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Foreword

.710 report on the progress being made to 'impleirent the Education
for All Handicapped Children Act (P.b 94-142) reflects a transitional
period between Federal administrations. The new administratIpn is
'committed to reviewing current education legislation and program Oith a
view towards consolidation, block grants, and reduction of regulations.,
The Federal role in education will be reduced and will increasingly be
one of supporting State and local esinqatiosg4hcy prloilties.

Against that background, the-report indicates,-that the goals of
P.L. 94-142 are being achieved steadily and effectiately! The

availaidlity of a free appropriate pUblic education for allhWicapped
children is becoming~ an evert-widening reality as the number of

handicapped children being served continues to grow. Curcently some
448 million handicapped children are being provided an individualized
education program. The most recent personnel data indicate that,220,854
special education teachers apd an additional 214,730 othek'schobl staff
were employed in handicapped.1979-80 school year to educate handicappe
children. As a result of child identification efforts aUd the need for'
perlAic reevaluations, State and local education agencies conducted an
estimated two million individual evaluations in 1979-80. The
evaluations of handicapped' children and their educational programs are
for the most part satisfactory to the childr;:n's parents. Parent
satisfat.tion is evidenced' by information reported by the States which
indicates that objections and reservations by parente resulted in less
than 2,600 hearings and appeals in 49 States during the entire 1979-80
year. This reflects parental satisfactio0 with more than 9,999 out'of
every 10,000 evaluations conducted, placements offered, or programs
provided.

During what has been a transitional period of implementing a new
Federalism designed to return the primary responsibility for

administering public education to the States, the State and local,
education agencies have reviewed and secured- their ,programmatic gains.
The future direction of the Federal role ill education will be one of
enhancing the States' efforts to maintain the momentum that has been
generated, to deal with the problems that remain, and to continue to
improve the quality of educational opportunities provided to handicapped
children.

Ed Sontag
Ac4ng Director
Special Education ProgLems



0.0

et

Preface

Pdblic Law 94-142, the Education for All Handicapped Children Act,
provided that an annual report .be made .to Congress )describing the
progress being made in implementing the Act. This is the 'fourth annual
report that has been prepared to provide Congress a continuing
description of our national experiences in making' available a free
appropriate public education for all handicapped. child7n.

The information presented in this report was obtained fr several

Itsources. Natiodal statistics on numbers of children receivin special
educatiou and related services; numbers of school personnel available
and needed to.provide such services, and numbers of handicapped children
receiving special education in different educational environments are
reported to Special Education Programd (SEP) by ale States. The child
count information was recorded on December 1, 1980; the rest of the
information was provided for ,school year 1979-80 in the States'
end-of-76er reports. SEP's monitoring visits to the .States have
provided. aidirtional national data on. the status of implementation. The
report also includes information concerning technical assistance
activities supported by SEP's41,vision of Educational Services, training
activities supported by the Division of Personnel Preparation, and
research and model demonstration projects funded through the Division of

t Inno4ation and Development. Finally information foi school year 1980 -81
is presented frqm a series off special studies supported by SEP, to
descpbe,.analyxe, and disseminate findings of the progress being made
and remaining barriers to implementing P.L. 94-142. These sOdies are
listed in the.Reference list at the end of the report.

Special Education Programs bras originally the Bureau of Education
, for the Handicapped and then the Office of Special Education.

Throughout the report, the agency is referred to as SEP, even in regard
to developments occurring before its name was changed.

-v-
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Executive Summary

Public Law 94-142, the Education for'All Handicapped Children Act,
calls for annual reports to bg d ivered to the Congress describing the,
progress being made nationally i -Implementing the Act. This is bhe
,,fourth such report and provides i drmation for school years 1979-80 and
*1980-81.

Htraiber of Children Served

k7
The number of children identified as handicapped and
receiving special education and related services has
continued to rise since the passage of P.L. 94-142.

In school year 1980-81, 4,189,478 handicapped
,Thildren were provided services under P.L. 94-142
and P.L. 89-313. This number represents an ilncrease
of 153,259 children over school yeai 1979-80 and an
increase of 480,890 since the first child count in
1976. Thus, during the past year the number of
children receiving ilpedial education services
increased by four perc, and for the past five
years the increase has be almost 13 percent.

Since the 1979-80 school ear, there .have been
significant/ increases in the number of children
being served within certain categories_ of
handicapping conditionsmost notably, emotionally
disturbed (21,018), multihandicapped (9,691), and
learning disabled (162,701).

,Data reported by the Staten indicate that youths 18
through 21 are increasinglrbeing provided services
by the public schools. The rate of growth for this
population-was la-percent air-compared- Za ar-ttred-
percent growth rate fd children ages three through
17.

Setting

For the most part, handicapped children are being
served in regular education buildings/ with their
nonhandicapped peers.



Less than seven percent of handicapped children

served ,under P.L. 94-142 and' P.L. 89-313 are

receiving their education outside. of regular

education buildings.

During the past, year, the, number of handicapped

children being educated In regular classes has

increased by more than 200,000. However, the number

of students in 'self-contained classes has also

increased by five percent, and'ia separate schools
by 42 percent. The latter Increases took place

primarily in 10 States. When asked the reasons for

the increases, the States reported a number of

factors including clerical or reporting errors, LEAs
serving groups that had previously been served by
other State agencies, and LEA; responding to.

pressure from parents for private placements.

Special Education Programs (SEP) is currently

conducting an analysis to more thoroughly understand
these trends.

- The largest number of students served in separate
schools in school year 1979-80 were visually

handicapped, and hearing impaired, and the largest
number served in other educational environments were
orthopedically impaired and other health impaired.

Personnel

a The number of special education .and related services

personnel employed to work with handicapped children
has increased,annually since 1976-77. In that year,
331,453 personnel were employed as compared to 435,584

in 1979-80. The annual rates o2 increase were 11

percent, 14 pircent, and four percent, suggesting that

:the-in t- 6 as grearh day be tapering off .

40 a In addition to the personnel' currently employed, the

States projected that they would need 53,210 new

special 'education teachers and 58,744 new related

services personnel in school year 1980-81. jor school

year 1981-82, the projected figures were 43,192 for

special education teachers and 47,'536 for related

services personneofX The greatest projected need was

for teacher aides and for teachere of the

multihandicapped, .emotionally disturbed, hearin

impaired, and orthopedically impaired.



Right to an Education

J

The following indicate the effprts schools are making
to identify and evaluate children who may need special
edycation and related services: 41

Rand Corporation found that schools systematically
screen 50 percent of the total school population for
hearing impairmenza_and _49 percent-- 14::-. vision
impairiente For physical, speech, and mental
impairments they screened 19, 12,, and 3<.8 percent
respectively.

Applied Management Sciences (AMS) *found that 25
peicent of all.regular elementary, teachers had been
provided training on how to conduct screenings in
their classrm"as

AMS found that at the start of the 1980-81 school
year approximately 55 percent and 34 percent,
respectively, of all elementary and secondary
regular .education teachers had been trained to
identify individual children whose problems were
serious enough to warrant referral for -formal'
assessment.

During the 1979-80 school year, the schools
conducted evaluations for over two million children
(750,000 newly evaluated and placed, approximately
200,000 evaluated and found not to need services,
and 1.35 million, or one-third of the. handicapped
population, reevaluated). (The fact that the States
reportedinearly 750,000 newly- evaluated and placed
students but an increase of only 120,000 in the
number of children served in 1979-80 indicates that
600,000 children previously served were no longer
being served.)

es SRI reported that priMarilv because of a lack of
adequate resources, certain gaps still exist in 'the
entification and evaluation of handicapped students.

Rop: SRI and HASDSE found a lack of eystematic

(L,//-----t

s 'reeniag for- students at the secondary leyel, and AIlS
found that only four, out of every 10 secondary level

. regular education teachers had ever had training on how
to Went/Cy-students- -whose -educational -problems- night
nem from a handicapping condition. According to
MASDSE, another group of children not readily

r



.identified by raditional ecreenlog programs, are those

uho differ f om the general school population in such
dimensions =s language and mobility.

SRI re rted that compared to the great activity in

previous years, in school year 1980-81 little expansion

occurred in programs for handicapped children in

general. However, the report did find expansion in

-programa_ Lar--aae.madar7F____Lerel ___banditappri_ atudeilLa.

Particularly noteworthy changes included an expansion
of secondary placement options for seriously

emotionally disturbed and (to a lesser tAtent)

trainable dentally retarded students; and the

development and improvement, of vocational education
services, particularly for mildly Impaired students.

Individualized Education Programs

Itt In a HASDSE study of 20 LEAs in 16 States, it was found
that although. 11 of the LEAs reported negative

attitudes towards the time and paperwork fnvorved in

Implementing the individualized education program (rEP)
process, almost all had more positive attitudes than in
the past. Eighteen of the 20 districts believed that
despite the time and paperwork involved, the IEP

process was worthwhile., All 20 said that even if

present requirements were discontinued, they would

still use something like the IE14 and 15 said they

wou1d retain the IEP in its preeent form.

Further, of the 20 LEAs in the NASDSE study, olalv three

reported that they had imposed no, additional

requirements beyond those set forth in P.L. 94-142.

The 17 remaining -districts reported from one to four

additional requirements, with nine reporting two or

more. Additlans -included having more participants at
the IEP meetings, more content in the document, shorter
timelines for developing the IEP, additional efforts to
involve parents 1n the In process, and more frequent
revies,.

Procedural Safeguards

11 Under P.L. 94-142, when thr parents and the school

disagree about a child's special education program,

either day request a due prucesc hearing. At the

-xiv-
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hearing, an impartial third party makes a decision
which must be implemented unless it is appealed. In

school year 1979-80, the total number of State-level
hearings conducted in 49' States was 1,418, with a

median of seven.- In the 40 States reporting the number
of local hearings, the total was 1,166, with a median
of nine. Disputes most frequently concerned placement
and the least restrictive environment.

Evidence of State capacity', to administer the due

process hearing procedures_ --as identified .by NASDSE in

a five-State sampling --i8' illustrated by the fact that
the States were found to have developed, criteria for
selec4ng candidatea to be hearing officers, programs
for training hearing officers, mechanisms for reviewing
hearing officers' performance, and methods cf

monitoring to asstrre implementation of due process
hearing decisions.

Because the due process hearing procedure has been

found to 'be more adversarial and cost)), than

anticipated, some SEAs and -1..E.As have developed

mediation procedures as a lean formal means,of settling
disputes. NASDSE found that the directors of special
education in nin4 LEAs yin nine States had positive
opinions about mediation and strongly believed that

their relationships with parents were improved as a

result of the process.

Whe' a child's parents cannot be found or when the
child is a ward of the State, P.L. 94-142-calls upon
the public agency to appoint a surrogate parent to

represent the child in all matters relating to the

child's education. In a NASDSE study, 11 States

estimated the number of children in the State requiring
surrogate parents. The estimates ranged from none to

between 700 and 800. No States had surrogates

representing more than .8 percent of the total

handicapped population.

Thirteen of 15 States in the RASD6E study reported Oat
they provided formal training programs to surrogate

parents, and all '15 reported monitoring surrogate

performance.

I
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Protect$on in Evaluation Procedures

414 In a study of 50 SEAs and-30 LEAs, NASDSE found that 27
of the 50 SEAs had developed criteria for what

constitutes a reasonable time period for completing the
evaluation process once a student has been referred as
needing evaluation for special education placement and
that two additional SEAS were in the process of'doing
so. These timelines typically allowed 30 to 60 days
for a school district to complete its evaluation

process. That period also appeared to be the norm in
States where timelines had not been formally

established.

o Of the 48 SEA administrators resppnding to the NASDSE
study, 36 (75 percent) reported that waiting lists of
students requiring evaluations existed among some

portion of their districts. About half of the 3C local
administrators reported having eataluaticn waiting lists.

Reasons given for waiting lists included increased
demand for initial evaluations plus a requirement for
reevaluations every three years uneven demand, with
many referrals occurring at the same time of th year;

chronic understaffing among related serVUes personnel
who play key roles in the anpreci-1 process; problems
,in coordinating and efficiently using available
resources; and lack of control over the schedules of
other' agencies that provide evaluation services.

e LEAs and SEAs have made progress in solving the

problems that cause waiting lists: Some LEAs have

developed systems for reviewing referrals to ensure

that all alternatives within the regular education
program have been exhausted before conducting a special
education evaluation. Further, some SEAs are making
efforts to solve personnel shortages by, for example.

serving as personnel clearinghouses, coordinating with
university personnel preparation programs, and using
State P.L. 94-142 monies to pay for personnel to assist

LEAs in reducing waiting lists. Inservice training,

revised forms and testing procedures and computerized
marlegementayatausallwszefound.Leful in reducing
assessment waiting lists. Nk;

1, 4



Private. Schools

In 'a study by NASDSE, 15 LEAs across the Nation
indicated continuation of a trend reported in last
year's Report to Congrese of LEAs developing programs
for students vho'once required private placements. A
number of LEAD reported that they had developed
specific standards aimed at assuring that private
placements are made only -when they'are both necessary
and appropriate. The LEAs indicated that a significant
benefit: of expanded services and careful review
procedures was a reduction in the number of disputes in
which parents rejected district placements in favor of
private placements. The districts reported, however,
that even with fewer private placements than .in the
pant, the cost of such placements remains a concern
both now and for the future.

The 15 LEAs in the NASDSE study reported that
evaluations were the primary service rendered to
students placed in parochial or other private schools
by their parents.

State Administration

States have taken a number of steps in assuming
responsibility for all educational programs for
handicapped children within the State, as required by
P.L. 94-142.

In a study. conducted in nine States, Education
Turnkey reported that special education had been
elevated in the organizational hierarchy of the
SEAs, and that there had been an increase in the
size oke-Cr special education staffs and in special
education expenditures.

All of the nine States is the education Turnkey
study reported that they had issued two or more
versions of regulations reflecting major changes
over the past seven years and that in most of the
States the rule-making process related to
P.L. 94-142 was 'continuing.

- All of the States in the Education Turnkey study
reported that they had undertaken from moderate to
extensive initiatives to implement the requirement,

15 .



ranging from the creation of an interagency

coordinating committee structure Ln one State to the

negotiation of interagency agreements in all.

In a study of monitoring activities in .19 States,
NA5DSE found that all were achieving more efficiency in
preparing for, conducting, and following up 04 site

visits. Furthermore, the btateS reported that they

usingsing monitoring information as a guide for such
other SEA operations as providing general Statewide

technical assistance and conducting relevant research
projeCts.

Even though progress was apparent, SEP monitoring

visits in 1980-81 found that none of the' 21 States

visited were effectively, identifying all problems in
educating handicapped children. in accordance with

P.L. 94-142. Moreover, inadequacies were found in

specifying what action was to be taken by LEAs in order
to correct identified deficiencies and in developing
activities to ensure that specified corrections were,
in fact, implemented within a specified period of time.

SsIs'AdecialEdecatioration. of the Law

a During the 1980-81 scnool year, SEP reviewed and

approved State program plans which for the first time
covered three years rather than one, a new arrangement
that significantly reduced the time and paperwork each

State incurred in applying for their Federal

entitlements.

Federal monitoring has been modified to include greater
emphasis on "off -site" monitoring using information

provided by the States, complaints received, and data
collected from other Federal sources. Thus at the same

time that monitoring has been made less intrusive,

review of State"- -effectiveness in implementing

P.L. 94 -142 has evolved from a periodic to a more
continuous activity.

o Under a memorandum of understanding between SEP and the
Office for Civil RIghtaz (OCR), 150 complaints

concerning the implemAntAtion of P.L. 94-142 were

handled by SEP, and 105 that overlapped with the

provisions of Section 504 of the Rehabilitation Act of
1973 were referred to OCR.

16
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SEP technical assistance sctiirities were targeted more
precisely to meet individual problems of particular
States as illuStrated by_ SEP's efforts toassist Puerto
Rico in reducing the large number of children waiting
for evaluations.

-* The most significant administrative efforts of SEP
during 1980-81 have centered around the review of
P.L. 94-142 regulations. Tae: review arose from an
Executive Order issued by the President requiring tbe
Federal government to reduce the bilrden and cost of
existing and future regulations. The review "incl
examining statutory and regulatory provisions to
determine whether portions of the regulations are or
are not mandated by specific statutory provisions,
analyzing comments invited from all interested
organizations and individuals, and considering
regulatory alternatives that will, be consistent with
statutory purposPs 'and requirements while decreasing
the number and impact of regulatory requirements.

SEP's discretionAry programs complement its direct
administrative efforts in .meeting the mandates of
P.L. 94-142. These programs are designed to support
and encourage the discovery, development, and
dissemination of innovations and quality practices
needed to provide all handicapped children a free
appropriate public education. ''They focus on such areas
of concern as personnel preparation, early childhood
education, education for the severely handicapped,
vocational and adult education, and media and
technology.

17
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Introduction

Never before has there been such national awareness of the needs of
handicapped children--nor of the services available to meet these
children's special -needs. Legislation, regulations, policies,
procedurs, And practices adopted at Federal, State, and. local levels
have significantly improved the educations' opportunities available to
handicapped children and their families. Nonetheless, in a recent study
entitled Disparities Still Exist in Special Education, the General
Accounting' Office (1981) concluded that all- eligible children have not
yet achieved, the "free appropriate public education" called for In
Public Law 94-142.

This fourth annual, report to the Conaress on P.L. 94-142'.s
implementation analyzes the national progress wade in implementing.thd
law during school .. years 1979-80 and 1980 -81. The -law's
comprehensiveness and ,the potential impact of this landmark legislation
on State and local education agencies (SEAs and LEAs) was recognized by
Congtess Auring the debate on the law. Consequently, the final version
was written in A manner which provided for an orderly, sequential
implementation of its various provisions. For example, F.L. 94-102 was
enacted in 1975 but the provision concerning Individualized education
programs was not made effective until 1977; a free, appropriate public

A education was not required for handicapped children ages three thiough
4 18 until 1978; and for all handicapped children ages three through 21

until 1980. For children three through five and 18 through 21, the
requirements did nstapply if they were inconsistent with State law or
practice or the order of any court. School year 19E0-81 marks the fifth
full year since the enactment of the law and the first full year in
talich implementation of all requirements became effective.

.-, .

t dumber and Types of Children Serliet,

1 t

The number of children identified as handicapped and receiving
special education and related services has continued to rise. The 1981
report to the Congress noted that 4,036,219' children were served under
P.L. 94-142 and P.L. 89-313, during school year 1979-80. For school year
1980-81, the number of children served was 4,189,478, an increase of
153,259 childrer. Since the first child count in 1976, when 3,708,588
handicapped 'children were reported by the States as receiving special
education and related services, the number of handicapped children
receiving services has grown by almost one-half million (480,890). To
put it another way, during the past year the number of children
receiving special education services increased by foUr,..percent, and. for
the past five years the increase has been almost 13 percent. As a
percentage of the school-age population, the figure has risen from

-1-
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7.23 percent in 1976 to 8.65- percent in school year 1980-81. (See .

Table.1 for a summary of the 1980-81 child count data reported by the
States. A more detailed analysis of the numbers of children served is

presented in Appendix 2.)

Since the'prepaiation of the last annual report to the Congress,

there have been significant increases in the number of children within
certain categories of handicapping conditions--most notably, emotionally
disturbed, multihandicapped, and learning disabled (see Appendix 2,

Table 12). The number of children designated as emotionally disturbed,
increased by 21,018 from school year 4979-80 and. the number designated

as multihandicapped increased by 9,691. Modest as these differences may

seem numerically, they represent .rather siieable proportionate

increases- --six percent 'or emotionally disturbed children and 12 percent

for multihandicapped c iildren. The' most dramatiC growth has taken place

in the learning disabi, tties category. Between 1979-80 and 1.980-8 this

population of children,increased by 162,701 and -low accounts for about

three percent of all s hool7age children and 31 p. :C'ent of these who are

receiving special educ tion services. Since school year 1976-77, the

learning disabled population has increased by 629,238 children (see

Figure: 1).

The situation is marked by wide variations from State to State. In

some, the Timber of learning disabled children served has'remained

telatively constant. In others, however, there have been increases of

200 percent and more. various studies indicate that two primary factors

are involved. First, as P.L. 94-142 Moved towards full implementation,

some States focused much more attention, than others on the

identification of learning disabilities; Second, the number of learning

T
disabled ildren identified is at least partly dependent upon the,

eligibilit criteria used by any given State. In a study conducted by

the National Association of State Directors of Special Education

(NASDSE, 1981) it was reported that States having more stringent

eligibility criteria far determining a learning disability tended to

show smaller increased in their learning disabilities population than

did States with more inclusive criteria. During the coming year, $EP

intendsto thoroughly analyze these variations with particular attention

to large, unexpected increases or decreases.

Although the number of children being identified as learning

disabled continues to increase, the rate of growth appears to be

levelling off. According to State-reported data only 20.8 percent of

the total learning disabled population was newly identified, evaluated,

and placed in the 1979-80 school year. A.

A similar rate of identification (19.8 percent) was reported for

emotionally disturbed children: This finding indicates that States are

making efforts to serve this group of. children who have traditionally

-2-



Ar

-7

Table

I4$ ER Or CHILDREN AGES 3-31 TEARS SERVED UND14 P L 89-313 AND P.L. 94.142
67 HANDICA0PINO CONDITION

I

STAT1
51110N
IMPAIRED

DURING SC1O01. YEAR 1100.1281

07Y211 04T24O-

11411141102 510/TALLY MIDTIONALLy HEALTH 01016ALLY
015481.10 RETARDED 0ISTusiltu INPAIRED UNPAIRED

1

MULTI-
HANOI-
CAPPED

DEAN *10 VISUALLY
HARD 01 HANOI-
NEARING CAPPED

DEAF AND
BLIND TOTAL

AL48444 15.072 18.373 34.140 3.061 728 424 1.254 1.013 441 63 76.296

ALASKA 2.1144 1.767 724 284 As 176 104 274 33 24 10.352

4,120044 11.247 24.422 4.542 4.982 246 1.115 474 448 270 51.202

ARKANSAS 12.117 16.303 17.449 535 333 444 765 768 312 49 098

CALIrOANIA 44.654 154,871 30.247 25.922 24.197 7.772 0 6.513 3.332 263 342,503

C0104440 4.954 22.448 6.423 8.547 0 788 1.205 422 350 4" 48.677

CONNECTICUT 16.604 27.105 7.940 12.287 1.171 652 0 1.255 654 O 471072

0114w451 2.045 2.460 2.405 '2,647 72 284 12 24o 130 22 14.416

DISTRICT 01 SPLumelA 2.134 1.517 1.318 724 129 223 100 47 26 38 6.204

11.04104 42,270 61.572 27.278 13.625 2.sas 1.776 1.887 2.012 802 76 144.432

GEORGIA 27.541 31.423 30.021 16,345 1.460 684 1.123 2.034 602 31 111.901

114A411 1.369 7.527. 1.107 402 4 248 244 324 70 23 12.014

112iHo 3.823" 7.911 2.759 522 223 413 482 384 191 44 16.833

ILLINOIS 72.157 84.648 46,058 29.403- 2.002 3.606 1.281 4006 1,573 124 246.954

INDIANA - 43.474 22.198 26.644 2.441 159 851 1.211 1.266 518 42 28.916

10w4 15.753 25.771 12.043 4.024 5 772 652 1.042 282 53 81.014

KANSAS 13.231 14.270 7.413 2.061 412 343 672 755 252 57 . 40.637

AttNIUCKY 24.313 16.702 23.163 2.154 .778 762 1.100 991 420 125 70.626

1.0u1SIANA 22.211 10.292 19.164 6.124 1.228 628 238 1.7t7 477 34 82.723

MAINE 5.157 7.611 5.200' 4.446 200 347 8211 465 124 69 25.638

NARTLAND 26.442 60.041 11.060 3,445 1.490 1.003 2.544 1.224 692 34 06.682

MASS4cHUSETTS 40.250 35.311 26.834 24.090 ti 5.6:t 202 434 6.408 1.131 282 141.960

MICHIGAN 20.937 46.925 22.282 111.618 7 4.282 54 2.132 1.071 0 issme
MINNESOTA 21.135 36.416 14.098 4.442 1.414 1.231 1 1.404 434 21 50.74

MISSISSIPPI 14.847 11.223 18.593 249 3 312 183 643 251 31 46.425

MISSOURI 32.370 34.247 22.076 6.576 241 837 1,272 1.255 409 78 101.076

MONTANA t4.081 11.212 1.615 479 112 107 203 310 185 13 . 13.424

Ntilutpa 10.371 11.512 4.610 1.655 0 434 260 647 202 0 30.740

NtvAGA 1.217 442 257 190 353 123 64 to 11.706

Ntv HAN0pitau 1.774 6.806 1.747 1.066 127 224 261 224 5 12.525

NEW JERSEY 64.131 91.316 16.527 14.974 1.963 1.655 4.102 2.324 1.392 49 128.469

NEW mERICO 5.167 11.425, 2.132 1.976 55 266 845 461 200 6 24.020*

NEW YORK 41.104 41.550 41.675 45.397 34.395 7.027 3.134 5.267 2.209 45 230,043

NORTH caRptINA 26.347 10.410 31.244 4.550 984 1.127 2.126 2.265 762 43 112.016.

A60TH DAKOTA 3.148 3.424 1,806 252 27 134 146 187 75 24 9.426

OHIO 63.753 47.069 22.012 5.124 0 3.314 1.996 2.649 1.005 93 207.675

ORLAH0MA 12.372 27.253 13;372 649 344 294 040 465 352 33 61.547

OREGON 11.580 21.472 5.511 2.450 481 973 122 1.614 571 24 44.609

0/N4STLvANIA 71.851 62.792 40.207 13.911 273 2.224 758 4:243 2.138 11 124.100

PUERTO AICO 1.108 1.4811 13.022 2.073 487 1.787 1.135 1.7211 ' 1.779 7 25.333

111420E ISLAND 3.168 10.233 1,274 1.164 178 200 127 250 02 It 17.577

SOUTH cm/0%3NA 19.174 17.507 2".4/1 5.255 72 260 428 1.103 527 25 64.473

SOUTH 441(074 4.214 2.512 1.240 320 25 185 233 454 41 13 10.136

IENNESSIt 32.179 20.855 21.445 2.614 1.400 1000 1.725 2.255 724 25.168

TIXAS 67.622 120.678 28.921 13.421 2.427 2,12Q 22.011 4.770 1.628 839 275.221

UTAH 7.364 12.679 3.114 2.894 177 243 1.279 732 202 26 24.698

vl 2.463 4.844 3.015 436 Ivo 224 465 311 024 11 12.059
VIRGIN14

32.109 32.211 18.425 6.072 483 790 3.132 1.029 1.860 65 27.972

wA5HINGION 14.668 27,404 10,729 11.201 1.400 858 1.410 1.110 391 61 62.509

WEST VIRGINIA 10.123 100095 11.502 1.004 852 354 334 447. 253 30.573

WISCONSIN.
470/41,03

10.946
3.100

26.628
4.147

14.648
-.050

11.575
767

530
216

1.070
170

450
228

1.244
190

451
47

42
15

66, 087
termw--

AMERICAN SAMOA 3 104 69 0 0 4 21 2 4 220

GUAM 444 346 212 45 0 3 181 99 34 14 2.085

huATHARN TIARIANAS 0 104 11 0 0 3 17 to 2 154

TRUST 1E5411041ES 222 1.115 23 36 19 31 110 211 59 28 1.21%

vled/N.ISLANDS 272 224 717 72 0 41 50 54 15 27 f.454

Sue. 0/ INDIAN Ar14165 86, 2,343 612 224 35 . 33 302 145 25 2 4.430

U.S. AND TERRITORIES 1.170.404 1.404.014 444.140 348.224 911.253 59.623 70.460 81.2413 23.005 2.213 4077.442

41,
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Figure 1 Distribution of Children Ages 3-21 Served by Handicapping Condition,

School Year 1976-77 and School Year 1980-81
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been underserved. Another_gre6 that in the past was underserved (SRI,
1980) and not increasingly appears to be receiving needed services is
older handicapped students. In a study that looked at percentages of
handicapped students served ai,t, different grade levels, Rand (1981) found
that when speech-impaired children were excluded from 'Ae handicapped
population, 50 perCent of the remaining handicapped children were in

grades one through six and 49 percent in grades seven through 12. Thus
it would appear that programs are being provided for secondary
handicapped students. Data reported by the States also indicate that
youth 18 through 21 are increasingly being provided services by the
public schools. The rate of growth for this population was 13 percent,
as compared to a three percent growth fcr children apes three through 17.

44.

Settings

P.L. 94-142 requires each State to adopt a right-to-education policy
that makes "a free appropriate public education" available to all
handicapped children. - A significant criterion in determining
"appropriate" is the availability Of special education and related
services in the least restrictive environment (L1111). The LRE provisions
require that handicapped children be educated to the maximum extent
appropriate with-their nonhandicapped peers., As indicated in Figure 2,
less than seven percent of handicapped children served under both
P.L. 94-142 and P.Z. 89-313 are receiving their education outside of
regular education buildings, and as indicated in Table 2, during the

past year there has been, an, increase of more ,han 200,000 handicapped
children receiving special education and related services in regular
classes. The data also indicate, however, that over the past year the
numberof students in self-contained classes has increased by five
percent and in separate schools by 42 percent- These increases were
primarily attributable to 10 Stftesi Wnen asked the reasons for the
increases, the States reported to SEP that a number of factors were
involved, including clerical or reporting errors; LEAs 'Serving groups or
youth that had previously been served by other State agencies (e.g.,
corrections, mental health), and LEAs still responding to pressure from
parents for private'placemcnts. SEP will examine these factors during
the coming year with the goal of providing technical assistance to SEAs
as needed.

Figure 3 shows that the largest number of students served in

separate schools are visually handicapped, and hard of hearing and deaf
and the largest number served in other environments are orthopedically
impaired and other health impaired. Appendix 3 provides tha number of
children served in different educational environments during school year
1979-80 for each handicapping condition by age group.

-5--

22
Nr.



Figure 2
/

Percent of Handicapped Children Served (Ages 3-21) in Four Educational
Environments, School Yeai 1979-80
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Figure 3 Environments in which 8-21 fear-Old Handicapped etlildren Were
Serired during School Year 1976-77-and School Year 1979-80
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Table 2

Numbers of Handicapped Children Ages 3-21 Receiving
Special Education and Related Services by
`Educations; Environments from School

Year 1976-77 to 1979-80

Types of educational
environments-

School years

Regular classroom

Self-contained classroom

Separate schools

Other

1976-77, J.972:72119

2,629,978

997,608

212,632

99,273

2,611,817

. 907,777

181,361

75,332

2,589,844

999,763

149,678

69,389

2,799,012

1,052,322

212,021

70,893

Personnel

When P.L. 94-142 vas enacted it quickly became clear that neither

the types nor the number of staff required to implement the goal of

providing, a free appropriate ptAlic education to all handicapped

children were available. In an effort to remedy this situation,

Congress called for comprehensive personnel planning (P.1. 94-).42,

. Section £13(a)(3)) and appropriated monies for per&nel training based

on these planning efforts. Shofer and Duncan (1980) report that since

that time some 39 States and territories have establ4shed advisory

committees to assist in developing comprehensive plans for personnel

development, with an additional 10 States indicating their intent to

'establish committees in the near future. A./though tiro-thirds of the

established committees report that they serve solely in an advisory

capacity and have no decision-making authority, they add that they do

have extensive involvement in such matters as establishing priority

areas for inservice training, providing for a core of trained inaervice

trainers, providing overall inaervice planning, developing needs

assessment instruments, 'gathering data for needs assessment, and

assisting in the implementation and analysis of State needs apsessment

information.

That personnel development groups have had a Npositive effect is

evidenced by the increasing availability of- both special education

teachers and related services personnel. Data provided to SEP by the

-8-
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States show that annually since school year 1976-77, the number of
spetial education teachers employed has increased (see Appendix 4,
Table A). In 1976-77, 179,804 teachers were employtd; by 1979-80 the
number had increased to 220,854, an increase of approxilmstely 23
percent. While the tctal number of special education teachers has
grown, in apecific categoties--for example, teachers of the viau$lly
handicappei..', hard -of hearing/ and deaf, and orthopedically
impaired--there vas a decline from school year 1976-77 to sc'elool year
1979-80 (see Figure 4).

Data for related services personnel show an overall increase from
schbol year 1978-79 to school year 1979-80 but decreases in some
categories (see Appendix 4, Table 8). The number_ of psychologists,
occupational therapists, audiologists, work study '-c-o-ordinators, and
other nominstructional staff has increased by six, four, 11, 35, and 97
percent respectively. However, for such othe'r .personnel as social
workers, apeeeh patho_ogists, nd teachers' aides, the number has
decreased. Evaluation studiea such as the SRI (1981) longitudinal study
of LEA implementation, together with data reported to SEP by the States,
indicate that these decreases are the result of more-austere State and
local budgets, changing priorities, and reduced needs for specific types
of personnel.

In general, there has been a regular increase to the -number of
personnel employed. In 1976-77 some 331,453 personnelwere employed; in
1977-78 the figure rose to 366,502; in 1978-79 it was .18,378: and in
1979-80 it was 435,584. These figures translate into annual increases
of 11 percent, 14 percent, and four pert at, suggesting that the rate of
increase may be tapering off. (bee Figure 5 for the changes in related
services persopnel from 1976-77 to 1979-80.)

The States projected that they would need rather large increases in
special educarion,reachers and related aervicea personnel .in school
years, :780-81 en-1 1981-82 as compared to the number employed in
1979-80. The States reported to SEP that they anticipated a need of
53,210 new special education teachers in school year 1980-81 sn1 43,02
in school year 1981-82 esee.Appendix 4, Table C). For related services
personnel, the expected needs were 58,744 in 1980-81 and 47,536 in
1981-82 (See Appendix 4, Table D). These numbers represent 24 and 20
percent increases, peapsctively, over the numbers employei in 1979-80
for special education teachers, and 29 and 28 percent increases for
related.service-s-,Krsonnel.

Personnel projection data from the States indicate that the largest
need in the coming years will be for teachers of the nuLtihandicapped
(50 percent increase from the number currently employed), emotionally
disturbed (43 percent increase), hard of hearing and deaf (39 percent
increase), and orthopedically impaired (39 percent-increase). Projected
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Figure 5 School Staff Other than Special Education Teachers Available from
School Year 1976-77 to School Year 1979-80
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needs for related services personnel range from an increase of

77 percent for teacher aides to seven percent for other noninstructional

staff.

Increases in the number of personnel employed have resulted fn a

decline in pupil/teacher ratios, allowing teachers to provide a more

intensive form of instruction. Since last year's retort to Congress,

the overall pupil/teacher ratio has declined from 19:1 to 18:1, with the

ratio for the speech impaired declining from 64:1 to 49:1, emotionally

disturbed from 13:1 to 12:1, learnin'g disabled from 18:1 to 17:1,

multihsndicapped from 23:1 to 16:1, and deafblind from 10:1 to 4:1 (see

Appendix 4, Table E).

In addition to the personnel data reported to SEP by the Stites, a

NASDSE (1981) study of.15 LEAs indicated a critical shortage of teachers

of the emotionally disturbed due to high attrition rates and teacher

burnout, and many LEAs pointed to shortages of physical therapists and

occupational therapists resulting from limited numbers of training

programs and rigid certification. programs. Finally, all districts

'surveyed. reported that the' provided extensive inservi -ce training' to

bolster the skills of professional and auxiliary staff. Inservice

topics included such traditional areas as diagnosis and evaluation, IEP

development and evaluation, due process, and parental involvement, along

with such more novel areas as death and dying, family support'networks,

and social attitudes towards the handicapped.

SEA and LEA improvements in their personnel preparation efforts

appear to be occtirring selectively and to be largely dependent upon

local and State needs and the initiatives resulting from those needs.

Special Education Costs

Continued increases in the numbers of children identified and

provided special educltion and related servicesl along with the need for

additional specially trained school personnel have inevitably focused

greater , attention by legislators, school board members, and

adRinis;rators on the economics of special education and related

servis.

No one knows for.ertain how much special education programming

costs. While many reasons exist for this uncertainty, a primary factor

is that education agencies seldom use accounting procedures that are

based on particular types of h.dicapped children or unique

instructional programs. Thus, coats involved in providing for such

matters as personnel, services, and transportation for handicapped

students are comingled with budget lit,: categories for nonbandicapped

students.

12--
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Recently completed special education finance studies (e.g.,
Rossmiller & Frohreich, 1979) provide two general findings: (a) that
the cost of special education within any given category of handicapping
condition varies considerably and (b) that the costs of providing
special education are not necessarily related to the quality of a
program or a predictor of the likely achievement of the students.

Based on full-time equivalents (i.e., 30 hours per week for one
student), yearly cos A nave been found to range from $4,675 to $5,261
for a full-time student in a resource room, to from $2,670 to $2,772 for
a full-time student in a self-contained classroom (Rossmiller &
Frohreich, 1979). *t_ a study that compared the costs of regular
education and special education, the average cost of the regular
education program was $:,399 per student while the average cost of the
special education program was $3,794 per student (Reger, 1979). As
might be expected from previous studies of a similar ,nature,
considerable variation exists in the per pupil costa across districts
and within particular handicapping conditions. In looking at possible
factors to account for the differences in cost between regular and
special education, Beget found that the highest factor was attributable
to the necessary support staff (e.g., psychologists, social workers,
etc.). The lowest factor was for materials and equipment that were
exclusively intended for special education.

A major finance study recently reported by the Rand Corporation
(1981) examined the costs of providing special education and related
serviceq in 50 LEAs and 25 affiliated intermediate or cooperitive
regional education agencies in 14 States. Rand found that the average
special education teacher's salary was $13,877 as compared to an average
of $15,110 for regular education teachers. Based on a 180-day work
year, seven hours per day, special education teachers made an average of
$11.01 per hour. According to the Rand study, the average total cost of
instructional services provided by special education teachers in 1977-78
was $551 per handicapped child. The Federal alladation per handicapped
child during that same period was $159.

In general, the cos ta of direct 'instructional services was
proportionate to the severity of the handicap. For example, Rand found
that the average instructional cost for a blind student was $2,516 and
for a deaf student $2,336, as compared to $813 for a learning disabled
student and $897 for an educable mentally retarded student. In a
related vein, it was found that the more restrictive the placement, the
more costly the instructional services. Thus on the average,
instructional costs for a full-time placement in a special class were
higher per handicapped pupil ($1,578) than for a regular class placement
with a pert-time special class ($794).

-13-
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In addition to receiving direct instructional services, students in
special education also receive ancillary services. The Rand study

reported that the national average cost of providing ancillary services
was $61 for nonhandicapped children .(e.g., counselors, librarians,

nurses) and $191 for handicapped children. Accounting for this

difference in costs were such ancillary services as speech therapy,
adaptive physical education, occupational therapy, physical therapy, and

psychological services. As might he expedted, such services were

reported to cost least ($120) for. learning disabled students, who

receive comparatively few services, and most ($1,179) for children with
multiple handicaps.

While some costs associated with providing services are known, more
effort is needed to examine those costs associated with the delivery of
specific types of programs. Knowledge about the costs of special

education will be particularly important during periods of fiscal

austerity. '.

From the information presented on the numbers of handicapped

children beinig served, the numbers being integrated,- the personnel being
trained, and the State and local fiscal commitments being made, it is
evideAt that the goals f f P.L. 94-142 are being achieved. In this

spirit a U.S. General A linting Office S1981) report on services to

handicapped children star

While the findings indicate that not all children have
equal access to special education, the congressional

objective that those most in need of services would

receive them with Public Law 94-142 has largely been

accomplished. The priorities to first serve the unserved
and second-the most severely handicapped children within
each category may have been realized and, therefore, may
have become meaningless. It may be more useful now to
emphasize State-specific priorities which attempt to

identify categories of underserved children.

T1A strengthened State and local capacity to make a free appropriate

pubic education available to all handicapped children is being

accolhpanied by changing Federal roles._ The initial focus of the Federal

administration of P.L. 94-142- WAS to assure that SEAS and LEAs

developed, adopted, and implemented policies and procedures consistent

with P.L. 94-142. As part of this effort, SEP provided the States
technical assistance in implementing such provisions of the law as the
Individualized education program and sing.te agency responsibility. As

the States achieved consistency with the requirements of the law, SEP
turned its attention to reviewing the States' capacity to assure local

compliance. In addition, Federal technical assistance efforts were

increasingly targeted, to improving local practices. With greater

-14-
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experience in implementing P.L. 94-142, SEAS and LEAs have found that
their remaining needs are based on problems related to individual
service delivery systems. Consequently, SEP is currently more precisely
targeting its monitoring and technical assistance efforts to enable SEAR

----and-LEAs-tweolve-their individual problems.-

The remaining problems SEAs and LEAs are experiencing in fully
implementing P.L. 94-142, though also based on indiVidual circumstances,
appear related to the following specific issues.

1. Right to Education--Is State and local Aucation
agency capacity adequate to identify and serve
handicapped children?

2. Individualized Education Programs--Is the time and
paperwork required to develep and monitor IEPs
justifiable?

3. Least Reatrictive Environment --What types of planning
efforts are required to achieve the full intent of

providing ,handicapped children a continuum of
educational opportunities vith age-appropriate
nonhandicapped peers in their nei;hborhood schools to
the maximum extent appropriate?

4. Procedural Safeguards--Are the States 'capable of
implementing and maintaining the quality control
mechanisms necessary to effectively 'implement due
process hearings and surrogate parent requirements?
Are less adversarial methods than due process hearings
available for resolving disputes between parents and

"

schools?

5. Protection in Evaluation Procedures--Are the States
capable of appropriately assessing newly identified
handicapped children as well as conducting
reevaluations in a timely fashion?

6. Private Schools--Are- SEAs and LEAs adequately
/ reviewing and providing for special education and

related services in the public schools before
recommending private placements? Are LEAs making
services available to handicapped children placed in

private schools by their parents?

7. State Education Agency Administration--Are States
capable of effectively monitoring the availability of

-15-



a freerapprppriate public education in all LEAs as
well as in other public and private agencies?
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Right to an Education
.1%..'`

d:V Public Law 94-142 mandates -t} each SEA -andLEA,TereaVing funds
under' the law provide the State s handicapped children "a free
appropriate public education" (Sectio 612(1)): The response to this
mandate since the beginning of the law Na implementation in-1977,taa been
Characterizedas previous reports to the Congress ham noted - -by a
continued increase in the number' and ty es of childrea.,btingaerved as
well as by expansion in the variety of programs in wl44ch these children
are enrolled. Nring the first years q implementation, the schools
were reported tiv have focused their attention chiefly on achieving
procedural compliance. Last year's reporkt to the Congress noted that
with the new procedures required by the law largely in place and
effectively incorporated into daily preotice, greater attention was
being focused on improving the quality of services.

This evolution has occurred against the background of two of
P.L. , 94-142's basic goalsto identify and evaluate children who have
difficulties that interfere with their educational progress, and to
provide children identified as handicapped with special education and
related services to maet their individdal educational needs. In this
section, we discuss the States' capacity to identify handicapped
children through conducting screenings and responding to requesta for
assistance 'by teachers, parents, and Others who recognize that a
particular child is having problems. We also discuss the States'
capacity to evaluate these children and provide them with appropriate
educational prograps. Because a particular need has been shown for
programs jar, secondary handicapped children, we concentrate on progress
being made in this-area. The States' capacity to' achieve or maintain
the goal 'of 'providing full educational opportunity for handicapped
children is considered critical during, this period of Federal and State
legislative review and fiscal reassessment.

isres:is.
According to a Rand Corporation (1981) study of special education

services and costa, schools nati9wide systematically conduct screening
programs designed to discover /possible hearing, vision, physical,
speech; and mental impairments, with the programs being administered by
such specialists as doctors, narses, audiologists, speech therapists,
and psychologists. The following table indicates the percentage of the
school population Rand determined are screened annually in each of these
programs. The numbers of 'children screened were estimated by
multiplying the Percentages determined by Rand times 41.6 million, which
was reported by the National Center for Education Statistics to be the
total school enrollment in the fall of 1979.
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Table 3

Percent of Total School Population and Number.of Children
Scream&-for Handicapping Conditions

Type of
screening
program

Percent of school
population

Number of
children

Hearing 50 20,800,000

Vision 49 20,384,000

Physical 19 7,904,000

Speech -12 4,992,000

Mental 3.8 1,580,800

In addition to the programs conducted by medical and other related

services personnel, a study by Applied Managemeut Sciences (ANS, in

preparation) showed that screening is also performed by general

education classroom teachers, particularly in regard to problems

associated with behavior and educational performance (e.g., reading and

tath). The AMS study reported that 25 percent of all regular elementary

school teachers said they had received training on how to select

appropriate screening instruments and on how to conduct screenings and

that nearly 16.5 percent reported administering. screening instruments
for the purpose of identify'ng learning or other problems among the

children theft serve.

Referral

Many studies have reported that because not all potential

impairments can be detected through the screening process, 'schools

depend heavily on individuals-=particularly teachers, parents, and

others in a position to make judgmentsto recognize when a particular

child is having behavior or learning 'problems and to alert school

officials. The ANS study found that at the start of the 1980-81 school
year approximately 55 percent and 34 percent, respectively, of all

elementary and secondary regular education teachers had been trained to

identify individual children whose problems are serious eaough to

warrant refc'ral for formal assessment. In addition, nearly 60 percent

of the eleme..tary teachers and 39 percent of the secondary teachers had
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been trained in the matt effec*ive procedures for enlistIng the

assistance of school administrators when the teachers believeda child
to be in need of special help. The AHS data indicate that in the
1980-81 school year alone regular classroom teachers sought assistance
for children in their classes at least 5.5 million times.

According to a NASDSE (1981) study that examined referral sources in
11 school districts in seven States, the schools' efforts to involve
parents and others in the identification process have been particularly
successful in identifying children of preschool age who may be
handicapped. NASDSE found that nearly 70 percent of preschool reWrals
were made by individuals outside the school--parents, physicians, and
staff in public and private health and community agencies.

Evaluation

End-of-the-year performance data reported to SEP 1.4- the SEAs
indicate that as a result of screenings and individual referrals nearly
750,000 new children were evaluated and placed in special education
settings in the 1979-80 school year. This figure is considerably higher
than the 120,000 increase in the States' child count data from school
year 1978-79 to 1979-80, and suggests not only that 600,000 handicapped
children were no longer being counted as receiving special education and
related services but that one out of every five handicapped children
served in 1979-80 was newly, :valuated and placed. Moreever, based on
information obtained from 50 States and 30 local or intermediate
education agencies, NASDSE (1980) eetimated that approximately
20 percent of the children individually assessed were found not. to be in
need of special education and related services. Thus it would appear
that achoolt. conducted initial evaluations for well over 900,000
potentially handicapped children (750,000 identified ar needing services
plus 20 percent more, or 187,500, evaluated and found not to need.,

services) in school year 1979-80. In addition to these initial
evaluations, SEP estimates that the schools reevaluated approximately
1.35 million children (one-third of the handicapped student pcpulation).

Some States have reduced the number of evaluations they conduct for
children not needing special education by conducting prereferral

screenings before recommending that a child be evaluated. These
screenings typically involve a review of pupil records and an analysis

of teacher observations. According to SRI, two-thirds of 4he 16 LEAs
from the nine States in their study had implemented prereferral

screening procedures prior to the 1980-81 school year That practice is
now reported to have been continued and in many cases refined, so as to
introduce more systematic procedures. The success of this general
approach in suggested by an SRI findihg that in one LEA which Ls using
standardized and teacher-developed instruments for prereferral
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screening, 96 percent of the children referred for individual assessment

were eventually determined to be eligible for special education and
related services.

