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ABSTRACT . a

' S This manual provides guidelines for implementing the
.instructional program in reading prescribed for the BaAic Skills-
.Project of the Phoenix, Arizona,'Union High School. District."The.
-project supplements instructional efforts' for students whose basic'
skills in.reading', English/writing, and'mathematics are in greatest
need,pf improvement. The instructional program uses an individual
diagnostic /prescriptive-approach, and the manual describes the
process of diagnosing student strengths and weaknespes'through the
'preparation of.,diagndsticiprofil.es and student folders. The following
components of instruction and,therimplications for Title I classes
are discussed: educational %els and pbjectives,qnstructi'onal
materials, activitiek, instructionaldiagnosis, learnihg time,
evaluation,-' and timetpent on a task: Also discussed are the
maintenance of student records, the, use of instructional aides, the
cohduct of Parent Advisory Council meetings and other sstaff/inservice
meetings, and monitoring.procedures.jhe manual 1recommends the use of
the HIgh.Intensity Learning System (11'.11L:S,) as a basis for
de'veloping student diagnostic profiles in reading. The 11..I.b.S.
identifies specific diagnostic areas.for reading, which fall under
the categories of word study, comprehension, and'appried skills. The

:Specific areas are listed in'the manual. (Author/Ma)
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TITLE I INSTRUCTIONAL PROGRAM

Introduction to Instructional Program .4
The purpose of the E.S.E.A. Title,I Basic Skills Prol5a in the Phoenix

Union High School District is to use ',federal funds to supplement dis-
trict funds at eligible schools in an.extensive effort to help those
students whose basic skill proficiency is in greatest need of improve-

ment. The project consists of three, phases:

I. Identification of target students

2. Diagnostic/prescrfpti4 instruction
v

3. Evaluationof program benefits fbr students
A

For the clinician, phase two diagnostic/prescriptive instruction is the
primary responsibility.' Diagnosis, both initially and ongoing, is the key:

to a successful program/ Prescriptive instruction, obviouslA based on,

an accurate diagnosis. It is recognized that this fora of instruction is
considerably more demabding than regular instruction;:therefore, Title I
classloads are small, instructional aides are employed to further cut,the
"pupil/teacher" ratio, and additional funds are set aside for

instructional materials.

These factors (i.e., smaller cltssloads, laide, materials, accurate and

1 ongoing diagnosis, and prescriptive teaching) 4re most important for

academic grokh for the Title I student.

Diagnosis

The clinician' s first task will be the diagnosis of student strengths and

weaknesses in keading,.English/ writing, or, math. The district tests
(i.e., the MRPA,.M2PT, and WST) 0,11 identify Some of the strengths and
weaknesses; however, the clinician will be expected to go beyond these
,instruments for the development of a complete diagnostic profile.

Dlagnostic'Profile

/

Each clinician will prepare a diagnostic profile for each student'. The

profile will contaiQ information about which subskills the student has
acquired and those needing more work.

The Math clinician will use the sane profile as used in 1030-81. The

English/writing clinician will use the Basic Writing skills record. The

Readingeclinician will use the H.I.L.S. student folder.

biagnostic 'profiles must 1the. kept updated.,
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Student Folders -

Organization is the key to'individualizd instruction; after an initial,
diagno4s has been completed in the form of a diagnostic profile and a
prescription has been developed, the clinician must organize student

.folders. .

The primary purpose of the student folder is' to retain, in one place, a.

record of student progress in the eliniciaAs class. The student's folder
will contain the following:

I. An assignment sheet

2. Assignments

The diagnostic profile is maintained so that the clinician can use it
as a reference point for the development of assignments The assignment
sheet is kept in the folder to show the,student both the progress that
has been accomplished, toward the goals on the diagnostic profile and
the task which remains to assure the goals will be attained.
Assignments are contained in the folder to verify that the assignments
haVe been completed: Accurate student folder maintenance on the ,part
of the clinician will facilitate the following:

1.- A "tracking" system for studentl, parents, clinicians, and others
which reveals student progress toward. the goals stated in the
diagnostic profile.

s
...

.
.

2. Oata which can be used to diagnose the student's current learning
needs.

As"the school year moves on, the student's folder could become
unmanageable in size. It is recommended that student assignments be
pulled out and-retained in a separate folder. How and when the
student's folders are purged. is at the clinicjan's discretion. All

significant assignments should be retained for thd school year.l.
Assignments could be pulled froi folders upon comVletion of an
instructional unit. English clinicians will retain evidence (student
papers) of skillspassed as required by district%poldcy.

tIOttruction .

