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Introduction

Solomon Grundy,
Born on Monday,
Christened on Tuesday,
Married on Wednesday,
Took ill on Thursday,
Worse on Friday,
Died on Saturday,
Buried on Sunday,
This is the end
of Solomon Grundy.
—Anonymous

In thes famthar (hldren’s verse, Monday through Saturday depicts

the human hife cyde. Monday (birth; has been the occaston for joy and
celebration throughout the generations. Unnl recently, g.llllf(ld‘y
(dc.uh) has been avorded or denied 1 our sodiety. We (llsL,ulse the

~ r(’dh(\ of death with euphenusns. A person does not die but “*passes
a\my. ““goes on a4 long journey,” or “meets his Maker.” Death and
dying are not mentioned, espedially in fiont of children.

However, 1 the decade of the Seventies the subject of death has
muoved from the shadow of cultural tabuo mto the light of public dis
Lussnun Bouks, atticles, television programs, and other types of media
coverage are devoted to the subject. Medical professionals, dergy, and
educators are now upenly discussing and addressing the issues of death

and dying. Such support organizations as Make Today Count are in
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creasing. and prominent persons who are termmnally 111 are “going
public.” The hosprce movement, which provides hospital and home-

ycare programs  for termunallyall patients, is growing across the
no longer taboo topics.
What accounts for this change m atutude about death and dying?
H. Feifel has suggested three factors. 1) Recent medical advances are
altening our tradinonal defitntions of death, With current technology,
life support systems can keep pirsons ahive for txtended periods of
ume. "Pulling the plug” has become one of the prossing ethacal issues
of modern medicine 2) With the mobiliy of modern socrety, persons

t 1itd to become ahenated from raditionalinstitutions, and communaty
support svstems no longer work. Histoncally, concern about death be-
comes more acute durnng penods of socal disurganization. 3) For
many there s o grow ing pessimmism about the future of humanity be-

cause of the possibility of world annihilation through tharmonuclear

warfare. ,

On asucictal leved these three tactors, no doubt, do account for some

uf the current concern about death and dying. Howevar, on a personal

level, interost ain deliberate educational programs on death has grown

out of a concerr fHr the hvimng, hence the subtitle of this fastback.
Writers in the ficld of death education stress that by sharing fechings

aboat death, one becomes able to put personal fears and anxieties in

paspective Through discasston with others one learns how to comfort

the dying and the bereased  Aiso. one learns to accept the reality of the

aging process and the importance of a more canng ens ironment for the

elderly Perbiaps most important of all, dealing openly with death has

the potental for improving the quality of hfe, Life conststs of a con-

stant ¢bb and flow, of death and renewal By aceepting thas concept,

one comes to expertence a new qualiy of living As G E. LaMone

puts it

We become more aware, more grateful, mure asaldable toall Life We no
lunger postpone our thank-you notes We want 1o sing all the songs we
know whilc there 1s time, to miss nothing that Iife permits In other
words, we stop maasaring oar davs by their quantity and begin o meas
ure them by their quality We become recondiled 10 one of the deepest

ERI!
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instghts it all the woild's rchigrons—that the basic question of Infk must
_not be “How lung are wu guing to line® but “How wide are vou going
to Ine3” How wide will be vout appreaation, how expansive your con-
cern and vour charity,

«

In this fastback the authors survey the scope of death education, par-
tcularly as 1t relates w the school currrealum. Basic questions are
ratsed and gnswered, sample programs cated, cautions and (on((‘rnx
undersc orc({ and the future of death educaton explored

El{lC 9 O
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"Death Education—An Ongoing Process

Dc.nh educanon 1s the vngoing process of exploring factors pertain-
g w death and dying and thar relanonshipto the iving R T Kurly-
chek defines it as a

.

... process concerned wath increasimg ait indinvidual’s awareness of the
part that death p|.|§s in that person s hifc and winth prouding structares w
assist the stadent in exanining thest ialines and imwgraung than o
his ot her hfe (p. 1)

Ideally, death educanon should begin in «mldhood and continue
through maturity w senescence, because the meaning of death under-
goes constant recvaluation and modificauon over a lifetime. The -
tent of death education s not o beeone preoceupted with death but
rather to foster a greater sensiiivity to life.

Death education 1s for the hiving—students, teachers, parents, and
others. While suine concepts aboutdeath develop through the course of
everiday hfe, o well-designed death educanon curricalem can help
chaldren and vouth cote to understand and accept the idea oi deathan
the cycle of hfe

Ieaching positine attivades about death requires the combined ef -
forts of the fanuly, the church, and the schools, with supportive as-
sistance from medical pasonnel, safety officers, atotneys, social
workers, and others of the helping professions.

Home and Family
I he carliest oppottunities to direct and mold culdren’s attitudes
and understandings about deathi and dving occur i the home and

Aruitoxt provided by Eic:




Pranten

1\\'ur<ls approptiate to the tpie such as “died,” “dead.
©

ERIC ) 1y

famely s tng. Whether dchiberate or not, death education inesvatabiy

occurs 1 the homc Aunt Suc 1s 1 a rest hoine, death is imninent. A
funera! 15 held for a naghbor. The famly dog s, bt and Killed by an
automobile Whethar cvents such as these are openly disassed or
avorded, children are awaie of change. concern, and feelings. When
suchevents are dise usst dopt nly and the « hild's questions are answered
honestly and calmls, the child s reeaving a positive tpe ofdeath edu
cation in the home,

I'ke following are some general suggostions for parenits and others
to considar when dealing with the subject of death with childien,

1. Farstat is important for adults to examine then own coneepts,
fears, and feclings regarding death, Thac are a numba of books and
articles that ate helpful for this putpose (sce Reforences). Also, seun-
nars dand college dlasses as wellas profossional parsonned are avarlabie.
With a sound cogmitive and cmotional base, adults can cope honestly
with thar own fechings and, i tum, can grnve assutanee to childeen
when the subject of death comes up.

2 The most approptiate tine to talk about death is when it s pait
of the ¢hild's (spanence The death of a pet or finding a dead bad
proside  teachable mowents”™ for dealing wath the subject of death
Less personal axpertences such as the death of o national leader, a
pupular anctaina, o1 death porttaved on a tddevision drama naght
also gencraie questions and wactions from thic voung AL of these o
pencnces provide avenues for commumeating more openly and natu
allv wath the child about death, Withi repated discussions, a chiald be
comes nwre comfortable with the subjoctand, in the process, s doved
opiig a foundaton for dealing wuh death when at wuches dosar w
life.

3. Whan answening a child's questions concerming death, give
simple, i and honetimformanon Rauanber that a voung cnld
will have a different concept of death thar does an adult, and the con
pt will change as the cinld matwies, Ly to detcnfmine exacthy whiat
the dhuld s ashing and topoud accordingly, don’t give imfounation
that 15 not asked for.

