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CHAPTER I.
DODDS GUIDELINES FOR PRESCHOOL PROGRAMS

FOR EXCEPTIONAL CHILDREN

A. PURPOSE:
V

To provide an individual educational program for preschool exceptional children .
who, after identificatiqn and assessment by a multidisciplinary team, are determined
to require early educational intervention. This early intervetonseeksto remediate the
child's deVelownental deficits while enhancing his/her strengths by`providing an ap-
propriate instructional program, ongoing evaluation, and continuous parental involve-
menl. . r -

The program is hased upon the rationale that early intervention effectively en-
courages children to a tain their potential. Early intervention includes, specific educa-
tional, methods -and t chniques which are designed to remediate developmental
deficits and enhance d velopmerital strengths.

A program goal is or each child to enter a regular school placement in the leabt\
restrictive environn*nt hat is appropriate for his/her individual needs.

B. DEFINITIONS OFTE S USED IN THIS GUIDE
. . ,

1. Special Education:

the term "special ed a -on," as defined by Pl. 94-142, mearis "specially
designed instruction, a o*cost. to pareitts or guardians, to.meet the unique

. . needs of a handicgpped child, includingrclassroom instruction, instruction in
physical education, home Instruction, and instruction in hospitals and institu-
tions." - '... .

.
.._,-

., .?.

t
.

1

2. Related Servipes: .

-.
The term "related services," .a defined.by P.L. 94-142, means "transportation;`"'
and such dev 'Opmental, cor tive, and other supportive services (including
speech paths) qdy7apd gudiatogy, psychological services, physical and occupa-
tional therap ,'recd medical counseling services, except that such
metlicat services,Shiall be for diagnostic and evaluation° purPoses only) as may
be reqt.tired-to 4siSt 'a handicapped child tq benefit from spectaf education,
and includes the early identification and assessment of 'handicapping condi-
tions in children." .

.3. Preschool, Multidisciplinary\Team:
,

A groUp of trained prOfession'als who work together in a diagnostic/prescriptive
mannef to identity,screen, asgess, an evaluate the preschool exceptional
child Or the:purpose of determining The most apprQpriate.placement.

- e
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4. Case Study Committee 5CSC)

O

The committee with-responsibility to act in behalf of the preschool exceptional
child. when a, Multidisciplinary team is not available within the school.

5. Significant Developmental ,ay:

/

Significant developmental delay isa marked .difference between. the child's
chl'onotogical age and functional level, as determined by a multidisciplinary
assessment team and parent.

6. Gros Motor Iwo

The development of large muscle skills, such as running, walking, climbing,
thro , 'and sitting. Body perception, standing and moving balance, general
bod Coordination, speed and agility, and endurance are skills included in this
area.

1

7. Fine Motor

The development of fine motor skills, such as bead stringing. cuttingb and
'writing. Skills include small-Muscle coordination. eye-hand coordination, finger
dexterity, wrist flexibility, armland hand steadiness, and finger speed:

8. Perceptual Development:-

The quality of auditory and visual perception, which includes discrimination
between likenesses and differences. figure=ground, visual .closure, and spatial
relations.

9. LanguagelSpeech:

The systematic means. of expressing and receiving information. Language
skills include structural use, comprehension, attending. sound imitation,
auditory reception, auditory memory, auditory association, meaning, ver-
bal expression, and manual expression. The interventior4of speech therapy ad-
dresses needs in the areas of articulation, proficiency, pronunc6tion of
phonemes, and,the intelligibility of speech.

10. SelfHelp:

,.The ability to function independently in meeting general physical needs. Some
areas of self-help include dressing, toileting, and feedint

- .

11..SociallEmotional:

, The abilityto relateIo the environment and to others in a positive and mean-
ingful way. Socitalternotiontil skills include the development of body awareness,
self-concept, understanding others, relationships with others, and apProl)riate

.. 4:esponses to environmental stimuli.

3
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12. Sensory- Impairments:
Impairments of vision or hearing, which require special materials, equipment
and training to learn, communicate, and interact with the environment.

13. Physical-Handicaps:

Impairments caused by congenital conditions, disease, and acci nts or in:
juries, which require a special program, facilities, equipment, or servic

14. Cognitive Development:

The development of thinking -and reasoning skills, which include compre-
hension, classification, association and rule learning.

C. GOALS: *

Goals of the prFchool program for exceptional children are:
,

1. To provide special facilities, equipment, and personnel 1.1: meeting the needs of
the preschool exceptional child.

2, To insure that a multidisciplinary team will provide accurate and appropriate
psychological, social, and physical assessmentof the child.

3. To provide developmehtal readiness activities in the affective, psychomotor.
and cognitive domains.

4. To provide the preschool exceptional child with opportunities to participate in
. the least restrictive environment.

-

5. To develop a parent - involvement program to share ideas, information, and
techniques so that parents better understand their exceptional child.

6. To involve parents in the development and implementation of an appropriate
educational program for their preschool exceptional child and to inform them of
their rights of due process.

.
7. To cooperate with local medical personnel whq provide "referrals, direct treat-

ment, parental counseling, and other services.
.

8. To involve community agencies in the proyision of quality programs for
preschool exceptional children.

9. To insure that Child Find activities are conducted for th.purpose of locating
and identifying all.chilaren between the ages of 0-6 who may need preschool
special education services. .

10. To provide in-service training opportunities for DoDDS personnel and com-
munity -Members, viihich will increase knowledge and skills regarding preschool
exceptional children.

4
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. D. ELIGIBILITY

Youngsters with handicaps and/or significant developmental delays, who. are be-
tween the ages of 3 and 6. are entitled to receive special educational and/or related ser-
vices through the non-categorical preschool programs for exceptional children.
Children whose third or sixth birthday falls before December 31 meet the age require-
ment for fall enrollment. The developmental delays and/or handicapping conditions
may occur in one or more of the following areas:

1. Gross Motor

2. Fine Motor .

37 Perceptual Development

Language /Speech

5. Cognitive Development

6. Social/Emoanal

7. Sensory Impairment

8. Physical Handicap

E. SERVICE DELIVERY MODELS

-F. School-Based:

a; A school-based program provides youngsters with small and laPge group ex-, periences which seek to meet their needs in the areaof gross and fine
motor, languSge, cognitive development, and social and emotional develop-
ment. r

b. A child's participation in a'school-based, program may include:

1. Full-time preschoq) special education program, for not lees than 21,2
hours.

2. Part-time ,preschool special education program with 'resources education
in elementary school.

3. Preschool special education program supplemented. by participation in
regular classroom or other community programs.

c. PrOgram Guidelines,

'1. Preschool class hours are a minimum of 21/2 hours per ses§ion and are
generally half-day programs.

2. Recommended class size is 1 teacher and 1 aide for 6-10 youngsters.

t. 5
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2. HomeBased Program ,

a. Through a hornebasestprogram, an edtlicator visits each child and family on
a regulaL basis to deliver educational services. Parents ate involved directly
in the education of their preschool child. During the days when the home
teacher is not present. parents serve as the child's teacher. Parents imple-

, ment the prescribed curriculum, reinforce desired behaviors, and observe
and record change.

b. Parent /child home teaching programs are appropriate, for ,handicapped in-
fants or handicapped preschool children who-are unablto attend a school-
'based program because of the nature of the handicapping condition, or when
geographical distance from an existing preschool program prohibits atten-
dance in an existing preschool special education class. This decision is
made by the preschool multidisciplinary team.

F. PARENT INVOLVEMENT'

A critical component in both of these models is parent involvement. DODDS per-
sonnel should seek to:

1. Provide social/emotional support in helping parents understand their preschool
exceptional-child.

2. Provide information concerning the child's ongoing instructional objectives and
educational program.

3. Provide parent training related to specific techniques for skill development and
stronger parent/child interactions. The above may include child rearing techni-
ques 'and practices, methods for optimizing everyday experiences as learning
situations; and techniques for reinforcing specific skills.

G. REFERRAL PROCEDURES

Once identified, youngsters rrfiust foliOw the referral procedures ior the preschool
program. 0

This is illus ,trated in the Referral Procedures Flowchart (Chart 1) and is aescrib41
on the following pages.

6
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CHART 1: REFERRAL PROCEDURE FLOWCHART
t,

PRE REFERRAL
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. 4
Pre-Referral: . I,

CHILD FIND, Parent,
°Pediatrician,. or

Other
.. .

Preschool exceptional children may be identified through the ongeing Child Find
Program conducted by all schools in each region. The purpose of Child Find is to t
locate and identify all children between the ages of 0 ed-6 who may be in need of
special education Services, whether or not they pre sea4ly are enrolled in: overseas

.dependents schools. Child Find consists of a.massive awareness campaign, aN,well as
screening activities. These activities will be c'onducted by the schoOl intooperation
with other public or privatFagenciee.

4
_ v

In addition to Child Find, other referrals may be initiated by the parebt, family phy-
sician, or anyone with knowledge of, and concern for, the child: As a result of this type
of referral; the local. school will screen the youngsters to determine if furZer assess-.ment and special services are needed. I

Pre-Referral: Child
Currently Enrolled

in School
Children enrolled in a kindergarten program who require preschOol special educa-

tion services may be identified by the teacher. However, identification could be in-
itiated by anyone with knowledge of, or concern for, the child.

Before a child is referred fOr special education, the teacher and parents shOuld -
discuss possible modifications in the child's regulgr program. Available resources and
consultants should be used to individualize instruction. If the child requires further
diagnosis, a formal referral should be made.

e

Prischool
Multidiiciplinary .

Team Assessment
With' parental consent, trained professionals on. the preschool multidisciplinary

diagnostic team will assess -the child to determine the child's strengths and
weaknesses and to prescribe the most appropriate educational placement. The
preschool multidisciplinary team should include:

. , \....,One preschool education teacher A person qualified to.conduct in-
A specialist with knowledge in the dividual diagnostic examinations (e.g.,
area of the suspected disability school psychologist, speea/language
Child's teacher, when appropriate pathologist, remedial reading teacher)

8
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Pediatrician, when appropriate
Counselor . -
Social worker

Team members will coordinate testing .so that the child does not repeat similar
assessment iteths with different examiners.

In schools where a preschool- 'special education program does not exist and,
therefore, a preschool multidisciplinary team is unavailable, tifle CSC will bere-
sponsible for assessment activities and other placement procedures in behalf of the
child. The CSC, when necessary should request the advice and assistance of the
preschool special education -teacher within the region.,

Tests and other assessment maierialS

1. Be selected and administered so as not to be racially or culturally discrimina-
tory.

-
2. Be administered in the language or other mode of communication appropriate

to the child.
,

3. Have been validated for the specific purpose for whip ti they are used:

4. Be administered by trained personnel and conform with the instructions p vid-
edAby their pr dycer.

5. Include,devices tailored to assess specific areas of educationAl need and devel-
opment. Ati IQ test alone is not sufficient. -

6. Be selected to insure that when a test is adrhinistered to a:student with im-
pairecfNesory, manual, or speaking skills, the results accurately reflect the stu-
dent's aptitude or achievement level, rather than the student's impairment.

7. Not be the sole criterion for determining an appropriate educational program
for a child.

8. Include, but not be limited to, the following:

a. PSychological assessment, including individually administered intelligence
measures.

b. Assessment of adaptive behavior.

- c. Medical and developmental' history.'

9
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ti
d. Current physical status.

e. Current functional level within a developmental sequence of Cognitive,
,perceptual motor, and language bilities.

Speech/hearing/language evaluation.

g. Sociallfamily history. including interview with child's parents in'order to ob-
tain the child's social and educational strengths and weaknesses in the
home environment.

Assessment Completed
Confer with Parents

Parents must be invited Lo attend the preschpol multidisciplinary team meeting
where assessment results are given and program recommendations are discussed. As
a result of this meeting:

1. No services may be required.
(L)

2. Parents or school personnel may disagree with program recommendations and
follow due, process procedures in seeking a change in this decision.

3. Special education services may be required.

IEP Developed
or Modified

If special education services arellecessary parents and the preschool multidisci-
plinary team will participate jointly in the development of the Individualized Education
Program (IEP). The IEP is an.agreement between parents andschool personnel to pro-
vide educational and/or related services based on the identified needs of the student.
The IEP must provide for placement of a child in the least -restrictive environment most
like his/her noneXceptional peers. while meeting his/her special needs. The individual-
ized education program Will include:

O

1. A statementrof the present levels of educational performance of the grudent.

2. A statement of annual goals, including short-term instructional objectives.

. 3:A statement of specific educational and related services to be provided to the
e student and the extent to which the student will be able to participate in a

regblar educational program. \

4. Projecte date for initiation and anti cipated duration of service.

F
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5. Appropriate criteria and evaluation procedures to measure whether or not
students meet _short-term objectives.

The following personnel will participate in the development of the IEP:

1. An administrator

2. Early childhood 'special education teacher

3. One br both of the child's parents*

4. At least one member of the preschool.multidisciplinary assessment team

After receiving parents' approval, the special education and related services staff
should aim to implement the individualized education program no later than 30 days
after the child becomes eligible. Service cannot be initiated prior to the development of
the IEP. ,.

, .

If appropriate services for a preschool exceptional child are,not available in the
loeal DoD dependents' school, the CSC may recohlmend a home-based program, con-
tracting for services, a private school placement at no.cOst to the parent, or a compas-
sionate reassignment for the child's. parents.

Evaluation
. The purposes of evaluation are:

1. To provide ari ongoing, comprehensive, and complete record of a studqnt's
development, as measured by formal devices, informal devices, and observa-
tion,

2, To communicate a child's progress, achievement gains, and ongoing needs
with parents and the preschool multidisciplinary team or CSC.

3. To provide' a record which will assist in the ongoing instructional planning for
the student.

Evaluation includes updating the individualized educational plan by identifying
short-term objectives that have been met and specifying new developmentally se

quenced objectives: This proces§ should occur at least every 3 months and must in-
clude a- final end-year report specifying recommended placement for the following
year.

For children or students transferring outside the school system or to another
school within DoDDS, upon approval of the child's parent, a written report must be for-
warded to the new school: This narrative should include: .

1. Specific description of the child's present- level of functioning tied to the goals
and instructional objectives of the written individualized educational program.

t



2. Comments about materials and methods used successfully to implemAt the
child's instructional program. ' r

,

Termination of
Services

If, after evaluation,, it appears that the youngster no longer needs the preschool
special education program, the teacher should contact the CSC so that a less restric-
tive placement maybe determined.

Special provisions should be Made for a youngster whose sixth.birthday is after
December 31 of the upcoming school year and who may be in need of continual
_special education services. If an appropriate placement for'the following year appears
unavailable, the regional special education coordinator should be contacted.

. H. RESOURCE EDUCATORS' PARTIC)PATION IN
PRESCHOOL SPECIAL EDUCATION PROGRAM

1. Resource educatOrs directly involved in a preschool program for exceptional
children include:

a. Preschool Special Educatidn Teacher

b. Speech and Language Therapist

c. School Counselor

d. School Psychologist

e. Social Worker

f. Health Nurse

g. Physical 'therapist

h. Occupational Therapist

2. Responsibilities common to all resource educators are to:
. .

a. Identify and refer children.

b. Conduct assessment activi to: ,
(1)Determine functional levels in psy omotor, cognitIve, and affective devel-

opment.

