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PROJECT REVIEW

Background of Critical Television Viewing Skills Project

The use of TV programs as adjuncts to classroom activities in public
schooTs has been very successfui. Television scripts have been used to
teach reading, and many teachers' guides to programs have been published
and distributed prior to scheduled broadcasts.

The ideas expressed by pyrticipants of the conference, "Television,
the Book and the Classroom," sponsored jointly by the U. S¢ Office of Edu-
cation and the Library of Cﬁﬁgfeés in April, 1978, further contributed to
the development of the U. S. Office of Educétion's program to dEVgi;; criti-
cal television viewing skilis in students. The USOE program was "“designed
to.bﬂjdge the gap between what.children learn from their TV sets énd what
they learp in their school classrooms." ‘

USOE's tgp-yéar program, begun October 1, 1978, covered two phases:
planning, désign, prototype development, and field testing during the
}irst year; and national distribution and training during the‘secgnd year.
Four contractors were selected to provide matérials for elementary school
(kindergarten through fifth grades), middle school, secondary school, and

postsecondary school students.

Cbjectives of Critical Television Viewing Skills Project

'
The gbjective of the Critical TV Viewing Skills Project for Elementary

School Students is to enable and encourage students in kindergarten through
the fifth grade té learn critical TV viewing skills and to use these skills
to become evaluative and reasoning consumers of television. As stated in
RFP-78-94, critical television viewing skills are those -factors which enable
a person to (1) distinguish among a wide range of program elements, (2)
make judicious use of their viewing time, (3) understand the psychological

implications of commercials, (4) distinguish fact from fiction,
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(55 recognize and appreciate differing and/or opposing views, (6) under-
stand the style and content of dramatic presentations, documentaries,
public affairs, news, and other television programming, and (7) understand
the relation between television and the printed word.

The philosoply of this project has been to reach elementary school
students directly as well'ae indirectly through their parents, teachers,
and leaders of youth organizations. A long-term effort is required in

order to teach students critical TV viewing skills. Teachers and-parents ——-

""" who have the br?ﬁary opportunity to have an impact upon students are

necessary to the success of this long-range effort. Therefore, materials
and activities have been developed not only for students, but also for
parents and teachers. Furthermore, training manuals and workshop materials
have been developed for education, parent, and youth leaders who can train
other parents,'teachers, and youth-serving professionals.

Three specific tasks have been performed to reechfsiudents, their

parents, and their teachers.

1. Curriculum materials for students, parents and teachers have been
developed, field tested, and revised;

2. Workshops and training materials have been provided to leaders
of parent, education, and youth-serving organizations;

3. National dissemination of the materials has been planned and
conduct.ed.

Emphasis has been placed upon specific materials and dissemination
approaches designed tn reach a wide range of socio-economic ]evels and cul-
tural groups. The objectfve has been to maximize the impact of the project
for a}1 elementary school students, including students in poor rural and

poor urban settings who are usually difficult to reach.
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The materials to teach critical TV viewing skills to elementary school

students have been designed so that they can be beneficial and useful

.regardless of the content of a specific television program. Pre-broadcast

use and post-broadcast use, 'as well as independent use, can be made of these

materials. Most importantly, the materials are based upon existing research
. l .

knowledge.

Research Base fbr Materials Development o e - e

In developing curriculum materials to teach critical TV viewing skil]s,.
SEDL has attempted to b]eﬁa-fhe limitations of practicality and effectiveness
with the principles and insights derived through television, child development,
and pa?gnting research. In many cases, this blend has been very natural. For
exampfe, the importance of parental mediation of TV content found in a series
of research studies provides a natural basis for recommending ideas to parent{
alout how to cope with the way television content influences their children.
Twelve concepts have been developed in the scientific literature:
Children's cognitive development plays a fundamental role in their
#ﬁgbiljpx.yg,xegligtically,uéderstand_ieTevision programming. Young
-children have the greatest difficulty distinguishing between the
"play acting" of television and the events of 1ife.
Yourg children often fail to accurately understand the plot or
theme of a program. Quite often children will Zither miss the plot
or obtain a distorted impression of the plot.
Young children often fail to distinguish the difference and
implications of fantasy and cartoon portrayals from live-action
portrayals.
Young children often think someone has done something bad only if
punishment results. In TV programs, the "bad guys" often avoid

punishment, and thus are not seen as being "bad."
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. Children often do not understand implicit portrayals or impiications.
_For example, children oftén fail to be aware of the implied
consequences of a violent portrayal on television.

. Children zre easily swayed and misled by stereotyﬁic portrayals. - ._.
The racig], sexual, and age stereotypes used by many TV writers
become absorbed into young viewers' conceptualization of the world.

. Children often do not understand TV commercials. They are not
aware of the purpose of commercials and are not resistant to per-
suasive messages. |

. Children often do not think to comp;re what they see on TV with .
cther sources of information.

. Children rarely plan their TV viewing. Few people, adults or chil-
dren, are selective in their TV viewing and make- judicious use of
their TV viewing time.

. Parents can iﬁprove their children's TV viewing habits’by setting

~time limits and by encouraging them to plen their viewing. a

K4

. Parents can avoid many of the problems presented by TV prografis by
1imiting the TV content their)children watch according to their ‘
ability to maturely understand it.

. Parents can make a direct change in the' impact of television by
explaining programs and expressing their own ideas and values.
Sometimes TV programs can be used as a "springboard" to important
family discussions. However, parents should tailor the explanations
to the child's developmental level.

-

concepts have provided the basis for deVe]oping the student, teacher,

and parent materials.
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SEDL Approach to Materials Development

SEDL has developed and implemented a comprehensive program. After
an intensiye evaluation of the problems invoived in teaching elementary
schgo] students critical fV viewing skills and after an exhaustive review
of the possible alternative approaches, SEDL proposed and (with the
approval of USOE) pursued an approach that deviates from the traditional
format of curriculum materials. .

Because of the young ggg.of elementary studsnts and becauée of resist-
ance problems from both teachers and parents, the use of traditional for-
mats such as texts, workbooks, teacher guides and family guides was

. questioned seripusly: While the tradicional formats were evaluated as
being highly feasible to produce and 1ikely to be moderately effective, the
probability of their use by the target audience was Jjudged to be lesg than
10 percent. éour major principles have guided the SEDL staff as it developed

materials to teach critical TV viewing skills and its dissemination plan to

implement use of the materials.

e+ e The first pnincible-is that materials for elementary school students
must attract their attention and interest, and then must increase their

| awareness of TV viewing issues. The criteria for each element of the mate-

rials is that it be visualiy attractive and substantive but simple to
understand. Colorful graphics were used on each. Both children's fairy
tales and realistic €torybook characters were developed. Through charming
stories and interesting games, young students were introduced to a variety
of TV viewing concepts. In the fairy *ales, thgse cpn;epts were interwoven

_ subtly with the adventures of the make-believe characters. In the more

realistic storybook series, the characters served as models for appropriate

viewing behavior.




Because of the studénts"youpg age, it would be unreasohab]e fo expéct.

them to unde}stanq the more technical aspects of television production
and broadcast. Instead, the objectiQe of the children's materials was to
create andcincrease an awareness of the many issues and concepts involved
in television programs and television viewing.

The second principle is that while teachers Tikely would be resistant
to teaching TV viewing, they would be very reggptive to attractive
supplementary materials utilizing television viewing. These supplementary
materials could assist teachers in teaghing objectives of their own
choosing. For example, students can learn English Qrammar.by w%yching
for grammatical mistakes'on TV commercials. When teachei's and students
use television in specific educational tasks, students learn to perceive TV
differently, begin ‘to evaluate TV programming, and realize that TV is an
important educational resource. With this rationale in mind, TEACHER CUE
CARDS were developed with suggestions for TV-related activities which would
enhance and enrich existing educational goals. The cards utilized a simple
5 x 7 format which can be syored in a desk drawer for easy access. In
addition, a TRAINING MANUAL for all materials has been written. Teachers
are encouragec to use the studeq} materials as well as the CUE CARDS.

The third principle is that the materials for parents should focus upon
the total family, provfding something of interest for each member. The
family materials should be attractive and substantive but written in an
informal style. A positive approach, rather than a negative one, should be

emphasized. Warning signs to alert parents to possible negative effects of
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television. can be blended with a variety of games, poems, and puzz]és

suggestiné different things families can do about TV or with TV. The basis
of the family materials is to make learning fun for all.

The Tourth and possibly most important principle 'is that major parent,
equcéyion, and youth-serving organization% should be involved in this impor-
tant effort. They have been involved in the planning, the development, and
the implementation. These organizations are individually and collectively
a major resource that is seldom utilized by government-sponsored programs.
They can provide 1mportant‘1n519hts into the needs and the likelihood of -
success of various strategies and materials. They can provide unequaled
. dissemination assistance. Each organization operates differently. Each
has a different kind of membership, and has different values and priorities.
Thds, each organization must be approached individually, However, the
extra effort taken to work individually with these organizations has

improved the quality of the materials and increased the likelihood that

the materials will reach their target populations.
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CURRICULUM REVIEW BOARD

3

" The Request for Proposal - Deve]opment of Critical Television Viewing
N Skills in Students - st;ted that "A Curriculum Review Board which includes
members from target populations shall be used in all phases of materials

development.* Ahtwelve-member Curriqy]um Rev1ew Board was carefully chosen
to reflect sex, raciai, and geographical ba]ahee, There were six males
and s}x females (four Blacks, four Hispanic, and four Anglos), .who came
. from‘California, Wisconsin,Missauri, Texas, Michigan, Vermont, and Florida.
Six of the twelve were students ranging in ages from five to ten. The
- ady]ts were parents, educators, and one was a student in media pgoduction; e
' The group met twice, once to review preliminary drafts of maténigTs and to -)}»
discuss'approaches to the problem, -and again to review final versions. '

Parents who accompanied the children, while not officially members of the "

CPB part1c1pated in evaluat1on of the materials and provided valuable

feedback
S - First Meeting ,

On January 26, 1979, the Curriculum Review Board was assembled for a
day-long session'to use and evaluate preliminary versions of materials
developed by §EDL\at that\time. The group was divided into student members
and adult members for the moening session. |

Student members read (or\;ere read to bx{their parents) the preliminary
versions of five SUiIE STORIES and five FROG FABLES which were at that time
called the Fed-Up Frog Stories. The anticipated problem of developing mate-
rials to attract; interest and teach all ages and cognitive levels repre-

sented by the children in the K-5 grade span was verified. To alleviate

»

this problem of diverse read1ng abilities, parents of kindergarten and f1rst
grade Curr1cu1um Review Board members took turns read1ng the stories aloud
13 .
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to this group. Older children read the stories for themselves and were

asked to mark any difficult words or ideas which they did not understand.

Most of the children, when ~sked their opinions of the stories, said they

Yere "all right." As expected, there was discrepancy as to the "favorite" .
§fo;;, with some of the more mature students choosing stories with more |
difficult concepts as their faorites, and less mature students saying the

same stories were "boring." A few words or éoncepts were marked as diffi-

cult to understand.

During a break in the reading session, the TV FROG LOG was introduéed.
The children and accompanying parents were asked to compiete the FROG LOG
which involved discussion and mediation. Parents and students alike were
surprised at the amount of TV viewing to which they had become accustomed.
As curriculum material designed to create awareness and encourage judicious
use of TV viewing time, the FROG LOG was commented upon very favorably by
the parents. Children enjoyed drawing the symbols for different types of shows,
and several children commented on the realization that they primarily watched *
comedies. The activity of tallying weekly amounts of viewing time was
commented upon as being educational as well. General response was enthusiastic
with most children agreeing that they "would use" the FROG LOG. As a result
of this positive feedback, only mino; design and editing changes were made
before prcduction of the field test version.

Adult members of the Curriculum Review Board, during the morning session,
were asked to read and evaluate the chi]drgn's stories and the TV FROG LOG,
as well as the TEACHER CUE CARDS and TEACHER'S GUIDE TO MATERIALS. Family
materials were not developed sufficiently at that time to warrant presentation
to the group.

After lunch, the two groups merged to view a video tape of the most

recent Mork and Mindy show. Adult members and parents observed while student

14
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members paired off and played the TV TRAVEL GAME (as it was called at that

time) wﬁ%]e watﬁhing the show. Yfour of the children had already seen the
particular episode, which naturally gave them an advantage over the two who had
not. It became apparent that there was a need for a referee for each game

to validate "right" answers as there was a éood deal of lively discussion and
competitiveness. Some children expressed discontent with the fact that many
of the questions did not have one "right" answer. Arguments about somé of

the questions continued into the afternoon. Certainly, the game promoted
discussion of the TV progra;, as designed. Alsc, judgments were required

to identify the "right" answers.

It was determined, as a résult of the January Curriculum Review Board
evaluation, that more spaces on the game board were necessary. Older chi]dtsn
were able to .answer the questions developed at that time before the end of a
thirty-minute show. Also, in direct response to the suggestion of the Board,
more questions were added to the game. It was decided that two sets of

questions--one more difficult and one easier--were desirable in order to

facilitate effective playing of the game by all age groups within the'age-range‘

of the project. Two sets of questions also enabled parents or other adults to
play the game without younger children. The Board also suggested that
clarification of the wording of some questions was necessary. Thus, all
questions were edited to make them as simple and understandable as possible,
The game board itself underwent major design changes to accommodate these
findings. It was reduced in size from the poster-board pi]ot test ve;gion

to a more usable, convenient, and mailable size. This evolution included

a change of theme from the TRAVEL GAME to the TV DISCOVERY GAME. Graphics
were changed to reflect the theme change. Elements of TV production, TV

use, and program format were introduced on the game board jtself to enhance

the learning of these critical TV viewing skills,

15
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The remaining portion of the afternoon was used to fill out evaluation

forms on all materials reviewed. Informal discussion also resufiéaA{ﬁ -

valuable insights which were incorporated into the ultimate revisions of the

materials. The TEACHER CUE CARDS were judged to be useful and relevant. Minor

- restructuring and format changes were made before printing the field test

versions.

" One particular criticism of the FROG FABLES was taken into'serious
consideration. One of the adult Cufriculum Review Board members had strong
mfsgivings about the use of an underwater television set as a story element,
and thought this could become a dangefous suggestion for young children,
Other criticisms were made in reference to the personality traits of the main
character which wés at that time;a very preachy, negafive frog namea Fed-Up
Frog. U]timatg]y, these suggestions, as well as the jddgments of senior staff
members, resulted in a comp}eiely cgwritten series and the repaming.of the °
frog. The utilization of the uhderwater TV as ah "experimental mode]f.
ultimately led to a more adQenturesome'storyline and the introduction of even
more concepts pertaining to TV than the original stories.

Most of the adult members as well as the student members liked the

'SUZIE STORIES and thought children would relate to them. Minor editing

changes and additions were made before they were printed in the field test

* versions,

1

Second Meeting

For the second meeting of the Curriculum Review Board, held six
months later on July 20, 1979, members came prepared. A1l had been mailed
revised versions of three SEE-MORE STORIES, three SUZIE STORIES, thg
revised TV DISCOVERY GAME, and the FROG LOG. The teacher members were

/furnished with TEACFER CUE CARDS and TEACHER'S GUIDES. Students and adult
1~
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members met together with SEDL staff and each member was asked for comments, S
general\ér specific. AN rémarks were tape recorded. Beginning with
Mr. Silva, parents reported both their reactions and their children's.

Parental reports of special 1ikes and dislikes sometimes conflicted with

the children's self ré;ort. Mr. Silva, for example, reporteg that his>son
Danny like the SEE-MORE STORIES best, whereas panny reported that he 1iked
the SUZIE STORIES best. Mr. Silva felt the FROG LOG was very valuable for
planning and monitoring children's TV viewing. He stated further that
Danny 1iked playing the gaﬁé.Sest, and while he enjoyed playing it with his
8-year-old sister, he most enjoyed playing it with his parents. Mr. Silva

_ reported that the game question§ made not on]y_the children but also him-
self aware of “things on TV." Danny Silva reborted that he liked to play
the game with different programs. He thinks SEE-MORE STORIES are for little
kids, and prefers the SUZIE SfORIES. He likes planning TV with the FROG LOG.

Mr. Hardy Murphy stated that he thought both the SUZIE STORIES and the
SEE-MORE STORIES were excellent because they dealt with issues he had wanted

to discuss with his ckildren about TV without lecturing. He felt the enter-
taining, non-moralizing tone of the stories combined with the 1a(g? amount of
information conveyed was the greatest strength of the materials, Hé\also
hichly approved of fbg;ffgg;L99~ﬂ~/"’” -‘ )

Mrs. Patsy Jackson was vefy impressed with the effect of the materials
on her dauéhfer Angela. She said Angela was so enthused about the revised
materials after receiving them, that she immediately showea them to her

— _‘nﬁighkérhgodMfrjeDQ§£__sh§_reporfed the_stories attracted considerable —
neighborhood interest and inquiries, and that children were delighted with

N the revised game. She reported that Angela is now more discriminating in

choosing TV shows and critical of many. Angela had learned to follow plots

e . — R g —
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“"Why are ydd watching that? You shouldn't be watching that. You didn't plan
that!" Angela plans her own TV viewing now and is much more aware.
Mrs. Jackson was impressed at the neighborhdod children's and parents'

interest and enthusiasm with the materials.

Mrs. Rosemary Pottpf stated she had used the materials extensively with
‘her fifth and sixth grade classes in remedial reading. She reported that
the refsed game was the most popular segment, apd that her students repeat-

\
edly checked it out to take home to play. She approved the revised format

=

and size, and 1iked the additional harder questions, "short-cuts," and trick
questions used to enhance the game strategy. She endorsed the TV DISCOVERY
GAME as the best part of the materials.

Mrs. Potter stated that there needed to be more t;an one TV FROG LOG per

- teaéher, as it was difficult to use in the classroom. SEDL staff had

intended that each child have a FROG LOG, but did not think it economically
feasible to provide thifty of them to each teacher participating in field
testing. Ultimately, in the distr{bution plan of these materials, it will be
advised that each child have one.

Mrs. Potter felt the TEACHER' GUIDE needed to explain the cross-referencing
and duplication of Cue Cards. Additionally, she felt the TEACHER'S GUIDE ghou]d
give‘ﬁore information on grade level use of the cards, and "alternatives for
younger children. The TEACHER CUE CARDS have been revised by adding grade
Tevels to each. In addition a direction card has been added.

eee—'. — . .. -Several teacher members and parents expressed confusion as to the grade__ .
;ppropriateness of both sets of §tories. Mrs. Potter explained the confusion

was due to "print cues" in the materials. The bolder type in the SUZIE

STORIES spells "easy reading" to teachers and students alike. The stories
18 |
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are perceived as being for younger children. She stated that the Suzie

——character was home-orientad, 1ike young children, whereas See-More is more

wordly wise and sophisticated. In addition, the smaller size type and the

sans-serif typeface used in the SEE-MORE SERIES hints to teachers and studé\tg
——that -it-is-harder toread, — - - -7 - o - R ~*-~>\<<i-—

Story illustrations were discussed. Mrs. Hayward and Mrs. Potter stated.

that Suzie looked too old for the dialogue attributed to her. Several people

stated that the illustrations in the FROG FABLES were tc complicated and

could be enhanced by more cotor.

- - In view 6f these suggestions, the SEE-MORE SERIES was revised to shorten

the text and eliminate some of the more dif?icult‘words. Graphic revisions

'includqd usiﬁb larger print and tﬁe addition of another color, Specific

révisions, including sfatéﬁéﬁts about readability levels for both series,

vocabulary 1ist of "challenging words," and "TV words,” and additional dis-

cussion questions were recommended. These revisions have been made and are

e specified in descriptions of materials.

!

|

7 In the afternoon, xeroxed copies of TV: A FAMILY FOCUS were distributed

Ii and read. Rosemary Potter praised them highly, as did Mr. Murphy and Mrs.

l Hayward. Children experimented with games included. Mr. Murphy espema'l] y
1iked the inclusion of a SUZIE story, "Suzie's History Lesson," an zllustra-

l tion of the explanation of parental intervention. A1l members agreed that
these indepth materials should be sent to parents one at a time, e.g., once

|

a month, Response to the family materials was enthusiastic and positive.

The format was complimented highly. .

After adult discussion of optimum packaging of the curriculum materials,

Rebecca, Ray and Scott reported their preferences. Rebecca 1iked Suzie, Ray

1iked the game, and Scott thought all the stories were "fun.(" Evaluation

forms were compleied and the meeting adjourned.

!
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Student Members

.__L__ﬁ_.__»_Scott.Hayward4

’ 18248 Lahey Street
Northridge, CA 91324
(213)363-2155

Angela Dionne Jackson )
____ﬁ____SZZ_Ma;ﬂe_ﬁr:ove_..M;- .
. Tomah, Wisconsin 54660
(608)372-3542

Ray Murphy

) 3501 S. 1st, #140
Austin, Texas 78704
(512)441-0959

Alicia Otis
e 3901 West Lake Drive
T Austin, Texas 78746
~~(512)327-0490
~

Danny Silva-

7744 Norwalk Blvd.
‘Whittier, CA 90606
(213)695-8868

Rebecca Sosa-

4931 N.W. Gateway, Apt. 14
Riverside, M0 64151
(816)741- 0812

Adult Members

‘Vidal Acevido

106 W. 13th

- Holland, Michigan 49423
(616)452 6367

Daniel” Kucij

Lake Road RD 3
Milton, Vt. 05468
(802)893-4440

Ms. Esther Maese

1201 Moore Ave., #2201
Portland, Texas 78374
o or .
South Texas Health Systems Agency
Texas A & I Univ. Station 1-Box 2378
Kingsville, Texas 78363
(512)643-7243 (home)

(512)595 5545 (office)

--Black/Female-- —— . . . ___ .

3\“tducator/Parent ¢

o

5th Grade, Age 10

Anglo/Male

2nd Grade, Age 7

5th Grade, Age 10
Black/Male

~ 4th Grade, Age 9

Anglo/Female

4th Grade, Age 10
Mexican-American/Male

_‘Kindergarten, Age 5

Mexican-American/Female —_

Senior student in.Media Production
Mexican-American/Male

R

~

Special Ed. Coordinator
Teacher Consultant

Parent/former elementary educator
TV experience
Mexican-American/Female




Dr. Robert Marion
8706 Azalea Trail
“Austin, Texas 78759
(512)345-3156 (home)
471-4161 (office)

Dr. Rosemary Lee Potter
" 1441 Norvood Avenue N
water, FL 33516 -
(813)442-9061

Mrs. Cheryl Ward
- 4917 Aldine Place
St. Louis, M0 63113
(314)367-7038 (home)
383-9257 {office)
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U.T. Special Education-Curricuium &
Instruction

. Educator/Parent

Black/Male

Reading Teacher

_ Author.. . . ... ..

Educator/Parent
Remedial Reading grades 1-4
Black/Female
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" CRITICAL TEEEVISION VIEWING SKILLS e
CURRICULUM REVIEW BOARD

. 7 Southwest- Tower
211 E. 7th Street
Austin

January 26, 1979

7:00 - 8:30 p.m. - Get acquainted gathering for CRB Members.
Second .Floor Conference Room - SEDL

January 27, 1979

9:00 - 9:30 a.m. -~ Reimbursement Procedure
Project Overview - Charles R. Corder-Bolz, Ph.D.
Second F]oor Conference Room

9:30 - 12:00 noon - Materials Review - Group Meetings
Adults - Second Floor Conference Room
Students & Their Parents - Fifth Floor

12:00 - 1:00 p.m. - Lunch .
Second Floor Conference Room

1:00 - 3:30 p.m. - Materials Review (Continued)
. Second Floor Conference Room & Fifth Floor

3:30 - 4:00 p.m. - Materials Discussion - Adults, Students & Their parents
Second Floor Conference Room

Curriculum Review Board :
Adults Students Students' Parents Staff

Vidal Acevedo Scott Hayward Judi Havward Charles R. Corder-Bolz
Daniel Kucij Angela Jackson Patsy Jackson Project Director
Esther Maese Ray Murphy Hardy Murphy Sherry Stanford

Robert Marion Alicia Otis Pat Otis Project Coordinator
Rosemary Potter Danny Silva Donald Silva Jo Ann Starr

Cheryl Ward Rebecca Sosa Manuel Sosa Writer/editor

. - Anne Marshall

Research Assistant

oe i _ 20
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CURRICULUM REVIEW BOARD
Staff: : AGENDA FOR ™ - -
lS\herry - -STUDENTS AND THEIR PARENTS
nne

January 27, 1979

9:00 - 9:30 a.m. Meet together for project overview and reimbursement
details .

9:30 - Divide into two groups - Students and parents to 5th floor
9:30 - 12:00 ngon Materials Review

Fed-lUp Frog Series

Students read stories to themselves
Nonreaders (Rebecca & Angela read with parents
‘ aloud in other room - parents gan
alterrate reading to them)
Parents read student and parent maferia]s
Students illustrate Fed-Up Frog Series -
12:00 - 1:00 p.m. Texas Barbecue - 2nd Fioor Conference. Room
1:00 - 1:45 p.m. Materials Review ‘
Game -0

Children view videotape and play game in pairs -

, Rebecca - Angela
Alicia - Danny
Scott - Ray -

1:45 - 2:15 p.m. rrog Log

Students & parents set week's viewing 1imits and
plan a week's viewing _

4
2:15 - 3:30 p.m. Suzie Series ) .

Students read stories to themselves

_ — . Parents review materials not-read—in-morning

-

A1l complete evaluation forms

3:30 - 4:00 Groups back together to discuss materials
—~ 2nd Floor Conference Room
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* CURRICULUM REVIEW BOARD

Staff:
Charles
Jo Ann
9:00 - 9:30 a.m._
9:30
9:30 -~ 12:00 noon
12:00 - 1:00 p:m.
1:00. - 3:30p.m.
3:30 - 4:00 p.m.

AGENDA FOR ADULT MEMBERS <

January 27, 1979

<

‘Heet_togethet,fon_tenmbursement details_and project__

overview

Divide into two groups - teachers remain in 2nd Floor
Conference Room

Reyiew teacher, student and parent materials
Eva]uq}e activity cards and student materials
Texa; Barbeque - 2nd Floor Conference Room
Continue materials review

Groups back together again to discuss materials -
2nd Floor Conference Room '




CURRICULUM REVIEW BOARD
Saturday, January 27, 1979

General Description

A1l members of the Curriculum Review Board met together at 9 a.m. as

a group. Agendas are attached. Initially, rgjmbg§§emeﬁt detai]§‘and a

general orientation were given.

At 9:30, the children and their accompanying parents separated from
the la(ger group and went to another room, accompanied by two staff members,
for material review. Their session is described in a following section.

.k ; ’ From 9:30 to 10:30, Dr. Corder-Bolz gave adult CRB members an
- explanation of the project; using posters to explain its goals. The Frog

Log was explained and discussed as well as the TV Travel Game. Stories in

the Fed-Up Frog Series and the Suzie Series were distributed, Finally, teach- ’
ers were asked to evaluate the teacher activity cards.
_From 10:50/to 12:00, materials were reviewed and discussed informally.
"The TV Trav21 Game was well received. The potential role of the’
parent was discgssed. Several members felt that parental involvement was
required Sor maximum effectivengss.
The TV Frog Log was also well received. However, CRB Members felt
that the underwater TV graphic was a dangerou; model. Revision of this 3
difficulty was discussed. el
| The stories were commented upon favorably with some suggestions |

for improvement. It was noted that the Fed-Up Frog stories do not

stand alone but need to be read in -2quence. Some of the vocabulary

—— ———was—thought to be too difficult. - One member suggested that the objective - -

—

of each sfbry be stated at the beginning, with content questions at the
end of each story. It was also mentioned that evaluative thinking is

« difficult to teach. . *
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. After Tunch, adult CRB members watched while the children played

the TV Travel game for half an hour. Further infbrma] discussion took

place after returning to the training room. Children and their accompany-

ing paren%s rejoined: the adult group at about 3:00 p.m,

Fed
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A STUDENTS AND ACCOMPANYING PARENTS:
CURRICULUM REVIEW BOARD

<

" General Description
The six children on the Curriculum Review Board, with their accompanying
parents, alternated reading material with other activities, such as playing

b

a I!;ggﬂated board game and completing their TV Frog Log with an anticipated
gfikfﬁé schedule. A11 materials were reviewed in the course of a seven-hour
day. | -

Children began at about 9:15 a.ﬁ. reading the Fed-Up Frog Series and
initially were serious and motivated. Their attitude was similar to
chjidren in a school classroom. They were asked to mark any words dr

d sentences that they did not understand, and this request was repeated
several times fhroughout reading periods. Stories were reéd aloud by
< parents to the kindergarten student, Rebecca Sosa, and the second grader,
- Kagela Jackson. This was done because of the children's\short attention
span and the amount of material to be covered. The Fed-EE\F¢6g\§efies
required approximately 30 minutes for the four older children to read to

theﬁse]ves. ‘ . : . .

There was a competitive element. working among the older children.

.. gach child was requesied to hand each story to his/her parent as he

completed reading, and the slowest reader's father commented on his speed.
“to the child. This competition to finish first may have had the effect

of causing the children to read more hastily than desirable.

! - : None of the four older children marked any concepts or specific

words as unknown or unintelligible. When asked informally for comments on
the stories, few were elicited, except that they were "0K." There was dis-

agreement as to which story was best or worst. "Whc Pays for TV?" was
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described by one child as boring, but named by another child as being

the most informative and interesting. Differing development levels and

‘ degrees of sophistication about TV may account for this disagreement.

Children were asked to draw their conception of the FCd;UE Frog

-and Tuner-Fish characters as a relaxing activity and as a break from the

reading. A juice and cracker snack was served.

Theich{ldren and accompanying parents were then asked to complete the
Frog Log which involved discussion and mediation. 'This activity took abéut
45 minutesi Parents and children a]ike were surprised at the amount of
TV viewing to which they had become.accustomed. As an activity designed to
create awareness and encourage judicious use of viewing time, completion of
the Frog Log was commented upon very favorably by the parents. Cnildren
enjoyed drawing the symbols for different types of shows, and several
children commented on the fact that they primarily watched comedies. The
activity of tallying weekly amounts of viewing time was commented upon as
being educational as well. '

After lunch, the TV Travel Game was played by the children while

watching a videotape of the most recent Mork & Mindy show. Four of the '

children had already seen part or all of this show, which naturally gave them
advantages over the two wpo had not.

1t became apparent that there was a need for & referee for egéh_
gam® to validate "right" answers és there was a good deal of lively
discussion and competitiveness. Some children expressed discontent with
the  fact that many of the questions did not have one "right" answer.
Arguments about some of the questions continued into the afternoon.

Certainly, the game promoted discussion of the TV program, as designed.
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A1l children, including the two youngest, understood the majority of the
;uestions. *Those questions they did not understand were clarified by
parent or staff mediation. The general response was enthusiastic, and
all three pairs of players played the game more than onée.

The last segment of the day's activities, reading of the Suzie

Series, was initia]]yinot welcomed. There was, by this time, an element

of fatigue and restlessness among the children. The children groaned at
the announcement of more reading.

.uOnce again,ﬁchi]dren were asked ‘to mark words or sentences they did
not understand. Parents read aloud to the kindergarten student and the
second grader.

General reaction to the §Q§j§_stories was favorable in informal
comqents with "Suzie's Broken TV Set" chosen as the hest. Accompanying
parents reported this story and "Suzie's History Lesson" to be most
favofaﬁ]y received by the kindergarten and the second grade students.
The Suzie series required approximately 40 minutes to read.

At this time, children completed "Student Evaluation Forms" while
parents completed the "Accompanying Parents Evaluation Form." The
children generally were hasty in completing their forms while their
accompanying parents took their time and deliberated at some length.
Copies of‘Parental evaluations are included with a tabulation of student
responses.

At the end of the afternoon, the children and their parents rejoined

the adult segment of the CRB and were debriefed.

Dr. Corder-Bolz asked each child questions pertaining to each segment

of the materials. Their remarks were as indicated on previous pages. When
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asked about the TV Travel Game, children maintained that the game was not

too difficult to play while watching TV. Comments were favorable in
ggneral although some children continued to complain that the questions
did not havé a single "right" answer. There was some discussion as to
possible rewording of questions for the sake of clarity, and the need for. T
a "referee" (mediation) was discussed. General reaction was positive, and
the comments by children and adult members were suggestions for revisions
of details of the games.
The TV_Frog Log was commented upon favorably by the adults. Children
thought it was "all right." A1l of the children -said they. would use it.
Remarks made by children about the stories were as recorded previously.
Adult members suggested more exp]ana%ion of new vocabulary words,
specifically in the Fed-Up Frog series. It was generally agreed that there
vas |too much material for the children to absorb at one time and that this
was \the major etement involved in the resistance to reading.

H Debriefing required 30-45 minutes. The meeting was then adjourned,

and #he teacher members of the CRB took materials with them for a more leisurely

|
review.

|

|

.
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CRITICAL TELEVISION VIEWING SKILLS 28
CURRICULUM REVIEW BOARD

Southwest Educational Development Laboratory
211 East 7th Street
Austin, Texas 78701

Hindsman (fonference Room
July 20, 1979

O

AGENDA

. 1:00 z.m. Rewmbursement Procedure

Project Update

Discussion of Matérials

“'ggé-ﬁﬁrp Stories
Suzie Stories

. - TV Discovery Game
Frog Log

12:45 p.m. _ Working Linch

"CBS Morning News" Videotape

Discussion of Materials
_"Television: A Family Focus"
Teacher's Guide ’

Teacher Cue Cards

3:00 p.m. Summary of Reactions
'CRB Members Present . _
' . Adults Students Students' Parents SEDL Staff

Rosema;ry Potter Scott Hayward Judi Hayward Charles Corder-Bolz, i’roject Director

"~ Angela Jackson Patsy Jackson Sherry Stanford, Project Coordinator
' ) Ray Murphy "~ Hardy Murphy Jo Ann Starr, Materials Editor

5 : Danny Silva Don Silva Anne ‘Marshall, Research Assistdnt
i Rebecca Sosa Mrs. Sosa Bonnie Greenberg, Research Assistant
l Mike Pareya, Research Assistant

Lois Pesz, Administrative Assistant

~
N

CRB Members Absent

l Yidal Acevedo Alicia Otis Pat Otis

% o Robert Marion -




CRB NOTES (July 20, 1979)

.~Danny Silva (as per father's report) |

" Danny played the game with his 8 year-old sister, but enjoyed it
‘most with his parents. He used the TV Frog Log a lot. Mr. Silva

thinks it is the best material because it makes children aware of the
amount of time and they are given. choices. - Mr. Silva liked the way -

the materials made him “aware of other things on TV." Danny liked
- See-More and’ Suzie. Mr. Silva said later Danny thought the Suzie stories
were for his 8 year-od sister (because of print, simplicity, etc.).

Ray Murphy (as per Hardy) - .
. Murphy liked the Suzie stories and the Frog stories because
it showed a way to talk to children about TV issues without lecturing
(1ike modelling in Suzie stories). He suggested a reward system in the
Frog Log for watching what had been planned. :
He felt the biggest strength was the way the stories were not
"lecturing". Very favorabie overall.

Angela Jackson (per Patsy)

"~ Angela recalled all of the first CRB, and recognized the stories.
Patsy said the stories were more "tangible" to Angela with illustrations,
format, etc. . She showed the materials to her neighborhood friends and
parents. were curious and interested. Materials received a good response
in the neighborhood. - . ' -

Angela (and other children) were enthusiastic about the gamr ‘board.
- Angela is now more discriminating in choosing and critical about
TV. Now she looks for plots and is critical to her Mother. ("Why
are you watching that?! You shouldn't be watching that.")

Angela plans her own TV. She feels Angela has increased her
awareness both of what she is watching herself and for her Mother.

Patsy thinks the kids' enthusiasm will sell the materials.

Panny (per himself) .

Liked to play the game with different programs. He thinks See-More
is for little kids. He says he 1iked Suzie. (Father says reverse)
He 1iked filling out the Frog Log. (Mr. Silva says he likes to monitor
the Frog Log.)

Rosemary Potter
Used materials for her 5th-and 6th graders in remedial reading.
She felt there were problems with the Frog Log for teacher use.
The teacher needs one for each- child. -
The kids 1iked the game. There were repeated requests to check
it out to take home. The new version appeals especially because of its
portability.
She felt the game had improved and was harder and kids 1iked the
. commercial questions. )
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In the See-More stories, she felt both the print and content made them
most’ suitable for older children.

" The "teacher cue" given by the print is: big print=younger children
and fine print and lots of it =older children.

For K and 1st grade- Frog Fables too hard. Needed vocabu]agy
list for the Frog Fables. .

Littler children like the small print in the Suzie stories. Thinks
Suzie stories are just fine.

. Cue Cards. Some take more preparation. Teacher's Guide should -
say that most are for uppér level. Should be statement in Teacher's Guide
about reading levels of stories.

Cross referencing of cue cards means that there are less different

activities than she originally thought. Cross referencing should be
explained in the Teacher's Guide.

-Rosemary thinks Family Focus #1 is too talky.

-

Judy Hayward
. Loves Parent Materials. Thinks format is teriffic.

Hardy -
. Thinks family materials tieing into stories good idea. Thinks

materials might refer, specifically to sections of Suzie story that model

the technique discussed, e.g., point out the paragraph number that
models "springboarding”.

