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The purpose of this docur’pent .is to provide administrﬁto;s. regular education
" teachers; and teachers of the preschool exceptional child with guidelines for identify-
“ing and admitting youngsters into the preschool program. In addition, it is hoped that .
this manual will assist preschool special education téachers in the *hands-on" pro- — -
¢ cess of developing and implementing a preschool program for exceptional children.
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e . = CHAPTERI.. ‘ -
5. DODDS GUIDELINES FOR PRESCHOOL PROGRAMS '
FOR EXCEPTIONAL CHILDREN

o . < \‘\
. - \
S !
. . i
- v

A. PURPOSE: T i '\

B To provide an indiviciual educational program for preschool exceptional children .

2 . who, after identificatian and assessment by a multidisciplinary team, are determined

to require early educational intervention. This early intervention seeks to remediate the

1 child’s develogmental deficits while enhancing his/her st ngths by providing an ap-

" propriate instructional program, cfigoing evaluation, and continuous parental involve-

men}. ' . X .t ' -

The program is 'based upon the rationale that early intervention effectively en-

o vt courages children to altain their potential. Early intervention includes specific educa-

' tional methods and téchniques which are designed to remediate developmental
deficits and enhance dévelopmental strengths. : '

\.

A program goal is for each child to enter a regular school placement in the Iea’st\ )

) - restrictive environment that is appropriate for his/her individual needs. \' (o '
o - -' < - ?

\ . . B. DEFINITIONS OF TERMS USED IN THIS GUIDE *« }'

° s e . R I e ' » " ’
o 1. Special Education: . _

° o " fThe term “special ed@gg," as defined by P.L. 94-142, means “specially g

. : designed instruction, at-fio cost to parents or guardians, to.meet the unique
. s +, needs of a handicapped child, including,cldssroom instruction, instruction in
L o 0 physical education, home Instruction, and instru’ct‘ton in hospitals and institu-
.. tions.” ° L. L N o > R
4‘ " ’ N f{. - - . ¢ . . v oo

2. Related Servites: ™ e \

-
-

™ “The term “related services,as defined.by P.L. 94-142, means “transportation,”
- .. and such dév lopmental, corflective, and other supportive services (including
speech pathcﬁgy;axjd dudiotogy, psychological services, physical and occupa-

/ tional therap ,';ecr‘ gtion, and medical gounseling services, excépt that such -
méHical sérvices shall be for diagnostic and evaluation purposes only) as may

be required.to assist 'a handicapped child tq berefit from special edueation, .

. and includes the early identification and assessment of‘handicapping condi- -

o . tions in children.” ) / - . L.
! \—) .3. Preschool Multidisciplinary Team: o
Lo . . ¥ N ’ ) ' - . . T
‘w. ' Agroup of trained professionals who work together in a diagnostic/prescriptive '
. manney to, identify,.screen, assess, and evaluate the preschool exceptional
...« . childfor thé_purpose of determining fhe most appropriate.placement. © N & °
':‘3,,, - K !* . L . .- . 3 ~ o, .: A
‘:6&‘ E . - ‘ s K . . . .t .’% - e v . . . . * .




, 4. Case Study Comittee (CSC)

The commlttee with” responsibility to act in behalf of the preschool exceptional .
child. when a rhultuduscrplmary team is not avaulable wrthun the school.

Lo
\ LI

., ‘ ’ /

5. Significant Developmental Delay: - : " BE
r. Significant deveIopmentaI delgy is-a marked difference between: the Chl|d‘S
' chronofogical age and fundtional level, as determlned by a multidisciplinary
assessment team and parent.

’ Ay

- 6.Gros§ Motor. . ~ P ™~ .
The development of large muscle skills, such as running, walking, clumbung
thro , and sitting. Body perception, standing and moving balance, general
bod CQordrnatron speed and agility, and endurange are skills |ncluded in this
area. . . \

AY -7 o" ‘. . -

7. Fine Motor: ,
) N The deveIopment of fine motor skills, such as bead strmgrng cuttings and

writing. Skills include small-muscle coordination. eye-hand coordination. finger
dexterity, wrist flexibility, arm‘and hand steadiness, and finger speed:

8. Perceptual Development: ~

The quality of auditory and visual perception. which includes discrimination
between likenesses and differences. trgure ground visual closure, and spatial
relations. . S . :

9. Language/Speech: - - N ’ \ . .

3 v G -

> The systematic means of expressing and receiving information. Language
skills include structural use, comprehension, attending. sound imitation,
auditory reception, auditory memory, auditory association, _word meaning, ver-
bal expression, and manual expression. The interventionyof speech therapy ad-

. dressgs needs in the areas of articulation, proficiehcy. pronuncratuon of
phonemes, and-the intelligibility of speech.

Y ¥op

10 Self -Help: R s -0 e
/The ability to function mdependently in meetlng general physical needs. Some
areas of setf -help mclude dressing, toileting, and feedan‘ .

e

, 11. SocnallEmotnonal ) . . .

y -

¢

.

o , The abmty to relate’ fo the environment and to others in a pos|t|ve angd mean~
) 'mgful way. Soctallemotional skills include the development of body awareness,

3 self: concept understanding others, relatuonshups with others and appro'pruater

. Sres - responses %0 environmental stimuli. L

<




12. Sensory- Imparrments . . «
Impairments of vision or hearing, which require special materials, equigment

and training to learn, communicate, and interact with the environment,

¥ 2

" .. --13.Physical-Handicaps:

v - Impairmnents caused by congenital conditions, disease, and acci
juries, which require a special program, facilities, equipment, or servi

14. Cognitive Development:

‘7

a
The development of thinking -and reasoning skills, which include compre-
hension, classification, association and rule learning.  *
\

‘X
-+ C.GOALS: '

Gpals of the preschool program for_eiceptnonal children are:

1. To provide special facilities, equipment, and personneI iy meeting the needs of
the pteschool exceptional child. )
2. To insure that a multidisciplinary team will provide accurate and appropnate i
psychological, social, and physical assessment-of the child.
3.To provide developmentaT readiness activities in the affecttve psychomotor,
- +and cognrtrve domarns .
2 .
4.To provrde the preschool exceptional chrld with opp0rtun|t|es to partncnpate in
. the least restrictive environment. .

[l b

5.To develop a parent-rn\’/olvement program to share ideas, information, and
techniques so that parents better understand their exceptional chiId -

¢

6. 70 involve parents in the development and impleméntation of an appropnate
educational program fortheir preschool exceptnonal chitd and to inform them of
their rights: of due process. - - oL .

P

7.To cooperate w:th local medncal personnel whq provnde Teferrals, direct treat-

.. ment, parental counselrng and other sefvrces

8.To involve commumty agencies in the provrsron of qualrty programs “for
preschool exceptlonal children.

»

9.To insure that Child Find actrvrtles are conducted for the purpose of Iocatnhg
and identifying all. children .between the ages of 0-6 who may need preschool
- specral education services. o .
kg ’ .
10.To provrde in- servrce training opportunities for DoDDS personnel and com-
munity meémbers, which will rncrease knowledge and skrlls regardmg preschool
exceptional children. -

> .
.

14
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.. D.ELIGIBILITY . S .

»

Youngsters with handicaps and/or significant developmental delays.‘who.are be-
tween the ages of 3 and 6. are entitled to receive special educational and/or related ser-
, * vices through the non- -categorical preschool programs for exceptional children.
Children whose third or sixth birthday falls betore December 31 meet the age require-
ment for fall enroliment. The deve'(opmental delays and/or handicapping conditions . -
may occur in one or more of the following areas:
1. Grosg Motor
2.Fing Motor . - ) o - . .

R PerceptyaI'DeveIopment ’ B : - ’
. 4, Language/Serc_n\ . . o ;
5, Cognitive Development 7 ’ \ \/
| 6. SociallEmotidhal”

7. Sensory Impairment - . .

Y
.

© 8. F;hysrcal Handicap ™
« E, SERVICE DgLIVERLY MODELS

{ School-Based: ~
' - L]
a, A schpol-based program provides youngsters with small and laige group ex-
- periences whrch seek to meet their needs In the areas\of gross and fine
motor. langudge. cognitivé development. and social and émotional develop-
.ment. + /
-> ’ - . A
. b. A ¢hild’s participation in a"school-based,program may include: - '
1. Full-time’ preschoqg) specral educatlon program for not less than 22
hours. . . .
AY -~ ' . »
2. Part-time reschooi specral edUcatron program with resources education
" in elementary school.
¢ 7 .
) 3 Preschool special education program supplemented by participation in
regular classroom or other communrty programs ’
< 9 . . _
' A . C. Pro ram Guidelines - S ' Y
R - 9 - . :

1. Preschool class hours are @ minimum of 2. hours per sesien and are
generally half-day programs. - P

2. Recommended class srze is 1 teacher and 1 aide for 6-10 youngsters :
" <




. 2. Home-Based Program ‘ ) .' . : .

&
a. Through a home basedprogram. an ed cator vusﬂs each child and famlly on

a regulag basis to deliver educational services. Parents ate involved dlrectly

in the education of their preschool child. During the days when the home

’ teacher is not present, parents serve as the child’s teacher. Parents imple-

’ ment the prescribed curriculum, reinforce desnred behaviors. and observe
and record change . _ - .. T

b. Parent/child home teaching programis are appropriate: for ,handicapped in-

) fants or handicapped preschool children who-are unable-to attend a school-

‘ ‘based program because of the nature of the handicapping condition, or when

’ geographlcal distance from an existing preschool program prohibits atten-

dance in an existing preschool special education class. This decision is

made by the preschool multndnscnphnary team.

- ~ ' ’

" " F. PARENT INVOLVEMENT N : ‘
. A critical component in both of these models is parent involvement. DODDS per-
, . sonnel should seek to: . X . . . NN S

N

1. Provide social/emotional support in helpang parents understand therr preschool

> i - exceptional-child. ‘ /
2. Provide information concerning the child's ongoing instryctional obiectlves and
educational program. -

4
.

3. Provide parent training related to specific techniques for skill development and
stronger parent/child interactions. The above may include child rearing techni-

.. ques ‘and practices. methods for optimizing everyday experiences as learning
situations: and techniques for reinforcing specific skills.

)

G. REFERRAL PROCEDURES ,
*, Once identified. youngsters nfust foHow the referral procedurés ‘for the preschool ‘
program. - T~ ~ .

-

[

This is illustrated in the Referral Procedures Flowchart (Chart 1) and is gescnbed
on the following pages.

15
'
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CHART 1: REFE?RAL PROCEDURE FLOWCHART .

, . S A}

- * 0
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= .| - Pre-Refemral: T
.. - CHILD FIND, Parent S Lo,
- .« | *-Pediatrician, or * |-* . :‘ S
S Other S

. Preschool exceptlonal children may be identified through the ongeing Child Find

. Program conducted by all schools in each region. The purpose of Child Find is to ¢
locate and identify all children between the ages of 0 ggd-6 who may be in néed of - .
special education services, whether or not they presently are enrolled ir: overseas

> _dependents schoo)s. Child Find consists of a massive awareness campaign, adwell as
screening actlvmes These _activities will be conducted by the schoOI m‘cooperatnon
with other- publnc or privaté agencies.

1

In addition to Child Find, other referrals may be initiated by the pare?;t family phy- « ‘
_sician, or anyone with knowledge of, and concern for, the child: As a result of this type

of referral; the local. school will screen the yoqn.gsters to determine if furg{e‘r assess- ‘

ment and special services are needed.

Pre-Referral: Child | . Lo
Currently Enrolled | . .

- inSchool . ST

o " Children enrolled in a kindergarten program who require preschool special educa-
tion services may be identified by the teacher. However, identification could be in-
|t|ated by anyone with knowledge of, or concern for, the child.

Qxee

Before a child is referred for special education, the teacher and parents should -
discuss possible modifications in the child's regula) program. Available resources and
consultants should be used to individualize mstructnon 1f the child requnres further
. diagnosis, a formal referral should be made.’

~ . ' N . \

: - ~ Preschool - B
C Multidisciplinary .

o - Team Assessment P
' With’ parental consent, trained professmnals on_the preschool multndnsc:plmary -
diagnostic team will assess -the child to determine the child's strengths and.

weaknesses and to prescripe the most appropriate educatlonal placement The .+
preschool multidisciplinary team should include: .

Ed

* One preschool education teacher -\A/person qualified to.conduct in-

¢ A specialist with knowledge in the
aréa of the suspected disability -
¢ Child's teacher, when appropriate

dividual diagnostic gxaminations (e.g.,
school psychologist, speech/language
pathologist, remedial reading teacher)




-

t

* Pediatrician, when appropriate ) Ve |
e Counselor . - . '
* Social worker .

Team members will coprdinate testing so that the child does not repeat srmrlar
assessment iterhs with different examiners. - .

In schools where a preschoot Special education program does not exist and,
therefore, a preschool multrdrscrplmary team is unavailable, the CSC will bexre-
sponsible for assessment activities and other placement procedures in behalf of the
child. The CSC, when necessary should request the advice and assistance of the
preschool special education teacher within the region. .

Tests and other assessment materials must: : .
1. Be selected and administered so as not to be racially or culturally discrimina-

tory . .

2 Be administered in the Ianguage or other mode of communrcatroh appropriate

to the child.
T

3. Have been valrdated for the specific purpose for which they are used:

4.Be adminrsRed by trained personnel and conform with the mstructuonsﬁmvrd- '
ed-by their prodycer.

hs' ]

5. Include devices tailored to assess specific areas of educatior;gl need and devel-
opment. Ap 1Q test alone is not sufficient. - , '

6. Be selected to insure that when a test is adrhinistered to a student with im- <
pairedS®asory, manual, or speaking skills, the results accurately reflect the stu-
dent’s aptitude or achrevement level, rather than the student’s impairment. -

7 Not be the sole crrterron for determining an appropriate educational program
for a child.

.

8. Include but not be limited to, the following: '

a. Psychologrcal assessmﬁt including mdrvrdually admmrstered mtellrgence
measures.

—
Voo .

i .
b. Assessment of adaptive behavior.
/

- . Medical and developmental history.’ ;

»




-7

d. Current physical status.

e. Current functional level within a developmental sequence of éognitive_
Jperceptual motor. and language ?bilities. cote

f Speech/hearing/language evaluation. . ) =

*

"g. Social/family history. including interview with child's parents in“order to ob-
tain the child's social and educational strengths and weaknesses in the
home environment. -

-~

Assessment Completed
Confer with Parents

Parents must be invited 1o attend the preschpol multidisciplinary team meeting <
where assessment results are given and program recommendations are discussed. As
a result of this meeting: v

1. No services may be required. ! /
Y
- 2. Parents or school personnel may disagree with program recommendations and

follow due process procedures in seeking a change in this decision. *

9
3. Special eduka\tion services may be required.

)

- \, |IEP Developed
| or Modified

If special education services arefiecessary. parents and the preschool multidiscr-
plinary team will participate jointly in the development of the Individualized Education
Program (IEP). The IEP is an.agreement between parents and school personnel to pro-
vide educational and/or related services based on the identified needs of the student.
The IEP must provide for placement of a child in the least restrictive environment most
like his/lher noneXceptional peers, while meeting his/her special neleds. The individual-
ized education program will include: ’

1.A staten}ent,of the present levels of educational performance of the student. .
3 ¢ .
2. A statement of annual goals, including short-term instructional objectives.
. N ?
. BL;A sthtement of specific educational and related services to be provided to the
o Student and the extent to whicQ the student will be able to participate in a
regular educational program.

4. Projected date for initiation and akt'gipated duration of service.
N




y

e

A A

5. Appropriate criteria and evaluation procedures to. measure whether or not
students meet: short-term objectives. . /

The followi_ng ﬁersonnel will participate in the development of tr;e IEP: " i
1.IA}1 administrator ‘ i o
‘2. Early chilc'irlc')od special education teacher : g : -
3.0ne or bo;h of thcichild's p;rents*f _ ;

4. At least one member of the preschool*multidisciplinary assessment team

After receiving parents’ approval, the special education and related services staff

should aim to implement the individualized education program no later than 30 days
aftey the child becomés eligible. Service cannot be initiated prior to the development of

" the

IEP.

[ ‘ .

If abp'ropriate services for a preschool exceptional child are.not available in the

, loeal DoD dependents’ school, the CSC may recoiymend a home-based program, con- )
tractipg for services, a private school placement at no.cost to the parent, or a compas-

. The purposes of evaluation are: TN

sionate reassignment for the child's parents. .

Evaluation

1.To provide an ongoing, comprehensive, and compléte record of a studgnt's
development, as measured by formal devices, informal devices, and observa-
tion, . ‘

., 2 To communicate a child's progress, achievement gains, and engoing ‘needs
with parents and the preschool multidisciplinary team or CSC. ’

3. To pfovide'a record which will assist in the ongoing instructional planning for

~ the student.

- - .

‘ ‘Evaluation includes updating the individualized educational plan by identifyin

. short-term objectives that have beén met and specifying new developmentally se:
o -quenced objectives: This process should occur at least every 3 months and must in-
g clude a- final end-year report specifying recommended placement for the following

"o year. . *

For children or students transferring outside the school system or to another

» T " school within DoDDS, upon approval of the child's parent, a written report must be for-

£

A warded to the new school. This nafrative should include:

~ & . N
1. Specific description of the child's present level of functioning tied to the goals
and instructional objectives of the written individualized educational program.




. ' . ' I
2. Comments about materials and methods used successfully to |mplemeht the
chrld’s instructional program i \ .

* - | - »

\ o Termination of
L ~ Services !

R If, after evaluation,. it appears that the youngster no longer needs the preschool
special education pragram, the teacher should contact the CSC so that a less restric-
tlve placement may.‘be determined.

. Special provisions should be made for a youngster whose srxth.brrthday is after

« Recember 31 of the upcoming school year and who may be in need of continual
.special education services. If an appropriate placement forthe following year appears
unavailable, the regronal specral education coordinator should be contacted.

7 .H. BESOURCE EDUCATORS’ PARTIC?PA TION IN
PRESCHOOL SPECIAL EDUCATION PRO_GRAM

1. Resource educators directly involved in a preschool program for exceptional
children include: - . i

i

a. Preschool Special éducetidn Teacher P
-4

b. Speech and Language&er‘apist“

~./ C. School Counselor

d. School Psychologist
. ' A
e. Social Worker ¢
5 -* " ’}”
‘ f. Health Nurse : ' -
> g. Physical ‘Therapist S : ‘ ’
R
h. Occupational Therapist N S
.2 Responsibilities common to all resource educators are to: ’
. - TR :
a. Identify and refer children. ﬁ/
. . £
. b. Conduct assessment activiti N ~

op ment.

