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'_ The purpose of the prOJect Extendlng ‘Continuing Educational-
Service to. the Elderly -Homebound,. i's ‘to develop a model that estab=
I¥shes llnkages between colleges and' social’ agencies to - provude
continuing educatlon to- physlcally and- emotlonally lmpalred home-

" -bound: older adultsd to enrich the lives of shut=ins ithrough: educatlon
. ‘and: to maintain the homebound |n thelr envnronments by keeping them
‘mentally alert. : ; : : :
Older adults, desugnated as Tearning companions enroll .in
courses. of study -one: day’ a week for ten week periods. ‘In. between
‘class ‘Sessions: they visit shut=ins- o share class content.\ Classes
arefheld at convenlent locatlons tn the communlty, lncludlng senior
citizén centers, llbrarles and Hous:ing. proJects. Télevision is used
as’ the prlmary teachlng aide; s :

. . [

R TR

A varlety of materials, lncludlng teacher guldelunes, course
'\outlanes and’a proJect manual ‘haveé .been, developed for the project.
v - ‘.

o ‘Data. gathered in the prOJec%’ﬁ§§ lncluded elder students!' writtén,
and - oral*comments, results obtained from a uestlonnalre dlstrlbuted
to students, observatlons of classes and -tedchers;, teacher's written
réports and “the: use of’ the Spearman»Rank Correlatnon Methodology to.

" sascertain sugnufucant proJect factors. o ;

.
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R
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‘We: foiind; _that : communlty coligges can develop significant rélation-
ships- thh spcual‘agencles to ‘imaginatively: comblne their separate
‘réesources; fof, the benefit of the ‘hHomebound elderly and ‘that Shut=ir
in-spite of debllltles and’ lnflrmltles,xcan acthely partycspate in
educatlonal ‘programs. that enrlch their llves. . ‘

.\ : ¢
, Practltloners will Téarn the skllls required to recruit.elders
and the.support and: relnforcement qlder adults need to continue |
learnlng. Pollcy makérs wi'll be remlnded of the value of 1ifé~long
learning and the need to establish secure funding patterns to guarantee
contlnulng educatlon for elders. .
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" - Summacy.of Significant Findings -
.. Ina threé year period, 1978-1981, the Elderly ngeﬁaund)
Education ‘Program. reached: 1,455 older adults including 667 homebound v
- elders and: 778 learning ¢ompanions. These: older adults participated . .
i 73‘ééq?ééﬁ“offergdﬁﬁnnﬂéwAYé?k‘Cfgy,anq,séle;te'ﬂaregs of New :
- York State. .Courses were-fundéd in New York City/by A6A and by a-
grant. from-the New York State Education Department undet Title | of | i
‘the ‘Higher ‘Education.Act,,1965.. Courseés. in New York's upstate areas;
funded by Title 1, were developed through: a consewtium of universities
‘throughout—the-state.. : o .

7

‘ /.

%
N

* B "t ” . ) ‘~ . ‘ ‘ f - )
~. ‘We:found that i't takes. considerablé -organizational timé and

%kft}*té«déVelﬁpfgghfseéqub»EhenhdmébOQHQz The recrui tient .and
{inking of ‘learning ;bmpanibné,énd*hgmgbbgnngTQers?:th¢<seléction
and ‘training of ‘teachers; and the s€lection 6f social agenciés and’
" course: sites\ requires persevefance and ‘commitment., -~
\ ) =e 3

s,

.Once ‘the .groundwork ‘i's 1atd;. thg.squegg.stgaieqéby'erdgEshié

especially dimportant. Whenever possible, ‘élders should seleét :their y

-'6anc6urse55"U§ing,;hg'Sbeérmaﬁ:Rédk'ﬁéfrelgtibh—MéﬁhqdolpgypAwg - ey

found that .in ranking: various factors Teédigg{tgrbrbjgé%-succéSs;
the. subject studied .ranked .most. important, fol:lowed by the cooperation.
‘received from:the participating. commuriity ‘agency, the~téaghg?:seléct¢dv
and the site-where the course was given, . & X ‘
- - : LR s N \
. Crimey ﬁaﬁ;feblgr]y in urban areas, ‘has an ifpeding effect on -
elders! participation in.programs:. as tepeatédJV'Q}S;@Y“Fed; :
L . : . v, e )
~ The elders whSYpartipatég;jhvggqtséS‘féiﬂy%hto‘ggvgrgligate )
égories=-the volinteered to visit ‘the homebound, they were employées
‘paid - by\social. agencies -to-perform various, services for the. homebdund , .
'such.as hoineiuker servicés or .they were residents in.nursing anid K '
adul't homes, Those :paid shared the course dn conversations with » \
"clients'" while performing their regular tasks. such as -homemakef
services. Some were uhable to make: .the transition from worker to
leakning.\companion .and: were not viewed ‘hy the .homebound as. an 'equal''.
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In other cases thé relationships which already existed between ‘the . . \_{

elder worker'and the homebound person were enriched and deepened.
kY ) g - « Y \
. At-was clear that mary:-elders werexgxcitgd abéut learning:and ‘
sharing. knowledge with each-other: The program alliéevigted somé of
the isolation and lonéliness shut=ins often. experience. The léarning .
—§9ﬁpanibn's:sociél~vjsjm_w?thg@he;homeboqhd,A;pupled wi-th- the knowledge
brought; ‘brightened: their (thewhomebqghd'é)'déysw

.

¢idn anUgStidnngfreﬂdL$tfibutéd-t6~a sample of students, many

‘féinvthq:pfgg?amehad:aﬂposftivg influence on their_lives and feelings. p
'\, of Tife-satisfaction: .

) ¢ , v f \ ’ v
Finally, thézelden;iuﬁnghognd-progpam)deﬁgn%tra;ed-that com- .
meﬁLfQ’to]légg§ and social_agencies can’develop- significant relation-
ships. wi'th each othei -ahd égher;educatidnal'fh;tttptlbﬁSVto create .
". Tmaginative pprograms. for elders. = o oy
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Implications ~ \- e - . '
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L . . - -\, i Py . ) .
. 1t is apparent that social ‘agékcij_’s invited to éapticipate;‘i‘h |

“such-projects.fiust -demonstrate ‘the willingnéss and' ability to offer o

staff time and.resources to organize courses. Without this, the | . o

chances of ‘'success are skim,” .
) Célf\e‘g)e"‘sx and: a‘géhc‘féé must consiider elde,i;s:i/-fear‘pf crime and

. PYan for ‘'t by providing ‘transgortation for el ers, encoyraging them L

to. travel in pairs, -having: them: accompanied:'by. high school ‘Studer\t‘sl NN

or volunteers.as well. as devéloping. other inndvative ideas. )

1

) v

" Time: and: thought should"be” dévoted to the linking of Jearning. Y

]
2 S - . L R .. . o
Companions. and: homebound." students. so that personality conflicts and \

other' problems. géfno't,'ifr“rgp'e;dé«f;ﬁé l“ea,rn}‘n'g., process. - \

Community ¢olleges, organizatjons serving the aged and: funding
sources must be -made awaré. of eéducationst" aried-.benefits to elders,
1e§pe;\{‘all,y‘shﬁ;éi’ns; ‘Besides. reducing isolation. and Joneliness for
-many,. these .programs. enable older people to- feel usefu¥ again and

' to feel thay are .contributors to society. -Permanent funding: patterns:
* aké needed rather tharshort-term projects. o

S -

€

‘Recoriieridations ' T ) : . - \

T ’o}xgahiziﬁgfeldﬂe_rly ‘hc\vi}e’bdu’nd courses; recruitment of .‘StUd/é;I‘tS \
Will réquire great time and energy. ‘Much work 'is. required with social
agencies.-to enlist their ‘cooperation and:-support.. Cafeful selection- C
And.training of teachers will ensure quality.instruction; Teachers R
. are. thé prime motivators of learning .companions;, encouraging,and . - \

v

‘supporting ‘them in- tﬂhj@"l",’ difficult task of Feaching out to-shut=i n; . "

Teacher visits to homebound. 5 tudents improves. instruction-and more . F
Slgniﬂéa’r\tl&\{nvolves the "unseen'" homebound ‘student. X

« A

-

A variety of courses should be tried, Experimentation and ac- o
‘céptance of ‘elders' ‘ideas for -courses wjll revitalize the program.’ '
l’r':;gkgen,efaﬁt,lo‘hal-,c‘o‘gr".ées\,,:-qéing‘- younger prople as learning companions,
:should be. offered'. . o ' LA

N . P Lok
‘ - N ) . A ) 3‘ P . . O
sy Fllustrative ‘materials,. such -as coursSe-outlines, student assign-

ments and. teacher guidelfnes. aré necessary and can’be modeled. on. those
uégd’-jn this.project. The \homebound .manual produced: by this project
_witll :be helpful tin "cha'h'l;ing‘ ‘a simi:lar program elsewhere.

‘Ffi:ha]\.l'y, the attentjon of goyéf'nmen;-al 3;12'/‘ drivate. o“r,gan?;za\t jons
‘must be bréught to the myriad iieeds of older pérsons and the role that

~ -educatioh can.play {h meeting those™needs. ' / ' o
S A . ,
L . .o ' .




%\ INTRODUCTION. . | Voo e
\ A R S ) L o -
/A ! ‘~ J . ‘
A. " ‘Background Information on the Project » RS
I N R . ) ) :
<\ . Since 1970, thé Institufe of Study for Older Adults (I.S.0.A) 4 part
‘of the Division of' Continuing Education at ‘New York :City Technical College: :
. (formerly New York City Community College), has been pfoviding courses
.for thousands of older adults at senipricitizen centers, | libraries, AN
churches, "Y!s't and uhion rétirement halls. Many of the elders who'par- ! '
%- " ticipate -have had 1i%£1e,p;iprwexpogghé,gé)eddcafién. ‘These. 1.§.0.A. Coe
-courses provide a valuable and stimulating -educational -experiencefor older
adults but primarily attract a mobile, well-elderly .population. whose :phys-
ical -and mental tegqurSQSbQIIbW‘themrtd,parti¢1paté in such programs.
- . - - / ) . . . -

S s Y . y N
There: is -another- segment of the élﬁérﬁy}?bpplati@h,,hQWevgr,‘phgt is
- homebound. -.Due-to-physical; emotional and other impairments these shuts
.ins arg,oftéﬁ‘ugablg“téfpart,kipagg actively in traditional educational
‘;pfbgrdms‘d‘prgrgms‘which‘conf;gugll?;remgin out -of their ;reach. . In 1975--
76, ‘the ‘Division of .Continuing ‘Educatjoi s | Colle
joined with ‘United Neighborhood. Houses: U:NiH.), a federation: of 36 settle-
"ment houses- and neighborhood centers i@?ﬁg@"fhrdugﬁé“t-Néijo:k City, to
develop a.pilot. project designed to brifg”courses to- the| eldef 1y homebound. ’
© We ;iﬁkqd{QithfUZNhH;“$@§§hi§rﬁédmpaniﬁnlprogrgm which employs senior cits=
\ .. dzens as friendly visitors of elderly shut-ins! The Sehior Companions
“enrolled in- college-lével courses which they-agreed to hare with the.shut-
ins. they visited weekly: |-, ' S S
‘ 4 : . '\' R . .
In ‘the pilot project,-groups of 20-25- Senior Companions took -nine wéek . ;
- -courses in Sociology and Gardening given by New York Gity Technical College. , | -
at U.N.H.'s facilities. 'Each of the njne.seSSions3,lédrby,a*ngIifiédﬂ . / f‘j
1.8.0.A: tedcher, was followed by the Senior Companions' visit to their Ko
homebound student-client. " In.the weekly ¢lassroom: sessions, Seénior Com- :
panions. discussed théirjv;sits:with:the*hqﬁéboﬁﬁd’studéﬁ%s,ﬁgdiféi§éd any * R
‘prébhéms"hey had: experienced. ’ < K

“ag, Neww York City Technical College

t
C e .
S :
N T VP P R AR VO P AV R

H
R . i

. % About 60% of the studeénts; inciudihg’bothkhqﬁebound‘ahd Senior Compan- (
ions, -completed the: two ¢ourses and received certificates from New York . ) Fos
", City Technical College. o : o, S { ‘
EQCOL?Qgéd‘by;thﬁnSUCéFSS‘Qf~this,pi10t sfudy_gnd\Qhe potential for
Teaching greater numbers of ‘homebound- elders; /New York City Technical Col- .
lege sought furiding to expand this project throughout New York Gity dnd : .
‘New York\State.. ;8singvth§'U:N.Hh‘quéI§*New York City Technical College ,’ N
recruited elder students, to participaté in this project as Learning-Com~ Cl-
*panipps'(L.Q,!§)af4The:L;g,'§léhareq;§hd,fransﬁittgg,what»they‘leéfned—
in class with hofiebound elders in.order to reduce the isolation“and lack . °
of stimulation So often experienced by shut-ins. /

(]

-

ey o ret B 3e me { . .
v e il Septémber 1978, with funding from the Adminisgration on Aging,under
* Title 111, Section 308 of the Older Americans Act and funding from the-
Stgge1E@ncétipn,pepartment,‘Tif}e‘I; Higher Educatjén Act of 1965, the
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»

“iElderly H%hebound‘Educat?on’Program<Was Tauhcﬁediih‘New.York State.

i

F?om September 1978 to June 1981 seventy-three ‘courses eqrollung L.
over\l ;445 elderly studerits-half .of - whom are homebound, were glVen in. . .
- ‘New' York City and selected areas of New York State. ] yig
B ‘Statement of the }roblem l o ; ' ’ ° o

e

The ‘purpose of the erderly homébound proJect is ‘to develop a model .//
that establzshes llnkages bétween- colleges and ‘social agencies. to. proV1de°

l.‘ Cont1nu1ng educatlon tb phy51cally.and emotionally inpaired‘homebound—
" - older adults.
- 24 mchedn lives. for shut-ms through an- educatlonal program.

ta1nance of the homebound in the1r env1ronment by: keeplng them ° ik
_‘mentally alert.‘ f - -
" 4, :Productzon -of a-manual to -assist other coll ges and unlver51t1es in C :
. re?llcatlng this serv1ce.\ ‘ : o :

L]

‘-~Thezspec1f1c purposes of the project are- t ’ v

P

l} Train-a cadre of profe551onal teachers to use thlS method- of teachlhg { -

- the homebound -pilot iested by the Instltute o Study for Older Adults :

, and United: NelghTorhood ‘Houses:. _ f |

2% Train -a group of|elders involved in, v151tat10nlprograms to use edu a—‘

. tion to: enrich ‘their intéraction with thehomebound. . :

3., Prepare a manual to assist other col}eges and unlver51t1es to: replicate. - o

‘this program.. . . :

4. Share, complément and- extend resourse utllzatlon by establlshlng re- " :
lationships. with social agencies such: as United Neighborhood: Houses, - -

The- Jewish: Assoc1atlon for Serv1ces for Aged, (J.A.S:AL), Self-Help, :

‘and the- Nutrltlon (Tltle Vll) group of Area Agenc1es for Aging. in order
to1 ) A

»

¢ A i
a) bring this home-édu at10n35erv1ce “to shut-ins. ! { .
‘b) involve a group of - earnlnggmompanlons“(L C~ s) to- work T
: with shut-ins:. {
c): ‘become ddvocates for, educat1on for. the homebound among
social .and -government . agenrles and,

f‘d) help carry on and expand the potentlal of educatlon for the: - . ,}?
"+ Homebound in the futrre. ’

~enban

L.

7

-

N P

‘5. F1eld test thls program_in a var1ety of 1nst1tut1ons in urban settings
»w1th representative: soc1al agenC1es in. New. York: Clty L .

6. ,Develop and field'test curr1cula for a least eight cours s in differentAQ

_ subJect areas. . .

7. Help sustain the homebound through -education by presentlng spec1f1c
knowledge that. will enable them to: -

a) follow world -eyents and dcmestlc pOllthS and government. R
'b) explore history and literature. | . o
Q) adopt hobb1es such as photography and ‘home gardening: .9

LY
-
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8. Study a vqrfqtycof subjects -such as P$ychology and Sociclogy for :glders’
sélfeinte;est\ahdhpersgnal’dey loppment. ) T~
. == 9. Make: the homebounds' television viewing and reading more. interesting,
. - meaningful and:-pleasurable. a . ,
‘§~\k\12£§\siV9 shut-ins a feeling of accomplishment by mastering e body of knowl-
I edge.. ;A 3 . S .
11. 'beVﬁde,rpcognition for théir efforts by-ﬁrgsgﬁting elder studéents with /
a .certificate of completion from the'college at the end of .each semes-
‘ter.. R ' . ‘ . - - ;
\\‘lZ;_nPievent’the necessity of the physically and mentally jmpaired from en-

\ . tering nursing homes by making their home environmen: more fruitful.

13. Help L.C.'s function. as contacts and qgtg;ysggpbetween,the—hoqebouqd
and social service-agencies with the potential to.help in crisis inter-
vention. ) Y

-, . t

14.. ‘Save buhliq'wtnie$‘by‘ﬁéintaining‘horg,qldgradults»athome.rathéiff"
", than in hospitals or high-éqs;:nufsiﬁg_fagiiitie§.'.‘ - -
‘15. .Plan for f‘Fure:ﬁgrR,inrth ~field of eduéﬁtiqnjforlthe homebound . v

) Sk - o ke N .

_ . .There are theordtical and:p;é¢tical?gonSidera;iqqs,undériyiqg thé spe-
- cific purposes'and. ggals of the -Elderly Homebound Education- Program. Since
* "it began in 1970, the Institute of Study for Older Adults gt*New.Xo%k;City
" Technical ‘College has been committed. to the value of education for, its own
sake for older adults in our society. There is ample evidence that older
- adults are highly motivated and capable of learning at any age. Under the
right. circumstdncés, older idults have discovered ‘their ability to-digest
complex and- abstract fields of kpowledge. 'In»an‘edqutignalaseg;ing that
. is;eaSi{y accessible, where older adults are surrounded by their peer groups °
. and understanding -teachers. who -adapt the learning program to their particular
needs and learning patterns, academic education for the élderly can flourish...

.

‘The assumptions underlying this project have been drawﬁ;iarger from
1 ‘&

" the prior experience:of the 1.S.0.A. Théy intlude:;

0 %

H i s i
1. You ar€¢ never to old to learn. . - i
2. {Tb redjih mentally -healthy, the mind must be engaged regularly.
3. ' Many older -adults have a great thirst’for knowledge.
Mastering a body of knowledge caii Serve th@,imﬁorf&ﬁt furction of ego’
. *_  restoration among older: adults. . P T g
— S.I Educatjon has great-emotional significance to §lder adults. ‘Long. denied

4.

higher‘educatioﬁ takes dn~gréa§,sighifig;nge to them..

. 6. There is often significant personal growth and dqulopmeﬁt that comes.
. with leéarning. -~ . . o . . ..
7. .Education can help older aﬁultsifq bettér understand society; ageiém,
and' alteérnatives to presen .s6biétal‘$truéturgs and ‘mores. ]
8. 'Many older adults haVe.a need to find meaning. in life 4n the later years.-
_ Education can be-a great lLelp in achieving this, oo
9.. Understanding and appreciation of the arts can be.heightened by education.
10.. Through education older adults cannachiéye'h better and fuller use of
leisure ‘time. - ) s ’ .
* 11. -Older adylts: can satisfy intellectual curiosity - long neglédted’areas
. of interest can- be explored. ’ v '
12. Older adults can regain mental and physical health through the stimu-
. iétibnvoflﬁfghq?xqucatiohﬁ _ - ' . . bt

;' l ’ 1 ; j' i PV

.
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", ) \13.‘ (1) § eﬁlul@ have earned the right to education from our society. They
—../“‘

.
- f
«
- / .,

- ' ' ’

LY

-.Wave paid taxes and contributed their efforts, .abilities and services

. for many years. i ‘ o : o

. 14.. Most older adults do not seek -credit or degrees but Tather the knowl-

" “edge to be gairied, the opportunity for interesting discussion. and’ the
excitement of new, ideas from higher education. ’ ’

15. Continuing education in a familiar and informal setting best meets: the .
+ ' educational needs of the older adult.’ - : Y
: 2 R : AN .
In a recent article on "Aging in the 80's", New York City Department for
" | the Aging: Commissioner Janet S. Sainer, stated that in 1980,\the- proporiion
\qf elders over the ag:;}\‘which ‘was at 23 percent in: 1970, is expected

¥

" \to be 27 percent'and wil¥Tontinue to incredse. Further, this age group is

. ‘most likely to be frai be- i o
~of a host: of 'speciyl services.. Even when recovery is expected, the period: %

of infirmity for older adults is.gréater than.any othér age .'g,rbpp? Many ‘of
these: elders are shut-ins who with proper help may avoid spending the rest
of “their days in nursing homes. The dollar saving to- society in maintain<

+ ing .’v.hu't-inS“ in-'théir homes ,’cﬁ?_l\be qbg'lsidergble. -But more ‘than physical
+ . support is necessary to prevent shut-ins's. homes: from »béc’:‘omir‘lg lonely traps

{ : . \

-and- afflicted by chronic illness and-to be in need

far worse than nursing hones. ) . f
Y - ) . y 'A. ' ) i ‘
Wg',mu,stfalso ‘consider‘the risk of psychological \damage resulting in
, mental ﬁmpaijmén‘t that often-develops among the|/homebound: because of the -
loneliness' and iap'pa'rer\t, hopelessness. of their|situation. This can oscur *
during -a period: o@fcbn{;,gscenge in a person-whosé prognosis may otherwise

R

be/ for.a. good physical\recovery, . .- . -

/ ' .
',/ F}u: these tgvfb‘ reasons: < to prevent -mental illness or functional :senil-
ity and to ma!te""theig: ré@ainihg days:x;ewardinﬁ and interesting - the '
“Division of Continuing Education sought to prpvide an interesting and stim-
'ulating environment fqr §bt;t£'ins which would have. a positive: effect on
their cultural, mental ‘and’ intellectual needs.. ! . '

\ \ , . :
* C. -Project Setting. \ T N N N | o
As: part, of an urban (:otm}mh_ity college, the Division.of Continuiné

x

- Education at New York City "i'\ec_h,ni’ca; ‘Collége strives to reach out to‘in-

-dividuals and. local commmity groups throughout New York City with ,—
educational programs that 'c’an\héve'-a significant impact on people's. lives.
Courses are. geneérally given, at\tlocal ‘community sites rather than .on campus.
-For the older learner this factor may be of great; importance. Older adults
are often fearful of taking courses on the college campus after a prolonged
absence frog'..fémgn education. \Others have -had.little prion 'exposure to
-education. and’ lack confidence in| their ability to learn.. For some elders,
transportation to the college may be physically difficult and financially *
- :prohibitive. .- - D~ ' : '
\. .- ) . St ' ) " e - . | 4
All of the courses in 'the <E1de‘r.1y» Homebound Project have been héld at local
! community sites throughout New York City. Courses have been given: at senior
citizen.centers, settlement houses ¢hurches, ! "Yrs'",.senior .citizen housing
-, | projects, mursing homes and organizations working with disabled older adults.
1 'Space is provided.without cost by these agencies whose é,!deff members often
' enroll in the course being given.. T e .availability of these courses in local
. ot <\ 4

~
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:neighéorhoods=mékesth9m inmediately dccessible tohséhior citizens and in-
_creases the likelihoud. of successful studént recruitment and regular’; .
‘attendance. This also prémotles visibility of the Program in the heighbor-
, héoq permitting recognition an&‘know'edge of its goals by a. wider audience-
~the community ut large. This is important "if the public ‘is’ fo-become more
aware of and’ sensitive to the serious problems, including isolation and..

poor health, that confrqqf the'aged in society today,, - v

. .
~ - .

|- I1 ‘Project Stagf = , e
’ - » = . .

a ‘ , ‘

__*Dr. Peter Oppenheimer, Codxdindtor of Older. Adult Programs, dé?isiqq: '
of Continuing Egucationﬁiét New York City Technical College, provided
over-all sﬁpefvisioﬁ~ofi£hi$5ng§%am. Dr.: ppqphéimerf)ef?gd'as Director
dent of\thF'New York StatévAssbciatgoﬁ'gf*Gérgggblggylﬁducators: In °° °
qddi;ion\to.developipgr;hé;Elderlyrﬂémébguﬁd—Eaucatioanfoﬁtam;ﬁD‘.’ -~ s
IOppeﬁheimbrﬁhasJdefelqpediprbgrams‘at New York City Technical College in °
Consumer Education, Ethnic Heritage/Spudies, and Advocacy and Lei ership
Training. All of these programs eyolve from the concept of peerltéaching,
‘help and tr%%p%ng*amqng the -eldeply. : ot

\ ‘~o£‘thé{1ﬁs§ifuté'of'Stu y £or Qlder Adults for six yearg-and is a|past presi-
)

Ms. Joan El Delaloye, project director, has been workingiwith this -
‘program since its inception in’ 1978, ‘Ms. ‘Delaloye has a Master's Degree
in Social \Work ifrom Fordham%University. From June to December ‘1978,

Ms. Delaloye worked'on the Homebound :Program as ‘Mott-Fellow under a
grant to the American Associatdion of -Community and Junior Colleges. In

.
e,

Decembér 1978, sheé ‘became the- grant's ‘program coordinator and-later-the direc-

tor. A fiill-time staff member, Ms. Delaloye selects course- sites, recruits
studeiits, hires teachers and handles administrative responsibilities.: , '
- & B B - * *

Disch wax responsible for the interviewing,.selecting and trainifg of the /
project faculty and developing tet niques for teaching shut-ins ‘and Learn-’ .
N

ing:Companions. He has taught several courses\M the hpmebqund,prograp

Rokert Disch_wbrked‘part-fiéé on.this project as:Léad Tcacher.';ﬁh.

"' S .
. NS ‘ . .
Mr. ‘Disch, who has a Master's Deg ee in‘Sociologygérom Goddard College,
has taught in New York City Technical College's Institute of Study for
Older Adults since its inception ten years ago. .

~

e

Stephen Joseph was employed on a partrtiqp basis as the project's
manual writer. Mr. Joseph has alsoi taught elders-in the Institute of Study
for Older Adults. Mosg. of his time on jthis Project was-spent in gathering
material for>she manual through consultations with the préject faculty,
'staff, elder students and social’ agency -staff. _He.also attended confer-
encey and became intimately acquainted with a1l aspects of the project. .

_ Many. of %he,p;oject teachers. were selected from the part-time- faculty
of #he I.5.0.A. Their diversified backgrbunds,inélude'specialiiatidns in -
psychology, sociology, research, anthropology, black Studjes, -history and..
social work, among others. Teachers with-previous experience in teaching ;
older adults were: preferred because 6f the unique skills called for in

. this project, namely, teaching a virtually Ainseen homebound population

VA / | 2/<i// | .
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~ through an intermédiary--an older adult ‘'Lesrning Companion' (L.C.).
Several: teachers taught more than one.course in the program and ds a
" result”learned the_impar.tance off carefully .and effective ly -prepa ring .
~AL.C/'s:to visit :and ‘shyre course .content with the- homebound: -

- : . . R ¢ B
C Wit’il]_:l’{dhdingiftb',—thg State ‘Department of .Education Under Title.
I--of ‘the Higher -Education Act -of 1965, ithis groject was -éxpanded beyond -
- New, Yotk City: through 'the. development of a :glqns% ium-of five eddcational’
* ' ingtitutions in New ‘York Staté: Part-time-coor Rators were employed at
¢ each. of -the participating institutions,s namely, thé State University of
New York at«Qlbany; "the* State University of ‘New York.at ‘Buffalo, -the:
State. Univer ity of New Yoikv‘_Ag_n"iéul,&r‘alL and Technical College at
‘Farmingdate,. ‘Broome -Communi ty College- and -the- Stage 'Uni}vgr—nsiiﬁ“)l,Co!'lége’
at’Brockport.. Fhe: '(:QQ!-dibatorsf;jc}rga"fpiz‘gdéohr_ses,;. recruited: students -
and:deVelopéd cooperative. relationships with social agenciés in their
-respective..fegions. Theé: project remained \under,thve,gen.;\i?] administra-
tion-of :New Yok City Technical Collegs. % . . o
10 Methodology . o R
- Az Methodology: Used” - - R : - ',f 3 - .

‘ - The ‘méthodology developed in the: elderly homebound. project evolved |

-~ fFom 'the. 1975<76,pi lot study conducted: by NewiYork City Technical College
in.cooperation. with United Neighborhood' Houses. "U.N.H, ‘has a Senior’ | .

. ‘Compariion. Program that employs older adults as friendly. visitors of the -
‘homebound“elderly. Each ‘Senior Companion:\visits at least.one homebound. . ’
-eldéfly client daily. In: the pilot study;,| twenty-fjve Senior Companjons.
took two -hing-week. courSes: given. by New: —Y‘ir\k City Technical College in
:Gardéning.'and Sociology: _.During their ‘weeklly ‘visits with- the homebound,
‘the- Sénior Companions: shared what théy had: learned in the previous

" weék's class. . Co oL
From 1978 to 1981, under funding from. the- Administration on.'Aging S

- and from the State -Départment of Educa;ion,.‘Ngw; York City Technical T T
‘College expanded: the model -developed in the pilot 'study throughout New. e
York State.', Seventy=three. courses were given., in cooperation with eighty- _ -

, six social agenciés throughout New York State.‘énrolling .l kb5 ‘elder } )
o Students, half of whom were- homebound: Courses. have been offered in a i

IR

‘Va Fig{y of ‘topits including: . -
T N\ Psychology .of. Everyday-Living \

2y _\\ ~ Sociology

LU The 1nfluence of Television on our Lives.
'\ Creative Writing A

. ) ~Birds Around U : .
Go@éra ive Religion

Lt f . .
A N T Y L. T

' The Hisfory of the American Family
. " Current[Eveits =
R — Paraltels in .,Jew"i'sh\@ ‘Black History

i E ) The ‘Amei'ic,a'r'l Short Story o
) h' -= . : ) " . ’ ) ' ) / - - N ‘ v
Eoowo : ) Each cdlrse was conducted for nine weeks ‘mgqting--mr\w

) ~ ‘hour 1bé!'~§od—; ‘Courses wereé ‘held. at local community sites Va)n;ii“gnrol.léd Aab->
EMC . \bl‘axi’rﬁété!y 12 to 15 students designated. as !!Learning Compan{ons'. -An equal
3., . ol of :homebound students were recruited and linked to th@L.C.'s. ‘We




-

‘found\% t groups of 12-20 students were miore effective for .class dlscu551on
and 1nteract1 Each class had a- total -enrollment of approximately 24-30
students 1nclud1ng\L c. d shut.. ~ins.  Every Learn1ng Companion (L.C.) \1\

,metfw1th at least one*e ly ‘homébound student -weekly to convey the infor-
mation: ga1ned Ain. clasq and the essence of the discussion to the homebound
student Visits to the. hotiebound: took place'1n*between the L.C.'s weekly
class sessions. /The time and length of the L.C.'s V1$1t with, the homebound
var1ed from a-half-hour ‘to itwo hours and was. arranged at the. mutual con-
~ven1ence of both“ .