£. W hen discussing death waeh the cnld, tse cotredt tenminology

death,”

by ERIC
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“cashet.” “funéral,’ and “grave” \hguld be used. Euphemisms should
be avorded becguse they may confuse the child. For example, the child
nmay confuse the “passing” of a relatnve with his “passing™ to the
might be misinterpreted as

secdnd grade, or daddy’s “long journey
daddy lms deserted us. or “cternal sleep” may be confused with a
normal might's slecp. Correct termmology provides more security be-
cause it conveys accuracy, reality, and honesty. =
5. Counsclurs, (lergymene and death educators hasve long stressed
the importance of openly aapressing ond's feelings inorder o facilitate
the o .ceptance of death—the final stage in the mourn.ng process. Sinee
all children will not reant to death i the same manner, 1t is important
to help tham o reveal thear true feehings. Perhaps the most important
appruach 1s actve histcning—patiently waiting until the child is ready
to express himsddf, hearing what he is saying or s trying to say. and

being accepting of whatever s said. Another way todraw the childinto ..

discussion s thiough the use of children’s bouoks of whichi'there arg
several that deal with the subject of death (see Appendix A). Also, role
pluing, puppet pl.n),‘.md art actisaties provide opportuniues for the
chald to Cxpress fechings, fiustrations, and thoughts By observing and
analyzing the child's response to these hinds of activities, the adultis
able toassess how the child coves in dealing with death.’

Achild's quustions that lie within thee religious or phitusophical
realm should b dealt with by parents m terms of thor own religlous
futh or philosophwal vngntation. Parents who find this difficule
nught need the supportand counsel of their clergy.

Religious Institutions :

Rehigious tnsututions have u.ldmmmlly played a stgmficant role
indeath education by comforting the d)lug and the bereaved, by faal-
tating the funeral wirangements, and by providing a moral and
.pintuat content for death, With the increasing openness concerning
the subject of death, 1chigious nstitutions are assuming a greater re-
sponsibility by spunsouring study sesstons, counseding groups, and pro
viding «rsts mntenvenuion sarviees. Through these expanded roles,
rehgious institutions are providizg more direct educational services

. designed to hedp people improve their coping and caring capabilities

A
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The Schogpl .
The nbed for formal approaches o deith education in the
currtcibum has been well documented in professionat literature. The
>, following statements are exemplary: .

~ So far schools have almost wotally agnored lhcd)mblcn_l of death edu

cation, leavmg 1t as a subject o be dealt with by'parenrs and rehigious
instirutions, Neglect of the sabject 1s probably due to the inabihity that
entsts 1 Ameriean cultare 1o face death and the dilemma of how w deat
withdeathsoas mh(lpsmdc_nls\'\nlmuuhsucssmg parents However, of
eduacanon is sapposed o prepate dhildren for hife. death educanon must
be included. (Clay, 1976, p. 179

Schooly can assist the dild in the developnrent of all threc com
poneaggiof his set of death Behefs. Cognmitne undentanding can be
careased” affecuve understanding can be dlanfied, and the 1esulung
. b has ot anderstood, Toaccomplish thes, death ediicauon should

become part of the s lnt»lé planned curnculum. (Moseley, 1976, p. 37y
4
T quls at at leveds have tesponded to the call fur death education

W ith scninars, gourses, w m{s’hups. as wel as informal or incdidental
teachmg, The schpol’s respunsimtity for death education is comple
m(m.u:\lt that l(&nul i the home and church, s role s o dissemi
narc curtentand valid formation, w aplac philosophical thought,
and to serve students personal needs through s varied counseling
servieds. The schools can help students take amord informed, objective
look at the nature of death and dying and o imtegrate this understand
in;z, into a more productive lite, . .
When death cducation 1s viewed as an ongoimg pirocess throughout
the hife ovdde, he tesponsibiliy for it s shared by the home, church, ’
uther u)lllll)lll)ll; agenaes, and i schools. In the scetions that follow.,
the authors will focus en the speafic role of the school.

\ N . .
- “ o
\l‘
) - .
. .
o . N
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- Goals of Death Education

& “Death destroys a man; the idea of Dealh saves him.”
—E. M. Forster

Il may seem soinething of a paradox to state that the ultimate goal of
death education 15 increased human happiness, but it is the authors’
position that through learning about death, persons become more
aware of life and, as a result, actually live life more fully.

Goals for death education programs have been compiled by
Leyiton, Grollman, Gordun and Klass, and the Department of Enstruc-
uon, Mmnesota Department of Education, among others The follow-
ing five goals are a synthesis of several goal statements Thej reflect
somc of the basic concerns relative to death education.

. To informn children and youth of basic facts concerning the
muludxmcnsnonal aspects of death and dying

2. To enable individuals to'be informed consuners of medical and
funeral services

3. To faalitate the improvetnent of the quality of life through
thoughtful consideration of personal values and prigrities

1. Toenable children and youth to deal appropriately with feelings
about their personal death and ihe deaths of meaningful others, and
cope more effectively when death bécomes a reality

5. Loassist individuals mn the process of ¢Jarifying values related to

social and ethical issues 4
Q
- p 1 g}
ERIC W13




It is apparent that goals 3, 4, and 5 are concerned with affective out-
comes and. therefore, are controversial. Howener, to limit goals to only
cognitive areas is impersonal and mechanistic. Clearty, both ap-
proaches are needed to provide balanced coverage of the topic Follow-
ing is the rationale for each goal.

Goal 1. To inform children and youth of basic facts concerning the
multidimensional aspects of death and dying

Silence has long surrounded the topic of death. Even so, the omni-
present media are constantly delivering messages about death, both
real and fanciful, to children and youth. News programs carry stories
that vividly depict death as a result of war. revolution, and terrorist
activity, also the deaths of national heroes or idols and of children in
other parts of the world who are dying from disease and stary ation
Television heroes and heroines blast their way in and out of predica-
ments with little respect for human life, and movies depict avariety of
natural and manzaade holocausts. Even cartoons and comic books
present cartcatures of torture and death. Such information creates dis-
torted views of death in the minds of young people.

saentrfic and technological advances affect human life and death
Mamipulating life by genetic engineering, determining when death
actually occurs, prolonging life by artificial means, and contaminating
the atmosphere with environmeutal pollutants ate buta few examples
of a growing body of data that influences health and life and death
When society's traditional stlence concerning death is combinea with
recent medical and technological advances and blended with the
media’s often naccurate portrayal of death, the result is a group of
young people who have a mixture of myth and misconception ¢
cerning death and dying.

