0 >3 T SR . ;- . J‘v‘:"“ o . s
) <, . - R A - oo e - I
e PN AN N — - - - . - - - - - - - (L et [ c e e e - -
e - - .
- > B .

: . ’ T

. " DOCUMENT RESUME ‘ . .

f ' Ep215670 S IR 010 106

. AUTHOR TSEﬂrs Donis

. TITLE /C:—?§'~evelopment of Critical Television Viewing Skills

¥ 7/ in Post-Secondary Students. Final Report (Phase I,

< é&\Septenber 30, 1978-December 31, 1979. Phase 11, March

o ‘ \1,.1980-July 31, 1981)| '

" INSTITUTION JBoston Coll., Chestnut Bill, MA. School of Publxc

] ) Communication,”
~-._._ SPONS' AGENCY Department of !ducatxon, Washxngton, DC. !

PUB. DA ® Aug 81" )

_ CONTRACT 300-78-0496 e '
ROTE . . vﬁ7p., For related documents, see IR 010 102-107.
EDRS pntcs ur01/pcoz Plus Postage.

Adult Education; Audiovisual Aids; Broadé
. Televigion; *Curriculum Development; *Evalua ive
/ T Thinking; Formative Evaluation; *Instructional "-
' ° Development; Learning Modules; uode13° Postsecondary
. Education; Skill Development; *Teecher Workshops; '
- ‘ Televxsxon Currxculum° *Television Viewing
IDENTIFIERS *Crxtxcel Televzsxon V1ewxng Skills Progect

PR

DESFRIPTORS

\\\\\ _ Thxs final report summarxzes the ectrvxtxes of Phase
1l 2nd Phase-2 of a project designed ‘to develop curriculum materials
to teach critical television vxevzng skills at the postsecondary
_,level, 'including individuals in various community and professional
: groups,. as well as students in £orna1‘educatxona1 programs. Defining
5 -such skills as those which enoble television viewers to become more
# -~ discriminating in their viewing habxts,\the project focused on
developing materials that enable the viewer to: (1) distinguish
".between various program formats, 02) tell fact from fiction, (3)
understand that television has its roots\xn the print medium, and (4)
‘ 1nterpret various visual and aural stimuli from television. The
——————report—includes«e—sumnery~o£~the—deVelopment i—field-tasting,
: ?1st§1butxon, teacher training, and publxcxty phases of the pro;ect.
MER

'***********************************************************************

* . Reproductions supplied by EDRS are the best that can be made ’

#f from the original document. *
*************************************************************gt********

BN i




20 -

-

-

9%6.

»

S

ED215¢

G Y

Cat

4

PR

KL W by

|
|

Ie_o'.lcy)'l'oé”

'

NATIONAL INSTITUTE OF EDUCATION
EDUCATIONAL RESOURCES INFORMATION
, CENTER (ERIC)
ﬁThh document has been reproduced as
‘recoived from the pouon or organization
originsting #.
O Minor changes have been made to imgrove
® Points of view o opinions stated in this docu-

ment do not necessarily represent officiel NIE
position or policy.

. v v~

THE DEVELOPMENT OF CRITICAI\TELEVISION VIEWING
SKILLS IN POST-SECONDARY STUDENTS FINAL REPORT

1

"Boston College: School of Public Communication




L

" Education.

, Projecf Director for the School of-Public Communication_is Donis

Dr. Frank Withrow.

\\

INTRODUCTION

., The following is.the final\%eporfu%rpm Boston University's
School of Public: Communication for contract #300-78-0496 "The
Deve]dpmént of Cfitica1 Television Viewing Skills -in Post-Sgcondary

f\étudents." This contract was held with the U. S. Department of

\ _ "Incldded“in the final report are activities conducted diring
- ", o =

2 . Phase I of the project (September 30, 1978 - December 31, 1979) as

well as, those of Phase II (March 1, 1980 - July 31, 1981). The

\ Dondis. The U. S. Depaftment of Education Project Offféer is

%
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. CURRICULUM DEVELOPMENT

Under contract #300-78-0496 with the U. S. Office of\Education,
DHEW, Roston Univsrsity's Scﬁooj'of Pub1ic‘Communication:dzve19ped a
curriculum and curriculum materials designed to teach Critical Television
Viewing Skills to those at the post-secondary level. By “posé-secondary,“
it Jgs interpreted‘;o mean those individuals at an eddcationa]ﬂ]eve1
‘_beyond that of high schoo1\or secondary school. This interﬁ?etation_in-
cludes students ati univers%ties,vco11eges, junior and community colleges,
conpinuiqg eduéation programs, adult education\programs, ;ﬁq individuals
\ who are membérs of community, professional, véligious, and civic groups
that are interested in the study of television. 'A1though the original .
‘intentjﬁﬁ of the Office of Education limited the scope of the audience to

_Students at traditional educational ihstitutions. Boston University's School

of Public Communication felt that a broader, more flexible approach was

héeded. It is hdped that this broad opproach will result in a more w{dely

.distributed.and used curriqg]um package.

&

By "Critical Television Viewing Skills" it is meani'those skills -

wh%ch enable teTéyjsion viewers to become discerning viewers. Included
in this definition is the ability to distinguish between various television
program formats, to tell fact from fiction, to understand that television
- . _has ité foundation in print, and to interpret various visual and auéa]
-sfimu!i from television. Those individugls who develop critical television
viewing skills, hopefully thﬁough the use of this curriéu]um, will become -
aware and active rather than paésive teélevision viewers. In addition,

critical television viewers‘may be more willing %o participate in public

decision-making concerning the role of television and its future in

American society.
N




THE CURRICULUM DESIGN

’

The curriculum des1gned by Boston Un1vers7ty 5 School of Public

"Edﬁmunication is divided into four separate mpdules: Television~
'Literacy, Persuasive Programming, Entertainment Programming, and

Informational Progrmuﬁing. Each of tﬁese modules is comprised of six

Coneept sections that concentrate on specific topics: For‘exampfe:* T

Modu1e I has as its six concepts: 1) The Structure of TV, 2) The

Techn1ques of TV, 3) The Creat1ve Process of TV, 4) The Business of W,

5) The Politics of TV, and 6) ‘The Effects of TV. _ :

Each Module of the post-secondary curriculum hes its own supportive
print materia]s. There are three print'compdnents per module: student
text} studept_workbook; and instructor's éuide. The student text is
made up ‘of e§p1anatory narrative, cdmpadion fact sheets, e*ereises,

'-selected readings, and a specific section entitled "TViewpoints" which

rompares opposing quotes on a pertinent television issue.

The student workbook is a "consummable" complimentary text to the

basic.student text In 1t are exercise sheets especially des1gned to
" coincide with spec1f1c exercises outlined in the student text. Although
the workbook is a valuable curriculum cdmponeﬁt\ it is not crucial to a
" successful course in cr1t1ca1 television siewing skills. This f1ex1b111ty
dn curr1cu1um design shou]d make the curr1cu1um package more usable and
marketable. \ ”
As en aide to instructors offering the critical television viewing
I'_;_;;_____—skillsvcunniculum,—Boston~University has deve1oped,é'four-gart instructor's

guide. This guide provides to instructors an introduction to each module

and is further divided into each concept section found in the Module. In

each concept section are an introduction to the concept, an explanation

¢




of eaéh student éxercise, learning objectives; discussion and quiz

questions, a discussion on the included TViewpoints, and a suggested

—— -~ -~ -student or group proaect. In add1t1on “the Instructor's Guide 1nc1ude§ T N
a 1§st of consumér and media action groups, all the workbook exercise
sheets for that modu]e; and additional TV gtation licensing information
not found in the student text. L ' : - |

The curriculum, as originally conceived, was meant to be used as

one ubit covered oveyr one or twoléemesters, dépending upon the character
of the class or group. However, upon further consideration, the School

< of Public Conmunication révised its plan in order éo_provjdé for a more
expanded use of the curr1cu1um. As it now exists, the post-secondary
curriculum can be used as a s1ng1e un1t or can be broken into its four B \
modules for use in related disciplines. Thus, an institution or group can
.offer a course in Cr1t1ca1 Te]ev1s1on V1ew1ng Skills extend1ng over

several weeks, or it can use d1fferent modules as texts in re1ated courses.