. Pary \

{n the sécond year 6f the project (1979 80), we fbundflt -essential to
add an-. -orientation.-session to the nine week coursés. making each course ten //
‘sessions. Regardless’of the amount of Preparation students rece1ved ‘before.
courses' began, we/repeatedly found that many- students were unclear about
the focis and godls of ‘the program and their roles in it. Mdst students
were not accustomed o the idea of 3 peer téaching ‘approach which this pro=
gram utj llzes. The - or1entat10n se551ons helped‘to clar1fy the project's.
a1ms .and; d1rect1on s/ .

i
i

lhé/or1entat1on session: was conducted by the prOJect coord1natdr and-
the course. teacher. Depending,upon the’ needs-of -each group thesé sessions
were conducted_ for is to 60-minutes: The remainder of the f1rst class sess1on~
..was devoted«f® ensuring that each.L.C.;was properly matchéd: with' a home-
bound™ pa ner. -If students had mot been matched, the coordinator enlistéd
the assjystance of soc1a1 agency staff to complete ‘the matching. ‘o :

‘teacher also -used thls,sesslén as an 1ntroductlon to the course and
opportun1ty to learn what students would 1like 1ncluded .in the cur-
ric W Teachers also explained to students, that ds a part o{ithe1r

_ teach ng responsxb111t1es, “they. would be visiting at 1east four Tlomebound:
stude' s to assess their educatlonal needs. - : :
The Institute of Gerontology at the State Un1vers*ty of -New York at Albany
ted in the project in f979¢80vnnder funding the- State Department of

5 T1tle I Higher Educat1on Actg,1965 SUNY Albany develoned the
orientation schedule for Learnlng ‘Companions which can be adapted by

s

other ups to suit their needs:
- - - . /
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- Setfing:.
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- M‘a}iﬁgria,ls-’f
) u,‘ , |
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- A
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1:30<1:45
-~

L sse1iss

~ -

-
Te—

+2:00-2:20

Teacher: '

'2:20-2:30°

.
e St
.
N

/2;3092:h0
-/

,-/‘é

5;/{/ 2:40-2:50

LF T 2:50-3:10
'3:10-3:20

3:20-3:30

Introductions: lntroduce self and teacher. Ask. group to- pair

iLeader‘begins,

-~

\‘A;‘ v .'.8-

leESSON PLAN- FOR: ORIENTATION g ' \Q ]
OF LEARN!NG COMPANIONS T ' ) \\\j
1 * | - . .
‘Chairs arranged in csrcle or around a*table. : )

Check avaslablllty of refreshments.. | o ;i
Check llghtlng, ventilation; and: entrances. o =

‘Lists of names of Learning Companlons and ‘Homebound Learners. SR
Program booklets (do not dtstrlbute) :

Penc s, . o . .
Nametags. ¥ c -

- T - Ld .

off Each: -person - tells partner name, favorite .
story, soap opera, ‘poem, ‘bird. (whlchever per=-
tains to.course) ‘and why taking the course.

¥ (5. minutes). ‘Each partner introdu¢es ‘the e
- - -othér to-the -group by’ télling the partner! s L e
name, favor|te story, -etc., and why‘taklng IS R,

the: course, (10 minutes)..

<
. . \
e » %

.

- " i e d
Purpose: of the Programws\grlef descrlptlon similar to that/r
program booklet. "

Benefits - Elicit three to four su gestlons,of’ enefits from c;
- the group; AVOld repetltlon’ answers, rather toss about .
wlth-open-ended&guestfons. T4 - 4

1o —Why™ do you feel ‘this: is- valuable to you. ) v
2. —How ‘does -the homebound learner benef|t agide from - . 1
) the. course. materual, :etc. .
Méntion Certlflcate of Partlclpatlon to be givenfat close
of the program.

5

Revmew appllcable Course Offerlng“&Jsted under Scope of Program.

Emphaslze first f|fteen minutes for,problem solvsng. Refer . 4

to Snags- and’ Solutlons at- end of program lnformatson. .

Teacher glves descrlptlon of class. -

Break for coffee A break is necessary ‘heré, however, sts

length s ‘negotiable. \) .

Durlng break dlstrlbute books.

The Learning Companlon = Refer to the role of the Learnsng

‘Comparions Stay within -the: scope set forth .in 'the program

booklet. ) e '
r ~- - R

The Homebound ‘Learner - Descr|pt|on and what to expect.

Leader and<group. 1

Elicit from group 'suggestions: oh (1) How to introduce your-"

self; - (2) condvtuons and settungs of the Homebound Elderly.

The VlSlt Plan -.Revlew and\explain'the Visit Plan Schedule.

\

oA L4

Refer to Helpful Hlnts in the program booklet. Elicit

further suggestlons from group. ';\ . .
Summary, review: purpose of -program and\baslts. Clarsfy S
procedure.v Thanks! ’




..

N
SUVY ‘Albany also developed booklegs for Learnlng Companlons and homebound
students to introduce them to-the purpose and goals of the :project. Ihe;e‘,-“
can. be found in. the;appendlx . - « o 't

_ Televrsxon was used exten51vely in the: proJect as thé course textbook In
a»prior*study, New York City Techn1cal College learned “tHat. a large percént=
fage -of ‘dlder adults own' teleVISIOH Sets:which they watch regularly In
addltxon to- be1ng acce551ble to many older adults, ‘television: was, also a
helpful a1doto elders who were -unable to. read We found that bl1nd or lagally
bllnd—students were often able t0- "lasten" to T.V. shows and could part1crpate
in: the courses. . . ) . T

~ « b . «

13

The use: of television in thls proJect alsooenabled us to develop more dis-
cr1m1nat1ng T. V.,vrew1ng hab1ts in older adults. If T.V. ‘was accepted as a’
main source of entertalnment to. many older -adul ts, part1cularly shut=ins, why
not enable older ‘adults .to learn to select shows w1§h a  more: d15cern1ng eye
and become -more- than/Just pa551ve viéwers. ' =

N ~4 )

In order to use telev1s1on most effectlvely, Néw York C1ty ‘Techriical
rCollege contacteu all .of New York C1ty s ‘television. statlons\xn-thﬂ Sprang .
~ of 1978. We: were placed on- thelr ma111ng lists. and began rece1v1ng ‘advance
program schédules, The' ‘project's lead teacher'fevlewed ‘thedé materials,and’
sent copies to teachers when Televant. to-the ‘course subJect matter. A -
notice- and descrlptlon of/the ;show: 160 M1nutes" for example,\w\uld ‘be 'sent
] to. socxology, psychology -of hlstory teachers.} Teachers -‘would prepare\\s51gn-
‘ménts- based -on::the shows and d15tr1bute them to 'students. Each ‘L.C: would.
receive two copies of the assignment' - -one- for themselvges and ‘oné for the home-
‘bound. student they v151ted Students ahd teacher would watch ‘the show. dur1ng
the week and: discuss it at“thé néx: week's class L.C.'s then dlscussed ‘the
ushow with the1r homebound partners.‘ The follow1ng {Week theyLwould share the
homebound students reactions -to the program with the: class; Us1ng these T. V
matérials as well‘as ‘more conventlonal materlals related. to/the subject matte
teachers organlzed the1r curr1cula for the ten week courses. )

If T, V. materlals were not relevant to coursé content -as was- the-case dn
a’'course given on Modern Israel at a senior c1t12enthou51n : project 1n Brooklyn,
‘newspaper artlcles and other materials were: used instead.

.

’

trfbuted handouts-weekly 'to- students lising the T.V. show$ to .be viewed that’
week,;the hours they would be aired and: several questlons related“to the .show..
Spéce was prov1ded on ‘the handouts for students to responé to the! ;questions
Aif they w1shed Learn1ng Companlons recelved ‘two cop1e5‘of the a551gnment and

gave one; to the shut -ins - théy yisited: ‘ o .

~

. Aware-of the pert1nent~shows that were scheduled .oh T¥V., teachers dis-

/<; The follow1ng is.an example of T:V. assignments glvéL ‘to- students and the

questlonnalres developed by ‘the teachers related to th T:V: programs. L.C.'s
,d1strlbuted ‘a -copy to their homebound co-learner. earning .Companions were
unable&to read the materials due‘to ‘poor eyesight or inability tg read;, the
materlal was discussed with the student instead. In turn, Learning Companlons
read or 1nterpreted ‘the material to those elderly homebound stiidents who were
unable to iread, it themselves. )

[ T 4

~ Several exampIeS'of these assignments can be found on ;the following pages:
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Dimwn of: Commuing Educatxon
Voorhees Campué

IR a codrse dea11ng§w1th social issues entitled "The Worid About Us", -
‘chwas. developed by SUNY Buffalo, ‘the teacher dlstrlbuted the follow1ng
3551gnment-of T.) .fshows to the: students:

%

ELDERLY HOMEBQUND PROGRAM

"The‘W9r1d~About Us"

As§}gnnent #1 . e ) )

-
¥ P A Y

Who Remembers Mama ' lwed‘\ibril'iva ‘Channel 17 10 PiM:

¥ . T~ .-v' Al -

:o Experlences of m1dd1e-aged womenfwhen they loose the1r Toles as. homemakers.

Y

2. Across the Sllence Barrler 4;(N0VA) Thurs; April 19 . Channel i7 8«P.M:

SEUE o e - Sat., April 21 woan g oy,
The’world of deafness.as exp1a1ne& im & society that hear= andftakes lan-
guage fbr granted ;; .

3. Over Easz

.
. . N . ~

. ‘Wéd:, April is S e 12Noen.

. )

"
b
Depre551on in -older peébl s di Scussed

.

L 4"»—5@‘«'@’?3,51,* SR 4 . + Thurs., April, 19

Free meals,are served]to Senlorncltlzens.

. Whlle watchlng these four programs the teacher asked students to consi-
der specific questlons. Students were invited to- ‘write down: their .thoughts
fbr -discussion in class the’ fOIIOW1ng week: All written- a551gnments were
ent1re1y voluntary. v s

. A!/ - )
(Exanples of questionS'for»students‘pn next pdage).
HRY - . . - -
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‘Who -Rémémbers- Mamia? . ' ' e

— *

1. The %@ge;@f’homemakeivis lost to:-many middle-aged women, not only
through: divorce but by widowhood. Women on the-average can ‘éxpect
- to live 7 ypgrs:IOhge?»thahnmeﬁh .

What -can you.think. 6f ;hat;might‘ﬁglp-displaced,hdmemakegs copé with
5 their pﬁéblems?ﬁ!Whé should. ‘help? What kinds of help would you sug-
gest? ~ = . ‘ . o
’ 1
Actoss the.Silence Barrier

* °

" R .

. T A . e
2. ‘Hearing"is ‘one .of our most valuable senses, yet approximately 7% of

. a1l middleaged pegplé -suffer some hearing loss. ‘By age-65. the” per-
‘ Centage has Jjumped: to -over half'of all men.and -a third of all ‘women. .

Loneliness. and. isolation, -often leading to emotional distress, can ;
result ‘from ‘this. ) \ / , g
o P ’ . g , \ - 5
How- would you suggést those with -héaring loss might compensate?
~ How caf others assist iﬂ»cpmmunicaﬁion,with<Qne~who-has.hvhearfng loss?
- - ‘ » - * ', - - R / ‘
Over Basy L , o e 2
[ ——— o - v . ° . . <, ® .
3. Deépression is the most frequent emotional disorder after middle years-* ‘f);f
and,cgu§e§~@@ny‘persohsltQ*Withdr?wAfrom\activé‘participatipp in socidl-“ . *;
tife. and lose 'a .measure. of their-self-esteem, , . L v
-, kY . : B " \‘ . . K 7
‘How might ‘people recognize depression in ‘themsélves? In others? .

‘What do ybufthink,ﬁédp;e could aovtoxhéiprbuercbme‘depre$§ion in ’
themselves? In others? " :

-

. + ¥ v

" Over Easy ' ) ' ) P A

4. ‘Bécause of support likeé delivered meals, many peoplé can remdin in their
own: homes rather than in nursing homes. _ , '
o] . , - ' ) :
What other kinds of services do -you think can assist people in, this way?"
- \ 3 -

V)

‘3
oo . A ' g
Would you know. how- to-contact them? .
. . \“ ~
. . ) .
., \ . : . h
)

In xhe,fnthgauqtionAto Sociology course the imstructor distributed this.
-assignment at. the first session of the, nine w?ﬁk course: : -

. - -
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~10:00-10:30 "

. they were supposedly born on; Food -quantities”are. then ;ssued accord1ng to
'the resources 4

Point: to: shop how. resources contr1bute~to ‘the.. way people 11ve and think, to

‘what are the1r beliefs about an1mals and nature’(<9
‘W1th Learnlng Companlons.fr

/s : ‘ . - 12 -

G "NEW; YORK CITY TECHNICAL COLLEGE

[ ELDERLY HOMEBOUND PROGRAM | a0 :

. INTRODUCTION T0.SOCIOLOGY , ; T
r’ ‘ o N ) T i i ) '\ \ ) LY

Assignmént. 1: yalues;;ﬁeliefs‘ahd~Custom§ ) \

"SURVIVAL:. WORLD'S WILDEST VILLAGE (Sunday, Nov. Sth, Channél 11 7:00 P.M.):
John, Forsvth host, explores an incredible:- ‘village made up half of ‘people .,

‘and’ ha1f of 1d animals 1iving in harmony ..V1tshumb1, located on Lake '

Edward A31re7rAfr1c¥. Shou1d be fasc1nat1ng vl =
. . ‘ \ . - ":g

THE WALTONS (Thursday, November 2 and/or 9th Channel 2, 8: BO P. M ) - ; \;

We will compare the idealized famlly values portrayéd: in the Wa tons with the;
values and: customs -of the V1tshumb1 ¥ '

. . ; : ' - TN
BEHOLD. woNbE'Rous,“'i'Hm(;’s- POTLUCK HUNGER (Sunday, November 5, -Channel 2

A\iMv) Iowa church picnic graph1ca11y 111ustrates concept of world
as "global vrllage" : The picnickeérs’draw- ‘cards that 1nd1cate ‘which/¢ontinent

ctually ava11able to- the ‘people of the: various: continents.

r'thelr values d ‘customs. Charles Colllngwood narrates.. \ P _§
T ) "\ ’ A “ -!’ ' \\ ;

L L ’ }5\ . . : ’

,-QUESTIONNAIRE’ <, \ ’< Yo ]

I. How -do the people of Vitshumbi look at animali and nature’ In other words,
1scuss these "attitudes"

. L - ‘ >
2. Are these "attltudes"-or beliefs the same as ours'or different?

€
\‘ H v . * ,‘

‘Sanie - Dl’ferent ST
—— = iy —
3. - How'would you. compare the way of life of the V1tshumb1 ‘to. that of the Wal- -
tons? ‘Better ~. . ‘Not. as Ggod. o Slmply dlfferent o .
Would you write down some of the reaso S for your answer. ? .-
\ {’s: PR ‘
N, ;o :

- - . v‘i 2
. - . B . Y. s N .
. L B e L. - - [ . <. . .. . B
o 7 T PEE— — — = ERran / R ERN .
N . N -
X »e \ . .- i
PR - R B .

- o B EEE - — - I - < ~ - e - 4

5
i

4. What are some of 'the ‘things that are 1mpor.ant to the p1cn1ckers 4n the
‘Global Vlllage Picnic? Please dist - ‘a few of these "values"

<
s, \.—\4

- 5 Please write down. some of the ‘beliefs. of ‘the p1cn1ckers.
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N N -6." List a few of ‘the cust;o\{ns of the 'picnickers. -

S
L . . \
™

T, B -

v ' . i .

E‘O’ ‘:‘ . i 7 . . R \ ] R . c ) ’
3' N 5 . ‘ \ - ’ ’ . ' . "o \ ¢ E

' 7. In the 6lobal Village Picnic, how is the way in\'which the food is distri-
AT \ buted related to the values, beliefs, and customs of ‘the picnicKers? -Please
Py - discuss _this z‘e{‘ai:‘i_ons‘hipswith Learning: Companion.. : o

sg‘ g N " M T Vs \ Voo

::-;7 o 8. VOthioria'i ‘Quéstion - - ' I . ' o

% . .

2P S rs

.3 * v s " '_. <. - - . e go- - P )

o - “L If,you.could be reincarnated - retdrn: to life after death - what kind of
P LT society would you 1like- to: live in?, Please answer this question in teims of
. * ‘values, -beliefs and -customs. Discuss with Learning Companion.
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o i 7 o . . .
A . 'The, followingis an example of Zn advance progran schedule provided by -
i3 ‘Channel 7 - WABC - :in New York/City: . . ‘
¢ . . [ B ) 'k L. = / - . ) ’ . r . - \
Ty " VALENTINE (CH: 7, Dec. 9, 9:00 P.M.) o ‘ |
e . Pete Ferguson (played b ,J‘ack-'Alebertson) is a 70 year-old man who never
- \ “lost the 'spunk ‘and joie de/vivre he had.as a 21 year old. He's the self .
\ . des‘igpar;ted’:c‘l}egﬁ‘lé_ade;‘:a /Suniset Villa, a ‘retirement home in Veni(:\e-,
e California. While many pesidents: there have' bought into. the philosophy gf
'\ quietism (they\sspéx_id« their time playing cargs‘,gheékel\'s', bingo and watehing
\ . TV), Pete lead$ an actiye life, He is. especially fond of jogging. .
- . 91? lover-and bes friend is 'G;acie_’,"(i;larx Mdrtin), an. ddﬁefxtungs\ome and ' -
, independent-minded- womai -who .writes a coluirn for the-senior citizens news- .
- ' paﬁér,,‘thefOc,ean— Frojit ‘Weekly. They énjoy Tea,‘gh:}othersv‘c';éx\npany. to the ful;es€;&
i Gracie's 38 yéa_;\@ld daughter Emily (Loretta Swift)- disapproves,of her ‘mother's
: : involvement, ‘but \i§/-unable to do anything -about:.it. ! g ' .
IV When Pete finds out that Gracié is very §ick,'3h¢ hashls friend"Dewey
S (Danny De Vito) place a bet at the track, Their horse wins. and ‘With the money-
! . Pete takes ‘Gracie .on a trip. During their journey, théy experience things

they've:never felt before. They are present when a young. couple's first -child
x*. ., + / is born amidst/ the grandeur- of the: mountai ns. They visit his: brother Joe and
- end up-in Asp

n 3t a ‘tavérn ‘f_gndly, Temembered.:from Gracie's: childhood:

oo _ -QUESTIONS .AND EXERGISES -FOR VIEWERSY ' o N
- . ';«7.;,‘\“ * P \ A '\ - K \ ) { '
& " 3. For Pete Ferguson old age is not a 41,o£g" Prison sentence with only
S - A'a lj.tt_lzztingé,-qff'fo;*fgogd“rbeha\ii,‘o;‘is‘ His philosophy is expressed in areon- -
< ’—v’efs‘a;} n -with Emily,. Gracie's daughters '"If somebody told you that ,people
NI . 8TOW old dnd die...they lied to- you, -Sge:.. Causé the truth.is people grow.
: . old and 1live! It happens” all the ‘time® .01d peoplé are just your people
[ who. /tgé‘ve lived longer". Does Pete's philosophy make you feel -good" aboi*.

. groding-old? \ ' : ‘

g 2. Can.you ‘empathize with Emily's apprehensions about her mother's

. romance with:Pete? -Why do you think she--is 'so \judgemental?: ‘Gracie's grand-
- daughter Lindy, on :the’ other hand, is not upset ‘about their intimacy. Would
o /ybub,¢\mor§ apt: to identify-with Emily or'with Lindy?" . |

- / 3. "Does the Sqnsgi. Villa strike you. as: the type of place.where you. would
¢ ) / w;n\t 'to spend .your later years?: ~Why -or why not? R

: . }.. How.do Pete and Gracie ‘differ in their view :o{ the past. Whgt does

: /4 he learn-about himself in- the confrontation with his- brother:Joe? M@t does

v Gracie realize ‘in her .return to-the ‘bar in Aspen? Is: there af;yt_,fhingu from
i ’ . .Youripast; you would: like to change. or revisit? '
SRS . 5. Youare old, Father William; the young man ‘said, . ‘
S " .. And:your hair has becomé. very white.. L X
.. T Andiyet 'you incessantly stand -on your head, .
o : " Do.you think, -at your age, it is right? Lt
;/ / ) - ---lewis’ Carroll, Alice's Adventures .in ‘Wonderland
i Do-Pete's humor-and ‘crazy, antics strike you as a way of .coping? as a :stay

. against -despair? as childishness? Do you think you would' bé*c”Omf,or‘tabl‘é
; ‘Wwith-him? \Whﬁa_t;,p‘e;ﬁon;l -quality do you believe will serve you best in
} : ‘older adulthood? . : : :
g

o - ‘
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-6 There -are two deaths in "Valentine",
‘one in your -estimation? Cons1der the dy1ng

.

A

|
|

‘How would

How well does Pete deal w1th each
of someone you love. [
\  you spénd -your 1ast times together’ ‘What would you talk about’ |
inish" .or, "close" your 1life together9 v

What would-

you- want*to do or see to "f
f \ » '.
o0 ‘ o ; j
Aoy T e—— ' ;
i '-‘- . . \ . i ‘ 1
’ several examples of advance program

-

On the- followxng ‘pages, there are

schedules sent by the cooperat1ng T.V.

stations.

,-matter of the T.V. shows was -usad ‘by instructors t
‘questicnnaires in a variety of courses 1nc1u
and the Influence of Telev1s o

The story line-or suqu

ding

o 111ustrate ideas or

n

concepts -and prepare

of Everydav Living,

i

T

Soc1ology, Psychology
\On - Our L1ves .

A e .
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. R ACADEMY AWARD-WINNER JACK LEMMON: STARS IN “s»vs THE TIGER,” "
- - _ON “THE CBS SATURDAY. NIGHT MOVIES,” JUNE. 23

*,._.l ‘ o fl A,

]ack Lemmon stifs as a man -made desperate by the corruption- prevadrng his life
; and who struggles to” regaln his self-respect, ‘in the contemporary - dﬁama, “Save ‘the Tiger, "
to: be- rebroadcast on- “The. CBS Saturday Night fMowes,““SATURD Y, JUNE 23 »:?
" <(9 00-11 :00 PM, ET) on- the -:CBS Television Network The film, a. 1973 Paramount I
. .Puctures release was orlglnally broadcast on: the Nétwork -on. 12/8/76 . ]
P Lemmon -won an Academy Awaid for -his portrayal of ' Harry Stoner in “Save the = . '{, ‘
o { Tlger," whrch* also star ]ack ‘Gilford. - Lo : C . C . g
DR Stoner is-a mtddle-aged garment. /manufacturer “Wwho- awakens one mornlng to a . ‘ e
" >spightmare: -his buslness« is going .bankrupt,, he, is dlstraught over the emptiness of “his life
* " and he-is overwhelmed by -a sense of -loss == of his: 'yquth, his vitality and his. values.
‘Stoner; ‘in a desperate financial ‘situation,, is ‘fdrced ‘to -confront the seamy sidé - of -Kis _
oo business, panderlng for h|s clients' and’ serlously consrdermg -having . a ‘warehousé burned - ) 3
h“\\“ " down for the insurance. money Thoroughly despressed, he meets Myra played by. Laurie {
- 'Helneman, a free-splrlted young woman who opens ‘his- eyes and gives him a new.: perspect|ve
: on life.. After spending the night with Myra, Stoner comes to a deeper understandlng ‘and: .
. acceptance of"hlmselfthw T —

*e

E:- 3

P L NI T T A ey
" +
Y

“Save the: Trger" was written-by Steve- Shagen and d d:rected by John- G: -Alvidsen, who T
L was later ‘to receuve‘an ;Academy Award for -his direction of “Rocky." , _ _ .
‘Harry Stoner. A ]ack Lemmon , Fred Mi'rrell CeMeeeeeeee e Norman.Burton =~
“o . Phil Green: .......i’.... Jack Gllford Janet'Stoner ............... Patricia Smith 3
" Myri............ S Laurie Heineman Charlie Robbins ...... SRRRRRES: Thayer David
- t . 7 . e :
% N e , \ \
’ * * s! ) - f
? ! !
23 '
o T C N ;
: -El{lC', ,’ ﬁ; cBs TELEviSion NETWORK PRESS INFORMATION 51 wesr 52 smeg*r NEW YORK, NEW YORK 100i9

-]

‘D, o P - N ~ N , s ‘ ., S
) R L R P VYO L, L R T T L AU




- . - o
B L0 .o
‘
.
-
S
.

5 casr&r.swsrcrnexl:'.on« s \ -
Y PRESS INFOAMATION. -
' ,SIWEST 52 STREE y -
‘s . - - ) X . NEWYOPK. NTY.10019 ‘. . ! .
HE * (BROADCAST DATE: Aug. 25) \ -7 f )
. ~ “The Prince of Central Park” . =~ . - July '235’, 1979 ' -
A - ) ; v | .- . \A. . . f '
. 5 - . ' /‘~\ - ! -
.. RUTH GORDON A NOBLE*’ WOMAN MEETS A PRINCE . o
- New York . has played a ma]or rolé-in" Ruth Gordon s Infe sifice an evenrng in 1915, ° .
; « . in the Wollaston. section of Quincy, Mass, when she declrned her sea captiin- father’s offer
o 10 send ‘her ‘to Sargents School .of° Physical. Education. * Instead, she Ibegan, to prepare ‘to:

take the Fall River Line boat train to Manﬁattans Grand Central Statron and a trolley up.
- ‘the” Broadway that was to brlng her more than.60. years of fame, , -
PR [ I loved it then, and | dove-it now, and anyone who doesn t love- it doesn t know. it,”
oy salld the small ebuilient. octogenarran as she looked: out the. window of her apartment at

=" - the city she has seen. ‘change dramatlcaliy in her, lifetime. P! ,

Mfss\Gordon who “will -pever retire because there’s still: t06.. much to .do,” “has consented
:srnce turning 80, to _take. some time: off each- year; she enjoys her apartme t, wrth its view
: " . . of .one of her favorite- spots, CentraI Park,. where she starred- in- ;the dramatic speclal “The: -
©,. ~  Prince of Central Park,” to be- rebroadcast SATURDAY AUG. 35 -(8:00-9:30 PM ET) -on-the -
[ CBS Television NetworK. : -

Not only ‘was ‘thé :role convenient for thé actress, |t also cornbrned several of her favorite
»mgredrents - the tlavor of New York. and the optlmrsm that |sua basic part of her phrlosophy
of life. ‘ -
“The story is about two: children/and a_ ‘West Side lady, lonely people all,” -said Mrss
Gordon, “lts a lovely thung, sort of-2 ‘miodern Peter : Pan. | could have been like that Jlady
P 1. play;. except that | didn't wrnd up lonely on ‘the West Side.” .
’ B - The character, Mis.. Miller, is 3/ widow who frequents the park and becomes emotronally

’« J!J.\Lolxed..with two-ofphaned—youngsters=living there in a treehouse, af:er runnrng .away from.
an unhappy foster.home. ‘Like Miss. Gordon, Mrs. ‘Miller looks: to the future and ‘maps out
~ new dlrectrons for her life- to take, regardless of her age. lndeed, they are -both l.optlmrsts
? - who ‘believe in themsélves. S !
‘ ;| = “I"believe in God Jesus, Irfe eternal 'luck, my ‘voiges, myself " said- Mrss -Gordon. “Pan .
’ mé,. don’t give me a part publrsh everybody s@k but mine, and | will stiil make it. Why?
Because 1 believe § will. /If you'believe; rthen You/ ‘hang on.”
The" actress-author- dywright..has believed in_ her “own voices” since. 1915 .
o My first - speakrng part- was in-_the role ‘of Nibs in. Maude Adams’ ‘Peter Pan, and .

' stepped out of a hoilow tree and- said miy. -fi rstt hne - “‘What's. a checkbook?,’ * recalled |

o ‘actress, whose triumphs riow almost span- the hrstory -of serious -theater in America. i

Ej:'; S © Y knew -it K:n, and .| "know it now — ‘New York is -the place to be,” she stated,_“but
e ' only. .if you re /wnth it. le ‘great thzng about New York is that it's tough;-it can-take it, and-

A LT 21:
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CBS Television Network. .2 : - o ]

hd .
& T e* .