" A11 agree Family Materials shouldn't be sent at once.

Discussion of best packaging, dissemination: Family Materials by
subscription? Monthly magazine? '

1

Judy

See-More stories too complicaied for K and 1st grade. Would feel
uncomfortable attempting tu use them with younger children, whereas Suzie
is great for younger children, because it is simple and home-based as
younger children are.
. She feels See-More is too overshelming ("elaborated and sophisticated")

for younger children. "Perhaps" smaller chapters would help.
Frog stories for 5th and 6th grade and Suzie for 1st and 2nd grade.

hd

Rebecca Spa '

Rebecca liked ‘Suzie best. Mom reports Rebocca enjoyed the Frog Log,
but Rebecca became.critical of Mom's watching.

Ray

. TARE  EeS .-

Liked the yame. Thinks See-More is funny.

Scott

Thinks all the stories easy, fun -to read. (Mom reports Scott reads on
. @ 10th grade level.) : B
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IMTustrations.

Teacher's Gude needs tc be reorganized and fixed.

.

“Scott told me Suzie didn't look 1ike he thought. He said he
thought she was a blonde. Ray Murphy said he thought Suzie was
a blonde, too. 2:-people (Judy and Rosemary) thought Suzie looked too

old. So.do I.
ITlustrations in Frog Stories need more color, too complicated.

e ma wes s mmeaas e S
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- ~COLLABORATINN
, :
The SEDL proaect has serious]y evaluated the problem of disseminating
informat1on about TV v1ew1ng skills, Often educational and public information
materials do not reach the people who need them the most. Pager—based

materials usually have the greatest difficulty, rarely reaching many special

popu]agibns such as inner-city'poor families and rural poor families.

TwWo major reasons appear to cause the iack of success of many materials
deve]opment and distribut%on projects. First, materials deveidped for a
national audience often fail to address the particular needs of any audience
and’ thus have ¢ d1stant and remote feeling. "They're great, but I don't
need them." Secondly, such projects very rarely have an organ?zation or

network that reaches the grassroots nationally. - These are both major,

cr1t1ca1 barriers to successfully teaching elementary school students cr1t1ca1
TV viewing skills.

SEDL has attempted to utilize several national education, parent, and

youth-serving organ1zat1ons\\‘Many of the organizations have assisted in the

development of materials by 1dent1fy1ng particular needs of their members.

Many organizations have also providec informative evaluations of tho materials.
Now many of the organizations are assisting in the dissemination of informa-

tion. While each organization operates differently and has its own policies

i
and priorities, they individually and collectively represent a communication

‘network that can reach literally millsons of students and their parents and

teachers, and provide informational and educational services to children and
families who often are not reached by such services. Therefore, the SEDL

4
project has invested a great deal of time in collaborating with many organiza-

tions which directly work with students, parents and teachers, : =
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- American Assoziation of School Administrators

AASA, one of the oldest professional organizations; was formed in
1865. Its purposes are to serve the needs of education by providing

professional organization for administrators all over the world, to serve

as a communication 1ink among administrators, to 'provide leadership for .
learning, and to prcvide liaison with the government.

AASA'§LT§,000 members include superintendents, principals, state
association leaders, state department heads, federal members, and college
personnel,

SEDL met with AASA representatives in December, 1977, February, and

" September, 1979. At the February meeting with William G. Spady, Director,

Na*ional Center for the Improvement of Learning and Jerry Melton, Associate’
Director of AASA, much interest was expressed. Field test copies of
student‘ahd teacher materials were shared with AASA staff and were well
received. SEDL was invited then to conduct a workshop at the 2nd Annual

AASA Convention focusing upon curriculum and instruction in Denver,

.Colorado, July 1, 1979. The topic, "Developing Critical Television View-

ing Skills in Children" was presented by SEDL staff.
The newsletter "TV Viewer" has kept AASA aﬁbrised of project progress.

ééDL has proposed to submit an article relating to television as a posi-

tive educational resource for the AASA publication, School Administr§tor.
The workshop planned for the AASA Cunvention in Anaheim, California on
february 15-18, 1980, was cancelled by SEDL in an attempt to reduce costs.
SEDL materials were disseminated by the other USOE contractors who were
presenting in the workshop.

AASA served as a cosponscr for and sent representatives to the National

Workshop oh Television and Youth in March, 1980.
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Américan Federation of Teachers (AFT)

AFT is an international union of 520,000 teachers, counsellors,
paraprofessionals, principals and other school emp]oyé&? ét all grade
leéels. Its objects are to protect members economica]iy and profession-
ally, to raise the standards of the profession by providing inservice 'f
education and securing good working conditions, and to assure all chil-
dren‘éducationpl opportunity which will enable them to fuflction economic-
ally, socially and politically. . ‘
SEDL staff met with Linda Chavez,.Editor, Tish Gorman, TV Editoer, and °
Pat Weiler, Teacher Center D%rector, in December, 1978, February, and

September, 1979. A one-page:ét}icle on all four contractors has appeared

in the fall, 1979 issue of American Educator. Ms. Weiler provided names

of teacher center directors and teachers whom she thought would be

interested in the project. She expressedagreat interest and wanted to

ensure teacher center involvement. Copies of field ékst versions of stu-

~?i ' dent and teacher materials were provided for AFT staff feedback. The

' "TV Viewer" newsletter has kept AFT informed of the project's status. '
o AFT served as a cosponsor and sent representatives to the National
Workshop on Television and Youth fn March, 1980. Patrick Daly, AFT Vice
President, served as an excellent speaker at ‘the Workshop. A paper was

also submitted by AFT. ' ——-
Boys' Clubs

4

Boys' Clubs of America, one of the nation's lérgest youth-serving
organizations, stresses the development of programs in hea]th,'iouth
employment, leadership, and delinquency prevention. The 1,095 Boys'
Clubs reach out to their more than one million members, attempting to

provide a place where a professional, guidance-oriented staff will be
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available to offer diversified programs in social recreatioz, health,
education and leadersﬁip development. These programs are basically aimed
at the poor, inner-city, and sometimes delinquent youih of America.
Through our relationship with Boys®' Clubs, the project will be able to
reach a large segment of disadvantaged American youth that may be other-
wiée missedi ~.

Copies of SEDL materials have been shared with David Wynn, National
Program Director, and he has been apprised of the project through the
"IV V%ewer" newsletter. Dé@i& Wynn submitted a paper for the National

Workshop on Television and Youth entitled, "Television From the Perspective

- of a Youth-serving Organization." An article was submitted for the semi-

annual publication, "How to Do It," which is distributed to Executive
Directors and Unit Directors of each Member Club, Associate Club and
Provisional Club of Boys' Clubs of America, and to paid subscribers. Thg
article covers activities that are most applicable to members of the Boys'
Clubs and at the same time develop important skills in the area of critical
TV viewing. In addition, copy suggesting parenting activities for positive
v view%ng at home was also included. Publication is anticipated in
August, 1980.

Paula Lgonard, editor oé Ehe Boys' Clubs publication, Keynote. requested
that an értiéle be submittedhto be published in the winter issue. The

article was to provide leader training ideas regarding important aspects
of TV that can be utj]ized by the Boys' Clubs: putting TV in perspective,
positive TV viewing at club and home, things clubs could try. The article
provided was not used. However, a section entitled Cues and Reviews reviewed
the SEDL materials in the Summer, 1980 issue of ngggig.

The interest expressed by Boys' Clubs in realizing the need for criti-

cal TV viewing has been heartening. SEDL ideas were well received.
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Camp Fire Girls, Inc.

Camp Fire, one of the largef national organizations directly serving
youth, views-their purpose to be one of providing, through a program of
informal gducﬁtion, opportunities_for youth to realize their potential and to
function“effectively as caring, self-directed individuals responsible to
themselves and to others;.and, as an organization, to seek to improve those
conditions in society which affect'youth.

Working with Camp Fire, Inc. has been exciting because of the potential
access they provide in terms of d1ssem1nat1ng materials to over 300,000
children and the1r families across the country and because of our shared concern
about the effents of television on children. Camp Fire leaders have told

us television has been one of their central concerns and they are extremeiy

- excited about the project as a means' of providing a means of attacking

this problem.

Copies of the critical télevision viewing skills materials, as well as
the newsletter, "TV Viewer," have been shared with Karen Bartz, ﬁrogram
Director.

A section, "TV: Through New Eyes" has been written for inclusion in

the Camp Fire's Blue Bird Leader's Resource Book. This piece discusses the

need for children in the Blue Bird Group, ages 6-8, to be able to Judge tele-
vision critically and to be aware of it as an educational resource. It
suggested activities to leaders that would be helpful in pursuing critical
television viewing skills with their_groups of children.

‘ A request for further information was received and a 14 page article,

“Reflections on Television as a Camp “ire Resource" was included in the

40
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" September/November issue of their quarterly publication Camp Fire Leadership.

This publication, with a circulation of over 65,000, is distribﬁted to i
all Camp Fire Leaders. Thus, this article, focusing on di§tortion pre-
sented on television and suggest%ng how leaders can help correct these
distortions by working with cﬁi]dren in their groups to become critical’
television viewers, has.been-quite useful to leaders.--

SED. wasnfnvited to present two "ThinkShopf sessions at the biannual
Camp Fire Congress in Portlgqq, Oregon, October 31-November 4, 1979. This
provided SEDL with the opporfunity to share materials with the 320 counci]s~h_
represented and to present detailed projects aimed at deve]oping critical
'te]evisiqn viewing ski]ls in children that leaders can directly incorporate
into their present programs. The workshop received very favorable evalua-
tions, *

* Karen Bartz: Program Direcéor, participated-in the National Workshop

on Television and Youth as a facilitator.

Council of Better Business Bureaus--Children's Advertising Unit.

Field fest copies of the student and teacher materials for tﬁe critical
television viewing skills project were forwarded to Ms. Shirley Mueller,
D{rector of Children's Advertising Review Unit for staff review. They have
also beeﬁ kept apprised of the project's progress through our newsletter,

"TV Viewer", and have been extremely interested in the project.

Copies of our recent research, irncluding two artiéles regarding the

effects of advertising'upoﬁ-;hifdren's ;ccupgtionél attitudes and aspirations,,

and an article published in the Journal of Communication focusing upon the

- possibility that tﬁe‘iﬁpact of television content upon children can be

modi fied by parents and parent surrogates have been forwarded at their request.
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The project director and coordinator met in New York with Kathleen McGowan
and Patricia Matthews in January and June, 1979, regarding the work of the
Children's Advertising Reviéw Unit and the SEDL project.

At Ms. Mueller's suggestion, copies of the student and teacher materials

were forwarded to Ms. Linda Paige, of the Association of National Advertisers,

for her review. . , .
Kathleen McGowan prepared a position paper entitled, "What is Industry .
Doing to Regulate its Child-Directed Advertising?" for the National Workshop

on Television and Youth. She also attended the sessions.

Family Project of Greater Miami

The Family Project of Greater Miami is a joint endeavor of the YMCA
of Greater Miami, the Girl Scout Council of Tropical Florida, and the Big
Brothers/Big Sisters of Greater Mjami supported by a major grant of the
W. K. Kellogg Foundaticn. Its purpose is to improve family 1ife in Dade

County.

A meeting was held April 22, 1980, with Jon Ireland, Director of

the YMCA and several representatives of the other organizations. Uses of

materials were discussed and samples were given them. A1l seemed interested
in using the materials in future workshops given by the project. They are
also interested in receiving Spanish translations.

4-H Extension Sérvice

4-H is the youth education program of the Cooperative Extension Service,

which is conducted jointly by the Uﬁited States Department of Agriculture, the

| state land-grant universities, and county governments. The Cooperative Exten-
sion Service was estab]%shed primarily to educate, to interpret, and tc encour-
age the practical use of the knowledge that comes out of scientific research.

Its mission is to ™extend" this knowledge to the public.

42
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4-H today is §ti]1 an agency for change. It stresses,educafion for action -
through organization and léadership by local citizens. 4-H programs are serving
toﬁns, cities, and‘rural areas with information on agriculture, home economics,
comunity development, and related subjects. These programs are for all youth,
from all racial, cultural, economic, and social backgrounds. 4-H reaches over
5 million boys and girls through television, and through programs planned to

- meet specific needs of youth and the communities where they live. As one of the
largest youth-serving organizations that reaches a diversified population, 4-H
is clearly an asset in the'aiésemination of SEDL critical TV viewing materials.

Copies of materials have been shared with Dr. Hope Daugherty, Natignal bro-h
_gram Leader, and:Larry Krug, Director of Media and Information. Their initial
| réﬁponse was very positive. These contacts have also been kept up to date
through thé newsletter, "TV Viewer."

Dr. Daugherty mentioned the project in .the July, 1979, issue of the SEA/

Extension 4-H Newsletter. Her article prompted queries from several 4-H Youth
N .
Specialists throughout the country requesting copies of oux critical TV viewing

materials and expressing a need for more critical TV viewing.

SEDL: staff met w%th Dr. Daugherty in September, 1979. Arrangements
were made to send a set of materials to each of the 50 state extension
directors. Materials were mailed in November, 1979.

For the National Workshop on Television and Youth, Dr. Daugherty pre-
pared a position paper on 4-H and Television and acted as a resource person
for the workshop.

Girls Clubs of America

Girls Clubs is a large organization with far-flung branches. Their member-

H

ship is girls ages 5-12 from a wide variety of communities. The goal of the

Girls Club, to help each girl to feel good about herself, meshes well with our
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goal of teachiﬁg critical television viewing skills. Additionally, their mem-
bership includes urban children of various ethnic groups who are traditionally
difficult to reach with educational materials.

The Projéct Director and Project Coordinator contacted Martha May Newsom,
Director of National Services for Girls Clubs, to ask for Girls Club ass%stance
in deve]opiné ideas for materials and developing a dissemination plan.

Ms. Ngwsom was interested in the critical television viewing skills project
and expressed interest especially in stories for ethnic minorities. One of the
Clubs she offered to contaEf'on our behalf, the Rapid City Girls Club, has a
proportionally high number of Indian members, and similarly, the Escondido Girls
Club has a proportionally high membership of Hispanic children. Therefore, the
Project Director prgposed that stories be deve]oped;especially for Indian child-

ren, Hispanic children, and urban children.

L)

’DiffErenu branches of Girls Clubs were contacted by Ms. Newsom, including
the Girls Clubs of Rapid City, Escondido, Seattle, and Delaware. It was pro-
posed that they should try SEDL core cyrriculum materials and additionally that
the Escondido Girls Club would be sent Jennifer Redbird stories. In
addition, SEDL offared to send urban children's stories about Tony, a child in
a single parent black family, to all the Girls Clubs. ‘

.The core materials were sent in June, 1979 and the individual Girls
Clubs' directors will be uti]%zing these matericls. The Escondido Girls

Club and the Rapid City Girls Club have been eager to show the Jennifer

Redbird and Juana stories to their respective memberships, and all Girls

-

Clubs are interested in the Tony stories.

4
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Girl Scouts of the U.S.A.

Girl Scouting in the Uni‘*ed St&tes is only part of a world-wide move-
ment with members in more than 90 nations. The Girl Scout program is built
on the foundation of such guiding principles as belief in God, service,
responsible leadership, high ideals of character, and appreciate of the .

worth of all people. Girl Scout 'ng operates on the principle that girls

- grow, learn, and have fun by making decisions, doirg, and discovering for :

themselves. The program helps each girl develop to her fullest potential

- -through group experience. The wprld-wide popularity and high standards of

Girl Scouts are important reasons for utilizing them as a potential dissem-

inator of our critical TV viewing skills materials.

S

Copies of SEDL materials have been shared with Julie Gilligan, National
Training Director, .-and she has been kept up to date on the project through
the "TV Viewer" newsletter.

Many ideas were discussed including revision of the literature badge to
include TV-related activities, and possible articles for the Girl Scout”
Leader magazine. Other long-range-‘possibilities that appeared to be fruit-
ful included: the development of campfire activities and the development
of brief.ieader training materials.

GSUSA participated in the National Workshop on Television and Youth as
a cosponsor. In addition, a position paper entitled, "The Needs of Youth
in the Age of Television," was written by Julie Gil]jgén, who also served
as a resoui'ce person at the Norkshob.

Ms. Gilligan wrote an article on critical television viewing skills for

the Girl Scout Leader magazine which gave some information about the SEDL

project. Daisy, the members' magazine, reprinted "Suzie Makes the Menu" and
plans to reprint other materials in future issues.

A workshop was given in March, 1980, for Girl Scout staff and leaders,

plus numerous other interested persons izighe New York érea.
J
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.© - MNational Board Of the YWCA
' The YHCA is a large national -organization with a membership of urban
women and girls of all ages. The YHCA is interested in encouraging criti-
cal TV viewing skills, especizlly in the areas of racial stereotyping.
- The Project Director and Proaect Coord1nator contacted Ms. Harriet
Dockstader, “Teen Program Consultant, in December, 1978. Her assistant,
Maria Vizcarrando, expressed §reat ipterest in family materials, especially
'thosé useful for single-parent families. " She is also 1nterested in mate-
rials for Hispanic chwidr;n -urban ch11dren, and B]ack ch11dren as these
groups constitute 1arge proport1ons of the YWCA's membership. Additionally,
» the YWCA is in need of staff development materials.
Since one-of the approachq$ to teaching critical television viewing

skills is to train the staff of organizations to train others in critical

TV viewing, SEDL discussed furmishing workshop staff training materials.

A workshop op the topic "What is TV Telling Children?" was planned for the
Program Directors' Conference to be helé November 5, 1979, at French Lick,
_Indiana, but was cancelled due éo.lagk of YWCA participant interest. SEDL
participation in a YWCA wor@%hgp in Elpaso was proposed. AHowever, in an |
attempt to have a wide geografihical distribution, SEDL decided not to con-
duct a workshop there. “

. . In June, after reviewind the core materials, Maria Vizcarrando con-

/ , tacted the Project Coordiﬁato} tolrequést that we send her children's stories

that woulq appeal\especially to~urban, Hispanic, Black, and single-parent .

N

children. Therefore,“copies of Juana and Tony stories were sent for cbm-

ments and suggestions.
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National Catholic Educational Association

The NCEA has been very support1ve of the project. The project was
reviewed in their national publlcatlon which resu]ted in requests for
information from many Catholic schools. A workshop was requested and pre-

sented at the NCEA National Convention Aprll 9, 1980.
National and State PTAs

>

The National PTA, with membership in excess of 6.5 million, is a
volunteer organization devoted to promoting the welfare of children and
youth in the home, schogl, community and place of worship. PTA has a
unique gbi]ity to reachiyoung parents and has been very concerned and
active regarding televiéion's effects on youth. For the past severa]"
years, PTA has been dévéloping a critical TW.viewing skills curriculum.
Believing tﬁat the SEDL‘project Qou]d complement the National PTA's TV
éfforts, SEDL has pursued a cooperative working relationship with the
National PTA. i

In December, 1978, the Project ﬁirector and Coordinator met with Grace
Bais%nger, National Presiﬁent and Jean Dye, who are members of the National
PTA‘bommiésion on TV, to share ideas and offer assistance with their criti-
cal viewing skills project. In June, 1979, the Project Coordinator met

with these and other members of that Commission to discuss and share the

materials developed to date.. The possibility of presenting a workshop at

PTA's national convention to be held Jhne 15~18, 1980, was raised. The

National PTA did participate as a cosponsor in the national invitational
workshop held in Washington, D.C. in March, 1980. The national president,
Virginia Sparling, was one of the speakers. Jean Dye served as a

-

faciditator.
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Letters were sent to each state PTA president explaining the project
and materials, A sample "Suzie" story was enclosed and the ideas of

assistance in sharing materials, ideas and presenting workshops at their

state conventions were discussed. Each state president receives. the "TV

Viewer" newsletter.
| The National PTA Board of Manager; was highly compiimentary about
the SEDL materials reported Texas PTA President Hester Herbster after
attenéing the Board mecting in June, 1980.
The Texas PTA, an orgaﬁfiation with a membership of over 696,000, has

responded enthusiastically to-the project. The Texas PTA established a TV -

Advisoqy Committee to act as a liaison between the state PTA and the SEDL

v projec%. ‘The members of the Committee,‘Brenda Drago and Claire Cunningham,
met with ﬁEDL.staff in January, 1979, to look over the materié]s'énd offer
suggestions. A Workshop given for Pecan Springs PTA was highly successful.
It was, in fact, %i]med by CBS and shown on national television. Workshops
were presented also at the Texas PTA's Summer Seminar held July 16-17, and
at the State Convention in November, 1979. The Texas PTA has been very
e;citéd aBout working with SEDL on a Critical Television Viewing Skills
program. -

A workshop was given for the New Mexico PTA's state convention in

April, 11980, and materials description/order forms were distributed at the

~ California State PTA Convention.

National Association of Elementary School Principals

[ ~

NAESP is a mational organization with a membership of approximately

) 23,000 principals whose purposes’ include facilitating positive educational

1eadership, serviﬁg as the spokesman for elementary and middie school

N
Co

»1
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principa]s, enhancirg the image of the elementary and middle school princi-.

. - pal as an educational leader and promoting greater recognition of the pro-
fessional skill and performance'demanded by the pos%tion. NAESP)seryes as
an agency for the collection and dissemination of infbrmation pertinent fo
the elementary and middle school principalship and promotion of the princi-
ples of équa] rights, the elimination of prejudice, bigotry and discrimination.

SEDL staff met with Winstor Turner, Director of Professional Activities; -

Paul Houts, Editor, and Krjs Amundson regarding the critical TV viewing
'skills projgct on December 19, 1978, and again for an update ir. February
and September, 1979, in Washington, D.C. Mr. Turner provided names of prin-

~

cipals interested inlassisting in field testing of materials. Field test

materials were shared with Mr. Turner, who in- turn shared tﬁem with other-

staff. The "TV Viewerf newsletter has kept NAESP up to date on the project.
. In answer to a request from NAESP, SEDL presented a workshop at the

NAESP Conventinn in Miami Beach April 19-24. The workshop addressed edu- -
gﬂ . cators éoncerning'develdpmeht of critical TV viewing skills, N

NAESP participated in the National Workshop on Television and Youth as

. @& -cosponsor.

National Council of Family Relations

" The National Council of Family Relations is an interprofessional

) ' organizatibns of 5,300 members promoting the advancement of marriage and
family 1i{f. through consultation. The Council has provided contacts to
many professionals and the multitude of agencies and institutions they

l “_;;p;égénf»ﬁhich are concerned with and actively involved in issues of

[ family 1life.

| A | Ruth ﬁ. Jewson, Executive Director of the National Council of Family

Relations and editor of their newsletter, provided information about the

project in their Fall, 1979 issue.

l

t .
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National Education Association (NEA)

NEA has over 1.7 million members made up of teachers and administrators

from ailhover the nation. The NEA works on behalf of teachers and children
for the betterment of\education in public schools. The members of NEA
st}ongly support col];ctive bargaining for teachers, support civil rights
and. teacher's rights. They are also actively working to get funding for
public schools. |
. NEA works primarily for education and for the teachers. They are cur-
rently implementing labor law reform, a national health insurance program,
and a national teacher retirement program. NEA is supportive of funding of
programs_for the handicapped, for bilingual'educat%on, and for the develop-
" ment of teacher centers, ~ |
In December, 1978, the Project Director and Coordinator met w1th Lois
A Karas1k Professional Assocxate Instruction and Professional Development,
Dr. John Sullivan, Director of Professional Development, and Karen Klass,
Communiéations Specialist, fo inform them of the project and to solicit NEA
input into dévélopment of materials. The Coordinator met again with Karen
Klass in February a;d September, 1979, Copies of -field test versions of
student and teacher ‘materials were shared with Ms. Kiass. Draft versions
« of thg‘materials were received enthusiasticaily.
NEA was invited to participate as a cosponsor of the National Workshop

on Te]eéision aﬁd Youth but declined. Karen Klass served as a resource

person, however.

National School Roards Association (NSBA)

NSBA is a nénprofit oréanization of 1,2Z0 school bourd affiliates in
the United States, representing 95,000 schools that compose 97% of the pop-

ulation of children in e]ementary and secondary public schools. Active
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members include 49 state school boapds,.plus Hawaii, Washington, D.C., and .

the Virgin Islands.’ ' -

)

{\ and through liaison represents, the interests of local school boards. Pro-

NSBA promotes quality education through state and local school boards

qrams for the betterment of school boards and management services are pro-
‘vided by NSBA. / |
"Mgetings with NSBA Execufive Director, Tom Shannon, and Assistant

Executive Director Lee VanBremen were held in Washington, D.C., in December
‘1978 and February 1979. Fféﬁ'thése coriversations, NSBA decided to establish
a Task Force focusing upon "What Should Children be Taught About Critical TV
Viewing?" Technical and information services were provided to the Task

\ . Force by SEDL. L T :y B o,

Field test copies of student and teacher materials for the project were

forwarded, to Dr. Shannon, with[; request that they be shared with other
staff members fqr collective fgedback. The "TV Viewer" newsletter has Eept N
NSBA apprised of the project's progress.

In September 1979, SEDL gave a presentation to Task Force members.

Subsequently, the Task Force developed recommendations'that critical tele-

\ .
vision viewing skills be taught in public schools.
Parents Without Partners, International, Inc. ‘
|
\
|
|

4 - Parents Without Partners has expreséed much interest in the project.
A workshop was given for the national convention in Dallas July 13. PWP
printeé the materials description/order form for general distribution at

the convention. The organization's magazine, The Single Parent, will carry

an article on critical television viewing skills in the September 1980 issue.

4
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The Learning Exchange

Founded in 1971, the Learning Exchange is a locally supported, independent
teacher center lecated in K;néas-Citg, Missouri to provide téaéﬁers with
curriculum ideas and innovative teaéhing methods. Staff is available on

" a consu?tant basis to teachers, parents, and students.

The Learning Exchange actively works with school advisory councils and
parent advisory councils to enable both kinds of groups to work more
ccoperatjvely,and'effectiveTy. Workshops, as well as counseling on ébllege
courses, are provided for teachers. _

The Project Coordinator met with Director Gail Johnson Taylor in

*. January 1979 regarding the critihél TV viewing skills project. Ms. .
Taylor was extremely interested and provided théMnamésfof teachers in
the Kansas City area whom she thought would be interested in the materials. _
. Field test copies of the student and teachér materials were provided
_for Ms. Taylot and her staff to review. Samples were also piaced in the
TV Center for teacher re;ction.

The "TV Viewer" has kept the Learning Exchange apprised of the projqct's

progress.

United Neighborhood Centers of America (formerly National Federation of

Settlements of Neighborhood Centers)

¢

' l
The United Neighborhood Centers of America is a large and established

organization focusing on urban neighborhood and family activities. They
6ffer_an important opportunity to reach }nner-city neighborhoods and
children.
In December 1978, the Project Director and Coordinator contacted Shirley
_ Frankel, Director of Field Services, about reviewing and using the materials

in various branches. At that time Ms. Frankel was enthusiastic and agreed

.
oo
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' was-especia]iy interested in children's materials for family use in general.
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to contact other large urban settlement branches about our project. She

Consequently, the Tony stories were proposed in addition to the core currigu-
Tum materials. '

“However, in June 1979, the National-Federation of Settlements and
Neighborhood Centers was reorganized and retitled the United Neighborhood
Centers of America. Ms. Frankel left the organization. The new director,
Walter Smart, was contacted regarﬁing the project hut apparently had no

interest in the project.

”

Young ‘Men's  Christian Associaticn’ (YMCA)

* Sl A-gA_*J_-_*__.‘__—___

The YMCA - is an international organizéfion dedicate& to the purpose of .
déve]oping Christian personality a£3—35?56§h§ a Christian society. With
over 10 million participating men and women, YMCA in the Unitéd State§ works
to reaffirm and demonstrate this commitmeﬁt through values-oriented pro-
grams, activities and sérvices. The organizatioq provides leadership and values
education to he]p individuals and giroups examine. and apply their own values

in today's pluralistic society. YMCA provides-leadership'towards achievement

of universal human rights, with emphasis on elimination of personal and

of physical and mental health and works towards improving the quality of ~
family rélationships and strengthening the development of family members,

The Project Coordinator met with Charles Kujawa and Charlotte Himber in

New York on June 11, 1979. This meefing proved to be extremely helpful in

that Mr. "‘Kujawa indicated he would.discuss with the Nétiona] Family Life

Management Team of the National Board possibilities of being involved in the

institutional racism. It provides motivation and opportunity for achievement I

project. * He also said he would exp]oré the idea of workﬁhops for the YMCA

Program Directors Conference and for'the National Longhouse Conference in ' '

Cr

N 3
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Detroit, April 25-27, with a possible staff seminar prior to the convention. 1
Finally, Mr. Kujawa agreed to talk with several YMCAs in various parts of the
country, such as Miami, Dallas, Los Angeles, -and San Antonio, to determine
interest in the project.

Copies of field test materials were shared with YMCA staff. ;Mr. Kujawa

- and ¥rs. Himber responded favorably. They suggested story settings for urban

and minority children also.
Contact through Mr. Kujawa resulted in a response from the Family
Project of Greater Miami, a consortium of YMCA, Girl Scouts and Big

N Brothers/Big Sisters. A meeting was held in April, 1980 in which their

usage of ‘materials was discussed. .

- - —— - e o .-
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PRODUCTS

ES

The following pages include an itemization of materials produced
by the Criticai Telvision Viewing Skills Project, Elementary School
Level. Descriptions of materials, including printer's specifications,
critical television viewing skills concepts, objectives and rationale
are given. ‘
While production of materials was prolific, printing of all stories
was not financially feasible. Therefore some materials remain in draft
-.—_form.The curriculum materials were designed to be co]orfu], eye-catching,
- and fun, as well as informative. Materials for teachers were conceived
to help them teach the subjects they already have to teach, rather than
giving them another subjecg to teach. I; was SEDL's con:tention that
. " critical television viewing skills should be integrated into the regu]ér
curriculum. Student materials Qere designed to capture the imagfnation
of young children and the adults wht work with them. The family materials
were designed to help parents think about television and to help teach
their children without mgking them feel guilty about watching television
“and insecure in their parental roles. The materials were méde\for use

AN

by the entire family.

S8
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. ] Student Materials

" THE_FROG FABLES
"SEE-MORE FINDS A FRIEND"

The objectizes are to help young children have a more realistic view
of TV, to create an awareness of TV as a potential way to see more of the )

world, to stimulate curiosity about TV, and to increase general knowledge of

. - R

Syneasis. See-More; a curioug green frog, leaves home to see more of
the world and learns about TV. See-More meets a fish, appropriately named
Tuper-F%sh, who is addicted to TV watching. Seeing TV for the first time,
the curious frog questiohs how the pictures get into the box. See-More
decides to leave the pond to learn more about TV before watching further.

Critical TV Viewing Skills Presented.

Making Judicious Use of Discusses "play time" vs. "TV time"
Viewing Time for Tuner-Fish and suggests planned
viewing. ‘

Recognizing and Appreciating See-Mare's view of TV as a window on.

Differing Views the world is explored. The story

A presents \differing views and uses of
television‘by Tuner-Fish, Ali the
cat, and the TV technicians.

3

Research Basis.  Studies indicate that children take te]evision and its

programming for granted as part of their everyday lives. Thus, they tend not
to questions pfogramming origins. Research also indicates that both parents

and children frequently misjudge the amount of time spent viewing TV,

Rationale. See-More's curious character is designed to re-awaken

children to the wonder of television and the world around them. By contrasting

See-More's desire to "find out where TV comes from" with Tuner's passive

acceptance of programming, children’s curiosity is stimulated.

- [ <l
4




* "SEE-MORE FINDS OUT THE FACTS"
Thélobjectives are to familiarize students with the process of
making TV programs and commercials and £b create an awareness that TV program-
ming is planned and produced rather than being real 1life.

Synopsis. See-More Frog engages in several adventures and misadventures
in the big city while attempting to find out about TV. The curious frog
visits a TV studio, discovering where and how TV programs and commercials are
made. See-More learns aboug the equipment and people involved in producing a
TV program and discovers that TV programs and commercials rely upon planned

scripts.

Critical TV Viewing Skills Presented.

Distinguishing Program See-More finds out how aTv program
Elements is produced.

Y

Understanding Psychological See-More finds out the purpose of .
Implications of Advertising commercials and how they are made.

Distinguishing Fact From See-lore learns about acting.
Fantasy.

Understanding Style of See-More learns a..J4t audiences and
Dramatic Presentations, game shows.

Public Affairs, News, and
Other Programming

-

Understanding the Relation See-More .learns about scripts and
Between TV Programming and writers and their purpose.
the Printed Word

Research Basis. Studies indicate that very young children generally are

unaware of "how people get in the TV." At later ages, children remain
unfamiliar with sets, scripts, writers, cameras, actors, and commercials.
This story supplies basic informaticn on TV production.

Rationale. The character of See-More as a curious frog who braves danger

in 3re city to find out aboﬁt TV is further developed in an adventure format
to

‘etain children's }nterest. The visit to a TV studio is a vehicle to

explqin basic production facts in an entertaining way.
\

N B
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. “TUNER'S TUNE-IN GUIDE"
The objectives are to increase studgnts‘ awareness and knowledge
pf TV program formats, and to suggest the value of planning and using TV
viewing time wisely.

Synopsis. Deciding to explore the possibilities of TV viewing, See-More
djscbvers different kinds of TV shows in the TV program listings. See-More
relates what he has learned to Tuner and points out the value of p]anneq, .
selective TV watching. Tuner-Fish begins to redlize the value of p]annihg
his TV time. o |

Critical TV Viéwing Skills Presented. -

Making Judicious Use of See-More alerts Tuner to the variety

Viewing Time - of viewing oossibilities and the
value of planned viewing.

Distinguishing Fact From Tuner learns the differences between

Fantasy documentary and fiction, news, and

’ westerns, etc.
Understand Content of ° Tuner learns the difference in con-
Dramatic Presentations, | tent of different shows.

Public Affairs, News, and . 2
Other Programming

Understanding Style of Tuner learns about different shows
Dramatic Presentations, and their styles of presentation.
Public Affairs, News, and

Other Programming

y

‘Research Basis. According to several studies, children generally tend to

watch'on]y a few types of shows in an unp]anned manner.

Rationale. See-More's excitement and desire to share what he has learned
with Tuner, s the vehicle to teach children abcut different types of shows.
Planning viewing time is stated as advantageous so that children may watch
different types of shows as well as time to play. In this way, the message is
put in nonmoralizing terms. It was agreed that it was not in the best interest
of the project's goals to condemn television viewing. Instead, children are

encouraged to be selective viewers and plan their viewing time,

J
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"WHO PAYS FOR TVZ" . \'

The objectives are to increase students® knowledge about economics
of the TV industry, and fo increase knowledge about the purpose of commercials.
Synopsis. See-More begins to @onder who pays\for TV and séts off to
find out. On his way to the studio, he'meets Ali Cat, who tags along to the

TV studio-where a cat-food commercial is beihg taped. While watching the

commercials being taped See-More finds out who pays for TV and returns to

tel] Tuner-Fish all about 1t.

Critical TV V1ew1ng Skills Presented:

Distinguishing Program See-More learns about TV as a
_— Elements o .. «business. g

Understanding Psychological See-More Tlearns the reason for commer- .
Implications of AdVertls1ng cials and what they try to accomplish. -

3

Research Basis. Children .are unaware of the economics of television

programming, and cannofﬁdistingUish well between programs and commercials.
Rationa]e.‘ The curiosity of See-More and the fun of his adventures

offers an entertaining format for presenting basic facts about television

~as an industry.

INE)
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;,ﬁ "SEE-MORE AND TUNER THINK AS THEY WATCH"

The objectives are to model critical TV viewing; to increase
awareness of TV elements, and to'encpurage evaluation and discussion of
what is viewed. '

Synopsis.-. Tbgether See-More and Tuner choose a TV show to watch that
neither has seen. As the drama unfolds, See-More and Tuner discuss points . _
of interest and confusion, and See-More makes evaluative comments on the
characters® actions. .

TN A

Critical TV Viewing Skills Presented:

i ¥

Distinguishing Program

See-More points out the effects of

Llements music, color, and tempo of the story
. , ; to Tuner. ' .

Making Judicious Use of See-More and Tuner choose and plan

Viewing Time v which show to watch, and also plan

time for other activities,

Understanding Psychological™  See-More and Tuner discuss a
Implications of Advertising commercial. :

" Distinguishing Fact From See-More points out the consequences

Fantasy of a character's actions which are
- v : not shown on TV. .
. - ‘ . [ .
Understanding the Content See-More and Tuner discuss development
of Dramatic Presentations, of the plot and storyline.

Public Affairs, News, and
Other Programming

Understanding the Style of See-More and Tuner notice dramatic
Dramatic Presentations, style.