For example, Module I can be used by students of broadcasting, communica-

~

S tions, English, popular culture, socioﬁogy, or economics. Similarly,

L] \;

Modu’e IT can be used by students of advertising, business, marketing,
communications, sociology or public relations. 0bviou§1y. this flexibility
of the curriculum wiilvencgurage more widespread use of the materials and
may eventually spark an increased inferest‘in the stﬁdy of te1evision.h

. . - {

CURRICULUM DEVELOPMENT - QUARTERLY PROGRESS

—-  This section will describe work progress made in Task I - Curriculum

Development - during each quarter.




First Quarter:

T ' During the first quarter, the School of Public Communication began
;“.m,rw_mwathe;takkvof-designing-and-deveﬁopiﬁg thefproposed‘postzseconéarf"tﬁr-
**** riculum to teach critical television viewingrskills. Three groups were
involved in.this initial stage: Project Administration (especially
Project Director Donis Dondis), Curriculum Development Staff, and Con-
’sultaﬁfs. The curricﬁ]um development staff was prim&r&]y made up of
facu1§y members from fhe School of Pﬁblic Comﬁunication who had expert}se
in both %urrjculum devg]opment and the study and use of media. The
consultant group was made up of educationa[ writers, psychq]ogists, in-
dependeﬁt ;e]évhsion producers, TV critics,land curricufum,specialists;
A1l members o;.fhese &eve]opmental greups have eX;engive,b;ckgrounds in
eitﬁer educétiqn and/or media, especially.television. It was our intention
to combine these skills to produce a curriculum package specifically de-
,Filh gggped for theigost-secondary, or adult, aud{ence.

of primafy concern during the first quarter was thg establishment
of a firm theoretical base upon which to design the cur;iculum. To accom-
plish this task, the cuériculum development staff conducted a }iterature
revi;w and synthesis. This 1itgraturé search concentrated on some very

specific areas of interest to a post-secondary audience. In particular,

the staff rey%ewed such topics as: 1) visual and media literacy, 2) the

psychological, sociological, and educational impact\of television, and
3) the television viewing habits of adults. From th}s ?%arch came the
prelirinary curriculum model, a four-module structure focusing on four
general topics of concern to the dgve]opmént of critical television view-
ing skills. At this time, the four areas of concentration were firmly
set at Media or Television Literacy, Persuasive Programming, Entertainment

Programming, and Informational Programming.

9
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The School of Public Communication also decided to develop Module II,
\

Persuasive Programming, before Modules I, III, and IV. This decision -

hid
2

was based upon Module II's suitability for field testing. It was in
fonqﬁpg Module II that our writers and curriculum experts resolved pro-
blems of>format, final structure, and overall approach. In addition,

questions concerning the amouht of material to be presented in the

\
A

- original course time allotted were discussed, causing Module II to be

revised and edited.

whi1é finalizing the content and structure of Module II, the curri- _
culum development staff conducted informal surveys -among c1asse§ at the
Schéo1 Qf'Pub1ic Communic;tion to determiné the appropriate approach and
soph1st1cat1on level of tle materials. In this way, the curricu1dm ‘

deve1opment staff was most fortunate to have the target popu1at1on SO

accessible during material dé’%1opment

The fina1 task of the curricu1um development during the fir;t quarter

: Qas the initial preparation‘f6§'the development of audio/visual materials.

To this end, the staff began solidifying ideas for the slide/tape program

and the videotape and examined the school's videotape Iib;ary of commercials,

news broadcasts and eniertainment programs for examples that were appropriate

N

and accessible.

- ( 2

Second Quarter:

-

During the secoqd quarter, the curriculum development staff completed
Module II and began final edits on Modules I and III. At this time, the
curriculum development staff had planned on a slightly different et of
print materials than the final design. It Qas then assumed that there

would be a student workbook which would include narrative, exercises,,and

e e




g_- exercise sheets, a reading book which would include pertinent articles;

. and a teacher'sAqude. As was rientioned in the introduction_ to this.__ __ __

section,/;hiclinitia1 design was later revised.

-

i However, there were revisions to the materials also made 1n the
second quarter. In recogn1z1ng the need to develop more responsible

television viewers, the curriculum added explanatory material describing
r

- the purpose of the curriculum to the beginning of the workbook,and tele-

vision consumer information to the end of the workbook.

The graph1c des1in and final format of the workbook was also decided

upon dur1ng the secon‘ quarter, a1though both were later changed-to suit

" some majo} revisions incorporated_]ater in the project. At this time
' \ . :
. . Module II had to be prepared and‘ohinted for use in the field test. The

remaining modules depended upon the results of the'evaluation for their

‘.\e f1na1 format and deve]opment - ’ f , \

R '

Nork was begun on the teacher S guide dur1ng the second quarter and

a first ed1t1on was¢1ncﬁuded in the evaluation packﬁge. Th1s edition

{ \
‘ 1nc1uded learning objectives for each concept sect1on, d1scuSS1on quest1onq,

i

and project suggestions for each concept, quest1ons and d1scuss1ons for

7>”Actlgn/ﬁeact1on sections (later called TViewpoints), a bibliography, and

suggested readings that appeared in the student material.

Third Quarter:
The third quarter marked the final stages of manuscript preparation
for the student and teacher texts. However, the curricuﬁum development n

- staff conducted a final edit and review to insure as timely and current

a level of information on the television industry as possible. The

i '




" - concern for timély information was based upon the fact that the curriculum

Qou1d*haVe‘§“iag time of apprpximate1y'gne yearubetween,the time of bro- v

b:S te

- duction and that Sf actual classroom use. .
L‘_ | At this time, the curriculum deve1opnent staff also chose final i -
illustrations for the manuscript. Great,care was takén in this precess .
to jnsure a balanced sexual, réciaﬂgfjnd ethn{c presentation.: Howete;, it
:was determined late in the Fourth quanter that_the included 111ustretions
N :{Qiﬂ not reach the sophistication 1e¥e1.of the post-secondary audience.
;ven at this time, though, efforts were begun to find «illustrations that
&ere nore complex and mone informational. ' , )
" During tne third quarter the curricu1um deve1opment staff a1se tegan
a photo search for appropr1ate photographs to be included in the stuoent ]
texts. Fortunate]y, the crew CBS' 60 Minutes was at Boston University-
and was w{11ing to allow our n:z;%graphers to film-some on-location shoot-
ing..‘In addition to the 60 Minutes photds, the curriculum staff also

Achose frem several photographs 6bt9ined from WGBH-TV and WCVB-TV for use

\:'\
in the student texts. : : v,

i - %\ a

_sierh? curriculum deve1opment staff then rev1ewed several scripts from . (
curréntly afed te1ev1s1on programs. The 1nc1us¥qn of actual scripts .
- was an important consideration in the sthdent text to give students a -
realistic experience with ‘the print or1g1ns of television.” While we
cannot print an entire script because of copyright restrictions, we will
print cons%derab1e portigcs as we are allowed.

“"Although  the audio/visuals proposed by the School of Public

Communication were initially planned during the second quarter, actual

development of treatments and scripts began in the third quarter. It




A It was anticipated that actual production of the s1ide/tape, fi1mstr1p,
and V1deotape would take place in the fourth_quarter. .
To }nsure timely comn;etdon of the.text\\ the curriculum deVe10pment

- // ‘staff beéan~in the second quarter to.seek reprint permissions to reprﬁnt, N
f'i TCOP} 'ghted"materia1“‘"Durd'g’the'third quartérinany of “those permissions
'l; - were obtained. However, permission was sought for educational use ‘
1/ ) Copyr1ght authon12at1on from U. S. 0. E. and the 1nvo1vement of a pub-
/ ]:sher was necessary to obta1n full rights o this material.