(2)Examine individual learning styl
views, and student observatio

12

rough teacher interviewseparent inter-
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. . . ,

(3)Identify and utilize resources found in the home, school, and.community
,environment in meeting needs.of preschool exceptional children.

c. Participate in, the activities of the preschool multidisciplinary team or CSC,
as appropriate.: '-

,

d. Participate in the-development of individualized instructional programs and
peek to prdvide: , , i,,;

t.
(1)A structUrectchild-centered environment which is conducive to diagnos!

4,tic/prescriptive teaching.
If .

. I, ,

(2)lnstruction and experiences geared to individual needs. whith are deter-
mined through Ongoing assessment and evaluation of the udent.

j3)Opportunities for youngsters to receive instruction in the mist appropriate
; learning enivronments.

e. Participate in ongoing progress reports and communicate achievement ofy
students tosarents and school personnel.. _

f. Participate, as appropriate, in routine and annual revievjs of the individu-
alized education program.

,

g. Coordinate with medical personnel for assessment, treatment, consultation,
and parent/child counseling.

h. Determine other services which the child may need, such as further instruc-
,

i. Train and supervise educational assistants (aides), when assigned.

. tion, counseling, or suppOrt activities.

6
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WHAT IS CHILD FIND?

1

Child Find is an assertive educationally directed cam ign to loc to youngsters
in -need of early special iducation. It is an active, ong ing process f identifying.
screening, and, if needbe, assessing handicapped childr 0 so that they r(lay receive a
free, appropriate education:The handicapped Children ought in this activity may be
grouped as unservec(those not currently enrolled in school) an underserved (thos.e
enrolled in school, but not receiving an education /appropriate to their special needs)

/

Child find is an activity required by P.L. 94-142 to locate handicapped children and
youth from birth through age 21. While DoDDS is committed to develdping a Preschool ,
Handicapped Program for children.3-6, the Child Fla] activities (identification, screen-
ing, andtassessment).include theAges 0-21 years.. The chitdrent-ages.Q-3, are identified
for the purpose of assessing and projecting future special eckfcation program needs
within the regions,

16
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WHO IS ROSPONSIBLE FOilCSILD FIND?

wz-4 ..

WASH I NGTON .

Coordinator
REGIONAL
Gpbrdinator

,

(4. ,
I

'ROLE OF SPECIAL EDUCATIOF COORDINATOR, WASrnNGTON

ODS, Washington, will notify all regional special .education coordinators of Child
Find procedures through DoD Instruction 1342.12, ."Educatioi; of Handicapped
Children in the DoD Dependents Schools,"De6ember 17, 19811 Through this instruc-
tion,alltegional coordinators are respOnsible for child-Find in their respective regions.
These results should be reported to the ObS special education coordinator, using the
Child Find reporting documents. *

tr!

ROLE OF REGIONAL SPKIAL EDUCATION COORDINATOR

The regional special education coordinator is respcftible for establishing Child ..
Find procedures throughout his/her, region and assisting principals and others in im-
plementing these special education activities. The regional specia education coor-
dinators' responsibilities include:

1. Assuring that Child Find is an ongoing process..

2. Designating a Oecial ijaeriod with each TeNective regional director for a
massive awareness cam, ,,An.

3. Providing each principal with information on how o conduct an effective, vig-
orous program.

4. Collecting Chilcyind data and reporting it a:ctur ely.

5. Publicizing Child Find by:

Contacting community services within hfs7her region.
'. Providing information to tfie Stars and-Strip s, AFN Radio/TV, FEN Radio/TV,

or any regional information se'rvice.. ;` / .

. Cbfitoacting key personnel at Headquarters Command thrdu,gh vigils or by let-
ter. These might include the Surgeon General-, `haPlain, key medical person-
nel, and individuals irfcharge Of community Or social units (Army Community
Service, Navy Family Community Service, Air' Force Community ervice).

a
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ROLE OF LOCAL SCHOOL ORINC1PAL-?'

Each school prilicipal,`, his/her deSignee. or committee established by the prin-
cipal, will becharged with conduCting Child Find in each school's local community.
The principal must insure that target groups of Child Find are addressed. .

- .

HOW?

By informing the school faculty and parents of stud
school that Child Find aims to locate the underse
education.

is presently enrolled in
d child in need of special

L
By providing a broad informa tion campaign throughout the community to
identify unserved children not enrolled in school. This massive information
program prominently should project the value of early childhobd intervention.

By establishing a committee to conduct Child Find activities including the
development of procedures for receiving and acting Orion referrals.

IDENTIFICATION

CHILD FIND ACTIVITIES'

,

SCREENING ASSESSMENT

'WHAT IS CHILD IDENTIFICATION?

.Child identification begins with a massive public awareness program to inform
the community that handicapped young children are able to make educational gains
which would be lost, or severely delayed. if the.child had' to wait until school age.

Most handicapped children should be identified and referred to. school programs
through Child Find activities.

0

0.
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ACTIVITIES' OR IDENTIFYING YOUNGSTERS:

A ,

Notify schobl-faculty and parents of students presently enrolled of the pur-
pcise of Child Find.

Review present performance of children With kindergarten teachers, nursery
school teachers, etc. ..? = ..*

Discuss a lild Find activities in parent/faculty bulletins and throligh par-
ent/teacher groups:- .../ ..

, 6 ; .

Make posters, and displaythern in schools, onVases, posts, and throughout
communities: Main Exchange,_"Four Seasons," Thrift Shop, Base Hotel, and
commissapj.

4

dor'

Publicize Child Find aokyities through local community publication or media. 7
. Arrange for announcements at chapels.

Provide house-to-house delivery of hand bills by Scouts or other. youth
groups. r
Contact any' local club. dr civic organization for the- purpose of-describing
Child Find: Army Community Service, Navy Family ,ComMunity Service, Air
Force Community Service, and Ombudsmen Council.

ti

-sr
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CHILD FIND DATA SHEET
..

C ,
A data foin should be kept by_ the phone for immediate use when a referral. is

made. It is a fast, easy way of getting initial information on a child. It should include:
< , ,

,,`

0

a. Name of child and address, with name of sponso.

b. Telephone number.

c. Disposition or status of child: determination of -seryed, Unserved, or under- ..
served.

d. Date.
,

e. Designated school responsible for screening.
A

p

1

MacArthur Elementary School
Developmental Center

Referral Form
*

Name Birthdate

Referred by
%.\

Nature of Problem:

I

Ok

1
Date of Referral

k

Pertinent Medical Information.

1PZI

School Child Currently Attends

Teacher

Major Language

. Parents Name

Address for bus transportation

Duty Phone Home Phone

Deros Date-
ti

20
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Sample Child.Find Annotincefnents

191 A 14 C 21, 1st, 1 10 0 SUBIC 5A Y NE515

ouneorl the u
PACE

--; ":: 11 - :". de" :-..*,". ... 9........,

.

DoD schools conducksurvey
of special education needs

311e Detsartment of Defense Schools osstem conductuna surety of
all children. ages 3-21. spinal eductuNnal needs.

Special education is a general term which includes a wide range 'of
specific learning epsabilTes euch at mental retardatton. entotional
maladjustment. hearing and special Impatrnient, as well as casual and
other phystcal handicaps

The curses is a prehminars step in helping tdentifs the need. of all
children. including the handicapped. in the community

If )ou Amok of a handicapped person ha-teem ire ages oft and 21.
please call the Kalasaan FlementarY Heineman School at 2-323h 2951/
3311 between noon and 3 p m sin April 2 through 4. or fill out the
stints form pros ideal below and drop it at the school office

Name of Handicapped Indwdual Aire

Educational Handicap
ay.

Name ofSpolkor Phone liumbert e)

i9

1

e

os.

Name of Handicapped Individ I Age

Educational -Handicap

Name,of Sponsor

Duty Phone No./Home Phone No.
.

. 21 . 26
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DEVELOP 1\ 1 ENT

6:11K
STUTTGART ELEMIJR. HIGH SCHOOL

ROBINSON BARRACKS
TEL: SM (2/21)76,044

SCREENING DATES FOR 1980:

JAN 21 MON
`JAN.213 WED
JAN 25 FRI

APR 21 MON
APR 23 WED
APR 25 FRI

FEB 2p WED
FEB 22 FRI

SCREENING FO k PRE-SCHOOL HANDICAPPED PROGRAM
(CURRg-NTLY ERATION.) AS WELL AS FOR OTHER'

" CATEGORIES 'OF MILD MODERATE SEVERE AND MULTIPLE
. HANDICAPS IN AGE CATEGORIES FROM 3-18 WILL BE
CONDUCTED.

Sample Child Find.
Announcements

pTIP'y
f.

(0°

&ability/luny MUSCULAR

DO YOU KNOW OF A HANDICAPPED PERSON BETWEEN THE AGES OF 3-21?

SPEECH

If so. Please have their sponsor or relative assist in a survey by calling
Kalayaan School at

23236 or 22951 or 23311

From 1200-1300

WEDNESDAY THURSDAY FRIDAY

April 2 April 3 April 4

or by filling ii the back of this sheet and dropping it at the

Kalayaan Elementary School,Office

Cerebralpal LANGUAGE
DISORDERS

".6

J

met0'
getaia'

s.

22
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IDENTIFICATION

I

SCREENING ASSESSMENT

Screening is a quick, informal, information gathering period to determine if a child
has special needs and/or to confirm the need for further assessment. It is not designed
to be an in-depth identification of strengths and weaknesses in a child.

All identified 'children will be reported to local elementary schools where qualified
staff will conduct'screening activities.

Elementary schools in a "metro area," or near a school with a preschool program,
may refer those identified to the preschool multidisciplinary team for screening and/or
' ssessment. If a preschool resource is not nearby, then the Case Study Committee of
the local elementary school will determine if that child has special educational needs.

.

23 .
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WHAT AREAS ARE INCLUDED IN SCREENING? s.

Results from the screening prodess and the developmental history from parents
and pediatricians should provide a profile in the following areas:

SOCIAL/SELF-HELP

WHO MAY HELP WITH SCREENING?

Preschool Special Education Teacher

Members of Preschool Multidisciplinary Team or Case Study Committee

°
School- Nurse

Speech Therapist

Psychologist
P

Social Workers

School Administrator

Parapifessional Aides

-High School Students
ie

Juni Or High School Students

-24
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.- - - ....../.., i

nAt.require a "screening day." To assure that the Child Fend procedures (i entificabon,
screening, and assessment) are ongoing; several regions set aside a specific time

,-,

sc

,

time.

each week/month when staff is available to screen, assess, and/or evaluate students. ,

Depending upon the referral the severity of the handicapping condition, the
screening process may be eliminated and a complete assessment conducted at that

p

,

.

25 30 .
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:

HOW DO YOU PLAN YOUR SCREENING TIME?

Preschool screening should not exceed one a&I one-half hours to assure test
results are valid and_ reliable. The average 4-year-old can attend to directed activities
for one-half tp three-fourths of an hour. Screening results should give a balanced pid-
ture of the child's strengths and weaknesses in different learning and social areas. A
parent questionnaire should be'part of the screening and, include a medical history,
family ,physical growth and language milestones, social behavior, self-help
skills, and preschool experiences.

SAMPLE SCREENING SCHEDULE*.

5 MINUTES 30-45 MINUTES 30 MINUTES.' ' 10 MINUTES ((DIAL
. .

"HELLO" SCREENING TASKS OBSEFOATION OF CHILD'S FINAL 1- 1/4

- PLAY, INTERACTION WITH QUESTIONS
OTHER CHILDREN AND

WARM -UP' AUDIOMETRIC - ADULTS TO

BATHROOM VISUAL - - SNACK TIME AND 1 -'/2/ .

2

PARENT INTERVIEW HOURS

. .

SCHOOL REGISTRATION
PROCEDURES

"GOOD-BYE'
,

- . INDICATIONS OF RESULTS
OF SCREENING DATA

IP

ADAPTEb FROM PROJECT MAINE STREAM OUTREACH PROGRAM

ludes onl a few children,at a time and `d e



IDENTIFICATION ASSESSMENT

The Federal Register (December 30, 1976) defined assessment as the "...pro-
cedures used to determine whether a child is handicapped and the nature and extent
of the special education .and related services the child needs. The -term means pro-
cedures used selectively with an individual child and do not include basic tests ad-
ministered to or procedures usdd with all children in a school, grade, or class."

AGE
LEVEL DEVELOPMENTAL AREAS

5

4

2

1

.

.

, .

a
.

.

.

. '

I

LANGUAGE MOTOR r' SELF-it COGNITIVE' SOCIAL/
HELP EMOTIONAL

The purpose of assessment is to get an accurate and complete picture of a ghild's
performance and functional level in major developmental areas. Through assessment,

pee#4e-stfeReit-hs-atid-weairriesset-arel,in
. fective educational program may be deVeloped. To be accurate, multiple techniques

and.devices should be used. Also, it is important that the child is in a comfortable and
natural environment for assessment activities. For some children, this may be at
home.

Specialized, assessment tools include forrhal, as well as informal devices. Norm
referenced tests are formal, and compare a Child's performance with other children of
t e same chronological age. These tests generally present a limited number of items,
a d may or may not be developmentally sequenced.

26 31



Anothef formal device, criterion-referenced tests, compare the performance of in-
dividual children againsta set of standards relating to specific tasks. These standards
are generally in developmental order and measure the child's furtctional level. This
enables the egaminer to compare the child's skill development from one point in time
to another. They are useful tests in developing appropriate short-term objectives within
a long-range developmental goal. Often publishers include follow-up curriculum ideas
once the functional levels have been determined (Learning Accomplishment Profile,
Portage Project Checklist). I
OBSERVATION:

Classroom observations, an integral part of the assessment process, can verify
formal assessment results. Informal observation provides an opportune time to learn
about unique developmental skills and needs of a child, especially in social and emo-
tional areas. Observation should occur both in the classroom and home environment.
In this way the child cap be seen globally:

With peer group

Within family unit

In a structured setting

In an open setting

CHECK YOURSELF BEFORE ASSESSING:

Are materials appropriate for the child? ;

Is he/she comfortable (e.g., chair the right size)?

Is he/she alert?

Does he/she understand the directions?

Does he/she need a "potty" break?

Are you watching for signs that heteris getting tired?

252
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AFTER THE IAIITIACASSESSMENT:,
,

"Pin-Point" strengths arid weaknesses of the child.
1 4

.

1

t

Meet with other preschool multidisciplinary team members and parts to
-share findings.

. ',

Identify long-terni goals.
. ..

Break tasks doWn. and determine short -term objectives.

Remember! Assessment is an ongoing process. 15,identifies what skills the child has
mastered what skills the child is currently learning, and, in fact, whether the child is
acquiring new skills. Keep file assessment ongoing!!
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SCREENING AND ASSESSMENT TOOLS
P.

The following are names and descriptions of instruments commonly used in pre-
school screening and assessment programs. Prices are approximate. Most in-
struments are available "on approval from the publisher. A more extensive "Early
Childhood Assessment List- is available from the Northeast Regional Resources
Center. 168 Bank Street. Hightstown, New Jersey, 08520, and in the btolc "Preschool.
Test Descriptions." Wayne Johnson, Charles C. Thomas Publishing Co. All summaries
noted with an asterisk (*) were adapted from "A First Look Fittpleci 4telaine Stream

e.