~views, and student observatio

» >
o

. to- (2)Examme|nd|vrdual learning st;:}lést rough teacherlntervrews.-parent inter-
A\

> -
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(3)Ident|fy and utitize resources found in the home school, andnommunnty
envrronment in meeting needs:of preschool exceptronal chrldren
C. Partrcrpate in the actrvmes of the preschool multldrsapllnary team or CSC,
as approprrate . ,
j
d. Partrcrpate in the development of mdrvrduahzed |nstruct|onal programs and
seek to provnde . - _ i
/
(VA structured ‘child-centered environment which is conducive to dragnos
- ticlprescriptive teaching. ° = //
i
(2)Instruot|on and experlences geared to individual needs. whijch are deter-,
mined through ongorng assessment and evaluation of thez udent.
_{3)Opportunities for youngsters to receive instruction in the most approprrate
i learning enrvronments /
e. Participate in ongoing progress reports and communicate /achievement of
e students to_parents and school personnel..

f. Participate, as appropriate, in routine and annual reviews of the individu-
alized education program.

- . g. Coordinate with medical personnel for assessment. treatment. consultation,

and parent/child counseling .

h. Determine other services which the Chlld may need, suth as frther instruc-
tion, counsellng or support activities.
\

i. Train and supervise educational assistants (aides). when assigned.

=

©

>
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EXCEPTIONAL CHILDREN

>

RECOMMENDED LEVEL OF KNOWLEDGE FOR PERSONNEL WORKING WITH PRE-SCHOOL
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WHAT IS CHILD FIND?

\Child Find 1s an assegtive educationally directed campAign to locate youngsters
inneed of early special €ducation. It 1s an active, ongging procesg of identifying.
screening, and, if need\be, assessing handicapped childién so that they May receive a
free, appropriate education.”’The handicapped children sought in thus activity may be -
grouped as unserveq (those not currently enrolled in school) ancf underserved (those
er]rolled in school, but not receiving an educatlor‘yappropnate to their special needs)

.

. Lot &

Child find is an activity required by P.L. 94-142 to locate handicapped children and
youth from birth through age 21. While DoDDS is committed to developing a Prescheol . -
Handicapped Program for children,3-6, the Child Find activities (identification, screen-

_Ing, and:assessment) inglude the ages 0-21 years. The chil,dren(a_ges‘Q-S. are identified
" for the purpose of assessing and projecting future special education program needs
" within the regions, -

.

-

-
-
-




VVASHINGTON , REGIONAL o
Coordinator - Qoordrnator * . '
. e o . .
ROLE OF SPECIAL EDUCATION COQRDINATOR WASHINGTON ®
0ODS, Washrngton will notify all regronal speclaleducatron coordrnators of Child . “

Find procedures through DoD Instruction 1342.12. Educatiort of Handicapped r
Children in the DoD Dependents Schools.” December 17 1981, Through this instruc- -
tion,.allfegional coordinators are respOnsrbIe for Child-Find in therr respective regions. .

' These resulits should be reported to the °ODS specral education cgordinator, using the
Child Find reporttng documents. * N .

- \ 2

2

. . . - b e . x

ROLE OF REGIONAL SPECIAL EDUCATION COORDINATOR

The regional special education coordrnator is respohsrble for establrshrng Child ..
Find procedures throughout his/her region and assisting prrncrpals and others in im-

- _ plementing these special education activrtre& The regional specra education coor- —
" dinators’ responsibilities rnclude . 2 ‘
, . 1 Assurrng that Child Find is an ongorng process - ‘
P 2. Desrgnatrng a sbecrab!frne erlod wrth each 'resgectlve regional director for a , < L
i massive awareness cam , . . ™~ ’
3. Providing each principal with |nformatron on how o conduct an effective, vig- .
’ ©  orous program. e .
= . 4.Collecting Child,Find data and reporting it agkur tely. 4o
5. Publicizing Child Find by: - SR - .
_ . ) ”\./ ¢ . e“ - -
' * Contacting community services within hisher region.
» » Providing information to the Stars and Strrp s, AFN Radio/TV. FEN RadrofTV i
. " .or any regional information service.. f
. Contacting key personnel at Headquarters Command thrOugh visits or by let-
ter. These might include the Surgeon General. thaplain, key medical person-
. . nel, and individugts in ‘charge 6f community or social units (Army Comamunity
e . Service, Navy Ramily Communrty Servrce Air Force Commpnrty\Qervrce) .
\ * . a4 . i A .
S ﬁ',‘1 o 54«3*; o ¢ - - - 5 ¢ N
el - . oLt R 0
o . . - - . 17 20 o 7o : . a
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e ROLE OF "LOCAL SCHOOL PRlNCIPAL-?’ —

cipal, will be: charged with conducting Child Find in each school's local community.
The prrncrpal must insure that target groups of Ghild Find are addressed
% .

- ~ 4 . -
¢

.o HOW? : p : .

3. .

. By informing the school faculty and parents of stud ts presently enrolled in

~ school that Child Find ajms to locate the underseﬁchild In need of special
" education. -

‘ (.

. By provrdlng a broad |nformat|on campalgn throughout the community to

“identify unserved children not enrolled in school. This massive information

B - program prominently should project the value of early childhobd intervention.

" e By estabhshrng a committee to conduct Child Find activities mcludrng the
. development of procedures for receiving and acting Gipon referrals.

. - k4

[ ——— CHILD FIND ACTIVITIES' r _—

Each school prrhcrpal his/her designee. or committee established by the prin- ~

, w
N b . ) ’ * .
[ A ! \

. IDENTIFICATION ) SCREENING E ASSESSMENT

> s . — pr

N . <

. - . ’
‘WHAT IS CHILD IDENTIFICATION?

.Child identification ‘begins with a massive public awareness program to inform
the community that handicapped young children are able to make educational gains
which would be lost, or severely delayed. if the.child hdd’ to wait until’school age.

» Most handicapped children should be identified and referred to.school programs
through Child Find activities.

A -
-
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AéTIVITIES FOR IDENTIFYING YOUNGSTERS: T

[ ]
»~

*

AJ

. ' * S
Notify school-faculty and parents of studemts presently enrolléd of the pur-
pose of Child Find. = :

N

. Review present performance of children Wiih kindergarten teachers, nursery

school teachers, etc. " e e
Discuss Child Find activities in parent/faculty bulletins and through par-
entiteacher groups:” =~ L~ - - B

Make posters, and display them in schools, on bases, posts, and throughout
communities: Main Exchange,.“Four Seasons,” Thrift Shop, Base Hotél, and
commissary. . . .

¢ - \ . .
Publicize Ghild Find a'o@ities through local community publication or media.

-

Provide‘ héus&tohouse delivery of hand bills 'b'y Scouts or othera youth
groups. A

-~

. / .
Arrange for announcements at chapels. _

COnta’{ct any‘logal clubr or civic organization for the_purpose of describing.
Child Find: Army Community Service, Navy Family Comrhunity Service, Air
_Force Cor_nmunity Service, and Ombudsmen Qounci!. - ‘
” ' N




" CHILD FIND DATA SHEET c St
. r's v - , . J 4 , s

A data form should be kept by the phone for immediate use when a referral.is
made. It is a fast, easy way of getting initialcinfOrmation on a chijld. It should include: ~ -

%

a.Namé of child and address, with name:of SPORSOR ‘

.
-

~ b.Telephone number. ’ ' 1
j . C. Disposition\ or status of child: determination of served. unserved, or under-
served, ‘
- . : K . .
- d. Date. . ~ -
. - - ;-
' - e.Designated school responsible for screening. * = . . ) <
’ = - .
CA . . . ' . —_
< a . -
. ' -
: MacArthur Elementary School -
) Dévelopmental Center
s ’ ' , Referral Form
. -
N Name' N Birthdate
v - P - <
Referred by Date of Referral
35 ) LI '
/ . Nature of Pro;;&rn: ’ o
. _ -~
. » . .
. . v o~ ' IS .
-, 4 S ' N N
. . ! ® Pertinent Medical Information. -
5 . ] .‘ — ‘v
. 1, \./ < - . [ . . # ~
* 4 . ‘:. ] . ’ ’3
School Child Currently Attends T . . |
, 3 N . e
' Teacher . o N ,
iwtjor Language . * ¢ ) ;4
&
- Toe <
- - - Parents Name
Address for bys transportation - ' . ‘
. . i
r Duty Phone Home Phone . .o .
. Deros Date - ) . . . i .
* ; ’
L)
y »

5 ERIC < -




Sample Child:Find Announcements

.

. .

'

Déb schools conduct(su:rvey
of special education needs

L]
Fhe Department of, Defense Schools «vaem mndwuna suney of
alf Shldren, ages 3-210 spevial educational needs.

Spevial education 15 8 general term which indudes 8 wide range ‘of
tpeafic learming gnabiliyes such at mental retardation,  cnotional
maladjustnient, heafing and special impairmidng, as well as visual and®
other physical handwaps A

N
The surser s a prehininan wep n helping wWentifs the needs of all
children, i luding the handwapped, n the commnnuty

If you know ot a handicapped perwn between the ages of 3 and 21,
please call the halasaan Flementary Blementan School ag 2-3236 2981/
331 between noon and 3 pm én Apnl 2 through 4, or Till out the
sunves form provided below and drop it at the whool office

Name of Handivapped Indiydual
¢

Educattonal Handwap

Name of Spontor -

o  Name of Hangiqapped lndividﬁ?l

2

Educational -Handicap

Name of Sponsor ™

Pa—
.

Duty Phone No./Home Phone No.
- R




Sample Child Find
Announcements

DEVELOPMENT

CenTe™

STUTTGART ELEMJ/JR. HIGH SCHOOL
ROBINSON BARRACKS
TEL: SM (2/21)—6D44

kY

SCREENING DATES FOR 1980:

JAN 21 MON FEB 20 WED
*JAN 28 WED FEB 22 FRI
JAN 25 FRI - .
APR 21 MON
APR 23 WED

APR 25 FRI

SCREENING FOR_PRE-SCHOOL HANDICAPPED PROGRAM
(CURRENTLY IN ERATION.) AS WELL AS FOR OTHER
“ CATEGORIES OF MILD MODERATE SEVERE AND MULTIPLE
. HANDICAPS | IN AGE CATEGORIES FROM 3-18 WILL BE_
CONDUCTED e .

h>l

°

o di’ﬂbllllg . .
‘{‘ ' ’ U‘ "cy USCULAR D"STRO,,

-, DO YOU KNOW OF A HANDICAPPED PERSON BETWEEN THE AGES OF 3-21?

If so, Please have their sponsor or relative assist in a survey by c.allmg
Kalayaan School at

SPEEC )
HD’SORDERS 23236 or 22951 or 23311
- v

) From 1200-1500

. WEDNESDAY THURSDAY FRIDAY
April 2 Apri'l*:l . April 4

or by filling in the back of this sheet and dropping # at the

o Me;\h\“Y
| Rem‘(\ed

Cereém/ 2 /J:y = W

. Kalayaan Elementary School ,pfﬁcg

’
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IDENTIFICATION SCREENING ASSESSMENT .(

»

Screeningis a quick, informal, information gathering period to determine if a child
has special needs and/or to confirm the need for further assessment. It is not designed
to be an in-depth identification of strengths and weaknesses in a child. . -

All identified children will be reported to local elementary schools where qualified
-staff will conduct’screening activities. ‘ :

Elementary schools in a “metro area,” or near a school with a preschool program,
may refer those identified to the preschool multidisciplinary team for screening and/or
stessment. If a preschool resource is not nearby, then the Case Study Committee of
the local elementary school wi\ll determine if that child has special educational needs.

\
i

.
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\‘ WHAT AREAS ARE INCLUDED IN SCREENING” =

Results from thg screenmg process and the developmental history from parents
and pediatricians should provide a profile in the following areas:

SOCIAL/SELF-HELP

PHYSICAL OR RECENT\| .
HEALTH EXAM YISION
!
. ] -
: COGNITIVE .
Xy ]
»
WHO MAY HELP WITH SCREENING"
. Preschool Special Education Teacher
) e Members of Preschool Multidisciplinary Team or Case Study Committee
2 e School Nurse ' '
o , «’ Speech Therapist )
B e Psychologist
. )y °
* Social Worker”
, . ‘S‘ch_ool Administrator g
d A ! ‘ - . ° .
.e Paraprgfessional Aides . R v
~+ .+ e High School Students - e .-
s . e Junior High School Students . g ‘ ST > 2
! - o T
Lran — %; ’ ) ’
) -24 . &.o e " '
IR A “*:\m SRR e o 29 - .




HOW DO YOU PLAN YOUR SCREENING TIME? -

Preschool screening should not exceed one ahd one-half hours to assure test
results are valid and.reliable. The average 4-year-old can attend to directed activities
for one-half to three-fourths of an hour. Screening results should give a batanced pic-
ture of the child’s strengths and,weaknesses in different learning 3nd social areas. A

/
parent questionnaire should be’part of the screening and. include a medical history,
family history; physical growth and language milestones, social behavior, self-help

skills, and preschool experiences. Lo

]
[

~ b

" ; .

B !
SAMPLE SCREENING SCHEDULE*

5 MINUTES | 30-45 MINUTES |30 MINUTES™  ° 10 MINUTES | TOTAL
"HELLO" | SCREENING TASKS | OBSERVATION OF CHILD'S | FINAL™ " [1-%
y . ~ |PLAY, INTERACTION WITH | QUESTIONS
. - |OTHER CHILDREN AND .
WARM-UP* | AUDIOMETRIC - |ADULTS . TO
BATHROOM | VISUAL - - SNACK TIME AND 1-%
- .
¢ 1
- FPARENT INTERVIEW HOURS
. I
SCHOOL REGISTRATION | “GOOD-BYE"

‘ _ | PROCEDUYRES

- ¢ .| INDICATIONS OF RESULTS
OF SCREENING DATA

* ADAPTED FROM PROJECT MAINE STREAM OUTREACH PROGRAM s v

-

.
-— i - -

In_many.DoD schools. screeping includes only a few chnldren' at & time and ‘does

ndt require a "screening day.” To assure that the Child Find procedures (identification,
screening, and assessment) are ongoing; several regions set aside a specific time
each week/month when staff is available to screen, assess, and/or evaluate students. - .

Dependmg upon the referral and the severity of the handicapping condition, the
screening process may be eliminated and a complete assessment conducted at that
fime.,

> . .

g

-
-
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IDENTIFICATION _SCREENING |, - ASSESSMENT

s%
?,1

The Federal Register (December 30. 1976) defined assessment as the *..pro-
cedures used to determine whether a child is handicapped and the nature and extent
of the special education .and related services the child needs. The term means pro- °
cedures used selectlvely with an individual child and do not include basic tests ad-
ministered to or procedures uséd with all children in a school, grade. or class.”

2

AGE . ' Y
LEVEL | DEVELOPMENTAL AREAS

- o LANGUAGE MOTOR ° SELF-i4 COGNITIVE® SOCIAL/
,  HELP EMOTIONAL

The purpose of assessment is to get an accurate and complete picture of a ghild's
performance and functional level in major developmental areas. Through assessment

S fectlve educational program may be developed. To be accwate muIUpIe techmques
and.devices should be used. Also, it is important that the child is in a comfortable and
natural environment for assessment activities. For some children, this may be at

\ homeé. \ . - § , -
. Specialized  assessment tools include fprrital. as well as informal devices. Norm-
referenced tests are formal, and compare a child's performance with other children of

tg{a same chronological age. These tests generally present a limited number of items.,

d may or may not be developmentally sequenced.

N

-




Another formal device, criterion-referenced tests, compare the performance of in-
dividual children against'a set of standards relating to specific tasks. These standards

are generally in developmental order and measure the child's functienal level. This _

enables the examiner to compare the child's skill development from one point in time
to another. They are useful tests in developing appropriate short-term objectives within
a long-range developmental goal. Often publishers include follow-up curriculum ideas
once the functional levels have been determined (Learning Accomplishment Profile,
Portage Project Checklist). / )

OBSERVATION: . :

Classroom observations, an integral part of the assessment process, can verify
formal assessment results. Informal observation provides an opportune time to learn
about unigue developmental skills and needs of a child, espécially in social and emo-
tional argas. Observation should occur both in the classroom.and home environment.
In this way the child can be seen globally: '

e With peer group ’ .

* Within family unit
* In a structured setting . ) . ~

® In an open setting

~ . .

CHECK YOURSELF BEFORE ASSESSING: ' .

-

* Are materials appropriate for the child? -

% Is helshe comfortable (e.g., chair the right size)?

¢ |s he/she alert? :

i

aNDavau-hava
L YouUTave

* Does hé/she understand the directioné? . .

* Does helshe need a "potty“- break?

"o Are you watching for signs that helﬂwéfis getting tired? "

%




.
. . . - . ’
. ‘ . . . \

LI . .

' é

. AFTER THE INITIAL:ASSESSMENT:. .

. - ¥ Ld N [y

. "Pi'n-p'oint‘.' strengths and 'weaknesses ¢f the child. 7

» Meet with other preschool multidisciplinary team members and par§nts to
* -share findings. % ' N -

* Identify long-termi goals. .

« Break tasks down. and determine short-term objectives.

Rememberl Assessment is an ongoing process. I}, identifies what skills the child has
mastered, what skills the child is, currently learning, and, in fact, whether the child is
acquiring new skills, Keep the assessment ongoingl!! .
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’ SCREENING AND ASSESSMENT TOOLS

The followrng are names and descriptions of mstruments commonly used in pre-
school screenrng and assessment programs. Prices are approximate. Mos} In-
struments are available “on approval from the publisher. A more extensive “Early
Childhood Assessment List” is available from the Northeast Regronal Resources -
Center, 168 Bank Street Hightstown, New Jersey. 08520, and in the book “Preschool.
Test Descriptions.” Wayne Johnson, Charles C. Thomas Publishing Co. All summaries
v noted with an asterisk (*) were adapted from “A Eirst Look Phoject aine Stream -~ ¥
- Outreach Program

These devuces are coded as follows o °
S = Streening - " \ T . . ) L e
- A= Asses,sment; v e < ‘
1 4SA)  AAMD Adaptive Behavior Scale “ . - )
- .+ _ Publisher: American Association On Merital Deficiency
: 5101 Wisconsin Avenue
Wasmngton D.C. 20916 ' “
Age range: Adult ; Price: '$7.00 Maﬁual
. : Ty $1.00 Test Bool€let v R '

+

¥
bis test for the profoundlv to mildly handicapped child may be used for assess-
ment\‘and individual program planning and evaluation. The test has two.parts: Part 11s ’
a checklist of sequential developmental areas, including such areas as physicat
development economic activity, language developmegt, numbers anatime, etc. Items
in Part 2-dre rated according to frequency of occurrence in antisocial behavrofs |n
cludrng rebellion and self-abuse. . "

-

B8C Inventory (N. Adair, G. Glesch) . ST o L e

N . - .
Publisher: Research Concepts .- &
1368 East Airport Road K - -
) Muskegon, Michigan, 48954 1965 .. ; . 5 .
Age range 3-1/2 to 6 112 yb‘s Price: -  $5.90 (50 cople’s') .

