank you letters and Get Well letters for sick classmates.

Child completes sentencest I'd like to go When I grow up, I'dike

tQ be L, I like to I am special because Each sentence has

',an illustration. Sentenbes with illustrations are placed in book or

,booklet. '01cl:wallpaper books are good,for keeping children's works.

.
Copies of the book can be "published."

?. Use, rebus characters in some writing.

8. Have the children compose simple poems after they have made a list of

rhyming words.

9. Science study can include discussions about the temperature, weather,

stars, planets, the earth, atcis Dictation of major points by'students

and written onthe bdard. Poems about topics may add to lesson.

Temperature and weather are noted and recorded every day in the class

newspaper. _Ilse. various books and miterWs'in lesson to show children

how they are resources for learning.'
. e .

in temperature, date, number of children present,

in the room, last night's basketball game scores.

'r

\

10; Math can include numbers
number of a" certain item

11. Write stories on special

12. Theodore Jamerson School

cookbook..

4

topics, holidays, community events, etc.

students.contribUted simple recipes to a school

Using the children's own words, the various aspects of language are taught,.

soundA of letters, contractions, possessives, syllables', punctuation, vocab-

ulary, grammar, etc.
,

The teacher keeps a list of the .words used so that she has a record of skills .

,taught. The words and written Materlalsare reviewed as necessary. Because

they are the children's own words, there should,not have to be as much

repetition for mastery.

c.
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The thing that bothers teachers about the language-experience approach is that

there is no text, no teacher's manual to'foflow. Some teachers utilize a

supplement series to teach phonics, etc.; although it violates the principles

of the language-experience approach, some teachers feel more comfortable

with, it. _

\\.

ADDITIONAL ACTIVITIES FOR,OTIER STUDENTS

1. These students.should keep a journal. These papers are not usually

read or corrected by the teacher unless the student requests it

2. Create comic strips or cartoons.

3. Write articles, poetry for local newspapers or newsletters. Have class

publish their own newspaper.

4. Utilize the cloze procedure and have the students write and fill inthe

- blanks.

5. Note the names of people who figure on the front page of the newspaper

over and over for a week. Write short paragraphs about,them.

6. Complete paragraphs beginning "Happiness is,- -, If I were.- -, If I

had -

7. Write short papers about local people' atbut t.v. characters; about

members of the basketball teach.
.

8. Start a pen, pal letter writingproject for students.

When students start writing for themselves, encourage them to use the

dictionary. Do not discourage them from writing what and how they'wish to

write. Keep track of their mistakes and provide models of correct work and

activities for correction. If corrections are made on.a.student's work, the

teacher should work with the student to have him find his own errors when

he.is ready. Work on correcting only a few errors at.a time.

LANGUAGE- EXPERIENCE ACTIVITIES=FOR HIGH SCHOOL STUDENTS

1. Dictation of sentences, short paragraphs and short papers. Students'

. punctuation, spelling, paragraphing, etc. is compared with correct

copy and there is a discussion of items. Students correct their own

. work immediately. Keep record of errors of students and provide

models and exercises for correcting. Elicit sentences from students

about suggested topics for material. Much better than trying to

correct long themes, although themes should be written.

2. Have the studentslisten to popular records and write down the lyrics.

Discuss the various aspects ofolanguage, 'sentences, phrases;etc.

27 2`' ,
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.3. Have the students watch the teacher compose at the board or on the
Trerhead projector after a topic has been suggested by the class.

4. The Foxfire concept is an excellent aireesch. Crazy Horse School at
Wanblee on-Pine Ridge has published a beautiful book about the community.

5. Have the students write themes or research papers on popular singers,
tor. personalities, other topics of high interest to them.

,

6. Have the students watch for and clip items about Indians from the news-
paper for the bulletin board.'- Makes students aware of Indian news and
helps them become interested in the newspaper. Have them bring in
news items from home.

7. Have the students survey newspapers for articles written-about teen-,
agers. Are there more good or bad things written about them? Have them
write papers about their findings.

.0"

RESOURCES

Veatch, Dr. Jan

Key Words'to Reading
The Language - Approach Begins

Charles E. Merrill

Lee, Doris M. and Allen, Roach Van'

Learning to Read Through Experience

Appleton-Century-Croft

Teachers' Resource Guide
Language- Experience Communication

Houghton-Mifflin

Thomas, Nellie

Let the Children Do the Work
Manual for Let's Be Language Detectives
Open Court Publishing Co.

Cole, Natalie
Arts in the Classroom (Chapter on Writing)
John Day Co.

Stauffer, Russell

The Language-Experience Approach to the Teaching of Reading
Harper and Row

Pienaar, Peter T.

Breakthrough in, Beginning Reading: Language Experience ,

Approach, The Reading Teacher, vol. 30, no. 5 (February, 1977),PP. 489,96.
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LANGUAGE EXPERIENCES IN READING

CONCEPTS FOA THE CHILD

1. I can think about what I.have experienced and imagined.

2. I can talk about what I think about.

3". What I can talk about I can express in some,other form.

4. Anything I record I can<recall .through speaking.or reedin4.

5. I can read what I can write by myself and what other people write for
me to read.

4

6. As I talk and write, I use,some words over and over and some not so
often. °

7. As4 talk.and.write, I use some words and clusters of words to express
my meanings.

8. As I write to-represent the sounds,I make through speech, I use the same
symbols (letters) over and over.

9. Each letter of the alphabet stands for one or more sounds that I make
when I talk.

10. As I read, I must add to what an author has written if I am to get full
meaning and inherent pleasure from print.

CONCEPTS FOR THE TEACHER

11. Thfbasis of children's oral and written expression is their sensitivity
to their environment both within the classroom and ift the arid at large.

12. Freedom in setf-expretsiOn-oral and written-leads to self-confidence tn all
language usage including grammar, punctuation, capitalization,,anct spelling.

13. ik natural flow of language develops in children engaged in'programs of,
instruction based on personal patterns alfd meaningful vocabulary.

14. .Interaction,=the only process through which language matures, is promoted
. through the use of numerous activities, experiences, and devices.

15. Utilization of the thild,1 own language as'one of the bases for reading
instruction results in alhigh degree of independence in writing and
reading.

.4
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CHARICTERISTIC DIFFERENCES II4-TV.-0 TYPES OF

R.EADING-INSTRUCTION

Open

1. Centered in the learner's recog-
nizing that his' speech can be
recorded in print.

2. Emphasis on developing reading
skills as a part of the total lan-
guage experience -- the same
emnha5is on writing and speak-
ing as on reading print.

3. Subject matter emerges within
theclassroom as children record
their own thinking through writ-,
ing and other media. Organized
skill-reading material' is used
to evaluate levels of achievement.

Closed.

Centered in skills of reading print.
.

Emphasis on teaching a sequence of
reading skills.

\

Subject matter selected and organized
prior to the teaching situation.

4. 'Reading instruction program con- Reading instruction program eontrolled
trolled cooperatively by learners, by the "readerI" the teacher, and
teacher and "readers" during 1 other external authorities.
the learning situation.

5. Emphasis upon building habits
,and skills of reading as integral
parts of larger experie'nces;
especially aspects of communi-
cation.

6. Emphasis on improving under-
standings of what reading is and
how it is used in the process of
learning.

7. Emphasis upon variability in
expoiiures to learning situations
and variability In the results
expected and achieved.

8. Judging pupil progress by observ-.
ing development pf self-expres-
sion, interest in reading and
writing, and use of specific read-
ing skiing.

30

Emphas'is upon teaching specific
habits and skills as separate aspects
of learning.

Emphasis on improving methods of
teaching specific hribkto and skills.

Emphasis upon uniformity of learning
results for minimumstandards.
Enrichment beyond for some.

-7
4

Jildging pupil progress by testing
ability to use Specific reading skills:

011114;100.1,



Problem Readers
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concenling individual students -with the more serious reading

problem's.

EARLY rtrIITIFICATION

Much has been written about the gossibilities of early identifica-

tion of children who are not likely to pass successfully through the

school program without serious problems. Most first grade teachers

feel they can identify_these children early in the school year. Their

oral language skills, their auditory discrimination ,skills, and their

visual discrimination skills often are deficient. de Hirsch' has pro-

duced interesting data concerning the pOssibilities of early identi-

fication. Her index, currently undergoing further analysis, is

unfortunately too complicated for large scale classroom use.

Program adju'stments for these children can be of several kinds.

First, a child may be placed in a modified kindergarten program

which will provide developmental
experiences as well as an addi-

tioripl year of mental and physical development. Second, a child

can be put into an intensified readiness program designed to stimu-

late his strengths and to provide practice in areas of identified

weaknesses. Third, a child can be channeled into a modified read-

ing program which stresses the Use of language experiences as

opposed to traditional reading programs. In such cases, formalized

reading is withheld until a child operates easily with language

experience stories. Practice with readiness skills is provided from

the material developed in the experience stories.

Of the three approaches, this author strongly recommends the

third. It is closely related ,to the actual reading process; it stresses

the child's natural strengths (abilit to think and to talk); and it

allows for easy and natural- transfer to other types of reading

programs, ,

-

Techniques suggested in the following chapters ern be utilized

for early identification and for program adjustments which have

been recommended.

ACCEPT AND CHALLENGE

Throughout our efforts in working with children who are having

1:Kofrim, dc' Ifirseh, Jeanepe Jonsky, and Widliarn Longford, Predicting

Reading Failure (New York: Ilarper & How. 1966).

, (31
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ESSENTIALS FOR REMEDIAL PROGRAMS

Cognitive

Diagnosis and prescription
Starting with the child where he is,

level, culture, language
Alternative approaches
Practice - decodiW,,, and compretiending
Expanding-vocabulary and experiences

Consistency of Treatment

Affective

Motivation
Never stigmatize students
Acceptance of the child, his culture
Displaying "can do it" attitude
Success experiences, instructional level,

help students avoid frustration
Child's interests
Praise, immediate feedbadk,

show'the child how-he has
been successful and'towara
what end

Variety,_ gaining

Likes and dislikes' in materials
Transfer to actual reading\situations

'k
Parental involvement

Staff/student ratio
Sufficient instruction time
Teacher planning time
Trained personnel

2

I
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A

Comprehension is a big problem. Here are some helps.

n'ability to Use the Dictionary

1. Teaching a thorough knowledge lot the alphthet.
a. , Sequence

"..b. Alphabetizing
c. Phonic t cupds; structural analysts

2. Teaching proper use of the dictionary, its values
a. Explanations
b:' Pictures
c. Prbnunciations' °

3. Practicing and drilling, p1 locating entry words
4, Materials designed to promote dictionary 'skills: V

Teaching,

a. David Discovers the Dictionary
b. SperrIng aid exercises, Mr. Spell°

Outlining and Summarizing .

1. Paraphrasing the main thoughts of a selection
2. Experience stories.
3. Planning group activities,auntts, projects
4. Classifying lists of objects
5. Using materials with which pupils are given a great deal'

of help to begin with, progressing to independent work
6. Teaching study techniques: SQ3R-
7. Partial outlining to be completed
8. Presenting facts tcx.be unscrambled'

I 9. Planning dramatizations, play writing, etc. o

Doesn't Know How To Study

1. Developing techniques for developing skill in proficient reading,
adjusting rate to purpose of material

2*: Encouraging use of study techniques, SQ3R, etc.. .

S. Motivating interests to establish reason for thorough reading
-

and comprehension
, 4. Providing, study guide's to client reading of selection to retain

main thoughts ,
5. Oral quiz sessions among pupils '

6. Teaching use of reference materials; library'sources; local,
st-ate; and national sources of information

Inability to Retain Information Read

1, Using easier maternal
2. Capitalizing on an interest or choosing material with a

surprise ending.
(continued)
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3. Using a variety ornovel motivational techniques to arouse interest

4. Teaching study habits and skills through formulas such as SQ3R

5. Games, ,exercises, that have the child relate by recall and
inferred meaning what he has read

6. Providing guided reading for speCific purposes
7.: Using material, methods, techniques that provide

cultivation of,ccrnprehension skills
Reader's Digest Skill Builders

b:s.SRA
c. Merrill Linguistic Readers, etc.

Can't "Locate Specific Infor4lation - Skimming

1. Providing for much practice, guided by suggestj6ns or for
answers to specific questions

2. Using the table of contents, index
3. Practicing skimming with a great variety of materials and

for varied information is recommended ,

4. Teaching study techniques, SQ3R
5. Classifying information exercises with a follow -up discusSion
6. Dramatization of story with structured questions for -re.fiew

peading to Follow a Sequence of Events <

1. Using experience stories
2. Methods and technique to unscramble and organize pictures or

events properly
3. Beginning with limited events and progressing to more

difficult material
4. Drarnatizing,or play acting
5. Building or making activities; -models, recipes, etc.
6.-Presenting unfinished stories to be completed

Learning How to Follow Directions

1. Drilling in a variety of ways to emphasize following directions,
both silent and oral reading

2.' Using activities and interested to capitalfze,on necessity

for following directions; models, recipes, etc.
3. Providing concrete material as results that can be seen by

the child after following directions correctly:
a. Teaching machines
b. Programmed reading
c. Games

4. Making certain the teacher is giving the directions clearly and

concisely

Learning to Recognize Implied or Inferred.Meanings

1. Using techniques p.nd methods that get childto relate the Meaning

of selection in his own words and to anticipate outcomes fhom

facts presented:
a. Science experiments.*

(continued) 34
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b. "Finish the story" approacn
c. Use of tape recorder with follow-tip exercises to diet to selection
d. ,Paraphrasing after 'reading selection
e. Establishing study habits
f. Seq,Jential order of selection

2. Using material easy for 'understanding, progressing to more difficult

How to Develop Critical Reading 'Ability

1. Using newspaper and TV ads to point up kinds of propaganda and
how facts can be twisted

2. Comparing different newspaper accounts..of the same news events
3. EValuating different author's cpinions on One particular subject

and the authort'qualifications on such a topic
4. Judging the relevance of statements of.a given selection
5. Developing one's own creative ability and enhancing one's own

critical judgment enables ypu toteach your student to be more sensitive
6. Encouraging investigating experimenting, reasoning

Inability to Adjust Reading Rate to Purpose

1. Teaching SQ3R techniques for adjusting rate to specific purpose
or some similar approach

2. Controlled readilig exercises
3. Listing stud.) guides
4. Stressing comprehension, rather than speed when both are weak

5\5. Providing in general clasdroom situations fora va.rtety'bf, needed
reading rates

\ ,-,

Lacks Interest in Special Reading and Taste Development

1. Stimulating the child to read in some fashion e
a. Interest centers with appropriate, materials
b. Book displays
.c. Interest inventories
d. Free reading prograMs
e. News events, sports_
f. Poetry, play reading, arid wrifing
g. ProVide working and doing materials whereby the child must

read, follow directions order to successfully complete a project
2. Providing materials to stimulate varied interests on his reading level

a, -Literature samples, etc.
b. Materials for the reluctant reader

Inattention, to the Reading Task

1. Teacher attention til) planning 'lessons will often provide most
important key

2. Providing materials on the, child's reading level; instructional
3. Using highly motivational materials
4. -Featuring active participation on the part of the child in activities .

for stimulating interest ,

lJ
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When it conies to teaching reading comprehension
-some teachers play favorites. Over several years of
teaching, many teachers have developed and refined
some preferred wayeof helping students improve their
skills in reading comprehension.

Here is a sampling of some of the technique, and
strategies- of teaching reading comprehension de-
scribed by experienced educators who were asked,
"What is one of your favorite ways of teaching reading
comprehension?"

The Retelling Technique
"Tell me everything you can remember about the
story." That simple direction just after a student
finishes reading is one way to, find out how much,
students know about what they have read. But there is
more. according to Yvonne Siu Steinruck of the Boulder

'Valley (Colorado) Public -Schools. a proponent of the
retelling technique.

When children stop or hesitate, ask for more. Say
things like "Is there anything else you can remember?"
"Co on." "What else happened?" Then after children
finish telling all they can remember. follow with more
specific questions, so they have a chance to expand or
clarify what they said. Whenever appropriate, ask
children to give reasons for their answers.

What is the greatest difficulty in 'using the retelling
technique?. Dr. Steinruck says the technique works
best if teachers 'Practice "judicious silence."
"Teachers have to practice active listening. They have
to wait patiently and quietly without interjecting a
comment or a question. And that's more difficult than it
sounds. Interruptions can destroy a student's train of
thought, especially if a fresh question is asked while a
student is still thinking about how to answer the
Teacher's last question."

Operation Rewrite
flow is the second sentencq like the first? (1) The weary
traveler slept soundly on the none too steady bed. (2)
The unwatered plant withered noticeably on the sunlit
ledge.

Sentence twa is a "rewrite" of sentence one. The
nouns are different and so ate, the modifiers.'but the
syntax is the same-a noun is used where a noun ap-
peared, modifiers replace modifiers.

Christine W. Lucas of McGill University. who
developed this substitution technique; calls it "opera-
tion rewrite." She has used it successfully with secon-
dary and junior college students who,were having a dif-

.

ficult time learning to write.
"It's a technique that calls for a great deal of

creativity on the part of the students." Dr. Lucas says.142/"Students arse forced t try to understand how 'in-
dividual,words fit to ier to produce meaning.:"

Dr. Lucas notes that teachers who systematically use
rewriting as a part,* their teaching may not ha% e to
teach grammar as a separate subject because students
learn the rules of grammar by using them..
Children as Co-Authors

"As children realizg that th can use their own
experiences to add new meat n2,s to words on a
printed page. they really start t inking about what
they're reading," days Glenda Lofton. elementary
supervisor for the Louisiana State Department of
Education and developer ofa compreheRsion technique
called "co-authoring."

Co-authoring is a technique bas&d on the idea that
children can learn to identify relationships inherent in
language (Dinnan. I.A. and Lodge. R.A. Communication:
A Meta Theory of Language) and then use those rela-
tionships to change or to add new icleak.to something
they have read-(Torrance. E.P. Encouraging Creativity
in the Classroom). "Children quickly learn that as soon
as they see how an author uses language relationships.
they can jump right in and extend or go beyond what
the author said." Dr. Lofton says. "In that' sense.
children really become co-authors.

To use co-authoring to develop Comprehension skills.
children first read a selection and then are invited to
ask "what if" questions about (1) matter-things that
can be identified by the senses: (2) time-references
that tell when something happened; (3).spece-where
an event occurred; and (4) amount-how much or how
many. To teach children how these language relation-
ships work. Dr. Lofton suggests starting with simple
sentences. For example. in the sentence. "The do
barked at the man." children might ask. "What if 'dog'
changed to 'Doberman} ? -a matter change. Time
would, change if the past tense changed -to the year
2579: changing "the dog" to "fifty dogs:: changes
amount; or a spatial relationship could lie introduced
by putting the dog in a passing car.

Teaching children to identify the language relation-
ships in a story takes a little practice, according to Dr.
Lofton. but,onco they learn. 'she says. children can use
these .reltitionships to embellish what they read or to
create entirely new stories.
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"If you're ,interested in improving reading coniprehen-
sioQ, encourage, children to make pictures in their

Iminds as they read." suggests Margnret Jensen, Title I
coordinator at Sherman Elementary School in Madison,
Wisconsin.
IOnce children get the idea that they can use their

minds to make pictures of things, they can begin to
practice makickg mental images or "brain pictures," as
Ms. Jensen calls then).

Ppetice begins by inviting children to try to visualize
/

a few speCific things-a toy, a place they like. or a
special happening. Then. in small.groups.children can
'talk about their owl thin pictures end listen to the
descriptions of others.

After this introduction to visual imagery, children
can begin to form mental pictures of stories they read
or listen to. For example. before beginning to read a
story, a teacher might ask children to MU' ke pictures
in their heads'' as they listen to the words. As the
reading continues, teachers can occasion, Ily stop te
pose questions, but not to seek answers, "If read. for
example, 'All along the meadow where the cows
grazed,'" Ms. Jensen explains. '1 might stop to ask
'What kinds of plants do you see groWing in, the
meadow? and 'Wfiat color are they?' The questions are
meant to give the children a little boost as they work to
make their pictures.

In choosing Materials to read to children. Ms. Jensen
believes that. at first: those with less elaborate descrip-
tions work best. A passage that mentions a door. for ex-
ample, is better than one that describes an old wooden
door with shiny brass hinges. "If the material you
select to read is already rich in imagery/children will
Simply par4rot the words you read when you ask them to
describe what they see. And that's exactly what you
don't want. You want them to describe their own im-
ages," Ms. Jensen says.
Guinness Guess
How laige was the world's largest hamburger? With

tawarzsrimilaPIWI

some help from the Guinness Book of 1Vorld liecor4
secondary school students arc learning how to answ cr
those kinds of questions while expandin'g their
vocabulary in the process.

-71 Nearly 1000 ninth-grade students in Indianapolis
regularly played "Guinness Guess.- a lechniqui- for
teaching student's how to use context clues to deter-
mine the meaning .of words.

Guihness Guess was developed by teachers and striff
of the Intensive Reading Lab. a secondary school
reading program that emphasiies thinking stra tegies.
The technique was developed because teachers 'found
that direct instruction in using context clues to
discover word meaning "got to be pretty dry and fol.-
mak" according to karin Saurini. project director.
"We were teaching rules.; Mrs. Saurini said. things
like 'Look for a defining phrase next to a word on
dhn"t know.' But with this approach we fpund mam
students either didn't remember the rules or weren't
interested in learning them." .

To use Guinness Guess. teachers develd questions
. that can be 'answered by using the Guinness 139oli of

World Records. Answers usually contain a word
unfamiliar to.most students-a word that reuiresithem
to make a T.easohable guess about its meaning.

"The Word 'circumference' pops up when students ,
try to answer that question about the, world's largest
hamburger," Mrs. Saurini says. "And when I askihem. %

'What tipped you off about the meaning of the Word?'
'they can usually point to a couple of other words and
say, 'Well. they're talking about how big around a ham-
burger is, I figured that circumference meant the
same as WV big around.

According to Mrs. Saurini. Guinness Guess is a
motivational way to get students involved in developing
their own strategies for recognizing context clues. As
an added benefit, teachers find that students dO more
than the reading required to answer a questioh. Mrs.
Saurini noted. "Once they answer a ciueslioni many
students start in on 'surreptitious reading'-a praC'{ice
we do nothing to discourage."
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STRENGTHS AND WEAKNESSES OF THE MOST COMMON APPROACHES

The Basal Approach
STRENGTOS
Electric in nature with practices
integrated frbm all systems.
Sequential order i;n presentation
of skills
Continuity of skills through'the
grades
Integration-coordination of
materials and skills
gradual introduction of vocabu-
lary and word analysis skills
Organization is horizontal
(coordination of materials) and

vertioal (social organization,
vocabulary, word analysis-skills,
comprelaension)

The Language Experience Approach
Shows children that reading is
just talk written down
Encourages communication --free
and easy talk
Makes reading a meaningful
experience
It is flexible
Encourages greater creative
experience in writing original
stories

,
Provides a source ofernaterials,
for the culturally deprived
Pitch, intonation and stress can
be more meaningful using natural
spoken language in sentences
Children leair to share their
Ideas and listen to those of others.

