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among teacher educators that human relations cerncepts such as

" "understanding self" and "working’ with others" are important for,

. teachers :to study In the area of -behavior management, on the other
hand, emphasis was placed on specific skllls that prospective
- teachers neez for effective classroom management, rather than on
theory and concepts. There was least agreement among. faculty on the -
importance of group proble olving ski 15. ‘Most teacher ‘education
gtudents were satisfied w1 their training. (FG) A
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* Jeacher Educat1on Curr1cu1a A Look ' \ ) -
at Prepfration in Human’ Re]at1ons and

‘ _ Dealing with Behavior Problems E

»

. . . .
Effective July 1980 Chio imp]emented new standards for colleges hn o

¢, and universfties preparing teachers The cogprehens1ve standards .

Yo "

focused on all aspects of the teacher education process, and escab11shed v
clear priprities for the preparation of teachers in such curricular ‘
areas as che teaching of reading, human relations, manag%ng behavior

. pro lems and clinical use‘of diaghostic instruments. Two of_theseﬁareas,‘

human relations-and managing behavior problems, serve as the focus for
; .

th1s ‘paper.. - : : ‘3 .
s4,_.____V-__.‘.__n___Ihevilrst Standards for “teacher educat1on were deve]oped by NASDTEC

Q@

(Nat1ona1 Assoc1at1on of State D1rector;{af Teacher Education and - = e
| Cert1f1cat1on) almost th1rty§years ago. Dur1ng those thirty years, most
states'and many private accrediting‘agencies have generated and revised
standards for co]]eges or un1vers1t1es prepar1ng teachers. Ohio has
deveTopedexhree sets of standards durxng,that per1od\ The current
- standards are an outgrowth of a study .conducted by the Educational
' Research Counc11 of Amer1ca (ERCA) The Ohio Depart;\ht of Educat1qp/
contracted w1th ERCA in 1968 to deterha;e the, key com hents 1n'prepar1ng g
high school teachers for the 1970 s and beyond., Conaurrent]y, “The
_Un1vers1ty of Toledo,-in cooperation w1thithe Ohio Department of'Educatfon
and &ther Ohio state-assisted*uhﬁyersities, deve]oped plans for major: ° <
changes in elementary teacher educacioﬁ preparation.  The combination of

L "these research efforts as wel] as the input of the general public and

.. various 1nterested 'significant others‘estaplished a bas1s for Ohio's

N

Standards for Colleges or Uhiversities PrepariJg Teachers (See Append1x A). ¢
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A\ Thts study was conductéd during a two year period' 1979-80, to-
determ1ne how institutions were responﬂ1ng to certa1n aspects of the \new

standards The researchers were interested 1n .examining the curr:cul r

\
: ”

<changes 1n1t1ated by colleges and: un1vers1t1es to effect comp11ance . .

@ | with the standards The study had both an exploratory.and descr1pt1v

[ I

. ‘character., The researchers wanted to gain a familiarity with Ohxo -

e ',w I )
college and'university pnbgrams .that would enable the development of

ahypotheses about the nature of change,. caused by the promu]gat1on of new

Ad-d

~ standards We a]so wanted to qenerate descr1pt1ve data to enable an
assessment of how individual institutions were responding, in a more

' specific sense, to the redesign standards.

N P . .
- There are, of course, some rea] problems with a state agéncy, like

a'departmgnt of educat1on, onduct1ng research and a]so fulff111ng a -
~ ), -

regulatory role. Inst1tut1ons are caut1ous about shar1ng 1nformat1on

with researchers if those same reseanbhers also have evaluat1ve roles.

The researchérs attempted to-make it_clear to constituent institutiqns,.
therefore, 'that\the research study would not be tied into the°eva{uation_
process The eValuat1on model, used in Ohio_ may have facql1tated greater i
op%nness and shar1ng since evaluation teams, not state égency staff; make .
.1n1t1a1 decisions régarding institutional comp11ance with the standards.

In addition, a tr1angu1at1on data collection process was'used (1 e., we .
ta]ked to several different: people who performed various roles in the
teacher educat1on process) wherever possible when sol1c1}1ng information | -

about curricular content or program structure. The triangulation model

* enabled the researchers to make better assessments concenn1ng the nature \,— N
\

v (4

of the changes ev1denced at particular 1nst1tut1ons d}Ne wou[d for B

example talk to the‘dean'br head of teacher ‘educatidn about an institu- .
<

»
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t1on s response to- the human rélat]ons standard then we wou]d talk to ¢

a facu]ty member (typ1ca11y oﬁe who had curricular resnons1b111ty in /
~ ' A
human re]at1ons) and then we would talk to students.
Methodolody
< There were two phases to the data collection process for th%s /‘

study. The first‘phase consisted of a field test in which deans or
heads of teacher educat1on were ‘asked a ser\es of open- -ended quest1ons
concern1ng the human relations and behav1or managementxcomponents of o,

.

the curr1cu1um. Following a field test of this ‘instrument at approx-
'1mate1y ten inst{tutions, responses of the institutiona1 representatives
\were ana]yzed and more structured quest1onna1re and 1nterv1ew forms/were

created (See Appendix B) Lhe items for the structured forms were

\

l

. »inductively generated through a COntent analysis of the responses to

the~0pen—ended questiony used-during the ﬁie]d‘test./ !

4 The structured questionnaire and- 1nterv1ew forms were then used
idur1n9 an on- s1te/rev1eu ‘of each of Ohio's forty e1ght t48) teacher

education institutions.  Thirty-six (36) of those 1nst1tut1on§ were

private and twelve were pub11c Nhi1e on'campus'the dean or head of

’

teacher education and the facu]ty members d1rect}y respons1b1e for

KEach1ng human relat1ons and behavior management concepts were 1E?é
A

viewed. Facu]ty members, 1n particular, were asked severa] focused

’questions (e. ’5 I were a student in your program, " what would I Tear 36

that would he]p me cope with behavior problems in the c]assroom7) and Were
' L]

‘then asked to complete the questionnaire. The Hiterviews lasted approxi-

~ifnate-]y one—ha]fﬂhpur.— T T ' i ) . .

°

-
3 ’ .
] W '

hat participated in the field test were fot
Rather, the structured questionnaires wére
Interview data were alregady available as-

*Note: Institutions

+ revisited during phase two.
mailed to them for completion.
2 resu1t of the field \test.
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The questionnaires were divided into two sectiens. The.first section”

- % :
included a set of concepts tRat couTd be included in the. curriculum on-

hu@gn,re]at\ons or behavior management. ‘Facu]ty members were-asked to
\ C . . )

indicate whéther'each identified concept was emphasized in or important to
(strongly ag(ee to strong]y disagree) their teaching of human reia—

tions and behaVior management skills, and then they were asked to specify

. *

¢

whether the - concept was integrated in the curriculum.

