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INTRODUE,'I‘ION\

-

»

With the passage of Publlc Iaw 94-142, the Education of All Handi-

capped ﬁldren Act, he Bureau of Education for the Handicapped re-

vibed its tra\iiping priorities to supbort mode&' training programs for reg- '

ular education instructional, supportive and administrative personnel.

This priority area, known as the Regular Education Insgervice Priority !

L]

(REGI), oovérs over 230 projects in almost every state. These projects

haw been organized by the Bureau into a resource sharing asx}d informa-

’ - l N
tion network known as the National Inservice Network (NIN). The NIN is
wﬂz

housed at Indiana University and has for the past 18 been opera-
ting as the resource identit'ica\tion and disseminationh arm of the Network.
\, *

The need for a guide to assist educational planners and'otqu leader-
\

g ~ .

ship personnel in the design of professional de\glgpﬁ\lnent activitiesfor
reguiar education and-special education personnel has been consistently
documented prior ‘to the passage of P.L.94-142 and certainly sihcé that
time. Two key provisx;ns of the law underscore this need: (a) the re-

. quirement that individual educational plans (IEvs) ’be developed with all N
significant\{nrofes‘/sional and supportive personnel, including parents; and
(b) that the educational program be implemented in the least restrictive
environment (interpreted as the place where jthe child can nr;st appropri-
ately be educéted according to his IEP). But what is the range of knowl-

_ edge and skills needed by educators to carry out these requirements?

Many of tle National fnserv1ce Network projects were identified by
4
our project information specialist, Daniel Cline, as having developed
listims of competenciés regular educators needed to have in order to ef-

fectively educate handicapped childrer in the least restrictive environ-

ment. Several were in the grocess of validating those listings. Stanley

.
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Fagan, staf& de_vel‘eanent consultant from Montgamerv County, Maryland was

one of these project directors. It was Dr. Fagan's sugjgestion that the »
ey

Network consider the development of a document which would compile the

«

types of behaviors that many of the orojedt directors had identified and -~

others which they use, in designing training intervent.ons. This docu-

. ) 4

ment is the result of that suggestion. .
> p]

It is important to stress that this compilation or listing of alter- |

native training priorities and example training outcomes is not considered
N,
to be a validated list of statements that carry tl'?wendorsement of a pro-

fessional group currently involved in. this training. Rather this compila-

?

tion was developed to assist those with the responsibility to develop
/
needs assessments and from tl'bse"ﬁeed/sassessments design inserviceg train-

ing frograms for personnel who will/ become or are currently enggqed in

»
providing educ&tlonal opportunities to handicapped children. Hopefully,

others can benefit fram the combined erpertise of a group of our project
Y

dlrector,s\WhO havé‘gpent a qreat\ deal 'of time in designing their own inter#.-

]
{

ventions, seeking further validation for these training priorities and i
l -

outcomes. Opportunities to share at another time, in other ways, the re-

su&s of their own applications are anticipated. -

This is truly one of the first major cooperative efforts that NIN

rectors. These project directors ; -

”

Ruth Arnold Imogene Land Alkert Marshall
Stetson University Oklahoma State Univ. Cali¥ornia State Univ. Chico
Sandra Cohen Betty .Tane Lates Qaisar Sultans

University of Va. Simmuns College 0ld Nominikyg University

worked very closcly with bot™ editors, Deniel ClineandStarnteyFagan——

»

in the production of this dcc')cument.v Most imnor'tantl\'f, their collaborative

! Y

2)

v

. . £~
‘has been able to produce in oonj'unctllon er‘b a sample of our project di- /

~
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effort répresents an attampt by a qrou& of p);ofessionals to share their

e

" combined expertise with their olleagues in the Network and with other’ -
interested parties. ‘I:ne Network. was established to serve primarily the
project directors and assist them in their implementation activities.

But early on, project directors in the Ntwork indic'awt;:‘d, that it would
serve b%h their purposes ard the purposes of their projects to share
their learnings.‘ 'I'he‘ Natiomal InserviEe Network does provide a forum
for sharing their learnings and £ Ehe dissemination of their pr?ducts._

I would ;ike to say thank’you to zll the project dir rs involved
here and omm:éz:?‘. them on their fine effgrt. Special than:;?:o to Jan
Brown who worked m%g Cline and Dr. Fagan in the early refinement and
certainly to the fine work of Ms. Brown. Ms. Calkms and Ms. Baker who
1n1t1alLy out together the st:.mulus document. that was used by the project
directors for review and study. ¥inally, a number oF support personnel
at HIN Jane MoGirr and espec1allv Pat Schwarz, were 1nvolved in the re- ~
vi§ion and final typing of-the manuscript. Dan Cline of the NIN staff
was deeply invclved \1n the project from its original conception to he

;complet*on of the final docuénent He, alorng with Dr. Fagan., have made

this first collaborative effort at NIN a reality. \_)

. ) E . &/ ) -
Leonard C: Burrello ] ,./ )
Associate Professor and

. Project Director
\ National Inservice Network

ey
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DESCRIPTION OF QOMPILATION PROCESS

%

Fourtee campetency documents (see appendix) were mollected from
training programs across the network of regular education inservice

" training projects funded by The Bureau for the Zducation of the
Handicapped. In addition, those gathered by Michigan State from
the Dean's Grant Network (University of Minnesota) were a ajor
source. The compilation process lasted from April, 1979 through
November and involved several revisions and four levels of analysis.

Level I Analysis

The original campetency listings were analyzed by a team of three
special education administration doctoral students. Throughout

the compilation process, each person's work was checked by at least -
one other team member. The analysis and compilation vrocess included
four stages: (1) Each commlete set of competency documents was read
thoroughly. Team members agreed upor: twelve general areas which re-
flected the range of competency areas and did not overlan: (2) Each
competency statement was categorized according to one of the twelve
general areas; (3) for each qeneral area, sub-categories were identi-
fied from a content analysis of the competencv statements. Once sub-
categories were identified, each commetency statement was re-examined
and assigned to the appropriate sub-category. Obwvious duplications

were eliminated at this time; (4) Each competency was again analyzed ’
and the main concept in the statenent was identified. An atterot

was made to further weed out competency statements which were too

broad or general or which represented substantive duplications. Wwhen
several competencies were clearly overlapning, statements were elimi-
nated or retained based upon criteria of exclusireness and specificity.

L]
level IT Analysis '
This first iteration was developed for review by an ad hoc tack force
of seven project directors chaired by Stanley Tagan of Montgomery

County Public Schools, Rockville, Maryland. This group reviewed the

document at a meeting in Dallas and outlined the remaining steps in

the process. They decided that the word "competencies" would not be

used. Instead, it was felt that the competencies should be considered

"objectives" listed under "training nriorities" within the twelve

general categories.

At this meeting it was decided that Stanley Fagan and Dan Cline would
develop a second iteration indenmendently for comparison. The task was
to group or cluster the objectives under each of the twelve major cate-
gories into training focus statements. To & this, the objectives under
each heading were generically re-sorted ani a focus statement was devel -
oped which, in personal judgment, best represented that subgroup of
objectives. This second iteratlion in its two versions was exchanged by
mail and discussed over the.telephone to check for ajreement on the ob-
jectives and to decide on clarity of language. This resulted in an in-

g




dex whicl: listed the objectives by their reference numbers from the
original document, broken out by eleven broad categories, several
sub-categories, and numerous smaller clusters under those sub-cate-
gories. This work was accomplished mostly by Jan Brown ard Stanley
Fagan.

Yevel III Analysis

The index or outline version was mailed to members of the ad hoc

task force which originally met in Dallas. This qroup of project
directors (see title page) compared the index to the original, check-
ing for overall clarity, scome, and specificity. Thev provided much
valuable feedback and made numerous recommendations regarding language
consistency, proper placement of objectives and avpronriateness of the
way objectives were groumed.

Level IV Analysis

Feedback fram these project directors was used in preparing the final
document. This requiLed moving numerous objectives as well as re-
writing most of them Eor consistent language. An additional recommenda-
tion - to cross-reference training topics with training materials -

was done at this timé.

QOrganization of the Documents

The guide is arranged broadly across eleven categories, or training
priorities. Under these priorities, the objectives are grouved by in-
structional units, then further by training topics. There are nearly
700 objectives in this guide.

Along the right hand margin of many pages you will find colums of
nubers. These numbers are the accession numbers of inservice train-
ing materials collected fram across the Network and described in our
Resource Directory. An effort was made to reference materials adja-
cent to the training topics they address.

The last two pages list the source documents from which the objectives
were taken. Throughout the text, these sources are referenced by num-
ber in parentheses after the objectives thev contributed.

We are interested in any constructive feedbac! sers or readers may

have. Please address comments Lc: Leonard C. burrello, Project
Director, National Inservice Network.

D. Cline and S. Fagan, editors

h-&
-
~—




TRAINING PRIORITY I. MAINSTREAMING AND PUBLIC POLICY

UNIT.A: Laws and Requlations

L . - - L:egislation for education of the handicapped,
‘ P.L.94-142, Section 504

OBJEC: IVES
>
1. Understand the legislative components of
P.L.94-142, Section 504 of the Rehabilitaiion
Act, and the State Oomprehehsive Special Edu-
caticn Plan. (13)

'\ 2. Know the definition and meanings of "related
: services" as given in P.L.94-142. (11)

3. Know P.L.94-142 terminology and definitions
(e.q., "least restrictive environment", "free
appropriate public education"). (13)
N 7
4. Be able to specify provisions in P.L.94-142 re-
+  garding each of the followng:
a. Individual- Education Plans
b. Least Restrictive Invironment
¢. Due Process
. d. Local Comnittee on the Handicapped
e. Project Child Find |
' £. Referral procedures
g. Non-discriminatory testing

5. Understand the legal basis and implications of
mainstreaming of exceptional children with em-
\ phasis on P.L.94-142., {(3)

6. Be able to demonstrate knowledye of how a teacher
siould respond to legal rights cf children and

parents. (1)

7. Know the rights of the handicapped and the con-
cepts of due process and periodic review as they
! pertain to educational services. (13)

8. Know the provisions of procedural safeguai'ds re-
quirements. (13)

l*’I‘DPIC:? Historical and Philosophical Antecedents

OBJECTIVES

9. Know the historical background which culminated in
the passage of Public Law 94-142. (11)

10. Know the purpose and philosophy of P.L.94-142. (11)

1

M9011
9099
9098
9094
9037
9036
9054
9058
2049
9045
9019
93017
9014
9013
9006&
9024
9023
9004
2046




F
E MATNSTREAMING AND PUBLIC POLICY: Laws and Requlations Zoncinued

. 11. Know the forces thac Operate on behalf of the handi-
capped and gifted to include legisiation, litigation,
and advocacy groups. (13)

|
l
| -
| 12. Describe the provisions maede for the education wad/or
| case of handicapped pe)rsons across several major his-
t torical periods. (6)

-

13. Have a basic grasp of the h’story and philosophy of
mainstreaming. (1)

14. Understand the philosophical and sor-ial bases of
special education services. (13)

15. Understand, as a social force, the place
1n society of handicapped and qifted
individuals. (13)

[*’I‘OPIC:; State laws and Guidelines

OBJECTIVES

16. i'now the State Laws and State Department of Education
guidelines for programs for exceptional children. (12)

‘ *TOPIC:/ Judicial sctions M3017
9014
OBJECTIVES

17. Be famliar with the rajor 1ssues behind landmark
1ti1gation on behalf of handicapped chaldren.

UNIT B: Least Restrictive Environment and Mainstreamng

*TOPIC:/ Definitions, Rationale, Principles. and Models M9100

9299

OBJECTIVES 2046

2075

1. Describe the "normalization principle” as 1t applies 89017

to the handicapped. (1) 2022

2021

) 2. Be famliar with the concept of least restrictive 9020

environment. (11) 20938

N 2094

3. Be famuliar waith least restrictive placement pos- 2037

sibilities. (13) 2036

3055

4. Specify whadb mainstreaming 1s and what 1t 15 not. (6) 2054

. 2052

' S. Txplain the rationale for reinstreaming mildly hand:- 2058
capped children. (12) . . 9057 -

1:\
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MAINSTREAMING AND PURIIC POLICY: Least Restrictive Environment and

. ‘ *

6.

P
e}

| *TOPIC: [ Iriter

3 Setty

8.

Z *TOPIC: / pare

ORIBUTIVES

Mainstreaming {ontinued

Have a basic knowledge of various mainstreaming
models: e.g., consulting teacher, diagrostic pre-
scriptive teacher, itinerant teachers, resource rocms,
special education classes, etc. (1) “

- Compare and contrast the major factors of mainstrean
education with those of traditional special education.