The Individualized Reading Approach
Self-selected books are more
Likely to satisfy reading interests
Greater opportunity for interaction
among, students, in bringing together
ideas gained from independent
reading

ott,Child progress9s at his own rate
Individual -teacher-pupil conference
develop rapport

WEAKNESSES
Too much vocabulary controt-g*
dull, repetitigus
Limited content in pre-primerS;
shallow, unrealistic, lack of
,literary style

'38

Sentence patterns appear hap-
hazardly without repetition or
mastery
Race and ethnic groups are
stereotyped and stylized
Attitudes: society not realistic
Not enough' done to stimulate
cu riousity
Work6ocA skills are over-
emphasized

Vocabulary maX he too uncontrolled
Max not provide continuity in
teaching phonics skills,
May not learn problem-solving
`skills in comprehension
Important gains in child's pi-egress
may not be measured on standardized
test at end of school year
Classroom may seem disorganized
during reading class
Requires extra preparation: chart
ma-k-ing, planning, firsthand ex-
periences on the part of the
teacher

/

Inadequate library mater:iiis-'
in many school's
Danger of insufficient skill
development
Puts heavy clerical burden
on the teacher
Diffi cult to, find time for 'enough

ividual conferences
Derriands teacher of unusual ability

6
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The Individualized Reading Approabh (Continued)
STRENGTHS WRAKNESSES

7

Diminishes competition and Young children need much guidance
compariiton;,avoids stigma of in material selection ./
being. in lowest group Hard to judge difficulty of bock
Each child experiences greater Much time is spent in ,preparing
selfworth; takes more initla- individual skill lesson
tive ,Inefficient to teach a skill to
Flexible - no ceiling on the an individual that half a dozen
learning

..=need atthat time . _,

Some ehildr6n.can, be intro- May cultivate.habits of careless-
duced to a' much greater variety nebs in reading and lack of. .of reading materials throughness
Small groups are formed as' / Diffidult to. administer-written
needed for specific puiposes seatwork
Teachers should develop ''-'Teaehai- must do a good job of
greater s)dll and flexibility interpreting program to the parents
in teach'ng
Some children can be guided in
more oral and written,expres-
sion and in critical thinking

A Strong Phonics Approach
Aids in auditory pereeptipn
Aids in visual-auditory d'is-
crimination
Aid to word recognitibn
Aid to tihlocking new, 'strange
words j

Systodatic system of learning
-,letter sounds
Butrds independent and con-
fident reading
Useful in spelling
Scientifioally sound if taught.
in logical sequence, has uni-
verbal acceptance
w.

Basal/

61

Inhibits other s'1(ills if over-
emphasized in the beginning
Over-reliance narrows flexibility
in. reading
Memorizing phonics ru14s does not.
assure ability touse them
Meaning is really much more
important thai'i sounding
Too many sounds are spelled_aliKe
Too= many rules - and most of them
have exceptions
Nd good for children with hearing
defects
Intensive dull drill can kill
interest in reading

y '
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READING IN THE CONTENT AREAS

by Sandra 3..Foic, D. Ed.

.
When studeness are not succeeding in the content areas, a first consideration

.
must,be'the readability of the material upon which they are not performing.

Sometimes content area books-are written at a level muchlligher than even

the reading texts for the same grade levels. There are readability techniques

which can be used to obtain a grade level of readability for materials, but

they'do not evaluate the concept difficulty of the material. Furthermore,.

different readability formulas may give you different grade levels on the same

material. In addition, the teacher would have"to know the grade level-reading

ability of each of the students which, again, is sometimes difficult to ascer-

Htain. This method of determihing whether or not content area materials are

Moo difficult is being done and, can be done if teachers feel - comfortable with

their procedures.
.

. .

. ,,,
.

.

.

There are, however, more direct ways to find out whether or not the material

is oo difficult, The "cloze procedure" has been eveloped to enable teachers' '

to, etermine the,ability of the child to andtcq, eir instructional materials.
;

t .
It indicates the ability of the child to l ndle the concepts as well as word

1 1, ,and. sentence structures. This technique has been found most helpful:

.---
A

1. tSelect at random a passage containing an adequate sampling of

the material.
.

.

1.

.

.

2. Retype the passage, leaving out every filth word. As a general"

.D
.

rule, neither the first word in 'a sentence nor proper nouns .

should lie'omitted.

3. Have the students read the incomplete sentenaes.and fill in

,the missing words. To "close" properly, the child Must under-

stand the concepts and be able to teed the words well enough

-;to anticipate the author's ideas and fill in-the blanks.

As axule.ofthumb, if the student does not fill in at least'40% of the

missing words correctly; the material is far too difficult for him.

A -)

Other ways' of dete-rmiding the appropriateness of the re-a7a-Aility of a

material for students include preparation of, an exercise in the form of an

individual reading inventory with comprehension questions from the content

.of the instructional material:. This'IRI would not necessarily have a grade

'level designation. The, teacher would find out only whether or not a

student could read and Comprehend the material well enough., A sight word

list test of speeializeTvocabUlary terms from the material .mighe also be

used. Oil an informal basis, the teacher could note the size of the prints

the length of sentences, the vocabulary load and the difficulty of the

,concepts.

:46 !
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When it is fdund that materials are to difficult for students either in-
litructiOhal adjustments are needed or easier materials must be used.

Materials have sometimes been rewritten for students.

In general, teachers in the content areas should use t e Directed ReSding

Actiyity approach with student's. It includes:

1. Readiness - motivating purpose setting, and vocabulary study
before the students read assigned materials.,

2. Silent reading - Students read to satisfy the purposes that
have been establiihed by the teacher in the readiness step.

3. Recitation - The teacher`: questions the students about the

'.reading.

4. Rereading - When comprehension'is not clear, concepts not fully
developed, or portions of the material, apparently not under-
stood, teachers can direct children in rereading.

5. Enrichment - When the child expresses interest in the material
he has read, he should be directed,to other interesting
materials, factual or fictional, on the same subject. An

interest center with such books and materials should be
available for all students.

4 /he students should eventually follow these steps themselves-utilizing
skimming for clues, questions at the end of the chapter, vocabulary lists,

dictionaries, etc. What the teacher is doing with the Directed Reading

Activity, actually, is teaching the students study skills. There are'

several study skills techniques, the most prominent being the SQ3R
(survey, question, read, recite,. review).

The cIgze procedure can also be used to transfer chapter summaries or
parts of them from content texthookS-inpo directed reading activities.
Leave the first and last sentences intact, then delete the key conceptsl
and-key vocabulary. Have the studedts fill in. the blanks 'based upon
their predictions before reading'the,assigned chapter (oi portion thereof).

After the class has reacted to the'clozed summary, engage them in'a
discussion of the key cbncepts, key vocabulary and related material. They

will enter the reading task much better prepared. This cloie procedure

provides motivation, to complete:the'task of filling in the blanks correctly,
purpose setting, and vocabulary presentation before the-students read.

.
..

Teachers orcontent areas m4'have to adjust their thinking and concentrate
upon covering less matel-ial'well rather than povering_alot, of material,

-e.g. the whole'book, and having the students learn little. They will hive
to get priorities on content. They may ha4k-to shortanleading assignments.
It would be beneficial if all teachers used the same_stnipskiiIs approach

0

with the students. ..
.

O



Teachtrs of content areas should
"individualize" their instruction according

to their students' needs. They may have to use different materials, not only

textbooks, for different students. They may have to useAifferent methods.

The language-experience approach to teaching reading an&I'language arts is

an excellent approach for use in teaching content subjects. Use of multi-

media materials, including
reference'bookse will enhance the teaching (4

the content areas. Those schools.with the Formula Phonics reading program-

bave a built-in program for helping students to read in all classes.

Students and teachers can outline material for organizing content. Too

often students are asked to outline without being taught how.
0

Reading teachers should assist content areq teachers in planning and imple-

menting flexible grouping procedures, materials and teaching methods to

provide for specifiC skill needs, interests, attitudes and values of indiv-

idual students. Remedial reading teachers must assist students in learning

the various comprehension skills, finding main'ideas, following directions,

sequencing events, etc. Remedial reading teachers should work especially

close with content area teach4-s for procedures to be used with very'poor

readers. Remedial reading teachers must become more concerned with reten-

tion of content rather than simply the reading process which requires

(....,Impiehension,b!ut not retention. They must train students in study skills

a the other.teachers do. Then the practice which the child receives in

'reading class will have more transfer to actual reading need situations.

There are various activities, depending upon the content area, which can-

be recomnended foX assisting students in reading. Space'does nA,permit

them bei,Q) listed here.

Sandra J. Fox
Education Specialfst7Linguage Arts
Bureau of :Indian Affairs

`115 4th Ave. S.E.
Aberdeen, S.D. 57401
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Journal of Reading, vol. 21, no.'3 (December, 1977), pp. 212-214.

Dunkeld, Colin. "Students' Notet,aking and Teachers' Expectations." Journal

of Reading, vol. 21, no. 6,(March, 1978), pp. 542-546.

Flynn,-Peggy. "Wttat's Black and White and Spread All Over? The Newspaper."

(A good newspaper can be the, English curriculum.) Journal of Reading',

vol..21, no. 8 (May, 197e), pp. 725-728.
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Frey, Edward. "Fry's Readability GrApb: Clarifications, Validity, and
Extension t6 Level 17." Journal of Reading, vol. 21, no. 3 (De6ember,
1977), pp. 242-252. i .

.

.. . .

Kroenke, Karl. "Teaching Reading in the Content Areas." =Journal of Reading,
vol, 41, not 5. (February, 1978), pp. 460-462.

_
1

MaxWell, Martha. "Readability: Have We Gone Too Far?" Journal of'Reading,
vol. 21, no. 6 (March, 1978), pp. 525-530. t

Pell, Sarah - Warner J. "Asimov 3n the Classroom." (Isaac Asimoy's,science
-fiction is a legitimate teaching device - and It's easy to read and
of hiih,interest to students.) Journal of Reading, vol...21, no. 3
(December, 1977), pp, 258-265. -

Riley, James D. and Paehtman, Andrew, B. "Reading MathematicalWord
Problems: Telling Them What to Do Is Not Telling ThemHow to Do It."
Journal of Reading, vol. 21, co. 6 (March, 1978), pp, 531-533.

Standal, Timothy C. "Readability Formulas: What's .Out,,,What's In?"
The Reading Teacher, vol. 31, no. 6 (March, 1978), pp. 642-647.

Children's' Book Council. Notable Children's Trade Book's in the Field of
SocialStudies. 67Irving Place; New Yolk, New York: 10003

Children's Book Council. Outstanding Science Trade Books for Children.
67 IrVing Place; New York, New Yark 10003

k

Cornett, Charles and Claudia. Reading Science: Concept,' and Skill
Activities. J.zWeston Walich, $4.00.

Miller, Wilma H. Reading Diagnosis Kit. Center for Applied Research in
Education, Inc.; 521 Fifth Ave.;, New York, New York 10017.

The following are available from: ERIC Document Reproduction Service
P.O. Box.190 4
Arlington, Va. 22210

District of Columbia Public Schools. Working Draft of Guidelines for the
Teaching of Reading'in the Content Areas. [ED 059 859]

Florida State Department of Education. Physical Education and Reading: .
A Winning Team. [ED 134 971 "

Hampton, Virginia, Board of Education. ReadingSkills Development in
. Content Areas, Handbook 1. [ED 096 '625]

Bearce, C. Glenn. Summaries of Research Studies on Factors Affecting
Reading Comprehension in Business tommunichtion. [ED .131.450].
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MATERIALS.

How to Read in the Content Areas
Multi-Mega Self - Instructional Learning Kit

Educational Activities, Inc.
P.O. Box 392
Freeport, New York 11520

Specific Skills Series
Using the Context
Getting the Facts
Following Directions
Locating the Answer
Barnell Loft,J.td.
958 Church Street
Baldwin, New York 11510

Reading_for Meaning
J. B. Lippincott Co.

East Washington Square
Philadelphia, Pa. 19105

EDL Study Skills
Science

Social 'Studies.

Reference
Taylor Audio-Visual, Inc.
1009 Dapta Ave. S.
Huron, t.D. 57350

Organizing and Reporting Skills Kit

Science Research Associates, Inc.
Route 4, Boat 204

(James-Mendenhall)
'Detroit Lakes, Minn. 56501

Jr

"C

E.

Be a Better Reader
:Prentice-Hall., Inc.

999East Touhy 7

Des Plaines, Ill. 60019

Note: Copies of articles, readability formulas, and copies of How to Study
for'High School Students are available from Dr. Fox. 4--

yr
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A SKILLS CONTINUUM FOR LANGUAGE ARTS

by Sandra J. Fox, D.Ed.

Establishing a skills:continuum is one of the most important steps a school

can take toward improving its language arts program. The usual language

arts,curriculum is one in which teachers use the same language textbook
series and are` determined to cover the text from front to back (but usually

don't make it). Each le4el of the usual series covers just' about the same
topics, although many students never learn what a verb or action word is

and others and bored bdcause they have, covered it over and over since their

early grades. Granted, review may be needed from time to time; tut, in

general, it would be much better if teachers strived to teach mastery of

certain things by, certain times and then there would be, time to go on to

application rZ mastered skills and other content. A skills continuum would

help to providd for this. 'The skills continuum is a combination of a hierarchy.

of skills and a set of desired competencies. It is a listing of desired

skill competencies which are progressively and sequentially more difficult.

Another aspect of the usual language arts curriculum is that the teachers
don't: communicate very much about the program from one classroom to another

nor is information passed on regarding students' performance. A skills

continued requires input from all language arts teachers in a 'coordinated

program,and has a built-in requirement for students' progress,a1ong the

continuum to be recorded and shared.

The.skills'contliuum is a strategy for organizing the curriculum imp a
manageable system useful to teachers and pupils. To make it more manageable

and to allow for children's varying learning abirities, it is wise to have

the continuum divided into K-3 competency skills, 4=6 skills, 7-9 and 10=12,

with the children to bd competent in those skills by Ch end of the last

year of the designated grade range, by grades 3,6, 9 and 12. In addition,

there would probably.be four interrelated continuums rather than just one,

one for listening skill competencies, one for speaking, one for reading

and one for writing. Inthe senior high, there might be two continuums,

dile for listening and 'reading and one for speaking and writing. Some

schools may wish to have a separate reading continuum and only include

reading incidentally in the language arts continuum. Affective as well as

cognitive aspects should be included in a continuum.

When, planning a skills continuum, there are two thingi to consider:

1. What would the idearbe; what things should a child know,
at the endof a certain time?

2. What does your groip of children'know? -How close or far
are they from the ideal?

45 4 6
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Suppose a school has planned an idealistic skills curriculum. Then the
students come ti5 school and it is discovered that they do mot have the
comperenckes which they shotild already have according to the continuum.
Depending upon how many students are behind and how far behind on the
Continuum they are,"decisions will have to be made for adjustingthe
continuum. Priorities may have to be set upon content to be mastered. .

Some competencies may have to be delayed until the next level or be deleted
altogether, depending upon their'importance.

As far as,the desired competencies are concerned, they should be based
on real life needs more than they have in the past. This is,true especially
at the high.sChool level. We should not'be requiring that a student become
familiar With all the writers of the Romantic Pe'riod in the English literature
book when there are so many other things he needs to spend his time learning
unless he already has these other skills. In fact:, the student may not be
able to read well enough for most of what's in theEnglish literature book.

.The skills continuum must be established by the langdage arts teachers
based upon the particular needs of their students. OnceJt is established4
the same cooperation and continuity must be evidenced by ;Aerials to be
used, methods, etc.. NIn other words, the program muit have a philosoptcY,
e.g., the bilingual approach, the E.S.L. approach', the lariguageexperience
approach, the total language arts approach, the eclec lE approach, whatever,
but it must run through tie continuum or section the eof. Teachers must
share successful methods or activities for possible pplication elsewhere
in the continuutw All teachers !dust be well trained in the approdctf or.
approaches to be'-used.

.A Skills continuum cannot be developed overnight. It takes albt of work
on the part of many, and then once it is developed it may have to be
changed again and again. It should not only list competency skills but 1
should also list materials and methods which might work best for teaching .

those skills. As the continuum is used and if students do master. skills,
more sophisticated work can be required at .higher levels. °

A way to start development might be to obtain copies1of state department
or textbook series continuum guides and use them, along; with teacher
opinions, to establish the ideal continuum. If the students were tested,
do item analyses to find out the needs of the'group. Use other means,
including teacher observation, to determine where the students are in
relation to the ideal. Adjust the continuum to best fit the needs'of the
group(s), keeping'in mind, however, that the school should strive for the
ideal.

- ,.
The skills continuum is a natural' for Title I purposes. It provides for
one program in which Title I and regular program teachqys work'tiogether..
it provides information .on which individual plans can be. formulated.

The skills continuum organizes and coordinates the language,aits program:
It provides motivation for teachers to work hard toward helping their
students achieve competencies by certain times, and it prOvidev'a guide to
be used with studnts who enter the program far behind where they should be.

,a

,
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NOV 0 7 1979

School Operatic/1$
No. 62-611r ./

Information: Language Arts Skills.Continutim

All Superintendents, Aberdeen Area. .

Attention: Education Program Administrators-

From: Divilon of Education, Aberdeen Area -)

Attached are sets pfv1anguage aria skills to, be covered in grades
I¢6. They are the result of a.project nndertaken to establish better
language arts programs in the Aberdeen Area. .

The skills address only the language.portion of language arts and do
not cover the reading skills. Spelling, also, is nbt included,'but
is recommended that spelling and vocabulary words be the same.

This skills continuum should be reviewedby each school for possible
; adoption, or it should be adapted to.better net the needs of the
local situationi, The skills for each grade level are divided into
those.to be mastered, those to be practiced, and those to hcjntroduced.
It is recognized that if skills are mastered at a level, they will i ave

0'
to be reviewed periodically; but, hopefully, requiring mastery will

sultimately improveestudents' achievement.

Also attached Is a paper on the skills, continuum concept. Please seb,
that these materials are disseminated to teachers and principals at
your age:hog. .

Attachment

:(SO'D) DEtINIS R. FOX
.

Acting
. ,Assistant Area Director Edgcation

o

Ideally, this listtf skills was developed for grades K-6. It
realized, however, that.sothe students could surpass the skills listed .

for their grades while others may not be 'able to.rgach those for their,
grade levels'. In this case, students should work on Mastering.those

.

skillscwhich are most impOrtant at lower levels and work up. }or
student in grades 7-12, then, it is suggestedthat.tHe K'6 skills
.contirinum can be used as a guide and/or survival materials. can be
used for grades 7-12 when students' skills are not-where they should be. .

e I I
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MASTER

04101u0s.40,..0.4

KINDERGARTEN SKILLS

Visual Discrimination:
Recognizes simple shapes; square, triangle,

rectangle, circles
.

. )
--...---

COpiss simple shapes
. ,

._

Can draw a simple man with head, body, arrps and legs

Identifies positional relationships; top/bottom,

left /right, far/near, high/low, up/down, over/

under,'first/last, in/out

Can setect, arrange and categorize objects, pictures

of objects, and can list ems in given categories

such as clothing. toys, alemals, round, large, red

Identifies eight basic colors

Identifies size differences

'thick - thin - small

long - short many - few

.wide narrow heavy - light

Auditory DiscriminationCListenskand
responds to simple, explicit directions\

Listens and responds to simple stories, rhythms,

fAnger_plays..songs and rhymes

fe

Discriminates
between sounds from non-human sources

Recognizes rhyming sounds

.Speaking Skills:
Says name, age and addresi

Repeats words, phrases and short sentences (8 words)

nmpletes-an oral statement with spoken word that

fits context(
Names Common objects in pictures, in classroom, in

building, in town; animals, foods, community

workers, body parts)

. Tells the,meanings of familiar words in terms of use,

i.e. a bed is to sleep on.

Can Supply names for 'actions - walk,_run, etc.

Recites short -rhymes for others

Coipprehension:
Arranges pictures in time sequence

Tills a story from a set of pictures

-Predicts outcome of picture story sequence

Describes emotions from a.picture (happy, sad,

surprised, scared, angry)

Understands same and different

Writing Skills:
Prints first name

:library and Reference: Can locate picture books and easy books in library

or in classroom



ABERDEEN AREA KINDERGARTEN SKILLS

PRACTICE

Visual Discrimination:

Speaking

0 ...
vA '1 Ir'0 0 -.0-,' ,4

"2, ,"4' '

Comprehension:

Writing Skills:

Library and Reference:

Recites' alphabet and identifies letters,

`upper and lower case lk

Cuts with scissors on lries, curves and angles

- Can express ideas, experiences, feelings and tell,

storieSebrally in front of the class (show and

-tell', etc.)
,

Participates in class,discussions
'Dramatizes actions, stories, roles

Describes items in terms of sensory experiences

{touch, taste, smell; etc.)
Develops sense of likep-and dislikes.

Uses past tense - .-

Retells a4story or ser es of events

Alphabet A-Z

Demonstrates proper handling and care of books

and magaiines
Demonstrates proper handling and care of. A-V

materials used in the classroom

. Listens to a story attentively in a' roue

INTRODUCE -46 ,.,

0 Q0

'-

--to,, -49?

ViOual,Ditdrimilia4ori
Retognizea that words are groups of letters

.
.

., , -.separated by.spaces
41ESCogniZes that worda,are read and written from

. ,,,_,

left to 'r/ght .

.`Identifies words-that are the same and different
,

e . Matches color words with eight basic colors
.

.
4

.

0

-

P

AuditoilDiscrimina4onfDiscriminates*letween ending sounds
Disciiminates between initial.. sounds

Determines when spoken-names of objects begin With

same hounds
Discriminates between words that sound almost alike

Comprehension:

Writing Skills:

Evaluates the reason for thehoutcome of.a picture

sequence rq.

Tells ideas implied but notIpactured in a pictured

seqUence
Evaluates pictures for incongruity

Prints whole name and-simple words

',

49
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MASTER

Visual DiscriminatiOn:

o

Auditory Discrimination: Listens and follows three-step directions

.