Factual information, clearly presented, provides answersto specific

Ay
questions “nd concernsyoung people have, itdissolves misconceptions
and myths about death and relieves fears and anxicties Kuowledge of
the legal restrarts under w hich physicians work. medical definitions

of death. death customs, nofrnal stages of adjustment for the bereaved

and developmental concepts of death all help young people to
. formulate more profound inquiries about the real meaning of life

ERIC_ - 14
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Goal 2. To enable «ndiciduals to be informed consumers of medical
and funeral sernces .
Death, as well as impending death, forces decision making. Fanily

members are faced with medical decistons regarding care of the dying.
When death oceurs, other decisions have to be made about the method
of body disposal, place of bunal, and type of funeral rite. Many of
these deaisions are sabject to soaal, legal, and monetary constraints.
Deasions have to be made quickly during a time of gieat emouonal
stress. These periods are not the best time for the reflection and plan-
ning n:ecded for such important decisions. When properly informed
about varivus medica. and funeral services, persons can feel confident
that when death occurs 1n the family they wall be prepared to make
sound deasiuns. Indecd, sume individuals make arrangements for ther
own death by witting hiving wills, by making arrangements for organ
donuaouns and budy disposal, and by preparing the format for their
memorial seryice.

Gual 3. Tu faulitate the improvement of the quality of life through
thoughtful consideration of personal values and priorities
Information abuut death, if properly tavght, can help chmldrenand
youth 1n confrontuing thetr vwn mortahty 1n a positive way. As hife and
death are placad in perspective, the individual can begin to accept the
atamty of death, Tlils aceeptance serves as a sumualus for establishing
values and prionties that becomne an vperational blueprint for onc's
life.

Guai 4. To enable children and youth to deal appropnately with feel-
mgs about thewr persunal death and the deaths of mearungful vthers,
and 1o cupe more effectively when death becomes a reality

When communication about death s clused, unspoken fechngs and
thoughts concernming onc’s own death and the death of loved ones re
main hidden or repressed. When parents, grandparents, siblings,
friends, and pets die, the young must deal with the fears, anxieties, ag
gressiuns, and conflicts thatarise. Death education helpsindividuals to
copt wiath present and futare bercavement and moarming. The ability

1o eope 1 fostered through a teurming environment designed to under

LS
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gid the indivadual with knowledge and understanding and with
meamngful support from vthers Conc omitant outcomes are improved
abihities 1n assisting others with bereavement and in interacting more
freels and intelligently with those who aredying Death education does
not seek to eliminate fears associated with personal death, nor does it
remove the pain and loss experienced when a loved one dies; but
through learning and sharing, a healing process can emnerge thatmakes

coping more effective.
coping

" Goai 5+ To assist indwaduals i the process of clanfying values related
to social and ethical issues

For children and youth life is full of many choices involving per-
sonal values 10 such areas as drugs, sex, work, and play, thathave both
immediate and long-range consequences. At the same time, they are
growing up 1 asoaety fac ed withglobal problems of overpopulation,
emsronmental pollunon, and matnutrition: also with ethical issues of
cuthanasia, abortion, capital punishment, and prolonging life with
mechameal devices. o mention afew. Thefield of death educationalso
ratses soaal and ethical 1ssues in such areas as types and costs of burial,
land use for cemeteries, and other aspects of caring for the dead Deci-
stons relatuve to many of these issucs have both a personal and societal
dimenston. The following questions are examples of value-laden
1ssues that young people face now and in the riear future:

1. Am I domng things that may cause me or others to die unneces-
sarily and prematurely?

2. What responsibility do I have for overpopulation?

3. Who 1n our soaety shall be allowed to use life-prolonging
devices, and who shall make the decisions?

4. Considenng the scaraty of land, should wea people continue
the pracuce of allotting a burial plot for every person?

Essenual to sound deasion making on all these issues is the clarifi-
catton of one’s values. Death education, as well as other curriculum
areas, provides an opportunity for youth to ~onfront many of these
issues and 1o clanfy their values relative to personal decisions and

societal chotces.




Overview of Death Education Programs

Whilc death education programs are proliferating, the precise
number currentdy being offered at various levels is unknown. News-
. week (1 May 1978) quotes Robert Fulton, director, Center for Death .
Education and Research atthe Univ ersity of Minnesota, w ho estimated
the number of courses on death and dying at the college and high
school levels to be more than 1,000. A teaching unit on death co-
authored by Da\ id Berg and George Daugherty is reportedly used m
appmxumucly 200 high schools in the U.S. At elementary, imiddle
schoci, and j junior high levels a variety of “packaged” programs are
Mnailable, and several newspapers and journals have carried articles
describing specific programs.

The audience for duath education programs includes all ages from:
primary through college students and professional school personnel.
Some courses have an affective orientation, while others have a more —
cognitive orientation. A grow ing number of elementary, middle, and
junior high schools provide minicourses or units on the topic of death
and dying At high school and college levels units or courses are offered

in various disciplines health education, psychology, sodiology, and
literature.

Typical methods of instruction indlude. 1) incidental teaching
when a death-related indident occurs (c.g., the death of a classroom
pet), 2) aninformation discussion approach atihizing films, filmstrips,
outside speakers, ficld trips, and appropnate related literature, 8) an

ilnform.l(ionAdiS(ussion approach with affective elements such as role ..

. FRIC - s 17 ,
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playing, values clanfication activities, and writing activities, and 4) a
self-instructional approach.

Content in Elementary and Middle Schools i

Death education programs in elementary and middle schools are
not widespread. but they are increasing. The content in such programs
ranges {rum discussion of the death of a pet in hindergarten to a study of
human death, burial, and bereavement in the upper grades. '

For the primary grades, tupic typically include life cycles of plants
and ammals, death and separation, grief and its expressiofi, and
funeral and™burial cinstoms. The instructional approach usually in-
volves activities and discussion based on real life experiences of ¢hil-
dren. For example, S. J. Burge used an activity called “My Lost Toy”
with primary students. The guided discussion led to the question, Do
you think 1t 15 O.K. to feel sad, or even mad, when you lose something
special?” Other topics were “A Pet 1 Loved™ and “Annié's Dilemma™
based on the book, Annie and the Old One, by Miska Miles.

Deatir education, by its very nature, lends itself to a niultidis-
ul')lm.lr) approach. This becomes appatent in the content for middle
schools. For example, J. M. Mucller taught his students about death
and dy1ag by mcorporating aspects of the topic into the spelling, com-
position, math, social stud:ies, health, and music curricuja. The fol-
lowing hst of topis extracted frum death education curricula for

muddle and jumor high school tHustrates the multidisciplinary nature
. < .

of death education.