A r" its people must be the sime. Just about everyth’\ng, is a ch:llenge - |ust gettung across
oo the: str t. You don't relax. You don't take it easy.” :
ere’s no place in the: country that's perfect, and" I've been to most places;” con-
. inued the actress. “Of course lm not a fool. I ‘wouldn’t go walking out there in the
- pﬂg,rkfat 300 AM. in fact, when we were filming the special. — ‘in an area of the ‘park
known as.the f(ahrble —_which is ‘way :up in the rnuddle and apparently Tather ‘dangerous, |
. was -always a'companred by -someone when. I'd’ walk ‘the. one minute ‘across’ a l|ttle ‘bridge to
: my dressing .room trailer.” " R :
. MISS Gordon has.séen a. cuty grow, become more dangerous, more. beautuful in “parts,
rnore ugly in, others. She. has seen it through many eras ind\trends. :
“Of course. | don't -believe ‘in trends,” she noted .emphatical y' “I've lived- through times
; ‘when we all’ said ‘23 skidoo’ ands times w’hen hula hoops were supposed to- last forever.”
L Mlss Gordon feels that |t lslhow you Jlearn from, and consequently grow from, all the
brts~of life you experrence that count. - ‘ X
. “l went ‘on the, stage when I was; 18, and I d|d all right; ibut now that I’Q over 80,. !m
.~ ) - doin’ a whole lot better," stated tize ‘actress who starred -on Broadwav wrien the ‘century was

’

st in -its teens and won. a -Oscar for the film “Rosemary s, Baby" when ‘the century had become
e “a s ior citizen.. \ ’ .
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AN VSTRAIGHT TALK" mm “MARY HEL‘EN McPHlLLlPS AND_PHYLLIS HAYNES ON_WOR-TY

- o . " : HONDAY- FRIDAY = 114 T0 12 NOON . ‘:

. . _ GUESTS FOR THE WEEK OF JULY 23RD THRoucn JULY 27TH, 1979 - -\\‘
, 'ﬁon. , uuuscsss;\av suncsav (R) SN RS
B . July 23rd -

" - Guesgs:

0. EUGENE ‘SIGERY, éxequtlve Vice President of Blue Cross ~° /;/
’ Blue Shield of GreTter ‘New York. : '\/v:“' ;
RICHARD .B. NOLAN, M.D., Chief of Surgery, Beekman Downtown
Hospital., and- Pres!dent ‘Elect of the Medical- Soc!ety of ~

e - ~ the- County of NewYork.

_ : JOSEPH. C, HOFFMAN,jPresident of the’ Health and Hospital iR [
N B Corp} . ; | R wo
S . IRWIN: G.. wn.uor Executive Vice Prestatnt'of New, York

ot L Un!ver’!ty uedlcal Center. 2 ‘ z S

. o

A 4

'SAMUEL DAVIS, Director of M. Sinal Hospltal ‘ .'] e
- ,Segment on press‘ures ong'uosp}*al nurses. ' .-, .

," ot "~ « RACHEL. ROTKOVITCH, Dlrector of Nursing, Long Istand Lo "é
T ’ Jewish Hlll’slde Hedical Center, -and MARGARET L. McCLURE, /

,,,,,

o ‘
Tues, (R)’, . ‘; ~ . ‘
_July 2bth ' ' v -
Guests " JACK ANDERSON, syndicated columnlst dlscusses his |
career as -3 auckraker. X ,,. .

-

g "MARSHALL EFRON and ALFA-BETTY OLSEN, knon for thel r
,1‘ . L : work. on .the PBS series, 'The Great American ‘Dream Machine,"
o . wild present their satlric views about eatlng. \

é'.‘

i W d T ’ L, ’ "\' B

> e ,e .. . . - . - )

. - .July 25th ) ) /- ; o

/ ’ - Guests: ASHLEY MONTAGU, anthropologist and social bnologist -

. j : . - d!scusses conmmcatlons and love between human beings. - “y 7-“-;‘
I : -MARY DOUGLAS, Ph.D., Director of Research on Culture
. G | ‘ at the Russell Sage Foundation, d!scusses how culture . |

: ‘EMC . B p | 'lnfluences our tbs“tes_ in food. e
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: . ‘ .. ‘When the preject, first began we did ngi: have- 2 specific design- for these
‘e ﬁh@goutsgéﬁd,'g"ue's"tionnai‘r“es, Instead of .using handouts, several teachers
i ~wWroté, T.V: ‘assignments on. the ‘blackboard which were copied down by L.C.'s Wy
v " and transmitted to the ‘Lomebound. Other teackers handed out one .copy of AN
the assignment té the L.C.'s. who -shared it with the shut-ins: With each
S course, wejbecame aware "of methods. that simplified and clarified the pro-- ‘
, :cess:.0f “teaching L.C.'s and -hélped them to effectively reach homebound N
. - N N 0 y L . - ! 3
- The studentsin: the elderly -homébound [Program were recruited through the —= -
L —-Cooperation: of numerous. ‘socidl -agencies. located throughout New York City and -
[P New York State. e contacted a vast number of social-agencies and organiza=
T L tions serving older populations, described ‘the elderly \homebound education
200 program-to ‘them.and if they ‘were_interested scheduled Jurther meétings and
ao b -discussions. The ‘Project coordinators (in¢luding the<e upstate' Néw York and on
Long Island) visited 'social agenciés and met with dfrectors,’ staff ard in -
i . ‘Many cases ;potential Learning ‘Companions. Students were ‘encouraged to select
¢ - _theif own .qbq:sgépwﬁene’ye'r.rp'c’;'ssi‘bl"e‘_; . -7 , '
. The: homebound .students: were-also.recruited with -extensive.cooperation- 5
o from spcial agencies. ~Many agencies.had identified: homebound’ populations. for ol
whom~they provided a ‘Variety of services including friendly visiting, home- :
. . makers and- other services. Sacial agency staff, velunteers from. senior - o
centers and in somé- casgs New York City Teéhnical College staff telephoned,. ) t
¥isited: or.wrote :to these shut=ins to describe. the-homeboiind -education. pro- T &
‘gram and learn if they wished to participate, ¢ ‘- ' o *
. ‘Wheén‘an equal -number :‘q‘if“:I;’ea;‘,r'xingr Cpmpéhioﬁs, and’ ‘homéb’pund students had.
" ‘been Tecruited, -agency staff linked L.C.'s -with :homebound students. In some N
L cases L.C,"s..chose their ‘own ‘homebound student/partner often a neighbor, ) -
‘.. - ' friend.or relativé. ‘The tinking -of-students is-an integral part :0f the pro- .
o ‘gram-and is. most éffeét;i"i;éiy“doh'e by 'social agencies who know their senior w,
P _Populations best..” e, T : "
: “ <, At the completion of each- course, certificates were -distributed to all )
: . s_tii”der’;ts.,\who i;thl‘eted‘s‘éye‘n ofjthe-it;.en“clagss sessions, Graduation ceremonies -
: weTe ‘held at ‘the: course site- andfif possible homébound’ students were included ‘s
<if tfansportation could be arranged. Local community leaders or politicians v
: . wete”often invited to speak. at these .occasions. ‘Older adults invited their
L families -and friends. .At the g‘i'qduag:i‘_oq céremony held: ‘at the 'Church of the: 5
L Master ;Séfxiqu Center in Harlem, -students- were ‘addressed by the Church's pastor
and. a party foliowed. The students.had taken .a coursé in the Psychology of
i= '+ Current Events : a- subject they selected, Other graduates: of _the.:Social
. Issues course-at. the United Presbyterian Residence' inthe Farmingdale area.
Lo “were: invited ‘by the teacher to her ‘home for. a, luncheon where certificates were.
x( - . awarded, The Nursing Home arrangéd for vans. to bring students to the teacher's .
[ <, home.- For those :students who: were unable: to make .the trip, ;tlieﬁteacrher;pre-
o sentéd tertificates to them individually in. their rooms at the nursing home.
: Each_graduation reflected the uniqueness. of -the senior group .and the creativity .
K "and. ‘imagination of its students and teachers. . b
T N . - i » *
' N ‘e s T h " A 2
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“TEACHER TRAINING « . |

-

" -Becduse of the uniqueness of this edudhtiqnal'expe;ipnce, we found it
ippprgant:ﬁo~cqnduci'teapher'trainiﬁg Seminars for even ‘our most knowledge-
able tedchers. Although they. were accomplished teachers of the elderly,.
few inStruCtors?had“exposu?e to the~specific.educational'héeds of homebound

students.. .. . ] . . o )
. b - - B

o nd s> FL i A - 4 . -
: 'Ip-phe-spr1ng and fall semesters .of .the program, the Lead. Teacher cor-
ducted-teacher training seminars designed to make teachets aware of their

. responsibilities in ‘this program and’ the problems: they might encounter in

helpiqg=Learning'C9mpahipns‘bgcqme:teécheis;pf the "homebound. :

-As our.expertise grew, we reviséd and updated what was p?esgnted at

‘thése seminars. The foll?wiﬁ% are two agendas fbr'tbacherrtra;ning-Seminafs
held_at NYCTC: A .

AGENDA.

¢ -
- — 1

TEACHER TRAINING'SEMINAR‘;

_ ELDERLY HOMEBOUND .PRGGRAM

1:30 - 4:00 P:M.
‘Monday, March 26,, 19?,9 :

“President's :Conference Room
3002Jay;8tgeet
‘Brooklyn, New York

..

& T

o »
-

'Symméry"of first five sessions of Lead Teacher., Bob-bisch's,
Sociology Class. Identification of sucesses and failures.

Reports from teachers in the first cyéle-féll’sémestqt; 1978.

-Reports from teachers in' spring semes
. i

AMétths Q?‘fédbﬁing the homebouﬁd elderly through Learning
Companions. _ " . ’

-
-

Methods of evaluafién: How .much is getting through?

Open discussion.

L

&

»

-

LAY ' ’
ter, 1979. J‘ )




AGENDA
‘/I' .
TEACHER ‘FEEDBACK MEETING
; : =
ELDERLY HOMEBOUND PROGRAM

- (Tine: '1:30 - 4:30 P.M.
Date: Monday, September 17, 1979 - ’
) = - . * R * .A_ . . (
1. Brief discussion of current funding status of the Elderly Homebound
’p}'()gl‘am. . . ' " ) - ~ .
Ii.ﬂiTeaching‘Eldegl}-Hpmgboﬁnd students: . ,
- & R . .
-What were the problems encountered in teaching elderly shut-ins?
-Did teachers™ visits to their homebound or roombound* students give
more focus to class discussion or.development of curriculum? 'How?

-How cahjwé iﬂvite—g;q?tq; participation by the elder homebound student?

'~-W§s television a useful educational ‘topl? What other methods (é.g:,
néwspapegg poetry, radio) do you think would be effective in, teaching’
the homebound? . . '

R Y

““Were television mailings relevant to your classes? - lr

" ~Did you .develop assignments for your students based on television materials
“which were handed out 'to students in class? Were they effective?

- Teaching’Lgarning Companions (L.C.):

. I
-Did L.C.'s understand their role in the program?

-What problems did L.C.'s encounter in visiting and teaching the homebound?

-How can we’ better prepare L.C.'s for their involvement with homebound
students?

~
.

1

-Do.you feel more tfﬁining sess%ons are meeded for L..C.'s before actual

classes begin? -

. " Tape of students' remarks remarks at last session of a Sociology class at
Cannan Baptist Church in Harlem.

‘o

Open discussion g -~ ’ ‘

¢
*A few courses were offered in nursing home settings where the more
mobile elder residents-shared the course with roombound or floor bound
residents whose movement was limited. .

~, ~
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‘Guidelines for Teachers

Since the eldérly homebound program covered a large geographic area
and close teacher supervision was difficult, it was imperative that téachers
have a set of teaching guidelines to consult. These. guidelines were written
by our Lead Teacher and were distributed at training seminars and teacher
orientation-meetings.-- R : . '

! ’

At orientation meetings we stressed the importance of.teacher's visits
with. their homebound students which are mentioned in the guidelines. With-
out ‘a first-hand knéwledge of the special needs of the homebound, teachers
woiild be handicapped in planning courses that meet the-needs:of these. unique
students. Teachers were thérefore requireéd to visit at least four homebound
students usually actompanied by the Learning Companion. Through these visits,
‘teachers-also served as a role model for Learning Companions on how to teach

,~ the-homebound. . “ )

<o
~

"I‘EACH_ING mei,HoniEBOUND

.

, .
i

Suggestions. and. Guidelines for Teachers

~,

N\

\

A}

! AN L -
1. Goals of the Program c ’
A. Tp;expand:the'world_of the homebound elderly through educational
experience. .

B: To help volunteers-and homebound alike 3?home more critical viewexs

of television. _ P O 4

»
-

. - A
To both facilitate and enrich the interaction between’'the volunteers
‘and the homebound through shared educational experience.

To help the elderly deal with what has been referred to as ""the fund-
amental task of old age;, to encounter .who we are...through involyement
with the humanities and social -$ciences". '
\\\
Teaching Suggestions: The following are hints which may need to bé )
modified with each group you are teaching. Pick and choose as you Zwish.
l® o
A. The Fimst Class - The first class will .be extremely important,espe-
cially for teachers working with unpaid* Learning Companions -(L/.C.'s).
- Plan the class well, but remain flexible. Take a break after jthe
first 45 minutes. Use it for informal taiks with the Learning [Com-
panions. If teaching a ‘morning class; stop before noon. Students
will be getting hungry and restless and some may have to leave|early
to go to lunch at their senior centers or other organizations.

*Some Learning, Companions were pdid by their agencies as homemakers, Home-
health-aides, etc. Others visited the homebound as volunteers.
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/ Liéave the class with a stimulating question, idea o ‘problem to open - :
up the: hext.session and to motivate them to dttend thé fiext class. Also, :
rémembsr that the Léarning Comparions afe assuming the new, chall§ng1ng )
«(andipossibily'threatening,role of_PteacherU). Some will necesSar11y.be E
nervous and insecure. Mention ‘that each participant including shut-ins o
will’ receive a.certificate if he or she completes seven of the. ten class {

! . :
. 4551gﬁm§nts.\j ' “ \ |
B. Remain Flexible - Do not continue with centent or methods thh;‘
Fail to ignite student intérést and involvement. Be ready to .
change direction at-any time.. If an assignment flops, shift to _,

another approach. ‘For exdmple, many of us will want to usé the
relatively "highbrow" content on ‘WNET/Channel 13. If it vorks,
fifie! If not try lightér T.V. materal. We've used "All in the \

kBT ves . rerAe L amier s te e €7

Family", "Marcus Welby, M.D.", liealth-aid€ ads, gnd soap operas \
/to provoke discission of social issues. We've also used "Tpe- o
Biography of Margaret Sanger" with success. . . e

I

\ -
C. Lecture/Di'scussion Format - Most teachers favor the lecture/dis-
. cussion rormat. Straight lecturing usually fails. Involve the
//P students. in discussion. ‘-

s
{ o~ N !

4 D. Audio/Visual - Use television; sljges; movies, film strips and
. // ‘ A/V.aides to- enhance your classes. Public libraries have substan-
y ’ tial .A/V holdings. . - N A

Shared Expérience - Whenever possible, schedule television or radio .
ssignments so that Learning Companions and Homebound can watch a-

program ‘together. This is not easy,-but it definitely helps the-
- educationgl process when it can be done. 2

F. What's Getting Through? - After presenting material to your class, .
* stop and ask a few questions. about content. Give an ego building

true/false quiz.- Find out haw much is getting through; how much v

is missing the mark. '

. - : : . \ -
Rémember: °‘Don't lembrass the non-literate or grade the pgfers. Often it is .
useful to repeat\%ain points in twe or three different -ways. Mahy older
adults have been |trained not -to question a teacher'$-aiithority. Encourage
..students to speak up when they don't understand or don’t agree with your

presentation.’ | -

’

T, , . N ) * .

. G. Use Basig English ~ Keep all written handouts 'in clear, basic English. : \
Proceed on the assumption that your students are-intelligent but

unversed' in the conventions and-vocabularies of scholarly discourse.

H. Push for Improved Performance - If your first few handouts seem to
work well, expand homework assignments, and improve the quality of
the television programs. See how far students will go in producing
written materials and improving television viewing habits.

¢ - ‘ )
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vAdministration

-

The questionnaire was administered to a sample of.30 Learning Com-
panions from three Senior Citizen Centers. Nine. students had recently
sascompléted their first course and 21 students were half-way through a current
“jcourse.. Eighteen of these students had taken an earlier course. Three,
therefore, were taking.their first Course in the I.S.0:A.. Administration
of the-questionnaire took approximately two holirs™and was conducted by
2 two graduate ‘student interns. General direcfiohs”weke read out :and ,
‘participants .completed' the form with assistance; ffom |the interns. All *
;tessfidmiﬂistration took place at tourse-siteés. E .

P e ety

. ol . Instrument
This questionnaire is based on similar instruments used to measufe
self-p@icepnian“and“$96ial relations. It is divided into- the following
‘ Six. sections with.an additional section providing demographic information: .
‘Section 1. Course Evaluation - Students. assessed course content and.
N their reactioh .to this content. ,f’so .
Section 2. (Course Effect on Life Satisfaction - participants described
AR o " the influence of the .course. on their activities and feelings
’ . of -optimism, \
. - \.-,) . L Q', . o ) - ° . .
oo T Section 3. Teacher Evaluation - students distinguished and evaluated
; T . -pggagqug teacher enthusiasm and interest, their particular
RN - ! - résponse. to instructors, and the importance of certifi-
. cates and graduation. ' ot
. 4 - . . . -
- Section 4. Perceived Well-Being - studerits .rated their emotional re-
sponse (ranging over categories from ''delightful" to
""terrible") to.their neighborhood, standards of living,
AN * health, personal relations, and. life outlook.
s " Section S. Social Interaction - respondents named the preferred
persons who- fulfill certain needs in their lives. Six
£ ‘ answers (spouse, relativq, neighborhood friend, other, none)
: ‘ were offered to questions about companionship, advice, en-
joyable experience-and similar matters.
\ . . wr
: Section 6. Social Network Assessment - students indicated the frequency
) of contact with various people and the satisfaction gained
- from such contact. . '
4 ’ . ' ~
- Results ! !
‘ % .
Only preliminary results are now available.  Comparison with the control
group and other I.S.0.A. populations will ‘appear in the final report of the
F.I.P.S.E. grant which will be produced in'1981. |

Sy '
The responses for the first two sections show that students rated courses

. and teachers highly. Participants were also positive about the influence
" the Homebound Program on their feelings of Life Satisfaction. . !

N
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- A N Responses’ (In %) .

. \ : vt . ,

’ E ‘ ' - _ Negative °
‘Topic Positive Redction  Somewhat Positive Reaction or No ,
e \ T Or Influence Reaction or Influence Influence Response--
_~Course Content \ 54 15 8 .23
‘Pedagogy. T 52 17 216 15
.ot \ . . . .

[ \ . \ IS b

i\ Teachers' Help and - ' \

. Intérest 53 . 22 12- b3
Course Effect on Life . —_ A ‘ .
Continuity and Worth 57 24 0 19°
’goﬁrs'e ~Effe"c-t; on Social - ‘ A L ’

Activities 49 20 0 31 -
V\Inip'on’ance of Ccft‘ificé_ztés - ] -
and Graduations “ - .4 18 18 17
v # -
\¥ B} - \
. Eliminating those'who did not réspond, the percentages. come .to :
2 - h o C ) ?\ ’ .
/:t oo .. } L3 . 1‘ ° )
" ot Somewhat Negative or .
.Topic - _Positive Positive No- Influence-
Course Content 70 20 ’ 10,
N AN \
«Pedagogy 61 20 19 .
o . Teacher's Help-and . ’ _ - C .
, Interest 61 . 25 14 )
A . o :
C ot Course Effect on Life 70 30 . 0
Course Effect on Social’ o \
Activities 71 29 , 0
Impoitance of Certificates 56 oL 22 22
I | ,
TN ’
Q ~
5 i
“ x
’ ) \
33 N \:’ ’
/ .
]
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“Problems. in Administrdtion, Instrument and Validity . ‘

s : ‘ - 2 , ‘
~hé/ouestio¥naire‘dsed in the study was designed for I.S.0.A:
- students. This limited its. scope in dealing with our part1c1pants. It ;
: failed to ask some'of the questions thdt are crucial to the elderly home-
P ‘bound prograq‘(react dn to.visiting, value of peer learning).- Its. ;
: -length (15 pages) prevented successful administrationto Homebound - !
Students F1na11y the admlnlstratlon of this questionnaire to I.S. 0.A.
. . students was individual; thetgroup admlnrstratlon of the questionnaire to ,
oL Learnlng Companlons\ln the. quebound Program was not as satlsfactory. /

- ) . We have some questions .about the 1arge number of,p051t1ve responses
R obtained. The. "halo effect'" may have been at work here; that is, partici-
i pants’ ba51ca111 endorsed the program .and thus rated it high in all areas
without sufficient cr1t1cal Teflection. As the Elderly Homebound Advlsory
.Committee suggested older people are used to filling ‘out forms. which |
determrne theix eligibility for certain. programs. Even when there, are no
str1ngs attached- they .often worry that negative answexrs may be con,trued
N as- cr1\1c1sms with the result that certa1n programs will no longer be =
’ , offered. Also effectlng validity is the length of the questionnaire,
-~ Whlch the- Adv1sory Committee.'considered an imposition upon part1C1pants.
For the most. part the respondents had limited formal education and were
unaccustomed to answering questlonnalres. Their mlsunderstandlng and a
., - propensity’ to comp11ment comblned with problemsin the admlnlstratlon and
X alnstrument itself, raise séme questions about the .accuracy of the infor- .
- ‘ mation rece1ved However, ‘the data obtained: from the studyvdoes prov1de
. 1nformatlon and“1n51ghts that -add to our knowledge about. the project and
) ' its effecfs. This 'is the £irst study of any kind that ‘Has been made on Co
R T the effects of, educatlon oh thé homebound elderly and on urban, poor,
\ ) : undereducated'older adults. o |

Ly M -

"A pre-and post-test questlonnaire was. developed in the Spr1ng of 1980

by the.State University of New York at Albany. The test will be adminis-

tered. to every Learning Companion and:Hom ebound student who participated

in the 'project (we are funded through June 1981 under Title I of tho New

York State Department of Educatlon) as well as'to a "significant other"

= Who knows the homebound student. L. C:'s will :fill out the questionnaire

in.class, homebound students will be personally interviéwed. A ten minute
. telephone interview will be conducted with the "significant other“ The
. purpose of these pre-and post- tests is to evaluate: i

*

LTINS vaeyy

. -whether the transmission of course content or the visit itself is
more 1mportant to students. .
¥ -students' overall opinions of ‘the program and courses. .
-whether the homebounds' social isolation has been reduced and life \ -
satisfaction increased.
-elicit suggestions for improving future courses. \ ~
. The significant others 1nterv1ewed by teléphone are asked to rate the
homebound's- alertness befFre and after taking courses. This study should
give us further 1n51ght on the value of this program. .

The 1nformaflon obtained from these studies is‘valuazble although at
S . & present it is inconclusive andlacks: suff1C1ent crltléal content. However;

5

)\
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we are planning further'studies based on the results of SUNY Albany's work

and the fiPSB study. This\@s the i&sibsuch'reéeatch in this area that
‘we ‘are aware of and as such is of grea significahc§ and suggests a
H f . M .

promising beginning. Jho. ‘ . \
- ) ’ . s
‘7 III.Methodology (Contirued) ° - N -
c. ReJearch : ' %' Y

- 2
Althouéﬁ this project did not specify a research component, Dr. Peter

Oppephgime;;,Principgl‘Inyestigator and Ms. Joan Delaloye, Project Director,
made a‘study of the results of the courses held. in New Yotk City From September
1978 to January 1980 using the Spearman Rank .Correlation Methodology.
Correlations betwéen various project factors and the overall ‘signifitanse of
‘the program were:- developed. The stud was made of the first thirty-four

W courses given. Dr. Oppenheimer compi{;d this research. :

We identified the factors that Me'bglieved to be ‘the most signifificant

in,contfibu;ihg to the sucgess and value of a course for the homebound. These

\ factors included the ‘Subject- (S), the Teacher (T),\ the Social Agency (A), -
and the Cours: Site (P). 'We rated the Success of -each of' the thirty-four
courses based on reports from %eaqhers;‘personal observations of class, dis- !

cussions with agency personnel énd‘feédbagk from Learning CompanionSV(LC'sl. o
We put' the success of each course in rank order. We then ranked the four
factoﬁ§-subjécf,'teacher; agency and site. The two. evaluators ranked these

« factors independently and the figures given were an avéragéAof‘the two, - {

rysing the Spearman -Rank Correlation, we developed the correlation between
woverall ranking, the-ranking. 6f éach of the four factors and the intercor- R
relations -among these four- factors. \ . : : . ’

° 3 >

¢

A s

- The correlations are as. follows: N=34

' Subject (5) 1.000 ¢ . - -- - -

\ Teacher (T) .751.. 1,000 -- . - -
Agency (A)  .809. - .02, 1.000 = --. ST
Site \'(P) /. .ma . s 676 1.000 -
Overall (0) .905 775 814 741 1.000

. ‘We -hypothesized that the Shcial Agency would correlate most close1} with
_the-overall success of the course, followed by the teacher, the subject and

A
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\. The actual rankings were ;omewhat‘diffeﬁ;gt, 3s follows: .
"\ ) R ) ) j‘: . :
C ST A O
Item - Hypothesized © . Actual + *Correlatidn i ,
R . " “Rank. ' Rank -5 . .
ceT T -Subject 3 \
z' /‘/ l, — . -
S | - Asency 1 .
: ' . Teacher - - ! ' ‘ .
- \ ’,‘“ﬂ
‘Site 4 - <
Do The subject), agency and site all showed a higher correlation to the
' '\ -overall ranking than to each other. ' N :
: Because of the difficdl;y in ﬁatch;ng:Learﬁingrcdmpanions with-Homebound l (
P \. Students. and in encouraging the L.C.'s to 'visit the homebound students
Y every week,. we :thought that: the mé%g supportive agency would correlate most
\ ‘closely to the gverall. program rank. We dlso hypothesized that the teacher
) wouldfhaVe/gfeat‘Significaﬂgé in/gontributing‘to the overall program sucess
thre gh‘his/her'inf}qentg on and encouragement of the L. C."s.
i , ‘We &id ngt think tpat*tHQJSubject'ﬁould be. as impoitant as the agency ‘
U ' support -or- the way the ‘subject/was presented. Obviously the subject-itself
¢ made a greater difference than we had expected, ) ,
4 - . We then examined the rankings within each arpg for clustefing and
interna} consistency. The results were as follows: '
- \ L -4 . b B R ~
.. (3 . .
Type of Agency Participatiﬁéf_ Number . Range ‘ Average
- o /1 . '
: Employment Program for .
Do ., Older Adults / 2 5 -6 : 5 { ‘
x ] Social Agency ' 12 1-25 12
: \ \Hospital/Home for Aged . . 9 9 - 28. " 16 - ’
Senior Cénter :.3 7 \ 4 - 32+ 25
‘Church S 2 26 - 27 26
Community Group 2 - 33% 34 33

*with exception of one center, the range was 24-32 -




{ 7 o - 31 - . . -
Z . s ] :
.. siteofcomse [ } Number - Range ©  Average i i
" ..l - Employment Program for 2 1.2 1 T a ;
: ' Older Adults ‘ . : -

’ Social Ageficy: ' 9 f 634 .14, . C

‘, ] i - . N , - * % . . «3‘

. Library © = -’ 4 ?3-31 . 16 |
§ e Sepioréggnter- _ - . 10 < i 5 -+25 . 18
S Hospital/Home for Aged T A IR o
. < ' T - ) ’ ) M T 4
‘ * exceﬁt for one center, 5he.range was 6-15 -

. I N ’
. Subject = Tines Selected ‘Rank Average
E Sociology ;l 6 . - 1 -26 T 13 -
: Arts © .25 11 - 25 Y / - :
{ Psychology _ ot .27- 24 - 18 ,
PoF Political'Science - 4 | 7 - 33 SRS [ ,
R T . ‘ . ‘ ; o ;
L | Healtn - 3 S 12-3 0 19 . d
U7 . . ] ! . . . L. . »” ' M
'“\\\7 , . ‘_i There~ﬁé§~§’signifiqantAaméuht:of clustering for the site and agency.‘ - :
27 T This: was not true for the Course..’ Since only three teachers taught three
: Tl Or more-courses and: most teachers taught only one course, we made no attempt
to look for cliisters. orconsistency in the teachers!' :ratings. -

) ) It appears that 'hé)s‘pita_ls and homes for the aged Serve well as agencies
Lut are poor coiirse ‘sites. The-staff in the institutions we worked with
were supportive, helpful, highly professional and-committedto the residents’
welfare. However, the /physical and metal problems of the students, their-

! ‘medical appointments aéd xhé~nursing'hbmes'competiﬁg recreational activities

% L mitigated -against a successful. program. Despite the high cé;iber and com- ’
o ( mitment of the .agency, 'the nursing homes did not serve well as sites.

5 i ! > B - .
o Senior cénters, on the other'hand, were far better as course sites than

) ‘as cooperating agericies. We attribute this, to the shortage of staff in most
1Newagrk,Ci;y*Séniér Centers particularly when compared to social agencies
‘ and hospitals and-homes for the aged. flere the site “or location of the coirse
e is both»familiarfaﬁd*éq@egSible-tp‘thg Learning Companions. This contributed
\tp-gfgdodlprqggam. However the senior center staff generally does not have
ithe -time ‘required to link Learning Companions to the homebound students or
. ‘to give the Learning Companions the encouragement and counseling they need.,
. when. .problems arise.,’ ' -
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. ) i ‘Ne shall‘pqnducﬁ further studies during the 1980-81 involving the teachers
' to a' greater extent in evaluating the agency, the site and the subject.
Pl : . 1
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u&-fT‘TV Results . [ o _ \ - . ;

'  Seventy-three courses have been given in the elderly honiebound
program dince its—iqpeptioﬁ in September, 1978 with support from both

. the staff, time and resources required to-organize-courses. These - .
~ agencies frequently referred us to other groups and organizations they

the Administration on Aging and the State Department of Education under
Title 1-of the Higher Education Act, 1965. Approximately 1,445 older:
adults including 778 Learning Companions and 667—elderﬂy homebound _have
participated. We have trained 39 teachers in methods of reaching and
teaching  homébound elders: and have provided an arena where teachers .
can enlarge their undefstanding of the educational and social needs of
elders, particularly, shut-ins. Eighty~-six social agencies have co-\ -
_operated in the organization of these courses by assisting ‘in the
recruitment of students providing space for the course site or both.
Another sixty social agencies,were contacted- Guring the initial re-

~“cruiting phase. Many agencies, while interested in the project, lacked

"felt- might benefit from the. program: E

El

We have.fourd as a result.o? this project that:

N . ) _ .