ABERDEEN AREA "i1C4*
GRADE ONE LANGUAGE SKILLS

Recognizes,that sentences are made up of groups of

words that tell something

Rhymes words

Speaking: Says name, agNaddress and birthday (month,day)

Gives clear two-step directions

Structural Analysis: Can discriminate between singular and plural nouns

Identifies words which begin with capital and

stall letters
1'

Vocabulary,Development:= -Mows and uses the first 170 Do1ch sight vocabulary

words .

Understands direction words; underline, circle,'on,
. etc.

Selects pictures which best illustrate sentences or

paragraphs
Illustrates Story content, poems and experiences

Comprehension:

Writing:

Creative Writing:

Library and Reference:

Identifies and printi both upperand lower case

letters
Copies sentences

Writes one sentence about a picture .

Writes one sentenceabout an experience

Alphabetizes by first letter .

1

Chooses and checks out books from library .

Reeognizes,that words in the'dictionary are in

alphabetical order

.

Distinguishes between fact and faniasy .,

Reading: Identifies colors and reads tolor/names

Thinking: objects into categories; Things, shapes,
HS

etc.

Grammar: Recognizes telling and asking sentences
Matches sentence parts to make complete sentences
Puts words together in correct order to make a

sentence
Supplies words which fit sentence context

50
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ABERDEEN AREA GRADE ONE LANGaGE SKILLS

PRACTICE
e

P

Spelking: Speaks so others can

Tells orally-about personal experiences, interests,

and opinions

Recites poems.
Pari..icipates in class discussions
'Dramatizes simple stories and role plays (usin4 own

words)
.'404

Vocabulary Development:Determines
when words are opposite in meaning

ComprehensiOni

Grammar:

Medbanics:

Recalls the sequence of eventsin a selection or

experience
Notes details
Recognizes main idea

Draws conclusions

Uses action words in time order, noting changes in

words for tense

-

Capitalization' StartS a sentence with a capital letter

Begins names of people and pets wi h a capital letter

INTRODUCE

Speaking: Proprly answers telephone

ti

Mechanics:
Capitalization

Capita:lizes letter "I" when used as a word

POnctuation 'Uses a period after a statement (telling sentence)

Places a question mark after question (asking sentence)

,leading:- Reads and follows directions

Recognizes the meanings of signs

Reads and writes names for days of the week

Grammar: . Recognizes naming words (nouns) .

Recognizps action words (N?eibs)

.

Recognizesdescribing wordy (adjectives)

Uses action words with singular and plurk nouns

, Supplies describing words (adjectives)

51:
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- ABERDEEN AREA
GRADE TWO LANGUAGE SKILLS

MASTER/

Listening: Follows' a simple oral direction sequence

f'f

Siedkina: Gives clear' directions- .

Tells story with beginning, middle/And end

Vocabulary Development:

Comprehension:

Writing:

Creative Wri

Library and Reference:

KnowtOand4usaa 210 words fram_Dolch Basic Si

Wotd List
.

Follows simple printed directions
Reiterates facts from a given story or

°paragraph
Illustrates. by drawing an object or character

described-in a-short story
Selects a best answers to complete a statement

after reading a story'
Retells a story

Writes manuscript letters legibly'and with
proper spacing (upper and lower case)

Writes names of days of week, months, holidays

Writes address

.

Composes at least a three sentence story abaft

an.experienCe
Wiites'at.least;a three sentence imaginary story
Writes an'imaginary.ending toan open ended itory,

Gives rhyming wordsto complete parts of a poem -.

Locates'the title and author ora book

Write's describing words to complete sentences

Uses number wordsto describe how many

Survival: Knows parents' /guardians' napes

O

-PRACTICE , 1

...1,

. .

.

Listening: Listens to an uncompleted selectiow.and.dupplies

-, .a'16gical ending

. , .
.

4

'Speaking: Reads with expression '
4

Can answer gut:lotions in complete sentences

Participates in class discussions

Recites poems' -

. . . .

Vocabulary Development :' Determines words whil have similar meaning

1. Uses anttnyds in sentences,
_, "...,'

4
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ABERDEEN rA GRADE TWO LANGUAGE SKILLS - PRACTICE continued
.,

.

Comprehension:
Predicts the outcome of a printed sequence

by picture or oral illustration

Library and Reference:Alphabetizes by second letter

Uees picture dictionary to find meanings of words

Mechanics:
Capitalization Knows that names of people and pets, the first

word in a sentence, names of months, eiys

of the week, holidays, and the word "ir are

capitalized °

Punctuation Interprets meaning of and uses an exclamation

point, period and question mark.

Grammar:
Recognizes nouns in a sentence
Recognizes verbs in a sentence. .

Recognizes describing words in a'sehtence

Uses action words with plural and singular nouns

Usesactionwords.in time order, noting changes

in worda for tense
FOrumplurals of regular, and A4Zgular nouns.-

Writes the missing part to cobplete a sentence

(subject and predicate)

-Mows correct word order in queitign and telling

sentences:-.k

INTRODUCE

; Vocabulary
Development:Identifies the parts of a compound word. .

Recognizes that words can have more than one

meaning
Uses context-to determine best meaning of a word

Creative Wilting:

Likr ary

Mechanics:

Writ t least three or four 11entence personal

lettilts
Writes two line rhymes

d Reference: Uses a table-of contents
Makes a book wort using language- experience

approACh that elidith title, author,story

summary and evaluation of the book

110

Punctuation Recognizes punctuation usbd in--letter
Interprets meaning of and uses an apostrophe

in contractibnV

Grammar: Uses "1" last

53



MASTER'.

PRACTICE

ABERDEEN AREA
GRADE THREE LANGUAGE SKILLS

tititening:

Speaking:

Mechanics:
Capitaliiation

t

Is able to listen to an unctmpletedselection

and,give a logical ending '°

.-.\

Gives an oral book report ..

-..'

Recites poems
,

Participates iv choral reading
,

Properly answers telephone'

Makes an introduction

Knows proper usage of capitals for proper nouns,

in names of days, holidays and special days,

months, "I"

Library and Reference:Knows'how to use table of contents

Alphabetizes by second letter

Vocabulary Development:Understands
and uses words which are the vocabulary

of the various content areas
Understands and identifies synonyms

Understands and identifies antonyms

Structural'Analysis.:
Underitands and can torm.contractions

Understands and can form compound words

Grammar: Cin answer questions in complete sentences

. 4 Uses I last

Comprehension: Predicts outcomes

-Creative Writing:

Listening:.

Speaking:

Writes two fine rhymed

Is able to write.a story (at least a half Page

long) when given ,a choice orsuggested titles

Is able to write about personal experi.ences

a '

r ,

Is able to listen to a selection and recall

the significant detail

Reads with expression
Participates in class discusBions
Wakei presentations to claim'

Vodabulary Development:Usei dictionary to find meanings of words

Recognizes that words have more than one meaning

and uses context to determine beat meaning
.4.

Comprehension:

,,

Comprehends who-what-when-where

554 .11



ABERDEEN AREA THIRD GRADE LANGUAGE SKILLS. PRACTICE Continued

ti

INTRODUCE

CreatiO Writing:

Library and Reference:

Mechanics:
Capitalization.

Punctuation

Grammar:

Structural Analysis:

Library and Reference:

Mechanics:
Capitalization

Punctuation.

=

Grammar:

Writing:

Writes friendly letters

Is able to'write a description

Alphabetizes by third letter

,,Knows that the, greeting and closing
of

a letter begin with'capital letters-

'Knows that the first word in a sentence

is capitalized*

Uses commis in lists, days of month, letter

parts, direct address

.Knows end of sentence punctuation

Identifies and writes complete simple sentencgf,

question and telling

Identifies subjects and predicate's of sentences

Recognizes nouns, verbs_and adjectives in .

sentences
Portia' singular and plural nouns, regular and

irregular
Uses action words with plural And singular nouns

In sentneces of a paragraph, uses action words

in time order, noting changes in words for

tense

Makes new'words by adding prefixes un, re, and

non and'suffixes s, ed and ing

Uses a glossary

Can explain all
information on a title page

Uses encyclopedia

Knows that initials are capitaltied

Knobs proper usage
of%capitals for proper nouns

(geographic Eind titles:

Uses period after a number in a list

Interprets meaning of and uses apostrophe

Uses articles a, an, the

Writes in cursive



GRADE FOUR SKILLS

MASTER

Speaking: Asks pertinent questions for information, ,
.

assisaInce, e4c.
i - .

Listening: :
Comprehends,direCtions and can tell what

the essential` information is in hiS own

. - words.

Reading: Can obtaih the answer to a specific

question from reading.
Cah obtain the general-idea of the content.

Can identify selections as fiction, or

nonfiction.
Writes book,reports.

Writing:
Demonstrates ability to use appropriate

resource material to aid his/her spelling.

Knows the proper use`of capitals at the

beginning of'Sentences:
Writes material legibly.
Liable to complete simple sentence

expansion,activities.
Writes complete sentences.

'Creativ Writing: Invents stories for pictures and picture

sequences.
Expresses personal feelings and attitudes

r in writing. 1 ,

.9 r Can sense through music the concepts of°

rhythm, tone, etc., ...e//

Vocabulary: Understands and 'is able to identify common

homonyms.

Grammar:

PRACTICE

Listening:

Uses a, an, the correctly.
Identifies nouns and verbs.

.,

Identifies subjects and predicates.

Forms singular and plural nouns, regular

and irregular.

Demonstrates patience and senstitivity while

others are speaking.' .



Speaking:,

s

-

, .

Reading:

-0

Volunteers responses in class.

Speaks audibly.
Is able to imitate voices in volume,

variety of expression and rate.

Makes oral class presentationS inclUding.

describing things, book report s aring

of stories, thoughts or experience

Participates in drama, role playi g,

ore1 games.

Understands use of sounds inclu ing the

principle of onomatopoeia and ound

analogies (music to ocean, etc.)

Recoghizes and'uses other fig rative

language.
Chooses to use the library and to use

free time for reading.

Can identify supporting details in a

selection. r
Can obtain the main idea of the content

from reading.
Reads with expression.
Uses encyclopedia' and dictionary utilizing

guide letters and words.
Uses glossary, title page and index.

4 Uses.context to determine best meaning of

a word.'

.'Writing:
Proofreads and does revising.

Edits paragraphs.
Writes the following types of compositions:

descriptions, poetry, letters (thank 'you's,

friendly, simple requests for information),

stories (personaland imaginative).

Knows end of sentence punctuation.

Uses- commas in a series, dates, letter

parts, direct address.
Knows uses of periods.
Knows proper usage of capitals for geo-

graphic places, titles, initials, and in

letter parts.
'Forms possessives.

Makes new words by adding prefixes and

.suffixes:
Identifies and rses homophones correctly.

Vocabulary:



p

Ins

.

.

-4Ttan ng Can relate_asteritsin_iroemerse uence
Asks questions or makes crltica s

about ideas.

grammar:

INTRODUCE

Answers questions with an answer which
indicates understanding and provides pertinent
information.

Can paraphrase ideas given by others.

Uses verb tense correctly.
Identifies and uses adjectives.
Uses correct sthjectiverb agreement
Identifies pronouns and selects correct
pronoun in using I or me, he or him, etc.

Writing: Correctly punctuates compound sentences.`,
Writes reports.

Thinking: Distinguishes between fact and opinion.
Can draw conclusions and ligins to draw
inferences and conclusions not expressly
stated.

Can identify feelings and emotions being
expressed.
Can identify tie author's purpose.

Grammar: dds adverb to sentences.

5j.
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Writing:

Vocabulary:

Reading:

Speaking:

GRADE FIVE SKILLS

'Knows end of sentence punctuation
Knows proper usage of capitals for geographic

places, titles, initials, and in letter parts
Evaluates whether given details support main

ideas in paragraphs
Writes and edits paragraphs

Determines sequence of paragraphs in an extended
selection

Evaluates the appropriateness of titles

Identifies and pses homophones correctly
Knows meanings of common abbreviations

Can obtain the main idea of the content
Uses glossary, title page and index

Makes announcements to the class
Places telephone_ calls and takes messages

Creative Writing: Supplies conversation for cartoons
Can create descriptive language fe.

Can identify and use adjectives

Demonstrates patience and sensitivity while
-others are speaking

Follows the main idea of a speech

Grammar:

Listening:

PRACTICE

Thinking:

Reading:

'Answers questions with an answer which indicates
understanding and provides pertinent information

Asks questions and expresses ideas'about what is
heard or read

`Interprets and states cause-effect relationships
Can.relate events read or heard in proper sequence
Distinguishes between fact and opinion
Can draw conclusions and see inferences
Can paraphrase ideas given by others

Identifies exaggeratioh in printed statements
Calf identify feelings and emotions being stated

,Can,identify the author's purpose
Can identify supporting details in a selection
Uses encyclopedia and other references as needed
Uses dictionary tc determine plurals, pronunciation
of worAs end what part of speech a word may be

Uses card catalogue

Chooses to use the library and to use free time
for reeding

'Reads aloud with expresskon
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PRACTICE continued :
Grade rive

4

INTRODUCE

Grammar: Uses verb. tense correctly
Identifies and uses adverbs . ,

Can identify and supply comparative and.superlstive
forms of adjectives and adverbs

Uses correct subject/verb agreement
Identifies pronoun's and selects correct pronoun in

using I or me, he or him, etc.
Identifies compound subjects and prddi,cates'and

compound sentences 4, .
,"

Listening: From listening, sorts out the supportive detailb

that clarity the main idea
e

Speaking: Volunteers responses and participates in aiscubsidnd
Participates in drama, role playing, orals games
Makes oral class presentations including describine,

things, book reports, sharing of stories, thoughts,°

experiences

Delivers a short report
4 .

Creative Writing: Identifies and uses figurative language and sensory
images

Interprets, and writes descriptions of physical

Writingss

-4111

appearance

Writes poetry and stories

Researches,'outlinesand writes reports
Writes letters and themes
Proofreads and'does revising
Uses commas in a series, dates, letter parts`, direct

address, compound sentences
Knows uses of periods
Forms possessives
Uses hyphens to separate words appropriaately at syllables.,

Writes quotes correctly
Capitalizes proper adjectives, compass directiOns
when used as definite sections of the country

ao

6

Knows that seasons of the year are not capitalized
`unless personified and that school subjects'are
not capitalized except languages and if they are
followed by a course number

Vocabulary: Matches colloquial expressiok with their formally
stated equivalents

Used context to determine best meaning of a word
Makes new words by using prefixes, suffixes and roots '

Thinking: . Summarizes information

. Reading: Reads and interprets poetry independently
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INTRODUCE - continued

a

Vocabulary:. Aware of shades of meaning

,,Grade Five.

,
Writing: Knows uses of colons, semi-colons, dashes, parentheses

Underlines titlet of books, magazinesofnewspapers,

works of art, ships, etc,

a'

*dr
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MASTER

.GRADE SIX SKILLS

o

Thinking: Can relate events read or heard 'in proper sequence
Distinguishes between-fact and opinion
Can paraphrase ideas given by others

Reading: Identifies exaggeration in printedsti4ements
Can identify supporting details in a'seleCtion
Uses dictionary to determine plurals, pronunciation of
words and what part of Speech a word may be

Uses card catalogue
Reads aloud with expression

. Grammar: Identifies, andiuses -adverbs
, Identifies pronouns
Can identify and supply comparative and superlative Arms

of adjectives and adverbs

Identifies compourid subjects and predicates and compound
sentences

Creative Writing: Interprets and writes descriptions of physical appearance

Writing: Uses commas in a series, dates, letter parts, direct
' address, compound sentences
'Knows uses of periods
Knows that seasons of the year are not capitalized unless ,r

z personified and that school subjects'are not capitalized
except languages and if they are followed by a course
number

Capitalizes proper adjectives, compass directions when
1 used as definite sections of,the country

'-
Uses a comma to separate last name from firstname when

last name appears first.

PRACTICE

Thinking: Answers questions with an answer which indicates understand-
ing and provides pertinent information

Asks questions and expresses ideas about what is heard or

c, read

Interprets and.. states cause-effect relationships

Can draw conclusions and see inferences
Summarizes inforthation

Reading:. Can identify feelings and emotions beilg stated
..Can identify the author's purpose
Uses encyclopedia and other references including atlas,

almanac, thesaurus, periodicals
Reads and interprets poetry independently
Reads maps,.graphs, charts
Reads for a specific purpose,
Chooses to use the library and to use free time for reading-
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.GRADE SIX SKILLS - PRACTICE continued

. Grammar: Uses verb tense correctly
Uses correct subject/verb' agreement

Uses correct pronoun forms

Can identify and supply prepositions

Can identify and supply conjunctions ..

Can identify and propeily punctuate interjections

Listening: From listening, sorts out the supportive details that

clarify the main idea.

Speaking: Volunteers responses and. participates in discussions

Participates in drama, role playing, oral games

Makes oral class presentations including describing

things, reports, book reports, sharing oratories,

,thoughts or experiences
Almids negati e, qualifying and excusing statements

regarding o ,spoken contributions in class interaction

Creative Writing: Identifies and uses figurative language and sensory images

Uses desCriptive writing in settig'development

Writes poetry'and stories

Writing:. Researches, outlines and writes reports

Underlinee titles
Writes letters and themes
Proofreads and does revising ,

Forms possessives
Uses hyphens to separate words and in compound words

Writes quotes correctly
Knows uses of colons, semi-colons, dashes, parentheses'

Vocabulary: Matches colloquial expressions with their formally stated

equivalents
Uses context to determine best meaning of a word

Makes new words by using prefixes, suffixes and roots

Is,aware of shades of meaning a

Survival: Kneys test-taking skills

.INTRODUCE
,

Survival: -Uses the.proper procedure in taking notes

Knows a study skills procedure

Knows how to.use a catalogue

Knows newspaper functions, editorials, news stories,

advertisements, sports, etc.'

Speaking: Plans and conducts-an intervie

6c;
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Consultants:

Mrs. Virginia Driving HawkSneve
Flandreau, SD 57028

Dr. Hap Gilliland
Reading Center
Eastern Montana College
Billings, Montana 59101

Dr. Janice Schmoll
Augustana
Sioux Fall , SD

Karen Dalrymple
1552 Hamilton
Douglas, WY

Mrs. Selma Evju Ruth Gallant, Rosanne Kessens,

905 4th St., S.W. Marlene McBracken
i flandan, ND 58554 University of North Dakota'

Grand Forks, ND
. f

Jim Collison
Advanced Learning Consultants Agnes Ross

Formula Phonics Flandreau, SD

26 12th'S.E.
Mason City, IA 50401 Mrs. Elfreda Zinsel

Mandan, ND 58554°'
i Harry ierendzen: .

. ... .Educational Reseaxch Associates Ardys Clarke ;.. ....

P.O.. BoX'11339 . , Rapid City,kilia Schools

Albugeruque, NM 87192 -809 South qt.!'

Rapid City, SD .,,,)

.., Mavis Martin
Educational Consultant . DELTA

5314 Canada Vista, N.W. Denver ,--,

Albuquerque, NM 87120 (a:government agency with funds. .'-

for training in language - experience,

Dr. Miles Zintz etc.)

3028 Marble Ave., N.E. .

+IP

Albuquerque, NM 87106 Dorsey Hammond
e .

Oakland University

3, Jacque Wbertenbarg ---. Rochester, MI

10 N. Hartnett Rd.
4' Ferguson, MO 63135 Mrs. Diane Reiley

Encyclopedia Briiannica

Alice Paul -Chicago, IL
14

Univeisity of Arizona 312-321-6800

Tucson, AZ

4

Dale D. Johnson

Division of Elementary and University of Wisconsin - Madison

Secondary Education
Xneip Building Ameri&an Indian Curricula Development

.Pierre, SD 4 , Program
)

United Tribes Educational Technical

Dauna Browne, Lorraide Webster Center

University xf South Dakota 3315 S. Airport Road

Vermillion, SD Bismarck, ND 58501
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Gloria iihVWood
Matra Reading Program
(tutorial program)

Aricona
602-969-8702

Mr. and Mrs. Chesarek
Bilingual Education
Montana State University
Bozeman, MT

of.

e.
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INCLUSION OF INDIAN CULTURE MATERIALS

There arc many moreAdUcational materials and books which include Indian
subject matter thanwebere were a few years ago. The*problem now is whether
thei,are,any, good or)not. It would be ideal if,the materials were always
historically and culturally correct. Some of.them, however, contain-con-
troversial information. But if we get too picky, we may have no materials

.again. It might be worthwhile to show children that sometimes books may
contain incorrect infotmaiion, as they often think they must believe
everything they read.. One must be carefu4however, to ensure that the
materials wpuld_not,be damaging to the Indian child's self-concept. The
following guidelines for selection of books and materials was submitted
by the Lower Brule\School:

411

40Y
I. Would the book help'an Indian identify with and be proud,of

tkis heritage?

2. Does the book,express Indian values? Might the book help an
Ipdian reader to reconcile his own values with conflicting ones?

3. How might the book affect the non-Indian reader's image of
Indian people? Does it foster a positive or a negative
imkge'of the American Indian?

4. Is the book sympathetic to the distinctive characteristics
of Indian culture? In terms of whose values and attitudh

. it Indian culture being evaluated?' His own, or those of
another culture?

S. 'Do the illustrations authentically depict Indian ways ,of life?

6. Is the image of the Indian presented one of',areal human being
with strengths and weaknesses, who acts in response of his own
nature and his own times?

-1

7. If fictional, are the characters realistically developed? Are
situations true or possibly true to Indian ways of li.fe?

8. Are ire-Images of the Indian stereotyped? Of 'stereotyping,414; '
Alvin M. Josephy, Jr. says ip his book, THE INDIAN HERITAGE
OF (AMERICA (Knopf, 1968, p. 8):

"More common among most Whites are the false under-
standings and image which they retain about Indians.
For niany, the moving pictures, television, and comic
strips have firmly established a stereotype as the
true portrait of sal Indions: The doer, stoic,
warbonneted Plains Indian. He is a warrior, he
has no humor unless it is that of.an indongrous
and farcial type, and his language is full of

66
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A
Mows' sugh0..arreWords that end in-!um'.. Only
rarely in the popular media of communications is
it hinted that Indians too, were, and are, all kinds
of real, living persons dikeany others and that they
included Peace-loving wise men, mothers who cried for
the safety of their children, young men who sang songs
'of-love and courted maideni, dullar,ds, statesmen, cowards:,
and patriots. Today there are college-trained Indians,
researchers; business andprofeslional men and women,- jurists,
ranchers, teachers, and political office. holders. ,Yet so
enduring is the stereotype that many a non-Indian,especially
if he lives in an area where Indians are not commonly seen,
expects any American Indian he meets to wear a feathered
headdress. When he sees the Indian in a-conventional
business suit instead,he is disappointed!"

