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empleoyed

s a framework within which a planning or .problem sclving simulation
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was conducted. Each student adopted the role of agaactor in the decision

process. X
— Yo : : . . . . .
The first course, offer ; focused upon
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Thus, we):ade a conscious cdecigsion to empl\oy the elements of tne Semdnar
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i instructional outcomes. Wwhile we cleariyv ran the

ation ¢
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to guldeubur,édentl
A
risk of tgutology by taking this approach, we felt that we nad no ciner way

connecting outcomes to the use of the Seminar. Fuxther, we decided th&t the
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conclusicns ¢f sugh an éXploratogy assessment would be treated &s tentative
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andt could serve as the basis for/subseguent, experimgﬁﬁél werK.
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The Instructionali Dimensians .
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S N -
. . - ‘ K -
imetruction. The first concerns ‘two twpes of anfermation implicit in tne

N - VAR

-~ . \ »




B . ) . 4 ) ~ 4
Seminar strucgture. Lasswell (1971) aTgued that there exists information
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both of and in the process of policy formulaticn. That is, there 1s informa-
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tion abourt how policy is developed zs well as infdrmation or data,that are
s ‘ L
L) 0y N - B I
ronsldered 1n the development process. we found

5 -

q\
n
t
iy
jih)
t
[02]
r
o
Q.
)
o
=
n
5
o
0

were |

exposed to,the Deci sion Seminar.tended to develecp an understanding cof beth -

types o‘-j formation. :

-
'
-
\
4
Lo S AR NI, st ]l madel w211l so £ Fue yerm,d Y ement \LS': th .
2V cescridping the tcetal model. inen, we wilili speCp Iy whlch elements 82 the
. S o 6) ' ‘ ,
) .model bere on each type of ledrning. .
. " ‘ 7 .
s . ¢ ' Ty e
P s - . ‘,
~he.Decisien feminar ¢ ., .
» . M
. Tt : )\; AT - \ .
The Decylsa 1on Se inar is comprided of five mzjor components--a management ,°
. - > P X ‘ . f . - ‘\\ /
’ y problem solving-tasks, a social process wodel, community value
 J . : 1 )
N and e decision phase anzlysis. :
SN : ¢
. A N
Q . : 3 ¢ ~ _ ,
EMC N i » . 4 - . . ':‘ -
oo - . ) v
e 4 n ~ ) ’. “

x Y - (o . . S X N o .




o

ve

-
v

EXl

~ b

Nl

“
§
L1
o
>

Ul
i)
[

PR R
t B v LT
. - L N . . -

4 .
- " - - w
- .. -
- A e e i o - — ‘1~
4
.
[ i \h.v
() Y [
O X !
uo PG
sy 40 Uy [ S )|
G0 oW (SIS
ot 4@
IS R 9] o0 4
[SIRI VIS ST R R o
I w Y IR ST
MY YRS IYIRYIR N
O [ '
5 ITIE ¥| y W
WL s, @l ) '
BT 1 A .
. - ————
{ N ‘ -
- - . v
- »
ua ) o .
O ¥
w4 se '
n oo 0o 7
» 3 N
[WIEY O] (PRI
HA 0w AQ W
(R o T
0, 40 T 0
ay QO A a0 .
Mo, N P Y .
O 5tk [CEEYRNSH A
woQ n O
W v Q@ MRS
LU L I
[ YRR I YA
4
] ]
4] W
we Uy R ‘
O DTSR -
O N @
i M :
N (o Y [
.
(IR SEU RIS S B S
-
P S — [ R U ——
. .
- — S
;
~ .

¢

.
" . -
)
.
.
.
. .
-1
R
E
- L
: .
~ B
,
’ {]
-
e
L
,
B -
~




O

ERIC

Aruitoxt provided by Eic:

-

characteristics c¢f an ideal setting in whicff poliev ‘decisions ‘can be

.icdentifies six

.
-

. . . . ~
The Managezent Framework. The management framework is concerned with the
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i:j%rtant elements: )

i Ll - .