~ community colleges can develop significant relationships Tt .
with social agencies- and ‘other educational institutions . ! :
to imaginatively combine the separate resources available

to .each for the benefit of the homebound elderly

- learning companions are excited about learning and dpveloping
the skills needed to transfer .and share Khowledge ‘with others
; ' S
= participation. in courses designed for the homébound can expand
and enrich the lives of both learning- companions and shut-ins
Pl .e
- learning companions” visitsvig the homebound can have a positive
. effect upon any previously existing relationship between the
L.C.'s and- homebound particularly when that relationship was
1. service related (homemak?i, home attendant, etc.)
o . !
- involvement in these courses increases older -adults self-con-
fidepce and provides encouragement for them to continue with
.. other educational prugrams despite poor health and 1imited
‘mobility ’

In éssessing broject reéulta we will examine: / , :
: /
A) reports from several teachers in the project that reflect
their evaluation of courses, their view of students' inyolve- ,
ment in the program and describe their visits to homebound

: students.,

B) responses and comments from students (L.C.*'s and homebound)
about courses and the project's impact on them.

C) . the use of the elderly homebound teaching methodology in
nursing homes and hospit{lsﬁor the aged. .




A) TEACHER REPORTS

. .
When this project first began it was suggested ratherghan required,

that teachers visit several of théir homebound students.\ Because of the
benefits that resulted, -teachers haﬁe:subsehuently been.fequired to make
at least; four of these visits. Ifiitially, .we assumed thik the
LearningfCompanions'~week1y visits tofshut-ins-ddring the’ ten week “courses
would be -adequate. - However, we learned:that teachers co 1d only develop
a.more thorough understanding of the educational needs of the shut-ins,
. Who comprised hialf of their classes, if they visited¢sezera1 of them.
* The teachers were usually:accompanied by the Learning C%mpanion when they

. Visited each homebound student. . '

» It is apparent that the teachers' visits to the homebound students .
‘have become an integral part of the program. The visits provide d struc-
ture for the homebound and an awdreness that they are actually participating
in a/course. When Robert Disch, the project's lead teacher, \visited )
séVergl of his homebound students, . one student grranﬁed'to have her hair
done before meeting him. The self-éstcem this impliles and the pride in
having‘"mthEacher“ visit is a part of the broader educational experience.

In addition, it allows. the teacher to observe if he{and the L.C. are
"geétting ‘through" and are addressing the homebounds! educational needs.
The.‘knowledge teachers gained was used to tailor classes and course content
- to: the needs and special® interests of the horebound} d
wt ' . * ' ‘ ’ i N
Linda Black taught Current Events to a-class of §§ students at United
Neighborhooed Houses.. This included 21 Learning Compapions who attended-
class and 34 students who ‘were homebound. "Ms. Black visited four of these
homebound ‘students to assess their reactions to the course.
- A ! ;

Ms. Black incorporated, into her weekly class s?ssions various. ideas,
articles and. artifacts shared with her by the,yvmebpund students. she visited.
The following are excerpts frémvher reports on’ visits to the homebound:

Linda-Black: . - . Current Events Course
January, 1980 [ - United Neighborhood Houses

i

Visiti to Mrs. M.
Mrs. M. had .turned in a 1ot of homework assigriments and when I was
talking to her An her apartment, she gave me an idea which'I used in class.
She m§ntioned that she had watclied the movie, "Dr.[Zhi%ago" on television.

In our next class, during our discussion of U.S.-Soviet\relations, | used
Boris Pasternak's poetry, to illustrate some of the ideas which we ‘were
discussing. * ) .

Mfs.ﬁw. on her own, brought up many of the topics that we had discussed
in. class including, the presidental candidates, the hostages being held in
Iran, and what we would have to do to improve the environment.

rs. M. and her Learning Companion like crocheting together. Mrs. M.
told us that she started at age 15 making hats ih a store and she described

how hats used to be made. She had a picture of her granddaughter who
—~ ’ N
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sometinMes came to visit her and fér whom she had some clothing: The
Learning Companion told me that Mrs. M. had many.friends who often called
her. . » ,
The, next time that the class met, Mrs.. M's Learﬁing pomﬁanion told me

Xhat she -and Mrs. M. 'had discussed this visit foi days. . I,

The ‘next report from Ms. ‘Black inqicafeS'the e;tens%ve“involvement
of the homebound student, Mrs. T. in the Current Events.course.' Mention
is made that excerpts: from Mrs. T's written work for ;he{cogrse yogrd be
sha:é¢:with children inAan~Intergeneratiqna1'Curriéulum Program and with
the English Department at ‘Port Richmond High' School. Bo#h of these programs
are conducted on-Statén Island, New York: Ms. Black .felt that, in general,
Rer students' written work reflected the richness of their life experi-
bncqs‘gnd unique perspectives on_current issues. She felt this material
should’ not be filed, away,. but instead ought to be read, enjoyed -and dié- .

cussed by others, p@rtigplgrlf, younger students.’

This is Ms. Black's account &f her' visit witb Mrs. 10 /
Linda Black . | :‘ . Cuf;ent Events Course
January, 1980 ‘ United Neighborhood Houses
‘ . . Visit to Mrs. T. . .

* . e } N
The supervisor at the Bettlement,héusevqo;d_uS*that‘Mrs. T. was the
student who was doing the most homework. I knew from one of the homework-

assignments that Mrs. T; was 80 yedrs old. e a0

The day of thé‘visét I first talked with the supervisor and then I. )
walked ovér with the Learning Companion to the nice-apartment buildjng where
the T's lived. When we entered the comfortable apartment; Mr. and Mrs. T.
were busy in'the kitchen. Mrs. T. invited us to sit down and she told us , «

‘that she watched the news on television in tlie morning and .in the evening.
he was’ very well-informed about-current affairs and on her own brought up
many of the topics which we thad discussed in class: the presidental .

. candidates,-U:S,<Soviet_re1ation§,‘and’the‘situatiqn in;TIran. « She is very
aiert and her Comments were very good. :
- . -l H
Mrs. T. told us that she was a registered voter and she was planning to
Jvote in the election. She talked about her daughter in New.Jersy who had ¢
wanted them to move out there, but Mr. T. preferred: staying in New York.
- Mrs. T. told us about an older woman in her building who she was concerned *
about and was planning to call. . ' i
. » o
+  Mrs. T. offeréd us candy and asked if we wanted coffee. Mr. T. gave ..
me a calendar. The Learning, Companion had a sore.throat, but she had __ -~ .~

come thaF day because she knew that Mrs. T. was expecting the visit.

Mrsi T. talked about her childhood ori the lower east side and hgw her
mother had sppportcd six children with a pushcart. She had lived in a
cold appartmént with the bathroom in. the hallway. She looked around at-her -
nice apartment and said that now she had everything, but not health.” She.
indicated that she had a heart conditiont - —- .
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Mrs. T. Qas pleaséﬁ that the m%ierial she had written about ‘her )
past life would be shared with school children through’'an Intergenerational

,

Curriculum Pregram. - ‘

- - R .
- N . N
~ . . . ) ¥ . : . v . 5 i

The Learning Companions in Mrs. Black's Current Events course also shared
the following materials with the entire class:
:}:‘ . *

5 Naf Béss - pencil drawings that he had made of his family and other
T people and a colorful® scene of a bullfight - gssays on,
."Bill Moyers Journal", "Should Women be Recrulted?" and
< . "Impressions-c£ a Senior" (about his homebound client).

L

.

~

Angie Cafio. - essay on, "Small Towns and Villag?s".

- i

Eugenia ‘Cherry - eséay on hef childhood in Trinidad.
Bertha buan-borrowed a book from the 1ibrary on one of our topics, ’
\ c "The Land and People of: Iran" by Helen Hinckley. .

. ~ -

e’

Clarine Davis - announced that she is now a member of “her community
planning board,

.
-~

Perlis Holloway - Wrote reports on many T.V. programs that-he watched
including, Cousteau Odyssey, Income Tax, the Shah
, . of Iran, and the 1980 Census. .

L IS »

i . :
Emily Jenkins - wrote a poem, "Food for Thought™.
Frances Jones ~~ cut -out heﬁgpapér/érticles on topics we discussed:
"How to Handle Handicaps" - about the program, "On
Giant's Shoglders", "Highlights of the Anti-Inflation
Program and "Iran Broke Pledge on 50"

Lizzie Mack. - brdhght to class a map that she had from her trip to -
© Jerusalenm, . :
T~ /}’ o . ' »
___Leen~Stobnick - showed the tlass oil paintings’ that he had made-wrote
o ¢ a poem 'My Next Incarnation", essays, "Teaching
Religion in Schools" and "Topics Discussed with
‘ ! ‘Clients" (Shut-ins), )

¥
»

Bertha Turpin - wrote a 1book, "Reminiscing without Nosthalgia" which .
was published by

The graduation,ceremony for tHe Current Events course was held at
United Neighborhood Hpuses. Three |of the teachers who taught homebound
courses over the past two years-to|students at U.N.H, addressed the grad-
uates. During the ceremony students were asked to comment on the classes.
These were some of their remarks:/ -
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L "All I've learned, the associations I've made. ;. :
injected a different kind of spirit in my soul. - :

" . . " Communicating in the world with different ethnic groups - . :
i -t (helped me since) I Yéd been in-.the doldrums'. o ;

2 ‘ . . - Lillian Leiter . i

s "The things that I learned will be a great help to me as léng ‘ =
) « as I live. I hope that this program wili last as long as ever". ——. . - o
: Nathaniel Bess . . Qg ;

: T ;
N . » ~ Y
T, - - . 4 2

= The following teacher's. report was prepared by Richaid Greenfield who [

- ‘ taught Critical Analysis of Television to<Learning:€ompanﬁ%ns at”the Bay v

I Ridge-Branch, of ‘the Brooklyn Public Library. This was one' of the first P
P . ‘courses organized in ‘the homebound project, ‘What we learned from this .

SR .coursepreparéd us for ‘subsequent ¢ourses. _The Students in. this class com-

: bihedfthose;whbv?blqntggred“to‘be Learning Companions and: those :who were- L.

‘péid"beSOCiaI'aggncigsktb perform: various: services for shut=ins (such as 01

) friendly visiting). This was the o6nly class in which we combined ‘paid and ) E

\ unpaid and Learning Companions. The paid Learning Companions. worked for _ o

w e the- Bay Ridge Association of Senior Citizens' Home Service Program. The ;

unpaid-Learning Companions had reviously taken courses offered by New .

-York: City Technical College at the Bay Ridge Library. When they learned - :

of this ‘program they were anxious to partiéipate. st ;

- - Richard Greenfield 7 E

i " Teacher's Report . ‘

& ' **  -October 1978 T ) ' :

- The Influence .of Television on our Lives

Bay Ridge Branch Library o

- * I approached the program with a belief that if the content of the’

i discussions between the "friendly visitor'" ‘and the “homebound elderly could . :

. focus on T.V. programs, it could enrich the quality of their relationships. . p
By preparing the group for. home visits through class discussion of an up-
coming T.V. program; which students could share with-their lomebound partner,

; . there would be aii anticipation of the program itself. At the next class ‘B

Y ' meeting, the Learning Companions would discuss, in some detail, the viewed

; program. This discussion would-be reported to the homebound partner who

: * could comment on what the class had discussed or the Learning Companions
could initiate,discussion and review of the'T.V. program with ‘the shut-in
without first giving the class viewpoint. /

. . s /

: The anticipation of a T.V. program and the viewing and discusssion of it

: could help the homebound return to'inté;action with another in the world of

. ideas rather than the totally egocentri¢ world of complaints about ill health, .

lack of family support, and the similar bbsessing the aging are eficouraged
to engage in. - ~ '

’

For some, hopefully, a greater critical apnreciation ef_T.V. would take . ;

place rather than the T.V. as anodyne and S?ckgxound watched\tﬁﬁstantly and
mindlessly. : o

> .




Faee et oy

‘ ! - N v
i , . :
.
- 37 - ‘
, .

The fantasy with which I approached the task failed to take into
account certain problems, which I had not considered at the course -
. outset., ' -

The social distance between homebound and visitor emerged as an
important factor. Where the Learning Companion visitdér was perceived |
as a home aide (paid to perform a service for the homebound student-client)
he/she could not- make the transition from functioning in a near '"servant"

. . relationship to functioning as a social equal discussing a T.V. program.

- Where the homebound person”wa; more educated, the Learning Companions'
feelings of inadequacy in dealing with intellectual matters was apparent.

. When the visiting component of the Foject worked well it was usually
because of basic similarities betwcen thé visitor and the homebound person.
--~Where there was some social distarice, the visitor had to be more upper-~
class; where the visitor was 4 volunteer rather than a paid aide, he/she
‘was more successful in reaching the homebound student. The paid companions
. hgd‘to'ereak through social barriers including disparity in educational
Tevels.’ ’ Cf o P
Finally, as with all tutoring programs the gains made by .the visitor
wotild be greater ‘than the gains made by the homebound. Increased enjoy-
ment through a critical appreciation of T.V. was more likely to be achieved”
by the vigitor than the visited. -
. b . .
(The: implication of Mr. Greenfield's impressions for future courses
and prog?am planning is examined in Section E - Discussion and Implication

of "RESU1ts). - -
The project!s Lead Teacher, Robert Disch, who taught four courses in

the project, provides another perspective. Mr. Disch, whose backgroud is
in Socitlogy and English, taught three courses in Sociology and one on The
American Short Story. Two 6f the Sociology courses were given at United
Neighborhood Housés; the ‘third Sociology course was taught at the CETA
Home-Health Aide Training Program. The fourth course, The American Short
Story course was taught at the Bronx Y.M.-Y.W.H.A. Senior Citizen Center.

N .

&

Mr. Disch had ten years of experience teaching older adults in New York
City Technical College's Institute of Study for Older Adults before joining

. ' -the homebound program. This provided him with a valuable background for

teaching the homebound elders. Mr. Disch submitted the following report con-

cerning the program. .

.

t

' Robert Disch Report on the Elderly Homebound Project
Lead Teacher © Spring, 1980 . <
My weaknesses were those §?und in most of our classroom teachers.
Throughout the course, the ten ency was to slip back into the familiar tech-

niques and methods that brought about'success teaching elders in the past,
and such success did not involve the effort to motivate students (Learning
Companions) to share their educational experience with others. This tend-
ency was especially apparent when scme of the Learning Companions had
difficulty involving their homebound partners in the classroom experience,

3

¥

-




In order to achieve more direct contact with he homebound, I taught
a course in Social Pro%lems to Senior Companions (paid visitors of the J
homebound) at United eighborhood Houses, I modifiéd the traqitional »
format of Ehe‘?roject so that I could visi;’eZ h homebound _student .(there
wére eight) at'least three times during th:;; urse.

- ’ 4 ' . o ‘,3- - .
Without doubt this approach help to mdtivate ‘both Learni g Companions
and"Homebound. - HoweveE, the cost in tiq?ywas‘§o great that thlis approach
was not cohsidered tO/ e economically viable. .

)
f

Inmy American‘§hort Story course, I distributed one or two short
stories weekly to ‘tHe class of Lea ing Companions. These w%re, in turn,
discussed then takén to the homeboynd student, where they were read or
discussed with the Learning Cng?nions. . -

In geéneral, this class worked extremely well, Both the| Learning Com-
panions and the Homebound s§y énts were exicited about the cjlass and the

1level of homgbound particig;tion‘was very high. , <

AN

~

.

The one drawback wag/;hat.éome,of the Learning Companions were hesitant
to share short stories that contained violence or mayhem with the defense-, -
less. (as they saw thémilhomebognd students. When we discqséed these stories
in class, however, gpeir-underStahding was broadened ,and thg;Learning
Companions were usually less reluctant to discuss aspects of the stories
with the shut-ins,/ ‘ . , ’ -

. -/ ' , | .

I have alsd solved this problem by giving the class stories which can

be 'justified on aesthetic grounds but which do not contain the violent
" episodes SO/charact&ristic of modern fiction. gf"

Mr. Disch also wrote the following report on several of the teachers
as part of an evaluation component. -

’

”

~

Report on Teachers R. Disch
Elderly Homebound Program Lead Teacher

Materials for these reports were derived from conversations with -
. ‘Learning Companions and Homebound students, from teachers' written reports,
- class observations, and review of course lesson Plans and other educational
materials. Information was also obtained from conversations with the
staff assigned to the project, and from discussions with social agency .
administrators who participated in the project. !

Despite these eFEOrtq: the following reports are highly%impressionistic.
They should not be considered as in depth evaluations. of teaéh T ability or
potential; with one exception, all of the teachers evaluated iin the project's
first cycle performed extremely well as classroom teachers. %}1 but one
was selected because he or she had many years of successful experience
teaching older adults and had proven their competence in work%hg with the

Institute of Study for Older Adults, New York City Technical ollege.

Prior to the start of the program,‘the staff of the eld riy homebound
program held several training sessions for teachers. These sessions were
designed to provide teachers with detailed knowledge about the goals and
objectives of the project and pedagogical suggestions for chieving them. /

4 o
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{'Unfbrtgnately, some teachers were unable to attend -each of the training
sessions, ’Othepg attended the ‘sessions but did not grasp the conceptual
underpinings and overall goals of the project. o

'Y

. 5 . 5 \ AN
» As a result of staff experience with the first cycle of”teachers?\ug/
) made substantial changes in both methods of hiring and training teachers, -
LB These changes resulted in .greatly improved teacher training in the secdnd
L cycle, ’ co : v
Teachor Evaluations ’ . v ' “

Teacher A:

As a professor of History, Teacher A is a highly accomplished teacher
with years of -experience. ‘His credentials include two books on Africa,

- twenty years as the African History editor for the Encyclopedia Britanhica,
fifteen years with a- well-known university, and numerous. téaching assign-
ments with the Institute of Study for Older Adults. Because: he is -highly

s regarded as a téacher -of older adults, he was one of the first teachers
invited to participate in: the Elderly Homebound Project. The Léad .

. Teacher was“mosg.anxiou§ to have his broad expertise and teaching experi-
ence in the program. The teacher was assigned to ‘direct a group of
Learning Companions, who met at the Brighton Beach Branch of the Brooklyn
Public Library. The course subject was History.

The class wgs an immediate success with the Learning Companions. Within e
two or three weeks the group had doubled in size. Unfortunately, only a
few of the Learning|Companions were conscientiously ‘visiting the homebound.
This instructor gave \brilliant lectures, but his television assignments
were not weil thought\out, He made little effort to motivate the Learning
. Companions to visit th homebound orfto leari jwhat was happening with ‘ 3
‘ * those companions wholdid\visit. He did not visit any homebound students
which was notfa,requfﬁemen~vat that time.

. Teacher” A was not‘invitegggé participate in further courses for the .

Homebound Elderly. It was felt by the Lead Teacher and the staff that,
“while he was a brilliant lecturer, he lacked the personality to motivate

the Learning Companions to<shé$ea;§§i% experience with the Homebound.
. \ R .

$

-

Teacher B: ) {5 :
Teacher B, like the previously described instructor, is an outstanding

classroom teacher. As a prbfessionalfﬁsycho-therapist, her great strength

was in helping Learning Companions to develop heightened sensitivity when

dealing with the homebound. From her wWork in the program, the staff learned

the need to deVelop'bette; methods” of sensitizing the visitors to the

special needs of the homebound elderly. Teacher B taught "The Psychology

4 of Everyday'Life" to several groups of Learning Companions. ‘

-
3
i

In short, Teacher ﬁ did an excellent overall job with the project. Her
one weakness, similar to that which characterized most first cycle teachers,
was to focus her energies on the immediate task of teaching the Learning
Companions and not adequately addressing the needs of the homebound learners.

\
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“ Teacher C: -

v

‘Teacher C taught "Home Gardening" at the Jewish Home and Hospital for
the Aged in Manhattan. The class was designed to provide ambulatory L.C.'s
with skills necessary to help the roombound grow and care for plants.

Given the extremely advanced age of the Home's population (median age
86), this was-an-extremely challenging task. The difficulties involved-
‘motivating this aged population to share a learning experience with
"'roombound" or floorbound" oider people whose mobility was severely

+ restricted. . \ . PS

Unforturately, Teacher C who had Ppreviously been very successful with
the I.S.0.A. as a home gardening teacher, was not up to this challenge.
She did not seem to comprehend the major objectives of the project and
attempted to run a "home gardening as usual class". C

Fey~of the roombound or bedridden participants became actiﬁely involved.

" Teacher C remains a highly skilled teacher of home gardening for older

—adults, but she failed to master the specific demands of this setting.

Taking this episode in conjunction with an evaluation of Teacher A's class,
it is easy to seée that advanced. degrees and publications, and previous
success’in Gerontological education are no-.guarantee that a teacher will
succossfully reach the homebound elderly with educational programs.

Teacher D:. ’ LA

Teacher D is an educational édm'nistrator with a background in coun-
seling.’ He taught a first cycle class givenat the Bay Ridge Public Library,
Brooklyn.’ ’ .

This group presented especially difficult problems because many of the
homebound and the Learning Companions did not previously know each other.
Hence, much-6f the class on "Critical Analysis of Television" - had, of
necessity, to deal with the interaction between the Learning Companions and
the -homebound. . :

“This problem was further complicated by the fact that thé group of
Learning Companions was divided between those who were employed by various
xinds of’government programs to serve the homebound, and.those who volun-
teered to visit the homebound. In general, the homebound perceived the
paid learning companions as "servants". On the other hand, the volunteer

. L.C.'s were perceived as social equals or simply "friends."

, By the end of the week, Teacher D, a skilled group worker, had overcome
many of the conflicts. But by his own admission, he had not been able to
fully initiate the teaching model as planned. In other words, he greatly
helped the L.C.'s to get to know their Homebound Companions, but he did not
make much Progress in helping them to share course content.

From this case we learned that a certain amount of necessary spadework
‘must be be done before the educational process will begin. Even-a highly
skilled group facilitator like Teacher D had to spend much time overcoming
.the barriers of unfamiliarity, mutual anxiety and class differences and
perceptions before formal kinds of learning could begin,

Y
\




Teacher E:

/ Teacher E taughtone class in "Current Events: the Middle East" at .
| Scheuer House in Broqklyn's Coney Island. Unfortunately, Teacher E was.

X . ~ -unable to attend .any of the formal training programs for teachers in the '

: . __~_project.although—she—hadfbeeﬁ~briefed—fhliy*about—the’prb@iﬁirﬁyrfhé79553ect
A Director and Lead Teacher. In spite of this her undérstanding of the

S ’ projects' aims. proved insufficient, ' She ‘failed to ‘motivate the Learning -+°

e Companions to visit thé homebound (who fived in the same building). .
. . . K

CRE T T Iy
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_ While this teacher's performance fell far below our expéctétions,
- ) this proved an experience from which we all learned, and it helped us to

.
-

‘ - greatly improve our methods for screening future teachers. ., :
« \ r'
1 Summary . . o NG . -

: ‘ In summary, the experiences working with these teachers led the staff
: of the Homebound Elderly Project to reshape the. program to achieve the
-following objectives:. ‘ '

1. Improved--screening of teachers. Teackers used in the second cycle
« ‘er.semester of the project were carefully screened for their poten-
: . ‘tial for motivating the Learning Companions to visit the Homebound
3 . v _Elderly. ) : ' L
‘ ) .- 2. Improved training of teachers. After tedchers were hired great =, .
A care Was taken by staff to insure that they were aware of the main -
. objectives of the Project. Attention was also paid to finding the Lo
best ways of achieving tliose objectives. Frequent meetings and Ty
" , discussions with te chers .were arranged or conducted on an im- '
i Promtu, basis. : ‘ \ .

, 'B = Student Responses

! o : |
1
i
‘

i \ Both Learning Compsn ns and homebounqtstudents completed written

o ~&§signments for the course they took. These written assignments were vol-

; witary since some students were unable to read and write or were fearful

: o{‘;esistant about doing $0. These written assignménts were made in response

L. te questionnaires distributed by teachers thit related to the assigned
T.V.\shows or other class content. Many student, who were reluctant to re-

: ¢ o Ply at first, eventually completed these assignments. The homebound ‘students

: often\gid the assignments themselves or with the help of their Learr(ing

; -Companione. . g

: . \ A

: ‘ Students were also asked to write their impressions of courses. The

¢ T following statements were written by Learning Companions- and Homebound °

.. . » Studénts who completed a course in the Psychology of Everyday Living at the

: Bronx Y.M.-Y.W.H.A. Senjor Citizen Center. ) ;

( -Leg;ﬁing Companion Leah G, wrote: ’ ® |

‘ "I want to take this opportunity to put down in writing what I've
. ) teld you (teacher) verballx. This course has made us think in a very
; relaxed manrier,.,

>

¥

; It yés particularly good to have a (homebound) student - who is {
. : ' unable to travel (and come to class,)
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B The woman I worked with (homebound studeﬂt} was éxtreqply stimulapéd
as she had  a weekly goal and locked forward to our weekly sessions, spending

at least two hours disc@ésing the work of the week. .

"I do hope you will have a similar course as a continuation of this one."

'Homebound student Sylvia H. stated: ' \

"I just Qanteq to write a few ‘words to expreSS'my'apéteéiation for
being ‘given the\opportunity to participate in the Psychology class.

I enjéygd working with my learning partner Mrs. G. and discussing
the lectures with her. - ' ..
* . I particularly enjoyed the opportunity to meet the teacher when she
visited us at home. It was such an enjoyable visit and I.would like to
mget with her again." ’

L arnigg;pompaﬁioneEdith‘L. wrote: °

)
-

‘"I must confess. ‘that when 1 joined your group, I had many misgivings
egarding the arrangement with my homebound student. However, as time
oes .on I:am.more ‘ehcouraged, ‘despite the fact ‘that Rhoda couldn't pos-

*

sibly céoperate as much as she would like to. .

\

) ‘Considefing her many. physical handicaps , I am confident that she

' does: t¥y her uthmost. ' I visit her once a week and spend about one-and-a-
half hours. with her which obviously pleases her very much. I always seem
to create .a feeling of “camaraderie"; at first, I listen to her relating
‘her many activities of past years. This always leads up to her asking "so °

what did you learn today and what can I.do (if possible) to be of help?"

) As 7 leéie,qlfalﬁﬁys a§k,"wou1d you like me to come again soon?" .
Please be honest asbout it " Th® answer so far, has always been 'please -
let me reassure you that is is always a pleasure to talk and listen to

you; you-are very interesting !

I find this so gi;tifxing, which proves once again, when one helps -
another he himself-is helped. - ‘

My only frustragion regarding the above is that Rhoda is not always
in a position to watch the recommended T.V. programs, but perhaps that too
will come to pass. (She.does watch when she can.)"

"

Rhoda Z, homebound student., who was visited by Edith L. wrota:

"Mrs. L. has been visifiné-with me for the past few weeks. I must

say. I really enjoyed her company and the conversations - be it about the
program' at the Y - or-about general things which were quite enlightening.
Being that I am practically a shut-in, it gave me quite a 1ift when she
would visit me. She happens to be a sweet and sensible person and our
conversations were enjoyable". ’

’

Learnin Companion Rose L. commented about her homebound student partner:
. 2S2IINg
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of the courses .they -had: taken:
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T ‘asked her how she £&1t about the visits. Her response was that she was
very ‘happy to have me visit and- discuss the lesson with*hér. You must
remember that Mrs. K, as well as other homebound students, are lonely
people who reiish when someone- visits them. ’

\
I do Hope that some bartg of the lessons I passed on to Mrs. K. will
help her physically and mentally." .

¥ °
as . _

In May, 1980, the Institute\of Study.for Older Adults held a
conference.éntitled "Teaching Older Adults: Meetinig the Needs of a New
Generation of Learners." 1In addition. to presenting a two-hour workshop
on teaching the elderly'hOmeggund, a feedback Session was'held to which
students from the -elderly ‘hombound courses wer€ invited. The students

present had participated, in Sociology and. Cugrent Events courses given

bt

.t Canaan Baptist Church Senior Citizen. Center, the Path Program, the

CETA Home-Health Aide Training Program and United Neighborhood Houses.

At this féedbd¢k~session‘students expressed the following impressions
-a student of the Sociology .course at Canaan Bapist connected his
former work as.a’lay preacher with the. projéct's visiting compcnent.
-several students felt the visiting of a homebound person was an

. past careers- (e.g. practical nursing) ..

-students concurred that an -important aspect of their visits to shut-
ins was the personal connection that resulted - thé friendship and
companionship for both parties. . L

-the program was ‘appreciated for -the mental stimulation it afforded
and ‘the opportunity for continuing education that it provided.

-One studght who has been a home attendant for several. years said she

. trusts her judgment more’as a result of the courses. She commented, "I

obseérve more now than when I worked all the time because I understand ..
hore:u\ This student had taken two, courses in the‘ppojéct. Both this
Learning -Companion and her homebound partner found it easier to understand
anc{ participate in the projeéct during the secénd\\course because, the
Learning -C \génion commented, "I had trust in myselfy'

" Another Learning Companion said the course "gives me something to

think about.” The L.Cujs present at the meeting reported they were
answer-to questions about assignments,. an L.C. .explained that they were
voluntary and that she wrote down "the .responses of her incapacitated
homebound client who, although handicapped, was eager \to participate.
L.C.'s also agreed that the television viewing was valuable and that they
discussed T.V: programs in class and later with homebound clients who

" pleased to get.material from. teachers and ernjoyed writing for class. In

had also wétched'thé,éh&ﬁs. '

v

As frequently happens in such feedback sessions, the majority of the
comments were positive. It is our hope that”as students feel that critical

commertts will not jeopardize the continued availability of courses they will

share their critical viewpoints and help us improve future courses and
programs that we develop. :

\ - . 4 9
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v P"After going~pvg?;;he last lesson,wiéh my homebound studént,(Ruth K.,

extension of the kind of help to others they had provided in their -

r




VALUE .OF THE HOMEBOUND ‘TEACHING METHODOLGGY IN TEACHING' THE
ROOMBOUND OR FLOORBOUND “RESIDENTS IN HOMES FOR THE AGED.