Resource Availability t

Despite increased effectiveness displayed by the schools in

identifying handicapped children, SRI (1981) reports that primarily as a
result of.inadequate resources and the lack of appropriately twined
personnel certain gaps still exist. SRI notes that school screening
programs that test mental and phypical abilities are mainly conducted at
the elementary level. Only a small proportion of the Nation's schools
routinely screen their secondary population. This finding was confirmed

id a NASDSE (1981) survey of 15 local and intermediate education
agencies, which' found only one that systematically screened its

secondary ;,evel students for potential problems. Administrators
participating in this study reported that the cost of screening

programs, combined with the fact that relatively few secondary students
would likely be identified, makes It difficult to justify the

expenditure that would be required, even though some administrators
believed that midly impaired secondary students are not being

effectively identified. In addition to the lack of systematic screening
found by both SRI and NASDSE, AKS (in preparation) found that only four
out of every 10 secondary level regular education teachers had ever had
training, preservice or inservice, on now to identify dtudents whose
educational problems may stem from a handicapping condition.

Inadequate resources_ are likely to affect another group of

children--those who differ from the general school population on such
dimensions as language or Mobility. According to NASDSE (1980) these

special populations of children are not readily identified through
traditional screening programs and thas in a period of fiscal stringency
are likely to remain unserved.

Secondary Placement 0211(2Lla

Public Law 94-142 requires participating agencies to make a

continuum of placement options Available for handicapped students and to
provide them with services that match their individual instructional and
related services needs. Previous reports to the Congress have described
the advances made by schools in serving the majority of handicapped
students. They have also consistently indicated that the schools have
problems in serving certain groups of handicapped students, one auch
group being youngsters at the secondary level. Several studies provide
information on the secondary student population and the services being

20
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provided to them. -In all, information is available from 42 LEAs in 22
States.

In a study of services in 15 LEAs (in 13 States) that were said to
have successful pro rams for secondary handicapped students, HASDSE
estimated that duri than 1980-81 school year the schools served
approximately eight.17 peiCent of their secondary population as
handicapped. The number of secondary students being served remained
stable'in six of the LEAs, and in eight, it `rose from the number served
in the 1979-80 school year. Only one LEA reported a slight decrease
from the previous year. Administrators ,in the 15 districts said that
approximately five percent of the handicapped secondary population is
comprised of students over the age of 18, an increase of two percent
over the 1979-80 school year, and that approximately two percent of the

'N
secondary-age population In referred for evaluation each year.

According to the NAME study, the overwhlaaing- majority of
secondary referrals are for students with learning disabilities and
emotional disorders. Administrators participating in the study reason
that these referrals arise from the increased demands made on students
at the high school level. They reported that referrals for children

\ with such low-incidence handicapping conditions as physical impairments
are- rare at the secondary level since these problems are detected at an
earlier age.

The administrators reported that the majority (at least 90 percent
and in some cases 100 percent) of all secondary handicapped students
complete theii high school program and receive either a graduation
diploma or a certificate of progral completion. Several administrators
noted that because of special services they are now able to offer to
older handicapped students, the drop-out rate for these students is
lower than that for nonhendicapped secondary students.

For the 1980-81 school year, SRI found little expansion in programs
for handicapped students in general as compared to the great activity of
the preceding years. However, they did find growth at the secondary
level. While this growth was not dramatic and was found in some but not
all of the 16 LEAs in the study, SRI saw it as a signal of increasing
determination on the part of the schools to do a better job with this
previously underserved group. Particularly noteworthy changes reported
by SRI included an expansion of placement options for seriously
emotionally disturbed students, and to a lesser extent, for trainable
mentally retarded (TKR) students and the development and.improvement of
vocational education services, particularly for mildly impaired students.
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Expanded Placement Options

Because of the intensity of service and care requirtZby seriously

emotionally disturbed and THR teenagers, the schools traditionally have

served the majority of these students either in separate facilities or

in out-of-district residential settings. However, SRI (1981) reports

that. this year--largely because of the deinatitutionalization movement,

pressure from courts and parents, and the increased willingness of

schools to adjust their service delivery systems--the situation appeared

to be changing.

SRI found that half of its 16 study sites either had expanded

services to seriously emotionally disturbed secondary students this year

or were making plans to do. so next year. For example, one district

started a cooperative program for seriously emotionally disturbed

adolescents t.ith a community mental health agency as an alternative to

out-of-county or institutional placements and next year plans to reduce

itinerant services; increase resource classes, and establish new

delf-contained classes for these students at school sites. In its study

of secondary programs, NASDSE (1981) found that in Burbank, Illinois, as

well as in other communities, school districts haim developed ofe-campus

hig school arrangements for severely behaviorally disturbed students.

With this option, students previously served in 'out -of- district or

out-of-State residential facilities are being served in their home

district. Other attempts, to educate severely emotionally disturbed

students in less ,restrictive settings that were identified by NASDSE and

SRI include alternative high school programs, part-time study, and

specialized vocational study.

New placements were also reported to be available for IHR students

in the 1980-81 school year. SRI reported that schools were finding ways

to educate TM students in self-contained classes within the high school

setting rather than in separate facilities. For example, a district

that created a new placement option to accommodate hiell-functioning,

elemehrap-agWd.THR children last year created a similar option this

year for high -,functioning high-school-aged THR studente. This program

located at a. high school, was instituted is response to advocate

pressure to place handicapped students in less restrictive

environments. SRI found that other districts were also moving their THR

classes out of separate facilities into'high school buildings, and noted

that although such movement does not necessarily mean an expansion of

available programming options, it does represent an attempt to educate'

THR students in-a more appropriate setting near students of their own

age.



Vocational Education Opportunities

SRI (1981) found that employability is one of the major goals
administrators net for their secondary-level handicapped students. As

noted in all previous reports to the Congress, hoverer, study after
study has concluded that vocational education opportunities for
handicapped secondary students' are inadequate. Specific criticism

luded findings that regular vocational education programs 'often
slat admitting handicapped students, that little coordination exists
Mean special education and vocational education programs, and that

vocational training, if offered' to handicapped students, does not
adequately teach skills leadidg to employability. Information obtained
this year by SRI indicates that most vocational education opportunities
exist for mildly handicapped students, who represent thi largest
proportion of a district's special education population. Both SRI
(1981) and AMS (1980) reported that while vocational training has not
significantly improved for the cajority of handicapped students,
individual school districts have been able to develop successful
strategies and programs.

According to SRI, large high schools sr vocational eduration centers
that draw students from several buildings or districts can offer far
greater vocational education opportunities for handicapped secondary
students than can email schools. By centralizing vocational education
services at a single site, these larger facilities are able to offer
specially trained" personnel, specialised equipment, and tailored
instruction. Progrni options reported by SRI ane AMS included such
services as prevocational ,training, vocational asseasent, job-specific
vocational training, support services, and help in finding employment,
although all of these services were not necessarily found together in &
single program.

Examples taken from the ANS study illustrate he type of efforts
schools belie developed to increase student access to vocational training
opportunities:

In Jacksonville, Florida, handicapped students

participate fully th their nonhandicapped peers in a
.large vocational education program. located in a new

technice- skills center. Studenfo wbo need 'to master
basic Ocilla in order to succeed in a chosen vocational
program receive supplemental instruction in the

center's individualized mappower training system.

Students attend the center each day for several hours;
the remainder of the day is spent in academic classes
at the student's home high school.
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In Orlando, Florida, one high school has been

designated the site of a new program, called Project
Reach, in which vocational education teachers and

special education teachers work together to develop
vocational education for educable mentally retarded,
learning disabled, emotionally disturbed, and autistic
students. Students in this program receive vocational
instruction from their vocational teachers and acadamic
instruction from their special education teachers.

Project Reach provides students opportunities for job
saapling, mainstreaming into regular vocational

courses, vocational assessment, career counseling, and
job placement.

In1981, the Lowell, Massachusetts, schools started an
unusual vocational education program for

low-functioning handicapped students who previously did
not have access to vocational training. It is

essentially a four-year self-contained program

consisting of five classes: reading, math, geneTal
'ife skills, socialization skills, and occupational

preparation and guidance. The occupational preparation
and itlidapce class is different each year. Freshman

are taught career awareness; sophomores receive
in-echuol work experience; juniors do volunteer work at
trial job sites off campus; and seniors are allowed to
work for pay two periods each day, and may continue
working after school hours.

Project Assist, operated by the Milford, Massachusetts,
schools was developed to provide tutorial assistance to
both han44.capped and ,nonhandicapped students enrolled
in the district's Trades and Industries program.

Tutors not only work with students individually but
also consult with the special and vocational education
teachers to help link their concerns.

Another efiott found to be successful in some schools has been to
provide what SRI has termed "boundary crossing" personnel--personnel who

'ssist in coordinating the various components of a student's high school
program. A few of the districts in the SRI study reported having created

the position of vocational coordinator to serve as a link between
vocational and special education programs. The coordinator performs
such fonctions as aoaleting students in planning vocational programs and
making career choices, finding employment while they are still in

school, and making the transition from school to postsecondary

employment. Similarly, AMS (1981) reported that in Florida, vocational
rehabilitation counseloys coordinate services provided by the school and
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by outside agencies to help students make the transition from school to
employment and to assure that a continuum of services is maintained
before and after graduation. Theie counselors provide a variety of
services including medical and psychological evaluations, therapeutic
services for problems that mjght impede employability, and job training
and placement.

SRI emphasizes that schools face a particular challenge in designing
vocational education services that will truly prepare handicapped
students for the local job market they will encounter after high
school. Given high unemployment and limited postgraduate training
opportunities, the schools find themselves under growing pressure from
students and their parents to provide the skills handicapped youngsters
will need to &din competitive employment. One approach is to match the
school's curriculum with local:job market conditions, as illustrated by
the following examples:

A midwestern LEA now conducts
determine
have job

education
jobs may
students,
classes

job market analyses
which local businesses are most likely to

openings that could be filled by special
students. After determining what types of

be available and appropriate for handicapped
the district designs its vocational education

to teach students the entry-level skills they

CO

would need.

An eastern urban district with two vocational skills
centers has devised vocational clusters which break
down skills into specific competencies related to

specific job-entry skills. Students in the sane
vocational cluster can progress at their individual

rates and achieve different levels of Malls, with a
computerized dystem keeping track of what each student,
has mastered., Students leave the program with a

certificate of achievement fisting these competencies,
and employers thus can clearly assess graduates'
entry-level skills.

Conclusion

The Nation's capacity to identify all handicapped children in need
of special educattop and related services has increased to the point
that in school year 1979-80 the schools conducted evaluations for over
two million children (750,000 newly evaluated and placed, approximately
200,000 evaluated and found not to need services, and 1.35 million or
one-third of the handicapped student population, reevaluated).
Programming for handicapped children has ex?anded at all levels for all
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types of handicapped children. Expansion was particularly evident in
programs for secondary handicapped students in school year 1980-8/.
This expansion has occurred as a result of increased commitments at the
Federal, State, and local levels along with the continued efforts of
parents and legal advocacy organizations.
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Individualized Education Programs

Public Law 94-142 (Sections 602(19) and 612(4)) and its regulations
(Sections 300.340-300.349) require that each handicapped student
receiving special education and related services have an individualized
education program (IEP). The IEP is to be developed (and reviewed at
least annually) by the child's 'parents, the child's teacher, an LEA
representative, and where appropriate, the child. The IEP document is
to include statements of the child's present level of educational'
performance, annual_ goals_ and short-term objectieds, specific
educational services to be provided, the extent to which the child will
participate in the regular education program, dates for initiatiott'and
anticipated termination 0i services, and appropriate objective criteria
for determining whether objectives are being achieved.

Previous reports to Congress have indicated that the time and
paperwork involved has been a major issue iu implementing the IEP
process. This year,we ha7e-looked more closely at the issue, examining
attitudes, State and local requirements beyond the Federal requirements,
LEA practices that decrease the amount of time and paperwork involved,
and LEA suggestions for making the IEP process more manageable.
information for. this analysis was provided by two studies: NASDSE
(1981; 20 LEAs in 16 States) and SRI (1981; 16 LEAs in nine States).

Attitudes toward4 Time and Paperwork

Both the NASDSE (19C1) and the SRI (1981) studies reported that
ettitudes towards the time and paperwork involved in carrying out the
IEe rroceas had become more positive over the years since the enactment
of P.L. 94-142. Thirteen of the 20 LEAs in the NASDSE study indicated
that attitudes had become more positive towards both time and paperwork,
and two additional LEAs, said that' a more positive attitude existed
towards time. Only two LEAs said that attitudes had become more
negative, with the rest saying that there had been no change. Even with
this positive change, 11 of the 20 LEAs indicated that attitudes about
time and paperwork were still predominately negative. However, almost
all reported positive attitudes about the IEP process itself.

The SRI study reported, "Itt)teneral the only complaints we heard
about the IEP process were in the LEAs where new procedures had been
imposed that were perceived as burdensome' (p. I/1-19). The NAME deta
seemed to substantiate this finding. Eight of the 11 LEAs with negative
attitudes towards time and paperwori, indicated that ciaher the'time or
the paperwork for the document or the conferences had increased, with
seven saying there had been increases on at least two of the dimensions,
and three on all four. Only three districts gave the same reason for
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the increase in time or paperwork: These said that parent involvement

had increased. Other reasons were the document had become more complex;
increased services were being provided to children; more severely

handicapped childrgewere being provided services; the staff was trying

to be more thorough; class loads were higher; parents were bringing

friends, lawyers, or advocates to the meeting; and an audit was

expected. In one of the two LEAa where attitudes were reported to be
more negative than previously, State requirements had increased, and in

the other, a court decision required the LEA to substantially increase
the services it was providing to handicapped children.

Eighteen of the 20 districts in the NAVYSE study were strongly in
favor of the IEP process. All but four said they would retain the IEP
conference and all but five the IEP document in its present form even if
Federal and State requirements were discontinued. All 20 said they

would use something like an IEP if the present requirements were

discontinued. LEAs gaete a variety of reasons for feeling that the IEP
process is worth4hile and should be retained: it enhances communication

with parents (17 LEAs), assists in program planning' (17 LEAs), increases

communication amoag schoOl staff members (eight LEAs), provides ad
evaluation tool (five LEAs), is good educational practice (five LEAs),

and increases individualization (four LEAs). In the words of two

respondents:

Overall, the IEP has put order, consistency, and

reliability into programming and planning for each child.

It made us look more carefully into the coordination of

resources to program for the child. It will continue to

de this, and we do it better each year. The IEP process

has also helped our teachers identify the individual needs
of each handicapped child(Johnson).

IEPs have really helped special education for handicapped
children come a long way. The process has created stress

in areas in which change was needed. We have come through
the rough times and now are comfortable with what we are

doing. think IEPs are helping children learn, and that
is what special education is all about (Tousel).

Additional Requirements

LEA commitment to the IEP process is evidenced by the number of LEAs

with IEP requirements beyond those of P.L. 94-142. Of the 20 LEAs in
the NASDSE study, only three reported no additional requirements. The

17 remaining districts reported from one to. four additional

requirements, with nine districts reporting two or more. Districts

reported having more participants at the IEP meetings, more content in
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the document, shqrter timelines for developing the IEP, additional
efforts to involve parents in the IEP process, and more frequent review,
among others.

Participants. In response to a question asking whether their local
practices exceeded the reqffrements of P.L. 94-142, nine LEAs said that
more participants attended the IEP meeting than were required by the
Federal law. And yet, when asked the average number of participants who
typically attended an CEP meeting for a mildly handicapped eighth- grade.
student who was in a regular program except for Le' hour a day of special
reading and math instruction .and for a severely handicapped elementary
school student, 16 districts reported more than the maximum number of
oarticipants req4red by- the Federal regulations,. Eleven of the
oistricts reported more than four participants (median e 6 participants,
range 5 to 8) for a mildly handicapped eighth grader, and 14 reported
more than four (median 6, vane e 5 to 10) for a severely handicapped
elementary school student. '

Moreover 14 of the LEAs reported that there had been an increase in
the number of particiftnts attending the IEP meeting in the past four
years. In most cases, more related services personnel and more regular
education teachers were attending. In a few instances, such personnel
as the principal, guidance counselor, case manager, regular education
coordinator, bilingual/minntity representative when appropriate, or
parent advocate were reported to be newly attending the meetings.

Content. Six of the 20 LEAs in the 'NAME study said that the
content of the IEP in their LEA ieclule'd More than is required by the
P.L. 94-142 regulations. Extra requirements included a statement of
present.leveI, of performance for each objective, allocation of teacher
time, the IEP being written in thq primary language of the child, and
the IEP being a broad-based plan with wide-ranging, comprehensive
content. In addition, more than half the LEAs reported that a typical
IEP document for a mildly handicapped eighth grader or a severely
handicapped elementary school student included more than 13 short-termA.

eeebjtctives. Ten districts reported that the IEP contained more than 13
objectives for eighth graders (median ge 22 objectives, range 13.5 to
78); 12 districts reported more than 13 for elementary students
(median 27, rahge 14 to 150). Such a large number of objectives
seems to be more than -needed to meet the intent of P.L. 94-142 as
-described in the Federal Re ftter"(Volume 46, Number 12, January 19,
1981), where it is-state t at from the Federal point of view, the
purpose of the IEP is .to "pro'vide a mechanism for determining
-(1) ybexher the anticipated ceccomes for the child are being met (i.e.,
whether the child is progressing In the special education program) and
(2) whether the placement aid services are appropriate to the child's
special learning needs" and to "provide general benchmarks for
determining progress towards meeting the annual goals." The objectives
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"should be projected to be accomplished over an extended period of time
(e.g.., an entire school quarter or semester),"' 17.

Other additional requirements. Seven districts reported that they
have shorter timelines for completing the IEP than are required by the
P.L. 94-142 regulations; and two districts reported that an interim IEP
is developed at the referral or evaluation conference. Four districts
reported that they make efforts beyond those requiredN,by P.L. 94-142 to
ensure parent participation at IEP meetings such as notifying parents of

the meeting first by letter and then by telephone. Six said they

automatically giye parents a copy of the IEP document, and one said it

provides the parents with a written summary of the IEP conference.

Three districts reported that they review the IEP more than once a year,
with one of these reporting that a team meets monthly to review child
progreps.

Change in Process

Both the NASDSE and the SRI studies indicate that LEAs have

continued to make changes in the IEP process. While 11 of the 20

districts in the NASDSE study reported changes that resulted in

increases on at least one dimension of. time and paperwork for the

document. and conference, 13 reported decreases on at least one

dimension, with seven reporting decreases on all four dimensions. The
reasons most often given to explain the decreases were experience,

familiarity with the process, and a more efficient system. Other

reasons were simplified forms or shortened document, inservice training,

and positive supervision (see Table 4). These same reasons were often

given to explain increasingly positive attitudes towards the time and

paperwork involved in the IEP process.

In addition to these changes reported by NASDSE, SRI reported that

in over half of its 16 study sites, short-term objectives had become
broader, making them less likt lesson plans and more like the "general

benchmarks" described in SEP's interpretation of the individualized

education program (Federal Register, Volume 46, Number 12). SRI

reported that teachers were compensating for the loss of more specific

IEPs by adding their own objectives, using lesson plans instead, or

"Starting all over."

Some of the districts in the NASDSE study reported that they

anticipated further changes in the IEP process next year--three because

they anticipate changes in State and Federal requirements, two because

of budget decreases and thus loss of teacher aides, and three because

they intend to further streamline the process by improving forms or

using a computer to store goals and objectives.
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Table 4

Number of Districts Citing Reason
for a Decrease in Time and

Paperwork

Reston Decrease in
time and paperwork

Experience 8

Familiarity with the process 8

More efficient system 7

Simplified form, shortened document 5

Inservice training . 4

Positive supervision 1

LEA Suggestions'

When asked how thty would change the IEP process if Federal and
State laws no longer required them to continue their present process,
the LEAs in the NASDSE study said they would make the document less
compreheniive (eight), include, fewer participants at the meetings
(f ve), and make less effolt to involve parents (four). Interestingly,
in to cases, these were the same LEAs that reported having practices
whiee teed the P.L. 94-142 requirements.

Conclusion

,

Although LEAs reported that the time and paperwork involved in the
IEP process was still a problem, they also reiorted that the process was
worth the time and effort involved. In fact, most of the LEAs in the
NASDSE study exceeded the Federal requirements. Similar to findings in
previous reports to the Congress, LEA responses indicate that the

--w"henefits of such additional requirements need to be carefully weighed
'"4.r against the effects on staff morale.
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Least Restrictive EnVironment

The least restrictive environment (LRE) provisions of PL. 94-142
(Section 612(5)(B)) and its acommpanying regulations (Sections
300.550 - 300.555). require participating agencies to assure that to the
maximum extent appropriate, handicapped children are educated with their
nonhandicapped peers in schools as close to their home. as meible and
that they are removed from the regular class "only when the ature and
severity of the handicap is such that education in regular classes with
the use of supplementary aids and services cannot be achieved
satisfactorily." Data reported to SEP by the States indicate that this
mandate is being implemented. Since the passage of the law, handicapped
children have been increasingly receiving their-education in regular
classes or at least in regular education, buildings (see Table 2, p.
xx). At the same time, all of the previous reports to fhe Congress have
emphasized how complex and challenging the Na ca's teachers and
administrators have found the task of educating handicapped children
with children who are not han, tapped.

In a study conducted by in International from 1978 through 1981 to
identify administrative strategies which promote the effective
integration of handicapped children, it was found that the progress
being made has been accompanied by problems in achieving effective pupil
planning bases, attitudinal acceptance, age-appropriate placements, and
reliance on tieighborhoott schools as the placement referenti The JWK
analysis, which was conducted in 50 LEAs throughout the country, clearly
identified comprehensive planning at the State, district, and building
levels as a prerequisite to successful implementation of the LRE
proVisions of P.L. 94-142. This section deacribes e nature f the
planning required examples of successful planning, and the chal nge
which.face SEAs and LEAs in implementing such coordin ted planning.

State Planning Activities

JWK found that the following planning activities at the State level
greatly facilitate local efforts to implement the LRE provisions of
P.L. 94-142: conducting Statewide- studias to ascertain the current
educational settings in which handicapped students are served; reviewing
all State policies and procedures to determine whether they facilitate
or inhibit the implementation of the LRE mandate at the local level;
examining the results of monitoring activities to identify those
districts that are found to be out of compliance with the LRE mandate;
and developing a comprehensive plan of technical assistance, training,
and Pillow-up. These types of State planning activities provide support
for LEAs in their efforts to plan at the local level.
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The Vermont State. Department of Education offers an example of this
kind of State - level, planning. In 1971 tl,e SEA submitted a 10-year plan
to the State legislature calling for incremental funding to attain the
goal of providing full opportunity for all handicapped children, with
particular emphasis on educating handicapped children in the least

restrictive environment. More generally, the schools were called upon
to serve handicapped children from birth, a priority was placed on the
development of appi'opriate services to severely handicapped students;
and the SEA and other State agencies were committed to a policy of
deinstitutionalization. During the 10 years of the plan's

implementation the State's special education budget has grown from an
initial 34 million to the 1981 level of t15 million.

Specifically as regards LRE, the SEA developed two models to enhance
service delivery to handicapped students. The consulting teethe- model
was designed to enhance the success of local district efforts t Jerve

handicapped students in regular education programs. In this model,

special education personnel are trained to provide consultation,

support, and guidance to their regular education peers. A complementary

model, the State interdisciplinary model, focuses on the severely

handicapped--many of whom had been served in a State residential

facility since birth or arrival at school age. This model is intended
to develop local capability to provide appropriate services to this

low-iuciden...e population. Edu..ational consultants, physical therapists,
communication specialists, and pediatricians travel through the State to

provide direct services to 'children and consultation and training to
their teachers. With the help of this Statewide support system, many of
these ycut'IL can now reside in community living facilities.

The State Division of Special Education has a team of seven
Technical Assistance and Evaluation (TAE) consultants, each of whom is

assigned regionally., throughout the State. Among other things, this

group is develo14.n1 a model for providing training and consultation to

district adminiitrators regarding the least restrictive environment

mandate. By working at the local, regional, and State level, the TAE
consultants are able to provide local input to State planning efforts
and thus to effect State changes that facilitate local changes.

Although the effort has been initiated with three districts in a single
region, the long-range plan is t) reclicate .this training model through
the remaining six regions in the State.

Althcugh State planning is a recessary component for achieving the
full implementation of the LRE provisions; it is insufficient by

itself. State planning, to be effective, must be coordinated with and
support planning by the local school districts.
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District-Level Plannlaii

During the initial phase of its study, JWK conducted site visits to
over 50 districts across the country to study innovative strategies for
implementing the LRE mandate. In each district, specific planning steps
were documented which were intended to modify current service delivery
patterns and to esult in the increased movement of handicapped students
to less restrictive settings. Although rarely present in their entirety
in a single school district, 18 different planning activities identified
by JWK appegred to have significantly improved the success of efforts to
integrate hindicapped children. These 1$ planning activities logically
clustered into four planning phases.

The first phase includes preplanning tasks in which administrators
identify the sources of impetus for change :n their district; review
Federal, State, and local regulations and trends relating to the
provision of services to handicapped students in the LRE; examine
successful models in other districts; and formulate a basic philosophy
that will be clearly, consistently, and formally communicated throughout
the _district and_ will focus the energies of both regular and special
education personnel on the task of proiding educational services to all
students in the district.

The second planning phase is that of involvement of key people--the
superintendent, selected school board members, administrative and
instructional personnel, parents, members of advocf.tzy groups, and
perhaps othersto analyze and if necessary improve existing procedures
andlrograms.

The third phase involves a review of current service delivery
patterns. During this phase, administrators conduct a thorough
inventory of present resources. The term "resources" refers in this
Context to personnel (numbers, certification, and present assignment);
facilities (ac.1.,..sibility, location, and appropriateness); equipment and
materials; contracted services; and all other available assets. The
next step is to conduct a survey and analyze current delivery patterns,
identify individual student service needs (not as a function of the IEP
process but as a Means to facilitate district planning), and compile
student information for each neighborhood school. Thus a roster is
created for each regular education building of all handicapped students
who live-in the area covered by that school. 'school administrators can
then begin to identify those students for whom the neighborhood school
is--o is not--the most appropriate placement option. The
administrators often find that a return to the neighborhow! school is
not only appropriate for most handicapped students but is also cost
effective. The JWK report notes that a district in California
discovered that this planning sequence resulted in a savfngs of over
$100,000 in transportation costs alone.
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The fourth and final phase of the planning activities is the
development of a written plan for service delivery. Based on data
available from the previous tasks, the administrators formulate a

tentative district-wide plan citing the resources required to implement
the plan compared with present resources. The plan may include
implementing only certain Orogram components iu the beginning and adding
components as resources and experience permit. Ab part of developing
the plan, revised IEPs are developed for each student at a meeting
attended by the student's parents and teachers, and an LEA
representative. A decision is made concerning. the appropriate placement
for each student based on the newly developed district-wide plan which
delineates a continuum of placement options.

Having identified these planning activities based on information
from the 50 school districts, JWK then provided training for over 60
different LEAs. The following illustrates the application of these
planning strategies in two unique district settings.

The Spokane Public Schools traditionally operated separate
facilities .for many of the special education students in the-district.
Planners at the diStrict level noted that over 40 percent of the

school's special education students were bused away from their
neighborhood school and that transportation costs for one year f-r

special education exceeded $100,000. Within the past five years, the
district has been cited by the Washington Department of Public
Instruction, SEP, and the 'ffice for Civil Rights for failure-to comply
with the LRE provisions of P.L. 94-142 and of Sect\on 504.

The Spokane Public Schools responded to this concern by making
significant changes in student placement. Working with a

multidisciplinary team from the University of ashington, the district
evaluated the instructional and related services needs of all students
who were educated in separate facilities in the district. Each
neighborhood school's capability to provide appropriate services for the
majority of,skese students was analyzed, and the decision was made to
return almost all of the handicapped students in the district to their
neighborhood schools. All educational programs in each building were
placed under the direct control and supervision of the principal, and
special education became a -support eystem rather than a separate
system.40 Special education personnel were redistributed throughout the
district,-And a range of placement ol:tions was created at each building
level.

Rhode Island's Exeter-West Greenwich Regiodi School District serves
two rural communities in the State. Recently, the district created an
administrative planning team,. which is composed of the district's four
administrative personnel:. the superintendent, the special education
supervisor, and two principals. The members often meet informally and
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also meet formally at monthly meetings to discuss administrative
strategies for educating the district's handicappe: students in the
least restrictive environment. The team submits quarterly reports to
the board of education regarding issues and progress, and each month a
board member is invited to visit the special education program and to
receive 4eta5led information regarding the program's operation and goals.

During the summer of 1981, the administrative team conducted an
analysis of the needs of the 21 special education students being served
in out-of- district, programs as a start towards developing the capability
of providing appropriate services to as many of these students as
possible in their hone district. One result of this analysis was the
conclusion that a preschool program for the handicapped should be
developed. Six of the 21 students were subsequently returned to the
Exetdr-West Greenwich schools, four of whom were to be served in the
newly created preschool program. The money saved in tuition costs was
applied to the salary of a teacher.

In a further effort to include handicapped students in the regular
education classroom for as much of the instructional day as appropriate,
the team arranged an inservice program for all primary teachers.
Conducted by a special education staff member, the session illustrated
the application of special education techniques to problems that face
regular edvation teachers in their own classrooms. The team reported
that this inservice training contributed to improved attitudes of
regular teachers towards having handicapped children in their classrooms.

Just as with State-level planning, school district planning ib an
essential but insufficient activity for achieving the goals of the LRE
provisibns. School district planning provides the overall philosophy,
the allocation of personnel and space, the assignment of students, and
the inservice training required. However, the school building is the
actual site o1 service delivery.

Building-Level Planning

Numerous, educators have observed that handicapped students can be as
segregated from their nonhandicapped peers in a regular education
building as in a segregated facility. One strategy JWK found in several
districts for successfully including handicapped students in the regular
education program was the use of a task force to determine the
appropriate location of classrooms that will serve special 'educhtion
students within a, regular education building. Task force members
typically included the building principal, regular and special education
teachetts and students, parents, handicapped persons in the community,
and in some cases--to help assure consistency among the buildings
throughout the .districts--a district-level administrator. The typical
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first step of such task forces, JWK found, is identifying the etudents
to be served and any physical need they may haveramps, ...pvatore,

bathrooms, etc. Next is describing the' purposes for the epea..al rooms

to be used and any structural needs to be taken into account, e.g.,
&inks, "time-out room," observation booth, etc. Each potential location
is then analyzed in terms of such matters as proximity to claasrooms for

the nonhandicapped and to age-appropriate peers, opportunities for

informal interaction with peers, accessibility, and safety factors.

A variation of this type of school building planning is illustrated

by the efforts of the Madison, Wisconsin, Metropolitan School District
to integrate severely and profoundly handicapped children from a

separate facility Anto several regular education buildings in the school

system. Intensive planning was required by an elementary school

principal in one of the receiving schools when it was decided that 30

severely and profoundly handicapped children, five special education

teachers, and three aides would be transferred from a separate special
education school to his iegular.elementary school. Planning activities

included visits to the separate facility by the principal so that he

could determine what would be required to appropriately educate theme
children and by regular teachers so they could become familiar with the

. children and reduce the potential effects of stereotypes and fears.

Similarly, the Gaeta education teachers and sides visited the regular
education building where they would be reassigned. During the first

year, the special educatrun teachers preferred to be placed together.

This preference was honored by the principal as a transitional

arrangement, and the special education classes were clustered together

in the basement of the school building. During the year, as the special

education personnel and regular teachers had an opportunitu to become

more familiar and comfortable with each other, plans for the aecond year

were formulated. Based upon the first year's experience it was oacideJ

that the most favorable placement for he severely and profoundly

handicapped children was In classrooms neer those of their

age-appropriate nonhandicapped peers, and so fn the second and third

year° the special education classes were located throughout the building.

Thus, it can -1;o seen that through careful building-level planning,

which is supported by State- and district -love' planning, the full goals

of the 12E provisions of P.L. 94 -142 can be better achieved.

Conclusion

The commitment to educate handicapped children in the least

restrictive environment appears to exist In our Nation's schools and to

be supported by the general public. However, this commitme. aunt be

bolstered by administrative support and encouragement. Based nn iniial

observations by JWK, it appears that comprehensive planning achieves
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cost savings through better use of personnel ana space and the reduced
need for transportation. This 'type of planning will be particularly
needed in a period wen resources are tight and the Stares are being
asked to take on Increased fiscal reaponsft-ility for educating
handicapped childre.,.

4
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Procedural Safeguards

The procedural safeguards requirements of P.L. 94-142
(Sections 615(a)(b)(c)(d)(e)) and its accompanying regulations (Sections
300.500-300.514) address, the issue of arbitrary decisions and
misjudgments in special education placements. They require that the
concerns of the parents, the child, and the school be considered before
a placement decision is made and that parents be Lilly informed in their
native language of all information relevant to any evaluation of
placement decision. Mean parents are filet notified about the school's
intention to evaluate their child, the school must provide a statement
of procedural safeguard rights. These rights include an opportunity for
the parents to obtain an independent evaluation at public 'expense if
they disagree -ith the evaluation made by the public agency and to
inspect and review all relevant educational records of their child. If
the parents and school disagree about a decision and cannot resolve the
disagreement informally, either the parents or the school may request e
due process hearing. An Impartial third party is then assigned to weigh
evidence presented by each side and to make a final determination that
must be implemented unless an appeal is filed. It cases where a natural
parent cannot he identified or located, the LEA is responsible for
assigning the child a\surrogate parent. These safeguards are intended
to protect handicapped children's interests by allowing their natural or
surrogate parents access to information and procedures which are
Intended to increase the chances that appropriate educational decisions
arc made.

Previous reports to the Congress have primarily addressed the
provisions of P.L. 94-142 which call upon the LEA to notify parents of
their rights and obtain their informed consent before evaluating the
child or placing him or her in a special education program. This year's
report will describe progress made by SEAn and LEAs in implementing two
other basic protections afforded by the procedural safeguards provisions
of P.L. 94-142: due process hearings and parent surrogates.

Due Process Hearings

Previously, only an estimate of the number of due proeess hearings
for a selected number of States could be reported. This year, the
actual mbar of hearings in 49 States for the 1979-80 school ::ear is
available from the State program plans. Forty of the 49 States were
able to report the number of local as well as State hearings. Eight
reported that they had only State-level hearings, and one reported that
it could not aecurately determine t-`-,ea number of local hearings-,
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The number of hearings varied greatly from State to State, as shown
in Figures 6 and 7. Some States conducted no hearings at all while
others had up to 356. The total number of local hearings was 1,166,
with a Statewide median of nine. For State hearings the total was

1,418, with a Statewide median of seven. Disputes most frequently

concerned placement and the least restrictive environment, as shon in
Figure 6.

The number of hearings tells only part of the story. Another part
is the ability of the States to assure that the implementation of the
due process hearing procedures is consistent with the provisions of
P.L. 94-142. Evidence of State capacity to administer the hearing

procedures--as iuentified by NASDSE (1981) a five-State sampling--ir.
illustrated by the States using criteria for selecti^e candidates to be
hearing officers, providing training for hearing officers, reviewing

hearing officers' performance, and monitoring to assure implementation
of due process hearing decisions.

The SEAs--through policy or administrative practice were found to
have developed criteria for selecting candidates to be hearing

officers. Two of the five SEAs had developed general guidelines which
stated that prospective hearing officers must have had experience with
the hearing process and possess knowledge of special education

regulations. Two others primarily selected attorneys, whereas one

excluded attorneys under all circumstances.

All of the SEAs conducted some type of formal training for their
hearing officer candidates. Two SEAs bed full-time hearing officers,

and these conducted the most extensive training programs, one lasting

120 hours with monthly inservice on specific problem areas, and the

other last-ns 80 hours with periodic inservice. The remaining three
SEAs had part-time hearing officers, and their training ranged from 16

to 30 hours, with an annual refresher course. The training usually

included information about State and local specie_ education policy,

P.L. 94-'.42, and educational practice and programs; procedures for

conducting a hearing and writing a decision; and the opportunity to
observe an actual hearing or a videotape of one vend to perform the
hearing officer's role at a mock hearing.

Candidates who successfully complete:" the training program were

placed on a list in each of the five SEAs. The two States that employed

hearing officers on s full-time basis had short lists--one had 13 and
the other 11 hearing officers. The other three States provided yearly
contracts for their hearing officers or requested their services on a
case-by-case basis. The number of hearing officers in these States was

95, 54, and 37, respectively.
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Figure 6 State Due Process Hearings, 1979-80

[
Fewer thane

10 hearings (27 States)

I__1I 1 10-20 hearings

21-30 hearings

(7 States)

(4 States)

Greater than 30 hearings (12 States)

Data not available for New Mexico
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Figure 7 Local Due Process Hearings, 1979-80
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Fewer than 10 local hearings (17 States)

10-20 local hearings (13 States)

21-30 local hearings (1 State)

Greater than 30 local hearings (10 States)

Hearings only conducted at (9 States)
the State level

Data not available for Now Mexico
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Figure 8 Frequency of Issues Raised at State- and Local- Level Due Process
Hearings, 1979-80
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MI STATE (1,418 hearings)

LOCAL (1,166 hearings)

Evaluation Pladement/LRE 1EP Other
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Hearing officers were assigned .to specific cases according to such
methods as a rotation system or on the basis of such criteria as

expertise in an area relevant to a specific case. The only caveat to
assignment was that there could be no conflict of interest. In the two

SEAs with full-time hearing officers, it was presumed that they were
independent from any agency that would be a party in a hearing case. In

the SEAs where LEA personnel were hearing officeis, they were barred
from hearing cases originating in their own districts. In either event,

the hearing officer was given an opportunity to review the case

beforehand and alert the SEA if a potential conflict of interest existed.

Beyond the matter of impartiality was concern about the quality of
the hearing officer's performance. In fact, three of the five SEAS
queried reported instances'in which hearing officers had been removed
from the approved list. Removals were effected for missing timelines,
being unavailable for conducting hearings, writing inadequate decisions,
and missing refresher courses. Additional quality control procedures
established by SEAs included having the State Director 'of Special

Education or a member of the compliance staff review the decisions made,
by hearing officers. ' Inadequately written decisions were usually

returned to the hearing officer for revision; instances were reported in
which decisions had been overturned on appeal. on the grounds that a
regulation or piece of evidence had been misinterpreted.

The study showed that from two to six weeks after the hearing

decision was made, two of the SEAs routinely monitored it to 'ensure
appropriate implementation. In these and in the other three States, if
noncompliance occurred, several avenues oi recourse were available. For

example, the parents could reactivate the .case through another hearing,
or the State could. take such actions as holding conferences with the

public agency, conducting an investigation, and withholding P.L. 94 -142

funds from the agency.

Although the study indicates that States have clearly developed the

capacity to implements due process hearing procedures, several

unanticipated outcomes have occurred. Schools and parents have found
that the process became more adversarial than had been anpicipated and

that the costs of using . this procedural safeguard exceeded

expectations. Several studies (NASDSE, 1981; Peterson & Ayer, 1980;

Peterson & Ayer, 1981) have found that an average hearing may cost the

SEA thousands of dollars. Moreover, these amounts did not include the

time spent by school personnel, parents, and their attorneys in

preparing for and participating in the hearings. Meanwhile the

unexpectedly high level of adversarial confrontation between school

staff and parents often caused considerable emotional sEress for the

families involved (Budoff 6*Orenstein, 1979).
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In an effort to reduce the,lidversarial and costly nature of due
vprocess hearings, some SEAs and LEAs have sought to develop less formal-
:No liss legalistic procedures for settling disagreements. Such
-pr#Oedures--referred to by- such various terms as negotiation,
conciliation, j problem-solving, administrative review, and

nc prehearing--come down to an arrangement in which an intermediary assists
two coU'Llicting parties to reach a mutually acceptable solution to a
problr.m. Mediation is typically requested once a dispute cannot be
resolved by the special education planning team or building principal.
It does not abridge the rights of parents to a formal due process
hearing.

NASDSE (1981) provided some preliminary findings on, the process
through discussions with nine local directors of special education in
nine States whose districts practiced some form of mediation. According
to the directors, parents were customarily informed about mediation as
the need arose, rather than when they were informed of their Procedural
safeguards under the law. Mediators were generally school staff
personnel who demonstrated outstanding interpersonal dkills. Their task
was to help clarify any misunderstanding parents had about she school
program, and if disagreement continued, to assist the school staff and
parents in coming to an acceptable settlement. -Specific procedures or
strategier for resolving disputes were not identified. However, the
directors reported that once an agreement was reached, it was recorded
and monitored, often as part of the IEP process. If noncomplirnce was
found, several options were exercised by the parents. Most frequently
they requested a due process hearing or another mediation session. In

some districts, the director of special education met with the school
staff to investigate the situation and issued reprimands as appropriate.

All of the directors had positive opinions about mediation. They
strongly believed that their relationships with parents were improved
and put back into a cooperative mode rather than having parents as Toes
in a continuing battle over a child's program. Moreover, they said,
this positive milieu was- somehow communicated to the community at large,
thereby enhancing the school system's reputation as a responsive service
rovider. Given these outcomes, it was 'not surprising that all the
rticipants in the NASDSE study stated their intention to retain the
diation.process.

Although mediation- procedures would appear to haj promise, the
challenge to SEAs and LEAs choosing to implement this process is how to
balance the need for administrative controls with the flexibility and
informality seemingly required to offer a workable altirnative to the
due process hearing, Both the structure and the formality of the

process varied considerably from State to State. For example, in the
school districts in the NASDSE (1981) study as well .as in Minnesota
(Peterson 6 Ayer, 1981), central office administrators routinely
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function%as'mediitors trying-to work out agreements between the school
diselr3Ccatitt,p4ents., Connecticut has a more formal procedure in which

)s the parents may-iiequeet a State-appointed mediator to help negotiate a

settlement prior to ttie' due process hearing (Yoshida & Byrne, 1979).

The Connecticut approach appears to result in many of the problems

associated with the,,due process hearing, such ne --high cost and the need

to engage attorneys.

It would appear that further work is needed towards delineating the
types of mediation procedures being used, the techniques necessary for
effective dispute settlement, the type of training that results in good
mediators, and whether the decisions result in appropriate programs for
the students concerned.

SUrrogate Parents

One procedural safeguard requirement not discussed in detail in

previous reports to Congress is that. of surrogate parents (Section

615(b)(1)(B)). The basic principle underlying this provision is that
the public agency shall protect a handicapped child's rights when his or
her parent cannot be identifies or found after reasonable efforts or
when the child is a ward of the State under the laws of that particular
State. The procedure calls for the State to appoint a surrogate parent

who may represent the child in all matters relating to the child's
education, with the understanding that selected surrbgate parents have
knowledge and skills that insure adequate representation of the child.

At the same time, they may not have any conflict with the child's
interests, such as being an employee of the public agency serving the
child.

Estimates of the number of children requiring a parent surrogate
were provided to NASDSE (1981) by 11 States. The estimates ranged from

none to between 700 and 800. No States had surrogates representing more

than .8 percent of the total handicapped population. The variability in

the number of 'surrogates could be accounted for by several factors,

including differences in definition between "guardian" and "surrogate,"

the extent to which local and State education agencies are able to

identify and locate the child's parents, therPrcentage of children in
the State identified and evaluated as being handicapped, the percentage

of wards who reside in institutions or with foster parents, and the
accuracy of State-reported figures.

-
The central issue of concern for this provision. as for the due

process provision, is the capacity of the States to administer it--a

capacity evidenced in selection and training procedures for parent

surrogates and in the State's monitoring of parent surrogate
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performance. NASDSE (1981) provided information frop 15 States on these
issues.

The P.L. 94-142 requirement that to avoid conflict of interest a
parent surrogate may not be an employee of a public agency was often
found to conflict with State regulations concerning guardianship,
especially when other human services agencies were involved. In all 15
States, before the passage of P.L. 94-142, guardians -- whether private
citizens gr public agency employeeswere responsible for all decisions
concerning the child's welfare, including education. Most of the States
hail not-, adopted selection procedures that do not allow public agency
guardians (such as superintendents of State institutions) to make
educational decision,1 regarding- their wards. Three of the States,
however, were reported to have had difficulty with this requirement
because of an absence of interagency agreements regarding the
appointment of surrogates and to be still in the process of making their
regulations and policies consistent with P.L. 94-142.

Both appropriate interagency aAreemeuce and effective methods of
recruiting aurrogate parents were zeportk.d still to be needed in some
States. Most surrogates were found to be volunteers who often did not
have the background required to respond appropriately to the types of
problems they faced. Recegnizing that surrogate parents require
preparation before being acaignei to a child, all but two States
provided formal training programs through the SEA or through LEAs,
advocacy groups, or agencies operating their institutions. The training
included review of Federal and State laws and regulations, discussions
concerning the role and responsibility of the surrogate parent,
information about the school district or institutions enrolling the
children to be under the surrogate parents' supervision, and background
information on the handicapped children themselves.

In addition to the quality control' efforts implemented by States to
assure that parent surrogates were appropriately trained, all 15 States
monitored the surrogates' performance. In some cases, surrogates were
reported to have been dismissed for unsatisfactory performance.

It should be noted that regardless of how well trained or monitored
surrogates may be, in eight of the 15 States participating in the NASDSE
study they remain at legal risk for their decisions, whether well
intentioned or not. In the other seven, surrogates are protected in
statute or regulation from prosecution except in cases of willful
misconduct. Although the sampled SEA directors reported that no
surrogate had been sued, many of them felt strongly that some form of
protection needs to be mandated for such persons if this provision of
P.L. 94-142 is to be effectively implemenred.
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Protection in Evaluation Procedures "

Section 612(5)(C) of P.L. 94-142 and its accompanying regulations
(Sections 300.530-300.534) require that decisions regarding whether a
student qualifies for special education be made by a multidisciplinary
team and that this team use several specific criteria and sources of
information in arriving at its decision. The decision must be-made
based upon results from valid instruments which are administered by
qualified professionals and take into consideration the language and
cultural background of the student being evaluated. Special procedures
must he followed when evaluating a student who may be learning disabled
as dc...i.aed by Section 602(15) of P.L. 94-142 and Sections
300.540-300.543 of the regulations. Once found eligiSle for special
education, a student must be reevaluated at least once every three years.

In 1979 SEP awarded a contract for a nations; survey to describe
current assessment procedures and nondiscriminatory assessment prac ces
as a basis for determining the current state of:iihe art. The survey was
developed during 1980, and almost 10,000 school personnel from 100 LEAs
in 36 States responded during the 1980 -31 school year. The findings.
from this study will be analyzed for presentation in the 1983 Annual
Report.

Meanwhile, SEP has reported on an interim basis the considerable
commitments made by States to implement protective requirements by
improving the assessment skills of their personnel and by implementing
new service delivery arrangements or management approaches (Annual
Reports to Congress, 1980, 1981). Since forward strides of this nature
have been noted in previous reports, the current report will concentrate
on a critical remaining challenge, that of reducing waiting lists for
special education evalhation. It has previously been pointed out that
students are not always evaluated in a timely fashion and therefore may
be effectively denied access to potentially helpful special education
services (Annual Report to Congress, 1981; SRI, 1981). For a majority
of hildren identified as potentially handicapped, evaluation and
deterination of eligibility for special education has been accomplished
efficiently--often within three or four weeks 'of their referral.
However, cases have been reported of delays lasting three months or
longer.

To find out more about the problems of aiting lists, NASDSE (1981)
conducted a study of 50 SEAs to determine first, the range of time
allowed districts for completing evaluations, and second, the extent to
which State directors believed waiting lists were present in their
States' school district In addition, the State administratom-od 30

'local special education directors were asked what factors- produced
delays in the evaluation process.
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Timelines and Extent of-Waiting Lists

P.L. 94-142 does not define timelines for completing the evaluation
process, and thus there is no standard definition of what constitutes a

delay. However, many SEAS have established their own timeline m At-the
time of the NASDSE Study, it was found thit 27 of the: 50 States had .
,developed their own criteria for what constl 'utes a reasonable time
period for performing the sequence of functions that takes place between
referral and the determination of a student's eligibility for special
education, and that two other States were in the process of doing so.
These timelines typically allowed 30 to 60 days for a school district to

complete its evaluation process. That period also appeared to. be the
norm in States where timelines had not been formally established.