. Fourth”Quarter:

. < B

t% , The curricu]um materials were submitted to the Office of Educatibn

¢
Y
1

g ‘with the Phase IT proposal and were reviewed dur1ng the fourth quarter. '3'
’ Suggest1ons were made by, the review comm1t;ee for: the reV1s1on and im- ;

B . provement of the des1gn and content of the mater1a1s. The School of

. ) Pub11c Communication 1mmed1ate1y began to 1ncorporate those revisions

ﬁé E 1nto the materials. Of part1£n1ar:concern»was the lack of des1gn_

‘)i>/ sophistication which the reviegers felt did not adequately reflect the

,,f ~ needs of the post-secondary student. The curriculum devejopment committee
_ began during the fourth quarter to re-design and re-wprk.the.student

materia1s. To accomplish this task, it was necessary to request a three-

AT

month, no-cost exension of our contract with the Office of Education,
moving the material delivefable date to December 31, 1979.
Aside from planning the re-design of the materials, the curriculum
n v

'deve1opment staff began the actual. prodhction\ﬁf"the audio/vﬂgna1

-

mater1a1s The s11de/tape and f11m-str1p programs were\deve1oped f1rst

—— i 'G-‘

L) . e —

1

e and are t1t1ed "America...Sold on TV." The vﬁdeotape was‘;e;;n\;n\the . '
%“ ) i . . ‘ . \
-::‘ 0 ~ . .
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) fourth guurter and f1nished ear1y in the extens1on period. It is called \

. aud1o/vasua1 mater1als can be used as part of the teacher tra1n1ng mater1a]s,.

i

|

. s
, .
- ! ’l
N \
- .
3
‘/

"L1v1ng N1th Te1ev1s1on" and is approx1mately 30 minutes Tong. A1l the

or as part of the actua1 curriculum.

Py

e
-

o

‘post-secondary studehts and individuals interested in the study of and

Extension Period: ,”ﬁ>/ , ~ - '///
During tht§/6e;;od the curriculum development staff coﬁbﬂeted all ',4 ‘

requ;reme:té/get by the foice of Education for the deve1opment of cur-

riculum materials. In adﬁition, the School of Public Communication has

completed all audio/visual materiaqs proposed-in‘the original Phase I

proposal. Boston Un1vers1ty s School of Public Commun1cat1on feels strong1y

that the post-secondary curriculum is well suited to the variety of

deve1opment of cr%tita1 te1evfsion viewing skills.




TASK 2 - FIELD TESTING |

The deve1obnént of a plan fcr evaluation took place concurrently
with the curriculum develbpment. Director of Research for Task 2 was

Dr. F. Earle Barcus, a %acu1ty member of the School of Public Communication

-
-

and a researcher on the ef fects of te1ev1s1on advert1s1ng on children.
Dr. Barcus was assisted in this proaect by a.graduate student with a

specia]ty in communications\research.

First Quarter : ‘ ¢

-Under. the terms of contract #300-78-0496 with the U. S. Office of ‘4

Educat1on, Boston Un1vers1ty s School of Pub11c Commun1cat1on_was'requ1red

}
to conduct-a forme1 f1e1d test1ng,of the post~secondary curriculum. The

contract called for formal test1ng in five 1ocat1ons represent1ng a

. .geoéraphica1 distribution. Data was to be gathered 6n the effectiveness

of the curriculum in teaching critical televisﬁon viewing skills. In

preparation for this field testing, the Office of Education required the

submission of the data collection instrument to be used by Boston University.

This instrument was delivered to the Office of Education by the School of
PLb1ic Communication on October 30, 1978.

/Tne data collection instrument submitte? by the School of Public
Cqméunication included a pre- and post-test as well as a teacher's ques-
t%onnaire. It was designed to test students' previous know]pdge of the

subject matter and the knowledge gained from participation,in and exposure

to the curriculum. In addition, the questions concerning demographic

information were included in order to gain specific knowledge about the

sample population. This knowledge would help the research team better

determine the quality and effect of the curriculum. Data collected from

15
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the field test was to be used in revising and improving-the curriculum. -
However, we were informed by the Office of Education in October,
‘197§l;§h§t it was necessary to obtain forms cTearancé for the qdestionnaire o

inc1uded in the data co]1ection'instrumént‘ The School of Pub11c Commun1ca-

tion, as well as the fhree other critical te1ev151on v1ew1ng skills
contractors, was also informed by OE that c1earance of the testing forms
could take as long as nmine months. dbvious1y, this lag time was not
feasible in a contract with a duration of one year.

To help alleviate the situation and still provide an eva]ua?,éﬁ of
the curr1cu1um, the 0ff1ce of Educat1on suggested an alternative-plan
for ggthering evaluative data. This alternative plan was outlined in a

_ meno dated November 4, 1978, frem the Office of Eéscation. The School *\\1

LT

of Public Communication, therefore, revised the'daﬁa collection instrument
according to the guidelines provided by the Office of Eduéation& This
revised instrument was sent to the Office of Educétion on December 22,

'1976. In addition, the revised instrument waé included in the first quarterly
report submitited by the 5chgo1 of Public Communication. . ;'
At that time, the §choo1 of Public Communicationfé1§o reéuesfed a
budget and contract modification to reflect the chanée in w:fk scope of

the revised evaluation p1an, .It was anticipated that the evaluation would

i
begin on February 15, 1979. ~ N /

N,
Revised Evaluation Plan: ‘ ‘ /

" The revised evaluation design suggested by the 0ffice of Education

and designed-by-the-School-of- Public--Communication-provided for expert-———— — —

evaluation and criticism of the curriculum by no more than nine post-

secondary educators. These educators would be from various geographic




locations and various post-secondary institutions. They would either
review the material on their own or use the material in class. If the
evaluator chose to use the material in class, an observer would record

a

and report on student responses and involvement in the curriculum.and

cirriculum materials. The reporfs of the evaluators would then be used
a} a bdsi§‘foh‘the evaluation report which would also be used as a guide
“for curriculum revisions. N -

By the end of the first quarter, the School of Pub11c Communication

had designed and submitted a plan: for field test1ng, a data collection

]nstrument! a revised. evaluation p]an, and evaluatuh\gu1de11nes. Several

post-secondary educators wefé contacted to serve as evaluator/consultants.

.......

of Educat1on.before beg1nn1ng the evaluation and finalizing the evaluation

. -, .

staff. 4 \
. £‘4~

Second Quarter: ; ¥

The evaluation plan submitted by the Schdo1 of Public Communication
during the first quarter was further revised during the second quarter .
at the suggestion of the Offige of Education. This secohd revision was
submitted to the Office of EduEatidh on February 22, 1979. However,lafter
several telephone calls by the School of Public Communication to the
Office of Education, OE determined the evaluation package to have been
lost in the mail. A ddeicate packege wa§>re-submitted on March 29, 1979.

Because of the necessity of subm1ttyﬁ§la second revision to the

7 f— ——

evaluation plan, the time schedule of the evaluation phase was a1tered.

The School of Public Communication staff anticipa?ed evaluation to have




e - S - C N 4
2 — - ¥

¥ - - |
, |

. > ) |
PR . 16

\

£
:
‘

been completed by April 30, 1979. During the second quarter, though,
the eight consultant/evaluators were chosen and contacted by the evaluation
staff. Upon their agreement-by letter to serve as an evaluator/consultant,

the post-secondary professors and instructors were sent the materials on

March 21, 1979, with an explanation of the curriculum and its use. \
.ATthough not required by the School of Public Communication, many

o \\\\f the eva]uat1on consultants chose to base their evaluatjons on actua1 A .

‘2

classroom use of the materials. For those consr]tants, the School of
\Pub11c Communication staff prov1ded an ample number of materials for

Q\?ents as well as sample evaluation forms. Under consideration by the
gvalgator/consu1?ants wére Modu]e_II of the student test, a selection of
pertineﬁt readings, and the insfructo}'s guide. Each book was eva1uéted

separately and as a component to a complete curriculum.

Third Qu?rter:

The evaluation of ‘the cyrrfcu1um materials did not progress as
originally planned by. the School of Public Communication. Although all
eight evaluator/consultants were ready to begin to use the materials, the
0ffice of Education informed us that we had to submit our éva1uation
design to the Federal Data Acquisition Committee (FEDAC) for approval. o
Unfortunaté1y, we were in the same bosition as in October, 1978. It. -

appeared that the clearance procedure would take several months.