The second section of the questionnaire focused more narrow]y on
. 4
_ how the institution modified the teacher education program to effect
comphance wiZh the standards In other wo_rds, dijs institutions Y

v

add courses or did they restructure eXisting courses or modu]es7 when

the new stand/rds were _feveloped and promu]gated the intent was that

N\ @

@

institutions would, where possible, restructure the teachér education -

-gurricula rather than add new courses ) . .
N v . R
‘DatasAnalysis ' . , -
o . -~ . N Q .

“The items on the questionnaire for human re1ations focused on

A
’ N 8,
<

two primary questions . . .

¢ - -~ * \‘

}) whatxconcepts are emphasized most in human re]ations7
2) How has &our program changed eL been® restructured to ;

proiqde for the teaching'Uf human relations?
. . §

- With respect to the first question, seven’ eoncepts were examined
Again, those concepts were inductiveiy generated fo]]oWing a fie1d test
in which co]leges andsuniverSities identified generic concepts they
emphasized in human(reiations instruction Fherresearchers were interested

kin determining -the degree to which institutiona1‘representatives believed

€ ]

that each human reldtions concept shou]d be" emphaSized in the teacher
5 \

education cunyicu1um’and an assesément of whether, in fact that concept

“

-t
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-——————-a—mT-—m—on—a—coneept—lak empathy—ior>other55—might mean a single two-hou® _ —
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, ] ‘ “
_was forma]ly being taught in the curriculum.

- _ The seven human re]at1ons concepts emerg1ng during field testing
X : and 1nc1uded on the quest1onna1re are out11ned on Table 1 College
and-university representatives.generally agreed that the conceptS'jn '
Table 1 shou]d be included in the teacher education curricu]um and, more °
! 1mportant1y, that' the concepts were beding taught to prospect1ve ‘

teachers. In some cases facu]ty*members had difficulty determining

¢

~ precisely how. much they felt a particular concept was being emphasized.
“ . * .
Indeed, one,of the problems with our data collection technique was
that we were unable to determine precisely what tacuﬂty members meant

! . >

by the térm "emphasized." That is, to?one faculty member'an emphasis”

» y

!
L] !
’

' 1ecture To another facu]ty member the same concept may be emphasized -
) dur1ng a series of 1ectures and .through a variety of field experiences.
The second question was deSigned to prov1de 1nformat1on on_how
colleges and un1yers1t1ei\had structured‘or restructured the1r‘program
| ’ to accommodate the new standards. Table .2 provides an ana]ysis.of'the
types of changes reported by deans or heads of , teacher educat1on
Almost half (47 9%) the adm1n1strators reported that courseskor modules

:

were, added in response to the standard on human relations. The same

.« percentage of faculty members (47.9%) indicated. that courses or godule’

K yiad bgen added (We asked the same question of deans or heads of
teacher educat1on and the facu]ty members respons1b1e for human relations

’ e
to determine if there were any differences in their perceptions of the
~ ., . - - . B

Y . ) .
changés. » Nine ingtitutions not only added new courses but also

P

modrf1ed ex1st1ng courses. » ’ SR - o
% W
) A ch1 square tést was performed to determine whether d1fferences .
,-*’ . . e .
‘ l-‘ . \/\,‘ . e
. Ty .
% Y / ) .
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©o. . TABLED -
\ .\ HUMAN RELATIONS CONCEPTS N
v INCLUDED IN THE TEACHER ED.CURRICULUM -
.CONCEPT ’ ' CONCEPf CONCEPT NOT
EMPHASIZED TAUGHT TAUGHT IN . |
SA’ A < D -SD NR IN'PROGRAM PROGRAM - NR
. . > - - .i
Understanding of: self ~ 64.6 29.2 4.2+0 2.1 91.7 - 4.2 4,2
Interpersoﬁa] Jrelations - e ‘ A
and communication g :
. with othkrs _ - 7%2 18.8 0 ‘0 2.1 958 21 2.1
Mu]ii’cfﬂ tural knowledge " ‘ N
and awareness - 2.5 733.3 2.1 .0 2.] 93.8 - 4.2 2.1.
.- Empathy for others  72.9° 22.9 2.1 0 2.1 97.9 - 0 2.1
.. Dealing with . . .
exceptionality 56.3 35.4 6.3 0 ' 2.1 89.6 8.3 2.1
Understanding differences )
and similarities in : _ - . .
people - . 771 18,8 2.1 0 2.1 95.8. 2.1 2.1
4 . - o2 & N . .
Working with people ,
(adults and children) . Co . ‘ ' .
of different races .58.3 .35.4 4.2 0" 2.1 87.5  10.4 "/.2.1
. 1 ' . . .
. Ve L
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R o . TABLE 2
' s/

TYPES OF PROGRAM CHANGES
IN THE TEACHING OF
“RUMAN RELATIONS

)

PROGRAM CHANGES FOR HUMAN RELATIONS

I3

% OF INSTITUTIONS

4

1. Courses/Modules added Y, " 47.9
2. Courses/Modules modified 16.7 .
3. Both of the above T E—
4. Other types’of chénges (e.g. additional .
field and clinical experiences) 14.6
. 5. No changes - V2.1
N v 7
\\ *
s ' 2 ’
. s .
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~ s@ere‘:fndent between how publ]c and pr1vate "institutions and how large

and small 1nst1tut1ons changed the1r programs to prov1de for the teach1ng
\

of human relat1ons. Obr hypothesﬁs Was that certa1n types of institu-

tions (e.g., large un1vers1t1es) m1ght tend to add courses wh11e other *

| S ——

institutions would s1mp1y mod1fy ex1st1ng courses The stat1st1ca1

treatment of the data, however,~faijed to jndicate-any significant

. . . ¢ -

differences in how the warious institutions effected curricutar cHange. - -

e

—_—

There_was-a s1ightly different emphasis in the'data collected on °
l behavior management.' This is an area of considerable national controversy,
. . . .
and we wanted to understand what teacher edycators in Ohio perceived as

¢ importaht beharior management.concepts and to determine whether:those

-

. ,concepts were included in the teacher education currjculum. We ‘also ~

- ~

wanted~to determine what learning experience$ were included in ‘the

curriculum to help students learn’those concépts.‘ The questionnaire

' focused, therefore, on two research questions: -~ ¥ -

4

1) What behav1or management concepts are perce1ved as

~

most*ﬂmportant for: 1nc1us1on in the teacher educat;on B

: . curricalum? ‘ " K .
/ . n ) o . -
2). How has your program _changed.to include the teaching

of classroom management concepts?
s

With‘regard to the first question, eight behavior management concepts

were included on the questionnaire. Those concepts, like the human

. - 1 ‘A .
relations concepts, were inductively derived from open-ended questfons.
Table 3 providestan analysis of the percentage, of 1nstitut1‘og$j’ndicat1‘ng

¢ VTN R . . . "
that a particular concept was perceived as important as well as an-

. 1]

indication of whether the concept was, in.fact, beingﬁtaught in the .

-

program. Table 4 provides data on the experiences provided by teacher' ‘ C



. a S I 46 -
R - e '
E © “educators to help preservice teachers learn behavior management concepts.