.
.

made.

A percanent core of three to fifteen individuals is responsible
O *

~ N . . . . s .
for cencept exploration, dava .identification and gathering, .

agence coastruction and evgluation.
- . -

- . . ~ . . . 7 Y

A perzanept location with facilities to array and storgldata.
- . . N . ’-‘ - - . . ~

The r:oz becomes the integrator ol peoplie and informatzon

N
where visual displays of ongoing-werk provide past, present, and

~

1

future perspectives. ¢
. . . - . . ~ v - -
High technolcgv eguipment should be availzble tc analyze, s:icre,
+ ; t L] ’
N - L4 . hd . -~
dkspley anc prgiect cdata, @s 1%T.1s generatel) such as use ¢i: micro-
”y
AN -
ceTpyqiers, nNelwWorK systems, CpaQque projectcrs, etc Prcblers can th
t : ~
be examined #JFWIH tnedr entire ccn:é?fs
. A
Research 1$ & siHared tasxk of zll partzcipants zs the neecd for
. ) .
accurzte, relevant informaticn 1s continucas As information 1€

introcuced, the core group is respensible to validate 1ts use-*®
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provisions for record keeping of the agenda and selections of the minutes are

nade. ' -

!

AN

Problem Solving.Tasks. The second component of the Decision Seminar is

comprised of a set of "problem solving tasks." These five tasks specify the

~
. .

analytical pr&cedures thiat provide the core group members with direction and
- - ’ ! M

focus, insuring the proper collection and analysis of problem and/or decisiox
- s N ) ’

réi%§ed information. They are, in sequence:

}b

R 4 Lo N . s . . £y . . . .
. Goal clarification - identify practical future desired states.

-~ .

. Trend description - gather and examine past and current trends
- .

[

. in respect to the stated goals.
5 ’
3. Analysis of conditions - what gegncditicns have affected or con-
ditioned the trends?, . //
L. 1o 5 .- . . :
4, Projection of development - 1f no change or interventions are made,

-
'hat will be the future states or events?
\

.
5. 1Identification of alternatives - based on‘aﬁgxaccumulated cata,

?

alternatives are generated and assessed in terms of feasibility

[y

and effectiveness in meetirg goals, resulting in selection of' an

alternative strategy to implement.

.~

'

Social Process Model. The third component is the "social process model."

LN
It identifies several elements which can affect a sqcial process. It may

{

be utilized to provide greater insight and depth of data in the analysis of
the trends and descriptions which occur in the problem solving steps three

and four described above. This model delineates the social processes into

°

the following elements:

- v
]

1. Stakeholders -identify the person(s) who are directly znveolved or

interested in the policy (problem or plan) under comsideration.

. | :
- b - ”
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2. Perspectives - identify the views of the stakeholders. What do
- .

} . v . B .

they think about an issue? . ‘ ’

’
' T

. . . ) C N s
3. Situation - des¢ribe the situations in which the stakeholders
v .
I N

V: ’ interact with the institution. Dedcribe the contact and com=

‘ w

Tl" .’ ~ *
- minlcétions that take place. ’ *

‘ <
’ S

4. Basa values — identify the values and beliefs of the stakeholders

. ES ’ -

toward the.policy (plan or problem $olutionl; What assets or RN

\ // . -

capazbilities do they pq@sess? < - \/ . k\
> 5. Outcomes - identify the outcomes sought.by stake®olders.
7 .

6. Effects -~ determine the net redistribution of values that the
~ » & . . .
policy (plan or problem solution) may potentia¥ly have upon &

~ [

stakeholders.