In accordance with the requirements of the Federal Data Acquisition

Committee, the Schoo] of Public Cmnmuncat1on deve1oped and subm1tted

a report entitled "Justification for Evaluation" which outlined our
‘_-, evaluation plan and named our evaluator/consultants. This report was

the basis for FEDAC evaluation of our design. It was the understanding




/of the School of Public Communication that after FEDAC approval was
‘. . \\ . «

,  granted, oﬁr intention to evaluate the cdrricu1um would then be.published

l

in the Feder | Register.

" “Unfortun tely, our design, as well as the evaluation design of

17

WNET (middle-school curriculum developers), was disapproved by the

Federal Data AcqQuisition Committee. It was never made clear to the

Schoo1 of Pub1i Communication why the eva1uat1on design was not approved

However, we worked c1ose1y with the U.S.0.E. Proaect Officer 1n further

‘rev1s1ng'the des1gn to insure the fulfillment of1a11 ‘avernment \regula-
tions and all termsfof our contract with the Office of Education.
Fourth Quarter: | . ' ' /

Curricu1um‘eva}uation was completed by Boston University's School
of Public Communication during toe.fourth quarter. In.addition, our
coniract with Z

accormodate a simpler ev;ﬁuation design. The final evaluation plan
/
followed by the School of Public Communication was:

ne Office of Education (#300-78-0496) was modified to

1) No more than nine con§o1tant/eva1uators were selected to review

ing content, format and design. Each consultant was chosen'for his/her
professional qualifications in te1evi§i n and/or education, as well as
for the location and type of his/her educational institutiop.

2) The evaluator/consultants had the option of personally deviewing the
.curriculum materials or using the materials in the glaésrggmf Students
dho“e;edined the curriculum materials did so on ;\VO1unteer basis and

' were not required to submit any formal verbal or written opinion.

.\ : . ‘ !

3) Observers were sent from Boston University to monitor the curriculum's

l . use in the classroom. These observers submitted detailed reports of

RIC . | 18-




the1r findings to the School of Public. Commun1tat1on
4) The eva1uator/consu1tants submitted the1r evaluation report to the
Schoo1 of Public Communication., Those reports were compiled and

interpreted by Dr. F. Earle Barcus, Director of Research for this project.

18

_The evaluation locations chosen by the School of Public Communication
included such institutions as the University of Texas, Kent State
University, and Stephens College. The general charatter of the stu@eht
‘population varies with each institution, but the School of Pub1f57ﬁ'
pommunication chose areas in which we cog1d conceivabiy reech students
of various racial end ethnic backgrounds. Tﬁese institutions hopefully
gave some cross section of students who might be using thefcurricu1um

27the future.

The following is a 1ist of the evaluator/consultants and their .
educational institutions: Lo p ‘
'1) Dr. David Houston, Vice President for Academic Affairs, Wiley College,
‘Marsha11; Texas.

2) Mr. Gary Brice, Doctoral Student in Communications, Center tor the
Study of the Aging, Untversity of Buffalo, Buffalo, New York.

'3) Mr. George'ghaw, Doctoral Student and Teaehiqg Associate, Department ~
of'hadio, TV, aﬁa Film, University of Texas, Austin, Texas.

4) Ms. Joan Linﬁows,‘Massachusetts Education TV? Northeastern University,
Boston, Massachusetts

5) Professor Jderry Lew1s, Department of Sociology, Keﬁt State Un1vers1ty,

!

Kefit, Ohio.

columbia, Missouri.
U

7) Ms. Betsy Broadman, Doctoral Student, Research Assistant, Harvard

* Schoo)l of Education, Cambridge, Massachusetts.

A}

|
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5) Professor Gene Ferraro, Communications Department, Stephens College, .




Each éva]ugtor reviewed the curriculum and curricufum_materials

- and commented on such fhings as /t'he_ appropriateness of the materials to

the educational level of post-secondary students, the marketability of \
, L-secon .

>

the materials, whether the materials served as an educational impetus s

viewing sk1lls. /

.thosg/students who us ed %hem in c]asses. Any suggestions offered by

» / Ld - Ld - Ld Ld
encourag1ng students to seek more.information on critical television

/
/

~
e

In all, the mater1a1§ were we]l received by the reviewers and by

eva43ators were tarefu1]y cons1dered by the curr1cu1um development staff

and used if valuab]e. o, : *
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4) Media Instructional Association, BCCC

. RN | i f' JE‘ / ,

_TASK 3 - DISTRIBUTION

‘Acconding to contract #300-78-0496, a11 materials developed for the

post-secondary curriculum were to be pr1nted by the Government Pr1nt1ng

either by the School of Public Commun1cat1on or by an acceptab1e sub-
contractor In its original proposa1, the SchoaT of Public Communication

suggested & sub-contract with Curriculum Development Assoc1ates, an

) educétiona] corporation located in Washington, D. C.

k{

However, it was suggested by the Office of Educat1on and agreed upon

'by the School of Public Commun1cat1on that the materials would be offered /

-for commercial publication. The quarterly progress of Task 3 reflects

this shift in focus concerning publication.

i

During tne second quarter, the School of Pub11c Communication exp1ored

various curr1cu]um distribution systems in the event that the mater1a1s:

would not be published by a commercia! pub1isher Conversat1ons and 1nter-

views were held between the School of Public Commun1cat1on staff members
and the following individuals and institutions:

. - ’ |
1) CBS Sunrise Semester

“Contact - Shirley. Fisher

~—

2) Mew York Un%versity
.Contact - Myron Price

3) Bergen County Community Coliege
Contact - Phillip Dohe

’ 5)'Pennsy1vaniavState University

Contact - Prof. Samuel Dubin; Prof. Joe Biedenbach

-

’

R2
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v_Off1ce Upon comp1et1on,ofmthe_pr1nt1ng,_the maten:al,_wouldwbe_dastrxbuted—————————i

\

g0
|




. 6) National Science Foundation - . .

Contact - Dr. Bucc1no _
7) Pernsy]van1a State Phys1c1an Update, WPSX-TV

Contact - North Callahan, Program Director

In addition, the Schoo] of Public Communication continued efforts
with the Office oﬂ Education and- the "gther three critical te]ev1s1on

v1ew1ng sk1115 contractors to settle upon a f1na1 course of action con-

‘cerning pub11cat1on During the third quarter a dec1s1on was. made by{

the 0ff1ce of Educat1on and the Schooal of Public Commun1cat1on to pursue

commerc1a1 pub11sh1ng This option, though, requ1red a contract/
‘mod1f1cat10n to re]ease the School of Public ConmUn1catlon from our

‘ ob11gat1on “to use the Government Printing 0ff1ce:

'.
Ly
.




TASK 4 - TEACHER TRAINING MATERIALS

The teacher training materials were developed in response to the .
workshop design decided upon by the School of Public Communication.

During the first quarter members pf/fﬁe curriculum development staff began

exploring possible wqushop/ﬁggfgng sditab1e for post-secondary educators.
0f major interes;,at’the timg was possible partigﬁp tiok in national
ed&cation§]46§;ociation conference;. However, it was\latgr decided that
edygatfaha} associations often have a disproportionate number of members
éf the elementary ang’secondary school levels. In addition, workshops
designed so1e1yl¥or use"during conferences would not reach community or
civi~ groups, a target ‘audience we felt was important. -
| The School of Public tommunication also considered b1anning a
national conference at the school to be held during the summer of 1980.
Although this conference is still-a possibility, it would not be an adequate
vehﬁc1e for training individuals in the use of the critical television
viewing,ski11s curriculum.

During the fourth quarter and the éitension period, ;he School of
Public Communication finé1ized workshop plans and developed the teac;er

training materials. One-day wgrkshOps would-be given to educators and

civic leaders alike and shorte4 presentations would be given at national

conferences. The teacher trdining materials developed ?ef1ected this
yersati1i£y in workéhops. :

At.the core of the materials s a bqpk1et that is both explanatory
qn& instructional. .It iS divided into two main sections. The first section
. explains the intentions behind the project and the reasons for Office of
Education funding. "It also outlines the curricula of the other three con-

tractors involved in critical television viewing skills.