.

.C.

- The/following report, prapared Dr. Petet Oppenheimer .is a
" discussion of the value of 'using the jpbound'teaching‘hethodo;ogy to
reach roombound or homebound residernts n chomes for the'aged. The
report rié:fers’ to an Elderly Homebound; Advisory Committee: Meeting held on
Décember 14, 1979, at which we had schedu ed_an extensive discussion on
i%hé:vglué:aﬁa~plag¢,ofg;hig*prpgfgm in nuring home settings. StafE
from the :nursing homes who participated in. his project were invited ‘to
-the meeting. . The nursing homes represénted ¥t the advisory meeting in-
scluded. the Jewish Home and Hospital f£or Aged, Isabella ‘Geriatric Center
:both in Manhattan and the: Hebrew Home for .thelAged in " erdale. Teachers
Mary- Noone and’ Dr. ;Mary: Noberini, who taught.-courses z th?se homes; also

“.attended "this ‘meeting;

‘History.of Ugiqg;;he‘ﬂomebound'Méthbdolggy in Homes for the Aged
\ When ‘the methodology we, are using.tp reach and teach the homebound
, elderly was first developed, no-thought was given to using it to-teach
) rQSigeﬁt3vih:nﬁr#ingfhbmesfand*hospitg;s for the aged. Early in 1978,y
‘there -was‘no- consideration of this population in. the grant -applications
made to the Administration on Aging; the New York State Department of -
‘Education or élsewhere. -Only after the grant -had been received and pro-
‘grams were being-discussed with so¢ial agencies did this possiblility
arise. ‘ . : '

Jo—
.

~

.
. .

* The Instituté. of Study for Older Adults (1.5.0.A.) had taught Liberal

‘Arts courses in nursing. homes for eight years, starting with a program

at ‘the Central {House of the Jewish -Home and Hospital for the Aged. When
thgvac;ivity'd}feétor‘of*theihome, Dr. Paula Gray, heard of our plans to
teach the homebound through the use of Learning Companions, she requested
‘that theiJewigh H§m¢ and Hospital be included in the program. Dr. Gray
argued ‘that there are many older adults in this home capable of partici-
pating it class who are too depressed or- physically handicapped to leave
their rooms ‘to take courses. in the auditorium. These she designated as
roombound -0t £floorbout:d elderly. T /

. . . Lo

, The staff of the I.S.0.A. and the Jewish Home agreed that Learning
Companions (L.C.'s) could probably be found among those residents who were
former I.S.0.A. students at the Home. Also, if continuing education

courses cqﬁld'bé brought to the roombound at the Jewish Home, we could
' probably stimulate and enrich their lives and possibly encourage them to ] -

participate in additional activities. We, therefore, planned courses at :
the Jewish Home and Hospital, and hter at the Isabella Geriatric Center
and Hebrew Home for the ‘Aged. '

JOp
- . (e

The first course in“Qardening at Jewish'Home ran into immediate
prleems. ~The teacSer worked with the Learning Companions (more mobile
residents of the Home) who took the cuttings, seeds, soil, pots and other
materials to the rooﬁbqund students. We felt that the activity of plan- .
ning and caring for the plants would have a stimulating effect upon the . Th
homebound and that both homebound and.Learning Companions would be en-
couraged' by the -growth and thriving of the plants. Unfortunately, things
did not work out as planned.: Few Learning Companions were really )

-
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interested in working with the roombound. The staff on the floors did not
-understand what we intended and the activity staff did not become involved.
They were inadequately briefed,and were.often involved elsqhhere; few of
the roombound had a sufficient understanding of the program and many were,
at best, disinterested. It was also difficult to cdordinate arrangements
to bring thefﬂone's residents{to\a central floor each week for class.

The teacher, too, was frustrated' by the lack of contact with the roombound
students. However, in spite of all these difficulties, many of the Learn<
ing- Companions shared ‘the Gardening course with residents and continued

to do long after the nine-week course had ended.

The best that can be said of the course was that it provided a | '
learning experience for the program staff and the Home's activity staff.
During the course, Dr. Gray met with Joan‘Delaloye, Project Director, and
Robert Disch, Lead Teacher, to discuss the future of the program. They
decided to try additional courses with a new format taking into consid-
eration that: . ) ’

1 - Future courses would have greater intéllectual content and less
“activity. * The residents most interested in past I.S.O.% tourses
found"the ‘intellectual aspects most important and were more inter- {
e§ted in working with the roombound in this area. Also, since -1
depression, rather than physical disability, seemed to be keeping
the roombound from attending regular classes it was felt this
type of course might be more effective in stimulating roombound |,

. students.

2 - The activity staff of the Jewish Home and Hospital ﬁpuld be given
a role in bringing the Learning Companicns to the flbors. Staff
would join the Learning Companions in class and accompany them to
the floors to meet with floogboundigesidents. Staff would pro-
vide encouragement, support and continuity if Learning Companions
could not make a class or a floor visit with roombound students.

e Jewish Home in Relaxation-Human Be-

: group of about seven Learning Companions
(L.C.'s) attended this class weekly in the Home's auditorium. Several

. staff members came to each’class Wit e Learning Companions so that they
- could lateér assist g;C.'s'in sharing course materials with the roombound

The next course offered at
havior reflected these changes. ..

residents. - Twenty-gight roombound -participated. L.C.'s and staff members
held a weekly group meeting on their floor with the roombound who were ]
- participaying in the ¢tourse. They met in the recreation rooms that are f
located on each floor. These group meetings were easier for L.C.'s ﬁhan
person-to:person -meetings with the roombound because they eliminated' the
strain ang pressure on L.C.'s of conducting an individual discussion with

a roombound resident.” The group meetings also stimulated discussion and
ideas. Also, if.the L.C. was ill or too fatigued to.handle the session
alone, the staff member assisted in initiating and carrying on the
discussion. . ' ;

-

Our experiénce with this methodology in the Hebrew Home for the Aged
was somewhat similar. However, the conclusions reached were quite dif-
ferent. A report by Dr. Mary Noberini who taught a cocurse at the Hebrew
Home can be found in the appendix. The Hebrew Home has a far greater

LY
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l . ‘ ndmber of health-related be&s'cbmpared to skilled nursing beds than does = -
«+. | the.Jewish Home. and Hospital for = L. y

, ~ In discussing hgi report at the December 1 ». 1979 Elderly Homebound
AdVisory Committee Meeting, Dr. Noberini said she visited all of the
- roombound -who registered for the course:. With two exceptions' Dr. .-Noberini
found that her s udents' mental health was moré of a serious problem
than their physical health. “All were physically able to come to class e
, but if they did need assistance it was ‘available from staff: Motivation,
. not illness, was the determining factor in attendance. Dr.j Noberini '
found: those who did not come to-class wére interested in her personal
R visits to them but not because of.her presentation of subject matter,
: . Rather it was the personal contact that had the most ‘appeal to them.
. She”felt it-was too much to expect that the nursing home residents, often
frail and {11, would visit roombound residents, and share the course.
Also, to adequately train the Learning Companions todo so would be very
time consuming. . P _ .

14

-

[} H « . !
Howeverf{pr. prerini'poinfed out that in spite of these difficulties,
three of her nursing home students are now attending the college Emeritus
" i . program conducted at ‘Mt. Saint Vincent College located near ‘the Hebrew
: " Home. The Hebrew Home provides transportation for these elders, and the
- Mt. Saint Vincent College library has worked out a system permitting pick
] ¢ | up and return of books and materials needed by students for their courses.
Because. she regards the results with roombourid students who axge frail
and often quite ill to be diSappointing, Dr. Noberini recommended courses
! be directed to those residents who are hmreyqobile and well. {Sh? and
; Rochel Berman, the .Hebrew Home's Director of Volunteer and Community
Affairs suggested use of a "buddy system" where students attend class as | S
a team, sharing materials with each other when one partner is unable to

[

¢

. attend due to iylness: -
. “ !

As a result of Dr. Noberini's report, it was decided that rather than
held a second course at the Hebrew Home where L.C.'s would visit the
roombound, a course using the buddy system would be offered instead. The
students requested a course in "Parallels in Black and Jewish History" .
which was team taught by ,a'Black and a Jewish historian. The course was '
; ..* . '~ highly successful. Co s

- Dr. Paula Gray disagreéd with Dr. Noberini's and Roche] Berman's con-
clusions as to the value of continuing education for the institulionalized
roombound elderly. Dr. Gray pointed out that the first course-at the
Jewish Home and Hospital also failed, but that the second course had been
successful. There were a number of reasons for this turn around.

. ) %he activity staff at Jewish Home and Hospital/for the-Aged was ag-
a __signed to work with the teacWer in the classroom and on the floors.

2 - The hospital staff on the floors was briefed on the program.

3 - The teacher was more suitable for the methodology. Rather than
. being a charismatic individual, the teacher was a technician who
carefully prepared the Learning Companions. It is necessary to
) teach the Learning Companions methods for teaching their peers.
: " As much time must be given to this as to the subject matter.
- ’ I ' s
. . , =0
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- ) . Dr.‘E¥%y stressed-that we have to train our teachers in new
techniques for teaching Learning Compdsiions.- We have a great
deal to learn before we can properly. instruct our teachers.
This is an important area for further study.

L e

&

. ' 4 - The roombound. we want to reach.at the Jewish Home will not‘cone
down to class. We must go to their rooms. A parallel is found
in the older adult who will not come to -the college, but will
. take a course and become an avid student if offéred courses in .
- the familar surroundings of a neighborhood senior center. Coursqs\\\;\

, on the floor must begin on a non-threatening level gradu
. ) moving the older-adult up the socidl interaction ladder. rven- u
tually, we hope that residents will come down to classes. \\\\
- r

S - The students want an outside authority. Teacher visits to the
floor- are, therefore, very importanﬁ. The teacher should spend
an hour with the Learning Companions and one hour with the
students on the floor. .

c . 6 - The second course .in Relation/Human Behavior reached 100 resi T
«dent$ in ine hospital. Thesé are excellent results, =~ =
: . g
. 7 - Based on this experience, Dr. Gray sees great hope in reaching . i

the depressed and mentally ill elderly. However, as a former
\ community worker, shebelieves that this projects' ‘implications' !
' for the homebound elderly in the community are avén more important.
\for the institutionalized .aged. ! -
\~ v ',’ . ? )
\ . . A . . . 4
At the Advisory Committee Meeting, teacher Mary Noone and Leslie .

Foster, Diiectgr of Volunteers/at Isabella Geriatric Center made the

g,

following points: ©F ' .

w . - - ! N ’

i <We .must be careful in setting our' goals and expectations. ‘If y
N : bringing a collegée course intact to the frail elderly, homebound . N

or roombound, is our purpose, we shall .fail. However, if we hope
to motivate the students we can succeed.

. -The first course at Isabella Geriatric Center had significant pro-
- L blems. When we lowered our content expectations in the seqbnd —
: course, while still requiring the Learning Companions to visit the

homebound, the course was more successful. :

. \

- - * / [ y « ' .

[ Co -The teacher is important, The best teacher may be a special educa-
- tion teacher or a teacher for the disabled. This is more important
“than knowledge in a particular discipline. -

-Isabella Geriatric Center learned a great deal about their nursing
home population from this course. :

-The nursing home staff should be involved as much as pdssible. We
were able to overcome many of the problems encountered in organizing

. « and carrying out courses in nursing home™ settings because of the
i involvement of committed and experienced staff members. In- each of __
i the three nursing homes in New York City where we gave courses,.the P
A s .
,
i
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- staff willingly shared problems with us and sought soluticns to _ -~ i
: = them. When it was necessary -we conducted joint me_éti.ngs with -,
+ ., " . the nursing home staff, teacher and project director to find a
' \ . better method..to yveach Learning Companions or reach the roombound
. students. We were noc afraid to change direction and try new ’,
Tt . . methods. ° 4 ‘ N . e
. 1 'i ¥ ’ Ed
Where we conducted courses ‘in the community with, for example, Ll
. ’ “senior citizen centers such modifications and improvements in courses -
LT ~ k were. not always-possible. Senior center staff .often a{reagy over- '
t ' burdened.had neither the timé nor th resources at their disposal
P . to work with us to ‘modify the proble s that surfaced. Thus, the ‘ §
R > . college staff would-have to intervene; -sometimes too late, and “
! , often with ihsufficient knbwiedge of the center and its members to /
N recomend appropriate changes. . . : v, «
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V. Discussion and lmplicj%ions of ‘Results ‘

A.  Significance of the Rés:}%s . - ;

O . N

1. Teacher Reports, ™.

: . ® r .,

a. In Section 1V, "Results", Linda Black reported on four of the
homebound students sheé visited. The visits exemplify the positive
effects that can result from a teacher's contact with shut-in students.
The visits had a significant impact on the homebound not only because
of the .intefest the homebound felt was shown in them but becaus .they
felt a part of something. It is difficult for shut-ins to feel part of
' an educationdl experience_when they are at home alone and do not relate

’ to other.students. The visi.ts gave the homebound an opportunity to

have their view shared with others through their Learning Companion
partners. Ms. Black used these visits and her discussions with shut-
ins creatively. She incorporated suggestions made by the homebound in
class discussions and brought articles and other memorabilia given her .
by the homebound to the Glassroom. Ms. Black felt strongly that thp ‘
written comments of students ought to be appreciated by others espe~
cially younger people. \xhis led her to!contact a high school and an .
integenerational curriculum program on Staten !sland. These programs
enthysiastically shared the writing and thoughts of our elder students
withe their younger students. This development gave older adults the
feeling that their work and thoughts were valuable to others and had a
positive effect on their feelings of self-worth. It also gave younger
students an appreciation of the values and perceptions of the.older
generation which today's society, with its loss of the extended family,-

. 5o often does not provide.

e

. b. Richard Greenfield, in his report in Section !V on the Critical
" Analysis of Television course he taught at the Bay Ridge Branch Library
in Brooklyn, found that the.social distance between the homebound and
visitor tended to havzs a detrimenta! effect on the learning and con-
sequent sharing of information that took place petween them. Learning
Companions who were paid to perform a service for shut-ins had djf-
ficulty making the transition from a “'service" role to that of Y'co-
-learner'' or '"equal' of the shut-in. Many of the homebound in this class g

iy »
were unable to relate to L.C.'s as equals. Mr. Greenfield felt that

; . greater success could -be achieved if there were basic similarities be- )

i - tween the visitor and homebound student. .

At first, this knowledge led us to suggest that social agencies/) -
more carefully match L.C.'s and homebound considering their common

H interests and digparities. However, it soon became apparent that this

i would be a monuméntal, if not unjustified, task. Instead, we began to

; see the relationship between L.C.'s and homebound as that of equals ,
rather than viewing L.C.'s as ''teachers' and homebound as learners''. .
In some classes students referred to each other as 'co-learners'.

During subsequent orientation sessions, L.C.'s were encouraged to view

the shut-ins' life experiences as valuable ones that could be -elated

to the class. They were also urged to encourage the homebound to take

a more active role in the learning process. .

“en
>




-50-

In courses/where visitors - were paid to perform services for the :
— homebound, our experiences were ‘quite different from those experienced o
by Mr. Greenfield's group. From the latter group we daw that it was ,
not :productive to combine pald and unpaid L.C.'s in the same class-. o~
-~ In the other/ three groups wher we_taught paid-Learning Companions,
namely, United Neighborhood Houses, Project Path and the CETA Home
Health Aid Training Prograni; we did not encounter the problem of social
- ) distance. Perhaps the reason lay in the differences in the communities .
> . where,the courses were guven, and in the training the L.C.'s had received
from their employers to perform services for the homebound. In any case
. the problem does not appear to be as serious as lt did at first, but will
PR require further study.

c. Robert Disch, who taught four courses in the homebound program
initially found it difficult to motivate L.C.'s to visit and share ‘

- _course content with the homebound. This led Mr. Disch to try.a new

) teaching approach-a tutorial model-where he visited each of his home-
R . bound students at least three times for the duration of the course.
o This enabled him to focus sharply on the interests of the shut-ins and
W to- observe the L.C.'s as they interacted with EZe homebound. While it
: ‘would not bempossible for every teacher to do is, it enabled Mr. Disch
; to better understand his homebound students. He communicated this
knowledge to other teachers in the Teacher Training Seminars he subsequent-
ly conducted for the project :

In his course at the Bronx YMHA on The American Short Story, Mr.
Disch had Learning Companucns discuss jn class the problems they en-
countered with shut-ins. When students were reluctant to share a short
story with their partners which they felt would:be upsetting, Mr. Disch
encouraged students to discuss their fears. He also found areas of the
story that could be discussed. He and the students chose short stories
that best reflected students' interests and concerns.

2. Student Responses—

It has been apparent both from the written and verbal comments of
the college's elder students, that participation in educational programs
. ‘ can have great significance to older adults. in addition to learning to
- master new subject areas, Learning Companions in the elderly homebound
program developed relationships with each other and with elder shut-ins.
One L.C. studying Psychology of Current Events at the Church of the
Master Senior Center in Harlem, remarked that since her husband's death
she felt lost and alpne: The course stimula;ed her, she said, and en-
abled her to think beyond herself and her grief to help someone else.
Another student, recovering from a breast cancer operation, said involve-
ment %o the ‘course saved her from deep depression. In spite of the
nyherous obstacles and difficulties faced by Learning Companions they
were willing to learn and to transmit that learning to others; they agreed
to visit shut-ins in their neighborhoods and to risk beginning a relation~
ship with an ill or lonely shut-ins.
Many of the homebound felt some relief from their ills and loneliness
through their participation in the project. They were encouraged both
by the social aspect of the L.C.'s5 visit and the opportunity for mental
stimulation. While we can not meagure whether this program prevents the

A
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institutionalization of shutins, we have seen that it can have enormous
physical and méntal benefits for the homebound and visitor alike.

3. Value of the Project in a Nursing Home Setting

of the_EEVenLy~thrée courses that have.been offered in the Elderly
Homebound Program since September 1978, 17 courses have been given at
nursing homes and hospitals for the aged. !n most of these’ courses, the
more mobile residents of the nursing homes shared the courses with room-
bound or floorbound residents who were Grable physi¢ally and/or emotion-
ally to come to a central meeting room for class. However, in three of .-
the courses; elders from the community shared the course withsnursing
home residents. o

JRISRRRION —

As reflected in the reports of two of our teachers and the analysis
of the value of using this methodology in nursing home settings, we have
learned a number of important things. Almost all the residents of a
nursing home or hospital for the aged are roombound. Many are-seriously
ill, have limited mobility or may be depressed. In view of these factors, °
it may be unrealistic to expect that an elder nursing home resident can
and will visit floorbound elders. We may have to modify our goals and
expectations in these settings.

‘We found, for example, that it is quite difficult to use television
effectively in nursing homes unless residents have their own T.V. sets.
Even when they have T.V.'s, a nurse or staff member has to make sure the
dial is set to the right station and turn it on if the resident cannot
do so. Staff in these homes are frequently burdened by constraints on
their time and cannot be expected to follow up on these matters. It is
more difficult:to use a televisioh on the ward if the majority of viewers
do not want to watch the "assigned'" T.V. program. Hospital hours, in-
cluding bedtime and meal times as well as students' frequent doctor ap-
pointments may also make it almost impossible to watch programs offered
at prime viewing hours. Thus, we have kept T.V. viewing to a minimum
in these settings or have eliminated it altogether.

Ay

This has resulted in the need for very clear course outlines and
class discussions which L.C."s can transmit to roombound residents with
a minipum amount of difficulty.

We have also introduced ‘a new method of teaching in nursing home
settings based on our experience,at the Hebrew Home for the Aged in
Riverdale. In-view of the residents difficulty sharing a Psychology
course with roombound residents, the teacher and activity director of
the Hebrew Home suggested trying a 'buddy" system approach. Using this
system, students attended class with another resident--a ''‘buddy ' whom
they had chosen or to whom they had been linked. They agreed to share
course material with one another if one\paxtner was unable to attend
class. Even if both attended, they met outdide of thes classroom, before
the next session, to discuss the class materfgl. This method worked
quite well at the next course given at the Hebrew Home in "Parallels in
Black and Jewish History''--a topic chosen by the residents. The majority
of the residents are Jewish and sought improved communication with the
Home's nursing staff which is largely black. Using the "buddy system',
this course was well-received and attended. Another effective approach
in nursing home settings is the one adopted by the State University of

[‘:"1
u




25 S U Oy

- 52 -

New York at Albany, one of five educational institutious participating
in this project under funding from the State Department of Education,
Title |. S.U.N.Y. Albany used elder community volunteers as learning
companions to share courses with nursing home residents. ‘This may be

a much more realistic use of this program in nursing home settings since
It recognizes the limitations of the nursing home residents and accepts
the fact that many, if not most of the residents, are themselves '‘room-
bound''. Too, it offers the potential of educating the community about

. the needs of nursing home residents and may dispel some of the stereo-

types and fears commonly held about nursing homes and their residents.

Still another variation on this methodélogy in nursing homes is
the model used at Jewish Home and Hospital for Aged. Here staff at-
tended class with the residents who were Learning Companions. tlater
staff sat in on the sessions that L.C.'s conducted with groups of floor-
bolind patients. -These sessions were conducted for 30 to 60 minutes
weekly for the course's ten week duration. This "team" approach les~
sened the pressure on'L.C.'s for conducting a one-to-one discussion with

a roombound student and' provided L.C.'s with support from staff members.

A further benefit was that more ideas and student input were generated.

A student in teacher Mary Noone's Psychology class at lsabella
Geriatric Center said that she had become more indeperdent as a.result
of participating in several of the homebound classes. Speaking for
herself and the class, this elder student said 'we're learning to do
things for ourselves'. Leslie Foster, Coordinator of Volunteer Services,
at Isabella Geriatric Center, stated that the relatives of patients who
had taken courses had highly praised the program and insisted on knowing
when the next cburse would be given. When the first course ended and
there was uncertainty about whether there would be funds for a second
course, the relatives were concerned and wanted reassurance that the
program would continue.

) We will continue to use and develop a variety pof approaches in
nursing homes. |t may be necessary to design a different methodology
for each situation. More likely, we will find that we can meet most
needs with three or four basic teaching models. The use of this
methodology to teach older adult$ in nursing homes and hospitals re-
quires further innovation and evaluation.

B. Problems Encountered

Because of the success we experienced in organizing two courses for
the elderly homebound in our 1975-76 pilot project with United Neighbor-
hood Houses we had not anticipated the organizational and administrative
challenges that would have to be overcome in setting up courses during
the project year. ’

In the pilot study we wcrked cooperatively with United Neighborhood
Houses, an agency with a well-organized friendly visiting program for
shut-ins. It was relatively easy to organize courses with U.N.H. since
they hyd identified both elder visitors and shut-ins and had matched
them sutcessfully.

’

tn contrast, when we approached senior citizen centers and other
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social agencies at the project's outset in 1978, many were enthused and
interestéed but were unable to participate. Often thesé agencies lacked
sufficieﬁt staff time and resources to help recruit elder students for
courses, to link L.C.'s with homebound and to complete any necessary
follow-up work. Few had friendly visitor or telephone reassurance
programs organized for shut-ins. As a result, potential students had

to be recruited from senior center membership, church groups and other
communi ty groups. Much of this work was done by New York City Technical
College staff. After weeks of intersive work with an agency, we would
occasionally find that a course couid not get off the ground. While
time was lost in these instances, insight was gained on how to deal with
particular organizational problems and eventually reduce or eliminate
them.

We also faced gifficulties recruiting elder students for courses
(both L.C.'s_and hffmebound). Some older adults were unable or unwitling
to commit themselfes to visiting a shut-in for the duration of a ten-week
course. : '

We found that elderly_people in big cities are often afraid to
leave their homes because of their fear of being criminally assaulted

or having their purses snatched, or pockets picked. In this sense, they

felt more "'crimebound" than homebound.

In many cases, because of the urban reality of muggings, Learning
Companions were afraid to visit Homabound Learners. We found that pair-
ing Learning Companions,alleviated some of this fear. Assigning Learn-
ing Companions to their own neighborhoods was also helpful. This saved
travel time and expenses as well.

Some of the homebound were too ill to participate fully; some fear-
ed having an L.C., whom they often did not know well, visiting them while
others were not sufficiently interested in the classes. Some homebound
live in high-floor walk-up apartments, making it difficult for L.C.'s
to climb the stairs to visit them. We have realized the importance of
social agencies carefully screening the L.C.'s and homebound who par-
ticipate in the program. Does the L.C. fully understand his commitment
to both take and share the course with a homebound elderly person? Do
the homebound have an interest in an educational program? Have they a
television set? Are they emotionally and physically able to participate?
Such screening leads to more stimulating, productive classes. . ’

These problems made us aware of the unique and important role played
by social agencies in bringing this program into fruition. Social
agencies know their senior populations best and need to take an active
role in identifying potential students. They also provide encouragement
and support to students after they have joined a class.

It was often difficult to recruit Learning Companions because of
the lack of compensation for travel and lunch. In the second year of
the project a transportation stipend was provided to cover part of the
cost of the L.C.'s visits to shut-ins. If classes were held at the
senior center, older adults were able to get their lunches as usual.
This eased the economic strain for those living on fixed incomes, and
helped Learning Companions feelﬁcompensated for their time and effort.
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Learning Companions sometimes found it difficult to communicate
with homebound clients. This takes a sense of confidence and comfort
that takes time to develop. Some Learning Companions gained this self-
confidence during the course but others never overcame their initial
discomfort. It is important for teachers to continually support and
encourage Learning Companions.

Many were afraid to fail. We tried to |mpress upon the Learning
Companlons that they were partlc1paqts in a unique and untried ed-
ucational experience where tigere is no real failure. 'The problems
encountered in each course helped us to refine the methodology, im-
prove teaching techniques and alter recruiting efforts. Teaching shut-
ins is challenging and requires overcoming many obstacles. Any effort
brings some reward to th& Learning Companions and homebound students.

Perhaps -the most difficult aspect of the Learning Companion-Home-
bound Learner relationship was the Learning Companion's’ fear, often
expressed, but more often assumed by us, of over-identification with
the hopelessness and depression of many of homebound learners. It took
care and commitment for both Learning Companlons and homebound learners
to perservere.

Hindsight has shown that we needed to provide more formal recog-
nition for our older learners. While individual graduation ceremonies
were held at each course site, a more formal graduation ceremony in-
cludihg a lunch or dinner woulid have brought a greater sense of pride
and accomplishment to the elders who participated. Special arrangements
could have been made to transport at least some homebound students to
such an event. ,

While television often provided a varied and productive tool to
teach homebound students, its use,led to occasional problems. Some-
times there were program changes with little advance notice, making it
difficult for teachers to plan. Television sets broke and were not
repaired quickly. Some students went to sleep early, before programs
were aired and others could not be budged from their favorite shows.

We found that a few of our teachers lacked the sensitivity and
awareness needed to teach a seen (L.C.) and unseen (shut-in) student
population and to provide the continual encouragement and preparation
L.C.'s required to learn how to transmit what they were learning to
shut-ins. Therefore, we became much more selective in choosing
teachers, selecting only those who were flexible and who could alter
their teaching styles as needed. Teachers who were comfortable with
a discussion rather than a lecture format were also preferred.

One of the unexpected outcomes of this project has been the dis-
covery that some older’ adults were so stimulated and encouraged by
participation in an educational experience that they sought to further
their studies. In a Sociology class given to home health aides through
a CETA training program, 40 older adults registered for New York City -
Technical College's High School Equivdlency program following completion
of a course in the elderly homebound program. {n addition, three
nursing home residents who studied Psychology at the Hebrew Home for
Aged in Riverdale enrolled in Mount St. Vincent College's, ''College
Emeritus Program''. These students were transported to the college in
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a van provided by the nursing home. Special arrangements were made with
Mount St. Vincent's college library for students to obtain needed
materials and books.

The implications for theory and practice are clear. Older adults,
regardless of age, can and do desire to learn. One L.C. described this
desire as a "thirst for knowledge''. The stimulation and e;ercise for
"the mind provnded by thinking, reflecting and reaching beyond one's
daily concerns is especially important for shut-ins whose everyday lives
are constrained and restricted. Shut-ins need and deserve options to
isolation and Ionellness if they so choose.

One of the most lmportant things learned from this project is that
colleges and social agencnes can imaginatively combine their separate
resources to provide unique programs for elders; these resocurces often
complement each other and can be used to reach greater numbers of elders
than might otherwise be served.

As the birth rate declines and our elderly population increases,
more and more older adults are living, Ionger and ‘are frequently alone.
Since only 5% of the elderly populatlon is institutionalized, most older
" adults are self-sustaining and live in the community. Involvement in
projects like the elderly hcmebound precgram gives shut-ins visibility
and acknowledgement by the larger community. Instead of feeling and
being useless, elders can participate actively, give of themselves,
learn, change and grow.

It is important for the State and Federal government not to lose
‘the impetus fostered by the concept of life-long-learning. We must
struggle to maintain programs that promote hope and life for the elderly;
programs that tap their spirits and resources. Since funding for such
programs is often temporary, alternative funding sources and the means
to institutionalize these programs must be found. Private corporatlons
and foundations must also be encouraged to support the work started in
these areas. Social agencies and their advisory boards and funding . .
sources must be urged to support educational programs that can brighten
elders' lives,

¢
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Vi. Summary .

Since 1978, New York City Technical College, working cooperatively
with five educational institutions throughout New York State, has or-
ganized seventy-three courses for the elderly homebound. These courses
have reached 1,445 elderly including 667 homebound and 778 Learning
Companions. We have tralned 39 teachers in methdds of reaching and
tedching the elderly hcmebound and have developed cooperative relation-
ships with eighty-six social agencies including senior citizen centers,

. church groups, "Y's", and nursing homes and hospitals for the aged
among others.