Outreach Program.

These devices are coded as follows:

S = Sbreening
A = Assessment .

.v

(S,A) AAMD Adaptive Behavior Scale

Publisher: American Association On Mental Deficiency
5101 Wisconsin Avenue
Washington. D.C. 20016

O

Age range: Adult Price: $7.00 Matual
3

$1.00 Test Booklet ,
T.Dis,test for the profoundly to mildly handicapped child may be used .for assess-

mentend individual program planning and evaluation. The test has two,parts: Part 1 is
a checklist of sequential developmental areas, including such areas as physicat
development, economic activity, language development, numbers ancttime.,etc. Items
in Part 2 -are rated according to frequency of occurrence in antisocial behaviofs, in-
cluding rebellion and self-abuse.

* (5) BC Inventory (N. Adair, G. Glesch)

Publisher: Research Concepts .-
1368 East Airport Road
Muskegon, Michigan, 48b54 1965

Age range: 3-1/2 to 6-112 yes. Price: $5.90 (50 copieg)

The test,used is designed to determine kindergarten and school readiness. It con-
sists of human figure drawing. conceptual information, arithmetic comprehension,
auditory sequential memory, and eye-hand coordination tasks. The raw scores eaQrd

re,:cernvertetirtto-erreactiness-ege7Ner4448-444retigli-ege-5-afevrovidefi---

*(A) BRIGANCErm Diagnostic Inventory of Early Development (A. Brigance)

(.

,a

Publisher:"Curriculum Associates, Ina.
North Billerica, Massachusetts 01862 01978

Age range: 0 to 7 years +Price: $49.95 (includes 10 recordbooks),

30

'35



The inventory determines developmental levels, maps performance records, and
assists developing objectives. Skills assessed are: Psychomotor (including pre-
ambulatory, gross Motor, and fine motor), self-help skills, communication skills (Pre-
speech, speech, and languade),,gendal knowledge and comprehension, reading skills,
-and. nath Skills. Record book presents skills in sequence, aiding task analysis. For ex-
ample, all walking skills' are together: Group record books are also available.
The BRIGANGET'4is currently b ing Used in seven of the DoDDSpresdhool programs.'

.

*(S) Clifford W. Beers developmenta Pieschool.Level Infant Level Down-
Ward Extension (Experimental)

7-

Publisher: Offtreach Pcoject, New'Haven Preschool rogram, the Calentano
.77

School 6 ,

400 Gentler Street,
New Haven, Connecticut, 06511 '1974.*

Age range: Preschool edition 3 -112 to 5:1/2 years
.

Infant level 1 month to 3-112 years'

Price: $5.90

The preschool edition is A 20-30 minute individual test to estimate developmental
levels in such area as language and cognition, visual-motortoncept, visual discrim-
ination, gross motor, and number and digit span awareness. General norms are pro
vided. The infant editionis available for pilot use. The tool is inexpensive and requires
no special equipment..

-

*(S) Comprehensive ldentificatioli Process - CIP (F Aetirbrh)

Publisher: Scholastic Testing SerVice
- . Bensenville, lllinojs, 6011)6 1975

Age range: 2-1q to 5-1/2 years , /
Price: $54.50

This preschbol screening system was developed to identify every child i com-
munity Who is eli ible for a special preschool program or-needS Some kind of edical
attention or ther py, to function. at full potentialin school. It includes,speech and ex-
-pcessive langua , cognitive-verbal, fine., motor, gross motor, .and. socio-Ofective
`development. The are sugejostions for the screening of hearing and vision. Different
tasks are given,-beg inning-at each 6-morah age interval. There are beidelines for obser-
ving children's behavior. A parent interview form is included. A lightweight kit with
forms and materials is provided, and other additional props are necessary.

*(S) Denver DevelopinentalScreening Test (1A/: K. Frankenburg, 3, Dodds)

Publisher: LADOCA Project and Publishing Foundation
East Slat Avenue and Lincoln
Denver, Cororado, 80216 1970

Age range: 2 weeks to 6 ylars

Price:, j $10.50

A 41
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The test has been widely u ed in screening for serious developmental delays. It
evaluates four aspectS: Gross otor, fine motor-adaptive, language, and personal-

) spcial. The test should be giv by trained people who have experience in child devel-
oiment. A training package and film are available. A kit with materials is included.

S,A) Developmental Profile (G. Alpern, T. Boll)

Publisher: Psychological Development Publications
7150 Lakeside Drive
Indianapolis, Indiana, 46278 1972

Age range: Birth to pre-adolescence Price: $10.00 .

The profile is intended to provide information which leads to separate physical,
self-help, social, academic; and communication "ages" for each child. It relies on prior
acquaintancwith thechildand 0::)nsists of questions about the child which the parerit
or 0,ild worker answers. Information can be checked by otverving the child. Norms
havFbeen standardized, but there are only a few items at each age interval.

*(S,A) Early Childhqod Assessment A Criterion Referenced Screening Device STRAT-
EGIES (R. Wendt) /

Publisher: Comparative Educational Service, Agency 13
Waupun, Wisconsin, 53963 (Title III Project) 1975

Age `range: 3 to 6 years Price: $8.00

This unique test helps bridge the gap between initial' screening, classrodm man-
agement, and curriculum planning. Covering auditory, visual, motor and verbal skills, it .

is developmental and sequential, but includes no age guidelines or norms. The model
includes a.curriculuatguide. Training by the developers can be arranged for examiners.

*(S) Goodenough-Harris Draikv-A-Man (F. Goodenough, D. Harris)

Publisher: Harcourt, Brace, Jovanovich, Inc.
Test Department
757 3rp Avenue
New York, N.Y., 10017 1963

Age range: 3 to 15 years Price: $6'.25

Draw-A-Man is a nonverbal test of cognitive and fine motor abilities. Separate
norms for boys and girls, ages 3-15, include standard sores and percentile ranks, etc.
The child is asked to draw a man, woman, and himse*. Guidelines fos scoring are in-
cluded. The test should not be used as a sinble device Tor skill identification7, .

.*(A) Illinois Test orPsycholinguistic AbilitiesITPA Kire, J. Carry, W. Fire)

Publisher: Uniyersity of Illinois Press
Urbana, Illinois 61801

Publishers say the ITPA identifies Communication abilities and disabilities in
order to help teache4 plan remedial activities. Subtests are aimed at auditory -vocal
a1ui visual-motor communication channels and attempt to analyze reception, organiza-
tion, and expression at the highly organized representational and less voluntary auto-
matic levels. The ITPA includes tests on closure, sequential memory, and sound blend-
ing. Formal.training is required to administer the ITPA.

32



'(A) Learning Accomplishme9nt Profile - LAP
L'onard, P. -O'Connor) 1
Early Learning Accomplishment Profile -

ford)

0

(A. qanford. D. Bailey, W. Johnson, J.

E-LAP (E. Glover. 3. Preminger, A. San-

Publisher: Kaplan PreSs
600 Jonestown Road
Winston-Salen, North Carolina, 27103

Age rangei LAP - 1 month to 6 years (strongest on 3- to 6-year range)
E-LAP - Birth - 36 months

Price: $4.50/LAP and manual,.$4.50/E-LAP

LAP Ives sequential lask-leVel objectives at the developmental age at whiCh the
skill appe rs. It has been uhed successfully in preschool programs for children and in-
fants -with pecial needs and consists of gross motor, fine motor, self-help, social,
language, a \d cognitive areas. Suggestions for curriculum follow-through are,provided
in both editions. MO:AP and E-LAP may be adapted for purposes of assessing some
skills in The severely and profoundly handicapped.

*(S) McCarthy Scales of Children's Abilities (D. McCarthy)

Publisher: Psychological Corporation
30B E. 45th Street .

New York,'-N.Y., 10017

'Age range: 2-1/2 to 8-1/2 years Price: $59.00

Thistool measures children's intellectual level, strengths, and weaknesses. The
scales consist of 18 subtests that make up 6 scales: Verbal, perceptual-performance. I
quantitative, memory, motor, and general cognitive. Reliability and validity data are
available.

'(S) McCarthy Screening Test (D. McCarthy)

Publisher:, Psychological Corporation
30B E. 45th Street
New York, N.Y., 10017

Age range: 4-1/2 to 6 years Price: $27.50 -

Condensed from the McCarthy Scales of Children's Abilities, this screening tool is
designed to identify children who will need special educational assistance. The six
subtests are right-left orientation, verbal memory, draw-a-design, numerical memory,
conceptual grouping, and leg coordination. The publisher states that the test presents
normative information based on the standardization of the McCarthy Scales on "nor-
mar: children.

*(S,A) Peabody Picture Vocabulary Test (L.Dunn)

Publisher: American Guidance Service,
Publisher's building
Circle" Pines, Minnesota, 55014 1965

4'-,

Age range: 2-1/2 to 18 years

11 33

Price: $14.00 regular
-$19.50 special
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This test was designed to provide an estimate of a child's receptive vocabulary
through-nonverbal interpretation Of a series of pictures. It requireS some special train-
ing to administer. For the purpose of data analysis, raw scores are converted into na-
tional percentile ranks. Some testers report that certain vocabulary words are regional,
or not current, and may require adaptation. Other devices are recommended for
measuring receptive language skills.

"(A) Portage Guide to Early Education (S. Blume. . Shearer, A. Frohman, and J.
Hilliard)

Publisher: Cooperative Education Service Agency #12
Portage Project ,

Box 564
P9rtag4vvisconsin 53901 Revised, \` 1976

Age range: Birth to 5 years Price: $32.00 (manual, checklists, cards)

These materials are useful in educational planning for children whose develop-
mental ages range from birth to 5 years. They were designed in a home-based project,
but can be used in any type program. The Developmental Checklist is colorcoded, and
the skill sequence corresponds to specific activities in the Activity Card File.

"(S) Preschool Inventory (B. Caldwell)

Publisher: Educational Test Service
I-- Box 2814 #

Princeton, N.J., 08540

Age range: 3 to 6 years \ Price: $3.06 specimen Set

This screening tool is designed for individual use and measures areas considered
vital to school success: Basic information and vocabulary; number concepts*, concepts
of size, shape, motion, colOr, time, and classification; visual-motor performance;
following instructions; and personal-soial ability A few simple props are necessary.
Standardized test norms-are included.

"(S) Slosson Intelligence Test - SIT .

Publisher: Slosson Educationa*Publications\ 140 Pine Street
East Aurora, New York, 14052

Age range: 4 years and over
(can be used .with younger children) Price: $7.00

This is a widely used diagnostic test of mental ability with heavy em'phasi'S on ver-
bal ability. It may be used on infants. and children under 4 with less validity. The early
childhood items are adapted from the Gesell Development Schedules. The SIT may be
used as a quick screening device, but shopld not be relied on as the sole factor in im-
portant placement decisions.

"(A) Vineland S6cial Maturity Scale (Edgar A. Doll, Ph.D.)

Publisher: American Guidance Service, Inc.
Publishers' Building
Circle Pines, Minnesota 55014

. Age range: 3 months-adulthood

34' 3 rj

Price: $7.00
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The Vineland is a questiOnnaire,that consists of detailed performance outline to
.

measure skills in social respbnsibility or personal independencg. Thi& test is useful in
determining certain functional levels of the severely and profoundly handicapped and
is answered by a person who is primarily'responsibk for the child.

(A) Vulpe Assessment Battery (S. Vulpe)

Publisher National Institute On Mental Retardation
Toronto, Ontario, Canada M3J HP3
Revised 1979

Age range: Birth To 6 Years.

Price: $17.00.

This is 4arie of the more effective assessment evices for'the severely and pro-
foundly handicapped Child and includes a performan e analysis, as well as program
planning techniques.. The interactive procedure'issdesig eft todetermine the functional
level of the child in specific developmental areas inclu ing "splinter" areas which are
often excluded in other preschool assessment devices. The fellowing areas ittic
assessed: Basic senses, and functions, gross motor, fine motor, language (receptive
and expressive), cognitive, processes and. specific concepts, organizational behaviors,
anti activities of daily living. An assessment of the child's environment also is con-
ducted, whicb includes identifying characteristics of his/her basic living environment,
the appropriateness of treducational setting, and the knowledgeand personal feel-
ings of adequaby of the c egiver. * , .

,

(S) Yellow Brick 'Road (Christine Kallstrom) -

Publisher: Teaching Resouitei
50 Pond Park Road- Hingham, Maryland 02043

Age range: 2-6 Years'

Price: . $42.95 ,

This game-like vproach to screening children includes four areas: Gross and fine
motor, visual, auditor] and language. The "Wizard of OZ" theme carried throughout the
batterieS encourages participatiort by the children. Highest correlations (.80) were
found with the Illinois Test of Psycholingutstic Abilities (ITPA) and the Metropolitan
Readiness Test (A4RT). Normative scores are provided.
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BRIGAWCP" DIAGNOSTIC INVENTOR OF EARLY DEVELOPMENT *

A. PRE-AMBULATORY MoTOR.SKILLS AND BEHAVIOR'
16-9 Sitting :Position:

*4.1 'Head sags forward 3 'Steadies head a' 6 9 Leans forward from

''' 2 "Head set forward but does not hold sitting position and

- with some control it erect, re-erects

but also with some 4 Hobos head erect 10 Sits with

bobb(ng and steady trals,

r - ° h Si,. suppirted.

20-3

Sits brief', leaning
forward on hands

7 Sits briefly with
hands Ire), to
manipulate

8 Sits erect SIdon
supported for five
minutes

eS`(94.

Notes 04 119 t"s
Developmental Age 0.1

001°040931%
0

Standing Position:
1 'No support 641t46 Nri"

Sion of weigh* h
3 *Supports ^ d\1°:6141%
2 'Supports small frac

1!.**404
.en Impinged

half ro full weight

$P.14%A 0041%

00°'
ants' Age

Stands holding on to an
objecj for support
Pulls to standing
position
Stands unsupported
for five seconds
Lifts foot when
hand is held

12 Walks with both
hands held

13 Walks sideways
holding on to
furniture

14 Walks with One
hand held,

"15 Walks forwar.d
holding on to
furniture

16, Walks alone''

0.000..0 PMOM 0.4 01 10 1.4 08 0.000..1 000 000 3 vi km'otoq I

B. GROSS MOTOR SKILLS AND BEHAVIORS
27-9 Standing:

1 'Stands with broad stariae
2. ,stands with`normal stance

a '' 3 Stands on one foot with
one hand held by
another person

r Slam:goon either tot
witttone nand held

5 'Squats to pick up
objec't from floor
and then re-erects

Developmental Age
Notes

6 Stands with heed
together

"17 Stu -..is on tiptoes
momentarily

" & Bends at waist ,

e'o pick up object
from floor

9 Attempts to stand on
orm foot with no help

0 }0

)0- Visaing;
' 0,'Walks with broad stance

2. "Walks with knees slightly
bent and Shoulders
!tightly hunched.