.
=5
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The second part of the booklet describes the curriculum desigred

LN

die

by the School of Public Communication and demonstrates its various uses.
Samples of curriculum exercises are also given and explained.

A secong component to the teacher training material-. is a promotional

-
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\ )
hurE‘thatjsTTT“6§‘§éﬁf‘fb individuals before they come to the workshops.

- The ?rochure 1§\1nformat1ona1 ‘yet informal in tone to encourage part1c1-

N

~

pat1on in the wor shops.
Add1t1ona1 but important” parts of thesteachen training ma%er;z)s
Y

are the slide/tape Designéd to be used ei

\videotape programs. er as

part of the curricu1um self or as teacher-training mater1a1s )the audié/

visual programs will enhaﬁhe the workshops and provide part1c1pants with

a solid overview of topic arees covered in the curriculum.
\ ‘ - 1
The Curriculum Review Board:
The Curriculum Review Board assembled for the Critical Television
‘\ -

Viewing Skills project by the School of Public Communication represented

interests of vital importance to the development of an effettive curriculum.

1

On the board were professionals from post-secondary institutions, psycholo-
gists, 1ndependent te1ev)§ion producers, and media executives. Each -

member b. ought a tremendous amount of insight into the problems of critical
television-viewing.

i
\
i

v - i
During the first quarter, the Curriculum Raview Board came together

briefly but examined curriculum materialsjon an individual basis.

/
Project Director Donis Dondis contacted each member to solicit his/her

expert opinion on the design and deve1opment of the post-secondary

. /
curriculum. /




H

_During_the second quarter, the’ Curriculum_Rev .-« Board met formally

to share opinions ahd comments.on the curriculum. A %éport of that meet-

" 7ing Was sent to the Office of Education in February, 1979. Topics of

interest during_that meeting_included curriculum themes, the importaice

of a, non-biased approach, and the neggmfgrn!jsual supdﬁrt materials.

— Suggestions made by the Curriculum Reviéw Board were‘incorbdﬁéiéﬁ“ﬁﬁtc‘;3\~
the curriculum. - , :
At all stages of curricuium development the Curriculum Review Board

.

made substantial group and individual contributicas. Thei. professional

expertise has’added greatly to the conception and devs" »o~ent of the

post-secondary curricutum, . ‘ \ v




Publicity: - . ,
V-Ihe;SEheo1 of de1ie-§ommunﬁcatiqn has received a great deal of

- . “publicity duriﬁé the ‘course ‘of this contract. .Of particular importance,
*-»»;—~—'aﬁa’F5EEe;~;efortdhate1y, was the "award" of the Golden F1eece Award

to ‘the 0ff1ce of Educat1on for the fund1ng ‘of this project. Senator

-

§z ' proxm'lre cliose the fund1ng for the post-secondary curriculum as an
L3 ._object of criticism in Decemper, 1978.

5 ,..)N}:h

-~ >A1thdugh. on face value the "award" m1ght appear 1nS1gn1f1cant, it.

had a strong 1mpact on the progress of curr1cu1um deve1opment The .

ML

4 School of Pub11c Lommun1caé‘on rece1ved many 1etters asking for explana-

?j K tions_and_1nformat10n and Dean Dond1s was\;equested to appear on severa}
w_"1oca1 and regional te1evision and radio programs throughout January of '
Eg-“ T 1979, <In-addition, the Schapl of Public Communica;ien'was responsible for'

~~ generating all publicity in de nse of the project and the merits of

0ffice of Education funding: ,

%ﬁ . There were, however,:some positive effects as a result of Senator
' Proxmire's actions, Media awareness groups and consumer action groups
v . . became aware of our work and offered letters of encouragement. Members
1

. of Congress also sent letters of support for the nature and need of our
g&: work. Further, the national publicity gained by the Go1den_E1eece Award

made the general pubiic aware of all the criticai television viewing

2]

skills contractors. It has certainly been much easier for ali the con-

- \;_Eﬂactoﬁs to place articles and information in various publications and

solicit interviews on critical television viewing. Although it is

e

dnfgrtuhate that we had to receive such a dubious and unfair "honor,"

-~




[y 1 ‘ s
it seems that in-the long ruﬁ its contribution‘was more pesjtive than
negative. ' ‘
T Other publicity e?forts shared by the School of Phb1ic Communication
were the inclusion in articles on cr1t1ca1 te1ev1s1cn viewing that

»

appeared in such publications as TV Guide, -Media Methods, American Educator,

Ladies Home-Journa1, and othee§. At all times, the Schoo1 of Public

_Communication remained tooﬁerative and recepttive to all publicity endeavors. _

[

1

\ i
~

EXTENSION PERIOD ,

=nA1tﬁqugh the termination date for Phase I was set at September ég, 197?;
Boston Univetsity's School of Public Communication requested a three-month
no-qut extension of tte contract from the U. S. Office df Education. The

extension peribd has changed the contractR;ermination date to December 31,
N R/ANEEN

1979. ' A

J e d

First, during the academic,year‘1978-79 Boston -University was involved
in three major labor disputes which lead to strikes. As dean of the

School of Public Commun1cat1on, Project D1rector Donis. Dondis was requ1red

}

to spend a substantial amount of time and attent1on dn the crises at hand/ L

- K

As a result, work progress on the curr1cu1um did not go as anticipated.

- -.,And, beczuse the contribution of Dean Dondis was crucial in establishing

./ the theoretical base for the‘cutricu1um, the curriculum deve1dpment staff
l wanted to insure her full participation. I 'ﬁ;fr
$ Second, the receipt of the Golden Fleece Award as descr1bed earlier, ;
l L, took va1uab1e time away from actua1 curr1cu1um deve1opment A tremendous ° )
£, mnount of effort had to be re-channelell to fighting negative publicity ‘ ot
!;- ) and generating positive publicity for the project. Again, Dean"Dondis
i : ' | -
Il . {
& o | - ‘
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T "
was central to this effort. - '\j\\\\\f\s\\\\\\f\\\\\\,

And third, the brob1ems faced by the School of Public Communication
in Task é - Evaluation - caused further unavoidable §etbacks. Because we._
were delayed in the eva{uation phase of the project due to 0. E. regulation
requirements, we could not completely finish the cur(icu1um. It was our

;____~unQen§tandingthat the evé1ua§ion was to serve as-the basis -for revision
and fiha} preparation of the curriculum materials. The more the eva]uation‘
was delayed, the more the final manuséript and camera-ready copy had to

. be delayed.
‘ The three-month extension period-allowed the School of Public
Communication the opportunity_to finish the curricu1um,'the audio/visual
matérjals, and the probosa1 for Phase It.

AN o . .

Curricu1um Development:

During the extepsion.period,.thé curriculum underwen; a final edit
and was redesigned®according to the suggestionsbof the Office of Education
Review Committee. In addition, the curriculum was placed in final form

including the instructor's guide and the companion‘workbook.

~ Thé Audio/Visual Materials:
Final production of the videotape and slide/tape programs were
- finished during the fourth quarter. However, the extension period was

used to completely edit the videotape and secure any missing permissions.

X,
o

. Phase I1 Proposal:
The extension pgriah was also used to fully prepare our design
for' Phase II. Included in this work was the securing of locations for

training and informative workshops to be held in various locations across

>,
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the country. Because the.Schqo1 of Public Communication expanded its
post-secondary target group to include community groups, many of these
"groups hzve been included on the Workshop schedule.
Throughout Phase I of the Critical Viewing Skills contract the
School of Public Communication has made diligent efforts to maintain
communication with the U: S. Officé of Education Contract Officer, Peggy
Saunders. In all tasks of Phase I, we have, to the best of our khow1edge,
_thorough1y complied with all federal regulations and contract requirements.
Iniaddition, the School of Public Communication has maintained produétive
lines of communica}ion with the other Critical Television Viewing_Skifﬁs |
cpntracfors: Far West Labora;ory for Educational Research and Deve1opment,l

WNET-Channel 13, and Southwest Educational Development Laboratory.