The test used is designed to determine kindergarten and school readrness It con-
sists of human figure drawing. conceptual information, arithmetic comprehension,
auditory sequential memory, and eye-hand cootdination tasks. The raw scores e d* ;

%Mhﬁes&s—ar&conmﬁedwﬂvamdmssag&%mﬁhmg&ageémwded»w

*(A) BRIGANCE™ Dragnostrc Inventory of Early Development (A Brlgance) .

@

Publrsher"Currrculum Assocrates lnc -
North Brllerrca Massachusetts 01862 «11978

. .
’ >
¥ b ,

- ~

Age range: 0 to 7 years *Price: ‘$49.95 (includes 10 recordbooks)_

», '




The inventory determines developmental levels, maps performance records and
assists inv developing ‘objectives. Skills asgessed are: Psychomotor (including pre-
ambulatory, gross nfotor, and fine motor), self-help skills, communication skills (pre-

.. " speech, speech, and language),.general Knowledge and comprehension, reading skills,

< _andgnath skills. Record book presents skills in sequence, aiding task analysis. For ex-
_ample, all w ng skills are gr uped together. Group record books are also available.

The BBIGAN us currently being used in seven of the DoDDS preschool programs. g

-

_*(8) Clifford W. Beers Developmentalqg'cféenlng Preschoo/ Level Infant Level Down .

ward Extensron (Experimental) . . ) .. ' .
- . e Publlsher Od’treach Pro]ect New¥Haven Preschool rogram, the Calentano
. £ Schoaol . s v )
% 400 Cenfier Street, ~ . . s
New Haven, Connecticut, 06511 974+ - - . ‘
» Age range: Preschool edition 3-1/2.to 571/2 years R \
; R Infant level , .1 month to 3- 112 years - (
Price: $5Q0 K . l ‘
- - ’ ’ y

The preschool edltlon is é 20-30 minute lndrvrdual test to estimate developmenial
levels in such areas as language and cognition, visual-motorfconcept, visual discrim- )
ination, gross motor, and number and digit span awareness. General norms are pro-
vided. The infant edition.is avarl‘able for pitot use. The tool is inexpensive and requires
no specral equipment. ) ~ ; . *

*(S) Comprehensive Identification’ Process - CIP (R ;enrb?ch) .

" Publisher: Scholestic Testing Service ' © - ,
.- + Bensenville, llinojs, 60106 1975 : .

© Age range' 2-1/2 to 5-1/2 years " “ ; ’ /
Prlce $5450 ’ s T

- This preschi)ol screening system was developed to |dent|fy every child ia com-

, munity who is eligible for a special preschool program or-needs Some kind of medical
attention or therépy, to function, at full potential-in school. It includes_speech and ex-
pressrve language, cognitive-verbal, fine_motor, gross Mmotor, and socio-atfective -
*development. Thefe are sutigestions for the screening of hearing and vision. Different
tasks are given,"beginning-at @ach 6-month-age interval. There are gdlidelines for obser-
ving children’s behavior. A parent interview form is included. A lightweight kit with
forms and materials IS provided, and other additional props are necessary

*(S) Denver Developmental Screening Test (W K Frankenburg, 3, Dodds) )

A

’

Publisher: LADOCA Prqect and Publlshlng Foundation |

East Slat Avenue and Lincoln e

Denver, Colorado, 80216 1970 . '

. ) Age range 2 weeks to 6 yiars 3 e
. 0 et - . - .
Pricex / $1050 L : IR
. " 31 o .




ey

-

*
~

The test has been wndely uged in screening for segious developmental delays It
evaluates four aspects: Grossmotor, fine motor-adaptive, language, and personal-
social. The test should be givgh by trained people who have experience in child devel-
aopment. A training package and film are available. A kit with materials ts included.

M - |

-*(S,A) Developmental Profile (G. Alpern, T. Boll)

, Publisher: Psychological Development Publications )
7150 Lakeside Drive -,
" Indianapolis, Indiana, 46278 1972

Age range: Birth to pre-adolescence Price: $10.00

The pro’fnle is intended to pravide information which leads to separéte physical
self-help, social, academic; and communication “ages" for each child. It relies on prior
acquamtancewnth thechild and consists of questions about the child which the parent

ggbd worker answers. Information can be checked by obgerving the child. Norms
have been standardized, but there are only a few |tems at each age mterval '

*(S,A) Early Childhgod Assessmeént - A Cntenon Referenced Ssréemng Device- STRAT-
EGIES (R. Wandt) 7/ .

Pub.lisher: Comparative Educational Service, Agency 13
' Waupun ‘Wisconsin, 53963 (Title Il Project) 1975

Age range: 3 to 6 years Price: | $8.00

® This unique test helps bridge the gap between initial screening, classroom man-
agement, and curriculum planning. Covering auditory, visual, motor and verbal skills. it .
is developmental and sequential, but includes no age guidelines or norms. The model
includes a‘curriculumgguide. Training by the developers can be arranged for examiners.

9 Goodenough-Hams Dragv-A-Man (F. Goodenough, D. Harris)

Publisher: Harcourt, Brace, Jovanovich, Inc.
Test Department « 1
+ 757 3rd Avenue
[\Jew York, N.Y., 10017 1963

v

Age range: 3 to 15 years SR Price: $6‘25

, Draw-A-Man is a nonverbal iest of cognitive and fine motor abilities. Separaté
norms for boys ahd girls, ages 3-15, intlude standard sgores and percentile ranks, etc.
The child is asked to draw a man, woman, and himse#. Guidelines for scoring are in-
cluded. The test should not be used as a smble device for skill |dent|f|cat|on-v :

.’(A) lingis Test of_ Psycho/mgu:stlc Abilities—ITPA {S. Kire, J. M:Carry, W. Fire)
Publisher: University of dllinois Press | S )
-~ Urbana, lllinofs 61801

Publishers say the ITPA identifies ¢ommunication ab|I|t|es and disabilities in
order to help teacher® plan remedial activities. Subtests are aimed at auditory-vocal
afd visual-motor communication channels and attempt to analyze reception, organiza-

_tion, and expression at the highly organized representational and less voluntary auto-
matic levels. The ITPA includes tests on closure, sequentidl memory, and sound blend-

ing. Formal_training is required to administer the ITPA. ..

-
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*(A) Learn/ng Accomp//shment Prof//e LAP (A §anford. D. Barley W. Johnson J.
Leonard, P. O'Connor) 1974 -, .
arly Learning Accomg{rshment Profile - ELAP (E. Glover. 3. Preminger. A. San

fordy ) .
Publisher: Kaplan Pre'ss - . - -
600 Jonestown Road = T . ‘
__ Winston-Salen, North Carolina 27103 e -

Age range: LAP 1 month to 6 years (strongest on 3- to 6- year range)
E-LAP - B;rth 36 months

Pnce. $4.50/LAP and manual.$4.50/E-LAP

LAP gives sequential {ask-level objectives at the develdpmental age at which the
skill appears. It has been uséd successfully in preschool programs for childrén and in-
fants_with ‘special needs and consists of gross mqtor, fine motor. self-help. social,
¢ Ianguage ahd cognitive areas, Suggestions for curriculum follow-through are _proviged

in both editions. The\LAP and E-LAP may be adapted for purposes of assessing some  *
skills inthe severely and profoundly handicapped.

i ’

*(S) McCarthy Scales of Children’s Ab/l/t/es (D. McCarthy)

Publlsher Psychologlcal Corporatron
30B E. 45th Street .
. New York,*N.Y., 10017

“Age range: 2-1/2 to 8-1/2 years Price: .  $59.00

Thisteol measures children’s intellectual level, strengths. and weaknesses, The
scales consist of 18 subtests that make up 6 scales: Verbal, perceptual-performance; ¥
quantitative, memory motor, and general cognitive. Relrabrlrty and valrdrty data are

available. -
*(S) McCarthy Screening Test (D. McCarthy) - et
Publrsher * Psychological Corporation . -
308B E. 45th Street - _ \
New York, N.Y., 10017 ? -
. Age range: 4-1/2 to 6 years ' Price: $2750 -

Condensed from the McCarthy Scales of Children's Abilities, this screening tool is
designed to identify children who will need special educational assistance. The six
subtests are right-left orientation, verbal memory, draw-a-design, numerical memory,
conceptual grouping, and leg coordrnatron The publisher states that the test presents

normafive information based on the standardization of the McCarthy Scalés on “nor-
mal’. children.

N ) .
'(S A) Peabody Prcture Vocabulary Test (L.Dunn) ' >
, )
Publisher: Amerrcan Guidance Service, , N ‘
v - Publisher's Building . ¥,
o . Circle Pines, Minnesota, 55014 . 1965 < -
Age range: 2-1/2 to 18 years “ Price: $14.00 regular '
'$19.50 special < -
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This test was designed to provrde an estimate of a child's receptive vocabulary
through nonverbal interpretation of a series of pictures. It require$ some special train-
ing to administer. For the purpose of data analysis, raw scores are converted into na-

tional percentile ranks. Some testers report that certain vocabulary words are regional, .
or not current, and may require adaptation. Other devices are recommended for
measuring receptive language skills. . )
*(A) Portage Guide to Early Education (S. Bluma. YQ._ Shearer, A. Frohman. and J. )
Hilliard) -
. Publisher: Copoperative Education Service Agency #12
Portage Project R

o Box 564 _ ~ -
— PortagA,Wisconsin 53901 Bevised.u‘ 1976

{ Age ran'ge: Birth to 5 years Price: $32.00 (manual, checlgists. cards)

*  These materials are useful in educational planning for children whose develop-
mentaf ages range from birth to 5 years. They weré désrgned in a home-based project, .
but can be used in any type program. The Developmental Checklist is color-coded, and
. \the skill sequence corresponds to specrfrc activities in the Activity Card File.

*(S) Preschool Inventory (B. Caldwell)

p. ™ Publisher: Educational Test Service
r -  Box 2814 # .
Princeton, N.J., 08540 ’ ’ .

-

Age range: 3 to 6 years \ Price: ©  $3.00 specimen set

This screening tool is designed for individual use and measures areas considered
vital to school success: Basic information and vocabulary; number concepts’, concepts
of size, shape, motion, coldr, time, and classification; visual-motor performance;
. follewing instructions; and personal-social ability. A few srmple props are necessary.

Standardized test norms’are included.

‘)

N

*(S) Slosson Intelligence Test - SIT .

- -
¢ LN ¢
Publisher: Slosson Educationa&Publicati\ons : .' 2
\ ' 140 Pine Street . .
- East Aurora, New York, 14052
. ' Age range: 4 yegrs and over .
’ ‘ , (can be used.with younger chrIdren) Price: . $7.00 .
This is a widely used diagnostic test of mental abllrty with heavy emphasis on ver- .

bal ability. It may be used on infants.and children under 4 with less validity. The early

childhood items are adapted from the Gesell Development Schedules. The SIT may be
used as a qurck screening device, but should not be relied on as the sole factor in im-
portant placement decisions.

*(A) Vineland Sbcial Maturity Scale (Edgar A. Doll, Ph.D) 7 8

Publish.er: American Guidance Service, Inc.
. - Publishers’ Building
- “ Circle Pines, Minnesota 55014 | .

) . Age range: 3 months-adulthood Price: $7.00 .

»
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The Vineland is a questionnaire that consists ofa detailed performance outline to
measure skills in social responsibility or personal independénce. Thig test is useful in
. determining certain functianal levels of the severely and profoundly handicapped and

is answered by a person who is primarily’responsible for the child. . "

C“‘ v

(A) Vulpe Assessment Battery (S. Vulpe)

L
L

Publisher: National Institute On Mental !'Retardation
Toronto, Ontario, Canada M3J HP3
Revised 1979‘ NP

-

Age range: Birth To 6 Yearé.
Price:  $17.00 , o L

This is @ne of the more efféctive assessment devices for the severely and pro-
foundly handicapped child and includes a performanse analysis, as well as program

" planning techniqués. The interactive procédureis desig egd to determine the functional
“ level of the child in Specific devélopmental'areas’, including “splinter” areas which are
often excluded in other préschool assessment devices. The fellowing areas &
assessed: Basic senses and functions, gross motor, fine motor, language (receptive
and expressive), cognitive.processes and specific concepts, organizational behaviors,
anl activities of daily living. An assessment of the child's environment also is con-
ducted, which includes identifying characteristics of his/her basic living environment,
the appropriateness of thg educational setting, and the knowledge and personal feel-
ings of adequaty of the cegiver. * ) . .

¢

(S) Yellow Brick Road (Christine Kallstrom)

-

" Publisher: Teaéhing Resourges
50 Pond Park Road
- Hingham, Maryland 0?043 -

- Age range: 26 Years’ ~

Pri(;e: . $;12.95 , A ‘ . L

X
R

This game-like-approach to screening children includes four areas: Gross and fine
motor, visual, auditory, and language. The “Wizard of ®z"” theme carried throughout the
batteries encourages participatiorf by the children. Highest correlations (80) were
found with the lllinois Test of Psycholinguistic Abilities (ITPA) and the Metropolitan

s

Readiness Test (MRT). Normative scores are provided.
, -
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- BRIGANCE™ DIAGNOSTIC IN VENTOAQ OF EARLY DEVELOPMEN T *
__A. PRE—_AMBULATORY MOTOR SKILLS AND BEHAVIOR

L 4
. 169 | Sitting Poeition: . W
' 4+, 1 *Head sags torward 3 ‘Steadies head “ 6 Sits bneli, leaning 9 Leans forward from
< . ¢' 2 ‘Head set forward but does not hold forwatd on hands sithing position and
- with some contrdl 1t arect, 7 Sits briefly with * re-erects
but also with some 4 Hoias head erect - hands frefe to s 10 Sits with ~ \
bobb(ng ang steady manipulate . 't to
. 4 * 5 € suppbrted. ¢! 8 Sits egect and.un-
~ stpported for five
13 ' . minutes - M
T Developriental Age %2 ot oy 4 X
N o . Notes ) ., ‘
' . : . Y
~ &+
4
.."*, 23 |Standing Posttion: . .
> ' ** 1 "No support Stands holding on to an 12 Walks with both
‘ 2 _‘Suppons small frac- object for support hands held * | 1
. L4 tion of weight b* +¥ 9 Pulls 1o standing 13 Walks sideways -
. position holding on to '
4 - 10 Stands unsupﬁoqed < Mumiture
[ for five seconds 14 Walks with One
\ ’ *1 Lifts fodt when _ ° ¢ hand held. .
. ! hand 15 held '*115 Walks forward
* ' LR holding on to M
R ] 4 tutriture .
- . . - 167 Walks sione **
3 LR \ 0“1_{' ~ 11 a )
0 - .
. y Notes ) - i A
. i] 2
J . ? *> a
& . - - —
. B
'm"ﬂv“wmmun-mddowdom«l;mmolmmn:wn O ¢
“— . . . R
: . : B. GROSS MOTOR SKILLS AND BEHAVIORS ,
! 79 | Standing: ..
° . . 4§« +¢ 1 -Stands with broad stante 6 Stands with heess 3910 Stznds on one 100 15 Stands on either foot
- ‘ 2. Stands with normal stance togethur moraentanly » for ten seconds [
‘ ¢ te 3 Stands on one foot with 2947 Stu=ds on liptoes 11 Stands on either fcot +916 Stands on one foot
R one hand held Ly *  momentanly momentanly momentanl‘
. & another person, 2+ 8 Bends at waist . “912 Stands on.one foot, eyes clo” .
4 Standsson either fcot «'0 pick up object for “wve seconds . 17 Star
witiPone nand held trom tloor 13 Stands on either .
N 'Squals'lo pick up 9 Atter.pts to stand on foot for five seconds
. . object from floor « wvona foot with no help 2914 Stands on one foot
© and then re-erects ’ for ten seconds
Developmental Age 2 - 20 Al 30 . .0 S
Notes “
T
N 10-3 ‘[Welking: -
“ o, te % *Walks wilh broad stance '°* 6 Walks well and Walks forward on line
2. *Walks with knees shightly rarely falls heel and toe a distance
. bent and Shoulders 7 Walks fdst “ of2m T
;M . o shightly hunched . 8 Walks steppin” 17 Walks scitor steps
5 +« 3 °Walks holdyng hands 5cm by * across 25 mmiwide line
. ouflor balance rather s - a distance of 2 m
» . h tharf at side R ) .valks on straight 3°18 Walks backward toe to
) | .4 wams with hands ne - heel six steps
* - swinging at side 4015 Walks circular 25 mm hne 19 Wilks vackward 1oe 10
. 5 Walks sideways heel a distance of 2 m’¢
R > Devlgopmenal Ar o o e ' .o
e T f )
« . —t
- "‘ 345 |Steirs ' .
. . . Walks down stairs »01) Walks down stairs 14 Walks up stairs carrying
o 2 with one hapd held aiternating feet object.sn one hand
M - _Walks alone up stairs with one hand held witiibut holding rail
® 13 nolding rail . * 1\ Climbs ladder of low* 15 Walks down stairs
' Waliks slone down stairs play equipment carrying obiec. witwout
s 1n and out . hotding rad 12 Walks up stalrs ; holding “ai
-~ ‘ . of an aJdult chair *9 Walks up stairs alternating feet while- 216 Wa'ks up and down
e te 5 yhlks up stairg with alternating feet - o holding rail stairs carrying objects
. M ons hand held . - with one hand held 4913 Walks down stairs in both hands’*®
alternating feet while 1
, Lo olding rai .
4  Dévelopmental Age ‘s 0 oo '+ I o e .
e . 3 °"
; Notes. o !
*Reproduced by permission from the BRIGANCETM Diagnostic Inventory of Early Dedelopment < 1978, Curriculum Assocates, Inc S
North Billerica, Massachusetts 01862. *
\ e ~ ’ — * - .
. (€] , 36 - s
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MONTHS YEARS Y . = a
1 2 3 4 3 3 7 [] ] 10 1] 12 13 Ve OIS 16 17 18 19 20 N 22 23 N 2% 3 H 4 M. 3 3K e Lll i o
Lo L] A L v v v v L T T B v L] Ll Ll LS v, ';,' L3 v v ¥ Ll % L 13 Ll B LS v Ls L v T, v L ¢ 3 M- m .
1 n&m WTIALLY SHY WITH WATATES HOUSEWORK ' PUTS ON CLOTHING 0 E
$, STRANGERS * .
- ¢ ‘ - & s &
2 [ ' MAYS PAT A.CAKE > USES SPOON, SPRUNG LITILE © BUTTONS Ur 5 2 3 |9
P MSPONSIVE, ’ <
8 WASHES & DRIES HANDS 8 I 2 * .
@ . ZN 3 1 m '
2 HELPS IN HOUSE ~ DRESSES . > o -
< SIMME TASKS WITH SUPERVISION ° — - { g 3 .
R in R
§ P SEPARATES FIOM MOTHER EASLY .é QR F i = 3
-4 . MAYS INTERACTIVE 1> !l | a. Z, :
- ; GAMES eg. TAG . - ug >
-
- ORESSES WITHOUT " 83 w .
"o gt °% o]
e e —p——— <
. Iz &
comes + B & 4
. <
w N == ]
> comes © cores 11 % z %
s WITATES WITATES ) DEMONSTR < I 3 g m v
% cuses - OGE i g % 9‘ -
\ . . - R
5 . TOWER OF nﬂme . . 3 . @ )
‘ o
14 a
. o IMITATES VERTICAL UNE - > . DRAWS MAN 3 PARTS >
b WITHIN 30 ' 1< . -
w . DIAWS > ,
. z R =
- & PARTS <
Y ~ PICKS LONGER LINE = . m
@ 3063 : ,
R~ L g #' .
e p—
. COMPREHENOS N IS
€O, he, N - )
. TIED, HUNGRY72°S43 .
- COMPREHENDS R - ‘9 -
w PREPOSITIONS/3 of 4 .
9 .t s .
. 3 RECOGNIZES COLORS /3 ok 4 . % .
oy -
. g OPPOSITE ANALOGHS . s * ’
s 2003 . 1a
" oY .
OEFINES WORDS /6 of 9 . ¥
: : ‘ + 7% -
a 3 N J
COMPOSITION OF /3 of 3 ¢
= PUP U S S T S S SIS T SN -
. LSous SEAR SOME, WEIGHT ON LEGS STANDS MOMENTARLY . BALANCE ON 1 FOOT . . )
N HAD R 10 SECONDS/2 of 3
, PRI TO 3T .
% $10 HRAD UP 45 o veaD AG WALKS HOLOING ON FURNITURE HOPS ON 1 FOOT < o -
> LA \
) o $10 1AD SIS WITHOUY . STANDS ALONE WELL CATCUES SOUNCED ¢ 3
z w0 SurroRT . C BAL/2eH3 b |
. $TO CHEST P STANDS HOLDING ON ~ " $T00$ & RECOVERS " JUMPS IN PLACE . HERL TO,TOE WALK/2 043 zH
QO ‘ of. HEAD o MuS sar ro'muo. WALKS We Lo PEDALS TRCYQLE SACKWARD HeRLTO8/2 o3 | O -
STEADY : .
7 [N WALKS BACKWARDS BROAD JUMP o ' - .
8 N _ 1 ' - o .
aous over - GETS 10 STING .
. . . . LSALANGE ON } FOOT
. 2 . WALKS UP STEPS 3 SICONDS/2 043 <. ’
. 2 Y S 4 L 5 2 ) 1 4 5 2 | Y AP ST S W S U THES UHS SH SIS SN SUN WY N NN TA T T SH SN VH N G | v "
. 1 2 3 4 ) . .7 [] ’ [CED n/ 13 14015 1617 191 20N 22 23 M W% 3 m 4 m FNET) ~
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DENVER DEVELOPMENT;Q!: SCREENING TEST