{14}

ria for Matching Students to Mifferont Fducational
Nes

ORIDITTIVES

Fave an understanding of appropriaie instruct ionai
settings for the handicapped. (13)

- Ident1fy educational programs for children whe require

specral services and facilitios to raximize their
potential. (1)

wdentify criteria for predicting success of handicapped

students 1n different educational environments. (13)

nt and Somrunity Tnvolvemert

Uaderstand th:: 1.%&1&: of parents and the commumity
as participants in a mainstreanng program. (1)

8¢ able to 1nvolve parents ir raking placerent deci-
sions for therr children. (1)

M9062
9063
9050
9049
9048
2047
9045
9086
9019
9013
9026
9024
9023
3004




MAINSTREAMING AND PUBLIC POLICY: Administrative Procedures

WNIT C: Adninistrative Procedures

Y

*TOPIC: [ Service Models

OBJECTIVES
[N 1 ,
1. Identify the advantages/disadvantages for mainstream-
irg of various organizational structures, such as
self-contained classrooms, team teaching, depart-
mentalization. (6) . ’

2. Jompare and contrast various administrative models
(itirerant telchers, resource rooms, special classes)

3. B2 famliar with current approaches to the education
of the mildly handicapped child in schools today. (5)

*TOPIC:/ Funding Proces~ ar 1 Sources

ORBRJECTIVES ’

4. Understand the concept of variability through analysis

of the )
8. mstorical development of educational programs
‘ and full service delivery systems for the -
. handicapped and gifted

D. organization, administration, and supervision
of programs for handicapped students 1n dif-
ferent educational settings. (13)

wn

. Describe the influence of funding for specific pro-
grams on the 1dentification and labeling orocess (what
comes first - the label or the furding?) (6)

Access to Services

-OBJ TIVLS

6. Trace the pr£>cess by which handicapped children be-
came “labeled” (referral to placement). (&)

- - 7. IZdentify barriers to delivering appropriate services
to handicapped ch:ldren.

- / Data Sathering, Program Monitoring
OBJECTTVES

8. Xnow methods for gathering ard recording child
achievement data.

9. Xnow the kinds of data needed {0 evaluate the effec-
tiveness of instruction.

M9190
9099
9094

" 9039

9059
9057
9066
9067
9088
9016
9002




MAINSTREAMING AND PUBLIC POLICY: Adnumstratlve Procedures Contiiued

‘ 10. be able to translate evaluative information for the
umprovement of instruction.

UNI™ D: Issues R

' Implications of P.L.94-142
OBJECTIVE
) 1. List some of the 1mplica€10ns for educators {(class-
room ‘teachers, special teachers, administrators, sup-
port personnel, etc.) of P.L.94-142. (6)
v f*TOEIC:/ Pros and Cons of Mainstreamlné

OBJECTIVES

2. Recognize the desirability that exceptional children

be educated with "normal" children to enhance the
developrent of self-concept, self image, and general
mental hygiene. (1)

3. Be famliar with the concerns of the school and com-
mmnity regarding the education of the mildly handi-
'I' cavped. (5)

4. Describe several of the reasons mainstreaming has
recerved support and several reasons it 1s sometimes

opmsed. (6)
{*TOPIC:] Pros and Cons of Lzbeling
IBJZCTIVES

5. Identify differing perspectives on the labeling pro-
cess. (6)
i

6. Explain the negative effects of labeling or classi-
fying persons as handicapped. (1) :

- 7. Compare and contrast academic inforration versus dis-
api1lity labels as aids 1in planning for instruction.
(13)

UNIT £: Attitudes

- X
*TOPIC:[ Influence of Teacher Behavior and Expectations

| ‘ OBJECTIVES

\ M9100
9098
9063
9049
9047
9072
9028
9017
9006
9021
9025

M3036
9060
9045
9086
9005
9024




1.

2.

NEINSTREAMING AND PUBLIC POLICY: Attitudes Continued

Describe the ways 1n which expectations and stereo-
types affect responses, learning, and relationships
of children. (13) .

Understand the_ influence of teachers on the intel-
lectual growth, social adjustment, and independence
of children with these deficits. -(1)

*TOPIC:/ Awareness, Change of Attitudes

OBJECTIVES

3.

10.
11.
12.

13.

-14.

15.

-

Accept humanistic principle (e.g., dignity of man,
worth of individual, value of creativity). (1)

Describe or be aware of own attitudes toward handi-
capped persons. (6) )

Bz aware of the attitudes toward disabled children
on. the part of: parents, teachers, counselors, ad-
ministrators, "normal" students, and special stu-
dent:

Describe or be aware of attitude differences toward
various handicappming conditions (emotional distur-
bance, perceptual dysfunction, retardation). (6)

Be aware of the ways in which differences set
people apart. (13)

. Iéentify the personality and physical differences

which tend to isolate people. (13)

. Reflect a positive attitude toward non-achieving and

non-adaptirg pupils. (1)
Describe rather than evaluate. (1)

Stress problem-solving rather than controlli)“)g. (1)
o

Show equality rather than superiority. (1)

1

Be able to distinguish between the child and his/her
behavior (reject:ng behavior rather than réjeding
chil'd). (11) -

Be able to follow through and maintain continuous con-
tact with the problems of each child. (11)

Be sympathetic to the concept of least restrictive
environments. (11)

16

M9036
9053
9046
9084
9080

9078 .

9076
9008
9012
9001
9024
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MAINSTREAMING AND PUBLIC POLICY: Attitudes Continued

‘ 16. Describe or be aware of personal values in relation
to mainstreaming. (13)

17. Feel personally adequate and professionally compe-
tent to teach handicapped children and youth. (11)

*TOPIC:/ Bmpathy for Bandicapped Children and Their Families
OBJECTIVES
18. Demonstrate openness to éxperience. (1)

19. Experience the sensations of failure and ¢f being
different. (13)

20. Be familiar with the unique problems of exceptional
children and their famlies. (11)

21. Appreciate the sense of being different as experi-
enced by special students. (13)

(3
~




TRAINING PRIORITY II. CHARACTERISTICS OF HANDICAPPING CONDITIONS

UNIT A: Normmal Child Development | M9035
' 9052
Developmental patterns, tasks, and needs 9063
; 9044
(OBJECTIVES A 9041
_ 9085
1. understand that exceptional children follow the same 9027
.patterns of development and have the same needs as 9023
. the non-exceptional child. (1) 9004
\ 9055
2. Have knowledge of general .mld development. (1) 9043
) . 9042
/

. 3. Demonstrate and utilize knowledge about the normal 9020
N and deviant learning patterns of children and youth. 9003
\\ (1) P ‘ '
\/ *’IOPIC:; Intellectual (Cognitive) and Percéptu@l Development ) M9024
: , . \ 9028
OBJECTIVE- : / 9020
: .- .o 9077

4. Have knowledge of intellectual development. (1)

: ]

Z*’IDPIC:;Physical and Psychamotor Development M9066
9064
o ‘ OBJECTIVES 9080
‘ 9077
5. Have knowledge of Fine-motor development. (1) S 9076
9023

6. Have knowledge of gross-motor development. (1)
7. UnGerstand patterns of physical development. (1)

*TOPIC:/ Social and Emotional Development . M‘;gzg
OBJECTIVE 9035
9034
8. llave kno.sledge of stages and sequence of social 9066
development. (1) 9079
9089
9008 ~
7 9023
: 9004
9103
9020

[*’IDPIC:? Language Development M9034
9066

OBJECTIVE 9080

’ 9078

. . 9. Have knowledge of normal language development. (1) 3022
« 02
- 9004

\‘\ 9003
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CHARACTERISTICS OF HANDICAP&[I\G QONDITIONS: Normal Child Development Continued

. !*‘IOPIC: Minority Group Problems and Services M9024

OBJECTIVE N

10. Understand the cognitive and behavioral differences
\ of minority children. (11)

§

}
UNIT B: Identiﬁyinq and Programming for Handicapping Conditions

; m [*TOPIC:/ Mental Retardation: Definition, Criteria, Indlcators, M9102
! Prognosis, and Interventions 9035
T 9044
OBJECTIVES ) \.\ 9027
1. Be familiar with the meanings and definitions of \
mental retardation. (11) <
2, Discuss the possible limitations of mental retarda-
tion in relation to: the individual, his/her physical
environment, and the social value, system. (1)
[*’IDPIC:Z Specific Learning Disabilities: Definition, Criteria, M9082
Ifdicators, Prognosis, and Interventions . 9096
y ’ _ ‘ ’ 9035
. . OBJECTIVES 9087

3. Be familiar with the cognitive, physical, social,
behavior, and educational characteristics of sensory
handicapped children. (11)

4. Be familiar with the meani hgs and definitions of
neurological impairments. (11)

5. Be familiar with the itive, physical, social,
‘ behavior, and’ educatlo al characteristics of neuro-
logically, ths1cally nd orthopedically handicapped
children. (11)

P

6. Have knowledge of the, nlu:ure and needs of children
with motor, perceptual, and visual-motor deficits.
(1)

’ 7. Be familiar with the meanings and definitions of
specific learning disabilities. (1)

8. Discuss the possible limitations of specific learn-
ing disabilities in relation to: the individual, /
his/her environment and the social value sy_s‘t\:in (1)

' . Brotional Impairment; Definiton, Criteria, Indicators, M9103
Prognosis, and Interventions 9066
9020

‘ 13




CHARACTERISTICS OF HANDICAPPII\B QONDITIONS: Identifying and Programming for
) Handicapping Conditions Continued

fowmcrm:s i , o -———'

9. Understand the causes, prevention, characteristics, 2035
and treatment of common behavi attention dis- 9065
orders such as provlems wm aggression, 4
withdrawal, immaturity, ized delinquency, loss
of control, and rore aberrant dlsorders of personality.

(13)

10. B= familiar with the meanings and definitions of emo-
tional disturbance. (11) f

11. Discuss the possible limitations of emotional dis-
turbance in relation to: the individWl, his/her
physical environment, and the social value system. (1)

-

" /
m Hearing Impairment; Definition Criteria, Indicators, Prog- MI101 ’
nosis, and Inter-ventions 9027
: 9023 )

OBJECTIVES

L]

12. Be familiar with the cognitive, physical, social,
behavior, .and educational characteristics of hearing
impaired children. (11)

.13. Be able to recognize signsﬁ of hearing problems,
-identify studenits with such signs, and refer the stu-
dents for 'screening and diagnostic testing. (4) A

14. Know theg.meanings and definitions of sensory impair-
mentSy--§11)

15. Recognize and describe response patterns which may
indicate atypical auditory and visual perceptual
auditory and visual perceptual development. (13)

16. Discuss the possible limitations of hearing impair-
ment in relation to: the individual, his/her physical
environment, and the social value system. (1)

Speech and Language Impairment: Definitions, Criteria, M9101
Indicators, Prognosis, and Interventions 9027
9004
OBJECTIVES ' 9034
9066
17. 7= familiar with the cognitive, physical, social, 9080 d
behavior, and educational charactericstics of speech 9078
and language impairment. (11) 9024
9003
18. B2 familiar with the meanings and definitions of l

auditory nandicapping conditions. (11)

20
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CHARACTERTISTICS OF HANDICAPPING CONDITIONS: Identifying and Programming for

Handicapping Conditions Continued

Z*’IDPIC:] Visual Impairment: dafinition, criteria, indicators, Nrognosis,
and interventions

19. Bs familiar with the cognitive, physical, social,
betavior, and educational characteristics of visually
impaired children. (11)

OBJECTIVES

——

20. Be familiar with the meanings and definitions of
visual handicaps. (11)

21. Understad the nature and needs of children with visual
handicaps and the implications for regular classroom
programming. (1),

22. Drscuss the possible limitations of yisual handicaps
in relation to: the individual, his/her »hysical en-
vironment, and the social value system. (1)

*TOPIC: | Other Health Tmpairments: definition, criteria, indicators, .
\prognosis, and interventiions.