7 / |
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Beginning March 1, 1980, Boston University's School of Public

Communication began Phase 11 of contract #300-78-0496, Critical
Television Viewing Skills for post-secondary students. The principal

task of Phase II was to conduct 20 training workshops for education

and community -groups on a national scale. The primary purpose of the

wbrkshops was to introduce the poncept'of critical television viewing
11}5 and train workshop participants in the use of the curriculum
developed by Boston University. In addition, tne workshops were de-
signed to train participants to .conduct their own workshogs in crifjcal
television viewing skills for othér groups.
The second task of Phase II was the dissemination of the curriculum
materials developed under Phase I of the contract. Dissemination took

place in three ways: samples of the curriculum materials were distri-

.buted to workshop participants; mater{a1s were sent by mail to those

who requested review copies; efforts wérq launched to secure a ccamercial
publisher.
/
- Ongoing activities of the project included projéct administration,

pub1i;ity efforts, and maintaining project correspondence. Al1 tasks

of Phase II will be described in detail in the body of this report.

32 o
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\ WORKSHOPS - QUARTERLY PROGRESS

. Because of 1ts target popu1at1on, Boston Un1vers1ty had a unique
set of prob]ems to overcome in des1gn1ng a workab!e format. for thc re-
qu1red 20 workshops In addition to the d1fferences in the needs of
e e_u,eeducat1onfand community grouns, Boston Un1ver51ty had to pay particular

-~

attent1on to the d1fferences within t“e 5du1t popu1at1on we served.

For example, those 1nvo1ved in adult education had an ent1re1y d1fferent
set of pr1or1t1es from those involved in trad1t1ona1 institutions of
‘j h1gher eddcat1on. Therefore, our workshop format had to be informative,

yet f1ex1bTe, to best serve our target groups.
The following is .an example -of a typical critical te1evisionryiew-
ing ski11§ workshop conducted by Boston University,
9:00 - 9:15 Registration and distribution of materials.
—  9:15- 9:30 Project and staff introductions; intrdduction to the
/ o workshop. | | \
©9:30- 10:45  What are Critical Television Viewing Skills; audio/
.. visual presentition; lecture; discussion.

10:45 - 11:00 Morniag break. .

11:00 - 11:30 Boston Univers; ity's curriculum demonstrat1on

11:30 - 12:00 “Living with Television" (v1deotape produced by Boston

University for this project.)

12:00 -~ 1:00 Lunch.

e 1:00 - 2:30° Curriculum exercises based on one particular module of

- the curriculum; videotape presentation.
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. N %
2:30 - 2:45  Afternoon break.
2:45‘- 3:30 /n;orporetingscrjticalltelevisiqn viewing skills in
‘individual\settings. o o
3:30 - end buestiens. .
"For institutions of higher learning, the workshop staff concentrated
- on ways to incorporate critical television viewing skills and the Boston

Univer51ty curriculum into ex1sfing college courses. For example, many .

instructors_and professors were interested in critical television viewing

skills as they applied to popular culture, sociology, psychology, or

\\

modern ]i%erature, as well as other subject areas.
- Norkshops for other‘post-secondary instructors such as those of
s continUing or adult education programs, focused primarily on demonstrating
' effective adoptions of the curriculum as a whole unit. -These workshops
Ei}i also stressed trginingofor conducting other workshops in critical television
%‘ ’ viet:li ng skills. : -

>3

b T . . Py
1Y N ”

;;‘, ¥ During its workshop schedule, the Boston University worksnop staff

" worked to maintain a beneficial and flexible format t. best meet the needs

l of the participants across the country.
B " WORKSHOP"SITES: |
!L‘”E“ Nfﬂ\A_l.-'SEDLfWorkshop on Children & Television, Washington, D. C.

. 2. Association of tducatio%al Communications & Technology, Denver, Colorado.

| , %,/ tast Texas Educationai Opportunities Center, Longview, Texas.

‘4. USC/Los Angeles Unified School District, Los Angeles, California.
California State University, School of Education, Fullerton, galifornia.
University of}Pittsburgh, School of Education, Pittsburgh, Pennsylvania.

4
5
6
7. University of Alaska and Alaska State PTA, Juneau and Anchorage, Alaska._'
8. Evergreen College, Boston University, Boston, Massachusetts.

9

.' Mineral County Vocational and Technical Center for Adult gd, Keyser, W. Va.

34,




110. Catholic Communications Northwest, Portland, Oregon.
’11. San Francisco State UniVérs?ty, San Francisco, California.
12. Cah‘forn'ia‘State University, Long Beach, California.
13. Brighton E1der1y JeW1sh Commun1ty Center, Br1ghton, Massachusetts.
G_IQ; National Assoc1at1on for Educat1ona1 Broadcasters, Las Vegas, Nevada.
15.Z,Nat1ona1 Adu1t'Eduqat1on~Assoc1at1on Conference, St. Louis, Missouri.
16. . New England Educators/WNET, .Boston, Massqchusetts. ’
17. Boston Schools & Parents, Boston, Massachusetts.
18. International Ladies' Garment Workers' Union.
19.~~Vsrmont Educatiqna1 Television, Burlington, Vermont,
20.° Trevecca-Nazarene Co1fége, Nashville,  Tennessee.
21. AFL-CI0, New Britain, Connecticut. -
. FIRST QUARTE® - PHASE II
During the first quarter of Phase II, Boston Uﬁiversity conduc%ed
- and participated in five training workshops in critical television viewing
skills. The Workshop sites were as follows:
i. SEDL wsrkshop on Children and Television, Washington, D. C.
2. Associatiqn of Educational Commdnications and Technology Conference,
Denver, Coiorado.
East'Texas Educational Opportdnities Center, Texas Association of
Developing Colleges, Longview., Texas. |

USC/Los Angeles Unified School District, Los Angeles, California.

California State University, School of Education, Fullerton, Ca11;grnia.

/
/

//
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Boston University sent representatives to participate in the conference

34

1. éEDL Workshop on Children and Television:
The “SEDL workshop was attended by representatives from various
educational and community-action groups concerned w1th te]ev1s10n

S
programming and jts effects on chiidren. As a co-contractor with SEDL,

) /
and lead our expertise in the area of aduit and/or parent education.

Boston University also dispiayed the post-seéondary curriculum materials

"and proVided sampie copies to representatives from other groups and

institutions. ' ’ L

2. Association of Educational Communications and Technology Conference:

During the AECT Conference in Denver Boston University joined with

* the other critica1 viewing skills projects and Prime Time School Te.e-

Vision to present a full-day pre-confeéence workshop entitled, "Television
and Educition." During the)afternoon sess1on, the Boston University staff
conducted a speécial session for those interested in the post-secondary
materials. In all, over 200 educators participat d, in the workshop.
3. East Texas Educational Opportunities Center:-

The ETEDC is a program of tne Texas Association of Developing ay
Colleges, an organization with a high percentage of minority col}eges
as members. Representatives from local coiieges, such das LeTourneau
College, as well as church groups and PTA members, joined the regular
ETEDC members for thelday-iong workshop. Many participants voiced an
interest in conducting their own workshop in critical te]evision'viewing

skills in the East Texas area.

4. USC/Los Angeles Unified School District:

Boston University conducted a full-day workshop for top-level L. A.

‘

School administrators, higher-education liaisons, community leaders, PTA




rep?esentatives, and post-second~try educators in the greater Los Angeles
area. The worksrop‘was conducted 1n conJunct1on with the USC Davidson
Conference Centequa cont1nu1ng and community education center.