Try to get child to smile by smiling, telking or waving to him. Do not touch him.
When child is playing‘with toy, pull it™away from him. Pass if he resists.

¢hild does not have to be able to tie shoes or button in the back.

Move yarn slowly in en arc from one side to the .other, about 6" above Chlld'

,Pass if eyes follow 90° to midline. (Past midline; 180°)

Pass if child gradps rattle when it is touched to the backs or *’

Pass if child continues to look where yarn disappeared or :

should be dropped quick]y from s:.ght from tester’ s+

e
Pass any en- Which line is longer? ll.‘ ?a%s any 12. Have child copy
elosed form. . (Not bigger.) Turn " crossing . first. If failed,
Fail continuous paper upside down and + lines. demonstrate
round motions. repeat. (3/3 or 5/6)

«
.

When giving items 9, 11 and l%ﬁlo not name the forms. Do not demonstrate 9 and 11.
. When scoring, each pair (2 arms, 2. legs, etc. ) counts as one part. -
Point to picture and, héve chlld name it. (No credit is given for sounds only.)

15. Tell child to: Give block to Mommie; put block on table; put block on floor. Pass 2 of 3.
“ (Do not help child by pointing; moving heed or eyes.)
16. Ask child: What do you do when you are cold? ..hungry? ..t1red? Pass 2 of 3.
17., Tell child to: Put block on table; under table; in front of chair, behind chair.
Pass 3 of k. (Do not hélp child by-pointing, moving head or eyes. )
18. .. Ask"child: If fire is hot, ice is 73 Mother is & woman, Dad is e ?; a horse is big, e
‘.mouse is ?. Pass 2 of 3. [
19, Ask child: What is a S:a].l? >».lake? ..desk? ~.house? ..benana? ..curtein? ..ceiling?
. ..hedge? ..pavement?. Pass'if defined in terms of use, shape, what it is made of ‘or general -
. categoty (such as banane is fruit, not just yellow). Pass6 &f 9. - . N
20." Ask child: Whet is & spoon made of? ..a shoe made of? ..a door made vf? (No other obuects
" may be substituted.)” Pass 3 of 3. g
+ 21, When placed on stomach, child Iifts chest off table with support of forearms and/or hands. '
22. When child ‘is ,on back, grasp his hands and pull him to sitting. Pess 1f head- does not hang back.\ (‘ .-
Child may use wall or reil only, not person. May not crayl. -
Child mixt throw-ball overhand -3 feet to within arm's reach of tester.
Child must perform standing-broad jump over width of tésy sheet. (8-1/2 inches)
Tell child to walk forward, - eDEDAICOP ° heel within 1 inch of toe.
Tester may demonstrate. Child-must wWalk 4 consecutive steps, 2 out of 3 trials. .
Bounce ball to child who'shoull stand 3 feet away from tester. Child must catch ball with
hands, not arms, 2 out of 3 trials. -, ~
Tell child to walk backward, q—.GDOOO:DQD toe w1thin 1 inch of heel. .
-Tester may'demonstrate. Chilj must walk 4 consecut:.ve steps, 2 out of 3 tnals.

DATE AND BEHAVICRAL OBSERVATIWS (how child feels at time of test, relation to tester, attentlon
. 8pan, verbal behavior, self-confidence, etc,). .

™

d
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N A rui et provided by eric JEIPORAD
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" LEARNING ACCOMPLISHMENT PROFILE

—

-5 -
, LANGUAGE DEVELORMENT, (Cont.)
B i . \ .
— Behavior Age/ ASscssment |Date of - | Comments Criveria, matermls,

" (Dev.) Date, | Achlevelﬁ'g‘n't; problems, etc )
o ’

Talks to self .in long mono- |’
logue mostly concerned with | |
the present, “Thcluding make-

believe activitics

) Relqtes experiences,
describes activities

. : N
Uses mbst freqn?zt;y wor-
it, "you,- that, a, do, ti
not, the 36-1;8 mos.

Can kive sensible answer to
"Why do we have stoves?" ctc.36-—hﬁ mos,

Can name what he has drawn 4
after ao:j;bbling ’ " 36 mos.

. Carries out four-ste], commany
uaiwegoaitions . 118 mos.

Articulates, not in infantile |
style 54 mos.

Daﬁ.nes four words in terms of
use of ot - 5 mos.

Gives home address'-. . |L8-60 mos. : - . 4
.- - Wiark + Tof positive demonstration of skill
. Mark - for nejative Ccmonstration of7skill

1

-~
\
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\
cognitive

Entry ¢ .
Behawvior omments

Removes cloth from face: that obscures viston ¥ ‘
Looks for object that has been removed from direct hne of vision
Removes objgct from open contamer by reaching into container
Places object in container in imitation '

Places object in container on verbal command

Shakes a sound making toy on a siring

Puts 3 objects inlo a container. empties container )
Transfers object from one hand to the other 1o pick up anothe} object
Drops and picks up toy ,
Finds object hidden under container”

Pushes 3 blocks train style. ..

Points to one body part
Stacks 3 blocks on req@s—t-
Malcﬂes]nﬁa objects
Scribbles .
Points to self when asked “Where's (name)?",
Places 5 round pegs in pegboard on request
Malches objects with picture of same objec!
*Pornts 1o named picture
“Turns Pages of book 2-3 at a ime to find named picture
Finds specific book on request ,
Completes 3 piece formboard
Names 4 common prctures

3,

@*

|

+

|
3~ ~

°

\e“m
]
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£ .
.
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Reprinted from the Portage Guide to Early Education, S. Bluma, M. Shearer, A. Frohman, and J. Hiltiard with permisgjon of Coope‘raliVe Edu?:atio'nal
cnm\‘;n Agency 1arRorfage, Wisconsin, ©1976. ) 0
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Child’'s Names~®
List of Materials in Play Area:

OBSERVATION OF CHILDREN'S BEHAVIOR AND PLAY SKiLLS

Screening Date

DURING PRE-KINDERGARTEN SCREENING (FOR 4- AND 5- YEAR-OLDS)

-

-

Direct

»

(=) EvaItJate or refer

ions:  Check appropriate child behaviors.

Number of minutes child is in the play area.

Double check those most frequentiy observed.

? Questronable check further in program.

evaluatron Ask parent if-observed behavior was typrcal of the child.

| JN

[

|

iH".l l |

o .
* .
>
?
“ CJ
- . \/
f

SOCIA_L BEHAVIOR

A. TypeotPlay = *

(=) 1. Refused to Jeave parent or enter play drea.
(?) 2. Observed others, but did not participate.
(?) 3. Engaged in solitary play only.

(+) 4.

Itlon 3
(+) 5 Played with others in common activity.
F-] N

B ;Irltgractiori'with ‘Others.

3. Bossed other chil
: , adult intervened.
{+?) 4. Drd not interact
*(?) 5. Played only with

¥

ith other children.

adults. .
(+) 7. Orgapized Others in cooperatrve play.

C. General Approach -

(—) 1. Extremely negative, would not participate.
(=) 2. Aggressive and destructive.

4

{

- "( ?) 3. Trmrd"blayed mechanically, anxious for parent to return.

(+)OK.

Any mrnus (=) or a majority of questron marks( ?) may indicate need for a foIIow -up

Played near other children with similar materials..but mlnrmal mterac

-)-1 " Constartly in physical capflict with another child over a toy 'or‘area.
%) 2. Was extremely passive and let others take things from him or her.
) en and demanded own way. but took turns after .

iblings or much younger children. (Circle whrch)
(+). 6. Was able to share and take turns with Irttle or no promptmg from

— (+) 4 Stood with parent briefly o i came to play area quickly, enjoyed playmg

showed parent what she/he did.

Developed May 1977 by: D. Juster/F. Hale
Project Maine Stream QOutreach Program
Maine School Administrative District 51
Cumberland Center, Maine 04021 -

.

. ™
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OBSERV TION OF CHILDREN'S BEHAVIOR AND PLAY SKILLS “

. DURING PRE-KINDERGARTEN SCREENING (FOR 4- and 5'YEAR-OLDS) .
.8 ; - - . ol
‘ ] PLAY SKILLS * . - , ‘
. _A. Acthity Selection,(BriefIy note what child did) * . -
. . . P T ) -~
— (=) 1. Used no materials. ‘
—— (?) 2. Played only with object brought from home f ;
. — (+) 3. Large motor equipment. _: §
— (+) 4. Puzzles and manipulative toys. L ‘
' — (+).5. Housekeepimg corner. “ _ .
— (+) 6. Bricks and trucks. :
— (+) 7. Others that you have planned - list: )
B. Play Style P _ ‘
. __ (=) 1. Threw or broke toys: ° " ‘ \ .
. (=) 2. Was extremely passive and let others take things from him or her
’ (+) 3. Selected desnre%vnty, knew how to use matenals appropriately with
little assistance. * ‘
“C. Attention Span (Indicate type of toy or activity.) .
\ L S
e =) 1. Usedno materials. S . ‘
— (=) 2.. Impulsive and distractible; tried many 1h|ngs and stayed with nothmg ;
. for more than a minute or two.
- (7?) 3. Selected one activity; persevered or repeat d use wnthout expansion
. (e.g., rolled truck back and forth for most ot period). -
— . (+) 4 //Seiﬂed several actlvltles, but did not complete any unless gdult mter
. vened < \
— (+) 5 Overwhelmed by choices at first, but finally settled on one or mork ac ‘
‘tivites for at lease 5 minutes.
R (;—) 6. Stayed with and completed each activity selected. - .
D. Language . <0 \ '
— (=) 1. No Ianguage )
. . —— (=) 2. Used single words only. -
— (=) 3. Uninteltigible speech. - . -
. —— (?) 4. Mumbled inaudibly. L , s X '
—__(2) 5.,Shouted dll commands. - ; '
___ (+) 6 ﬁ Used‘language to describe activities and to communicate with adults .
T . andlor children.
NOTES: - ‘
P é ,
S . g .

-0 .. < [SAMPLE]



* ' . MacArthur Elerpentary School °
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. REFERRING T“EAc?ER CHECKLIST

Child’s Name : =
] Date of Birth _ \ S Age__ -t
g Referring Teacher ' » © Date __-
- __X__indicated Ability to Perform Task .* )
1. ‘' Says first name . " ) -
' __ " Says-first andiast name . R
‘ - __ Recognizes written name - L
. — Answers to name when called . ¥
2. _—  Knows his sex ‘.

—_ . Knows colors, shapés
e 3..  __  Knows body parts_thead, hands arms, Knees, elbow’s Iegs feet, eyes
v ) ears, nose, mouth, hair) .
Can point.to when named e

\ __" Any others? . o i \?

4. __ Puzzles - how many pieces? ‘ LT .
—  Knob puzzles : ‘
- . — Regular * o -
.o __ .Counting - how far can he count by rote? ‘
/ _~ What numbers does he recogmze in/out of sequence? .
. .6. __ Sings sumple songs (Happy ‘Birthday, etc.) - .
2 = ‘8. ~* - Speaks'in S|mple sentences how many words?
gt 12words ____ . . 4-6 words
s 51. 3 =i 24 words \ ; more than 6 words
A Féllows smfple mstructlons (Example Give me the block)
U Py e . ’. Show me your shoes) -
< 3" L e N 6 v »g@ “ Point to your eyes)
*™MO0.- Recognbzes;” st common objects (ball, truck, etc)
11. I Can share; ta tur S. ) .
12, Can work/pldy in g?’ngently & .
* __Requifes constant Supervision.™ ~. > .
13. __ .Relates experiences verbally> , © . NN
N _ Is speech understandable? = - > & v L
- 4. _  Can child identify cologs? e ‘ .
- - ' (ed yellow -Sp10 . orange green
/ * purple brown - blac _pink gray white ____
m-match "~ " - e -.. ‘o Pt ’
-n-names . { ' f PN .
. 15, ° — Has attention span of n;unutes (?;_ smlng __movemenj actlwty)
4 © __ Works well in.a small group™ . . ( .
- e —- Requites one-on-o A ¢ . -
- 16. - __ Can-cut wnth scissors-Yes - No P { . e,
S ] Left-handed - __ s, &~ ’ . '
Sk . Right-handed __- - . R
C Hasn't deCIdeq___. , <L e

Special scissors (helper, etc)

required? 'B — L& ‘. SAMPLE
—




.j . + i . N » " , .
St - . . . ’ N\
) 17. — Can dlscrlmlnate left and right. (Pmk up the ball With your left hand)
o ‘* 18. _ __ s toilet trained 3 .
o 19, —. Candress self - :
. : Snap Button Put on shoes- '
: " BucKle Lace~ Put on sotks
- y Zipper _. Tie ’
. 20. __ . Uses crayon and pencil if appropriate
' Fist grasp 3 finger
vy Draws meaningful objects and/or shapes
r . Shapes - M - can match, N - can name -
\\\ X . —_—
. o A
D : ‘ , ; / ' .
& o .
’ T~ . , .
\' - ‘ ' ° L4 - )
© . - ) .
Y - } ‘ / -
- "“ ) *
- ‘ ‘ . , * v .
Co
* '\. ) . hnd J
- .99 4 . \ L]
PR — ) . .
- : - ‘ \ .
- b L \ -
. ‘ e
) gy . - :
- - o P
. d ' . ! v hd '
“’,‘ « ° - / »
sE X . ‘
: . / . - Nd N . o , ‘
‘ L J
: e - v P L3 - ” "~ ]
" ' »
.«_ s , * L .
, - | SAMPLE
‘ —_— ¢
- .\ . » " . *
! °s - N
» v 5 —~— e
: 9) . . .
- ‘ - . N * i ‘
o ; 4 i
o . = & - 51 R e ',
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". A@S * Vineland So

BY EDGAR A. DOLL, Ph:D.

.

NAME. .. ... oy el Sex . Grade Date -~ (U
Last First : Year Month Day
* 7 Residence.. . .. .. . School Born ; :
~ - M — ¢ Year Month Day
MA.. Q. . Test Used . ..p....... ....... . When Age ” . .
° Years Months Days
N i
Occupation .... . R B . Class A Years Exp Schooling ~
Father’s Occupation . . . : . Class Yeard Exp Schooling -
\Mother‘s Occupation .. ... Class Years Exp Schooling
~
Informat. .. .. Relationship \
Informant’s est. . s -
5 .
\ Handicaps y Additional pts
‘ o
REMARKS: . Total score.
* » Age cquivalent
1 - . - »
°- ! ' - Social quotient '\
ods .
» LA
Categoryt Score®*  liems ) Mean
C .. ... L “Crows™ ~ 25
SHG .. ... 2. 25
SHG . 3. Grasm/m\Y O Aeach- ... ... - . +.30
S - 4 30 .
- SHG 5. R . . .30
SHG 6. .35
0] © 7. Occupies self-unattended }3
SHG . ... 8. Sits unsupported - ) .45
SHG ... 9. Pulls scif upright T e . ,. . .55
C ... .. 10. "Talks™ imitates sounds * » T .55
e + SHE ... 11. Drinks from cup or glass assisted ..~ » Lo- s .55
L ... 12. Moves about on floor ) 63"
SHG . 13. Grasps with thumb and finger _ .65
,S . 14. Demands personal attention * oo .70
520 . .. 15. Stands alone " ) .85
SHE - . ... 16. Does not drool . - . .90
" C . .. .. 117 Follows simple“instructions ‘ ' 93

1 Key to categorical arrangement of items:

S H G — Self-help general C — Communication
S H D — Self-help dressing S D — Self.direction

S H E — Self-help eating S — Socalization

* For method of scoring see “The Measurement of Soual Competence. .