Public Affairs, News, and .
Other Programming A

Research Basis.. Research indicates that young children have difficulty ‘

in following a storyline, as well as distinguishing realistic portrayals from
unrealistic TV portrayals.
Rationale. The purpose of the story is to model all that has been

learned about applying critical viewing skills. See-More is portrayed as

evaluating what he watches, and by his questions and comments, also encourages




THE SUZIE STORIES
“SUZIE'S BROKEN TV"

The objectives are to increase students' awareness of a]terna%ive
activities to TV viewing, to’ encourage Judicious use of TV viewing t1me,
‘and to model possible favorable outcome of turning off the TV.
Synogs1s. Suzie and her family are forced to find other pastimes -

‘ whife their TV set is in the repair shop. Suzie rediscovers bike riding,

tree c]imbiné and visiting.witﬁ her neighbors. The famil& rediscovers

taking we]ks, going to movies, reading, and after-dinner games. When the

TV set is repafred, Suzie and her family decide to continue their new

activities and to be more seIECt1ve in their 7V v1eW1ng

Critical TV Viewing Sk1lls Presented

Making Judicious Use of Suzie and her family rediscover
Viewing Time family activities and other
; alternatives to TV viewing.

Distinguish Fact From Suzie contrasts what Wonder Woman
Fantasz can do vs. what she can; what the
‘ Waltons do after dinner with what

her family does. »

Research Basi;. In general, children.and families~do not realize how -

much of their time is taken up by routine TV watching and how many family-
oriented or social activities-they have given up.

"Rationale. The purpose of this and other SUZIE STORIES is to model
chapging of viewing habits. The idea of spending famj]yntime together in
ways other than watching TV is presented in an attractive Tight. Research
in&%cates that families tend to become heavy TVﬁviewers through lack of

awareness. Increasing awareness may lead to more selective viewing habits.
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"SUZIE MAKES THE MENU" R ,
The objectives are to increase students' awareness of psychological
implications of advertising, to increase awareness of non;nutritional food
commercials directed toward children, and to mode! critical evaluation of

commercials.

~

Synopsis: Suzie plans a da&‘s meals for.her family, choosing from food -
commercials she sees on TV. She becomes overwhelmed by the commercials and
it isn't until the TV is turned off that she rea]ize; that her menu, made
up of foods from TV commercials, is gég nutritionally balanced. With her
mother's guidance, she -decides to make her ﬁwn menu after all.

Critical TV Viewing Skills Presented:

L)

Understanding Psychological = TV commercials influence Suzie when
ImpTications of Advertising  she is hungry; attractive style of
. commercials is compared with other

, ™ announcements.

Recognizing and Appreciating Suzie learns the difference between .

Differing Views . commercials and public service
announcements.

Understanding Content and - Commercials vs. public service

Style of Dramatic Presenta- announcements.

tions, Public Affairs, News,
and Other Programming

\

-

Research Basis: Studies on children and TV advertising indicate:

a) children respond most to food commerciais when they are hungry;

b) children most often request products pdrtfayed as "fun" in
commercials;

c) children younger than the age of roughly seven or eight. ccnnot
distinguish between commercials and prograhs and do not recognize

the purpose of commercials.

-
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"overwhelmed by TV commercia]s; Portraying the results of commé}cials'
influence on Sﬁzie in a humorous way points out the possible odtcome of
choosing foods only by commercial. Commercial intent is also contréﬁted
with public service announcement intent. The, value of "thinking for

yburse?f" is stressed.

Rationale: Children can identify with Suzie, who is an average child
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L. “FAMOUS SUZIE" .

- The objectivé; are to increase students' knowledge of TV news and
its dependence on other media, to suggest ways of checking TV news accuracy,
and to model critical viewing. .

' Synopsis. Suzie is interviewed for a TV news show when she wins a poster
- contest. During the news broadcast, she discovers that TV interviews and .
filming are b]anned, but that they are affected by ‘unplanned occurrences such
as. fires, She is annoyed that her interview is cut short. In discussion
with her parents; Suzie\]eafns about editing and othe; aspectsnbf TV news-

production.

Critical TV Viewing Skills Presented.

[} o~

Distinguishing Program TV news' emphasis on visual stories
Elements and reliance on videotape.
Distinguiﬁhing Fact Froﬁgf Suzie protests the staging of her

" Fantasy ] interview and its portrayal on TV

, > news as "what really h?ppened."
Recognizihg and Appreciating Suzie learns about the varying impor-
Differing Views tance of TV news stories to djfferent
. . viewers.

Understanding the Content ' Suzie notes news symbols for “economy, "
of Dramatic Presentations, "peace talks," strikes, etc.

Pubiic Affairs, News, and - \
Other Prdogramming

Understanding Style of Suzie learns about style of TV news \

Dramatic Presentations, presentations. She recognizes her )
‘ . Public Affairs, News, own “interest in visually exciting

and Other Programming stories, such as the fire.

Understanding the Relation The dependence of TV news on print

Between TV Programming and the ability to cross-check TV

and the Printed Word news with the newspaper are discussed.

Research Basis. Children's lack of interest in the news and their inattention

~to it is frequently commented upon in research literature. Also, children are

generally unaware of industry and time constraints on news reporting and concepts

s R
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’ questions provxdes‘ch11dren.y1th a model of critical TV viewing.//
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such as editing.

Rationale. Most children would become very excited if they were 1nterv1ewed
by a TV reporter, They would watch the TV news o see themselves. Suzie's
Vagua comprehension of TV news content and her chagrin that her Story is cut
short offers the vehicle by which to transmit much ihformation about TV news
production and its tendency to expend much broadcast time on stor1es which are -

easy to present visually, Ch11dren can identity with Suzie, and her asking

[
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"+ "REALLY SuzIe"
L fhe objectivef are to explain unrealistic portrayals of women and
children on' TY éummercia]s, te make(plear the purposes of TV advertising,
and to model cr@?ical TV ;iehing ard evaluatioﬁv
Synopsis. ;uzie notices one day that her mom doesn'f dress or talk like
) the mothers portrayed on iv commercials. .She thinks about these differences

and digpusses them with her mother and her friends. Finally, Suzie begins to ~

understand th TV pbrtray§1s are not always like “real people.”

. ‘ Critical TV Viewing Skills Presented.
. 'Distinguishing'Program ’ Suzie learns about sets, costuming,
T, .Eiements , and acting.
Diétinguishing'Fact From Suzie notices the difference between
Fontasy TV portrayals of character vs.

people she knows:

Understanding Psychological Suzie learns the purpose of commercials
Impiications of Advertising and why characters are presented as
they are on TV, '

Research Basis. Studies have indicated that children tend to see TV

portrayals as realistic and normative. They confuse TV depictions with reality,
Additionally, children do not understand'@he intent of commercials nor do they

A understand clearly the concept of perférmers pretending to be something they are

o not.
Rationale. Suzie's confusion about what is real and what is not allows
children to identify with her. The basis for TV characters' portrayals is
explained to her by her mother. Suzie models a questioning approach to what

is viewed. Her mother's explanation clarifies a critical approach to television

viewing.




"SUZIE'S HISTORY LESSON"

as an educational resource, and to increase knowledge of cartoons and tele-

vi s1on economics.

Synopsis. While watching an old cartoon on television, Suzie asks her mother

Thé objectives are to model critical viewing, to model use of TV _ l

about the costuming, dramatic gestures and_ topical references which she does_

not understand. Suzie's mother explains the historical context of the car- I
toon and why modern cartoons are not as topical. This leads to an explanation
of the economics of cartooning and the sale of American cartoons to other l
countries. A discussion of the changing style of cartoons is included, l
Critical TV Viewing Skills Presented.
Distinguishing Program Suzie learns the elements of _cartooni~
Elements ing.
- Distinguishing Fact From Suzie picks out references to the
Fantasy real world in a cartoon.
Recognizing and Appreciation Suzie learns and considers the view-
Differing Views - 'point of people in other countries
4 ; viewing “her" cartoons.

Understanding The Style of Suzie learns about dramatic gestures

Dramatic Presentations, and symbols for communication.
Public Affairs, News, '

and Other Programming

Understanding Relation Suzie learns that topical references
Between TV Programming in cartoons can be explained by ‘“I
J

and the Printed Word reference to printed materials.

Research Basis. Studies indicate that many children, even at fburth grade
level, do not understand how cartoons are ‘made, although cartoons rema1n their
favorite TV programs. Also, children are generally unaware of dramati tech-
niques and TV industry business practices. Thirdly, research indicates that
television can be a useful socialization resource for parents and that ,arental

mediation increases learning as well as the positive influence of TV on children.

Qo
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Rationale. The use of cartoons as a subject for discussions between
Suzie and her mother is based upon the fact that although children are heavy

viewers of-cartoon, parents generally do not consider cartoons to be worth-

while as an educational resource. .Suzie's lack of understanding and subse-

- quent questions are the stimulus for her mother's modeling of a parental

mediation and intervention technique. Clearer understanding of the cartoon-

ing format will enable children to benefit more from their viewing time.




“SUZIE LOOKS AT JOBS™

The objectives are to model critical TV viewing, to increase aware-

/y\QEfs of TV's distortion of reality, to encourage evaluation of what is viewed,

/ to -suggest alternative sources of information about occupations, and to inform

children of TV dependence on scripts and writers. !

Synopsis. While watching a TV show about a Tawyar, Sﬁzie asks what

lawyers really do. She is disillusioned by her mother's explanation. She -
continues to question what she sees on TV about occupations, and finally decides
that perhaps TV is not always the best place to learn about jobs.

N

; Critical TV Viewing Skills Presented.

Distinguishing Program Suz1e 1earns about the need for.
Elements exc1tement" in dramatic shows.
Distinguishing Fact From Suzie learns that occupations and the
Fantasy | people in them are often distorted by
' TV.

\ Understanding,tﬁe Content Suzie learns that excitement rather
of Dramatic Presentations, than factual representation makes
Public Affairs, News, anc. a better story.

Cther Programm1ng

Understanding thexStxle of Suzie learns why certain occupations
Dramatic Presentations, meet the need for action in dramatic
Public Affairs, News, and presentations.

Other Programm1ng |

Understanding Relation Suzie learns about scripts; also, that
Between TV Programming books are_an alternate source of
and the Printed Wo-d information.

Research Basis. Studies of children's occupational knowledge indicate

that they feel they know most about jobs portrayed on TV. They believe this
know]edge, although often distortéd, to be accurate. Only six out of ten

peopie on TV shows can be identifiéd by occupation. This gives children a false
view of the work world. Research indicates also that adult commentary and explan-
ation of these jnaccuracies is effective in lessening children's belief in the

reality of TV portrayals of occupations.
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Rationale. Suzie models critical evaluation of what she sees on TV.
Later, her careful attettion to content brings out research findings on TV
distortions. Her questions as to why TV distorts some occupations leads
to an explanation of dramatic requiﬁements. Also the dependency of TV pro-
grams on scripts written by people with their own opinions is discussed.

The explanation that TV programming reflects reality and people's opinions
with varying degrees of accuracy is meant to encourage an evaluative approach
TV sex-role sterotyping is also touched upon. Suzie is reassured that she

can aspire to careers that TVlﬁortrays as male-dominated.
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"SUZIE'S SALESMAN MAKES A SALE"

The objectives are to present the idea of asking questions about
advertising presentations, to encourage a critical approach to TV commercials,
and to increase knowledge of advertising techniques.

Synopsis. Suzie continues to question her father akout sales tecﬁniques,
recapitulating what she has already learned. Dad explains why sales
exaggerétion is bad ?Br siness and cites Suzie's past disappointment with
a heavily advertised TV toy. He echoes a toy manufacturer's recent explana-
tion of how the cost of TV advertising can adversely affect the quality of
the toy, and teaches Suzjé that she should be a critical viewer of commercials.

Critical TV Viewing Skills Presented.

Distinguishing Program Suzie learns about special effects
Elements and how they can make things seem
"real."

Understanding Psychological Suzie learns to question advertising
Implications of Advertising claims.

Recognizing and Appreciating Suzie learns that most advertisers
Differing Points of View tell only the good things about
their product.

Research Basis. Studies on children and advertising indicate a basic

lack of knowledge about television commercials and sales technidLes in -
children until disillusionment based upon a disappointing purchase occurs,
resulting in skepticism of all commercials by older chi]dfen. _
Rationale. Use of concrete examples to explain TV commercials and to
illustrate concepts in this story makes abstract elements of salesmanship

comprehensible to children. As ih other stories, critical viewing is

modelled.

~J
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THE SPECIAL AUDIENCE SERIES

One of the project's goals is to reach children of various ethnic and
sdcio-economic backgrounds. Because these students are traditionally
difficult to reach, youth serving organizations have been contacted and %
asked for information as to the types of stories which would be effective
with their members. ,

Based on their responses and SEDL staff evaluation, stories were written -
to reflect different parenting styles, different family structures and
activities, and diffe#ing-ethnic and socio-economic backgrounds. One
specific suggestion came from a Girls Club in Rapid City, South Dakota whose
membership is bfedominant]y girls of American Indian extraction. A series
of stories were written about a young Indian girl, Jennifer Redbird, and a

young cowboy, Jason Cash. The JENNIFER REDBIRD STORY presents an Indian

child who does not question the portrayal of Indians she sees on television

until confronted by a young "cowboy" whose ideas of Indians are as étereotyped

as those on TV. Jennifer's ;ame and the Indian customs mentioned were
thoroughly researched. Although the series is written from a particular
ethnic viewpoint, all children will learn about racial stereotypes. They will
1earn that most peopli are more alike than different.

Another series was created featuring an Hispanic family. Although the'
stories are similar in theme to the SUZIE STORIES, the Gomez family is
distinctly different from Suzie's. By presenting different parenting styles
and family activities, the JUANA STORIES make it possible for children of
differing backgrounds to identify Qith the characters of the story. In this
way, children who perhaps cannot relate well to Suzie can still learn critical
viewing skills from other gtories. .These stories have been translated in

Spanish.

¥1y




The TONY SERIES is about & black yodﬁgster who Tives alone with his
mother in a city apartment. Single-parent families, according to statistics,
are increasing. So, some children, whether black, Hispanic, Anglo, or
Indian will be able to relate to the situations depicted in this series.

The problem of family control of viewing habits and adjustment to new rules
and the stereotyping of racial types and occupational roles on TV is a
cuimmon one to all families as reported in research literature.

The TONY SERIES, although written todappeal to inner-city groups, reflects

a positive view of city {ife as well as positive aspects of 1iving with a

single parent. As with the SUZIE STORIES, characters in the SPECIAL AUDIENCE
SERIES serve as models for critical viewing as well as for acéeptab]e
behavior. Although some consultants have suggested that "street talk" and
"street" themes be used in the inner-city stories, the SEDL staff felt that

use of suéh in the storylines would not enhance the goals of this project.
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‘also points out that perhaps TV script writers don't know inuch about trade
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« . "TONY LOOKS AT JoBS"

The objectives are to increase students' awareness of TV distor-
tions, to encourage comparison of TV portrayals with reality, and to model
critical TV viewing and parental médiation.

) Synopsis. Tony, while watching TV with his mother, asks if most people
are. doctors and lawyers, since those are the most obvious occupations on TV *
programs. Tony's mother replies that there are far more people working in
factory and office jobs, tike-herself, than there are in these professions.
She explains that she knows this is a fact, not only from reading statistics

in the paper and on the TV news, but also from experience. Tony's mother

and clerical work, and that is why it is not presented accurately on TV

programs. Some-discussion is included of sex role stereotyping and women
in blue-collar work.

Critical TV Viewing Skills Presented.

Distinguishing Fact From Tony cbntrasts TV portrayals of
. Fantasy occupations with reality.

Recognizing and Appreciating Tony sees TV's portrayals of S
“Differing Points of View "important" jobs vs, his mother's

views and his own.

Understanding the Content Tony notices characters’ occupations ’
of Dramatic Presentations, in programs; Tony listens to the

Public Affairs, News, and news and its content is explained.

Other Programming

Understanding Relationship Tofy learns he can read the same

Between TV Programming news stories in the paper that he

and the Printed Word sees-on TV.

Research Basis. Studies indicate that children gain much of their

occupational knowledge from TV portrayals. Yet, content analysis shows

that only six out of ten characters on TV can be identified as having any

by =
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occupation. In addition, research findings show that the TV world is one

in which the professions are the major occupations; that blue coilar work

is portrayed in a negative, comic, and stereotyped way; and that women's

occupations are disteorted. ;

Rationale. Since updated statistics show that nearly half the working

population is in_a blue-collar occupation, many children are seeing distorted.
; portrayals of occupations on TV. They may falsely assume that most people

are professionais. In addition, their own parents' occupation may be pre-

sented in a negative way. Tony'ques?ibns th. validity of TV's portrayal

of the working world. This seives as a vehicle for hi§ mother to tell him

the conflicting facts about the world of work, to express pride in her own

job, and to present some positive aspects of jobs which are often portrayed

negatively on television.
——
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"TONY LOOKS AT LIVING IN THE COUNTRY"
The objectives are to increase awareness of TV distortions, to

encourage comparison of TV portrayals with reality, and to model critical
TV ﬁiewing and parental mediation.

Synopsis. While watching his favorite family TV show with his mother,
Tony asks why they can't live in the country. Tony's mother explains that
she has Tived on.a farm and that the TV portrayal does not accurately reflect i
the negative aspects. She points out to £ony that there are many good things
aboutztheir life in a big
mother suggests that they visit Tony's uncle on the farm sometime so that

he can find the truth for himself.

Critical TV Viewing Skills Presented.

Distinguishing Fact From Tony contrasts TV's portrayal of
Fantasy ' country life as “all fun" with

mother's experiences and clarification.

Recognizing and Appreciating Tony sees that there are good and
Differing Views bad things about wherever one Tives.

Understanding Content of Tony sees hidden messages in TV
Dramatic Presentations, program content.

. Public Affairs, News, and
Other Programming

"~ "Research Basis. Content analysis of recent TVmB§b§§ammfﬁg reveals a

bias towards rural living as wholesome and "best" versus inner-city living
as dangerous and "bad." Children generally do not recognize or challenge
‘TV's subtler messages ref]ecéing value judgements or distortions.
Rationale. Because children do‘not Critically examine the many messages
of TV programming, they tend to belijeve TV programs are realistic and normative.
Children rarely question TV's portrayél_of reality. To a city child who has

never lived in the country, TV romanticism about Country life is often very

persuasive. By modelling discussion with his mother, who knows both sides
of Tiving in the country, Tony begins to see more than one facet of the

g'(question of the "best" place to live. o
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“.  "“TONY LOOKS AT FAMILIES"

The objectives are to nodel critical TV viewing, to encourage
critical evaluation of TV content, and to increase awareness of TV
distortions.

Synopsis. While watching TV, Tony wonders why he doesn't see families
like his own. He asks, an adult neighbor who cares for him after school what
a "housekeeper" is, and why his mother doesn't have a housekeeper. In )
addition, Tony questions wh; there are not families like his. Finally, Tony
realizes that it is not Eﬁg size of the family that is important or how much
money a family has. Rather, how they feel about each other i§ the important

factor that makes a family.

Critical TV Viewing Skills Presented.

Distinguishing Fact From < Tony questions TV's portrayal of
P

Fantasy big families and of single-parerit
’ families.

Recognizing and Appreciating Tony sees TV's portrayal of what is
Differing Points of View " desirable as to family structure
' and behavior.contrasted with his
own family.

Understanding Content of Tony . 2arns to see hidden messages
Dramatic Presentations, in TV centent.

Public Affairs, News,

and Other Programming

Understanding Relation Tony learns about scripts.
Between TV Programming
and the Printed Word

Research Basis. Content analysis of current TV programming reveals a

general tendency to emphasize middle-class two-parent families. There are
only a few portrayals of single-parent familiés.

Rationale. Despite statistics showing a growing number of single-parent
families, the majority of television programs about families concern a large,

)‘\/:\
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intact, middle-class family. Sinece children sometimes feel that TV

portrayals picture the way one should live or behave, they may not feel
positively about their own families. Thus, they have difficulty identifying
with favored TV characters and Justifying their own situation. Through
discussion with his mother, Tony learns that every family does not have to
be 1ike the families on television. The story models the evaluating of the _

reality of TV portrayals and the expression of family values as superior

to TV values.




ny "JUANA ON TV"
“he objectives are to increase students' awarenecs of alterna-

. ' tives to TV viewing, to encourage judicicus use of TV viewing time, and

\
to model family control of TV viewing. !

\ ' Synopsis.” Juana's mother, Mrs., Gomez, institutes new family rules
eliminating unplanned afternoon TV viewing because it is interfering with
family activities. uyuana and Rudy rediscover previous activities. Mrs.

\ Gomez begins gardening again, and Mr. Gomez takes up an old hobby. By the

\\ end of the summer, the f;ﬁ;ly has new activities and revitalizes old inter-

\\ ests. They resolve to be selective and not to be dominated by unplanned

TV viewing habits again.

Critical TV Viewing Skills Presented.

< i Making Judicious Use of Juana and her family rediscover
! Viewing Time activities they had forgotten
- when new TV viewing rules were
! irstituted.

Research Basis. Families report that their TV viewing has increased

Arastically for reasons such as severe winter weather, and that this pat-

tern has continued when the reason no longer existed. Other families in

A . efpeni@ental studies report positive experiences resu]tjng from Vimiting =
TV viewing.

" Rationale. "Since one of the project's goals is to reach various
ethnic groups, this series, featuring an Hispanic family, was createdi
Although the story is similar in theme to Suzie stories, the Gomez fémi]y

’ is distinctly different in lifestyle and ethnic traditions. from Suzie's.
It was felt that presenting differing parenting st}]es and family activi-
ties will make it possible for children of differing backgrounds to
identify with the characters of the story. The problem‘of fam%ly control

of viewing habits and adjustment to new rules is a common one as reported

in reasearch literature.

50
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"JUANA CAMPAIGNS FOR ANSWERS"

The objectives are to increase students' awareness and knowledge
about paid political announcements, to encourage critical viewing of yv
political campaign presentaticns, and to model parental mediation. !

Synopsis. While watching TV, Mr. Gomez groans when a paid political
announcement comes on. Juana and Rudy want to know why he lisened intently
to one campaign ad and not to the other. This leads Mr. Gomez to'explain. )
He relates how he decides which candidate to vote for, and how he listens
to both sides of a qdesf?églﬁ-ﬁhen he explains that he does not want to
listen to any more announcements. The family decide§ that, since they've
heard all sides of the question, and voters in the family have made their

choices, they will watch something else.

Critical TV Viewing Skills Presented.

Recognizing and Appreciating Juana and Rudy learn what it means to

Differing Views . hear all sides of an issue.

Understanding Content of Juana and Rudy learn the purpose

Dramatic Presentations,. of political announcements

Public Affairs, News, - and their content. '

and Other Programming .

Undsrstanding Style of Juana and Judy learn to recognize
-~ Dramatic Presentations, the style of political campaign

Public Affairs, News, ads .

and Other Programming

Understanding Relatiun _Juana and Rudy learn about resources

Between TV Programming for checking information they hear

and the Printed Word . on TV campaign ads. They find out

about printed records.

Research Basis. Recent studies on TV political campaigns and their

impact on voters indicate that voters in general are not swayed by TV ads
for candidates. In general, voters are skeptical of paid political
announcements. Mr Gomez relates the different ways he uses tu make up his

mind as cited by respondents in recent research. Children, of course, are

8i
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generaliy unaware of the purpose of paid political announcements and
- thelmganing of their content.
J%ﬁationale. This story is a realistic portrayal of a voier's use cf
paid political announcements. Mr. Gomez reacts as did subjects of recent

research, and ~hile explaining the value of listening to both sides of an

issue, emphasizos making a decision based on voting records and fact checking.




"JUANA GOES' SHOPPING"

[}

The objectives are to increase awareness of advertising, to

“encourage evaluation.of commercials, and to model consumer decisior-

N

makiig based on commercialsy™

[}

Synopsis. Juana and Rudy have a dilemma as to what to buy their '

mother ‘forr a Christmas present. Then they see a TV commercial for a kitchen

- gadget "on special sale.”" They pool their money and go to buy ihe article.

Ihere they meet a friend who ﬁe]ls them his mother did not 1ike the gadget.
Juana and Rudy inspect the product carefully and agree fo decide for
themselves what would make a good present after comparison shopping.

" Critical TV Viewing Skills Presented.

" Understanding Psychological *‘Juana and Rudy are influenced by a
Implications of Advertising product on “"special sale"; and by

3

commercial representation of the
product as being a good gift.

Recogn%zing and Appreciating Jdéna¢and Rudy consider whether theif

Differing Views mother would feel that a product is
s . a good gift because a conmercial
s says so.

Research Basis. Research indicatgs children are easily influenced
by television advertising; commercials of certain types of producfs appear to

b2 directed specifically towards children looking for gift choices at

certain times of the year.

o

Rationale. Children arc often attracted to gadgets and are easily

- persuaded by TV commercials. The story is designed to present alternate

sources of information as a basis for a buying decision. l

S
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"A COWBOY COMES TO DINNER"

The objectives are to model critical viewing, to explain some” origins

of and reasons for TV stereotypes, to increase awareness of TV distortions,

and to clarify the difference between historical accuracy on TV and modern

1ife.

Synopsis. Jason comes to Jennifer's house for dinne:  While watching
TV, an old Western movie comes on in which all Indians are dépicted as bad. )
lJennifer\BEEames angry and turns off the TV, and Jason is indignant at the
unfairness of ;he movie. Mrs. Redbird éxplains why writers are not concerned
about fairness \n script writing sometimes. Sherstates thats even when
trying to be fair, script writers may make mistakes about Indians and other

S

. ‘ethnic groups. advises that everyone should question whether a TV

\

portrayal is tru?hfu] if the story presents only one side.
. EVenyone sits down.c dinher, but Jason is apprehensive because of a
cdocumentary about Indians he has seen. He is relieved when dinner is roast
" beef, and confesses he was afraid it might be dog. Jennifer is annoyed -
but Mrs. Redbird laughs. She exp1a1ns that while it is an accurate h1stor1ca1
fact that the S1oux considered dog a treat, she and Jennifer were not
\Sioux. Aiso, she explains that dietary habits have changed in the tast 150
years. Jason apologizes and Jennifer confesses she thought he might ask »
AN

for beans ‘because he is a cowboy. Jasons states he pates beans, and the

story ends on a good-humored note.

Critical TV Viewing Skills Presented. )
)

Distingt%shing Jennifer dnd Jason learn about
Program :tlements writers' intent in TV shows.
Distinguishing Fact A distinction is made between

From Fantasy B documentaries and fiction.

| } P
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. Recognizing and Appreciating Jason learns an Indian point of view;
Differing Views Jennifer learns about a TV writer's
and settler's points of view.

Understanding Content of Critical viewing of story and
~———bramatic Presentations, underTying message by Jason and
Public Affairs, News, _ Jennifer; how documentaries may
and Other Programming mislead; the role of research in
accuracy of TV shows.
Understanding Relation Jason' and Jennifer learn about
Between TV Programming scripts and how they are used. N

and the Printed Word

Research Basis. Children often are unaware of subtle undertones of

TV programming. Additioﬁ%?%&;.they generally do not question historical
accuracy of TV shows and movies. ‘

Rationale. Studies in the f;eld of social learning indicates that
éhi]dren tend to believe TV's information when they lack another source.
It seems reasonab}e, then, that modern-day cowboys and Indians would have .
strange misconceptions about each other. Therefore, the point is made about
distortions of historical events and the difference betwzen accurate historical
sfatements and modern life. Further, the point is made that a good way ‘to

identify distortions /is to observe whether a TV <tsry seems one-sided.




TV FROG LOG

The objectives are to increase awareness of amount of type of
viewing, to increase knowledge of available types of programming, to encourage

evaluation of how viewing time is spent, and to increase family interaction

about viewing and planning. .

Critical TV Viewing Skills Presented.

Making Judicious Use *  Children are asked to plan.their

of Viewing Time weeks' viewing time in advance with -
the help of their parents.

Understanding the Style Symbols for diffevent types of drograms

of Dramatic Presentations, are presented on the chart. Students

Public Affairs, News and are to identify the t:pe of program

Other Programming they have chosen, and draw in the
symbol for it.

Understanding Relation Children must use newspapers and TV

Between TV Programming program guides to find out what-

and the Printed Word protrams are successful.

R&search Basis. Research findings reveal that both parenis and children

frequently misjudge the amount of actual time they spend viewing TV. According
to several studies, children generelly tend to watch oniy a few types of
shows and this viewing is in\ﬁn unpl anned manner. Also studies have show that
parental guidance in selective and controlled viewing has a positive impact
;n Ehexeffects of TV ou children as well as on family interaction.
Rctionale. To create awareness of actual time spentiin TV viewing and
to encourage planned and selective vﬁewing, a simple and attractive chart
was devised which would eﬁcourage children and their parents to use it.

The TV FROG LOG has simple instructions for its use. It can be used alone

or to reinforce the skills taught in "TUNER'S TUNE IN GUIDE". Besides

teaching planned TV viewing, its use ineidentally teaches reading and

writing.

&
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THE TV DISCOVERY GAME

<
' The objectives are to increase awareness of program details, to increase

knowiedge of program formats and styles, and to encourage evaluation of

what is being viewed.

Critical TV Viewing Skills Presented.

Distinguishing Program Questions require identification of
Eiements various program elements such as -

scenery, time and weather changes.

Undarstanding Psychological One set of cards asks questions about
Implications of-Advertising commercials being shown, i.e. "Who is
: this product for?"

Recognizing and Appreciating Some questions ask if families
Differing Views portrayed in the program are similar
to the child's, etc.

'Understandinq Content and Questions require identification of -

Style of Dramatic details necessary to comprehension of _

Presentations, Public Affairs, plot and style.
News, and Other Programming

Research Basis. Studies indicate that children take television and its

programming for granted and thus do not guestion programming origins, motivations,
or expressions of fantasy as reé]ity. They also have difficuity following

a storyline. Other studies show that young children cannot distinguish well
between programs and commercials and do not recognize the purpose of

commercials.

Rationa!ea\'ln order to encourage a questioning approach to TV viewing, a
game board was developed for elementary students to be played while watchxng
TV. By answering questions which call for attention to detail, students'
awareness of programmipg elements is increased. By answering questions which
call for value judgements, a student is forced to choose their perceived
"right" anSWef.\\Parehtal intervention in judging right or wrong énswers
is fmportant to nullify or enhanée the effects of TV on children.

\l .\“ N
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Research Basis. Many parents are unaware of the potentiai impact of

TV upon children. Furthermore, many studies on family use of television

and the influence of TV on family 1ife have found that children learn more

from TV if an adult mediates their viewing by explaining what is happening
or making a few comrients at appropriate places.

Rationale. The evfects of television on the family have only been -
focused upon in recent years by popular press. Families are only beginning
to become aware of the influence of TV upon family life. Little has been
done to encourage them to make changes and to give them ideas for instituting
those changes. SEDL staff approach is to create awareness and to provide
solutions to prbblems without making parents feel guilty about what they
are not doing or what they should be doing. Recognizing there are several
parenting styles, SEDL has attempted to provide positive and useful ideas

from which parents may choose.

g a—



Family Materials

SEDL has developed a series of five publications in newsletter

format entitled "TELEVISION: A FAMILY FOCUS" which provide attractive,
informétiQe, and entertaining articles and activities aimed at the entire
v+ family. Articles directed to parents stress the importance of teaching
children critical TV viewing skills, as well as the importance of parental )
involvement in this process. Suggest1ons specific to the successfu]
implementation of thesn.ég;ls are a]so a part of the newsletters, as are
short, research-based bits of information. Through enjoyable puzzles, ' )
games, and stories, chiidren are quouraged to develop the eight critical
viewing skills defined by the Office of Education. \\
Perhaps most directly reflective of SEDL's belief that the
teaching of these skills is'a project for the entire family as activitiés,
for the yhg]g_fam11y contained in each issue. SEDL's goal ih writing
B these malerials was to create a series that would appeal to and involve all
members of the family in the pursuit of critical television viewing skills.
Initial. feedback received from.evaluators’and field testers of these

r-

mateirials nggests that SEDL has indeed been successful in meeting this goali

¢

In three workshops where samples of the family materials were introduced,

fesponsé waé enthusiastic and positive. Parents, educators and youth 12aders
all expressed support fcr the materials . and invariably asked when and where

they would be ava11ab1e. Many were willing and eager to purchase them on

the spot.
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TV: A FAMILY FOCUS
“ 71.” "FOR PARENTS ONLY . . . LEARNING TO USE TV"

The objectives are to increase awareness of the prevalence of TV

and its influence on family life, and to suggest ways to make TV a _positive )

— -~ - experience-in-the family——

Synopsis. Television is such a part of American 1ife that many do not.
give it a second thought, yet it has great impact upon family life. Direct.
?~4ﬁ§diation, indirect,médjation, and the springboard technique are ways of
watching TV with children to insure that parents jlay an active rather than
ﬁassive part in-TV viewing. Controlled content, selectiVe viewing, and
limited viewing constitute the what, why, and when of TV viewing. These are
suggested to parents as reasonable approaches to use with children to

\

: | ‘
escablish good viewing habits. Talking with children about TV is further

embhasized by the.children's story, Suzie's History Lesson. Subjects

discussed include animation, the economics of the TV industry, dramatic.
|
conventions, and details specific to historical eras. Children are

encouraged to look beyond what they see.

Critical TV Viewing Skills Presented; |

Distinguishing Program v Biﬁgo Game encourages children

Elements ) to Took for specific elements in
television programning.

Making Judicious Use of Selective Viewing, the Why of TV

Viewing Time Viewing and Limited Viewing . . .

\ The When of Television encourage
families to make julicious use of
viewing time.

Understanding the Style Children's Story Time: Suzie's
and Content of Program History Lesson explains how cartoohs
. Formats are made, dramatic conventions, and

provides a good example of parental
| mediation,

,,,,,,,,,
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"WHAT IS YOUR PRIME JIME?"

The objectives are to increase awareness of the amount of time a

ity-spends—watching TV, to help famiTics determine relative importance of

\ .
TV viewing within_the family, and to help families set priorities for ?amily

activities.

Synopsis. Therg is only so much time available in Jife. Many things "
compete for time and attention. TV often = . has the loudest voice. Most
families h?VE no idea how much-time js spent watching TV in their home. Some
peoplc even feel they have very 1ittle control over TV in their Tives. The
activity‘diany and stories provide a useful way of examining what is happering
to a family's time.

Critical TV Viewing Skills Presented,

Making Judicious Use ' The section for adults, along with the
of Viewing Time, - Quick Quiz and the insert, call

attention to the amount of viewing a
_ family does. Families "are encouraged
to compare activities they engage in
‘ with what they would like to do, thereby
establishing priorities for use of time.
. The Suzie story, THE BROKEN TV, and the
" discussion questions call attention to
the importance of other activities besides

TV viewing.
N

Understanding Style and The Srarch and Circle sections for.
Content of Dramatic : children focuses upon different
Presentations, Public | kinds of televison programs.
Affairs, News, and Other

Programming

| ‘ Reséarcﬁ Basis. Studies on family use of TV ;how that parents frequently
\underestimate the amount of time that they and their children spend watching

TY. Assessment instruments or diaries of TV viewing have proved to be useful

in establishing awareness of and change in TV habits. u
\Rationale. Again, the object in pre.enting the family materials is to Ereate
an awar%ﬁess, but not to make parents feel guilty. Parents are encouraged to

«fee‘q fhaf they do indeed have control -'6f§hg1‘r lives and the lives of their \\

A
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children. Useful approaches are given for gaining control of their timn. *
' The Homemaker's Ode to Television represents oné way TV is used in
some American homes. ' \\
/
/.
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"LEARNING FROM TV* |

The objectives are to present the idea that children learn yrom
— -~ their total environment, of which TV is a major part, to note that what is

learned is sometimes accurate and sometimes misinterpreted to establish

the idea that TV can be a positive or negat1ve teacher, depending upon- the -

use made of 1t, and to encourage families to make TV a positive influence
in their children's lives, an educational resource by guiding their use of
Tv.
Sznopsi Children Iearn from TV but what they learn may not be
accurate. Parental comments do a lot toward helping them understand concepts
,  presented on TV and the real world. Properly used, TV can be an exciting
educatignal resource. It can be as useful as the family chooses to make jt.

' Critical TV Viewing Skills Presented.

\ Distinguishing Program The TV, Bingo game in the childrén's
Elements - activities focuses attention on
detail. often overlooked, such as
camera angles and shots, music,
kinds of TV programs, etc.

Rea]]y"Suzie notes the details that
appear in commercials often miscon-
strued by children. She leerns
about sets, costuming, and anting.

Understand1ng the Psycho- Really Suzie teaches the purpose of

logical Implications of commercials and that they do not
Advertising always portray life accurately.
Distinguishing Fact Suzie notices the differences between
from Fantasy TV portrayals and people she knows.

== - - — -Research Basis. Research evaluating Sesame Street revealed that

children whose mothers watched with them learned significantly more than those
who watched alone. Stud1es have shown that very young cnqldrén,cannot
dlst1ngu1sh between cqmmerc1a1 and regular programming. Parents can be

helpful in making that determ1nat10n.