\ 5. Ca11forn1a State University at Fu11erton , .

| The fu11-day workshop at Cal. State Education School was attended ny

‘ poet'secondary educators, PTA'members (including Virginia Macy, member of
the Naf{onai PTA Councii on Television), community 1eadens and top admini-
strators from local school systems. fhe worksnop sbarked‘enough inteneet

to serve as the basis for a course'offered at Ca]i State entitled, gfhi1dren
and }e1evision." The Boston Univereity curriculum materia1s\yere also

placed in the Education School library for future reference. 4

SECOND QUARTER - PHASE II - ' J

During the second quarter of Phase II, Boston University ednducted
four training workshops. As is typical in education, summer proved to be
a slower time in the workshen schedu1e. The second-quarter workshops
“were for:

University of P1ttsburgh School of Education, Pittsburgh, Pennsylivania

o
*

.+ University of=Alaska and Alaska PTA, Juneau and Anchorage, Alaska.

Evergreen College, Boston University, Boston, Massachusetts.

5w N
[ I ]

Mineral County Vocational and Technical Center for Adult Education,

Keyser, West Virginia.

1. University of Pittsburgh, School of Education:
The workshop given at the Universdty of Pittsburgh was nart of a

week-lorig seminar exploring critical television viewing skills. The Boston

-~

N

University day-long session hegan the week for education professors,

teachers and representatives from WQED-TY, the Pittsburgh educational

television station. . ‘\
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2. University Bf Alaska and Alaska PTA:

)
\

The Juneau campus of the University of Alaska hosted the Boston. . -°
) Unjbersity workshop staff as part of their suﬁﬁer continuing education
course offerings. Post-secondary educators as well as community leaders
:‘ﬁ . 'madelup the target population. In Anchorage, AlasKa, however, the
_ﬁorkshbp was hosted by fhe state PTA. Since Boston University conducted
i %__ ~ its critical viewing skills workshop fﬁ Alaska, the state department éf
X? education has appropriateh'severa1 thousand dollars to the adoption of
,QB critica]_;e1é§¥sion viewing skills in Alaska schools. In addition to
? ‘ the Boston University s;aff, members of the thprroject staff weée asked
| to advise in this matter.
- 3. Evergreen College:
The project staff at Boston QniVersity conlucted a special session

“in critical viewing skills fer participants in Evergreen College, a model

-
’

&f‘ ’ program in education for senior citizens in the Boston area.

: *4. Mineral County Vocational and Technical Centef for Adult Education:

N ' Boston ﬁniversity's workshop in critical télevision viewing skills was

%i. _a special component of the regional curriculum development program. As

! such, it was attended by educators of 211 age groups, but most pérticular1y
those concerned with adult education: The Mineral County Education Center

i is also planning to offer in-service credit for further workshops in

a2

. critical television viewing skills.

fris

D THIRD QUARTER - PHASE II

During the third quarter of Phase II, Boston University conducted

i

nine critical viewing skills workshops. In addition to the nine workshops,

‘Boston University also offered spécial presentations that varied in length
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and format.” The workshop sites were as fotlows:

1. Catholic Communications/Northwest, Portland, Oregon.

2. San Francisc; State Uni;ersity, San Francigco, California -
3. California Stafe'ﬂnivers§ty, Long Beach, Ca1if9rnia.

4. Brighton Elderly Jewish Community Cehtér. Brighton, Massachusetts.
:_*ﬁgzgaaé1uhsséciatibp %or é&déafibnal Broadcasters, LasVVega§, Nebadaz
.. National Adult Education Association Conference, St# Louis, Missouri.
. New England Educators/Cof;ponsored with WNET, Boston, Massaéhusetts.

5
6
7
8. Boston Schools and Parents, District 1, Boston, Mpsséchdéetts.
. . — _

. International Lfdies' Garment Workers® Union, New York, New. York.

: S _“\\ o . . }

1. Catholic Communications/Northwest:

Tne wbrkshop:yas conducted for parocpiai eduéators in a five-state
region of the NorfhWesta {2~3q§jti9n-£o ihe educators, individuals
responsible for curriculum development and staff training attended the
workshoﬁ. Since the Boston Uni¢ersity worishép; Catholic pmﬁnunications/

Northwest has conducted its own workshops in critical television Viewing

skillg), using the Boston University materials.

2. San Francisco State University:

This workshop was initially comceived as a community outreach project
for thé university. However, San Francjsco State changed the makeup of
the audience by inviting profess%ona1 broadcast educators. We found that

our materials were too simplistic for use in courses for broadcast majors

© -but were appropriate in most other post-secondary settings. >

3. cCalifornia State Univers%ty at Long Beach: . -

The English Department of Cal. State hosted the workshop in con-
junctioq with the TV-Radiotand Broadcasting departﬁent. The English
Departme)f was primarily concerned with the constructive use of TV in

the classroom to enhance 1ad§uage éki11s and appreciation. On the other

-~
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" the adult education system. In additiu~, the cr1t1ca1 television v1ew1ng v

hand the TV-Radio Broadcast1ng Department was most 1nterested in tra111ng
students to shanpen_the1r own cr1t1ca1 te1ev1s1on viewing skills. in con-
'Juncc1on W1th strengthen1ng thezr te1ev1s1on }1teracy'competenc1es.
4. Brughton E1der1y Jewish Community Center' ‘ .
Th1s workshop was planned to demonstrate the approor1ateness of
the Boston Un1vers1ty curricu1um mater1a1s for the elderly. The workshop
was so sbccessfu1 that the Center has asked for sets of the materials for
the1r 11brary and 1s p1ann1ng to keep 1nformed on cr1t1ca1 te1ev1s1on
viewing skills deve1opments. ' A
5. Nat1ona1 Assoc1at1on of Educational Broadcasters
The Bostdh University proJect staff was 1nv1ted to present the.~

project and materials:at a specia1 session of the, NAEB Annual Conference;
Those who attended the sess1on were. pr1mar11y post-secondary educators;
however, several part1c1pants represented public te1ev1s1on stations and
instructional and/or educati-nal television. .
6. National Adult’ Education Assggiationr

' Because of the specialization of.fhe organization,. the Boston ‘
Unirersity project staff‘asked their‘éontinuing education.consu1tant, //
Dr. Donald Dunbar, to speak'to the audience of adult educators. He stressed

the role of te1evision_in~adu1t life and described how television affects

skills_ materials were presented and, demonstrated

7. New England Educators/Co-sponsored with WNET: P .

Because of the'comp1imentary nature of our curricula in critical - T
television viewino ski1is, Boston University and the WNET project staff —
decided to co-sponsor a large workghop for New England educators at all

educational leveds. Both Boston University and WNET felt that the joint

workshop was an effective way of bringing post-secondary, secondary, and
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.00 -elementany schoo] educators tpgether to discuss critical television »
- viewing skills. “A o e e
o 8.~ Boston Schools -and Parents, District 1: . -

The workshop for the Boston Schools and Parents was attended by a
-w1de range of participants - "both secondary and post-secondary educators,
. med1a spec1a11sts, parents, curr1cu1um coordinators and representat1ves
e ’ ftgm the Boston Home and Schoo1 Assoc1at1on. As a fo11ow1up to this ,
- "workshop, a presentation was made to a large aud%ence of the Boston Home
f%A -and Schoel Assocwat1on to train parents "in the need for. cr1t1ca1 television®
f" o v1ew1ng skills. _ '

.9, Internat%onal Lad1es Garment Workers' Union:

o ‘ . Th1s workshop was attended by -union educat1on d1rectors, top-level
adm1nwstrators,‘district 1eaders, as well as other union members. The

un1on s education directors were interested in be1q3 trained to use our

curriculum in critical v1eW1ng sk111s workshops, they are planning to con-

5
ik« duct for union memoerf. I%,was most interesting*to note the versatility

o

el ‘of the Boston‘jyliyens%ty”ﬁéteria1s in non-traditional educational programs.
h%:'“ . - .' / A . N "

FOURTH QUARTER - PHASE I1

.