1 — Locomotion
O — Occupation

-

<

45’

American Gudunce Service, e
PliBLISHERS' Bl;ILDIP'iG,ACI‘RCLE PINES, MINNESOTA 55014
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VULPE ASSESSMENT BATTERY * . .
"» PERFORMANCE ANALYSIS/DEVELOPMENTAL ASSE@SMENT «
£ . . - COMMENTS
SCALE SCORE INFORMATION PROCESSING AND ACTIVITY ANALYSIS
0T : .
* ::: 1. snalyn urt‘?r-‘ttm c:nli'dtr- 2. ::r::v‘::::‘uon Procesung
Name ool s e D Birthdate: .. ............... d:‘e ,:,fm: d‘,.:m,ow,,:m: :
3 ORGAN | ZATIONAL IOURS - INTERNAL BEHAVIOQUR %88 Basic Senses & Functions Input
Developmental A(‘ ................. BEHAVIOURS - INTERNAL BEHAVIOUR 3 g g '§ o o,w""""m., 5::":0" Integration
CONTROL RELATED TO RECOGNFTION AND RESPONSE TO ENVIRONMENTAL LIMITS P 3 2% Cognitive Processes & Fesdback
- - - P ‘§ S -§ 5 Specific Concepts Aimitation
. Equipment & 2<ERS EE Auditory Language Output
Age Activity & References Directions 1234567 Gross'& Fine Motor
-12 mo.| 5. Control over goal- Paper tissue: Observe the response
oriented, integrated when a paper tissue is gently placed
3 motor activlty. . over the child's eyes. The child
. organizes body movements so as to .
92,115, remove tissue, for example, by e
. , . moving head, reaching hand to face, ‘T R
. - | etcs ' .
1 A \
1 6. Control over ) Ask or observe the child's ability '
temperapent. to adap.t in various situations = d
/ . usual temperament (irritable
57,87488,92,96,97,99, etc.), and the ease with C
n 108,109,111,115,156. child is scothed whe:
A .
3 J T
7. Predominance of time - '
spent expioringﬁ., . . - h
‘ environmental 1Pmits,
. . to learn appropriate 7 or may not do ey, “
behaviours. 7le, physical plan). .o
v ¥ L3 -
8. Experiments to 7% or observe: The child seeks!” 1
maintain boundaries of sociai interaction and|| ] \_,.
social interaction, experiments with ways to ensure
. ‘ continuing attention of primary ’ 1
4,63,119,124. . adult. For example, sulking for . g -—
. . artention, crying or clinging to
N avoid separation, repeating activ- . .
. * ities rewarded previously, etc. 17
9. Vocal expression Ask or observe: The chllld begins to 55& »
of inner state. | express hunger, pain, pleasure, J ! N
— desire for attention, etc., by dis- . .
) . 4,62,65,124, tinctive cries or vocallzations. , . , -
* \ ‘ 1 | :
. —_— - - - e oy
*Reproduced with permission of National Institute on Mental Retardation, Toronto, Ontario, Canada M3J HP3 ’ - )
- . , - . . =
. . - PEPFORMANCE ANALYSIS/DEVELOPMENTAL ASSESSMENT - - ‘
Q . . - e - :

Aruitoxt provided by Eic: v ‘ - N .
. v . - .
» . - N . f




CHAPTER 3.
~PROGRAM IMPLEMENTATION
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WHAT'WILL BE TAUGHT AND HOW? - K )

@ R . @

Preschool s’pgéigfegiucation remediates weakness€s and reinfarces str'eng\hs by,
: provid%individqalized,.gctivities_, in several developmental areas:

Toe e

Lo

- detailed activities based on the developmental are

_— ~ "
ae L | ' N ' .
IS
. Fad -
. 3 ~ . T e
M ot Y I} 0y
“ % . "~
- . 4 \
. ’
.

. GROSS MOTOR

=]

. N ' i 0 ‘ ~ . "

It is difficult, if not ipossible, to separate finite activitigs and skills into distinct
curriculum: areas. For example, ‘cognitive deyelopment is heavily integrated with
language—a child ggpnetTeasen which objects match or ““go together” until’ he/she
knows what the objects, are. The following pages provide you with a few activities for
each developmental area. It is imperative that activities for handicapped youngsters be
integrated ‘infa a total program where skills are taught continuously with reinforce-
ments rather than instructed in isolation. - . -

- s . A « . . .t o

_Remémber, suggested agtivities are not comprehensive nor do they cexer the
range of activities used with-preschool handicapped children. Such activities are

* numerous and rélate to the specific needs of the child. Some preschool assessment

devices (LAP, Portage Project, Volpe) and various activity Kkits (Peek) provide more
as and'the child's functional levels.

L]

s - : ) “
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CONTENT AREA: GROSS MOTOR -

Development of farge muscle skills, ba}ahcé, strength and agility, and general
body coordination, -7 .

CLIMBING: On Jungle Gyms,
' Through Mazes,
Obstacle Courses/

BALL THROWING: .
Catching, Kicking; Rolling

. SIMPLE CALISTHENICS: -

‘ Running, T
Snow Angels,

Sit-ups, Jumping Jacks

/-

. e
Walking on Steps, ., '
Ladders

WALKING: Backw

ards,
FOrWaI’dS, Sideways, Balancing . SI ng
on Tape, on Balance Beam Unassigned

———

__ AND DQN'T FORGETTO * . *: .
'7¢"_ADD A/LITTLE MUSICY, « * . -

-

\
. -

o . :

’ d '

. :{ 58 L
. v . !
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CONTENT AREA: FINE MOTORMANIPULATIVE . . :
.. . Devefopment of small mh§cle goordihation,"eye-hand control, finger dexterity, '
wrist.flexibility, arm and-hand steadiness, and finger.speed. ’ o .
tﬁ - - ) »*
. CONTENT AREA: FINE MOTOR/WRITING -
. ¢ . ;{\. . I S . ‘o . . . X
. ) Developmént -of smalb muscle ‘coordination, eye-hand control, finger dexterity,
*. wrist flexibility, arm and hand steadiness, and finger speed as they relate to writing.
. . . - . e . . )
! “. ) 'l ’ ) : ~ - ﬁ ’
s l; 4 , . R . &
. o Co s . 0 L ‘ ] 1 ’ .
S — ¢ -\ Tracing, . CHILD .
-« .Following Paths - : - §X%& Copying Shapes . ACTIVITIES -
Q“ -~ . ’ . ): - ) * » - . N ‘ . !
. SR . .. Painting .
o o L1 Tracing! : -
‘?_... o ) ’ L ~e = : ’ .: = e
S Y N .Tracing Dotted
‘ : Tfaciig % Lines ~ - °
> - Copying Letters
7 . g . . R
% I}
. Curves »
U$E: X ‘\‘ .
. ‘Sand Writing * - . K .
{  Tempora Pegnt Coa .
.+ Fingerpainting. Connecting Dots =
Magic Markers * , : )
. . Paint with Water s
.+~ 'Primary Pencil .
- Chalk on' Board ,
b4 L.} . N - *
" LT . - '.:\.:.;
Lo e < 50 . 57 ‘
- R R . ¥ ‘ . 0 »
- . i I'é/'f«‘l" }fi: ‘ ’ ’ ‘_J’
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CONTENT AREA: COGNITIVE DEVELOPMENT

Developmenx “of thmkmg and reasoning skills whuch include the abllity to

\

A

remember, to determine relationships between ideas and things, to solve problems, “
and to interpret shapes and Symbols Th! child expresses these skills in verbal and e

non-verbal ways.

4

4
b S

Establishing Object
Permanence

23

)

v w—
e W S

‘ Couriting(Objects'/A
Making Sets

.

Sequencing pictured
events into proper
time order

@@ Matchlne

Identifying, Namlng

Colors, Objects -

.

]

Fd

Sorting a&ct symbols or
figures that belong

. ?

"5 . ingroups - ¢

°

. k4

—
T

N

Matching objects that go
together (Toothbrush,
Toothpaste)

" Matching part of
object to lt? whole
(Leg ‘to Person)

A

“
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;', ‘ ‘CONTENT AREA" PERCEPTUAL DEVELOPMENT/VISUAL

‘

Quality of visual development which attaches. fneanmg and order to incoming |

| stimuli. ) ' 7
' /
N o\ .
/
:/ LI * * . o ‘/
> T v Selectmg Picture from Memory

L) . M . 1 / \

|dent|fymg Likenesses, . . Y A
Differences in Objects,, Plctures ' O A
. Numbers, Letters, Words \ - , 9

<

Discriminating
Design Reversals -

/ “ o

°

|dent|fymg the
Sequence of Symbols,

.Numbers, Letters

(Vlsual Memory)
Distinguishing Foregrbﬁﬁd
and Background in Pictures
JFigure-Ground) /L

+

Geometric: Shapes

H
Dlscnmmatmg Plcture
Reversals *

Finding* Hidden Objects
Animals, People in. fictures
(Visual Closure) =~

£ - - -

C_ompletin;:;" the Picture
(Visual Closure) -

~
¢

¢

¢

¢

¢

Finding Overlapping’ ¢

| - ¢
N

X




) CONTENT AREA: PERCEPTUAL DEVELOPMENT/AUDITORY
Qué;ity of auditory development which attaches mear;:ing and'drder' to incoming
|~ stimuli. T . T -

[4
”

Fa)

(S

DISCRIMINATING TEACHER
N\, SOUNDS:. Dropping Pencil,
Tearing Paper, Bouncing Ball

N ¢

N\
DISCRIMINATING RECORDED
ENVIRONMENTAL SOUNDS
Trains, Airplanes, Animals, |
Household Appliances, by
Names or ‘Selecting Pictures

To Ga With Soufds

DISCRIMINATING SOUNDS: .
Loud/Soft, Near/Far,
High/Low 7/
S s
- . A E
-~ Listening for Sound or
" )Command Against

ackground of Music
(Figure Ground). =, .

P

1.l [ I{ oiscCRIMINATING
, LETTER. SOUNDS .

\

<

DISCRIMINATING FOOD
: "~  SOUNDS:
© - Gelery, C_arrqts, Apples

-~ -

Supplying Missing Words
ori Parts of Words'to .
.« Sentence -

(Auditory Closure)

W : ' :
~ Identifying the I \ -
Sequence of ‘Sounpds - DISGRIMINATING -EMOTIONAL -
, ..~ _(Auditory Memory) - SOUNDS: Crying, Laughing,
> - : & = . Screaming
) 53 ! | o
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_ CONTENT AREA: LANGUAGE/SPEECH o ~ S
Systematic means of'r'eé:eiving and expressing information and thereby communi- ‘ ',.; )

.,  cating with others.

[2 N
©

h ]

- -
’ : -

Qestu_r_ing Wants ;)r, Néeds/ o
. " Giving Information About '
. ~» SELF. Name, Address;

| Phone .Nurhber, Sef \..

"Rhyming® " -

. . 4
Identifying/Naming
. Common Ob‘]écts,
Foods, People

Idéntifyipg/Naming?Use
-‘of Objécts’ - .

g;%rz::g;:g ' "oldentifying/Naming' ' )
‘ Action in Pictures ,_ “
Desecribing _—_— AT

ACt,Nmes Following Serfes )

SN of Directions
. (/™ s . ’
'''' Describing Activities _ ' i Lo
. Yesterday, Today, - 'Relaymg Nursery Rhymes
- Tommorrow ) . Finger Plays
" L4 !
§
fo .

¢ e e =
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2. . ) - -
CONTENT.AREA: SOCIAL BEHAVIOR f/( ~ S .

>

Ability to relate to the environment and others ir3 a pgs'itive and meaningful way'.c T

.. - - . . ) ’ ‘ v
. ) Helping with _ ' *
' ~ A . Household Tasks |
' Sharing Games, &
. Toys . . -
"‘ Al L3

.- Recognizing and-Taking
Pleasure in One's
_ Accomplishments

Listening Attentively
in Groups

- .Showing Concern

and Sympathy Playing with

Other Children

~ .




g L o
" CONTENT AREA: SELF-HELP "~ S
- Ability to function independently in meeting general physical needs. i ~ . ‘
9 . M ' ) L ' . -~ X ' '
: Using, Spodri-and Fork Dressing .
Correctly for Eating
' C s I
v Y
g Washing/Drying

Hands

: ~ Spreading
) . Soft Foods with

. a Knife .
Zipping, Buttoning,
o . : Unbuttoning
.Using Toilet . T
,Independently
! ' i h 1 r‘
- N ~
Q L
. - v ‘ﬁf
) ) y .

-

¥

I
A :
Y N 1 .
Y WY

p-

|
i
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" MATERIALS
: ¢ : :
. Instructional ma

BASIC CLASSROOM EQUIPMENT: + -~ *

Tables, small.and larde
- Chairs and cube chairs

H

- Primary-type typewriter

Easelllowered chalkboards .and
-, Individual support table

. Mats or cots e

»

Sand and water table (try a dishpan full of sand or gravel). .

Phonograph with plug for |

Ta corder with plug for liste
‘Filmstrip projector/screen _ .

I'd 2

- RS !
Piano, if possible, or éutoh‘arp, pitch pipe ‘- i' sﬁl
School 'supplies (clay, chalk, paper, pencils, q.ra}yqﬁs, malks

FOR COOKING:

Stove or hot plate
‘Toaster oven |
. Electric fry pan °
____Refrigerator
- Electric mixer

°

Y
&
v

. \
~ . 4
$ axt

istening center - #5-20 records of
ning canter-&° - . .

e -
)
e ' o

1

@

Y RS

terial$ for preschoe),handicapped children include items which
meet individual deVelopmqntgl needs. : ¥ ‘

:t’.
e, .,
-~ o

14 LN .ﬁ’

-]

a A

-

Large group table, preferably “kidney-shaped™
Teacher’s desk and a few adult-size’ chairs

P %

%
wdd
.

? -

) é’tin boards - . T

or standhy table (for non-ambulatory children)
] .y RN e 1.

Ly

st

INDOOR EQUIPMENT:

Slides

Tunnels N

Ride-on toys

Large plastic or cardboard blocks
Pldyhouse

Dollhouse

r

games, songs, ‘stories

I's, SCisso




MATERIALS: GROSS MOTOR _ I -

, " Punching Clowns  * . . R
. ®° *Jumping ropes ) v o~ .
<Parachute . ,
Slides . o o
ings .
* *Climbing apparatus
*Balls, beanbags e
. Tunnels. ‘ . . (
Sand/water toys . , .
*Wheel toys - tricycles, wagons.-ride-on toys, scooter boards ’ . !
'B?'iance Board - . .

iy,

A=

—M
o

L

3 4




* MATERIALS: FINE MOTOR

" Form boards

*Puzzels, jigsaw and inset puzzles

- *Beads and laces - L.
arquetry blocks ’ i K

Nesting blocks {

Stacking color cone < Cos
Pounding bench ) ®
*Pegboards and pegs, small and large .. ’ £

Push and pull toys .

*Blocks, large apd small = , .

Workjobs: screwing lids, sorting objects in jars
*Scissors - regular and double-handled, right and left handed
*Pencils, markers, paint for tracing and writing

v

e 4
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. MATERIALS: LANGUAGE/SPEECH/AUDITORY PERCEPTION

& e

*Language iKit:

o F’eabody Languagg Development Kits (PEEK.- Peabody Early Experience , °
4 / Kit or Level P) ‘ ‘ L.
\\ e MEST Kit (Materials for Expressive Syntax Therapy, Novatbo Unified School
District, Novato, California) bl .
/. O\GOA!_ {Goal Qriented Acquisition of Language) . !

*Story aﬁd.pigmre books N < '
© sy Large teaching picturé set§ o : . :
Flannel board story sets. v

Y Hand puppets/finger puppets v 4 \ .
" Play story character sets . . / )
Photographs of children or places visited
Musical instruments  ° . .
*Records (Hap Palmer, Ella Jenkins, Sesame Street),  ° - :
*Calendar (Teacter-made are the best!E;}S ;

hd -




. MATERIALS: COGNITIVE .7 hos o
Cuisenaire rods ) R . ! i — t

M- Attribute blocks - - - .

*Materials dealing with color, shape. size. texture ‘ : .
* Picture cards (DLM) for teaching: opposites. sequencing. matching sameld{f! : c "

ferent : ‘ ‘ g
Games: Lotto ~ ' e .
- Candyland . v B _ .

" " Chutes and Ladders oot |
. ~ . . Card°games c s v .. ’
e S Bingo. s . ' / ‘

Pattern blocks - T . : .

\

. ' *Nurfber concept materials : , - . . .
-Measuring cpps . - . . ’ o
Weather t ometgr < .. . . . W
) -

" *Basic to a beginning program - - : .

. . ) :..‘ . < , . . L . . . . . »
’ 4 ’ 3\ #~ N .
. " | ‘ RN ‘
o oW 68. - LT

A W * . ‘ . 5 . - -2

. . L e ' ' ‘ . , ,

i . o . . .

s .

LY N . .- s . * - - .

' 2. . e e . y . ‘ . o LR
- 2 M - 14
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" MATERIALS: SOCIAL/SELF-HELP ‘ - . ‘ ' ‘
L= . - . - ~ . b N . -

. *Dress up clothes for role playing . R .

. Brooms, small size . - ‘ £ 4 ¢4 . A
Floor brushes . - T ‘
Dust pans, small . - . A
Hangers$ . LT . y : . A\ H
‘Mop, sponge, and string- . : ‘ > ‘

' Pails, different sizes T S . ) \ .

*Sponges , ) ' e ..

‘. Dishpan - .- - ] * . ) ‘
Draining rack . 7 L. : ‘

. *Paper towels, napkins . I 0 .

-~ *Pitchers, easy pour, good handles - " * - © e
Trays, large and small " : ’ '
Baskets for serving snacks - Coe . - . - -
Plates, plastic, breakfast size ™ . i ’ ) ~ oL

‘ Mats, paper or plastic . v ! . . '

M .'DO"S - jg“: ’ . s - ¢ A

* Dol bed - big enough. for children to curl up in -
- *Cooking utensils, aluminum or plastic . . : '
_ Dressing frames ' ‘ : ' ' .
*Mirror . . o . . -
*0ld clothes with buttonholes enlarged, bigger buttons sewn on, . ) ~
~~ zipper pulls atfached (pants, shifts, tee shirts, coat)  * . . ’ '
_.""Housekeeping” corner with dishes, utensils, furniture, food contairers, a “sink™- ¢ %@ .=

Bl ' N . '
o v a , ’/ ‘

~ . . Ve

Ees ‘ s |

fo . ‘

‘e x’ . b‘ _ ) . - ' . 4' ¥ 2 4":

L - . L e T Y

*Basic f§'>r a beginning program . - oo L . ‘/ . ‘

/
fop,
O
¢
‘A
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: SPECIAL MATERIALS FOR THE SEVERELY AND PROFOUNDLY HA NDICA PPED

Although many materials are available for the mildly and moderately handicapped
preschool child; fewer are available for the severely and profoundly handicapped child.
“See Chapter 7 tor approprlate resources |nclud|ng

v .
2

e Educat‘lon of Moderately and Severe/y Handlcapped Youngsters
(Alpern and Boll, 1971)

] -

id . -

! 4 Systematlc Instructlon of the Moderately and Severely Hand/capped
(Martha E. Snell, 1978)

- -

.