3 'Walks holding hands
ou(ior balance rather
Mail at side

4 Walks with hadds
swinging at side

5 Walks sideways
Devatopmental A'
Notes.

''' 6 Walks well and
rarely falls

7 Walks fist
8 Walks steep',

5 cm bv
with-

Of Stzads on one too' 15 Stands on either foot
momentarily for ten seconds
Stands on either foot "16 Stands on one foot
momentarily momentarill
Stands okone foot eyes ctn.
for 'ive seconds 17 Sta'
Stands on either
loot for live seconds
Stands on one foot
for ten seconds

est'co .110,..

041(si0000003

34.5

..rniture
low -0Uch

.4 in and out
of an aJult chair

5 ;gins up stairs, with
one hand held

6 Walks down stairs
with one hagd held

7 YValks alone up stairs
nolding rail.

f 8 Walks alone down stairs
holding rail

9 Walks up stairs
alternating feet
with one hand held

-des
.iptoes a

de Of 2 m
.falks on straight
line

',15 Walks circular 25 mm line

Walks down stairs
arternating feet
with one hand held

1\ Climbs ladder of low'
play equipment

12 Walks up stiffs.
alternating feet while
holding rail

'013 Walks down stairs
alternating feet while
holding rail

16 Walks forward on line
heel and toe a distance
of 2 m

17 Walks scistor steer
3across 25 mmfwide line

a distance pf 2 m
Walks backward toe to
heel six steps

19 Willis uackward toe to
heel a distance of 2 m

Oat

14 Walks up stairs carrying
objeclJn one hand
withtut holding jail

15 Walks down stairs
carrying oblec, wiriout
holding -ail

'41. Walks up and down
stairs carrying Objects
in both hands

,DevelOemental Age ' r .

Note& f

'Reproduced by permission from the BRIGANCEM Diagnostic Inventory of Early DeOelopment 1978, CurriCulum Associates, Inc .`

North Billerica, Massachusetts 01862.

36

41

.1



r
r

D
E

N
V

E
R

 D
E

V
E

LO
P

M
E

N
T

A
L S

C
R

E
E

N
IN

G
 T

E
S

T

S
T

C
,=

.S
T

O
M

A
C

H
P

E
R

C
E

N
T

 O
F

 C
H

ILD
R

E
N

 P
A

S
S

IN
G

30
10

S
IT

- S
IT

T
IN

G
m

.
by m

art ... IS
73

h.*. K
w

 ...
sa. bed el fon.

D
ale

N
om

e

B
atlidateg

H
C

441. N
o $

I
v
.

P
E

R
S

O
N

A
L - S

O
C

IA
L

,
F

IN
E

 M
O

T
O

R
-A

D
A

P
T

IV
E

LA
N

G
U

A
G

E
,

G
R

O
S

S
 M

O
T

O
R

w
oos -

3A
U

1Y
C

P
0/010W

 3N
II

ornoN
vi

voiow
 nolo'?

(1),

0



DENVER DEVELOPMENTAL SCREENING TEST

1. Try to get child to smile by smiling, talking or waving to him. Do not touch him.
2. When child is playing'with toy,'pull it away from him. Pass if he resists.
3. Child does not have to be able to tie shoes or button in the back.
4. Move yarn slowly in an arc from one side to theother, about 6" above child'

,Pass if eyes follow 90' to midline. (Past midline; 1800)
5.' Pass if child raps rattle when it is touched to the backs or 4
6. Pass if child conti,nues to look where yarn disappeared or '

should be dropped quickly from sight from tester's
7. Pass if child picks up raisin with any part

- 8. Pass-if child picks up raisin-Vitt. the
approach.'

9. Pass any en-
elosed Form.
Fail continuous
round motions.

10. Which line is longer?
(Not bigger.) Turn
paper upside down and
repeat. (3/3 or 5/6)

11. Pa6 any
crossing
lines.

. Yaim

r using an over hand

12. Have child copy
first. If failed,
demonstrate

When giving items 9, 11 and 12 do not name the forms. Do not demonstrate 9 and 11.

r 13. When scoring, each pair (2 arms, 2. legs, etc.) counts as one part.
14. Point to picture and, have child name it. (No credit is given for sounds only.)

15. Tell child to: Give block to Mommie; put bock or table; put block on floor% Pass 2 of 3.
(Do not help child by pointing:, moving head or eyes.)

16. Ask child: What do you do when you are cold? ..hungry? ..tired? Pass 2 o f 3.
17.. Tell child to: Put block on table; under table; in front of chair, behind chair.

. Pass 3 of 4. (Do not help child by'pointing, moving head or eyes.) .

18.._Ask-Child: If fire is hot, ice is ?; Mother is a woman, Dad is a ?; a horn is big, a
,mouse is ?. Pass 2 of 3.

19; Ask child: What is a %all/ ..desk? ...house?...banana? ..curtain? ..ceiling?
..hedge? ..pavement?, Pass'if defined in terms of use, 'shape, what it is made ofor general
category (such as banana is fruit, not just yellow). Pass-6 Of 9.

20. Ask child: What is a-spoon made of? ..a shoe made of? ..a door made bf? (No other object12
may be substitpted.) Pass 3 of 3.

,

, 21. When placed on stomach; child lifts chest off table with support of fgrearme and/or hands.
22,. When childison back, grasp his hands and pull him to sitting. Pass if headdoes not hang back.','
23. Child may use wall or rail only, not pei-son. May not crawl. 7

24. Child mr* throball overhand 3 feet to within arm's reach of tester.
25. Child must perform standing broad jump over width of test, sheet. (8-1/2 inches)
26. Tell child to walk forward, aidOCCZIDCOOpop-Or heel within 1 inch of toe.

Tester may demonstrate. Child-must galk 4 consecutive steps, 2 out of 3 trials.
27. Bounce ball to child whoshould stand 3 feet away from tester. Child must catch ball with

hands, not arms, 2 out of 3 trials.
.Tell child to walk backward, 4,..4,....d2730z30C)Cle toe within 1 inch of heel.
-Tester may'demonstrate. Child must walk 4 consecutive steps, 2 out of 3 trials.

f
.

BATE AND BEHAVIORAL OBSERVATICVS (how child feels at time of test, relation to tester, attention
span, verbal behavior, self-confidence, etc,):

44



LEARNING ACCOMPLISHMENT PROFILE

-45-

LANGUAGE DEVELOFMENT\(Cont.)

LAP - Sanford

'.Ure M. or A .
(Dev.)

Assessmen
Date

Date of ments CriLeria ma eria s,

Achiever5ritiproblems etc.

13 Talks to self in long mom-
logue Mostly concerned with
the present, iiiclUding make-

believe activities

.

36-48

I

1

I

rdadinOanY"

,

,.

91,13, 6
. .

Relates experiences,
,

describes activities
tniiiister

ding

36-48 mos.

.

"Ile

'

onlY:vs
a..t_rn nual

r th6ro.
ja.heith acco

eh ly tkiit to =t. 1
mpantes

s.

7

..sixtkAPLE:
--

us9is inbst fregnetly Von UnderS°11-
itl-youl-that, al'do, a
not the4-2

,

,

.

4"

.

.

9, 3 Can dive sensible answer to
"Why do we have stoves?" etc.36-48 mos.

A

9 Can name what he'has drawn
after sar4bblizwg 36 mos. .

,

9
.

,using

,

Carries out four-step cowman 4,

prepositions :
L

-48 mos.

Articulates, not in infantile
Style' 54 mos

.
.

. .

.

.

.

.

.

,

4
9

,.

9

.
. , . .

Define four words in terms of
use of , 54 mos.

.

13 Gives he address.. . 48-60 mos. . .
..'

._ .a. ..
A

45
4

Mari - for ne3ative demonstration of-skill

46



PORTAGE GUIDE TO EARLY EDUCATION cognitive

Behavior
Entry

Behavior
Date

Achieved Comments

0 1 I Removes cloth from face: that obscures vision 4

2 Looks for object that has been removed from direct line of vision / /

3 Removes objkstirom open container by reaching into container

4 Places object in container in imitation . . / /

/

/ ti

5 Places object in container on verbal command

6 Shakes a sound making toy on a string .

7 Puts 3 objects into a container, empties container I

8' Transfers object from one hand to the other to pick up another object

9 'Drops and picks up toy %

rending-7

leS th./.°

and
10 Finds object hidden under container'_ . hlv

1'691"

..---1

11 Pushes 3 blocks train style atter ttl°rNig"a .

12 ter CsnWRemoves ci Which aCC°111P7
MI-66S w

/ , ./

13 'Place.. s Attlii..P1.,e manethe rn- . , 4' /

14 Perfor ending . / /

1 2 15
underSt

Individ 1..: . .. objects from container ' I/ 1
16 Points to one body part .. /

/ / I
-

17 Stacks 3 blocks on request

18
(

Matches like objects / ;°/ '
19

.
Scribbles ,

. . /,,

20 Points to self when asked "Wpere's (name)9", - / i
. 21 Places 5 round pegs in pegboard on request ,, ii / / . .

22 Matches objects with picture of same object , 4 :/ /
. .

23 .Points to named picture S. / /
, ,,

24 'Turns rages of book 2.3 at a time to find named picture /

2 3 25 Finds specific book on request / /

26 Completes 3 piece formboard . / *.

27 Names 4 common pictures
.

O 47
,

_ .. t
Reprinted from the Portage Guide to Early Education, S. Blume, M. Shearer, A. Frohman, and J. Hilliard with permisVn otCooperative Educatidnal.
Service Agency_1411-Rortage, Wisconsin, @ 1976.



OBSERVATION OF CHILDREN'S BEHAVIOR AND PLAY SKILLS
DURING PRE-KINDERGARTEN SCREENING (FOR 4- AND 5- YEAR-OLDS)

Child's Name Screening Date
List of Materials in Play Area:

Number of minutes child is in the play area.

Directicins: Check appropriate child behaviors.
Double check 'those most frequently observed.

( ) Evaldate or refer. (?) Questionable. check further in program. + )0.k
-

Any mibus ( ) or a majority of question marks.( ?) may indicate need for a follow-up
evaluation. Ask parent ifobserved behavior.was typical of the child.

I. - SOCIAL BEHAVIOR

A. Type of Play

( ) 1. Refused to .leave parent or enter play area.
( ? ) 2. Observed others, but did not participate.
( ? ) 3. Engaged in solitary play only. .

(+ ) 4. Played near other children with similar materials..but minimal interac-
,tion. ,

) 5: Played with others in common activity.

B. eInteractionwith Others .
ea'

() .1. Constarilly ih physical cOpflict with another child over a toy or area.
(24) 2. Was extremely pa sive anA, let others take things from him or her.

( ? ) X. Bossed other chit en and demanded own way. but, took turns aftdr
, adult intervened.

y 4. Did not interact ith other children.
( ? ) 5. Played'only with iblings or much younger children, (Circle which.)
( ±), 6. Was able to share and take turns with little or no prompting from

adults. .

) 7. Organized Others in cooperative play.

Nr C. General Approadh

() 1, Extremely negative, would not participate.
() 2. Aggressive and destructive.

? ) 3. :rimid:*Played mechanically, anxious for parept to return.
(+) 4. Stood with parent briefly or came to play area quickly, enjoyed playing.

showed parent what she/he did:

Deyeloped - May 1977 by: DI Juster/F. 'Hale
Project Maine Stream Outreach Program
Maine School Administrative Dietricf 51
Cumberland Center, Maine 04021 SAMPLE



013SFIVATION. OF CHILDREN'S BEHAVIOR AND PLAY SKILLS
. DURING PRE-KINDERGARTEN SCREENING (FOR 4- and 5-YEAR-OLDS)

; II. PLAY SKILLS

A. ActrvitiSelection,(Briefly note what child did)

() 1. Used no materials.
( ?) g. Played only with object brought from home.
( + ) 3. Large motor equipment.
(+) 4. Puzzles and manipulative toys.
( + ). 5. Housekeeping corner.
(+) B. Bricks and trucks.
(+) 7. Others that you have planned - list:

B. Play Style

()()
(+)

1. Threw or broke toys; '
,

.

2. Was extremely passive and let others take things from him or her.
3. Selected desk ctivity, knew how to use materials appropriately with

little assistance.

C. Attention Span (Indicate type of toy or activity.)
1.

i. ^) 1. Used no materials.
( ) 2.. Irtipulsive and distractible; tried many things and stayed with nothing

for more than a minute or two., ( ? ) 3. Selected one activity; persevered or repeated use without expansion
(e. ., rolled truck back and forth foe most al period).

(+) 4. S ed several activities, but did not complete any unless adult inter-
vened.

(+) 5. Overwhelmed by choices at first, but finally settled on one or math ac 4-c
.tivites for at lease 5 minutes.

(4-) 6. Stayed with and completed each activity selected

D. Language

() 1. No language.
() 2. Used single words only.
() 3. Unintelligible speech.
( ?) 4. Mumbled inaudibly.
(2) 5.' Shouted all commands.
(4-) Usedlanguage to describe activities and to communicate with adults

. and/or children. .

NOTES:

t.7

a

42'

SAMPLE.
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MacArthur Elementary School ft

REFERRING TEACHER CHECKLIST

Child's Name
Date of. Birth .' Age f

Referring Teacher Date -

X Indicated Ability to Perform Task

1. Says first name .

Saysfirst and4.1ast name
Recognizes written name .,.

Answers to name when called
2. Knows his sex

Knows colors, shapes
3. Knows body parts,(tiead, harids, arms, knees, elbows, legs,, feet, eyes,*,

ears, nose, mouth, hair) - , -

Can point .to when named
Any others?

\--4'4. _ Puzzles - how many pieces?- 0

_ Knob puzzles
_ Regular , .

.

5. ___ .Counting - how far can he count by rote?. -

._:_ What numbers does he recognize in /out of sequence?
.6. _ Sings simple songs (Happy`Birthday, etc.) >Q , ',,S.

-

,..._ Speaks' in simple sentences -- how many words?
1-2 words . , 4-6 words

,..
-

; --, 2- 4,words :. k mor than 6 words
;ig-'- '' . ', Follows sir ti (Example: Give me the block) ' ' -

0,,,,s ;$ 0-,,,, :,-, - * Show me your shoes)
,e-1

. 4 - Point to your eyes)
' 'M.-

0.4, -
__:. 'Recogritzes, st cbmmon objects (ball, truck, etc.),

11. -* Can share; to tur s. ,
12. ' Can Work/Pldji' ind' 8dently.= ot ,

Requites constant upervisipn.''
i3. .Relates experience* ye:15411V; ,

_ Is speech understandable? , -:. ;i: ..
14. Can child identify colocs,?,- ;.,.

red yellow -4151u.4-kkv.. orange_ yellow _ green

purple brown P .
- blab pink gray wbite

rti - match :- - e

n - names . 3 , , . .. ,
.

.s
15. ,-, Has attention span of _____. minutes, ( , sittirig_,Movement activity)

Works well in a small group' 1
Requites one-on-orw 4 ' 0 .

16. - Can .cut with scisdas -Yes - No i.
Left-handed ._____ , :4,,

Right-handed _L -

Hasn't decided _____s
,

0 ..0.

Special scissors (helper, etc.)
required" ids.