The clinician's primary task is to help studWnts become more proficient in

basic skills. Upon diagnosis, the clinician will discover the gtrengthS
and weaknesses of each student in the class. Dbviously, it is unlikely
that any two students will demonstrate an identical pattern of strengths
and weaknesses; therefore, instruction will be individualized some ofthe
time. When several students within a class do have .identical needs; or
when the clinician. determines a general review of specific con,cgOts is

needed, small .grbUi3 instruction may be used.

The process of instruction can be divided into several. components, some

of which are curriculum centered while others are student centered: Some,

of the key components are identified below:
.

Curriculum Centered

Educational Goals
Educational Objectives
Instructional Diagnosis .%
Instructienal Materials
Activities -

Learntn9 Time
Eval.uation
Time on Task

Student Centered

Affective Behavior
Learning Styles
Attentidn Span
Sbcio-Economic Background

, Previous Experiences
Enrichment Activities
Interpersonal Skills
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In traditional group instruction of the elements under the heading
e"Curriculum Centere are held relatively constant for all members of the

class.
/

. .

,
.

Individualized instruction is ,instruction whereby,at leat one 4 the
curriculum-centered components,becomes a variable in order to.meet .indivi-
dual student needs. The deg* of effectiveness - of individualizedin-
struction is dependent upon tote' number of cur,iiopfum-tdeptered,components

which are allowed to become variables. \.. .,r _
The tudent-centered comppnents are modified primarify,by the effects of
the curriculum-centered Components, as utilized by the clinician.'
,The curriculum centered components dare defined as follows:

EDUCATIONAL GOALS: Statements of ultimate behavior desired for
each individual student as defined Ivffhe
school district.

EDUCATIONAL
OBJECTIVES

INSTRUCTIONAL ,

MATERIALS:

INSTRUCTIONAL 9

DIAGNOSIS:

Specific measurable activities, usually in
written format, which lead *to the attainitnt
of an educational goal.';

Teacher made or commercially prepared
products used to assist students attain
educational objectives.

Prbcesses which are assigned an individual
student to attain an educational objective.

The process of determining a student's
t academic strengths and weaknesses, learning

needs, as well as affec_tive behavior with
respect to a set of educational dbjectives.

LEARNING TIME: The,time period required by a student to
attain an instructional objective.

EVALUATION: The measure of a students' growth as defined
by"a set of instructional objectives.

TIME ON, TASK: The percent of tiMe.per class period a
student is involved with a learning task.

One of the major tasks in the Title.I-instructiohal,program is to define
each curriculum component with respect to each zubjett area. The ulti-

:mate goal of this process is to,improve individualized instruction
Title I classes.

Title I Instructional Program

The purpose of this section is-todefine the instructional. pro4ramin
Title 1 in relation to the curriculum centered todiponents for_each*
subject area. Those components which 4te incomplete will be prioritized .

for fUrther development/completion during the next -wo years.

5
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EDUCATIONAL As defined in the district's curriculum

OBJECTIVES: guides for General Math, Modern Reading
Techniques, and English WE..

Implications for Title I Classes

r

Each Title I student should be diagnosed on

each objective within each ,unit. Those

.
objectives in which a student demonstrates
proficiency on a diagnostic procedure should
be given less emphasis when prescribing for
remedial instruction; where the diagnostic
procedure indicates remediation is. required,
more emphasis should be placed in the '
prescription.

. x lim

INSTRUCTIONAL A diagnostic procedure-should be prepared

-DIAGNOSIS,: ,
for each educational objective) If the. '

`procedureprocedure is an actual test then there .

should be at least four questions for each

. sub-objectiye.
... 1 .-

, .

.
Implications for Title I, Classes

If a studentidemonitrates ticiency on

sub-skills, 'then the next ob ctive should

be diagnosed. Prescriptive i truction begins

where diagnosis ;indicates need.