. e Programed Environments Curriculum . :
(James W. Tawney 1979) ‘ i . -
Teacher creativity, resourcefulness and collaboratjon are needed to adapt com-
mercially available materials for handicapped preschool-children; and to develop uni-

.que activities for rnstructron and reinforcempent of specific splinter skills. It is important
_ that the preschool specral education Teacher, the physical therapist, and the occupa-

tional thérapist work together so that feeding tools, .standing tables. movement
devices, and other specral apparatus may be constructed to meet the specific needs of
these children. ! )
‘ "

A vehicle for communrcatrng and sharing successful rdeas and practices should

" be developed for those in-our system whp work with youngsters with similar needs.
. For instance, the preschool newsletter might be a very effective method for sharrng
_new ideas and successful techniques.” - :

"

"

- - - .
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Generally, materials and activities for the severely and profoundly handicappeq
preschool child concentrate on sensory stimulation. The child learns about himself in
7/ relation to his environment through.a congentrated effort to activate his senses. In ad- -

.dition.to the materials listed on the previous pages. these basic ideas may help: ' .
VISUAL STIMULATION . AUDITORY STIMULATIQON IR
e Light sources . ¢ Music (place youngster's hand
e Flashlight {eye tracking) ’ on phonograph to “feel” the
¢ Colored Cellophane , ¥ + -+ vibrations) . e
* . * Mobilesand toyathat can‘be ‘» Squeek toys (particularly ones
' attached to carpeted walls "~ - that can be easily grasped to ~ ,
"t various distances for . .+ strengthen the “Palmer Grasp™) .
reaching. grasping (even ¢ ,Chimes. bells e L
. better if they make noise) . ’ ¢ Rattles, drum. xylophone
¢ Large single-colored o ’ * See 'n Say
objects/shapes <. .* Puppets e
ORAL STIMULATION . . MOTOR STIMULATION
e Various textured foods and : © Busy Box
finger, foods o ' *» Playschool “Stack-a-Ring"”
¢ Bubbles for blowing . ) iece puzzles with-
e Horns to blow S knobs (often these can be made
.  “Ping Pong Balls” to blow : by high schqol woodshop students)
across the tatde . e Containers for “workjobs™
" » Straws for sucking/blowing | 1! * where small objects or pegs can
.0 . - be placed . .
- S # Fléxible toys with different °

_degrees of hardngss and softness
Meat baster or egg beater, for’
water play (add coloring to the
water to create interest)

Sponges, different sizes and
flexibility. . S0 =
Suction toys that bounce back
Balloons of various sizes/shapes )
¢ Blocks with various textures on )/v
each side f S




-

- g

s Are they safe?

1. Wit materials attract aftenté
. range far which the toy wa «desngned"

.

%
.

~

Soe

— 2. Will they elicit a W|de range of behavnoral retsponses'> .

" After ideniifyir{g toys and materia]s you ‘ﬁeed, check your selection™”

n and sustain the.interest of children in the age

v

3 W|II fine motor materials requwe a chlbd to participate rather than jUSt watch
" the object move? :

-

.3

&y Q-

.'/

t‘

‘5. Will the ’materlals contmue to be of mterest overlong nenods of time?

Y
. e, 6.1 there. adequate space for use and storage of the matenals'h
Y *

.- 7. Ave self:correcting materials included? |

A »* - .

* Remember! Koop an mvontory of your matorials so that you are able to easily Idom‘tfy what you have and
what you need! "

-~

#

4

. e . o
* PRESCHOOL CLASS MATERIAL; ENTORY:
[ . - * . i
"GROSS. |  FINE ' . | SELF
Y MOTOR MOTOR LANGUAGE COGNITIVE SOCIAL \ HELP
2SM. BALLS| , 43PCE  [DLM PARQUETRY | 1 DOCTOR'S 3 BOYS'
. PUZZLES - |OPPOSITE CARDS| iBLOCKS .| KIT SHIRTS
R ' »
. i ’ Y ‘ - Moo
b yi, - ™es o \
o 7o ’ \\
Ceata vl B A A




SCHEDULING

‘U

- N Half time and ‘full-time school-based programs should include large and small

groups and individual instruction in all of the preschool curriculum areas. Several sam- .

- ple daily schedufes for half-tirfe and fuII time programs follow

*l. DAlLY SCHEDULE FULL DAY

- 8%

N : 8:20

8:30
8:.35
. 8;4;
e ‘ 855
. r + 9:30

' 9:50

1 0:'00,':

10:30°

)/ ‘ 11:00
. 1D

1150

) 12:40

100 °

< 130

v

- Health Check ’ ‘, @/

" ‘Languagé Development (entite class)

1 ’ad
* <Language/speech - small groups

Openrng Exercrses P0ngs, frnger plays, show and tell

Calendar and W;'aather Report the weather for the day, post

. the day’s weather on the calendar, and dress paper doIIs ac-

cording'to the weather

ba
LI | “

N

Snack

" Children wash hands and face and brush feeth

»

Lot

. Structural Arithmetic: Groups | and |l

«

" Aides work with children in interest centers while the teacher '
takes a group for arithmetic; then children change groups. In-

, terest centers include: housekeeping corner, puzzles string

beads, blocks water play, clay, “wonder box,” trucks and cars,
dress- up, books, and.lacing boards. TN

Recess - - ° - - S S

Cogpitive Fine Motor Skills Activities: Group |, Group I, and
Group n . .

Teacher and A|de rotate worklng with groups, while remaining
groups work at. mdrvrdual tasks. ;

-

Music-(entire cla_ss)."

l'_ur'rch: ‘ I
Bathroom) _ L
.Nap . : ‘ -

at

_Gross Motor Activities (entire class)

Perceptual-Motor Activities — o - L=

s T

-




.

" B0 't Ant < .

T 225, _*_’;-l‘jCiea'n-up and departure ) T ‘

- : ] v h
*Il.  Half-day full timeRgrogram

1é:30 -1:00 Child- mmated activities (emphasis on socnal language. and
- ‘self- help skills)
1:00 - 1115 Individual preacademic tasks . T
C 15 1.30 Group preacademac games (Lotto, Diater Language and, Matnx
. ) > Game) ) e ,
ot .. st
v 150 -2:00 Puzzles

14 s . ¢

2:00 - 215 Group time, snack, music, and rhythms .”

*Adapted from project PEECH (Precise Early Education for Exceptional Children), Uni-

versity of Illinois, Champaign, lllinois

F ) . ;

~ 9:15-920 Transition (greeting). After returning materials to shelves,

‘ ) . children gather as a group for a greeting activity that develops
’ - concepts and attending behaviors.

9:20 - 9:35.  Structured small group activity. Children meet with teachers (one

to four children per teacher) for language development math

A

readiness,-or social-studies.———— - -~ -
»
. 9:35 - 9:55:  Snack. Toileting, haridwashing, setting table, -preparing ‘food,
T where the'emphasis is on spontaneous conversation, as well as
; - the development of specific language concepts. Chitdren often
help prepare the foods. Social behavior.and self-help skills can
taught meanmbfully in this context.

- /

* 9:55- 1090 Steictured small group activity. Language development, math
- . . readmess or fine motor development are emphasized.
. ,10:10 - 10:15  Transition (movement) Children and teachers participate in short
A o preplanned activities involving. music and moveiment.
9:20 - 9:35
to four_children per teacher) for language; deve'lopment math
readlness or socnal studies.

Structured small group activity. Children meet with ieac hers (one .

4

e




10:30 - ﬁ:OO

11:00 - 11:20

1120 - 11:35

11:35 - 1155

11:55 - 12:00

v

" rhythm instruments.

\, | -

. -

Physical activities. Playground activities, under the direction of
the supervisor 8f physical activity and integrated behavior,
develop the child's motor abilities, and provide an extension of
the child's cognitive development.

Quiet time.. Children and teachers divide into small groups and-

particigate in relaxed play sessnons with manipulative. toys or
books. .

Music. The entire group participates in songs that'teach basic
goncepts and in auditory discrimifiation activities, using simple

.

Directed play. Children select from blocks, a house-keeping cor-

ner, and-art activities (mcludmg cuttmg tearing. pasting. paint-

ing, and-clay).

Departure. Children put on coats and name tags. Teachers ac-
»company them to waiting transpor;\ation.

. ’ .

1

- e

o 4

\

t -
|
l, .
W Y B
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HOME-BASED PROGRAM

-~ '\
Teachers workrng \bh parents may provide a home-based program forstudents
The program can include aétivities to develop skills in all instructional areas. _Parents.

. under the direction of a.preschool special education teachey” serve as, therr “child's

teacher by implementing the prescrrbed currrculum and by recording their’ cmld s pro-
gress. , A

A complete program forhome-based teaching has been developed by the Portage
Project. CESA 12, 412 Ed’st Slifer Street. Portage Wisconsin 53901. Materials available
include a card file of 580 activity ‘cards. and a correlated behavior checklist. instruction /
manuals, parent instruction manual, and a complete parent program. and parent
readings. , .

~ Regional Special Educdfion Coordinators should be able to tell you if these
materials are aIread»y avarlable |n your region, or they may provide you wrth ordering in-
formation. _ , .

o

.

3
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.PROGRAM FACILITY AND CLASSROOM SETTING
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| ‘I;VHAT SHOULD THE SCHOOL OR FACILITY INCLUDE"

1.A receptnon area, which IS attractive and colorful (climbing toys, comfortable -
chairs).

2. Bathroom. Since ths is an important area for one-to-one interaction of teacher
-or therapy staff and child, it should be adjacent to the théragy area and to the
classroom. If can include: “Potty chairs” with arms, low on the floor; a table for.
changing dpers; space for children’s clothebt(clean and soiled); and a washer
and dryer Keep this area attractive with meamngful pictures and charts. -

+ 3. Therapy area. This cQuld be a single room serving speech, occupatnonal and
physical therapy. It should be located adjaqent to the classroom to permit free
interchange beseen staff and children. The room is used as a consulting area
for teaching staff and parents in addition to provndlng a plage for individualized

.~ - evalyation and therapy. Therapists often work in the classropm and outdoor ®
’ areas.

" 4.Observation room or area. A one-way window and intercom are desirable, but a -
sigple muslin cyrtain over a wiadow will suffige forvnewnng classroom, therapy,
. and bathroom areas.

' 5.Staff work areas for planmng, record keepmg, .nd developing instructional
matenals . s

~
2’ .

6. Storage areas. : ' > 7 )

« -

A Conference Tgom suitable for informal gatherings of parents staff conferences,
and group riiéetings. ) ,

. . » * - J

8.Kitchen area: refrigerator, stove, and a sink area with running water.’

‘- . - ) . \’L ’ .‘
4 ‘ . . %
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_ SAMPLE SCHOOL WITH PRESCHOOL SPECjAL EDUCATION PROGRAM:

" ‘BOYS |
_BATHROOM | e
) ~
. THERAPY = _
.. AREA > A\ ,
| . J
18T
! ' GRADE
) b ) A
S o}
(75} ) .
* 2 p A o °
o PRESCHQOL SPECIAL ] ~ 3J0,§,E
-
B EDUCATION AREA
S CLASSROOM - . _ :
[v 1
&I ‘
o . T
(@]
g ] } ~
21 .
@ > )
ﬁ . : v ~ \ b 1
O | PRESCHOOLSPECIAL | I S
) : EDUCATIOBK;' KINDERGARTEN
CLASSROO :
) CLASSRO < GIRLS 7
* | BATHROOM
e,,‘ , v A -
: : \ / NN/
~® v a
QH . . . . .
_ SHARING ACTIVITIES AND- MATERIALS IS EASIER
- WHEN YOU ARE NEAR THE PRIMARY CLASSROOMS:
7. S . 1 I / \
~ "CONFERENCE OFFICE T TESTING SPEECH _
ROOM' SPACE AREA .
- 79 .
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WHAT/SHOULD THE PRESCHOOL CLASSROOM LOOK LIKE?

*I‘

- - - - \*
A A pr&scjiool environment should facilitate educational experiences and allow for -
. th@ free flow of interaction‘betwegn: ‘ ’
’ o Adultandehild = * . * = - '
. > "« Child and child d . : . Yo
’ “ e Child and materials ‘. - ; .

- ! 1]

When planning the classroom, aim-p giVe each child as much room .for de-
velopment as possible. Provide Specific ardds for varied multisenasory éxperiencqs that

"

* - encourage indepéndence and self-care.. ‘
*Be }adaptab/e.-Consic_ier‘-&e special needs of the children and familiés being served: | .
- )L - , T
: - — ' Incandescent -+
. ‘ P Lighting '

Doorway Accessit_)[e
to Wheelchairs

QQ%..' J

e

Specific "'Cubbies’’ .
for Each Child

a ~
/ _ ,
Adjustable Chairs .
~ ., and Tables . ¢
» [
. E _
ORI ’ A
- . / .
P ! " 74 80 - \ N
> .. .
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*Be flexible.,Allow for change and novel. stlmulatlon whule provudmg safety for very

- young children: .
. . . . ‘e
e % H -
. ‘ , . . Movable cupboards ‘that allow
- . ¢ Small desks and tables - . for division and redivision
- for individualized activities ' o Of the room
© ~ » ‘
e 3 .
i ' h ~
&‘ . A 4
S~
0 i o
)]
1 ,
Bean bag chairs for
. sitting and balancing @
as children climb over them 0° s
. . *
S . \& _‘ \ '
°
: { . 3 Y ! ' °
- % 7 Quiet place away . A > g '
. -~ from interaction
. wherg the chid . , , .
can be alone -, ' -
‘. * Present an inviting and comfortable appearance: S
. Y **  Interesting murals
) ) .. ) Hanging baskets far storage B
) : "+ - Cutecurtains t . .
) Pictures of toys’
s . ) s/
> P \
) ¢ % -
* e i 81 . . N he

.’
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D . * HOW SHOULD THE CLASEROOM BE SETUP? HERE'S ONE WAY . . .. o
.‘ ”
. ) ’
——— ~ 4 x g :
i &;\ / ! /’ . =t . } Il ¢ ('
2.\ STATIONS .
L SMALL* GROUP/ i o GHER'
. . w- -t INDIIDUAL WORKJOBS =~ . TEAGHER'S
pa e, D / . v DESK .
7 s * .. ’
\t. o «

g ° " o o v
& il N r o Y . * .

- .1 39 \ .. QPEN AREA USED FGR '

B 341 _ *- 2 MuUSsIC, GROSS K
<°s MOTOR ACTIVITIES, . a
535| » S . easel |

. s ‘ '*3 - ’ ,Q . N
AN Cod , i
FINE MOTOR/NUMBER SR :
READINESS . R (| ARTSURPLIES
i 3 ’ - ™. . -DIVIDERS
%<BOOKCASE/SUPPLIES *
, . L ~-CLOTHES, BLOCKS*
LANGUAGE SUPPLIES = N ]
. L * [y -
kl‘/"\‘\ H ! . ’
’. S . N . &
. ‘“ o T
GROUP Sqg | : S
LANGUAGE/ | 23 |« , - DBRAMATIC .
. READINESS w & : PLAY - ¢
ACTIVITIES Xu- S 3
- wm !
Do L 4 <
ol—
TP :
/ P r" v({; . 0} . - /
) a ~ -
N ~" .. . ’
b i ! v v
vy \ R -
oA v X v,
S A vore. T O
- - . .82
v,/ .
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@ ANOTHER WAY TO SETUP CLASSROOM ... .
" _ - o LT
- .4

_ PRE-READING
ALSO QUIET AREA"
FWITH PILLOWS ~

A

" SHELVES
STORAGE FOR

SMALL GROUP.
LANGUAGE/READINESS{ -
GENTER'- - .

s
LABELED BOXES
WITH ' WORKJOBS

. FNE-- [
MOTOR/
PUZZLES/
'GAMES ™

4

PLASTIC BUBBLE

f/\.

» 4 N
.

.

RWMG FOR | -
_ CIRCLE TIME/GROUP_ :
LANGUAGE/GROSS MOTOR .

X

,
l../.
. . .
. .
. N . ¢
/ .

A LISTENING CENTER

2 -

“NUMBER
CENTER

.| CHANGING AREA
b o

- «
- . - .
. . ’ el
- | 9»! / L - !
1 (S Y - . - .
woey . 3 {
S K IR N
-
R . [] .
v » - . * ' . -
- 2 =
LI * M e e
L w N B -
e N _ * . .
: ¥ 17 , -
LY . - R .
v b . L o N
t - ~ ~( % ’
- PP . N
- o . . P
i - P .
. ‘ 1. e ' 3 e
o - 4 K4 , - « ',
HRE ey L iF - '

[ .
N Ad -
', Co ' v,
3 " y ' «
’ , \ . p—
| % ;KITCHEN: - B
o . - . -
~ _- SINK/STOVE R
AN ¢ - 7 ® - )
- - -’ - - " + ,
~ -. * ;} 3 ’/’ - u{ )
\’: - (] [ .~:: N
R LY . oo . . B
& .« . N . o O B s
\”“’TJ'_ T oo s L :
B v.o . . . o | 'r’/‘l).
A . . . - E
Lo . . : : g
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AND STILL ANOTHER_ CLASSROOM ARRANGEMENT . . . . }' : )
‘ 3 . . . * ' . 7 \
w ! = T - T w‘* .
[} N - ‘_ l ‘l ] - - -
- . ‘a X 3 : LISTENING BOOKé ,
- l. 1.  STATION QUIET AREA | -
B P (o1 e T | eiows
. : . i - F ‘
; A I T ,
» @ .|« 9 ' »
. A e : I _>_.'] , .
. SMALL a 'l ‘ SR
. =~ ' GROUP : r . y d
. . .} READINESS: S R ' o e A
. . ; * LARGE i
L f\CTMTlES' k.1 | . GRouP AREA: I i -", |
. - . 1 | music/Gross moTog | - - ’ ‘
. - '( + " p £
. |
X ) _ . A— @ ' o
* ‘ ' ' '
, - ] BLOCKS ‘
] . i ﬂ{i -
N s .. i - ,‘ . L : : . ‘ . :. .
. FINE MOTOR/MANIPULATIVES = DRAS'?L\:*SE%AW ; ‘
' D i - . *
v 'I - - . 4
Q - X
- F B '\'
%, . e 1« . .
I'TEACHER'S
g DESK | SUPPLIES .»‘
. o ' ’
Lot @ * N— ‘ ’
. ) . . / s R
! . o N ‘ ‘
. o ; ( : . ART
I / : .. CENTER ot
/‘ o - -EABEL" '
. 4 2 —L v
f ‘-’ 4‘1 ‘ -" - ’ 'b ) "
,\f,’-‘ ¢ - ’, ) ) |
.! “. ) . /
N , G 84 : s
e 78' L ’ ‘
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—lassroom for special actwrtles such as tooking. art, musrc or freld trips

e
-
1

% e . WHO MIGHT BEA VOLUNTEER’ /
R Lo < ‘\ N N .