$ dirfit 0* i e

G

!it'
M)

SAMPLE

4

.4

4



. -

17. _ Can,discriminate left and right. (Pick up the ball ith your left hand)
18. _ Is toilet trained
19. Can dress self -

Snap Button
0 Buckle Lace-- , Put on socks

Zipper Tie
4 20. _ . Uses crayon and pencil if appropriate

Fist grasp 3 finger
Draws meaningful objects and/or shapes. .

Shapes - M - can match, N - can name ...

Put on shoes.

o

)

J

,e

SAMPLE
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\

Informant's est. .

NAME . ...

MA...

Occupation . , .. .

Mother's Occupation .....

alInform. .. - - -

Last

Handicaps

Categoryt Score* Items

C 1.

SHG 2.

SHG ,.. 3.

S 4.

ASS

Residence..

Father's Occupation

REMARKS

SHG ... 5.

SHG

BY EDGAI? A. DOLL, PhD.

First

SChool

Test Used . ...I ....... ....... . When

"Crows"; law,'

Balances '

Gras;'

Grade Date -
Year Month

Class. ..... Years Exp

Class

Class

Relationship

Year§ Exp

Years Exp

Born

Age

Year

Day

Month Day

Years Months Days

Schooling

Schooling

Schooling

K

.each

persons

.or nearby objects

0 7. Occ.pies self-unattended

SHG Sits unsupported

SHG 9. Pulls self upright

C ... 10. "Talks"; imitates sounds

SHE I I. Drinks from cup or glass assisted ..

L 12. Moves about on floor

SHG r .. 13. Grasps with thumb and finger

S _ . 14. Demands personal attention

15. Stands alone

16. Does not drool .

17. Follows simpleinstructioqs
t Key to categorical arrangement of items:
S H G Self.help general C Communication
S H D Selfhelp dressing S D Selfdirection
S H E Self.help seating S Socialization .

For, method of scoring see -The Measurement of Social Competence.

I Locomotion
0 Occupation

gods

45'

52

.ore"

Additional pis

. Total score.,

Age equivalent

Social quotient
I

LA
Mean

.25

.25

.30

.30

.30

.35

.,3

.45

.55

---.55

.55

.63'

.65

.70

.85

.90

..93

yfrier'ean &dace enle, ins
PUBLISHERS' BUILDING, CIRCLE PINES. MINNESOTA p314
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VULPE ASSESSMENT BATTERY *
PERFORMANCE AfiALYSIS/DEVELOPMeNTAL ASSESSMENT

Dam

Name:

beveoopmentai

CONTROL RELATED TO RECOGNITION AND RESPONSE TO ENVIRONMENTAL LIMITS

e'

Birthdate:

ORGANIZATIONAL BEHAVIOURS - INTERNAL BEHAVIOUR

COMMENTS
SCALE SCORE INFORMATION PROCESSING AND ACTIVITY ANALYSIS

Ag

-12

Activity & References

Equipment &

Directions

o .z3 g

2 3 4 5 6 7

U
1. Analyse acovices consIder

ing.cornponent garts of
eedi and relatiollthip to:
Basic Senses & Functions
Organizational Behaviors
Cognitive Processes &

Specific Concepts
Auditory Language
Grosr& fine Motor

2. Information Promises.
Consider:

Input
Integration
Feedback '
AumMtion
Output

1

Control over goal-
oriented, integrated
motor activfty. .

92,125,

Paper tissue: Observe the response
when a paper tissue is gently placed
over the child's eyes. The child

organizes body movements so as to
remove tissue, for example, by
moving head, reaching hand to face,
etc.

57,87,88,92,96,97,99, etc.), and the ease with

t usual temperament (irritable

ePe9

Control over Ask or observe the child's ability
temperament.' to adapt in various situations -

108,109,111,125,156. child Is soothed who..

0031(C

Predominance of time Asleor r

<` Nric`°
-nds

environmental iPmits,
spent exploring. 000 001 on exPlor-

.ronment, to

behaviours. sA, ,61048tel: physical plan).
to learn appropriate , or may not do

8. Experiments to
rraintain

social interaction.

4,63,119,124.

...A or observe: The child seeks(
boundaries of sociai interaction and
experiments with ways to ensure
continuing attention of primary
adult. For example, sulking for
attention, crying or clinging to
avoid separation, repeating activ-
ities rewarded previously, etc.

"

,b
1'

9. 'Vocal expression

of inner state.

4,62,65,124.

Ask or observe: The child begins to
express hunger, pain, pleasure,
desire for attention, etc., by dis-
tinctive cries or vocalizations.

Ar
'Reproduced with Remission of National Institute on Mental Retardation, Toronto, Ontario, Canada M3J HP3I. ,

PERFORMANCE ANALYSIS/DEVELOPMENTAL ASSESSMENT

All Ab 7411 (11
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WHAF'WIL- L9 BE TAUGHT AND HOW?
,P

1

., . .

. Preschool special education remediates weaknessres and reinforces strengths by
providing individuallier4ctivities, in several developmental areas:

AUDITORY/VISUAL
SPEECH/ LANGUAGE

. . SOCIALIZATION

FINE' MOTOR

.GROSS MOTOR

SELF HELP

It Is difficult, if not impossible, tb separate finite activities and skills into distinct
curriculum areas. For example, 'cognitive development is heavily integrated with
languagei child 4)1)110-reason which objects match or "go together" until' he/she
knows what the objects, are. The following pages provide you with a few activities for
each deVelopmental area. It is imperative that activities for handicapped youngsters be
integrated' info a total program where skills are taught continuously with reinforce-
ments rather than instructed in isolation..,

. , .

Remember, suggested aptivities are not Comprehensive nor do they mar the
. 4

..... .,..,

range of activities used with-preschool handicapped children. Such activities are
numerous anti relate to-the specific needs of the child. Some preschool assessment

detailed .activities based on the developmental areas and'the child's functional levels. Idevices (LAP, Portage Project, Volpe) and various activity kits (Peek) provide more i
e t z

. - , 1
\.,

,4

j

$

55
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0

CONTENT AREA: GhOSS MOTOR

Development of aige muscle skills, balance, strength and agility, and general
body coordination.

CLIMBING: On Jungle Gyms,
Through Mazes, . - BALL THROWING:
Obstacle Courses , Catching, KLckit4,ROtling

:'

0 -
Walking on Steps,

. , 1 4t.14 *PD. Sit-ups, Jumping Jacks

. SIMPLE CALISTHENICS
Running, -:'

,

/ 1 Snow Angels,

Ir*- " A \ .
Ladders1, IP 7:.. ..

P ..
Of; ,11117

0 Or 0 0 WA;
0 1 P .dit--Ird tk 1

1Ii fp,"1"nmal

Forwards, Sideways, TN \Balancing Si Siling

WALKING: Backwards,

on Tape, on Balance Beam 'Unassigned

.4&:P

' AND DO 'T FORGET TO
ADD 'A LITTLE MUSIC!',

49
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CONTENT AREA: FINE WA5TORIMA NIPULATIVE

A

Development of small muscle coordination,'eye-hand control, finger dexterity,
wrist flexibility, arm ardhand steadiness, and fihgerspeed.

CONTENT AREA: FINE MOTOR/WRITING

DevelopnOnt 'of small; muscle .boordirlatiori,eye-hand control; finger dexterity,
°. wrist flexibility, arm and hand steadiness, and finger speed as they relate to writing.

.Foilowing -Paths -

fo

o o

C

Tracin

.

\ Tracing,
Copying Shapes

r.

CHILD
. ACTIVITIES

..Painting 111

_Tracing Dotted
LinesTracigg

Copying Letters

r;

Curves'

USE :.
Sind Writing
Tempbra 'Paint
Fingerpainting.
Magic Markers
'Paint with Water
Primary Pencil
Chalk on Board

OND

50 ,5'7

Connecting Dots



CONTENT AREA COGNITIVE DEVELOPMENT

Development of thinking and reasoning skills which include the ability to
remember, to determine relationships between ideas and things, to solve problems, e

and to interpret shapes and symbols. It* child expresses these skills in verbal and
non-verbal ways.

Establishing Object
Permanence

o

Sequencing pictured
events into proper

time order -

Identifying Numbers

MOIMAIIIIMMEN

, Counting ObjectS/
Making Sets

. a

Sorting ab ct symbols or
figures that belong

in groups

Matching
Identifying, Naming

UN. Colors, Objects -

a

Matching objects that go
together (Toothbrush,

ToOthpaste)

I

4

58,

7

*ft

Matching part of -

'object to itp whole .

(Leg .to Person)

%.

A



CONTENT AREA: PERCEPTUAL DEVELOPMENT/VISUAL
-.

.
,

Quality of visual development which attaches. fneaning and order to incorning
stimuli.

o.

Identifying Likenesses,
Differences in Objects;, Pictures,

Numbers, Letters, Words

Discriminating
Design Reversals

Selecting Picture from Memory

QA

is6 tiitiguishing Foreground
and Background in Pictures

J Figure-Ground)

Finding- Hidden Objects
Animals, People in: Pictures

(Visual Closure)

Completing the Picture
(Visual Closure)

i
52

0

Identifying the
Sequence of Symbols,

Numbers, Letters
(Visual Memory)

Finding Overlapping'
Geometric. Shapes

Discriminating Picture
Reversqls

59.



CONTENT AREA: PERCEPTUAL DEVELOPMENT /AUDITORY

Quality of auditory development which attaches meaning and order to
stimuli.

\\
DISCRIMINATING RECORDED
ENVOONMENTAL SOUNDS
Trains, Airplanes, Animals,
Household Appliances, by

Names or Selecting Pictures
to Go With Sounds

incoming

((

\DISCRIMINATING TEACHER
SOUNDS:. Dropping Pencil,

Tearing Paper,

I
"11111.1.11.

DISCRIMINATING SOUNDS:
loud/Soft, Near/Far,

High/Low

1*
Listening for Sound or

/Command Against
$ackground of Music

(Figure Ground)

Bouncing Ball

DISCRIMINATING
LETTER.

DISCRIMINATING FOOD
SOUNDS:

celery, Carrots, Apples

Supplying Missing Words
or Part`, of. Words, to

S.entence
(Auditory Closure)

Identifying the
Sequence of 'Sounds
(Auditory Memory)

53

ris

.0

DISCRIMINATING .EMOTIONAL
SOUNDS: Crying, Laughing,

Screaming



CONTENT AREA:, LANGUAGE/SPEECH

.Systematic means of receiving and expressing information and thereby communi-
cating with others.

.

I

Responding to Name
Gesturing Wants or Needi

Giving InfOrmation /kb-mit
SELF:. Nariie, Address;

Phone ,Number,

Rhyming'

Identifying/Nan-ling
Common Olijects,

Foods, People
Identifying/Narging.Use

of Objects'

Story-te)ling
Sequencing

i

IdentifyingkNaming.
Action in Pictures

bescribing
Activities

Dekribing Activities
. Yesterday, Today, Relaying Nursery Rhymes

Tommorrow , Finger Plays

,54

Following Serfs
of Directions



,CONTENT.AREA:.SOCIAL BEHAVIOR

J. Ability to relate to the environment and others in a potitive and meaningful way:
. .

1.
1

Sharing Games,
. Toys .

Helping with
. Household Tasks I

Taking Turns

RecogiiiAng and.Taking
_Pleasure in One's
AccOmplishments

.

4

Listening Attentively
in Groups

,Showing Concern
and Sympathy

.
1

5562
o

Playing with
Other Children



CONTENT AREA: SELF-HELP

Ability to function independently in meeting general physical 'needs.

Using. SPob!Sancl Fork
Correctly for Eating

Dressing

Washing/Drying .4
Hands

Spreading
. Soft' Foods with

a Knife .

Using Toilet
Independently

56
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Zipping, Buttoning,
Unlaiittoning



MATERIALS .

e

Instructional materials-for preschooLbandicapped children include items which
meet individual developmental needs. N .toik,

BASIC CLASSROOM EQUIPMENT:

Tables, small.and large
Chairs and cube chairs
Large group table, preferably "kidney- shaped -

Teacher's desk and a feW" adult -sip' chairs
Primary-type typewriter
Easel/lbwered chalkboards.andArptin boards . .

Individual support table or stantable (for norl-ambulatory children)
Mats or cots ° ° ,- . , -

Sand and water table (try a dishpan full of sand or gravel),
P onograph with plug for listening center 15-20 records of games_ prigs, 'stories
Ta corder with plug f6r listening canter =

O

filmstripprojectonscreen ; k
4 *4* . 43Piano, if.pos,sible, or autoharp, pitch. pipe 4

School 'supplies (clay, chalk, paper, pencils, graydins, mark rs, scissors, glue)
4

4

FOR COOKING:

Stove or hot plate
Toaster oven
Electric fry pan
Refrigerator
Electric mixer-

INDOOR EQUIPMENT:

Slides
Tunneli
Ride-on toys
Large plastic or cardboard blocks
Playhouse
Dollhouse

57
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MATERIALS: GROSS MOTOR

Punching Clowns
"Jumping ropes
.Parachute
Slides

wingsc.
*Climbing apparatus
* Balls, beanbags
. Tunnels.

Sand/water toys
*Wheel toys - tricycles, wagonsride-on toys, scooter boards
*Bliance Board

fy

O

rs

*Basic to a peginning program

ro
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MATERIALS: FINE MOTOR

Form boards
*Puzzels, jigsaw and inset puzzles
Teads and lades
'Parquetry blocks
Nesting blocks
Stdcking color cone

Pounding bench
*Pegboards and pegs, small and large
Push and pull toys

*Blocks, large acd small ,
Woikjobs: screwing lids, sorting objects in jars

*Scissors - regular and double-handled, right and left handed
*Pencils, markers, paint for tracing and writing

k

4

*Basic to a beginning program

59
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MATERIALSf LANGUAGE/SPEECH/AUDITORY PERCEPTION

*

* Language Kit:

Peabody Language, Development Kits (PEEK- Peabody Early Experierte
Kit or Level P) E

.

MEST Kit Materials for Expressive Syntax Therapy, Novatb Unified School,
District, Novato, California)

0AL (Goal Qriented Acquisition of Language)

*Story and.piage books
Large teaching picture setg
Flannel board story sets.
Hand, puppets/finger puppets.
Play story character sets
Photographs of children or places visited
Musical instruments

*RecOrds (Hap Palmer, Ella Jenkins, Same Street),
*Calendar (Teacher-made are the best! ',

\TIM

14

Tria5611;"

e

4i(A-
4gin

. 0

*Basic. to a beginning program

60
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MATERIALS: COGNITIVE

Cuisenaire rods
Attribute blocks

sr

*Materials dealing with color, shape, size, texture
*Picture cards (DLM) for teaching: opposites, sequencing, matching same/dkf!

fgrent
Games: Lotto

Candy land
Chutes and Ladders

. Card °games
Bingo,

Pattern blocks
*Nuitiber concept materials
-Measuring c ps
We4ther t ometer

. ,

*Basic to a beginning program

fit

9-
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MATERIAL& SOCIAUSELF-HELP
.

*Dress up clothes for role playing
Brooms, small size
Floor brushes
Dust pans, small
Hangers
Mop, sponge, and string,
Pails, different sizes

*Sponges
dishpan
Draining rack

* Paper towels, napkins .