INSTRUCTIONAL tnStructional mateeials for each objective

MATERIALS: '
should be purchased, if needed, and

catalogued. Materialsshould encompass

- drill and applications. Materials should

.., % meet the needs of different learning modes,

. i.e. visual, audttory, tactile.
,

,;

,,,Implications for Title I Classes 1

A$ a result of diagnosis, materials-
'prescribed for a Title I student should meet

the following,needs:
.

level of ,learning drill vs applicgtion

learning style independent vs group

Numerous and,-c:verse activities need to be'

,- planned for each objective since Title I
,dents wilt normally need more learning experi7

-;54ences-to ccomplisn bastery vf.the objective.
Activities should incorporate the materials

available. The- activities constitute the .

iprescription available to the individual:

,student.
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TIME ON TASK:

Implications for Title IClasses

As a result of diagnosis, a clincian can
direct the student tothose activities most

,appropriate for the learning_style, level of
difficulty, drill vs applic-atTon, and learning
environment.

The amount of time during a class,period that
a student actively spends on initruEtionat
activities as opposed to nort,instru&lonal
-tasks (such as waiting to talk With ateacher,
collecting papers,,etc.)

ITplicatfonsIfor Title I Classes

The time-on-task in any period should be maxi-
mized through effective classroom management
procedures.

LEARNING TIME: Generally, slow learning students wilrequire
more instructional time and more variety of
practice experiences than other students.

' .Sufficient time with appropriate and varied
. activities will need to be provided for stu-

dents to attain an objective.

Implications for Title I Classes

.All Title I students in a class normally do
not learn at the same rate. Class time for
instruction and practite purposes must become
a variable to meet the needs of each student.

EVALUATION Several alternate forms of a post-test, where

OF STUDENT appropriate, parallel to the re-test need to
WHEN ON A be developed for evaluation purposes.

.UNIT:
Implications for' Title I Classes

If a Title I student passes each objective,
within a unit on the post=tests, alternate
festscan be used for maintenance of effort.
If a Title I student fails the posttest, an
alternate test can be used after additional

.instrvction-,

'Student Records

Student records, that 4s, test scores,4classwork and homework,lattendance,
.

grades, etc., will be maintained by each clinician. The clinician's

ripcord book is the official record for the district.

O
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Instructional Aide Inservice

Generally each Title I class will be staffed with a clinician and an

instructional aide. It is imperative that these two adults work_as a'team
in'the process df helping stddents overcome basic skill weaknesses. Tne

aide has been employed to assist the clinician in instructing students

five periods a day and to do clerical work one period. Any deviation from

this work pattern needs to be cleared; with the facilitator, and Title I

Supervisor. It is not the design or 'intent of the program to use the aide

only to correct pagers. and maintain 'records; aideS should be involved in

instructing students. The clinician responsibilities for the

instructional aide are:

1. Prepark,a .list of assigned tasks for the instructional aide.
Includ(bloth instructional and non-instructional tasks.

2. Provide appropriate inservice to the aide as needed to enure'

each task is accomplished competently.

Attendance .at PAC Meetings

Parental involvement in the educational process of their#children is

very, important. The Title I law requires that a "Parent Advisory Council"
be established at each Title I project school and at the distriq level.

The purpose of the PAC is to encourage parenp to become involveld with the

schools. Clinicians are required to attend school PAC meetings which are

held-during,the normal workday when the meetings are not in conflict with

a teaching period. This is the clinician's opportunity to help the parent

understand what is happening in e classroom.

Inservice and Other' Meetings

0
Special inservice sessions and staff meetings will be conducted during

school hours. Clinicians and instructional aides are expected to attend

when oot.Conflicting with class time.

*.
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H.I.L.S. Diagnostic Areas for Reading

1. Beginning Consonants
2. Beginning Consonants
3. Beginning Consonants

4.' Beginning Consonants
5. Beginning Consonants
6. Ending Consonants,
7. Ending Consonants"'
13: Ending Consonants
9. Middle Consonants

10. 'Middle Consonants

11. Middle Consonants
12. COnsonants in Any Positon

t3. Consonahts in Any lositOn

GO. To ,Comprehension

14. Beginning Blends
15.' Beginning Blends
16, Beginning Blends

f17 Beginning Blends
18. Ending Blends
19. Ending Blends,

20. final le

21.. Beginning Digraphs
22. Beginning Digaph's

/3. Ending Digraphs
24. Long Vowels

Long Vowels
26. Long Vowels
27. Lbhg Vowels
28. Long Vowels
29. Short dowels
30. Short Vowels
31. Short Vowels

e,32. Short Vowels

33. Short Vowel s

34. Vowel Diphton & Digraphs

35. Vowel Diphton9s & Digraphs
Vowel Diphto9gs & Digraphs

37: Vowel Diphtongs & Digraphs
38. Vowel dipholgs & Dlographs

39. Vowels with /r, 1

410. Vowels with r, T
41, Vowels with r 1

42. Vowels with r, I
43. Vowels wittrr, T
44. as a Vowel
45. Words

46. Inflected endings.

47. Compound Words
48. squhds for' c and _a .

r

WORD STUDY,

49., Schwa Sound
50. Syllables

51. Contractions
52. Plurals
`53. Possessives
54 Homonyms

4 55. Synonyms
86.- Antonyms
57. 'Base Words/Inflected

Endingi
58. 'Contracti'ons'