Together,.Tao1es-3 and 4 brovide a conceptua1 qyerview-of how behavior ‘\

Rl

management is dealt with hy teachér educators in Ohio.. «

Tah]e 5 orovides’data on how cd%ﬁeges and universities restructured

A

. the1r programs to gccommodate the new standards vis-a-vis behav1or

- . ¢

.; maQagement. The tab]e provides an ana]ys1s of the course changes reported

by deans or heads of, teacher educat1on. About one-fourth of the institu-

.

t{ons reported that new courses or*modules were added. Almost half of

the institutions reported mod1f1cat1ons in ex1st1ng couyses.
" Again, a c21 square test was performed to determ1ne whether

PR differences were evident between how pub11c and pr1vate 1nst1tut1ons

b ¢

'\”*tv**4~*~4and~how 1arge~and~sma41—1nst1tut1ons~changeduthenr;programswto,prOV]déMs_;‘

-, ——————

-

for the teaching of behavior management. No significant difference

was. +found “in the wajxinstitutions attempted to effect <compliance with
e 4 . _
the standards. N N : _

. Discussion , - . 0 -
The data-generated in -this study suggest that colleges and, ’ C

s, un1vers1t§es haye made some changes in their curricuia as a result of N

4 »

4 the 1mp1ementat1on.of new standards Even though the State S or1g1na1 ‘o :

'c‘ »

. 1ntent was for 1nst1tut1ons not to add cogrses un4zss absolutely

) ‘ . necessary, this appears to be the opt1on sé1ected by many teacher ’ 9"

. educators. Th1s tendency was part1cular1y evident in, the area of human
relations. Adm1tted1y, both content»areas have typically been covered in

? L - educational psycho]ogy courses, but human relations has been. g1ven 11tt1e
[ - d

attent1on in other parts of the teachen educat1on curr1cu1um ~ In behavior

3 ' .

management at 1east prospect1ve teachers have been prov1ded by co11ege

L] ’ © 4

supervisors ahd;fooperat1ng teachers with seme of the folklore ("Be tough"

+ ’ . »

A}
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S TABLE 3 } e
' . BEHAVIOR MANAGENENT CONGEPTS | ' et
. INCLUDED IN THE TEACHER EDUCATION CURRICULUM o
. ’
4 ¢ . g~
. 5 . . Vd o . ~ )
A ) roe / & .-
- © ’ ’ Y
» ' ) ’ . * ' ’ »
' " ,EONCEPTS .. IMPORTANCE CONCEPT Iy  CONCEPT, NOT .
. SA. A D SD  PROGRAM IN'PROGRAM < T
a. How to_prevent-behavior , o ; A\ S B
‘prob]ems : «87.2 12.8 -0 -0 100. . - 0.
—~~ b.' How-to_deal with - : - L
disruptive behavo‘r\TZ‘B’“H#\O\_O 95.7 _. 4.3
c. How to didentify causes .~ ‘
- of behaviop- probjems 76°6 23,4 O 0 95.7 “4.3
d. How to wse gjassroom N
’ management skills o 33. 17 0 0 100. 0 -
* ‘e, How to use bghavigr : : ' B )
. modification . 53.2  34.0 12.8 O >95.7 4,3 ">
f How to work with - ) . ) "
parents . 44.7 .46°8 8.5 07 . 76.6~ 23.4 -
3 ¥ ' . . . <o
g. How teachers can work - ' *
together to <improve .. . / A
school discipline 38.3 | 57.4 4.3 0 59.6 40.1
S h.” .How fo emcourage .. - * ) R
school-wide approaches , P 5 . L '
. to improving discipline 27.7% 61.7 10.6 .0 44 .7 ' 55.3 .
., . ' ' . - .
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& TABLE 4

EXPERIENCES PROVIDED TO-
. HELP STUDENTS 'LEARN BEHAVIOR
MANAGEMENT CONCEPTS

= .

- ’

_ : IMPORTANCE CONCEPT IN CONCEPT NOT
EXPERIENCES PROVIDED
: o A D ’SD  PROGRAM  IN PROGRAM

AN

. Individual bupi] cases . .
+ or problems . . 195.8.

Observation in .
classrooms L . . . 97.9

.Simulated experiences
(including critical
incidents)

Class or ‘group:
disgussions (including
Glasser technique)

Role q&aying

s
R .
/}-b-‘;{{;.; : *
DA R
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. - TABLE 5 -
' - . ﬁ;
R TYPES OF PROGRAM CHANGES T s
~ IN THE TEACHING OF ) -TE
CLASSROOM MANAGEMENT CONCEPTS . ‘
N\ ‘ . s
) — R ~ //v
PROGRAM CHANGES FOR BEHAVIOR MANAGEMENT ° % OF INSTITUTIONS
. ‘ ° 13
1. Courses/Modules adided S 22.9 ‘«;_ »7,
. 2. Courses/iodu]es modified : « © 45.8 .
3. Both of the above ‘ 12.5 )
- ' ? s '. 8 @ 288
4. Other types of changes (e.g. additional B )
field and clinical experiences) . 146 *
) - b
5. No - changes . o 4.? L
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or "Be cons1stent ) re]atﬁd “to dealing with student d1SC1p11ne prob]ems

SRR S

: Almost ha]f the 1nst1tut1ons found it necessary ‘to add a course in human

' relations; one- fourth of the. 1nst1tut1ons made a similar change for behav1or

X N v
N .

. managanent. . . .o . . .

-

During the data co]]ect1on process, approx1mate1y 113 teacher

.
~ -

education students at th1rty different 1nst1tut1ons were 1nterv1ewed One-

half (57) of the students were e]ementary educat1on majors nd of the

o ranaqnder forty—three (43) were secondary and twelve (12)  K-12 P

<!

- r'j'
educat1on majors. (One $tudent had an undes1gnated major. )

.

Of the students 1nterv1ewed three (3) were freshmen, f1fteen (15)

»
were sophomores, forty (40) were Jun101s, forty-six (46) were senidrs, and
. 4 - ' N

L4
»

five (5) were graduate or fifth year students. Four (4) students failed to
. \, ’

identify their class rank. The irterviews were conducted to determine the .

students' perceptions relative to curricular content in human relations and

' behavior management. The students were asked the same. set of quest1ons .

(See Appendix ). A]though this interview process was not a f0rma1 part of
the study, the.students' percept1ons provided s1gn1f1cant additional data

relative to the effect1veness of the "new" curr1cu1um For behaV1or

~—
~ ~

management, for examp]e prospective Teachers were asked if the concepts

g tHKy were %eann1ng and experiences they were engag1ng in were actually help—

Jng them work w1th students. Over three fourths agreed that the experiences

were~mean1ngfu1 only one-fourth felt that the experiences provided by

"

2,
teacher educators were 1nadequate and insufficient. Although the researchers
have no baseline data ite., perceptua1 data of students prior to the -

effective-date ef?the standards) on wh1ch to make comparisons, we were’

13

encouraged by the re]at1ve favorab]e response of prospgiiiﬁe teachers: {t
is

would appear that most teachen education students are 1sfied that they .