Rationale. Mary families see little educational vaiue in TV, rather

they see it as strictly a form of entertainment. Even the neﬁative aspects

.of TV viewing can be used positiyely.if adults take time to interject a ,

' Y
" things they see on TV.

few comments about their values and why they feel the way they do about :
/




"COPING WITH COMMERCIALS"
Thr objectives are to create an awareness among parents of ways in

which children perceive commercials; to help parents help cledren_Jnterpret— —_—

the purpose of commercials correctly; to point out how eating habits are 1n—

children. Many children do not have sufficient maturity to understand that the

- seem to be able to understand the Furpose of commercials. There appears to be

fluenced by TY; and to help parents and children understand selling techniques.
Synopsis.. Parents are often not aware of the effects ot commercials on N
!
purpose of a cowmerciql ii.Ep.gell a prpduct. Parents can teach children the
purpose of commercials and tge Persuasive techniques used. Fam'1y activities
suggest ways tq help children become more critical viewers of TV commercials. - //
The story, "Suzie's Salesman Makes a Sale," helps children understand sales

\

techniques. %

Critical TV Viewing Skills Presented.

Understanding the The purpose of commercials and
Psychological Impli- se111ng techniques are covered
cations of Advertising in detail.

Research Bésis.Q‘Studies show that before the age of 8, children have
: P .

difficulty différentiating between TV commercials and programs. The} do nét

a definite relatlionship between children's age and their ability to tell the
difference between television Programs and the commercials, just as thére is

/

betwegn age and general cognitive development. .

Rationa]e Commerc1a]s seem to be one of the prime concerns of parents
in dea]ing with ch1ldrgn and television. For this reason, an ent1re issue of

"TELEVISION: A FAMI}é/FOPUS“ is devoted to the subject. The fonﬁat follow~

the other issues, prov1d1ng articles for parents, stories and ac&1v1t1es for

the ch1ldren.




"PUTFING TV IN PERSPECTIVE"
The objectives are to encourage parents to Jook at what TV is te]]ihg‘

children about the world in which they live; to point out distortions-and s&freo-f
' /

types that occur;°éspeci511y pertaining to portrayal of occupations, sex role

and family life. |

| Synopsis. The article for parents points out where distcrtions and stereo-
tyqes are likely to occur on TV and suggests pointing them out to children. ﬁuch K
ofqreal life is never shown on TV. Parental conversation with children can dg
much to dispe]] misconceptions and to increase understanding of the rea] wor]ﬁ
The story for ch11dren, "A Cowboy Comes to Dinner," deals with the stereotypic

views of Indians held by a rancher's son. When hp meets an Indian girl-and

i x

v%sits her home, he finds that.the 1ife she leads is not tco differant®from his’

¢

. ® .
own. Questions for family activities provide further insights into occupations -

" and family portrayals on TV. The Search and Circle section concentrates ton TV

e ®

vocabulary.

Crltl'a] TV Viewing Skills Presented.

-

D]StIﬂgUlShlﬂg;FaCt From . The unreal portrayal of most
Fantasy . occupations, sex roles, and
family life is noted.
Recognize and Appreciate Attention is ca jed to the
Differing Views . different structures of the -

family in the United States,

Research Basis. Studies have revealed that chi]dren get most of their

0ccupatlona1 information from TV. Since only six out of ten characters have
an ldenclflable occupation and one out of four is shown in the field of life
protection, and the majority are played by men, they may be getting the wrong '
ideas about jobs. - . .

())
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Rationale. Since children have a difficult time distinguishing_between
fact and fantasy, and the incidental information presentéd on TV is not always
an accur;te portrayal of real life, an entire issue concentrates on these prob-
lems. It is hoped that parents can be made aware of distértions and stereo-
Eypes and will point them out to children. In this viay, even misinformation

and distortion can be used in an educational way.

9"1




Teacher Materials
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"TEACHER CUE CARDS

Objectives and Critical Viewing Skills Presented:

To mesh critical viewing skills practice with teachers' curriculum
goals; to increase awareness of TV programming content and style; to

teach discrimination of programming details essential to comprehension;

to encourage evaluation of what is viewed.

Distinquising Program Elements:

Understanding Psychological
Implication of Advertising

Distinguishing Fact From
Fantasy

Understanding Style of
Dramatic Presentations,
Public Affairs, News,
and Other Programming

Understanding Content of
Pramatic Presentations,
Public Affairs, News,
and Other Programming

Recognizing and Appreciating
Differing Views

Many cards deal with discrimina-
tory use of music, color, sets
scene changes, and other produc-
tion elements.

Some cards call for analysis of
commercial messages, target
audience, intent, and vocabulary.
Students are required to infer
conclusions about the nature of
commercials in discussion question.

Several '€UE CARDS require students
to distinguish realistic portrayals
from non-realistic. Distinctions -
between impossible/possible actions,
as well as recognition of character-
ization and plot distortions are
called for. . .
€UE CARDS call for distinguishing
stylistic elements of programming. l
(e.g. “How are 'bad guys' portrayed?

CUE CARDS call for distinction of
details necessary to plot compre~ -
hension, as well as discus$ion of '
news, weather, and debate programs'
content and meaning.

Students are asked to make critical
Judgements @nd defend their posi-
tions; debate is introduced, contrast
between TV "portrayals" vs. "real®
counterparts is explored.
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s
Making Judicious Use Various cards feature compil-
of Viewing Time ation and evaluation of amount

and type of student viewing
’ the relationship.

Understanding Relationship The relationship between scripts
Between TV Programming and and progrumming is featured in
the Printed Word several cards; students are asked

to compare "the TV version® with
the written version of biographies,
news, etc. .

Rationale:

" The SEDL staff felt that, in order to insure use of critical TV viewing
skills curriculum B}steachers, it would be'necessary to create an innovatijve
and.simple support system, rather than another seperate curriculum for already
over-burdened teachers.

Therefore, TEACHER CUE CARDS were purposeful?y designed to teach existing
curriculum concurc~ently with critical TV viewing skills. Teachers are encouraged
to make use of their students'’ viewing habits and experiences to meet their own
curriculum goals. By treating television as an educational resource, SEDL én-

courages teachers to utilize it in the classroom.

Bearing in mind the grade levels included in the projects target audience,
many of the exercises and activities are on a basic level, such as cards re-
quiring simple counting and use of the alphabet. Others teach vocabulary, cur-
rent events, weather, and math. Suggested discussion questions require children
to draw influences from these exercises and make Jjudgements based on the data
they have been asked to compile. 1In addition, all TEACHER CUE CARDS call for
attentive discrimination of detail and subsequent appraisal, enhancing critical
viewing‘skills‘ goals. In this way, content viewed on TV can be used by the
teacher as a springboard to discuss or enrich the subject in the c]assroom,\%ﬁus

encouraging teacher use of the materials. -~ \

o N

x

=T '99.




STORYBOOK INSERTS

To assist the teacher, storybook insert pages have been(printed for
the following stories: "See-More Finds a Friend," "See-More Finds Qut
the Facts," "Suzie's Broken TV," "Suzie Makes the Menu," and "A Cowboy
Comes to Dinner." These one-page inserts inciude a synopsis, objective
of the story, discussion questions, the reading level, and challenging

words that appear in the story.



TRAINING MANUAL FOR TEACHING CRITICAL TV VIEWING SKILLS

The objectives of the Training Manual are to provide a resource to
he]p teacher, parent, aﬁd youth leaders focus on the issues involved with
television and children, to learn strategies and skills for increasing
the positive use of television, and to provide actfvities to help children
with Qhom they interact learn more from television.

The manual includes several training sections to assist in conduct-
ing inservice training and yqushops. A brief review of the research, an
overview of the USOE project, a list of books about television for students,
pertinent fi]ﬁs, and an adult resource list have been compiled in the
manual. In addition, there is a discussion.of the materials developed by
SEQL including the Teacher Cue Cards, the Suzie Stories, the Frog Fables,
the Spec%al Audience Stories, the TV Discovery Game, the TV Frog Log and
the Family Hagerials.

19]




PRODUCTS PRODUCED

é:u © ITEM:  GAME (1)
TITLE: TV DISCOVERY GAME

DESCRIPTION:
Board is .018 Carolina Coated, 1-s -Blanks available from Monarch
Paper Company. It is 14" x 22" folded to 14" x 11". Coated side
is pri:ted in four-color process. The uricoated side is printed
with instructions in one color. Negatives ﬁave been sent to project
officer. Cards are printed on two sides of 140 1b. Springhill Index

available from Monarch Paper Company. Veloxes have been sent to

project officer.

ITEM:  PROGRAM VIEWING LOG (1)
TITLE: FROG LOG |
- DESCRIPTION: s

Board is .018 Carolina Coated 1-s Blanks available from Monarch
Paper Company. It is 11" x 14" with coated side printed in fbur-
color process. Tabulation sheets are 50 15. offset sheet, 11" x
5" and printed in one éo]or (green) utilizing the same negatives
as the board with appropriate stripping. Tabulation sheets are .
'attached with stap]gs at the top over the same artwork on the board.

Negatives have been sent tc the project officer.

* % k k * %

ITEM:  CHILDREN'S BOOKS (5)

DESCRIPTION:
The text for all books is 60 1b. Pinehurst offset, white, with
Vintage Coated 1-s cover in white. Both are available from Lone
102
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Star Paper Company. The books average 32 pages, printed in signa-

tures, folded to 5%" x 8%" and saddle stitched. Each book has an
accompanying study insert which is included with the camera-ready
art for each book. These can be xeroxed on vellum bristol or any
index stock or 20 1b. bond to accompany the corresponding book.
Size should be 84" x 5%" to fit inside the book cover.

A1l copyright information has been changed on the original art
from that which may appear on the printed samples. The changed
copy reads:

This material may not be copyrighted. ALl or

part of this material may be copied without
permission. If this material is reproduced for
distribution or if information about the avail-
ability of other material is desired, contact

Dr. Charles Cnrder-Bolz, SEDL, 211 East- 7th St.,
Austin, Texas 78701. The content of these mate-
rials is the responsibility of SEDL and no endorse-
ment by DHEW or USOE is to be inferred.

Ink colors for each book are as follows:

SEE-MORE FINDS A FRIEND: FROG FABLE I
SEE-MORE FINDS QUT THE FACTS: FROG FABLE II

Ink: Pantone #361 (green), process blue, black.
Study insert printed on blue stock.

SUZIE MAKES THE MENU
SUZIE'S BROKEN TV

Ink: Pantone warm red, Pantone sellow, black.
Study insert printed on yellow stock.

A COWBOY COMES TO DINNER

Ink: Pantone warm red, Pantone yellow, black.
Study insert printed™on goldenrod stock.
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ITEM:  FAMILY NEWSLETTERS (5)

TITLE: TELEVISION: A FAMILY FOCUS

DESCRIPTION:
A set of five newsletters printed on two sides, two colors on 11"
x 17" and folded to 8%" x 11" with an 85" x 11" insert printed two
sides,:one color. Each issue is printed on a different color of
the same stock--70 1b. Sundance text availahle from Clampitt Paper
Company. |
The border and masthead for the common format is a separate piece
of art for each sheet which should be used for each individual
newsletter. Common ink color for borders and masthead is Pantone
#159 (rust brown) and black. A1l copy is printed in black. Copy
for the individugi newsletter issue is pasted up separately. Three
of these pastezups must 'be reduced slightly to fit within the border.
Individual paper color is as follows:

FOR PARENTS ONLY...LEARNING TO USE TV: 70 1b. Saddle Brown \
e s Sundance Text . SR

WHAT IS YOUR PRIME TIME?: 70 1b. Adobe Tan Sundance Text
LEARNING FROM TV: 70 1b. Sun Ve]]ow Sundance Text

COPING WITH COMMERCIALS: 70 1b. Desert Bronze Sundance Text
PUTTING TV IN PERSPECTIVE: 70 1b. Sunburst Orange Sundance Text
Typewritten translations in Spanish have been completed for three

issues of Television: A Family Focus.

* % %k k %k *

ITEM:  WORKSHOP TRAINING MANUAL (1)
TITLE: TRAINING MANUAL FOR TEACHING CRITICAL TELEVISION VIEWING SKILLS

DESCRIPTION:

Cover stock is Magenta Astrobright Cover available from Lone Star

104
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ITEM:

Paper Company. Inside sections are color-coded in 20 1b. bond
pink, green, blue, and white. A1l sheets are printed in one
color, black. The book is padded with glue on the left side which
will hold it together for nof%al use, but make it easy to take
apart for use in a three-ring binder. The original art has been
sent, along with samples of the book, to the project officer.

Printing was done on paper plates, so there are no negatives.

* % %k *x % %

N\

INDEX CARDS WITH SUGGESTIONS FOR INCORPORATING
TV VIEWING SKILLS INTO REGULAR CLASSROOM CURRICULA (1 set)

TITLE: TEACHER CUE CARDS N

DESCRIPTION: N

Stock is Springhill index available f:;%\glmost any paper company.

Any briscol or card stock may be used. They are printed in black

N
ink, “some on both sides, some on one side. Three sets of the cards

have been sent to the project officer, two sets to\yse for xeroxing

" and one set as a sample. The cards are color-coded a ording to

ITEM:

academic subject. \\

CHILDREN'S STORIES

DESCRIPTION:

TUNER'S TUNE-IN GUIDE: Printed in fieid test version. Minor change
in art work ﬁnd vocabulary were made. Final version is pasted up
and ready for the printer.

FAMOUS SUZIE: Printed in field tegf version. Minor changes in art
work and vocabulary were made. Final version is pasted up and

ready for the printer.

1uo
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SUZIE'S SHLESMAN "MAKES A SALE: Printed in Television: A Family

\
Focus: "Coping with Commercials". (Combined with original

Suzie's Salesman). Tvpewritten draft in Spanish.

REALLY SUZIE: Printed in Television: A Family Focus: "Learning

From TV! Tvoewritten draft in Spanish.

SUZIE'S HISTORY LESSON: Printed in Television: A Family Focus:

"For Parernts Only...Learning to Use TV" Tvoewritten draft in Spanish.

A COWBOY COMES TO DINNER: Printed in Television: A’Family Focus:

"Putting TV In Perspective" Typewritten draft in Spanish
SUZIE LOOKS AT JOBS: Typeset but needs slight revisidn. Artwork
has not been done. A
TONY LOOKS AT JOBS: Typewritten draft
TONY LOOKS AT FAMILIES: Typewritten draft
TONY LOOKS AT LIVING IN THE COUNTRY: Typewritten draft
"JUANA GOES SHOPPING: Typewritten draft in English and Spanish,
JUANA ON TV: Typewritten draft in English.and Spanish
JUANA CAMPAIGNS FOR ANSWERS: Typewritten draft in English and Spanish
WHO PAYS FOR TV?:- Typewritten draft (continuation of Frog Fables)
SEE-MORE AND TUNER THINK AS THEY WATCH: Typewritten draft (continua-
tion of Frog Fables)
SEE-MORE FINDS A FRIEND: Typewritten draft in Spanish
SEE-MORE FINDS OUT THE FACTS: Typewritten draft in Spanish
* k k k Kk %

ITEM: MATERIALS DESCRIPTION/ORDER FORM (1)
TITLE: MATERIALS TO TEACH CRITICAL TV VIEWING NOW AVAILABLE

DESCRIPTION:

Printed on blue paper.
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ITEM:  PERIODIC NEWSLETTER ABOUT SEDL'S CRITICAL TV VIEWING SKILLS PROJECT
AND OTHER RELATED PROJECTS AND RESEARCH (14 issues)

TITLE: TV VIEWER

4

DESCRIPTION:

A single page, front and back, newslette¥ designed originally to keep
interested persons apprised of the project. Mailing list is now

2,641 nationwide. Fourteen issues have been published and mailed.

* %k dk k k %

!

ITEM:  WORKSHOP PROCEEDINGS

TITLE: NATIONAL WORKSHOP ON TELEVISION AND YOUTH: MARCH 12-13, 1980
PROCEEDINGS

DESCRIPTION:

Speeches and papers distributed at the workshop have beenwéﬁfered in
the computer, ready for final printing stage. Recommendations and

other materials are in draft form.
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CRITICAL TV VIEWING SKILLS CONCEPTS
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Pilot Testing and Revisions -

A Y

The process of evaluating and revising the curriculum materials began
with the Cﬁrricu]um Review Board. At its January 1979 meeting, the Byard
_reviewed and commented on each of the materials. The student and adult
. members first met in separate groups to discuss and experiment with the

materials. They then met together to share evaluations.

After the January Curriculum Review Board meeting, SEDL contacted several
elementary schools in the Austin area as well as parent groups and individual
families in order to further pilot test the materials being developed.
Teachers volunteered to read the stories in class and to evaluate them. Two

" teacher training sessions were condhcted by SEDL staff members to instruct

teachers in the use of the materials and to explain the project.

This two-step pilot testing of materials yietded important feedback and
resulted in several changes in the materialg. It was at this point that the
initial FED-UP FROG STORIES'were dropped and a complete new storyline adopted.
_The evaluations indicated that the character "Fed-up Frog" was too negative
and caused the stories to be inappropriately heavy and slow-paced. Another
character, "See-More Frog," was then developed and all of the stories were
comp]e@e]y rewritten. The result was a series of fairytales that are not only
humorous, Tight-hearted, and entertaining, but also present the many issues

and facts about television viewing, production and biroadcast.

Both the feachers and the Board identified several problems with the TV
DISCOVERY GAME. The game was found to be too short and was not enough of a
challenge. Therefore, the number of steps in the game was more than doubled.
Because every player steadily advanced, thus posing no risk or challenge, the

game was also altered to introduce elements of chance. For example, one

b .. 117
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square allowed the player to take a short cut. In addition, some cards were
added which caused players to lose ground, i.e., "The video tape broke! Go
back 2 spaces” and "Your TV is in the shop for repairs. Go back 2 spaces.”
Finally, to accommodate the wide developmental range of the players, two sets
of cards were developed. One set for younger players asked questions such as,
"Cquld this story happen in real life?" Another set for older players asked

more ‘difficult questions such as, "What is the problem that makes the story

happen?"

The pilot testing process was being conducted when CBS Morning News asked
to interview some of the students and their parents and teachers participa?ing
in the project. Aéfer the CBS camera crew filmed a group of fifth graders
playing the game, the students asked, "Can we still play the game.after
they've gone?" While some parents and other adults have questioned the idea of
playing a game while watching television as being too difficult for students,
none of the students who participated in the Curriculum Review Board or the
pilot testing felt that this was 3 problem. One is reminded of the vast
numﬁers of studénts who do their homework, watch TV, and carry on
conversatié%s at the same time with 2o appareat difficulty. The major problem
with the TV DISCOVERY GAME appears to be age related. 0Older students proceed
more rapidly in answering questions and become impatient with younger siblings

who take longer to respond.

The teachers and adult members of the Board were very pleased with the
TEACHER CUE CARDS. The CARDS therefore were slightly expanded pnd the

cross-indexing was improved.

A prototype of "TV: A FAMILY £OCUS" was reproduced in typad form for use

in a pilot parent-child workshop. This prototype was in a short news magazine

1!‘\
£\
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format, as opposed to brochure format, which was initially considered by the

SEDL staff. It was extremely well accepted, therefore the format was

<

retained, but the writing style was simplified to encourage reading and use by
various types of families. Further, more games, puzzles, and other devices

- which would make learning fun for parents and children were included.

\

Field Testing.
\
\

A Many, many teachers and parents learned of the materials through the

A
popu?ar media, 1nc1ud1ng the New York Times article which was reprinted by

numerohs other papers across the country. Furthermore, many radio stat1ons
condtctgd interviews over the phone for their news broadcasts. A large

proport1on of these parents and teachers volunteered to field test the

materials.:

Teacherigi A geographically representative, urban-suburban and rural
balanced sampig of teachers was selected (see Table 1). Grade levels of
\
teachers choseﬁ\Mere Tairly evenly distributed. A total sample of 110
teachers with apﬁﬁgximately 3,000 students were sent a packet containing the
following materialg\
TV Dlscovery Game with Three Sets of Question Cards
TV Frog Log “
Teacher Cue Cards
Teacher's Guide and Resource-{ist
Three Frog Fables
Threa Suzie Stories
Acting as data collectors, teachers used the SEDL materials in their
classrooms as time permitted. Some checked out the TV DISCOVERY GAME to be
used at home. Some reproduced the FROG LOS so that each child could take one
home. Additionally, some teachers used the FROG LOGS was a classroom
planning, reading and writing exercise. Stories were read to younger students
during storytime or were used by older students as supplementary reading

110
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TABLE 1

VOLUNTEER FIELD TEST TEACHERS

RURAL NORTHEAST

URBAN NORTHEAST

Dompier -~ Oregon, Ohio
Bucella - West Seneca, NY
* Palko - West Seneca, NY-
Borom - West Seneca, NY
Kopryansky - West Seneca, NY
Graziaro - West Seneca, NY
Walsh - West Seneca, NY
Vispi..- West Seneca, NY
Hungiville - West Seneca, NY
Church - Jackson, NJ
-Adas - Brighton, Mi
Beck - Warren, Pa
Peltz - Warren, Pa
Spangler - Warren, Pa
Kogan - Vernon, NJ
Mayer - Vernon NJ
Jonkin - Vernon, NJ
. Colaneri - Vernon, NJ

RURAL MIDWEST

- -

Olsen - Shawnee Mission, Ks
Grimes - Cimarron, Ks
Jermunson - Bozeman, Mt
Willmuth - Bozeman, Mt

Reed - Bozeman, Mt

DeNcon - Manhattin, Ks
Townsend - Bozeman, Mt

RURAL VEST

Baxter - Kelsa, ashington
* Clark - Buhl, Idaho
Miller - Rirre, Idaho
Bills - Sugar City, Idaho
Kolp - Arco, Idaho
Williams - Terreton, Idaho
Gould - Arco, Idano

Sims ~ Sunnymead, CA
Salley - Sunnymead, CA

Cahill - Superior, Wi
Ruggieri -~ W. Warwick, RI
Sanchione - New Haven, Ct
Boertman - Saginaw, Mi
Lincoln - Saginaw, Mi
Humphreys - Saginaw, Mi
Houston - Washington, D.C.
Hall - Saginaw, Mi
Mauerhan - Baltimore, Md
Edwards - Manfield, Ohio
Fischer - Saginaw, Mi
Duckett - Washington, D.C.
Dolan - East Lansing, Mi
Eastwood - West Warwick, RI

URBAN MIDWEST

Waxler - Pierre, 3D
Peterson - Pierre, SD
Martin - Kansas City, Ho
Martin - Kansas City, Mo
Lerner - Kansas City, Mo
White - Topeka, Ks
Slovenske - Omezha, Neb.
Johnson - Kansas City, Mo
Hall - Kansas City, Mo
[ahone - Kansas City, Mo

URBAN WEST

Convay - Flagstaff, AZ
Reinecher - Idaho Falls, Idaho

]
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.- VOLUNTEER FIELD TEST TEACHERS-

. / RURAL SOUTHWEST

Sims - Atlanta, Tx
Cummins - Altus, Ok
Norton - Shawnee, 0k
Slaton - -Georgetown, Tx
Sonnier - Atlanta, Tx
Cohea - ‘Ardmore, 0Ok
Huebert - Alamogordo, M
Williams - Galena Park, Tx

. Lawrence - Galena Park, Tx

Thornal - Galena Park, Tx
Winkleman - Galena Park, Tx
Nelson - Galena Park, Tx

RURAL SOUTH

_éehring - Forrest City, Ark.

Lewis - Forrest City, Ark.
Laws - Forrest City, Ark.
Hi1l - Lonohe, Ark.
Evans - Lonoke, Ark.

Ottervanger - No. Ft. Myers, Fla.

Allen - No. Ft. Myers, Fla.
Whitley - Cape Coral, Fla.
McLoud - Lonoke, Ark.

Shatto ~ Cape Coral, Fla.
Wallace-- No. Ft. Myers, Fla.
Sofko -~ Cape Coral, Fla.
Douglass - Cape Coral, Fla.
Annas_- Cape Coral, fla.
Watson '~ Honea Path, S. C.

~

URBAN SOQUTHWEST

Bonnick - Ft. Worth, Tx
Havenstrite - Ft. Worth, Tx
doore - Houston, Tx
Cleveland - Austin, Tx
Ullman - San Antonio, Tx
Shafer - Corpus Christi, Tx
Schroeder - Lubbork, Tx
Hale - Lubbock, Tx

Mang - Beaumont, Tx
Copeland ~ E1 Paso, Tx
Williams - Edmond, Ok
Clarke - Lubbock, Tx

Horkey - Las Cruces, NM
Soko] - Las Cruces, NM
Valdez - Las Cruces, NM
Rash - Richardson, Tx
Wiggins - Stillwater, Ok
McGowan - Richardson, Tx

URBAN SOUTH

German - Memphis, TN
Guthrie - Norfolk, VA
Johnson - Memphis, TN
Graves - Norfolk, VA

Redwood - No. Little Rock, Ark.

Hartley - Memphis, TV
Tinnon - Memphis, TN
Myers - Memphis, TN
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material. The field testing took place over a period of time ranging from two

to four weeks.

The teacher evaluations were overwhelmingly positive.‘ The only negative
response to this section was the lack of time which could be allotted to-use
the TV materials during the busy end-of-school period. Several teacpers
offered to utilize the materials more fully during the coming fall semester
and to provide feedback at that time. A1l materials were well received. Some
felt” that the TEACHER CUE CARDS provided more ectivities for the older grades

and would have to be adapted for younger children.

A total of 40 teachers returned assessments of the curriculum materials.
A total of 73% reported that the TEACHER CUE CARDS would help teach critical
TV viewing skills (see Table 2). The vast majority of the teachers reported
1iking to use the TEACHER CUE CARDS. ’;he teachers reported that approximately
68% of the students liked the children's fairy tales (see Table 3). However,
only 38% of the teachers reported that their students liked using the TV

DISCOVERY GAME and the TV FROG LOG. Approximate}y, half an hour was spent on

24

; each of the chlldren s fairy tales. A total of 81% of the teachers reported
that during the brief field testing, their students learned some critical TV

;viewing skills.

~ Many of the teachers were able to collect pretest and post-test
‘informat1on about their students. A total of 659 kindergarten, first and
second grade students had a pretest mean score of 6.274 on a ten-item test. A
total of 631 of the students has a post-test mean score of 7.157. Using an
analysis of classroom pretest and post-test means, the t-test produced a value
of 4.422 thch has a probability of less than .0001. The Towest pretest mean
was 2.6} and the highest post-tesf mean was 9.42.
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ASSESSMENT OF

" TABLE 2

N=38

TEACHER CUE CARDS

1. Did you like using the following materials?

Art
Language
Math
Music
P.E.
Science

Social St.

Yes

Some

A Little

26%
21
13
13
- 11
1
13

3%

MO O WWwW

No Mo Response

31%
26
39
£2
52
49
39

A

2. Do you feel the Teacher Materials teach critical TV viewing ski11§?

Yes

47%

Some

A Little

26%

3%

No

0%

No Response

24%

How much time did

lid you spend using each of the following?

Art -
Language
Math
Music
P.E.
Science

Social St.

1-30 min. 31-60 min. 61-90 min. 90+ None No Résponse
q

13%
8

11

13
8
5
8

16%
13
13
5
8
16
1

0%

COOOW®™

8%

-
QI U W W W W

39%
34
44
47 -
49
48
42
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TABLE 3

ASSESSMENT OF STUDENT MATERIALS
N=40

1. Did your students like using the following materials?

1-30 min. 31-60 min. 61-90 min. SO0+

Yes Some A little No  No_Response
See-More Finds a Friend  70% 13% . 5% 0% 12%
See-More Finds Out the
Facts 65 18 5 0 12
Tuner's Tune-in Guide 70 10 3 0 17
Suzie's Broken TV 68 10 5 0 17
Suzie Makes ‘the Menu 70 8 8 0 14
Famous Suzie 65 13 8 0 14
TV Discovery Game 38 5 0 10 47
- TV Frog Log 38 15 5 3 39
2. Have your students learned critical TV viewing skills?
Yes Some A Little No  No Response
28% 53% 5% 0% 149
3. How much time did students spend on each of the following?
No

None Response

. See-More Finds a

Friend 58% 20% 0% 3%
See-More Finds OQut

the Facts 58 18 3 3
Tuner's Tune-In

Guide 50 23 0 3
Suzie's Broken TV 53 7 18 0 3
Suzie Makes the ‘

Menu 48 25 N 3

_ Famous Suzie 55 20 0 3

TV Discovery Game 5 13 0 5
TV Frog Log 8 8

5% 14%
5 13
5 19
5 21
5 19
3 19
8 59
8




Fourth and fifth grade'teachers colleCted ﬁ?etest'and post-test : 'i
information on their students using a longer 23-item questionnaire. A total
of 474 students had a pretest mean of 13.549. A total of 451 students had a |
post-fést mean of 14.953. An analysis of the-.classroom means yielded a t-test
value of 3.387 thCh has a probability of less than .0005. The lowest pretest ‘f:~
mean was 8.00 and the high post-test mean was 20.00. ‘ \

Fanilies. From the many families who had asked for information. about the
project and had offered to help field test the materials, a geographically
representativeé sample of families was selected (see Table 4). A total of 74
families were sent a packet containing the following materials: )
TV Discovery Game
TV Frog Log ~
Three Frog Fables — ~
Three Suzie Stories
Television: A Family Focus (five issues)

While familjes were asked to use each item, they were also encouraged to use

tiie materials in ways that seemed natural and comfortable to them.

A1l of the parents reported reading virtually all of the children's
N stories to or with their children. The parent evaluations were very positive.
. Regarding the children's materials, 92.3% of the familiés reported "yes" or
" "some" (instead of "little" or "none") to the question, "Did your child enjoy
using the materials?" Furthermore, 82% responded "yes" or "some" to the °
question, "Has your child learned critical TV v1ew1ng skills?" The parents

reported an average of 4 23 hours spent on the children's materials (see Table

5).

Regarding the family materials (i.e., Television: A Family Focus), 91%

reported "yes" or "some" to the question, "Did you enjoj using the family

. materials?” Approximately 77% of the parents responded "yes" or “some" to the

\
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S - RURALNE

* Andren - Ambler, Pennsylvania

Rroberg - Holmdel, New Jersey

Silverberg - Sturbridge, Me<sachusetts

RURAL MIDVEST ...

Adas - Brighton, Michigan
Ahles - Hartland, Wisconsin

Feldman - Apple Valley, Minnesota -
Windorpski ~ Tonka Bay, Minnesata

RURAL W

Hansen -~ Smithfield, Utah
Jenson - Logan, Utah
Shackelford - Twin Falls, Idaho
Young - Lake Oswego, Oregon

RURAL SM

Canon - Luling, Texas
Gordon. - Round Rock, Texas

-Harris - Round Rock, Texas

Luebben ~ Round Rock, Texas
McLeod - Round Rock, Texas
Michnal - Round Rock, Texas
Patterson.- Round Rock, Texas
Smith - Round Rogk; Texas I
Thomas - Duncanville, Texas U
Vanatta - Groves, Texas o
Yellman - Round Rock, Texas

120

VOLUNTEER FIELD TEST FAMILIES

-

-—-URBAN NE ' -

Amdurer - South Orange, New Jersey
Cartun - Livingstn, New Jersey
Cohen - Maplewood, New Jersey
Frantz ~ Staten .Island, New York"
‘Giordano. - South Orange, New Jersey
Isakoff - Mariboro, New Jersey
Lambert - Staten Island, New York -
Nolar - South Orange, New Jersey
Steinman - Dix Hills, New York
Stern - tlaplewood, New Jersey

URBAN MIDWEST

Brownfieid ~ Minneapolis, Minnesota
Grahn - Maddock, St Paul, Minnesota
Hansen - Minneapolis, Minnesota
Langer - Minneapolis, Minnesota

Lazar - Minneapolis, Minnesota
‘Lonning - Nes Moines, Iowa
Mearman - Omaha, Nebraska

-

URBAN V¥

Adkins - Tustin, California
Bowers - Eugene, Oregon
Buerger - Santa Ana, California
flooke - Portland, Oregon

Greenberg - Mercer Island, Washington
Henke - Los Altos, California

- Jagelski,- Vancouver, Washington

Sandoval - Tustin, California
Sherman - Des Moines, Iowa |
Tucker - Palo Alto, California’

URBAN SY - C e

¢
Beach - San Antonio, Texas
Boone - Port Arthur, Texas
Boyer - Austin, Texas
Ryyson - Abilene, Texas
Calhoun - San Antonio, Texas
Crowther - Lawrence, Kansas
Gabier - Port Arthur, Texas
Jacobson - Denton, Texas
McGee -~ Arlington, Texas
Monroy - E1 Paso, Texas
Statts - Austin, Texas




e | VOLUNTEER FIELD TEST FAMILIES

RURAL 'SOUTH URRAN SOUTH

Carter - Freeland, Maryland Bruchey - Tuscaloosa, Alabama
Cohen - B¥acksburg, Virginia Carvuth - Knoxville, Tennessee
Milwicz - Timonium, Maryland- Dimick - Knoxville, Tennessee
Morris - Blacksburg, Virginia Jenkins - Knoxville, Tennessee
Morrison - Blacksburg, Virginia Wright - Tuscaloosa, Alabama

.. 'Plecker ~ Towson, Maryland
Sporakowski - Blacksburg, Virginia
Trott < Falls Church, Virginia
Holfle - Blacksburg, Virginia
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TABLE 5

PARENT VOLUNTEERS: ASSESSMENT OF CHILDREN'S MATERIALS

|

. Did your child enjoy using the following materials?

Yes Some A Little No

See-More Series: A Frog Fable 83% 8% 8%

0%
"See-More Finds a Friend" 75 17 8 0
"See-!ore Finds Qut the Facts" 75 17 8 0
"Tuner's Tune-In Guide" 75 17 8 0
Suzie Series
"Suzie's Broken TV 67 25 0 8
"Suzie Makes the Menu" 67 25 0 8
"Famous Suzie" 67 25 0 8
TV ‘Discovery Game 40 30 - 30 0
0 17

TV Frog Log 17 67

Has your child learned critical TV viewing skills?

Yes Some A Little No
18% 64% 18% 0%

How much time did your child spend on each of the following mate}ials?

See-More Series: A Frog Fable

"See-More Finds a Friend" .57 hours
"See-More Finds out the Facts" .52 hours
"Tuner's Tune-In Guide" ) .54 hours
Suzie Series
"Suzie's Broken TV .50 hours
"Suzie Makes the Menu .57 hours
"Famous Suzie" B .50 .hours
TV Discovery Game 1.50 hours -~
TV Frog Log 1.00 hours
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question, "Qid you feel you have learned about critical TV viewing?”® The
fmn%lies reperted™an average of 3.55 hours spent on the family materials.
Finally, 41% of the parents reported their family's television viewing habits
changed since using.the family materials. Most families reported spending

less time viewing television and. being more selectiig in their viewing (see

Table 6).

Many fami}ies also used a pretest and post-test questionnaire provided
with the materials. The 23-item questionnaire was similar to the
qgestionnaire uSgd by many of the teachers. The children who ranged from

. 5-to-ll-years-old had a pfetest mean of 14.5 and a post-test mean of 17.75,-
’:Dependent means analysis of these data resulted in a t-value of 3.247 which

has an associated probébi]ity of .0037.

In summary, the field test results strongly suggest that the format as
well as the content are appropriate and effective. In response to the
suggestion of several teachers, the language level of the chi]&ren‘s stories

y
was tightened. Otherwise, no other major changes were indicated.




TABLE 6

PARENT VOLUNTEERS: ASSESSMENT OF FAMILY MATERIALS

1. Did you enjoy using the Family Materials?

33% 58% 8%

Yes Some A Little

No
0%

2. Do you feel you have learned about critical TV viewing?

Yes Some Alittie
31% 46% 259

No
8%

used the Family Materials?

3. Has your family changed any of its TV v1em1qg habits since you have

less talking about TV while watching

Yes Some A Little No
8% 33% 25% 33%
4, How have viewing habits changed?
more viewing time _
less viewing time 63%
more selective of TV shows 63%
less selective of TV shows
more talking about TV while watching 50%
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‘NOhKSHOPS

The contract for the Critical Television Viewing Ski]ls Project stipu-
lated that ten regional workshops be held to train teachers and other
educational personnel in the use of the curritu]um materials; and that ten
regional workshops be held for parents in conjunction with parent or otheﬁ/’d
communi ty ohganizations so that parents will understand the role they can

. provide in the Qevelopment of critical viewing skilis.
Rather than relying solely upen special workshops, SEDL chose to work

through national education, youth-serving, and parent organizations and

" to plan workshops in conjunction w1th annual meet1ngs of these organ1za-

oo - PES ~ - -

t1ons. The reason1ng was that these meet1ngs wou]d draw many more people
than a special workshop and that these organizations would be useful in
helping:to disseminate information and to distribute materials. There
were more requests for workshops than there was time and money to provide:
Several changes were made in the workshops outlined in the second-year
proposal update. The following workshops were dropped fdr\varying reasons:
YWCA, National School Boards Association,” YMCA, National PTA, American
Library Association, American Association of School Administrators, American
Federation of feachers, Tennessee PTA, and Big Brothers/Big Sisters. A
pilot workshop was given for AASA's Second Annual Curriculum Conference in
Denver in July, 1979, and a presentation was made for the NSBA Task ﬁorce
on Critical Television Viewing Skills in September, 1979. The other horkshops
cou]d:hot be confirmed with the organizations due to scheduling diffizulties.
Replacements were: Texas Association of School Administrators, Denton
Association for the Education .of Young Children, Patchogue School District
(Long Island, NY), Michigan State Department of Education, National Catholic

3
i
:
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Educational Association, New Jersey Education Association, Association
for Educational Communications and Technology, Dallas County Head Start,
Parents without Partners, and the Basic Educational Skills External
Facilitator Project.