A "waiting list" could conservatively be said to cover any children

waiting for eligibility determination beyond a State - established

timeline. However, most SEA and LEA administrators seemed to reel that

a waiting list existed only if the problem was of-some magnitude, if the
situation had persisted over an extended period of time, or if it

represented a recurring problem.

Of the 48 SEA administrators responding to the NASDSE study, 36

(75 percent) reported that waiting lists existed among some portion of

their local districts. Although the administrators could not estimate
the number of children involved, 11 reported that from one to 10 percent

of their districts probably had waiting lists; four reported waiting

lists for from 11 to 25 percent of their districts; six for from

26 percent to 50 percent; nine for from 51 percent to 75 percent; and

six reported that they supposed there were waiting lists but could not

estimate how many.

Statements by LEA administrators confirmed the SEA reports.

Although half of thelocal administrators reported that there were no

..- assessment waiting lists in their districts and estimated .that the

average length of time between referral and eligibility was 30 calendar

days or less, the remaining half reported that delays affected the

processing of from five to 95 percent of the children referred for

evaluation. One administrator reported that at least 50 percent of the

referrals in his district were not resolved within 60 calendar days.

Several LEA administrators reported that at least one-quarter of their

referrals took more than two months complete, while several others

estimated that approximately five to 10 percent of their potential
:clhandicapped children typically waited onger than two monthn. Altho :h

not all LEA administrators reported significant numbers of children on

waiting lists, those that did described a situation in which deman for

assessment services outstripped the appraisal capacity of staff, ca sing

management conflicts in many school districts.
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Factors Producing Delays

Schnol districts have experienced considerable stress in meeting
increasing demands for evaluation services, particularly in the area of
learning disabilities. Verifying whether a student is learning disabled
was found to require more extensive evaluation procedures than did other
suspected handicaps. In addition, schools are now conducting triennial
reevaluations of nandicapped children, as P.L. 94-142 requires.
Conducting reevaluations of approximately one-third of their special
educaticn enrollment each yea- while at the same time handling new
referrals proved to be such a load that some LEAs -reserved the last
three months of the school year for reevaluations and cut off initial
referrals around March. While this procedure permitted the required
action on reevaluations, there were instances in which referrals for
initial assessment could not be processed until the following fall,
resulting in unreasonably long waits between referral and eligibility
determination. The most recent report from SRI (1981) confirmed thin
problem of school systems juggling their schedules to accommodate both
initial evaluations and reevaluations. The SRI study also found that
schoorsystems were hiring school psychologists ona short-tern basis to
assist- them in reducing backlogs caused by increased demands for
reevaluations.

The districts reported that the problem of handling increasing
numbers of evaluations is compounded ,by the fact that the demand for
assessment services is very uneven, sometimes increasing seasonally and
sometimes for no apparent reason at all. One local administrator
reported that nearly 50 percent of the referrals in his district were
made in two months of,the school year; the remaining referrals were
spread over the other seven. Since the supply of appraisal personnel
remains relatively constant, the uneven flow of referrals often resulted
in waiting lists. Although administrators reported that children with
severe problems were usually given priority and assessed quickly, some
children suspected of having milder learning problems waited six months
or more between referral and assessment while the appraisal s,aff worked
its way through concentrations of referrals.

As for the resources needed to bring the situation under control,
LEA administrators reported continuing personnel shortages among
psychologists, psychometrists, occupational therapists, and physical
therapists, and sometimes even among such personnel as audiologists and
speech therapists This chronic understaffing among related services
personnel who play key roles in the pupil appraisal process was thought
to be the major reason for evaluation delays.

Echoing findings regerted in the 1981 Report to Congress,
one-quarter of the SEA administrators reported that they expect
personnel shortages to continue because training institutions are unable
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to keep up with, school district demands for qualified support services

personnel. The problem become& even more acute when school districts

serving ethnic populations need to recruit bilingual staff members. In

addition, some State directors mentioned that no training programs were

operating in their States for such personnel as physical and

occupational therapists.

LEA administrators stated that positions sometimes went unfilled for

such reasons as the following: (a) ,school districts eliminated these

positions as having low priority in the overall operation of a

district's 'special education program; (b) school district pay scales

were not competitive with more financially rewarding positions to

_private or other public agencies; and (c) some positions vete located in

areas many applicants regarded as being geographically undesirable.

Coupled with the supply and demand problems, school administrators

reported they were having difficulty in determining how to coordinate

and efficiently use the resources already available.

Proper procedures call for a multidisciplinary evaluation of

students. This approach involves a number of staff memberssupport
personnel, teachers, and administrators- -and thus there must be someone

to coordinate and monitor the effort. Particularly in districts toe

emall_L,ar highly specialized staff roles, personnel are frequently given

the responsibility for a wide range of euties, such as gathering recotds

relevant to the child's referral, obtaining parental consent, scheduling

the administration of tests, chairing meetings, coordinating the

development of the child's individualized education program, and

subsequently monitoring Its implementation. These duties cut into the

time needed for assessing students. Furthermore, staff members have had

to learn new patterns of working together In order to perform these

duties. Learning these working relationships has often proved to be a

recurring need, depending upon staff changes.

Working out cooperative agreements with other agencies to help

provide evaluation services has presented a particularly thorny

problem. Several LEA administrators noted that delays frequently

occurred because the school districts had no control over the schedules

of these agencies or even in some cases over the selection of the

agencies from which services were to be purchased. Sometimes such

circumstances as the location of the services created problems. For

example, small districts--particularly those in _isolated rura:

communities = -often used the sex-Aces of diagnosticians or assessment

centers far removed from the home district. It was net unheard of for

children to have to travel as far as 300 miles to be tested.
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Meeting the ChallenEE

Many of those involved in studying the situation said that the
complete elimination of waiting lists may not be POtsible.
Nevertheless, most LEAs seem to be making significant progress2-- Some
say they have been able to relieve the pressure by controlling demand.
Tice 1981 Report to Congress stated that several LEA administrators in
Texas found that by developing such procedures as reviewing the referral
to make sure that all alternatives within the regular education program
had been exhausted before conducting a special education
evaluationtney have dramatically increased the percentage of referred
childrtn who were found eligible for special education. Similar
approaches have been reported by districts in New Jersey, West Virginia,
and Louisiana. These procedures have the added benefit of insuring that
-services in the regular program are fully explored and tried before more
restrictive placement options are considered.

States also were found to be developing a variety of strategies to
bolster the supply of personnel. Some SEAS (Michigan, for example) have
used their F.L. 94-142 State shares to pay for personnel needed to
assist LEAs reduce or eliminate student assessment waiting lists. Such
States as Arkansas, Indiana, and Marylsed assist LEas in identifying job
candidates by serving as personnel clearinghouses. The Indiana and New
Hampshire SEAs reported linking student Interns from institutions of
higher education in the State to specific LEAs, with State directors ce
special education or their designees meeting directors of university
personnel preparation programs on a regular basis to keep them informed
about current and emerging personnel reeds. In addition to these State
efforts, several local administrators mentioned the increased use of
inservice training to inform administrators and staff members about
their roles in the evaluation process, thus reducing role conflict and
inefficiency. At the Federal level, it Is hoped that the Education
Consolidation and Improvement Act ,f 1981, which consolidates small
programs, will help free up diagnostic staffs to assist in the
evaluation of handicapped children.

In wrestling with the management problems of the evaluation process,
SEA and LEA administrators have experimented with several approaches.
Several SEAs have reviewed their procedures for testing children so that
redundant and inefficient instruments and forms have been eliminated and
alternative methods adopted. For example, Maine has recommended that
LEAs use existing student .ecerds end pupil performance data to redece
the amount_ of formal testing needed in making an eligibility
determination. States like California have developed models of

acceptable forms for obtaining parental ceneent for evaluation to help
LEAs eliminate duplicate forms or reduce the length of documents. Many
local dis,ricts on their own have reviewed and revised their forms and
thus have significant:, reduced the amount of staff time spent in
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documenting pupil evaluation decisions. Some local systems, such as the

AFRO district& in Illinois, are designing more sophisticated

computerized management information systems for tracking students

needing evaluations, tracking parental consent, and making more

efficient personnel assignments.

Conclusion

Throughout the Nation, school systems would appear to be making a

vigorous effort to assess potentially handicapped students on a timely

basis. On their own initiative, many State and local systems have

established timelines for conducting evaluations, sought to increase

their assessment staffs, and established new procedures such as

reviewing referrals. The assessment situation continues to present

difficulties. On the whole, however, the evidence suggests that the

situation has improved during the past year.
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Private Schools

Public Law 94-142 (Section. 613(a)(4)) and its accompanying
regulations (Sections 300.400-300.460) assure all, handicapped children
receiving publicly - authorized ,services in private' schools the same
educational rights afforded handicapped childreqf it public schools.
Moreover, handicapped children voluntarily enrolled in private schools
by their parents are,eligible to participate in public special education
'programs and related. services, sand the SEA must'insuresthat the mandates
of P.L. 94-142 are applied to public and private schools alike.

In 1980, SEP reported to the Congress that policies and procedures
basic to compliance with P.L. 94-142 had been established in all States
and that Federal and State monitoring efforts were making a significant
contribution towards insuring the availability of appropriate rights and
services for all handicap* children regardless of the setting. Recent
findings from ,NASDSE (198f) indicate that LEAs are making a concerted
effoit td provide services to children in public rather than private
settings and to establish standards that rssure the appropriateness of
those private placements that are still required. The findings also
indicate that disputes with parents over private placements have
decreased due to improved public services and that the cost of necessaryprivate placements continues to be a problem. Finally, the NASDSE

..!_ findings provide insight into the progress being made and the problems
'kestill existing in serving children placed in parochial and ather private

schools by their parents.

LEA Placements
4,

The Special Education Programs' Third Aneaal Report to Congress
cited evidence that LEAs had begun to establish programs for students
with many types of handicapping conditions who previously had required
placement in'private schools- in I erviews with 15 LEAs located ficross
the nation, NASDSE (1981) found that this trend/has been sustained and
refined. All 15 reported having a policy towards private placements
reflecting awareness of the least restrictive environment principle plus
sound fiscal planning. Where a number of handicapped children needing a
similar program exist or where personnel can he multiply certified, LEAs
have developed their own programs. Where school populations are small,
LEAs purchase services for low-incidence handicapping conditions
requiring scarce and expensive specialized personnel aed equipment.
Exceptions to these policies do occur, especially when a partirular
child fails to respond to the programs the LEA has offered, and a
private setting is tried as a last step on the least restrictive
environmen5. continuum. In these cases, the child usually has seveje or
multiple Aandicaps requirinst eatzensive residential aervic,.a. Other
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exceptions are occasionally made in consideration of a family's
situation aid fxeferences. Following are examples of current program
plans in the 15\LEAs:

a In Boulder, Colorado, all seven severely emotionally
disturbed children in the district were returned to the
district program in 1981-82; ulth psychiatric services
being made available on a 24-hoer basis. This

expansion of the diatrict'a program for behaviorally
disordered children vas prompted by rising costs

amounting to an increane of *950 per child per month
for private psychiatric services in addition to hefty
increases in transportation costs. Instructional. units

for the childieh involved will have a one-to-four otaff
?ratio and there will be an attending psychiatrist.

Besides the economic advantage to the LEA, staff

members. believe the children will benefit frem ee

mainstreamed local school programa in comparisen with
the isolated envi7onment of the private school

previously used.

Pittaburgh, Pennsylvania, has sApanded services for

children with low-incidence handicaps such as deafness,

thus Joining such othet communities as Boise, Idaho;

Burbank, Illinois; Tulsa, Oklahoma; and Point Pleasant,
Vest Virginia, in offering full services within the

public schools.

In Solth Carolina, the Cherlotte/Mecklenburg schools

arranged to return eight learning disabled students to
en improved local program for the 1981-82 school year,

while continuing to place 98 severely emotionally

disturbed, mentally retarded, and deaf -Mind students

in existing private settings to avoid replication of
specialized services readily available in the Research

Triangle area.

Small districts in Idaho are forming cooperatives to

make services that were previou,ly purchased from

private schools economically feasible at the local

level.

Mesa, Arizona, has completed a plan under which a

program for older autistic children will be intitiated
whenever their numbers make it economically feasible to
do so--that is, when the eaumber of children needing
services increases from the present two to four or more.
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The NASDSE stydy reported that several LEAs have established
*collie standards aimed at assuring that private placements are made
only when they are both necessary And appropriate.

e Eight LEAs. reported a policy of making private
placements only for children who have demonstrably
failed to make progress in available LEA program
alternatives, unless a compel' ig case in made for
24-hour private resident'a ca't.

o Six LEAD that all private placements are
limited to those on an approved -list of schools
certified for specific services by the SEA or by local
committees established Car such purposes, and eight
said Mit they conducted site visits for,all proposed
private settings. Two of the LEAs reported undertaking
both of these measures.

do In six of the LEAs all proposed private placements are
reviewed by a central committA, and in Illinois a
Statewide central approval committee has been
instituted to review.proposed residential placements.

, All 15 LEAs in the NASDSE study reported that at least
once a year, during the IEP review, they examine the
advisability of returning individual students who have
been placed in private settings to their home
districts. The study noted that return rates vary
widely for differing handicapping conditions,
suggesting that -criteria for returning students are
based on an individual's observed progress and needs
rather than on administrative or system needs.

The LEAs indicated that a significant benefit cd expand4d services
and careful review procedures was a reduction in the number of disputes
in which parents rejected district placement recommendations in favor of
private placements. In contrast to last year, when these disputes were
reported to be frequent, only two of the 15 LEAs contacted by NASDSE
reported such a problem. In Burbank, Illinois, the source of
controversy was the initiation of a program ror behaviorally disturbed
children; and in Boise, Idaho. the problem had to do with post-hoc
requests for payment after parents had voluntarily placed their child in
a private setting. The remaining LEAs attributed the reduced number of
disputei to increased public- confidence in the LEAs' programming
alternatives and the wide array of placement alternatives now available.

The LEAs reported that even with fewer private school placements
than in the past, fiscal issues remain a concern both now and for the
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future. The cost of private placement was reported to have ranged from
a low of $2,070 annually for a child in a day placement to a high of

$24,000 annually for a residential placement. The typical range was

from $3,870 to $11,65: per child pawkily. Although the majority of

LEAs reported spending less. than one percent of their total special

education budget on privcil placements, some reported spendingup to
4.5 percent. States such ag Illinois and' Pennsylvania have ceilings on

the amount that can be paid for private placements. Other

districts-St. Louis, Missouti, for examplereported that State

reimbursement comes from the State share of P.L. 94-142 monies. A few

districtse.g.., Burbank, Illinois, and Charlotte, North

Carolinareported that other social service agencies, faced with budget
cuts, are seeking to reduce thei\commitments to pay for noneducationalexpenses for sevezely handicapped hildren requiring residential care.

Parent Placements

The 15 LEAs contacted by NASDSE (1981) noted that evaluation was the

primary service rendered to students placed in parochial or other'

pri.ate schools by their parents. All of the LEAs reported having

established provisions for accepting referrals from private schools and
having notified private school administrators of available evaluation

services, coordinated with local parochial school systems, issued public

announcements, and distributed printed materials. In addition, many

districts- (including Boise, Idaho; Alexandria, Louisiana St. Louis,

Missouri; Charlotte, North Carolina; Tulsa, Oklahoma; and Pittsburgh,

Pennsylvania) offer training to private school staff to acquaint them

with the referral process and to $ach them screening techniques. A few

districts (e.g:, Mesa, Arizona; Boulder, Colorado; Alexandria,

Louisiana; and Charlotte, North Carolina) reported lending personnel and

nonconsumable equipment to private school staff to assist thee'. in

conducting screening and evaluations.

These evaluation efforts appear to be successful in identifying

obv4,ously handicapped students. Hdwever, WASDSE reported that a

spokesman for the United States Catholic Conference estimated that 6.5

to seven percent of the parochial school population is mildly

handicapped and ,that these students remain unidentified and unserved.

Similar estimates were provided by officials at the Illinois and

Maryland SEAs who placed the incidence at between six and eight percent

of the parochial school population, with fairly even geographic

distribution.

Administrators in the LEAs interviewed by NASDSE said that efforts
to identify mildly handicapped students were hampered by a sparsity of

responses from independent private schools and difficulties in

coordination among the papchial schoolslin some settings. The study
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suggested that one reason for the reluctance of private schools to refer
mildly handicapped students may be that the public schools generally
require students to enroll in order tp receive services other than such
nondisruptive add-on type services as speech therapy and, less
frequently, physical therapy ,or' resource help for a learn ng
disability. In the majority of cases, the study said, services to
private school students technically stop at the point of identifi t4on
because of policies requiring dual enrollment or because parents
generally enroll their child in the public program if the child's needs
are extensive.

The spokesman for the United Statei4Chtholtc Conference reported to
NASDSE that as States have rewritten theif laws to comply with
P.L. 94-142, State and .Federal monies previously available to support
on-site special education programs operated by the Catholic schools have
been terminated. Most LEAs now say that handicapped students in private
schoOls must enroll in the public schools to receive services.

Conclusion

Public schools are increasingly developing their own programs to
serve handicapped children they once placed in-, private schools. Theie
proirams'address the P.L. 94-142 goals of educating handicapped children
as ,close to home as possible and, to the maximum-,extent appropriate,
with their nonhandicapped peers. Such publiprograms are also
generally less costly than private placements. However, the prevalent
policy of for the most part requiring public school enrollment before
providing sea-vices to handicapped children who would otherwise be
enrolle in parochial or other private settings, poses a problem needing
furthe attention. Currently, this policy appears to result in a lack
of ne ask services 'for some handicapped children enrolled in private
`acho614A1
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State Administration of P.L. 94 -1'42

Public Law 94-142 specifies that the SEA hos the primary.
responsibility for ensuring that the Yaw's provisions are met at the
local level. Evelustion studies indicate that, by and large, State
adtainistration Of,P.LX 94-142 has improved steadily since the enactmeat
of the law in 1975. trohlems clearly remain, but the studies suggest
that these problems are not ,ae widespread or intractable as they once
were, due in large part to remedial efforts undertaken by the SEAs with
Federal assistance.

N

SEA administration of the lawl has two basic aspects. The first is
the exercise o supervisory responsibility for akk education p9grams
for handicapped children- -in all agencies throgghlouE the State"thtough
such means as interagency agreeTents, administrative directives, and .
changes in State laws to specify that the SEA has final responsibility
for all educational programs in the State. The second consists of se
mechieisma (Stich as iiilAtoring) which the State uses to implemanti
gederal supervisory responsibility.

State Education AgenuLkesponsibilLEE 11

As stated in Section 612(6) of P.L. 94-142:

The .AState educational agency 3411 be responsible for
assuring that the requirements of this part are carried
out and that all educational programs fbr handicapped
children within the State, including all such programs
administered by any other State or local agency will be
under the general supervision of the persons re sle
for educational programs for handicapped children in the,:i\
State eduCational agency and shall mee;..'reducat,
standards of the State educational agency.

A recent study by Education Turnkey (1981) speaks of this provision
as having "legitimatized" special education within the SEA. One result
Is the elevation of'special education in the organizational hierarchy of
the SEA. In six of nine SEAs surveyed, in 1979" at least two and more
often r:..ree positions intervened in the chain of command between the
special education direct r and the State superintendent. Currently in
these States the number is only one.

Education Turnkey also reported that in order to carry out their
supervisory resi.msibilities under P.L. 94-142, States have increased
the size and changed the character of their special education staffs
with a decrease in the percentage of staff members that have prior
experience and training in tne specialty areas of special education and
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an increase in the percentage that have general administrative, -

analytical, and, related experience and 'training. Educatiqn Turnkey

reported that paralleling the ;increase in assigned staff, the operating
budget has also increased signif,icahtly, with most SEAa using the five
percent of P.L, 94-142 funds allOwed for State administrative costs as a
major funding source for special education expenditures.

The study noted that the impact of the general supervisory provision
upon. other divisions within the SEA has,also been significant, varying

somewhat according to the struc'..vre of the SEA. For example,-in some
States vocational education and vocational rehabilitation are within the

SEA's jurisdiction, whereas ,in others they are administered by a

separate' State board or agency. Education Turnkey reported that in the

States in its" study the special education division has had more

difficulty, in coordinating w:th the division of vocational education
than with the division of vocaticinel rehabilitation, with cited reasons
including the relative power and size of vocational education within an

SEA and perceived conflict between regulations governing special

education and vocational' education, especially in the areas of least
restricavetenvCronment._and_funding formulas. Issues between special

educatton an' vocational rehabilitation were repqrted as being more

philoscphical in nature (e.g., the individualized education program

viewed as an education plan in special education versus the

individualized written rehabilitation plan viewed as a life goal plan in

vocational rehabilitation). Relations between special education and

Title I of the Elementary and Secondary Education Act were found to vary

significantly among States, except that, mainly as a ,.result of

P.L. 94-142, responsibilities relating to P.L. 89-313 programs for the
handicapped have in most cases been assigned to special education.

To comply with P.L. 94-142's general supervisory provisions, in some
States it was necessary to 'amend existing State laws; in others change

has been effected through court orders. In all of the States surveyed
by -Education Turnkey two or more versions of regulations reflecting
major changes were 'found to have been issued over the past seven years
and in most of the States the rule-making process related to P.L. 94-142

is continuing.

Data obtained through studies and SEP monitoring activities indicate

that most States have been attempting to implement the general

supervisory provision by developing interagency agreements with one or
more other State agencies. In some States these agreements formalized a
coordination process that had previously existed on an informal basis.
All nine of the States in the Education Turnkey study reported that they

had undertaken from moderate to extensive initiatives to implement the
requirement, ranging from the creation of an interagency coordinating

committee structure in one State to the negotiation of interagency

agreements in all.

sr
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Further, in most of the States in the Education Turnkey (191)
study, the SEA has contributed resources to improve coordination and
implement the general supervisory provision. Examples Include the
Contribution of funds (mostly State P.L. 94-142 dollars) to joint
Imservice training sessions with other agencies and the assignment of
fip4ial education staff to other divisions and agencieb to improve
coordination. The.flexible use States have made of P.L. 94-142 State
administrative funds was found to have played a critical role tti

improvihg the coordinatibn of ,services among other divisions and
agencies administering programs for handiFapped students.

Despite the advances that have been made, however, Education Turnkey
reports that LEAs are still faced with legal and regulatory barriers
which interfere with interagency collaboration. SEP monitoring efforts
during 1980-81 confirm this report. The SEP monitoring repOrts indicate
that in most States where this problem exists, the SEA has been able to
develop interagency agreements with some but not all agencies in the
State responsible for educating handicapped children, or agreements have
been developed but hins remained ineffective for lack of official
approval and support. SEP monitoring visits indicate that in several
States there is A move to examine existing State laws and regulations to
eliminate conflicts and provide greater flexibility. The Regional
Resource Centers supported by SEP were identified as a Bourne of

particularly valuable technical assistance in such efforts.

State Education Agency Monito

The Third Annual Report' to :,,Congress (1981) noted that States had
voiced considerable concern at the time P.L. 94-142 was passed regaru,ng
the monitoring requirements set.* forth in Sections 612(6) and
613(a)(11). Traditionally most SEAti-;-had functioned in a facilitating,
"helper" role and were reluctant (as Education Turnkey noted) to become
"enforcers." While some strain has occurred between SEAS and LEAs as a
result of this new role, numerous ,positive effects of State monitoring
are being reported by both SEAs and LEAs throughout the nation (Tringo,
1980).

Data obtained through SEP monitoring visits together with a recent
NASDSE (1981) survey of 19 States show that SEA monitoring efforts are
composed of the following components: on-site compliance monitoring,
IEP monitoring, review of LEA applications for P.L. 94-142 monies,
review .of written LEA policies and procedures for special education
progrems, provision of technical assistance, and investigation of

complaints.

The NASDSE survey found that the States are conducting on-site
monitoring for a greater number of special education programs than ever
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before and- that they _allocate the full time of from five to 18 SEA

personnel. The typical SEA monitoring staff devotes basowelys to

preparing for an onsite visit. Local officials are sent written
notices of the visit, often including the standards to be used by the
SEA in conducting the visit.

The onsite time for a monitoring visit varies in accordance with
such factors as the size of the site, previous monitoring activities
there, complaints received by the SEA, etc. The visits !ovolve the
participation of from one SEA, person for one day to a teem of persons
spending approximately two weeks.

The monitoring staff subhequently spends from one to 12 days on
reporting. and followhp activities for each site monitored, with the
Median amount of time spent being three days.

The SEAS ,surveyed stated that the sites they visit are normally
required to submit a plan of corrective action to the SEA. On the basis

of its review of this plhn, the SEA usually offers technical assistance
to the LEA to resolve any remaining deficiencies. SEAs report' that in

most cases this offer is accepted. While the States in the survey all
noted the availability of sanctions to ensure compliance, most said they

had, not taken this approach.

Although all of the SEAR surveyed by NASDSE said they monitor other
agencies that educate handicapped children within the State to some

degree," several stated that they have "no jurisdiction" over these

agencies or "no legal authority" for this function. The SEAs reported
that in monitoring other agencies they use the same procedures, manuals,

and followup activities that tney use in monitoring LEA programs.

Several'of the States said they have assigned staff specifically to
conduct this activity, and one said that sometimes a higher percentage
of SEA staff is assigned to monitor other agencies than to monitor LEAs.

An alternative approach reported in the study la the development of
interagency agreements which specify that the other State agencies shall
monitor themselveh using handbooks and procedures developed by the SEA

or developed jointly by the SEA and the other agencies. The agencies
then report their findings to the SEA. .A third approach reported by

some SEAS is joint monitoring, with both SEA and other agency staff
reviewing special education programs. The, most pervasive problem in

this general are-, continues, according to the study, to be that of

monitoring prov 3 for handicapped youth who are in correctional

facilities.

NASDSE found tnat most SEAs have been continuously revising and
improving some aspect of their monitoring system since 1977 and that all
are achieving more efficiency in preparing for, conducting, and
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following up on site visits. Furthermore, the §tates reported that they
are using monitoring information as a guide for such other SEA
operations as 1,roviding general' Statewide technical assistance,
eetermining the need for evaluation projects, or conducting relevant
research projects.

As local special education r.ograms have made progress towards
achieving full compliance with P.L. 94-142, the SEAS have tended to
emphasize more substantive, qualitative stand rds during their
monitoring visits. For example, in the NASDSE s dy, approximately a
third of the States sa they were; concerned th the quality of the
TEPs reviewed and no just the technical and procedural aspects.
Several States reported that they compare the evaluation information
provided in the IEP with the specified goals, objectives, and services;
and California reported the~ it observes children in special education
settings to determine the degree to which their IEPs are being
implemented.

Virtually all States in the NASDSE survey reported that they are
involving parents in the on-site-monitoring process to a greater degree
than ever before. The method most frequently reported was parent
interviews, 14th SEA officials interviewing frcm two to 200 parents of
handicapped children either by phone or in person to determine the level
of parental involvement in the evaluation and IEP process2s. The number
varied in each State and was dependent on the size of the program being
monitored. Other efforts were reported such as Indiana's including
parents on the compliance review team and Illinois's providing State
monitoring forms to parents and advocacy group, representatives in order
to enhance their ability to provide written information to the review
team.

States also reported to NASDSE that with increasing frequency they
provide technical assistance specifically designed to address targeted
areas of need identified through monitoring activities, and 11 of the 19
SEAs reported having:conducted site visits during school year 1980-81 in
response to complaints received at the SEA level, the number of such
visits ranging from one to eight. The SEAS noted, however, that the
presence of complaints within an LEA does not necessarily indicate
substantial' noncompliance, nor does the absence of complaints
necessarily indicate compliance. According to the SEAs interviewed, the
number of complaints received does correlate with the number of local
special education programs offered in the State and the number of
children served. For example, the five largest States involved in the
NASDSE survey (California, Illinois, Ohio, Massachusetts, and
Pennsyllania) reported the most complaints, ranging from 191 to 698.
The number of complaints received by the other SEAS in the survey ranged
from four to 155. ,
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Although information from both the NASDSE survey and SEP's

monitoring visits indicates that the States, are improving their

monitoring procedures, SEP monitoring visits in 1980-81 found that none

of the 21 States visited were effectively identifying and determining

all actual or potential problems in educating handicapped children in

accordance with P.L. 94-142. It also appeared that in many instances

the States were not effectively correcting the program deficiencies

found during their monitoring visits. Inadequacies were found to exist

in specifying what action was to be taken by LEAs in order to correct

identified deficiencies and in developing activities to ensure that

specified corrections were, in fact, implemented within a specified

period of time.

Conclusion

'brhe various studies indicate that since the enactment of P.L. 94-142

the States have systematically been improving their administration of

educational programs and services for handicapped children. SEP

monitoring activitie3 during 1980-81 confirmed that significant progress

has been made in all States visited in establishing authority for

general supervision and in initiating a process for monitoring public

agency programs for handicapped children. In the coming year, SEP will

concentrate its on efforts on providing all possible assistance in

assuring that the States continue to make progress in these important

areas.

-68-

RI



Special Education ProgrLms'
Administration of the Law

SEF's most significant administrative activities towards assuring
he effective implementation of P.L. 94-142 include, policy development,

'review of State plans, monitoring, complaint management, and technical
assistance. With the emerging capacity of State and local education
agencies to make a free appropriate education available to all
handicapped children, S7T's role has necessarily changed. In fact,
Federal efforts since the enactment of Par. 94-142 have periodically
been modified to provide the States with increasing fleAibility to
implement the law in a manner consistent wieh local precedents and
resources.

During the 1960 -81 school year SEP reviewed and approved State
program pUns which for the first time covered three years rather than
one, a new arrangament that significantly reduced the time and paperwork
each State.incurred in applying for, their Federal entitlements.

SEP monitoring of the implementation of P.L. 94-142 focused
predominantly on assuring and strengthining-- state capacity to
effectively monitor LEAs cud public and private agencies. In general,
Federal monitoring has been modified to include greater emphasis on
"off-site" monitoring' using information provided by the states,
complaints received, and data collected from other Federal sources.
Thus at the scme time that monitoring has been made less intrusive,
review of State effectiveness in, impleme. Ing P.L. 94-142 has evolved
from a 'periodic to a more continuous activity, SEP is currently
developing procedures and obtaining information to develop individual
State profiles. Plans call for regular review and updating of these
profiles for evidence of continued effectiveness of State etforts to
protect the rights of handicapped children and their familie and to
provide a free appropriate r,ublic education to all handicapped children.

A memorandum of understanding (hOU) between SEP and the Office fce
Civil Rights (OCR) concerning the resolution of complaints went into
effect on October 15, 1980. Between that date and September 1, 1981,
105 complaints were received by SEP and referred to 'OCR. In addition,
another 150 complaints were handled by S'F. A complaint is referred to
OCR when it alleges a violation which is covered by Section 504 as well
as by P.L. 94-142. A review of the complaints forwarded to OCR
indicates that 70 of the 105 complaints received concerned placement
(45) and related services (25). Table 5 depicts the frequency of
comilaints received by SEP and referred to OCR.

By August 3, 19.81, OCR had either returned to SEP or closed 41
cases. Sixteen cases were returned because OCR felt Coey could mere
appropriately be resolved by SEP under the purview of P.L. 94-142.
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:.ble 5

Complaints Forwarded to OCR by SEP from
October 15; 1980, to September 1, 1981

Nature of complaint Frequency of complaint

Right to an Education

Evaluation

IEP

Procedural Safeguards

Confidentiality

Placement

Related Services

Private Schocl Placements

Total

4

11

10

6

2

45

25

2

105

On the average, approximately four months were needed by OCR to close

each of the remaining 25 complaints that were resolved. Currently, SEP.

and OCR are monitoring and reviewing the effectiveness of current

procedures for possible modification.

Technical assistance during the past year was targeted more

precisely to meet individual problems of particular States. This effort

included better coordination between monitoring and technical assistance

activities, as illustrated by SEP 'efforts to assist Puerto Rico IU-

reiucing a waiting list of more than 25,000 children. The problem of

evaluation backlogs ois an issue identified by SEP monitoring and had

also been the basis for litigLeion. While Puerto Rico, the courts, and

eliminate the current evaluae;on backlog, the Syracua University
SEP have been directieg immcdiate.-et-eforts to reduce '''SV

Regional Resource Center (RRC) has been providing assistance vhith

designed to prevent the recurrence of Vila problem. The RRC ha bee

working with Puerto Rico to design and implement a managemen

information system to assist in such elements as tracking chlldre
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through the system and making personnel assignments. This technical
assistance effort is part of SEP's efforts to provide the kind of
assistance which results in increasing SEA and LEA capag.ity- to
approprkately serve handicapped children.

The most significant administrative efforts of SEP during 1980-81
have centered ...round the review of P.L. 94-142 regulations. SEP
efforts, and chose of other Department of Education programs that are
reexamining regulations, Arose from an Executive Orde- issued by the
President on January 29, 1981, requiting the Federal government to
reduce the burden and cost of existing and future regulations. The
goals of the regulatory review are specifically:

avoid unnecessary regulation;

To reduce compl-f-ance requirements;

To increase agency countabilizy for regulatory
action.);

To ensure that the benefits of all regulations outweigh
their cost to society;

To eliminate burdensome and :nnecessary papervnrk,

To minimize the cost of rulema?(Ilg . FoderAl
government;

To ensure that the Department is Aollt=cting Aniv trtsr
information it needs in order to -ondkxt its husiek-44=.
and

To reduce burdens for LEAs, indivS4ual
other small educational units.

4t-o614.

This regulatory review process provi4es ln \pporru.liry -o !Jrrhor
the goals of P.L. 94-142--ait oppottunfry to improve r)0 rettiettons
capitalizing on the experience gained in fululementing rho )n=4 Ina
strengthen the leadership of SEAs and LFAn.

This regulatory review includes

First, analjzing and comparing statutory and reitolat.Yr;
provisions to determine whether portion4 -f h
regulations are or are nor mandated
statutory previslons;

ny
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a dle.cond, researching the legislative history of the Act
and examining judicial precedenta to determine the

legal support for any present or proposed regulatory
provisions that contain requirements not specified in

the governing Aa;

Third, summarizing and analyzing comments on regulatory
provisions invited from all interested public and

private organiiations and agencies, parents of

handicapped children, educators, and the public at

large;
ege

Fourth, identifying regulatory prnvtsi:.no which might
be overly Prescriptive (in relation to statetory

provisions), ineffective because they are unclear to
those who are affected by these rules, unnecessary for
fiscal accountability and program evaluation, or

contain other deficiencies;,,

o Fifth, coordinating Cl?e review of Part B regulations

with the coacurrent review of Section 504 regulations
where there are parallel requirements, coordinate

provisions, and overlapping concerns;

a Sixth, developing and critically examining regulatory
alternatives Zhat will be consistent with atatutory

purposes and requirements while;

relieving educational agencies of fiscal, peperwork,
compliance, and other burdens;

protectirg the riots of handicapped children to

t' sal educational opportunity;

relieving pqlic educational agencies from

unnecessary Feoreral directien and conf.rol; and

decreasing the number and lz,pa....ct of regulatory

requiremeats;

Seventh, recommending adoption of those regulatory

options that beat achieve the above objective;

a Eighth, developing and publishing proposed amendments

of a-current :egulatftions tor public comment, and then

holding pudic hearings; and
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e* Finally, prepzring and publishing final rules that
incorporater-elthere appropriate, the results of the
review and consideration of ell oral and written
comments and recommendations received from the public.

It should be noted that the current regulations were never4expected
to survive indefinitely without change. It was clear from the beginning
that the landmark legislation represented by P.L. 96-142 and its
regulations would have an enormous impact not only on handicapped
children and their families but on school 'systems across the Nation.
With that well understood, the regulations were developed with extensive
public invoivement. A policy was established of setting minimal
regulatory requirements, of Providing guidelines only when the e

comprehensiveness and detail of the statute required clarification, and 1

in general letting the law speak for itself.

The expectation was that as SEAS and LEAs gained experience with the
law and ironed out whatever pedagogic or procedural problems they
encountered, it would then be time to reexamine portions of the
regulations and determine if and how they might adyantageously be
amended. That experience has now been acquired. In the process, a
number of concerns have arisen and been expressed during Congressional
oversight hearings, in reports by the Education Advocates Coalition and
the Council of Chief State School Officers, and in other ways. What
seemed to emerge as the two major concerns were first, - 'ck of clear
and timely policy guidance in a number of crucial areas; and second,
inconsistent policy interpretations by SEP and the Office for Civil
Rights on identiceL issues.

The Department therefore established a Task Force on Equal
Educational Opportunity for Handicapped Children in 1980. The' Task
Force recommended immediate action tt provide fora1:11 and coherent

-Al guidance in a number of key policy areas, the result being the launching
of the regulatory review now under way. Seven policy areab are
involved: due process procedures, out-of-state placement of handicapped
children, services to children placed in private schools by their
parents, extended school year programs, nottdighrimination in evaluation
procedures, the leest restrictive environment provisions, and suepension
and expulsion.

Although these seven areas are the primary focus of SEP's regulatory
review, several other issues also are being- examined--as a result of
litigation, complaints from parents and advocates, and certain problems
identified during SDP's monitoring visits. The topics of the regulatory
review can be classified into four general areas:

e Definitions (what "related service" means, for exampie),'
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Administration of the State grants,

Services (what services are to be provided to whom

under what circumstances), and

Procedural safeguards.

These four general areas encompass 19 different regulatory sections

which are being reviewed and considered for possible deregulRLion.

Each of the regulatory sections is being reviewed in the context of

four questions:

What are the statutory provisions?

Do the regulations contain requirements not specified
in the statutory provisions?

Why were these provisions selected as opportunities4for
deregulation?

What are the possible optir for resolution of these
concerns?

This regulatory review process represents a beginning for examining

.and discussing options for resolving issues that teachers, parents,

schoo officials, and others have raised. The eventual objective is to

provi regulatory relief while at the same time protecting the rights

of ndicapped children.

Another significant activity

discretionary graniYcOntract programs
diisigned to suppoW attd- -encourage

diaseminatlop of innovations and qua
handicapped children a free appropria

such areas of concern as perec

is SEP's administration of 11

. These discretionary programs are
thediscovery, Idevelopment, and-

ty practices needed to provide all
e public education. They on

el preparation, early childhood

education, education for ttie severely handicapped, vocational and adult

education, and media and technology. Thus, the discretionary, programs
complement SEP's direct administrative efforts in meeting the mandates

of P.L. 94-142.

Earl Childhood Education. The Early Childhood Education Program,

authorize y Part C of the Education of the Handicapped Act, provides

funds for the development, demonstration, and dissemination of

experimental educational practices for adoption and sOptation by SEAs

and LEAs. ECEP has five components: demonstration of innovacAve

approaches; outres,:h through stimulating replication of picceseful

demarr)tion projects; gtate la lementaqmjaletl to develop Statewide



plans for serving all preschool handicapped children; early childhood
institutes to conduct research; and technical assistance to assist in
the demonstratim. and State implementation projects. During-school year.
1980-81, 163 projects.were funded for $17,500,000. It is'expected that.
between 70 and 95 percent of the demonstration programs will obtaih
external support for their continuation. Further, the outreach projects
will stimulate services to 4,700 previously unserved' or underserved
.preschool handicapped children and their families. Given the fact that
only 24' States mandate services for handicapped children under age fiye
and that only five mandate services for children aged birth to two, this
population of children continues to.need special attention.

Regional Postsecondary Programs. The Regional Postsecondary Program
authorized by Section 625, PartC, of the Education of the Handicapped
Act, provides funds for the continuation and expansion of support
services needed by the deaf and other handicapped persons in order to
/benefit from technical- ocational, postsecondary, or adult education..

During 1981 the program funded four Congressionally stipulatqd projects
($1,941,000) to and postsecondaq education
for deaf persons. In ddition, 19 grants awarded for $995,0.00 to
develop and demonstrate model innovative appr aches in the provision of
support services to, or in the modification o programs for, handicapped
students in postsecondary institutions. This program directly provided
services to more than 5,000 handicapped students and is estimated to
have had an impact on tens of thousands more as a result of
dissem-inating the model practices. Further, 80 to 90 p-' ent of the
deaf students obtained employment- or went on to advanced educational
opportunities. It is expected that 75 percent of the demonstration
grans will generate cost-effective support service models.

.
Deaf-Blind Program. In 1968, P.L. 90-247 established centers and

services !Or deaf-blind children, victims of the rubella epidemic of the
19608e Currently- 15 centers ar -funded to -serve.-49---StAtes and-01-e
Territories. These centers provide diagnostic and evaluative services;
educational and training services; and consulting' and counseling
.services for parents, teachers, aides, and others working with these
children. Approximately 5,800 deaf-blind chiloren receive
educational/training services In 250 institutions supported by thlu

pros 45--

m. Further, during 1981 the deaf-blind program funded 11 projects
at ,516,615. These projects were directed towards the development of
models for the integration of deaf-blind children and youth with
nonhandicapped children of thei, own age; the deinatitutionalization of
deaf-blind children into community placements; the design of vocational
training, work placement, end follow-terough fer deaf-blind adolescents;
and the iMprovement of curricula and educational practices.

,.,.. ...4

There are apprex!mately 2,211 deaf -blind youth ages 1321 presently
receiving n free appropriate public education , as mandated by

-75-



0

P.I.4 94-142. The issue facing the States is how to develop :ad

necessary capacity to serve these children as they reach age 21 and no
longer are the legal responsibilitx of the schools but require continued
e,mmunity.assistance to avoid institutionalization.

Severely Handicapped Programs. The establishment of the Severely

Handicapped Children and Youth Program was consistent with the

P.L. 94-142 mandate that the most severely handicapped children receive
priority attention. ,This program has been designed to direct national
attention to the special education' rights and needs of severely and

profoundly handicapped .children. In 1981, 29 demonstration projects
were funded at a cost of $4,122,112. These projects will result in the

development and dissemination of information on the integration of

severely handicapped children into less restrictive environments, in

innovative educational approaches, and In new models cor educating

autistic children. It is expected that educational/training .services

will be' provided to 1,924 aeverely.handicapped children; inservice

training to 1,720 professional and paraprofessional personnel; and

guidance and other services to 1,400 parents of severely handicapped

children. Finally, it is expected that through replications of these
demonftration projects an additional 2,160 severely handicapped children'
willireceive new sr improved educational programs. Althapgh tf'e needs

of the severely and profoundly handicapped are both c.xteusive and

expensive, Federal initiatives such as these are-making continuous

progress towards imp wing services to this priority population of

handicapped children.

Personnel Preparation. Part D of the Education for the Handicapped

Act authorizes the preparation of personnel to meet the 'need for

providing an adequate suppli of educational personnel to provide all
handicapped children a free appropriate public education. This program

is directed to (a) provide fully trained and certified. special education
elmenonrr-,1-10--trainn-regetar--education eteachers--te-havetheskillei
knowledge, and understanding needed to educate handicapped. children in

their classes; (e) train support personnel including parents,

paraprofessionals, volunteers, psychologists, and , others; and

(d) develop innovative instrueltional models 'for use by providers 'of

preservice and inservice training. In 1981, $43,500,000,wes awarded to

provide preservice _training to 5,438 special educatioi teachers and

1,255 support personnel and to' provide inservice training to 59,000

teachers including 22,000 regular education teachers. Even though

assistance was provided to all States efnd territories, as reported

earlier, States report needing, an additional 43,192 special education
teachers rind 47,536 related services personnel. for school year 1981-82.

Recruitment atIld Information Program. The recruitment and

iSformation program` authorized by the 'Education of the Handicapped Act,
Part D, in designed to disseminate information about programs, services,
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/ and resources available to handicapp'd children and youth. The program
promotes public awareness about the needs and rights of hapdicapp-
children and disseminates information to parent coalitions and others ua
these needs and rightE, The program funded four contracts d6ring 1981
for 11,784,250, It .is expected that in addition to a broad media
campaign, aimed at the general public, more than 2,500 organizations
will be provided with information quarterly on available services and on
the rights and needs of handicapped children. This program is trying to
assist parents and schools cooperatively plan and develop programs to
meet the iddividual neerts of handicapped children.

In addition to theAe programs, SEP also has four discretionary
programs which include research, evaluation, development,' demonstration
and technical assistance designed co develop, identify, and di.Cseminate
effective and effidient programs for handicapped children.

Innovation and Development. This program is comprised of six major
components designed to identify, research, and demonstrate solutions to
problems of educating handicapped children; 'develop and disseminate
innovative support systems and techniques to improve the performance of
handicapped children' and teachers and other practioners serving the
handicapped; and create mechanisms that will produce the, broadest
possible dissemination and use of the products of research and
development. In 1981 under the field-initiated research. component, 60
projects were funded for 15,540,243 to support a wide range of research
activities initiated in the field. Under the student research
component, 33 special education research projects directed by htudents,
most often doctoral candidates, were funded for $256,145. This
component enhances research training opportunities in special education
graduate training programs and stimulates new personnel to enter the
field of special education research. Underthe directed research
component, 33 research projects on specific critical topics not being
adequately addressed throtigh other support methanisus were funded for
$1,090,479. The institute component provided a total of 13,250,782 to
nine institutes to support research on a few selected. topica,requiring
long-term programmatic research. The new information and prod

t

cts
developed by the institutes are disseminated to several ta.get
audiences, especially to, direct service providers., The demonstration
component provided a total. of 14,733,346 to 46 projects designed to

develop and demonstrate innovative approaches in special education for
school-aged childred. ,Ftnally, one technical assistance project was
funded for 175,823 to assist the demonstration projects In such areas as
needs aesesoment, packaging models, and program management. Slate 1966;
over'1,000 research and demonstration projecta have been supported under
this program. During this period researchers, inveptdcs, curnt,culum
developero, museum administrators, prbgram personnel in the OTtS,
recreation and physical educators, economists,. achool administrators,
and ninny others have presented innovative, application for funding.
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These diverse offerings have resulted in one of the most varied programs
in educational redearch.

Media Services and Captibned Films. As authorized by Part F of the
Yducarcin of the Hap icapped Act, this program is designed to adapt,

distribute, develop., and disseminate innovative a?plications of

educational media, materials, and technology. The program includes:

captioning of films and television presentations for the deaf; providing
assistance to Recording for the Blind; providing support for the

National Theatre of the. Deaf; funding two media and materials centers
(one for the hearing impaired and one for the severely and profoundly
handicapped); developing a marketing program; and providing assistance
to develop new media and technology. Expenditures for 1981 totalled

017,000,000, covering about 100 awards. The program represents the

primary 'national effort to make films and television accessible to the
deaf and hearing impaire Although the number of hours of captioned
television continues to increase, Federal support ;is still necessary

until the system becomes self-sustaining. The: technology being

developed in this programpotentially, provides the major avenue for
enabling schoolsto apply technology fo more effectively` individualize
instruction and at the 'same time to contain costs.

Regional Resource Center Program. The purpose of the Regional

Resource Center program is to assi."*t SEAs and LEAs in providing quality,
coordinated serviced to handicapped children and to assist families in
gaining access to these services'. There are two component- to this

program: Regional' Resource Centers (RRCs) and Direct.,n Service

demonstration projects. The RRC program (authorized by4.art C, Section

621 and funded for t6.7 million) is comprised of 12 regional centers
that help States identify their most persistent problems in providing
quality educational evaluations and programs for all handicapped

children and then assist in solving these problems. By expanding the

-disseeirnattelf of rasz:xch;-* technology-, 1mi-successful practices, -the
RRCs help States develop tire foundation needed to assure the provision

and maintenance of full educational opportunities to all handicapped

,children. The increased emphasis. on States to assure the availability
of a free appropriate Public education while at the some time trying to
contain special educatiet coats has resulted in the increaaet need for

the RRC support initiative.
0

The Direction Service Demonstration Prog-am (authorized by Fart C,

Section 624) assists handicappe children and their parents in :zcating

and gaining access to service Originally a component, of the RRC

_program, the Direction Servic program currently ,con4ists of 11

independent demonstration projects funded at t900 000. The

.

demonstrations help handicappea perst and their families identify and
.

gain access to services across publi agencies. In addition, they are

promoring the concept of direction service for adoption by Nublic and

A.
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private agencies and organizations as a means of making maximum use'of
available resources.