. ‘ ORJECTIVES

23. B= familiar with the meanings and definitions of
health i1mpairment. (11)
1]
24. Be familiar with the cognitive, physical, social,
behavior, and educational characterlstms of health
_impaired children. (11)

25. Recognize and describe characteristics of atypical
physical developme..* and health-related deficiencies
.« which can affect the normal developmental pattern. (1)

.
Multihandicapping conditions: Definitions, Criteria,

Indicators, Prognosis, and Intervortions.
OBRJECTIVES

26. Be familiar with the cognitive, physical, social,
behavior, and =ducational characteristics of multlply
handicapped children. (11) -

27. Ze familiar with the meanings and definitions of
multiple handicapps. (11,

28. Discuss the possible limitations of multiple handicaps
’ 1n relation to: the individual, his‘her physical en-
vironment, and the social valve system. (1)

M9064

9042
9080
9077
9001
9027
9023
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Handicapping Conditions Continued

N
CHARACTERISTICS OF HANDICAPPING CONDITIONS: Identifying and Programming for J

l*’IOPIC:? Characteristics of Exceptionality: Types, Prevalence, Etiology

Differential Diagnosis ' (/’\’

OBJECTIVES : T~

29 Describe those learning difficulties commonly experienced
by the mildly handicapped chiid. (5) . *

30. Familiar with the cognitive, physical, sociil, beclaavio.,
and learning characteristics of develspmentally disabled
children and able to make necessary educational inter-
ventions to facilitate learning. (11)

31. I8entify student behaiors that may indicate a need for
special services. (3)

32. luentify characteristics-and special needs of individuals
.= exhibiting va 'iance in areas of deveiopment from ac-
cepted normal limits. (13)

|
33. Recognize the difference: between handicaps which re- 1
flect economic depravation and cultural dictations,
which result from inadequate interpersonal experiences
. and poor mental hygiene. (11) ﬁ

l 34, Be familiar with inter-individual and intra-individual
differences. (11)
|
|

35. Demonstrate and utilize knowledge about the normal and
deviant learning patterns of ctdldren and youth. (1)

36. Identify learning and behavioral characteristics of
individual children that indicate the need for special
teaching or management procedures. (12)

37. Recognize and describe response patterns which may, in-
dicate atypical cognitive development. (13) Y

38. Recognize and describe atypical social behaviors which
can affect the normal learning pattern. (1)

| 39, Pecognize and describe atypical intellectual develop-
ment which can affect the normal learning patterns. (1)

40. Recognize and describe delayed or precocicus speech
and language behaviors which can affect normal learn-
ing patterns. (1)

41. Understand the prevention, causes, concomtants,

‘ characteristics, and treatment of common behavior and
attention disorders such as problems associated with

22
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CHARACTERISTICS OF HANDICAPPING CONDITIONS: Identifying and Programmirg for

Handicaoping Conditions Continued

aggression, withdrawal, immaturity, socialized de-
linquency, control, and the more aberrant disorders
of personality. (13) .
42. Recognize and describe other atypical conditions which
may cause learning problems in specific academic areas,
e.g., tone deafness, color blindness, etc. (1)

43. Understand basic terminology used in special education
*  of exceptional children. (12)

44. Describe various categories of exceptional children as
+ they currently exist in public school education. (1)

45. Compare and contrast categorization systems and their
overlap (American Psychiatrkc Association, Association
of Mental Deficiency). (6) -

46. Have knowledge of the prevalence of each categorical
area. (1)

47. Be familiar with the etiological factors of various
handicapping conditions., (11}

48, Have knowledge of the differentiation between handi-
capped and disabled. (13)

49, Be familiar with the difference hetween emotional
disturbance and social maladjustment. (11)

UNIT C: Comparison to Nen-Handicapped Peers

T .
Z*’IOPIC: / Similarities Between Students

OBJECTTIVES

*TOPIC:

.

1. Describe the ways in which mildly handicapped children
are similar to the non-handicapped learnmer. (5)

2. Recognize behavioral commonalities among exceptional
pupils. (1) ,

3. Identify behavioral commonalities among handicapped (
and non-handicapped students. (13)

Differences Between Students

OBJECTIVES

4. Understand that some handicapped children deviate from
non-handicapped children in various ways -- physically,

23
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. CHARAQI’ERISI‘I@ OF HANDICAPPING CONDiTIONS: Camparison to Non-Handicapped Peers
Continued * .

emotionally, socially, cognitively, sensorially, and
culturally. (1)

5. Know the differences between normal and abnormal be-
havior at various age levels. (11)

€. Be familiar with inter-individual and intra-individ—
ual differences. (11)

24
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TRAINING YPRIORI'IY ITI. USE OF RESOURCES

UNIT A: Human Resources

*TOPIC: [ National Resources and Services

\\\‘

Z*'IOPIC:] State Resources and Services
7 OBJECTIVES

1. Know the services and enpertise of various consultants,
technical assistance groups, and human service agencies
across the state. (1)

2. Identify state and regional vocational education pro-
grams for special education students. (1)

*TOPIC:/ Local and Community Resources and Services
OBJECTIVES

3. Know the resources available within local areas. (1)

4. <now the specific services providel by community
agencies. (1)

5. Know and understand the roles of various people within

the community-at-large inwolved with exceptional children.

(1)
6. Utillre community related resources. (1)

'{. Recognize those professional roles and special
service agencies necessary for referral of children
who deviate markkdly from normal developmental be-
haviors. (1) -

8. Counsel the parents of exceptional children and refer
them to appropriate service agencies. (11)

9. Identify state and local vocational education programs
for special education students. (1)

*TOPIC:/ School Based Resources
OBRJECTIVES
10. Understand the roles of the supportive personnel. (13)

11. work with and understand the roles of resource per-
sonnel. (3) ‘ ‘

12. Use ancillary personnel and services (speech therapy.
physical therapy, etc.) which are required in a
school system to adequately meet the educational needs

.25

M9040
9039
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USE OF RESOURCES: Human Resources (bntiaued

13. Establish consultative relationships with support
staff. (1)

14. Know the appropriate use of other available staff

in mainstreaming programs. (5)

Seek advice and help of available reso;.lrce persons

in the school, without requestiny that resource persons
assume full responsibility for sclution of the nroblem.
(4)

16. Utilize sources of professional assistance in managing
disturbing nupils. (1)

. 17. BExsourage ar-. cooperate with rescurce personnel in
helzing to nild a maximal learning plan for tie
“special” stident. (1)

18. Use the resource room to plan and initiate special
individualized remedial instruction in arca (s) of
severe disability. (1)

19. Use the resource room to reinforce learning that
occurs in the regular class. (1)

20. Involve resource te~~her, "special” student and the
rest of the class in planning to integrate resource
roam experiences. (1)

21. Utilize resource roams to suvplament and reinforce
instruction in the regular class. (1)

*
22. Utilize skills of the resource teachers in planning
for the "special" student's instruction. (i)
Classroom Resources - Aides, Voluntcoers, Students
OBJECTIVES v

23. Involve para-professional's skills to provide a maxi-
mum of individual contact with pupils. (1)

24. Utilize volunteers to give individuwalized instruc-
tion to "special" students in order to allow more
rapid procress. (1)

25. Enlist volunteers to provide assistance in classroom
activities which the "=mecial" student woulid not be
able to participate in zlone. (1)

[~
26. Mornutor the efforts of aides and volunteérs. (1)

»
. 27. Organize classroam activities to obtain maximum
benefit from volunteers, aides, and tutors. (12)

M3040
9039
9038
9071
9C12
9012
9003

19038

' 9028

—




- 16 -

U OF RESOURCES. Human Resources Continued

28. Manage classromm affairs in order to get maximum -,
benefit from supervising gides, tutors, etc. (14) M9096 .
29. Dévelop lls in peer trainirjy. (15) /

30. Use cross-age and cross-grade grouping as a teach-
ing strateqy. (1)

@

31. Use p=er or c'ro%s~aqe tutoring in appropriate
situations. (12)

UNIT B: Media and Material Resources

. Multi-medie Resources and Equipment (games, TV, music)

, OBJECTIVES : :
1. Utilize audio-visual equioment and other mechanical .

3 ‘ aids, (14 A

2. Acquire, adapt, arﬁ use educational materials in- '.
cluding audio-visual aides for increasing teaching :

g efficiency. (11} \
. 3, Improvise instrnxction -frr‘:m a wide variety of equip- / 3
: - ment {(calculators, newspapers, musical instruments, / ’ '
‘ games). (17) , \

I /
4. Use a wide variety ¢¢ educational resources, e.q.,

television, films, games, simulation, audio-learn-
ing modelg, “specimens and graphics. (1)

5. Demonstrate effective use of library facilities,
educational matprials, instructional media, and

- other educatiogal technology appropriate to the N .
¢ learning chargtteristics of mainstreamed exceptional b
2 children.

- - -

6. Select instructional materials and media based on the -
; profile of strengths and weaknesses of the excp- P
tional learner. (13)

7. Discover, secure and/or construct a variety of teach- .
ing materials ard games. (1)

8. Provide adapted and/or supplemental materials and
- media to meet the needs of the exceptional learner.
(13} ; -

Selection, Modification of Commercial Matersals :
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USE OF RESOURCES: Media and Material Resource “antinued

ORJECTIVES
. 9. Preview all multi-media materials selected for
classroom use. (1) s

!

10. Understand characteristics of materials that
bear consideration in selecting materials ap-
propriate for specific learning situations (format,
process, grade level, etc.). (1)

11. Select and develop materials activities appropriate
for i1ndividualized instruction. (14)

12. Select and utilize instruction materials appropriate
{ " for exceptional children in the regular classroom.
(1)

13. Select instructional materials and media based on
the profile of strengths and weaknesses of the ex-
ceptional Learner. (1)

14. Select arx:J utilize instructional materials related
to vocational iskills. (1)

15. Select or develop remedial materials to accomodate
specific skill deficats (auditory. visual, kinesthetic).

{12) .
o : ,
—_— -y 16. Discover, secure and/or construct a variety of teach-
‘ ing materials and games. (1)

17. Describe and demonstrate a process for determinirg s
the readability level of instructional materials. (13)

18. Evaluate instructioral materials and media ir temms
of meeting the-needs of exceptional learners. (13) '

19. Provide adapted or supvlemental ials and media
) T to meet the mecdsof the exceptional- learner. (13)

[3e)
4]

. Prepare materials for wolunteers to use when givirg
assistance to other studepts. (1) .

[*’IOPIC:] Develomment, Use of Teacher-Made Materials
OBJECTIVES

21. Improvise instruction from a wide variety of equin-
ment (calculators, newspaper, musical instruments,

games). (1)

22. Develop tasks which are 1in each student's range of
. ability to perform. (1) ) .

23. Select and develop materials/activities appropriate
for individualized instruction. (14)

25 . :



- 18 -
USE OF RESOURCES: Media and Material Resources Continued

24. Selh r lop remedial materials to ac-
_ commodate specific skill deficits (auditory,
visual, kinesthetic). (12)

25. Develop teacher-made materials to meet the needs
of the exceptional learner. (13)

26. Discover, secure or construct a variety of
teaching materials and games. (6)

27. Develop and effectively use instructional
materials. (1)

[*'IOPIC:] Envirormental Reso‘urces - Field Trips
OBJECTIVES

28. Develop plans for a wide choice of field trips
that allow students first hand experiences in
areas of school learning. (1)

*TOPIC:/ Irformation and Material Retrieval Systems
OBJECTIVES

29. Demonstrate effective use of library facilities,
educational materials, inst iofial media, and
other educational technology appropriate to the
learning characteristics of mainstreamed exceptional
children. (1) ' ‘

30. Know potential sources of information about in-
structional materials. (1)

31. Identify various resources and spurces of informa-
tion on the nature of specific hahdicapping con-
ditions, instructional guides, etc. (6)

32. Demonstrate krowledge of the retrieval and the util-
T TTiZation of Tinstructional-materials. - (3) - - -

33. Know how to access a materials retrieval svstem.
(13)

34. Utilize available resources in order to fulfill
requirements of an individually prescribed program.
(5) , \

Evaluation of Instructional Materials and Media
OBJECTIVES

. 35. Evaluate and use appropriate commercial educational
resources and materials. (1)

36. Evaluate instructional materials and media in temms
of meeting the needs of exceptional learnmers. (13)

23
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UNIT A: Coordination, Referral and Staffing

- 19 -

TRAINING PRIORITY IV. INDIVIDUALIZED EDUCATIONAL MANAGEMENT

*TOPIC:/ Readiness for IEP Process
OBJECTIVES

1. Camwunicate purposes, programs, and goals of
education to other professionals. (1)

2. Communicate effectively with ancillary per-
sonnel concerned with all areas of excep-
tionality. (1)

3. Understand the information provided in cumu- -
lative folders are appropriate for screening. ) /\f\
(1) N

4. Understand which denographic data from cumu-
lative folders are appropriate for screening.

(1)

(93]

. Understand when to ask for assistance from a
specialized teacher or school psychologist. (1)

6. Interpret background information fram permanent
records in order to determine a student's needs
and abilities. (1) .

7. Consolidate the information ofained from formal
and informal evaluation and prepare individual
education program. (11) °

8. interpret and relate test information in order
to determine a child's strenggas and weaknesses.

(1}

9. Know the'IEP process of educational decision -s-

HBkll’!J. (2) Ce s PR P -.....“...v...,...-..«'.‘.

%0. Explain the role of IEP team m?nbers including Y
the teachgr's own role. (13)

11. Choose and integrate selective information from )
various sources and utilize it in planning an /
educational program. (1) > ‘

[*ToPIC:[ Utilization of Referral Process - ) M9091
o 9021
OBJECTIVES 9025
12. Maintain pertinent records on a child for the ‘ l
pwrpose of referral to specialists if neces¥ary. (12) o
~ " if. e \
vl
w4

- — / ) ‘




INDIVIDUALIZED EDUCATTIONAL MANAGEMENT: Ooordination,

- 20 -

~

13. Know the referral procedure in the school
system. (11)

~ | 14. Know the referral procedures currently in
use in.various school systems. (5)

15. Demonstrate knowledge of referral channels
for community agencies. (13)

16. Explain the appropriate referral channels
for comrunity agencies. (13) )

17. Know the types of persons and disciplines
available through referral for conducting

\ assessment. (1)’

18. Xnow where to refer student problems beyond
what can be handled by the teacher. (14)

Staffing Procedures
OBJECTIVES
19. Have knowledge of staffing procedures. (1)

20. Identify and campare a variety of staffing
patterns. (13)

21. Describe the ways school staffs utilize
evaluatdion fata to make educational decisions
for the spelfial students. (13)

22. Design (with others) alternative instructional
programs for students exhibiting different
types of handicaps, giftedness or talents. (13)

23. Coopérate with ocolleagues (special educators,
oounselors, previous teachers) in-developing

-~~~ -———gppropriate objectives-and-learning-experiences

for each child. (2)

24. Participate in team approaches to planning and
implementing educational management systems for
students 1n different academic settings. (13)

Shared Decision Making - Team Participation
-

.