<

During the fourth quérter of Phase II, Boston Univarsity conducted
3} ' three full-day workshops in critical television viewing skills. For
purpbses of this report, fourth quarfér'activities will include thbse of
the coqtract extension period beyond March 1,Q1981. The workshop sites
were as follows: . |
I. Vermont Educational Te1evisioﬁ (ETV), Buriington Vermont.
This workshop in Bur11ngton, Vermont, ‘was designed spec1f1ca11y for

those educators 1nvo1ved w1th 1nstruct1ona1 educational te1ev1s1on
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Participants were from the area's celleges and un1verS1t1es as well as - .
local schoo1 systems and community groups.
2. Trevecca-Nazarepe College: (

" of partisu1ar i;teresi in this workshop was the;divﬁrsity pf the . [
participants. Nhi1e most were from surrounding colleges, \many came from o
;threme1y rural areas where te1eV1s1on plays a large part‘in the social
and educational 1ife of the residents. Many of the participants were also
ihvo1Ved in ré]igious’education at some 1eVe1 and represented various afea
churches. In addition, members sf local PTA chapters and other parent. )
'organizatidns‘attended I; all, the reception ?br the materials was ‘ ; ;__('
extreme1y enthus1ast1c and many plan to offer cr1tica1 television v1ew1ng
:sk11|s as part of ex1st1ng college courses. . ‘
3. AFL-CIO: ‘ _ \

‘As with the 1.L.G.W.U., tﬁe‘AFL-CIO was very interested in offering
_i;s members edusationa] programs that would enéourage them to be more
active in their individua1 unions. Boston Un1vers1ty 3 workshop in
cr1tica1 television viewing skills offered the AFL- CIO an opportun1ty to
' tra1n 1ts edupat1ona1 leaders in teaching critical television viewing

" skills to its member un{ons The workshop was attended by representatives

from unions a11 over ‘the Northeast

SUMMARY : - | .
In construct1ng the Phase II workshop schedule, Boston Un1vers1ty
paid part1cu1ar'attent1on to geographic location and var1ety of host
organizations. It was our intention to bring the curricu um m9teria1s v

to-as many areas of the country as possible while, at the same time,

try§ng to reach a variety'of post-secondary'institutions.h As a result
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&f.fhe workshops we have a mailing 1ist of several hundred educators and
coﬁmunify leaders inierested in critical television v%ewing skills. In
some céses,’the~Boston University brojeét staff served as consultants for
groupé orgaﬁizing_their own critical television viewing ski1js workshops

and training'programs.

PUBLISHING - QUARTERLY PROGRESS
During Phase I of this contract, the Department of Education deter-

mjned that all four critical television viewing skills contractors should

. pursue commercial publication of their curriculum materials. Toward this

end, Boston University researched fhe field-and devised a 1ist of poten-

tial publishers for the post-secondary materials. The critical television _

yjewiqg skills staff also prepared a publisher's package of ‘information
on the project and 5amp1es of the materials,.as well as a description of
marketiﬁg éxposure throubh the workshop schedule and other publicity

opportunities. . . ¢

Pub1ishér‘s pqékages were sent to the fo11owin§ publishers during

~Phase I and Phase II:

1. The MIT Press.
2. Houghton-Mifflin Company.

Random House, Inc.

., W
.

4. Scott, Foresman & Company.

5. Fearon-Pitman Pu?1ishers, Inc.

6 Add%son-Wes]ey Publishing Co., Inc:
7. lowa STate University Press.

8. Cambridge Book Company.

9. Nitt~Fréeman & Co., Pubiishers.




~ 11. William C. Brown Co.

|
1
|
10. Goodyear Publishing ?o., Inc. S
| Publishers.’ i }

'l
.
- —

12. Science Research ASSOC1ates,’Inc.
13. Grid Publishing, Inc. / _ {
The initial res;gpSe from the package was favorable from three.

Pr

ess, [owa State University Press, and Géid-Pub-

publishers: The MIT;
|

‘ 11sh1ng To these/publishers we sent comp1Ete manuscripts for'review.

The MIT Preés reviews were ‘mixed. In general, reviewers felt that
the mater1a1s were good, but’that the subject matter was.not advanced
enough to bear the MIT Press name. Iowa State University Press and Grid
Pub11sh1ng both offere ;;;tracts for the pub11cat1on of the rater1a1s.

Because of the/speed with which Grid cou]d puo11sh the- books,
Boston University chose the Grid contract. Iowa State Un1ve#s1ty4Press*
then withdrew treir offer of a contraet It was agreed between Boston
Un1vers1ty and Grid Pub11sh1ng that Boston Un1vers1ty would supp1y |
camera- ready mater1a1 to Grid for the ent1re set of mater1a1s Boston\

Un1vers1ty then »prepared a comp1ete camera-read" manuscript.

In order for the contrac?ﬂjo become effective, the U. S. Department

/of Educat1on s Copyright Adm1n1st”ator had to grant copyr1ght authorization

4
e

tc Boston University. Unfortunately, at the time Boston Un1vers1ty

_reaaested copyright authorization (end of November, 1980), the U. S.
0ffice of Education was becoming the U. S. DNepartment of Education and

‘was ‘involved in a tremendous amount of administrative paperwork. Our

request was not handled,until late March, 1981.;;Because of the delay

and because Grid Publishing revamped their marketing strategy, Grid

withdrew their offer of a publishing. contract.

Fd
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K Boston University then resubmitted the manuscript to Random House,

b .

Inc. for further publishing consideration and will continue to search for.

oA

an'appropriate'pub1isher. However, we will try to provide materials to *

 mper x4

-those organizations that request sample review copies. ‘ -

PROJECT PUBLICITY ‘
Throughout Phase II, the Boston University critical television. ‘ :

viewing skills project has received substantial publicity across the

country. Media coverage generally followed workshops; often ;he workshops

made fhe evening news in many locations. In addition, the project received

a great deal of pfiﬁt'pub1icity in mést workshop sites. ‘ /

- . 0ffspecia1 interest were television appearances on local public tele-

- ‘ visign stations/and feature articles in educational journals. For example,

v project staff mgmbers\hppeared.on “Prime fime" - WBZ-TV, Boston; WNET-TV

. Satei1itelBroadtast; W éﬁchoston; KIXE-TV, Redding, California; and

severa1‘;édio shows. Arti 133 havg appeared in The Boston Globe, PTA Today,

Media & ﬂethods‘Magaziné? The Real Paper, and others. Each instance of

N
media coverage has prompted many requests for information and samples of

N the materials. _ . .




PROJECT SUMMARY .
As;gupnmnt1oned earl1er 1n this report, the main challenge for

Boston Upiversity in prepar1ng a curriculum for post secondary students

ke it versat11e enough to meet the needs of the wide var1ety
S udentsﬁg—Throughout our research qp(the_tergetﬂepp1ence
it became more and more apparent~that while adults and adult educators
felt that critical te1eviston viewing skills should be important components
. in a school system curr1cu1um, they had very little 1dea how to begin. In
fact they had a 1ess than- c]ear understanding of what cr1t1ca1 television
“v1eW1ng skills wou1d mean.to their own viewing habits.
During our workshop schedule, most participants were eager to incor-)
porate critical te1evision Vieyjng Skills into their own lives in order
to best 1nf1uence their ch11dren s and students' v1ew1ng habits and under-
standing. It is the Boston Un1vers1ty s proaect staff's belief that
educat1on apg/gemonstrat1on of critical te1ev1s1on v1ew1ng skills must
cont1nue at the aeult and post-secondary level in order to best prepare
futu?e_parents and teache;s tp etfective1y cope with the impact of tele-
vision on children. In’addition, our experiences with such groups as
the I.L:G.w.Uﬂ and the AFL-C?é‘have convinced us that adult television
-viewers must continue to explore thé effect of television on the thinking,
voting and buying habtts of the American population. The materials deve-
1oped by Boston Un1vers1ty are a f1rst step in this effort. It is our
hope that further efforts w111'be 1aunched

Boston Un1vers1ty will cont1nue to be an informational source for
groups and 1qd1V1dua1s 1nteregteduin developing programs in crtt1ca1

television viewing skills. We will also continue our role as consultants
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for co]]eges and universities present]y teaching critical television

/ viewing skills (Yeshiva Un1ver51ty, N. Y.; Kennesaw College, Georg1a,
University of Pittsburgh, PA; Concordia University, Montreal; California
State University; and others). We will also continue to search for a
-viable pub]i;hing and distribution arrangement for the curriculum

b materials and will keep the Department of Educa*ion informed of our

progress. .

wa
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