*pitctlere, easy pour, good handles
Trays, large and small
Baskets for nerving snacks
Plates, plastic, breakfaSt size
Matt, paper or plastic

.*Dolls
boll bed - bid enough, fdr children to curl up in

*Cooking utensils, aluminum or plastic
Dressing frames

*Mirror
*Old clothes with buttonholes enlarged, bigger buttons sewn on,

zipper pulls attached (pants, shifts, tee shirts, coat) -
,*"Housekeeping" corner with dishes, utensils, furniture., food containers, a "sink"-

- ,

s

r

4

1

*Basic for a beginning program
4'



SPECIAL MATERIALS FOR THE SEVERELY AND PROFOUNDLY HANDICAPPED

Although many materials are available for the mildly and moderatelyrately handicapfped
preschool child; fewer are available for the severely and profoundly handicapped child.
See Chapter 7 for- appropriate resources including: "

Equcaflon of Moderately and Severely Handicapped Youngsters.
4 (Alpern and Boll, 1971)

0 4

Systernatic,Instruction of the Moderately and Severely Handicapped
(Martha E. Snell, 1978)

Programlned Environments Curriculum
(James W. Tawney, 1979)

410

gr.

Teacher creativity. resourcefulness, and collaboration are needed to adapt com-
mercially available materials for handicapped preschooLchildrent and to develop uni7
que activities for instruction and reinforcerylent of specific splinter skills. It is important
that the preschobl special educationleacher, the physical therapist, and the occupa-
tional therapist work. *ether so that feeding tools: standing tables, movement
devices, and other special appartatus may be constructed to meet the specific needs of
these children.

A vehicle for communicating and sharing successful ideas and practices should
be developed for those itiour system whp work with youngsters with similar needs.
For instance, the preschool newsletter might be,a very effective method for sharing
new ideas and successfOl techniques.'

-1

63
U

1

4 k



. .
. . .

, -. 4t, t.
Generally, materials and activities for the severely and profoundly handicappecl

preschool child concentrate on sensory stimulation. The child leirns about himself in
/ relation to his environment through a concentrated effort to activate his senses. In ad-

:ditiont-to the materials listed on the previous pages, these basic ideas May help:
.,. , . , ,7. .

. VISUAL STIMULATION , AUDITORY STIMULATIQN

Light sources
Flashlight -(eye tracking)
Colored Cellophane
Mobiles and toys that can-be
attached to carpeted walls
at various distances for
reaching, grasping (ever
better if they make noise),
Large single-colored
objects/shapes

ORAL STIMULATION

Various textured foods and
finger.foods
Bubbles for blowing
Horns to blow
"Ping Pong Balls" to blow
across the labfe
Stralnit -for sucking/blowing

t

Music (place youngster's hand
on phonograph to "feel" the
vibrations) .

4 SOeek toys (particularly ones
that can be easily grasped to
strengthen the -Palmer Grasp ") '

,Chimes, bells
Rattles, drum, xylophone

' See 'n Say
, Puppets

MOTOR STIMULATION

t Bpsy Box
Playschool "Stack-a-Ring"

ece puzzles with-
knobs (often these can be made
by high schqol woodshop students)
Containers for "workjobs"
where small objects or pegs can
be,placed
Fldxible toys With different
degrees of hardness and softness

' Meat baster or egg beater, for'
water play (add coloring to the
water to create interest)
Sponges, different sizes and
flexibility. .

Suction toys. that bounce back
Balloons of various sizes/shapes
Blocks with various textures on
each side

,S.

#
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After identifying toys and materials you heed, check your selection C'
0 '

1 . Wifl materials attract attention arid sustain the, interest of children in the age-
range for which the toy wad.designep?.

2. Will they elicit a wide range of behavioral responses?
- 4

3. Will fine motor materials require a child to participate rather than just watch
the objeCt move? ;

4. Are they safe
ig?r

5 Will the materials continue to be of interest overlong periods of time?

,6. Is there adequate space for use and storage of the materials?

7. Are self:correcting materials included?

' Remember! Keep an inventory of your materials so that you are able to easily Identify; what you have end
what you need! a

0

PRESCHOOL CLASS MATERIA. ENTORY:

.'GROSS,
MOTOR

-

FINE
MOTOR

.

LANGUAGE COGNITIVE SOCIAL
, SELF

.HELP

2 SM. BALLS

. ,

.

.3

4/3 PCE

PUZZLES

.

DIM
..

OPPOSITE CARDS

.
.

PARQUETR/ ,

.:.: BLOCKS ..

..,

1 DOCTOR'S
- 1

KIT

. 1

3 BOYS'

SHIRTS

e

4.

A

-

.



.
SCHEDULING ,

Half-time and full -time school-based programs should, include large and small
'groups and individual instruction in all of the preschool curriculum areas. Several sem-

.. ple daily schedules.for half-tirrie and full-time programs follow:

*I. DAILY SCHEDULE - FULL DAY I

Opening Exercises:ongs, finger plays, show and tell
,

8:20 Calendar and VVpather. Report the weather for the day, post
the day's weather on the calendar, and dress paper dolls ac-
cording to the weather

.... ,

8:30 _. Health Check (r'
8:35 Snack

8;45 Children wash hands and face and brush teeth

8;55 Language Development (entire class)
-7-

9:30 -Structural Arithmetic: Groups I and II

a.

Aides work with children in interest centers while the teacher
takes a group for then children change groups. In-

, terest centers include: housekeeping corner, puzzles, string
beads, blocks, water play, clay, "wonder box," trucks and cars,
dress-up; books, and .lacing boards.

9:50 Recess

Cogpiti* Fine MOtor Skills Activities: group I, Group II, and
Group III .

4 4 Teacher and Aide rotate working 'ith groups, while remaining
groups work atkindividual tasks.

10:30' Music.(eritire class)

11:00 Lunch . ft

. 11 13athroom),
.

_11:50 Nap -
.--

.
12:40 ,Gross Motor Activities (entire class) , .

1:00 Perceptual- Motor -Activities t
,.

, ..A. 1:30 ` -t.Language /speech ; small groups

66
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11:00 ' Art..

2:25f: lb :-:Cledn-up and departure
.s tf4

Half-day full timevrogram

12:30 - 1:00

1:00 - 1:15

1:15 - 1:30

1:50 - 2:00

2:00 - 2:15

. ..

Child-initiated activities (emphasis on social, language, and
'self-hell') skills)

Individual preacademic tasks . i

. .

Group preacademic games (Lotto, Diater' Language, and4Matrix
Game)

, .

Puzzles

Group time, snack, music, and rhythms .'

*Adapted from pi-elect PEECH (Precise Early Education for Exceptional Children), Uni-
versity of Illinois, Champaign Illinois

- 9:15 9:20 Transition (greeting). After returning materials to shelves, .\\

. children gather as a group for a greeting activity that develops
concepts and attending behaviors.

9:20 - 9:35. Structured small Troup activity, 'Children meet with teachers (one
to four children per teacher) for language development, math

cial_studies.
4

9:35 - 9:554 Snack. Toileting,, handwashing, setting table, preparing 'food,
.4 where the'emphasis is on spontaneous conversation, as well as

the development of specific language concepts. Children often
help prepare the foods. Social behavior. and self-help skills can

taught meaninbfullyin this context.
( .,, _

e.
0 Structured small -group. activity. Language development, math

readiness, or fine motor development are emphasized.
9:55-

U

4
.10:10 - 10:15 Transition (movement). Children and teachers participate in short

preplanned activities involving.music and movement.

9:20 - 9:35 Structured small grOup activity.-Children meet with teachers (one
to four children per teacher) for langbage:devellopment, math
readiness, or social studies. .

a ,

0

a
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10:30 - 11:00 Physical activities. Playground activities, under the direction of
the supervisor 8f physical activity and integrated behavior,

'Or develop the child's motor abilities, and provide an extension of
the child's cognitive development.

11:00 - 11:20 Quiet time.. Children and teachers divide into small groups and-
participate in relaxed play sessions with manipulative, toys or
books.

11:20 - 11:35 Musi6. The entire group participates in songs thar teach basic
concepts and in auditory discrimination activities, using simple

7 rhythm instruments.

11:35 - 11:55 Directed play. Children select from blocks, a house-keeping cor-
ner, and,art activities (indluding cutting, tearing, pasting, paint-
ing, and - clay).

11:55 - 12:00 Departure. Children put on coats and name tags. Teachers ac-
.c6mpany them to waiting transportation.

68
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HOME-BASED PROGRAM .I-. ..

ng parents
... I.

Teachers working Aftl may- provide a home-based program for students,
The program can inckide activities to develop skills in all instructibnal areas. Parents,
under the direction of a .presChoot special education teache4'. serve as,. theg child's
teacher by implementing the prescribed curriculum and by recording theirhild's. pro- 4

gress. ,,

1:A
/

A complete program forborne-based teaching has been developed by the P8rtage
Project. CESA 12.412 Edst alifer.Street, Porthge, Wisconsin 53901. Materials available
Include a card file of 580 activity cards, and'a correlated behavior checklist, instruction
manuals, parent instruction manual, and a complete parent program. and parent
readings.,

Regional Special Ethicafion Coordinators §tibuld be able to tell you if these
materials are already available in your region. or they may provide you with ordering in-
formation.

.

ry

Al

!,

.
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CHAPTER 4, -

PROGRAIVI FACILITY AND .CLASSROOM SETTING

r

L

CHAPTER

Jr

71



411.

WHAT.SHOULD THE SCHOOL OR FACILITY INCLUDE?

. 1.A reception area, which is attractive and colorful (climbing toys, comfortable
chairs).

.e
i2. Bathroom. Since this is an important area for one-to-one interaction of teacher

or therapy staff and child, it should be adjacent to the therapy area and to the
classroom. If can include: "Potty chairs" with arms, low on the floor; a table for
changing d&pers; space for children's clotl;e§k(clean and soiled); and, a washer
and dryer. Keep this area attractive with meaningful pictures and charts. .

.

3. Therapy area: This could' be a single room serving speech, occupational, and
physical therap . It shoUtd be- located adjacent to the classroom to permit free
interchange be een staff and children. The room is bsed as a consulting area
for teaching_staf and parents in addition to providing a place for individualized

- evaluation and therapy. Therapists often work in the classroom and outdoor
areas.

4. Observation room or area. A one-way window and intercom are desirable, but a
simple muslin cjrtairi over a window will suffi e for viewing classroom, therapy,
and bathroom areas.

5. Staff work areas for. planning, 'record keeping, nd developing instructional
materials.

6. Storage areas.

.
7. Conference wusuitable for iriformal gatherings of parents, staff conferences,

and group meetings.

8. Kitchen area: refrigerator, stove, and a sink area with running water.'

/

,

1

. ,
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SAMPLE SCHOOL WITH PRESCHOOL SPECIAL EDUCATION PROGRAM:

THERAPY
AREA

J

PRESCHQOL SPECIAL
EDUCATION

CLASSROOM

P R ESCPOOL-SPECIAL---
EDUCATION

.CLASS,ROOKA fr

tl

A

[BOYS
BATHROOM

STAFF
WORK
AREA

1ST
GRADE

GIRLS
BATHROOMBA THROOM

KINDERGARTEN

SHARING ACTIVITIES AND MATERIALS IS EASIER
WHEN YOU ARE NEAR THE PRIMARY CLASSROOMS.

4

:C NRFOEORMEIV CE I OFFICE
SPACE

4

TESTING
AREA

SPEECH .

73



SHOULD THE PRESCHOOL CLASSROOM LOOK LIKE?

A pr ool environment should facilitate educational experiences and allow for
th6 free flow of interaction betweez

t..
Adult and ehild

' Child and child
Child and materials

. . 1. .
When planning the classroom, aim gi'e each child as much room .for de-

velopment as possible. Provide specific ar s for varied multisensory experiences that
encourage independence and self - care.,

*Be adaptab/tCcnisiderthe special needs of the children and families being served: , .
.

Doorway Accessible
to Wheelchairs

Adjustable Chairs
and Tables

OP

4

Incandescerit
Lighting

"S

Specific "Cubbies"
for Each Child

?-
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0

Be flexible.Allow for change and novel.stimulation while providing ,safety for very
young children:

4

Smell desks and tables
for individualized activities

Movable cupboards that allow
for division and redivision

of the room

Bean bag chairs for
sitting and balancing

as children climb over them

Quiet place away
from interaction
wher, the child

can be alone

Predent an inviting and comfortable appearance:

Iliteresting murals

Hanging baskets for storage

Cute curtains

Pictures cif toys

75
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how SHOULD THE CLASSROOM BE SETUP? RE'S ONE WAY . . . .

11$ .0

t STATIONS

;'s
SMALeGROUP/

4t

s INDIVIDUAL WORKJOBS

ai

-

-*.

QPEN AREA USED FGR

.,
FINE MOTOR/NUMBER

READINESS

MUSIC, GROSS
MOTOR ACTIVITIES.
Jit

Ilk,BOOKCASE/SUPPLIES

LANGUAGE SUPPLIES

GROUP
LANGUAGE/
READINESS
ACTIVITIES

1

TEA4HER'e
s DESK

a

'4 'EASEL

A

4.

('

DRAMAT.IC
PLAY

..0
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f

PIREIsti EA DIN G
ALSO QUIET AREA
,1-VVITH.PILLOWS

CLASSROOM.....

SHELVES
STORAGE FOR

PLIC BUBBLE

SMALL GROUP
LANGUAGE / READINESS,

GEOTER'

e

I:MTOR
CIRCLE TIME/GROUP

LANGUAGE/GROSS MOTOR ,
/

TCHRS. 1.
DESK

11

v

.

.

-. EA

1, . /

'

.0;

oro

a

C

LISTENING _CENTER

k

'NUMBER
_

. CENTER

;KITCHEN:

SINK /STOVE

.0

CHANGING AREA

00

CO

o
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AND STILL, ANOTH ER CLASSROOM ARRANGEMENT. . .

it I

I.. I.

r

SMALL I

GROUP I r
READINESS 1,

ACTMTIES e i

_I

:

FIE.MCYTOFUMANIPULATNES
<.

WoBk-
Joas

1

WORK-
JOBS

LISTENING
STATION

. .

'LARGE
. GROUP AREA:
MUSIC/GROSS MOTO.

'TEACHER'S
DESK

.7

- EASEL
4I1ION

,

4.

BOOKS
QUIET AREA

PILLOWS

,
+EP

BLOCKS
(

DRAMATIC PLAY/
SELF HELP

SUPPLIE,S

ART
. CENTER

I

I
-,- .

1 *

4
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1. CHAPTER 5.
,VOLUNTEERS
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WHO MIGHT BE A VOLUNTEER?
t

;,Volunteers are drawn fron, many areas of the overseas Community. SOmesof
these sources intlude:

S

Parents/Family
'S

Red Crbss Volunteers f
,111.

Military PerSqnnnel . t

a,
'PEAT Volunteers .

. ,

College

classrooms
Student helpers -,Students in .

. ;other schools
Y

8 Junior high and high school students may serve daily as instructional aides if this
elective program is available and schools are located close to a DoDDS preschool pro-,
gram. ,

Army/Air ,Fkce Community Sery s (or Navy Family Services) or the local Red
. Grosg Chapter may, hafe a list of pe e wishing to do volunteer work with children.