1. Life ¢yeles i nature as manifested by plant and aniwmnal life

2. The human life ¢ycde—birth, growth, aging, and death

3. Brological aspects—causes of death, determination of death

4. Sodal and «ultural aspects—funerat and barial customs,
vocabulary of death

5. Economic and legal aspects—insurance, wills, funeral
cgnsumcrism

6. Aspects of grief, monrning. and bercavement

7. Aspects of death as presented in children’s literature, music, and




[

8. Religious viewpoints
. 9. Moral and ethical issues—suicide, cuthanasia
10. Personal values related to life and death

- Content in High School and College
As recently as early 1970, there were ohly afew death education pro-
grams at the high school and college levels. But as the decade drew toa
close, programs had proliferated and covered a great varicty of topics
and concepts. Content in high school and college ptograms is quite
similar, with differences primarily in Jepth of treatment at the college
level. ’ -
C. A. Coor, alter reviewing several courses on death and dying, con-
sohidated the strengths of each into a model syllabus for a broad-scale,
introductory course that includes 13 units.
1. Self-confrontation and value identification
9. Analysis of a portrait of death and dying
3. Social and cultural attitudes
4. Historical and demographic background
5. Defining and determining death
6. Euthanasia
7. Suicide
8. Socially approved deaths
9. Dealing with dying
10. Survivors and grieving
11. Body disposal, [uneral practices, and other practical conse-
quences
12. Children and dcath
13. Life, death, and human destiny
Another frequently cited source of content is J. McMahon's “Death
Education. An Independent Study Unut” (Journal of School Health).
The unit uses a behavioral objective for each of seven topics:
1. The taboo of death
2. Delnitions of death. biological, social, and psychological
3. The crisés of man
4. Views of death and dying
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5. 'Understanding the dving patient or relative

6. The funeral, bural, and bereavement. psychological implica-
tions ’

7. Understanding suicide and self-destructive behaviors.

During the 1970s much progiess was made in developing death
education curricula, but the need still exists for improving the scope
and sequence of content frum kindergaren thiough college Thisis the
next challenge awarting those who ,assume the responsibility for
implemenung death education programs in the carriculum.
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Implementing Death Education Programs

During the 1970s the growth of death education programs was
steady but somew hat unsystematic. Those who have been influentialin
the devetopment of death education as a field of study are expressing
concern for its future.-As V. R. Pine states:

s

Death education 1s 11 the stage of development in which the future is
nesther etched m stone nor as malleable as newls forined clay. What is
done at this juncture is critical to the future well-being of the field
Sophisticated teaching methods and the availability of vast amounts of

v material are not a substitute for clear thinking.
4
Death education does ndt yet have a standardized set of concepts, .
tennmnology, and guidehnes, and has no established place in the cur- “

niculum. Far more issues have been raised than resolved. Questions
relasive to incorpotating death education into school and college pro
grams will require continued research. Meanw hile educa.ors must give
immediate attention to the following conceins:

1. What hind of planmng is needed to implement death education®

2. Who should be responstble for death eduication and what should
be their qualifications? X

3. What needs to be known about the student priot to participation T
in death education?

4. Should death education begin with kindergarten, elemnentary
school, middle school, high school, or higher education?

5. How should curricula experiences differ in order to accom-
modate vartances in the developmental rates of students?
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6. At what pointin the death education continuum should 5gomro-
versial coucepts be introduced to children and youth?

7. What teaching techuiques are most cffective?

8. What materials are needed for death education?

Planning and Evaluatin '

Plannuug for death education should beon a schoolwide or systein-
wide basis. A broad based planning committee should involve not only
school pexSOnncl but also parents, students, and representative com-
munity groups such as the medical profcssmu. the clergy, mental
health personnel, and the funcral and legal professions. The initial
tasks of the planning committee are to drafta statement of philosophy,
10 1dentify the broad goals of death education, and to design a plan for
inplementation and evaluation.

The next step 1s detenniming the interests, knowledge, and atti-
tudes of students concerning dcqt’h, and surveying community att-
tudes toward death education. With a topic that is so value-laden and so
close to the lives of all people, commnunity attitudes must be known if
death education 1s to be accepted-into the curriculum. Further, an
awareness of student and commuuity l\uo“ ledge and attitudes relative
to death and dy g is important in sclc(tmg content and planning ex-
periences for students. .

Comprehensne staff development pro;,r.uns are essential if school-
wide implementation of death education is to occur Orientation of
administrative and support staff, particula y counselors, is as impor-
taut as preparation of teachers. Many advocates of deatheducationalso
stress the mportauce of commuuity education prograius to gain the
support of parents and community agencics. .

Two other vital planning tasks are the selection and ‘or develop-
ment of appropriate curriculum materials and the identification of in-
structional strategies to deal with mora, ethical, and theological con-
stderations. With buth of these tasks, planning must take into cousider-
ation the readiness of the commuuity and compatibility with
community value systerus.

A hnal consideration in the planning process is a strategy for
evaluation that 15 consistent with the death education program's
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philusoply and objectives. The evaluation process should start with
the imiation of the program. Just as planning should involve school
personncl, members of the community, and students, so should the
evaluation process be a cooperative effort, Inpun from all these groups
is needed w provude direction for needed program changes. Evalua-
ton of death educanion programs should be compechensive, ongoing,
and mdude death education components at all grade levels. The out-
comes of evatuation should be copuunicated to students and the comn-
munity. Respunsiveness to feedback will marease the Iikelihood that
death education will succeed in becoming a viable part of the cur-
riculum. ,

The Student and Death Education

Thosc mvolved indeveloping a death education program should be
familiar with the grom g body of hterature that deals with how chil-
dren deal with death at vanous stages of then develupinent. Robert
Kastenbaum, w1 New Meanings of Death, suggests four types of infur-
mation, aseful 1 deternuiung hoy a patticulan childd intapicts death,

L l.f)culupmcm.:l leved of cnldren walldetarmume the himits within
which they can comprehend any phenomena.

2. Indimidual personalities of children will infiuence then mteer-
pre:ations of death.

3. Lafcoeriences such as the death of a parent, prolonged sepata-
tons from parents, frequent moves by famlies, illness, and other ex
periences may color children’s perception of death.

. Open commmunication and support within a family often pay off
when all manbers are confused and frightaned in the midst of @ ausis
situation.

Asotha contubunon o undustanding children’s devdlopmental
concepts of deathas the proneciing work of Maria Nagy . By examining
drawings, written composttions, dud recorded conversations of chil
dren ages 3 to 10. she has identified three developmental stages.

in Stage I, ages 3 tu 3, death is denied as finality. It is seen as adeg
panure, 4 further extsience in changed crcamstanees, similar o a state
of sleep.

In Stage 11, approximately ages 3 or 6 10 9, deadh is viewed to be
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final, but with the possibility of an “escape hatch.” During this stage

death 1s often personfied as an vutside agent, possibly in the form of a

skeleton. If dever, fortunate, and careful, one might not be caught by

. the “death-man.”

. In Stage III, around the ages of Q or 10, the child begins to under-
stand that death is personal, universal, mcumblc and final In Nagy's
words, At this age not only the conception as to death is realistic, but

also a general view of the worle.” As the m(ll\ldu.lls mature they areno
longer, limated to ihe concrete thought, operations of the child;
however, both personahty and lifestyle continue t0 be important
factors in a child’s concepts and attitudes about death.

In general, Nagy's work has proved to be fairly accurate; however,
Later studies fave questioned the personification tendencies of children
and the exact age level at which concepts about death emerge More

, « research 1s needed to arrive at definite answ.ers concerning achild’s un-
derstanding of death. Thase who develop curriculum in death educa-
tion must apprise themscelves of curren. research, only a little of which
is surveyed in this fastback.