9. Does the book present
Does the book contain

Does it.perpetuate?

10. Are lidade.:.wo .s ji.e

used in such a way as
ropriate?

11.

't

both sides of the event,.issue, problem; etc?
any factual errors or misleading information?

.7 chief, savage, buck; squaw, red skin, etc.).
to be needlessly offensive, insensitive, inapp-

,

..' 7
1. .Does the book put the contributions theAmerican Indians have made to

Western civilizatfon in rightful and accurate perspective?
..--> .

4

12, Whit additional. .11f4Fmaion might be needed to make the book more relevant,
useful, orto present both Sides? Is comparable information presented more
effectively in another book?

f r

13. Is the aufhOr qualified to write a book dealing with American India1?

14. Has' the book been reviewed or evaluated by a person who is' linowledgeable
about'American Indians as well as about the subject of the book?

' 15. e.Where and how might this book:be used in a school curriculum to increase
'awareness and understanding of the American Indians?

v, A guide which would be hell:Ale also, is entitled How Communities and American
Indian Parents'Can Identify and Remove Cutfurally Biased Booksfrom Schools. This
publication was prepared by means of a contract from the National Institute of
Education through,ERIC/CRESS to Ms. Rebecca Robbins. The guide focuses on the

prdblem of biased'aprricular materials which deal with the American Indian and
is,alsodesi.gned to assist in developing strategies for identifying, evaluating,
and remedying prqblems of biased and inaccurate materials in the curricula of
school's which educate Indian children and youth copies of the guide may be
obtained from:

.67
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/`
IC Clearinghouse on Ilcural Education

Small Schools'

P. 0. Box 3AP
Las Cruces, New Mexico 88003

HoW 'tan Indianoculture materials be includ64 -in the reading and language arts
progtams? The teacher must be resourcefuland try to include anything from the
Indian world which would,relate. The inclution of Indian literature shouldbe an obvious must. It can be read to younger children; students can read it
'together-if there are sufficient copies,-and, of course, students should be
made aware of and encouraged to read-books and other materials by and about
Indians.

Teachers have complained that they don't like the format of some of the Indian
curricula materials, or that the materials were developed-for Social-studies or
some other area other than language'ares; but a teacher may,have to be creative
and develop their own units, lessons, etc., by using partsof Indian curricula
kits, newspaper items, books, whatever. Language arts activities must be plannedfrom these materials.

The language-experience method can be utiliied to integrate I dian culture into
the reading and language arts programs.

A final commant is that teachers must learn all they can about the Indian culture,'
present anthpast, in order to include it in their instruction d, of course, in
order to/relate better with the students..

Listed here are 'many materials which will be especially helpful to reading and
language alts teachers, but they will also be helpful to teachers in other subject
areas. Some of the materials are primarily for teachers and others primarily
for student use. They are not-given grade levels. It is suggested that ea -ch
school purChase a copy of Indian Children's Book by Hap Gilliland, available from
Montana Council for Indian Education, 517 Rimrock Road, Billings, MT 59102.
Reading levels and interest levels'are given for many of the books listed here.

Another source for checking quality of Indian materials is:

Media* Evaluations & Dissemination by' Indian Americans, Project Media,INational
IndianEducaiton Association, 1115-2nd Ave. S., Minneapolis, 1,D1 55403.

e



MATERIALS

4N:AnAnnotatdBi.tgn People's Books on American Indians,
. fftsreau of Indian Affairs, 1973. Available from Aberdeen Area Office,

'Division of Education.

Art and Indian Children of the Dakotas, series one through five,. tureau

of Indian Affairs. To be made avageble from ii. S. Government Printing

Office

a A

The Lower Brule School has developed some reading'worksheets for grades
4 - 12 based upon Indian materials, available from the Aberdeen Area
Office, Division of Education: or Lower Brule School.

Indian Saga Posters, Post Office Box 10515, Alameda, New Mexico 87114.

Bibilio ra of Lan ua e Arts Materials for Native North Americans by

0; dward Evans, Karin Abbey and Dennis Reed. .The most comprehensive

bibliography of ESL, bilingual andinative language 'arts materials for .

North American Indians available. Eachitem is carefully annotated.
(1977, $4.00) American Indian Studies Center, U.C.L.A. and ERIC /CRESS,

Box 3AP, New Mexloo State University.

Literature by and About the American Indian, an'annotated bibliography,

new edition by Anna Lee:Stensland, National 'Council of Teachers of

English, 1111 Kenyon Road, Urbanna .IL 61801 $8.00.

Bibliography of Contemporary Native American Literature includes.literary
works of NativAmerican authors wifich have been written and published
within the years from 1160 and mid 1,976 apd gives sourdes of suchblii--

erature. Available from American Indian Cutlure Research Center, Blue
Cloud Abbey,. Marvin,. South Dakota

United Sioux Tribes has published attractive and informative brochures
for each reservation in South Dakota. United Sioux Tribes, Pierre,

South Dakota. r

Tepee Stories, Doich vocabulary books, Garrardlublishing

Company, Chapaign, IL 61820.-

American Indians of the Plains, (Intermediate - Junior High) six (6) sOund
filmstrips, famous Indian Chiefs (Intermediate), eight'(8) sound film-
strips, Tale-i.Of the Plains Indians, (Primary.- Intermediate), six (6) -

sound filmstrips, Read Along American Indian Legends, (Primary-Inter-
mediate.Remedial), six (6) sound filmstPips, Coronet, 63 E.,S. Water St.

,Chicago, IL. 60601

Atwesasne Notes, Indian newspaper, Rooseveltown, N. Y. 13683, contains

news, information-about books,losters, poetry, coloring books`; etc.

,
,

Mrs. Marie Voigt of White Shield Schoollhas developed materials for the

study of Indian literatUre gat the highischool level.
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Films, filmstrips and books from the National Geographic Society, National

Geographic Society; National Geographic Educ'aifonal Services, Washington,`

D. C. 20036. Especially good book% The World of the American Indian.

-Films from Learning Coloration of America, 1350 Avenue of the Americas,

New York, N:,Y. 10019

Han dbook on American 'Indian Education to be
published in late 1980 by the ,

California Department -of Education .

AZ' Four Winds: An International Forum of Native American Art, Literature and

.Hundred 'Arrows Press, P. 0. lox 156, ,Austin, Texas 78767

-

Aindian films and other materials available from Brigham Yourig Unviersity

-Press, Provo, Utah'

v..

Lfsting,of Indian Publications in Reference Encyclopedia of the American

Indian. Periodicals ,section is a direct line-for librarians and educators.
---
Todd Publications . Box 535, Rye, N. Y, 10680 (202) 322 -5488.

The research staff of the NOrth Dakota Indian Affairs Commission has been

,compiling histories of the four reservations in Worth Dakota; Bismarck,

North Dakota

Who's Who Among American Indian and Alaska"Native Women. Will be available

from National Women's Pfogram Development, Inc., 2304 Midwestern Parkway,

Wichita Falls, Texas 76308.

The South Dakota Oral History Center has published the American Indian

Research Proiectindex, a subject index of the American Ibdian Research

Project oral history collection.--Available at no charge from the Oral

History. Center, 16 Daktoa Hall, University,of South Dakota, Vermillion,

South Dakota 57069 -

Any of the movies,which-have teen based on books about Indians.'

NAmerican Indian Literature: An Anthology, edited by Alan R, Velie. Avail-

able from University, of Oklahoma Press, 100516p Ave., Norman, Oklahoma

73019:

Pubjications list from Haskell Indian Junior College, Lawrence, Kansa

66044. Includes books.designed for use-in Indian schools

Herschfeller, Arlene. American Indian Authors: A Representative Bibliography,

Association on American Indian Affairs, 432 Park Avenue South, New York,

.New' York.
J.

Information Officer, Bureau of Indian Affairs, 1951 Constitution Avenue,

N. W., Washington, D. C. Z0242. Write for books, materials and bibli-

ographies listihg materials about American Indians.

Indian Historian Press. Index to Literature on the Arlillrican Indian, 1451

70'
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Masonic AvtnUe; San Francisco,'Californto 94117.

, Momaday, Natachee ;chott, ed. American Indian Authors. This book

contains 26 examples of theorks of American Indian authors. Dis-

cussion questions followeach selection.' Available from Houghtbn-

Mifflin. .

Text-workbook, Indian History and Culture. Writte on the Juni&

High reading level. , Contact William Pike,
UniversOrty of South Dakota,

Vermillion, South Dakota.

JuneauArea has develoceed curriculum guides foreading and language

arts. o

A good source of Indian books is Don Verger, S. W. Book Service, 2200

North Scottsdale Road, Scottsdale Plaza, Scottsdale, Arizona 85257.

American Indian Readers (Anthropology, Literature, Education, History,

Current Affairs, Indian Treaties) separate volumes or in a set. Indian

Historian Press, 1451 Masonic Avenue, San Francisco, California 94117.'

Indian legends or stories which the students. brIng from home.

The Best of ERIC on Library ervices to Native Americans. Available

rom ERIC/CRESS, Box 3AP, New Mexico State University, Las CrUces,

New Mexico 88003

.

.
,

:
Manual for Providing, Library Services to

Indians and Mexican

.,

c'i Americans. Available from ERIC/CRESS

%. ,

.

,

A Kindergarten Curriculum Guide for Indian Children. CurricUlum.Bul,-.

Tetin No. 5, Bureau of Indian AffOrs, Available,Trom.the Aberdeen

-Area Office, DiviSion of Education. - ,

, .
, --7"

,

.
'The,Aide .in Indian Progfams'contains information on learning styles,

self-concept and attitude building, culture as important for reading

''''''w - and linguage instruction,
Educational System Planning, Inc., Box 1696,

Woodland, California 95695

Brydei John Modern Indian Psychology, Acculturational Psychology

?

.

.

Another resource is Rapid City PublicSchool System,' Direct& of Indian .

Education .

.

. . ,
-.

Contact SouthDakota Indian Education Association for a bibliography

of Indian studies.materials.

Indian records are available from Catlyon Records, 4143 N. 16th St.,

Phoenix, Arizona. 85016
.

, .,
,

American Indian poetry set, cassettes by Media Fair,. Inc., 380 Maple
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Avenue W., Vienna, VA 22180.

The Earth Knowers: The Native American Speaks, filmstrip and cassette by
Multi-Media, P. O. Box 5097, Stanford, California 94305

High interest r low vocabulary books by Dillon Press, Inc., 500 South
3rd St., Minneapolis, MN 55415. Story of an American Indian Series,
includes Oscar Howe, Billy Mills, Crazy Horse, Red Cloud, Sitting Bull,
etc.

'

American Indian Poetry, 4 filmstrips and tassettes by Educational Dim-
ension's, Stanford, CT.

4

Literature of the American Indian by Thomas E. Sanders and Walter W. Peek,
Glencoe press

Another source - Indian Education Programs, Sioux Falls School District.

_Aatter fox by MarilyrrHarris, Bantam Books.

American Indian Prose and Poetry edited by Margot Astrov, John Day

American Indian: Read and .color books from Don Verger, Southwest Book
Servcie.

North American Indians: A Comprehensive Annotated Bibliography for
Seeadiers.' Available from Don Urger, Southwest Book Service.

Significant. American Indians Oy Jack Mardel from Don Verger, Southwest

_Four Masterworks of American Indian Literature edited by John Bierhorst,
: "Farrar, Strauss & Giroux and Dial-Press. Other books by John Bierhorst

available from Don Verger, Southwest Book Service.,

litefiature.of the American Indian by Abraham-Chapman available from
Don Verger, Southwest Book Service. -

extbooks and the American Indian by pupert Costo availablefrom Don
:Yerger, Southwest Book Service

Bibliography of Non Print Instructional Material",s'on American Indjahs
from Don Yerger,' Southwest Book Service

.

gontempory American Indian Biographies by Marion !Gridley from Don Yerger,
Southwest Book Service ," .

Bibliography of Contempary North American Indian by William Hodge from
Don Yerger, Southwest Book Services

indian Legends Coloring Book by Hunting Horse from Don Yerger, Southwest
Book 'Service.

Training an "Teaching Basic Skills Through Cultural Activities" is avail-

..r
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able from Educational System Planning, Inc., P.O. Box 1696, Woodland,
California 95695.

Heroes of the American Indians.by Stember. Information available from
Akwesasne Notes.

The Way: An Anthology of American Indian Literature by Steiner and Hill.
Information available from Akwesasne Notes

The Indians' Book, songs and legends of the American Indians. Recorded
and edited y Natalie Curtis, Dover Publications.

Films narrated by Iron Eyes Cody by Handel Film Corporation, 8730 Sunset
Blvd, West Hollywood, CA 90069 .

Films by Multi-Media ProducitonS, Inc., P.O. Box 5097, StWbrd, CA 94305

When the Legends Die by Hal Borland, available from BanVm Books.

Bantam Books have an Inquiry Study Center on American StUdiet. The Center
consists of paperback books and a teacher's guide, Books and studies on
the American Indian are included.

Selected Portraits of Prominent North American Indians, Smithsonian
Institution, National Anthropological,Archives, Washington, D. C. 20560

The American Indian-Svpaks, 23 minute movie,-Chief Dan George gives his
interpretaitons of famous Indian speeches. EBF

. Go Indians! Stories of the Great Indian Athletes of the Carlisle School
by Moss Hall, Ward Ritchie Press

4 A Compreheasive Bibliography for the Study pf American Minorities, Vol.
I & II by Wayne C. Miller, New York University Press

Am The Fire of Time, Voices of Native American Women by Jane B. Katz,
E. P.-,Dutton

24 Famous Indians (Spirit Masters and tapes) ESP, Inc. Jonesboro, AR,
reading exercises

American Indian Tales and Legends,by Paulljamiltpn, Paul Hamilton
Publisher '0

Dietionary of the American Indian by John Stoutenvurah Jr., Publishers'
Central Bureau, Dept. 772A, 33-20 Hunters, Point Ave., Long Island City;
N.Y. 11011

Books by Lyons and Carnahan, 407E. 25th St., Chicago, IL 60616 for grades
2.8:

Brave Warriors by Norman Wiltsey, Caxton Printers, Ltd. P.O. Box 700,
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Caldwell, ID 83605

..Multicultural Education and the American Indian, Publications, AMerican
Indian Studies Center, 3220 Campbell Hall University of California, 405

'Hilgard Avenue, Los Angeles, California 90024

Illy Newspaper for children published yearly by United Tribes Educational
Technical Center, 3315 South Airport Rbad, Bismarck, North Dakota 58501

Indian Craft and Supply Catolog, Del Orr, P.O. Box U, astle Rock, CO
80104

V 4

Pressure Points in Growing Up Indian by Shirley Hill Witt. Superintendent
of Documents, U.S. Government Printing Office, Washington, D. C. 20402

The Trees Stand Shining, Poetry ofthe North American Indians by Nettie
Jones, Dial Press, P.O, Box 2000, Pinebrook, N.J.

Songs and Stories of the North American Indians by Paul Glass, Grosset.

Movie - More than Bows and Arrows narrated by N. Scq.tt Momaday, Cinema
Associates

The Clary Institute NeWs Bulletin for Indian Leaders, 3700 Massachusetts
Avenue-, N. W., Suite #530, Washington. D. C. 20016

DictiOnary of Indian,Tribes of the Americas, American Indian Publishers,
Inc. 177 F. Rvierside Aven5e, Newport Beach, CA 92663

Bibliography of Culture-Based Curriculum Materials, WEEA Publishing
Center, Education DevelOpment Center, 55 Ch&pel Street, Newton, MA 02160

Native American Women: A Bibliography by Dr. Royna Green, WEEA Publishing
Center, Educaiton Devleopment Center, 55 Chapel Street, Newton, MA 02160

-Indian Awareness Test,' available from Native American Information Center,
FiCone College-, Muskogee, OK 74401

Sitting Bull: A Profile in Power, film from Learning Corporation of America,
1350 Avenue of the Americas, New Fork, N. Y. 10019

American Indian Music for the Classroom by Louis W. Ballard, Canyon Records.

Arrows Four: Prose gnd Poetry y Young Arne-ken Indians edited by T. D.

iAlfen, Washington Square Pres Simon & Schuster, Inc.

American Indian Children's Literature and Curriculum Development for an
American Indian Classroom available from ERIC/CRESS, Box 3AP, New Mexico
State University, Las Cruces, New Mexico 88003.

The Remembere. Earth An Anthblos of Contem orar Native American Literature,
ed. by Geary Fobson, University of New Mexico Press, Albuquerque, NM 87131
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Building-Ethnic Collections: An Annotated Guide for School Media Centers
and Public Libraries, Libraries Unlimitedf Inc., Littleton, CO

Indian Legends and Superstitions as Told by Pupils of Haskell Institution,
Contact Haskell as to availability

,

Cry of the Thunderbird: The America Indians';Own Story by Charles' Everett
Hamilton, University of Oklahoma Press

Multicultural resources for children, 200 page bibliography, Navajo Com-
munity College Press, Navajo Community College, Tsaile, Arizona 86556

'Indian Hand Talk,by Iron Eyes Cody, Natuhgraph Publishers

. The Fire Plume: Legends of the American Indians by Henry Rowe, Dial Press

Stories for Little Sioux and Others Too, 'read.aloud stories'by Loraine
Webster, S. & W. Publishing, Box 512,, Vermillion; South Dakota 67069

"American Indian Literature: Teachings for the Self,"'English Education,
1974.

"The Harmony of Native American Literature," IllAois Schbol JoUrnal, X975.'

0
Film, Legends of the Sioux, South Dakota Highway Department, Pierre

:Talki ands by Aline Aman, Indian sign language, Doubleday
'

,Indian Pjcture Writing by Robert Hofsinde, Morrow

Talking Leaves: The Story of Senuoya by-B. Kohn, Hawthorne

Indian Sign Language by W. Tomkills; Dover
4,

Sequoyah:_ Young Cherokee Guide by D. J. Snow, Bobba

Books by M. Friskey, Children'sPress

-Jim,Thorpe by T.. Fall, Crowell

-Jim Thorpe: World's Greatest Athlete by Robert W. Wheeler, University of
Oklahoma cress, Norman

TheatiLthorpe Story: America's Greatest Athlete by G. School, Messner

Multi-Media on Indians of North America, 1965-1980, Education & Cultural
ATTairs Division, The National Museum of.Man, OttowaOntario KIA 0 M 8,
Canada ,

English for Americna Indians from Haskell Indian Junior College, Publi-
cations Service



.

Native Americans Today by.Howard Bohr, available from Don Verger,
Southwest Book Services

American Indians Tom by Olga Hoyt, Available form Don Yerger,South-
west Book Services

Wokahey! American Indians Then and Now by E. Dorain, McGraw

Indian Big and Indian Little by S P. Russell, Bobba

Poetry of the American Indian, 50 slides, booklet, cassette tape, American
Visual Communications, P. O. Box 263092,,,Tucson, Arizona ,85726 (602) 623-2565 ,

Tile,Sioux, 80 slides, booklet, cassette tape, American'Visual Communications,
P. O..Box 263092, Tucson, Arizona 85726 (602) 623-2565

The Indian Child, a film which' may be good for pre-service training Parents'
Magazine Films-,-Inc., 52 Vander)ilt Avenue, New York, N. Y. 10017 /

r'chiefief by ,F. Bonham, Dutton .t
- ,

Scott ForesMan, Medallion Edition Literature someIndian
literature - \_,-'

Audio-Visual, The Story of Sitting Bull, Gr. 1 - 6, Bakers& Taylor Co.,
Audio Visual Services Division, P: O. Box 230: Momence, IL, - 4

,

Audio- Visual, Tatankaiyatake - Sitting Bull, Gr. 7 - 10,.Baker & Taylor Co.

,,,

Audio- Visual,-Bury My Heart At-Wounded Knee by Dee Appian, Gr. 7 1. ad,
Baker & Taylor Co.

. ..

Audio-Visual, 'The American Indian Todix, Baker & Tayldr,Co.

Posters - American Indian Legends, each poster ilustrates a legend, faker
and Taylor Co., Gr. K - 2

Encyclopedia of%American Inctin)Scholarly Press Inc.,'22929 Industrial
Drive East, St.'Clair Shords;.Mic igan 48080

* Sections
.

,

on Language Arts in Indian Curriculum Materials., Anadoarko Area .\
. . i

Office of Indian Education Programs Burea #of Indian AffiarS, Anadarko,
Oklahoma * '

4 '.6

. , ,

She 'San News, Indian Youth magazine, Trah9aut, Institute for Career and
, Vocation-al Training, 5805 Uplander WayCulver City;' California 90230

The NativeNat-km American Image on Ftlm:, 'A Programmers Guide'for Organizations. ,

and Educators; American Film Institute, KennedY.Center, Washin, D. G.

Avenue, Oftland, California 94606
Information on Hanta Yo, available from go'Allyn Archambeaux,,2340 13th

,
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Coming directory of successful native Americans in Engineering, Math,

Businessand Fine Art's, Counseling Center, Box 8112, University Station,
Grand-Forks, North Dakoti' 58202.

.
Native American Oriter's Association, JackForbes, c/o D-Qu, Box 409,
Davis, California 95616

The Whipthan is Watching,biThomas A. Dyer, Houghton-Mifflin
,

Dawininb,,a slide tape presentation done Senior Class of Solen, North
Dakota, High School. Available fram Maintain West Race Desegregation.
Assistance Center, Weber State College, Ogden, Utah-84408

Catolog and resource 'directory by.the Museum of the American Indian,
Heye Foundation, Broadway at 155th St. NeW YorkAN.' Y. 10032

Nations Magaiine, P. 0. Box 30510, Seattle; Washington 59801 .

The Sun Child a publcatioofor chilren 240NHgins Avenue #4
Missoula, Montana 59801 ..

.

Newsletter of the Association for Study'of,American-Indlan teratures,
Kroeber, Dept. -of Engljshand Comparative Literatur , 602 Philosophy.

'Hall, Columbia University, NeW York, N.-Yil0027,. Speci Manta Yo issue
.

e

Indian Youth Mi2azine,.5819 Uplander044, Culver City, 'California 90230
..e. .

, . .

Indian Place=Names by John Rydjprd, University of OklahomayrdsSI,Nomah
,-,

A Guide to America's Indians: Ceremonials, Reservations,. and Museums by
Arnold Marquis, University dfOklahoma Press, Norman ; _

..

.

, a

',' ' a c

a,
11

'American Indian Curriculum Materials 'amailable-from ERIC/CRESS
. . ..

8

Upside Down and Sideways, a.tollection essays by,hi§tr school-students
from Little Wound Schaolo Kyle, South Dakota"

.