OBJECTIVES

25. Participate i1n shared responsibility team ap-
proaches in diagnosis such as interdisciplinary
staffing that involves the planning and imple-
mentation of assessment. (13)

Referral and Staffing Continued "}'

B T

M9097
9088
9084 -
9083
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9075 ]
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INDIVIDUALIZED MTIOML MANAGEMENT: Coordination, Referral and Staffing Continued

26. Extend the principles and outcomes of M9025
individual assessments through participa- 9023.
tion in oollaborative efforts with the
“hote,” “oammunity agencies, and state and
federal agencies, for the purposes of |
placement and aducational programming. (13) *

=~ a

|

- |
27. Assist educational team in development of |
individualized educational plans (IEP) for |
mainstreamed children. (15)

- 28. Participate in shared responsibility team '.'1
~ ) approaches to full service educational pro-

graming responding to the needs of stud-

dents exhibiting different types of handi-

caps, giftedness or talents in different
educational settings. (13) o

29. Assist in delineating individual staff roles
and responsibilities for development and
implementation of individualized educational
programs for exceptional children. (13)

30. Coopérate with colleagues in developing ap-
propr.ate objectives and learning experiences
for each child. (2)

31. Participate in team approaches to planning and . - .
implementing educational management systems. (13) \

32. Collaborate with other teachers or administrators
in planning teaching activities. (14)

33. Be able to relate the specific needs and con-
cerns of the parents to other school related per-
sonnel. (1) .

34. Denonstrate working knowledge for participation
—_in_the IEP process as it may occur_in a given
regular educatlon setting. (3)

35. Cooperate with colleagues \spec:.al educators,
counselors, previous teachers) in developing
appropriate objectives 2nd learnmg experiences
for each child. (1)

36. Participate as a member of an interdisciplinary
team in planning an educational program for pu-
pils with special needs. (1) . —_—

™~ ’




B
INDIVIDUVALIZED FDUCATTIONAL MANAGEMENT: Coordination, Referral and Staffing Continued

UNIT B:

37. Participate in shared responsibility or, team
approaches to prescriptive programming ‘such
as the interdisciplinary staffing involved in
the planning and implementation of an indivi-
dualized academic program. (13)

Punction effectively as a member of an in- ¥
structional/diagnostic team in programming
for mainstreamed exceptional children. T1)

Share resw.ts of the basic competency system
with the principal, huilding colleagues and
parents. (10)

~

IEP Development

Writing an IEP

OBJECTIVES S .
\
1. Construct an individualized program of in-
structional activity for a single child. (5)

2. Prepare individual education plans and re-
lated record-keeping systems for classroom
use. (6)

3. Write an educational program for each indi-
vidual child according to his specific learn-
ing problems and needs. (11)

*T0opIC:[ Implementation and Evaluation of the IEP

OBJEC'IVES

4. Implement an individualized nstructional ro-
gran developed by or in cooperation with an--
cillary personnel. (13)

Know procedures by which existing curriculum mate-
rials can be adopted to individualizzd in-
structional programs. (5)

Plan and oo .dinate the activities of the re-
source and regular classroams to meet the com-
mon goals of the student. (12)

Ooordinate regular and special education pro-
grams for individual pupils. (1)
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INDIVIDUAL, EDUCATIONAL MANAGEMENT: IEP Development Continued

8. Provide comprehensive learning sequences
and long range instruction for accomplish-
ing specific educational objectives for main-
streamed exceptional children. (1)

34
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TRAINING PRIORITY V. SCHOOL WIDE PLANNING, ROLES, AND INSERVICE TRAINING

UNIT A: Planning and Inservice
*TOPIC:/ Schonl-wide Planning
OBJECTIVES

1. ¥now pméedures for communicating with
special educators. (5)

2. Know procedures for communicating with the
schocl administration in matters related to
the mildly handicapped child. (5) |

3. Participate in school-wide planning of nceds
. assessment with specialists, principal and
other teachers. (1)

4. Participate in school-wide planning for the
utilization of the resources of schnol sup-
port staff. (1) "

L 5. Plan and coordinate the activities of the re-
source and regular classrooms to mee: the
b ocommon goals of the student. (1)

6. Plan with whole school staff for activities
that involve students of different abilities
across grade lines. (1)

7. Participate in school-wide planning to in-

volve parents and other volunteers in the ac-
3 tivities of the class. (1)

Professional Inservice Training (Building Level)
OBJECIIVES
8. Communicate to colleagues effective procedures
for mainstreaming the mildly handicapped child.
(5)

9. Maintain professional relationships with other
teachers and administratars (14)

10. Conduct inservice programs for school personnel
on the topic of mainstreaming. (12)

— 11. Involve teachers at various graje levels and

other nupil personnel staff in planning and con-
9 ducting learning activities. (12)

Q 35




SCGOL WIDE PLANNING, ROLES, AND INSERVICE TRAINING: Planning and Ins

‘ " 12. Aid other teachers in developing informal
pupil evaluative techniques. (1)

Z-*'IOPIC:z Paraprofessional Training (Including Parents)

ORJECTIVES

¥ 13. Recruit, select, train, and monitor aides
or volunteers (parents) to assist with
classroon activities. (12)

14. Identify and train appropriate support per-
sonnel (aides, wolunteers, parents, peer
. tutors) to implsment specified teaching/
learning procedures for identified eligible
learners. (10)

15. Provide frequent performance feedrack to
aides and voluniteers. (1) - A

16. Instruct parents in techniques that will
reinforce efforts at school. (1)

17. Instruct parents in rem=dial techniques
. so that students receiving help at school

nan receive similar help at home.

WNIT B: Role Relationships

*TOPIC:/ Roles of Personnel . -

OBJECTIVES .

1. Describe the expected roles and functions
of the following school personnel in pro-
viding special services to handicapped stu-
é=2nts in least restrictive enviroiments:
a. School principals or other ad-
ministrative heads
b. Pupil suppcrt personnel (school
psychologists, social workers,
reading specialists, speech thera-
pists, etc.)
c. Special education teachers
d. Resource teachers
e. Non-professional staff
f. School oard members  (6)

To identify the interactive roles and responsi-
bilities of various groups of educators (regular
teacher, resource teacher, school ial worker,
school nurse, school psychologists, counselors,

36
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M9099

9035
9052

9061
908
9071
9028
9017
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9022
9003

M9095
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9070

9073
9002




- 26 -

SCHOOL, WIDE PIAt'NIt\G ROLES, AND IsSERVICE IB&N._[M; Role Relatlonshlgs Continued

and administrators) in promoting the approach
of shared responsibility in order to success-
fully implement least restrictive policies. (1)

3. Demonstrate knowledge of the role of the admin-
istrator in mainstreaming programs. (5)

4. Identify the problems which school personnel must
resolve to fulfill their expected roles and func-
tions in providing special services to handi-
capped students in least restrictive envirorments.

5. Describe the various instructional models for
mainstreaming and the role realtlonshlps of per-
sonnel within each. (13) |

6. Dempnstrate an awareness of the role of the
classromm teacher in mainstreaming programs. (5)

7. Krow the roles and responsibilities of the speC1al
educatlo"x teacher. (5).

8. Know the role of the special educator in main-
streaming programs. (5)

2. Describe the relationships that need to exist

7 between the regular educators and the special

educators. (5)

10. Understand the role regular and special educators
are to play on placament committees. (5)

J1. Khow the role and campostion of the Conmittee on
the Handicapped. (6)

12. specify the alternatives available should one _
wish to challenge the recommendations of the Com-
mittee on the Handicapped. (6)

13. Know the function of a special services team as a
placement committee serving handicapped students.
(1)

-
'



TRAINING PRIORITY VI. TEACHING TECHNIQUES

*TOPIC:/ Learning Styles and Modalities Mgggg
) OBJECTIVES ) 9024

1. Adapt teaching style to the learning
style of each individual learner. (11)

2. Define laarning styles and teaching
styles. (13)

3. Develop a si:yles profile on a student and
yourself. (13)

. \ - 4. Understand various styles of learning ex-
hibited by children. (1)

5. Identify the learning modality of each
individual child. (11)

6. Identify children's learning modalities
through informal evaluation. (11)

‘ 7. Develop learning centers - modality
specific. (1)

8. Gear instruction tc the problem solving,
inductive/deductive thinking level. (14)

9. Provide a variety of instructional ap-
proaches from ooncrete to abstract when pre-
senting new concepts. (1)

Teaching Styles and Approaches

OBJECTIVES
10. Know of at least five different instructional
formats (e.g., station, contracts, learning
packages, programmed instruction, activity
cards, etc.) that can be used to help manage
an instructional program. (1)

11. Achieve learning objectives through independent
study, group investigation, programmed instruc-
tion, learning center, imquiry method. (12)

. 12. Determine what teaching technique is best for a
‘ particular intended outcome. (14)

33




TEACHING TECHNIQUES: Learning Styles and Modalities Continued

‘ 13, Know the fundamental principles of
instruction. °(11)

14. Distinguish between teacher-directed and
child-directed instructional patterns. (5)

15. Understand various styles of teaching used
by teachers. (1)

16. Identify appropriate teaching/learning pro-
cedures to increase the learner's rate of
- skills acguisition. (10)

17. Design and develop units of instruction ac-
cording to children's interests. (11)

18. Use the inductive approach of instruction. (11)

19. Use the problem solving approach of instruc-
tion. (11)

20. Transform abstract concepts to concrete
foms 11)

21. Match concrete materials to teach abstract
’ forms. (11)
, .
22. Set up learning centers in the classroom to
enrich and enhance children's experiences. (11)

23. Xnow the concepts of mastery lcurning and over- .
learning. 11)

24. Determine experiences and skills of class members M9038
and/or their families that can be shared with 9047
the class. (1) 9090

9078

25. Use a variety of teaching modes, including: 9056

exposmory—verbal problem solving, negotiating. (1) : 9089

"' 9032
/ *TOPIC: / Interaction With Students 9030

9034

OBJECTIVES 9060

26. Use varied techniques to stimulate student responses
and participation. (12)

27. Identify teacher-pupil and Pupll—pupll inter- ﬂ
actions in the classroom. )

28. Use teacher-pupil planning to foster learnirg
imtiative and responses via verbal, written
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. TEACHING TECHNIQUES: Learning Styles ard Modalities Continued
ard media formats as these relate to R
independent study, learming dyads, triads,
snall and/or large group instruction. (1)

29. Use effective questioning strategies. (13)

) 30. Dermonstrate a variety of verbal and non-verhal - )
strategies for communicating with students. (1)
l‘ .
_//\“\.//\\
UNIT .B: Individualized Instruction . 3
f*'IOPIC:; Instructional Systems. Principles M9I100
9099
. OBJECTIVES . 9054 .
9065 k
1. specify and implement an individualized teach- 9047 '
1ng procedure for each 1instructional objective. . 9087 /
Each procedure will draw froam one or more of 9091 .
the following instructional elements: 9000
a. teaching method . 9004

b. instructional material
c. oonsequence tor appropriate student ;
response (4)

‘ 2. Individualize the four camponents of orogram
development and management (rate, stvle. con-
tent ana envirorment). (2)

3. IGentify factors that may contribute to or
prevent i1ndividualized differences 1n students.
(1)

1

4. Desiagr a system of teaching procedures that
pro' .ueg~for individual d:fferences in stu-
dents. " (1)

5. Organize a classroom for individualized 1.~
struction. (1)

5. Master the concepts related to the Jevelomment
and management of instructional rrograms for
exceptional chuldren. (2)

7. Maintain individualized remedial progra - in
coordination with group activities. (1)

8. Strengthen the use of an existing sersory !
~a nel when the use of one or more has be+:n N
‘ descroyed or impaired. (1) :

9. Design indivadualized academac programs for
students exhibiting different learming rates
and styles. (13) —_—

. 10
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) TEACHING TECHNIQUES: Individualized Instruction Continued L
. [*10PIC:] Methods for Instructional Delivery 'f P ) . .

ORJECTIVES ' .
10, Select and utilize a variety of indivi-
dualized teaching methdds to instruct
each student within his/her level or
capability of functioning. (1) : .