We have conducted a wide variety of courses in varied disciplines.
The courses given have used a unique tripartite methodology consisting
of Learning Companions, homebound students and teachers. Television is
used extensively as a teaching tool along with radio, poetry and other
materials. :

L

In organizing these courses we have found it is essential to develop
cooperative relationships with social agencies in the community who
", assist in the recruitment of elder students and provide sites, without
cost, for courses. In spite of the numerous constraints faced by these
agencies, including limited resources and lack of adequate staff members
3nd time to handle administrative matters, we have found there are
social.agencies that are willing to overcome these problems and that
welcome the opportunity to combine resources with a technical college

for the benefit of elders.

We have organized courses in three distinct seftings in the com-

vmunity. The first setting is in senior citizen centers, libraries,

"Y's'', churches and similar agenciés where Learning Companions are

usually volunteers. These L.C.'s aré interested. in taking non-credit

tuition-free courses and are willihg to engage in a peer teaching ex-

perience that is, learning and sharing knowledge with elder shut-ins.
The second setting is in social agencies where older adults are
paid by social agencies to perform a variety of services for the home-
bound including home attendant services, friendly visiting and home-
maker services. Through our courses, these elders augment the skills
they have already acquired in working with homebound populations and
often improve and significantly change the quality of their commun-
ication with shut-ins. Learning Companions' relationships with shut-
ins have often become more meaningful. " )

In the third setting--nursﬁng homes--we have tried a variety of

" approaches. These have included: 1) having more mobile nursing home
residents (L.C.'s) ang nursing home staff take gcourses together and
share course material with groups of floorbound residents, 2) having
residents (L.C.'s) share courses with roombound on a one-to-one basis
rather than sharing teaching with staff, 3) developing a '"buddy
system'' where two residents are paired and attend class together. If
one resident is i1l the other shares relevant course material with the
111 partner. |f both attend class they continue to meet outside of
class to reinforce and discuss what they have learned, and, 4) having
elders who reside in the community take courses in nursing homes which*
they share on a one-to-one basis with an assigned roombound or floor-
bound nursing home resident. .
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The approaches in-each of these settings has problems and advantages.
In using volunteer L.C.'s from senior centers and similar organizations,
we have found that older adults who rarely participate in educational
or group experiences can acquire hew learning and communication skills,
gain self-confidence and strengthen their own learning through discussion
with the homebound.' Except for a small stipend these elders’are not v
compensated for their involvement with shut-ins--an involvemeqf which
is often challenging and difficult. ‘

\
N

In using Learning Companions who are paid by other agencieg,for
services performed for shut-ins, there may be a greater incentive for
dealing with problems that arise in visiting and sharing courses with
shut-ins. These older adults can tap already existing skills that may
facilitate achievement of our goals while adding a new dimension to their .

relationships with the homebound. .

The possibilities in nursing home settings are varied. In someé
cases elder residents welcome a teaching-sharing role while in othqf .
cases the use of ''buddies' is more appropriate.

1

An exciting prospect in nursing homes is the use of oldér community
volunteers who take courses in nursing homes which they share with room-
bound residents. This approach has the advantage of making.members of
the community more aware of nursing homes and their residents’ needs.
It may facilitate the‘growtﬁ and development of future visiting and
volunteer programs within nursing homes by community residents,

In predicting the factors that contribute to the success of a course,
we have found that the choice of the course subject is most important,
followed by the’ cooperation of the social agency, teacher selected and
lastly the site where the course is held.  The topic older adults study
should be relevant to their needs and 1jves. Whenever possible elders.
should select the subject studied. Proof of the success of this approsch
was clearly seen at the Hebrew Home for Aged in Riverdale where older
residents chose ''Parallels in Black and Jewish History' as their course.
The class was well-attended and participation was high. Although it is
more difficult and takes considerable planning and time, the homebound
should be given the opportunity to select thz course along with the
Learning Companion. When we started the program we found it best to
limit the choice of courses and often chose the course ourselves, We
found it too difficult to initiate a new program, recruit students and
then expect them to select a topic without any familiarity with the
project and its aims. This is especially true for seniors who have
been removed for some time from educational settings and .who seek some
direction. However, once a program is accepted by an. agency or center,
it is educationally advantageous for students to select their own
courses, ‘

g In fact, whenever we have offered a group 3, second or third course,
the course has proven more successful in achieving the project's aims.
By then students and agency staff have a moré thorough understanding of
the project and their respective roles and appear to get much more -out
of the course. In addition, L:C.'s visit shut-ins more regularly and
and are more comfortable sharing knowledge with the homebound.
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As indicated earlier, the agency contributes greatly to the success
- or failure of the project by the support and flexibility shown and their
) willingness or ability to devote staff time and follow-up to the prOJect.

d The teacher selected has an impact on the course's success partic-
: ularly in regard to his/her ability to motivate students. Teachers
! from a wide variety of disiplines brought a creativity and freshness to
teaching approaches and possibilities. , :
Finally, we found. the course's site to be of least importance to e
the course's overall success. Accessibility is, of course, important
. to students but they are flexible about the physical limitations of
course sites including room size, seating, etc.

Through the questlonnanre distributed to a small group of elder

. . students, we learned that the Elderly Homebound Project has had a ]

‘ positive effect upon elders' feelings of life satisfaction. Students
also reported a preference for more contact with their reiatives and
indicated they tend to see friends more frequently than relatives. In
the Elderly Homebound Project quite a few older adults shared the
course with relatiVves which potentially could meet their needs for
greater contact with families. Some older adults shared courses with
friends and neighbors which could, also have a beneficial effect upon
shut-ins by allowing them more and closer relationships with individuals "
in their neighborhoods and by the creation of an "extended family" network.

A. Significance for Practitioners, Administrators and Policy Planners

Practitioners
Practitioners working with elderly populations or volunteer groups
should consider that:

1. Older adults have a strong desire to continue learning and growing.

2. Recruiting is the heart of this program and requlres skill, time and
a considerable amount of follow-up.

3. Older students will need continual reinforcement and support to stay

: with the program and continue visiting shut-ins. Homebound students
need encouragement to continue despite poor health and other debil-
itating factors.

L., Students must have a clear focus and understanding of the goals and
aims of this project.

Administrators

Directors of social agencies, senior citizen ®enters and similar
agancies should consider the following factors in planning a similar
project:

1) A flexible staff is needea to handle the often slow process of re-
cruiting, contunual follow-up required and snags that wil! develop.

€1




; A flexible staff is vital to the project's success. Teachers must
: be fleg!ble, sensitive to students needs and able to vary their .-
o ’ ' teaching approaches to meet the groups' educational needs.

3) Finding alternative funding sources is essential once grants are no
longer available.

g

Policy Planners

-

State and government representatives who plan b;ograms must:

'
1) study the positive’effects of life-lorig learning upon our society's
growing elderly population. l
; ; -~ :
' 2) establish more permanent funding sources thét can .continue the
momentum created by unique programs such as the Elderly Homebound
*Project. When a need has been defined and partially met, as it -
: nas been in this project, it is important that programs have the, ’

: . dpportunity to continue.™ 1f an expectation for service has been
: created, it should be kept alive.

o

- B. Recommendations

We have found that homebound eléers can benefit significantly from
programs in higher education that seek to stimulate and challenge them.
Groups and organizations that start similar programs should:

1) identify the social agencies, organizations, senior citizen centers
and similar organizations in their communities that are willing to
engage in & cooperative relationships to set-up programs.

! F}
2) identify the staff members who wil' coordinate and administrate the
N - program and who will recruit students, hire and train teachers.

Companions and homebound alike--to motivate them to learn and share

3) pro&ide encouragement and support to elder sludents, Learning
\\\Qg knowledge with each other. ‘

4) expérimé\t with a variety of settings in which courses can be of-
fered including senior centers, nursing homes, adult homes, senior
citizen housing projects and social agencies that employ older adults

in services fQ{ the elderly homebound.

-

5) try a variety o?\courses in various disciplines to learn what best ,
meets the interests and needs of individual senior pepulations.

6) consider an intergenerational approach--use high school or college
students as Learning Companions for homebound elders. This provides
an opportunity for both groups to eliminate some of the stereotypes
each has about the other and offers opportunities for continued

learning and growth to both.
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The Elderly Homebound Project has been both challenging and reward-
ing to organize. It is not always easy to convince people, especially
older adults, that it is worthwhile for them to invest time and energy
in themselves through educational programs. Education is traditionally
viewed by all age groups as a means to an end--a new job, a trade or a
degree. Cf what value is education to a 65 year old, or even more so,

rs
»

Education can kindle a spark in us; it triggers insight, disagree-
ment, confidence, and change--the ingredicnts which make and ‘keep us
alive. The potential for this growth belongs to all groups and ages
and may be particularly relevant to older adults who often do not
receive the approbation, concern and caring t&éf:need from our youth-
oriented society. As a result, older adults must often learn to create
their own sense of worth and dignity. Enriching their minds through
social interaction and learning, stirring them from listlessness and
the ache of unknowing may be one way in which to begin.

~
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APPENDIX

Course List 1978-1979
1979-1980
1980-1981

Course Qutline ,

Guidelines for Teachers & Teacher's Visit to a Homebound Student

Handbooks developed by State University of New York a% Albany,

part of our consortium, for Learning Companions and Homebound
Students ) .

Letter from a Homebound Student
Letter from a Learning Companion
Examples of student's poetry from the Poetry/Life course

Dr. Mary Noberini's Report on cdﬁducting the program in a nursing
home setting

Requests for Homebound Manual
Homebound Manual--""Never Too Late . . ."

i

Newsletter for Homebound Students and Learning Companiois

~




Fall 1978
New York City

r~

”E*TENDlNG CONTINUING EDUCATION :TO THE ELDERLY HOMEBOUND!'

TITLE | HIGHER EDUCATION ACT 1965 #78-295-023 - '

(RESEARCH FOUNDATION OF C.UIN.Y. #7826)

<f=

COOPERATING SOCIAL

3

3 ) STARTING # OF # OF DAY &
"COURSE TITLE AGENCY OR AREA INSTRUCTOR DATE WEEKS ~ HOURS i TIME COURSE SITE
. fsychglogv ‘ ;uth?ran Community ienore Powell 10/24/78 l 9 “‘J 18 Tues. Prospect Avenue
- Services, lInc. . T T —loam-, Luncheon Club
[} ; 12Noon -
o ‘ ' g ! 1 i
. Gardening _':ewfsh gome £ Ho§pital Kalmia Devero t 10/25/78 P9 18 Wed. Jewish'Home & Hospi tal
or Age f 10:30am- | for Aged | |
. 12:30pm, | -
H
Sociology . United Neighborhood / Bob Disch 10/31/78 9 18  Tues. United Neighborhood
. Houses . 10am- - Houses
»} 12Noon !
.« History -~ Brighton Beach/ Wallace Sokolsky 10/3i/78 9 187 Tues. -Brighton Beach
i Coney lIsland i0am- ,Library
12Noon '
. ) R ! :
Critical Analysis  Bay Ridge Richard Greenfield 10/31/78 9 18  Tues. | Bay Ridge Library
of Television , Ipm-3pm |
/ i
- !
Drama Isabella Geriatric Ronica Stern 2/22/79 9 18 Thurs. | Isabelia Geriatric
Center ' 10am- i Center
Y 12Noon |
Jewish Association for Lenore Powell 2/23/79 9 18 Fri. Coney Island Library
Serviges for Aged : : 10am-
(J.A.S.A.) ; ' 12Noon

>0
J

£




(2)
Spring 1979 .
‘New York City "EXTENDING CONTINUING EDUCATION TO THE ELDERLY HOMEBOUND!
TITLE | HIGHER EDUCATION ACT 1565 #78-295-023

(RESEARCH FOUNDATION OF C.U.N.Y. #7826)

1]
1
r
E ]
»
i
]

: COOPERAfING SOCIAL ' . STARTING. # OF # OF DAY ¢ .
COURSE TITLE AGENCY OR AREA INSTRUCTOR _ DATE WEEKS  HOURS ,,T'ME COURSE SITE

Social Psychology lCETA/PatH Program Maria Burgio 3/26/79 9 18  |Mon. [Federation of the
| :2pm~bpm |Handicapped-

. Sociology United Neighborhood Bob Dis%h : Mon. Willoughby Settlement
! ' Houses ; i : 9:30am= . |House
‘ . f 11:30am

“Human Relations®  Jewish Home & Hospital Becky Adelson - b4/30/79 Mon. iJewfsh Home & Hospital
for Aged 9:30am- } for Aged g
~ . ll:30-amg

~.

Psychology Ozone Park Senior Mimi Gould 5/3/79 Thurs. Ozone Park Senior
. Center 1pm-3pm i Center
|
]

Psychology Of Parkside Senior Center Maria Burgio 5/11/79 Fri. Parkside Senfor Center
Everyday Living ** . . 9:45am-
' . _ 11:45 am

.

History of the

Famil United Neighborhood Phyllis Grunauer 6/4/79 . Mon, United Neighborhood
x\ amtly ]

Houses 10am- Houses Y
12Noon

"% This course was discontinued because additional organizational time to Interpret program and recrult students was found to
be needed.

**This course was discontinued because many of those wh regi§tered for class did not attend regulariy on dropped out.

o
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i Sogge, SPring 1979
T Binghamton

P

(n

Upstate Course Schedule

“EXTéNDlNG CONTINUING EDUCATION TO THE ELDERLY HOMEBOUND'

Coordinator: Robert DiNunzio

Binghamton - Broome Community College

P.0. Box 1017, Binghamton,N.Yt13902

(607) 772-5058

Title !

Higher Education Act 1965
#78-295-023

COOPERATING SOCIAL STARTING # OF # OF DAY &
COURSE TITLE AGENCY OR AREA INSTRUCTOR DATE WEEKS HOURS _TIME COURSE SITE
The Group as an City Housing Frank DiStefano L/26/79 8 [ 16 :Thurs. Senior Center
Experience in Authority ) . ! 6-8pm Hi-Rise
Sociology
Tntroduction to Vestal Nursing Home Palma Longo L/26/79 9 18 Thurs. Vestal Nursing
Literature 6-8pm Home
N
0.
Comparative . Broome County Néncy Hanove} 4/26/79 9 18 Thurs. First Congregational
Religion Council of - 6-8pm « Church
Churches !
r <
Current Social River Mede Manor Frank DiStefano L/24/79 8 16 Tues. River Mede Manor
Issues Nursing Home 6-8pm Nursing Home

A ——
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Spring 1979
Buffajo

“EXTENO ING CONTINUING EOUCATION TO THE ELOERLY HOMEBOUNO'

. (N

State University of New York (S.U.N.Y.) at Buffalo

Coordinator:

Ooris Hammond

Title |
Higher Education Act 1965
#78-295-023

Multidisciplinary Center for the Study of Aglng CUNY RF#7826

Volunteer Program
(R.S.V.P.)

]

c Annex A
; Buffalo, N.Y. 14214
(716) 831-3834 >
; COOPERATING SOCIAL STARTING # OF, ¥ OF OAY &
“COURSE TITLE AGENCY OR AREA INSTRUCTOR DATE WEEKS  HOURS ’AIUHE COURSE SITE
Current Events Gowanda Psychiatric Ooris Hammond L/4/79 ' 9 ' [ 18 "Wed. Gowanda Psychiatric
Center - i . 9am-1lam |Hospital
, o
Social Oaemen Gary Brice "4/9/79 9 18 ton. Oaemen College
Gerontology . College . ! 3:30am-
, ' 10:30am _
| i
i )
Ethnic Heritage Veterans Ruth Pugash 4/12/79 9 18 Thurs. Veterans Administratio
Administration Hospital 2pm-bpm . Hospi tal
/ ‘ ;
Current Ev;?fg‘in Jewish Family Joan McArdle /17/79 9 18 Tues. Jewish Community Cente
Israel & the Middle Service 10:00am-.
East : 12 Noon
Psychology Retired Senior Ooris Hammond L/19/79 9 18 Thurs. : Center for the Study

Ipm-3pm i of Aging (S.U.N.Y. at
. Buffalo)

—

k/..:
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Spring 1979
. "Rochester °

(1)

3
kY

MEXTENDING CONTINUING EDUCATION TO THE ELDERLY HOMEBOUND" Title |
State University College at Brockport

Coordinator:

Nancy Newton
Division of Continuing Education

State University at Brockport
Brockport, N.Y. 13320

Higher Education Act 1965

#78-295-023
CUNY RF#7826

. (716) 546-7220 A
. COOPERATING SOCIAL STARTING # bF # OF DAY ¢ .
! COURSE TITLE AGENCY OR AREA INSTRUCTOR DATE WEEKS  HOURS . TIME ‘4 COURSE SITE
" The Power of the Eastside Community Center Dennis 0'Brien 5/10/79 ' 9 {18- .Thurs. Eastside Community
Tube (Title IX of OAA) and > | ! 9am-1lam | Center
Monroe County Office for }
the Aging )
Creative ‘ l :
Writing Pinnacle Place Mark Hare 5/3/79 'y i8 Wed. Pinnaclie Place
Hi-Rise, ' L:30pm- [(Low-Moderate income
. 6:30 pm | Hi-Rise)
o
) L]
' . !
. 5 |
‘ i
) —
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(1)

“EXTENDING CONTINUING EDUCATIONAL SERVICES TO THE ELDERLY HOMEBOUND'
; Spring/Summer 1979 .
5 ‘ ADMINISTRATION ON AGING

N y
LY

- TITLE 111 SECTION 308 OLDER AMERICANS ACT MODZL PROJECTS GRANT #90-A-1623 1978-79
3 (RESEARCH FOUNDATION OF C.U.N.Y. #3203)
? COOPERATING SOCIAL ) ‘ STARTING # OF # OF DAY &
*’COURSE TITLE AGENCY OR AREA INSTRUCTGOR DATE. WEEKS HOURS  TIME COURSE SITE
¢ ; [ . .
i ' " ' :
" Modern Isrhel ughzuer House Sandra Laks 2/26/79 S 18 Mon. Scheuer Housér
T ' 10am-12
§PS/chology of . )
< Everyday Living St. Patrick's Cathedral Lenore Powell 5/10/79 ] 2 Thurs., Allerton House
: 1:30pm~

3:30pm
?Draﬁa . Isabella Geriatric Center Ronica Stern 5/10/79 9 18 Thurs., Isabella
: ' 9:45am- Geriatric Center-
: “11:45am
?éurrent Events/ Jewish Association for Yehuds Shragai 511/79 9 18 Fri. Coney lsland
. Middle East Services for Aged ~ ' -~ 10am- Library
- (J.A.S.A.) ’ 12Noon
T -, :
: Sociology Canaan Baptist Church Ebony Kirkland 5/23/79 9 18 Wed. Canaan Baptist
) i 10:30am-  Church .

12 :30pm i ¢ 1
“Psyct.ology/T.V. St. Matthew and Muriel Fleit 6/5/79 9 18 Mon. St. Matthew and
* Drama St. Timothy i2:45pm~  St. Timothy
i . 2:45pm
7’PSychology Hebrew Home for Aged Dr. Mary Noberini 6/7779 9 18 Thurs, Hebrew Home for

: 3pm- Aded”
\\“ f : Spm

. Relaxation-Human Jewish Home & Hospital Anne Gallagher 6/7/79 9 18 Thurs. Jewish Home &
. Behavior for Aged ’ 9am- Hospital for °

I1am Aged

)
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"EXTENDING CONTINUING EDUCATIONAL SERVICES TO THE ELDE@LY HOMEBOUND''

< o
ADMINISTRATION ON AGING .

N

\

(RESEARCH FOUNDATION OF C.U.N.Y. #3203)

# OF

TITLE 111 SECTION 308 OLDER AMERICANS ACT MODEL PROJECTS GRANT #90-A-l§ 3 1978-79

T
e N

i ) COOPERATING SOCIAL STARTING # OF DAY &
§< COURSE TITLE AGENCY OR AREA . INSTRUCTOR DATE WEEKS  HOURS TIME COURSE TITLE
A Sociology Troy Senior Center Terry ‘Phillips, 6/14/79 9 18 Thurs. Troy Senior Center
‘ ' ' Ipm-
: 3pm
; Psychoibgy of Multiple Sclerosis Lefiore Powell 6/18/79 9 9 Mon. Multiple
:  Everyday Living Service Organization e (V. hr. lpm- Sclerosis /
: B N per wk)2pm Service Organ. -~
Psychology of ~ Multiple Sclerosis Lenore Powell 6/19/79 9 9 Tues. Multiple
Everyday Liy]ng ) Servixe Organization . (v hr. 1pm- Sclerosis
: ! per wk) 2pm Service Organ.
e '
fggPsychology of Multiple Sclerosis Lenore Powell 6/20/79 9 9 Wed. Multiple
Everyday Living Service Organization . (1 hr. 1pm- Sclerosis
) . . per wk) 2pm Service Organ.
Psychology Woodhaven Senior Center Mary Noone 7/2L4/79 9 18  Tues. Woodhaven Senior
~ 10am- Center
- 12pm
: Current Events Isabella Geriatric Center Ma;y Noone 7/25/79 9 18 Wed. Isabella Geriatric
i ’ 9am- Center
Fall 1979 1am.
Psychology Bronx '‘y*! Mary Noone 9§l9/79 9 18  Wed. Bronx ''y*
1pm-
3pm
. Sociology Te CETA/Path Program Bob Disch 9/26/79 9 18 Wed. Federation of the
. // . . 2pm=_, Handicapped

Lpm
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"EXTENDING Gég}lNUING EDUCATIONAL SERVICES TO THE ELDERLY HOMEBOUND'
/AEMIN!STRATION ON AGING

TfTLE F11 SECTION 308 OLDER AMERICANS ACT MODEL PROJECTS GRANT #50-A-1623 1978-79

LS

(RESEARCH FO%NDATION OF C.UN.Y, #3203)

COOPERATING SOCJAL STARTING #0F #OF DAY ¢
COURSE TITLE - AGENCY OR AREA INSTRUCTOR DATE WEEKS HOURS. TIME  COURSE T|TLE

[

Nﬁtrition and Heal th Multiple Sclerosis Bernice Stock 10/8/79 Mon. Multiple
Service Organization . 1:300m-  Sclerosls
2:30pm  Service Orqgn.

Nutrition and Health Multiple Sclerosis Bernice Stpck 10/9/75 Tues. Multiple
Service Organization ' . 1pm- Slerosis
2pm Service Organ.

« Nutrition and Health Multiple Sclerosis ) Bernice Stock 10/10/79 Wed, Multiple
. Service Organization 1 pin- Sclerosis
2pm Service Organ.

Sociology Canaan Baptist Church Ebony K}rkland 9/26/79 Wed. Canaan Baﬁtist
10:30am~- Church
12:30pm

§
Psychology. of Isabella Geriatric Center Mary Noone 10/22/79 ; Mon. Isabella
Current ‘Events , 3pm- Geriatric
Spm} Center
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Elderly Homebound Program

New York City Technical College Courses - 1980-81

101 East 15th Strecet
New York, N.Y. 10003

677_0300

Day
. and Location and/or Funding
GCourse Starting Date Time Teacher Sponsoring Agency +Source
Psychology of November 21, 1980 Friday Mary Noone Federation of the 1.5.0.A.
Everyday Life. 3-5 PM Handicapped-CETA
Home Health Aide
. Training Program
- 154 W. 14th Street
New York, N.Y. 10011
American Short January 6, 1981 Tuesday Dina ¥cClellan Bronx YM-YWHA Tith 1
Story 10 AM Senior Citizens HEA
to Center
12 PM 1130 Grand Concourse
-Bronx, N.Y. 10456
- Psychology of February 23, 1981 Monday Mary Noone Allen A.M.E. Senior 1.5.0.A,
Current Events - 10:30 Citizen Center
N to
* 12 Noon
Life Review/ April 13, 1981 . Lorraine Jablonski
Poetry . Jeffrey Wright United Neighborhood Chase
10-12 Noon Houses Manhattan

BAnk

v

-

«
<




'Elderly Homebound Program

SUNY Buffalo Courses 1980-81

Coordinator:
Doris Hammond
(716) 9474301

7 Day
) and Location and/or Funding
Course Starting Date Time Teacher Sponsoring Agency Source
Current Events September 22, 1980 Wednesday Doxdis Hammond Creek Bend Heights Title 1
2-4 PM HEA
\\\ +
Current Evéﬁts September 23, 1980 Thursday Doris Hammond D'Youville College ~ Title 1
and 1:30 and Mary Agnes Manor HEA
Leisure Activities to . —
3:30 PM
Social Problems October 6, 1980 Monaay Bonnie Gambee First Church of Evans Titie 1
3-5 PM HEA

€e
- i




Elderly Homebound Program

SUNY Albany Courses 1980-81

Coordinator:
Gayle Pignone
(518) 455-6107

Day
. and Location and/or Funding
Course Starting Date ' Time Teacher’ Sponsoring Agency Source
A Visit To... October 6, 1980 fonday Maureen Didier Veterans Administration | Title 1
2:00 Hospital HEA
. to
3:30 PM
American October 7,.1980 Tuesday Bernard Johnpoll Child's Nursing Home Title 1
Politi/ 1:00 HEA
to ’
’ 2:30 PM
Birds Around Us March 26,1981 Thursday Robert Marx ‘
12:30 Ravina Nutriticn
to Center - Senior Title I
: 2:30 pPM Projects of Ravina HEA
| <

€y
(W

e
-
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Coordinator: .
. . Margaret Jhonson-Speights
. . Elderly Homebound Program 32 Ocean Avenue
Northport, N.Y,
SUNY Farmingdale Courses 1980-81 (516) 757-1718
| .
Day
: ! and Location and/or Funding
Course Starting Date ; Time . Teacher Sponsoring Agency Source
-KPsychology af September 18, 1980 Thursday Chester Koons Northport-held at Title 1
Everyday Living ' .1:30 St. Paul's United HEA
to Methodist Church in
3:30 PM cooperation with
Huntington Senior ¥
s Citizens Club
$
Psycnology of \Eeptember 16, 1980 Tuesday Chester Koons Great Neck Senior Title 1
Everyday Living 1-3 PM Citizens Center . HEA
Psychology of .
Everyday Living March 19, 1981 Thursday o _
: 3-5 PM Chester Koons Northport High School
’ ‘ Dawn Hill Adult Home
Birchwood Adult Home ' Titie I
© HEA

Ja




NEW YORK CITY TECHNICAL COLLERE

Church of the Master Senior

Citizens Center

United Neighborhood Houses

The Diew Hamilton Senior
Citizens Center

Bronx YM-YWHA Senior
Citizens Center

Co-op City Nutrition
Program

Isabella Geriatric Center

w

¢

.

Retired Senior Volunteer
Program (RSVP)

Jewish Family Services

Brent Manor Retirement Home

First Church of Evans

Mary Agnes Manor

Childs Nursing Home

Veterans Administration
Hospital

Good Samaritan Nursing Home

Thurlow Terrace

United Presbyterian
Residence

Westbury Senior Citizens
Center

1979-80

Hea |

Pgychology of Current Events Began December 18

Cdrrent Events

Psychology of Everyday Liying

The American Short Story

i

Jewish Culture

Psschology of Everyday Living
SUNY BUFFALO

Psychology

The Family
Sociology
Sociology of the Family

Psychology
SUNY_ALBANY

Birds Around Us

Ourseives in Writing

Visions in Poetry

Tuning into Soap Operas

SUNY FARMINGDALE

Social lIssues
The iInfluence of Television
on Our Lives

8]
a2

To be

Began

February 12

April 15

April 16

-

May 8

May 20

Oct. 2

Oct. 1
Feb. 26
Feb. 25

March 21

April 3

April 2

April 3

confirmed

Jan. 17

Feb. §



SUNY Farmingdale - Cont'd.

GlenCove Office of Senior

Services -

Great Neck Senior Citizens
Center

Community Church in
Syosset

| /
\ -

Psychology of Everyday Living

‘Current Social Issues

.

The Psychology of Everyday
Living

1979-80
HEA |

Began March 12

0 Aqtla 14

" April 24

ay




Guidelines for Teachers

« Since the elderly homebound program covered a large geographic area
and close teaciier supervision was difficult, it was imperative that
teachers have a set of teaching guidelines to consult. These guidelines
were written by our Lead Teacher and were distributed at training seminars
and teacher orientation meetings.

-
|

At orientation meetings we stg ssed the importance of teacher's

visits with their homebound students which are mentioned in the guidelines.

Without a first- hand knowledge of tqe special needs of the homebound,
teachers would be handtcapped in planning courses that meet the needs of
these unique students. Teachers were therefore required to visit at
least four homebound students u5ually accompanied by the Learning Compan-
ion. Through these visits, teachers also served as a role model for
Learning Companions on how to teach the homebound.

TEACHING THE HOMEBOUND

>

Suggestions and Guidelines for Teacher&

1. Goals of the Program

!

A. To expand the world of the homeﬁound'elderly through educational
experience. \

B. To help volunteerssand homebound allke become more critical
viewers of television. |

C. To both facilitate and enrich the| interaction between the
volunteers and the homebound through shared educational
experience.

. /\
D. To help the elderly deal with what' has been referred to as ''the
fundamental task of old age, to encounter who we are...through
involvement with the humanities an? social sciences''.
2. Teaching Sugyestions: The following are hints which may need to be
modified with each group you are teaching. Pick and choose as you
wish.

A. The First Class - The first class will be extremely important,
especially for teachers working with unpaid® Learning Companions
~(L.C.'s). Plan the class well, but remain flexible. Take a
break after. the first 45 minutes. Use it for informal talks
with the Learning Companions. |If teaching a morning class, stop
before noon. Students will be getting hungry and restless and
some may have to leave early to go to lunch. At their senior
X centers br other organizations.

*Some Learning Companions were paid by their agencies as homemakers;
home-health-aides, etc. Others visited the homebound as volunteers.




Q

ERIC

Aruitoxt provided by Eic:

-
/

\ .

Leave the class with a stimulatidg question, idea or problem to
open up the next session and to motivat: them to attend theé next class..
Alsc, remember that the Learning Companions afE"assujing the new,
challenging (and possibly threatening role-of "teachar".. Some ‘will
necessarily be nervous and insecure. Mention that each participant in-
cluding shut-ins will receive a certificate iF he or she completes seven
of the ten class assignments. . )

-

B. Remain Flexible ~ Do not continue with content or methods that
© fail to ignite student interest and involvement. Be ready to
change direction at any time. If an assignment flops, shift to
another approach. For example, many of us will want to use the °
re.atively ''"highbrow' content™on WNET/Channel 13. If it works,

fine! If not try lighter T.v.ymaterial. We've used "All in
the Family''. ‘Marcus Welby; M.D.'", health-aide ads, and soap
operas to provoke discussion of social issues. We've also e

used "The Biography of Margaret Sanger' with success.