What Shall Our Children Read? A Selected B+OliographY of
Literature for

"Mite American
.1805M:559,-Young reo-ITIR7- Order-f om.Ruth Blank, P. 0

Mountain View, 'California 94042 $7.00'
4 :

Daybreak Star Press ddvelops and produced clawOoMs materials
Inericans. Daybreak Star Press, United Indians'ofAll.Tribes
Daybreak Star Cultural-Cdudaitonal. Center,,Dtsdovery.Park,'Pl
Seattle, Washington 9q199; (206) 05-4425

a ?

'Fex RunfIgna by R. R. Knudgdn', Avoh.

_

. A N.
Indian Encainters by 'Elizabeth Coatsworth, Macmillan

.
g

9 * I*
.tosters available.from Red SchOlsHOuse' fhstructional Materials, Develop-

,

'
bta

° ,

on Native
FoUndation,
O. Box 99253,

*.b

r I



ment.Project, 432 University,

Integrating the Curriculum.
may be instituted in schools.
Commission, 450 N. Grand Ave.
625.6375.

St. Paul> MN 55103
/

Outlines steps whereby suitable- urricylum
Contact AMerican Indian Education,

, Suite 00, Los Angelese*CA90012, (213)
.

-

=GrowincrUp and Feeling Powerful as An American Indian,provides resource °
readihg material for grades 4 - 6. Available from-the Government
Printing Office,,Washing:ton,.0. C. 20402- A

.

. TeaChin Children Abtfut'American Indians: A Resource Guide, from an issueof ndian Truth, article**reference teaching aides and curriculum source.
hints.' Reprints available from Indian Rights Association, 1505 Race St.,
Philadelphia, PA 19102

Current to th Preric'an Periodicals by_the Center for the Study of
Man,.Sm' sonian -Institution

American Indian EnrichMent Actiyities available froM ERIC /CRESS, Box.3AP,
. New Mexico'State University, tos.Cruces, New Mexico 88003

r

gr , 4

North American Indians: An Annotated Resource GiPide for-the Elementary
Teacher available fromERIC/CRESS

The 'way' ft Is Today available 6om ERIC/CRESS'

Indian Literature; -A Bibliogtiphy by June Kuhl available
from ERIC/CRESS

V

4
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1. Division of Elementary orsd SeconcJory Educotiori

flew Stofe Office Sullding. Pierie. South Dokotci 57501

INDIAN EDUCATION PROGRAM

In addition to providing consultative assistance to schools; the rellpnvibiliti2s
for this office are:

Provide the U.S. Office of Indian Education with data on eligible
local educatiotii,agencies for (1) current Indian enrollment, and
(2) statistical itillormatjon-dn local fiscal effort.

Disseminate Indian Studies Curriculum materials to :schools through
jnservice to teachers and administrators on strategies and techniques )

to implement Indian Studies materials in the Classroom.
.2

8

Administer the South Dakota State Indian Scholarship under SDCL
13-55-.13 through 13-55-20 to provide financial assistance to
students to attend degree -granting institutions.

Alt

Mvelop increased educational 4portunities for Indian students in
institutions of hiciher education through (1) the.State Indian Schol-

arship-, and (2) financial assistance through the Indian Teacher
Education loam funds.

Provide Training and Consultative Services to Indian organizations
or. groups at the local educational level in Indian Advisory Board.
Training.

'Aatqrials available- through itiservide educat,ion only:

Indian Ethnic Heritage Studies Curriculum
Seven Units,: The Indians Speak for Themselves

Science - An Indian Perspective
IR4jan Memories

';,(16ikt
Governmeht-of the Indian People
Learning the Indian People
SOcial Life of the Indian People

Annotated Bibliography 11

. Artifacts Kit to accompany Social Life of Indian People
Picture Cards. to accompany- Artifacts ,Kit
Poster: How Wounded Knee Got Its Name and Related Historid Events

'

Inservite workshops on the use of the Indian Ethnic Heritage Studies Curriculum

- Indian Education. .

- are provided through statewdde awareness and upon request to the Director of

Director of Indian EOucatien
Division of Elementary and Secondary Education
Pierm, Sotith,pakota

Telephone: 600 077J-3442
79
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'Division of Elementary end Serndnry Educatien
Picric, South UV et& 57501

INDIAN ETHNIC litati7ACC STUDIES cer.x7cuirglirV=11113:7' mama: 1975

The Olowing mAcrialn will !co av:11.1!,%, tram the DiviLloo of Elvmwriry and -

Secondary Education aItr 1,'!1.. .au may .recetve copies fOr your
review, N. filling out the lirttom pry of this sheet: Thereafter. if you desire
additional tortes; you may place your order fur 'ember of cOP lea needed.

11110101111010

Indian Curricelom Material

1. III TANS MAX FOR TM:SELVES - Alan J. Allery 91 pages
intermediate 1vel. A

The students are owpnsed to thoughts of the LakotaDahntm ec):)10

vhich arc express^d in poetry, narratives and statemeot,s ty famous,
Indian persohalities with activity lessons. This unit is cpmposed
of ten lessons . . . Ddtmiled instructions are included and inter-
esting illustratiuss aid in improving.lhe self-concept of the students.

I

2. SCIENCE - AN INDIAN PER5F2CTIVE -.Alan J. Allery 50 pages
Intermediate and Junior High Level.
The philosophy of :Lc Laken people . . . necessary to, life in Ordetn,,-

to remain in harnesy with. the universe end the Isalance of nature
Is interwoven inra a variety of science activities and experiences
ihich develop the pootrs.of ol :rvation . . The basic skills of
science are utilized. It exemplifies the contributions to science
by thb Lakota-Dakota people. Illustrations included.

3. INDIAN =mons " Mora ??blitz 69pages Upper grades level
Cassette seccmpanies'Unit.

The art of story telling will be revived-by listening to the Indian
and English versions of Indian stories . . . The Sioux anthem provides

_ the background music. Suitable foi small groups. Activity material
included.

4. MT OF THE NATIVt AlaRIC4N WAY IS TO BE QUIET - Mona Sublitm lo

- Intermediate level, illustrated.
Pictures tell the story, Of children in quiet activities, alone,
and at play with others.. .

S. GOVERNMENT OF THE INDIAN PEOPLE - Sister Charles Palm 50 pages
Intermediate, Junior High Level, Cassette tape.
A historical review of thc relneionship cf. the La e. a-Dakota people
*vitt; the government, craving from the Past to the pr sent concept of
self-determination.

. .

6. LEASNIVC WITH THE INDIAN PeOPIE - SiSter Charles Palm 50 pages

This unit l%egins by describing how an Indian boy and girl of long

ago,3earned'and tub to -date. to our'prcsens day scooeIs.and
tot leareing,occurs for the indian student. Elijah AL:el:thunder
relates personal experiences and elaborates on the importance of
Indian Education today oa a cassette tape Hitch aeCompanfes the unit

SOCIAL. LIFE OF THE INDIAN PEOPLE - Sister
Intermediate nod Junior Nigh Level.
An authentic and cmplete unit cunsistiog
Intrquce,different aspects of the social
people. You will learn of /ndian.customs
people. Recommended for teachers vha are
Herftage.

'Mr

Charles Palm 79 pages ""1/4

of eight lessons which
life of the Lakn:a-Dakota .
and their value to the
nut familiar with Indian

000 0.00m ........ 110101016 *000 000016001000 0000100500/0.0 01. 400000/ 00001. eM00000 .....
4

TO: SheWis C: Todd
Stete Seivrinteo&t of Schools

v4 Illvin4.a of Fli,heetary oneSerondary Mention
Pierre, South DJkota ..

Pleane venJ ne'l copy of unite checked :shove
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AN E0120142 tCHAN- RC009419
Tt THE HOKSILA AND WI A SERIES.
Ay WASTER. '.ORAINE: TWWOO HAWK..EVELYN .

- SOUTH DAKOTA UNIV., VERMILLION. EOUCATTONAL RESEARCH ANO SERVICE
CENTER.

PO 75
NO - 219P.

RIE770AN
Pq - EORS PRICE MF-$0.83 PLUS POSTAGE. MC NOT AVAILAOLE FROM EORS.
AV - EOUCATIONAL RESEARCH ANO SERVICE-CENTER. SCHOOL OF EOUC:J/ON.

UNIVERSITY OF SOUTH DAKOTA, VERMILLION. SOUTH OAKOTA 57069
($12.00) PER SET OF 12 (10 BOOKS ANO 2 TEACHER'S MANUALS)

_DT - C
IT AMERICAN INDIANS; CRILDRENS BOOKS; CH/WENS LITERATURE
IT *cuLTuRALUARENESS: CuLTURALcOACKGROUNO: CURRICULUm GUIDES

.% IT ELEmNTARy EOUCATION: ILLUSTRATICNS INSTRUCTIONAL MATERIALS
IT REAOING MATERIALS; SUPPLEMENTARY REAOING MATERIALS
ST SIOUX tI.AKOTA) . . -

A8 THE 10 ILLUSTRATED 'READERS IN THIS LEARNING PACKET ARE ABOUT 0
HOKSICA: A LITTLE, LAKOTA BOY AND WINONA. A VERY SPECIAL LITTLE
LAKOTA-GIRL. HOKSILA LIVED A VOI. TIME AGO ON WHAT IS NOW THE
ROSEBUD SIOUX RESERVATION. HE WA GROWING UP WHEN THE OLO INDIAN
WAYS AND. CULTURE WERE STILL INTACT BUT THREATENE0..WINONWWAS TO\ BE GIFTED IA_MEOiCINE ANO HEALING. IT NAS,NOT UNCOMMON AMONG THE
PLAINS INDIAN GROUPS FOR WOMEN TO HAVE SICILLS ANO GIFTS IN
MEOICINE: THESE WOMEN WERE.HONORED ANORESPECTEO. THEY PLAYED AN
IMPORTANT ROLE AMONG THE PEOPLE. WINONA WAS TO OE ONE OF THESE '

',HIGHLY RESPECTED WOMEN. THE HOKSILA STORIES ARE; "HOKSILA",
'HOKSILA AND THE WOLF". 'THE PEACE PIPE', 'THE VISION*. ANO "THE
WASICU". THE WINONA STORIES ARE: *WINONA*. *WINONA AND THE YAWN%
*WINONA AT 'ON THE TREE ". 'WINONA BECOMES A WOMAN*, AND "WINONA4

4 4AND THE SACRED MEOICINE. THE rwo TEACHER MANUALS ACCOMPANYING
THE READERS GIVE: MOTIVATIONAL INFORMATION TO PRESENT PRIOR TO
PEAT:TING EACH STORY; DISCUSSION QUESTIONS TO STIMULATE THOUGHT AND
TO itSDRE THAT ALL CHILDREN, LEARN FROM THC STORY; A HORKSHEET TO
BE usto or THE CHILOREN INDIVIDUALLY 10 FURTHER REINFORCE THEIR
LEARNING: AND SUGGESTED ACTIVITIES TO CORRELATE WITH THE STORY.
liSUGGESiE0 ACTIVITIES 00 NOT PEOuIRE SPECIAL MATERIALS OR
OU1PMfHT. (AUTHOR/NO)

0

$'

4
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SHANN*N COUNT4-
BATESIANDi SD 5774,6

The following pub lications can beo.rdered.

farrr=11.

Lakota Activity Cards

Lakota Studies Handbook ,

Goommils

lr Im

NAV.Ur

Single Topic Folder

.Iktomi Comic Book
. -

Iktomi Coloring, Book

Nhth Skills Progress Record

"
...

.

HANDLTNG COST
r

. :1"..1 ;

. ..

5.00
;.

1..75

5.75
,!

.25

1.75

1.25

Path Teachers Guide 2:S0
-

Nhth Skills Mastery Cards - Primary Set; Int. Set (per set) 5.00

Reservation Teacher's Resource Guide

Gifted Children's Hand,00k (revised)

Handbook for Parents., of Small Children

Teachers Guide Nfith Placempt/Nhitery Test-
%,

'Communications Activities 6

Communications CrOss-Referencing, Re4,ding

Communications Cross-Refemoing, Language

Art Recipes ,

Communications Skills Progress Record

Communications Skills Mastery Guide
.

.5

, .
.

5 : 0 0

.- ..

1.50%--..
...

2.00

3.00

4.00

1.50

1 5,-0.

11.50

50

Atric Componen Kits 4

Lllota,,Activities - Primary
.

La.kpta Time Line

ADDRESS:

40"

.*e

ORGANIZATION

5:00

2.50

1 . 0

. .

riwould like my name On yoll- newspapdr,/freelmailing' fist:
f

,
....

40
.

*terials which vill be '.eeplInted according to ,requests received.
. ., .

: .
, .,
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PRIMARY READIIIG AND LANGUAGE
ARTS PROGRAM COOPERATIVELY
DEVELOPZ.:D

* The Indian Reading Series Is a reading
enrichment program with high Interest materials at
the primary reWing level

Oevelor;ed by more than 250 community people
from many Northwest Indian reservations

under the directton and guidance of a Policy Boar4
.rePruseming the participating Indian communities
In coopeation with the N'orthwest Regional
Ed icational laboratory and the National Institute
of Education

HIGH INTEREST MATERIALS MEET
SPECIAL STUDENT NEEDS

Theindian Reading Series has demonstrated
broad educnt:onal appeal do Indian and
nonIndian parents. teachers and students
While meeting the objectives of

Expanding student interest in language arts
experiences

Increas;ng student Oohs in language arts activities
Improving student feelings of competence and

success in communications skills ,

Reinforcing a positive self-image
Providing all students and teachers with a greater

understanding of the Indian heritage

POSITIVE EVALUATION OF
AUTHENTICATED STORIES AND
LEGENDS

The Indian Reading Series has been"
authenticated by the participating tribes

And field tested with over 1.200 Indian and Non-
Indian children in 93 classrooms

With endorsements and recommendations from
State Superintendents of Public Instruction in
Idaho. Mont,ina Oregon and Washington

And enthusastic acceptance by schools, libraries
and educators throughout the United States and
Canada

S -

(
,(11:

: 11,

"4.1;

,-; - -/
1.

THE-INDIAN
READING SERIES:
Stories and Legends
of the Northwest

Published by EdUcat.onal Sy ste-np. Inc.
2360 S 17Crt Avenuir_
Siave on. cgon 97005
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Series Titles
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A Primary Grade
Language Arts Program

Developed by Indian People
of the Plains, Plateau and Coast

Flow accepted and being used extens:vely
nationwide in all settings Indian and non-Indian.
The program is structured on a common sense
approach and easily usable ''making it highly
acceptable by all students including Bilingual
students using Eng'ish as a second language and
advanced students using English as their primary
language.

STUDENT BOOKS
The 60 student book; in Series IN and Sit present authentic
Indian legends and contemporary stories of interest to stu-
dents. The books are entertaining. and show how d.!terent
Indian tribes explain the world around them and show ore
another how to live. When used along with a basal reading

classroom cipatirn. and wr itten and oral
program the books stiisare:zgned to improve reading am-
prehension.
language '(hey make reading tun for students.

Series 1=5.00 Series II $50.00 Series Ill 555.00

TEACHER'S MANUAL
The Teacher's Manual apples to all three &cries and is a
comprehensive guide Covering curturalback ground informs-
bon, program objectives and rationale and teaching ac-
.tivities organized around Indian culture and utilizing the lan-
guage experience approdth to learning. The activities are
designed to help students learn haw to Oink rather than
what to think and irekidelpanttrnime. puPpet dialogue. role
playing. making songs and dance -The Teacher's Manttal Is
essential for utilization of thO Serves.

$17.95 (inclUdes Acthry GuldeCards)

ACTIVITY GUIDE CARDS
. Trie60 Activity Guide Cards provide background infori

on each story or legend, identify the pastree valup or
lesson stressed anct suggest specific teaching .
which are coded 14 the Teeher's Manual. .

Included with Teacher's Ititenual

CASSETTE TAPE

tion

The Cassette Tape. Little Songs and Indian Dances. is ratu-
able in sottulg theinood and essential for selected teaching.
attivites.
$6.25

Q 1



(K-12)

Since 1972 the American Indian Curricula Development Program has assisted-.

Indian as well as non - Indian schools in the Plains State region.* developing a Plains

Indian curritulum for grades kindergarten through senior high.

In 1972 Satellite' Centers were set up on each of

the Five reservations in North Dakota.

1. Turtle Mts. 4. Standing Rock

.2. Fort Totten 5. Sisseton

3. Fort Berthold * Central Office

There valuable'cultural information was /gathered from tribal elders by Native American

researchers. .This information was documented and returned to the central office located

in Bismarck, North Dakota. A staff of write developed and published by 1975. the K-8

TraditonalIndian Plains'Curricula, along with 18 slide /tape shows.

K-5 KIT (primary)

. 8 Units'of.Study (cards)

6-8 KIT (Jr. High).

1. Wive Units of Study (books)

Circle of Life- social customs

Peace Pipe- religion

-Plains Indian Arts and Crafts

. Indian Country- history

A Feathernto Eath- biographies
.

Teaahers'Manual

3. Fourteen 11 x 17 pb4sters
.

The 9-12 Curriculum Kit was completed in December of 1976 with an emphasis on .

Contemporary Issues facing the Native American Student. Also 5 slide/tape how were

'prodUced to compliment the -Jr. High Kit. The two Native American Studies Units in the

Sr. High are: .4

Indian Family - Foods

Dwellings . Values

Communities Animals

Education Birds

7.booklets

,.,35.overhead transparency originals
a

4. Teachers Manual

O

SOCIAL CONFLICTS

4: Units of Study

. Prejudice

Indian Education.

Americanizing TheIndian

Bureau of Indian Affairs

2. Teachers Guide.

3. 10 Student Handbooks

Acti'vity Cardi

5. Transparency Original

.11

i.

(9-12)

BOOKS

FINE ARTS

1. Units of Study

Art

pamphlet by BIA:,

9. Cii-eer Development

OpportUnitles for
s ; Native Americans

6. poster ana B.I.A. organizational chart

7. Native American's by William Meyer', paperback

85

Music

Literature

Dance and Drama

'2. Teathers Guide

3. 10 Student Handbooks .

4, eight posters

5. a2- 10 x 124 simbolism and

6. 10-profile cards (artists)

/..one cassette tape of songs..

s,,

r

design.
plates
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INDIAN ADULT CURRICULUM DEVELOPMENT PROGRAM

United Tribes Educational Technical Centers dedication to

Indian Education has resulted in the establishment of several Indian Curriculum
.1

Projects, one of which is the Indfan Adult Curriculum Development Program (IACDP).

This project was initiated in 1975 in responie to needs perceived by the Adult

Education Department of U.T.E.T.C. , Bismarck, t.D. IACDP-was established to

-develop Indian related stuffy materials for the GED At comprehensively taught

the skills needed far the exam but that'presented them within a culturally

fathiliar context.

7,

FIVE UNITS OF STUDY: (BOOKS)

1. English Skills for Indian Adkgts- gramMar

2. Math 'Skills .for Indian Adults- math concepts
s! .

. f,-
.

' 316 Social Studiei S011s'for Indian Adults- social commentaries

4. Literature Skills for Indian Adults- collection of literature

56 Natural Sciente Skills for Indian Adults- scientific principles

American Indian Curricula Development Program
3315 S. Airport Road
BisMarck, ND' 58571

p ,t,

*ft

;

. -
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SYNOPSIS

11

American Indian Curricula Development Program

Slide-Tape Shows

Kindergarten through Grade 5

1. plans & Time - It illustrates the many names applied to the moon by various

Plains Indian Tribes. Designed to correlate the moon and its

names with the names used for the twelve months of the year.

2. Indian Communities - To develdp the understanding of a community.. To understand

why different types of homes exist. To Slow that everything

used in building=a shelter was provided by nature. To understand

the role of the "centers" itoday's community.

iv

3., Indian Families - To expose and enrich students understanding of the traditional

and contemporary Indian family. Encourage student awareness of

the close family relationship between each one of its members.
a

4. Indians & Big Game Animals - Familiarize students in grades 3-6 with many of North

Dakota's.large animals some,of which are now extinct in the state...

Emphasis iS placed upon the Indians' uses of these animals.
/,

5. Our Animal Friends - Designed to introduce a few of North Dakota's common animals

to the young student. In rhyming verse children are told about,

these animals and how Indian people used them.

6. Learnin% From Each Other = Designed to show students what school was like for

Indians long ago. Portrays the skills children needed to learn

for adulthdod, and how.theylearned thesesktlls.

7. Medicine of the flowers I,- Familiarize and/or introduce grades four and above to

some of North Dakota's summer wildflowers. The emphasis is on

indtan uses of many plants. Included are plants used for

medicines and foods, which bloom in June 'and Ju3y.

8. Medicine of the Flowers II Familiarize and/or introduce students grades 4-6 with

some of the wildflowers found in North Dakota.

9. Small Prairie Land.Animals - Familiarize students with many.Of the smaller animals

found; in North Dakota.. ,EmPhasis is placed upon thelltdian's use

of the animals for: medicihes, food, clothing and decoration.,
, t

.

10. Indians & Fur-Bearing Animals - Familiarize students with animals of North Dakota

that are fur bearing. Emphasis is on how the Indians made use of

all these animals. .

.

-.

11. Little Brave Bear & the Animals T Introduces some of North Dakota's animals to he

,students, particularly in gra,des 2-5.

b



.,-

.

, .4

.
% .

12. Tatanka - Shows the role played by the buffalo in:the lives of the Olaini

Indian peoples. .

13. Plains Indian Foods - Designed to show students some of,the foods obtailied by

Plains Indians. It is 6r grades 5, and up, b.ecause7of it'ss it

could be shown in two parts.

14. Indians Homes - Designed to show both 'modern and traditional Indian homes.

Emphasis is placed upon traditional hoilies of Forth Dakota Indians,

15 MAGHIDI MIA (Corn4Woman). - Designed for grades 5 and up, is; the memory of an

old woman,. telling of her life and timesin an Iniji.an village.

lip. Trees Used by Indians - Familiarize students in grades four and above with trees'

-found in North Dakota. The main emphasis is placed upon the use of thee

tress by Dakota. Indians. 't .. -
...

%P.
.

17. Mediclne of the Shrubs - Familiarize students in grades'. five
.

and above with th'

many shrubsfound in North Dakota. '50 main emphasis is placed. upon

the use of the shrubs by North Dakota Indians.

18. Messengers of the Sky - Introduce students in gradcs-3r6 with Am of the birds;

. found in North Dakota. Emphasis is placedupon the importance of these

birds to the Plains Indians:
e.