In @ost cases the workshops ran from one and one-half to two hours.
Eveéy attempt was made to relate critical television viewing skills to the
various organizations' interests and concerns. Scripts or outlines were
prepared in advance. Several samples follow. The background of the pro-
ject was discussed and the‘ﬁéierials and their various uses were covered.
The film, "Seeing Through Commercials,” was frequently shown to teach about
~ special effects used in ;ommercials. Part{cipants were encodraged to con-
duct workshops upon returning home to participants. Sample materjals were
distributed at the end of the work§hop.

Further information on workshops may be found in the quarterly report
for the time period in which the workshop was given. For the two workshops
presented during Ju]y, 1980, after the last quarterl) reported was

submitted, programs outlines are included in this section.

Lo
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"~ WORKSHOP SCHEDULE

Recorded

Organization , Location Dates Type Attendance

Completed;

1. Texas Association of School Administrators/ San Antonio 16/8/79 State-wide 215
Texas Association of School Boards
State Convention .

i

2. International Association for Visual . Anaheim 11/1/79° National 15
-~ Literacy National Convention . : ;
3. Camp Fire Girls, Inc. National Convention Portland 11/2/79 * Naticnal 40
4. Association for the Education of Young Denton 1°/8/79 District-wide 40
L Children _
5. Texas PTA State Convention Amarillq 11/15/79 State-wide 15
6. & 7. National Workshop on Television & Youth | Arlington 3/12-13/80 National 77
Special Workshop' X _
8. . Girl Scouts of the U.S.A. Special Workshop New York City 3/24/80 National 40
9. Patchogue School District Meeting Patchogue, L.I,  3/25/80 District-wide 15
10. M%chigan State Department of Eduéation East Lansing 3/27/80 State-wide 70
Workshop on Instructional TV s
11..- National Catholic.Education Asseciation New Orleaﬁs\ 4/9/80 National 150
National Conaention
12. New Jersey Education Association Special North Brunswick  4/17/80 State-wide - 200

Statewide Workshop

62l

13. Association for Educationa) Communications . Denver ' .4/21-23/80 National 120 .
and Technology Annual Meeting N : .
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14.
15.

16.

18.

19.

20.

21.
22.

WORKSHOP SCHEDULE, continued
Organization Location Dates Type Recorded
- Attendance
New Mexico PTA State Convention Roswell 4/22/80 State-wide 50
National Association of Elementary School Miami 4/22/80 Nati&nali 30
Principals National Convention .
Northern Colorado Board of Cooperative Niwot 4/24/80 State-wide 16
' Educational Services . - -
Northern Colorado Board of Cooperative Loveland 4/24/80 State-wide 9
. Educational Services =~ = . -
Dallas County Head Start Fifteenth Dallas 5/28/80 County-wide 25
Birthday Celebration - Conference
on Families
Parents Without Partners National . Dallas 7/11/80 National 0
Convention ‘
Basic Education Skills External Facilitator Austin 7/2ﬁ/80 National 21
Program-Parental Involvement Element
Iowa Education Association Indianola: 9/18/80 State-wide 40
Iowa Education Association Cedar Falls 9/19/80 State-wide 75
11 =
; Q
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.+ NEW ORLEANS, LA
_APRIL 8-9, 1980

INTRODUCTION:

LA nechet S D UL L AL 4

4

24

ARUDIENCE™ INTRO-
DUCTION:

. WORKSHOP OUTLINE- (SCRIPT) FOR: \
" NATIONAL. CATHOLIC EDUCATIONAL ASSOCIATION DEVELOPMENT LABORATOR

. “USING TELEVISION TO ENRICH THE FAMILY PARTNERSHIP"

- family 1ife by teaching parents and children how they can . .
.use television as an educational resource.

* Tives of children that they awarded four contracts to teach

.sicn plays in the education of children.

- 132

PRESENTED BY:
SOUTHWEST EDUCATIONAL. .

AUSTIN, TX

-CRITICAL TV VIEWING _
SKILLS PROJECT ‘-
JO ANN STARR, presenter

[ 3
-~

A11 of you are. here because you are committed to. being partners _®
with the family in the education of their children in both re- - .-
ligious and secular curricula. I am here because I am part
of a project that is dedicated to enriching and’” improving

I am the editor for educational materials developed under an
U.S. Office of Education contract by Southwest Educational
Development Laboratory in Austin, Texas. The federal government
was so concerned about the impact that television has on the

‘children critical TV viewing skil1s:*“Qur-1ab received the: ~w~==7
contract for the elementary school level--grades K-5.

You are concerned about the education of these children, too.
Perhaps some or all of you are teachers--maybe parents. But,

we were asked to be a part of your conference because some .
of your leaders think it is important to know what’ part televi-~

$

Television is a part of visual. literacy~-something we hear
about a lot now--understanding what we see. I am here because -
I think it is important for children to understand the things .
they see everyday on television. The verhal and visual messages. .
children receive from.television are more than just the .content.
And since TV viewing takes so much of a child's time--just the
sheer number of hours spent wathcing makes it an important part of
their learning--indeed TV is a large part of the learning environ
ment. It i3 also a large part of the family environment. Teday's
childran have begun to grow up in homes where television is a | j
piece of furnituré, It-exists. They have never knswn life -~
without the influenca of telcvision. So today I want to give
you some infcrmaticn about some of the ways SEDL s trying
to maximize the positive effects of tclevision on children.

\ . »r

Before we gc any further, though, I think it only fair
tiat I know who you in thc audience aré. 1 have told you
a little bit about myself, now I want. to know a little
about you. Are all of you teachcrs? (Let the audisnce tell
about themselves or raise.hands.. :

ey . - R R I




SEDL WORKSHOP SCRIPT '
o gOR NCEA. 4-9-80 -
AUDIENCE INTRO- . 2-2-2-2-2-2-
. DUCTJON (CON*T) Tel! me vho you are...how many arc pavents? How many are
: teachers? How maiy of you are teachers of elementary
students? How many ars invoived in some kind of youth i
organization as a leader or sponscr? ’

Good -ncw that I know who you are, I would 1ike to know
some of your thsughts on television, just to get:ws started.
I'm goiiid to start a few senitences and let you fiwmish thcm.
Just complzte the céntences with thz first ghrase you think
o7. Meaybe someone will Lelp me keep track of our thoughts.

AUDIENCE PARTICL-  uqy 1
PATION EXERCISE:™ '

"FROM TV, CHILDREN LEARM A "

" " TV HAS MADE CHILDREN

“TV IN THE CLASSRCOM - -

(Sumrarize sudience concerns; rclate them to what they will
be learning from this workshop) :

WORKSHOP GCALS

OR OBJECTIVES: 1. To create uwarencss in both teacher and parent participants
' so that they will Legin thinking absut and viewing television
ciritically.
2. To inform/train participanis of ways they can velg children
view TV critically. -
3. To cncoursge and train teachers how to use TV as a pcsitive
educational 1007 in their clussrooms.
8 4. To promote dissemination of SEDL materials, and to inform
participants how t7 use the materials
5. To cncourage participants o conduct vorkshsps for volunteer

parcnt, youth leader groups or tcacher in-service groups

6. To encourage Catholi: educators and parents tz view TV as .
an educational tool which can be used to enhancc values and
goals when usad in corjunction .ith critical TV viewing.

/

OVERVIEW OF SEDL

TV VIEWING PROJECT

& HOW IT FITS INTO

"PURPOSES OF GROUP: Tell how the project began, hascd on research. How it <s
h oirganizcd, cmphasize three groups who will utilize these
‘ materials and how they arc designed to appeal and be used

.ty each... o e et ‘

POINT OUT 8 - ,

QD’ETPAL TV VIEWING . ‘ '

TERJ!:S: [see poster 143
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FOR NCEA, 1-9.80

3-3-3-3-3.3-
EMPHASIS ON
.'gﬁgf$2;¢¥g£gG : As you wi1? noticc, one of thc vicwing skills involves
BOF COMMERCIALS: learning to understand the mescages and implicatiors of

televisisn advertising. Most young children don't under-
stand that commercials are different from grograms. If
you ask a preschooler thc difference betwcen 2 prcgram and
. 2 commercial, he might tell you that is is shortor, funrier,
o has better music. There is 1ittle evidencz that the
child knows the commercial is trying %o sc11 kim something.
This .ic one reasoii, the FCC is presently involved in the
hearings on children's advertising. Let's look at *hiz
film which is available for schozls and programs. And
“ther see,. if children could better lcarn to be critical
of the comercials they cee cn tzlevision.

\ . THE OTHER 8
N\ - . BSKILLS, AS TAUGHT ‘o :
‘ IN THE MATERIALS: - The entire purpose of our prcject is to - teach childran and

. - their parents and other adults who work with them how ts get

s ~ 77 Our staff collatorated in the beginning on the best ways to

N teach young children--and we decided a0t to try to teach
. Sritical viewing skills -critical thinking -by lecturing or
\ _ through the usucal classrsom s:orktbook methods. Wz felt that
N childron would learn best--2nd cnjcy most--scme of thesc .

' methods (show litercture and explain each)

(sec attached blue order form which explains raticnale and

describcs all SEDL material:) :

CHILDREN'S STORIES:  The Frog. Fables -
: . Tha Suzie Stories
Spzcial Series

TV FROG LOG: Pelate to Frog Fables
TV DISCOVERY GAME: Shew and read aﬁo;d scme Sf the cards

-~

© TEACHSR CUE "
‘- "fSOCARDS: Pead one or two

FAMILY MATERIALS: Sugzgect barent groups o: dizsemination through rapc§t card
4 | tine, by sending home with report -

HORKS!!NP TRAINING . ; : )
RANUAL: , Pcint out sectidns, Sibliography

HANCOUT . - This contains scme of the activities :re have used in the
. Toacher Cue Cards and the Fomily Materials. Thought the
U m o mme T participants would like to have some concrete guggcstions

- =7 . to take back tc thoir particular groups, cliurches....Also -

»

43R4f;g;TIGN\§AANS"ER PE@IOD: '

Yo IR T edann § A e e a

the maximum banefit from,thcﬂtima“they,spgndjwatching.te]evizio

. o 2 blue order form-which tells how o g=t “the SEDL materizls

SEDL WORKSHO™ SCRIPT

. A

:
. . M - i
: o LI ‘ Y - x C

o
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COMPLETED WORKSHOPS

Texas Association of School Adm1n1strators/Texas Association of School

Boards. A presentat1on vas made to 115 school adminfstrators ard school
board members at their joint annual state convention in San Antonio, Texas

on October 7 and 8, 1979 The panel presentation was entitled: "New

Directions for School Improvement in the 1980's: TV and Schooling.”

The presentation went'well, many questions were asked during the presentation,
and igveral requested more information and materials afterwards and

asked to be placed on the TV Viewef mailing list. Complimentary copies of
some of the materials were handed out.

International Visual Literacy Association. This workshop was held in

" conjunction with the lltﬁ.Annual_Conference on Visual Literacy at the

Sheraton Anaheim Hotel, Anaheim, California on November 1; 1979. IVLA is a
nonprofit organization created to promote, develop, apply, evaluate, and

d1ssem1nate 1nformau1on and—research of relevant.. practices and theories

- ——

- associated with v1sua?’l1teracy. Visual 1iteracy, as a movement, seeks progress

in a number of areas: administration of visual programs; visual literacy
theory; visual aesthetics; Bil%ngual education; learning theory; visual testing,
evaluation, dnd research; teacher training; creative exploration in: television,
cinematography, art theatre, photography and graphics; curriculum development;
visual l1ngu1st1cs/semant1cs, visual- language competbnc1es, 11brary/med1a
resources; self-concept development; and visual product1on and expression by
students.

The fifteen workshop participants in the one and one~half hour vorkshop

were a diverse group: teachers, resource center directors, art museum staff,

public television representatives, and college professii's from several states

147




. L3 . .
and Canada and Australia. It was the opinion of the staff presenting that the_

group could be effective in getting the materials into school districts, and
into teacher inservice training. The small number of participants was

disappointing but they were an enthusiastic group. Each was given the green

post card to request complimentary.materials. ’

Camp Fire, Inc. A workshop was presented in conjunction with the biannual

1979 Camp Fire Congress in Portland, Oregon at the Portland Hilton on Friday?
November 2, 1979. Camp Firg,_tne of the larger national organizétions directly
serving over 300,000 children, views its purpose to be one ¢f providing through
a program of informal education, oppdrtunities for youth to realize theif
potential and to function effectively at caring, se]f;directed individuals
respon51b1e to themselves and to others; and,’ ‘as an organ1zat1on to seek to
improve those cond1t1ons in society wh&n affect youth.

The objectives of the workshop were to encourage Camp Fire Leaders and
parents to view TV as an educational tool that can promote Camp Fire goals
when used in conjunction with.critical television viewing skills programs and
to train leaders to train others in t;itical viewing skills. The first was
accomplished quite well. The secoﬁd, due to limited time available, probably
was not entirely athieved. ‘

Two one-and-one-half hour sessions of the workshop were presented.

Twenty Camp Fire leaders and Horizon Club members (high;school-age delegates),
who, 1nc1denta11y were reported to be among the most enthusiatic participants,
attended each session. Act1v1t1es were presented which could be used within
their Camp Fire programs and a handout out?tning activities was given to each,
along with a green card to receive complimentary copies of the critical TV
viewing skills materials. Reprints of the bamp Fire article (Leadership

magazine - September-November, 1979) were also provided. Thé workshop

113 S




0 evaluations were extremely positive with ratings of "excellent" .. most
of the responses regarding presentation and 1nterest Most all participants
said they would recommend that Camp Fire initiate a program on the subject--
a two day seminar or council level training session.

" Denton Asscciation for the Education of Young Children. A special meeting

of the Denton AEYC was held November 8, 1979 at the §e]wyn School iﬁ Denton,
Texas. The hour-and-a-half presentation was attended by 40 peopie, most of

' whom were education students at North Texas State University and at Texas

| w&han'ﬁ‘university. Pub]%city was received through an article in the Denton
newspaper prior to the meeting. Several problems were encountered: the audio-
visual equipment did not work, the chalkboard requested was rot provided, and the
komposition of the audience was not what vas anticipated. The contact persoﬁ
had indicatedlthé majority would be teachers and parents, and a few day care
personnel. SEDL staff felt the ideas presented were new and unic 2 to the -
future teachers éésemb]ed and that they stood a good chance of being incorporated
into their prospecyﬁve lesson plans.

An activity ghide and green postcard to be used to obtain complimentary

copies «f the materials were given to each participant.

Texas Congress of Parents and Teachers. A one-and-one-half hour workshop

was presented at the annual state convention of the Texas PTA in Amarillo,
Texas on November 15, ]1979. Fifteen parents and educators participated.
Response was very favorable. In fact, one woman commented that the material

was so positive that she wondered if she had deprived her child by not having

a television at- home.

The scheduling of the workshqp.at a time when other workshops and a tour

vere going on detracted from attendance. Even though the workshop was billed

as a new USOE project, many PTA members thought it was more of the National PTA's '
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TV Violence Project and they were therefore not interested, having "heard it

~——~

all before." The workshep host, a school principal, indicated that indeed it was
too bad that the misunderstanding had occurred because the information was very

worthwhile.

-

National Workshop on Televisiou and Youth. The invitational National .

Workshop on Television and Youth was held in Arlington, Virginia March 12-13,
1980., The two-day meeting was attended by 77 representatives of education,
parent, and youth organizations, governmental agencies, and the television .
indusg}y. Cooperation amoaé.fhe various constituencies was stressed in

an effort to make television a poéitfve educational expériencé for children.
The format of the workshop included five major speakers: George Comstock,
Patrick L. Daly, Thomas Bolger, Virginia Sparling, and Commissioner
Abbott Washburn. ‘

quticipants met the first day in special interest groups--educators,

youth ;;ganiza;ions, parents, and the TV industry to discuss research

and the need for cooperative effort. The §econd day, task forces consisting L
0 of a hetergg;neous group of participants from the specicel interes§ groups

' met to discuss the feasibility of cooperative planning. Each group énd
| task force developed a li;t of recommendations that were presented at the end

of the workshop. Research and position papers from some thirfy individuals

and organizations were made available to participants. Speeches, recommendation

and papers will be compiled into a post-workshop publication. A 1list of |

participants, the invitation, the program, the abstracts and .~ecommendations app
in the appendices.

Girl Scouts of the U.S.A. A two-hour workshop was conducted at the

Girl Scout Headquarters in New York City on March 24, 1980. Approximately 40

‘ ybuﬁh leaders, trainers, national staff membqrs{ plus representatives from the
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New York State Board of Education and the New York City School Board attended.
Participants were responsive and.requested specific ideas that youth groups
could use. Activity guide handouts for leaders were distributed to the group.
The New York State Board of Education has since requested permission to reproduce

50 copies of the handout for their Boards of Cooperative Educational Serv1ces.

Patchogue School District. A two-hour workshop'was'presented to 15

elementary school teachers, principals, and reading specialists on March 25, 1980
in Patcﬁogue, Long Island. The group vas very receptive and the distridtj
is already'using the materials. They plan to disseminate information to

other area schools.

- Michigan State Department of Education. A‘day-lung conference on

the Instructional Use of Television and Radio was held March 27 in East
Lansing. A presentation was made to approximately 70 participants who were
very supportive of the critical TV viewing skills idea. Several school

district representatives expressed an interest in using our materials.

National Catholic Educational Association. A one-hour-and fifteen-

minute workshop: was held in cornection with the National Catholic Educational
Association's 97th Annual Convention, Exposition and Re]igious Education
. Congress, April 9, 1980 at the Superdome in New Orleans. Bu11t upon the
theme, "Catholic Educators: Partners with the Family," the convention
was attended by approximately 10,000. From 125 to 150 elementary
teachers and principals, along with some group leaders, school board
members and parents, attended the workshop. Interesé was high and there
was much expressed enthusiasm regarding the materials.
The participants §€€m9d to be among those educators most concerned

about the effects of television on children. Using television to teach -
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values and discernment of stereotypes and distortions was emphasized in

"an effort to address their concerns.

A convention program, workshop outline and evaluations, and handout’

are included in Appendix AL‘

New Jersey Education Association. The New Jersey Education Associa-

tion, claiminy a membership of over 110,000, held a special statewide
conference April 17, 1980 in North Brunswick, New Jersey. Entitled
"Incorporating TV Critical Viewing Skills into the Curriculum,” the con-
ference was cosponsored by the Educational Media Association of New Jersey,
the New Jersey Association of E]emeﬁtary and Midd]é School Administrators,
New Jersey Association of Secondary Schoo].?rincipa]s and Supervisors,
‘the New dJersey Councii for the Social S?hdies,‘and the New Jersey Council
6% Teécﬁers 6% Eﬁg]ighﬁ
A two-hour panel presentation was made to over 200 participants by

Dr. Cordar-Bolz and Dr. Dorothy Singer. Practical aspects--how to incor-
porate critical television viewiqg skills into the curriculum and how
they can be adapted by media and language arts spacia]istsf-were stressed.

‘ Parficipants weré very~receptivé and asked many questinns. There
were many inquiries regarding SEDL materials.

Association for Educational Communicatfons and Technology. Two

sessions were presented on Monday, April 21 and Wednesday, April 23, 1980
at the Denver Convention Center, Denver, Colorado, for the annual meeting
of tue Associstion for Educational Communications and Technology.
Dr. Corder-Bolz presented an overview of the elementary levei Critical
Television Viewing Skills Project and described the materials.

Audience interest during and after the presentations was high.

Approximately 100-120 participants attended the workshops.
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New Mexico PTA. A two-hour workshop was held April 22, 1980 at the

Salleport Inn, Roswell, New Mexico fér approximately 50 New Mexico PTA
memberg participating in the state PTA's annual convention. An overview
of the project and the materials were discussed. The film "Seeing Th}ough
Commercials" was shown-and was very well received: as were the materials.
Materials description/order forms were distributed. The workshop outline

is’ included in Appendix A.

National ‘Association of Elementary School Principals. An hour-and-a-

half workshop was presented to approximately thirty elementary school prin-
cipals and teachers at the national convention of the National Association
of Elementary School Principals pe]d at the Miami Beach Convention Center
on April 22, 1980.\ The theme of the convention was "Principals: Key to
Excellence."

The background and an overview of the project were covered, as well as
the materials. Training Manuals, Teacher Cue Cards, and order forms were.
distributed to each participant. The film "Seeing Through Commercials”
was shown, also. Participants were extremely interested, ..ough only
two had heard about the USOE project. Severai indicated they would 1ike
to conduct training sessions for their teachers.

Northern Colorado Educational Board of Cooperative Services. Two

two-hour workshops were organized by the Northern Colorado Educational
Board of Cooperative Services on April 24 at Niwot High School near Boulder
and the Walter Clark High School in Loveland. About 25 teachers, school
administrators, and parents attended the two workshops. Although SEDL
prepared a press re]ea;;.for NCEBCS, the workshops were sparcely attended.

Research findings, an overview of’the project, suggestions for teach-

ing critical television viewing skills in the classroom and at home were




discussed. Participants exhibited much interest. The press release and
article appear in Appendix A.

Regional Head Start'Project - Fifteenth Birthday Celebration. An

hour-and-fifteen-minute workshop entitied "Touching Children, Reaching
Fami]ies--Through Critical TV Viewing Skills" was presented to 25 persons
“as part of Dallas County Head Start's Conference on Families held at the
Ramada Inn Convention Center in Dallas May 28, 1980. Méhy parents were
. present, as well as fiead Start staff, teachers, and administrators. An_
everview of the project was presented. Suggestions that television can be
" \ é positive learning source and that éritical viewing skills can be taught
appeared to be new concepts to most of the audience. Goals were:  to
create awareness in participants so they wil, begin thinking about viewing
television critically themselves; to inform participants and train themﬂfn
ways they can help young children become critical TV viewers; to encourage
and train teagper and day care participants how to use TV as a positive
educational tool in their classrooms,.in child care facilities, and in
the Head Start program; to promote dissemination of SEDL materialg‘and T
to inform barticipants how ta use the materials; and to encourage parti-
cipants to conduct workshops for volunteer parents and youth leader
groups or teacher in-service groups.

Parents Without Partners. This workshop was held in conjunction with

Parents Without Partners 21st International Convention July 11, 1980 at
the Loews-Anatole Hotel in Dallas, Texas. PWP, Inc. is an international
nonprofit non-sectarian educational organization devoted to the welfare
and interests of single parents and their children. Unfortunately, the

hour-and-a-half workshop was scheduled during the late afternoon when

Zone Meetings were also in progress, and only ten people attended. Those
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who did were very interested ana will print some of the family materials,
in their various chapter newsletters. Bécause of the small number of
participants, a more informal ‘approach was used. The film, "Seeing
Through Cormercials" was shown. Training manuals were distributed to
participants and additional materials mailed to them later. Also, Parents

Without Partners reprinted 1,000 of the Critical Television Viewing Skills

order forms and distributed them at the convention.

o  Parent Involvement Coordinators, Basic Education Skills Facilitator

Project. This workshop was "héld at the Southwest Educational Development -
Laboratory in Austin, Texas on Ju]} 22, 1980.. Part of a thrée;day training
session sponsored by the Basic Educational Ski]]s‘Project for parent involve-
ment coordinators, the 25“ﬁarticipants were from Michigan, Colorado, New

Yérk, and Washington. The one hpdr aﬁd fort&-five minute workshop covered

the backgroui.d of the project, the research and the SEDL materia]s; -
Parental involvement was. emphasized Each participant was given materials,
exéept the Frog Log an V D1scovery Game wh1ch are in short supp]y

Xeroxed copies of those were prov1ded by the BES staff. Response was
extremely enthusiastic. It js ant1c1pated'that the participants will

actively “nvolve the parents with whom they‘work‘in some typé of critical

. television viewing skﬁ11s—training. This is judged to be one of the most

successful workshops of the series.

Iowa Education Association - Simpson College, Indianola. A day-long

workshop on critical TV viewing skills was held at Simpson College in
Indianoja, Iowa on September 18. A presentation was made to approx1mate]y
80 educators from school districts, the Iowa Department of Public Instruc-
tion and Iowa State Education Association. Then the meeting split into two

workshops, one for elementary schools and one for high schools. Approximately

e}




" 40 attended the elementary school session.
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3
The sessions were followed by J
discussion panels comprised of representatives of the three commercial net-
works, the Iowa Department of Public Iﬁstruction, the Iowa State Education
Association, the Iowa PTA, and the Iowa Educational Med{a Association.

" Jowa Education Association - University of Nothern Iowa. A day-long

conference on critical TV viewing skills was held at the University of
Northern Iowa in Cedar, Falls, Iowa on September 19. A presentetion was made
to approximately 120 educators from school districts and eeucation agencies.
Then the meet1ng split into two workshops, one for elementary schools and

one for hlgh schools. Approx1mate1y 60 attended the elementary school

session. The sessions were fo]lowed by dlscussxon panels comprised of repre-

- sentatjves from the local affiliates of the three commercial networks, the R

.lowa Department of Public Instruction, the Iowa State Education Association,

hY

and other educators.

]_\_j.
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10 ' Friday, July 11 . Friday, July 11 ’!:1
Reglonal Council Workshop Grassroots Topics
’ SessuOn i | Session i
Time Program Logation : Time Program Location
10:30-11:45 am|Yes, You Have To Do All That Chambers 2:30-4 pm VI Proposed Revision of the International | Obelisk
i (Regional Council Programming and How t Bylaws (Repeated from Session I)
To Do It) Helmut Lecke, Director, Zone B
Pat Hammers, VP, Program and Education Lydia Warner, Director, Zone C
i
Noon-2 pm  |Awards Luncheon (Please be prompt.) Grand VIl Ethics of Campaigning Cardinal
Awards Presentation Baliroom Presenter Jan Nigg
Preview of Toronto Crystal Lake Chapter 189
Maple Leaf Regional Council Moderator. Claire Saur.ders,
Director, Zone C
L Reglonal Council Workshop VIl 'What is the Function of Zone Staff | Fleur De Lis
Session HI and What should Their Training Include?
Presenter. Priscilla Long
. B Whip City Chapter 290
. Modarator jeanne French, ZA,
2:30-4 pm Regional Council Zone Assistance Team Rosetta Zone F
(ZAT) : ‘ v
Moderator judy Ellis, Director, Zone A . IX No Chapter shall be eligible for awards in| Batik
Panet Don Fauble, ZA, Zone € i the International Awards Program in the
Connie Mallett, Chairman, IBOD i area of Family and Youth, Programming or
Sallie Rizzolo, Zone Coordinator ' Newsletters if the Chapter does not meet
Jay Smyth, 1st VP ! minimum program standards. '
' | Presenter Betty Schrader,
4:15-5:45 pm | Critical TV Viewing Skills Chambers : ¢ Suburban West Chapter 478
. Sherry Stanford, Project Coordinator, !' Moderator. Freda Mark, Past
Southwest Educational . President, PWP International
Development Laboratory '
Lo
| RV
157 2




R L, T —

v L
- e e it

.~ Thuisday, Juiy 10

Friday, July 11

onvention At AGlance

147

Saturday, July ¥2

-
-ty -

Sunda;. July 13

4

Sreakfast

. 21st Annual
International Convention
- Parents Withou: Partneis
Loews Anatole Hotel

v

L ]
. : % ene served after 8:30 aa July 10-13, 1980 Continenuat]  Credentials and
':' -1 Breeklast Slections
$:00]. -
S % - of Personal Growth Workshopq Regional Councii . 0 y
=| N s} | Sewend Workshop
. Opening Ses ¢ 13] tove or Nlusion Sereea 3
s § pening Senrion § Stress Reductfon: A Ratfons! Purposes and Reiponsi~
100 zl2 b l»m:l'vM Pessires bilfties of-Pegions) New Gas
o) Cohad H
sl g, :nrewmuon of Colors o} Prodlems uret and | Covnctis Doors Gpen $% bortstn
11 2] Lo Vel come g wz'm»;mn’ Ever Atcer | | Regional Counclt 9:30 an 28 ‘
HEN fona] Counci) Parade of Flags [ How to Be o Fantastic Simle Workshop £t
g B Rl 2011 Cal) of Zon ; o Sesiion B 5%
? slaf 25 ¢ om s I Parent Without Dyfng Young nen .t."
- 4 ll" “wie ¥
‘ i‘ 2 ; 'gm tnemugo of Candfdates o4 Personal Growth Workshops Y';; :‘;i‘ !;';:::To §“
58 ,.é Candidates’ Speeches = 3 Gtemont ot Souion § {Regions] Councl L8| Cosing Somun
® -3 ] B » " Programming) et}
3 LR e ) S3| tnstallation off
gl -l £ . Officers
Y B I8l =3 f -
&ln ; :o_. g 53 . . - Awards Luacheon A 1 Moeti Sev -
-4 24 . L LLITH) [ 1] ﬂ'—-' AR HON ‘
g g T 5 ” Lunch Bresk - Avards Presentation i Ganadian 2oar § of
» 3 3 z|® Preview of Toronto bireztors Heotian
? - 212 Delegate Yoting on Resolytions
HHHHE ok ket
= - ther Hajor Issues o cy
; 5 2 & 3 . + §Chapter Dcnr‘g.r.:e.m Workshops - ' .
sle] & H b e Leaderihip Works . Trafaing Session for
a2t 21 iz 3§§ ¥ne's Got Whoes hand 1 Vhose Pockets? Hewly Elected 1500
21317 1 15121V S5 1Famtly and Youth s .
1 5 g1a 2 35| Loaistative hetion fg .
e}°l5 rograes . ST -
°le oS Cmi:: Service 52l Regionat cuss’r:.o,::. Iopm
§1= Respons{b11itfes of Membership el -Council . . .
-] . : ¢ Relations } - . n . . : .
bt wesd Public Relati == w """," Y1 Proposed Revision of the Int rnations} - -
? ; - - Chapter Development Workshops--- - e OrXShORE e Bytawy: e UL L
b3 ol " Sovien 33 Sesdes ® | YIT Ethics of Ceroaigning
Wicle Siotivating Male Participation (Dads for a Day) 52 AT YILIT What s the Function of Zone Staff and
- 1 & - B|I0EA Yorkshop . B)- . Zone What Should Treir Tratnfng Include?
2 Z[rarisomentary tow T&| . Assistance | IX Chapters Must Neat Hini~a Progren !
S gm‘\"m:mm Spesker's B gﬁ T Team Standard to be EHigiSle for Avards
1 |3pesking for er's Buresu < ‘ ‘
Eletnics e Grhnnc’:. o=
EH&"‘W ':‘"’i'ﬂu‘ﬁir’?’a’."[“"ﬁ!’n"“?") -
‘We Have To pter Programing
aucy Critical) s
“12e3p0ns1b111t1es of Chapter Boards || ZO"SSHEB scus N i
§ " Cnmo?u {Zone H-1) Southeest .
21 1 Provosed Reviston of the Interzations) Bylaws : Educatian Lab
5] 11 Catine Separation ~ Mhat Constitutes EYgibfifty -
£{111 Reviston of Rules of Control of Attend "
3‘ pter Functions
. 1Y Development of Legisletive Agenda for 1980-1981

¥ Shell ¥e
College or University Campuses?

Hold Future Intermationa) Conventions ot

N lanchl‘anrlj

Dinner Break

Dinner Break

Legad Research Coordimators Meeting

Fliu Preview
Zone Caucus

parture $:30 pe, Return 10

Standing Exhibits e Standing Eahibits o Standing Exhidits o Standing E2h1t1

S| Regtstration o Registration ¢ Registration o Begistration ¢ Registration o
Children's Program - Departure § p@ ~ Rocking ( Guest Ranch '

a Sezifon It “4hat You Are Is What You Were When®
W o .
. . {Zone A-F) 7:30- 9
i {Repeated 9:20 = 11 pa)
* 1
TR Texas Style Dance Moderated Discussions
i a3/ / lessons 9-9:30 pm Discusston Stop, Look, Listen:
! . . The Revolution in Commgnication Skills That Work
é ’ Living Parentiag Aft/ r Divorce,
/::. Bort Kacz bisco A Positive dApprosch
. Dance Dance [Sexual Myths
- L Dance .
e
I
'
./
/
1 ;
e
§
- (LI
| I
Q

E

PR A ruiiext provided by ERIC

Peesident’s Dangquer

Procession
Introduction of Hew Officers
Presentation of Awards
SPOTY
Cormunity Service
Distinguished Service
to Children

fFile Preview 9:30-11 pu

Disco
Dance

Peesiderts Sail

-

.




w s -

To enhance the understanding,
for and implementing the Pavent Involvement Element of the BES Project.

T T d
- ' = 148
knowledge and skills of BES Staff- in plaming -

Southwest Educational Developn.nt Laboratory .

Parent Involvement
July 22-24, 1980

211 East Seventh Street ) Lo
Austin), ~Texas : )

\
\

Tuesday, July 22, 1980 - Sth Floor Conference Room - -

8:00 - 8:30 am.
.8:30 - 9:30 am
9:30 - 11:30 am

R

11:30 -
1:00 - 2:15 pm

1:00 pm

Coffee and Donuts
Welcorie and Introduction, SEDL/BES Staff

Theories and Concepts for Planning and Implementation,
Or. David Williams

Presentation will focus on background information, success-
ful elements of effective Parent programs to include needs
assessments/analysis instruments, recruitment of parents,
and experiences of the various parent projects.

. .

Objecti ves:" o

* participants will be able to differentiate between
Parent Involvement, Parent Education, and Parenting
within the context of-the session. :

* Pérﬁéipants will be abfé to list and apr;'ly charac-
teristics that are conducive to Parent Involvement/
.Parent_Programs.  _ _

* participants will be aware of- the necessity for
appropriate needs assessments and analysis instruments. .
Procedure: o ' /
This session will be primarily a presentation for '/

information giving with a discussion to include a
question and answer session. ’ l

Lunch

Introduction to the Parenting Materials Information Center l
(pMIC), Dr. David Williams

Presentation will include an introduction about selections l
and utilization to parent materials. :

> ] l

[}

i
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ObJectlve5°~
®* Participants will learn to desScribe materials.

* Participants will learn to select materials.

L v eg

Procedure:
This session will include a practicum on the review~
. and selection of materials in the PMIC.

‘2: 15.p3~4 00,pm:ﬂﬁﬁﬁ?arent§-Maéxngﬂlv Viewing Educat1ona1 :Ms.” Sherry Stanford"

Presentation will 1nc]ude 1ntroductlon and research fznd—
ings on children and television viewing with practical
suggestions on how parents can make TV watching ecducational
based on the Learning Media Research Project.

Objective:
Part1c1pants will be aﬁié to discuss ways to .
integrate into BES Goals and Objectives.

v

;??4:00 -"5:00-pm~’~~ﬁha~'-Shar%ng*Time on Your Owm - ... . -~ oo R
We recognize that many of youu would Tike to take this

opportunity to share your BES experiences. There are
‘many nice informal places nearby.

'Wednesday, July 23, 1980 - 5th Floor Conference Room

VoL 8:00 - 8:30 am Coffee and Doﬁuts
8:30 - 4:00 pm Parent Involvement in Action, Dr. Joyce Evans

Background information and tecﬁnlques in worklng with -
parents for educat10na] prupcses Will be explained and
demonstrated

ObJectlve:
¢
Participants will demonstrate that they can plan
and conduct a session based on the elements of
training presented.

Procedure:
This session will involve presentations and demon-
strations ln'plannlng and interacting with parents
in training sessions.

5100 pm On your own (or join SEDL/BES staff for a Dutch Treat of
. Texas Bar-B-Que at the County Line).

)

S e e

Gl
-~

a2 182 : )




Thursday, July 24, 1980 e'Sth‘FZoor‘Cbnfbrénée Roon .

8:00 - 8:30 am ~ Coffee and Donuts

8:30 - 9:40 am App]ications of Parent Involvement Information, SEDL/BES
Staff

Defining Activities and Roles in the Parent Involvement
Element. 'Sessions will focus on parent involvement
activities in 1980-81 BES proposal and classifying these
activities according to Parent Invoivement, Parent Educa-
tion, and Parenting. Séssion will also include a dis- -
cussion on characteristics and roles conducive to an
effective Parent Involvement Frogram.

Objective:,

Part1c1pants will discuss characteristics of
Parent Involvement, Parent Education, and Parent-
ing and will c1a551fy Parent Invo]vement activities
1980-81 BES Proposal using the three definitions.

Procedures: .
®* Participants in large group will list and def1ne
characteristics of each definition.

®* Participants will be divided by site and each
person will classify parent involvement activites
according to definitions designed.

® The Parent Involvement Coordinator or Program
: Manager will present and lead a discussion with site
members comparing the outcomes of activity #2.

9:40 ~ 10:30 am Characteristics of an Effective Parent Involvement Program

- Objectives:
® Based on each individual's perceptions participants
will complete a questionnaire (post) descrihing an
effective parent involvement program.

= . ®* Participants will compare both the Pre and Post des-
criptions and will evaluate them with a checklist.