Special Studies Program. The special studies program is authorized
by Section 618 of P.L. 94-142. This program is responsible for
describing the national progress being made to provide all handicapped
children a free appropriate public education. Firing 1981 the program
supported four projects, amounting to $1,000,000, that provided
information basic to this report to Congress as well as being valuable
to SEAs and LEAs in,';issessing and improving their current policies,
procedures, and practices. The studies provide an information base for
analyzing how effectively P.L. 94-142 is being implemented. They also

'\ provide iliformation which makes it possible to compare variations in
children eing served; personnel available and needed, and placement of
handicapped children across States. The need to balance what OMB has
called. "the Federal data tolleCtion burden" at the same time to
provide Congress and the States with necessary information will be the
challenge facing this program.

Conclusion

Administrative activities of SEP aimed at facilitating the
implementation Of P.L. 94-142 include policy development, compliance,
technical assistance, and targeting of discretionary programs. The
ability of SEP to assist SEAs and LEAs develop the capacity to provide
all handicapped children a free appropriate public education requires
plannin. and coordination among the three Federal entitlement programs
and the 11 discretionary grant /contract programs. It is the planning
and coordination of these interrelated programs that results in
complementary and supportive assistance being available to SEAs and LEAs
and being provided in a manner sensitive to local precedents z.nd
resource-needs-.
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EVALUAION OF TEE EDdCATION FOP ALL HANDICAPPED
CHILDREN ACT, 94-142

-r,

. This section describes the.,specific evaluation activities supported
by special studies monies-from 1976 through 1981. These fnudies have
been designed to provide information requested by Cdhgress concerning
the implementation of P.L. 94-142; describe and assist Federal, State,
and local agencies' efforts in implementing policies and procedures
required by-P.L. 94-142; and provide information for enabling4 State and
local education agencies to increase the.availability and improve the
quality of special education and related services.

The ,following abstracts summarize
under the special studies authority.
history of the program is included.

FY 1976: Initial Studies

P.L. 94-142 was enacted late in 1975 and was to become effective two
years later, in school year 1977-78. The first research funds became
'available in the summer of 1976, a year when not on.ty the Federal agency
but also. State and local agencies were gearing bp to -besin
implementation. Because the provisions of the Act were not yet
mandatory, it made little sense to study practices. Preliminary work
was needed, howe7r,

the studies supported since 1976
A table summarizing the funding

For two reasons our attention fell first oa answering the question,
"Are the intended beneficiaries being served?": First, Congrects had
specified in the Act that the Commissioner should validate the States'
count of handicapped children; and second, the target of.the Act was
such -a---dtvers-e-privulift-1-66.---Thii3 question seemed espeCially difficult to
answer. Three major Itudies were designed to illuminate the relevant
parameters involved in answering the questron.

Stud 1. Assessing State Information Capabilities. The-, purpose of
thisiitudy was to determine the States' capacities to reapond'to the nor
repo ting.requirements inherent in P.L. 94-142. The stud; wan conducted
by Management Analysis Center (MAC), which analyzed the dsta
requirements in the law and the reporting forma being itevel'oped by SEP,
and visited 27.States to test their capacity to respond. MAC -eported
on State capacitrto provide inf.rmation on four categories: lildren,
personnel,. facilities, and resources-. They found .capacity wee
relatively high on the first category and decreased across the remaining
categories. They recommended deleting requirements for 'fiscal data,
since States could not adequately respond.to such reqUests.

-85-

96



Study. 2. Development of a Procedure for Validatidg State Child
Count Data: The purpose of this study was to develop a sampling plan
and a method that could be used by SEP to validate the State counts.
The work was performed by SRI 'International. SRI evaluated all

previously available data on the incidence of handicapped children and
concluded that the data reported by States were at least as accurate as
other data sources, if not more so. iogarding. a procedure for

qalidating the information, SRI concluded that then =procedures should
he incorporated into the counting procedures themaelves. SRI developed

a handbook for States on how to do this.

Study 3. Analysis of State Definition' of Handicapping Conditions.
The purpose of this study was to determine the extent to which State
policieo either (a) provided for services to children with disabilities
other -than those provided for under P.L. 94-142, or (b) used varying
definitions or eligibility criteria for the same categories of

children. The work was performed by the Council for Exceptional
Children (CEC), which found that neither the types of children served
nor the definitions varied widely. However, there were some' instances
in which eligibility criteria did vary.

Study 4. Implementation A Individualized Education Programs. The

purpose of this study was to estimate the difficulty of implementing
this particular provision of the Act. The work was performed by Nero
and Associates ihd by internal staff. Four States were visited and a
variety of individuals affected by,the Act were interviewed. The study

revealed that (a) similar cokerns were identified both in States that
already had provistons and in those that did not, and (b) similar

concerns were raised by both epecial education and regular teachers.
The findings were used to desiga technical assistance and inservice

training'programs.

While the F7' 1976 studies were_heavily concerned witn State data,
the FY 1977 studies began moving toyards studies of practices. Studies

initiated during FY 1977 would be conducted during FY 1978, the first

year in 1;hicn'the Act took effect.

Study 1. Analysis of State Data. The purpose of this study was to
analyze data already available from the States. The work was performed

by TEAM Associates and by internal staff. The State data contain all

numerical information reluired in the Act as well as extensive

information on policies and procedures. Analysis of the information

_contained in these State dacutaents,. as well et informatfon obtained from
special studies, forms the backbone of the Annual Report to Congress.
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Study 2. Longitudinal Study of the Impact of P.L. 94 -142. The

purpose of this study was' to follow a small sample of school syscems
over five-year period to observe their progress in implementing the
Act. Because Congress asked that the annual report describeprogress in
implementation, -'this in-depth study of processes- as designed to
complement 'the national trends reported by. States. The work i8' being
performed by SRI Inteinational. The study describes the implementation
process for the school districts ang.pentifies problematic areas.

Study 3. Criteria for Quality. This study was designed to lay the
groundwork for future studies of the quality and effectiveness of
P.L. 94-142's implementation. It was conducted by internal staff with
the assistance of Thomas Buffington and Associates. The study focused
an four principal requirements of the 1111,i: provision of due process,
least restrictive, placements, individualized education programs, and
prevention of erroneous classification. The study solicited 15 position
papers ton evaluation approache.' for each requirement for local education
agency self-study guides. Four monographs addressing the evaluation of
these four provisions of the law were produced. Each monograph Includes
the relevant papers and a review by a panel of education practitioners.
The monographs' are now 'Available on a cost recovery basis from Reseaich
for Better Schools, Inc., Philadelphia, Pennsylvania.

Study 4. i's14)tional Survey of Individualized Education Programs.
Thd purpose of this study was to determine the nature , iiiLy of the
individualized edudation programs' being designed for handicapped
children. These programs are at the heart of the service delivery
system, and the Congress asked for a survey of them. The work was
contracted to Research Triangle Institute., (RTI). RTI spent the 1977-78
school year designing a sampling plan and information gathering
techniques. Data'collected in school year 1978-79 prdvided descriptive
information about what IEP documents are like The study found that
95 percent of handicapped children have IEPs. Most IEPs meet minimal
requirements of the Act, except for the eval,uation component.

Le.riti_StLiStud.11Kl_of_Tparhercatmer. The purposa of
this study was to assess the array of concerns raiser, by teachers
regarding the effects of the Act on their professional
responsibilities. Several, concerns were raised by teachers during the
course of the F' 1976 study on individualized education programs and
several have been raised by national teachers' organizations. Roy
Littlejohn". and Assoliatea performed the work. They organized the

concerns into general types and analyzed the relationships between these f.

categories of concerns and the requirements of the Act. They visited
six school districts' to analyze in detail a small number of examples.
Reoommondationa -w e- made for school districts to provide teacher-et:41-th
more information about P.L. 94-142.
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Study b. ,Case Study of the Implementation of P.L. 94-142. The

purpose of this study was to assess the first pea -of implementation of

the 'Act. The work was performed by Education'TUrnkey Syatems. Nine

_

local school systems were observed during the 1777-78 school year and
the first half' of the 1978-79 school year to determine how priorities
were.establiphed and haw implementation decisions were made at each
Jewel of the administrative hierarchy.. P.%. 94-142's implempntation was

observed to be well underway at each 1,Ical education ag6ncy despite

_staryiqg level): of resources _andorganizational differences between

sites. Problem areas were identified but no hanges in the Act were

recommended at this tire.

FY 19/8

Whereas the FY 1977 studies were designed to capture general

- information on practices and progress in implementation, the studies

undeFtaken during FY 1978 were more clearly focused on particular issues.
A

. Study 1. Study for Determinin: the Least Restrictive Environment

P/ascealat of Handicapped Children. e purpose o t is -month study

was tannvestigate the rules or criteria deed by the courts and State
hearing 'officers tp determine the placements of handicapped children,

the guidance given by States to school districts in making placement

decisionsk and the actual placement procedures used by school

districts. Placement decision, rules and interpretations of

P.L. 94-142's least restrictive environment requirement were compared

across arenas. Exemplary practices at the State and local education

agency levels were described.

Study 2. Snecial Teens and Parents Study. This case study was
originally intenj'ed.to continue for five years but because of a cutback

in special studies money lies terminated at the end of the second year.

The study examined the impact of P.L. 94-142 on secondary learning

t disabled students and their families. For four -requirements of the

law--preteetlen -evaIaet-i9nr ndividuali d -eduestIon- programs, -14348t

restrictive environment, and procedural safegu rds--the study

investigated how the requirements were implemented b the secondary
school special education program, the impact of the school program and

practices on the students, and the implications of the experiences of
the atuaknts for thi.se cOncerned with the education of learning disabled

adolescents.

Study 3. Study of Activist Parents and Their Disabled Children.
This case study was originally intended to continue fo: five years ut

cut bath In special`-atudias--moue-y_wasteratinateti_at _the_end
of the second year. The study focused on parentp who responded

ehergetically to the invitation to activism offered by P.L. 94-142 and
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examined the benefits of pareni activism for the child. Effective
strategies were identified and the, history of their development
described. The cost of parental involvement vas.described in emotional
and economic terms, and program benefits to the child.were shown.

Study 4. 4Study of the Quality of Educational Services Prei/ided to
Handicapped Children. This case study was originally !ttended to
continue ,for five years but because of a cutback in special studies
money was terminated at the end of the_aleond year, The _study__eiutmined
the extent to which school district implementation of P:L. 94-142
results in quality educational services to the handicapped child arid the
consequences to the child and family. The first yedr focuiled cn entry
into speOal education during the preschool years, the emotional
consequences of the diagnostic process, parental education about
P.L. 94-142, and early programming for preschoolers. The second year
focused on factors that influence mutual adaptation between families and
school staff.

11.

Stud 5. .\1m.act of 94-142 on Children with Different
Handicapping_ Conditions. This case dtudy was originally intended
continue for five years but because of a cutback in special studies
money was terminated at the end of the second year. It focused on
differences in the impact of P.L. 94-142- implementation on children with
various handicapping conditions and their families. The study looked at
the consequences to families from five thec.retical perspectivep and
related these to the provisions and implementation of the Act.

Study b. P.L. 94-142: Inst itletional Responses and Consequences.
This case study was originally intended to continue for five years but
because of a cutback in specie). studies money wasterminated at the end
of the second year. The study- investigated the relationship of school
,district responses to P.L. 94-142 to handicapped child and family
,outcomes, such as self-concept, social\kkals-antrCbepetencies, academic
achievement, and economic activity'.

__Stud_ 7, _Technical Aasistance_ in. Data Analysis. The purAse of
this three-year project is to analyze data already available frog
States. The work is beirig -performed' by Decision Resources and by
internal ataff. State data available to SEP annually contain all
numerical information required in the Act as wyll as extensive
information on policies and procedures. Analysis of the State data is
conducted throughout the year for dissemination to the field and for
inclusion in the Annual Report t Congress.

Stud 8. Identification of Future Trends in the Provision of
Services. to Ilandic ped Students. This project was designed to provide
information on .potentia future changes in the. areas of values,
economics, social institutions, technology, and medicine that may affect
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the provision of services, to handicapped children. In 1978, Newtek

Corporation geld a conference with experts in the five areas who

discussed the trends in their areas and the implications of those trends
for the handicapped with panel members representing various aspec.sof
services to the handicapped. Although in many cases the projected

trends were too speculative to guide policymaking, the. conference

highlighted some potentially important trends that policymakers should

be aware .oft. A'summary of the conference was published in Focus on

Excaptional_Children..

Study 9. A Project to Develop BEH Waiver Requirements, Procedures
and...Criteria. Stites that provide clear'and convincing evidence that

all handicapped children have a free appropriate public education

available to them may receive a partial waiver of the law's fiscal

nonsdpplant requirement. A six-month stilly was undertaken by Planning

and Human Resource in 1978 to develop guidelines to be used by SEP,
then the Bureau of E ucatiqn for the Handicapped, in reviewing a State's

request for. a. waive, The guidelines were developed based sp an

evaluatio% of the Office's experiences in conducting a review of a
request by Massachusetts fotrs. waiver in 1978; on information provided

by vederal, State, and local agencies as well as State consumer,

advocacy, and professional associations; and a review of monitoring

procedures, used by other Federal agencies.

F.1979

The studies undertaken in FY 1979 were focused on particular issues

in the implementation of P.L. 94-142. Increasingly, there was

examination of the extent to which the intent-of the Act was being met.

/-

Study 1. A Study to Evaluate Procedures Undertaken to Prevent

Erroneous Classification of Handicapped Children. ,This study is focused

on describing assessment practices used b) local school systems to

identify and classify handicapped students and to determine their-

educational placements and on examining' the soundness of those

practices. qbe contractor, Applied Management Sciences, has collfcted

data from 500 school buildings in 100 school districts aid revPawed

selected documenta for 10,000 individual students. Five topics have

been identified for reporting: (a) the extent to which local education

agencies are using evaluative data such as adaptive behavior and

classroom observations in their assessments; (b) a comparison of.

evaluation procedures for. minority an& nonminority students;

(c) training needs in the area of assessment as identified by the

respondents; (d) tae extent to which school staff members document thelr

evaluation decisions; and (e) the extent to which school systems have

backlogs of stuaents waiting to be evaluated.
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Study 2. Survey of S ecial Education and Related Services: , The

purpose of this study wan to survey and describe the services provided
by school districts and the number and nature of services actually
received by handicapped children As a result of cutbacks in special
studies monies, this contract was terminated at the end of the first
1%ar The issues to be addressed by the study continue to be of
priority concern and will be addressed.in a modified design consistent
with- available resources in FY 1982.

Study 3. Study of Special Education Student Turnover. LittA 13
known about student flow between special and regular' education. The
purpose of this study is to (1) describe the characteristics of children
leaving special education and the reasons for their departure,
(2) identify the extent to which handicapped children transfer
successfully, into regular education programs, and (3) identify children
who may receive treatment of short duration and therefore may not be
receiving services when Federal counts are taken.

Study 4. Legal Conference on the Surroga. Parent Requirement.
This project investigated the legal issues surrounding P.L. 94-17i2ts
surrogate parent requirem4nrs and explored as many approaches as
possible/for fesponding to these issues, The Federation for Children
with_c6/ecial eeds held a conference in July 1979 which included a
person from ea 4pf four States involved in the legal aspects of
implementing the parent surrogate reguirements, t.%) persops from
national organizations, and representatives from the General ,Counsel's
Office of HEW, the Justice Department, and SEP. Information provided at
this conference, information ,reported by several States -on their
experience in implementing' the parent surrogate requirements, and
independent legal research were used as a basis for analyzing the issues
involved. The analysisi, was used to review the need for policy
clarification.

Study 5. ,Analysis of State and Local Implementation Efforts. This
study was designed to provide.information on the budgetary :factors at
the State and local levels that effezt the implementation of
P.L. 94-142. The study, conducted by Newtek Corporation from June
through September 1978, investigated the special ,education budgetary
process at the State level, and examined in detail budgetary) processes
in four local education agencies selected on.the,basis4of demography. A
guidebook was produced describing the Federal funding process foi
P.L. 94-142 as well as State and local special education funding
processes..

Stud? 6. State and Local Communication Forum for Promotin and
Exploring Issues Related to P.L. 9 142. The Forum project, which is
being conducted by the National,,Association of State Directors of.

Special Education, orovides avenues of communication between local,

91--
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'State; and Federal leyels. Eighteen State education agencies. and

approximately 120 }.oral education agencies are Forum participants.

These agencies are sampled to obtain information on emerging issues in

special' education and on the implementation of P.L.947142. The

--",-information obtained is disaeminated by such means as newsletters and

reports,to State and'Iocal education agencies, to ether agencies and

organizations interested in the education of'handicapped children, add"

to the general ublic and is used in reporting to Congress on the

oo__Elle----4419smentation' _law, lle___Aroject also _provides technical

assistance to tate and local education agencies byresponding to the

issues and needs they have identified. .

Study\7. State and Local Educatiot Agency Technical Assistance

Training. 'In response to needs identifil by State ana-TOCS1 education

agencies for information in specific areas of implementatiod of

P.L. 94-142, SEP funded Tristar (a cooperAtive organization of the North

-Carolina Department of Public Instruction, the University of North

Carolina, and the Vake Cpunty Public Schools). in FY 1980 and FY 1981.

During its first year c, Tristar conducted _two conferences for State and
local education agencies and the kegional Resource Centers on problems

and sucdessful practfees iu the following areas: child count, child

find, individualized education prograys, and.; interagency. cooperation.

The contractor then ppvided to pow-up . technical assistance to

participants who requested it. In its second year; Tristarfocused on
providing information to education agencies on how to reduce adversarial

relationships between parents and schools. Technical, assistance

materials were developed r by the project,. other resources were

identified, and a national topical conference was conducted.in Jime 1980.

Stud 8. Verificition of Procedures to Serve Handled ed Students.

This study, conducte' y App led Management Sc ences. has two

components - -an .1,ssessmetil,t component and a Secondary 'component. The

Assessment component idiestigated three processes that influence the

timelinesS with which a school system conducts evaluations foe students

who have been identified as potentially handicatd--referral scrka.Wng,

case coordination, and quality control. This compoOK of the AtOy was
conducted in the.schoo district of three moderately -sized cite:S. A

total Of 94 peetionncl, involved 'fm various ways: with the evaluation

process participated 'in the study. The Secondary component was

conducted in two phased. The first phase examined the class schedules

of 458 handicapped students in 11 public high schools in two States for

Information concerning the number and type of handicapped students who

received servicee, the type of coursework the students took, the extent

to which they received services in integrated Settings, and the extent

to which they received services comparable to those of Jonhandicapped

students. Thea second phase of the study involved the identification and

documentation of promising strategies for serving secondary handicapped

students. Strategies were grouped into.thefollowing topics: personnel

1

-92-

1



utilization, special educations curriculum development, internal special
education strategies, regular education teacher preparation/support,
special education student preparation/support, an4 vocational options.

FY 1980

There were no new special studies funded in FY 198b because the
funding for evaluation activities was z'educed by 57 percent. Six
special states were prematurely ,terminated bedause of this reduction in
funding. The following six studies were continued:

State/Local, CommunicationForuin

Longitudinal Study of the *act of P.L. 94-142

Verification of Procedures to Serve Handicapped Children

A Study to Evaluate Procedures Undertaken to Prevent
Erroneous Classification of Handicapped Children

SEA/LEA Technical Assistance Traiding on Implementing
P.L. 94-142

Project to Provide Technical As.sistance in Data Anal)iiis

Though the substantive focus and purposes of the studies did not
change in FY 1980, increased emphasis wa's given to preparing reports
that would provide State and local educatIOn agencies with information
which would, enable them to improve their existing procedures and'
practices for educating all handicapped children.

Fs

Funding'. for special studits vas again 4Ut in FY 1981 - -to half the
FY 1980 level. The following four studies weee continued:

State/Local Communitation Forum

Longitudinal Study of the Impact of P.L. 94-142 (funded
with FY 1980 monies)

A Study of Evaluate Procedures Undertaken to Prevent
Erroneous Classification of Handicapped Children

Project to Provide Technical Assistance in Data Anal7sis

end
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Special Studies Contracts

Title -

144
'Assessment of State .

Infelrmattnn capabilities

under P.L. 94-142 r

Developient of a Sampling
Procedure for Validating
State Counts of Handi-
capped Children

Contractor and.
Contract Number

Contract Period
and Amount

An Analysis; of Cstegorfcal.N.
Definitions, Diagnostic
Methods, Diagnostic
Criteria, and Persoinel 300-75-0515

Utilimatioe.in the
Classification of Nandi-.

capped Children

Implementation of the

Individual Education
Progra0

HAC Inc.
Cambridge, Mess.

300-76-0562

SR! International
Menlo Park, Calif.

300 -76 -0513

9/30/76 7'9/30/77
3298,840

10/1/76 - 9/I0/7A

*267,790

Council for Exceptional 10/1/76 - 9/30/77

Children *110,904

Reston, Va.

Analysis -of State Data

Longitudinal Study of
the Impact of P.L. 94-142
on a Select Number of
Local Education Agencies

DavaNero & Associates 9/30/76 - 12/30/77

Ilortld, Or. 4433,000

, 300-74-7915

Teem Associates
Washington, D.C.

300-76-0540

SRI International'
Menlo Park,,Callf.

300-78-0030

105

9/29/76 - 9/11/77

41921698
9/12/71-- 6/30/78

1175,396

1/16/77 - 9/16/78

$197,707
9/16/78 - 9/15/79

*566,83$
9/15/79 - 2/28/81

4498,112
2/28/81 - 10/31181

049,993
11/1/81 - 10/31/82

4250,006

(Continued



Special Studies Contracts, Continued

Title.
Contractor aim!

Contract Naiber
Contract Period
ana Amount

Criteria for Quality

National Survey of
Individualized Education
Programs

-A Descriptive Study of
Teacher Concer4s Said to
e Related to P.L..94-142

Case Study of theImple-
mentation of P.L. 94142

A Guide for Teachers: A
Clarification of Part-11
of P.L. 94-14/

Study for Determining the
Least Restrictive Environ-
menraPtacemect of Handl-
capA'd Children

SpeCial Toens and Parental
Study of P.L. 94-142's
Impact

_"Thomas Buffington
Associates

Washington, D.C.

300-77-0237

Research Triangle
Institute-

Research Triangle
Park, N.C.

3Q0 -77 -0529

Roy Littlejohn
6-Associates

- Washington, D.C.
300 -76 -0328

r

Education Turnkey.
Systems
Washington, b.c.

300-77-0528

Research for Better
Schools
Philadelphia, Pa.

300-77-0525

Applied Management
Sciences
Silver Sprilmg, Md.

300-78-0427

Abt Associates, Inc
Washington, D.C.

300-78-0462

-95-
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5/19/71 - 2/28/79
3395,162

1/16/77 - 1/16/1
3197,707

10/1/78 - 9/30/79
3661,979

10/1/79 - 10/30/20
$125,181

7/9/76 - 10/30/78
3328,758

9/30/77 - 5/31/79
3484,452

10/1/77 - 1/31/78
324,767

9/12/78 - 1/10/80
3369,770

10/1/78 - 9/30/79
347,220

10/1/79 - 9/30/80

153,687

4
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Tit:e

Special Studies Contracts, Continued

Activist'Varents and Their

Disabled Children: Study

of P.L.,94-I42's impact

The Quality of Educational

Services: Study of .

- P.L. 94-142'n Impact

10,

'Children with Different
Handicapping Conditions:

Study of P.L. 4-142's
Impact

Institutional Responses
and Consequences: Study

of P.L. 94-142's /mpacr

Project to Provide
Technical Assistance in
Data Analysis

Identification of Future
Trends in the Provision

. of Services to Handi-
capped Students.

A Project to 'Develop BEH
Waivar Requirements, Pro-
cedures, and Criteria

r

Cbntractor and
Contract Number

American Inatitutea
for Research
Cambridge, Hass.
100-78-0463

Huron Institute
Cambridge, Mos.

300-78-0465

Illinois State
University
Normal, Ill.

300-78-0461

High /Scope Educational
'Research Foundation

300-78-0464

Decision Resources
Washington, D.C.

300-78-0467

Nevtek Corporation
Reston, Va.

300448-0302

P1ina1ng and human
Systems, Inc.
Washington, D.C.

300-78-0128

-96-

Contract Period
and Amount

10/1/78 - 9/30/79
155,641

10/1/79 - 9/30/80

' 163,374

10/1/78 - 9/31/79
151,239

10/1/79 - 8/34/80
160,000

9/1/78 - 8/31/79
$46,060

9/1/79 - 8/31/80
155,295

lb/I/78 - 9/30/79
448,387

10/1/79 - 9/30,'80

156,228

10/1/78 - 9/30/79
1142,614

10/1/79 - 9/30/80

4199,714
1011/80 - 5/31/81

1 89,919

6/1/78 - 9/30/78---

110,000

5/1/78 - 12/15/78
164,500
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pecial Studies Contracts, Continued

Title
Contractor and
Contract Number

Contract Period
and Amount

A Study io Evaluate Fro-
' cedures Undertaken to Pre-
vent Frrondous Classifi-
cation of Handicapped
Children

Survey of Special Educa-
tion Services

Study of Student Turnover
between Special and
Regular Education

Legal Conference on the
Surrogate Parent
Requirement

Analysis of State and
-Local Implemenzation

Efforts

State/Local Communication
Forum for Prombttng and
Exploring Issues Related
to P.L. 94-142

SEA/LEA Technical
Assistance Training

Verification of Procedures
to Serve _Handl cARRtd_

Children

Applied Management
Sciences

Silver Spring, Md.

300-79-0669

Rand.Corporation
Santa Monica, Calif.

300-79-0733

SRI International
Menlo Park, Calif.

300-79-0660

Federation for Children
with Special Needs
Boston, Mass.

310-1-76-8R-02

Newtek Coiporation
Reston, Va.

300-79-0722

National Association
of State Directors of
Special Education
Washington, D.C.

300-79-0721

TRISTAR
University of North
Carolina
Chapel Rill, N.C.

300-79-0661

Applied Management
Sciences -

Silver Svng, Md.
100-79-0702

-97-

10/1/79 - 9/30/80
$200,403

10!1/80 - 9/30/81
1480,092 .

10'1/81 - 9/30/82
6179,906

10/1/80 - 9/30/81
$225,402

10/1/79 - 3/31/81
3220,299

5/1/79 - 8/n/79
05058

10/1/79 - 5/15/80
331,854

10/1/79 - 9/30/80
$159,175

10/1/80 - 9/30/81
$195,759

10/1/81 - 9/30/82
$151,320

10/1/79 - 9/33/80
387,000

10/1/80 - 9/30/81
$73,937

10/1/79 - 8/31/80
497,939

9/1/80 - 3/31/81
170,000

40.
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0
29

. 0
SO
0
0
il

3
70
0

1.427
. 42

43 0
0
4
So
5

77
7

0
6
*4
113
0
4
6

$5
20
25
3
0
0
0
7
0
2

3 . 1 2 2
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Table T
4.

NUMBER AND CPAACE IN NUMBER Of CHILDREN AGES a-al mum same UNDER r.L.

ammuluxr SINCE SCWOOL.YEAR 1976.1977

88.312 me r.L. 94.142

STATE

41.48/144 ,

ALASKA ,

aettorir
41144Ns45

t

CAL1801100
COLORADO t
CONNECTICUT
MAW%
0167RICT Of COLU81814
!Loam . .

0E00014
HAMM
MOO,
ILLINOIS
INDIANA
IOWA
NAN545

WIMIUCKY
LOUISIAN4 .
MINE
MARYLAND
easucmustras
MICHIGAN
MINNESOTA
811681560101*MOM

NEVADA

NONTANA
NUIRASAA

NEW NAN0614115
NEW JERSEY

.

NEW WI x110
NEW YORK
NORTH CAROLINA
NOON OAKOT4
OHIO
OKLAHOMA .

ORtgoN . %

PENNSYLVANIA
PUERTO 61C0
RN001 ISLA
SOUTH CAROLINA
SOUTH DAKOTA
711441[SM
T1us'
UTAH.
VERMONT
VIRGINIA
WAS1IING7ON
NEST VIRGINIA ,
WISCONSIN
07110114
AMERMAN $LN0*
wan ,

NORTHERN MARIANAS
TOUli Ttier1011:(S
v111Ol WANDS
DUO. Of INDIA= AFFAIIIS

s
U.S AND TERRIT001ES

11176.77

31.203
1.277
8.404
14.874
42.916
10.017
10032
3.111
2.111

34.311
31.744
2.434
3.167

48.074
27.784
12.613
8.661
22.822
34.1147
8.644
17.1123

34.1172
34.713
as_to
11.487
2E304
2.114
7.967
1.164
2.720

22.314
4.11 19

55.le2
48.204
1.104

67.624
12,763
7.317

64.461
8.132
2.443

21-1144
1.787

23.011
47.540
5.117
2.133

22.311
11.684
*1.163
15.117
1.112

71
731

4

024
994

1161.547

11177.78

31.1110
1.214
7.871
16.409
40.760
1.23$
10.330
3.264
1.801

33.844
30.478
2.478
3.642

60.072
28.004
12.821

.23.131
24.037

1::411:
31.380
34.064
_11.112
18.313
23.11211

2.487
7.827
1.315
2.15$

21.612
4.221

61.7
44

67.187
13.126
7.006

62.221
11.210
2.200

27.210
2.211

26.319
42.144
0.381
2.041

.21.344
12.311
11.1161
17.714
1.048

se
107

4
10$
III
672

644.1100

NIMBI*

1178-79

33.122
1.041
7.231
17.703
41.023
8.211
8.1114
2.831
1.882

31.190
31.214
2.481

48.577
21.2411
12.786,
7.148

23.060
22.061
6.487
12.134
26.671
32.121
'Alma
18.320
24.717
2.126
2.887
1.760,
2.360

21.386
3.1130
48.564
'3.557
2.010

46.411
14.025
6.115

51.340
135510
2.243

27.276
1.274

28.510
36.269
3.532
2.513
11.44$
11.274
11.181
%ma
1.08,

14
1.457

13
42

146
718

1117.4ov

saktatim 1E704080

1171.80 101104
.4

21.127 34.840
OM 724

8.171 6.112
17.433 37.441
30.810 34.147
8.608 6,423
8.212, 7.140
2.821 2.406
1.300 1.318

21.173 27.178
. 30,274 30.021

2.120 1,807
3.021 2.75$

60.770 46.05a
32.166 26.684
12.1165 12.643
7.710 7.413

23.321 23.113
20.713 15.164
1.333 1.200
11.870 11.060
26.822 24.834
31.188 21.882
14.e94 14.006

18,513
23.112 22.078

1.815

2.0E5 4.610
. 1.365

2.453 :!fill77

10.1149 16.527
3.439 2,131

47.960 41.675
45.607 211.1180

2.083 1.801
64.422 62.882
13.781 13.372
1.991 5.518

41.276 41.202
10.521 13.062
1.991. 1.97417ND

21.010 24.041
a 1.280...

23.302 21.1145

31.003 28.1191
3.322 3.194
3.363
18.100 srlill
11 .063 90.798
11.602 11.604
16.004 14.666
1.044 1.050

69 61
921 9111

9 11

14 23
732 792
021 612

1110.173 844.160

1171140
1178.72

3.921
371

-1.72$

-;::::-
-3,291
-1.120

-1170

-1.600
-4.331
-1.470

-314
-646
1.757
-$10
213

-$12
460

-3.834
-371

-5.853
.8.160
-3.527

-248
3.233

-2.112
-334
-542
-221
-267

.3.545
-1.00
-7.622
-2.127

110
-3.204

-1.706
-0.185
2.400
-494

.3.854
-542
284

16.147
-1.700
1.220

-3.400
-62*
-411

-4.183
-153

-8
113

-

-407
-222

-87.374

ca4003 IN wale SERV20

11180.81 - 1000.81 - 11060.8t
1170.80 1078-71 1977.78

-287 017 21Z
-172 .317
-267' -646 -1.287

-254 HI
i-813 -2.016 -1.821

-386 -1.826 -1.812
-272 -1.014
-224 -134

12.310
-859

1 -114 ' -377

-1.915 -4.012 -5.666
-253 -1.163 457
-313 -651 -471

-262 462
-4 712 -1119

,,, -1.403 :111i0
2 -143 -182

-, .4 -633 -1.726
-128 133 16

1.549 ,3.457 -5.373
-53 -287 .111

-110 -1.074 -4.251
13 163 -4.1411

-1.306 -3.030 4,102
-216 -175 -1.714
-127 213

-1.118 -2.641 -1.467
-185 -311 -652

-405 -1.277.
-148 .663

:211,0217i-866 -173

-2.312 .4449 5.075
-300 -711 -1.0112

.6.285 -6.891 -10.107
-3.121 -4.571 -4.676

-274 241 359
-1.740 2.729 -4.885

-409 -653 246
-473 -677 -1.490
-74 -2.130 -4.019

2.523 -448
-15 268

3.773

1.148 -2.335 -2.319
15 .114 '1.021

-1.357 -4.546 -4.374
-2.442 -7.640 -13.663

-133 -338 -2.087
-28$ S0/ 1.027
41:9 -1.043 -2.919
-264 -575 .1.512

-44 327 -51

-336 -1.224 -3.046
6 -31 5
4 -15 -25

-2 -531 13

2 -2 1

4 -19 -86

60 206 174

-208 106 -60

-37.014 73.700 -100.600

1140.81 -
11115-77

3.638
..543
-2.013
2.775

'3.269
-3.654.
-2002,
-714

-1.600
-11.222

1.723
627

121,iii
-20

-1.252
' 322
-5.353

-484
-6.463
-8.138
-4.833
-1.042

-;:;;:
-4911

-147
-369
933

-6.857
.1.380
-13.1107

-6.348
165

-4.144
620

2 179
-7.259
4.931
-509

-5.003
-927

-1.074
-18.939
-1,:g

-3.934
-285
455

-4.519
-tit?

-2
III

-803
-162

-

-126.347

56

(Continued)
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Table P. Continued m

mown amp cHam24 IN NUMMI CP OMLDOEN ADCS 3.21 TEARS SEIrvt0 mom V.L. 11 -313 440 P.L
ANNUALLY ?WS Sctio04. vg&R 1676'1677

SCICH IMPAIRED

4 /CABER

11,4,47

°waft IN Numecit sumo

/a

111710-00 - 1960-61 - 1960.61 1110.11 - 11160.61
STATE 1676-77 t6.7-76 1176-76 1071400 1160-61 1676-77 1179.60 1178.71 1177.78 11176.77

At.A.ANA 14,094 11.231 16.300 14.106 11,07D II 1173 :1.226 -146 11.4
ALASKA t.144 1.717 2.286 2.7311 2.141 110 663 1.012 1.005
4111010 $1.3711 6,132 10.611 fl.2711 11.247 -o04 / -28 156 2.116 -132
4141406AS
caLimmia

7.162
127.617

0.012
112.012

11.011 sI.471
113.244 301.251

12.117
61.351

4.213
11.133

642
12 626

3.406
-17.6.0

3.245
-17.254

4 432
-32.'61

CO(08400 12.169 11,310 10.116 10.41$ 6.0114 .2.6111 '134 -604 -1.426 -1.715
CONNCCTICuT
mum's/
onvescl cif COLUMBIA
rialto&

16.118
2.315
2.408

31.213

11.2110
2.216
1.1162

20.213

14.6.4 14.342
2.044 1.es.
2.126 1.602

37.302 41.072

13.1100

2.068
2.134

42.270

-2.174
-1.417

.866
3.8111

.1146
'167
614

'1.1116

1.244
>1

4.061

r 12
-131
175

4.055

-610
-1.110

-342
5.017

*Avail
23.322
2.482

22.041
2.013

23.012 23.7211
003 1.202

37./41
1.269

407
-1.250

3..12
167

3.72,
906

5.500
-644

4.21
-1.011

IDAHO/ 3.262 8.213 4.067 4.176 3.623 6114 -363 -244 -1.470 541
ILLINOIS 60.274 14.104 77.1112 78.184 72.117 -1.110 -1.487 -3.9.5 -1.207 -7.077
INDIANA 411.711 41.272 41.261\ 47,783 43,476 -076 .4.307 .790 .7117 -5.213
1041 17.471 16.236 17.061 10.044 111.713 -1.431 -211 *1.216 -1.015
KANS 104001 12421 13.4/10 12.886 13.201 -2.611

.

4111 -CM -224 'F-2.300
KENTUCASKY 21.141 22.106 TT 22.117 22.616 24.313 1.417 1.355 1.1116 2.127 2,772
LOUISIANA 44.021 30.631 31.211 24.140 22.011 -11.3611 -1.721 -12.340 .15.720 -81.117
NA1Ng 11.1173 1.176 1.167 1.171 4.1117 -211 362 -30 27$ 16
NOMTSAND 30.2114 20.731 22.072 24.488 26.443 -11.764 1.105 3.471 .4.348 .3.841
om6SACHUSITTS 33.077 34.664 40.014 40.106 40.011 5.1131 81 125 6.276 6.801
KICH104N 67.464 113.4,12 30.032 14.127 48.037 -13.337 -COO -Idms .14.475 .18.147
NINO/ROTA' 26.112 22.11111 22.761 23.248 21.113 .3.444 -2.113 -1.031 -1.740 1.557
MISSISSIPPI 9,611. 10.753 13.671 14:064 14.647 4.448 713 1.172 4.0114 1.231
NISSOUOI 36.214 33.133 31.130 .22.327 33.376 -2.959 39 .Z.51674 -557 -2.120
40474NA 2,4111 3.314 4,025 3.8711 4.011 1.341 302 768 1.611I
NUMASKA 10.331 11.1100 :11.103 10.6411 1.311 218 -1.172 -1.731 -601
mtvoa 3,127 2.891 3.134 3.086 3.022 -4, 64 -612 -$61 -105
MCw HANP1HIRE 1.336 1.401 1.415 1.626 1.774 288 148 31.1 374 416
MIK ARSITY 08.141 66.004 43.473 00.544 64.131 -8.401 3.567 6118 -2.473 -4.814
MCw MEXICO 2.0641 2.470 3,343 4.103 11.07 2.045 1.054 1.114 2.688 3.011
MEW 1011$ .41.641 61.701 49.140 43.78, 41.1194 -17.718 .1.767 -6.1411 -36.707 -111.555
NORTH CAROLINA 26.913 24.212 20.452 26.641 26.317 34 -11111N -105 4.065 .5641
MONTH DAKOTA 3,023 3.618 3.804 3.256 3.146 -643 -110 -354 -670 .775
OHIO 58.867 61.606 63.782 1.431 63.783 0.572 -1.061 10 2.175 4.1116
OKLANOmm 14.136 16.130 17.1106 11.109 111.3711 4.074 270 1.414 2.850 1.244
04[0041 10.1102 10.171 13.3,7 11.8111 11.580 1.017 -231 -617 1.009 778
PENNSYLVANIA 90.213 78.041 75.121 72.127 71.651 -27.066 -276 -3.278 -0.1118 -27.362
PUERTO RICO 219 772 701 969 1.108 770 1 11 407 326 089'
'NOOK ISLAND 5.237 3.620 3.111 3.437 3.341 -1.760 -69 167 -162 -1.149
SOUTH CAROLINA 23.370 24.447. 20.878 1.021 i11.174 -2.341 -1.847 -1.704 -5.273 -4.196
SOUTH DAKOTA 6.078 4.641 4.683 4.147 4.913 -1.131 146 310 463 185
TCNNESSIE 31.703- 21.671 31.142 31.824 32.331 123 114 . 797 0.461 638
IEITAS 76,22 76.768 73.041 70.166 67.610 -7.1166 .2.8411 -6.149 -10.0112 -10.127
UTAH 6.632 6.106 7.426 7.834 7,3611 1.202 -461 -57 1.404 737
VERMONT 1.768 2.124 3.064 3.166 2.483 1.404 661 -Set 269 710
VIRGINIA 211.613 31.470 32.604 22.101 32.101 2.406 8 -4.5 440 2.416
WASHINGTON 24.051 12.762 12.767 111.,4115 14.6.4 -13.160 3.373 2.001 2.107 4.737
WEST VIRGINIA 0.047 0.346 t 6.217 10.0811 10.833 142 734 1.426 1.476 .76
WISCONSIN 11.404 14.113 14. 17 0.760 '16.966 376 1.304 2.629 2.873 1.643
WYOMING 1.010 2.032 3.647 2.697 3.100 648 403 453 1.068 1.261
AKIRICAN SAMOA 0 3 14 0 3 0 3 -11 0 3
SUMO 4111 2.145 $31 312 444 -111 62 -381 -3.101 .3:
NOR11 1M NANIANAS 0 12 0 0 0 -12 0
TRUST TIROIVORIES 77 73 III 2211 223 141 -3 131 141 145
VIRGIN :Simms 321 185 206 239 273 -40 -n 60 61, -5.

11116. 04 1401AIRS 641 601 883 661 -14 260 221

U.S 4ND ICR* CS 1.302.664 1,326.1101 1.216.161 1.1.6.047 1.170,484 .113.611 -18.463 -45.181 -66.477 - 132.112
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Table F,..Coatiaued

NUMBER AMD OIANG1 1N morel' of CHI1.04811 MS 3.21 SCARS-54RM UNDIR 4.L. 84.313 AND
1144111.L1-4141C4 SOCK via 1974-1477

1.:410NI11G DISAILIO

mots

de,

06.142

CHANGES IN NURSER stem

92421 1476-2.2

1474.40 14604-. - '480-61

1977.74 108-70 1171.10 1000-01 1976.77 10/.00 108-711

flp

AtASAMA
AtASAA
4412044
4114ANSAS
CL1f04414
COS06400
COMMICTICUT

DISTRICT 04 COLUN81*
DILAWARG.

4t011104

HAWAII
GI0RGI.

ILLINOIS
IOANO

INDIANA
IOWA
KANSAS
WINTUCKT
LOUISIANA
4141104

444118,40
N A5S4044151225
MICHIGAN
NINNIESQTA

I MISSISSIPPI

846445KA

MISSOURI

N4VallA
0.

MONTANA

... NCV HAMPSHIRE
*LEY dt1124y
W48 11421C0
0445 i044
NORTH CAROLINA
8042N 0440f4A

OHIO
MOON:mom

...
4. 41444SyLV4414
puma RICO
10400f /SLAND

SOUTH DAKOTA
' SOWN CAROLINA

TIMNItSfl
itica9

UTAH
0140042

'11.1403414

WASHINGTON
11452 VIOGINIA

WYOMING
WISCONSIN

44441044 SAMOA
... SUM

NORTHERN $61141.43
TRUST TERIITOOMS
VIRGIN 424.4404
S UO. Of INDIAN 0III9

U S. AND 214417011115

4.434 2.692 12.563
4.104 0.1i4

till: ;40144 20,791
5.072 7.641 10,443

74.404 01.900 62.147
18.601 17.429 14.487
19.201 22,400 24.248
4.312

444
0.11115

1.661
1.009

1.70
31.840 37.152 42.674
19.744 18,233 22,949
4.500 0.511 0.022
5.404 4.705
42.228=70.431
5.422 7,244 13.061
17.553 19.471 21.874
9,425 8,887 11.042
7.423 4;287 11,348
10.823 13,702 24,739

7441 7.228
29.093 3:1/111 42.06
11.542 21,770 34.457
26.143 33.009 24.144
21.454 27,040 22.442
2.749 4.047 4:477

22.442 22.210 27.767
2.683
5.423 ::72:: 9.102

4.4%2

4,782 4.000
:111:3.091 3.234

33.188 34.431 41.876
4.175 7.544 4.163

34.514 27.444 14.410
12.447 20.461 26.440
2.429 2.431 3.252

32.249 37.111 48.811
14.015 12.227 22.779
11.148 '3.668 16.144
14.772 27.152 34,010
1.012 1.460
4.420 0:41 8,452
10.121 11.407 14.416
1.1116 1.447 2.

35.243 35.103 24 17

99.990 119.901 12 784
13.504 13.042 1 .311

2.024 2,864 .631

14.211 14.812 .248
10.124 14.744 7.155

5.713 6.372 7.760
14.376. 17.2211 11.044

3.044 4.404
37

3.471
73 - 0

148 166 76
- 0 1

269 745 1.042
176. 170 137

- 1.477 2.472

747.213 '444.423 1.135.559

14.470
0,716
22.372
13,290

117,974
30.501
25.011
6.125

47,025,
27,044
$.938
7,815
72.897
12.373
23.941
12,528
14.205
20.416
7.440

48.111
25.246
43.472
25.20i
8,116

20.542

:::::
5.360
6.320
0.335
4.654
30.975
34.012
3.474

06.216..
25.025
111.401
46.202
2.470

16.240
2.437

22.221
123,751
12,760
4.491
27.542
20.762
9.174

?3.203
4.419

19
100
22
92
146

2.281

1.201.371

" 18.373
5.787
24,423
11.204
111.171
22.446
27.109
6,460

6:::g
31.823
7.527

MOMS
2:::::
29.771
14.370
16.202
20.342
7.611

50.04f
24.211
441.1211

111;:

34.347
5.414

911.512

.11:11g
51.310
11.925
44.550
40.620
3.024

67.049
27.253
21,474
421::::

10.223
17.517
2.512

20.855
130.970
12.679

4.94.10
23.211
27.404
10.00
15.62
4.947

100
346
104

1.115
224

2.263

1.468.014

10.234
1.700
9,111A
8,174

42.971
3.141
4,200
2,137
433

15.000
11.155
2.096
3.244
111,370
11,551
2.400
4.101
6.282
18,513

260
17.026
16.706
15.320
13.74t
5.249
7 730

:::::
419

3.229
12.148

9A53
-3:4441
16.1/1
4.035
25.015
10.020
4.455

26.525
1.654
4.109

I.:::
-8.022
72.861

-824
2.455
11.631
10.453
2,421
8.906

/ 1.606
I 13

52
-

.177
-20

-

404.167

.1

-108-

2.703 4.410

2.051
SI 653

3.093 :1570
41.991 06.04
1.445 2.555

11190-01 - 104061
107.70 1976.77

17:1411t: 12.937

::::: 1i.iii.
73.922 49.449
4.917 5.79.

2,049 2.854

^44
-48

-250
915 451

7.905
2.089

3 .144

3.750 1.105
_

4,725
WM

0.1174
1106

Iiiiii 1:: 2:
2.6 7

12.001 13.707
101. 1.237 2.389

4.412
32.534 31.321

9.125

2.321

1:1;: 16.744
1.110 4.047 8.219

2.492
1,642

:::!:
5.514 5.945

9.229
516 5.653 16.640 14.549
171

7.425
1:57V 55,

3.923 17.662 20.949
60 054

5.452 10.724 11k:14 ;t:;743

4.254 3.433 '-11:37W 14.9511-

3.047 3.246

1.:g
1.007

ti.:111ii 18:1.!

3.755

631
iiiiii

4.079
:::1072

4116

.5.501 1.430 11:::: 4.1]:
1.441 4.142 5.751

13.473 2::71:0
6.61; 12.670

150 372
20.370 23.134
16.506

t.194

4.655 18.250

:TO
29.151 34.670
11.526 12.2382.216

1.474 7.789 10.320
6.405 14.242 25.341 33.020
-1.144 4 -400 425

1.509 5.483

"775
7:1%

476
5 650
1.065

9.767
5.413

1.317
6.0382.824 .4.248 -4.288

9.927 804 14.777 71.708

114 540 743 -709

187 2.977 1.1100

5.549 9.943 14,579 4.1111
8.622 10.205
1.021

12.00 17.275

4.623

256
9.094

1141 Illii
2.345

59 It 73

146 270 161 1110

02 01 104
1.053 32 371 J46

76 87 54 44
112 -79 016

160.635 332.455 410.041 470.002
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Teble Y, Continued

muNete AND CHANG* IN Numlite Of (3411.04114 aacs 3-21 15145 SUMO uNC10 P L 51-313 AND L 1,4-$4a
AMALMLLY 414C1 IOCOL 1143 11276:1477

[NOTIONALLY 013709410

STATt
-

1876.77 7477-78

141.114t*

117C-76 1176.60 1460.8,

CHANGAS

1070.60 - 1000-81
1e1e-77 ,474.80

IN NUM!.