JUNIOR HIGH (6-8) SLIDE TAPE SHOWS

. 1. Memories-- Acquaint the students with various Indian leaders and their natural

respect for their country. This show will also give the students a

.
conceptual insight into the plight,df the Indian when the White society

came west.
.

.

.

,

2. Arts & Crafts - Familiarize students with the various arts and crafts used by the

Indians and how Mother Earth eras made use of when making the dyes and

, zther materials used for their crafts.

3. We Are All Brothers - Reinforces importaflt and hard to understand concepts in Plain's

religion It lends itesif to deep and thoughtfultonsideration and will

no doubt be of great interest to young minds.

. °

4. Celebrations of. Life - This slide/tape show deals with Plains Indian ceremonies.

The concepts developed are the relationship of Indian'ceremonies with

nature, artifacts used in.ceremonies and their symbolism, and individual

and gtopp ceremonies.

/5. As Beautiful As The Roses 7 This slide/tape show gives meaning to traditional Indian

music as it is unfamiliar t.,many young people and adults, breakdcWn .

Indian stereotypes, show students that"Indian Music,is changing and

creative, show that-music conveys many things.

Y

88
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4
GOALS 'FOR kA Cp6TURALtURRICULUMe

.°
,

To help the child develop 'a postive -image of himself as an Indian.

2. To help'the.child develop pride in his:Indtan,andiiribal heritage.

3. To increase a child's awareness of Indian^ and nakindtan culture.
. . .. 4 -1P4
4. To develop a child's.knowledgef similarities' and differences

.-fbetween various Indian cultures. ---°\- ,-
.

.
. J:' .,...

., ' e .1
5. To strengthen the child's.ability to participatOn and.contribute

meaningfully to both Indian and nOnTIndian'cult*%. -- ...
,

% .

. ...

.

. .

0. 4 0 . - .., .

6'. Tcemphasize positively an.: Indian child hope ,experienCes in the.
--.-r-

school environment, To also,elevate'the eXtented Indian family

as model figyres for Indian children.
A

40.
.

A
Jr

. To increase the Indianzand non-Indian teacher-an.dttacher's aides

knowledge and appreciation of their history and culture.

-8.--To make the "school" experiende and.tlie-"home and community" 14e

inter-changeable thus increasing his motivitionvto
\
lear04 --

1/4:\

°

. . % .

.

9. loive the child chances to develop and experience goals,,directior,

. character, creativity, ciiicipline, independencee4n-spiritUal strength.
. .

.

To. keep. alive and 00-ed the, memory of the child's People.:

Indepe,pdent work

learning centers

sentorship ,

.resource people

field trips

.1'

r

.APPROACHES:

'small group

peer teaching

simulation games

projects

team teaching

89

1-
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.4

* ,

life experiences
a

extra curricular '

clubs-
oA

supplemental le
materials

IAA

"Happenings"

3

.



INDIAN CHILDREN/GIFTED CHILDREN CURRICULUM

Atndian Children/Gifted Children-Curriculum Project'was

-initiated in 1976. for thOpurOose of meeting special needs of 'bifteeindian

,students at Theodore 4amerson Elementary School, U.T,E.T.C. Campus,,.Bismardk,-
''

North Qakota. 'The primary gal of the 1976-1979 project was to develop

identification tools for Gifted/Talented Indian Children.iad to write materials

and activities designed to foster tpese identified talents. Th&, Indian
. , , 1, b

s7
.

Galldren/Gifted Children'Curricalebas designed material for Gifted /Talented
-.-,

%Indian Children'in four subject areas: math, science music and art.

a-

MATH

Additon'

2. Subtraction,

tr :

3. Multiplication

4. Division -

5. Number Systems'

SCIENCE

MOTHER EARTH EXPLORATION UNITS'

1: Creatures Big and Smal l'

2. The Forces of Nature

.° Of the Earth

4. Look Beyond The Stars

5. The Unseen Powers

440,0 MUSIC

1. Theory

1

- 2

3

4

5

6

. 7

90

2. .1rmony.'

. 3. Melody.

. 4.' Rhythm

ART

INSTRUCTIONAL UNITS

1. Black and White

2. Color

3. Two Dimensidnal Objects

4. Three Dimensional Objects

REFERENCE UNITS

. quilt making

. beadwork sf,

. pottery

. acrylics andoils--

. drawing and desi,gn

. macrame .°

. weaving

8. doll ilaking

9. basketry

10. rug making

11.,mask making

12. cake decorating

13. photography



ti$

THE SUPPLY STORE HAS AVAILABLE FOR SALE THE }ALLOWING BOOKS°PUBLISHED BY 'SLACK HJLLS STATE
COLLEGE- IN CONJUNCTION WITH THE CENTER OF INDIAN'STrDIES:

annitry PRICE

UNIT I. EHANNI (History - Legends) 14.05

,UNIT 2. TIOSPAYES (Band - Faetily) 1.25

UNIT 3. MAKOCE (Land) 2.45

UNIT 4. LAKOTA WOHILIKF.EGNAPI (Economies) -. .913

UNIT 5. ITANCAN (Government)
, 0,0 ,

1.85

-NIT 6. LAKOTA WOSKATK (ames),......:_-..-..-------..-..-m----------'.85 .

AACHERS RESOURCE BOOK FOR ABOVE !- 2.25f
LAKOTA SOCIAL SYSTEMS ..-2.25' .

INDIA:ADUCATION (2 VOLUME SET) 7.50 s
EDUCATION OF THE CULTURALLY DIFFERENT 3 5.65

TRIBAL LAW & DEVF OPMENT POLICIES r

TRIBAL LAW, TREA IES 6 COVERNYXNT

LAKOTA

AMERICAN INDAN POLITICAL:SYSTEMS ,

RESERVATION ECONOMIC DEVELOPMENT

SIOUX HISTORY AND CULTURE (3 VOLUME SET) .

PERSPECTIVES ON TEACHING AMERICAN INDIAN LITERATURE

INDIAN COMMUNITY ORGANIZATION AND, DEVELOPMENT

AMERICAN INDIAN STUDENT COUNSELOR HANDBOOK

LAKOTA LANGUAGE I

1.80

2.25,

"*"-- 1.20

2.10

3.80

7.90

LAKOTA LANGUAGE I LABORATORY MANUAL

LAKOTA LANGUAGE II

LAKOTA LANGUAGE II LABORATORY MANUAL ',-

LAKOTA ART IS AN AMERICAN ART - VOLUME f
LAKOTA AtrIS AN AMERICAN ART - VOLUME II 1- 5.65

LAKOTA ART IS AN AMERICAN ART ryOLUME III 4.70

IAKOTA ART IS AN AMERICNN ART -r.UME IV - 4.70

POSTAGE AND HANDLING4 FOLLOWS:

ONEtBOOK ORDERED ' 1.50

# EACH ADDITIONAL BOOK ORDERED .35

S

2.10

1.90

4.15

1.90

1.05

1.70

1.05!
2.50

TAX (SOUTH DAKOTA RESIDENT ADD 5%)

(NO TAX ON OUT-OF=STATE ORDERS)

PLEASE MAKE CHECKS PAYABLE TO:

SUBTOTAL:

TOTAL AMOUNT ENCLOSED: ,

THE SUPPLY STORE
BLACK HILLS STATE COLLEGE
SPEARFISH, SOUTH DAKOTA 57783

ALL SCHOOLS, COLLEGES, AND PUBLIC AGENCIES MUST SUBMIT A PURCHASE

('DER FOR nItunc:

PI ORDERS FOR INDIVIDUALST BE PREPAID.

!LEASE MAIL TO:

l'ilces 1112:g1, L wit11 :Lsrel. 31, 1'J3'1.
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`NEBRASKA 'CURRICULUM INSTI;a5 ON NATIVE AMERICAN LIFE,
NEBRASKA NATIVE AMERICAN CURRICULUM TEACHER TRAINING INSTITUTE

'LIST OF AVAILABLE MATERIALS

(The following materials are hOw or will soon be available; those marked with

a * are available now. They aie offered for sale at-cost, plus postage and
handling; audio-visual materials are also offered for use on loan for'a small
deposit.)

.UnclassiNed

* 1. The Winnebago Language: a'Unit for pre-school/Head Start $1.75
Annabess LaRose,,Winnebagw NE 0

:Contains many Winnebago stories; alsO,suitable for elementary school.

* 2, The People of theWinnebago, the Lakota, the Santee, the Omaha: a picture
packet of the people in the four major tribes in Nebraska today
Janeth Wahl,'Lincoln, NE

$3.00

Suitable for .use at any level; pictures are suitable for clasroom display;
descriptive text is provided;, slide presentation of the same pictures is
also available.

* 3. 'the Omaha Calendar $ .80
Illustrations by Wallace Wade Macy,. NE

,Calendar pictures for the whole year depicting the months,according to the
Omaha people; suitable for classroom display or duplication for students.

Primary level elementary school

* 4. The Omaha People: a primary unit on the Omaha fadily structure and the
literature of the culture 4

.0
, $1.75

Carmen Chesnut, Lincoln, NE -

Designed for use with the language experience model of classroom teaching

k, 5. An introduction to the Omaha Indian tribe $1° 60

Beverly Way,-,Omaha, NE ,

.4-

A unit for a third grade .social studies curriculumOncludes an ,"easy redder"
story about an Omaha boy. '

,
.

9 .

"* 6. Omaha Literature $1.70
NiKcy Stholli, Arcata, CA

..

A unit for a, first second grade reading curriculum with, emphasis on symbolism

*'7: Omaha Stories ,

Edward May, ;Lincoln, NE
$1.45

A unit designed for a Follow-Through Kindergarten classroom, with learning
center activities; focus on storytelling and writing 4

* 8. Pawnee Life ,... $2.50
Lois Nelson, -Lif coin, NE .

.

A'unit oh traditional Pawnee culture for a third grade social studies curriculum;,,
inclItees 'a ,wide variety of activities_

* 9. 4fibe Oglala Sioux - $1:15
Iva High Horse, Amel a Lamcint,.Wanblee, SD,

Scow segments of this unft on culture and literatbre are designed for grades 4' -6.
only; therest can be ed by grades K-6.

95



,

10. Life of the Omaha: Past and Present It.'
* $1:10

Piggy McCall, Gretna, NE,, .

.

A unit written for 2nd grade emphasizing ecology; includes outdoor' actiOities.,

11. The Santee Siou.
John MarencoviCh, Santee, NE ,

In process.
- 1

12. Winnebago SIories for first' graders'

Martha England, Lincoln, NE '' .

In process.

(NOTE: Units #4, 5, 6, and 7 will eventually be combined into one or wo wits.)
-, '.-,

.. . 4

Intermediate level' elementary school .

.

* 13. The Oglala Sioux
, 2Karen Riedman, Lincoln, NE -

A unit designed for use with the 5th grade Holt Databank social Stu es

currtculuM lessons on discovery of America and Istward movement. 440

, , .........

14. The Life of the.Omiha People $2215,

Carolyn Boyum, West Point, NE; Patti Huff; Gretna, NEB_
*

A multi-media unit for a fourthgrade social studies and readingcuriculum. .

.

*, 15. The Life,of the Pawnee People .,

Patti Huff,-Gretna, Nt; Carolyn Boyum, West Point, NE'
.

1'

A social studies and reading unit for grades'4-6. :,

16. The Life of the Winnebago People
Kathleen Danker, Woesha Cloud North, Rosemary Bergstrom, Lincoln, NE

A social studies unit, in 'process.

17. The Literature of the Winnebago People
Kathleen Danker, Woesha;Cloud North,,Rosemary'Bergstrom, Lincoln, NE

A literature unit based on.the book,,The Hollow of Echoes (see bbbk list),

in process.

* 1s. The Lakot-a

Bernie s Cvrk, Scot )and., SD

A multimedia social' studies unit which can be usecrWith 3rd or 4th;grade

Nebraska or regional history., 4

Junior High School /

,
.

. * 19. The Holy Land of Nebraska: Pawnee-Literature and Bejief. ,.

,

$ .85 ,,

Patti Huff, Gretni,'NE4 Carolyn Boyum, West Point, -NE

A short unit for a junior high literature course, emphasizin myth and symbol.

, .2

'* 20. Pawnee Storilp s

Robert Simpson, ilkhorn,081E ,
If

A literature unit for slow learners.,
,. .

. -.

*'21t The Pawnee Experience: Fro;:i Cetjtee Village to.bkrahoma ,
$1.50"

.

Stan TrOxel, Chris Salberg, Springfield, NE .

A unit for a course in tegional"history which also deals w tti myth aiidikpcj-al,

organization ofpthe nwnee people.'
1

..6 93 :9/k1

.

) ,
,s.

$ .60-

t
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22. Pawnee Literature: Mirror of Pawnee Culture $1.90
Lucille Barnes, Table Rock, NE -

A multi-media literature unit with lessons on' social organization and, religion.

- 23. Teton Sioux Culture .through Literature $2.50'
Rdsalie Petracek, Myrna-Novak, Lincoln, NE

Intended to develop formal operational processes.pd language arts skill
through independent and small group study of various aspects* of Teton Sioux
culture.

. \

* 2lk.-4. American Indian Stories 4 $1.'60
,.

Karerivitutt,,Lincoln, NE b

l unit for a highly structured 7th grade language arts curriculum based on
. autobiographical stories\by Gertrude Bonnin, a Sioux woman of the turn of the

' century (see book list); )nay also be used in similar class situations With 5th,
6th, and 8th graders-

,2'
,

* 5...- Sioux Literature . $2.00
-Shb=on owrian; Wanblee, SD\

Organized into sub -units on oral literature, yrosefiction and non-ficiion,
v poetry, and drama for grades 7 and 8; 4-6 weeks.

/

* 26. The Santee Sioux - $1.50
S.tan Troxel, Chris,S,alberg, Sprifgfield,-NE

A social studies unit which traces Santee forced migrations to Nebraska;
.

for use in Nebraska history classes.
.

,

* 27. The Winnebago Tribe and the Nebraska landscape $1.80
Mel Berk'a,lcoln, NE
Deals with.migrationworld view,' social organization, and economy.

. Senior High Spool

28. Western. Sioux ulture, in five. units . .- $3.50
ToriBar4ow, ndolph, NE; Bill Hayes,'Omahe, NE; Mel Barka, Tom Christie,

sand Ted Hibbeler, tincOfn, NE .
,,
. .

,A Comprehensistnior high social studies packet on.khe Lakota; designed to be
taught'as a course in Sioux culture, but can be used individually; Religion
unit fits into a literature course.. .

28a. Lakota Religion
28b. Lakota Government.. :'

-

28c. Lakota Economics
/

28d. Lakota Education .

.e8e. Lakota Society

i $1.00
, '$ .65

$ .50
$ .60

$1.00

* 9. The 1868 Laramie Treaty: ',Kireaty between nations of the<Sioux Confederacy .

t,
and the United States , - $1.30
Ross Tegeler, Lincoln-, NE

A unit for a course in'internWonal relations,:hidiory, political science,
.or modern problems, dealing with the issues of sOvereigpty ,and, treaty rights'.

,

* 30. The Education of the*Sioux $1.55
Oliaria Stein; Omaha,.-NE

.A unit for'a basic 'studies curriculum for grades 8-10 on the tulturel history
of the Lakota people.

94
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* 31 Pan-Plains Culture Centering on the Omaha Tribe: A comprehensive senior

high unit on pan-plains Native American culture with emphaSis on the Omaha

people .

31a. Native American Oral Tradition and Storytelling: Literature I

'orthe Omaha 1
$1.20

Elaine Warner, Lincolnii
t

, 31b. Omaha Kinship and Poli cal Systems, a simulation gamc' $1.80

Kathleen Corder, Schuyler, NE'

31C. Communication itOebraska Indian Tribes , $1.30

ElzabetdaSilva, Lincoln, NE '

- 31d. With the Coming Tid..4: A unit on value change in press

Mel Krutz, Seward, NEB

* 32. Omaha Leadership and Tribal Government: All examination of a' tribal

charter
$1.15

Sandra Delano, Macy, NE
.,

Can be generalized and used to ,examine the charter of any- tribe.

* 33. The Winnebago Tribe: Early History, 1634-1832 $1.40.

Delmar Free, Winnebago, NE
. . 1w

.

Part of a developing comprehensive unit for social studies on,Wfnnebago history.

.,.
.

* 34. Pawnee, Sioux, and Anglo Marriage Customs , .
in press.

, Mary Beth Lehmanowsky-Bakewell
A human relations course ,

* 35. Native American Astronomy and Medicine,Wheelsof the'Plains Indians $1:00

Patrick Mallatt, Lincoln, NE .

Emphasis on the Pawnee and their Southern.Caddoan kindred; a 2-4 weekunit for

junior hi0 aerospace or senior high adroscience classes or for independent

studS, in an alternative school.

f

* 36. Crafts of the Plains Indians $1.70

.
Patrick Mallatt, Lincoln, NE- -

-4

Suitable for junior or senior high art, industrial arts, or crafts classes or

for alternative school crafts classes; 2-6 weeks or independent study.

* 37. Trickster Stories: a cross-cultural literature unit for sophomore English. .

classes
$J.o

Karen Berman, Lincoln, NE ;

%

6 p

,

A 10 -day unit, part of a-longer unit on the short story, designed to fit into

an adjusted curriculum for EMH students.

,38. Death and Dying in Plains 'Indian )aa'st Cultures and in Contemporary Culture

Patrick Maloy, Grand Island, NE

In process.
\

%

,

. ,

Art/Crafts Curriculum (

, (
.

* 39. Plains Indian Arti/Crafts for the EleMentary SchoOl in press

Carol Eng, Santee, NE; Woesha Cloud North Rosemary Bergstrom, L ncoln, NE

Focdses onthe study of the winter count.

* 40. Plains. Indian Arts/Crafts for the Setohdary School .

$2.15

Carol Eng, Santee, NE'; Woesha Cloud North, Rosemary Bergstr6g, Lincoln, NE

i Emphasis on the Teton Sioux symbolism and crafts.
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Books (in paperback-only)
ei

:' 114 O'po of the Omaha, by Patrick Haley (upper elementary, school) , $2.00

V
* 2. The Hollow of Echoes, by Felix Whitd, Sr., and Kathleen Danker (a Winnebago

novelette elementary school) . $2.00

3. -The Book of th,Omaha, by Paul Olson and others (a collection of Omaha literature

for elementary and especially for junior and senior high school, illustrated
by Wallace Wade4Miller, an Omaha-Seneca artist) . in press

P approximate 'price $4.00,.:

4. Ameriean Indian Stories, by Zitkala-Sa (Gertrude Bonnin) (thinly disguised
autobiography of a Dakota

,

Sioux woman, for use with the unit of the same name-, #24) .

in press
k approximate price $2.00

5. A Few Great Santee Stories, by Edna Peniska, Robert Frerichs, and Paul Olson

An process.

6. The Book of the Pawnee, ly.Patti'Huff, Carolyn Boyum, and Paul Olson (Pawnee

literature for upper elementary or lower junior high school)

In process.

7. A Winnebago Primer, by several authors (a collection of Winnebago stories for

young readeri)

In process.

Videotapes (available as 3/4" casettes or 1/2" reels. for costsof tape, $20-25 each)

1. Omaha culture as told.by John Turner' (an elementary school version and a junior

high school version)*

2. The Omaha Reservation: The,Land, The Family, The People (a 3-part NETCHE

production)

Qs, Mr. Pool Bull Rethinisces: Recollections of SioUx history and culture by an

.ancient herbal man

4.'" Winnebago Culture as told'by Felix*White (an elementary school version and a

_ junior high school version)
A

5. Pawnee Culture as told by GarlandBlaine Can elementary school version and a

junior high version)
4t.,

,

.

t ..,0

6. 'Santee Story-Tel, ing and Culture.as told by Edna PeniskaPaul Robertson, and
Irene Smith (an elementary version in preparation and a junior high version

'completed)

\ ,

.
,

. .

a '1

--,\,

(NOTE: 111 videotapes, with the exception of Mr. Fool Bull Reminisces, will

.
be edited further and refined, during Spri9, 1980.)

k
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SliCle Presentations (available in carousels or boxed; price quoted is for carousel)

1. Traditional Pawnee art, script.by Paul Olson $20

.2. Pawnee clothing styles, script by Paul Olson in preparation

3. Triditional and modern Winnebago art, script by Woesha Cloud North $22

4. The Winnebago reservation, script by Woesha Cloud North and Delmar Free $29

P

5. Traditional Santee art; script by Schuyler Houser F $33

6. Tpe Santee reservation, script by'John Shaw and James LaPointe $29

7.- Omaha art, p'aintings of W. Wade Miller and other examples CA,Omaha.culture
script by Wade Miller, Paul Olson, and Rosemary Bergstrom $48

8. The Omaha tribe: a view of Macy, NE, and its people, script by Peggy,McCall
(for use with unit #10) $16

9. The Omaha tribe war dance, 30 June 1979,(Macy, NE, script by Mel Kru z015

too

10.

./

Traditional and modern Sioux art, script by Paul Olson . $34

'11. Contemporary Sioux art 1 $34

12. The Pine. Ridde and Rosebud reservations, script by dames Gibson $28

13. The Sun Danc; script by 'James Gibson $12

14. The Giveaway, script by James Gibson $8

15. The Ghost Dance Religion, script and slides bitcthe-Smithsonian $28

16. Sioux history: The paintings of Amos Bad Heart Bull 11
$8

Native American Institutes

Nebraska Curriculum Development Center
32 Andrews'.Hall

UniArsity of Nebraska
Lincoln, Nebraska' 68588

t.
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Authentic '-
interesting

true to life
books about

ila-21tre
Americans

Selected for publication,

by Indian people

Published by

MONTANA. COUNCIL FOR

INDIAN EDUCATION.

A nCa-PrOftt organization devoted to
teacher ducatton and the production of
'better, more relevant materials for

6

Indian education

THE INDIAN CULTU1I SERIES brings to
children, both Indian and non-Indian, a true pic-
ture Of Indian life and culture. Stories are se-
lected for publication and the content of each
book is ch'Ocked by an Indian editorial board.

"These are stories about our way of life, our
problems and our progress; our history and our
hopes for the future. They should help give
Indian children pride in themselves and their
culture. They should help all children have a -

better understanding of Indian people."
John Woodenlegs. Past president
Northern Cheyenne Tribe
Member, National Indian Education
Advisory Commttlee it

"With thewiehigh interest and their low vocal
bulary level, these books will be valuable Instruc-
tional raze tonal for any remedial reading. program.
They will also prove a valuable supplement to the
reading program of any school and should con-
tribute a great deal to intercultural understanding."

Dr. Hap Gilliland. Director of the Reading
Center, Eastern Montana College: Member,

a AMA National Committee on Indian Eciuca
tion; Chairinan. Native North Americans
and Reading Committee, International
Reading Association.