:Volunteers are drawn from many areas of the overseas communjty. Some’ of
Fnese sources intlude: .

v - Parents/Famin o » S ,
) Red Crbss Volunteers . .
Military Persqnnnel L, . '
A PSAT Volunteers . , B )

RN College Students . v o . . *
v Student helpers - Students in ] .
. >, other classrooms of .other schools

" Junior high and high séhool students may sefve daily as instructional aides if this
elective program is avarlable and schools are Iocated ctose to a DoDDS preschool pro-
gram s , .

’ @ross Chapter may hafe a list of pegpte wishing to do volunteer work with children.

. Mrlltary personnel or dependents offen wish to contribute to their communities whilg
R expandrngt\he scope of therr own eXperiences. .

. X

. Overseas community colleges colleges. and unrversrtressﬂéf"&ourses in &duca-

: drréct'ly m a preschool specnal education program—and the program beneflts tog.

~,

- : o

‘Parents and PTSA members niay wish to volunteer regularl)u-or to come mtp the
: ¥
< 6 - .

e WHAT IS THE R E OF VOLUNTEERS IN MEETING THE '
INSTRUCTIONAL EEDS OF PRESCHQOL YOUNGSTERS? .

the gundance “of the teachér. volunteers car’ assist children in completing'tasks in
many curriculum areas, can prepare instructional matengals. and can provrde individual
) °attent|@ to youmsters in work and play situations. Volunteers can help on field trips,
provide spemal tajents for classroom projects. and can indirectly support the program
through clercal assistance. fund raqsmg or contnbutlon of materials and supplies.

<
4
- ' -
> Volunteers may partlcrpate ona regular darl*y or weekly basis..or mayattend only
for special actlvrtles Some volunteers may concentrate their activities outside the
- Clgssroom . o . e
y A - ’ . " ¢ .
3 s . . -~
’ - . ] ’ EN
\ | i
. ‘ i ’ . . . o
. l ! ? r b ’ N

o Army/Air Fgrce Community Seﬁ (or Navy Family Services) or the local Red -

tion and psychology These’college students may benefit greatly by being able to \ork *

. . Volunteers canmake lmportant~conIrlbqtrons in the preschool classroom. Under,



WHAT ARE SOME-CRITICAL GUIDELINES FOR INTEGRATING .
VOLUNTEERS INTO THE PROGRAM?

[ B ) N 9 ) . - . ””\ ~
: . VoTunteers need d|rectron and purpose. Prepare and provide instruction for ] :
: mqtenals or ‘activities which you, want the volunteers to use. Be sureljwat
volunteers understand how to keep records. )
{ - ‘ S <
. . * Volunteers reed tojunderstand WHY it is important for them to be regular
L and dependab)e if they pammpate on aff ongoing basis: Don't assume that a-
: volunteer understands the amount of planning you do for his/her participa-
. tion. Explain carefully the volunteer's role in part of the tota?program an IM-
PORTANT. past” . <, )
< -
" * Volunteers need feedback’ on theif pertormance Take time to ask your
.. volunteers how they felt about their day Inquire if they've had any problems, -
e . ' or if they have questlon's to discuss With you. Help the volunteers in their -jobs
& by offermg tips or. guidance. , : ’

.« Volunteers need to know that they are needed and appreciated. Say thank
. you often! Let volunteers know spectfic ways they have contr uted to the
program . .
o + “Bill. Your work with Sally has really made a difference. She can eat
¢ - by herself naw!” ¥ o o

T

7
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’ - . HOW TO GET AND KEEP VOLUNTEERS
U -e Provide a-wide range of volunteer opportunities so that varied mterests and

skills can be accommodated.

» Establish procedures for recruiting volunteérs. Differentiate between staff
responsibilities and volunteers' tasks. .

-
. R L . [y

¢ Survey the volunteers' areas of intpreét. and assign them to enjoyable atre‘%ts.

a4

interests of the volunteers. ¢ -

~ )

. e Make su')e assignments jneet brh‘the needs of the program, and skills ‘anc_t‘

.. lee volunteers a chance to obServe the chlwren This will be helpful training..,

-

e Pubhcnze volunteers contrlbutlons through newsletter

kﬁ . Cons:der holding a luncheon or dlnner to honor volunteers and present them
each with a certlflcate of apprematlon
° . ‘
 Keep alog of volunteer attendance and actnwtne;s"So that you know what they
.are doing and how they feel. .

.
N
. -
. o
‘.et« M & , .., . X [

. . .
“ . . .
v . - . .
’ Ay f .o
)

-

' : © VOLUNTEER ACTVITY LOG | ;"
. ST ; I <o '

.
o

-

. " ) ) .
© NAME: .~ ‘j‘zﬁéﬁ i)a,/u _

+ o

« .| pATE ° DESCRIPTION. OF ACTIVITY/REMARKS * | .
N : 5 Ly :
N . » 7 ' » .
e LBl | David sonted grogps of -
. , . . ' o 'y W
o\ ) * . : ! <L /5 . L ' .
) ¥
R v
- - ') * L ’
\. —
’ ‘ ", (, ’ & J * | ‘,.’ | . . ’
.. . .’ .y k.g: )_‘“ 3 N
( v ¥ e '
L . - . 9 '
. B . » R 'S TS % ’
» s _ . - 4 i f‘\ . ‘ -
. . ., - . t -
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~ v .
% , v
+ & X .
SURVEY OF VOLUNTEER INTERESTS
"Name : ‘ : .
- Checkvif you"qould like to particip‘ate in any of the follo_wing activities:
o Play.games with the children. : s <
- Cook or bake wrth the chrldren : T , .,
* Read a story to some of the chrldren P
~ ) ' - T
" Teacha song oT some musrc actrvrty ' - ' . o .
. { Conduct an art activity. ‘
N ) . . £
—— Work With small groups on learning skills. e
' ___ Work puzZles with small groups. ) '
\ — ’Cb’rid'uct'gross' motor aotivities'."’ ' . _
/ —_— H_elp make classroom_materials. <
g [ ) ' ' Prepare‘and heip serve nutrition break. ) )
.* ___ Help-plan and prepare a freld tnp ¢ e . P
s . —— Do typing for the center . - ' )
Sl - —, Help make playground equipment. ‘ - .
'_"J . ___ Share your hekby in class. = ' _ - P RS ‘
- What4s your hobby? _- RN r
L f ‘ , ' ’ . ‘ ‘
) Othepideas you may have: L . -7
’ \ v I Raad
oo eee . . T : L . + -
B 1 _ . < _ 7}/ _ + t
¢ o S e, e e T
- . = ¢ . e x [N
v .= R » i l ) ,
\ _oead o] VT A
] i
4 s -’ ) o
. . A g .
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. PARENT INVOLVEMENT
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PARENT INVOLVEMENT T o ',

complex and unique. They are farge. They are small. They are rich, and they are poor.
They are church-goers and athe‘sktsé.l radicals and conservatives, abusers and healers,

. e ! : - ’ ¢
- .Who are the parents and' the families of handicapped children? They are both_

fat and lean; ener§etic and lazy~and outspoken and shy. They are grandmotbhers, -

brothers, daughters, and dads. They are no more and no less than the rest. Parents are.

people. X - ‘ .

.
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1 ) . '
‘ * GOALS'OF A Pr)msnrr PROGRAM

* To provide the most effective program to meet the needs of the child. .

* To support parents of exceptional children and to help fulflll their personal
needs as individuals. . . /

\

, WHAT ARE THE RURPOSES OF A _
- - PARENT-NVOLVEMENT PROGRAM?

1. To acknowledge parents’ rights to be involved in the educational process of
their children. If parents are to be. held accountable for their child's develop-
ment, it is essential that we support their involvement. According to the Privacy
Act of 1974, DoDDS must provide parents with access to official records. There-

© forésit.is extremely important that we assrst parents, so they can understarid

their child's records and needs ) -

2. To enable parents and teachers to work ds an educational team if parents are
encouraged and trained to reinforce skills at home, then the child's program be-
, comes optimally effegtive. This consistency between school and home will not
' only relnforce acadernic skil}s. but will also provide emotronal stability.

73, To assist in providing an appropriate /nd/wdual program for each ch//d When
parents and teachers work as ap IEP team, they develop more appropriate ob-
jectives by sharing their’ knowledge of. experience with, and observation of the
youngster. Parent involvement can greatly accelerate the child’s rate of lgarn-

1., * .ing in achieving goals developed in the tEP.

; 4 To provide the te‘acher an opportumty to inform family members about child de-

N velop’ment and learning skills. The'teacher should assist the parents in recog- +
_nizing their Chlld s accomplishments and helping them to reward their child
thrag.gh the u$e of positive reinforcement. With timé .and guidance, the parents-
and teaghers will learn to recognize the child’ s,accompllshments As teachers’
and parents’ positive perceptions of the chrld increase, their sense of pride and

self-worth also increases. . .
‘ -y
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5.To form a supportivé organization for parent@ excéptional child. It is im-
_ possible to have all the answers as a teacher,but you can help to provide solu-

tions and alternatives. Through a-parent-teacher organization, the pargnts of ex-
ceptional children will learn to support each other and provide practical advice.
Parents and-teachers should be encouraged to participate on community com-
mittees, councils, and other organizations advocating for exceptional children.

6 To assist families in gaining support from needed community Services:

" Teachers and dmirustrators should take an active role in identifying communi-

.ty resources { “®xceptional "children and therr- families. especially where no

preschool school program exists.*Community resources alse, can add to ser-*
vices prowded by DdDDS in schools where programs are ongoirrg.
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ACTIVITIES FOR A'SUCCESSFUL

S . "PARENT PROGRAM - <
) T ) '
. )
A ’ .
School Calendar . S Parent Organizatno;\
bt )
{ Staff .
i . Involvement
.- . Daity Work and
Follow-Up Sheets
Program ’
* Evaluation °
¢ . T~
. Family as F‘amilyQ/lembel‘,s as
Part of Assessment Volunteers
& - ' »
% School 4
.. .
Newspaper - -
‘ Field Parent
. Trips . Handbook

>
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Activities for a Successful o

g .
) ) ’
. “F Parent Program
‘ & ‘ A
. ™~ 1. STAFF INVOLVEMENT ‘ "
- Q P / . LI ' o

b

-

. "0 |see my students famm?s as core
- mémbers of this team.

® | believe parents have a jUStIﬂed rrght in
) pemg an active member of this team’

@ | will look at each family individually and
. try to build on their strengths and’

improve. their weaknesses. BT

family, realizing how dlfferent-—they each
are. : T

o1 will encourage total famlly mvolvement ‘
but will accept whatever level each family
.gives and still remain supportive.-

0 | will find the positives in each paréent as ,
) do in eéch child. _

[ P

) .

‘ " @ |'will be flexible in dealing with-each

g
»

P N 3 .
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L& 2 CHILD ASSESSMENT AND THE FAMILY

{ . ¥

The tone during the assessment actlwtles will affect significantly the role parents - .

: <, feel they should play if and whep their child becomes involved in the preschool pro-

gram for exceptional ghildren. Use the initial assessment meeting to sh'%e ideas &bout

~ the program ang their concerns. These jdeas may help:




.

~ “

e Let parents tell.you about their child. and then ask them to complete the stu-

dent informaton sheet, (Ex. 1.)

. Prowdé"a brief explanation of your program phrlosophres goals. policies and
parents’ responsrbrlrtres \

e Share a copy of the parent handbookhwith them.

e Ask the parents to complete a-parental checklist. identifying their 'needs and
concerns for their child and areas in the program where they may want to be in-
_ volved. (Ex. 2)

Y

3 DAILY WORK SKILLS AND HOME*OLLOW up SHEET

.

A weekly one page sheet shayld inform parents of skrIIs you are working on at
_school. so they can provideTjollowNip at home. The Follow-Up sheet is a continuous.

simple progress report that will support, the child's léarning process. Encourage your
aides and volunteers to provrde input’ for the Follow- Up Sheet Some things to, recom
mend:

4. PARENT-ORGANIZATION o d

i-ﬂf

e Activities the child is presegfly working on or is capuble of n‘wastering at home
within a week. (Ex. 3.)

e ‘Activities that will fit into the family’s daily routine: simply described with ex-
amples. N

-

" e Reinforcement for follow- up activities at home or help they.have provrded—lnﬁ

clude siblings whenever possible.

' v
)
Involve parents in planning the organization: its goals, objectrves and specific ac-

, tivities. Here are some helpful hints:

o

\

. Prepare a parent organizatron rnterest form to assess the needs and desires of
the parents. (Ex. 4) : .

’ Always provide parents‘with a copy of the agenda at the mefe°ting. (Ex. 5.)§,.,,
e At the first meetrng make a tentat|ve outtine of proposed activities_ and
meetings for the school year. ° . s
. Eucourage sociallgthotional support among the parents through the use of re-
sdurce educato(slpeglatncranslcommun|ty leaders who can provide informa-

tion on desired topics . 1

e Use the parent orgamzatron as an opportumty for parents and staff to share
ideas on child-raising techniques and practices, how to utilize everyday experi--
ences as learning situations, and how to use community resources in provrdlng
for Iearmng activitigs.. : ( . \

Wt

R
e Always ask for parents o evaluate the meetrng Their feedback is important in

¢

Y

_...determining future needs and encouraging more complete involvement. (Ex. 6.) - «

N 7. § kA _ »
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A newsletter is a means of bridging the gap between home an‘é school. It insures
that a¥/ parents are inforrfied of school interests and activities, It also may be used as
an effectiye public relations tool by expanding your mailing list to include. school of-
ficials, interested military personnel, and crvrlran or military organrzatrons Some hints
+ for your paper: .

N . . ,
.0 Make it attractive and excrtlng by §electrng content based on the needs and in-
terests of your familigs. . L -

5. SCHOOL NEWSPAPER ' e T

. SN
. . ® Provide articles that give jnformation for home actrvrtres)}T hese may be from
* 7 . - the staff, other teachers, or published materials. Best of all, use contrrbuﬁens
from parents, and give them the "glowrng" récognition.- <

- -
v

. * Use first names-when referring to«your students famrlresénjoy seeing their ,

. . child’s name in print! .~ - ) . P
* Make your, newsletter a team effort; encourage parents, Jeach;, valynteers, * .
~ and“ct}iltﬂren to contribute. . . i . o
) N - ‘ , ", \ v o .
,* Keep it srmpie enjoyable, and mformatrve (Ex. 7-8) - 5, ..
A B 3

. Encourage parents to talk wrfl! thelr child about actrvrtres described in the
newspaper This is rmportapt partrcularly for the chrld who otherwrse can'ttell, -

N P ©_"mommy what he/she did in school thrs week.” . *

i




6. SCHOOL CALENDAR

A school calendar gives parents a quick, easy reference for daily activities and up-
coming events. Try some of these ideas: ‘

* Send it home prior to the beginning of each month.

* Use graphics as much as-possible for simplicity and aesthetic appeal—that
way, the child can “read" it, too! (Ex. 9.)

* Provide a calendar at your parent meeting so that parents can contribute to up-
coming activities.

® Instruct parents how to use the calendar as d teaching tool for their child.

¢ Post one in the classroorﬁ, or an enlarged duplicate, and refer to it with the
children.

7.' PARENTS/FAMILY MEMBERS AS VOLUNTEERS

Encourage any family member, including grandparents, aunts, uncles, brothers,
and sisters, to participate as a volunteer. Their assistance will enable them to become
enthusiastic and knowledgeable advocates. Provide a wide range of activities for
families to be involved in: ‘

* Direct classroom activities, working with small groups or individual students.

* As a helper on field trips.

* As a guest to demonstrate a skill or to share some ideas about his/her work.

" On a specific committee within the parent organization.




* To develop games or activities to use in the classroom—brothers and sisters
often enjoy this.

* As an advocate within the community. snaring informatior concerning the pro-
gram.

8. PARENT HANDBOOK

A parent -handbook is a very valuable and tangible way to inform and include
parents in your program. The purpose of the handbook is to give parents pertinent pro-
gram inforrnation and to provide a reference guide when questions arise. (Ex. 10.)

Helpful Hints:

* Involve parents in the planning of your parent organization book.
* Circulate books either at enroliment or soon after.
* Discuss the contents of the handbook verbally. as well as in writing.

* Distribute the handbook to agencies or organizations who have contributed or
who may want to contribute a donation to your program.

* Keep the book updated and reviewed.
;Keep text simple with graphic illustrations.

9. FIELD TRIPS

| Fieid trips often require more supervision than your staff can provide, so parents

become a valuable resource for these experiences. The selection of field tnps can iden-
. tify local points of interest that may be free or inexpensive; ask parents for their ideas.
¢ too! Field trips also offer parents and staff a better chance to become acquainted.

Key Point
Prov}de clear information about your field trip:
* Purpose of the trp.

; * Time involved




/ .
// ® Parents' responsibilities
/ * Behavior expected of the children
/ ¢ Recognize in a special way parents who volunteered.
_ / (Your newspaper comes in handy here.)
\

10. PROGRAM EVALUATION
Continuous evaluation is .he key to a successful program. It helps unite paients
and staff by supporting eaci: other's efforts and encouraging further planning. Some
ideas:
* Evaluate each step of your parent program through staff and parent feedback.

* Keep records of your program activities and the growing evaluation process.

* Meet with staff weekly to evaluate your program that week.
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FARENT INVOLVEMENT

SAMPLE

FORMS AND ACTIVITY SHEETS




EXAMPLE 1

CHILD FIND
STUDENT INFORMATION FORM

i Date
Name of Child - DEROS‘ Date: ____
Name of Pare'nts Age
Unit Unit Tel.
Home Address Home Tel.
Emergency Name Emer. # S
(A friend, neighbor, family)
Name of Pediatrician __ Tel. #
Is your child presently taking medication? _______ YES _____NC

If so, please list type of medication and dosage

Does your child have any specific physical or medical needs other than medication?

Is your child presently attending: Preschoo_l - -Daycare_

If so, where?

Names of brothers and sisters Ages

Who referred you to this program?

 Reason for referralfareas of concern:

Below this line answer only when first applying to program.

AUTHOA"Y Title V. Sec. 301, Title X, Sec 133 Title XX Socs. 921 & 922, EO 9297, PL. 94142

PR:NC:PM\PURPOSES To obtain basic kg 1 N 0N P ticip n DoDOS preschoot handicapped program
A\
PRINCIPAL i:ses Form wilt be used by educational specialists as past of backround file for preschool handicapped chikd

MANDAYORYNQLUNTARY DISCLOSURE/EFFECT OF NON DISCLOSURE Voluntasy Failure 1o provioe 100 MAy result in inability 1o admut child 10 program

. 96I U;

|




~ PARENTAL CHECKLIST FOR NEEDEP SERVICES
Please check appropriate answer.

LITTLE SOME VERY
IMPORTANCE IMPORTANCE IMPORTANT

1. Interpretation of your child’s ]

test results

2. Training in classroom activities
for carry through at home

3. Training as a classroom assis-
tant

4_Fraining in managing bad
behavior, toileting, eating habits,
etc.