Qualifications for Teaching Death Education

Whether waught by regular dassroom teachers, school counselors,
or health educators, death education requires special training and cer-
tam personal quahfications. Warren R. Johnson in his book, Human
Sexual Behavior and Sex Education, has described five criteria that
relate speaifically o quahifications of the sex educator These same cri-
te.ia can be used for death educators by substituting death-related
termunology for sexual terminology. A paraphrase of these five criteria
follows:

1. Teachers must come to terms with their own death feelings and
admat their exastence n the dynamics of their total personality func-
tioning.

9. The teachers need to know the appropriate death-related subject
matter that they are to teach.

3. Teachers of death education need to be able to use the langunage
of death easily and naturally, especially in the presence of the young

. 4. Teachers need to be familiar with the sequence of developmental
©
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concepts about death throughout life,  nd to have a sympathetic under-
standing of common problems associated with them.

“ 5. Teachers need to be aware of the enormous social changes that
are in progress aud of their implications for changes in our attitudes,
practices, laws, and institutions concerning death.

Other authonties in the death education movemepthave pointed o
the unpurtance of atteutinve hstening, sersgtivity of the topic fo indi,
vidual students, and knowledge of counseling and refersal teehniques..
School systems planming to ntroduce death education to the catricu-

. lum should use these entena for selecting staff to teach incthe program,
Educators can also use these ateria as a self-assessient tool for deter-
mmung f they have the pusonal quahfications to work effectivedy in
this field.

Criteria for Selecting Death Education Materials

Publishers and wrters of books for chuldren, youth, and adults are
increasingly aware of the growing interest i the topic of death and
dymg and are publishing materals and writing buuks to meeta grow
g demand in thas area. There arcalso namerous respurees available to
wse m devdopang programs and wourses i death education for per
sonal study and growrth.

Marianne Everett Gideon, writing wn Death Educ<tion, has pre
seated gudehnes for evaluating death education materials. The

general cniteria .1545' sumarized by the following questions.
1. Are the materials adaptable for multiple use?
2. Is the information accurate?
3. Are there suggested guidelines for using the matetial?
1. Are there appropnate references and hibliographies for both
teachers and students?
5. Is the death education carrculam material of adequate quality?
“- 6. Is the material readily available?
7. Arc the results from previous use tn field tests or pilot programs
reported?
8. Is the cost of the matertals within the budget of the school
system?
Whle an exhaustive hst of tesources is beyond the scope of dais fast
E MC 26 ¢y~
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. .
back, selected available resources are listed m the References and .-\'p;
pendices sections, Educators are welladvised, as w ith most curricarlum
materials, to adapt materials te meet e needs of the . aidents served
m_(h/th:m 1o adopt them wholesale, e
Ciutions in Implementing Death fducatign Programs

Dealing with congoversial matenial mherent in death education
dictates that certam precautions be taken, Inowr legitimate concern to
deal wiath a relevant social 1ssue, we should eacrdise great care noi to
push children into dealing with concepts they are not ready to handle.
The readmess of children and adolescents to deal with the 1opic isvital
in developing a successful death education progrn. )

Parents should be myolved at the vurset, Interested parents showdkd
be prov sded a tme and place to meet with the educatons to discnss ques
tons, make suggestions, of perthaps even to volunteer as resource
persons, Proposid programs should be monitored for possible com
niumty 1eactions thiough meetings with sneh gioups as the PTA,
through letters to parants explaining the prograns, and through in
volvermnent of key comnnmity resonrce personnel,

- Wist planning, of course, 1sthe hey to effectise implementation of 4

death education program. Educators must carefully wonsider such
factors as the age range, maturity L o.els, cnltoral eligious
backgrounds, and readiess of the learners in - oping with and being
receptive to the topic,

Teachers should not dwedl on the morbid, sensational, o1 macabre
elements of death, and should at all tines be sensitive to the emotional
and mental matunty of thar stadents, Children are frequently ego-
centric and tend to mtanalize avents in their envitonment that they
think may apply to thanselves. In the case of death edueation, young
children unghit beconie frightened that the same thing that happened
to tharr luoved une might also happen to than. Teachers should 1eassure
childien that they should not expect o dic soun. Young children will
profit frum upportunitics to discuss events thae may be cognitisely and
emotonally difficult fur tham o comprehend. In the course of dis-
ansions with children, patient and  supportive  teachers should
-~assurc them that death s natural and that expressions of sadness and
28
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mourning are acceptable emotions that can and should be expressed

-without shame or fear.
Teaching about death and dying can lead to amore intense appreci-
’ auon 6f the wonders of life. However, it is important that educators be
aw arc of their constituent famulies” beliefs regarding death so that chil-
dren are not given conflicting types of information.
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Conclusion

Dcath education has passed over the invisible threshold of social
acceptance and has been embraced by serious scholars, researchers, and
educators. These dedicated leaders point out potential problems that
must be met in order to insure high standards in the field.

e The proliferation of ill-conceived death education courses may
drive out good ones. Carefully conceived, scrupulously docum§emcd
courses in death education are required to provide beneficial outcomes
to individuals and society. N

e Death education is in danger of becoming compartmentalized. Its
muitidisciplinary base must be maintained. '

e Teachers of death education must be prepared to provide leader-
ship 1n the field. Carefully planned staff devélopment programs and
teacher preparation courses in death education are necessary to provide
teachers and prospective teachers with basic knowledge and skills.

¢ In the rush to educate, new research conceming dying, death, be-
reavement, grief, and mourning must not be neglected There isan in-
creasing need for empirical rcscarch in death education.

o There is the pOSSlblllly that death education Could be COl‘nlplCd
as a means of conditioning people to kill or die for lgnoblc causes. One
needs only to remember the 1979 tragedy at Jonestown in Guyana to
underscore this warning. ,

e There is adanger that death education may be used to provide an
l“uSlon of knowledge and control that becorhes a form of “'denial by
acceptance.” By focusing only on the process of dying, the real intellec-
tual, emotional, and social challenges of death are ignored. The scope

ofdeath education is more global than simply its cognitive elements. It
. ¢ .
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has potential for helping to clarify such social issues as euthanasia,
abortion, capital punishiment, and war:Increasing evidence shows that
behayiors such as alcohohsm, drug abuse. personal violence, and other
destructive acts also may be linked to overt or latent meanings of death
for individuals.

Solomon Grundy's “Mondays” and “Saturdays” of life depict the
history of humankind. Alpha and omega are reality. As life passes for
each human being, there are beginnings and endings, sunnses and sun-
sets, but for all, omega is inevitable. With death education the “Satur-
days™ can be acepted and hie can become more beautiful and fulfill-
ing—the true omega.
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Appendix A: Print Materials ,
i
Preschool to age 7 -

Abbout. S. Old Dog. New York. Coward, McCann & Geoghegan, 1972.