Military personnel or dependents of en wish tb contribute to their communities while

. expandinge scope of their own experiences.
. _ . .

. x
,-,

.

, , OverSeas coimmunitycollegee, collegei. and universiliesotkircourses in uca-

, - tion and pSychology. Thesecollege students may benefit greatly by being able to oik .
directly in a preschool speCial education prograrnT-and the program benefits, to

. ''' ,.. , - ,
'Parents and PTSA members may wish to volunteer regularlor to come intpthe

-classroom for special _actwities, such as cooking. art: music, or field trips.
.. A

11

--- 4.

4

,.

, WHAT IS THE ROl,E OF VOLUNTEERS IN EE I G THE
, ..

INSTRUCTIONAL NEEDS OF PRESCHOOL QUNGSTERS? .

_ Volunteers can ,rnalce important.coniribytions, in the preschool classroom. Under
. .. .

the guidance 'of the teacher. volunteers can' assist children in completing' tasks in
.

many curricultint areas. can prepare instructional meter's*. and can provide individual
iattentiik to youdisters in work and play situations. Volunteers can help on field trips,
provide special tojents for classroom projects. and can indirectly support the program
through cleRicaassistance. fund-rafting. or contribution of materials and supplies.

4 ii 4 .. t . . ,

i .> Volunteers may participate on a regular, daily, or weekly basis..or rtlay.attend only
for special activities. Some volunteers may concentrate tPeir activities *side the
dgssroom.. '

...

J J.
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WHAT ARE SOMECRITICAL GUIDELINES FOR INTEGRATING
VOLUNTEERS INTO THE PROGRAM?

Volunteers need direction and purpose. Prepare and provide instructiofl for
materials or 'activities which---you, want the volunteers to use. Be s,ure.pat
volunteers understand how to keep records. ,

, ... 43,-.. . . 0

... Vplo'nteers_rleer1 tO,understand WHY it is important for thein to be regular
and dependable if .they participate- on 'ati ongoing tiasis: Don't assume that a,
volunteer understands the amount of planning. you do for! his/her participa-

; tion. Explain carefully the volunteer's role in part of the totaiDrograman IM-
PORTA N_LpaFt

1

Volunteers need feedback' on theil "performance. Take time to ask your
volunteers how they felt about their day. Inquire if they've.had any problems.
or if they haVe questions to discuss with you. Help the volunteers in theirjobs
by offering tips'or. guidance. 4

Volunteers need to know that they are Deeded and appreciated. Say-thank
you often! Let volunteers know spe&thc ways they have contrt led to the
prcigram:

r

e .

"Bill. Your work with Sally has really made a difference. She ,can eat
by her-selt now'!" ik

ti
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HOW TO GET AND KEEP VOLUNTEERS

Provide amide range of volunteer opportunities so that varied interests and
skills can be accommodated.

Establish procedures for recruiting volunteers. Differentiate between staff
responsibilities and volunteers' tasks.

Survey the volunteers' areas of intereSt, and assign them to enjoyable. areas.

Make sure assignments meet b tithe needs of the program, and skills and
interests of the volUnteers. ..

Give volunteers a chance to observe the children. This will be helpful training....

Publicize volunteers' contributions through newsletter.

Consider holding a luncheon or dinner to honor volunteers. and present them
each with a certificate of appreciation.

Keep a log of vOlunteer'attendanceand'actilitieo that you know what they
are doing and how they feel.

140
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,VOLVNTEER ACTIVITY LOG ./ t
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4//O /B!
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Name

.

. -

SURVEY OF VOLUNTEER INTERESTS

O

Check if you'Nould like to participate in any of the following activities:
o

Play games with the children.

Cook or bake with the children:
,

Read, a story to some of the children.,

Teach a song some music activity.

Conduct an art activity.

Work 'th rnall, groups on learning skills.

Work puzzles with small groups.

'Conduct gros6 Motor activities.

Help make classroomsnaterials.

Prepare'and help serve nutrition break.

Helpplan and prepare a field

Do typing for the center. .

Help make playground equipment.

Share your, hobby in class.

What ls your hobby?

Othehidias yob may have:
I

-

4?)

I
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PARENT INVOLVEMENT

..Who are the parents and' the families of handicapped children? They are both
complex and unique. They are large. They are small. They are rich, and they are poor.
They are church-goers and atheists, radicals and conservatives, abusers and healers,
lat and lean; enettetic and lazyand outspoken and shy. They are grandmothers,
brothers, daughters, and dads. They are no more and no less than the rest. Parents are
people.

e.

t,

a.

`ilat;
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_GOALS'OF A PARENT PROGRAM
tot

To provide the most effective program to meet the needs of the child.

To support parents Of exceptional children and to help fulfill their personal
needs as individuals.

. . .

v WHAT ARE THE itURPOSE$ OF A .

PARENT-INVOLVEMENT PROGRAM?

1. To acknowledge parents' rights to be involved in the educational process of
their children. If parents are to be held accountable for their child's develop-
ment, it is essential that we support their involvement. According to the Privacy
Act of 1974. DoDDS must provide parents with access to official records. There-
fore:s it. is extremely important that we assist parents, so they can understand
their child's records and needs.

2. To enable parents and teachers to work as an educational team. if parents are
encouraged and trained to reinforce skills at home, then the child's progr5m,be-.
comes Optimally effective. This consistency between school and home will not
Only reinforce acadernic skills, but will also provide emotional stability.

\-3. To assist in providing an appropriate individuat program for each child. When
parents and teachers work as an 1EP team, they develop more appropiiate ob-
jectives,by sharing their' knowledge of, experience with, and Observation of the
younbster. Parent involvement can greatly accelerate the child's rate of learn-
.ing in achieving goals developed in the FEP.

4. To provide the teacher an opportunity to Worm family members about child de-
velogim en t and learning skills. Thesteacher should assist the parents in recog-
nizing,their child's accomplishments and helping them to reward their child.

- thrown the use of positive reinforcement. With time and guidance, the parents.
and teachers will learn to recognize the chilrfs,accomplishments. As teachers'
and parents' positive perceptions of the child increase, their sense of pride and
self -worth also increases. .

's 9
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5. To form a supportive organization for parent exceptional Child. It is im,
possible to have all the answers as a teacher, ut you can help to provide solu-
tions and alternatives. Through a-parent-teacher organization, the parents of ex-
ceptional children will learn to support each other and provide practical advice.
Parents andteachers should be encouragerd to participate on community com-
mittees, councils, and other organizations advocating for exceptional children.

6. To assist families in gaining support from needed community services,
Teachers arid Ominestrators should take an active role in identifying coMmuni-
ty resources Lailtxceptional 'children and their- families, especially where no
preschool program exists.'Coimmunity resources also; can add to ser-'`
vices provided by DADDS in schools where programs are ongoirrg.

.1

ACTIVITIES FOR AUCCESSFOL
PARENT PROGRAM

School Calendar

It
Staff

Involvement

Program
Evaluation

Family as
Part of Assessment

A

Parent Organization

S School- Newspaper
Field
Trips

88

Daily Work and
Follow-Up Sheets

FomilykYlembeses as
Volunteers

Parent
Handbook

r
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Activities for a Successful

Parent Nog^ raril

1. STAFF INVOLVEMENT

0

I. see rpy students'familiqs as
members ofithis team. I

..1lbelieve parents have a justified right in
Ipeing an active member of this team`

. I will look at each -family' indiviclUally and
try to build on the strengths and
improve their weaknesses.'

I Will be flexible in dealing wit
family,family, realizing hoW differ-drat-they each
pre. .
L encourage' total fainily involvement,
but will accept whatever level each family

,gives and still remain supportive.:

r

C

; Er I will find thepositives .in each parent as
I do in 'each child.

.Y.

. ,

Z CHILD-ASSESSMENT AND THE FAMILY
-

S

The tone during the assessment activities will affect significantly the role parents
feel they should play if and when their child becomes involved in the preschool pro-
gram for exceptional children. Use the initial assessment meeting to she ideas about
the program aft's! their conderns, These ideas may help: -

89
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Let parents tell.you about their child, and theil ask them to complete the stu-
dent informaton sheet, (Ex. 1.)

Provida brief explanation of your program: philosophies, goals, policies and
parents' responsibilities.

Share a copy of the parent. handbook with them.

Ask the parents to complete a/parental checklist, identifying their-needs and
concerns for their Child and areas in the program where they may-want to be in-
volved. (Ex. 2.)

3., DAILY WORK SKILLS AND HOMEIIPOLLOW-UP SHEET

A weekly one page sheet shekiild inform parents of skills you are working on at
school, so they can providelollow!tp at home. The Follow-Up sheet is a continuous.
simple progress report that will supporti,the child's (darning process. Encourage your
aideS and volunteers to provide input for the Follow-Up Sheet. Some things to, recom-
mend:

Activities the child is preseely working on Of is cable of mastering at home
within a week. (Ex. 3.)

rActivities that will fit into the family's daily routine: simply deStribed with ex-
amples.

Reinforcement for follow-up activities at home or help theyhave providedin
elude siblings vvnenever,Possible.

4. PARENT,014GANIZATION

Involve parents in planning the organization: its goals, objectives and specific ac-
, tivities. Here are some helpful hints: .

Preparea parentorganization interest form to assess the needs and desires of
the parents (Ex. 4.)

*Always provide parentswith a copy of the agenda at the mating. (Ex. 5.).ti...;

At the first meeting, make a tentative outline of proposed activities.. and,'
meetings for the school year. c-

Encourage social/erflotional support among the parents through the use of re-
. sciurce educatb,o/pediatricians/community leader who can provide informa-

tion on desired topics.*i 1

Use the parent organization as an opportunity,for parents and staff to share
ideas on childraising techniques and practices, how to utilize everyday experi-
ences as learning situations, and how to use community resources in providing
for learning activities.. .

Always ask for parents to evaluate the meeting. Their feedback is important in
determining future needs and encouraging more complete involvement. (Ex. 6.) 4

t".." ,
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5. SCHOOL NEWSPAPER

A newsletter is a means o f bridging the gap between home and School:It insures
that all parents afeinforrrled of schodl interests and activities:It also may be used as
an effective public relations tool by expanding your mailing list to include,schOol of-
ficials, interested military personnel, and civilian or military organizations. Some hints
for your paper:

Makee it attractive and exciting by
\

electing content based on the nee ds and in-
terests of your families. .

,t4.
1.

f
Provide articles that give information for home activities }These may be .f(ofn
the staff, other teachers, or published materials. Best of all, use contribuiipns
from parents, and give them the "glowing" recognition.-

Use first nameswhen (eferring to,your students familiesnjoy seeing their
. child's nahie in print! ." 4.

Make your newsletter a team effort; -encourage parents, jeachtvolunteers,
and - -'ctrl iren to contribute.

- Keep it simple, enjoyable, and informetive. (Ex. 7-8.) ...., :-

A ' $1t -10
.

Encourage parents to Valk will, their child about activities described in the
newspaper. This is important particularly:for the ,child who otherwise can't tell.

-
"mommy what he/she did in school ttiis week.',' ,. 4,,

. .

a

'1
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6. SCHOOL CALENDAR

A school calendar gives parents a quick, easy reference for daily activities and up-
coming events. Try some of these ideas:

Send it home prior to the beginning of each month.

Use graphics as much as- possible for simplicity and aesthetic appealthat
way, the child can "read" it, too! (Ex. 9.)

Provide a calendar at your parent meeting so that parents can contribute to up-
coming activities.

Instruct parents how to use the calendar as teaching tool for their child.

Post one in the classroom, or an enlarged duplicate, and refer to it with the
children.

7.' PARENTS/FAMILY MEMBERS AS VOLUNTEERS

Encourage any family member, including grandparents, aunts, uncles, brothers,
and sisters, to participate as a volunteer. Their assistance will enable them to become
enthusiastic and knowledgeable advocates. Provide a wide range of activities for
families to be involved in: ,

Direct classroom activities, working with small groups or individual students.

As a helper on field trips.

As a guest to demonstrate a skill or to share some ideas about his/her work.

- On a specific committee within the parent organization.

92 9"4



To develop games or activities to use in the classroombrothers and sistersoften enjoy this.

As an advocate within the community. snaring information. concerning the pro-gram.

8. PA RENT HANDBOOK

A parent -handbook is a very valuable and tangible way to inform and includeparents in your program. The purpose of the handbook is to give parents pertinent pro-
gram information and to provide a reference guide when questions arise. (Ex. 10.)

Helpful Hints:

Involve parents in the planning of your parent organization book.

Circulate books either at enrollment or soon after.

Discuss the contents of the handbook verbally, as well as in writing.

Distribute the handbook to agencies or organizations who have contributed or
who may want to contribute a donation to your program.

Keep the book updated and reviewed.

Keep text simple with graphic illustrations.

9. FIELD TRIPS

Field trips often require more supervision than your staff can provide, so parents
become a valuable resource for these experiences. The selection of field trips can iden-
tify local points of interest that may be free or inexpensive: ask parents for their ideas.
too! Field trips also offer parents and staff a better chance to become acquainted.

Key Point

Provide clear information about your field trip:

Purpose of the trip.

Time involved

93
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Parents' responsibilities

Behavior expected of the children

Recognize in a special way parents who volunteered.
(Your newspaper comes in handy here.)

10. PROGRAM EVALUATION

Continuous evaluation is 'he key to a successful program. It helps unite parents
and staff by supporting each other's efforts and encouraging further planning. Some
ideas:

Evaluate each step of your parent program through staff and parent feedback.

Keep records of your program activities and the growing evaluation process.

Meet with staff weekly to evaluate your program that week.

/
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PARENT INVOLVEMENT

SAMPLE

FORMS AND ACTIVITY SHEETS
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CHILD FIND
STUDENT INFORMATION FORM

Date

Name of Child DEROS Date:

Name of Parents Age

Unit Unit Tel'

Home Address Home Tel

Emergency Name Emer. #
(A friend, neighbor, family)

Name of Pediatrician Tel. #

Is your child presently taking medication'? YES NO

If so, please.list type of medication and dosage

Does your child have any specific physical or medical needs other than medication?

Is your child presently attending: Preschool

If so, where?

Names of brothers and sisters

Day care

Ages

Who referred you to this program?

Reason for referrallareas of concern'

Below this line answer only when first applying to program.

AUTHOF1M" Title V. Sec. 301. Title X Sec 13a Title 1ZX Secs 921 & 92Z EO 9297. PI 94142

plq:NaPm\ FuRPOSES To obtain basic background mformation on prospective participants in tkoDOS preschool handicapped program

PRINCIPAL USES Form wilt be used by educational specialists as part of background Vile tor preschool handicapped child

MANDATORYNOWNTARY DECLOEuRErEFFECT OF NON OiScLOSURE Voluntary Faille to provtoe in1ormation may result in inability to admit child to program

961 0.47.



PARENTAL CHECKLIST FOR NEEDED SERVICES

Please check appropriate answer.
EXAMPLE 2

LITTLE SOME VERY
IMPORTANCE IMPORTANCE IMPORTANT

1. Interpretation of your child's
test results

2. Training in classroom activities
for carry through at home

3. Training as a classroom assis-
tant

A.-Training in managing bad
behavior, toileting, eating habits,
etc.