NP

ry

"are receiving the training necessary to dea],w1th classroofr management problems.

» 3 » .=
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The researchers were~a159 interested in agsessing the types of ',

L)

concepts included in the teacher education curricuium for both human
¢ . relatiohs and behavior management. . In human re]ations, for examp]e,
. there is‘a great'deai of consistency among institutions in the emphasis
§ given‘to the various identified concepts. ieacher educators tend to
agree. that the concepts ranging from "understanding self" to "working

w1th others" are important and need to be included in the curriculum. .

E]

In behaVior management on the other hand teacher, educators demonstrate

/

more concern with’ be]ping teachers prevent disc1p11ne problems than with .
helping them 1earn how to work w1th~parentS'or fellow teachers to effect

better discipline. It is not surprising that teacher educators would
e
p]ace their emphasis on he]ping prospective teachers 1earn spec1fic,

indiwidualized c]assroom managément skiiis Unfortunate]y this emphaSis

)

on the individual may also contribute to the isoiation phegfomenon (i.e.,
teachers feeling that they are alone and have very Tittle support) that

QE Lortie (1975) discusses and to “the inability of teachers to solve

N Y
discipline prob]ems on-a broader scale thap the.classroom. ’ :

&
»

Imincations '

i ’ l -
There are several 1mp11cations that can be drawn from 4his study

. ’ -

On a genera1 level, it is ev1dent that teachen/éd“catyon institutions -

have changed- to meet the mandate of the newkstandards The quaiity of

the changes .observed by the researchers varied to a degree,’ from

institution to institution As a resu]t of many factors (e.g., faculty

b

expertise) institutions have not made changes in the same way nor-with

similar effectiveness. But change whether good or bad, has occurred.

. Hhy? ~F10den (1980) observed, in an artjcle on aecreditation and evalua-.

tion, that substantiive changes in the teacher education curricula require,
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el moneyf"He noted: “Inertia,‘particuiarfy in academtc institutions,'ts a large
obstacle to change.;lAhy change which also involves financial sacrifice is

not 1ike]y to occur™ (p. 40) (;The change maﬁdated in Ohio did not—appear .
feas1b]e without the prov1s1on of f1nlii:a1 resources. Hence, colleges and

! universities have rece1ved over twenty-four m1]]1on dollars since 1976 to AL

Y

. effect comp]1ance with the new standards Inst1tut1ons were g1ven both time

th standards were adopted in 1974 and became effective in 1980) and money-
1 .

to . 1mp]ement the standards. It wou]d appear that 1f othet states are
A < [

embarking on a simjlar effort <o restructure teacher educat1on, that Floden's

thoughts and thebOhto experiente would be‘1mportant to- keep in mind.
w/_Secondty, tHere cohtinues to be a tendency for teacher educatprs to -
’ think in terms pf:adding tourses\mhen restrpcturing the teachet e3ucation
- curriculum.’ Hom’this tendency'is overcome may be one of the biggest
7 obstacles to truly redesigning teacher education. There is-a tendency to
add courses based on instructor interest or even state mandate. Smith'(1980)
noted: "Some co]Teges offer'more than 600 courses, the great bulk of wh1ch
are, there because of instrugtor’ interest or the pressure of améﬁt1ous depart—
ments rather than because they reJate to the JOb requirements of teachers

(p. 83). If we are to develop, as Howsam (1976) has advdcated, a professional

culture for teachers, we must move away from thinking just in terms of adding

or deleting colrses. ' As teacher educators we must look at the entire curric-

. ‘,

ulum and examine how it ehab]es us to achieve our goal of quality teacher
preparation. Q?h some: cases adding courses may be an appropriate alternative; ¢

. in other cases it may simply add to what Lyons (1980) terms the "puffed wheat
\ v

~

curr1cu]um" of teacher education. ' . ‘ . |
2 ~, Finally, particularly 1n\the area of behav1or management prospect1ve
} ¢
1+ teachers may need to be given more experiénces and develop a,better under-

Es - * 9

1) . -
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standing of how to work with fellow teachers and parents in order to dea]

'
v . . 9

more effect1ve1y w1th cl@ssroom and schoo]-w1de d1sc1p11ne problems. -

b
v \r ‘
(Interest1ng1y, there was the 1east agreement among faculty members conce¥n1ng

5
\

the 1mportance of group problem solv1ng skills for inclusion 1n the

’ >

teacher educatfon curr1cu1um ) There isa tendéncy for teachéers to perceive

[}
~

it as. weakness to ask for help or t& work with colleagues to solve
#~

discipline problems. A PDK study (Wayson, 1982/cmnducted in 1979-80
revealed that staff cooperat1on and p]ann1ng were essentialsin’ effect1ve1y -

- dealing with 1nd1v1dua1 studEnt disc1p11ne problems. Teachers tend to th1nk

»

" 4n "Me against the student“ terms. .Th1s adversar}al_percept1on is often
“fostered during teacher preparat1on programs. Subsequent]y,fthe adversarial

posture has a de]eter1ous effect on the teachers' ability to funct;on in the

5
LN o’ - 0 "

classroom and 1n_;he1r w1}1/pgness (because of pr1de or professional Jea]ousy)

- - ’

® i seek ass1stance The concepts in behav1or management that focus on pre-

. O Vi

vent1ng and dea11ng with disruptive students must be taught to prospect1ve,

™

ﬁ\‘/) teachers These _concepts should ‘be supple?l:ted however, with an under-
stand1ng that behav13r management from th acher's perspective.has both an
individual an ollective dimension.” The teacher must not only be able to

[ f,,

function in the classroom, but also be able to work with others when
discipline prob]ems are caused by\broader contextual factors.

_ “In summary, this study has attempted “to prov1de an overv1eu of.the
structural changes occurring in teacher education programs asca result of
state mandated standdrds w;,aJso wanted to determine what concepts were
being covered as a result of curricular chahges in the .areas of human relations
“and behavior management. Complementary studiges have or will be undertaken on

other parts of the standards (e.g.égf1e1d experiences and‘read1ng). The
, , .

'results of the various studies should provide a.framework for understanding, ' \

~ L
-
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to a limited degree-at least, the impact of the standards andesuggest

a d1rect1on for subsequent changes in the process of educat1ng

-

teachers. .

Aruitoxt provided by Eic:




o

/‘7

References

v

Lortie D‘ SchooTteacherl Chicégo: University of Chicago(fress, 1975.
B \

F]oden, R E. .Flexner‘ accred1tat1on and evaluatiqen. Educational
+Evaluation and P011cy Analysis, 1980, 2(2), 35X46'

Smith, B. 0. Pedagog1ca1 education: How about reform. —Kaégan, 1980, “

“62(2), 87-91.

Howsam, .R. B., Corrigan, D. C., Denemark, G. Q , and N£§h R. J. ducat1gg

a profess1on wash1ngton, D C.: American Association for Colleges

Teacher Educat1on, 1976.° . st

Lyons, G. Why “teachers can t teach Kappan 1980, 62(2), 108;112.
ng sch;!