Thas s the story of a young boy who is lonely after the dog he loves dics.
Brown, M. W. The Dead Bird. Glenview, I11.: Scott, 1965.

Children find a dead bird, have a funeral for it, and return to their play
de Paola, T. Nana Upstairs and_.Nana Downstairs. New York. Putnam, 1973.

Four-year-old Tummy has two Nanas—one, a great-grandmother who is
bedridden and lives upstairs, and the other, a grandmother whoisactiveand
lives downstairs. Each dies, but Tommy finds *hiat a hope of life after death
brings satisfaction. i

Fassler, J. My Grandpa Died Today. New York. Behavioral Publications, 1971

Grandpa dies. David learns that despite his pain, he can continuc “to go

. nghton playingand reading. and running, and laughing, and growingup *
! Harris, A. Why Did He Die? Minneapolis: Lerner, 1965. -

Such typical questions as, Is granddad dead for good? Will you and father
die soon? If he (granddad) is dead and cannot move, is he buried in the
ground? are answered 1n 2 warm reassuring manner by a mother talking with

i her son.
Miles, M. Annie and the Old One. Boston: Little Brown, 1971.

Annie’s Navajo grandmother tells her that after the new rug is woven, “1
will go to Mother Earth.” To postpone the death, Annie tries to prevent the
rug from being completed. The Old One talks to the girl and sheaccep(s the
impending death.

Viorst, J. The Tenth Good Thing About Barney. New York Atheneum, 1971,

Barney the cat dies. The child tries to think of 10 good things to say about
him at ius funeral. The “tenth thing™ helps the childunderstand and accept
death.

Zolotow, C. Afy Grandson Lew. New York: Harper & Row, 1974,

Lewts misses his grandpa, but he and his mother are comforted as they
share theirr memonies of hin and the remembrances of love he broughtto the
family.
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Ages 8 through 11

Bleau. R. Grandma Dudn't Waie Back. New York, FranAlin Waus, 1970.

Debbie finds e diffrcalt to adjust to the growmg semility of her grand-
mother. It 1s her grandmother who finall. hddps Debbic understand the
changes that must take place.

Cleaver, V. Grover. Philadelphia: Lippincou, 1970

Ten year uld Grover learns to adjust w the changes in his hife brongne
about by the smade of hisawiling mothes, Tune, fnends, and maarity help
him overcome his sorrow. .

Cohen, B. Thank You. Jackie Robinson. New York. Lothop, 1971

The unly person who shared 12-vear old Sam Greene's enthastasm for
the Brooklyn Dodgers was Davey, a 60 year-old black man who cooked 1n
Mrs. Greene's restaurant. After Dasey's death, Sam taly grnievesuser theloss
of his best friend. T

Curley, E. AL Tell Me About Death. Tell Me About Funerals, Santa Clara, Calif..
Grammatical Sciences, 1973,
< Such questions as, What 1s a funeral home, embalmer, casket, pallbear-
er, hearse, and mausolonn? are answered for a dluld withan the contest o
his grandfather's death.

LeShan, E. IVhat Makes Me Feel This Way? New York. Macomllan, 1972,

Chapter ten deals with the emonons sartounding the fear of death and
dying and eimphasizes tvomiportantidess. 1; When sumeonc dies, we realize
how preaous hes hfc was. 25 Death also reminds us of how precious hfe

. is and how much we want to make oatr lives mauer.
Smith, D. B. A Taste of Blackberries. New York, Crowell, 1973,

Jamuc dies of a bee sung s best fnend mast confront gndf and gult
feelings before learming that life goes on, *

Wagner, J. J. T. New York: Dell, 1969,

J. Lois a 10ycar-old boy hivaing m Harlem. He and has mother ate poot
beeause Jo T.s father deserted them, leavimg them nothang. J. 1. shares his
love by befriending a cat. Two boys tease J. T about his cat and begin
throw tt aronnd, The cat 1s run over by a car and Mlled, J. T, leams a lot
about life through the death of his cat

White, E. B. Charlotte’s Web. New York: Harper & Row, 1952,

When Chatlotte the sprder dies, het friends take hereggs back to the farm
where they can safdy fiatch These frends, Templeton the rat and Wilbur
the g, hnnow that no fuendship can evar equal the speaal Incn(lshlp
Charlotte give o them.

Whichiead. R. The Mother Tree. New York: Scabury, 1971,

Setm West Texas in the carly 1900s, thas 1s the story of a 10-vear-old guel
whose motha dies suddenls. Because of the death, the girl must take care of
her tyear-old sister «who asks. “"When will mothar com: hume againz”')
and assumme the tole as househeeper for her fathar and brother. A grand
mother helps her accept her acquited 1ole.

Zam, H. and Bleeker, S. Life and Death. New York., Morrow, 1970,

Thas factual buok anseers many questions concerning death aself and

the customs anid attitudes siurrounding death,
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Older youth

Clemer. V. and Cleavet, B. 18 here the Liltes Bloom. Philadelphia Lippincott,
1969. ’
This book 15 about a poor fannly hvingm the mountains After the death
ol the father. the family responsibilies fallon a 13-y car-old girl The family
B show s courage as they plan for the survival of the family and the burying of
their futher. .
Koch, R. Goadbye Grandpa. Minneapolis: Augsburg, 1975

Joey 1s full of energy and loves hife. When he hears tha Grandpa Lancis
dung. heis afraid. When his grandpa s uansferred to a nursing home, Joey
refuses to visit him despite the wishes of his mother and grandfathm A
speaial acardent” m Joey s hfe helps him understand that often people need
1o do what they do not like 10 do. The famly’s faith in God sees them

. through the death of Grandpa Lane.
Langone. J. Death 1s @ Noun .1 'iew of the End of Life. Bosion Liule Brown,
- 1972,
Distisses some of the difficult ethical, legal, and religious questions re-
garding death from differenepomnts of view, butencourag s readers to make
their own judgments. Topics covered are, When does dea.h occur?, facing
death. cuthanasta, abornon, capital punishment, murder, and suicide
Lowit, R, Ellen. A Shost Life Long Remembered. San Francivo. Chronicle
Books. 1971,

At the age of 15, Ellen’s hfe s ending and herexe eptional promise cannot
be realized, Ellen s story, told through her own pocins and her mothes'snar-
rative, 1s a tesumonial 1o the strength of the human spirit. *

Lund. D. Enc. New York: Lippincou, 1974

A voung man learns at the age of 17 that he has leukemia This story re-
counts the Toneliness of those who suffer and the courage required 10 per-
form in normal situations despite their griel. ’

Rhodin. k. The Good Greenwood, Philadelphia Westminster, 1971

Mike s best friend, Loute, dies. After a period of grief, Mike begins to
remember the good tmes they had wogether and twappredate Louie for what
he was,

Slote. A. Hang Tough, Pard Mather, New York, Lippincott, 1973

For Paul Mather. prichmg o baseball was his life, Alflicied withan in-

curable disease. Panl accepts that he has only a shortume left to play and
i Haces. with the help of a docor friend, his **short season’ wath dignity and
conrage,

Bibliographic sources on death and children’s literature

Carr. R. L. Death As Piesented m Chaldren's Books.™ Elementary Fnghsh 50
(1973): 701-705. .