C. Lecture/Discussion Format - Most teachers favor the lecture/dis-

cussion format. Straight lecturing usually fails. Involve the
students-in discussion.

D. Audio/Visual - Use television, slides, movies, film strips and
A/V aides to enhance your clesses. Public libraries have sub- -
stantial A/V holdings. o : ’

-
v

E. Shared Experience - Whenever possible, schedule television or
radio assignments so that Learning Companions and Homebound car
watch'a program together. “This is not easy, but it definitely
helps the educational process when it can be done.

F. What's Getting Through? - After presenting material to your
‘class, stop a«nd ask a few .questions about content. Give an ego
building true/false quiz. Find out how much is getting through?
how much is missing &the mark.

>

Pemember: Don't embarrass the non-literate or grade the papers. Often
it is useful to repeat main points in two or three different ways. Many
older adults have been trained not to question a tedcher's authority.
Encourage students to speak up when they don't understand or don't agree
with your presentation. : :

G. Use Basic English - Keep all written handouts in clear, basic
English. Proceed on the assumption that your students. are
intelligent but unversed in the conventions and vocabularies of
scholorly discourse.

H. Push for Improved Performance - -If your first few handouts seem
to work well, expand homework assignments, and improve the
quality of the television programs. See how far students will
go in producing written materials and improving television view-.
ing habits.

G -

. WS /
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J. °

K.

Multiple Assignments - Give two qQr tﬁ?eeﬁteleV|SIon assign-

ments at.different levels of difficulty if you feel that
student diversity requires it. “Request that students view

‘at least one (or two) of the programs. This allows. for ‘choice
and improves the chances for success.

) -

Resource Help - We receive advance notice about television

programming.

WheneVer we notice a program of interest in

your field, we'll mail it to you or telephones you about it.
"Pléase contact us as often as you wcsh to sinquire about
forthcoming programs.

Xeroxnng -~ Teachers ars asked to xerox course materual
asscgnments in the agencies where they are teaching. lf is
is impossible, call us and we will try to have it dore at th
Plea:e keep xerox requests down to two pages, per
per class. We'll do our best to accommodate longer

college.
Student,
requests
time.

but can make no promises.

Give us at least wo weeks

<
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MAKING FRIENDS THRCUGH LEARNING

»

*Institute of Gerontology
- School of Social Welfare Y
State Univefsity of New York at Albany

135 Western Avenue
T

Albany,»New York 12222
455-6107

Funded by a Grant From

New YorkyCity Community College
Undexr Title . of the
Higher Education Act




) ' +" HOMEBOUND ELDERLY EDUCATION ' . '
‘ PROGRAM DESCRIPTION

PURPOSE OF THE PROGRAM: . . . ) :

This is a prdgram to share an educational experience with the homebound >
adult student. It has been done in New York City and in upstate New York

and is now being tried in the Albany agea.

The key person in this program is the Learning Companion who is a
volunteer enrolled in a nine-week course. In between the classes, the '
o Learning Companion will schedule a one-hour weekly visit with an assigned N
homebound adult for the Purpose of sharing the class material. ’

GOALS AND BENEFITS OF THE PROGRAM:

i The goals of this program are to:- .
SMzke friends through learning. , - '
*tnrich lives for the participants. .
*Make television viewing and reading more interesting,
meaningful, and pleasurable. | .

‘ *Give a feeling of accomplishment by léarning pew things.
<Q ‘ ’
There are many benefits of this program both to the Homebound Adult
Learner and to the Learning Companion. ~
- ) , *Many older adults have a great thirst for knowledge.
. *Older adults can satisfy intellectual curiosity -~ long neglected
areas of interest can be explored.
) I, *Older adults have earned the right to education from our
, | \ society. They have paid taxes and contributed their efforts,

R " abilities, and services for many years. " -

: , *Most older adults do not seek credit or“degrees but rather the
. knowledge to be gained, the opportunity for interesting

; discussion, and the excitement of new ideas from education.

o

SCOPE OF THE PROGRAM:

_ The vdlunteer will be taught two things: (a) the couzée material;
and (b) how to share it with the homebound person. Onéentation and weekly

. ;  discussions will include many ways of teaching and ideas for sharing
s ;| the information learned.




" volunteer who has agreed to

. . <
THE LEARNING COMPANION:

. You, the Learning Compagion, are an important person. You are a

e enrolled in a course given,without charge.
The course will run for nine weeks. Each weekly session will last two
hours. At completion of the course you will be given a Certificate

" of Participation. You will be assigned to share this course with a

homebound adult, and following .each class you will meet with Yoir learning
partner to share the learning experience. : \

ey .
;'A good atmosphere and friendsﬁ&p for sharing has to be developed. The
Learning Companion's~institution, understanding of people, and sense of
humor wiil be important tools. At times the Learning Companion imay have
to repeat or use simple sentences or gestures to be understood. \
~
The Learning Companion is not expected-to be a teacher. You are a
helper who is willing to share time and knowledge. Likewise, you are ot ‘.
expected to know al), the answers. . L, )

\
THE HOMEBOUND ADULT LEARNER:' . : 3\
' .o N ",
You may find that the homebound adult may have certain difrficulties.
The person mignt be in a wheelchair or have problems seeing or nearing. In
addition, he or she may feel lonesome or depressed. In spite of any such -
pxoblemn, the~homehound’adu1t’enjoys learning as muchr as you do. The learning
Comganion will bé a welcome visitor. .
; ' h

WHAT TO LOOK FOR: °

. There are certain things that the Léarning Cémpanion should look for.
Most important of these are any difficulties the homebound person may have
in getting about or hearing or seeing. Attention should be given to proper

* and comfortable seating, vision and lighting, hearing anl outside noise,

and temperature and ventilation. Should the person not Le able to use a
hand, notice which one it is so that any material given is placed near the
good hand. BAnother point to bring up is that sometimes people speak to us
without saying words-~that is they may use gestures or their attitudes may
tell us a lot. It may help to notice these signs.

HELPFUL HINTS:

1
.

Make it easy to learn.
Be aware of the physical set-up and correct for any discomfort.
Set up a time schedule for each lesson and stay with it.
Timing is important. Don't push too fast.
Set the time for your visit so that it doesn't interfere
with any other plans that your learning partner may have.
Have patience to go slowly. Repeat when necessary.
"Work with" rather than "do for".

{
)




The courses offered’are: ' o

TUNING IN TO SOAP OPERAS ' .

Gain a deeper insight into the lives of people through
the personalities and problems portrayed in the soap operas.
Millions of viewers know that soap opera characters reflect
the lives of ourselves and People we know.

Teacher: Donna Lamkin, a faculty member of the .School of
Social Welfare of SUNYA,_ has been a'long-time fan of the

- S0ap opgra and enjoys sharing the experience of the

characters with others. ° .
BIRDS AROUND US ’
, \J : . . % ’ .

Listen toéturrent information on the spring bird scene.
Learn identification clues such as color, size, shape, and
behavior and habitat of about fifty birds that one could see
here in the Alhany area. . e ' .
Teacher: Bob Marx, past President of the Hudson-Mohawk Bird
Club, co-editor of Dial-A-Bird, bird photographer, lectures and

~Presents his original sound and slidg/giegfams at various

-

clubs and group meetings.

-

QURSELVES IN WRITING
{

Evéryone has a story tcked away! This course will heip
develop these stories in writing. Tall tales, figments of the
imagipation, and experiences will be shared. © , . *
Teacher: Shirley-Melson, author and teacher, will help develop
your experiences into delightful stories, -

VISIONS IN POETRY ,

Learn to express a feeling, a memory, thoughts about a
person, animal or event - all in Poetry = have fun with words.
Teacher: . Lynne Lifshin, teacher and poet, will teach, in her
,own special way, the skills of writing poetry.

1 I, -
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BEGINNING THE PROGRAM:

N 3
¢ T ' . »

;

VISIT PLAN ' ’

Pl

. Before Your First Visit ’ g

Contact your learning partner. .
»" .. o Introduce yourself. ‘ °
Arrange the time and date for your first visit.

Arrange how you will be admitted to the home,

\

The First Visit—

1.
2.
© 3.

4.

"~ "CONTINUING THE PROGRAM: f

Bring any necessary materials (papex, pencils, etc.)
Extra materials such as picturés and newspaper articles
are helpful. ‘ :

Arrive on time. ’

If you are going to be ,late, telephone.

Announce who, you are.

Allow time for opening door, etc.

.

Getting started. This is a very important time. Don't rush it.
"You will want some time to get acquainted. You may alsc want '

to talk about the program. The homebound person should
Suggest the best place to work. Decide with your learning

partner what is the best time for your visits. 'Try to arrange

your visits so that they will.not interfere with any other
Plans and so that there will not be any interruptions.

Observe if everything is ready for sharing the learning. Is
thexe enough light? Is the seating comfortable? 1Is there a

draft? 1Is anything else needed?
Sharing the learning experience.

Talk about-a small part of the class. Use your judgment as

to how much you shoul? cover. Too much at one time might
A\ — . - -

A

be tiring. e :
Go over what you have dorne together. Decide 6n how any -
questions will be answered. Remember, you can bring your

questions back to class. Your learning partner may want to

v

———

contact some friends or relatives to help get some answers.

Review the time and arrangements for your next visit.

— = .

Visits No. 2 - No. 6

1.

2.

3.

Bring necessary materials.

Remember, newspaper articles, pictures, etc., are helpful.
Arrive on time. :

Telephone your partner if you are going to be late. (Check s

to see whether your .partner has your phone number for the
same reason.) ]

Announce who you are.

Anticipate time necessary for opening the door, etc.
Warm-up {
Allow some time before you begin so t
Partner can talk about something of interest other than
the matgrial you are learning.

hat you and your learning




»’“"".:'

[

+

bon't patronize./'Any admiration or praise should be honest.
Improvise. Use your own words and ideas.
Encourage the Homebound Learner to share what is learned with others.

KY

SNAGS AND SOLUTIONS: -

Each weekly program presentation will have the first fifteen minutes set
aside by the instructor for answering any questions and dealing with any
difficult situations. Any questions or problems which come up during the
week can be brought up at that time.
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MAKING FRIENDS THROUGH LEARNING

/ T

A .
Institute of Gerontology
School of Social Welfare

State University of New York at Albany

135 Westem Afenue /
2lbany, New York 12222 (¢
"455-6107 . N

Funded by a Grant From

New York City Community' College .
Under Title I of the
Higher:Education AcE
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. N 3 '
} N VISIT PLAN . . .
) BEGINNING THE PROGRAM: - ! S ’ "
o . Before Your First Visit
. Contact your learning partner.
) Introduce yourself.
‘ ~ Arrange the time and date for your first visit. ,
R . Arrange how you will be admitted to the home. . . h
N .- ; .
. The First Visit .
* J . 1. Bring any necessary materials {paper. pencils, etc.)
Extra materials such as pictures and newspaper artlcles ~ .
are helpful. -
¢ . 2. Arrive on time.
L. If you are going:/ to bke late, telephone.
e
ST 3. Announce who you are.
; ) : Allow time for opening door, etc. , :
? : . ’ 4. Getting started. This is a very important time. Don't/rush it.
S Zou will want some time to get acquainted. You may also want ,
to talk about the program. The homebound person should (
* suggest the best place to work. Decide with your “Y&arning R
. partner what is the best time for your visits. Try to arrange
3 ¢« ~ Your visits so that they will not intérfere with any other
: « ~ plans and so that there will not be any interruptions.
R 5. Observe if everything is ready for sharing the learning. 1Is
- . ! there enouqh iight? 1Is the seating comfortable? _Is there a )
- .. " draft? Is anything else needed?
f; ° 6. Sharing the learning experience.
¥ v ] Talk about a small part of the class. Use your Judgment as
e - " "to how much you should covei. Too much at one time might
f be tiring.
: - - 7. Go over what you have done together. Decide on how any. i
- " questions will be answered. Renember, you can bring your
questions back té class. Your learning partner may want to
: . , contact some friends or relatives\to help get some answers. *
. i " Review the time and arrangements for your next visit. - ’
; § : \
’ comm{xmc THE PROGRAM:
. Visits No. 2 - No. 6
N . N 1. Bring necessary materials.
: ’ Remembe:’, newspaper articles, pictures, etc., are helpful.
R . 2. Arrive on time.
D Telephone your partner if you are going to be late. (Check
to see¢ whether your partner has your phone number for the
same reason.} ’
- 3. 3. Announce who you are.,
. %&5 Anticipate time necessary for opening the door, etc.
4. Warm-up
: Allow some time before you begin so .that you and your learning
; partner can talk about something of interest other than
: Qo the material you are learning.

104 ‘ .
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5. Review ' .
Briefly go over the material and questions of your previous

visit. \

6. Sharing the learning e;bérience. .

- Present the information and share the learning the same
way as you did during 'your first visit.

7. Summary

Go over what you have done together as you did during your first
visit. Review the time for your next visit. This is important in case
there might be some special problem such as a doctor's visit, etc.

.
-

Visits No. 7 and No. 8 ’ . ~
These visits should be carried on just as the others were .
/ hut, since you are coming to the end of the, course, it is suggested
T that you mepticn this to your learning partner. You may want to
' mention how many vidéts are remaining. You might also want to
ask if there is a particullar point or question that your learning
partner would want to have answered. ‘

’

For visit No. 8 you yill be given a form to £ill out with
your learning partner. Bring it to your last class and give it -
to the teacher. The purpose of this form is to get the ideas
of your learning partner about what was done well and suggestions

* to improve the program. ,

-0 ) j .
CLOSING THE PROGRAM: T - .

The Last¥isit (Visit No. 9) :
Conduct this visit as you did the others. Your learning
partner should be .reminded that this is the last visit scheduled.
This is a good time to review the course and the entire program.
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_+  HOMEBOUND ELDERLY EDUCATION :
HOMEBOUND ELDERLY EDUCATION
7 PROGRAM DESCRIPTION N - .
PURPOSE OF THE PROGRAM: ~ L . . o

\ , .
.This is a program to share an educational experience wigh the homebound
adult student. It has been Hone in New York City and in_upstate New York
and is now being tried in the Albany area. e .

The key person in th{s pProgram is the Learning Coppanion who is‘a

 vblunteer enrolled in & nine-week course. In between the classes, the
Learning Companjon will schedule a one-hour weekly visit with an assigned

homebound adult for the purpose bf sharing t?pfc1§§§ material.

GOALS AND BENEFITS OF THE P ;oo '
The gpals of this program are to:’
*Make friends through learning.
*Enrich lives for the p&rticipaﬂts;\ )
. *Make television viewig \and'réhding more interesting,
meaningful, and pleasurable. \
*Give a/feeling of accomélishment by learning new(things.
, R |
There are many benefits of this, program both to the Homebound Adult

Learner and to the ‘Learning Companion. . . |

*Many older adults have great thirst for knowledge.

*Older adults can safisf intellectual curiosity + long neglected
areas of' Interest can'be ‘explored. . )

*Older adults have earned the right to education from our
Society. They have”paid‘taxes,and cortributed| their efforts,
abilities, and services.for many years. j )

- *Most older adults do not seek credit or degrees but rather the

knowledge to be gained, the .opportunity for interesting -
discussion, and the excitement of new ideas frpm education.

SCOPE' OF THE PROGRAM: .

The volunteer will be taught two things: (a) the course material;
and (b) how to share it with the homebound pérson. Orientation and weekly
discussions will incliude many ways of teaching and  ideas for sharing

the information learned. \

-
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L, The courses offered are: . “ e . : .
L -

ST TUNING IN TO SOAP OPFRAS *

“. ;o ' Gain a deeper insight into the lives of people through
the personalities ang problems portrayed in the, soap operas. . e
Millions of viewers know that soap opera characters reflect -

) the lives of ourselvgs and people we know.

N ‘- Teacher: Donna Ladkin, a faculty member of the School of N ‘

‘ ; Social Welfake of SUNYA, has been a lofxg-time fan of the . X'/

Soap opera and enjoys' sharing the experience of’ the
characters with others. i -

A 4

.BIMDS AROUND US L i , , ‘
! Listen to current information on the sp'r:lng{ birad scene. . /

. Learn ident:ifi::tion clues such as color; size, shape, and -

~ " behavior and habitat: of about fifty birds that one could see o
here in the Albany area. ) ) j

Teacher: Bob Marx, past pfesident of tHe fiudson-Mohawk Bird ,

e Club, cd-editor of Dial-A-Bird, bird pHotographer, lectures and .
: . Presents his original sound and slide programs at various

Clubs and group meetings. / ’

. OURSELVES IN WRITING -

* 'Everyone has a story tucked away! ThHis course will help
develop.these stories in writing. Tall tales, figments of the
imagination, and experiences will be shared.

Teacher: Shirley Nelson, author and teacher, will help develop

: your experiences into delightful stories.
2 ', . A
: VISIONS IN POETRY |

-

Learn to express a feecling, a memory, thoughts sbout a

. persen, animal or event - ali in poetry - have fun Wwith words.

o Teacher: Lynneé Lifshin, teacher and poet), will teach, in her
' own special way, the skills of writing }bog\g.:ry. . .

’
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June 12,1980

Mé.Sylvia Argow

_ 2075 Grand Concourse’ , * LETTER FROM A HOMEBOUND STUDENT
Bronx,N.-_‘f. 10453 'r TO HER LEARNING COMPANION ‘ .
i ’ . . N
"’Tbear Sylvia:- . . : ;f;
- . ] . ‘

> étins homebound and bedridden, .I thought I 'did not want to be
bo%hered with the 'Aﬁerican SéoétlStory' when Connib.ceds;n, a -
.soclial wonker associated with the Bronx Jewish Community Cpuncils,
called and tOId;me about the program. I jus% was not intérested, ..
“but I was' wrong wgpn I told myself that nothiﬁg spiritual could
évew penetrate ‘my pain-ﬁfk&ked body. I was in sheer despair. Feel-~
‘1ng that nothing wasg left, I had no desire for anything. However,
I did start the course and I began to see a mirage in the’ beautlful/ ;//’“

magic of words, music, laughter and serenity**n a world bereft of 7

pain and anguish, a beautiful worla of 5indness, understandapq, ' *o

€

goodness, joy and contentment. I pray that 1 shali neve?f asain :
sink into AeptAs of daSpair misery and’ agony, as 1 telt before I y g {]
met;you. But if it should happen again, I will read the beautiful .
posams you wrote, which ‘vou so generously presented to me.) g\will

always chérish them, never tire of,rehdigg.tham over and oveyr again.
ir there was such a thing as a‘window to ay heart,.you.coula see my'
greatful apprsciation. I want to thank you for breaéing up the “

. ~N . -
monotony of the agonizing pain that exists in my body.

. -
-

1 an trhly sorry that the program ended. You will never know how
much- your, visit meant to mé, but I am very great.ul that 1 was
lucky to have been chosen as & paTticipant of the American Short

"Story érogram. Ny heartfelt thanks for your patience and understand-

ing. I eajoyed listening to°the short stbrigs Qh;ch you read to me

, as:well as the most interesting discussions we had af:9£~zhg ;eading.

It con%letely gq::;je Qgt_of my doldrums and I felt that once agi{ﬁ‘ —
importance to myself. At those times, I becgﬁe )

*QAAT*T, ?. L ' 1}}8 -over-

N s

I became someons




- . -

30 invo;ved in the \discussions that I completely forgot.my proﬁlems
. N . .
and primarily my pain.mx\ . -
\». A

Being home with an attendant is far oetter for the moral thaa aaving

to be confined to a hospital or nursing home where one has to conform

to rules and regulations. Sylvia, you can rest assured that since I .

have had the aforagqinq‘exgeriéhce, I truly cherish ail the familiar(/

tanings in the environﬁent of my own home.

~

. I also want to thank Connie Gemson who was instrumental in bringing .
v

]
ki

me togéthsr' with you. It is a wAQizrfdl’thing when asybri&tbat has ,
been iying“ﬁorménﬁ tor lack of 'interest, is suddenly awakened. I feel

¢ {
very, proud to have been chosen for this program anﬁjall tae pleasures

P !
it afforded me. Sylvia, you are a lady with patience, talent and
uaderstanding and I am ever greatful th:t you made me forget my pain-
wracked body even fof'a little while and perhaps for a time after you

left. ' ' ; -

t
-\ F3 A S . '\-\ . ‘
X Sincerely,
& i N7
Aus£$ a Har&man
*Hoe pound Buddy' /
\\ A 790 Grand Concourss
: Bronx,MN.Y. 10451
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PARTICIPATING IN THE PROGRAM - :

TO WHOM IT MAY CONGERN:
Mrs. Augusta Hartman, a;Bronx Resident was a delightful lady
to have as & "Buddy"” for homebound relaying of the American
-Short §tory literary course given at the YM/YWHA -- 1130 Grand
Concourse, Broux,N.Y. We were most fortunate in having as our
;nst;dctor_nobert ﬁisch, Professor of English L;terature at
NYC Co@munity College.. He has mggneﬁiZed uws with bis personality
' ) a; well 'as profoundiag us with his wealth of knowledge.
e I, too, have been fortumate that oy buddy wes a\%ﬁry bright

and interesting lady who said, end I quote "That mf'association

with kRer in relaying this wonderful course anss gigen hér a new

e lease on life/ and it has made her very auch aware of poetry \and

English Liferature through the medium of the"American Short Story"

3

I am very p sed that I have been instrumental in adding my

little share to her happiness and 1 hope, to her well being.

s\ «\\M\-.-g

' Sylvia Argow, Sr. Citizen
Member of.YM/YW Hebrew AsSve.
R 1i30 Grand Concourse,Bx,NY 10456

¥

-Copy to: Augusta Hartman
. Robert Disch

. ' . V\ ot May 51,1980 ’
. NYC Community College
LETTER .FROM A LEARNING COMPANION Div. of Continuirg Education-*




POETRY/LIFE REVIEW -
UNITED NEIGHBORHOOD HOUSES

‘
~

COURSE OUTLINE FOR ELDERLY HOMEBbUND PROGRAM

\¥

REMINiINISCENSE THROUGH LIFE REVIEW

g

Coals:

l. Facilitate eva[uafién of fife experiences of participants
(¢clients and Senior Companions) :

2. Reduce isolation of homebound clients by providing them with
"~ an opportunity fto contribute their |ife experiences to a booklet
which will be shared with others. ) '

-

I. Provide each parficipanf'wifh an opportunity to complete a formal bR
© Life Review and informally reflec-t upon their life experiences ~
through the use of poetry. N ?

5 .
2. Teach Senior Companions/Learning Companions a new technique for
relating to their clients. .

3. Compile a collection of Life*Review exerpts contributed by Ceniéor
Companions and clients. ’
\

- - 1

Course Content and iethodology

‘ Life Review will be used as a*technique for’sfihulafing remininiscense
in the Senior Companions and clients.

Nonstructurad Life Review . ‘

-

The first session would ihclude an overview of Life Review (significance
and some ways in which it has been used, e.g., working through unresolved.
confliects). During each session, the instructor could read a poem(poefiy
which deals with basic issues, e.g., death, loneliness, old age, marriage,
relationship to children, etc. Senior Companions would be asked to respgnd.
How do they feel? ° What is their interpretation? Most important, they wbduld
be asked to relate this to their own life. Out of the group discussions,
the instructor could develop group poems. Participants would be encouF&ged
to bring in poems. Homework assignment might be a poem which +he Seniof
Companions would gsé to elictt clients' refiection on life experiences.:

Sfrucfured\Life Review . /

In addition, the Senior Companions would be given a questionnaire to
develop an "outline of life." They would be instructed on its use. This
might also be a place to review inferviewing techniques. The Senior' Companions
would be asked to administer this to their clients who would be given the
opportunity to respond on tape.

. 111
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) ) Teacher Visit to an Elderly Homebound Student

Linda Black taught Cur;ent Events to a class of 55 students at
‘United Neighborhood Houses. This included 21 Learning Companions who
attended class and 34 students who were homebound. Ms. Black visited
four of thesgrpgmgbound students to assess their reactions to the

course,

Ms. Black lncorporated into her weekly class sessions various
ideas, articles and artifacts shared with her by the homebound students

she visited. The following are excerpts from her reports on visits to

the homebound:

3\
Linda Black . Current Events Course
January, 1980 .o . _ United Neighborhood Houses

1
-

Visit to Mrs. M,

.

Mrs. M. had turned in a lot of homework assugnmeﬁtsj%nd when | was

talking to her in her apartment, she gave me an.idea which | used in

She mentioned that she had watched the movie, 'Dr. Zhlvago” on

N television. 'In our next class, during our -discussion of U.5.-Soviet
relations, | used Boris Pasternak's poetry to illustrate some of the’

ideas wh:ch we were dnscussnng

class.

:

Mrs. M. on her own, brought up many of the'toplcs that we had
discussed in class including, the presidential candidates, the hostages

belng held in lran, and what we would have to do to |mprove the en-

vnronment.

Mrs. M. and her Learning Companion iike crocheting together. Mrs.

M. told us that she started at age 15 making hats in a store and she
described how hats used to be made. She had a picture of her grands

daughter who sometimes came to visit her and for whom she had some

clothing. The Learning Companion told me that Mrs, M, had,many friends

who often called her.

The hext time that the class met, Mrs., M's Learning Companion told
me that she and Mrs. M. had discussed this visit for days.

.
AY
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Student Poetry from the Poetry/Life Review Course

HIXED UP

The world is beautiful, but let us not close our eyes to the
things that are wrong in it.

I am a tiger and | wish | could fix all to make some things
right. .

I go\{21my lair and.ponder my, thoughts.

The tralns are like caterpillers. ' '

What happened to you? You are so sad.

My life\is made of ups and downs, mostly downs.

A group ;Y children going to an outing passed me on the streets;

they reminded me of a bouquet of flowers in their bright summer
dresses. :

If | don't get there on time,. ! will really feel angry.

With my luck, | feel anything can happen; at times not always
good. ‘ ’

‘

Angelina Carlo

*

NO NOTHING.

S

} talk only one word English,

The other day | supposed to send

for'my daughter to the school.

No lunch, no nothing

| no prepare

Cause | no read English . !

.n | go to the store.

Felipe G.




WISHES
!
I reach for the stars, sometimes at night | gaze at the dark
velvety sky. | see Andromeda.

| wonder what it really feels like to be in orbit and feel -
weightless, \
| want-to do something foolish--1ike buying something | reélly -

don't need. '
AN

4 \

I wish | were a bellet dancer; dancing in a field of wildflowers. |
The picture on my living room wall of a little girl with beautiful :\

nice to happen.

dark eyes reminds me of a child patlently waiting for something \\\\

I lost my clutch purse containing my half-fare pass and my 1D
card for drugs. | felt very depressed.

| feel Ilke a flower happy;to be outdoors and enjoy the golden
summer days. {

] - Angelina Carlo

NINETY YEARS YOUNG

She was asked about a Qirthday gift she would like to have
"A cigaret lighter," was grandma's answer. .
"Grandmal'! exclaimed.thg grandchil@ren, 'at, the age of 90,
do you intend to start smoking?' )

""No,'* she answered, ''! don't need it for smoﬁing,’but to burn

the 65 year old man's bdard if he comes once more to kiss me''.

4

st

Don Ricardo, Homebound -Client !

, Leon Stobnick, Learning Companion
13 \ -

[




Student poetry from the Poetry/Life Review Course cont'd.

. . >
.

THE _SkY

4
B

t love to-look at the sky.

Soﬁe mysteries aust be there: ,
Evefyone should-have a story.
The stars make me dream pretty.

L

I always think that there is a very special ‘people over there-

[y

Julia Menar
v

- POEM WITH CHAIR ,

& 1

»

i

So manf thingg I want
| reach for the light to brighten my home

Something | see;‘my sister's picture that | look at often

| want t6 get well to do so;e of the things | would like to do
| hope that some day the world will be at peace

I wish -for the day my feet will get stronger

I lost my companion--my dear husband-

| feel like having a good timé

]

i -
\ Frances Jones
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Student poetry from the Poetry/Life Review Course cont'd. .

QUESTIONS AND ANSWERS

Daydreams are nice, but where can they take you?

| feel strong...l can eécape from the world if | want to

>

We use some experiences as crutches -
N What happens if | can't get off at my train stop?
My hopes wetre almost fulfilled . -

My head was turned by flattery

3

But | was soon back on the ground

[

I'fT the phone ringsrggéfn, '11" go crazy - 3";'7-; .

Why was | the one who was on fh¢ outside looking in?

3

THE F:Rs, x& .'_"-

My furst leS came from 3, teen at
Unexpectedly, meetuously and wilgl
it fell-on my tips wrth the thrust
of a rapacious. bird who preC|prtates
pierc1ng the prey with its beak,
(4
In spite of its brxef duration,
the impact, although. many years passed,
still lingers on my lips. .
And later kisses haven't been able
to obliterate the first one,
as if sare-guarding Jealously
the invaded place.

Klss:ng is not my- forte
ir my opinion, _ ..
a Kiss is sacro-sanct ¢
to be held in reverance
for the on]y person one dreams of.

The first kiss | was captiviated with

didn't come from the girl of my dreams,

that kiss was free from. sensual dessre,

>

't was a kiss of goodbye, of a cry

as if boreboding

{ never to meet again her- .

my sister. . s
£

Leon Stobnick

& 7
4 )(&.