Wayson, W. W. Handbook for deve10p1 1s with‘good discipline.
B]oom1ﬁ§ton, Tndiana: Phi Delta Kappa, 1982.

of



Aruitoxt provided by Eic:




° EDb-303:01 Organization
. (A) Preréquisite to the approval of a college or university to prepave |
teachers by the State Board of Education, the college or university
shall first obtain uullmri/i',uion to grant the applicable baccalauveate ’i
or advimeed degree by the Ohio Board of Regents. >3

A college or university, seehing inftid or conjinuing upy-'ovnl to-
prepare feachers shall wubmit evidenee that its governing body.-
administration. and faculty regard téacher education as one ol the
integral parts of the college ()Nljn_i.vcr.\ily'.\ takal purpose and support

teacher education comngsu.surnm with .defined purposes and

L3
Y ® &

objectives. . )
objectives shall be

Oy A erearly delined statement ol purposes and
ostablished for cach fickd in which teachers are prepared. .
(D) Approval of agollege or iversity by the Stage Bowd of Edudation
to prepare teachers shali be or exphit l’c;nchingﬁc‘ldﬁzc.g:.clcmcn: s
tary. comprechensive sl cFeducable metally retarded. or dis-
tuibutive calucu‘lion. = N o oy
The primany responsibility for the preparation of teachers within a
*college o umversity shall be exercised by a clearly dcl?nc,d and
. mg.nii/&l,;ulmini\llnlivc and imstructional unit, .\uclg\. a college.
° department, divisiont 8, schodl b education.
Relayonships shall be estatlished betweern the college or uniQrsilyf
prepasing teachers and approved or chartered schools o school, » 7
districts fore the purpose of ‘providing teacher education students
withficld-basad experiences: and shall be formulated with written
agieements when requested by cither party, which shall include
“nuitually agretd !lpon:’( 1) activities. services. and compensation: (2)
toles and responsibilitics: (3) pravisions Tor solving problems and
the coordination ol ongoing activities: (4) means For Tevisions o
: meet changing needs and conditions: and*(5) professiogil develop-
- ment progizinys for persons involved in the preparation of tleachers,
& Laperiences and objectives shall hgrj‘uinlfy devadoped, with consid-
eration ol recognized prol}'if\ionul guidehines, by representatives ol'-
approved gr chartered s¢hoots or school distiicts, including ad?
ministrators. supervisors and Tgachers: the college or_universil
-preparing teachers; and teacher education students, - -
4 ° ~ v .

: - ’ . [

’ -

-
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- <. () Retention of teacher education students Shadl be pursuant to estab-

(&) The'eollege, or university uni.l'huvin‘g primary responsibility for th
preparation ol teachers® shall select advisory committets ol in-
. terested groups from within the college. or university prepating
teacherst interested gmup.\. from avithin approved” ar chartered -
schools orvschool districts, and interested citizens. Interesicd
.. groups and o1ganizations may submit nominces to the college or
. univcr.\ilgl pteparing teachers e :lppoinlménl to the advisory com-
" mittees. The college oruniversity preparing teachers \‘hufmllilizc the
. . commillees for the purpose of advising on the design. approval, and
continuous evahurion and development of teacher education, in-
: cinding criteria, policies. and procedures perl;lining-'lhcrclt‘)’. The
S udy'r.:m y committee shall meet regularly and report to thecollege o«
. wiiversity preparing feachers. The college or university prepaing
. teachdry sliall @®1 upoii the reports of the advisory comaittee, and
) ‘_""I'cporl IS action to the advisory committee. Theadvisory commitlee
. minutes shall be made an official part-of the documentation used in
the eValuation by the State Department of Education.
. (1) Continuous rteruitment and counseling shall be conducted o ¢en- 0
. colirage the gnrollment of 'illaljvi«lll;ll\ who evidence potentind 10wy
- become outstandingteachers, ' )
. () Teacher educakion students shall be selected and admitted pursuant
. " o Lriteriamand procedures adopted by thie govermng body of the'

- college of university \\dlich are conducive to the ncquj\ilism ‘ol the R
body of knowledge, skifls, atliudes, and values necessary Tor be-
coming an ctlective teacher. As tsed in Chapter 1FDb-303 the

“phrase “attitudes and yalues™ means those characteristics neces-
® “sary lora |1|':)\pcctivu teacher to \uceesshudly contribute to pupil
growih: development? and lolcu:uﬁc for. and wnderstanding of,

s

]

o

\*

o . human diversity,

wo o lished chiteria predicated upon satisfactory progresy towand acquini-
L ing and ltlill/:il]g the requisite body DL Anowledge, shills. attitudes,
.+ and values while completg course work and clinical and ficld-
. Shasedexpericnees. . . -
5. LK) Criteria, policies and procedures shall be adopted iythe coblege or ¢

N university to govern teacher edacation and shall not discriminate on -’

. the l'msi.\ ol _race, sex, political alfiliation, religion, ape. or
‘; . ssociocconomic status Fof teacher education studgnts. Due process
) ) procedures shall be specilicd and accorded iny individual wha may
“ IR be ddversely alfeeted by said criteria, policies or pysocedutes.

R
l . -
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(L) Agreements, ctileria, objecetives, policies, procedures, and pur-

*

poses required by this standard sha

il be set Torth in wiiting and

disseminated as appropriate or upon gequest 1o

administrators,

faculty, and teacher cducation students within the college or univer-

sity: cooperating school personnel

sinterested groups and ot gzini?;l-

(A) The body of knowledge,

EDb-303-02 Curriculum .

'lion\: and lh}&gn\c Department of Education.

9

skills, attitudes, and values determined

essentind for effeetive teaching shall be specified for each fickl in

«  which the college or university is approved 1o prepare teacher
cducation students. N .-

(B) The specificd budy of knowledge, skills, altitudes, and values shall

werve as the basis lor dévelopment ofgle teacher cducation cur-

~ iculum in cach deaching figld to include Couse work in general and

prefessional education arid in the content area of speciization, as

* requircd by approved teacher certificationstandards. The teacher

. education curnculum shall adequately reflect identfied and sig-

ilicant academic and social coneerns which would include:

(1) the teachingof 1eading, as jt patains to the fickl for which
’. cerufreation is being sought: N :

(2) humaniclations relajed to both teachingina culturally pluralistic

socicty and working @tectively with studentygegn dless of race.