Procedure:
Part1c1pants will be given a blank questioniaire and

will be asked to describe conditions ‘of an effective
parent 1nvo]vement program,
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* Shuosday, July 24, ‘1980 ‘(continued)

10:30 - 10:45 am
10:45 - 11:45 am

. 11:45 - 1:00 pm
. 1:00 - 3:45 pm

) dqrjgg_ggg_garent Involvement Conference,

Break
Defining Ro]es'fof Parent Involvement
Objectives:

Participants will become aware of the varigus con-
sultant roles.

“Given a written survey on consultant roles partici-
pants will self assess their own strengths and

weaknesses. .
Participants grouped by site will identify strengths
and staff development needs. of the group in relation
lo-the roles needed foy the implementation of the
Parént Involvemen* element.

Procedure:

The participants will complete a self assessment
survey. On newsprint each site staff member will
list roles identified as strengths for the imple-
mentation of the parént involvement element and will
list roles that need to be developed.

Lunch

Session will include site reviewing the 1980-81 BES
Preposal, developing and presenting a written plan that
will incorporate knowledge and techniques presented

Objectives: N\
® Based on the experiences and knowledge gained
during the conference participants will plan for

implementation.

Procedures:

®* 1In a large group participants will discuss ways to
integrate knowledge and experience of previous 2
days.

Grouped by site, participants will discuss, develop
and present a written plan to an SEDL staff member
which incorporates knowledge and experiences of the
. previous 2 days.

* In'developing the plan, partigipants will utilize
the PMIC, if necessary. -

Wrap up:

.
.
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WORKSHOP QUTLINE: BES Project Presentation

How do you view TV? Let's explore your feelings about the medium.
DISTRIBUTE QUESTIONNAIRE - DISCUSS

Project Background‘ ‘ L : ’
"Television and the Book" - Boyer & Boorstin : May 1978 '
October 1978-80 ~ 4 Contractors :
Development of materials, field testing - 1st year

Dissemination, work§hops - 2nd year

Critical Ee]evision'viewing skills appear to be a combination of

| reasoning skills and TV viewing habits

LIST SKILLS ON POSTER

SEDL Approach f

Not easy to chang% habits, attitudes

Need proionged coﬁ;act - teachers and parents best

Wide age range - 5411 (kindergarten through fifth)

CRB OfganizAfions

Voluntary field test}pg

Fun for children, eye\catching, colorful

No gquilt trip for paregts -

Help teachers teach whaé they already have to teacb, basic skills
Sﬁile at the same time teaching about te]evisi;n .

Looked to research findiné; about children and television to tell us
what to stress

Research :

Research indicates that younger children:

1. have difficulty distinguishing fact from fantasy.

Fad
(VA
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have difficulty putting events into proper sequence.

have difficulty drawing inferences.

have difficulty remembering what is important.

don't comprehend motives for acts. .

don't understand-consequencés of acts.

often evaluate characters in terms of consequences of their acts.

cannot tell the difference between a commercial and a regular ﬁrogram.

. @
_often accept commercial statements as true because "the man says so."

are unaware of how people "get into the TV set."
obtain most of their occupational information from TV.~

tend to watch only a few types of shows in an unplanned manner.

=s-co- V.. Implieations. of .research for parentai involvement are great )

1.

" Parents can affect what a child learns and retains from TV content

by talking with the child about the program.

2. Parents can modify the effects of violence if they taik about the
program while viewing with the child.
| 3. Parents frequently underestfmate amount of time children spend
watching TV.
What can parents do? '

Talk about TV with their children: direct, indirect, spr%ngboard
View with them. ( !
Use TV wisely: set limits - tQme. '

control content - help appropriate programming.

plan viewing time and time for other activities

VI. VIEW SEEING THROUGH COMMERCIALS

VIT. DiSCUSS MATERIALS - PASS OUT

Not copyrighted - may be reproduced

P

Available at cost from SEDL

'3
“n ]
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Complete each sentence with a word or short phrase.

/I/TV is

When I was growing up TV was

-

If we didn't have a TV

The program I 1ike the most is

.

A program I wish would be taken off TV is

My child(ren) watch(es) TV .

I'11 be happy when- TV

TV has made our home

W 0 W Y B B W N

I don't understand why TV

Commercials

<

that TV does best is

———t
N

TV can never take the place of

-t
w

No one should watch.more than nours of TV per day.

-~
>

I watch hours of TV a day.

o
[85]

If TV is addictive, I'm

<
EN

TV has made children

—d
~

I wish‘more programs were

N

Children need to learn that TV

19. TV interfers with _
20. TV could

21. TV in the classroom

22. Before TV, people

23. When my child(ren) watch{es) TV, 1

24. TV teaches my child{ren)

25, At its best, TV
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DEVELOPING CRITICAL TELEVIEWING SKILLS -- SIMPSON COLLEGE =--. SEPTEMBER 18

8:30 ~ 9:00 A.M.

9:00 A.M.

9:15 A.M.

9:45 A.M.

12 NOON

1:00 pP.M.

2:45 P.M.

3:00 P.M.

3:30 P.M.

4:00 P.M.

Registration and Sign-in

Welcome and Greetings: Dr. E.G. Booth, Head Dept. of Education,
S*—pson College, ISEA President George Duvall

Approaches to teaching critical televiewing skills - an overview

+ Debra Lieberman, Far West Laboratory for Educational
Research and Development (secondary)

Dr. Charles Corder-Bolz, Southwest Educational Development
Laboratory (elementary) .

Sectional Training Sessions f\”’ﬂk)
Lunch Pfeiffer Dining Hall

Training sessions continue ~-

Coffee Break

Instructional resources available from the television industry

Bill Sherman, ISEA Public Relations Specialist

Janice Marvin, Program Coordinator, Station WOI-TV, RAmes

Guy Koenigsberger, Vice President & Creative Services Director,
Station KCCI-TV, Des Moines

Bill Jackson, Program Director, Station WHO-TV, Des Moines

Questions and reactions
Bringing critical televiewing skills into the Iowa school curriculum

Eleanor Blanks, Librarian, Roosevelt High School Des Moines
and Vice President, President-elect Iowa Educational
Media Assoc.

Marguerite Boss, Des Moines housewife and Iowa PTA TV
Coordinator

John Martin, Director Instructional & Curriculum Division,
Department of Public Instruction

Richard Sweeney, Instructional Development Specialist,

Iowa State Education Association

Questions and reactions

Adjourn

I
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students o waich

TV with a critical eye

By Marilyn Musser
Tribune SiaM writer
INDIANOLA, IA. — Given studies
that indicate the average high school
graduate has spent 15,000 hours in
front of a television
set compared with
only 11,000 bours in

OES MOINES

Stndiancia the  classroorm,
F===x educators thik it's

titne they learned

how to turn on the set without turning
cif their minds.

That was the message to approxi-

= mately 60 Iowa educators gathered at

Simpson College here Thursday for a

workshop on “Developing Critical
. Televiewing Skills” in students. The

workshop was sponsored by the Iowa

State Education Asscciation as part
" of a federal project underwritten by
" the Department of Health, Education
and Welfare.

Televislon is here to stay so
students might as well learn how to
use jt to their benefit instead of being
used by it, ISEA president George
DuVall told the group in opering
remarks.

This realizatlon is forcing
educators to start using **the tune” as
An ally instead of fighting it and
hoping it will go away — which it
won't,hes 'd.

Youngsters can learn much from
television about language, social and
political issues, different occupations
and even types of behavior. But they
also r.ast know that what they see on
television is only one of many ways to
lock at a particular topie,

Often they accept what they see on
television as normal, when really it is
2 unique event. Consequently,
“Starsky and Hutch” may foster a
tolerance for violence and “Kojak™~
may encourage a feeling that pishing
people around and being aggressive is
anr acceptable way to get things cone.

youngsters not only should know what
show they're watching, but what is
" happening on it and what they think
about it. g

Debra Lieberman of the Far West
Laboratory for Education Research

"and Development based jn San

But it isn't, DuVall pointed out, and '

|
!
!

Francisco, a_pioneer in developing
lesson plars for critical TV viewing,
said high school students in a pilot
program studied scripiwriting, pro-
gramming, scheduling and produc-
tion, as well as the show itseli.

- And when they did take a close look
at the program content, Lieberman
said, they discussed whether any new
information was presented. values or
beliefs expressed, if there was
violence whether it was necessary for
the plot, if occupations were
portrayed correctly and other aspects
that make students determine, “How
real is all this anyway?"

Much the same can be done with
the elementary student, added Dr.
Charles Corder-Bolz of the Southwest
Educational Development Laborato-
ry in Austin, Tex.

A4

If youngsters of any age are to
develop critical viewing skiils, they
will need help from their parents, as
well as teachers, to decide what
really is and iso't happening, Corder-
Bolz said.

Some of the workshop materials
were designed for parents. including
‘en activiiy sheet on which parents
can record how much time their
children spend watching television.

In the ISEA material, parents are
encouraged to choose programs with
their children, watch with them
whenever possible and talk about the

show after it’s over to see what th
child got out of it. :

Mary Curtin, a West Des Moines
junior high teacher, who attended the
workshop, said: "It amazes e how
many kids still do their homework in
front of the television — that just
floors me. ... I know television is an
important element of their growing
up so I need to help them figure ot
what's really happening with jt.” ™

"l know what they're favorite
programs are,” added Indianola ele-
mentary teacher Anita Allen, “I just
want them to be able to evaluate
what they're seeing.

“All it takes Is a little discussion, a
little conversation to figure out,
‘What's that show trying to say?”

The ISEA workshop will be
repeated Friday at the University of
Northern Jowa Education Center in
Cedar Falls. Iowa is one of four states
where training sessions are being held
under the federal program. Pilot
teaching programs have already
started in Beston, Chicago and San
Francisco. -

L4 [ 4 [ .
Bicylist, 47, killed
CENTRAL CITY, 1A. — Richard C.
Chesney, 47, of rural Springville was
fatally injured Thursday south of here
wh ~ he was struck by a semi-trailer
truck as he rode his bicycle to work at
the Collins Radio plant in Cedar
Rapids.
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Teachers seek TV as @ ‘tool,’ not ‘enemy’
)

By MARK MITTELSTADT
Record Editor

Johnnie can't read or write, but he
does a pretty good job of watching
television.

In fact, educators say it is partly
because of Johnnie's addiction to the
tube that he cannot adequately read
orwrite.

But lowa teachers hope to change
that, either by getting Johnnie to learn
how to use the “off'' knob, or by trying
to make television more of a*tool” for
education.

THE POSSIBILITIES of getting
Johnnie to kick the TV habit, or at
least changing TV so it will add to his
education, were discussed Friday in a
workshop at the University of Nor-
thern lowa. Experisandtea erswho
are starting prcgrams (.med at
dealing with the effect of television on
youngsters discussed their ideas with
approximately 40 teachers and a
handful of parent organization
representatives. A similar workshop
was held Thursday at Simpson
College in Indianola.

“Qverall, we just want tofind a way
to make television a niore positive,
more productive -tool,” said George
Duvall, the president of the Iowa State

Eduecation /‘\ssociatlon which
organized the workshops.
A ISEA has become increasingly

“concemed" about the effects TV is
having on students, Duvall said.

*“TWO YEARS ago I travelled
around, and a number of the teachers
told me in the mornings they would
have students so unsettled from
something they had scen on TV the
night before that they had to spend
part of the morning getting - it
resolved,” he said.

Because of something the students
— especially younger ones — viewed,
they had “slecpless nights” or did not
eat well, he said. -

Also, he said, teachers - were
beginning to notice that students were
spending more time watching
television, and spending lws time on
assignments.

WHILE TEACHERS once may have
viewed - television as “the enemy,”
they now are beginning to wonder

.how they can get students to watch

television more critlcally, and how TV

might be better used in educating

students, Duvall said.

“We are trying to walk the tight.
rope between not making people think
we feel TV is bad and yet trying to get
things ... that are a little more
challenging," hesaid.

He opened the workshop by pointing
out the impact television has had on
society.

In the average American home, the
television set iy turned on an average
of six hours a day, he said. “Family
conversations average only 14

minutes & day.

“Most of you are aware that the
average student, by the time of high
school graduation, will have spent
15,000 hours before the television.

During that same time, he will have;

received 11,000 hours of classroom
instruction.” :

But the TV of today is “‘only the tip
of the iceberg,” he said.
“'l‘echnologxcal experts tell us, infact,
that we're on the thresheld of a new
communications revolution that
promises to cxpand the television
dream machine beyond our wildest
imagination.”

He referred to videodisc which will
allow everything from™‘feature films
and golf lessons to concerts and sports
spectaculars” to be played when a
viewer wants them. Also, the sound
will be carried through stereo
systems, making ‘‘a picture as perfect
as any table hock-up and full- fxdellty
sterophonic sound.”

“Beyond simply making television
more attractive, videodiscs will also

.revolutionize the music business,

shake up the film industry and change
the world of education and what you
and I doatschool.”

FEATURED AT the workshops
were two specialists who have
developed materials educators can
use to teach students how to turn a
critical eyetowards TV.

\

" Because of —the work of une of them,

first graders around the country may
soon begin reading about several fish
in a pond who spend all their time
watching television, and do not know
anything about the rest of the world.
In the story, an adventure-some frog
returns to the pond to tell the un-
derwater TV viewers what they are
missing on the cutside, and how what
they see on the television is actually
very carefully arranged for the
camera.

The stories of See-More frog and his
Tuner-Fish friends was created in a
project directed by Charles Corder-
Bolz of the Southwest Educational
Development Laboratory in Austin,
Tex. The Southwest Lab contracted
with what was then the U.S. Office’of
Education tc come up with TV
curriculum material for elementary
students in grades kindergarten
through five. |

CORDER-BOLZ SAID the task his
group faced was, finding a way to

reach youngsers ih that age group: It

decided to try fairy tales, leading to
See-More’s discussions with his
bleary-eyed {riends and his visit to
KNUC studios.

Anotiier story was a mythical Suzie,
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who put togethera family m%u based
on commercials she had seen on
Saturday morning television,

It included: breakfast — Vita-
Punch Grape Drink, Puff Bread,
Whammo Cereal. Sugary Crunchies
and Snappies; lunch — Martin Hol
Dogs. Vita-Punch. Goodie-Tastie
Chocolate Cake, Puff Bread and
Choco Chewies; dinner-— Vita-Punch,
Goodie-Tastie Apple Pie, Popsie Pop,
Pufi Bread. Choppie Chips. Martin
Hot Dogs. ChocoClewses.

After reviewing her menu, Suzie
found that it cidn’t sound as good as
did on TV. and finally based her list on
on a food groups chart she hrought
from school.

CORDER-BOLZ SAID parents can
alter what messages their children
receive from television, even by one
comment. During a study of an
“Adam 12" episode on playing
hookey, Corder-Bolz said a parent's
simple comment that skipping school
**is not good to do around here" would
lead a chuld to conclude that 1t **really
isn°t the thing todo.

Attempling to develop materials for
high school students wus the task of
the Far West Laboruatery for
Educational Research and
Developrnent based in S«n Francisco,
which also had a contract with the
Office of Education

Deborah Lieberman, of Far West.
said the materials — including a text
book — have been developed and
should be printed withinthree weeks.

Corder-Bolz was especially critical
of TV advertismg. He told of one
teacher whose son had wanted a toy
army truck pictured bya TV ad amid
other trucks and soldiers. The teacher
finally took her son to the store and
showed him the truck, sitting among
other toys on the shelf. It didn't !0k so
"neat,"” Corder-Bolz said, and the hoy
then didn’t want i1,

“You see commercials for tennis
shoes where they have kids flying

O __theair, and that's the appeal,

these tennis shoes,” he saia.

“Ask your child “Have you ever
seen a kid fly*'?* he advised, adding
to explain to them how the camera
angle gives the illusion of flying.

HE ALSO suggested turning the
sound off on some programs and
imaginging what the characters are
saying, or turning the picture off and
the sound up and then trying 1o con-
nect the voices with the characters.

The text book, authered by Ned
White of WGBH public television
station in Boston, includes articles by
professionals in the television in-
dustry, she said, as well as
worlisheels and projects.

The areas addressed by the text
book include, she said: individual
viewing habits; the business end of
broadcasting; the nuts and bolts of
how a show is produced: the seiling of
TV. such as ads, political an-
nouncements and the messages of
programming: news; content, and its
effects on viewers; and fulure
technology and parenting roles,

‘The texthook can be used for a one
semester course, or can be used in
other classarrangements, she said.

One worksheet in the book includes
having students lock at the messages
— both direct and hidden — of com-
merciuls. and see how commercials
are playing on human needs and in-
security.

ANOTHER INCLUDES developing
a script for a family drama, while
another requires students to be TV
columnists, trying to find out in-
formation about the actual TV in-
dustry.

One especially interesting project is
setting up a three network market,
and then having the students prograra
against each other, she said. In a test
of the project, she said, some 3an
Francisco high school students came
up with shows such as *‘Waikiki
Wiggle' (about a Hawaiin surfer and
the women who hang out with him);

LERIC gnny~ gent g vigey DNy Theguamnturgmmhe T
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Moines Police Department); and
**Senator Fido' (a senator who keeps
turning intoa dog).

Another workshop spesker was
Dorothy Thompson, a teacher in the
Linn-Mar school district who directed

a parent TV viewing project last year -

and this year,

The communications committee of
the Linn-Mar Education Association
mailed out to parents of stpdents in
grades kindergarten thr?&h eight
last year materials on topics such as
the umount of time spent walching
television, violence, sexugi
stereotypes and advertising messages
to students. The seven packels in-
cluded information on those topics,
homework and alternatives 1o
television.

"We've had a lot of neat things
happen,* shesaid.

“We had parents who came in and
said ‘I didn't realize I'm the one who
tirns on the TVt"

Also, Thompson said, the school has
been able {0 identify students who are
addicted to television, and work with
them.

SHE WAS also able to convince
some students—over a period of
lime—to cut down their Saturday
morning viewing from four or five
hours to one hour. Eventually, the one

hour was spent watching the
educational channel or doing
something else.

The program is being repeated this
year, but for children in kindergarten
and first grade.

Charles Marlin, with the Depart-
ment of Public Instruction, which aiso
sponsored the workshops, told the
teachers that some money may be
available to help schools set up
critical TV viewing projects.

“There's always resources when
enough people can agree on
something," hesaid.

Meaning Johnnie, that poor scul
who can't seem to do much of
anything right, just might learn how
to critically watch the tube, or even

jusGE it of AN
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DISSEMINATION AND DISTRIBUTION
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"'D-ISSt» lvmou AND DISTRIBUT:ON

_—————Ihe—Reques%—for—Proposai—‘ﬁeveTUﬁmeﬁt“_f*t?TtT‘ " TeTevision Viewing

Skills 1n Students, states that "The (ontractor W111 develop a plan for

) printing and dlstr1but1ng the curr1cu1um mater1als nationwide. Distribution
wili be Phase Two of the ;:bject. "Materials distributed under this phase of
the project mey be ;old solely for recovery of printing and distribution
costs.” Although dietribution was accomh]ished duriﬁb the second phase, the

ground work was laid during the first year of the project.

/9

Collaboration. 7

A concerted effort was made to disseminate information about the project
and to enlist cooperation of national and state education, parent; and youth
organizations. Organizational input into materials Heve]opment was sought
from the beginnina. It was reasoned that organizatione having participated in
develcpment and evaluation would more likely feel involved, and materials
developed from such interaction would be more useful to each organization, It
was also believed that the organizations' communications structures could be
used to further disseminate information and diStrihute materials. During
December 1978 and anuary and February 1980, seeenteen major education and
youth servxng organizations wefe v1s1ted regarding the project. Their
op1n1ons on the kinds of materials to be developed and the reeds of their
organizations were solicited. The possibilities of their helping to
d1sseminate information and distribute materials were discussed, also. When
the draft materiais became ‘available, they were sent to the organizations for

evaluation.

iz! Viewer". Tc keep these organizations. and -interested individuals

apprised of the project's progress, a freeineWSietter, "TV Viewer," was

7’/
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developed and published periodically. More recent issues have also featured

other critical viewing skills projects and research. So many publications

63§5>he1ped to publicize "TV Viewer" that the mailing 1ist now numbers 2,800.
Fifteen issues have been published with the last issue mailed September 12,

1980.

Publicity. The media has been extremely interested and has helped to
disseminate information about the project. CBS Morning .ws taped a
four-minute feature in March 1979 which was finally aired May 29, 1979. The

New York Times has had several articles, as have several major magazines.

Such publicity was viewed by SEDL as an integral part of the dissemination and

distribution plan.

Because of the great media interest, SEDL attempted to encourage major
magazines to reprint some of the materials, thereby increasing distribution.
Samples, order forms, and letters were seat to the editors of thirteen parent,

family and children's magazines have large circulations. Redbook, Good

Housekeeping, Ladies Home Journal, McCalls, Woman's Day, Family Circle,

Readers Digest, Parents Magazine, Jack and Jill, Humpty Dumpty,'gynamite,

Boy's Life, and Highlights for Children. Responses were received from

Redbook, Good Housekeeping, Woman's Day, and Parents Magazine indicating that

they could not use the materials. The others did not respond.

Changing Times sent a feature writer to the National Workshop on

Television and Youth. She wrote an article based on the workshop that

appeared in the August 1980 issue which contained much of the SEDL Family

Focus materials (although SEDL was not given credit). Television: A Family
Focus, the SEDL address, and prices were mentioned in the resource 1list at the

end of the article, however. Daisy, the Girl Scout magazine, published "Suzie
\

\
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Makes the Menu" and the editor plans to repriht other stories and materials.

The Girl Scout Leader magazine contained an article on telvision and critical

viewing and mentioned the project. Publications of the American Federation of
Teachers, Boys' Clubs, Camp Fire, and Parents Without Partners have had
articles about the project. The well-known professional magazine, Teacher,
has had two articles about the project in Rosemary Potter's column. and
Instructor, another @ide]y read teachers' magazine, will carry an article in
the November issue. A comprehensive list of publications that have publicized

the project appears in the following pages.

Printing. “As work progressed during the first year, the project monitor
indicated that a commercial publisher should be sought instead of using the
Government Printing Office. SEDL attémpted to arrange for commercial
publication during the summer of 1979 when two publishers conferences were -
held on July 18 and Augnust 1. Invitations were sent to 76 natinnal
publishers. Only two visited with staff and a third responded by telephone.

None submitted a proposal.

Upon arrangements approved by the USGE Copyright Office and the USOE
Contracts Office, the materials were placed in the public domair, and SEDL was
authorized to make them available to organizations and individuals in several
ways: (1) canera-ready copy of the &ateria]s at cost, or (2 printed copies
of the materials gi cost. Organizations were encouraged to reproduce the
materials. It was thought that this method would make materials more readily

available to organizaticns and to special populations, cuch as poor urban and

r'ral families.

This decision to place materials in the public domain has been highly

praised by organizations and individuals. Since school districts and parent

P‘
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organizations are always looking for ways to cut costs, they-appreciate being

able to copy materials freely.

. A Field Testing. Materials in field test form were distributed nationwide

\

to one hundred teachers and fifty families. Their participation has

undoubtedly raised iheir awareness and effectiveness in teaching critical
television viewing skills. One teacbé} in New Jersey became so enthusiastic
about the materials that she called the newspaper with her story which was

subsequently published.

Workshops. Vorkshops, too, provided the opportunity to disseminate
information and distribute materials. For a complete listing of workshops,
please see the workshop section of the Project Review. The Special
workshop—the National Workshop on Television and Youth--provided materials
and information for key people in education and youth organizations, the

television industry and govermment.

Requests have been received from many colleges and universities for

information to be used in summer workshops and teacher training programs,
Reaching the people who are about to begin or who are already involved in
teaching is an effective means of integrating critical television viewing

skills into the classroom.

Direct Mailings. Several direct mailings have been conducted. Letters

and order forms, and in some cases, samples of materials, have been'sen’ to

the chief state school officer of each state, the ~lementary curriculum

directors of the 30 largest school districts, 279 regional educction agencies,

200 elementary school libraries, 100 public libraries, 100 curriculum

supervisors, 100 school library supervisors, the 50 state extension service \

directors for 4-H, and the 50 state PTA presidents.

137




Materials were also mailed to 57 AFT Teacher Center directors at the

request of Pat Weiler, Director of the AFT Teacher Center Resource Exchange-in— — ——

January 1980. Samples of materials were also distributed to the eighteen

Texas PTA district presidents.

Organizational Distribution. Several organizations have requested order
forms for their own distribution. The California PTA distributed 150 at their
state cSnvention last spring. Action for Children's Television requested
information to distribute to teachers who write to them for materials.

Parents Without Partners reprinted and distributed 1,000 order forms at their
national convention in Dallas in July. Order forms have beeQ distributed by
colleges and universities that have sponsored television workghops for

teachers this summer.

Personal Contacts. Distribution of materials has been pursued through .

personal contact, also. School districts including Dade County (Miami), New
Orleans, Patchogue (Long Island), Austin, and Houston have been visited. Much

interest hac been expressed and several orders have been received.

ERIC. The training manual and the order form have been incorporated into
the Speech Communication Module of ERIC Clearinghouse for Reading and
Communication. An additional resource pamphlet entitied, "Resources for
Television in Education," has been published and distributed to teachers by

the Research and Referral Service at Ohio State University.

Evaluation. The dissemination and distribution phase has been effective.
Requests for materials are increasing as schocls begin preparing for another
school year. As of August 25, 286 requests for materials have been processed.

Most widely requested is the workshop packet which includes samples of all

materia1s>* Response to the decision not to copyright mate ials, to place them

i82
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in the public domain, has been extremely favorable. It is suspected that much

" copying has already been done, and although SEDL has requested notification

from those reproducing materials, none has been received.
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ORDERS RECEIVED THROUGH SEPTEMBER 29

Category Numbér

School Districts 88
Individual Schools 55
\\ Individual Teachers 29
School Libraries ' 7
Public Libraries 1
Uniyersities 43 ‘
Youth Organizations 10
Parent Crganizations 15
Individuals Not “therwise Classified 93
Teacher & Parent Workshops 42

Regional Education Agencies
Teacher Centers
State Departments of Education

Boards of Education

9
5
7
2
3

414

Magazines and Periodicals
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DISSEMINATION AND DISTRIBUTION THROUGH COLLABORATION

] Met With Evaluated Provided Participated in Assisted With Assisted With
Organization Staff Materials Workshop "Television & Yout’ Dissemination Distribution
American Assn. of 12/78 yes | 7/79 Denver cosponsor and sent | through workshop through workshop

School Administra- 2/79 representatives program
tors (AASA) 9/79
American Federation | 12/78 yes no cosponsor, articlie in Ameri- | requested mate-.
of Teachers (AFT) 2/79 submitted paper, can Educator rials be sent to
9/79 provided speaker teacher centers
‘ and. resource
. person
Boys' Clubs of 2/79 yes no péogram director articles in Keynote
America 11/79 yes submitted paper and How to Do Tt
Camp Fire, Inc. 1/79 yes 11/79 Portland program director article in Camp through workshop,
: 3/80 was facilitator Fire Leadership materials might
and through work- |{be incorporated
shop program into revised Blue-

bird manual

Children's Adver- 1/79 yes no representative informal discussion
tising Unit of 6/79 submitted paper
Better Business and attended
Bureau
4-H Extension 1/79 yes no executive director | information about | letter from execu-
¢ Service \ 9/79 submitted paper project in news- director and mate-
Tetter rials sent to all
50 state extension
directors \
3
provided names of N R eYe
Girls Club directork ~ 'L“ﬁg

for field testing oy
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DISSEMINATION AND DISTRIBUTION THROUGH COLLABORATION (cont'd)

NS IR 355 BN AN G G &Y am B e W o aw am o

Organization

Met With Evaluated
Staff Materials

Provided
Workshop

Particinated in
"Television & Youth"

Assisted With ;
Dissemination:

Assisted With
Distribution

Girl Scouts of the 1/79 yes 3/80 New York program director articles in Girl Suzie Makes the
USA 2/79 submitted paper & | Scout Leader and Menu reproduced
6/79 was resource per- |newsletter in Daisy; others
11/79 son to follow
2/80
National Board of 1/79 yes scheduled but no no no
the YWCA 6/79 cancelled by
11/79 YWCA; attempted
reschedule for
Texas meeting
1 but deleted due
to geographic
area
National Catholic no no 5/80 New Orleans | executive director | tirough newsletter through workshop
Educational Assn.. attended and convention :
program
National and State 12/78 yes 11/79 Amarillo cosponsor, materials to TV through workshops,
PTAs 2/79 5/80 Roswell national president | committee, T2xas order forms at
6/79 was speaker, district presidents|California con-
9/79 vice president was | & 50 state presi- |vention
facilitator, dents
NJ coordinator
attended
National Assn. of 12/78 yes 4/80 Miami cosponsor, through convention | through workshops
Elementary School 2/79 seve~al members program
Principals (NAESP) ¢ ttended
National $chool 12/78 yes 9/79 Washington | cosponsor, through task force { through presenta- X
Boards Assn. 2/79 presentation for staff and members tion to task
’ 9/79 Critical Viewing| submitted paper force

187

Skills Task Force' and attended
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DISSEMINATION AND DISTRIBUTION THROUGH COLLABORATION (cont'd)

Met With Evaluated Provided Participated in Assisted With Assisted With
Organization Staff Materials Workshop "Television & Youth" Dissemination Distribution
; -
The Learning 1/79 yes no no provided volunteer | displayed mate-
Exchange teachers for field | rials at teacher
| testing, | center in Kansas
City
United Neighborhood |- 1/79 yes no no no no
Center of America (lost our contact)
(formerly National
Federation of Settld-
———— —ments and Neighbor-
hood Centers)
YMCA 6/79 yes no no sent Tetters to 15| no
11/79 Y directors,
mention in news-
letter
Family ‘Project of 4/80 no made presenta- no through newsletter | might use mate-
Greater Miami tion to staff staff given samples| rials for work-
(YMCA, Girl Scouts, shop
Big Brothers/Big
Sisters collabora-
— tion)
\ National Council no no no no mentioned project
4 of Family Relations | (contact in newsletter
via telet
phone) .
Parents Without no no 7/8G Dallas no article in Single | materials to be _,
Partners, Inc. Parent, available for ~
) convention program | chapter ma111na.
1-J~’ reprints,

order form repr1nted
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DISSEMINATION AND’ DISTRIBUTION THROUGH COLLABORATION (cont'd) '

i L Met With Evaluated Provided Participated in Assisted With Assisted With
Organization Staff Materials  Workshop "Television & Youth" Dissemination  Distribution
Association for no no 4/80 Denver no through convention | materials distri-
Educational Commun- program buted at workshop

ications and Tech-
. nology .
International Visual{ no no 11/79 Anaheim no through convention { no
Literacy Assn. program
Iowa State Edu-a- yes no 9/80 Indianola no planned special materials to be
tion Assn, 9/80 Cedar Falls workshop distributed at
X workshop
New Jersey Educa- yes no 4/80 North yes planned special materials discri-
tion Assn. Brunswick workshop buted at workshop
Northern Colorado yes no 4/80 Longmont no planned special no
Educational Board 4/80 Niwot workshops
of Cooperative
Services
. 19. S
19
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National Science Teachers Association
1742 Connecticut Ave., N.W.
" Washington, DC 20009

We have prepared the enclosed item for possible publication in
our "Ad-vailables" column of Science and Children.

If you feel that changes in the copy should be made, please add
corrections and return to us o call -- (202) 328-5851 (ask for
Roger Wally or 328-5852 (ask for Marily DaWall).

if we do not hear from you by July 25 we will assume

that the copy meets with your approval and proceed with publication
of the item as it appears. .

Thank you for your cooperation.

Sincerely,

) .
’:kﬁ%%i¢%¢dbé<h

Phy¥lis Marcuccio
Editor

14




.-,
S

SUZIE MAKES THE MENU tells what happens when Suzie plans a day's meals
by watching television commercials. A public service announcement,

“recollection of the four basic food groups, and her mother's advice
lead her to rewrite her menu. Available as part of a packet or singly
at $1.24 from Southwest Educational Development Laboratory, Critical TV
Viewing Skills Project, 211 East 7th Street, Austin, TX 78701.

TEACHER CUE CARDS suggest CIQ§§room activities utilizing the regular class-
room curriculum and commercial television programming. They are designed
to teach children critical and e@a]uative television viewing skills,
Several science activities for elementary students are included. Available

in a packet or singly at $1.50 from Southwest Educational Development

Laboratory, Critical TV Viewing Skills Project, 211 East 7th Street,
Austin, TX 78701.

TV VIEWER, a free newsletter, informs interested groups and individuals of
research efforts and projects that help cﬂi]dren get more out of television.

Write TV Viewer, Southwest Educational Development Laboratory, 211 East 7th St,
Austin, TX 78701.
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MATHISCIENCE NETWORK wes established
to promote womens participabion and interest in
math and saience. and to encourage their entry
into nontraditional occupations The Network
offers pubiwcations. programs. strategies. con.
tacts. miservice. and materials to stimulateinterest
in math- and -cience-based fields of work and
study Wnte ! ¢ information, Math/Science Re-
source Center. Mils College, OaMarnd, CA
95013.

METRIC TAPES. 152 =in long with inches
printed above the metric units oa one side and
famous dates in history from 1215 to 1976 on the
other side, are offercd by the Interrational Ladies
Garment Workers’ Union Free ILGWU. AFL-
CiD 22 W 33th St. New York City 10058

THE NATIONAL CANCER INSTITUTE otfers
maienals on all types of cancer. \Middle schoo):
juntor fugsh and above All material free Ask ‘or
Pudizcaons List from Office of Cancer Communi-
cations, L& 31 Rm. 10A18. National Can-

cer Dwtitute, Bethesda, MD 20205
TV VIEWER is a 2-page newsletter published,

periodically. designed to present jssues related to

the use of tlevision and report on development
of mater.als for teachind entnal TV vicainy sealls
to elementary school children For adults Free
TY Viewer Learring and Miedia Research SEDL,
21 L 7th. Austin, TX 78701,

OPERATION CORK 15 2 national communica-
tions and alcohol education program. Availabie
through Operauon Corh for both preview and
purchase are the films, “If You Loved Me" and
“Soft Is The Heart Of A Child.” Both tilms show
the etfects of alcoholism on family members The
films are also available for one-tune free show-
ings before community and church groups
through Modern Talking Picture Seryvice. 5000
Park St. North St Petersburg, FL 33709 Also
avatlable 15 the booklet. Alcohol. A F.owily Aftur.
To recenve a copy. Cork asks for SI. however.
Cork wiil .end a copy repardless of one s ability
to pay The booklet 1s avaidable m Spanish also
Operauon Cork, 'O Box 1550. San Diego. CA
92109.