59. Suffixes

60. Prefixes. o A

61. Possessives
62. Plurals

63. Multi-Meaning Words
64. Synonyms,

65. Antonyms
66., Tense '& Voite

67. Suffixes

68. Suffixes
,

69. Prefixes

79. Prefixes
71. Possessives
72. Syllables
73. .Synonyms/Antonyms
74. Suffixes P

75. Suffixes

76, Suffixes
ti

77: Primes
78.' Prefixes

79. Prefixes

80. Prefixes

81. Prefixes,

82. ,Prefxes
v83. Syllaeles
84. Roots

86. Roots

86. Roots
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H.I.L.S. Diagnostic.Areas for Reading (cone a)

1. Story Sequence
2., Sentence Meaning '

- 3. Nin Idea & Detail
4. Predicting Outcomes
5. Maih Idea & Detail
.6. Cause/Effect '

7. Making»Inferences/Drawing
Concusions

, 8. Fantasy/Reality
1 9. Understanding character

GO. 1lb Applied Skills

10. Sfory'Sequence
-11. Main Idea & Detail
12. Main Idea t8iDetail

15. Main Idea ' Relevant Detail
14. Cause/Effect
15. Predicting Outcomes

COMPREHENSION

."(

16. Drawing Conclusions
17. Making Inferences

18. Understagding Character-.
19. Fantasy/Reality -c

20. Sentence Meaning
21. Main Idea & Detail
22. Main Idea & Relevant Detail'
23., Main'Idea &.Key Sentences
24. Figurative Language
125. Idioms

26. Cause/Effect
27. Understanding Character.
28. Itrawing Conclusions
29. Author'is Purpose
30. Making Inferences.
31. Plot

32." Figurative Language
33. Sentence Meaning
34. Main Idea & Detail %

35. Main Idea & Relevant Detail
36. Cause/Effect 1

37. Fact /Opinion

38. Drawing Conclusions
39. Figurative Langu ge
40. Understandfing Cha,acter
41. Author's Purpose '

42. Fact/Opinion
43., Idioms

. ,

f

. 44. Making-Inferences V
45. Maih Idea& key Sentences ".

46. Sentence Meaning

s.
f'

47. Main-Idea & Detail

48. Main Idea & Relevont Detail
4

.4,

49.

'50.

51.

52.'

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

j 63.
64:

65.

66.

67.

68,

69.

70.

71.

72.

73.

74.

. 75.

76.

.77.

78.

Cause/Effect
Plot
Drawing Conclusions
Author's Style
Figurative Language

Figurative Language
Making Inferences

Sentence Meaning /
Main. Idea & Releant .

Detail

Cause/Effect
FacI/Opinion
Logfc

Literary Forms
Author's Style
Drawing Conclusions
Understanding Character
Making Inferences

Sentence MeaMng
Logic

Main Idea & Relevant
Detail

Cause/Effect
.Author's Purpose'
grawingConciusions
Plot

Making Inferences
Figurativae Language , -

Author's Style
Logic

Figurative Language
Propagarda

4.

9
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H.I.L.S. Diagnostic Areas for Reading (cont'd)
T.

1. Locating Information.
2. Test Taking,

3. Alphabetizing
4. Locatipainformation
5. Dictionary
6. Reading Math
7. Reading Math.
8. Locating Information
9. Dictionary

10. Outlining
11t- AbbReviations
12. Dictionary
13. Par ;s of a Magazine

14. P/art's of a Newspaper

15: Test Taking
16: Charts & Tables
17. ,Map's for Social Studies

18. Guide Words
19. Library
20. Test Taking
21. Library

4

22: Reading Math
23. Charts & Tables

APPLIED SKILLS

24. Dictionary J.

25.. Odtlining
26. Bills
27, ,Locating Information t
28. Library

- 2R. Maps for Social 'Studies

30. Road SignS
31. Reading Magazines & Newspapers
32. Test Taking
33. Dictionary

. 34. Locating Information
35. Charts & Tables,

36. 'Graphs

'37. -Locating InforMation
38. Locating Information
39. Dictionary
4D. Library'
41. Product Labels