11160.111-
478.79

SteTtO

1460.8,
1477.78

11,10.61
1176 -77

ALAS4N4
ALASKA

417
324

11.71

a
2.101
122

3.604
233

2.141
268

2.447
-2

468
-45

4.40'
.34

2.184 3.049
.47

ANIMA 3046 3. 0 2.113 4.251 4.459 655 400 1.094 1,295
sectmcAS 240 14 362 475 535 226 40 753 295:
CALI/ONNIA
COLONADO

21.490
4.644

22.702
...as

23.144
4.610

26.425
6.405

34.432
4.447

4.434
1.042

-2.493
143

2.732
427 1:iii

3.242
1 704

COMMICTICUT 10.311 0.302 10.418 11.545 12.217 1.204 702 1.469 2 965 1 906
0[LANANS 2.743 2.611 2.527 2.724 3.447 -27 -39 160 112 66
DISTRICT 07 COL UMS14 1.066 660 752 450 724 -826 274 -28 -362
PLOSIDA 7.544 4.242 10.200 10.431 13.424 3,346 2.444 3.325 5.912
GiCOGIA 6.077 10.137 12.614 13.140 111.344 2.431 3.861 7.316

ISS 212 348 371 402 214 31 34 149 246
10140 681 444 379 438 522 -43 -Mt 1142 -66 -59
ItLINOIS 37,137 21,313 26.721 51.040 21.407 344 -1.133 1016 -R.705 -1.550
INDIANA 1.400 1,144 1.410 2.05] 2.441 651 384 621 C57 1.042 0
IOWA 1.747 2.110 1.607 3.243 4.024 1.484 762 1.418 1.1216 /.2611
KANSAS 1.1340 2.071 2.172 2.540 3.04, 870 17711 448 1.06'
KiNMUCKY 1.434 1.441 1.77# 2.622 2.454 f.oso -484 275 1527
LOUISIANA 3149 4.204 4.343 4.201 4.144 1,703 -27 -019 1.666
WINS 2.904 2.724 3.531 3.641 4.144 777 785 7012 1.542
87447LAm3 3.797 4.170 3.464 *3,818 3,44 -01 -171 24 -725 -342
WASSACHUSITTS 24.447 24.340 24,541 24.787 24,048 320 -69i -443 -2.242 369

--- MICHIGAN 13,324 14.344 16.109 18.063 15.616 4.934 1.455 3.504 4.220 6,394
4.403 3.770 3.754 3.145 4.442 -464 147 720 722 59

NISSISSIP01 SO 74 139 255 244 205 114 234 246 314
15500111 4.3411 4.732 6.012 6.000 4.478 eel 5t11 406 1.647 1.210

ANA 317 4,7 474 444 474 14] 2P 53 163
14(6,45A0 877 1.255 1.447 1.248 1.444 409 259 ISO 401 674
NIVA0A 648 314 Soo 220 449 -2J$ 126 -62 132 -99
NSW tuAIPSHIeg 686 7,5 552 1.058 1.046 273 25 434 270 401

Jf4SC7 11,76$ 12,104 o3,,76 12.492 14,974 1.735 1.481 1.7,6 1.466 2.216

le
WtAICO

NEV now- .

1.278
44.048

1.324
37.634

1.554
21.403

1.823
45.842

o 976
46.747

345
-o.256 105

246
8.244

442
5.159

691

mumm CAROLINA - 4.452 2.834 2.927 2.692 4.550 1.131 855 '0673 1.714 2.069
NORTH 085018-, 206 230 240 291 252 86 .35 22 44
0000. 1.164 2.472 2,416 4.277 4.164 4.328 80

21:1
2.225

ONLA142,46 452 416 440 558 6111 47 131 244 228
OeiCON 2.421 2.104 2.364 2.285 2.440 -174 185 so 342 oo
f15457LVANI8 11.741 10.474 11.103 12.4114 12.4-1 2.704 1,411 2.804 4,112%
staito RICO 376 815 744 7.451 2.072 ',084 5,4 1.315 1:;?: o896
WOOS ISLAND 1.248 1062 1.111 1.092 7.164 -160 74 417 4 -62
SOUTH C4*OLINA 4.274 4.444 4.512 4.234 824 274 707 483 1,191
SOUTH DAKOTA
100#17Sei

144
(1-2,482

209
2.414

234
2.654

309
3.044

320
2.814

Ill 21
-270'

-4

1511

122
400

162
33)

15885 4.731 10.441\ 4.721 41.064 13.441 3,51 2.277 3.732 3.001 3,73o
UTAH
v6411000

10.260
127

4.841
laa

4.5/14
3.876

4.640
326

4.6116
436

-630
202

4,
104

100-

-3,4'0 -11U
552
310

VIRGINIA
wASNINGION

2.449
11.141 3.44.

2.144
4.464

11.026
1.466

8.074
1.201

1.234
-424

1.044
-264

2 174
-247

2.644
1.10A

2.2110
800

NEST VIRGINIA 434 672 440 828 1.004 ;43 178 344 432 249
WISCONSIN 4.826 5.811 8.2,3 7.474 6.474 1.640 1.100 2,196 3.884 3./40
W70401140 447 545 410 630 757 ,64 137 177 2171 321
AMMAN $4404 0 0 0 0 0 0 0 0 0 0-
WAN 22 8 S4 27 48 5 :8 60 43
110871N4W 16141,6144S
MST 74841701114 is

0
72

1

4
0

23
0
as -62

0
2

o

20
0

-37 -40
VI44114 ISLANDS 47 43 43 7$ -32 32 22 29
104. Of 11441041 8518144 244 4,1 264 224 -62 -oe7 -62

U.S. AND 111/41104115 263.072 261.434 301.489 231,047 341.444 47.110 17.417 47,445' .0.320 611.862

I

r
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Table F, Continued

Num4St AND °IAA= IN NuNst. Or 04190414 AILS 2.71 71411 51100 1101 IV^1. 64.1#3 AND 4 64 142

ANNUALLY 418C4 SCHOOL 7841 1176.1977

00415 1I4L1N 110411112.

NUM8/11
cmaocts IN N45811 $1010

1
1971-80 - 1460.8* 4113.81 100-41 - 040-11t

s1414 1476.77 1177.7 1171-74, 1171.00 10410-91 1476-77 1121.90 117 -71 1177.79 1174.77

. . S. 1

A1844114 ass 4411 440 ;is 728 1 212 232 260 292

61,61.04 1.647 1.311 44 51
.1

.711.1.496 21 14 1.740 149 ,
1N00

9 0.0 109 197
41417084 460 534 654 000 37

333 142 -117 47

.

517447445 249 220 28$ 4110
104 66

C44.1704944 2p.14.4 22.731 26,164 14.453 24.117 7.260 11,269 .10.147 -7.934 -2.997

catboat* 4 0 , 0 0 -9 0 0 4 4
CONNICTICUT 2.203 446 -' 3S3 ' $44 1.17, -1,259 227 .

019

ti .3 56 -23

705 .1.112

074544 14 1113 VS 44 -91 54

00781C7 Or IN2Lo1e1A 506 514 164 180 131 .326 .41 .47 .455 361

7108104 1.213 1.511 0 0 2,521 -1.282 2.531 2.126 1.017 1.254

4101414 1.553 1.483 2.122 1.463 1.450 70 33 672 . -33 . -103

N44411 ,
IS 23 12 4 4 -44 0 :s 19 44

10430 140 837 818 175 223 426 362 -546 -614 64

I,..L1h1015 6.625 5.840 2.100 2.404 2.002 4.227 '.406 4 49$ ' .S29 "4477

INDIANA 1.134 1.225 207 400 1511 734 .281 -146 1.061 -1176

IOWA 12 0 0 9 5 -4 2 s s .7

KANSAS 431, 441 389 703 772 272 ' -291 23 29 19
.110 .23S .1.030 .755

51041U6sv 1.522 1.810 1.1128 1.013 178 -1.032

LOUISIANA 1.118 2.211 1.162 1.493 1.210 -III .1115 121 -353 -300

NAM 708 470 393 '310 160 -394 70 t e13 , -210. .326

pusivtaND 140 1.272 1.481 1.631 1.496 1.651 .342 7 1271 1.347

114654074051775 3.107 6.111 3.03 1.440 1.451 .54M 1.344

7 1.382 7
61;1.633 1i 2.

7 -1.375
MICHIGAN .1.381 0 0 0
utoktsota 1.143 1.444 1,464 1.441 1.414 299 -247' 40 -20 52

O33SISS141 203 22 15, 16 3 -1115 -15 12 -14

wISSOUNI 1.274 1.15r 1.141 1.064 642 320 .214 -339 -715 -1E:

MONTANA !120 201 19 III 112 -19 1 13 -69 -16

840.0144 47 0 0 0 0 47 0 0 0 47

NCV404 031 335 64 114 257 .437 63 Nil .75 -374

ND, NamS1418L 1.145 1.017 04 196
1.133

m$77 2 -3 -891 -944

1478.041011 2.540 2.392 1.831 2.177 .411 .2 14 162 .426 '625

'Kw 0441C0 51 360 34 it SS -34 36 21 .106 4

NNW 10444 25.546 22.471 77.291 25.497 31.195 1.552 2.177 -1174 .723 17.5$0

300114 C4110.44 1033 06 1.061 900 946 297 $4 102 299 482

3010. 044024 45 22 25 60 27 0 33 -V 44 -2$

0010 1 401 971 0 0 0 *DOI 0 0 N71 .101

Oft/44DM 243 314 615 252 341 109 16 -00 16 15

0414044 2.830 162 434 639 451 1.191 -156 45 120 -2.049

44NossviVANIA 1.442 3.771 273 269 273 -5.374 16 0 0 3.498 .9.290

109810 RICO 86 415 ..*43 6113 447 4 5711' -106 24 33 242

N001 ISLAND 1.740 1.64 212 167 17 -1.553 .11 .35 1,724 1.667

SOUTH ClIOLTHM 671 321 43 72 72 1109 0 77 Aro- 599

sotto+ oakum 311 27 71 10 25 -212 6 -40 -12 -216

211477tSst1
2.143f 1.204 1.4711 1.534 1.400 649 124 78 194 -143

TIASS 20.747 20.907 2.577 3.102 2.427 27.645 325 $70 -17.450' 22.220

U' all 234 214 125 101 177 -126 61 52. -27 .57

Yi
185 226 120 165 170 41 -16 40 -65 26

VI 01%17 1.342 175 444 530 492 .8,2 -47 -469

130704 722 450 345 1.1,1 1.440 477 201 1.0% 750 670
.1.312

WCST IVOINIA 421 610 741 767 $52 339 65 71 137 4124

WISCONSIN 1.043 60 440 572 110 471 .42 -110 -126 -513

WYOMING 252 211 124 403 216 152 116 12 -75 -34

AmesiCam soca 3 5 7 1 0 -2 -1 7 .5 .3

GUAM 26 20 0 0 0 -26 0 0 -10 -16

0001,W10 11414NAS 4 1 0 0 - 0 .1 ' -4

TRUST 14411170614r) 31 40 7 97 73 IT 22 72 -1 0.

V104114 ISLANDS 0 16 1 0 O 0 0 .1 1$ 0

174. Ow 1801474 47114145 401 45 30 35 - .0 -20 .1$4

U.S. AND 21011000 141.417 136.165 105.440 106.252 0 15.653-.125 -7.619 -4.07 -37.51 -42.744

-110-.

1 9

(Continued)
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Table F, Continued

Nu1w14 Amp cHame2 1W 1um6111 04 CNILDOIN 46(8 2.21 911.11 114110 L91014 6.L 84.212 2.M3 14-182
ANNALS, $14011 104004 /IA* 026.1972

04/140101CA1LV 1944010

-sows

147447 1177-78 Isie-re itts-so

01414CLAN MJNIA4 stsvto

1

'1117440 - 11160-41 11110-11 1130.11 000 81
Issas; 1472-77 111e-so. 1478-74 1477-78 11116.77

rasps* 602 1.431 406 *06 . 424 -164 IS 16 .1.072
..9

-$711 .

4444
4111ZON4

...

400
101

3911

120
114
124

646
1$41

1.115
179

.2'`. 2:1 200
61

72o
9 Nits7s6

CALITORNIA 11:::; 14.2414 MOWS 0.104 7.772 -11.140 -7.422 -11.224
41141 117 \ 14 76

11.124 -0.110
lee 241446ANS&S 2SS 201 417 4412

cotossoo 1.227 es, me_ 744 -878 04 -70 .144 792
600 . 1114 627 612 -447 114 48 o82 -332

, 300 .246 212 246 -SI 34 40 .14 -17
181 271 214 222 40 11 43 2* 29

3.04*. 2.120 2.721 1.776 444 -414 244 -248 266
1.040 294 $40 is. -122 124 310 414 -,

117 196 $38 246 -21 83 12 *2 SS
Iwo 714 812 412 -128 -70 -201

.4.3411
166

8.017 2.114S 4.402 az 1112 716 24 .. on
1120 OS 462 27 .. -12 21 -60 0
412 642 623 , 772 222 119 N 230 300 221

411
142

602
262

6211

231 342 24 40 411 22
262 129 122 160 /SI 212

1.111 4111 734 828 048 .106 S2 -487 42
2/7 /47 346 247 -22 601 71 -31

1.221 1.27( .1.102 1. 221 -44 Ott -222 122
2.844 Al .1.2.921 211 A 620 '2.140, -5.333
4.1146 4,164 4.121 4,362 266 1 2334 -2.:Vs 313 1400

1.101 1.016 1.244 207 11 sSS 44 - 242

3.242
132 147 121

iiii
107 44 .22 -40 .21 26

217 211 222 162 SO 6. 46 ,232
764 717 041 120 72 -2.401 274

340 424 481 434 1811 .27 10 11. 162

262 177 11
89 -74

76 . -SO

112
111
-go

-114.
13201 74 264

C1:444 CO art
Olumait
DISTRICT 01 COLUNOIA
11.01101

6400014
Haws!!
two 1
ILLINOIS
INDIANA
IOWA

464
303
ISA

2.04.3
1112-
iss
411

3.451
827
412

'V
11110MuCxy " '441
toulstass - 666
8 4104 378
44821.1N0 - 661
04SSACNUS'ITS LOOS
WICNIGAN 2-772
81114911026 031
NISSISS1491 140
emotes 1.066
1104TAN4 82
14(S14144 272
4446.04 176
MN 444111,4141 241

I .g1 1,015 632.22o 4114 .222mew 41181, o.$77 2.210 .115 -227 -564
est. mcwo
taw roes 6.701

410
2.819

172
4.222

192

1,i141,1 71.7:72

246
1.024

.148
107
$4 74

2.162 .I.:41
91 N -Is.

404214 C4804144 142 1.804 2.002 202 -II
2.005

124 -677 led

N04104 osmoLL sl 112 . SO 104 1I4 22 20 14 22 52
0410 2.229 2.131 2.470 2.443 2.214 414 144 -76 262 045
OWL440416 1122 642 282 26S ass .147 21 114 '757 -1 olf

2.006
472 164 -270 1.

-9131 * .814634
ORIGON 110 414 404 1.243
VINNSVIVANIA 3.121 3.740 2.209 2.221 1.029
p14610 RICO 210 401 MI 662 1.747 433 I.::: 1.186 1.178olr:

soon< casouods 922 846 824 447 440
(.2 14

64001 ISLAND 181 201 176 444 200 3 16 24

601)144 04K0Te 20/ 232
1.278

166
1.170

142
1.100

-76
-44

13
2

24
-I 64

.41

.42

.11/

/MIMIC 1.211 2.881 .127 -70 -174 .1.761 -147
19421 6.091 2.1181 2.106 2.2341 3.120 -1.318 284 .214 -4.611 .4.470
U7414 241 271 264 211 243 -60 33 -41 -18 .44
4464040 t 62 2111 244 214 247 22 77 224 273
VIRGINIA 447 022 602 1112 744

e ft
197.444 294 \027 .144

1.447 2.218 818 149 160 -4511 .1. 00,

WISCONSIN s.22I 1.40/ ::iii li: 1.079 -416 144 -4411 . 6 -282

9414411101004
MST *11311411 440 474 224 -161 21 70 .o -04

ViONING 12 71 SO 1118 170 42 6 60 1111 74

AMMAN SAMOA o s s 2 4 2 1 -. .1 4

3 47 0 1 3 .1 2 3 .41 1

millessimiek esexamas 1 7 0 3 2 4 3 .

TSUJI T(110110611S 4 18 46 16 24 22
o..

4 .11 18 22
4111411* ISLANDS 42 IS IS $3 41 -19 28 16 26 1
SUR. 04 IMAMS *MIK 144 SI 24 21 -s -18 -124

U.S. AND 1110112041121 87.006 /48.022 20.2111 64.116 64.442 10.160 .4.6411 .10.644 24.410 -27.1141

' (Continued)
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Table F, Continued .-

141 WNW' 04 0414041.14 4911 2.21 11415 5199(D t.14310 t 81.313 MO t 44 142
amalyatv, Slwtt SoCOL VISA 41i6.,477

Nutsimamoleamno

Watts

51410 1818.22 1877.74 73/11.76 1411760 1140.41

MAUNA
41.4544
44110%4
.4444643
Cat100441e
C01.04600
C00444CT1C0/
1444440f
041141/C7 Of CAtt7/4414
4104104
0404514
m44411
10440
Ilt174211
1401444
1094
044145
91411.1C47
1.071111444
44104
auanamo
massacmuitTTs
fricHlatm
-414/415014

N1361151041
4111.0u61
7104 / ANA

MISASS4

masktSc
wavtos

4163
Mt 9 10311O0
Mt* 7044
404114 CA4011184
40414 049614
0410
actm4044
041004
s4arsyty4414

401410 RICO
( Uttar°
14 casottwa

oa*ota
if.404514(
.76x45
uILN
V144041
V1401414
445414010N
vtSt vlArGINIA
41504115114
wv011174
am41,1C474 4480
GUAM
KOSIKOM sa474446
17718/ 141411/04111
r14014 1144405
111140 04 1401AN 477418S

s Lm2 16401104111

1113

I.103 1.307 1.264
NA- Si 104
45$ 70$ $14
442 424 745
O 0 0

444 o . 023 o TM'
1111 's o
42 611 of

172 14, 100

1.281 1.442 I.C47

1.263 1.401 1.193
126 144 244

311 421 482
1.025 2.850 1.491

1,107 1.122 1,211

701 447 459
441 442 473
444 444 1.740

1.227 7.743 43C
746 t4C9- 439

2.111 2.762 2.444
474 243 4341

28 63 14

231 42 S
O 120 162

1.400 I $44. o 276
227 440 404
720 324 169
222 313 212
754 213 244

3.4140 3 551 4.104
332 447 -345
Ito 342 3.704

1.112 o 64 2 2 126
ot: 198 144

1.221 1.462 1.414
644 443 il45

"0 IS 122
424 625 754
760 4 277 I 1136

3 115 127

273 422 424
204 327 232

1.641 4 704 723

70.744 71.047 22 Olt
1.067 1.231 1.271

126 24 sil
2.1152 2.404 2.122
1.422 1 241 1.410

445 234
--143 806 450
164 334 220
o 18 4

32 127 14,

4 S il

24 104 olo
I: Is 60

124 343 303

r
;144.4643 416441t 414410

1470.40 i330,31 114041 1340'11
1913.77 104.60 .074-71 1411 71

. 53 ,. ; 3 4 $

34 .le , -1
144 t8.474

321 tie
O o

.183
1828

.23
.44 .73
215 404
-447 40
40 109

-147 * 131

-443 . -2 044
44 '7;4

.8 -42
-1/4
631 146
343 .243

2
.21

42
251 -144

1 24
-262

0 -32 142
.204 -012
11 344
. 32

34 121

31 110
557 1111

118 413
2.491 34165

644 ,S4
-52 47
334 I'S

251
3/ 127

232 120
454 7,065
71 21

11:i:i

224 112
324 119

.14M .47

143
.710 -21
105 IS

42 145

8
34 1104

1 76

25 23
.01 1114

442 60.722 41.161 70.440 4111 11 /3e .70 271

111

(Continued)
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Table Tr Continued

vaillts she oamict 71,, wawa es cmilvete get% 3.31 22122 %vivo mots 11 t 52.313 awa r 3 44 43
se5474337 Hutt 402101, 7141 1424-1472

37471.

I44110 04 malue 6 0441
a

41161&411 011661161I MUM6612 66410

1626.40 1660.61 3616061 4600- 61 1000-41
1474.1: 142704 3070-74 1111110

11.44112
'434244

424044

CAL4062114
gg24.412

C01.04400
__ _ tL1440..1i172

34344441
01110147 Os 0049464

7,44441

4304104
440404

100.2
13310101S
1201664

4417242
1004

.410(001:7:344

1.0111114414
44114
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04.027. 4.616 1.11110 II 13.007. g':,,40;059 7.441 11
46.164 2.714 cr 83 ' 532 6'1.421 165
12.108 441 . 3.605 ' 1.141 1.0817 146 '. 71
'.112111 44,0 0 10 741 1.184 422 260
24i147 . _OS 60 11 "*:.. 1S 113$ 336 211
19410 1 - - i 1.431 -.: 2.216 012 % 378
0.661 )62 0* 72 "3.062, . 316 23$ 101

. 7 514 487 2.41/7 64627.648, 2.717 1.051
20.210 SAM 2.202 4 464 -18.071 2.421 1.347
51.312 14200 2 i:4111 vs.e2o 7.00$ 1.776,

301
77

22.061 10242 St Is 1.611. 1.00 10 122
12.573 4124 NW ' 3 121. 120 3 11
43.071 0:42 42. 2 4.020 2.507 300 24

10:520
4.610 r2 0 0 370

I.:::
117 0

19 0 0 237 0
3:243 00 0 14 106 102 8 2
1.152 , 66 as 2 376 116 205 24

15.543 3.600 012 244 3.513 5.063 3.560 333
- .

t - - -

40.146 t1 0 6.354 31.163

3111.ill ::1171114!

752
27.546
2.647

C/
206 0

2 35
0 se

1.o122 0 153 164 364 I11.163
113 167 452 24154.137

S2.1146 412 6 332 . 1.348 644 III 66
25.654 27.041 6.111 . 1.100 3.153 3.120 1.020 155

1 241 491 ft* - 220 1.163 SS
4.024 25 25 706 358 246 35

21:::;
104 . . 3.136 2.1.01 114 52
467 3 - 60 120 32

34.940 70 101 25 1.750 735 1.042
1.7"13:761.1160 1.736 818 111 7.334 3.358 3.202 :.

7.936 45 103 6 8.622 1.041 452 155
3.107 17 25 0 265 13 120 20

36.114 664 1 265 1.377 2.142 2.403 205
41.437 257 a: - 1.333 3.340 244 10

36 84 27 356 403 Ss 5
::::;: 0 0 0 70 7. -^1 r121 0

' 0 0 0 0 0 0 0
2.220 24 771 245 51 241 15 37

35$ TO 0 - 2 SS 0
- - - - -
- - -

40 268 - 7
637 46 2114 20

(Continued)
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Table 11, Voatinued

NUM, Of ONICOOtA 3 - 21 TEAMS Old SERVED,INOW2RENT [DUCAT:OWL INVIRONNEWS
DUMAS SCHOOL 7222 12711.10

Meg

4 LESININS DISABLED 4/2/01147 22122020

OTHER , MI*
I1*3.4R SIPANAMI 111 11141A90 SEPARATE 51414317E EN.

CLASSES CLASSES SCHOOLS 11201202002 CLASSES CLASSES SCHOOLS VIPOWNENIS

k14011144 H4.743 971 3 3 .4104 32.624 77 63

ALASKA 2.482 431 41 . 462 27$ 207 i

21120NA 24:21 -3.717 64 . 2.124 2.242 225 .

ARKANSAS 17.242 422 02 10 12.272 3.663 4.263 . 11

CALIfORNIA 27.244 22.127 1,237 211 .101 31.077 330 22
4310110* 2.072 23.220 21 2 222 2.722 927 212

CONNECTICUT 24.274 2.07 201 60 2.36*. 2.024 110 133

211.120211 2.232 1.67 0 16 1.221 1.300 0 \ 30

015111161 Of Z01.UM2/4 0 1.204 327 0 0 128 , 024 0

8700104 40.121 4.1172 . - .172 14.1011 . -

414029'. . 22.027 2.042 12 416 16.022 13.490 210 51

.144411 2.014 2.222 1 263 921 217 :

104M0 4.065 2.244 34 0 SS 3.022 1.272 33

11.1.18312 29.241 12.212 1.402 31 16.042. 12.752 11.082 20

111014119 14.413- 4.002 0 0 3.329 24.002 5 709

191111 32.110 2.1110 52 2.22 2.962 403 107

R4203A5 41.222 1.224 50 6 221 7.060 256 34

MIGNUCK4' 13.022 4.204 213 II 13.314 4.811* *IQ 129

LOUISIANA 22.262 11.014 112 226 3.7611 12.223 7.345 562

MAIMS 7.024 133 2 62 41240 264 662 SOS

121211.443 41.176 11.522 1.22 20 2.441 5.730 4.766 17

MASSACHUSETTS 26.226 5.006 1.19111 411 20.200 2.924 1.470 211

NICHISAN 34.133 1.137 OS .024 20.067 1,222 25

3131110/2 22.322 1.2415 340 22 7.270 6.221 1.447, 36

MISSISSIPPI 7.722 072 20 - .420 7.073 LOOS 122

MISSOURI 32.0011 3.205 30 sk 6.262 -2.217 2.271 62

MONTANA 4.022 912 t 0 1161 227 101 0 ,
NEBRASKA. 9.222 0 .0 0 4.71 2.020 224 0

NEVADA 5.226 310 0 SS 222 362 324 112

NEW HAMPSHIRE 4.030 222 162 22 1.170 421 311 24

128 .112217 , 2.362 12.126 1.252 164 1.173 11.224 1.616 ICS

NEW MEXICO - - - - - -

NEW V0001 25.221 3.4112 0 0 ' 3.713 35.442 2.527 SO

NORTH CASOLINM 24.222 2.222 - 7 03.254 2.422 1.716 175

NORTH OAROTA 2.406 *3 0 0 133 1.622 124 0

OHIO 22.422 14.422 20 24 267 60.206 10.407 SOO

OKLAHOMA 24.224 ... 070 7 21 6:017 .366 1.206 22

01112011 *7.722 1.042 64 225 1.202 2.466 110 31

012ANOLVANIA 19.220 0.11 4.042 621 15.277 18.17 4.152 620

/MOTO RICO 115 2.022 422 42 12 7.242 2.100 232

21006 ISLAND 6.002 1.115 122 12 244 1.017 272 5

2011714 04101.1114 10.212 1.422 21. 16,170 2.021 .122 IAJ

i0in/1 022074 2.120 222 23 . 326 225. 122 6

31*81E52111 32.1223 2.210 147 22 17.311 6.903 2.312 22

TEKAS 141.276 12.221 2.262 217 0.279 11.700 4.401 62

UTAH 12:164 247 32 6 1.022 1.001 767 72

112410117 4.431 12 34 0 1,602 1.370 22 0

111101412- 23.923 6.201 217 113 '3.474 14.211 242 137 1
WASHINGTON 12.270 7.271 65 I 1.267 7.262 202 2

WEST 711161102 2.1127 202 35 10 6.227 2.000 1.2115 57

WISCONSIN 22.2117 23 0 0 27 13.702 749 0

314111021 427 202 92 111 HS 472 123 26

AMORICAN SANDA 70 70 3 0 0 32 0 2

WAN 200 ,
. 0 - 222 29

NOWTHIONMANIANAS ' - . .. .

TOOT 22221102122 ,

. e ft .
MOM ISLANDS . . . 001 49

444. Of INDIAN 41142123 1.74 229 442 172 1102

U,S. AND 42221202122 1.112.257 232.012 17,441 3.315 212.183 422.614 20.1412 6.232

20-

128

(Continusd)



".

1.

Tablo A, Cbatin
NONNI or cometw t -.31 'taro OLD SERVED IN DI

MIMING scHobt,yass 117

t
STATE

smut Ntst's

IMOLA* SEPARATE SttARATt EN-
Ot1116

CLASSES CLASSES .SCHOGLS SIMONISE

ALASANA
4

103 7
ALASKA St so
ARIZONA
ARKANSAS

18
113

C4E1104104 20.342 6.103
'COLEMAN
CONNECTICUT 21111

01E41411 18 0
'DISTRICT Of COWN11.14 0 0
ILOIIDA
61064111 70 161
HAWAII 87 102
IDAHO IS, 33
ILLINOIS 1.201 '333
INDIANA 8 60.
IOWA .

KANSAS
KENTUCKY 114 81
'LOUISIANA 424 117
MAINE 134 30
MARYLAND 117 11

MASSACHUSETTS 4.261 1102

NICRIGAN
MINNESOTA 761 92
MISSISSIPPI
pussou41 2.061 334
MONTANA 15 32
NEORASKA
NEVADA 1 0
NEW HAMPSHIRE 161 11
NEW WIRSEY 461 635
NEW MEXICO
NEW YORK 4.200 27.266
NORTH CAROLINA 460 77
MOTH DAKOTA 0 0
OHIO
OKLAHOMA 297 MI
OREGON 3110 10

01410SYLVANIA .220 . 340
PUERTO RICO 120
RH001 !SLAW
SOUTH CAIOLINif
SOUTH DAK0,*1
TENNESSEE.','
TEXAS
UTAH
VERMONT
VIRGINIA
WASOMOTOM
WEST VIRGINIA
WISCONSIN.
WYOMING
AMMAN 16M1A
GUAM
NORTHIIIN MIRIAM%
TRUST TENRITOSIES
VIRGIN istoSs
OUR. Of INDIAN AffAIRS

so
1
2

166
t.771

61
116
24

412
129

13

0

2/

U.S. AND TIOWITORIES 46.202

a
42
13
14

1116

34
13
11

-7411
26
0
16

1

36.651

4

0 493
7 3

1.443
$7 181
100 2.112

121
0

107' 1

1.4
3.17

110

84
O 3

17$ SI
0
3

41
41
81
46

307

7

0
2.7 7

5

43 74

151

0

3.310 .710

0
15
47

Of 491
O 85

3
21
107 14

300 24
8 300
1 124.

21
25 2.991

6111 4.121
Nit ft

29 0
1.4111 525
. 21 113

13 644
O 442

15 -2
O 0
0

2%2
314

7$

344

2

7.144 27,153

-121-

0

d

iLRtNt 101741101141 IMISIONMENTS
- 1160

ORTHOPEDICALLY INPA1REDs7.---

222
07

372
ISO

7.064
172
266
Y.

242
1157

224
2211

62
SOO
,116

'ND
209
213

1.629
616
$7

687
40

1511

131
136
371

303
19

616
1.164

102
2111

tas
109
121
1105

37

01,46
MOSUL1R SEPARATE SEPARATE EN-

S CLAIMS CLASSES SCHOOLS INMONMENTS

O
SOI
467

454
488
10

ISO
14$

504
831

0

206
37
118
S

1.'41
371
162
211
0

1.007
150
0
73".

1.401
SO2
26S
63
125
411
$1
62
30

1.717
207
151
$44

22
302
10
4

461

3.812
207
72

1.2005

13$
184
807
444

441
33

2117

705
111
13

372
406
117
O

4

30

27
40

213

103
43
0

233

284
66
ISO
/6
SIO
16

610
N
as
SS
0
0

40
26

431

653
224

32
542

3
30

250
30
2$
10
78

408
014

204
IS

83
0

67
0
0

SO
3

17
411
445

3
342

7 84

24
1.349

7
193

0 3,

100
232

2
87

023
3

131
*0
100
44
114

0
7
4

20

887
06
S

1.62$
40
117

26
60

252
10

1146

1.310
3
0
10
10
30
0
26
0

24.178 24.631 5,755 11.413

1129

(Corstinuod)



Table A, Continued .

*MIA ef 0HIL00116 3 - 21 2242S OLO 2111910 IN 011,12161 [00041129141. 16v12C4214615
DINING 201105,1. 2142 o272-o220

sfo.r`.

STATE

M0,1I-N4NDICAPPEO- 4 sup 141.441M0/01114

. OTHER OTHER

SIMULAR SipARAI, SEPARATE IN- RISuLAR $1040411 Si/RATE go/

CUSS'S CLASS.% SCHOOLS v12022002 CLASSES CLASSES SCHOOLS Vleo1NIN1S

ALUMNA # 22 2111 16 42 392 321 744 4

ALASKA 6 - $7 . 122 IS 12 2

A014.0142 160 406 414 . 226 .24 424

2210,2022 120 176 302 2 - 406 62 342

CA1.110111414 , - . . 1.064 4.622 17 IS

COLORADO 60 722 313 Is 373 4112 140 2

CONN(C71002 . -
. . 242 122 122 S

Datum** 13 26 0 5 32 Ile 0 10

DISTRICT 04 COLUNIHA 0 0 fl 21 0 IS 7 0

44.02104 - 1.121 . . . 1,4141

610261A 221 224 24 21 1122 1170 332 130

HAWAII . 134 20 . 177 :30 105

IDAND 0 3111 67 0 21 123 140 0

ILLINOIS 104 423 317 2 223 2.222 29$ 2

INDIANA 17 267 22 120 224 616 $of 43

IOWA - 632 21 11 322 2117 274 21

ONUS (1 341 0 0 214 210 347 3

KENTUCKY 339 444 377 of 322 216 702 HI

LOUISIANA 22 III 212 - 212 242 223

MINI 620 123 0 20 223 64 142 13

MARYLAND 222 147 2.222 42 4.409 347 774 21

.11245*0HU5171S 1114 42 17 2 4.222 236 341 75

MICHIGAN 2 1.066 312 33 1.32E 1.226 2 23

N12222024 - . . - 1,017 311I 233
.

MISSISSIPPI 12 $2 65 40 127 77 122 14

MISSOURI
. . - 1:123 424 347 2

MONTANA 272 130 22 0 ISO 32 1/0

14111141244 .0 322 0 0 SO all 172 g

211fA422 '14 ni ' 220 13 121 120 0 2

MI HAMPsifies 46 32 20 7 170 13 62 3

6112 411,227 16 1.263 240 67 432 623 Sel 34

NEW MEXICO . .

NEW 7122e . . . 1.621 632 1.422 3

NORTH CAROLINA 222 273 122 21 1.232 222 1.140 38

NOSTH OAROIA . . 67 ,426 72 0
SO

41.042144 1:131

1.123 230 215 220 1.622 4

420 2 S2 272 311 lye 2OHIO
1111

12

021606 102 217 20 2 204 201 144 e

PINNSYLVAMA 122 142 20 S 1.446 1.270 222 63

P4I210 RICO . 24 222 330 2 776 423 124

RHOOt ISLAND 27 IS 43 1 22 23 III 3

2410.11H CAROLINA 73 162 2 II 447 360 13 2

SOWN 042074 39 132 20 3 242 13 II

TINNESSIt 324 244 222 711 1.222 ',33 CM
12

11114111 13.706 2.633 2.212 402 1,247 1.124 See 20

UTAH 19 42 274. 62 222 22 222 70

,fi.ZNONT 127 0 0 0 2011 TO" 102 0

21261111A IS 1.634 1.201 212 652 673 252 15

102161121106 4 . 671 22 1 371 722 3 -

NEST VISSINIA 14 71, - 13 22 122 120 200 12

WISCONSIN 0 622 0 . 0 24 SO4 242 0

VISIONS 43 0 130 0 124 12 e e

£55110141 TAMA 0 !O 0 0 3 32 0 0

GUAM - - $1 4 113 *0 0

2011212124 01141ANAS
11

-

:
ISUST I1261I06112 -

. .

V111216 ISt44D5 - $4

ON, OP INDIAN omits 172 70 101 - 107 2 2

U.S. 420 T121/11I011125 16.6341 24.702 13.223 2.123 30.527 22.651 12.324 212

(Continued)
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?able A, Continued \

Mumma* Of CH:Mtn 3 - 21 TSARS OLD Sawn IM DIMINO!? WucATIONAL toviommitios
mem soot* TEAR 1474-1940

J

state

0047
INsuALLT H6NOIC40f(D ---- WAND

Oren/
11114UL11/1 SESSSATE stemma tn. 050UI.60 StPARATI Str40411
CLINKS CIASSIS 10100t5 v1010041Nts CLASSES CLASSES SCHOOLS TISONNENIS

4L404414 307 01 133 3 4 10 22ALASKA 71 $ 24 3 . . IsAMON& 237 $ le . . II
AOKANSAS 14$ a 1S1 3 S I .

CALIT0OMI4 1.314 t 200 7 II 13 lip 2 ICOLON= t.41 43 AS 1 II IS 1
CONNECT:ttn
DELMINNE., 14411114"; 329

5
34

3
30 0 0DISTRICT Of COLUN014 42 Is 30 4 0 0 32 4

ELOOSDS 075 NI 1 63 .

0100111A Ise 73 III 2 0 37 44 2NIUE! 34 30 7
' 14

/0610 02 30 $1 0 0 s 31 0
ILLINOIS 071 453 124 I 36 42 32 0/OMANI 3t1 97 NM 2 27 21 2 0
ION* 141 70 'et 2 - 24 IS
116186S 11111 31 04 1 3 0 102 s
KENTUCKY 314 30 214 4 74 20 I4 4
LOUISIANA 200 142 1001 2 - 13 03 -MINK HO 2$ 30 211 0 II 0 0MAITLAND 439 13 304 4 7 I 27 0
MASSACHUSETTS SSD 101 02 14 213 40 Is 2
MICH2610 700 31 30 20 0 0 0 0ONNNESOTA 3011 4 G 2 1 I 42 0

NIMESSESS1901 02 20 111 2 - 4 S 2
MISSOURI 0911 137 137 3 - .
MONT4144 St 0 141 t I 0 12 046141504 123 14 50 0 -MOM& %I 7 0 . - .

New seurfsHint 120 4 6 1 2 0 2 0
New ANSI,/ 192 31 IS 1 14 3$ 15 0New MUM .

- -
Pity 5049 1.240 263 234 7 - - . -

00061m CAROL/H4 641 31 254 6 I 2 7 11
o00114 06/0074 17 36 2$ 1 0 0 1 0
OHIO 1.400 473 176 12 . .

Mumma 100 41 III s 2 2S 2 2MESON 264 6 10 1 - .

fekosftv6m14 791 021 253 35 II 00 24 5
PUIRTO RICO 7 1.030 25 55 4111 46
$1004 !SUM 44' 4 11 3 2 -

SOUTH CAROLINA Itg-- 31 4 - 1 'is 2 2
1011114 064e74 IS 4 27 . 5

--"'"N3TOINESSEE 440 SA .,4 IS 0 10 0TEXAS 1.09 212 SS 14 2 127 S
UTAH ISO 10 146 63 I o 31 1
IN1111011T 72 13 6 0 4 13 0 0
VIRGINIA 233 40 1.210 22 40 12 62 0WSNENCION 19$ 106 1 1 1 12 7
ofs v111011114 130 23 Ils 13 1 0 so 0WISCONsm 14 220 Ism 0 0 0 30 0
INONINO 17 IS 4 0 0 0 1 0
400161044 6611011 0 11 0 0 .- 0 4 - 0 0SUM 41 6 - - 10
MOOTHRMINUNANAS
TRUST TeMIITORIES
V1011111 ISLANDS -"-
OUR. 00 INDIAN ATTAIRS 23 6 4

U.S. AND 112.1100115 17.324 4.1170 4.445 433 1.477 040 1.400 116

123

131

(Continued)



Table A, Continued

Numet-A,-of-c44-itow-N-3---21---tt-Akits-ottr-stirvto-trit 17t? f-t.ttili--toto 4740NA -F-Nv rt wait Nitc

scHom YEAR 1979.19110 .

sTATE'

REGULAR
CLASSti

TOTAL

OCHER
SEPARATE SEPARATE EN-

CLASSES SCHOOLS VIRONWENT6

ALABAMA 43.631 30.420 735 677

ALASKA 6.9764 1.071 450 12

ARIZONA 45.425 11.933 2.191 1.443

ARKANSAS 44,917 It 4.6410 5.647 209

CALIFORNIA 239.120 108.474 4.372 3.626

COLORADO 16.958 38.560 1.796 1.546

CONNECTICUT 57.119 13.221 2.096 665

DELAWARE 11.526 3.495 222 337

DISTRICT OF COLUMBIA 1.936 1.863 2.361 553

Avuotta. 94.690 '29.910 - :1.499

GEORGIA
HAWAII

91.276
4.631

20.402
6.223

1.179
485

3.930
-

IDAHO 11.998 6.136 1.801 73

ILLINOIS 159.356 57.199 21.490 982

INDIANA 65.375 35.345 609 1.779

IOWA 40.046 16.3 944 4.196

KANSAS 21.551 10. 5- 1.1107 1.150

KtNTUCKY 53.466 13 96 3.034 1.439

LOUISIANA 46.391 26.030 911111; 1.197

MAINE 21.957 605

MARYLAND 4 74.193 21.360 14.161 4.444

MASSACHUSETTS 105.746 20.137 7.714 1.642

MICHIGAN 106.'42 42.588 4.019 1.884

MINNESOTA 67.442 ,10.770 3.146 1.028

MISSISSIPPI 29.352 14.624 1.532 362

MISSOURI
MONTANA

41.792
12.739

3.948
542

502
328

NEBRASKA 25.727 686 0

NEVADA t 9.365 1.076 594 287

NEW HAMPSHIRE 9.770 1.022 242 166

NEW JERSEY 9.1.526 36.629 9.444 1.395

i
NEW mixtcn
NEW YORK

-

83.579
-

103.004 .511.335
-

3.447

NORTH CAROLINA 97.792 15.660 4.244 1.671

NORTH DAKOTA 6.662 2.486 410 71

0,416 120.378 72.444 14.87e A 4.374

DULAMMA 50.378 8.456 1.638 , 388

OREGON 529 993

PENNSYLVANIA
liiii 11."441 1.1gPUERTO RICO Nii

RHODE ISLAND 2.525 001 376 %,..,

SOUTH CAROLINA 60.11T 14.319 311 710

SOUTH.DAKOTA 7.624 1.664 557 68

TENNESSEE $9.943 I2.000 6.745 3.854

TEXAS 2e2.167 37.538 16.244 7.904

UTAH 26.586 3.730 2.953 456

YERMONT 10.157 1,491 376 20

VIRGINIA 66.106 26.226 8.624 1.645

WASHINGTON 27.740 22.060 965 122

VEST VIRGINIA 25.796 6.380 2.177 905

WISCONSIN 40.855 22.4-Z2 1.277 ' 462

WYOMING 1.603 673 488

AMERICAN AMOA
GUAM 1.4;1

;163
186

3
209

9
4

NORTHERN RIANAS - - -

TRUST TER !TORIES -
.

VIRGIN IS PADS 40 933 .69 7

BUR. OF INDIAN AFFAIRS 3.065 862 310 2

U.S. AND TERRITORIES 2.799.012 1.062.322 212.021 70.693

-124-
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Table B
4ummite 04 CHILORIN 2 - S vt44s\k0 5E3510 101.01rrtetN1 tOuc4110mL trEvi40444141s

IMO SE36501. Tiate 19711-1940

\
.. --10t4C0 14144443 INOTIONALLT 0IS7U4410 .

4
0THge OTH4R

et all 14444ATI SOPSRATI \,* M. steu464 St4c441t S1444411 tee.
CLAISStS CLASSES SCH0044 Vtreitsdis 0LAsst4 61.SSIS =HMS 1140141ENT5SIM

*LAMINA
ALASKA
441206141
seximESAS

CM14011NIA
COLORADO
COMICTICUI
04LAilmet
01$74101 0* Camel*
!LOCO
000614,
NAV4II

4011440

ILLINOIS
IND11144a

1044
MINUS
RiIIMUCKT
LOUIS14444
MAINE
N AOILAND

MASUCHUSTITS
111006414
N INNISOTA
MI331331401
MISSOURI
40674144
NESRAS64
445404
NEW imsosolint
14W atitstv
NCR NUM°
NEN vom 3.342 Is 0
405TH c4401.1144 3.046 ISO t

11041/1 4443014 0 306 0
OH10 0 0 0

1.321 111 0
246 34 14

4.424 5 4
2.471 0 33
11.044 333 OS

123 200 30
2.472 221 32

217 0 0
O o $

4.554 120 0
2.705 144 1

2 0
Is IS 0

10.609 2.220 450
2.254 220 0

O 344 0
723. 0 0

2.474 13 el
O 216 0

400 124 0
2.440 244 344

245 771 $5
7.434 744 20
3.507 1.015 40

S09 157 147
3.347 tot 4

450 3 0
1.605 -14 0
209 4 0
232 II 24

3.442 652 el

mama's 3.41
14V

0
MOON 634 4
.1104$7L50414 S54 2.217 3.144
Kuno IMO 0 47 200
ITHOLI ISLAND 254 0 0
SOUTH ca4oLIN4 2.427 29 0
SOUTH 04$074 444 944 2
Ttogssit 1.744 to '51
Tt44s 14.343 1.443 420
ufm,.. 724 24 22
vtowomt 212 17 0
9111610014 . 3.1144 344 3
645.70161074 437 32 34
RUT 91,017114 751 1: IS
wiSCONS1m 4.414 0
W70N1144 0 0 274
40641C4N 34404 0 0 0
RUM 0 23 0
OCRINIP101 ostezagy.s - -
-trust Tcgratrowlis - -
9111416 ISLANDS 0 0 0
OUR. 04 It014N 6.14414S 42 1* 0

U.S. me 7140110$14S 115.005 13,805 4.2e
.0---

0 113 4 II 0
, 0 7 13 S 0
0 44 4 3 0
0 14 0 I 0
40 III 140 23 1
e I 40 7 I I

12 let 124 34 4
131 I4 29 0 I
0 0 2S $ 0
0 17 II 0 0
0 374 157 4 23
0 t 4 0 0
0 S4 14 17 0
4 222 700 32f 4

76 6 74 0 :7
3.405 0 I I I 0 30

0 0 2$ IS 20
e 47 13 74 1

0 14 3 14 45
24 IS 00; 7 t

' 49 4 2 70 I

*II 444 452 41 7
420 it Int 45 2

1$ $7 70 I I 0
3 0 0 t 0
0 122 75 1 I

0 37 13 12 0
0 0 II 2 0
0 I 0 0 0
24 3 24 t 0
22 12 42 21 t

1 $2 341 24 4
24 20 35 5 577
0 II 0 o
0 lig 0 0 0
21 s to 0 0
37 23 45 2 I

0 44 ' III 174 0
0 0 22 g) 0
0 II 0 0 0
0 t4 Is 0 3
0 0 4 0 0
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Table B, Continued

NUMBER OF CHILDREN 3 - 5 YEARS OLD SERVED IN DIFFERENT EDUCATIONAL ENvIRONmENIS

DURING SCHOOL YEAR 1979-1980

STATE

TOTAL

REGULAR SEPARATE SEPARATE
CLASSES CLASSES SCHOOLS

4

OTHER
EN-

VIRONMENTs

ALABAMA 1.578 316 67 19

ALASKA 561 105 157 I

ARIZONA .1.775 190 186 4

ARKANSAS 2.880 53 545 4

CALIFORNIA 13.356 5.774 164 160

COLORADO 193 722 510 57

CONNECTICUT 3.471 897 170 90

DELAWiRE 399 320 0 167

DISTRICT OF COLUMBIA 0 35 40 5

FLORIDA 4.700 825 0 78

GEORGIA 4.869 869 37 59

HAWAII 21 138 22 0

IOAHO 346 938 210 15

ILLINOIS 12,049 6.279 2.557 48

INDIANA 2.535 1.633 51 312
4140

....UNA__
KANSAS

_ _0_ ._
785

-1.489-__

210 367 34

KENTUCKY 3,334 234 743 38

LOUISIANA 211 1,143 778 19

MAINE 737 509 55 85

MARYLAND 3,1'80 401 1.091 1713

MASSACHUSETTS 2,141 2.657 292 40

MICHIGAN 8 393 4.165 269 530

AINNESOTA 4,766 1,307 162 36

MISSISSIPPI 778 515 336 19

MISSOURI 4.750 702 126 40

MONTANA 616 188 54 0

NEBRASKA 1.753 466 24 0

NEVADA 230 23 119 39

NEW HAMPSHIRE 379 56 70 34

NEW JERSEY, 3.826 1.605 32? .0'59

NEW MEXICO
. -

NEW YORK 4.053 2,709 377 130

NORTH CARDONA 4,048 453 319 657

NORTH DAKOTA 60 545 '6 0

OHIO 10.544 0 0 0

OKLAHOMA 4.306 425 5 70

OREGON 969 307 56 94

PENNSYLVANIA 873 3.553 t3 363 0

PUERTO RICO 0 225 499 0

RHODE ISLAND 562 4 13 1

SOUTH CAROLINA 3.002 220 19 101

SOUTH DAKOTA 506 749 19 3

TENNESSEE 5,334 1.124 1 031 1.092

TEAAS 19.629 6.780 7.410 143

U(AH 1.037 197 347 70

VERMONT 857 134 21 0

VIRGIN/A 4,154 1.768 1344 756

WASHINGTON 1.018 892 201 2

WEST VIRGINIA 787 103 - 96 115

WISCONSIN 5,865 433 72 2

WYOMING 0 0 613 0

AMERICAN SAMOA 0 28 0 t

GUAM 39 19 0

NORTHERN MARIANAS
TRUST YERRITORIES 444.40-2.
VIRGIN ISLANDS 0 0 0 0

BUR OF INOIAN AFFAIRS 91 37 35 0

U S AND TERRITORIES 152,316 56 679 ZO 507 9 941

1:48
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Table :, Continued
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Table C, Continued
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62 123 45 450*15501,91 2.058 277 107 112 401 457 31 21WOMIsha 13 21 0 412 TS 34 0 10214(64451( .
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40
)0

14
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448
0

434
401

137
104

23
10

144301 111.4742 32 i*, 3 4 252 29 32 30 4SOUTH c4400444 It ; 71 1 119 270 147 0 04595u7m puma 4 --,,12 0 22 17 3 6? 7214045311 112 1 24 1,116 1174 350 275 soTEXAS 4.645 372 544 2 442 4.009 441 505 t 424014H 60 26 is 0 10 12 45 01024041 110 0 10 0 *75 0 40 04011491910 23 2 1115 454 159 150 474 621a5H2240101' 466 652 op AA 714 245 3 44
14131 V10011414 118 33 17 417 410 12 44 16WISC011524 0 0 0 410 532 0 0 0100111443 10 10 46 3 24 1 SS 31410141CA4 0014 0 I 0 0 0 3 0 0021414 0 0 0 0 1 0 0 0mosfwisu ass:suss -

-. IOUS? 1144170010
43413N ISLa440S - .
410. Of 140104 44145 IS 4 0 2 14 0 0 0
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4,1

133

41

iContlhuoti)



7

4.)