PARENT PARTICIPATION TV WORK-
SONPE o " F 81 o 00

leader. parents. and cluldi=n who have watched
an NBC-I'V pregram together tatk about the pro-

gram The lealer wudes the discussion to shoy
pare..ts how to use a TV program to open com-
~uaution. share h-angs and emotions, choos
walucs make deciniors, discover who they ard
and who they can become. Anyone can tead
discussion Write for information and materials,
Teachers Guules to Television. 099 Madison ‘Ave.
New York Cazy 10021,

NATIONAL SCIENCE SUPLRVISORS AS
SOCIATION s accepting applications from
saence supenvisors, department chairmen, ang
resource teachers for participation 1n a Leades
ship Conference. August 10-15, 1960, at th
Pccono  Environmental  Education  Center,
Dirgmans Ferry. PA Fifty parhicipants will be
seiected from a mud-Atlantic and northeaster
area. The conference will include increasin
superyisury shilis and leadership techniqued
examinng trends in saence curricalum, and pro.
viding ennched peofessional and secial e
peniences. NSF 15 furding the project. Applica
tions must be received by Apnil 30 Fora brochur{§
and application, wnite Robert De Blast, Projact
Dizector, NSSV.NSEIDSE Leade-hp 7 -,
fuon.ce Paramus Puchic Schools, Paramus,
07652,
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1 &5 UNCCMMON PETS WILD ORPHAN BABIES |
b : - ammals and Birds ;
;g by William J. Weber, D.V.M. by William J. Weber, D.V.M. ]
. f “Well-organized pet care information ~n rab- “Weber's book, when it first appeared in 1975, )
4 bits, guinea pigs, hamsters. mice, rats, gerbils, ~ (quickly became the standard guide to caring I
. chickens, ducks, amphibians, reptiles, and  foryoung wild ammal—iSchool Library J 2’1/ :
3 parakeets. Clear, detailed advice on housing Photographs rary Journ '
; and breeding'of e.ach is prqvi(_ied, including Appendix, bibliograpr'\y, index. 3
step-by-step directions for building cages. The |, |G- 79-3533 Grades 4-up ‘
author, a veterinarian, also discusses diseases ISBN: 0-03-056321-8 $3.50
3 common to each type of pet and suggests pre- o 3
4 vention and treatments.” VV”..D ORf" HAN FR,ENDS =g
§ —School Library Journal by William J. Weber, D.V.M. .
: - “A series of short personal stories about deer,
: Photographs. raccoon, otter, seagulls, and other Wild Or-
',% Glossary, index. phan Friends. . . ." —School Lil?rary Journal :
3 , Photographs. ’
& L 78-14093 Grades 4-up LC: 79-3535 Grades 4-up <
3 ISBN: 0-03-022731-3 $7 95 ISBN: 0-03-056822-6 $3.50
- k: ) :k.
s ?
"'é:s—r'.,-. W"mmﬁ!&mmm'?mmm d_is »

™ l J
t H
Holt, (O A7
Rinehart o f

. & Winston 4,2
) April 1950 Sewnceand Chidren 383 MADISON AVE., NEW YORK, NY 10017
]:lt - o . - 190 N
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Helpthekids "

goodoutof TV

R

.-

o<

.
S T TS g .
-

Children can’t aitb&;}’s make sense of what théy see on tél'é;)f_sion,'
50 il’s up to their parents to separate the real from the unreal. First step:

4

2= Tune in to the kinds of shows they are watching.. " -: PN

b -y

CHANCES ARE your child will be a regular TV viewer byage
4. Most children watch three to four hours a day. The evi-
" dence accumulating from studies spanning an entire gen-
eration shows that what kids watch does affect how they
behave. . ~ .
Not that you're defenseless against TV's pervasive on-
slaught. Growing numbers of parents can and do inter-
vene—70% say they have strict rules about TV for their 7-
to 12-year-olds, 59% for their children 6 :nd under, ac-
cording to a recent ;‘urvcy. But research also indicates
" that parents tend to overestimate the amount of control
they actually exert over their children’s viewing habits.
Even when rules fail, you have another weapon left,
simple but effective. It is speaking out, letting your chil-
dren know when you disapprove of the valnes and ac-
tions they're viewing. T S

e e

- S0 what's the problem? .. . .
The problem~-also identified and confirmed by research
findings—is this: Young children have trouble making
sense oftelevision. They confuse fantasy and reality. They

may think TV dramas are pictures of real events until
sometime between firstand third grade. Up to second or
third grade they may have trouble following a plot line
because they focus on nonessential information. It's hard
for elementary school children to understand motiva-
tions of TV characters. SN S

Children may be confused about commercials, too. Bz-
tween kindergarten and third grade, kids grasp the idea
that commercials ate trying to sell something, but they
may not associate this motive with specific claims until,
later. ‘ - S o

TV commercials aimed directly at children have come
in for criticism. One special problem is that most food
advertised to children is heavily sugared. The Federal
Trade Commission has been weighing children’s adver-
tising since 1977. New legislation says that the FTC may
no longer consider whether such commercials are
unfair, only whether they're decepti' . -

A still greater cause of parental alarm is that the TV
characters who absorb youngsters' attention are so fre-
quently violent pedple. Though there is no clear cause-

197
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and-effect relationship between a violent crime on TV
and its imitation in real life, violent portrayals seem to
be more influential than positive ones. Dr. George Com-
stock, senior author of Television and Human Bebavior
(Columbia University, Press, 1978), has supgested that

“TV violence encourages or stimulates aggressive be-’

havior in children and adolescents.” The more time

spent watching violence on TV, the greater the tendency

to aggression. o )
Inapreschooler aggression may mean too much push-

ing or shoving. In a teen-ager it may be fighting, vandaliz- -
ing a telephone booth or setting shopping bags on fire. -
"Dr. Comstock believes that violence on TV stimulates
aggression when it is presented as the ordinary, effective .

way to solve problems, when the perpetrator is like the

viewer, or when the victim is like someone in the..
viewer's life. Violence that is dramatized in a realistic way .
is most likely to encourage aggression, but even violent °

cartoons may stimulate aggression in preschoolers.

hat does research show about TV's influence~on
lear . :

ing?

> Heavy TV viewing by preschoolers :ncreases restlcss- )
ness, decreases concentration and imaginative play, and -

hinders vocabulary development, according to Dr.
JeromeL. Singer and Dr. Dorothy G. Singer of Yaie.

P Kids who watch a lot of TV score lower on achieve-
ment tests. But the Jow scorers also tend to have lower
IQs, so researchers can't prove cause and effect.

» High-I Q kids who watch a lot of TV score lower on

reading comprehension than kids with similar IQs who

v

) “Thank you
Jor inviting 1:s

into your bome . . "

y -
Yt

W R
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* You can make a difference

v - 179
watch less TV. That was the finding of Dr. Michael Morgan
and Dr. Larty Gross of the University of Pennsylvania
when they stidied a group-of sixth to tenth graders. On
the other hand, low-1Q girls seemed to be helped by TV

- watching. .

» Childrenages 6 to 10 understood a story as well when
they saw it on TV as they did when it was read to them
from a picture k, reports Dr. Laurene Meringoff of
Harvard. But the children learned in different ways. Book

- children learned by recalling the text and integrating

-, their personal experiences. TV children drew on their

" memory of actions,) facial expressions and spatial rela. |
tionships. The study\suggests that kids benefit from ex-’

posure to both good TV and good books, since each
medium elicits a diffefent kind of thinking and learning.
- Still another worry i§ that TV can give children a dis-
torted picture of men and women, minorities, and occu-
pational groups—how they live, how they behave, even
how many of them there dre. Men outnumber women by
as much as three to one on children’s Saturday cartoons.
High-status occupations are! overrepresented on TV,.and
women in the working world.are underrepresented.

A chiid can be taught to be a iscriminating TV viewer,
and some schools are giving thi\ a try. Using new texts,

.workbooks and videotapes, kids fearn to spot the differ-

ence between real and pretend. They find out how spe-
cial effects give the illusion of superhuman feats, and
how special lighting on a pizza mak :s it look moist and
chewy. Older children study the business side of TV, ana-
lyze TV dramas, and learn how televisiign persuades and
how they can argue back. Students learn to question why
they like TV and how they use it. \\

You don't have to wait for your child's school to teach
what educators call critical viewing skills. The first step in
doing something about TV in your home is to help your
children becoine selective, so that they become viewers
of particular programs and not just of whatever is on. Get
an idea of the shows they’re watching now. Then sit
down with them to go cver the TV listings and choose a
limited number of programs. Kids may think of TV as a

friend, so don't be ton heavy-handed. Try to select pro--

grams that will provide positive examples. Write the pro-
grams down and keep the list near the set.

It's hard to say exactly how much TV is too much. As 2
general guideline, ask yourseif whether television s
crowding out important growing-up activities: reading
and being read to, homework, chores, playing alone or
with others, doing things with the family, sleeping.

You may want to draw the line at an hour a day for pre-
schoolers, who may become emotionally exhausted from
too much TV stimulation. When ;ou cut TVtime, brz ready
to suggest other activities, -

Watch TV with your children from time to time, and
talk about what you see. Preschoolers learn more and
understand better when you're there to explain. Both
preschooiers and somewhat older kids will ake you seri-

Changing Times
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A leading national group
working to improve children’s
TV programming, Action for
Children’s Television, empha-
sizes that one of the best
moves parents can make is to
select the TV programs their
children view. “Choose the
number of programs your
child can watch,” ACT advises,
*“and choose tO turn the set off
when the program is over.”

The basic selection tools are
the program guides and daily
newspaper listings. Watch for
the series and specials particu-
larly designed for young
viewers.

To get critioues of the suit-
ability and quality of prime-
time programs, send 35 cents
to the National F¢A, 700 N.
‘Rush St., Chicago, 11}. 60611,
and ask for the current ¥V Pro-

| [ d

|

gram Review Guide. This guide
uses monitoribg by PTA mem-
bers to identify the best and
worst shows on the air as well
as those with the most violence
and other offensive content.
Three of the bestknown
children’s programs—Sesame
Street, Electric Company and
3-2-1 Contact—offer follow-
up materials intended to help
young viewers learn more
from the entertainment. For
these, write to Children’s Tele-
vision Workshop, One Lincoln
Plaza, New York, N.Y. 10023.
, Script highlights for Sesame

Street are $2 a season. Teach- .

ers’ guides for the other two

N shows, with program sum-

maries and activity suggestions
you can use for after-viewing
talks at home, are free.

The National Council for
Children and Television, Suite
215, 20 Nassau St., Princeton,
NJ. 08540, puhlishes a list of
TV-based educational mute-
rials suitable for home or
school uséy Send $1. Your
library may have the council’s
quarterly journal, Television
and Childrer.

Other helpful publications:

- Sources of help for parents

o A free government leaflet,
A Family Guide to Television
(Dept. 515H, Children and
Television, Consumer Infor-
mation Ctr., Pueblo, Colo.
81009).

¢ A newsletter called Televi-
sion: A Family Focus, with
how-to articles for parents of
elementary school children on
such topics as helping kids dis-
tinguish TV make-believe from
real life and how to cope with
commercials. Write to South-
west Fducational Develop-
ment Lab, 211 E. Seventh St,
Austin_ Tex. 78701 ($4.97 for
12 issues).

ACT (46 Austin St., Newton-
sille, Mass. 02160) provides
materials helpful. 1o people
working for better local broad-
casting; membership is $15 2
year.

The National PTA TV Action
Center, which organizes pro-
gram monitoring by parents, | -
has a toll-free information hot
line: 800 323-5177; In 1llinois
800 942-4266. Membership is
$25. : -

Check your library for these
helpful books:

o The ACT Guide to Children's
Television, by Ewvelyn Kaye
(Beacon Press, Keystone In-
dustrial Pack, Scranton, Pa.
18512; $10.95 hardcover, $5.95
paperback). Rev. ed.

* leurn ai Home the Sesame
Street Way, by Sara B. Stein

-(Simon & Schuster, 1230 Ave-

nue of the Americas, New
York, NY. 10020; $:3.95).

* New Season: The Positive
Uses of Commercial Television
With Children, by Rosemary
Lee Potter (Charles E. Merri
Publishing Co., 1300 Alum
Creek Dr., Columhus, Ohio
43216; $7.95 paperback).

s Television Awareness Train-
ing—The Viewer's Guide, ed.
by Ben Logan & Kate Moody
(Media Action Research Cen-
ter, 475 Riverside Dr., New
York,N.Y. 10115; $15.95 paper-
back). :

ously when you approve or disapprove of televised be-
havior. You can even make an impression on teen-agers;

, your, criticism of television violence can reduce its influ
€nce, .

If you're really worried about what TV is doing to yov.r
children, your first impulse may be to get rid of the set.
Odds arg it wouldn't work. Television is all around us, in
98% Of American homes. Throwing it out doesn’t teach
your child to deal intelligently with the medium. Ifa child
doesn’t simply watch somewhere else, he'll be left out
when other kids rehash the latest episode of a show. He'll
miss out on TV viewing assigned for homework. And
some te.evision entertainment can be good for kids, a
category not necessarily restricted to Sesame Strect and
other public TV shows. Commercial TV has been used
constructively in vagious projects to motivate childrento
learn academic skills, as when scripts are used as reading
texts.

Children may also be influenced by the good behavior
of characters who are generous and cooperative and who
demonstrate an ability to solve their problems by a
method other than violence.

Kids often spend more time watching adult programs

Q
ER|CArgrst 1980

IToxt Provided by ERI

than children’s programs, partly because of the scarcity of
programs designed for children’s special needs. The Fed-
eral Commur ications Commission’s task force on chil-
dren’s TV says there has been little or no progress on this
since 1974, vshen the FCC put the industry on notice to
air more chiidren’s programs and to schedule them dut-
ing the week as well as on weekends. The FCC staff has
recommended requiring five hours a week of educa-
t:onal programming for preschoolers and two and a half -
hours for schoolchildren, all to be aired between 8 AM.
and 8 P.M on weekdays. But up till now, the commission
has been reluctant to mandate minimums. L

All the same, quality may have improved even if quan-
tity hasn":. The National PTA, which has becn monitoring
TV for vinlence and for educational and social value since
1977, was “cautiously optimistic” when it released its
latest re views. For the first time overall quality ratings
were u.

But no matter how good television gets, children need
to learn how to use it and not be used by it. When you
teach vour children that lesson, you get a honus—an in-
ducernent to look at your own TV habits and change what
ycu clon't like. O
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DISSEMINATION OF INFORMATION ABGUT- CRITICAL
TV VIEWING SKILLS PROJECT AND MATERIALS

Instructor

Publication Date Artic]e/Feature/Co]umn Circulation
American Educator (AFT) Fall 1979 "Teaching the Basics of TV Viewing" 525,000
Austin American Statesman Jan. 18, 1979  Children Taught to Watch TV 125,000
Mar. 23, 1980
Camp Fire Leadership Sept/Nov, 1979 "Television as a Camp Fire Resource" 68,000
“Changing Times Aug. 1980 "Help the Kids Get Something Good Out 1,421,893
Of TV
CSI Newsletter (Council for June 1980
Educational Development and
Research CEDar)
The Daily Report June 22, 1980 By Marge Gross 32,043
(Ontario, California) ’
Daisy (Girl §couts) May 1986 "Suzie Makes the Menu" 270,000
Denton Record Chronicle Jan. 4, 1980 16,501
Emmy (Academy of Television Spring 1980 Reading, Writing, and Television
Arts and Sciences)
Girl Scout Leader 544,929
. /""/
GSUSA News (Girl Scouts) April 1980 "Couperation with U.S, Department—" .
of Education" o f
How to do It (Boys' Clubs) July 1980 1,5C0
Nov. 1980

18l
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DISSEMINATION OF INFORMATION ABOUT CRITICAL
TV VIEWING SKILLS PROJECT AND MATERIALS

Education, Division of
Specialists in Nutrition
Education of Children)

2J2

{continued)-

Publication Date Article/Feature/Column Cir&u]ation
Keynote (Boys' Club) June 1980 Cues & Reviews ) 3,000
Ladies Home Journal Marcin 1979 How to Fight Bad TV 6,001,578
McCalls August 1979 TV Critics in the Classroom 6,503,187
Media & Methods Oct. 1979 Critical Viewing SKills 48,000
NCCT Forum Summer 1980
New Jersey S-L May 30, 1979
New York Times Jan. 2, 1979 ° Course Will Teach Better Use of TV 841,890

Oct. 1, 1979 School Weekly

Apr. 22,1980
RRS Minilist (pamphlet) May 30,1980
Resources for Television in ’
Education by Research and
Development Exchange Ohio
State University

) Apr11 1980 )

Science & Children Sept. 1980 Ad-vailables
The Single Parent (Parents Sept. 1980 171,000
Without Partners) .
Social Education May 1980 © 18,108
Spring Newsletter
(Society of Nutrition R




DISSEMINATION OF INFORMATION ABOUT CRITICAL
TV VIEWING SKILLS PROJECT AND MATERIALS

(continued)
Publication Date Article/Feature/Column 2 Circulation
Sunday Woman (Hearst Mar. 2 1980 Taking Control of Your TV 500,000
Supplement)
[ o
Teacher April 1979 TV Talk 250,000
March 1980
- . . Teachers Guides to Television Spring 1979 Can Television Help a Parent to Share the
Inner Life of a Child? .
Texas PTA Communicator Dec/Jan. 1979 Grant Will Help Children Learn to Watch TV 20.000

TV Guide - *

Weekly Reader Newshunt

»

oo
’

June 9-15 1979

April 18 1979

Critically

Now It's the Three R's Plus Archie and Edith 19,547,763
--Teaching Kids to Watch TV

Children Learn to Chose TV Shows and Teacher's 125,000
Edition of Newshunt

MRS R
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JoAnn Starr

ost résponsible parents and
/ B particularly PWP members
share similar concerns about
their children——that they grow in an
atmosphere of love, that they main-
tain good health, and that they are
happy. Most parents want their child-
ren to grow up to be responsible,
healthy, mature adults. These con-
cerns, dreams, and wishes for child-
ren don’t change just because the
_status of a marriage changes. Whe-
ther a spouse dizs or a marriage
ends in divorce, the responsibility of
the parent continues, as does the in-
terest in a child’s welfare. In this
respect a single parent Is no different
from two parents together. The de-
sires, goals, and conceris for one’s
offspring lie inherent.

However, single parents may fee!l
different. They may feel that their
children are suffering bcause of a
life style which is not that of the
mainstream, “traditional” two-parent
American family. Perhaps schools,
churches, and youth organizations
unwittingly add to this feeling of dis-
placement through organizational
structures that rely on the involve-
ment of two parents or fathers in
particular or mothers only. Despite
these perceived differences, whether
living with one parent or two, all
American childran have one common
experience—one common influence
~—in their lives that unites them in
their sameness. That common bond
is TELEVISION. Seemingly every
child has a televison set at horme or
has access to one. Certainly, every

playground is filled with talk about. .

TV programs and favorite charac-
ters. '

elevision has been criticized
Tand applauded. 1ts effects on

children have been studied for
the entire thirty years of its exist-
ence, and special programs have
been designed to teach children.
Opinions about the impact of tele-
vision on the lives of Anerican chil-
dren are as diverse as the children
themselves—and yet, the situation
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TELEVISION—
Ally or Enemy?

remains. Children WILL watch tele-
vision.

Today's children grow up with a
TV set, or multiple sets, in their
homes—and with the control button
most often in the ON position. They
do not question television or its exist-
ence. It is a part of their lives in the
same way that the kitchen table or

18

their own bunk beds are a pari of
their lives. But the television set is
unique in that it exerts a pervasive
yet subtle influence on the lives of all
who come within range of its flicker-
ing light patterns.

Television competes with the class-
room for the miinds of children, and
it competes with parents, religious

.
<
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and youth leaders for the beliefs and
values of children, Possibly television
has become the primary educational
system and socializer in America.

. Children learn from television—
and not all of what they learn is con-
sistent with the goals and aims of
their parents for them. Where do
children get their ideas of the world
of work? What do they leam about
adult relationships—love, courtship,
marriage — when they watch tele-
vision? Where do they learn social
values and consumer practices? Is it
from the television set or from the
parent? Which has the greater in-
fluence—the school, the church, the
TV, or the parent? Children will
learn som:thing from the television
programs they watch, What your
children learn and how they use the
knowledge is up to youl,

Some critics of television have
called the medium the great “elec-
tronic babysitter.”” Single parents
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who have total responsibility for
financial support, home mainten-
ance, child rearing and nurturing may
have fallen into this practice with-
out thinking about it. A parent who
is overworked, overwrought, and in
need of some solitude might very
well encourage the children to watch
TV,

Is it possble, in these situations,
that the television set may be taking
the place of the absent parents?
Think about it. How do you use
television? Is it turned on the minute
you come home, becoming a con-
stant hum in the background? Are
programs chosen thoughtfully for
their entertainment or educational
value? Do you watch with your child-
ren and discuss the progam after-
ward—or do you shoo them off to
the set while you do something else?

The television set can become an
ally to a single parent. And using it
as an occasional “babysitter” is rea-

RIC
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TV BINGO

Rules: TV BINGO can be played alone or
with a friend, while watching TV, Use but-
tons, pennies, or dried beans for tokens,
Place a token in the “free” space. When
you see what is in a square on the TV,
place a token in that square. When you fill
enough spaces to make a straight line—up,
down, across, or diagonal—you win TV
BINGO!

sonable, too—as long as you choose
the programming to suit your child-
ren’s needs. Try to be as careful as
you would be selecting a real baby-
sitter. TV can help with some speci-
fic prablems of the single parent.

The trauma of death or divorce
has probably occurrzd in your fam-
ily. Perhaps the children do not un-
derstand exactly what happened.
Children see before them, via the
magic of television, almost the entire
range of human experience and emo-
tion. They get messages from the
television stories, yet may fail to un-
derstand because most of television
programming is written from an adult
viewpoint,

increase the child’s understand-

ing of both the television pro-
gram and your own values or view-
point. For example, while watching
an adventure show or mystery, you
could explain briefly, “Yes, 1 felt
just like that when your father and
I got our divorce, but 1 certainly
wouldn’t behe-e like that. He is still
your father and loves you very much.
What that woman did Is very wrong.”
With these few sentences you have
acknowledged your own emotions,
vet reassured your children that
these bad things will not happen in
your family. In addition, you have
given a statement of your own
values. Research has shown that
these simple interactions with young
children while watching television en-
hance their understanding and in-
crease the influence of the parent
or other adult over that of the tele-
vision.

Simple mediation techniques will

210




Use televisior as a ‘“‘springboard”
to approach difficult subjects with
your children. A discussian of the
needs of adults for companionship
could follow many of today’s dramas
on televisions. A parent cculd ac-
knowledge his need to go out with
other adults for a social occasion
like a TV character did, but assure
his children as to the time he will
return. Fathers might find it easier to
talk about teenage pregnancy with
their daughters after a sensitive por-

_trayal on television. Stealing, cheat-
" ing, or rumning away from home

might be other nroblem areas which
could be dealt with naturally after
watching a TV program showing
some of these things. It's important
to watch with your children so that
you can take advantage of the sub-
jects when they come up.

While television contributes to the
sameness of a common bond be-
tween all American children and
enhances their acceptance of one
another as fellow viewers, it also pre-
sents misinformation, steresotypes,
and distortions that lead children to
mistrust and misunderstand people
different from themselves. Children
living in single parent homes may
feel some of this prejudice because
of the ways the family is most often
portrayed on television. If chiidren
do not see a reflection of themselves
on TV occasionally, they may think
they arée different or bad or not ac-
ceptable.

rogramming in the late 70s has
Pcertainly become more realis-

tic as far as portraying var-
lous kinds of --families: - The 50s
and 60s were characterized by
shows in which families all consist-
ed of a working father, a homemak-
er mother, two freshly scrubbed,
bright children living in a well-kept
suburban home. Today children see
a diverse group of families parade
across the TV screen. There are the
stili traditional two-parent families
with father providing the income and
mother staying home with the chil-
dren (The Waltons, Happy Days,
Little House on the Prairie, The
Brady Bunch}, but there are now any

number of shows portraying single
parent homes where one adult copes
with all the problems of bringing
home the bacon, ccoking it, serving
it, cleaning up afterwards, and help-
ing with homework (One Day at a
Time, Hello Larry, Alice). Then there
are programs which show non-tra-
ditional families—agroups of people
living together who care about each
other and share responsibilities (La-
verne and Shirley, Three’s Company,
M*A*S*H).

Use the rich variety of television
families to talk with your own chil-
dren about families and what it
means to be a family. Help the child
see that each family is unique or
special in" some way. Some families
have a specific and proud ethnic
heritage, some consist of only one
parent and one child, while others
may have a grandmother or aunt in
the household. They are all families.

There are some differences be-
tween TV families and real ones,
however. Compare the way some
TV families handle their problems
with the way ycu take care of the
same situations in your families. Do
you always get everything settled
within thirty minutes? Probably not.
Some TV families scem to solve
everything with violence. Other pro-
grams do an admirable iob of por-
traying families who discuss their
problems, find alternative solutions,
then respond reasonably,

And there is another kind of dis-
tortion in the way TV families are
presented. Some families never seem
to have any conflict. The children do
not argue with eac’r other or their
parent,.nor do they fuss when assign-

“ed. chores or told to go to bed™Is

this realistic? Talk about these dif-
ferences with your child. Help your
child feel secure and special.

esearch has Indicated that
Ryoung children get most of

their occupational information
from television. But are they get-
ting the right picture? Is your own
job presented in a television snow?
How does your child know what you
do to earn a living? Television work-

ers can be another starting point for
rich conversation and information.
Are yuu a single working mother?
Most working women are—in fact 82
percent of all divorced and separ-
ated women with children are 'em-
ployed. These statistics are not re-
flected in television programming,
.however., Most TV characters who
are shown in a job situation are
white males—and only six out of ten
characters portrayed on TV even
have identifiable jobs. Of these, one
out of four is shown in the field of
crime prevention or life protection.
There is an overabundance of detec-
tives, police, fire fighters, and law-
yers on TV comparer® to the number
of necple act:ally employed in these
professions. Help your children to
look at the world right side up. By
discussing occupations and taking
your children on a few field trips you
can give them a better look at the
“real world,” and the time you spend
may prove valuable in more ways
than one.

Many of these activities associated
with the positive use of television
have been developed by the staff at
Southwest Educational Development
Laboratory in Austin, Texas. SEDL,
under contract with the U.S. Office
of Education, has developed mater-
jals to teach children critical TV
viewing skills.

In order to teach a child of this
age, the parent, the teacher, and the
youtn leader must be aware of the
techniques required to instill reason-
ing and critical thinking in the child.
Special materials for families, which
are also appropriate for single par-
ent families, are published in a news-

letter called Television: & Family - - ..

Focus. One issue could provide the
core for a PWP meeting, or a Chap-
ter could order copies of the news-
letter for distribution to its members.

Other materials published by
SEDL include delightful children’s
books and a game that can be play-
ed while watching televisian. The
“Frog Log” will help children plan
their TV viewing. If you want TV to
be your ally, use it wisely, and use
it to meet the special needs and
goals of your family. O
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keeping up _

While the strire continues, the Democrat and .
Chronicle will publish a daily column of sugges-
tions from varied sources on how students might
improve basic learning skills.

As the first teachers’ strike in Rochester enters
its eighth day, parents may be asking “What can
Johnny do?” instead of “Why can't Johnny
read?”

Mary Burkha.dt, the City School District's
reading director, says reading is one of the most
important activities for children to continue while
away from the classroom.

Parents can play an important role in helping
their chiidren learn reading skills, while the strike
continues and on through the school year, she
said. .

* For parents of primary students, reading abili-
ties can be nurtured through activities involving

« such simple materials as a phone book, a cup, a
spoon and other common household objeets.

Some activities require more time than others.
But Ms. Burkhardt suggested activities, many of
them simple verbal response exercises, that can
be done while doing housework or driving in the
, car.

Some suggestions;

- For elementary students:
® Open the telephone book, and ask your child
s to circle all the capital ‘A’s he sees on a page.
. Mauke it & contest. Go through what he or she has
- done, and see if you can spot any uncircled letterp. R

ading skills -

-
Continue through the alphabet.
¢ Word association games help develop think-
ing skills. Say a word (“cat”) and ask your child to
respond (“mouse”). Ask for word opposites (“soft”
and “hard"). Ask your child to make analogies
‘(‘t‘}l;ligh)t” and “day” is analogous to “fat” and
1} in" . , * .
® Action L'equences help reinforce & child's
memory. Pick up objects, one at a time, put them
down, and ask your child to repeat what you've
"just done. *. “
¢ Ask youy child to make comparisons between
objects. Fortoxample, what is an orange similar
to? How is it different from other roung objects,
such as a globe, or a baseball? How are a fork and
a knife different? Pick several objects, such as a
pencil, piced of paper, a pen and a plate. Ask
which object
why. ot
For jgniog high students: : it .
® After yolir child has read a book, suggest that
he draw a book jacket representing what he has
just read, an{d discuss the results.

a1
/

iy
For senior high students:

. Teenage‘is are interested in emotions and rela-
tionships. Ask your high school student to make a
collage from pictures in newspapers or magazines
symbolizing the main character in a book he or she
has just read, Parents can try to guess what the

. character is like by what they see in the college.
A
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shozt subjects

Turn TV .into -
active pastime

While the teachers’ strike continues, the
Democrat dnd Chronicle will run this daily .
[eature suggesting specific activities to keep,
kids busy. . - d

TV Bingo can turn television watching from
a passive to an active pastime.

The game can be played solo or in a
group, using buttons, pennies or dried beans
for tokens on the game board printed here or _
on boards the kids make themselves. When
players see on the television set what is in a
square, they place a token in that square.
Filling spaces in a straight line - up and down,
across or diagonally is required to win.

The game is one of several devised by learn-
ing and media researchers at the Southwest .
Educational Development Lab in Austin,
Texas. Given the fact that television has be. .
come a major element in the family environ-
ment, the research group looks for ways to put
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TV BINGO _

aayfuhanmunns

ercomes

- From Page 1C
In its publication, Tele-
vision: A Family Focus,
the group tries to help

parents use television .

constructively. They sug-

gest limiting the hours a

child can watch, monitor-

ing the contents of the

programs watched and

' openly discussing your
reaction with your chil-
dren to what you see on
television.

So, if things get hectic
with the kids out of
school, and they're watch-
ing more television, per-

-

—

1 T0 HELP YOUR

| CHILD brush up on basic
skilla at home, WXXI-
TV, Channel 21, has com-
piled a list of instructional
television programs it
broadcasts Monday’

v~ school year.

| through Friday during the

Basic skills programs .

for the primnary grades in-
- clude the reading pro-
Children's . -

grams:
Classics (Tuesday, 11:15¢
"a.m.) and Gather ‘Round
(Tuesday, 1 pm. and’
Thursday, 215 p.m).|
Basic mathematics pro- -

i Friday, 11 2.m.) and Math
| Patrol III (Tuesday, 11

am. and Friday, 1# )
Science prograr-- .
About  You (Monday,

10:15 a.m. and Wednes-
¢ day, 1:15 p.m.), About

| Animals {Tuesday, 10:30 -
am.) ard Primary Sci-. .

ence (Monday, " 11:15

am.).

Programs at the inter-
mediate level include
reuding programs: Best of

Cover I and II (Mouday, }

11:46 am.; Tuesday, 10
am. and L5 pm,;
wednesday, 11:30 a.m.;"

Hphgmr

T

10:15 am.) Read’ All
About It (Monday, 11
am. and Wednesday,
11:45 am. and 2 p.m.)
Wordsmith (Wednesday,
1045 a.m. and Friday,
L:15 p.m9. Intermediate
math is covered in Metric

clude the reading pro-
gram,  Short  Story,
(Friday, 11:30 a.m.) and
social studies programs;
By the People (Wednes-
day, 2:15 p.m.) and Advo-
cates in Brief (Thursday,
11:30 a.m.).

System (Thursday, 10:30 -

am.) and sci¢nce in 3:2-1
Contact (Monday
through Friday,- 12:30

. p-m.), Many Worlds of

Nature (Monday, 1 p.m.
and Friday, 10:30 a.m.)
and Search for Science
(Monday, 10:45 a.m. and
Wednesday, 1:45 p.m.)

haps you should try TV ams: Math  Patrol ! : r in-
Bingo. (Monday, 1030 a.0 and sThursday, 1 pm.; Friday, -~ Secondsty progiams in-
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uthwest Edtcational Development Laboratory
1 East 7th Street, Austin, Texas 78701

12/476-6361

REQUEST APPRCVED

October 8, 1979 No additicnal funds authorized

@L'mﬁa/z uljmt‘ af’m//’[f
(iontractinglcrénts Orrizer

Geraldine McCormick 7 . YO/
Contracting Officer . | ConZr0iZeny & iy "o
ASE and Media Contracts Section :

Grant and Procurement Management Division
" Office of Education
ROB #3, koom 5915
7th and D Streets, S.Y.
.. Washington, D.C. 20202

\‘\

ot

_Dear Ms. McCormick:

I am writing with regard to the copyright privileges and distribution of the-
materials developed under contract 300-78-9497. The product of several neetings
and conversations with Frank Withrow and William Hooten is that the interest

of the pudblic would be best served by placing the materials in the public

domain and encouraging organizations to make use of the materials.

"

- te have attempted to arrange for commercial publication of the materials. Ve
*  held publishers conferences on July 18 and August 1, 1979. A cotal of 76

‘ national publishers were sent written invitations to attend the conferences
and to submit a publishing proposal. Two publishers visited with our staff
and reviewed the materials. A third publisher respondad via telephone.

Ne publisher submitted a proposal to publish the materials. Because there
is not an established market for this kind of material, publishers have not
been able to justify the risks of publishing them.

However, ve believe that many parents and teachers would be sincerely interested
in the materials. fherefore, we have contacted approximately 20 national
education, parent, and youth-serving organizations. They have all been very
supportive of the development of the materials and all have been advising their
membership~ of our work and the forthcoming materials. Several organizations
have expressed a desire to make the materials available to their members

* and/or their leaders. For example, the 4-H organization with 8 million members -
has specifically asked how they could make the materials available to its
members. Many PTAs, as another example, with a membership of 6.5 million have
asked how they could make the materials available to their members. Ve have
refrained from making specific arrangements until the copyright and publication
issues were resolved. The organizations did respond most favorably, though,
to the possible idea of organizations being given two options: 1) purchasing .
camera-ready copy of the materials at cost and making their own printing
arrangements, or 2) purchasing final printed copies of the materials at cost.
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o Critical Television Viewing Skills Project
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The concensus seems to be that the best approach is to place the materials in
the public domajn, and to encourage organizations to make use of the materials.
This appears to be a viable alternative to the lack of interest from cemrercial
publishers. Furthermore, this alternative may reach more people in general,
and more of special populations such as poor urban families and poor rural
famiiies than a commercial publisher could.

If this plan meets with your approval, we would like to develop printing and
distribution arrangements with education, parent, and youth-serving organizations
with all speed. Vhile the staff time to develop and coordinate the printing -
and distribution of the materials is part of the scope of work for contract

300-78-0497, no contract funds will be s

pent on the printing and mailing of

materials for these organizations.
it is our belief that this approach

This nroject has proceeded very well and
will maximize the public benafit.

PN

-

Sincerely yours,

Clold R Co.. RJ)

Charles R. Corder-Bolz, Ph.D.
Director, Learning and Media

dws : °

Frank Yithrow
William Yooten
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PROBLEMS ENCOUNTERED

Severai problems have been encountered over the past two years. They
were: (1) the time schedule for developing and field testing materials
and making printing arrangements was not realistic, (2) USOE's decision
regarding field testing and forms clearance delayed that portion of the
contract for several months, (3) expectations for workshops were unrealistic,
(4) funding became inadequate for the second year, and (5) lack of coordi-

4

nation among the four contractors detracted from the overall program.

&

Time Schedule

The time schedule for developing and field testing materials was not

realistic. Approximately eight months (October, 1978 through May, 1979) were

allotted for these tasks. This proved to be a difficdff éansfraiht. .Uhderw'
normal circumstances, a curriculum development project devotes one or two
months to defining the objectives, deciding upon format, and looking at
existing materials. Meetings are held with experts and the potential users
of the materials. This is a time consuming but essential process. Once
done, the strategy and structure of the project are developed and the actual
writing begins. The writing task takes‘éix\months or more. Based upon the
pilot test results, materials aré further revised and developed over another
périod of from two to'six months. Then formal field testing usually requires
at least six months to complete. Thus, a sequence of tasks requiring two
years or more was forced into a schedule of eight months. Six months were
spent on development, three months on field testing, and three months on
final revisions and printing. In fact, field testing began before all the

materials were written in an attempt to meet the schedule.
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Indecision Regarding Field Testing

Much indecision and many changes in instructions regarding field testing
and forms clearance by USOE impeded progress. Field test materials sent to
voluntear teachers were not mailed until late April, leaving relatively
little time for teachers to use the materials before the close of school.
Although teachers wrote that they liked the materials, almost all felt that
they had had insufficient time to use them. It probably would have been
more effective to have sent them in August, 1979 prior to the opening of
school, but that would have been a great departure from the original schedule.
Parent volunteers did'not get their materials until summer, 1979, a time when
many were vacationing. Response from field-test families, therefore, was
limited, too. Again, a later mailing would have been desirable.

Workshop Expectations

The expectations of the required twenty workshops were unrealistic. The
assumption that a substantial number of parents and teachers would pay their
own expenses solely to attend a regional workshop on critical TV viewing
skills proved to be incorrect. For:that reason SEDL decided to offer work-
shops in conjunction with annual meetings of organizations having membership
involved with youth. It also seemed unrealistic to believe that real train-
ing could occur within the limited time frame of a workshop. The most that
could be accomplished was creating an awareness of the problems and methods
of solving them and providing materials to assist in the task. It is also
doubted that many participants presented their own workshops or training upon
returning home, even though they were encouraged to do so and given materials
to help them. In addition, having no control over the schedﬁ]ing of con-
vention workshops, SEDL sometimes was given less desirable time slots which

reduced participation.

[o%s
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Financial Problems

Severe financial problems occurred in ‘the second year when the budget
was cut from the estimated cost of $206,000 to $179,000. This factor,
coupled with inflation and escalating air fares during 2 period when much

travel was necessary, seriously hampered progress. An effort was made to

present several workshops in close geogréphic proximity and to send only

one staff member. The National Workshop on Television and Youth, a special
workshop planned with the USOE project monitor, created further financial
burdens. For more detail regéfding these financial problems, the May and
June letters to Dr. Frank Withrow are included.

‘Lack of Coordination

A deficiency of the overall critical television viewing skills project
was the lack of coordination among the four.contractors. Only one meeting
of the four contractors was held. The project could have been more success-
ful if a method of coordination had been built into the project. Coordina-
tion of format and graphics would have provided a unified appearance. Further,
coordination of workshops and dissemination efforts would have made a more
l cost-effective program. At times, too, there seemed to be more competition

than cooperation among the several contractors.
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CONCLUSION

Materials

There is still a definite need for and‘i;terest in critical television
viewing by school districts, tzachers, and %arents. The materials developed
by SEDL have received very posftive;evaIuation from many souice%. The
stories seem to be a good approach to use with young children rather than
workbooks which are more suitable for intermediate and secondary grade
levels. The family materia]s{.too, have received much acclaim. Discussiﬁg

Plans with organizations and soliciting input into the development of the

materials was an effective way to gain organizational interest.

" Distribution
s The need to disseminate information about the project and the materials

continues despite rather comprehensive national coverage. The decision not

to copyright the materials has been widely praised. It is recommended that
such a policy be applied to other such projects. Aiding the copying of mate-
rials assists in their distribution. It is, however, nearly impossible to
determine the extent to which something is copied and disseminated. Forms to
be returned when something is copied and distributed can be included although
few users will takg time to complete and mail such a form. If copying is
desired, materials should be easily reproduc;able.