"The day is on us when people desperately
looking for materials at a primal:), level are
thinking-of writing their own from narratives of
local "elder citizens." Its enormously helpful to
have guidance from those who already have blazed
the trail through vocabulary levels, reading
abilities. and age-Interest subjects from 1st grade

to adult. Such may be had by checking some
typical productions in the'Indian Culture Series...
You will find all little books are coded by age and
reading levels'and cover subjects of stories,
legends, history, and biography.. Since tribes
Involved are they'd be Interesting in
almost any teaching,situation. tenon:it:tended.

EARLY AMERICAN
Newsletter of the California Indian Education
Association

°-..t-
'P. O r,

-4.1 -
a rg

Indian Culture Series
151 Check box in front of each book yea want

hard cover at $3. 50 adattio al per book.

INDIAN STUDIES: Books especially appropriate for Native American studies programs

H3? No. at - RL IL
13 2.95, 4 7-A atANT OF THE RED MAN Quotatin.* tram many Indians past and pre %tilt, and

fable for Americans by Hap Gilliland. ' Shat is it tike to be an Indian today,

84 pages, '33 illustrations

5
10-A INDIAN CHILD11 EN'S BOOKS a complete guide.for teacher, Librarian, or

researcher. Intim...writ. ma for selection of Children's ho ks or{ Inch in life,

and annotated list of 1050 books kith
evaluations to Indians 230 p Hap Gilliland

'5 3.11 vasTAAh the story of Montana's l.idian nations. A good be.z.aniri,; for a study

of the plains Indians by Iilnine It iPpi

5' ' 6-A A HISTORY OF THF. CHEYENNE.
1q..OPLE the result of 10 earn research with

Chevearie people by Tom heist, 227p. , 13 maps, WO photo-4

O 1.95 6 5-12 GUARDIAN SfiltiT QUEa r rel.ites
guardian swat quests fr >in a number of

different Indian groups by Ell.% Clark

O 2.00 5 7-A IS.Slw IN SacreeLD,utlato Het of the Northern Cheyenoe.by Fa"her N.J. Powell

O 1.95 5
1-A ON1..EN1 Itoselder and his has red Lance. Northern Cheyenne cutture,by POACH

4.95 5 i -A ENGLISH - CHEYENNE
DICTIONARY A dictionary of the Cheyenne linguage

HISTORY AND BIOC*PBT
Hi? No. at = RL
n. .1. 95 2 5-A BF.LLE dIGHWALKING,The riarratixe of a Northern Cheyenne Woman Belle

describes her seventy - nine years on the reservition Ed. by K. Weise.

O I. 95 ' 3 4-A gfilEF JOSEPWS OWN STORY story of the strut; le of thoNer.Perce Indians ti
as told by Chief Joseph himself in 1879

1.95, 3 4-zA PHILIP JOHNS1ON ANDIEUE NAVAJO CODE TALKERS by S. La...Ire:fist

I. 95 4 4-A CHIEF PLEN1Y COUPS life of the Croo and an chieby Flora HathiwAy

O 7'95

ei 2.00

0_6.95_

:b.. 00 6 6-A TRAGEDY OF TENAYA story of the Yosemite Lachans.bY Alan

INDIAN ARTS. CRAFTS. SKILLS. POETRY
ID? Ho. at is RL IL
O 1.95 6 6-A INDIAN CANOEING by Pierre Pulling. Instruction $8p. 48 mos.

0 _l.95 5 5-A CLATSOP DRUMBEATS poetry, of the Northwest Indian culture. by W, ?Doorman

0 -1.95 6 4-11 ART OF THE AMERICAN 110:71.AN by Levin, ifnenal.and Vanderaielde

TOTAL (Add to list on other side)

CONTINUED ON QM ER SIDE

(.4

or

4
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STORIES OE THE OLD LIFE
ID? No. at III. IC .0 . 1.95 3 2.10 TIlE SPOTTED HORSE Northern Cheyenne story by Tall Bull and Weist0 -1.95- 3 3.9 THE WINTER HUNI stories of, Cheyenne women by Tall Bull and Waist0 -1.95- 4 2-5 RIG ENOUGH groishic up %tunes by NeariLij:, iluiC00. and Smo -1.95- 4 4-12 CHEYENNE WARRIORS six great Cheyennes,by Tall Bull an elat

LEGENDS AND FOLK STORIES .

1111 No. at RL *It
O 1. 95 5 Presch9 CHINOOK - "Read to me" book about Chinook windxby Jessie Marsh0 -1.95 P 1-8 ISROKEN ICE story of present day Cheyenne by Hap Gilliland
O 1.05 1 1-4 IIOW Tli F. DOGS SAWED rn E CH ey ENNES Chcxenne folk story, by Gilliland0 1.95 1 1-6 111 K HUNTER AND THE RAVENS Eskimo folk story. by Mary Holthaus
O 1.95 I 1-6 COWIE'S POW- %%OW tusk Lile.bv Hap Gilliland0 -1.,95 2 1-4 TALES FROM THE HIT1EltROOT VALLEY Salish folk\tories, by K. Law-
O 1.95 2 2.6 VE'Q Cheyenne loll tales recorded by Henry Tall Bull and Tom Wolin
O l.95 7--- 2 2.8 SALINd FOLK TALES stories of Flathead and Sp ,k.ine Indians by K. Law0 -1.95 2 3-8 CHEYENNE SHORT STORIES -- printed in Cheyenne language and English
to _1. 95 3 2-6 COYOTE AND KOOTENAI -- Flathead legends by Gingrae and Rainbolt.

..0 - 1.95 3 2-5 INDIAN TALES OF TILE NORTHERN PLAINS folk tiles of 6 tribes recorded
by Sally Old Coyote and Joy Yellow Tail Toinceu

El 1.95 3 2-9 OLD MAN COYOTE Crow legend of creation by Flora Hathaway
1:3 1.95 3 2-9 THE LITTLE PEOPLE Crow legends, by Flora Hathaway
O 1.95 3 2-12 MISTA Cheyenne ghost stories,by Henry Tall Bull and Tom Weist
O 1.95 3 2-10 LEGENDS OF CHIEF BALD EAGLE Crow legends as told by Harry Bull

Shows to Hap Gilliland,Recorded in the vernacular of English used by
- many Crow grandparents

O 1.95 3 4-9 HOW HORSES CAME TO THE IIA 'Ali:ESN Legends by Assiniboin and Theiloy0 -1.95 4 4-12 INDIAN MYTHS FROM TEE SOUTHEASt Seminole folk tales.by B. Levin' 4-s
O 1.95 4 3-9 CREATION TALES FROM THE SALISH recorded by W. H. McDonald ,:'
O 1.95. 4 4-9 CHEYENNE LEGENDS OF CREATION by Ilenry Tall Bull & Tom Weist

\ 0 =1.9955=
____41.95 4 3-A THE FLOOD legends from, 16 tribes throughout the worickby Hap Gilliland

4 2-8 STORIES FROM UGIDALI.Cherogce store teller, 3 traditional legends

4 3-9 THE ROLLING HEAD Cheyenne tales by Henry Tall Bull & Tom Weist

0-4.95 5 3-9 THE iusos ON WOOT-KEW'S TAIL legends of the sp. moon and stars by--
,.0. Will Gerber. Gcncvive Golsh, Lilyan Mastrotia.& Flora Hatheway

0 1.95 . 5 4 -A ; IN THEBEGMING Creation legends from 8 tribesby Ella Clark
O I. 95 ii 2-9 GRANTYFATHER GREY OWL TOLD ME Cherokee animal mxths.by Althea Bass
a .....- 1. 95- 5 3-8 THUNDER WATERS experiences of growing up in different Indian tribes.by

Frances Snow. Richard Albert. and Aubrey Johnson
O 1.95 6 6-9 INDIAN FOLK TALES FROM COAST TO COAST,6 traditional folk tales

4 by Jessie Marsh
0 1.96 6 7-9 PRAIRIE LEGENDS four legends. mostly originating from the Buffalo days

\ camps of the Crows, by Monica Feather Earring, Fred Turnsback,\
I Philomine Old Coyote, and Lela M. ,Puffer. ,

O 1.95 8 6-A BLUE THUNDER by Richard Throssel. A Crow legend of the power of the
04 Indian's "Medicine" in defeating his enemies. I,

INDIANS TODAY
11:11 No. at RL IL ,

0 1.95 3 2 -6 NAVAJO CHILDREN by Nancy Armstrong . .

0 ---fi96 3 2-A GRANDFATHER AND TILE POPPING MACHINE humorous story el Northern
1

Cheyenne's first contact with cars,by Henry Tall Bull and Tom Webst
O 1.95 3 3 -6 T.H E HERITAGE by Nancy Armstrong, Dolly Hildreth. Norma Lee
c.7 -1.95 3 4-A NO ONE LIKE A'BROTHER humorous modern Cheyenne story by Gilliland
0_14.45 - 4-10 GERONONIO CHINO Story of an Apache boy and the horse he loves bypaula Paul
a 1.95 -4 4 -6 RED HORSE and THE BUFFALO ROBE MAN A Spirit man appears at a ranch

to teach indtan children some important lessons about thetetartimals.byDygert.
0 1.95 4 4-8 IN OUR HOGAN adwenture stories of Navajo Children by Wdod and Armstrong

t1.95 ---r 4 4-A CHEYENNE FIRE FIGHTERS bvHenry Tall Bull and Torn Newt
0=1.95 4 4-9 NIGHT WALKER AND TUE BUFFALO conflict of past and present by Bass

, 1.95 4 4-12 PHANTOM HORSE OF COLLISTER'S FIELDS modern adventure by Johnson
O 1.95 5 5-9 THE HUNT Outdoor life stories by Samudi Stanley and Pearl Oberg

i
0 7- 1. 05

days by lig:dal' -- -.
5 5-9 AS GRANDFATHER TOLD ME 3 Northern Plains stories of early reservation

n 1.95 5 5-12 POW-POW relating the old,to the ciew.by Chenfeld and Vandervelde
1.95 6 4-9 SEAL FOR A PAL story of an 'Aleut boy and his seal,by Paul Layman

n L95 6 5-9> COULD -IT BE OLD HIARI Panama Indian mystery by Marjorie Vandervelde
O. 1.95 6 4-9 SAM & THE GOLDEN PEOPLE Central Atnericanindians,by M. Vridervelde
in 1.95 6 6-A THE MONEY GOD Navajo conflicts of culturelIsidre.th.Albert, Lindblad

s. s 0 1.95 6 4-A SON OF THE DME* a Navajo boy's first day at boarding schooLby.J..W. Wood
,ri 1.95 6 5-9 110PINITSTERIES Hopi and Navajo adventures,by Wlaptgar and Ruddick' ,-

6 7-10 ANCESTOR'S FOOTSTEPS Two stories of young men with goals,* T. Moore
id 1. 95 7 4-12 ACROSS THE TUNDRA an Eskirtra adventure story by Marjorie Vanderyelde,

National Press Women's award, best children's story 1973
SHORT ITEMS BY INDIANS st

No. at RL /L ,

.75 3 1-4 ABSALOKA Paragraphs by young children. " ..-

-Rivejo Stories. The following short stories were told r.nd illustrated by Navajo people.
1.10 1 1-6 THE CIIIDDY A Navajo's first experience with cars. 12 pages.-1.10-:- 2 1 -6 A VISIT TO THE CLINIC AND THE SUN'S STORY 14 p. .

-1.10- 2 1-6 TWO BOYS IN NAVAJOLAND Typical life of the Navajo bog. 10p.
II?. --"r1.10- 3 1-6 TILE POW-WOW A family goes to the Pow-wow In Flagstaff. 14 p.-1.10 ---- .3 1-6 ,THE TRAPPER AND HIS GOAT Two stories of Navajo life. l3 p.

"ss ' 4..

C-

-Total from other side
TOTAL

BILLING We bill schools. public. and private institutions., Others please include payment with
order, We pail postare met packaging on ireirid orders for 2 or more books.
Single cosi orders add 85C
All books returnable. Prices subject to change without notice.

'14Mall to . MONTANA COUNCIL FOR INDIAN EDUCATION
33111 4th Avenue North, 1.3illings!Mt 59101

NAME

td ii IA V h LAbi.i.

ADDR

CITY

STATE
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MULTI-CULTURAL, NON-SEXIST B41,4S 010 CHILDREN LEARN

Young children learn more, and learn faster, wheifothey are using books which depict in a

positive way their, own cultural experience. In addition, it the books are non-sexist and bias

free. children's own self-esteem
will increase, as will their positive perception of other

cultural' groups.
.

Ida Detroit study using one book with white characters and settings and another'book with

multi-racial neighborhoods..all
cchtldren using the multi-cultural book performed better on

subsequent tests. A large majority of-all the students liked the multi-cultural book better

and found it more interesting.
'e

Achievement increases

Pre-schobl aled 'girls, in another study, after listening to stories about working mothers,

increased the qum'er and type of jobs they thcught were appropriate for women. In still another

study, it was snown that pre-school children's achievement-oriented behavior is increased by

exposure to books in whith an achievement-oriented character is of the same sex they are.

Children in the study persisted longer in a task after hearing an achievement-oriented story

about a character of their own sex.

Both formal research and informal
classroom observations are determining that the use of

multi-cultural and non-sexist books can:

Improve children's self image,

6
* Increase, children's appreciation of other cultures and groups.

Improve basic cognitive and verbal skills,

Increase children's achievement-oriented behavior, and

Increase children's time spent with books that they like. more.

How To Choose

In selecting books for a pre-school classroom, there, are several basic criteria:

* Are people of different cultures and groups accur ately portrayed?, Beware of stereo-

typical illustrations showing Native Americans (Indians) with feathers.and war paint,

indoladt Mexicans with large hats, and other offensive portrayals. ,..- .

* Are people of different ethnic groups
portrayed realistically or have a few faces

in a "white" story ;imply been colored brown? ,

s .

.....
,

* Are girls and women portrayed as'active end sgccessful? Or are they shown as passive

and silly and. needing the protection of a male?

* In ories with adult characters, do the
authority figures include women and minori-

ties? For id-stance, many books
about.sthools show- the teachers as white and black women,

but9the principal as a white man.)

* Do pictures depicting other, cultures show only strange and exotic settings and t;eople,

or do they show people.in
real -life situations with which children can readily identify?

Not only will pre-school programs
want to apply tpese standards to new boOks they purchase.

but they will need to examine the books presently on the shelves. In many cases classroom

'book collections have grown up haphazardly from contributions andvard sales. They may contain

iroks which perpetuate racist and sexist Stereotypes.

1981
THE GRYPHON HOUSE NEWS
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BOOKS BY'ANDABOUT THE si-puk .

O

Wowakita, Reservation Recollections by Emily H. Lewis, Center for Western
Studies, Augustana College, Sioux Falls, South Dakota,

Crazy Horse: Sioux,Warrior by Enid LaMonte MeadoW:Al'Garrard Publishing
Company, Champgjgne, Illinois 61820

Red Cloud: Sioux War Chief by Virginia F. Voight,Garrar4 Publishing Company
i

The Aboriginal qk poems by Tim aiago, Indian Historian Press
r

,. . . . . .

Tike Sacred Pipe: Black Elk's Account of the Seven*Rites

.

of the Oglala Sioux
ty Joseph Epes Brown, University of Oklahoma Press, Norman '

(

Photographs and Poems by Sioux Children by/Myles Libhert and Arthur Amiotte,
Tipi Shop, Box 1270, Ral)id -City, SouthDakota 55701-

Red Cloud and the Sioux Problem by James C. Olson, University of Nebraska,
Press,- Lincoln u

Pine Ridge Research Bulletins published by Public Health Service, Pine Ridge,
South Dakota

Return of Crazy Horse by William.Kotzwinkle, Farrar, Str,auss & Giroux

Pute Tiyospaye (Lip's Camp), the Histor-i'and Cultuee of a Sioux Indian Village
by Wanblee School, Wanblee, South Dakota

Red Cloud: The Story ofan American Indian by Ed McGaa, available from-
Don Verger., Southwest Book Service, Dillon Press

The Ogla la Sioux by Robert H. Ruby, Vantagelqrgss

Tragedy...Strikes at Wounded Knee by Will H. Spindler, University of South
DakdtadDakota Press

The Battle of Wounded Knee by,Barbara Bonham, Reilly 4tLee

Indians -of South Dakota by John Artichoker, Jr., South Dakota Department
of Public Instruction. Aviilzble from Bureau-wide Library, National Indian
Training Center, Brigham City, Utah 843020

. .
A Pictographic,Histor.y of the Oglala Sioux by Amos Bad Heart Bull, Helen
Blish,,University of Nebraska, Lincoln

Worded Knee by Amy Er lich, Holt, Rinehart and.WInston

t,'
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Only Earth. and Sky Lbst Forever by Nathaniel Berichldy, Harper E. i(Ow

Voices from Wounded Knee, 1973, Wounded Kriee Participants, Akwesa4ne Notes,

Rooseveltown, New York
L

The Road to Wounded'Kneeby John .Koster and Robert Burnet'te; Bantam- Books

4

Reminiescences of a Ranchman by E. B. Bronson, University of Nebraska Press,

experiences with the Sioux at Pine Ridge Age:icy

Buffalo Werby Jane and Paul Annixter.

Great Upon the Mountain: .y-Crazy Horse of America by Vinsop Brown, Naturegraph

Publishers, Heraldsburg, California

Crazy Horse by Glen Dines, G. P. Putnam

Sioux Buffalo Hunters by Don Russell, Encyclopedia Britannic a, descyption of

the Oglala Sioux .

_ J .

. /
.

. .

Red Horse Owner's Winter Count: the Oglala Sioux 1786 1968, edited by Joseph

S. Karol, available from Tipi Shop, P. O. Box 1270, Rapid City, SouthhDakota

The Crimson Carnage of Wounded Knee by Chief Flying Cloud, Francis Benjamin

Zahn, Bottineau, NortH Dakota, Edward A. Milligan `-

Legends of. the Lakota by JameslaPointe,available from Indian Historian Press

.Books by Donald Worcester, Harry Z. Waick.

Fighting Red Clouds Warriors by E. A. gilninitool-,-available from Don Yerger,

Southwest Book Services

Books by Virginia Driving Ha*k Sneve, Brevet Press Incorporated, P. O. Box

1404, SsiouX Falls 57101, Holidyy House, 18 East 53rd S:tmet, New York- 10022

Bookt by Robert ,urnette, Prentice, Bantam

The Sioux Todayby Frank L'aPointe available from Don Verger, Southwest Book

Servfte

Crying for a Vision: A Rosebud Sioux ,Trilogy, 1886 - 1976, Morgan and Mor n,

Dobbs Ferry, New York -

Br1e: Sioux People of Rosebud by Paul Dych, available from Don Yerger, South-

west Book 4ervice

lrbe Sioux_of the Rosebud: -A ,History 'in Pictures by Henry W. & Jean Tyree

Hamilton, University of Oklahoma Press, Norman ,

,Winter Count by Dallas Chief Eagle, Johnsap.Publicatf6me, Golden Bell

.t

. .
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Before Homesteads in %Hop County'and the Rosebud by Gladyi Whftehorn Jorgenson,
Pine'Hills Press., OeeMan, South Dakota 57029 0

a
.

,.

Sun Dancing at Rosebud and Pine Ridge by Thomas Mails,:Unkiers4ty of Nebraska,
Press,

.

1.

Ap Album of the American Indian by Rosebud Yellow Robe, Watts,' and other works

Dance Back the Buffalo by M'rlton Lott, Pocket Book

Ben Black BearJr: & Victor Douville of the Sinte.Gleska College Center in
Rosebudprked to identify materials, which Would enhance Indian Studies
courses and might be used in textboOk preparatIOn

Little Yellow Fur by Wilma Pitchford Hays, Coward, McCann and Oeorghegan

'Books edited by Richard Erdoe4, Pentheon, Simon & Schuster

)....."TbeHardin Winter Count" edited David. Finster in- Museum News, Volum,26',-
University of South Dakota, Nermillion

__Buckskin Tokens: Contemporary Oral Narrative of the Lakota, edited by R. D.
Theisz, North Plains Press, Aberdeen, South Dakota 57401

With Crook at the Rosebud by' J. W. Vaughn

'!The Aftermath of Defeat: aStudy of Acculturation Among the Rosebud Sioux
:__of_South Dakota.4 dissertation, University of Wisconsin.

-, Mary and I: , Forty Years with.the Sioux by Stephen Riggs, Ross and Haines

The Badger Said This by Elizabeth Cook Lynn, member of the Crow Creek Sioux'
Tribe, a collection of Indan stories and poems, Vantage Press, Inc., 516 W.
34th Street!, New York, N. Y. 10001

Days Past by C. Richard Carroll, emphasis upon Yankton Sioux Tribe

Old Indian Leqends by Gertrude Simmons Bbnntn, Yankton Sioux, and other works

Books by Ella Deloria,. University of South Dakota

Books by Vine Deloria available from Don Yerger, Southwest Book Services,
Ayon, Macmi 11 ------

0

Books by Charles A-. Eastman,, University of
N%

Nebraska Press; Fawcett; Black
Hills Books, Rapid City; Fenwyn Presi;_'Dgyer; Little, Brown & Company

History of the Santee Sjoux by Ray W. Meyer, University of Nebraska Press,
,.'Linccan

Sioux Uprising of 1862 by Kenneth,Curley,

11

A Preliminary Soqo-EConomIcStudy of the Sisseton-Wahpeton Sioux, U.S:D.,
Institute of Indian _Studies by Thomas McPartland, 1955°

103 f
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A Preliminary Socio-Economi.e Study of the Sisseton7Wahpeton /fodx, U,S,D.,
Institute of Indian .Studies by Thomas S. MtPartland,, -1955

Ehanha Woyakapi - History of the Sisseton-Wahpeion Sioux Tribe

Dance 'Associati'ons of the Eastern Dakota by'llobert H. Lowle, Ameri6an Museumf of Natural History
.

v .

. .

III.

,

. .. ,

The First-Sioux'Nun by/Sister.Mary lone Hilger Bruce Publishing Company

Remember the Wind
1
by MtIS. Chapman, Lippincott e ?

Myths and Legends of the Sioux byMarie L. MacLaughln, Tumbleweed Press,
Box 1857, Bismarck, North Dakota % , . ..

.

.

.

.
.

. \ t
t.

Sitting Bull: _ Great-Sioux Chief by LaVerel Anderson, Garrard Publishing
Company

. .

* , sW' .
e .Sl:tting Bull: Champion of the Sioux by Stanley Vestal, Uniergity of Oklahoma

Press, Norman, and other works` j .,

.
.