11. Develop techniques for individwalizing S

all instruction to meet the specific 'R

‘ ' learning needs and styles of each student. '
. (1) |

12. Use varied techniques to stimulate stu-
dent responses and participation. (1)

.
13. Adapt material in the -ontent areas to
" child's ability ievel. (1)

Z*’IOPI(E Med13 and Materials . //
. e
ORJECTIVES

‘ 14. Utilaze :ﬁuln-—:wdia approaches to stirulate
student responses and ¢nhance concept forym-
tion. {1} 7 <

15. Mdapt igstructional materials in actordance . @
witk the exceptlonalltveg of the i1ndividual ki
cald. (1),
- /,’

~~T8. Understand teacter variables that influence
materials usage (time, oreference, etc.). (1)

17. Adapt instructional strategies tc mest in-
dividual needs of exceptional children. (3)

. Methods for Task Coxpletion ' r

o OBTECTIVES

18. Utilize games, films, etc., to stimulate stu- : -
dent responses. (1) -

19. Develop tasks whuich are 1n eack student - s .
range of ability to perform. (12)

20. Conrmunicate clear directions to the student. (173)

. : 2le Provide alterrative tasks and/or set differential ' ‘

| expectations regarding completion of work,
basaed on U present level of student skills, (4)

1 3

41




0y .
roits

- 31 -
/
TEACHING TECHNIQUES: Individualized Instruction Continued

LO*;T}_)_PIC: Methods for Reinforcement and Feedback

OBRJECTIVES - R S

22. Provide clarifying feedback when an error
occurs in a response. (1)

23. Provide feedback to children on assigned
¢ task. (1)

24. Recognize and reinforce accomplishments
of the student. (12)

25. Provide frequent success experiences for
each learner: 11)

26. Observe student resoonses, note students
who don't follow directions, and if necessary,
alter the content and structure of future
directions for individual students. (4)

Z *’IDPICZ_:7, Student Differences and Abilities
ORJECTIVES -

. 27. Use Ynowledge of the 1ndividual capabilities and
interest >f each student to olan learming activities. (1)

28. Design learning enviromments that consider
individual learner .needs w.th respect to
mobility and skill acquisition. (1) .

29. Teach skills for independent functioning and
? enoourage students to work independently at
times. {1}

30. Adapt expectations to the ability of the bright-
est and the dullest child in the classroom
and keep within the maturity and interest levels
of each child. (11) =~

UNIT C: Grouplirg

Methods for Group Instruction

OBJECTIVES

1. Specify and prepare a variety of activities
. that will inwlve the entire class in grouping
. patterns that are varied and flexable. (1)

s

42

M9045

ANy

i




- 32 - |

TEACHING TECHNIQUES: Grouping Continued

. 2. Provide for a cambination of individual,
small-group, and large-group activities |
within the classroom. (12) |

3. Provide small ‘group instruction based on
/ identified student needs. (13) . -

4. Decide on appropriate pupil grouping
procedures for instruction. (14)

5. Develop individualized learning tasks which
allow each student in the grouv to acocom-
plish a similar goal. (1)

6. Organize the glass into a demographic social
group 1n which each student has responsi-
bility for and a voice in group decisions. (1)

7. Organize group activities tiat challenge stu-
dents to work in several levels of difficulty
with each student working at an optimal level. (12)

8. Use variety in classroom grouping organization
to allow students of differing abilities to work
. together. (1)

9. Structure group learning activities which enable
a low achieving student to take part in a meaning-
ful way, yet not always be in competition. (1)

10. Use methods of group and individual student
management. (1)

11. Organize and conduct group tasks to encourage
- interdependency. (1)

2. Involve the class in establishing group learn-
mg and behavioral goals. (12)

*TCPIC: Groxpeq Instruction Based on Student !leeds.
OBJECTIVES

13 Modify and/or design learning activities within
a wide range of difficulty so that students
with varying abilities can participate at their
own level, pace, and style. (1)

14. Develop group activities within the range of
experiences of the students in the group. (1)

15. Group children who demonstrate similar academic
strengths and deficits, as well as students who
exhibit similar interests in a common task. (13)

43
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TEACHING TECHNIQUES: Grouping Continued

16.

17.

Organize learning centers that will allow
students to choose activities best suited
to their learning style and interest. (12)

Select grouping patterns that challenge
each student to work to his/her optimal

(Jé%ility./ (1)
-~ #

18,

19.

20.

21,

Arrange and conduct work groups appropriate
for yarious exceptionalities. {1)

/
Or: anize/centers of Jctivities that will
a¥low students to choose activities that
best suit their learning style. (1)

Demonstrate flexibility in carrying out a
program of instruction, including the ability
to 7 jply a variety of instructional patterns
and grouping to accommodate the needs and to
capitalize on the strengths of mainstreamed

" exceptional children. (1)

Utilize methods, materials, time schedules,
space arrangements, teacher role, and group-
ing in accordance with the major needs of
the cmﬁren. (11)

-~



,,,,e
S St
"\xféqa,uf AN S
A
. o ""
.

TRAINING PRIORITY VII..CLASSROOM MANAGEMENT

ey
®

TN

UNIT .A: Phys1cal Arrarnements and Classroom Schedullm

5

;’ Z*’IDPIC-] Orgamzatlon and Application of Phys:.cal Space
%f;: ] In Classrooms

;; QBJECTIVES - : -

1. Understand the physical characteristics
of the good classroom teaching situation,

=

+
%

& mcludmg materials, equi t furmture

2. space limitations, etc. 1y .

19 . . .,

5 2. Know about matching space arrangements with

ik learnlng activities and avallable resources. (1)

P N

i 3. Desi sign and utilize various phys:.cal arrange-

& o, ments’ for organizing a room in.order to ef-

g; : fectlvely meet the needs of various children :
g ‘ and learning situtations. (1)

\ -~

4. Provide a classroem that is free from archi-
tectural\and arrangement barriers for those
students \ parents, aides and other teachers
with H'Db"l ity problems. (1)

. - 5, Identify\a iety of space arrangements and
match the space arrangements with activities . B
and’ resouqces. \/(13) . 5

0
TR
e

&
24

" 6. Plan the physicai layoixt of the classroom to : S
meet the instructional needs of alI .children.
(13) Con ,

-2 s

7. Organize centers-of interest that allow both

5

i

-
e ares U

any

-

sedentary and mobile activities. (1) . . «
. : 8. Arrange furniture-to provide flexible group- . . ,’
. . . ing patterns and open space. ' (1) .

-

I/’ 9. Arrange the physical environment (e.g., deciding
- on seatmg arrangenents, etc.). (14)

m Knowledge of Other Cmassroom Features:

D OBJECTIVES
. : o nE 2
10. Know the oconsequences for instruction of R
. specific classroom features such as noise . “
. level, lighting, tenperature, ventilation. {1 -~ ) S
° ; 1
11. Assess the learmng enviromment in terms of . gkt o
i territoriality, 'density, ocolor, and proximity. (13) —_ %
-J , ' WA g g
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CLASSImd MNAGEMENT Physical Arramements and Classroom Scheduling Continued

‘ m _Extending Learning Beyogd the Classroom -
OBJECTIVE - " -

s

£~ * . ' :
12. Develop a method, lesson, or strategy for
expanding the learning env:menent beyond the

*  classroom. .(13) : o
_*'IDPIC: Developing Schedules for Classroams
Ly v A -
- .

OBJECTIVES - -

13. Develop an efficient schedule for. teaching,
assessment, and liaison work. (12)
. 14. Assess ard employ edumtlonal oonstramts
and opticns tperating within“the teachmg—-
learning situations, e.g., class size, .
oy teaching load ‘and schegule, legal, learning
’ . resource accessibility, cultural elimate‘. (1)

e
e
~

15. Develop a flexible time schedule that pro-
.. vides for the learning, vhysical and social -
£ - needs of each student. (1) .

KR
Y

o

ARG

16.#Understand appropriate classroom schedules
. that can accommodate children with various
exceptionalities. (1)

o,

¥

X

e

7. b Develop, schedule, 4nd maintain, on a regular
basis, a variety of grouping.patterns that
. provide opportunities for studegts to reach
class goals, bkoth social and acadeniic. 1)

18. Compare a yri'ety of record-keeping, schedul-
. -ing, planning, monitorihg, apd coding systems
) utilized in-individuzlized classrooms. 1(13)

- N '

e

4 ¢ . . - ‘.

; UNIT B: Behavior Managment o

éf: 8 *TOPIC;/ Knowledge of Behavior Management. Systems

1 OBJECTIVES - N

3{ _ M -

E;‘m “ " 1. Understand-the h.;stoncal development charac-

R . teristics functions, and limitations of alter-
' native educational settmgs. (13) ‘ ~ .

TSI

; 2. Understand the c}aracterlstlcs of spec1f1c egd-
ucational .manadgement systems needegd to provide
an accommodating enviforment. (13)
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3. Identify major managment considerations

" in @ multiple activity learning environ-
ment. , (13) .

4. Identify student behaviors that are

» crucial to effective operation of an in-
- dividualized classroam.: (13)

; 5. Organize curricula around meaningful
. social and academic experience using dev-
elopmental and learning theories. (1),

1 6. Know the overall pmcess of 1nf1uenc1ng
B ' ! behavior. (1)
' 7. _Know several models of behavioral 1nter—-

ventlon. (1)
o \ 8. Identlfy a varlety of behavmr managemer:t ;
" techniques and develop skills in selecting '
appropriate techniques to manage individual
and/or group be}avmr. (1)

)

9. Understand the influence of classroom st'.ruc-
o ture (e.g., grouping, seating, rules, etc.)
‘ . on behavior. (1)

AR
T

LY
;
.

L

. 10. Understand managment versus modification of
: behavior. (1) ‘

o Gy

AT o

11. Know procedures for preventive planning. (1)

- - 12. Identify behaviors.that are a "problevn" and

<)arnune what type of response is appropriate.’
. N (13

e,

i

TR
o

EErexs

13. Understand how to use~and evaluate various
behavior management techniques. . (1)

=

2
1

g

'14. Know alternative behavior management tech-
niques to substitute when change is neces- -
. sary. (1)

s 'ts" / \
) 1, . l L3 ~
. \ 15. Identify contingency management principles that

affect student behavior. (13)

::,z_r;'lg B f - "!:‘;'{‘r‘v“‘ﬂ} 3’.“3“““;’2

.

. 16. Know how antecedent variables can :mfluence
behavior. (1)
. : ¢ c b
. ) 17. Know how consequen variables can influence B
‘ o aehavior. (1) . % <




VR

18,; Know the proper application of the
Premack Prmciple. (1)

19“Krmbwtousenbdelingtomfluenoe

behavior. (1) é.
- 20. Develop skills in successive approxi- ) \
mation strategies to accomplish desired N
behavior goals. (1) ' .
Application of Behavz.or Management Prihciples '

1

,'oamcrnms : ' .o

21. Manage'a varlety of behavmral problems
(1)

Iv

22. Design behavior 4i1\anaganent programs in-
cluding strategies related to behavior
modification, group dynamics, inter- :

action analysis, behavior therapy, as well : .

as life space management therapy. (13) . .

!
23. 'Apply adequate behavior management tech- , .
niques and measures to meet the learning s
goals set for the class and each 1nd1vi-—'
dual student. (1) ‘ . -

24, Apply behavior nanagment skllls in improv-

ing the academic performance and the general .
classyoam_behavior of mainstreamed handl- '
capped and normal students. (1)

25. Apply principles of learning to particular
objectives, situations, and learners; i.e.,
. motivation, rate, degree, leavning, reten-
ﬁk—_— ti.l()m, transfer, remforcanents and practice.
' 1
26. Commmicate clear directions to the stu- .
- dent in tems of the precise behaviors to ) "
" be demonstrated. (1) ° v
- 27. Select some envircrmental changes that can
help modify. or prevent unacceptable be- é
‘havior. _ (13)_ : I

28.  Mamige inappropriate behavior so that the
child displays a consistent low frequency of
- suchibehavior. (12)




CLASSROOM MANAGEMENT: _Behavior Management:Continued

. . 29. Manage ‘deviant classroom and play-

©o . ground behavior so that each learner
will display a consistent low fre-
quency of such behaviors. (8)

30. Pair students in order to encourage
imitation of adequate peer behavior. (1) ¥
31. Use appropriate behavior management tech-
niques which promote self-management and
) student responsibility. (1)

Establishing Classroom Standards and Limits
' OBJECTIVES

32. Develop with students rules for appropriate
behavior in the classroom, and consequences
IS for adherence to or breaklng cf€ the rules. (4)

v 33, mmonstrate ab111ty to 1dent1fy a personal
_ set of behavior standards and limits for all
p persons in a learning environment. (1)

‘ Z PIC.] Observing Student Behaviors

" ORJECTIVES )
34 .. Use methods for systeématically observing
. pupil's behavior. (11)
N .
N 35. Descrlbe student actions in be}'avmrally
spécific terms: ' (13)

-

»

Reinforcement of Positive Behavior

&

PN
ORJECTIVES. ,

36. Demonstrate knowledge and ability to design
and manage a learnirdy enviromment in order
to enhance and reinforce one's behavior -
values, including operant prmc1p1es and pro-
cedures. (9)

Identify a variety of. ways of re{nforciag de-
sired.behavior. (1)

Give recognition and reinforce accomplish-
ments of the student. (1) 7

Structure success exeriences for the s(:u—
dent. (1)




42.

43.

" UNIT C:

student in order to sti
effort. . (1)

to manifest appropriate behavigr: rein-
force the desired behavior when\it occurs.

Reinforce behaviors to teach the child the
range of behaviors which are acceptible in
the classroom. {1) '

Evaluate reinforcement schedules and re-
wards and implement change when evaluation
shows they are no longer bringing desired
outcames. * (1)

Classroom Climate and Group Leo ,ership

+

" 1.

hd
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s Establlshmg Positive Classroom Climate -

OB]'ECTI‘JES

Develop 2 t?usting relationship with stu-
dents through fairness, f*onsmtency and
openness. (1)

Provide opportunities for open communica-
tion among students. (12),

Use questioning vrocedures that promote
interacticn d;scussion. (14)

Plan wich the class for'systematic ap-
praisal and improvement of the psycho-
logical climate cf the class. (1)

Implerent instructional procedures which

are specificatly des1gned to enhance teacher-
pupil relationships. = (1) : )
Provade a warm, supportive classroom
climate. (12)

Decide upon whick methods of classroom dis-
cipline to use ¢..¢ when to use them. (14)

”.