Table C, Continued

64611113 Of CHILDISH 6 - 47 1144S 00 544120 IN 01401141041 100C4,1044L Ch1141048005

WNW SCHOOL *CAR 0174-0140

11111 17

M4L11.146801C4110 wee o4 104441344r070
.

WIWI 00014

4114410 st**mt Woman 1$' IMMO.* S104441C Wigan gm.

C241542 0212525 StoOOLs Vio0Not44iS tLaSstS ct:SSIS stocoLs stsoosoots

i1444114 20 233 12 -
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23 216 27e 214 3

414914 4 . 0 . 25 - . 0 126 41 e 2

44120044 022 315 4349244 0 440 H 21,, 0

444144545 118 301 2 352 44, 240 0

C41.11100004
. . .. 444 2:401 07 112

00104400 42 sto ul, : ze, 432 14 t

03001C1f .11 -
,- 444 127 044. 4 2

011.410410
4' 24 0 0 34 100 , 0 5

015/4ICT 04 C01.016414 0 0 74 21 0 14 1 0

/2011104 0 COM 0 140,0 0' 1.317 0 0

410.011 151 737 42 6 424 421 214 014

,1410417 0 10* 14 0 076 114 104 0

.11400 0 316 40 . 0 41 41 104 0

ILLINOIS 41 244 - 44 .4 144 1.404 221 2

114111046
It 171 12 35 240 521 421 34

1014 0 444 23 e 341 312 200 41

ONUS 8 270
043 403

0 0 205 144 303 2

...--... ...-1197..._x w 193 'm 44 073 311 447 00

.., 41 104 101LOW Pa . 0 __A:9 2S: 0

outwit 4100 ft, J 7 247 24 337 4

44,12*M3 1170 123 1.443 22 942 246 441 1

1045440301f703 202 21 3 109 170 34

1113414440
4 474 ''I:1

4.437
12 4,146 1.451 2 14

4111wtS437: IN
- 929 240 212 i
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0ISS01141 -
0.224 247 . . 045 2
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04111404
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Kw 056813534112 37 23 60 - 3 045 ft 53 0
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1.110
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MOOtm 00014
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01111-410
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10414513.140414
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I

424 700 5 617 231 to
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.

SOWS C41101.7044 72 113 5 7 212 ISS 13 3

MOTH osssr: 28 sO 57 I

.:::
7 42 02

t

7144112211
231 22* 315 90 866 641 3

114AS '
02.614 4.062 1.015 210 1,501 922 422 44

W i40 44 211 44 '.. 112 37 240 45

-

11480047 410 0 0 0 IN 0 301 0

101141104 12 1.144 ,,, 424 40 400 504 446 0

61614141010M 3 444 14 1 124 442 I 0

10451 VI*01141: 14 44 4 26 160 402 184 13

616C044618r 0 41. 0 0 204 0

10/04111 32 0 57 oe7 71: 0 s

solomAs palm 0 7 0
. 0
0 2 14 0 ...

at$90 0 0 15 '7 4 104 52 0 0

0111011241034 0410/41444
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711V5t 711747104142 -
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1144711 1131.4/1132
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c.
004. 04 l707#.0 4144742 147 ' 156',4 51 0 105 4 1 0
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Table C, Continued

Numg10 Of CHILOSIN 6 17 71185 oLo St4V10 IN 0Ifff4*Oft I0004770144L INvist004411Nt$
OURIMO SCHOOL 7144 1171-1040

VITT-

%snow, H4Notosi3sto .. ULM .

01$44 07460
IM OLA* 11644411 11164421 IN% 4400L44 5fRa1ts1 f 31340471 f**
ClASSIS CLISS1S 10400t5 VITIONINHIS CLAIM CLASS'S SCH0015 ./tRosy**415

ALABAMA 312 46 114 3 2 14 21 0ALASKA 14 2 S 3 0 0 15 04412044 200 4 01 0 0 0 I 0ARKANSAS 124 2 171 3 . 3 1 0 0CALIfitim174 1.20 1.095 1 4 *2 173 I 0COLORADO ,.. 733 94 29 4 I 7 II 13 .COMIC/IC1)11 130 14 24 3 .
oltAviVt SS 23 34 6 0 33 0 0OISTRIci Of COLUNSIA III 14 30 0 ,,It. o ,t.4,- 24 4171.01104 540' 127 0 0 4, 57 ' 0 00104014 59 61 104 2 1 24 45 3HAVATI 12 6 0 0 *3 7 010440 42 16 70 0 0 4 26 0ILLINOIS 747 210 77 1 50 24 04 0isitlAtst 344 I leo 30 3 20 2 01004 123 67 62 0 0 22 t5 0KANSAS 114 25 64 1 t 0 23 0K104100tr

1- 12 20 106 3 47 20 *2 4
LOUISIANA 112 101 76 3 0 4 48 0pane es 14 is iis 0 7 0 0ediest44O 400 10 217 1 4 1 26 0m45SACHUS172$ 406 722 46 10 202 31 1% :1416414174 $71 225 11 3 o o 0 0sno41,014 254 23 .. 6 3 t 1 37 0YISSISSImmt SO 111 46 2 0 4 1 2MISSOURI 0410 03 100 7 - -14147444 44 r 122 0 t 0 1 0Ni$445KA 19 4 41 0 .

118840 SO 1 0 3 . .
00111144161S4/1011 102 3 4 0 7 0 0 0KY 01115E4 140 27 18 I 65e 21 *4 0*41W m16IC0 1 .
*403 /oft 1.144 273 225 7 -
NoliTH cs*OLINA 546 20 200 4 I 2 7 9M04114 04m074 II 20 20 1 o 0 14 It0000 385 473 178 17
03o6mol4 139' 33 III 5 t 17 t 104100N 344 6 7 0
RtsmiSTLYANIA '751 734 Ile 34 SR ee 23 4
3u1410 RICO 0 SO 300 25 15 390 744H002 ISLAND '34 2 6 1 ,.. 6 0500011 cARDLINA 390 29 4 0 I 14 2 2SOWN 04*074 15 2 23 0 0 0 5 074N4(5512 556 44 *75 4 0 2 7 01144$ 946 150 34 8 6 to es 2UTAH 141 e t71 46 s 0 tat I

11,1104* SS 0 6 0 4 0 0 0v1RGINIA lel IS 47e 3 6 37 9 39 014450114570N 152 43 1 0 0 13 . 3 0
14151 IfIROIN:A 121 21 SO II 1 0 to CWISCONSIN 0 203 121 0 0 0 73 037041I40 17 lb 0 0 0 0 0 0
AltRicAN SA9004 0 1' o 0 0 3 0 0Mot 34 0 6 0 0 0 oo 0
NOR1HII149 m4410445

- .

TRUST 11,111011cS . - -
VIVOIN ISLANDS

.
*Uft Of INDIAN 486183 30 S 4 0

U.S. 411 781011101118S 14.148 4.932 4.534 249 1.330 700 1.019 81
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Table C, Continued

PUMPER OF CHILDREN 6 17.YEARS OLD SERVED IN DIFFERENT EDUCATIONAL EAMIRONmENI

DURING SCHOOL YEAR 1979-1980

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE

REGULAR
CLASSES

,

41.181
8.12,6

41.994
-41.172
222.550
16.696
51.189
'10.581

DISTRICT OF COLUMBIA 1.915

FLORIDA 88.945

GEORGIA 84.655

HAWAII 4.567

c.v....44410*HO
10.801

ILLINOIS 144.046

INDIANA 62.401

IOWA 38.957

KANSAS 20.155

KENTUCKY 48.915

LOUISIANA 43.787

MAINE 20.818
MARYLAND 68.914

MASSACHUSETTS 100.797

MICHIGAN 95.004

MINKZSOTA 61.243
MISSISSIPPI 27.836

MISSOURI 71.164

MONTANA 11.316

NEBRASKA 23.495

TOTAL

SEPARATE
CLASSES

28.432
914

10.951
%344

95.906
37.093
11.544
2.833
1.736

28.003
18.830
5.778
4.737

48.093
32.285
13.350
9.853
12.517
20.360

916
15.142
15.219
34.008
7.501
7.858
19.044
1.645
3.140

.NEVADA
. 9.08 1.046

NEW HAMPSHIRE 8.9 905

NEW JERSEY', 86. 45 35.116

W MEXICO
NE YORK
NORT AROLINA
NORTH 0A.KOTA
0141.0

OKLAHOMA

79.326 100,295
91.130 14.425
6.196 1.658

409.834 72.444
45.268 1 7.663

OREGON 34.058 4.851

PENNSYLVANIA 60.64 59.266

PUERTO RICO 36 10.986

RHODE ISLAND 13.336 2.277

SOUTH CAROLINA 55.272 13.316

SOUTH DAKOTA 6.984 876

TENNESSEE 81.463 9.698

TEXAS 238.503 28.041

*VIRGINIA
Nj

62.697 24.864

UTAH 27,395 3.510

VERMONT 9.148 1.086

WASHINGTO '726.213 19.901

WEST VIRGINIA 24.577 5.939

WISCONSIN 34.226 20.429

WYOMING 3.108 1.603

AMERICAN SAMOA 64 93

GUAM 1.442 143

NORTHERN MARIANAS -

RUST TERRITORIES -

VIRGIN ISLANDS 40 886

BUR. OF INDIAN AFFAIRS 3.448 784,

U.S. AND TERRITORIES 2.582.227 938.135

-136-

() 144

4

SEPARATE
SCl0OLS

.

OTHER
EN-

VIRONMENTS

640 618
224 II

1.788 1.238
4.384' 204

4.034 3.318
854 1.294

1.729 731

222 151

1.905 S37
0 1.338

1.0IA 3.833
386 0
735 48

16.042 868
668 1,088

944 52
1.301 1.031
1.814 1.291
4.756 842
1.003 366

'10.4159 .631

5.988 1.226
2.907 1.203

2.480 952
1.053 314

2.99; 368
469 296
589 0
453 89
748 72

8.349 1.245

10.958 3.317
3.423 1.110

222 61
14.876 4.379
1.633, 312

441 894

15.164 2.756
3.372 1.302

644 303
230 570
382 51

4.006 1.883
11.529 6.994
2.216 297

355 14

5.920 798
680 112

1.765 742
912 430
260 488

3 7

180 4

-

64 7

205 2

160.367 55.084
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Table D

mmisfe or CHILDREN at 'saes 0L0 sitsto IN Oirsellul COUC4112/01 iNvIt01411N11
OURIMO Weft 4144 073. 133(1

stAlt

811104 IMPAIR:0 ras371014417 OISIUs1110 +

'rime opals)stmts.. 1114411/1 $1111211 114 410U441 ST48444 S(PARAII IN.CLISSeS etAStiS SCHOOLS 114001s3011$ CLASStS CASSIS SCHOOLS vieromoils

141581t1 21 I . I 2 45 St 2 IMASH* 57 1 5 0 13 3 3 033/2001A 302 0 0 0 us A$ 5 044411345 n 0 1 0 3 3 10 0"C411:0441a 640 35 0 0 113 349 72 31e010t430 lo 3 23 0 3 34 5 64CONNICTICU1 156 7 1 1 547 *23 67 27MAWR: 140 0 0 0 113 35 0 4OISIRlet 04 COLUNINI4 0 0 0 0 0 15 243 011100104 44 0 0 0 SO 44 0 001011018 143 0 41 0 974 20 3 0HavAll 2 0 0 0 0 5 5 0104.o IN 4 0 0 144 112 td 0 IILLINOIS 184 5 40 0 d$7 476 007 41NOI4sN 44 17 0 2 t9 s o 0 91lOwa 311 0 0 0 33 114 0 0inniS4G 24 0 O. 10 14 13 3 I4210001: 40 4 0 4 33 23 35 22LOUTSILN3 277 I 0 0 0 43., VN 10.:MAIN( 21 0 0 Is 14 13 31 40evLamo 115 _VI . 4 0 40 44 248 SsmASs$CHOSEITS 414 4157 30 100 477 315 210 843104103H 230 4 0 6 312 227 III 2381181413074 59 0' 0 0 67 33 VT 4NISSIV14,1 111 31 0 0 0 I 3 3NIS501.441 677 22 I 0 4411 27S 33 340417414 2 2 0 0 91 4 3 041444544 23 0 0 0 7 0 0 01011446 0 t 0 0 2 0 0 %10141 NA44$44144 5 I 0 0 5 5 7 I)N24 014SEV 186 46 4 0 2111 303 208 241414 16141C0
-

1414 YORK O 0 0 0 0 0 0 0NORTH CAR04144 Ile 1- 5 0 0 79 9 4 1790eiN 041c0:4 211* 0 0 0 10. 35 33 0OHIO 0 0 0 0 0 0 0 0OtisONAI 13 0 0 0 2 4 0 00310000 25 3 0 0 32 I I 0rimistv:vsons IS ' 95 34 4 56 65 I 3Ui410 RICO 0 115 35 21 0 40 000 9*MOE ISLLM* 37 0 I 1 43 13 59 IISOUTH CAROLINA 77 0 0 0 111 74 6 ISOUTH DakOTA IT 0 0 0 3 3 5 ITIHN[SSft 341 7 3 0 157 47 59 68Tuas 32 2 0 I 133 311 256 200UTAH IS 0 30 0 6 2 4 I 47vIRNONT 32 0 0 0 1 0 0 1VIRGINIA 412 4 2 0 33 51 290 26WASHINGTON 4 3 0 0 5 113 3WM/ VIRGINIA I 0 7 0 1 54 0WISCONSIN 76 0 0 0 0 209 . 4WOWING 4 0 0 0 19 0 0ANCRICAN SAIROA O 0 0 0 0 0 0GUAM 2 0 0 0 0 0 0NORMSON MARIANAS
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Table D, Continued

J

muvets Or C41104241 18 21 71483 O$0 1/81M0 IN 0121818h/ 718X811044 1NN1,044w$5

0081m0 54,001. vise 91779-0960
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L4184104201888110
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01440
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.:-VII
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O
2,4
470 245 932 1
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113 11.072

C0t0e400
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rt04104
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-- 8104534
478 3 0 0 1154 411 41) 7

141111111
41 Si 0 -0 0 191 7* 0

ntINDIS
...* 1.025
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1111

O 0
I

12 144 71,1 2
4 ,104N0

134 1$ 0 0
1.212 1.725 1.18

140 1.209 0 205

10411044

4512 433 IS 0 0 $13 720 '04
244 1.061

1044
718 104 0 0 0 2

411
«mucky -am- -- 22 I 3 .. .."73--.-141.___...am. 32

3

3,13 CIO 153 33 112 1.571 3.706 --I/3

LOUISIANA
11111011r

SO 13 2 .1 222 70 81
7411 1.458

15

14411vt4410
1.254 881 137 0 403

4

Stalt04212115
7111

941 311 04 631 431 212 70

1.
MICHIGAN

221 0 IS 622 3./61 44 SO

5I11(3011 770 75 s2 1 411 820 441 4

OISSISSIKPI 1.520
I.%/1 3.110

40 0 616 311 123 16

41660041
231 7 4 662 19

413471414
103 II 2 0 27 26 3 0

sesersma

Nor Ant,

NIVA/7t
NM 141142I114!

494

34S

264
26

411

0
0

2
53

0
C
7

54
0

5
9 ,03 1 321

'27

145
17

444

40
A

300

28

88
18

1 .....-....

4c;

70
0

.

NCI PiIICD
/

mtv 4584 0 0 0 0 0 0 0 1

NO1111i. 1110t Do 480 79 0 0 1.537 744 304 2 /

301111 01111014
70 0 0 0 30 239 al 0

0410
0 0 0 0 0 0 0 0

OKLAHOMA
6,41 12 0 0 332 214 0 3

04E00101
Mt .; 2 0 23 113 20 1

otmmSviKANIA 177 172 44 11
273 SS

11141/70 41C0
0 TO 776 12

1.2111 1.1$1

O 400 1.110 772

want ISLAND 343 2i ?2 3 101 MI 126 2

SOUTH CAROLINA
167 33 13 0 0.004 601 43 23

SOUTH 014014
78 I 0 0 30 SO 101 3

IINNISSII
1.261 127 24 16 1,026 760 729 32

IfKAS 3.604 1.042 112 0 670 1.1'0 1.077 t

5)75 r4
SI 2 21 0 le 111 028 75

V1$.041
3 0 0 * 72 27* 0 0

VIRGINIA 44'4 152 0 2114 1.2112 200 I

443HINOTON
0 :85 4 0 74 105 71 0

117 1110/N1A 110 0 0 0 I06 204 214 S

W15012141N
664 S 0 0 0 1.404 348 0

KNOMINO
114 0 0 0 83 0 0 0

Aft -MO* S1MO4
11 13 0 0 0 32 0 I

Imo ,:r 0 0 0 14 0 7 o

MOSINN2N MARINAS
..e.

/purr 7IIMITOOICS
K14014 ISIANDS .

0 47 1 0

S US, 07 1081220# AIFAIKS
SS IS 0 0 23 6 10 0

U.S. AND 11671110R113 22.143 .482 1.454 311 i5.752 40 317 119.616 1.477
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Table D, Continued

ummts ue omusetm Is 21 711.45 060 Sti1t0 111 Off,(4'91 tI2JC4 1J0444 frelgoareuts
DURING SOCOt 7'4* 1414.1980
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118084e 911424,1 StPtgAlf tm 'fon.* %cravat( Sft4041( IN.PAU Ct4SS1S, 0.46146 SCNOOtS 11110408106 CtIoSSI, Ct4SSIS SPOOLS ri8ON11INIS

&tato.* s o 0 24 1$ 12 0 44t45x4 3 4 0 0 It 3 2 0ssittma 0 o 0 20' 35 8 4 0441449S4S 0 0 0 0 3 2 3 0C4t1f04N14 442 207 31 77 177 527 0 21C0t04400
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mommgem 04114446 -

Mint 7'1411041fS -

V,9016 ISLANDS
SU* DI INDIAN *IIAIis C 0 0 0 4 0 0 0

If S. &NO 1'441104I'S 2.033 414 484 2.031 1.142 1.144 1154 544
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Table D, Continued

NUNETIo Dr CHILDREN 18 21 YEARS OLD SERVED IN DIrrEREN1 EDuCAIIDNAL ENuto0N4EN1s
DusriN6 SCHOOL YEAR 1979 1980

STATE

ALABAMA
ALASKA

REGULAR
CLASSES

872
291

10,41-

SEPARATE SEPARATE
CLASSES SCHOOLS

1.682 78
78 69

07%4L7
EN

91RONmEN15

40
o

ARIZONA 1 656 792 217 201

ARXANsAS 785 283 618 1

CALIFORNIA 3.215 6.791 174 118

COLORADO 69 765 432 195

CONNECTICUT , 7.459 780 197 64

DELAWARE .
546 342 0 13

GISTRICT OF COL1.4043TA . 73 92 136 tl

FLORIDA 1.045 1 082 0 83

GEORGIA 1,754 703 131 38

HAWAII 43 307 77 0

184143 851 463 856 10

LLLINOIS 3,261 2825 2.891 66

INDIANA 439 1 427 90 . 399

IOWA 1.091 1 351 0 4

KANSAS 611 782 139 85

KENTUCKY 1.217 645 417 110

LOUISIANA 4.393 4.327 4 777 776

MAINE 402 let 124 154

MARYLAND 2 099 1 ell 2 611 635

KASSACHUSETTs 2 808 2 761 1 434 376

MICHIGAN 2 745 4 415 643 151

MINNESOTA 1.433 962 514 40

6415516$1rP1 738 451 143 79

MISSOURI 5.878 4 266 830 94

MONTANA 807 64 59 32

NEBRASKA 4'9 503 71 0

NEVADA 47 7 22 159

NEW HAPpSHIRE A28 61 124 60

NEV *JERSEY 1 457 2 178 773 91

NEW. MEXICO
NEW YORK 0 0 0 0

NORTH CAROLINA 2 614 808 1 002 104

NORTH DAKOtA 406 283 572 10

0f110 0 0 0 0

OKLAHOMA 804 368 0 6

OREGON 354 &
34,

163 3. 5

pENNsytvANIA I 746 1 705 437 80

PUERTO RICO ' 0 771 3 900 398

RHODE ISLAND 757 241 244 72

SOUTH CAROLINA 1 837 782 64 39

SOUTH OAKOTA 134 59 '56 14

TENNVSSEE 3.148 1.178 1 oa 869

TEXAS
r 5.(35 7 715 2 785 467

UTAH *54 33 390 89

9FRIllogy
152 27% 0 6

VIRGINIA 1 2457 1.596 1 360 6'

WASHINGTON 509 1.287 84 8

VEST VIRDiNIA 434 338 316 44

WISCONSIN 764 1,937 293 30

WYOMING 242 0 0 o

AMERICAN SAMOA 9 42 0 t

GUAM 25 4 in n

NORTHERN MARIANAS
TRUST TERRITORIES
VIRGIN ISLANVS 0 Al 5 0

RUT, Or 14aug04 ACV.A.IDS
176 41 70 0

) S AND TERRITORIES 64 469 57 50A 11 547 5 8f8

-142-\
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Table E, Continued
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Table E, Continued
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miWAII 87 Os 12.1111 - 42 06 21 SS 71 49

10443 000 62 60 17 40 0,00 21 72 40 TS 37 53 0 00

ILLINOIS tt 21 12.90 34'72 0 11 24.27 67 20 0 48 0 CS

INOISNA 1 41 76,12 6.34 *4 OS 17 71 43.27 76 C1 3 Os

1064 411 22 3 13 164 32 84 26 62 23 78. S 26

14438S 0.00 100 00 0 00 0.00 71 29 30 71 42 63 0 37

400000t3 20 67 39 OS 33 16 '1 12 23 14 17 68 52 02 1 23

LOUISIANA 11.641 64 41 23.63 . 40 oS 43 31 39 95

MAINS 76 20 24.45 0.00' 2 34 57 23 12.50 77 73 2 54

fm3rL4ND 6.35 S 43 14 SS 1 66 41.05 IS 35 34.23 s 37

WA334040SE/IS 16.94 15 11 0.12 il 60 70.31 14.99 1 46 1 20

NICNIcau 0.14 75 44 22 08 2.34 10 46 SS 611 0.15 0 70

MINNESOTA
. 82 33 23.51 14.01 0 12

141551SS1991 2.45 37.10 34.25 21 51 37.24 31 18 37 36 3.85

MISSOURI
- -

. 70 IC 11,71 10 06 0.06

NON7LNA 71.24 - 17.78 3.01 000 41 37 8.$8 43.73 0.00

NIFFAssal 0.00 000,00 0 00 0.00 1.01 166 40 33 91 0 00

14119404 1 22 6.08 83 61 4.34 '48 51 48 11 000 3.7s

Nov 144474,444.1 27.48 19 21 44-42 4 24 4702 5 14 25 10 '1.20

Nto 413117 2.96 41.69 32 78 2 61 23.21 39.86 33.47 1 31

ANN ellice - -

Noy 70RK
45.04 19 el 34 95 0 03

90610 CAROLINA 28 9S 49.62 14.57 7 00 46 It 961 42 46 1 42

NORTH 0414014
2S 57 45 SO 78 63 0 00

0400 16 12 41 OS 10 99 10 20 20 16 60 st 17 85 1 00

021.44014 12 22 21 27 0 78 2 13 37 01 34 23 28 44 1 27

0111COW 23 62 It 37 6 56 0 44 63 OS 21 29 IS 03 0 62

31414514,VAN14 27 61 42 44 12 49 1 48 39 79 43 20 15 27 1 73

8Ut8I0 2100 6 13 69 78 24 09 0 37 57 14 32 36 9 i3

4/400E ISL4043 31 10 17 44 50 00 I 16 37.93 9 91 50 86 129

SOUTH C4R0Litt4 CS 26 65 40 3 Is 6 33 S2 e5 45 45 , 1 64 0 21

sUUTN 044074, 13.18 30.00 32.79 1 23 47 12 3 50 25 61 3 77

ItsESSEI 20.01 47.24 28.03 01 57.30 12 22 23.60 0 31

731 A5 10.7* 24.14 12 SO 1 70 4.21 37.05 23.19 0.5

UTAH 1.72 4 25 68 30 5 62 37 31 6.74 46.29 9 07

vfoNcorf 103.00 0.00 0.00 0 00 61 26 7.78 30 24 0 00

VIRGINIA 0 61 31 06 41.13 6 70 34 33 35.46 29 40 0 79

042441407.04 0.85 13 vl 6.39 0 t4 28 76 70.97 0.37 -

GIST VIRGINIA 2 92 47 13 8.28 33 67 36.57 22 86 36 1r 2 48

215C0443/04
0 00 100 00 0 00 0.00 4 SO 75 33 20 1 0 00

WIT041K0 24 86 0.03 75 14 0 00 27 78 6.79 2 71 2 71

AMEN1C04 58204 0.00 100 00 0 00 0 00 12 00 Mk 430 0 00 0 00

WAN - - ,15 92 4 06 65 32 34 68 0 00

NORTHERN 04614NAS - -
-

TRUST 71411$704111f5
VIRGIN ISLANDS

- 100.00

8U1. Of INDIAN AFFAIRS 50.29 20.34 29.36 $3 66 4 39 1.75

U S. AND TietiTORIES 21.42 41.64 23.35 3.58 40 52 37 90 20.35 1 23

-i46-
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Table E, Continued

PERCENT Of CHILDREN 2 - 21 YEARS OtO SERVED IN DIFFERENT EDUCATIONAL ENTICONNENTs
DURING SCNOCL YEAS 1179.192o

STATE'

ALABAMA Jr
ALASKA
ARIZONA /
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
DISTRICT OF COLUMBIA
FLORIDA
GEORGIA
HAWAII
IDAHO
..015

INDIANA
IOWA
KANSAS
KENTUCKI,

LOUISIANA

MARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERSEY.
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH OAKDTA
OHIO
OKLAHONA
OREGON
PE$4SYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH OAKOTA
TENNESSEE
TEXAS
UTAH
141140NT
VIRGINIA
WASHINGTON.
NEST VIRGINIA
WISCONSIN
WYOMING
AMERICAN SAMOA
GUAM

NARIANAS
TRUST TERRITORIES
VIRGIN ISLANDS
BUR Of INDIAN AFFAIRS

U.S. AND TERRITORIES

VISUALLY mamotcsroto

1110U1.411 SEPARATE SEPARATE
CLASSES CLASSES SCH001.

5.62 11.21 22.01
416-37 4.81 26 00
33.90 1.7$ 21.7a
42.40 0.88 66 85
60.31 46.911 0.27
64.41 17.40 13.54
70 43 7.19 12 19
64.17 17.20 20.24
48.26 17.24 541.48
79.42 20.68
46.61 21.36 32.46
47.04 -311.22 13.73
40.29 14./8 .4 63
119.011 31.58 8.48
60.00 16.59 29.74
42.73 23.64 24.85
$1.79 12.34 25.50
54.24 5.54 39.48
48.81 24.23 26 62
40.11 13.64 10 93
57.24 1.71 40.26
78.20 14.81 5.70

46.87 14 81 36.30

87.67 N7.03 2.64
87 22 10.99 1.35

72.30 13.15 14.18
26.12 3 02 70.85
33.75 7.49 26.74
16.12 10.45 0.00
91.60 . 3.05 4.58
76.80 15.40 7.20

70.29 16.04 $3.27
68.63 3.32 27.41
20 24 45.24 33 23
69 38 21.91 6 15
50 47 12.93 35.02
93.77 2.62 3.28
41 63 43.21 13.32

6.91 90 03
68.97 $ 90 IS 97
SS 20 7.94 0.86
32 61 8 70 58 70
06.39 5 55 26.10
73.84 19.64 5.92
40 65 2.11 39.51
79.35 14.13 6.52
19.75 2.37 76.51
64.47 34.87 0 33
46.26 6 19 40.93
3.73 60 27 36.00

47.22 41.67
10.00 100.00 0:00,

87.23 12 77

-

-

76.19 14.29 9.52

57.05 19.65 21.68

OTHER EN' REGULAR
VINONNINTS CLASSES

0.56 9.76
1.92

-

0.88 33.33
0 C3 5.61
2.4 _ ,,,.. 2.27

DEAF BLIND

SiCARATE SEPARATE OTHfa EN-
CLASSES SCHOOL vIRONKFNTS

36 59 93 66 0.00
,- 100 00

100 00
16.67
92.06 0 93 1 40
MOO 36.36 36 36

86 36 0 00 0 00
0.00 60 00 20 00

118 44

17 2$ 53 49 2 33
30.87 39.13 -

13.89 86 1.1 0 00
37.50 28 57 -... 0 00
42.00 4 00 0 00
61.54 33.46 -

0 00 to 21 7.06
17.24 .13 79
12.26 67.74

100.00 0 00

3 45

0.00
2.86 77 14 4 0.00
14.7$ 11%54 1.11

,..,

2.27 It 45
.36 36 5 45 4 7

- -

0 00 92 31 0 00
- - -

- -

0.00 SO 00 0.00
3.92 1.55 0.00

- - -

9 52 33 33 52.38
0 00 100 00 0 00

82 35 5.85 5 88

42.86 2 35
9.17 83.17 7 67

- 1715 400

76 19 9 52 9.52
- 100 00

43.48 56.52 0 00
20.65 99.02 2 72
0 00 91.30 4 35

76 47 0 00 0'00
10 43 54 78 0.00
80 00 13 33
0.00 90.91 0 00
0.00 100 00 0.00
0.00 100.00 0.00

100.0? log 00 0.00

22.47 36 24 3 OS ,

01124

3.33
0.00

0.56

0.00
0.07
4.66
8.79
0.40

0 34
:TO
0 79
1 22
1 76
0.45
2.22
0.31
0.00
0.00
13.43
0.76
0.40

0.40
0 64
1 19

0 56
1 58
0 33
1 84
3 06
5 17

-

-

1.95
0 61
17 07
0 00
1.36
0.33
4.63
0 00
0 00
0.00

-

1.43

13.64
0 00
136

-6.38

0.00
33.113
64.00

-

2.65
65.52

0.00
2090
78.60

2.27
-

7.66
-

50 00
64.63

-

4 76
0 00

5 86

43 33

25 00
4.76

-

0.00
7.61
4 35

23 53
34 78
6 67
9.09
0.00
0.00
0.00

38 23

-147-
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Table E, Continued

PERCENT OF CHILDREN 3 21 YEARS QM SERVED IN DIFFERENT EDUCATIONAL ENVIRONMENTS
DURING SCHOOL YEAR 1976-1980

TOTAL

STATE
REGULAR SEPARATE SEPARATE OTHER EN-
CLASSES CLASSES SCHOOL VIRONMENTS

ALABAMA 57.81 40.32 '0.97 0.90
ALASKA 85.20 10.41 4.27 0.11

ARIZONA 74.48 19.56 3.59 2.17

ARKANSAS 80.97 8.45 10.20 0.38

CALIFORNIA 67.25 30.51 1.23 1.02

COLORADO 28.80 65.52 3.05 2.63

CONNECTICUT 77.90 18.03 2.86 1.21

DELAWARE 73.98 2:1.43 1.42 2.16

DISTRICT OF COLUMBIA 28.78 27.66 35.35 8.21

FLORIDA 75.09 23.72 - 1.19

GEORGIA 78.16 17.47 1.01 3.37

HAWAII 40.84 54.88 4.28

IDAHO 59.96 30.67 9.00 0.36

ILLINOIS 66.67 23;93 8.99 0.41

INDIANA 63.28 34.21 0.78 ' 1.72

IOWA 65.04 26.62 ,1.53 6.81

KANSAS 60.96 30.68 5.11 3.25
r

KENTUCKY - 74.95 18.78 4.25 2.02

LOUISIANA 56.64 30.47 11.48 1.40

MAINE 86.62 ' 6.34 4.66 2.39

MARYLAND 64.99 18.71 12.40 3.89

MASSACHUSETTS 78.19 14:89 5.70 1.21

MICHIGAN :'
68.64 27.54 2.60 1.22

MINNESOTA 81.96 13.07 3.82 1.25

MISSISSIPPI 73.25 22.02 3.82 0.90

MISSOURI 74.19 21.78 3.58 0.46

MONTANA 82.16 12.23 3.50 2.12

NEBRASKA ' 84.29 13.46 2.25 0.00
NEVADA 82.72 9.50 5.25 2.53

NEW HAMPSHIRE 82.TO 8.59 7.92 1.39

NEW JERSEY 64.70 27.54 6.69 0.99

NEW MEXICO' - '. .

NEW YORK 41.51 -51.15 5.63 1.71

NORTH CAROLINA 81.43 13.06 3.95 1.56

NORTH DAKOT:. 69.19 25.82 4.26 0.74

OHIO 56.76 34.16 7.01 2.06

OKLAHOMA 82.78 13.89 2.P9 0.64

OREGON 83.79 12.60 i.25 2.35

PENNSYLVANIA 42.29 4a.13 L2.68 1.90

PUERTO RICO 0.63 55,40 36.08 7.80

RHODE ISLAND 79.40 13.68 4.88 2.04

SOUTH CAROLINA 79.67 18.98 0.41 0.94

SOUTH DAKOTA 76.75 .16.95 5.61 0 68

TENNESSEE 79.92 10.66 5.99 3.42

TEXAS 61.01 11.55 5 00 2.43

UTAH 80.02 10:44 8.27 1.28

VERMONT 84.33 12.38 3.12 0.17

VIRGINIA 63.89 2C.4g 8.09 1.54

WASHINGTON 54 49 43.37 1.90 0.24

WEST VIRGINIA 73.17 18.09 6.17 2.57

WISCONSIN 62.48 34.86 1,95 0.71

WYOMING 53.06 25.39 13.83 7.73

AMERICAN SAMOA 29.44 65.73 1.21 3.63

GUAM 78.73 9 01 11 14 0.21

NORTHERN MARIANAS -

TRUST TERRITORIES -

VIRGIN ISLANDS 3 81 88.94 6.58 0 67

BUR. OF INDIAN AFFAIRS 75.74 17.81 6.41 0 04

U.S: AND TERRITORIES 67.70 25 45 5 13 1 71

-148-
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or

STATE

Table A

'NUMBER OF SPECIAL EDUCATION TEACHERS EMPLOYED ANNUALL
SINCE SCHOOL YEAR 1976 - 1977

TO SERVE HANDICAPPEO CHILDREN 0 - 21

MENTALLY 6E7610E0

TEACHERS TEACHERS TEACHERS TEACHERS
EMPLOYED EMPLOYED EMPLOYED EMPLOYED
1976-77 1977-76 1976-79 1979-60

2.475
112

2.323
91

2.002
44

2.11:

1.026 6142 61 644
814 823 646 954

1' 3.210 3.443 3.314 3.312
860 74$ 675 991

1.187 C45 691 691
222 247 1110

, 275 272 202 199
2.761 %2.594
2.319 2,319

2.351
2.136

2.120
2.260

176 173 173
203 167 239

4.104 3:653 4.iii
2.256

3.962

1.436
2.251 2.351
1.007 1.576

1.161
::(tig, 797 626 742

2.436
1.739

1.5414 1.649
1.613 1.730 1.653
219 139 903 )430

1,349 1.341
1.609 :::170

iiii
1.654

1..:1: 1.501
'3.354
1.671 11:0

1.295 1,361 1.531 1.460
1.123 2,042 1.997 654
246 246 - 267
726 726 726 002
139 141 107 107
161 161

1.612
226

1.436 1.269
229

- -

2.150

1.374

4.195 4.195 3.529

194

-

2.375, 2,691
205

3.522
3.043

211 236
4.070 4.157 6.643 5.526

669 991 1.139 1.062
406 390 373 367

5.162 4.4.1 3.697 2.697
506 453 366 366
160 176 24$ 275

1.926 2.026 1.634 1.577
166 163 190 166

1.415 1.577 1.556
1,934 4.961 1.643

1.161

146 290 344 3172:
106 169 195 236

1.666 1.653 1,657 1.365
979 930 775 61F
692 640 555 1.073

1.771 1.772 1.656 1,760
136 106 16 114
6 6 6 , 9
44 65 - -

3 -

9 0 12

46 46 -

00 90 127 116

71.661 75,755 . 70.922 66.651

YEARS OLO

LEA NG OISABLED

TEACHERS TEA RS TEACHERS
EMPLOYED EMPLOY 0 EMPLOYED
1976 -37 1577-7 1976-79

314
275

463
337

1.E1.093 173
239 411 63U

4.933 6.722
1.209 1.266 71179:
1.337 1.249
320

1.095
265 467

132 126
1.503 1.765 2.3:72
635 635 1,305
293 393 393
373 410 431,

2.663 4.261
279

3,964
536 536

1.036 1.706
159 1.:172
635 1.372

699

764
905

216
1.531

1.'1774

695
595

1.005
1.774
1.392 1,4=
1.258

1.905
272

2172:

1.094 1.337 lii
442 442 -

227 127 227
254 269 339
141 III 0 225

1.57! 1,955

121.111

2.396
731 1,0::
149 155

1.736
834 779 1,1"1134:

729 63$ 479
1.397 2. 2.223 '

31
3;1

55
195 266 300
466 525 637

1.411::

.25 153

1.676 4.:43
919

10 311
47 69
666 1.222 lii
517 715 727
272 294 330

1.245 A.425 1.552
221 276 312

2 2 t5
6
- 0
4 10 30
7 6

47 95 126

44,003 63.933 42.605

ALASKA
ARIZONA

4.44p4

ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
OELAWARt 213
OISTRICT OF COLUMBIA

GEORGIA
FLORIDA

HAWAII
IDAHO
ILLINOIS
INDIANA

KANSAS
KENTUCKY

IOWA

LOUISIANA
MAINE
MARYLAND , N
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MIISOU'I
MONTANA
NEBRASKA
NEVADA
NEW HAMPSHIRE
NEW JERS.TY

NEW YORK
NORTH CAROLINA
NORTH DAKOTA

NEW MEXICO

OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
mum,
AMERICAN SAMOA
au44 .

NORTHERN MARIANAS
TouSi TERRITORIES
VIRGIN ISLANDS
SUR. Of INDIAN AFFAIRS

U.L. AND TERRITORIES

-151-

TEACHERS
EMPLOYED
1979-110

461
233

1.547
718

2.626
1.415
1.249
522

...E
462
409

1,063
4.696,

1.0C31

1.740

3,296
, 404.

ilii
2.616
636

1,931
91

206
35'

4.060

3.113

1.436

226

159
2.983
1,131
496

2.223
57

367
796
105

5,552
934

1.:ii
1.099

1.750
650

257
4

115

74.992

(Continued)
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/_ :- Table A, Continued

NUMBER OrAPECIAL EDUCATION TEACHERS iMPLOVE0 ANvuALLy
SINCE SCHOOL YEAR 1076 - 1977

TO.0401 HANDICAPPED CHILDREN 0 - 51 YEARS OLO

TEACHERS
EMPLOYED

EMOTIONALLY !Haling()

TEACHERS TEACHERS
EMPLOYED EMPLOYED

TEACHERS TEACHERS
EMPLOYED EMPLOYED

SPEECH IMPAIRED

TEACHERS TEACHERS
EMPLOYED EMPLOYED

TEACHERS ,

EMPLOYED,

STATE 1176-77 1177-78 1178-71 1171-80 1176-77 110/678 1178-71 1171-80

ALABAMA 78 147 415 364 168 302 411 243

ALASKA 30 22 25 32 ' 45 14 64 66

ARIZONA 440 342 MO 433 0 24 103

ARKANSAS 27 42 30 SO ISO 172 - 313

CALIFORNIA 2.304 2.100 2.239 2.185 051 781 054 081

COL011400 367 421' 36$ lee 220 273 392 416

' CONNECTICUT 1106 444 304 304 - 5$ - . 0

DELAWARE 171 151 104 220 52 1 2 2

DISTRICT OF COLUMBIA 107 100 14 204 20 5 10 14

FLORIDA $35 189 917 Ah074 700 757 797 829

GEORGIA 5S1 $51 704 K0,11411 400 400 461 624

HAWAII 34 so so si - - - 15

IDAHO ...0 46 25 21 30 110 ., - 0

ILLINOIS 2.572 440 2.025 2.211 ,1.458 1.563 1.714 1.867

INDIANA ' 184 218 ' 218 327 883 710 711 14

IOWA 201 322 :22 328 27 7 05 OS

KANSAS 221 322 327 1.113 - - - -

KENTUCKY 165 375 204 215 372 402 422 0

LOUISIANA 229 276 218 274 - 211 - 5119

MAINE 26 138, 484 2117. 1 42 143 120

MARYLAND 271 183 243 404 418 245 210 238

MASSACHUSETTS 1.044 1.114 1,103 1.351 1.905 1.150 1.130 2.305

MICHIGAN 1.356 1.355 1.581 1.306 1.370 1.370 0 1.2116

MINNESOTA 200 278 . 331 147 658 845 751 831'

MISSISSIPPI 1 11 29 32 251 - 12 381

MISSOURI 49i 525 538
1111Ve*-- I"

716 847 813

MONTANA 41 44 I 1 16 - DO

NEBRASKA . 126 126 126 4 - 282 213

NEVADA 23 31 32 32 31 44
2.11!