5. Counseling for family problems

6. Assistance in acquiring needed
community services

!

7. Assistance in acquiring appro-
priate bus transportation

8. Physucal therapy for your child

9. Occupational therapy for your
child \

10. Epeech therapy for your child

11. Suggestions and demonctra-
tions for home activities

12. A need for a parent organiza-
tion

13. Receiving a monthly calendar

14. Receiving a newsletter

15. Teaching siblings to work with
their exceptional brother/sister

16. Frequent parent/teacher con-
ferences




DAILY WORK SKILLS

AND
HOME FOLLOW-UP SHEET i o
\ .
DATE:
This week - will be working on...

(1) Tracing lines
Tod will be worl%ing on these skills at school:
MmT ac\ng straight lines on the blackboard.
2) Tracing Straight lines on the easel with paint.
3) i’racing his name on lines made with a blue marker.
Here are some skills you can try at home: /'
(1) Let John (Tod’s brother) dr:a\w a simple picture for him, /ano he can
trace it. He may want to color it also - encourage him ot to touch
his pretty lines. /1

(2) Draw 2-inch letters with big dotted lines for him to tr,e{ce. Use letter T.

/

Sincere\ly, /

192
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PARENT ORGANIZATION INTEREST FORM '

Please (X) the programs you would like to have presented at our meeting. Put two
X’s (XX) by the programs in which you will assist (arranging for the speaker, setting up
materials;-cleaning up, etc.). -
Programs Available
— Behavior Management — Children’s Toys
— Nutrition — Children’s Books
— Language Development — Benefits of Jogging for Children
— Developing a Positive Self-Concept — Discipline
— Childhood Diseases — Sterilization
— Hyperactivity — Sex and the Handicapped Child
— P.L. 94-142—Special Education Act
— Kindergarten Curriculum
— Preschool Curriculum

Social Activities

—  Pot Luck Dinner with Children
— Pot Luck Dinﬁér without Children
_. Family Picnic

— School Play

Do you have a craft or skill yod could share with us (example: sewing, cooking,
building, electrifying, painting, art, music, weaving, woodworking, etc.)?

Would you contribute refreshments at our meetings?

- NAME




PARENT ORGANIZATION —

MEETING AGENDA

4

WHEN: October 21, 1980
WHERE: Center for Exceptional Children
WHAT:
A.  Mixer Game
B. Introduce Guest Speaker: Nancy Stanton
Topic: Discipline in the Home
Slide Presentation: “Positive Ways to Handle Bad Behavior"
Discussi_on
Parent Handouts
C. Refreshments

f\ D. Parent Information

\i 1. List events on school calendar
\, 2. Articles for newsletter
\ 3. Information for voluntéers
\ 4. Game - Nailboard

. . Board spray painted. Parent can f)ound nails
\ (36 rows, six per row). Parent can make
designs on 6- by 6-inch cards. Children will

reproduce designs with colored rubber bands.

Evaluation of Meeting




e . i

EXAMPLE §

PARENT ORGANIZATION °
MEETING EVALUATION SHEET

DATE OF MEETING:

1. Was the meeting well organized?

2. Did you find the meeting interesting? _

3. Did you find the material presented jnformative?

4. Was the material clearly presented?

5. Was there enough time allowed for your questions?
6. Were the objectives of the meeting clear?

7. If you would change this meeting to fit your needs, what would you change?

8. What topic would you like to discuss at our next meeting?




THE CENTER SAYS

D\, D‘) y "What's Happening
b O Our students have
been working 50 hard:
our \ine to and from
Rein Qo " the bathroom i just beautifu\
a, Kain, G0 away, ittle | 4nd we can hang up our coats

Chuldren want ¥e play® vith olmost no help! Chad is our:

Yes, it has been raining natucal leader gnd The ardvitect
these last two weeks, of the group. Me has created
We have been 5“““‘{\“3 Several interesting structures
unts on fruits body with cur blocks and  when he deans
parts and Citcus ammals. wp with Sara in our Kidhen-- -
Aok us aboat whet WATCH OuY 'T They completely

we \earned & redecorate . We are super- proud

of Beet---he Knows all s

M 0” E Y bodT—parts. Wurrah !

Me haw a great recipe for \tou Yo wma¥e at howe, We
Yvied b a¥ 5chool and i iS5 nute '\ov\o\\si packed witn protein,

Z cups powdered il
2 Cups Peanyt Duiter e,
\ cup hone\/

| cup wheat germ
Make intc Dite Size. Dalls and rdl in wheat qerm, nuts ot coconut,
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NEWSLETTER A
EXAMPLE 8

Dear Mom and Dad,

These are some of the things we
did in sdhool this week':

OWe got a little. trampoline. We had fun

:\ump\ng on 1} |

@ We went o the 200 Ask
me about these animals)
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N EXAMPLE 10

PARENT HANDBOOK

gren s

—~

INTRODUCTION WITH AN EXPLANATION OF THE PRESCHOOL PROGRAM.

PROCEDURES FOR ADMISSION INTO PROGRAM.

| PROGRAMS AND SERVICES PR

OVIDED BY THE TOTAL STAFF. INCLUDE
THE DAILY SCHEDULE, EVALUATIONS, ACTIVITIES, CONSULTANTS,

PHYSICAL THERAPY, OCCUPATIONAL THERAPY, HOME EDUCATION,

FAMILY SERVICES, MEALS, ETC.

STAFF OIRECTORY NAMES, POSITIONS. AND PHONE NUMBERS, WHEN

APPLICASBLE.

PARENT INVOLVEMENT INFORMATION, SUCH AS PARENT

VOLUNTEERING, CLASSROOM OBSERVATIONS, HOME VISITS,

CONFERENCING, ETC.

I __FORMS USED IN CENTER SUCH AS NEWSLETTER, CALENDAR, FIEI O

TRIP_PERMISSION, STUOENT REPORT FORMS, ETC.

St SO | S

| __STUDENT NEEDS, SUCH AS CLOTHING. OR SCHOOL MATERIALS.

YOU MAY INCLUDE MANY MORE ITEMS WHICH MAY BE OF INTEREST TO

PARENTS, BUT REMEMBER NOT TO BE TOO LENGTHY. WE WANT

PARENTS TO REAO THIS HANDBOOK AND REFER TO IT.

_/

105
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CHAPTER 7.
RESOURCES AND BIBLIOGRAPHIES

® Teachers Working with Parents

* Parents Working with Their Child
¢ Activities for Home and School
¢ Bibliography
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REFERENCES FOR TEACHERS WORKING WITH PARENTS:

Auerback, Aline B., PARENTS LEARN THROUGH GROUP DISCUSSION: PRINCIPLES
AND PRACTICES OF PARENT GROUP EDUCATION. New York: John Wiley and
Sons, Inc., 1968.

Brown, Carolyn, FOR BEGINNING-TO-BE-TEACHERS OF BEGINNING-TO-BE-
STUDENTS. Nashville, TN: DARCEE, George Peabody College for Teache[s, 1971,

Cole, Ann, et al., PAR PRESENTS: WORKSHOP PROCEDURES. 464 Central, North-
field, IL: Parents as Resources, 1979 ($2.00)

EARLY EDUCATION MEDIA FOR HANDICAPPED CHILDREN. Alaska Head Start Spe-
cial Services Project, Alaska Treatment Center for Crippled Children and Adults,
371C East 20th Avenue, Anchorage, Alaska 99504.

Egg, Maria, EDUCATING THE CHILD WHO IS DIFFERENT. New York: John Day
Company, 1968. ($4.50).

Giesy, Rosemary (Ed.), A GUIDE FOR HOME VISITORS. Nashville: DARCEE, George
Peabody College, 1979 ($4.50).

Green, John S., PARENT EDUCATION HANDBOOK. Chattanooga, TN: Tennessee Re-
Education Program, Tennessee Department of Mental Health, Children's Re-
Education Center.

Harm, Mary Gay. et al., A CURRICULUM OF TRAINING FOR PARENT PARTICIPA-
TION IN PROJECT HEAD START. New York: Child Study Association of America,
1967.

INTEGRATING HANDICAPPED CHILDREN INTO REGULAR CLASSROOMS Publica-
tions Office, College of Education, University of Illinois. 805 W. Pennsylvania Avenue,
Urbana, IL. 61801, (Order #1300-47, $ .65).

Knowles, Malcom S. and Hulda F., INTRODUCTION TO GROUP DYNAMICS. New
York: Association Press, 1959.

Noland, Robert (Ed.), COUNSELING PARENTS OF THE MENTALLY RETARDED-A
SOURCE BOOK. Springfield, IL: Charles C. Thomas. 1970.

Patterson, Gerald R. and Guillion, M. Elizabeth, LIVING WITH CHILDREN: NEW
METHODS FOR PARENTS AND TEACHERS. Champaign, IL: Research Press, 1968.

SELECTED READINGS IN EARLY EDUCATION OF HANDICAPPED CHILDREN. Office
of Child Development, Council for Exceptional Children. Head Start Information Pro-
ject, 1920 Association Drive, Reston. Virginia 22091, February. 1974.

SERVING CHILDREN WITH SPECIAL NEEDS. Superintendent of Documents. U.S. Gov-
ernment Printing Office. Washington, D.C. 20402. ($0.75).

WORKING WITH PARENTS OF HANDICAPPED CHILDREN. Csuncil for Exceptional
Children, 1920 Associaton Drive. Reston. VA.
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REFERENCES FOR PARENTS

Baldwin, Victor, L., Fredericks, H.S.. and Brodsky, Gerry, ISN'T IT TIME HE OUTGREW
THIS? Springfield, IL: Charles C. Thomas, 1973.

Becker, W., PARENTS ARE TEACHERS: A CHILD MANAGEMENT PROGRAM. lllinois:
Research Press Co., 1971.

Becker, W. J., SUCCESSFUL PARENTHOOD. Chicago: Follett Publishing Co., 974.

Bryant, J., HELPING YOUR CHILD SPEAK CORRECTLY. Public Affairs No. 445, New
York, 1970. . .

Clepper, J.. GROWING UP WITH TOYS. Minneapolis: Augsburg Publishing House,
1974.

Driekurs, R. & Grey, L., A PARENT'S GUIDE TO CHILD DISCIFLINE. New York: Haw-
thorne Books, 1970.

= Ginott, Haim, BETWEEN PARENT AND CHILD. New York: Avon, 1969.

Gordon, Thomas, PARENT EFFECTIVENESS TRAINING: THE “NO-LOSE" PROGRAM
FOR RAISIMG RESPONSIBLE CHILDREN. New York: Peter W. Hyden, Inc. 1971.

Kirk, Samuel A., et al., YOU AND YOUR RETARDED CHILD. Palo Alto, California, Pacific
Books, 1968.

Larsen, Lawrence and Bricker, Wm., A MANUAL FOR PARENTS AND TEACHERS OF
SEVERELY AND ».ODERATELY RETARDED CHILDREN. Nashville, TN: IMRID Pa-
pers and Reports, George Peabody College, Volume V, No. 22, 1969.

Pushaw, D., et al., TEACH YOUR CHILD TO TALK. Cincinnati: CEBCP/Standard
Publishing Co., 1969.

! ACTIVITIES FOR THE HOME AND SCHOOL

’ AHELPFUL GUIDE IN THE TRAINING OF A MENTALLY RETARDED CHILD. New York:
/ National Association for Retarded Citizens, 1968. (Free)

A USEFUL LIST OF CLASSROOM ITEMS THAT CAN BE SCROUNGED OR PURCHAS-
ED. Education Development Center, Inc., Distribution Center, 39 Chapel Street, New-
ton, Mass. 02160 ($ .50).

Badawa, Lois, TOYS AND THINGS TO FILL A CHILD'S WORLD. Agricultural Bulletin
Building, 1535 Observatory Drive, Madison, W1 53706 ($ .25).

Battin, R. & Haug, C.. SPEECH AND LANGUAGE DELAY: A HOME TRAINING PRO-
GRAM. Springfield, IL: Charles Thomas, 1964.

Blossom, Marilyn, MAGAZINES AND MOPPETS. Cooperative Extension Service, Uni-
versity of Missouri, Columbia, Missouri 65201 ($ .25).
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Blossom, Marilyn, TOYS FROM TRASH. Cooperative Extensive Service, University of
Missouri, Columbia, Missouri 65201 ($ .20).

Boston Children's Hospital, WHAT TO DO WHEN “THERE'S NOTHING TO DO". Bos-
ton: Delacorte Press. .

Brooks, Geraldine and Roseblatt, Joanne Cooke, THINGS TO SAVE, THINGS TO MAKE
AND THINGS TO BUY TCO HELP YOUR CHILDREN GROW AND LEARN: A MATE-
RIALS MANUAL. Nashville: DARCEE, George Peabody College, 1973. (2.50).

Caldwell, Bettye, HOME TEACHING ACTIVIT{ES. Center for Early Development and Ed-
ucation, University of Arkansas, Little Rock, Arkansas. ($3.00).

Carlson, B. and Gingland, D., PLAY ACTIVITIES FOR THE RETARDED CHILD. Nash-
ville: Abingdon Press, 1961.

Cole, Ann, et al., | WAS A PURPLE COW. Boston: Little, Brown, and Company, 1972,
($2.95).

Croft, Doreen, RECIPES FOR BUSY LITTLE . ANDS. Day Care and Child Develoﬁment
Council oi America, 1401 K Street, NW, Washington, D.C. 20005 ($2.25).

EXPLORING MATERIALS. Commonwealth Mentail Health Foundation, 4 Marlboro Rd.,
Lexington, MA ($2.65).

Gingland, D. and Stiles, W., MUSIC ACTIVITIES FOR RETARDED CHILDREN: A HAND-
BOOK FOR TEACHERS AND PARENTS. Nashville: Abingdon Press, 1965.

Haupt, D., SCIENCE EXPERIENCES FOR NURSERY SCHOOL CHILDREN. Washing-
ton, D.C., National Association for the Education of Young Children.

HOME STIMULATION. Commonwealth Mental Health Foundation, 4 Marlboro Rd.,
Lexington, MA ($2.50). :

o

HOW 7O FILL YOUR TOY SHELVES WITHOUT EMPTYING YOUR POCKETBUOK.
. Council for Exceptional Children, 1920 Association Drive, Reston, VA.

Hunter, H., Wahl, A. and Willmans, R., ARTS AND CRAFTS FOR RETARDED CHIL-
DREN. New York: Know Publications, 1962.

Jorde, Paula, LIVING AND LEARNING WITH CHILDREN. 2178 10th Street SE, Wash-
ington, D.C. 20003 {$2.00).

Keister, Dorotby, WHO AM I? Day Care and Child Development Council, 1401 K St:zet,
NW, Washington, D.C. 20005 ($2.00).

Lorton, Mary 8., WORKJOBS. Addison-Wesley Publishing Co., Inc., Reading, MA, ($6.95).

Theilman, Virginia B.. Meyer, Sandra, Lowell, Dr. Edgar L., JOHN TRACY CLINIC COR-
RESPONDENCE LEARNING PROGRAM FOR PARENTS OF PRESCHOOL DEAF-
BLIND CHILDREN. Los Argeles: John Tracy Clinic, 806 W. Adams Bldv., Los An-
geles, CA, 1973.
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Valenstein, Thelma, AT HOME WITH CHILDREN: A RESOURCE BOOK FOR FAMILY
DAY CARE. Publication Office, College of Education, University of lllinois, 805 West
Pennsylvania Avenue, Urbana, IL 61801 ($3.50).

Von Nieda, Josephine, et al., NO-COST, LOW-CCST PLAYTHINGS: TQYS FOR FUN
AND LEARNING. Nashville: DARCEE, George Peabody College, 1974 ($4.00).

WATER, SAND AND MUD AS PLAY MATERIALS. Washington, D.C. National Associa-
tion for the Education of Young Children, 1969.

WHAT CAN WE DO TODAY, MOMMY? Psychology Department, Educational Research
Council of America, Rockefelier Building, Clevaland, Ohio 44113 ($ 80).

MAGAZINES AND NEWSLETTERS

CHILDHOOD EDUCATION. 3615 Wisconsin Avenue NW, Washington, D.C. 20016. Pub-
\ lished by Association for Childhood Education International. It contains articles
dealing with the education of children primarily grades kindergarten through three 4

issues - $12.00).

CHILDREN TODAY. Superintendent of Documents, Government Printing Office, Wash-
ington, D.C. 20402. A magazine published through the Department of Health, Educa-
tion, and Welfare Administration, Children’s Bureau, It includes current events, pro-
grams, and research relating to the life of children from infancy through the high
school years (bimonthly - $6.10 per year).

DAY CARE AND EARLY EDUCATION. 72 Fifth Avenue, New York, NY 10011. A maga-
zine published by the Day Care and Child Development Council of America. It is writ-
ten for day care, preschool, or early childhood staff and parents. It contains articles

i on current issues concerning the education of young children and various learning
; activities.

EARLY CHILDHOOD NEWSLETTERS - A SELECTED GUIDE. Available from Publica-
tion Office, College of Education, University of lllinois, 805 West Pennsylvania
Avenue, Urbana, IL 61801. A listing of newsletters and other serial publications con-
cerned with topics of interest to educators working with young children (pub. #106,

$ 75).

EARLY YEARS. Circulation Service Center, PO Box 1069, Skokie, IL 60076. Contains ar-
ticles dealing with the education of young children, many of which are contributed by
current teachers. It also contains many excellent teaching ideas in the “Green Pages”,
which are ideas submitted by teachers (9 issues - $8.00).

Parents’ Magazine Films, Inc.

Department of “F”: 52 Vanderbilt Avenue

New York, NY 10017 0
Available from:

Division of Elementary & Secondary Education
Section for Exceptional Children

State Capitol Complex

Pierre, SD 57501
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SOURCES FOR INFORMATION Pamphlets and materials are available from these
sources for litile or no cost.

AMERICAN ASSOCIATION OF MENTAL DEFICIENCY
5201 Connecticut Avenue NW, Washington, D.C. 20015

AMERICAr\f' INSTITUTE OF FAMILY RELA.TION
5287 Sunset Blvd., Los Angeles, California 90027

ASSOCIATION FOR CHILDHOOD EDUCATION INTERNATIONAL
3615 Wisconsin Avenue, NE
Washington, D.C. 20016

COUNCIL FOR EXCEPTIONAL CHILDREN
1920 Association Drive
Reston, Virginia 22091

-

EDUCATION DEVELOPMENT CENTER
Early Childhood Education Study

55 Chapel Street

Newton, Massachusetts 02150

EPILEPSY FOUNDATION OF AMERICA
1828 L Street, NW
Washington, D.C. 20036

NATIONAL ASSOCIATION FOR RETARCED CITIZENS

1522 K Street, N.W.
Washington, D.C. 20005

\
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