5. Counseling for family problems

6. Assistance in acquiring needed
community services

*. Assistance in acquiring appro-
priate bus transportation

8. Physical th'erapy for your child

9. Occupational therapy for your
child \
10. Speech therapy for your child

it Suggestions and demonctra-
tions for home activities

12. A need for a parent organiza-
tion

13. Receiving a monthly calendar

14. Receiving a newsletter

15. Teaching siblings to work with
their exceptional brother/sister

16. Frequent parent/teacher con-
ferences

97
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DAILY WORK SKILLS
AND

HOME FOLLOW-UP SHEET

DATE:

This week will be working on...

(1) Tracing lines

Tod will be working on these skills at school:

(1) T acing straight lines on the blackboard.

(2) Tracing straight lines on the easel with paint.

(3) Tracing his name on lines made with a blue marker.

Here are some skills you can try at home:
/

(1) Let John (Tod's brother) draw a simple picture for him, ana he can
trace it. He may want to color it also - encourage him not to touch
his pretty lines.

(2) Draw 2-inch letters with big dotted lines for him to trace. Use letter T.

/Sincer ly,
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PARENT ORGANIZATION INTEREST FORM

EXAMPLE 4

Please (X) the programs you would like to have presented at our meeting. Put two
X's (XX) by the programs in which you will assist (arranging for the speaker, setting up
materials, cleaning up, etc.).

Programs Available

___ Behavior Management Children's Toys

Nutrition Children's Books

Language Development Benefits of Jogging for Children

Developing a Positive Self-Concept Discipline

Childhood Diseases ___ Sterilization

..._ Hyperactivity Sex and the Handicapped Child

P.L 94-142Special Education Act

Kindergarten Curriculum

Preschool Curriculum

Social Activities

Pot Luck Dinner with Children

Pot Luck Dinner without Children

Family Picnic

School Play

Do you have a craft or skill yod could share with us (example: sewing, cooking,
building, electrifying, painting, art, music, weaving, woodworking, etc.)?

Would you contribute refreshments at our meetings?

YES NO

99
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PARENT ORGANIZATION
MEETING AGENDA

WHEN: October 21, 1980

WHERE: Center for Exceptional Children

WHAT:

A. Mixer Game

B. Introduce Guest Speaker: Nancy Stanton

Topic: Discipline in the Home

Slide Presentation: "Positive Ways to Handle Bad Behavior"

Discussion

Parent Handouts

C. Refreshments

D. Parent Information

1. List events on school calendar

2. Articles for newsletter

3. Information for volunteers

4. Game - Nailboard

Board spray painted. Parent can 'pound nails

(36 rows, six per row). Parent can make

designs on 6- by 6-inch cards. Children will

reproduce designs with colored rubber bands.

E. Evaluation of Meeting

EXAMPLE*5

100
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PARENT ORGANIZATION
MEETING EVALUATION SHEET

DATE OF MEETING:

1. Was the meeting well organized?

2. Did you find the meeting interesting?

3. Did you find the material presented informative?

EXAMPLE 6

4. Was the material clearly presented?

5. Was there enough time allowed for your questions?

6. Were the objectives of the meeting clear?

7. If you would change this meeting to fit your needs, what would you change?

8. What topic would you like to discuss at our next meeting?



NEWSLETTER

arig.Ceth° 'SAYS

Reim, Rcitn, so clway,1Alle,
cVtlatet want 4c play!
Yes, it has beets rainiAs
*hese, last fwip weehs.

,le.. have been siucikitr, s

titA6 oh fruits, body
p4As ctaci citcus arionals.
Ask us about v4hcii
we learned

D

"14^1hqk's Nap en'in
°vs, Si u denis ve.

been working 5o 114rd.
Our \ 'the io 4rd from

kiNe. bakhroorn is just beclukifu1
and We, can hcms up our CotItS
WM, almost no help! Chad IS oui,
nakurci1 leAder and the sarci%Itect
of the group. !le 11as created
elera1 ihkefesVins strtic1-ures

\tit% our blocks c viler, he 4eans
yip ,44,kNA GarQ if\ our lOtheA--
\14Arm ouTTI.Thel completely
redecorate. We are. sufer- proud
of he Knows all Isis

0arpcirts. Mut-I-3111.

\tie have q great recipe for you fo make tak home.
54.lool and it is nukr:ikiovuilt. ?caked with protein.

2 Cups powkrink milk
c4Aps peanut butter
cvip )(:)Ney

1 r up vAecrk ,germ
Mck1cP, into bite 511e, ikt1 Is and roll in v4lykri- 3arrn) nuks, or Coconut.
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NEWS LETTER

i

F IDAY NEWS
Dear Mom and Dad,

These are some of k-he, A-1-1;ngs we
aid in sc,Niook i-Wts week:

Okile got Q IiIi.le, trampokame. 14e, has can
ju,mOng on IA- I.

We wend to The 200. Ask
me ab oui- -11ese an'tra aN s 1

103
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PARENT HANDBOOK

I

INTRODUCTION WITH AN EXPLANATION OF THE PRESCHOOL PROGRAM.

PROCEDURES FOR ADMISSION INTO PROGRAM.

PROGRAMS AND SERVICES PROVIDED BY THE TOTAL STAFF. INCLUDE[HE DAILY SCHEDULE,
EVALUATIONS, ACTIVITIES, CONSULTANTS.

PHYSICAL THERAPY, OCCUPATIONAL THERAPY, HOME EDUCATION,
FAMILY SERVICES, MEALS, ETC.

....

STAFF DIRECTORY NAMES, POSITIONS, AND PHONE NUMBERS, WHENAPPLICABLE.

PARENT INVOLVEMENT INFORMATION, SUCH AS PARENT
VOLUNTEERING, CLASSROOM OBSERVATIONS, HOME VISITS,
CONFERENCING, ETC.

FORMS USED IN CENTER SUCH AS NEWSLETTER, CALENDAR, FIEI 0TRIP PERMISSION, STUDENT REPORT FORMS, ETC.

STUDENT NEEDS, SUCH AS CLOTHING, OR SCHOOL MATERIALS.

YOU MAY INCLUDE MANY MORE ITEMS WHICH MAY BE OF INTEREST TO
PARENTS, BU[ REMEMBER NOT TO BE TOO LENGTHY. WE WANT
PARENTS TO READ THIS HANDBOOK AND REFER TO IT.

11
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CHAPTER 7.

RESOURCES\AND BIBLIOGRAPHIES

Teachers Working with Parents

Parents Working with Their Child

Activities for Home and School

Bibliography
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AND PRACTICES OF PARENT GROUP EDUCATION. New York: John Wiley and
Sons, Inc., 1968.

Brown, Carolyn, FOR BEGINNING- TO -BE- TEACHERS OF BEGINNING-TO-BE-
STUDENTS. Nashville, TN: DARCEE, George Peabody College for Teachers, 1971.

Cole, Ann, et al., PAR PRESENTS: WORKSHOP PROCEDURES. 464 Central, North-
field, IL: Parents as Resources, 1979 ($2.00)

EARLY EDUCATION MEDIA FOR HANDICAPPED CHILDREN. Alaska Head Start Spe-
cial Services Project, Alaska Treatment Center for Crippled Children and Adults.
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Company, 1968. ($4.50).
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Peabody College, 1970 ($4.50).
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Education Program, Tennessee Department of Mental Health, Children's Re-
Education Center.
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INTEGRATING HANDICAPPED CHILDREN INTO REGULAR CLASSROOMS Publica-
tions Office, College of Education, University of Illinois. 805 W. Pennsylvania Avenue.
Urbana, IL. 61801, (Order #1300-47, $ .65).

Knowles, Malcom S. and Hulda F., INTRODUCTION TO GROUP DYNAMICS. New
York: Association Press, 1959.

Noland, Robert (Ed.), COUNSELING PARENTS OF THE MENTALLY RETARDED-A
SOURCE BOOK. Springfield, IL: Charles C. Thomas. 1970.

Patterson, Gerald R. and Guillion, M. Elizabeth, LIVING WITH CHILDREN: NEW
METHODS FOR PARENTS AND TEACHERS. Champaign, IL: Research Press, 1968.

SELECTED READINGS IN EARLY EDUCATION OF HANDICAPPED CHILDREN. Office
of Child Development, Council for Exceptional Children. Head Start Information Pro-
ject, 1920 Association Drive. Reston, Virginia 22091. February. 1974.

SERVING CHILDREN WITH SPECIAL NEEDS. Superintendent of Documents. U.S. Gov.
ernment Printing Office. Washington, D.C. 20402. ($0.75).

WORKING WITH PARENTS OF HANDICAPPED CHILDREN. Cpuncil for Exceptional
Children. 1920 Associaton Drive. Reston. VA.
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REFERENCES FOR PARENTS
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Brooks, Geraldine and Roseblatt, Joanne Cooke, THINGS TO SAVE, THINGS TO MAKE
AND THINGS TO BUY TO HELP YOUR CHILDREN GROW AND LEARN: A MATE-
RIALS MANUAL. Nashville: DARCEE, George Peabody College, 1973. (2.50).

Caldwell, Bettye, HOME TEACHING ACTIVITIES. Center for Early Development and Ed-
ucation, University of Arkansas, Little Rock, Arkansas. ($3.00).

Carlson, B. and Gingland, D., PLAY ACTIVITIES FOR THE RETARDED CHILD. Nash-
ville: Abingdon Press, 1961.

Cole, Ann, et al., I WAS A PURPLE COW. Boston: Little, Brown, and Company, 1972,
($Z95).

Croft, Doreen, RECIPES FOR BUSY LITTLE F.ANDS. Day Care and Child Development
Council o; America, 1401 K Street, NW, Washington, D.C. 20005 ($2.25).

EXPLORING MATERIALS. Commonwealth Mental Health Foundation, 4 Marlboro Rd.,
Lexington, MA ($2.65).

Gingland, D. and Stiles, W., MUSIC ACTIVITIES FOR RETARDED CHILDREN: A HAND-
BOOK FOR TEACHERS AND PARENTS. Nashville: Abingdon Press, 1965.

Haupt, D., SCIENCE EXPERIENCES FOR NURSERY SCHOOL CHILDREN. Washing-
.

ton, D.C., National Association for the Education of Young Children.

HOME STIMULATION. Commonwealth Mental Health Foundation, 4 Marlboro Rd.,
Lexington, MA ($2.50).

HOW 10 FILL. YOUR TOY SHELVES WITHOUT EMPTYING YOUR POCKETBOOK.
Council for Exceptional Children, 1920 Association Drive, Reston, VA.

Hunter, H., Wahl, A. and Willmans, R., ARTS AND CRAFTS FOR RETARDED CHIL-
DREN. New York: Know Publications, 1962.

JOrde, Paula, LIVING AND LEARNING WITH CHILDREN. 217B 10th Street SE, Wasii-
ington. D.C. 20003 ($2.00).

Keister, Doroth'i, WHO AM I? Day Care and Child Development Council, 1401 K Staet,
NW, Washington, D.C. 20005 ($2.00).

Lorton, Mary B., WORKJOBS. Addison-Wesley Publishing Co., Inc., Reading, MA, ($6.95).

Theilman, Virginia B.. Meyer, Sandra, Lowell, Dr. Edgar L., JOHN TRACY CLINIC COR-
RESPONDENCE LEARNING PROGRAM FOR PARENTS OF PRESCHOOL DEAF-
BLIND CHILDREN. Los Angeles: John Tracy Clinic, 806 W. Adams Bldv., Los An-
geles, CA, 1973.
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Valenstein, Thelma, AT HOME WITH CHILDREN: A RESOURCE BOOK FOR FAMILYDAY CARE. Publication Office, College of Education, University of Illinois, 805 WestPennsylvania Avenue, Urbana, IL 61801 ($3.50).

Von Nieda, Josephine, et al., NO-COST, LOW-COST PLAYTHINGS: TOYS FOR FUNAND LEARNING. Nashville: DARCEE, George Peabody College, 1974 ($4.00).

WATER, SAND AND MUD AS PLAY MATERIALS. Washington, D.C. National Associa-tion for the Education of Young Children, 1969.

WHAT CAN WE DO TODAY, MOMMY? Psychology Department, Educational ResearchCouncil of America, Rockefeller Building, Cleveland, Ohio 44113 ($ 80).

MAGAZINES AND NEWSLETTERS

CHILDHOOD EDUCATION. 3615 Wisconsin Avenue NW, Washington, D.C. 20016. Pub-lished by Association for Childhood Education International. It contains articlesdealing with the education of children primarily grades kindergarten through three (4issues - $12.00).

CHILDREN TODAY. Superintendent of Documents, Government Printing Office, Wash-ington, D.C. 20402. A magazine published through the Departmentof Health, Educa-tion, and Welfare Administration, Children's Bureau. It includes current events, pro.grams, and research relating to the life of children from infancy through the highschool years (bimonthly - $6.10 per year).

DAY CARE AND EARLY EDUCATION. 72 Fifth Avenue, New York, NY 10011. A maga-zine published by the Day Care and Child Development Council of America. It is writ-ten for day care, preschool, or early childhood staff and parents. It contains articleson current issues concerning the education of young children and various learningactivities.

EARLY CHILDHOOD NEWSLETTERS - A SELECTED GUIDE. Available from Publica-tion Office, College of Education, University of Illinois, 805 West PennsylvaniaAvenue, Urbana, IL 61801. A listing of newsletters and other serial publications con-cerned with topics of interest to educators working with young children (pub. #106,$ .75).

EARLY YEARS. Circulation Service Center, PO Box 1069, Skokie, IL 60076. Contains ar-ticles dealing with the education of young children, many of which are contributed bycurrent teachers. It also contains many excellent teaching ideas in the "Green Pages",which are ideas submitted by teachers (9 issues - $8.00).

Parents' Magazine Films, Inc.
Department of "F": 52 Vanderbilt Avenue
New York, NY 10017

Available from: lo

Division of Elementary & Secondary Education
Section for Exceptional Children
State Capitol Complex
Pierre, SD 57501
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SOURCES FOR INFORMATION- Pamphlets and materials are available from these
sources for little or no cost.

AMERICAN ASSOCIATION OF MENTAL DEFICIENCY
5201 Connecticut Avenue NW, Washington, D.C. 20015

AMERICAN' INSTITUTE OF FAMILY RELATION
5287 Sunset Blvd., Los Angeles, California 90027

ASSOCIATION FOR CHILDHOOD EDUCATION INTERNATIONAL
3615 Wisconsin Avenue, NE
Washington, D.C. 20016

COUNCIL FOR EXCEPTIONAL CHILDREN
1920 Association Drive
Reston, Virginia 22091

EDUCATION DEVELOPMENT CENTER
Early Childhood Education Study
55 Chapel Street
Newton, Massachusetts 02150

EPILEPSY FOUNDATION OF AMERICA
1828 L Street, NW
Washington, D.C. 20036

NATIONAL ASSOCIATION FOR RETARDED CITIZENS
1522 K Street, N.W.
Washington, D.C. 20005
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