Encourage children to undarstand and ac-
cept the feelir~s and beliefs of others. (12)

*
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9. Respond appropriately to feelmgsr,'\
moods and achievements 'of ‘pupils of
different abilities and backgrounds (1)

10, Estabhsh a positive set for learning
e)q:re;smg expectation of achievements. -
(1) .

»

. . »
“11. Identify positive charactéristics of _/
student's behavior. (13)

12. Provide emotional support and/or to
teach children new behav:.or responses, .,,(1)

—

-~
13, offer’ md:.v:.dual help’ to students who need
it and’encourage students.to help each other.
(1) ,

14. Identify special talents of each student
by giving opportunities for them to be ex-
" pressed. (1)

is. Enpl’asize strengths of each student by giving
opportunities for, them to be expressed. (1)

s 16. Ilentify student attitudes in order to
& better relate to problems. (14)

R . ¢
17. Use knowledge of “ome situations that in- |,
fluence behavior at school in developing

plans. (1)
L0
) 18. St:.mulat in the student the will to learn
¥ on his own initiative. (14)

19. Facilitate development of pupil responsibil-
ity.

o
20. Suppo s ‘in the acceptance of con-
sequences of their actioner (1)

' RelatiLnship Between Handiczpped and Non-
. Handicapped Peers
OBJECTIVES B

-

21. Identify the manner m_.whlch the peer group
influences each individual in the group and
to direct apd participate in group pro-
cesses in order to enhance the participation
of mainstreamed exceptional children. (1)

CLASSROOM mmsmmr- __Classroom Climate and Group Leadership Continued

.
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CLASSROOM MANAGEMENT: Classroam Climate and Group Leadership Continued

22. Discover ways to help "special" stu- —_—
dent become a part of the class group. (1)

23. Build a climate of acceptance for the

"special" student by including hmx/her
in all class activities. (1)

24. Establish a set of guidelines for pro-
- moting peer acceptance of chjldren with
.special needs ih a regulay classroom pro-
. gram. (6)

25. Understand various ways of ‘preparing mem-
bers of a class to acrept exceptional
children, e.g., films, group discussion,
role play:.ng etc. (1) )

. 26. Prov:.de erot:.onal support for "spec:.al"
. students through use of peer pairing. (1)

27. Insure that the "special" student parti--

¢ cipates in same way in all leadership
Activities and responsibilities in which

. the other students are-involved. (1)

28. Identify indicators of anxiety in situa-
tions where there is interaction between
handicapped ?ersons and non-handicapped
persons.

€

Crisis Intervention
: . M9103
OBJECTIVES R ' 9050

o ‘ 9048

29. Know how particular behaviors of handi-

capped persons are influenced by events

and circumstances of their "total life

Spaw." (6?

&  30. Use life spach interviewing sechniques as
a teaching and crisis behavior management
tool. (9) . . /

‘I

m Coping with Conflict and Frustration

: M9039
- . OBJECTIVES ) 3048
9080

to manage, conflict and frustration. (9)

32. Use problem solving/skills jin resolving con-
flict. (13)

.

«

31. Identify altermatives for teaching students 9103

.
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CLASSROOM MANAGEMENT: Classroon Climate and Grow Leadership Continued

‘ 33. Provide instruction and practice for
€ach child to develoo and refine ad-
equate coping strategies. (1)

Techniques for Group Leaderéhip . :

OBJECTIVES ‘

~ 34. Use a variety of verbal and ron-

) verbal strategles for communicating with
: students. (13)

35. Involve students in probiem solvi
discussions about class procedureg, human
relations issues, and mterpersonal
behavior. (1)

« . . 36. Instruct £he entire class in the use of
a variety of interaction methods. (1)

e 37.,Conduct: activites (role playing, dis- -
cussiohs) which encourage an acceptance
\ of individual dlfferences. (12)
N . \
. 38. \Irrplement a group centered teaching pro-
‘ ' cedure- to increase self confidence: Form
one or mnore of the following instructional
elements:
a. Instructional Materials .
. b. Teaching Method '
c. Consequence for appropriate stu-
Ty ' dent response (4)

'39 Provide gfeup activitiés which allow e??h

member of the group to be a leader at
sometime.- (1) \ . (

Improving Student Self-Concept
. OBJECTIVES

1

40. Assist)nainstrearmd pupils to overcome
feelings of inadequacy, fear of failure,
frustratlon and hostility. (1) ’

’ 41. plan an individual or group teaching pro-
- cedure to increase self confidence from 7
- one or more of the following instructional
. » elements:
a. Teaching Methnd
b. Instructional Materials-
c. Consequence for approprlat’e
~ student response 4y

23
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TRAINING PRIORITY VIII. CURRICULWM

i
*
*
v

‘General Curricusum

. [_;R‘)PIC:] Knowledge of Qurriculum Development M9034
9052

N . OBJECTIVES . 9057
. 9051
1. Implement an individualized data-based - ‘ 5044
i . . instructional model so that every learner . 9075
S , can achieve _language and arithmetic cur- 9010
’ riculum objectives. * (8) ] . 9005
2 o . . 9027
e ' 2. Adapt the basic public school curriculum 39004

to the individual child. (1)

G5
«

¢

508
FA
<
i
%
s
)
Y
3
e
5
re

' i, Selev.:t approp;:zate curricu}'ar materials. ‘
13)

&

‘ 4. Adapt available curriculum materials. (13)
. * 5. Understand the influence of curriculum
on behavior. (1)
6. Select instructional activities for a
‘ student on the basis of hus profile of
- strengths “and weahzesses. (13)
- 7. Understiand the process for Jetermining
the readability level of instructional
materigls. (1) '

2

.8. Know the curriculun and metrods of t.ca{:h-
irg children with various hand,cnnp:.ng
conditions. (11)

9. Expiain the various curricula developed
for exceptional learners with particular
cevelopmental differences. (13)

Learning Theories and Qurriculum
—

OBJECTIVES

e e T R e

10. Explain theories of child development
rand their inplications tor making cur-

: ricular choices. ,"(13)
11, Organize curricula around developmental
- and learning thecries. (12)
Pl
f . 12. Explain theories of learninrg and their
% implications for curriculum choices for ,
Y o , .~
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R R A W T

.cumcumm‘ General Curriculum Continued . . 7. .
the exceptlonal learner. '(13)
13. Identlfy a thaory of learning used
in a given curriculum area designed for
the exceptional learner. (i3)
¢ 14, Use theories of learning in making cur-
ricular choices.for exceptional learmers.
(13) .
.*TDPIC: ; Common Curriculum Problems
OBJECTIVES
* °15. Describe the major issues surrounding cur-

riculum relevancy and some proposed solu-
tions. (13) -

-

. 16, Identify four conmmon types of curriculum
problems. (13)

17. Develop a systematic approach to idéntify-
ing and resolving cwrricular problems. (1)

18. Understand the common curriculum problems
enocountered by exceptional children in the
regular classroom. (1)

{*TOPIC:? Knowledge of Specific Sukject Matter Curriculum

OBJECPIVES -

19. Specify terminal grade level arithmetic
and language curriculum objectives. (8}

20. Organize/oonduct an individualized and
personalized program for reading (or
math or spelling) for an entlre classroom
group. {6}

21. Match curricular programs including career
education and life planning with excep-
tional learners. ({13)

Z4. Evaluate present special education curriculum
to identify areas needing revaision. (1)

23. ¥now specialized curricula and materials .
to teach reading to handicapped children.
(11)
/
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CURRICULWM: General Curriculun Gontinued

' 24. Kaow W specialized curricula and materials
. to tear:h pereeptual and motor skills .to
-handicapped chlldren. (11)

25 Match curriculum with social learmng
needs of handicapped students. °11)

UNIT B: Task Analysis

Z*‘IOPIC:] Application of Task Analysis Skills
OBJECTIVES

- Use the techniques of task analysis
in curricular sequencing. - (1)

2. Organize the components of the learn-
ing task into a sequential and hierachical order.

3. Sequence tasks from early to late develop-
ing skills and from simple to complex

” behaviors. (1) ‘
‘ ) 4. Create the teaching strategy based upon

a task analysis of what is to be
taught. (1) .

5. Organize instructional objectives into .
a series of small directly teachable
steps. (4) A s

6. State an obJectl ve for each step of the
tea,chlng process. (4)

7. Design and sequence learning experiences
to achieve learning and‘behavioral ob-
jectives. (1)

- - 8. Conduct a task amalysis to identify
basic skills needed by each learner to
achieve specified curriculum objectlves.
(12)

N,

N\
UNIT C: Curricular Goals

Z*"IOPIC:] General Development of Goals

OBJECTIVES

1. Set realistic goals and behavior using
sourd child development krowledge. (1)

5

(1)
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CURRICULWM: Curricular Goals Continued '

Cw ‘ 2. Determine group goals for the class as

L S T A O PR W R A

a who.e and for subsets within the: class.

(1) o :

3. Determine individual goals that are appro-
priate, realistic, and measurable for each
student. (1) ~

4. Involve the class in establishing group
learnirg and behavior goals. (1) i

5. Use pupil activities which accomplish
specific instructional goals. (1)

6. Modify strategies to-teach content area
goals in areas of materials,  expectations;
instruction, and student. performance levels.
(13) )

7. Know dc-:-velopnentél sequencing of learning
-.task. (5)

8. State appropriate educational goals for
the mildly handicapped youngster. (5)

. : 9. Aware of the necessity of identifying

specific instructional objectives to be
achieved before attempting to individualize
instruction. (5)

(‘wl

10. Develop long and short term go 's for the
' learner in terms of behavioral “-comes.

g (1)

UNIT D: cCurricular Ob'Lectivgs

Preparing for Performance Objectives

OBJECTIVES

1. Identify specific instructional objectives
before alternating to individualize in-
struction. (1)

2. Develop instructional objectives which
oontain:
a. A statement of the desired
behavior,
“b. the oconditions under which the

‘ behavior is to be observed,

¢. the criterion for successful
student performance. (13)

98

- Ty

M9055
9064
9069
9047
9092
9075
9071
9028

19011

%020
9005
9007
9026
9024
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: CURRICULIM: _Curricular Objectives' Continued
o - i
" . W .bbjectiveé Based on Assesgment -

.+ OBJECTIVES

fans

[k e

S
PR L K

3. Develop specific oehavioral objectives
for the learner based upon, observational,
behavioral, and diagnostic data. (1)

L BT
e

4. Relate diagnc‘;stichztinformation to in-
structional objectives and the content
and procedures necessary for developing

MW ARt -y

. individualized educational learning _
i programs. (1) . -
- 5. Organize a variety of diagnostic data in ~
g a manher that can be used in develo ing

e ' instructional objectives for pupils.\ (1)

Eo 6.%mulate appropriate instructional ob-

]

l*'IOPIC:] Writing Performance Objectives

\ OBJECTIVES

;
1
<.
¥
o

‘ , 7. Organize 4hd write terminal-objéctives
arqgund each unit or group of lessons
with a common goal. (1) ..

B 8. Plan teaching procedures for students
with academic and social problems after

stating the problem in beMavioral terms.

X . 9. Write instructional objectives which state
conditions, behavior, criteria for any
definable behavior. (8)

e

10. sequence specified instructional objectives
for those basic skills needed by every

learner to achieve specified terminal cur-
riculum outcomes. (8) ;

*TOPIC: Implementing Perfonnanc:fé‘objectives
OBJECTIVES R

-

11. Implement prqgraﬁ1§ designed to meet given
instructioral nbjectives. (1)

. 12, Write enroute Q{“ enabling objectives for
each daily instructional occasion. (1)

i~ : 13. Adjust performance objectives to learner
= needs. (1)
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jectives based on assessment information. (1)
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TRAINING PRIORTTY IX. ASSESSMENT AND EVALUATTON

WNIT A: Concepts and Issues o
Z PIC-? Norm-Referenced vs. Crlterlon—Referenced Assessment:
6BJECTIVES ‘

Know about a variety of strateqies for
evaluating student performance (i.e.,
ways other than>paver-pencil tests). - (1) -

Understand the historical development
characteristics, functlons, limitations,"

and assumptions of norm-referenced and .
criterion-referenced assessment £(13) .

Know abouit appropriate and accurate pm—
s in the areas of: -
a. Systematic skill analysis for '
individuals. :
b. Group diagnostic® evaluatlon.
¢. Group and individual summative
evaluation., -
d. Group and individial formative
evaluation. (13) =~
leferentlate between effectlve and in-,
effective use of grOUp and mdlv1dual dlag-
nostic procedures. (13) . o

Interpret standardized tests dés:.gged to

' assess learner potential- achievement and

learning mode. (8) © .o

2
*

(mderstand.the,difierence—beéqeen eriterion-—— - - -

M9060
9067
9044
9043
9042
9041
9080
9018
9024
9023
9004
9003

9102 -

referenced evaluation and normative referenced
evaluation. (1)

. Assess the educational usefulness of standardized

tests (norm referenced) in regard to,classifica-
tion of handicapped students. (1)

Assess the educational usefulness of criterion-
referenced tests in regard fc classification of
handicapped students. (1)

Measure achievement of students by comparing
progress with individual goals rather than
only with class norms. (1)
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* ASSESSMENT AND EVALUATION: Concepts and Issues Oontlnued

-s ntelllgence 'Iiestmg a e

' _.  OBJECTIVES ) S I e e
10. Identify’ various group intelligence
¢ tests' and their limitations. (1)
11. Identify individually/administered ~ :
intelligence tests and their lmutatlons.
(16)

Components of Comprehensive Assessment
OBJECTIVES

?