A LINK OF BEADS

My first job was in Manchester, England. | was fourteen years
% . old and ready for,work. | got a job in a men's cap factory; packing
the caps in cartons ready to Qe shipped. | liked what | was doing

and the people | worked with were very nice. So was my boss. "His

name was Nathan Marks. Friday, | got paid. | felt so gdod. My first

® R
paycheck. | brought the money.home to my parents. They gave me .
three shillings for spending money. | went and bought myself a pair

o -.of silk stockings and a link of beads. It made me feel real grown-up.
I'WoFﬁed there for a year and a half, then | had to leave. My famil;

. Was goiﬁg\to America. | said goodbye to the people | became frienq§

with. My boss wrote a letter stating my good qualifications. The ) /

letter-féaa that | was honest and a very good worker. The letter “
cané in handy later on in life. ' ' .
Mary Weiner, Homebound Student

Dora DePass, Learning Companion

MY FIRST DAY IN AMERICA

i 1

. | was amazed at the tall buildings. | c?uld not stop looking
at them. The next day, my brother took ﬁe to the automat. | was
flabberga%ted when | saw the way the food came out of the machihes.
| said to my brother this cén only happen in America. After a
tired and exhausted day, we came home , spbke awhile and then we&t
to bed.

Mary Weiner, Homébound Student

Dora DePass, Learning Companion

| e ———
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A FEW YEARS BACK

When | was 15; out of school, my parents moved from New York
to Brdgklyn. There was no high school within walking distance and -
being handjkapped, | was unable to travel in cars. | got the urge
to go to work. My o+der"s+§ter“encounaged me to apply far a job in
a millinery stSre that wanted a learner. Afte; 1 got the job at

$5.00 a week, | decided to }egister at a school nearby that had

-classes at night. | took up business English and Bookkéeping, but-

never used it. | became a full-fledged milliner and salesla~dy
within six months. | stéyéd with the millinery business for 22
years. | can't complaip about my life. | am very thankful.

A few years back--not quite a few years bgck to be Ekact, |
yas supposed to" be matron of honor for my best girl friend. Every:-
thing went along very good. Being a mi{liner,oi made the hats for
the bride and myself. The best man suggested that he pick me dp, ’

-

but a young man who was in the wedding party as an usher said as

. tong as he had to pass my house, he would pick me up. Well, in the

end, they>got mixed up:andfthey both went off without me, But, it
has a very good ending. The best man came back for me. Alls well

that ends well.

Mary McGinley
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‘ : TO: PETER OPPENHEIMER - NEW YORK CITY TECHNICAL COLLEGE
‘ COORDINATOR OF ADULT PROGRAMS
: ELDERLY HOMEBOUND PROGRAM
FROM: MARY NOBERINI ~
RE: EVALUATION AND RECOMMENDATIONS FROM PSYCHOLOGY COURSE AT

THE HEBREW HOME FOR THE AGED AT RIVERDALE

- / . _ o

e —————=—" “This is to give you my impressions of the Psychology course
which | taught at The Hebrew Home this past summer. ¢
Overall, | would say that it was extremely effective in reach-

ing classroom participants. A -core of about cight students came to

Py e P

class regularly despite serious bouts with a wide range of chronic

illnesses. A number of other students participated intermittently

RS T ey

_ but prefé:zad to stay in their rooms on 'bad" days. All were en-
: thusiastic, grateful and extremely impressed with the opportunity to

i take a college course. Students worked hard to understand new con-

b ’

cepts and were delighted.when, after some difficiilty, the Iightl
finally dawned. One student for instance grappled for some time with
a’perceptual illusion | had provided. When she finally grasped the
implications, she jumpgd:to he; Feet,/waving‘her paper and shouted,

"I'm not too old! You see, I'm not /too old!"
t4 i ,

A féw problems arose in dealiﬁg with classroom participants.
. / . -
Students expressed unwillingnegqf@p participate freely in class dig-

v

* °  tussion unless the discussion was highly focussed. They indicated

clearly that they preferred the lecture method of instruction and

’

.were only willing to discuss-issues that arose in that context.
- " - Students pointed_out that:
1. they wanted a 'real" college course, real being equated with the

. /’
lecture method

.\,
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2. they did not wish to talkiabout television shows which they
considered frivolous and non-academic. Moreover, they claimed
that students who did not own their own television sets had no
control over programs selected for Hebrew Home viewing at a
particular hour
3a. they had ample opportunity for "life review'' discussions through
othér programs offered at the Home and talking about their past
experiences did not meet their expectations of a psychology course
3b. they similarly had little tolerance for Being subjected to the
rehashing of other people's lives
Over the first four weeks of the course, | responded to these

complaints by moving increasingly from my initial discussion approach
*

' to the lecture method and using psychological terminology more fre-

quently. | reached a point where students were saiisfied.when ]

prepared simplified undérgraduage lectures with elaborate e{planations
of new concepts and much r;petition.' In this context, students seemed
quite capable of developing their own discussions. For example, when

I described child psychology \as, the study of normal development in

/
children, one particularly sharp student responded, "Ah, but the

problem there is what is normal?" A vigorous.discussion ensued.

Another problem | experienced)in'dealing with classroom partici-

~

pants concerns the treatment of ill studeats. In a nursing home .zat-
ting, students sometimes Egeome—+++’?;:/::;iods of weeks, effectively
\ . t

terminating their classroom participation. Other students have '"bad

- .

days" and simply don't feel up to leaving their rooms for one partic-
ular lecture day. In my experience, at least, the response of other
students is not typically helpful.. Students in my class articulated

the belief that when you are in a niirsing home it is desirable to

#

L C120
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\ avoid becoming involved in other people's illnesses.

| believe an effective solution to the problem of illness could

‘

be deveioped by redéfining the role of the. home or roombound partici-

pant so that it fits the specific needs of institutionalized adults.

-

Further explanation follows my evaluation of the roombound learning

~

experience.

The roombound participant part of the course had severe flaws.

- . -

~——
Despite follow-up efforts on my part and on the part of cooperating

Hebrew Home staff, few classroom participants reported fruitful inter-

actions with their roombound counterparts.’ | believe that the basis

‘

; of'this problem lies in the definition of "roombound" in the nursing
\ . ’ .
home context. In a good nursing home, or at least at the Hebrew Homé ,
all residents, no matter how 'unwell, are strongly u}ged to be up' and

about. Truly roombound patients are either critically ill or

> .,

severely mentally deteriorated. Accordingly, nearly all regidents

r

. R a
truly interested in the psychology course wanted to be classroom

5

participants. The selection of ""roombound"’ became for the most part

a job of finding agreeable individuals who wefe not sufficiently
motivated to find their way downstairs to the cla;srbOm. It is,
there}ore, not surprising that these same individuals were 'not willing ‘
to extend themselves greatly to cooﬁerate with their classroom
counterparts. They were often asleep, tired, disagreeable or other-

wise unavailable when classroom participafits attempted to reach them.

nly two roombound participants did not fit this description. -One
rked for pay during lecture hou;s and was suéficiently interested.
- to speak with her classroom’aounterpart reqularly. The other in-
qQuired shortly aft?r the course began as to whether she could come

to the classroom. Having received a positive answer, she showed up

at lectures regularly, effectively becoming a classroom participant.
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Afiother problem with the ''roombound'' part of the program con-
cerned expectations with regard to the classroom participant. These
students experienced grve doubts about their ability to adequately
communicate some of the rather sophistigated concepts described in
my leétures. They also complained bitteriy gbbut the obvious lack of
intefé§t and appreciation on the part of the roombound. One bright
sgudgnt drépped out of the course in protest against the requirement
that she talk regularly with a -roombound person. When | went to speak
to her in an effo}t to convince her to return, she declared firmly
that none of theerOmbound ;ere really interested and that she would
have no part.of a course which included such an arrangement. Quite
hoﬁestly, ! think it unréalistic to expect a’group\of chronically ili,

R . .
institutionalized elderly to both motivate and instruct their dis-

interested peers.

As | mentioned eariier in this report, | believe that a redefinition

é ~

of the concept of '"*homebound/raqombound' would facilitate yodr program's
N h)

‘.
]

effectiveness In institutional settings. One can argue with great ac-
curacy that all institutionalized people are '‘homebound/roombound", and
in fact almost all do have days when they do not feel like leaving

their beds. Trying to create two groups, classroom and r00mbouﬁd,

introduces an artificial distinction and works actively against insti-

tutional efforts to motivate residents to leave their rooms. Instead
| suggest encouraging all interested residents to attend ciassroom

lectures. Each participant would be assigned a '‘Buddy'' in the tra-

ditional ''Buddy System''. (f a participant should become ill or feel

incapable of leaving his room for a particuilar lecture, his buddy would

be expected.to visit him and bring him up~to-date on lecture material.

I believe this approach would be effective in solving two important

)
o by




‘problems discussed previously in this report. First, and most ifportant,

it addpts the roombound concept to fit well into the institutional set-
ting, and second, it solves the probfem of coping with illness in the

o

‘ . ranks of the classroom participant. . In essence, the classroom student
. would ;lso be the roombound student on occ;sions when he was truly too
ill to lgave his room, K
All students would be well motivated. All students would be
;grsoﬁally involved in the prestigicus cl;ssroom situation learning 9
. ~ from the "respected" professor. No student would.be required to strugs
gle weekly té explain difficult material to a d{sinteredted listener.
Instead he would simply be required to explain to his buddy, who already
has acquired some classroom .sophistication, what information he hadl ,
missed on a particular day. Perhaps buddies could also be given
questions to discuss during the week and asked to report An the;r
conclusions during a classrcom session.
Needless to say,‘tpe model ! have descri?ed needs more extensive
& consideration. Nﬁat would happen, for instance, if two buddies were °
. both i1l on the same day? This and other similar potential problems
obviously need to be uncovere. and diséﬁssed. Rochel Berman of The
Hebrew Home and ] would be most interested in working with you to -

further developing such a model .and to test it at The Hebrew Home.

Woyld you be interested? | believe a joint effort might produce a

really effective approach to institutionalized learning and perhaps

even a creditable publication.
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New York City TechniEa] Collene - Division of Continuing Education l

Elderiy Homebound Program

1980-81 ' - R

REQUESTS FOR MANUAL .

1. University of Arkansa>
Donnie Dutton - Coordinator - Adult Educat1on

2. Office of Work with Adults
Richard J. Lippin - Aﬁu]t Specialist

3. University of Wisconsin - Stevens Point
Dr. Burdette.W. Eagon - Degn Academic - Suppgrt Programs

4. Lancaster Lebanon Intermed1ate Unit -’ Lebanon, PA )
John A. Heisey. --Director

5. Texas A &CM Un1vers1ty - College Station, Texas
Dr. Pau]ette T. Beatty - Assistant Professor

6. Community Resource Center - New Brighton, MN
Jo Ann ,Valley - Superv1sor

. 7. Dundalk Community College, Maryland
Norma S. Tucker - Director of Continuing Education - !

8. University of Maine at Farmington, ME
Dean David Fearson - Public Service Division

9. Arizona Department of Education o
Kathryn A. Kilroy - Director - Adult Vocational Education

10. Division of Occupatioral Educat1on - Westbury, New York
Frank J. Wolff - Assistant Superintendent

11. Rhode Island Col]ege
Patr1c1a Stevens - Staff Assistant

~ e

12. Indiana University System
Dennis P. Prisk - Associate Dean - School of Continuing Studies i

13. Department of Education - State of. Florida
James H. Fling - Coordinator - Adult/Continuing Educat1on

14. Illinois Central College
Noah Hickman .

-~

15. The University of North Carolina at Chapel Hill .
. Morton ]I. Teicher - Dean - School of Social Work
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First Baptist Church - Elder, Missouri
Arnim Ray - Assistant Pastor

Regfon II1_Adult Education Service Center ~.Springfieid, IT1linois
Robert J. Marcy - Assistant Coordinator

Garden City Public Schools - Garden City, Michigan
Cheryl Willett - Director - Community & Information Services

Lois Janis
North Hollywood, California

Center for Geriatrics - New York
Gerta Gruen

University of Wisconsin - Madison,.Wisconsirn
Marie Salem - The Faye McBeath Institute en Aging and Adult Life

City of Los Angeles Agency on Aging
' Richard A. Lieboff - Planner

Camden Country-Col?ege - Blackwood, N.dJ.
Nancy Mattis )

Connecticut Adult Basic Education ’
Staff Development.Project - Hartford, CT

Chadron Sfate College - Chadron, Nebraska
Joseph J. Nayduciak - Director

. -Rutgers, The State University of Jersey
Iris Bauman . :

|
County College of Morris -'Randolph Townshiﬁ} N.Jd.
Linda H. Lower

The Elder Craftsman - New York
Gerri Wasserman - Director

Comnuni ty Education - Holland, MI
Terry Moore

Ora Kirland - Hempsteqd, N.Y.
Martha Brown - New York

Senior Health Program - New York
Maria A. Marjan

Carole Schaffer - Brooklyn, N.Y.

Delphine Arthur, ORT - New York l.r)S
California State University & College
Or. Donald W. Fletcher - Associate Dean




36. Norma Agrano;f - Spring Valley, N.Y. ' \

37. Employment & Training Program - Trenton, N.J.
Sydelle Norris - Dirgctor

38.. Burlington County Office on Aging - Lumberton Réad - Mt. Holly, N.J.
Lindq Coffey - Director )

33. The Univefsity of }éxas at Austin - Department of Continuing and

. Higher Education
Carol .Kasworm - Assistant Professor

40. Institute of Geron%o]ogy - University of Michigan - Wayne State University -
Willie M. Edwards - Ltbrarian -

41. Sisters of Charity - Northern Province - Jehsey City, N.J.
\ ‘7 Sister Mary ‘Pauline Hogan

42. Region Two Area Agency on Aging - West Chicago, I11 A
Jeanne VanKirk:- Training Specialist . :

43. Bartlet High School - Webster, MA

+

44. Governor's Commission on Aging - Office of Elderly Affairs - Salem, Oregon

, © 45. RAI-Retirement Advisors - New York
. Kathryn Sweeney - Research Assistant ' \

46. The Henry J. Kaiser Family Foundation - Palo Alto, California
Robert G. Lindee - Vice~Presi¢ent ’

47. The Robert Wood Johnson Foundation‘- Princeton, N.J.
Hargeret E. Mahoney - Vice-President

48 . Xerox Fund - Stamford, CT
E.F. Truschke - Manager

T ‘ g ;%;;

49. The Doris Duke Foghdation, Inc. - Somerville, N.J.

50. The Merck Company Foundation - Rahway, N.J.
. Grace M. Winterling - President

5. Fannie E. Rippel Foundation - Morristown, N.J.
Herbert C. Englert - Executive Vice-President

52. Bruner Foundation - New York
Richard Herson

* 53. New York Foundation - New York
Madeline Lee




55.
56.
57.
. 58.
59.

60.
61.
62.

63.
64.

65.

66.

67.

68.

69.
70.

~I
-

72.

New York Com%unity Trust - New York .
Herbert B. West - Director

Hearst Foundation - New York
Robert N .Frehse dr. - Director of Administration

Rockefeller Foundaticn - New York .
John H. Knowles, M.D. ~ President i

Burden, Foundation - New York
Harriet L. Warm

Charles E. Clupeper Foundation - New York
Helen D. Johnson - President

Edna McConnell Foundation - New York
‘Patricia Carry Stewart - Vice-President

Wishnick Fbundation - New York
-Ferkauf;Foundation -~ New York

Neil A. McConnel Foundation - New York
Louis W. Bergesch - Executive Director

The Russ Togs Foundation - New York

J.M. Foundation Mc Donald - Cortland, N.Y.
Eleanor F. Mcdunkin - President

Martin Tananbaum Foundation, Inc.
David T. Goldstick - Directi;J

Lilly Endowment, Inc.- IndianapoYis, Indiana
Landrum R. Bolling - President

W.K. Kellogg Foundation - Battle Creek, Michigan
Edward P. Sickmiller - Secretary

Charles Stewart Mott Foundation - Flint, Michigan
William F. Grimshaw - Director of Information

J. Walton Bissell Foundation - West Hartford, Connecticut

Alfred I. Du Pont Foundation - Jacksonville, Florida
Irene Walsh - Secretary

The Samuel Rosenthal Foundation - Cleveland, Ohio
Charlotte R. Kramer

General Service Foundation- Minneapolis, Minnesota
James P. Shannon - Program Associate

D. S. & é. Hx-Gottesman Foundation - New York

-2
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74.

75.
76.
7.
i : 8.
9.
80.

81.
" 82.
83.
.84.

85.

Altman Foundation - New York
- John Burke - President

The Vingent Aster %ouﬁdation - New York

George and_EIizabéth F..Franke] Foundation - RHew York
The Hagedon Fund - New York

Henry Kaufman Foundation'f New York

The Ester A & Joseph Keingenstein Fund - New York

The Lincoln Fund - New York i
John D. Warren - President

Morris Morgenstein Foundation - Rocekville Center, New York
Hannah’KIein~- Executive Director

Baltimore County Public Library - Towson, Maryland
Kathy J. Coster - Media Production Spétialist

LaFergé Lifelong Learning Institute, Inc. - Milwaukee, Wisconsin
S. Norena Kinsey ¢

Western Michigan University - Kalamazoo, Michigan X
Ellen Page-Robin - Director s

Sam Lissitz L\Egéygrton, Oregon

/

7

A copy of the manual was also mailed to 116 individuals and organizations
on the mailing list of the Institute of Study for Older Adults.
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DESCRIPTION OF ...

ELDERLY HOMEBOUND PROGRAM

EEEIEE ey

/ The elderly homebound program began in 1978
‘at New York City Technical College and is
funded by the State Department of Education,
under Title V of the Higher Education Act.
The program makes it possible for the

© . homeboynd older adults to participate in a
> learning expérience through the peer
"*  teachers. The program ttains older adults- "

- Learning Companions- to share tuition-free,
liberal arts courses with homebound elders.

> All courses are given off-campus at con-
venient community locations.

While vaking the course, each learning com-
panion visits one homebound elder in his/her
;neighbarhood. The learning companions
transmit course content to the homebound
students during these visits and both exchange
thoughts and ideas on the subjedt. This learn-
~ing and sharing approach enhances what learning
companions learn in the class and provides the
homebound student with an opportunity to en-
. gage in intellectually stimulating discussion.
; Both the learning companions and homebound
students receivs certificates from New York ' -
City Technical College at the completion of
the course. {
|
*. This innovative program has‘provided an
: education and 'social service to hundreds of
elderly homebound throughout New_York City
and upstate New York. The program has enlight-
end the world of ‘homebound elders who are
often an isolated and forgotten segment of
society.
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FRM THE DESK CF... ]
Dear Readers:

This year, we are proud to announce the r;’;

success of the elderly homebound program, a
visionary outreéach program, which has pro-
vided a vital educational and social service
to numerous homebounu elders throughout New
York City and upstate. Just think,this year,
our. program has paved new avenues by im-
plementing homebound courses in communities
that have never received the service and has

The staff and advisory committee members of
the elderly homebound program are currently

in the process of exploring various funding .
saurces,to assure the continuation of the
program. We look toward the future with

strong anticipation, hoping our program '
will continue next year. We are all hoping

for the best,

Sincerely,
- Earlese Beamon, Editor

Graduate Student Intern
Elderly Homebound Program

TALENT CORNER.

OLDER ADULT STUDENTS GIVE THROUGH THEIR <i:j
TALENTS

THE ECHO
(THE DAUGHTER'S POINT OF VIEW)

"I don't remember mother's love.

I was brought up by housahold help

I went to boarding school, then college.
We corresponded.-When one writes,
Expressions hide true feeling,

But I could sense the strange dependence
On Prue my mother had. °

She clung to Prue

For she was weak and troubled.

She wanted to relax and to forget.

So easy going.

After the sad affair with dad 3
How could she?

" I never liked her Prue

She was peculiar.

It was not normal. This
Strange relationship

Between her and ma.

She bossed my mother.

I cannot let her boss me too.

I ¢annot stand the sight of her
Ohg what's the use."

(Alienation was complete
When daughter reached maturity.
To.be invited as a guest to mother's

" ' enlarged the world of homebound elders. -

A | house
. Eﬂggg 1like a hard slap, even more
-2- ‘ . )




Because another woman filled the void
Of mother's life, with child away
So many thousand miles from home)

: "I know ny mother would choose Prue
: To be with her, and not her daughter.
: Oh,. God, I could not stand Prue touch me,
: * .She threw some water in my face
“Just 1ike...I don't want to remember.
I hate them all.
I hit and clawed her. I was mad -
‘Out of control.
"Deep in my heart I wished her dead
I wished to free my mother.
I went back to the States
Alone with guide -
Just as I came alone
.With no onej there to meet me
And no one here to care".

PV ara

By Sophie Lipscher
Learning Companion

The American Short Story
Bronx M- Senior
Center- January, 1981

N \
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__%EARLSOF&ISDOM

For the unlearned, old age is winter; .

Hasidic Saying

~

ihe essence .of age is intellect.
My
U Ralph Waldo Emerson

There is a wicked inclinatiod in most people
to suppose an old man decayed in his intellect.
If a young or middle ~aged man, when leaving
eompany, does not recollect where he laid |
his hat, it is nothing, but if the same
attention is discovered in an old man, people
will shrug up their shoulders and say, "His
memory is going".

r

. Samuel Johnson

For the learned, it is the season of harvest. .

If wrinkles must be written upon our brows,
them not' he written upon the heart.

The spirit should not grow old.

let

¢

James A; Gargield

&nd Ehere ié healing in old trees,
0ld streets a glamour hold;

. Why may not I, as well as these,

Grow lovely, growing old?

/

/ .
Kayle Wilson Baker

— / |
. TEACHER'S CO&NER e -
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Since it's inceppion, The Elderly Homebound
Program has provided older students with
professional, ompetent and sensitive teachers
to assure that/'elders learning experiences -
are rewardzng. This year, our teachers have
continued to teach older students on a high
quality level Teachers in The Elderly Homebound
Program are éver striving to stimulate the
intellect of older students, encouraging them

[ RRRARARIRARRRARRERRARARRXMER KRR AR kAR Akx CO eXpress their ideas and experiences and in-

structing ;hem on how to share what they've
learned with their peers. The teachers in The
Elderly Homebound Program have_played a major -

role in helping our program reach its goal and
ultimate success. ~

"TEACHERS SPEAK QUT" )
In Psychology of Everyday Living
And Current Events

A homebound course 1s-presently being conducted
at The Allen AME Community Senior Citizens Center
in Jamaica, Queens. This course appears to be
successful both from the’ standpoint of the
homebound students as wéll as the learning com-
paaions. The attendance rate is excellent and the
‘'students are highly motivated and interested.

Each learning companion participating in the
course is visiting one homebound student.

The students appear to understand their roles

as visitors.and information sharers. They are all
prepared to make the ten week commitment neces-
Sary to complete the cburse.

Mrs./Mary Noone, Teacher
Al)én Community Senior
itizens Center

] “Psycho ogy of of Evetyday Living and.

it ran




Lt BRE VT P AAnA gm b N Y kRS A Sx R %
o 2 W ,

RN

T

-

The homebound course,held at the Bronx YM-YWHA
Senior Citizens Center,was on "The American
Short Story". Each class was comprised of the
.xeading of a short story, followed by dis-
cussion; with ten minutes at the end devoted
to sharing the experierces of lea g com-
Panions with howe visits. Most weeks, I gave
the learning companions an additional story

to read at home, which they shared with the
homébound students and discussed in class. The
-students read about fifteen stories in ten
weeks. There never seemed toibe enough time.
The discussions in the class were always
heated and often emoticnal, but all seemed

to be uplifted by then.

Ms. Dina McClellan, Teacher
Bronx: TM-TWHA Senior
Citizens Center

"The American Short Story'™

<

A VISIT 10 ...,

“

/

On January 16, 1981, five advisory committee
members of The Elderly Homebound Program
visited a homebound class on "Psychology of
Everyday Living" at The Federation of the
Handicapped, CETA Home Health Aide Training
Pr n Manhattan. The pfirpose of the visit
wAs to allow advisory committee members an -

pportunity to observe a homebound class and
make recommendations, suggestions or comments
regarding the program and future courses.

Advisory Members' Comments én this Class:

"I was impressed by the rapport between the
learning companions and homebound

students. The teacher instructed the class in

a cohesive manner and had good ‘interaction with

students, although some were reticient and

shy . '

Florenge Haglund
Park/Slope Senior Citizens

Ceyter

. /
" 1 was impressed by the teacher's knowledge
of the subject Mlatter. The program is reach-
ing people's 1ives", !

David Rosen
WNET/Thirteen

"I observed during my visit that there
was good interaction between the students
and teachers ".

Francesca Flanders
Coordinator of CETA

Home Health Aide Training
Program

Mrs. Leah Gottesman, who has recently received
a B.S. degree in Theology at Touro College,
frequently speaks at various community
organizations and plays the piano. She's

only just begun at age 65 plus.

Learning Companion
Bronx YM-YWHA
Senior Citizens Center

Mrs. Esther Poyouroy is an active contributor
to The Bronx YM-YWHA Senior Press. She has
attended homebound classes on occasions and

is a member of the Senior Center's Executive
Board and advisory committee. She currently
participates in the short stories discussion
group and chairs the Social Action group at

The Bronx YM-YWHA Senior Citizens Center. She
never says;"I can't", at age 81. ’

Homebound Student
Bronx YM-YWHA
Senior Citizens Center




THE ELDERLY HOMEBOUND PROGRAM. IS. ..

" The program is good because it teaches you
about people. It's a great experience, as it
is a way of helping one another".

X . Ms, Lillie McDaniels
Learning ‘Companion

] Living
A ’ Federation of the
U - , Handicapped (CETA)

£ "I'm very excited about the Elderly Homebound
H Program. The visiting component of the
: “program is always meaningful, as it helped
me to .bring new information to my homebound
. student. I hope the program will continue in
the future".

Mrs. Ana Rabinowitz
Learning Companion
Psycholcgy of Everyday
Living

Federation. of the
Handicapped (CETA)

ey
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I think the program is delightful and inter -
esting. When possible,,l,atgended the class,
: I hope the program will cortinue. I'm sad
i the cGurse is ending". e

-~

Mrs. Lillian Cohen
Homebound Student
"The American Short Story
Bronx YM-YWHA Senior
: Citizeris Center
- I 3
" I have found the Elderly Homebound Program
to .be both enjoyable and interesting. I
am visiting two homebound students and
share wha? I've learned in the class".

Mrs. Margaret Smith
Learning Companion

Allen Community Senior
Citizens Center
Psycholdgy of Everyday
Living and Current Events

Psychology of Everyday - T

- - -

DESCRIPTION OF A .+..

HoMEBOUND COURSE AT THE ALLEN
CommuNITY SENIOR CITIZENS CENTER

participate
with increasing frequency
‘in formal léarning.

-

The Allen Community Senior Citizens Center,
located in Jamaica, Queens, is a predominately
Black center which offers a host of activities
to senior citizens including homebound elders.
The senior center serves 200 elderly daily.
The Allen Community Senior Citizens Center is
currently offering a course in "Psychology of
Everyday Living and Current Events”. The
number of students involved in the course is
relatively large. It is composed of 17 learn-
ing companions who are each visiting at least
one homebound student and a couple of the
learning companions visiting more than one.
The students view the course as a commitment
and a true learning experience.

L

R



DIRECTOR  SPEAKS OUT....

I think the Elderly Homebound Program is fan-
tastic, I was both thrilled and delighted with
its sWcess at our senior citizen center. The
course, "Psychalogy of Everyday Living and
Current Events", has proven to be very in-
formative for all participating older adults.
We have been honored to be selected to par-
ticipate in the program. I sincerely thank
the staff of The Elderly Homebound Program
for .bringing, for the first time to The

- Allen Community Senior Cititeéns Center and
the Jamaica community,,this vital, educa-
tional gervice.

v

Ernestine Bethel, Director of
The Allen Community Senior
Citizens Center, Jamaica,Queens

BALDVAT 10N ~
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For-the>past two years, The Elderly Humebound
Program has provided an educational service
at The Bronx YM~-YWHA Senior Citizens Center.
This particylar senior center recently con-
ducted a homebound course dn "The American
Short.Story". On March 10, '1981, a gradua-
tion was held at The Bronx YM-YWHA Seaior
Citizens Center. Mrs. Kramer, director of
the senior center spoke a few words to the
graduating students. Ms. McClellan, the

+ teacher, also spoke to the graduating class.

" Afterward, whe handed out certificates to
each student with a kiss and a handshake.

Ms. McClellan called out the names of all
.8raduating homebound students, emphasizing
that they, too, were a part of the class,even
though they could not be present. "Honorary
certificates” were given to two regular
.students in the class who could not for
various reasons visit homebound students. The
nev graduates beamed proudly as they were
given a round of applause that was truly
heartfelt.

UNIVERSITY OF CALIFORNIA

)

ERICI CLEARINCHOUSE FOR
JUNIOR COLLEGSES

96 POWELL LIBRARY BUILDINC

LOS ANGELES, CALTPORNIA 90024
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" and crafts and serve New York City. For

FROM THE DESK OF....
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The graduation was lovely and provided a
significant meaning to all graduating students.
On the day of the graduation, a woman présent
said that her sister, who was a homebound
student in the course on "The American Short
Story", was proud to receive an official
~ertificate from New York City Technical
College. The completion of the course gave her,
a sense of accomplishment.

Mrs. Edith Schwartz
Assistant Director

Bronx YM-YWHA Senior Citizens
Center

-
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iNFORMATION AND ENTERTAINMENT
THINGS TO KNOW AND THINGS TO DO

.«

SENIORS ON CANPUS

Last year, 13,000 persons over age 60 traveled
to colleges awav from home, living in doxmi-~
tories, took part in campus life and attended
low-cost, one week educational programs. They
were participants in the Elderhostel resi-
dential academic program for older adults.

This year the Elderhostel idea, a concept which
is just five years old, will be available in
all 50 states. Elderhostelers will be able ‘to
chart educational and travel itineraries in all
sections of the country. The maximum cost for a
week in any of the programs is $130 which in-
cludes room, board, tuition and extra-curricular
activities.

" For a catalog and registration forms, write
Elderhostel, 100 Boylston Street,
Suite 200X, Boston, tMass. 02116

Elder Craftsmen Program

It's a free,not-for-profit program, which
has been in existence for twenty-five years.
The purpose is to help older adults aake arts

further information call:

Mrs. Adelle Scheck- 8613777
850 Lexington Avenue
New York, N. Y
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