-

\ ( x

Stratégles - develop strategies that utilize’ the understanding o

rty

~1

the stakeholders' values and beliefs to positively effeet the N
acceptance‘of the pelicy (plan or solution).
.‘
Application of the Social Process Model provides a means for gathering
AN o,
information which is salient to undErstanging the trends and conditions of .

the proposed pflicy (problem-or plan). It also refines the Decision Phase

»

nalysis (d¢/scribed later) incorporating the requisite component of coopta-
. [*]

8
’ .

tion into the implementation of a new policy (plan or solution). S

Community Value Categories. To facilitate gathering data and focusing ) ;

. 2

direction on the Social Process Model, eight "community value categories”
* N

(T-'e Decision Séminar's fourth component)may be used as guldes to analysis. They °
N .

*
.

provide 1nsight into the contextual setting of the proposed policy (plan or
solution). When applied to all or to selecfed elements of the social prbcesses, ‘ :

the value categories can aid ih the description and analysis of the social
A .

vaiues of those potentially aff%ﬁéed.by a decision. The value categories are:
i v N
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1. wealthr - financial resources .
hd . N .
AN M .
§
. 2. Fower - Control of decision meking ( - - »
. . - f
: ~ 4 -
~ ‘. \.“ S v . - ' ) .
. 3., Enlightenment - creation and/or communicgtion of knowlecgéﬂ\)
B ! » .- 5 . :
“ . M 4.\ well-bexng-contrabuting to individual or sccietal "health"
~ . ¥
B : 5. 8k1il - cecntraibuting tce the development of skills and abiliities Lad
<
4
. 6. ~ifeotion - e€ncouraging growth of intimacy, <friendship end loyalty
. : T

€. Kectatude - Cepgriputing to’the development cf integrity and virtue

- . 1 ~ = i LA BN - -
v * Jecicion' Pnase Analvsis ¢ The final compcnent is tne deécisicn phase
- N ’ o
+ anz.isie.) It 1s 1ntended t¢ guide the core Group in JE€S1Qning implementaticn
+ * .
end evaloation strategies £ tne se.ec:ed pclzey (rlan or solution) The
‘ . - L)
S1x declsioOn phases are: . .
. ? . ]
k4 -
. Ir?el;déence - 1dentify the irnfcrration thet reeds o be ccllected
(‘, % M ‘
rto sdoport or "sell" *z strategy. .
2. pPrdmotiorn - 1dentify individuals in positicns tc adopt the propcsed
N - - . L
) - sturategy. Develop eprrorriate promotion techrnigues.
5 . - /'\ ', .
2. Prescription - formulate the proposed stratecy in legislative or)
S . \ . Y
policy terms. )
y - [} .
& R 4. Invocation - prepare for the eventuzl implementation ©f the strategy,
taking into consideration the affected rarties, their perspectives,
7
w ‘
v . . values, etc.
5. &application - 1dentify and describe the step-by-step implementation
-
process. N . . - .
) 6. Azpralsal - develor formative ané summative evaluation methods
¥ N s - Py
. bésed on the stated goals.
The Decision Seminar, then, 1s a decisicon making model wnich coes beyon@
2
conventicr.al, secdential models by 3rescr1b‘mg the creation of tne calture and
. | o -
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envirerment in wnich decisions are made. What learnings’ can result for students

of educational administrezicn who are exposed to the Beminar?

o R A ,

-
The Learning Outcomes ¢f Ixposure to the Decision Seminar .
B ) , .
ns indicated earlier, we identified four basic types of learning that
micht be attributed to the exposure of students to the Decisicn Seminar.

[ ¢

,

Tney are: prescripticns cn anformation ©f the process, descraiption of ainiorma-

, and descrip-
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As we stated earlier, these resuts should be viewed with some $xeptlcism,
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The exploratory assessment methods employed in this study were intended to
f

provide only tentative results. However, we believe that our findings are vell

grounded in data and, thus, can,provide the foundation for more closely con-

trolled'sfudies to determine Rﬁf extent tc which they are the result of the
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.application of the Decision Seminar as an instructional tool.
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