. 12. Understand the contents of a complete
: - assessment; intellectual, physical,
behavioral and academic. (1)

{*‘IOPIC:] Professional Roles in Screening and Assessment

ORJECTIVES

13.A Know Ehe roles of school district child .
evaluation personnell (16) ‘ /
x .

‘ 14. Xnow the roles of non—schodl hunan service
agencies and their personnel in the Chlld
evaluation process. (16) 4 : .

" [*TOPIC:] Uses of Jssessment Data

OBJECTIVES

~

: - 15. Understand proper and improper use of test.

Ry

R
~

e

data_and assessment -results (1) \ N

N v
16. Know the role of evalution data in cleter-
) mining need for further evaluation. (16)

17. Determine the usefulness of intelligence h /
. tests in making placement decisions. (16)
AN
18. Determine the usefulness of intelligence

tests in develowdng teachlrxg—learmng -

plans. [(16)

19. Determine the usefulness of norm-referenced
vs. criterion-referenced achievement tests
in making educational planning and place-
ment decisions. (16)

crunie b L e g e e
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ASSESSMENT AND EVALUATION: Concept and Issues Continued
- [FTOPIC: Gmdelmes for Referral

OBJECTIVES 5

20. Reassess placement and services to
"special" students often and on basis .
of evaluation information. (1) .

HETRRT
LR AR A

LEo
e

21. Understand when information suggests
/ referral for further assessment. (1)

Basic Measurement Concepts (Mean;, Median, Mode)
OBJECTIVE

- 4

22. Score teacher made tests and instruments
apd compute the mean, 'standard deviation,
mode, ard median.  (11)

*TOPIC:] Protections in Evaluation . S

" OQJBECTIVES

i

|
X2l

e

R ot
: %%K@A/

23. Understand state and federal requlations
governing the evaluation of handicappad
children. (16)

24. Know the local procedures required for
evaluation of exceptional children.  (16)

25. State the melning of "informed parental
consent”.as it relates to educgtional
evaluations of handicapped children. (16)

o

*UNIT B: Administration and Interpretation

*IOPIC:] Intelligerice and Educatiomal Aptitude
OBJECTIVES ¢

1. Administer standardized tests designed to
assess learner achievement potential and
learning style. (8)

2. Interpret standardized test results in
terms of their meaning for instruction. (16)

3. Know the limitations of various group in-
telligence and achievement tests. (1)

62
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ASSESSE\II‘ ASSESSMENT AND EVALUATTION:

. - General Educatlonal Achievement

Admmstmtlon and Interpretation Contmued

M9094

&, N _ORJECTIVES - : - - —_—
o 4. Khow the specific diagnostic insmnients

: con'monly used in educational assessment;

e _ i.e., Key Math, Peabody Picture Vocabulary
Test, etc. (1)

5. Select or construct informal assessment .
methods (inventories, criterion-referenced)
to assess the student's present level of

. academic performance. (12)

6. Gather information to determine the educa-
tional abilities and needs of each student.

J. . , (1)

7. Use the techniques of diagnostic teaching
to asSess the student's present level of
academic performance or learning style.

4 »

8. Interpret group achievement tests. (1)

. fFTOPIC: ‘Basic Academic Skills
s
OBJECTIVES”

9. Know the diagndstic instruments commonly
. used in educational assessment (key math,
" Woodoock Reading ‘Mastery, Ppubody Plcture
Vocabulary Test)

10. Select or oonstruct informal assessment
methods to assess the students current -
performance level. (12)

i
Know how to develop, administer and score
on informd reaqu inventory. (1)

11.

12. Obtain entry level measures for a learner
which indicate what skills the learner has
acquired. (10) '
13. Identify bhasic cé)mpetencies in the math
and language areas. (10)

14. Implement individualized diagnostic pro-
grams which iinclude assessment in academic,

social-emotional,
areas. (13)

15.

Develop individual achievement tests.

interest, and vocational

(1)

63
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Adniri‘.strapibn and Interpretation Continued

16. Gather information to determine the )
educational abilities and needs of -
each student. (1) -

Recommend t?sts .appropriate to assess-
ment of pupil performance in given content
areas, i.e., reading, math. (B :

. - B
R R L I S R Y

»

{
18, tmalyzes assessment data in order to
cztablish a pmfile of academic skills. , (13)

- Learning Style and Modality
ORJECTIVES '

Eedin it v T

-
Fo

19, Identify learnung st,les that relate to
the different sensory modalities, strengths
and weaknesses. (13)

ot
sl

Tk, o alin

20. Administer standardized (norm-referenced)
tests designed o assess iearner's potential
achievement and learning mode. , (12)

)

Use children's behaviors such as task
completion time, problem solving approaches,
task avoidance, etc., to profile individual
lear'm.ng style. (16)°

[ *TOPIC: Behav10ra1 Social, Dnotlonal Assessment -

OBJECTIVES

. 22, Understand informal techmques for assess-
ing sociopersonal performance; i.e., socio-
metiric inventdries, etc. (1)

23. Specify behaviors which are observable,
countable, and unambiguous to potential
observers. (4)

24. Use individualized diagnostic programs
which include assessment in academic and
social-emotional, interest, and vocational
areas. (13)

25. Observe and measure b_ehéviors using ver-
manent product, frequency, continuous and
b sample recording procedures. (10)

f*’IOPIC:] Vocatioral Evaluation

1

OBJECTIVES

TEE R AL P I T




ASSESSMENT AND EVALLW;‘ION: Administration and Interpretation Continued

26. Utilize outside agencies such as

PR

-1

.

*TOPIC:/ Learner Interest . r

et Ay RARY W BT R S e

Vocational Rehabilitation in voca-
tional assessment of handicapped
student. (16) )

Utilize school-based vocational personnel
in career and vocational assesament of
students. (16)

OBJECTIVES

. Know available vstandardized interest and
‘preference inventories. (16)

[*ToPIC:] Environmertal and Classroom Obstacles

OBJECTIVES ) . -

29. Identify factors within the student and.

Z*‘IOPIC: Methods for Assessment

the environment that might interfere with

successful oorrpletlon of a learning task.
(13)

ORJECTIVES

«

AAINE ] ST A e ,r e

30. Use the checklist as an assessment tech-

nique. (1)
e

31. Use ratlng scales as an assessment tech-

BRI R AT

nmue. (1)

_anecdotal_fx:mrds as an assessmnent
ique. (1)
\

\ .
33. Use cumulative records as an assessment

technique. (1)

34. Use structured interviews as an assessment

technique. (1)

35. Use questionnaires as an assessment tech-

ML

nique. (1)

36. Use sociometric techniques in an assessment

T

T P FR A T

technique. (1)
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ASSESSMENT AND EVALUATION: Adninistration and Interpretation Continued
. - o 37. Determine the extent -f problem
throcugh oollection of direct observa-
R tional data on student performance. Q)
- e :
- 38. Understand children's behavior from a
social, emotional, arnd educational frame- __ -
% work. (1) . . g
a» ' 39. Assess baseline verformance first. (1) '
7 *TOPIC:/ Use of Cumulative Folder, Diagnostic Reports
§ [ / gy PO \/ ‘
i/ ORJECTIVES , ®
? 4C. Develg educatignal programs from medical, N
v s psychological, "and diagnostic reports. (12) ) .

41. Determine a student's needs and abilities
from background information in permanent
! records. (12)

-

A

*TOPIC:/ Task and Error Analysis

A T e

OBJECTIVES .
‘ 42. Assess error, task, and concept analysis
for different content areas.. (1)
g . . 43. Perform an item analysis on given test
scores. (13)

. 44. Understand the process for detemﬁnir’g a -
- students' independent, instructional and

frustration reading levels. (1) .
45. Assess the level on which each student can s

perform instructional tasks. (1) -

) 6. Assess student readiness for beginning new

: learning tasks. (1)

% Z*’IOPIC:} Modifying Assessment Techniques

_ OBJECTIVES

47. Modafy paper-pencil evaluation techniques for
various student needs. (1)

48. Adjust standardized testing material in
order to adapt for a specific handicapping
condition. A{1)
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ASSESSMENT AND EVALUATION: Administration and Interpretation Continued

. Early Identificationl
ot N\

. - .

, ‘oa'm\cnws . : e 2078, 4
: . e .- 9077 !

. 49. Provide for the early identification 9076, G
-\ . of student needs. (13) ' . 9004
50. Know behaviors which indicate potential %

learring problems in young children. (15) .

" WIT C: Programmirg From Assessment Results - ' ; ) g
*TOPIC:;] Grouping Students o

. - OBJECTIVE _ : 3

1. Use diagiostic information to group i‘

students for remediation of learning 3

problems. (1) ) -2

i *'IOPIC:; Planning Remediation ‘ . : 1
y OBJECTIVE

. 2. Identify skill deficiencies and ;;lan
. suitable rémediation activities for them. (1)

*TOPIC:/ Setting Educatior: . Goals

. OBJECTIVE

3. Interpret test results and translate
them into educational goals. °(11) ‘ -

:

*TOPIC:/ Selecting and Modifying Qurriculum

ORJECTIVES . -

4. Select instructional activities for a
student. on the basis of his profile of
strengths and weaknesses, derivéd from :
teacher assessment and svaluatipns by 1 :
support personnel. (1) . )

5. Use assessment inforr ticn to modify
curriculum. (1)

.6. Use diagnostic information to select and
use materials and media appropriate to
the needs of children. (1)
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ASSESSMENT AND EVALUATION: Progress and Program Evaluation, Record Keepindg, Revorting

-t

e aNK

o
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UINIT D: Progress and Program Evaluagon, Ru]cord Keeping, Reporting

-

[*TOPIC:] -Developing dMaigtaining Accurate Records - o . ‘9080

g “ *> 3 ll
: o&mcrrvm ¢ " ", . 9008

-,

1. Develop a neasurenent syste_'n for the clasgs- 91

room so that mont ures are Shtained 9062
and recorded for every ldarner. . (10)
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2. Gather systematic infdrmation with regard *
to student performacne i‘“ relatlon tos - !

Q,
. . stated objectives. (4)' : -7 . @( N

. 3. Utilize procedures which provide data on =~ - \
student progress toward mstructhnal ob-— :
, Jeqt:.ves (4)

it N e b ey

s
A

»

>
#
-

Make continuous assessment an ongoing part ’
of the c'lassroom activities. (1)

EY?

PATESE
o
»

G
,

LIRS g
.

- '
[4)]
L)

5. Employ formal and informal assessrent tech- '
niques in an ongoing program. (1) ™ )
. 14

‘
1 e R N e i

Maintain pertinent records or a child for . . )
. the purpose of referral to spcc1arlsts 1f S . ’
necessary. (1) & . .