. eveeplionality not requiring a full-time specialized educational
cnvironment; :
(3) analysis and evaluatian of one’s per formance-skills as they relate
:

to teichig behaviors . 4
(4) dealing with Behavior problems (c.g.. aggressive, abusive, with-
diawal, ¢t eetera)s and ) ‘o
(5) selection, preparation, and clfeetive utilization of cdu ational
media to facilitate learning. . )
- (C) Each teacher education student shall satisfactorily participal¢ in
, ¢linical experiences which present individual Lases or prohlems
. i.nVOII\;ing the application of, principles andgheory in teaching and
learning. Through elinical experiences apder the direction and
supervision 0T experiencdd aculty—in a college or university
laboy atory, setting, uppyo‘vcd or chartered school, or other approved
selting—the teacher education student shall e‘involved inthe uscof
» diagnostic testing ingtruments and observational techniqugs to ena-
ble an analysis of pupil learning progress or difficultics, on both an

individual and group basis, and prescriptions of instructional

Elk‘lctr.ateglcs. educational media, and materials to maximize pupil
P ca.irmng outcomes. .

PAruntext provided by eric
- Iy - .
/ 24 .

political alilintion. religion, age. seX. sdciveconomic status, or

. . -

‘

I . . - ,
(13) Each teacher education shrdent shall satisfactortly pi

ulicipate in a

series of carclully planned, supeivised, and evaluated Ii¢

I-Based

. experieneed for which:spegific learning objectives have been set o'

assure increasing proliciency in performing the virious teaching
~ rc.spgn.sihiluic.s under.actual school conditions. Experiences and
objectives shall be jointly developed among representatives of
appraved_or chartered schools or school distiicts, illCll}dil]L!“;\d-
ministrators, supegvisors and teachers: the college or university
prepating teachers: and Teacher education’students. Ficld-hased
expericnces shall be completed mavariety ol ban and subui ban or
rural settings. Ficld-based experiences shall include al lguxi one full
quatter of student lcuc'h}»g. during whighitime the teucher education
student will be ,cxch cd 1o follow a tedcher's regular sehedule.
College or university stpervision ol student teaching shall be con-
ducted or augmented by professionadpersons having specialization
within the particular held of the student teakhing assignment.
Coopcruling_lc;;chcr.s in the student teaching experience shall pos-
sess the appropriate, standand cetificate, and “have a minimum of
three years of classioom saching experienee including one yearing
the ficld for which the setviee is being provigled.

The chmicad and field-bised eapericncesdan teacher gducation stu-

dents shall be: (1) an integral part ol the teaeher educalion cur-

ticulum, cununc&ing carly therein amd continuing in a sequential
manner; (2) related sehool-age youthi and (3) cquivalent in tume to

one Ml quader ig asldition to the x}mlvnl tehching cxpericnce s

specificd in Part 1 of this standard. 77 . ¢

A complete gleseription of the tencher education eurrigulum for cach

licld — including. but not limited 1o, the sequential learming necded -

awithin-the budy ol knowledge, skills. attitudes. un_(l'(/:lhw\ asiden-

. tificd through instructional objectives and syllabus for cach conrse,
clinical_expeticneg=and feld-based eapenenee therein. ingclllcr'
with théddentilication und spegification of essential prerequisites —
shall be submitted to the Stage Department ol Iducation for ap-
proval at least every five yeaus, or sooner il revistns are desired

- thercin, ™ . '

(2

e

—
—
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3, -
EDb-303-03 Instruction ‘ -
(A) Instruction in all coupses within each teacher education curriculum
shall utilize a varicty ol appropriate inst uctional procedures which
. contribule to the effectiveness of tewgher cdpreation students’
preparation. . o - .

(B) Instruction will insure that all teacher cducation students shall y,, ..
O

abie 10 utilize effectively various types of cducational medii.

.\\ - P -FQ
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EDb-303-04 Faculty .
AA) Anadministrator shall be employed and assigned.adequate time o
provide, leadership and direction to the unit within the college or
_university having responsibility Tor teacher cducation. Said indi- .
vidual shall be: (1) qualilied Tor such position by virtue ol exiensive
acadeniic preparation and experience associated with an approved
or chantered school-or sehooldistrict, and higher cducation; ) ‘
v esponsible Tor recommending certilication ol thase teaeher cdnea-
tion students who have satisfactorily completed the quirvmcnl\//
Jhrescribed by the State Bomd of Fducation and the lnws of Ohioy
and (3) the college o university's olficial representitive inworking
with the State Department ol Education,
(B) Specilic faculty competence shall be_cvidenced Tor each tickl in
which teachets ane prepaned. Each member ol the Faculty shall lawve

academic prepatation appropriate to each teaching and suptvisory
@ 1]

+

assigiiuent - . .
(C) lrach nlcmlf‘u(,ul',.llw professional education Faculty shall have had at
least three yeas of satislictory and :1p|):'up| iitte teaching expericnee
inan approved or chntered school or sehuol district, or comparable ,
experictice for the services to be pfosmed as ntay he approved by
the State Department o Ldremhion, and shall maintaina current and
hnowledpe cTatidnship with clementary and sccond@y
sehools. Tn addition. cachniember ¢ ‘the professional cducition
Facrelty ‘esponsible Tor tesiching courses required for specific certifi-
cates shall have had at least three years satisfactory iind appropriate
expenence reliett to such conpses inan approved or chartered
sehool o sehool distiict, or comparable experignee inan approved:

setting. .

(1) I'he protessional education facnlty teaching load Gincluding number -
of hours and students) shall be consistent with the established pur
poses and objectives ul'%}lchcrc(luculiun and shall provide Faculty "
adequunte time 1o advise and counsel* teacher cducation students:
work vn various advisory, planning. development, and evaluation

L+ committeest and conduct research, write, and be involved in other

‘ such approfuiate capericnces as are required by the college or
university as i whole. . )

(1) Part-time Faculty should be utilized vhen tiere is a need Foritspecial
compelence neither represented on the regular Faculty nor requiring
a Tull-time Taculty member, or there is i need for temporary addi- ‘
tional services in the arcas of competéncee already represented on ;
the full-time Faculty. Where consistent with college or university
policy. part-time faculty shall be involved as full-time faculty on . 0« |

‘@ ious advisory, planning, development, and evaluation comnit- R

FRJICs «and may be assigned time to be available for advising and

7y

T nes i . P e .
e nseling, teacher educition students. 20 ) i

(IF) Professional cducation Taculty shall be assigned in JulTicient num-
bers to enable the planning, instruction, direction, supervision,
cvaluation, schogpl liaison, advising and L_'(Amn.suliug required by the
|\\mvi\mn\.ol°('Il:lplcr 1'DH-303, The facnltgfstudent atio required
(o puplenmient the provisions of Chapter 1 Dh-303% will approsimate
one Mill-time cquivalent Taculty member for cach lowntegn full e
equivalent teacher cducation stndents. A\ full time cquivalent lae
wlty uember shall e assigned to plan, suparvise, and evaluate
student teaching experiences for cach foteen full time equivilem
teacher cducation students involved therein,

(G T he professional education Taculty i hath the nndeigadiate and
graduate levels, to the extent the purposes and abjectives of teacha
cdueation are served thereby, shall represent v level of acdemic
preparation and teaching load, and be aeconded pank and salary
least commensutitts with other Faculty who teach haceadameate
conrses and advaneed degree conses, respectively, Planning,
supervision, and eviliation of Ticld-hased experiences Tor teached
cduciition students shall be considered equivalent to on-campis
assignments, - L

(1) his standind shall pertain to all faculty membens c‘npluycd by
college or wniversity alter the ellective date ol this standau ™

.