.

Warrior for a*Lost Nation: A Biography of Sitting Bull by Dorothy M. Johnson,Westminister

a ..-. -,fitting Bulli Story ofan American Indian bysFaith Y. KnOop,.D. Verger
.-0

..
. A

The Native American Woman,: A Perspective by.Bea Medicine, National Education61
Laboratory Publishers, 813 Airport Bld 'Austin, Texas 78702, and other 'works

-Sitting Bull, War Chief of'the Sioux by Richard O'Connor., MacGraw

Dorothy CadotteLentz has as her dissertation topic the history and-culturebf the Standing Rock Sioux Reservation
-

Sitting,Bull, Dakota Boy by A. Stevenson, Bobbs-

Sitting Bull by Julian May, Creattve'Educational' Society

Life of Sitting Bull by Johnson W. Fletcher,,

Books by 4oseph,Altsheler, Appleton-Century, Croft '1

a (The Bla k Hills) byAbbot, Information
avalable,from Akwes'asne Notes

The Sioux Indians: Hunters and Wairiors or the Plains by Sonia Blazer, Marrow
110,

. A Good Day toDie by Deperton, Dbubleday,
.

0

Books-by Dee Brown., Holt, Laurel Leaf-Del l,,Dag HammarskjordPlaza,-New York,N. Y. 10017, Bantam, Holt

The Picture Ski/Story by Alex W. Bealer, Holiday House
,



,Last Battle of the Sioux Nation by 'Usher L. Burdick, 'Fargo, Worplla
Pi:Wishing Company

The Tomahawk Family by natalie S. Carlson,_Harper S Row

6Ooks by Ann Nolan.Clark, available from H%skeij Indian,Junior College;
Public tions Service

f
Books by Edna Walker Chandler, Albert Whitman and Company

Corn for the Palace by Margaret Crary & Carroll Voss, Prentice-Hall

Dakota Indian Treaties: The Dakota Indians from Nomad to Reservation by
Don C. Clowser, Deadwood, South Dakota

Dacotah Tales by Richard Cropp, Southeast South Dakota EducationarService
Center, Sioux Falls

A Study of Siouan Cults by James Owen Dorsey

Dacotah: Life and Legend or the Sioux by Mary.Eastmarf, ROss. and Haines

Warpath and Bivouac, or the/Conquest of the Sioux by John F. Finerty, University
of Nebraska

The Life and Death of Yellcitibird by James Foreman, Farrah., Straus and Giroux

Valley of the Bear by Clay Fischer, Houghton Mifflin

Sioux Indian Leaders by Mildred Fielder, available from DOn Yerger, Southwest
Boik.Service

Books by Pahl Cable, Bradbury Press, 2 Overhill Road, Scarsdale, New York 10583

The Story of the Sioux

1

by Marion Gridley, S. P. Pdtnam
.. -

Books by Doris (Shanno Garst, Houghton, Follett, Messner

The Warrior Who Killed Custer: The Personal.Narrative of,Chief Joseph White
BulNedited by James H. Howard, University of Nebraska Press

The Sioux by Herbert J. Hoover, a critical bibliography available prom Indiana
University Press, 10th and Morton, Bloomington,lkIndiana 47405; The Scarecrow
Press, Metuchen, New Jersey, and other works

Books by George E. Hyde, University of Oklahoma Press:1005 Asp. Avenue, Norman,
Oklahoma 73019

The Great Sioux Nation by Fred M. Hansl Ross & Haines
\*

The'Sioux: Life and Customs of a Warrior Society by Royal Hassrick, University
of Oklahoma .Press, Norman
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Books by tyla Hof ine, Ameridan Book Company

'Dakotas by Mari Israel, Melmontt-,

Moon of the Red Strawberry'by Ann Irwin and Bernice Reida, Aurora Publishing
Company, available from Hawkeye Books, Box 356, Lake View, Iowa' 51450.

Young Sioux Warrior by Francis Lynde Knoll, Lantern Press, Vernon, New Vogl(

Ghost Dance by David Miller
P 01

Great White Buffalo by,Harord McCracken, Lippincott,',

Dakota Indians coloring book, Minnesota Historical Society, St. Paul, Minn. 55101

The Lucky Ghost Shirt by Terri Martini, Westministe?-

Books by, Frederick Manfred 4

Books by JamesMooney, University of. Chicago Press

If;You Live with the Sioux Indiws by Ann McGovern, Four Winds Press,
Schola ti and other.works

Books by John Milton, University of South bakota

Fort Laramie and the Sioux,Indians by Remi Nadeau, Prentice-Hall

Land of the Dacotahs by Bruce Nelson, University of Nebraska Press

Books..by John C. Neidhardt, Unive'rsity of Nebraska Press, 901 North 17th Street,
Lincoln, Pocket Books

The Modern Sioux by Ethel Nurge, University of Nebraska Press, Lincoln

The'Sioux Are Coming by Walter O'Meara, Houghton - Mifflin

The Great Sioux Uprising by C. 44. Ochler, Oxford University Press; 200 Madison
Avenue, New York, N. Y. 10016

The Great Sioux Nation: Sitting in Judgment on America by Roxanne Dunbar rtiz,
American Indian Treaty Council information Center, Moon Books

Books by William Powers, For Children, Incorporated, Columbus, Ohio

The LaWBuffalo: Cultural Views of the Plains Indians: The Sioux or
Dakota Nation by Willard E. Rosenfelt

The Little Lost Sioux by Martha Raabe,.Albert Whitman and Company

1111 Sioux Arrows and Bullets by Paul Sanford, Naylor

Legends of the Mighty Sioux, South Dakota Writers Project, Sioux Falls, S. D.,'
Fantab, Incorporated cN,
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History and Acculturation of the Dakota.Indians, S. D. S. U., Brookings,:
South Dakota

O.

Leaflet #3 of Dakota Highlights published by State Historical Society, Pierre,'
, Soup) Dakota, "Leaders of the Sioux Indian Nation"

Boolcs by, Luther Standing Bear,, University of Neksaska Press', lincolh; Riverside
'Press, Houghtoh Mifflin

"The Sioux," a pamphlet available from Sioux Indian Museum, 1002 St. Joe St.,
Rapid City,S% Dr ,57701

Books by Mari Sandoz, University of Nebraska Press; Hasting House, Lippincott,
Westminister .

Books by-E. Shuskey, Amertcan,Inalan Hiptorian Press, Don Verger 2 Southwest
Book Service

The Last Days of the Sioux Nation by Robert M. Utley, Yale University Press

White Cap for Rechinda by Carroll Voss, Ives, Washburn, New:York

The Sioux: A Selected Bibliography by John Van Balen, Institute of Indiag
Studies, University of South Dakota, Vermillion

Dakota Indian Lore by Darrell Woodyard
A

Walk on My Moccasins by Mary Phraner Warren, E. M. Hale & Company

ID

4

A
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Fort Berthold

"Minden" by.Edward Brunet in Perspectives in American -Indian Culture Change

by Edward Spicer, Universityof Chicago Press

Sacagawea: Indian Guide by Wyatt Blasslngame from Garrard Publishing,Co.

Mandan - Hidatsa Myths and Ceremonies by Martha W. Beckwith/ American
Folklore Society Memoirs, Volume 32, 1938, Washington, D. C. ,

..:.-

d

Works by Alfred W. Bowers, University of.ChIcago, U. S. Government Printing

, Office, Bureau of American Ethnology

Three Affiliated vibes by Joseph Cash and Gerald WOlff, available from

Dbn Y'erger, South est Book Service

0-Kee-Pa, a.Religious Ceremony and Other Customs of the Mandans by George

Catlin, University of Nebraska Press, Lincoln, ancrother works
.

4

A Hundreg Years at Fort Berthold by Reverend and Mrs. Harold Case, Bismarck

Tribune

"A History of Old Tort Berthold" by Adrian Dunn in North Dakota,History,

Volume 30 . .

. 1/4,

.../P-1. Five Indian Tribes of the Upper Missourid0y,Cdwin Thompson Denig, University

of Oklahoma .Press, Norman, and other works . .

)

Traditions of the Arikara by George A. DOrsey, Carnegie Institute of WaShington,

'Wash'ing'ton.; D, C.

Mandan and Hidatsa Music by Frances Densmore, U.S. Government Printing Office,

Washington, O. C.

-The Dynamics of Sylittic Change in Arikara Ceramics by James Deetz, available

from Microfilming Corporati4m of Arderica, P. O. Box 10, Sanford, N. C. 27330

Early White Influence upon Plains'indian Paintin0 George Catlin and Carl

Bodmer Among the Mandan, 1832-34 by John C. E(ers, available froW Microfilming

Corporation of America,.and other works

.Winged Moccasins: The Story of Sacajawea by Frances Farnsworth, Messner

Booksby Lyja Hoffine, Bobbs Merri4, David McKay, Bobba

Saca awea by Harold P. Howard, University of Oklahoma Press, Norman

In the Land of the Mandans by Will Henry, Chilton Books, 401 Walnut,

Philaaelpihia, PA 19106-

,
.

- .-,...
.

Gloria Kihega is planning to research the history of the Three Affiliated

Tribes,and will be developing curriculum units for courses in education at
.

the University of Oklahoma
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Arikara KarraLive of the Campaign Against the Hostile Dakotas by O. Libby
aVallable'from DonYergar, Southwest Book,Sevice aid other works available
fr6M State Historical Society of North Dakota -

`Ear'th Lodge- Tales from the Upper Missouri: 'Traditional Stories of the Arikara,
Hidatsa, and Mandan; key to the three languages, aVallable film Mary College,
Bismarck, North Dakota

Hidatsa Ethnology and Philology by .Washingtatth ws, Ge9jogical
andGeographical siirvey,of the TarritoriesMiscella eous P No. 7,
WashingtW and other works

Fort Berthold Indians of North Dakota by Floyd Montclai

Nine Tales of Coyote by Fran Martin,..Harper & Row

Arikara Indians of South Dakota by Elmer E. Aeieen, Vermil,Lion,University
. of4SoUth Dakota (mimeograph)

Poor Wolf (Hidatsa Indian), autobiography, collections, State Historical
Society of North Dakota, Volume 1 r

Indians of the
4

Upper Midwest byErling Nicola' Rolfsrud, Lantern Books,.
'Alexandria, Minnesota

Sakakawea: The Bird Woman by Russel Reid, State Historical Society of North
'Dakota,.and other works

Like - A - Fishhook Village and Fort Berthold by°G.- Hubert Smith, available
from Government Printing Offe, Washington, D. C. 20402

Short History of Fort Berthold by Ralph M. Shane, Fort Berthold Agency, 1956
North Dakota History, Volume 26

.Sacajawea Guide -to Lewis and Clark by Jerry Seibert, Houghton - Mifflin

Sacajawea - Bird Girl by Flora Warren Seymour, Bobbi - Merrill

Corn Among the' Indians of the Upper Missouri ,by'George9F. Will, and George E.
Hyde, University of Nebraska Press and other woris

Sacajawea by Anna Lee Waldo

401d.Fort 1Terthold-As I Knew It," by James F. Walk in North Dakota History
Volume 2

. !Tr

Waheenee by Gilbert L. Wilson as told by Waheenee, a Hidatsa woman, available,
through North Dakota State Historical Society, VolurAe 38',.No. 1 & 2, Winte -
Sgring Journal of the Northern Plains, and other works

$
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TURTLE Vf3UNTA IN

Crae, Legends by AheraKew & Handlotte, Saskatchewan Indian CulturalCol 1 eee , 'SasXa t ocn
*

W> 11 earn Wipple Warren: --Ojibway Historian by Will Antell., Chippewa,Dillon Press

Louis Riel Alive,' a half-lieut. debate on the hanging, of a leader fcrhat icnboc $ of native Peeples. Inforrait ion avai 1 atz). e from Aftwesasne Not es

Dread of the Blue Heron by Victor-Barnouw, Delecorte

.The Chippewa Indians by Sonia Sleeker, Morrow

Contact Metha Bercier, Belcourt, for further resources
Songs of t he Chippewa by Jcliin Bierhorst, available. from Don Yerger,Sout-hwest Bock Service

Kevin. Cloud, ChippewBoy in the City by Carol AnlBales, Reilly x LeeBooks

Ojibwa Myths and Legends by Sister S. Coleman, Ross and Haines and otherwort:s

Long Return by John Craig, Bobbs - Merill, and other works
et*

Irkli,an Life and Indian History _by deerge Copway, Chipp&a,,'Albert Colbya Co., Boston

Chippewa Custars by Frances Densmore, available from Don Yerger, South-west Bolt Service and other works.

Manabozho' by Alden 0.. Denning

"IiistOry of the Turtle tvlo,untain Band of ;Chippewa Indians," by David P.?eloraze in North Dattota History, vol. 22, Bismarck

6

Stories from the Old Ones as told: to Walter 0. Denney, Bear Chief
Educational Consultants, Rocky Boy, MI'

AUX
Kent Fitzgerald, Chippewa, has been editing Helen Parker Vudget isHistory of the Ojibwe through the center for the History of 'the AmericanIndian, Newberry Library, 60 West 4.1ton Sty, Chicago 60610

History of the Turtle Mountain Band of ChippeWa Indians by Patrick_Gcurneau

he Mdewiwin or Grand Medicinet.Society of the Oj ibwa by W.J. Hof frran

WorKs by James H. Howard, University- of -915 3th Dakota, 1965, and in WorthDakota Hi st oliv; 1952
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The Strange Empire of Louis Riel by Joseph Kinsey ROwand, Swan PubliAhin--
g, Tdrpnto, and 04Crofilming corp. of America, P.O. Box" 10, Sanford, WC
27330

Little Whirlwind by MargareI.A. Hubbard

Books by Gordon Langley Hall

Ojibway by KlOcn Jsrael, Melornt

Books by Reverend deter Jones
,

Chippewa Indians of Yesterday are Today by Sister M. Carolissa Levi,
'Pageant Press

Ojibwa Crafts by Carrie AD' Lyford, available from Publications Service,
Haskell Indian Junior College, Lawrence, 'Kansas 66044

Ojibwa Religion and'the Midewiwin by Ruth Laftes', Univ4Nity of iscon-
sip Press and other works

" .

Chipawayan Tares by Robert H. Lowie, American MOsedth of. Natural History

The World of Nanabozho by Thoras B. Leekly,\yansOr

Contact Andy Laverdure, Belcourt, for further resources
to.c,

Indian Why Stories by Frank-B. Linderman, CharlesScribter's Sons
. .....

Indian Drums Beat Again by Francis McGuire

Northland Adventure by Richard Norm's
1116

OjiLpay Indians,''colorinebook, Nhnriesota Historical Society, St. Paul,
}.N 55101

Windego and Other Tales of the'Ofibways by Noreal Morrisseau and Herbert

t
T. Schwarz, Mcjlelland

.

Clibway Drums by Marian W. Magoon, Longmans, Green & Co.

The Chippewas, University of OkIaha Press. ---..,

Red World and Whi4te: Memories o'f.,a CHippewa Boyhood 'by fohn Rogers,
University of Oklahoma Press, Norman

..--
..,,,, ,,,-, i 0,,

Tales of Nanabozho by Dcrothy.ld , He ry Z. Walck,..Inc.

Chi _peva Tribe by Timothy- R
/
oufs, available from Don Yerger,

Se_ye ,..- Y%
,5

c
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, L Lhi i b Biel '..)y George Francis Gi1an4SWnley, Ryerson Press, Totonto-
.. - 40.

.
-. .

. . .-
Chippewa paw by Don Spavin, Voyagifer Press, 9337 liebtt Rd., Blooming -
ton , 111 55437 _ .' -,- -

Wigwam In the Cit\f by Barbara C. Snicker, E.P. Dutton- & Co. and other -

"Indians of North Dakota" by Ramond F. Schulenberg in North Dakota
Ili st ory , vel . 23 , 3 i siva rck

The Ojibwas by 14elen Hornbeck Tanner, a critical bibliography avairable
from Indiana University'Press, 10th & Morton, Bfloornington, ID 45405

A Glossary of Chippewa ,Indian Names of Rivers, Lakes and Villages by
Chysostom Ven.yst , Historical Society. of St. Paul, and other
works

locks by Gerald Vizenor,

Patrick Deskarlai : The Story of. an American. Indian Artist as told to
Iva WI I 1 lans , Lerne Publ fictions,

i
.

1 , History of the Ojibwa Nation by Wm. Warren, Ross3c Haines
. ..

Jennie Redbird- Finds Her .E'riends by Biloin.e Id.' Y,Oung and Mary Wilson,
Independence Press, Box 1019, 3225 S. Noland Rd., Independence, D 64051.

1
O
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Other Indian Literature . .

-, ,

/
.

I Have Spoken': History Through Voices of Indians by Armstrong and Turner,a -* .

sourcebook of quotations, Swallow Press-
.

\. , .
, .

The Whispering Mind: Poetry by Young American Indians edited by T. 0..Allen,
Doubleday

Full'Moon: Indian Legends of the Seasons by Lillian Budd; Rand McNally

The Long - Tailed Bear by Natalia M. Belting, Bobbs - Merrill and other works

Between the High Mountains and the Rainbows by Jane:Bailey, editor, School
District 17-H,-Big Horn County, Montana

4
The.Magic of Names:. three Native American Poets,, available from Blue Cloud
Abbey, Marvin, South Dakota

Indians, Legends 'arid Myths, Bureau pf Indian Affairs, U. S. Lovernme4
.Printing Press, WasKingtonw.D. C.

r American Indian-Song Lyrics by Nellie Barnes
, -

Magic' World,-Translations of Poetry by Brandon, Morrow
. .

, //

North American, Ind)an Mythology.by 4.'Burland, avaiiiple from Don Verger,
Southwest Book ServicX. .

..4

$

,
. %,

,

\
The Red'Swan, Myths and Tales of the American Indians edited by John Bierhorst,
Farrar, Straus"&sGiroux, and other works

Indian Myths by William Elsey Connelley, Rand McNally,

American Indian Poetry by George CrOhyn, Live /fight, Bpllantine

, .

.

Indian Tales of North America by triatan Coffin, available from Don Verger,
Southwest Book Service

,

-Thunderbird and-Other Stories by Henry Chafetz, Pantheon

The Sky Clears: Poetry of the American Indians by A.,Grove .Day, University
of Nebraska Press, Lincoln

Lodge Stories by Edward Dolch, Garrard

Indian Myths by Ellen Russel Emerson, Ross a nd Haines

The Storytellin9,Stone: Myths and Tales of the Americas Indians by Susan
Fe/Liman, Dell ,

-ifoites Prom Native America by Jack D. Forbes, edited, Press - Hall

Young Readers Indian Stories by A. L. Furman, available from Don Yerger;
Southwest Book Service .
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P7,

y 43y4Hanay Geigomah,University of. New Natitte American D P
... ..Oklahoma. Press, Norma ,

)., ...,

-:4 ., '2... °. .

Indian-Legels of 'Amei-ic Marion E. Gridley,' DonabUe & Company
,

American Indian Tales and Legends, by Vladimir Hulpach, jloondon: Golden Pleasure
,7.

%
*The Liftle People by Flora Hathaway, Montana Council for Indian Education,

..... and other works

American Indians Sing by Charles Hofmann, John Day
. /r ..

.

.

Myths and Legends of the Great Plains by Katherine'Berry Judson
,

Indians: A Play by Arthur Kopit, Hill & Wang, Bantom,
./

Caught Between (A One-Agt Play) by Helen Kromer

4 .

A Coat for Gray'One by D. Lewis and Shirley Edwards, Kenworthy Education
Tr Service, Inc., Buffalo, New York

.,,

Indian Legends'of the Great West-by Johann R. M. Lyback, Lyons
N

Fireside Book of Nor'th American Indian Folktales by Allen Macfarlan, Stackpole
Books, Harrisburg, PA' . ..,

.,------)

.4

Books edited by John R. Milton, Dakota PreA, University of South Dakota,
Vermillion, SD

American Indian Mythology by Alice Marr.iot and Carol K:ilachJin, Crowell
and other works

Contemporary Native American Address edited by John R. Maestas contains-50
speeches by prominent American Indians, Brigham Young University Press,
268UPB, Provo, Utah 86402

Let .My People Know: American Indian Journalism, 1928 -,1978 by James E. Murphy
and Sharon M. Murphy, University of Oklahoma Press, Norman

Who Is Chairman of This Meeting? by Osborne, a collection-of essays from
. .Neewin Press

Indian Tales by Joseph and Edith Raskin-, Random House

The
t

Trickster by Paul Radin, Greenwood Prdss

Indian Folk Tales by M4ry F. Rouiet,AMeriCantiOOk 6OMPanY
..

0

Treasury of American Indian Tales by TheodoreRessler, Bonanza,

Shaking the Pumpkin: Traditional Poe -try cif *le indian North Americans by
Jerome Rothenberg, Doubleday ,:000A
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a

. The Man -to Send Rain Clouds:, Contemporary Stories by Amerkan Indians byKenneth Rosen, Vintage Books
. _

.

.

. .Indian Creation Stories by Dulia-M. Seion,'House Warreii, Hollywood

Native American Essay C Ileciion, ContactBryan Swann, CooKr Union CooperSquare, New York, NY l 03 ,
. /\

--' india"r Tales for Little Folks by Walter ShelleyrPlatt,,

TheoUnwritten Stg by. Willard R. Trask, Macmilnla
.

.

Indian Tales of the 1'o-rthern elajrrs by Joy Yellowtail
Tbinseta and Sally OldCoyote, Montana Council for Indian Education

Tales'-of the Nbrth American Indians compiled by Stith Thompson, ,rndianaUniversity Press

Forklore of the North Ame i'can Indians by Judith C. Ullon, Library of Congress

Thunder Root: Traditio g,1 and Contemporary Native American Verse by J. Ivalo6Volbonth, American Indian Studies Center, U.C.L.A.
/

Indian/Oratory: Famous Speeches by Noted Indian Chieftains compiled by .Y. C.Vanderwerth, University of Oklahoma Press, Ballantine

Riding the Earth Boy by James Welch

Stiff'Ears:Animal Folktales of the North American Indkan" by Aleic, Whitney,David McKay

Indian Hero Tales by Gilbert L. Wilson, American Bdok Company'

From the Belly of the Shark by- Walter Lowenfels, Vintage Books

Carriers of the Dream Wheel: Contemporary Native American Poetry by Duane
Niatum, Harper and Row

So Say the Indians. by Louis Thomas Jones, Naylor Co.

Children ..Sing in the-Far West by Mary .Austin (Hunter)

-Indian Music Makers-by Robert Hofsinde, Moilsow

c'
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