Delisle, R, ... and Woods. A. S, 'Death and Dying in Childien’s Liverature An
Anahysis of Three Selec ted Works," Language Aits 53 (1976) 683-687

Manhall, R The Concept of Death i Chiddren’s Enerature ™ ERIC Reports
(zED 111-431), p. 26,
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Mills, G. C.. ¢t al. Discussing Leath. A Guade to Death Education. Homewood,
I.: ETC Publications. 1976.

Ross. E. 5. "Childien’s Books Rolaung to Death A Discusston.” In Explamming
Death to Chaldren, cduted by E. A. Grollinan. Boston. Beacon, 1967, pp.

249-271.
Schur, T. J. “What Man Has Told Children About Death.” Omega 2 (1971).
84-90.
Wass, H. ..md Shaak, J. "Helping Chaldren Understand Death lhrouszh Luter
ature.” Childhood Education 53 (1976): 80-85. e e R
— )

Adult-to-child reading

_Grollman, E. A. Talking Abuut Death. A Dialugue Between Parent and Child. .
Boston: Beacon, 1970.
This tead-along pretare book explans death to the young duld and pro
vides an extensive guide for parents.
LeShan, E. What Makes Me Feel This 1Vav? New York, Macnllan, 1972,
See annotation under “Ages 8 through 11.”*
-Stein, S. B. About Dying. New York: Walker, 1974.
The book discusses the death of a bird, “Snow.' and of the grandfather
who gave "'Snow” o the dnldren. Vivid photogiaphs accompany the text
. for the adult and the child.
Zim, H., and Blecker, S. Life and Death. New Yak. Morrow, 1970,
See annotation under “Ages 8 through 11.*

Professional

Anthony, S. The Chuld s Discovery of Death. New York. Harcourt, Brace, 1910,

Tt s one of thy frst comprehensive sudses made on the subjectof ¢l
dren and death, Provide #aod background for the educator.

Cool, S. S., ed. Chuldren and Dying. N(\\ York. Health Sciences, 1974,

Hclplul chaptyrs indude. ‘(‘hxldrcn s Percepuons of Death,” “A Look,
at Death 1n Children’s Poetry,” L'ndersl.mdmg chn.igcrs Response to
Death,” “Explamming Death to Children,” A D.cussion of (‘onupls and a
Bibliography.” and *Helping Children Cope with Death.”

Fafel, H.. ed. The Meamng of Death. New York., McGraw-Hill, 1959.

This1s a classic collection of readings about the many fac tsof death and
dying. T'he hist of contnibators mnclades. Carl Jung, Rubert Kastenbaum,
Ma.1a Nagy. Edgar Jackson, David Mandelbaum, Edw 1n Shneidman, and
others.

Green, B. R, and Insh, D, P., cds. Death Education. Preparation for Luang.
Cambridge: Schenkman, 1971.

Helpful chapters indlude. “The Role of the Schoul in Providing Death
Educaton,” "The Mcaning of Death 1n American Society —Implications
far Education,” and “Death Education. Preparation for Living.”

Grollman, E. A., ed. Explaining Death to Children. Boston Beacon, 1967, .

This 1s a coliection of readings cuncermng the many facets of death and
dying as they relate to the child. Indludes artcles by Robert Fulton, Robert
Kastenbaum, Hella-Moller, Edgar Jackson, and others.

EMC 3%5 R ) .
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. Concenung Death. A Practical Guade for the Living. Boston: Beacon.,

——

1974.
Chapter four, "Children and Death,” offers answers for educators and

parents for such questions Jas. Can youngsters truly understand death? How
. shouzd 1t be explamed? s itunwise w take thechild wthe funeral® How does
the youngster respoud to separation? What are the significant gainndelines for
helping the child during crises?
tastenbaum, R., and Aisenburg, R. The Psychology of Death New York:
Springer! 1976.
Provides extensive coverage of the niany facets of deathand dying A basic
text for any educaior. .
Kubler-Ross. E. On Death and Dying. New Yoik: Macmillan, 1969
. Questions and Answers on Death and Dying. New York: Macmillan,

1974.
. . Death: The Final Stage of Growth. Englewood Cliffs, N.J. Pientice-
Hall, 1975.
. Imagesof Growth and Death. Englewood Cliffs, N.J DPrentice-Hall,
1976. ,
Ehsabeth hubler-Ross 1 perhaps the best-known writer today inthefield
of death and dying. A review of her books wall aid the educator ‘nroming to
grips with his’her own feclings concerning death, :
Mills, G etal. Discussing Death. A Gutde to Death Education Homewood, H -
ETC Publications, 1976. \
Ius carrcuhum guide (K-12) wall aid theteacher in incorporating the
study of death into the curriculun. '
Stanford, G, and Perry, D. Death Out of the Closel. Curnculum Guude to
Living with Dying. New York: Bantun, 1976.
This book contans a wealth of ideas.snggestions, and resources regard-
me deah education in the secondary scioal curriculum.
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Appendix B: Audio-Visual Materials

Filmstrips and kits

Families in Crises. 8 filmstrips and 8 cascettes, grades 7-12. Tutles mn the series.
Divorce, Occupational Stress, A Handscapped Child, Coping uith Death,
Care of the Aged, Financial Reverses, Pulling Up Roots, A Brush with the
Law. Available from Coronet, 65 E. So. Water Strect, Ghicago, 1L 60601,
($120) '

Crisis strikes. What then? These (ase studies of problems in famuly hn ng
offer alternatives and open questions. Ducumentary-style interviews with
real-life families probe the effects of crises on careers and famly relanon-

. ships, as well as the nstitutions and societal attitudes involved.