..2g

50

NEW HAMPSHIRE 172 172 212 214. 111 I41 203

NEW JERSEY 150 1.0711 741 2.136 1.251 1.348 1.154 246

NEW MEXICO '

- - - -

NEW YORK 3.230 2.230 3.143 3.877 1.286 1.286 1;701 2,145

NORTH CAROLINA 221 218 231 5114 10 41 391 457

R NORTH DAKOTA 16 II II , 19 0 - 0 0

OHIO 210 324 '418 023 - ,, . - - 1.255

OKLAHOK4 27 41 00 76 252' ' 224 398 418

OREGON 102 141 112 114 189 151 175 185

PENNSYLVANIA 1.010 987 917 917 - 1.655 1.065

PUERTO RICO 20 28 36 38 17 23 12 57

RHODE ISLAND 92 77 55 75 0' 15 .143 25

SOUTH CAROLINA 248 220 22$ 331 465 415 431 415

SOUTH DAKOTA 25 7 26 18 1 50 126

TENNESSEE 355 141 215 215 560 1107 408

TEXAS (....; 389 562 984 644 1.024 1.1118 76 1.161

UTAH 41 137 200 164 0 56 67 340

,VERMONT 26 73 82 112 0 0 0 17

VIRGINIA 254 288 424 443 513 551 651 927

WASHINGTON 365 386 355 314 - 51 25 315

WEST VIRGINIA 57 OS 72 211 207 253 121 193

WISCONSIN 544 705' 801 812 130 1.004 1.0W5 1.131

WYOMING 39 24 20 30 0 R 10

AMERICAN SAMOA 0 0 ,0 - 2 2 ...Q 2

GUAM. 0 1 - 1 2 -

NORTHERN MARIANAS 0 - - 0 -

TRUST TERRITORIES ti II 7 7 10

VIRGIN ISLANDS 4 6 - 4 5

OUR. OF INDIAN Ara-AIRS 10 39 02 57 6 24 41 28

U.S. AND 554417041EV 2.1.700 20.743 22.294 24.705 111.312 11.711 19.105 24.170

(Continued)
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Table A, Continued

NUMBER Of SPECIAL EDUCATION TEACHEf; EMPLOYED ANNUALLY
SINCE SCHOOL YEAR 1176 - 1177

TO SERVE HANDICAPpED CHILDREN 0 - 21 TEARS OLD

STATE

TEACHERS
EMPLOYED
1976-77

OTHER
HEALTH IMPAIR20

titsompits ;EACHERS
EMPLOYED EMPLOYED
11177-78 1976-71

TEACHERS
EMPLOYED
11711-80

TEACHERS
EMPLOYED
1176-77

ORTNOPEOICALLY
IMPAIRED

TEACHERS TEACHERS
EMPLOYED EMPLOYED
11177-78 1178711

ALABAMA 81 - 38 39 88 30 33ALASKA it 8 S 6 2 10 '. s 10
AnARIZONA 1/ I 7 4" 63 78 18 22ARKANSAS " 50 50 6 10 64 04 S
CALIFORN1 411 482 293 617 645 672 680COLORADO - - 0 64 18 Si
CONNECTICUT 36 20 163 63 III 25 26
DELAWARE 1 -0 0 29 31 35
DISTRICT OF COLUmBjA 21 IT $ 21 13 29FLORIDA 200 141 101 206 214 161 88GEORGIA 152 152 72 122 101 1011 6HAWAII 128 - 15 20 20IDAHO 25 - 0 12 1 2
ILLINOIS - - - 705 401 297
INDIANA, 102 110 1 63 118 58
10144 65 17 128 131 67 70 117KANSAS ( 26 74 48 17 18 16KENTUCKY 1:4 179 0 32 23 19
LOUISIANA 127 44 142 i'y ,Il 97 66MAINE - 52 29 411 15 8 - 61MARYLAND 28 6 I 0 CV 75 88MASSACHUSETTS 128 117 218 243 1 271 276
MICHIGAN 155 155 446 - 324 323 101
MINNESOTA 136 301 106 271 87 107 3:MISSISSIPPI 14 0 18 14 -
MISSOURI c 0 0 97 SI 01 111
MONTANA 1 1 51 13 13 -
NEBRASKA 8 0 43 43 43
NEVADA 20 25 25 21 19 19 11
NEW HAMPSHIRE 131 131 164 1,4 121 121 151
NEW JERSEY 343 388 14 136 66 99 45
NEW MEXICO - - - -NEW YORK 1.658 1.158 1.544 2.179 '64 154 232
NORTH CAROLINA 41 34 33 SI 40 95 131
NORTH DAKOTA 0 4 4 0 2 - 3OHIO 66 317 0 200 217 -
OKLAHOMA 0 - 25 35 81 31
OREGON 24

0
11 29 12 27 23 33

PENNSYLVANIA - - 503 302 323
PUERTO RICO 21 12 - 4 16 12
RHODE ISLAND 0 1 - 0 16 1 11
SOUTH CAROLINA 124 6 5 6 67 73 57
SOUTH DAKOTA 2 1 4 3 11 0 16
TENNESSEE 270 106 134 138 35 437 16S
TEXAS ,

559 562 22 460 - 1.495
UTAH 14 6 12 t 12 16
VERMONT 5 5 5 21 5 6 6
VIRGINIA 11 35 I 5 58 30 62
WASHINGTON 5 117 15 47 26 27 115
WEST VIRGINIA
WISCONSIN

90
34

81

42
49
43

02
39

41
118

37
117

SO
145

WYOMING 4 14 2 2 6 8 2
AMERICAN SAMOA 1 1 2 - 1 1

GUAM 0 - 0 - -

NORTHERN MARIANAS 0 - - 0 -
TRUST TERRITORIES 5 5 7 3 3 II

wawa ISLANDS 0 2 - 2 4 -sue, of 'AVIAN AFFAIRS 6 2 3 3 3 4

U.S. AND TERRITORIES 4.975 1.134 4.015 5.124 5.344 4.733 5.600

153

160

TEACHERS
EMPLOYED
1079-80

1167t

12
38
12

657
35
26
33
25
5

25
22
2

367
53
119
14

11
43
19
84
15

559
32
48
94
75

,
I 1

18
or

153
64
-

244
60
0

309
33
25

333
12
8

58
16

Iss
251
13
21
36
4C
35
123
2
-

-

5

4.727

(Continued)



I

Table A, Continued

u N146 Of SPECIAL EDUCATION TEACHERS lueLoyao 4%9AuALLy
SINCE SCHOOL YEAR 1976 - 1077

TO SERYIE HANDICAPPED CHILDREN 0 - 21 YEARS OLD

TEACHERS
EMPLOYED
1476-77

ampampidivolo

TEACHERS TEACHERS
EMPLOYED SMPLOIED
1177-74 1070-79

TEACHERS
EMPLOYED
1979-60

HARD Of HEARING / DEAF

TEACHERS TEACHERS TEACHERS
EMPLOYED EMPLOYED EMPLOYED
11076-77 1177-75 11174-711

TEACHERS
EMPLOYED
117 -80

ALAIIANA 210 172 313 40 37 106 10$

ALASKA - 9 22 20 26 26

ARIZONA -
so 224 140 SI 47 133

ARKANSAS - 60 71 111 14 33

CALIFORNIA
- 447 012 1.026 873

COLORADO
- - 41 133 136 142 135

=INN( TIcuT - - 100 334 45 25 25

DELAIIA E - 4 , 1 40 25 26 27

ogsTR1 Of COLu01414 267 11 20 32 II s

mi - 265 221 465 374

GEORGIA - 14 327 327 154

HAWAII 2s 25 16 12 40
.167

40 42

IDAHO - 4 4 85 11 17 10

ILLINOIS - S.071 21 644 553 425 671

INDIANA 110. - 126 214 231 231 214

IOWA
- 85 184 244 241 244

KANSAS
16 1$ 102 19 100

KENTUCKY - -e 60 8 123 201/. 43 73

LOUISIANA
. 41 144 206 202 Ile

NAWINE -
121 20 25 70 21

MARYLAND
246 124 117 126 125-

NASSACHUSETTs - I: 211 XIS 345 406

MICHIGAN
. III 443 .43 4611 36

MINNESOTA
o 71 141 174 174

MISSISSIPPI - 43 60 107 21 113 34

MISSOURI
. 75 150 136 140 114

MONTANA - 20 16 416 41

NESRASKA - 5 65 45 65 40

NEVADA - - 23 23 25 25

NEW HAMPSHIRE
II 40 40 52 57

NEW JERSEY
175 194 226 124 374

NEW MEXICO - - -

NEWD9K - - 119 419 513 634

NORTH CAROLINA - 47 02 213 218 210 312

NORTH DAKOTA - - 0 9 21 22 16

OHIO 127 227 245 361 373 421 357

OKLAHOMA
- 160 101 106 49 66 105

OREGON
32 46 40 165 159

PENNSYLVANIA 63 53 542 404 395 315

PUERTO RICO
9 00 77 60 40

RHODE ISLAND - o IS 2 24 1

SOUTH CAROLINA
25 164 140 141 49

SOUTH DAKOTA
21 32 12 211 23

TENNESSEE
211 230 137 142 203

TEXAS
211 515 6311 405

UTAH
104 5 14 32 46

VERMONT
19 33 21 20 22

VIRGINIA
477 222 270 257 146

WASHINGTON
92 127 70 137 SO

WEST VIRGINIA 175 31 54 57 114 74

WISCONSIN
- 10$ 'HI 227 143

WYOMING
1- 24 21 24 23

AMERICAN SAMOA - 2 3 3 2 2

GUAM
-

12 -

NORTHERN MARIANAS - ) - 3 - -

TRUST TERRITORIES
VIRGIN ISLANDS

-
-

1 -
12
S

12
4

25
-

SUR. Of INDIAN AFFAIRS
- u 4 5 10

U.S. AND TERRITORIES 647 2.231 3.073 4.760 4.705 1.236 11.464

7

(Continued)



Table A, Continued

NUMBER OF SPECIAL EDUCATION TEACHERS EMPLOYED ANNUALLY
SINCE SCHOOL YEAR 1976 - 1977

TO SERVE HANDICAPPED CHILDREN 0 - 21 YEARS OLD

4

STATE

TEACHERS
EMPLOYED
1976-77

VISuALtY HANDICAPPED

TEACHERS TEACHERS
EMPLOYED EMPLOYED
1977-78 1978-79

TEACHERS
EiligLoym,
11179-80

ALABAMA 6 23 17 42
ALASKA 5 4 6 5
ARIZONA 100 38 32 61
ARKANSAS 43 45 46 4
CALIFORNIA '406 454 432 401
COLLAApo 43 48 46 50
CONNECTICUT 69 66 31. 31
DELAWARE 12 8 .e-'10 'tf
DISTRICT OF COLUMBIA 92 25 87 14
FLORIDA 109 132 163 160
GEORGIA 86 86 75 84
HAWAII 5 9 9 10
IDAHO 44 7 8 9
ILLINOIS 189 221 256 261
INDIANA 77 95 9 7
IOWA 48 38 117 0
KANSAS 40 44 38 33
KENTUCKY 41 106 26 25
LOUISIANA 56 85 73 32
MAINE - 17 50 26
MARYLAND 52 42 112 107
MASSACHUSETTS 160 117 138 63
MICHIGAN 136 136 140 94
MINNESOTA 42 65

-__-.., 58 46
MISSISSIPPI 22 6 41 11

MISSOURI 22 65 62 36
MONTANA 1 1 6
NEBRASKA 33 33 33 25
NEVADA 8 8 9 9
NEW HAMPSHIRE 20 20 26 26
VIEW JERSEY 113 128 21 105
NEW MEXICO - - -

NEW YORK 356 356 335 499
NORTH CAROLINA 63 68 95 91

NORTH DAKOTA 2: 12 3 4

OHIO 119 115 139 122
OKLAHOMA 30 30 10 , 29
OREGON 34 12 94 31
PENNSYLVANIA 193 177 127 127
PUERTO RICO 7 15 2 3

RHODE ISLAND 7 1 2 0
SOUTH CAROLINA 94 CO 7 45
SOUTH DAKOTA 13 12 17 ti

TENNESSEE 14S 70 75 75
TEXAS 64 103 725 118
UTAH 1 10 13 21
VERMONT 61 3 3 1

VIRGINIA 54 154 39 61
WASHINGTON 18 15 33 1

WEST VIRGINIA 33 35 48 43
.WISCONSIN 80 77 113 86
WYOMING 4 5 3 3

AMERICAN SAMOA I I I i

GUAM 4 3
....

NORTHERN MARIANAS - 0
TRUST TERRITORIES 4 4 14

VIRGIN ISLANDS 2 1

BUR. OF INDIAN AFFAIRS 1 4 s
(

8

U.S. ANO TERRITORIES
.

3.470 3.534 4.235 3.365

-155-
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(Continued)
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Table A, Continued

MINDER OF SPECIAL, EVOCATION TEACHERS EMPLOYED ANNuALLy
SINCE SCHOOL YEAR 1976 - 1977

TO SERVE HANDICAPPED CHILDREN 0 - 21 YEARS OLD

A

STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO

-.

TEACHERS
EMPLOYED
1976-77

DEAF-BLIND

TEACHERS TEACHERS
EMPLOYED EMPLOYED
1977-78 1978-79

83 5

TEACHERS
EMPLOYED
1979-80

87
5

.1

76
a

CONNECTICUT
0

DELAWARE .
6 6 4

DISTRICT'OF COLUMBIA
11

FLORIDA
26

GEORGIA
17

HAWAII
1

IDAHO
0

ILLINOIS
-

INDIANA
5

IOWA
10

KANSAS 83

KENTUCKY 0

LOUISIANA
3

MAINE 9

4 MARYLAND
0

MASSACHUSETTS 6'9 16

WICHIGAN
0

MINNESOTA
0

MISSISSIPPI 5 1

MISSOURI
MONTANA

3

NEBRASKA 8 8 0

NEVADA
NEW HAMPSHIRE

3

NEW JERSEY
4

NEW MEXICO
NEW YORK -

NORTH CAROLINA
24 19

NO4TH DAKOTA -
O

OHIO
2

OKLAHOMA O 187

OREGON .

6

PENNSYLVANIA
PUERTO RICO 108 9

RHODE ISLAND
0

SOUTH CAROLINA
2

SOUTH DAKOTA
4

TENNESSEE
4

TEXAS 7 60

UTAH
4

VERMONT
3

VIRGINIA
2

WASHINGTON
2

WEST VIRGINIA
5

WISCONSIN
0

WYOMING
-

AMERICAN SAMOA
GUAM
NORTHERN MARIANAS
TRUST TERRITORIES
VIRGIN ISLANDS

. -

BUR. OF INDIAN AFFAIRS
0

U.S. AND TERRITORIES 104 225 680

-156-
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Table A, Continued
\i

NUMBER OF SPECIAL EDUCATION TEtCHfRS EMPLOtE0 ANNUALLY
SINCE SCHOOL YEAR 1976 - 1977

TO SERVE HANDICAPPED CHILDREN 0 - 21 YEARS OLD

STATE

ALL CONDITIONS

TEACHERS TEACHERS
EmPLO*E0 EMPLOYED
1976.77 1977-78

ALABAMA 3.259
ALASKA 508

3.63R
542

ARIZONA 2.450
ARKANSAS 1:11:: 1.697
CALIFORNIA 13,507 15.710
'COLORADO 3,001 3.050
CONNECTICUT 2.662
DELAWARE 3.194: 741
DISTRICT OF COLumetA 638 712
FLORIDA
GEORGIA
HAWAII
IOAHO
ILLINOIS
INDIANA
IOWA
KANSAS
KENTUCKY
LOUISIANA
MAINE
mARYLAND
MASSACHUSETTS
MICHIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEBRASKA
NEVADA
?Ow HAMPSHIRE
NEw JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINANORTHDAKOTA
OHIO
OKLAHOMA
OREGON
PENNSYLVANIA
PUERTO RICO
RHODE ISLANO
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
vpmour
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING
AMLRICAN SAMOA
GUAM
NORTHERN MARIANAS
TRUST TERRITORIES
VIRGIN 'SLAWS
BUR OF INDIAN AFFAIRS

U S *NO TERRITORIES

6.602
4.775
702
851

12.679
3.583
2.852
1.755
3.402

:,:041i)

6.362
8,403
41

1.071
4,415
966

1.230
525

1 007
5.644

13.696
4,058

352
6.702
2.173
1.559
8.887

696
505

:1i,

.810412-

283
3.763

21,X
4,940

444
20
64

ti3

71

132

179 804

::=
730
64'

10,595
4.223
3.106
2.038
5.582
3.64T

806
3.652
6.880
8.403
5.463

1:794.2

966
1 512

1,007
560

6.250
..

13...:96

3.868
402

9,049

21.2g:.1
8.955

701

3.'186

569

290
3.908
13,914
1,166
386

4.775
2.320
1,837
5.335

487
20
106
6

59
76

263

194 8C2

-157-

TEACHERS TEACHERS
EMPLOYED EmPLOYE0
1978-79 1979.80

3.949 3 964
533 508

2.746 3.145
1.628 2.171

16,509 17.709
1.1553.030

2.493
2411

1.(2):1 6947.294 7,709
5.023 5.736

730 773

iiiii

4.420
4.224

14 :1617

14,10!

i.!!!
4.917

6.893
7.986 8.324
5.579
2,298 2.666
5 426

5.931

4.375
751 736

1 512 1.194 -

1.;i1 eliii-
S.3450 7,733

-

14,272 17.067

10,787 11,437
417

5.168

2.937 3.187
1,541 1,475
9.400 9 400

691 642

3.413

2,724

623

562
3.367

701

389

9.598
1 030

3.538

'21:LIG:

446 593

1.704 iii471.

4.738
2.161

5.771 5.970
478 461
33 24

13,

37S 353

201 738 220 854



'..

404106 1211, 40141 24401 $44C14/ 10LC4710N 142,04441
44412440 1441.4/40 41401 47214701 /444 4414-11T/
TO 11461 444431C40410 0431,0414 0.211 414.3 04.0

44L 1141? 4 2OCt14 44244444

0441.17113 414160110 1341.0710 04MrT110 44140410 44040710 0041,0140 4411oa10

'1411 ate 41171 1000 4477 147 1400

41.4.4444 347 fon 1.344 $.244 0 14- 14 14

414544 120 444 411 622 0 2 5 4

4412604 1.144 1.640 1,112 2.311 34 14 103 13

,4442,14144 1.044 1.610 4.4411 fat 3 34 v

0112044414 14.414 21.244 14.423 11.414 04 114 334 131

0210442242 2.411 1.413 1.204 1.42$ 244 70 430 241

=wide Tian 3.044 1.201 1.113 cum sat 300 .711

041.44441 104 114 1112 441 7* 34 24 4
014241a/ as amumsta 1144 4.111 1,140 4.441 14 OD 440 41

?1.000* 1.104 1.504 3.214 1.440 10 64 244 343

1140*014
s1e5441

7.311
24*

1.124,
341

1.004
$41

1.141
4011

124
21

224
41

121
41

124
21

10043 124 411 231 444 47 17 41 1.7

ILLINOIS, 41.440 4,134 9.444 42.244 744 sC4 *SS 1.042

14431MA 20.2 3.214 2.341 .1104 /X 30 33 727

044 1.103 2,441 1.3111 1.420 i24 145 141 104

444144 1.144 1.412 1.012 3.324 14 12 41 73

' Nr,421301/ 3.412 2.243 2.141 14,07? St 74 44 1142

4,03141444 4.442 '4.674 4.442 1.2111 44 44 44 It

44144 1.441 1.501 -4.144 4.270 33 31 to 14

4644L440 4.400 1:440 4.010 4.144 2* 3+a 42 44

42t2.4214132 i 11 2:044 4,144 44.404 31.144 444 442 413 444

47041444 2.044 1.041 1.042 3,317 414 431 1521 0

4t141441414 4.213 4.143 4.00* 2.110 3's0 442 all 177

411E1443411 4,111 144 1.424 1.00 41 71 21 43

41140 03 2,123 2.421
2 IC

2.364 2 124 411 40

14C4o144 272 2/4 040 4 1 4 4

/411441.4t 1.030 7 g7 317 144 . 0 V 4

_ 44314 174 *3 444 444 a I 3 3

4414 )4414/104114 2.1141 7.444 2.441 4.411 404 314 313 414

444 344444 0.210 11.041 14.414 11.641 724 747 647 672

414 441100 -
. . .

0114 7044 1,442 7.442 +0.714 41,407 rt 41 lits 140

40414 t4401.144, 1.410 4,010 4.144 6.30 120 617 490 450

MOWN pow& 103 244 211 414 0 t 4 SS IS

0440 1.474 4.7,4 4.934 4.703 0 0 ev

041.44044 1.334 1.744 110.117 4,03 34 14 74 29

0116006 1,124 0.464 1.674 1.459 6 40 14 27

171404504144416 1.11$ 2.430 4.442 4.1542 35

pulaTO 4100 443 244 444 414 of 14 23 20

44404 141140 311 275 1.045 1.052 IS 2$ 45 Of

SOWN 044V4.1141 1.0*0 3.047 1.414 2.140 421 134 es 10

1004 04=414 $44 /10 12 422 4 4 . 22

444441144 1.444 1.154 1.541 1.41* 10 1477 fo 13

11445 2.140 5.212 44,401 4.322 -
43 22

woo 423 417 1.141 1.152 64 *0 63 42

8.144420 $77 4101 4.172 1.000 0 1 4 3

31001414 2.141 3.11/4 2.412 4.47 252 245 225 173

946105010* 1,441 1.144. 7.121 2.130 0 31 3$ 67

viol 3140141 413 747 244 1.241 4 ti 33 12

.411C011153* 3:4170 2.142 4.301 2.400 160 sol 443 265

41241440 430 404 740 142 34 32 45 23

**641e!Of140101 17 17 26 21 0 0 t i

'WM 44 41 7 4
.

4046404 4441444s . 4 . - 0

14041 74404744412O xl 45 20 0 14 0

v*5410 1141421 44 41 0 1

4144 04 1101444 4444141 142 433 Ilz SS i st 22 27 24

u 1 440 04651704146 1511,445 171.7240 215.140 214.733 4.441 7.444 4.701 4.226
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Table B, Continued

SC14004. STAff OTWIR THAN SsICIAL SOUCATION TIACORS
ANNUALLT 114111.OTIO stmct street ttts 1974.1977
to slaw HANDICAPPIO CH/LOSIN 0-21 TSARS OLD

occuPettomell

motto

etattmowet 714844SISTS

anon° motto Motto emote°

Home-rospim

Morel)
suyt *17 078 111711 1440 1177 1478

2iLA84NA 2 3 24 28 111 45
ALASKA 0 2 7 20 5 20
&snots 32 21 SO' 79 107 107
4RARSAS 44 45 30 5 50 25
CAL1108N1a 81 83 144 91 1.093 971=01t00 27 41 94 212 04 43
CONNECTICUT 24 29 - 20 25 122
041.4vAct 14 18 23 TO 3 53
OISTOICT 01 COLt94814
fLORIOA

.2,
1117

41
110

41
MS

78
155

32 20

0404014 41 At 50 92 - -
*wall 7 4 36 25 2 2
IDAHO IS - 10 0 4 a
ILLINOIS 34 41 87 2511 2.075 1.054
INDIANA 59 64 44 143 2.154 1.204
1094 27 41 49 69 A 63 76
KANSAS 9 6 II 11 , 24 46
sgt47Dcs, 44 50 5 25 64 66
LOUISIANA 74 15 15 20 75 194
NAINNE 0 4 46 48 0 15
WANTLAND 21 24 98 171 254 149
wASSACHUISTIS 4* 144 111 147 214 -

114006110e t77. 177 202 320 115 115
MINNESOTA 27 76 84 164 -

MISSISSIPPI S' 5 26 25 20 17
MISSOURI $6 123 55 0 5 -

NONTAN4 t t 9 70 14 14
NEWIASKA - 9 21 21
Wraps 1 2 2 2 15 14
NEW HarrsHief 127 127 161 173 15 16
NEW AR5E1 29 31 1112 102 46 46
NEW NiA1C0 --.4- - - -
NEI4T004 0 - - 0 282 242
No*TH CAROLINA 66 154 140 140 56 93
NORTH WAWA 1 5 6 13 27 7
OHIO 31 376 379 110 0 132
Or1.4010NA 17 32 1 St 636 933
OREGON 18 26 14 31 153 119
PENNSYLVANIA - 30 3$ 34 - -

PUERTO RICO 9 3 5 10 0 90
R+00( ISLAND 8 21 St 104 - 54
SOUTH CAROLINA 72 70 2' 31 170 44
SOUTH 088014 9 23 36 8 g
UNNESSET 30 39 31 SS 210 264
TixAS 200 100 230 SS - -

CTAH 2 16 20 29 SS 44
VERNONT b 2 12 11, 223 24
VIRGINIA 59 49 86 120 543 154
WASHINGTON 0 74 81 173 0 50
WEST VIRGINIA 1 3 4 25 104 -
WISCONSIN 115 :48 257 321 32 24
WYOMING 12 14 30 14 6 8
AMERICAN SAMOA 1 1 2 t 0 0
GUAM o 0 - 2 4
NORTHERN NAITIANAS - 0 - - t

TRUST 781141108IES 3 3 t 2 2
VIRGIN lumps o 0 - 0 0
BUR Of INDIAN AFFAIRS - 23 33 24 3 5

U.S *18) TERRITORIES 1.103 2.673 4.0415 &MO 0.243 7.469

-159-

R6

yracHIYA.

mono motto
1979 1480

54 17

15 tS
C8 129
19 t

1.049 914
57 68

- 116
t 7

24 22
164 0
153 .160

2 -

a 0
2.358 2.469
1.204 1.570

102 102
- St

245 254
137 30
644 10
205 123

- -

149 0
- 267

41 38
t

14 .--,.-..-..4

21 O
15 15
20 .20

921. 907
- -

341 323
III 119
7 7

732 145
- 67

78 72
-

20* 201
13 54
127 22
10 10

245 245
481
16 28
24 17
175 201
31 26
SO 98

0

T
1

0

- --

0 I

5 2

4.795 COSS

(Continued)
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Table B, Continued

SCHOOL STAFF OTHER THAN SPECIAL EDUCATION TEACHERS
ANNUALLY EMPLOYED SINCE SCHOOL SMEAR 1474-1477
TO SERVE HANDICAOPED CHILDREN 0-21 YEARS OLD

TEACHER AIMS

U.S. AND TERRITORIES 64.876 78.1141 45.277 82.094

EMPLOYED EMPLOYED EMPLOYED EMPLOYED

r STATE 1977 11174 1979

ALUM' 180 425 704 735

ALASEA 205 210 200 221
403 1.245 1.412 1.1142

ARIZONA
kamoesals 414 420 364 22

miccomia 1.230 4.834 11.444 12.715

1.415COLORADO 774

compkTicui 1.272 494
816 488 1.117

DELAWARE III 144 175 211

DISTRICT OF tOLUNSIA 214 204 227 246

' FLORIDA 2 1.713.011 2.254 1.7

0604014 GM 15$ 961 1.;76!7 '

HAWAII 64 234 224 231

IDAHO 376 370 412 417

INDIANA
4101715.ILLINOIS 1.132 11.214 94

1.215 1.274 It:
IOWA 445 1134 '1.432

-1.455
1.543

SMAMAS 1 $32' 171 1.143

KENTUCKY 345 144 818 Olt

LOUISIANA
MAINE

2.604 3.042 3.042
imp

2.595

MARYLAND

1.047
1.443 1.446

447

2.425
1.770 2.340

542

iiftRION ::::: 4.54a
4.774 4.147

409MASSACHUSETTS

MINNESOTA 1.462 1.577
4.044

.0

MISSISSIPPI 300 334
2.834
416 504

MISSOURI 1.764 1.947

MONTANA 'ISS 135
2.::: 2.411

ON
NO841$114 375 375 373 -

NEVADA 170 210 304 304

NEW HAMPSHIRE 1.183 1.183 1.477 1.491

NEW dainty 342 353 1.202 483

NEW MEXICO
'

NEW 511116NEW 7040 5.251 S.251

NORTH CAROLINA 1.505 1.741

NORTH DAKOTA 100 41 121 145
1.411 1.412

OHIO 184 1.434

OKLAHOMA 56 112 1.511 48

4.420 41,11110 4 . coo

424
ORELON 458 769

PENNSYLVANIA 4.117
'MOTO RICO SS 44 12 4:

NODE :BLAND 186 2I4 :70

SOUTH CAROLINA 170 755 1.064 1.074

SOUTH DAKOTA 207 am
11,350 .36,

- 210

TENNESSEE 1.450 17 1.561
TEXAS 1.100 5.440 6.023 4.050

UTAH ' 267 784 512 SIG

1.412
38' 414

2.046
373

V/002/4/4 1.461 1.8'..
VERMONT 297

WASHINGTON 584 1.123 1.034 1.982

WEAT VIRGINIA 287
1.065 1.303

314 31P 409

WISCONSIN 1.237 1.517

WYOMING 224 311 352 323

AMERICAN SAMOA 1 1 4 4

OUNI 14 3$ - -

NORTHERN MARIANAS 0
TRUST TERRITORIES 6 6 0

VIRGIN ISLANDS 13 44

OUR Of 9411160 AFFAIRS 101 212 214 248

-160-

PHYSICAL ED COORDINATORS

EMPLOYED EMPLOVIO EMPLOYE(' EMPLOYED
4741977 1478

0' ' 1 11

O . 2

. 14 91
, 200 4

81 107

2S 24 182 7 6

480 1.163

6 188 1.:64:1;\''- 1141Iii

36 41

34 77 42 38

21 14 21 44

11 '78 10044
17 17 177 38

- 0 0 2

10 1 3 0

.200 257 90 74

18

-

25
- SO

28 '28
34

3
1.409 1.60:

4

% 41 1.311

GO 324 324 28
748 281 614511

491 100 122 144

138
O

141
-

209
0 '

292
0

GS 191 32 SO
- 15 31 25

SO 5 35 0

; 2 10

- - -
%.

1 20 6 4

$4 84 IOS 104

150 170 4.844 2.112

- ' ".

619 614 457 421

126 14-, 250 240

1 1 1 2

4 123 123 154

9 14 100

lr
137

4.852
70 52

- - -

. 4 10 14 23

- 104 125 104

14 131 . 185 :14

6 20 - 116

15 126 '125 145

55 40 114 100

35 31 46 21

4 200 260
38 62 48 2:1:i

O 17 10 13

21 21 4 10

104 205 -41 28

14 19 17 6

O 0 2 1

1 2 - -

- 2 - -

O - 0
O 0 -

11 22 26 24

5.014 7.233 14.745 4.271

IR

%Continued)



Table 13, Ccintinued

SCHOOL STAFF OTHER THAN SPECIAL EDUCATION TEACHERS
ANNUALLY EMPLOYED SINCE SCHOOL TEAR 1276.1077
TO SERVE HANDICAPPEO CHIL041EN 0-21 YEARS 010

STATE
EMPLOYED
1477

suPlutItseas

EMPLOYED EMPLOYED
1478 1474

4 4

EMPLOYED
1660

EMPLOYED
1977

OTHER NON-
INSTRUCTIONAL NiAFF

EMPLOYED EMPLOYED
1978 1279

EMPLOYED
1480

ALABAMA 74 140 238 166 0 - 118 120ALASKA IS 59 59 40 21 16 le 60ARIZONA 259 126 118 135 70 224 545 612ARKANSAS 77 185 134 ' 5 421 SOO 321 5CALIFORNIA, 607 735 844 1,006 3.367 3.645 .4.100 2.807COLORADO 185 114 85 148 680 771 682 1.104CONNECTICUT 257 229 let 200 t 573 228 2.684 254OELIVARE i0 33 20 24 21 $2 38 30DIS7RICT OF COLU1181 SS 52 54 104 257 492 449 144FLORIDA 337 479 370 2ft 148 222 6GE GIA 144 144 151 172 731 731 257 537AII 2 29 29 tt 8 75 75 19DANA 51 27 40 40 43 0ILLINOIS 264 182 204 454 337 1,005 514 2.358INDIANA $3 08 68 357 et 85 , 45 1.201
IOWA 175 251 214 220 90 113 113 145KANSAS $3 99 74 17 32 63 89 S8KENTUCKY 165 165 5.806 33 186 132 18.4159LOUISIANA 226 ;47 147 19 210 255 255 126w1INE SSA 117 ISO 1,145 0 23 334 85mARYLAND 226 127 157 184 546 $27 443 416MASSACHUSETTS 570 511 5R0 322 1,179 2,438 2,141 2.371-MICHIGAN 430 430 2112 911 lei 311 143 0411W4ff014 361 279 247 262 76 144 r 14' 675MISSISSIPPI 40 83 147 190 427 00 178 0MISSOURI 64 174 73 221 337 810 235 478MONTANA 43 43 51 51 0 - . i0 75NEBRAsmA 90 ,0 90 43 $7 27 97 33NEv4041 3 It 15 iS 6 8 12 12NEW HAMPSHIRE 46 46 Se 59 549 669 711 718NEW JERSEY SOO 310 249 260 2.144 2,168 20 1.202NEW 21ExICO

- -
.Mir roam 713 713 557 735 0 - 501 704NORTH CAROLINA 390 275 280 220 440 1,225 1.90 1.1110NORTH 084014 15 32 40 42 0 16 10OHIO 263 401 572 700 200 9 219 202 255Maga* 39 41 35 600 255 264

: 257OREGON .70 104 75 72 82 162 71 46pENNSYLvaNIA 449 495 770 T70 1442 570 2.330 2.360PUERTO RICO 27 12 20 34 30 10 46 204RNOOE ISLAND 40 43 2$ 43 0 64 WO 75SOUTH CAROLINA 247 MO 164 *52 191 669 224 373SOUTH DAKOTA 15 117
183 143 - AlTENNESSEE 160 154 170 Hit 200 234 437 525TExAS 640 422 745 516 $25 617 0 0UTAH 54 St AS 7* 69 25 97 /2v1R140N7

1 27 32 Si 3 10 14 0VIRGINIA 263 240 256 224 44 1114 462 287wASHINGTON 143 120 17e 210 341 225 174 311WEST VIRGINIA 37 96 37 89 42 - 31 187WISCONSIN 152 171 162 203 144 131 73 1411I/TONING 31 43 47 67 112 SI 177 134421121C414 SAMOA s a 2 2 2 6 tiGUAR 2 4
2 15 -NORTHERN MARIANAS - 0

1TRUST TE11211021ES 3 2 2 2 9 t$VIRGIN ISLANDS 3 4
16 248u2 OF 140144 AFFAIRS 7 21 26 24 17 31 se 32

U.S. AND TE3IT0411El 10.141 2,640 15.119 12.066 17,474 31.237 32,142 43.459
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Table B, Continued

SCHOOL STAFF OTHER THAN SPECIAL EDUCATION TEACHERS
AAMALLY IML0740 SINCE SCHOOL YEAR 1471-1477
TO mimic HANDICAPPED CHILDREN 0.21 V1445 OLO

4.1

STATE
11661.0730
1477

57cmDLOGIPS/
0144805TIC SLiff

44/4.01,40 EMPLOYED
11174 1474

44181.011D
1440

EMPLOYED
1477

5414CH 1047m0L001513/
AU010t041SIS

EMPLOYED EMPLOYED
1476 1474

EMPLOYED
1410

ALABAMA 43 40 III 204 0 . 4 5

ALASKA 24 24 44 45 54 44 72

ARIZONA 224 214 314 345 274 241 244 244

AsecANSAS 123 140 135 II 154 177 267 41

"uAropuR 1.547 1.423 :.Z:v 2.252 . 2.049 2.222 2,476 3.722

COLORADO 241 244 276 245 42 47 72 74

coNNECTICUI 241 420 414 454 449 424 415 622

OE AAAAA E 50 70 41 74 2 12 so TA

DISTRICT 04 cDiumIs iss loo 121 44 17 *3 106 119

f L04104 71 143 2411 MK C 0 22 27

0134014 440 440 222 274 314 55

HAwAII 711 42 42 171 44 SA 94 93

1044110 157 77 77 77 10 104 344 44

ILLINOIS 2.944 1.012 444 1.044 20 20 14 24

INDIA44 206 120 320 340 2 11 '6 782

10$4 204 17S 347 333 477 454 622 411

KANSAS 214 334 249 343 243 313 3211 342

KENTUCKY 1157 104 125 74 49 43 IS 490

LOUISIANA 374 147 157 40 621 447 482 21.0

44174 444 709 414 711 307 241 347 120

44441.40 154 215 240 131 503 $00 444 776

442SACasEit3 4111 414 $34 ou; sca 1.001 1,420

__311:1A104.4.. 444 440 107 1.47* 0 ::= 401

MINNESOTA 202 liS 262 217 . - -

M155155104'1 1122 44 41 310 70 ,42 440 14

MISSOURI 133 72 44 100 $2 59 TO 0

104.1444 44 44 1047 32 $ 4 376 171

mi144588 162 142 142 44 202 213

Olcv UM 40 50 37 37 24 35 34 24

HEW WAmPswag 233 244 7.7 144 144 143 134

NEW *N1SE T ......, v.:21: 447 2.224 1.440 721 742 420 1044

NEV 414:CO
. .

'

Y 7014(34v 105 104 1.425 1.431,1 0 - 0

100474 CAMOttNA ripo 240 403 404 441 444 320 330

3027$ WAWA 11 13 14 24 144 142 14$ 140

01410 409 441 *02 407 427 1.141 1.042 I/

04161044 125 244 40 112 41 14 4 77*

osecoN *a 142 4 335 144 INA 202 100 142

44HworL44414 11$4 307 412 411 1.214 1.414 32 33

404410 41CO 27 44 , 126 '22 3 12 15 22

.4.4007 151440 110 71 1211 112 104 144 146 1147

101T7s 044041144, 444 314 234 204 63 57 45 42

SOUTH 044074 ;4 34 41. ti4 101 - 174

8mh7$5341 135 271 244 144 V: 427 42 4 313

242413 440 1.024 4.141 1,401 40 40 1,910 . 6

074 4* tit 144 370 47 104 132 118

viamon 14 41 44 40 3$ 9' 113 '47

v100tulA 214 444 442 431 14 32 14 204

44514INoutw 143 214 212 411 320 441 207 322

4ES1 V19010114 WS 73 121 7 14 142 747

4:14V*51N
__...is

'IP°
469 735 730 10 35 to 3

91104$1/36 74 111 4* 44 334 123 NM

Roc/1cm sue* 1 7 , 0 0 0 1 v

QUAii 3 4 4 10

340.27541410 10.44545443 0 0
UNIT 7440110117ES 3 7 It 1 i 3

v1414110$ ISLANDS 4 4 , 1

4174 04 141.1144-4444344 It 4$ 24 *2 II 22 42 29

U $ 410 71441104111 17,721 14.1142 23.441. 21.247 11.401 ;3,244 17,094 IA 177
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Table B, Continued
SCHOOL STAFF OTHER THAN SPECIAL EDUCATION TEACHERS

ANNUALLY EMPLOYED SINCE SCHOOL YEAR 1976-1977
TO SERVE HANDICAPPED CHILDREN 0-21 YEARS OLD

WORK-STUDY COORDINATORS
VOCATIONAL EDUCATION TEACHERS

STATE

ALA8kMA
ALASKA
ARIZONA
ARKANSI...

CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE

EMPLOYED
1977

30
7

39
152
477
158
67
99

EMPLOYED
1978

20
12

86
153

835
111

194
106

DISTRICT OF COLumBIA 42 30
FLORIDA 240 97
GEORGIA 22 22
HAWAII 7 8
IDAHO 31 10

238 25
INDIANA 202 213
toy* 61 69
KANSAS 23 23
KENTUCKY 75

,

69
LOUISIANA 92 54
MAINE

---msmahp-----
776
i'20

126
188

uassacHUSETTS 142 262
MICHIGAN 0 -

MINNESOTA 140 169
MISSISSIPPI 215 97
MISSOURI 139 38
MONTANA 1 7
NEBRASKA 22 23
NEVADA 8 37
NEW HAMPSHIRE 173 ti3
NEW %JERSEY A25 187
NEW MEXICO -

HEW YORK 874 874
NORTH CAROLINA 352 375
NORTH DAKOTA 15 10
OHIO 148 199
OKLAHOMA 52 92
OREGON 65 191
PENNSYLVANIA 35 .3;
PUERTO RICO 54 ok
RHOdE ISLAM 0 1f*

SOUTH CAROLINA 187 260
SOUTH DAKOTA 15 15
TENNESSEE 205 179
TEXAS 170 827
UTAH 126 113
VERMONT s t 53
VIRGINIA 183 131
ASHINGTON 0 45
ifEST VIRGINIA 92 9:
WISCONSIN . 235 370
WYOMING 36 73
AMERICAN SAMOA 3 3
GUAM 1 f

NORTHERN MARIANAS 0
TRUST TERRITORIES 0 0
VINGIN ISLANDS 2 5
OUR. OF INDIAN AFFAIRS 2 33

U.S. ANO TERRITORIES 6.857 7.251

,
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EMPLOYED EMPLOYED
1979 1980

19 20 -

312 24 "'

72
103 5
423 327
113 138
613 . 90
49 35
35 29
92 81
196 .138
8 21
18 0

129 120
213 92
139 141
23 0
23 2.358'
54 28
95. 984

276 234
* 121 169

0 217
188 152
108 130
4t 0
20 18

23
24 24

217 220
1.676 394

.
-

787 861
395 4:7
10 16

200 ' 363
1,345 141

46 33

136' 129
30 30

95 , 77
276 259

- 65
178 192
762 745
120 49
53 82
177 146
32 60
28 54

327 238
44 -

. a 3
- -

3

49 44

10.720 10.264



Table C

10110141. 3000422004 1(40(31 COPX0120 4.442 960240

7731 Of 1141040429494 CO6D1170M Ste710

WHOM *SAMS 49110 TO 4191.62

4141t

I 441 0'4404211242 -4 9

44134422 tisanes is .4._sts

1444t0412. 041040 Ms=
OAST V144 .421452

ysss St001410 1143

10N141.4., 41149040

'moats Tucson 7160141111

IsPtOlV) 94120 6211,10

9412 2119 6414.11 11411 stcpwo 2144

tt**61944 0114614 ---,-...4

nsoets 1010424 tAd4r52

tset0110 0441242 141010

6416 734* ff4S7 *TA 41COMO iCtlf

Atallut4 4.414 1.571 1.221 2.244 164 102 tsi 144 222

4L*Ste - 40$ 644 414 442 104 96 232 442 434

44130044 3.144 24 246 1144 44 SO 1.147 20 60

494430444, 2,114 144 41 1114 .40 4 214 SO 10

CAL11090412 17.104 410 4.212 2.392 44 1141 .424 211 614

0040,400' , 2.14S 112 S4 049 ft% Ilk 20 1.414 47 4

CC00401100 2.42S 173 1411 441 ws 0 0 1.244 St St

124L49442 1.014 St 14 3100 2 0 422 22 4

OISTNICT Of 00tu4444 014 3* 20 190 $ 10 300 5

044404 1.704 400 4.473 2.120 0 * 2.721 441 477

..,,42010101
4.724 234 410 2.240 41 72 1.444 4* 70

144011 276 ' 422 721 425 144 141 442 304 410

10442 409 40 22 212 IS 10 409 1 t0'

4441w015 44.462 LISS 1.464 4.102 till 147 4.134 624 $17

1431444 ,

4.224 5.140 10604 2.261 1.000 100 1.042 440 200

1094 t"
soNsis

4.420
2.1112

622
214,

402
112

1.47$
742

201
0

Ili
. 0

1.70
*02

II,

0
tab
0

14t4Ouc74.0
1.104 3.472 2.476 1.444 343 241 41.024 444 !S11

SOWS1294 4.244 412 634 1.642 230 342 2.21* 347 142

921144 1.471 404 Ott 420 160 174 404 210 221

103 #4'L4447

14431604,13!tis

4.417 574 122 1.441 144 144 2.244 104 234

7.260 201 14 1.440 14 34 1.104 Of 0

11100401 "41;1211- - --3;3*1 .144 .2030, 0 1.4611 1.079 0

0111114014 1.430 1,422 642 3.740 476 114' 2.464 674 171

*1SS1581221 2.010 44 411 1.410 212 144 51$ 1111 122

01%60041 4.174 144 224 044 0 0 3.411 87 0

0040444 ' 224 24 11 24? $ 2 01 14 11

3310045104 1.144 2102 322 WO 112 14 204 11 17

3*7402 644 SS 42 107 4 4 221 $3 31

.2'
lair $4.111434141. 1.102 2040 211 124 SO 10 124 414 76

964 J3*537 7.733 3.410 710 1.376 4.440 2140 3.112 '0 0

kir 644100
. -

.
-

341w vOlts 17.047 4.721 11.143 1.414 2.042 2.012 4.040 433 44

*0014 04441.194 4.224 40 740 2.150 115 140 1.424 200 44

,.s3$0744 049014 442 OS 41 22* 40 10 449 20 17

42410
11.414 2111 20$ 4.52$ 14 10 2.112 145 150

0114430114 1.147 904 444 1.042 2211 100 1.134 242 373

01140001
1.475 112 44 287 10 '0 494 40 20

01104105149344 4.400 174 074 1.417 104 104 2.222 225 225

154110 4100 $42 231 -
. 47 .

0011 354430 101 104 0 224 , 0 0 267 60 0

10014,C440121..4 .247 414 241 1.177 220 154 711 00 $0

511.114 0401024 . *324 404 24 MI 404 $ 103 307 s

. Ikkosisstr
.,I1142. ..

3.120
12.114

459
714

40
410

1.442
3.271

124
175

0
150

424
4.542

140
60

10',

0 ,

,q,,xt.t.r4117411 1.4121 47 22 224 is 7 -173 $ :

,ssescso . en so 4$ 224 41 It 140 22 27

1014611114 4.247 404 0 1.245 0 0 1.114 141 0

435141401004 2.417 IMO ,t 1.272 111 174 212 1.010 400 490

7157 71001014 2.404 47? 210 1,071 117 OS 40 112 100

'11016402451M
4.1170 $44 c 212 1.700 . 0 0 1.240 Ica 332

070011. 0
411 174 - 51 114 3.4 -. 4 117 44 II

41telsaN $44404 ,. 24 204 ii 0 IS 24
7

ausst

. *
. .

.

90411004041 1142125343 o - - - - -
-

Tess? 12,1111011144
. - - - -

7163114 :sloes
. .42 43 - N\ 12 4 10 4

eos. or 1401,44J 421165 753 St 14 toll \ 12 2 415 12 2

U S. 490 74611700124 220.444 41.472 31.124 64.551 4.727 4.703 74.442 10.1444 7.721

82 COmOLITC CAS'S 220.212 41.5214 23.100 44.242 14.7714 .777 74.420 10.054 7.713

L34140 IASI 734* 4272.20 21437 MA 1440-$1 St:LINO 4340 4444-42

-164-

(Continued)



Table C, Continued

6040141. tt41C47106 TCAC0441 MOM 430 140010
its 1/91 Of Woolcammo COMOITION 424620

604200. 61414 SO *11411.112 .

1,14.1(

li

74104R4
116410,10
11494 1444

olittoolo

4460414 1104146
*41040 4414030

41467 scat mC0 1444

621106 1911441040 . «

914134144 11404021 7140602 1:40441
460t040 641810 641540 19141.0/10
4.464 544.7 11451 15411 IMOD 6144 Noll 1341

auto
Nessiti toobisto

tf404441 14401455
1440010 041030

41661 7444 51C8$(* 6464
Atill$R4 344 "141 ' 141 243 403 411 -------414 64 99 441.41t4 12 *34 122 44 40 73 2 4 4411110.4 422 43 42 . 4 * 43 44 444111441446 50 , 12 3' 232 0 0 10 0 4' 0 .; CAL 14040ot a 1.104 to let 463 70 St 617 it . 20-' C121.04f00 260 12 10 434 1; 6 0 0 0CON44467100 106 et 40 a 32 11 62 2 2 ,0E14449t 320 24 4 1 0 4 ), 0 0 4. 001$401C1 OF COLuM414 204 10 11 *4 1 0 6'1.0119* 1.0141 *37 *61 420 149 '1144 204 0 0Of04216_, HO 4* 45 624 83 72 2.72 1 2114.661* , 61 42 44 42

42104142 PO 10 0 o 0 o 0 d- oittools 2.21f 314 324 1.141 132 43 2 101h014N4 227 1.400 _ 1.200 . 14 400 IVO 1 20 fit. 201064 311 40 24 . 44 1 v 421 0 v0 3&mesas 243 11$ 0 t - 0 11764631041 219 1.210 1.210 0 *3 042 0 0 01.06)110146 .214 4t 47 e2, 412 121 103 3 2MINE
siatitioa. 217

*04
100
47

1.0
11

in
124

176
84'

104
*4

16

4 .
20 ,

0 4
21
o445ucs475t13a 1.313 0 s 3.309 SI 17 31 1p.. 40 1341014104N 4.104 0 1. 1.21a to 112 0 ,0lepoNtSOSA 147 244 64 111 114 101 0 091$SISS:pf1 13 43 IS XII 107 95 . ix *0 4IUSSOuel 042 226 200 613 0 .0 97 4 0 0142444N4 414 i 3 DO 0 0 91 : 0 : 044e1145la 05 22 10 212 43 22 0 0NEVADA 33 O.

11 s so a 4 35 4*4W 440909) 214 40 50 103 70 *9 -- 166 6.NEW .2C4S44 2.134 1.200 240 146 0 0 134 110°Wu 9641C0
-

NEV *944 3.277 4.749 1.212 2.145 214 ',437 2.172 0 0MORIN CAROLINA 524 A 100 170 467 10 43 51 35'" 2414043141 042014 49 IS is 0 0 0 0 0 0010 423 60 35 1,255 0 0 0 C : 0DALAN004 14 44 42 412 III 71 29 5 2OREOC44 134 2/ 44 MO 6 4
, .2 0 4. 004414Sysv4NI4 217 117 217 1.496 102 mg 4, -' 20'1! 20000110 MO

41.420f 161.043
28
78 i0 0

27
25

-

13
-

0 . 0
fl

0SOUTH o420LI0A 239 .20 21 415 44 14 4 %SOWN aisolA 18 74 i - 69 .- 3 2, '2 0Itwnsut 212 60 5 150 ID 1>4", 40 oIcAAs 444- WO 100 1.1144 160
.
76 22 16 20UTAH 244 10 6 340 0 1 *2 0 Irunsore 112 12 1 17 0 6 21 0 bVIRGINIA 442 06 0 *27 0 0 3 0 0WASMINOIOW 31.4 100 127 225 208 294 47 32 29WEST 0120/041A 211 111 22 193 2 2 32 *3 12WISCONSIN 192 211 107 4.129 240 74 39 0 02701144N0 30 22 4 37 I 2 2 3AMERICAN SAMOA 0 0 2 0 1 0 0cu*w

0R704(RW414014645
lousy Itiumogics
41110IN tstA044 1

-

2
: -

a 2 2 3604 OF INDIAN AFFAIRS 57 * 3 as 6 4 3 2 0V.S. 414 TEINNTOMIES 24.705 2,077 7.244 24.170 3.290 2,272 5,124 022. 422
52 COMPLETE CASES 24.667 9.971 7.562 24.113 3.644 2.4711 1.424 530 422.