EDb-SO:ﬂOS Teacher Education Student Services

(A) Comprchensive teacher cducation stident services shall be pro

vided but not limited fo: o, .

(1) Ovientation to: G teacher cdueation: (M characteristics, nules,
resulations and policies of pandicipating ¢! mentay and secor
diwry sehools: (e) resomrees available toasaistinacquisition ol the

_requisite body of Mnogvledpe, shills, attitndes, and values, «h

cateer oplions available through feacher education: (¢) employ-
ment potential: conditions, and salaries in the various cireer
options: (I professional vights and responsibilitios: () teacher
and other education-related organizations.

(2) Individualized counseling scheduled onaregular hasis lhmu;:lw
out the college or university eX serienee to provide Tor scheduling
and review of courses or expericnces predicaged upon sell-
assessment, career objectives and needs fissessment.

(3) Maintenanee ol cach teacher education student’s cumulative
record. Svhich includes at least: () carcer objectives, (b) coy-
pleted courge work, amd (¢) evaluations of coursework inclding
clinical and™eld-based expericnces aggl hours completed.

(4) Placemgnt services lor graduates seching initial or subseyuent
cmployment in cducation. ” 2'}‘ ‘

\] 3
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(B) Teacher education stident serviees shall be conducted pursuant to

Y

()

published policies and procedures established within the college or
uniyersity. ‘Times avaikible for the arious teacher educition Stu-
dent services shalt be puBlished and distributed toall teacher cduca-
tion students, - i

Only individuals who are qualilicd by appropiiate preparation and *
expenence shall be assigned responsibility Tor” providing teacher
cducation shrdent services. '

(D) Individuals responsible Tar providing teacher cducation student

wet vices ‘on other than a Tull-time basis shall be assigned (im{c and
facilities to provide such services.

[

EDb-303-06 Facilities .t P
() Plvysical tagilities. instinctional materials, cquipment, and other

o
.

)

.

((

(1) Laborittories

resources essential for conducting teacher education shall be
prqvidc\l. T ' _
1 he physical plant shall be designed to, Tullill the college or
university's defined puposes for teacher education, and shall pro-
vidg for the salety and health of students and Faculty.

Thehbrary shall support |I'|c instiuction, rescach, and services
pettinent to cach teaching ligld in which teachen cducation studengs
are prepared. The recommendations ol professional education
membery, national learned socictics, and cducation onganizatians
Jall be considered in maintmning and building the collection for
cacli teaching held in which teachen 'ctlljg-:nlit)ll shudents e pie-
parcd. Admimstiative procedures and cquipment shall conform to
aceepted modern practices. mmchiding catiloguingemethods,
arrange ments of books :u_u?pcrimh'culx. and adeguate hons ol ae-
cesstbility. Ample prnvi\imf Shall be mide Tor utilizing newer de-
velopments in lbrary services, I'hetibrany shall be administered on
a Tall-time basis I)yjn'pnzol\c\\ionnlly trained librarian,

and Tabotatory ¢quipment shall be available Tor
instine tiomalepurposes for cach teaching fickl in which teacher
cdueation shudents are prepared. Ihe laboratories and laboratory
cquipment shall meet the standards as preseribed Tor approved or
charter el sehoolsby the State Board ol Education with considera-

_tion ol recognized prolessional guidelines.

Space. cquipment, and slull'l'sh:ull be available Tor planning, record-
i and evaluating expericnces —stch jis microteaching role play-
ing. and other simulated activities, . -
Ancducitional media cepter shall ho maintaiffed cither as iaseparate |
Gnit or as part of the library. The ¢cpter shall maintain- howss of

o "cedsibility which suppart teacher education student learning,

ERIC

1ve as a laboratory of material and educational niedia for instruc- »

e i, ol ine fudes

.

a1 wide array of books common

o

ly uscdg\,a\pp roved
)

>

Y

J . R
Y9 - £
or chartered schools? various types ol educational media, such as
C. s maps, charts, pictures, lilms, video tapes. and recordings: various .
) types of materials used in evalugtion ol learning: and curviculiom
“ patterns, courses of study and teaching units, Workshop Facilities
o . shall be provided Tor preparing new instructional matetials, includ-

\ ing access to electronic, phot ographic. and other equipment. Mater-
ials in the educational media center shall be classilicd and
catalogued according to nationally 1ccognized standards. I he

- center shall he administered by a prolessionally tiained person
having experience in both the arcats of cducation and cducitional
media, . )

. EDb-303-07 Financial Support
. (A) Fingncial stibility and resources Tor the gecomplishment ol an-
nounced purposes and procedures to meet teacher cducation and
certification.standands established by the State Board ol Fducation
shall be evidenced. ® X
(3) A clear and accinate analysis of the college or university's linancial
status with spgeial emphasis on adeguate linancial support of
teacher education shall be presented jointly by the president of the
college o university and the administrirtor responsible for teacher
cducation in an annual linancial statement to the State Depintment
ol Education at the close ol cach-fiscal yean.

v

&
EDb-303-08 Evaluatian - - - .o

(A) Continous study. development, and improvement ol tgacher edn-
cation shall be evidenced and supported by o wellxlel plin of
evaluation which shall provide For the follow-up of graduates.

(3) Plans which are part ol o designe for total college or nniversity
development shall be formulated for the long-tange development of

. teacher edugagon. '

() Lach college or univérsity shall be evaluated at least onge every hive
years by tie State Department of Cdueation, Said eviduation shall
be conduggfl an campis and shall involve-an evaluation team ap-

\

~—

pointed by e State PDepartment of Edueation that is broadly 1ep- -

resentative of the education prolession, teacher education students.
and interested citizens, The college or iniversity shall provide for
the pecessafy and essential expenditires of State Departinent ol
Educhtion evaluations, except Tor transportation, room and meals
of team members. The college or university shall prepare and lile

* with the State Department of Education such linancialuand other
reports as may be required for administrative and evaluative
purposes. © -
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are currently part of your program. " .
\v,- . In the Not in the
' ' Importance program - program
. T .
; 2® Eow to prevent behavior problems SA A'D SD \ ~
. b. Fow to deal with disruptive i - : .
behavior - SA A D SD ' -
N ) . \
.. Fow to identify causes of behavior
problems ° . SA A.D 'SD - .
i =z —
) d. Fow to use classroom menagement . ) ¢
) skills . ' SA A D SD.
e. Eow to use behavior modification or g - -
operant conditioning . Sa A D' 8D -
“f. Eow to work with parents SA -A D SD
g: Bow teachers can work together to
improve/ school discipline . SA A D SD - .
h. Eow to encourage school-wide , i
- epproaches to improving _ : - .
Slsc1p11ne SA A D SD

NV -

[} -

QUESTIONNAIRE h
* - . BEHAVIOR PROBLEMS

3 . . ) -

. ‘ =

¥ \ ' B

Ir I were 2 student in your program, what mould T learn that would help me '
cope with behavior problems in the classroom° 4
response:

On 2 scale of 1mportence from strongly agree (SAi) to strongly disagree (sD),

plezse rate the importance of the_following for your preservice teachers.
In addition, please.indicate with a yes or no if any of these experiences

What experiences are provided in the program to help students learm those 'skills? .