Perspectives on Death by David W Bergand Geurge G. Daugherty. 2color film-
strips, 2 phonotapes, Teachers® Resource Book, Student Actnnty Book, and

an dnthology of Readings, ages 12 and up. Titles in the serics. Funeral Cus-

toms Around ‘he World, Death Through the Eyes of the Artist, Death
Themes in Luterature and Death Thenies in Music, Available from Educa-
tional Perspectives Associates, P.O. Box 213, DeKalb, IL 60115,

Understanding Changes in the Famuly 5 filmstrips and 5 cassettes, discussion
guide, grades K 3. Titles in the serics. What's a Famuly?, Luttle Brother, Big
Pest?, We're Adopted’, Not Together .iny More, and Playing Dead. Roles of
children, pareats, and other adults are examined. Family cooperanon, sib-
ling jealousy, feelings of parental rejection, sinmlanties of adoptiv e to non-
adoptive homes, reasons for divorce, children's reactions to diorce, and
common fears and questivns about death allare emphasized. Avadlable from
Guidance Associates, 757 Thurd Ave,, New York, NY 10017. ($77.50)

Understanding Death by Davad W Berg and George G. Daugherty,. 4 films:raps,
phonotapes and Children and Death. A Guade for Parents and Teachers,
ages 7-11. Titles in the series. Life-Death. Exploning the Cemetery, Facts
akout Funerals, and A Taste of Blackbernies (Adapted from buok by D, K.
Smith). Available from Educational Perspectives Assocates, 2.0, Box 218,
DeKalb, 1L 60115,

Understanding Death. .1 Basi Program i Death and Dying. 6 color filmsinps
and 3 phonotapes, ages 12 and up. T4 _s in the senes, Thinking About
Death, Mourning Becomes Us All, Practical Guidelines, Death’'s Moment
and the Tune that Follows, Dying Occurs i Stages. and The Guft of Lafe.

Q »
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Many death-related topics aie considered i an effore w’foster better under

standing of this aspect of dhe life cyede. Available from Eye Gate Media,
- h .

146-01 Archer Avenue, Jamaica, NY 11435

Films for use with ¢hildren and youth

*
Annie and the Old One, 16 nm, 16 tn., wol., rental §9.25, Indrana University
Aundio Visual Center, Bloomington, IN 47405,

. Eaplores the concepts of death and ume through the story of Annie, a
Navago girl, s har grandmother, the Ol One. Grandmothier knows that
she will reguin the carth when the tug she 1s weaving s finished. Annie at-
tempts o present the rug fiom being finished. Based on Miska Miles™s hook
Dby the same title, .

Big Bors Don t Cry, 16 min, 8 mun . col.. rental ‘$6. Indiana University Audio
Visual Center, Bloomingtons IN 47105,

Follows a soung oy as he practices shooting hius BB gun i aforest. Cap-
1ares the boy s distiess as he kalls a bird and must confront the dead anginal.
Intercuts scenes of gunfights £om Wosterns and wartitne oxecuitions, draw
ing paitlels between the seemingly unrelated events,

The Day Grandpa Died. 16 mm, 11 min., col., rental *$15. Purchase $105.
. BEA Educauonal Media, 221 Michigan Avenue, Santa Moniea, CA $0106.

* Grandpa went to sleep Last mghy, David—and he didn't wake up.” In
thes vignenie of a boyv's fint expenience with the death of a loved one, we
watch Das ad's struggle with the reality, from outnight denial of the fact o

- gradual acceprance of death as a partof hife, Provades a sensitive and under
standing ircamant of 4 subject ofien consideaed by cnldien but seldom dis
aussed with them by aduldts,

Death, Copme Wath Loss. 16 mm, 19 .. col., putchase '§275, Coronet, 65 E.
So. Water Suzet. Chicago, 11, 60601.

Young people for whom death 1s remote, parents who hase experienced
tecent Joss, mdivadaals faang ammarent death, and people who deal with
dearh un a professeonal loved talk annt the subject. They disciss fears about
dying. responses to loss, purposc of funerals, comforting the bereaved, and
rehgions considerations of hic afier death. Jumor High through adult

Death. How Can You Lace Wath 12 16 mm, 19 min. col.. 1ental-$25. Panr-
st §305. Walt Disney Fducational Media Co., 1l Quine St.. Cranfoud,
NJ 07016. Grades 4.9

In My Memory. 16 mmn, 112 nun., wol., 1ental '86.75, Inside ‘Out Series Film,
Agendy for Instractional {devision, Box A, Bloomington, IN 17102 Purdue
University, Audio Visual Center, Lafivette, EN 47907,

When her grandmuther dics, Linda aries 1o andestand wha this event
means to her onn hfe and how o aceepf acas a nairal part of the human
condition, Ages 8 10 10.

The Magw Moth, 16 nun, 22 nun., col.. rental: $13.80. AVD Media Library,
Andio Visual Center, University of lowa, lowa City, 1A 52240,

Depacted as the death of @ young Ly member and the psychological
and plitlosupical questions both the adults and duldren aze faced with
during the crisis.
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My Grandson Lew. l6mm, 13mun, col . ntal7$8. Purchase '$220. Burr Films,
P.O. Box 5667 o1 3190 East Foothill Blvd., Pasadena. CA 91107, Visual
Ards Senvice, Lnnersity of Imots, D tston of University Extension, Cham-
paign, 11, 61822,

Thoughts of his grandfather keep Lew awahe long after his bedtime
Grandpa has not usited hun for a long time and Lew mtsseshiin Finally, he
goes to lus mother and she histens quiczly s Lew shares his mentories of
Grandpa. Then she explans that Grandpa sill not visit hint again—
Grandpa died. She tells Low about her favorite menzory of Grandpa, and for
Just @ montent the wonderful old man seems to be thete with them Few
slow Iy grasps the meaning of hismother s words and realizes the importanc
and joy of sharing memones with loved ones. {Based on the book by
Charloue Zolotow) .

My Turtle Died Taoday. 16 mit, 8 min., col., rental. $5.50. Indiana University
Audio Visual Centet, Bloomington, IN 17105,

Uses ammation to tell of a boy who finds a wartle antd cates for it, but it
gets sich and dhes, Intertwaes the turtle’s death wath the birth of kittens to
potnt oa the mevatability of death and the contmuny of lifc Draws.aparal
lel between this stoty and human life, birth, and death,

Films for older youth

Problem? ... To Think of Dymg. 16 mm, 59 0m..¢ 1., rental /$20.75. Purchase
$635, Indiana Unnerstty Andto Visual Center, dlootington, IN {7105
To Be Aware of Death, 16 mun, 15 mnt., col., rental-$11. Pemtsy hania State

Umversuv, Audio Visual Services, University Park, PA 16802,
A muontage of commenns reflecting attides sonard death and dying. fun,
crals, and nife after death. Promotes aw arencess that there ate stages to dying

and that ihese stages can boanticpated and dealt with by family, hev wedical
/ personnel, and spiritual advisors.
| W here Iy Dead? 16 mn, 19 mm., col., rental '$10.25, Purchase $225 Encydo-

pedia Briannia Educanonal Corporauon, 125 N. Michigan Avenue,
Chicago, 11, 60611, Indiana Unnersity Audio Visual Center, Bloominguon,
IN 17105,

Low-keyed drama deals compassionately, yet reabistically, with a subjeat
that young Cnldien mav be foreed o face the death of alovedote Six year
« d Satah plays amd fights with het mncyeat old brother, David, in a series
we seogmizable duldhood vgnettes, David's sudders death rends the family
tabric. Serah s patents anenpt w explam what bas happened—with tendet
ness but without sentimentashity. Gradaally the hitle garlisablc o cope with
her feelings of sadness, confuston, and fear, and life -egaing most of its
earlicr jous.
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