.

b

13

A o -] : \ i

T~ 7. Keep accurate records of children in all. - ¥, - N

r school related areas. (1) e / . \\
8. Design a recording system for each.child g '

- to record his daily progress in relation to - | ’

stiated objectives. (12) : '

R Bl LR

. \ . . .
, ’ .+ 9. Choose from a variety f methods for main- , 7 . /
taimng precise apd a ate rdcords of \ ° .
daily progress thro the individualized *
program. (13) ' .

pe P Bk NN LT T R AR

, C . )

N\ [FIOPIC:/ Grading and Repcrting Progress - MggZS
R i ’ . . ) 16

ORJECTIVES “ 9022

z s . ~
{9002 .

a7 AN Ry

10. Develop a progress feedback systen in occopera-
tion with the students as a part of their ) } “
learnming experience. {1) ’

il. Iocntva the major concerns with grading and
reporting student progress. (13)

-
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objectives. (1)

pueds 1o monitor the chuld's prugres

\‘_1,-*‘. C . gl&c{: or develop informal mnlu:.tmf *ch-

e R U
~ - 58 -
. | 7
i
‘ X ‘
ff ASSESSMENT AND EVALUATION: Progress and Program Evaiuation, Record Yeepirg,
‘ . . Reporting, Continued ,
i . . )
' 12. Campare and contrast a variety of ways of, o
. ’ reporting student progress. (13) e
; 13. Modify an existing reporting systém to re- - -
; port the progress of a handicapped student. 7
(13) . ;
o . l4. Keep pupils mfonn-:d of their academic and
; social progress. (1) 3
o 15. Represent data on student progress for the -
. student 1n visual form, on si1wple two-dimen- b
: sional charts. (4)
v 16. Reduce and present data obtained from class-
g roon observation and measurement in tabular 4
% ard graphical form. (3) El
g . 17. Irplement a program for reporting student
. progress that is compatible with the instruc- ’
§ tioral strategy used in the classroonm. (1) :
& 18..G®e 1mmediate feedback on goal achievement
L that allows the student to take charge »f Y.
X . his/ter learning. (1) :
N . .
19. Assist students in self-evaluation of progress :
*‘ roward learnming and behavioral objectv,’es. (12)
' 20, As;s“'t: students 1n self-evalGat: on of learn-
g and beravior objectives. (1)
” !“‘IO{JIC:Z W#iuar on Based on Cbjectives«and Tlassroom 3i1tuations
DRIETTIVES A
; 21, Selet an appropriate 'Lesmm straveqgy
¢ and fonnat for specific objectives ard test- &
N g situvatfons.  {(13)
22, Design rupil perforrance criteria to cveluate
; pupll },-f’r;r“,u:g behavior. (1)
: 23. Diagnose the learner's stdtus in relation
o the educational goals. (1)
. %4. Evaluate pupils’ achievirent of iesson .
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ASSESSMENT AND EVALUATION:

Reporting, Continued

toward stated curricula objectives. (12)

26. Develop a variety of methods to evaluate

progress fram which an appropriate one can
ke selected for a given student a a given
time, (1)

Formative and Summative EBEvaluation

OBJECTIVES

27. Urderstand the difference botween criterion

referenceé and normative referenced evalua-
tion. (1) \ :

Evaeluate change in terms of instructional
objectives and educational coals, forma-~
tavely (x.e., frequent and continual) ard
sumatively (i1.e.. dealing watl the end
resilts of a teachirg-leaming experiznce),
(1}

Proaress and Program Evalution. Record Keepina,
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Unit A:
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’IE.AINII\C PRIORITY X. COMMUNICATION AND HUMAN RELATIONS

Parents

T

PR MR R

[*TOPIC:] Parent/Teacher Chnferences and Counseling

ORJECTIVES:

1

-

m

~J

(Wb}
’

(&)

[

11

s
™)
.

[
[
.

1%.

15.

obtaln parent 1nput into pul ] edusation. (1)

Involve the student and s parents ir establish-
1ng learning ard behevior goals. (1)

Involve parents in planning and settirg goals f~~-
sperial services needed by thoir chuld(ren). (1)

Recognize the rmoortance of follow-up in counseling
parents. (1)

Establish a syste~ of frequent feedback to parents.
(1)

Serve as a supportive counselor for parents in
iplementing a planned progranm for the child's
intellectual and social develoorent. (1)

inforn the learner and hs parents of Mis progress
ard acrieverents throuch parent/teacher conferences.
{

e

s

Involve parents 1n solving problams relsted to
their chald., (1)

te &n opyrtive suTary of the learrer's pro-
grass and perrodically cormunicate such irforretior
o the student and s parents.  (12)

Irolve students and oarents in evaluat
achievorent and setting montinuing el
the evaluatior. process. (1)

Interview rarents as & "eans of support.ng diacrostic

Aata, (1)

Krow anc urderstand the uportance of parest 1a-
volvement 1n workirg witlhi except:nonal cohil r

N

AnOW "r2r1ous aporoacres for working wi _h parente., (i)

Uresd 1oy U7 Srganize are cordurt o Derent oor -
fererce:.

identily clemerts rrat characrrr 20 a4 =
eachker confererc:,  (13)

Establish fremquers aommurication links o

+ 71

RS

M9082
- 9102
9060
9068
9050
9045
9004
9099
9035
9052
9062
9061
9071
9028
9017
9015
9022
90C3
9040
3039
3064

358l sarere /

an49
9012
9001

i
H
)
1
H
|
1




QOMMUNICATION AND HUMAN RELATIONS: Parents Continued /
/
17. Involve the parents as a member of the’educational
team. (1) -
18. Communicate with parents ins terms of

the educational needs of thei? chiid and the program
to be provided. (1)

19. Explain to parents the goals and teaching techmqueq
, " used with their child. (1)

Confidentiality
[*TOPIC:] Family Dynamice

UNIT B: Staff e
@7 Consultative Skills

OBJECTIVES

1. Demonstrate proficiency in communicating with school
personnel. {2)

2. Explain technigues useful in communicating with supnort
. personnel.  (13)

—‘_“““*W“— 3. Demonstrate the e ability to commricate both effectively -
and 1nformatively with support personnel. (13)

4. Demonstrate consultation skills for obtaining information
from and givang 1r.formation to other professionals. (1)

J*TOPIC:/ Presentation of Program=, Jervzces, Needs

ORJECTIVER

—_

()}

Presert exzrples of services provided &
léarner el.gible for special education sersices. (3)

6. Prepdre a written description of service provided a
learner eligible for specizl educatior serrnices. (3)

{"'IOFIC-] Pr 'f”&SS Reportirg

l OBJECTIVE
i
|
|

7. Preparz written reports or. the learner's progress for
the evaluation teanm members and receiving teachers.  (10)

Unit 7: Zoormunity

‘ [;i; ORI 7 bPresentation of Procrars, Services, and ‘v«

ORJECTIVESD

w e
<5

72

\
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- &

COMMUNICATION AND HUMAN RELATTONS: Community Continued ‘ "

>

P 1. Understand the importance of effective and accurate
communication regarding the needs of exceptional children
to other individuals and agencies. (1)

2. Describe the pringiples anu outcomes of full service educa-

tional programung to home-school outreach, community
agencies, state and federal agencies in areas of
coordinated efforts pertaining to placement and pro- *

gramming. (13) . 3

3. Participate in activities designed to promote commnity
awareness of the purpcse of mainstreaming mildly handicapped. (1)

UNIT D: Interpersonal : : y

[*TOPIC:/ Communications: Verbal and Non-Verbal

. ORJECTIVES :
1. Seek information in order to understand. (1) }
‘ﬁ :
2. Utilize effective clarifying and information gathering
Jquestions. (13)
/ *'IOPIC:] Communicating Respect and Empathy ‘ '
QORIECTIVES _ - —_— e
3 Identify effective and ineffective patterns of comuni-
cations. {13)
4. Describe the béhavmr of others in non-judgmental terms. (1)
5. Encourage others to express concerns. (i)
6. Paraphrase the other's feelings. (1) N

7. Listen actively and attentively. (1)
8. Listen emathetically. (1)

9. Respord to the expressions of others in ways that do
- not have a banding or clueing effect. (1)

L"'IOPEC: Developinu Truet
OBRJECTIVES
10. Demonstrate concern for others. (1) -

11. Demonstrate fairrness, consistency and opernsiess.

a ["-'IOPIC:] Cormmunicating Feelings

OBJECTIVF.
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12. Repor* feelings directly
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"TRAINING PRIORITY XI: PROFESSIONALISM
o . . e

- Unit-A: S61F Bvaluation

4o has sr

/" Evaluation of Personal Skillg S )

1. Develop a personal self-evaluation method. (14) ,°

2. Analyze personal style of commnication in regard
to his expectations and perceptions of others. (l)

3. Analyze his own personal style of comnunlcatlon in regard
to behavior toward others. (1) . /

4. Assess- skllls in 1nterpersonal comnum.catlons and
test personal view against the perceptlons of
' _others. (1)

- 5. Amalyze personal style of communication in regard
to 1ntent10ns toward others. (1)

6. Demonstrate constructive confrontation. (1)
; <

7. Evaluate the effectiveness of personal communication with
teaching personne). (1)/

 [FRPIC] mvpluation of Srogem . ¢

OBJECTIVES

A L R
d

e

WY

ety CYem
il R

[T
Sty 43 e

8. Evaluate instru;:’tﬁion/instructional design. ( 14) ,
/

N
’
A

£a08

{ P

9. Demonstrate prof1c1ency in self-assessing classroom
instr'uctlonal practices. (2)

2Lty A

S
W

10. Evaluate /éhe effectivenhess of planned and lemented
1nd1v1duallzed diagnostic programs utilizing such
data llectlng, devices as questionnaires, rating scales
and/c cklists, etc. (13)

4

E;
:;;

i

L
Vi

&

' . Evhluate the effectiveness of planned and implemented , f:;
zfrd1v1dua11 rod prescriptive programs utilizing such f

/data ocollecting devices as questionnaires, rating scales 3

/ and checklists. (13) vé

~ 12. Evaluate attaimment of performance objectives using f

‘ - criterion referenced measurements in teachmg (1) o

, / 13. Evaluate the effectiveness of planned and inplemented ’ 3

/ -behavior management programs by utilizing such data v ~;

‘ collecting devices ac guestionnair Ps, rating scales, - S

/ and checklists. (13) - - [ L

' @
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PROFESSIONA. ZSM: _Self Evaluation Continued. -

#

14.

Evaluate the effectiveness of full service educational
programming utilizing such data oollecting devices
as questlonnalres, rating scales, and checklists. (13)

Know technlques for assessing individual teaching styie.
+
Modify teaching behavior as 51tuatlons and
pupils change. (1) \ ,

Utlllze a variety of persons, materials and other
resources for enhancing and oontlnulng professional
growth and for evaluating the obtained outcomes. (1)

Develop instructional peecedures or modifying procedures
to suit your own strengths. (14)

Develop (wiva staff supervisors, teachers, etc.) both
a self-improvement program for continued professional
growth and the means for evaluating such a program. (1)

" “Unit B: Professioral Development '

QIC :/ Current Issues and Research

OBJECTIVE S
20.

21.

22.

23.

24.

25.

26.

27.

[ .- e

'

Keep abreast of developments in your own sﬁﬁject matter area. (14)

Know purposes and resources of professional organizations in
special education. (1)

Utilize professional resources to gain current information
about instructional techniques and methods. (1)

Utilize resources of professional organizations in
programing for the handicapped and gifted. (13) °

Know the journals and related journals in the field
of special education. (1)

Know “current issues" related to the areas of
exceptionality. (1)

. i
Know the reference materials and professional

literature on the education and care of the handicapped. (11)

Utilize various "learning theory" concepts in order
to obtain optimum learning. (1)

State the ratiorale for mainstreaming in regard to the
following issues: efficacy studies of the academic pro-
gress of mildly handicapped students in special vs. regular
classes, labelling minority status, and-legislation. (1)

Deronstrate knowledge of current research findings re-

~

2 s P b A g A kL s A




PROFESSIONALISW Professional Development antinued\

garding mainstreaming programs and their Jmpllcatlons
for educatlonal practlces. (5)

30. De.;crlbe the des:.gn and findings of studies which have
attempted to investigate some of the following areas:
' "~the advantages/disadvantages for handicapped
children of special class placement.
' ~the .advantages/disadvantages for handicapped . z
children of regular class nlacement. . :&?
L ' -the advantages/disadvantages to non—hanéhcapp*d
. children of the placement op handicapped chil- i
dren in regular classrooms. (6)" g
— 31. Determine from reports of behavior-research which manage- l ff
, ‘ ment tech{g;‘.ques are likely to be most effective in » %
. managing @ variety of behaviors. (1) o Wy [
‘ /
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. APPENDIX

1. QMaJ.nstreammg Teacher competencies, a Sumary of .

" - “competences identified by the Deans' Projects; College
of Education;—Michigan State University, East lansing,
Mlchlgan, Ap i1 1977. )

2. TREK Competencies, Project TREK, Child Serv:.ce Center,
Portla. 1, Oregon, August 1978. ‘

3. Teacher Education and Mainstreaming Special Report,
Pennsylvania Deans' Project, July 1978.

4. Special Education in Transition: A Competency Base for
Classroan Teachers, M. Stephen Lilly,. Associate Professor
' Dept of Spec. Educ...University of Mlnnesota Duluth,
Minnesota..

5. A Training Program for Special and Regular Educators In-
volved ig Mainstreaming Mildly Handicapped Children, Sandra
Cohen and Sf:gphen Plaskon, University of Virginia, Charlottes-
ville, Virginia. \

6. Mamstreamlng\:hlldren with Special Needs: An Independent
Stuldy-Guidefor—Informal—Seminar—SGroups,— ‘i’he—Beans‘—G:‘ant
Project, Syracuse University, Syracuse, New York.

i 7. Classroom Management, Maine State Department of Educational and

e : Cultural Services, Aucusta, Maine.

:»fj‘n o b 3 t
Q . 8. *Responsive Teacher Terminal Conpetency, University of Vermont §
B Burlington, Vermont. 3
& i
f: . 9. Behavior Management; A Conpetency Based Manual for In-Service H
%!

Training, Stanley A..Fagen and Jeffrey M. Hill, In-Service
Teacher Training for Mainstreaming Series, Rockville, Mary-
land.

: 10. Regular Classroom Teacher Competencies, B. J. Lates, Simmons
. College, Boston, Massachusctts.
N . / .~

11. Nature and Problems of Exceptional Children and§ 'Families,
Qsdsar Sultana, Old Dominion University, Norfolk“"%.vlrglma.
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12. Teacher Oompetencies, Ruth Arnold, Stetson University, Deland,
Florida (with permission from University of Xlabama, Bimmingham).

13. Assorted Cuompetencies -~ Patricia P. Kells, Kansas State Deparc-
ment of Bducation, Topeka. Kansas.

14. Seyen Clusters of the Teacher Needs Assessment Instriment,
Gary Ingersoll, University.of Indiana. -
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