-

LEGEND BASE YEAR 1074.410 FIRST YEAR l940.11 SECOND YEAR 1961-62
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Table C, Continued

SPECIAL EOUCATION TEACHERS ESPLOVIO &NJ 1t(04^
at 1101 o HANDICAPPIWS C04012104 140V10

$04002 ovum 1270:6020 43* 1-52

stall

ALABAMA
ALASKA
AM120444

01(003101CALL, 110211110 OULT1415101CAP310-

1240422 11 &0411111 124214122 12404 IS 1114041411 724044142

2401.0720 woo KENO EIR507110 WOO 1422020

BASE 4(41 *I437 044 SECOM2 4141 SASE TEA* AIRS/ 7244 SECOND YEAS

47 *3 22 313 44 , 30

12 20 22 3 3

as 1 s 23* too 20

44440 of7e411Ne /

111404141 12404 as
11440720 222040
lust 3141 41427 tlatt

tOS o
33 0
it* lo

0111

7s4044s
444040

Stcr.43 'fiat

o
0
7

4224424$ 12 S 3 SS 24 t2 3) 0 o

Cli14011414 St/ 1$ 47 0 - 0 $73 0 0

C01.01400 ' as 1 I 62 4 13 12S 0 o

C0104C1ICUt 11 2 a .00 o 4 25 0 o

OELAVAllt 33 1 1 $ 3 16 27 0 -0

-.= 012141C7 04.00t.u2614 3$ 0 0 tt il I 11 0 o

L0210.4 les - 31 34 0 172 224 374 0 o

0103814 to o , I Ill i s 124 0 0

0441111 22 21 12 11 27 TO 62 0 0

I oo 2. 0 0 1 0 0 lo C o

:4.L114012 247 ; 33 it 31 72 02 671 0 0

1112141.4 22 60 30 121 200 200 216 POD 300

10v4 116 12 to *4 22 tO 314 0 0

241642 14 5 4, IS 24 4 102 o 0

KENTUOKt 75 0 ta se co op 73 o 0

LOUISIANA 42 tos It 69 16 EY 112 o o

11484 111 , 20 31 ITS 40 44 24 2* 50

mAANLAND ....... 44 14 10 246 111 22 120 0 o

5AsSACHUUT7S ;4 12 2 16 0 0 466 0 0

mlcHICAN 11411 73 1 143 It *4 240 43 1

mINMISOTA
m1221221441

13
40

2
17

is

10
.0
50

o,
21

to

22
17$
34

o
0

0
0

. MISSOPOSI 14 o 0 73 0 0 114 0 0

popHANA. /0 0 0 20 4 2 411 0 0

otemASKA III 4 7 $ 12 10 40 30 16

ARVADA II 3 2 3 t 26 0 co

1.24 N4mo5o0142 Ist to s ti SO 15 27 0 0

$4, 4111s44.
NIV 11241C0

14
.

120
-

PO
-

176
.

0 0
.

372 0 0

Ntv 71364 344 009 1122
. 32$ 106 674 0 0

HOCH essouw 40 20 27 22 60 47 312 0 0

wo4714 041074 0 2 6 0 ts 4 *5 0 0

0.10 30, 7 t 246 22 10 267 13 2

OKLAHOMA 32 12 4, u31 SO St 104 0 0

02200m 72 0 0 SS 20 la Is* 0 o
.

rssusytArksis sia 112 112 62 17 17 245 0 0

.. A12410 MO 12 - it 45 -

-4117270E ISLAM, I 0 0 . 0 0 0 1 0 0

SOUTH CAROLINA 24 to , .7 22 7 6 10 0 o

SOUTH DAKOTA 10 22 2 2t 31 3 '23 0 0

ppeesort 1
1115 40 0 211 20 6 203 0 0

7EA45 221 75 20 231 75 50 405 0 0

UTAH 1 13 3 1 1041 $ 4 4* 0 0

stomata lt 4 0' 11 2 0 22 0 0

11241m14 34 5 0 417 o 0 140 0 0

WASHINGTON 40 7 14 $2 st 27 30 0 0

4451 vtia/sas 21 30 23 31 16 $2 74 0 0

145804515 133 0 o - 0 0 let 0 0

14704I10 2 3 t - A 4 33 0 0

AmESICAN SA404
.... 0 1 2 2 2 2 0 o

suss
. - - - - - -

NorrisesS imam -1.. - - -
. - -

Tsusr 1441270444s -
. -

1100114 IsLAND2 0 0 - 4 2 - 0 0

Sue. or mot* 42122 6 1 1 0 10 2 to 0 0

U.S. 410 71174,70S3ES 4.727 1.611 4,326 3.273 1.734 1.610 6.424 925 575

52 C0141.172 CASES 4.715 1.291 1.321 3.164 1,720 1,444 41.319 405 575

LEJEND BASE YEAS 1979-$0 3457 YEAR 10110-111 SECOND YEAR 1341-02
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Table C, Continued

tOUCATION Ttac7W1S INPLOTtO AND WINO
111 Irv* of HANDICAOVINO CONDITION 1411110

3041001 66461 1070-00 TO 10111.2

STAVE

$120ALLLT mi30ICLP020

16441444 TIACH464 2201*1002
I1tkOi10 MOO MUM
11461 v*As Mil TIM Shale TM

. 01403-01.100

21001101$ 21000**2
owl0080 MIT1O(0
tut 718, '77817_78.8

TTACT*8WOW
St3o42 'us

*tom** 12 00 *0 IT 2 1
ALASKA 3 .7 7 8 3 2

44120NA 01 tY 32 0 0
ANAGNSAS 4 0 3 1 4 t

CAt 1 Tom* 401 10 30 /0 3 0
COta8f00 10 2 0 $ 3 2

000001CT1coT 31 3 2 0 0 0
011,111IA1 ft 4 2 A 0 t

DISTOICT Of COsuNDIA IA 2 0 It I o

400104 140 32 20 16 0 0
020431A 84 1 2 17 0 0
WA AAII 10 7 4 1 0 3
10410 9 30 0 0 0 0
TtliNOTS 141 33 20 3 1

INDIANA le 200 140 0 10 6
IONA 120 8 4 35 I t

KANSAS 34 16 3 el 0 0
KINIUCK7 23 10 80 0 0 0
1.120131ama /2 0 10 3 t 3

*MK,
siumtudo

I*
407

II
to

*3
12

0
0

0
1

us
o

VASSACNUICITS 43 3 t te 2 t

WIDOW. 14 22 0 0 0 0
NINWNSOTA 44 le 0 0 0
wISSISSIffl 11 13 Is o 3 2

41630341 30 01 2$ 0 0
40004044 6 3 2 3 0 0
NetwASKA 23 20 112 0 0 0
01v$00 0 3 I 0 3

Mitt NAMO1,4142 ;A 4 4

!
4 2

New JteSIT 106 110 20 0 0
NO. MeXICO
000 *oft 494 0 0 - 0 0
0001m CAOOLINA 01 23 23 19 10 I

3081$ 040013 4 k S 3 0 2 0
0'410 131 2 0 2 0 0
Ontamomi a, 13 As 8 tot 3 $

MOON 29 0 0 0 0 0
VINNSTLYANIA 121 23 ,6 / 27 0 0
06410 41C0
eNoOt ISLAND

2
0 0

...,

0
0
0 0 0

SMITH CAROLINA As op 7 3 t 0
SOUTH offou 13I 6 0 6 2 0
7138 3501 26,1 23 0 4 1 0
IC US 114 *0 26 GO 20 30
WAN 21 0 s 4 0 0
VIewomm I

.., 0 3 0 0
332/024141 61 2 0 2 0 0
wAsHINOTON 1 4 I ; t 2

33t31 3140I3IA 42 IS 92 6 3 y

WISCONSIN to 0 0 0 o 0
470WIND
amtescam wee*

2
1

2
0

2
0 .-

2
t

2
1

SAM . - .

000THION 040028NAS ., .

MIST 71441704I1S,
VIICIIN ISLANDS 2 0 0 0
4UW. Of mite Am104 . 3 0 0 0 0
U.S, AND 744111704126 3.343. 3,034 703 640 111 $4

12 CON4L171 CMS 4.3 02 1.012 201 $71 111 0$

Liam OAS[ vfAO 4112111.40 43259 VIA' 3000-111 MOND 9142 1e71t.02
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Table D

SOUK 61130044L OTNIR 1444 SPICIAL SOMATIC* TSACNSItS 1041L0VIC AMC NItOtO
4f:4T116 Of l*SONNOL

4C144L TSARS 1640 TO 1942

SILOTIO

ALL STAFF

N41010 WSW)

SOCIAL VORNSRS

SOKOTO MEMO 1411030

OCCUPATIONAL/ .

-RICUATIC94AL 744444/1444-4

1410LOTtO 143(010 411010

STILTS 1940 tool 1442 1440 1481 1412 4440 1941 1482

41.4144144 1,142 1.005 420 14 SO SO 26 14 434

ALASRA .482 740 444 4 17 1S 2 31 34

.6412044 1.434 1147 1.004 73 111 20 71 40 SI

4441ANSAS Ito 248 72 1 71 S $ So 13

.C40904414 22.442 484 1.741 122 4 4 1 3 7TR

COLORA00 -3.484 2114 121 342 4 I 212 22 8

C1444C1 IC07 1.1C17 220 alo 134 24 /1 20 21 21

DiL414464 ' 407 446 47 41 7 1 20 8 0

DISTRICT 07 c07u41114 1.41.7 124 44 44 II 0 71 13 I

111.04102 3.074 VI 340 343 24 53 168 33 23

5402014 3.40* 112 .173 131 0 4 I 27 10

MAVAIT 4112 713 421 31 . 22 40 24 112 112

1040 40 114 . 34 17 4 I 0 13 I

ILLINOIS 12.214 1.424 1.224 1.043 142 III 164 I03 121

INDIANA 4.14e 4.874 2.374 227 TOO SOO 113 271 242

Iwo 2.210 3.214 2.2124 144 214 244 2 122 Ito

444442 2.201 1.3711 104 73 27 II II 31 'I

4441001s, 33.4 620 106 112 31 21 25 18 12

LCV12123M 3.160 41 1171 17 22 24 20 ' 14 14

° 1441011 3.2711 1.37$ 1.413 24 43 SS
..)

44 110 121

002,44.644411 4.112 III 442 I4 It II 171 52 47

14SSAcm4twis 11.444 124 214 464 41 4 447 32 16

641011114444 3.144 340 20 0 0 3 134 87 1

41044CS0T4 1.106 224 21* 117 23 44 184 20 30

NISSISS1461 115 1/1 443 44 40 34 34 24 21

-144'040 5;111 40284 8.12* 10 71t 200 0 ttft 400

4**7AMA 440 Si 22 8 0 0 70 5 4

441411.44 303 no 114 $ 0 0 4 8

NIRO* 414 131 .31 8 3 2 3 3

76w 442422/4144 3.414 224 14$ , 242 20 5 172 40 II '

9447 454244 .222 11.220 1.140 472 too 40 102 2.720 440

*411 m410 - . . .

664 70444 10.272 766 172 344 60 40 0 0 0

404148 C4401.1461 4.037 1.424 434 SSO 40 14 140 41 44

NO171< 04404 444 78 41 14 10 4 48 40 4

0410 2.204 504 144 21 0 0 440 11 4

O11LANON4 1.126 746 .400 33 44 14 51 84 44

041004 1.427 41 74 31 2 2 34 * 1

747744471,94414 7.773 1.044 1.044 . - 0 0 21 104 102

PUtOTO 11C0 041 21 10
,

44001 2S1240 1,004 140 0 44 0 0 104 40 0

204144 04404,144 2.224 142 144 40 4 4 31 4 3

501" °PAW 4 1:3 244 0 . 72 40 0 24 20 0

114439411 1.417 467 110 04 45 4 44 5% 10

71441 1.301 1.02 1.400 32 0 0 44 230 180

MAN 1.042 123 41 11.1 7 2 24 11 3

4104342 844 III 112 3 3 0 44 1 0

V114011412 4.371 442 204 733 0 0 120 12 22

*swum:van 5.500 1.741 1,444 41 is 41 112 122 4241

VIII v14114414 1.240 410 MS 12 22 22 23 40 21

41209414 4.304 241 191 234 20 41 341 11 0

4412401341 214 474 121 43 42 $ 14 48 11

4,44121C4M 20404 23 14 31 , 1 3 1 0 0

40444
. . ,

MOINRON 444419444 .

14041 1144110404 . .
.

vItOtk 1it$043% 110 24 2 2 4 0

MC Or 144212m 1224142 1125 412 03 $4 4 2 14 1I 4

U S 4440 12111122041211 /73.474 43.442 73.041 4.141 1.410 4.444 4.140 12.411 2.844
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Table D. Continued

SCHOOL PERSONNEL OTHER THAN SPECIAL EDUCATION TEACHERS EMPLOYED AND NEEDED
SY TYPE Of PERSONNEL

SCHOOL YEARS 11100 TO 111412

*----1061E-HOSPZIAL TEACHERS-

EMPLOYED NEEDED WEEDED

-a TEACHER AIDES

E-Z-LOYED NEEDED NEEDED

-PHYSICAL ED COORDINATORS-4

EMPLOYED NEEDED NEEDED
STATE 19110 1981 102 11160 11141 111082 1610 111111 1182

ALABAMA 17 0 6 73(5 125 100 8 148 148
ALASKA IS 21 II 228 312 352 4 23 21
ARIZONA 121 0 0 1.152 437 437 107 40 45
ARKANSAS 1 10 2 22 75 10 1 12 6
CALIrORNIA 116 27 60 12.715 367 949 899 26 67
COLORADO 68 0 0 1.117 203 100 48 3 3
COANICTICuT III 12 12 1.415 140 140 402 11 11

DELAvARE 7 0 0 289 III 1 38 8 1

DISTRICT Or COLL4461A 22 O. 0 296 :5 25 - 44 4 4

FLORIDA 0 34 2 2.177 131 172 100 5 7

GEORGIA ISO 0 . 0 1.167 2 2 31 0 2
H4vA11 2 2 231 317 311 2 0 V

.IOAH0. 0 0 0 417 71 23 0 3A 12
ILLINOIS 2.461 II 24 5.320 866 615 74 22 31
INDIANA 1.570 500 201u 1.712 100 GOO 34 350 250
10va 102 61 94 1.1113 1.026 1.025 28 26 30
KANSAS 51 5 0 1.455 1.121 106 7 10 14

KENTUCKY .254 21 21 ' 818 SOO 600 1.316 27 20
LOUISIANA 20* 12 13 2.565 162 I97 28 22 24
NAME SO ' 60 68 642 200 220 626 200 220
ma'am.° 133 27 11 2.38( 245 251 144 27 20
MASSACHUSETTS - 0 0 5.157 118 130 292 7 3
mICHIOAN 0 0 0 101 100 12 0 0 0

' m71045014 267 0 0 0 0 0 90 33 42
mISSISSIPAI 26 9 4 604 228 181 35 41 31
RISSOurri 0 0 0 2.411 3.692 3.000 0 168 ISO
MONTANA 12 0 0 265 10 5 a 3 2

NEBRASKA 0 0 0 - 0 0 0 0
NEVADA IS 2 1 304 71 26 6 16 6
%qv HAMPSHIRE 20 4 2 1.411 30 10 106 8 5
%qv JERSEY 107 200 ISO 483 1.250 250 2.192 0 0
MEV mce - -

hew %MIRK 323 34 0 5.821 177 0 621 0 0
604TH CAROLINA 119 6p 45 1.834 400 350 260 50 45
NORM DAKOTA 7 0 0 145 0 10 2 10 8

OHM 145 0 0 1.412 45 46 156 16 16

OKLAI6ONA 67 1 4 48 262 162 110 47 21
MOON. 72 0 0 629 3 1 52 1 1

PENNSYLVANIA - 0 0 4.700 469 499 0 0
PUERTO pace rot - 92 22 - -

RHODE 131410 14 0 0 770 0 0 104 20 0
SOUTH CAROLINA 72 2 2 1.074 111 52 219 12 12

SOUTH DAKOTA 10 10 0 210 100 0 106 25 0
TINNESSE1 145 0 0 1.561 SO 25 145 165 0
TEARS - 0 0 6.060 SOO 500 100 400 300
UTAH 31 1 1 SiG 48 19 21 3 1

1/1 161017 17 0 0 373 63 59 163 6 21

VI1GINIA 201 76 0 2.046 0 105 02 0 0
WASHINGTON 24 8 6 1.183 734 021 13 37 28
NEST VIRGINIA 01 7 8 604 161 118 10 IS 17

WISCONSIN 0 0 0 1.117 211 81 74 13 IS

vmOMING 1 0 0 121 100 50 4 26 10

8611111CAN 6461011 0 3 4 11 0 9 1 3 3CUM - - -

66261THERN MARIANAS -
.

TRUST TERAITCRIES .

VIRGIN ISLANDS 4 0 10 s 2 2
Su, Of INDIAN 4166111$ 2 1 I 266 tb 10 34 0 0

U S. AND 2111,1108116 COM I.14t 11041 112.066 17.348 12.757 11.271 2.146 1.683

-169-
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Table D, Continued

SCHOOL PERSONNEL OTHER THAN SPECIAL EDUCATION TEACHERS EMPLOYED AM) SLIDEO
sr TYPE OF PERSONKEL

SCHOOL YEARS IMO TO 11162

STATE
EMPLOYED
1600

SUPERVISORS

NEEDED
1181

NEEDED
1982

-arNte NON-INSTRUCTIONAL STAFF

EMPLOYED 111010 MEEDEO
1180 1961 4982

PSYCHOLOGISTS
DIAGNOSTIC STAFF

EMPLOYED NEEDED
11160 1681

NEEDED
1112

ALASAm4 166 0 120 0 0 206 230 230

ALASKA 40 II 45 GO 17 IS 47 62 se

*a120mo 125 23 23 Ole 320 330 345 33 35

ARKANSAS 5 2 0 1 0 0 $ 10 15

CALIFORNIA 1.006 29 71 2.607 SI 209 2,252 65 166

COLORADO 1411 2 3 1,104 46 3 295 12 7

CONNECTICUT 201 13 is 254 14 14 459 44 44

DELAWARE 34 9 1 30 13 0 74 43 2

DISTRICT Of COLuM8IA 104 4 0 741 15 0 OS 21 11

FLORIDA 261 27 as 12 ill 214 50 64

atoms 172 Is 24 537 war. 2 5 274 21 60

HAWAII ii 14 14 19 95 65 Ill 41 II

IDAHO 40 2 0 0 0 0 77 6 3

ILLINOIS 454 64 Of 2,358 125 112 1.061 195 207

INDIANA 357 320 270 1.201 400 350 360 900 680

1011A 220 265 268 145 122 126 353 426 437

KANSAS 77 IS 0 58 126 IS 213 29 2

KENTUCKY 23 24 24 18.469 0 . 0 79 77 22

LOUISIANA 39 10 il 126 16 18 80 37 41

Nam 1,145 20 22 65 $5 94 711 350 295

MARYLAND 184 20 is 618 77 IS 231 60 41

MASSACHUSETTS 523 7 0 2.371 16 1 907 22 10

MICHIGAN 513 29 1 . 0 0 1 1.679 184 4

MINNESOTA 262 37 38 575 17 IS 263 64 52

MISSISSIPPI ISO 24 ir. 0 35 29 110 64 $9

Nassau's:- 221 21 10 175 0 0 100 171 ISO

MONTANA 51 4 2 75 2 1 13 8 6

NE8RASKA 43 0 0 33 0 0 44 12 3

NEVADA .15 4 1 12 3 i 17 13 5

NEW HAMPSHIRE 59 20... 10 718 30 20 297 40 36

NEW JERSEY 260 0 0 1.102 0 0 1,880 ISO 40

NEW MEXICO - - - - - -

NEW YORK 735 22 0 704 0 0 1.456 78 76

NORTH CAROLINA 280 40 25 1.110 200 165 405 120 105

NORTH DAKOTA 43 0 0 10 0 0 24 10 5

OHIO 700 214 IS 255 4 $ $17 27 0

OKLAHOMA 600 33 24 357 29 12 222 66 45

OREGON 72 10 6 46 5 0 134 16 10

PENNSYLVANIA 770 so 34 2.310 232 232 612 111 118

PUERTO RICO 34 - 204 - - 133

RHOOE ISLAND 43 0 0 75 0 0 113 12 0

SOUTH CAROLINA 152 7 7 273 14 14 20$ 11 10

SOUTH DAKOTA - 0 - 0 41 0 0 65 45 0

TENNESSEE III 45 0 525 50 0 285 115 10

TExAS 136 1160 150 0 900 SO 1,405 125 ISO

UTAH 71 o 3 72 0 5 170 19 7

VERMONT SS 1 2 0 0 0 40 i 1

VIRG1414 234 202 0 287 243 27 436 0 2

WASHINGTON 220 02 11 31111 63 10 511 254 207

VEST VIRGINIA IN 12 S 117 30 20 124 70 62

WISCONSIN 203 0 0 146 0 0 710 25 25

ITOMING 67 74 0 126 0 0 106 110 IS

AMERICAN SAMOA 5 7 8 II 11 II 0 2 5

GUAM
.

. - - -
-

NORTHERN MARIANAS
- -

TRUST TERRITORIES
VIRGIN ISLANDS
WO Of INDIAN AFFAIRS 26

5
9

7
0 31

s
21

2
4 62 71,

4

5

U.S AND TERRITORIES 12.044 2.181 1,466 43,459 2.704 2.111 21,257 4,776 3.6411

177
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Table D, Continuo,d

SCH)01. PERSONNEL out' TNAm UICIAL spur-mom 1140461 ImPt0m40 Amo metow
T TYPE 02 PERSONAS:

SCHOOL TEAMS 11140 3D 1012

37171

ALAIAMA
ALASMA
411420444

ARKANSAS
caLmentA
COL044.00
momiclicry
O 3141022E

DISTRICT 04 =Lust&
ompa

GEORGIA
HAWAII
IDAHO
ILLINOIS
INDIANA
IOVA
K ANSAS

NENTUW,
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICWIGAN
MINNESOTA
MISSISSIPPI
MISSOURI
MONTANA
NEIMASKA
NEVADA
NNW HAMPSHIRE
mviititscr
New WEAICO
NEW 7041(
NORTH CAROLINA
604254 DAKOTA
CNIO
OKLAHOMA
OrZOON
vENNSYLvANIA
PUERTO RICO
O 4204 ISLAND
SOUTH CAROLINA
SOUTH DAKOTA
TENNESSEE
TEXAS
UTAH
VERMIC447

VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WOKING
AMERICAN SANDS
GUAM
minim MARIANAS
TRUST TERRITORIES
VIRGIN ISLANDS
O UR. 02 INDIAN 4/20:140

U.S. AND TERRITORIES

SPEECH PATN0A041ils,
AUDIOLOGISTS

yettorito woret0
1231

S 11
72 72
SW 34

1141

11

44
40

20404.171401 COOMOINA7025:
-v0C41101441 EDUCA1404 14Acm201

1 iotalt0 mum 444010
11420 1241 112.1*.

20 2114 224
24 47 42
$4 75 At

42 60 15 $ 22 42.722 Ti 203 227 2 2474 2 3 134 0 3532 4 6 00 24 3474 7 t 22 tt S02 24 13 21 2 427 3 4 el ' 14 it
25 42 54 124 S 0
03 172 476 21 1 1
PS 21 3 0 20 to
14 232 207 120 72 SS702 SO *0 22 260 170431 407 414 tAt 301 214312 3 3 0 0 0440 23 17 2. 2::: 14 $0360 14 11 15 21120 0 0 94. 260 )04

i.i72s;

104
$3

II
22

2 :14

tot
67
22

Si
10401 10 0 211 tat 0

1 10 132 17 311
14 104 54 130 71 64
0 23s 260 0 *4 22

473 44 to 16 4 2212 0 0 $ 421 11 4 2* T 3
iOU 27 II 220 20 op
11117,

-

170 20 214 660
-

100

0 0 437 641 0 03)0 70 26 437 20 63
142 24 17 to 14 1017 To 22 343 117 44
224 412 44 141 A2 3)
112 10 12 33 7 4
22
22

34 34 00
I M

Si 33

142 0 0 77 34 0
22 II It 154 31 40
17$ 30 0 in 21 0543 21 0 122 45 to
6 20 25 745 250 375

110 24 6 43 7 3
447 20 r4

112 0 I

706 3 0 144 164 12
262 276 nq *0 104 $s242 413 65 64 21 2S
2 0 0 232 0 0

104 '47 12 - SO 13
t t

I 3 4 4
-

-

1 0 2
214 3 44 li tO

14,777 3.237 3.237 0.264 3.243 2.420

-171-
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.tiles C

:we 0 *Amp co 14.1.m7vtior10 stmyto'to ssicso. tomaltow 754134 15 twtoTto
$7 4444010444190 CONDITION

00141004 442;400L1140 1ti1e.1**0

...pcfcw'mosteto---. .taottamatv 014112910 011481.104 111147At17 111:149ZCO*

puotts/ i5$0113/ '
ou*ILS/ ',AILS/

%tat* Pbott% 17*04441 7110458 *uSLS Tt*clo*I*1 **ACK* PUPILS t(AOUVIM 13ACN4R PWILS 7,11C74(vS 71&0474

..

0442491
OA*
44474: I

101140

...'......... ... .... .......
it 106 243 114

2.124 44 '42
11.173
71.415 213 31,

404 244 444 169

10.470 439 34

44.242 0
1.144 2 44

:cid1.403 14

41,012 424 SO
22 729 624 24

387
1 403 45 MO
4 174 0 ,

1 2.604 344 10 1

4 223 22 10,1

1 4.241 433 10 1

4 '476 09 W1

4 4.405 341
13.14 74:9215 2.144

I it 445
14 4

4 3.726
308
270

3$ 1

42 t

1 460 2C4 2 s

10 s
1 40.011 1.074

4 13.440 841 48 4

I 27 1

1 771 41 7 i

1 83$ 10 II t

1210401 42 1 21.140 2.219 14 173,444 4.441

41t.

5413 1 2.0052 227 4 4
40$43104* 41.141,

1044 14,044 241-1 2,242 224 /0 I

44454 ...- 12.414 1 1.690 243 3 I

44001.1C 0 219 12 4

14 I

,1.0.22%1

21.958
24.440 441 47

1

125.701 374

120 4* 1 1.44% 791 12 4

041;4 3.379
24.444 42 I

441rtmo, i 241 103 I 2.414 404
Is i 24.707 1.741

11444404.449rt 40 904 2.201 ii 1

14 1

010470434 54,127 1.241 42 1 14.043 4.104

434565.074 511 7* 1 2.145 147 '37 1

9395333)991
73.244
14 044 341 27 I 195 33 4 1

419404921 11.717 343 41 1 6,000 642

44004.10 1.414 95 411 I 499 III
1: :

0044,4444 10,644 212 10 1 1.146 45 74 s

.424
444404 2.004 90 47 1 370 22 10 I

4444 44.1111124342 4 100 1 1 4 054 214 S 4

N49 4114141 344 244 1 11 411 2.419 4 1

41i1:1::

$4.610
5:714

23.277
11.250
117,1774

20.201

1.92$

441
2Z3

4.647
7i44

8.426
1.415
1.249
It1

47.129 2.7
27.008 1.419

200
4 931 4163

7.01,7 409
52.447 4.896
*7.273 1.042
2).941 1.740
12.924 402
44.205 1.031
24.448 3.194
7.440 404

40.4,8 2.214
34.744 1.914
42.472 1.366
14.204 1.446
4.114 614
10.5112 4.9::

::::1 704
9 140 211
0.220 225
45,275 2 113

34 1 35.127 2.284 16 I

2S 1 409 149 4 s

t4 I 7,477
1$ I 17.432

Na 11 I

474 103 1

13 1 214.1110 2.341
14 I 4.006 51S

42 1

ss 1

20 1 8,212
13 1 2,4211'

$91
490

42 1

14 S

$ 4 1.204 494 7 I

17 1 29.473 2.110 14 I

.,,14 1 30,274 2.260 13 s

I 4

'16 :

...---

3.11 13$ IS I

14:
3.021 44 1

50.774 4.24:; 12 s

14 1
*4 I

1$ I

cd s

9 1
IS I

30 s

14I 1

30 1
43 I

43 1

49 1

:: :

14 I

27 ".5
12 415
7.740

23.221
70.713
9.293
11.170
71.337
21.144
14 074
14.720
23,142

;:7064'

1,145

12 I2,341
4 14.974

/4: to I

1.449
1.052

14 1

13 4

430 12 I
1.447
1,810

II 1

IS s

3,041
1,740

10 1
0 1

4.440 14 I

464 35 1

237 7 I

402 t2 4
407 13 I

24 4 2 462
ts 1 74 449 1."2/:

II I

14 I

44W 10$3151:0 1 1.422 I 1 444 4 3,434 1

$41 41344 44.751 2.444 20 1 45. {92 3 677 12 , 70 973 4,040
6 1 )4 012 4.416 24 + ii3.tot 2.950

4 1 41 460 3.579 14 1

21 I 2.041
le s

44411114 CA4CtIv1 24,446 447 49 1 3 002 586

12410 is 4-4 1 254 67 4 4.277 422 7 4 61,244 7 491 19 I

1131,1:21 1

335
43 s1424114 044044 3.796' 0 I 294 ,9 45 I 3 074 199 9 1

0411L4314.6 14 s09 41$ 46 t 654 74 13,1

44 * 12 414

124 II I 11,401
7 1 26.041 4,134

496 AO 1 61 941 341 75 I
04,0044 11 419 146 44 1 2 141

404610 stem 440 5/ 47 s s 454 36 14 4 2,67° 67 47 1 40 51*
71 1 49 276 3 4191

264 27 Ifh14)7LV4M14 77.122 1.466 917 44 1 44.707 2 222 13 I

ONOOT 34t410 2 427 26 137 4 1,612 78 It I 6.726 167 225 9 I

SOWN cAocnius 24,041 413 se I 4.1167 714 14 I 14(740 4114 220

I

2;11,14= 1.471 17 s

501/114 04.044 _...4 541 1 304 so 17 4 7 437 105 23 I 1,245 141 7 1

tlY1149144 _.

"24 424 I 2 044 21. 14 * 27 2-3 % *24 24 I 23 202 1.563 45 4

uteri (/' /.834 140 23 1 9.410 14. 74 I 41,240 3/6 34 I 2 327 224 IS 0744.48 70.496 1.444 7e-1 It titir s*, 11-1 12; 144 4.442 43.1 21.011 1.211 9.;

94m0447 2 184 47 vfli 4 111 112 3 1 4.444 140 32 I 3 162 114 14 1

V1,014414
1$21101W 261.67/106 i

32. 104
249

1727 26 1 6.029 44) 11 1 27.642 1.714 16 1 14.490 1.345 vs .

s 42 / 448 4 731 4

,495 598 21
"4444141442106 4 1 1 4.494 314 17 1 2'0.24? 1.044 415 14 4

Vitt vt*ovitta 10.orit 192 52 4 478 211 4 1 7,174 180 1: : ::::161 4,072 11 I

4 W6C044614 46 150 1.(111 14 1 1,426 492
71

4

3:1:: 4.794)

.3 1 10 004 1 740 9 1

irtvellY*2
4 410 23 207 114 1 4

444416404 t4O34
2,4117

O 2 0 4 0 I 49 4
10 I 1.044
4 1 45 4 7 I

900 01 1401414 W1341 06$ XI 31 1 2,4 57 4 I 1 244 :es 35 I ea, fit 7 1

19,641 IS991704114 271 I 7) I V/ I 7 I

444441464 44914644 0 . 1 0 1 22 I 4 1

49 4 141 00C 74 105 I/ 4 113 113 44.401 43 I

9 9 ihmb Ittomootel 4 *44 947 :4 .1.0 13 I I 241 174 74 592

iContinuocil

00104141 2.14 711445 MD 144v10 13044 9 t 44.142 490 0 4, sy212



STATE

Table E, Continued

RATIO Of NUMBER Of N44,0104010 CHILDREN, StRVIO TD SP5C1AL EDUCATION TEACHERS IMPLOvEtk
7 HANolcattima CONDITION

DURING SCHOOL YEAR 1979.1440

.OTHER HEALTH IMPAIRED ORTHOPEDICALLY IMPAISED *-..MJLTIHAMICAPPED--* HARD Of WARING/DEAF

PUPILS/ PuPILS/PUPILS/ puOILS/
PUPILS TEACHERS TiAC1 41 PUPAS TEACHEMI TEACHER PUPILS TEACHER9 TEACHER PUPILS TEACHERS TEACHER

ALABAMA 516 39 13'1 404 47 0'1 1.207 353 A 1 1,157 . 1

AL4SKA 59 2 20.1 156 12 13 1 44 9 2 4 205 t
, ARIZONA 609 ,. 63 13 5 444 38 22 1 706 226 3 s 690 . tARKANSAS 450 , 10 44.1 442 12 46 1 431 99 * 5 714 1CALIrOwNIA 34.453 4617 57 1 54,,144 647 23 I 0 5 7.172 1

CO3.01800 0 o . 1 702 24 20 1 1.10J 41 12 5 913 139 7 t
ccatactscuT 944 42 54 5 431 20 21 5 16 100 0 5 5.233 I

691.40444 to 0 . I 242 33 1 I 412 5 14 I 562 I
DISTRICT 05 C01144614 110 4 30 1 214 2$ 1 I 566 II is I 50 1

71.011101 0 206 0 I 2.73S 164 14 I 5.4'2 0 s 2.060 o

4204014" 1.493 122 52 5 640 23 22 1 5.409 lit I 7.092 5WAN 0 . I I 127 I 47 INAKAII 4 .
I 145 22 a s 144 tli 12 . 322 Al 4 s

104140 574 0 i 483 2 242 1 629 4 547 t 4113 ss 27 I

ILLINOIS 2.406 1 4.402 267 52 t 2 46C 21 120 5 5,177 1
1NDIA.Nr 4:.* I 400 1 942 43 54 5 1.422 126 9 s 1.420 5
IONA 3 131 0 1 672 114 6 1 667 65 10 1 1.063 1KANSAS 703 1 374 14 24 I 642 it 53 s 104 100 4 f
ItEMduColcv 1,1242 0 w 429 15 23 5 649 Br 7 1 1,059 73 56 -
LOUISIANA 1.463 100 14 I 734 43 47 4 1,40? 01 47 I 5.401 512 44 I444164 340 IS 21 5 346 14 16 5 960 529 7 4 444 1MARYLAND 1.424 0 1 1,103 64 12 4 :1.542 244 9 1 1.444 I
161$54015.741776 4.440 214 us 5 :65 44 to 1 262 56 44 t 6.497 t
MICHIGAN 0 I 4.124 559 7 I 4) 144 0 1 2.201 320 i 5simmisoTs 1,441 271 4 1 1.2444 32 31 5 42 0 5 1,049 5

, 0245111001 50 0 I 322 44 7 1 120 VD 2 I 643 s
4146091 1.1242 97 it I 717 44 4 1 1,441 19 21 1 4,544 1
140647464 lts 51 2 5 529 74 7 s 660 PO 22 4 210 imcgtaus 0 0 1 4155 1* 24 I 224 ., 43 I 4I1 40 9 IN5V404 194 25 0 I 266 1' 24 * 240 5 194 tMEV OLMSHINI 541 164 I 1 206 144 f t 252 19 I 24) i

i::1
:Nest 014167 2,577 114 19 I 1,812 44 :V I 3 644 20 I 2.249 5
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Table E, Continued
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Table E, Continued

RATIO OF TAMER HANDICAPPED CHILDREN SERVED TO SPECIAL EDUCATION TEACmERS 001 E0
BY HANDICAPPING CONDIslow

4L
DURING SCHOOL YEAR 1979.1980

4 T0TAL ----- -..*

STATE

ALABAmA
ALASKA

pupu,S TEACNERS

72.378
10,2.'2

PUPILS/
TEACHER

3.964 te 1

SOS, 20 1
ARIZONA 48.103 3.145 IS iARKANSLS 45,027 2.171 21 1

CALIFORNIA 355,533 17,709 20 t
COLORADO 47.228 3.155 15 t

CONNECTICUT 02,551 2.493 25 t

DELAWARE 14,434 t.o14 (4 $

DISTRICT Or COLURBIA S.247 694 8 1

FLORIDA 136.963 7.709 18 i --...
GEORGIA 001,847 5.736 18 I

GUAR( 1,790 i

HAVA4I 11.382 773 IS 1

10A140 18.086 695 26 i

ILLI4DIS 250.463 14_463 17 1

INDIANA % 98.818 4.224 23 1

10%0- 58.969 4.420 13 1

KANSAS .38.733 2.183 48 1

$ttNTI/Cmy 67.087 3 105 22 1

LOUISIANA 85.640 6 289 14 1MANE 24.707 1,473 17 1

kAftrt.4740 93.763 4.917 19 t

1+ASSICHUSE115 141.869 7 950 te 1

micHIGAN 155.385 0 324 19 1

MINNESOTA 82 346 6.93$ 14 1

NISSISSIRP1 4? 430 2 c66 16 1

HISSOuRt 98 434 4 375 72 t

maNTANA 12 791 736 17 1

NEBRASKA 30 386 1 194 25 1

NEvI04 11,207 598 19 4

NEw HAMPSHIRE 12.627 1 240 110 1

NEW JERSt* 149,578 7.733 v9 i

NEV MEXICO 20.479
NE YORK 218,58' 17,067 13 t

NORTH CAROLINA 444 694 9_764 20 ,

HOPTH DAKOTA 9.776 433 23 i

014I0 201.362 11,437 1$ 1

OKLAHOMA 2,0.997 3.487 19 I

OREGON 4.4.145 1.475 30 1
PEHNSavANIA 190.244 9.400 20 1
PUERTO RICO 21.035 642 33 t
aHoDE IiLANO 164071 701 21 I

SOUTH CAROLINA . 74,486 3.367 31 1

SOUTH BAH074 9,850 389 25 1
TENNESSEE 93,004 2.535 20 1TEXAS 267.612 12.516 21 1

UTAH 36,127 4,508 24 1

VERMONT 12.424 592 21 1

VIRGINIA 91.051 4,297 17 t

VIRGIN ISLANDS 1 316 i

WA$H1NOTON 54.049 2,697 20 I
VEST VIRGINIA 33.964 2,408 44 t

thscousiN 65,814 5,970 It $
wv0041140 9.873 481 21 1

WOMAN 543404 $67 24 7 1

OUR Of INDIAN AFrAiRS ,4.839 353 44 4

TRUST '110RiTORIES 1,742 1

NORTHERN 1411401ANA6 58 1

S An IcaolTonits 4 036 219 720 654 le 1

A

CHA.PIEN 3.71 YEARS OLD SEW-E0 UNDEU P L 94-142 AND P t 89-E.1
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STATE

Table A

STATE GRANT AWARDS UNDER P. L. 94,
FISCAL YEARS 1977-1981

FY 1977 FY 1978

4

FY 1879 FY 1980 FY 1981

ALABAMA 3.365.542 3,776,493 9.199.597 4.638.340 16.142,271
.ALASKA 490.567 490,567 1.141.091 496.568 1,815,450
ARIZONA 1.921.124 2.537.384 6,318,460 9, $0.690 10,712.944
ARKANSAS 1.829.462 1.829.462 4,821.148 7,810:823 9.109.702
CALIFORNIA 18.609.066 23.333.515 49.893.306 70,607.419 75-687.992
COLORADO 2.535.174 2.845.535 6,464,413 9.210.259 9.903.380 ,

CONNECTICUT 2.763.013 3.922.276 9.036.317 12,608.399 13,505,455
DELAWARE 622.204 778,246 1.899.113 2.388.519 2.703.088
DISTRICT OF COLUMBIA 668.848 668.848' 668,848 889.169 668,848
FLORIDA 6.380.764 7;978.528 18

)
586.203, 25.966,473 29.403.063

GEORGIA 4.618.356 5.926.761 13.159.542 20.397.400 22.520.969
GUAM 501.668 634,920 t.269.839 1,384,125 :.505.928
HAWAII 836.262 835.262 1.588.630 2,152.962 2.383.302
IDAHO 781.714 895.985 2,630,753 3.636.051 3.969.749
ILLINOIS 10.221.515 1.4.912,002 33,570.710 46,144,147 49.727,517
INDIANA 5.010.905 5.839.638 52,344,388 19,349.909 20,896.619
IOWA 2.634.753 3.293.313 8.020.418 11'086,752 13.165.923
KANSAS 2.060.933 2,561.060 5.220.452' 7.617.628 8.348.480
KENTUCKY 3,098.951 3.890,946 8,853.680 12,917,126 14.427.089
LOUISIANA 3.775.472 5.860.310 12,809.566 18.697.366 18.032.390
MAINE 960,286 1.430..059 3.093.590 4.862,830' 5.178.763
MARYLAND '3.835.476 5.108.386 13.020.301 18.061.726 20.435.211
MASSACHUSETTS 5.212.919 8,442,257 19.103.830 27,132.919 29.052.864
MICHIGAN 8.817.578 10.074%857 22.185,712 30.918,947 32.652.429
MINNESOTA. 3.758.157 4.935.284 11,381,563 16,675.984 18.484.03%
MISSISSIPPI 2.317.010 2.317,010 4,836.602 8.103,296 9.331.8851)
MISSnURI 4.267.874 6.398.215 13,544,797 20.561.284 21.520.304
MONTANA 735.291 735.291 1.553.351 2.571,016 2.787.371
NEBRASKA 1.398.141 +,770.296 4.192.534 6.560.510 6 "71.565
NEVADA 599.425 599.425 1.585.508 2.272.986 2. 7.972
NEW HAMASHIRE 760.460 760,460 1.410,832 2.013,039 2.032,877
NEW aERSEY 6.457.792 5.837.092 22.185.088 30.899.264 32,226.894
NEW MEXICO 1.128.789 1.128.789 2.515.083 3.999.549 4.533.290
NEW YORK 15.738.278 15.782.022 33.590.847 40,613.157 44.906,897
NORTH CAROLINA 4.992.790 6.519.459 14,280.965 21.911.084 24.886.341
NORTH DAKOTA 671.532 671.532 1.353.231 1.981.589 2.092.340
OHIO 10.057.368 11.052.816 25.431.188 38.035.508 42.757.590
OKLAHOMA 2.354.020 2.848,682 7.528.703 11.954,145 13.416.260
OREGON 1.975.798 2.343.180 5,070..152 7.919,081 8.956.731
PENNSYLVANIA 10.378.532 13.806.578 26.303.162 36.715.448 39.702.260
PUERTO RICO 2.899.064 2.899.064 2.999.064 3.947,773 4.461.793
RHODE ISLAND 843.286 1,046.913 2.044,596 2.878.460 13o43.7,474
SOUTH CAROLINA 2.710.586 4V67.615 10.768,402 14.655.884 15,43.2.244
SOUTH DAKOTA 698.770 698 770 1.314,050 1.907.349 2.104.369
TENNESSEE 3.707.002 5.812.671 :4,768.369 22.9 .C61 20.742.741
TEXAS 11.265.148 15.522.153 41,631.551 07,937 57.398.480
UTAH 1.213.009 2,057.060 5.485.978 7.307.831 7,908.059
VERMONT 539,113 '339. 113 844.501 2.113.595 2.301.143
VIRGINIA 4.561.746 5.296065': 12.1/8.61 *1.937.636 19.902,990
VIRGIN ISLANDS 318.268 404.071 808.142 880.874 958.391
WASHINGTON 3.2C1.385 4.067,;87 7.518.556 10.492.023 11.612:612
WEST VIRGINIA 1.567.670 2.078,304 4,509.105 6.481.990 7,459,708
WISCONSIN 4.348.328 4.3,4.328 8 772.504 12.368.991 14.370,398
WYOMING 470.988 470.988 1.152.321 1.866.912 2,008.365
AMERICAN SAMOA 180.508 228.445 456,910 498.032 L'1.658
BUR. OF INDIAN ARFAERE 1.951.207 2.493.437 5.582.918 7.916.796 8,C5b 418
TRUST TERRITURIE4 578,513 732,551 1.20.586 1,414,369 '1.538.633
NORTHERN PARIANAi 167.52. 183.600 198.689

TOTAL. 200.000,000 251.837.112 563.874,7,.:2 800.954,400 874.500,000
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Appendix Notes

urce: FY 1980 State End-of-Year Reports-._ A dash generally indicates
that the data were not available for the State.

Appendix 3 (A number of States reported children served in
noncategorical placement; the data were proportionally distributed
across categories. The following States and territories are included in
this category: Connecticut, District of Columbia, Louisiana, Kansas,
New Jersey, South Dakota, Virginia, West Virginia, Wisconsin, and
American Samoa.)

r

1. California--The State reported counts of
multihandicapped students in other handicapping
categories; these categories were not specified by the
State.

2. Florida--The State count of multihandicapped includes
children classified as autistiq and "profoundly
retardedly disturbed."

3. Hawaii--The State reported a combined ccunt of
orthopedically impaired and other health impaired; the
data were reported under the category of other health
impaired.

4. Kansas--The State combined the counts of
orthopedically impaired children and other health

?I'

mpaired children; the data are presented under the
category of orthopedically impaired.' Also, the State

'combined the counts of deaf/blind children and
multihandicapped children; the data were requrted
under the category of deaf/blind children.

5. Nebraska--The State combined the count of other health
impaired children with the count of orthopedically
impaired children; the data were reported under the
category of orthopedically impaired.

6. Ohio--No deaf couets were reported; also, no other
health impaired counts waste reported.

7. Pennsylvania The State did not sreeort counts for
children receiving epectal education in othbr
educational env!ronmenta for the age category three to
five /ears.



Tables A and C

1. Connecticut--The State did not report a count for

teachers of the hard of hearing.

2. Illinois- -The State count's of early childhood and

cross-categorical teachers were distributed

proportionally.across handicapping conditions.

3. Louiaiana--The State included a count of teachers who

serve a noncategorical population; this count was

distributed proportionally among teachers of the

learning disabled and teachers of the speech impaired.

4. Michigan--The State reported a combined count of

teachers of the health impaired and teachers of the

orthopedically impaired; the data were presented under

the category of orthopedically impaired.

5. Minnesota--The State included counts of teachers of

the deaf/blind with teachers of the deaf.

6. Montana--The State reported an additional. 60 teachers

who served a noncategorical population;: these teachers

were distributed proportionally among teachers of the

mentally retarded, emotionally disturbed, and learning

disabled.

7. Nevada The data presented are the data reported by

the State iu FY 1979.

8. Ohio--The State reported combined counts for teachers

of the other health impaired and orthopedically.

impaired; the data were presented under the category

of orthopedically impaired.

9. Pennaylvanta--The deta presented are the data'reported

by the State in FY 1979.

Tables W and D (The category of "physical therapist" was included

with the category "recreational therapist" unless otherwise ncted.)

Ilkinois--The State counts of art therapist° (11125),

driver education tew-hern (4.5), home economists (4),

music therapists (7.5), braillest (1)1
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and. school teacher nurses (46,0) were not included in
the data presented.

2. '1(ansai--The State count of teachers of the., other
health impaired were included with the count of
home-hospital staff. . Combined counts of teachers of
the speech impaired and speech pathologists were
reported; the data were presented under the category
of speech pathologists. Also, the State reported' a
combined count of work-study zoordinators and teachers
aides which were reported under the category of
teachers aides.

3. Michigan--The State included counts of school social
workers with psychologists and physical education
teachers with work-study coordinators and vocational
education teachers.

4. Minnesota--The State included the counts for speech
pathologists, audiologists, vocational education
teachers, work-study cogordinators, physical education
teachers, and recreational' therapists; theeea were
included in the count of other diagnostic staff.

5. Mississippi--The State cotr.ts for instructional staff
' other than teachers were not provided. Thej data

presented for other staff members are ne State'
,projections for the number needed as reported in FY
1979.

6. Missouri- e State reported counts for occupational
therapist home-hospital teachers, speech therapists,
audiologists, vocational .education teachers,
work-study nators,, physical education teachers,
an4, recreati a `therapists; these were im.luded in

the count of other diagnostic staff.

7. Nevada--The data presented are the data reported by

the State An PY 19/9.

8. renntbrivania--The data present4\are'the data reported
by tge State in FY 1979.

9. Wnode IslandThe State did not report a separate
count of diagnostic staff but distributed these
personnel in other personnel categoriea; the

categories in hich these personnel were distributed
were not provided.
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