Although materials were made available by component parts, the packet
containing samples of all the materials was by far the most frequently
ordered. Stories and family materials were also offered on a subscription
basis. The objective was to avoid dvgryﬁg!ming the user with materials by
spaciﬁg out their delivery. There was not}enough time within the contract
to establish this means, however. SEDL has received 33 subscriptions for

the children's stories and 87 for Television: A Family Focus.
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Dissemination of information about the mater1als takes a long time.
Even though one year was provided in the contract, it really has not been
sufficient. A distribution operation beyond the two-year time period needs
to be provided, if possible. Orders are being received with great fre-
quency how especially from school districts. It appears that SEDL will be

filling orders long after the contract ends September 29.

In retrospect, it would have been advantageous if all the school dis-

tricts in the cities in which workshops were held had been called upon. SEDL
staff began to visit school distr%cts in those cities midway through the
second year and found such personal contacts effective.
Workshops

Theaeffectiveness of the workshops was more limited than anticipated.
Presenting them at national conventions or as part of a larger organizational
meeting was a good idea but oftentimes workshops were scheduled at times
when other activitigs were in progress. Assurances that other parts of the
meeting will not cohf]ict with the workshop should be obtained if possible.
If arrangements can be made to make the presentation to the entire assembled
group, greater impact can be achieved. That is not easy to arrange, however.
An Bttention-getting workshop summary re]atedlto the interests and concerns
of the organization's members is very useful in attracting attention and

gaining an audience.
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FINANCIAL REPORTS

Quarterly financial reports submitted by SEDL are contained in the

-

following pages.
)
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__quarter

(Dollers in theusends)
(See instructions belore preporotion)

CONTRACT FINANCIAL REPORT

1 For MomtixEnded . 2 No. of 3 Contract No.
Work Doys
12-31-78 65 300780497

Form Approved
Budget Bureou
No, 85R0035

Sheet " of

4 To: DHEW/Office of Education

Grant&Proc.Mgnc. Div/ASE/SC/SFA By.

5 From:

Southwest Ed. Dev. Laborators

6 Controct Value

7 Controct Type

$202,925.
00 Maryland Ave.,S.W. ROB #3, 211 East 7th Street ’ Cost Reimbursement
. [Room 5915 Austin, Texas 78701 8 Funded Controct Amout 9 Amounts Billed
Mashington, D.C. 20202 . § 202,925, I
10 Progrom/Scope of Work 11 "Signoture ond Title of Authorize 12 Preporotion Date 13 Poyments Received
Development of Critical T V ~Representotive . o

Viewing skills in students
(Elementary Level) Phase/!.

7y N
(v{/i’l%’%‘ w/

Dir.,” Fiscal & Technical Services

Jan.: 24, 1979

i5 Cost Incurred/Controct Eornings

16 Plonning Doto (For Agency use only)

14 Appropriotion (or Fund Citotion) ond/or
Reporting Cotegory /

1Cum. Actuol End | Actuol/. Cumulotive
of Prior ME¥®R | {Estimoted- __Actual/
7580270 Qtr. | Correntitontx /Eks.ﬁmotg'd_‘To
12 /3,; 76 3/51 7(72tr. Dote
] b ] ° b 3 d
e e i ._... SRR A S ; o Pt U PN - —— ]
Direct Labor Dollars 12,972, 38,875. 51,847,
Travel 1,166, 974, 2,140,
Other Direct Cost 6,232, 22,947, 29,179,
Indirect Coss. 4,534, 13,763. 18,2¢7.
. ..
17 TOTAL 24,904, 76,559, 101, 463. J

FORM HEW $13-4/69
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Room 5915
Washington

Grant&Proc.Mgnt, Div/ASE/SC/SFA B
400 Maryland Ave.,S.W. ROB #3,

» D.C. -20202

r.Southwest Ed. Dev. Laboratory
211 East 7th Street
Austin, Texas

78701

>

$202,925

Otr
= . 1 For Myagk Ended . 2 No.of |3 Controct No. Form A d
CONTRACT FINANCIAL REPORT Work Doys Budget Boreou
{Dollers in thousonds) ; No. 85R0035
(See instructions before preparotion) .~ 3/31/79 65 300780497 °
- ! Sheet of
4 To: DHEW/Office of Educatioen 5 From: 6 Controct Yolye 7 Controct Type

Cost Reimbursement

8 Funded Controct Amgunt

$202,025,

9 Amounty Billed
$70,600.00

10 Progrom/Sce
Developmen
viewing sk

pe of Work

t of Critical TV
ills in students

(Elementary Level) Phase I

11 Signoture end Title of Aulhorixed
Represenlohve

l\/(\/ / I '
\_fJ!'

Dir. Fiscal & Technical Services

fllwW/

12 Preporotion Dote

March 12, 1979

13 Poyments Received

$70,600.00

Travel

14 Appropriotion {or Fund Citotion) ond/or
Reporting Cotegory

Direct Labor Dollars

Other Direct Cost

Indirect Cost

15 Cost Incurred/Controct Eormnings

16 Plonning Doto (For Agency use only)

Cum. Actuo! End
of Prior MK
Qtr.

3[s/[79
‘o

$
34,149,
6,431,
15,966.
12,287,

Actuol/ Cumulotive
Estimoted Actycl/
Current 30Nt | Estimoted To
Qtr. DO'C

¢f3e) s
c
43,622, 77,771,
3,906. 10,337.
20,€76. 36,642,
15,156. 27,443,

17 TOTAL

68,833,

83,360.

152,193,
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1 For 46X Ended 2 No. of 3 Controct No. Form Approved
CONTRACT FINANCIAL REPORT Work Doys. | \ Budget Bureoy ‘
{Dollors in thousonds) . No. 85R0035 !
(See instryctions befare preperetion) 6/ 30/79 65 300780497 S:eet of

Room 5915

Washington, D.C.

4 To: DHEW/Office of Education
GrantdProc.ignt. Div/ASE/SC/SFA B
400 Maryland Ave., S.W. Rob#3,

20202

S From:

211 East 7th Street
Austin, Texas 78701

. Southwest Ed. Dev. Laborator

6 Controct Value

y % 202,925

7 Controct Type

Cost Reimbursemer:;

8 Funded Contract Amount

$ 202,925

~a

9 Amounts Billed
$85,600.00

T P ..
b X R A
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R
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10 Progrom/Scope of Work ll/ggnu!ure and Title of Authorized 12 Preporotica Dote 13 Poyments Received
Development of -Critical T V cpresentolue ) - g $85,600.00
viewing skills in students fzfﬁzzz¢§764?' ;25Q3275g7
(Elementary Lexgl) Phase I Dir. Fiscal & Technical Services | duly 23, 1979
14 Appropriotion (or Fbnd Ciiotion) ond/or |15 Cost Incurred/Controct Eornings 16 Plonning Doto (For Agency use only)
Reporting Cotegory Cum. Actuo! End Actuol/ Cumulotive
of Prior MEAK . Estimoted Actuol/
Qtr‘. Current w*u Estimoted To
Cbfzeivn afeof 51| Dot
o b c o c
e e e . R ...-..:_- s . o P . - m e sevieom] e . ——— ]
Uirect Labor Dollars 60,245 43,449 103,694
Travel 9,578 4,206 . 13,784
uther Direct Cost 43,392 5,462 48,854
Indirect Cost 23,325 *. | 13,268 36,593
17 TOTAL 136,540 66,385 202,925
FORM HEW $15-4/69 -
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in students (Elementary Level)
Phase 1

Director, Fiscal & Tech,

Sves.,

11/26/79

) 1 FordMok¥ Ended . 2 No. of 3 Controct No. Form Approved
CONTRACT FINANCIAL REPORT Quarter Work Doys Budget Bureou -
{Dollars in thousaonds) ° No. 85R0035
{See instructions befcre preperciion) 9/ 30/79 : 63 '300"78"0497 Sheet 1 of ]
4 To: Dept. HEW, Office of Educ. 5 From: . 6 Controct Volue 7 C:cnt(v:cc' gype
Grant/Proc. Mgmt. Div./ASE/SC/SFA| Southwest Educational Develop-$ 382,409 Reimbgisement
400 Maryland Ave./SW/ROB #3/Rm.59}5 ment Laboratory 8 Fonded Controct Amount 9 Amounts Billed
Washington, D. C. 20202 211 East Seventh Street
Austin, Texas 78701 $ 382,409 S 167,597
» [10 Progrom/Scape of Work Deve jopment 11 Signoture ond Title of Authorized 12 Preporation Dote 13 Poyments Received
of Critical TV Viewing Skills| - Representative ' s ;
167,597

4 Apprcp.ﬁcﬁo-’t (or Fund Citotion) ond/or |15 Cost Incurred/Controct Earnings 16 Plonning Dote (For Agency use only)
Reporting Cotegory Cum, Actuol End Actycl/ Cumulotive
of Prior YAXR Estimoted Actuol/
Quarter | Current ¥ | Estimoted To
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._.. . e e smrme C e g i T} [op— -——
Direct Labor Dollars 60,245 31,213 91,458
Travel 9,578 3,378 12,956
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Contract No.:
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Southwest Educational Development Laboratory !
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- | Austin, Texasi 78701 ;
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Departgnent of Health, Education, ;nd Welfare
Financial Report of Individual Project/Contract

| Project Task: Development of
Critical TV Viewing Skills
in Students (Elem. Level)

Contract No.:

300-78-0497

.
r

Date of Report;

4/10/80 -

Reporting Pericd

Note: Complete this Form in Accordance with
Accompanying Instructions.

Contiactor Name and Address:
Southwest Educational Development Laboratory
01/01/80 - 03/31/80 211 East Seventh Street
Austin, Texas

78701

N
-
|

o

Cumulative .
Percentage of Incurred Incurred Cumulative Estimated Estimgted Funded Variance
Exnpenditure Effort/Hours Cost at Cost - Cost to Date Cost to Cost at Contract (Over or
Category End of Current 0+ E) Comalete Completion Amount Under)
Prior Period ) {F+G) {1 -H)
Period, -
Funded . Actual
A B C D E F G H 1 J
DIRECT LABOR 118,363 .| 28,444 146,807 27,713 174,520 174,520
TRAVEL 16,848 6,867 23,715 1,545 25,260 25,260
OTHER DIRECT COST 92,126 10,015 102,141 11,529 113,670 113,670
INDIRECT COST 50,026 11,546 61,572 7,387 68,959 68,959
TOTAL 277,362 56,873 334,235 48,174 382,409 382,409
HEW-646 n
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'ba'hment of Health, Education, and Welfare
-inancial Report of Individual Project/Contract

Project Task:. Development of
Critical TV Viewing Skills
in_Students (Elem. Level)

Contiact No.: -

300-78-0497

. Date of Renort:

;Ju1y 17, 1980

jote: Complete this Form in Accordance with
: mpanying Instructions,

Reporting Period

4/1/80 through 6/30/80

Contractor Name and Address:
SOUTHWEST EDUCATIONAL DEVELOPMENT LABORATORY
211 East Seventh Street, Austin, Tx. 78701

I
Cumulative l
Percentage of Incurred Incurred ' Cumulative Estimated Estimated Eunded Vanance
Effort/Hours Cost at Cost- ! Costto Date Cost 1o Cost at Contract (Over or
End of Cuirent (D+E) Comolete Completion Amount Under)
Prior Petiod | ' {F+G) (- H)
Period | l
Funded Actual | ' i :
B c D E . F | G T H ] | J
RECT LABOR 146,807 20,562 167,369 7,151 174,520 | 174,520
. i
23,715 2,142 25,857 (597) 25,260 25,260
HER DIRECT COST 102,141 6,516 108,657 5,013 113,670 113,670
{DIRECT COST 61,572 6,672 68,244 5 68,959 63,959
334,235 35,892 370,127 12,282 382,409 i 382,409 i
!
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XI. MILESTONE SCHEDULES




o N
A Planned ' \
oy .
I Actwar . PHASE ONE MILESTONE SCHEDULE
: ACTIVITIES MONTH
" PHASE ONE: ??t?gia]s.?eve1opment \
' eld Testing P> v g O % & = o a
National Distribution 8 2 352 5525328 .
Plan Development
T : - N
- TASK 1. Develop curriculum materials , 4 \\\
"1.01 Establish Curriculum \\
anil urriculu A D . \

, Review Board ’ N
\

1.02 Determine areas of literature
to.be reviewed

1.03" Compile literature

RIS

1.04 Evaluate literature

: 1.05 Identify critical viewing
g skills .

>
N3 O

1,06 Determine developmental
lTimitations in criticai
r viewing skills of students
19 * ~
1.07 Develop general approach to
: teaching viewing skills

1.08 Evaluation by Review Board
of critical viewing skills

and general approach to )
teaching viewing skills A D




ACTIVITIES

.09

.10

1

.12

13

14

.15
.16
A7

.18

Develop specific intervention
techniques and teaching methods
for teachers

Develop specific intervention
techniques and teaching methods
for parents

Develop specific intervention
techniques for studente

Develop guidebooks and teaching
materials for teachers

Develop guidebooks for parents

Develop learning and practice
materials for students

Submit work progress reports
Produce PSAs (deleted)

Final review and revision by
Curriculum Review Board

Produce curriculum materials
for field test

>

2l




ACTIVITIES

Field test curriculum

2.01
2.G2
2.03
2.04

2.08

2.06
2.07
2.08

2.09

Develop pretest. and post-tests
for field test

Submit pretests and post-tests
for field test

Develop field test énd
evaluation design

Determine selection criteria
Evaluate demographic and
geographic data to determine
potential sample sites
Select field test sites
Develop site sampling design

Select site samples of teachers,
parents, and students

Identify existing educational,
parent, and yog;h organizations

2.10--Contact appropriate personnel

[].




ACTIVITIES MONTH

Mar
Apr
May
Jun
Jul
Aug
Sep

2.11 Develop interview and attitudinal
assessment procedures

and control groups

2,13 Negotiate material dissemination [:]

L0

&
"~ 2.12 Conduct assignment of treatment Efg
and testing arrangements ZCS

2.74 Collect pretest data

“ 2.15 Disseminate curriculum materials --_-ZCS [:]

2.16 Submit Work Progress ) ‘
- Report - Efﬂ
2.17 Collect post-test data [C} .
2.18 Conduct evaluation and de-briefing
interviews ZCS

2,19 Analyze formative evaluation data

2.20 Analyze impact evaluation data

2,21 Evaluate curriculum materials

ljj:l:l.j o

2.22 Modify curriculum materials

2.23 Submit up-date proposal for in
PHASE THO 2

> S>> >

Submit report of field test

IEE B B W )




ACTIVITIES ' MONTH
$3 85 %5883

Plan for printing and national
distribution of curriculum materials

3.01 Discuss printing plans with
Government Printing Office (deleted)

3.02 Deliver camera-ready copy to
Government Printing Office- (deleted)

3.03 Determine printing schedule (deleted)

3.04 Submit up-date proposal for Ezg
PHASE TWO

3.05 Determine recipients of
materials )

3.06 Contact education, parent, _
rganizazions. YU _
3.07 Negotiate dissemination plans
a 3.08 Determine distribution logistics

3.09 Determine distribdtion schedule




ACTIVITIES MONTH

"TASK 4. Develop worishop training materials *A

4.01 Determine workshop and trainirjg
literatures to be reviewed

4.02 Compile literature
4.03
4.04

Evaluate literature

Develop general approach to
training and dissemination

.4.05 Produce video phase of workshop

materials (deleted)

4.06 Develop training workshop . .
' modules to train educators ‘ : f—]
' and parents

Develop workshop training
modules for educators and

parents to use curriculum . [__
materials

Arrange pilot testing
4.09 Identify appropriate organizations __;_[:]

Contact appropriate organizations




~ ACTIVITIES - - MONTH
8225858853288

. Mar

4.11 Negotiate plans for pilot test

I aining matortats P ] AN
o . ¢
4.13 g:gect férmatwe evaluation _ZS
4,14 Submit draft of final report A
4,15 Re-gvg]uate anq modify workshop /\
training materials
4.16 Submit copies of curriculum \

materials and workshop materials

— 4,17 Submit final l'r'epor't . o m

oo
.
St




PHASE TWO MILESTONE SCHEDULE

Training of Teachers and,
Educators
rd

" ACTIVITIES MONTH
" PHASE THO: Printing and Distribution - )
Training of Parents and —_—
Parent Organizations § 2 .2 § 3 é § :«g’ § £ § 3

TASK 1.

1.04

1.05

Training of pareats, educators,
and youth-serving organizations
in critical viewing skills

-

1.01 Determine ootimum time
schedule for training workshops
1.02° Identify appropriate organi-

zations within each area

1.03 Contact appropriate organi-

zations

Negotiate plans for implement-
ing training workshops

Submit work progress report

CBFEE

1.06 Conduct training workshops
1.07 Evaluate training workshops °
1.08 Subriit work progress report




ACTIVITIES

MONTH

. Oct

Nov

Dec

Jan

_Feb

Mar

Apr

" May

Jun

Jul

Aug

' Sep

TASK 2." Printing and distribution of
PHASE ONE materials for national
distribution -

2.01

2.02

2.03

2.05

Confirm printing arrange-
ments with commercial
publisher (deleted)

Confirm distribution arrange-
ments with education, parent,
family, and youth organiza-
tions

Submit work progress recport
Coordinate distribution
arrangements with workshop
schedule

Submit final report

53
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FIRST QUARTER OF THE PROJECT:
October-Decentber, 1978

’

The project Development of Critical TV Viewing Skills in Elementary

'School Students progréssed on schedule. During the last quarter of i978,

the first quarter of thé projéct, (a) the Curriculum Review Board was
established, (b)*'ériticgl viewing skills were identified, (c) a workshop
composed of project staff and‘consulténts from the fields of eduéation,
teacheg training, chi]d\dgvelopment,,and family relations was conducted,
(d) the initial\hesigns Sf the student, parent,land teacher materials were
developed, and (e) the evaluation iﬁstruments were designéd. Further,

~ contacts were established with several educational organizations to invite
involvement and participation jn tﬁg Project.k The broject was positive?y

and enthusiastically greeted by parent, teacher and youth leaders.’

.‘

LY
[
.l

&~




. SECOND QUARTER OF THE PROJECT:
anuary-March, 1979

The project Development of Critical TV Viewing Skills.in Elementary

Schocl Students progressed for the most part on schedule. During the

first quarter of 1979, the second quarter of the project, (a) seven

national youth-serving organizations were visited and apprised of the pro-

Ject, (b) the Cumsiculum Review Board met on Jénuary 26-27, (c) a meeting

of the four contractors was held at USOE, (d) five national education

organizations were revisited and given a project update’, (e) "the Texas PTA
/

TV Project Committee met and reviewed our materials, (f) a cooperative

effort was established with Houston ISD, (g) pilot testing was conducted

in two Austin area schools, (h) presentations of materials were given to

three PTAs in Austin area schools, (i) field test sites were contacted,
- 3

(j) AASA extended an invitation to presengﬁthe project at the 2nd Annual

Summer Convention which focuses upon curriculum and instructional materials,

(k) Dr. Corder-Bolz met with secondary school project director, Donna

Lloyd-Kolkin in San Francisco, (1) & newsletter providing project informqtion

and updates was instituted and two issues were published, (m) a draft

chapter on critical television viewing skills was written for the Camp

Fire Blue Bird Leader's Resource Book, (n) - contact was made with us by

Dr. James Anderson who 'is developing TV curriculum materials for elementary
school students, and (o) CBS Morning News spent two days observing and
videotaping pilot testing in progress and interviewing project staff, chil-
dren and their parents, and teachers who were using the materials. Our

experienbes with the news team vere extremely positive and yielded favor-

able publicity for the project.




THIRD QUARTER OF THE PROJECT:
April-June, 1979
The primary empnases of the third quarter were final development and
_. printing of field test versiSﬁéfof materials and collaboration with edu-
cation and youth-serving organizations.

Development of Materials for Students, Teachers and Parents

Careful conéideration was given' to the development of materials for
elementary school students §qq their parents and teachers. Initially, it
.was determiﬁed that since changing long-enfrenched viewing habits would
require a lengthy time frame, it would be necéssary to enlist the help of
two Eajor teaching resources in the child's life, i.e., parents and teachers.
Furthermore, since teachers are already over-burdened with curriculum
demands, materials to help teachers were deveioped to integrate teaching
critical viewing skills with existiﬁg’curricu1uﬁ*goa]s such as social
studies or reading. Similarly, in the family materials, the needs and goals
of parents were also takgn into account. The family materials, then, were
designed to be easy to use and to se;ve family goé]s of sociatization,
educatjon, and-fami]y»fun. Generally, all matgria]s were designed to meet
teachers' agd parents' goéals so that both would want to use the materials.

~~  Two packets of materials were developed, one for classroom and one

for fami]y use. Some of the components, such as the Frog Log, the game

and the stories were included in both sets of materials. Others, such as
Teacher Cue Cards and the Teacher's Guide, and "Television: A Family Focus,"
were contained in the teacher packet and family packet, respectively.

Teacher packets were distributed to approximately 100 teachers throughout

the country in May for informal reaction.
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Children's Stories. Two series of children’'s stories were developed,

one_suitable for unaided reading by the child and one to be read to the
child by adults, to provide an effective format for transmitting critical
viewing skills in a unique, entertaining, and easily understandable man;er.
A'fairy tale, the See-More Frog series, written for adults tc read to
child:en, incorporates basic facts about t@e TV industry, advertising,

Vo ~production, and economics from a child's point of view. See-More is a
curious frog who explores ;bg_big city to see more about TV, what it 1s,
where it comes from, and how to get the most out of viewing. See-More makes
discoveries amid adventures and returns to the pond and a new friend, Tuner
Fish, who watches TV constantly but know nifhing about it. The three
stories, to be read sequentially, have:been printed in book fﬁrm: "See-
More Finds a Friend," "See-More Finds Qut the Facts," and "Tuner's Tune-In
Guide." 1In addition, two more stories, "Who Pays for TV?" and "See-More

- and Tuner Think as They Watch," were written in which the characters
increase their critical viewing_ski]]s. ,
The second series, the Suzie Stories, iacludes realistic stories about

Suzie, a suburban child with two working parents. The stories generally

involve Suzicé's asking guestions and parental clarification about what ig

seen on TV. 1In "Suzie's Broken TV," Suzie re-discovers tree-climbing,

bike riding, talking to her neighbors, and family activities when her TV is

in the shop for repairs. The other two storiés which were printed include

"Suzie Makes the Menu," showing wﬁat would happen if a child planned menus

from children's TV commercials, and "Famous Suzie," which teaches the con-

cepts of editing and the special nature of TV news as Suzie sees herself on
the TV news. More Suzie stories were completed and were used in "Television:

A Family Focus" and with materials sent to cooperating agencies. "Suzie's
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Salesman Makes a Sale, Part I and 1I," concern the psychological implica-
tions of édvertising and sales techniques; "Suzie's History Lésson" dis-
cusses cartoons as a medium and an educational resource; "Suzie Looks at
Jobs" shows Suzie the distortions of TV portrayal of occupations; and
"Rea]]x_Suiie" also discusses distortions of the medium. A1l Suzie stories
are designed as models of critical viewing for children and parental
intervention models for pavents.

Teacher's Materiais. For teacher use, activities and discussion ques-

“ions were developed for each curriculum area and printed on 5"x8" Teacher
Cue Cards in an easy-to-use format. T.ese lessons can be adapted for any
aée and degree of complexity, and teachers are encouraged to modify them

to meet their individual classroom need:. The Cue Cards iqc]ude many
activities. For example, children are asked to draw their favorite cartoon
charagters' faces to show different emoiions. Discussion questions include:
"How do we know when a character is hagpy or sad? How is his face drawn to
show feelings? Whét other signals show how a cartoon character shows
feelings?"

In addition, a "Teachers' Guide to Critical TV Viewing" was

developed. It includes an explanation of the Project and of critical Tv
viewing skills, why the teacher will find the materials helpful, how to
use the materia]s,‘and rationale and objective statements about each of
the materials. Suggested discussion questions for each story and a
resource. 1isting is also included.

Other Materials. The TV Frog Log was developed primarily for joint

use by parents and their children to help in planning TV watching.

Children are asked to plan their week's viewing in advance with the help

of their parents. With the newspaper TV listing, they are to decide what




to watch, what kind of show they have selected (comedy, drama, etc.),

and to total'their daily and weekly viewing time. The Frog Log is designed
to make chi]dren and their parents aware of both the quantity and qua]ity_
of the child's viewing. Fina]]y,'the TV Discovery Game, an enjoyable

board game, was designed to be p]éyed while watching TV. P]éygrs must

draw cards in turn and answer question§ on the cafds about the television’
program they are wafching, e.g., "Who is the main character?" Each right
answer advances a player one space, and the first player to reach the TV
Discovery Club wins. The questions concern critical viewing, increase }

awareness, and encourage the habit of evaluative viewing.

Parent Materials. Several issues of "Television: A Family Focus,"

were developed in tabloid newsletter format with articles, stories,racti-
vities, and word games such as Seek & Circle and TV-Bingo. Each issue -
focused on a different aspect of critical TV viewing such as selective
viewing, judicial use of time, and distortions of the medium. These were
printed for field testing. |

Collaboration with Parent, Teacher and Youth—sgrving Organizations

Contacts- continued to be developed with several national and state
parent, teacher, and youth-serving organizations. Their adv{ce in the curric-
ulum devg}opment and their assistance in disseminating infqrmation about the
projgct wasfsought.. It was hcped that thece organizations would assist the
pn§ject in approaching segments.of the population traditionally difficult
tb reach.

Texas PTA. The Texas PTA established a TV Advisory Committee fo advise
the Project on curriculum déve]opment. Furthermore, the Project was invited

to deliver a workshop on advising parents how to help children benefit more

from TV at the Texas PTA's 7th District Spring Conference on March 13, 1979,
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in San Saba, Texas. In addition, twokother workshops were scheduled dur-
ing July, 1979 at the Texas Summer Seminar and at the State Convention in
November, 1979 on teaching parents to help children view TV critically.

National PTA. The Project met with the National PTA to discuss ideas

and issues in teaching critical viewing skills to students. At the

National PTA Convention in June, informal discussions were held with various
staff and board members. Furthermore, the Project tentatively arranged to
provide a series of worksthg'on critical TV viewing for the National PTA's
1980 annual convention on June 15-18.

Camp Fire Girls, Inc. The Project met with Camp Fire representatives

to discuss how the Project and Camp Fire would work toward the goal of
encourqging girls to-be critical viewers of TV. A draft chapter on critiéa]
" TV viewing skills was éubmitted for the "Blue Bird Leader's Handbook," a

manual for leaders of th; yvounger children's branch of'Camp Fire. which was
then being revised. When completed, the handpook including the critical
viewing chapter would be distributed to Blue Bird leaders nationwide.. An
article for Camp Fire Lea@ership magazine on how leaders can teach critical
TV viewing skills was also supmitted and was published during Summer, 1979.

Girls Clubs. Girig_who are members of local Girls Clubs often
comg’from low-income families which traditionally are difficult to reach
through the ordinary curriculum distribution approaches. The national
office of Girls Clubs was asked to assist in designing and implementing thg
materials to increase the Project's ability to reach and assist girls from
Tow income families. .

Girls Clubs suggested that additional stories with characters of
different backgrounds and interest, be developed in the same style as

the Suzie stories. Taree Tony stories were written during the third
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quarter. These stories center around the television experiences of an

inner-city child who 1ives with his carpenter father. Similarly, three

Juana stories about an Hispanic family's TV experiences and two Sally

Greentrees (later changed to Jennifer Redbird) stories about an Indian

ghi]d‘s percep*ion of TV Indians were developed and scheduled for comple-

tion during summer, 1979.

In addition, Girls Cluvs, who are very interested in family concerns,

expressed an interest in using “Television: A Family Focus." One of the

partic‘pating clubs in Escondido, California, was visited in June.

YWCA. As with the Girls Clubs, the Young Women's Christian Associations
|

l

serve girls who are traditionally difficult to reach. Through discussion,

meetings, and correspondence with the National Board of the YWCA, the

Project arranged to provide staff training and family materials regarding

critical TV viewing.

YMCA. A preliminary meeting was held witQ’the Director of Family and

Camping of the National Boards of YMCAS and the editor of the Y Circulator

on June 11. Their reception and response to the project and materials was

very positive. The possibility of our conducting workshops for staff and

leaders was explored.

Children's Advertising Unit of the Council of Better Business Bureaus.

The division of the Council of Better Business Bureaus whose concern is

advertising aimed at children expressed great interest in reviewing our

materials and at their suggestion, materials dealing with commercials were

sent to four advertiser organizations. The group has been very supportive

of the project.

National Federation of Settlements and Neighborhood Centers. Settlement

House representatives expressed a desire to use the Tony series and the

family materials, "Television: A Family Focus."
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4H Clubs. It was thought that 4H Clubs could greatly assist the
Project through their relationship with the rural population. The Project
arranged to develop five articles about critical TV viewing skills for the

National 4H News magazine.

In addition, since 4H expressed interest in'staff development, the
Project arranged to provide étaff training materials to teach 4H staff how
.Eo teach critical TV viewing.skills to their members.

Girl Scouts. Girl Scouts of the USA has a large nationwide membership
and offers access to a crucial segment of the Project's target group.
Through meetings and correspondence, the Project arranged to write articies,

each focusing on a different facet of critical TV viewing skills, for publi-

cation in issues of Girl Scout Leader magazine. As with other organizations,

Girl Scouts requested leadership training./;Leadership training materiais
were p]annéd and expected to provided during-Phase Two. ‘

A unique opportunity was available to the Project to plan requirements |
for the Girl Scout literature badge, which was then being revised. Scouts
who aspire to earn the literature badge would thus be encouraged to learn

critical TV viewing skills.

Boys' Clubs of America. Boys! Clubs offered an opportunity to reach

inner-city bovs. The Project agreed to write a érj;ica! TV viewing skiils
article for Keynote magazine, pubiished quarterly for executive directorg,
unit directors, and presidenté of Boys' Clubs. Secondly, an ;rticle on how
to watch TV critically was written for How to-Do It magazine, which is dis-
tributed to Boys' Club leaders and members.

4

National School Boards Association. The NSBA represents schnol boards

nationwide. At the Project's recommendation, the NSBA organized a Task

Force entitled, "What Should Children be Taught About Critica® TV Viewing."
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The Project acted as consultant and advisor to the Task Force, which was
jnitjated this quarter and met September 10-11, during tne fourth quarter.

American Association of School Administrators. The AASA invited the

Project to bresent a workshop for' their convention on July 1, 1979. Since
the audience wod]d.consist of school administrators and curriculum super-
visors, this.represented a key curriculum distribution agent to the Project.
A11 of the above organizations were given the core curriculum materials
including: the.Suzie and See-More stories, TV Frog Log, Teacher Cue Cards,
TV Discovery Game, and Teacher's Guide to Critical TV V{ewing. Their
informal responses‘to these materials at this point were extremely positive.-

Workshop Materials

Work was‘beéun on the development oé workshop materials specifically
for these organizations to teach teacher and parent leaders about critica;
television viewing skiils and to train them to each these skills to others.

Initial planning Yor a spécial workshop to begin the workshop series
in October, 1979 was comp]gted. Originally entitled; "The Needs of Youth in

the Television Age," 5t was planned to include presentations and discussions

RSN [P [P

‘By leaders from educatibn, parent, public interest and youth-serving orga-

nizations, television broadcasters, researchers, and TV viewing curriculum

4
developers.

Publishers' Conference

Planning was completed fo} two publishers' conferences to be held
July 18 and August 1, 1979. A Request for Proposals for printing, promoting
and distributing the materials was sent to apprbximate]y 100 natinal

publishers. A list of these publishers is presented’in Appendix E.
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FOURTH QUARTER OF THE PROJECT
July-September, 1979

During the third quarter of 1979, the fourth quarter of the project,
the following was accomplished: (a) two workshop presentations about the
materials and project were made, one to the American Asséciation of School
Administrator's Second Annual Curricu]um Conference in Denver on July 1,
and the other to the National School Boards Assogiation's Task Force on
Teaching Critical Te]evision_yiewing Skills to Children on September 11 in
Washington, D.C.; (b) the.Curriculum Review Board met in Austin to review
field test versioris of materials on July 26; (c) field test data were .
tabulated and analyzed; (d) publishers® confe}ences were held July 18 and
August 1; (e) planning continued for a special workshop on "Children in
the Age of Te]evision;" later know as the "Nafiona] Workshop on Television .
and Youth"; (f) the Training Manual was written and printed; (g) materials
revision continued; (h) a revision of the Phase II update report was
prepared; (i) a mee#ing was held with the project officer in Washington,
D.C., to discuss plans for dissemination and distribution and the special

workshop whose date was now changed to the spring of 1980; and (j) TV Viewer

#9 was published on Jufy 27.




FIFTH QUARTER OF THE PROJECT
October-December, 1979

The Project progressed on schedule and in some cases ahead of schedule
during the last quarter‘of 1979, the fifth quarter of the project. During
this time: (a) five workshops were prepared and presented in October and
November while others were scheduled for future dates; (b) the planning
for the National Workshop on Television and Youth to be held in Washington,
D.C., March 12-13, 1980 conpjnued; (c) TV Viewer newsletters were written,
printed, and mailed on October 31, November 15, and December 7; (d) the
distribution plan was finalized and the order form for materials printed;
(e) meetings were again held with the National Board of YMCAs, Girl Scouts
of the USA, and Boys' Clubs of America regarding organizational distribution
of SEDL materials; and (f) printing of "A Cowboy Comes to Dinner," the
Workshop Training Manual, discussion question inserts for seven children's
books, workshop participants' postcards and revised Teacher Cue Cards were
completed. In addition, revised editions of "See-Micre Finds Qut the Facts"
and "Suzie Makes the Menu" were being printed, and "Tuner's Tune-In Guide"

and "Famous Suzie" were pasted up and ready for printing.




SIXTH QUARTER OF THE PROJECT
January-March, 1980

The Project progressed on schedule during the first quarter of 1980,
the sixth quarter of the Project. The following was accomplished: (a) final
arrangements were made for the National Workshop on Television and Youth;
(b) the workshop was held March 12-13; (c) workshops were given for the
Girl Scouts of the USA in New York City, Patchogue School District on Long
Island, and the Michigan State Department cf Education in East Lansing;
(d) presentations were made to area teachers through the Region 13 Educa-
tion Service Center in January, to staff of Austin Independent School
District in Feburary, and to the Lawrence, Kansas, Media Literacy Project
in March; (e) the TV Viewer newsletter #13 was written, printed and mailed
February 14, and #14 written in March, to be mailed in April; (f) printing
of "See-More Finds Qut the Facts" and "Suzie Makes the Menu" and the reprint-
ing of two issues of "Television: A Family Focus" and the order form were
completed; (g) Tletters, order forms, and in some cases, a book were méi]ed
to a random sample of elementary s.hool libraries, school iibrary supervisors,
curriculum supervisors, and public libraries; (h) and work was begun on

the post-workshop publication.
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SEVENTH QUARTER OF THE PROJECT
April-June, 1980

The Project progressed on scheduled. During the second quarter of
1980, the seventh quarter of the project: (a) workshops were given for
the National Catholic Educational Association in New Orleans, the New
Jersey Education Association in North Brunswick, the Association for Edu-
_cational Communications and Technology in Denver, the New Mexico PTA in
Roswell, the National Association for Elementary School Prirncipals in
Miami, the Northern Colorado Educational Board of Cooperative Services in
Niwot and Loveland, and the Fifteenth Birthday Ceiebration of Head Start
in Dallas; (b) 1letters and order forms were mailed to 279 regional service
agencies throughout the country; (c) uses of materials were discussed with
New Orleans, Dallas, and Dade County School District officials and with the
staff of the Family Project of Greater Miami; (d) the post-workshop publi-
cation containing speeches, papers, and summary recommendations from the
National Workshop on Television and Youth was prepared for printing;

(e) an article requested by The Single Parent magazine was submitted for

the September issue; (f) TV Viewer #14, highlighting the Mational Workshop
on Television and Youth" was sent to a mailing list of 2,244; (g) “Suzie
Makes the Menu" was printed in the May, 1980 issue of Daisy, the Girl Scout
magazine} and (h) work continued on the Spanish translation of the stories
and family materials in case budget amendments allowed for printing of

Spanish versions.

b
o
L.




234

EIGHTH QUARTER OF THE PROJECT
July-September, 1980

The project Development of Critical Television Viewing Skills in

Elementary School Students progressed on schedule during the third quarter

of 1980, the eighth and final quarter of the project. The following have
been accomplished: (a) workshops were planned and presented at the nation-
al convention of Parents Without Partners in Dallas, July 11, for the
parent involvement coordinators from four states involved in the Basic
Education Skills Project in Austin on July 22, and for the Iowa Education
Association on September 18 in Indianola and September 19 in Cedar Falls;
(b) work on Spanish translations of the children's stories and family
materials was completed; (c) response to requests for information about
mater%a]s and distribution of materials to all parts of the'country and

Canada continued; and (d) the final report of the project was prepared.

LY

-
[
-~
~ v
~ -
. -