,\ 42. Dictionary

43. Dictionary J
-44. Locating Information
45. Abbreviations'
46. AppliCations,

47'.' Forms

48. Test Taking

49. Reading Stience & Social .

:Studies - '4

50. Library
51., Schedules

-52. Dictionary

53% Reading ,Menus

54. Maps for Social
55. Outlining

5.6. Dictionary
57: Following Illustrated

Directions.
58. Classified Ads
59. Applications.,

60. Road Maps
61. Library

,
t 62. Test Taking

63. Parts of.a Magazine

64. Parts of a Newspaper
65. Locating Information

66. Dictionary--

.67. Charts & Tables
68., Diagrams
69. Graphs

70. Apptjcation
71. Contracts
72. Catalog

73. Dictionary
74. Outlining .

75. COcating.Information
76: Library

77. Reading Science & Social
Studies

11

78.. Test Taking

79. Guarantees & Warranties

80. Outlining

81. .Test Taking

82. Applications
83. Forms

84. 'Funis

85. Contracts
86. ContrAts
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INTERNAL MONITORING

Definition/Internal Monitoring

Internal monitoring is the process of verifying that the 'Title"' program
Os being implemented as stated in the'approved_kpplication and accoreIng

.
,to federal and state Title I 4gulations. Ihternal monitorstimay include '.

the Title r monitor, other district and Title I, staff, and. parents.
Internal monitoring is required by Title I regulations. During the
1981-82 school year,' internal- monitoring will concentrate on the
igttruc.tional program,as'defined in' the ;Title I Instructional Program
(4.-0 in this manual). ' .

Internal Monitoring Schedule

The District Title I Monitor
to each district Title I site

year.. r

Monitoring Rkports

d/or staff wt11,Conduct monitoring visits
d to each NtD site'Aring the school

The'monitor will prepare written 'reports for each Title I site,
summarizing the site's progress toward,the completion of theactivities:
as described in the approved_applicatim These repotts w411 6e- .

submitted to the superintendent, site principal, Title r supervisor,
state department of educatibo, and others as needed..

The District Title I Monitol- will write special reports when necessary
to docurient those areas where schoPl's programs are'fourld to be in
noncompliance with the approied applidatipn. These repoks will
document the nature of the non-compliancei, reCommendations for

.
1

1

-correction, and the Action 'taken to correct the problem. The reports .

will be reviewed by the Title FSupe'rvisor. OFfon completion, the , , .

repprts will be sent to the tuperintendent,,curricalumpdirectdP, federal
.--prograv director, -and the school principal. 'The special report will'

. also be ipcorporated into the .regular reporioutlined abov0.

/

--
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XTERNA.L MONITORING.AND.. AUDITS t

Maintenance ofT4itle I'Retordt
w

A school ditrict must. maintain Title I records for at least five yearS.

Records litiSt be maintained in an orderly filing system for easy'retrieval.-

The lodUlte is-responsible tor maintaining the following records:
/

,:,1. Test data used to identify Title I eligible students

- -,-.

A
.

,
.

. .

2. Copies of computer class roll sheets of Title I and district
.

.teachers
.

r '

.

)

3. Inventory 14st of Title I eqiiirhent located at site-

4: PAC membership and participation

5. egendas and minutes- of PAC; staff, and inserviceimeetings:

The district Title I ofilice is responsible.for maintaining all other

records.

External Monitoring

An on-site monitoring visit by the Title I staff of the state department

, of -education will 'occur annually. The monitori.rig.repoh w111 cite areas

of cOmplianceienfl noncompliance. The areas to be reviewed include:

1. Needs Assessment
2. ,Financial Records

3. Target School Selection
4.' Target Student Selection

. 5. Comparability
6. Parent Advisory Councils

Vamoose

, 7. Equirment
8. Materials,and'Supplies
'9. Dissemination of nformation

10. Non-public School Participation

. 11. Evaluation
12. Internal Monitoring

b.

13, Inservice Training

14. Staff Assignments'
15. .Supportive Services,

The7on-site monitoring is always scheduled in advance.

Audit. -) ,

The district's Tape I project is audited annually by an external ayclitoE

hired by the Bo rd
,

of.Education. The areas to be considered are liSted

. above. 1 ,

4
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