[l
4 -

response: ' ‘ ' '




- . -2_. -. . ' ’ ‘ 7‘ 7,
v . ' é

_ As above, please rate the importance gf the following experiences for your
! preservice teachers. Please indicate with'a yes or no if any of these expgriences
ate currently part of your program. . -

[ . <

. In the Not"in the
* .Importance . program - .. .program , ..
‘.0 , : - - ,
a. Individual pupil cases. or problems ..SA A D 5D .
' b. Observatjon in classrooms ' SA A D SD
r -~ ' * N
¢. Simulated experiences . SA A D 5D -
(including critical incidents) ' ,
.d. Class or group discussions :
: (including Glasser teckhiique) SA A D S \ : ‘
. ) - . J . .
e. Role playiﬁg L 1 SA SD .
— : .
! PR A ‘
¢ . v
A v /
. ' . )
y
€
~ . , : h }
"
’ . X / -
N N ~ o -
- . \ v . = \-// .
' :
\ N / . /
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. \ /'o \
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s
. \

. * QUESTIONNAIRE ~

3
. HUMAN RELATIONS- . .
. ’ » ’
. T ¢
, & : i
Tl \mat is most.emphasized in, human relations?
response:

. . < ]
@lease indicate your level of agreement vegarding the emphasis given -each -
of the following potential.program features. Circle stropgly agree (SA),
agree (&), disagree (D), or strorgly disagree (SD). In addition, check
yes or no tegarding the existence of each feature in your prograz.
t

\
AN

- . : In the
rr Emphasized - program .
\‘ ) ¢ .
a. Understanding of the self ~SA A D SD
\ b. Interpersanal relations and
communication with others SA. A D SD
'e. Multicultural knowledge and ° '
awareness ot SA _A.D $D
o d. Empathy-for others ' SA A D 5D '
. . . _
e. Dealing with exceptfbnali:y SA* A D §P
£. Urn&erstanding diffgerences and
* similarities in people SA A D SD “ -
- : -
" g. Working with people (adults and - © ‘ J
" - children) of different races SA A D SD
0 2. . Eow has your program changed to provide for the teaching of human rglations?
response: . c B ' ' I
a2 7" - — pd .
Bave any of the following changes'occurred?
|
G’ B - ¢ ‘
ga. Courses added R yes no .
e . |
? t. Modules or instruétional pacﬁ%ts introduced . yes no :
L g » » .

e




* . - <. ‘ﬁ. ‘ . . . . . :
2 . e ) \ . \ ‘ Q
. . y ’ -
. HIMAN RELATIONS (cont'd) Lo ;
v : ' — E ‘ »
. . g
o 3  isse - . y . ’
c. Existing course(s) modified . yes no .
‘ 4 , - + N
. -
" d. *Modules or packets wedified < ) ‘yes .. no :
¢ ‘ b . s )
) - - . v
e. Additional field .%:{periences ‘ yes © no
’ . . "o. T » .
¥ UL PR . .
. f£.. Additional clinical experiences yes o &no . @
3. Vhat instructional strategies for ‘teaching the humen relations are used? . .
. 4 . N . . s . . )
response: - L . ©
“ . <. - ’ s .
) . . ' . % . . \__\
Please indicate the izportafice of -eaech of the following strategies for
inclusion in'your prograa. Respond.on the SA to sD t_lon'tinuum. In the .
. ﬁes-no columns, indicate if .each strategy is or is not currently "
. L . * -
ncorporated in your progzga. K ' -
- " 4 In the =« . 7 Not in the
. Emphasis .progrza’ - - program
. : - N -~ ’ v .
. > ; .
a. Simulations (e.g. Bafa 3afa, Star - ~ - ‘
. * ' Power) ' ’ SA A D sD \ T <
b, “mall group djscussians = a4 D \ A ,
i ’- / ’ e ' .
i c. Role plaving : . sa A D SD . .
! ) 4 2 I— e bv ° -
. . . i . N\ ) ) . )
d. Lecture » L SA’ A D SD 0
. % Field experience . SA A D SD = s
v ) s : - .
£, Media (e.g. films, audio and . ¢ &
video tazes) - ‘ . SA A .D 3D N 7
: o . : N L ’ “
‘ : N . 1o ‘e .
— 4. Please give examples of field experiences you provide which contribute to . ?
studeat iesrning .in the area of huzan relations. e “
. - o A - . . N : .
a N - v i hd v
v ’ U
' ) - .
' v v -t .
:& ‘ b
7 L
' 4 * . 4 ’ 4 > ~ -
~ P Y ’
L4
\ . . ’ . .
o .- L - N . M P
: ¥
v I -
. ’ P N ¢ . N s ' ’
R \ J ‘ 0 _ S »
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g. a. Teach in urban schools I SA A D SD
» » N ‘
. ~» .- .
b. Teach in subi®ban schools - . A sA? A D SD
c¢. Teach in rural schools . . sA A D SD
) y . _
<tf\ dy Work with students with behavior ) sA A D SD
r oroblexs . . ' .
S e. Teach eifectively in'the area of . sA 4 D SD
, Teadi 7 ‘ : . ) .
~ @ . )
i f. Develbp and use educat¥onal media N A D -8D”
Develby é o sya D
, 8. Work with racially c¢ifferept students ) sA A D SD
! K. ‘' Work wich students frecm different egdnomic )
o " . levels . . sA A D SD
, _ _ v
. i. TUaderstand my strengths and weaknesseS sA A D SD
R . ~ z

ERI

v "
Full Tt Provided by ERIC. < .

PR | 'STUDENT QUESTIONNAIRE :
. -~ § C s
N ! - ) ‘
@
. @ ¥
1. Plezse respond td ;he following items DY circling SA: strongly agree, °
" AT agree, D: d’sagree, or SD: strongly gisagree. ,

This teacher#tcducation program is helping to prepare me to: ) :

A ‘
: " sa™A D SD
. 4 . . .
rk e:fecflvelv wizh exceptional chlldren ~ ? ~ SA A D £D

P\ i .

”~

Dizgnose learning prodlems

?:.

2. The' ragquests for entrance-into the teachef education orogreﬂ ‘are rigorous.
yout disa;&ee,qhatchanges would vou suggest? saA A D SD
v NS O. s - .
] - -, N ~
’ . ’ ¢ o [ T ; ¢ o
. - - g - .
. ' ¢ . / - . 2 .
o < . e Tt .
3.  Any otRér momqeﬁté}zs‘“ » . .
a&® . : . ) “~
. B ‘.
e = LN ‘ s <
_ ' i ' :
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